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Introduction

T ' in English is a seven-level series for students
between the ages of tive and twelve. The activities
have been selected to teach grade-appropriate social
practices while helping students develop critical
thinking skills. The well-graded English language
syllabus takes a spiral approach through the grade
levels, providing constant recycling and integration of
new language with previously learned language.

The Course Objectives

The general purpose is for students to develop the skills

and knowledge necessary to participate and interact in

both oral and written social practices of the language.

The specific objectives of sixth grade of primary include:

+ Describe ways in which cultural differences can atfect
communication among individuals and groups.

« Understand how people and situations can influence
someones attitude towards learning a foreign language.

+ Use strategies to react in specific situations while
learning a foreign language.

+ Use a simple linguistic repertoire to communicate
ideas in familiar situations.

+ Exchange information which is relevant and of
personal interest.

« Participate in short and structured social exchanges
in familiar situations,

The Methodology

T+ & adopts an action-oriented approach based on
the premise that learning is constructed around actions
required to achieve a particular outcome, not just a
pretext for language learning. To this end, each unit

of study in T & in English revolves around the
collaborative construction of a Product (the outcome) that
requires the use of target social practices {competencies).

The Learner

I.. % in English allows the learner to become an
active participant in the learning process. For this to be
successful, the learner must be aware of this goal and
the nature of the tasks, his or her needs, strengths, and
weaknesses with respect to this task, and what he or
she still needs to learn in order to reach this goal.

The Teacher

The role of the teacher is to propose and define,
together with the class, the Product or tinal goal of
each unit and the activities required to achieve it. The
teacher must generate and promote opportunities
for real communication, both oral and written, in the
classroom, while encouraging reflection and analysis.

4 Introduction

The Units

Each unit revolves around the creation of a Product
using the social practices. Students start by exploring
and analyzing the social practice in context. They use
the social practice communicatively in activities, then
reflect on and review their production, and finally, they
socialize and share their work with the class.

Evaluation

Tr & in English aims to help students become
more autonomous karners. It includes evaluation tools
such as checklists, rubrics, and questionnaires to aid
in this process. Students can then reflect on their own
achievements and find strategies that will help them
improve their learning.

T.. % inEnglish also includes suggestions of when
and how the teacher can assess students’ progress. It
is important to keep in mind when grading that the
focus is on fluency and communicative competence.
Ongoing assessment and evaluation instruments can
be found at the end of each unit.

Product

T.- % inEnglish encourages students to share
knowledge and expand it into a real-life Product.
As students move from oral language to print, they
develop transferable skills and knowledge that can
be applied to other subjects and non-classroom
communicative situations.

Evaluation

To evaluate students, we must recognize that language
learning is a process and that students will acquire
social practices at different speeds and in different
ways. To promote learner autonomy, self-assessment
is an integral part of this course and comes in the
form of a pre-assessment and, ongoing checklists for
students to complete during production stages of the
learning process.

For teacher assessment, Io* I8 in English includes
buth formative and summative assessments. The
formative assessments come in the form of suggested
activities that can be used throughout the units to
evaluate different skills. The summative evaluation
comes in the form of a Product with a suggested
evaluation instrument. In addition, a photocopiable
written assessment and instructions for oral
evaluations related to the learning outcomes of each
unit can be found at the end of the book.



For the Student i

The Activity Book S e %

The Activit: Book includes an All about Your Book section, so T b

students knw what they will find in their books. Each book Lo
offers ten units related to the three learning environments. e
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Each unit revolves around a unit Product and offers ten to el T ey
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twelve pages of activities designed to stimulate critical thinking
skills while leveloping specific Social Practices.

The book is made up of ten units, Each unit presents
the Environment and the Social Practice of the
Language outcomes for that unit. The specific order
given to the units helps to the development of mental
processes necessary to solve problems and define

students’ abilities to learn English. And by shifting the Brief steps for the unit Product per lesson
Social Learning Environments, instead of presenting are listed on this page so students have a
them in a rew, chitdren can participate in common clear idea of what the Product is and what
social situations and produce simple writing samples, they are working towards.
describe experiences, justify opinions, and briefly
explain plars. . FEEE,
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Before you start poses Digi'lips suggest websites
. or alternative tools
questions related to the i .
A short des: ription of the unit Reader images. The unit opener .the,lt will mede (?xt.ra
text includes the corresponding pages introduce the topic mfo_rmatlon FO r(?lntorce
audiotrack on the Class CD. Itis and allow you to activate the }n.formatlon in the
important t» motivate students to and assess prior knowledge. Activity Book or to help

read the tex’ at home or in class and students with the project.

to do the fo low up discussion in class.

5
For the Student



For the Student
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An icon with reference
to the corresponding
track on the Class CD
appears at point of use.

[nstructions for the last
Product step guide students
through the presentation
phase. [t includes an
evaluation tool that will
allow students to evaluate
their work and that of their
classmates.

A final Check whet you know!
section allows students to
go back over the unit and
evaluate their achievement of
the learning outcomes set out

]

__ Product Time boxes ofter
more detailed instructions.

Students are invited

to evaluate their own
progress using the
checklists in the Check
what you know! boxes.
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Exploring Tradtions

e 19
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#resent your Tradinons Comperotue Ghork

18 e

at the beginning of the unit.

Additional materials are provided at the back of the Activity Book.

An English-English Glossary with
key vocabulary from each unit can
be found at the end of the book.
This section allows students to
develop independent study skills.

6 For the Student

Useful Phrases provide

functional language to help
students communicate and
develop the Social Practice.

B oo s i | (oo

A

At the end of the unit a self-
assessment tool gives students
the opportunity to reflect on their
attitude, participation, and study
habits throughout the unit.
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A Bibliography offers students links
to texts or fun related the topics on
the units. It also includes websites
that can be used for research or
flanguage practice.



It’s Taking Part
That Counts

Reader

The Reader offers a selection of B i
informative texts on age-appropriate
topics that will help bring the real
world into “he classtoom. It also
includes a selection of original

and traditional stories, which

give studen.s the opportunity to
explore different literary genres

e
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while introducing them to the
traditions and customs of English-
speaking cultures. The Reader
texts were designed to be used as
additional ¢ xtensive reading, which
students can read independently or
collaboratively, at home or in class.

The Reader presents language in context and provides simple,
everyday patterns that students can easily identify. These points
are then revisited and practiced in class.
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for general comprehension.
Vocabulary activities aid students
in developing reading strategies
related to deducing the meaning
of words in context. In addition
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Gl ef

Key vocabulary and werds that students
might have difficulty with have been
highlighted in bold the first time they
appear. You can help them infer their
meanings. Also, these words can be
found in the English-English Glossary
in its simple form.

Each text includes a title page to
introduce the topic or genre and
help students make predictions
about the text.

to this, each text also includes
discussion juestions that allow
students to develop critical
thinking sk.lls, like inference,
interpretation, and evaluation.

For the Student 7



For the Teacher

Teacher’s Guide

The Teachers Guide was designed to offer teachers suggestions and support in three main areas: content and
cultural information related to the topic of the unit, language support for target structures, and suggestions
for adapting materials to different student needs and teaching contexts. A reproduction of the Activity Book
is included with answers in bold small caps for easy identification.

Each unit includes a box with functions, sample
language, and key vocabulary related to the unit.

[n this section you can reflect on the way the
English language works, paying special attention
to the interpersonal communication, the use of
contextualized English in real social situations and
the learning of cross-curricular disciplines.

Unit |

gt vand T e

Befure you start boxes . t
offer suggestions to o
introduce the topic

and activate previous :
knowledge, as well as

classroom management .- . . .°
to deal with the pictures -«
and questions. Sample s % e

answers are always

included. " T

Curricular Flexibility boxes
support the teacher with

ways to adapt content or
specific activities to their
teaching context (group size,
language proficiency, cultural
background, social context).
The aim is for students to
achieve the social practice
corresponding of language level.

8 For the Teacher

DigiTips boxes suggest websites or alternative tools
that will provide extra information or practice

to reinforce the information in the Activity Book
and help students with the project.

Unit 1)

About the Topic boxes
give cultural, academic, or
general information about
the topic of the unit

or specific elements to

aid the teacher in class
preparation. 'These can
include additional sources
where teachers can go for
more information.

The Resources boxes
include ideas to
use Flashcards ina

commuricative way,
and also ways to
incorporate the Reader
or extra materials into
the class.



unit [t

1%

The Languge Knowledge boxes offer
grammar explanations, including
functions, use and form, and focus on
common problems for Spanish speakers
and suggestions for solutions.

Possible ans wers for open discussion
questions ard sample language for oral
activities are included at point of use.

Unie 1 B e
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T "

Scaffolding activities
offer suggestions for how

4—— teachers can support

student learning or malke
an activity more or less
challenging.

Self-Assessment boxes

offer suggestions for

how to guide students
— in the Check what
you know! sections
throughout the unit.

Product Time boxes summarize what students
learned during the lesson, and offer ideas to adapt
steps if necessary and for classroom management,
together with reminders to make sure students bring
the materials they need for that class or the next one.

=4 Unit 1)

e i

i

2

Omngoing Evaluation boxes
suggest how to evaluate
students’ production while
performing speaking
activities. Suggestions

to notice fluency,
pronunciation, vocabulary,
and more are included.

For the Teacher @



For the Teacher

Evaluation boxes at the end of each unit refer teachers to the suggested
evaluation instruments for the Product from the SEP program, together
with a photocopiable exam, all included at the back of the guide.
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A Final Evaluation box suggests how to guide students using the evaluation tools
on the last two pages of each unit to evaluate their final Product, how they worked
in the unit, and their achievement of the learning outcomes,

The Class CD

Each Teacher’s Guide comes with a Class CD. foe
This includes a selection of images that can

be projected in the classroom. It also contains

recordings of the narrative texts from the

Reader and the audiotracks for the listening

activities in the Activity Book.

Additional resources at the back of the Teacher's Guide to articulate
with the activities in each unit:

« English-English Glossary

» Audioscripts for listening activities

« Photocopiable Evaluation instruments for the final Product

+ Photocopiable Lnit Assessments with instructions and Answer Keys

¢ Answer Keys for the Comprehension Check activities in the Reader

+ Bibliography of reference books, suggested books, and websites

10 For the Teacher



Scope and Sequence

Social Practice: Explain traditions from images.

Unit 1 Product: Comparative Chart with Hllustrated Traditions page 16
Learning Cutcomes Language Production Vocabulary
« Explore and choose « Explain traditions from images: There is a  traditions, adjectives
pictures about parade for New Years Day.
traditions from different | Dyoceribing and contrasting details: Spanish
cultures

costumes are more elegant.
+ Describe and contrast
details

+» Explain traditions based
on pictures

Academic and Educational

Social Practice: Write instructions to avoid a situation of personal risk.

Unit 2 Product: Safety Instructions Poster page 26
Learming Outcomes Language Production Vocabulary
+ Revise instructions + Revise instructions to avoid situations of imperatives, web safety,
to avoid situations of personal risk: Do not run. Keep your privacy natural disaster safety, food
personzl risk settings as high as possible. hygiene
+ Plan the writing of Plan the writing of instructions: The title is a
instructions short sentence to make it easier to read.
« Compose instructions « Compose instructions to avoid situations
to avoid situations of of personal risk: You should wash your
personal risk hands before preparing food. If there is an

earthquake, remember to stay under cover.

Scope and Sequence 11



Scope and Sequence

k!

WL Family and Community

Social Practice: Narrate & sporting event,

Unit 3

Product: Narration of a Sporting Event puage 38
Learning Outcomes Language Production Vocabulary
+ Explore narrations of + Exploring narrations of sporting events: verbs, sports
sporting events Trevor catches the ball and...
+ Understand general « Narrating a brief fragment of a sporting event:
information and details He made a really great catch.

of narrations of a
sporting event

+ Narrate a brief fragment
of a sporting event

L |2

Academic and Educational

Social Practice: Review and select information to solve a problem of interest.

Unit 4 Product: FAQs about a Problem in School page 48
Learning Outcomes Language Production Vocabulary
+ Raise a problem + Raising a problem: How many types of waste pollution, waste, raise, solve
+ Formulate questions are there? How can we separate waste?
about aspects of a + Choosing information to answer questions:
problem What is the problem? What is the solution?

+ Choose information to  + Registering and organizing information: s the
answer questions information useful? Why? Why not?

¢ Register and organize
information

12 Scope and Sequence
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Unit 5

Learning Outcomes

+ Listen and explore
warnings and
prohibitions in public
places

+ Understand general
sense and main ideas
of warnings and
prohibitions

+ Express warnings and
prohibitions

=3

Unit 6

@ Family and Community

Social Practice: : Understand and cxpress warnings and prohibitions.
Product: Warning and Prohibitions Signs for your Community

Language Production

+ Listen and explore warnings and prohibitions
in public places: Mind your head. No stopping!

» Understand general sense and main ideas
of warnings and prohibitions: What would
happen if there were no warnings?

+ Express warnings and prohibitions: You can'’t
take photos here. Danger! Risk of fire.

-=" Recreation and Literature

Product: Historical Comparison Comic

Learning Outcomes

» Explore brief historical
accounts

+ Read brief historical
accounts

+ Express similarities and
differences of historical
and cultural aspects
between Mexico and
other countries

+ Compare historical
and cultural aspects
between Mexico and
other countries

Language Production

+ Reading stories to compare cultural aspects
of Mexico and other countries: /1 England
they have double-decker buses, but in Mexico
people usually travel in cars, taxis, or regular
buses.

page 60

Vocabulary

warnings and prohibitions

Social Practice: Read stories to compare cultural aspects of Mexico and other countries.

page 10

Vocabulary

history, modern, stereotype,
technology

Scope and Sequence 13




Unit 7

Learning Outcomes
» Listen to and explore
suggestions in dialogues

» Understand expressions
of interlocutors

» Exchange suggestions in
a dialogue

Unit 8

Learning Qutcomes

+ Explore fantasy stories

+ Read and understand
fantasy stories

« Compare your country's
behavior, values, and
scenarios with other
countries’

Family and Community

Social Practice: Exchange suggestions to acquire or seli a product.
Product: Leaflet to Buy and Sell Products

Language Production

« Listen to and explore suggestions in dialogues:
If you buy four pens, you only pay for three.

« Understand expressions of interlocutors: Can
1 see the blue ones, please?

+ Exchange suggestions in a dialogue: ] think the
tennis shoes are very cheap.

Recreation and Literature

Social Practice: Read fantasy stories.
Product; Magical Objects Collage

Language Production

«» Explore and read fantasy stories: Once upon
a time, Cinderella made herself a beautiful
dress.

+ Read and understand fairy stories: Which
character used a magical object?

» Compare your country’s behavior, values,
and scenarios with other countries’: The Pied
Piper used the flute.

14 Scope and Sequence

page 82

Vocabulary

stores, food items, clothes,
sporting goods, school items

page 92

Vocabulary

fairy tales, past tense verbs,
magical objects



Unit 9

Product: Group Discussion

Learning Qutcomes

» Explore interviews

+ Understand general
information and details
of an inrerview

+ Develop opinions about
interviews and formats
of debates

+ Discuss opinions about
interviews

Unit 10

Learning Outcomes

« Collect information
about jobs and
professions

» Formulate and answer
questions about jobs
and professions

+» Explore reports about
activities

« Write information about
jobs and professions to
make a report

E iy Family and Community

Social Practice: Analyze and discuss an interview.

page 104

Language Production Vocabulary

+ Understanding general information and verbs, question words
details of an interview: They are saying

children should be able to decide.

+ Discussing opinions about interviews: [ agree
with Robert, parents and children should
decide together.

Academic and Educational

Social Practice: Register information to make a report of a job or profession.
Product: lilustrated Report about a Job or Profession

page 114

Language Production Vocabulary

+ Collecting information about jobs and jobs, professions, verbs
professions: She is an expert in food and

nutrition.

+ Formulating and answering questions about
jobs and professions: Where does a software
developer work?

+ Writing information about jobs and
professions: Blogger duties include writing
content for the Internet.

Scope and Sequence 15
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Environment: Recreation and
Literature

*Saciz! Penctice: Explain traditions
from imoges.

. There is a parade on T R
" New Year's Day. R I B

' Language and Functions ‘
- Explain traditions from images |

Describing and contrasting o o
details B b
. . » o r SO
Spanish costumes are more
elegant. Extended Reading

) VOCabularY ¥ o in English 6

. traditions, adjectives _ Reader c. ~.

- - S Celebrating Thanksgiving

U A |

.- Before you start

Sample answers might include:
+ = —!Before you start

1. Day of the Dead, Chinese » Louk at the pictures. Discuss the questions
New Year, a birthday party, in small groups.

Halloween, the hula; 2. They D IR I ORI T

are dancing. They are eating N A S BN U

. cake. They are asking for candy.
. 3. They are feeling very happy

" because they are enjoying the

- music. 4. Answers will vary.

5. Answers will vary.

Follow-up questions could be: :
Do you enjoy learning about !
traditions from other countries?
Why do you think traditions
are important? What are

. some of the traditions in your
country/ared you that people

_might consider strange?

- 8 Unitl

Before you start Resources

5 The Before you start questions will - It's important to encourage students You can also use the Flushcards for

* help introduce the topic of the unit . | to research the topics they are the unit, included in the Class CD
and at the same time activate prior . | looking at independently. You could to create different communicative
knowledge related to the social : have them read the following websites i activities. The flashcards for this
practice of explaining traditions about Chinese New Year and the i " unit show ditferent celebrations
and customs from images. Students hula. You can print the material in | related to traditions. You may ask

- can answer individually and then advance and hand it to them. : . students to describe them or talk

check their answers with a partner. . https://chinesenewyear.net/ - about similar traditions in their
* If they have difficulty answering ' hometown or country.

the questions, you can model some

answers, drill them, and write them

on the board for reference. I Why did it start? What do people
. : usually do? Would you like to
X J L\ celebrate it? ) . ) y

" https://www.gohawail.com/
hawaiian-culture/hula !

Ask them a few basic questions:

16



It's importam that students are
respectful of ‘he cultures they are
studying as they will be exposed

to people and customs from other
countries and continents. Tell
students they should view the
oppurtunity « s a way of broadening
their horizons on the differences
that make us all unique. Explain that
studying other traditions is a great
way of comirg to appreciate and
celebrate our differences.

The topic of this unit is about

BN B

c-n- - Comporalive
Chart with Hlustrated Treditions

A A |

traditions i
e Yool parade

IR Rl ol v (R RS

BT
Tl e LT
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[ s te vy " en v choeem e e

te ebrated arc nd thaseond

Unitl @

. Ahout the Topic

traditions around the world.
Traditions have several key features.
First, they involve ceremonial or
ritualistic behavior. Second, they
refer to groups of people—they are
both collective and social. Third,
they stir emotions in individuals to

. bring about a greater sense of self-

_awareness about their own culture,
+ In many cultures, traditions are
© important to one's self-identity.

comparative chart with
illustrated traditions and then
present their charts to the class.
. The activities in each lesson
. should be motivating and fun to
make the learning process more
memorable. An alternative
option for the final Product
is role-playing in pairs how a
tradition started or what people
:-do during the celebration.

_—— -

Most probably, students will
focus on traditions of their
country or area. You may also
encourage them to look up
information for a tradition
from a different area, or from
another country.

. — —— ~

o —

link betore or during the
development of the Product.
! You may decide to do it in
-  class to help them with the
information.

;
! -

| Students can browse the
i

I

i

_ . DigiTips
Whenever students have the
opportunity to look up information |

. on the Internet, remind them of the

. safety measures they should take,

- like not starting a conversation with

, strangers, giving personal informa-

. tion, and so on. You can also help
them to detect reliable sources
of information. Tell them, for
example, that the look of a good

~ webpage is clean and has little or no i
advertisements. i

17



Unit @

S . ——— % A& Work with a partner and explore the images to explain Chinese New Year's traditions.
A useful scaffolding activity v P 9 P S !

could be to ask students to
share some of their experiences
of New Year's Eve in their
country. Then you can have
themn predict and compare
how they think New Year is
celebrated in China, based on

b the photos.

- ————

:r Before listening, introduce the
topic to the class by asking if
they have ever seen footage
of New Year celebrations
in China. While they are
listening, encourage students
tu use a dictionary or the

4 B Listen to the description ond check if your ideas about the tradition were

correctornat. |’

» C Copy the chart in your notebook and write D Work with a partner. Ask questions about

" glossary in their books forany , [ i . ;
t ds thev don’ derstand - notes about the mos! important detaiis you your own fraditions and compore them fo
; words they or}t understan con remember about the tradition. Listen to the ones in the deseription you listened fo.
 rather than telling them what the description ogain if necessary.
¢ they mean. They can work
E . . - .
- with a partner for this actwnt}i. RED DRAGON GR : FIREWORKS
_ o CLOTHES, LION DANCE |
' i
- In order to check answers, you . - RED |
- can copy the chart onto the el ENVELOPES :
board and call on volunteers to !
come up and complete it. | !
& N . |
i
I
10 Unitl

'Lan'guaige Knowledge ) Ongoi'ng Evaluation '

' One of the language points from this | Once students have finished, you '
unit is formulating questions to ask | can ask them to close their books
about what you can see. You can ask ! and share with a partner what they
a few questions about the pictures ! remember of the Chinese New

- on this and the next page: What can . Year celebration. Encourage them

 you see in the pictures? What arethe . to focus on the colors, people, and .

. people doing? Are the people having objects they remember from the

. fun? It might be a good idea to make images. You can then ask specific

|"a list of the question words on the questions about the images around
board, even though students are ] the class in order to check.

. already familiar with some of them.



£ With your partner look of the images of different parades oround the wotld ond answer €-

the que-stions.

AT

PR e

Chmen o parent? Td v
rhe ce!ebraﬂons } Hass

PR e

ot arest Wb e ey Ll

SR AN R

A Parades Around the World

F Discus: and compare with your partner a celebration in your community with € - s————— might want to check if they

one from the pictures.
MM TN vl
tuat s foochIiny of 'hr- de

tremosrouoln )
HERi s R i

f'reworkst

Mgke

HSTHEN A Is deeurcte

{ costumes

Check what you know!
Check pages 10 and 31, Mark the best options.

piciures 16 tolk
abayt different
traditions

icot moke
connechans
with persona
FREBNGES

Unit1 11

‘ Product Time _ Self-Assessment

This is the first step of the Product.
Students can form their own groups
or you can form them if you want to !
have students with different abilities |
to work together.

It's important that students know

they will work on this Product
throughout the unit, both inside and -
outside class. [n case you need to, you |
can provide them with the resources
! required to do any research. |
' You might want to let students know |
i how they will be evaluated.

o J

© You might suggest that each student

j
|
.

It is important to guide students
through the Check what you know!
activity. You might ask them which
activities on the page are related to
the different competencies.

Students can work together to think
of ways that they can work on to
improve their competencies.

writes what they are going to do to
! improve on their English. i

© sure mtanmotion ‘—_

Unit {1

=2,

_‘ - T
You can start by having

students look at the pictures
and brainstorm vocabulary.
Give students the opportunity
to discuss the words among
themselves. You can also

ask students the following
questions: Do you do any of
the activities in your town/city/
area? What kind of parades do |
_you have in your city? .

s e s s s

Before students compare a
celebration in their community
with one from the pictures, you

+

SR p—

_know what the Guelaguetza is

© (a celebration by indigenous

 groups in Oaxaca with parades, °

. dances, and arts and crafts). |

. As a class, compare their ‘
trachtlons and write some ideas .

 on the board. ‘

b e — — — o o i 1 r0e e

When looking for information
for the first step of the Product,
remind students to start with the -
link provided and, from there, to |
move to other web pages with
reliable information. ‘

'

Ongoing Evaluation

While students are choosing ,
their two traditions, you can ask ;
' them about their own personal ‘
| experiences. At this stage, don't

" expect them to be using the target
language correctly; rather, you should
focus on modeling pronunciation and

- make sure that every member of the

class is taking part.



Unit ff\

— \

Once students have read th Y= — —2 A Look af the pictures of dances from different cultures. Discuss the question
ces S e rea e ‘

- with a partner.

fact files, ask them to look | e re e e e o
© at each point and say what ; B
- the differences are. You can ‘ B I S R R LT L S
do this by writing a T-chart |
on the board, adding a topic
' (Origin, for example) and

calling on volunteers to come

to the board and write the

information in both halves of

the chart. o
_ - Hula
- . Jarabe Tapatio Country: 1. .A

It mlght be difficult for Origim L a0 e Female castume: ¢, - r o, L
students to do the activity Female costume: Lo s 20 P
the first time they listen to - O Male costume: 0« dor o
the track. You could PlaY the Male costumes o oho i e s Wt e nec loe
complete audio, for main ' Kind of music: ('t ooat st on e oy Kind of music; S o 00 e 00 o
idea, and then pause it so : e i

Dance difficulty: % & & Dance difficulty: & % = -~

that students have time to
write down their answers.
Students can cormpare answers
. afterwards.

-* 8 Listen fo the comparison between two dances and write down
the similgrities and differences mentioned.
JARARE TAPATIO IS MORE INTERESTING AND THE COSTUMES ARE
., cOLORFUL. HULA COSTUMES ARE EASIER TO MAKE. CHARRO SUIT IS
To help students use other MORE COMFORTABLE, THE MUSIC FOR JARARE TAPATIO IS HARDER 10
~ FIND AND IT 1S THE MOST DIFFICULT TO DANCE.

adjectives, you can brainstorm
some and write them on - + » Talk with o portner. Describe and controst details about the two donces.
the board, before they
compare and discuss the
activity. Examples of possible
comparatives for the activity
could include: smaller, faster,
more colorful, as difficult as,
the same as, etc.

_— -

12 Unit]

Language Knowledge Curricular Flexibility
- It's important that students have an This class offers students the ‘ You might want to tell students that
adequate repertoire of adjectives opportunity to compare two . traditional dancing is generally more
and that they know how to make the traditions. You can ask them to . of a social activity rather than a
comparative forms, You can use the | compare the Jarabe Tapatio dance - competitive one. Traditional dances
examples of small and elegant. Say | to a traditional type of dance they " not only involve the performance
that small changes to smaller (you | have in the area where they live. of a dance, but they also include
just add -er) but elegant changesto You can ask them questions such traditional costurmes and music, and
* more elegant because it has three ! as: How are the two dances similar? © they are also a great way of getting
syllables. You can call on volunteers | | How are they different? acquainted with another culture,
to give you more examples. |
1
~ s ol S b o

20



€ Look o the pictures of dancing traditions from two different places. ¢ — — -

Descrite what you can see in detail.

T3 N

Thewr il be-= g
traditional ..

-

The e owuets ne o tight b oo
At et et qneia L hat The
fe v 7 tome cone s of i long e

i The, arevee o

Tk B e

Flan oo e s o elegant ++d beautiful

Lt

4

e

comfortable ™ - -
sded! dlenede e e wide sk,
s e fur ket the Bl costurs

corm s of +eolorful e » th o long o+

D Read the information in the cards. With your portner, describe and compare the two 4

costumas in detail.

Soob s s e

Students shou.d use the charts from
Step L. They cin add any pictures or
~ descriptions for the two traditions

~ they are working on. When they

- are talking about similarities and

. differences, you can walk around

. the room and 1sk students to

- explain some of the reasons for the
similarities and differences.

Check whut you krrow!
Check puges 12 and 13. Mark the

best options,
TS A
7 S
P RTRAR
v sietures
N £l
I
Hesdiniis
Unit] 13

Students can complete the Check
whet you know! activity, You can
ask them for a show of hands to see
who is still having difficulty with
comparatives. One option could be

. to ask one of the stronger students

to explain to the students having
problems with the grammar, how
comparatives work.

Unit [T

" If students are having trouble
describing the pictures, ask
them questions to help: Where
are they? Do you think they

. are dancing slowly or fast?
What colors can you see? Are
their costumes simple/elegants
comfortable? etc.

You can also ask students to
imagine the music. if you have
internet access, you could show
_them a video of the dances
- being performed.

—— -

For this activity, it might be a

= = = pood idea to pair the stronger
students with the weaker ones.
That way, the stronger can
help the weaker describe the
similarities and differences
between the two costumes.

Ongoing Evaluation

While students are working on their
charts, you can vbserve individuals
and make sure they are describing
and contrasting details by using
comparatives. Keep an eye out for
fluency and pronunciation at this
stage, too.

21



Unit .

Students should be aware that
for the first question they need
to use the present continuous.
It's important to model the
form for students: They're
celebmtmg a bzrrhday party.

|
1
|
.

You can play the audio more
than once. Possible answers
include questions 1 and 2:
They are celebrating a birthday.
They are with their parents.
She Is in the garden. Shes
hitting a pinata. She’s biting
a bzrthday cake.

You can call on volunteers to
come to the front of the class
to present their pictures and
texts. Encourage other class
members to notice and then
correct any mistakes they
hear. It's important to make
sure they correct the mistakes
afterwards, otherwise it's not
fair on the student reading
aloud

S

Language Knowledge

Remind students of the third

. majority of verbs, the third person
singular in the present simple is
formed by adding —s to the main

. form. However, there are a few

* spelling rules and irregular verbs to
be aware of: Add —es instead of —s i

. the base form ends in -s, -z, -x, -sh,

" —ch, or the vowel o. If the base form

|
|
| person present simple form. For the ‘
|
|

" ends in consonant - y, remove the -y

- and add —{es.

-~ P8 Listen fo the description of the trodition and check your predictions.

N

“+——p A Look at the pictures and discuss the quesnons in smail groups.

1 ".'v HIEn RENE SRS TR

+

RN "'-.’." LR

4

l— 4 C Draw a picture to show how you celebrate your birthday. Write o short description.

STUDENT'S OWN DESCRIPTION AND PICTURE ABOUT
THEIR BIRTHDAY CELEBRATION,

D Work with your group. Use your picture and description o explain your birthday traditions.

14 Unit

You can give students the While students are comparing

opportunity to talk about what and contrasting their birthday

they like and don't like doing on celebrations, you can observe and

their birthdays. To encourage more * evaluate how well they are using the

practice, you can divide the class present simple. You could also call

into pairs and have them talk about on some students to report on their

‘ what they like and don't like about partner's preferences—that way they

f i that or other celebrations. You can practice the third person, too: fuan
" write the questions on the board: doesn't like hitting the pifata, but he

What do you like doing for Dia de likes eating birthday cake.

Muertos? What don't you like dving

at Christmas?




In Step 3 of the Product, students are

£ Look o the pictures about birthday celebrations in Vietnam. Discuss whot
you thi 1k happens on that day in smail groups.

Didyyouiknow?

o

nctam, U Lot s = Lanaary 20t mar e

wiher evervnic s oa year vk A also the count v's Plow Yoa
e o o Ihs holidny weatied Tor Although ths day i colebraed o
Fa . ) :
® dfferenty in each brase, e are thre smpernant radingns
T
4 L T 5L e
B ) 7,
[ s
E Childien get lucky rmon oy‘ %§ 2
7 3 A
B inred ervlopes from theor famdy s "
i ) _ : oud ke tce ribes
& merabers They waally spend then i
& ven thengh 1
& oney Cn oy or bosia gares, - i
& bothdday, 1 y

X oL 3

2 - Brthchy cake bewedn g
v ' iBn
i R Ao
& ARSI Ay bkasori ke
g i - e ﬁﬁg g@i
: shalelyy They £
& e el beantinl !

F Reod the irformationai chart and check your predictions, with your group. s -~
Compa-e the tradition with whot you do where you live. Discuss similarities
and difterences.

Check whot you know!

explrn oditnns
Gn oIS

[ ran maks onneonang

T 177 IR ERPET TR

Unit 1

{oread o t2xt about another tiadition, Celebratng
Tharisagiv g, theck panes S 16 of your Reader,

' Curr;cular Flex:bnhty

Look over the previous pages of

discussing sir ilarities. If necessary,

* write an exam 3le on the board to

get them start=d. It's important that

students compare and share their
ideas within their groups, and that

+ they check each other's work for

errors. It's alse important that they
start thinking ibout how they are
going to present their charts.

the unit with students and ask
the class to explain some of the

Check pages 14 and 15. Mark the best uptlons

Y i. %

traditions. After they have described

the traditions, encourage them

+ to connect them to their own

experiences.

20

Before students discuss what l

happens during the celebration, ]

it might be a good idea to

give them some background

information on Vietnam. You

can go around the class quickly

and ask: What de you know

" about Vietnam? Vietnam is in
Asia, next to China. Over 80

- million people live there. The

 capital is Hanol. It's the second

' biggest producer of rice in the

\ world.

[ While students are reading to
check predictions, write the

| the vocabulary that might be
I difficult on the board: board
,I games, spend, fill, envelope,

I blossorn. Once they have
finished, you can elicit the
meamng of these words by
Ldraw\nng them on the board.

— |

.o
' To prepare students for

. Step 4 (final step}, you can
i have some pairs read their
& - - sentences aloud. It's important
to make sure they are using the
language correctly before they
_move on to the final step.

' Ongoing Evaluation

 While students are sharing the

+ similarties in the Product step, you

© can go around the class and check
that they are effectively comparing

* how the traditions work, based on

© the pictures, and that they are using
the correct form of the present
simple and comparatives. You
should make sure they are using

. relevant information, too.

23
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Making an oral presentation
in front of an audience is an
important skill that all students .
need to develop. In order for
them to be successful at this
task, it is important that they
understand the characteristics

. of a good presentation. You
might consider reminding
students of the importance of
eye contact, good volume, and
appropriate pacing. Students
will enjoy watching you mode!
both desirable and undesirable
behaviors and making
stiggestions about how you can

Students will use a rating
scale of Yes, Sometimes

and No to evaluate their

group performance. For

some students, this may be
somewhat abstract, and it
may be difficult for them to
determine when to mark Yes,
Sometimes and No. In order to
help them, you may consider
creating a chart to display at
the front of the room. For each
attribute on the evaluation, it
will be helpful to brainstorm
and record specific behaviors
and outcomes that would be
deserving of a Yes, Sumetimes
and No.

Evaluation Tools.

Use the Observation Guide (from
Teacher’s Guide page 138) to help
students assess their progress. You
~ may photocopy the evaluation and
. distribute it to students. It can be
. helpful to read aloud the statements
. and check on comprehension prior
© to giving students time to complete
" their evaluations.

24
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Present your Troditions Comparative Chort
St

Sy b e eyt e

Few e ol bl P RN HISH

+~ - - Product Asvouomunt

Evoluate yourself end your group in the folfowing areas.

16 Unit!

Product Time.

When developing their presentation
. skills, many students are not aware
~ of the mistakes they make. To help
. them analyze their own work, you

might consider audio-recording as

they read aloud. This will focus their
; attention on intonation, tone, stress,
and rhythm. Students who are
confident may share their recarding
and brainstorm ways to improve,
Other students would benefit from
privately listening to their own
performance and generating a list of
goals for improvement.




~ Prior to completing the Check what

Unit SeBasmmoument Ao ———

PRI R A

Reflect

e SRR A s AN A S . S F N

Mork th-2 boxes in the rubric to assess your performance in the unit.

Check v hit you hmoewf -

o

Answer the questions.

P N A
- v i

RN

ERD e

T N

RGO WA

R SIS R S oS s B R S

Yeadhtt oy RS

(e

r

Reftect n your answers to the first box and answer {he questions.

oUrces.

- you know! box, you may want to

use the photccopiable exam (from
Teacher’s Gu.de page 148) to check
on students' rogress. Photocopy

- the page and distribute to students.

Give them a :ime limit to complete
the exam. Students can then use the
results to reflect on their learning
throughout t 1e unit.

Unitt 17

. Final Evaluation - -

An important outcome of
continuous assessment is the
opportunity to provide remedial
work before moving on to new
learning materials, You may want
to gather information from the
class results to focus on addressing

" areas of improvement, In this unit,
* students may need remedial work

on comparing images and traditions
using comparatives and superlatives.

"
|
1
[

L —4 progress an

I—One of the most important

| aspects of self-assessment is
goal-setting for the future.

» As students complete the
assessments, encourage them
to think about how they might

Unit /‘I\

|
1
|
;
[

do better in the next unit. In
order to more clearly envision
their goal, you might provide
paper and colored pencils so

that they can illustrate and
write a sentence that shows

what they hope to accomplish
in the next unit, or how they
might improve in the future,
Save their work and refer to
it periodically throughout the
next unit to help them keep

i track of their progress.

frm——

* As students reflect on their

d set goals for

the future, it is important to
remember that children at this
age can be easily discouraged
by negative feedback. If

students are evaluating
themselves in a less than
 positive manner, it may help
+ them rebuild their confidence
| to point out the things that
i you noticed they did well.
Encourage them to focus on
their successes and not dwell

on their shortcomings.

25



Unit {2) ~

Language Objectives Environment: Academic and
L ' d functi Educational
anguage and tunctions e T Write instructions

Revise instructions to avoid
situations of personal risk

to avoid a situction of personal risk.

SRV IPLIRRR I N
Do not run. T
. Keep your privacy settings as T I A
| high as possible. e i1t L et s ot
Plan the writing of instructions porso
| The title should be a short Procopy sy ot
| sentence. r-
] ) ) Extended Reading .
, Compose instructions to avoid L. % inEnglishe = 17
» situations of personal risk IR : %
: Reader ;7 v . [
+ You should wash your hands Stay Sofe!
before preparing food. s g
If there is an earthquake, stay o e

under cover.
% Before you start
~ Look at the pictures and answer the
guestions.

