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Estimado(a) maestro(a):

La Guia Didactica que tiene en las manos es el resultado del esfuerzo realizado por el
gobierno federal y los gobiernos estatales, para garantizar que los(as) alumnos(as) que
cursan la asignatura de Lengua Extranjera. Inglés puedan acercarse al conocimiento y
dominio de una lengua diferente a la materna y, con sus orientaciones, alcanzar una
educacion de excelencia.

Los materiales educativos que conforman el paquete didactico le ayudaran a que
los(as) estudiantes de esta asignatura logren familiarizarse, conocer, comprender y
comunicarse en Inglés como lengua extranjera.

Esta Guia didactica contribuira también a su formacion docente, pues en ella
encontrara recomendaciones metodolégicas y disciplinares para generar mejores
ambientes de ensefianza y aprendizaje de la lengua inglesa; ademas, cuenta con un
disco que contiene modelos orales e imagenes fijas que le apoyaran en su quehacer
docente.

Le deseamos éxito.

Distribucion gratuita. Prohibida su venta.
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introduction

Tt ! in English is a seven-level series for students
between the ages of five and twelve. The activities
have been selected to teach grade-appropriate social
practices while helping students develop critical
thinking skills. The well-graded English language
syllabus takes a spiral approach through the grade
levels, providing constant recycling and integration of
new language with previously learned language.

The Course Objectives

The general purpose is for students to develop the skills

and knowledge necessary to participate and interact in

both oral and written social practices of the language.

The specific objectives of fifth grade of primary inctude:

+ Describe ways in which cultural differences can affect
communication among individuals and groups.

» Understand how people and situations can influence
someone’s attitude towards learning a foreign language.

« Use strategies to react in specific situations while
learning a foreign language.

« Use a simple linguistic repertoire to communicate
ideas in familiar situations.

« Exchange information which is relevant and of
personal interest.

+ Participate in short and structured social exchanges
in familiar situations.

The Methodology

Té. I adopts an action-oriented approach based on
the premise that learning is constructed around actions
required to achieve a particular outcome, not just a
pretext for language learning. To this end, each unit

of study in T¥+ & in English revolves around the
collaborative construction of a Product (the outcome) that
requires the use of target social practices (competencies).

The Learner

T:: 1 in English allows the learner to become an
active participant in the learning process. For this to be
successful, the learner must be aware of this goal and
the nature of the task, his or her needs, strengths, and
weaknesses with respect to this task, and what he or
she still needs to learn in order to reach this goal.

The Teacher

The role of the teacher is to propose and define,
together with the class, the Product or final goal of
each unit and the activities required to achieve it. The
teacher must generate and promote opportunities
for real communication, both oral and written, in the
classroom, while encouraging reflection and analysis.

4 |Introduction

The Units

Each unit revolves around the creation of a Product
using the social practices, Students start by exploring
and analyzing the social practice in context. They use
the social practice communicatively in activities, then
reflect on and review their production, and finally, they
socialize and share their work with the class.

Evaluation

T&: b in English aims to help students become
more autonomous learners. It includes evaluation tools
such as checklists, rubrics, and questionnaires to aid
in this process. Students can then reflect on their own
achievements and find strategies that will help them
improve their learning.

T3:  h in English also includes suggestions of when
and how the teacher can assess students’ progress. It
is important to keep in mind when grading that the
tocus is on fluency and communicative competence.
Ongoing assessment and evaluation instruments can
be found at the end of each unit,

Product

T.. % in English encourages students to share
knowledge and expand it into a real-life product.
As students move from oral language to print, they
develop transferable skills and knowledge that can
be applied to other subjects and non-classroom
communicative situations.

Evaluation

To evaluate students, we must recognize that language
learning is a process and that students will acquire
social practices at different speeds and in different
ways. To promote learner autonomy, self-assessment

is an integral part of this course and comes in the form
of a pre-assessment and ongoing checklists for students
to complete during production stages of the learning
process.

For teacher assessment, I-. & in English includes
both formative and summative assessments. The
formative assessments come in the form of suggested
activities that can be used throughout the units to
evaluate different skills. The summative evaluation
comes in the form of a Product with a suggested
evaluation instrument. In addition, a photocopiable
written assessment and instructions for oral
evaluations related to the learning outcomes of each
unit can be found at the end of the book.



For the Student

The Activity Book

The Activity Book includes an ANl about Your Book section, so
students know what they will find in their books. Each book
offers ten units related to the three learning environments.

le,
Iﬁf - _ﬁi-_"f
Family and Recreation Academic and
and Literature Educational

Community

Each unit revolves around a unit Product and offers ten to

twelve pages of activities designed to stimulate critical thinking

skills while developing specific social practices.

The book is made up of ten units. Each unit presents
the Environment and the Social Practice of the
Language outcomes for that unit. The specific order
given to the units helps to the development of mental
processes necessary to soive problems and define
students’ abilities to learn English. And by shifting the
Social Learning Environments, instead of presenting
them in a row, children can participate in common
social situations and produce simple writing samples,
describe experiences, justify opinions, and briefly

explain plans. o
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A short description of the unit Reader
text includes the corresponding
audiotrack on the Class CD. [t is
important to motivate students to
read the text at home or in class and
to do the follow up discussion in class.
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Brief steps for the unit Product per Jesson
are listed on this page so students have a
clear idea of what the Product is and what
they are working towards.

LS
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Stepd

Seepd

Before you start poses
questions related to the
images. The unit opener
pages introduce the topic
and allow you to activate
and assess prior knowledge.

o fenr Ong P ncs g Angmer

DigiTips suggest websites
or alternative tools

that will provide extra
information to reinforce
the information in the
Activity Book or to help
students with the Project.

For the Student 8
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___ Product Time boxes offer
more detailed instructions.

Students are invited

to evaluate their own
progress using the
checklists in the Check
what you know! boxes.
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An icon with reference
to the corresponding
track on the CD
appears at point of use.

Instructions for the last
Product step guide students

through the presentation o
phase. It includes an
evaluation tool that will
allow students to evaluate
their work and that of their
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A final Check what you know!
section allows students to
go back vver the unit and

evaluate their achievement of
the learning outcomes set out

at the beginning of the unit.

Additional materials are provided at the back of the Activity Book.
An English-English Glossary with
key vocabulary from each unit can
be found at the end of the book.
This section allows students to
develop independent study skills.

Useful Phrases provide

functional language to help
students communicate and
develop the Social Practice.

