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Dear Teacher,

Welcome to Sunburst.

We planned and designed this book to provide you with interesting
social situations that will engage your students in learning English as
a second language. We selected different contexts within the learning
environments that may be attractive, and in which your students will
naturally use the language to communicate.

Sunburst aims towards communicative interaction using the language
as a cognitive and reflexive tool. At the end of this cycle, your students
will be able to express and exchange ideas, talk about themselves and
their emotions, give information about others, build up knowledge,
organize their thoughts, and reflect on the new language.

Here you will find suggestions on how to work each of the activities
provided in 10 units. Reading skills will also be developed with activities
designed for the Reader.

You will also find opportunities to develop research abilities and
cooperative work with your students which will enhance critical thinking
skills and, very important, they will learn to learn, learn to know, and
learn to do.

Thank you in advance for your enthusiasm and commitment. We really
hope that you and your students will enjoy Sunburst.

Sincerely,
The Authors
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The Leaming Experience

Nowadays the learning process should be focused on the
develop nent of skills and abilities in students that may
help them solve problems creatively and respond to daily
situatiar s applying what they know.

Objectivas are no longer isolated but integrated and lead
students to accomplish this goal. Students should be
able to cevelop the ability to adapt and continue learning
by them selves throughout their lives {learning to leam).
Students should also be conscious that they are part of a
commurity and they should contribute with these skills,
always cuided by democratic values.

Qur role is to provide them with a iearning environment
in whicl they may be able to have significant experiences
that can help them develop the skills they need.
Specifically, in a second language acquisition process,
they should have opportunities to communicate and
interact :n real-life situations. For that purpose, Sunburst
series has focused on building an appropriate context

for their age interests, choosing relevant materials; this
gives students the chance to perform social practices,
interacting among themselves and with their teacher,
who wil act as a guide to reach specific achievements.
Activities are designed to help them through this process,
practicirg the four fanguage abilities {reading, writing,
listening, and speaking) to express ideas, organize their
thoughts, develop critical thinking, and participate in
cultural nteractions in different learning environments:

* Family and community environment
¢ Recreational and literary environment
* Academic and educational environment

~ Introduction to the Course

Each lesson offers a wide range of guided and semi-
guided activities that model what students have to do
to finally prepare the proguct of the unit, which reflects
their accomplishment according to the social practice of
the language. The role of the teacher is to facilitate and
support students, making them feel confident.

Colfaborative learning is a key element so it is very important
to build a respectful atmosphere where your students can
commit to work together towards achieving common goals.,
Collaborative fearning helps you and your students identify
strengths and the areas of opportunity for each.

Organization

Sunburst is organized into 10 units. Each of the 10 units
approaches one of the three learning environments
following an alternate sequence with an increasing
complexity level. However, you can taylor the use of the
units according to the needs and reality of your classroom
and students. We suggest that each of them should be
covered in 12 sessions. Each unit is divided into 4 lessons
(see the suggested table below.) Each lesson is planned
to cover two b0-minute classes.

Each lesson will guide students to develop the skills they
need to acquire the language. Aiso, at the end of every
lesson, students will self-evaluate to find out which their
achievements and areas of opportunity are.

At the end of the four lessons, the book provides
guidelines for the product and activities that guide them
to perform peer evaluation and self-assessment. After
Lesson 4, the baok provides instructions for the product
presentation and a Review.

Suggested lesson schedule for teaching a unit
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Features

Unit OQverview

At the beginning of each unit, you will find a Unif
Overview with useful information for the teacher: the
social practices of the language, the environment, and the
expected achievernents. It also suggests what resources
you need and the language that is covered in the unit.

Finailly, it contains references to the Reader story and
the Evaluation Tool you can use in each unit.

, How is Mexican Culture
-;) Similar or Different
to Other Cultures?
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~ Introduction to the Course

Unit Question

Each Unit Opener includes a question that arises
students’ interest and curiosity toward the theme of the
unit. You will return to this question at the end of the unit,
as a part of the self-evaluation process. Always try to
make your students reflect upon the way their answers to
this question had changed after working on the activities
of the unit.

Lesson Questions

Each lesson will start with a question that s focused on
the skills and abilities that students will develop while
working on the activities of each specific lesson. You will
ask this question at the beginning of the lesson; at this
momenit, you may accept inferences, opinions, answers
expressed through body language and gestures, or even
Spanish in case it involves vocabulary. Leave the answer
opened uniil the end of the lesson when you will have
the opportunity to ask the guestion again; this time,
your students will surely surprise you with the expected
answer.
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Features

Developing your class

You might find the following suggestions useful while
developirg the lesson in the classroom:

¢ Rhym ng words: Clap each time words rhyme and
encou-age students to do the same every time they
hear them.

+ Ifyour students are restless, make four groups and name

each croup with a similar word, for example, bat, rat,

cat, het. Make sure each group recognizes their name.,
Say eazh word slowly. When the group with that name
listens to the word, they stand up. If they listen to the
word ¢ gain, they sit down. Say the words faster and
faster 2ach time. You can play this game for 3 minutes,
more ¢r less. it will help with discrimination of sounds.

* Pronuiiciation and repeating activities: When students
need to repeat a word or expression t0 practice how it
is pror eunced, have them say it in different voices, for
example, whispering, or in a loud voice, "singing’ in a

"tiger's" voice, etcetera.

Appendix

You will aiso find in some of the activities an Appendix
icon whic includes a page number. Every time you find
it, check with your students the information provided
en the co responding page in the Activity Book. This
informatic:n may refer to Language aspects {Learning

to Knowl, to the development of Skills {Learning to Do),
or to the -levelopment of self-directed Learning skilis
(Learning to Learn). In this Teacher's Guide we suggest
how to approach it in each specific case: Sometimes
students will infer the information and the Appendix will
oniy reinfurce their knowledge; in other cases, it will
provide structures or expressions for them to use in the
developrrent of their social practices, or finally, it will give
them tips or suggestions on how to perform a task.

Time to Shine!

This activity wilt give students the opportunity to reflect
upon the way they learn by contributing with extra
information related to the theme of the unit. It is also
impoertant to mention that the knowledge is continually
recycied, so as you start to advance, you will find activities
that were developed previcusly. There are suggestions

so students can transform these Time to Shine! activities
into significant experiences that will allow them to be
more responsible for their learning process.

Evaluation Tool

At the end of each unit, there is an evaluation tcol, which
may help you evaluate your students individually. This tool
has been adapted to cover the achievements that your
students should reach, so we hope the tool we designed
makes evaluation a lot easier for you.

Reader

In each lesson you will find a Reader box with a question
that sets a goal to develop your students’ reading
strategies. In order to answer that question, you could
read the pages indicated during the ¢lass or assign them
for homework. The guestions are formulated in a way
that will help students practice the Socizl Practice of the
Language of the unit and exercise a broad variety of skills
such as predicting, inferring, and sequencing.
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¢ On-ine references to encourage students to go
beyond their books, using technology;

* Critical thinking and practice problem solving abilities;
* Cross-curricular activities;

* Cooperation activities which promote different ways of
interaction;

* Language structures that will be familiar to students in
real-life situations;

¢ Reflection on students’ learning process;
¢ Pair or work-group activities;

* A step-by-step process to elaborate the product, result
of the skills developed in each of the lessons;

* Reader icon that links the activity to the text;

* A self-evaluation box easy 1o use;

* Time to Shine! activities;

* Appendix divided in: Learning to Learn, Learning to
Know, and Learming to Do sections;

* A Glossary that can be used to practice the new
vocabulary and play word-games.

¢ Alist of irregular verbs

+ To enrich their vocabulary, encourage students to

create a class glossary in which they will include all
Acﬁviiy Book the terms they think may be useful for them.

The activities in each lesson foliow a sequence that goes
from controlied activities to semi-controlled ones and
free practice. This is to promote a gradual development of
students' skills,

The book has 10 units, with 4 lessons each, to be divided

into two sessions, plus the product development and a
review.

e
- —__,-Im,.anm .

Every unit includes:

* A Unit Opener which includes the environment,
the social practice of the language, the expected
achievements, and the product;

* Activities that foster the practice of the four skills;
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Teacher’s Guide

A comprehensive guide that contains plenty of
suggesTions and information to successfully guide
students through their learning process, such as:

Daily plans with a step-by-step description on how
to guide students to perform each of the activities
included in their books;

Activity Book answer key provided at the end
of the Guide;

Instructions on how to handle the Unit Question and
Lesson Questicns:

Suggestions per lesson and per unit on how to work
with the Reader;

An evaluation tool per unit that corresponds to the
aspects to be assessed;

An introduction of the program which explains the
rmethodelogy to be used and how the components are
linked to create appropriate environments to perform
the ¢ ocial practices of the language;

A scope and sequence section which gives an overall
view, of each of the units;

A pronunciation guide to hetp the teacher with the
phonetics of the English language (included in the
audiiz CD);

- 3 $ncem v a7eACE WA Orolhe: e Ond
clacium hew e conccle, voies, crd wings
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¢ A list of useful expressions in the classroom to make

teacher and students more confortable with the
language (included in the audio CD};

* Audioscripts of the audios used n the books;

¢ Ten photo-copiable worksheets to sum up the
contents of each unit.

CcD

It includes authentic material recorded with different

pronunciations for the listening and reading activities to

help students:
* improve pronunciation;

= practice listening skills and
language abilities.

= Track list for a quick reference.

It also includes PDF files with:

* B0 flashcards with the
vocabulary used;

10 appendix pages from the Activity Book;
¢ 10 evaluation tools;

» 10 worksheets, one per unit, that may help you expand

your work.
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It includes 10 texts (both fact and fiction) that will expand
on the Activity Book's topics and real-life situations so
students get further practice. Specifically, the texts:

¢ Promote reading through appropriate material for
students’ age and interests;

¢ Present models to review social practices of the

language;

= Practice critical thinking and problem-solving skills;

* Develop reading skills;

& Stimulate creativity and imagination;

* Provide new vocabulary words;

+ Foster research skills.

After each text, you will find some activities through
which students can develop and somehow test their

reading skills.
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Ehee day carmte and wvery body was baviog oogieat tine.
Arter dinner Lisa mold her v that shie b od votten o
special gt tor her She bad to open it at th it mement
Kathwrine went fo her car to brang the hox,

Lisa’s ot et fod whien she saw the pioseot. All the
guests weterlutibed Lisa heerite it wiis a preat it
Some ol them asked List bow che eot the money, ~o <he
aud Katherine told 1l story

Lisa™mom Feit very proud of her d wirhier. and
Ty Pody wlse wos thikime 1t ie herd ratsed un
vilent girl

W) nitt

Nowadays, technology is another skill to be mastered in
society and, therefore, to be addressed in the classroom.

In order to help students with their tech development
in English, this section introduces an Information and
Communication Technology {ICT) box with a link to a text,
video, activity, or other multimedia or interactive materials
that will help students not only develop their ICT skills
and practice English, but also reflect upon the unit's topic
or a related topic.

L hion T mael you Hhe masic, so [ onted you to
wifor it esvmnnure Compared 1o averything yod have
miven me, this b aovery smatl gl sead s,

“You koow what? You used your time and eneigy to
du somethme for mz with ol your love, That™s the best
¥t ] eould ever pell T love you. Liv o Well. our party
in ring to be full v mu g, ther. Why don't we ~ing?™

sizrgested Lisa’s meom,

A1E the cucsds wsid ves winde Lisa was already lurmoyg
wii the sterco. She feund 4 greal sony playinz on the
raalio and sverybody started singing along hapmiy bt
Wt o i purts
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Differentiated Instruction Strategies

+ Bubbte Map: It crganizes describing attributes of
some-hing; great for visual students.

+ Choral Response: It is an excellent way of overall
asses sing without singling students out.

* First of Five: It helps shy students start participating.

* Flow Map: it shows sequencing, orders, time lines,
cycles, and relationships between stages and sub-
stages of events.

* Four Comers: It helps shy or struggling students give
an opinion and kinesthetic students to relax.

+ Gather Background Information: It helps you include
all your students in a way in which they feel you care
about them.

* Group Based on Goals: It differentiates tasks by
giving different abjectives to students depending on
their interests, abilities, or knowledge.

* Individual Respond Card: 1t helps shy or struggling
students participate without the fear of being heard.

¢ Individualized Feedback: It helps struggling students
develcp a task with more support and guidance.

Jigsaw: it is a fast, effective way to cover new
information; 1t decreases student workload and
encourages collaboration.

Mini Lesson: It offers a quick reminder of a theme
that has already been taught before to students who
need it.

Open-ended Questions/Statements: It lets every
student, regardless of their ability, to approach the
theme.

Speedometer: It allows struggling students to
use a kinesthetic response to show whether they
accomplished a goal.

Stimulate Student Senses: |t is a great way to
stimulate students' response and engage them with a
theme.

Task Card: It differentiates goals depending on
students’ interests and abilities.

Think-Pair-Share: it is a great way to use peer
tutoring; always try to form pairs in which both may

contribute in a different way to attain the achievement.

Three-minute Pause: It exercises students’
summarizing.

n
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You may use this section as a reference in case you want to check phonological and pronunciation aspects.

p pen fpen/ i | see fsiy/
o e eew oy Dy ey
d ‘Ejldi Il'dldf”mﬂ_rl o e ‘ten o ften/

cat [kaot/ & I cat kat/
g et g a  [father  pfadaqy _
f  chan  ipfeny  a |gt |/gay (British English)
dz  Jam - /dgem/ R 2 osaw s ]
£l ey o IP‘“ o
v van "Yﬂm/ ] u actual  fwktfusl/
o  win |pw w0 gy
o s S S L .
s see sy om0 | /fa(ry/
z .00 Az 2 _bout  igbagty -
§ Fhoe fu | e s e
3 dvision  /vigw/ S T - 1 /goul (British English)
hoh Mer o E ool Camerican Englh)
m _Mman /man/ o a _Lmy /may
n v ol _ a0 by bw
9 ___Pi'?g_______e’@gf o _ au __now mav/
1 g fleg/ . ® _ mea iy (British English)
o fedt e _p}iiz_ . fhea(r)/ (British English) _
i yes fes! _ U9 ' pure /pjua(r) (British English)
W |wet fwet/

12
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You may use these expressions every day in the classroom to help your students be more familiar with the English
language. They have alsc been recorded in case you want to check phonological and pronunciation aspects,

You could use Tongue Twisters (She sells sea shells by the sea shorel and songs lyrics, and you could suggest your
students 1o record the new expressions they learn and then listen to themselves or to their classmates., This may greatly

improve rheir pronunciation skills.

These expressions are for you. Practice them before class to gain more confidence.

Classroom Language for the Teacher

Act out.

Mime.

Ask guestions.

Check the spelling.
Check tre punctuation.
Check ycur partner's work.
Check ycur work.

Clap.

Come to the board.
Come to the front,
Complets the sentences.
Copy this.

Count.

Describe

Do this exercise as homewaork.
Follow the instructions.
Help you partner.

How are you today?
Identify,

Line up.

Listen ca-efully.

Look at e flashcards.
Look at the pictures.
Look at the board.
Look.

Name.

Open your books.

Pay attention.

Play.

Paint.

Show.

Read aloud.

Read.

Remembar to do your homework.

Remember to pay attention,
Remember to show respect.
Repeat the words,

Repeat.

Review your work.
Settle.

Calm down.

Sing.

Sit down.

Stand up.

Take out your homework.
Take out your pencils.
Take out your notebook.
Take turns.

Talk.

Think of...

Work in pairs.

Work in trios.

Work in groups of four,
Work on your own.
Write in your notebook.
Write on the board.
Write some sentences.

Classroom Language for the Student

Can | borrow a pencil?
Can | borrow an eraser?
Can | have a piece of paper?
Can you repeat that?
Excluse me.

Good morning.

Good afterncon.

Hello / Hi

How do you say?

How do you spell?

i don't understand.

May | go ta the bathroom?
Please

Speak siowly.

Thank you.

13



Achievements Teaching Guidelines

1. Listen and explore suggesticns 1. Anticipate general sense. identify speakers and the way they speak.
in dialogues. Recognize places and products speakers are exchanging suggestions
2. Understand expressions used about. Compare use of pauses and intonation between speakers.
by speakers. Determine turns to speak in a sequence. Reflect about the way in

‘ X : hich exchanges start, develop, and .
3. Exchange suggestions in a dialogue. whien exchang cvelop end

2. Compare content of expressicns. Identify the effect caused in
the interlocutor. Discriminate expressions to ask for or indicate
characteristics of products. Differentiate sound patterns in context
and in isolated words. Segment words to improve comprehension,

3. Play the role of an interlocutor, Monitor word pronunciation and
groups of enunciation. Ask about different products to cbtain more
information. Use alternatives and counter-alternatives to suggestions,

Achievements Teaching Guidelines

1. Explore fantastic tales. 1. Activate previous knowledge to predict theme, purpose, and
2 Read tales. audience. Anticipate content hased on titles and images. Identify and

define new words and expressions. Analize the structure of tales.
Recognize different ways to start and end tales. Relate tales with
perscnal experiences.

3. Compare and contrast conduct, values,
and settings.

2. Reflect about what has been read. Value words and expressions
used 1o describe a character, an cbject, or a setting. Reread tc check
understanding. Analyze effects caused by illustrations. Contrast the
setting of tales with famillar settings. Use a graphic organizer to
sequence events. Establish connections with personal experiences
and create images. Classity narrator, main character, and secondary
characters for their actions. Recognize punctuation marks used
in dialogues. Differentiate direct speech from indirect speech in
dialogues.

3. Answer questions about relationships among characters. Compare
characters' conducts and vaiues with their own and those of people
they know. Compare and contrast relationships in a story and their
own.

14



-How [>o We Take Care of Otbsélves?: - -
-Academic aﬂd Educanonal Enwrenment '

-+ Social Practice of the Language

‘| Corvmunicative Activity

interpretation and foliow-up of recommenéat:ons

Achievements

1. Ana yze how a text to give
reccrmmendations is written,

2. Plar the writing of recommendations.

3. Writ= recommendations to avold a
personal risk situation.

. | To write recommendations to avoid persor E-r;sk;;sixgat_iét_?‘us%_ -

Teaching Guidelines

1. Activate previocus knowledge to identify theme, purpose, and
audience. Analyze the function of textual and typographic
components. Examine parts and sequence of a text. Anticipate
content from key words. Broaden vocabulary. Compare types of
sentences that express direct or polite recommendations. Recognize
different ways to write sentences, Analyze familiar letter patterns in
words. Recognize effects produced by typographic changes.

2. Select a personal risk situation. Decide what textual and typographic
compeonents 1o include. Determine the order of textual and graphic
componsents in the text. Analyze how to write sentences.

3. Use new vocabulary. Define types of sentences that wifl be used and
how to write them. Order sentences into a logical sequence. Select
approprigte connectors to relate sentences. Use words with familiar
fetter patterns. Write a title for the report. Read recommendations
to confirm understanding and legibility. Check spelling of words
containing unfamiliar sounds, Check use of apostrophes.

Communicative &

Achievements
1. Explare interviews.

2. Undarstand general information and some
interview details.

3. Discuss opinions about interviews.

Teaching Guidelines

1. Use previous knowledge to determine the theme of an interview.
Assess contextual clues to anticipate the reason of the interview.
ldentify key words end expressions to determing audience and
purpose. Analyze the structure of the interview and the pattern of
textual organization. Identify expressions used to start and end an
interview.

2. Paraphrase key ideas. Contrast changes in rhythm, volume, and
intonation. Contrast general information with details that broaden
or exemplify it. Evaluate differences in words with minimal sound
changes. Compare expressions with direct and indirect speech.
Register new words and expressions to breaden vocabulary.

3. Analyze forms to express opinions in favor and against. Select a part
of the interview to give opinions about it. Compose opinions. Define
rules of participation. Start and end a discussion with expressions
of courtesy. Express opinions respecting turns. Listen attentively to
others’ points of view. Assess appropriate moments to give a turn to
speak. State evidence to justify opinions. Refute opinions respectfully
and responsibly. Use an assertive tone of voice and persuasive body
language.

15



-
—

Unit5 '
.How is Mexican Culture Similar or

Different to Other Cultures?
Recreational and Literary Environment

Achievements

1. Explore brief historical accounts.

2. Read historical accounts.

3. Express similarities and differencas of

historic and cuitural aspects between
Mexico and other countries.

4, Compare historic and cultural aspects
between Mexico and other countries.

Unit 6
How CanWe Solve Proablems Togather?
Academic and Educational Enyironment

Achievements
1. State a prcblem.

2. Choose information to answer questions.

3. Register and organize information.

16

To revigw and select informiation 1o solve a problem

- Scope and Sequence

Communicative Activity

Understanding oneself and others

Social Practice of the Language

To read historical accounts to compare cultural aspects from Mexmo
and other countries

Teaching Guidelines

1. Activate previous knowledge to anticipate the theme. Analyze theme,
purpose, and intended audience, Evaluate the function and purpose of
graphic and textual components,

2. Compare natural, historicai, and cultural aspects in Mexice and other
countries. Paraphrase sentences that describe actions of people
in different cultures. Analyze words and expressions needed to
respectfully describe other cultures. Make connections with personal
experiences. Read sloud to practice and improve pronunciation

3. Ask and answer guestions about a historical account in different

tenses. Classify actions that are done or not done nowadays. Express
similarities and differences in different ways.

4. Write questions and answers about the texts. Wirite sentences that
include meaningful natural, historical, and cultural aspects of an
account. Paraphrase actions to transform them into a comic. Check
comprehension in comic panels. Check speliing and punctuation.

Communicative Activity
Search and selaction of information
Social Practice of the Language

Teaching Guidelines
1. Name school problems to find a solution for them. Define aspects
IInked to a problem. Ask about different aspects of a problem.

2. Recognize how text features are organized in a book to find specific
information. Analyze text structure. Select informaticn from key
words.

3. Register information that answers guestions with the support of
graphic resources. Organize information according to its relevance
and pertinence. Paraphrase information. Check spelling of specialized
vocabuiary and words with letter patterns that are not common in the
native language. Verify and compare the use of determiners, Raview
that commas are used to separate ideas and periods to introduce &
new theme.




. Unit 7'
What Is the Purpose of Warnmgs and

Prohibitions?
- Family and Cormmunity Enwronment

Achievements
1, Listen and explore warnings announced in
public places.

2. Understand general sense and main ideas
of warnings.

3. Exprzss warnings.

Unit 8’
What Do | Know About Customs Around

‘the World?
-Recreational and Literary Environment

Achievements
1. Explore and select pictures about customs
in dgif-erent cultures.

2. Describe and contrast details.
3. Explain customs based on pictures.

- " Scope and Sequence

Communicative Activity

Exchanges associated with the environment

Social Practice of the Language .

To understand and express. warnings and, prohibitions

Teaching Guidelines
1. Activate previous knowledge to identify theme. Establish reason

cr purpose of warnings and prohibitions. Perceive differences of

pauses and intonation and the effect that they cause on the listeners.

Question who the intended audience is. Anticipate content from key
words and expressions.

2. Anticipate general sense from contextual cues and key words.

Determine action, conduct, or reason that gives rise to warnings
and prohibitions. Clarify the meaning of new words in repertoires.
Compare lexicat differences between British and American English.
Contrast conditional warnings, non-conditional warnings, and
prehibitions. Determine the sequence of enunciation. Reflect about
beginnings and endings of warnings and prohibitions. Analyze
expressions of warnings. Clarify new words and expressions and
broaden repertoire.

. Decide which action, conduct, or reason to emphasize in warnings

and which repertoire to use. Write sentences to express warnings.
Order warnings into sequences. Recognize, repair mistakes, and
adjust. Adopt an appropriate tone of voice. Use expressions to
clarify meaning. Use non-verbal language. Use strategies to show
assertiveness and be sensitive 1o the effects on the recipients.
Identify the effects warnings may have.

1 Communicative Activity - .
Ludic expression

Social Practice of the Language

] To explain customs based on pictures

Teaching Guidelines

1.

Observe characteristics of elements used in pictures. Establish
connections with personal experiences. Recognize emotions and
sensations. Define a repertoire of words and expressions that can be
used based on the elements shown in pictures. Formulate questions
about what 1s observed,

. Answer guestions to gefine aspects that will be described. Analyze

expressions used to compare and contrast. Write expressions 1o
describe similarities and differences. Write expressions to expiain
similarities and differences. Order expressions into a sequence using
connectors. ldentify information that is seen in the pictures.

. Use expressions that indicate the beginning of an explanation.

Monitor prosodic resources to ensure clarity. Share relevant
information. Centrol amount and order of information. Use or repeat
expressions to gain time. Use expressions that indicate the end of an
explanaticn.

17
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‘Ynit 9 A ‘ i} Communicative Activity
What Do You Know About Jobs? Exchanges associated with specific purposes

Academic and Educational Environment Social Practice of the Language
To register information to elaborate a report about a job or profession

Achievements Teaching Guidelines

1. Gather information about jobs or 1. Expiore illustrated texts about jobs and professions. Recognize text
professions. patterns. Analyze purpose and audience. Make inferences about

2. Explore reports about activities. images. ldentify main ideas and their sequence. Differentiate main

and secondary ideas in paragraphs. Contrast cultural differences about
the way in which work activities are developed. Justify the selection
of information for the reports censidering the audience.

3. Write infermation about jobs and
professions to make a report.

2. Recognize parts of a report. [dentity main ideas and their sequence.
Ask and answer questions about jobs or prefessions. Assess which
type of information is presently available and which needs to be
broadened. Read title and anticipate content. Paraphrase descriptions
of jobs or professions to verify comprehension. Classify information
for reports.

3. Complete writing models with information about jobs and
professions. Compare ways to present the information in reports and
their effects. Choose appropriate connectors 1o relate sentences to
each other. Decide the graphic rescurces that will be used. Write titles
for reports. Check spelling.

Unit 10 ' ‘ Communicative Activity

What Is Important When Narratinga . Exchanges associated with information about cneself and others

Sports Event? ‘Social Practice of the Language

Family and Community Environment - To narrate a sports event

Achievements Teaching Guidelines

1. Explore narrations of sports events. 1. Determine the purpose of a narration. Anticipate the narrated event

2. Understand general information and from key words and previous knowledge. Analyze the sequence
details of narrations of a sports event. of events. Visualize what is heard. Value cultural differences in the

. transmission of emotions.
3. Narrate a brief fragment of a sports event,

2. Paraphrase key ideas to control comprehension. Answer basic
questions about an event. Broaden repertoires of words and
expressions related to sports activities. Detect changes in intonation,
rhythm, volume, and tone, and their purposes. Compare expressions
to describe emotions. Contrast general information with details that
broaden or exemplify. Classify expressions to share emotions and
allow others to interact. Analyze resources to add intensity to actions.

3. Start the narration with greeting expressions. Propose general
information about the event. Describe actions that happen in the
event. Include intensifiers to describe actions. Use body language and
prosadic resources to transmit emoticns. Regulate speed and volume.
End the narration with farewell expressions.

18



Should I Listen to
Others’ Suggestions?

Unit Overview

@ Family and Community Environment

& Communicative Activity
" Exchanges associated with specific purposes

@ Social Practice of the Language
To exchange suggestions to buy or sell a product

(@) Achievements
e Listen and explore suggestions in dialogues.
e Understand expressions used by speakers.
¢ Exchange suggestions in a dialogue.

_@ Audio
Tracks 2-7

{®:- Vocabulary

arnoyed
ccncerned
erterprise
migs

orce in a while
pleased
stationery store
straws

{®: Leaming to Leam
Conveying emotions through intonation

1©- Leaming to Know

* Madals
* Phrases for making suggestions

{&): Leaming to Do
Ask for characteristics of products

{@) Reader

“How | Got the Money,” pp. 518, Track 35

Y . Hew!Get
- the Money
A story cbout a new enferprise {3

Written by Valeria lohns

To exchange suggeshans o
by of sall a product

.@ Product
Dialogue to Exchange Suggestions

{@: Evaluation tool
Checklist

Photocopy the checklist provided on page 30 and
use it to evaluate students.

@ Worksheet
As an extra activity, you can use the Worksheet on
page 146.

19
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Achievement

Listen and explore suggestions in dialogues.

Teaching Guidelines

« Anticipate general sense.

» ldentify speakers.

~ Recognize places and products speakers are
exchanging suggestions abouit.

Development

What phrases or expressions would you use to
make suggestions?

Write on the board: What phrases or expressions
would you use o make suggestions? Elicit answers by
inviting students to recall previous knowledge.

Look at the pictures and share which type of
snacks you prefer,

To anticipate the general sense of the dialogue
students will listen to, you may draw their attention
to the pictures. If necessary, explain that a snack is

a smail amount of food that is eaten between meals.
Read instructions aloud and invite them to share their
preferences supperting them with reasons.

Unit 1 = Activity Book p. 6

. Listen. Then, exchange impressions wﬂh a partner

to answer the questions. ﬁ ;@

Play Track 2 for students to listen the dialogue. Then,
you can organize the class into pairs and have them
exchange impressions on who the speakers are and
what they are taiking about. Check orally.

-+~ Differantiated Instruction For this activity you
can use the Choral Response Strategy to encourage
shy or struggling students to participate by saying the
answers aioud.

. Circle the product and the place for buying it that

Leo suggested.

To have students recognize places and products
speakers are exchanging suggestions about, you may
draw their attention to the pictures and have them
circle the product that Leo suggested Alicia to buy as
well as the place he suggested where to buy it. If you
censider it necessary, you may play the track again to
check the answers.

. Share how you would feel if one of your friends

made suggestions fo you concerning your eating
habits.

As students will focus their attention on intonation and
emotions during the next session, you may have them
anticipate by connecting the dialogue they listened to
with their personal experience. Organize the class into
small teamns, read instructions aloud, and give them
some time to share their answers while you monitor
walking around to encourage them to speak in English
all the time. Ask one person from each team to share
their conclusions with the class.
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Achievement

Listen and explore suggestions in dialogues.

Teaching Guidelines

* |dentify the way interlocutors speak.
+ Compare use of pauses and intonation between
speakers.

Development

Learning to Learn ™

Ask the question from the box and elicit students’ prior
knowiedge; encourage them to go o the Appendix if
needrd,

Listen again and draw verlical lines where

you hear pauses. Then, pay attention to the
interlocutors’ intonation and, in pairs, discuss how
eqch of them speaks. Follow the example. 533
W

You may organize the class into pairs. Ask students

to ide ntify glossary words and invite them to go to
page 106 to read their definitions. Cnce you are sure
they inderstand all the words in the box, explain that
they will listen to the same dialogue again, but that

this time they should focus their attention an the
intonation that Leo and Alicia use while thay speak
and the pauses they make. Play Track 3 for them to
identify the way interlocutors speak and compare use
of pauses and intonation between them.

;_‘ Differentiated Instruction For this activity you
can use the Speedometer Strategy to encourage shy
students to show how well they could accomplish this
goal. Tell them 1o use their arms to show a "speed”
between 0 and 100.

Learning to Know "
Ask the guestion from the box and elicit students’

prior knowledge; encourage them to go to the
Appendix if needed,

. Reread the diclogue and circle the expressions

used to make suggestions. What are they?

Read instructions aloud and have students perform
the task individually. Suggest that they review the
information on page 111 to identify the phrases and
maodals easily. Finally, you may elicit examples of their
own using each of them.

L Ask students what Kathering's suggestion was

(to sell something). Then, ask how Lisa could
think of a goed product to sell (something she could
do very well and that people need).

Product: Dialogue to Exchange

Suggestions i

In this unit, students will exchange suggestions to buy
or sell preducts in a short dialogue. Organize the class
into pairs, read instructions aloud, and have them draft
their lists on a sheet of paper; encourage students to
use a dictionary. Monitor while they work to check

all the lists. This activity will be your first evidence

in this unit; ask students to file the list following the
procedure you prefer; portfolios can be a physical file
or online in digital ferm.

Self-evaluation

You could read the statements in the box together to
make sure everybody understands what they need
to self-evaluate. Read the tip provided and make sure
to offer individual support to those students who
detected areas of oppartunity.

What phrases or expressions would you use
to make suggestions?

Invite students to answer the question by making a
list of the modals and phrases they learned during this
lesson. If possible, ask them to use the words and
phrases in sentences

Unit 1 « Activity Book p. 7 V3]
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Achievement

Listen and explore suggestions in dialogues.

Teaching Guideline

Reflect about the way in which exchanges start,
develop, and end.

Development

How can you identify the effect you are causing in
someone you are talking to?

Ask students the question and encourage them to
answer by recalling perscnal experiences.

Cbserve the material shown below. Draw what
you would create with it.

You may organize the class inte pairs and, to have
them engage with the theme of the dialogue they wil
listen to in the following activities, have them perform
the task. Manitor while they work and invite them to
show their drawings.

Listen and read. Circle the expressions used to
start the diglogue and underline the ones used
to end it. m F

Have students identify glossary words in the dialogue
and invite them to read their definitions on page

Unit 1 « Activity Book p. 8

106. Then, you may ask them to identify the words
and phrases used to make suggestions (Have you
thought about..., You should..., You could..., How
about...). Next, to have them reflect about the way
in which exchanges start and end, ask: How do you
usually start a conversation? (with a greeting, e.9.:
Good morning, Hil, etc.). How do you usually end a
conversation? [with a farewell, e.g.: Bye!, See you/,
etc.). Finally, read instructions aloud, play Track 4 for
them to perform the task, and check orally.

. Reread the dialogue and fill in the graphic

organizer. ©* 1

Draw students’ attention to the graphic organizer and
read the titles, Explain to them that to fill it in, they
should reflect about the way in which the exchange
between Gabriel and Emilia developed. Have pairs
waork on the task while you monitor io offer help

if required. You may check by drawing the graphic
organizer on the board and asking volunteers to write
the answers.

" ' Differentiated Instruction For this activity
you can use the Individualized Feedback Strategy tc
help struggling students to fill in the graphic organizer
by guiding them to iook for the information in the

dialogue.
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Achievements

« Listen and explore suggestions in dialogues.
* Ur derstand expressions used by speakers.

Teaching Guidelines

+ |dentify the effect caused in the interlocutor,
* Determine turns to speak in a sequence.

Development

. Listen to the dialogue from Activity 2 again. Write
numbers to show how Gabriel felt when the
conversation started (1), during (2), and at the
end (3). §,p

You may organize the class into pairs and ask
students: Why is it important to vary intonation when
we speak? (to convey different emotions). Explain
that they will listen again to the dialogue they heard in
the previous session and this time their objective will
be to identify the effect that Emilia caused in Gabriel
during the conversation. In order to do so, they have
to fucus on Gabriel's intonation during the dialogue.
Play Track 5 for them to identify and number the
emoticons. Check orally.

5.

-

Circle who speaks first in each case.

Students will continue working in pairs to analyze each
case presented so they can determine turns to speak
in @ sequence. You may monitor walking around and
suggest that they connect with personal experiences
50 they can visualize each situation. Check orally.

Discuss. = '

You may organize the c¢lass into teams and read the
question aloud. Encourage teams to think about
products they can make themselves or they can
afford easily to think about their suggestion. Monitor
to enccourage them to speak in English all the time
and after a few minutes, invite teams tc share the
products they suggested and explain their reasons.

o

»~ Differentiated Instruction For this activity you
can use the Gather Personal Information Strategy
to find out if somebody has ever done a hand-made
gift soyou can ask those students to share their
experiences before working on this activity.

Ask students what the product was (hand-
made cards). Then, ask them what their
publicity was going to be (they made posters, and
Katherine suggested telling people directly).

Product: Diolggue to Exchange
Suggestions _g3-

As you may recall, in this unit students will exchange
suggestions to buy or sell preducts in a short dialogue.
In this lesson, students will choose a product they
would like to give suggestions about, and they

will describe it, Organize the class into pairs, read

the instructions aloud, and advise them to choose
products they are familiar with so they can provide the
necessary information about them (material, cost, way
of functioning, place where it s affordable, etc.}). This
activity wili be your second evidence in this unit; ask
students to file it following the procedure you prefer.

Self-evaluation

You could read the statements in the box together to
make sure everybody understands what they need

to self-evaluate. If necessary, go back ta some of the
previous activities so students understand what each
statement refers t0. Read the tip provided and make
sure to offer individual support to those students who
detected areas of cpportunity.

How can you identify the effect you are
causing in someone you are talking to?

Invite students to answer by recalling what they did
in Activity 4 (paying attention to intonation}. Elicit
that also body language such as facial expressions,
gestures, and posture can give us clues.

Unit 1 * Activity Book p. 9 23
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Achievement

Understand expressions used by speakers.

Teaching Guidelines

- Discriminate expressions to ask for or indicate
characteristics of products.
» Compare content of expressions.

Development

What do you do when you find an unknown word
in a text?

Ask students the question and encourage them 1o
answer taking into account their previous experience.

Look at the picture and discuss with your team.

You may organize the class into teems and, to
introduce them tc the theme of the conversation
they will listen to in the following activity, draw their
attention to the picture. Read the three questions
aloud and give thern some time to discuss the
answers while you monitor to encourage them to
speak in English among themselves. After a few
minutes, ask one student from each team to share
their answers with the class. Finally, read the task in
the Time to Shine! box and encourage all students to
participate.

Unit 1 « Activity Book p. 10

2. Listen to identify the suggestions. Circle them.

e .fjo

b P |

Have students identify the glossary word in the

text from the conversation: invite them to read its
definition on page 106. You may explain to students
that they will listen to a conversation between two
kids and their teacher, and they have 1o identify two
suggestions given. Play Track 6 for them to complete
the task. Check orally.

Learning to Do "

Ask the guestion from the box and elicit students’
prior knowledge; encourage them to go to the
Appendix if needed.

. With a partner, identify the expressions used in

the dialogue and exchange impressions about
them to filt in the ¢chart. -

You may organize the class into pairs and have
students discriminate expressions to ask for or
indicate characteristics of products. Monitor while
they fill in the chart and, to check, draw it on the board
and invite volunteers to write the answers.

r

- Differentiated Instruction Before working on
this activity, you may use the Mini Lesson Strategy
to review the Wh-question words and how to
structure open and closed guestions with students.

. In small teams, analyze the content of Aida’s

expressions in the dialogue and compare it
with the content of the expressions used by her
classmates. Explain what the main difference is.

You may organize the class into small groups, read
instructions aloud and suggest students to reread the
dialogue to analyze the content of the expressions
used. After a few minutes, invite one person from
each group to share their conclusions.
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Achievement

Understand expressions used by speakers.

Teaching Guidelines

* Segnent words to improve comprehensicon,
+ Differentiate sound patterns in context and in
isole ted words.

Devetopment

Scan the words in bold in Activity 2. Split each
word into two parts, write them below, and look
up their meaning. = -~

You rray organize the class into pairs, read instructions
aloud, and remind students that when they scan a
text, they just look for specific information. Ask them
to identify the three words in bold and write them in
the lett column. Have them segment those words into
two parts and write each in the space provided; below
each part, they will write the meaning they will look up
in a di stionary. Encourage them to write the definition
of the word in the last colurmn using their own words.

" Differentiated Instruction For this activity
you ¢zn use the Open-ended Statement Strategy tc
elicit enswers for the right column of the chart in case
you observe it is difficult for your students to write the
definit ons on their own.