LT N SN I G S A ST

Before you start T

| Sample answers might include:

} L. Natural disasters and

| dangerous situations. 2. To help

- people in case of accidents or

" natural disasters. 3. | might

* call for help. I would follow |
instructions. 4. [ can design a
safety plan with my family and
have a first aid kit. 5. [ should
Jollow instructions, call for help,

" and try to help other people.

Vocabulary
© imperatives, web safety, natural
‘\disasters safety, food hygiene

- e

18 Unit2

Cuvricular Flexibility Resources

Evaluation

You can use the questions in the You might want to simplify the | You can also use the Flashcards for

Before you start section to evaluate

how much the students know about

instructions and safety during
natural disasters and in everyday
situations, Elicit known situations

such as earthquakes or crossing the

road. Encourage students to use
the language they know, such as
imperatives and should for advice.

26

Product activity by inviting groups
to tocus only on imperative

tenses. Or you could make it more
challenging by suggesting students

. to include descriptions of the

consequences for not following
safety instructions. You can give
students time to discuss their
answers before sharing them with
the class.

the unit, included in the Class CD

| to create different communicative
" activities, like describing pictures

! to a partner for them to guess the
. situation, having teams race to

come up with safety instructions for
specific situations, and so on.



Self-Assessment

The Before you start questions on
page 18 help students understand
the reasons fur making a safety
instruction puster. Their answers
will also help you gauge how much
students know or remember about
the imperative tense and other
expressions for giving instructions.
You can suggest students to record
their answers so they can reflect on
their learning at the end of the unit.

instructions Poster

. 1 Sofety

o oaveid oL
e risk

B Tty fid e
T abrursofory vt

1oRaste yenwili Lnd sofely o3 .-
every ot sheld fatw

Unit2 19

~Curricular Flexibility

You might want to re-establish the
stages of the Product. Step 1 could
be done as a class so you can give
additional support where necessary.

* Students could then work in groups

for Step 2, using their previous
notes. Then for Step 3, groups can
share their instructions with the
class, before making their posters.
Alternatively, students can make a

" small puster and add them together

as a class on a larger backdrop.
Groups can talk about the class

. poster in their own group.
el . A

Unit (2

-_—— 1

Once students understand the
topic is about instructions,
you might ask them to browse
- though the unit and find
dangerous situations that
require satety instructions. To
get students interested in the
topic, ask them why they need
to obey instructions.

Ao mm e mm e M= e e = o = e et

o —— —_

= 1 Students will produce a Safety
Instructions Poster. Walk them
through the ditferent stages
on each lesson and point out
this will help them plan their
Product. You could also invite
students to suggest other Safety
Instructions Posters they are
familiar with, and share them
with the class. Alternative
suggestions for the Product
include making a whole-
class poster with everybody's
participation in the writing and
the pictures.

—

- ——

If you have internet, you may

L. .. help students browse the

website. You can invite them
to note down ideas for their
Product.

When students explore the
recommended website, you could
provide questions related to specific
information for them to find or '
complete. This will help them focus .
on a task instead of trying to read
and understand everything.

27
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Unit

. Ask the class which poster they
+ like best and discuss in pairs
or groups the differences and
similarities in the layout. You
| can write useful vocabulary on
| the board to help them. Besides,
: you can ask them to remember
- any safety sign they commonly
- encounter for reference.

You can encourage students to

notice what the posters aim to '
do, their audience, and the best

place to put them to achieve

their objective. Remind the

class they need to think about

these points when they design

their own poster. You could

also ask them if they think

visual information is mare

important than words. '

To provide scaffolding,

you could divide the class

into groups and have them

underline the words they

don't understand. Give out

dictionaries or allow the use of

online resources to check the -

words. It can be useful to invite |

the class to undetline examples :
'
i
!

—_——

of the imperative tense and
review the form with them.

——— = - =

l’..an__gdagé;- Kn dwleél gé’ :

" We use the imperative to give

~ instructions. We use the infinitive
form of the verb without fo when
we want someone to do something:
Avoid windows! We place do not or
don't before the verb when we don't
want something to happen: Dot post
personal information online. You can
point out we often use exclamation

. marks with imperative tenses.

28

R RE I

like a desk. L
=} 2)Keep cledr of windows and ¢
bookeases. They can be
[ ——

1) Duck under a strong abject

3} Stay under cover untl the

4} Don't run. Walk calmly.

Work with o parener. Explore and compare the safety posters below. Pay atfention 1o

details like colors, size of the letters, and images.

Read the safety posters. Discuss the questions with your partner.

[ B

Earthquake
Procedures
Here’s what to do il there's

an earthquake:

dangerous if they fall.

shaking stops, Get up and
leave the bullding.

1) Move o an aiea where
there are no bulldings
o trees.

2} Frotect you head with
YOUr arms.

3) Go to an evacuation
meeting point when it
is safe

~_v

- Curricular Flexibility:

© them. Alternatively, if you would
" refer to practice the imperative,

_ connection is secure. Student B:
. Because people might steal your

You could invite two volunteers to
read the dialogue and then ask the
class to share their suggestions with

you could ask the class to work in
pairs and take turns reading out to
their partner one of the instructions
for them to say why it’s important.
Sample language could include:
Student A: Make sure your internet

Wi-Fif |

Tips for surfing
the web safely

Don't post any perscnal

information online—your
email, your home address,
or your telephone number.
Identity thieves can spend
money in your name.

Reep your privacy settings
as high as possible.
Computers viruses demage
your computer.

Make sure your lnternet
connection is secure. People
can stedl your Wi-¥i!

Use different passwords for
different accounts.

c




« Revise the instructions in the safety poster below. Then 4-
discuss the questions with your partner to analyze it.

[ s

TN

'r.v"',- PR A S ] A ST

hhhhh

Bacteria multiplies quickly and can make us very sick.

Sy wash your oo before tauich g

vat refocd

Wae o T st maredd dely

DO NOT & fox athat has bee * sot for oo

sy e nt o be nithe fodee.

Pros Y e

Keep b rches couger =0 pean and
3 ] ¥

™ Work in smalf groups. Use the insiructions in the posters fo tell each other how €

to avoid different situations of personal risk.

LA

Personal Risks

-Selfz-_ﬁssessment "

It's important to guide students
through the Check what you know!

* box. A suggestion would be for them

to match activities in the previous
pages with the competency. Allow
enough time tor all students to do
this and then elicit their feedback. i
After that, asi them to evaluate what |
they know. You might encourage |
them to think about what they think !
they need to mprove in each area |
and then write down their goals. )

il vy o earthquoke -
U R
MRS A S BN ST B

P PP
~ 't e el

T o« LI R P

Check poges 20 and 21. Mork the best options.

© © ©
Foandent fy

and descrine

sulety posters

I can unde:sined

P insiructons n

aeoid @ suaion
W personil tsk

Unit2 21

Product Time

You can invite students to form

. groups by handing out different

- colored slips of paper or numbered
. cards and asking all those with

the same color or number to sit

- together. Explain they are going to
- brainstorm different situations of
personal risk and choose three. To
generate different ideas from those
in the book, they could use their
imagination to try and find unusual
scenarios. 1t’s helpful to set a time
lirnit to focus their attention.

Unit @

g == ] .

{ You could ask students to look

| at the picture and guess what

: they think the instruction

" poster is about, This can help
them appreciate the power
of images for a poster. Check
that students understand the
vocabulary in the questions,
and then divide the class into
pairs for them to discuss their
answers. You can invite pairs
to share their answers with the
class. Then you might ask the
class to find the play on words:
You butter believe it. You can
elicit that when this happens
it's because a similar sounding

* word with a different meaning

I has replaced a word in the text

! or title. Here it is butter instead

i of better. Encourage the class

1 to share their ideas about the .

l effect of the play on words. |

Lo mm mw mm e e mm o mm we we omwe —m —y

1 You may want to remind :
students that we use '

instructions with conditional

clauses to explain what can

happen if we do or not do

something as per the example

in the box: We use If + present

simple, imperative, Walk

| around and monitor groups to

! note down any language areas

! for revision.

29
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. e e
. Divide the class into pairs ;

" and ask them to look at the

. pictures and note down all

 the vocabulary they can see.

~ This can be a fun vocabulary
building exercise, which would
be even more profitable if you

! are able to provide dictionaries.

" Do a quick class feedback and
note vocabulary on the board.
Encourage them to share their
experiences and knowledge
about earthquakes and safety
protuocols in school.

- ——— — ——

You might suggest students
: first listen to the audio just to
. get a gist of the conversation.
Then explain they are going
. to listen again for the specific
- information they need, rather
* than try and understand
~everything. Elicit answers as
- a class and encourage pairs to
. compare their answers with
those of the expert.
This activity suggests students
- read and reflect on the
information. This means
. students should think about
why they should follow those
instructions.

Langﬁage Knowledge

- Students are asked to use different
expressions to give instructions.
For example, we can use should +
verb without to to give advice and
instructions. You could draw their
attention to the first yellow box in
activity B and the phrase I always
advise people to + verb without to.
Along with the imperative these
are different ways of expressing the
same idea. If necessary, you could
. drill the different ways to express
giving instructions with the class for
them to gain confidence.

30

¥ - Work with a parmer. Logk ut the photos and discuss the questions.

e,

1 O T TR A o

— " Listen to an earthquake expert giving children instructions about whot to do before,

-

during, and after on edrthquake.

With your partner, check your answers to the first activity. Then, read and reflect
on the instructions about what 10 do before, during, and ofter an earthquake.

ARter: Check yourself
£or any induries and help
pecple who need it
Deont go into damaged
buikdings.

During: Take cover under
a desk or table,
Keep clear of furniture
that can falf on you

Befare: | always advise
people to have a plon
in place.

L Discuss with your pariner other instructions you can include %o avoid a similar situafien
of risk. Take notes.

SAMPLE ANSWER:
Havs A PLAN, A FIRST-AID KIT,
PLENTY OF WATER, A RADIO, A
FLASHLIGHT, ETC.

22 Unit2

B Ongoing Evaluation ‘

" While students practice the |

dialogues in pairs, you can listen

and evaluate students on their use

of different expressions to give \
. instructions. You might want to }
| consider: !
‘ . |
| » grammatical accuracy

+ pronunciation

« range, i.e., the variation in

expressions used

This is a good opportunity to see if

any further activities are needed to
, practice these forms. i
h [
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L Read the safety instructions. In small groups, discuss which situation of ¢ - - =
fisk you think they refer to. Camplete the web poge heudings.

ae oA -

TornaDO

o P Cp s s e

Possiete ANSWER: HAVE A
FIRST-AID KIT

5. PossiBLE ANswER: HAVE A RADIC

. WITH BATTERIES.

+ With your group, brainstorm different safety instructions for each situation. Choose the 4 -

PN A

Possieie answer: Avoln
DRIVING CLOSE TO THE AREA

most important ones and write them on the fines to complete each set of instructions,

- Shar ond compare your ideas with another group. - - -

Revise Instructions

Pi_*bdqct Time

Once students have their materials

and notes from the previous Product
! step, you might ask them to share

the situations they chose just to
warm up the activity. Explain they
are now going, to transform their

* notes into ins ructions. You may
- want to remir d them to use a range

of expressions to make the poster

. more interesting. Remind them

appearence is important to catch the
reader's attention.

PR S

v P I
Check poges 22 and 23. Mark the best options.

o o P
Wl =
| zan unaeratnnd
NEIrLekeng o ovoid
siunions of personal nsk
e we e an ardeed s
UEITSTTCTIONS 10 avag
siuanons of persocal gk
e a1sk e el
Unit2 23

' b_ngping Evaluati.ah_

You might want to walk around '
and monitor students’ writing

of instructions and note any
expressions or grammar points they
may need to review later before

. completing the finished poster.
This is also an opportunity to work

closely with groups that require
additional support.

3. ,

Unit @

1 You may start by activating

| previous knowledge using one
of the situations students have
learned so far. Then take them

I'step by step through the text
features. You can point out
the website title, the different

, boints numbered or bulleted,

; and the heading space at the
top to write the situation.
Encouraging them to focus on
key words in a sentence can

+ also help them guess what the

. context is about.

-

-—— For students who enjoy a
+ challenge, you could ask
+ them to identify the different
 structures they can see in the
| text and elicit any more they
Lcan remember.

Divide the class into small
groups and give them some
minutes to brainstorm other
sentences to add to each

' situation. Depending on their
level, you can adapt it to make

1

[FUURUU R |

it as challenging or as simple as *

you wish.

_— = - . -

Self-Assessment

i Read through the Check what you
| know! box with the class. You could
. ask them to think about the two
activities on the page which refer to
the sentences in the box. Instead

of writing a check mark, you could
ask them to write a number

" between 1 and 5. Then invite

- students to choose a number on the
- scale that best describes their ability

. and say why they chose that number.

-




______ }— -~ > Explore the safety poster. Answer the questions.
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e SAFETY WHEN OUT AND ABOUT

important part of the writing
process. You might want to ——
introduce the activity by asking '
' the class about what they need '
to think about before they
write. You could also take the
opportunity to brainstorm the
different parts and features of a
| text and review the vocabulary
y they saw on page 23.

Here are some things you can do to stay safe
when you are out and about.

# 1Jonuel go with people vou don't know

» Le confident! The aceret fo being contident is feeling
safe, so ulways PLAN whete you we going befurchand’

# Make sure vou have vour address and contact detals
fur parents or caretakers,

-

* Stick to busy places with peod kghtie, Try to avaid
shartcuts unless the lighting ls OK and vou'te sure

Activity A supports students
. to analyze an instruction text
. and reflect on why the author
| has chosen a particular design,
layout, imagery and language
in relation to its objectives. It
can help students when they
write their own instructions

they 're safe.

o Wear comfortable clothes and shoes. Corry your
backpack with both otraps and muke suve the appeds
are closed.

X
215 Caution!

Abways make sure vout parents or caetakers know where

vouare gomng and when vousall get there or be back. ‘\

O HHEY SEHB SRR EC RN 5 f 0 LB R a R L b BB x e GEORE B X G 0 5

 poster hf‘)r the Product. | 1wt g A e o7 TO GIVE SAFETY INSTRUCTIONS _
Crgeds rHo R an e s - TO HIGHLIGHT THE IDEAS

I com = T 07 . -+ TO CATCH ATTENHON

Sample answers include _ '
! : ) —_——— B ot =ne " TO CLARIFY THE IDEAS
' 1. [ think the poster is to help .
' e when th ssid .o e’ STARTING FROM THE MOST IMPORTANT RULE TGO FOLLOW
: ar ;

people when they are outside 5 it i ot ANSWERS MAY VARY

" their howmes. 2. Words are in
capitals to attract attention.
3. Different colors help to R SN
separate the text into different T
sections. 4. Pictures and signs AN

make the poster attractive.

5. Instructions are listed in bullet

points. 6. Yes, they are because

of the budlet points, headings, 24 Unit2
different colors and visuals.

Curricular Flexibility ' i Ongoing Evaluation

" The Check your answers activity You can walk around and monitor
provides an opportunity to review pairs to check their understanding of
and teach language for giving ! planning the writing of instructions.
opinions, agreeing and disagreeing. | In this evaluation, you might assess
You can keep this to expressions in ‘ the following:

the example. However, if students !

v Check your answers with a partner.

+ students' understanding of the

f feel more confident, you could . poster objectives and the textual
introduce: . features. |
, . . l
+ Imnot sure. ‘ « students' understanding and [
_« You could be right, but in my reflection on the questions. |
Opinion... ..« students’ use of language for
+ You're right/wrong! : giving opinions, agreeing and
| . .
o [ reckon... v disagreeing.
. . o ~ _ A

32
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L
In group: write mstructions for being sofe in the forest. Discuss and plan the wriingof €= — - 4 - - .
instructinns. Complete the 1able with your group's main ideas. | Activity A on page 24 p]::epares
students to plan and write

their own instructions poster.
I This new activity will help as
; preparation for what they will
be doing in Step 3. .

Mo n chjechive:
Title:
Or lered salety instructions;

STUDENT'S OWN IDEAS FOR
A SAFETY POSTER

Extra notes:
Make sure to give the class
- Drary one or more pictures fo clorify the ideas in a poster. § — — - —— time to plan their writing an@
emphasize the importance ot
Get tagether with another group. Help each other complete and correct your wriing ! planning. Aso remind them
plon as needed. . to think about the poster

I

T et objectives and their audience.

R R RRTIX e Tiensofote —_ - A
ﬁl RIS

. ~ m———— - L}

‘ You could ask students to '
a':' A Tk T

. = t posters in the unit and
Check pages 24 and 25. Mark the best options. look P . )
choose one they like. It's useful

Plan Your Writing
- S & 4 0 _to review the purpose of a title,
A R —— Ewhich is usually to summarize
R and winte sty | the main idea of the text. But

WsHLET [ you can remind students about
e e selety

! Nl ’l .
) y : T, other techniques, such as
i e e e sl the play on words and to call
R T A Tanuss o ey i attention to the information.
L — - -

Unit?2 28

54 lFAssessment s T 'Pr'c_::_dugi: Time .

" You can invite volunteers to read
aloud the sample dialogue and
explain groups they are going to
discuss the textual features and
design of the Instructions Poster, |
using the information in Activity '
B. Go through the information in

* the Product Time box with them,

so that they think of the best ways

to make their puster attractive and
clear to the audience, You might

think of examples of different topics
and audiences to encourage them to

‘ , think about differences in the design.
i . >y N o

A suggestion would be to ask

students to answer the questions

in the Che k what you know! box

individually and then share their

. thoughts with their group. Groups
can come up with suggestions as to
how they an develop the learning
needs thev identified, This can
improve tae students' skills.

33
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Use the pictures to try and

! elicit vocabulary either to help

» students build their repertoire

" or review words they may
know. You might suggest
students to use full sentences
and add descriptions: There are
Jour firemen; the boy is pouring !

: water on the camp fire. :

| For activity A, divide the class

 into small groups. An idea

. would be to assign or invite a |
volunteer to take on the role of
group moderator. This means
he or she is responsible for

. making sure everybody has a

- turn to speak, and notes down

. groups’ suggestions. '

.

Sample answers to activity :_ J
I Ainclude: 1. There is a fire,
| someone could get hurt.
» 2, You should follow fire safety
precautions, you should use a
fire extinguisher. 3. I would take
water, food, sand, warm clothes,
wedter, d toreh, a First Aid Kit, a
- fire extinguisher, a blanket.
4, Do not start fires in the park.
Get out of the house if a fire
starts. Use a firc extinguisher.
Call the fire brigade.

'
\
1
i
|
1
_J

Curticalar Flexibility -

Before students listen to the audio, |
. ask them to read the text and check
© they understand the vocabulary.
Remind them to try and guess
any words they don't know using
. the clues available. For example,
. identifying the type of word (noun, |
. verb, etc.) and then reading around |
the word to understand the context
and identify other key words in the
sentence/paragraph. Use the visual
imagery to understand the context
~ and vocabulary.

34

b+ Look at the pictures ond discuss the questions in
smalf groups.
»

na

Listen and read the information in the poster ebout things 1o take during a situgtion
of personal risk, like o fire, and check your predictions,  *

FIVE THINGS TO TAKE

Prormy, o wild tive, nviny peopde have to Teave thenr homes W hut should vou teke with

vou i that cse’ The sate!y of sour Lunib i the mest oportant thing, but there e
e that e esseniial aod showddest e ol hehind.

d 14 ID cards— passpores aid Dicth cortncates ali eomnw g handy.
\;L& |
¥EPets  pets e pastol the vy, soood codise vou have W bomg than

o4 .
SFMoney  mnie sure vour sarents fake money: stores may not ke cavels due to powe

ety and AN el not e warkang

”ﬁ Medication - i some il members seesl medieasion tegularly, then ats imporiant

T hring o along,

+3 Basic sapplies  these mlode: toed and waren, comtortabie sees, exir

¥ clothung, o warm facket, flasiifights, battetien, a radio. sleeping bags, aud blankels.
" But Remember Your Safety Comes First!
AN

26 Unit 2

Resources ‘

It is important te encourage students

to read independently in English.

Extensive reading enhances learners’

vocabulary and helps with language

acquisition. To motivate students to

read, you could read out loud in class. :

Students may also find it motivating

* to engage in a game in which they
work in small groups about the text

© Stay Safe! from their Reader.



C  Look at the additiongl information about fires. In poirs, discuss where you would 4

Unit @

g

' o

include 2ach on the poster on page 26. Take notes.

L Ca LSt wildfire

tor more mtonmatuon,

3. WLD FIRE
EVAC UATIONS
4. Here are the
things we
recommend
you to take.

& Use yoLr notes to share and compare your ideas with another pair. ¢—

Voenoonode e
oot

4

Nost fs ol ~pe e e 8

Lo s s,

= Work together to think about other details you could

odd 1o the poster.

VL I N

Finishing Your Safety Instructions Poster.

To read a1 2kt about ovoiding situations of personal

nsk. Stay & el check pages 17 28 of your Reader.

It's useful to e1courage peer- i

correction anvl get your class into

" the habit of giving each other

' constructive ¢ riticism. Remind them

- to include positive opinions to have a

. balanced feedback. Groups can then !

} check each otaer’s drafts from the
previous class. You might give

them time to read over their work

again and see if they pick up on

any errors.

. N

5T SRR T BTN T
Check pages 26 and 27. Mark the best
optians,

&)
[ ean e ite
STECINNS
wavoid g
sstuation of
personalb sk
I con read
cl RISILCHONS
0 check
Ccomprehensicr
rnid feaibulity

Unit2 27

Self-Assessment '

Explain what the statements in the
Check what you know! box mean. |
Encourage the class to reflect on ‘
their learning. Suggest they think
about the following and write down

- the progress they've made:

« The instructions for Step 3 they |
wrote and just re-read.

" » The peer correction they did.

.

Could they identify errors?

» Their progression from the
informal assessment in the
previous class to today.

You can review prepositions

of place and choose how
challenging to make this: at the
top, above, under, over, next to,
to the (left/right) side, at the

¢ buttom of the page, top-left,

 bottom-left, in the middle.

l-Depending on the level of the
class, you can choose to go

" through each item in the boxes

; and do a comprehension check.

' However, unless students need

4

- that support, you can ask pairs

' to work together to identify
, the additional information and
* decide where to put it.

B, e v e s e

- -{-J—dook at the sample dialogue

. with the class and invite pairs

| to read the dialogue aloud.

' You can explain that we use
would to make a hypothetical

! question: Where would you

b put the girl? What color would
you give the title? We also use

+ would to make polite offers

" and requests: Would you like a

:l drink? I would like some cake.

35
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[

. If necessary, you might want to
teach students some language

. for presentations and write it

. on the board:

We would like to present our
Instruction Poster about ...

We chose this topic because ...
Do you have any questions?

Students will use a rating

scale of We dlid it well, We can
improve, We needed help to

¢lo it to evaluate their group.

For some students, this may

be abstract and difficult to
determine. To help them, you
may consider ¢reating a chart

to display at the front of the
room, For each attribute on

the evaluation, it will be :
helpful to brainstorm and ‘
record specific behaviors and
outcomes that would be related

to each rubric.
o -

= - Product Time

" If students aren't used to presenting
in front of each other, you might
suggest they get together with one
or two other groups and take turns
presenting to them, rather than to
the whole class. Allowing them to
do so can improve their confidence.
This ¢an also be advisable if there
is a time constraint. You can walk
around and monitor the activities.

36

Present Your Safaty
Instructions Poster

s

* Evaluate your group in the followang areas

" Reflect

B R L Y e T LA

28 Unit2

Self—Assessmen.t :

You can draw students’ attention to
the Product assessment categories
before they do their presentations
for them to know how they willbe |
assessed. Groups can discuss their
assessments together after all the
presentations have finished. Invite
groups to share their answers to the
last two questions with the class.

You can omit some of the
assessment categories to make it i
easier, depending on the focus of the
presentation. For example, omit the
- last two categories.

: f.‘.'un:iculér_Flexibility

oM it was decided for groups to write
" a sentence each for the Product, you
- could post the background poster to
. the wall, and invite groups or pairs

to bring their sentence, read it aloud
and stick it on the poster. You could
then ask groups to get together and

. discuss all the instructions on
. the poster.



" Encourage students to look back at

YL

- Compare your answers with a classmote. Help each other reflect on what you need 1o

" improve and how fo do if.

Use the words in orange fo answer the questions. T

ot e Soeepe

Reflect

gt oL e

 their work and assess what progress

they made. You could then suggest
students wor! with a partner to
write down three learning goals
based on the reedback they gave
themselves. V-"hen students have

completed thrs section, a suggestion

would be to invite them to share

their thought s with the class. This is

also useful for you to find out what
they enjoyed ind didn't enjoy and
why. This fee lback can help you

adapt future activities accordingly.

4

. Mark the hoxes in the rubric 1o assess your performance in the unit.

Prior to completing the Check what

Unit fé\

. . To put students at ease, don't
forget to remind them it’s
normal to make mistakes as
these are necessary parts of
learning. We pause to think
when gpeaking in our mother
tongue and search for words.
However, if students are doing
this repeatedly with a phrase  *

csrphosTlL My rTveTs e or word, you might suggest

RS- IR TR A U A S PO they retlect on why this is and
what efforts they can make
to improve. Point out you are

Mo ren et available to support them, and

TR ity T P

‘ if you feel someone is having
ey difficulty it might be a good
idea to spend some one-on-
one time with them to provide
direction and encouragement.
You could suggest they choose
one word or phrase that

they have difficulty with and
practice this with a partner.

- L [ SRR -

" Reflecting is an important

"i element of learning. It

| encourages us to think about

| a difficult or chaltenging

! experience and think about

+ why it happened that way.
Analyzing the situation can
help us think about what we
would do differently, and draw
on our resources to develop

Unit2 29 new skills and ways of learning.

you know! box, you may want to

use the photocopiable exam {from
Teacher’s Guide, page 149) to check
on students’ progress. Photocopy the
page and distribute it to students.
Give them a time limit to complete the
exam individually. Students can

then use the results to reflect on their
learning throughout the unit.
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Language Objectives

Language and functions
Exploring narrations of
sporting events

- Trevor catches the ball and...

" Narrating a brief fragment of a
sporting event

He made a really great catch.

Yocabulary

verbs, sports ,
e >

Before you start

Sample answers might include:

1. People are playing different
sports and narrating a sports
event. 2. Soccer, basketball,
tennis, football. 3. Balls, rackets,
helmet, sneakers. 4. Answers wil
vary. 5. They may be narrating
the sports event, or saying
something to their teammates.

J

About the Topic

The topic of this unit is sports. The
Olympic Games are held once every
four years in a different country i
around the world. There are two
" different events, featuring summer
and winter sports competitions: the
* Summer Olympic Games and |
the Winter Olympic Games. Some |
of the sports that are part of the
Summer Olympic Games are:
. swimming, gymnastics, judo,
' and sailing.

38
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Environment: Family and Community

event.

Narrote a sporting

et s G e

Normal b e et a At n o ey
N e e et
S
Extended Reading e
1 i inEnglishé A
Fl % vy
Reoder o - 070 0,

it’s Taking Part that Counts

Cerd

5t BN AN O

+ = - = Before you start

Look at the pictures and answer the
questions.

20 Unit3

" The kinds of sports students are

familiar with may vary depending

" on where they live and what they

like. You may want to brainstorm
some of the most popular sports
among students and write a list on
the board. You can also elicit the
objective and rules of each sport
they mention. Be aware not to cause
any controversy among students and
to focus on the sport and not on the
team they support.

You can also use the Flashcards for
the unit, included in the Class CD
to create different communicative
activities. Students can caption the

pictures to make them fun. They can ;

also practice narrating the sports

© event before their final presentation.



Besources .

Narrate o Sporting
Event

i

CLIMY 2t ey, yis'!

Vot
[ SR TR (7]
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‘Self- Assessment

Unit (3)

e 'f% o

r o —— e - -

Once students understand
¢— — the topic is about sports, you
might ask them to browse
though the unit and find all
the things that are related to
sports. To involve students in
the topic, ask them about the
sports they play or the ones
they like to watch on TV or live
with their famlly and friends.

E o .

A
I
w b

: Student:, will produce a

WNarration of a Sporting Event.

1 Walk them through the

i different lessons and point

cut that this will help them

plan their Product. You could

also invite students to suggest

1 phrases or expressions sports

y narrators use and share them
with the class. Alternative

* suggestions for the Product
include writing a short
dialogue with these expressions !
or role-playing a sports game

: with spectators, players and

1 ndrrators

.‘Jtudents can ben-;f;c of the ]

 tips presented on the web
page. Alteratively, find videos,
podcasts, or radic channels to
listen to in class.

[t would be beneficial for students

" to know about the abilities that

each sport rejquires. You can use
the Flasheards on the Cluss CD to
have students say which abilities
they think people need in order to
practice that sarticular sport. You
can take this opportunity to tell
them that phvsical characteristics
are not a limitation to play any kind

1 of sport.

Ihe Before yous start questions w1ll
help introduce the topic of the

! unit and activate students' prior

knowledge of the topic. They may be
familiar with the sports, but not able
to say what the objective and the
rules of the games are. You can ask
them to get into pairs and make a
list of the rules they know about the
sports to check as a class.

Dlnglps

Students w1ll be exposed to different
" levels of English when searching
the internet or when listening to
sports broadcasts. Remind them not
to try to understand every single
word or they might get frustrated
and discouraged. Encourage them,
instead, to try to pet the general
" idea and to write down words
 that they could later on look up in

dictionaries.
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. You can start by asking '
students what they see in the R

picture and why the men are (o kpossit i
wearing headphones. Once

students are in pairs, you may

want to ask them to read the

speech bubbles using proper

intonation. After that, direct :
student's attention to the P ¥ - . - . touchdown
questions. Suggested answers:
L. Narrating a sports event. Eooe b o

- 2. American football; touchdown, R
\ 3. Answers may vary. ST AT S

b m a e m mm oa mm om e

r

- = -» . Look at the picture and read the speech bubbles. Answer the questions with o portner.

~ = Listen to the exiracts from three different sports narrations. With your partner, discuss
ST T T T T the purpose of the commentaters in eoch extract.
. Before listening, you could ask +

, students if they have heard
, sports commentaries before
and what they are like. Try to

Listen to the commeniators agoin and use the table below to take notes.

BALL, BOX, PASS,

engage them in the activity b SOCCER

saﬁmg some words they m);y}l;e DEFENDER, KEEPER, SCORE
familiar with like goa! or foul. BASKETBALL NARRATING THE spoRts ~ SHOOT, HOGP, PASS,
To elicit target language you EVENT DETANS FouL, BALL

can ask them to brainstorm BASEBALL FIELD, MOUND, PITCHING,

, words related to sports. SATNING, HIT, HOME RUNS

~ = Work with your partner and compare your answers 1o the previous activity.
Discuss the information you wrote in each cofumn,

. e =
. You may want to have students I* _
' check their answers in the L “klck”\ :
chart in pairs. To make sure - -
students are discussing their
answers, you can walk around Y
the classroom providing
help when necessary, but do
not interrupt students while 32 Unit3

speaking.

/
P
n

r
/

.

L e = =

About the Topic’ Ongoing Evaluation
The three sports in the audio are © To assess students’ use of language, !
soccer, basketball, and baseball. ' you can ask them to work in
All three are very popular team - groups and say all the phrases
' sports. Soccer is popular worldwide, i they remember from the listening
. and played with two teams of 11 without looking at their books. It is
- players. Basketball and baseballare important for students to remember |
~ very popular in the United States. ~~ useful phrases they can use when I
Basketball players often have tobe ~ narrating a spots event. |

tall and fast. Baseball games often
last a long time.
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¢ Read cn extract from the saccer commentory featured on the previous page. Discuss howdm — — =~~~ = = = ===~ " = = ?
: . : i : You may want to start the
it comyiares fo the sporls commentaries you have heord in your life. )
activity by having students
Covvnnn b s gaemer sick wihe Blues. The e describe what they see in

o rmnes i the by B s devaed by
ones. Rochards aets the ball at tre edge o the
yeandd plags & one o Mddineawlo comtroh
Cheiinsly Mo nez plivs o short pass o

Filwon Whlsan s, ooy pust the doenaer :
lemstnas e keeper o beat He s arirg ;
uaere! Bubhie by tadibe zecper und the \‘\ TR
Pt stves ‘?‘ 4 T

UL 2 Whatoomniss!

Use thr: information from the previous activity to complete the mind map with phrases used<
by con mentators, Compare your ideas with your partner.

s A IT’S CLEARED

CORNFR KICK BY..
SAMPLE ANSWERS! 1~

WhHar A PLAYS IT

miss! LONG TO..

Key Words ond Expressions

You can group students for the
Product by ccmbining stronger
with weaker students. Remember to
assign specific roles to each of the
members of the group so everyone
has a specific :ask to do. They can
do their research online, in a public
library, or in cuy other media. Tell
students that 1l of the members of
the group are responsible for the
work they do ind that all of them
should particinate equally.

Womeearth ey e,
YT L e DLTSEE e oD

4

Check pages 32 and 33, Mark the best options.

-, S =

LLandetrimone
H] fo

-

)
daralor ul o
snartng oyonl
Podltesk ‘o p

Unitd 33

You can check students’
performance during speaking

. activities by monitoring if they are
. using the vocabulary related to the
* topic they are discussing. You may

want to encourage shyer students to
participate by letting them decide
in which part of the classroom they

. want to work.

the picture. Once students
finish describing what they
see, aslc them to read the text
1 individually. Then you can ask
| them if it's similar or different
I from the commentaries they
have heard before. You can ask
themn to tell you at least three

difterences they notice.

L— — If necessary, you can copy

the mind map on the board.
You may want to have a

class discussion before
students complete the mind
map. You can ask them to
read the comments in the
previous activity using various
intonations: angry, sad, excited,
or bored so that students

[ notice the difference.

o e — =
'

Student may find websites with
' chat rooms. They shouldn't
.. 4 starta conversation with a
, stranger, but if they do, remind
them not to give personal
_information.

I .

f————

' It is important to guide students \
* on how to track their progress. You
may want to discuss with them

_ the meanings of determine and
- identify so they fully understand the

sentences in the Check what you
know! box.
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You may want to elicit from
students the names of the
places in which some sports
are played: svccer field, arena,
swimming pool, tennis court,
etc. Possible answers are

1. Soccer match. 2. Baseball,
basketball, the opening of the
Olympic Games, etc.

Before starting the activity, -
you can elicit how long a

soccer match is and if there

is any break or extra time in

this sport. You can promote
learners' autonomy by having
students find the meaning of

- the words they don't know in
. the glossary or a dictionary.

You can write some useful
expressions on the board for
students to use in their writing.
For example, What a player!

- Fantastic! She missed that one!
~ (Once students have written

Language Knowledge

their report, you can form
groups of six and have students -

It is important that students
understand intonation, rhythm,
volume and tone when narrating

a sports event. You can drill some
of the phrases from the unit by
asking students to say them slowly,
quickly, enthusiastically, angrily, or
desperately. This will help students
realize the importance of prosodic
features.

42
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»  Look af the photo and foke turns answering the questions with a partner

- Reod an extract of @ minute-by-minute report from the end of a soccer match. Work with
o portner to answer the questions below.

That was a great game! The Wolves played really well. But N
It's not a surprise from the five-tme Copa de Plata winbers, o
Well, it's goadbye fram me here in the Old Aztec Stadium.

85 min: JustR Ry
Ty [
e Eoadd e pogt e e T

S b

Wi o

Los Azules substitution: B

RO s b

T

5 S o L

[ PR——
RERR L

-

o ¥

o ; » With your portner, write a similgr
1 minute-by-minute report for the even’s
S ! that happened before the third goal.
: Use expressions that desciibe emotions
! and toke furns reading your report.

Coplasda s rrart s Orure f0 T

G e m - — ——— 8

LERTSTR- L T & SN E S

34 Unit3

I you have access to the Internet,

© you may want to show students a

" clip of a sports event. Then you can

. ask them if they find it exciting or

. not, giving reasons for their answers,
- If you don't have access to the

i Internet, you can organize a sports

| game or event in the school yard and .
' have some students narrate.



Reod the sequence for the scoring of a basket. With o partner, decide whot ¢— — — — — — ——

- ~

a

emotic nal expressions and specific details you can add to the sequence
1o make it more interesting. Compare you answers with another pair.

CREMARNEE
ey defender

R

L PETL S

Look i the photos of a boseball game and write senfences to describg f—— = = = = =
what i.. happening. Use emotional expressions and specific detgils

in you. sentences 10 make them more interesting.

X
Ty
w w

£
£

HE is oN THE WET MOUND
_PITCHING!

- Taitk with a partner about your
seqe ence. Use the words in the box
to oid emphasis to the actions.

vt ' e

'dl{ﬁt Time

You may want to have students sit
together or arrange the chairs in

. the classroori in a different way

when they ar: working on their
Product. Once they are in groups,
make sure all of the students are
participating equally and that all of
them have a ask.

Remind them to use some

expressions commonly used while
narrating sport events.

He HiTs THE BaLL. T 15
A HOME RUN! ~

SAMPLE ANSWERS:
)

Tt 3

HE carcHes THE BalL. Ir's
A sTRIEL

AR he e
R U A (5 [

Check pages 34 and 35. Mark the best

options.
| 9 8 O
- B ' L aen answer
: bas ¢ quastions
abeur an evel
i
Unit3 35
Self-Assessment

In order to promote learner
autonormy, you can ask students !
to critically evaluate their own |

! 1
1

1

performance by checking the
sentences in the Check what you
know! box. You may want to discuss
with students what actions to take if
they feel they are not doing well,

This activity offers students the
! opportunity to develop their
' communication skills as they
add phrases of excitement and
details they find appropriate to
a sequence of events. Before
students complete the activity,
{ you may want to brainstorm
some vocabulary related to
basketball. You can write the
expressions on the board as
reference while doing the
activity. Comparing answers
allows students to reflect on
* their own work so give them
some time to compare their
answers in pairs.