6 For the Student

At the end of the unit a self-
assessmert tool gives students
the opportunity to reflect on their
attitude, participation, and study
habits throughout the unit.
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A Bibliography offers students links
to texts or fun related the topics on
the units. It also includes websites
that can be used for research or
language practice.



Reader

The Reader offers a selection of

informative texts on age-appropriate

topics that will help bring the real
world into the classroom. It also
includes a selection of original

and traditional stories, which

give students the opportunity to
explore different literary genres
while introducing them to the
traditions and customs of English-
speaking cultures, The Reader
texts were designed to be used as
additional extensive reading, which
students can read independently or
collaboratively, at home or in class.

Compiehension Chack
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At the end of each unit,
Comprehension Check activities
help students learn to read

for specific information and

tor general comprehension.
Vocabulary activities aid students
in developing reading strategies
related to deducing the meaning
of words in context. In addition
to this, each text also includes
discussion questions that allow
students to develop critical
thinking skills, like inference,
interpretation, and evaluation.

B S T

The Student Council

The Reader presents language in context and provides simple,
everyday patterns that students can easily identity. These points
are then revisited and practiced in class.
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Each text includes a title page to
introduce the topic or genre and
help students make predictions
about the text.

Key vocabulary and words that students
might have difficulty with have been
highlighted in bold the first time they
appear. You can help them infer their
meanings. Also, these words can be
found in the English-English Glossary
in its simple form.

For the Student 7



For the Teacher

Teacher’s Guide

The feacher’s Guide was designed to ofter teachers suggestions and support in three main areas: content and
cultural information related to the topic of the unit, language support for target structures, and suggestions
for adapting materials to different student needs and teaching contexts. A reproduction of the Activity Book
is included with answers in bold small caps for easy identification.

Each unit includes a box with functions, sample
language, and key vocabulary related to the unit.

[n this section you can reflect on the way the
English language works, paying special attention
to the interpersonal communication, the use of
contextualized English in real social situations and
the learning of cross-curricular disciplines.

@
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Before you start boxes
offer suggestions to
introduce the topic

and activate previous
knowledge, as well as
classroom management
to deal with the pictures
and questions. Sample .
answers are always -

included. -

DigiTips suggest websites or alternative tools
that will provide extra information or practice
to reinforce the information in the Activity Book
or to help you with the project.

Unit 3t

N

About the Topic boxes
give cultural, academic, or
general information about
the topic of the unit

or specific elements to

aid the teacher in class
preparation. These can
include additional sources
where teachers can go for
more information.

8 For the Teacher

Curricular Flexibility boxes
support the teacher with
ways to adapt content or
specific activities to their
teaching context {(group
size, language proficiency,
cultural background, social

The Resources boxes
include ideas to

use Flashcards in a
communicative way,
and also ways to
incorporate the Reader
or extra materials into

context). The aim is for the class.
students to achieve the social

practice corresponding of

language level.
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Scaffolding activities
offer suggestions for how
teachers can support
student learning or make
an activity more or less
challenging.

Self-Assessiment boxes
offer suggestions for
how to guide students
— in the Check what
you know! sections
throughout the unit.

The Language Knowledge boxes otfer Product Time boxes summarize what students
grammar explanations, including learned during the lesson, and offer ideas to adapt
functions, use and form, and focuses on steps if necessary and for classroom management,
common problems for Spanish speakers together with reminders to make sure students bring
and suggestions for solutions. the materials they need for that class or the next one.

Possible answers for open discussion
questions and sample language for oral
activities are included at point of use,

unit 1" g = X : M

Ongoing Fvaluation

boxes suggest how the
teacher can evaluate
students’ production while
performing speaking
activities. Suggestions

to notice fluency,
pronunciation, vocabulary,
and more are included.

For the Teacher ©




For the Teacher

Evaluation boxes at the end of each unit refer teachers to the suggested
evatuation instruments for the Product from the SEP program, together
with a photocopiable exam, all included at the back of the guide.

Unit 1

yF 9

The Final Evaluation box suggests how to guide students using the evaluation

k2

tools on the last two pages of each unit to evaluate their final Product, how they

worked in the unit, and their achievement of the learning outcomes.

The Class CD

Each Teacher’s Guide comes with a Class CD.
This includes a selection of images that can
be projected in the classroom. It also contains
recordings of the narrative texts from the
Reader and the audiotracks for the listening
activities in the Activity Book.

Additional resources at the back of the Teacher's Guide

to articulate with the activities in each unit:

« English-English Glossary

+ Audivscripts for listening activities

« Photocopiable Evaluation Instruments for the final Product

« Photocopiable Unit Assessments with instructions and Answer Keys
« Answer Keys for the Comprehension Check activities in the Reader
« Biblivgraphy of reference books, suggested books, and websites

10 For the Teacher




Scope and Sequence

Unit 1

Learning Outcomes

+ Explore directions

+ Understand directions
to go from one place
to another

+ Describe surroundings
as a reference point

+ Write directions to

go from one place
to another

+ Offer directions to
get around

Unit 2

-/ Family and Community

Social Practice: Exchange information to get from one place to another.
Product: Quick Guide to Go from One Place to Another

Language Production

+ Describing your surroundings as a reference
point: It's right after the lake.

« Writing directions to go from one place
to another: Turn right and walk along
Government Grove.

= Recreation and Literature

Social Practice: Accept or reject requests in role plays.

Product: Requests Role Play

Learning Outcomes

« Explore exchanges
and situations where
requests take place

« Explore and understand
expressions to accept or
refuse requests

+ Exchange expressions
to accept or refuse
requests

» Accept or reject
requests in role plays

Language Production

« Exploring dialogues where expressions to
accept or reject a request are used: May { have
a glass of water?

+ Examining ways to accept and refuse requests:
No, I'm using my book. Sorry!

+ Exchanging expressions used to accept or
refuse requests: Sure. Here you are.

page 16

Vocabulary

places in a town

page 28

Vocabulary

food, places, medicine, toys,
invitations

Scope and Sequence 11




Scope and Sequence

oG
éﬁéﬁm Academic and Educational

Unit 3

Learning Outcomes

+ Identify problems

+ Explore illustrated
guides to solve problems

+ Interpret information to
follow steps

« Write instructions for
an illustrated guide

+ Follow information in
an illustrated guide to
solve a problem

Unit 4

Learning Outcomes

+ Listen to and explore
news related to familiar
topics

+ Understand news

+ Exchange opinions

+ Present survey results as
news report

Social Practice: Follow information of a pictorial guide to solve a probiem.
Product: [llustrated Guide to Help Solve a Problem

page 38

Language Production Vocabulary

+ Exploring illustrated guides: Nathan got a bike  instructions
Sfor his birthday. He can'’t ride it because the
seat is too high.

