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Estimado(a) maestro(a):

La Guia Didactica que tiene en las manos es el resultado del esfuerzo realizado por el
gobierno federal y los gobiernos estatales, para garantizar que los(as) alumnos(as) que
cursan la asignatura de Lengua Extranjera. Inglés puedan acercarse al conocimiento y
dominio de una lengua diferente a la materna y, con sus orientaciones, alcanzar una
educacion de excelencia.

Los materiales educativos que conforman el paquete didactico le ayudaran a que
los(as) estudiantes de esta asignatura logren familiarizarse, conocer, comprender y
comunicarse en Inglés como lengua extranjera.

Esta Guia didactica contribuira también a su formacion docente, pues en ella
encontrara recomendaciones metodolégicas y disciplinares para generar mejores
ambientes de ensefianza y aprendizaje de la lengua inglesa; ademas, cuenta con un
disco que contiene modelos orales e imagenes fijas que le apoyaran en su quehacer
docente.

Le deseamos éxito.

Distribucion gratuita. Prohibida su venta.
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Dear Teacher,

Welcome to Sunburst.

We planned and designed this book to provide you with interesting
social situations that will engage your students in learning English as
a second language. We selected different contexts within the learning
environments that may be attractive, and in which your students will
naturally use the language to communicate.

Sunburst aims towards communicative interaction using the language
as a cognitive and reflexive tool. At the end of this cycle, your students
will be able to express and exchange ideas, talk about themselves and
their emotions, give information about others, build up knowledge,
organize their thoughts, and reflect on the new language.

Here you will find suggestions on how to work each of the activities
provided in 10 units. Reading skills will also be developed with activities
designed for the Reader.

You will also find opportunities to develop research abilities and
cooperative work with your students which will enhance critical thinking
skills and, very important, they will learn to learn, learn to know, and
fearn to do.

Thank you in advance for your enthusiasm and commitment. We really
hope that you and your students will enjoy Sunburst.

Sincerely,
The Authors

jii
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©* Introduction to the Course

The Learning Experience

Nowadays the learming process should be focused on the
development of skills and abiiities in students that may
help them solve problems creatively and respond to daily
situatior s applying what they know.

Objectives are no longer isolated but integrated and lead
students to accomplish this geal. Students should be
able to develop the abiiity to adapt and continue learning
by themselves throughout their Iives {(learming to learn).
Students should also be conscious that they are part of a
commurity and they should contribute with these skilis,
always guided by demacratic values.

Qur role is to provide them with a learning environment
in which they may be able to have significant experiences
that can help them develop the skills they need.
Specifically, in a second language acquisition process,
they should have opportunities to communicate and
interact In real-life situations. For that purpose, Sunburst
series has focused on building an appropriate context
for their age interests, choosing relevant materials; this
gives students the chance to perform social practices,
Interacting among themseives and with their teacher,
who will act as a guide to reach specific achieverments.

Activities are designed to help them through this process,

practicing the four language abilities (reading, writing,
listening, and speaking) to express ideas, organize their
thoughts, develop critical thinking, and participate in
cultural interacticns in different learning environments:

* Family and community environment
* Recreational and literary environment
* Acaderiic and educational environment

Each lesson offers a wide range of guided and semi-
guided activities that model what students have to do
to finally prepare the product of the unit, which reflects
their accomplishrment according to the social practice of
the language. The role of the teacher is to facilitate and
support students, making them feel confident.

Collaborative learning is a key element so it is very
important to build a respectful atmosphere where your
students can commit to work together towards achieving
common goals. Coflaborative learning helps you and your
students identify strengths and the areas of opportunity
for each.

Organization

Sunburst s organized into 10 units. We suggest that
each of them should be covered in 12 sessions. Each unit
is divided into 4 lessons (see the suggested table below)
Each lesson is planned to cover two b0-minute classes.

Each lesson will guide students to develop the skills they
need 1o acquire the language. Also, at the end of every
lesson, students wilt self-evaluate to find out which their
achievements and areas of opportunity are.

At the end of the four lessons, the book provides
guideiines for the product and activities that guide them
to perform peer evaluation and self-assessment. After
Lesson 4, the book provides instructions for the product
presentation and a Review.

Suggested lesson schedule for teaching a unit




Features

Unit Overview

At the beginning of each unit, you will find a Uit
Overview with usefui information for the teacher: the
social practices of the language, the environment, and the
expected achievements. It also suggests what resources
you need and the language that is covered in the unit.

Finally, it contains references to the Reader story and
the Evaluation Tool you can use in each unit.

'-{j Can We Support
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Unit Question

Each Unit Opener includes a question that arises
students’ interest and curiosity toward the theme of the
unit. You will return to this question at the end of the unit,
as a part of the self-evaluation process. Always try 1o
make your students reflect upon the way their answers to
this question had changed after working on the activities
of the unit.

Lesson Questions

Each lesson will start with a question that is focused on
the skills and abilities that students will develop while
working on the activities of each specific lesson. You will
ask this question at the beginning of the lesson; at this
moment, you may accept inferences, opinions, answers
expressed through body language and gestures, or aven
Spanish in case it involves vocabulary. Leave the answer
opened until the end of the lesson when you wiil have
the opportunity to ask the question again; this time,
your students will surely surprise you with the expected
answer.



Features

Developing your class

You might find the following suggestions useful while
develop ng the lesson in the classroom:

* Rhyming words: Clap each time words rhyme and
encourage students to do the same every time they
hear them.

¢ [fyoLr students are restless, make four groups and name

each group with a similar word, for example, bat, rat,

cat, hat. Make sure each group recognizes their name.
Say each word slowly. When the group with that name
listens to the word, they stand up. If they listen 1o the
word again, they sit down. Say the words faster and
faster each time. You can play this gams for 3 minutes,
more or less. It will help with discrimination of sounds.

¢ Pronunciation and repeating activities: When students
need to repeat a word or expression to practice how it
is pronounced, have them say 1t in different voices, for
example, whispering, or in a foud voice, “singing’ in a
“tiger's” voice, etcetera,

Appendix

You will also find in some of the activities an Appendix
icon which includes a page number. Every time you find
it, check with your students the information provided
on the corresponding page in the Activity Book. This
information may refer to Language aspects (Learning

to Know), to the development of Skills {Learning to Do),
or 1o the development of self-directed Learning skills
{Learning to Learn). In this Teacher's Guide we suggest
how to approach it in each specific case: Sometimes
students will infer the information and the Appendix will
only reinforce their knowledge; in other cases, 1t will
provide structures or expressions for them tc use in the
development of their social practices, or finally, it will give
them tips or suggestions cn how to perform a task.

o Introduction to the Course

Time to Shine!

This activity will give students the opportunity to reflect
upon the way they learn by contributing with extra
information related to the theme of the unit. It is also
important to mention that the knowiedge is continually
recycled, so as you start to advance, you will find activities
that were developed previously. There are suggestions

s0 students can transform these Time to Shine! activities
into significant experiences that will allow them tc be
more responsible for their learning process.

Evaluation Tool

At the end of each unii, there is an evaluation tool, which
may help you eveluate your students individually. This tool
has been adapted {o cover the achieverments that your
students should reach, so we hope the tool we designed
makes evaluation a lot easier for you.

Reader

In the second session of each lesson you will find the
Reader box which includes a question that sets a goal

to develop your students’ reading strategies. |n order

to answer that question, they should read the pages
indicated for hermework. These questions are formulated
in a way that will help students exercise a broad variety
of skills such as predicting, inferring, sequencing, etc., for
which you will find suggestions in this Teacher’s Guide.

vii



Course Components

Activity Book

The activities in each lesson follow a sequence that goes

from controlied activities to semi-controlled ones and

free practice. This 1s to promote a gradual development of

students’ skills.

The book has 10 units, with 4 lessons sach, 1o be divided

into two sessions, plus the product development and a
review.
Every unit includes:
* A Unit Opener which includes the environment,
the social practice of the language, the expected
achieverments, and the product;

* Activities that foster the practice of the four skills;

s

On-line references to encourage students 10 go
beyond their books, using technology;

Critical thinking ang practice problem solving abilities;
Cross-curricular activities;

Cooperation activities which promote different ways of
Interaction;

Language structures that will be familiar to students in
real-life situations;

Reflection on students’ learning process;
Pair or work-group activities;

A step-by-step process to elaborate the product, result
of the skills developed in each of the lessons;

Reader icon that links the activity to the text;
A self-evaluation box easy to use;
Time to Shine! activities;

Appendix divided in; Learning to Learn, Learning to
Know, and Learning to Do sections;

A Glossary that can be used to practice the new
vocabulary and play word-games.

A list of irregular verbs
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* " Course Components
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Teacher’s Guide

A comprshensive guide that contains plenty of
suggestions and information to successfully guide
students through their learning process, such as:

* Daily plans with a step-by-step description on how
to guide students to perform each of the activities
included in their books;

* Answar key provided in a reproduction of the Activity
Book and at the end of the Guide;

e [Instrustions on how to handle the Unit Question and
Lesson Questions;

* Suggestions per lesson and per unit on how to work
with tne Reader;

¢ An evaluation tool per unit that correspoends to the
aspecss to be assessed;

* An int-oduction of the program which explains the
methodelogy 1o be used and how the components are
linked to create appropriate environments to perform
the social practices of the language;

* A scope and sequence section which gives an overall
view of each of the units;

« A pronunciation guide to help the teacher with the
phonetics of the Erglish language (included in the
audio ZDj;

_- e
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* A list of useful expressions in the classroom to make
teacher and students more confortable with the
language {included in the audio CD);

¢ Audioscripts of the audios used in the books;

* Ten photo-copiable worksheets to sum up the
contents of each unit.

cD

It includes authentic material recorded with different
pronunciations for the listening and reading activities to
help students;

* mprove prenunciation;

s practice listening skills and
language abilities. . A

= Track list for a quick reference.

It also includes PDF files with:

* B0 flashcards with the
vocabulary used;

* 10 appendix pages from the Activity Book;
¢ 10 evaluation tools;

* 10 worksheets, one per unit, that may help you expand
YOur Work.



- > Course Components

Reader

It includes 10 texts (both fact and fiction) that will expand
on the Activity Bock's topics and real-life situations so
students get further practice. Specifically, the texts:

* Promote reading through appropriate material for
students’ age and interests;

¢ Present models to review social practices of the
language;

¢ Practice crtical thinking and problem-solving skilis;

* Develop reading skills;

» Stimulate creativity and imagination,

* Provide new vocabulary words;

* [Foster research skills.

After each text, you will find some activities through
which students can develop and somehow test their
reading skills.

However, the prince told us that the witch
wits vomiig, Jowas poing oo be dangerous,
auwe and 10 go. Here iathis pueture
we are saving goeodbse o them, We lele
disappointed becinse we couldn’Uasas
them. but we continoed our joutney Do you

huve more fascinating prewres, Grend?

fasdnating: ady, very metsting

24 une2

Nowadays, technology is another skill to be mastered in
society and, therefore, to be addressed in the classroom.

in order to help students with their tech development
in English, this section introduces an Infermation and
Communication Technology (ICT) box with a link to a text,
video, activity, or other multimadia or interactive materials
that will help students not only develop their ICT skills
and practice English, but also reflect upon the unit's topic
or a related topic.

Ot course! Look atthis one, Dovou
rememher” We went scuba diving.
Frentually. we saw a lade mevosid holding

ayaung i ntherarns, His ship sank. but
the lietle wweeniaid saved him. She was taking
him up 1o the surface. She looks ke <he 15 in
Tove with him,

scuba diving: v ~wimmin e wnder waty
CTIPImONE WITE OXY 1
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Differentiated Instruction Strategies

Bubble Map: It organizes describing attributes of
something; great for visual students.

Choral Response: It is an excellent way of overall
assessing without singling students out.

First of Five: It helps shy students start participating.

Flow Map: It shows sequencing, orders, time lines,
cycles, and relationships between stages and sub-
stages of events.

Four Comers: It helps shy or struggling students give
an opinion and kinesthetic students to relax.

Gather Background Information: It helps you include
allyour students in a way in which they feel you care
ahout them.

Group Based on Goals: |t differentiates tasks by
giving different objectives to students depending on
their ‘nterests, ahilities, or knowledge.

Individual Respond Card: It helps shy or struggling
students participate without the fear of being heard.

Individualized Feedback: It heips struggling students
develop a task with maore support and guidance.

Jigsaw: It is a fast, effective way to cover new
information; it decreases student werkload and
encourages collaboration.

Mini Lesson: It offers a guick reminder of a theme
that has already Heen taught before to students whe
need it.

Open-ended Questions/Statements: |1 [ets every
student, regardless of their ability, to approach the
theme.

Speedometer: It aliows struggling students tc

use a kinesthetic response to show whether they
accomplished a goal.

Stimulate Student Senses: |t is a great way to
stimulate students’ respanse and engage them with a
theme.

Task Card: It differentiates goals depending on
students’ interests and abilities.

Think-Pair-Share: 1t is a great way to use peer
tutoring; always try to form pairs in which both may

contribute in a different way to attain the achievement.

Three-minute Pause: It exercises students’
summarizing.

xi
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 Vocals.and dighthongs .
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These expressions are for you. Practice them before class

to gain more confidence.

Classroom Language for the Teacher

Act out,

Mime,

Ask guestions.

Check the spelling.

Check tre punctuation.
Check your partner’s wark.
Check your work.

Clap.

Come to the board.

Come tc the front.
Complete the sentences.
Copy this.

Count.

Describe.

De this exercise as homework.
Foliow the instructions.
Help you- partner.

How are you today?
identify.

Line up.

Listen carefully.

Look at tne flashcards.
Look at the pictures.

Look at tme board.

Look.

Name.

Open your books.

Pay attention,

Play.

Point.

Show.

Read aloud.

Read.

Remember to do your homework.
Remembar to pay attention.
Remember to show respect.
Repeat the words.

>, . Useful Expressions in the Classroom .

=y
5

Repeat.

Review your work.
Settle.

Calm down.

Sing.

Sit down.

Stand up.

Take out your homewaork.
Take out your pencils.
Take cut your notebook.
Take turns.

Talk.

Think of...

Work in pairs.

Work in trios.

Work in groups of four.
Work on your own.
Write in your notebook.
Write on the board.
Write some sentences.

Classroom Language for the Student

Can | borrow a pencil?
Can | borrow an eraser?
Can | have a piece of paper?
Can you repeat that?
Excuse me.

Geod morning.

Good afternoon.

Hello / Hi

How do you say?

How do you spell?

| don't understand.

May | go to the bathroom?
Please

Speak siowly.

Thank you.



" ;Commumcatlve Activity
Exchanges associated with specific purposes

"_Famtly and Commumty Enwronment

Achievements
1. Explore dialogues that express concemns.

2. Examine ways to express concerns within
dialogues.

3. Express concerns and respond to them
within short dialogues.

Uit 2
hWhat D_o Plcture Tafl Us?

Ltterary Envﬁ'onment

Achievements
1. Explore and listen to imaginary stories
based on a picture.

2. Suggest stories with the aid of pictures.
3. Tell stories based on images.

Xiv

| Social Practice of the Language
| To exchange concerns within a dialogue

Teaching Guidelines

1

Anticipate general meaning from contextual clues. Identify speakers
and turn taking. Compare acoustic characteristics within dialogues.
Evaluate if the concerns expressed within the dialogues are shared in
their own culture. Recognize the structure of dialogues from their own
conversation routines.

. Ask guestions to determine theme. Link concerns to people who

exoress them. Rephrase/Repeat exoressions 1o analyze the sound
chain. Compare elements in expressions to establish patterns that
can be used in statements that express concerns, Organize possible
answers to different concerns. Dictate words and expressions to
widen repertoires and reinforce spelling.

. Establish initial contact and empathy with others. Express concerns.

Explore expressions 1o continug the conversation after receiving
responses or to express doubt when speaking. Respond to concerns
showing empathy and solidarity. Verify rhythm and stress patterns in
wards,

‘{ Communicativ 3 Activity

Literary expression
Social Practice of the Language
To tell & story based an pictyres

Teaching Guidelines

1.

Follow the reading of stories based only on an image. Imagine oral
texts based on a picture. Differentiate specific sounds that do not
exist in the native language. Compare ways to begin and end stories.
Express emotions conveyed by a story.

. Classify events in stories depending on the maoment in which they

oceur. Reread to clarify the meaning of words and expressicns.
Contrast temporal relations between events based on the tenses
used. Make connections with personal experiences. Make inferences
hased on different aspects of a picture. Select plausible events to
complement a story. Link steries and images.

. Choose creative titles for stories. Use expressions to continue telling

the story in case of a mistake. Enrich events by adding details that
describe images more vividly and by making inferences based on
them. Use strategies to restart after hesitating. Use transitions

to continue telling a story. Adjust tone, volume, and intonation to
transmit emctions.



R | Scope and Sequence

o .~ { Communicative Activity -
How Do We Take Ca : of Qur Health? - _{interpretation and follow-Up of instructions: -

- Academic and Educational Envi | social Practice of the Language .

e st DT <1 To give and foliow instfuctions for health r;are

Achievements Teaching Guidelines

1. Explore instructicns to take care of health. 1. Use contextual clues to contrast where and through which means the
2. Interpret instructions. instructions are given. Compare the objectives of graphic resources

and symbology in instructions, Evaluate commaon elements in
instructions and effects caused by listening or watching them.
ldentify differences in the way instructions are expressed in different
countries,

3. Write instructions using graphic support.

2. Detect sounds and prosodic resources that help to segment the
sound chain. Classify words according to their sounds and learn
expressions to widen repertoires of words. Classify instructions
depending on acticns. Link instructions with the graphic material
representing them. Reorder words to form instructions. Express
instructions from physical representations. Follow instructions.

3. Select theme of instructions depending on audience and purpese.
Write instructions from graphic resources. Besign graphic resources
linked to instructions. Use strategies to clear up doubts when writing.
Organize instructions in logical sequences. Adjust textual resources to
make instructions more precise.

‘Gmmunicative Actwutv
| How CanWe Share Persorial Expenencss? Exchanges associated with informa tOﬂ about oneself and others

Family and Commumty Enwronmem ) | Social Practice of the Language
- S, : } To.share and compare person;

Achievements Teaching Guidelines

1. Explore letters where pearsonal 1. Compare letter elements. Establish differences between writing
experiences are exchanged. letters in English and in the native language.

2. Interpret perscnal experiences in letters. 2. Use strategies to determine theme. Classify letters whether they

3. Write and reply to letters that narrate are replies or not. Identify emotions conveyed by the way events are
personal experiences. described. Compare ways 1o express events in past tense. Contrast

letters about personal experignces with letters about other themes.
Recognize language formulas and sentences that express personal
experiences.

3. Select recipients and events to be narrated. Define the order 1o
narrate events. Include greetings and opening formulas. Write
sentences that describe personal experiences. Detail events including
infermation about facts and the emotions tney cause. Use connectors
and punctuation marks to establish progression in the letter. Choose
appropriate closing formulas depending on the recipient. Reply to
letters about persongl experiences showing interest to maintain
the communication. Write recipient and sender information. Check
punctuation,



Achievernents Teaching Guidelines

1. Explore and listen to descriptions. 1. Fellow the reading of descriptions about daily activities without
mentioning the name of the activity. Suggest plausible aliernatives to
infer a daily activity. Contrast the purpose and audience for which the
descriptions are intended. Establish differences between the way in
which daily activities develop in their culture and in ather cultures.

2. Interpret descriptions.

3. Compose descriptions and play at
describing activities.

4. Play at describing activities.

. Ask questions about different aspects shown in descriptions.

Compare sentence structure n descriptions Complete descriptions
using given repertcires of words and expressions. Organize words
and expressions depending on the function they have in descriptions.

. Select activities to be described. Classify ideas about aspects invelved

in the activities. Qrganize information from general to specific in order
to compose & description. Examine ways to express descriptions
depending on described aspects. Write descriptions using a wide
repertaire of words and expressions. Determine rules to play at
describing and guessing activities.

. Rehearse saying the descriptions to adjust intonation and fluency. Ask
and answer gquastions to go deep Inte descriptions. Suggest actiwities
taking into account the descriptions. Ask for clarification whan
scmething is not understood. Use strategies to clarify information.

Achievements Teaching Guidelines
1. Define aspects abeut a topic of interest. 1.

2. Ask guestions to cbtain information.

3. Choose information that answers
guestions about specific aspects of a

topic. 2.

ask o B

Choose topics that arouse curiosity and interast from a list with
visual rescurces. Use key words to recognize topics and widen word
repertoires Explore aspects of a topic in a graphic organizer. Clarify
meaning of unknown words. Analyze ways 10 name aspects.

Analyze guestion intonation. Compare guestions with other types of
sentences. Examine guestion words. Ask questions about aspects
of a topic based on a model. Practice pronunciaticn of words in
questions. Classify types of guestions. Clarify meaning of words.
Check intonation when reading guestions.

. Analyze textual organization. Examine text structure. Recognize key

words. Ask guestions from a model. Answer guestions with chosen
informaticn.



Unlt 7 .
What Is the Purpose of Ads?

Farnily and Community Environment

Achievements

1. Explore ads.

2. Understand ads.
3. Write information.

Unit 8
" What Do Legends Tell Me About Other
Cultures?

Recreatfonal and E_aterary En\nronment

Achievements
1. Explore children’s legends.

2. Participate in the reading of legends.

3. Compare the compenents in tegend
writing.

.~ Scope and Sequence

; -Commumcative Acti ty
{ Exchanges associated with med«a

Social Practice of the Language

| To comment and compare advertisements

Teaching Guidelines
1. Contrast purpose and audience for ads. Compare similarities and

differencas In the distribution and use of graphic and textual elements.

Classify advertised products into categories. Recognize use and size
of typography and punctuation. Interpret abbreviations and signs that
indicate price. Evaluate the effect of ads on readers. Reflect about the
different ways to spread product information in their own culture.

2. Use strategies to reinforce comprehension. Contrast ways to
synthesize information. Ask questions to obtain information from ads.
Establish links between sounds and a graphic representation. Check
the reliability of ads by asking yes or no guestions.

3. Select preducts and relevant characteristics for ads. Write prices,
characteristics, phone numbers, e-mails, and special promotions.

Organize information for ads. Complete sentences to form ad content.

Select graphic resources to elaborate an ad. Check spelling and
pungiuation,

| Communicative Activity
| Understanding oneself and others

Social Practice of the Language
To read brief legends from: dxfferent cultures to compare snmaiaﬂtses

-] and differences

Teaching Guidelines

1. Activate previous knowledge to anticipate content. Follow a read-
aloud. Analyze legend structure. Review the function of graphic and
textual componants. Express personal expenences and emotions
related to the content of a legend.

2. Create images from what is being heard. Crganize seguence of
events in a legend. Use different strategies to define new words
and expressicns. Clessify types of characters (main and secondary)
from their actions. Contrast speech characteristics of the narrator and
characters. Compare structures of expressions in the present and the
past.

3. Select aspects to compare, Compare characteristics of characters,
settings, objects, etc. Express similarities and differences orally.
Dictate and write how an aspect in a legend is similar or different
In various cultures, Relate similarities and differences to create
descriptions. Check spelling and punctuation. Adjust graphic and
typographic resources in descriptions. Create images to illustrate a
comparison.
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- Scope and Sequence

Unit9 '

What-Do You Know About Mexican Food7 Exchanges associated with specific purposes

Academic and Educationsl Environment - [ Social Practice of the Language

) Co - | To interpret and compareinformation in a graphic

Achievements Teaching Guidelines

1. Explore illustrated texts about the 1. Anticipate theme, purpose, and audience fram graphic and textual
ingredients in Mexican gastrenomy. components. Distinguish the relation between visual and written

2. Interpret written information in illustrated informaticn. Establish textual organization patterns. Ask questions
texts. about new words and expressions to include them in therr repertoires.

Recognize graphic connectors and determine the informaticon they

3. Write sentences that describe information link
in an infographic. '
2. Understand general sense from visual and graphic information. Listen
to the reading of textual information and establish links with visual
information. Classify ways to express present tense. Compare ways

to exprass descriptions. Ask questions to check understanding.

3. Choose key words, Order words in a sentence. Link words and
sentences using connectors. Organize sentencas in @ paragraph.
Check use of capital and lowercese letters and punctuation. Create
an infographic to present information. Include graphic resources for
descriptions.

Ynig10. " o T lCommunicative Activity -

‘How Can We Help Othsrs? _ Exchianges associated with the environment

Family and Community Environment Social Practice of the Language
s I o ... Tointerpret and use expressions to offer and receive help _
Achievements Teaching Guidelines

1. Explore dialogues containing expressions 1. Use contextual clues to compare situations in which help is asked for

to offer and ask for help. and given. Establish the relationshin between participants. Contrast
2. Examine ways to offer and ask for help. elernents that are part of the structure of dialogues. Differentiate tone,

pace, and volume effects between the person receiving help and the

3. Exchange expressions used to offer and ane asking for it. Generate ideas about the function of silences.

ask for help.
2. Detect known words and expressions as indicators to segment the

sound chain. Paraphrase the reasen to ask for help. Compare the
composition of questions and answaers in exchanges to ask for and
offer help. Review ways 1o accept or reject help. Classify expressions
1o offer and ask for help, considering courtesy and empathy. Compare
ways to demonstrate attention, support, and gratitude in different
cultures.

3. Select situations to exchange expressions of help. Plan what it is
going to be said and solve doubts about words and expressions.
Offer and ask for help, and adjust gestures, body language, and facial
expressions to convey meaning. Explore solutions to communication
problems. Adjust pronunciation of specific sounds in words to
improve comprehension.



Can We Support
Each Other?