You might elicit words related

" to baseball before students do
this activity: bat, glove, cap,
pitcher, runner, score, etc.
Once students have finished
writing their sentences, you
can ask them to check that
their sentences have the
correct spelling of words and
cerrect punctuation. You can
ask students to stress the words
| really, very, and quite every
" time they say it so they can

be sure they are using these

expressions.

Curricular Flexibility

You may want to tell students that
girls and boys are equally capable

* of practicing any kind of sport

- It is important that you promote

as well as in commenting on it.
respect and encourage students to

participate in any kind of sport they
want, no matter their gender.
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B P

' You may want to refer students

. to the pictures and lead a class

v

- discussion about what they can
3

" see. If you think it's necessary,
' you can write some words
related to tennis on the board.

Before playing the audio, you
can review with students how
to take notes while listening.

- You may want to remind them
to focus on important words
while taking notes and that
they don't have to write down
everything they hear.

- ————

You can encourage students to
answer the questions, giving
reasons for their answers, by
playing the audio once again
and having them take notes.
Encourage shy students to
participate in this activity by
allowing them to record their
narration. Shy students will

. feel more comfortable if other

' students are not looking at

« them when they are speaking.

- -

You might want to check students’

answers as a class instead of

~ Ongoing Evaluation

LA

————— g = m

»

“L

checking their answers individually.

| You can ask some volunteers to

" share their answers with the class

© and discuss if the answer is correct
or not. It's important to encourage
students to justify their answers

so they feel more confident when

checking answers as a class.

44

Look at the pictures ond exchange ideas with a partner about the sporting event taking place,
describing what you see.

Listen fo a commentator talking gbout a famous sports event and confirm
your predictions.

THE GREATEST TOURNAMENT ON GRASS,
It BEGINS ON THE FIRST OF Juty,

It's THE FIRST MATCH.

TWO PLAYERS, DRESSED IN WHITE
MIROSLAVA WON THE MATCH.

BOTH PLAYERS WERE SENSATIONAL.
THE WEATHER 15 SUNNY AND HOT.

£ oz
I
F ik

Write down the most important defails the narrator mentions about the sporting event.
Compare with your pariner. Then listen to the norration agoin and check your enswers.

e

o J
T Ty :’t': !

Think gbout the narration of the sporting event from the previous achvity. Discuss
ns in small groups.

b o
Vate T

Keep on working with your group. Toke turns to narrate the sorme sporting event.
Use the narration from the listening as o medel.

PR R B

Tt tournament

~

36 Unit3

xS 6urﬁc'ul'a'r Fleaﬁbi-it.v I

You can let students choose the
sport of their interest and narrate it
to the class. By doing so, you will let
students share their interests with
their classmates and learn about
different sports, You might want
students to reflect on the purpose
of sports narrations. You can tell
them that narrations allow people

~ to follow a match or a sports event |
even when they are not in the same |
location. i

|
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Choose one of the sporting events in the pictures below. Take turns 1o discuss how you would <~

aarrate such event. You can do it by yourself or with a poriner.

Unit {3

c - T 1

You may want to let students
know that they can use their
dictionaries any time they need
them. They could look for
words related to the sporting
_event they chose.

To prep.are for the narration of the sporting event you chose, first write @ short peragraph d——— — -I-You may want to write on

about i, Consider the context. Draw a related picture.

PAFAGRAPH AND DRAWING WILL BE
DIFFERENT DEPENDING ON THE SPORT
FROM THE PREVIOUS ACTIVITY THEY
CHOOSE: SOCCER, SWIMMING, RUNNING

RACES OR BASKETBALL.

Chai ge your ideos with o partner. Help each other make any needed corrections. ¢

Get 1o¢ether with another portner. Take furns to norrate your sporting event. You wil hove to
narrate it, not read it. Remember to use the correct intonation and body language.

Written Narration

r

Check puges 36 and 37. Mark the best aptions.

s P

£

Lo ; - (‘fa‘ il
. . | cos exchange
‘ " ' res ubottu

I I ( Feent
a | van it

e Lt ol

P e e AMOTER Nt

i : Iriesk e el

To read a wrration of a sperting event, it’s Taking Port Untt 3 37

that Coun s, check pages 29- 49 of vour Reader,

It is important that students include
everyone's ide 1s in the Product. You
may want to remind them about
some of the riles of collaborative
work: everybody interacts, everybody
has a task, everybody is entitled to an
opinion, and all ideas are important,
Remind them to include notes about
intonation anc body language, and
cues for when it is their turn to speak.

.- Self-Asgessment
Students may find it useful if you |
share the purpose of the selt- ;
evaluation with them. Tell students
that by doing this they are assessing
what they know, don't know, and

what they want to know. Tell them
that after the self-assessment they

will be able to set goals and by

doing so they will become active
participants in their education.
Encourage them to exchange
feedback and take it in consideration
to help with their improvement.

k. S

the board the main points '

students should include in
- their paragraphs: greeting,
sequence of events, phrases of
exciternent, vocabulary related
to the sport, and farewell. [t is
important for students to know
what to check once they have
finished their writing. By doing
so, they will know what to
check in their partner's writing
and will be abie to provide

better feedback.

Prepare them for the
presentation of their work by
practicing with other groups.
" You can blindfold them or have
| them back to back. This will
: help them focus on what they
;ilear and not on what they see.

F————_—————— - — =
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- ———— N
[ You may want to organize

! the classroom differently for

students to present their final

Product. Making a presentation .

can be challenging for some -
students so you may want to

encourage them by having

a stronger learner give his f

or her presentation first.
You can drill some common
. expressions related to sports
before students present their
narration so they feel more '
confident. ‘

will be evaluated on before
their Product presentations.
You can review and give
! an example of each area so
| students know how to evaluate
| their classmates. Giving
| feedback to their classmates
I promotes respect among
t learners and gives them the
| opportunity to develop their
! critical thinking skills.

i
!
| with students the areas they
|
|
1

Evaluation Tools o

You may use the Evaluation

Rubric (from fTeacher'’s Guide

page 140) to help students assess

their progress. You may photocopy
the evaluation and distribute it to
students. It can be helpful to read
aloud the statements and check

© on comprehension prior to giving .
* students time to complete their |
evaluations. i

46

Final Narration
A I T s AR

B EE T B T L B R

3
)
v

' Evaluate your product group in the following areas.

it 1l (I ol
ﬁu r;l‘-‘rl 3 L ERE T 4, 0 Tl
s ) ECENE sy
Reflect
IR SRt ISR VIV S S hrats ety
.
; £y SR Ay et L
1
.
]
1
38 Unit3

Product Time

[t's important not to interrupt
students while giving their 5
presentations. You can write down
some of their mistakes you hear

and once all students have finished,
you can mention the mistakes, or
write them on the board, and have

. students correct them in small

groups.
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" Mark wtich onswer best describes you. Then complete the sentences.

: Answer the questions.
H- PR S .‘l: '

Lornr e ol e

_——— i — = =

4

An important outcome of
continuous assessment is the
opportunity t-» provide remedial
work before moving on tv new

learning materials. You may want |

to gather information from the

[ O

ARV S IL R A YR

L T o L S T

e e

et sy sven Lt or”

Reflect cn your answers to the first part and answer the questions.

Unit3 39

. you now! box, you may want to

i use the photocopiable exam {from
1 Teacher’s Guide page 150) to check
| on students’ progress. Photocopy

class results t» focus on addressing
areas of improvement. In this unit,

students may need remedial work

on the use of different tenses to

~ describe an event.

the page and distribute it to

students. Give them a time limit to
complete the exam individuallty.
Students can then use the results to
reflect on their learning throughout

the unit.

R Resources '

Prior to completing the Check what

I
|
|
|
|

D om —m oam— - -

A (T T,

Unit @

Before students start the
activity, you can guide them
so they know how to measure
their performance. You may
want to write some questions
on the board that may help
students decide how well their
performance is: Am [ asking
questions while ['m learning?
Am [ answering questions while .
I'm learning? Am I investigating
answers tu my questions?

You can tell students that if

they are not sure about their
performance, they can refer to
specific activities through out
the lesson and remember how :

well they did. |
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Environment: Academic and
Educational

> Review and select
information to solve a problem of

* Language and functions
Raising a problem

How many types of waste are interest.
there? Raise a problem
How can we separate waste? PR, .
Choosing information to CRE
answer ¢uestions RS . s
What is the problem? e s
What is the solution? T L TU B R R
i _— .
| _Refglsterllng and organizing Extended Reading «
information _ I' % inEnglish 6
Is the information useful? Why? B «;
- Why m;t"‘ ‘ Reader .. .- " =
1 ' The Great Dunce-0ff
j Vocabula['y A L B R A
pollution, waste, raise, solve SUNRTRESS SR (R

;
—-» Before you start
Look ot the pictures ond angwer the
quesiions with g partner.

N T T N

Befa:régou_ﬁ@n%ﬁ

Students might be aware of
the problems presented in
the photos. Sample answers
might include: 1. Littering,
old furniture in clussroom,
no water in publics spaces, _ o
recycling donations, and how e s
to separate garbage. . .

2. Insufficient trash cans, lack
of mantainance. 3. Provide
enough trash cans, fix the leaks,
reuse books. 4. Too much trash. |
5. Answers will vary.

40 Unit4

Curricular Flexibility

About the Topic Resources

The kinds of problems may vary The topic of this unit is about how You can also use the Flasheards for

activities, such as describing
places, writing a list of problems

at the school such as the schoolyard,
the library, or the toilets. It is

L
according to where students live. ‘ to solve school problems. You may } the unit, included in the Class CD
You can brainstorm a list of global |+ want to focus on the common areas | to create different communicative
|
|

- problerns such as air pollution, water -
pollution, and littering. Students

can reflect on how their behavior ! important that students reflect on * and solutions, role-playing ways of
affects their communities and their ~ | their own behavior in the common - finding solutions for the problems,
school. Then you may want to focus | ' areas, and find the cause of the + and so on.

on school problems. Be aware that problems. It is a good opportunity
" this might be a sensitive topic as not for students to reflect on their
all schools are in good conditions. manners and to develop their critical
Try to focus students’ attention ~ thinking skills by finding solutions to
on finding solutions and not on ’ school problems. ; ‘

blaming someone, : ‘
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It'd be beneficial for students to know
about the Reduce-Reuse-Recycle
program. This will help students
realize why there is so much
garbage and most importantly, how
to stop creating more waste. You
can draw the recycle symbol on the ;
board and asi: students what the
three arrows mean.

Unit /4>

s
-
' Students might face different
S i 4 FrequentiyAsked € - 1 Problemsaccording to where

| they live. You can ask students
if they think problems in big
cities and in small towns are
I the same or not. You can have
students work in pairs and ask
Cee e | and answer the questions. Also,
Vool e ; you can have a class discussion
) 4 . ‘  about what to do when facing
Do a problem. ‘lake this as an
opportunity to remind students -
I _ of some values such as respect
I and tolerance. .

Questions about o Problem in School

Students will create a ‘
- Frequently Asked Questions
reeo | section about a school
' problem, The activities in each
lesson should help students
develop learning autonomy
and collaboration skills.
Alternative projects related to
a FAQ include & quiz, a mind
map, or an infographic. You
may want to adapt the Product
according to students’ interests
- s0 they find all the activities
memorable and engaging.

i3 holp vedfira does aboar

curegt oroklens awuenl vt . n

[~ st v e find §d e sodes oreblams

[

Before checking the
information, you may ask

! students to notice whether the
information is reliable or not,

+ and why.

[ o————— .

Unit4 41

: Ongoing Evaluation

| You can take students' answers as a

| guide to what they already know so

| you can focus on their weaknesses
and praise their strengths. Ask them
what kind of diagrams they know

: and draw some of them on the

" board. You can also ask them whata
flyer is and if they have read a flyer. ‘
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T begin b 17 T T T h—.——8 ook i the newspaper’s headline. Discuss what problem you
You can begin by asking what think is addressed in the fext,

kind of text this is and what

there is in the pictures. You r % Reod the school newspaper article and
can also have students say the i discuss the questions in smal groups.
characteristics of a newspaper. | Cldme e e e
Then you may want to have i R ﬂ
them discuss in pairs what ' o ‘; i g
they think the news is about by |
reading the headline. '
= 1 .
oo ] Castle Hill School Gazette

Before starting the activity, you

. may want to write on the board | ; Let’S Start Managing Olll' Waste!

. the sections of a newspaper. One of the main problems we have Reduce
; You can elicit from students here at school is that we don’t manage Redicmyg waste is the net step. Doa’t
i what a news article should our waste properly. We need to start now! sead waste o« landfill. Landidls cause

include. This is a gOOd activity envionmental problems. tegins pelio

for visual learners as they can
see the newspaper format. It is

Separate irler The waler aend e 0.
Separiiing wisle i the Jsstep! Woe need o et

| up bins for dilferent kinds of waste and inake Rewse
I also a g00d activity to analyze se Qe rigdil st vans ae wsed, We should Reasing woeste s the thind step We can de this
how the school manages their et clearly labelod hins lon glass. paper. plasie, by tukimg lost peapeaty W charily shop. asing
waste to propose new and v, und onanie wasie! Please doa’t thiow sow plistie hages i trash cans o pakang recycled
waste in the wrony Bash can! paper. We can also lse paper inoun pet’s cages,

Recycle

One mowe Bung weychng.

>

Wi Buve owse all owr
recyehimg ies eoaectiy, *

Lhe tems shoald he clean 22 :

W e they gooue the b i{%‘ P : *
LI '
Hovou st o fean e, fl’b . l '
come o i Aswinbly v
Hall at 1230 pan. today. [ ' ' l

See you thwre! [

42 Unit4

, About the Topic . ' Curricular Flexibility

! You may want to organize a visit to | Students may have a tendency to " You may want to have students

. the schoolyard with the students so complain and to blame someone for clean up the classroom by putting
, they write down how many trash : all the problems they find at school. | and labeling three boxes: reduce,

- cans there are and what kind of i You can have them reflect on " reuse, and recycle at the front of

| waste they contain. You can ask i the causes of the problems and the class. Students can put in the

| students if the waste is mixed i on finding solutions instead of only corresponding boxes the school

! or separated and what the benefits complaining. You may also wantto supplies they no longer need.

! of having separated trash cans are. organize a class discussion on how |

| waste should be separated. Students

.| can go beyond organic and inorganic
i waste and reflect on the need of trash =~
| cans for carton, glass, plastic, and

* metals, for example. |

. R .. o A A ,fj \\ e A
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Read part of on online article obout the problem of not recycling in schools or ar
home. Discuss the questions below.

L kv wees nonr waste manago ot aftent yeur seheal? Ard af bome?

YL ke o e solve the ok em?

T A X+ wwwrecyelinginfocem o}

s et it B o W Y R e e % 5

The Terrible Effects of Not Recyeling
Reey cling is a viral part of helpiog the natural
envi onmeit. {lomiws should 1eevele evervthing,
fust ke Mother Nature does! Plastic 1s now
ever where  the Great Pacitic Garbace Patch 1y
higy 1 than lexas!

Plea ¢ click an a seetion helow 1o tind oot mere

abod whal happens when people don't recyele at

howm - or iu sehool,

I S T O

© e e e e B e P A P e

S S

Unit (3)

Skimming is a skill that
promotes reading efficiency.
Take advantage of this activity
by having students skim the
text and discuss the questions
in pairs. You may also want
to direct students’ attention
 to the format of the text and
- elicit what the purpose of a
web page is and what its main
 characteristics are.

3

| You might want to promote
collaborative learning by
having students chose who
they want to work with.
Encourage them to look for
possible solutions for the
problems thay may have raised.

e

In grou 15, discuss the problems coused by poor
waste management and propose some solutions.
Then share your ideas with the rest of the class.

A T
retyCle Twtoke
CEIT L. & e sish

et Tmpes

¢ —— - -

Problein List
o [ S L NPT DY

Check pages 42 and 43. Mark the best options.

I AL TR TR @ @) @

U LY P Feon entify school
" g, oo problems 1o find o
1. I D sclunon

! [ R AT h ' can dehine aspects

PO, e r linked oo pobler:.

[ zan osk for help
Read the - 2xt about solving a problem of interest, Unitd 43

The Great Junce Off, on pages 41 52 of youwr Keader.

Prbduct Time

You can pair up students combining
strong with weak, or letting them
choose their partner. Remember to
assign specific- roles to each person
so both students know what to

do. Tell students that everybody is
responsible for the work they do and
that they should participate equally.

More than eight million tons of
plastic are dumped into oceans
every yeat. Fish and other sea
animals like turtles and whales are
harmed by plastic consumption.

i They suffer from severe digestive
problems and can even die because
of this. Some ways to stop using

About the Topic

You can brainstorm problems
and write them on the board
50 students have some ideas to
work with.

1

! Once students are in pairs, you
. can have them decide what
the most important problem
is. Doing some research at the
' library or interviewing other
1 students are some activities
 pairs can do to get information
about the problem they chose.
You may ask students to
compare their lists and see the
differences and similarities.

how to track their progress. You may
want to tell them that it is OK if they

- are not doing very well and that

they have to be honest about their
progress. Tell students that being
honest will help them know their
strengths and weaknesses, and then

s
3

e — . < Ml ¢ Ml o ¢ |

Self-Assessment
It is important to guide students on

In case they need your help, try to single use plastics include: switch to they will be able to improve.
! \ .

guide their thinking with questions i reusable bags, get a re.usable water i .
: based on their own context. Remind = bottle, say no to plastic straws, and |
| them they can conduct their i . choose cans.
' research online or at any public | f
' library. ‘
Nttt Joo . Jon L _ )




Unit 4

K:j"
.o '_h_ - = —Cl —h— — =»  Work with g partner Lock at the picture and
You might want to read the , discuss the questions. Write your answers on
questions aloud first and your notebook.

clarify any doubts before
students start discussing them.
You can also have a drilling
activity with students using
the questions in this activity so
students practice the correct
intonation and pronunciation
of questions.

[ R S Y

R o S I LI MR LL S R TR A

- ¥ Discuss and predict which questions could be
gsked using the words in the box. Then listen
1o a class discussing possible solutions fo the
problem of woste management end check if
your predictions were cosrect. | '

o . P S i, gt s

|
|
]
S Do .
' I
You might want to start the -~ % Work with o partner. Listen again ond discuss the onswers o the | m-1¢ fooar rr
activity by eliciting from queshons. Then share your ideas with o different pair. X
students the meaning of the B A N
question words in the box. . ’1 T TR e e
Then students can write some T e - =
Wh- questions they think ' With your pariner look af the photos of other possible problems students o
q Y y
might appear in the listening. ! mention. Choose one and wrile four questions about that

: problem. Then ask and onswer the questions.

L
a

Encourage them to make notes
while listening and to compare
their answers in pairs.

| S i K

1 You can have students use their # w , g 5 E x N ?;
; notes to answer the questions, , . - ”\ ™ o N

' or you can play the audio again. ) t 3 __ﬁ/ g;;
i Ask them if these answers are

helptul for the problems they SAMPLE ANSWERS?
may have raised. Eliciting the 1, How MANY BOOKS DO STUDENTS NEED?

2. WHERE ARE THEY?
| 3. WHY ARE THEY IN DISORDER?
4, WHAT CAN WE DO WITH THE ONES THAT ARE NOT USED
ANYMORE?

of you telling the answers
| promotes learning autonomy
Land self correction.

]
]
1
: answers from students instead
!
|

44 Unit4

I

You may want to discuss with | f you have access to the internet, :
students if cluttered classrooms you may want to show students a

" or libraries are a problem at their video on the consequences of eating
school or not. If it's not a problem, junk food. It would be a good idea |
then you can elicit from students | also to check for what a healthy

. areal problem at their schooland | diet consists of and how to prepare

have them write questions about it. a healthy lunch. You may want to

+ remind students of the importance

of having breakfast every day before

coming to school. But be sensitive to

students that cannot do so.

52



In pairs discuss the causes and effects -
of the waste management problem. <

Read 1t & article gbout solutions to the
wasfe and answer the questions.

7

D e T - (A

O R O N U L AL B
i bR .r
i S erts L 0Y Liune S
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Waste Solutions

Vo e we i bof oy ied

The chool bos decided w reeyode as wich
as peossable Fhere s vome L be o paper
eoHCson svstem Ton cach class by mukimg
Spapen erdy T hoves o e stidends to pat
used pager i, Foz esample. Studeats are
gonne s e e encouraged o by in reusable
pack.aging fer school lunches.

Wh oo oar vo cobng fo g
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They wre gomg 1o place bins o the yad,

wotle e and By Al catianee s il schoul,
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Formuiating Questions

fa . R

* In Step 2 of the Product, students
will write down questions related
' to the school problem they chose
+ in Step 1. You may want to review

~ with students the difference

' between Wh- questions and Yes/No
- questions. Encourage students to
write Wh- questions for this step of
the Product.

. understand the importance of what

Check poges 44 and 45. Mark the best options.

H
1

) i e
i x:'j} o
| COT LRGRILING
Unitd 45

Self-Assessment

You can encourage students to ask
some reflective questions during
the lesson so they can track their
progress thoroughly. Some of
these questions might be: Do [

I'm learning? Am I becoming more
curious about what I'm learning?
Can [ add something to my teacher’s
explanations?

Unit @

a e mm ———— - -

' This activity offers students the

opportunity to build on prior
learning and life experiences.
Before students discuss the

* waste management problem,

" you may want to brainstorm

' some words related to it. You

, can write these words on the
board so students can use them

] while doing the activity.

r_You might want to encourage

i students to find the meaning

; of unfamiliar words in the text

. by having them look at the
words before and after the new

- word, and by trying to guess
their meaning. You may want
to do this everytime students
read a text to promote learner’s
autonomy.
For the activity, you can have
students underline the part of
the text with the answer and
then compare their answers
in pairs.

53



You can activate students'

previous knowledge about the
| topic by referring them to the
! pictures. Students can say one
solution related to each of the
problems. Once students have
. read the diagram, you may '
" want to discuss with them how

: and when to use dlagrams

ﬁ...............

You can tell students what
paraphrasing is (to say the
same with other words).
Then you may want to
underline important words
in the diagram and find
synonyms. You can then write
the synonyms on the board
for students to use while
paraphrasing the information .
; in pairs. |

R camo s s s i w5 n PR -

— g [P ——
oo E

——p

About the Topic

| The best way to practice waste

. management is to form a group
of like-minded people in your
community. Explaining the
importance of separating waste and
how to do it is the key to forming a

~ green community. Because the unit

" is based on facts, it is advisable to

* encourage students to do research
about waste management and

recycling in their own communities.

e sy

Look at the diagram explaining how ¢ school manages its waste and

onswer the questions,

LW Y 0 e S

'/
2]

Sl IR LIRE PR eI
ot

Tl

1) L1 .= composted

AT R

B R PRA

AR W

Reod the diagram again ond underline the most impartant information. Check

with o poriner.

Examine the diagrom again and, with your poriner, discuss how 1o paraphrose
the infermahion about the problems ond solutions.

Seophie o my e uitw
R AT I VRTL B el s o Mdull
dgest T g s e

846 Unitd

Language Knowledge

It is particularly important for
students to practice Wh- questions
in this unit as they will be writing
FAQs. You may want to review
with students the meaning of what,

where, when, how, and why as well as |

word order for questions. You can
write some Wh- words on the board
and have some volunteers come to
the front and write questions in the
simple present. Check answers as a
class and provide help as necessary.




With your partner, lock at the diagram on page 46 ugain ond notice how it is € -

orqonmed Then discuss the guestions.

R

ceeeal e uane eed?

g e

S T I AUTIS B N AR

the so ution to the problem using periods
ond ccmmas.,

]

how you used commas and periods.

Solut on Chort

Jecerpd e tlen

Read e waste manegement once more. Wrile

Unit (4)

It is 1mportant for students to

- reflect on the importance of
v structure. You can have them
' notice the structure chosen for
| the diagram on page 46. You
i can have a class discussion
about how information should
be organized to ensure the
reader will be interested in 1t.

Toosw 1 arge e g
RN SR s

M | prigpen | e o

You can refer students ta the
problem in the diagram and
say what they see. Modeling
" the activity with a strong
student will help the rest of
the students have a model to !
follow. Once students write
down the solution you can
have them compare answers
in groups and decide which
solutlon is the best

WE MUST SEPARATE WASTE INTO

THREE MAIN GROUPS: ORGANIC
GARBAGE, REUSABLE AND
NON-REUSABLE PAPER, AND
INORGANIC WASTE,

With y our partner, check each other’s work, discussing where ond &+ — — — — — . RS -
a hvestadens
Check pages 46 ond 47, Mork the best options. You can have students

underline the commas and the
& & D ' periods in their partner's text
[ren pargshriose T and ask them to say if the use is
formaticn abogr £ correct or not.
siukie, - +
: T _ -
‘J:“h‘i"“ w ‘”‘j"‘*"“‘“ ' Find out what computer
MLED A1 0] ATTWN EEEUR PRV SN n |
! programs students are familiar
ey EmEE e P : !
Pres o vy pragras end bere ' with and encourage them to |
e e Lceflitoos ndrewets wem o ,
use them to create their charts
Unitd 47 _or diagrams.

Product Tm‘le

" Itis 1mp0rta 1t for students to
understand the use of diagrams.

. You can tell hem that diagrams are

i used to mak. the information easier

: for the reade r to understand and

| that they ustally include images to

! support the ontent. You can guide
students to reflect on how many

5 kinds of diag rams they know and
what they are used for.

Self- Assessment

: Students may find it useful to know

the purpose of the self-evaluation. |
Tell students that by doing this ;
they are assessing what they know,
don't know, and what they want

to know. Tell them that after they
self-evaluate they will be able to

© set goals and by doing so they will

become active participants of their

. education.



Unit 74"

<! M
A4
) . N +  Inparrs, look af the website and discuss the questions.
You may start by having g N .
oo

students say what the e
characteristics of a webpage B T U U S s T
are, how often theyvisit =~~~ , o~ P+ = FATS hee st et

i - .
\ Reud the excerpt from o wehsde about the environment rfarpiee oo
I +> and analyze the questions featured with a pariner,

websites, and what for. Also
you may want to ask what kind

: of questions they think there rComxs ! 0
1 are in this section. Having L Media ] Arides | Resources | Videos | P sbout |
| students ask and answer the Frequently Asked Guestions Moo ‘

: questions in pairs allows them General

! to share their thoughts freely. . 1. What is the greenhouse effect?

- g I + The arecnbouse #fect is when beat is trapped close to the

. . m h m o o ———— barth's surface by greonhouse gases. These gases av simifar to
Commercial web pages have
a lot of adds, pop of windows,
and can take you to different
web pages when you click

on them.

ok

The rise of greenhouss gases Callses cimate change that melts Ice ang oreates more storms,

a greenhouse around the Barth. This makes the Eaeth hotter,

2. What is global warming?
We ol glebal wagming to the 1osuit of the relcase of greenhouse gases.

3. How dues global warming make sea levels rise?

favoring the incresse of sea levels,
4. Why Is global warming a concern?
Beceuse grecnhouse gases change dimate faster than humans and animals are able to adapt.

Scanning is reading a text
quickly in order to find specific
information. You can have
 students scan the text and
underline the W#- question

B Coerpoa

With your partner, read some FAQs from a similar website about woste
management. Number the questions 1o organize them based on their refevance.

I

1 words they find so they can : ! v 7

" analyze them later with their . .
partners. If you think it's : 2 e . 8
necessary, you can review ! e e !
with students the difference - :
between Yes/No and Wh- 6 L e 4 SR
questions, Students can reflect R e
on why the FAQs section has 5 e 3 . ,
only Wh- questions. " .

48 LUnitd

About the Topic _

Resources

In order to have students understand Compost increases garden

, the greenhouse effect, bring recent © productivity. Adding compost

* newspaper or print web pages with - to your garden feeds the soil and
news about droughts, fires, ice release nutrients to crops. Making .
melting, and animals becoming compost is an easy process, you just
extinct due to those conditions. You ' have to combine the kitchen and
can bring enough material to divide garden waste in an outdoor compost
the classes into groups for each of pile and wait for it to rot. Meat,

. them to read and paraphrase the © bones, and fatty food wastes should
piece of news. | " never be added to the compost. The

best things to compost are eggshells, '
coffee grounds and tea bags because
they are high in nitrogen.
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Unit 0 4

N
.
LR
Look at the pictures that represent different environmentol issues ond choose ¢ - - = — — = — v - "f" N :1 o
one. Wi*n o partner, search for information obout the issue you chose and write | tou can refer students to
FAQs M ke sure 1o organize your questions in order of imporignce. - the pictures and elicit all the

: words related to the two

m ‘ | environmental issues. Students

FAQS r . can investigate about the topic
Sameie Answers: ' they chose at the school library

, or use their prior knowledge
about the topic to write the

+ questions. You might want to
tell them that the melting of the
ice caps due to global warming
is a very serious problem,
Students can do research on
the effects of this and the
overpopulation problem.

1. How 15 OVERPOPULATION A PROBLEM?
2. WHERE DOES THAT HAPPENT?

3. How CAN WE HELP?

4, WHAT 1S HAPPENING 1N THE POLES?
5. How cAN WE SAVE THE BEARS?

6. WHY 1s wWaTER POLLUTED?

= — o~ =3
4 .

:_._. You might want to elicit when
to use a question mark and
when a period. Once students
are in pairs, allow them to use ;
their dictionaries to check the 1
spelling of words. Having a 1

L Exchange your books with gnother pair and
check e ich other’s work. Make sure fo correct
any spe [ing mistakes and check thof question
marks | ave been used correcily.

FAQs List

. color code when checking a
text is a good idea so you can
- agree with students which
color they want to use for 1
spelling and for punctuation
mistakes.

r

Check poges 48 and 49. Mark the bes? eptions.

= MY

& 1 Unswe qUESTiors
| L aoit v pnshloim

Sinfnsrestioe
i

ron

AN IR

2 raloyane

Unitd 49

_:: Resources. -

In Step 4 of th Product, students ' Prior to completing the Check what

are going to make a list of questions you now! box, you may want to use the
with their answers using the chart photocopiable exam {from Teacher’s
from Step 3. It is important that Guide page 151) to check on students'
students follow a logical sequence progress. Photocopy the page and

to organize the ir questions. In order distribute it to students. Give them

to see if their guestions are useful " a timne limit to complete the exam

or not, students can interview other * individually. Students can then
students and ask them if they know use the results to reflect on their

the answer to “he questions or not. | learning throughout the unit.

Remind them hat their answers |
must be a possible solution tu the |
problem they may have raised. :

57



Unit (4)

e
You may want to organize

the classroom differently for
students to present their final
Product. You can have students
sit together with their groups,
for example. In order to help
students complete the task
successfully, you can write on

. the board some guidelines for
" their presentations. You can
* suggest that they present the

information in order, speak

- loud and clear, make eye

. questions.

contact with the audience,
and be prepared to answer

You may want to discuss with
students the areas they will

be evaluating to help them
know what to focus on during
their presentations. You can
also discuss with students the
importance of evaluating their

—

clagsmates fairly and objectively.

Evaluation Tools

You may use the Evaluation Rubric |
(from Teacher’s Guide page 141) to
help students assess their progress.
You may want to photocopy the
evaluation and distribute it to
students. It can be helpful to read
aloud the statements and check

on comprehension prior to giving
students time to complete their
evaluations. '

58

FAQs Presentation
e T P

TR T

Evaluate yourself in the following areos.

LR N e
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850 Unitd

Prodﬁct 8 g

Some shy students may find it
difficult to present their final
products to the class. You may
want to suppert this kind of
students by letting thern record
their presentations and present the
recording to the class. By doing so,
students will feel more confident
and may want to participate in the
| activity.




Evaluate yourself in the foliowing areas.

s [

Gep o wasines nhude

PR AN e S

Doy oy ue ety

Beaeg e ettt sl g itrs
Doag e st eie

Read and mark (¢} how you felt about yourself in this unit.
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It is important to guide students
through the Check what you know!
box. You might ask them which
activities matuh the statements in

© the box. It is ¢lso important that

students idenrify strategies that
promate their understanding and
skills. To do s, they can name
two things th+y can do in order

te improve their understanding of
English.

‘Final Evaluation

It is important for students to

- reflect on what they have learned

in the unit. You can guide students

E though the different sections that are

" behavior. You can elicit from students |

being evaluated: achievements and

- the differences between these two.

Finally, ask students to answer the
reflection questions and have them
share their answers in pairs.

Unit @

Before students start the

K activity, guide them so they

know how to measure their
performance. You may want
to write some questions

on the board that may help
thern decide how good their
performance is: Am [ asking

questions while I'm learning?
Am [ answering questions while |
I learning? Am I investigating

answers to my gquestions?
You can tell students that if

- performance, they can refer

well they did. An important
| outcome of continuous

to provide remedial work
before moving on to new
learning materials. You may
want to gather information
from the class results to

improvement. In this unit,
students may need remedial
work on Wh- questions.

focus on addressing areas of

they are not sure about their

to

specific activities throughout
the lesson and remember how

assessment is the opportunity

1
f
f
L]
[
1
'
1
1
i
1
i
1
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M

. Language bbieciiveﬁ_ .

- Language and functions
. Listen and explore warnings
. and prohibitions in public

places

. Mind your head. No stopping!

Understand general sense and
main ideas of warnings and
prohibitions

What would happen if there
were #0 Warnings?

Express warnings and
prohibitions

- You can't take photos here.

Danger! Risk of fire.

* Vocabulary

warnings and prohibitions

Sample answers might include

Y

1. Warning signs/signs.
2. No parking. No littering
3. In the street. In the park.

4. Danger, High Voltage,

because you might die.
5. Answers will vary.

About the Topic -

Warning and prohibition signs

are signs that prevent behavior or
actions likely to cause a health or
safety risk. Signs in public spaces
have certain features, shapes

and colors to indicate the type of
warning. 'lo support students with
the unit, you can brainstorm public
spaces that typically have warnings
and prohibitions signs.

60

s

Envirorment: Family and Community
. Socizt Proctics: Understand and

Extended Reading,

1

express warnings and prohibitions.

M e
Ap!
5 hi
k3ot
% in English 6 _—

Reader, .« . - %
The Kids' Guide to Responsible Travel

BRS RIS ST

s B
. i

> Before you start

»

Look at the pictures and onswer the
questions.

52 Unit5

Evaluation

You can use the questions in the
Before you start section to evaluate
how much the students know
about warning and prohibition
signs in public places. Encourage
them to read the signs: No Parking!

" N littering! You can review the

imperative: Dor’t park here! Don't
step on the grass!

Resources

You can browse through the
Reader and discuss with students

- how understanding warnings and
* prohibitions can help them in their

everyday lives. Then students can
explore the Reader, pages 53—64
to read the pamphlet about how to
travel safely.

You can also use the Flashcards for
the unit, included in the Class CD
to create different communicative
activities, such as role-playing a
situation between an officer and a
trespasser.
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Prgduct Time _

When talking to students about

the Product and the steps on the
lessons, you may direct their
attention to the Product Assessment
on page 60. Students can benefit
not only of knowing where to find
the assessment, but also of being
aware of the points they will be
evaluated on.

. give a specific task and a time limit

- Warning and o

B B
Profhibition Signs far your Community

S E O T I P AT B VT L

R [ AN L

Fyou wapt 1o 'rorn chou”
Tt e e s and groliis s e

e s sate, you el s beur pub!, e ng
undd pral L7 oar signs

Units 53

DigiTips
When working on computers with
internet, access, it would be useful to

for students to do. Try not to spend
more than 10 or 15 minutes, to
avoit procrastination. Alternatively,
you can set the assignment for
homework. Make sure the task

is something feasible for students

' to do.

Ay .
M ——

- = — If you have access to internet,

‘l You might wish to divide the

class into pairs and ask them

1 to brainstorm several public

+ signs and where to find them.
Encourage them todosoby ¢
using their existing knowledge ,
and the information on the ‘
previous page. Write their
suggestions on the board.

- — - -

Read through the steps on
the lessons to create Warning
and Prohibition Signs. As an

: alternative Product, students

| can classify different signs

| in a poster, or choose a
specitic public place in their
community and work on the
signs for that area.

A ——— —

—_— - —

_= "

browse the web page together
with your class. Focus on
general meaning rather than
on details.

[

- —

~ Curricular Flexibility

Another alternative Product activity
would be for groups to imagine they

" are working at a specific public place

and they are in charge of making
the signs needed for safety. To help

" them, you can choose an example,
- such as the library, and brainstorm

ideas in class.

61
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Everybody learns in dlfferent
- ways. For students that are vy AR e e e
. visual learners, teaching and ' S
acquiring vocabulary through
the use of pictures is helpful
and stimulating. You can
| divide the class into pairs
and ask them to identify the
place and the items they see in
the pictures. This is a simple
task that helps build their
conﬁdence when speakmg

LR T

4 A Ingroups, lock at the pictyres and discuss the questions.
N Trcheat s

[ Sialil k4

the difference between a
warning and a prohibition.
The former is used to point
out something that is risky or
dangerous. A prohibition is

- used to say something cannot
. be done.