« Following steps and instructions: First, check

the light bulb. Then ask an adult.

« Writing instructions: First, make small holes
in the ground.

Family and Community

Social Practice: Exchange opinions about audio news.
Product: News Survey

page 50

Language Production Vocabulary

news, audio, survey, opinion,
score, scale

+ Listening to and exploring news related to
familiar and habitual contexts:  think the
article about music for happy kids is the most
interesting.

+ Understanding and exchanging opinions
about audio news: The news related happiness
to gardening. I think it is really important to
exercise regularly.

12 Scope and Sequence



Unit 5

Learning Outcomes

+ Explore brief travel
stories

+ Do a guided reading

+» Distinguish and compare
natural features and
cultural aspects which
are similar and different
between Mexico and
other countries

+ Write sentences with

descriptions and
comparisons

« Compare natural or
cultural aspects using
a diagram

Recreation and Literature

Social Practice: Read a brief account of a trip to discover natural features and cultural expressions.
Product: Diagram to Compare Natural or Cultural Aspects page 60

Language Production Vocabulary

+ Exploring brief travel accounts: [ have visited  natural and cultural features
waterfalls too.

» Distinguishing natural features and cultural
expressions: The music in Rio was louder than
the music in New Orleans. Mooney Falls are
really tall.

+ Writing sentences with descriptions and

comparisons: Rim Trail has more beautiful
views than the other trails.

Family and Community

Unit 6 Social Practice: Exchange expressions to organize meetings.
Product: Exchange to Organize a Meeting page T2

Learning Outcomes

« Explore and listen to
exchanges of expressions
to organize meetings

+ Interpret expressions
used by interlocutors

+ Assume the role of
an interlocutor in an
exchange

» Participate in an
exchange to organize a
meeting

Language Production Vocabulary

+» Exchanging expressions to organize meetings:  phrases for starting, accepting,
How about if we go to the movies today? rejecting, or proposing a

+ Exploring and listening to exchanges of meeting
expressions to organize meetings: / already
have other plans.

« Interpreting expressions used by
interlocutors: Can't wait! See you there!

+ Assuming the role of an interlocutor in
an exchange: Do you think we can go on
Thursday?

Scope and Sequence 13




Scope and Sequence

Unit 7

Product: Questionnaire

Learning Qutcomes

» Search for and interpret
information about a
topic in documents

« Explore questionnaires
with different kinds of
questions

+ Write questions about
a topic

+ Research and interpret
specific information
about a topic

+ Use a questionnaire to
register information
about a topic

':—;;\

Unit 8

Learning Qutcomes

« Explore fun personal
anecdotes

+ Analyze different
aspects of anecdotes

+ Reflect and discuss
different aspects of
anecdotes

« Express an anecdote
orally

Academic and Educational

Social Practice: Register information of a topic to create a questionnaire.

page 82

Language Production Vocabulary

question words, frequency
adverbs

» Registering information for a topic to create
a questionnaire: Where was the information
researched?

+ Exploring questionnaires with different kinds
of questions: Close-ended questions are
useful to...

~ Reereation and Literature

Social Practice: Tell short anecdotes of interest.
Product: Fabricating Fun Anecdotes

page 94

Language Production Vocabulary

verbs in past tense, question
words

+ Exploring and telling short anecdotes of
interest: The airplane had a turbulence.

+ Analyzing different aspects of anecdotes: It
was really fun when...

« Expressing an anecdote orally: [ was learning
to ride a bike when...

14 Scope and Sequence
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Academic and Educational

Unit 9 Social Practice: Gather information on a topic to get records and mount an exhibition.

Product: Museum Object Labels page 104
Learning Qutcomes Language Production Vocabulary
+ Explore museum object  + Searching information about topics in descriptive adjectives, verbs
labels difterent texts: The Spanish coins are
+ Search for information Interesting.

about topics in different
texts

+ Analyze informative
texts

+ Select and discard
information and
paraphrase main ideas

+ Share information of

museum object labels
and descriptions

« Selecting and discarding information: [ think
the material used is more important.

+ Sharing information of museum object labels
and descriptions: The Starry Night has thick
paint that is swirled to look like stars.

i 'a-"-..' Family and Community

. Social Practice: Describe and compare appearance and skills at different ages.
Unit 10 Pare 4pp g

Learning Outcomes

¢ Listen to and explore

Product: Timeline of vour Development page 116
Language Production Vocabulary
+ Describing and comparing appearance: You curly and straight

descriptions of physical
appearance

+» Understand skill
descriptions

+ Describe your own
physical appearance and
skills

+ Describe and compare
your appearance and
skills at different ages

can describe hair as curly and straight. brown, blond, ginger

+ Describing and comparing skills at different

Sfunny, slowly
ages: She used to wear braces on her teeth.

walk, talk, fly, learn

Scope and Sequence 15
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! community or in unfamiliar : e T
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students are familiar with maps |
- and GPS apps, or whether
! they prefer to ask people for
t_directions.
8 Unit!

About the Topic

The language of giving directions Some students might not be too
| presented in the unit can be adapted . familiar with reading maps or giving

© Giving directions is a topic thatis | !
|
I

difficult even for native speakers.

You can help your students by

asking themn to draw a map of an
' area they are tamiliar with; for

i to any context and to wherever
. your students are located. You may

need to replace the vocabulary and

. directions. You could show them

the Reader and encourage them to
browse through the pages to find out

© how the boy finally gets back home.

teach new words as needed. Some
students might need to learn the
names of natural features, so make
sure to provide both a visual and a
written reference.

; example, their school, their home,

- or their street. You can invite some

* students to draw maps on the board

" and mark the route from their home
to the school. Pay attention to those
students that have difficulty getting a
sense of their surroundings.

- If you have access to the infernet,

. take advantage of apps or map sites
* that can show students routes to get
from one place to another.

You can also use the Flasheards for

the unit, included in the Class CD

to create different communicative
~activities.

- ~
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In this unit students will be

practicing and reviewing the skills

and language needed to produce a

Quick Guide to go from one place

tv another. If students need special

support to finish their project |

successfully, vou may want to i

use alternative support activities :

related to effering directions like !

drawing maps from the school to '
i each students home. Then, they

could also use the maps to write

invitations and directions to visit

each other at home.