Unit Overview

@ Family and Community Environment

(@ Communicative Activity
Exchanges associated with specific purposes

&) Social Practice of the Language

7o exchange concerns within a dialogue

@ Achievements
" s Explore dialogues that express concerns.
¢ Examine ways t0 express concerns within
dialogues.
* Express concerns and respond t¢ them within
short dialogues.

@) Audio
Tracks 2-4

1®: Vocabulary
* all right
* at ease
* concerned
* counton
¢ fealing blue
* worried

@ Learning to Leam
Body language

@ Leaming to Know
Models to express concerns and respond showing
solidarity

1@): Leaming to Do
Volume, rhythm, and tone

D) Reader
"Don't Worry. Count on Me!” pp. 5-16, Track 34

Y . Dow't Worry.
Cout\t on Mme"

A story about friends helping
one another 4.
Written by
James Andrew

{®): Product
Box of Concerns

1) Evaluation tool

Observation Guide

Photocopy the observation guide provided on page
T15A and use it to evaluate each student individually
throughout sach lesson. Use it at the end of each
week to provide students with feedback that may
help them attain the achievements.

(@) Worksheet

As an extra activity, you can use the Worksheet on
page T118.

Té6A
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Achievement

Explore dialogues that express concerns.

Teaching Guidelines

- Anticipate general meaning from contextual clues.
= ldentify speakers and turn taking.
+ Compare acoustic characteristics within dialogues.

Development

What worries you?

Write on the board: What worries you? Mime worried
for students to understand and elicit answers. At this
point, you may allow some Spanish words to help
them feel more confident to express themselves, but
always provide them with the words or phrases in
English and have them repeat after you.

Learning to Learn “:1;

Before working on Activity 1, go to page 111 in the
Activity Book and draw students’ attention 1o the
pictures and words in the Learning to Learn section.

Look at the picture and answer the questions.

To anticipate general meaning from contextual clues,
draw students’ attention to the picture. Ask the

Unit 1

questions aloud one by one, and elicit answars, For
the third one, encourage them to check the words on
page 111 so they can answer (worried).

. Listen to identify the characters and how they

feel. Then, decide together which name fo write
on each line. é;\@ a?ﬁ

Before working in this activity, tell students tc open
their books to page 106 to check the words in the
Glossary that correspond to this unit. Ask volunteers
1o read definitions aloud and use mimicry to clarify the
meaning of each term. Then, have them go back 1o
page B, organize the class into pairs, and explain that
they will listen 1o a conversation between the girl in
the picture and one of her friends. Tell them that they
should pay attention to their names and identify how
each of them feels. Play Track 2 and give pairs some
time to exchange information. Finally, encourage them
to answer writing the names of the kids on the lines
providec. Play the track again to check and invite them
to identify two of the terms they have just learned
{feeling biue / count on}.

Learning to Do ",

Ask students to go to page 111 and draw their
attention to the Learning to Do section. Encourage
them to explain what volume and rhythm are by
looking at the pictures (the level of sound / the speed:
fluency or pauses). Explain that the tone refers to the
way you stress some words. Show all three slements
by reading the sentence (The way we speak may
communicate messages) using different volume, tone,
and rhythm. Firally, ask them the questions inviting
them to exaggerate volume, tone, and rhythm,

. Listen again. Color bars o indicate volume,

draw arrows tp indicate rhythm, and answer the

-
we s

question. 4.¢ «

To have students compare acoustic characteristics
within dialogues (volume, tone, and rhythm}, explain
that you will play Track 3 but that this time they
should focus on the way the girl speaks in each of
her interventions. Explain that they should color the
bars to indicate the volume and draw an arrow in the
speedometer to indicate the rhythm. Then, they must
write the words she is stressing. Check by drawing
the bars and speedometer on the board and inviting

valunteers to answer.
'+ . Differentiated Instruction

Activity 3: Use the Jigsaw Strategy to encourage
collaboration. Organize the class into teams and
assign each team only one of the three parts of the
task. Invite teams to share their answers with the
class so that everybody may write them in their books.
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Achievement

Explore dialogues that express concerns.

Teaching Guideline

Evaluate if the concerns expressed within the
dialogues are shared in their own culture,

Development

. Have you ever felt worried about school? Draw
the situation. Then, show and expiain your
drawing fo your tfeammates. Wi 3

To have students evaluate if the concems expressed
within the dialogues are shared in their own culture,
read instructions aloud and give them some time to
draw Monitor to check they are including enough
details. Then, organize the class into small teams and
have them share their experiences. You may write
some expressions on the board for them to use as a
model, such as: f was worried because | didn't study
for the Spanish exam or ! was worried because | didn't
fearn my part for the ceremony, etc. Monitor closely to
provide them with other vocabulary they may need.

. Discuss how you would help in each of the

situations presented in the previous activity.

Students will continue working with the same

team to give suggestions on how they wouid help

in each of the situaticns they presented in Activity

4, Invite teams to share ther suggestions with the
class. Finally, have students identify which the most
common concerns In their class are. Ask the guestion
in the Time to Shine! box encouraging different
students to answer.

Ask students what happened when David's dad
got a new job (they had to move to another
state; David said goodbye to his friends, his house,
and his dog).

Product: Box of Concerns ' »

In this unit, students will create a box of concerns

in which thay will put some strips of paper with
cormmon concerns they have so that at the end of the
unit they may improvise dialogues using them. In this
lesson, students will work in teams to prepare the
strips of paper. Organize the class into teams, read
the first instruction aloud, and have them draft their
lists on a sheet of paper; encourage students to use
a dictionary. Once you have checked their lists, read
the second instruction and monitor while they copy
their concerns onto strips of paper. This activity will be
your first evidence in this unit; ask students to file the
list fallowing the procedure you prefer; portfolios can
be a physical file or online in digital form. Don't forget
to ask students for the strips of paper and keep them
safe as they will be used at the end of the unit.

Self-evaluation

Read the questions aloud to make sure students know
what each of them refers 0. Teil them to review the
activities they performed in this lesson to answer and
identify their areas of opportunity. Finally, encourage
them to suggest ways in which they may improve.

What worries you?

Invite students to answer the guestion in English
using the words thay learned during this lesson.

;" I Differentioted Instruction

Activity 4: Guide students to answer the question
hefore they draw the situation using the Open-ended
Statement Strategy. Say; / felt worried the day that
{... and invite different students to complete the
sentence sharing their own experiences.

Unit 1 7
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Achievements

Explore dialogues that express concerns.
- Examine ways to express concerns within dialogues.

Teaching Guidelines

- Recognize the structure of dialogues from their
own conversaticn routines (greetings, transitions,
farewells, etc.).

- Link concerns to people who express them.

- Ask guestions to determine theme.

Development

How do you know if your friends are worried?

Ask students: How do you know if your friends are
worried? Elicit that they might be able to notice if they
observe their face and body expressions.

Read and analyze together the dialogue to
identify its parts. Write them on the corresponding
line. A

Organize the class into pairs, read instructions aloud
and have themn recognize the structure of dialogues
from their own conversation routines. When you check
orally, ask: What does the word Well indicate? (the
beginning of the body, which 1s the main part of the

Unit 1

dialogue or text). Tell them that it is called a transition
word. Then, ask: \What word gave you a cue for the
greeting? (Hi) And for the closing? {Byell. Fineally, have
them identify the Glossary term {at ease) and invite
them to use body language to express its meaning
frelaxed).

. Listen and answer the questions together. &E

i
A

E;plain to pairs that they will listen to a dialogue and
that this time they have to pay attention so they are
able to link concerns to people who express them.
Play Track 4 for them to work on the task; then, play
it again to check. Have students identify the Glossary
word (concerned) and elicit a sentence using it.

. Work together to write @ question for each

statement. Foliow the example. §

Read instructions aloud and draw students’ attention
to the example. Review Wh<question words with
them and have them notice that to write the guestion,
they should start with one Wh-question word and
then follow using the information provided in the
staternent. Give pairs some time to ask questions 1o
determine theme. Monitor while they work and check
by asking volunteers to write the questions on the
board.

" Differentiated Instruction

Activity 3: Use the Mini Lesson Strategy to remind
students the structure of Wh- questions.



& Compiete the diclogue using yous own ideas. ¥
-+ o ool e v Tl el gang o ?
=W ot 1o
N 210 ] e ) Jar Thesl ot e

5 Read the dialogue from Activity 4 to analyze how each line sounds. Check
) the box that corresponds "‘;

oy dick s O dren

suppar Bawa? .o A-51

% On asheat of paper, ask 101 your
closmates’ concems. Wiite the
answers, foo. ©™*

Beo of Ceaearn-

Froe quest o et yos e mouse o sk o Cossimates ohaoch P
b 4
wrarers b sep thern, ene -1k

¢ ruy g

el
Self-avaluation
[ezte T upom ine T 1D sl CuesTh s

LT L 1o N e A CURE 3 L L B s L e A (AL E W R
PRSI TNV AR (ANSINT R SN AP

W ran st eep e

Achievement

Examine ways 10 express concerns within dialogues.

Teaching Guideline

Rephrase/Repeat expressions to analyze the sound
chain.

Development

. Complete the dialogue using your own ideas.

Organize the class into pairs. Read the instructions
aloud and have students notice that the dialogue is
very similar to the one in Activity 1. Explain to them
that they will fill in the blanks with their own names
and concerns. Suggest that they use one from the
lists of concerns they wrote at the end of the previous
lesson {p. 7). Monitor while pairs work to check.

. Read the dialogue from Activity 4 to analyze
how each line sounds. Check {v') the box that
corresponds.

Read instructions aloud and then the examples
exaggerating the intonation 1o show how sounds go up
and down in a sentence. Then, have pairs rephrase or
repeat the expressions they wrote in the previous activity
to analyze the sound chain and decide which box to
check. Manitor while they work to offer help if required.

. On a sheet of paper, ask for your classmates’

concerns. Write the answaers too.

Explain to students that they will work with another pair
50 they can read their dialogues to them. Read aloud
the guestions and answers in Activity 3 and suggest
that they foilow those models s¢ they can write their
own guestion and answer using the information
provided by the other pair. Monitor to check and invite
some pairs to read their answers aloud.

Ask students what happened when David was
alone during recess (a girl invited him to play
with her and other children; he felt happy}. Then, ask
them to describe what happened in the art class
(David didr't have materials, but his new friends lent
him theirsi.

Product: Box of Concerns i

As you may recadl, in this unit students will create a
box of concerns in which they will put some strips

of paper with common concerns they have so that

at the end of the unit they may improvise dialogues
using them. In this lesson, students will write three
questions to ask for concerns. Organize the class into
teams, read the first instruction aloud and have them
follow the models included in this lesson to write
their gquestions. Monitor while they work to check

all their questions. Once ycu have checked them all,
read the second instruction and monitor while they
copy them onto cards. This activity will be your second
evidence in this unit; ask students to file it following
the procedure you prefer.

Self-evaluation

Read the questions aloud to make sure students know
what each of them refers to. Tell them to review the
activities they performed in this lesson to answer and
identify their areas of oppertunity. Finally, encourage
them to suggest ways in which they may improve.

How do you know if your friends are worried?

Invite students to answaer the question. This time
elicit that they can find out if they ask their friends.
Encourage them to say the questions they learned in
this lesson to ask about concerns.

Differentiated Instruction
Activity 4: Use the Individualized Feedback

Strategy to haip struggling students to write their
concermns.

Unit 1 T9
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Achievement

)

Examine ways to express concerns within dialogues.

Teaching Guidelines

- Compare elements in expressions to establish
patterns that can be used in statermants that express
concerns.

- Dictate words and expressions to widen repertoires
and reinforce speiling.

Development

What do you do when you are worried?

Ask students: iWhat do you do when you are worried?
and encourage them to show you using body
language.

Learning to Know ™

Go to page 111 in the Activity Book and invite
volunteers to take turns to read each of the

models provided in the Learning to Know section.
Have students underline the expressions used to
communicate concerns (I'm really worried about... /
I'm afraid... | don't feel at ease. / I'm concerned for...
/ She 1s very waorried). Stress that these models are

Unit 1

By

very similar to the cnes presented during the unit and
that they can use them by changing scme details to
express their own ideas.

Recadll the dialogues in the previous lessons 1o fill
in the chart. =

Read instructions alcud and invite students to go back
to each of the activities indicated in the chart to recall
the names of the kids and what were their concerns.
Then, suggest that they use the models included on
page 111 so they can repreduce the exact expressions
the kids used. Give them scme time to fill in the chart.
Check orally comparing the elements used in each of
the expressions to establish patterns that can be used
in statements that express concerns.

. Write the words or expressions your teacher will

dictate. Then, use some of them to improvise a
quick exchange.

Tc widen repertoires of words and reinforce spelling,
dictate the expressions provided as answers in this
Guide. Once you have finished, invite voiunteers to
write them cn the board to check. Finally, organize the
class into pairs and invite them to improvise a brief
dialogue in a quick exchange (e.g.: “I'm worried about
the exam.” “Don't worry, | will help you study.”).
Wirite a dialogue to express a concern and offer
help.

QOrganize the class into pairs, read instructions aloud,
and give them time to write their dialogues. As this

1s the first totally free practice activity in the unit,

be sure to monitor students cicsely so they feel
corfident enough to produce. Suggest that they check
the models provided both in the dialogues from the
previous lessons and on page 111. Invite volunteers to
read their dialogues aloud.

Differentiated Instruction

Activity 1: After reading the instructions, use the First
of Five Strategy asking students to use their fingers
as & scale of one to five to express the help they

think they will need to perform it. Work closely with
students that need more help.
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students to file it following the procedure you prefer.

Self-evaluation
Achievement Read the guestions aloud to make sure students know
{ what each of them refers to. Tell them to review the
Examine ways 1o express concerns in dialogues. : activities they performed in this lesson to answer and

identify their areas of opportunity. Finally, encourage

Teaching Guideline them to suggest ways in which they may improve.

What do you do when you are worried?

Ask students the guestion and this time invite them
to Use tha expressions to communicate concerns that
they learned In this lessen.

Organize possible answers to different concerns.

Development

. Choose answers from the box to fill in the graphic

organizer. ° % ¥ Differentiated Instruction

Organize the class into pairs and read instructions :

aloud. Then, draw students' attention to the graphic Activity 5: Use the Choral Response Strategy to
organizer and ask volunteers to read the concerns ; elicit answers. In this way, you will encourage shy or
aloud. Have pairs organize possible answers to struggling students to participate.

different concerns while you monitor walking around.
Check by drawing the graphic organizer on the board
and asking volunteers to write the answaers. Finally,
have them identify the Glossary term {all right) and ask
them to define it using their own words or a gesture.

. Work together to decide which of the answers
express empathy. Circle them. "

Students will continue working in pairs to identify the
answers that express solidarity in the previous activity.
Ask them; How would vou like somebody to respond
to you when you express a concern? By expressing
indifterence or expressing solidarity?

Unit1 m
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Achievement

Express concerns and respond to them in short
dialogues.

Teaching Guidelines

« Establish initial contact and empathy with others
ie.q., Hif You look worried. / Do you want to talk to
rme about what's going on?, etc.).

+ Express concerns (e.g., I'm worried about..., I'm
afraid that..., | don't feel at ease, This is a big
problerm,

» Respond to concerns showing empathy and
solidarity (e.g., Why don‘tyou...7/ Count on me. /
Everything will turn all right. / I'rn behind you).

Development

How do you support your friends when they
are worried?

Write on the board. How do you support your friends
when they are worried? Invite a pair of volunteers

1o the front, tell one of them 1o act out as if hefshe
were worried and the other will show support without
talking.

Unit 1

. Work in pairs to start a dialogue. Establish contact

and show empathy. @ -~

Organize the class into pairs, draw their attention to
the picture, have them describe it, and invite them
1o share oecasions in which they have felt that way.
Read instructions aloud and give them some time to
complete the sentences in the speech bubble. Invite
volunteers to practice reading the sentences using
prosodic resources appropriately to establish initial
contact and empathy with others.

Work together to write sentences that express
concerns. Follow the example. ¢~

Have students work with a different partner to
perform the task. Suggest that they leaf through
the pages of this unit to find maodels they can follow
to propose new situatians. Monitor to offer help
when required. Finally, encourage students who
didn't volunteer in the previous activity to read the
sentences using prosodic resources appropriately to
express Concerns.

. Work together to decide how to respond to one

of the concerns you wrote in the previous activity
showing solidarity. -

Students will work with a different partner to leaf
through the pages of the unit to look for expressions
to respond to concerns showing empathy and
solidarity. Again, encourage students who haven't
participated as volunteers to read them using prosodic
Tesources appropriately.

Differentiated Instruction

Activities 1, 2, and 3: Use the Think-Pair-Share
Strategy trving to form pairs in which one of the
students may tutor the other. Be sure to highlight the
contributions of both students.
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Achievemnent

Express concerns and respond to them in short
dialogues,

Teaching Guidelines

- Explore expressions 1o continue the conversation
after receiving responses or 1o express doubt when
speaking.

« Verify rhythm and stress patterns in words.

Development

. Reread the examples provided in Activilies 2

and 3. Analyze which phrases are used for the
following purposes.

Organize the class into pairs, read instructions aloud,
and have them review the examples provided on

page 112, Activities 2 and 3, to explare expressions to
continue the conversation after receiving responses or
to express doubt when speaking. Check oraily.

Use the information you prepared on this and the
previous page to practice a dialogue with your
partner,

Before working on this activity, play Tracks 2 and

4 agair.; tell thern to focus on how characters vary
volume, rhythm, and tone, and to recall the models

they may foliow for their own dialogue. Then, read
instructions aloud and give pairs some time to
rehearse their diglogues, practicing what they have
learred in this unit. Monitor to offer feedback.

-

Present your dialogue to another pair. s

To have students verify rhythm and stress patterns in
words, tell themn to gresent their dialogue to another
pair and use the diagrams to assess the use of
prosodic resources. Monitor while teams work 1o offer
guidance in case they need it.

Ask students about Robertc's problem (his dog
got lost; maybe it went into an abandoned
house, but Roberto didn't want to go alone). Ask a
couple of students to tell how his friends helped
Roberte. Once they have finished, ask the whole class
if the answer is correct (they all went together to the
abandoned house, even though they were & bit afraid}.
Finally, ask if the story has a happy ending (yes, they
found the dog and promised to help one another).

Product: Box of Concems

As you may recall, in this unit students will create a
box of concerns in which they will put some strips

of paper with common concerns they have so that

at the end of the unit they may improvise dialogues
using them. In this lesson, students will propose three
expressions to show solidarity and ermpathy, and they
will copy them on cards. Monitor while they work to
pravide any help they may need.

Self-evaluation

Read the questions aloud to make sure students know
what each of them refers to. Tell them to review the
activities they performed in this lesscn to answer and
identify their areas of opportunity. Finally, encourage
them to suggest ways in which they may improve.

How do you support your friends when they
are worried?

Ask the guestion and encourage students 1o use
expressions to show support and solidarity that they
learned in this lesson.

£ - Differentiated Instruction

Activity 6. Use the Group Based on Goals Strategy
allowing struggling students to read their dialogues
instead of memorizing them.

Unit 1

T3
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In this session, students will improvise their dialogues
to express concern and respond showing solidarity
and support. Read aloud each of the steps on this
page guiding the first pair to present. Then, invite the
rest to foliow the same procedure.

Remember you always have the option to adapt the
praduct to your class'’s needs and interests.

Peer evaluation
Get together with another pair to exchange
feedback about your dialogues.

Once all pairs have presented their dialogues,

give students some time to give and receive peer
assessment. Monitor to make sure all comments are
respectful.

Unit1

Self-evaluation

Answer.

Read the questions aloud and invite different students
to share their answers with the class.

. Lock through the unit to recall what you have

learmned to learn, to know, and to do.

Give stugents some time to feaf through the pages
of the unit so they can recognize the achievements
they attainad while warking on each of the activities.
Encourage them to share them with their classmates.

. In your notebook, write what you think was

difficult o achieve and what you can do fo
improve.

Invite students to write in their notebooks the tasks in
which they still need help. Make sure to record which
students need help so that you may design strategies
to support them individually.

Can We Support Each Other?

Finally, organize the class into small teams and read
the title of the unit aloud: Can We Support Each
Cther? Give them a few minutes to discuss their
answers while you walk around and monitor. Ask one
person from each team to share their answers with
the rest of the class.
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Review

The aim of this section is to have students perform
communicative activities in teams or pairs so they
can practice the skills they learned during the unit, It
is & great opportunity to give individualized support
to struggling students. Another useful strategy is

1o promote tutoring between pairs, so advanced
students may help their classmates. In any case,
monitor them closely while they work on these
activities so they feel confident enough to attain the
achievements by themselves.

Evaluation Tool

The ol:servation guide that you photocopied at the
beginning of the unit is an extremely useful tool for
evaluating each student individuaily, as observation is
a flexible approach that gives you the opportunity to
mix qualitative and quantitative data about a process
within a natural context.

Use the key provided to fill in the spaces
corresoonding to each lesson in the chart (L1, L2, L3,
L4). In this way, you will record guantitatively your

students’ progression during the unit. This information

will be very helpful to see which activities fit best
each of therr learning styles. Don't forget to write
comments for each of the aspects based on your
observations so you may complete your assessment
with gualitative information that may enable you to

design strategies to support them individually.
Finally, use the space provided to write additional
observaticns about the way in which you can guide
students to attain the achieverments on the list.

Always have in mind that this tool wili also help
you identify both struggling and advanced students
(who may attain the achievements even before they
have worked on the related activities), giving you the
opportunity to promote pair tutoring when working
collaboratively.

Unit1



" Evaluation Tool
Observation Guide
Name:

Use F (frequently), § (sometimes), and NY (not yet} in the Evaluation column to document how often the
listed behaviors are observed during each of the lessons. Don't forget to add qualitative evaluation in the
Comments column.

Behavior Evaluation Comments
Student... Ltr{L2|L3] L4
identifies speakers and turns
of intervention.

determines and registers
volume, tone, and rhythm.

connects input texts with his/
her personal experiences.

recognizes structure of
dialogues.

asks others about their
CONCEMS,

links information to the people
that express it.

analyzes sound chain,

writes words and expressions
related to concerns with no
spelling mistakes.

establishes initial confact and
empathy with others,

expresses Concerns.

responds to concemns showing
empathy and sclidarity.

uses expressicns to continue
the conversation.

uses expressions to express
doubts,

Additional Observations:

TI5A  Unitl Photocopiable material
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Achievement

Explore and listen to imaginary stories based on
a picture.

Teaching Guidelines

» Follow the reading of stories based only on an
image.
- Imagine oral texts based on a picture.

Development

What do you take pictures of?

Ask students the meaning of the word picturs and
tell them to take into account previous knowledge
1o answer. If they don't have encugh vocabulary to
explain, have them use mimicry. Write on the board
the guestion: What do you take pictures of 7 and elicit
students’ answers.

Look at the picture and share if you have similar
pictures. Then, read the story. & -

Draw students’ attention to the picture and ask one
volunteer to describe it. Have them share if they have
pictures that show experiences with their friends

and invite them to give details. Then, to have them
follow the reading of stories based only on an image,
read the story aloud. As you read, use body language

Unit 2

to explain words they may not know (thirsty, hung,
relieved). Finally, ask them: Who is teliing the story?
Have them point at the girl with the white hat.

. Work together to answer the questions about the

picture from the previous activity.

Organize the class into pairs. Read the instructions
and the guestions aloud; make sure students
understand what they should do and what the
questicns are asking for. Explain to them that based
on what they see in the picture, they must use their
imagination to answer. Be sure to provide vocabulary
they may need and to write the new words on the
board so that all students can see them. Some words
they may need are: forest, camping. swim, chmb,
play, games. You may also suggest that they use

a dictionary. Give them some time to answer and
monitor to offer help when required.

. Compare your answers with the ones your

classmates wrote. = 7

Invite all pairs to read their answers aloud so they can
compare them with the ones their classmates wrote.

For homework, ask students to bring three of their
favorite pictures; they can be printed or, if possible,
they can bring electronic devices to work with them
during the next session.

i1 . Differentiated Instruction

Activity 1: Use the Stimulate Student Senses
Strategy 1o have them connect with the text before
reading it. Tell them to close their eyes and imagine
they are in a forest and that the day is very hot. Have
them imagine what they see, smell, listen, and feel.
Then, have them open their eyes and share their
sensations.

Activity 3: Use the Bubble Map Strategy to invite
students to brainstorm vocabulary they will use to
perform this activity. Draw a circle in the middle of
the board and write as a title: Actvities ! Do with my
Friends or Family. Encourage them to say words in
English by using a dictionary or an electronic device to
look them up.
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Achievement

Explore and listen to imaginary stories based on
a picture.

Teaching Guideline

Differantiate specific sounds that do not exist in their
natrve language.

Development

. Listen to the dialogue and write the missing
lefters. Then, practice the dialogue with a partner.
‘Y

Tell students that they will listen to a conversation

that the girl from the previous session has with
another friend. Have them take a look at the activity
and ask: What is the girl’s name? {Sofia) and What is
she talking about? (her experience camping with her
friend Laura}. Explain that this time they will listen to
differentiate specific sounds that do not exist in their
native language and that they should try to fill in the
blanks with the missing letters. Play Track 5 for them
to wark on the task. Check by inviting volunteers to
write the words on the board. Next, give students a
few minutes to read the dialogue. Ask: Do you identify
the sounds that don't exist in your native language?
tyes) Which ones? (th [81], sh [J] ulA]). Read the

words in the dialogue that contain those scunds
{Thursday, month, three, shoes, t-shirts, fun, umbrella)
and have students repeat after you, making sure they
pronounce correctly. Finally, have them practice the
dialogue in pairs.