6. Listen and idenlify the differences when a word

is said on its own and when it is said as part of
sentence. Discuss them with a partner and write
your conclusions.,

Play Track 7 for students to notice phonolegical
differences. You may invite them to share their
impressions and if necessary, play the track again for
them to reinforce, Finally, give them some time to
write their conclusions.

1 Ask students to recall Katherine's suggestion
(offering the highest quality}, Then, ask them
how Lisa did it (she made new designs with moere
materials; the new ones were spectacular) and the
results (Wayne recognized her cards were much
better and stopped selling his).

Product: Dialogue to Exchange
Suggestions ;;s:;

As you may recall, in this unit students will exchange
suggestions to buy or sell products in a short dialogue.
In this lesson, students will write five guestions to
ask for information about a product they would like

1o sell or buy. Organize the class into pairs, read the
instruction aloud, and tell them to first decide if they
would like to sell or buy a product. Once they have
decided, have them follow the models included in

this lesson to write their questions; they may also
review the information provided on page 111 in their
books. Monitor while they work 1o check progress.
This activity will be your third evidence in this unit; ask
students to file it following the procedure you prefer.

Self-evaluation

You could read the statements in the box together to
make sure everybody understands what they need

10 self-evaluate. If necessary, go back to some of the
previous activities so students understand what each
statement refers to. Read the tip provided and make
sure to offer individual support to those students who
detected areas of opportunity.

What do you do when you find an unknown
word in a text?

Ask the question again and, this time, invite students
to mention the strategies they used in this lesson
(segment words and analyze the context in which they
are used).

Unit 1 « Activity Book p. 11 25
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Achievement

Exchange suggestions in a diaiogue.

Teaching Guidelines

» Ask about different products tc obtain more
information.

+» Use alternatives and counteralternatives to
suggestions.

Development

How can | improve my English pronunciation?
Write on the board: How can [ improve my English
pronunciation? Invite different students to share ideas,

Look at the eco-friendly products. Draw a
different one in the space provided.

You may organize the class into pairs, draw their
attention to the pictures, and have students describe
them. Read instructions aloud and give them some
time to choose one of the eco-friendly products they
researched for homewaork and draw it. VWhen all pairs
have finished, invite them to the front to show their
drawings and share the characteristics of the products
they drew with the class. Let students know they will
choose one product from these presentations to wark
on Activity 3.
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2. Circle the option of your preference.

Read instructions aloud and you may explain to
students that in their dialogue they can choose to
exchange suggestions for buying or selling a product
so now they will decide what they will do.

Learning fo Do ™.
Ask the question from the box and elicit students’

prior knowledge; encourage them to go to the
Appendix if needed.

. With your partner, choose a product from the

ones that were presented. Think of the best five
questions you can ask about it and write them
down. -

Ask students to write questions about the product
they chose from the presentations to obtain more
information according to their objective (buy or sell).
You may suggest that they check the information
pravided in the Learning to Do section on page 111
and the questions included in the models they revised
throughout the unit. Monitor while they work to
check which product each pair chooses; make sure all
products presented by all pairs are chosen.

“ 77 Differentiated Instruction For this and the
following activity, you can use the Think-Pair-Share
Strategy trying to form pairs in which one of the
students may tutor the other. Be sure to highlight the
contributions of both students.

With your partner, decide which information may
help you answer questions about the product you
chose. Write notes following the example. = 7

You may suggest students to work with the same
partner to work on this task. Ask: Do you know what
FAQs are? (frequently asked questions: the questions
that people are maore ltkely to ask about a product or
a service). Suggest that they think which could be the
FAQs for their product and write information that may
answer these questions. Monitor while they work to
check this and the previous activity.

. Circle one of the following questions to express

atternatives in your dialogue.

You rmay ask volunteers 1o read the questions provided
aloud and tell students to choose one that they may
nclude in therr dialogue depending on their objective
{sell or buy). Explain that these phrases will help

them express alternatives and counteralternatives to
suggestions.
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Achievement

Exchange suggestions in a diatogue.

Teaching Guidelines

* Monitor word pronunciation and groups of
erunciation.
*+ Play the role of an interlogutor.

Development

Use the questions and the notes you wrote on
the previous page to rehearse a dialogue to
exchange information about your product with
your pariner, Monitor his/her pronunciation.

You may suggest students to continue working with
the same partner to perform this oral practice. Read
instructions aloud and have them focus on their
partner’s pronunciation.

{CT Box

Promote the development of digital abilities on
students by suggesting them to perform this

task. Have them focus on using them to foster
corrmunication and collaboration among them.

7. Estabiish dialogues with the pair that chose your

product and the pair that presented the product
you chose. Exchange suggestions. = 7

Before working on this activity, you may give students
some time to review the information they prepared
during the previous session (questions, descriptions,
expressions). Suggest that they also reread the
models in this unit to review phrases for starting

and ending exchanges, and to check the information
provided in the Learning to Know section on page 111
in their books. Once they are ready, read mstructions
aloud and have them exchange suggestions about
products with their classmates.

'y Differentiated Instruction For this activity
you can use the Group Based on Goals Strategy
allowing struggling students to write a draft for the
dialogue and read it instead of improvising. Make sure
you check the draft before they use it.

Ask students if Lisa's mom liked the sterec
{yes, she even cried when she saw it). Then,
ask if she mentioned something eise about the gift
{she appreciated that Lisa used her time and energy to
buy the gift). You can ask students if they appreciate
only the physical gifts or also the time and effort that
people spent to make or buy the gift.

Product: Dialogue to Exchange Suggestions

As you may recall, in this unit students will exchange
suggestions to buy or seil products in a short dialogue.
In this lesson, students will create a chart with
expressions they are likely to use in their dialogues.
Have them leaf through the pages of the unit to
choose themn. Make sure they write the use of each
expression in the headings of the chart, (e.g., Use:
greet / Expression: hello).

Self-evaluation

You could read the statements in the box together 1o
make sure everybody understands what they need

to self-evaluate. If necessary, go back to some of the
previous activities so students understand what each
statement refers to. Read the tip provided and make
sure to offer individual support to those students who
detected areas of opportunity.

How can | improve my English
prenunciation?

Ask the guestion and encourage students te describe
the strategy they learned in this lesson (monitoring
pronunciation by checking lips, tongue, and teeth
position}.
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" Dialogue to Exchange Suggestions. -

In this session, students will plan and rehearse therr
dialogues to express suggestions. Read aloud gach
of the steps on this page and give students some
time to get ready. Ask twa pairs of students randomly
to come to the front and have them exchange
suggestions about therr products. Then, follow the
same procedure with the rest of the class.
Remember you always have the opticn to acapt the
product to your class's needs and interests.

5 Assessmgmy Legirning Process -

Peer evaluation
Get together with another pair to exchange
feedback about your dialogues.

Once ali pairs have presented their dialogues, give
students some time to exchange books 10 give and
receive peer assessment from the classmates they
choose. Monitor to make sure afl comments are
respectful.

Unit 1 « Activity Book p. 14

| Self-evalyation

. Answer.

Read the questions aloud and invite different students
t0 share their answers with the class.

. 2. Look through the unit to recall what you have

learned to learn, to know, and to do.

Give students some time to leaf through the pages
of the unit so they can recognize the achievements
they attained while working on each of the activities.
Encourage them to share them with their classmates.

. In your notebook, write what you think was

difficult to achieve. Check the fips given at the
end of each lesson and explain how they may
help you improve,

Invite students to reread the tips given at the end of
each lesson and reflect on how these tips may help
them to improve. Have them write their conclusions
in their notebook. Make sure to record which students
need help 50 that you may design strategies 1¢
support them.

Should | Listen to Others’ Suggestions?

Finally, organize the class into small teams and read
the title of the unit aloud: Should ! Listen to Others’
Suggestions? Give them a few minutes to discuss
their answers while you walk around and monitor, Ask
one person from each team to share their answers
with the rest of the class.
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Review

The a m of this section is to have students perform
commrunicative activities in teams ar pairs so they
can practice the skills they learned during the unit. It
is a great opportunity to give individualized support
to struggling students. Another useful strategy is

10 promote tutoring between pairs, so advanced
students may help their classmates. In any case,
monitor them closely while they work on these
activities so they feel confident enough to attain the
achievements by themselves.

Evaluation Tool

Photocopy the checklist provided to evaluate each
student’s participation individually. This checklist

is intended as an organizer of key aspects to be
considered during the preparation and presentation
of the dialogue. It will help you emit a qualitative
evaluation, as you will be able to write any comment
or chservation concerning each of the aspects.

Unit 1 = Activity Book p. 15
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.7~ Evaluation Tool
Checklist
Name:

Yes

No

Comments

Do they include open questions using
Wh-question words?

Do they include closed questions fo
ask for specific information?

Do they include appropriate
expressions to start?

Do they include appropriafe
exprassions to end?

Do they use modals to make
suggestions?

Do they use phrases to make
suggesfions?

Do they include alternatives and
counteralternatives to suggestions?

Do they follow a logical sequence
when faking turns o speak?

Do they convey emotions through
varying the intonation?

30 Unit1

Photocopiable material




How Can |
with Tales?

1&): Recreational and Literary Environment . {©) Reader

_@ Communicative Activity “A Hundred Years.” pp. 17-28, Track 36
~ Literary expression

{®: Social Practice of the Language
" Torzad fantastic tales

{®): Achievements
"~ » Explore fantastic tales.
¢ Read tales.
* Compare and contrast conduct, values, and
settings.

@ Audio
Tracxs 8-11

@ Vocabulary

¢ clever
& ccach
* gather
* mattresses

: * " Soclo) Pradlice of
* mil k10 reca fantashe tales
¢ sheiter : ' R

¢ wander

¢ wondered

@ Product

@) Learning to Learn
@ 9 lllustrated Venn Diagram

Making connections

@ Evaluation tool

@) Leaming to Know
v Self-assessment Worksheet

s Plot !
¢ Characters Photocopy the self-assessment worksheet provided
on page 42 and use it for students to evaluate
_‘@; Leaming to Do themselves.
identifying direct and indirect speech P .
@ Worksheet
As an extra activity, you can use the Worksheet on
page 147

3
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Achievement

Explore fantastic tales.

Teaching Guidelines

= Activate previous knowtledge to predict theme,
purpose, and audience.

* Anticipate content based on titles and images.

« Identify and define new words and expressions.

Development

What is the plot of a story?

Write on the board the questicn: What is the plot of a
story? Encourage students to use previous knowledge
to answer.

To star exploring the tale, look at the picture and
discuss with your class.

You could draw students’ attention to the picture and
ask one volunteer to describe it. Then, to activate
previous knowledge to predict theme, purpose, and
audience, read aloud each of the questions to guide
the discussion and elicit students’ opinions. If students
already know this tale, encourage them to share what
they recall about it. If they don't, invite them to pay
attention to the details in the picture {like the many
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mattresses on the bed) so they can participate in the
discussion. Write their conclusicns on the board so
they may copy them in their books.

Continue exploring the tale. Look at the
illustration, read the title, and together with your
pariner answer the question.

You may organize the class into pairs and, to anticipate
content based on titles and images, tell students to
look at the book and ask one volunteer to read the
title aloud. Have students lock for details that are not
shown in the picture from the previous activity {like
the pea below the mattresses). Read the question
aloud and encourage pairs to use the details from both
pictures to answer the guestion. Monitor while they
work to offer help when required. Check by asking
pairs to read their answers aloud.

Listen and read the tale. Circle unknown words
and work with your partner to define them by
considering the context. 5:“@ % "7
Before listening and reading, you could tell students
to look for glossary words and go to page 106 to read
their definitions. Then, read fnstructions aloud and
explain to students that they will identify unknown
words and expressions while they are listening and
following the reading in silence. Play Track 8 for them
to do so. Finally, ask each pair to mention the words
and expressions they circled and encourage them to
use the context to define them; if the pair cannot do
it, invite the rest of the class to help. If nobody can,
ask them to use a dictionary to look up the defmition.
Make sure to copy ali words and definitions on the
board s0 students may include them in their class
glossary.

For homewaork, ask students to bring the text of
their favorite tale in English.

1 Differentiated Instruction For this activity
you can use the Open-ended Statement Strategy
to help students say their definitions. You may provide
them with the beginning, e.g., (a) knock: the sound
heard when someone hits a door or a window with, ..
and then mime the end for them to say it (your closed
hand}.
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Achievements

* Explore fantastic tales.
» Read tales.

Teaching Guidelines

« Analyze the structure of tales.
= Use a graphic organizer 10 sequence events.
« Reflect about what has been read.

Development

Learning fo Know 12

Ask the question from the bhox and elicit students’
prior knowledge; encourage them to go to the
App=ndix if needed.

Work in pairs to fill in the flow chart with information
from “The Princess and the Pea.” ™ -

You may organize the class into pairs and have them
g0 tack to page 16 to reread the tale and analyze its
structure. Then, ask them to go back to this page and
sequence the events in the graphic organizer.

' Differentiated Instruction For this activity
you can use the Individualized Feedback Strategy to

help struggling students paraphrase what they read to
fill in their graphic organizer.

. Identify the message of the tale.

You may organize the class into small teams and read
instructions aloud. Give them some time to exchange
their points of view. Then, to have students reflect on
what they have read, ask: What did the queen think
about the princess when she first saw her? (that

she was not a princess). Why? (because she had an
unpleasant aspect). So, a possible message or moral
could be to not judge others by their appearances.
Next, have them reflect on how the context in which
the author lived influenced his writing. Ask: Do you
think only princesses have such delicate skin? (surely
not, but it was the 19th century Europe and he lived in
a very classist society, concerned with appearances).
Finally, read the task in the Time 1o Shine! box and
praise students who answer.

1 Ask students to imagine and describe cities

* one hundred years from now: What will
buildings be like? And streets? And parks? Then, ask
them what roads were like in Grid City and have them
answer in pairs.

Product: lllusirated Venn Diagram i

In this unit, students will create an illustrated Venn
Diagram in which they will compare the setting,
characters, and plot of a tale with those of a personal
experience. In this lesson, students will select the
tale they will work with and create a repertoire of
words and expressions from that tale. Organize the
class into teams, read the first instruction aloud, and
give them some time to read the tales they brought
for homework and to vote for one. Then, read the
second instruction aloud and have them create a
graphic organizer to explain the plot {you may suggest
that struggling students draw the sequence of events
instead of writing them). This activity will be your first
evidence in this unit; ask students to file it following
the procedure you prefer.

Self-evaluation

You could read the statements in the box together to
make sure everybody understands what they need

to self-evaluate. If necessary, go back to some of the
previous activities so students understand what each
staternent refers to. Read the tip provided and make
sure to offer individual support to those students who
getected areas of opportunity.

What is the plot of a story?

Invite students to answer the question recalling what
they learned in this lesson.

Unit 2 + Activity Book p. 17 33
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Achievements

» Explore fantastic tales
» Read tales.

Teaching Guidelines

* Value words and expressions used 1o describe a
character, an object, or a setting.

+ Contrast the setting of tales with familiar settings.

* Relate tales with personal experiences.

Development

How can you retell the words somebody else
used?

Ask students the question and elicit students’
answers.

Listen and read the tale. With your partner, circle
words and expressions that escrlbe characters,
objects, and places. { a g ;

You may organize the class mto pairs and give them
some time to identify glossary words and read their
definitions on page 106. Then, draw their attention to
the pictures on this and the next page and ask: Do
you know this tale? Encourage students who know
it 10 share what they remember. Then, explain o
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students that you will play the track for them to follow
the reading in silence to identify all the words and
expressions that describe characters, objects, and
places. Play Track 9 for them to perform the task and
check orally. Finally, to have them vailue the words
they circled, ask: Why are all these words important?
{they help the reader create a mental image of the
characters, cbjects, and places; without them, they
would be dull).

.-

< Differentiated Instruction For this activity you
can use the Mini Lesson Strategy to remind students
that we use adjectives to describe people, places, and
things. Elicit examples from them before working on
the activity.

. Review the words used to describe places in the

Iy

story. Then, with your pariner, compare the place
where the slory develops with the place where
you live. Fill in the Venn Diagram.

To have students contrast the settings of taies

with familiar settings, you may glicit from them the
definition for setting (the place and time in which

a story occurs). Then, draw their attention to the

Venn Diagram. Explain to them that this type of
graphic organizer is used to establish similarities and
differences. Tell them they should draw the similarities
between the two places in the middle, and in each

of the sides the aspects that are exclusive to each of
the places. Give students some time to perform the
task while you monitor walking around to check. Invite
volunteers to share their drawing with the class.

Work in teams to share if you have ever gotten
into frouble as Peter Rabbit did.

You may organize the class into small teams and ask
volunteers to summarize Peter's experience using
their own words {he disobeyed his mother, put himself
in danger but finally returned home safely; his mother
didn't say anything, but she realized what he had
donel. Ask students; Have you ever had an experience
in which you put yourself in danger because of
disabeying your parents? Encourage them to talk
about their experiences within their teams. After a few
minutes, invite teams to share the most interesting/
funniest experience they shared.
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Achievement
Read tales.
Teaching Guidelines

* Ditferentiate direct speech from indirect speech in
dizlogues.
» Recognize punctuation marks used in dialogues.

Development

. Work in pairs to recall why Peter Rabbit got into

.

trouble.

You could organize the class into pairs and give them
some time to remember what the story they read in
the previous session was about. Invite pairs to share
what they recalled with the rest of the class.

Learning to Do '512;.

Ask the question from the box and elicit students’
prior knowledge; encourage them to go to the
Appzandix if needed.

Reread the fragment and discuss with your
partner which sentence repeats the exact words
Petor's mother uses to give him her advice.

You may organize the class into pairs, read instructions

aloud, and have therm perform the task to differentiate
direct speech from indirect speech in dialogues.
Check oralily.

. ldentity the punctuation marks used in the

fragment from the previous activity. Reflect upon
their function with your partner and write your
conclusions.

Students will continue working in teams to recognize
punctuation marks used in dialogues. Once they have
done s0, they will match the columns to identify each
punctuation mark’s function. You may stress that the
pericd and the comma have many other functions,
but these are the only ones they have in the fragment
they read. Also explain to them that in American
English the comma is placed before the quotation
mark (as it is in the tales they have read), but in British
English the comma is placed after the quotation mark.

g1 Ask students if they get along equally well with
all members of their families. Have students
discuss in groups of four which members of the family
they get along with and which they don’t. Then, ask
them why Mrs. Browse didn't like Zellandine and have
them brainstorm some ideas (because she didn't like
kids, because she was cold and selfish, because
Zellandine was more beautiful, ete.).

Product: llustrated Venn Diagram ;s * +

As you may recall, students will create an illustrated
Venn Diagram in which they will compare the setting,
characters, and plot of a tale with those of a personal
experience. In this lesson, students will draw the
setting of the tale they chose. Encourage them to
include as many details as they can. This activity will
be your second evidence in this unit; ask students to
file it following the procedure you prefer.

T

~ ; Differentiated Instruction For this activity you
can use the Group Based on Goals Strategy inviting
advanced students to write a description of the setting
besides drawing it.

Self-evaluation

You could read the statements in the box together to
make sure everybody understands what they need
to self-evaluate. Read the tip provided and make sure
to offer individual suppoert to those students who
detected areas of opportunity.

How can you retell the words somebody else
used?

Invite students to answer the question explaining
what they learned in this lesson {direct and indirect
speech} and giving examples.
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Achievement

Read tales.

Teaching Guidelines

« Analyze effects caused by illustrations.
+ Classify narrator, main character, and secondary
characters for their actions.

Development

What types of characters are there
in a story?

Write the question on the board and elicit answers
from your students; encourage them to use previous
knowledge.

Look at the ilfustrations on this page and the ones
on page 22. Exchange your impressions about
them with your team. ~

You may organize the class into teamns, give them
some time to look at the pictures on this page and
page 22, and have them analyze the effects caused
by them and share their impressions. Monitor while
teams work to encourage them to speak in English all
the time.

Unit 2 * Activity Book p. 20

H

- Differentiated Instruction For this activity
you can use the Individual Response Card Strategy
to encourage everybody to participate. Tell students
to write their impressions about the pictures from
pages 20 and 22 on a sheet of paper. Then, ask them
to hand the papers back to you so you may read their
impressions aloud for the class to listen.

. sk,
Listen and read. , 10 ,,%

You may ask one volunteer to read the title. Explain
that this tale 15 also known as the “Puss in Boots”
Then, invite students to identify glossary words and
check their definitions on page 106. Finally, play Track
10 for them to follow the reading in silence. Invite
students to suggest words or expressions for the
class glossary.

Learning to Know "2
Ask the guestion from the box and elicit students’

prior knowledge; encourage them to go to the
Appendix if needed.

. Work in pairs to fill in the chart writing one action

in each column.

To have students classify the narrator, main character,
and secondary character for their actions, you may
organize the class into pairs and draw their attention
to the chart. Explain that they have to write the name
of the characters from “The Master Cat” in the
headings of the first two columns and then they must
write one action each of them performed. Monitor
while pairs work and check by drawing the chart on
the board and inviting volunteers to write the answers.
Finally, ask them: Who is missing? {the antagonist).
Explain he has not appeared... yet.
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Achievement

Read tales.

Teaching Guidelines

+ Rerzad 1o check understanding.
* Establish connections with personal experiences and
create images.

Development

Learning to Learn "2

Ask the question from the box and elicit students’
prior knowledge; encourage them to go 1o the
Appendix if needed.

. Reread the tale from Activity 1. Share with your
partner a similar experience you have had and
describe it below. *

You may tell students to reread the first part of “The
Master Cat” to check understanding. Ask volunteers
to expiain in their own words what happened (the

cat used his cleverness, inteiligence, and intuition to
solve a problem). Then, invite students to establish
connections with a persconal experience in which they
had to solve a problem in a clever way, and share it

with their partner. Tell them to choose one and use the
lines to describe it. Monitor while students work to
offer help if required.

~«  Differentiated Instruction For this activity
you can use the Flow Map Strategy to help visual
learners visualize their personal experience before
they describe it with words.

. Share your experience with another team and

discuss how the conducts, values, and setltings
are similar to or different from the ones described
in "The Master Cat.”

You may organize the class into teams by joining two
pairs together. Give them some time to share details
ahout their experiences. Monitor while they work to
provide them with vocabulary they may need. Finally,
invite volunteers to use indirect speech to share what
their classmates told them.

Ask students if they think actions can show
fove or only words show love (words like "1 love
you"}. Then, ask them how Mr. Browse shows his |ove
for his daughter and have them discuss it in groups of
three. After the discussion, have them share their
ideas as a class.

=
4

Product: lllustrated Venn Diagram
In this lesson, students will establish connecticns
between the tale they chose and a personal
experience, and thay will create an illustrated
sequence of this experience. Read instructions aloud
and explain to students they should create a sequence
just as the one they did in Activity 4. Tell them not

to forget to portray details of the setting. Monitor
while they work to check. This activity will be your
third evidence in this unit; ask students to file the list
following the procedure you prefer.

Self-evaluation

You could read the statements in the box together to
make sure everybody understands what they need

to self-evaluate. If necessary, go back to some of the
previous activities so students understand what each
statement refers to. Read the tip provided and make
sure to offer individual support to those students who
detected areas of opportunity.

What types of characters are there in a
story?

Ask students the question and this time invite

them to answer recalling what they learned in this
lesson. Explain to them that there are some other
classifications, but the one they learned is the easiest,
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Achievements

» Explore fantastic tales.
« Compare and contrast conduct, values, and settings.

Teaching Guidelines

+» Recognize different ways to start and end tales.
» Compare characters’ conduct and values with their
own and those of people they know.

Development

Are characters from tales similar to people
you know?

Ask students the question and encourage them to
answer and give details.

Listen and read. Discuss with your class how these
sceneries are similar fo or different from the ones
where you live. é;% ’fﬂa

Have students identify glossary words and invite

them to read their definitions on page 106. Then, play
Track 11 for them to follow the reading in silence; ask
them to suggest more words for the class glossary.
You could organize a class discussion encouraging
students to describe the setting of this tale and the
place where they live to compare and contrast them.
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Finally, you may ask them to recognize different ways
to start and end tales by inviting them to check how
this and the other tales they read in this unit start and
end (begin: There was once... / Once upon a time. ..
/Long, long ago, ... end: There, that is a true story. /
But Flopsy, Mopsy, and Cotton-tail had bread and milk
and blackberries for supper. / And they lived happily
aver after}. Ask them: How would you begin and end a
tafe? Invite them to answaer.

With your partner, discuss which values are
guiding the caf’s conduct. Then, compare them
with the values of someone you know. Write your
conclusions. =~ 7

You may organize the class into pairs and give them
sorme time to analyze the cat’s actions throughout
the tale. Monitor closely and offer help in case you
observe pairs need support to infer the cat's values
from their conduct. Once they identify them, monitor
to check they are making connections with their own
lives. Invite pairs to share their conclusions with the
class.

« Differentiated Instruction For this activity you
can use the Think-Pair-Share Strategy trying to form
pairs in which one of the students may tutor the other.
Be sure to highlight the contribution of both students.
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Achievement

Comoare and contrast conduct, values, and settings.

Teaching Guidelines

» Answer guestions about relaticnships among
cheracters,

« Compare and contrast relationships in a story and
ther own.

Development

. Reread the two parts of the tale and, with

your pariner, identify the relationships among
characters. Write them down and compare your
answers with another pair.

Befo e students get to work on this task, you may
ask them to define the following words: frisnd, father,
daughter, husband, and wife. Once you are sure they
understand each of them, organize the class into pairs
and give them some time to answer. Check orally.

. In small groups, share how your own relationships
are similar to or different from the ones in the
story. Follow the example. -

You may read the instructions and the example aloud.
Organize the class into small groups and give them
time to compare/contrast their own relationships with

Iy

the ones from the tale. Then, you may invite one kid
from each team to share with the class the similarities
and differences they found.

A', " Differentiated Instruction For this activity you
can use the Bubble Map Strategy tc show different
relationships they have. They should write their name
in the middle and the names of the people related to
them around saying the relationship in each case.

Considering dll the aspects you have analyzed,
discuss with your class the similarities and
differences between your conducts and values
and the conducts and values in France during the
18th century as described in “The Master Cat.”

Explain that "The Master Cat” is a folk tale that was
published by Charies Perrault, a French writer, in the
18th century. Tell them that during that time, France
was an absolute monarchy and most people there
were poor. Then, encourage them to identify which
of these aspects are depicted so they may be able to
compare and contrast their values and conducts with
the ones of the tale.

Have students discuss if they think there will

be robots living with us in the future or not.
After that, ask students to discuss the answer to the
question in pairs and then share as a class.

Product: lllustrated Venn Diagram g

In this lesson, students will create a chart in which
they will compare the characters from the tale they
chose and the people involved in their personal
experience. Suggest that they follow the model
provided in Activity 2, page 22. This activity will be
your fourth evidence in this unit; ask students to file

it following the procedure you prefer. Ask students

to bring the material they will need to create their
Venn Diagram for homework. Suggest that they use
recycled material and cutouts or drawings to illustrate.

Self-evaluation

You could read the statements in the box together to
make sure everybody understands what they need
to self-evaluate. Read the tip provided and make sure
1o offer individual support to those students who
detected areas of opportunity.

Are characters from tales similar to people
you know?

Ask the question again and encourage students to
share the answers they wrote in this lesson. You may
also ask them to compare the characters from the
other two tales they read in this unit with other people
they know.
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In this session, students will create their illustrated
Venn Diagram. Read aloud each of the steps on this
page and give teams time to work while you monitor
to offer help when required. Make sure they portray
information about the setting, characters, and plot.
Once ail teams have finished, invite them to present
their diagrams in front of the class, explaining how
their experience relates o the tale they chose.

Remember you always have the option to adapt the
product to your class’s needs and interests.

* Agsessing my Learning Process

Peer-evaluation
Work as a class to do the following activities.

Ask the class: Which were the most interesting
stories for you? Encourage all students fo participate
explaining which aspects made them interesting.
Make sure to lead them to a general conclusion (e.g.:
The most interesting stories were the ones that
included more details.).
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_ Setf-evul'ua’fioh_

. Answer.

Read the questions aloud and invite different students
10 share their answers with the class.

. Look through the unit to recall what you have

learned tfo learn, to know, and o do.

Give students some time to leaf through the pages
of the unit so0 they can recognize the achievernents
they attained while working on each of the activities.
Encourage them to share them with their classmates.

. In your notebook, write what you think was

difficult to achiave. Chack the tips given at the
end of each lesson and explain how they may
help you improve.

Invite students to reread the tips given at the end of
each lesson and reflect on how these tips may help
them to improve. Have them write their conclusions
In their notebook. Make sure to record which students
need help so that you may design strategies to
support them.

How Can | Relate with Tales?

Finally, organize the class into small teams and read
the title of the unit aloud: How Can | Relate with
Tales? Give thern a few minutes to discuss their
answers while you walk around and monitor. Ask one
person from sach team to share their answers with
the rest of the class.
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Review

The aim of this section is to have students perform

comrmunicative activities in teams or pairs so they

can practice the skills they learned during the unit. It
is a great opportunity to give individualized support

to struggling students. Ancther useful strategy is
to promote tutoring between pairs, so advanced
students may help their classmates. in any case,
monitor them closely while they work on these

activ ties so they feel confident enough to attain the

achievements by themselves.

Evaluation Tool

Photocopy the self-assessment worksheet provided
and give it 10 each student so they can evaluate
themselves individually, This instrument is very useful
to help them identify their own skill gaps so they can
know where to focus their attention and assume
responsibility for their own learning process. Itis very
important to guide students once they nave finished
working with it so they can use their answers to set
realistic goals by themselves.

Once you give the workshest to each of your
students, read instructions aloud and make sure they
understand what each face stands for. Ask volunteers
to read each of the statements included and, if
necessary, have them identify the activity in which
they practiced that skill so they can recall if they could
do it or not. When they finish answering, tell them
to paste the worksheet in their notebooks and give
them same time to write the goals they want to attain
concerning the skill(s) they think they need to improve.
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< . Evaluation Tool
Self-assessment Worksheet

Name:

Answer each of the questions. If your answer is yes, explain how you did it; if
your answer is no, explain how you can improve.

Did | prediict the content of a fale
- based on fitles and images?

Did | define words and expressions
 from their context?

Did | use graphic organizers to 5
sequence the events from a tale?

Did | recognize different ways to start
;ond end tfales?

Did | compare and contrast the :
gse’r’rlngs of fales with familiar seﬁmgs”

§D|d I |denhfy pro’rogomsf cn’rogoms’r :
gsecondory characters, and narrator?

Did | recognize punc’rucn‘lon marks in
dialogues?

:Did | recognize relationships among
: characters in tales?

;.Dld l Compare ChOrOCTerS CondUCT B R e T T R R TR Ly T TR LT L P TR P T s
: and values with my own and those of :
POORIBTKNOW? e

§D|d | establish connections between |
g'roles and personal experiences?
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How Do We Take
Care of Ourselves?

~ Unit Overview

@ Academic and Educational Environment {@ Reader

_@ Communicative Activity "Safety Firstl” pp. 29-40, Track 37
" Interpretation and follow-up of recommendations :

1®: Social Practice of the Language
To write recommendations to avoid perscnal risk
sitLations

@ Achievements
" e Analyze how a text to give recommendations is
written.
¢ Pan the writing of recommendations.
= \Write recommendations to avoid a personal risk
situation.

{®: Audio
Tracks 12-13

]

1@: Vocabulary

* advice
* advise
* avoid

* bzfriend
» harmful
* pushes
* requast
® risks

.@ Product
" llustrated Report
1@ Learning to Leamn

Develop research skills 1@ Evaluation tool

Checklist
@ Learning to Know Photocopy the checklist provided on page 54
¢ Connectors and use it to evaluate students.
* Apostrophes for contractions :
@) Learning to Do 1@ Worksheet

As an extra activity, you can use the Worksheet

Writing a report on page 148.
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Achievement

Analyze how a text to give recormmendations is
written.

Teaching Guidelines

~ Activate previous knowledge to identify theme,
purpose, and audience.

= Anticipate content from key words.

* Broaden vocabulary.

+ Analyze the function of textual and typographic
components.

Development

What is a report?

Ask aloud the guestion: What is a report? Elicit the
answer from students encouraging them to use
previous knowledge.

Look at the picture, read the title, and discuss the
questions with your classmates. -*m»‘v
You may read the title aloud and draw students’
attention to the picture. Invite one volunteer to
describe it and to reflect about the message the
picture is trying to convey {when we are on the
internet, we don't know for sure who is writing on
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+

the other side of the screen). To activate previous
knowledge to identify theme, purpose, and audience,
ask the questions provided one by one and elicit
answers from different students,

Work in pairs to identify and circle key words.
Then, predict its content.

You may elicit from students what scan means (to
read a text guickly to find specific information). Read
instructions aloud and explain to them that for this
activity they will only read the text quickly to find and
circle significant words. Give them a few minutes to
do so and then have them anticipate content from
key words by asking: What recommendations are
given in this text? Ask the Time to Shinef question
and encourage students to share what they know
concerning online risks they may be exposed to.

"~ Differentiated Instruction For this activity
you can use the Individual Response Card Strategy
to help shy students participate without the fear of
being heard. Tell each student to use a recycled sheet
of paper to write their predictions and hand them
back to you so you can read them aloud. Encourage
students to share opinions about the accuracy of the
predictions you read.

. Listen and read. Identify unknown words or

expressions and work with your partner to define
them. Write them below. 5’: 2§

Before listening and following the reading of the

text in Activity 1, you may ask students to identify

the glossary words and have them go to page 107

1o read their definitions. Once they have done so,
read instructions aloud and play Track 12 for them

to follow the reading and circle unknown words

and expressions. Ask them to read aloud the words
they circled and write those words con the board for
students to include them in the ciass glossary in order
to continue broadening their vocabulary.

Scan the text to find bullets, words in bold, and
words in italics. Discuss with your class why each
of them is used.

To have students analyze the function of textual and
typographic components, you may organize the class
into pairs and have them match the columns. Monitor
while they work and check orally.
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Achievement

Analyze how a text to give recommendations is
written.

Teaching Guidelines

» Examine parts and sequence of a text.
» Corrpare types of sentences that express direct or
polite recommendations.

Development

Learning to Do "5’_

Ask the guestion from the box and elicit students’ prior
krowledge; encourage them to go to the Appendix if
needed.

. Reread the report and, with your partner, analyze
its parts to fill in the flow chart. - 7

You may organize the class into pairs to have them
examine the parts and sequence of the text they
read in the previcus page. Manitor to offer pairs any
help they may need to identify what is the name and
purpose of each of the three parts. You could check
by drawing the flow map cn the board and asking
volunteers to filt it in.

" T Differentiated Instruction For this activity
you ‘can use the Task Card Strategy. Ask struggling
students to write only the names of the parts and
advanced students to explain their purpose. Make sure
to ask advanced students to explain to the rest of the
class what type of information is included in each part.

. With your partner, review the recommendations

given in the report. Agree on an exampile for
each of the following cases. Write them down.

You may ask students to continue working in pairs
to identify & direct and a polite recommendation in
the text they read in Activity 1 and write them in
the spaces provided. Check by writing them on the
board and invite students to compare them. Ask:
Which one is using the imperative form? (direct
recommendation). Which word does the polite
recommendation include that is implicit in the direct
form? (youl.

 Ask students to read the page (30) that explains
when risk increases, and have some of them
explain it in their own words.

Y

Product: lllustrated Report 5%

in this unit, students will write an illustrated report with
recommendations to avoid a personal risk situation. In
this lesson, students will create a repertoire of words
and expressicns related to risk situations. Organize
the class intc teams, read the first instruction aloud,
and give them some time to check the text included
in this lesson to select their words. Then, read the
second Instruction aloud and encourage them to say
expressions in Spanish, write them on the board, and
invite the class to use a dictionary or online reference
tools to look up the terms in English. This activity will
be your first evidence in this unit; once they have their
lists ready, ask students to file them following the
procedure you prefer.

Self-evaluation

You could read the statements in the box together to
make sure everybody understands what they need

to self-evaluate. If necessary, go back to some of the
previous activities so students understand what each
statement refers to. Read the tip provided and make
sure to offer individual support 1o those students who
detected areas of opportunity.

What is a report?

Invite students to answer the guestion explaining
what they learned in this lesson. Encourage them to
mention the purpose of the report they will write.
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Achievement

Analyze how a text to give recommendations is
written.

Teaching Guidelines

« Recognize different ways to write sentences.
= Analyze familiar letter patterns in words.

+ Recognize effects produced by typographic changes.

Development

How can you fell if a website is reliable?

Ask the question aloud. Invite students to share the
strategies they follow.

Listen and read. In small groups, discuss what the
purpose of the last sentence is. 1;@ @ e 0

E
Before listening and reading, ask students to
identify glossary words and invite them to read their
definitions on page 107 Then, organize the class into
pairs and, to have them recognize different ways
{0 write sentences 1o give recommendations, read
the instructions aloud and play Track 13 for them to
perform the task, Check orally stressing that, in the
case of this sentence, an affirmative statement is
used to reinforce the main idea.

Unit 3 * Activity Book p. 28

» Differentiated Instruction For this activity you
can use the First of Five Strategy. Ask students to
use their fingers to show how difficult it was for them
to understand the purpose of the last sentence.

. Reread the report from Activity 1 and write lefter

patterns that are familiar for you, for example: sh,
Ing, etc. Compare with a partner and share how
thoy are pronounced.

Before working on this activity you may explamn to
students that letter patterns are groups of letters
that often appear together in many different English
words. They ¢an help them read words that they
have never seen before because many letter patterns
share the same pronunciation in different words. Have
them perform the task and when everybody finishes,
organize the class into pairs to have them compare
their answers. Finally, invite volunteers to read the
sounds emitied by each of the letter patterns they
wrote.

. With your partner, reflect on the effects caused

by using different fonts, colors, and letter sizes.
Write your conclusions.

You may suggest students to continue working in
pairs to analyze the effects produced by typographic
changes. After some minutes, invite pairs to share
their conclusions. Explain that they may use these
typographic changes and the ones from the text on
page 26, Activity 1 {italics, bold}, when they write their
own texts.
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Achievement

Plan the writing of recornmendations.

Teaching Guidelines

» Select a personal risk situation.
* Decide what textual components to include.

Development

Discuss with your class what a risk situation is
and give examples of tisk situations that may be
caused by peer pressure. Write them below.

Have students brainstorm different risk situations they
are exposed to because of peer pressure. Encourage
them to share any experience they have had. Write the
list or the board and then ask students to copy it in
their books,

Discuss with your parther which of the risk
situations from the list you wrote you would like to
give recommendations about. Wrife it down.

You miay give pairs some time to select a personal
risk situation. Explain that they will continue working
on this situation and with the same partner the rest
of the unit to write their recommendations. Monitor
while pairs work and, when they have finished, invite
them to share the situation they chose with the class.

-

Learning to Learn 413“

Ask the guestion from the box and elicit students’
prior knowledge; encourage them to go to the
Appendix if needed.

For homework, research information related to the
situation you chose. Write notes on the lines below.

You may read instructions aloud and ask students to
research reliable information for homework.