The suggested web puage provides

i1 thas Lo yen wib oroole o Quick Guide to
Go from One Place to Another. [ o0ty
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DigiTips

useful phrases and sign samples

+ to give directions to go from one
* place to another. If you have access

to the internet in the classroom,
you could browse through the page

' together with the class as needed. If

not, you could also have them check

" it at home and take notes of the
~ information they find to be the most

useful to share it in class. Encourage

. them to ask tor help if they have any
" doubts about what they read.

Unit {ﬁ

* It's a guod idea to go over the

. Product steps with your class to

" let students know what they will

- be doing during the unit. You
can also allow them to choose
their own Product group, or
decide who will work together
according to their skills. It is
important for students to be
in different tearns so that they
learn to work with people with
different personalities.

" You may want to visit the
suggested web page before the
class to talk to students about
what they will find there. The
phrases and signs in there
can be very useful for extra
activities or clarification.
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Unit {T\f

[P _ - — - = - = 3

" To help students understand

= A In pmrs explore the directions in the Quick Guide und answer the guestions.

 the task, you can first go over e - venues: ) "I" "L_ -

the map in order to familiarize B - T

them with it. You can mention
. the name of the streets and Annual Field Trip to St. Louis Forest Park

review "turn right” and Quick Guide

"turn left.” Follow the chronology to gve an answer to what 1s asked.

Suggested answers: 1. History 9:00-10:00 a.m. Start at the History Museum

Museum, Art Museum, Lake; From the Histery Museum, taen night (=) onto Lugoon Lane. Walk o nde your bike <o

, ; ; Y ei £l b4 9

2 Visit museums, see art Laqoon tone Then turn left (¢~ ) onto Fine Arts Drive, The Art Muscum isin front of the Loke.
. exhibitions, ride on a boat l CoTRTITETT Y 10:30.am-12:00 Noon Vist the PIENIC FSLAND
Lol ) - C ’ . from here, ki right (=) and walk along Fine Arts Drive. Then
-t = ————— GOLF COURSE ) turn right (=) again onto Government Grove. We'll have funch
| To provide scaffolding, you : " HISTORY whee we arrve,
I may read the directions aloud ) MUSEUM . 1.00-3:00 pm. Visitthe BoAT Houst

and have pairg follow and ) After the wsit, turn right () and walk aleng Gevernment Grove.
! come up with the answers as Then turn ieft (+) on the first reod after the Lake. The Boot

. car phee . C¥ House is next to the Prerue Island
- pairs. You can check answers I
. Al « -F 3:30-5:00 p.m. Rowng at the Lake from the Boat House
once you are sure all students . & 7 i '
" have understood the task and o é, o ome and have fun!
H . . A § R o
’ wrl_tten the‘ names of places in Uk & § N 8 Work with o different portner, foliow the other
. their books. &4 : * directions, and complete the Quick Guide. Then, use
L o “ the map to take turns asking for ond qwing directions.
p’ - , .

"10 help students with the - /’”4,{ . %;/% e S e
« speaking activity, go over the "0»,-% A S A
. sample dialogue first. You can S \\{&“
" also help students by writing ART MUSEUM ‘ b@‘% 5=

' the question stem How can
Tgetto __?and the answers
Turn right / Turn left / Walk
along on the board. You may
do one or two demos with
strong students before telling

. pairs to start the activity.

10 Unitl
Curricular Flexibility .
" You can share with your students To provide further practice of
- some information about St. Louis reading maps or giving simple
+ Forest Park. Tell them it's one of directions, you may use realia and
+ the most beautiful urban parks in maps for locations not featured in
" the world. St. Louis Forest Park is the unit. You can decide whether
+ located in the city of St. Louis in the to just use a map to familiarize
- United States. The park has forests, students with locating places, or
" ecosystems, nature reserves, lakes, to use it to practice the language

and streams. It also has museums, a learned on this page.
200, a science center, and an outdoor
musical theater. If you have access to
the internet, you can visit the whole

- map on https://forestparkmap.org




- Unit {1)

C Refiect with a pariner on what other things in your fife it is important 1o know how fo . ——=
give o proper instruchion. Write down some ideas. < - - - : 1 Before d()lng the wrltmg
TO TAKE A MEDICINE, TO PUT TOGETHER AN OBJECT, ALSQ TO, TO DO A TASK ' actmty, you can review the

e . language learned so far by
" drawing a simple map of the
" school grounds and asking
How do [ get to the (school
D Discuss the questions with your partner. . - - - - - - - cafeteria)? Students can then
S e e e novigate” et o : " practice using Turn left. Turn
Sl e e : _right, or Walkalong

» Shate your reflections with the group ond come 1o 0 conclusion. < .

4

Students may read the

: directions to two or three
partners, so that you have time
to listen to their accuracy while
reading and giving directions.
You can also ask students to
write the directions on the
~ board to check spelling.

,._-.

e i s

1

. You can go over the questions 5‘

: ! and the sample answers before
'! telling students to work in

| pairs. You can also read one

: question aloud, ask students

i to discuss it, and elicit their

1

1

answers before moving on

Check what you know!
Check pages 10 and 11. Mark the best options.

Brainstorm Locations
Gel Ingether with your product oo
Bramsmanm geces vou would ke

i
}
E
:
|
i
;
;
§
£
1
!

b e diffuculi o newegaie esnochoese ;Icfc;i“e;ﬂove 1 ©0 the next question. Your

A pIICE 0 MORD 0 Map wil yesr e | conidenily places . choice depends on how much

e the mog gn page 10 03 ginias that can b kard fo motivation and encouragement ,
nuvigate your students need. ;
1 15k for help LT T L,

- Encourage students to read the

. text. You might want to use it as
** additional extensive reading for
To read a text about getting from one place to another, Unitl 11 ° - them to read independently at
Where are we?, check pages 5-16 of your Reader. A eee - s home or collaboratwely in class.