. Work with your partner 10 look for examples for

each sound and write them down.

Organize the class mto pairs. Read instructions aloud
and explain that they can use electronic devices or a
dictionary to perform the task. If they don't have access
to an enline dictionary, you may draw the phonetic
signs for each sound on the board so they are able

to look them up in a printed dictionary. Monitor while
they work and, when they have finished, invite parrs to
share their answers by writing them on the board. Read
the statement in the Time to Shine! box encouraging
different students to share their knowledge.

Exj Discuss the gquestion related to the text from
&~ the Reader. First, ask students who poisoned
the apple (Snow White's stepmother) and why she did
it {she was jealous of Snow White's beauty) Ask them
why Snow White didn’t know she was in danger and
ate the apple (the gueen was disguised).

Product: Story Based on a Picture

in this unit, students will tell a story based on a
picture. [n this lesson, they will select the picture they
will work with to tell their story. Qrganize the class
into teams, read the first and second instructicns
aloud, and give them some time to share informaticn
about their pictures. Monitor while they work to
encourage them to speak in English as much as
possible providing vocabulary they may need. After
some time, read the third instruction and explain to
students that they will work with that picture the
rest of the unit so they should have it with them
during their English classes. Invite them 10 write its
description on a sheet of paper. This activity will be
your first evidence in this unit; ask students to file it
following the procedure you prefer.

Self-evaluation

Read the guestions aloud to make sure students know
what each of them refers to. Tell them 1o review the
activities they perfermed in this lesson 1c answer and
identify their areas of oppoertunity. Finally, encourage
them to suggest ways in which they may improve

What do you take pictures of?

Invite students to answer the guestion in English
using the words they learned during this lesson.

Unit 2 nz
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Achievements

- Explore and listen to imaginary stories based on
a picture.
« Suggest stories with the aid of pictures.

Teaching Guidelines

+ Compare ways to begin and end stories.
- Classify events in stores depending on the moment
in which they occur.

Development

Can you tell a story based on a picture?

Ask students: Can you tell a story based on a picture?
As this is a yes/no guestion, at this point you may
accept gestures as answers.

Look at the picture, read the story, and share with
your class who you think is telling the story. 7 3

Draw students’ attention to the picture and ask: Who
is in the picture? (four kids). Where are they? (ina
park). What are they doing? {playing football). Ask
volunteers to read the story aloud. When they have
finished reading, tell students to classify events in
the story depending on the moment in which they
ocecur by eliciting which event begins the story. Then,

Unit 2

elicit the event that ends the story. Next, explain that
the sentences between the beginning and the end
describe the events that happened in the middle.
Finally, ask: Who do you think is teliing the story? (any
of the two girls or the younger boy, because they are
talking about the older hoy in third person).

. Listen and order an alternative story for

the picture in the previous activity. ’:g

Explain to students that they will listen to another
version of the same story. Play Track 6 for them to
identify who is telling the story this time (the older
boy]. Then, play the track again for them 10 order the
sentences. Check oraily and have them notice that the
sentence that begins the story is number 1 and the
one that ends it is number 4,

. Compare the beaginnings and endings of both

stories.

Read instructions aloud and have them identify the
sentence that begins the story in Activity 1, ask: What
js it describing? (the time and place}. Then, ask: And
in the second story? (it tells the time and an activity).
Tell them to write the answers in the graphic organizer
and do the same with the sentences that end both
stories. Finally, have the class compare the ways in
which the two stories begin and end, and ask them:
Which of the two did you like the most?

L Differentiated Instruction
Activity 1: Use the Choral Response Strategy when

you ask for the answers to encourage shy students 16
participate.
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Achievements

- Explore and listen to imaginary stories based on a
picture.
* Suggest stories with the aid of pictures.

Teaching Guidelines

* Link stories and images.
- Express emotions conveyed by a story.

Development

. Listen fo the stories and circle the pictures related
to them. ‘@‘}E

Organize the class into pairs. Explain to students that
they will listen to a conversation between a kid who likes
to take pictures and one of his friends. He will tell two
stories about a pair of pictures, and students should link
those stories to the corresponding images. Play Track 7
and have thern perform the task. Check orally.

. Share how the stories made you feel. Sy

Before you start this activity, tell students to go to
page 106 to check the words included in the Glossary
for this unit. Invite volunteers to read each definition
atoud and encourage them to share experiences they
have had in which they have felt that way. Then, go
back to page 19 and draw their attention to the words.

Invite them to use their own faces to express each of
the emoticns. Finally, organize the class intc teams.
Give them some time 1o use the words to express the
emotions conveyed in the stories they listened to in
Activity 4. Monitor walking around to encourage them
to speak in English all the time.

Discuss the guestion related to the text from
the Reader. Ask students who locked Rapunzel
up (@n evil witch). Tell themn to recall what the prince
said when they wanted to help (the witch was
coming; it was going to be dangerous).

Product: Story Based on d Picture =:-

As you may recall, students will tell a story based on
a picture. In this lesson, students will create a list of
events related to the picture they chose and they will
classify them in a chart depending on the moment

of the story in which they occur. Organize the class
into teams, read the instruction aloud, and have them
write their lists. Encourage them to use a dictionary.
Monitor while they work to provide any help they may
need and to check. Once you have checked them

all, have them classify the events in their charts. This
activity will be your second evidence n this unit; ask
students to file it following the procedure you prefer.

Self-evaluation

Read the guestions aloud to make sure students know
what each of them refers to. Tell them to review the
activities they performed in this lesson to answer and
identify their areas of opportunity. Finally, encourage
them to suggest ways in which they may improve.

Can you tell a story based on a picture?

Invite students to answer the question orally. This
time, have them share what they should take into
account when they do it (structure: beginning, middle,
and ending / conveying emotions while telling it).

© - Differentiagted Insfruction

Activity b: Instead of working in teams, use the Four
Comer Strategy to help kinesthetic students relax.
On recycled sheets of paper, write: happy, surprised,
sad, hored, and post one of them in each of the
classroom’s corners. Read instructions and invite
students to stand up and walk to the corner that has
the emotion they identify with. If they don't identify
with any of the emotions written cn the shests, they
may remain in the center and share orally which
emotion they feit.

Unit 2 ne
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Achievement

Suggest stories with the aid of pictures.

Teaching Guidelines

* Reread to clanfy the meaning of words
and expressions.

- Contrast temporal relations between events based
on the tenses used.

» Make connections with personal experiences.

Development

How can you differenticte the three parts of
your story?

Write the question on the beoard and eiicit answers
from your students. Encourage them to think of
creative ways to do it

Circle the expression that shows the beginning,
underline the one that marks the middle, and
draw a square around the one that announces
the ending.

Organize the class into pairs. Read instructions aloud
and give them a few minutes to work an this task.
Suggest that they check the information provided on
page 112 in their beoks. Check orally.

Unit 2

Learning to Do "2,

(Go to page 112 in the Activity Book and invite
volunteers to take turns to read the information
provided in this section to reinforce the classification
of events in a story. Then, go back to Activity 1 on this
page and have them answer each of the questicns
included in the chart from the Learning to Do section.

. Reread the text to fill in the chart.

Students will continue working with the same partner
to identify words or expressions they don't understand
in the text they read in the pravious activity. Once
they have written them in the first column, explain
that it is not always necessary 1o use a dictionary

to lock up unknown words because sometimes

it is enough to reread the text as it give us clues

to clarify the meaning. Draw their attention to the
expression: ! was on cloud nineg! and ask: Which avent
occurred just before he used that expression? (he

won the competition). So, what can it mean? {(he was
extremely happy). Give thermn some time to infer the
meaning of other words or expressions they wrote
and check by asking pairs tc read their answers aloud.

Learning to Know 2 .

Go to page 112 in the Activity Bocok and invite
volunteers to take turns to read the infermation
provided in this section so students can be familiarized
with the use of past tense for telling stories.

. w_rjle the sentences from the box in the timeline.

N r

Draw students’ attention to the box, have them

read the sentences, and identify them in the text
from Activity 1. Organize the class into pairs to have
them perform the task to contrast temporal relations
between events based on the tenses used. Draw the
timeline on the board and ask voiunteers to write

the sentences in the corresponding place,

Share if you have had a similar experience.

Organize the c¢lass into teams of four. Read
instructions aloud and give them some time to make
connections with personal experiences (participating in
a competition} and share them with their classmates.

Differentiated Instruction

L&

Activity 3: Use the Mini Lesson Strategy if you consider
it necessary to remind students that present tense can

be used to talk about routines and future tense 10 express
actions that will happen &fter you speak. Elicit some
examples so they can recall both structures.
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Achievement

Suggest stories with the aid of pictures.

Teaching Guidelines

+ Make inferences based on different aspects
of a picture.
- Select plausible events to complement & story.

Development

. Reread the story in Activity 1 and answer the
questions. ¥ 7~

Organize the class into pairs to have students make
inferences based on different aspects of a picture.
Read the instructions and each of the questions aloud
to make sure they understand. Encourage them to
use their imagination emphasizing that there are

not "correct” answers. Monitor while they work to
provige vocabulary they may need. When all pairs have
finished, invite them to read their answers aloud.

. Read the following sentences and analyze which
of these events may be part of the story from
Activity 1.

Students will continue working in pairs to select
plausible events to complement a story. Explain that
they should choose the events from the list that are

more likely to be part of the story they read in Activity 1.
Suggest that they reread the text so they can identify
the plausible events easily. Monitor while they work to
offer help when required. Check orally.

)

Discuss the guestion related to the text from
the Reader. Elicit from students how the little
mermaid felt when she rescued the man (she fell In
love with him}. Ask students what the mermaid
wanted to do (she wanted to live with humans).
Finally, ask themn how the witch could heip her (the
witch could give her legs, but the mermaid had to give
her voice to the witch).

Product: Story Based on a Picture .z:-

As you may recall, students will tell a story based on a
picture. In this lesson, students will create a list with
phrases to start, mark transitions, and close stories.
Organiza the class into teams, read the instruction
aloud, and suggest that they use the infermation
provided on page 112, encouraging them to write any
other phrase they can think of. Monitor while they
waork to check. Once you have checked them all, have
them copy the phrases on pieces of cardboard. Post
them around the classroem so they can read them
easily during their presentation at the end of this unit.
This activity will be your third evidence in this unit; ask
students to file the list following the procedure you
prefer.

Self-evaluation

Read the questions aloud to make sure students know
what each of them refers to. Tell them to review the
activities they performed in this lesson to answer and
identity their areas of opportunity. Finally, encourage
them to suggest ways in which they may improve.

How can you differentiate the three parts of
your story?

Ask students the question and this time invite them
to say the phrases to start, mark transitions, and close
stories that they learned in this lesson.

w  Differenfiated Instruction

Activity 5: Use the Individualized Feedback
Strategy tc help struggling students answer the
guestions. Encourage them 10 say their ideas in
Spanish and provide them with any vocabulary they
may need te express them in English.

Unit 2 ™
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Achievement

Tel! stories based on images.

Teaching Guidelines

- Choose creative titles for stories.

« Enrich events by adding details that describe
images mare vividly and by making inferences
based on them.

+ Use transitions to continue telling a story.

Development

How can you interest othets in your stories?

Ask students; How can you interest others in your
stories? Encourage them to share the strategies they
use when they speak in Spanish.

Look at the picture below. Fill in the chart with
information fromit. -, -

Organize the class into pairs, have them look at the
picture, and create a story with the aid of the chart.
Telt them not to forget to choose a creative title for it.
Monitor to offer any help they may need and, when
they have finished, invite each pair to the front to read
their story aloud.

Unit 2

2,

«w

Answer the questions to add details to your story.

%

Students will continue working with the same partner
to answer the guestions. In this way, they will enrich
the events from the story they wrote in the previous
activity by adding details that describe images more
vividly and by making inferences based cn them.
Encourage students 1o use a dictionary to search for
new words. Finally, invite pairs to share their answers
by reading them aloud.

Work with your pariner to write the story for the
picture. Don't forget to mark transitions. @
Explain to pairs that they will continue working
together to write a story using the information from
Activity 1 and Activity 2. Suggest that they check the
Learning to Do secticn on page 112 so they are able
1c use transitions to tell their stories. Monitor walking
around 1o provide any help pairs may require.

" Differentiated Instruction

ey

Activities 1, 2, and 3: Use the Think-Pair-Share
Strategy trving to form pairs in which one of the
students may tutor the other. Be sure to highlight the
contribution of both students.
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Achievement

Tell stories based on images.

Teaching Guidelines

» Use expressions to continue telling the story in case
of & mistake.

~ Use strategies to restart after hesitating.

- Adjust tone, volume, and intonation to transmit
emaotions.

Development

Rehearse with a partner saying the story you
wrote in Activity 3.

Crganize the class into pairs making sure they work
with a different partner from the one they worked
with in the previous session. Give them some time to
reread the story they wreote In Activity 3 and then tell it
to their partner without looking at it. Suggest that they
use the expressions provided to continue telling the
story in case of a mistake or to restart if they make a
long pause that shows they are hesitating.

Learning to Learn "2
Go to page 112 in the Activity Book and invite
volurteers to read the tips provided in this section.

5. Tell your story to another partner. Use the

checklist to assess each other.

Organize the class into pairs again, making sure
students don’t work with the same classmates
they worked in the previous activities of this lesson.
Encourage them to narrate their story using the
strategies provided in the Learning to Learn section.
When all students have finished, guide them to

use the checklist provided to assess their partners.
Read each of the guestions aloud and elicit answers
from different pairs, paying special attention to the
comments they may give to improve.

Discuss the question related to the text from
the Reader. Tell students to menticn what
Hansel thinks about photos (he will never get bored
locking at them), and what Grete! says about
memories (they will be forever in their albums). Ask
students if they like taking photos and where they or
their families keep them (in an album or online).

Product: Story Based on a Picture ' ;-

As you may recall, students wili tell a story based on
a picture. In this lesson, students will practice saying
their story to cne classmate. Organize the class into
pairs and read the instructions aloud. Tell them that
they can record & video of their partner while he/
she is telling his/her story. If that 15 not possible,
they may take pictures. Have pairs work while you
monitor walking around. When all pairs have finished
practicing, suggest that they use the checklist from
Activity b to give feadback to their partners. This
activity will be your fourth evidence in this unit; ask
students to file it following the procedure you prefer;
if your portfolio is a physical fite you may include the
written story and some pictures; if it is online in digital
form, you may include the videos.

Self-evaluation

Read the questions aloud to make sure students know
what each of them refers to. Tell them to review the
activities they performed in this lesson to answer and
identify their areas of cpportunity. Finally, encourage
them to suggest ways in which they may improve,

How can you interest others in your stories?

Ask the question and encourage students to share the
strategies they used during this lesson.

: . Differentiated Instruction
Activity 5: Use the Group Based on Goals Strategy

allowing struggling students to read their stories
instead of memarizing them.

Unit 2 T23
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Story Based on a Picture

In this session students will narrate their stories
based on a picture they chose. Read aloud each of
the steps on this page and then invite them to close
their eyes and breathe deeply five times to help them
remain calm. Invite an advanced student to start and
then a struggling one, rmaking sure you differentiate
expectations {(struggling students may say a shorter
story or may even read it). Continue with the same
order untii every student inyour class has presented
hisfher story. Don't forget to highlight positive aspects
after each presentation to help them feel confident.

Remember you always have the option to adapt the
product to your class's needs and interests.

Peer evaluation

Work as a whole class to do the following
activities.

Ask the class: Which were the most interesting
steries for you? Encourage all students to participate
explaining which aspects made them interesting.
Make sure to lead them te a general conclusion,
e.g., The most interesting storfes were the cnes that
included more details.

Unit 2

sessing My Learning Process

Self-evaludation

. Complete the sentence.

Read the instruction and the statement aloud and
give students some time to reflect upen therr learning
process to complete it. Onee all have finished, invite
them to read their answers aloud.

. Look through the unit to recall what you have

learned {o learn, to know, and to do.

Give students some time ta leaf through the pages
of the unit so they can recognize the achievements
they attained while working on each of the activities.
Encourage them to share them with their classmates.

. In your notebook, write what you think was

difficult to achieve and what you can do to
improve.

Invite students to write in their notebooks the tasks in
which they still need help. Make sure to record which
students need help so that you may design strategies
to support them individually.

What Do Pictures Teli Us?

Finally, organize the class into small teams and read
the title of the unit aloud: What Do Pictures Tell Us?
Give thermn a few minutes to discuss their answers
while you walk around and monitor. Ask one person
from each team to share their answers with the rest
of the class.
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Review

The aim of this section is to have students perform
communicative activities in teams or pairs so they
can practice the skills they learned during the unit. It
is a great opportunity to give individualized support
to struggling students. Another useful strategy is

to promote tutoring between pairs, so advanced
students may help therr classmates. In any case,
monitor them clesely while they work on these
activities so they feel confident enough to attain the
achievements by themselves.

Evaluation Tool

Photocopy the self-evaluation/peer evaluation format
and give ane to each of your students so they may use
it to assess themselves and one of ther classmates
during the presentation of their stories. Explain to
them that self-evaluation will help them increase their
responsibility and autonomy and to reflect critically
about ther own performance. Peer evaluation will
probably provide them with relevant feedback as it

is generated by someone who “speaks the same
language.”

Read each of the aspects aloud to make sure
everybody understands what each of them refers to.
Assign one classmate to each of your students for
the peer evaluation and explain that they should be
extremely respectful with their comments.



.~ Evaluation Tool
Self-evaluation Card

Name:

Aspect Yes | No Comments
1. | sqid the title for my story.

2. | included appropriate information for the
beginning. middle, and ending of my story.

3. | used expressions to mark transitions.

4. | used appropriate expressions fo continue
after long pauses or to correct a mistake.

5. | transmitted emotions using body language
and appropriate volume, rhythm, and tone.

Peer Evaluation Card

Name:

Aspect Yes | No Comments
1. My classmate said the title for his/her story.

2. My classmate included appropriate
information for the beginning, middle, and
ending of his/her story.

3. My classmate used expressions to mark
transitions.

4. My classmate used appropriate expressions
to continue after long pauses or fo correct a
mistake.

5. My classmate fransmitfed emotions using
body language and appropriate volume,
rhythm, and fone.

T25A  Unit 2 Photocopiable material



How Do We Take
Care of Our Hes

@) Academic and Educational Environment . 1 Reader
@ Communicative Activity “An Apple a Day Keeps the Doctor Away,” pp. 29-40,
Interpretation and follow-up of instructians : Track 36

@ Social Practice of the Language
To give and follow instructions for health care

@) Achievements
* [xplore instructions to take care of health.
* Interpret Instructions. { .
« Write instructions using graphic support. : e

@ Audio
Tracks 8-11

@) Vocabulary
s ache
* avoid
* pay a visit
e pill
* rest
® sick

1% Learning to Leam
Clearing up doubts
@) Product

1®): Learning to Know Boster

Imperatives for instructions
{@®: Evaluation tool

{@): Learning to Do Descriptive Valuation Scale

Lsing connectors
1® Worksheet

As an extra activity, you can use the Worksheet on
page T118.

T26A
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Achievement

Explore instructions to take care of health.

Teaching Guideline

Use contextual clues to contrast where and through
which means the instructions are given.

Development

What is the difference between good health
and poor health?

Ask aloud the guestion; What is the difference
between good health and poor health? and elicit
answers. If students don't know, use mimicry to show
them the difference. Then, ask them to tell you what
they do to take care of their heaith.

Look at the picture and discuss the questions.

QOrganize the class into pairs. Ask if they know what
the flu is. Have them guess hy looking at the picture
and miming the signs and symptoms (headache,
fatigue, cough, sore throat, fever). Ask each of the
questions aloud and invite different students to
answer. tn case they don't have enough vocabulary,
encourage them to use body language and facial
expressions to answer.

Unit 3

2.

o

Listen Then, read the statements and discuss with
your pariner if they are true (T) or false (F). Q a@
oo
Invite students to go to page 107 and have different
volunteers read the definitions of the giossary words
for this unit. Encourage them to use the words

in sentences. Then, return 1o page 26 and read
instructions aloud. Organize the class inte pairs;
explain to them that they will listen to a conversation
between a woman and a doctor, but that before
listening, they should read each statement in silence;
if necessary, explain what each one refers to. Play
Track 8 for them to perform the task and then play it
again to check, pausing after each answer is given. In
case the statement is false, ask students to tell you
the true statement (b. Her children have the flu. / d.
The fever may be relieved with a warm bath.}.

Decide with your partner which word fits each
space. Listen to check. a,l\, _

Floe N

Students will continue working in B;irs to broaden
their vocabulary related to health care. Draw their
attention to the words in the box and invite them to go
to page 107 to look for the glossary werds so they can
check their meaning. Then, ask volunteers to read the
paragraph aloud and clarify any doubts they may have.
Once you are sure pairs understood all the words, give
them some time to discuss between them which the
best word is to write in each of the spaces provided.
Check by playing Track 9 and pausing after each
answer is said.

. Match the columns and explain which details

helped you know the answers.

To contrast where and through which means the
instructions are given using contextual clues, have
students match the columns, Once you have checked
orally, ask: How do you know the Instructions

in Activity 2 were given through a telephone
conversation? (because of the dial tones). And in
Activity 3, what clues heiped you answer? (the
microphone noises).

.- Differentiated Instruction

Activity 2: Use the Individual Response Card
Strategy to help shy students participate without the
fear of being heard. Tell each student to fold a recycled
sheet of paper and cut it in haif. On one of them, they
will write the letter T and on the other, the letter £
Invite them to show you their cards when you check
the answers of the activity.

Activity 3: Use the Choral Response Strategy
when you check orally to practice overall assessment
without singling students out.
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Achievement

Explore instructions to take care of health.

Teaching Guidelines

- Comuoare the objectives of graphic rescurces and
symbology in instructions.

+ Identify differences in the way instrugctions are
expressed in different countries.

Development

. Work in leams fo discuss which the flu symptoms
and signs are. Use body language to show them
to your class.

Crganize the class into small teams, read instructions
aloud, and explain to them the difference between
signs and symptoms: a sign 18 visible and can be
measured (e.g.: fever, redness) and a symptom is not
ie.g.: fatigue, pain). Give them some time to agree on
which team member will present and then invite each
of them to the front to show signs and symptoms to
the rest of the class.

. Circle the pictures that show symptoms and signs,
and draw a rectangle around the instructions.

Organize the class into pairs and draw their attention
to the pictures. Read instructions aloud and give

them sorme time to compare the objectives of
graphic resources and symbology in instructions by
performing the task.

. Analyze the instructions given to take care of the

flu in the two diaglogues. Discuss the differences
with your class.

Students will continue working in pairs to read both
dialogues in order to analyze differences in the way
Instructions are expressed in different countries,
Once they find them, explain that English is spoken
differently in different countries, the same as other
languages, and invite pairs to share the differences
they found with the class. Elicit some differences
they can think of in their native language. Finally, ask
the guestion in the Time to Shine! box and encourage
different students to share their answers,

= Discuss the guestion related to the text from

" the Reader's Book. First, ask if fruit and
vegetables are heaithy (yes). Then, ask if it's the only
important thing in our diets {no). Finally, tell them to
mention other recommendations taken from the Dos
and Don'ts.

Product: Poster "izv

In this unit, students will create a poster with health
instructions. In this lesson, students will create

a repertoire of words and expressions related to
health care. Organize the class into teams, read

the instructions aloud, and give them some time to
check the texts included in this lesson to select their
words. Then, encourage them to say expressions in
Spanish, write them on the board, and invite tha class
to use a dictionary or online reference tools to look
up the terms in English. This activity wilt be your first
evidence in this unit; ence they have their lists ready,
ask students to file them following the procedure you
prefer.

Self-evaluation

Read the questions aloud to make sure students know
what each of them refers to. Tell them to review the
activities they performed in this lesson to answer and
identify their areas of opportunity. Finaily, encourage
them to suggest ways in which they may improve.

What is the difference between good hecilth
and poor health?

Invite students to answer the question in English
using the words they learned during this lesson.

Unit 3 T27
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Achievements

+ Explore instructions to take care of health,
* Interpret instructions.

Teaching Guidelines

* Evaiuate commaon elements in instructions and
effects caused by listening or watching them.

« Detect sounds and prosedic resources that help to
segment the sound chain.

- Classify words according to their sounds and learn
expressions to widen repertoires of words.

Development

How important is the food you eat for your
health?

Ask students the guestion and invite them to answer
using their arms to show the extent.

Listen to some instructions to eat well and identify
stressed words. Then, discuss how each made
youfeel. .15 - ™

Organize the class into pairs. Play Track 10 for them

to identify the stressed words. To evaluate common
elements in both instructions, ask: What do both
instructtons have in commeon? (the information). Now,

Unit 3

to evaluate the effects caused by listening to them,
ask them to pay attention to volurme and rhythm and
have them complete the last sentences.

. Listen and read. Detect pauses with your partner;

draw a diagonal line (/) when you hear one, Qnﬁ

Explain to students that they will listen to the second
person from the previous activity again, but this time
they will follow the reading to identify when he makes
pauses. Play Track 11 and have them perform the task
1o detect how sounds and prosodic resources help to
segment the sound chain, which helps to convey the
message. Check orally.

. Discuss which words from the previous activity

have the following sounds; register them in the
chart. = 3-

Have students say how each of the letters in the chart
sounds in Spanish, Then, crganize the class into pairs
and give them some time to discuss which words
correspond to each sound. Explain that in Enghsh

two different letters or groups of letters may share
the same sound. Check by drawing the chart on the
board and inviting volunteers to write the answaers.
You may ask themn to lock up the words in a dictionary
and notice the phonetic symbois used: [h] for the first
column, [i:] for the second [u:] for the third, and [3:]
for the fourth. Explain that those symbols are used

to show the difference between the way the letters
sound in Spanish and in English.