.~ Differentiated Instruction After finishing
the activities in this lesson, you could use the Three-
minute Pause Strategy to encourage students to
recall what they have learned so far.

Ask students to work in pairs. One of thern will
act out the instructions to diminish the risk of
fires at home, found on page 33, and the other one
will try to guess. Then, they exchange roles.

Product: lllustrated Report Tis

In this lesson, students will choose a risk situation for
their report. Organize the class into teams and read
tinstructions aloud. Tel! them they may choose any risk
situation such as avoiding home accidents, diseases,
etc., and not necessarily the ones related to peer
pressure, and that they will write the information they
research on cards. This activity will be your second
evidence in this unit; ask students to file it following
the procedure you prefer,

Self-evaluation

You couid read the statements in the box together to
make sure everybody understands what they need

to self-evaluate. If necessary, go back to some of the
previous activities so students understand what each
statement refers to. Read the tip provided and make
sure to offer individual support to those students who
detected areas of opportunity.

How can you tell if a website is reliable?

Ask the guestion again and invite students 1o answer
it including what they learned in this lesson,
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Achievements

= Plan the writing of recommendations.
= Write recommendations to avoid a personal risk
situation.

Teaching Guidelines

+ Analyze how to write sentences.

+ Determine the order of textual and graphic
components in the text.

« Decide what typographic compenents to include.

- Define types of sentences that will be used and how
to write them.

Development

How can we write recommendations in order?

Write on the board the question and have students
reflect upon the criteria that can be used to do it.

1. Work in pairs. Agree on a title for a report that will
give recommendations to avoid the risk situation
you chose while working in Activity 5 on the
previous page.

You may tell students to get together with their
partner and have them waork on this task while you
monitor. Invite pairs to read their answers aloud.
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2. Look at the models provided on pages 26
and 28. With your partner, agree on five direct
recommendations to avoid the risk situation you
chose. Write them down. = -

Students wili continue working in pairs to write five
direct recommendations using the imperative form.
Monitor while they work and after some minutes,
invite pairs to share their sentences by reading them
aloud. Then, have them think about how they will
illustrate their text so they can decide which graphic
components to include. Ask them to bring the graphic
material {drawings, cutouts, or printed pictures) for
homework.

) Differentiated Instruction For this activity you
can use the Mini Lesson Strategy in case you think

it i5 necessary to review imperative form with your
students.

3. With your partner, agree on two polite

recommendations to include in your report. Write
them down.

You may suggest pairs to check the examples
provided in the Appendix and the models provided in
the texts they have read white working in this unit,
Have them perform the task while you monitor to
check.

4, Discuss with your partner which typographic

components will be convenient to use when
writing your report. Explain how you will use each
of them.

Draw students’ attention to each of the graphic
components and elicit what each of them are used
for (italics for words in other languages, bold to
emphasize words, bullets and numbers to order
elements in a list, words in different colors to

catch readers’ attention, words in different sizes 1o
emphasize an idea). Give them some time to decide
what typographic components to include.
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Achievement

Write recommendations to avoid a personal risk
situation.

Teaching Guidelines

* Use new vocabulary.
» Select appropriate connectors to relate sentences.

Development

. Work with your partner to write an introduction for
your report. Make sure fo use new vocabulary to
describe the risk situation you chose and explain
the importance of taking measures to avoid it.

r -

You may tell students to get tegether with their
partner and ask: What information should the
introduction include? (a description of the risk situation
and the reasons for taking measures to avoid it}. Invite
pairs to write the introduction for the report using new
vocabulary they learned during this unit.

had

7 7 Differentiated Instruction For this activity
you can use the Group Based on Goals Strategy
establishing a different number of new words to
include, e.g., struggling students include only one
while advanced students include three.

Leorning fo Know '3

Ask the guestion from the box and elicit students”
prior knowledge; encourage them to go to the
Appendix if needed.

. Read the suggestions you wrote on the previous

page. Discuss with your partner if you can link
two suggestions. In case you do, rewrite them
using connectors.

Before working on this activity, you may explain that,
as shown in the Appendix, there are connectors that
link statements that must follow a specific order

{one step cannot be performed without performing a
previous one}. For an example, you may ask them to
reread the What to do? paragraph from the text on
page 28 and identify the connectors {first, then, finally)
and the criteria to order the statements {sequence).
Then, explain that there are some other connectors
that can be used in cases in which the statements
don't need to be sequenced. Have students reread the
bulleted statements on page 26 and encourage them
to use the right column connectors to link two of them
{e.g.. Think twice before posting pictures or videos and
think carefully about what you say before you write
socmething.) Finally, you may ask: /nt your case, do you
need to show a sequence or not?

Arrange the class into teams of four. Two

students will reread the section “In the streets”
and the other two the section “When playing sports”
Have them prepare small presentations to show their
team partners the risks related to each situation.

Product: lllustrated Report {

In this lesson, students will write sentences to give
recommendations on how to avoid the risk situation
they chose. Encourage them to write different types
of sentences and to choose typographic elements
ar connectors that may be useful to order them. This
activity will be your third evidence in this unit; ask
students to file it following the procedure you prefer.

Self-evaluation

You couid read the statements in the box together to
make sure everybody understands what they need
to self-evaluate. Read the tip provided and make sure
to offer individual support to those students who
detected areas of opportunity.

How can we write recommendations in order?

Ask the guestion again and this time invite them to
recall what they learned in this lesson.
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Achievement

Write recommendations to avoid a personal risk
situatior:.

Teaching Guidelines

« Order sentences into a logical sequence.
* Use words with familiar letter patterns.
« Wirite a title for the report.

Development

How can we help each other to improve our
work?

Ask students the question and encourage them to
share their ideas,

Work with your pariner o order the suggestions
you wrote in the previous lesson following a
logical sequence. Add more connectors if
necessary.

Have pairs reread the sentences they wrote on page
30, Activities 2 and 3, to decide how to order them
into a logical sequence. Encourage them to use the
typographic components they chose in Activity 3 from
the previous lesson or appropriate connectors.
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2. To write your conclusion, decide with your

partner how you will repeat to your audience the
importance of avoiding the risk you chose.

Ask students: What should vou do when writing your
conclusion? {emphasize the importance of avoiding
the risk they chose). Invite therm to write some lines
for their conclusion including words with familiar letter
patterns (ifon, sh, or ing). Tell them they may use
words from Activity 2, on page 28, or dgifferent ones.
Monitor to check.

. Wirite a draft for your report using the information

you wrote in this and the previous lesson. *

Before students start working on this task, you may
remind them that a title is used to give a minimal
summary of the information that is included in their
report {that's why it is written when you have finished
a report). Invite themn to think of an appealing title,
and then to write their drafts putting together the
information they had written before.

_ 7 ' Differentiated Instruction For this activity you
can use the Individualized Feedback Strategy if you
notice pairs are having troubles to write their drafts.

Provide them with support to accomplish it.



1 Work with another pair. Reod their report and
provica paer aassssment in the chart below. P:,

[TYP——

$ P
Tl L LT i N e 07 Y DOUL R
e enImEnT T e (0 e 37

Tl e M NG O~ a4 Ldenttandobia
T 2tom 2o atd B2 Nk 3038
Neew: st dloty 1s cnsaed

© Use the checklist betow for ssf wnt, it €53

D She ke peling of wordh € an*anine unfarila” soun 7
D Db hie g o P ODOSTE, e Lo 5t Steang®?

Did * $hart al 1y sentoncoy wih Jcop i sher?

Did * e affirnaive s rtences witt por-a.?

Make necessary adjustments ond, on a sheet of
paper, create a final illustrated vesion of your

report €.}
Mustrtesd Repest -
L300 QG e Iy a0t DY g X
HTRRE A R Ry YRS SRUY B PTRE] e 1

Seifavaluahion ¢Zre s Tigbe <o s as;

VRS I T
s gt frignds

A3 B R B L i L S e R L B
P Na detns e e

33

Achievement

Write recommendations to avoid a personal risk
situation.

Teaching Guidelines

* Read recommendations to confirm understanding
an i legibility.

* Check spelling of words containing unfamiliar sounds.

* Check use of apostrophes.

Development

. Work with ancther pair. Read their report ond
provide peer assessment in the chart below.

Organize the class into teams by joining two pairs
together. Read instructions aloud and explain that
they will read each other’s recommendations and use
the chart to confirm understanding, legibility, and to
provide feedback about some other aspects. Read
each of the statements aloud to clarify any doubts
students may have,

Learning to Know ™

Ask the question from the box and eilicit students’
prior knowledge; encourage them to go to the
Appandix if needed.

. Use the checklist below for self-assessment. -

Tell students to work together with their partner to
check spelling of words containing unfamiliar sounds,
the use of apostrophes, capitalization, and punctuation
using the checklist provided.

' J?'-’ Differentiated Instruction For this activity
you can use the Speedometer Strategy to catch
kinesthetic students’ attention. Explain they will use
their arms to show whether or not they accomplished
each of the aspects mentioned in the checklist.

. Make necessary adjusiments and, on a sheet of

paper, create a finalillustrated version of your report.

Read instructions aloud and have students check all
the aspects that had “no” as an answer in Activities 4
and 5 so they may create a final version of their report.
Tell them to take out the graphic material they brought
for homework to illustrate it.

¥] Ask students what the text says about injuries
” {they can happen unexpectedly). Explain that it
means that sometimes we can't prevent accidents,
but the text gives some pieces of advice that couid
save our lives; ask some students to mention them
{they are on p. 38). Ask them if they can think of other
similar actions.

Product: lllustrated Report "

In this lesson, they will write their introduction,
conclusion, and title, and they will decide what
graphic material they will use to illustrate it. Monitor
closely while they work to offer any help that may be
required. This activity will be your fourth evidence in
this unit; ask them to file it following the procedure
you prefer.

ICT Box

Promote the development of digital abilities on
students by suggesting them to perform this

task. Have them focus on using them to foster
cemmunication and collaboration amang them.

Self-evaluation

You could read the statements in the box together to
make sure everybody understands what they need
to self-evaluate. Read the tip provided and make sure
to offer individual support to those students who
detected areas of opportunity.

How can we help each other to improve
our work?

Encourage students to describe what they did during
this lesson to provide peer assessment.
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- Product and Assessing My Learning Process

B 7 + }‘Qﬁ

“Thiz 0L y Tl GEOPPIC TSRl
et sow e Drgaange o ar regt
User Mo 14460 10im i Ot olic "G ownile 1T ake sure 0 ol De
MR e £ on DUt N ang o ter
clifgrant fypas OF santenc =,
wofds with hon s ondl A wHer patens
aew vl
attrachve [as'ratons

Crimug

arger and gz ty

A A Uses OF Qe asteo Dl e, contiad e
Pest your rerert on the © awoom wal

FYR

ARLLNCTE S DL ST PR LTS & 0 [T e e 1" o

LA KR whiC T OSPEC T T the epan he ped poL Lhdestand

k Mgy TOgE O which o Hhem oon Og Improyees

* DUt i df bl L e Bt eaort

+ G0 Wl $OUT (8ed® 15 L.idoe 1§ hes Kk 19 Foeoback joL 678 va Hom o rar
L amtes

Tofle ot e CnTL ket

e 2ulbe {RE T e By e tep ot a0l s 0N o fe ve a g
i 1 e Qe N D St

Lewsk Toragh fne it 1 1@ om et yons Fows oo b e o S Rnsw, L
oo

yrarebeok mote we by e P ot Ol ot b e twees Check P et

v F T T U PP I i ey T TRIEE O T e

lustrated Report 4 _

In this session, teams of students will write their
illustrated reports. Read aloud each of the steps on
this page and have them work freely as you monitor
walking around providing any help they may reguire.
Remember you have already guided them step by step
during the last three sessions so, in this moment, they
can put into practice the knowiedge and skills they
have learned.

Remember you always have the option to adapt
the product tc your class's needs and interests.

- Assessing my Learning Process

Peer evaluation

Choose one of the raports written by another
team and assess it.

Once all students have their final versions ready, read
instructions aloud and give therm seme time to provide

feedback and check the one they receive. Monitor to
make sure all comments are respectful.
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Self-_ev_aluoﬁoq

Reflect and complete.

Read the instruction and the staterment aloud. Explgin
to students that they should choose between the two
options in italics and then complete the statement
explaining why.

. Look through the unit to recall what you have

learned to learn, to know, and to do.

Give students some time to leaf through the pages
of the unit s¢ they can recognize the achievements
they attained while working on each of the activities.
Encourage them to share them with their classmates.

. In your notebook, write what you think was

difficult to achieve. Check the tips given at the
end of each lesson and explain how they may
help you improve.

Invite students to reread the tips given at the end of
gach lesson and reflect on how these tips may help
them te¢ improve. Have them write their conclusions

in their notebock. Make sure to record which students
need help so that you may design strategies to
support them.

How Do We Take Care of Ourselves?

Finally, organize the class mto smell teams and read
the title of the unit aloud: How Do We Take Care of
Curselves? Give them a few minutes to discuss their
answers while you walk around and menitor. Ask one
person from each team to share their answers with
the rest of the class.
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Review

The aim of this section is to have students perform
communicative activities in teams or pairs so they
can practice the skil's they learned during the unit, [t
is a great opportunity to give individualized support
to struggling students. Another useful strategy is

to promote tutoring between pairs, so advanced
students may help their classmates. In any case,
monitor them closely while they work on these
activities so they feel confident encugh to attain the
achievements by themselves.

Evaluation Tool

Photocopy the checklist provided to evaluate each
student’s participation individually. This checklist

is intended as an organizer of key aspects to be
considered during the elaboration and presentation
of their illustrated reports. It will help you emit a
qualitative evaluation, as you will be able to write
any comment or observation concerning each of the
aspects.

Unit 3 = Activily Book p. 35
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< - Evaluation Tool
Checklist
Name:

Yes | No Comments

Did they inctude introduction,
recommendations, and
conclusion?

Did they use typographic
components appropriately?

Did they include different types
of sentences?

Did they include words with fion,
sh, and ing letter patterns?

Did they use new vocabulary?

Did they order the
recommendations logically?

Is the report legible?

Are the illustrations attractive?

Did they check spelling?

Did they check the use of
apostrophes?

54 Unit 3 Photocopiable material




What Can You Tell
About an Interview?

Unit Overview

@) Family and Community Environment

@ Communicative Activity
Exchanges associated with media

7@ Social Practice of the Language
" To analyze and discuss an interview

{®- Achievements
* Explore interviews.
* |inderstand general information and some
interview detaits.
¢ Discuss opinions about interviews.

@: Audio
Tracks 14-18

@: Vocabulary

* assertive

* gutomation
cargo
gevice
persuasive
sci-fi
spacecraft
tasks

1@): Learning to Learn
Using phrases to discuss

1@ Leamning to Know
Text patterns

{®: Leaming to Do
Pa-aphrasing

@ Reader

"Anyone Can Do an Interview,” pp. 41-52, Track 38

N an\nterview

Written by
Linc Keuffman

\]
s,

i

s

Social Prachice of the Language

_To analyze and dist.uss

" an interview
L

1@ Product
" Discussion

@) Evaluation tool
" Scale of Descriptive Assessment

Photocopy the scale of descriptive assessment
provided on page 66 and use it to evaluate students.

@ Worksheet

As an extra activity, you can use the Worksheet on
page 149.
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Achievement

Explore interviews.

Teaching Guidelines

* Use previous knowledge to determine the theme of
an interview.

» Assess contextual clues to anticipate the reason of
the interview.

* Analyze the structure of the interview and the
pattern of textual arganization.

Development

Which elements do you consider when
making predictions?

Write the question on the board. Elicit answers
encouraging students to think of situations in their
daily lives in which they should predict something,
e.g.. What will there be for dinner? (elements to
consider: smells, pots they can see in the kitchen,
sounds, etc.).

Look at the pictures and share what you know
dbout this theme. = 7

To have students use previous knowledge to
determine the theme of the interview they will listen

Unit 4 = Activity Book p. 36

1o In the following activities, you could draw their
attention to the pictures and invite volunteers to
describe them. Then, ask the class to share what
they know about this theme {robotics: the science of
making and using robots) and if they think it is useful
for little kids to learn about it. Encourage everybady to
share their opinions giving reasons.

»  Differentiated Instruction For this activity
you can use the Gather Background Information
Strategy before this session to find out which of
your students are interested in robotics or have taken
robotic courses before so that you may invite them to
bring information related to this theme to share with
their classmates.

. Listen and answer the questions with

your partner. m

You may explain to students they will listen to an
interview related to robotics, but first they must
assess contextual clues to anticipate the reason of the
interview. Before playing Track 14, draw their attention
to the picture and ask: Whe is the interviewer? (a
student). Where are they? (probably in a school).
Then, play Track 14 to confirm their answers to the
second gquestion by listening to the contextual sound
clues (school noisest. Finally, ask: What might be the
reason of the interview? {possible answer: to ask the
interviewse about a theme students would like to
know about). Accept all answers as leng as they are
logical and supported by reasons.

Learning fo Know "4

Ask the guestion from the box and elicit students’
prior knowledge; encourage them to go to the
Appendix if needed.

. Listen and read. With your partner, identify the

beginning, the body, ond fhe ending of the
Im‘??rview. Then, tell which the text pattern is. @

Invite students to identify the glossary words in the
interview and to read their definitions on page 107
Then, you couid read instructions aloud and play

Track 15 for students to read while they listen to

the interview. Give pairs some time to analyze the
structure of the interview; suggest that they underfine
each part {beginning, body, and ending) with different
colors. Finally, have them check the information from
the Appendix to determine the pattern of textual
organization.
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Achievement

Explore interviews.

Teaching Guidelines

* |dentify key words and expressions to determine
aucience and purpose.

» |dentify expressions used to start and end an
interview.

Development

Reread the interview on page 36 and circle

the words that you consider most significant to
understand it. Then, compare your answers with
a partner and discuss to determine the audience
and purpose of the interview.

Have them perform the task. Once al! pairs have
finisked, you may explain that significant words in a
text are called key words and that by identifying them
they zan get a general idea of the text to determine its
audience and purpose.

Explore the text with your partner to find the
expressions that are used to start and end the
inferview. = 3~

Before having students work on this task, you may
elicit some greetings and farewells they are familiar

with. Then, give pairs some time to analyze the
interview to identify expressions used to start and end
while you monitor walking around. Check orally.

) ’ 7 " Differentiated Instruction For this activity you
can use the Choral Response Strategy to ask for the
answers without singling students out.

Within your team, share experiences you have
had with robols.

You may organize the ¢lass into small teams, read
instructions aloud, and give them some time to share
experiences. Read the task in the Time to Shine! box
and praise the students who answer.

g Ask students if they have ever read or watched

an interview, and have them talk about it. Then,
discuss the different kind of media that can have
interviews.

Product: Discussion sy

In this unit, students will participate in a discussion
in which they will give opinions about a selected part
of an interview. In this lesson, students will create a
repertoire of words and expressions that are related
to interviews. Organize the class into teams of five
to seven students, read the first instruction aloud,
and give them some time to check the activities in
this lesson to select their words and expressicns.
This activity will be your first evidence in this unit; ask
students to file it following the procedure you prefer.
Then, read the second instruction aloud and explain
that the interview they have to select may be written
or it can be a video, and that they should bring it for
the next product session.

Self-evaluation

You could read the statements in the box together to
make sure everybody understands what they need

to seif-evaluate. If necessary, go back to some of the
previous activities so students understand what each
statement refers to. Read the tip provided and make
sure to offer individual support to those students who
detected areas of opportunity.

Which elements do you consider when
making predictions?

Invite students to answer the question explaining the
skiils they used to make predictions during this lesson
(use previous knowledge, analyze the pictures, listen
to ambient sounds).

Unit 4 « Activity Book p. 37 57
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Achievement

Understand general information and some interview
details.

Teaching Guidelines

+ Register new words and expressions 1o broaden
vocabulary.

 Paraphrase key ideas.

» Compare expressions with direct and indirect
speech.

Development

What is paraphrasing?

Ask aloud: What is paraphrasing? Invite students to
use previcus knowledge to answer.

Read quickly the interview in Activity 2 and circle
unknown words. Define them with your class.

To have students register new words and expressions
to broaden vocabulary, you may read instructions
aloud and give them some time to read the interview
quickly to perfarm the first part of the task individually.
Once the students have finished, ask them to dictate
the words and you write them on the board. Elicit
definitions from students enccuraging them to use

Unit 4 « Activity Book p. 38

context clues to define each of them. If that is not
possible, tell them to use a dictionary. Finally, tell
them to include ail the words they defined in their
class glossary.

Learning to Do M*

Ask the question from the box and elicit students’
pricr knowledge; encourage them to go to the
Appendix if needed.

Listen and read. Work in pairs to underline key
ideas 3nd explcun them using your own words.

15&

Before reading, you could ask students to identify
glossary words and invite them to read their
definitions on page 107 Ask: Do you know what

the plural of spacecraft is? (spacecraft, it doesn’t
change). Then, organize the class into pairs and read
instructions aloud; play Track 16 for them 1o follow the
reading and underline key ideas or what they consider
the most important information in this interview.
Then, ask different students what information

they underlined, and each time ask the class: Do

you consider it a key idea? If the answer is "yes,”
encourage them to use the four "Rs” 1o paraphrase it,
If possible, invite them to use an online thesaurus.

T Differentiated Instruction For this activity you
can use the Bubble Map Strategy to organize key
ideas on the board. Elicit the theme of the interview
{trips to outer space} and write it in the middle circle;
then, draw a circle around it for each key idea students
rmention.

. Work with a partner to find a sentence that

repeats the exact words that somebody

says. Then, find another cne that reports what
somebody says. Compare them and share with
your class the differences you find.

You may organize the class into pairs and elicit
examples of direct and indirect speech; if they

don't remember, you may ask them to check the
information provided on page 112 in their books.
Once you are sure they all recall the differences
between them, read instructions aloud and give
them some time to compare expressions with direct
and indirect speech by filling in the graphic organizer
with sentences from the interview they read in the
previous activity.
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Achievement

Understand general information and some interview
details.

Teaching Guideline

» Contrast general information with details that
broaden or exemplify it.

* Contrast changes in rhythm, volume, and intonation.

* Evaluate differences in words with minimal sound
changes.

Development

. Work with a partner to compare the key ideas

you underlined on page 38. Write the ones you
consider the most important in the first column.
Then, find extra information related to each of
them and wiite it in the second column. =

You may draw students’ attention to the chart and ask
volunteers to read the examples aloud, Organize the
class into pairs and give them some time to work on
the task so they may contrast general information with
details that broaden or exemplify it. Monitor while they
work to provide help if required. Check by drawing the
chart on the beard and inviting students to write the
answe-s.

"

T Differentiated Instruction If you notice
while you monitor that struggling students are having
trouble filling in the chart, you may use the Open-
ended Statement Strategy to help them identify the
information.

. Intonation, volume and rhythm are details of the

inferview that we must analyze. Listen and check
the squares. Compare your answers with

a partner. 5 ‘e

Read instructions aloud and explain that they will
contrast changes in rhythm, volume, and intonation.
Elicit what each of them is (rhythm: speed with which
they speak; volume: level of sound; intonation: voice
quality changes that help convey emations). Play Track
17 and have them perform the task.

. Now, let’s analyze another detail: words that

sound almost the same! In pairs, listen and
repeat the following words from the interview.
emphasizing the different pronunciations. Gwa

You could draw students’ attention to each pair of
words and have them identify those words in the
interview from Activity 2. Invite students to choral read
them trying to stress differences in their pronunciation.
Then, play Track 18 and have them repeat the words
after they listen so they may evaluate differences in
words with minimal sound changes.

Elicit the words intarviewer and interviewee.
Take some time to explain the endings-er and
-ge regarding professions. Have them reflect upan
both roles and ask them to discuss in pairs if they
think they wouid prefer to interview or be interviewed.

Product: Discussion "%

In this lesson, students will identify and paraphrase
key ideas from an interview. Organize the class intc
teams and read the instructions aloud. Monitor to
check they are using the four “Rs” to paraphrase. This
activity will be your second evidence in this unit; ask
students te file it following the procedure you prefer.

Self-evaluation

You could read the statements in the box together to
make sure everybody understands what they need
to self-evaluate. Read the tip provided and make sure
to offer individual support to those students who
detected areas of opportunity.

What is paraphrasing?

Ask the guestion again and encourage students to
answer by recalling what they learned and practiced in
this lesson.

Unit 4 * Activity Book p. 39 59
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Achievement

Discuss opinions about interviews.

Teaching Guidelines

- Select a part of the interview to give opinions about it.

» Compose opinions.
- Analyze forms to express opinions in favor and
against.

Development

Which phrases do you use to express your
opinions?

Write on the board the question: Which phrases do
you use to express your opinions? Encourage ali
students to answer. You may even allow them to use
Spanish if they don't know any phrases in English, and
tell them they will learn some during this lesson.

Work in teams. Reread the interview on page
38 and choose the most interesting part for you.
Write the main ideas below.

You may organize the class into teams of five students;
explain that they will continue working with this team
the rest of the unit. Read instructions aloud and invite
teams to select a part of the interview to give opinions
about it. Monitor while they work to check.

Unit 4 * Activity Book p. 40

Learning fo Learn ™,

Ask the question from the box and elicit students'
prior knowiledge; encourage them to go to the
Appendix if needed.

. Choose a partner within your team and discuss

what your general opinion about the part you
chose is. Write notes to express it.

You may tell students to choose a partner within their
team and work with him/her to compose a general
opinion about the fragment they chose. Invite them
to use the expressions from page 114. Monitor while
they work to provide help if required. As there are
five students on each team, there will be one left
out; make sure hefshe is the most advanced student
within the team so that he/she may be the moderator
during the discussion. Explain to those students that
they will be the team feaders so their responsibility in
this and the following activities is to support the pairs
within their team while they perform the tasks.

Learning to Learn ¢

Ask the question from the box and elicit students’
prior knowledge; encourage them to go to the
Appendix if needed.

. Analyze with your pariner different forms to

express opinions in favor and against. Write notes.

Tell students that, when participating in a discussion, it
is always useful to analyze both sides {opinions in favor
and against) so they may predict what other pecple will
say. Read instructions aloud and give them some time
to work with their partner analyzing forms to express
opinions in favor and against by using the tanguage
provided on page 114. Monitor to check their work.

" 4~ Differentiated Instruction For the activities
on this page you can use the Think-Pair-Share
Strategy trying o form pairs in which one of them
may guide the other to perform the tasks. Don't forget
to highlight the contribution of both students when
you check their work.
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Achievement

Discuss opinions about interviews.

Teaching Guidelines

+ State evidence to justify opinions.
* Refute opinions respectfully and responsibly.

Development

Learning to Learn ™4

Ask the question from the box and elicit students’
prior knowledge; encourage them to go to the
Appendix if needed.

In pairs, check the information that you
researched for homework and select the pieces
that may help you back up your opinion. Write
nofes. =

You may have students get together with the same
partner they worked with in the previous session.
Tell them to share the information they brought for
homewaork and select what they will use to justify
the opinions they wrote. Suggest that they use the

phrasas provided on page 114 to state their evidence.

Monitor to check.

'

7 Differentiated Instruction For this activity you
can use thee Individualized Feedback Strategy with
pairs that need extra support to back up their opinions.

Discuss with a partner which the best way is to
prove that another person is saying a statement
or an opinion that is wrong or false when
participating in a discussion. Writenotes.

You could ask students: How do vou feel when
somebody affirms exactly the opposite of what

vou think? Elicit answers from different students.
Explain that it is completely normal to feel upset but
that they should learn to contain their emotions and
always show respect toward different points of view.
When participating in a discussion, it is useful to have
some polite expressions on hand to refute opinions
respectfully and responsibly. Read instructions aloud
and give pairs some time to perform the task. Monitor
to check.

Reread the bullets on page 47 and ask why it is
important to take notes during an interview.
Elicit the answer {to write down things you don't want
to forget or additional questions you could ask). Then,
ask them to discuss in pairs other reasons to take
notes during an interview.

Product: Discussion “juir

As you may recall, students will participate in a
discussion in which they will give opinions about a
selected part of an interview. In this lesson, they will
write opinions supported by evidence. Organize the
class into teams and read the first instruction aloud.
Have each team select the part of the interview they
will work with. Then, read the second instruction aloud
and tell students to find a partner within their team
with whom they share the same opinion so they may
support each other to perform the task. This activity
will be your third evidence in this unit; ask students to
file it following the procedure you prefer.

Self-evaluation

You could read the statements in the box together to
make sure everybody understands what they need

to self-evaluate. If necessary, go back to some of the
previous activities so students understand what each
statement refers to. Read the tip provided and make
sure to offer individual support to those students who
detected areas of opportunity.

Which phrases do you use to express your
opinions?

Ask students the guestion again and encourage them
to recsil the phrases they learned in this lesson.

Unit 4 » Activity Book p. 41 6
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Achievement

Discuss opinions about interviews.

Teaching Guidelines

- Define rules of participation.
+ Start and end a discussion with expressions of
courtesy.

Development

What does a moderator do in a discussion?

Ask students the question and invite them to share
what they know. If they don't have any answers, tell
them they will find out in this iesson.

With your team, define rules for your discussion.

You may explain to students that when discussing it
is very important to follow certain rules so that the
discussion may be held respectiully and in order. Tell
students to get together with their team and draw
their attention to the chart; ask volunteers to read the
aspects in the left column to make sure everybody
understands what each of them refers to. Give teams
some time to define the rules of participation while
you monitor to provide feedback.

Unit 4 « Activity Book p. 42

2.

w

»

Work with your pariner to decide what the best
way to start and end your discussion is. Wiite
notes. -

You may read instructions aloud and explain that
they should always start and end a discussion with
expressions of courtesy. Draw their attention to the
graphic organizer and ask volunteers to read which
type of information they should include when they
start and when they end a discussion. Teil them that
during their presentation, it is important to briefly
paraphrase the fragment of the interview they chose
so that their audience may know what they will
discuss. Give teams some time to work on the task
while you monitor to check.

r

"~ Differentiated Instruction For this activity you
can use the Mini Lesson Strategy to teach students
how to plan a presentation for their discussion and
how to end it. You may use the possible answers
provided in this guide as a model.

with your team, define roles and turns to speak.

You may explain to students that in every academic
discussion there should be @ moderator who is in
charge of presenting the participants, informing

about the theme of the discussicn, reading the rules
aloud before the discussion starts, and making sure
participants follow them during the discussion. The
moderatoer is also the one who times the participations
and gives turns to speak. At the end of the discussion,
he/she summarizes what was said and thanks the
participants. Explain that team leaders will assume the
role of moderators and the participants will be the rest
of the team. Give teams some time 1o define roles
and turns to speak while you monitor walking around.

Discuss with your team. ‘fg
You may draw students’ attention to the glossary
wards in this activity, go to page 107 and read the
definitions aloud. Ask some volunteers 1o go to the
front to show how they would use an assertive tone
of voice and persuasive bady language. Encourage
the class to give respectful feedback telling their
classmates how they may improve. Once you're sure
they understood the concepts, give teams some time
to practice their discussions while you monitor to give
them feedback.

ICT Box

Promote the development of digital abilities on
students by suggesting them to perform this

task. Have them focus on using them to foster
communication and ¢ollaboration among them.



— — to differentiate the task. Have students choose to
participate in the discussion individually if they feel
" enmany, #1107 19 CUOMAL 12O U 1o heckls i peer \ confident enough to do so or together with the person
: they have been working with throughout the unit.
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how you can improve next time.

: Once both teams give and receive feedback, you

Tow s {’\E:/ could give them some time to analyze it and reflect
e v g on how they can improve: have them write their

: conclusions. Explain to teams that although they will
not present this discussion again, they should take
these reflections into account for the presentation of
their product.

As a team, anolyze the aspects checksd with a "No” in the prsvious activity,
kxchangs ideds on how you can impiove next time. ™%
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regarding its transcription.
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o Product: Discussion ' x:+
As you may recall, students will participate in a
discussion in which they will give opinions about a
. selected part of an interview. In this lesson, students
Achievement will write the rules for their discussion and assign
) . , ) roles and turns to speak. Organize the class into pairs
Discuss opinions about interviews. and read the instruction aloud. Suggest that they take
i the chart and organizer pravided in Activities 1 and 3
Teaching Guidelines (page 42) as models to perform the task. This activity
will be your fourth evidence in this unit; ask students
» Express opinions respecting turns. to file it following the procedure you prefer.
* Listen attentively to others' pomts of view.
+ Assess appropriate moments to give a turn to speak. Self-evaluation
« Use an assertive tone of voice and persuasive body
language.

You could read the staterments in the box together to
; make sure everybody understands what they need
Development to self-evaluate. If necessary, go back to some of the

: previous activities so students understand what each
statement refers to. Read the tip provided and make
sure te offer individual support to those students who
detected areas of opportunity.

. Prasent your discussion to another team. Use the
checklist for peer assessment. = .-

You may join two teams together so they can
present their discussion to each other and give peer

, ‘ . What does a moderator do in a discussion?
assessment. Monrtor while teams work to make

sure they are using the checklist to evaluate if the Ask the guestion again and encourage students to
other team is expressing opinions respecting turns, write a list that includes all the tasks the moderator
participants who are not speaking are listening performs during a discussion.

attentively to others’ points of view, the moderator
iS a356SSing appropriate moments to give a turn to
speak, and all of them are using an assertive tone of
voice and persuasive body language.

" = Differentiated Instruction For this activity
you can use the Group Based on Goals Strategy
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It this session, students wiil work in teams to present
their discussions. Read aloud each of the steps on this
page and have them check their texts as you monitor
walking around providing any help they may reguire.
As you have already guided them step by step during
the last three sessions, in this moment they should
put into practice the knowledge and skills they have
learned.

Remember you always have the option to adapt the
product to your class's needs and interests.

Peer evaluation

Ask two of your classmates to write in your
notebook comments about your participation in
the discussion. Follow the example on page 14.

Once all students have their final versions ready,

give them some time to share their work and
exchange books to receive peer assessment. Monitor
to make sure all comments are respectful.
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Self-evaluation

Give your opinion.

ftead instructions and invite students to analyze if
it is important or not to learn to discuss opinions;
gncourage them to give reasons.

. Look through the unit to recall what you have

learned to learmn, to know, and to do.

Give students some time to |eaf through the pages
of the unit so they can recognize the achievements
they attained while working on each of the activities.
Encourage them to share them with their classmates.

In your notebook, write what you think was
difficult to achieve. Check the tips given at the
end of each lesson and axplain how they may
help you improve.

Invite students to reread the tips given at the end of
each lesson and reflect on how these tips may help
them to improve. Have them write their conclusions

in their notebook, Make sure to record which students
need help so that you may design strategies to
support them.

What Can You Tell About an Interview?

Finally, organize the class into small teams and read
the title of the unit aloud: What Can You Tell About an
Interview? Give them a few minutes to discuss therr
answers while you walk around and monitor, Ask one
person from each team ic share their answers with
the rest of the class




Review
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Review

The aim of this section is to have students perform
communicative activities in teams or pairs so they
can practice the skilis they learned during the unit. It
is a great opportunity to give individualized support
to struggling students. Another useful strategy 1s

to promote tutoring between pairs, 5o advanced
students may help their classmates. In any case,
menitor themn closely while they work on these
activities so they feel confident enough to attain the
achievernents by themselves.

Evaluation Too!

Photocopy the scale of descriptive assessment
provided and use it to evaluate each student
indvidually. Remember that this instrument breaks
down the different aspects that must be considered
to make sure your students attained each of the
achievements. In this case, you are provided with a

numeric scale in which number 5 is the highest score.

Check (v) the square that corresponds to the student
achievement.

Don't forget that when you have assessed all your
students, you may use this information to identify the
aspects in which most of your students need support
so that you may design strategies that can help them
improve gradually throughout the school year as
learning is a cyclical process. Feel free to go back to
reinforce knowledge and skills during the next units.
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+Z " Evaluation Tool
Scale of Descriptive Assessment
Name:

Aspect 4 5
1. The team was clearly organized before the discussion
started and the student knew his/her role within the
feam.
2. The fragment of the interview they chose was
paraphrased in the presentation of the discussion.
3. The student used appropriate phrases to express
opinions.
4. The student supported his/her opinions with evidence.
5. Rules were followed by the student.
6. The student listened attentively fo others’ points of view.
7. The student used polite phrases.
8. The student used an assertive tone of voice.
9. The student used persuasive body language.
10. If the student was the moderator, he/she gave turns
to speak: if the student was a participant, he/she
respected them,
66 Unit 4 Photocopiable material




How is Mexican Culture
Similar or Different
to Other Cultures?

Unit Overview

@ Recreational and Literary Environment 1@ Reader

@ Communicative Activity “Clash of Cultures,” pp. 53-64, Track 39
" Urderstanding oneself and others 5

J@: Social Practice of the Language
To read historic accounts to compare culturai
aspects from Mexico and other countries

1®): Achievements

» Explore brief historical accounts.

* Read historical accounts.

» Express similarities and differences of historic
and cultural aspects between Mexico and other
Countries.

¢ Compare historic and cultural aspects between
Mexico and other countries.

{®: Audio
Tracks 19-20

@ Vocabulary

accounts to

™ beckoned compare culturgl aspects
: from Mexico and othar
* cavairy . Counl 163
» cheered & = S
* deities
+ cld-fashioned oAy
‘ : - Product
¢ swift ; @ Comi
* tempest ormic
* vessels ey .
¢ 1@ Evaluation tool
@ Learning to Leam Peer and self-evaluation cards
Improving pronunciation Photocopy the cards provided on page 78 and usg
. i them for students to evaluate themselves and
1@- Leaming to Know others.
Pa-ts of a comic ;
o {&): Worksheet
1@- Leaming to Do @ .
@ . 9 . As an extra activity, you can use the Worksheet on
Asking questions page 150.
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Achievement

Explore brief historical accounts.

Teaching Guidelines

+ Activate previous knowledge to anticipate the
theme.
+ Analyze theme, purpose, and intended audience.

Development

How do you identify theme, purpose, and
intended audience in q text?

Ask the question aloud and invite students 1o share
what they remember from Unit 2.

Read the title and the questions on the first
paragraph. Share what you think of them, Then,

listen to the text and follow dlong. § & ™§ -

Jo activate previous knowledge, draw students’
attention to the title and the questions at the
beginning of the text. Ask them to offer opinions about
the questions. To anticipate the theme, teil students

1o underline the impertant words on the title and the
questions ("People from the Past- Part 1. Humans
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have always asked themselves these questions:
Where do we come from? Is the past important? How
much have we ghanged?”). Ask them what the ftitle
and questions are talking about (the pasf) and mention
that we usuaily find the general topic at the beginning
of texts.

Tell students to scan the text to identify glossary
words. Have them go to page 108 and invite some
volunteers to read the definitions aloud, Tell them they
are going to read accounts of Europeans describing
Aztecs and Native Americans. Finally, play Track 19 and
have students listen and read the text.

> Differentiated Instruction For this activity you
can use the Think-Pair-Share Strategy before they
offer opinions about the gquestions because they might
be challenging. Try to pair shy students with talkative
ones to discuss the questions. Then, when students
share their opinions as a whole class, you can ask the
quiet students directly.