Product Time » Ongoing Evaluation Self-assessment
\ This is the first step of the Product. " While students are writing | ! Itisimportant to guide students ’

i now group students into Product evaluate them on the following: box. You might ask them which

. If vou haven't done so, you can ‘ directions in activity C, you can ‘ - through the Check what you know!

groups by preference or group correct word order, use of ' activities on pages 10 and 11

them strategically based on skill vocabulary, and correct spelling. . correspond to each competency.
level. It is important for students to Make sure to provide feedbackand | After completing their self-assessment,
understand each step of the process answer any questions they may have students can work in small groups

| .
| |
! i
and how it is related to what they ‘ as needed. | to think of ways to improve in each
learnt in class to complete the final \ | area. It might be a go od idea to
Product successfully. You may want : | | have students write down what their
 to let students know that they will . ‘ goals are and how they will work to
- work on this Product throughout the | o improve their English.
' unit and that they must bring the !
materials they need to each class, ;
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Unit /1T

; Before asking students to ask
family members about new
routes, vou can elicit some
information about Chapultepec
Park, Ask students to share
their experience of tamily
activity in class and make sure
they are using English,

To help students with the
listening activity, you can go
over the map again, this time
with the whole class. You can
also elicit how to get from
one place to another. While
playing the track, you can stop
and check for comprehension,
_or you can ask some students
to draw the route with their
fingers.

Before forming pairs, you can
write the language of directions
on the board as a reference.
You can also read the sample
language and do one or two
more demos. Take notes on
students' performance to make
sure they feel comfortable with
the fanguage. You can also do
sume remedial work at the end.

Qngoing E'va]i.uai:ion

During the first speaking activity,

you can take the opportunity
to evaluate how much students
already know about language for

directions. You can make a list of the -
expressions they are tamiliar with
and expand the Jist after the listening |
activity. You can then ask students to
copy the list on their notebooks and
add their own ideas or expressions.

20

- — —. A Look ot the map of the Chapultepec Pork. Biscuss the questions with @ partner.

A s ? hl‘tmg around
K\‘ "¢I.|‘::':::‘:I1 ﬁppe?f “ apuh’@p €c

Puseo de lo Reforma

Av. Grutos

Av.H Colegio Milirar

>
] L
57 o g
R N
g
Y : &
. z B
M-
L NATIONAL ANTHROPOLOGY MUSELM
% E 2, MODERNART MUSEUM
3 3, CHAPULTEPEC Z0G
EA :’; 4. CHAPULTEPECLAKE
=
S s 5. BOTANICAL GARDEN
3 oies 6. CHAPULTEPEC CASTLE

T LAFERIADECHAPULTEPEC

T -
SRt i
%@#@mﬁ%m

+ B Listen to people giving instructions to get from one
place to another it Chopultepec. Drow the routes
on the map.

» Work with g partner. Imagine you are visiting
Chaputtepec together. Look at the mop ond talk about .
the ploces you wont fo visit and how to get there. - |

12 Unitl

Curricular Flexi'bi!ity About the Topic -

It you think your students need | Some interesting facts about
! further practice, you can draw a | Chapultepec Park that you can share

© simple map of the school and have - with your students are: Chapultepec
. students give directions to get from

} means "hill of grasshoppers” in
one place to another. You can also © Nahuatl, The hill where the castle
do this with the school area or an

" stands was first conquered by
- area all students are familiar with.

- the Aztecs. During the Spanish
* Students may benefit from moving © conquest, the Spanish built a chapel,
their bodies to follow directions, so

© first, and then a palace. The palace
you can drill go straight ahead, turn - was home to the National Military
- left/right in the classroom.,

' Academy. The emperor Maximilian

| " rebuilt the castle. It was the

i residence of the Mexican presidents
L - | until 1940,

oy R . L .



C Look ot the pictures of different piaces
in the ¢ity, Discuss the questions in srmalt
groups.

D Read the fext conversation, Role~play ¢
similar coaversation in your groups. Use
the map on page 12.

[T T 8:30
@ ..

N veat 1t e s So T

Chapsalepes otk Toete y @

Aext o the Castle W car dpe et
$ there & botanical garden

oL Rl ¢

ventfe Ve car i ere

Canwe guiola feria then?

SNec, Ul ool ey maee Win eoed 19

faxe the oo s cemeta e A nr o

Creat! See you tomarrow then

Product Time

Have students use their notes
from Lesson 1. Make sure they
understand that now they need

to draw a map and that they can
use the ones on pages 10 and 12
as an example. You can encourage

- them to do a draft first, and then
" afinal version. If students don't
" know the names of the streets on

their map, you can invite them to
use the internet or to ask other
groups. Remind groups to work in
collaboration with each other.

Create a Mop
P T aR e TH

Check what you know!
Check pages 12 and 13. Mark the best options.

from one place 10 ancher

toan Lse fentures as ¢
relerence noird

I ean nek for help

Unitt 13

'Sélf'_-aésessme__nt .

You can ask students to retlect on
the use of language to indicate places
and points of reference. You can

also ask students to give examples to
demonstrate their knowledge related
to following and giving directions

to go from one place to another.

You could remind students that if
they don't feel comfortable with the
language, they can always ask

for help.

Unit ﬁ\,‘f

Ask students if they identity

" the places shown in the
images, comment that other
places similar to those they
know or have visited before
asking students to discuss the
questions, When checking
their ideas, make a list of
the characteristics students
consider important when
choosing a place to visit. You
may do a class survey by asking
them to raise their hand as you
mention each characteristic.
You can also ask a few students
to expand on their answers.

You could read the
conversation aloud and elicit
other possible places to visit,
You can also read the sample
conversation and do a model
with a strong student so it is
clear what they have to do. If
you consider it necessary, vou
can ask students to rewrite
the conversation and practice
reading it aloud.

21



Unit @

‘—Y;ujzz:n ;x;la:n w}-1atra flyer ’ - DA £xe!are the flyer andl answer the queslions in groups.
is. You can also ask students L e
where they would expect to
see a flyer, like the one in their Coyoacan Ride
Activity Book. You can then September 22
set a time limit for students to
discuss the questions. ‘
Suggested answers: 1. It's about (“})\
_aride in downtown Coyoacan. . O
2. A neighborhood, because it . VVEROS O
 covers just a few streets. COYDACAN

b ane R R o U : ‘

R N TR

AT
¢ MRl
L CRLV

* Registration anl breakFast
ab 94w ut Viveros de

" ﬁ {ovodiad

* Start the ride wt 10:00 am
al the cormer of Madrid

2
»
4
[
-
)
=3
z
R
%
7
»

Street and Mexico Avenue

po— ——— —— B PR

I'To tacilitate the listening ; §c (5108 perpersom

| activity, you could 20 over the 9’ CT q_g ﬁ * End at Jarcdi Cenietrin
map and give some directions § coRcan
for students to follow along, ¥ » Live Shows

I While playing the track, 5 ¥ " e Lunch
you can pause it after each : ¢ *

¢ After Party
t students are following. You can |
I encourage them to follow with

:
S
!
!
1
: direction to check that all i
i
[}
1
[}

- JARDIN )
! their finger or a pencil. ’ s e CENTENARIO Come and join us!
e e mm ——— - ‘
P s % B Listen to the conversation. Follow the given directions and drow the route on the map.  *
\ g
You can read the sample ) » Listen again ond number the landmarks in the order they ore possed in the race.
language before asking e e 3 M 151
* students to give directions in oo . o T
X ) @‘:,,K:I'.w"‘u}u:v:' EI‘-L-:‘HH‘.H o ;’_E [T T
« groups. If you think it would
- be helpful, ask students to t - &€ Inyour groups, use the map to toke turns describing your starting locction and asking for

write the directions in their

and giving directions, Decide whether you want fo use north end south or left and right.
: notebooks and read them

You con also practice with a fomily member.

