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Estimado(a) maestro(a):

La Guia Didactica que tiene en las manos es el resultado del esfuerzo realizado por el
gobierno federal y los gobiernos estatales, para garantizar que los(as) alumnos(as) que
cursan la asignatura de Lengua Extranjera. Inglés puedan acercarse al conocimiento y
dominio de una lengua diferente a la materna y, con sus orientaciones, alcanzar una
educacion de excelencia.

Los materiales educativos que conforman el paquete didactico le ayudaran a que
los(as) estudiantes de esta asignatura logren familiarizarse, conocer, comprender y
comunicarse en Inglés como lengua extranjera.

Esta Guia didactica contribuird también a su formacion docente, pues en ella
encontrara recomendaciones metodolégicas y disciplinares para generar mejores
ambientes de ensefianza y aprendizaje de la lengua inglesa; ademas, cuenta con un
disco que contiene modelos orales e imagenes fijas que le apoyaran en su quehacer
docente.

Le deseamos éxito.

Distribucion gratuita. Prohibida su venta.
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Dear Teacher,

YWelcome to Sunburst.

We planned and designed this book to provide you with interesting
social situations that will engage your students in learning English as
a second language. We selected different contexts within the learning
environments that may be attractive, and in which your students will
naturally use the language to communicate.

Sunburst aims towards communicative interaction using the language
as a cognitive and reflexive tool. At the end of this cycle, your students
will be able to express and exchange ideas, talk about themselves and
their emotions, give information about others, build up knowledge,
organize their thoughts, and reflect on the new language.

Here you will find suggestions on how to work each of the activities
provided in 10 units. Reading skills will also be developed with activities
designed for the Reader.

You will also find opportunities to develop research abilities and
cooperative work with your students which will enhance critical thinking
skills and, very important, they will fearn to learn, learn to know, and
learn to do.

Thank you in advance for your enthusiasm and commitment. We really
hope that you and your students will enjoy Sunburst.

Sincerely,
The Authors
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“ " Introduction to the Course
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The Learning Experience

Nowadays the learning process should be focused on the
development of skills and abilities in students that may
help therr solve problems creatively and respond to daily
situations applying what they know.

Objectives are no langer isolated but integrated and lead
students to accomplish this goal. Students should be
able to develop the ability to adapt and continue learning
by themselves throughout their lives {fearning fo learn)
Students should also be conscious that they are part of a
community and they should contribute with these skills,
always guided by democratic values.

Our role 1s to provide them with a learning anvironment
in which they may be able to have significant expenences
that can help them develop the skills they need.
Specifically, in a second language acquisition process,
they should have opportunities to communicate end
interact in real-life situations. For that purpese, Sunburst
series has focused on building an appropriate context
for their age interests, choosing relevant materials; this
gives students the chance to perform social practices,
interacting among themselves and with their teacher,
who will act as a guide to reach specific achievements.

Activities are designed to help them through this process,

practicing the four language abilities (reading, writing,
listening, and speaking) to express ideas, organize their
thoughts, develop critical thinking, and participate in
cultural interactions in different learning environments:

¢ Family and community environment
* Recraaticnal and literary environment
* Academic and educational environment

Each lesson offers a wide range of guided and semi-
guided activities that model what students have to do
to finally prepare the product of the unit, which reflects
their accomplishment according to the social practice of
the language. The role of the teacher is to facilitate and
support students, making thern feel confident.

Collaborative fearning is a key element so it is very important
to build a respectful atmosphere where your students can
commit to work together towards achieving common goals.
Coilaberative fearning helps you and your students identify
strengths and the areas of opportunity for each.

Organization

Sunburst is organized into 10 units. Each of the 10 units
approaches one of the three learning environments
following an alternate sequence with an increasing
complexity level. However, you can taylor the use of the
units according to the needs and reality of your classroom
and students. We suggest that each of them should be
covered in 12 sessions. Each unit is divided into 4 lessons
(see the suggested table below.) Each lesson is pfanned
to cover two 50-minute classes.

Each lessan will guide students to develep the skills they
need to acquire the language. Also, at the end of every
lesson, students will self-evaluate to find out which their
achievernents and areas of opportunity are.

At the end of the four lessons, the bock provides
guidelines for the product and activities that guide them
to perform peer eveluation and self-assessment. After
Lesson 4, the bock provides instructions for the product
presentation and a Review.

Suggested lesson schedule for teaching a unit

Week 1
Week 2

Week 3
Week 4

T st | Sz [ Semora
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Features

Unit Overview

At the beginning of each unit, you will find a Unit
Overview with useful information for the teacher: the
social practices of the language, the environment, and the
expected achievements. It also suggests what resources
you need and the language that is covered in the unit.

Finally, it contains references to the Reader story and
the Evaluation Tool you can use in each unit.

-*j What Do You Want
to Do Together?

1 Family und Commandy Enviranment ) Flender
i Communieative Aetrerty

4i Soeml Pragtos of the Language

<3 Actuevements

1, Autie

-y Vocabulary
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+; Laamung to Know
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f‘_ Introduction to the Course

Unit Question

Each Unit Opener includes & question that arises
students’ interest and curiosity toward the theme of the
unit. You will return to this guestion at the end of the unit,
as g part of the self-evaluation process. Always try to
make your students reflect upon the way their answers to
this question had changed after working on the activities
of the unit.

Lesson Questions

Each lesson will start with a question that is focused on
the skills and abilities that students will develop while
working on the activities of each specific lesson. You will
ask this guestion at the beginning of the lessen; at this
moment, you may accept inferences, oginicns, answers
expressed through body language and gestures, or even
Spanish in case it involves vocabulary. Leave the answer
opened until the end of the lesson when you will have
the opportunity to ask the guestion again; this time,
your students will surely surprise you with the expected
answer.



Features

Developing your class

You might find the following suggestions useful while
developing the lesson in the classrecom:

* RBhym ng words: Clap each time words rhyme and
encourage students to do the same every time they
hear them.

* {fyour students are restless, make four groups and name

each group with a similar word, for example, bat, rat,

cat, hat. Make sure each group recogrizes their name.
Say each word slowly. When the group with that name
histens to the word, they stand up. If they listen to the
waord again, they sit down. Say the words faster and
taster each time. You can play this game for 3 minutes,
more or less. it will help with discrimination of sounds.

* Pronunciation and repeating activities: When students
need 1o repeat a word or expression to practice how it
is pronounced, have them say it in different voices. for
example, whispering, or in a loud voice, "singing’) in a

“tiger's” voice, etcetera.

Appendix

You will also find in some of the activities an Appendix
icon which includes a page number. Every time you find
I, check with your students the information provided
on the corresponding page in the Activity Book. This
information may refer to Language aspects {Learning

to Know), to the development of Skills {Learning to Doy,
or 10 the development of self-directed Learning skills
iLearning to Learn). In this Teacher's Guide we suggest
how to approach it in each specific case: Sometimes
students wilt infer the informatton and the Appendtx will
only reinforce their knowledge; in ather cases, it will
provide structures or expressions for them to use in the
development of their social practices, or finally, it will give
them tips or suggestions on how to perform a task.

- Introduction to the Course

Time to Shine!

This activity will give students the opportunity to reflect
upon the way they learn by contributing with extra
informaticn related to the theme of the unit. It is also
important to mention that the knowledge 1s continually
recycled, so as you start to advance, you will find activities
that were developed previously, There are suggestions

s0 students can transform these Time to Shine! activities
tto significant experiences that will allow them to be
more responsible for their learming process.

Evaluation Tool

At the end of each unit, there is an evaluation tool, which
may help you evaluate your students individually. This tooi
has been adapted to cover the achievernents that your
students should reach, so we hope the tool we designed
makes evaluation a lot easier for you.

Reader

In each lesson you will find a Reader box with a question
that sets a goal to develop your students’ reading
strategies. In order to answer that question, you could
read the pages indicated during the class or assign them
for hemework. The guestions are formulated in a way
that will help students practice the Social Practice of the
Language of the unit and exercise a broad variety of skills
such as predicting, infernng, and sequencing.
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'~ Course Components

* On-ine references to encourage students ic go
beyond their books, using technology;

s Critical thinking and practice probiem salving abilities;
» Cross-curricular activities;

+ (ooperation activities which promote different ways of
interaction;

¢ language structures that will be familiar to students in
real-lfe situations;

* Reflection on students’ learning process;
& Pair or work-group activities;

* A step-by-step process 1o elaborate the product, result
of the skills developed in each of the lessons;

* Reader icon that links the activity to the text;
* A self-evaluation box easy to use;
s Time to Shine! activities;

* Appendix divided in: Learning to Learn, Learning to
Know, and Learning to Do secticns;

» A Glossary that can be used to practice the new
vocabulary and play word-games.

s Alist of irregular verbs

* To enrich their vocabulary, encourage students to
create a class glossary in which they will include all
Activity Book the terms thay think may be useful for them.

The activities in each lesson follow a sequence that goes
from controlled activities to semi-controlled ones and
free practice. This is to promote a gradual development of
students’ skills.

The book has 10 units, with 4 lessons each, to be divided
into two sessions, plus the product development and a
review.

Every unit includes:

+ A Unit Opener which includes the environment,
the social practice of the language, the expected
achievements, and the product;

* Activities that foster the practice of the four skills;

n
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Teacher’s Guide

A comprehensive guide that contains plenty of
suggestions and information to successfully guide
students through their learning process, such as:

Daily plans with a step-by-step description on how
to guide students to perform each of the activities
included in their books;

Activity Book answer key provided at the end
of the Guide;

Instructions on how tec handle the Unit Question and
Lesson Questions,

Suggestions per lesson and per unit on how 10 work
with the Reader;

An gvaluation tool per unit that corresponds to the
aspects to be assesseq;

An introduction of the program which explains the
methodology to be used and how the components are
linkec to create appropriate environments to perform
the social practices of the language;

A scope and sequence section which gives an overall
view of each of the units;

A pronunciation guide 1o help the teacher with the
phonetics of the English language (included in the
audio CD};

1 Difleentisbed Ineiruction
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uncedtined park .

Ul Aoty ook p, 1§ 27

s A list of useful expressions in the classroom to make
teacher and students more confortable with the
language {included in the audic CD);

o Audioscripts of the audios used in the books;

e Ten photo-copiable worksheets to sum up the
contents of each unit.

cD

It includes authentic material recorded with different
pronunciations for the listening and reading activities to
help students:

* mprove pronunciation;

* practice listening skills and ﬂ

language abilities. s co

Track list for a quick reference.

It alsc includes PDF files with:

¢ 80 flashcards with the
vocabulary used;

« 10 appendix pages from the Activity Book;
* 10 evaluation tocls;

* 10 worksheets, one per unit, that may help you expand
your work.
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Reader

It includes 10 texts (both fact and fiction) that will expand

on the Activity Book's topics and real-life situations so

students get further practice. Specifically, the texts:

* Promote reading through appropriate matenal for
students’ age and interests;

¢ Present madels to review social practicas of the
language;

* Practice critical thinking and problem-solving skills;

* Develop reading skills;

* Stimu:ate creativity and imagination;

¢ Provide new vocabulary words;

* Foster research skills.

After each text, you will find some activities through
which students can develop and somehow test their
reading skills.

We walled away slowly, not taking our eves off the kitien.
Before we knew it s mothwr took bim in her imouth and
cacrted him away proudly,

“Mayhe they have a home already,” said Gabriel

“Maybe,” [ said, "but let’s go pet them some mulk just m
W
case,

So, that «urmmer, Gabriel and [ tock out nnlk and fish and
any delicious $craps we could find and left in behind my
garden,

&
s

10

Nowadays, technology is ancther skill to be mastered in
society and, therefore, to be addressed in the classroom.

[n order to help students with their tech development
n English, this secticn introduces an Information and
Communication Technology ({ICT) box with a link to a text,
video, activity, or other muitimedia or interactive materials
that will help students not only develop their ICT skills
and practice English, but also reflect upon the unit's topic
or a related topic.

We never found out where the cats really lived, but
Brownie the kitten always came to visit us when Maggie
wasn't out in the garden. A fow months later, | even woke
up one night becdus Thad a furry lintle vistor at sy
bedroom window

Even theugh he couldn't say it. [ knew that he was
thankful that we got him out cf that hole.

furry: adf Conerd pareT P
Unit2 2"
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Differentiated Instruction Strategies

¢ Bubble Map: It organizes describing attributes of
something; great for visual students.

* Choral Response: It is an excellent way of overall
assessing without singling students out.

* First of Five: It helps shy students start participating.

* Flow Map: It shows sequencing, orders, time lines,
cycles, and relationships between stages and sub-
stages of events.

» Four Corners: It helps shy or struggling students give
an opinion and kinesthetic students to relax.

* Gather Background Information: It helps you include
allyocur students in & way in which they feel you care
about them.

¢ Group Based on Goals: It differentiates tasks by
giving different ohiectives to students depending on
their interests, abilities, or knowledge.

* Individual Respond Card: It helps shy or struggiing
students participate without the fear of being heard.

* Individualized Feedback: It helps struggling students
develop a task with more support and guidance.

Jigsaw: It is a fast, effective way to cover new
information; it decreases student workload and
encourages collaboration.

Mini Lesson: It offers a quick reminder of a theme
that has already been taught before 1o students wheo
need it

Open-ended Questions/Statements: |t lets every
student, regardiess of their ability, to approach the
theme.

Speedometer: It allows struggling students to
use a kinesthetic response to show whether they
accomplished a goal.

Stimulate Student Senses: [t is a great way 10
stimulate students' respense and engage them with a
theme.

Task Card: It differentiates geals depending on
students’ interests and abilities.

Think-Pair-Share: It is a great way to use peer
tutoring; always try to form pairs in which both may

contribute in a different way to attain the achieverment.

Three-minute Pause: |t exercises students’
summarizing.

n
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You may use this section as a reference in case you want to check phonological and pronunciation aspects.

pen fpen/

b bad - fbaed/

[ e oy )
d Ekdid i/ -

L - ket

g et igetl -

tf  chain Afemn/

d3 Jam | rdgeem -
f fall il

v van ven/

6 thin - 101/ o

3 s s 7

§ .See ‘*/si:/ B -

z £00 * fzu:/— :
i . shoe I;_[u:/____ B
3 vision pvigel

h hat /hat/
- m . maniirmaenf -

n i now navf -

g : sing s/ i
o leg /leg/

r red /fred/
] e et

w wet fwel/

12

Vocals and diphthongs

i _see i B
i heeey  thapil .

I _sit st/ )

e ten /ten/

& :Eat | f/kaztf

a  father Mfa:da(ry/ -
a  got _/gat/ (British Englishy
o LB -
U _put pot/
u actmal  ekefudl
o0y -
Ao s kap/ B
3 - fur | A3y -
c Lgbout - Cigbautl -
el | say fser/ -

au g0 /gou/ (British English)

ou - /gou/ (American English)

al [ . /mav ]

a1 oy ibor .
au Jnow fmav/, -
19 _ hear _/n1a(r)/ (British English)
e _hair _ /hea(r)/ (British English)

ua pure /pjua(ry/ (British English)



- Useful Expressions in the Classroom &

You may use these expressions every day in the classroom to help your students be more familiar with the English
language. They have also been recorded in case you want to check phonalogical and pronunciation aspects.

You could use Tongue Twisters (She sells sea shelis by the sea shore) and songs lyrics, and you could suggest your
students to record the new expressions they learn and then listen to themselves or to their classmates. This may greatly

improve their pronunciation skills.

These expressions are for you. Practice them before class to gain more confidence.

Classroom Language for the Teacher

Act out

Mime.

Ask questions

Check the speiling.
Check the punctuation.
Check your partner’s work.
Check your work.

Clap.

Come to the board.
Come to the front,
Complete the sentences.
Copy this.

Count.

Describe.

Do this exercise as homework.
Follow the instructions.
Help your partner.

How are you today?
Identify.

Line up.

Listen carefully.

Look at the flashcards.
Look at the pictures.
Look at the board.
Look.

Name.

Open your books

Pay attention,

Play.

Point.

Show.

Read aloud.

Read.

Remember tc do your homework.

Remember 1o pay attention.
Rermember to show respect.
Repeat the words,

Repeat.

Review your work.
Settle.

Calm down.

Sing.

Sit down.

Stand up.

Take out your homework.
Take out your pencils.
Take out your notebook.
Take turns.

Talk.

Think of...

Work in pairs.

Work in trios.

Work in groups of four.
Work on your own.
Write in your notebock.
Write on the board.
Write some sentences.

Classroom Language for the Student

Can | borrow a pencil?
Can | borrow an eraser?
Can | have a piece of paper?
Can you repeat that?
Excuse me.

Good morning.

Good afternoon.

Hello / Hi

How do you say?

How do you spell?

| don't understand.

May | go to the bathroom?
Please

Speak slowly.

Thank you.

13
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Scope and Sequence

Unit 1
What Do You Want to Do Together?

Family and Cormmunity Environment

Achievements

1. Explore and listen to conversations where
people arrange meetings.

2. Interpret expressions used by speskers.

3. Assume the role of a speaker in a
conversation.

Unit 2
What Fun Thing Has Happened to You?

Recreational and Literary Environment

Achievements
1. Explore fun personal anecdotes.

2. Analyze different aspects of storytelling.
3. Tell a personal anecdote.

Communicative Activity

Exchanges assoctated with specific purposes
Social Practice of the language

To exchange expressions to arrange meetings

Teaching Guidelines

1

Analyze ways to start a conversation and take turns. Compare face-
to-face and remote conversations, Infer the topic with words and
expressions used by speakers. Analyze language formulas to start
and end a conversation. Expand vocabulary by clarifying meaning
of unknown words and expressions. Define the meaning of action
words.

. Infer the tepic with words and expressions used by speakers. Analyze

language formulas to start and end a conversation. Expand vacabulary
by clarifying meaning of unknown words and expressions. Define

the meaning of action words. Compare tone, volume, and rhythm

of speakers. Recognize speakers’ behavior and attitudes. Relate the
meaning of expressions to body language.

. Decide what to say. Monitor body language and features of

pronunciation. Listen to and respond to what the other speaker says.
Evaluate what needs to be known. Establish details about events.
Start a conversation with introductions and greetings. Accept or reject
invitations. Offer alternatives. Start and end conversations. Respect
turn taking conventions. Regulate intonation and volume.

Communicative Activity

Exchanges associated with specific purposes
Social Practice of the Language

To tell short stories of interest

Teaching Guidelines

1

Activate previous knowledge to recognize topic, purpose, and
audience. Appreciate body language. Analyze story structure;
beginning, climax, development, and ending. Determine the elements
in anecdotes: narrater, protagonist, secondary characters, setting. Ask
about words and expressions that express surprise or expectation to
incorporate in their own vocabulary repertoire. Make connections with
personal experience. Promote recognition and vatuing the telling of a
personai experience.

. Compare adjectives and verb tenses. Investigate the meaning of

new words and phrases. Value the importance of connectors in
storytelling. Analyze features of pronunciation in the teiling of fun
anecdotes.

. Choose an anecdote to share. Say phrases and short sentences

using appropriate tenses. Use adjectives and connectors to enrich

an anecdote. Make the most of body language and features of
pronunciation. Recognize the positive aspects of effort by students to
tell a story.
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Unit3
What Problem CanYou Solve?

Academic and Educational Environment

Achievements
1. Explore short illustrated guides.

2. Interpret information to follow steps.
3. Wiite instructions.

Unit 4
What Do You Think About the News?

Familiar and Community Environment

Achievements
1. Listen to and explore the news
in familiar contexts.

2. Understand audic news.
3. Exchange opinions.

-~ Scope and Sequence

Communicative Activity

Interpret and follow instructions

Social Practice of the Language

To follow information from an itlustrated guide to solve 2 problem

Teaching Guidelines

1.

Analyze textual components and key words to determine purpose
and audience. Evaluate patterns used to link and organize information.
Determine the function of graphic components. Associate graphic and
textual components. Anticipate the topic based on graphic and textual
COIMponents.

. Ask guestions to analyze content. Use contextual clues to infer

meaning of words. Interpret actions illustrated in graphics and
associate them to steps. Contrast the order of steps in a seguence.
Ask quastions to understand how to follow steps. Analyze sentence
types used to describe steps or instructions. Reflect on how steps are
written. Follow steps or instructicns to check understanding.

. Define audiance and purpose. Analyze which and how many steps are

needed to solve chosen problem. Write sentences that describe steps
and reflect how steps are connected. Use their repenrioire of words
and expressions to write steps. Write steps and a draft, Define textual
and graphic components t¢ include and how to link them to steps.
Analyze absence or presence of unnecessary words.

Communicative Activity

Exchanges associated to media

Social Practice of the Language

To exchange opinions about audio news

Teaching Guidelines

1.

Predict or anticipate information using contextual clues and key
wards. Identify sound rescurces: pauses, sound track, and sound
effects. Evaluate rhythm, pace, and sounds used by the speaker.
Identify pauses that indicate a change in topic or idea. Understand
information related to basic questions and some details. Reflect on
the type of words used to indicate who is tatking {pronouns). Contrast
expressions to link reasons or ways.

. Check meaning of words and expressions to expand own vocabulary

repertoire. Identify ways to talk about the same event or thing.
Analyze the content of news by asking and answering basic
guestions. Compare expressions used to describe events {Some/
Japanese/30 officers have expressed their total/complete/support.}
and to add details. Determine when there 1s uncertainty.

. Decide what they want to say. Reflect cn what they need to know

1o express opinions. Offer examples of open expressions used to
exchange opinions. Exchange expressions about the content of news.
Ask for clarification. Monitor the use of expressicns to start and end
conversations. Respond to body language. Respect turn taking. React
to speakers’ opinions and regulate pace and volume when speaking.

15
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Unit5
How Can You Compare Your Country

to Others?
Recreational and Literary Environment

Achievements
1. Explore short travel storiss.

2. Complete a guided reading.

3. Distinguish and compare natural and
cultural similarities and differences.

4, Wite sentences with descriptions and
COMparisons.

Unit 6

How Can You Find and Share Information
About a Topic?

Academic and Educational Environment

Achievements
1, Explore museumn cards.

2. Look for information about a topic in
different texts.

3. Analyze informative texts.
4, Record information.
5. Share information of museum cards.

16

“Scope and Sequence

Communicative Actlvity

Understanding of self and others

Social Practice of the Language

To read a travel story to discover natural aspects
and cultural expressions

Teaching Guidelines

1. Anticipate content based cn images and titles. Analyze topic,
audience, and purpose. Compare common elements and structures of
a travel story. Link stories and personal experiences or emoticns.

2, Provide reading strategies. Analyze ways of checking meaning of new
words and phrases. Reorder paragraphs of a story. Use diagrams to
contrast actions according to time and place that they are carried out.
Reftect on the author's decisions reflected in a text and their effect
on the reader. Organize natural aspects and cultural expressions with
diagrams.

3. Use expressions to write about their own culturat expressions
and natural aspects. Elaberate on descriptions, based on group
contributions. Compare natural aspects and cultural expressions.
Reformulate expressions when there are false starts or a lack of
understanding. Promote opportunities for students to evaluate their
preconceived ideas about other cultures and to discuss how what
they have learned has changed these.

4, Write descriptive and comparative sentences following a model. Use
a variety of resources to deal with uncertainty (asking the teacher,
using a dictionary, asking other members of the team, etc.). Complete
a diagram or chart with similarities and differences in natural aspects
and cultural expressions. Review information to determine relevance.
Check spelling by comparing words with others.

Communicative Activity
Search for and select information

Social Practice of the Language
To gather information about 2 topic to make cards and set up an exhibit

Teaching Guidelines
1. Contrast function and purpose. Link the tapic to personal interests.
Retell the order in which information is presented.

2. Select topics for an exhibit. Choose appropriate reference sources
from a list. Explore important printed resources to answer questions
that guide information searches,

3. Understand the topic and general idea and check the meaning of
waords. Compare uses and forms to express passive structures.
Select main ideas refated to the topic of the exhibit.

4. Select and discard information according to relevance for an exhibit.
Order main ideas into hierarchy to create cards. Paraphrase main
ideas in writing. Organize sentences into a paragraph. Check speliing.



Unit 7
How Can You Talk About Your Appearance

and Abilities?
Family and Community Environment

Achievements
1. Listen to and explore appearance of
familiar people.

2. Understand descriptions.
3. Describe own appearance.

Unit 8
What Do You Want to Play Together?

Recreational and Literary Environment

Achievements

1. Listen 1o and explore expressions used to
accept or reject requests.

2. Understand expressions used to accept or
reject requests,

3. Exchange expressions used to accept or
reject requests.

~ Scope and Sequence

Communicative Activity

Exchanges related to oneself and others

Social Practice of the Language

To describe and compare appearance and ability at different ages

Teaching Guidelines

1. Ask guastions that help to determine who and what 1s being tatked
about. Discover new words and expressions 1o expand vocabulary
repertoire. Reflect on previous knowledge and experiences.
Determine crder in which information and details are presented in
descripticns.

2. Ask guestions to check understanding. Analyze expressicns used
to describe people and abilites and reasons for explaining these.
Distinguish general information from details. Reflect on the use
of connectors to link information. Paraphrase information to ask
for clarification of meaning and axpand repertoire of words and
EXQressions.

3. Share relevant information and some detaits. Use questions for
clarification and a more detailed understanding. Focus on the rhythm
and intonation of expressions.

Communicative Activity

Ludic expression

Social Practice of the Language

To accept or reject requests in playing roles

Teaching Guidelines

1. Anticipate topic and purpose using contextual clues and
characteristics. Ask questions to deal with uncertainty. ldentify
modality. Identity intonation and attitude. Recognize behaviors of
speakers and listeners that help buid meaning. |dentify who makes
and who receives a request.

. Activate previous knowledge. Anticipate general meaning through
non-verbal clues. Check meaning of words and expressions. Analyze
expressions’ sentence type and tenses. Examine use of words
and expressions that connect ideas, Record key words and ideas
in a diagram to record relevant information. Paraphrase words and
expressions 1o check understanding.

3. Choose topics and situaticns for requests as well as attitudes of

participants. Propose repertoire of words and expressions. Ask and
answer guestions to request and contnbute information. Use notes to
record information that needs to be remembered. Intervene in short
dialogues with confidence and relevance.

17
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How Can You Find Things Out About

Others?
Academic and Educational Environment

Achievements
1. Explore questionnaires with different
guestion types.

2. Read questionnaires with different
guestion types.

3. Lock for and interpret documentary
infermation about a topic.

4. \Write guestions about a topic.

Unit 10
How Can You Explain How to Get

Somewhere?
Family and Community Environment

Achievements
1. Explore directions.

2. Understand directions to get from one
place to ancther.

3. Describe the immediate environment as a
reference point.

4, Give directions.

5. Write directions to get from one place 1o
ancther.

. .~ Scope and Sequence

Communicative Activity

Exchanges associated to specific purpeses

Social Practice of the Language

To register information about a topic to create a quastionnaire

Teaching Guidelines

1. Anticipate topic, using contextual clues. Compare guestionnaire
structures. Link purpese of questionnaire to audience. Classify
guestions according to form and topics.

2. Categorize guestions according to function. Practice intonation and
rhythm of questions and parts of questions. Compare position of
auxiliaries in relation to tense and affirmative or negative aspect. Use
strategies to distinguish between different meanings of words that
are written the same.

3. Select refarance sources to search for information according to
chosen topics. Use an index, titles and key words to recognize
relevant information. Interpret visual resources that support content.
Assess main ideas and select information o create questionnaires.

4. Explore aiternatives to write guestions, based on the topic and
audience. Include details in questions to make them more precise.
Review speiling and punctuation conventions. Promate the
handing out of guestionnaires so that others can answer students’
questionnaires.

Communicative Activity

Exchanges asscciated to the environment

Social Practice of the Language

To exchange information to move around in a place

Teaching Guidelines

1. Differentiate between who gives and who foliows directions.
Analyze ways in which visual resources can be used when giving
directions. Expand vocabulary repertoire about places and means of
transportation. Evaluate purpose of directions.

2.Think of questions whiie listening to improve understanding. Ask
questions to check understanding. Compare expressicns that talk
about places and points of reference. Classify expressions and
abbreviations to indicate distance.

3. Use previous knowledge on giving directions. Express personal
location and that of others using cardinal points and other references.

4. Ask for others’ attention assertively and politely to ask for directions,
Improve pronunciation of widely used words and expressions.
Practice different ways of giving and asking for directions.

5. Select the starting point and destination. Write sentences to indicate
how to get somewhere. Ask questions to add necessary details. Verify
directions by tracing a route on a map.



94 What Do You Want
|

to Do Together?

@ Family and Community Environment @ Reader

@ Communicative Activity "Let’s Do Something!” pp. 5-16, Track 38
' Exchanges associated with specific purposes :

{®: Social Practice of the Language
To exchange expressions to arrange meetings.

@ Achievements
~» Explore and listen to conversations where people
arrange meetings.
* |nterpret expressions used by speakers,
* Assume the role of a speaker in a conversation.

1@: Audio
Tracks 2-7

{®: Vocabulary
* I'm afraid

* appointment
* 23t out

* going hiking
* going

¢ mall

* practicing

* \What a prty!

@ Product

1@ Leaming to Leamn
. A Plan to Meet

Your veice: intonation

@ Evaluation tool

1®): Learning to Know
@ 9 Chservation Guide

Present continuous to talk about plans

and arrangements Photocopy the observation guide provided on page

N . 30 and use it to evaluate a group of four students
{®:- Learning to Do at a time.

Friendly invitations
{@: Worksheet

As an extra activity, you can use the Worksheget on
page 146.

19
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Achievement

Explore and listen to conversations where people
arrange meetings.

Teaching Guidelines

+ Analyze ways to start a conversation and take turns.
- Compare face-to-face and remote conversations.

Development

What do you want to do together?

Write on the board: What do yvou want to do together?
You can ask students to imagine it is atter school or
weekend, and then elicit answers. At this point, you
may allow some Spanish words to help them feel
more confident to express themselves, but always
provide them with the words or phrases in English and
have them repeat after you.

Work in pairs. What activilies can you see in the
picture? What do you like doing after school with
friends? . 7~

To get students to activate previous knowledge, ask
them to describe the activities in the picture. You can
first elicit the activities from the whole class. Model
the activity first. Then ask students 1o work in pairs
and tell each other what they like doing after school
with friends, Elicit some answers.

Unit 1 * Activity Book p. 6

, Differentiated Instruction For this activity
you can use the Gather Background Information
strategy to make all students feel included. As you
monitor, ask shy studenis what acivities they like
doing, and use these as an example before you elicit
mare answers from the class.

. Listen to two conversations and circle the activity

the children want to do fogether in the picture in
Activity 1. Then answer the questions. a 25

You could explain that students will listen o two
conversations. Ask them to pay attention to the
activity they refer to. Play track 2. Ask then to look

at the drawings in Activity 1 to choose the activity
from those. Have them circle the correct one, Then
read the questions together and make sure students
understand the words. Elicit the aspects they noticed.
Play track 2 again and pause after each conversation
to check answers.

. Work in pairs. Reflect on how the conversations

happen and complete the sentences. dsﬁ

This activity is 1o analyze ways to start & conversation
and take turns. Read the two sentences out loud and
ask students to predict the correct answer. Then play
track 3 and pause it after each guestion, eliciting if 1115
a guestion or a staternent. You can then ask students
why they think we use guestions In cenversations,
and emphasize that questions are important 10
participate and take turns in conversations,

. Listen to the first conversation again and write B

(Brenda) or H (Hector). 4@ T
Ask students to listen again and label the lines

according to who says each line. Then ask students 1o
practice reading the lines in pairs.

r 7 Differentiated Instruction For this activity
yau can use the Use Your Own Words strategy to
challenge stronger students. Ask students who finish
first to reteil the dialogues in their own words.

. Tell each other who usually invites you to do

things with you after school.

Help students to start producing sentences and
communicating in Enghish. If they don't know a
word or phrase, provide vocabulary and correct
prenunciation as necessary.
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Achievement

Explore and listen to conversatiens where people
arrange mestings.

Teaching Guideline

- Infer the topic with words and expressions
used by speakers

- Analyze language formulas to start
and end a conversation.

« Expand vocabulary by clanfying meaning
of unknown words and expressions.,

+ Define the meaning of action words.

Development

. Share what you can remsmber about the
conversations in Activity 2. © 7

Ask students to take a minute to try and remember
the conversations from the previous activities. Then
get them to compare their ideas in pairs. Regroup
them into new pairs to compare their ideas again
Elicit some answers from the ¢lass. You can write
use‘ul vocabuiary of phrases on the board.

Differentiated Instruction For this activity
you can monitor and use guiding guestions and
paraphrasing to help struggling students. E.g.: Are you
busy/Are you doing anything?

. Work in pairs. Put the lines in the right order. Then

practice the conversation.

Ask for two volunteers to read the first two lines of
the conversation. Then ask students to work in pairs to
number the rest of the conversation. When checking
answers, use concept checking questions Lke: Which
line answers the question "Are you busy?” Is he
busy? Ask students what the last line is, and how
they know. Ask them to circle Bye!You can also check
understanding of “What a pity!” by giving examples
of good and bad situations and asking students to only
respond with “What a pity!” for the bad ones.

‘IOG

. Circle the way the kids finish the conversation.

Do you know another expression fo finish
conversation?

Ask if students know any ways of ending a
conversation. You could elicit: Goodbye, See you later,
Take care.You can emphasize that it 1s not always Bye!
and sometimes 1t 15 another phrase that talks about
seeing each other again.

. Work in pairs. Complete the conversation

below with your own words. Then practice the
conversation with your partner.

You could explain that they can complete the gaps
with any suitable words so as to invite one friend 10 go
somewhere, Then ask them to perform their dialogues
and ask for volunteers to do this in front of the class.

Time to Shine

Ask students to work in small groups and come up

with a list of the most popular activities for children

where they live. Ask for personal input like: Do you like

shopping? When do you go to the park?

5 % Allow students time to discuss the question in
¥ smali groups and monitor. You could aiso ask

them if they think it would work in their family or
compare it to how their family does things.

Product: A Plan to Meet :

Organize the class into teams, read the first instructio
aloud, and have them draft their lists on a sheet of
paper: encourage students 1o use a dictionary. Once
you have checked themn all, read the second instruction
and monitor while they copy their concerns onte strips
of paper. This is your first piece of evidence. Don't
forget to ask students for the strips of paper and keep
them safe as they will be used at the end of the unit!

Self-evaluation

v

You could read the statements in the box together to
make sure everybody understands what they need
to self-evaluate. If necessary, go back to some of
the previous activities so that students understands
what sach statement refers to. Read the tip provided
and make sure to offer individual support to those
students who detected areas of opportunity.

Unit 1 « Activity Book p. 7 21
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Achievement
Interpret expressions used by speakers.
Teaching Guidelines

+ Infer the topic with words and expressions used by
speakers,

* Analyze language formulas to start and end a
conversation,

+» Expand vocabulary by clarifying meaning of unknown
words and expressions.

* Define the meaning of action words.

Development

Do you like going to the mall with friends?
What do you do there?

Ask students: Do you like going to the mall with
friends? What do you do there? Elicit some answars
from the class to help them activate their previous
knowledge and become familiar with the context of
the reading.

Look at the picture. Discuss the questions.

In this activity, students will infer the topic with words
and expressions from the dialogue. They will alsc

use their glossary to expand vocabulary and clarify
meaning of new words. Read instructions aloud and
have students werk in pairs on the task so they can
focus on the meaning rather than the pronunciation

Unit ¥ » Activity Book p. 8

of the conversation. Have them look up the Glossary
itemn (eat out), 5o they can telt you that they are going
to go to a restaurant in the mall.

Read the didlogue. How do they start the
conversation? How do they end it? Are they
friends? How do you know? What do they
decide to do? Then complete with words
from the box.

Yeu could elicit the answers to the questions so that
students analyze the content of the dialogue and the
language formulas te start or end a conversation, Ask
question by question and accept logical answers.
Then, you could ask students to read the dialogue
again and complete it with the words in the box.
Monitor and tell students when they have written
Incorrect answers in the gaps. Ask students to
compare their answers in pairs, before you check
answars. As you elicit answers, write them on the
board with their collocations from the text. E.g.: going
to the mall, have plans, etc.

Work in pairs. Write in the chart what words
or phrases you can use to start and end a
conversation. g 7~

Students will analyze language formulas used to stant
and end conversations. Ask students to look at the
chart and tell you what kinds of words need to be
written. Then ask students to find an example in the
text to check understanding (Hior Hello). Then ask
students to work in pairs and complete the chart.
You can ask volunteers to write the answers on the
board in two columns. Once the chart is compiete
on the hoard, ask students to repeat the words and
phrases. You can make this more active, by adding a
challenge of getting them to raise their left or right
hand depending on if it is for starting or ending a
conversation, or any other physical response that
seems appropriate for your group.

g\ "7 Differentiated Instruction For this activity
you can use the Group Based on Goals strategy by
providing weaker students with the words they need
to use in the charts, and asking stronger students to
spell the words.
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Achievement
Interpret expression used by speakers.
Teaching Guidelines

» Compare tone, volume, and rhythm of speakers.
* Recognize speakers' behavior and attitudes.
* Relate the meaning of expressions to body language.

Development

. Work in pairs. Read the conversation in Activity
2 changing the phrases to start and end. Use the
phrases in the chart t¢ help you.