Work in pairs to underline the correct answer
using the clues.

lllustrate that archaeclogists find hidden treasures
after digging and digging. You can give examples
about Aztecs, Maya, Egyptians, or any other cultures
from the past. Explain that a text has more things
than only information. The hidden treasures of a text
are called theme, purpose, and audience. Write these
three concepts on the board. Tell students they already
anticipated the theme at the beginning of the lesson
and that they are going to read some clues to find the
treasures.

Have some volunteers read the clues in Activity
2, and have students work in pairs. They have to read
the guestions and all the options carefully before they
choose an answer. Rermind them that archaeologists
dig a lot, so they have to think a lot and maybe read
the text again. After they do the activity, emphasize
that knowing the purpose is very important when we
read and write. To continue with the illustration, say
that not having a purpose is like digging where we
know that we are not going to find anything.

For homework, ask them to make a list of five
or seven very important moments in the history
of Mexico they are interested in and bring it next
session. You can ask them to do this as a timeline.
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Achievement

Explore brief historical accounts.

Teaching Guidelines
+ Evaluate the function and purpose of graphic and

textual components.
» Analyze theme, purpose, and intended audience.

Development

. Check the topics that are mentioned in the text.

by

Remind students that a text has smaller topics. Ask
them to check the ones mentioned in the text. it's
impo-tant to underline where they are mentioned
(for example, different cultures getting in contact: We
finalfy arrived at the Great Tenochtitlan).

In pairs, discuss the fastest ways to find the
previous topics. Then, match these elements to
their purpose.

To have students evaluate the function and purpose of
graphic and textual components, ask them to discuss in
pairs. Explain that the title and the pictures of a text give
us fast information about the topics, Next, have students
match the elements to their purpose on the right
colur:n. Menticn that the pictures have the function

to attract the audience. Someone who likes History will
warnit 10 read the text by looking at the images.

imagine that you are going to write a text with the
characteristics on the left column. In teams, make
a list of the topics you would like to include. A

This activity will help students work again on theme,
purpose, and intended audience. Read the instructions
aloud and mention that the topics they choose have to
be related to the theme, purpose, and audience. Give
an example (A topic can be “indigenous languages.” It
is related to Pre-Columbian Mexico because it is their
origin, and Contemporary Mexico because people

stilf speak them. Also, the audience interested in
languages will like this topic.}.

1~ Differentiated Instruction For this activity
you can use the Group Based on Goals Strategy
to encourage collaboration between students. Make
teams of at feast four students. Assign each of them one
type of audience {people interested in History, culture,
languages, or society) to think of special topics for that
group. At the end, all the students in the team can share
their topics to have a better list. Monitor at all times.

' z Have students say as many different cultures
*as they know. Elicit the answer by asking how
they knew about them.

Product: Comic [+

In this unit, students will create a comic in which they
will show different important moments in the history

of Mexico. In this lesson, students will chocse three
historical moments. Ask them to take out the list they
made for homework and do the first task. Read the
second instruction aloud and give them a moment to
choose an audience. Read the third instruction aloud
and have them collaborate in pairs to write their plots.
These activities will be your first evidence in this unit; ask
students to file them following the procedure you prefer.

Self-evaluation

You could read the statements in the box together to
make sure everybody understands what they need

to self-evaluate. If necessary, go back to some of the
previous activities so students understand what each
statermnent refers to. Read the tip provided and make
sure to offer individual support to those students whe
detected areas of opportunity.

How do you identify theme, purpose, and
intended audience in a text?

Invite students tc answer the question again but
adding what else helps us identify those elements
igraphic and textual components, and the smaller
topics in the text),
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Achievement

Read historical accounts.

Teaching Guidelines

» Read aloud to practice and improve pronunciation.

= Compare natural, historical, and cultural aspects in
Mexico and other countries.

» Make connections with personal experiences.

Development

What is the importance of knowing about
natural, historical, and cultural aspects?

Ask aloud the guestion and invite students to answer
by using previous knowledge.

Learning to Learn ®

You may tell them to pay close attention to the audio
to copy a good pronunciation. Encourage them to go
to the Appendix if they want to read more suggestions
to improve pronunciation.

j .Then, read aloud. §,
L{léi_en orjd follow along. Then, read alou QZE

i
invite students to read the glossary words definitions
on page 108. Draw their attertion to the word “deities”
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as well as to the graphic elements of the text. Ask
them to predict the topics {nature and gods). Tell
students that they will listen and read the part 2 of
the text. Tell them to pay close attention to the reader
because later they will read aloud to practice and
improve pronunciation. Play Track 20. Afterwards ask
different students to read one sentence from the text.
After each student has read, play that fragment of the
track so they can compare their prorunciation and,

if necessary, invite them to repeat the sentence. fo
finish the activity, draw their attention to the pictures
again and explain the relationship between Thor, Zeus
and thunders; and between Tonatiuh and the sun.
Emphasize that those and many other deities from
cultures around the world are related to nature. This is
the first step to compare natural, histerical, and cultural
aspects in Mexico and other countries in the lesson.

—a

i ;7 Differentiated Instruction For this activity
you can use the Bubble Map Strategy tc compare
different civilizations. Write a list of natural elements
on the board (the sun, the moan, rain, fire, the Earth,
water, wind, etc.) and assign one to each student.
Then, they have to find two gods related to that
element. Finally, they can share them with a partner or
a small tearn.

. Work in teams to write two more countries on the

first column. Then discuss and check the gods
they could have had in the past based on the
natural characteristics of those places.

This activity is designed to compare more natural
aspects of Mexico and other countries. Read
instructions aloud and have them perform the task

in small teams. First, ask them to write down two
more countries, preferably from different continents.
They could choose them at random from a map or a
list you give thern. Then, this is a good chance to use
online resources to check maps or websites about the
geography of the four countries. Once they identify
whether the countres have oceans, volcanoes, lakes,
or cenotes, they have to discuss and check the
corresponding “pessible” god.

Have you ever felt afraid of a natural
phenomencon (thunderstorm, fire, earthquake,
tornado, efc.)? Create and draw a god to
represent it as a comic. Share and describe it to
a portner.

To have students make connections with personal
experiences, ask them the question in the
instructions. Invite them to share more details, for
example, how they fslt when they experienced an
earthquake, or to describe a scene from a movie that
shows that natural phenormenon. Finally, ask them to
create a god of that natural phenomenon in the form
of a comic. They can take inspiration from existing
characters from comics.
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Achievement

Reaqg historical accounts.

Teaching Guidelines

» Compare natural, historical, and cultural aspects in
Mexico and other countries.

= Analyze words and expressions needed to
respectfuily describe other cultures.

» Paraphrase sentences that describe actions of
people in different cultures.

Development

Work in pairs to paraphrase the sentences by
changing the words in italics. Use the words from
the box to substitute them as in the example. If
you need to recall more about paraphrasing, go
to page 114.

Remind students that paraphrasing means expressing
something using other words. You may allow them to
recall this theme by going to page 114, Draw students’
attertion to the example. Point out that they are going
to paraphrase only the part in italics.

Use words from the box to describe the cultures
mentioned in the previous exercise.

This activity will help students compare cultural aspects

in different countries. Ask them to point out the words
that are related to cultural aspects (architecture,
traditions, arf). Now have them do the activity in

pairs. Once they have finished, ask the class if the
descriptions are about positive or negative aspects.
Explain that the phrases from the box are words and
expressions to respectiully describe other cultures.

. In teams, share cther respectful descriptions

about the cultural aspects mentioned in exercises
4 and 5. Then, compare them to Mexico’s. -

Tell students that they are going to share other
respectful opinions about cultural aspects. Read the
instructions and make a list on the board (sculptors,
artists, temples, paintings, etc.). Show them images of
these cultural aspects in Mexico and other countries
for them to compare.

.

+~ Differentiated Instruction For this activity
you can use the Individualized Feedback Strategy
to provide struggling students with more words and
expressions to give respectful descriptions (great,
marvelous, excellent, spectacular, It's amazing how
they..., Their isfare wonderful).

p Elicit from students the aspects that surprised
Cortes about each category (markets: variety of
products, big markets; appearance: clothes were very
different and Aztecs used piercings; religion: human
sacrifice, a lot of gods and idols).

.

Product: Comic *

In this lesscn, students will continue planning

their comic. This time, ask them to make a list of

the important characters who could appear on the
historical moments they chose in Step 1. Also, they
have to write down one or two lines that these
characters might say on their scenes. These activities
wilt be your second evidence in this unit; ask students
to file them following the procedure you prefer.

Self-evaluation

You could read the statements in the box together to
make sure everybody understands what they need
to self-evaluate. Read the tip provided and make sure
to offer individual support to those students who
detected areas of opportunity.

What is the importance of knowing about
natural, historical, and cultural aspects?

Have them answer the question agamn but this time by
recalling what they learned. Point out that nature has a
strong influence on the cultural and historical aspects
of a civilization, and the three aspects are important to
explain who we are as society.
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Achievement

Express similarities and differences of historic and
cultural aspects between Mexico and other countries.

Teaching Guidelines

= Classify actions that are done or not done nowadays.

+ Express similarities and differences in different
ways.

Development

Why is it useful to ask questions when
reading a text?

Write on the board the question and encourage
students to reflect upon their answer,

Read aloud and underline the phrases that
express similarities and differences. ”%j

Invite students to read the glossary word definitions
on page 108. Draw their attention to the photo and tell
them to scan the text {c find the words it represents
(weaving loom). Then, ask different students to reac
sections of the text aloud to practice pronunciation.
Finally, have them underline the phrases that express
similarities and differences.
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2. In teams, mention other similarities and

differences between Mexico and the US or
European countries. Use the following structures.

Emphasize that the phrases students underlined on
the text help us express similarities and differences in
different ways. Draw their attention to the structures
on the table {morefer than; the same...as; less

than). Ask themn to read again the sentences they
underlined, so they notice the comparative structures.
Read the instructions aloud and have them do the
activity in teams. Ask them to write down their
sentences in the space provided.

-

: ’ Differentiated Instruction For this activity
you can use the Task Card Strategy to have students
carry out the activity based on a country they are
interested in. Each member of the team has to write
one of the structures (more/-er than...; the same...
as; less than) and one country they want on a card.
They work individually, and at the end they share their
sentences with the team for everybody to complete
the chart.

Learning to Do ™.

Ask a volunteer to read aloud the information from
the box below Athena image. Then, have them go to
page 115 and read the information from the “Asking
guestions” section. Emphasize what it says about
closed guestions, and have students look at the
examples of this type of questions on the table called
“Asking questions using different tenses”

. In pairs, ask each other if the following actions

are still done or not nowadays. Follow the
example. Then, check the boxes that correspond.

Draw students’ attention to the last line of the text
(After a century of changes, many actions are not
done anymore, but others still survive.} and read it.
Mention that one action is "waorking in agriculture” and
ask them to look at the example in the Activity Book.
Ask someone to read the question about it {Do paople
stifl work in agricufture?). Explain that they are gaing

to make closed questions with the other actions. Have
them dao the activity and monitor to provide help when
required.
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Achievements

- Express similarities and differences of historic and
cultural aspects between Mexico and other countries.

+ Compare historic and cultural aspects petween
Mexico and other countnes.

Teaching Guidelines

* Ask and answer questions about a historical account
in different tenses.
+ Wr te questions and answers about the texts.

Development

Learning to Do "*

Ask a volunteer to read aloud the information from the
box above the Sphinx image. Then, go to page 115 and
direct students’ attention to the Wh-words. Go over
the function of each one, and ask them to read the
examples on the table below.

. Unscramble the words to form open questions.

Tell them that they are going to ask and answer
guestions about historical information using apen
guestions. Once they have formed the questions, ask
the ciass to answer them. For questions b and ¢ you

Y

may let them do research first. Answers: a- Athena; b
- Great Britain, France, Spain, Portugal, among cthers;
¢- an island in the Bahamas.

Look at the following information from the texis
of the unit. Make open questions about the
underlined phrase. Follow the example. Then ask
them to a partner. *  ;

This activity is designed for students to write
questions and answers about the texts and historical
accounts from the unit in cifferent tenses. Direct
their attention to the example. Explain that the phrase
that is underlined will teil them the Whword they
need. Ask them if “small rafts” is a place, a time, or
a thing. Since it is a thing, we have to use "What" in
our question. Also, explain that they have to keep the
same tense of the sentence. Finally, have them make
the questions and ask them to a partner.

-

¥~ Differentiated Instruction For this activity
you can use the Individualized Feedback Strategy
to help struggling stugents identity the Wh-word, the
tense, and the auxiliary they need.

Ask students to describe the hygienic habits of
the Aztecs (they hathed twice a day, washed
therr clothes, and used the temazcalli for purification).
Then, ask why in Eurcpe they didn't have the same
habits (people were afraid to get a disease after taking
a bath since it opens the pores).

Product: Comic ;&5

In this lesson, students will start to create the visual
aspect of the characters and settings related to the
historical moments they previously chose. If there
are skillful students at drawing, ask them to help
therr classmates. Also, ask them to close their eyes
and picture their scenes in their minds tc imagine
possible sound effects. These activities will be your
third evidence in this unit; ask students to file them
following the procedure you prefer.

Self-evaluation

You could read the statements in the box together to
make sure everybody understands what they need
to self-evaluate. Read the tip provided and make sure
to offer individual support 1o those students who
detected areas of opportunity.

Why is it useful to ask questions when
reading a text?

Ask students the guestion again and this time invite
them to answer by explaining in which way writing
questions hefps them remember the information later.
Encourage them to give examples.

Unit 5 = Activity Book p. 51 73
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Achievement

Compare historic and cultural aspects between
Mexico and other countries.

Teaching Guidelines

* Write sentences that include meaningful natural,
historical, and culturat aspects of an account.

+ Paraphrase actions to transform them into a comic.

» Check spelling and punctuation

Development

What characteristics do wonderful comics
have?

Ask the question aloud and invite students to answer
by recalling the comics they have read.

Learning to Know "5

Ask a volunteer to read aloud Loki's first speech
bubble. Encourage him or her to be expressive.
Then, go to page 115 and draw students’ attention
to the chart that contains the parts of a comic.
Ask volunteers to read the information provided
and answer any guestion they may have so they
can clearly know what they will do in the following
activities to create their comic.
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1. Look at the information and examples. Work in

teams to make your own version on the right side
and some others in your notebook. <

Begin the lesson by saying that religion has been

an important aspect in the history of the world, and
sometimes culture and art depended on religion a lot.
Ask the class to menticn the deities that have been
seen in the previous lessons (Athena, Thor, Zeus,
Tonatiuhl.

Ask another student to read Loki's second
speech bubble. There, they are going to find that it's
important to write sentences that include meaningful
natural, historical, and cultural aspects of an account.
Draw students’ attention to the example. Ask them
to identify a natural aspect (/n a hot morning: the
weather), and historical ones {the dates, the names
of characters, the actions: Obregon arrived in Celaya;
fought for 10 days). Tell them to write their own
sentence about one of their historical moments
and one character they had chosen in the previous
lessons, and they have to include the three types
of aspects (natural, historical, cultural). Explain that
natural aspects can be the weather, landscapes, the
season; and cultural aspects can be clothes, hair
styles, a tradition, languages, art, etc.

The next step will help students paraphrase actions
to transform them into a comic. Have a different
student read Loki's third speech bubble. Make them
notice how the information from the sample sentence
was regrganized in the two panels below. Remind
thern that we can paraphrase by changing the words
but keeping the same idea. Tell them to read the
definition of "cavalry” in the glossary on page 108 and
ask them where we can see that information in the
comic {You had the best horses.} Then it's their turn to
transform their own sentence to fit the comnic. Remind
them to put the information inside the captions and
bubbles provided.

Read Loki's fourth speech bubble where students
will be able to check punctuation. Make them notice
the four punctuation marks on the comic. Ask them
to write another version of their captions and bubbles
using the four marks.

Finally, ask students to do all the process again
in their notebook with other sentences. Tell them to
check spelling as well. Assist struggling students.

3 Differentiated Instruction For this activity
you can use the Speedometer Strategy to identify
students who struggle. After each step of the process
or before they have to practice more in their notebook,
ask them to use their arms to signal how much they
understand about what they have to do. Help the ones
who need it.
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Achievement

Compare historic and cultural aspects between
Mexico and other countries.

Teaching Guidelines

» Check comprehension in comic panels.
* Paraphrase actions to transform them into a comic.

Development

. In teams, write onomatopoeias for each of the
sounds. Read them aloud and choose the best
ones. * 3’

Ask a student to read Loki's final speech bubble.
Emphasize that sound effects make the comic more
exciting. Have them write their sound effects individually
and then show them to their group. The team will
choose the best ones. Have the class copy them.

i Differentiated Instruction For this activity
you can use the Choral Response Strategy for shy
students to make sound effects with the whole class
and avoid feeling self-conscious.

. Transform the account Into comic format. Use
caplions and ocnomatopoeias on both panels. :?

Draw students’ attention to the glossary word in the

text. Fave them read the definition on page 108. Then,

mertion that they are going to read one final short
account about the Olympic Games in Mexico. Ask

a student to read the text. Instruct the students to
transform the information to fit into the comic panels.
Make themn notice that there are two sentences, so
each panel can be about one of them. Also, point out
that there won't be any dialogues; only cnomatopoeias
and captiens. Help them identify which actions can
turn into a sound effect. This will offer them one last
chance to paraphrase actions to transform them into a
comic. When they finish, have them show their panels
to a pariner to check comprehension and make sure
all the information is provided.

Explain to students that historical accounts of

conguerors tend to emphasize the ditfferences
in order to prove their supposed superiority over the
conguered peoples. Ask them to recali the similarities
mentioned in the text and have students discuss them
in pairs.

ICT Box

Promote the development of digital abilities on
students by suggesting them to perform this

task. Have them focus on using them to foster
communication and collaboration among them.

Product: Comic S@

In this lesson, students will draft their full comic. They
have been planning all the necessary elements to
apply. Ask them to gather them all and have students
do the activity. Since students have different historical
moments, you have to monitor constantly to meet
their individual needs. These activities will be your
fourth evidence in this unit; ask students to file them
following the procedure you prefer.

Self-evaluation

You couid read the statements in the box together to
make sure everybody understands what they need
to self-evaluate. Read the tip provided and make sure
to offer individual support to those students who
detected areas of opportunity.

What characteristics do wonderful comics
have?

Ask the guestion again and encourage students to
share what they learned during this lesson (they
contain natural, cuftural and historical aspects in the
form of captions and bubbles, they include sound
effects and clear dialogues).
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In this session, students will check ancther partner’s
draft and texts to provide peer assessment for them
to prepare the final version of their comic. Read aloud
each of the steps on this page and have them perform
each task while you menitor. Finally, invite them to
present their comics to the class. Mast likely the
number of students would make it tedicus to show
all the comics, so you may paste them on the walls,
spread the students around the classroom, and give
them some time 1o look at different comics.
Remember you always have the option to adapt the
preduct to your class’s needs and interests.

Peer evaluation

Ask the classmates who saw your comic to check
below the aspects that represent their opinion.

Once students have had sufficient time to lock at
around five comics, tell them to exchange boocks to
give and receive peer assessment. Monitor to make
sure all comments are respectful.
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. Answer.

Read the guestions aloud and invite different students
ta share their answers with the class.

. Look through the unit to recall what you have

learned to learn, to know, and o do.

Give students some time to leaf through the pages
of the unit so they can recegnize the achieverments
they attained while waorking on each cf the activities.
Encourage them to share them with their classmates.

. In your notebook, write what you think was

difficult to achieve. Check the tips given at the
end of each lesson and explain how they may
help you improve.

Invite students to reread the tips given at the end of
each lesson and reflect on how these tips may help
them to improve. Have them write their conciusicns

in their notebook. Make sure to record which students
need help so that you may design strategies to
support them.

How is Mexican Culture Similar or Different to
Other Cultures?

Finally, organize the class into small teams and read
the title of the unit aioud: How is Mexican Culture
Simnilar or Different to Other Cultures? Give them

a few minutes to discuss their answers taking intc
account what they learned In this unit. Ask ocne person
from each team to share their answers with the rest
of the class.
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Review

The airn of this section is to have students perform
comm Jnicative activities in teams or pairs so they
can practice the skills they learned during the unit. It
is a great cpportunity to give individualized support
to strujgling students. Another useful strategy is

to promote tutoring between pairs, so advanced
studerts may help their classmates. In any case,
moniter them closely while they work on these
activities so they feel confident enough to attain the
achievements by themselves.

Evaluation Tool

Photacopy the self-evaluation/peer evaluation format
and give one to each of your students so they may use
it to assess themselves and one of their classmates
during the presentation of their comics. Explain to
them that self-evaluation will help them increase their
responsibility and autonomy and to reflect critically
about their own performance. Peer evaluation will
probably provide them with relevant feedback as it

is generated by someone who “speaks the same
language.”

Read each of the aspects aloud to make sure
everybody understands what each of them refers to.
Assign one classmate to each of your students for
the peer evaluation and expiain that they should be
extremely respectful with their comments.
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< . Evaluation Tool

Name:

Self-evaluation Card

Aspect

Yes

Not

Comments

1. | paraphrased the main events and
ordered them in G sequence.

2. | depicted those events in the comic

panels showing natural, historical, and
cubural aspects,

3. | wrote short, concise statements in the

speech/thought bubbles and captions.

4. | checked spelling and punctuation.,

5. | created an attractive final version of the

comic,

Peer Evaluation Card

Name:

Aspect

Yes

Not

Comments

1. My classmate paraphrased the madin
events and ordered them in a sequence.

2. My classmate depicted those events in the

comic panels showing natural, historical,
and cultural aspects.

3. My classmate wrote short, concise

statements in the speech/thought bubbles
and captions.

4. My classmate checked spelling and

punctuation.

5. My classmate created an attractive final

version of his/her comic.
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- Communicative Activity

Search and selection of information

(@) Achievements

» State a probiem.

* Choose information tc answer questions.

* Register and organize information.

{@: Audio

Tracks 21-22

1@ Vocabulary

* damage

¢ harmful

* hazy

* index

* snadow

= sunshade
* Sweais

* tournament

: Leamning to Learn

Using graphic resources

{@): Leaming to Know

Text features

: Learning to Do

Preofreading a text

How Can We Solve
Problems Together?
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{@) Academic and Educational Environment @ Reader

“Think... Qutside the Box," pp. 65-76, Track 40

N Queside theBo
s Sude ety

A story about a school problem gy

To review ond setect
wforrmahon to sohve O probieT

o -

1®- Product
Poster with FAQs About a School Problem

@ Evaluation tool
" Rubric

Photocopy the rubric provided on page 90 and use
it to evaluate students.

{®:Worksheet
As an extra activity, you can use the Worksheet on
page 151
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Achievement

State a problem.

Teaching Guidelines

* Name school problems to find a solution for them.
+» Define aspects linked to a problem.

Development

What do you do when you want to solve a
prokxlem?

Ask the question alocud and invite students to share their
experiences. At this point, you may allow some Spanish
words to help them feel confident encugh to express
themselves, but always provide them with the words or
phrases in English and have them repeat after you.

Think about schooel problems that need to be
solved. Share your ideas with your ¢lass and
agree on five to fill in the graphic organizer.

You may draw the graphic organizer on the board
and ask one volunteer to read the title in the middle.
Encourage students to name schoo! problems that
need a solution and write them in the circles around
it. If necessary, you may use some of the possible
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answers provided in this guide to help them complete
the graphic organizer. Tell students to copy the
problems in their books.

. Work in teams to define which is the most

important problem for you to solve. e

Ed
You may organize the class into teams, read the
instruction aloud, and have students reflect upon
the importance of the problems they wrote in the
previous activity. Have them select one problem and
invite them 1o explain why they think it is the most
important to solve. Manitor walking around to provide
help in case they need it. Invite teams to share their
answers by reading them aloud.

« ' Differentiated Instruction For this activity
you can use the Individual Response Card Strategy
to have students register their answers. Tell them to
hand them back to you so you know which problems
maost of your students are interested in solving.

. Look at the picture. Did you include this problem

in the graphic organizer from Activity 17 If not,
discuss with your classmates its importance
and possible consequences. Register your
conclusions.

You may draw students’ attention to the picture and
ask: What problem is it showing? {a boy who has
been under prolonged sun exposure). As this is a very
common problem to which students don’t pay much
attention, have them reflect upon its importance by
asking: Have you ever felt sick after being out too long
in the sun? Elicit answers from different students
encouraging them to give details, e.g., Yes, last week
during recess we played soccer out in the sun and |
got a headache. Have them write that information in
their books. Finally, ask: Do you know which heafth
problems are linked to sun exposure? Elicit answers
and have students write them in their books.
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Achievement

State a problem.

Teaching Guideline

Ask about different aspects of a problem.

Development

Listen to the conversation. Then, with g partner,
discuss which words are used to find o%;etuils
§

about the problem. Circle them. g:‘é

You may organize the class into pairs. Draw students’

attention to the glossary words in the conversation
and invite them to read their definition on page 108.
Then. read instructions aloud and play the track

for them to perform the task. Check orally. If you
notice they are having trouble with the task, you may
give them a hint by asking them to recall the Sphinx
from the previous unit and what she was good at.

Learning to Do ™=

Ask the question from the box and elicit students’
prior knowledge; encourage them to go to the
Appendix if needed.

5. With your partner, share your doubts concerning

prolonged sun exposure. Use the words you
circled in the previous activity to ask questions.
©d

You may read instructions aloud and encourage
students to think about aspects related to sun
exposure that they would like to clarify. Encourage

them to use Wh-words to write their guestions.
": -+ Differentiated Instruction For this activity you
can use the Mini Lesson Strategy if you consider it

necessary to review the use of the modals to have them

ask questions. Explain their use and elicit examples.

Have them discuss a problem they see currently
in their school. After the discussion, have them
state the problem in the story. Have they ever had that
problem in their school? Have them talk about it.

Product: Poster with FAQs About a School
Problem

in this unit, students will select a school problem
and they will design a poster in which they will
include frequently asked questions and their answers
to contribute to solve the problem. In this lesson,
students will choose the problem they will work with
and write five questions about different aspects of
that problem. Before pairs start to work, elicit that
FAQs stand for Frequently Asked Questions and that
they are questions that are commonly asked related
to a topic. Read the instructions aloud and once pairs
have selected their prcblem, suggest that they take
the questions from Activity 5 as a model for theirs.
This activity will be your first evidence in this unit; ask
students to file it following the procedure you prefer.
For homework, ask students to research
information about the problem they chose and bring
the texts the next session to work with their product.

Self-evaluation

You could read the statements in the box together to
make sure everybody understands what they need
to self-evaluate. Read the tip provided and make sure
to offer individual support to those students who
detected areas of opportunity.

What do you do when you want to solve a
problem?

Invite students to answer the guestion in English
explaining what they did in this lesson (define the
problem and ask questions about different aspects
related to it). Explain to them that before thinking of
a solution, it is important to analyze the probiem, and
one way to do it is by asking questions.
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Achievement

Choose information to answer questions.

Teaching Guideline

Recognize how text features are organized in a book
to find specific infarmation.

Development

What should | do to select important
information from a texi?

Write the question on the board. Invite students to
share their ideas.

Leaming to Know 6

Ask the question from the box and elicit students'
prior knowledge; encourage them to go to the
Appendix if needed.

1. Analyze the parts of a book presented below
and label them. Then, with a pariner discuss how
identifying them may help you to find information
eqsily. ffg :

Before students start to work on this task, you may
explain that text features are parts of a book that
give the reader exira information. These additional
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H

elements {that are not the main body of the text) help
readers to find specific information easily and to better
understand the main text, like tables of contents,
images, glossaries, ete. You may suggest students

to read the information provided in the Appendix and
encourage them to find these sections in the books
they have in the classroom or in the school liprary.
Once you do it, tell them to identify the three glossary
words on this page. Have them go to page 108 and
invite some volunteers to read the definitions aloud.
Then, you may organize the class into pairs, read

the instruction aloud, and give them some time to
recognize how text features are organized in a book by
labeling the parts. Tell them to use the words provided
on page 116. Monrtor while they work and check
orally. Finally, elicit how each of these sections may
help them find specific information (table of contents:
the main sections ar chapters of the book; heading:
the content of a section; subheading: the content

of a subsection; glossary: unknown words; index; a
specific page on which they may find a term; fact box:
key facts related to a theme). Have students share if
they used any of these parts to find the infarmation
they researched for their product.

“ 7 Differentiated Instruction For this activity you
can use the Choral Response Strategy to check the
activity encouraging shy students to participate.

Listen and analyze with your partner which pieces
of information from this text may contribute to _
ggwer the questions you wrote on page 57. é;%
~

You may explain to students that they will listen to
some information related to the problems that could
be caused by prolonged sun exposure and that
maybe they will find useful information to answer
their questions. Give them some time to read their
questions before you play the track. Finally, play Track
22 and bave them perform the task. Invite volunteers
to share the information they selected.
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Achievement

Choose information to answer questions.

Teaching Guidelines

» Select information from key words,
» Analyze text structure.

Learning to Know 4

Ask the question from the box and elicit students’
prior knowledge; encourage them to go 1o the
Appendix if needed.

Development

. Read the text. Then, analyze it with a partner to
identify its text pattemns. %

You may read instructions aloud, and give pairs

sorre time 1o analyze the structure of the text to
reccgnize the text patterns. Suggest that they look
for the clues provided in the Appendix that can heip
them identify the pattern (ideas: problem & solution;
consists: description). Check oraily. Then, you may
have students identify glossary words and invite them
to read their definitions on page 108. Finally, read

the guestion in the Time to Shine! box and praise the
students who answer.

4. Reread the text and circle words that are related

to the problem of sun exposure. Write a sentence
using them to explain how we ¢can be “Sun
Smart” - 1

Betfore students work on this task, you could draw
their attention to how the information is organized;
ask: What is the heading? {Chapter 2 Be Sun Smart).
What is the subheading? (Protecting the Skin). WWhat
is the title of the fact box? (The Shadow Rule). Finally,
you could read instructions and give students some
time to select information by recognizing key words.

) 4 * Differentiated Instruction For this activity you
can use the First of Five Strategy asking students to
use their fingers as a scale of one to five to express
the help they think they will need to perform the
task. Work closely with students that need more
help to identify key words as this is a very important
researching skill. Have them reread the questions
from page 57 and focus their attention on the words
that may help them answer those guestions.

| Have students recall the five steps the teacher
in the story wrote on the board. Have them
work in pairs to talk about a problem they have already
solved, and check if they followed every step or they
skipped one.

Product; Poster with FAQs Abouf a School
Problem g

As you may recall, in this unit students will select a
school problem and they will design a poster in which
they will include frequently asked questions and their
answers to contribute to solve the proklem. In this
lesson, students will read the information they brought
for homework to identify key words. Tell students to
get together with their partner, read the instruction
aloud, and monitor to check their work. This activity
will be your second evidence in this unit; ask students
to file it following the procedure you prefer.

Self-evaluation

You could read the statements in the box together to
make sure everybody understands what they need
to self-evaluate. Read the tip provided and make sure
to offer individual support to those students who
detected areas of opportunity.

What should | do to select important
information from a text?

Ask the guestion again and encourage students
to answer by recalling what they did in this lesson
(identify key words).
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Achievement

Register and organize information.

Teaching Guidelines

= Organize information according to its relevance and
pertinence.
* Paraphrase information.

Development

Which graphic resources are you familiar
with?

Write the question on the beard: Which graphic
resources are you familiar with? Invite students to feaf
through their hooks to check the ones included and
encourage them to name them.

To continue gathering information for your
research, read the text and underline key words.
Then write sentences to summarize it. ’%?j

You may organize the class into pairs and before they
read the text, have them identify the glossary word;
invite them to read its definition on page 108. Then,
read instructions eloud and give them some time to
identify key words. Explain that identifying key words
will help them select pertinent information they wiil
use to answaer the guestions from page 57. Once all
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pairs have underlined the key words, tell them to
organize the information according to its relevance,
that is, to write sentences with relevant information
and order them frorm the most important to the least
important. Monitor to check each pair's work.

Learning to Do e

Ask the guestion from the box and elicit students’
prior knowledge; encourage them to go to the
Appendix if needed.

. With your partner, paraphrase the information

from the texts you have read so far to answer the
questions you wrote in Activity 5, page 67. = ;

You may invite students to go to page 114 in their
book to review the four “Rs” strategy to paraphrase.
Then, go back to page 60, read instructions aloud, and
give pairs some time to reread the texts provided on
pages 58, 59, and 60 to paraphrase information that
may help them answer the guestions. Monitor to offer
help if required and check by asking volunteers to
write their sentences on the board.

"

;  Differentiated Instruction For this activity
you can use the Open-ended Statement Strategy

to help students paraphrase the information from the
texts. Use the possible answers provided in this guide
to give them a hint, e.g.: Have students reread the
text from page 58, Activity 2, to identify key words
and then read: Ultraviolet rays may... and elicit the rest
of the sentence from students (damage our skin and
eyes).
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Achievement

Register and organize information.

Teaching Guideline

Register information that answers questions with the
support of graphic resources.

Development

Learning to Learn "¢

Ask the guestion frorm the box and elicit students’
prior <nowledge; encourage them to go to the
Appendix if needed.

Analyze with a partner the two graphic resources
below and tell which questions they are aiming
to answer,

You may draw students’ attention to the graphic
resoLrces provided and enceourage them to review
the texts they have read while working on this unit

to check which specific aspects they are aiming to
reinfcree. Invite them to formulate a question for
each that can be answered just by looking at them (or
check if they answer any of the questions they wrote
on page 57).

4. With your pariner, create a graphic resource that

aims to answer one of the questions you wrote.

Tell students to get together with the same partner
they worked with during the previous sessicns and
give them some time to read the sentences they
wrote in Activity 2. Tell them to analyze the information
in order to decide which graphic resources may be the
most appropriate to register information that answers
questions. If you have access to word processors in
the classroom, you may suggest that students check
different options of graphic organizers by clicking the
SmartArt tab. Monitor while pairs work 1o offer help if
required.

-

+ ~ Differentiated Instruction For this activity you
can use Individualized Feedback Strategy to help
struggling students decide which graphic resources
are most suitable to organize their information.

1 Have students answer the guestion as a class.
Then, have them work in groups of three to
discuss if they think that was a good solution. Finally,
have them share their opinicns with the class.

Product: I?gster with FAQs About a School
Problem i

In this lesson, students will design a graphic resource
to register the information they researched. Tell them
to take out the text in which they identified key ideas,
give them some time to paraphrase the information,
and once they have it ready, design their graphic
resources. This activity will be your third evidence in
this unit; ask students to file it following the procedure
you prefer.

Self-evaluation

You could read the statements in the box together to
make sure everybody understands what they need

to self-evaluate. If necessary, go back to some of the
previous activities so students understand what each
statement refers to. Read the tip provided and make
sure to offer individual support 1o those students who
detected areas of cpportunity.

Which graphic resources are you familiar
with?

Ask students the guestion again and this time
encourage them to describe the ones they learned in
this lesson, explaining their use.

Unit 6 * Activity Book p. 61 85
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Achievement

Register and organize information.

Teaching Guideline

Check spelling of specialized vocabulary and words
with letter patterns that are not common in their
native language.

Development

What is proofreading?

Ask students: What is proofreading? and invite them
to answer by using previous knowledge.

Let's put everything together to wrife some FAQs!
Go back to page 57 and copy your questions
below. Then, use the information you wrote on
page 60 to answer them. Finally, include the
graphic resource you created on page 61. =,

You may ask students (o get together with the
classmate they have been working with during the
previous sessions. Read the instructions aloud and
invite pairs to design their FAQs sheets. Explain that
they should write a titie first; one that summarizes
the importance of the problem. Then, they should
copy the questions they wrote on page 57; next, they
should answer the questions using the information
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they paraphrased on page 60, Activity 2. Finally, they
should include the graphic resource they created on
page 61, Activity 3, and mclude it to make their sheets
more attractive. Monitor while pairs work to offer
feedback.

+~ Differentiated Instruction For this activity
you can use the Group Based on Goals Strategy ic
differentiate the task. You may ask struggling students
to include only three questions instead of six. Monitor
those cases closely and make sure they feel proud of
their achievements.

Wwith your partner, read your FA&s and check

if you included words that are only used in a
certain field (for example, UV). Write them down
and check their spelling using a dictionary or an
online tool.

Read instructions aloud and explain to students that
specialized vocabulary refers to words that are used in
a specific discipline. Have pairs identity those words
in their FAQs and invite them to use a dictionary or an
online tool to check their spelling.

Read your FAQs and undeiline words with letter
combinations that are not common in your native
language. Check their spelling.

Invite pairs to read their FAQs to identify letter
patterns that are not common in their native language
{vowel clusters, th, sh, wh, kn, etc.). You may suggest
them to check their spelling using a dictionary or
online tools. Monitor while they work to check.
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Achievement

Register and organize information.

Teaching Guidelines

» Ver fy and compare the use of determiners.
* Review that commas are used to separate ideas and
perods to introduce a new theme.

Development

Learning to Do ¢

Ask the guestion from the box and elicit students' prior
knowledge; encourage them to go to the Appendix if
needed.

Evaluate with your partner the use of a, an, and
the in the FAQs you wrote using the checklist
below. -

Before students start working on this task, you may
explain that proofreading is the last step they should
always follow before creating a final version of a text.
Tell themn that it consists of rereading and correcting
speiling, punctuation, and grammatical errors to

ensure their texts are understandable and well written.

Explain that in this unit they will focus on checking the

use of definite and indefinite articles (determners).
Have them work in pairs to identify them in their
FAQs. Then draw their attention to the checklist and
ask volunteers to read the guestions aloud to ensure
comprehension,

" 7 Differentiated Instruction For this activity,
you could use the Think-Pair-Share Strategy to form
pairs in which one student may tutor the other to
proofread their FAQs.

Learning fo Do "¢

Ask the guestion from the box and elicit students’
prior knowledge; encourage them to go to the
Appendix if needed.

. Check the use of commas and periods.

Students will continue working in pairs o review that
commas are used to separate ideas and periods to
introduce a new theme. Monitor to check their work.

Elicit that Mrs. Luna’s students adapted the
original idea to their school's rules. Have them
discuss how the original idea could be implemented in
their own scheool and how they would adapt it.

Product: Pgster with FAQs About a School
Problem =4~

In this lesson, students will write the answers to their
questions using the information they paraphrased. This
activity will be your fourth evidence in this unit; ask
students o file it following the procedure you prefer.

For homewark, ask students to bring the material
they will use to design their posters.

ICT Box

Promcte the development of digital abilities on
students by suggesting them to perform this

task. Have them focus on using them to foster
communication and coliaboration among them.

Self-evaluation

You could read the statements in the box together to
make sure everybody understands what they need
to self-evaluate. Read the tip provided and make sure
to offer individual support to those students who
detected areas of opportunity.

What is proofreading?

Ask the question again and encourage students to
recall what they learned in this lesson. Encourage
them to mention its importance.
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Poster with FAQs About o School Problem’

In this session, students will design their posters
using the evidence they already have in their
portfolios. Read aloud each of the steps on this page
and have pairs perform the tasks. Monitor closely to
provide help when reguired.