1
; i SF N :
- out in class for other groups Fu s .
" to follow the directions and | i Lo
; confirm whether they are :
i correct or incorrect. : y \
L . G e

14 Unit1

If students find the map difficult to ! I During the activity C, you can

follow, you can draw a simplified . evaluate your students on the

version of it on the board and read | following:

the audio script aloud. You may

also write the names of the places "

first, s it is easier to know where . *U5€ of prepositions

each place is. You can repeat the * e turn-taking

. directions several times and also "+ fluency and pronunciation
encourage velunteers to give the Co

+ directions themselves.

Curriculum Flexibility _ Ongoing Evaluation

i
! « giving directions

22



D magine that you have tu plan a hike ride fike the one on page 14, passing a number of
interesting lendmaorks and attractions. Work together with your group to complete the €
map with the things you wouid like 1o visit on your bike ride, starting in your community

= = e = = — = = =

; You can provide help by
* eliciting names of places

students have seen so far in

. the unit and write a list on the
board. You can also encourage
students to decide whether
they want drawings of the

“-j 7 Blaces or ipst the names.

£ Now imagine thot you should give your
reute directions to a friend or fomily
member, how would you give them?

» Now give those indications fo a
classmate without iooking the map,
did he acrived to the right place?

‘PRODUCT TIME: Step3 -

Write Directions

Gl onethe: wath your pmaust gl ond
Iy SDLeIner 16 moke aouls tha wees
T planes of interest of al ook tr sate
shoneuts nd ke g sleuiegy 10k

acveniage of the wwres 1 he cluses

YOS

‘Product Tirﬁe

Remind students that to carry on
they need to use their material form
the first two lessons, because the
units revolve around the creation of
a project. You may need to monitor
how well groups are working

and provide help as needed. You
could also remnind students of the
importance of writing complete
sentences and making correct use of
capital letters and punctuation.

Ask students if they know how

" to use any drawing or taking
4 . _‘ notes computer programs.

" Provide help as needed. And
encourage them to make their

, maps and take their notes in a
' more technological way.

PEREETIN r [P
Lo : "

Shock what you know! i ' Before starting the activity, you

Check pages 14 and 15. Mork the best aptions.

' + do a review of the language for
1 g understand ) ] . giving directions. You can write
dinccriens for getiing from . the phrases on the board or ask
lmclj :Jd‘:i:;: e students to go back to previous
SUNTGUNCIr s 10 (ive pages and make a note of the
feierences. language they need. You may
ean ok for hiefp also do a model with a strong
student so that all the class
Unit1 18 knows what they have to do.

© You may add a bit of a challenge

" to giving directions by introducing
" the cardinal points. You can, first,
teach them in English: North, South, ask for a raise of hands to see how

' can read the sample dialogue and

Self-aéseséméﬂt . '_ Curricular Flexibility '

After students have answered the
Check what you krnow!box, you van
read each can-do statement and

East, West. You can then teach the many students feel confident with
language for using them with one the language. You may want to do
of the maps from the Activity Book: * turther practice with any of the
Vivervs de Coyoacan is to the west of competencies. You can draw maps
Jardin Centenario. on the board or bring maps to class
and practice asking for and giving
directions in class and describing

- surroundings to give references.

23



Unit fi\

" - — ~* A Look ol the map of the San Diego Zoo Pork. Answer the questions in small groups.

To help with scaffolding, you Remember 1o describe the surrounding oreas as a point of reference.

can first review or teach the o o
names of the animals. You can . ‘ L ‘ L
also ask students for the names ‘ o A '
and location of the areas.

e Caryen 3
Suggested answers: 1. It's a zoo. _ , o Hltharn Froslie N %

" 2. Answers will vary. 3. By \f ' b
looking at the map. 4. Walk @ K }
straight ahead and turn left. e m

' 3

‘The Lost Forest is on the right,
next to the Parker Aviary.

Lot Forest
Befure doing the listening ,
aCthIt,y, Y()u Ca.n aSk St_UdentS Discovery T T Urbars bJunghe
to brainstorm ideas of what Gutpost .

i ide wi e |
they think the tour guide will XK

say or read the names of the
areas aloud. While playing the
audio, you can pause after each
sentence so that students can
locate the places on their maps.

- Before the speaking activity,
you can do a quick revision of -
language for giving directions.
If you think it's needed, write

the phrases on the board.
<. B Listen to a tour guide in the San Diego Zoo exploining where fo find things.

' Remember also to read the . .
i Circle the places she mentions on the map.
sample language and do a :

model before starting the .Y ¢ Talk1oapartner. Use the map to give directions to find the mentioned places.
activity. This will help less ‘

confident students. : . & A[ B S L
T R

16 Unit1l

Curricular Flexibility About the :ropic'

You can expand the speaking activity | There are about 3,500 animals
in activity C by having students .1 from 650 species in the San Diego
express where they want to go, ! Zoo. You may challenge your

" what they want to see, and how ' students to name as many animals

© they can get there. You could write as they can. Encourage students to

© a sample dialogue on the board by ! visit the Zoo's official page on the

» eliciting ideas from the students. internet. There, you can visit the

~ You can also leave it as reference and - zoo and travel on an aerial tram, or

. underline parts that can be replaced. you can ride the zoo bus. You may

also invite students to talk about
other zoos they know and what their
i | favorite animals to see are.

24



B Imuogine that you are gaing fo arganize a group outing with your friends from the 1
community where you five, what information would you give them to get to the meeting
point. You can guide yourself with the maop of poge 16

cets go e e Los” boroat Ve read toowal ubsng che brad TVs setweer e

e oviee o Dasipnet st Hre Pardo Cangor

SAMPLE ANSWER: THE MEETING POINT WILL BE NEXT TO THE TOILETS AT THE

ENTRANCE OF THE Z00.