You could organize pairs. Then ask them to go through
the dialogue in Activity 2. Then ask them to identify the
phrases they can replace to greet in a different way.

if required, elicit possible phrases, such as, Hi, Heillo,
Good morning, Good afternoon, etc. Point out that
those phrases are in the chart in Activity 3.

Learning to Learn (‘“/,,,

Ask the guestion from the box and elicit students’
prior knowledge; encourage them to go to the
Appendix if needed.

. Listen and circle the one that sounds friendlier.

7§

Play track 5 and let students listen and circle a

number. Then let them compare their answers in pais.

Play track 5 again, and this time pause after each line,
asking students if they think it sounded friendly or not.

g'm"' Differentiated Instruction For this activity
you tan use Facial Expressions to help struggling
students to identify the intonation. Repeat the phrase
with the corresponding intonation ard a friendly or
unfriendly expression.

. What happens to the voice to sound friendlier?

Match the charts to the intonation. Practice
reading the expressions in Activity 5.

You could tell students that the activity consists

of identifying the bars and grids in their books.

Ask: Which corresponds to friendly and which to
unfriendly?Then ask students to decide In pairs
what they think friendly and unfriendly volume and
intonation looks like on the chart. Elicit the answers
with guestions like: How many bars? Does the line
go up or down? is the line straight? Check answers.
Then drill the expressions in Activity 2 with a friendly
intonation or an unfriendly one to practice.

. Choose two expressions from Activity 5. Draw

the body language you would use with each
exprassion in your notebook.

Ask students to show you friendly and unfriendly body
language. Then ask them to chocse two expressions
and make a drawing of body language for each one in
their notebooks. Monitor and offer praise.

Ask students what activity they think he will
want to do next. Students can work in small
groups to make a short ist.

Product: A Plan to Meet [aly

Organize the class into groups, read the first and second
instructions aloud, and have them follow the models
included in this lesson to write their expressions. Monitor
while they work to check all their writing. Once you have
checked them all, read the third instruction and monitor
while they copy thermn onto cards. This activity will be
your second piece of evidence.

Self-evaluation

You could read the statements in the box together to
make sure everybody understands what they need
to self-evaluate. If necessary, go back to some of
the previous activities so that students understands
what each statement refers to. Read the tip provided
and make sure to offer individual support to those
students who detected areas of apportunity.

Do you like going to the mall with friends?
What do you do there?

Invite students to answer the guestion in groups. Then
elicit answers. E.g.: Who likes to go to the cinema’
Who loves eating out?

Unit 1 = Activity Book p. 9 23
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Achievement

Assume the role of a speaker in a conversation.
Teaching Guidelines

- Decide what to say.

- Monitor bedy language and features of pronunciation.

- Listen to and respond to what the other speaker
says.

Development

What do you do when you want 1o meet a
friend?

Ask students. Whar do you do when you want to
meet a frend?, and encourage them to say how they
arrange to meet.

When and how do you accept and reject
invitations?

in this activity, students will try to recall some useful
language used tc accept or reject invitations. You can
start by asking students how they would respond to:
Do vou want to go get some ice cream? Write one
sample response on the board. Then ask students to
write more in their books. Tell them that they can look
at previous lessons to help them.

Unit 1 * Activity Book p. 10

2,

=

Work in pairs. What language can we use for
invitations? Lis‘;\‘en and then write Accept or
Reject. ﬂg§ ”:53

Ask students to listen to track 8 as they read the
phrases in the chart. Then you could instruct them
1o decide which phrases are useful for accepting or
rejecting an invitation and write the headings. Check
as a class. Listen and write a response.

Learning to Do “",,‘,,

Ask the question from the box and elicit students’
prior knowledge; encourage them to go to the
Appendix 1f needed.

. Can you remember any other phrases from

previous lessons? Write one in each side of the
chart.

Have students write the sentences they remember in
each side of the chart.

Listen, read, and write a response. ayg

In this activity, students will listen and respond to

the invitation Explain that they are going to listen to
Invitations and that you will pause after the invitation,
sp that they can decide if they want to accept or reject
the invitation and write a phrase to do so. Play track

7 and pause, leaving encugh time for them to write
after each speaker. Then play track 7 again so that they
can check what they have written. Elicit oral answers
from the group by asking for four accepting and four
rejecting phrases for each line.

. Write down four invitations to things you want to

do. Practice asking and responding. Remember
fo use f;i}eﬂndly body language and tone of voice.
. . 08,

L

Students will decide what to say in this activity and
then they will listen and respond to each other. They
will also focus on body language and tone of voice.
Ask two students 1o read the medel provided in the
speech bubbles. Ask them if their body language
and voice were friendly. Then ask students to work
individually first to write down four things they want
to do In the speech bubbles. Monitor and offer
suggestions or corrections. Then ask students to
work in pairs and take turns to read their mvitations
and respond; remind them to pay attention toc bedy
language and intonation.

~ 4~ Differentiated Instruction For this activity you
can use the First of Five strategy asking students to
use their fingers as a scale of one to five to express
the help they think they will need to perform it. Work
closely with students that need more help.
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Achievement
Assume the role of a speaker in a conversation.
Teaching Guidelines

+ Evaluate what needs t¢ be known (tone of voice,
words, expressions).
» Establish details about events.

Development

. What do you need to know to arrange to meet
someone? Read and write one exira in each
category. -

You could elicit students about the phrases they could
use for ditferent purpeses (information, questions,
how ta say them, etc.) and then have students read
the four categories and discuss what they refer to.
After that, ask them to think of another expressicns or
phrases they could include in each categery. Suggest
that they go back to the previous activities for ideas.
Monitor to offer help if needed. Check as a class.

; Differentiated Instruction For this activity
you can use the Choral Response strategy to slicit
answers. In this way, you will encourage shy or
struggling students to participate.

Learning to Know "

Ask the guastion from the box and elicit students’
prior knowledge; encourage them to go 10 the
Appendix if needed.

. Work in pairs. Have a short conversation and

arrange to meet after school

Have students perform short conversations, using the
phrases they have learned so far.

' g Discuss the question related to the text from
4 the Reader. Ask students if they think the
farmly will just sit on the couch all day and literally do
nothing. Elicit some examples of things they might
end up doing.

Product: A Plan to Meet

In this unit students will use some strips of paper with
useful expressions to have a conversation where they
arrange to meet. In this lesson, students will write
three phrases to invite somecne to do an activity and
three phrases to respond to invitaticns. Organize the
class into groups, read the first couple of instructions
aloud, and have them follow the models included In
this lesson to write their phrases. Monitor while they
work to check progress. Once you have checked
them all, read the third instruction and menitor while
they copy the phrases onto cards. This activity will be
your third evidence in this unit; ask students to file it
following the procedure of your preference.

Self-evaluation

Organize students in pairs. Read the instructions out
loud. Monitor and provide support as needed. Give
students a minute to reflect on how successfully they
completed the activity.

What do you do when you want o meet a
friend?

Ask students the gquestion and, this time, invite them
to use the expressions they learned in this lesson.

Unit 1 « Activity Book p. 11 25
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Achievement
Assume the role of speaker in a conversation.
Teaching Guidelines

» Respect turn taking conventions.
» Regulate intonation and volume.

Development

How do you arrange to meet friends?

Wirite on the board: How do you arrange to meet
friends? Invite a pair of volunteers to the front. Ask
them to imagine that they are free this afternoon and
want to do something. Ask them to act out how they
arrange to meet.

Read the dialogue. What are they talking about?
Complete the dialogue with your own words and
practice saying it with your partner. T

This activity will provide support and serve as a model
far the productive activity later in the lesson. Ask
students to look at the picture and guess what they
are talking about. Then divide students into pairs and
ask them to write in the missing words. After you
have allowed students to compare answers with other
groups, elicit the missing words from the whole class.
Encourage everyone to shout out the correct answer.

Unit 1 » Activity Book p. 12

Have them work in pairs and practice saying the
dialogue. You could have a choral drilling to encourage
shy students to participate more confidently.

. Look at the description of the different parts of the

+

conversation. Number them in the correct order.
¥ 7

Read out each description one by one. Paraphrase
where needed or provide another example to clarify
meaning. Then ask students which one happens first,
and ask them to give you an example for each one
from the dialogue. Write the numbers on the hoard for
students to check their answers.

i&k '3 Differentiated Instruction For this activity
youcan use the Think-Pair-Share strategy trying to
form pairs in which one of the students may tuter the
other. Be sure to highlight the contributions of both
students.

Work in pairs. Practice reading the dialogue. Pay
attention to the infonation and volume you use
o sound friendly.

First ask students to listen and repeat the lines in

the dialogue, or choose two strong students to

read the dialogue first. Then divide students into
pairs and ask them to practice reading the dialogue
with friendly intonation and volume. Monitor and
correct pronunciation. If there are any errors being
repeated, ask the class to stop and first drill the
correct pronunciation before letting them practice the
conversation again.
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Achievement

Assume the role of a speaker in a canversation,
Teaching Guidelines

- Start a conversation with introductions
and greetings.

* Accept or reject invitations.

» Offer alternatives.

+ Start and end conversations.

+ Respect turn taking conventions.

+ Reguiate intonation and volume.

Development

. Rehearse a dialogue to amange to meet. Use the
expressions in Aclivity 1 to help you. Change the
undetlined parts. § f

In this activity, students will practice the essential
learning outcomes from the unit. They will start

a conversation, accept or reject invitations, offer
alternatives, and end a conversation. All the time,

they will respect turn taking conventions and regulate
intonation and volume. They will use the dialogue given
on the previous page. Ask thern to work in pairs and
rewrite the underlined parts of the dialogue with their
own ideas. You can do the first one together as a class.
Monitor closely and provide corrections. Make sure to
also offer praise as you manitor, not only for accurate
ianguage use, but also for the ideas students contribute

I’ 7 Differentiated Instruction For this activity you
cafi use the Group Based on Goals strategy to ailow
stronger students to write their own dialogue, not
relying so much on the one that is provided.

. Present your dialogue fo another pair. 3~

When you have checked most of students’ work, you
can ask them to act out their dialogue to another pair.
Ask students if they remember the volume bar and
grid. Tell them they are going to listen to each other
and complete it according to what they sound like. You
can provide a model by reading a part of the dialogue
with a student and then eliciting how they would
complete the chart for you.

" "3 Differentiated Instruction For this activity you
can use the Group Based on Goals strategy allowing
struggling students to work together and read the
dialogue instead of acting it out. To practice and
develop the students’ digital ahilities, encourage them
to do the activity suggested in the box.

Ask students if they were right about the

family's big do-nothing day. Elicit some ideas.
You can also elicit general responses to the story. Ask
students what their families would do on a day of
doing nothing.

Product: A Plan fo Meet [z

In this fesson, students will put their strips of paper
with useful expressions for arranging to meet into use.
They wili use them to improvise conversations. You
could play some music for them to relax and feel less
self-conscious when speaking. You could first model
the activity with a student or ask a pair of volunteers
to act out a dialogue. Ask students to work in pairs
and take turns to invite each other to meet using their
strips of paper. Monitor and offer praise. Make note
of errors to provide feedback and corrections to the
whole class after the activity. Ask students to give
each other feedback about their body language and
intonation.

Self-evaluation

You could read the statements in the box together to
make sure everybody understands what they need
to self-evaluate. If necessary, go back to some of
the previous activities so that students understands
what each statement refers to. Read the tip provided
and make sure to offer individual support to those
students who detected areas of opportunity.

Unit 1 = Activity Book p. 13 27
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- Assessing my Leaning Process

Product and Assessing my Learning Process

| suggast that you.

invite students to reread the tips given at the end of
each lesson and reflect on how these tips may help
them to improve. Have them write their conclusions
in their notebaok. Makea sure to record which students
need help so that you may design strategies to
support them.

In this session, students will improvise their dialogues
to arrange 1o meet. Read aloud each of the steps. You
can ask a volunteer to model the activity with you first.

Remember you always have the option to adapt
the preduct ta your class's needs and interests. If
students are not confident encugh to come to the
front of the class, first put them into pairs and ask
them to practice. You can then regroup and as« them
1o practice again and again, until they feel more
confident.

Peer evaluation

Ask two of your classmates to write in your
notebook comments about your dialogue
presentation. Follow the example.

Orce all pairs have presented, give students some
time to exchange books to receive peer feedback.

Monitor to make sure all commaents are respectful,
and offer praise.

Unit1 * Activity Book p. 14
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. Work in pairs. Say what you need to think about

when having a conversation to plan to meet
someone.,

Organize students in pairs. Read the instructions out
loud. Monitor and provide support as needed, Regroup
students into groups of four and ask them to discuss
their responses. Give students a minute to reflect on
how successfully they completed the activity Elicit
reflections from the different groups.

. Look back through the lessons and check what

you have leamned to leam, to know, and to do.
After that, you can go to page 111 and check.
Tell students to go to page 111 to check the themes
presented in the Appendix so they can recall what
they learnad.

. In your notebook, write what you think was

difficult fo achieve. Check the tips given at the
end of each lesson and explain how they may
help you to improve.

Invite students to reread the tips given at the end of
each lesson and reflect on how these tips may help
them to improve. Have them write therr conclusions
in their notebook. Make sure to record which students
need help go that you may design strategles tc
support them.

What do you want to do together?

Finally, organize the class into small teams and read
the title of the unit aloud: What do vou want to do
together? Give them a few minutes to discuss their
answers while you walk around and monitor. Ask one
person from each team to share their answers with
the rest of the class.
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Review

The aim of these activites is to first have students
work individually so they can practice the skills they
learned during the unit. It is & great opportunity to give
individualized support to struggling students. They
then have an opportunity for further practice in pairs
or In groups. Another useful strategy Is to promote
tutering between pairs, so advanced students may
help their classmates. In any case, monitor them
closely while they work on these activities so they feel
confident enough to attain the achieverments

by themselves.

Evalyation Tool

The observation guide that you photoecopied at the
beginning of the unit is an extremely useful tool for
evaluating each student indwidually, as chservation is
a flexible approach that gives you the opportunity to
mix qualitative and guantitative data about a process
within a natural context.

Use the key provided to fill in the spaces Try
to quantritatively assess your students’ progression
during the unit, making some notes on each point
in every lesson. This information will be very helpful
to see which activities fit best each of their learning
styles. Dor't forget to write comments for gach of
the aspects based on your observations so you may
complete your assessment with gualitative information
that may enable you to design strategies to support
them individually.

Finally, use the space provided to write additional
observations about the way in which you can guide
students to mest the cutcomes on the list.

Always keep in mind that this tool will help you
identify both struggiing and advanced students {who
may already be able 10 successfully complete the
outcomes before they have worked on the related
activities), which will give you the opportunity to use
appropriate pair tutering when working collaboratively.

Unit 1 * Activity Book p. 15 29



" Evaluation Tool
Observation Guide

Use F {frequently), 8 (sometimes}, and NY (not yet) in the Evaluation cclumn to document how often the
listed behaviors are observed during each of the lesscns. Don't forget to add qualitative evaluation in the
Comments chart.

Student’s Name:
The student... F S NY

can order turns in o conversation.

can compare volume and fone.

can explain meaning of action words.

can start and end conversations.

can make an invitation.

can offer alternatives.

can accept or reject an invitation.

can monitor body language and features of pronunciation.

Additional Comments:

Student’s Name:
The student... F S NY

can order turns in a conversation.

can compare volume and fone.

can explain meaning of action words.

can start and end conversations.

can make an invitation.

can offer alfernafives.

can accept or reject an invitation.

can monitor body language and features of pronunciafion.

Additional Comments:

30 Unit 1 Photocopiable material
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® What Fun Thing Has

€ Happened to You?

- Recreational and Literary Environment

Communicative Activity
Exchanges associated with specific purposes

Social Practice of the Language
To tell short stories of interest.

Achievements

* Explore fun personal anecdotes.

* Analyze different aspects of storytelling.
* Tell a personal anecdote.

Audio
Tracks 8-9

Vocabulary

* amusement park
* bench

* hairderesser’s

* rides

* shaking

* suddenly

* unexpectedly

* zookeeper

- Learning to Learn

Story structure

1@ Leaming to Know

Past simple and past continuous to tell an anecdote

Learning to Do
Personal anecdotes: connectors

1®): Reader
"YouWon't Believe It!"” pp. 17-28, Track 39

You Woen't
Believe It!
A personal anecdote @

en by J.C. Henning

- & S .3}/;,*

7/ Sociol Practice of the Longuo
To tell short stories of mleresf

{@): Product
Recording of a Personal Anecdote

{®: Evaluation tool
Peer and self-evaluation cards

Photocopy the cards provided on page 42 and use it
for students to evaluate themselves and others.

.@ Worksheet

As an extra activity, you can use the Worksheet on

page 147

K]
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Achievement
Explore fun perscnal anecdotes.
Teaching Guidelines

- Activate previous knowladge to recognize topic,
purpose, and audience.

- Analyze story structure: beginning, development,
climax, and ending.

Development

What stories about yourself do you like
sharing with others?

Write on the board: What stories about yourself do
vou like sharing with others?You can ask studerits to
work in pairs and share their ideas before sharing with
the whole class. At this point, you may allow some
Spanish words to help them feel more confident 1o
express themselves, but always provide them with
the words or phrases in English and have them repeat
after you as you write them on the board,

Look at the picture and the title. Tell each other
what you think it is aboutl. Where can you find
stories like these? ™%}

To get students to activate previous knowledge to
recognize topic, purpose, and audience, ask them to
look at the picture and title and guess who is in the
story and what happens. Highlight that you could find

Unit 2 * Activity Book p. 16

stories fike these In a story book, as a chapter of a
beok, in a magazine, or on a website. Elicit students’
ideas regarding what the story is about. Write some of
their ideas on the board.

. Read and see what happens. Look at the

underlined verbs. What tense are they in? Is the
story about the present? Ask your teacher any
words you don't know.

You could ask students 1o read the story and discuss
in pairs what happens. Then as a class check therr
understanding of the anecdote. After that, draw
students’ attention to the underlined verbs. Ask them
what tense they are in. If possible, send them to their
irregular Vierbs List on page 121 and remind them they
can consult it if they have not learned the different
forms yet. Then, point out that the story Is in past and
that all the verbs tell us that.

- —

= 7 Differentiated Instruction For this activity
you can use the Three-minute Pause to allow slower
readers to finish, while giving more proficient readers
a change 1o be challenged more by summarizing the
story.

Match the parts of the story with their
descriptions.

This is to help students analyze story structure. Read
each description out loud and emphasize the key
words (last, problem soived; exciting or prablem; first,
information: after beginning). Then give them tme to
match these with the parts in the story.

Learning to Learn "2

Ask the guestion from the box and elicit students’
prior knowtedge: encourage them to go to the
Appendix If needed.
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Achievement
Explore fun personal anecdotes.
Teaching Guidelines

- Determine the elements in anecdotes: protagonist,
secondary characters, setting.

» Make connections with personal experience.

- Ask about words and expressicns that express
surprise or expectation to incorporate in their own
vocabulary repertoirs,

Development

Circle the words or phrases that have the same
meaning as the first word in bold in the text in
Activity 1. Why are these phrases impottant

in stories? 7, &

First ask students what the word Suddeniy in bold in
the story means, Then elicit, one by one, if the phrases
in this activity mean the same or different.

o ' 7 ' Differentiated Instruction For this activity you
can use Intonation and Gestures to help students
with the meaning of the phrases, to show that they

are expressions that talk about surprise.

. Work together. Match the terms and things from

the story.

Ask students to work in pairs and read the descriptions
together and then decide what each cne matches with.

. Tell your partner if anything similar has happened

o you.

Ask students to try to connect the story with therr
personal expenence. Allow them tc work In pairs, and
if anyone wants to share, elicit some other examples
of personal anecdotes from velunteers.

Learning fo Learn 12,

Ask the question from the box and elicit students’
prior knowledge; encourage them to go to the
Appendix if needed.

. Think of your own personat anecdote and

complete the chart.

Ask students to think of & personal anecdote

or a story. Then ask them {o complete the chart
individually. Put students into groups and get them
to share the elements in their charts. Use concept
checking guestions like: So, FPedro is the maost
important persen in the story?

Tell your group why it is important to share
personal experiences.

Ask students to discuss the guestion and elicit their
answers. Highlight that we get to know and trust each
other more when we learn about each other's experiences.

Time to Shine

Ask students to work in small groups and come up
with a list of the most popular activities for children
where they live. Ask for persenal input like: What is
the funniest story a friend has told you?

1 Ask students to guess what is in the hole that
" is making the noise. Write down their ideas so
that they can check them in the next lesson.

Product: Recording of a Personal Anecdote |z

Ask students to write down three expressions to talk
about surprise. Monitor and check and then ask them
to copy their expressions onto strips of paper. This
activity is your first piece of evidence. Don't forget to
ask students for the strips of paper and keep them
safe as they will be used at the end of the unit!

Self-evaluation

You could read the statements in the box together to
make sure everybody understands what they need
to self-evaluats. If necessary, go back to scme of
the previous activities so that students understands
what each statement refers to. Read the tip provided
and make sure to offer individual support to those
students who detected areas of opportunity.

Unit 2 * Activity Book p. 17 33
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Achievement
Analyze different aspects of storyteliing.
Teaching Guidelines

« Compare adjectives and verb tenses.
« Investigate the meaning of new words and phrases.

Development

Has anything fun or funny happened to you
this week?

Ask students: Has anything fun or funny happened to
you this week?You could provide a simple example of
your own to set the tone; e.g.:  went to the market
and a lady gave me some berries for free! Elicit some
answers from the class.

Look at the pictures in Activity 2. Tell each other
what you think will happen in the story.

In this activity, students will predict the cantent

of the story to help them activate their previcus
knowledge and become familiar with the context of
the reading. Ask students to work in pairs and discuss
the guestions before eliciting some answers from the
class.

Unit 2 * Activity Book p. 18

. Work in pairs. Read and listen to the story. Were

you right in Activity 1? Is this a sad or funny
anecdote? Who are the characters? m ’;ﬁ

o T

You could organize pairs and ask them to read as they
listen to the story. Play track 8 once. Have them tell
each other if their prediction In Activity 1 was correct.
Then, ask students if they think the story, is sad or
funny (funny). Ask them who the characters are. If
necessary, play the track again. Pause to give them
time to discuss what they understand in the text or
not. Check answers as a class and discuss the types
of characters they found.

”~

% 7 Differentiated Instruction For this activity you
can use the Choral Response by asking the whole
class to shout out their answer. This will allow shy ang
weaker students to participate also.

Reflect on the kinds of words we use in stories and
circle the best answer.

Students will analyze language used in the story:
comparing adjectives. Ask students to lock at the
words they wroate in the gaps. Ask them If they think
the words are used to talk about actions or to describe
things. Look at specific examples and ask questions
like: Who was happy? What was big? What was
beautiful?

. Look at the underlined examples in the text.

Answer the questions.

In this activity, students will analyze verbs used in the
story. Ask them what 1s underiined In the text. Then
read the question. Ask them if the action of disappear
or run continues far langer. You can draw a line on

the board to visually represent the action of running
and then draw a cross next to 1t to represent the sun
disappearing.

Learning to Know "2

Ask the guesticn from the box and eiicit students’
prior knowledge; encourage them to go to the
Appendix If needed.
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Achievement
Analyze different aspects of storytelling.
Teaching Guidelines

- Analyze features of pronunciation in the telling of a
personal anecdote.
* Value the importance of connectors.

Development

. Read what happens to your voice when you tell ¢
funny personal anecdote. Listen again and then,
tell the anecdote in Activily 2 to your pariner.

; qu.

Ask students to read sentences a to d. Explain that
these are the things that happen to your voice when
you are telling an anecdote that is funny. Explain each
point by giving examples of each; e.g.: One day | was
waiking horne (with flat versus fluctuating intonation,
a pause after day versus no pause; with and without

a change in volume). Ask students why they think we
use cur voice In so many different ways when telling a
story (to make it interesting and funny for the listener}.
After that ask them to listen again the anecdote as
you play track 9. Draw their attention to the way the
speaker uses her voice. Finally, ask students that in
turns, practice saying the anecdote as they recall it.

% 5"‘ Differentiated Instruction For this activity you
can use Individualized Feedback to help struggling

h

students to dentify the features of pronunciation.

You could group weaker students together and then
provide examples with your own voice as suggested in
the activity, as you elicit each answer.

When leliing anecdotes, connectors help us
express ideas clearly. Look at the examples and

include them when you tell an anecdote. M2

You could draw students’ attention to the werds in Bold
and elicit their meaning. Then have students read the
explanation on page 112 on how we use connectors.
Ask some volunteers 1o tell you a very brief anecdote or
just a sentence in which they use connectors.

Learning to Do 72,

Ask the question from the box and elicit students’
prior knowledge; encourage them to go to the
Appendix if needed.

. When you tell a persondl anecdote, you use

your face, arms and hands as essential parts of
the story. Move your hands to explain, raise your
eyebrows and shrug your shoulders to perform
the actions you describe. Retell the anecdote in
Activity 2 using body language.

Modei bad story telling body language by standing
mationless in front of the class. Ask students what
you could do with your body to make the story more
interesting. Ask students to show you with their body
movements as they retell the anecdote in turns in
front of the class.

3 Ask students to reflect on Maria and Gabriel's
* decision. Would they do the same in their
situation? Do they think they are doing the right thing?

Product: Recording of a Personal Anecdote [ g

Students will write thiee adjectives and three
connectors. Organize the class into groups, read the
first and second instructions aloud, and have them
follow the models included in this lesson to write their
expressions. Monitor while they work to check all
their writing. Once you have checked them all, read
the third instruction and monitor while they copy them
onto cards, This activity will be your second piece of
evidence in this unit; ask students to file it following
the procedure of your preference.

Self-evalugtion

You could read the statements in the box together to
make sure everybody understands what they need
t0 self-evaluate. If necessary, go back to some of
the previous activities so that students understands
what each statement refers to. Read the tip provided
and make sure to offer individual support to those
students who detected areas of opportunity.
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Achievement
Analyze different aspects of storytelling.
Teaching Guidelines

« Use adjectives and connectors to enrich an
anecdote.

+ Vary features of pronunciation in the telling of
a personal anecdote.

Development

What anecdotes would you like to tell?

Ask students: What anecdote would you like to teli?
Frncourage them to share their ideas.

Tell your partner the answer to the questions. e

In this activity, students will talk about amusement
parks to introduce the topic and context of the story.
Monitor and praise everyone's contributicns. Ask
students what amusement park they know about and
if they want 1o go one day.

. Read the story. Who are the characters? Where

does it happen? L&

You could organize pairs. Then, ask students to read
the story and discuss the questions with their partners
once they have finished. Check the answers in pairs.
Ask them to identify the words in the glossary and
check their meanings on page 106.
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3. Work together. Write an ending for the story.

Ask students what they think happens next in the
story. Elicit ideas and write down key words on the
board; 8.9.; go home, feel sick, cail my mom, go to
the doctor, be sick, find a restroom. Then ask students
to work in pairs and write their ending. Monitor and
help students with language they need 1o complete
the task.

ICT Box

Promote the development of digital abilities on
students by suggesting them to perform this

task. Have them focus on using them to foster
communicaticn and collaboration among them.

. Practice reading your story. Decide together

which words to say more loudly and where to
pause. ;. 7’

Ask students which words we usually say more loudly
in a sentence (adjectives, nouns, verbs, connectors).
Ask thern to underline the adjectives, nouns,
connectors, and verbs in their ending. Ask them to
practice reading their ending out loud. Monitor and
offer pronunciation corrections, and praise. Allow
students to work in groups to read their endings to
each other.

% 3 ' Differentiated Instruction For this activity
you can use the Group Based on Goals strategy to
get stronger students to work together. Ask them to
write more sentences. You can help weaker groups by

writing more key words on the board for them to use.
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Achievement
Analyze different aspects of storyteiling.
Teaching Guidelines

+ Complete an cutline for a personal anecdote.
« Enrich an anecdote with adjectives and connectors.

Development

Think of an anec¢dote you can tell your
classmates. To help you, answer the

questions. ;.

In crder to create an cutline of an anecdote, students
will be answering the questions beforehand. This is

a crucial step to give them the samples of what they
need to write or recall. It is a way of scaffolding the
activity and make it easier for student as they do it
little by little as they construct their anecdote.

? i’ Differentiated Instruction For this activity
you could suggest that students make a Bubble Map
1o organize their ideas before they write in the chart
or the outline. This can be especially useful to visual
students.

. Share your story with your group. Help each other

decide what describing words and connectors to
add.

Once you have checked most students' ideas, put

ther in groups. Ask them 1o share their ideas with
sach other and help each other add adjectives and

connectors to link the ideas together and make the
story more interesting.

1 Ask students to say what they think is going to
" happen next and what is making the hissing
sound. Get students to compare their ideas in small
groups. Elicit responses from each group.

Product: Recording of a Personal Anecdote

In this lesson, students will wnte an outline of a
personal anecdote they want 10 tell. Organize the
class into new groups, read the first couple of
instructions aloud, and have them use their chart
fram Activity 5, as well as their previous group’s
suggestions from Activity 6 to now write an outiine
of the anecdote they want to tall. Monitor while they
work to check progress. This activity will be your third
evidence in this unit; ask students to file 1t following
the procedure of your preference.

Self-evaluation

You could read the statements in the box together to
make sure everybody understands what they need
to self-evaluate. if necessary, go back to some of
the previous activities so that students understands
what each statement refers to. Read the tip provided
and make sure to offer individual support to those
students who detected areas of cpportunity.
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Achievement

Tell a personal anecdote,
Teaching Guidelines

+ Say phrases and short sentences using appropriate
tenses.

* Use adjectives and connectors tc enrich an
anecdote.

» Practice editing written waork.

Development

What anecdotes do you enjoy listening to?

Write on the board: What anecdotes do you enjoy
listening to? Ask students who their faverite storyteller
is and what kinds of stories they tell.

Share your ideas for a personcl anecdote you
want to share in this lesson. & 7°

This activity is 10 help students activate their previous
knowledge and recall the ideas they worked on in
previous classes.

7.~ 3 - Differentiated Instruction For this activity
you can use the Grouping strategy to ask students
of similar language abilities to work together. This way
you can spend more time with students who need

more support.
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2. write notes to tell your personal anecdote.

Include: setting, characters, beginning,
development, ending, etc. Draw a picture below.
Then, tell your anecdote to your classmates as
you show your drawing.

You could write on the board all the aspects

students have to consider to write their anecdote

or have some notes about it. For example, setting,
characters, beginning, development, ending, etc. Or
ask questions, such as: Where did it happen? What
were you doing? Who was there? How did it start?
How did it happen? How did it enda? After that, ask
them to draw a scene of what happened in the space
provided. When they tell the anecdote, have students
show the drawing as the rest of the class tries to
guess what happened.

5" " 3 Differentiated Instruction For this activity you
can use Grouping strategy to ask students of similar
language abilities to work together. This way you can
spend more time with students who need more
support.

. Listen to your partner’s anecdote. Give feedback

by checking his or her performance. Use the
chart below to help you.

You could organize pairs so that each student gives
feedback to a partner. Have them teil their anecdotes
to each other as ther partner checks if the speaker
used language correctly, used body language and
included a beginning, climax, and ending to make it
interesting.
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Achievement
Tell a personal anecdote.
Teaching Guidelines

« Make the most of body language and features
of pronunciation.

+ Vary aspects of pronunciation when telling an
anecdote.

Development

Work in groups. Give and receive feedback from
your partners. 3

You could have students work with the same

partner. Then you could form bigger groups so that
other mambers give and receive feedback as the
others listen to them. This will encourage an even
participation and will guide struggling students on how
to do this activity.

& 2 Differentiated Instruction For this activity
you can help struggling students by providing a Mini
Lesson on intonation, volume, and sentence stress.
First let students practice repeating a sentence

with different intonation {flat, going up, going down,
fluctuating) and stress; e.9.; Yesterday. | was doing
my homework it rmy bedroom. versus Yesterday, |
was doing my homework in my bedroom.

5. Think about the feedback you received and
correct any aspects you need in your anecdote
so that you can retell it in a better way.

Have students reflect on the feedback they received.
Then give them enough time to prepare or make any
adjustments to retell their anecdotes to a different
partner.

6. Tell your anecdote again. Tell each other one

thing you liked about each other’s stories.

Have students reteil their anecdote as their partners
listen. Give them time to tell what they liked about
therr stones.

Ask students to work in pairs and say why they
think the kitten came back to visit Maria. Then
regroup students and get them to compare their ideas
in groups.

Product: Recording of a Personal Anecdote

in this lesson, students will finally tell their stories

and receive feedback from each other. You could

play some music for them to relax and feel less self-
conscious when speaking. Ask students to work in
groups and take turns to tell their stories. Monitor and
offer praise. Make note of errors to provide feedback
and corrections to the whole class after the activity.
Ask students 10 give each other feedback about their
body language and intonation as weil as the content of
their stories. Tell them to focus on the positive aspects
of feedback.

Self-evaluation

You could read the statements in the box together to
make sure everybody understands what they need
to self-evaluate. If necessary, go back to some of
the previous activities so that students understands
what each statement refers to. Read the tip provided
and make sure to offer individua! support to those
students who detected areas of cpportunity.
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In this session, students wifl record their personal
anecdotes First let students work in pairs to practice
and build confidence. When they are ready, let them
record. If students are net very confident, allow them
to give feedback in the same pair, otherwise ask them
to work in groups of two pairs for feedback.

Remember you always have the option to adapt
the product to your class's needs and interests. If
students are not confident encugh to come to the
front of the class, first put them into pairs and ask
them to practice. You can then regroup and ask them
G practice again and again, until they feel more
confident.

Peer evaluation

Ask two of your classmates to write in your
notebook comments about your story.

Once all pairs have presented, give students some
time to exchange books o receive peer feedback.
Manitor to make sure all comments are respectful,
and offer praise.
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1. Work in pairs. $ay what you need to think about

when sharing a personal anecdote,

Crganize students in pairs. Read the instructions out
loud. Monitor and provide support as needed. Regroup
students inte groups of four and ask them to discuss
their responses. Give students a minute to reflact on
how successfully they completed the activity. Elicit
reflections from the different groups.

2. Look back through the lessons and check what

you have learned to leamn, to know, and to do.
After that, you can go to page 112 again and
check.

Tell students 1o go to page 111 to check the themes
presented in the Appendix so they can recall what
they learned.

3. In your notebook, write what you think was

difficult to achieve. Check the tips given at the
end of each lesson and explain how they may
help you to improve.

fnvite students to reread the tips given at the end of
each lesson and reflect on how these tips may heip
them to improve. Have them write their conclusions
in their notebock. Make sure to record which students
need help so that you may design strategies to
support them.

What fun thing has happened fo you?

Finally, organize the class into small teams and

read the title of the unit aloud: What fur thing has
happened to you? Give them a few minutes to discuss
their answers while you walk around and monitor. Ask
one persen from each team to share their group’s
answers with the rest of the class.
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Review

The aim of these activities is to first have students
work individually so they can practice the skills they

lsarned during the unit. It is a great opportunity to give

individualized support to struggling students. They
then have an opportunity for further practice in pairs
or in groups. Another useful strategy Is to promote
tutoring between parrs, so advanced students may
help their classmates. in any case, monitor them
closely while they work on these activities so they
feel confident enough to attain the achievements by
themselves.

Evaluation Tool

The assessment cards that you photocopisd at

the beginning of the unit is an extremely useful

tool for evaluating each student individually and for
encouraging learner reflection and autcnomy.

Explain to students how to complete the cards. Tell
them to be as objective as possible. Students can
complete the self-evaluation in Lesson 3 and 4, and
then ask for peer feedback after they have completed
their recording.

Always keep in mind that this tool will help you
identify both struggling and advanced students (who
may already be able to successfully complete the
outcomes before they have worked on the reiated
activities), which wil! give you the opportunity to
use more cpen tasks to allow for different learning
outcomes.
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.. Evaluation Tool
Self and Peer Evaluation

Use 1 (Excellent), 2 (Good}, and 3 {Improvement needed) in the Evaluation column to evaluate each item.

Student’s Name:

Evaluation:
1,20r3
Behavior Me | Peer Me 2

| fold a complete personal anecdate.

| used the past simple and past continuous.

| used body language and my voice fo make
the story more interesting.

| used expressions to express surprise and connect
ideas.

| used describing words.

Use 1 (Excellent), 2 (Good), and 3 (Improvement needed) in the Evaluation column to evaluate each item.

Student’s Name:

Evaluation:
1,20r3
Behavior Me 1 Peer Me 2

| told a complete personal anecdote.

| used the past simple and past continuous.

| used body language and my voice to make
the story more inferesting.

| used expressions to express surprise
and connect ideas.

| used describing words.
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What Problem Can
You Solve?

Unit Overview

{®: Academic and Educational Environment

1®: Communicative Activity
" Interpret and follow instructions

1@ Social Practice of the Language
To follow information from an iilustrated guide
to solve a problem.

{@: Achievements

- * Explore short illustrated guides.
* Interpret information to follow steps.
= Wirite instructions.