Remember you always have the option to adapt the
product to your class's needs and interests.

| Assessing my Learning Process

88

Peer evaluation

Use the rubric to asses the questions, answers,
and graphic resources.

Once all students have presented their posters, draw
thelr attention to the rubric and have them read the
staterments Included in it. Tell them they will exchange
hooks with ancther pair to give peer assessment

by circling the statements that best describe what
they think about the different aspects of the poster.
Encourage pairs to give oral feedback and to include
reasons. Monitor to make sure all comments are
respectful.
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~ Self-evaluation

Give your opinion.

Read instructions and invite students tc analyze
the relevance of FAQs to solve & school problem;
encourage them to give reasons.

. Look through the unit to recall what you have

learned to learn, to know, and to do.

Give students some time to leaf through the pages
of the unit so they can recognize the achievernents
they attained while working on each of the activities.
Encourage them to share them with their classmates.

. In your notebook, write what you think was

difficult to achieve. Check the tips given at the
onhd of each lesson and explain how they may
help you improve.

Invite students to reread the tips given at the end of
each lesson and reflect on how these tips may help
them to improve. Have them write their conclusions

in their notebock. Make sure to record which students
need help so that you may design strategies to
suppert them.

How Can We Solve Problems Together?

Finally, organize the class into smali teams and

read the title of the unit aloud: How Can We Scive
Problems Togethser? Give them a few minutes to
discuss their answers considering what they learned
in this unit. Finally, ask one person from each team to
share their answers with the rest of the class.



Review ¢

I wod the text with a pariner 1o Identify the problem, ?J

"As 1 walked to my <assreom from racess, | couldn t beteve oll the garbage
that hetered the pord plasue water betrles, candy wirappers, plastic bags,
puiddineg cups. f's fard to belos that peaple are uncbie fo fake care of
thew oui rrash

T poslem <

. Discuss with your pariner which questions may gulcs you to ind salutions for
*his problem. Wrile them down.

With your partnar, reflact on the answers to the questions you wrote. f posuble.
%4 slectronic devices ko look for Information that may halp answer ond write
1otes.

4 Mith your partnan create o grophic resource that may aim fo explair o sokmon.’u?

&5

Review

The aim of this section is to have students perform
communicative activities in teams or pairs so they
can practice the skiils they learned during the unit, It
1S a great opportunity to give individualized support
to struggling students. Another useful strategy is

to promote tutoring between pairs, so advanced
students may help their classmates. In any case,
menitor them closely while they work on these
activities so they feel confident enough to attain the
achievements by themselves.

Evaluation Tool

Photocopy the rubric provided and use 1t to evaluate
each student individually. Remember that a rubric
sets cut clear criteria and standards for assessing
different levels of performance to make transparent
the process of synthesizing evidence inte an overall
evaluative judgment.

We are providing you with an analytic rubric that
separates different assessment criteria addressing
them comprehensively to make evaluation easier for
you.

We suggest that you give students a copy of the
rubric before they present their posters and explain
each of the aspects that will be assessed so that they
can take an active part in the evaiuation process. You
should be totally familiarized with the criteria as well
s0 you can handle them effectively while they present
their products. Just circle or highlight the achieved
level of performance for each criterion on it. You may
also include additional specific or overall comments at
the end.
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<7 Evaluation Tool
Rubric
Name:
Achievement Needs
Attained Reinforcement Needs Help

Title The title mentions The title mentions the The title doesn’t mention
the problem and problem but makes no | the problem nor
summarizes the solution. | reference fo the solution. | summarize the solution.

Questions All the gquestions use Wh- [ Some questions don't Most of the questions
words correctly and are | use Wh- words correctly | don't use Wh- words
welt structured. or are not well structured. | correctly or are not well

structured.

Answers Ali the answers include | Some answers include Most of the answers
relevant paraphrased relevant paraphrased don't include
information. information but some relevant paraphrased

others don't, information.

Graphic It contributes to It contributes to It doesn’t contribute

resource understand the answers | understand the answers | to understand fhe
to the questions o the questions but answers 1o the guestions
because it registers only | some of the information | because the information
relevant information. registered is not relevant. | registered is not relevant.

Spelling All the specialized Most of the specialized Specialized vocabulary
vocabulary and words vocabulary and words and words with letfter
with letter patterns that | with lefter patterns that | patterns that are not
are not common in the | are not common in the | commoen in the native
native language are native language are language are not
spelled correctly. spelled correctly. spelled correctly.

Punctuation Commas are used to In some cases, commas | Commas are not used
separate ideas and are used to separate to separate ideas and
periads are used before | ideas and periods are periods are not used
infroducing @ new used before introducing | before introducing a
theme. a new theme, but not new theme.

dlways,

AHractliveness | The poster is very The poster is neat and The poster is not neat,
aftractive because it is well organized, but it organized, nor colorful.
neat, well organized, and | lacks attractiveness.
colorful.

Presentation The student knew exactly | The student knew what | The student remained
what he/she should do | he/she should do and silent for long periods of
and say throughout the | say throughout most of | fime.
whiole presentation. the presentation.

Observations:
90 Unit 6 Photocopiable material




Warnings and Prohibitions?

@ Family and Community Environment

7@ Communicative Activity
" Exchanges associated with the environment

7@ Social Practice of the Language
" To undersiand and express warnings and
prohibitions

{®: Achievements
© e Listen and explore warnings announced in public
places.
¢ Understand general sense and main ideas of
warnings.
¢ Express warnings.
1@ Audio
Tracks 23-25

1@ Vocabulary
* closures
* facilities
* handrail
¢ jandslides
* |ifeguard
® rip currents
¢ shallow
* sharp

7@): Leaming to Leam
* Using non-verbal language
* Using expressions 1o clarify meaning

{®): Learning to Know
Types of warnings and prohibitions

{® Leaming to Do
Writing conditional warnings and prohibitions

: 1@ Reader
i "Keep Outl Be Careful! " pp. 77-88, Track 41

Social Practice of the Language
r To understand and express
wartigs ond prohibitions

i LTI

@) Product
Sketch to Express Warnings

@): Evaluation tool
Peer Evaluation Card

Photocopy the peer evaluaticn card provided on
page 102 and use it for students to evaluate other
classmates.

@ Worksheet

As an extra activity, you can use the Worksheet on
page 152.

N
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Achievement

Listen and explore warnings announced in public
places.

Teaching Guidelines

- Activate previous knowledge to identify theme.
+ Anticipate content from key words and expressions.
* Question who the intended audience is.

Development

What is the purpose of a warning?

Ask the question alcud and encourage students 10 use
previous knowledge to answer. At this paint, you may
allow some Sparish words to help them feel confident
enough to express themselves, but always provide
them with the words or phrases in English and have
themn repeat after you.

Discuss what each sign is used for. Explain it on
the lines provided.

To activate previous knowledge to identify theme you
could draw students’ attention to the signs and elicit
what each of them is used for. Ask students to recall
if they have seen them around and to say which kind
of warnings and prohibitions they might communicate.
Encourage all students to participate.
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. Work in teams. Look at the sign, read the

key words, (%nd anticipate the content of the
warnings. )

You may draw students’ attention to the picture and
invite one volunteer to describe it. Then, read the key
words aloud and invite students to check the meaning
of the glossary word on page 109. Organize the class
into teams and give them some time to anticipate the
content of a situation in which a warning is expressed
from key words and expressions. Invite teams to
share their conclusions.

With your team, decide which Wh- word best
completes the question. Then, answerit. = &

You may suggest students to continue working in
teamns to guestion who the intended audience of the
sign in Activity 2 is. First, have them complete the
question using an appropriate Wh- word; you may
suggest that they check Wh-question words on page
115 in their books. Once they complete the question,
encourage teams to think who may benefit from this
warning. Monitor while teams work to provide any
help they may need, especially with vocabulary words.
Finally, invite teams to share their answers.

., Differentiated Instruction For this activity
you can use the Open-ended Statement Strategy
saying the first part of the answer (all pecple who
use escalators, especially the ones who...} and have
students complete the sentence paying attention to
the details shown in the sign (...are responsible for
small children}.
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Achievement

Listen and explore warnings announced in public
places.

Teaching Guidelines

* Perceive differences of pauses and intonation and
the effect that they cause on the listeners.

« Establish reason or purpose of warnings and
prokibitions.

Development

Listen and circle the sentence in which you can
perceive a change in pauses and intonation.
Discuss in teams the reason for this change. 5:;&
-

You may tell students they should focus on perceiving
differences of pauses and intonation, and the effect
they cause on the listener. Organize the class into
teams and play the track. Check orally and ask:

How did the woman react at the beginning? (she
seemed annoyed). How did she react at the end? (she
understood the warning was rmportant).

" T Differentiated Instruction For this activity,

you cculd use the Choral Response Strategy 1o check

the answer and to encourage shy students to participate.

5. Discuss to fill in the graphic organizer.

You may organize the class into teams and, to have
them estabiish a reason or purpose of warnings and
prohibitions, tell them to analyze the ones they listened
to in the conversation from the previous activity.
Monitor while teams work to check their answers.

Learning to Know .

Ask the question from the box and elicit students’
prior knowledge; encourage them 1o go to the
Appendix if needed.

o

Suggest other warnings that can be given fo
escalator users.

Students will continue working in teams. You may ask
them to chserve the signs and tell them to suggest
some other warnings related to the use of escaiators.
Menitor while they work and invite them to share their
warnings with the class.

1 Ask students how many safety labels are

“ mentioned and the differences between them
{danger indicates very serious risks, warning is iess
serious than danger, and caution is the least serious).

Product: Sketch to Express Warnings ‘&@

In this unit, students will plan a short sketch in which
they will express warnings. In this lesson, they will
write a list of warnings they have seen in public places
and they will choose one to work with. Organize the
class into pairs, read the instruction aloud, and give
them some time to work. This activity will be your first
evidence in this unit; ask students to file their lists
following the procedure you prefer.

ICT Box

Promote the development of digital abilities on
students by suggesting them to perform this

task. Have them focus on using them to foster
communication and collaboration among them.

Self-evoluation

You could read the statements in the box together to
make sure everybody understands what they need
to self-evaluate. Read the tip provided and make sure
to offer individual support to those students who
detected areas of opportunity.

What is the purpose of a warning?

Invite students tc answer the question explaining
what they analyzed in this lesson.
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Achievement

Understand general sense and main ideas of
warnings.

Teaching Guidelines

» Anticipate general sense from contextual cues and
key words.

» Compare lexical differences between British and
American English.

* Determine action, conduct, or reason that gives rise
to warnings and prohibitions.

Development

Why is it important to identify key words
when reading a text?

Ask the question aloud and encourage students to
recall previous experiences as readers to answer.

Look at the picture and listen to the news. Then,
work in pqirs fo identify and circle important
information. Agree on g warning that you may
see in that situation. ﬁ “;% o

You may have students identify the giossary words in
the text and invite thern to read their definitions on
page 109. Read instructicns aloud and play Track 24
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for them to follow the reading and circle key words.
Finally, organize the class into pairs to have them
anticipate general sense from contextual cues (the
picture} and key words by writing a possible warning
for this situation. When they have finished, invite pairs
to read their answers aloud.

"

_'T" Differentiated Instruction For this activity you
can use the Mini Lesson Strategy to remind students
what key words are and what is the importance of
identifying them.

. With your pariner, review the text from Activity 1

h

to find words that mean the same as freeway and
parking lot. Then, discuss why you think those
words were used. Write your conclusions.

You may suggest that students perform the task in
pairs so they can help each other to compare iexical
differences between British and American English.
Check orally and encourage them to share simular
examples in their native language (e.g.: carreteray
estacionamiento (Mexico) / autoviay aparcamiento
(Spain).

Analyze the signs with a partner. Write W for
warning and P for prohibition.

To make sure students identify the difference
between a warning and a prohibition, you may have
them work on this task in pairs. Check orally asking
them to explain to you the difference (the warning
sign Is describing a risky landslide situation and the
prohifition sign is forbidding an action).

. Discuss and write the reasons for the warning and

prohibition from the previous activity.

You could organize the class into teams of four by
joining two pairs together. Read the instruction aloud
and give them some time to determine the action,
conduct, or reason that gives rise to the warning and
the prohibition from the previous activity. Monitor
while teams work and when they have finished, invite
them to share their answers.
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Achievement

Understand general sense and main ideas of
warnings.

Teaching Guidelines

» Contrast conditional warnings, non-conditionaf
warnings, and prohibitions.
« Clarify the meaning of new words in repertoires.

Development

Learning to Do "7

Ask the question from the box and elicit students'
prior knowledge; encourage them to go to the
Appendix if needed.

Work in teams to analyze the signs and decide
which type of warning or prohibition they are
showing. Label them.

Explain that a conditional warning may include the
consequences of a real hazard; non-conditional
warnings don't express consequences. Have students
get *ogether with their product teams and give them
some time to label the conditional and non-conditional
warnings, and the prohibition.

6. With your leam, leaf through the pages of this and

the previous lesson. Identify words or expressions
that you might use o express warnings and
prohibitions. Write them down, ©= =

You may suggest students to continue working with
their product teams to clarify the meaning of new
words in repertoires. Read instructions aloud and give
them some time to look for words and expressions

that they didn't previously know and they think might
be helpful to express the warning they chose for their
product. Tell thern to use the right column to clarify their
meaning:; they may use their own waords or ook them
up in a dictionary.

" ) j‘ Differentiated Instruction For this activity
you can use the Jigsaw Strategy to promote
collaboration. Have students identify the new words
and expressions and dictate them to you; draw the
chart on the board and write themn in the first column.
Assign each team only one word from the list and ask
them to define it.

Have students work in pairs to recall where
there could be Danger signs {in construction
sites; where there is unguarded equipment, high
voltage, explosives, or chemical substances). Ask
volunteers to write on the board the repercussions
(death, burns, damage to nervous and muscular
systems, asphyxiation, etc.).

Product: Sketch to Express Warnings :‘@@

In this lesson, students will identify the action,
conduct, or reason that gives rise to the warning and
they will define purpose and audience. Organize the
class into teams, read instructions aloud, and have
them perform the task in teams while you monitor
to provide help if needed. Once they define purpose
and audience, tell them to copy that infoermation on
a sheet of paper. This activity will be your second
evidence in this unit; ask students to file it following
the procedure you prefer.

Self-evaluation

You could read the statements in the box together to
make sure everybody understands what they need
to self-evaluate. Read the tip provided and make sure
to offer individual support to those students who
detected areas of opportunity.

Why is it important to identify key words
when reading a text?

Ask the question again and encourage students
to explain how identifying key words helped them
recognize the general sense of a warning in this lesson.
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Achievement

Understand general sense and main ideas of
warnings.

Teaching Guidelines

» Determine the seguence of enunciation.

+ Reflect about beginnings and endings of warnings
and prohibitions.

* Analyze expressions of warnings.

= Clarify new words and expressions and broaden
repertoire.

Development

What aspects should you consider when
choosing a repertoire of words to express a
warning?

Write the guestion on the board and invite students

to reflect upon the answer. Invite them to share their
ideas.

Listen and read the conversation, Then, with your
i v A

partner, analyze the warnings. @ ;@

Before working on this activity, you may read aloud

the task in the Time to Shine! box and encourage

students to mention different risks they may face
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.

while spending time at the beach. Then, ask them

to identify the glossary words in the conversation
and invite them to read their definition on page 108.
QOrganize the class into pairs and explain that they
will listen to a dialogue in which some warnings are
given and they should follow it so they can determine
the sequence of enunciation of those warnings. Play
Track 25 for them to listen and give them some time
to identify the warnings and fill in the chart. Check by
drawing the chart on the board and inviting volunteers
to write the answers.

Look at the signs, read the warnings, and analyze
the expressions used in the be%innings andin the
endings. Follow the example. !j e

You may give pairs some time to identify glossary
words and read their definition on page 109. Then,
read instructions aloud and draw their attention to

the example. Read the warning and, tc have them
analyze expressions of warnings, ask: /s the warning
giving fots of details? (no). Is it long? (no). How /s it?
(short and concise}. Then, draw their attention to the
other signs and ask vofunteers to read the warnings
aloud to make sure everybody understands them. Give
pairs some time to reflect about the beginnings and
endings of warnings and prohibitions by perfoerming
the task. Monitor to provide help if required and check
their work.

;" Differentiated Instruction For this activity
you ¢an use the Individualized Feedback Strategy
to provide support to struggling students. Have them
analyze the warnings in arder to infer the content of
each part {(beginning and ending). Then, invite them
to reflect on the possible conseguences each risky
situation may have.

. Select new words and expressions fromn this lesson

to include in your class glossary.

You could teil students to get together with their
product team and have them look for more words and
expressions in this lesson, which they may use to
express the warning they chose. Tell them to include
them in their class glossary in which they will clanfy
their meaning to broaden their repertorre.




¢ Work In pairs, Choose thres of tha signs below, am
questien® 3 %

o
g (e () N
@ 40 10 wan gs youl chose?
o A o '@ -
s M IR :
Qeie T
e | | o [ ..

Reviaw the words and axpresslons you wrols on page 62, Activity &, and the cnes
from your class glmry.@mouwnpsﬂolnbwﬂhmwun-ﬁng.?cg

. - . We ! ese ke fllong vaendy @t ergressions
wadsy g
«+helt et e

amrag s«
o S

™~

Sketeh to Txproas VWarmive:
Uertertt 8 W encza ) Bt GRS v warring
Sopy i T e et d e
Selbgvalugtion [Chark fher 10x o Ex )

comat BT hrasthr Lgereed € The 170 NoIn dens of
e

RS L T
"t The DRQINNINGS Gnd BROINGs OF P 4 200 s ded gt D ore

Arulpie erphe 2 ofm B ded I warn e

PTG e s W g a3 HGuie Tt e R COTOUCE O ne T
R

Achievement

Express warnings.

Teaching Guideline

Dec de which action, conduct, or reason to emphasize
in warnings and which repertoire to use.

Development

. Work in pairs. Choose three of the signs below,
circle them, and answer the question.

Befcre starting to work on this activity, you may tell
students to go to page 109 to check the definition of
the glossary word (shallow). Then, draw their attention
to the signs and have them choose their favorite
three. Organize the class inte pairs and ask one
volunteer to read the guestion and the example aloud
s0 they may follow it to decide the action, conduct,

or reason that should be emphasized to express a
warning for the signs they chose.

. Review the words and expressions you wrote on
page 69, Aclivity 6, and the ones from your class
glossary. Choose your repertoire to write your
waring. ™~ ,°

You may tell students to get together with their
partner and read instructions aloud. Give them some

time to decide which repertoire they will use to
express warnings related to the risk situation they
chose. Explain that they should choose language that
is appropriate for their audience and purpose, and that
they must take into account that they should be kind
and respectful when expressing their warnings.

v Differentiated Instruction For this activity
you can use the Group Based on Goals Strategy
to differentiate the task for struggling students. Have
them choose only one or two signs instead of three,

] Remind students that the conseguences of
ignoring a Warning sign are perscnal injuries,
which are serious but maybe not fatal. Ask them to
give examples of these injuries (skull fractures,
concussions, brain swelling). Then, have some
students write on the board what could cause those
injuries (toxic and flammakble materials, doors opening
constantly, welding flashes, boiling water, etc.).

1

Product: Sketch to Express Warnings s}

As you may recall, in this unit students will plan a short
sketch in which they will express warnings. in this
lesson, students will determine the reasen for giving
the warning and will register the repertoire they chose
in Activity 5. This activity will be your third evidence

in this unit; once they have their repertoires ready,

ask students to file them folipwing the procedure you
prefer.

Self-evaluation

You could read the statements in the box together to
make sure everybody understands what they need

to self-evaluate. If necessary, go back to some of the
previous activities so students understand what each
statement refers to. Read the tip provided and make
sure to offer individual support to those students who
detected areas of opportunity.

What aspects should you consider when
choosing a repertoire of words to express a
warning?

Ask students the guestion again and encourage
them to answer explaining what they learmned in this
lesson {It should it the audience and purpose of the
warning).
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Achievement

Express warnings.

Teaching Guidelines

» Write sentences to express warnings.

+ Order warnings into seguences.

+ [dentify the effects warnings may have.
» Recognize, repair mistakes, and adjust.

Development

Why is it important to show assertiveness
when giving a warning?

Write the question on the board. If necessary, explain
that assertiveness refers 1o behaving confidently so
that people notice you. Encourage students 1o share
their opinions.

Learning to Do "7
Ask the guestion from the box and elicit students'

prior knowledge; encourage them to go o the
Appendix if needed.
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Work in pairs. Write a conditional warning, a non-
conditional waming, and a prohibition for the
signs you chose in Aclivity 4, page 71. .

You may tell students to get together with the same
person they worked with in the previous session.
Ask them to go back to pags 63 (Activ. b to recall
the difference between a conditional waming, a
non-conditional warning, and a prohibition. Read

the instruction aloud and give pairs some time to
write sentences to express warnings for the signs
they chose. Tell them they should write at least one
sentence for each sign.

«~ Differentiated Instruction For this activity
you can use the Jigsaw Strategy to promote
collaboration. Organize the class into teams and assign
each team only one of the three parts of the task.

With your partner, order your warnings info a
sequence.

You may suggest students tc continue working with
the same partner to order the warnings they wrote in
the previous activity intc a sequence. Tell them that
they may sequence them by order of importance.

. Discuss with your pariner how people may feel

when you express a warning. Complete the
sentence.

You could have students ge back to page 67 to reread
the dialogue and ask: What effect did the warning
have on the lady? (first, she was upset, and then

she understood it was important to take care of her
child). Tell them to turn to page 70 and also reread
the dialogue; ask: What was the boy's reaction to
the warning? (first, he was arrogant, but then he

was frightened and thankful for the warning). After
reviewing these two examples, have pairs write the
effects their warnings may have. Invite them to share
their answers with the class.

. Exchange books with another pair. Read their

warmnings and provide feedback.

You may organize the class into teams by joining two
pairs together. Draw their attention to the checklist
and ask volunteers to read the questions aloud.

Once you are sure they understand that they have to
recognize mistakes in their classmates’ warnings, give
them some time to perform the task.

. Adjust your warnings considering the feedback

you received.
You could read instructions aloud and have students
work again in pairs to repair the mistakes that were
pointed out and adjust their warnings.
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Achievement

Express warnings.

Teaching Guidelines

+ Adopt an appropriate tone of voice.

» Use non-verbal language.

* Use strategies to show assertiveness and be
sensitive to the effects on the recipients.

+ Use expressions to clarify meaning.

Development

Leaming to Learn ™.

Ask the guestions from the boxes and elicit students'
prior knowledge; encourage them to go to the
Appendix if needed.

. Present a short sketch in which you express the
warnings you wrote. = .

You may ask students to get together with the same
person they have been working with in the previous
sessions. Read the instruction aloud and suggest
that they use the dialogues provided in this unit
Activity 4, page 87 Activity 1, page 70) as models.
Ask volunteers to read aloud the aspects they should

consider so they may be able to adopt an appropriate
tone of voice, use non-verbal language, use strategies
to show assertiveness and be sensitive 1o the effects
on recipients, and use expressions to clarify meaning.

~; Differentiated Instruction For this activity you
can use the Think-Pair-Share Strategy trying to form

pairs in which one of the students may tutor the other.
Be sure to hignlight the contribution of both students;

e.g., one student tutors another to plan the dialogues

for the sketch, but the one being tutored may suggest
appropriate body language.

. Present to your class.

Invite pairs to present their sketches to the class.
Encourage students to give respectful feedback after
each presentation. Remind students that this is a
practice that will help them prepare their product.

g Remind students that ignoring Caution signs

has consequences; maybe minor injuries, but
they are still Injuries. Have them recall some of them
{cuts, bruises, abrasions, bumps on the head, broken
bones, etc.).

Product: Sketch to Express Warnings " ..

In this lesson, students will write their warnings and
order them in a sequence. Read instructions aloud
and emphasize that they can write more than three
warnings if they wish. This activity will be your fourth
svidence in this unit; ask students to file it following
the procedure you prefer.

Self-evaluation

You could read the statements in the box together to
make sure everybody understands what they need

to seif-evaluate. If necessary, go back to some of the
previous actvities so students understand what each
statement refers to. Read the tip provided and make
sure to offer individual support to those students who
detected areas of opportunity.

Why is it important to show assertiveness
when giving a warning?

Ask the question again and encourage students to
explain the importance of assertiveness by analyzing
the work they did in this lesson. Also ask them why
it is important to be sensitive to the effects that the
warning causes on the recipient.
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Sketch to Express Warnings

In this session, students will rehearse and present
their sketches. Read aloud each of the steps on
this page anc have pairs perform the tasks. Monitor
closely to provide help when reguired.

Remember you always have the option to adapt the
product 1o your class's needs and interests.

Assessing niy Learning Process

100

Peer svaluation

With the whole class, discuss which sketches were
the ones that...

Once all students have presented their sketches, read
instructions aloud and invite students to identify the
sketches that successfully attained the achievements
mentioned. Encourage them to assess each of the
sketches presanted providing respectful feedback to
help each other iImprove,
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Reflect.

Read the question aloud and elicit answers from
different students. Encourage them to give reasons.

. Look through the unit to recall what you have

leamed to learn, to know, and to do.

Give students some time to leaf through the pages
of the unit so they can recognize the achievements
they attained while working on each of the activities.
Encourage them to share them with their classmates.

. In your notebook, write what you think was

difficult to achieve. Check the tips given at the
end of each lesson and explain how they may
help you improve.

Invite students to reread the tips given at the end of
each lesson and reflect on how these tips may help
them to improve. Have them write their conclusions

in their notebook. Make sure to record which students
need help so that you may design strategies to
support them.

What Is the Purpose of Warnings and
Prohibitions?

Finally, organize the class into small teams and read
the title of the unit aloud: What Is the Purpose of
Warnings and Prohibitions? Give them a few minutes
to discuss their answers considering what they
tearned in this unit. Finally, ask one person from each
team to share their answers with the rest of the class.




L

Review &

Work in poirs fo anatyze the signs, idantity the cnes that show wamings, and
riiscuss to amwer the quesiions. (3

AR
o M
i e LT

w1 -

L Wno a7 ey Intur deou for?

Anere Could vou hnd Twse signs

W

Wnat 6 thew purpose?

Nork with your parines to wnte wamings lor ihe signs above. 'd

“ogether create a comic strip showing a situahon i which the wamings you
wroke ore expessed. Then, ot the story aut In tront of your class. ?‘;

.75

Review

The aim of this section is to have students perform
comrnunicative activities in teams or pairs so they
can practice the skills they learned during the unit. It
is a great opportunity to give individualized support
to struggling students. Another useful strategy is

to promote tutoring between pairs, so advanced
students may help their classmates. In any case,
monitor them closely while they work on these
activities so they feel confident enough to attain the
achievements by themselves.

Evaluation Tool

Photocopy the peer evaluation format and give one
to each of your students so they may use it to assess
one of their classmates during the presentation of the
sketches.

Remember that peer evaluation will provide your
students with relevant feedback as it is generated by
someone who “speaks the same language.” Read
each of the questions aloud to make sure everybody
understands what each of them refers to. Assign
one classmate to each cf your students and explain
they shouid be extremely respectful but honest while
assessing.
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-~ Evaluation Tool
Peer Evaluation Card

Name of my classmate:

Answer each of the questions. If your answer is yes, explain how your
classmate did it; if your answer is no, explain how he/she can improve.

: Did my classmate include af least |
tone conditionatl warning, one :
. non-conditional warning, and one |
 prohibition? 5

ngd o S, ;nolude . T U,
. description of a risky situation at :
- the beginning of his/her warnings? :

Did my classmate include an
-instruction af the end of his/her
gwarmngs?

Was my clossmo’re S reperTowe |
- of words appropriate for his/her
oud|ence’?

?D|d " olossmo’re o O SR,
: appropriate tone of voice during
the presentation of the sketch?

: Did my classmate use non-verbal .
. language to convey the meaning
| of what he/she was saying during

Did my classmate state the reason
: for the warning clearly? :

Did my classmate show -
- assertiveness when expressing the
- warnings during the skefch? 5

?Dld my clossmo’re show sensmw’ry -
ifo the recipient’s reaction during
g’rhe presen’rohon of fhe ske’rch’?

§D|d my clossmofe use expre55|ons
‘to clarify meaning in the diclogues : :
Of the skefch?

Photocopiable materiol
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What Do I Know About
Customs Around the World?

@ Recreational and Literary Environment {@ Reader

@ Communicative Activity "Konnichiwa,” pp. 89-100, Track 42
Ludic Expression i

{®: Social Practice of the Language
"~ To explain customs based on pictures

{®: Achievements
* Explore and select pictures about customs in
different cultures.
¢ Describe and contrast details.
¢ Explain customs based on pictures,

@ Audio
" Tracks 26-27

@ Vocabulary
e amazed
checkered
costume
homesick

. H B 1o cxplan custors bosed
insulated H zn o\?rures

mood
striped
wrapped

¢ & & o 5 o @

@ Learning to Learn

Cemparing and contrasting '
‘ : @ Product

{@: Learning to Know . Comparison of Customs Based on Pictures

Useful phrases L
L . {®: Evaluation tool

1®: Leaming to Do Scale of Descriptive Assessment

* Using adjectives ‘

! . Photocopy the scale of descriptive assessment
» Comparatives and superlatives Py P

provided on page 114 and use it to evaluate
students.

@) Worksheet
As an extra activity, you can use the Worksheet on
page 153.
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Achievement

Explore and select pictures about customs in different
cultures.

Teaching Guidelines

» Observe characteristics of elements used in
pictures.
» Establish connections with personal experiences.

Development

What words are used to describe?

Ask the question aloud: What words are used to
describe? Encourage students to use their previcus
knowledge to answer.

Look at the pictures and find, with your class,
similarities and differences. = .~

You may draw students’ attention to the four pictures
in this activity and have them observe characteristics
of elements used in these images 1o have them find
similarities and differences. You may ask the following
questions: What do people shown in the pictures have
in common? (all of them are families, there are kids
and adults in all the pictures). What are the differences
between them? (their cultures, their physical traits

like skin color or facial features, the way in which they
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are dressed). What are all of them doing? {eating).
What are the differences in the way they gat? (in the
first picture they are using chopsticks; in the second,
the boy is eating with a tortilla; in the third, they are
sitting in the floor; in the fourth, they are having a
barbecue outdoors). Where are they? (all of them are
inside a house, but in the fourth picture they seem 10
be in a garden). What are they eating? {most of them
are eating traditional food from their country). What
tirme is it? (in the first three pictures, it seems to be
daytime; the fourth picture seems to be at night).
Encourage all students to participate.

- Differentiated Instruction For this activity you
can use the Individual Respond Card Strategy to
help shy students participate without the fear of being
heard. Ask students to take out a shest of paper and
write on the board: color, forms, people, objects. Tell
them to observe the detalls in the pictures and write
at least one similarity and one difference for each
category.

. Draw how you and your family usually eat. Then,

work in pairs to describe your pictures to each
other.

You could draw instructions aloud and give students
some time to draw while you monitor walking around
to check they are including enough detalls concerning
people, places, objects, time of day, food, etc. Once
everybody has finished, organize the class into pairs
and have them describe their pictures to each other
so they may establish connections with personal
experiences. Encourage stugents to speak in English
all the time.
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Achievement

Explcre and select pictures about customs in different
cultures.

Teaching Guidelines

* Recognize emotions and sensations.

+ Define a repertoire of words and expressions that
can be used based on the elements shown in
pictures.

Development

Look at the pictures from the previous page and
choose one. Circle the words that show how it
makes you feel and compare your answers with
a partner.

You may ask students to identify glossary words and
invite them to read their definitions on page 109. Then,
go back to this page and ask volunteers to read the
rest of the words aloud to check comprehension. If
students don't know the meaning of a word, invite
them to use their dictionary to look it up and share
the definition with the class. Once you are sure they
all understand the words, have students choose their
pictLre and circle the words that show how they feel
when looking at it so they may recognize emotions
and sensations. Finally, organize the class into pairs

h

so they may compare the pictures they chose and the
words they circled.

Learning to Do "'

Ask the question from the box and elicit students'’
prior knowledge; encourage them to go to the
Appendix if needed.

Use a dictionary to find words and expressions
that may be useful to describe the pictures from
page 76, and fill in the chart. Then, get in small
groups and take turns to use them. * -

To have students define a repertoire of words and
expressions that can be used based on the elements
shown in the pictures, you may organize the class into
small groups, read instructicns aloud and give them
some time to perform the task while you monitor.

™ < Differentiated Instruction For this activity,

you could use the Jigsaw Strategy to encourage
collaboration. Organize the class into teams and
assign each team only one column from the chart.
Once all teams have finished, draw the chart on the
board and invite them to write the words they found
50 that everybody may have them.

-1 Ask students to look for the answer to the
question in the text (traditions and customs). If
time permits, have them lock at the story cover and
point out similarities or differences with Mexico.

Product: rC\:ompc:rison of Customs Based on
Pictures g«

In this unit, students will orally present a comparison
of customs based on two pictures of their choice. In
this lesson, they will choose a custom from another
country to work with. Organize the class into pairs,
read instructions aloud, and have them create their
charts with words to describe that custom. This
activity will be your first evidence in this unit; ask
students to file it following the procedure you prefer.

Self-evaludtion

You could read the staternents in the box together to
make sure everybody understands what they need

1o self-evaluate. If necessary, go back to some of the
previous activities so students understand what each
statement refers to. Read the tip provided and make
sure to offer individual support to those students who
detected areas of opportunity.

What words are used to describe?

Invite students to answer by explaining what they
reviewed about adjectives in this lessan.

Unit 8 * Activity Book p. 77
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Achievements

* Explore and select pictures about customs in
different cultures.
* Describe and contrast details.

Teaching Guidelines

= Formulate questions about what 1s observed.
= Answer questions to define aspects that will be
described.

Development

Why is it important to ask questions about
pictures?

Ask aloud: Why is it important to ask questions about
pictures? Invite students to share their ideas.

Learning to Do s
Ask the guestion from the box and elicit students’

prior knowledge; encourage them to go to the
Appendix if needed.
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1. Look at the pictures and work in pairs to recall

what you learned about writing questions while
working in Unit 5. Use the first column of the chart
to write questions. . -

You may organize the class into pairs, read instructions
aloud, and ask some volunteers to read the examples
provided in the chart. Draw their attention to

the giossary words and invite them to read their
definitions on page 109. Give pairs some time to
formulate questions about what is gbserved in the
pictures; suggest that they check question words

on page 115 in their books. Emphasize that all the
questions they write must be answered only by
looking at the pictures. Monitor walking around to
offer help if required.

‘; Differentiated Instruction For this activity
you can use the Mini Lesson Strategy to remind your
students how to write open and closed questions.

. Exchange books with another pair and use

the information from the pictures to answer their
questions in the second and third columns of
the chart from Activity 1.

You could organize the class into small teams. Tell
them to exchange their books so they can answer
each other’s questions to define aspects that will be
described. Suggest that they have a dictionary on hand
in case they need to icok up words to answer the
questions. This and the next activity will help students
notice details of the pictures that maybe they didn't
see when writing their own questions.

. Check the answers your classmates wrote.

Provide feedback.

You may ask the two pairs to get together again to
check the answers to the questions they wrote and
to provide feedback. Monitor while teams work and,
when all of them have finished, invite them to share
their questions and answers with the class.
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Achievement

Describe and contrast details.

Teaching Guidelines

» Anulyze expressions used to compare and contrast.
~ Wrte expressions to describe similarities and
differences.

Development

Learning to Learn M@

Ask ~he guestion from the box and elicit students’
prior knowledge; encourage them to go to the
Appendix if needed.

. Work in pairs. Listen and circle the expressions
that are used to compare and contrast. Analyze

them. m

You may organize the class into pairs. Explain that they
will listen to a girl giving an oral presentation about
the differences and similarities shown in the pictures
from Activity 1. Suggest that pairs have one of their
books opened on page 118 and the other on this page
so they may check what expressions the girl is using.
Play Track 26 for them to identify the expressions.

Finally, have them analyze the expressions one by
one asking: Is this expression used to compare or to
contrast?

. Work with a partner to compare and contrast the

Masai dance shown in the picture from Activity 1
and the dance shown in the picture below. = -~

Suggest students to continue working in pairs. You
may draw their attention 1o the picture and ask: What
is this dance called? {jarabe tapatio). Then, using
Activity 4 as a model, ask them to write expressions
to describe similarities and differences between both
dances. Invite pairs to share their sentences.

"

in Differentiated Instruction For this activity
you can use the Individualized Feedback Strategy to
help struggling students write their expressions. Have
them reread the text in Activity 4 sc they can use it as
a model.

ICT Box

Promote the development of digital abilities on
students by suggesting them to perform this

task. Have them focus on using them to foster
communication and collaboration among them.

Ask students to recall what happens in these
“ three pages. Then, ir order, have them mention
what the family saw (temples, cherry trees) and ate
(sushi, ramen), using first, then, next, and finally.

Product: Compcrison of Customs Based on
Pictures ™

e
In this lessan, pairs will choose two of the pictures
they brought. Once they have done so, they will write
questions and answers about the pictures to define
the aspects that will be described; suggest that they
use Activity 1 (p. 78) as a model. This activity will be
your second evidence in this unit; ask students to file
it following the procedure you prefer.

Self-evaluation

You could read the statements in the box together to
make sure everybody understands what they need
to self-evaluate. Read the tip provided and make sure
to offer individual support to those students who
detected areas of opportunity.

Why is it important to ask questions about
pictures?

Ask the guestion again and guide students to

answer it by reflecting upon the use they gave to the
questions and answers while working on the activities
of this lesson (define aspects to be described).
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Achievement

Describe and contrast details.

Teaching Guideline

Identify information that is seen in the pictures.

Development

Which aspects of a picture can you
compare and contrast?

Write on the board: Which aspects of a picture can
you cormpare and contrast? Invite students to reflect
upon the answer by recalling the aspects they have
compared in the previous lessons.

Listen and write a title for each picture. Then,
share with your class what you know about these
two customs. @

You may read instructions aloud; draw students’
attention to the pictures and play Track 27 for them to
write the titles. Then, invite all students to participate
sharing what they know about these two customs.
You may guide them by asking: Where and when is
each of them celebrated? {in the US on October 31
and in Mexico on November 2}, What is their history?
{Halloween comes from a Celtic tradition in which
they believed that the spirits of dead people come
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back every year to our world, and the Day of the Dead
comes from a pre-Hispanic tradition in which they
believed that the dead come back to visit their living
farmilies). Which activities are carried out in each of
thern? (in Halloween, kids wear costumes and ask for
treats, while on the Day of the Dead, families set up
ofrendas in their homes and cemeteries). Have you
ever participated in these activities? etc.

. Work in pairs. Fill in the chart with information you

<an see in the pictures. .2

You could organize the ¢lass into pairs and draw their
attention to the chart; have them identify glossary
words and invite them to read their definitions on
page 109. Then, ask one volunteer to read aloud the
other aspects to make sure all students understand
what they refer to. Give pairs some time to observe
the pictures from the previous activity to identify
information that is seen in them and register it in the
chart. Check by drawing the chart on the board and
asking volunteers to fill it in.

Learning to Do ™.

Ask the guestion from the box and elicit students’
prior knowledge; encourage them to go to the
Appendix if needed.