. With your partner, reread the text in Activity 2

and answelr.

To heip students learn expressions that widen
repertoires of words, have them reread the text
from Activity 2 to find the answer. Then, if possible,
encourage them to use electronic devices 1o find
some other expressions related to health such as
in bad shape, bag of bones, nurse someone back
to health, safe and sound, etc. Encourage them to
include new expressions in the list they filed in their
portfclios at the end of the previous session.

» 7 Differentiated Instruction

Activity 1: Use the Individual Response Card
Strategy when you ask students to camplete the last
sentence. instead of writing a word, they may draw a
face on a piece of paper that expresses the emaotion.
Invite them to show it to you when you check the
activity. Don't forget to provide them with the word in
English so they can answer in their books.

Activity 3: Instead of working in pairs, use the Mini
Lesson Strategy to teach students the sounds that
some letters/groups of letters have in English: hiwh [ji,
efeafee [i], uefuryoo/ou [ul, ea/e befare r [e].
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Achievement

Interpret instructions.

Teaching Guidelines

» Classify instructions depending on actions.
- Follow instructions.

Development

Learning to Know .

Go to page 113 in the Activity Book and invite
volunteers 1o take turns reading the information
provided n the Learning to Know section so students
can be farmilianzed with the use of imperatives to give
instructions.

Look at the picture and, with your partner, discuss
instructions for a healthy diet, Write them down.

Organize the ¢lass into pairs, draw students' attention
to the picture, and read the examples aloud. Give
them some time to classify instructions depending on
actions that should be taken and actions that must be
avoided. Check by drawing the chart on the board and
inviting students to write the answers.

%. Follow the insfructions given in £l Plato dsl Bien
Comer during this month. Keep a record in your
notebook of what you eat.

Explain to students that eating well is a very impartant
part of having good health because our bodies need
nutrients to work correctly, and if we don’t sat foods
that contain them, then the organs in the body will
start to fail. As this theme is aiso studied in their
Science class, students should know some important
facts related to it such as the distribution of foods

in Ef Plato del Bien Comer {you can also check it

in this link: https://goo.gl/e2t Fh8). Help them give
some instructions in English based on £/ Plato del
Bien Comer (Drink eight glasses of water. / Combing
cereals and lequmes. / Eat five times a day, etc.) and
invite them to foliow them during the whole month.
Suggest that they keep a record of the foods they eat
every day in their notebooks.

Ask students If going to the gym is the only

* activity to do exercise (no}). Have some
velunteers tell about other activities mentioned in the
text {dancing, skating, running, jumping rope,
swimming}. Have other students write on the board
other activities they do to keep fit.

Product: Poster |z

As you may recal), students will create a poster

with health instructions. [n this lesson, students will
identify their audience and purpose. Organize the
class into teams and have them perform the tasks.
This activity will be your second evidence in this unit;
ask students to file it following the procedure you
prefer.

Self-evaluation

Read the questions sloud to make sure students know
what each of them refers to. Tell them to review the
activities they performed in this lesson to answer and
identify their areas of opportunity. Finally, encourage
them to suggest ways in which they may improve.

How important is the food you eat for your
health?
Ask the question again and this time invite students

to answar the guestion orally. Encourage them to give
reasons to support their answers.,

Unit 3 T29
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Achievement

Interpret instructions.

Teaching Guidelines

- Link instructions with the graphic material
representing them.

- Reorder words to form instructions.

» Express instructions from physical representations.

Development

How do you take care of your health?

Whrite on the board the question: How do you take
care of your health? and have students use body
language to mime the actions they perform to take
care of their health.

Read the instructions and discuss with your team
how each of them can help you be healthy.

Organize the class into teams. Give them some time
10 read and discuss the instructions that introduce the
therne of this lesson, encouraging to exchange their
opinions about them. Monitor to offer any help they
may need and, finally, invite ali teams to share their
conclusions with the class.

Unit 3

2. Use the instructions from the previous activity fo
Iabel each picture. I 7~

Students will continue working in pairs te link
instructions with graphic material representing them.
Check orally.

3. Give an instruction for each picture. 1 7

Have students close their books. Then, invite four
volunteers to go to the front by turns. Show each
of them a different picture from this activity and

encourage him/her to act cut what is happening in the
picture, Explain 10 the rest of the students that they
should express an instruction based on the physical
representations their classmates are performing. Write
each of the instructions they say on the board. Finally,
ask students to open their hooks again and write each
of the instructions below the corresponding picture.

Differentiated Instruction

Activities 1-3: Use the Bubble Map Strategy to help
visual learners visualize which instructions contribute
to a good health. Draw a circle in the middle of the
board and write: How fo Have Good Health. Around
it, draw seven more circles to write each of the
Instructions mentioned.
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Achievement

Write instructions using graphic support.

Teaching Guidelines

+ Select theme of instructions depending on audience
and purpose.
- Use strategies to clear up doubts when writing.

Development

. Answer the questions with your team,

From this moment and until the unit is over, you will
guide students to make & poster (similar to the one
they will create as a product). The activities provided
are aimed for guided practice so that you may be able
to follow them closely step by step. Organize the
class into teams and expiain that they will continue
working with the same classmates for the rest of

the unit. Read instructions and each of the guestions

aloud, give teams some time to discuss their answers,

and write their conclusions, Ask one person from each
team to read them aloud.

. Circle the theme that may be more useful for the
people who will read your instructions.

Read instructions aloud and have each team select
their theme of Instructions depending on the specific

needs of their audience and on the purpose they
wrote in the previous activity. Invite each team to
share therr choice.

Learning to Learn "3

Go to page 113 In the Activity Bock and invite
volunteers to read the tips provided in this section.

. For homework, research information to clear up

any doubts you may have about the theme you
chose.

Read instructions aloud and then give teams some
time to discuss their doubts about the theme they
chose. Ask: According to the tips we have just
read, what do you have to do? twrite guestions, use
reference material to look for the answers, and if they
don't find them, refer to specialists). Have them write
the questions on strips of paper so that each member
of the team can take one to use the strategies they
learned to clear up doubts for homework.
EL Have students go to page 36 and ask a volunteer
to read the first paragraph. Ask them which of the
benefits of sleeping well they want to improve.

Product: Poster ' .

In this lesson, students will choose a health topic for
their poster and draft their instructions, Give teams
some time to perform the tasks. Tell them to follow
the tips they learned to research. This activity will be
your third evidence in this unit; ask students to file it
following the procedure you prefer.

Self-evaluation

Read the guestions aloud to make sure students know
what each of them refers to. Tell them to review the
activities they performed in this lesson to answer and
identify their areas of opportunity. Finally, encourage
them to suggest ways in which they may improve.

How do you take care of your health?

Ask students the question and invite them to check
the instructions included in this lesson and mention
the ones they follow. Encourage them to share how
each of them contributes to their good health.

Differentiated Instruction

Activity 6: Use the Individualized Feedback
Strategy to provide struggling students with the
vocabulary they may need to exchange their ideas.

Unit 3 3
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Achievement

Write instructions using graphic support.

Teaching Guidelines

- Write instructions from graphic resources.
* Organize instructions in logical sequences.

Development

How can you help others take care of their
health?

Ask students: How can you help others take care

of their health? and encourage them to share their
ideas. At this point, you may allow some Spanish
words ta help thern feel confident encugh to express
themselves, but always provide them with the words
or phrases in English and have them repeat after you.

Look at the pictures and choose the one that
comnesponds to the theme you selected. Write the
instructions. © -~

Tell students to get together with the same team they
worked in the previous session. Have them recall the
theme they chose and read instructions aloud, Draw
their attention to the pictures and encourage them

Unit 3

to write instructions from graphic resources. Monitor
while they work to check. When all teams have
finished, divide the board into two halves and invite
teams to write their instructions. Finally, ask them:
Are they the same instructions you researched for
fiomework? Elicit answers.

. Write some other instructions using the

information you researched. ¥ 3°

As students researched information for hemework,
they may have some other instructions, different from
the ones shown in the images. Encourage teams to
write at least two.

Learning fo Do ™

Go to page 113 in the Activity Book and read aloud the
informaticn provided. Explain to students that there
are some procedures in which the steps must follow
a sequence; in those cases, they may use the first

Iist of connectors. Tell them that there are also some
other cases in which instructions don't need 1o follow
a specific sequence; in those cases, the second fist of
cennectors might be useful to fink them.

. Use connectors to order your steps. Check the

information provided on page 113 in your book.

L
r

Help teams organize instructions in logical sequence
using connectors from page 113. Ask: Do you

think the steps in these procedures must follow a
sequence? (yes, for example, you cannct rinse if

vou haven't cleaned). Which ifst of words would you
use? {the first). Do you have instructions that use the
same verb? lyes). Explain that they can put all the
instructions together in one single paragraph Give
teams some time to write thair instructions using
connectors while you monitor to offer help. Check

by asking each team to read their instructions aloud;
every time, ask one voluriteer to mime as if hefshe is
following each of the steps.

: - Differentiated Instruction

Activities 1-3: Use the Think-Pair-Share Strategy
within the teams; encourage pairs of students 10
support each other. One of them may tutor the other
to improve their English skilis, while the other may
contribute designing the paster or creating graphic
resources.
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Achievement

Write instructions using graphic support.

Teaching Guidelines

+ Design graphic resources linked to instructions.
+ Adjust textual resources to make instructions more
precise,

Development

. Follow the steps to create a draft for a poster.

Tell students to get together with the same
classmates they worked in the previous sessions.
Explain that this time they will create a draft for a
poster using the resources they prepared. Read aloud
the activity instructions and each of the steps. Monitor
while teams design graphic resources 1o make sure
they are linked to the last version of their instructions.
Then, monitor closely to offer any help they may need
to adjust textual resources to make instructions more
precise. Once drafts are ready, invite teams to show
their posters to the class.

White on the board good meais, sports, good
sleep. Ask the class if they like those three
things and how they feel after they eat home-cooked

meal, play their favorite sport, and sleep sufficiently
(there should be positive responses). Remind them
that those aspects help them be healthy, so being
healthy is not a sacrifice.

Product: Poster |

As you may recall, students will create a poster with
health instructions. In this lesson, students will create
illustrations to clarify their steps. Crganize the class
into pairs and read the instruction aloud. Give them
some time to perform the task. Monitor closely to
offer any help that may be reguired. This activity will
be your fourth evidence in this unft; ask students to
file it following the procedure you prefer.

Self-evaluation

Read the questions aloud to make sure students know
what each of them refers to. Tell them to review the
activities they performed in this lesson to answer and
identify their areas of opportunity. Finally, encourage
them to suggest ways in which they may improve.

How can you help others take care of their
health?

Ask the guestion and encourage students to share their
ideas based on what they learned to do in this session.
Ask volunteers to share information they have recorded
about their eating habits (Lesson 2, Activity 6),

¥ - Differentiated Instruction

Activity 4: Use the Flow Map Strategy to help visual
learners follow the procedure to design the drafts for
their posters. Draw squares linked by arrows on the
board and write each of the steps inside them.

Unit 3 T33
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In this session, teams of students wilt design their
posters. Read aloud each of the steps on this
page and have them work freely as you monitor
walking around providing any help they may require.
Rememher you have already guided them step by step
during the last three sessions, so in this moment they
may put inte practice the knowledge and skilis they
have iearned.

Remember you always have the option to adapt the
product to your class’s needs and interests.

Peer evaluation

Choose one of the posters designed by another
team and try to follow the instructions they wrote.
Onee all students have presented their posters, read
instructions aloud and give them some time tc provide

feedback and check the feedback they receive.
Monitor to make sure all comments are respectful.

Unit 3

Self-evaluation

Reflect and complete.

Read the instruction and the statement aloud. Explain
to students that they should circle what was easier
for them {to give or to follow instructicns) and then
complete the statement explaining why.

. Look through the unit to recall what you have

learned to learmn, to know, and to do.

Give students some time to leaf through the pages
of the unit so they can recognize the achievements
they attained while working on each of the activities.
Encourage them to share them with their classmates.

. In your notebook, write what you think was

difficult to achieve and what you can do to
improve.

Invite students 1o write in their notebooks the tasks in
which they still need help. Make sure to record which
students need help so that you may design strategies
to support them individually.

How Do We Take Care of Our Health?

Finally, organize the class into small teams and read
the title of the unit aloud: How Do We Take Care of
Our Health? Give them a few minutes to discuss their
answaers while you walk around and monitar. Ask one
person from each team to share their answers with
the rest of the class. Then, invite volunteers to share if
recording the foods they have eaten has helped them
change their eating habkits. Finally, ask: Did any of

yvou follow any other instructions from the ones given
during the unit?
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Review

The aim of this section is to have students perform
communicative activities in teams or pairs so they
can practice the skills they learned during the unit. it
i5 a great opportunity to give individualized support
to struggling students. Another useful strategy is

to promote tutoring between pairs, so advanced
students may help their classmates. In any case,
monitar them closely while they work on thase
activities so they feel confident enough to attain the
achievements by themselves.

Evaluation Tool

Photocopy the descriptive valuation scale provided,
cut the sheet into two halves, and use each one to
evaluate a different student. This instrument breaks
down the different aspects that must be taken into
account to make sure your students attained each

of the achievements, [n this case, you are provided
with a numeric scale in which 5 is the highest score.
Check {¢) the square that corresponds to the student
achievement.

When you have assessed all your students, use
this information to identify the aspects in which most
of your students need support so that you may be
able to design strategies that can help them improve
gradually throughout the school year. Remermber that
learning is a cyclical process so you can go back to
reinforce knowledge and skills in the next units.



" Evaluation Tool
Descriptive Valuation Scale
Name:

Aspect

1. The theme of the instructions fits the audience
and purpose.

2. Graphic resources are linked to the instructions.

3. The information included shows that research
was done,

4. The instructions are organized in a logical
sequence.

5. Textual resources (font, bullets, numbers) help
to make instructions more precise.

- Evaluation Tool
Descriptive Valuation Scale
Name:

Aspect

1. The theme of the instructions fits the audience
and purpose.

2. Graphic resources are linked o the instructions.

3. The information included shows that research
was done.,

4. The instructions are organized in a logical
sequence.

5. Textual resources (font, bullets, numbers) help
to make instructions more precise.

T35A  Unit3
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Family and Community Environment

Communicative Activity
Exchanges associated with information about
onaself and others

Social Practice of the Language
To share and compare perscnal experiences

&) Achievements

)

* Explore letters where personal experiences are
exchanged.

e Interpret personal experiences in letters.

* \Write and reply to letters that narrate personal
BXPEriEnces.

Audio
Tracks 12-14

@) Vocabulary

o}

* bass

* excited

* keep in touch
o |etter

* slide

® ticket

Learning to Learn
Show interest

Learning to Know
Simple past and past progressive

Leaming to Do
Establish progression

Personal Ex

Reader
“The Art of Writing Letters,” pp. 41-52, Track 37

/ﬂ#r‘
s ‘:i.!l) v rnj‘;g' s
142 : Writ\“ .....

x " betters in the past
. andin our fmes gl )
.7 Written by George Po!
-

B
.,

. 7@y Product

Letter with Personal Experiences

. & Evaluation tool

Self-assessment Worksheet

@) Worksheet

As an extra activity, you can use the Worksheet on
page T119.

T36A
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Achievement

Expicre letters where personal experiences are
exchanged.

Teaching Guidelines

Compare letter elements.
+ Establish differences between writing letters in
English and in their native language.

Development

What is a letter and which are its parts?

Ask students how they usually share personal
experiences; listen to their answers and explain to
them that, in the past, writing letters was a very
common way to do it. Next, ask aloud the question:
What is a lefter and which are its parts? Elicit previcus
knowledge from students. In case they don't know the
answer, tell them not to worry because that is what
they will learn in this [esson.

Use previous knowledge to write the names of the
parts of a letter. Listen to check. b - 7 ;

Invite students to go to page 107 1o check the
definition of the word letter in the Glossary. Ask: Do
you know any other meaning for that word? Which
one? (a sign that represents a sound). Explain that

Unit 4

letteris a word that has two meanings. Then, organize
the class into pairs, tell students to go to page 36, and
read instructions aloud. Give them some time to work
on the task while you moniter walking around. Finally,

play Track 12 pausing after each word is said and invite
volunteers to write the answers on the board.

. Label the paris of the letter using the words from

Activity 1.

Students will continue working in pairs to label the
parts of the letter with the answers from the previous
activity. Monitor while they work to offer any help they
may need. Check orally.

. Reread the letter and analyze how it is similar

or different from letters wriften in your native
language. Register your conclusions.

Students will continue working in pairs. Tell them to
take out their native language hook and ook for a
letter so they can compare it with the one provided in
the previous activity. Encourage them to pay attention
¢ details such as the one described in the example.
In order to enwer the “greeting” aspect, remind
them that the person who receives the letter is called
recipient. Monitor to offer guidance in case they need
it. Check by asking pairs to read their answers aloud.

Differentiated Instruction

Activity 1: Use the Jigsaw Strategy to encourage
collaboration, Assign each pair only one word to
unscramble and have themn share their answers with
the class.

Activity 3: Use the Mini Lesson Strategy to remind
students the names of punctuation marks: period {.),
comma (.}, colon (:}), guestion mark {?} and exclamation
mark {!).
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Achievement

Interpret personal experiences in letters.

Teaching Guidelines
- Use strategies to determing thema,

- |dentify emoticns.
- Classify letters whether they are replies or not.

Development

. Read the lefter, determine the theme, and

+

complete the sentence.

This activity will guide students to use strategies to
determine the theme of the letter. First, tell them to
scan the text to identify Glossary words. Have them
go to page 107 ask volunteers to read their meaning
aloud, and invite them 1o predict what the letter may
be about. Then, organize the class into pairs and ask
therr to go to page 37 Read instructions aloud and
have them identify a word that is repeated twice
(music). Ask: Was your prediction correct?

o

Listen and circle the emotions that show how
Aldo feels. § &

Explain to students that they will listen to the repiy
letter that Aldo wrote to Mario. Read aloud the words
in the box and, to check understanding, have them

use body language to show their meaning. Play Track
13 and have them focus on identifying emotions.
Check orally.

. Reread the leHers in Activities 4 and 5. Circle the

one that is a reply.

Have students classify letters whether they are
replies or not by analyzing the letters they read in the
previous activities. Once they have chosen, ask: How
did you know? Listen to their answers and explain
that there are some phrases like /t was great to hear
from you or Thanks for your letter that are used as

an opening in the body, and that show it is a reply to
another letter.

Ask students who sent the first letter {the
Persian Queen Atossa) and when (500 BC). Tell
them that, to calculate the age of that letter, we have
to add 500 years to our current year.

Product: Letter with Personal Experiences
488

In this unit, students will write a letter 1o share a
personal experience. In this lessen, students will
create a repertoire of words and expressions that
can be used to write a letter. Organize the class into
pairs, read the first instruction aloud, and give them
some time to check the letters in this lesson to
select their words and expressions. Then, read the
second instruction aloud and encourage them to say
words or expressions they use in Spanish to write
letters, write them on the board and invite the class
to use a dictionary or online reference tools to look
up the terms in English. This activity will be your first
evidence In this unit; once they have their lists ready,
ask students te file it following the procedure you
prefer.

Self-evaluation

Read the questions aloud to make sure students know
what each of them refers to. Tell them to review the
activities they performed in this lesson to answer and
identity their areas of opportunity. Finally, encourage
them to suggest ways in which they may improve.

What is a letter and which are its parts?

Invite students tc answer the question in English
exptaining the terms they learned during this lesson.

Unit 4 137
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Achievement

Interpret personal experiences in letters,

Teaching Guidelines

» Compare ways 10 express events in past tense.

* Contrast letters about perscnal experiences with
letters about other themes.

* Recognize language formulas and sentences that
EXPress personal experiences.

Development

What is the purpose of writing a letter?

Ask aloud: What is the purpose of writing a letter?
Invite students to share their ideas.

Learning o Know iﬁ?%

Go to page 114 in the Activity Book and invite
volunteers to take turns reading the information
provided in the Learning to Know section so students
can be familiarized with the difference between
simple past and past progressive. To reinforce, ask two
volunteers to go to the front. Tell one of them to mime
as if hefshe is sleeping and tell the other 1o leave the
classroom for a moment. Have them go back to their

Unit 4

places and ask the class to tell what they saw; e.g.,
While Julio was sleeping, Pedro left the classroom.

Read the events in the chart and complete the
headings for the columns.

Draw students’ attention to the picture and ask
volunteers to read the sentences in the chart aloud.
Then, have them complete the headings to compare
ways to express events in past tense. Check by asking
volunteers to write their answers on the board

. Read the letters and contrast their themes. %2

’ e
Organize the class into pairs. Tell them to read both
letters so they can contrast letters about personal
experiences with letters about other themes. Invite
pairs to share their answers hy reading them aloud.
Finally, tell students to go back to the letters from the
previous lesson to identify their theme (p. 36, Activity
2: sharing an experience; p. 37, Activity 4: an invitation;,
p. 37 Activity 5, a reply to the invitation).

. Reread the leters in this and the previous fesson.

Write three sentences that express personal

experiences. E F

Students will continue working in pairs to recognize
language formulas and sentences that express
personal experiences. Read instructions aloud and
give them some time to perform the task while you
moniter walking around to offer help 1f reguired. To
check, ask volunteers to write their answers on the
board. Ask the guestion in the Time to Shine! box
and invite students to share the expressions they
use In their native language. Provide them with the
equivalents in English and suggest that they add
them to their lists of words and expressions in their
portfolio.

i+ Differentiated Instruction

Activity 2: Use the Choral Response Strategy to
encourage shy or struggling students to participate
saying the answers aloud.

Activity 3: Use the Open-ended Strategy to help
students identify the sentences. Say the first part
of the answer included in this Guide and encourage
students to find it in the letters.
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Achievement

Write and reply to letters that narrate personal
experiences.

Teaching Guideline

Select recipients and events to be narrated.

Development

Look at the pictures and follow the instructions.

To help students select events to be narrated in their
letters, draw their attention to the pictures and invite
voiunteers to describe them. Ask: What do ail of them
have :n common? {they are all school trips). Organize
the class into pairs and give them some time to share
their experiences on school trips and choose one to
write about. Tell them to choose one in which both of
them have participated.

Write the recipient of your letter and explain why
you chose him/her.

Have students work on this activity to select a
recipient for their letters. Suggest that they choose a
recipient who didn't participate in the scheal tnp they
will write about.

1 Ask students how many letters are sent just in
the US daily (493 million). Ask them if they find
this figure surprising. Then, have them tell you the
different types of letiers (complaint, application, etc.).
Mention that that means letters are used in many
situations.

Product: Letter with Personal Experiences

As you may recall, students will write a letter to share
a personal experience, In this lesson, students will
select an experience they want to share in the letter
they will write. Organize the class into pairs and read
the first instruction aloud. Tell them to choose an
experience both of them have been part of so they
can coniribute with details. Then, read the second
instruction and explain that each of them should
choose a different recipient, preferably one who lives
in another town so they can send him/her the letter.
This activity will be your second evidence in this unit;
ask students to file it following the procedure you
prefer,

Self-evaluation

Read the guestions aloud to make sure students know
what each of them refers to. Tell them to review the
activities they performed in this lesson to answer and
identify their areas of opportunity. Finally, encourage
them to suggest ways in which they may improve.

What is the purpose of writing a leHer?

Ask the guestion again and encourage students to
answer by recalling the themes of the letters they
checked in this lesson. Have them share other
purposes they can think of (ask for information,
complain about something, etc.).

Unit 4 T39
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Achievement

Write and reply 1o letters that narrate personal
experiences.

Teaching Guidelines

- Write sentences that describe personal experiences.

+ Define the order to narrate events.

* Detail events including information about facts and
the emotions they cause.

Development

How can you help your recipient picture the
experience you will share?

Write on the board the questian: How can you help
vour recipient picture the experience you will share?
and encourage students to share their ideas. You may
allow them to use Spanish to help them feel confident
enough to express themselves, but always provide
them with the words or phrases in English and have
them repeat after you.

Write three events related to the experience you
chose. 7 ;-

Tell students to get together with the same person
with whom they worked the previous session. Tell

Unit 4

them to go to Activity 4 on page 39 to recall the
experience they will share. Then, have them write
sentences that describe the events that were related
to that personal experience. Suggest that they check
the information provided on page 114 so they can use
simple past and past progressive when writing them.
Menitor walking around to check.

. Order your events. 7 ;-

Jell students to define the order they will use to
narrate the events in their letters by filling in the
graphic organizer. Ask pairs to share their answers by
reading them aloud.

. Add details fo your events. - 7

Draw students’ attention to the graphic crganizer

and explain to them that in the square on the top
they should write where they went on the school

trip they chose to share. Then, in the squares in the
middle, they will copy the sentences they wrote in the
previous activity. Finally, in the squares on the bottom
they should add details for each event, including
information about facts and the emotions they cause.
Before they start working, you may read them the
possible answers included in this Guide so they may
have an example for what they must do. Monitor
while pairs work to provide any help they may need.
= Differentiated Instruction

Activities 1-3: Use the Think-Pair-Share Strategy
trying to form pairs in which one of them may guide
the other to perform the tasks. Don't forget to
highlight the contribution of both students when you
check their work.
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Achievement

Write and reply to letters that narrate perscnal
experiences.

Teaching Guidelines

Use connectars and punctuation marks to estabiish
progression in the letter.

Development

Learning fo Do ™

Go to page 114 in the Activity Book and draw
students’ attention to the chart with connectors and
punctuation marks. Explain that they can use those
resources to link the events they wrote and establish
progression in the letter.