@ Vocabulary

® cparser
¢ filter

+ fine

* dentfy
lift
seeds
solution
sprout

1@ Leaming to Learn
Tips for giving Instructions

{®: Leaming to Know
Modal verbs

[

{®): Learning to Do
Giving instructions

{®: Reader
" “How to Solve Daily Life Problems,” pp. 2940,
Track 40

Monoj Mazy

To follow Information from
an fiustrated gude to sove
a problem

@ Product
A Short, lllustrated Guide

@ Evaluation tool
 Checklist

Photocopy the checklist provided on page 54 and
use it to evaluate students.

@ Worksheet

As an extra activity, you can use the Worksheset on
page 148.

43
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Achievement
Explore short illustrated guides.
Teaching Guidelines

+ Anticipate the topic based on graphic and textual
components.

« Analyze textual compoenents and key words to
determine purpose and audience.

« Evaluate patterns used to link and organize
information.

+ Determine the function of graghic components.

« Associate graphic and textual components.

« Interpret actions illusirated in graphics and associate
them to steps.

Development

What problems do you have in your daily life?

Write on the board: What problems do you have n
your daily iife? You can ask students to work in pairs
and share their ideas before sharing with the whole
class. If students can't come up with ideas, help them
brainstorm ideas tike: What can you try to do better?
What new things can you try? What makes your life
difficult or takes a lot of time? At this point, you may
allow some Spanish words to heip them feel more
confident to express themselves, but always provice
them with the words or phrases in Engiish and have
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. Who do you think uses this process? ¥

them repeat after you as you write and illustrate them
on the hoard.

Look at the instructions below. Discuss where you
think you can find them. ’1‘;

Jo get students to activate previous knowledge to
anticipate the topic based on graphic and textual
components, ask them to look at the instructions and
guess where they are from. Ask them to decide in
pairs. Then elicit answers from the whole class.

In this activity, students analyze textual components
and key words to determine purpose and audience.
Ask them to look at the three options and select who
uses the process. You could add that while a doctor
and teacher might have to solve problems using the
process from time to time, it is an enginger’s job to
design things that work better.

7'y Differentiated Instruction For this activity you
can use the Choral response to aliow shier students
to participate.

Work in pairs. Say how pictures can help us
follow instructions. Match each picture with an
instruction in Activity 1. 5 1

The aim of this activity is for students to determine
the function of graphic components, associate
graphic and textual components, and interpret actions
ilustrated in graphics and associate them to steps.
Ask students to look at the icons and asscciate them
to the steps in the previous activity. You could add in a
step to scaffold more by asking students to underline
the actions words in the instructions first. When you
check, first elicit the action in each instruction, and
then ask students which picture goes with it. You
could write the verbs on the board, and ask students
to explain or act them out to check understanding.

% 7 Differentiated Instruction For this activity you
can use the Speedometer 1o allow students to show
you if they need more or less support. Take this into
consideration when you group students in the next
lesson.

Work in pairs. Reflect on the words that help us to
organize instructions. Look at the circled words in
Activity 1, Do they help us organize steps?

You could organize pairs. Then, draw students’
attention to the circled words 1n Activity 1. Make sure
students understand meaning and have students
reflect on their use in instructions to follow a
sequence.
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Achievement
Explore short illustrated guides.
Teaching Guidelines

+ Evaluate patterns used to link and organize
information.
- Determine the function of graphic components.

Development

. Read the steps and compare them to the ones in
Activity 1. Are they the same?

You could read the steps aloud so that students foliow
the steps Then ask them to lock at the steps in
Activity 1. Ask for a volunteer to read those as you or
ancther volunteer reads the steps in this activity. Have
students compare them and tell you if they are the
same or not.

. Talk about the differences between Activity 1
and Activity 5. Which one is easier to understand?
Ask students to work in pairs. In crder to get them to
evaluate patierns used to link and organize information
and determine the function of graphic components, ask
them to find differences between the two versions of
the instructions. Get them to analyze using text versus
using boxes and arrows, as well as using key words
instead of full sentences and connectors. Allow for

some variations, since students with different learning
styles will find different versions easier.

'5'"’ Differentiated Instruction For this activity you
can Wr|te some more specific ideas on the board to
help students compare the instructions. You can write
things like: morefless words, use of boxes and arrows,
connectors, full sentences.

. What do you think can be built using this process?

Add three more ideas of your own.

Start by asking students if they think the process can
be used to design a lighter bike. Then ask students
to work in pairs and select the other things they think
can be made following the process and add some

of their own ideas. Elicit ideas from volunteers and
highlight how many different things in different fields
can be designed, improved, or built using the same
process.

iy Ask students to think of examples of daily life
" problems. You could give them some ideas or
topics like: money, time, relationships, love, feelings,
choices.

Product: A Short, lllustrated Guide

In this unit, students will write instructions in a short,
illustrated guide. To do this, they will make cards with
useful language. In this lesson, ask students 10 write
down five words or expressions used to crganize and
link instructions. Monitor and check and then ask
them to copy their expressions onto strips of paper.
This activity will be your first piece of evidence in

this unit; ask students to file the list following your
procedure of preference; remember that portfolios
can take the form of a physical file or be kept in digital
form. Don't forget to ask students for the strips of
paper and keep them safe as they will be used at the
end of the unit!

Self-evaluation

You could read the statements in the box together to
make sure everybody understands what they need
to self-evaluate. If necessary, go back to some of
the previous activities so that students understands
what each statement refers to. Read the tip provided
and make sure to offer individual support to those
students who detected areas of opportunity
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Achievement

Interpret information to follow steps.
Teaching Guidelines

« Ask questions to analyze content.

» Use contextual clues to infer meaning of words.

= Contrast the order of steps in a sequence.

= Evaluate how to write steps and order them in a
sequence.

Development

Have you solved a problem this week?

Ask students: Have you solved a problem this week?
You could provide a simple example of your own to
set the tone; e.g.. My table moved all the time, so f
put a piece of paper under one of the legs. Elicit some
answers from the class.

Work in pairs. Look at the diagram. Read the

questions and take turns to ask and answetr them.

Write the answers below. Then write another
question and answer it. % ¥ 5
Organize students into pairs. Draw their attention to
the diagram and ask what a water filter might de.
Direct them to the glossary page 107 to check the
meaning of fiiter. Tell them to answer the guestions
on the right side together. Monitor walking around
to check if there are questions or wards they do not
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understand. Before checking the answers, have them
write another question of their own on the iast line
and have them ask this to a partner. Then check the
answers as a class if they need it, encourage to do
research on the topic.

;g;’ 3‘ Differentiated Instruction For this activity you
can use the Group Based Goals strategy and provide
the first one or first two words to support weaker
groups.

Work in pairs. Say how you think the water filter
is made. Then read the steps and put them in the
right order. i‘%

For students to contrast the order of steps in a
sequence and valuate how to write steps and order
them in a sequence, ask them to first read the steps
and try to see which part of the picture each step
refers to. Then ask them to order these. As you check
answers, ask students to imagine and act out the
steps. Write the correct order of the steps on the
board so students can double check.

. Work in groups. Rewrite the steps in Activity 2

using linkers such as: first, then, then, affer that, or
finally, where appropriate.

It is suggested to organize pairs to have them rewrite
the steps using their own words. Again, check the
meaning and use of linkers. Listen tc volunteers
reading their instructions. Create a respectful
atmosphere so that students respect each other’s
wrns.
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Achievement
Interpret information to follow steps.
Teaching Guidelines

« Ask guestions to analyze content.
» Follow steps or instructions to check understanding.

Development

Learning fo Learn 713!

Ask the question from the box and elicit students’
prior knowledge; encourage them to go to the
Appendix if needed.

. Read the first step. What step from Activity 2
does It correspond? Choose two other steps and
write them down in your own words. Then illustrate
them. Share with a classmate. -313)’j

e first box.

You could draw students’ attention to t

Read the text aloud and elicit the first answer. Ask what
they see different and explain that they can paraphrase
the instruction by using other set of words but never
changing the meaning. Then instruct students to
choose other two steps from the instructions and do
the same by rewriting them but replacing words with
synonyms. Encourage students to use a dictionary if
possible. Otherwise help them with the words they
need. After finishing, check as a whole class.

5 7~ Differentiated Instruction For this activity you
can use Think-Pair-Share 1o help students prepare
before completing the activity individually.

. How long do you think it takes o get clean water?

Make your own watet filter and check. % ;-‘“

Ask students how long they think it takes for water to be
filtered through such a system. {5-10 minutes, depending
on the size of the bottle and the ratic of its sand and
rocks) If possible, allow students to collect some sand
and pebbles from the school grounds and turn a plastic
bottle into a water filter.

. Work in pairs. Read the questions usually asked

about processes. Take turns to ask and answer
the questions about the water filter.

You could crganize students into pairs to have them read
the gusstions in turns and answer them with the diagram
and instructions as a guide. Offer help if required. After
some minutes, check the answers as a class.

- Ask your group a question about an everyday

process. Answer your classmates’ questions.

First model an example with the whole class: Where
does a lid go? What should | do after | boil water?
Why do we need pens? How can | make this phone
work? First ask students to think of two questicns in
pairs. Then group the pairs inte groups of fours and
ask them to each ask a question and answer as many
guestions as they can.

Time to Shine

Ask students to work in smail groups and come up with
some environmental problems that exist in their area.

Ask students tc work in pairs and think of a
problem. Then get them to answer the questions
about the problem on page 32. Allow students to share
their ideas, but only if they want, since some of them
might have given perscnal answers,

Product: Short, lilustrated Guide [ g

Read the first instruction aloud and have them follow the
models included in this lesson to write their questions.
Students can also copy some of the axisting questions
fram the lesson. Once you have checked them all, read
the second instructicn and menitor while they copy them
cnto cards. This is your first piece of evidence.

Self-evaluation

You could read the statements in the box tegether to
make sure everybody understands what they need
to self-evaluate. If necessary, go back to some of
the previous activities so that students understands
what each statement refers to. Read the tip provided
and make sure to offer individual support to those
students who detected areas of opportunity.
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Achievement
interpret information to follow steps.
Teaching Guidelines

« Analyze sentence types used to describe steps or
instructions.
« Reflect on how steps are written.

Development

What instructions do you follow the most?

Ask students: What instructions do you follow the
most? Get students to compare ideas. Telt them that it
can be written or spoken instructions. Allow students
to share ideas in groups and then form new groups to
share what they spoke about with their previous group.

Work in small groups. Say what problen} ou think
planting sunflowers can help to solve. f%"

Ask students to lock at the title and ask them what the
instructions tell us to do. Then ask them if they think
planting sunflowers will attract or repel bees and birds.
You can talk about how bees and birds need flowers
and how plants also need them to spread and grow,

. Is each instruction in the active or passive voice?

Write A (active) or P (passive).

In this activity, students are going to analyze sentence
types used to describe steps or instructions and
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reflect on how steps are written. Write the following
on the board; Put seeds in papar towel. Seeds are put
in paper towel Ask students in which sentence does
the sentence start with the thing receiving the action.
Ask themn if they know which one is active and which
one is passive. Allow students to consult the Learning
to Know in the Appendix, Then ask students to decide
if each instruction is active or passive. Once again, let
students compare their answers in pairs before asking
the whole class to give you a sign for active or passive.

. Read the instructions and number

the pictures. 5 7~

First ask students to read the instructions one by
one and write the number of the picture next to each
instruction. Tell them to first match the ones they are
sure about and leave the ones they are unsure about
for last. Then ask them to compare their answers in
pairs, before you ask the class for their answers.

E " 7" Differentiated Instruction For this activity you
can use the Individual Feedback strategy. Monitor
closely. Support students by offering key words they
can use to match pictures and instructions. This can
be done by eliciting or providing the key words, like:

sun, sprout, paper towel, water, bag, plant.
i fng)
Learning fo Do "%,

Ask the question from the box and elicit students’
prior knowledge; encourage them to go to the
Appendix if needed.

Close your books. Work together to explain how
to plant sunflowers.

Put students into pairs. Ask them to close their books
and use the knowledge and !anguage they have to
explain together how to plant sunflowers, Telt them
their explanations don't need to be perfect, but that
they should try to communicate as much information
as possible. If students are stuck, provide some key
language on the board.

ICT Box

Promote the development of digital abilities on
students by suggesting them to perform this

task. Have them focus on using them to foster
communication and collaboration amang them.
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Achievement
Interpret information to follow steps.
Teaching Guidelines

» Ask guestions to understand how to follow steps.
+ Reflect on how steps are written.
= Analyze absence or presence of unnecessary words.

Development

Tell your group if you have aver grown a plant
from a seed.
Monitor and make note of students who have grown a

seed. Ask them what kinds of seeds they grew and if
they can remember if the plants became big.

. Read sentence a and look at the crossed-out

word. This word is exira. Read the sentences b, ¢,
and d fo find the extra word and cross them out.
Then write the questions likeina. & 7~

Read the sentence aloud together. Elicit why the word
to is exira and explain. After that, ask students to give
you the question for that answer. Write their ideas on
the board and choose the correct one to explain why.
Direct them to the second answer so as to guide
them forming the other ones independently. Check as
a class.

) 1]“ Differentiated Instruction For this activity you
could provide the words to be used in the guestions
for struggling students to unscramble.

. Work in pairs. What words can we use o talk

about necessity in instructions? Write the words in
the box on the line below.

Ask students to first look at the words and in their
notebooks order the words and expressions according
to their level of necessity. Then ask students to lock at
the Appendix and check their answers.

Learning fo Know ™3]

Ask the question from the box and elicit students’
prior knowledge; encourage them to go to the
Appendix if needed.

iy Ask students to discuss the question: What is

" an action pian? Explain that it is a plan used to
describe how you are going to act; in this case, in order
to reach your goals. Action plans describe very specific
actions. You could ask students to come up with a very
simple action plan for a goal like passing a test

Product: A Short, lllustrated Guide |

In this lesson, students will write four useful
expressions to describe steps. Organize the class

into groups, read the first instruction aloud, and have
them look at the instructions from this lesson. Moeniter
while they work to check progress. This activity will be
your third evidence in this unit; ask students to file it
following the procedure of your preference.

Self-evaludation

You could read the statements in the box together to
make sure everybody understands what they need
to self-evaluate. If necessary, go back toc some of
the previous activities so that students understands
what each statement refers to. Read the tip provided
and make sure to offer individual support to those
students who detected areas of opportunity.
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Achievement
Write instructions.
Teaching Guidelines

- Define audience and purpose.

- Analyze which and how many steps are needed to
solve chosen problem.

« Write sentences that describe steps and reflect how
steps are connected.

+ Use their repertoire of words and expressions to
write steps.

* Wiite steps and a draft.

Development

What problem can you solve at homea?

Write on the hoard: What problem can you scive at
horne? Ask students to share ideas in pairs. Regroup
pairs 50 that they form groups of four and share their
ideas again.

Tell your group some steps to solve the energy
problem in the world.

You can start by eliciting different types of energy

and fuel we use 1 our daily lives: oil, gas, electricity,
coal, wood, solar, wind. Then ask students what the
proplems are of these. You could ask them which ones
are cleaner, and which cnes we have more of in the
world.
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2,

Look at the illustration. What kind of ePergy does
it use? What problem does it solve? . ‘5

In order for students to define audience and purpose,
ask them to work in groups and analyze the picture.
Then ask them what they think about what it shows,
the proklem, and the solution. You might need to
clarify that it uses air (wind) and not heat for it to work.

Work in small groups. Look at the list of materials.
How have they been used in the illustration? Write
key words in your nolebook.

This step will help prepare students for Activity 4. Get
them to focus on how all the things are related and
what their function is; e.g.: The papar cup is lifted
because the card blades turn. The pencil is held on
the tabie with card and tape. Moenitor and use guiding
guestions to help students; e.g.: What does the string
do? What is it tied to?

. Read some of the steps to solve the problem. Use

the verbs in the box to write 4 notes more. "

You could draw students’ attention to the 2

steps shown. Read them aicud togsther. Check
understanding. Explain how the verbs are used in
imperative to give the instructions and that they are
followed by the nouns, Then do number three together
with the students. If you think they are ready, let them
do numbers 4, 5, and 6 on they own. Check as a class.

e ;"J Differentiated Instruction For this activity you
can use the Open-Ended Question strategy to guide
students with questions like: Which part do vou think
we should make first? \What is the next step’
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Achievement
Wirite instructicns.
Teaching Guidelines

+ Define textual and graphic components to include
and how to link them to steps.

- Analyze absence or presence of unnecessary words.

Development

. Nofice how you wrote the steps in Activity 4. With
a pariner, plan how to present the steps as an
illustrated guide. Plan the pictures and steps on
your notebooks. *

E
You could draw students’ attention to the previous
activity so that they understand the components of
the guide: illustrations, instructions, materials, etc.
And have them refiect on the way they can organize
their work. Tell them to use their notebook to make
the layout or temptlate of what they want to show.,
Monitor and offer help if necessary.

.+ Differentiated Instruction For this activity
you can write keywords that students can use in
their instructions on the board; e.g.: Tie paper cup
with string. You can also allow fast finishers to pair
up with weaker students and provide some support.
Discourage students simply copying steps.

6. Create an illustrated guide to build the lifting

solution in Activity 2.

When pairs have finished pianning, allow them to
work indwidually and write and illustrate their steps.
Monitor and provide language where needed.

. Help each other check your work tor missing or

extra words.

Ask students to work together in pairs again and help
each other check their work. Tell them to focus on
missing or extra words, like they did in Activity 6 of
Lesson 3. Monitor and help identify errors.

o Ask students when they should talk to

w8 someane about their problems. According to
the text, it is when you feel anxious about them. You
could discuss how important it is to always talk t¢
people we trust about our problems to feel supported
and to help us feel like we have help if we can't solve
them.

Product: A Short, lllustrated Guide

in this lesson, students will finally write down five
steps. Monitor and offer positive and corrective
feedback. Make note of recurring errors to provide
feedback and corrections to the whole class.

Self-evaluation

You could read the statements in the box together to
make sure everybody understands what they need
to self-evaluate. if necessary, go back to some of
the previous activities so that students understands
what each statement refers to0. Read the tip provided
and make sure to offer individual support to those
students who detected areas of opportunity,

Unit 3 * Activity Book p. 33
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A Short, lllustrated Guide

In this session, students will write their final version
of steps and illustrate them in groups. Put students
into groups. Encourage them to use all the language
in their portfolio to help them with the task. Tell them
that they can choose to describe the process as in
Lesson 4, or any other process. Tell them to pool
together ali the expressions and sentences they wrote
and decide together on a final version. Let students
produce their final version on several pieces of
paper or on a poster. It could help students to define
different roles in their groups so that everyone has
something to do and takes an active part in the task;
e.g.: two people write sentences and two people
iHustrate.

Remember you always have the option to adapt
the product te your class's needs and interests. If
students are not confident encugh to come to the
front of the class, first put thern into pairs and ask
thern to practice. You can then regroup and ask them
to practice again and again, until they feel more
confident.
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Product and Assessin

g my Learning Process

Checklist

Use the checklist to evaluate your
classmate’s work,

Students can use the checklist provided to evaluate
their classmates’ work. Once all students have
finished, give them some time to walk around the
room and look at each other's work, Monitor to make
sure all comments are respectful, and offer praise.

Self-evaluation

1. Work in pairs. Think of an easy everyday process.
Give your classmate instructions. Listen and say if
any step is not clear.

Organize students in pairs. Read the instructions out
loud. Moenitor and provide support as needed. Regroup
students into groups of four and ask them to discuss
their respenses. Give students a minute to reflect on
how successfully they completed the activity. Elicit
reflections from the different groups.

2. Look back through the lessons and check what
you have learned to learn, to know, and to do.
After that, you can go 1o page 113 again and
check.

Tell students to go to page 113 to check the themes
presented in the Appendix so they can recall what
they learned.

3. In your notebook, write what you think was
difficult to achieve. Check the tips given at the
end of each lesson and explain how they may
help you to improve.

Invite students to reread the tips given at the end of
each lesson and refiect on how these tips may help
them to improve, Have them write their conclusions
in their notebook. Make sure to record which students
need help so that you may design strategies 1o
support them.

What problem can you solve?

Finally, organize the class into small groups and

read the title of the unit aloud: What problem can

you solve? Give them a few minutes to discuss their
answers while you walk around and monitor. Ask one
person from gach team to share their group’s answers
with the rest of the class.




Review ©-

Evaluation Tool
R,y
The assessment checklist that you photocopied
at the beginning of the unit is an extremely useful

Work In pairs and discuss the steps to brush your teeth.Talk about maternals
needad and kleps. Then read Hie tleps below and put hem in order’,

~ tool for evaluating each student individually and for
5 encouraging learner reflection and autenomy. Explain
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v : be as objective as possible. They can complete the
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Always keep in mind that this tool will help you
identify both struggling and advanced students (who
may &lready be able to successfully complete the
outcomes before they have worked on the related
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' use more open tasks to allow for different learning
' : : outcomes.
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,
Review

The aim cf these activities is to first have students
work individually so they can practice the skills they
learned during the unit. It is a great opportunity to give
individualized support to struggling students. They
then have an opportunity for further practice in pairs
or in groups. Another useful strategy is to promote
tutoring between pairs, 50 advanced students may
help their classmates. In any case, monitor them
closely while they work on these activities so they feel
confident enough to attain the achieverments

by themselves.
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“ Evaluation Tool

Self-evaluation and Teacher Checklist

Student’s Name:

Me

My teacher

Yes

No

Yes No

I can ask questions to follow steps.

| can put steps in the right order.

| can guess the meaning of new words.

| can write short senfences fo describe
steps.

| can say how steps are connected.

Student’'s Name:

Me

My teacher

Yes

No

Yes No

I can ask questions 1o follow sfeps.

| can put steps in the right order.

| can guess the meaning of new words.

| can write short sentences 1o describe
steps.

| can say how steps are connected.

54 Unit 3
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What Do You Think
About the News?

@ Family and Community Environment

{@): Communicative Activity
Exchanges associated to media

1®@): Social Practice of the Language
To exchange opinions about the news,

@ Achievements

* Listen to and explore news in familiar contexts.

* Understand audio news.
¢ Exchange opinions.

@ Audio
Tracks 10-14

1®): Vocabulary
* affected

be addicted
* experts

* host

¢ pollution
* post

* gcientists
® truth

{&)- Learning to Learn
Asking critical questions

@) Learning to Know
Present perfect

@ Learning to Do
Sharing opinions about the news

. {® Reader

"School Newspaper,” pp. 41-52, Track 41

" Al the WS ;
L lofptnews ¢

. Written by Tara Boyd

z

4l SCHOOL
NEWSPAPER

Repairing the Roof a

. Science Fair No Mare

Coming Up Junk Foed, ’
‘ Googooal! !
o exchange opiticns alzout -
fhe mows C Ut g
{®: Product

Questionnaire

1@ Evaluation tool
Descriptive Value Scale

Photocopy the descriptive value scale provided on
page 66 and use it to evaluaie students.

@ Worksheet

As an extra activity, you can use the Worksheet on
page 149.
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Achievement
Listen to and explore news in familiar contexts.
Teaching Guidelines

» Predict or anticipate information using contextual
clues and key words.

* |dentify pauses that indicate a change in topic or idea.

» Understand information refated to basic questions
and some details.

= |dentify sound resources: pauses, sound track, end
sound effects.

Development

What do you think about the news?

Ask students to work in pairs and share their ideas
before sharing with the whole class. If students can't
come up with ideas, help them brainstorm ideas like:
What are they talking about in the news? \What good
news have you heard? What news is important where
vou five? At this point, you may aliow some Spanish
words to help thern feel more confident to express
themselves, but always provide them with the waords
or phrases in English and have them repeat after you
as you write and illustrate them on the board.

What kinds of news stories do you enjoy listening to?

You could ask students if they ever listen to the news
and who they do it with. Then, ask what kind of news

Unit 4 « Activity Book p. 36

sections the programs have (weather, crime, finance,
traffic report, entertainment, reports, culture, etc.).

. Look at the different sections of the news. Which

is your favorite section?

Organize pairs to look at the pictures and discuss what
their favorite is. Elicit news they have heard lately.
Monitor walking around to help if necessary. Create a
respectful atmosphere so that students feel confident
to express their preferences.

. What kinds of news stories do think you ¢an find

in each section?

In this activity, students will predict or anticipate
infarmation using contextual ciues. First put students
into groups, then ask them te think of examples of
topics or stories that can be found in the different
sections. Monitor and ask guiding questions like: What
sport competitions are usually in the news? What are
the most important science topics in the news? is that
more about business or more about technology?

. Listen and demde wh;ch section each news story

is from. 5 % 5
Ask students 1o hsten to track 10 and match each
section. Then ask them to compare their answers in
pairs. Play track 10 again, pausing after each news
item, then asking students which section they think it
is from. Encourage them to try to identify key words,
or any words in the listening and match it tc the
general topic of a section.

| y° Differentiated Instruction For this activity
you can elicit key words from the listening and write
them an the board to help students who have weaker

listening skills, before eliciting the answers.

Match the sentence halves. Listen and check. Tell
aach other what you think happens in each news

story. @:B
Have students work in pairs. Read the first phrase

(New factory) and elicit the one it should be matched
to (will give hundreds of jobs.}. Ask each pair to do
the same with the other sentences. Give them some
minutes to work. Before checking answers, pfay track
11 so that students listen and check therr answers
Then have students discuss in pairs what each story
is about. Monitor to listen their discussions and

make notes of any mistake you hear to give effective
feedback at the end of the discussion.

. listen again and notice how pauses, sound

effects, word phrases, or numbers are used fo
show change of topic. Answer the questions. m

Play track 11 again and guide students so that they
can identify the use of all these elements in the audio.
Check the answers and discuss how these elements
are used. If necessary, play the track again.
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Achievement
Listen tc and explore news in familiar contexts.
Teaching Guidelines

= Evaluate rhythm, pace, and sounds used by the
speaker.

» Understand information related to basic guestions
and some details.

Development

Listen and read the information. Then write Who,
Where, What, or Details accordingly.

Play track 12 so that students listen to the news
stories. Then have students complete the headings of
the chart identifying the information they are given.
Check as a class.

;‘ Differentiated Instruction For this activity
yOu can write some parts of key words that weaker
students can use on the board, like: fact ,fire__,
scient___, etc.

. Read, then listen again and check how the news

is read.

Introduce the activity by saying that reporters or
journalists read the stories in a different way of
colloguial or everyday speaking. Remind students of
famous journalists or news presenters so that they

get connected to the topic. Then play track 12 again
and ask students to listen to it. Finally, organize small
groups to read the sentences and discuss if they
noticed how this was done in the audio.

. Work in small groups. Say which news story you

want to know more about.

Organize students in small groups and read the
instructions out loud. Have them share their
preferences.

Ask students to discuss if the newspaper could

be talking about their school or not. Elicit what
the differences are between the newspaper’s school
and their school.

Product: Questionnaire | iy

In this unit, students wiil create a questionnaire for
their classmates to answer. To do this, they will make
cards with useful language, guestions, and opinions.
In this lesson, ask students to write down five words
or expressicns commanly found in the news. Monitor
and check {make sure the words are relevant to the
news) and then ask them to copy their expressions
onto strips of paper. This activity will be your first piece
of evidence in this unit; ask students to file the list
following your procedure of preference; remember
that portfolios can take the form of a physical file or
be kept in digital form. Don't forget to ask students for
the strips of paper and keep them safe as they will be
used at the end of the unit!

Self-evaluation

You could read the statements in the box together to
make sure everybody understands what they need
to self-evaluate. If necessary, go back to some of
the previous activities so that students understands
what each statement refers to. Read the tip provided
and make sure to offer individual support to those
students who detected areas of opportunity
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Achievement
Understand the news.
Teaching Guidelines

+ Reflect on the type of words used to indicate who
is talking.

+ Check meaning of words and expressions to expand
own vocabulary repertoire.

+ Identify ways to talk about the same event or thing.

- Analyze the content of news by asking and
answerng basic guestions.

- Compare expressions used to describe events and
to add details.

- Determine when there 1s uncertainty.

Development

Have you listened to the news this week?

Ask students: Have you fistened fo the news this
week? You could provide a simple example of your
own of something interesting that students are likely
to have heard.

Listen to the news and discuss in what section this

news would go. Then read the article. How do

you prefer fo explore it? on the radio? in a written
2 SR L.

way: alzé ‘3

Direct students to go to the glossary on page 107 and

check the meaning of the words. Then have students
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listen to the news without reading. Play track 13.
Ask students some comprehension questions to
make sure they understand the content. Ask them
where they think this section would go (weather,
culture, sports, etc.). Then draw students’ attention
to the use of clues such as, special effects, speaker’s
Intonation, pauses, etc. After that, organize pairs to
read the article and discuss which way they prefer
to learn about the news. Monitor and encourage
students to talk about what they of broadcasting or
written press. Check as a class.

. Answer the questions about the article.

h

Ask students to first read and underline the parts of
the text that correspond to the questions and then use
that to write the answers. Allow students to compare
their answers before you ask volunieers to write the
answers on the board.

© 7 ; - Differentiated Instruction For this activity
you can use the 10 Seconds strategy to give everyone
who wants to answer time to put their hands up.

Who or what do the underlined words refer to?
Why don't we repeat the same words? *

You can talk through the first example as a model; e.g.;
Who doaes “they” refer to? If we read the previous
sentence, we can see it means “Experts at a university
in Atlanta.” So, instead of repeating the word “experts,”
we can use “theyAsk students ta circle the people or
things that are referred to in the underlined words. Then
glicit the answers from the class.

. What tense are the phrases in bold in? Why do we

use it?
Write have beern and have tested on the board.

Ask students to try to remember f they know the
structure and what it is used for.

Learning to Know ¢

Ask the question from the box and elicit students’
prior knowledge; encourage them to go to the
Appendix if needed.

. Work in pairs. Find words in the article that mean

the same. Say if you know more words with the
same medaning.

Ask students why we use different words to talk
about the same things. Discuss how it is very
repetitive and poring to use the same word over and
over. Then ask students to wark together and find
words in the text that can be used to talk about the
same things. Write them in different boxes on the
hoard. You can also elicit more ideas; e.g.; people,
humans, men and women, dog owners/dogs, pets,
anirmals, pupples, man's best friend/scientists, experts,
people who study dogs, vets.
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Achievement
Understand the news.
Teaching Guidelines

- Answer critical questions 10 express opinions.
+ Contrast expressions to link reasons or results.

Development

Read the sentences. Share examples of your own
experiences about the sentences.

In this activity, students will contrast expressions

to link reasons or results. Ask students to read the
sentences. VWhen you check, analyze the structures
on the beard. You can use the following to summarize:
S +V {result)... because S + V {reason)

S +V{reason)... so that S +V (result)

S +V {reason)... in order to V (result)

Ask students to share their experiences. Model the
activity by providing examples of your own experience;
e.g.: ! know that my dog wags her tail when i get home,

. Tell each other what you think about the article

on page 38. Then, read it aloud in turns as if

you were reading the news. Woulid you change
anything? -

Use questions to encourage students to talk about it
more and personzalize 1t, like: What examples can you

give me that show vou your dog foves you? Do you
think cats love people too?

Have students practice reading the news as reporters.
Ask for volunteers to do this in front of the class.

£ "7 Differentiated Instruction For this activity you
can use the Open-ended Question strategy .to guide
students with guestions like: What did you like about
the article? How did it make you feel?

Answer the questions in groups. Then say if the
questions m nde you think about the article
differently. M

This activity will help students to answer critical
questions to express their opinicns. Monitor and use
guiding questions like: Who efse is affected? What can
we do for dogs to be happier? At the end, ask them If
their opinions have changed.

Learning fo Learn ¢,

Ask the question from the box and elicit students’
prior knowledge; encourage them to go to the
Appendix if needed.

Time to Shine

Ask students to work in small groups and slicit some
ideas, and then give students more time to discuss
the guestions about their specific context.

Ask students to discuss what their reaction to
those news articles would be If it was
happening in their school. You could ask students to
discuss the topics in more detall; e.g.: Do you think
schoois should only sell heaithy food? Do you think
there should be competitions? Do you want to know
mare about your teachers?

Product: Questionnaire 5@

Organize the class into groups, read the first instruction
aloud and have them follow the models included in

this lesson to write their questions. Students can

copy some of the existing guestions from the lesson.
Monitor while they work to check all their writing Once
you have checked them all, read the second instruction
and monitor while they copy them onto cards. This is
your second piece of evidence,

Self-evaluation

You could read the statements in the box together to
make sure everybody understands what they need
to self-evaluate. If necessary, go back to scme of
the previous activities so that students understands
what each statement refers to. Read the tip provided
and make sure to offer individual support to those
students who detected areas of opportunity.
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Achievement
Exchange opinions about the news.
Teaching Guidelines

+ Offer examples of apen expressions used to
exchange cpinions.

+ Monitor the use of expressions to start and end
conversations.

+ £xchange expressions about the content of news.

Development

What do you think about this news?

Ask students if they know anything about the
headline. Elicit previous knowledge to help prepare
them for the listening.

Listen and choose the news arlicle that Is being
talked about. g -&

Play track 12 twice if needed. Ask students if it is the
first, second, or third. if clanfication is needed, say
that the main idea is about the three countries hosting
the World Cup together, even though the first idea is
mentioned it is not the most important idea.

Listen again and write B for Boy or G for Girl. Say if
you agree or disagree with each sentence. g

Allow students 1o listen track 14, compare answers,
and then elicit answers from the class or allow
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volunteers to write the answers on the hoard. Ask
students to work in pairs again and tell each cther if
they agree or disagree with each sentence. Monitor
and encourage further discussion with questions like.
Why do you disagree?

. Work in pairs. How can we say what we think

about the news? Read the expressions in the
chart and choose some to express opinions on
current news.

In this activity, students will analyze open
expressions used to exchange opinions, start and
end a conversation, and phrases used to talk about
the content of news. Ask students to choose what
expressions they could use to give their opinions.
Have them compare their choices in pairs.

What do you think about this news? Complete the
senfence. &
Ask students to write their opinion.

% 4 Differentiated Instruction If students are
stliggling with this activity, elicit an example or two
from stronger students and write them on the board.
If they are all positive, provide an example of your
own; e.q.. | think it is going to be very difficuit fo pian.
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Achievement
Exchange opnions about the news.
Teaching Guidelines

* Decide what they want to say.
* Reflect on what they need to know to express
OpINIoNS.

* Exchange expressions about the content of news

= Ask for clarification.

Development

. Tell your group if you agree or disagree wgi%euch
.
$

sentence. Give reasons for your answer. i
it

6. Share your opinions from Activity 4. Use the
expressions in the chart on page 40 to help you
talk about them with your group. Wiite down the
other students’ opinions.

In this activity, students will monitor the use of
expressions to start and end conversations, as well as
ask for clarification and exchange expressions about
the content of news. Put students in new groups. Ask
them to share their opinions from the previous activity
with their new group and write down four different
opinions. Elicit examples.

G Put students in groups. Ask students to discuss
> the question: Do you think problems should be
in the news? Monitor and then elicit some ideas from
the different groups.

Product: Questionnaire

In this lesson, students will write four opinions about
the news in this lesson. Organize the class into groups
and allow them to share the opinions they have
written and choose four to record. Monitor while they
work to check progress. This activity will be your third
evidence in this unit; ask students to file it following
the procedure of your preference.

Self-evaluation

You could read the statements in the box together to
make sure everybody understands what they need
to seff-evaluate. If necessary, go back to some of
the previous activities so that students understands
what each statement refers to. Read the tip provided
and make sure to offer individual support to those
students who detected areas of opportunity.

In order for students to exchange opinions about the
content of news, ask them if they remember any of
the phrases from the chart. Do a different example
with the whole class; e.g.: Cats are better than dogs.
Elicit answers. Tell students that to disagree, they can
modify phrases from the chart; e.g.: That is terribie
news. That’s awful Nope. That's not true. Then ask
students to do the same for the statements in this
activity.

£ 7 Differentiated Instruction For this activity you
can use the Individual Response Card strategy to
get everyone’s input. You can then read out students’
ideas to the whole class.
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Achievement
Exchange opinions about the news.
Teaching Guidelines

- Offer examples of open expressions used 10
exchange opinions.
- Exchange opinions about the content of news.

Development

What do you think about the news?

Write on the board: What do you think about the
news? Ask students to share ideas in pairs. Regroup
pairs so that they form groups of four and share their
ideas again.

Work in small groups. Look at the pictures. Do you
think they are bad for you?

Ask students to work in pairs and look at the pictures.
Encourage students to give reasons far thair answer
by asking questions like: Why do you think that? Can
you give me an example? Monitor and if students

ask for language, write it on the board and encourage
them to repeat it after you. Have them discuss if these
devices or gadgets are good or not, what advantages
they found on their use.
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. Look at the news and see if your opinion is the

. [}
same or different. =3

Give students time to read and find the answer to

the question in the article. Ask questions to check
understanding like: Is technology always bad? No, only
when we use it toe much and we don’t understand
how it affects us.

. Read the questions. Answer them and write

another question to ask a partner. . ™

Ask students to work together to read the questions.

Have them write a suitable answaer for each question.
Monitor and let students know when their word order
is incorrect. Instruct to create a new guestion and ask
it to their partners. Check as a class.

r

T+ Differentiated Instruction For this activity,

if students are struggling with question writing, ask
them to underline the guestion words. Teli them that
that is the first word. You can remind students of
question structure on the board: Question word + be/
modal/aux + subject + verb.