. Work in small groups. Watch the pictures and

focus on two different aspects that can be
compared. Share sentences in which you
compare two elements of each aspect. Then,
compare more than two elements. Write them
down and compare them with the ones that other
groups have.

You may read instructions aloud. Then, suggest that
students get organized in small groups and choose
one of the aspects from the chart to write one
comparative and one superlative sentence. Monitor
while they work to offer help if required. When
all groups have finished, invite them to read their
sentences aloud.

Read the task in the Time to Shine! box and invite
different students to share their descriptions.

7 Differentiated Instruction For this activity
you could use the Open-ended Statement Strategy
to indicate to students which aspects they can
compare by using comparatives and superlatives. Say
the beginning of the sentences provided as possible
answers in this guide and have students complete
them.
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Achievement

Describe and contrast details.

Teaching Guidelines

* Write expressions to explain similarities and
differences.

» Order expressions into a sequence using
connectors.

Development

With a partner, use the information from the

chart in Aclivity 2 to write sentences that include
expressions to explain similarities and differences.
If necessary, go back to page 79, to recall how fo
doit. = -

You may suggest students students to get together
with the same person they worked with in the
previous session and have them go back to check the
information they wrate in the chart from Activity 2.

Tell them to use that information to write expressions
o explain similarities and differences. Suggest that
they go back to page 118 so they can choose the
most suitable comparing and contrasting connector
for each case from the Learning to Learn section.

.

Monitor closely while pairs work to offer any help they
may need to write their sentences and to check them
when they are ready.

i ' Differentiated Instruction For this activity
you could use the Group Based on Goals Strategy
to differentiate tasks. Advanced students can perform
it as indicated, while struggling students might write
only two sentences, one to explain a similarity and
another to explain a difference.

With your partner, reread the sentences you wrote
in the previous activity and define the aspects
you are focusing on. Order them from the most fo
the less relevant for you.

Nowv that pairs have established similarities and
differences between the pictures, ask them to decide
which are the aspects they considered the most
important so they can establish a sequence when they
explain both customs later on.

e Help them recall the two Japanese traditions
explained on pp. 96-97 {greeting, taking shoes
off when entering a house) and compare them with
Mexico.

Product: Comparison of Customs Based on
Pictures ;=

In this lesson, they will design a chart in which they
wili register the aspects they will describe in the
pictures they chose and the information that is seen
in each case. Organize the class into pairs, read the
instruction aloud, and give them some time to perform
the task while you monitor. Suggest that they take the
chart from Activity 2 as a modei. This activity will be
your third evidence in this unit; ask students to file it
following the procedure you prefer.

Self-evaluation

You could read the statements in the box together to
make sure everybody understands what they need

to self-evaluate. If necessary, go back to some of the
previous activities so students understand what each
statement refers to. Read the tip provided and make
sure to offer individual support to those students who
detected areas of opportunity.

Which aspects of a picture can you
compare and contrast?

Ask the guestion again and encourage students to
answer considering the aspecis included in the chart
from Activity 2 and the ones they included in the chart
they designed for their product.
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Achievement

Explain customs based on pictures.

Teaching Guidelines

* Control amount and order of information.

+ Use expressions that indicate the beginning of an
explanation.

+ Use or repeat expressions to gain time.

» Use expressions that indicate the end of an
explanation.

Development

Which aspects are important to consider
when preparing an oral presentation?

Write the guestion on the board and invite students to
share therr ideas.

With your pariner, fill in the Venn Diagram with
the information you wrote on page 81, Activity
4. Then, choose the most relevant for your
presentation. * -

You may suggest students to get together with

the same person they worked with in the previous
sessions, Read instructions aloud and, before they
start, elicit from students how to fill in a Venn Diagram
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H

{they should wnte similarities in the space where

the two circles overlap, and in each of the sides they
should write the differences}. Explain to students
that they will use the information they wrote on the
previous page io fill in the diagram; this way, they will
be able to visualize everything they have written in
order to controt the amount of information that they
will present by choosing the most relevant. Give pairs
some time to perform the task while you monitor to
check.

! -

Differentiated Instruction For this activity you
couT:j use the Think-Pair Share Strategy within the
pairs to promote peer tutoring. Don't forget to always
highlight the contributions of both students.

Learning to Know ™3

Ask the question from the box and elicit students’
prior knowledge; encourage them to go to the
Appendix If needed.

With your partner, order the information that you
decided fo include using connectors.

You could invite pairs tc order the sentences they
chose from the Venn diagram into a sequence using
connectors. If you consider necessary, you may ask
them to open their beoks on page 113 and draw their
attention to the Learning to Know section so they may
recall the connectors of sequence they learned in Unit
3. Once you are sure everybody knows how to use
them, give them some time to order their sentences
using the text from Activity 4, page 79 as a modef.
Monitor to check their work.

Learning to Know ™"#

Ask the guestion from the box and eiicit students’
pricr knowledge, encourage them to go to the
Appendix if needed.

. Choose useful phrases to include in your

presentation. Register them in the chart below.

Yo may read instructions aloud and give pairs some
time to ¢choose the phrases they will use to indicate
the beginning of their expianation, to indicate its end,
and to gamn time if necessary.




T~

' Wak with anather pair ko present your companson. Use the checkiist
to ronitor proscoic resources.
&

LTy BE LR OO v J

4 1 e T IrrOrThoN 2o ey faalings and
ohor?

L gy ST Wi G QRTINS
A7
e 3 Y rOr S NCE i w8 C ety ?

¢ 1 Ihe"a SNy e AN Bt KN
“otk?

rogT oo o

U3s the spaces beiow o provide fesdoack. £ e g e 1
Volume Tone <ol mformcie ot
T thewm, g s 00
Rhythim Dictson

= Mo necersary adjusimants and pretent your comparison to your class. (J

BETR N
T de i d @

et

Cumpiarizon of Custoors

e Biasrd-wm Picture. .

A T BNl U WS L LSOO T e T AN AT e O0d Qe Loy g

[ IS AU T R IR S
Seltevalugtion {Cic.o
TR A D5 T D SR O e

=7 Q™ and sk of intarat et s Pz

L NI T e e e L TN 4 A I e Qg

S pheros e gor e ? g, ro
P e AU T e e g L A et 2 I S e T
T ereagE
Tip: 1 77 Pragen'aremd fr, et o3 earm swhat v, wil 53¢ by bt metegd 22
B TR P I e P

a3

Achievement

Explain custorns based on pictures.

Teaching Guidelines

+ Share relevant information.
» Monitor prosodic resources to ensure clarity.

Development

. Work with another pair to present your
comparison. Use the checklist below to monitor
prosodic resources. ' T

You may read aloud the instructions and each
staternent in the checkiist to ensure all students
understand. Explain that they must check the “yes” or
"no” square to menitor prosecdic resources to ensure
clarity. Then, tell pairs 10 get together with another
pair so they can share relevant information about their
pictures when presenting their comparisons and to
practice peer assessment.

*" 2 Differentiated Instruction For this activity you
couid use the Threa-minute Pause Strategy to give
students three minutes to recall which the prosodic
resources are. After this time, invite volunteers to

share what they know.

b

Learning to Learn "

Ask the guestion from the box and elicit students’
prior knowledge; encourage them 10 go 1o the
Appendix if needed.

Use the spaces below to provide feedback.

Once everybody has presented their comparisons, you
may tell pairs that they should give feedback especially
for the aspects that had a "no” answer in the previous
activity. Explain to them that they should give brief
advice on how to improve, e.g.: You should speak a
little bit louder, try to pronounce words clearly, etc.
Monitor to check all comments are respectful.

Make necessary adjustments and present your
comparison 1o your ¢lass.

Once pairs have read their feedback, you may give
them some time to renearse their presentations again
considering the suggestions they received. Then,
invite pairs to present in front of the class.

i Have students discuss common sports in
Mexico, and uncommon sports they know. Ask
them if they know any martial arts {karate, taekwondo,
kung fu, judo, etc.). Then, ask them about Japan's
national sport.

Product: Comparison of Customs Based on
Pictures "4

in this lesson, they will write sentences using
expressions to explain similarities and differences
based on the descriptions they already have, and they
will use connectors to order them. Organize the class
inte pairs, read instructions aloud, and give them
some time to perform the task while you monitor to
check. This activity will be your fourth evidence in this
unit; ask students to file it following the procedure
you prefer.

Self-evaluation

You could read the staterments in the box together to
make sure everybody understands what they need
to self-evaluate. Read the tip provided and make sure
to offer individual support to those students who
detected areas of opportunity.

Which aspects are important to consider
when preparing an oral presentation?

Encourage students to answer the question by
mentioning the aspects they practiced during this
lesson (control the order and amount of informaticn
they will include, use appropriate expressions and use
prosodic resources to ensure clartyl.
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Cbmpaﬁsbn of Customs Based on Pictures.

In this session, students will prepare their oral
presentations. Read aloud each of the steps on this
page and have pairs perform the tasks. Monitor
closely to provide help whan required.

Remember you always have the option to adapt the
product to your class's needs and interests.

Assessing my Learning Process

Peer evaluation

Use the rubric to evaluate another pair's
presentation.

Once all students have presented their comparisons,
draw their attention to the rubric and have them

read the statements included in 1. Tell them they

will exchange books with another pair to give peer
assessment by circling the statements that best
describe the way they presented. Encourage pairs to
give oral feedback and to include reasons. Monitor to
make sure all comments are respectful.
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Reflect.

Ask the guestions aloud and encourage students to
reflect upor the things they learned by working on
the activities of this unit. Invite them to share their
answers with the class.

. Look through the unit to recall what you have

learned to learn, to know, and to do.

Give students some time to leaf through the pages
of the unit so they can recognize the achievernents
they attained while working on each of the activities.
Encourage them to share them with therr classmates.

. In your notebook, write what you think was

difficult to achieve. Check the tips given at the
end of each lesson and expliain how they may
help you improve.

Invite students to reread the tips given at the end of
each lesson and reflect on how these tips may help
them to improve. Have them write their conclusions
in their notebook. Make sure to record which students
need help so that you may design strategies to
support them.

What De | Know About Customs Around the
World?

Finally, organize the class into small teams and

read the title of the unit aloud: What Do / Know
About Custorns Around the World? Give them a few
minutes to discuss their answers considering what
they learned in this unit. Finally, ask one person from
each team to share their answers with the rest of the
class. Have them reflect that it is important to always
respect the differences other cultures might have and
to use similarities to establish links with them.
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Review

The aim of this section is to have students perform
communicative activities in teams or pairs so they
can gractice the skills they learned during the unit. It
is a great opportunity to give individualized support
to struggling students. Another useful strategy is

to promote tutoring between pairs, so advanced
students may help their classmates. In any case,
monitor them closely while they wark on these
activities so they feel confident encugh to attain the
achieverments by themselves.

Evaluation Tool

Photocopy the scale of descriptive assessment
provided and use it to evaluate each student
individually. Remember that this instrument breaks
down the different aspects that must be considered
to make sure your students attained each of the
achievements. In this case, you are provided with a
numeric scale in which 5 is the highest score. Check
{v/] the square that corresponds to the student
achievement.

Don't forget that when you have assessed all your
students, you may use this information to identify the
aspects in which most of your students need support
so that you may design strategies that can heip them
improve gradually throughout the school year, as
learning is a cyclical process. Feel free to go back to
reinfarce knowledge and skills during the next units,
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. Evaluation Tool
Scaie of Descriptive Assessment

Name:

Aspect ] 2 3 4 5

1. The presentation included only relevant
information about the pictures.

2. The student used appropriate expressions
to compare.

3. The student used appropriate expressions
to contrast.

4. The student used comparatives or
superlatives correctly.

5. The student ordered sentences using
connectors.

6. The student used appropriate expressions
to begin and fo end his/her presentation,
and fo gain fime when necessary.

7. The student used an appropriate tone of
voice.

8. The student used adequate volume.

9. The student spoke at a good pace.

10. The student pronounced all words
clearly.

N4 Unit 8 Photocopiable material
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Academic and Educational Environment

Communicative Activity
Exchanges associated with specific purposes

Social Practice of the Language

To register information to elaborate a report about a

job or profession

@ Achievements

* Gather information about jobs or professions.

+ Explore reports about activities.

* Write information about jobs and professions to
make a report,

. Audio

Tracks 28-29

{®- Vocabulary

* 3D printers
* gear

s hazardous

* headhunters
* humble

* naurish

* path

* purchase

{®: Leaming to Leam

Making inferences

1®: Leaming to Know

* Main and secondary ideas
* Passive form

@ Leaming to Do

Steps to write a report

| 1 Reader
i “WhatWillYou Do for a Living?” pp. 101-112,
Track 43

Prefessions from the past, K-
present, ond fuhuie 4.y S
i - ey

To register Informahon to
Clakaomate o eport abou®

1@ Product
llustrated Report

@ Evaluation tool
Questionnaire

Photocopy the questionnaire provided on page 126

and use it to evaluate students.

1®-Worksheet

As an extra activity, you can use the Warksheet on

page 154,
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Achievement

Gather information about jobs or professions.

Teaching Guidelines

= Make inferences about images.

= Explore illustrated texts about jobs and professions.

* Analyze purpose and audience.

Development

Why is it important to explore texts?

Ask: Why is it important to explore texts? and invite
students to share their 1deas based on previous
BXPEriences.

Learning to Learn 3!
Ask the question from the box and elicit students’

prior knowledge; encourage them to go to the
Appendix if needed.

1. With your team, look at the picture, and read the

title and the first sentenc$ of each paragraph.
What Is the text about? 5 = 7

Before students start working on this task, you may

explain that we can make inferences about things we
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see, listen to, or read when we connect them with
our previous knowledge or experiences. Also, you
may encourage them to share examples of inferences
they make in their daily lives following the example
provided in the Appendix. Then, you may organize

the class into small teams and, to activate previous
knowledge, ask: What jobs and professions do you
know? Invite students to share information about
them. Have students identify the Glossary words in
this activity and tell them to go to page 110 to read
their definittons and give examples. Next, ask them
1o go back to page 86 and draw their attention to

the pictures; invite volunteers to describe them and
tell the class to make inferences about the images.
Finally, to have them explore the illustrated text about
jobs and professions, tell them to read the title, skim
the text, and distinguish the relation between visual
and written information. Have them predict what it is
about.

T Differentiated Instruction For this activity,
you could use the Gather Background Information
Strategy before working on this lesson to check if any
of your students’ parents or relatives is a professional
athlete, doctor, or firefighter. If so, invite those
students to share more information about any of
those jobs.

. Read the text. Discuss with your partner who it is

written for and why.

You may organize the class into pairs and give them
some time to read the text. nvite them to circle
unknown waords to include them in the ciass glossary
and, when they have finished reading, ask them

to dictate those words to you; write them on the
board and invite students to define them by taking
the context into account. If not possible, encourage
them to use a dictionary. Once you are sure they have
understood the text, have them analyze its purpose
and audience by asking: Who is this text written for?
{children or teenagers). How do you know? (because
of the title and phrases such as "..If you would like
to become.. ). What is its purpose? (to provide
information about different jobs and professions).
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Achievement

Gather information about jobs or professions.

Teaching Guidelines

* ldentify main ideas and their sequence.
* Recognize text patterns,

Development

Learning to Know ™.

Ask the question from the box and elicit students’
prior knowledge; encourage them to go to the
Appendix if needed.

Reread the text and underline main ideas. Then,
compare your answers with a partner and find o
secondary idea linked to each of the main ideas
you found. Use your own words to write them in
order. Follow the example.

You could crganize the class into pairs and have thern
reread the text on page 86 to identify main ideas and
their sequence. Monitor while they work and, when
they finish, invite pairs to the board to write their
sentences.

4. With your partner, analyze the following

fragments from the text you read and discuss to
determine what their text patterns are, Write them
on the lines provided. -

You may suggest students to continue working in pairs
to recognize text patterns. Befare they start working
on the activity, invite volunteers to explain what each
of the text patterns refers to; they may check therm on
page 114 while they perform the task. Check orally.

Finally, read the task in the Time to Shine! box and
invite d:fferent students to share information about
jobs and professions in their cormmunity.

¥" 7’ Differentiated Instruction For this activity,
you could use the Mini Lesson Strategy if you
consider it necessary to review the text patterns
before working on this activity.

4 Ask students to mention common jobs from

" our times. Ask why there weren't jobs related
to the media or the Internet in ancient times. Elicit the
answer to the question (because each period has
different needs).

Product: llustrated report

In this unit, students will write an iliustrated report
about a job or profession. Organize the ciass into pairs,
read the first instruction aloud, and have them write
their lists on a sheet of paper. Once they have them
ready, they must vote to choose the job or profession
that they will describe in their report. Then, read the
second instruction aloud and explain that they will
research information about that job or profession for
homewaork, and they should bring notes. Remind them
about the research skills they learned in Unit 3 and tell
them to use them to assess their sources. This activity
{the notes with researched information} will be your
first evidence in this unit; ask students to file them
following the procedure you prefer.,

2y

Self-evaluation

You could read the statements in the box tagether to
make sure everybody understands what they need

to self-evaluate. If necessary, go back to some of the
previous activities so students understand what each
statemnent refers to. Read the tip provided and make
sure to offer individual support to those students who
detected areas of opportunity.

Why is it important to explore texts?

Invite students to answer the question explaining
what they did in this iesson {make inferences about
images, analyze audience and purpose, identify main
ideas, and recognize text patterns) and how these
activities helped them understand the text better.

Unit9 * Activity Book p. 87 117
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Achievements

+ Gather information about jebs or professions.
- Explore reports about activities.

Teaching Guidelines

+ Recognize parts of a report.
* Contrast cultural differences about the way in which
work activities are developed.

Development

What are the parts of a report?

Ask: What are the parts of a report? Encourage
students to recal! them from what they learned
in Unit 3.

Learning to Do ™.
Ask the question from the box and elicit students’

prior knowledge; encourage them to go to the
Appendix if needed.

Unit 9 = Activity Book p. 88

Listen and read the report. Then, with your
partner, label its parls using words from

the box. 4, 1 5

You may crganize the class into pairs and have them
identify the Glossary words in this text; invite them
to go to page 110 to check their definitions and give
examples. Then, read instructions aloud, draw their
attention to the words in the box, and play Track 28.
Give pairs some time to recognize the parts of this
report and tell them to labe! the parts using the words
from the box.

. Work in teams to compare and contrast

professional runners and Raramuri runners. Foliow
the example.  ;

You could organize the class into teams. To have them
contrast cultural differences about the way in which
work activities are developed, tell them to go back

10 page 86 and draw their attention to the picture

of the runner and to the informaticn related to this
profession. Then, tell them to go back to page 88 and
read the example aloud. Remind them that during the
previous unit they learned some expressions they can
use to compare and contrast, which they can check on
page 118 in their books. Monitor while teams work to
offer any help they may reguire and check by inviting
them to read their sentences aloud.

"

+ Differentiated Instruction For this activity,
you could use the Choral Response Strategy to

assess the activity without singling students out and
to give shy students the opportunity to participate.

ICT Box

Promote the development of digital abilities on
students by suggesting them to perform this

task. Have them focus on using them to foster
communication and collaboration among them.




—

\\

-
With your pariner, reread the text on page 88 and underline malr}
deas. if necessary, go back to page 37 1o recall how you did it 0—,

¢ Jsa the graphic organizer o sequence the main ideas you underined. (ﬂ? ~

Maoin kdea from Porograph 1

Secontlory ideas

Main Idea rom Porogeaph 2
‘Secondary idaas

Moin Idea trom Paragraph 3
Secondary idaos

Moin ideo from Pevogroph &
$acondary idaas

Main ldea frgm Poragraph B
Secondary ideas

Re o, !f' R Complete the grophic organizer trom Achvity 4
i " U Lﬁ ) by paraphrasing secondary ideas. ¢ *
oy o e - '
[T
Pyt Hlosterted toport
Qe e i o7 L b aght b st rIob sr Pt 0 V0L Tl dnd Lt
DEaph e pw b O e rd e by e g
Seif-ovaluation {"..rber)

W RIS S s bt Ant g b

(s N Rl I L T B

g g g

Tor et e sl ' um It bege e ag o e DR IR

Achievements

+ Gather information about jobs or professions.
» Explore reports about activities.

Teaching Guidelines

* |dentify main ideas and their sequence.
+ Differentiate main and secondary ideas in
paragraphs.

Development

. With your partner, reread the text on page 88 and
underline main ideas. If necessary, go back to
page 87 to recall how you did it.

You nay organize the class into pairs and read
instructions aloud. Ask: How can you identify the
mam idea of a text? (by determining the topic and
finding the topic sentence, which they can achieve by
idenifying the author’s main point). Give pairs some
time to perform the task and check orally.

. Use the graphic organizer fo sequence the main
ideas you undetlined. = "~

Te identify the sequence of main ideas, you may
have pairs fill in the four rectangles by copying the
information they underlined in Activity 3. Check by

.

drawing the graphic organizer on the board and inviting
volunteers to write the answers.

T Differentiated Instruction For this activity you
could use the Flow Map Strategy to help students
visualize the sequence of main ideas before filling in
the graphic organizer.

Complete the graphic organizer from Activity 4
by paraphrasing secondary ideas.

You could read instructions aloud and invite

students to go to page 114 to recall the four “Rs” of
paraphrasing. Remind them that when researching
information, it is important not to copy the exact
words in order to avoid plagiarism, and also because
it is a better way for them to understand and analyze
it. Then, go back to page 89 and have pairs complete
their graphic organizers differentiating main and
secondary ideas in the rest of paragraphs on page
88. Monitor while they work to provide any help they
may need. Check by asking volunteers to write the
answers on the board.

. Write the four occupations on the board

- (praegustators, leech collectors, newspaper
readers, lamplighters). Mention that two of them were
not dangerous and have students say which ones
{newspaper readers, lamplighters). Then, ask them to
choose the most dangerous. They might choose
praegusiators hecause poison kills guickly, but tel!
therm that a leech could cause deadly bleeding.

Product: lllustrated Report | i3

As you may recall, in this unit students will write an
ilustrated report about a job or profession. In this
lesson, students will share the information they
brought and crganize their ideas in a graphic organizer;
suggest that they follow the model in Activity 4.
Organize the class into teams, read the instruction
aloud, and give them some time to perform the task
while you monitor. This activity will be your second
evidence in this unit; ask students to file it following
the procedure you prefer.

Self-evaluation

You could read the statements in the box together to
make sure everybody understands what they need

to self-evaluate. If necessary, go back to some of the
previous activities so students understand what each
statement refers to. Read the tip provided and make
sure to offer individual support to those students who
detected areas of opportunity.

What are the parts of a report?

Invite students to answer the question by recalling
what they learned during this lesscn,

Unit 9 » Activity Book p. 89 ne
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Achievement

Explore reports about activities.

Teaching Guidelines

= Ask guestions about jobs or professions.

» Read title and anticipate content.

- Assess which type of information is presently
available and which needs to be broadened.

Development

What is the importance of paraphrasing the
information we research?

Write the question on the board and encourage them
to answer using previous knowledge.

With your partner, look at the poster and ask
questions about the information contained in it.

You may draw students’ attention to the poster and
ask one volunteer to read the information included
on it. To make sure students understand what these
jobs are, ask: What is a drone? (an aircraft that is
controlled by someone on the ground}. What is 3D
printing? {the process of ¢creating a solid object from
a digital model by adding many successive thin tayers

Unit 9 » Activity Book p. 90

+

of a material). What is augmented reality? (technology
that combines a person’s view of the real world with
computergenerated images to improve the sensory
perception of the user). Then, organize the class into
pairs and give them some time to ask questions about
these three jobs or professions. You may suggest that
they check Wh-question words on page 115 in their
books sc they may use them to write their questions.
Monitor while pairs work to provide any help they
may need and check by asking them to read their
questions aloud.

_ 7 Differentiated Instruction For this activity,
you could use the Open-ended Question Strategy if
you consider it necessary to help students write the
questions that will guide their reading/research. Say
the first part of the guestions provided as possible
answers in this guide and encourage students to
finish them.

Read the title of the text and anticipate Its
content. ?,%

You may organize the class into pairs. Read the title
aloud and give pairs some time to discuss what kind
of information they think they will find in the text. To
check how they anticipate the content, ask: Which
type of information do you think this text includes?
Elicit answers from different pairs. Finally, have
students identify the Glossary word in this activity and
teil them to go to page 110 to read its definition.

Listen and read the article. Underline the
information that may answer your questions. For
homework, research the information that you

are missing. g..

You may suggest students to will continue working in
pairs to assess which type of information 1s presently
available and which needs to be broadened. Tell them
to reread the guestions they wrote in Activity 1. Then,
have them listen and read the text from Activity 2 1o
find information that may answer any of the questions;
when they find it, they should underline it. Finally,
they should go back to their questions to check if any
of them was not answered; in that case, they should
research the answer for homework and bring notes.
Monitor while pairs work to check the procedure they
are following to assess the information and give them
feedback.




1 Work in pairs. To onswer your questions, m the
uﬂdolnmﬂvm2mdmwyoumoumtudmmm U

+  Allinthe grophic cmganizer. Explaln typs of Informiation you will include n the
infroduchon and in the conclusion.

My Gucience wil be

Introduction Subheacng | Subheading 7

Condciuson

Susheading 3
TP E&
ek oFhagbs

~ mroned wauld g
™ e i 106308

A
IHusiratad Report

sl 1 i1, 1 Gl Yyt 1eport

el Wht INCETIRG T w06 1 B e T iu e

[Ty
- herta suDhenaciges for sack ction i trg body an? sargunn e e ntormaton

Al nCide: i G2l machon g
Solf-evatuation Uruenine T
TC Saphone ogoms G0t O ailies, |

Wit ] C)ueshions apouticlt ond prohess e

BRI LSS L it s e ke

© I rare Ty O ¢ 1 the UG T30
s feoe Ao G i e Queshons | i fe
Tip: Avxys priropheoss e nformatan ye. tnd
[
Achievement

Explore reports about activities.

Teaching Guidelines

» Answer questions about jobs or professions.

+ Paraphrase descriptions of jobs or professions to
verify comprehension,

» Justify the selection of information for the reports
considering the audience.

» Classify information for reports.

Development

. Work in pairs. To answer your questions,
paraphrase the information from the arficle
in Activity 2 and the one you researched for
homework. = "7

You zould suggest students to continue working with
the same partner. Telf them to take out the notes they
brought for homework. Explain that now they have all
the irformation they need to answer the questions
they wrote in Activity 1. Draw their attention to the 3D
Printing Technician section, read each sentence aloud,
and guide them to paraphrase descriptions of this job
to verify comprehension {e.g.: Taday, many things are
done through 3D printing. In the future, everybody
will use 30 printers so we will need specialists for

maintenance ). Tell pairs to do the same with the rest
of the text and the information they brought in order
to answer their questions.

;" Differentiated Instruction For this activity,
you could use the Individualized Feedback Strategy
1o help struggling students paraphrase the information
to answer their questions.

. Fill in the graphic organizer. Explain which type

of informaticn you will include in the introduction
and in the conclusion.

You may draw students’ attention 1o the graphic
organizer and ask: Who is going to read vour report?
Have them write their answer in the first space

on the top. Now, help them justify the selection

of information for their reports considering their
audience, by asking: What type of information will you
include in the introduction? Remind them that in this
part of the report they should grab their audience's
attention and explain what their purpose of writing is.
Follow the same procedure with the cenclusion. Then,
have them decide how to classify the information for
their report by writing the subheadings. Monitor while

pairs work to check.
) ? Tel! students to write a list with those jobs in
3
order of preference. Have them compare their
lists with a partner and say why they order the jobs
that way.

Product: lllustrated Report

In this lesson, they will classify the information for
their reports. Organize the class into pairs, read

the instructions aloud, and have them decide what
information they will include in each of the parts.
Suggest that they take the activities in this lesson as a
moedel. Monitor while they work to check. This activity
will be your third evidence in this unit; ask students to
file it following the procedure you prefer.

Self-evaluation

You could read the statements in the box together to
make sure everybody understands what they need

to self-evaluate. If necessary, go back to some of the
previous activities so students understand what each
staterment refers to. Read the tip provided and make
sure to offer individual support to those students who
detected areas of opportunity.

What is the importance of paraphrasing the
information we research?
Ask students the question and invite them to reflect

upon how paraphrasing helped them enhance their
comprehension of the information they read.

Unit 9 « Activity Book p. 91 121
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Achievement

Write information about jobs and professions to make
a report.

Teaching Guidelines

« Complete writing models with information about
jobs and professicns.

= Compare ways to present the information in reports
and their effects.

* Choose appropriate connectors to relate sentences
to each other.

Development

How can we help ecach other improve our
work?

Ask the guestion aloud. Invite students to share ideas.

With your pariner, check the information you
wrote in the graphic organizer on the previous
page. Decide the best way to complete the
infroduction and conclusion for a report on this
theme.

You may ask students to get together with the
same person they have been working with in the
previous sessions. Explain to pairs that this activity

Unit 9 = Activity Book p. 92

prevides them with models for their introduction and
conclusion. Have them complete both by writing

the information they decided to include in these two
sections while working on Activity 5 {page 91). Give
pairs some time to perform the task while you monitor
10 check.

Learning to Know ™%

Ask the guestion from the box and elicit students'
prior knowledge; encourage them ta go to the
Appendix if needed.

Compare the two ways of presenting the
information in each case. Decide with your
partner which will have the best effect on your
readers and circle them.

You may read instructions aloud and give pairs some
time te compare ways to present the information

in reports and the effects that each of them has on
readers. Tell them to circle their favorite in each of
the three cases. Finally, invite pairs io share their
preferences with the class explaining why they chose
them.

Learning to Know ™3

Ask the question from the box and elicit students’
prior knowledge; encourage them to go to the
Appendix if needed.

With your partner, check the graphic organizer on
page 91 again. Review the information you have
about this theme and write one or two sentences
for each subheading. Use the connectors you
learned in Unit 3 to link them., = -

You could tell students to use the information they
paraphrased on page 91, Activity 4, to write the body
of their report. Suggest that they go to page 113 in
their books to check the connectors they may choose
to relate sentences to each other. Monitor while they
work to check they are using appropriate connectors.

« Differentiated Instruction For this activity,
vou could use the Group Based on Goals Strategy
allowing struggling students to write the information
related to only one or two subheadings in the body of
their reports.
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Achievement

Write information about jobs and professions to make
a report.

Teaching Guidelines

= Wiite titles for reports.
» Decide the graphic resources that will be used.
« Check spelling.

Development

With your partner, read the information you wrote
in the previous activity and undetline the most
important words. Then, discuss what the purpose
of your report will be and write an appealing fitle
including at least one of the words you underlined.

Elicit the meaning of appealing (attractive or
interestingl. Have them consider again their audience to
decice the best title for their reports.

. Craate or look for a graphic resource to illustrate

yout report. — .-

You may ask students to go io page 116 so they
may recall the different types of graphic resources
they learned. Tell them they can create one of these
resources or they can also use a picture,

. Check spelling using a dictionary and write a

tinal version of your report. *

You could ask students to read the texts they have
written and circle the words they consider difficult
to write so they can check their spelling using a
dictionary. Once they have done so, invite them to
write their final versions.

" ¢  Differentiated Instruction For this ard the
previous activity you could use the Think-Pair Share
Strategy to promote peer tutaring. Don't forget to
always highlight the contribution of each student; e.g.,
one tutors another to write the final version of the report,
but the one being tutored designs the graphic material.

. Work with another pair to read each other's report.

Use the checklist to practice peer assessment,

You may organize the class into small teams by
joining two pairs together; have them exchange thelr
reports and use the checklist provided to practice
peer assessment. Read aloud the aspects in the
first column to ensure understanding. Once all pairs
have received their assessment, tell them to take it
into account when preparing their products, as these
activities are just a practice for it.

"+ Ask students what the author thinks about
choosing a job only because of the salary {that
people should not do that}. Elicit the good reasons (a job
has te bring satisfaction, you have to be passicnate about
it, it has to help society). Ask them if they agree with
these ideas and have them give other good reasons.

Prodiuct: lllustrated Report Tz

In this lesson, students will write the draft of their
report using the information they already have.
Organize the class into pairs, read instructions aloud,
and monitor while they work. This activity will be your
fourth evidence in this unit; ask students to file it
following the procedure you prefer.

Self-evaluation

You could read the staternents in the box together to
make sure everybody understands what they need
to self-evaluate. Read the tip provided and make sure
to offer individual support to those students who
detected areas of opportunity.

How can we help each other improve

our work?

Encourage students to explain how peer assessment
helped them improve their work (when checking
other classmates’ work they may notice omissions or
mistakes they also made}.

Unit 9 * Activity Book p. 93 123
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| _ Mustrated Report. )

In this session, students will write the final versicn of
their illustrated report. Remind them they already have
their drafts ready in their portfolios so in this session
they should anly check them and prepare their final
ilustrated version. Read aloud each of the steps on
this page and give teams some time to prepare therr
reports. Then, invite therm to read them aloud in front
of the class.

Remember you always have the option to adapt the
product to your class's needs and interests.

Assesé?ng my Learning Process

124

Peer evaluation
Use the scale to assess another pair's report.

Once all pairs have presented their iliustrated reports,
give students some time to exchange books to
receive peer assessment using the scale provided.
Read each statement aloud to make sure everybody
understands what each of them refers to; encourage
students to give oral feedback. Monitor to make sure
all comments are respectful.
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. Seff-evaluation

. Answer.

Ask the guestions aloud and encourage students to
reflect upon what they learned by writing a report anc
the sxllls they developed. Invite them to share their
answers with the class.

. Look through the unit to recall what you have

learned fo learn, to know, and te do.

Give students some time to leaf through the pages
of the unit sc they can recognize the achievements
they attained while working on each of the activities.
Encourage them to share them with their classmates.

. In your notebook, write what you think was

difficult to achieve. Check the fips given at the
end of each lesson and explain how they may
help you improve.

[nvite students to reread the tips given at the end of
each lesson and reflect on how these tips may help
them to improve. Have them write their conclusions
in their notebook. Make sure to record which students
need healp so that you may design strategies to
support them.

What Do You Know About Jobs?

Finally, organize the class into small teams and read
the title of the unit aloud: What Do You Know About
Jobs? Give them a few minutes to discuss their
answers while you walk around and monitor. Ask one
person from sach team to share their answers with
the rest of the class. Encourage them to share if they
learned something new by working on the activities of
this unit.
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Evaluation Tool

Photocopy the control questionnaire provided to
evaluate each student individually. This type of
guestionnaire contains only closed guestions which
will help you evaluate each aspect more precisely;
don't forget to include additional cbservations in the
"Comments” section to provide your students with

w baofafiabinonbena. Wit iyduponics ord vt
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specific feedback on their illustrated report.
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Review

The aim of this section is to have students perform
communicative activities in teams or pairs s they
can practice the skills they learned during the unit. ft
Is a great opportunity to give individualized support
to struggling students. Another useful strategy is

to promote tutoring between pairs, so advanced
students may help their classmates. In any case,
monitor them closely while they work on these
activities so they feel confident enough to attain the
achievernents by themselves.
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«. Evaluation Tool
Questionnaire

Name:

Use the following questions to evaluate the illustrated report.

1. Is the information interesting for the intended audience? yes  no
2. Does the introduction mention the purpose of writing? yes no
3. Is the information paraphrased? yes no
4. Is passive voice included to vary the way information
is presented? yes no
5. Is there a suggestion in the conclusion? yes no
6. Is the title appealing? yes no
7. Does the graphic resource help to clarify the information? yes no
8. Did they check spelling? yes no
9. Is the final version clear and neat? yes no
10. Did they use prosodic resources when presenting
the report? yes no
Comments:

126 Unit 9 Photocopiable material




1@ Family and Community Environment {®): Reader

@ Communicative Activity “Refuse to Lose!” pp. 113-124, Track 44
xchanges associated with information about :
oneself and others.

{@): Social Practice of the Language . 1t . Refuse to Lg
To narrate a sports event : ",

{2 Achievements it by
b ) : Jamas Scott Wilbeaham
* Explore narrations of sports events. ;
* Lnderstand general information and details of
narrations of a sports event.
* Narrate a brief fragment of a sports event.

7@ Audio
 Tracks 30-34

{@): Vocabulary
* approaching
¢ breathtaking
* qisappointed

¥
4
Wi
4
w
#
B
fagei
®
=

* edge
* Mmatch
® rookie
e tricky —
* twisting i Y®: Product

" : Narration

{®: Learning to Learn :
Expressing emotions : (@) Evaluation tool
i Rubric

@ Learning to Know

Strong adjectives and intensifiers Photecopy the rubric provided on page 138 and use

it to evaluate students.

@ Learning to Do

Using greeting and farewe!l expressions @:Worksheet
: As an extra activity, you can use the Worksheet on
page 155.
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¢« Discuss with your ckassmates the purpose of the narration from 1he previous
activity.

94

Achievement

Explore narrations of sports events.

Teaching Guidelines

= Anticipate the narrated event from key words and
previous knowledge.

+ Analyze the seqguence of events.

+ Determine the purpose of a narration.

Development

What is the purpose of narrating a sports
event?

Ask: What is the purpose of narrating a sports event?
Elicit answers encouraging students to share details
they have heard in sports events narrations.

Read and circle key words. Then, discuss with
your class which event took place the day
before. «éa

You may draw students’ attention 1o the picture and
ask: Which event is that? (a soccer match). Then, to
activate previcus knowledge, ask: How do you know?
ibecause of the gear they are using, the ball, and the
place). Then, have students identify glossary words
and invite them to check their meanings on page 110,

Unit 10 « Activity Book p. 96

Finally, ask one volunteer to read the text aloud and
tell students to circle key words; elicit them and have
students anticipate the narrated event encouraging
them to give details {the part of the soccer match in
which the goal was scored}.

Listen and read the narration. With your pariner,
fill in the flow map to analyze the sequence of
events. @ I«?ﬁ

You could explain to students that they wiil listen to
the event they anticipated in Activity 1. Before you play
the track, invite them to read the definitions of the
glossary words on page 110; then, play Track 30 for
thern to follow the reading. Next, organize the class
inte pairs and, te have them analyze the sequence

of events, give them some time to fill in the flow

map. Tell them to identify the main actions and to
paraphrase them in each space. Monitor while they
waork to offer help if required. Check by drawing the
flow map on the board and inviting volunteers to write
the answers.

. Discuss with your classmates the purpose of the

narration from the previous acfivity, © 7

To have the class determine the purpose of a
narration, you may read the instructions aioud and
invite different students to share their points of view.
After listening to them, ask: How did the narration
make you feel? Elicit answers from different students
to have them reflect upon the fact that one important
objective of the narration is to transmit emotions
refated to the narrated event.

!‘ﬁ

3 Differentiated Instruction For this activity
you could use the Individual Response Card Strategy
to help shy students participate without the fear of
being heard. Tell students to take cut a recycled sheet
of paper, write their answer, and hand their sheets
back to you. Once you have them ail, you will read the
answers aloud and discuss them as a class.
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Achievements

= Explore narrations of sports events.
* Understand general information and details of
nar-ations of a sports event.

Teaching Guidelines

* Visualize what is heard.