. lListen u}q_ci say "Pause” every time a connector is
used. @

Tell students that they wili listen to an example of

the body of a letter in which connectors are used

to establish progression. Read instructions aloud

and give them some time to reread the examples
provided in the Appendix. Play Track 14 and pause it
every time they tell you to do 50; ask them to repeat

the connector chorally and elicit its function (during

1o tell when the event happened, for example to

give examples, also to add information, while to tell
when the event happened, and to add information).

If necessary, you can also write on the beard the text
provided as a possible answer for Activity 5 (included
in this Guide) before playing the track so students may
follow it while listening.

. Use words and punctuation marks to link your

events. =

Tell students to use the connectors and punctuation
marks provided in the Appendix to establish

progression in their letter. You may differentiate this task
for struggling students having them link only one event
with its detalls. Monitor while they work to check.

I Draw a vertical rectangle on the board, like a
sheet of paper. Draw arrows where each of the
six parts of a letter should be. Have six volunteers
write the name of the parts next to the arrows. Then,
write a short letter on the board with the whole class.

Product: Letter with Personal Experiences &gg

As you may recall, students will write a letter to share
a personal experience. In this fesson, they will write
events related to the experence they chose. Organize
the class into pairs and read the first instruction aloud.
Tell them to use both past simple and past progressive
to write their events and monitor to check. Then, read
the second instruction and give them some time to write
their details; remind them that they must include facts
and information related to the emotions they cause.
This activity will be your third evidence in this unit; ask
students to file it following the procedure you prefer.

Self-evaluation

Read the guestions alcud to make sure students know
what each of themn refers to. Tell therm to review the
activities they performed in this lesson to answer and
identify their areas of opportunity. Finally, encourage
them to suggest ways in which they may improve.

How can you help your recipient picture the
expetience you will share?
Ask students the question and this time invite them

to share the strategies they fearned in this lesson {add
details and convey emotions).

. Differentiated Instruction

Activity 5: Use the Individualized Feedback
Strategy with pairs that need extra support to link
their events.

Unit 4 T4
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Achievement

Write and reply to letters that narrate personal
exXpenences.

Teaching Guidelines

» Include greetings and opening formulas.

+ Choose appropriate closing formulas depending on
the recipient.

- Reply to letters about personal experiences showing
interest to maintain communication.

Development

How can you choose an appropriate
greeting and closing for your letter?

Ask students: How can you choose an appropriate
greeting and closing for your letter? and invite them to
share their ideas.

Wwrite & greeting and an opening for your letter.

Have students get 1ogether with the same partner
they worked with during the previous session. Tell
themn to reread the greetings and closings included in
the letters of this unit and ask: Why are they different?
ibecause of the different relations between the
senders and the recipients, and alsc the themes of

Unit 4

H

the letters). Taking that into account, tell them to write
an appropriate greeting and opening formula to include
in their letter.

Write an appropriate closing.

Read instructions aloud and this time, have them
choose appropriate closing formulas depending on
their recipient. Invite pairs to read their greetings,
openings, and clesings aloud and encourage them to
explain why they chose them.

Learning fo Learn ¢,
g 4,

Go to page 114 in the Activity Book and read aloud
the introduction in the Learning to Learn section.
Invite volunteers to read the phrases provided. Explain
to students that they can use the green cnes as an
opening formula, the red ones in the body of the
letter, and the blue ones as closing formulas.

. Read the letter and write a reply showing interest.

aa o e
F\N‘%! Al ;

Tell students to write their own names on the line
next to the word Helfo and their recipient’s name

as a signature; then, have them read the letter in
silence. Explain to them that they should write &

reply to that letter using the information they have
already written about their personal experience.
Stress that it is important to show interest to maintain
communication. Monitor while pairs work to offer help
and check their work.

i Differentiated Instruction

Activity 3: Use the Group Based on Goals Strategy
to differentiate the task. Struggling students may
include only one event in the letter instead of three.
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Achievement

Write and reply to letters that narrate personal
experiences.

Teaching Guidelines

- Check punctuation.
* Write recipient and sender information.

Development

Use the checklist to check punctuation in your
letter.

Ask students to get together with the same person
they have been working in the previous sessions.
Draw their attention to the checklist and read sach
question aoud; tell pairs to use it to check punctuation
in the texts they wrote in Activities 1, 2, anc 3 on the
previous page. Tell them to check #) the square that
corresponds 1o their answer. If any of their answers 1s
“No,” ask them to correct. Monitor to check.

. Observe the information on the envelope.

3

Address yours. ~

Explain to students that in order to send a letter, they
must put it in an envelope which they have to address,
that 15, to write the recipient and sender information.
Ask them to go to page 36 to check the names of

the recipient and the sender of the letter in Activity 2.
Then, tell them to go back to page 43 and draw their
attention to the envefope on the left. Ask: Where do
you write the recipient’s information? {in the middle

of the envelope) and Where do you write the sender’s
information? {in the upperleft cormner), Finally, ask;
What information do you include? (name and complete
address). Explain that in Engiish you write first the
house number and then the street or avenue name

as shown in the example, Give them some time to
address their envelopes; tell them they may invent the
recipient’s address in case they don't know it.

Divide the board into two columns and write
Writer and Reader, Have students write in sach
column the benefits mentioned in the text (writer;
decrease stress, organize thoughts and memories,
take a break from screens; reader: it's a sensorial
experience, they feel that the writer did it with care
and love).

Product: Letter with Personal Experiences
L

As you may recall, students will write z letter to
share a personal experience. In this lesson, students
will write their letters using connectors to give it
progression. Qrganize the class into pairs and read the
first instruction aloud. Give them some time to write
the body of their letters using appropriate connectors
to link the events and their details. Manitor closely to
offer any help that may be required. Then, read the
second instruction aloud and give them some time
1o write a greeting and a closing for their letter. This
activity will be your fourth evidence in this unit; ask
students to file it following the procedure you prefer.

Self-evaluation

Read the questions aloud to make sure students know
what each of them refers to. Tell them to review the
activities they performed in this lesson to answer and
identify their areas of opportunity. Finally, encourage
them to suggest ways in which they may imprave.

How can you choose an appropriate
greeting and closing for your letter?

Ask the guestion and encourage students to share
their ideas based on what they learned in this lesson.

ok

Differentiated Instruction

Activity 5: Use the Mini Lesson Strategy to teach
students to write addresses: House number + Street
name / Town or City / County or State / Zip Code /
Country.

Unit 4 T43
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In this session, students will waork In teams tc edit
their letters. Read aloud each of the steps on this
page and have them check their texts as you monitor
walking arcund providing any help they may require
As you have already guided them step by step during
the last three sessions, in this moment they should
put into practice the knowiedge and skills they have
learned.

Remember you always have the opticn to adapt the
product 1o your class’s needs and interests.

 Assessing my Ledming
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Peer evaluation

Ask two of your classmates to write in your
notebook comments about your letter. Follow the
example.

Once all students have their final versions ready,

give them scme time to share their work and
exchange books to receive peer assessment. Monitor
to make sure all comments are respectful.

Unit 4

Self-evaluation

. {ive your opinion.

Read instructions and invite students tc think about
how they felt while writing letters, and if it is an
activity they would use to share personal expernences
with therr friends; encourage them to give reasons.

. Look through the unit to recall what you have

leamed to learn, to know, and to do.

Give students some time to leaf through the pages
of the unit so they can recognize the achievements
they attained while working on each of the activities.
Encourage them to share them with their classmates.

. In your notebook, write what you think was

difficult to achieve and what you can do to
improve.

Invite students to write 1IN their notebooks the tasks in
which they still need help. Make sure to record which
students need help so that you may design strategies
to support them individually.

How Can We Share Personal Experiences?

Finally, organize the class into small teams and read
the title of the unit aloud: How Can We Share Personal
Experiences? Give them a few minutes to discuss
their answers while you walk arcund and monitor. Ask
one person from each team to share their answers
with the rest of the class.
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Review

The aim of this section is to have students perform
communicative activities in teams or pairs so they
¢an practice the skills they learned during the unit. It
is a great opportunity to give individualized support
10 struggling students. Another useful strategy is

1o promote tutoring between pairs, so advanced
students may help their classmates. In any case,
moniter them closely while thay work on these
activities so they feel confident enough to attain the
achieverments by themselves.

Evaluation Tool

Photocopy the self-assessment worksheet provided
and give it to each student so they can evaluate
thermselves individually. This instrurment is very useful
to help them identify their own skill gaps so they can
know where to focus their attention and assume
responsibility for their own learning process. It is very
important to guide students once they have finished
working with it s0 they can use their answers to set
realistic goals by themselves.

Once you give the worksheet to each of your
students, read instructions aloud and make sure they
understand what they have 1o do. Ask volunteers to
read each of the questions included and, it necassary,
have them identify the activity in which they practiced
that skill so they can recall if they could do it or not.
When they finish answering, telt them to paste the
worksheet in their notebooks and give them some
time to write the goals they want to attain concerning
the skillis) they think they need to improve.

Unit 4 T45



. Evaluation Tool

gssessment
jorksheet

Name:

Answer each of the questions. If your answer is yes, explain how you did it; if
your answer is no, explain how you can improve.

Did | identify the parts of a letfer?
Did | recognize the theme of a letter?

Did | identify emotions in a letter?

Did | use simple past and past progressive to wrl’re
geven’rs related to personoi experlences’?

Did | detail events including information about
facts and emotions?

Did { establish the progression of a letter using
_connectors and punctuation marks?

Did | write appropriate greetings and closings?

Did | address envelopes?

D|cl|reply’role’rfersobou?personolexper T
: showing inferest to keep the communication _ ;
Lol oL U

Did | check the punctuation of my letters?

TA5A  Unit4 Photocopiable material



What Do Our Everyday
Activities Say About Us?

(@ Recreational and Literary Environment . {®: Reader
-@ Communicative Activity ~ “Children Know How to Have Fun!” pp. 53-64,
' ? Track 38

Recreational expression

@ Social Practice of the Language
To describe daily activities for others to try to guess

1@). Achievements
- Explore and listen to descriptions.
* Interpret descriptions.
¢ Compose descriptions and play at describing

activities. . Lo Sports, cultural, family,
* Play at describing activities. nd home aciies tat
H chiliret do .,‘g’ ”"ﬁ

(@ Audio
Tracks 15-17
@ Vocabulary
* apron
* gloves
* hoop
* leash
* shovel
* sneakers
&) Leaming to Leam ) Product
Communicating effectively : Guessing Game Based on Descriptians
1?): Leaming to Know . {&): Evaluation tool
Wh questions Rubric
(@- Leamning to Do @ Worksheet
Describing an activity to be guessed As an extra activity, you can use the Worksheet on
: page T120.

T46A
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Achievement

Explore and listen to descriptions.

Teaching Guidelines

» Follow the reading of descripticns about daily
activities without mentioning the name of the
activity.

» Suggest plausible alternatives to infer a daily activity.

» Contrast the purpose and audience for which the
descriptions are intended.

Development

What activities do you do every day?

Ask aloud the question: What activities do you do
every day? and invite students to use mimicry to
answer,

Follow the reading. 47} P

Ask students to go to page 108 to check the Glossary
words corresponding to this unit. Invite some
volunteers to read the definitions and elicit sentences
using each of the words. Then, teil them to open
their books on page 46. Read the instructions aloud
and play Track 15 for them to foilow the reading of
descriptions about daily activities without mentioning
the name of the activity.

Unit 5

2. Answer the questions. £ 3

Crganize the class into pairs. Read each question
aloud to make sure they understand all of them and
give them some time to answer suggesting plausible
alternatives to infer the daily activity described in
Activity 1. Monitor to offer any help they may require
and check by asking pairs 1o read their answers aloud.

. Read the description and guess the activity.

Students will continue working in parrs. Read the
instructions aloud and have them perform the task.
Check orally.

. Fillinthe gaps. T~ 7

To have students contrast the purpose and audience
for which the descriptions are intended, ask: Do the
descriptions on this page have the name of the activity
they are describing? (no), What is their obfective then?
{to guess the activity). Next, draw their attention to
the graphic reseources and ask: What is the difference
between Activity T and Activity 37 {Activity 1 has more
text and no images, and Activity 3 has few words and
images). Then, read the paragraph aloud and elicit the
answers from your class.

¢ - Differentiated Instruction
Activity 2: Use the Bubble Map Strategy to haip
students with vocabulary. Before they start working
on the activity, draw a circle in the middle of the board
and write: Activities That Can Be Done in the Kitchen.
Then, elicit the activities from students and draw

one circle for each around the one in the middle. Tell
students they may use these words to answer.

Activity 4: Use the Choral Response Strategy to
encourage shy students to participate.
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Achievement

Explore and listen to descriptions.

Teaching Guideline

Establish differences between the way in which daily
activities develop in their culture and in other cultures.

Development

Ltearning fo Know "5

Go to page 115 in the Activity Book and draw students’
attention to the Wh- guestions. Read aloud what each
guestion word asks for and elicit/give examples on
how 1o use them.

Complete the descriptions with information of
your own.

Read the instructions aloud and encourage students
to work individually on this task to describe how they
perform two of the activities that were described

in the previous session. Encourage them to use a
dicticnary to look up any vocabulary they may need
to complete the sentences. Monitor walking around
to provide them with any help they may need. Invite
volunteers to read their descriptions zloud.

6. Write the differences between your descriptions

and the ones you read on the previous page.

To have students establish differences between

the way in which daily activities develop in their
culture and in other cultures, tell them to reread the
descriptions from the previous session. Then, thay will
read their own descriptions and write the differences
le.q., / use a fiber and not a sponge to wash the
dishes, | don't use an apron, f do my homework at my
mother’s office, etc.). Don't forget that at this point
you may allow some Spanish words to help them feel
confident encugh to express themselves, but always
provide them with the words or phrases in English and
have them repeat after you.

Explain to students the meaning of the word
facilities (buildings for a particular purpose). Ask
them If the text mentions some facilities (yes;
swimming pool, basketball court, soccer field, and ice
rink). Have them share what sports facilities exist in
their area.

Product: Guessing Game Based on
Descriptions

[n this unit, students will play a guessing game based
on descriptions. In order to do it, they should write
some descriptions of their own and prepare scme
guestions to ask others. In this lesson, students will
work in teams to create a list with activities all of them
enjoy doing every day, and they will choose two that
they will describe later. Read the first instruction aloud
and suggest that they use a dictionary to look up the
names of the activities. Monitor while they work to
offer any help they may need. Then, read the second
instruction and tell them to write the names of the
activities they chose in their notebooks.

Self-evaluation

Read the questions aloud to make sure students know
what each of them refers to. Tell them to review the
activities they performed in this lesson to answer and
identify their areas of opportunity. Finally, encourage
them to suggest ways in which they may improve.

What activities do you do every day?

Invite students tc answer the question in English
using the terms they learned during this lesson.

Unit 5 T47
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Achievement

Interpret descriptions.

Teaching Guidelines

* Ask guestions about different aspects shown in
descriptions.

- Compare sentence structure in descriptions.

+ Complete descriptions using given repertoires of
words and expressions.

Development

How cain you ask questions to get specific
information?

Ask aloud: How can you ask questions to get specific
information? Invite students to share their ideas.

Write a question for each of the statements.
Guess the activity, = } o

Draw students’ attention to the Glossary words and
elicit their meaning; then, have them identify any other
word they don't understand and encourage them to
use a dictionary to look up its meaning. Once you are
sure all students understand the statements, help
them ask questions about different aspects shown in
the descriptions. Tell them to go back tc page 115 to

¢

Unit 5

check Wh- questions. Read the first statement aloud
and ask: What information is this statement giving?
{the place). Which Wh- question is used to ask for
places? (where). Then, write on the board the answer
provided in this Guide and draw students’ attention to
its structure: Wh- question + auxiliary do + you + verb.
Next, read the second statement aloud and follow the
same procedure, but this time elicit the question from
students. Centinue guiding the activity this way until
you finish. Finally, have them guess the activity.

. Reread the description on page 46, Activity 1,

and the one in the previous activity. Write the
phrases that are used in both descriptions.

Organize the class into pairs, read instructions aloud,
and have them perform the task toc compare sentence
structure in descriptions. Monitor while they work and
check orally.

. Complete the following description using words

fromn the box and phrases from the previous
activity. 157 5

Ask volunteers to read the words in the box and
elicit sentences using them. Once you are sure

they understand all of them, have pairs complete
descriptions using the given repertoires of words and
expressions. Check by asking volunieers to read the
whole description aloud.

. Share information about the activities that you

like to do in the park.

Ask pairs to get together with another pair. Read
instructions aloud and invite them to share information
about the activities they like to do in the park. Monitor
to encourage them to speak in English among
themselves.

£ " Differentiated Instruction

Activity 1: Use the Group Based on Goals Strategy
encouraging advanced students to write the questions
on their own after you give the first example
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Achievement

Interpret descriptions,

Teaching Guideline

Organize words and expressions depending on the
function they have in descriptions.

Development

. Read the description and use the chart to classify
words according to their function. . i

Draw students’ attention to the Glossary word and
elicit its meaning. Then, organize the class into pairs
and read instructions aloud. Ask them 1o read the
chart headings to check understanding and then give
pairs same time to organize words and expressions
depending eon the function they have in the
descnption. Monitor while they work and offer help
when required. Check by drawing the chart on the
board and asking volunteers to write the answers.

r

. Write the statement from the description that
gives extra details.

Students will continue working in pairs to identify the
staterment that gives extra details. Explain that they
may add these kinds of statements as additional clues
when they write their own descriptions.

S Ask students if they like going to museums.

Explain to them that sometimes you can do
more than just look at paintings or sculptures at
museums. Have them mention the activities that,
according to the text, can be done there {learn to paint
or draw, and also learn about important artists).

Product: Guessing Game Based on
Descriptions ":: -

As you may recall, students will play a guessing
game based on descriptions. In this lesson, students
will prepare the questions that they will ask others.
Read the instruction aloud and suggest that they take
guestions from Activity 1 {p. 48] as a model. Monitor
to check their work. This activity will be your first
evidence in this unit; ask students to file it following
the procedure you prefer.

Self-evaluation

Read the questions aloud to make sure students know
what each of them refers to. Tell them to review the
activities they performed in this lesson to answer and
identify their areas of oppertunity, Finally, encourage
them to suggest ways in which they may improve.

How can you ask questions to get specific
information?

Ask the question again and encourage students to
answer by recalling each of the Wh- questions they
learned and by saying the specific information each of
themn asks for.

Differentiated Instruction

Activity 5: Use the Jigsaw Strategy to promote
collaborative work. Assign each pair only one category
in the chart. At the end, have pairs share their answers
with the class se everybody may have them all.
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Achievement

Compose descriptions and play at describing activities.

Teaching Guidelines

* Select activities to be described.

- Classify ideas about aspects involved in the
activities.

» Organize information from general to specific in
order to compose a description.

Development

How would you classify relevant information
about an activity?

Write on the board the question: How would you
classify refevant information about an activity? and
encourage students to share their ideas about the
categories they would use.

Write a list of activities all of you do every doy.

Organize the class into teams and explain to students
that they will continue working with these same
partners the rest of the unit. Read instructions aloud
and have teams write their lists. Tell them they may
incluce activities they like or activities they don't like.
Monitor while they work to offer help if required and
to check.

Unit 5
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Vote for an activity you want to describe. Circle
your choice in the previous activily.

Have teams vote to select only one activity to be
described. Suggest that they do it in a low voice to
avoid that the other teams may hear. Monitor walking
around and encouraging students to speak in English
all the time.

With your team, decide which information to
draw related to the aclivity you chose. Then,
label your drawings.

To have teams classify ideas about aspects involved
in the activities and relax a bit, invite them to draw
relevant infermation related to the activity they chose.
Monitor to offer help if they require it when labeling
their drawings.

Learning to Do s,

Go to page 115 in the Activity Book and ask volunteers
to read the tips and examples provided to describe

an activity whose aim is to be guessed by another
person.

. Organize the information you wrote in the

previous activity. =~

Ask teams 1o organize the information they already
have about the activity they chose from general to
specific in order to compose a description. Explain that
in this step they will only write the words they used

to labe! their drawings. Monitor walking around and
check their work.

Differentiated Instruction

Activity 4: Use the Flow Map Strategy with the
information provided in the Appendix to help students
visualize it from general to specific.
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Achievement

Compose descriptions and play at describing activities.

Teaching Guidelines

- Examine ways to express descriptions depending on
described aspects.

- Wirite descriptions using a wide repertoire of words
and expressions,

Development

. Choose statements from the previous pages that
you may use in your description.

Tell teams to reread the descriptions provided on

the previous pages of this unit to examine ways to
express descriptions depending on described aspects.
Have them choose some of the statements that may
suit their own descriptions. Monitor walking around to
check their wark.

. Write your description. Make sure language is
appropriate for your classmates. ~ 7

Encourage teams to write descriptions using the wide
repertoire of words and expressions they have up until
this moment. Suggest that they take as a reference
the models provided. Emphasize that they should
adapt the language so that it is appropriate for their

classmates. Monitor walking around to check the
tearn’s descriptions and give them suggestions that
may improve them.

Tell five students to write on the hoard the
activities mentioned on pages 59-60 (play board
games, watk dogs In the park, do exercise, have ice
cream, go shopping). Ask the class if they do any of
these activities with their families. Then, have
volunteers write on the board cther things they do
with their families.

Product: Guessing Game Based on
Descriptions ;

As you may recall, students wilt play a guessing
game based on descriptions. In this lesson, students
will prepare the questions that they will ask others.
Read the first instruction aloud and give teams some
time to write information related to the activities
they chose. Then, read the second instruction aloud
and draw a five-column chart on the board with the
following headings. Time / Place / Clothing and/for
Equipment / Tools / Extra Details. Tell them to copy the
chart on a sheet of paper and use it to organize the
information they wrote. Monitor to check their work.
This activity will be your second evidence in this unit;
ask students tc file it following the procedure you
prefer.

Self-evaluation

Read the questions aloud to make sure students know
what each of them refers to. Tell them to review the
activities they performed in this [esson to answer and
identify their areas of oppaortunity. Finally, encourage
them to suggest ways in which they may improve.

How would you classify relevant information
about an activity?
Ask students the question and this time invite them

to share the categories they used to classify their
infermation in this lesson.

° - Differenfiated Instruction

Activity 6: Use the Individualized Feedback
Strategy with teams that need extra support to write
their descriptions.

Unit 5 T51
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Achievement

Play at describing activities.

Teaching Guidelines

- Ask for clarification when something is not
understood.

- Use strategies to clarify information.

» Rehearse saying the descriptions to adjust intonation
and fluency.

- Determine rules 1o play at describing and guessing
activities.

Development

Why are rules important to play a game?

Ask students: Why are rules important to play 8
game? and invite them to share their ideas.

Learning to Learn "%

Go to page 115 in the Activity Book and read aloud
the introduction in the Learning to Learn secticn
Invite volunteers to read the questions and strategies
provided. Explain to them that it is very likely they will
use these expressions when playing.

Unit 5

Listen and write quashons that you would use
in each situation. 31 aB

Students will listen to Track 16 to practice how they will
ask for clarification when something is not understoog.
Explain to them that they will listen to a description that
they might not hear well or understand so they should
use the guestions they learned to ask for clarification.
Play Track 16 pausing after each sentence is said, read
the corresponding statement in this activity, and then
elicit answers from students.

. Explain what you would do for each request.

Read aloud each of the questions and ask students 1o
sugges? strategies to clarify information depending on
each case. Ask volunteers to write the answers on the
board.

. Listen to the example. Then, use the checklist to

rehearse your descripfion. @n“; s

Explain to students that as they have already
experienced, if the person who is saying the
description is not clear, then the communication will
be disrupted and it will be difficult to play. Because
of that, it is important that they rehearse saying the
descriptions to adjust intonation and fluency. Play
Track 17 to give them an example on how they should
express their own descriptions, Then, organize the
class into teams and encourage them to use the
checklist to assess each other on the way they say it.
Monitor while they work to offer feedback and make
sure everybody within the teams is assigned at ieast
one sentence to participate in the game.

. Together with your class, read the following

statements and circle an option to decide the
rules you will follow to play. — 5~

Explain to students that, to have fun while playing,
they should determine rules to play at describing

and guessing activities. Read each of the statements
aloud and have the class vote for the option that they
consider the best. Have them circle it in their books.

Differentiated Instruction

Activity 3; Use the Think-Pair-Share Strategy to
use paer tutoring within the teams while rehearsing
their descriptions. Some students may have good
pronunciation, others may help with intonation and
rhythm, and some others with hody language and
gestures. Don't forget to highlight contributions from
every team member.

Activity 4: Use the Individual Response Card

Strategy to encourage students to vote for the rules.
Have them write the options they chose on pieces of
paper and show them to you when you ask for them.
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Achievement

Play at describing activities

Teaching Guidelines

= Ask and answer gquestions to go deep into
descriptions.

+ Suggest activities teking into account the
descriptions.

Development

5. Prepare some questions to play.

Crganize the class into teams and give them some
time to prepare their questions. Suggest that they
check the information provided on page 115 and the
model on page 48, Activity 1. Monitor while they work
to check.

6. Follow the instructions to play.

Read nstructions aloud and have them recall the rules
they agreed on during the previous session.

Then, read the Time to Shine! task and have them
share information they know. Invite them to add any
other rule they think might fit with the ones they
already have.

Once you are sure everybody has understood the
instructions, have teams play asking and answaering

questions to go deep into descriptions, and
suggesting activities taking them into account.

1 Tell students to reread page 63 and underline
the phrase “not very different” and the ward
“still” Ask them if those words mean that children
have changed or they keep doing the same activities
the author did when she was young (those words
mean that children haven’t changed a lot and they do
the same kind of activities, or at teast most of them).