. Underline the answers to the questions in

the news. = 1

Monitor and offer help by telling students in which
paragraph to find the answers if they are strugglng.
Ask students to compare their answers with another
pairs, before eliciting answers from the whole class.

-

7 " Differentiated Instruction For this activity you
can use the Choral Response to allow all students to
respond when eliciting answers.

. Do you think you use too much technology? Tell

your group and give reasons.

In this activity, students will use open expressions

10 exchange opinions about the content of news.
Monitor and write new language that emerges on

the board. Remind students that they can use the
exprassions in the Appendix to help them participate
in the conversation. Elicit answers and summarnze
them on the board, or ask each group to create a Flow
Chart to summarize their group’s opinions.




Dg yau think too much technclogy 1s Bad ky you?
Make notes in the lines below. Shore your opimon and
reqsons tor your apion.

Shars yowr opinion with your group. Remembaer o use
phvase ta start the conversotion, osk for clarficaton,
ond end the conversation. Respact turn kaking. be h
tnendly.and respond fo others’ body longuags. f‘_':_ﬁ 4

Look at the news in Actrity 2 Change some facts. Then read H to your partner fo
seq It he or she identifies what you changed. ’o?

Do viomem:aire
P chead e Ly,
[V

Cthent EE

At b VA aren

Achievement
Exchange cpmicns about the news.
Teaching Guidelines

+ Decide what they want tc say.

- Reflect on what they need to know to express
opIniens.

* Exchange expressions about the content of news.

« Ask for clanfication.

* Monitor the use of expressions to start and end
conversatiens.

* Respond to body language.

* Respect turn taking.

» React to speakers’ optnicns and regulate pace and
voiume when speaking.

Development

6. Do you think too much technology is bad for
you? Make notes in the lines below. Write down
oxpressions you will need to share your opinion
and reasons for your opinion. ¢ 7

In this activity, students will decide what they want to
say and reflect on what they need to know to express
opinions. This will help them prepare for the final
freer practice activity of this lesson. Monitor and offer
phrases that students can use.

el

7. 7 Differentiated Instruction For this activity you
can use the Open Questions strategy 1o help students

think of ideas if they are stuck; e.g.: Can you think of
times when technology 15 good? When is it bad? How
does it help you? \What problems does it cause?

Learning to Do 4 )

Ask the question from the box and elicit students'
prior knowledge; encourage them to go to the
Appendix if needed.

ICT Box

Promote the development of digital abilities on
students by suggesting them to perform this task.

. Share your opinion with your group. Remember

to use phrases to start the conversation, ask for
clarification, and end the conversation. Respect
turn taking, be friendly, and respond to others’
body language.

This is a freer practice activity that will allow students
1o exchange expressions about the content of news,
ask for clarification, menitor the use of expressions

te start and end conversations, respond to body
language, respect turn taking, react to speakers’
opinions, and regulate pace and volume when
speaking. Put students in groups. Monitor and
encourage everyone to participate. If you sense that
one student is dominating, ask other students for their
opinions; e.g.: Javier, what do you think?

ﬁ Ask students to think of fun sections that
‘@ newspapers include; e.g.: crosswords, comics,
strange or funny news, humor, puzzles and riddles.

. Look at the news in Activity 2. Change some

facts. Then read it to your pariner to see if he or
she identifies what you changed.

Have students change some facts in the news. Then
ask them to read in turns the news with changes. Ask
them to listen carefully to their partners because they
have to identify any difference with the original news.
Monitor as they do this, and offer help if necessary.

Product: Questionnaire

In this lesson, students wili write down four more

opinions about news. Monitor and offer positive and
corrective feedback. Make note of recurring errors to
provide feedback and corrections to the whole class.

Self-evaluation

You could read the statements in the box together to
make sure everybody understands what they need
to self-evaluate. If necessary, go back to some of
the previous activities so that students understands
what each stetement refers to. Read the tip provided
and make sure to offer individual support to those
students who detected areas of opportunity.
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Questionndire

In this session, students will create and use their
questionnaire to interview cthers. Put students into
groups. Encourage them to use all the language in
their portfolio to help them with the task. Tell them
to pool together all the expressions, questions,
and opinicns they wrote and decide together cn
a final version. Tell them they can decide if their
guestionnaire includes statements with options
(agree/disagree) or guestions to answer. Let students
produce their final version on their own pieces of
paper, 50 that they can use it to interview a classmate.
Remember you always have the option to adapt
the product to your class’s needs and interests. if
students are not confident enough to come to the
front of the class, first put them into pairs and ask
them to practice. You can then regroup and ask them
to practice again and again, until they feel more
confident,
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Descripfive Value Scale

Use the descriptive value scale to evaluate your
classmates’ questionnaire.

Once all groups have finished, you could ask students
to evaluate their classmates' questionnaire. Show
themn how to use the scale provided.

Self-evaluation

1. Work in pairs. Say what you think about a news

story from this unit.

Organize students in pairs. Read the instructions out
loud. Monitor and provide support as needed. Regroup
students into groups of four and ask them to discuss
their responses. Give students a minute to reflect on
how successfully they completed the activity. Elicit
reflections from the different groups.

2. Look back through the lessons and check what

you have leamed fo learn, to know, and o do.
After that, you can go to page 114 again and
check.

Tell students to go to page 114 to check the themes

presented in the Appendix so they can recall what
they learned.

3. In your nolebook, write what you think was

difficult fo achieve. Check the fips given at the
end of each lesson and explain how they may
help you to improve.

Invite students to reread the tips given at the end of
each lesson and reflect on how these tips may help
them to improve. Have them write their conclusions
in their notebook. Make sure to record which students
need help so that you may design strategies to
support them.

What do you think about the news?

Finally, organize the class mto smali groups and read
the title of the unit aloud: What do you think about

the news? Give them a few minutes to discuss their
answers while you walk around and monitor, Ask one
person from each team to share their group's answers
with the rest of the class.
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Review

The aim of these activities is tc first have students
work individually so they can practice the skills they
learned during the unit. It I1s a great opportunity to give
indnadualized support to struggling students. They
then have an opportunity for further practice in pairs
or in groups. Another useful strategy is to promote
tutoring between pairs, so advanced students may
help their clessmates. In any case, monitor them
closely while they work on these activities so they
feel confident enough to attain the achievements by
themselves.

Evaluation Tool

The Descriptive Value Scale that you photocopied at
the beginning of the unit is an extremety useful tool
for evaluating each student individually. The value scale
can be used in Lessons 3 to 4 to assess how well
students are achieving the outcomes of this unit. You
can carry out an initial assessment in L.essen 3 and
simply adjust it as necessary by the end of Lesson 4.
This will also give you a sense of how learners have
progressed.

Always keep in mind that this tool will help you
identify hoth struggling and advanced students {(who
may already be able to successfully complete the
outcomes before they have worked on the refated
activities), which will give you the epportunity 1o
use more open tasks to allow for different learning
outcomes.
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" evaluation Tool

Descriptive Value Scale

Student’s Name:

4
The student can... ] 2 3. Needs
Excellent| Good Fair
Help

...understand basic information
about the news ond some details.
...identify synonyms in the news.
...exchange opinions.
...5how agreement.
...ask for clarification.

Student’s Name:

4
] 2 3
The student can... . Needs
Excellent| Good Fair
. Help
...understand basic information
about the news and some defails.
..identify synonyms in the news.
...exchange opinions.
...show agreement.
...ask for clarification.
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1@ Recreational and Literary Environment

{®: Communicative Activity
Understanding of self and others

(@ Social Practice of the Language
To read a short travel story to discover natural
aspects and cultural expressions.

@) Achievements
* Explore short travel stories.
* Complete a guided reading.
¢ Distinguish and compare natural and cultural
similarities and differences.

1®: Audio
Tracks 15-17

{@): Vocabulary

+ carnival

¢ folk

® giant

* hot springs
lava
mosques
shake
stampede

* & & @

@ Learning to Learn
Finding the meaning of new words

Yt

{@: Learning to Know
Comparative adjectives

:

1®: Learning to Do
How to make a comparative chart

How Can You Compare
Your Country to Others?

@ Reader

“Dear Diary: My Trip to India,” pp. 53-64, Track 42

; § . Dear Diary:
T My T te India
Anincredible experience gip

Whitten by Juan Dioz

dscover natyral aspects and
cullural expressons .

(@) Product
Comparative Chart

1@ Evaluation tool
Descriptive Value scale

Photocopy the descriptive value scale provided on
page 78 and use it to evaluate students.

@ Worksheet

As an extra activity, you can use the Worksheet on
page 150.
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Achievement
Explore short travel stories.
Teaching Guidelines

- Anticipate content based on images and titles.

* Analyze topic, audience, and purpose.

» Compare common elements and structures
of a travel.

= Practice skimming.

Development

How can you compare your country to
others?

Wirite on the board: How can you compare your
country to others? You can ask students to first think
of different countries they know about and make a list
in small groups. Then ask them to try tc think what
some differences and similarities are between their
country and the countries on their list. Allow some
Spanish words to help them feel more confident to
express themselves, but provide them with the words
or phrases in English and have them repeat after you
as you wiite and llustrate them cn the board.

Look at the picture and the title. Tell each other
where you think the story happens and what
happens in the story. ‘%

Get students to anticipate content based on the image
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and title. Ask them to look at the picture and the title
and work in parrs to predict what happens in the story.
Eficit some ideas from volunteers.

. Read the story quickly and check your answers in

Activity 1.

In this activity, students will practice scanning. Tell
them to read as quickly as they can, and that they
don't need to worry about remembering details. They
just need to check if their ideas were right.

. Read the story again and check what is not

included. §, ¥

In this activity, students will read for gist and also
compare common elements and structures of a travel
story. Ask students to read again and tick the boxes
of the things that are not included. You could read the
first option together as a class and then ask students
if & place is described (yes). Elicit the place {the city
of Istanbul). Ask them to do the same with the rest
of the options and to only check the cnes that are not
included in the text. To check answers, ask students to
raise their hand for each option they checked, as you
read the options out loud.

-

>« Differentiated Instruction For this activity
you can ask students to make a Bubble Map of the
different sections of the reading; e.g.: description of
city, lights, bridge in P1.

. Where can you find or read a story like this one?

In order to analyze the topic, audience, and purpose,
ask students to work in pairs. Ask them to think
where they could find and read a story like this one.
Ask pairs to compare their ideas with another pair.
Then ask students to share ideas with the rest of the
class.
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Achievement
Explore short travel stories.
Teaching Guidelines

* Link stories and personal experiences or emotions,

+ Practice scanning.

« Analyze ways of checking meaning of new words
and phrases.

Development

. What do you expect to read about next in the story?

Ask students to predict what happens next. Monitor and
ask students for more details: Why do you think this is going
to happen? How or where will it happen?Then you can
divide students again, so thay work with other people from
other groups, and share their ideas from the first round.

How did the boy or girl in the story feel? How
would you feel on that trip?

In this activity, students will link stories and personal
experiences or emotions. Ask students to discuss the
questions in pairs. Elicit words from different pairs
and write them on the board. You can ask: How do we
know that he or she was excited?We know because
they were admiring the city and looking forward to
other things on the trip; they couldn't fall asleep. When
eliciting answers for the second question, emphasize
how everyone has a different opinion and that's fine.

7. Read the text again. Lock at the diagram. How

was it completed? What is it for? Discuss with your
partner. ¢ 7~

You could organize pairs to have students analyze the
text and the diagram so that they can evaluate with
what information it was completed. Have students give
yOu answers 1o the guestions,

L

Y 37 Differentiated Instruction For this activity
you can turn this activity into a Jigsaw for struggling
students, where some students find words related to
buildings and structures, and the rest of the students
focus on nature words. They then share t¢ help each
cther complete hoth charts.

. You can use your glossary to find the meaning of

some words in the text. How else can you $heck
the meaning of new words and phrases? "7}

Ask students 1o work in small groups and make a list
of things they can do. When all groups have at least
two to three ideas, ask them to go to the Appendix.

Learning fo Learn s,

Ask the guestion from the box and elicit students'
prior knowledge; encourage them to go to the
Appendix if needed.

72 Ask students to discuss the question: How do
" you think India is different from Mexico? Note
down some ideas so that you can revisit them once
you have read the complete story.

Product: Comparative Chart

in this lesson, ask students to write down five words or
phrases commonly found in travel stories. Monitor and
check {make sure the words are relevant to travel stories)
and then ask them to copy their expressions onto strips
of paper. This will be your first piece of evidence. Don't
forget to ask students for the strips of paper and keep
them safe as they will be used at the end of the unit!

Self-evaluation

You could read the statements in the box together to
make sure everybody understands what they need
to self-evaluate. If necessary, go back to some of
the previous activities so that students understands
what each statement refers to. Read the tip provided
and make sure to offer individual support to those
students who detected areas of opportunity.
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Achievement

Complete a guided reading.
Teaching Guidelines

» Reorder paragraphs of a story.
+ Reflect on the author’s decisions reflected in a text
and their effect on the reader.

Development

What countries would you like to visit?

Ask students: What countries would you like to visit?
You could provide a simple example of your own

that students are likely 1o have heard of. Encourage
students to work in small groups and share their
ideas, giving reasons for their choices.

Look at the pictures. Tell each othet if you would
like to go on such a hip.

Ask students to work in pairs. Ask them to describe
what is happening in the pictures and teli each other
if they would like to go on that kind of trip. Monitor
and provide language needed (wildebeest, bridge,
mountains, savannah}.

picture for each paragraph. &

Ask students to read for gist and match the pictures
to paragraphs. Allow students enough time to read

. Read the story fast. What is it o%aut? Choose a
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individually and silently. Encourage them to reread if
needed. Then allow them to compare their answers,
before checking with the whole class. You can ask
them to remain silent, but hold up their fingers to
show you which paragraph corresponds to each
picture.

Read the story again as you listen to it. Is if in the
correct order? Write the cormec! order. @ 5 7

In this activity, students will reorder paragraphs in

a story, Ask them to read again and number the
paragraphs. As you check, ask students how we know
the order, and get them to notice the phrases used to
structure the text (.. .where our trip started, after Cape
Town, our net stop... Kruger, on our second day at the
Kruger...)

¥ 7 Differentiated Instruction For this activity
ydu can use the 10 Seconds strategy 1o give everyone
who wants to answer time to put their hands up. Do
not always nominate the students who put their hands
up first.

Work in small groups. Discuss the question. What
feeling do you think the writer caused with the
underlined expressions?

This activity will ask students to reflect on the author’s
decisions reflected in a text and their effect on the
reader. Divide students into pairs. Then get them to
discuss the underlined phrases. You can simplify it and
ask them f it is a good or bad feeling each time, and
then ask for more detail or specific adjectives.
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Achievement
Complete a guided reading.
Teaching Guidelines

» Use diagrams to contrast actions according to time
and place that they are carried out.

» Organize natural aspects and cultural expressions
with diagrams.

+ Check spelling by comparing words with others.

Development

. Work in pairs. How long was the tip? What places
did they visit? What did they do? Complete Days
Jand 4.

In this activity, students will use diagrams to contrast
actions according to time and place that they are
carried out. The time and place are provided, and the
chart is organized in chronological order. Students have
to identify the actions that happen in each place. Ask
students to read the text again and circle the answers
in the text. Manitor and offer tips. Then ask voiunteers
to write the main actions on the board.

. Complete the chart with natural aspects and
cultural expressions. & 7

Students will organize natural aspects and cuitural
expressions with diagrams while checking spelling by
comparing words with others. in this case, the focus

will be on suffixes. Ask students if they remember what
scanning was from the first lesson. Ask them to scan
the taxt and complete the words, Ask them to double
check to see that they have spelt them correctly.

5’ j"‘ Differentiated Instruction For this activity
you'can use the Mini Lesson strategy to help students
review scarning skills. You can first ask them to scan the
classroom for objects, before you focus on text.

. Is anything in the story differant to how you

imagined an African country?

Ask students to reflect on their perceptions of Africa
and if these have changed after reading the story.
Elicit ideas from volunteers.

Time to Shine

Ask students to work in small groups and glicit scme
ideas, and then give students more time to discuss
the questions about their specific context. Elicit
answers and write them on the board to summarize
the class's opinicns. You can categorize the examples
into geographical zones.

After reading, ask students to discuss which of
the activities they wouid enjoy the most in
groups. You can ask students to "vote” and make a
chart representing students’ cpinions.

Product: Comparative Chart |

in this lesson, students will write five words or
expressions that describe culture or nature. Organize
the class intc small groups, read the first instruction
aioud and have them follow the models included

in this lesson to write their words. Monitor while
they work to check all their writing. Once you have
checked them all, read the second instructicn and
menitor while they copy them cnto cards. This activity
will be your second piece of evidence in this unit;
ask students to file it following the procedure of your
preference,

Self-evaluation

You could read the statements in the box together to
make sure everybody understands what they need

1o self-evaluate. If necessary, go back to some of the
previous activities so that students understands what
each staterment refers to. Read the tip provided and
make sure to offer individual support to those students
who detected areas of opportunity.
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Achievement

Write sentences with descriptions and comparisons.
Teaching Guidelines

- Compare natural aspects and cultural expressions.
Development

What do you think about Central America?

Ask students if they know anything about Central
American countries. Allow students some time to
share their ideas in groups, and then write some of
their ideas on the board to summarize.

Look at the pictures and guess which country
they show. Say why you think they are from that
country.

Ask students to predict what country the pictures are
referring to. Elicit some answers, but do not confirm
or deny anything yet.

. Read the text and check where it happens.

F}_nd words in the text that describe the pictures.
Ask students to read and identify where it happens.
Ask them if they know where Costa Rica is. If
possible, show it to students on a map. Then ask
students to read the text again and find words in the
text that describe the pictures. Allow students to find
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all the descriptions, before asking them to compare
their answers. Then elicit the words from the whole
class.

» Differentiated Instruction For this activity
you can use try to Stimulate Student Senses
to help them contextualize the reading and aid
comprehension. Set the scene by asking students to
close their eyes and visualize the text. Try to provide
sound effects where possible.

. Work together and decide if the underlined words

describe natural or cultural aspects. Draw two
diagrams with the words below.

In this activity, students will compare natural aspects
and cultural expressions by identifying them in the
text and categorizing them in a diagram. Students
should have a fair idea of what is expected from
them, since they have completed simitar diagrams in
Lessons 1 and 2. However, if students are not sure
how to approach it, you can complete the first step of
drawing two spider diagrams together on the board.
Then ask students to work in pairs and go through the
underlined words, categorizing and writing them.
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Achievement
Write sentences with descriptions or comparisons.
Teaching Guidelines

- Use expressions to write about their own cultural
expressions and natural aspects.

» Elaborate on descriptions, based on group
contributions.

Development

. In what ways is your country similar or different to
Costa Rica?

Ask students to work in pairs. First ask them what
they remember about Costa Rica. They can use therr
diagram from Activity 3 to help them. Then ask them
to discuss how Mexico is different. Monitor and write
useful language on the board.

. Complete the diagram with words and phrases
about your country. <. 3~

Ask students to organize their ideas from Activity 4
onto a diagram, like the one on the previous page. Tell
them it's fine to write similarities too; e.g.: volcanoes
in Costa Rica and in Mexico.

% 7’ Differentiated Instruction For this activity
you can use Open-ended Questions to help students
think of ideas. Useful guestions include: What is the

weather like? Are there more mountains or beaches?
What other kinds of natural aspects are there? What
do people do for their traditions? What kind of art and
music is popular?

ICT Box

Promote the development of digital abilities on
students by suggesting them to perform this

task. Have them focus on using them to foster
communication and collaboration among them.

. Wirite four sentences describing Mexico. Use the

text to help you.

Complete & sentence using each sentence stem

on the board. Tell students that they can now use
their diagram and the examples on the board to
write sentences of their own. Manitor and provide
corrections. Where recurring errors are made, ask the
class 1o help you correct therm on the beard.

Put students in groups. Ask students which

" animals were mentioned on the three pages.
Then ask students te discuss which arimal thay would
prefer to see and give reasons for their answers. You
could also ask students what animals they would
recommend that visitors see when coming to Mexico.

Product: Comparative Chart [

In this lesson, students will write at least three
descriptive sentences about nature or culture.
Organize the class into groups and allow them to
share the ideas. Moniter while they work to check
progress. This activity will be your third evidence in
this unit; ask students to file it following the procedure
of your preference.

Self-evaludtion

You could read the statements in the box together to
make sure everybody understands what they need
to self-evaluate. If necessary, go back ic some of
the previous activities so that students understands
what each statement refers to. Read the tip proviced
and make sure to offer individual support to those
students who detected areas of opportunity.
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Achievement
Write sentences with descriptions or compariscns.
Teaching Guidelines

= Write descriptive and comparative sentences
following a model.

* Use & variety of resources to deal with uncertainty
about meaning.

Development

How is your country different to some English
speaking countries?

Write on the board: How is your country different to
soime English speaking countries? Ask students to
work in pairs. First get them to make a list of countries
where people speak English, Then ask them to discuss
similarities and differences between their country and
the countries on their list, Then ask students tc form
groups of four and share their ideas again.

How do you imagine Canada? Tell each other.
Then read and listen. Was anything ditferent to
your answer? @

Ask students if Canada was one of the countries on
their list. Ask students to work in pairs and share
what they know about Canada. Elicit some answers.

Then ask students to read the story and listen. As a
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class, discuss what was different between your initial
answers and what is described in the story.

Read and listen again. Number the pictures in the
order they are mentioned. @ aE

Ask students to look at the pictures. Ask students if
they know what the things in the pictures are called.
It might be useful to elicit the words and write them
on the board (pouting, moose, city, waterfall, maple

syrup). Ask students to listen again and number

the pictures in the order they hear them. Then elicit

answers from the whole class.

‘{:’ }J_“' Differentiated Instruction For this activity you
can use the Choral Response to allow all students to
respond when eliciting answers.

. Work together and check the meaning of words

you don’t know. Use your dictionary, or ask a
classmate or your teacher.

This activity will help students to use a variety of
resources to deal with uncertainty about meaning.
Remind students that there are different ways to
check the meaning of new words. Ask them if they
can name a few. If they can't remember, direct them
to p. 115. Ask students to scan the text and circle
words they are unsure about. Ask them to use more
than one strategy to check the meaning. Monitor and
help provide definitions. You can then ask students
what new words they learned and write them on the
board.

. Read the sentences. Are they correct? What is

missing? Rewrite them cormectly. @

In this activity, students will write descriptive and
comparative sentences following a model. Ask
students to look at the mode! sentence and underiine
the structure that is used to compare two things.

Elicit that we can use verb + adjective + er + than to
make comparisons. Write another simple comparnson
together as a class; e.g.; Belize is smaller than Mexico.
Ask students to share and compare their answers
with another pair, before asking volunteers to write
the sentences on the board.

Learning fo Know 1

Ask the question from the box and elicit students'
prior knowledge; encourage them to go to the
Appendix if needed.
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Achievement
Write sentences with descriptions or comparisans.
Teaching Guidelines

+ Complete a diagram or chart with similarities and
differences about natural aspects and cultural
expressions.

* Review information to determine relevance.

Development

Work together to complete the chart about
cultural expressions and natural aspects. Add two
more categories of your own.

This activity requires students to complete a diagram
or chart with similarities and differences about natural
aspects and cultural expressions. Divide students into
groups. Ask them to complete the right side of the
table about Mexico. Monttor and offer corrections, ar
new vocabulary. Add useful language to the board.

Learning to Do "3

Ask the guestion from the box and elicit students’
prior knowledge; encourage them to go to the
Appendix if needed.

6. Look at your chart in Activity 5 and compare

Canada and Mexico on 5 aspects. Wiite your
sentences and then discuss in group. § 5

This will help students to review information to
determine relevance. Ask students to work in

small groups. Ask them to look at their charts and
identify two important similarities and two important
differences. Ask them to write four comparative and
descriptive sentences using the information they
chese. Manitor and provide corrections. Remember
1o offer praise. Tell students which sentence they are
going to share with the rest of the class, make sure it
is a good example.

g' _3“3 Differentiated Instruction For this activity you
can use the Group Based on Goals strategy to group
students of mixed abilities together so that everyone
will have enough support and resources to write
sentences.

Ask students to discuss what they think are the

most important similarities and differences
between Mexico and India. Write all ideas on the
board. Then ask students to work in groups and
reduce the examples to one similarity and one
difference.

Product: Comparative Chart | g

In this lesson, students will write at least three
descriptive sentences. Monitor and offer positive and
corrective feedback. Make note of recurring errors to
provide feedback and corrections to the whole class

Self-evaluation

You could read the statements in the box together to
make sure everybody understands what they need
10 self-evaluate. If necessary, go back to some of
the previous activities so that students understands
what each statement refers to. Read the tip provided
and make sure to offer individual support to those
students whe detected areas of opportunity.
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Comporaﬁﬁe Chart

In this session, students will create a comparative
chart that compares their country with another or
others. Encourage them to use all the language in
their portfolio to help them with the task. Tell them

to pool together all the words and expressicns,
descriptive sentences, and comparative sentences
they wrote and decide together on the final
information to :nclude. Remind them that they can find
some tips of steps to follow in the Agppendix on p. 115
1o help them with the task. You can also suggest that
they look at the model comparative chart in Lesson 4
to help them.

Remember you always have the option to adapt
the product to your class's needs and interests. If
students are not confident enough to come to the
front of the class, first put them into pairs and ask
them to practice. You can then regroup and ask them
to practice again and again, until they feel more
confident.
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Assessing my Learning Process

Descriptive Value Scale

Use the descriptive value scale to evaluate your
classmates’ comparative chart.

Once all groups have finished, you could ask students
to evaluate their classmates’ comparative chart. Show
them how to use the scale provided.

Self-evaluation

1. Work in pairs. Say how can you compare and

describe a country’s natural features and cultural
aspects. Give an example of each.

Organize students in pairs. Read the instructions out
loud. Menitor and provide support as needed. Begroup
students into groups of four and ask them to discuss
their responses. Give students a minute to refiect on
how successfully they completed the activity. Elicit
reflections from the different groups.

2. Look back through the lessons and check what

you have learned to learn, to know, and to do.
After that, you can go o page 115 again and
check.

Tell students to go to page 115 to check the themes
presented in the Appendix so they can recall what
they learned.

3. In your notebook, write what you think was

difficult to achieve. Check the tips given at the
end of each lesson and explain how they may
help you to improve.

Invite students tc reread the tips given at the end of
each lesson gnd reflect on how these tips may help
them to improve. Have them write their conclusions

In their notebook. Make sure to record which students
need help so that you may design strategies to
support them.

How can you compare your country to
others?

Ask students to answer this guestion again, using the
new language and knowledge they have acquired in
this unit. Ask them to discuss the guestion in pairs
first, and then let them form groups of four to share
their ideas.
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Evaluation Tool

Ghoase o country and complate the chagram wilh IS inkrmeion so fat you The descriptive valuation scale that you photocopied
sompars il your sount : at the beginning of the unit is an extremety useful tool
for evaluating each student individually.

The valuation scale can be used in Lessons 3
10 4 to assess how well students are achieving the
outcomes of this unit. You can carry out an initial
assessment in Lesson 3 and simply adjust it as
necessary by the end of Lesson 4. This will also give
you a sense of how learners have progressed,

Always keep in mind that this tool will help you
identify both struggling and advanced students {who
may already be able to successfully complete the
outcomes before they have worked on the related
activities), which will give you the opportunity to
use more open tasks to allow for different learning
outcomes.

Work In pairs. Use the words from the dicgrams te wirle four sentences that
compare and desctibe your courdry and another.

Share your sanfences with another poir. Say if you agres or disagres.,

Review

The aim of these activities is to first have students
work individually so they can practice the skills they
learned during the unit. It 1s a great opportunity to give
individualized support to struggling students. They
then have an opportunity for furtner practice in pairs
or in groups. Another useful strategy is to promote
tutering between pairs, so advanced students may
help their classmates. In any case, moenitor them
closely while they work on these activities so they
feel confident enough to attain the achievements by
themselves.
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.« Evaluation Tool

Descriptive Value Scale

Student’s Name:

The student can...

1 .
Excellent

Good

Fair

Needs
Help

...use different strategies to check
meaning of new words.

...understand basic information and
some details in travel stories.

...compare natural aspects and
cultural expressions.

... write descriptions of own culttural
expressions and natural aspects.

...write comparisons abouf cultural
expressions and natural aspects.

Student’'s Name:

The student can...

1
Excelient

Good

Fair

Needs
Help

...use different strategies to check
meaning of new words.

...understand basic information and
some details in fravel stories.

...compare natural aspects and
cultural expressions.

... write descripfions of own cultural
expressions and natural aspects.

...write comparisons about cultural
expressions and natural aspects.
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How Can You Find and Share
Information About a Topic?

. 1@ Reader
: “Exhibit: Things Your Grandparents Grew Up With"
pp. 65-74, Track 43

@ Academic and Educational Environment

{®: Communicative Activity
Search for and select information

{@: Social Practice of the Language
" To gather information about a topic to make cards
and set up an exhibit.

{@®: Achievements
= Explore museum cards,
* Look for information about a topic
in different texts,
» Analyze informative texts.
* Register information.
* Share information from museum cards.

®: Vocabulary
e astronauts
* hamboo

¢ cardboard

®* caves

* cloth

* launched

a topic to moke cards and
set up o exhioit

® space
* wires

{®: Leaming to Learn
Using information you can trust

1@- Leaming to Know
Passive structure

{®: Learning to Do
Connecting sentences in a paragraph

RN sy 4 TS

@ Product
Museumn Cards

@ Evaluation tool
" Rubric

Photocopy the rubric provided on page 90 and use it

to evaluate students.

@ Worksheet

As an extra activity, you can use the Workshest on

page 151.
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Achievement
Explore museum cards.
Teaching Guidelines

- Contrast function and purpose.
» Link the topic to persenal interests.

Development

How can you find and share information
about a topic?

Write on the board: How can you find and share
information about a toprc? At this point, you may
allow some Spanish words to help students feel more
configent to express themselves, but always provide
them with the waords or phrases in English and have
them repeat after you as you write and illustrate them
on the board

Read the cards below. Where are they used?
Why? ﬁ% vy

Ask students to work in pairs. Ask them to discuss
where they think cards like those are used. Monitor
and make ncte of language related to the topic. Some
students might mention that you could see cards like
those in a zoo or aguarium. You should ask students if
they have ever been to a museum where there were
models, pictures, and videos of animails, or stuffed
animals.
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% 4 Differentiated Instruction For this activity you
can use the Speedometer strategy to see how well
students were able to understand the text. Identity
students who did not fee! confident and group them
together 50 that you can support them more in this
and the following activity.

. In which exhibit could you find these cards in the

museum?

Ask students to say which one they think covers all
three animals. You can check understanding by asking
which animal lives in the sea and which animal lives
all around the world. Then you can ask if any of the
animals five in the light.

Would you like to visit that museumn? Why or why
not?

Divide students into small groups and ailow them to
discuss the question. You can also ask them if they
would prefer to visit a zoo or aquanum instead of

a museum and ask them 10 give reasens for their
answers. After discussing the guestions, ask students
who answered affirmatively to stand on cne side of
the class and the other students on the other side

of the class, Then elicit a few reasons from each

side of the room.
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Achievement

Explore museum cards.

Teaching Guideline

* Retell the order in which information is presented.
Development

What other exhibits do you expect to find in the
museum?

Ask students to work in pairs and imagine that they
are in the Museum of Natural History. Ask them to
make a short list of other exhibits showing in the
museum at the moment. Encourage students to think
creatively. Any topics related to science and biology
have a place at the museum.

Read the information on the sentences. Is the
information the same or different to the one
in the cards?

You could read the sentences together and elicit
students’ responses. They compare the language used
and check if the sentences mean the same. Then
point cut to the different words used. Let students
know that they can paraphrase the information.

g 3‘ Differentiated Instruction For this activity
you can use the Think-Pair-Share strategy to allow
students to compare their answers and help each
cther before asking the class to share their answers.

6. Work in pairs. Use your own words fo tell each other

the same information on one of the other cards.

Ask students to paraphrase the first sentence of the
first card. Tell them they can use Activity 5 to help
them. Write the example sentence on the board;

e.9.: The Mexican tetra, or blind cave fish, lives in
Mexico. Then ask students to work in pairs and do
the same with the other sentences. Monitor and offer
corrections. Refer to the sentences in Activity 5 to
help students; e.g.: !t is @ smalf animal. How can you
change It to be true for the fish/

iCT Box

Promote the cevelopment of digital abitities on
students by suggesting them to perform this

task. Have them focus on using them to foster
cemmunication and coilaboration amoeng them.

2 Ask students to discuss the questions in
groups: Which of the two things seem
stranger? Why? Monitor and ask students to imagine
their grandparents using these things. Ask students to
first share their personal responses with their groups
and then elicit some responses from volunteers.

Product: Museum Cards m

In this unit, students will create museum cards for an
exhibit. To do this, they will make cards with useful
language, questions to guide information searches,
paraphrased information, and notes. In this lesson,
ask students to write down five words or expressions
commonly found in museumns. Monitor and check
Imake sure the words are relevant to museumns) and
then ask them to copy their expressions onto strips of
paper. This activity wili be your first piece of evidence
in this unit; ask students to file the list foliowing your
procedure of preference; remember that portfolios
can take the form of a physical file or be kept in digital
form. Don't forget to ask students for the strips of
paper and keep them safe as they will be used at the
end of the unit!

Self-evaluation

You could read the statements in the hox together to
make sure everybody understands what they need
to self-evaluate. If necessary, go back to some of
the previous activities so that students understands
what each statement refers to0. Read the tip provided
and make sure to offer individual support to those
students who detected areas of opportunity.
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Achievements

* Look for infermation about a topic in different texts.
+ Analyze informative texts.

Teaching Guidelines

s Choose appropriate reference sources from a list.
+ Explore important printed resources to answer
questions that guide information searches.

Development

Have you searched for information this
week?

Ask students: Have you searched for information this
week 7 You could provide a simple examole of your
own of scmething relevant to students; e.g.: How to
make your English class more fun. Allow volunteers 1o
share what they searched for.

. What do you expect to learn about in the

Anthropology Museum?

Ask students if they have been to an anthropology
museum. If possible, show them photos of the
anthropology museum nearest to the school. Allow
students who have visited such a museum tc share
their experiences with othars.
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2. What do you know about the Mayan culture?

Ask students to work in pairs, Allow them to
brainstornm what they know about the Mayan culture.
At this point it is fine if they do not use English zll the
time, but try to manitor and provide the language input
they need to use more English. Write new words and
structures on the board and ask guestions to make
sure that students have understood their meanings.

i ?’J Ditferentiated Instruction For this activity you
can use the Bubble Map strategy to ask students to
organize what they already know.

. Which of the following books or ofher texts would

be good to find information about the Mayans?

Ask students to first read the titles individually and tick
the ones they think will be useful. Then ask students
10 compare their answars, Then ask volunteers to read
the names of the titles and say whether they thought
it would be useful or not. Discuss why the unchosen
books will not be useful for research, focusing on
fiction, books with a different purpose, and books that
just talk about personal experience and opinions.

. Read the questions. Which of the books or texts

in Activity 3 could you use to answer each
question? Write a number next to each question.

Teli students they are going to decide which books
can answer which guestions, Tell students they can
write more than one number next tc each guestion.
Allow students to work in pairs. When pairs have
finished, ask them to work with another pair and
compare their answers. Repeat the procedure used in
the previcus activity, asking a different student to read
each guestion and say which nurmbers their group
wrote. Write the answers on the board.

. Choose one of the questions. Work together to

find the information in an encyclopedia.

Ailow students to work in the same pairs. If possible,
bring in & few encyclopedias from the library, or allow
students to search in an online encyclopedia. This is

a good time to talk to students about the different
quality of information available on the Internet. You
could ask students what a wiki is, and who can edit it.
Ask them why it's not always reliable (because there
is no organization that edits and check the information,
anyone ¢an post and edit).
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Achievements

« Look for information about a topic in different texts.
+ Analyze informative texts.

Teaching Guidelines

+ Select topics for an exhibit.
» Explore important printed resources to answer
questions that guide information searches.

Development

. What do you want to learn more about? Choose
a topic for a museum exhibit for this unit.

Ask students to work in pairs. Start by asking students
what kinds of museums they can think of {history, art,
popular culture, toys, natural history, anthropology,
chocolate, wrestling, comics, money and cains, etc).
Then ask students to think of topics for possible
exhibits. Tell them to choose something they are
interested in and want to learn more about. Ask them
to try to write down three options. Then ask them to
discuss in pairs which topic will make the best exhibit.
Monitor and offer suggestions. Tell students to keep in
mind that they will have to write museum cards about
the exhibit later in the unit.

. Complete the questions about your topic. “ :

Ask students how the questions in Activity 4 affected
the information they found in Activity 5. Elicit the
importance of the guestions that guide information

searches. Emphasize how different guestions will

get us different results and different information. Ask
students to continue working in pairs and write three
questions about the topic of therr exhibit. Monitor and
offer corrections.

% 3 Differentiated Instruction For this activity you
can use the Mini-Lesson strategy to remind students
of gquestion structure. You can do this by drawing a
chart on the board with the questions from Activity 4

and looking at how they are formed.

. Work in groups. Give each other advice on where

to find information about the questions you wrote.
Learning to Learn %,

Ask the question from the box and elicit students'
prior knowledge; encourage them to go to the
Appendix if needed.