- - -

[ Ensure students understand ]
[
i
|

B Listen 10 the conversations and check if your answers from the previous octivity were
correct. Discuss with your partner the rest of the information you hear.

e i o ——

1 You may want to play the audio

i a couple of times for students to
listen and check their answers to :

| activity A. Give the class time |

: to read through the example !* - - 30 Wrile_ your icﬁgcs about how warnings and prehibitions benefit your surroundings. Compare

| dialogues and to practice them ! your ideas with your partner.

, in pairs before discussing the THEY HELP KEEP THINGS CLEAN.

rest of their answers. _THEY PREVENT ACCIDENTS. oL .

54 Units

Language Knowledge Ongoing Evaluation

- Curricular Flexibility '

| If students find the vocabulary

You might want to ask students

. Itis advisable to walk around the
about the language in the signs: !

\ class while pairs are involved in
speaking activities to check they are
saying the warnings and prohibitions

I challenging, you could write some of |
i the words from activity A scrambled
i on the board and ask students

tense? Which ones down’t? We use the

. to write them correctly next to
- the items in the pictures. These

could include: fub! (bull}, rac (car),
tymoorwea (motorway), ragss (grass),
lorewfs (tlowers), oord (door), and

phos (shop). You can also point out

that motorway is British English and

freeway is American English.

S N

62

infinitive form of the verb without
to: Mind! Beware! We place Do not

Which signs use the imperative | ‘
I
|
|
|
|

" or Don't before the verb when we

talk about prohibitions: Don’t walk
on the grass! We can also say No +
verb + ing: No stopping = Don't stop!

correctly and to make sure they

i understand the difference between

a prohibition and & warning. If

. you notice any difficulties, work
individually with pairs or review the

material again before the end of
the class.



D Look af the picture. Read the notices and decide which are warnings - ——— —
and which are prohibitions.

—p € Compore your answers from the previous
activity with a partner. Discuss and add

more ideas fo the type of warnings
and prehibitions you can find ina
consiruction site.

F Listen fo the conversation and explore the
warnings end prohibitions mentioned.

¢ Warnings and Prohibitions
R T S e B "

Read the exl about warnings and prohibitions,

The Krds G uide te Responsible Travel, on
pages 53- 64 of your Reader

About the Topic :

You can ask the class to work in pairs

. and discuss the difference between

' blue, yellow, and red signs. Give pairs
a minute or two to discuss the signs

. from activity 2. Guide students so

* they notice that red is immediate
danger, yellow is for potential danger
but not as imminent as red, and that
blue is for non-urgent instructions.

J

gii"v:sili;i’l ¥

clothing must-be wo

Warning:
Wear safety equipment

T rirten
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e aflowed
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Chech whit you know!
Check pages 54 and 55. Mark the best options.

-

| e inennfy
unie pichibetigs
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I ~an unde siond *ha
s why s o
roolly ey are reedsd

| wun usk for help
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“ Pr_o.;:luct-Time

To form groups, a suggestion

would be to ask students to note
down three signs they think their
community needs and then find i
other three or four other classmates |
with similar ideas and sit together.
Encourage them to give reasons for
their opinions. Alternatively, groups

. can choose a public place and decide
* on three signs that would be needed.

S N R
I N (%) N

Unit @

— 4 -
+ A fun activity to warm up and ¢

activate students’ knowledge

of the context would be to
ask them to work in pairs

or groups and think of one
warning or prohibition the

" man in the picture is saying to
his colleague. Invite them to take

—————

on the board.

to help pairs generate more
warnings and prohibitions.
Encourage students to think
of dangers and protective
clothing: goggles, machinery,

high visibility clothing, boots,

:fables, rubble, heights.

turns writing their predictions

|r Brainstorming vocabulary from
| the picture and related words

scaffolding, ladders, hard hat,

ear plugs, power supply, electric J

_ Self-Assessment

For this activity you could give

_ each student a piece of paper. Tell

" them to write a large P on one side
. and a large W on the other side.

. Explain you are going to call out 1
different warnings and prohibitions

and students will decide if it is a

prohibition or warning by holding

" upaPora W. At the end, student

e

count how many they got and

write the number in the check box.

0

S

Then ask them to read the second

statement and check it if it’s true.
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]
Y

r T T T T T T T TA A Look af the picture. In pairs, dicuss the questions.
_ Allow students time to work | o p, P ) vq

individually to identify the
community problems on the

. signs in the picture. Then

" remind them to check their
answers in the reading text. It’s
probably a good idea to elicit

their answers and write them
on the board as this will help » Read the blog post With your partner, discuss the problems they have
and which signs they wouild need to solve them.

them form conditional tenses
using would when answering
the two questions. If they need

i

i

1
help, make them think of any : Wanted! Fallos
. . : A5 someone wio has been tiving 1n this town for years, I <dn say that
signs that are i '
| g that are in school and | we are desperately leoking for someone to coordinate our Comploints
ldlSCllSS about them. Department. People 1n our commuriity are refusing to follow the signs:

““““““ they drive or the wrong side of the road, park 1n the niddle of the

frevways ol streets. they bring tneir deogs to public praces like
shopping malls or banks, they throw trash on the street, and they
sleep on benches in the park.

12 rommenta 177

1
When writing students’ T krow weveral people in the community who have been complaining aboeut 1
. R .1 and falling down the steps. hitting their heads on bridges, bewng bitten :
answers to q"']-esnor"'5 land?2, by their neighbors’ degs, and their children not being able to cross
use different colors to the streets after school because cars won't slow down. You name it! '
highligh’[ the ifclause and the Through this post [ want to raise awareness between neighboors and |
visitors. so we all cooperate making this town a safe place to live.
consequence, It could be useful I think we could start by raising money to replace the old signs with
* to drill the examples of the new and bigeer ones and ssakipg fresh markings on the roads.
conditional tense. After that, . Let me know what you think 1n the conments below. ,
you could elicit verbs fromthe . _ _ _ _ _ _ _ |
text and write them on the : % Compare the problems in the blog posi with the ones in the place where you live.

board. Then invite students to
make conditional sentences

with these verbs as part of a
controlled practice session. 1f
they need help, use examples
from their every day life.

A

Bewoare ‘1 o

56 Units

About the Topic : DigiTips

We use the second conditional to " You can use the final activityonthe | | To connect the content of this
talk about unlikely future situations. - - page to informally assess students’ || unit with the students’ lives, you

. We use If + past simple, would © i understanding of warnings and ' can invite them to take pictures

+ verb without to: If there were i prohibitions. As they work in pairs, of all the signs they meet in their

no prohibitions, people would i monitor how well they can identify neigbhborhood, either using a cell

| bring their dog to the park. The ©+ problems in their area and their use © phone or a digital camera. Students

" if-clause can come at the end of . of fanguage. Focus on: should have the pictures with them
the sentence: People would bring + use of grammar when working on their Product.
their doyg to the park if there were no
prohibitions. Have students notice
that we don't use a comma in the « vocabulary range
second example.

Ongoing Evaluation

!
+ pronunciation [
3

64



¢ Read the signs and identify the places where you might find them, what they are for, <~
and which ones coutd be directed to children. Toke notes in your notebook.

Caution' ]
4 Wet paint

| [
[ Warning!

N
All dogs without a h
| Jeash wll be laken away. |

e oy
o
i

£y
i
5

g+ Students
hL are not allowad to
* skateboard in the haltway
- —— 0
Warning; £ | [careful! _5;"

No lifeguard on duty

Work in progress,

A

Yy

» Compare ond check your ideas with a portner.

Give exomples.

In smell groups. discuss the consequences of not respecting warnings or prohibitons.

“. littering’ ST I R SR

phrp e o e gy

» Reflect on the men idea of warnings

and giohibitions.
EPROBUGT TIMF bt -
4

Orqnmzmq Informonon

" Languag

o .=K!1"o_=w!edig'e —

We use the firs. conditional {(If + |
simple present will/should + verb)

to describe likely outcomes or give
advice in a situation: {f someone
throws trash or the floor, they will
make a mess; It you want to keep the

park clean, you should throw trash in
the bin.

TR [ 2am ey

Clicel kht you hnowl

T

Check poges 56 and 57. Mark the best options,

rean Jandersiond i

FTpose af wamings

RN ang prohibriinns

ihe
mic N dkns n!
SRCCT Warnir gs
ung mrotsbinions

LUN s for Pl

Unit5 57

Produet 'nrne

Step 2 of the Product requires
students to discuss designs for the

on in Step 1. Take time to brainstorm
the different colors, designs, and
expressions used to choose the
appropriate ones. If students know
some of the signs in their community,
have them notice the colors and
designs. You can ask them what their
‘ meanings are and why do they use
those colors.

- warnings and prohibitions they agreed i

Unit /5"

-

v A suggestion would be to divide

 the class into pairs for them to

. read and complete the activity.
You can ask them about words

in the signs that have American

. English equivalents, such as

| litter-garbage, parking

: area-parking lot, shopping

» trolley- shopping cart, mobile

phone- cell phone.

T mmEEw e e e t
Activity D provides an '
opportunity for students to ‘
work in groups to say why we

, need to obey particular signs

and warnings, and review the

| use of the conditional tenses.

| Remtind them to take turns and

| use expressions in English to

! do this, and ask for repetition
and clarification.

- = m = o= e a4

SeIF Assessment

Explam that the first statement

' refers to the reasons we need

. warning and prohibitions, found in

. the dialogue models. The second
- statement refers to the signs. Ask

children to think about how many

of the dialogues and signs they
understood. If they understood all

or almost all = 3, about half = 2, only 1

' one or two = 1. Suggest they spend

five minutes looking at a dialogue or

. signs to revise with a partner.



Unit {5)

- " . " T /= = TF—— —»A Workwith a partner. Look at the picture and discuss which Bt e

. To generate ideas, you may warnings and prohibitions there could be in this place. R
introduce the activity by ' .

. asking: Where is it? What can

| you do there? What are the

! rules? Then invite students

1 to think of prohibitions and

i warnings following the sample

| dialogue. You should correct

i their mistakes giving warnings

1 and prohibitions to prepare L= -» » Listen to the conversation and cenfirm your ideas.

Il them for activity B.

P s
ca v A

-

OfS

1
- 4 A8 With your partner, look ot the pictures and discuss what kind of prohibitions and some other
warnings there should be in these places.

L 1f students need support ;
producing warnings you could
write sentence stems on the

- board. Students could work
in pairs to complete them.

Then you could play the audio
for students to check their
answers and see how many
warnings and prohibitions they
guessed correctly. Then play it

_again for them to listen to the :

i language form useéd. They can

i discuss their answers with a

ll partner after each listening.

r
|
1
1
1
H

o S e VW *

S T

—— e ——— - =

. - N - ' i . o
; Before asking pairs to work t I . v
' in pairs, check as a class they !
: lunderstiand the P‘?WFES and » Together, choose a place from the previous
- instructions, by eliciting activities and reenact o stuation similar fo

example answers. the one in the conversation i Activity A.

- . ow = - —

58 Unit5

Curricular Flexibility | Language Knowledge '

To make the role-play activity Additional expressions for taiking
about prohibition include: You cant !
take photos. You mustn't take photos.
We use mustr't/can’t + verb. An

| less challenging, you could invite
. students or pairs to the front of
the class to mime a prohibition or

|

} warning for the class to guess what alternative way to express the same
| it is and where it can happen. You ! idea is: Photos are not atlowed. The
" could draw students' attention to ‘ form is object + verb be + allowed.

the warnings in activity B. When ;
they finish, you may encourage them | ,
to discuss with a partner which ‘
© warnings and prohibitions were

easier to mime and why. !




€ Think about your school and community. Drow fwo warnings and two prohibitons. €

SAMPLE ANSWERS

LY
No RunNING
[ 4
L ¥
Bt quier

b . )
4 " - F
No sHOUTING
* r -
, & ’
CAUTION

» Write instructions to folfow reloted to your warning and prohibition signs.

» Work with a partner and explain your drowings to each other. ¢~ - - - -

LS WOG MCGPS
A RN

SOL N eIt en

ERRHI LI UMTEN RPN

Expressmq Warnings and Prohibmons

L s L e e

Selfvhssessment

Ensure students understand the
evaluation and then ask the class to
reflect on the previous activity or
activities as a measurement of their
ability. Ask them to think about
what has gone well and what they
need to revise. Do a quick feedback
with the class and invite them to
share their lezrning goals.

AT

w

~N

Check what you know!
Check pnges 58 and 59. Mark the bes? options.

fgw ﬁwﬁvwwxm};‘nu&ww-
@,,\aﬁ.’.wn)g}u S

B e b
e ieon o

[N

éwé

con differentaie
warrings ond
prehibinons.

I ran express
WOTnIngs and
grobubitions

Unit5 59

- Product Time

Groups need to consider how

they will organize and design their
chart to allow enough space for

the visual and written information.
For groups that chose the option to I
make one or three signs for the same |
place, they could design a poster '
of their community and then make

1
individual signs to stick on. ’
!

R

Unit @

To activate students’ ;

background knowledge, you

could draw an example for the
class to guess. Brainstorm areas
in school and the community.

! Note them on the board as

. a reference for the following

" activity. Remind students about
the colors, shapes and visual

. information for signs.

+ You can extend the speaking
practice by suggesting students
work with a different partner.
This time, students guess the
prohibitions and warnings in

' thell‘ partner’s pictures.

el
B -1
|

To facilitate the speakmg
activity, you could go over the

- ————— warnings and prohibitions in

. the unit, as well as the model |
' language first. Thenyoucan
gwe a time limit for students

to share the warnings and
prohibitions they drew in ;
activity C. :

Curricular Flexibility

The language can be adapted for i
the Product activity. This can range
from using one or two expressions
for prohibitions to using conditional
tenses for hypothetical situations
and giving advice. You may ask
students to share their ideas and

- write them on the board for all
groups to choose.

- e A

67
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<o

. To promote speaking and
' student interaction, you may
* allow groups time to review
their work. [t may be beneficial
to students to do a quick
feedback session during the

short break between classes. 1 o

Present your Warnings ond
Prohibitions

G v D

S e e ] 1

Before groups rehearse for '
their presentation, take the
opportunity to work on
pronunciation. Show students
the differences in tone, pauses
and intonation when using
the different expressions. For
example, Danger! Keep out!

is more forceful than Mind
your step! Remind the class to
consider the level of risk and
the type of expression and
punctuation used.

L - -

Prohibirions

R

¥ Evalugte your Product Group in the fallowing areas.

o o — 1
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. .
! Draw students’ attention to . g BRI o
« the sample dialogue as a way ‘ N -
" to introduce their presentation 1 t
: [ RS I A !
topic. You could suggest they e . .
1
also tell the cl.ass why they | Reflect
chose those signs. i s : | .
- - - - - N l" . o
AR M fe bl
N N N e W R S R A A P e LI
60 Unit 5

Product Assessment ' Product Time ' " Curricular Flexibility

" Go through the Product Assessment - * It can be helpful to introduce a key  For groups that chose to make
early in the class. This way,

detail that can make a presentation | individual signs, you can omit the
students can check they cover

" more effective each time. For . third criteria on the assessment and
everything during rehearsal and " suggest they hold up and read their
groups understand how to use

the assessment tool. Point out it is
important to measure groups against '
the criteria, rather than against each '
other. Allow students time at the

end to see if they agree on the marks |
and discuss why or why not, before
deciding on areas for improvement
and support.

68

example, you can suggest students
. think about eye contact with the
' audience. At the end, invite the class
to comment informally on how well |
. they did this.

! signs aloud. Students would benefit |
- from generating an individual list of !

goals for improvement.
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L Mark {) which answer best describes you. Complete the sentences.

:

AR S T (IS R N AR S

: L ) ! o
P —iYer Lat Tat e - £

[

L3

A 3 > =

M r 1 T

X L2 LaYie T T T [
: ‘

¥ PRl M i

v r P Yo |

H caY Lafos at e e st £
: ‘ o .

P lal de s NN R RN N A S M

: F | Ty, ™ )

H o 1t [N [oifeys - rET @
M e imvas 45 wedmimLamismcmmmmossmmmamm— P R R i AR A

Chech v i you know!
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Reflect
LRI
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Cemmmmsen

Prior to comileting the Check what

- you know!box, you may want to

- use the photocopiable exam (from

' Teacher’s Guide page 152) to check

" on students’ yrogress. Photocopy the
page and distribute it to students,

- Give them a time to complete the

- exam individually, Students can then

. use the results to reflect on their
learning thrc.ughout the unit.

Read an §{ mark () how you felt about yourself in this unit.

Unit5 61

You can point out that the first two
sentences refer to understanding

: language and information through

~ Explaining this might be helpful if

listening and reading, while the last
one is about producing language by
either writing or speaking. Usually
students find it easier to understand
than producing accurately.

students find writing or speaking
difficult.

e v e e e B R A A W I B

M B e b, T . B ke B B 0 W e T T e

PP TR VR PR I P T T T T T PIRET TP TR Y
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Remind students that this

" activity encourages them to
think about their behavior and
attitude in class over the unit.
[t's just one of several tools that
help them and you gauge their
progress and develop future
development goals. You might
encourage students to reflect
on the categories and say
why they think they are
important for learning. For
each point where they didn't
answer Yes, ask them to write a
learning goal.

. After students complete
the assessment, you could
ask them to think about the
obstacles they had so they
can fill in each of the criteria
in class. These points for
reflection could then be ’
used for a class discussion.
Encourage students to focus on
their successes and not dwell |

C
Following the self-evaluation, ask
the class to write down areas tor

urricular Flexibility

© improvement. Students can work

individually towards their learning

. goals. However, you could alsu invite

them to pool their ideas as a class

and choose three to review over the

next couple of classes through
a game.
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Language and Functions K ;;‘

Unit {

Language and Functions

_ Reading stories to compare
cultural aspects of Mexico and

- other countries

* In England they have double-

decker buses, but in Mexico
people usually travel in cars,
taxis, or regular buses.

Vocabulary
history, modern, stereotype,

technol
\ec noogy

Before you start

Students will consider how
families, technology, and
fashion have changed over th
years. You may find it helpful
to bring in pictures from the
present and the past related
to these topics. On a piece of
chart paper, you could make
a T-chart for each topic and
place pictures from the past
in the column on the left and
pictures from the present in

the column on the right. Then,

in groups, students could
rotate through the different
posters and jot down their

observations and thoughts

prior to answering the
questions with a partner.

Resources

=

e

The reading selection provides a

historical account of a group

British miners who came to Mexico
long ago. Students may need support

building background knowle

of

dge

related to mining. You may want

to write miner and mining on the
board and call on students to share !
what they already know. Clarify any '

misconceptions students have prior

'

to having them read the selection.

Ers

T
ot Bygmshad i

EEPEFE TS
sexg oo B

Lext
4

Envirenment: Recreational and

Literary

—f % Social Practice: Read stories to
compare cultural aspects of Mexico and
other countries.

»
>
»

»

Extended Reading

T

Reader 1.y~ Gh /5
The Great Trek
et fed T P e LS T el e !

ZREAT e e Me e

> Before you start

»

Faoors onsi i o gecounts

LERSBIIN

vet L s

e

ERI sy &t e
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MERh LRI O e s

SERe YA L

v in English 6
15

Look at the pictures and answer the
questions.
B N T N U A | FF R R |

62 Unité

Curricular Flexibility

Students will have a variety of levels
of background knowledge associated
with technology, fashion, and family
life in the present and the past. The

! use of realia can make learning more

interesting. If possible, you may

- want to bring in old cell phones,

radios, styles of clothing, etc. to
share with students. As you hold up
the items, agk the students to talk

. about whether they are from the
. present or the past.

Resources

You can also use the Flashcards for
the unit, included in the Class CD
to create different communicative
activities, such as role-playing a
conversation between parents/

i grandparents and children to talk

about the past. This could focus on
the aspects of culture. If students do
research on other countries, they
could also base the role-playing on
Mexican vs, foreign cultural aspects.



For some st 1dents, the step of
researching a country’s historical
and culturar aspect may be an

overwhelming task. You can first
brainstorm different aspects of a

country’s history and culture. Create

a two-colurin chart in which the
aspects are ready included in a
column, You can then make copies
for the students and let them know
that they can research each topic
and write notes related to the topic
in the colurin on the right.

0120 T LT MERIED S
Conteiand historical nast Lt
s e At d o e g s erengee

oveT ey
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“ Language Knoﬁl.e"dgé

For the Product, students will be
making a comic. You may have
some students in the class who are
unsure what a comic is. It would be
helptul to provide some examples
for them to analyze in order to help

~ them understand the structure and

features included in a comic. As
they look at the examples, you can

" confirm that comics are divided

into scenes that contain images and
speech bubbles with dialogue.

- —-—— © o —— —

i [n this Product students will be 4

creating a comic that includes
cultural and historical aspects
of a country’s past and present.
While some students will enjoy
creating their comics using art
supplies, other students may be
interested in a digital version
of the project. You can allow
students to explore different |
means of creating their comics
and provide opportunities for
digital versions if possible.

—— — . — - —

Researching is an important
part of the Product, and some
students may need more
support with this. Students

may benefit from looking for
books in a library, searching
for articles online, and looking
through textbooks from other
classes. Finding accurate
information online can be
challenging, so you may want |
to discuss the importance ‘
of analyzing whether or not
internet sources are reliable
Lbefore using them.
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r

, You may want to set a purpose
 for the activity by explaining

» to students that they will be .
comparing Mumbai to where
they live. In preparation for

this task, it may be helpful

to have students take time to
reflect on the transportation,
food, types of buildings, and
cultural traditions that are
present in their community.
Possible answers might include:
L. These people are traveling

and cooking. 2. Mumbai is
similar to where I live because
we cook in the same way in our |
house. My town doesn't have |
metiiy buses, though,

_——e——

[n this activity, students are
comparing the past shown in
the pictures with the present.
You may want to brainstorm
topics for comparison prior

to having them talk with a
partner. Students may benefit
from creating a chart in their
notebooks that includes a
section for each of these topics |
in the past and present to write «
notes related to their ideas.

Abgut the T__o_pir.f

" Mumbai is one of the mast populous

" city in India, and it contains many
restaurants, high-end shopping

- malls, and museums. Students may
be interested in locating the city on
a map. A simple internet search of
images of the city may also increase
students’ interest in the topic and
allow them to compare Mumbai in
the past with present-day Mumbai

' more accurately.
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- -*A Insmall groups, look ut the pictures of Mumboi, (ndio, ond answer the questions.
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check your predicticns. >

the past and the present.

64 Unité

Language Knowledge

. There are several key vocabulary
words in the activity that may be
unfamiliar. You may want to take
time to identify and discuss the
meaning of any words that students
may not know. You can also use this
as an opportunity to have students
brainstorm other words with

similar word parts: transportation,

traunsform, airport, etc.

<% Taik with o partner. Use the piciures in activity A fo compare

.II:J

S 0w weaph Loan Lorg rradie o

e aed SToVes

8 Listen fo a girl talking about when she went back in time and



C Look at rhe picture and answer the guestions. Take notes. 4.

R B L L R G R

ARt T R E A S

gy

» Discuss your answers in sinall groups.4

D Listen to the radio show and confirm if your predictions were correct. ,

» In yoLr group. discuss how the speaker’s life is similar and different from your own,

;Z‘i&ﬁ"ﬂ"mff

Exploring the Past ond Present

Fast finishers may want to do further
research on those topics. One option .
would be to crate a large chart |
with several columns. Include the
names of ditferent decades at the
top of each column. Then you can
have students ‘esearch and look for
images that represent styles in each
decade. You cen have them paste the
images in the ¢ ppropriate column
depending on he decade from
which they coine. Allow students to
share their images with the class.

Chech vt you know!

e
[T VIEEARPIEN
Prssen;

s 0f peaple
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Self-Assessment .. -

In the Check what you know! section,
! students will be asked to reflect on

whether they can compare past and

© present and paraphrase sentences.
. Explain that "paraphrasing” means
. to say something in simpler words.

Choose sentences from the lesson
and paraphrase them to show

. students specific examples. Then

+ give them time to reflect on whether

they are able to compare the past

- and the present and paraphrase

sentences.

Check pages 64 and 65. Mark the best options.

Unit f\ﬁ,

Tt -I‘To provide additional support,

! you may want to include

! sentence starters that provide

' options for students’ answers.

! For example, you might want

| to write the following on the

\ board: The radio show will be

1 about... or Hairstyles in the

» present are... while hairstyles in
! the past were... or In the past,

| people listened to music by...
LNow, people listen to music by...

— — As students prepare to discuss

! similarities and differences,

: they may benefit from a

« graphic organizer to take

: notes as they listen to the
radio show, Before listening,
. you can have them make a
simple Venn diagram in their
notebooks and label one circle,
“My Life" and the other circle,
“Speaker’s Life" As they listen,
have them record differences in
the outer portions of the circle
and similarities in the section
where the circles overlap. They
can then use their notes for
support as they engage ina

conversation in a small group.

.+ Curricular Flexibility

* There are some students who will
: have a very limited amount of

. knowledge related to music and

. hairstyles of the past. You may

. want to take some time to expose

them to past hairstyles and means
of listening to music. Provide time
for them to do internet searches for
topics such as “hairstyles of the

past” and “listening to music long
ago” Allow students to share their

~ findings with others.
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present. They will later : Dear Mom and Daa. n D rover, 1957
I reflect back on whether their 1 hinats arcved in London! Tre citu i lovely Lot veng
: predictions were accurate, in : dlitteq e, oo, are. 'Fﬁ(cndu,j andg Urne Beto - making
. order to keep track of their ‘ me- feal ol e :
predictions, it may be helpful Leste Eu.f‘.:n u e oal holst—alza a tecaned nowe— a ong
for them to mark the pictures. ;?"D:;;C‘“: ij;;:r:;ﬂ: "To:" el buiding where a ot
They could either label them e e .
as past and present, or they Ye.:i:e_.lrcnq, uce: e -xl\fc-) the. Lify cenres on a dmt,:fﬂ-ae_c.k.e_r :
! bl e Lo vee dwn finore ana we st geetarst e
could use different colored teafhic was lermive we came cack on e London
hlghhghters This Wl“ hdp Undesaroend, et oA tran that goe-, anded the. oo
them to look back and confirm T whn WO GEEEr, Ut mUsh (O .
or change their thinking as Peore rere ook very aferert
they do the follow_up acti_vityl Tre. men wear ~ut:. and ‘oox vEreg foxral
- - = - == — - 'bour wear tgert partr, a st JN:'L&'F,
ana a thn he 1 thnk ey ook greas!
Youx' c.on,
Crodledmme
i . . .
+ In this activity, students will 5 8 Write down the features in the letter you ¢ Reflect on the way you described England
be exposed to the idea of ‘ think are the most representative in activity B. Discuss your ideas with a
stereotypes. Many students of England. pariner.

may not understand this

term, so it may be helpful

to explain that a stereotype

is a generalization that may
not necessarily be entirely
true. It might be helpful to
give examples of different
stereotypes and help students
understand that they don't
apply to all people in the group

that is being described.
=T s T 66 Unité

SAMPLE ANSWERS:

IN ENGLAND, THERE ARE DOLBLE-
DECKER BUSES AND TERRACED
HOUSES.

© Students will be learning about " The word “terraced” has ditferent

. many different places around the ‘ meanings. When referring to land,

" world. [t may be interesting for them it indicates a series of levels, or
to have a world map at the front | - steps. However, in this case, it is
of the clags throughout the entire referring to houses so the meaning is :
unit. As each new city is mentioned somewhat different. You may want
in an activity, place a push pin or * to explain to students that “terraced”
other marker on the map. You can * housing refers to a row of houses :

- also allow students to place pins or . that is usually identical and having

' markers on the countries they are . common dividing walls. You may

i studying for their Product. Students . want to ask students to identify the

will enjoy seeing that London and terraced houses in the photo and ask
" Mumbai are places quite far from ‘ them to share if have seen this type
where they live. - of housing before.
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D Look ot the pictures again and discuss how you think the past and present &-— —

in Englond have changed in ferms of music and fashion.

» Read the email and check your predictions with your partner.
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£ Talk wi h your partner. Discuss how you think Mexice and England ore different now. Use the

letter on page 66 and the email on page 67 as a reference, as well as your own ideas. ¢

Compuring Past and Present
A I AT

Qeli‘?_-Assessmer'!t _

In the Check what you krnow! section,

the students will be reflecting on

. whether they are able to compare

Mexico and other countries and
analyze word- and expressions

~ that are needed to respectfully

describe cultures. This may be a

. good opportunity to remind them

of the discussion you had about
stereotypes. You can ask students

" to reflect on whether they think
. it is respectful or disrespectful to

describe cultures using stereotypes.

R I P

Check what you know!

I 2an ampane
cullurm featines
at Mexise and
ctbel cournes

lconorglyn
wurds and
EXQIEESIHNS
needed 10
respactiully
descnbe other
callures

Check pages 86 and 67. Mark the best options.,

Unité 67

or this step of the Product,
students will choose a country
and record ideas about how it has
changed since the 50s. They may
find it helpful to keep track of their
ideas using graphic organizers as
an organizational tool. There are
several different graphic organizers
that would be useful, including a
two-column chart labeled “past” and
“present” or a Venn diagram which

F

wotld enable them to list similarities -

as well as differences between the
country’s past and present.

Unit (8

. -I—Etudents will discuss how

things in England have

[ changed from the past to the -
present. [n order to organize
their thinking and provide a
foundation for discussion, it :
may be helpful for them to X

. jot down their ideas before :
they talk. Encourage them to !
make a three-column chart
in their notebooks labeled
“Past’, “Present’, “Conclusion/
Thoughts” Students can write
something related to the past
in the first column, something
related to the present in the
next column, and then draw a
conclusion about the change in

, the third column.

C N wm———=——"
w -4 As students discuss how

I Mexico and England are
different, you may want to
help them brainstorm a list of
topics they can compare. Help
them recall that both letters
discussed transportation,
cleanliness, buildings, clothing,
and hairstyles. By writing these
topics on the board, students
will have support if they begin
to run out of ideas.

- e
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Unit (6"

A Work in smaoll groups. Look af the pictures below and discuss the questions.

 Students will be discussing

| the ways in which technology

 has changed. In order for all

 students to be successul,

* they will need sufficient

: background knowledge related
to technology that was used
in the past. It may be helpful
to gather images of older
technological devices and
bring them in to share with the _ _ _ + B With your group, look ot the text and the images below and discuss where you think
class. One at a time, you can they can be found.
hold them up, identify them,
and discuss their purpose. You

may even want to post them !
on a bulletin board, along with :
labels identifying them. ! L

T
| o - o
| For this discussion, students 2001-2019
g : NSRRI

TP T I T

1 will be using different verb

, tenses. You may want to

! brainstorm and write on the o

; board examples of verb tenses
that would be appropriate

. for describing the past and

. the present. For example,

+ students will use present tense - - — % Read the texts. With your group, discuss other ways rechnology has changed.

- for describing technology
use today. When describing
technology in the past, they
will use phrases such as used to I T A AN -
and There was/were... o et e I R

””””” ot T & ~

[ NS TN AP R 1

EIraY

C With a partner, discuss if any of the itermts mentioned in activity B are ovarlable in
your country and if you or your parents ever used them.

68 Unité

Curricular Flexibility

' Language Knowledge

- Students may be unfamiliar
with technology-related words |
such as console, device, virtual

The activities include discussing |
whether students’ parents used
various forms of technology. |
A possible extension would be to | reality, cassette. In order to build
|
1

have students interview an older background, it may be helpful to ‘
member of their family to gather have students create a vocabulary
information related to technology ! chart in their notebooks that
used in the past. As a class, you : includes these words. You may want

- could brainstorm questions and then ! to provide definitions and show

* ask students to interview an older . examples of pictures, or students

- family member and bring the results . could work with partners and look
back to share with the class. . up definitions and images online.

~ e I "\_ e e
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Self-Assessment e

© they are able to use different ways to

¢
v

D Look of the pictures and discuss with a partner how technology has changed movies <—

over time.

STUDENTS DRAW A PICTURE OF A
MODERN MEXICAN FILM THEY LIKE
OR KNOW.

[ e 144U, there were nemy famous

Me ican moevie stars. indluding Cantinflas
antc Tine Tun, Movies were in bluck und
wh te. The 1oest populur 1ypes of films

we 2 eormnedivs god rumberas tilms, which
\ fua urcd music and danging.

NOWADAYS MOVIES ARE IN
COLOR. THERE ARE CARTOONS
AND COMEDIES. THEY TALK ABOUT
MEXICAN TRADITIONS,

|
A
» Reou ke coption aboui Mexican movies
ond complete the story pane! by drawing
what Mexican films look like now.

E Share your drawings with your partner and

compare Mexican movies to movies from
other cauntries you know.

Creating a Comic

IS B

In the Check what you know! section,
the students will analyze whether

express similarities and differences.
You might want to remind them

. that they discussed similarities and

differences related to technology in
the past and the present. You can

" have them think back on their level

of success in those tasks and then
encourage them to complete the

self-assessment.

—y

Check what you know!

ran ety
anhges presonily
carred ot or not
Lenruse

3 Herent ways

1 EXPIesa

5 gt es ongd
differerices

Unité 69

Product Time

In this step, students will organize
the information in the order it will
be used. It is quite possible that
students have a wide variety of
information comparing Mexico to

i another country. To create a comic
- strip that is well organized and

makes sense, students may want to

| narrow their information down to

focus on one topic. For example,
they may wart to only focus on how

* foods or cultural celebrations are
- similar or different.

Check pages 68 and 69. Mork the best options.

e

™ compare Mexican movies with

'The activities on this and the
previous page provide support
for students' Products. In each
example of a comic strip, you
can have students point out the
different features of a comic
strip, including the images,
scenes, and speech bubbles. In
the blank space, students will
have an opportunity to practice -
drawing their own image and
adding their own text. You
might want to explain that

: this activity is allowing them

I to practice the task that they

| will complete in Step 3 of the

{ Product.

In this activity, students will
|
movies from other countries. '
You can scattold and provide
' additional support for this
[ activity by exposing students
| to this material visually rather
i than simply discussing it. For
i example, it may be helpful to
| show images of movies from
other countries that they are
most likely familiar with,

- e o om— — - -
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Unit

" Students will be discussing T
different means of
_ transportation. A way of |
< scaffolding this is to provide |
a word bank for students to i
i use as they discuss the topic.
| As a class, you can brainstorm
different vocabulary that might
be used and make a list on the
board. Next to each word, it
would be helpful to include
" an image to support students'
| comprehension of the words.
! Then you can refer students !
! to the word bank as they are
 discussing the content with
their partners.

e m— —— — — - 3

If time allows, you can provide
opportunities for students to |
research transportation used
in the past in Mexico. As :
students read about different
means of transportation, they
_ can make lists of ideas in their
notebooks. Once they have
multiple ideas, they can select
from those ideas the ones
they would like to use in the
comic strip.

R

o ——

About the Topic

Most students will have a basic
knowledge of some simple means

of transportation. You can increase |
their background knowledge by
exposing them to more complex
vocabulary related to the topic. One
way to develop their vocabulary
would be to have them find pictures
of different means of transportation
from magazines, They can then 5
identify the different means of :
transportation and sort them in a
variety of ways.

~
-]

e

»A

In pairs, look at the pictures. Discuss and describe when and where you think each
picture is set.

"t Transportation
pulled by horses

Modern public
transportation

Ecological
transportation

» Listen to the lecture to check your predictions with your portner.

Thpreprny o L e L Sar g g

T T T B

H L

R R L A TR

7

» 8 Usten again and ¢reate a comic comporing means of transportation in Mexico. Create
one panel and caphion for a time in the past, and another panet for how that transpart

has changed now. Use activity A as a model.

STUDENTS CREATE THEIR OWN COMIC.

» When you have finished, compare and share your work with your partner.

70 Unité

Curricular Flexibility

. A good oral language skill for

" students to develop is retelling. The
comic strip activities that students
are working on can provide an

- excellent opportunity to practice this

skill. Students can take photocopies

of comics they are familiar with,

cut them apart, and then practice

putting them back in the correct

. order and retelling the information.
They can do this independently or
in pairs.

Resources

Students need a variety of strategies
in order to comprehend the texts
they are reading. One of them is
visualization. You can encourage
t  students to make a picture in their
© . mind as they read. To further
support their use of this strategy,
and connect their reading to their
learning, you can encourage them
to make a comic from the material
included in the reading selection.
If time allows, students will enjoy
sharing these comics with the rest of
' the class.
.

A
o



€ With your poriner, discuss and compare the means of transportation in other 4

countries with those in your country.

‘__\!5” b |

» Think of g meon of transportation different
from the ones in the pictures ond compare il
with “hem. Describe it and discuss about its

STUDENTS DRAW A MEAN OF
TRANSPORTATION DIFFERENT
FROM THOSE THEY CAN £IND IN
THEIR COMMUNITY.

- ’ As students discuss the means

of transportation in the present .
and the past, they will need |
to know how to correctly use |
the verbs in each tense. You X
can brainstorm a list of verbs l
that students will most likely |
use frequently in the activity

. and compare past and present
! tenses so that students can use
Lthem in the speaking activities.

—_ o —— ey

Students are asked to think

of a different mean of
transportation, describe it and }
share with the others what they -
know about its characteristics
and history. You can also

suggest a research session so

charccterishes and history. 4 - -~

Compieting Your Comic

- e

[N SR FL

Read ano het histoncal account, The Grent Trek

o paaes 5h 78 of your Reader.

, S_e"!f-Assessm'ent

. In the Check 1what you know! section,
1 students will e reflecting on whether

they can writ- sentences about
historical and cultural features and

+ ¢check for spelling and punctuation.