» Share and compare your idegs witha *
different partner.

Product Time

Create a Quick Guide
feaetter vath your proget
cnst g ool diraci
LS50 G Tk Togethet ool S
00 wnnt 1nclude in i

g pests of e

s,
Eroerstornt deee andoke N3 1o wnis
11erstruchans 10 1oliove the roite ar

fo- 1he inal pressntanes

Check what you know!
Check puges 16 and 17. Mork the best optisns.

20N COMpose SArEnces
fiy g chrachions

Fear verify direrkions by
1aCIG O TOUte 1P 9 MR

L an osk for befp

Unit

Self-as'ses_sment

e jﬁ% ' :

forces pame oanohar deepali ol por

17

Unit {1}

" You may start this activity
by going through the map
on page 16 again. If needed,
review prepositions: next fo,
in front of, between, etc. Before
writing, you can elicit a few
oral examples of directions to
encourage students to add all

the information needed. If your
. students need further help with

writing, you can write some

model sentences on the board
for them to use as guidance,

i+ .

Before asking students to share
their sentences with another
partner, you can do a model
with a strong pair of students.

. While students are sharing

, their sentences, you can listen

- carefully without interrupting

- them. You can make notes
of mistakes you hear and do
' remedial work afterwards.

' Ongoing Evaluation

Encourage students to review what
they have done in the unit so far
before they carry on with their
project. You can also take this
opportunity to evaluate students

on the use of functional language,
vocabulary, cooperation and
collaboration. Remember to monitor
and provide help as necded.

You can ask students to consider

their use of the language in the
speaking activities. If they find that
they nave problems remembering
prepositions or the right verbs,
you can encourage them to make
drawings or use translation to help
them remember their meaning.

[t is important for students' speech
to be clear. So while students are
performing speaking activities in
pairs, you can evaluate them on the
following:

.+ pronunciation

s fluency

» vocabulary

I « use of language



Unit {1)

B e T

i

Speaking in front of an
audience is an important :
skill that all students need

to develop. To be successtul

at this task, it is important

that students understand

the characteristics of a good

presentation. You might T Gnae ploces you previsously Uslined

consider reminding students
of the importance of eye
contact, good volume, and
appropriate pacing. Students

: will enjoy watching you model

" both desirable and undesirable
- behaviors and making

suggestions about how you can
improve your performance.

You can explain to students
that group evaluations help

. them become aware of their

strengths and weaknesses,

- and notice what they need to
. work on to improve in the next

unit. You may remind students

to work individually on the -

group evaluation. You can then
work with each group and go
over general answers to help
students notice what worked
well and what they would need
to improve next time,

Product Time

When developing a role play,

. many students are not aware of the
. mistakes they make. To help them

analyze their own work, you might

" consider audio-recording as they

read aloud to the class. Students

- who are confident may share
- their recording and brainstorm
© ways to improve. Other students

would benefit from privately
listening to their own performance
and generating a list of goals for
improvement.

26

. ‘PRODUCT. TIME: Sfep 5 /

Share your Quick Guide

Tt ogather wih your pioduct Grodp ong ke
YOUT 11tes 10 Lesson Yo, nead iem i
ingke 0 Juck Guide Fiesl dennty he ronst
representative places aad discoss
enl ihem an ol Gude Thea, shaw ths
sl s aules Once voue Guick Grardo 5
dare, ke 1ms 0 ask for the hest rauos 10

Prowiing vl yon me gonsg 1o soy v you
grotp Then, share your niomon saln
anather qeenn, Allows e 1o ehaogse g oont
of mileresl irey wilkd ke 19 visd aro qne
thew dirzenons from a siarhng oeies 1

that lncalkan

Product Assessment

With your product group, weite infermation to reflect on the way you worked together

Cooperative Work Evaluation Form

-5

18 Unitl

. Evaluation Tools

" You may use the suggested |
evaluation instrument from

i Teacher’s Guide p. 137 to help

| students assess their progress. You

i can photocopy the evaluation and

+ distribute it to students. 1t can be

" helptul to read aloud the staternents

* and check on comprehension prior

to giving students time to complete

their evaluations.




Unit Self-assessment

Indicate the answer you consider corresponds

to the learning process you hod.

Check what you know!

Use the purple words 1o answer the guestions.

Reflect and answer the questions

e T

Think about what you fearned through the unit

Yes Sometimes No

Resources

I Prior to completing the Check what i
. you know! box, you may want to use
the photocopiuble Assessment for

- Unit 1 from Teacher's Guide

: page 147 to check on students'
progress. Photocopy the page and
distribute it to students. Give them
a time limit to individually complete
the assessment. Students can then
use the results to reflect on their
learning throughout the unit,

Unit1 1@

. Final Evaluation

An important outcome of
continuous assessment is the
opportunity to provide remedial
work before moving on to new
learning materials. You may want
to gather information from the
class results to focus on addressing
areas of improvement. In this unit,
students may need remedial work on
asking for and giving directions to
get from one place to another.

Unit ¢ 1

e,

This section should make
students reflect on their
work throughout the unit
and not just on the creation
of the final Product. Make
sure students understand this
before they start evaluating
themselves. You can help them
by going back to each page and
reminding them of all the work °

the‘zf did.

——

o

‘This section evaluates more f
specifically what students did
during the unit. If needed,

., translate the statements for
students to be clear on what ¢
grade to give themselves. You
can also give examples to

answer the last three questions,

[P
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Environment: Recreation and

' Language and Functions Literature
- .t Accept or reject requests

. Exploring dialogues in which )
: . in role plays.
to accept or reject a request ,

Language and Functions . )

’ od ‘.. exchanges
are use | requests - .
May I have a glass of water? ‘ R R
| ‘ accept - :
¢ May [ borrow your book? . P N
Can I play with your toys? | SO
i Examining ways to accept and ©oreject - ' role
; refuse requests Extended Reading
- No, I'm using my book. Sorry! T & inEnglishS - \g
| .y - .. - - - "5'&*;
» Yes, its OK. No problem. Reader.. ~=-." . .
! i i : Messages onid Requests e T
- Exchanging expressions used ‘ e o
* to accept or refuse requests ey e e
© Sure. Here you are.
No. thank : > Before you start
0, LHARKS. . Think of what it's asked for
Yes, please. ! S O
Vocabulary R .
food, places, medicine, toys, L