Time to Shine

Ask students to work in small groups and elicit some
ideas, and then give students more time to discuss
the question about their specific context. Elicit
answers and write them on the board to summarize
the class's opinicns and experiences.

t3 Ask students to answer the question: What has
replaced these things? Get students to reflect
on the differences between the things we use today
and the things mentioned in the text.

Product: Museum Cards ’;ﬁ

In this lesson, students will write three questions that
can guide an information search. Organize the class
into small groups, read the first instruction aloud,

and have students follow the models included in this
lesson to write their guestions. Moniter while they
work to check all their writing. Once you have checked
themn all, read the second instruction and monitor
while they copy them onto cards. This will be your
second piece of evidence.

Self-evaluation

You could read the statements in the box together to
make sure everybody understands what they need
to self-evaluate. If necessary, go back to some of
the previous activities so that students understands
what each statement refers to. Read the tip provided
and make sure to offer individual support tc those
students who detected areas of opportunity
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Achievement
Analyze informative texts.
Teaching Guidelines

» Understand the topic and general idea and check the
meaning of words.
+ Select main ideas related to the topic of the exhibit.

Development

Where can you find information about
museums?

Ask students where they wouid need to look for
information to find out what exhibits are showing and
where. Encourage students to look in the newspaper
or on websites before next class.

Work in pairs. Tell each other if you know about
traditional toys from other countries.

Ask students to work in pairs, Ask them if they have
had any traditionai toys from their own country or from
anocther country. Ask them to tell each other if they
have read or seen information about toys from other
places. You can ask them to draw a traditional toy.

. Read the texis and match each text with a

picture. 7
Ask students to read the texts and circle the words
that describe the toys in the pictures. Then ask them

Unit 6 + Activity Book p. 60

to lock at the circled words to decide which toys
match which descriptions. Ask students to compare
their answers in pairs. Then eglicit the numbers and ask
volunteers to write them on the board.

P

% 7 Differentiated Instruction For this activity you
can stimulate student senses by asking them to act
out the actions as you read them in the text. You can
do this for: hit with a stick, turning.

. Choose the best name of the exhibit.

Ask students to read the descriptions again and find

if all the toys are cld, for boys, or from around the
world. This is a good opportunity to discuss gender
stereotypes, and to encourage students to try all kinds
of toys before making up their mind about them.

Undetline the main ideas related to the topic of
the exhibit.

Ask students to underline the phrases related to
the title around the world. This is basically the first
sentence in each text. Ask students where each toy
is from.

. Find words in the text with the same meanings

as the words below. Tell each other examples of
things you know made from each material.

Ask students to work in pairs to look for the words in
the text and use therr glossaries to help them. You can
point to examples in your immediate environment to
help check students’ understanding and ask students
to spell each word as you write it on the board. Then
ask students to continue working in pairs to come up
with examples of things made from each material.
Elicit ideas and make a mind map on the board.
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Achievement
Analyze informative texts.
Teaching Guideline

+ Compare use and forms of passive structures.

Development

. Complete the sentences using passive voice. Are

they in present or past? Explain together why you
chose each option.

Put students into pairs. Ask students to find the
missing words In the texts. Then ask them to look

at the sentences and decide if each action is in the
present or generally true, or in the past. Tell students
to dectde togetber and explain in therr own words why
they chose each option.

tearning to Know '°;

Ask the question from the box and elicit students’
prior knowledge; encourage them to go to the
Appendix if needed.

Complete the sentences to mean the same as
the ones in Activity 6. § 7

Ask students to first circle the action in each sentence
in the text that corresponds to the sentences in
Activity 7. Then ask students to decide if it 15 in the

present or past. Allow students to compare their
answers.

% 7 Differentiated Instruction For this actvity you
can use the First of Five strategy to help shy students

volunteer their answers.

Complete a description of another tradifional
toy from your country. Make a drawing below.
Present your drawing and description.

Allow students to work in pairs if they prefer to do so.
Ask them to think of another traditional toy from their
country. Ask them to draw it first and then describe

It by completing the sentences. Encourage stronger
students to add sentences of their own. Then put
students into groups of four or five and ask them to
present and share their descriptions and drawings.
Monitor and offer praise. Allow students to give each
other feedback, encouraging them to focus on things
they liked about each other’s presentations.

" the guestion: What do you think was difficult
about using these? Ask them 1o imagine using the
items in their daily lives and to compare it with the
practicality of modern options.

Product: Museum Cards "za

Organize the class intc pairs and allow them to work
together to rewrite. Monitor while they work to check
progress. Check their work before asking them to
write it onto a piece of paper. This activity will be your
third piece of evidence in this unit; ask students to file
it following the procedure of your preference.

Self-evaluation

You could read the statements in the box together to
make sure everybody understands what they need
to self-evaluate. If necessary, go back to some of
the previous activities so that students understands
what each statement refers to. Read the tip provided
and make sure to offer individual support to those
students who detected areas of opportunity.
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4 Put students in groups. Ask students to discuss
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Achievements

» Register information.
« Share information from museum cards.

Teaching Guidelines

» Select and discard information according to
relevance for an exhibit.

= Order main ideas into hierarchy to create cards.

« Paraphrase main ideas in writing.

+ Organize seniences into a paragraph.

« Check spelling.

Development

What kind of exhibits do you like?

Write on the board: What kind of exhibits do you like?
Ask students to share ideas in pairs. Regroup pairs
so that they form groups of four and share their ideas
again,

. Tell each other what you expect to see in the

exhibition below.

Ask students to work in pairs and think about the
kinds of objects and information that might be
included 1n the space exhibit. Ask students to share
key words and write them on the board.
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+

. Look at the student’s notes. Choose the five

pieces of information that are the most relevant
for the exhibit.

Ask students to read the notes and tick five pieces of
information that go with the title of the exhibit. Aflow
students to compare their answers before asking the
whole class which ones they checked. Emphasize that
only humans in space are refevant for this exhibit.

Work together to rewrite the information into
senfences using your own words. %

Ask students to first identify the key words in the five
sentences. Ask them to identify words that tell us
who, what, and when. Then ask students to work in
pairs to use the key words to write sentences of their
own. Monitor and offer corrections.

T 7 ' Differentiated Instruction For this activity you
can use the Groups Based on Goals strategy to form
groups that you can offer varying degrees of support;
e.g.. sentence stems, some words to use, waords to
reorder.

. Number your sentences to organize them in a

paragraph.

Ask students to first decide on the order of their
sentences. Then ask them to read the tips in the
Appendix on how to connect the sentences.

Learning to Do

Ask the guestion from the box and elicit students’
prior knowledge; encourage them to go to the
Appendix if needed.

. Check your spelling. Compare what you wrote in

the notes.

Ask students to compare what they wrote with the
words in the text. They can then ask a classmate to
check their work as well.
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Achievements

» Register information.
+ Share infarmation from museum cards.

Teaching Guidelines

« Present their exhibit to others.
- Offer brief spoken explanation about the cbjects
in the exhibit.

Development

. Look at the object exhibited. What is it? What other
objects would be presented? Draw two more.

As a guide, direct students to the spacesuit shown.
Elicit its name and purpose. Have students discuss
these questions in pairs. Then ask them to think about
other two objects that could be exhibited so that later
they can register mformation. Ask them to draw the
objects In the spaces provided. Monitor to offer help if
necessary.

3/: 7~ Differentiated Instruction For this activity you
can use the Gather Background Information while
you monitor to make notes about students’ exhibits in
Activity 5. As students work in groups for Activity 6,

make comments on their exhibits.

. Read the notes to explain the first object, then

make notes to explain the ones you chose.

Have students work in their same pairs. Then draw
students’ attention to the information on the first card
and read it aloud together. Telt them to work on the
notes they can make about the other two objects they
draw in Activity 6. Give them some minutes as you
monitor walking around and check their work.

. Present your exhibit to your group.

Tell students they are going to use their notes to
present their exhibit to a new group. Give them some
time to prepare and then divide them into groups of
three or four. Menitor and offer praise. Note down
any inaccuracies or language needed. Once everyone
has described their exhibit, go over your notes on the
board.

Ask students to discuss the guestion: Can you
think of any benefits of using the older version
of these things? Ask students if they would enjoy
using any of the items in the exhibit and what some of
the advantages might be, e.g.: need to take more
time, concentrate and think more, do less, but more
focused.

Product: Museum cards

In this lesson, students will make notes about their
exhibit. Monitor and offer positive and corrective
feedback. Make note of recurring errors to provide
feedback and correcticns to the whale class.

Self-evaluation

You could read the staternents in the box together 1o
make sure everybody understands what they need
to seif-evaluate. If necessary, go back to some of
the previous activities so that students understands
what each statement refers to. Read the tip provided
and make sure to offer individual support to those
students who detected areas of opportunity.
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In this session, students will create and use their
museum cards to present an exhibit. Put students into
groups. Encourage them to use all the language in
their portfolio to help them with the task. Tell them to
pool together all the expressions, questions, and notes
they wrote and decide together on a final version. Let
students produce their final version of museum cards
to present to another group. if possible, students can
also create objects and other visuals to be included in
their exhibit.

Rermember you always have the option to adapt
the product 1o your class’'s needs and interests. If
students are not confident enough to come to the
front of the class, first put them into pairs and ask
them to practice. You can then regroup and ask them
to practice again and again, until they feel more
confident.

Assessing my Learning Process

Descriptive Value Scale

Use the descriptive value scale to evaluate your
classmates’ comparative chart.
Once all groups have finished, you could ask students

1o evaluate their classmates’ comparative chart. Show
them how to use the scale provided.
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Product and Assessing my Learning Process

Self-evaluation

1. Work in small groups. Describe what a good
museum card includes. Give exampies.

Organize students in pairs. Read the instructions out
loud. Menitor and provige support as needed. Regroup
students inte groups of four and ask them to discuss
their responses, Give students a minute to reflect on
how successfully they completed the activity. Elicit
reflections from the different groups.

2. Look back through the lessons and check what
you have learned fo learmn, to know, and to do.
After that, you can go fo page 116 again and
check.

Tell students 1o go to page 116 to check the themes
presented in the Appendix so they can recall what
they learned.

3. In your notebook, write what you think was
ditficult to achieve. Check ths tips given at the
end of each lesson and explain how they may
help you to improve.

Invite students to reread the tips given at the end of
each lesson and reflect on how these tips may hefp
them to improve. Have them write their conclusions

in their notebock. Make sure to record which students
need help so that you may design strategies to
support them.

How can you find and share information
about a topic?

Finally, organize the class into small groups and read
the title of the unit aloud: How can you find and share
information about & topic? Give them a few minutes
to discuss their answers while you walk around and
menitor, You can ask them to come up with three tips
per group, and then compile a list of tips together as a
class on the board.
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Review

The aim of these activities is to first have students
work individually so they can practice the language
and skills they learned during the unit. It is a great
opportunity to give individualized support to struggling
students. They then have an opportunity for further
practice in pairs or in groups. Another useful strategy
is t0 promote tutoring between pairs, so advanced
students may help their classmates. In any case,
monitor them closely while they work on these
activities so they fee! confident enough to attain the
achieverments by themselves.

Evaluation Tool

The rubric that you photocapied at the beginning of
the unit is an extremely useful tool for evaluating
each student individually. This can be done quickly
and practically by highlighting the relevant boxes at
different stages using different colored markers.
The rubric can be used in Lessons 3 to 4 t0 assess
how well students are achieving the outcomes of
this unit. You can carry cut an initial assessment in
Lesson 3 and simply adjust it as necessary by the end
of Lesson 4. This will also give you & sense of how
learners have progressed.

Always keep in mind that this tool will help you
identify both struggling and advanced students (who
may already be able to successfully complete the
outcomes before they have worked on the related
activities), which will give you the opportunity to
use more open tasks to allow for different learning
outcomss.
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' Evaluation Tool

Rubric
Student’s Name:
Achievement Attained | Needs Reinforcement Needs Help
Topic Student chose an Student chose a topic for | Student could not
interesting topic for an an exhibit. choose own fopic.
exhibit,
Questions Student wrote relevant Student wrote questions | Student could not write
and correct questions for | for an information search. | questions to guide
an information search. information search.
Information Student used several Student used some Student could not identify
Sources reliable and relevant reliable sources of SOUrces.
sources of information. information.
Understanding | Student understood main | Student understood main | Student could not
ideas in text and some ideas in fext. understand main ideas.
details.
Selecting Student selected relevant | Student selected some Student could not seiect
Information informaticon. relevant information. relevant information.
Recording Student used key words | Student copied scme Student could not make
Information to accurately record information and used notes about fopic.
information. some key words.
Explanation Student provided a clear, | Student provided a brief, | Student could noft
brief, spoken explanation. | spoken explanation. provide a brief spoken
explanation.
Student’s Name:
Achievement Attained { Needs Reinforcement Needs Help
Topic Student chose an Student chose a fopic for | Student could not
interesting fopic for an an exhibit. choose own topic.
exhibit.
Questions Student wrote relevant Student wrofe questions | Student could not write
and correct gquestions for | for an infermation search. | questions to guide
an information search. information search.
Information Student used several Student used some Student could not identify
Sources reliable and relevant reliable sources of SOUrces.
sources of information. information.
Understanding { Student understood main | Student understood main | Student could not
ideas in fext and some ideqs in fext, understand main ideas.
defails.
Selecting Student selected relevant | Student selected some Student could not select
Information information. relevant information. relevant information.
Recording Student used key words | Student copied some Student could not make
Information to accurately record information and used notes about topic.
information. some key wordls.
Exptanation Student provided @ clear, | Student provided a brief, | Student could not
brief, spoken explanation. | spoken explanation. provide a brief spoken
explanation.
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1@ Family and Community Environment

1@ Communicative Activity
Exchanges related 1o oneself and others

@ Social Practice of the Language
To describe and compare appearance and ability at
different ages.

{@)- Achievements

* Listen to and explore appearance of known people.

¢ Understand descriptions.
e Describe own appearance.

1@ Audio
Tracks 18-24

{&: Vocabulary
e cheek

* curly

* gyelashes

* handsome
* |ook like

* plump

* slim

¢ straight

1@ Leamning to Learn
~ How we use rhythm

1@ Learning to Know
 Adverbs

@ Learning to Do
Asking questions for a better understanding

@y  How Can You Talk About Your
[ Appearance and Abilities?

{@: Reader
"~ "The Amazing Human Body," pp. 75-86, Track 44

Sodal Practica of the Lang :

: To describe and compare 3
appearance and ability ot -~y
different ages

IF  dnit 7 75

@ Product
" Line Graph of Development

1@ Evaluation tool
Questionnaire

Photocopy the questionnaire provided on page 102
and use it to evaluate students.

{@): Worksheet
As an extra activity, you can use the Worksheet on
page 152.

N
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Achievement
Listen to and explore appearance of known people.
Teaching Guidelines

» Discover new words and expressions to expand
vocabulary repertoire.
» Reflect on previous knowledge and experiences.

Development

How can you describe your appearance
and abilities?

To help students look at their appearance in a
different way, ask them to find someone who has
something the same as them. Choose features of
appearance that are not commonly considered; e.g.:
Find someornie with the same langth smalf finger. Find
someone with the same kind of ears. Find someone
with the same length eyelashes. Write on the board:
How can you describe your appearance and abiiities?
At this point, you may allow some Spanish words to
help them feel more confident to express themselves,
but always provide them with the words or phrases in
English and have them repeat after you as you write
and illustrate them on the board.

Work in pairs. Who is in the photo? Read the text
and find out. Complete the diagram with the
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underdined words. Use the glossary to help you.

Ay -

ey

You could organize parrs. Then draw students’
attention to the phote and ask who he is. Accept
logical answers. Then instruct students to read the
text and find out who he is. Ask them to go to the
glossary on page 109 to check the meaning of words.
After that, have students lock at the underlined words.
Check that they understand the meaning. You can ask
for antonyms, synonyms, miming or use of the word
in a sentence so that students do not transiate the
word into Spanish immediately. Foliowing this way,
the meaning will be more memorable for them. Give
them some minutes to complete the diagram with the
words that are underlined. Check as a class.

% 3 Differentiated Instruction For this activity
you can use the Jigsaw strategy and aliow pairs

who need more support to only complete one of the
circles, either be or have. You can give them each a tip:
be is for general characteristics about the hody; have
is for specific features with parts of the body.

. What other words do you know fo describe

appearance? Add them to the charts. Tell each
other who you know with these characteristics.

Ask students to work in different pairs and to think if
they know any other words to describe appearance.
Also gsk students to tell each other about the people
they know who have these charactenstics. Make sure
that students do not make judgmental comments.
This might be a good time to highlight the fact that it
is offensive to call someocne fat, and that we can talk
about weight problems, rather than labelling a person.
It is also a great opportunity to talk about diversity and
now we are all unigue.

. Listen and check as many of the words as you

hear. How does listening for specific words help
you to understand better? m
Ask students to listen to the descriptions and check

the words on the charts. Play track 18 more than once
if necessary. Check the words on the board.

. Listen again and say which pictures are

Py

described. f;‘

Before students listen again, ask them to try and
remember and guess which twa pictures are spoken
about in the listening. Then play track 19 again and
allow students to check their answers.

What are your favorite photos from when you
werle litle? Describe them to each othet.

Ask students to imagine their favorite photos from
their childhocd and take turns to describe them to
each other. Monitor and encourage the use of new
language introduced in this class.
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Achievement
Listen to and explore appearance of known people.
Teaching Guidelines

* Determine order in which infermation and details are
presented in descriptions.

* Ask guestions that help to determine who and what
is being talked about.

Development

. Listen again and number the sentences in the
order you hear them to form a dialogue. @

The aim of this activity is to get students to determine
the order in which information and details are
presented in descriptions. Ask students to read the
sentences first. It could help to ask them to underline
key words that they have to listen for to know that
that sentence is being said,

. Complete the questions that can be used to ask
for more information. Fa

This activity will help students to ask questions that
heip to determine who and what is being talked about.
Ask students to complete the questions. They can

find some of them in the text in Activity 5. The others
can be completed using the ones from the text as
models. Ask students why we need to use questions.
Highlight that it is important to ask questions to ask

for infarmation and to make sure that we understand
what is being said,

gﬂg * Differentiated Instruction For this activity you
can use the Mini Lesson strategy to remind students
of question structures. You can remind students that
we start with a guestion word, unless it is a yes/no
question, and that the auxiiiary verb comes before

the subject.

. Draw the person being described.

Ask students to read the whole description before
they start drawing and to image the boy. Then ask
them to make their drawings based on the description.
You might want to check understanding first; 2.g.: /s
he short and plump in the picture or siim? {short and
plump). Ask students to compare their drawings with
each other after they have completed them.

. Work together. Describe someone in your family.

Listen and draw.

Put students into pairs. Ask them ta do the same as
the previous activity, but this time they are going to
describe someone in their family while their partner
listens and draws. Monitor and offer corrections
focused on the descriptive language form this lesson.

Ask students to discuss the question in groups:
What number do you find the most interesting?

Product: Line Graph of Development [z

In this lesson, ask students to write down five

waords or expressions used to describe appearance.
Monitor and check (make sure the words are relevant
to appearance) and then ask them to copy their
expressions anto strips of paper. This will be your first
piece of evidence. Don't forget 1o ask students for
the strips of paper and keep themn safe as they will be
used at the end of the unit!

Self-evaludation

You could read the statements in the box together to
make sure everybody understands what they need
to self-evaluate. If necessary, go back to some of
the previous activities so that students understands
what each statement refers to. Read the tip provided
and make sure to offer individual support to those
students who detected areas of cpportunity.
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Achievement
Understand descriptions.
Teaching Guidelines

- Analyze expressions used to describe people and
abilities and reascns for explaining these.
» Distinguish general information from details.

» Reflect on the use of connectors to link information.

Development

How has your appearance changed?

Ask students how they have changed or how their
appearance was different when they were babies or

small children. You can give some persanal examples,

e.g.: | was a very thin baby. When | was a child, |
had reddish hair. | used to have thick, strong legs,
now they are thin. | had short hair when [ was in the
uriversity. When | was a baby I didn't have any hair.

How were you different when you were a small
child? Taik about the things you do better or
differently now.

Ask students to work in pairs and now discuss how
their apilities were different, Ask them what they
could or couldn't do before versus now. Encourage
students to ask each other and you for vocabulary.
Write new language on the board.
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2.

Listen and match each activity with a person. ls
each piciure from now {N) or before (B)? Circle a
letter. ﬁ 8§ 7

Before students listen, ask them what activities are
being shown in the pictures. Elicit the key words that
they expect 1o hear (play the piano, run, paint, play
soccer). Then ask students to listen to track 21 and
match each picture with the speakers by writing a
letter next to Boy 1, Girl 1, etc. Ask them to listen to
track 21 again and decide if each picture shows the
boys and girls now or before. You can pause after each
speaker and ask the class to say their answers.

f;’f ? Differentiated Instruction For this activity you
can use the Choral Response to get shy students to
volunteer their answers and participate.

How did the speakers give details? Match the
sentence halves. Then listen and check. Reflect
on and circle the words used to connect ideas.

The aim is to get students to reflect on the use of
connectors 1o link information. Ask students to match
the sentences. Play track 21 again and ask students
to check their answers. Then ask volunteers to read
the sentences. Ask students which words show us
that the ideas are connectad by cause and effect. Ask
them to circle the connecting words.

. Undetiine the general information. Don’t underline

the details. Circle two words that describe
actions.

Ask students what the difference is between

general information and details. Explain that general
information is the main message or the most
important ideas, while the details just give us extra
informaticn about the main message. Ask students to
work together and underline the general information.
Then get them to compare their ideas with other pairs.
Then ask students to circle two words that tell us how
actions are carried out,

Learning o Know 17,

Ask the question from the box and elicit students'
prior knowledge; encourage them to go to the
Appendix if needed.

. Share an important childhood memory.

Put students into pairs and ask them to describe

an important childhood memory. Tell them it can be
about an activity they did regularly, or sormething
very unusual that they did once. Monitor and provide
language as needed; write new vocabulary or
expressions on the board.
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Achievement

Understand descriptions.

Teaching Guideline

Ask guestions to check understanding.
Development

Use the words to write questions from the previous
listening.

Ask students to work in pairs and use the words to
reorder them inte guestions. Tell them that all the
questions can be used 1o check understanding. I

students are struggling, you could provide the first
word for each question on the board.

Learning to Do 7,

Ask the guestion from the box and elicit students’
prior knowledge, encourage them to go to the
Appendix if needed.

. Choose one of the chiidren from the listening.

Make notes about their memories in the chart.

¥ 7

Tell students that they are only going to focus on eone
of the children from the listening. Tell students to look
at the sentences on the previous page again tc help
them. You can also play the listening again if needed.

L T Ditferentiated Instruction For this activity
you can use the Groups Based on Goals strategy to
ask students to describe one of the children. Different
groups can have different levels of detail.

. Tell each other how your abilities have changed.

Put students into pairs and ask them to share how
their abilities have changed. Provide a personal
example as a model; e.g.: | couldn’t cook, and
now I fove coocking things like... Monitor and offer
corrections focused on “couldn’t, didn't, can”

Time to Shine

Ask students who in their family they look like the
most. You could ask students to share pictures of their
family members and to work in groups and comment
on similarities and differences.

Ask students to answer the question: What is
vour body's biggest organ? The answer may
surprise students.

Product. Line Graph of Development gy

Organize the class into small groups, read the first
instruction aloud and have them follow the models
included in this lesson to write their stages and
abilities. Monitor while they work to check all their
writing. Once you have checked them all, read the
second instruction and monitor while they copy them
onto cards. This activity will be your second piece of
evidence in this unit; ask students to file it following
the procedure of your preference.

Self-evaluation

You could read the statements in the box together to
make sure everybody understands what they need
to seif-evaluate. If necessary, go hack to some of
the previous activities so that students understands
what each statement refers to. Read the tip provided
and make sure to offer individual support to those
students who detected areas of opportunity.
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Achievement
Understand descriptions.
Teaching Guidelines

» Analyze expressions used to describe abilities
and reasons for explaining these.

» Paraphrase information to ask for clarification
of meaning and expand repertoire of words and
expressions.

Development

What did you leam o do in the last year?

Ask students what new things they have learned to
do in the last year. Encourage students to share their
ideas in small groups. Provide language needed and
write 1t on the beard. Drill the new language.

Describe each photo together. Then read each
text and choose the photo it describes. [‘Eﬁ

Ask students to work in pairs and look at the photos.
Ask themn to describe the people and dog in each
photo. Then ask them to read each description. Ask
them to circle the words that helped them choose a
picture. Ask students to compare their answers with
another pair, before you ask the class for their answers
and the descriptive words they circled. You can use
concept checking questions like: /s her hair curly or
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straight? Are his legs thin? Is the dog small or big?
Does it have light or dark brown hair?

Underline the sentences that talk about ability.

In this activity, students wili analyze expressions used
to describe abilities. Ask students to underling the
phrases or sentences that tatk about ability. Then ask
students to isolate the word that is used in all the
examples (can).

. Listen and complecch response. Then match

them with a text. '8

This will help students to acquire language to
paraphrase information to ask for clarification

of meaning and expand repertoire of words and
expressions. Ask them 1o listen to track 22 and
complete the questions first. Play track 22 several
times if needed. Then read the last part of each text
and ask students which question follows.

. Write down in your notebook two things your

partner can do. § 5~

Write the question; What can you do? Ask students

to work in pairs. Then give them time to think of two
things they can do. Ask them to share it with each
other. Tell them 1t can be anything from art, to sport, to
housework, to school things. Tell them to write down
not what they can do, but what their partner can do.

§ 7 Differentiated Instruction For this activity
you can use the Open Ended Questions to help all
students come up with ideas: What do you fike to
do? |What are you good at? What do you do in the
morning? What do you do on weekends?
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Achievement

Understand descriptions.
Teaching Guideline

» Paraphrase information 1o ask for clarification
of meaning and expand repertoire of words and
expressions.

Development

. Work in pairs. Who do you think the children are?
Complete the description with words from the
box. Check your answers with your pariner.

Ask students to try this individgually. This is a revision
activity of vocabulary previously seen in the unit. Then,
ask them to compare in pairs,

. Complete the responses to mean the same.

Tell students that the questions all try to check
understanding of the last part of the text. Tell them
that they can lock at the guestions on the previcus
page to help them. Then drill the guestions, asking
students to try saying it more fluently; e.g.: Different
talents (repeat), you mean different talents? (repeat)
(repeat faster) (repeat quietly) frepeat foudly)

7. Tell each other about someone in your family.

What do they look like? What can they do? Make
nofes. Ask for clarification if needed. & 7

In this activity, students will describe appearance and
further paraphrase informaticn to ask for clarification
of meaning. Ask students to first make notes about
someone’s appearance and abilities in their family.
Menitor and ask guestions to make sure that students
have all the language they need to compiete the
speaking task. Write more useful language on the
board as it is requested. Then ask students to work
together in groups and share their descriptions.
Remind them that they can use guestions to check
understanding. Ask them to consult the Appendix.

-

+ 7~ Differentiated Instruction For this activity you
can use the Individual Feedback strategy by writing
suggested language or corrections on small strips of
paper when you're monitoring and handing them out
to students individually.

Learning to Do "7,

Ask the guestion from the box and eficit students'
prior knowledge; encourage them to go to the
Appendix if needed.

Put students in groups. Ask students to discuss
the question: What new fact did you fearn?
Have students share all the new facts they didn't
know before reading the text.

Product: Line Graph of Development | gz

In this lesson, students will write notes about
someone's appearance in ther family. Organize the
class into pairs and allow them to work together to
rewrite. Monitor while they work to check progress.
Check their work before asking them to write it onto a
piece of paper. This activity will be your third piece of
evidence in this unit; ask students to file it following
the procedure of your preference.

Self-evaluation

You could read the statements in the box together to
make sure everybody understands what they need
to self-evaluate. If necessary, go back to some of
the previous activities so that students understands
what each statement refers to. Read the tip provided
and make sure to offer individual support to those
students who detected areas of opportunity.
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Achievement

Describe yourself.
Teaching Guidelines

= Share relevant informaticn and some details.
» Focus on the rhythm and intonation of expressions.

Development

What do you like about yourself?

Write on the board: What do you like about yourseif?
First offer your own personal example. Try to

combine appearance and ability, to take the focus

off appearance stereotypes; e.g.. / fike my hands,
because | can play piano with them. | like my legs,
because | can run in the forest with them. I like my
eyes, they look friendly. Ask students to share ideas in
pairs. Regroup pairs so that they form groups of four
and share their [deas again.

Discuss the questions. .‘%

Divide students in new pairs. Ask students to answer
the question. Manitor and note down inaccurate

use of language, or vocabulary that students lack to
successfully answer these guestions. At the end of
the activity, divide the class into teams and ask them
to correct the errors that you write on the board.

Unit 7 + Activity Book p. 72

. Read and listen to children talking about

themselves, Maich the questions and the
answers. &

Ask students to listen and to read along. Then ask
them to take a few minutes to decide which question
each text is answering. In order to check their
answers, ask them each guestion and ask them to
answer it with one or two words. {my eyes, my arms,
my uncle, running)

. Listen again to the first child. Underline the words

that mark the rhythm. é;f}

This activity will focus on the rhythm and intonation
of expressions. Ask students that they are going to
identify the words that are said more loudly and that
indicate the rhythm in the first text. Ask students to
compare their answers, Then ask students to read
the words that they underlined out loud at a constant
rhythm.

Learning fo Learn Y,

Ask the guestion from the box and elicit students’
prior knowledge; encourage them to go to the
Appendix if needed.

. Practice reading the first answer with the same

rhythm.

Now ask students to praciice reading and tapping the
rhythm as they stress the underiined words.

. Complete the sentences about yourself. Share

your descriptions. ¥

Students will share relevant information and some
details in this activity. Ask them tc complete the
sentences. Monitor and offer corrections. Then ask
students to share their descriptions in pairs.

¥ 7 Differentiated Instruction For this activity
you can use the Think-Pair-Share strategy to build
student confidence before asking them to share ideas

with the class.
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Achievement
Describe yourself.
Teaching Guidelines

+ Share relevant information and some details.
= Use questions for clarification and a more detailed
understanding.

Development

. Choose one of the questions from Activity 1.
Make notes about more defails and reasons.
Practice answering your question with a rhythm.
Students will again share relevant information and
some details. First elicit what kind of details they could
include to answer the questions from Activity 1. Then
ask students to make notes ahout their answer. Set a
time limit. Ask students to use their notes to practice
answering the questions. Ask them to practice several
times to get a steady rhythm.

% 7 Differentiated Instruction For this activity

you can use the Bubble Map strategy to ask students
to first brainstorm who, what, where, why, how to
answer cne of the questions providing more details.

7. Answer a question using your notes. Listen to

each other and guess which question it was. Ask
questions to help each other understand better.

Students will share relevant infermation and some
getails and use questions for clarification and a more
detailed understanding. Ask students to work in small
groups of three or four. Ask them to take turns to
share ther answers and guess which questions are
being answered. Encourage them to use questions for
clerification and more detailed understanding. Monitor
and offer praise. Provide feedback lerror corrections,
good use of language, new vocabulary, pronunciation}
at the end of the activity.

ICT Box

Promote the development of digital abilities on
students by suggesting them to perform this

task. Have them focus on using them to foster
communication and collaboration among them.

1 Ask students to discuss the question: What
two liquids did you fearn about? Have them
share their answers.

Product. Line Graph of Development 3

In this lesson, students will write three positive
sentences about their own appearance. Monitor and
offer positive and corrective feedback. Make note of
recurring errors to provide feedback and corrections to
the whole class.

Self-evaluation

You could read the statements in the box together to
make sure everybody understands what they need
10 self-evaluate, If necessary, go back to some of
the previous activities so that students understands
what each statement refers to. Read the tip provided
and make sure to offer individual support to those
students who detected areas of cpportunity.
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In this session, students will create their own line
graph of development. Put students into groups.
Encourage them to use all the language in their
partfolio to heip them with the task. Tell them to

pool together all the expressions, stages, notes, and
sentences they wrote and decide together which ones
1o use in a graph. Let students produce their final
version of a line graph to present to another group. If
they have time, students can also include ilustrations.
Remind students that they have to focus on both
appearance and shilities.

Remember you always have the cption to adapt the
product to your class's needs and interests. If students
are not confident enough to come to the front of the
class, first put them into pairs end ask them to practice.
You can then regroup and ask them to practice again
and again, untit they feel more confident,

Questionnaire

Use the questionnaire to evaluaie your
classmates’ line chart.

Once all groups have finished, you couild ask afl
students to fill in the questionnaire with their
impressions of their classmates’ line graphs.

Unit 7 + Activity Book p. 74

Self-evaluation

1. Work in small groups. Take turns o describe

friends and family. Show pictures if you can.

Organize students in pairs. Read the instructions out
loud. Monitor and provide support as needed. Regroup
students into groups of four and ask them to discuss
their responses. Give students a minute to refiect on
how successfully they completed the activity. Elicit
reflections from the different groups.

2. Look back through the lessons and check what

you have leamed io learn, to know, and to do.
After that, you can go to page 117 again and
check.

Tell students to go to page 117 to check the themes
presented in the Appendix so they can recall what
they learned.

3. in your notebook, write what you think was

difficult to achieve. Check the fips given at the
end of each lesson and explain how they may
help you to improve.

Invite students to reread the tips given at the end of
each lesson and reflect on how these tips may help
them to improve. Have them write their conclusions
in their notebook. Make sure to record which students
need help so that you may design strategies to
support them.

How can you talk about your appearance
and abilities?

Finally, organize the class into small groups and read
the title of the unit aloud: How can you talk about your
appearance and abilities? Give them a few minutes

to discuss their answers while you walk around and
monitor. You can ask them to come up with some
useful language in groups, and ther camgile a list of
useful language together as a class on the board.
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Review

The aim of these activities is to first have students
work individually so they can practice the language
and skills they learned during the unit. 1t is a great
opportunity tc give individualized support to struggling
students. They then have an opportunity for further
practice in pairs or in groups. Another useful strategy
is to promote tutoring between pairs, so advanced
students may help their classmates. In any case,
manitor them closely while they work on these
activities so they feel confident enough to attain the
achievements by themselves.

Evaluation Tool

The guestionnaire that you photocopied at the
beginning of the unit is an extremely useful ool

for evaluating each student individually. This can

be done quickly and practically by highiighting the
relevant boxas at different stages using different
colored markers. The guestionnaire can be used in
Lessons 3 1o 4 1o assess how well students are
achieving the outcomes of this unit. You can carry out
an Initial assessment in Lesson 3 and simply acjust
it as necessary by the end of Lesson 4 and in the
development of the product. This will also give you a
sense of how learners have progressed.

Always keep in mind that this tool will help you
identify both struggling and advanced students (who
may already be able to successfully complete the
outcomes before they have worked con the related
activities), which will give you the opportunity to
use more open tasks to allow for different learning
outcomes.
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-+ Evaluation Tool
Questionnaire
Student’s Name:

The student... Yes | No
...can ask questions to check understanding.

...can use different words and expressions to describe appearance.

...can use different words and expressions to describe abilities.

...can share relevant information and some details.

...can focus on the rhythm and intonation of expressions.

Student’s Name:

The student... Yes | No

...can ask questions fo check understanding.

...can use different words and expressions to describe appearance.

...can use different words and expressions to describe abilities.

...can share relevant information and some deftails.

...can focus on the rhythm and intonation of expressions.

Student’s Name:

The student... Yes | No

...can ask questions to check understanding.

...can use different words and expressions to describe appearance.

...can use different words and expressions to describe abilities.

...can share relevant information and some details.

...can focus on the rhythm and intonation of expressions.
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What Do You Want
to Play Together?

1@ Recreational and Literary Environment @ Reader

@ Communicative Activity “Kevin's Game,” pp. 87-98, Track 45
Ludic expression

1@ Social Practice of the Language
© To accept or reject requests in playing roles.

@ Achievements
" Listen to and explore expressions used to accept
or reject requests.
» Understand expressions used to accept or reject
reguests.
* Exchange expressions used io accept or reject
requests.

(@ Audio
Tracks 25-29

1@ Vocabulary

® acts out R
¢ board games chice
To acceot or reject requests
. gl.JESS inpoytgroks ’
* icing
* rather
* seeker
* tower
* tumn
{®): Learning to Learn 1®: Product
Asking guestions to deal with uncertainty Brief Dramatized Dialogue
{@): Learning to Know . 1@ Evaluation tool
Conditicns Rubric
@ Learning to Do Photocopy the rubric provided on page 114 and use
" Making and responding to requests it to evaluate students.
;(@')':Woﬂ(sheet
 Asanextra activity, you can use the Worksheet on
page 153.
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Achievement

Listen to and explore expressions used to accept or
reject requests.

Teaching Guidelines

+ Anticipate topic and purpose using contextual clues.,

~ Identify modality.

* |dentify intonation and attitude.

« Recognize behaviors of speakers and listeners that
help build meaning.

Development

What do you wont to play together?

Write on the board: What do you want to play
together? Treat this as a “Find someone who..."
activity by asking students tc ask this guestion o each
other and find as many pecple as they can with the
same answer. Get them to write down the names

of the people who want to play the same game as
they do. At this point, you may allow some Spanish
words to help them feel more confident to express
themselves, but always provide them with the words
or phrases in English and have them repeat after you
as you write and illustrate them on the board.