Product: Guessing Game Based on
Descriptions |z

As you may recall, students will play a guessing game
based on descriptions. In this lesson, students will
write the description of the two activities they chose.
Read the two instructions aloud and suggest that they
check all the modeils they have in this unit to follow
the one that suits them the best. Monitor to check
their work. This activity will be your third evidence in
this unit; ask students to file it fellowing the procedure
you prefer.

Self-evaludtion

Resd the guestions aloud to make sure students know
what each of them refers to. Tell them to review the
activities they performed in this lesson to answer and
identify their areas of opportunity. Finelly, encourage
themn to suggest ways in which they may improve.

Why are rules important to play a game?

Ask the question and encourage students to share
their ideas hased on the experience they had following
them when playing during this session.

Unit 5 T53
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In this session, students will play a guessing game
based on descriptions. Read aloud each of the steps
on this page, have them check the material they
prepared, and help them agree on the procedure and
rules to play. Finally, organize the game and have them
play.

Remember you always have the option to adapt the
product to your class’s needs and interests.

754

Peer evaluation

Work with another team to evaluate their
descriptions. To grade them, use E for excellent,
G for good, and NI for needs improvement. Don‘t
forget to write a comment for them either to
congratulate or to suggest how to improve.

Once all students have played, give them some time
to work with ancther team exchanging books to
receive peer assessment. Monitor to make sure all
comments are respectful.

Unit 5

Self-evaluation

Explain.

Have students think about and explain the strategies
they used during this unit to have others guess the
activities they described. When they have finished
writing, invite some of them to read their answers
aloud.

. Look through the unit to recall what you have

learned to learn, to know, and to do.

Give students scme time to leaf through the pages
of the unit so they can recognize the achievements
they attained while working on each of the activities.
Encourage them to share them with their classmates.

. In your notebook, write what you think was

difficult to achieve and what you ¢an do to
improve.

Invite students to write in their notebooks the tasks In
which they still need help. Make sure to record which
students need help so that you may design strategies
to support them individually.

What Do Our Everyday Activities Say About
Us?

Finally, organize the class into smalil teams and read
the title of the unit aloud: What Do Our Everyday
Activities Say About Us? Give them a few minutes
to discuss their answers while you walk around and
moniter, encouraging them to reflect upon those
activities, which sorme of them are part of their
responsibilities, but some others are part of their
hobbies and show their personal preferences. Ask cne
person from each team to share their answers with
the rest of the class.



Review

1 Work In palrs. Choose o doily activily lo be described. ™

% With your partiver, discisis the mast relevan! information icted o the
activity you chose. Use the chart o write it gown. .

. T
i

. .
l T |
; : [

i
I
c— - J— e e e el

3 Wnle a descipiion to ba guessed.

4 Wiile three questions you would ask in a guessing goms.

5 Wrile three quashons you would use o ask for clanfealion.

& Write three shotegies you would use o clarity.

7 Ploy with anathar par. /»

Review

The aim of this section is to have students perform
communicative activities in teams or pairs so they
can practice the skills they learned during the unit. It
is a great opportunity to give individualized support
to struggling students. Another useful strategy 1s

to promote tutoring between pairs, so advanced
students may help their classmates. In any case,
manitor them closety while they work on these
activities so they feel confident enough to attain the
achievements by themselves.

Evaluation Tool

Photocopy the rubric provided and use it to evaluate
each student individually. Remember that a rubric
sets out clear criteria and standards for assessing
different levels of performance to make transparent
the process of synthesizing evidence into an overall
evaluative judgment.

We are providing you with an analytic rubric that
separates different assessment criteria addressing
them comprehensively to make evaluation easier for
you.

We suggest that you give students a copy of
the rubric before they play and explain each of the
aspects that will be assessed so that they can take
an active part in the evaluation process. You should
be totally familiarized with the criteria as well s0you
can handle them effectively while they participate in
the game. Just circle or highlight the achieved level
of performance for each criterion on it. You may also
include additional specific or overall comments at the
end.
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.. Evaluation Tool

Rubric
Name:
Achievement Needs Needs Help
Aftained Reinforcement

angque All words and Most words and Words and expressions
expressions selected expressions selected selected are not
are appropriate for the | are appropriate for the | appropriate for the
audience. audience. audience.

Relevance All aspects included | Some aspects Many of the aspects
in the descriptions are | included in the included in the
relevant to guess the | descriptions are descriptions were not
activity. relevant to guess the | relevant to guess the

activity. activity.
Orgqnizqﬁon All the information Most of the Information is not
is organized from information is organized from
general fo specific. organized from general to specific.
general fo specific.

Queslions All the questions asked | Most of the questions | Few of the questions
for specific information | asked for specific asked for specific
that helped to guess | information that information that
the acftivity, helped to guess the helped to guess the

qactivity. activity.
Request for The student uses The student uses The student shows

clarification

appropriate questions
all the time 1o ask for
clarification.

appropriate gquestions
most of the time to ask
for clarification.

dificulty to use
appropriate guestions
to ask for clarification,

Strategies to
clarify

The student uses
effective strategies all
the time to clarify.

The student uses
effective strategies
most of the time to
clarify.

The student shows
difficulty o use
effective strategies to
clarify.

Oral expression

Tone, volume,

and rhythm are
appropriate all the
time.

Tone, volume,
and rhythm are
appropriate at times.

Tone. volume, and
rhythm are not
appropriate.

Body language
and gestures

The student uses
body language and
gestures effectively all
the tme.

The student uses
body language and
gestures effectively at
times.

The student doesn't
use body language
and gestures
effectively.

Observations:

Unit 5
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@ Academic and Educational Environment

1@ Communicative Activity
" Seerch and selection of information

f@: Social Practice of the Language

To ask and answer questions to obtain information

about a specific topic

{@. Achievements
¢ Define aspects about a topic of interest.
¢ Ask guestions to obtain information.

» Choose information that answers guestions about

specific aspects of a topic.

wr

{®: Audio
Tracks 18-20

1®): Vocabulary
* diver
® fur
* hibernation
* sting
# threatened
* wing

(@ Learning to Leam
Pronunciation tips

@ Learning to Know
Text patterns

{@) Leaming to Do
Asking open and closed questions

. 1) Reader
: “The Final Question,” pp. 65-76, Track 39
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@) Product
Questionnaire to Obtain Information

@ Evaluation tool
Self-evaluation Worksheet

1) Worksheet

As an extra activity, you can use the Worksheet on

page T121.
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Achievement

Define aspects about a topic of interest.

Teaching Guidelines

* Choose topics that arouse curiosity and interest
from a list with visual resources.

+ Use key words to recognize topics and widen word
repertaires.

- Explore aspects of a topic in a graphic organizer.

Development

Which topics related to animals are you
intarested in?

Ask atoud the guestion: Which topics related to
animals are you interested in? and invite students to
share their preferences. At this point, you may ailow
some Spanish words to help them feel confident
enough to express themselves, but always provide
them with the words or phrases in English and have
themn repeat after you.

In teams, discuss why asking questions is
important. Share your ¢conclusions with your class.

Organize the ciass into small teams and read the
instructions aloud. To have them activate previous

unit 6

knowledge, give them some time to discuss the
question. Monitor to make sure that everybody is
participating within the teams and, when they have
finished, encourage them to share their conclusions.

. Look at the pictures. Circle the ones that interest

-

you. & ¥

Draw students' attention to the pictures and ask:
What do you see in the pictures? {animais). Would you
like to know more about them?Then, to have them
choose topics that arouse curiosity and interest from
a list with visual resources, ask them to circle the
animals that interest them the most. Finally, invite
volunteers ta share their choices by showing the
pictures they circled to the class and by saying the
name of the animal in English. In case they don't know
the names, encourage the class to use a hilingual
dictionary to look them up.

Work in pairs. Choose one animal from Activity 2
and use the graphic organizer to define aspects
related to that animail.

Organize the class into pairs and read instructions
aloud. Draw students’ attention to the graphic
organizer and ask volunteers to read the aspects
written on each of the bubbles; encourage students
to analyze each of them to clarify what they refer

to (habitat: place where they live, appearance:
physical characteristics, behavior: what they usually
do, diet: what they eat, conservation status: if it is
an endangered species). Once you are sure they
understood the aspects, explain to them that they will
fill in the graphic organizer with the information they
know, and that in this stage they should not worry

if some spaces remain in blank. Monitor while pairs
waork to offer help if required.

. For homework, research facts related to the

unknown aspects.

Read instructions and explain to students they should
bring information related to the bubbles that they left
in blank.

:, _  Differentiated Instruction

Activity 2: Use the Individual Response Card Strategy
to have students register their preferences. Tell them
10 write their name on a piece of paper and the name
of the animal from the pictures that interests them the
most. Ask them to hand the sheets to you. Use these
answers to pair students to work during the following
activity.
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Achievement

Defire aspects about a topic of interest,

Teaching Guidelines

- Analyze ways 10 name aspects.
* Clarify meaning of unknown words.

Development

. Share the information you researched and write it
on the lines provided.

Tell students to get together with the same classmate
they worked with during the previous session. Give them
some time to share the information they brought for
homework and have them write it on the lines provided.

. Follow the steps to clarify meaning of unknown
words. . -

This activity will guide students to clanfy meaning

of unknown words step by step. Read all the steps
aloud. If necessary, remind students that when they
scan a text, they dont have to read carefully but just
look for specific information; in this case, words they
don't understand. Once they have identified them, they
should read the text to use the context in order 1o infer
the meaning of those words {as they iearned in Unit 3},
If none of this works, then they may use a dictionary.

Monitor while they write their words and definitions to
create their glossary. Once they have finishad, invite
pairs to share them with the rest of the class.

7 Ask students what Ismael and his friends do
when they watch the show (they pretend to be
the contestants). Then, ask why Ismael thought he
could win the trivia game on TV and have students
axplain the phrase “we do fing” (it means Ismael and
his friends usually answer correctly).

Product: Questionnaire to Obtain Information
fEh

In this unit, students will create a guestionnaire to
obtain information about different aspects of an
animal. In this lesson, students will select the animal
they will research and explain why they chose it.

Read the instruction aloud and suggest that they go
back to the graphic organizer on the previous page to
get ideas. Have teams write their lists on a sheet of
paper, ask them to vote to choose one, and write the
reason(s) for choosing that specific animal. This activity
will be your first evidence in this unit; ask students to
file it following the procedure you prefer.

Self-evaluation

Read the questions aloud to make sure students know
what each of them refers tc. Tell them to review the
activities they performed in this lesson to answer and
identify their areas of opportunity. Finally, encourage
them to suggest ways in which they may improve.

Which topics related to animals are you
interested in?

Invite students to answer the guestion in English
using the terms they learned during this lesson.

Differentiated Instruction

Activity 6: Use the Think-Pair-Share Strategy tc
promote peer tutoring while performing the task.

Unit 6 157
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.
Achievement

Ask guestions to obtain information.

Teaching Guidelines

- Exarnine question words.
« Analyze question intonation.

Development

How can | clarify my doubts about a topic of
my interest?

Ask aloud. How can | clarify my doubts about a fopic
of my interest? Invite students 1o share their ideas.

Recall the Wh-question words and examine their
use writing each of them on the lines provided.

Students will work in pairs tc examine guastion words.
Remind them that they have already learned them in
the previous unit (5). Challenge them to answer the
activity without locking at the Appendix. If not possible,
they have the information available on page 115. Check
orally.

Unit 6

2.

w

Decide with your partner what Wh-question words
are qpprgprictg to fill in the blanks. Listen to
check. 4.8 .

Draw students’ attention to the picture and ask a
volunteer to describe it. Then, have them identity the
Glossary words in this activity and invite them to go to
page 108 to look for their meaning. Ask them: What
do you think the conversation will be about? (bees).
Give pairs some time to decide which Wh-question
word best fits each case. Then, play Track 18 pausing
after each word 15 said and write each one on the
beard to check.

Listen carefully and draw lines to show the
intonation of each question. Follow the example.
Qnﬁ

Read instructions aloud and draw students’ attention
to the example. Play Track 19 and pause after the
gxample is given 1o show students how the iine
indicates the intonation in that guestion (going up

at the end of the sentence). Then, to have students
analyze question intonation, play the rest of the track
for them to draw lines for the rest of the questions.
Check by writing the questions on the board and
asking volunteers to draw their answers.

Differentiated Instruction

Activity 1: Use the Choral Response Strategy

to avoid singling students cut when checking the
answers and to give shy students the opportunity to
participate.
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Achievement

Ask guestions to obtain information.

Teaching Guidelines

» Compare guestions with cther types of sentenges.
- Ask guestions about aspects of a topic based on a
model.

Development

. Decide which the purpose of the following
sentences is and match the columns. ¢

To have students compare queastions with other
types of sentences, organize the class into pairs and
have them identify the three sentences in Activity 2.
Then, give them some time to decide the purpose
of each one 50 they may match the columns. Finally,
ask: What is the function of questions? [to ask for
unknown information).

. Ask questions about your favorite animals.

Have pairs agree on an animal (different from the cne
they chose for their preduct), Tell them to go back to
Activity 2 on page 58 to check the structure of the
guestions. Have students take them as a model to
ask similar gquestions about aspects of the animal they
chose. Monitor walking around to check.

&. For homework, look for sources to answer the

questions.

Read the instruction afoud. Ask students to recall

the sources they learned in Unit 3 (dictionaries,
books, reliable onling articles), Explamn they can use
any of these sources to find information to answer
their guestions. Finally, ask the question in the Time
to Shine! box and elicit the answer frem different
students. Encourage them to use a bilingual dictionary
1o find the names cf the animals in English.

Ask students the meaning of “embarrassed”
{nervous, uncomfortabie). Mention that we feel
embarrassed especially when we know that somebody
is watching us. Ask how many people were watching
the show {20 million, including his friends). Finally, ask
the class if they have ever felt embarrassed.

Product: Questionnaire to Obtain Information

As you may recall, in this unit students will create a
guestionnaire to obtain information about different
aspects of an animal. In this lesson, they will write
three open questions to share their doubts about the
animal they chose. Read the first instruction aloud
and suggest that they take questions frorn Activity 2
as a model, Monitor to check their work. This activity
will be your second evidence in this unit; ask students
to file it following the procedure you prefer. Read the
second instruction aloud to assign the homework.

Self-evaluation

Read the questions aloud to make sure students know
what each of them refers to. Tell them to review the
activities they performed in this lesson to answer and
identify their areas of opportunity. Finally, encourage
them to suggest ways in which they may improve.

How can | clarity my doubts about a topic of
my interest?

Ask the question again and encourage students

to answer by recalling how the kids from the
cenversation in Activity 2 used Wh- questions to
express their doubts.

i© ' Differentiated Instruction

Activity 6: Use the Three-minute Pause Strategy ic
give students some time to recall how they practiced
their research skills in Unit 3. Then, invite them to
share the strategies they used during that time.

Unit 6 59
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Achievement

Ask guestions to obtain information.

Teaching Guidelines

* Practice pronunciation of words in questions.
= Check intonaticn when reading questions.
* Clarify meaning of words.

Development

How would you ask a question in which you
only need a “yes” or a “no” as an answer?

Write on the board: How would you ask a question in
which you only need a “yes” or a "no” as an answer?
Invite students to reflect on how they usually ask
these types of questions in their native language.

Read the questions you wrote on page 59,
Activity 5. Use a dictionary to check the
pronunciation of the words. = -

Organize the class the same as in the previous
session. Mave them check the guestions they

wrote and circle the words they don't know how 1o
pronounce. If pessible, ask them to look them up in
an online dictionary (e g., https://goo.gl/Gvhfdg). Draw
therr attention to the audio 1con and have them click

Unit &

it to listen to the word's pronunciation. Have them
follow the same procedure on their own to check all
the words they circled.

Learning to Learn f""i‘

Go to page 116 in the Activity Book and ask volunteers
to read the information provided in the Learning to
Learn section.

. Practice saying your questions using different

techniques to improve pronunciation.

Draw students’ attention to the Mouth Positions for
Pronunciation diagram. Practice together with them
the positions of the mouth, tongue, and teeth for each
of the sounds. Then, give pairs some time to practice
pronunciation of words in the guestions they wrote by
using some of the different techniques suggested in
the Learning to Learn section.

. Practice reading the questions. Check each

other’s intonation.

Ask students to go back to page B8, Activity 2, 1o
recall the intonation pattern for guestions. Then,
give pairs some time te check their intonation when
reading the questions they wrote.

. Read the texis you brought to answer your

questions. Create a glossary for them in the lines
below.

Read instructions aloud and tell students to follow the
steps provided on page 57 Activity 5, to clarify the
meaning of words and create their glossary. Menitor
walking around io provide help if required and invite
pairs to share their words with the class.

" Differentiated Instruction

B9y

Activity 1: In case students cannot use an online
dictionary, use the Mini Lesson Strategy to teach
them how to read phonetic signs in a printed
dictionary. Instruct them that in each entry they

will find the phanetic signs that show the word’s
pronunciation in brackets and in the first pages of the
dictionary they will find a Key to Pronunciation 50 they
can find out how sach sign sounds.

Activity 2: Use the Individualized Feedback
Strategy with pairs that need extra support to
pronounce the words correctly.
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Achievement

Ask guestions to obtain information.

Teaching Guideline

Classify types of guestions.

Development

. Work with your partner to listen and write the

questions. @;ﬁ

Organize the class into pairs and ask them to describe
the picture. Read instructions aloud and play Track 20
for them to get familiarized with the words; encourage
them to repeat the ones they recall and write them

an the board {e.g.; koalas, marsupials, hug, organized,
sleep, meat). Then, play the track again pausing after
each sentence is said to give them time to write the
guestions. Check by asking volunteers to write the
questions on the board.

Classify the questions in the chart.

Draw students’ attention to the chart’s headings and
explain that open questions usually encourage people
to give more information, while closed questions

have short answers like “yes"” or “no.” Give pairs
some time to classify the guestions from the previous
activity according to their type considering the

possible answer for each one. Check by drawing the
chart on the board and asking volunteers to write the
answers.

1 Elicit from the class the meaning of “dilemma”
twhen it is very difficult to decide what to do,
because all the choices seem equally good or equally
bad}. Then, have them explain Ismael’s dilemma (he
won the money he needed, but he could win much
more or lose it all}. Ask the class what option they
would choose.

Product: Questionnaire to Obtain Information

As you may recall, in this unit students will create a
questionnaire to obtain information about different
aspects of an animal. In this lesson, students will use
the information from the texts they brought to write
three closed qguestions. Read the first instruction aloud
and give teams some time to write their questions.
Suggest that they use the examples provided in the
Appendix as a guide. This actvity will be your third
evidence in this unit; ask students to file it following
the procedure you prefer.

Self-evaluation

Read the guesticns aloud to make sure students know
what each of them refers to. Tell them to review the
activities they performed in this lesson to answer and
identify their areas of opportunity. Finally, encourage
them to suggest ways in which they may improve.

How would you ask a question in which you
only need a “yes or a “no” as an answer?

Ask students the question and this time tell them to
share examples in English.

Unit 6 T61
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Achievement

Choose information that answers questions about
specific aspects of a topic.

Teaching Guidelines

- Analyze textual organization.
+ Examine text structure.
» Recognize key words.

Development

What kind of information can you find in a
text about animals?

Ask students; What kind of information can you find
in a text about animals? and invite them to share
information from the texts they used in the previous
lesscn.

Scan the text to find five key words. Write them
down. )

Tell students 1o identify the Glossary words and inviie
them to go to page 108 to read their definition. Then,
go back to page 62 and draw their attention to the
pictures, invite some volunteers to describe them.
Finally, ask one student to read the title aloud and
give students some time to scan the text to recognize

Unit 6

key words. Invite volunteers to share their answers
and ask: What is this text about? (animals that adapt
themselves to survive in the North Pole).

. Underline the tille, double underline subheadings,

draw a square around the infroduction, and a
circle around the conclusion.

Organize the class into parrs, read instructions aloud,
and give them some time to perform the task to
analyze textual organization while you monitor walking
around tc check their wark. Once they have finished,
invite them to take out the texis they are using for
therr products to help them analyze the organization.
Ask: Does it have an index? Is the information
organized into different sections? What is the title?
What are the subheadings? Elicit answers and walk
around to help them check their material.

Learning to Know "€

Go to page 116 in the Activity Bock and ask volunteers
to read aloud the information related to text patterns.
Encourage students to find examples for each pattern
in the texts they brought for their products.

. Write examples for each text pattern. I 5~

Students will continue working in pairs to examine
the structure of the text in Activity 1. Suggest that
they fook for the signal words to find the examples.
Once they have finished copying the sentences from
the text, analyze each example with them, e.g., What
is the text describing? (the polar bear's diet) / What
is the problem? (very cold winters} and the solution?
hibernation, etc.

B g

Differentiated Instruction

Activity 3: Use the Jigsaw Strategy to promote
collaboration. Assign only one pattern from the chart
to each pair and when they have finished, have pairs
share their examples with the class by drawing the
chart on the board and inviting students to write them,
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Achievement

Choose information that answers questions about
specific aspects of a topic.

Teaching Guidelines

- Ask guestions from a model.
- Answer guestions with chosen information.

Development

Learning to Do ™.

Telt students to go to page 116. Read the information
in the first bullet and draw their attention to the
declarative sentences. Show them how they can
write open guestions to ask for those specific aspects
by adding Wh-question words in the beginning and
charging the order of the words. Then, read the
information in the second builet to have them notice
the difference between open and closed questions.
Go through the examples the same way as you did
with the open questions. Stress that when asking
closed questions they don't use Wh-question

words, Also emphasize that in both open and closed
guestiens, when the declarative sentence uses the
verb to be, they don't need an auxitiary.

4, Reread the text in Activity 1. Write three open

questions and three closed quesfions. -

Organize the class into pairs and invite students to
reread the text on the previous page. Suggest that
they use the madels provided in the Appendix and the
rest of the unit to fill in the chart with open and closed
questions.

. Write the answers to your questions.

Students will continue working in pairs to answer the
guestions they wrote in the previous activity, Moniter
while they work tc check.

i Ask students about Ismael’s first reaction (he
wanted to cry). Then, ask them if he saw the
bright side later lyes, he said that at least he appeared
on TV and became famous for ane day}.

Product: Questionnaire to Obtain Information
As you may recall, in this unit students will create a
questionnaire to abtain information about different
aspects of an animal. In this lesson, students will
write the answers to the open and closed guestions
they wrote in the pravicus lessons. Read the
instruction aloud and tell them to check the texts they
brought to answer their guestions. Monitor while they
work to offer help when reguired. This actvity will be
your fourth evidence in this unit; ask students to fiie it
following the procedure you prefer.

Self-evaluation

Read the questions gloud tc make sure students know
what each of them refers to. Tell them to review the
activities they performed in this lesson to answer and
identify their areas of opportunity. Finally, encourage
them to suggest ways in which they may improve.

What kind of information can you find in a
text about animals?

Ask the guestion and encourage students to recall
the different text patterns they learned to explain
what kind of information they can find {descriptions,
prohlems animals face and their solutions,
comparisons with other animals, etc.).

; Differentiated Instruction

Activity 4: After reading the instructions, use the First
of Five Strategy asking students tc use their fingers
as a scale of one to five to express the help they think
they will need to perform the activity. Work closely
with students that need more help.

Unit 6 T63
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_ Quesfionnaire fo Obtain Information

In this sessicn, students will check their questionnaire,
create a glossary and, once it is ready, exchange
it with other classmates for them to answer the
guestions. Read aloud sach of the steps on this page
and have tearns perform the tasks. Menitor closely to
provide help when required.

Remember you always have the option to adapt the
product to your class's needs and interests.

- Assessing my Learning Process

T64

Peer evaluation

Use the rubric to assess the questions you
answered.

Once teams have finished answering the questions,
draw their attention to the rubric so they can use it

1o provide peer assessment. Read instructions aloud
and make sure everybody understands the aspects
they will evaluate before they start. Monitor while they
work to offer guidance if required.

Unit 6

Self-evaluation

. Reflect and complete.

Read the staterment and have students think what
they learned about the topics they chose throughout
the unit by asking guestions. Invite thern to share their
answers once they have written them.

. Look through the unit to recall what you have

learned to learn, to know, and fo do.

Give students some time to leaf through the pages
of the unit so they can recognize the achievements
they attained while working on each of the activities.
Encourage them to share them with their classmates.

. In your notebook, write what you think was

difficult to achieve and what you can do to
improve.

Invite students to write in their notebooks the tasks in
which they still need help. Make sure to record which
students need help so that you may design strategies
to support them individually.

Why Is It Important to Ask Questions?

Finally, organize the class into small teams and read
the title of the unit aloud: Why fs it Important to Ask
Questions? Give them a few minutes to discuss their
answers considering what they learned in this unit.
Finally, ask one person from each team 1o share their
answers with the rest of the class.



Review “-

1 Read tha laxt and underline key words.
PR TR

Vihough O e erma @G Mg gy of M unge ey o Laik
Lo e qware st ey e 0 areups € fon o Hlecn mer

o oF L e
ot e et wrt d et et Son b PEord o e Bert e

7 Underine words you don't understand and look up their maanmg.

3 Wiite three open queshons and thes answers,

4 wnte three closed queshons and thewr answers.

&5

Review

The aim of this section is to have students perform
communicative activities in teams or pairs so they
can practice the skills they learned during the unit. It
is a great opportunity to give individualized support
1o struggling students. Another useful strategy is

to promote tutoring between pairs, so advanced
students may help their classmates. In any case,
manitor them closely while they work on these
activities so they feel confident enough to attain the
achievements by themselves.