.

to look over the sentences in their
comics and tnink about their
level of success in writing them.
You ntight also remind students
that they evaluated each other’s

You can have them take a minute i

. work and ask them how confident

they felt poirting out spelling and :
punctuation errors. !

Check what you kaow!
Check pages 70 and 71. Mark the best options.

SRS
sinte
qistnnenl and

cuiturg tectures,

2s wilh

Veancheck
speting nnd
Functuanen

con sk for ey

Unité 71

In this step, students will be creating

- their comic strips based on the

. information they organized in the

~ previous step. This may be a good

" time to remind them that good ‘

writers always go back to reread
their work and fix any mistakes. It

! Is also important to talk to them

about the different base elements
of a comic strip (panels, captions,
bubbles, etc.). Help them by
providing visual examples.

they look for bizarre ways of
transportation around the
world.
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Unit {6

their comics with other
groups, you may want to

keep in mind that there is a
variety of ways they can do

it. Comics lend themselves to
oral performance, so students
may enjoy performing the
comics for other groups. They
could select a narrator to

read the captions and other
group members to read the
speech bubbles. Another group
member could explain images
and answer any questions
other groups may have.

T
]
1

 Students will use a rating scale
of Always, Sometimes, and
Never to evaluate their group’s
work on the Product. Some
students may need reminders .
of the meanings of these words, |
50 it may be helpful to review
the words used in the scale

and give concrete examples

of each. Some students may
benefit from examples that
include information specifically

Evaluation Tools _

Use the photocopiable evaluation
instrument (from Teachers Guide
page 143) to help students assess
their progress, You may photocopy
the evaluation and distribute it to

- students. It might be helpful to read
aloud the statements and check
comprehension prior to giving
students time to complete
their evaluations. ,

Share Your Comic

el

foo

2 Produgt Ancesament

e

With your Product group, grade each aspect to reflect the woy you worked together.

' f
.l‘\l’ l b ! 1 ot !
+ -
e G N N i (P !
cosr )
" - 4 ; _ - - -
Lotk R f '
. €
- "
It [T it i
Eo.
1
ke ves AFE e e by s ,
- ~+

Total
E

+ .

Reflect on your responses and complete the table with how to do betfer next time.

T2 Unitd

P_rd'f.luct Time -

" In this particular presentation,
. students will share their comics in
* small groups. Since they did not
. have the opportunity to share with
| the whole class, they might want

to share their comics with others
- at the end of the class. In order to
support their self-confidence, it may
be a good idea to have a whole-class
discussion about what went well and
what can be improved.



Unit Self- 4 wetomont -

Reflect

Wharos st

Evaluate yourself in the foliowing areos.

Chock whitt you knowt® — — —

Use the words in purple 1o answer the questions.

Townos ey nr cle s

Yoo Somctime Yo

- -

Spetie pTteper MERns o0

SEPTAN ORI TR DR ARk N

o Lt TR
Reftect
R N R St LU G
B I P LT B R
ECNPafe o> o oy owntd

" Resources

Prior to completing the Check what
you know! box, you may want to
use the photocopiable exam (from
Teacher’s Guide page 153) to check

on students’ progress. Photocopy the .

page and distribute it to students.
Give them a tume iimit to complete
the exam. Students can then use the
results to reflect on their learning
throughout the unit.

Unité 73

_ Final Eva_luation"

An important outcome of
continuous assessment is the
_ opportunity to provide remedial
: work before moving on to new
" learning materials, You may want
to gather information from the
. class results to focus on addressing
1 areas of improvement. In this unit,
| students may need remedial work on i
comparing ideas related to the past
and the present using correct verb
’ tenses.

- -
, An important aspect of self-

assessment is reflection and

goal-setting for the future.

As students complete the

assessment, have them select

one area in particular where

» they would like to improve

© in future units. In order to

! clearly envision their goals,

| you may want to distribute ‘
paper and have students make

" a small poster that illustrates
their goal. !If time allows, they
will enjoy sharing their goals

| posters in front of the class.

[N - a

—— ——

—— -r As students reflect on their

' learning and goals, it is
important to remember
the importance of positive

_feedback. 'Take time within the

| class period to ask students to
point out the areas they think
their classmates excel in. You

+ could brainstorm words that

* relate to the types of ideas |
you are looking for and write -
them on the board prior to

' having students share. These
words would include helpful,
respectful, successful, etc.



- Language and Functions
Listen and explore suggestions
in dialogues

Yes, and they arc half price.

i Understand expressions of

* interlocutors
" Can I see the blue ones, please?

Exchange suggestions in a
dialogue

" I think the tennis shoes are very
' cheap.

Vocabulary
stores, food items, clothes,

sporting goods, school items 1‘
~ -7

 Before you start

- Students can answer the

© mall, a market stall, a clothes

questions individually and then
check their answers in pairs.
Sample answers might include:

L. They all show people buying
things. 2. There is a shopping |
store, and a shoe store. 3. They
sell clothes, dry goods, shoes,

" and food. 4. video games,

clothes, food, candy, shoes.
5. Answers will vary.

'\_ n i -

The topic of this unit revolves
around shopping, whether for
clothes, food or electrical items.
More significantly, it focuses on
the act of buying and selling. It's

_ perhaps key at some point to stress
. to students that in the US, or other
- English-speaking countries like

the UK and Australia, haggling
{negotiating the price of an item})
almost never happens.

82

~About the Topic R

{“'}

R i

Environment: Family and Community

. Exchange

suggestions to acquire or sell o product.

Extended Reading, Ve
L % inEnglish8 ? '
Reader + 1« .+ T

You have style!

N

T T e A NS

RS RISV SRR

¥ Before you start

Look o1 the pictures and answer
the questions.

Lodeam e, e e

74 Unit7

Self-Assessment.

' The Before you start questions will

help introduce the topic of the unit
and at the same time allow students
to activate prior knowledge related
to the social practice of buying and
selling. It might be useful to review

" some of the structures they will use

in the unit, like will for ofters and

 the modal would.

Resources

| 1t is important to encourage

- students to read independently in
English by using their Reader for
this unit. You could read out loud in
class or assign different pages of the

' text to different students and then

. have them tell the class what they

- read about.



Pre-Evaluation

The activities will allow you to
evaluate students’ competency in
asking and answering about specific
characteristics of the product they
want to buy. [n order to do this,

it's important to review the passive
voice, We form the passive with be
and the past participle of a verb:
The shoes are made of leather.

PR T O

ks e el orecs 7 Flyer to Buy
and Self Products

EEP RN RV I TR
.1 stores, | it s &
+ ok | prices il discounts e
Sogsel s R an

R S U TR (1T SRR I

SRR TIPIEN

If yau want 1o lecrn more ghoo?
hew to selland buy foms, ver

Frtins s yeu enll find nps ta hove c garuge sake

Unit7 75

_ Language Knowledge
T

he main social practice for this unit |
is exchanging suggestions to buy or
sell a product. To do this, students |
will need to use a variety of phrases.
Two structures students will see in
the unit are can/could. Remind them ‘

. how to form questions with can and

could and that we use them to ask

for permission: Can I try on the red
ones, please? Tell them that could

is used in a more formal and polite
manner to request something.

Students will a make a flyer
and a list of phrases in order to |
role-play the buying and selling -
of products. The activities in
each step should be motivating i
and fun to do. Alternative
. projects related to buying and
selling could include writing
a script for a short play about
- buying or selling or making a
_poster with useful phrases to
. be displayed in the classroom.
[t's impaortant to offer students
the opportunity to adapt the .
Product to their interests. :

bl |

{
§
[
[]
¥
i
1

Read over the lessons for
1 students to know how they will
Lachieve the final Product.

|

: Students might find this page
; useful for ideas on their final
"] Product. Alternatively, they can
browse web pages with tips to |
sell and buy used articles.

'
£
'
£
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Unit G\

For question 3, some students

might not know which

guestions to ask in order to buy

an item from one of the stores,

As students will be relying on

these types of questions for

their Product, it will be useful |

to brainstorm some phrases

» and write them on the board. o
For example, Can I have some - A
oranges, please? How much are '
the tablets? Do you have these
svcks in red?

- Look af the pictures of different stores and answer the questions in pairs.

B R L I N W | LTI

-+ Listen to the dioloques and discuss if your predictions were correct, with your partner. ¥

Lisien to the dialogues again. Talk with your partner. Discuss what you think the
refationship betwsen the speakers 1s and why. Use the questions below 1o help you.

B L eyl T T

1
H
. e o m——— 1
1

Before students listen, you can , f—
, have them predict who they
* think will be taking part in the
dialogues. You can write some ASK FOR THE PRICE
of their predictions on the B R ASK FOR DIFFERENT SIZES OR COLORS
board and check to see if they Par
were correct once they have
listened to the dialogue.

— - - 1
‘ “““““““ 1
; It might be an idea, before Lo
' doing activity B, to choose one

of the situations and come

up with a dialogue as a class

and write it on the board. You

can start them off by writing,

Can [ try on the red T-shirt, $ -

t

please? and then have students |

' come up with a response. This 1

Wark with a partner fo create a diclogue choosing one of the situations from the
boxes. Write down your main ideas.

GREET

ST THANK
SAY coopaye

Listen to the diclogues in activity A agoin to incorporgte more ideas 1o your role-ploy
if needed.

i should set them up well to

76 Unit7

' complete activity B.

Curricular Flexibility

Language Knowledge

i It's important for students to |
: understand the intonation patterns |
in questions. Explain that rising '
intonation is more common with

Yes/No questions: Can [ try the shoes ;
on, please? You can have the whole !

' It's important to be aware that
some children come from families
that might not have a lot of money | |
and are unable to afford some of ! !
the items seen in this unit. It is
important to be sensitive to factors !

like these, especially when some
of the items are electronic, such as
tablets, computers, and phones.

84

class practice some Yes/No questions °
+ in chorus as they are common

" throughout the unit. Explain that
most other questions have a falling
intonation.




- Imagine that you are in a small gracery store in
your town. Discuss these gquestions with ¢ pertner.

R o A A < SN PR

,
oL oLty

HA I

e

~ Listen to the conversation between a customer and

@ shop ossistant. With your partner, discuss and compare the items the siore in the audio ¢.
sells with the ones they seil in o store in your community, Take notes.

FOOD: PEARS, EGSS, CEREAL, ETC.

Checx and compore your ideas with
another pair.

¥ Imaginz you are at a store from your
community with a partner. Decide who is
going 1o be the customer, who the shop

assistant, and what you are going to buy. ¢

Use yo Ir notes from activity D 10 role-play
the conversation.

i"’rib&uct '{i__me

This is the first step of the Product.
Students can form their own groups

+ or you can fo. m the groups if you

want students at different levels to
work together.

- It is important to let students know

~ that they will work on this Product

~ throughout the unit both inside and

. outside of the classroom. You should .

provide any material if needed,

You should let students know that
they will be evaluated on the final !
Product and on their collaboration. ’

i- . o

2

ANSWERS MAY VARY.

List of Products

by b

Mak

€ Q

= . .
t FIE |

Check pages 76 and 77. Mark the best options.

T A W
- R v
I zar undersiand
ialegues reluied fo
Ly or sefling o
product
oorexchanga
soestinns e les
Unit7 77

Self-Assessment

It is important to guide students
_ through the Check what you know!
+ activity. You might ask them which
activities on the page are related to
the different competencies.

. Students can work together to
_ think of ways that they can work on
- improving the competencies.

You might suggest that each student
then write what they are going to do
to improve on their English.

N

-
1
1
i
L

Before students discuss the
questions, ask them to take
a look at the picture of the
store. You can ask them to
brainstorm words and write
some of them on the board.
You could remind them that |
there are no incorrect answers. |

[

You can tell students that
when they are taking notes,
it's important to only write
down the most important
details. You can explain that’s
it’s not necessary for them to
understand every single word.
This is an important skillte .
practice and that will be useful
in their studies.

Once they have listened to the
tape a first time, you can play
the audio again and see if they
can hear any phrases that they
feel would be usetful for the
next activity, too.

If students don't feel

comfortable role-playing
without a script, you can ask
them to write down their role-
plays first before performing
them. This will help them learn
to start, maintain and finish

. exchanges.

Ongoing Evé!uai_:i_o_n

While students are role-playing,

walk around the class and check that
they are using the language learned
so far. You can observe individual
students and check that they are:

+ using the correct question forms
» using the correct intonation

+ participating well

» making suggestions

You might group weak students and
clarify their doubts.
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Unit ¢

" This activity will provide

- a model for the following

i activity. You can go around

| the class and offer some

E suggestions. Encourage them

| to do the same. Possible

| answers are: 1. [ enjoy buying
pencils and pens. 2. I choose the
coolest looking one. 3.1 like my
backpack to be comfortable.

{_For this activity, students will
need to respond with would.
Explain that we often use
would {or the contracted ;
form d) in the main clause of

a sentence when we talk about !
imaginary situations. To get

| them started, you can ask them

" how to ask for opinions and how
L fo give suggestions.

—_— - B
rYou might want to have !
; students make predictions
' about what the boy will say.
Predicting is a useful strategy
because it gives them a reason |
| to listen, as they confirm (or
| reject) predictions. Once they |
I have listened a couple of times, !
I vou can ask them to make a i
T-chart in order to compare !
[

their answers with the boys'.

— b

¥

'

I

!" -’>
t

:

t

iﬁ

Discuss the questions in small groups.
TVt eh supplies oo ene sty 7
Doty wTROORET Koyl w Nt g b

ot ectbe i cherectenet pe ok fane?

RECEU

* Look at the pictures and decide which backpack you would buy and why.

Share and comgare your ideas with your group. Listen to their opinions.

-

o e "ontat

Sehuot Backpack Deluxe Backpack Suput Deluxe Batkpack

f"”’\

-

&

P

¥

3

T

[ TE
-
2

~=- -5 Listen to a conversation between a father and his son deciding which backpack to buy and

Language Knowledge

Students are looking at a number

of question structures on the page.

They already know how te make

Yes/No questions, but they will also
need to learn about W#- questions.

* You can elicit the Wh- question
words from students and then

write the following on the board to
help them: What? Which? (things),

Where? {location), Who? {people)

(way things happen), How many?
How much? How often? (number,
 amount or frequency).
4

86

When? (time), Why? (reason), How?

o

why. Compare your answers from the activitiy A with the things the boy mentions. Use the
questions to hefpyou. | **

o e o
Wt tme e IR RO IR [ ER ERR

O

o With a partner, magine one of you is o sales assistent af the store that sells schop!

supplies and one of you is there 1o huy something for school. Use the characteristics
mentioned in the conversation os a reference of what you rmght ask and answer.

78 Unit7

At the end of class, you might want

to ask students to read the text about |
buying and selling in their Readers,
You have style! Remember that
independent reading plays a key role
in reading fluency, vocabulary and
spelling, so stress the importance of
+ doing it at home. You might want

~ to ask some questions about the
reading at the beginning or end of
the next class.




Read the conversation oloud with a pariner.

find vhroses in the diatogue that can be used for the
« Greet - customer .
N L E S

g

- - .

- -

purposes.

RIARNRAES PR VR

following

b & with yeur partner, choose a school supply. Role-ploy
a conversation to sell the preduct 1o each other. Use

——————

Unit

-

—

Betore the class, you could
make photocopies of the
conversation, cut out the
speech bubbles and mix
them up. Hand them out to
pairs at the beginning of the
class, and ask them to put the
conversation in order. Once
students have finished, they
can check against the actual
conversation in their books.
This makes the activity fun and
will also help them with the
structure of conversations.

You might want to write more
useful vocabulary and phrases

! on the board for students to

use in their role-plays. You
could have them write down
their conversation beforehand
and then check it over so they

the conversalion in activity E as a model.

Useful Phroses o Buy and Sell

PR A |l

Read another toxl with buying suggestions, You have

stylef, on pages 77 92 of your Rrader.

" Product Time. -

Students should use the lists of
items from Step 1 for this activity.
When they start to write their
short phrases in order to sell their
products, walk around the class
and check thet they are on the
right track. You can allow different
- groups to share their information
to the class. You can even invite
other groups to add up extra
! phrases, If time allows, you could
ask volunteers to present their items,
pictures and characteristics,

0 Y

r M P .
Check puges 78 and 75. Mark the best opfions.
A oy T
(!/ Rl L
I ean desrnbe
‘ (IS
- | can pashiripate
m oo
0
AR IS
Unit7 79

" Self-Assessment

It is important to guide students

~ through the Check what you know!

i activity, You can ask the class

! for a show of hands about each
competency and group students
of different levels together. In
groups, students can talk about
what language they used for each
competency. You can suggest that
each group comes up with a list of

_ evidence for each competency and

" share it with the class.

L

feel more confident. It also
might be a good idea to pair

; mixed-abilities students for this
activity. Encourage stronger
students to see their role as

a mentor.

Ongoing Evaluation

© While students are role-playing,
. walk around the class and observe
+and check that they are:

« using the correct language to buy
and sell

« using effective selling techniques

~+ participating well

You might want to talk to individual

' students who are having difficulties
to clarify any doubts.

T

9
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Before students discuss the

guestions, ask them to look

at the picture. After you've ' R
4

done this, have them work
with a partner to discuss

the questions. Remind them
its important to exchange
opinions and suggestions.

There are number of b
vocabulary words that '
students might have difficulty
with: discount, brand new,
second hand, etc, Before they
do the activity, you could

play a vocabulary game

like pictionary or charades.
This makes the words more
memorable for students and
makes the class more fun.

[

It’s important to make sure
students know what they are
going to listen to. Explain that
they should focus only on the
information they need. You
can also check for any words
that your students might not
know and pre-teach them. This ,
way they won't interfere with
understanding. ‘

- -y o=

Language Knoufledge

There is an example of passive voice
on this page. You might have already !
explained earlier in the unit how to -
form it. See if students can see it on
the page.

. You can then explain that we use

- the passive to show interest in the
. verson or object that experiences
" an action, rather than the person

or object that performs the action.
This means that the most important !
thing or person becomes the subject
of the sentence.

Discuss the questions with o partner.
Lo R TN A T R

ZoLry Lo

LTI ISR R T Rk

LRany

Look ot the fiyer. Use the words and expressions in the box fo write senteaces to describe the

objects. Follow the examples.

cheap expensive

T AT LS PN T
THE SHAMPOO IS CHEIAP,

THE SKATEBOARD IS SECOND-HAND,
Check and compare your onswers with a partner.

Listen 1o four dialoguas related to selling different
products. Explain what the offers are. Exchonge
opinions and suggestions obout the items. ,

. With your poriner, reflect and discuss
which offers are the best.

80 Unit7

Ongoing Evaluation

j You can evaluate students when they
" are discussing and reflecting which

offers are best. Some aspects to
focus on are:

« pronunciation and fluency

« turn taking

« appropriate language use

+ how they deal with gaps in the flow
of their discussion

Make notes about what students

are having trouble with and go over
them as a class afterwards.

notebooks

Tow *erw s o Mapis o G0N ] gt
THE SKATEBOARDS ARE EXPENSIVE,
THE NOTEBOOKS ARE BRAND NEW.




i Work 11 pairs. Take turns sharing what the expressions
from tise box can be used for.

With y xur partner, read the datogue between two friends. Help each other use the correct
intonation end pronunciation.

Neck: |

Mike: 1218 expensive

Neek: Bt s en se

Muks Lbenk the B one wenld nok onclles on
[InT

Nick: Fwr'T gt on

Mise: How aboul the 1 sl

Nick: Fam nid s e

MIkE: 1t anes well wth Lhe sweater

Nigk: How aboul the rec one”

Mikr: et beter

Nick: 1 s onsale Two Ter thie price i one,

Mt Ther [tk uad snoad Doy 10 Yaucen
gt the ted one and the 2 ac wie

Nik: S

Itke that swedter bulitis experive

)
HRIAIN

rerabit Dl gel otk

—_— e e . = = = = = = = m = o~ =

- Practice reading the dioiogue cloud wnh s
a different partner Remember fo help
each other with pronunciation.

Prices ond Special Offers

Ima-jine you want fo buy or sell different N P
objects. Role-ploy the dialogue in activity B T R N B
E using different expressions from L e
activity D. . C oy

LI u o

MR P o
it e I

I ceuy esenbe obects lor

sellInG or Duying them

Foin echrrge

If you o ocd patures from ireereat, R
. ' ) ot sangeshong = ¢
490 LR ey Ura et COpyniahied -
s alzaue
ey
Unt7 81
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— . Explain to the students that

! these expressions are commonly

' used to ask for someone's

| opinion or to give someone
your own. Remind them it
is important not only to ask
for feedback but also to do so
respectfully.

- - =T
| If you or the students have '
I cell phones that can record,

| encourage them to record their

- *-‘ conversations and then listen

+ focus on their pronunciation

" and intonation. You could
perhaps play some dialogues
back to the class and ask them
to spot any errors.

: to them afterward in order to l
{
3
3
'

-t

I—Explam that many images
on internet are copyrighted
and that they cannot be used
without paying or without the
author's permission.

P 'oduct Time" .

 Self-Assessment

[t is important to guide students
. through the Check what you know!
activity. You can call on volunteers
- to give you an example for each

“In Step 3 of the Product, students

are going to decide how much each

* item costs from the list they made

in Step L. Remind them that some

" of the items should be on sale, Then |
you can hand out large pieces of
paper and as< students to design a
flyer for the type of store they chose.
Monitor and encourage students

to decorate taeir flyers with photos

of the items and attractive colors.
Explain that hey will need this for
the final step.

; If volunteers aren’t comfortable, do
i the same but as a class and write
them on the board.

; competency or write it on the board.

‘Ongoing Evaluation

Whlle students are reading the
dialogue in activity E, you can
observe and evaluate individual
students based on:

+ intonation in questions
-« general pronunciation

+ how well they are taking part

Make notes about what students
are having trouble with and go over
them with individual students at
some point during the class.

89
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Role-playing can be an ¢ Buying and Selling Products

important and fun activity for T K AT I T BT SO
students to do, but in order for sk L '
the task to be successful, there

. are a few things to consider.

I Firstly, as a teacher, you need
to be invested in the activity—
you shouldn't see it as wasting

I time. Secondly, it's important

; that students are able to see

' the relevance of the role-play
to their everyday lives. Thirdly,
once students have finished
doing their role-plays with

, their groups and other groups, Read and mark () the boxes to evaluate your Product group in the following oreos.
you can use the opportunity to

go over common mistakes that
students made.

-

SrErun e T

o w w ow omow o

1
|
[ Students will mark answers —J
! (always, sometimes, never) to L
| questions in order to evaluate . ) ' e g Myl et e
t their group. For some students, e o e P
. this may be somewhat abstract, '
and it may be difficult for them R SR C
to determine which answer to !
mark. In order to help them, you 1 i Reflect
may consider creating a chart ) Sy e Be e
to display at the front of the
room. For each question on the
evaluation, it will be helpful ‘ . o _ -
to discuss which behaviors
deserve which mark.

s M | O S I Tt U N BV Ll o sl

82 Unit7

' Evaluations Tools Product Time
- Use the Observation Guide (from : When students are role-playing,
. Teacher’s Guide page 144) to help : it's important for them to have the
- students assess their progress. You | relevant language for role-plays to
. may photocopy the evaluation and work. To help them, you can write
" distribute it to students. It can be : some of the Janguage on the board.
helpful to read aloud the statements This may need you to walk around,
* and check on comprehension prior monitoring the class and offering
© to giving students time to complete i assistance as and when necessary.
their evaluations. ; This will help them learn new

vocabulary and structures in a more
natural environment. It's also more
fun for students if they know what
they're doing.

90
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R et L

ardrolg my massmoics,

ok ARSI hu‘,’ and r”“l’"
syl §smalng,

Compare your answers with a classmate and help each other reflect on what you need o

. Resources "Final Evaluation

Prior to completing the Check what
you know! box, you may want to

. use the photccopiable exam (from

Teacher's Guide page 154) to check

. on students’ progress. Photocopy
. the page and distribute it to

students. Giv.: them a time limit
to complete the exam individually.

" Students can then use the results to

reflect on their learning throughout
the unit.

I

i An important outcome of

continuous assessment is the
opportunity to provide remedial
work before moving on to new
learning materials. You may want
to gather information from the
class results to focus on addressing

- areas of improvement. In this unit,

students may need remedial work on
how to make suggestions. !

Unit {7

One of the most tmportant ¢

,¢__._ . aspects of self-assessment is

goal-setting for the future,
As students compiete the
assessments in pairs, encourage -
. them to think about how they
; might do better in the next
, unit. In order to envision their
| goal more clearly, you might
provide paper and markers
so that they can illustrate and
write a sentence that shows
what they hope to accomplish
in the next unit, or how they
might improve in the future,
Save their work and refer to
it periodically throughout the
next unit to help themn keep
track of their progress.

g - - =

~ ~i As students reflect on thelr

progress and set goals for

. the future, it is important to
remember that students at this
age can be easily discouraged

" by negative feedback. If
students are evaluating
themselves in a less than
positive manner, it may help
them rebuild their confidence
to point out the things that
you noticed they did well.
Encourage them to focus on
their successes and not dwell
on their shortcomings.

o1



Language O_biectiveé

Language and functions
Explore and read fantasy
| stories
Once upon a time, Cinderella
- made herself a beautiful dress.

* Read and understand fairy

© stories !
i Which character used a '
" magical object?
Compare your country's

behavier, values, and scenarios
with those of other countries

The Pied Piper used the flute.
Vocabulary
- fairy tales, past tense verbs,

magical objects

Resources ' 1

* Students can explore the

+ Reader, pages 93106, to read
a story about how & man'’s life

* changes atter a genie grants
him three wishes.

) About the Topic :

- To introduce the topic, you can go

. around the class and ask students
to name their favorite fairy tale. For
. a bit of fun, invite the class to guess
. when the first fairy tale was written

{18th Century).

o2

- \.g‘)‘; ’

Environment: Recreational and
Literary

» Read fantasy stories.

frgrnrar

B LT I LA I SN

(I
]

Extended Reading

1 i InEnglish 6 A ]
“Reader ;. -, 4 ¥
© Aladdin

Tl s Sy e

Before you start
Look ot the pictures and answer the
questions.

R Y LY e I C L TN
s R R A

IR WA .
£y 0w younger:

2y uh charagters o e e
e N o

Loty

et e

Aoy Totremesr?

84 Unit8

" Besides answering the questions

in the Before you start section, you
can encourage students to guess the
characters' magic powers. That can
be a motivating activity to set the
context of the unit.

Sample answers include: 1. A dragon,
a witch, a wizard, a fairy godmother,
. a queen; 2. Answers will vary.
3. Answers will vary. 4. A wand, a
glass ball, a magic lamp. 5. Answers
will vary.

You can also use the Flashcards for
the unit, included in the Class CD
to create different communicative
activities, such as describing
characters or stories for other
students to guess, role-playing a
scene from a fairy tale, describing
the characters personality, and

50 O



Proi*.luct Time

You can explain that for the Product, '
groups are going to make a collage
and you should tatk them through

the different lessons. Now would

be a good time to ask them to bring

' magazines or other materials from |

home that they would like to include |
on their collages. They should also

 start thinking about what magical

objects they would like to have.

Cbjects Collage

——————— 1
' You might want to ask the class -

from pages 84 and 85 and what

LI WL Magical & ~<’to recall the magical objects

f yUH Wt T e s minre
angol moqica! obects wist

nth.ssme yos vl “nd descr:p! ons of
magical objonts faund ' foiry ales

o o1 describe

Unit8 85

; Alternative Product ideas could

- include writing a story. Groups can

" create their own characters and
magical vbjects. They could write

class. This includes adapting one of
the fairy tales that the students see
in the unit. An easier task would

be for students to make a game of
snap, select a few objects, and then
draw the object and and add words
I describing it.

the story and then perform it for the :

their purpose in stories is. To

help them remember the new
' language, you could play a

Pictionary on the board.

Collages provide practice and
opportunities for creativity.

g Students could use other

materials, and then learn words !
| related to touch. Now or in one -
of the Product classes, you can
| select different materials and
1 practice descriptions in groups.
For example, rough, smooth,
soft, fluffy, thick, bendy, sticky.

" Draw students’ attention to
the web page as a resource for
learning about other magical
objects. If students can use the
internet in class, you could give
them ten minutes to explore the

i site and write three things they
found useful.

LN - omea

Lo o —— e

93
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f Giving the class a little time
to look at the pictures and
title before reading will help
- activate their background
- knowledge. You may even want
" to help them elicit the story

i

4
4

- and discuss why it is a fairytale. .

You can write key vocabulary
on the board.

Encouraging students to note
down the sequence of events

' in a story and when they occur

* helps them to understand a

| text and facilitates the retelling

I of the story from the notes.

| 1t is also a form of scaffolding
for students who find reading

. more challenging. You may

. want to clarify the meanings of
the headings beforehand.

[ . [ -

A oy —— s — -

You could take the opportunity
to use the story to practice past
- tense verbs. Depending on the
t level, this might be a revision,
: If students are not familiar
| with the past tense, you could
: write the infinitive forms on
| the board and elicit the past
' tense forms, before asking
. them to retell the story with
their partner.

f
s
¢
y
1
i
|
i
[
i
»

‘

3

I
|
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Language K’howledge

When retelling a story, it is useful

to use sequencing words or phrases
to help you remember the order of
events. This also helps the listener's

understanding.

You may want to point out to

students we say [n the beginning, In
the middlie of the story, but At the end.

L4

jt petie

Look at the pictures on poges 86 and 87. Discuss the questions with o portner.

LT pousirny e At N by e fr
o e yE g

S arars e e e b

Uinderelio made bersel! u beautiiul deess 1o the ball,
put hor stepsisters and stepnethe tore L up
Cinderella Stheiived with her stepinother cnd Coederlla s godmother used hes wangd 1o tuima
stepsisles, whowerc vy o, purnpkin ine 6 carrage, her rads mto a gown and

Cirredeellu spent by days woiling o he her shoes iriu glass shppns Butthe speli would ened al

steprnothen und stepsslers” hard aid oot riidinchy
) AL the bl the nmnce fell  fove with her butal
o g A CoRL médnahl Cinderaly ran away. losng ker alass shpper.
Lo ERlS 1 L }
"‘{lrﬁ\ﬁ- } o i ﬁ”ﬁ _ - L {3y
b Lo e
GO e
i L T - y
: ) _ -~ v
; . _ - b5
- ’
S - -

One daw, an invitation 1o a rayal ball asrived ut
Cincerella’s house, AL The ludies were imvited

Read the first two parts of the story. Write the main events in the first column of the table.

Beginning Middle End
CINDERELLA LUVED WITH LADIES WERE INVITED TO THE THE PRINCE USED THE SLIPPER
HER STEPMOTHER AND STEP  ROYAL 8ALL. CINDEREUA HAD  TO FIND CINDERELLA. THEY
SISTERS. SHE HAD TO CLEAN, A BEAUTIAUN, DRESS, SHE FELL IN GOT MARRIED AND WERE
LOVE WITH THE PRINCE BUT RAN HAPPY TOGETHER.
AWAY AND LOST HER SUPPER.

&+ Discuss the story so for with your pariner using literary expressions 10 distinguish the
different parts of the siory.

7y the ey g of

LA }A

86 Unit8

Ongoing Evaluation

While students talk about the story,
you can walk around the classroom E
and assess their progress. You

might want to check the following: |

« understand the sequence of events i

« communicate the sequence of
events

« use the past tense

» use time expressions: At the
beginning, etc.

« correct use of vocabulary



The prircecund the ciass slippe and Ioaked
for lte oo hestopsialoes Doed on the i
shpper, But tier it wear o 10

q

Cinelerelie’s epronther did not want her o try
ori the slippes butwhen she didotnit' The prnae
and Undere w gol mareed und ived happy

vver aiter i

Read the rest of the story on poge 87 and complete

the table m activity 8.

~ Compare your information with a partner, 4— — — |

A
} V {;2;

_%

Product Time

~ You can ask groups to play a short

© ice-breaker. Fur example, suggest
they all tell each other a real and an

. invented anecdote about themselves

| for their class-nates to guess which
one is the real one. Encourage them

* to use aspects of fairy tales for their

' fake anecdote.

| When working on the Product, its

~ advisable for groups to assigh a note

" taker for the brainstorming activity.

_-'-"') "
L. e

“ Discuss the answers to the questiens €
in small groups. Use your onswers on
activity B as a support,

PRI SR o P A
T e e H
Bls R e Al e i 1P Wk 5 7

Jomarb g g vy een?

Fl

Check pages 86 and B7. Mark the best options.
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Seif-Assessmgnt

Guide the class with the Check what
you know! box and ensure they know
the activities the statements refer to.

_ For the second statement, you might

ask groups to discuss how well they
did this and agree on a mark out

of 10. Working as a group might

lead to greater insights about their
learning. You could refer them to the :
evaluation criteria you used for the
ongoing assessment.

- sample phrases for themto .

Unit @

 Students should decide who
they want to work with to
compare their information, .
i This type of collaborative ;
J

activity allows students to
work together prompting
and helping each other to
' remember words and the
story. You can also model

[ use as prompts. |

Doing activity D as a class is
a good way to simplify it. You
. could write words, such as

- 7 verbs, key vocabulary, and the

+ time expressions on cards and

{ stick them on the board. Then, f
if you invite pairs to come to
the board, they can take one
or more cards and make a

- sentence. They can check the
order as they go along.

o5
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Students will use the pictures
to predict what they think
will happen in the story. This
helps activate their background
: knowledge and vocabulary
I they may need, and in doing
| so, it makes it easier for them
 to understand the listening
" comprehension.

- - .

It is important to check that
students understand the table
before completing it. You may
need to clarify the meaning of |
narrator, main and secondary
characters, with examples ‘
from well-known stories.

If necessary, you may want

to play the audio again, but
remind students to only focus
on the information they need.

w — B - —

-

t [nvite students to analyze and

 discuss the behavior of the ‘

| characters in the story and

| apply it to their own situation.

' To extend the discussion, you
can ask the class if they would
do the same in that situation

and give their reasons.

-— b

. Ongoing Evaluation

During class feedback and as you

' monitor, you should try to assess

. students’ listening comprehension
and their use of sub-skills. You may
want to use the following questions
to help you: Did they use the pictures
to try and predict the story? Were
they able to follow the general

order of story events? Could they
identify specific events? Could they
understand the questions and apply
what they heard to their personal
 situations?

96

I
|
J

™——— & . Look ot the pictures of the story The Pied Piper of Hamelin. Talk with a partner,

Listen ro the story and check your predictions with your porfner,

— - . Use the table fo record two events from the story that include the main and secondary
characters. Write what the main character and the second characters did.
Main character Secondary chovacters
{~ HE PLAYED A MAGIC o THEY LIKED TO PLAY,
N T
?\{ Y™ FLUTE, ¢ 740 THE SOUND OF THE MAGIC FLUTE
SR
j:/ 73k HE MADE THE RATS AR MADE THEM HAPPY,
FOLLOW HIM,
]
- Compare your ideas with your partner.
Discuss the answers to the questions in small groups.
[IRETiST ale ST at ST S (o] AR AN
RN SR EINISES "
S O T O e et se of e g ot Y
88 Unitd

Curricular Flexibility
" The stortes in this unit are from a
variety of cultures. When students

are retelling their stories, you

could encourage them to change

the setting or characters to suit a |
different context; The Pied Piper set
in modern-day Qaxaca, for example.

More advanced students will
appreciate this opportunity to
be creative.



Look beek af the twe stories you have read and ¢— — I 7"

answer the questions with a portner, [f needed, remind them some

SR e e S e . 'i‘_»' ; basic elements of fairy tales.
e S R S Questions help build interest
in the topic and encourage

+ Read the story of The Woter Nixie. Underline the

magico etements and describe how they were used. students to apply their own

knowledge to think about the
The Wetir Nexse - purpose of the story.

One day. u hrothee anmd sister were plaving in 1the woods.
By acerdent, they fell into a well? At the bottom of the well, -
there wos uwater nixie, The water mixe caught the childeen
and held them captive. Luckily, they tanaged to climb out
uf the well and escape. However, the wuter foxie chiscd after
thuin, As they were running, they searched m theu pockets,
trying tu find samething o throw at the water ninwe, The

il found u hairbrush. and threw it behind her. It tuened into o lirge moutain.
with thousads of spikes! The nixie clitnbed over the mountan and continued
tur chase the brother und sister. The boy found a conib aod theew  bebod bim.
taened into i laree mountain, with thousands of eeth! The ninie ciimbed vver
this mounta-atwro. Finally, the girl threw o mirmor beband her, [t tuened o a
elass miount dn, which was oo Jippery for the water aime o clisnb. She wn

- m o e e —— —

#— — —« Literature promotes the
use and development of
imagination. Before reading,
you can ask students to work
in pairs to identify the magical
elements and think about how
they will appear in the story.
You can ask pairs to share their
ideas with the class. They can
even imagine brief anecdotes

hack home o set an aa w chop duweat Tie mountain, When she returned. the

childien had dlready escaped and were fur sway.

with them.