Listen and complete questions about the
conversation. b

In this activity, students will identify modality,

Unit 8 * Acfivity Book p. 76

intonation, and attitude. Ask students to read the
questions before they listen. Tell students that they
might mention mare than one game, and that they
need to identify which one it is they decide to play.
Circle the one they think 1t 15 1IN Activity 3. Allow
students 1o listen once or twice. Then ask them to raise
their hands to show which answer they chose for each
question. Allow students to listen again if most of the
class don't choose the correct answers You can also
play track 25 and pause it where they talk about the
card game. Ask students how we know they are not
face-to-face (They say: Hi, this is... and see you in a bit,
I'll be right there). Then you can also play the first part
again and ask students to copy the intenation of the
boy and girl in turn. Then you can ask them to confirm
what "bored” and “excited” sound like.

. Tell each other how you know how someone is

feeling.

Put students in pairs and ask them to discuss how
they usually know how someone is fegling. Monitor
and offer language if needed. Then ask volunteers to
share ideas.

- - . Y08
. Look qt the pictures. Discuss the questions. _r.,?j

In this activity, students anticipate topic and purpase
using contextual clues. Group students into pairs and
ask them to tell each other which of the games they
know and what kinds of games they like to play. You
can draw a mind map on the board and elicit games
and gare categoeries. (Board games: Monopoly, Trivial
Pursuit; Acting gares: charades; Drawing games’
Pictionary, etc.) Do not give students the answers yet.
Only elicit what they already know.

- ’ Differentiated Instruction For this activity
you can use the Gather Background Information
strategy to make all students feel included and to
show themn that you care by monitoring and making
notes of students’' responses in this activity and
summarizing group preferences at the end of the
activity {Juan and Patnicia both like playing cards, while
Oscar and Lucy don't ke board games).

Read and write the name of each game under
the pictures. 3

Ask students to read the descriptions and write

them under each picture. Ask students to do this
individually, and then get them to compare their
answers, before you ask volunteers to write the
answers on the board You can also write the glossary
terms on the board and ask the class for examples of
each (Act out: mime; guess; ?; Beard game; Snakes
and Ladders; Tower: Eiffel Tower)
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Achievement

Listen to and explore expressions used tc accept or
reject requests.

Teaching Guidelines

* Identify who makes and who receives a request.
+ Ask gquestions to deal with uncertainty.

Development

. Tell each other which games you don't like to
play with friends.

Ask students to complete this as a "Find someone
who...” activity. Ask them to mingle and ask and
answer the question. If someone has the same
answer as them, they have to write down their name.

. Listen again and circle what they say. How do
they invite? Do they accept or not? @ ¥

You could ask students 1o read the sentences and
explain that these sentences are in the conversation
they are gaing to listen again. Play track 26 and pause
after each mentioned phrase, question or sentence
to give students oppartunity to recognize them and
decide If it was either the girl or the boy who said it.
Check the answers as a whole class,

g 3~ Differentiated Instruction For this activity

you can use the Groups Based on Goals strategy to

group students with similar ahilities together, so that
each group can have a conversation based on their
skilis and with different outcomes.

. Read the questions. What are they for?

Ask students to work in pairs. Read the questions
aloud and give some minutes for students to discuss
what these guestions are used for. Then read them
again and deo choral and individual repetition to model
pronunciation.

Learning fo Learn 2,

Ask the guestion from the box and slicit students’
prior knowledge; encourage them to go to the
Appendix If needed.

Compiete the answers. Match them with
queslions a-c.

Tell students that they can find the missing words

in the text on the previous page. Ask them to work

1n pairs again and try to compiete the sentences as
quickly as possible to encourage them to scan the text.

. Which game do you like the most from this

lesson? Tell your group.

Ask students to work in small groups of three or four
students. Ask them to tell each other which game
from the lesson they like the most. Monitor and offer
corrections on pronunciation or vocabulary where
needad. Do not worry about grammar errors.

Ask students to discuss the guestions in

" groups: Why is it important to play fairly? How
do you fael when cthers don't play fairly? Summarize
students’ main ideas.

Product: Brief Dramatized Dialogue [z

In this lesson, ask students to write down five words
or expressions used to talk about garmes. Monitor and
check {make sure the words are relevant to playing
games) and then ask them to copy their expressions
onto strips of paper. This will be your first piece of
evidence. Don't forget to ask students for the strips of
paper and keep them safe as they will be used at the
end of the unit!

Self-evaluation

You could read the statements in the box together to
make sure everybody understands what they need
to self-evaluate. If necessary, go back to some of
the previous activities so that students understands
what each statement refers to. Read the tip provided
and make sure to offer individual support to those
students who detected areas of opportunity

Unit 8 « Activity Book p. 77 105
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Achievement

Understand expressions used to accept or reject
requests.

Teaching Guidelines

+ Activate previous knowladge.

+ Examine use of words and expressions
that connect 1deas.

» Record key words and ideas in a diagram to record
relevant information.

Development

What games do you no longer play or what
new games do you play?

Ask students how their game preferences have
changed or how these were different when they were
small children. You can give some personal examples;
o.9.: { used to ike Monopoly when | was small, but
now | don't like it very much. Monitor and show
interest in students’ answers.

Work in pairs. Discuss the questions.

In this initial stage, students’ previous knowledge

will be activated. Elicit an example or two of games
students like to play at birthday parties and then ask
students to work in pairs and come up with their own
list. Monitor and provide translations for games where
needed. If students find it difficult to think of games,
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5.

use questions like: What was the last birthday party
you went to? What games did you play there/? What
games can you play on the playground or in the park or
outside in your garden?

correct order. Listen and check. &

. Number the conversation in the p%( in the
NEy

A7 T
Ask students to read the conversation and to put it in
a logical order. Allow students to compare answers,
but do not give them feedback yet. Allow students to
listen to track 27 twice and check their answers. Then
ask students to show you the numbers from top to
bottom using their fingers. You can further reinforce
the new vocabulary by asking students ta raise their
hands if they enjoy being the seeker more than they
like to hide, and if they like chocolate icing.

" 4 Differentiated Instruction For this activity
you can use the Think-Pair-Share strategy to allow
students thinking time and to benefit from working
in pairs.

. Work in pairs. Look at the words in bold in Activity

2 cnd use them to complete the chart with
relevant information.

In this activity, students will record key words and
ideas in a diagram. Before you ask students to
complete the dialogue, ask them to summarize the
information form the dialogue orally; e.g.: What are
they gomng to play? Where? Who? How? Then ask
them to work in pairs and underline the answers in
the text and then copy them onto the diagram.

Read this text which describes the gams.
Complete it with the underlined words from
Activity 2 to connectideas. 7

This activity will allow students to examine the use

of connectors. Ask students to work in pairs and to
complete the text with the underlined words, You can
write these clues on the board: First, then, next; If A/
B...: because + reason; That way (result).

Take turns to describe a game and guess which
game it is.

First allow students to prepare individually by making
notes they can use to describe a game. Tell them to
ask you for vocabulary if needed. Then put students
into groups of four or five and ask them to describe
their games and guess what game 1t is.
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Achievement

Understand expressions used to accept or reject
requests,

Teaching Guidelines

* Check meaning of words and expressicns.
* Paraphrase words and expressions to check
understanding.

Development

. Match the statements and questions that check

.

understanding. Write the missing words. &

In this activity, students will prepare to paraphrase
words and expressions to check understanding. Ask

students to match the questions that mean the same.

You can suggest that they find words that match, like
seeker. Then check the answers by reading the first
question and asking the class to read the matching
statement with question tag.

B j Differentiated Instruction For this activity you
can use the Jigsaw strategy to ask different students to

match different questions and then share their answers.
Learning fo Learn 1,

Ask the question from the box and elicit students' prior
knowledge; encourage them 1o go to the Appendix if
needed.

ICT Box

Promote the development of digital abilities on
students by suggesting them to perform this

task. Have themn focus on using them to foster
communication and collaboration among them.,

. Choose a word or phrase from the listening on

page 78 that you aren't sure about. Complete the
staternents. Find a classmate who can answer
your question.

This activity will help support students to check
meaning of words and expressions. Ask students to
first work individually and choose words that they

are not familiar with. Then get them to compiete the
guestions. Ask all students to stand up and ask each
other their guestions until they find the answers. |f
they meet someone with the same guestion, they can
wark together asking other students for the answer,

Learning to Learn ¢

Ask the question from the box and elicit students'
prior knowledge; encourage them to go to the
Appendix if needed.

Time to Shine

Ask students what the most popular game is where they
live. You could ask students to try to explain the games.

Put students in groups. Ask students to discuss

the question: What game do you think he is in?
Gather answers from the whole class and write them
in a pie chart. Remember to revisit their answers in
the next lesson.

Product: Brief Dramatized Dialogue fﬁﬁ

Organize the class into small groups, read the first
Instruction aloud and have them follow the models
included in this lesson to write their questions and
answers. Monitor while they work to check all their
writing. Once you have checked them all, read the
second instruction and monitor while they copy them
onto cards. This activity will be your second piece of
evidence in this unit.

Self-evaluation

You could read the statements in the box together to
make sure everybody understands what they nesd
to self-evaluate. If necessary, go back to some of
the previous activities so that students understands
what each statement refers to. Read the tip provided
and make sure to offer individua! support to those
students who detected areas of opportunity.
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Achievement

Understand expressions used to accept or reject
requests.

Teaching Guideline
+ Analyze expressions: sentence types and tenses.
Development

What was the last game you played?

Ask students what the last game they played was.
Encourage students to share their ideas in small
groups. Provide language needed and write it on the
board. Drill the new language.

. Tell each other what you know about these

games.

Group students in pairs. Then ask them to look at the
pictures and tell each cther what they know about
the games. You could write questions to help them,
like: What pieces or matenals do you need to play the
game? What are the rules? How do turns work?

. Listen and check the games that are mentioned.

N - o %
Which one do they decide to play? a;%

Tell students to just check ail the games they hear
the first time they listen, then to listen again and say
which game they decide to play.
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3.

o

Listen again and match the sentence halves
about playing a game. é; ;ﬁ 5

Ask students to try and match the sentence halves
before they listen, then te listen and check their
answers. After you have checked, ask students to
practice reading the sentences in pairs.

7" 3 Differentiated Instruction For this activity you
can use the Speedometer strategy to give struggling
students with more support.

. Look at the examples to talk about conditions,

then write the name of the correct tenses.

Ask students 1o circle the verbs in the sentence that
they need to analyze. Then ask them to work in pairs
and see if they know what tense is used.

Learning fo Know &

Ask the question from the box and elicit students'
prior knowledge; encourage them to go to the
Appendix if needed.

. Complete the questions from the listening on

Activity 3. Then reflect on the questions and
choose the best way to complete the sentence.

Ask students to work in pairs again and complete the
questions. Ask volunteers to write the answers on
the board, Then ask students io practice saying the
first part of the question and asking their partner to
complete it.

Which of these responses can be used to answer
the first three questions? Check all the possible
answers. ‘¥

Ask students to draw a box around the first three
questions. Ask students what these guestions are
used for {to invite somecne or suggest a game to

be played). Then ask them to take turns to read a
question and an answer and check the cnes that
work together, Tell students that there are five correct
responses.
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Achievement

Understand expressions used to accept ar reject
requests.

Teaching Guideline

« Paraphrase words and expressions to check
understanding.

Development

. Work in small groups. Practlice asking each other
to play a game and responding.

Put students into small groups. Ask students to take
turns to ask each other to play a game and respond
by using the language looked at in Activities 5 and 8.
Monitor and offer corrections. Regroup students and
ask them to repeat the activity.

. Work in pairs. How can you organize to play a
game? Complete the chart with expressions from
Activities 5 and 6.

First make sure that students understand the
concepts of making, accepting, and rejecting requests
by asking them to explain the examples provided of
each in the chart. Then ask them to find more phrases
with similar functions. Ask volunteers to write the
answers on the board. This can alse be done as a race
to the board in three diffarant teams, each with therr
own category.

.

Learning fo Do 1%,

Ask the guestion from the box and elicit students’
prior knowledge; encourage them to go to the
Appendix if needed.

Help each other to write questions to check what
you understand about these games. Work with
another pair to ask and answer your questions.
£

The aim of this activity 1s to paraphrase words and
expressions to check understanding. Put students

in pairs. You can elicit an example from the class and
write it on the board as a model; e.g.; To play chess,
you need & board and pleces, don’t you? Monitor and
provide language needed, adding new language 1o the
board. After students have completed their questions,
go over the new language by asking students to
explain the words in small groups, and by providing
pronunciation drills.

& j ' Differentiated Instruction For this activity you
can use the Individual Feedback strategy by writing
suggested language or corrections on small strips of
paper when you're monitoring and handing them out

to students individually.

& Put students in groups. Ask students to discuss
¥ the question: Wouid you want to be in the
game? Encourage students to talk about the pros and
cons In groups and compare being in jail with being in
a mansion and if it is worth it.

Product: Brief Dramatized Dialogue i

Students will write notes about useful language used
to make and respond to requests for games. Allow
pairs to work together to copy useful phrases from
this lesson or the Appendix. This activity will be your
third piece of evidence in this unit; ask students to file
it following the procedure of your preference,

Self-evaluation

You could read the statements in the box together to
make sure everybody understands what they need
to self-evaluate. If necessary, go back io some of
the previous activities so that students understands
what each statement refers to. Read the tip provided
and make sure to offer individual support to those
students who detected areas of opportunity.
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Achievement

Exchange expressions used to accept or reject
requests.

Teaching Guidelines

- Choose topics and situations for requests as well as
attitudes of participants.

+ Propose reperteire of wards and expressions.

' Use notes to record information that needs to be
remembered

Development

What games do you like to play in big
groups?

Write on the board: What games do you like to play
in big groups? First offer your own personal example;
e.g.. | fike to play “Hide and seek,” but only with big
groups. | also love playing tag in teams. Ask students
to share ideas in pairs. Regroup pairs so that they
form groups of four and share their ideas again.

Describe the situations below. Discuss which
situgtion you enjoy the most.

Encourage students tc describe the pictures in as
much detail as possible. Monitor and write down
axamples of good language use. Write these on the
board and ask students which picture they refer to.
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Ask students to say which situation they enjoy the
maost with a show of hands.

. Choose two games that you want to request.

Ask students to work individually and to think of two
games they want to play. Ask them not to share their
answers with anyone yet. Monitor and provide spelling
corrections if needed.

You are going to make requests in two different
situations. Choose your attitude for each situation.

This activity will help students choose topics and
situations for requests as well as attitudes of
participants. Ask students to circie one face for each
situation. Then ask them what their voice would sound
like for each emotion.

. What words or phrases will you need to make a

request? What words or phrase will you need fo
respond to a request? Make notes to help you.

In order to get students to propose a repertoire of
words and expressions and use notes to record
information that needs to be rememberead, tell
students to consult the Appendix again for useful
ianguage to help them with their dialogues and
situations.

Learning to Do %,

Ask the question frem the box and elicit students’
prior knowledge; encourage them to go to the
Appendix if needed.

What other information do you need to remember
for the conversation? Think about the game and
how it is played. Make notes to help you. £ 7~

Monitor and help students think of the rules and
phrases they will need to make requests to play the
games they have chosen. Write useful language on
the board.

P

% 7 Differentiated Instruction For this activity
you can use the Think-Pair-Share strategy to help
students share ideas and add to their useful language.
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Achievement

Exchange expressions used to accept or reject
requests.

Teaching Guidelines

- Intervene in short dialogues with confidence
and relevance.

* Ask and answer questions to request and contribute
information.

Development

. Take turns to be Student A and Student B using
the situations and games you chose. Use the
chart and your notes to help you. - .

In this productive activity, students will intervene in
short dialogues with confidence and relevance and
ask and answer questions to reguest and contribute
information. First mode! this activity with a strong
student. Explain that the chart can help provide
instructions on how to keep the conversation going
and how to respond. Ask students to check each
hox as they complete it. Put students into pairs and
monitor and provide positive feedback during the
activity. Make notes of recurring errors to go over on
the board after students have completed. You can
also regroup students and ask them to complete it a
second time in different pairs for fluency practice.

-

% ¥ Differentiated Instruction For this activity
you can use the Individualized Feedback strategy.
Have small cards ready with the useful language from
the Appendix. As you monitor, hand out language that
students can use at that moment

. Think of a game that you want to play in ¢class.

Give a reason for your choice. Write the request
to your teacher below.,

Put students into groups. Tell them that you are going
to play & game at the end of the class, and that they
can make a request. Tell them to write their request
on a piece of paper and include a reason why their
reguest 1s a good 1dea. Monitor and offer corrections.
This is important, since students will be reading their
requests In front of the whole class.

i Ask students wha was right about the game
(Monopoly). Then ask them to discuss the
question: What board game would you like to be in?
Encourage them to give reasons for their answers,
and then ask students to regroup to share their ideas
with different classmates.

Product: Brief Dramatized Dialogue

In this lesson, students will read the requests they

wrote. Listen to all the requests and make note of all
groups’ requests. Then choose one game that can be
played in English for a few minutes at the end of the
class. Remind students that they will play in English.

Self-evaluation

You couid read the statements in the box together to
make sure everybody understands what they need
to self-evaluate. If necessary, go back to some of
the previous activities so that students understands
what each statement refers to. Read the tp provided
and make sure to offer individual support to those
students who detected areas of opportunity.
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Brief Dramatized Dialogue

In this session, students will create their own brief
dramatized dialogue. Put students intc groups.
Encourage them to use all the language in their
portfolio to help them with the task. Tell them to pool
together all the expressions, guestions and answers,
notes, and sentences they wrote and decide together
which ones to use in a dialogue. Let students produce
their final version of a dialogue and practice it. Ask
students to include phrases 1o reject and accept
requests. Then ask students to act out their dislogue
in front of another group. Groups can rotate so they
get to practice their chalogue several times and see
different students” work.

Remember you always have the option to adapt
the product to your class's needs and interests. If
students are not confident enough to come to the
front of the class, first put them into pairs and ask
them to practice. You can then regroup and ask them
to practice again and again, until they feef more
conficent.
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Assessing my Learning Process

Questionnaire

Use the rubric to evaluate your classmate’s
dialogue,

Once all groups have finished, ask students to fill in
the guestionnaire.

Self-evaluation

1. Work in small groups. Take turns fo organize

games.

Organize students in pairs. Read the instructions out
foud. Menitor and provide support as needed. Regroup
students intc groups of four and ask them to discuss
their responses. Give students a minute to reflect on
how successfully they completed the activity. Elicit
reflections from the different groups.

2. Look back through the lessons and check what

you have leamed to learn, to know, and to do.
After that, you can go to page 118 again and
check.

Tell students to go to page 118 to check the themes
presented in the Appendix so they can recall what
they iearned.

3. In your notebook, write what you think was

difficult to achieve. Check the tips given at the
end of each lesson and explain how they may
help you to improve.

Invite students to reread the tips given at the end of
each lesson and reflect on how these tips may help
therm to improve. Have them write their conclusions
in their notebook. Make sure to record which students
need help so that you may design strategies to
support them.

What do you want to play fogether?

Finally, organize the class into sroall groups and read
the title of the unit aloud: What do you want to play
together? Give them & few minutes to discuss their
answers while you walk around and monitor. You can
ask thern to come up with some useful language in
groups, and then compile a list of usefu! language
together as a class on the board.




Review 7

Evaluation Tool

The rubric that you photocopied at the beginning of
: the unit is an extremely useful tool for evaluating
- each student individually. This can be done quickly
s’ : and practically by highlighting the relevant boxes at

- ' oy different stages using different colored highlighters.
" . ’ The rubric can be used in Lessons 3 t0 4 to assess

how weill students are achieving the outcomes of

Compleke the corvarsation with your own ideas

Hallp/

s S this unit. You can carry out an initial assessment in
- e Lesson 3 and simply adjust it as necessary by the end
el samede gosd - E ol cof Lesson 4 and in the development of the product.
This wilf also give you a sense of how learners have
a1 bt e s ot progressed,
oo b Always keep in mind that this tool will help you

identify both struggling and advanced students (who
; may already be able to successfiully complete the
Work in pairs. Have @ similar conversation. outcomnes before they have worked on the related
" activities), which will give you the opportunity to
use more open tasks to allow for different learning
outcomes.

85

Review

The aim of these activities is to first have students
work individually so they can practice the language
and skills they learned during the unit. It is a great
opportunity to give individualized support to struggling
students. They then have an opportunity for further
practice Iin pairs or in groups. Another useful strategy
is to promote futcring between pairs, so advanced
students may help their classmates. In any case,
monitor them closely while they work on these
activities so they feel confident enough to attain the
achievements by themselves.
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- Evaluation Tool

Student’s Name:

Rubric

Notes

Student successfully
uses notes o

help remember
information.

Student uses
some notes to
help remember
information.

Student does
not use notes to
help remember
information.

Participation

Student can

Student can

Student hesitates

of expressions to
make and respond to
requests.

confidently participate in a a lot, or does not
parficipate in a dialogue. participate.
dialogue.
Sharing Student asks and Student asks and Student doesn’t ask
Information answers several answers some or answer questions.
guestions fo request | questions to request
and contribute and confribute
information. information.
Expressions Student uses a variety | Student uses some Expressions to make

expressions fo make
and respond to
requests.

and respond to
requests are limited.

Student’s Name:

Notes

Student successfully
uses notes to

help remember
information.

Student uses
some notes to
help rememtber
information.

Student does
not use notes to
help remember
information.

Participation

Student can

Student can

Student hesitates

of expressions to
make and respond to
requests.

confidently partficipate in @ a lot, or does not
participate in a diclogue. participate.
dialogue.
Sharing Student asks and Student asks and Student doesn't ask
Information answers several answers some or answer questions.
guestions fo request | questions to request
and contribute and contribute
information. information.
Expressions Student uses a variety | Student uses some Expressions to make

expressions to make
and respond fo
requests.

and respond fo
requests are limited.
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How Can You Find Things
Out About Others?

@ Academic and Educational Environment

{®): Communicative Activity
Exchanges associated to specific purposes
{@): Social Practice of the Language
To register information about a topic to create a
guestionnaire.

{®: Achievements
"~ e Explore questionnaires with different
guestion types.

* Read questionnaires with different question types.

* Look for and interpret decumentary information
about a topic.
* Write guestions about a topic.

1@ Audio
Tracks 30-31

@ Vocabulary

® 3ctive

* diet

* hahits

* manuments
* physical

* nost code

* recommend
* rgport

1@ Learning to Learn
Intonation of questions

@ Learning to Know
Questions

@ Learning to Do

Writing questions for a questionnaire

@ Reader
“Questionnaires.” pp. 99-110, Track 46

- @ . QuestiQnhhajres

-

How to guﬂver information gy

WH

HOW
WHO? it

T Louisa Vera

CLoel

T raguster infarmathion
about o topic Yo create o

quashonnare - B .
. S Unit 9 e

1@ Product
Questionnaire

@ Evaluation tool
Checklist

Photocopy the checkhst provided on page 126
ana use it to evaluate students.

@ Worksheet

As an extra activity, you can use the Worksheet on
page 154.

ns
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Achievement
Explore questionnaires with different question types.
Teaching Guidelines

+ Anticipate topic, using contextual clues {type and
section of publication, etc.).

* Compare guestionnaire structures (title, slogans,
sequence of questions, etc.).

« Link purpose of guestionnaire to audience.

Development

How can you find things out about others?

Write on the board: How can you find things out about
others? Divide the class into small groups and ask
them to discuss the guestion. Elicit scme responses
from different groups. Then ask students how you

can find things out about hundreds or thousands of
people. If the concept of a questionnaire or survey
does not come up, explain what a questionnaire is.
You can do an example with the class; e.q.: Raise your
hand if you're a boy. Raise your hand if you're a girl.
Then you can draw a pie chart on the board with the
inferrmation.
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1. Look at the pictures. What do you think the text

is about? Read the information and write a title
together. [ 7

Put the class into pairs. Ask them 1o first guess what
it's about by just locking at the pictures, and then to
read the text individually and discuss the topic. Ask
students to work together and come up with an idea
for a title. Monitor and provide language needed. Then
ask students to share their ideas and write them on
the board. Combine ideas to come up with a title
using everyone’s ideas. Then give students the option
to use therr original title or the new one created by the
whole class.

w

Iy ' Differentiated Instruction for this activity you
can use the Individual Feedback strategy while you
are moenitoring to help struggling students come up
with a titie. If necessary, suggest key words that can
be used or simply questions to guide them; e.g.: What
activities does the text talk about?

. How do you think the information was obtained?

Allow students to continue working in pairs and
to discuss the guestion. Then ask students how
information like that in the text is obtained.

. Take turns to read and answer the questions.

Ask students to work in different pairs. Ask them to
first complete the questionnaire individually, and then
to take turns to ask ther partner the questions and to
answer the questions. Monitor and offer pronunciation
corrections, If there are errors that occur repeatedly,
stop and ask the whole class to repeat the words

or phrases. If you have time, you can ask the whole
class to raise their hands 1o show which answers
they picked or ask them to run to a different class
wall according to the answers. You can then record
the number of responses for each opticn and to
draw a pie chart of the class’ answers on the board
or ask students to draw their own pie charts in their
notebooks.
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Achievement

Explore questionnaires with different question types.
Teaching Guideline

= Classify guestions according to form and topics.
Development

Who was this questionnaire writlen for?

Ask the whole class who they think the questionnaire
was written for and how they know.

. Work together and say what questionnaires can

+

be used for.

Allow students to work in the same pairs and discuss
the question. Ask them to regroup and compare their
answers with another pair, Ask students what this
guestionnaire was used for (collect information about
people's experiences, habits, or situations).

Match the questions and the topics for questionnaires.

Put students into pairs. Ask students to read the
guestions and circle the key words {e.g.: dogs, read,
waorld, see friends, five countries, like body). Then ask
students to look at the key words and match them with
the headings. Monitor and reinforce the strategy of
matching key words (e.g.: In this guestion, what is the
most important word? Dogs? Which topic is related to
dogs? Then ask pairs to compare their answers before
yOou nominate somecne to say an answer.

7.

Mateh the questions and descriptions of answers.
Underlined the question words in Activity é that
helped you to find the answers.

Ask volunteers to answer the questions In Activity 6.
Write their answaers on the board; e.g.. 1 Thres, 2 No,
3. Every day, etc. Then ask students to work in pairs
and underline the question words in Activity 6 that

alse tell us what kind of answer will follow. Finally, let
students look at the examples of answers provided and
match them with the descriptions.

Which topic in Activity 6 do you want to find out
about? What kind of questions would you ask?

Make notes below. = -

Combine two pairs to form groups of four students.
Ask thern what they want to find out and to think
about the kinds of questions they could ask. Tell them
they don't need to write complete guestions, anly key
words of the main ideas they would include.

r

- 7 " Differentiated Instruction For this activity
you can use the Groups Based on Goals strategy 1o
group students with similar abilities together, so that
each group can make notes based on their skills and
with different outcomes.

Learning to Do ™9,

Ask the question from the box and elicit students’
prior knowledge; encourage them to go to the
Appendix if needed.

1 Ask students to work in pairs and discuss how
¥ a mind map would be useful to plan a
questionnaire for a topic from the first lesson.

Product: Questionnaire

In this lesson, ask students to write down five words
or expressions that they might use in a questionnaire.
Monitor and check (make sure the words are relevant
to questionnaires or questions) and then ask them to
copy their expressions onto strips of paper. This will
be your first piece of evidence. Don't forget to ask
students for the stirips of paper and keep them safe as
they will be used at the end of the unit!

Self-evaluation

You could read the statements in the box together to
make sure everybody understands what they need
to self-evaluate If necessary, go back to some of
the previous activities so that students understands
what each statement refers to. Read the tip provided
and make sure to offer individual support to those
students who detected areas of opportunity.
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Achievement
Read questionnaires with different question types.
Teaching Guidelines

+ Categorize gquestions according to function (obtain
precise information, propose alternatives, evaluate
understanding, ask for opinions, etg.).

« Practice intonation and rhythm of questions and
parts of questions.

+ Use strategies to distinguish between different
meanings of words that are written the same {lives,
record, etc.).

Development

What information should you not give?

Ask students if there is any information about

themselves that they shouldn't share with strangers
or other people. Talk about how it is important not to
share your name, telephone number, or address with

adults or other children unless they have their parents’

permission and there is a good reason for doing sc.
This is especially important onling,

Listen and complete the questions. Tell each
other if there & {Q questions you don’t want to

answer. {3} sy 7

Ask students to first read the questions and work in
pairs to guess the missing words. Then play track 30
and ask students to write the words in the gaps. Ask
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volunteers to write the missing words on the hoard or
spell the words out loud while you write themn on the
board. Then ask students to work in pairs to tell each
other how they feel about each question and if there
are questions they don't want to answer.

:g{ Differentiated Instruction For this activity vou
can use the Choral Response strategy to encourage
more participation and to be able to assess the
group’s responses overall.

. Listen again. Answer the questions. 5;§

Play track 31 and let students decide if the intonation goes
up or down. To check answers, ask students to show you
with hand gestures if the intonation rises or falls,

Learning to Learn ™%,

Ask the question from the box and elicit students' prior
knowledge; encourage them to go to the Appendix if
needed.

. Practice saying the questions with similar

intonation and stress.

Group students into pairs and ask them to practice
reading the guestions with the stress and intonation
they have marked in their books. Monitor and offer
praise and corrections where necessary.

. Read to find out what function each question is

used for.

You could ask students to read the sentences and
explain that these are the functions the guestions
have. If possible, ask them to give another examples
for obtamning information, ask for opinions and reasons.
Check students understanding. Here you could ask
students questions orally in turns or in a game Throw
a ball to a student to ask a question, then this student
throws the ball to & partner to answer it. This could be
& more dynamic activity for them.

. Find and circle the words in the questionnaire.

Choose the best way to complete the sentences.

Ask the whole class to read the sentences together.
Then write five and park twice on the board. Explain
that /ive and park have two pronunciations and
meanings: / five in the city. | like live music. { play in
the park. My mom parked the car.

. Ask and answer the questions in Activity 1.

Put students into groups and ask them to take turns

to read and answer the questions. Monitor and focus
on pronunciation feedback, especiatly intonation and

senience stress.
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Achievement
Read questionnaires with different question types.
Teaching Guideline

- Compare position of auxillanes in relation to tense
and affirmative or negative aspect.

Development

73

. Ask each other one question about school. & 7
Put students into pairs. Ask them to think of one
school related question to ask each other. After the
activity, write them on the board and ask students to
identify the correct ones and make corrections 1o the
others in parrs.

% 77 Differentiated Instruction For this activity you

can use the Mini Lesson strategy if you sense that
students are not confident enough to identify verbs or
auxiliaries. You can explain that main verbs stand alone
in sentences: ! play soccer, while auxiliaries help main
verbs: | can play soccer; | have played soccer.

. Underline the auxiliaties and the main verbs in
the questions.

Ask students to work individually and to underline all
the verbs in the guestions. Ask them to compare their
answers before you elicit what they underlined.

Learning to Know ™%,

Ask the question from the box and elicit students'
prior knowledge; encourage them t© go to the
Appendix if needed.

9. Complete the questions with the words in the box.

Before they start, ask them if they can use the
auxiliary do/does/did with the verb be (no).
Learning to Know 15,

Ask the guestion from the box and elicit students'
prior knowledge; encourage them to go to the
Appendix if needed.

10.Take turns to ask and answer the guestions in

Activity 7. Write your classmate’s answers here.

Monitor and offer praise. Do not correct students’
answers at this point, but do support them with the
language they need. Add new language con the board.

Time to Shine

Put students into groups and ask them if they (or i
thay know their parenis have) have ever compieted a
questionnaire and what it was about Allow them to
discuss the question and then regroup them so they
can share their experiences with others.

4 Put students in groups. Ask students to discuss
® the question: Which questions in this lesson are
examples of open and closed questions? Elicit
examples. (Open: Activity 1: 1, 2, 4, b; Activity 7: 1, 2,
4; Activity 8: 1, 2, 4. Closed: 3 in each previous activity)

Product: Questionnaire &

QOrganize the class into small groups, read the first
instruction aloud, and have them follow the models
included in this lesson and the Appendix to write their
questions. Monitor while they work to check all their
writing. Once you have checked them all, read the
second instruction and manitor while they copy them
onto cards. This will be your second piece of evidence.

Self-evaluation

You could read the statements in the box together to
make sure everybody understands what they need
to self-evaluate. If necessary, go back to some of
the previous activities so that students understands
what each statement refers to. Read the tip provided
and make sure to offer individual support to those
students who detected areas of opportunity.
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Achievement

Look for and interpret documentary information about
a topic.

Teaching Guidefines

- Use an index, titles, and key words to recognize
relevant Information.
- Interpret visual resources that suppert content.

Development

What do you want fo find out about others?

Ask students to brainstorm topics that they can find
out about more using questionnaires. Ask a student
from each group to write an idea on the board.

Work in groups. Tell each other which of the three
topics you think will be the most interesting to
create a questionnaire about. ;,l?j

Put students into groups. Ask them to say which

of the three topics will be the most interesting for

a questionnaire and why. Answers will differ here.
Then ask students to discuss possible information to
inciude in a survey about the topic they chose. Ask
groups to work together and share their information.
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w

Look at the index. Underline the words that are
not relevant 1o any of the three topics.

Ask students what an index is and what we use it for.
(We can usually find it at the back of a book with ali
the keywords of topics contained in the book and page
numbers of where to find them in the book.) Then ask
them to read the index individually and identify topics
that are not important or related to any of the three
topics given.

Read the texts. Which topic is each text about?
Match the pictures and text. ?‘gj T

Ask students to read the texts and circle the key
words, (Text 7; doing sports, exercise, free time,
nature, feel good, park, healthy, time inside watching
television, playing computer, play musical instrument,
making art, spend free time, family, friends, pets; Text
2: doing exercise, eating well, health, recommend
fruit, vegetables, eat sugar, oll, fat, physical activity,
walking, running, playing, sport) Then ask them which
of the topics from Activity 1 gach text talks about.

-

< Differentiated Instruction For this activity
you can use the Jigsaw strategy to allow struggling
students to read only one of the texts and to work in
pairs.

. Tell each other if you agree with the information in

each text.

Put students into groups. Ask them to discuss the
information in the texts and ask them to say if they
think it 15 true in their experience. Moenitor and ask
students to give reasons for their opinions.
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Achievement

Look fer and interpret documentary information about
a topic.

Teaching Guidelines

+ Select reference sources to search far information
according to chosen topics,

+ Assess main ideas and select information to create
questionnaires.

Development

. Read the qusstions. Underline the ideas in the
text related lo each question. Use the glossary fo

A

help you. : ,fj
Put students into pairs and ask them to find the ideas
in the text that each question asks about. Encourage
them to use the Glossary to find the meaning of new
waords. Ask pairs to compare and share their ideas
with other pairs. Then ask volunteers to read what
they underlined.

. Work in small groups. Ask and answer the
questions in Activity 5.

Put students into small groups ot three or four
students. Ask them to take turns 1o read a question
and for everycne to answer each question. Monitor
and only provide feedback when errors interfere with

commurucation. You can ask them how healthy they
feel after completing the questionnaire.

. Which of the topics would you choose for a

questionnaire? Which of the followmg could you
use to search for information? fj

Ask students which of the three topics they wouid
choose. Then divide them into pairs again and ask
them to check the sources that they can use to search
for their information. Answaers will vary.

”~

i ? Differentiated Instruction For this activity you
can use the Task Card strategy to provide different
outcomes for groups of different abilities; e.g.. Use
these words to write guestions. /Wiite complete
questions. / Write different question types. / Complete
these guestions.

. Underline ideas in Text 1 that can be used fo

create questionnaires. Make noles on questions
you could include in a questionngire about free
time activities below.

Ask students to underline information that could be
used to write questicns in Text 1 the same way they
did inText 2. Then ask them to make notes based on
the information they underlined.

Learning fo Do "

Ask the guestion frem the box and elicit students’
prior knowledge; encourage them to go to the
Appendix if needed.

§ Put students in groups. Ask students to discuss
® the question: What is difficult about asking
people to answer your guestionnaire? You can glicit
ideas and write them on a mind map. Some examplas
include: time, atttude, perscnality, technology.

Product: Questionnaire

If possible, support students to search for information
about a topic of interest cn the Internet, otherwise
allow them to use Text 1 in this lesson. Monitor while
they work to check progress. This activity will be your
third piece of ewidence in this unit; ask students to file
it following the procedure of your preference.

Self-evaluation

You could read the statements in the box together to
make sure everybody understands what they need
to self-evaluate. If necessary, go back to some of
the previous activities so that students understands
what each statement refers to. Read the tip provided
and make sure to offer individual support to those
students who detected areas of opportunity.
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Achievement
Write questions about a topic.
Teaching Guidelines

» Explore alternatives to write guestions, based on

the topic and audience {guestions with a single verb,

or several, modal verbs, open, closed).
- Include details in questions to make them more
precise,

Development

What have you leamed about others this
week?

Write on the board: What have you learned about
others this week? First offer your own personal
example; e.g.. | asked Juana what she liked to do in
her free time. She said that she goes running. Pedro
also goas running. Ask students to share ideas in
pairs. Regroup pairs so that they form groups of four
and share their ideas again.