Evaluation Tool

Photocopy the self-assessment worksheet provided
and give it to each student so they can evaluate
thermnselves individually. Remember that this
instrument is very useful to help them identify their
own skill gaps so they know where to focus thelr
attention and assume responsioility for their own
iearning process. Don't forget it is very important to

guide students once they have finished working with it
50 they can use their answers 1o set realistic goals by

themselves.

Once you hand out the warksheet to each of your
students, read instructions aloud and make sure they

understand what they have to do. Ask volunteers to

read each of the guestions included and, if necessary,
have them identify the activity in which they practiced

thet skill so they can recall if they could do it or not.
When they finish answering, tell them to paste the
worksheet in their notebooks and give them sorne

time to write the goals they want to attain concerning

the skill(s) they think they need to improve.

Unit 6
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Evaiuation Tool

Self-assessment
Worksheet

Answer each of the questions. If your answer is yes, explain how you did it; if
your answer is no, explain how you can improve.

Name:

Did | choose a topic that interests me?
Did | recognize key words in a text?

Did | create a glossary for a text?

Did | classify types of questions?

Did | write open questions appropriately?

Did | write closed questions from a model?

Did | ask guestions orally with correct
pronunciation and intonafion?

Did | identify different parts of a text?

Did | recognize different text patterns?

Did | answer questions using information
. from a text?

T65A Unité Photocopiable material
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Purpose of

@ Family and Community Environment ,@ Reader

@ Communicative Activity ~ “The World of Advertising,” pp. 77-88, Track 40
" Exchanges associated with media :

@ Social Practice of the Language
Te comment and compare advertisements

(@) Achievements
¢ Explore ads.
+ Understand ads.
* Write information.

& Audio
Tracks 21-23

@ Vocabulary
* ad
* hiliboard
¢ customer
s font
* introduce
* persuade

1@ Learning to Learn
Being a smart custormer

1@ Learning to Know @) Product

Checking punctuation and spelling Ads
/@) Learning to Do . (@) Evaluation tool
Using persuasive techniques in ads Descriptive Valuation Scale
@ Worksheet
 As an extra activity, you can use the Worksheet on
page T122.
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Achievement

Explore ads.

Teaching Guidelines

* Contrast purpose and audience for ads.

- interpret abbreviations and signs that indicate price.

- Reorganize use and size of typography and
punctuation,

Development

Which words and expressions related to ads
do you know?

Ask aloud the question: Which words and expressions
refated to ads do you know? and encourage students
to use previous knowledge to answer. At this point,
you may allow some Spanish words to help them feel
confident enough to express themselves, but always
provide them with the words or phrases in English and
have them repeat after you.

Identity purpose and audience for each ad.
Use words and phrases from the box to fill in the
graphic organizer. i

Have students identify the Glossary words and
invite thern to go to page 109. Ask them to read

Unit 7

the definition of all six words from this unit, Then,

tell them to go back to page 66 and, to have them
contrast purpose and audience for ads. draw their
attention to the ads. Ask: What are they advertising?
{cookies and a perfume). What do you think their
purpose is? (to sell the products). Who do you think
will be interested in buying them? (people who like
cookies, and girls). Explain that the people who may
be interested in buying the products are called the
audience and that the purpose, although in both cases
is selling the product, might be more specific in each
case. Have them read the text of the first ad and ask;
Is it & welltknown product? (no, it is new). Once they
have answered, say: So, in this case, the purpose
might be to introduce the product. Then, have them
read the text in the second ad and ask: What will
happen if you buy the perfume today? (you will receive
a discount); once they have answered, say: So, in this
other case, the purpose is to persuade customers to
buy the perfurne that specific day. Finally, give them
some time to fill in the graphic organizer.

a

Answer. ¢

Organize the ¢lass INto pairs so they may work on this
task to interpret abbreviations and signs that indicate
price. Check orally.

. Circle the correct option. "M‘ffj

Draw students’ attention to the Glossary word in this
actvity (fonts) and ask them to recall its meaning.
Then, give pairs some time to recognize the use and
size of typography and punctuation in the ads from
Activity 1 by working on this task. Check by asking
volunteers to read the sentences aloud.

%« Differentiated Instruction

Activity 2: Use the Open-ended Statement
Strategy saying the first part of both answers and
encouraging students to complete each of them.
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Achievement
Explore ads.

Teaching Guidelines

+ Classify advertised products into categories.
* Compare similarities and differences in the

distribution and use of graphic and textual elements.

Development

. Write number 1 for ads that show food, 2 for ads
of personal care products, and 3 for those of
household products. = "+

Organize the class Into pairs, read instructions aloud,
and have them classify advertised products into

categories while you maonitor watking around to check.

. Compare the texts and pictures in the ads above.

Answer.

Have pairs compare similarities and differences

in the distribution and use of graphic and textual
elements by observing the ads in the previous activity
and answering the questions. Check orally and ask:
Why do you think the distribution is done this way?
{(because images are more attractive and, sometimes,
more effective to persuade people to buy the
products).

Elicit the places where there is publicity
according to the text {TV, radio, billboards, and
magazines). Ask students where else they see
advertisements. Then, ask what the purpose of
publicity is (it tells us when companies introduce new
products; it also tries to persuade people to buy those
products).

Product: Ads g%

In this unit, students will create an ad. In this lesson,
they will create a repertoire of words and expressicns
refated to ads. Organize the class into teams, read
the instruction aloud, and give them some time to
check the ads and activities in this lesson to select
their words gnd expressions. Encourage them to use a
bilingual dictionary to add some other terms. Monitor
while they work and, when they have finished, invite
teams to share their words with the rest of the class.
This activity will be your first evidence in this unit;
once they have their lists ready, ask students to file it
following the procedure you prefer,

Self-evaluation

Read the questions aloud to make sure students know
what each of them refers to. Tell them to review the
activities they performed in this lesson to answer and
identify their areas of opportunity. Finally, encourage
them to suggest ways in which they may improve.

Which words and expressions related to ads
do you know?

Invite students to answer the guestion in English
using the terms they learned during this lesson.

7 Differentiated Instruction

Activity 4: Use the Bubbie Map Strategy to have
students brainstorm different ad categories before
working on this activity.

Unit 7 T67
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Achievement

Explore ads.

Teaching Guidelines

- Evaluate the effact of ads on readers.
r Reflect about the different ways to spread product
information in their own culture.

Development

How is the information presented in an ad?

Ask aloud: How is the information preserited in an ad?
Encourage students to answer by observing the ads
from the previous lesson.

Listen to the ad and circle the product it Is
announcing. {"2@

Explain to students that they will listen to a radic ad
and that they should listen carefully to identify which
of the two potato chip brands it is advertising. Play
Track 21 for them to wark on the task and check orally.

. Evaluate the ads in the previous activity. Check

(v’) the square of the ad that fits each statement.

Organize the class into pairs to have them evaluate the
effect of ads on readers. Read aloud the instructions

Unit 7

and each of the statements to check understanding.
Once you are sure all students understand, have
tham perform the task. Invite pairs to share their
answers and encourage them to give reasoens, even
if they need to use their native language 1o express
therm. Don't forget to provide them with the words or
phrases in English and have them repeat after you.

. Draw o product that is advertised in a similar way.

Ask students; Have you seen/listened to similar ads?
Which products do they advertise? Give them some
tirne te draw the product(s). This activity will help
thern to relax while establishing connections with their
OWN exXperiences.

. Circle how ads are spread out in your fown. ;3

Draw students’ attention to the Glossary word in this
activity {billboard) and encourage them to recall its
meaning. Ask: Where have you seen biflboards? Elicit
answers and read the rest of the words aloud to check
comprehension. Then, tell them to work on the task to
have them reflect about the different ways to spread
product information in their own culture.

Differentiated Instruction

Activity 2: Use the Individual Response Card
Strategy to identify which ad each of your students
prefers. Tell them to take out a recycled sheet and

cut two squares of paper; on one of them they will
write an a and on the other a b. Read aloud each of
the statements from the chart and have your students
show you the letter of their choice. Hf time allows,
organize a brief debate betwesn the ones who prefer
ad a, and the ones wha prefer ad b.
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Achievement

Understand ads.

Teaching Guidelines

+ Use strategies to reinforce comprehension.
- Contrast ways to synthesize information.

Development

. Look at the picture to predict what the ad is

about. Then, read to answer the questions,

To belp students use strategies to reinforce
comprehension, draw their attention to the picture

in the ad and have them mention the foods shown
(wheat, oats, fruits, milk). Ask: What typs of food is
that? (cereals, fruits, dairy). Are they all in El Plato del
Bien Comer? {yes). Then, read the first question and
have them scan the texts to find cognates. Finally, ask
the second guesticn and elicit the answer.

Check the ads in this and the previous lesson
and write two examples for each column. Then,
answer the question, = 7

Te have students contrast ways 10 synthesize
information, have them check all the ads they have
seen so far to identify which of them use oniy key
words, which use key words and phrases, and which

use key wards, phrases, and sentences. Once they
fill in the chart, explain that as they have already
observed, ads mclude only important information to
persuade customers that the product it is announcing
15 precisely what they need.

¥ E Divide the board in three parts. Write the

® following headings on the columns: 1. Perfect
life / 2. Music / 3. Words. Ask students to say
keywords about each concept (1; happy families,
friends, celebrities, glamarous; 2: jingle, memorable,
catchy; 3: ads use powerful words like perfect,
amazing, unbelievable, etc.). Remind students that
advertisements use those tricks to persuade the
customers.

Product: Ads

As you may recall, in this unit students will create

an ad. In this lesson, they will choose the product
they will advertise. Organize the class into teams,
read the first instruction aloud, and give them some
time to write their lists, Encourage them to use a
bilingual dictionary to write the name of the products
in English. Once they have therr lists ready, read

the secend instruction and menitor to check which
product each team chooses.

Self-evaluation

Read the questions aloud to make sure students know
what each of them refers to. Tell them to review the
activities they performed in this lesson to answer and
identify their areas of opportunity. Finally, encourage
them to suggest ways in which they may improve.

How is the information presented in an ad?

Ask the guestion again and encourage students to
mention the different ways in which information is
synthesized,

++  Differentiated Instruction

Activity 6: Use the Jigsaw Strategy to promote
cellaboration. Crganize the ¢lass into teams and
assign each team only one category from the chart.
When all teams have their examples ready, invite
them to share their answers with the class.

Unit 7 T6%9
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Achievement

Understand ads.

Teaching Guidelines

+ Ask questions to obtain information from ads.

- Establish links between sounds and & graphic
representation.

» Check the reliability of ads by asking yes ar ne
guestions.

Development

Why should you analyze information
included in ads?

Write on the board: Why should you analyze
information included in ads? and invite students to
reflect upon the answer. Invite them to share their
ideas.

Look at the ad. Ask two open and two closed
questions. * .-~

Encourage students to recall the differences between
open and closed questions (thay may check the
information included on page 116). Then, organize the
class into pairs so they can formulate guestions to
obtain information from ads. Monitor while they work
to provide help if necessary.

Unit 7

. Listen and write words that match with the sounds

below. 52 ;§

Remind students that in English sometimes the sound
of some letters may vary. Draw their attention to the
letters and then to the ones in parentheses. Encourage
them to say how each of the letters in parentheses
sound in Spanish; this way, they will learn to establish
links between sounds and a graphic representation.
Then, have them reread the information in the ad from
Activity 1 to identify possible answers, Finally, explain
to them that they will listen to the cheese pepperoni
pizza radic ad 50 they can identify which words have
these sounds. Play Track 22 for thern to perform the
task. Check crally.

Learning to Learn " )

Invite students to go to page 117 in the Activity

Book and ask voiunteers to read aloud the advice
provided. Ask them to share experiences in which ads
influenced them to buy a product that was not good or
necessary.

Listen to the dialogue and circle closed
questions. @39

Explain to students that now they will listen 1o a
conversation between two kids to identify closed
questions, Play Track 23 for them to circle the
questions in their books. Check by asking volunteers
to read them aloud. Finally, ask: What do the three
guestions have In cormirmon? (they are asking for the
reliability of the information included in the ads}.

. Choose a food ad from this unit. Adapt the

dialogue using the information contained in it.

Now, students will check the reliability of ads by
asking yes or no guestions following the example from
the previous activity. Tell them to leaf through the
pages of the unit to choose a focd product and use
the information provided to fill in the gaps. Monitor to
offer help when required. When they have finished,
invite volunteers to read their dialogues in front of the
class.

g Differentiated Instruction
Activity 1: If necessary, use the Mini Lesson

Strategy to remind students about the structure of
open and closed questions.
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Achievement

Write information.

Teaching Guideline

Select products and relevant characteristics for ads.

Development

. Write a list of products you would like to advertise.
Vote to choose one.

Explam to students that they are gaing to work in pairs
to write an ad. Tell them that the first thing they must
do is to select their products. Read instructions aloud
and give them some time to create their lists and vote
while you monitor walking around. Encourage them to
use a bilingual dictionary to write therr lists,

Then, ask the guestion in the Time to Shine! box and
encourage different students to share their answers,

. Use the graphic organizer to write the most
relevant characteristics of the product you chese.

Explain that now they should select the most relevant
praduct characteristics for the ads. invite them to use
the graphic organizer writing the name of the product
in the middle and one characternstic in each of the
circles around it.

i Have two students read the guestions on page
83 ("Do | really need it?" "ls it good for my

health?”). Then, ask the class to explain how we can
answer those questions (we can find out if we need a
product when we ask ourselves if we are going to use
it frequently and if it is going to make our life easier;
also, it is important to check the amount of sugar, salt,
fat, and calories in the food we buy).

Product: Ads ...

As you may recall, students will create an ad. In

this lesson, they will write the characteristics of the
product they chose. Organize the class into teams,
read the instruction aloud, and suggest that they
create a graphic organizer similar to the one in activity
6 tc describe their product. This activity will be your
second evidence In this unit; once they have their
descriptions ready, ask students to file them following
the procedure you prefer.

Self-evaluation

Read the guestions aloud to make sure students know
what each of them refers to. Tell them to review the
activities they performed in this lesson to answer and
identify their areas of opportunity. Finally, encourage
them to suggest ways in which they may improve.

Why should you analyze information
included in ads?

Ask students the guestion again and encourage them
to answer including what they learned during this
lesson.

Differentiated Instruction

Activity 6: Use the Stimulate Student Senses
Strategy. Tell students to close their eyes and think
of the product they chose; then, to recall how it looks,
how It tastes {In case it is edible), how it smells, how
it feels, and what sounds it makes. Then, have them
think how they feel when they use it or consume it.
Finally, have them open their eyes and write therr
descriptions,

Unit 7 ™m
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Achievement

Wiite information,

Teaching Guidelines

» Write prices, characteristics, phone numbers,
e-mails, and special promotions.

- Complete sentences to form ad content.

- Organize information for ads.

Development

Which strategies do effective ads use?

Ask students: Which strategles do effective ads use?
and invite them to share their ideas.

Write specific information for your ad.

To have students write prices, characteristics, phone
numbers, e-mails, and special promotions related to
the product they chose, read instructions alcud and
draw their attention to the graphic organizer tc check
if they have any doubts. Organize the class into pairs
and have them mvent a name for their product and fill
in the rest of the squares with details about . Monitor
while they work to check.

Unit 7

2. Complete the phrases and sentences using the

information you wrote in the previous activity,

Students will continue working in pairs to complete
phrases and sentences to form their ad content. Read
each aspect aloud to check comprehension and then
have students complete them using the information
they have already written in the previcus activity.

Learning to Do ™.

Go to page 117 in the Activity Book and ask volunteers
to read the information related to persuasive
technigues. Emphasize the examples to clarify each
strategy and ask for some others,

. Organize your information in the template. 7 7

Tell students to use the template provided to organize
the information for their ads. Manitor while they work
to offer help when required.

. Differentiated Instruction

Activity 3: Use the Group Based on Goals Strategy
to differentiate tasks depending on the students” skills
or knowledge. You may ask advanced students to
include at least one of the persuasive strategies they
read about in the Appendix, while struggling students
may only include the sentences they wrate in Activity 2.
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Achievement

Wirite information.

Teaching Guidelines

+ Select graphic resources to elaborate an ad.
» Check spelling and punctuation.

Development

Select or create images for yourad. & -~

Organize the class into pairs and read instructions
aloud. Give students some time to select graphic
resources to elaborate their ad. Remind them that
images are extremely important and they also transmit
meassages so they should be very carefu! when
selecting them. Explain they may use cutouts, print
them, and paste them or draw them.

Learning fo Know "7

Tell students to go to page 117 Ask volunteers to read
aloud the information included in this section. Clear up
any doubt they may have concerning the tips provided.

5. Use the checklist to cormrect spelling and

punctuation. 7

Draw students’ attention to the checklist and read
each statement aloud to make sure they understand
what it refers to. Then, give pairs some time to check
spelling and punctuation using it. Tell them that if

any of their answers is “no,” they should make the
necessary adjustments.

Ask what useful information many ads may

' offer (the product or service price and
information about the retailers). Then, ask: Other than
that, how reliable is publicity? Have them discuss in
small groups and share their conclusions.

Product: Ads ©

As you may recall, in this unit students will create

an ad. In this lesson, students will write a list of
sentences, phrases, and key words for their ad. Read
the first instruction aloud and tell them to follow the
modsls provided in this unit to do it. Monitor while
they work to offer help when required. Then, read the
second instruction and give thern some time to check.
Suggest that they use the checklist from Activity 6 to
do so. This activity will be your third evidence in this
unit; ask students to file it following the precedure
you prefer. Finally, read the third instruction aloud and
explain to them that they should decide what material
to use (cardboard, markers, scissors, glue, etc.) so
they may bring it to use during the following session.
They should also bring the graphic material they will
use in their ad.

Self-evaluation

Read the guestions aloud to make sure students know
what each of them refers to. Tell them to review the
activities they performed in this lesson to answer and
identify their areas of opportunity. Finally, encourage
them to suggest ways in which they may improve.

Which strategies do effective ads use?

Ask the guestion again and encourage students 1o
mention some of the persuasive strategies they
learned in this unit.

% : Differentiated Instruction

Activity 4-5: Use the Think-Pair-Share Strategy
trying to form pairs in which one of the students may
tutor the other. Be sure to highlight the contribution
of both students; e.g., one student tutors another

10 check the ad, but the one being tutored draws
beautifully.

Unit 7 173
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In this session, students will finish their ads. Read
aloud sach of the steps on this page and have teams
perform the tasks. Manitor closely to provide help
when required.

Remember you always have the option to adapt the
product to your class's needs and interests.

" Assessing my Lediming Pl_'OCé_:SS

T74

Peer evaluation

As a class, comment and compare all the
adverlisements you presented.

Fost all the advertisements in a place where all your
students can see them. Read aloud the instructions
and each of the aspects 10 evaluate, and invite the
class to express their opinions, always asking them to
give reasens to support them,

Unit 7

Self-evaluation

. Check the answer that expresses your preference

and give reasons.

Read instructions and explain to students that they
should choose the statement that best expresses
what they enjoyed the most doing during this unit.
Once they have checked it, they should give reasons
to explain their choice.

. Look through the unit to recall what you have

learned fo learn, to know, and fo do.

Give students some time to leaf through the pages
of the unit so they can recognize the achievaments
they attained while working cn each of the actvities.
Encourage them to share them with their classmates.

. In your nolebook, write what you think was

difficult fo achieve and what you can do to
improve.

Invite students to write in their notebooks the tasks In
which they still need help. Make sure to record which
students need help so that you may design strategies
to support them individually.

What Is the Purpose of Ads?

Finally, organize the class into small teams and read
the title of the unit aloud: What /s the Purpose of Ads?
Give them a few minutes to discuss their answers
considering what they learned in this unit. Finally, ask
one person from each team 1o share their answers
with the rest of the class.
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Review

The aim of this section is 1o have students perform
communicative activities in teams or pairs so they
can practice the skills they learned during the unit. It
is a great opportunity to give individualized support
to struggling students. Another useful strategy is

1o promote tutoring between pairs, 5o advanced
students may help their classmates. In any case,
moenitor them closely while they work on these
activities so they feel confident enough to attain the
achievements by themselves.

Evaluation Tool

Photocopy the descriptive valuation scale provided,
cut the sheet into two halves, and use each cne to
evaluate a different student. Remember that this
instrument breaks down the different aspects that
must be considered to make sure your students
attained each of the achievements. In this case, you
are provided with a numeric scale in which b is the
highest scere. Check ) the square that corresponds
to the student achievernent.

Don't forget that when you have assessed all your
students, you may use this information to identify the
aspects in which maost of your students need support
50 that you may be able to design strategies that can
help them improve gradually throughout the scheol
year, as learning is a cyclical process. Feel free to go
back to reinforce knowledge and skills during the next
unts.
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Evaluation Tool
Descriptive Valuation Scale
Name:

Aspect

1. Sentences, phrases, and key words
confribute to make the product attractive.

2. The ad includes prices, phone numbers/
e-mails, and special promaotions.

3. Information is welt organized.

4. The ad includes affractive graphic
resources.

5. Spelling and punctuation was checked.

T Evaluation Tool
Descriptive Valuation Scale
Name:

Aspect

1. Sentences, phrases, and key words
contribute to make the product attractive.

2. The ad includes prices, phone numbers/
e-mails, and special promaotions.

3. Information is well organized.

4. The ad includes aftractive graphic
resources.

5. Spelling and punctuation was checked.

T75A  Unit7
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What Do Legends Tell Me
About Other Cultures?

@ Recreational and Literary Environment (@ Reader
-@')‘._ Communicative Activity “Where Do We Come From?” pp. 89-100, Track 41
Understanding onesetf and others :

@) Social Practice of the Language
To read brief legends from different cuitures to
compare similarities and differences

@y Achievements
¢ Explore children's legends.
* Participate in the reading of legends.
¢ Compare the components in legend writing.

.@ Audio
Tracks 24-26

@ Vocabulary

* character

* climax
conflict
development
narrator
setting

* 8 & 0

@) Learning to Learn
Comparing and contrasting

{@®: Leaming to Know
Characteristics of legends 1@: Product

lllustrated Venn Diagram

1@ Learning to Do

+ Using adjectives in descriptions s {@) Evaluation tool
[ Dif'ferentjating present and past tenses Self-evaluation and Peer Fvaluation Cards

@ Worksheet
As an extra activity, you can use the Worksheet on
page T123.

T76A
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Achievement

Explore childran's legends.

Teaching Guidelines

- Activate previous knowledge to anticipate content.
- Analyze legend structure.

Development

Who are usually the main characters of
legends?
Ask aloud the guestion: Who are usually the main

characters of iegends? and encourage students to use
their previous knowledge to answer.

Learning to Know "#

Tell students to go to page 118. Draw their attention
to the graphic organizer and invite volunteers to read
aloud the characteristics of legends. Explain to them
that in this unit they will be reading some legends so
they may go back to this crganizer any time they need
to analyze an aspect from the legends they will read.

Look at the picture and fill in the blanks. * j

Tell students to open their books to page 109 to
check the Glossary words corresponding to this unit.

Unit 8

Invite volunteers to read the definitions aloud and ask
students to give examples for each of them in stories
they have read. Then, have them go to page 76 and
draw therr attention to the picture. After telling them
she is the character of a very famous Mexican legend,
ask: Who is she? (La Llgrona). Then, ask: Do you
know what the conflict in that legend is? (she lost her
children}. Have them write the answers in their books.
Next, encourage students to share ail the detalls they
know about this legend. Remember there are different
versions, so accept all answers and tell them that it

is common for legends to have different versions as
some of them have been passed down orally from one
generation to the next.

. Look at the picture. Answer. = 7

Organize the class into pairs, draw students’ attention
to the picture, and ask one volunteer to describe it la
king and two women holding a baby). Read aloud the
instructions and the guestions, and tell pairs to work
on the task so they can activate previous knowledge
to anticipate content. Monitor to provide any help they
may need. Finally, ask pairs to read their answers
aloud.

. Listen to the legend. Use words from the box lo

label its parts and show its development. 4 i

“+

Have students identify the Glossary words In this
activity (development and climax} and ask volunteers
to explain their meaning. Read aloud the other words
in the box to check students’ comprehension. Then,
explain to them that they will listen to a legend that is
part of the Jewish tradition. Play Track 24 for students
to follow the reading in silence and give pairs some
time to analyze the legend structure by labeling its
parts. Check orally.

Differentiated Instruction

Activity 2: [f you think some of your students might
struggle tc answer the second question, use the
Think-Pair-Share Strategy. Try to form pairs in which
one of the students may tutor the other to identify the
conflict.

Activity 3: After you have checked, use the Flow Map
Strategy to help students visualize the development
of the legend. Draw four rectangles connected by
arrows and ask volunteers to draw the scenss that
correspend to the introduction, the conflict, the
climax, and the ending.
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Achievement

Explore children's fegends.

Teaching Guidelines

- Review the function of graphic and textual
cornpenents.

- Express personal experiences and emctions related
to the content of a legend.

Development

Learning to Do ™

Go to page 118 in the Activity Book and ask volunteers
to read the information related to adjectives,

. Describe the characters from “King Solomon and
the Baby.” Then, retell the legend.

Organize the class into parrs and have them use

their dictionanes to find adjectives to describe the
characters. When they have finished, ask parrs ic

share their answers. Finally, ask the class: What is the
confhict? leach wornan claims the baby is hers}. What is
King Sofomon decision? {to cut the baby into two haives
and give each woman one half). What happened at the
end? (he finds out who the mother is).

5. Circle the option that applies to you.

To review the function of graphic and textual
components, read sloud the sentence in the text
bubble and ask: What is the function of the picture?
{to show the main characters or the conflict). What

is the function of the text? (to explain in detall what
the story is about). Have them circle their answer and
guide them to conclude that both components help us
understand what the legend is about.