* Detect changes in intonation, rhythm, volume, and
tone, and their purposes.

* Value cuitural differences in the transmission of
emations.

Development

. Listen to the narration again and visualize what
you hear; draw it. Then, use those drawings to tell
a partner what happened in the game. 5‘,‘”%

To have students visualize what is being heard, you may
play Track 31 for them to draw the actions described in
Activity 2. Pause to give them time to include details.
Once they have finished, organize the class into pairs
and Fave them compare therr drawings.

- Listen and analyze the narration with your
partner. Follow the instructions. 5/ b

Students will continue working in pairs to detect
changes in intonation, rhythm, volume, and tcne, and

»

their purposes. Read instructions aloud and play Track
32 for them to perform the task. Check orally.

. Discuss with your class the differences and

similarities between the soccer narration and the
football narration. Focus on the way they transmit
emotions. -

You could read instructions aloud and invite different
students to share their ideas so they may valug
cultural differences in the transmission of emotions.
Guide them by asking: How does the British narrator
show his exciternent about the goal? (by saying how
he and the audience feel, stressing words, changing
the rhythm in which he speaks, and speaking louder!.
How does the American narrator show his? (by
speaking faster and louder).

"

‘; Differentiated Instruction For this activity you
could use the Stimulate Student Senses Strategy.
Play Tracks 30 and 32 again; this time tell them to
close their eyes and focus only on the emations that
narrators transmit (it doesn’t matter if they don't
understand every single word). Once they have
listened to both tracks, tell them to open their eyes
and share their experiences with the class.

. Have students discuss in groups if they think

" hard training is necessary. Discuss their answers
in plenary and have them look for the answer in the text
{it states that “She trains several hours a day, six days a
week, ali year long. Training is extremely hard"}.

Product: Narration s

In this unit, students will narrate a sports event. In
this lesson, students will choose the sport that they
will narrate about and they will create a repertoire of
words and expressions related to that sport. Organize
the class into pairs, read instructions aloud, and have
themn agree on a sport and look up vocabulary related
to it. if they don't have access to electronic devices,
ask them to complete the task for homework, This
activity will be your first evidence in this unit; ask
students to file it following the procedure you prefer.

Self-evaluation

You could read the statemants in the box together to
make sure everybody understands what they need

to self-evaluate. If necessary, go back to some of the
previous activities so students understand what each
statement refers to. Read the tip provided and make
sure to offer individual support to those students who
detected areas of opportunity.

What is the purpose of narrating a sporis event?

Have students reflect upon the purpose of the
narrations they listened to in this lesson.
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Achievement

Understand general information and details of
narrations of a sports event.

Teaching Guidelines

« Paraphrase key ideas to control comprehension.
« Answer basic questions about an event.

Development

Which aspects should you consider when
narrating a sports event?

Ask the question aloud and invite students to share
their ideas.

Listen, reqd, g}d pardphrcse key ideas with your
team. {]‘.@ i

You may draw students' attention to the Glossary
words in this activity and invite them to go to page
110 to read their definitions. Then, draw their attention
to the picture and have them describe it; encourage
them to share their preferences concerning this sport
(gymnastics) Tnen, organize the class into smail teams
and play Track 33 for them to follow the reading. Next,
elicit from students what is paraphrasing {to use their
own words 1o explain something they read or listened
tol and explain that they should paraphrase key ideas

Unit 10 » Activity Book p. 98

to control comprehension about what each of the
narrators said. Monitor while teams work 1o offer help
when required. Check by asking volunteers to write
their answers on the board.

r” Differentiated Instruction For this activity
you could use the Open-ended Statement Strategy
if you consider that your students need help to
paraphrase the key ideas. You may say the first half of
the sentences provided as possibie answers in this
guide and encourage your students to complete them
with information from the narration.

Together, answer the questions about the
narration you listened fo in the previcus activity.

You could suggest students to continue working in
teams to answer basic guestions about the narration
of the event they listened to in the previous activity.
Ask volunteers 1o read the questions aloud to ensure
comprehension and give them some time to answer
them. Check orally.

. Wiite a list of other Olympic sports you know.

To broaden students’ vocabulary concerning sports,
you could teli teams that they have five minutes to
write a list of Olympic sports. Encourage them to use
a dictionary to find the names in English. After that
time, invite teams 1o read their lists aloud and praise
the team with the longest list. Finally, ask the question
in the Time to Shine! box and encourage students 1o
describe the most popular sport in their community.
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Achievement

Understand general information and details of
narrations of a sports event.

Teaching Guidelines

* Broaden repertoires of words and expressions
related to sports activities.
+ Compare expressions to describe emotions.

Development

. Reread the narrations in this and the previous
lesson. Fill in the chart with words and expressions
related to these sports activities and define

them. Then, with your team, use some of them to
narrate a small fragment of a sports event you
have recently seen. ™

Read instructions aloud and explain to teams that
they should scan all the texts in this and the previous
lesson to find words and expressions related to sports
activities. Draw a simvlar chart on the board and, when
all teams have finished, invite them to read their
words aloud while you write them. Invite the class

to define each of the words or expressions using

the context or with the aid of a dictionary; this way
students will broaden their repertoires. Finally, invite
thern to recall a sports event they had attended or

watched and narrate a small fragment using some of
the expressions and words they learned.

7 Differentiated Instruction For this activity,
you could use the Jigsaw Strategy to promote
collaporation. Assign each team only one of the sports
activities and hava them look for related vocabutary.
Once all teams have finished, draw the chart on the
board &nd invite them to write their answers 50 that
the whele class may have them.

With your team, reread the narrations and find
expressions narrators used to describe the
following emctions, and look for synonyms or
words related in meaning as in the example. Use
them to fill in the graphic organizer.

You may draw students’ attention to the graphic
organizer and read the titles in each of the circles.
Invite teams to check the scripts of the narrations
again to find expressions that the narrators used to
express each of the emotions. To check, draw the
graphic organizer on the board and invite volunteers to
write their answers. Finally, have students compare
expressions narrators used to describe the same
emotions.

g Ask students to get into groups of five and write
down gresting expressions they remember from
this year and past years (greetings is a topic they learn
since first grade). Discuss in pfenary. Then, have them
close their books and ask if anyone remembers the
greeting expression the commentator uses.

Product: Narration fzr

In this lesson, students will write questions that

will guide them to describe an event on the sports
they chose. Organize the class into pairs, read the
instruction aloud, and suggest that they take the
guestions provided in Activity 2 as models. Monitor to
offer help if required. This activity will be your second
evidence in this unit; ask students to file it following
the procedure you prefer.

Self-evaluation

You could read the statements in the box together to
make sure everybody understands what they need
to self-evaluate. Read the tip provided and make sure
to offer individual support to those students who
detected areas of opportunity,

Which aspects should you consider when
narrating a sports event?

Invite students to answer the question. This time, have
thern check the answers to the questions in Activity 2
so they may detail which aspects to include.
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you could use the Choral Response Strategy to
encourage shy students to participate when eliciting
the answers.

Anaiyze the foilowing fragmants with your class. *

How Do e erinds 4 B 00T S o st el
1 Ira audience?

- -

GramG crpanter v reger ey e o ot fre e Learning fo Know %%
Ask the question from the box and elicit students’
prior knowledge; encourage them to go to the
Appendix if needed.

2. Analyze the following fragments with your class.
100 You may ask different students to read aloud the
fragments stressing the words in bold. Have the class
analyze these resources and how they are used to add
. i intensity to actions by asking aloud the question in
Achievement their books. Elicit answers from different students.
Understand general information and details of 3. Work with your partner to identify general
narrations of a sports event. information and detalls. Use the graphic organizer
to register them.
Teaching Guidelines To have students contrast general information with
i details that broaden or exemplify, you could read
» Classify expressions to share emotions and allow instructions atoud and ask volunteers to reread the
others to interact. text from Activity 1. You could organize the class into
= Contrast general information with details that pairs and give them some time to discriminate general
broaden or exemplify. { information from details writing each sentence in the
» Analyze resources to add intensity to actions. corresponding space. Check oraily.

Development

How can we add intensity to a narration?

Ask students: How can we add intensity to a
narration? Encourage them to reflect upon their
answers taking into account personal experiences.

132 Unit 10 * Activity Book p. 100
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Achievement

Narrate a brief fragment of a sports event.

Teaching Guidelines

* Propose genera information about the event.
- Describe actions that happen in the event.

Development

- Look at the picture and work with your pariner
to propose general information about the sports
event. ©

You may draw students’ attention to the picture and
invite volunteers to describe it. Organize the class into
pairs and ask them to propose general information
about this event. Explain to them that they should
comz up with logicat information to answer each Wh-
question. Moeniter while pairs work to help if needed
and zheck orally.

Differentiated Instruction For this activity,
you sould use the Individualized Feedback Strategy
to support struggling students to define the general
information for their event. Suggest that they check
the models provided in this unit to decide it.

. With your partner, write a possible sequence of
actions for the event shown in the picture from

the previous activity. Then, get with another pair
to narrate it

Suggest students to continue working in pairs to
describe the sequence of actions that happened in the
sports event shown in the picture from the previous
activity. Suggest that they check the flow map
provided on page 96, Activity 2, so they can recall how
they analyzed the seguence of events in that narration.
Then, they may also check the script provided on

page 100, Activity 1, so they can identiy the actions

in a narration of a similar sports event (it 15 also a
Paralympic athletic race). To check, draw the flow map
on the board and invite pairs to write their answers.
Once they finish, suggest them to get with another
pair to narrate the event they described.

;7] Ask students if they have ever watched or

played tennis. Then, have them go back to the
reading and look for the names of two tennis strokes
in pairs. You can create a competition and have pairs
write the words on a piece of paper and put it on your
table, or run to the board and write the names.

Product: Narration ' : :

in this lesson, students will answer the questions
they wrote to propose general information about the
event and they will create a flow map to describe the
sequence of actions that they will narrate. Organize
the class into pairs, read the instructicns aloud, and
give them some time to perform the tasks while

you monitor to check. This activity will be your third
evidence in this unit; ask students to file it following
the procedure you prefer.

ICT Box

Promote the development of digital abilities on
students by suggesting them to perform this

task. Have them focus on using them to foster
communication and collaboration among them.

Self-evaluation

You could read the statements in the box together to
make sure everybody understands what they need
to self-evaluate. Read the tip provided and make sure
to offer individual support to those students who
detected areas of opportunity.

How can we add intensity to a narration?

Ask the question again. This time, invite students to
recall the expressions they learned in Activities 1 and
3 and to give examples on how to use intensifiers and
strong adjectives.
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Achievement

Narrate a brief fragment of a sports event.

Teaching Guidelines

= Start the narration with greeting expressions.
» End the narration with farewell expressions.
+ Include intensifiers to describe actions.

Development

What resources can | use to transmit
emotions?

Write on the board: What resources can | use to
transmit emotions? Invite students to share their
ideas.

tearning to Do **
Ask the question from the box and elicit students’

prior knowledge; encourage them to go to the
Appendix if needed.
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. Review the information you wrote on page 101,

Activity 4. With your pariner, write an appropriate
greeting and farewell for your narration. *

You could ask students to get together with the same
person they worked with in the previous lesson. Read
instructions aloud and give pairs some time to decide
the greeting expression they will use to start their
narration and the farewell expression they will use 10
end it. Check by inviting pairs to read them aloud.

. Use intensifiers and strong adjectives fo describe

.

some of the actions that you will include in your

naration. ©

You may ask pairs to go to page 120 to recall strong
adjectives and intensifiers they learned in the previous
lesson. Encourage students to choose at least two

of them and include them to describe actions in their
narration. Moniter to check pair's work.

Wirite fwo expressions to show emotions during
your narration. © .~

Invite students o reread all the scripts of the
marrations included in this unit (page 96, Activity 2;
page 97 Activity b; page 98, Activity 1; page 100,
Activity 1} s0 they may identify the expressions
narrators use to show emotions in each of the cases.
You could tell them they may choose any of them or
propose new ones. Check by asking pairs to read their
expressions aloud.

f " Differentiated Instruction For the three
activities on this page, you could use the Think-Pair
Share Strategy trying to form pairs in which one
of the students may guide the other tc perform the
tasks. Be sure to highlight the contribution of both
students when you check their work.
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Achievement

Narrate a brief fragment of a sports event.

Teaching Guidelines

* Use bedy language and prosodic resources to
transmit emotions.
* Regulate speed and volume,

Development

. With your partner, write a short script for your
narration using the information you have
prepared. -

You may tell students to get together with the same
classmate they worked with in the previous session
and -ead the instruction aloud. Explain that this activity
will help them put all their ideas together in a script that
will serve them as a guide for their narration. Suggest
that they choose one of the models they have in this
unit to write theirs (preferably the one on page 100,
Activity 1). Monitor while pairs work to check.

* " Differentiated Instruction For this activity,
vou could use the Individualized Feedback Strategy
with struggling pairs who may need more help to
writa their scripts monitoring themn closely.

Learning fo Leam 20

Ask the guestion from the box and elicit students’
prior knowledge; encourage them to go to the
Appendix if needed.

. Narrate your sporls event. Use body language

and prosodic tesources to transmit emotions,
especially concerning speed and volume.

You could give pairs some time to rehearse their
narration using body language and prosodic resources
to transmit emotions. Monitor to provide them with
feedback especially on how to regulate speed and
velume while narrating. If necessary, you may play
some of the narrations they heard during the unit so
they can imitate the way the narrators speak.

. Present your narration to another pair; use the

checklist to give and receive feedback.

You may organize the class into teams by joining two
pairs together. Draw their attention to the checklist
and ask volunteers 1o read each of the statements to
ensure understanding. Then, give teams some time
to present their narrations to each other and practice
peer assessment.

Have students work in pairs to look for the
clues in the text that indicate that both girls
wanted to win, Accept any reasonable clue.

. » ?"\r N
Product: Narration e

In this {esson, students will write expressions they
may use to provoke emotions and to allow others to
interact, and they will choose intensifiers to describe
some of the actions they will narrate. Organize the
class into pairs and give them some time to perform
the tasks while you monitor to check. This activity will
be your fourth evidence in this unit; ask students to
file it following the procedure you prefer,

Self-evaluation

You could read the statements in the box together to
make sure everybody understands what they need

1o self-evaluate. If necessary, go back to some of the
previous activities so students understand what each
statement refers to. Read the tip provided and make
sure to offer individual support to those students who
detected areas of opportunity.

What resources can | use to fransmit
emotions?

Encourage students to describe the resources they
learned in this iesson (body language, prosedic
resources, intensifiers, strong adjectives).

Unit 10 * Activity Book p. 103 135
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In this session, students will prepare a script for
their narration and will rehearse it using appropriate
body language and prosodic resources. Read aloud
the steps provided on this page and monitcr while
students perform each of the tasks. Once pairs are
ready, invite them to present their narrations in front
of the class.

Remember you always have the option to adapt the
product to your class's needs and interests.

Assessing my Leatning Process.

Peer evaluation

Debate with your class to decide which the best
narrations were.

Ongce ail pairs have presented their narrations, organize
a brief debate to have students recognize which were
the best presentations. Have them reflect upon the
characteristics those narrations have and think about
the aspects they should all improve for future similar
products.

Unit 10 = Activity Book p. 104

{f-evaluation

Reflect.

Read the guestions aloud and elicit answers from
different students. Encourage them to give reasons.

. Look through the unit to recall what you have

learned fo learn, to know, and fo do.

Give students some time to leaf through the pages
of the unit so they can recognize the achievements
they attained while working on each of the activities.
Encourage them to share them with their classmates.

. In your notebook, write what you think was

difficult to achieve. Check the fips given at the
end of each lesson and explain how they may
help you improve.

invite students to reread the tips given at the end of
each lesson and reflect on how these tips may help
them to improve. Have them write their cenclusions

in their notebook. Make sure to record which stugents
need belp so that you may design strategies 1
support them.

What is Important When Narrating a Sports
Event?

Finaily, organize the class into small teams and read
the title of tha unit aloud: What Is Important When
Narrating a Sports Event? Qive them a few minutes
1o discuss their answers while you walk around and
monitor. Ask cne persan from each team to share
their answers with the rest of the class.




Review &
Evalugtion Tool

Photocopy the rubric provided and use it to evaluate

ok of the pictur: a;d. with your parine:, propose ganesal informakon about

fhe aports event. €, each student individually. Remember that a rubric
e ) sets out clear criteria and standards for assessing
Weer L ) different levels of performance to make transparent
:‘;M the process of synthesizing evidence into an overall

evaluative judgment. We are providing you with an
Wnte o posnible sequence of actions for the avent shown in the picture from ‘ analytlc rUan that separates d!fferen! assessment
*he previous activl. € criteria addressing them comprebensively to make
! evaluation gasier for you.

We suggest that you give students a copy of the
: rubric befare they play and explain each of the aspects
oty nchaoe spacss ok such ck haes o m21eh ek Sxprosmens 1o © o that will be assessed so that they can take an active
ot o ol exgromlons o wow emotons oi. (gl : part in the evaluation process. You should be totally

familiarized with the criteria as well so you can handle

them effectively while they present their dialogues. Just
circle or highlight the achieved level of performance
for each criterion on it. You may &lso include additional
specific or overall comments on the back of the page.

Setalls _

Lisé yaur nates fo présent your namation in tront of your class. :J_,

w05~

Review

The aim of this section 1s to have students perform
communicative activities in teams or pairs so they
can practice the skills they learned during the unit. it
is a great opportunity to give individualized support
to struggling students. Another useful strategy is

to promete tutoring between pairs, so advanced
students may help their classmates. In any case,
monitor them closely whiie they work on these
activities so they feel confident enough to attzin the
achievements by themselves.
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<~ Evaluation Tool

Rubric
Name:
Achievement Needs
. . Needs Help
Aftained Reinforcement
Greeting and An appropriate One of the two was | Both were missing
Farewell greeting fo start their | missing or was not | or were not
narration and an appropriate. appropriate.

appropriate farewell
to end it were
included.

General Information
(type of event,

The narration
included the four

The narration
included only three

The narration
included only one or

place, time, and aspects. of the four aspects. |two aspects.

people involved)

Sequence of Actions | All the actions were | Most of the actions | The actions did
described following | were described not follow a logical
a logical sequence. |following a logical seguence.

seguence.

Intensifiers and

The narration

The narration

The narration

used appropriately

Strong Adjectives included ot least included only one did not include
one infensifier and | of the following: intensifiers nor strong
one sfrong adjective. | intensifier / strong adjectives.

adjective,

Expressions The narration The narration The narration did not
included at least included only one include expressions
one expression to of the following: fo show emotions
show emotions and | expressions to nor to invite ancther
one fo invite another | show emotions / person 1o interact.
person to interact. expression to invite

another person fo
inferact.

Speed Speed was modified | Speed was modified | Speed was not
during the narration | during some parts modified during the
fo convey emotions. | of the narration, narration to convey

but not always emaotions.
conveyed emotions.

Volume Volume was Volume was modified | Volume was not
modified during the | during the narration, | modified during the
narration fo convey | but not always narration to convey
emaotions. conveyed emotions. | emotions.

Body Language Body language was | Body language was | Body ianguage

used appropriately

was not used
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during all the only in some parts appropriately during
narration to convey | of the narration fo the narration fo
emations. convey emotions. convey emotions.

Unit 10 Photocopiable material




Track 1
Copyright

Unr 1

Track 2

Listen. Then, exchange impressions with a partner to

answer the questions.

Leo: I'm very hungry. Let's buy a snack.

Alicia: Yes, Leo! It's time for a delicicus chocolate ice
cream!

Leo: Areyou sure, Alicia? | don't think it's very healthy
for you to eat ice cream every day.

Alicia: Why not?

Leo: |think it's OK to eat junk food once in a while but
not every singie day like you do. Why don't you try
these cereal bars with dried fruits?

Alicia: | don't like dried fruits. ..

Leo: Wvell, then, you could try the onas with nuts; they
are great!

Alicia: You're right, | should change my eating habits...
I'll buy one of those.

Leo: I[f you like it, you can buy a box in the supermarket,

it s much cheaper that way.
Alicia: Thanks for caring for my health!

Track 3

Listen again and draw vertical lines where you hear
pauses. Then, pay attention to the interlocutors’
intonation and, in pairs, discuss how each of them
speaks. Follow the example.

(same audio from Track 2)

Track 4
Listen and read. Circle the expressions used to start
the dialogue and underline the ones used to end it.

Emilia: Hi, Gabriel, are you OK?

Gabriel:  Hello, Emilia, not really. It's going to be my
mom'’s birthday and | have very little money
to buy her a gift.

Emilia: Have you thought about making her a gift?

Gabriel:  I'm not good at crafts.

Emilia: You don't have 1o be good! |'ve just seen
a video on how to make wonderful design
mugs. It's very simple and cheap. | can help
you if you wish.

Gabriel:  What do | need?

Emilia: You should buy a stainless steel mug; you
might find it in any kitchen supply store.

Gabriel:  And what about the design?

Emilia: Easy! You could buy some permanent
markers at the stationery store and create
a wanderful design. You may even include a
message for your mom.

Gabriel: it sounds like a great ideal

Emilia: Yes... | think | will start seliing them.

Gabriel:  How about you doing them and me selling?

Audio Scripfs <O

Emilia; We can have our own little enterprise! |
like that! | should go now, but I'll see you
tomorrow to help you make your mom's gift
and discuss our project.

Gabriel:  Thanks a lot! Bye!

Track b

Listen to the dialogue from Activity 2 again. Write
numbers to show how Gabriel felt when the
conversation started {1), during (2}, and at the end (3).
(same audio from Track 4)

Track 6
Listen and, with your partner, identify the
suggestions. Circle them.

Aida: Hi, teacher! I'm ready to go on the school
trip.
Teacher: Good morning, Aida! Did you bring your lunch

inside a bag as | asked?

Aida: Of course! Here it is.

Manuel: Wow! That bag is nice.

Teacher: Is it eco-friendiy?

Aida: Yes! We shouldn't use plastic bags anymore.
This is a waterresistant paper bag, and wait
10 see what | have inside.

Manuel:  Show us!

Aida: These straws.

Manuel:  What is special about them?

Aida: They are biodegradable because they're
made out of bamboo.

Teacher: Where can | buy them?

Aida: You might order them online, | strongly
recommend you replacing plastic straws with
them.

Teacher: 1'm thinking that we should produce
some eco-friendly products and sell them
ourselves. What do you think?

Kids: Count on us!

Track 7

Listen and identify the differences when a word

is said on its own and when it is said as part of a

sentence. Discuss them with a partner and write your

conclusions.

a) Asyou can see, the first step to becoming eco-friendly
is that you immediately change the way you consume.

b} The second step involves actively seeking connections
with other eco-friendly people.

¢) car — packing — catch — concept — cabhbage

d) concentrate — carrot — coconut - king — cup

Unit 2

Track 8

Listen and read the tale. Circle unknown words
and work with your partner to define them by
considering the context.
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. Audio Scripts

The Princess and the Pea

by Hans Christian Andersen
There was once a prince who wanted to marry a
real princess. But his mother, the queen, was very
demanding and wanted nothing but the best for her
son. One evening, a storm came on; rain poured down
in torrents when a knock was heard at the door of the
palace. It was a girl asking for shelter. She was all wet
and her dress muddy; she looked awful. Yet she claimed
to be a real princess. The queen, who didn't believe she
was a princess, went into the bedroom where the girl
was going to sleep, took all the bedding off and laid a
pea on the bottom; then, she took 20 mattresses and
laid them on top of the pea. The next morning, she asked
the girl how she had slept. "Oh, very badly! Heaven
only knows what was in the bed, but | was lying on
something hard,” the princess said. Then they knew she
had spoken the truth because nohody but a real princess
could possibly have such sensitive skin. So, the prince
took her for his wife. There, that is & true story.

Track 9

Listen and read the tale. With your partner, circle
words and expressions that describe characters,
objects, and places.

The Tale of Peter Rabbit
by Beatrix Potter

Once upon a time there were four little Rabbits, and their
names were: Flopsy, Mopsy, Cottor-tail, and Peter. They
lived with their Mother underneath the root of a very big
fir tree. One morning, Mrs. Rabhit had to go out. She told
her children that they could go into the fields or down the
lane but never into Mr. McGregor’s garden. “Your Father
had an accident there; he was put into a pie by Mrs.
McGregor,” she explained.

Flopsy, Mopsy, and Cottontail, who were good little
bunnies, went down the lane to gather blackberries. But
Peter, who was very naughty, ran straight away to Mr.
McGregor's garden and ate all his lettuce, French beans,
radishes, and parsley. Mr. McGregor got extremely mad.
“I' will catch youl™ he shouted and ran after Peter all
over the garden. He caught him but fortunately Peter
managed to escape. He jumped out of a window and
terrified, sat down to rest. He didn't know the way
out. After a while, he began to wander about, he met
some animals but none of them helped him. Peter was
desperate and began to cry.

Finally, Peter found the way out and slipped
underneath the gate, and was safe at last. He ran home
and when he arrived, he just flopped down upon the
nice soft sand in the rabbit-hole. His mother didn't say
anything; she put him to bed, and gave him a dose of
chamamile tea. But Flopsy, Mopsy, and Cotton-tail had
bread and milk and blackberries for supper.
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Track 10
Listen and read.

The Master Cat (Part 1)
by Charles Perrault
Long, long ago. there was a miller who had three sons.
When he dieg, he left his mill to the eldest son, his
donkey to the second son, and his cat to the youngest,
who had always been his favorite.

The poor boy, with only one cat, wondered what he
should do to get his bread. While he was sitting thinking
about it, his cat jumped up on the table and touched
him with his paw. "My dear master," he said, “| will get
you what you need to live. Only you must buy me a pair
of boots and give me a bag.” The boy thought it was a
wonderful thing to hear a cat talk. So, he took the cat to
the shoemaker, and got him a pair of boots and gave him
& nice large bag.

Once the cat received what he wanted, he put some
lettuce ieaves and fine parsley into his bag, went into a
rabbit warren, and held the bag very quietly open, hiding
himseif behind it. Two little rabbits ran into it and the
cat pulled the string of the bag, and carned them off to
fus master. Early the next day, the cat took his bag and
went again into the warren to catch two more fine young
rabhits. But instead of carrying them home, he walked
to the king's palace and knocked at the door. “| have
brought a present to the king.” said the cat. The porter let
him in, and when the cat came into the king’s presence
he said, "My Lord Marquis of Carabas sends these
rabbits to your majesty with his respects” After visiting
the palace, the cat went home and tcld his master all he
had done. The miller's son laughed; but every morning
the cat caught a rabbit and carried i1t to the palace with
the same message.

Track 11

Listen and read. Discuss with your class how these
sceneries are similar to or different from the ones
where you live.

The Master Cat {Part 2}
by Charles Perrauit

One day the cat went to see an ogre that lived nearby in
a magnificent castle. “! heard,” the cat said, "great Ogre,
that you are so clever, that you can turn yourself into any
creature you please.” “Yes, so | can,” said the ogre “Dear
me,” said the cat, “how much | should like to see your
ogreship do it”" The ogre turned himself into a lion, and
roared loudly. Then, he changed back into an ogre again.
The cat praised him a great deal, and then said, “Can
your ogreship become a small animal?” “Oh, yes.” said
the ogre; and he changed himself into a littie mouse.
Immediately the cat ate him.

Then, the cat ran home and asked his master to go
and bathe in the river. The mifler’s son cbeyed; and while
he was in the water, the cat took away &ll his clothes,




and hid them. As soon as the king's carriage came into
sight, just as the cat had expected for he always drove in
that direction, the cat began to cry very loudly, “Help for
my Lord the Marquis of Carabas” The king put his head
out, and asked what was the matter. “Oh, your majesty,”
said the cat, "my master the marguis was bathing, and
scmecne has taken away his clothes.” The king ordered
one of his attendants to ride back to the palace and

get a suit of his own clothes for the marquis, “who has
so often sent me gifts,” he said. And when they were
brought, the cat took them to his master. The miller's son
locked quite like a gentleman in the king’s clothes, and
when he went to thank his majesty for them, the king
asked hirr: to get into the coach and he would drive him
home. The: cat told the coachman to go to the Ogre's
castle, and when they arrived, he said, “Your majesty
and the piincess are welcome at the castle of my Lord
Marquis of Carabas.”

The kirg was delighted, for it was indeed a very nice
castle. They sat down to a great feast, which the cat
ordered to be served, and the king was so pleased with
the miller's son that he allowed him to marry his daughter
and made him a prince. And they lived happily ever after.

Unr 3

Track 12

Listen and read. Identify unknown words or
expressions and work with your partner to define
them. Write them below.

Avoid Social Networking Risks
Nowadays in social networks, we can find many risks
that may lead to unpleasant experiences. We must say
that socia: netwarks per se are not the problem; the
problem is not being able to notice the danger and not
taking precautions. Children are exposed to stalking, theft
of personal information, or blackmail, among other risks.
S0 here is some advice you can follow to protect yourself:

* Never post personal information (e.g., mobile number
or addresses).

* Think twice before posting pictures or videos of
yourself if you don't want people to see them and be
able to download them.

* Think carefully about what you say before you write
something oniine.

* Never share your passwords and keep your privacy
settings as high as possible,

* Don't befriend unknown people and never meet
up with. people you've met online; remember not
everyone is who they say they are.

Finally, we advise you that, if you see something online
that makes you feel unsafe or worried, leave the website
right away and tell a trusted adult. Never underestimate
the risks, always keep safe!

Audio Scripts

Track 13
Listen and read. In smal! groups, discuss what the
purpose of the last sentence is.

Dealing with Peer Pressure
What is it?
Peer pressure is when someone your age pushes you to
do something.

Why should you react?
Sometimes what they request you to do may be harmful
or risky for you: it might lead you in the wrong direction.

What to do?

* First, reflect if you feel certain about the request.

* Then, think gbout the consequences of accepting the
request.

* Finally, choose what will make you feel safest and
happiest, and not what others want you to do. Paying
attention to your beliefs about what is right and wrong
can help you know the right thing to do.

It is very important to avoid high-risk situations!

Unr 4

Track 14

Listen and answer the questions with your partner.

Interviewer: Hi, Jim! Please come this way, we will go
to the school library.

Jim:  OK. Il follow you.

Track 15

Listen and read. With your partner, identify the

beginning, the body, and the ending of the interview.

Then, write which the text pattern is,

interviewer: Good morning, classmates! Today, Jim
Robins is visiting our school. Please Jim, tell us
about yourself.

Jim:  Hi, everybody! I'm studying robotic engineering
and | wilt start to teach robotic classes here in
your school.

Interviewer: That sounds great! So, can you start by
telling us what a robot is?

Jim:  It's an automatic device that performs functions
that living beings normally do.

Interviewer: \When was the first robot created?

Jim: The first robot, Unimate, was created in the
1950s by George Devol.

Interviewer: | can't believe the first robot was created
the year my grandpa was born! What was it used
for?

Jim: It was used in the car industry to perform tasks
that were dangerous for people.

Interviewer: What are robots used for today?

Jim:  They are used for all sorts of automation projects;

1L))
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| could go on and on about it, but if you want to
know more, you're all invited to my robotic classes.
Interviewer: I'm sure you'll have lots of students in
your course. Thank you for being here.
Jim:  Thanks for your invitation; it has baen a pleasure.

Track 16

Listen and read. Work in pairs to underline key ideas

and explain them using your own words.

Interviewer: "Visiting outer space seems a bit crazy,
that only happens in sci-fi films,” my mother told
me when | dreamt about it. But that's no longer
a dream; the day has corme. Dr. Sue Jones will
explain to us why. Welcome, Dr. Jones.

Dr. Jones: Thank you. It's a pleasure to be here.

Interviewer: Dr. Jones, is it true that very soon we will
be able to travel in a spacecraft to explore other
planets?

Dr. Jones: Yes, itis. In fact, some private companies,
which have the purpose of taking common people
into space, are already making trials sending
cbjects such as cars to guter space.

Interviewer: Canyou describe the spacecraft that will
be used?

Dr. Jones: Trips will be made in a winged spacecraft.
Since 2012, these spacecraft are being used to
deliver cargo to the Internaticnal Space Staticn.
But they were initially designed to carry people.

interviewer: How much will the trip cost?

Dr. Jones: Well, that is a problem right now; very few
people could afford to buy their tickets because
the cost is very high. But there is hope that the
price will come down as the technology becomes
more advanced. Who knows? Maybe in a few
years, instead of taking your kids to the zoo, you
will take them to the Mocn!

interviewer: Could anyone go space traveling?

Dr. Jones: To become a space tourist, you must have
excellent health and an ideal weight. Those who
research the effects of zero gravity say that it
affects the human body in different ways. On long
journeys, there can be muscle and bone loss, for
example. Mowever, nothing can beat the feeling
of floating in zero gravity!

Interviewer: Personally, | can't wait to do it! Thanks for
sharing this interesting information with us, Dr.
Jones.

Dr. Jones: Thank you for inviting me.

Track 17

Intonation, volume and rhythm are details of the
interview that we must analyze. Listen to a fragment
and check the squares that correspond in each case,
Compare your answers with a partner.

Well, that is a problem right now; very few people could
afford to buy their tickets because the cost is very high.
But there is hope that the price will come down as the
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technology becomes more advanced. Who knows?
Maybe in a few years, instead of taking your kids to the
zoo, you will take them to the Moon!

Track 18

Now, let's analyze another detail: words that sound
almost the same! In pairs, listen and repeat the
following words from the interview emphasizing the
different pronunciations,

a. Sue 200

b. bit beat
c. effects  affects
d. day they
Unt 5

Track 19

Read the title and the questions on the first
paragraph. Share what you think of them. Then, listen
to the text and follow along.

People from the Past- Part 1
Hurmans have always asked themselves these questions:
Where do we come from? Is the past important? How
much have we changed? To answer them, we need to
travel to ancient times. We don't have a machire to do
that, but fortunately, archaeolegists have discovered
many historical accounts where we can find amazing and
valuable infermation. Let me share with you some of the
ones | have found myself.

“We finally arrived at the Great Tenochtitlan. The people
are not like us. Men wear a kind of cloak made of cotton,
and a sort of apron that hangs down to the knee. Women
wear skirts and sometimes they don't cover therr breasts.
Therr king has a name difficult to pronounce. His castle is
very different than ours, but it is still incredible. When we
got there, he beckoned my captain with great respect.”

“They go alt naked, covering only their private parts.
in the winter they wear deer skins. Their hair is black and
their skin is brown, and they like painting it. Men and
women have leng hair, and they use something similar to
a crown with a lot of feathers.

They don’t have vessels as we do, but they use smal!
rafts to move along the rivers in a swift way.

Track 20
1 Listen and follow along. Then, read aloud.

People from the Past- Part 2
Cristopher Columbus wrote the earliest account of a
hurricane in a letter he sent to Queen Isabella in 1494:
"My eyes had never seen the seas so high and angry.

The sky never looked more terrible. The flashes came
with such fury that we all thought the ships would be
destroyed. Only God and the Monarchy can make me
face this danger again.”




These storms were new to the explarers, so they
needed a special name. Fry Bartolomé de las Casas
wrote in a book: “Four vessels were destroyed by a great
tempest that the locals call Huracan” Huracan was the
name of the Mayan god of wind, storm, and fire. This
is a gocd example of a characteristic of many ancient
cultures. Their deities were related to elements or forces
from the natural world they saw and which sometimes
they were afraid of. The gods of the sun and the moon,
for exarrple, were common to most civilizations because
everybody could see them.

However, some divinities existed only in certain
places thanks to the natural aspecis in those regions.,

For instance, there were gods of corn in the Americas
but not in other continents bacause they did not have
corn. And there were not gods based on horses or sheep
in the Americas as people did not know these animals
before the Spaniards took them there,

UnT 6

Track 21

Listen to the conversation. Then, with a partner,
discuss which words are used to find out details
about the problem. Circle them.

Coach: Hi, kids. | have bad news.

Boy: What happened, coach?

Coach: From May to August we can't train in
the schoolyard because we don't have a
sunshade.

Girl: Why?

Coach: There is a new policy that promotes sun-safe
practices in schoois,

Boy: Who is promoting that policy?

Girl: The government,

Girl: Where are we going to train? The tournament

will start soon.
Coach; Well, | don't know vet. ..

Girl: How are we going to solve this problem?
Boy: Wait... When does the tournament start?
Coach: In two months.,

Boy: Don't worry, we have time to find a solution,

our health is first.

TRrack 22

Listen and analyze with your partner which pieces of
information from this text may contribute to answer
the questions you wrote on page 57

Small doses of sunlight can support vitamin D
production, which is important for your bones, blood
cells, and immune system, but you should be careful to
avoid the sun when UV rays are strong because they can
affect your skin and eyes.

Consult your weather services online every day to check
the UV incex. This index describes the day's levels of
exposure to UV rays; if it is above 3, you must protect
yourself!

Audio Scripfs
Unt 7

Track 23

Listen and circle the sentence in which you can

perceive a change in pauses and intonation. Discuss

in teams the reason for this change.

Police officer:  Lady, the escalators can be very
dangerous, please supervise your ¢hild.

Woman: Excuse me?

Police officer:  I'm telling you that escalators ¢an be
very dangerous; there is an average of 10,000
reported accidents per year.

Woman: Dangerous? What could happen?

Police officer:  Well, you or your child can fall or get
stuck so, please, always hold the handrall,
stand hetween the yellow lines, and
supervise small children.

Woman: 0K llidoit.

Track 24

Look at the picture and listen to the news. Then, work
in pairs to identify and circle important information.
Agree on a warning that you may see in that situation.
As strong rains continue, motorway closures are reprrier
across the country due to landslides. Car parks are b
enabled.

Track 25

Listen and read the conversation. Then, with your

partner, analyze the warnings.

Lifeguard: Hi! Are you having a good time?

Boy: Yes, thank you!

Lifeguard: Just be careful because there are rip curre, .
$0 you shouldn't swim in this area.

Boy: | don’t have any problems with currents; I'm
an excellent swimmer.

Lifeguard: Well, that may be true, but | should also
tell you that there are sharks sighted so
swimming is forbidden.

Boy: Could you repeat that, please?

Lifeguard: Yes, some people have seen sharks around,
so please take care and enjoy our faciiities
here at the beach.

Boy: Thanks a lot for your warnings!

Unr 8

Track 26

Work in pairs. Listen and circle the expressions that
are used to compare and contrast. Analyze them.
There are wonderful traditions around the world. Here in
these pictures, we can see two amazing examples. First,
let's take a look at the people. In both pictures, they are
dancing; however, in the picture of the Russians, only
women dance, while in the picture of the Masais, only
men dance. Next, let's analyze the mood. The Russian
girls ook very happy; the Masai men look happy as
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well. Concerning the weather, the Masais seem to be
in a hot and sunny prairie, unlike the Russians who are
in the snow in very cold weather, Finally, let’s observe
the clothing. Russian dancers are wearing thick, warm
clothes; on the other hand, Masai dancers are wearing
light... um... checkered cr striped clothes around their
bodies. And that's all | have to say.

Track 27

Listen and write a title for each picture. Then, share
with your class what you know about these two
customs.,

These pictures show two of my favorite customs:
Halloween and the Day of Dead. Both pictures show
three kids celebrating, however. ..