What kinds of topics and questions would you
include in a questionnaire about culture? *©

Ask students to brainstorm the different topics related
to culture in pairs. Monitor and use guestions to let
students know if they are not on track; e.g.: Is footbali
a part of culture? Flicit answers from the class and
write them on the board.

1
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¥ 7 Differentiated Instruction For this activity you
can use the Bubble Map strategy to get students to
brainstorm topics.

. Answer the questions.

Have students read the guestions and answer
according to their background knowledge. By reading
these questions, they explore the way questions are
formed to ask details to make them more precise. This
activity works as a model of questions for them. So
the answers can be logical or accurate but that is not
the main point of this activity.

ICT Box

Promote the development of digital abilities on
students by suggesting ihem to perform this

task. Have them focus on using them to foster
communication and coliaboration among them.

Which question is not specific?

Ask students which gquestion has the most possible
answers. Use another example to illustrate this; e.g.:
Can you hame an animal? Ask students to answer the
guestion, Then ask students how the cther guestions are
more specific {they ask for numbers, multiple choice).

. Choose the cotrect option to complete each

question. T@

Ask students to work in pairs and choose the best
way to complete each question. Ask them to use the
questions in Activity 2 to help them. Manitar and ask
students to compare their incorrect answers with

the model questions in Activity 2. Ask pairs to share
and compare their answers. Then when everyone has
finished, ask students to read the questions out loud.

. Write three oplions for question ¢. Include one

opfion that is not Mexican.

Tell students that they can choose any cultural topic
(music, art, food, dance, language, literature, histery)
and write two Mexican things and one non-Mexican
thing that are examples of the same topic. Manitor
and offer praise. Point cut when students are not
writing three things of the same topic.

. Take turns to ask and answer your questions from

Activity 3.

Put students into groups of four so that two pairs now
work together. Ask them to take turns to interview
each other with their questionnaires in Activity 4,
Monitor and offer pronunciation and corrections and
provide language where needed for them to answer.




Learning to Do %%,
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Take turns to ask and answer the questions in
Activity 7. Complete the chart.

: First tell students that they need to write the topic of
Toke turs 10 Gek G Gnswas e qusshions in Actwiry 7. Complete tha chart =Y the question they wrote in the last column of the first

: row of the chart. Then put students into groups of five
and ask them to take turns to ask and answer their
questions. Tell them to note down the other students’
answers in their group.

Wt s b ey

§ Put students in pairs. Ask them to discuss the
" question: How do you prefer to present
information? Ask them to give reasons for their
answers. Then regroup them and ask them to share
v e e rae i their ideas. Highlight that it depends on the kind of
G T L g g information and on wha you are presenting to.

Questionnzire

e . Product: Questionnaire

In this lesson, students will add questions te their
fist. Put thern in groups and ask them to add at least
three questions. Monitor and check if students have
. : written guestions accurately. You can refer them to
Achievement the Appendix alsc to help them check their own work
] or another group’s. Then ask students to copy their
questions onto a piece of paper,

Self-evaluation

T 93

Exchange expressions used to accept or reject
requests.

Teaching Guideline

You could read the statements in the box together to
make sure everybody understands what they need
to self-evaluate. If necessary, go back to some of

* Review spelling and punctuation conventions
(apostrophes, exclamation and question marks).

Development the previous activities so that students understands
what each statement refers to. Read the tip provided
. Look how the first question was corrected. Then and make sure to offer individual support to those
correct the next ones. Rewrite each question. students who detected areas of opportunity.
add one question of yourown. i s

Ask students what punctuation we need with
questions in English {only one guestion mark at the
end of the sentence). Have them review the example
and check was was corrected. Guide them. Put
students into pairs and ask them to find mistakes
and rewrite the questions. Tell them to double check
question words and punctuation. Monitor and help
students with guestion farmation. Make sure that the
final question is written accurately. Elicit examples

of questions and write thern on the board to provide
more correct examples and models for students.

£ " Differentiated Instruction For this activity you
can use the Mini Lesson strategy to refresh students’
knowledge about apostrophes. Remind themn that we
use ‘s after a singular word and s after a plural; e.g.:
the cat’s milk {one cat), the cats’” mitk {many cats).
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Questionnaire

In this session, students will create their own
questionnaire. Put students into groups. Encourage
them to use all the language in their portfolio to

heip them with the task. Tell them to pool together

all the expressions, selected inforration, and list of
guestions they wrote and decide together which ones
10 use {or write new ones) to create a questionnaire.
Lat students produce their final questionnaire. You can
ask them to check their own spelling and punctuation,
or to edit and swap their work. Then ask students to
work together with anather group to take turns to
interview each other using their guestionnaire. If there
1s time, they can interview more than one other group
to collect information about the class.

Remember you always have the option to adapt
the product to your class's needs and interests. If
students are not confident enough to come to the
front of the class, first put them into pairs and ask
them to practice. You can then regroup and ask them
1o practice again and again, until they feel mare
confident.
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g my Learning Process

Assessing my Learning Process

Checklist
Use the checklist to evaluate your questionnaire.

Ask students to reflect on each of the items and to
check the ones they think they accomplished.

Self-evaluation

1. Work in small groups. Take turns to explain how
to create a questionnaire. Give examples where
you can.

Organize students in pairs. Read the instructicns out
loud. Menitor and provide support as needed. Regroup
students into groups of four and ask them to discuss
their responses. Give students @ minute to reflect on
how successfully they completed the activity. Elicit
reflections from the different groups.

2. Look back through the lessons and check whaot
you have learned fo learn, to know, and to do.
After that, you can go to page 119 again and
check.

Tell students to go to page 119 to check the themas
presented in the Appendix so they can recall what
they learned.

2. In your notebook, write what you think was
difficult to achieve. Check the tips given at the
end of each lesson and explain how they may
help you to improve.

Invite students to reread the tips given at the end of
each lesson and reflect on how these tips may help
them to improve. Have them write their conclusions
in their notebook. Make sure to recerd which students
need help so that you may design strategies 1o
support them.

How can you find things out about others?

Finally, organize the class into small groups and read
the titie of the unit aloud; How can you find things out
about others? Give them a few minutes to discuss
their answers while you walk arcund and monitor,
making notes. Summarize what has been said; try to
include everyone’s ideas using your notes.




Review ©

Evaluation Tool
The checklist that you photocopied at the beginning
iork m .G the worda 10 w1 Questons: Lo of the unit is an extremely useful too! for evaluating

et 0w

each student individually. This can be done quickly
and practically by checking the relevant boxes. The
checklist can be used in Lessons 3 to 4 to assess how
well students are achieving the outcomes of this unit.
You ¢an carry out an initial assessment in Lesson 3
and simply adjust it as necessary by the end of Lesson
4 and in the development of the product. This will also
. i give you a sense of how learners have progressed.
- - : Always keep in mind that this tool will help you
I ; identify both struggling and advanced students {who
may already be able to successfully complete the
ouicomes before they have worked on the related
activities), which will give you the cpportunity tc
use more open tasks to allow for different learning
outcomes.
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Review

The aim of these activities is to first have students
waork individually so they can practice the language
and skills they fearned during the unit. It is a great
opportunity to give individualized support to struggling
students. They then have an opportunity for further
practice in pairs or in groups. Another useful strategy
Is to promote tutoring between pairs, s¢ advanced
students may help their classmates. In any case,
manitor them closely while they work on these
activities so they feel confident enough to attain the
achievements by themselves.
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- Evaluation Tool
Checklist

Student’s Name:

O Can identify and categorize different question types.
O Can practice rhythm and intfonation of questions.
O Can select relevant information about a topic.

O Can write different question types.

O Can write questions fo get specific information.

O Can review spelling and punctuation.

Student’s Name:

O Can identify and categorize different question types.
O Can practice rhythm and infonation of questions.
O Can select relevant information about a fopic.

O Can write different question types.

O Can write questions to get specific information.

O Can review spelling and punctuation.

Student’s Name:

D Can identify and categorize different question types.
O Can practice rhythm and infonation of questions.
O Can select relevant information about a topic.

O Can write different question types.

O Can write gquestions to get specific information.

O Can review spelling and punctuation.
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How Can You Explain
How to Get Somewhere?

Unit Overview

@ Family and Community Environment @ Reader

_j@: cOmmunicative Activity “Sarah Goes to the C\t\/," pp. 111122, Track 47
Exchanges associated to the environment

1@ Social Practice of the Language
To exchange information 10 move around in a place.

1@ Achievements
* Explore directions.
* Understand directions.
¢ Describe the iImmediate environment as a
reference point.
* Give directions,
» Write directions to get from cne place to another,

1@ Audio
Tracks 32-37

(@ Vocabulary

* bakery
* hlock g
| fctions e
¢ fire station (R
¢ fountain
* interrupt : '
* mall { Y@ Product
* ride Quick Guide to Get to Places

1©: Learning to Learn © @ Evaluation tool
Being polite ! Rubric

@ Leamning to Know Photocopy the rubric provided on page 138 and use
Prepositions it to evaluate students.

1@ Learning to Do | (@ Worksheet

 Asking for and giving directions As an extra activity, you can use the Worksheet on

page 155,
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Achievement
Explore directicns.
Teaching Guidelines

» Differentiate between who gives and who follows
directions.

+ Analyze ways in which visual resources can be used
when giving directions {maps, etc.).

' Evaluate purpose of directions.

Development

How can you explain how to get
somewhere?

Write on the board: How can you explain how to
get somewhere? Divide the class into small groups
and ask them to discuss the question. Elicit some
responses from different groups. If students are

having trouble answering, you can provide an example;

e.g.. Can you tell me how to get to the cafeteria?

Work fogether and use the words in the box to
nome each pictu {9 Which option is the best
whete you live?

Divide students mto pairs. Ask them to write the
words that describe the different means of transport.
Monitor and guide students who have written the
incorrect words with questions like: Are you sure that
is abus?
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. Listen again. Answer the questions. éug 2ve

2. Look at the diagrams with the words in Activity 1.

Talk aboutl how you get to places. Whai transport
do you use? 3

Ask students to remain in pairs and to read the mind
maps with the different means of transport. Then
mode! the activity by asking a strong student: What
transport do you use? Ask them to ask you too and
provide an example, like: | take the bus to scheol. | get
a ride home. Monitor and provide new language on
the board when needed.

% 1 Differentiated Instruction For this activity you
can use the Three-minute Pause to allow students

to summarize and recap the main information they
understood in the listening activity.

. Listen and check the fransport thot is talked

about. é;zg

Ask students to listen and check any of the transport
they hear in the listening. Then read each transport
and ask students to raise therr hands if they heard it
mentioned in the listening.

1104

Allow students to read the questions before you play
track 33. Ask them to listen and write their answars,
Than ask them to compare their answers in pairs,
before asking volunteers to share their answers.
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Achievement
Explore directions.
Teaching Guideline

» Expand vocabulary repertoire about places and
means of transportation.

Development

. How can we give directions? Complete the
directions from the dialogue.

The answers provided are from the listening, but
there are also other possibilities (go, continue straight
/ go left), Ask students to spell the words they wrote
together as a class to check answers.

. Discuss the questions together.

Regroup students so the pairs form groups of four.
Ask them to discuss the two guestions. Then ask one
student frem each group to share their ideas with the
rest of the class.

. Complete the names of the places. Then,
compare your answers with your partner's. § 7
Divide students into pairs. Ask them to work together
t0 write the missing letters to complete the words.
Ask them to compare what they wrote with gther
pairs before asking the class to shout out the missing
letters in each word.

o

# 1 Differentiated Instruction For this activity
you can use Speedometer strategy to evaluate how
students are finding this activity. This way, you can
regroup and provide more support to students who
found the vocabulary challenging in the foilowing activity.

. Complete t!}g directions with places from

Activity 7. 71

Ask students to work individually and use some of
the words from the previous activity to complete the
sentences. Ask students to compare answers in small
groups, before asking volunteers to write the words
on the board. Make corrections if needed.

. What other places are important in your town?

Work together and make a list.

Divide students into pairs. Ask them to make a list of
places that are important in their town. Tell them they
must be places that most people know and use to
give directions (points of referencel. Set a time limit.
Then ask students to count the words they wrote
down. Ask the pair with the least words to read their
list. Then ask the pair with the mest words to add
words the other pair hadn't said.

10. Work in groups. Answer the questions.

Put students into different groups. Ask them to
discuss the questions. Make note of other fanguage. if
there are recurring errors, go over these on the board
after students have completed the discussion. Ask a
different person from each group io provide an answer
for one of the questions.

Ask students to discuss the guestions: How do
you think Sarah feels? Why? Ask students to
fmagine how she feels alone in the city for the first time.
You can also ask students if they have been to a city or
used the metro and if they can remember how they felt.

Product: Quick Guide to Get to Places ﬁ

In this lesson, ask students to write down five words
or expressions that they might use when giving
directions. Monitor and check {make sure the words
are relevant to directions) and then ask thern to copy
their expressions cnto strips of paper. This will be your
first piece of evidence. Don't forget to ask students for
the strips of paper and keep them safe as they will be
used at the end of the unit!

Self-evaluation

You could read the statements in the box together to
make sure everybody understands what they need
to self-evaluate. If necessary, go back tc some of
the previous activities so that students understands
what each statement refers to. Read the tip provided
and make sure to offer individual support to those
students who detected areas of opportunity.
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Achievermnent
Understand directions.
Teaching Guidelines

» Think of guestions while listening to improve
understanding.
» Ask guestions to check understanding.

Development

Where do you go most often? How far is it?

Ask students to think about the place they go most
often (that is not school or home) and what they do
there. Allow half a minute or so thinking time. Then
ask students to mingle and find as many classmates
as they can who go to the same place for the same
purpose. Ask students how many “matches” they
found and ask volunteers to share their information.

Look at the incomplete questions. What do
you think the conversation will be about? Work
together and complete the questions. & ¥

Put students into pairs and ask them to compiete the
questions by writing one word in each gap. Then ask
students to compare their answers with other pairs. Ask
volunteers to write the missing words on the board.

Unit 10 + Activity Bock p. 98

% 3 Differentiated Instruction For this activity you
can use the Choral Response strategy to encourage
more participation from less forthcoming students and
to be able to assess the group's responses overall.

. Listen and write one more question about what is

happening in the dialogues. a;ﬁ

First ask students to read the instruction. Tell them
they are going to wnte one more questions to ask
about what 1s happening in the dialogue. Elicit some
words that they can start their questions with (What
/Where /Who / Did / Is). Then play track 34 and

give students time to write their questions in pairs.
Regroup students into groups of six and ask them
to read their questions and help check each other's
questions. Monitor and provide corrections.

. Write the answers to the questions about the

dialogue. Then listen again and check your
answers. 5355

Before you let students listen track 3b, ask them to
see which of the questions they can answer already.
Then play the listening again and let students write
the answers in their books. Tell them that they also
have to answer their own question that they wrote in
the previous activity.

. Write the words to complete the sentences.

Notice that they talk about distances. Then,

listen again. £—

Ask students to read the excerpts and ask them what
kind of information is missing (distance). Play the track
36, pausing after each answer and asking the class to
shout out what they wrote.

. Write one more question together to check your

understanding of the dialogues. Find a classmate
who can answer your question.

Ask students tc work together to write another
guestion. Monitor and check that all questions contain
auxiliary verbs if needed. Once all pairs have written
their questions, ask students to walk around the

class and ask each other their questions to see if
they understood the dialogue. Monitor and provide
feedback, focusing on meaning and content, rather
than grammar,
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Achievement
Understand directions
Teaching Guidelines

+ Compare expressions that talk about places and
points of reference.

+« Classify expressions and abbreviations to indicate
distance.

Development

Why do we use abbreviations? Work fogether and
match the words with their abbreviations.

Ask students how far their house is from school.

You might get different kinds of responses in blocks,
kilometers, or even time, Then ask students to
match the words to their abbreviations. Ask them

if they know the distance to their house in different
equivalents. (1,000 m =1 km = 0.62 mi = 3,280 feet)

. Tell each other how far these places are from

your house or school. Is this aspec! important
when you give directions? Why? "%}

Put students into pairs, Tell students they can choose
the unit of measurement to use. You can write the
following sentence on the board: The

is from my house. Monitor and

respond to students’ contributions with questions or
comments like: Wow, that'’s really close/far! How do
vou get there? Elicit the answers to the questions.

. Read the dialogue. Circle the places and the

points of reference. Undetline the directions
to get to a place.

Ask students to read the dialogue individually (so

they focus on reading and understanding rather than
pronunciation). Then ask them to work in pairs and circle
the places recognize the underlined words that indicate
movement. First elicit the places and points of reference,
writing them on the board, and then do the same with
the underlined words.

Practice reading the dialogue together. Then have
the conversation using you own words. 3 7~

Put students into pairs and ask them to practice
reading the dialogues together. Monitor and correct
pronunciation where necessary. If there are recurring
errors, drill them with the whgole class and ask
students to read the dialogue again. Have them use
their own words to perform their dialogues.

5

"F Differentiated Instruction For this actvity
you can use the Groups Based on Goals strategy if
you sense that students need to be challenged more.
Ask them to modify the dialogue to create their own
version of it.

Time to Shine

Ask students to describe the most important points of
reference where they live.

4 Put students in groups. Ask students to predict
what Sarah is going to do. Note down their
predictions for the next time you read.

Product: Quick Guide to Get to Places g

Organize the class into small groups, read the first
instruction aloud and have them use some of the
examples included in this fesson. Once you have checked
them all, read the second instruction and monitor while
they copy them onto cards. This activity wiil be your
second piece of evidence in this unit; ask students ta file it
following the procedure of your preference.

Self-evaluation

You could read the staternents in the box together to
make sure everybody understands what they need
to self-evaluate. If necessary, go back to some of
the previous activities so that students understands
what each statement refers to. Read the tip provided
and make sure to offer individual support to those
students who detected areas of opportunity.

Unit 10 * Activity Book p. 99 131



Lesson

132

ol

Work together and match the phiGees used to ask for or give directions that mean
the sama. Po?

Tt Al gE TR b e
=t e Lroagnt bR

Poag tag ot It

DI

Loy abrco r—aen ta e it e

STl

Lsten and repect the phrases: you can use to ask for '

Wl DANGSRE I e |

drections e

Sl aingian a0k I s e
Write down thies picces. Prachce interruphng ond ot b k2

asking poiely for direclions. p=y
O

Lok at the map. Read the descriphions and decide togethar where each
persan {AC) 13 on the map. Poﬁ

L I L L
LR S s T U I i 1iaud.

NGB ed B e LT e

B it e saltt v bed eaen e favies] 2
e b e

Mo ar e o ace A

et EL T R Vs R R RN

Achievement
Give directions.
Teaching Guidelines

+ Ask for others’ attention assertively and politely to
ask for directions.

* Improve pronunciation of widely used words and
exXpressions.

Development

Which new place would you like to visit?
How would you ask for directions?

Ask students to work in pairs and answer the two
guestions Moanitor and write new language on the
board that students can use to complete this task.
Then regroup students so that they now work in
groups of four. Ask them to share their ideas again.

Work together and match the phrases used
to ask fqrr and give directions that mean the
same. :f-?j AN o

Put students into pairs again. Ask them to work
together to match the phrases with a similar meaning.

¥ 3 Differentiated Instruction For this activity you
can use the First of Five strategy to allow different
and shy students to participate when asking for
answers.
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Listen and repeot the phrases you can use o ask
for directions. @37@

Allow students to listen to track 37 and check their
answers. Go over the answers as a ciass. Then play
track 37 again, allowing them to repeat each phrase.
Try to listen and identify any mispronunciations. If
there are any, write the words on the board and ask
students to repeat those words again.

. Write down three places. Practice interrupting

ond asking politely for directions.

First ask students to work individually and write
three places that they want directions te. Then group
students into groups of four or five. Tell them to work
together and interrupt each other to politely ask

for directions. Remind them that they can use the
phrases from Activity 1 to help them.

Learning to Learn 122,

Remind students that they can look at the Appendix to
help thern use polite language when asking directions.

Look at the map. Read the descriptions and
decide together where each person (A-C) is on
the map.

Put students inte pairs. Ask them to look at the map.
Then ask them to read the three different descriptions
and write the letter of each description on the map.

If students are not very familiar with cardinal points,
draw and write them on the board. Monitor and
provide help where needad. Draw the nine blocks on
the beard and ask volunteers to write the letters in the
correct places.
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Achievement

Describe the immediate environment as a reference
point.

Teaching Guidelines

« Use previous knowledge on giving directions,

+ Express personal location and that of others using
cardinal points and other references {In the north of
this city, you will find..., The nearest bank is just four
blocks away, etc ).

» Practice different ways of giving and asking for
directions.

Development

Draw an X on the map. Describe where you are
on the map.

Put students into parrs. Ask them to choose a point on
the map. Then ask them to complete the descripticn
of their Immediate envircnment by completing the
sentences proviced. Monitor and check descriptions.

. Draw an O on the map where you want fo go.

a

Ask your pariner for directions. ©

Ask students to individually choose a place they want
t0 go on the map from their starting point in Activity
5. Then put them into different pairs. Ask them to
take turns to ask and give directions (by responding
to either the blue or green boxes). You can first model

this activity with a strong student to help students
understand what they need to do. Then ask them to
practice their dialogue. Monitor and help students
where needed by saying the first part of a useful
phrase for them to complete or writing 1t on a piece of
paper for them,

I

ER " Differentiated Instruction For this activity
you can use the Stimulate Student Senses strateqy
to engage them in the activity. Ask them to imagine

the town on the map. Ask them to then imagine where
they are standing in the town: What can they see? What
can they hear? What can they smell?

Learning fo Do 12¢,

Ask the question from the box and elicit students’
prior knowledge; encourage them to go to the
Appendix if needed.

Put students in groups. Ask students to check
their predictions and then discuss who they
think James is. We know that they are good friends
and that they know each other from before. Maybe
they went to the same school and then James moved
to the city.

Product: Quick Guide to Get to Places [gg
Students will write down four sentences 1o give
directions. Organize the class into pairs and allow
them to work together to select refevant sentences.
Monitor while they work to check progress and help
them make corrections. Then ask them to copy their
sentences onto pieces of paper This activity will be
vour third piece of evidence in this unit; ask students
1o file it following the procedure of your preference.

Self-evaluation

You could read the statements in the box together to
make sure everybody understands what they need

1o self-evaluate. If necessary, go back to some of the
previous activities so that students understands what
each statement refers to. Read the tip provided and
make sure to offer individual support to those students
who detected areas of opportunity.
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Achievement
Wiite directions to get to one place from another,
Teaching Guidelines

= Select the starting point and destination.
« Write sentences to indicate how to get somewhere.
* Ask questions to add necessary details.

Development

What places have you gone this week?

Write on the board: What places have you gone this
week? First offer your own parsonal example; e.q.:

i went to the supermarket on Wednesday, and the
library on Thursday. Ask students tc share ideas in
pairs. Regroup pairs so that they form groups of four
and share their ideas again.

Look at the map. Check what you see. ‘%

Ask students to work in pairs. Let them work together
and look at the map and check the places that are
included on the map. After students have finished,
check the answers and ask follow up guestions to
check understanding; e.g.: /s there an airport? What
do people do at an airport? Is there a bakery? What do
people buy at bakeries?

Unit 10 * Activity Book p. 102
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w

Describe the town together.

Ask students to work together and describe the town.
Encourage them to use There is/There are. More
advanced students can describe the locations; e.g.:
There is a supermarket next to the bakery. Monitor
and ask students questions to further encourage them
to speak like: Where is the supermarket? Is it a smalf
or a big town?

Read the dialogue. Mark the starting point and
destination.

Ask students to continue working in pairs. Ask them
to read the short dialogue and decide where the
person is on the map, and where they want to go. Ask
them to mark the two places on the map and then
compare their answers with other pairs.

Mark your own starting point and destination.
Write sentences to explain how to get to the
destination, = 7

Ask students to work individually and use the model in
Activity 3 to now do the same with their own starting
peoint and destination. Monitor and provids language
as needed. You can also point students to the
Appendix, if they want to look at more useful languzage
far giving directions.

% 7 Differentiated Instruction For this activity
you can use the Mini Lesson strategy to get students
to focus on the language used to give directions in
the model dialogue. Ask students to underline the
directions,

ICT Box

Promote the developrent of digital abilities on students
by suggesting them to perform this task, Have them
focus on using them to foster communication and
collaboration among them.
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Achievement

Wit directions to get from one place to another.
Teaching Guideline

= Verify directions by tracing a route on a map.
Development

Read the questions to ask details about
your pariner's location.How can you answer
them? Use your immediate environment as
reference. ; 7

Put students into groups of three or four students.
Ask students to read the questions. Then ask them to
take turns to read their sentences from Activity 4. Tell
them to ask each other questions while they listen.
You can use a stronger student to model this actwvity;
e.g.. Student. Walk straight for three blocks. You will
see a school in front of you. Teacher: What is next to
the school?

%' 7 Differentiated Instruction For this activity you
can use the Speedometer strategy 10 assess how
confident students are giving directions. You can then
regroup students differently so that they are mare

supported by stronger students, or you can work more
closely with them in the following activity.

Learning to Know ‘2"%

Ask the guestion from the box and elicit students'
prior knowledge; encourage them to go to the
Appeandix if needed.

. Take turns to read your directions. Listen and

trace the directions on the map. Ask questions to
get more details as you listen.

Put students into different groups. This time they are
going to repeat their directions, while the others in
their group listen and mark the route on the map. Teil
them to ask each other questions about details when
they are not sure about the directions. Menitor and
offer praise, comecticns, and language input where
needed.

Put students in pairs. Ask them to discuss the
question: How do you imagine the city? Then
ask students to work in groups of four and compare
what words they used to describe the city. Elicit
answers and write them on @ mind map on the board.

Product: Quick Guide to Get to Places |z

Students will add four more sentences to give
directions. Put them in groups and ask them to write
directions, Monitor and check if students have written
their sentences accurately. You can refer them to the
Appendix also to help them check their own work

or ancther group's. Then ask students to copy their
sentences onto a piece of paper.

Self-evaluation

You could read the statements in the box tcgether to
make sure everybody understands what they need
10 self-evaluate. If necessary, go back tc some of
the previous activities so that students understands
what each statement refers to. Read the tip provided
and make sure to offer individual support to those
students who detected areas of opportunity.
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In this session, students will create their own guide.
Put students into groups. Encourage them to use all
the language in their portfolio to help them with the
task. Tell them to pool together all the expressicns,
selected information and list of guestions they
wrote and decide together where they want 10 give
directions to and which cnes to use (or write new
ones) in therr quick guide. Let students produce
their guide. Monitor and provide corrections. Then
ask students to work together with another group
to take turns to give and listen 1o each other's. Ask
students to draw a map as they are listening and to
ask questions to get more details. Monitor and provide
positive feedback. If there is time, allow different
groups to read their directions and for the rest of the
class to say where the directions are to.
Remember you always have the option to adapt
the product to your class’s needs and interests. If
students are not confident enough to come to the
front of the class, first put them into pairs and ask
them te practice. You can then regroup and ask them
to practice again and again, until they feel more
confident.
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Assessing my Learning Process

Rubric
Use the rubric to evaluate your quick guide.

Once &ll groups have finished, ask for students to
evaluate each others' guide using the rubric.

Self-evaluation

1. Work in small groups. Take turns to give directions

to somewhere in the school. Listen and say what
you think the destination is.

Organize students in pairs. Read the instructicns out
toud. Monitor and provige support as needed. Regroup
students into groups of four and ask them to discuss
their responses. Give studenis a minute to reflect on
how successfully they completed the activity. Elicit
reflactions from the different groups.

2. Look back through the lessons and check what

you have learned fo learn, to know, and te do.
After that, you can go to page 120 again and
check.

Tell students to go to page 120 to check the themes
presented in the Appendix so they can recalt what
they learnad.

3. In your notebook, write what you think was

difficult to achieve. Check the fips given at the
end of each lesson and explain how they may
help you to improve.

Invite students to reread the tips given at the end of
each fesson and reflect on how these tips may help
them to improve. Have them write their conclusions
in their notebook. Make sure to record which students
need halp so that you may design strategies to
support them.

How can you explain how to get
somewhere?

Finelly, organize the class inte small groups and read
the title of the unit aloud: How can you explain how fo
get sormewhere? Give them a few minutes to discuss
their answers while you walk around and monitor,
making notes. Summarize what has been said; try to
include everyone’s ideas using your notes.
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Review

The aim of these activities is to first have students
work individually so they can practice the language
and skilis they learned during the unit. It is a great
opportunity to give individualized support to struggling
students. They then have an opportunity for further
practice In pairs or in groups. Another useful strategy
I5 to promote tutoring between pairs, so advanced
students may help their classmates. In any case,
monitor them closely while they work on these
activities so they feel confident enough to attain the
achievements by themselves.

Evaluation Tool

The rubric that you photocopied at the beginning of
the unit is an extremely useful tool for evaluating
each student individually. This can be done guickly
and practically by highlighting the relevant boxes. The
rubric can be used in Lessons 3 to 4 to assess how
well students are achieving the outcomes of this unit.
You can carry out an initial assessment in Lesson 3
and simply adjust it as necessary by the end of Lesson
4 and in the development of the product. This will alsc
give you a sense of how learners have progressed.
Always keep in mind that this tool will help you
identify both struggling and advanced students {who
may already be able 10 successtuily complete the
outcomes before they have worked on the related
activities), which will give you the opportunity to
use more open tasks to allow for different learning
outcomes.
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- Evaluation Tool

Rubric

Student’s Name:

Immediate
Environment

The student's immediate
environment is
described clearly and in
deftail.

The student’s immediate
environment is
described mostly clearly
and in detail.

The student’s immediate
environment is not
described clearly.

Clear Directions

Directions are provided
clearly and correctly.

Directions are provided
mostly clearly and
correctly.

Directions are not
provided clearly and
correctly.

guestions about details
while listening.

Points of Several points of Some points of reference | Few or no points of

Reference reference and ofther and other details are reference or other
details are provided. provided. details are provided.

Answered Questions are answered | Questions are answered | Questions are not

Questions completely and clearly. | mostly clearly. answered.

Understanding Student understands Student understands Student doesnt
directions in detail. most directions. understand maost

directions.
Asking Questions | Student asks efficient Student asks questions | Student doesn't ask

about details while
listening.

questions about details
while listening.

Student’s Name:

Immediate
Environment

The student’s immedicte
environment is
described clearly and in
detail.

The student’s immediate
envircnment is
described mostly clearly
and in detail.

The student's immediate
environment is not
described clearly.

Clecr Directions

Directions are provided
clearly and correctly.

Directions are provided
mostly clearly and
correctly.

Directions are not
provided clearly and
correctly.

directions in detail.

Points of Several points of Some points of reference | Few or no points of
Reference reference and other and other details are reference or other
details are provided. provided. deftails are provided.
Answered Questions are answered | Questions are answered | Questions are not
Questions completely and clearly. | mostly clearly. answered.
Understanding Student understands Student understands Student doesn’t

most direclions.

understand most
directions.

Asking Questions

Student asks efficient
guestions about details
while listening.

Student asks questions
about defails while
listening.

Student doesn't ask
guestions about details
white listening.
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Track 1
Copyright

Unir 1

Track 2
Listen and circle the activity in the picture.
Then circle how each conversation

happens.

Conversation 1

Hector: Hi, Brenda!

Brenda: Hi, Hector, what have you got
there?

Hector: It's my ciothes. We're playing
soccer later. Do you want to
come?

Brenda: | would love to. What time?

Hector: We're meeting at the park at 3:00.

Brenda: Great, !I'll see you therge!

Hector: See you there!

Conversation 2

Federico: Hello!

Paula: Ht, Federico? This is Paula.

Federico: Helio! How are you?

Paula: Good, thanks. I'm calling to let
you about a soccer game today at
3:00. A few of us are going to the
park. Are you busy?

Federico:  Ah... I'm sorry, but I've got my
French class today.

Paula: What a pity! Hopefully next time!

Federico:  Definitely! Thanks for calling.

Paula: Bye!

Track 3

Work in pairs. Reflect on how the
conversations happen and complete the
sentences.

{same audio from Track 2)

Track 4

Listen to the first conversation again and
write B {Brenda) or H {Hector).

(same audio from Track 2)

Track b
Listen and circle the one that sounds
friendlier.

Audio Scripts ..

1 Are you busy?

2 Are you busy?

1 Do you want to join us?
2 Do you want to join us?
1 1'm sorry, but | can't.

2 I'm sorry, but | can'tl

1 What a pity.

2 What a pity!

1 1 would love to!

2 | would love to.

Track 6

Work in pairs. What language can we use
for invitations? Listen and complete the
expressions in the chart.

That sounds great!

Absolutely!

I'll be there!

I'm afraid I'm busy.

| can't go this time.

Track 7

Listen and write a response.

aWe are going hiking this weekend, would you
like to come?

b I'm baking with my grandma this afternoon.
Do you want to come to my house?

cWe're going to the mall tonight. Do you want
to come with us?

d We're eating out for my birthday. Do you
want to join us?

Unir 2

Track 8

Work together to complete the story with
words from the box. Listen and check your
answers.

It was a sunny afternoon and | was at the
park with Pepper, our dog, and Grandma Lola.
Pepper and | were running and playing, while
Grandma Lola sat on a bench.

We were all very happy. | was happy because
grandma took us for ice cream. Pepper

was happy because she could smell alf the
things that dogs smell in parks. Grandma
Lola was happy because she came from the
hairdresser’s.

All of a sudden it became dark. The sun

13¢
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disappeared. Then suddenly a big rain cloud
came out of nowhere. We couldn't believe it;

it just started raining unexpectedly. We didn't
have an umbreila.

Grandma didn’t want her beautiful hair to get
wet. "Quick! Give me your schoolbag!” she
ordered. She wore my schoolbag on her head!
Pepper also nates the rain, so | had to carry her
home. The three of us looked so funny!

Track 9

What happens to your voice when you tell a
funny personal anecdote? Listen again and
choose the best answers.

{same audio from Track 8)

Unir 4

Track 10

And now for the 6 o'clock news.

1

A new shoe factory has been built in town. Mr.
and Mrs. Johnson, the owners, say it will give
nundreds of people jobs.

2

NASA scientists have recorded sounds in
space. They have told us that sound cannot
travel in space, but that planets and stars are
not guiet.

3

Our local faothall team, the Eagles, ended the
season with another win. Thousands of their
fans came to support them, and some were
stuck in traffic near the Star Stadium for hours.
4

The Museum of Fine Arts has announced that
its concerts, plays, and ballet will be free for all
on Sundays this month.

5

Wildfires have burned for more than a week in
Australia, where firemen are trying very hard
to stop them from moving further through the
national park.

Track 11
(same audio from Track 10)

Track 12
(same audio from Track 10)
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Track 13
Read the article. If this article was on the
radio news, in what section would it go in?
Listen to the news again and decide.

Does Your Dog Love You? Science

Has the Answer.

Dogs and people have been friends for
thousands of years, but for a very long time,
scientists did not know how dogs felt towards
humans.
Experts at a university in Atlanta have tested
dogs to find the answer. They said that dogs
react more to the smell of humans than other
pets. The smell of their owners actually gave
dogs a happy feeling, which could be seenin a
specific part of their brains. Other tests show
that dogs also get happier when we talk to
them in our “good dog” voice.
They are also the only animals, except for
monkeys, who look us in the eye and come 1o
us for help when they don't feel safe.
So, ves, it is real love!

Track 14

Girl:  Didyou know that in 2026 the FIFA
World Cup will be held in Mexico,
Canada, and the US?

Boy: Yes, | heard about it last night... That's
s0 cool.

Girl:  Yeah, it's such great news that there
will be some games in Mexico.

Boy: |think it’s just going to be very
expensive for people to see a lot of
games; they'l have to travel to three
different countries.

Girl:  Sorry, | didn't get what you mean.

Boy:  Usually the World Cup is just in one
country, so people don't have to travel
so much.

Girl:  That's true. At least we won't have to
travel far!

Boy: Good point. I'm really excited, are you
a football fan?

Girl: | like soccer, as they call it in the US,
but | only watch the World Cup. How
about you?

Boy: Oh, llove it; it's definitely my favorite sport.




UnT 5

Track 15

Read the story again as you listen to it. Is it
in the correct order? Write the correct order.
Spectacular Sunsets

We flew to Cape Town, which is where our trip
started. Cape Town is peautiful. On the one
side you have the ocean, and on the other side
you have Table Mountain, that is really fiat at
the top, The city also has an interesting history.
We were lucky to see the "Second New Year”
carnival on January 2nd. There were so many
people in colorful clothes singing and dancing.
You could feel the celebration and excitement
in the air.

After Cape Town, we took a train north. It took
us a day and a half; fortunately the train was
really like a hotel. There were places to eat,
and the rooms were really comfortable. We
got to see long distances of flat, dry earth. It
looked iike it hadn't rained there all year.

QOur next stop was the Kruger National Park.
Nothing could have prepared me for what |
was about to experience. A lot of people go

to see lions and cheetahs. They're beautiful
animals, but it was all the unusual animals that
really amazed me. On our first night, the sun
set like an extremely large ball of fire. We could
hear hyenas cailing... | still shake when | think
about it.

On our second day in the Kruger, we got to
see hundreds of wildebeest crossing a big
river. It made me feel upset. It is a difficult and
scary thing that they have to do, especially for
the younger cnes.