Reoad and discuss the questions about the story in small groups. 4 - = 1 -7
Tomvrorr ks s maedd 1, _ . .
T P Y Wl i fe I | el Kk

R T T e . Umemstiminvernotssone 4= 1 Alternatively, you can as
o ' LTS B C ST e ! students what they remember
) ! about the characters and the

** magical objects in the story,
before having them answer the
questions.

Check poges 88 and 88. Mark the best cptions.
Drawing Magical Objects
R T L L A R - - )
. s [T . ' '\.?5 G-I’-'} f‘-}
Lo oo [ eanrticipoie
et Based on
petares

r
Remind students not to start
‘ ‘ T _ cen anaiyé v - 4 chat groups when browsing the
b ' s Glused by E, '
« Internet.

o Ihstininrs

Unit8 89

- Product Time Self-Assessment
To promote a speaking activity, . The Check what you know! box asks
students coulc individually choose students to assess their awareness |
the magical obiects they prefer and use of reading sub-skills, namely

and then, in groups, choose only
five, stating thuir reasons for their
choices.

how they used pictures to predict
content and how images enhance :
understanding. It useful, students

If available, you might want to could designate a page in their
provide groups with extra materials : notebooks for reading subskills or
for students tc design the magical create a poster explaining these skills
objects rather than drawing them. as a class. Each time they learn a

. Doing so, could give students extra - sub-skill, they can add to this.

- motivation. . i

97
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» ~ Llook gt the pictures of Snow White.
| Activity A helps students build v picty

[ Answer the guestions in a small group. ool

t on their reading sub-skills. The S S LT , \
i . . i i ST of w
i use of pictures helps increase R I ;\m R b

| their understanding and

Tt sE?

! draws on students' previous

' knowledge. For example, the «=p  Listen to port of the story. Discuss the answers fo the
antagonist in fairy tales are questions in o small group. ’
usually witches, ! SRSt s e e g sty
- T A AR R L B B

' Wb (3 Dt e g RN
oo v et Tt

- - ——— ‘
Ask students to look at the T Read another part of the story. Talk with your group and
questions and elicit the complete the graphic orgenizer obout the magicol object.

sub-skill they will need for bt
this activity—listening for
specific information. You could

One das. Snow White's steprsother found
ol where Stow White lived. She disguised
herselt amd came 1 the cottuge. She

: encourage them to think of knochoed on the door. Snow White told the o
1 the type of information or aamaie she could nut open the doos, Bot the :
» words they need to listen for, won replicd. “Aie vou atruid of poison?!
' before playing the audio. That Fook! Fwill cat the apple mysel” She then

tovk w bit out of the halt ot the apple thay did
mal anve poisen. So. Snow White opened the )
door wird wte 1he apple. She had harely taken i
i bite thn she fefl 1@ the emund dl\d dud '

could help them answer the
questions more ea51ly

[ S - - -

__________ - i

Before doing this activity, you LT T T o

- >, Snow O _ i
' [mght want to ask students to RED Wit % Think of another magical object that you
SHINNY y . know obout and make onother graphic

close their books to check how A ‘ organizer in your nolebook. Use the one

well they can remember the Tl b in activity C as o model.

magical objects from the storles POISONED AND . ' Compare the use of magical objects with
| they have read so far. Students "MADE PEOPL) ST \ a pariner.
- . o e D THE

might do better in the activity (FALL ASLEEP _
I . y | STEPMOTHER
i if they have already begun to ¢ ~ s
| think about the stories from the ! '
| | previous classes. 1

90 Unit8
Curricular Flexibility Ongoing Evaluation

' To support students with listening 1 You can walk around the classroom
" comprehension, you could ask I and assess students informally on
* them to work in pairs or groups. . their ability to describe different

You should pause the recording ; aspects of the magical objects and
 after each question, or couple of ' toidentify the differences between
. questions, for them to discuss what the two magical objects descriptions
. they heard and share their thoughts they drew. You might want to pay
" before resuming the audio. | attention to the use of past tenses
| i and provide additional support.

i i
[
| |

B - — S \ J— /



Look gt the pictures. Identify, compare,

o

B

pres

~ A

I - \
t

Complete the descriptions with the names € J— - Tolk with a partner. Choose a magical

of the magical ebjects from activity D
and the words from the box.

e B N R T

object and discuss the questions.
Domwd et vds teubest csed for o

fie

7

YVodeeresa e Mg orertbogve e used?

As an alternative, you can
divide the class into small
groups and give them 5-10 :
minutes to identify the objects, :
by thinking of as many words
to describe them as possible.
You could take the opportunity E
to review and practice that,
in English, adjectives come
before nouns. “

(Dagical Objects

Tae Macic MirroR

The mensiodl ohrect in Snow White s farge and

FANCY
aguest m, it bas toell the guth,

Describing Magical Objects

SRIT L Lo Ay

it S Y

Self-Assessment . -

It could be useful to have students !
reflect on the predictions they made
about the magical objects and the
title of the text. You may also want |
to ask the class to work in small

. groups and compare their ideas ‘

about using the magical objects in
different ways. When students are
conscious abuut their own learning, |

+ they understand their personal
- strengths, and the strategies they

need to use to improve their abilities. |

IP=ieme 1 nf

ovalshoped Lhosa | GOLDEN | 1w with
desiins engreved on it When asked

THE Macic WanD
The magica! objec! irom Cnderelizis LONG
and thin 1t has aoseeadl shape atthe end, such usa
stur [tis SPARKLY  and bright Fis used o tuee:
ordbnary things e sametbung beanding

The Macic Fuute
The mag:col ebjectin The Pied Piper 15 long and
THIN it rade of pure gold. When
plaved, people who hear its music el in@ d trance
and follow whoevr is playing it.

~
[T I

Check pages 90 and 91. Mark the best options.

I can reflect on
whiat 1 bove reod

@ @

| can gnéicipate
content based
an pletares end
litles

I canosk fo help

Unit8 91

You should keep students in the
same Product groups. To complete
Step 3, students need to reflect on
the descriptions they wrote and
identify the describing words they
have learnt from what they have
read so far. Students then need to
create complete descriptions and
keep them for the next Product step.

It would be beneficial to keep a
record of students’ ideas for use in
future Product Time steps.

To check answers, you can
have each group work with 5
another to discuss the ideas they -
brainstormed about how the
objects will be used in the story.

R o ——— — —

A way of approaching this
activity could be to help
students understand the
words in the box by thinking
about the type of word it is,
e.g., verb, noun, or adjective.  :
Then students could read the
text and examine the words
on either side of the gap in
the sentence, Students can
use this information to think
about what might be a natural
fit according to the context
and the grammatical structure

| being used.

Curricular Flexibility
|

! Draw students’ attention to the

} spelling and pronunciation of the :
word comb. Explain that in English,
certain letter combinations mean !
that one of the letters is silent, in this -
case the letter b. This is because the
spelling of the word has evolved over |
time and been influenced by other
languages. Other examples include:
bomb, thumb, climb, scissors, doubt, |
sandwich, when, right.

i
| i
i
N
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b — e —— ———— — e

Before students begin talking,
you might want to drill the
necessary structures so they
teel confident using the :
structures correctly, Students
can ask each other how the '
characters would behave

. in their country using the

question: What would you do?

and responding with

;_1 would.../[’d...‘. r

Some students may not be
confident enough to retell
the situations. If you have
any students who feel less
confident, you could have

! students help each other by

i working together in small
groups, with each student
describing a different part of
the stituation.

About the Topic

You could begin the class by asking

the class what stories they know

from other countries. After students

~ complete activity A and you have

j class feedback, you could point out

' that reading fantasy stories tells us

a lot about other cultures and their

. values. Stories also reveal similarities
between ourselves and others.

Talk fo a partner. Retell your favorite fantasy story from the ones in the unit. Compare
the characters’ behavior with how you think people in your country would act.

7
i
‘l | ﬂ\uﬁ

7’

— =+ With your partner, read and complete the chart with your reaction to a situation you choose

from the Whaot they do column.

Title Chorocters
CINDERELLA The Fairy
Godmother
STEPMOTHER
STEPSISTERS
PRINCE

-

Whot they do

Cindereflla’s fairy
godmother sent her to
the ball in a fancy gown
and glass slippers.

As she was leaving the

How you would react
ANSWERS MAY VARY,

ball, she lost o slipper.

The prince found her, the

slipper fit, ond they lived - . - -
happily ever after. .

The Pied Piper  PIPER The children played in
of Hamelin CHILDREN the town.
TOWN'S PEOPLE Rots invaded the town.
RATS The Pied Piper ployed : - -
his ftute and the rats
followed twm.
. THE PEOPLE WERE HAPPY B
The Water Nixie The Water Nixie  THE NIOE capruges . __ _
THE CHILDREN THE CHILDREN

R '[H‘c"! USE THE MAGICAL
OBIECTS TO RUN_AWAY . .
SHE CANNOT GET THEM

92 Unit 8

Curricular Flexibility

To be successful with the unit,
students will need background

. knowledge and exposure to a variety

- of different stories with magical
objects in them. You can collect
different stories from your local

. library, or find collections of stories
- online for students to read, so that

| they have exposure to more than

. just the stories presented in the unit.

Language Knowledge

| To talk about hypothetical
situations, we use the structure

1 would + verb or I wouldn't + verb.
For example, [ would leave the
slipper on the stair. We shorten

I would to [d, e.g., I'd leave it. They
can also use the negative: I wouldn't
go back (if I were you).



With your partner, discuss simifarities and differences between the stories in the chart 4

All the stories have % ﬂ
[ LT SR O —
PN
. W

Think ¢ sout one of the magical objects in this unit's stories. Draw it and explain how you
would rzgct. Is it different from the way the characters of such story reocted?

ANSWERS WILL VARY.

Make u drawing to help you explain your ideas.

Work in smalf groups. Describe and share your ideas. Explan how your reactions -
are diff reat from the character's reactions.

“ L

1

Final Touches on the Collage

[ TR et [RIEN

Road anothar fantasy story, Aleddin,
on pages Y3 106 of your Reader. 4

Langu:,;rge Knowledge

You should draw attention to the

* dialogue boxes and explain that we |

use too at the end of a sentence

to agree with someone else when
they make a positive statement: /
like chocolates too. If we want to

- agree with a negative statement,

we put either at the end: [ don't like
carrots either.

~

Check pages 92 ond 93. Mark the best options.

& 8
CLan e npde
rarecierg
benowsar with 1y
ot
| ran comocre
sirrdunties gl
aifferences
bnteosn songes

Unit8 93

Product Time

Students now need to put

their collage together with the

descriptions. It is helpful to have

a space between writing and then

checking written work because this

helps students to notice and correct
! any potential mistakes.

It would be beneficial to keep a
record of students' ideas for use in
- future steps or projects.
|

— important information.

Unit (a\

1 . - -
i [ncorporating words

and phrases to introduce
similarities and differences
could make the activity more
challenging, for example:
Both the witch and the Nixie
are mea.
The flute is a dangerous
magical object like the apple,
. The Pied Piper used the flute,
but the fuiry godmother used
the wand.
' The apple is used to poison
people, while the wand is used
to muke spells.

e — -

Among other things, literature
is used to cultivate empathy,
- which is the ability to stand in
- 4 someone else’s shoes. You can
" use this activity to explore that
while someone might react
differently to us, we need to
try to understand and think
of reasons why they may have
_ reacted the way they did.

In this class, students will be
asked to read the fantasy story,
on pages 93—106 of the Reader.
Encourage them to read with
an organizational tool, such as
notecards or post-it notes

to mark or record the

- Self-Assessment '

- The statements in the Check what
you know! box refer to the activities
on pages 92 and 93. You can also ask
students to check their performance
and development though the unit
by considering one or more of the

" following:

+ use of past tenses

+ descriptive words
s+ comparing connectors

« vocabulary for fairy tales and
characters

AN - e
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To help students feel relaxed,
before their presentation, you Present Your Magicof Objects Collage
could PlaY a game to practice KRN TR SNl IO ST R TR T e I R KA LS
language or vocabulary from

the unit. A miming game
to guess magical objects or
description words is easy to
! prepare and gets children

' moving around.

L]
e *

- W e e AL A PE——r————

- Each of the previous Product

 steps have led to the final

; presentation. This step also -
_ gives students an opportunity

! to be creative and share their .
» work with their classmates. :

. The images should be clear Cymr
and correspond to the group's »>. A =
» descriptions. : . . -— e ...

Evaluate yourself and your Praduct team in the areas mncluded in the first section of the chart.

After presenting their collage,
- each group should complete
¢ the Product Assessment
" table. Students need to grade
their performance from 3 to
1 to evaluate each objective.
. They would then need to be
encouraged to reflect on their
~responses and complete the
rest of the chart to decide how
" they could do better next time. -

[ o

|
1
i
I
- I
I
1
i

b —— e — o

94 Unit8

Product Time Ongoing Evaluation

It is 2 good idea to ensure there is i 1 You may use the suggested ;
enough time for groups to practice ! evaluation instrument (from

their presentation and give each ! Teacher’s Guide page 145) to help

~ other feedback. Pt ogtudents assess their progress. You

; can photocopy the evaluation and
distribute it to students. It can be
helpful to read aloud the statements
and check on comprehension prior
to giving students time to complete
their evaluations.

Following each presentation, you
can ask groups about description
words for the materials used.

!
When groups get together to show ‘
each other their collages, they can |
| compare them using the adjectives |
for touch, size, colors and materials,

I
e ) ) ) ‘\A_ o S




r N ‘...__

Evaluate how you work in closs.

explore fantesy stories?
.. identify events in order?
anficipate events?
analyce illustrations’ effects?

' compure stories?

. Add up your score and grade yourself. Total:

Reflect

What can you do to improve your work habits in class?

a
P B o

| .
i Use th = words in blue to answer the queshons.

I TR SR [

‘Resources

Prior to cornpleting the Check what

you know! box, you may want to
use the photocopiable exam {from
Teacher's Giside page 155) to check
on students’ progress. Photocopy
the page and distribute it to
students. Give them a time limit

to complete the exam individually.
Students can then use the results to

reflect on their learning throughout ;

the unit.

CR RN Iy sl

SeiF-Aséessn'ien("_;

An alternative approach to the unit

self-assessment would be to write |

~ the points listed in the table on
. individual cards as questions, for

example, Did I anticipate events? !
If you stick multiple copies of the

. cards on the board, students can

come, choose one, and answer it.
Other students who would also like
to share their answer or say why
they found the task challenging,
interesting or boring, etc., can share
their comments.

Unit @

- - - - . |
. Using the notes you've

made from monitoring and
ongoing-assessiments, you
could divide the class into
groups and conduct a class
quiz to cover language peints
you feel need reviewing,
Checking answers offers an

| opportunity to clarify small
. points that may be unclear. J

o —— ———

-——
The Unit Selt- Assessment box ¢
gwes students the opportunity
to evaluate how they have
worked throughout the unit.
When students have finished,
they should total up their
scores, and reflect on how to
improve in the next unit.

- ——— -+

- - ——— e

I ThlS box requires students

to self-assess their learning

from the unit. You might want
them to individually answer
questions 1 to 3 first, before
having them discuss and reflect
together in small groups to ‘
! answer the last three questions.

Final Evé’luétion

© An important outcome of

- continuous assessment is the

. opportunity to provide remedial

" work before moving on to new

. learning materials. You may want

* to gather information from the

© class results to focus on addressing

areas of improvement. In this unit,

. students may need remedial work on .
- describing objects and reading and

retelling parts of a story.

103



. Language and functions

" Developing opinions about
interviews and formats of
debates
Sofia thinks students should

| decide.

- Discussing opiniens about

I interviews
fdisagree. I believe bullies just

. heed friends.

* Vocabulary
© verbs, question words

- Before you start. -

. Sample answers might include:

- 1. People are being interviewed.
2. In order to know more about

i a particular topic or person.

. 3. They think of interesting

' questions to ask. 4. On TV,
radio, talk shows. 5. Svme are

Sformal and some are informal.
S P

hbobt the Topic

Many people find speaking up and
voicing their opinion intimidating,
However, some psychologists say

- that voicing your opinion can

. Increase your confidence and
self-esteem, which can also lead
to the prevention of bullying.
Another way for students to feel

more confident when voicing their

opinion is for them to think that

there are probably other people who

want to share the same opinion.

104
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Environment: Family and Community

at
.

an interview,

Extended Reading

1

Reader -, 1.,
Tween Tepics

SOTI Ny Ty

* Before you start

Analyze and discuss

Towe o epinions vttty oL oo
P et

% in English 6

b

Look at the pictures and answer the
guestions.
et n R

PETIE I AR

Dot cinterviewers ;oo .
N R
SRRV LN

96 Unit?

Curricular Flexibility
The topics of the interviews vary
depending on where students live.
You might want to elicit from some

common topics for the students'
region. It is important that students

i can feel related to the topic so

the activities are engaging and
meaningful.

One issue you may face on this unit
is that shy students might not feel
comfortable being interviewed. An
alternative is for students to record
their interviews instead.

' Resources

You can also use the Flashcards for
. the unit, included in the Class CD,
to create different communicative
! activities, such as, role-playing
' the situations depicted on the
- flashcards, reporting what people
© are saying, and so on.
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v 7. Group Discussion

w ': agree
. - I |
A-‘ )
S
MRS | t
T i ~ |
oL NP
disagrecing
P 0 take turns

T yuuwont tuleorn mera
GG LRI vy T .

s eIt yeu ' find 1ps Tar cunduciing
INTrsie i,

Product Time

" The activities in each step help the
students to organize their ideas
before the class discussion about a
controversial topic. Students will
have to agree or disagree so you

. may want to decide on the rules for

© disagreeing as 1 class. For example,

- respect everyo.1e’s opinion, wait
for your turn to speak, and do not
interrupt. You may want to make
a survey to find out which topics

, students are interested in.

e . A e

Unite 9F

Resources

You can encourage students to read
independently in English by having
a “book spot” in the classroom.
This might include a mat where
students can sit and read English
books comfortably, and a clock so
students can time themselves while
reading. Decoration of the spot is
important; students need to feel
comfortable and happy, so they
enjoy their reading time. Students
who finish quickly can spend some
time reading in the “book spot”

L ) el -

Unit @

[Prior to developing the class

discussion for this unit’s

+ Product, you can explain to

. students that a discussion is a

' form of communication that

can help summarize a topic.
Group discussions will improve
students’ communication and
thinking skills, as well as their
general understanding of the  +
things they just learned. .

A
K]

_, Students will create a graphic |
. organizer with important X
! information that will lead
t to a class discussion on a
controversial topic. Alternative
ideas to complete the Project
could include students asking
other students, or their .
classmates, friends, or people
in the neighborhood about the
controversial topic they chose.

e wd

I?you have access to internet
! browse the information on
— = 1 this website in class. If not, set
some questions and assign it
for homework.

Séif-Asses_sme*nt_

i In order to promote learner

I autonomy, you can discuss the

" importance of self-assessment

" with students. Reflecting on their

- learning process will help students l
~ to find their weaknesses and
strengths and to set goals
throughout the unit. You can ask
students to write their goals for this
unit and have them refer back to
these goals while working on the
lessons,
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You can start the activity
by referring students to the
picture and asking what is

. happening. You might also
ask students if they have been
interviewed before and the
reason for the interview. While
students are asking questions,
you can walk around the
classroom providing help as
necessary.

Lo = -

One fun way to group students ..
is by having them work

together according to the last

letter of their names. You can

ask students to write down two

or three issues with cheating

on a test. It is important that
students fell free to express

- their thoughts, so you should

avoid judging their answers.

e = = .

-

‘1o provide scaffolding, you
can discuss the purpose of
each stage of an interview
with the class, before having
" them analyze the phrases. It is
- important to tell students that
{ these phrases can also be used
| in other contexts, but that they
i should only focus on the stages
Lof interviews.

- - - . -

About the Topic

I You might want to have a small class
discussion to remind students why
cheating is a bad idea. Talk about
how important it is for them to
focus on learning and understanding
what is being taught rather than
the mark they get in an exam. You

_ could also encourage students to ask
other teachers or their peers, if they
have any questions or need any help.
Remind students how important it
is for them to be respectful towards
others' attempts of using the

- language.

o ———)

Look af the picture. In pairs, discuss the questions.

Vel e e Dl

W et e e e

Listen to the interview and anulyze the topic
the woman is researching. Mark (/') your
answer and compare it with your partner.

IEEESTENE I gl
et ke

EHER P TR T R SRR S 0

Listen ggain. With your partner, discuss why you think the womaon is inferviewing young
people and who will know the resuits of this interview.

In a group, discuss if it is night to cheat on a test.

in your group, analyze the following phrases from the interview. Establish which ones come at
the beginning, which at the end, and which are used during the mam part of the interview.

Excuse me. I'm doing o research on...

Thank you very much for your time.

You're welcome. Do you have a minute?

Hera is the first question... What is it about?

98 Unit?9

Curricular Flexibility

If you see that the discussion of \
cheating on exams is not generating
much opinion, you might want
to brainstorm some topics for
discussion from students so they
feel engaged and want to participate
in the activity. Some possible topics
! are: why exams are important,
whether students should be allowed
to look at their notes while doing
~ an exam, how often should exams
* happen, whether quizzes are better
than exams, and so on.




- ¥ In pairs, 1ake turns answering the questions

about the picture.
Ve s e niere poert pitordn o ey .
o ; z ‘

ohoarre o when g ? ¢
Ve pyu e dnce arg

-, i . ’A !’, .
~ —»  Listen to aninterview about extracurricular + e W " A
o -.._ M

actvitizs. With your partner, discuss what's bt 4 ]
the opinion of each participont,. 4 e l

[ .
¢

o del e
Yos up Moo
IS eR- A C
Listen again ond share your opinion with In a group, analyze the organization of
your partner. the inferview. Discuss the questions ond
1ake notes.
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Check pages 28 and 99. Mark the best options.
Giving Opinions
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Product Time Self-Assessment
© n the first step of the Product, + You can guide students to check
you can review how to make a ' the statements in the Check what
graphic organizer with students. . you know! box by asking them
" It is important that students add | some questions, such as: What is
- branches, colors, and images to their | the structure of an interview? How

graphic organizers. You can draw
an example with a different topic on
the board so students have a model
to follow.

can you identify the topic of an
interview? |

By reflecting on their answers to
‘ these questions, students will be

. more confident in assessing their ‘
own ability to identify interview
topics and analyze interview
structures. |

== - You can start the activity
by having students provide
some examples of informal
and formal interviews. You i
can ask them what makes the
interview formal or informal,
Is it the topic? The place? The
language? The clothes?
Setting a limit for students to
ask and answer the questions
will help students focus on the
activity. ]

e e s -

You can ask students to write
down content words while
. listening to the audio so it is
— easier for them to provide
reasons for their answers.
In addition, having students
compare their answers wiil i
help them to develop their
 skills of peer evaluation. This
will increase learner autonomy
as they won't see you as the
only person in the classroom
with the authority to correct
:mistakes. i

—_ - - 4
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J— +  Inagroup, discuss the following questions.
o T T K [ o LS R P R ST A A 4

You can paste pictures of P T R

famous people on the board Ll e

and have students imagine they -

can ask them one question How much do you know about cell phones? You will heor an
expert falking about these devices ond the risk they represent to
young people. Write three questions you would ask the expert.

each. Students can ask their

questions and the rest of the

class can give possible answers. -
~ You can encourage students

to read some biographies so

AR e e o

VOWT T e G e e s a0t

v oobuon,

Rt S TR B R

they can learn more about the Vo - TR TS A R
~ famous people in the pictures. Listen 1o the snterview and write down the questions asked by
e the interviewer. Do any of yours from Activity B match any of
" - - ' the interviewer? 7

It is important that students
recognize main ideas and
supporting details. You can
, write two different topics ;
_related to cell phones on 2
" the board and have students ;
discuss their opinions and the SRR
i interviewer's. i

i ——— =3 Listen fo the interview again, n group, analyze what the main ideg
and the defails of the interview are. Use the prompis to help you.

R LR S

FRT R N NS
R R i T
R I T | LR .

T R A R

i [ - oo . v P O 0
O A [T T 9

.
L

=  With your group, take turns explaining the main idea and details of the interview
with your own words. Take notes of new words and phrases in your natebook.

’VYou can have students clearly
mark whose turn it is to speak

, by asking students to hold a

I pencil or pen in their hand
while they are speaking. Once

| a student finishes speaking, he/
I'she then gives the pencil to his/
¢ her partner. The student who is
 holding the pencil speaks, and
{ the other student must listen. By

g e a o omm omm s b e —

100 Unit?

Language Knowlec_lgé . ' Curricular l‘-_'léxibility

Students need to use phrases You can hand in photocopies of

to agree and disagree with each the audio script of Track 29 to
| other in order to be able to have a | students. They can underline
! discussion. You can have students . the phrases to express agreement
| come up with more phrases than the and disagreement. i

ones in the unit so that they are able
to increase their vocabulary. Some | |
other phrases to have a discussion ‘
they may think of include: [ believe,

Idon't think so, [ strongly disagree, 1
I totally agree, etc. ‘



Product Time _

~ Remind them it i important

S
~—> . Rend and analyze the extracts from an , . .
interview with your group. Establish There's an aggressor and a victim.
what th: topic of the next interview is
guing to be about. it con be physical, verbol, or psychologicol.
Listen to some experts falking. o e
Discuss in your groups wha the _ -The best advice is 36 ignorecthe bully. -
experts’ conclusion is. ' R oo oTrr Co
In your group, listen agoin and determine which phrases ore for expressing opinions (0),
which ore for agreemng or disagreeing (AD}, ond which are for asking questions {Q).
Q hyaoria Q vl AD sl
AD oo AD 7ot true Q iy believe..,
AD o, o~y AD 1oener Q e ?
In your jroup, discuss why bullying hoppens. Use the phrases from the previous  ¢—
acivity and evoluote how your intonation, volume, and tone of voice change
accordig 1o what you sqy.
Moy proh “:_':
e e e - >
por stk D Lordy e
bl e oy ool trends
€ Check pages 100 ond 101. Mark the best options.

Agreeing and Disagreeing
N L S U TSR T S P S

® © O

tean el the
rifferance between
e mals e

ot and details inan
T e

lean reisted new
exnressions for
YIVING GpImnns
"IfJi"St‘ ng
disagezeng, ond
asking gnestans

Unit? 101

Read another interview, iween fopics,
on pages 137 120 of your Readoer.

About the Topic

You can make sure students keep
their work through the lessons by
asking them to have a file of the
Product they zre working on. By
doing so, you are ensuring that
students keep their work on the
previous and next steps in the
same place.

Bullying is a common problem

in schools nowadays. It might |
be a pood idea for you to talk to
students and tell them what to

do if somebody bullies them. You
can start by eliciting ideas such

as: walking away, ignoring them,

» telling the teacher, and s0 on. You

: should encourage students to always
© respect each other, even if they are
not friends. Respect in school gives

| practice for respect in life.

to exchange opinions between
teammates, and doing so in a
respectful way,

Unit 79)

o

1 You might want to start the
activity by having students
brainstorm examples

of physical, verbal, and
psychological abuse. Then you
may want to have students
share their point of view about
the topic in pairs. You can
give students two minutes

to discuss what they think
they audio will be about. This
activity will help students

|
e

! You can drill the agree and
| . disagree phrases with students
5o they feel more confident while
* using them in their final Product.
One way to teach sentence stress -
+ is to underline or put a dot above :
the stressed word.

Ongoing Evaluation .

. While students are working in pairs,
. you can observe and evaluate:

» use of phrases to agree or disagree

« fluency

+ vocabulary ;

If students are not able to express
themselves, you can write some
vocabulary related to the topic on
the board so students can use it as
a reference.



I Another way to pair up

students is by finding out what

they have in common. For

example, you can ask students

to pair up according to their

favorite dessert. This will help

students learn mote about

; each other. Once students are
I .

| in pairs, you can walk around
| the classroom monitoring and

Lhelping when necessary.

]__..... +  Discuss with g partner how mony hours of sleep you normally hove and why.

-l

- ———— e —)

l You may want to have

some volunteers read the
interview for the class aloud.
You can write down some
mispronounced words and
once students have finished,

You can also have students
vote and say if they agree

or disagree with the advice
and provide reasons for their
| answers.

[ ———— -

I You can divide the class into
I students who are for and

I against the topic. Students

| have to give reasons for their

| answers using phrases to agree
I or disagree. If necessary, write

| the phrases on the board as
I reference.
Lre ere ‘(.

drill the words with the class.

T o ——— —— e —

—

et ek Good evering Todiay we have two

experis lfhing aboal how muck <eep
teenages need D Warson, whai do vou
Hunk abourthul?

W s WAL true that teenduers

Fraave v dicderent imelubaliser thun youny
chiddrer une cduly ond that thy cantge
torsleap 26 ey, but s very mportant to set
areaular bedtime

LI Yos Laaree Butthere e ather thinas

teercge:s should do o g o sheep o

T
[ N

Cunuon rmome o lew D Pelors”

P e Whcanrse The irt thing s not o

e kiblets cell phones, compilers o Y
roht borore agmatz sleep

SV Dty Thew shodd ulan wvond

taking naps a.ring the dev
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With a partner, read the transcription of an interview about teenagers and sleep time, ond
discuss whether you cgree or disagree with the advice.

T =) 11:28AM

DL P o Tdisagiee, Dy Wulson Teenaqurs
rued o dke short pagis: bt no snaee fhan
AHMInLTeS a dau

P s What ether Fuiats should
kechragers avowd deing naht beoe
bredbtre

B P Wl they shonldn'loxertise

. AW - And they shouldn'l stuen the
Fegile hesore G exaem

Fovn e -Hhank von, i

s atvon und
I, Pelems

Artuptod Al Skl b

Join another poir of students and discuss the opinions of experts about teenagers and sleeping
habits, Decide who is going 1o be for and who agoinst. Remember o Toke turns.

it s
tei ha R
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' About the Topic .

As well as discussing sleep, it might
be interesting to talk about dreams.
" The average person has three to five

dreams every night. Some people
" may even have up to seven dreams

; per night. People are more likely

to remember their dreams if they
are awakened during the Rapid Eye
Movement (REM) phase of sleep.
It is easy to tell if someone is in the

REM phase because you can see

: their eyes moving.

Ongoing Evaluation

You can evaluate student fluency
when they discuss ideas in pairs.
| Some aspects to focus on are:

» turn taking
+ pronunciation

« the ability to follow up 2 discussion

Reflect with your partners on how the discussion went. What did you need help with?
What went well? What went wrong? Did you use agreeing ond disagreeing phroses?



- In o group, discuss the following questions. é— — — — — — - —— - -

|
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In your group, deterrmine which of the following rules ore needed for your poriicipation ¢

in a discussion.
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Lxr b ggreement -

disagreement /

oothors sorr s
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Form two teams. You are qoing fo review the language needed in interviews and discussions.

Toke tuins reading and deing the task on the scraps of paper. Remember to follow the rules ¢-—

you esfablished in exercise E.

Express your opinicn oot teerager o

using ~ell priores ab sebool

Product Time ._

It is important for students to use
a range of expressions to ask for

. the other person’s opinion. You can

* brainstorm different phrases. For |
. example, Whut do you think? What
. is your opinion? Do you agree? |
i Students also need to learn how |
" to interrupt politely: I'd like to say

© something, Can I add something?

Teil e fut RE O 0res witr
rrn/her sang achool unche s shold

oy he nealthu fand

elonoge portrer e o Srer for e

Lo merant oo b bope

Check pages 102 and 103. Mark the best

options.
PR e o o
: Traeanres ai
o thsagree with
< uthers
o Tran cnde s tand
the norms of
PQTICIRATON In G
SLULE
Unit? 103

- Ongoing Evaluation

As students begin working in their
Product groups, analyze and take
note of how well they interact with
one another socially. Are they able

* to listen quietly while others give
input? Are they able to respectfully
disagree and offer alternative
suggestions when there is conflict?
Do they contribute meaningful
suggestions and ideas? It may be
necessary to provide extra practice
in these areas.

)

Ul‘llt \j

You can start the activity
by having students explain
the differences between an
* | interview and a discussion.
Half of the class can focus
; | on the characteristics of an
interview and the other half |
| | on the characteristics of a ;
discussion. You can draw a |
Venn diagram on the board
with their answers and then see |
what they have in common.

—

_———— = 3

You can use this activity as an
opportunity to review the rules
for discussions the students
wrote in the first lesson.

: Students can add or delete any
v rules they established before
(o and agree on a final set of rules °
;

'

| to use when presenting the
| Product to the class.

: Students will feel more '

confident if they have some
phrases to refer to during a
discussion or an interview.

; You can write on the board

| some fillers that students can

, use during the discussion. For

| example, Can you repeat that?

1 P not sure about that. Tell me

'Lmure. And so on.

§

e



Unit @

It is important that students
feel confident about their
discussion skills. You can

, tell them the topic they are

! going to discuss in advance
so they have time to do some
research on the topic. This will

I help them to think of more
things to mention during the
discussion. You can encourage

: shy students to participate in

| the discussion by letting them

! choose the topic they want

 to discuss.

.

" Students will use a rating scale

' to evaluate their group and
others. For some students, this
may be somewhat abstract,
and it may be difficult for
them to determine. In order to
help them, you may consider
creating a chart to display at
the tront of the room. It wili
be helpful to brainstorm and

- record specific behaviors
of each attribute on the
evaluation, so students can
rate each other objectively
and fairly.

t
I

' Evaluation Tools

Use the Observation Guide (from
Teacher's Guide page 146) to help
students assess their progress. You
can photocopy the evaluation and
distribute it to students. It can be
helpful to read the statements aloud
and check on comprehension prior
to giving students time to complete
their evaluations.

112

- b

Group Discussion
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Prbduct Time

' When doing a debate, many
" students are not aware of the

I mistakes they make. To help them |
| analyze their own work, you might

- consider recording the debate.
Students who are confident can i
share their recording and brainstorm
ways to improve. Other students

| might benefit from privately

improvement.

listening to their own performance
and generating a list of goals for



© students. Give them a time limit

 reflect on their learning throughout !

Mark (", the boxes in the rubric to ossess your performance in the unit.

Lone T

L

mene e

Compar.: your cnswers with a classmate and help each other reflect on what you need to
improve ond how 1o do it

Read ond mark (') how you felt about yourself in this unit.

MVEERL A "," -

Reflect

ot U e s e v sy e gy

coR St o oof e b were of gl

BN ey hmon goes?

Unit ¢ 105

Hesources Final Evaluation

An important outcome of

© continuous assessment is the
opportunity to provide remedial
work before moving on to new

i learning materfals. You may want

" to gather information from the

class results to focus on addressing

. areas of improvement. In this unit,

students may need remedial work on

phrases to express agreement and

disagreement.

Prior to completing the Check what |
you know! box, you may want to

use the photocopiable exam (from
Teacher's Guide page 156) to check
on students’ progress. Photocopy

the page and distribute it to

to complete the exam individually,
Students can then use the results to

the unit.

Unit fé\

o

i |
An assessment can

#-— = give students a sense of
accomplishment as well as
information about what they
know and what they need to
improve on. You can have
students review the lessons
and reflect on what they have
learned before completing
this activity. Having students
realize all they have learned

: may have a positive effect
*on therr.

f You can tell students that the

; purpose of an assessment is

| to measure their success, not
their faults. Encourage students
to reflect on their learning by
setting specific tasks in order
to improve in the activities in

Y
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- Language and Functions _. Envirenment: Academi¢ and - i

! L ' ' dF ' . Educational ‘ﬁ 3
‘ aﬁgu:‘ige al; un.c lorl:s =¥ Bocgii) Pravtiess Register information : B
‘ CO ecting 1n‘0rr‘nat10n about to make o report on a job or profession. ; *
i jobs and professions R Co. .
- Formulating and answering o heae "
, questions about jobs and I e S W 4 :-;,‘" N
" professions e * .
! . | T PN ot Th -
. Exploring reports about N o !
Lo L R LT T S O S cON
. activities et
Writing information about jobs BoSo
. and professions to make .
E a report Extended Raading T i“
: I w In Enginsh 6 W‘E"

Vocabulary Read M ;.i‘, o
. occupations, verbs eader ;© Lo
~ p A How It Was and How rr is

— § YR B RO I S O N T S
_BOfOI‘é‘ you start ] T g ey e e d

. The B‘f;ﬁ)re you start qugstions ..— - —>Beforae you start
hel'ps mFroduce .ﬂ1e topic of the » Look ot the pictures and answer the
- unit while allowing students Questions.
" to activate prior knowledge . S e e e e
. related to the social practiceof - E R
" registering information to make SN e ) 3

. areport on a job or profession.

. Students may need support

- with vocabulary related to the '
pictures. Suggested answers:
1. People at work. 2. Architect,

. Engineer, Doctor, Nutritionist,
Chemist, Computer Analyst.
3. Answers will vary. & Answers
will vary 5. Answers will vary

106 Unit 10

: Curricular Flexibility Resources

© If students are not familiar with the You should take advantage of the
" jobs in the pictures, you can elicit informative text How It Was and
~ their parents’ occupations and make . How It Is in the Reader to show
a list on the board for vocabulary ; students previous jobs that have
" reference. You can also explain to now been replaced by machines. |
students that they will learn about You can use this text in different ‘
. the jobs in the pictures during the classes, first showing the pictures
~ unit. Students can use what they see | only and eliciting predictions, and |
- in the pictures, to guess what they then reading the text and asking
* jobs imply. , comprehension questions.
M — S ~ —_ - vy

114



Product Time
!

* Students will write a report about a

job or profession. The activities in
each step should be motivating and
fun to make the learning process
more memorable. Alternative
projects related to writing a

report can be creating cards with
pictures on one side about a job

or profession, and a text with a
description uf the job on the back.
Students could also choose jobs
they are parricularly interested in,
or jobs and professions their family
members dc.