. Invitations ' -

About the Topic

The topic of this unit revolves - -
around making requests as an

. important step in developing

" communication and learning

~ how to accept or reject
requests politely at home, at

. school, and in the community. |,

20 Unit2

Pre-ovaluation . ’ Language Knowledge ' Resources

. One way students may evaluate . The ditference between an You can also use the Flashcards
. themselves is to brainstorm instruction and a request is that included in the Class CD to create
 situations where they would need after receiving a request the person different communicative activities.
to make requests and to make a list. has a choice as to whether to comply
© Students can then try to write down or not, whereas instructions should
~ an appropriate request for each always be followed.
situation taking into account the size . Grammatically, we use the imperative ;
~ or magnitude of the request and the ' {the infinitive without o) for
person to whom the request is made. instructions, whereas requests are

Advanced 5tudenFs can try and note wsually in the form of a question. ‘
down an appropriate response to
. each request.
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' The Product is divided into steps

You can group students into Product :

groups by students' preference or
group them strategically based on
skill level.

It might be a pood idea to look at
the different stages leading to the
creation of the Product to see where
students will need support. Also,
students' skills will have different
levels (e.g., better at speaking than
writing). You can help them more

if you know their strengths and
weaknesses.

and each step will contribute to

. the students' Evidence Portfolios.

However, there is real flexibility in

' how students add to their evidence

portfolios. Any additional work that |
supports their understanding can

. be included.

- Another idea is to discuss with

students what they would like to
include in their Evidence Portfolio as

: this can motivate them more.

Unit {é\

=

It is important that students

- know what the final Product

" is and what they will be doing

" throughout the unit to build
up to it. One way to help them
understand is to ask them to
look at how one stage leads on
to the next and how what they
learn and do in each lesson will
be needed for them to finish
their Product successfully as
well.
To help set the context, you
may also want to start by
eliciting situations in which
they would need to make
requests, why, and how.

PO - e me o mmoeom

- = Encourage students to use the
provided site to review and
take note of useful phrases
to accept or reject request
in different communicative

L‘situations.

Adapting to Context

Alternative projects related to |
expressions accepting or refusing
requests could include a set of ‘
matching cards, one with the !

|

© request and the other with a possible
- answer accepting or refusing the

- request, or a poster of itlustrated

. requests and expressions accepting
+ or refusing requests. The idea is

for the project to be as useful as
possible to help students with their
learning needs.
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One useful activity could be
to have students describe the
pictures before asking them

to guess or predict what the |
people are talking about. Then |
you can have them compare
their ideas to the audio.

Before listening, you could
begin by telling the class
about different ways to make a
request and how to answer.
Ask students to share their
own ideas. To elicit the target
language, you could ask: How
do you ask for something? You
can ask students to check the
exchanges again by taking
turns making a request and

answering the questions.

You may want to play the track

~another time for students.

Some students might need
suppurt with word order and

. spelling. You may also want to
~modity the specifics of each

_ practice.

request to give them further

—> - Work with o partner. Lock ond describe whot you think is happening in eoch situation.

i

~ About the Topic

There are different ways to make
requests. It might be useful to
inform students that you can guess
a person's attitude depending on the

' way they speak. Tone of voice and
. body language help us understand

each other, and they're part of the
communication process, so you
could encourage students to try to
use their voice and body language to
help convey their requests.

AEd

" is making, accepting, and rejecting

i+ Listen to the exchanges and check your predictions with your partner,
-- Don't forget to consider the expressions learned in the previous lesson,

such us the fype of request.

- Use the table to describe the exchanges. Talk with your parmer to compare and

complete your ideas.

vow
“

BUYING A DOG A GIrL

ASKING FOR SOMETHING TO DRINK A BOY
ASKING TO £AT SOME FRUIT A cHiw

ASKING FOR A SNACK A oY

Language Knowledge

The main social practice for this unit

requests. To do this, students will

" need to use modal auxiliary verbs,

Many modals can be interchanged

. to adjust for level of normalcy.

For example, may, could, and can
function in the same way when
making requests, but smay is more
formal. [t is important that students
understand that the main verb is
always in base form when used with
a modal auxiliary verb.

4

THE GiIRE'S MOM
THE FATHER
THE CHILD'S MOM

THE BOY'S DAD

» + Pick a picture, imagine it's you in it. What would you like to have heppen? Write in your
notebook a brief description of what you are doing in the image.
-
22 Unit2

Ongoing Evaluation

To assess students' use of the

language, you can encourage them

to gradually put down their books
and use eye contact during the
speaking activity. [t is important
that students use the language
spontaneously, rather than relying

. on a text for support.



Unit @

{—You can ask students to look
R T i at the picture and guess who is
IN THEIR HOME . making the request and who
* is receiving it. You may want
I e R R . to refer students to page 22

Look at the picture. Answer the questions with short sentences. -

THE DAD 15 HELPING HIS DAUGHTER TO if they do not remember

DO HOMEWORK the question forms. Include;
B O TR SRR T Can you help me with my
THEGIRL L homework? Could you tell me

R I
' .

re s e how to get to the bank? i
_THE GIRL'S DAD o

B e
v . 1 . ' 1o ol

THE GIRL IS REQUESTING HIS DAD TO_HELP
HER DO HOMEWORK

: You can begin by asking

! students to look at the picture

| again and review their answers.

| Students could practice betore
=~ 1 youinvite volunteers to put
e, s v . down the book and act out the

Discuss and compare your answers with your partner.

« Look ot the picture i activity B. With your partaer,

imagine one of you is the fother and the other is the DT I, . - .
girl. Follow the example to role-play the situation. plier 1 c Kol el e, : scer‘m for the class. It r'mghF
—— . be fun to change the situation

stightly to provide variety for
_the class. ;

N
25
I S .
: Check poges 22 and 23. Mork the best options.
€ Choose Situations
© 0 ©

N NN | (NP P RCEN

Foandentify sitonons
i which people rmake
A e[

| cor identify who
L mokes cnd whi
“peeves g lequest

1 can osk for help
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Prbd;lct Time _ Ongoing Evaluation

| 'This is the first step of the Product, ! While students practice their It is important to guide students

It is important for students to : conversation, you can observe and through the Check what you know!
do during each class and through . on their use of; activities on the page correspond ‘
!

. the unit will be useful for them to
. complete their final Product, which
. in this case is going to be a role can improve on each area. It might
- play. To set the context, you might . be a