Track 16

How do you imagine Canada? Tell each
other. Then read and listen. Was anything
different to your answer?

Last December, my family and ! went to
Toronto. It's in Canada, and it is a big city by
Lake Ontario. The lake is s0 big you cannot see
the other side; it looks like the ocean!

And it was so cold, so much colder than
Mexico! It snowed every day we were there,
and there were very large pieces of ice on

Audio Scripts .

the lake and in the streets. We really couldn't
stay outside for very long, but we didn't have
1¢. In the city center, you can walk through
underground tunnels that are connected to
public transport.

One thing | reaily enjoyed about Toronto was
the breakfast. When you go to a restaurant
and order pancakes, they serve it with real
mapie syrup, which tastes better than what
I'm used to! | also got to watch a hockey
game at a stadium, which was a lot of fun. We
got to eat poutine, which is basically French
fries, cheese, and gravy {a meaty sauce). It's
wonderfui in the winter; it makes you feei
warmer.

We rented a car and went to Niagara Falls. It
was beautiful, and so much taller and noisier
than | imagined. We couldn't stay for long
because it was freezing, but it was a nice
drive. Everything was whtte. Even the trees
were covered with snow. On the way back
to the city, we stopped the car because we
thought there was something standing under
some trees next to the road. It was a giant
moose, and, oh boy, was it big! It was much
larger than any cow or horse I've ever seen!

Track 17

Read and listen again. Number the pictures
in the order they are mentioned.

{same audio from Track 16)

Unr 7

Track 18

Listen and check as many of the words as
you hear. How does listening for specific
words help you to understand better?

Girl: Is that your brother?

Boy: No, that's me.

Girl: But it looks like you've got blond hair
in that photo.

Boy: Yes, my hair was lighter when | was
little. | remember that bike!

Girl: Was it your first bike?

Boy: Yes, look at how short | was. | could

make it go realiy fast, but | couldn’t
wait to get a real bike fike my oider
brother.

1L}
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Girl: You mean, one where you didn’t have
to step on the floor?

Boy: I'm sure it gave me strong legs, but |
wanted a big boys bike.

Girl: And what about this picture? It iooks

like you were at a park. Who is this?
Is he your grandpa?
Boy: No, that's my dad. He has grey hair.

Girt: Oh. He doesnt look very ofd. Your
mam is really beautiful. | like her hair
and her smile.

Boy: Yes, her hair was really long there.

Now she has short hair, but she still
looks very pretty. She is always very
slim.

Girl: Your sister is pretty too. She's got
brown hair, right?

Boy: That's right. She was taller than me
in that picture. Now I'm tailer than
her.

Girl: Who are you talking about?

Boy: My sister, look...

Track 19

Listen again and say which pictures are
described.

{same audio from Track 18)

Track 20 :

Listen again and number the sentences in
the order you hear them to form a dialogue.
{same audio from Track 18)

Track 21

Listen and match each activity with a

person. Is each picture from now (N) or

before {B}? Circle the letter.

Boy 1. Here | was about 3, | was a very
small child. There | was trying to play
the piano, but | couldn’t play very
well. My hands were so small that
| had to stretch my fingers to reach
the keys. | was just starting 1o learn
to read music. Do you know what |
mean? Look, here is where | played
at the school concert recently. |
remember | had to play loudly for
everyone in the back to hear me.
Maybe one day | will study music

142

when I'm in the university and
become a musician.

That was my first soccer game; |
think it was before | started school. |
ran so siowly, it was really difficult to
run and control the ball. | didn't have
glasses, so | couldn't see well. Now
| wear glasses, but | don’t even think
about them. | can play without my
glasses now, | think. I'm much taller
and stronger now, and | have more
control of the ball. When I’'m an adult,
| think | would like to be a soccer
coach. Are you with me?

Look, this was my first painting. |
drew really badly; it doesn’t really
look like anything. | was a baby,

so | painted with my fingers. |'ve
practiced a lot, now | can paint
better. My parents say | paint
beautifully. I'm not sure. | enjoy it,
that's enough for me. | hope that
when I'm an old man | will still paint.
Any questions?

| remember | was quite plump in
first grade, and | didn’t want to do
any sports. Then | started running. I'd
run a short distance, but now | can
run quite far, a few kilometers. I'm
slim now because | run so much.

I like running because you can do

it if you're a child, an adult, or an
elderly person. Maybe I'll always be
a runner, even if it is just a hobby. Are
you following?

Girl 1:

Boy 2:

Girl 2

TRack 22

Listen and complete each response. Then

match them with a text.

a You mean it's your talent?

b In other words, he can roll over?

¢ What you're saying is that you can make two
braids?

Track 23
Read and listen to children talking about
themselves. Match the questions and the

answers.
Boy 1:

I'm not as strong as my sister. { am




tall and slim like my father. | look a
lot like my uncle. When we go places
together, some people ask if | am his
child.

i can run quite fast. It makes me feel
good because there are many sports
that need you to run fast. It means |
can play soccer or basketball, or even
run races.

| like my arms. My arms are strong
because | carry a lot of things. | carry
a heavy bag to school, and after
school my mom and | buy things at
the market and | help her carry them
home. | can even carry my older
brother, but not very far.

| think | like my eyes best. Thaey are
light brown, like my grandmother’s. |
have big eyes with long eyelashes. |
think my eyes look friendly.

Girl 1:

Girl 2;

Boy 2:

Track 24

Listen again to the first child. Underlined
the words that mark the rhythm.

{same audio from Track 23)

Unt 8

Track 25

Listen and complete the questions about
the conversation.

Girl:  Hellg?

Boy:  Hi, Sue. This is Luis.

Girl:  Hi, Luis. What are you doing?

Boy:  Nothing, I'm at home. It's raining.

Girl: | know. Do you want to come to my
house?

Boy: That sounds good. What do you want
to do?

Girl:  We could play Jenga.

Boy:  Mmm. I'm not that crazy about Jenga.

How about a board game?
Girl:  What kind of board game?
Boy: I've got Monopoly.

Girl:  Have you got any other games?

Boy: I've got some cards. Do you know
how to play Rummy?

Girl:  No, I've never played cards. Wilf you
teach me?

Audio Scripts

Boy:  Sure, | can teach you a card game or

two.
Girl:  Great! See you in a bit.
Boy:  [I'll be right there.
TRack 26

Listen again and circle what they say. How
do they invite? Do they accept or not?
(same audio from Track 25)

Track 27

Number the conversation in the park in the

correct order. Listen and check.

Boy 1. let’s eat cake and then play
something.

Girl 1. Why don't we play hide and seek
here in the park?

Boy 1. That sounds great. It will be a lot of
fun because the park is really big.

Girl 1:  Will you be the seeker?

Boy 1: Can’t someone else be the seeker?

Boy 2. !can start if you want. Up to what
number should | count?

Girl 2. Why don't you count up to 50? That
way we will have enough time to
hide.

Boy 2: Great! Now, let's eat cake! It's got
chocolate icing!

Track 28

Listen and check the games that are
mentioned. Which one do they decide to
play?
Sally: Who wants to play Monopoly?
Fer, don’t you want to play?

Fernando: | don't really like Monopoly, sorry.

Sally: How about a game of Rummy,
anyone?

Fernando: 1'd rather play soccer or a video
game.

Alejandro; Oh, piease! If you play, it will be
more fun. There are too many of
us to play video games.

Sally: And if we play a board game or
cards then we can play in teams.
Zaira: if we play Monopoly, Fer can be

the bank.
Fernando: What does the bank do?
Sally: You get to work with all the money.
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Fernando: That doesn't sound bad.
Alejandro: Come on, it'll be fun!

Sally: Let me get the box. Ok, choose
your pieces.

Zaira: | want the hat, please!

Sally: If you take the hat, I'll take the

doggie.
Alejandro: Can | get the car?
Fernando: | want the car, too!
Alejandro: Are you going to be the bank and

play?

Track 29

Listen again and match the sentence halves
about playing a game.

(same audio from Track 28)

Unir 9

Track 30
Listen and complete the questions. Tell each
other if there are questions you don't want
to answer.
1. Where do you live?
. What is your post code’
. Do you like where you live?
. Why don't you like it?
. What would you like to see most in your
neighborhood?
a)apark  b)aswimming pool
¢} bicycles to borrow d) a library

01 I Lo ha

Track 31
Listen again. Answer the questions.
(same audio from Track 30)

Unmr 10

Track 32
Listen and check the transport that is talked
about.

Boy: Excuse me, do you know how to get
to Chapultepec Park?

Girl: Let me think. You could either take a
bus or a taxi or walk.

Boy: Is it far?

Girl: It would take you ten to fifteen
minutes to walk there.

Boy: Ok.

144 Audio Scripfs

Girl: Just walk straight for about five more
blocks until you get to a big street.
You will see a fountain and a bank,
a very tall building in front of you.
Turn left there. Walk one more block
until you get to the torta stand. Turn
right there by the bus stop. Just walk
straight until you see the park. You
can follow the signs to the museum
as well; it is next to the park.

Boy: So, can | just check my notes with
you?

Girl: Sure.

Boy: It's straight to the big street, then left

at the fountain, then right at the torta
stand, and straight again?

Girl: That's right. If you get lost, you can
just stop a taxi.

Boy: Thank you so much!

Track 33

Listen again. Answer the questions.
{same audio from Track 32)

Track 34

Listen and write one more question about

what is happening in the dialogues.

Dialogue 1

Girl: Hello, sorry to interrupt you. Do
you know where the closest metro
station is? | need to go to the south
of the city.

Boy: You're quite far from a metro station,
but there is a bus that can take you.
Look, there's a bus stop right there.
Just cross the street and take the
bus that says Coyoacan. It will take
you to the south of the city.

Girl: ls Coyoacan far?

Boy: it's about 4 km from here.

Girl: Thank you!

Boy: No problem.

Dialogue 2

Boy: Excuse me, do you know of a
supermarket near here? | need to buy
some water.

Girl: There's one about 200 meters from




here.

Boy: Which way?

Girl: Just keep walking straight and you'll
see a parking lot on your left. It's just
behind the parking lot.

Track 35

Write the answers to the questions about
the dialogue. Then listen again and check
your answers.

{same audio from Track 34)

Track 36

Write the words to complete the sentences.
Notice that they talk about distances. Then,
listen again.

(same audio from Track 34)

Track 37

Listen and repeat the phrases you can use
to ask for directions.

Excuse me...

Sorry to interrupt. ..

Can you tell me how to get to the train station?

Do you know the way to the train station?
Go straight on for four blocks.

Continue straight for four blocks.

You'll see it on the left/right.

It's on the left/right.

Turn right/left.

Go right/left.

Track 38

Let’s Do Something!

A story about a family spending time together
Written by John Jackson

Reader, pp. 5-16

Track 39

You Won't Believe it!
A personal anecdote
Written by J.C. Henning
Reader, pp. 17-28

Track 40

How to Solve Daily Life Problems
A guide to solve problems

Written by Manoj Nezu

Reader, pp. 29-40

Audio Scripts

Track 41

School Newspaper
All the latest news
Written by Tara Boyd
Reader, pp. 41-52

Track 42

Dear Diary: My Trip to India
An incredible experience
Written by Juan Diaz
Reader, pp. 53-64

Track 43

Exhibit: Things Your Grandparents Grew Up
With

Do you know what these things are?

Written by Jennifer Pine

Reader, pp. 65-74

Track 44

The Amazing Human Body

Did you know this about your body?
Written by Tom Meyer

Reader, pp. 75-86

Track 45

Kevin's Game

The strangest dream
Written by Adriana Mendez
Reader, pp. 87-98

Track 46

Questionnaires

How to gather information
Written by Louise Vera
Reader, pp. 99-110

Track 47

Sarah Goes to the City
Asking for directions
Written by Marco Bolafics
Reader, pp. 111-122

Track 48
Teacher's Guide, p. xii, Pronunciation Guide

Track 49

Teacher's Guide, p. xiii, Useful Expressions in
the Classroom

Audio Scripts
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Worksheet 1

Number the conversation turns in the correct order.

a) __ I'm great, thanks. We're seeing that new show tomorrow. Do you
want o come?

b)Y _ Hi Julio, how are you?

c) ___ Thot sounds great. {'ll be there.

d) __ It'sat 8:00.

e) ___ See you tomorrow!

f) ____ Fine, thanks, and you?

g) ___ Atwhat time is it?

Circle the correct form of the verb in each sentence.

1.1 am playing/playing football on Thursday.
2. He is leaving/leave at 9:00.

3. We are meeting/meetin 20 minutes.

4. We ‘re going/go to the cinema tonight.

5. We fake/are taking the 7:00 bus.

Write an invitation and a response.

o e e e " ~
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Worksheet 2

1. Complete the story with words from the box.

my class went to the park. We were all excited about

playing outside.

we got to the park, | was happy that we first ate our
sandwiches. | was so hungry!

| was just eating my sandwich when | felt it being taken
out of my hands. | thought it was one of my friends joking with me, but it
wasn't. | looked up and saw a dog running off with it!

, the dog’s owner came and gave it back to me. Of
course it was all horrible and | couldn’t eat it! | didnt know what to say, so
| took it back and threw it away.

2. Write the past form of the verbs from the story below.
be

feel

get

give
go
see

take
think

throw

3.Think of something that happened to you last week. Write it below.

Photocopiable material
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Worksheet 3

1. lllustrate each step.
How to make a smoothie (in less than 5 minutes)

1.Put a glass in the 2. Put 1-2 cups of a liquid | 3. Add fruits and/or
fridge or freezer. like water, milk, or juice | vegetables.
in the blender.

4. Add yogurt, avocado, | 5. Blend. 6. Enjoy!
or pennut butter.

2.Work in pairs. Share your recipe.

3. Complete the crossword.

i 2 Down

2. the answer of
how to soive a
problem

3. something that is

4 5 used to remove
pieces or dirt
from a liquid

4. to move upwards

5. asmall piece
from which a
flowering plant
Qrows

7. invery small
ACI’OSS pieces

1. notin very small pieces
6. indicate what something is
8. start to grow

Photocopiable material
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Worksheet 4

1. Write a title for each news item.

a. A new shoe factory has been built in town. Mr. and Mrs. Johnson, the
owners say it will give hundreds of pecple jobs.

b. NASA Scientists have recorded sounds in space.They have fold us that
sound cannot travel in space, but that planets and stars are not quiet.

c. Our local football feam, the Eagles, ended the season with another
win.Thousands of their fans came to support them, and some were
stuck in fraffic by the Star Stadium for hours.

d. The Museum of Fine Arts has announced that its concerts, plays, and
ballet will be free for all on Sundays this month.

e. Wildfires have burned for more than a week in Australia, where firemen
are trying very hard to stop them from moving further through the
national park.

2.Complete the questions and discuss them about the news in activity 1.

is affected by this news?

can we do o make a positive change?

can this idea be o problem?

is it important for people to know this?

else can we use this information?

®© 0 0 T

Photocopiable material
Unit 4 149



Worksheet 5

1. Use the information in the box to complete the chart.

er

Country Mexico Australia
e U N o N VN
2 X EONP OO O
(::"\) (A{:) (:":-\) {:‘-:3 FTO L
_@G\
T N N T N T N
MAM
Jiliml]

2. Write sentences using the words given.
a) Australia / hot / Mexico.

b) Mexico / rain / Australia.

c) Mexico mountain / fall / Australic.

d) Australia / dry / Mexico.

e) Mexico / famous / Museum of Anthropology.

f) Australia / famous / Sydney Opera House.

g) More murals / Mexico

h) Australia / more / modern art

Photocopiable material
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1. Use the text to create a museum card.

\
Science for Kids: Space Shuttle Facts

A space shuttle is almost like a space rocket or an airplane. The space
shuttle was the first spaceship in the world that could be used again
after flying once. Five space shuttles have been launched in space

by NASA (National Aeronautics and Space Administration).They were
called Endeavour, Columbia, Challenger, Discovery, and Aflantis. More
than 600 astronauts have flown on space shuttles. They can easily
carry satellites and other things around the earth too. In the 1970s, the
Enterprise was launched but it was only used for tests. Together, all five
space shuttles have travelled 513.7 million miles. y

é ™\

- J

2.Work in groups. Present and compare your museum cards.

Photocopiable material
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Worksheet 7

1. Choose one of the children in the picture. Describe them below.

He/She is short/tall.
He/She is piump/slim.

He/She is

He/She has hair.
He/She has eyes.
He/She can

2.Work in groups. Describe a child. Listen and guess which child it is.

Photocopiable material
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Worksheet 8

1. Look at the picture. Imagine a new friend arrives. Complete the dialogue.

Hil
| ?
~N
Sure! | would love fo.
?
|74
N
I don't think I'm
very good. If you we
17 can -
~
Ok, thanks!
L |
~N

2.Work in pairs. Practice reading your dialogues.

Photocopiable material
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. Worksheet 9

1. Complete the questions.

qQ. your favorite subject?
you like it?
C. job do you want fo have one day?
d. people do you know who have that job?
e. you admire? |

2. Interview as many people as you can.

Photocopiable material
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Worksheet 10

1. Complete the dialogue.

a. Girl: Hello, to inferrupt you. Do you know the
bus stop is? | need to go to the north the city.

b. Boy: You're quite far from a bus stop, but there is a line that
goes 1o the north,

c. Girl: Where is the station?

d. Boy: it's about 3 from here. right at the fountain

and go straight for two biocks. You will see it on your right,
Girl: Thank you!
Boy: No problem.

2.Draw the route on the map. Where is the metro?

£33

Metro

3. Work in pairs. Complete the dialogue as you wish. Practice reading the
dialogue.

A: Hello, sorry to interrupt you. Do you know where the is? |
need to go to the
You're quite far from a bus stop, but there is a
Where is the closest ?

it's about from here. .Then
. You will see it

5

»

o

A: Thank you!
B: No problem,

Photocopiable material
Unit 10 155
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. Worksheets Answer Key

Worksheet 1

2) Hi, Julio, how are you?

f) Fine, thanks, and you?

a) I'm great, thanks. We're seeing that new
show tornorow, Do you want 1o come?

) At what time is it?

d) it's at 8:00.

¢) That sounds great. Vll be there.

e) See you tomorrow!

NMoo s W -

- N

. am playing: 2.is leaving; 3. are meeting, 4. 're
going; 5. are faking

Worksheet 2

1. Yesterday, When, suddenly, Finally
2. was/were, felt, got, gave, went, saw, fook,
thought, threw

Worksheet 3
. filter

coarse

. identify
sprout
solution

lift

seed

. fine

Worksheet 4

1. Possible answers: a) New factory, new
jobs; b) Planet and Star Sounds; ¢) Eagles
Wwin!; d} Free Concerts at Museum: d) Australia
on Fire

2. o) Who; b) What: ¢) When: d) Why,

e) How

NG AN®O—w

Worksheet 5

1. Weather / Rain / Mountains / Desert /
Museumns / Arts / Buildings/sfructures

2. @) Australia is hotter than Mexico. b)
Mexico is rainier thanz Australia. There is
more rain in Mexico than in Australia. ¢)
Mexico's mountains are faller than Australia’s
mountains. d) It is drier in Australia than
in Mexico. Australia is drier than Mexico.
e) Mexico is famous for the Museum of
Anthropology. Australia is famous for the
Sydney Opera House. f) There are more murals
in Mexico. g) Australia has more modern art,

Worksheet 9
1. o) What is; b) Why do; ¢) What; d) How many;
e) Who do

Worksheet 10

1. a) sorry / where / of; b) metro: ¢) closest: d)
blocks / Tumn/Go




Achvn‘y Book Answer Key

Unit1

p. 6, act. 2a 1 in person, 2 by elephone b
because there are contextual clues

p. 6, act. 3 a asking him a guestion b telling him
about a soccer game

p.6,act. 4H,B, B H

p.7,act. 71,2,3,6.5,4

p- 8, act. 1 PA:a a mall ¢ shopping

p. 8, act. 2 going, have, doing, come, burger, see

p. ¢, act. 3 PA: Start o conversation: Hello, Hi,
How are you?, What are you doing? End a
conversation: Bye, See you now/there/ater.

p-9,act.521.1,21

p. 9. act. 6 left chart: unfriendly; right chart:
friendly

p. 10, act. 2 left chart: accept: right chart: reject

p. 10, act. 5 PA: I'm worried because | cannot
learn the chorecgraphy. / That's not a big
problem, ! will help you!

p. 12, act. 1 PA: are you, What, like, afraid, join See

p.12,act. 22.3.1.4

Unit 2

. 16, act. 2 past tense

.16,act.3d.c.a.b

. 17, act. 4 a and b circled

.17,act. 52,31

.18, act. 2 It's a funny anecdote. / Grandma,
Kid, Pepper

. 18, act. 3 describe things

- 18, act. 4 Pepper and | were running. / The sun
disappeared,

- 20, act. 2 Eugenia’s dad, Eugenia, and the girl
who speaks

Unit 3

p. 26, act. 1 PA: A technical website or a textbook

p. 26, act. 2 b an engineer

p.26,act. 3g.b e afcd

p. 26, act. 4 Yes, they do.

p. 28, act, 1 1 A water filter 2 clean water 3
different materials filter water, sand with big
grains, and small grains.

P.28,act. 21,6,3.5.2,7.4,8

P. 28, act. 3 First, cut a big plostic bottle in half.
Then, make a small hole in the lid. Next, put a
coffee filter over the opening of the bottle and
replace the lid. After that, put the top half of
the bottle upside down in the bottle half. Then,
fill the: bottom quarter of the top part of the
bottle with fine sand. Next, fill the next quarter
of the bottle with coarser sand. Next, add
smaill rocks to the third quarter of the bottle.
Finally, you can now add dirty water to the
bottorn and wait for clean water to come out
at the bottom.

p.29,act. 43

p. 29, act. 5 5-10 min

TVODTUVTDO

T O

T
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A e

. 29, act. 6 Answers may vary.
.30, act. 1@

p
p
p.
P
p

30, act. 2A A PAAP

.30,0ch.34,3.1.6,2,5
. 31, act. 6 b Should | keep the plasfic bag in the

sun? ¢ Can | plant a sunflower in a pot? d Do |
need to water the sunflowers if it rains?

. 31, act. 7 don't need to / don't have fo / can-

should-need

. 32, act. 1 PA: Because many types of energies

pollute, and we will eventually run out of
certain fuels.

. 32, act. 2 wind / to lift
. 32, acl. 4 PA: 3 Tape pencil to table with card.

1/2 pencil go over table. 4 Tie string around
pencil. tabte-blade. 5 Tape string to cup. Tape
and tie more string. 6 Use fan to make blades
move-cup liff,

. 33, act 6 PA: Can be presented as a flow chart,

steps with icons, or separate illustrations and
steps: First cut four sfrips of card. Then make
blades out of two strips of card and tape. The
pencil should fit fightly between the cards.
Next, tape the pencil fo a table using two strips
of card. Half of the pencil should stick out from
over the fable. Affer that, tie string around the
pencil, between the table and the blade. Then
tape the other end of the string to the cup.
Tape and tie more string for the cup fo stand
up. Fingily, yau can use a fan to make the
blades move fo lift the cup.

Unit 4

TUOUDVDOTUO

TOTDO

TTO

.36,act.4d,c,a.eb

.36,act. 5d,e a.bc

. 36, act. 6 All questions are affirmative.

. 37, act. 7 Who, What, Where, Details

. 38, act. 2 a how dogs feel towards humans b

scientists at a university in Atianta ¢ the smell
of their owner and when their owner speaks in
a "good dog” voice d monkeys

. 38, act. 3 They - experts, them - to dogs, they -

dogs. us - humans, it - dogs’

. 38, act. 4 Present perfect for recent events
. 38, act. 5 a humans b pets, animals ¢ experts
. 3%, acl. 8 a dogs and people b making sure

dogs are freated well ¢ when owners don't take
care of their dogs d so that dogs and owners
can be happy e fo talk about other animafs

.40, act. 1 ¢ circled
.40,act. 2 G,B.B.G, B
.42, act. 3 a it is about The Center of Human

Technology. b February ¢ Experts studied
children. d Technology can cause headaches,
sofe eyes, neck and back pain, and sleeping
problems.

157
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Activity Book Answer Key

p. 42, act. 4 underlined The Center of Human
Technology., February, experts, children and
causes headaches, sore eyes, neck and back
pain, and sleeping problems.

Unit 5

p. 46, act. 1 Istanbul / a description of the city

p. 46, act. 3 descriptions of people

p. 46, act. 4 a nove!, a travel anthology. a blog

p. 47, act. 5 How they dance / they wake up /
thetr day in the city with parents / go fo see
real camel dance

p. 47, act. 6 He or she was very excited.

p. 47, act. 8 You can check on dictionaries,

- guessing through the context or with people
like your partners or feacher
p.48,act.2a0.d.c.b

p.48,act. 33.1,4.2

p. 48, act. 4 Answers will vary, but could include:
excitement, amazement, awe, scared, excited,
emotional, sad.

p. 49, act. 5 Day 3 Kruger National Park / saw
sunset, heard hyenas; Day 4 saw wildebeest
Crossing river

p. 49, act. 6 carnivali, colorful, celebration,
interesting. history / dry, ocean, fire, beautiful,
unusual

p- 50, act. 1 Costa Rica

p. 50, act. 2 smaller, famous. cool, active, green,
cloudy, rainy, warm, long

p. 50, act. 3 Notural / Any kind of diagram that
categoerizes words info: Cultural: National
Theatre, Children's Museum, plays, Flamenco
shows, symphaony orchestra, castle / Natural:
active volcanoes, lava, green, hot springs,
cloudy and rainy, warm, jungle, piants, birds,
monkeys

p. 51, act. 5§ Cuiture: museums, theatres, plays,
Day of the Dead, ofrenda, folk dance.
traditional dress, mariachis, pyramids, art.
murats, traditional food, guitar, harp and
other music / Nature: beaches. white sand.
mountains, waterfalls, jungle, forest, rocks,
desert, cacti, rivers, etc.

p. 51, act. 6 There is/are many museums, theatres,

cinemas, art exhibitions, concerts, festivals,
atc. There is/are mountains, volcanoes, desert,
beaches, forest, jungle. It hus many beautiful
beaches, beautiful traditions, amazing food. It
is sunny and warm most of the year/green.

p.52,act. 23,5,1.4,2

p. 52, act. 4 aToronto is smaller than Mexico City.
b Piedra Volada is taller than the Niagara Fatls.
¢ Salsa is spicier than gravy.

p. 53, act. § Answers may vary,

Unit 6
p. 56, act. 1 They are used in a museum to
expioin the objects included in the exhibit.
Probably in a Natural History Museum.
. 56, act, 2 Life in the Dark
. 57, act. 5 The same, but different words are
used.
.58,act. 31,3,4,7.8
.58,act.4a1,3,8b1.38c3.48d3.48e3.8
. 59, act. 7 PA: What is special about it? Where
do they live? How do they live?
.60, 0ct.23,4,2,1
. 60, act. 3 Toys from Around the World
. 60, act. 4 1 Japanese kites are colorful. 2
Pinatas are made of colorful paper and
cardboard. 3 Galimotos are made and played
with by kids in Kerya. 4 The diabolo was first
played in China.
p. 80, act. 5 a cloth b wire ¢ bamboo d
cardboard
p. 41, act. 6 b are made ¢ were invented d was
played / is not important or known
p. 61, act. 7 a give b make ¢ invented ¢ played
p. 62, act. 2 Rodoifo Neri Vela first Mexican sent
o space in 1985 / October 4. 1957 Sputnik 1
launched into space / Six frips made to moon
/ Space Station visited by astronauts from
17 countries / July 20, 1969 Neil Armstreng
stepped on moon
p. 65, act. 1 ais b was ¢ was d were @ was fare

Unit 7

p. 66, act. 1 Michael / be: old. slim. plump, fall,
short, handsome, friendly / have: curly hair,
short hair, long hair, big eyes, smail eyes

. 66, act. 3 old, beautiful, short, slim

. 66, act. 4 first and third

.67, act. 63,1,2,5,8.7, 4.6

.67, act. 7 als that b Was e Who d Is he e are

.68, act.2aBabNdcBcdND

. 68, act. 3 a that b so ¢ 50 d because

. 68, act. 4 circled: badly, slowly / underlined:

| drew quite badly; That was my first soccer
game, | run slowly. My hands were so small.

p. 69, act. 6 a Are you with me? b Any questions?
¢ Are you following? d Do you know what |
mean?

p. 69, act. 7 From left to right: couldn't/didn’t /
now can / will maybe / will maybe

p. 70, act. 1 first photo, second photo, first photo

p. 70, act. 2 1 you know, | can do different things
with it where | make it info two long... 21 can
jump very high, 3 He can aiso tum on the floor.

p. 70, act. 3 2, 3, 1 a mean b words ¢ saying

p. 71, act. 5 biack, dark. short, younger, can, can't,
well

TOTU T T

TOT
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Activity Book Answer Key

p. 71, act. 6 a you mean b In other words ¢ What
you're saying

p.72,act. 2c,d, b, a

p. 72, act. 3 not, sfrong, sister, tall, slim, father, look,
lot, uncle, When, together, some, ask, |, child

p. 75, act. 1 is, is, is, has, is, has, have. has, has.
can, can't

Unit 8

p- 76, acl. 1 a Circled: card game b on the

phone ¢ Boy: bored Girl; excited

. 76, act. 4 Jenga, charades, beard game, card

game

. 77, act. & girl, boy, boy, boy, boy, girl. boy

. 77, act. 7 clarify

77, act. 8 2 board 3 card 1 blocks

.78,act. 21,25, 3,7,.4,6.8

. 78, act. 3 hide and seek, park, a boy, 50, hide

. 78, act. 4 Then, If, That way, because

. 79, act. 6 If you are the seeker, do you lock for

the others? If you are the seeker, you look for
the others, don't you? / Do you have to countf
to 1007 You have to count to 100, don't you?
/ Are your eyes closed? Your eyes are closed,
aren't they? / Is it your turn? It is your turn, it?

p. 80, act. 2 Mentioned: Monopoly and Rummy,
decided to Manopoly

p. 80, act. 3 If you play, it will be more fun, / And
if we play board game or cards, then we can
play in feams. / If we play Monopoly, Fer can
be the bank. / If you take the hat, I'll take the
doggie.

p. 80, oct. 4 Present simple + complement /
Simpie verb form + compiement

p. 80, act. 5 aWho b don't ¢ about d Can e
make suggestions or reguests

p. 80, act. 6 No, thanks. I'd rather watch TV. / Sure.
It's my favorite game. / Maybe later, thanks. / |
would love to. / Don't you?

p. 81, act 8 Making suggestions or requests: Don't
you want fo play...? How about a game of...?
Can we play...? / Agreeing fo a Request: Sure.
It's my favorite game. That sounds great! /
Rejecting a Request: No, thanks. I'd rather...

Unit 9

p. 86, act. 1 PA: Children and Technology

p. 86, act. 2 by asking people questions in a
survey

p. 87, act. 5 to colect information about people’s
kncwiedge, habits and experiences

p.87.act.6d. e c.a.b

p.87.act.754,1,3,2

p. 88, act. 1 1 Where do 2 What is 3 Do 4 don't §
What

p. 88, act. 2adownfor1,2, 4,5 upfor3b
circled: 1 where, live 2 what, post code 3 Do,

TTUTTTTT T

ke where, live 4 Why, you 5 What, like, most,
neighborhood

p. 88, act, 5 a doesn't sound b means

p. 89, act. 8 a did, go b didn't. like ¢ Wasn't d was

p. 8% act. Qadobdontelsntdis

p. 90, act. 2 F food from different countries H
history

p.90,act. 3Text 1 b /Text 2a

p. 92, act. 33

p. 92, act, 4 a How many b Can ¢ Whichd Do @
was fis

p. 93, act. 7 b who is your favorite musician? ¢
Can you name traditional food? d What is
your state’s song? PA: Can you speak ancther
language?

p. 95, act. 1 a How old are you? b Are you a boy
or a girl? Are you a girl or a boy? e Did you eat
vegetables yesterday? d How much fruit did
you eqtf?

Unit 10

p- 96, act. 1 bus, taxi, metro, walk, bike, get a ride

p. 96, act. 3 walk

p. 96, act. 4 aTthe boy wanis fo gef fo
Chapultepec Park. b The girl € The boy d notes

p. 97, act. 5 walk / furn

p. 97, act. 7 food stand / bank / tall building /
fountain / bus stop

p. 97, act. 8 a fountain b tall building ¢ stand d
stop

p. 98, act. 1 a does b Where ¢ What d is

p. 98, act. 3 a She wants to go to the south of the
city. b To Coyoacan. € He wants fo buy water, d
The supermarket,

p.98,act.414km 2200 m

p. 99, act. 6 To write and read more quickly. /
Meters (m) / kilometers (km) / miles (ml) /
foot/feet (i)

p. 99, act. 8 Circled: metro station, food stands,
fountain, white building, metro sign Underlined:
walk, fake, walk, turn, go straight

p. 100, act. 1 Excuse me... - sorry fo interrupt, .. /
Can you tell me how ta get fo the train station
- Do you know the way fo the train station?

/ Go straight on for four blocks. - Continue
straight for four blocks. / You'll see it on the
left/right. - It's on the left/right. / Turn right/left -
Go right/left.

p. 100, act. 4B

p. 102, act. 3 starting point: supermarket /
destination: library

p. 105, act. 1 Sorry. left. straight, one, park, right,
front

159



160

References

Beatty, K. 12010). Teaching and Researching Computer-
Assisted Language Learning, (2nd ed.), London:
Pearson.

Brown, H. D. & Abeywickrama, P (2010). Language
Assessment Principles and Classroom Practices, (2nd
ed ). White Plains, NY: Pearson.

Brown, H. D. (2007). Frinciples of Language Learning
and Teaching, (5th ed.}). White Plains, NY: Pearson.

Brown, H. D. (2007). Teaching by Principles: An
Interactive Appreach to Lanquage Pedagogy, (3rd ed ).
White Plains, NY: Pearson.

Burgess, S. & Head, K. (2007). How to Teach for
Exams. Essex, UK: Pearson.

Chapelle, C, & Jamieson, J. (2008). Tips for Teaching
with CALL. White Plains, NY: Pearson.

Christison, M. A, {2005). Muftiple Inteliigences and
Language Learning: A Guidebook of Theory, Activities,
inventories, and Resources (2nd ed.). Burlingame, CA:
Alta Book Center Publishers.

Cohen, A. & Macaro, E. (2007}. Language Learner
Strategies. Thirty Years of Research and Practice.
Oxford: Oxford University Press.

Conrad, S. & Biber, D. (2009). Real Grammar: A
Corpus-Based Approach to English. Upper Saddle
River: Pearson Longman.

Dudeney, G. (2007). The Internet and the Language
Classroom (2nd ed.). Cambridge, UK: Cambridge
University Press.

Griffiths, C. (2008). Lessons from Good Language
Learners Cambridge: Cambndge University Press.

Harmer, J. (2007). The Practice of English Languagse
Teaching, (4th ed.). Essex, UK: Pearson Longman.

Hughes, R. (2003). Teaching and Researching
Speaking. New York: Pearsorn.

Johnson, D. & Johnson, F (2008}, Joining Together:
Group Theory and Group Skifls, {10th ed ). Boston:
Pearson.

Kaufman, D. & Crandail, J. {Eds.) (2005). Content-
Based Instruction in Primary and Secondary School
Settings. Alexandria, VA TESOL.

Kealey, J. & Inness, D. (2002). Shenanigames:
Grammar-Focused Interactive ESL/EFL Activities and
Games. Prolingua Associates, Publishers,

Kelly, G. {2000). How te Teach Pronunciation. London:
Pearson.

Lebauer, R. S. {2010). Learn to Listen, Listen to Learn
1: Academic Listening and Note-Taking (3rd ed.).
Upper Saddie River: Pearsen.

McCafferty, S., Jacobs, G. & Iddings, C. D. (2006)
Cooperative Learning and Second Language Teaching.
Cambridge: Cambridge University Press.

Richard-Amato, P (2009). Making It Happen: From
Interactive to Participatory Language Teaching:
Fvoiving Theory and Practice, (4th ed.). New York:
Pearson Longman.

Richards, J. C. & Schmidt, R. {Eds.) {2010). Longman
Dictionary of Language Teaching and Applied
Linguistics, (4th ed.). London: Pearson.

Rost, M. (2002). Teaching and Researching Listening.
Harlow: Pearson.

Swan, M. (2005). Practical English Usage (3rd ed.).
New York: Oxford University Press.

Thornbury, S. (2000). How to Teach Grarmmmar, White
Plains, NY: Pearson Longman.

Thornbury, S. (2002). How to Teach Vocabulary. White
Plains, NY, Pearson.

Tomlinsen, C. A. (2003). Fulfiliing the Promise of the
Differentiated Classroom: Strategies and Tools for
Responsive Teaching. Alexandrna, VA: ASCD.

Tomlinson, C. A. & Moon, T. (2013). Assessmerit
and Student Success in a Differentiated Classroom.
Alexandria, VA: ASCD.

Wilson, J. J. (2008). How to Teach Listening. Harlow:
Pearson Longman




www.pearsonenespariol.com

1SBN: 978-607-32-5227-0

ceoveacion — #% PRONIT [N

PROGRAMA NACIONAL

734252270