: i ereate an lllustroted
Report ubouf a Job or Profession

1 T
e

N R R el R IR T E

jobs 7 professions oo oo oo

rlens |r%ﬂ'li

¢
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Step 2o e 1l 1o

Sl

Step 30nnn ae s sohes by
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Step 8 Fromend s nhoasy e o

i vou want fo find
“mteresiey aley v sit

It Ihes sime, ek v find deacnien i
of o kindts ol jobs,
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Language Knowledge

A job is an activity people do on
a regular basis to make money.
A profession is the academic
preparation to get a degree. For
example, your job is teacher, your
profession may be Pedagogy,
Language Arts, or other. When
helping students choose a job or
a profession, you can explain the
difference and help them define
. what they want to choose.

Unit @

You may go over the Product

| guidelines with your class to let

students know what they will

; be doing during the lessons.
You can also allow them to

- choose their Product team,

* or decide yourself who will

. work with whom according

 to skills. Remember that it is
important for students to be
in different teams so that they
learn to work with different

¢ personalities. For the materials, X

| you can let students decide |
what they will need according
to what they are going to

Lbe doing.

" —— . — o —— g L.

Set a task before v151tmg the
web page. You can ask students
| to find a job they would like to

|' do, or one that is familiar to

+ them. You can also ask them
to notice which jobs are form
men and which for women, !

_or both. o ___.__,__i




You may read the names of
the jobs aloud to familiarize
students with their
pronunciation. You can also
explain difficult vocabulary.

. You can set a time limit to

" avoid students reading the
texts. It might be useful to
reinforce from the beginning,
only to look at the pictures and
say what they already know
about the jobs,
When students express their
predictions, you could write
their ideas on the board to
contrast them with their

. findings on activity B.

You may remind students not
to worry about unfamiliar
vocabulary while reading,

but to focus only on the main
ideas. Once students have
compared their predictions
with their partners, you can
invite them to say if their
predictions where right or
wrong. You could also ask
volunteers to summarize each
of the jobs.

- - e o
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A b oo e or e g Lon

arore than s ght s e

sarsacknoow'z e ae
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the body: such as the R, bead or s

"——3»A Inpars, look of the pictures and read the titles of the jobs.
Take turns fo tell what you know about each one.
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-— — 8 Reaqd the descriptions ond confirm your predictions with your pariner.

- Curricular Flexibility

To help students with predictions
i inactivity A, you can ask them
* to notice what they people in the
pictures are wearing, where they are
working, what equipment they
are using. For example, students

might notice that three of the people !

* are wearing white coats, two have
protective glasses, one is holding an
apple, and another is talking in front
of a camera.

108 Unit 10

Language KnoWledge
avihlan |

i Job descriptions are always written
' in the present simple tense. Some
useful expressions that you might

1 ask students to notice are:

; A (job) is responsible for (verb +
| -ing).

} A (job) is an expert in {noun).

| A (job) works in {place).

| A (job) creates (an object).
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C Read the job descriptions on page 108 again. Discuss these questions with your partner. €

vt For e o
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D Now think of o different job from the previous ones und write a brief report chout it
Start with the main idea and then write the secondary ideas.
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Stem Ceu REszARCHER

BLOGGER

SRR

expert n food and rureton

UNDERSTAND DISEASES

CREATE INTERNET CONTENT
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DEvELOP CHEMICAL PRODUCTS. CREATE PLASTICS AND PAINTS

WORK N LABORATORIES

CAN WORK FROM HOME

» Complete the last line of the table weth information about a different job

or profession you like.

E Share and compare your report with o portmer.

Therur gl
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Brainstorming lobs and Professions
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Product Time -

This is the first step of the Product.
If you haven’ done so, you can
group students by preference or
based on skill level. It is important
that students understand each step
" of the process for completing the
~ finai Produc’. You may want to
remind students that they will work
on this Prod.act throughout the unit
* so they must bring the materials
. they need to every class. They will |

be evaluated on their final Product -
]\ and on their collaboration in groups. '

. R -y

cor by

' and how they will work to improve

Chuck what you knowd

Check pages 108 and 109. Mork the best cptions.

@ 9
Fean ardersiznd
nFnrmeten
oo dferennate
main frorm
sacundany ideas
- sk r hely
Unit 10 109

T Selfdssessment |

It is important to guide students

through the Check what you know!
box. You might ask them which
activities on pages 108 and 109
correspond to each competency.
After completing their self-
assessment, students can work in
small groups to think of ways to

' improve in each area, It might be

a good idea to have students !
write down what their goals are

their English. :

~

-
!
I Suggested answers: 1. The main
|
|
1

Unit ﬁﬁ\

{ Students may work with the

( same partner as in the previous

i class or a different one. Before

! asking them to read, you may

v invite some students to say what

| they remember about the four
jobs. You can also do a previous

* revision of the meaning of main
and secondary ideas.

idea is always the first sentence

in a paragraph. 2. The secondary |
ideas develop or expand the '
main idea. 3. The main idea
because it introduces the main

L_foufts ”ryf a tfxr.

) You can go over the example
“1{ of the Nutritionist first, and
answer any questions students

- may have before asking them
to complete the table with
two other jobs from page 108,
When students have finished,
read the first sub-instruction
for them to complete the last
part of the table. You may elicit
some iobs from the class and |
make sure everybody has a
| different job. Bring students’
 attention to the target language.

< — —

17
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f'" - ) A Look at the picture of a software developer and predict what this job is about with a partner.
| You can remind students to use

| their knowledge and the details
. in the picture to predict what
 the job is about. You may also
read the sample language so
that students know what to say.
. Seta time limit for the activity.

gr o - = ——
: To provide scaffolding for the | — —48 with your partner, listen to an interview with g software developer.
- listening activity, you can read * ! Teke turns answering the questions.
the questions before playing ! Do 1 ety Aol sy el
" Track 31. Then elicit answers. e L LT R SR PR A LT TR
Suggested answers: 1. He o Sty sRills lose et e dzonloner nee o ne g0 e 17
works at a computer company. -+ %G With your partner, choose one of the jobs from the pictures. Toke turns to ask and
2. Analyze his customers’ answer questions about it. Use the details in the pictures to help you,
needs and make a plan for L
, the program and monitor the *id

software. 3. Be systematic and
< creative, think of interesting
, Ways to use a programme, pay
attention to details.

—_—— - . - -

' You could first establish what
the jobs in the pictures are

. (Suggested answers: Chemist

- or Biochemical Engineer, Civil

i Engineer, Farmer or Biologist,

{ Graphic Designer). Then you

1 can elicit the questions from

| the class based on the previous

| activity. Students could each !
answer about a different job.

L

110 Unit10

Curricular Flexibility

Ongoing Evaluation .

To provide further help with ! | While students are doing the !

* activity B, you can ask students .| speaking activity, you can monitor

to focus on the first question, | . and listen for evidence on the

- play the track, and pause it when ' following:

' the answer appears. You can ;
follow this procedure for the rest
of the questions, pausing and
repeating the tracks as many times | ! « pronunciation and intonation
as needed. If students still have ‘
problems identifying the important |
information, you can read the script
yourself, or make copies and let |

o

"« asking questions

+ answering questions

+ « fluency

.« turn taking |

students read as they listen.

N — . A .\\ _ . ; . . LA




For Step 2, students need their lists

D Reod the articles and make notes abour the main and secondary idegs of ¢—— — — ————

each piofesston.

kngone e
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Research Notes

| I Y T S 4T

_ Product Time

from Step 1. Students will need to
do some research to write about
the responsibilities, roles, and tasks

* related to the job they have chosen.

‘They might 11eed to do this at home
but you can srovide them with
research material if necessary. You
can remind students to collaborate
and help each other to complete
this step.

S B A That T AT

BT RCEE N R

Bl A - VO

arsarhiodennn

ST R T L IR LU LN Ry

Crgalg s e LheGEE Uy geterouniy and

Chochk whot you know!
Check pages 110 and 111. Mark the best options.

§i
descrmhions ol s
07 EESHIONG

ISk UESTDNS
obeut chs ond
nrgfesalang

-rundsktor hein

Unit10 111

Self-Assessment

Remember to guide students into

completing the Check what you

. know! box. You can read each

statement at the time and elicit
the activities that helped them
achieve each goal, as well as specific

o examples. You can also remind

students that it's OK to need help as
learning a language implies making
mistakes.

* You may need to remind
students that paraphrasing
means saving the same thing
but in a simpler way. To
facilitate the activity, you
may explain the task first and
then invite students to read
the text in silence. You could
help them with unfamiliar
words if needed. Students
could then read a second time
and underline the main ideas
of each job. Once you have
checked that information,

: you can invite them to write

! their notes paraphrasing

. the information.

L - ™ - - - -

T T T
You can first invite pairs of
students to compare their :

notes. They could also do this
in small groups of three or

— four. You may check answers

with the whole class to reach ¢
a consensus on the content.
Remember that each student
might have their own way of
paraphrasing. |
- You can then ask students to
- discuss other sources they ‘
" could use, before coming up
- with a list for all the class.
f Some ideas are: on the internet,
an encyclopedia, asking people
who do the jobs.



o ~ - — ¥4 Read a report about cnother interesting job. Discuss the main ideos of the report
1o prepare students for what with a partner

they are going to read, you can

read the title and ask them to

+ say what they remember about '

+ the job. You can also ask them 4

" to turn to page 108, read the

| information about the stem cell ¢ ‘ - !

! researcher, and paraphrase the - o :"d o

! information. You might also T .

' remind students what the main L e

* ideas in a text are, and where
they can find them.

" To facilitate the discussion,

you can read the question and
point to the model language.
While students are talking, you
can monitor and take note of

| problems they may have. :
1 Suggested answers: 1. Yes,

| 11 tells you what job you are

' guing to read about. 2. In four

- different sections: Reguired

\ Education, Duties, Necessary

: Skills, and Locations. 3. Yes, the — — —-%B With your purtner, discuss the questions.

- information is complete and Lo e

| CORCIse. YES, BECAUSE IT 1S RELATED TO THE TOPIC
R ' ' . BY speciric Topics, 1 o o

YES, It HELPS YOU UNDERSTAND THE IDEAS. ﬁ
-

P

112 Unit 10

. and have students follow along
. the information,

. dictionaries, toco.

Curricular Flexibility Resources Ongoing Evaluation
+ For activity A, you may also divide ~ Students can find out about . During activity A, you can evaluate
the text into four groups so that each ' other jobs and professions in the :, students’ reading strategies:
group reads a different paragraph. informative text How ft Was and C, guessing context from titles
Students can then summarize or ‘ How It Is in the Reader. You could b T o .
paraphrase what they read. : encourage them to describe the jobs | + identifying main ideas in text
It is important also to encourage " they see by looking at photographs | + identifying the organization of
students to guess unknown t . and to say what they think the job's | areport !
vocabulary in context, though ’ duties and responsibilities are. You '+ paraphrasing the main information ‘
|

you can allow them to use ‘ - can play the corresponding track




R = 4

€ With your poriner, deduce the order in which the poris of a job report should appear. ¢, -

location duties r

D Read tha descriptions for a job report with your partner. Decide which of < . ———
the titles above correspond to each section and if they are in the order
you predicted.

EDUCATION

Dumnes Bloggars spend their time decigning and writing

content for 4 "bleg,” winlch is & website on tie

" Blogge‘s (. intmrnet that contalns a variety of infornation .)
on a topic. A blogger muet add content regularly

and keep hais or her webzite iateresting to

continue to attract readers,

4 blogger can have extenzive education or no fermal! rducation at all.
(. If a blogger does have a degree, it might be in the field about which .)
he or zhe is bleogaing, or it might be in writing or comrunication.

LocATiON The bloggier might choope to work at homo, a coffee shop, a
X | Pookstore, or a library. Soms might work within a lardet company. I)
A blogger can work anywhere there ir accesc Lo a computer.

= == ¥ Group similar ideas mgerher ond write in

your notebook the most importent information

of each gspect of the job.

» Toke turns to share your descriptions with your pariner.

;%zm LTS
lob Report

I R T I

Che ¢t whut you know!
Check pages 112 and 113. Mork the best opticns.

¢ €
mJ r'nfe,swr\s
Thnae 1o choek
Sprgrehegan
lugsiy
. . e . velormaton for
ren s
1o road more about differant jebs and professions, How Unit 10 113

Tt W e Howe it s, choeck paages 121 132 of your Beader,

Prqduct Tlme

For Step 3 of the Product, students
need their notes from the previous
steps. This time, they will need to

' expand the notes and write a report

similar to the one on page 112. You
may remind them to use present

. simple tense and short sentences.
" You can provide help with

vocabulary it needed. You may also
need to monitor the information
and the websites students are using
for reference.

Self- Assessment

. After students have answered the

Check what you know! box, you can
read each can-do statement and ask
for a raise of hands to see how many

: students feel confident with the

reading and writing skills. You may
want to do further practice with any

of the competencies. You can also

refer to what students have done in

~ class or for Step 3 of the Product.

4

-s Students may refer back to

page 112 to discuss the order
of the parts of the report, or
you could ask them to do this
i using their knowledge. You

| may also ask them to justify

l their choices.

W i o — —— 1

‘ Students should be able to

{ do this activity easily, but you
! might need to refer them back
! to page 112 if they cannot

' match the headings from

I activity C to the paragraphs.

1 You may also ask volunteers

1 to explain their choices, so

i that the whole class agrees or
f disagrees.

. To facilitate the activity, you

can read the model language

, and elicit other ideas from the
class. You may remind students J

- that paraphrasing is using !'
simpler language to say the !
same things as a text. Youcan |
also help them with the activity !
by telling them to imagine they
are telling a friend what the
text is about.
While students are reading
out their sentences, you can
monitor and provide help i
as needed. !

121



Unit {10}

: You can remind students of !
! the Nutritionist job, as seen !
1 un page 108, or you may ask :
i them to go back and tell you : Description
i
i

) r —— —"A Read the title of the repert and look at the pictures. Reflect on what
a nutrifienist's job might invelve. Share your ideas in o small group.

, what they remember about the
I'job. To facilitate the activity,
I'set a short time limit to avoid
students from reading the
text. You can also tell them to
base their predictions on the
" pictures they see.

Before asking students to read
the job report, you can elicit
their predictions from the
previous activity and write them

" on the board. Once all groups

, have finished reading, you can

I invite them to confirm their

I predictions by referring to the

! list on the board. You may spend

|

!

|

some time explaining unfamiliar 1
i lary i 'p g p-= = -»B Read the job report above with your group and confirm your predictions.
] vocabulary 1_t needed. ‘

Duties
[ T T L TR Q3 P T
A P R I

* ‘l A B0 -~

EFRITHRUT] BN PRICE P | TR ,|

S LU I .Il‘\‘[P‘VJ',HI.:.l':"""\ ":".‘!-'\.'\

C Read the following sentences. With your group, compare them with the
seniences in the report that provide the some information.

-

For this activity, you can do
the first sentence together with
your class. It may be useful to
ask students to underline the
sentences as they find them.
You can also refer to the model
language to give students an

L T N N U S A e

- » Discuss which of the sentences are facts

H

 idea of what they can say. and which are opinions

+ After all groups have found the

; sentences, you can go over the 114 Unit 10

' last instruction as a class. _
You can provide further practice © o To prepare students for writing a
of giving opinions by using anyof ~_ * report, you can copy on the board a !
the job reports in the unit. One ' few sentences from the reports seen
way to do it is by reading yourself ~ ©  so far in the unit. In small groups 5
a sentences from any of the texts, © | Or pairs, you can invite them to

. and then eliciting the opinion from | . paraphrase the sentences. Students

' the class. Students will need to " can then get together with another
paraphrase the language. Youcan group or pair of students to compare

' write on the board the following " and comment on their sentences.
stem sentences as reference: . After a few minutes, you can elicit

t I think..., Its good that..., . and copy one of the examples under
We consider..., This person can... ' the original sentences. You need

to make sure the sentences are
grammatically correct.

122
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Unit @
e
D Exchange ideas with a partner to complete a similar report. Use the job ¢-—— — — - o T

report 01 the previous page as o model. This ?th'ty can ser\‘f’el as
practice for students’ final

— Product. You may want to pair
students according to their

—

STUDENTS CHOOSE A DIFFERENT JOB Product groups. You can allow
OR PROFESSION AND WRITE A SIMILAR students to choose either a job
REPORT, they like or one from the unit.

Students can use the report on
- page 114 as a model.

Students can look at previous
pages to see what visual were
added to the reports. They can
also come up with their own
ideas. If needed, you can offer
some suggestions, too. What
students need to know

e e e ————— e - -mum — 18 that the pictures will help
(- ¥ » Choose a title with your group. Then the reader understand their

decidz the kind of imoges you wont 10 .
add to your report.

Lse oword procresar {_ - -

* t3 wrste yOU” rLpesl. EEPUI't better.

—

Chuch whut you know!

Check poges 114 and 115. Mark the best aptions. You can encourage students
S oLil g t to try out different ways of .
K TEE I i o it
: Cj ik @ el Do 4 writing reports. If they are
e igad ard ; familiar with word processor !
¥ glriirsj:%: “opnnts ‘ programs, they can convert ,
Bout : R
Voo their reports into a PDE. '
[ tean wete reparks e - o
AUt ol e d
prckw ons

Unit10 115

Prpduct Time Self-Assessment

I For Step 4 of the Product, students As you read each statement in the
can improve on the reports they i Check what you know! box, you can

' wrote on Step 3. You should read i invite students to raise their hands
each report and make comments : .+ if they feel they have achieved the

- on what they can improve, butlet i : objective. You may also elicit ways

. students decide on the pictures " . toimprove these skills, or invite

- and layout they want to use for ' students to suggest other activities

- the presentation. "~ they can do outside the class.

\

. |

! !

N AN y

123



Unit 0’

-

|-F0r the last step of the Product,

students will first share their

reports with another group,
and then with the whole class.

You can decide whether to do

+ this in one or more classes.

" You can also invite the class to
praise each other's work in a
quiet way 50 as not to disturb
other classes. It is important for
students to be recognized

! for good efforts.

Shormg lob Repons

SRR (R

roalieegre, i

| - - - I |
I You can remind to students
'
| that group evaluations help f-— ~5 Product Aucessment
1 them tO know their Strengths i ‘FﬂEl-III‘---.--‘- -------- r: '--.‘.u--“-"-I-1-".ﬂlﬂﬂlII'ﬂﬁﬂ.l'hlIII-.IHK‘IIIIII--I.}
1 ! H H
| and weaknesses. They can X ; valuate your group and other groups in the following areas. :
‘ : ' !
also help notice what students : ;
| need to work on, You may tell § '
! students to work individually : :
+ on the group evaluation. You : + - :
- 4 [« i [l | * .
can then work with each group ' K bt e . . ok
]
and go over general answers R LTI AR i
. i . i
to help students notice what . e t ;
" B .
worked well and what they : X
- H ] L]
need to improve in the future. | Refect :
E B M Sl A N RO O S E
H '
[l i
* L]
I - . e N
i 'y + + [ I3 top ;
Do VLT R O s 1 P i
; '
" L]
X H
R B R R R R RS R R A AR R AR MR A EE SRR E e REAR R RA s L nneE - nman N
116 Unit 10

Evaluat:on 'l'ools

“Pl‘édl..lc.t Tirﬁe

You may use the evaluation

" instrument (from Teacher’s Guide
+ page 147) to help students assess

~ their progress. You can photocopy
the evaluation and distribute it to
students. It can be helpful to read
aloud the statements and check
on comprehension prior to giving
students time to complete their
evaluations.

124

Fven if students are presenting
their job reports orally, you should
evaluate and give feedback to the :
written report. You can do this after
the whole class has presented and
prior to displayig the reports on the
classroom walls. If a report has too
! many errors, you may need to speak
to that group and invite students to
improve on their work.




Unit ﬁﬂ\?

Unit Self-issecsment L !

A — This section should make

i Evaluate how you work in class. 1¢ - - « students reflect on their work
A aet : throughout the unit and not
: E just on the final Product, Make
o flet Sbe ohe e E L i sure students remember this
PO : i before they start evaluating
-——— = - e e I b : themselves. You can help them
e "j“*[ P :’fk ; ' P by going back to each page and
a | cl ‘:_': RN ' E reminding them of all the work
R : } f- x _they did. ]
e e o and OR in e l ; E L
WETE R Uzt 5 E This section evaluates more
} F "k . specifically what students did
T TR A RN (R . ! i during the unit. If needed,
Professict s write arazent? ; : ‘ translate the statements for
Tt T mTmm e - ] , students to be clear on what
Reflect i | grade to give themselves. You
WLt un an e e Wi babes nrlogs? E ! can also give examples to
- — . - - i ! answer the last three questions.
illnll!'l—ﬂl"..!!ﬁiidlh“n v A AN AN RN AN ERA NN EE R l‘ ' “omom e e m e =
Chock whit you hnow!
(REREEREEN- SREENNEEKEREEE xumnx . ERAErdEeEENERaEasa XLAEaEESE,
Use the words in red to answer the questions. Yes Samet mos No 44—
oy e -
Cooateet crereet e bt ohs one Srelnssinre?
Zunieretedepes? .
O O e e T A C O L S R I T H A A R TR N (TR

Reflect

Aot feef oot es g e for e 2

oowiiu e nelouiviegs reie C T o

A ACH W SO RN PR A

IR L RN N T

-'----a--.--n.-n!n--.-’m-uql—!IA',n-h---ﬂ&n'n!R-IWIIII&IIIIAIIIIIIIIl.llhllb---‘lj

P e PR e s i) T s Y

Unit10 117

Resources

Final Evaluation
Prior to completing the Check .| Animportant outcome of

what you know' box, you may want | | continuous assessment is the

to use the photocopiable exam ~ opportunity to provide remedial
(from Teacher’s Guide page 157) . work before moving on to new i
to check on students’ progress. learning materials. Even if this may |
Photocopy the page and distribute it be the last unit of the school year,
to students. Give them a time limit you may want to gather information
to individually complete the exam. from the class results to focus on
Students can then use the resultsto addressing areas of improvement.
reflect on their learning throughout In this unit, students may need

the unit. © rernedial work on registering

information to make a report on a
job or profession.

N P
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Unit 1

celebration .; enjoyable event for a
special occasion

costume - a set of clothes that someone
wears for a special event

firework .- a device that explodes to
make a display of light and noise

foreign .., belonging to a different
place or country

holiday . a day when people do not go
to work or school

luck + things that happen to a person,
good or bad

parade .- a public show or display

traditional .-~ relating to tradition

tradition - beliefs and customs that
pass from one generation to another

126 Glossary

! -+ adjectives
noun

i verb

a .“verb phrase

L

S—

——

Unit 2

advise - to give someone a
recommendation about what to do

aftershock - a smaller earthquake that
occurs after a larger one

avoid . to keep away from something

caution - great care to avoid danger

damage - to break or harm something
or someone; ~ physical harm that
happens to an object or living thing

dangerous ¢ involving possible harm

earthquake :a shaking or trembling of
a portion of the earth

evacuation - the process of taking
people out of a dangerous area

first aid - medical treatment given to an
ill or injured person

first aid kit - a set of materials and
tools used for emergency treatments




injury - hurt or damage

outage - a period of interruption of
electric current

password - a word or phrase required
for access to a computer system

risk - possibility of loss or injury

safe ov without danger

safety the state of being safe

sick <7 not well, unhealthy

S o

steal - to take something from someone
without their permission

supplies - things that are needed for a
particular purpose

thief » a person who steals, a robber

init 3
base . one of the four points a player
must touch to get a point in games

corner kick - a free kick from a corner
of a soccer field

counter-attack - an attack made in
response or by defense of another
attack

court » an area for playing a game like
tennis or basketball

defender . a sports player who stops
the other team from scoring

equipment - supplies or tools needed
for a special purpose

foul .: an action that is against the rules
of a sport

Glossary 127



keeper - a player who defends the goal

kick . to touch with the foot

match ~ a sports game between two
teams

mound - in baseball, the small elevation
where the pitcher stands

outfield ~ the part of a baseball field
beyond the second base

pass - to hit a ball past an opponent

pitch - to throw usually toward a certain
point

post : one of the two upright poles that
form a goal in various games

referee - a person who makes sure the
players follow the rules of a game or
sport

128 Glossary

score .- the number of points that each
team has in a game

slam dunk - a shot in baseball made by
jumping high into the air

touchdown .» the act of touching a
football to the ground behind the
opponent’s goal

tournament - a sports tournament

Unit &
compost ~ an organic mixture used to
improve the soil in a garden

landfill ~ an area where waste is buried
under the ground

paraphrase . to say something that
somebody else has said using different
words




raise a problem v>to bring a problem
to other people’s attention

recycle - to process an object to make
use of its materials

reduce to use less of something

reliable ...:: a person or a source of
information that is trusted

reuse . to give a second use to an object

solve - 1o find a solution, explanation, or
answer for

waste - garbage

Unit 5

allow v to have permission to do
something

beware . to be careful

caution ~ a warning telling someone to
be careful

complaint » the act of saying or writing
that one is unhappy or dissatisfied with
something

equipment ~ supplies or tools needed
for a special purpose

headline - the title written in large
letters over a story

litter . to throw or leave trash in a public
place

poster - a large sheet with words or
pictures, usually for public display

prohibition - the act of not allowing
something to be used or done

sign ~ a public notice that advertises
something or gives information

warn - to express caution or danger
warning » something that warns

Glossary 129



Unit 6

account - a report of facts or events

carriage » a vehicle with wheels that
is pulled by a horse and that carries
people

cassette - a thin case that holds tape or
videotape

) R T

historical . .*, based on history

improve . to make something better

skyscraper » a very tall building

stove - a device that provides heat for
cooking or heating

surround . to be close to somecne or
something on all sides

130 Glossary

tram - a vehicle that runs on a track or
on rails

visitor .- someone who visits a person
or place

young .., in an early stage of life or
development

Unit 7

account .- a record of money received,
and money paid out

acquire . to get or buy

cheap .4’ not costing a lot of money, of
low price

customer - a person who buys or uses
the services of a company

discount + a price reduction

expensive nu, costing a lot of money




flyer ~ a small sheet of paper advertising
something

greet . to welcome someone in a polite
way

P . . —

offer - an opportunity to buy something
at a lower price

price - the amount of money that
something costs

sale » an event or occasion when prices
are lower than usual

e
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sell - to give something in exchange for
money

store - a business where goods are sold

supplies - things that are needed for a
particular purpose

Unit 8

bedtime ~ a time for going to bed

character - a person in a story or play

describe v to say what something or
someone is like

elicit . to get a response or information
from someone

fair ag, attractive, beautiful

fantasy » stories based on imagination

folk ~ people in general

foreign ud; belonging to a different
place or country

magical »d; an object or place that has
magic

nap » a short sleep during the day

poison » a substance that can cause
people or animals to die or to become
sick

Unit 8

agree v to accept somebody else’s
opinion

agreement » having the same opinion
as someone else

believe to consider something true

Glossary 131



clue : information that helps you find an
answer

disagree
opinion

disagreement ' not having the same
opinion as someone else

extract . a short piece of writing that is
taken from a longer work

interviewer - person who conducts an
interview

to reject somebody else’s

opinion - a belief, judgment, or way of
thinking about something

research :investigation

take turns . to allow one person to
speak after another person

topic something that people talk or
write about

transcription - a written copy of words
that have been spoken

true :real

Unit 10

create to produce

degree - a title given to students by a
college or university

duty - something that is done as part of
a job

132 GClossary

education the action of receiving
knowledge or training

fact : a true piece of information

job . a specific role, duty or function,
where people receive money by doing it

location ~ a place or position

make .~ to cause to exist

profession - having specialized
knowledge after academic training

research to collect information about
or for something

responsibility - something a person is
responsible of

skill . the ability to do something

task - a specific job to be finished within
a certain time

work - to use mind or body to create or
achieve something



Audio Scripts

Unit 1

PRESENTER: Welcome to Celebrations
around the World. Julie is our visitor today,
she is here to talk about Chinese New Year.
Tell us wha you know, Julie!

Jurie: Thank vou! This is an ancient
celebration from China. China is a faraway
country and its traditions are completely
different from ours! On New Year, for
example, prople wear red clothes to attract
good luck. They also give red envelopes to
children and to elders.

PRESENTER: Red envelopes? What's inside
them?

JuLie: They 1ave money inside! Those
envelopes ure also to attract good fortune.

PRESENTER: Wow! That is a great tradition!

JuLiE: There is also a parade. That parade
is not like the ones we know, the most
impuortant part is the dragon or lion dance.
People like to watch those dances to have
good luck in the following year

PRESENTER: That sounds really interesting!

JULIE: 1t is! Einally, I want to say that the
Chinese invented fireworks more than
3000 years ago. They created these colorful
displays to scare evil spirits away on New
Year. This .radition spread all over the
world. These days, we use fireworks in
different sizuations!

PRESENTER: Thank you, Julie! Now we have
2.

Loy >

OLiver: Which dance do you prefer, Abby?

ABBY: Let’s see the fact files and compare. I'm
not sure.

OLiver: OK... [ think farabe Tapatio is
more interesting because the costumes are
colorful. What do you think?

Appy: OK, but the Hula costume is easier to
make. Look, we only need two grass skirts!

OLIvER: Skirts? No, way! 'm not wearing a
skirt! The charro suit is more comfortable
for me. And you, Abby, get to wear a
colorful skirt, anyway.

ABBy: OK, | get it. But the music for Jarabe
is harder to find! [ dont know any mariachi
bands. And look, it is the most difficult to
dance, too!

OLIVER: You're right. Let’s do Hula, then...

Mom: John. let’s plan your birthday party. Tell
me what “ou want.

Joun: [d like to have a traditional Mexican
birthday party!

Mom: That sounds great! What else?

Jonun: Well, 1like cake, but [ don't like having
my face shoved onto the cake. [ really don't
like this rrordida tradition. 1 can have the
first bite, but not that way.

Mom: Alright, what else?

Joun: [ like piratas, but my friends don't like
them. They think pifiatas are for littie kids.

Mom: How about if we don't put candy inside
the pifiata. We can fill it with something
your friends like, such as soccer player
stamps and other things for boys and girls
your age. You can tell them.

JonN: Lhat's cool, mom! Also, | like singing
Las Mananitas. | don't like the Happy
Birthday song, but my friends like it. They
may not know how to sing Las Maianitas.
Can we give them a paper with the lyrics?

Momi: Of course! Well, we can go and...

Unit 2

PRESENTER: We have an expert on
earthquakes today, who's going to tell us
what to do before, during and after an
earthquake, Welcome to the show, Claire.

EARTHQUAKE EXPERT: Thanks!
Earthquakes are common, s0 it’s important
to be prepared. 1 always advise people to
have a plan in place. For example, find a
place in your house that you can go to in
case of an earthquake. Some place where
nething can fall on you, like a doorframe.

PRESENTER: Anything else?

EARTHQUAKE EXPERT: Make sure you have
a first-aid kit and plenty of water. Canned
foud, a radio and a flashlight are also useful.

PRESENTER: What about when the
earthquake starts?

EARTHQUAKE EXPERT: Take cover under a
desk or table. Make sure you hold on, too.
Don't go outside. If vou are already outside
move away from things that can fall on
you, like trees. Keep clear of windows and
furniture that can fall on you.

PRESENTER: What about after the
earthquake has finished?

EARTHQUAKE EXPERT: First, check yourself
for any injuries and help people in need. Use
your radio to check for any news, Don't go
into damaged buildings. Finally, I advise you
to be prepared for aftershocks.

PRESENTER; Great advice Claire, thanks for
coming on the show.

NARRATOR: Five Things to Take

During a wild fire, many people have to leave
their homes. What should you take with
you in that case? The safety of you family
is the most important thing, but there are
items that are essential and shouldnt’ be left
behind.

L. D cards —passports, birth certificates all
come in handy

2. Pets -—pets are part of the family, so of
course you have to bring them

3. Money —muke sure your parents take
money—stores may not take cards due to
power outages and ATMs might not be
working

4. Medication —if sorme family members
need medication regularly, then it's
important to bring it along

5. Basic Supplies — these include: food and
water, comfortable shoes, extra clothing, a
warm jacket, flashlights, batteries, a radio,
sleeping bags and blankets.

But remember: Your satety comes first!

Unit 3

{(Reader pages 29-40)
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NARRATOR; One.

COMMENTATOR SOCCER: [t's a corner kick
to the Blues. The ball comes into the box,
but it’s cleared by Jones. Richards gets the
ball at the edge of the box and plays it long
to Martinez who controls it beautifully.
Martinez plays a short pass to Wilson.
Wilson turns, goes past the defender. He
just has the keeper to beat. He's going to
score! But he hits it at the keeper and the
keeper saves!

COMMENTATOR 2: What a miss!

NARRATOR: Two.

COMMENTATOR BASKETBALL; Cranston
is trying for the three points. He shoots!
Oh, but he misses. The ball hits the hoop
and now Denver have it. Mason plays the
over-head pass but he’s fouled says the
referee. Denver have the ball again. They
pass it around the court quickly. Burley has
it, he goes past one man, goes past another.
BOOM! He slam-dunks it inte the hoop!
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COMMENTATOR 2: Oh boy! That was some
play by Denver.

NARRATOR: Three.

COMMENTATOR BASKETBALL: it’s the 7th
game in the World Series, bottom of the
10th. It’s raining and the field is really wet!
Diaz on the mound, pitching. Trotter is
batting. Trotter has hit over 10 home runs
this season. Here’s the pitch! It’s bad! Trotter
hits it into the outfield. Constant is going
to catch it. No! He slips! Trotter gets to first
base! The bases are Joaded!

T wWasy

Hello, and welcome tennis fans to
Wimbledon! The greatest tennis
tournament on grass. It’s Monday, the first
of July. The same day that Wimbledon
begins every year. It's 2 oclock in the
afternoon here in London and the weather
is sunny and hot. We're waiting for our first
match which should start any minute. And
yes! Here come the two players now. Both
are dressed in white and this game is going
to be great...

Wow! That was exhausting. I'm exhausted
too! Eventually, Miroslava won the match
but it was very close. Both players were
sensatonal. Lana is much bigger and
Miroslava is small but what she lacked in
height she made up for in strength. H she
continues like this, | really think she’s going
to win this tournament. Anyway, that's all
for now. Join us tomorrow when welll be
watching Jenkins vs Davies. Goodbye and
tharks for listening!
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TeacHER: OK class, as you know, we
are going to start a more effective waste
management program. Why is a waste
management a good idea?

STUDENTS: Because it helps the
environment!

TeEAcHER: OK. What kind of waste are we
going to separate?

STUDENT 1: Glass, paper, metal and plastic.

STUDENT 2: And organic waste.

TEACHER: Excellent. How many kinds of
recycling bins do we need, then?

STUDENTS: Five.
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TEACHER: Where do you think we should
put the bins?

STUDENT 3: Outside the cafeteria and in the
school yard. Inside the school, too.

TEACHER: What are we going to do to
reduce waste?

STUDENT 1: Kids can bring their water in a
reused plastic or metal bottle. We can also
start a composting program’

TEACHER: Great idea! What are you going
to reuse?

STUDENT 2: All the paper we can, and we
can save packaging, colored paper and
other things for our art projects. We should
put our lunches in reusable containers too!

TeAcHER: What are some of the other
problems in the school?

STUDENT 3: The toilets, The food in the
cafeteria isn't healthy. The library needs to
be more modern too. [ also think we have
too much homework!

STUDENT 3: They should improve the school
yard. A skate park would be great!

TEACHER: These are all fantastic ideas!

Unit 5
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NARRATOR: One,

Woman: This is a nice place for a picnic,

MAN: It sure is, but we can't stay here.

Woman: Why not?

MaN: Look at the sign: Do not step on the
grass,

Woman: Oh!

Man: Let’s find a picnic area.

NARRATOR: Two.

Boy: Dad, I teel sick. Can you stop the car?

Dap: [ can't. The sign says no stopping. Can
you wait?

Boy: How long, Dad?

Dap: [ think we just need to pass the curves.
One or two minutes, maybe.

Boy: OK. 'l try, but can you go faster? | feel
really bad.

Dap: [ can't go faster. It's dangerous. Just a
few seconds and we're out of the curves.

Boy: OK.

NARRATOR: Lhree.

GIRL 1: Look at those flowers! I want to take
a picture.

GIRL 2: Wait! You can't go there. It says:
Beware of the bull.

GIRL 1: Bull? [ don't see any bull.

GIRL 2: But it says there. 'm not getting in.

GIRL 1: Cmon. It must be sleeping.

GIRL 2: No, it’s not. Look! It's coming.

GIRL 1: Oh, my God! It's huge! Let’s get out
of here!

NARRATOR: Four.

Boy 1: Quch! My head!

Boy 2: What happened? Are you alright?

Boy 1: [ hit my head there.

Boy 2: Oht It says: Caution! Mind your head.

Boy 1: Yes, but ] was looking at my phone.

Boy 2: Ch!

Boy 1: They should put bigger signs, too.

LIF I

Man 1: Mike, why does it say here, “No
visitors allowed"? What if my children want
to visit me?

Man 2: Because it's dangerous. People are
working and moving heavy things. Your
children can get on the way and cause an
accident.

MaAN 1: Oh, [ see. What about this sign,
“Caution! Hard hat required” What if |
don't want to wear a hard hat?

Man 2: You need to wear a hard hat. "This is
a construction site, Joe. A brick can fall on
your head, ur a piece of wood. You don't
want to have an accident, do you?

Man 1: [ understand. Fll wear the hard hat
then. Now, let’s go back to work!

loowe o)

OFFICER: Excuse me, miss. You can't tzke
photos here.

Crara: Oh! I'm sorry. It's just a photo,
officer.