Unir 9

TRack 28
Listen and read the report. Then, with your partner,
label its parts using words from the box.

Run to Live or Live to Run?
Raramuri runners are among the best marathoners in the
waorld. Four uitra-marathons are organized in Chihuahua
every year. Athletes from ail over the world attend to
learn about the Raramun’s running technigues; alsc
headhunters show up seeking out talent in Raramuri
athletes.

Culture

Surprisingly for us, they do not consider themselves
professional runners. They participate in competitions to
earn money so they can purchase seeds for therr lands,
which are shared and worked by the whale community.

Roots

For them, running is part of their cultural heritage. For
centuries, they have run across the slopes of Chihuahua's
Copper Canyon and since the time they are little children,
they are trained to survive in a difficult environment.

Equipment and Diet

They don't wear expensive sneakers or modern gear but
only their sandals made from tire scraps and traditional
costumes. They don't follow specialized diets but rather
nourish themselves by eating tortillas and pinole.

We should learn from them because despite their
fame, which they gained by their amazing abilities, they
are humble people who work together to benefit their
community.

Track 29

Listen and read the article. Underline the information
that may answer your questions. For homework,
research the information that you are missing.

144

Jobs That Already Exist and Will Be Very Useful
in the Future
As society is changing very quickly, jobs and professions
must adapt and evoive. Here are some professions that
are already available and will be very heipful in the future.

Drone Pilot

Drones are having more and more commercial uses such
as deiivering packages. It is expected that they will be
used for other things like removing waste, monitoring

air pollution levels, or performing tasks in high places
that are hard to reach, So, drone pilots will be needed to
control them:.

3D Printing Technician

3D printing is now being used to manufacture things
such as tools, foed, clothing, and even medical implants.
It is expected that in the future every home and business
could have 3D printers. Therefore, technicians who
specialize 1n maintaining them will probably have great
job opportunities.

Augmented Reality Developer

The entertainment industry has gained success by
developing ways to project computergenerated images
ontc a person’s view of the real world to enhance

it. Consequently, augmented reality developers will
continue to be needed to create new content for this
technology.

Unir 10

Track 30

Listen and read the narration. With your partner, fill in
the flow map to analyze the sequence of events.
...wait a minute... McPherson, The Ginger Prodigy
attacker, is getting into the penalty area; Armand, the
defender, is following bim but he's slower. English
supperters are surely getting nervous now, if they don't
score a goal, we'll go to extra time. Thompson throws
the ball to the edge of the penalty area. Jones crosses
the ball to the center... | can’t breathe... McPherson
strikes... Goall This was absolutely an outstanding
movement! Jones and McPherson played it well, the
goalkeeper couldn't do anything. Brilliant game played
by the English team. French supporters must be
disappointed; in the 90th minute they are losing 2-3....

Track 31

Listen to the narration again and visualize what
you hear; draw it. Then, use those drawings to tell a
partner what happened in the game.

{same audio from Track 30)

Track 32
Listen and analyze the narration with your partner.
Follow the instructions.




Goed job by Smith, he's been playing absolutely fantastic
football here over the last couple of months. The 21-year
old rookie has been making great plays all season iong.
Watch him right here, he's going into motion. .. the

key is when they run these routes; they'd run into the
linebacke-s. Look at him here! There he goes! He's
coming right down the line! An awesome touchdawn by
Smith!

Track 33

Listen, read, and paraphrase key ideas with your

team.

Narrator 1: Hello, everyone! How are you all? You're
watching the Gymnastics Championships
directly from the Olympic Arena. it's almost
six o'clock and we're just about set for
competition. There are eight competitors here
for the uneven bars, Could Nina Thompson
win a medal for our country? What do you
think, Lisa?

Narrator 2: Oh, absoclutely, Tom! | think she’s here for the
gold; let's see her routing, she's starting right
now. She begins with a tricky combination;
she flies from high bar to low bar. Gorgeous
work! Now, this handstand is particularly
difficult; watch this release, nicely done! And
now she finishes with a full twisting double,
I'm so nervous... Oh, nol She felll That's a
shame!

Track 34

Listen and follow the narration. With your partner,
identify the expressions that show emotions and
underline them; circle the one that allows interaction.
Peter: Welcome to the Clympic Track, This is the
competition we have been waiting for, the
Paralympic men’s 100-meter athletic final.
There are nine athletes from nine different
countries in the lanes wanting to take the
gold home. This is the big ane... So, away
we go! And Jefferson takes off strongly, but
Wilson is approaching closely. Jefferson stays
quite back and it’s geing to be Wilson getting
the gold; a silver for Jefferson and Peters
gets the bronze medal. I'm amazed to see
these athletes really giving their best. It was
an awesome competitton; don't you think,
Joan?

One of the most exciting i have ever seen;
27-yearold Wilson was definitely the favorite
to win. He has been training very hard and he
has lots of experience from previous games.
Welll Congratulations Wilson, for winning the
gold! It was a pleasure to be here with you
all. See you tomorrow for the women's final,

Joan:

Peter:

Audio Scripts

Track 35, Reader pp. 5-15
Track 38, Reader pp. 17-27
Taack 37, Reader pp. 29-39
Track 38, Reader pp. 41-b1
Track 39, Reader pp. 53-63
Track 40, Reader pp. 65-75
Track 41, Reader pp. 77-87
Track 42, Reader pp. 89-99
Track 43, Reader pp. 101-111
Track 44, Reader pp. 113-123

Track 45, Teacher's Guide, p. xii, Pronunciation Guide
Track 46, Teacher's Guide, p. xiii, Useful Expressions in
the Classroom
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<. Worksheet 1

1. Work in pairs. Choose a product you would like to sell and describe it.

The product we chose is:

Its main characteristics are:

2. Write one open question and one closed question to ask about the
product you chose. Follow the example.
How much does it cost? / Does it use batteries?

3. Answer the questions you wrote. Follow the example.
it costs 15 pesos. / Yes, it does.

4.Use a modal to express a suggestion about this product. Follow the

example.
You should buy it because it will make your life easier.

5.Use a phrase to express a suggestion about this product. Follow the

example.
| strongly recommend that you buy it because it is cheap and efficient.

6.Use the correct intonation to exchange
suggestions in a dialogue about the product
you chose. Include the information you

wrote; start and end your dialogue using ﬁ ﬁ
7 V¢

appropriate phrases. !
,,,\ ",ﬁii B
& '
F ] %

-
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Worksheet 2 <

1. Read the fantastic tale.
The Elves and the Shoemaker
by Brothers Grimm

Once there was a very poor shoemaker,  was helping him.That night, he didn’t go
who only had leather o make one pair 1o bed and could see two little naked

of shoes. One night, he cut it out and elves that sat upon the shoemaker's
went to bed planning to work on the bench and set fo work at once.The
shoes the next day.In the morning, fo his  shoemaker was so thankful that he fold
surprise, the shoes were already made.,  his wife, “Let's make each of them a shirt,

Soon after, a customer came in and a coat, and a pair of shoes.”

liked the shoes so much that he told About midnight they came in

the shoemaker he was going to pay a again and went to their work as usudl,
higher price for them.The shoemaker but when they saw the clothes lying
could buy leather fo make two more for them, they were very happy.They
pairs, and it happened again: he cut put them on and danced as merry as
it out, went fo bed, and next morning could be, till at last they danced out at
the work was ready, Soon, buyers the door, and away over the green.The
came in and paid him well for them. good couple saw them no more, but
This continued for some time until the everything went well with them from that
shoemaker decided to discover who time forward.

2.Work in pairs. Write examples from the tale you read.
a. Direct speech:

b. Indirect speech:

3.Identify the protagonist and the secondary characters.
a. protagonist: b. secondary characters:

4.Explain the plot.
a. beginning:

b. rsing action:

c.climax;

d.falling action:

e.resolution:

5. Discuss with your class what values are shown in this tale.
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. Worksheet 3

1. Work in pairs to choose a personal risk situation and research how to avoid
it. Write some notes.

2.Using the information you researched, write three recommendations for
somebody to avoid that situation.

C. ) o - o L ) o

3.Use connectors to link your recommendations, and apostrophes or
contractions.

4, Draft a brief report including your recommendations.

Title:
Introduction:
Recommendations:
Conclusion:

Photocopiable material
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lorksheet 4 .

1. Read the interview and identify the text pattern.

—Good morming! Our guest this time is Ana Jones, who will talk about waterless
washing machines. Hello, Anq, it's great fo have you here.

—Thank you for inviting me, Tom.

—Ana, please tell our audience why they should choose this type of washing
machines.

—Well, obviously because, if they use them, they will help save a lot of water.

—Is it really waterless?

—Not fechnically, but you only need one cup of water per load which is a lot
less than ordinary washing machines use.

—How does it work?

—The dirty water is absorbed by plastic chips, eliminating the need for arinse cycle.,

—Which kind of detergent do they use?

—You can use any kind, but we strongly recommend the use of biodegradable ones.

—This green invention seems fascinating 1o me, | hope there will be some other
green home machines available.

—In fact, there are already some others such as steam dishwashers and zero-
energy bio-gel refrigerators.

—You should tell us where fo acquire them! It was a pleasure fo have you here
in our program.

—If was a pleasure for me, 00!

The text pattern is:

2.Paraphrase the main ideas of the interview.

3.Use appropriate phrases to:

a. Express an opinion in favor or against,

b. State evidence o back up your opinions.

c. Refute an opinion respectfully.

Photocopiable material
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- Worksheet 5

1.

2.

3.

Read the text and underline key ideas.

Columbus Reports on His First Voyage, 1493

On the thirty-third day aofter leaving Cadiz | came into the Indian Sea, where |
discovered many islands inhabited by numerous people. Finally, we landed in an
island that we called Hispaniolg; there are very lofty and beautiful mountains, great
farms, groves and fields, most fertile both for cultivation and for pasturage, and well
adapted for constructing buildings.The convenience of the harbors in this island
and the excellence of the rivers, in volume and salubrity, surpass human belief.
Hispaniola abounds in various kinds of species, gold, and metals. The inhabitants
are all unprovided with any sort of iron, and they are destitute of arms, which are
entirely unknown to them, and for which they are not adapted.They are very honest
and very liberal. No one refuses the asker anything that he possesses; on the
contrary, they themselves invite us to ask for it. Tney manifest the greatest affection
fowards all of us, exchanging valuable things for trifies, confent with the very least
thing or nothing at all. | gave them many beautiful and pleasing things, which | had
brought with me, for no return whatever, in order to win their offection and that they
might become Christians and inclined to love our King and Queen and Princes
and all the pecple of Spain; and that they might be eager 1o search for and gather

and give to us what they abound in and we greatly need.

Write questions that may be answered with the information contained in
the historical account.
a.Who

b. What

c. Where
d. When
e. How
f. Why

B IS B R e S

Exchange your activities with another pair and have them answer the
questions you wrote.

4.0n a sheet of paper, create a comic strip that shows the sequence of
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actions explained in the text your read in Activity 1. Draw six panels and
include texts in speech bubbles, thought bubbles, and captions.

Photocopiable material
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Worksheet 6 .-

1. Work in teams. Look at the picture and identify the problem.

The probiem is:

2. Write four FAQs about this problem.

Q. ?
b. _ ?
C. ?
d. ?

3.Select information to solve the problem and write answers to your FAQs.
4. Proofread your FAQs; check the use of articles and punctuation.

5.Design a graphic resource that may help understand the information
included in your FAQs.

r )

\_ J

Photocopiable material
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- Worksheet 7

1. Work in pairs. Look at the sign and answer the question.

What type of warning is it?

2. Write a non-conditional warning for the sign.

3. Write a prohibition associated to the sign.

4, Discuss with your partner what might happen to somebody who doesn’t
follow this warning.

5. Write a conditional warning to avoid the situation you described in the
previous activity.

6.Create a comic strip showing the situation you described in Activity 4.

r \

\ _/

Photocopiable material
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Worksheet 8

1. Work in pairs. Look at the pictures and use a dictionary to find adjectives
that may describe them.

Japanese Greeting Western Greeting

q. b.

2. With your partner, fill in the comparative chart.

Aspect Japanese Greeting Western Greeting

number of people

surroundings

time

o™ Qo

mood

actions performed

clothing

3/~ —kelo oo

: — | S—

objects

3. Write a phrase to indicate the beginning of your description.

4. Write a phrase to make time in case you forget something.

5. Write a phrase to indicate the end of your description.

6.Use the information from the chart and the phrases you wrote to explain to
your class the custom shown in the pictures.

Photocopiable material
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7. Worksheet 9

1. Work in pairs, look at the picture, and use the graphic organizer to infer
what their profession might be.

‘* a. Deftails you b. Previous c. Inference
can see: knowledge based
on personal
experiences

+ =

2. With your partner, read the text. Circle the main idea and underline

secondary ideas.
Civil Engineers

Have you ever traveled on a road, crossed over
a bridge, or stepped inside a building? Then, you
have surely used something designed by a civil
engineer.

Civil engineers design and supervise the building
of public structures we alt use every day. If you
like math, science, and finding solutions to
problems, this profession may be ideal for you. All civil engineers must have a four
year bachelor's degree from a university 1o be licensed fo work.

Civil engineers mainly develop in two areas:

+ Transportation: They design roads, tunnels, bridges.
« Buildings: They determine what kind of foundation the structures need and what

kind of materials should be used.

3. Write one sentence in passive form using information from the text.

4.0n a sheet of paper, write a brief report about civil engineers.

Photocopiable material
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Worksheet 10 -

1. Work in small teams. Choose a sports event, illustrate it, and write
information about it.

- N\ What?
Who?
Where?
When?
Details:
2. Write a sequence of actions for the event you chose.
4 N 7 N7 N\ A
Lot

A

. J J L Y,

3. Write a list of strong adjectives and intensifiers you might use during your
narration.

4. Write a greeting for your narration.

5. Write a farewell for your narration.

6.Improvise the narration of the sports event in front of your class.

Photocopiable material
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Worksheets Answer Key

Worksheet 1

1-§ Answers may vary.

Worksheet 2

[P

5.

a-"Let’s make each of them a shirt, a coat, and
o pair of shoes!.” &-...he told the shoemaker he
was going to pay a higher price for them.

. a-shoemaker, brwife, elves

a-The shoemaker was very poor. b-He left the
leather at night and in the morning the shoes
were made. c-He discovered that some elves
were rmaking the work for him. d-His wife made
some clothes for the elves. e-Everything went
well for the couple.

PA: If we help people, others will help us too.

Worksheet 3

1- 4 Answers may vary.

Workshee’r 4

2.

3.

. questions and answers

Ana is falking about an eco-friendly washing
machine that uses only one cup of water
per load. It doesn't need a rinse cycle when
it works. She recommends that people use

it with biodegradable detergents and she
mentions some other green home machines
that are already available.

Answers may vary.

WOrksheet 5

4.

. PA: Indian Seq, Hispaniola island, fertile,
salubrity, inhabitants destitute of arms, honest
and fiberal, manifest affection, gave beautiful
things, win their affection, might become
Chrisfians.

. PA: a-wrofe this account? b-is he describing?

c-did he arrive? d-was this account written?
e-did the people in the island receive him?
f-did he want to win their affection?

PA: a-Christopher Columbus b-an islkand

and its people c-af an island that he called
Hispanicla d-in 1493 e-They were very nice to
him. f-He wants them to become Christians.
Answers may vary.

Worksheet 6

1.
2.

bullying

PA: a-What is bullying? b-What do bullies
do? c-What are its consequences? d-Which
actions can we take fo avoid it?

3.

M Possibie nnsva s

PA: c-exposing a person to abusive actions
b-They attack others physically or verbally.
c-Bullied students may experience negative
emotions or physical harm. d-Respect each
other and report it in case we see it

PA: graph bar, chart, diagram, graphic
arganizer

Worksheet 7

N

6.

a public warning

PA. Workers ahead, change route.

PA: No frespassing, werkers ahead.
PA:They might be frapped in traffic jam.
PA: If you are going ahead, use alfemate
routes.

Answers may vary.

Worksheet 8

1.

PA: a-serious, respectful, formal b-riendly,
happy, formal

PA: a-three b-four c-terrace d-office e-day fday
g-serious and respectful h-friendly and happy
i-greet j-greet k-formal Hormal m-laptop. soda,
cell phone n-laptop, water, cup, board

PA: Here, take a closer look...

PA: ...you know...

PA: ...and that's what | have fo say.

Worksheet 9

3.

4,

. PA: a-people with helmets, a construction
machine b-My uncle dresses like that and he
is a civil engineer. c-l think those people are
civil engineers.

PA: Circle Civil engineers design and supervise
the building of public structures. Undetline
must have a fouryear bachelor’s degree /
They develop in two areas: fransportation and
buildings.

PA: Roads, tunnels, and bridges are designed
by civil engineers.

Answers may vary.

Worksheet 10

1-2. Answers may vary.

3.

4,
5,

PA: reclily good, fantastic, exhausted, extremely
furious, exceptionally brilliant

PA. Good morning, everybody!

PA: See you next fime!

Photocopiable material




{Answers to free activities are not included as they may vary.)

Unit1

p. 6, acl. 2 PA: a boy and a girl about our age / They want to
buy o snack and the boy suggests one fo the girl.

p. 6, act. 3 Circle o cerea! bar b supermarket

p. 7, act. § Lines after Are you sure, Alicia? / ...{ should change
my eating habits. ..

p. 7, act. 6 Circle Why don't you / could / should

p. 8, act. 2 Circle Hi / Hello Underline I'll see you tomorrow /
Thanks a lotl Bye!

p. 8, act. 3 PA: Problem Gabriel has very little money for his
motner’s birthday gift, Solution Emilia suggests fo him that
he rmake the present humselt. Project Emilio will make mugs
and Gabriel will help her sell them.

.9,act. 43.1,2

. 9, act. 5 Circle a a person who exposes a probiem b a
person who has an idea for a project

. 10, act. 2 Circle We shouldn't use plastic bags anymore. / |
strongly recommend you replacing plastic straws with them.

. 10, act. 3 Left column Is it eco-friendiy? / Whot is special
about them? / Where can | buy them? Right column This is
a waterresistant paper bag... / They are biodegradable .. /
You might orger them enline. ..

p. 10, acl. 4 PA Aida is providing infermation about her
procucts to persuade her classmates fo use them. while her
classmates are only asking about them.

p. 11, act. 5§ Word biodegradable / waterresistant / eco-
frierdly Part 1 bio: relating to living things / water. clear
ligquid without color / eco: relating o the environment Part
2 degradable: capable of being broken down into simpler
forrms / resistant: not affected by something / friendly:
behaving in a kind way Meaning that can be separated
into small parts by bacteric / not domaged or affected by
water / not harmful to the environment

p. 11, act. 6 PA: We can better understand the word when It is
said on its own because the pronunciation is clearer.

p. 12, act. 1 PA; Draw pens made from recycled bottles, LED

buibs. ete.

. 12, act. 3 PA Is it easy 10 preduce? Where can | find the
material | need? How much does it cost? Are all ingredients
and materials biodegradable? Could | sell them here?

Unit 2

p. 14, act. 1 written for children / to entertcin, fo teach

somrathing

p. 16, act. 2 PA: about a princess who could not sleep because

of o pea that was under many mattresses, but still she could
feel it
p. 17, act. 4 PA: Beginning A prince wanted to marry a real
princess Middle One rainy day, ¢ princess came to the
cas'le. but she looked awful. Climax The queen put a pea
below the mattresses where the princess was going fo
sleep. End After the princess passed the test, the prince
married her,
. 17, act. 5 PA: fo not judge others by thelr appearances:
things are not always what they seerm
. 18, act. 1 Circle very big / good little / very naughty /
extremely mad / terrfied / desperate / nice soft
. 19, act. 4 PA: because he didn't follow his mother's cdvice
. 19, act. § “Your Father had an ageident there; he was put in
a piz by Mrs. McGregor”
. 19, act. 6 PA: Periods are used to end sentences and after the
abkreviation (Mr.). / Quotation marks are used to repeat
the 2xact words said by Pefer’'s mother, / Commas are used
after the introductory phrase and after the exact words said
by Felers mother.
p. 20, act. 3 PA: Main character The cat: He caught some rabbits
and tock them to the king. Secondary character The boy:
He ¢ot a pair of boots and a nice large bag for the cat,
Narrator: He tells the story.

p. 22, act. 2 PA; Loyalty is the value that guides the caf’s actions
My best friend 15 alse a very loyal person.

p. 23, act. 3 PA: The cat ond the miller's youngest son are
frier ds. / The Xing and the princass are father and daughfer.
f Tha miller's son and the princess are husband and wife at
the znd.

p. 23, act. 4 PA | have a good friend as the miller's son; | don't

howiz a hustand.

p. 23, act. 5 PA; The values are similar because friendship and

o T T VDo
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ctivity Book Answer Key

P« Dossibie cnsyrars

loyalty are important in both countries. The conducts are
different because in my country there are not kings nor
castles.

Unit 3

p. 26, act. 2 PA: Circle social networks, risks, personal
informartion, pictures, videos, passwords

p. 26 act. 4 PA: Bullets are used 1o establish a list of points: bala
fype for emphasis; italics for intfroducing foreign words.

p- 27, act. 5 PA; First Paragraph Intreduction: [t expiains we must
be aware that there are risks when using social networks
50 we can avoid them. Bullets Recemmendations: They
give advice on how fo avoid risk situations. Last Paragraph
Conclusion: It emphasizes the importance of faking care of
ourselves when using social networks.

p. 27, act. é Direct Recommendation Don't post personal
informaticn. / Never share your passwords. / Don't befriend
unknown peopie. Polite Recommendation We advise you
that, if you see something online that makes you feel unsafe
or worried, leave the website rignt away and tell a trusted
adult.

. 28, act. 1 PAIfo emphasize the impertance of following the
recemmendations given

. 28, act. 3 PA:The author used these visua! resources 1o grak
the reader's attention to the most important ideas.

. 29, act. 4 PA: smaking, fighting. skipping classes, breaking
rules in general

. 30, act. 1 PA: Smcking Stinks!

. 30, acl. 2 PA; Practice saying no.Look for positive role models.
Get away from the places where they smoke. Don't believe
that everybody is smoking. Evaluate your friendships.

p. 30, act. 3 PA; We advise you 1o practice sports. We suggest

you fo get away from the pressure zone.

p. 30, act. 4 PA: We will use bullets to list the recommendations,
a specicl font fo stress important ideas, and a different color
fc grab our readers’ attention,

p. 31, acl. 5 PA: Every day, thousands of kids and feens start
srmoking mainly because of peer pressure. This is very sad
because smoking greatly darmages our health. We will give
you some recemmendations fo avoid it.

p. 31, act. § PA: Furthermore, evaluate your friendships and look
for positive role models.

p. 32, act. 1 PA: Practice saying no. Don't believe that everybody
15 smoking. Get away from the places where they smoke.
Furthermore. evaluate your friendships and lock for positive
role models. We suggest you to get away from the pressure
zone and to practice sports.

p. 32, act. 2 PA" Always think before you act and never do
something because others ang pushing you!

p. 32, act. 3 Smoking Stinks! / Every day. thousands of kids
and teens start smoking mainly because of peer pressure.
This is very sad because smoking grectly damages our
health. We will give you some recommendations to cvoid
it, / -Proctice saying no. / «Don't believe that everybody is
smeking. / «Get away from the places where they smoke.

/ +Eurthermore, evaluate your friendships and lock for
positive role models. / We suggest you o get away from the
pressure zone and to practice sports. Always think before
you act and never do semething just because others are
pushing youl

Unit 4

p. 34, act. 2 a student / probably in a school / PA: fo ask the
interviewee about o theme students would like fo know
about

p. 36, act. 3 Beginning from *Good morning..." 10" .in your
school! Body from ‘That sounds..." 1o . .robotic classes”
Ending from *I'm sure..” to ". .a pleasure” / The text pattern is
questions and answers.

p. 37, act. 4 Audience students / Purpose invite them fo the
robotic classes Jim will teach

p. 37, act. 5 Expressions to start Good morning, classmates! /
Hi, everybody! Expressions to end Thanks for being here. /
Thanks for your invitation.

p. 38, act. 2 PA: soon we will be able to travel in a spacecraft /
Trips will be made in a winged spocecralt / To become a
space tourst, you must have excelient health and an ideal
weight.

p. 38, act. 3 PA: Repeats exact words “Visiting cuter space
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seems @ bit crazy: that only happens in scili films® Reporis
Those who research the effects of zero gravity say that it
affects the human body in different ways. / The differences
are that in the first cne quotations marks arg used and

it ends with & comma: in the second case, they use "say
that...” to report.

p. 39, act. 4 General information Trips will be made in a winged
spacecral. To become a space tourist, you must have
excellent health and an iceal weight, Details Since 2012,
these spacecraft are being used to deliver cargo to the
Infernational Space Station. / On long journeys, there can
be muscle and bone loss, for example.

p. 39, act. 5 First row slow / low / sad Second row fast / tigh /
happy

p. 40, act. 1 PA: Anyone can become a space fourist as leng as
they have excellent health and on ideal weight.

p. 40, act. 2 PA: ] consider that all people who are in good
health should be able o go to space traveling.

p. 40, act. 3 PA: In Favor | fotally agree that space traveiers must
have excellent health. Agdinst I'm not redily sure that the
weight cf a person is important for space traveling.

p. 41, act. 4 PA: According to scientific studies, an ideal weight is
not ciways an indicater of good health. / It is demonstrated
that space traveling makes the body suffer so you must
have goed heaith to resist.

p. 41, act. 5 PA: Are you really sure that being underweight or
ovarweight is always a sign of disease?

p. 42, act. 1 PA: Time to speak 3 minutes per tumn Desired
aftitudes o listen attentively fo others Allowed behavior
o show respect and to be polite Behavior not allowed fo
inferrupt, rudeness

p. 42, act. 2 PA: Start Today we will discuss the characteristics
that people should have for space fraveling. We have with
us... End In conclusion. .. We thank all our participants for
being here.

Unit 5

p. 46, act. 2aiibiici

p- 47, act. 3 Chack different culfures getting in confact / clothes
that people used to wear / people from past times

p. 47, act. 4 Check Look at the tifle. (It mentions the
general topic.) / Look at the pictures. (They offer visual
information. ..}

p. 47, act. § PA: religion, traditions, indigenous languages,
government, food, clothes

p. 48, act. 2 Mexico Gods of Ocean. Volecaro, Lake, Cenote /
Uganda Gods of Voleano, Lake

p. 49, act. 4 built / Artists from Japan frequently painted

p. 49, act. 5 very advanced civilization / certainly surprising

p. 50, act. 1 .. .there is a bigger population living in cities than in
the countryside. / ...the same type of clothes as... / .. there
were lss vehicles pulled by animels than in the pravious
centuries.

p- 50, act. 2 PA: more/-erf than Mexico is bigger than
Switzerlond. / the samas...as Mexicans eaf the same food as
Americans. / less than There are less people in France than
in Mexico.

p. 51, act. 4 o Who was the Greek goddess of wisdom? b
Which European countries seffled in Amenca? ¢ Where did
Columbius arrive 1in America?

p. 81, act. 5 When did Columbus send a lefter to Queen
Isabella? Who said My eyes had never seen the seas so
high and angry”? Where does the word “hurricane” come
from? What do those who live in rural areas still wear? How
did the streetcars work before the electric ones arrived in
Mexico?

p. 53, act. 3 PA ZAP! / SHAAA)

Unit 6

p. 56, act. 1 PA: dirty toilets / frash in the yard ofter recess / few
books in the library / too much sun in the yard / no Internet
aceess

p. 56, act. 3 somehmes we are exposed fo the sun’s rays for
leng periods of time without using any protection. / skin ond
eye damage.

p. 57, act. 4 What / Why / Who / Where / How / When

p. 57, act. 5 PA; Why should we protect ourselves from the sun?
What can we do to protect ourselves from the sun? Where
should we stay when there 15 too much sun? When should

we avoid the sun? Who must take precautions? How can we
know if the sun is dangercus?

p. 58, act. | Left Column Centents / heading / subheadings /
Fact Box Right Column Index / Glossary

p. 59, act. 3 PA: protective clothing. sunscreen, Avoid, outdoors,
Protect, UV rays / Text patterns: Description / Preblem-
solution

p. 59, act. 4 PA:To profect ourselves from UV rays. we should
always use profectve clothing, sunscreen and we must
avoid being outdcors,

p. 80, act. 1 PA: Key words exposed, sun, long periods, heat
stroke, cause death, vigorous activity, dehydrated Sentences
Heat stroke may cause death. Exercising under the sun’s
rays moy cause heat stroks.

p. 60, act. 2 PA; Ultraviolet rays may demage our skin ond
eyes. Too much sun may cause heat stroke. We can
use protective clothing and sunscreen. We should stay
indoors or under a sunshade if the UV index is above 3. We
should not exercise under the sun’'s rays when it 15 100 het.
Everybody must take precautions despite their skin color,

p. 61, act. 3 PA: What product can we use o protect ourselves?
When shouid we stay indoors?

p. 62, act. 2 PA: ultraviolet, UV index, heat stroke

Unit 7

p. 66, acl. 1 to give a wamning / to establish prohibitions and
show specific warnings

p. 66, act. 3 Who... all pecple who use escalators, especially the
ones who are responsible for small children

p. 67, act. 4 Well, you or your child.. .the yellow lines

p. 67, oct. 5 PA. if you fall or get sfuck, you can be badly injured
or even die.

p. 67, act, & PA: Avoid sides. Pets must be carried. No strollers
allowed.

p. 68, act. | PA: Circle strong rains / closures / landslides
Warning Caution: Landslide Don't pass.

p. 68, act. 2 PA:in the US it is common to use freeway and
parking lot, but in the UK they use moterway and car park
instead.

p. 68, act. AW /P

p. 68, act. 4 PA: Rocks and mud may fall on top of the cars
causing injury. The pavemeani may collepse and produce a
serious accident.

p. 69, act. 5 conditional wamning / prohibition / non-conditional
warning

p. 70, act. 1 PA: Beginning There are rip currents so / There are
sharks sighted so Ending you shouidn't swim in this areq. /
swimming is forbidden.

p. 70, act. 2 PA:The beginning explains @ situction; the ending
explains that if something happens to you, nobody wili help
you. / The beginning mentions an activity that can be done;
the ending. the eguipment you should use fo be safe.

p. 72, act. 3 PA: be thankful because they will be sate from risky
situattions, or get mad, or not take them into account,

Unit 8

p. 77, act. 4 PA: People old. thin, nice, friendly, kinc Food spicy.
sweet, colorful, delicious. traditional Situations interesting.
incredible, funny, peculiar, boring Exptessions It is great
when. ..

p. 78, act. 1 PA: Where are they? What are they doing? How
many people are there? Do they seem happy? How is the
weather?

p. 78, act. 2 Russian Dance in the snow / dancing / six women
and some men around { yes / very cold Masal Dance on a
praine / doncing / 12 men / yes / het and sunny

p. 79, act, 4 both / however / while / as well / unlike / on the
other hand

p. 79, act. 5 PA: Compare In both pictures, people are dancing
and seem happy. Contrast In Mexico, dancers are wearing
charro and ching poblana costumes: on the other hand,
Masai people are wearing light checkered or striped
clothes around their bodies.

p. 80, act. | Halloween / Dcy of the Dead

p. 80, act. 2 First Picture three / outside a house / day / happy.
excited / asking for candies / vampire and pirate costumes
/ black, white, red / decorated buckets of candy Second
Picture three / crowded street / day / serious / posing for a
picture / catrina costumes / very colorful / nothing
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p. 80, act. 3 PA:The kids in the Halloween picture seem happier
than the kids in the Day of the Dead picture. The tall girl
in the Halloween picture seems 1o be the happiest. / The
costumes in the Day of the Dead picture are more colorful
than the costumes in the Halloween picture. The most
colorful costume 18 worn by the girl in the middle of the Day
of the Decd picture.

p. 81, act. 4 PA: Both pictures show three kids. In the first picture
{Halloween}, kids seem to be outside a house; cn the other
hand, in the second picture (Day of the Dead). kids are in
a crowded street. In the first picture, kids seem to be happy
and excited. unlike the kids in the second picture, who
are serious. in the first picture. kids are carrying decorated
bruckets, but in the second picture kids are not carrying
awthing. In the first picture, the costumes are black, white,
@1d red, while in the second picture, costumes are more
cotorful,

p. 81, act. 5 place / people and their mood / objects /
cistumes

p. 82, act. 1 Halloween Picture The kids are outside a house.
They seem to be happy and excited. They are corrying
decorated buckets. Their costumes are black, white, and
red Both There are three kids wearing costumes. Day of
the Dead Picture The kids are in a crowded street They are
serious. They are not carrying anything. Their costumes are
vexry colorful,

p. 82, act, 2 First, let's fake a look ¢t the people. In both pictures,
there are three kids wearing costumes. Next, let's analyze
the mood. The kids in the Halloween picture seem to be
happy and excited, unlike the kids in the Day of the Dead
r cture, who are sencus. Findlly, let's observe the costumes.
The kids in the Halloween picture are wearing black, white,
and red costumes, while the kids in the Day of the Dead
pcture are wearing more colorful costumes.

p. 82, act. 3 Indicate the Beginning Let's start by, .. Gain Time ...
you know. .. Indicate the End . ..and that’s all we hove to say.

Unit 9

p. 87, act. 3 PA: Main idea: Firefighters are considered real life
haroes. Secondary ideq: They must study and prepare
themselves physically. / Main idea: Physicians study how the
h.man body works and help people be healthy. Secondary
idea: The path to become a physician is very long.

p. 87, act. 4 sequence / cause & effect / description

p. 88, act. | fitle / introduction / body / subheadings /
conclusion

p. 88, act. 2 PA: Both of them train very hard. Professional runners
participate in competiions: Raramuri tunners compets as
weil, Protessional runners follow speckal diets, unlike Rararmuri
runners who nourish themselves with tortilias and pincle.

p. 89, act. 4 Paragraph 2 Main idea: They do nct consider
themselves professional runners. Secondary ideas: The
money they earn is used to buy seeds. They share and work
their lands. Paragraph 3 Main ideq: For them, running is part
of their cultural hertage. Secondary ideas: For centuries,
they have run across the slopes of the Copper Canyon.
They have been running across the mountains for centuries.
Paragraph 4 Main idea: They don't wear expensive sneakers
cr medern gecr, Secondary ideas: They use sandals made
of old tires and wear traditional clothes. They usually eat
fortillas and pinole. Paragraph § Main icea: We should learn
fram them, Secondary ideas: They are humble. They work
together to benefit their community.

p. 90. act. 1 PA: Why is a drone pilot needed? Where will o
3D printing fechnician work? What do augmented reality
cevelopers do?

p. ?1. act. 4 PA: to control drones that are used to deliver
packages, monitor peilution, or film making / in every house
ond business with a 3D printing machine / They project
agital Images over a person’s normal view of the world to
increase the percention of reality.

p. 91. act. 5 PA; Audience my clossmates Introduction We will
explain to our classmates why it is important for them to
knmow about these jobs and professicns. Subheading 1
Crone Pilot Subheading 2 30 Printing Technician Subheading
3 Augmented Reality Developer Conclusion We will give our
classmates some suggestions.

p. 92, act. 1 Introduction the jobs and professions that will be
reeded in the future, Conclusion research some other jobs
that will be needed in the future.

p. 92, act. 3 PA° Drene Pllot Drones are currentiy usad for
delivering packages. in adaition fo basic services such
as roof inspections, aeral photography, or film making. So,
maore drone pilets will be needed to control them. 3D Printing
Technician Many things are being created by 30 printing
and it is expected that in the fuiure everyone will use a 3D
printing machine. Therefore. technicians will be neaded to
give them rnaintenance. Augmented Reclity Developer
Augmented reality 1s used in the enferfainment industry to
project digital images over a person’s normal view of the
world to increase the perception of reality. In the future,
developers will create new content for this technology.

p. 93, act. 4 PA: Amazing Future Jobs

Unit 10

p. 96, acl. 2 McPherson got info the penalty area. / Thompson
throws the ball to the edge. / Jones crosses it to the center.
/ McPherson strikes and scores @ goal.

. 96, aclt. 3 PA; to create expectation by narrating the details

that lead to the lost-minute goal

. 97, acl. § Underline Look at him here!l There he goes! He's

coming right down the line! Circle An awesome touchdown
by Smith! Square The 21-year-old rockie has been making
great plays all season long.
p. 98, acl. 1 Tom... greets the audience, explains that there are
sight competitors for the uneven bars, and asks Lisa her
opinion about Nina Thompson, Lisa... gives her opinion and
describes Nina's routine on the uneven bars.
p. 98, act. 2 Olympic Arena / ot six o'clock / eight / the uneven
bars / Nina Thompson
p. 98, acl. 3 PA: archery. othletics, basketball, boxing, cyciing,
equestian. judo, rowing, saiing. swimming, tae kwon do,
tennis, volieylall, weightlifting, wrestling
p. 99, act. 4 Soccer match, attacker, defender. penaity area.
score a goal, extra time, goalkeeper Football moking great
plays, run the routes, linebackers, fouchdown Gymnastics
arena, competitor. uneven bars, reuting, handstand. release.
full twisting double
p. 99, acl. 5 Expectiation .. .wait o minute... / We're just about set
for a competition. Pride Brilliant game played by the English
team. / An awesome fouchdown by Smith! Deceplion
French supporters must be disappointed... / Thats a
shame!
p. 100, act. 1 Underline I'm amazed to ses these athletaes reaily
giving their best. / One of the most exciting | have ever
seen; Circle .. .don't you think, Joan?
p. 100, act. 2 PA:They are adding infensity fo actions
p. 100, act. 3 General Information !t is the Poralympic 100-meter
athletic fincl. Detdils It takes place at the Olympic Track.
There are nine countres competing. / General Inforrnation
Wilson won the geld medal. Delails Wilson is 27 years old. He
has experiznce from previcus games.,
p. 101, act. 4 PA: What? The Paralympic 100-meter wheelchair
roce Who? Women Where? At the Champions Track When?
this morning Details There were eight competitors, the
Vietnamese athlete won the gold.
p. 101, act. 5 PA:The eight competitors are in their lanes. /
The competitor starts and Yamamote takes off strongly. /
Nguyen approaches clasely. / Nguyen wins the gold medal.

. 102, act. 1 PA: Greeting Good morning. everybody! Farewell
See you next time!

. 102, act. 2 PA: All the athletes have trained very hord it was

an exceptionally fantastic race.

. 102, act. 3 PA: | feel so inspired. This is the most exciting

competition | have ever seenl

. 103, act. 4 PA. —Good morning, everybody! Welcome 1o the

Champions Trock for the women's 100-meter wheelchair
race. There are eight athletes wanting tc take the gold
home. So. away we gol And Yamamoto takes off strongly.
but Nguyen is approaching closely. Yarmamete stays quite
back and it's going to be Nguyen getting the gold: a silver
forYamaomeoto and Schmidt gets the bronze medal.This is
the most exciting competition | have ever seen; don't you
think, Pedro?

—l agree: | feel so inspired. It was an exceptionally fantastic
race. Congratulations, Nguyen, for winning the gold! It was
Qa pleasure to be here with you all. See you next time!

o

o
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