OFFICER: This is private property. It says
there "No photos allowed”’

CLARA; Yes, sorry. [t won't happen again.

OFFICER: ['m afraid ['l have to take your
phone, miss.

CLARA: What? No! You can't do that!

OFFICER: [t the law, miss.

CLARA: Can't you just delete the photos?

QFFICER; Yes, that will happen too, but 1
need to take your phone and you need to
pay a fine.

Crara: Oh, dear. And just for a photo?

Unit6
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RADIO PRESENTER: Welcome to the show!
Today on Think! FM we are going to talk to
Riya, one of the first people to travel back in
time! That’s right follcs, time travel is now a
thing! Riya, hello.
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Rrya: HiRavi

RaDI10 PRESENTER: How has Mumbai
changed sin e the 1950s?

Riva: Well, the transportation changed.

The ruads were less busy in the past. Now
it's more congested. People 50 years ago
walked or rode in a horse and cart. [ never
see a horse and cart today; it's all buses,
trams and motor taxis. The other thing 1
noticed is that everything is bigger today.
'The buildin-s, the roads, the people are
bigger tou!

RaDI10 PRESENTER: What was the food like?

Ruva: Delicious! Food in the past was tastier
than the foed today. It’s like the food my
grandma makes. It was all vegetarian. Now,
we eat a lot of dairy and meat. [n the past
they didn't vat any!

Rap10 PRESENTER: What did people wear?

Riva: ' hey wore traditional clothes more. But,
women wol e saris 60 years ago and they stll
do today. Nobody wore western clothes in
the 1950s. Fveryone wears jeans now!

RADIO PRESENTER: Interesting! Thank you,
Riya. Tune in tomorrow when we talk to...

P L L

[ listened to Michael Jackson and 'The
Cure, | still do, but now [ listen to them
on the Internet. [ the 80s, we had things
called cassettes. We used to record music
from the radio! The music in the 80s was
muore interesting than today’s music 1
think. It suunds like it was all made on a
computer now.

Hairstyles in the 80s were great, too.
Everyone had big hair because we used a lot
of hairspray. The biggest hairstyles were the
mullet and the perm. [ still see those styles.

In the 80s, we walked a lot more or took the
bus. Kids niowadays seem to go everywhere
by car!

We had to write our homework and to check
something we used a book. We didn't have
Google. We didn't have computers! Or
mobile phones! We had one phone in our
house. At east our parents couldn’t find out
where we were every minute of the day!

Kids today watch movies on tablets or
phones. You press a button and voila. [n the
eighties, we used to go to a store and rent a
movie from a video shop. [ think life is too
easy for the kids today.

tal on By

Mexico Clty is always growing. Therefore,
it’s transpurtation is always changing too. If
you went to Mexico before the 1900, the
main form of transportation were trams.
These trams weren't electric however;
they were pulled by horses! The electric
tram was introduced later. People who had
a lot of money travelled in horse-drawn
carriages. They didn't use the trams.

The first car arrived in Mexico in 1902,
but people didn' like it at first because
of the amount of accidents. But by 1910,
Mexicans had adapted to the motor car
and they were everywhere. Taxis and
buses came soon after and by the 1930s
there were thousands of vehicles on the
city streets. In 1967, the government
announced the metro system! Now the
metro has 12 lines, 195 stations, and
transports four million peaple every day.
The pesero or microbus, which began in the
1970s, actually carries around 14 million
people every day. With road and metre
lines becoming busier, the government had
to look for new options. Su, in 2005, the
MetroBus arrived-—the first of its kind in
Latin America. In 2010, the city launched

the EcoBici. This is a bicycle sharing systern.

It now has 480 stations all over the city and
nearly 7,000 bicycles.

Unit 7
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NARRATOR: One.

Boy 1: Look at the new phone!

Boy 2: Wow! It's so cool!

Boy 1: Yes, it’s light, it's superfast, it has a
great camera, and 128 GB!

Boy 2: Cool! But did you see the price?

Boy 1: How much is it?

Boy 2: It's very expensive! Oh! But look, it
has a discount!

Bov 1: Wow! Let’s go inside and check it out!

NARRATOR: Two.

WoMAN: Lucy, look at this beautiful dress!
Why don't you try it on?

GIRL: Mom, [ don't want a dress, | want
SUITIE jeans.

Woman: But Lucy, it's on sale! And it will be
lovely for Grandma's birthday party.

GIRL: Wow! 1t is cheap. OK, I'll try it on, but
I'l also try on these jeans, OK?

WoMAN: Are they on sale?

GIRL: Yes, they are!

Woman: OK, try the jeans and the dress on.
Then we'll decide.

GIRL: Thanks, Mom!

NarraTOR: Three.

Boy: Excuse me.

SHOP ASSISTANT: Yes, how can [ help you?

Boy: Can I have a kilo of pears, please?

SHOP ASSISTANT: Sure. Anything else?

Boy: Yes, [ need a carton of milk and a dozen
eggs, please.

SHOP ASSISTANT: OK. Is that all?

Boy: Yes, thats all.

SHOP ASSISTANT: Would you like some
cereal? It's 25% off.

Boy: No, thank you. That will be all. How
much is the total?

SHop AssISTANT: OK. That will be $45,
please.

Box: Here you are.

LIRS

NARRATOR: One.

LAura: Good morning, Mr. Lopez.

MR. LoPEZ; Good morning, Laura. How can
I help you?

Laura: Can [ have a kilo of pears, please?

MR. LopEZ: Sure. Anything else?

LAURA: Yes, [ need a carton of milk and a
dozen eggs, please.

Mg. Lorez: OK. Wil that be all?

LAURA: Yes, that’s all

MR, LopEz: Would you like to take some
cereal, Laura? It’s 25% off today.

LAURA: No, thank you, Mr. Lipez. We have
cereal at home. How much is the total?

MR, Lopez: OK. That will be $45, please.

Laura: Here you are.

MR, LoPEz: And here’s your change. Thank
you very much.

Laura: Thank you, Mr. Lopez. Have a nice
day.

ME. LoPEZ: You too, Laura. Goodbye.

Laura: Bye.

LA L.

Boy: Dad, I need a new backpack for school.

FATHER: What happened to the other one?

Boy: It's old and it has holes in it. Look!

FATHER: OK. Let’s check online and sce what
we can tind.

These are some good options. Which ene do
you like?
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Boy: Lets see. The School Backpack is
nice, but it doesn't say anything about the
materials or the space.

FaTHER: OK. Let’s look at the second vption,
the Deluxe Backpack. It says: pockets
outside and inside... large enough to fit
your books... Oh, and it’s water-resistant.

Boy: OK, but it doesn't say how mary
pockets or how many books 1 can take.
What about this uther one? The Super
Deluxe Backpack. Its light, water and dust
resistant.

FATHER: That's good!

Boy: It can cairy seven large notebooks and
three small ones. It has three pockets inside
and two outside.

FATHER: How many compartments does the
Deluxe Backpack have?

Boy: It doesn't say.

FATHER: OK. S0, which one do you like? The
three of them cost the same price. The first
backpack doesnt have any description. The
Deluxe backpack has some description, and
the Super Deluxe Backpack offers more
detail. Which one do you like?

Boy: Well, I think the best option is the
Super Deluxe Backpack.

FATHER: Fine. Let’s order it now.

Poae

NARRATOR: One.

Boy: Look at those tennis shoes! They're
amazing.

GeRrL: Yes! And they are on sale! 50% off!

Boy: Wow! Let's try them on.

NARRATOR: Two.

GirL: Can | have & notebook, please?

Man: If you buy two, you get the second one
at half the price.

Girv: OK. Give me two notebooks.

Man: Line, plain, or grid?

GirL: Excuse me?

Man: Do you want the notebooks with lines,
blank pages, ur square grids?

GIrL: Oh! One with lines and the other
square grids.

NARRATOR: Three.

Boy: I'd like a bottle of shampoo, please.

WoMAN: We have a special offer today. If
you buy twe bottles, you get a third bottle
for free.

Boy: So, do [ get three bottles and just pay
for two?

WoMAaN: Exactly.

Boy: OK. Give me three bottles, please.
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NARRATOR: Four.

Boy: Excuse me. How much is the
skateboard?

Man: It's $2,460.

Boy: Excuse me? How much?

Man: It's two thousand, four hundred and
sixty pesos.

Boy: Wow! That's expensive.

Man: If you buy one, well give you free knee
and elbow pads.

Boy: Hmm... Let me think about it.

Man: OK. Come back anytime.

Unit 8
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NARRATOR;: The Pied Piper of Hamelin

(nce upon a time, there was a town called
Hamelin. The children in the town loved to
play. They played everywhere they went.

One day, rats overran the town. The rats were
everywhere. Because of the rats, the children
could not play, and they were very sad.

The leaders of the town did not like the
thought of their children being sad, so they
called the Pied Piper. The Pied Piper had a
magic flute. The flute was pure gold. When
it was played, those who heard it fell into a
trance.

The Pied Piper came to the town and played
his magical flute. As he played, the rats
heard the music and fell into a trance. Then
they started to follow him. He led the rats
out of town and into a large river. When he
walked into the river, the rats followed him
and drowned.

When the townspeople heard what had
happened they were delighted. They invited
the Pied Piper back and had a party. They
paid the Pied Piper in gold and silver coins.
Without rats, everyone in the town lived
happily ever after.

Ee .onor,

Snow White’s wicked stepmother had a

magical mirror. It was large and beautiful

and framed in gold. Every day she asked
the mirror the same question: “Mirror,
mirror, on the wall, who's the fairest of
them all?” The magical mirror always

told the wicked stepmother that she was

the fairest in the land. Then one day, the

mirror answered, “You my queen are fair
and true. But Snow White is one thousand
times fairer than you!”

Unit9
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WoMaN: Excuse me, do you have a minute?
Um doing research for a popular teenage
magazine and I need to ask young people
some questions.

GIRL: Sure! What is it about?

Woman: Its about exams and honesty.

GIRL: Wow! OK.

WoMaN: Thank you. Just for the record, how
old are you?

GIRL: ['m 12

WoMaN: What grade are you in?

GIRL: ['m in sixth grade.

Woman: Thank you. OK, so here is the first
question: have you ever cheated on a test?

GIRL: Nu, of course not!

Woman: OK. What would you do if you saw
sormeone cheating on a test?

GIRL: That's a difticult question. If [ saw
sormeone cheating on a test, { wouldn't do
anything.

Woman: Would you tell the teacher?

GIRL: No, [ wouldn't.

WomanN: Do you think cheating is correct?

GIRL: Nu, [ don't think it’s okay, but maybe
that student couldnt study for a reason, so 1
wouldr:t tell the teacher.

Woman: QK. Thank you very much for
your time.

GIRL: YouTe welcome.

I oav . in

Woman: Welcome to our program about
the relationship between parents and
children. ‘Today we have three wonderful
people.

Bov: Hello, my name is Martin. I'm a
student.

GirL: Hi! I'm Soffa. I'm also a student.

MAaAn: Good afternoon. I'm Robert Quintana.
I'm an accountant and a father.

WoMAN: Welcome, you all. So, today’s topic
is extra-curricular activities. Who should
decide what extra-curricular activities
young people should have? Parents or their
children? Soffa?

GIRL: | think children should decide what we
want to do after school.

Woman: OK. Martin?

Boy: [ don't agree. | think our parents know
best what is good for us, so they should
decide.
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Woman: OK. Robert, you are a parent,
should you aecide or your children?

MAN: In my opinion, parents and children
should sit dewn and discuss what s best
for them.

WoMAN: Do vou agree, Martin?

Boy: Err... yes, kind of My dad always tells
me what to do and 1 always agree with him.

Woman: What about you, Sofia? Do you
agree with Robert?

GIRL: [ do! [ think that’s the best thing to do.

Woman: Thenk you all very much. That's
all the time we have for today. See you next
tirne, ..

Faew o

Man: Good morning. Today we are
talking to M. Clarice Smith about a very
important topic for all parents: Should
young teenagers have a cell phone?

WoMAN: Good merning. Yes, cell phones
and young children are a hot topic.
Children as young as eight years old want
to have one.

Man: What can parents do? Should they
allow their children to have a phone or not?

WoMAN: The answer is not an easy one,
but if parenrs decide to give their young
teenagers a shone, there are many things to
consider.

Man: Becaus. there are many risks, right?

WOMAN: Yes, but risks can be minimized.
First, parents need to tell their children how
many minures and text messages they have
on their plan. And what the consequences
for going over the minutes are.

Man: Yes, cheldren should pay for the extra
time, right?

Woman: That's right, David. Then children
need to agree to have a parental app. This
app monitors everything the children do on
their phone,

Man: Oh! Mv children wouldn't like that,

WOMAN: Yes. Many children don't tell their
parents what they do online and that's a big
problem. Children can give personal details
to strangers. Or they can be victims of
cyber-bully ng!

MAN: And that's our topic for next week. Join
us again next time. ..

| SR S

Woman 1: Good evening and welcome to
our radio program. Today our experts are
talking about bullying at school. Let’s start
with the first question: What is bullying?
Dr. Teresa Jones.

WoMAN 2: Good evening, Bullying is an
intentional behavior of hurting another
person. It can be physical, verbal, or
psychological.

WoMAaN 1: Thank you. What happens in
bullying? Dr. Pete Ross.

MAR: In builying we have the aggressor, that
is the bully, and the victim.

Woman 1: Why do kids bully other kids?

Man: I think that bullies usually have
problems at home, so they take their
frustrations to school with kids that are
weaker.

WomMaN 2: [ don't agree, Dr. Ross. Not ail
bullies come from aggressive homes. Some
bullies simply don't know that teasing
someone else is unacceptable. They lack
social skills.

MAN: Yes, you are right, Dr. Jones.

Sometimes bullies only want te fit in and do

what they think their friends will like.

WomAN 2: That’s true.

WOMAN 1: Now, what can the victim do to
stop the bullying?

WoMAaN 2: The best advice is to ignore the
bully and walk away.

MAN: Yes, | agree. They should also talk to an

adult and always be in groups.

WoManN 1: Thank you, Dr. Jones and Dr.
Ross. Join us next time with another
interesting topic...

Unit 10
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INTERVIEWER: Guod morning and thank

you for joining us. Please introduce yourself

for our audience today.

SoFTWARE DEVELOPER: Thank you for
having me. My name is Scott Dyer and I'm
a software developer. | work at a computer
company.

INTERVIEWER: What education did you
need for your job?

SorTwARE DEVELOPER: I went to college
and got a bachelor’s degree. My degree was
in computer science.

INTERVIEWER: What are your main duties?

SorTwARE DEVELOPER: First of all, [
analyze my customers’ needs and make
a plan for the program | want to create.
Then, [ design programs that will help
them accomptish their goals. T alse need to
monitor the software after it’s created to
ensure it runs smoothly,

INTERVIEWER: What skills are necessary for
aperson in vour job to be successtul?

SOFTWARE DEVELOPER: Since | design
programs for computers, [ have to be
very creative, [ have to think of fun and
interesting ways for people to use their
computers. ] also have to be a good
communicator in order to get along with
the people 1 work with. Finally, I have to pay
attention to details in order to make high-
quality computer programs.

INTERVIEWER: Thank you so much for
sharing. 1 think we have all learned a lot
about your job today.
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Suggested Evaluation Insirument

Student: Date:

Checking and Maiching Lists

Checklist

Criteria

Clear language

Attractive art

Well organized presentation

Suggested Evaluation Instrument

Student: Date:

Checking and Matching Lists

Checklist

Criteria ' Yes

Clear language

= | Attractive art

Well-organized presentation
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Student:

Suggested Evaluation Instrument

Date:

Descriptive Value Scale

* Read and mark {v) the corresponding criteria in the Descriptive Rating Scale to evaluate your
student’s project. If necessary, write notes to support his or her future development.

Category

Excellent

Criterio

Needs Improvement

Students find it difficult

risk and describe how to
avoid them.

Conventions | Students can identify Students can identify
situations of personal situations of personal risk | to identify situations of
risk. with some support. personal risk.
They can use the correct | They still make some They need extra support
intonation to identify mistakes while using to use the correct
Intonation situations of personal the correct infonation infonation to identify

to identify situations
of personal risk and
describe how to avoid
them.

situations of personal
risk and describe how to
avoid them.

Use of English

They always use a
suitable verbal language
and volume.

They use a suitable
verbal language and
volume most of the time.

They find it difficult to
use a suitable verbal
language and volume.
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Suggested Evaluation Instrument

Student: Date:

Anecdotal Note

¢ Use the following Anecdotal Note, or a similar one, to evaluate students’ projects.

Audio Descriptions

Note

Student’s Name . .
{Write accomplishments and needs.)
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Student:

Suggested Evaluation Instrument

Date:

Observation Guide

* Read the criteria and mark (v) the corresponding value to evaluate your student’s project.

If necessary, write notes to support his or her future development.

Criteria ‘ Values

The group focused on an important problem.

Yes needs improvement
They asked interesting questions. Yes needs improvement
Their answers were correct. Yos needs improvement
They took turns to speak. Yes needs improvement

Notes: __
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Suggested Evaluation Instrument

Student: Date:

Self-Assessment Form

* Read the category and circle the value.

Values: @ = Excellent @ = Good @ = Not so good ® = Not so good

Category l Valve

| can identify warning and prohibitions.

| can explain what signs are for.

| can relate signs to places or situations.

©OO©
0006
OOOo

| presented my signs with confidence.

Suggested Evaluation Instrument

Student: Date:

Self-Assessment Form

* Read the category and circle the value.

Values: @ = Excellent © = Good @ = Not so good ® = Not so good

Category l ' Valve

| can identify warning and prohibitions.

| can explain what signs are for.

| can relate signs to places or situations.

| presented my signs with confidence.

©©V©
©OOO
Glelelle)
B[ BI(BID)
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Suggested Evaluation Instrument

Student: Date:

Self- and Peer Assessment Form

* Read the category and draw the value.

Values: @ = Excellent @ = Good @ = Not so good ® = Bad

Criteria

Yourself _ Clossmate

Can identify the parts of a story {beginning,
middle, end)

Can make up a story from a picture

Can identify and describe situations

Can choose a creative title for a story

Can tell a story from pictures

Can show respect during others’ presentations




Suggested Evaluation Instrument

Student: Date:

Checking and Matching Lists

Checklisf

Criteria

Clear language

Atftractive art

Well organized role-play

Suggested Evaluation Instrument

Student: Date:

Checking and Matching Lists
Checklist

Criteria

Clear language

Attractive art

Well organized role-play
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Student:

Suggested Evaluation Instrument

Date:

Observation Guide

* Read the criteria and mark (v} the corresponding value to evaluate your student’s project,

If necessary, write notes to support their future development.

Criteria

The team wrote @ list of words and phrases to

Values

describe magical objects. Yes needs improvement
The team added related pictures. Yes needs improvement
The team described objects clearly. Yes needs improvement
They were confident giving the presentation

and answering questions. Yes needs improvement

Notes:
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Suggested Evaluation Instrument

Student: Date:

Anecdotal Record

* Use the following Anecdotal Record chart to evaluate your students’ projects.

To Follow Up
on Next Time

Student’s Nome Strengths Areas of Growth
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Student:

Suggested Evaluation Instrument

Date:

Questionnaire

* Read the questions and mark () the corresponding answer fo evaluate your student’s project.
If necessary, write comments to support his or her future development.

Questions and Answers ‘

* Did everyone participate?

Yes needs improvement

Comments

¢ Was the report clear?

Yes needs improvement

¢ Was the presentation organized?

Yes needs improvement

* Were the visuals attractive?

Yes needs improvement

* Coula the group answer questions about
the report?

Yes needs improvement
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/7 Assessment Uk |

Name: Date:

A Read the transcript from a TV show about global traditions. Then complete the table with
similarities and differences between the Chinese New Year and another tradition or celebration
of your choice. (10 points)

. Presenter: Welcome to Celebrations around the World,
T Julie is our visitor today, she is here to talk about
- Chinese New Year. Tell us what you know, Julie!
Juue: Thank you! This is an ancient celebration from
China. China is a faraway country and its traditions
T are completely different from ours! On New Year,
for example, people wear red clothes to attract
good luck. They also give red envelopes to children ~ .
and to elders.
Presenter: Red envelopes? What's inside them?
Juue: They have money inside! Those envelopes are also
to attract good fortune.
PresenTer: Wow! That is a great tradition!
Jutie: There is also a parade. h ’ PN
-+ That parade is not like the ones we know, the most important part is the
i dragon or lion dance. People like to watch those dances to have good
luck in the following year
Presenter: That sounds really interesting!
Juce: Itis! Finally, | want to say that the Chinese invented fireworks more
than 3000 years ago. They created these colorful displays to scare evil
spirits away on New Year. This tradition spread all over the world.
These days, we use fireworks in different situations!
Presentzr: Thank you, Julie! Now we have a. . .

L%
SN U N,
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A Complete the instructions in the safety poster with the words in the box. (5 points)
_ __ P»2)Keepclear of windows

B Label the safety poster with the features in the box. (5 points)

Assessment Uni: 2

Name:
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e
L
c
Q
£
7
@
@
"
7]
- 4

Name

150 Unit 3 ® Assessments



Assessment Uni: 4

Name: Date:

A Read the poster. Then use the information you have learned to answer the questions below,
using your own words and ideas. (10 points)

No More Empty Planters!

Did you know that the playground becomes muddy when

it rains? That happens because the empty planters there
flood easily. Have you noticed the dirt in the area during the
dry season? It's the wind that blows it away!

Did you know that these problems happen because there
are no plant roots to hold the soil during dry season or to
absorb water during the rainy season?

Think about possible solutions to these problems, and come
to our meeting next Friday, at 5:00 PM, to share them. Children

and adults will work together to have a cleaner and more

beautiful playground!

METTRVRL L SRTTFS T OO

What is the problem?

Why does the community
have that problem?

How can they solve the problem?

What do they need to solve
the problem?
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# Assessment Uni: 5

Name: Date:

A Complete the signs. Write a short explanation under each one to explain what it means,
using your own words. (10 points)

o
n
L
" y \.
1 2.
4 ™ 4 A
F& 7
\ y \ y
3 4.
4 ™ 4
\ D _J \_
5 6.
4 \ [ o ™
@
o Ny o
N
\_ y \_ y
7 8,
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Assessment Usf:

Name: Date:

A Read the historical accounts. Then write five sentences comparing the transport over time
in New York and London. (5 points)

By 1950. New York already had a big transport system. There had
been a subway system since 1904, There were already good quality
expressways for cars, taxis, and buses to drive in and out of the city.
The ra:lroad was opened in 1832! The ferry service had run since
1811. There was even an airport from 1930,

Today the same transport systems are in place but vehicles are
modemized and more advanced. But now lots of New Yorkers prefer
to trave! using bikes to look after the environment. Ferries still

Cross the river. expressways are now made with concrete. Today the
airports are bigger and have over three thousand flights daily.

Londoa is home to the first underground railway, called the Tube. By
1950 it was already 87 years old. From 1900 onwards, there was a
system of motorized buses in place that had routes all over the city.
Before that the buses were carriages with horses to pull them. It was
a bumpy ride back then.

London’s underground trains and red double decker buses are famous
all over the world today. So too are the black Hackney Cab Taxis!
You can take a boat ride along the Thames but people don’t really
use boats now to get around this city. London Heathrow airport is
one of the busiest in the world! A plane takes off every 45 seconds!

B Write five sentences comparing where you live to New York or London, either in the past
or now. (5 points)

1.

2
3.
4.
5
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1 Assessment Unfiz 7

Name: Date:

A Order the conversation by adding numbers to the boxes. The first has been done for you. (6 points)

LAuRA: Can | have a kilo of pears, please?
Mgr. LopEzZ: Sure. Anything else?

1 LAurRA: Good morning, Mr. Lapez.
MR. Lopez: Good morning, Laura. How can | help you?

LAURA: Here you are.
MRr. LOPEZ: And here's your change. Thank you very much.

LAURA: No, thank you, Mr. Lopez. We have cereal at home. How much is the total?
Mgr. LOPEZ: OK. That will be $45, please.

LAURA: Thank you, Mr. Lépez. Have a nice day.
MR. L&PeEz: You too, Laura. Goodbye.

LAaURA: Yes, | need a carton of milk and a dozen eggs, please.
Mr. Lorez: OK. Will that be all?

LAURA: Yes, that’s all.
MR. LoPEZ: Would you like to take some cereal, Laura? It's 25% off today.

B Match the label to the explanation. (4 points)

If you buy one item, you get another free.

When you buy two items, it's the same
price gs one item.

You get a fifty percent discount if you
buy this item.

You get a twenty percent discount if
you buy this item.
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Assessment Unfi:

Name: Date:

A Read the legend of Excalibur. Then answer the questions with short sentences, in your own
words. (10 points)

Excalibur

Once upon a time, in the Kingdom of Britain, there lived a great
king called King Uther. Evil magic and bad people threatened his
kingdom. He was terrified for his only son, Arthur, so he sent Arthur
away to live with a good family, who raised him as their own.

Uther asked his friend, Merlin the greatest wizard ever known—to
protect Arthur and to bring him back to rule over Britain when the
time came. They created a special sword named Excalibur that had
great magical powers. and was so strong that it could cut through
stone and metal.

On the night that King Uther died, Merlin cast a spell and left

Excalibur stuck in a large stone in the center of London where everyone could see it. He left a
message on the sword. [t said that anyone who could take it out of the stone was the rightful king of
Britain. Many people tried to pull out the sword but they all failed.

It was years until young Arthur visited London with his family. Looking for a sword that his
brother could use in a tournament, he passed by the sword in the stone. Arthur approached the stone
and pulled the sword out with ease. The people passing by couldn’t believe it - - a small boy was the
righiful king!

Arthur became king, and he reigned over Britain. The people loved him because he won many
battles, always carrying his sword, the great Excalibur,

1. What Fappens at the beginning?

2. What Fappens in the middle of the story?

3. What Fappens of the end?

4 What is the relationship between the characters?

5. How do you thirk the magical object will be used?
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Assessment Uzl ©

Name: Date:

A Categorize the phrases for where they come during an interview. (5 points)

You're weicome, Do vou have a minute? Here 15 the first question.. Wrat is 1t acbout?
CXCUSE Me, I'm doing research on. Thank you very much for your ime.
AL T Y e ey * FLEREL I I |

B Categorize the phrases used when discussing an interview
and put them in the table below. (5 points)

| think that .. | don't agree. No, | don't think so.
Yes, | agree. | belicve. .. You're right
| disagree N my cpimion...
N S S AL NN & Y LA D SN e
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Assessment Uni; 10

Name:

Date:

A Read the article about three different jobs. Then think about the main and secondary idea
of each job and complete the table. (10 points)

Carmen Silva

Nanotechnologist
As a ranotechnolegist, | study
the phenomena and fine-tuning
of materials from atomic to
molecular scales, where properties
differ significantly from those at
alarger scale. It means | work
with particles the size of an atom
and by doing so | can create, for
examnle, materials that are really
good at turning sunlight into

energy, or even turn polluted water

into drinkable water. Right now,
P'mwaork in a lab together with a

group of scientist in a project about

how to make batteries last longer.
I like to think | make people’s lives
better with what | do.

Samantha Hills
Organic Food Producer

I harvest chemical-free fruits and
vegetables on my farm. Organic
farming is a method of crop and
livestock production for fruits,
vegetables, and dairy products,
such as mitk and cheese, without
using any kind of pesticides,
and without giving the animals
antibiotics or hormones. Every
Wednesday, | send a text to the
chefs at the local restaurants to
see what they need at the start
of the week so we can deliver it. |
think that its not only important
to get food, but also we should
care about how we get it.

a4
David Miller
Animator
| work in the film industry as an
animator. What | do is create
multiple images that displayed in
a rapid sequence give the illusion
of movement. | spend most of
my day drawing and making
sketches on my computer. Once
a sequence is finished, | join the
voice actors and musicians to give
life to the images. As an animator,
| combine art with technology. |
like to think myself as a magician.

S FTE P LI T PO 2t
-
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 Answer Key

Unit 1 Assessment
A Answers will vary, however, students need to write five

comparative sentences about the Chinese New Year.

Oral Assessment

Divide the class into pairs. Provide each pair with

several images from traditions they will be familiar with.
Alternatively, ask students to bring photos or pictures from
home. Ask each pair to explain the traditions to each other.

Unit 2 Assessment

A (from top to bottom) make, wash, Wipe, eat, Keep
B (from top to bottom) Title, Main objective, Images,
Numbers, Ordered safety instructions

Oral Assessment

Divide the class into pairs. Provide them with an example
of some safety instructions, for example, an emergency
earthquake poster or a fire evacuation poster. Ask them to

explain the instructions to each other.

Unit 3 Assessment

A Possible answers: 1. The goalkeeper saves it. 2. The
crowd are cheering. 3. He throws the ball. 4. He hits the
ball. 5. She is ready to serve. 6. There are 8 swimmers
in this race. 7. The referee shows a yellow card. 8. He's

reaching for the ball. 9. He's the winner!

Oral Assessment

Divide the class into small groups. Provide them with
images from newspapers or the [nternet of sporting
events. Give the groups time to prepare a narration of the
events. During feedback, ask them to perform their sports

narration to the class.

Unit 4 Assessment

A Students should write as much as possible to answer the
questions. Possible answers could include: The problem

is that the playground becomes muddy when it rains and
floods easily. They have the problem because there are no
plant roots in the planters by the playground. Answers will

vary for the final too boxes.

Oral Assessment
Divide the class into smail groups. Ask them to think of a
problem in their school or community, and discuss ways to

solve the problermn.

158 Answer Key

Unit 5 Assessment

A 5 points for the signs and 5 points for the explanations.
Possible messages on the signs: 1. No Littering, 2. Caution!
Wet Paint, 3. Warning! All dogs without a leash will be
taken away. 4. Do not take trolleys out of the parking area.
5. No phones allowed in the classroom. 6. Danger! Risk of
fire, 7. Warning! No lifeguard on duty, 8. Careful!

Oral Assessment
Divide the class into pairs. Ask each pair to draw several

signs on a piece of paper, then explain them to their partner.

Unit 6 Assessment
A and B Answers will vary but students should use

language from the unit.

Oral Assessment

Divide the class into small groups. Ask them to describe
how they believe their community has changed over time.
While they are talking, walk around the class and observe

their discussions.

Unit 7 Assessment
A (from top to bottom) 2, 1,6,5,7,3, 4
B (from top to bottom) 1, 3,4, 2

Oral Assessment
Divide the class into pairs. Ask them to roleplay buying and
selling different products.

Unit 8 Assessment

A Possible answers: 1. King Uther had a child who he sent
to live with another family. Merlin and Uther created a
magical sword. 2. King Uther died and Merlin put the
magical sword in a stone. 3. Arthur, King Uther's son,
pulled the sword out of the stone and became King. 4.

Answers will vary. 5. Answers will vary.

Oral Assessment
Divide the class into small groups. Ask them to retell a
myth, legend or tale that they know, and for their group

members to ask questions afterwards.

Unit 9 Assessment

A Left column: Excuse me. Middle column: What is it
about?; Right column: Thank you very much for you time.;
B Left column: [ think that...; Right column: [ don't agree.




-

Answer Key

Oral Assessment
Divide the class into pairs. Ask them to come up with 5

interview questions about a topic.

Unit 10 Assessment

A (by job) Nanotechnologist — Main [dea: Working

with very small molecules; Secondary Idea: Turning
sunlight into energy. Organic food producer — Main Idea:
Harvesting chemical-free fruits and vegetables; Secondary
Idea: Delivering organic food to local restaurants.
Animator -- Main Idea: Drawing and making sketches;

Secondary Idea: Work with voice actors and musicians.

Oral Assessment
Divide the class into pairs. Ask each pair to think of a job,
and try to describe it.

Reader Answer Key

Unit T Comprehension Check

A 1. Canada and USA 2. Give thanks for the harvest. 3. To
spend the day with the family. 4, Many families go to parades
or watch them on TV,

B 1. To show what people do, eat, and wear. 2. A roasted

turkey or a settler receiving help from a Native American

Unit 2 Comprehension Check

A 1. Wear a seatbelt, lock the door, and get out of the car
on the sidewalk side 2. Wear a helmet. 3, Not run across
the road. 4. Not play in the kitchen.

B 1. and 2. Student answers may vary

Unit 3 Comprehension Check

A 1. New Valley dropped the baton. 2. North Star took
second place 3. It started to rain. North Star's runner
sprained an ankle and Central helped North Star reach the
finishing line.

B Aiden and Emma were only concerned about North
Star and Central but the commentator described the

performance of all six schools.

Unit 4 Comprehension Check

A 1. No resources 2. Read-a-thon and Dance-off 3, Gave a
little money for each book 4. Interactive whiteboard

B Discuss the problem, brainstorm solutions, Try a

selution 2. Selling schovl items, car wash, etc.

Unit 5 Comprehension Check

A 1. Children must have an adult with them 2. Not move
artifacts such as rocks or fossils 3. Not allowed to take food
or drink on the rides, 4. Stay on the trail.

B 1. No food or drink 2. Don't climb 3. Wear a seatbelt

Unit 6 Comprehension Check
A 1. Because of the War of [ndependence. 2. March 25,
1824, 3 Yellow fever, the bad condition of the roads.

B 1. Student answers may vary. 2. Student answers may vary,

Unit 7 Comprehension Check

A 1. Attracting young people to buy their clothes. 2. Loose
sweaters, canvas tennis shoes. 3. A casual dress with
leggings. 4. Layer their summer clothes.

B 1. Answers may include: Because there are signs up in

the store. 2. Student answers may vary

Unit 8 Comprehension Check
A 1. To learn his tricks. 2. No. 3. To be with Aladdin.
B 1. Answers may include: Yes, because there is magic.

2. Student answers may vary.

Unit 9 Comprehension Check

A 1. Adopting dogs from the shelter and giving cheap
classes to preschool children. 2. Because he was sad about
what happened to them when he found cut. 3. Because
she’s been dancing since she was two and loves it. 4. Saving
the animals and making the kids stronger and fitter.

B 1. Answers may include: Because the focus is entirely

on the interviewees, 2. Answers may include: Do some
research about who you are interviewing and plan the

questions to ask.

Unit 10 Comprehension Check

A 1. Lighting up a neighborhood. 2. 1t is monitored and
controlled by qualified operators and engineers. 3. With
the phrase “and all is well” 4. They spoke to switchboard
operators who connected the call physically with wires.
B 1. Answers might include: a lot, because many services
are provided by them today. 2. Clothes are made in huge
workshops by machinists now. In the past they were

individually made.

Answer Key 159



Bibliography

Recommended Books

Bernabei, Shook, Hover {2018). Text Structures from Nursery Rhymes. Corwin Literacy.

Berry, J. {2013). Every Kid's Guide to Being a Communicator. lllinois: Watkins Publishing House.
Cameron, L. (2001). Teaching languages to Young Learners. Cambridge: Cambridge University Press.
Coleman, M. (2012). Plan #t: Conducting Short-Term and Long-Term Research. New York: Powerkids Press
Gass, S.M. {2013} Second Language Acquisition. New York: Routledge.

McCarthy, M. (2017). English Vocabulary in Use Elementary. Cambridge: Cambridge University Press.
Mazer, A., Potter, E. (2010). Spilling Ink: A Young Writer's Handbook. New York: Roaring Brook Press.
Scrivener, J. {2017). Classroom Management Techniques. Cambridge: Cambridge University Press.
Scrivener, J. (2010). Teaching Engfish Grammar. Macmillan Publishers Limited.

Swan, M. {2014). Practical English Usage. Oxford: Oxford University Press.

Thorbury, S. (2010). How to Teach Grammar. Harlow: Pearson Educational Limited.

Thornbury, S. {2010). How to Teach Vocabulary. Harlow: Pearson Educational Limited.

Thorner, N. {2015). Motivational Teaching. Oxford: Oxford University Press.

Webb, S. {2012). How Vocabulary Is Learned. Oxford: Oxford University Press.

Wilson, J). {2010). How to Teach Listening. Harlow: Pearson Educational Limited.

Recommended Web Sites

http:/ /kincoze.com/what-are<ardinal-directions/

http:/ /www.historyforkids.net/

hitp:/ /www.safetynetkids.org.uk/

hﬁps://cmericonliteroture.com/short-stories—For—chi!dren

https://childdevelopmentinfo.com/child-activities/ 1 O-online-tools-forkids-to-improve-writing-skitls/#.W_|1KvZFzIU
hﬂps://flinfobox.com/b|og/chi|d-deve|opmeni/f0ntostic-stories—for—kids

https://hub.diylab.eu/2016/01 /26/selling-and-buying-in-mathematics/

https://kids.kiddle.co/Sport

https://www.ecmhc.org/tutorials/social-emotional /mod4_3.html

https:/ /www.mobal .com/blog/traveltalk/destination-guides/customs-a nd-traditions-from-around-the-world /

https://www.neok 1 2.com/Public-Speaking.htm

160 Bibliography



| 4°°
' D
\ : b’b‘,
S8
| y
Q’K
p
3
*’b
)

A
’é\
v

imEnglish

Think! in English is an innovative approach to teaching
English to children between the ages of five and twelve. It has
been designed to help students acquire basic communication
skills in English while developing critical thinking skills.

Think! in English provides a selection of attractively
illustrated informative and narrative texts, that will allow

students to learn language through stories and curricular
content.

Think! in English follows a product-based approach,
which gives direction to the learning process while
transforming it into a meaningful experience for children.

Components:
Activity Book
Reader
Teacher’s Guide
Class CD
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