6. Answer.

Organize the class into teams and have them express
personal experiences and emotions related to the
content of King Solomon and the Baby by answering
the questicns. Ask teams to share their conclusions.
Finally, ask aloud the Time to Shine! guestion and elicit
that both legends are very old stories and they are part
of cultural traditions.

Have a volunteer explain the meaning of setiing
{time and place of an event in a story). Ask if
the text says when it happened (no). Then, ask where
the story started {in a fores?).

Product: lllustrated Venn Diagram  ::

In this unit, students will create an iliustrated Venn
Diagram in which they will compare two legends from
different cultures. tn this lesson, they will choose

the two legends that they will compare and they will
describe their characters. Read the first instruction
aloud and give them some time to wiite their lists. You
may suggest that they use electronic devices to look
for the legends online. If not pessible, try 1o provide
them with books that include legends. Monitor to
check that the legends they choose are from different
cultures. Then, read the second instruction aloud and
give them some time to describe the characters using
a dictionary and illustrate them. This activity will be
your first evidence in this unit; ask students to file it
following the procedure you prefer.

Self-evaluation

Read the guestions aloud to make sure students know
what each of them refers to. Tell them to review the
activities they performed in this lesson to answer and
identity their areas of opportunity. Finally, encourage
them to suggest ways in which they may improve.

Who are usually the main characters of
legends?

Have students answer considering the characiers
from the legends they have read about so far {they are
often people who really existed, like kings or heroes,
but it is hard to teli if their stories are truel.
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. Draw the settings of “Excalibur.” Write a briet

description for each. ‘j

Draw students’ attention to the Glossary word
{setting) and ask volunteers to define it using their
own words (time and place of & story). Then, invite
students to create images from what they heard in
the previous activity by drawing the settings.

. Circle the words you don’t understand and create

a glossary for this legend. ;* -

¥
Ask students: Do you remember which strategies
you can use to find out the meaning of words you

don't understand? Elicit that in the last two units,
they created glossaries by inferring the meaning of
the words from their context or by using a dictionary.
Read instructions aloud and encourage them to
use different strategies tc define new words and

! : expressions from Excalibur. Monitor while pairs work
- o : to offer any help they may need and when all of them
have finished, invite them to share their words by
writing them on the board to create a class glossary
for this legend.

% Draw the of Excallbur. Wiite a bret description for sach. 'o‘

3 Circle the words you gon't understond and create o glossary for this
logend. T ¥ & . -

i : & Differentiated Instruction

Activity 3: Use the Individualized Feedback
Strategy to help struggling students to create their
glossaries by guiding them to infer the meaning of the
words taking the context into account.

Achievement

+ Explore children's legends.
+ Participate in the reading of legends.

Teaching Guidelines

* Follow a read-aloud.

s Create images from what is being heard.

+ Use different strategies to define new woerds and
exprassions.

Development

What do all legend setfings have in
common?

Ask aloud: What do alf fegend settings have in
common? Invite students to share their ideas.

1. Listen and follow the reading. j..¢

Ask students:; Have you ever heard about King Arthur
and his Round Table? Elicit answers and explain that in
this lesson they will work with a legend that explains
what happened to this king when he was a baby. Play
Track 25 and invite students 1o follow the reading.

T78 Unit 8
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Achievement

Participate in the reading of legends.

Teaching Guidelines

« Classify types of characters (main and secondary)
from their actions.

« Contrast speech characteristics of the narrator and
characters.

* Compare structures of expressions in the present
and the past.

Development

. Classify the characters from "“Excalibur.”

.

QOrganize the class into pairs and draw their attenticn
to the graphic organizer. Ask; What do you think is the
difference between main and secondary characters?
ithe actions of the main character are more important
in the story). Give them some time to classify the
characters in Excalibur considernng their actions.
Check orally.

Read the following sentences, Write an Nt it was
said by the narrator, and a Cif it was said by one

of the characters. i\ .

Students will continue working in pairs to contrast
speech characteristics of the narrator and characters.

Read instructions aloud and have them complete the
task while you monitor walking around. Check orally.

Learning to Do "8

Go 1o page 118 in the Activity Book and ask volunteers
1o read the information related to the way in which
they can diffarentiate present and past.

. Reread the legend. Write two examples for each

column in the chart. ¥ 3

Have pairs compare structures of expressions in
present and past tense in Excalibur's dialogues.
Tell them to check again the auxiliaries and time
expressions in the Appendix. Check by asking

volunteers to write the sentences on the baard.

Ask students what the Mayan gods wanted

" after they created the Earth (creatures to thank
them for their creation) and what the problem was
(the animals couldn't speak and praise the gods}.

Product: lllustrated Venn Diagram

In this lesson, they will describe the settings of the
two legends they chose. Organize the class into
teamns, read the instruction aloud, and give them some
time to wirite their descriptions and llustrate them.
Encourage them to use a bilingual dictionary. This
activity will be your second evidence in this unit; ask
students to file it following the procedure you prefer.

Self-evaluation

Read the guestions aloud to make sure students know
what each of them refers to. Tell them to review the
activities they performed in this lesson to answer and
identify their areas of opportunity. Finally, encourage
them 1o suggest ways in which they may improve.

What do all legend settings have in
common?

By rereading the setting descriptions, guide students
1o conclude that all the legends they have read so far
occurred many years ago.

4§ Differenfiated Instruction

Activity 6: Use the Three Minute Pause Strategy
to give students sorme time to mentally summarize
the information related to legends they have learned
so far {(structure, auxiliaries, ime exprassions). After
tha three minutes, invite volunteers to share therr
answers,
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Achievement

Participate in the reading of legends.
- Campare the components in legend writing.

Teaching Guidelines

- Organize sequence of events in a legend.

+ Compare characteristics of characters, settings,
objects, etc.

+ Dictate and write how an aspect in a legend is
similar or different in various cultures.

Development

What does the conflict in a legend usually
show?

Write on the board: iWhat does the conflict in a legend
usually show? [nvite students to reflect upon the
answer by recalling the conflicts in the legends they
have read so far,

Listen and order. Qok
Organize the class into pairs and explain to them that
this time they will listen to an Arabic legend. Have
them read the titie aloud and elicit if they have ever
read or heard legends of Sinbad. Encourage them to

Unit 8

share. Once they have done so, play Track 26 for them
to arganize the sequence of avents in that legend.
Check orally.

. Filinthe chart. ~. -

Students will continue working in pairs to fill in the
chart in which they will compare characteristics of
characters, settings, and conflicts of the three legends
they have read. Monitor while pairs work to offer help
when required. Check by drawing the chart on the
board and inviting velunteers to write their answers.

Learning to Learn s

Invite students to go to page 118 in the Activity Book
and ask volunteers tc read the information provided
in the Learning to Learn section. Ask students fc give
some other examples.

. Listen to your teacher and write.

Explain to students that you will dictate some
sentences to describe how some aspects in the
legends they have read are simifar or different so
they may have a model to follow. Tell them that they
must write the sentences in their books. Dictate the
sentences provided in this Guide, and Invite volunteers
to write them on the board so you can check spelling
and punctuation with the class. When they have
finished writing, analyze each of the sentences with
the ciass, asking them if the description given is
comparing, contrasting, or bath.

Differentiated Instruction

Activity 2: If necessary, use the Jigsaw Strategy to
encourage collaboration. Assign each pair only one
legend or aspect to describe. Once ail pairs have their
descriptions ready, invite them to share them with the
rest of the class by filling In the corresponding space
on the chart that you will draw on the board.
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Achievement

Compare the components in legend writing.

Teaching Guidelines

- Select aspects to compare.
- Express simitarities and differences orally.

Development

. Select one aspect and two legends from this unit
to fill in the blanks.

Organize the class into teams. Explain to them that
they must select one aspect (characters, setting, or
conflict) and two of the legends they have read in this
unit so they can compare them. Have them fill in the
blanks. Monitor walking around to check.

. Write a description of the aspect you chose in
edch of the legends.

Explein to teams that they should describe the aspect
they chose in the two legends giving as many details
as they can. Give them some time to do so while you
walk around to offer any help they may need and to
check their descriptions.

6. Explain to your classmates the differences and

similarities this aspect has in the two legends,
S

Tell teams te analyze the descriptions they wrote

in the previous activity so they are able to find the
similarities and differences. Once they have them
clear, invite teams tc express them 1 their classmates
orally. Tell them to use the connectors provided in the
Learning to Learn section on page 118.

2" Ask students what Zeus ordered Prometheus
" and Epimetheus to do (to create men and
animals, and to give them a gift). Bemind themn that
Epimetheus gave all the gifts to the animals; tell
students to mention the gifts (strength, speed, warm
fur, wings}. Ask what Prometheus gave 1o men (firg,
which he stole from the gods).

Product: llustrated Venn Diagram _::.

As you may recall, in this unit students will create an
illustrated Venn Diagram in which they will compare
two legends from different cultures. In this lesson,
they will describe the conflicts of the legends they
chose. Organize the class into teams, read the
instruction aloud, and give them some time to write
their descriptions. Encourage them to use a bilingual
dictionary. This activity will be your third evidence in
this unit; ask students to file it following the procedure
you prefer.

Self-evaluation

Read the questions aloud to make sure students know
what each of them refers to. Tell them to review the
activities they performed in this lesson to answer and
identify their areas of opportunity. Finally, encourage
them to suggest ways in which they may improve.

What does the conflict in a legend usually
show?

Ask students the question again and encourage them
to answer considering what they have tearned during
this tesson. Explain to them that, in legends, the
conflict is usually between good and evil.

© - Differenfiated Instruction
Activity 6: Use the Group Based on Goals Strategy
to differentiate tasks Advanced students might

perform it as indicated, while struggling students may
only mention the aspects that are similar or different.

Unit 8 81
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Achievement

Compare the components in legend writing.

Teaching Guidelines

- Relate similarities and differences to create
descriptions,
- Create images to illustrate a comparison.

Development

Which aspects are similar in all the legends?

Ask students: Which aspects are similar in all the
legends? and invite them to share their ideas.

Choose adjectives from the box to write
descriptions.

{Organize the class into small teams, read instructions
aloud, and have them perform this task writing
descriptions for the main aspects of the legends they
read in this unit. Emphasize word order. Monitor while
teams work to check.

. Fillin the Venn Diagram describing the similarities

and differences from the legends you chose.
Nustrate it. = 3

Read instructions aloud and draw students’ attention
to the Venn Diagram. If they are not familiar with this

Unit 8

type of graphic organizer, explain to them that in the
middle they must write similarities and in the two
sides they must write the differences. Tell them to
use the descriptions they wrote on page 81, Activity
5, and that they can also add words from the previous
activity if they like. Also tell them tc use comparing
and contrasting connectors to relate similarities and
differences to create descriptions. Once they have
their descriptions ready, give them some time to
create images to llustrate their comparisons. Suggest
that they use different styles, sizes, and colors for
their fonts to make their diagrams more atiractive.
Manttor to give teams feedback.

i 7 Differentiated Instruction

Activities 2: Use the Think-Pair Share Strategy
within the teams to promote peer tutoring. Cen't
forget to always highlight the contributions of avery
team member.
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Achievement

Compare the companents in legend writing.

Teaching Guidelines

- Check spelling and punctuation.
* Adjust graphic and typographic resources in
descriptions.

Development

3. Check the sentences in your Venn Diagram.

Lod
ki
&

Ask students to go to page 117 to recall the tips to
check spelling, punctuation, and grammar that they
learned in the previous unit. Once they do so, read
aloud the instructions and each of the guestions to
ensure comprehension. Give teams some time 1o
check their work while you monitor.

4. Exchange your Venn Diagram with another team.
Use the checklist to give and receive feedback.

Read aloud the instructions and each statement in the
checklist to ensure all students understand. Explain
that they must check the “yes” or “no” square, and
they can also write a comment suggesting to their
classmates how 1o improve, Then, tell teams to get
together with another team so they can exchange

their books to practice peer assessment. Monitor to
check all comments are respactiul,

. Make necessary adjustments fo your Venn

Diagram.

Once teams have received feedback from the other
team, give them some time to adjust graphic and
typographic resources in descriptions as well as their
texts in case they need to.

. Present to your class.

[nvite teams to present their Venn Diagrams to their
classmates, explaining the differences and similarities
they found about the aspect they chose.

Ask students to describe the end of the story
(the shaman told David that he could become a
legend one dayl. Ask them how David felt and what
they would do to hecome a legend (answers may vary}.

Product: llustrated Venn Diagram

As you may recall, in this unit students will create an
illustrated Vienn Diagram in which they will compare
two legends from different cultures. in this lesson, they
will describe similarities and differences based on the
descriptions they already have. Organize the class into
teams, read the first instruction aloud, and give them
some time to write their descriptions. Encourage them
to use adjectives and connectars correctly. Once they
have finished, give them some time to create images
to iflustrate each aspect they compared or contrasted.
This activity will be your fourth evidence in this unit; ask
students to file it following the procedure you prefer.
Don't forget to tell students 1 choose and bring the
material they will use to create their Venn Diagrams for
the following session.

Self-evaluation

Read the guestions aloud to make sure students know
what gach of them refers to. Tell them to review the
activities they performed In this lesson to answer and
identify their areas of oppertunity. Finally, encourage
them to suggest ways in which they may improve.

Which aspects are similar in all the legends?

Ask the question and encourage students to look at
the graphic organizer provided in the Learning to Know
section on page 118 to answer.

i . Differentiated Instruction
Activity 3: Use the Mini Lesson Strategy to review

the tips to check spelling and punctuation that
students iearned in the previous session.

Unit 8 T83
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In this session, students will create their Venn
Diagrams. Read aloud each of the steps on this page
and have teams perform the tasks. Monitor closely to
provide help when reguired.

Remember you always have the option to adapt the
product to vour class’s needs and interests.

T84

Peer evaluation

Get with another team and tell them what you
learned from their presentation.

Once all teamns have presented their diagrams, read
the instructions and each statement aloud to make
sure students understand thern. Have them get
together with another team to give and receive peer
assessment. Monitor to check all comments are
respectful.

Unit 8

Self-evaluation

. Complete the statement.

Give students some time to leaf through the pages of
the unit to review the legends they read and chocse
their favorite. Encourage themn to give reasons for their
choice,

. Look through the unit to recall what you have

leamned to learn, to know, and to do.

Give students scme time to leaf through the pages
of the unit so they can recognize the achievements
they atteined while working on each of the activities.
Encourage them to share them with their classmates.

. In your notebook, write what you think was

difficult to achieve and what you ¢can do to
improve.

Invite students to write in their notebooks the tasks in
which they still need help. Make sure to record which
students need help so that you may design strategies
to support them individually,

What Do Legends Tell Me About Other
Cultures?

Finally, organize the cless into small teams and read
the title of the unit aloud: What Do Legends Tell Me
About Other Cultures? Give therm a few minutes to
discuss their answers considering what they learmned
in this unit. Finally, ask one person from each team to
share their answers with the rest of the class. Have
them reflect that it is important to always respect

the differences other cultures might have and to use
similarities to establish links with them.
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Review

The aim of this section is to have students perform
communicative activities in teams or pairs so they
can practice the skills they learned during the unit. It
is a great opportunity to give individualized support
to struggling students. Another useful strategy is

to promote tutoring between pairs, s¢ advanced
students may help their classmates. In any case,
monitor them closely while they work on these
activities so they feel confident enough to attain the
achievements by themselves.

Evaluation Tool

Photocopy the self-evaluation/peer evaluation format
and give one to each of your students so they may use
it to assess themseives and one of their classmates
during the presentation of their stories. Remind them
that self-evaluation will help them increase their
responsibility and autonomy and 1o reflect critically
about their own performance. Peer evaluation will
probably provide them with relevant feedback as it

is generated by someone who “speaks the same
language.”

Read each of the aspects sloud tc make sure
everybody understands what each of them refers to.
Assign one classmate tc each of your students for
the peer evaluation (different from the ones that have
already given him/her feedback before) and explain
that they should be extremely respectful with their
comments.

Unit 8 T85



" . Evaluation Tool

Self-evaluation Card

Name:

Aspect

Yes

No

Comments

1.

| described similarities between
the two legends,

2. | described differences between

the two legends.

3. | used connectors appropriately.

4. | used adjectives appropriately.

5. | created attractive illustrations for

my diagram.

6. My conclusion showed what |

learned in this unit.

Peer Evaluation Card

Name:

Aspect

Yes

No

Comments

. My classmate described

similarities between the two
legends.

. My classmate described

differences between the two
legends.

. My classmate used connectors

approprictely.

. My classmate used adjectives

appropriately.

. My classmate created attractive

illustrations for his/her diagram.

. His/Her conclusion showed what

he/she learned in this unit.

T8SA

Unit 8

Photocopiable material



(@) Academic and Educational Environment . 7% Reader

@ Communicative Activity ~ “The Magical Mexican Food” pp. 101-112, Track 42
Exchanges associated with specific purposes '

/) Social Practice of the Language
To interpret and compare information in & graphic

&y Achievements
~ » Explore illustrated texts about the ingredients in
Mexican gastronomy.
¢ Interpret written information in Illustrated texts.
* Write sentences that describe information in an
infographic.

@y Audio
Tracks 27-28

1) Vocabulary

e dish
¢ flavor
* gastronomy
® mixture
s shrimp
* stew
7 Learning to Learn . 7Z) Product
Tips for creating infographics Infographic
#@)- Learning to Know . 72 Evaluation tool
Recognize present tense Checklist
@) Leaming to Do . {®-Worksheet
« \Writing descriptions As an extra activity, you can use the Worksheet on
¢ Using connectors page T124.

T86A
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Achievement

Explore illustrated texts about the ingredients in
Mexican gastronomy.

Teaching Guidelines

- Anticipate theme, purpose, and audience from
graphic and textual components.

+ Distinguish the relation between visual and written
information.

* Recognize graphic connectors and determine the
information they link.

Development

What words related to food do you know?

Ask: What words related to food do you know? Elicit
food vocabulary students already know.

Look ot the infographic. Answer the questions.

-1
&

Have students identify the Glossary words in this
activity and tell them to go to page 110 to read their
definitions and give examples. Then, ask them to go
back to page 86 and, to have them anticipate theme,
purpose, and audience from graphic and textual
components, invite volunteers to describe the pictures

Unit ¢

and then tell the class to scan the written information.
Organize the class into small teams and read aloud
guestions a, b, and e. Give them some time to
discuss ana write the answars. Then, ask seme
volunteers to share them with the class.

Next, to have them distinguish the reiation
between visual and written information, read aloud
guestion d and elicit answers from different students.

After that, draw their attenticn to the arrows in the
right bottom corner to have them recognize graphic
connectors and determine the information they link.
Read guestion e aloud and again elicit answers from
different students.

Invite students to share some other varieties of
tamales they know and their preferences. Encourage
them also to share on what occasions they usually eat
them.

Finally, ask: Do you think it 1s attractive to read
infographics? Why or why not? Listen to their opinions
and also invite therm to share if they have designed
infographics before.

- Differentiated Instruction

L

Activity 1: Use the Speedometer Strategy to catch
the attention of kinesthetic students. Explain that
they will use therr arms to show whether or not they
understand the purpose of creating an infographic.
Emphasize that it is a way to capture the attention of
mary readers because you are reinforcing concepts
and data using visual resources. 11 is very important
that all your students understand this since the
product they will create 1s an infographic.
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Achievement

Explore illustrated texts about the ingredients in
Mexican gastronomy.

Teaching Guidelines

* Establish textual organization patterns.
+ Ask guesticns about new words and expressions to
include them in their repertoires,

Development

2. Use words from the box to identity the aspects
that are included in each section of the
infographic.

Have students go to page 86 to watch how the text is
organized. Explain that each graphic resource is used
to present a specific aspect. Then, go to page 87 and
ask a volunteer o read the words in the box to check
comprehension. Organize the class into pairs and
give them some time to perform the task in order to
establish textual organization patterns,

3. Circle words you don't understand and create a
glossary. Then, work with another pair to ask them
for the words they included.

Students wilt continue working in pairs to create
their glossanes for the infographic. Ask them to talk

about the strategies they have been using in the last
units to find out the meaning of the words they don't
understand {infer it through the context and use a
dictionary). Manitor while they write their words and
definitions to offer any heip they may need. When

all pairs have finished, have them get organized inic
small tearns by getting together with another pair.
Explain they will ask guestions about new words and
expressions the other team wrote so they will be able
to include them in their repertoires.

: Have students underiine all the foods
mentioned on pages 104-105 and write them
on the board {corn, chili peppers, beans, avocados,
squash, tomatoes, sweet potatoes, cacaot, Ask them
if these foods are still used in Mexican modern
cuisine.

Product: Infographic = -

In this unit, students will design an infographic to
describe a Mexican dish. In this lesson, students

will work in teams to write a list of Mexican dishes
and they will vote to choose one. Organize the class
into teams, read the first instruction aloud, and have
them draft their lists on a sheet of paper. Once they
have them ready, they should vote to choose the
dish that they will describe in their infographic. Then,
read the second instruction aloud and explain that for
homework they should research information about
that dish. Remind them about the research skills they
learned in Unit 3 {they can research in books, surfing
the web, or asking specialists, in this case, their
relatives).

Self-evaluation

Read the questions aloud to make sure students know
what each of themn refers to. Tell them to review the
activities they performed in this lesson to answer and
identify thetr areas of opportunity. Finally, encourage
them 1o suggest ways in which they may improve.

What words related to food do you know?

Invite students to answer the guestion including the
words they learnad in this lesson

i Differentiated Instruction

Product: Use the Gather Background Information
Strategy before teams start working. Ask: Where's
your family from? What dishes are traditionally served
gt horme? tnvite students to share.

Unit ¢ T87



Lesson

T88

(N

% Leok at the infegraphic and, without reading, say what It Is about.

CHILI PEFPER

Mexico's mask smaring

Chuli peppers are the ma g recient
n Mesiean pastronuimy

e
B stiee thus

ot a s ulsbarne
Callial capearm i

Did you know that. Wilbur
Sl erered o mtethug 1
h - 44 pepper ib

e
Lonrts s

et n

thwe e uth
T heme are u I
more than o
d y
L dwf;f‘cn.nl habanero
\;:;L A g chiltepin
ok, L
5 pilyuin
/W 3 de irbol
¢ e huttest
S varielies are nat Y fe]rnn;)
£ Mexican, People | jalapedio

RN

holp to batn calaries.

= Lhey have vitamans, protems and mnecals

+ tradihanat dectors use them ta treat
prapirafary diseases

aTe creahng new 5+ F) morron

/

., vamehes around [/

b othewotld 7
~ e

4 Usten ond clrcle the part of the infographec that is reiated o
the conversation. " i

- Wnte tve open queshons about the infographic. "u, e

Time o Shine!

Wwhet 1radianm grshies n
yeur tevwn use ¢hnl pepps®

Achievement

Interpret written information in illustrated texts.

Teaching Guidelines

- Understand general sense from visual and graphic
information.
Listen to the reading of textual information and
establish links with visual information.

- Ask gquestions to check understanding.

Development

How can you imagine things you don’t
know?

Ask: How can you imagine things you don't know?
Elicit ideas from different students.

Look at the infographic and, without reading, say
what itis about. .+

Read instructions aloud and have students understand
the general sense of this infographic considering only
visual and graphic information. Elicit answers from
different students, encouraging them to give details

{it is obvious that it is about chili peppers) such as the
data given in the burning scale or the interesting facts.

Unit ¢

2.

L

Listen and circle the part of the infographic that is
related to the conversation. j zr‘ﬁ

Tell students to identify the Glossary word in the
infographic from Activity 1 and invite them to read

its definiticn on page 110 and give some examples
using it. Then, explain to them that they will listen to
a short conversation that refers to one aspect from
the infographic. Play Track 27 for them to listen to the
reading of textual information and establish links with
visual information. Check by asking them to show you
what they circled.

Write five open guestions about the infographic.
Ask students: Which are the open questions? (the
cnes that start with a Wh-guestion word and have
long answers). Organize the class into pairs, read
instructions aloud, and give them some time 1o ask
questions to check understanding. Suggest that they
use the infermation on page 116 in the Appendix at
the end of their books in case they need to recall how
1o write the guestions. When all pairs have finished,
invite them to ask their questions aloud and have the
rest of the class answer them. Ask the questicn in the
Time to Shine! box and elicit answers from different
students; encourage them to specify which variety of
chili is used in each case.

Differentiated Instruction

Activity 3: Use the Mini Lesson Strategy in case
vou feel that the entire class needs reinforcement
concerning the use of Wh-question words to ask open
guestions.
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Achievement

Interpret written information in illustrated texts.

Teaching Guidelines

- Classify ways to express present tense.
» Compare ways to express descriptions.

Development

Learning to Know 7.

Go to page 119 in the Activity Book. Read aioud and
explain the squares in the graphic organizer.

Write examples from the infographic on the
previous page. % 7

Organize the class into pairs and have them scan the
infographic on page 88 to find examples for each of
the ways to express present tense. Draw the chart on
the beard and have voluntears write their answers.

Leaming to Do ™

Explain that the aim of writing descriptions is to give
detalls about something. Go to page 119 and elicit
examples for each category (superlatives: the most

delicious, the oldest, stc. / sensory words: colorful,
spicy, oily, etc. / adjectives: fresh, juicy etc.).

. Find descriptions in the infographics from this and

the previous lesson that mean the same as the
ones below.

Students will continue working in pairs to compare
ways 10 express descriptions. When all tearms have
finished, ask; Which of the two descriptions do you
prefer? Why? Explain that although they mean the
same, the second ones are more attractive and that's
why they were included as a headlines.

il Bemind students that Mexican cuisine changed
after the Spanish conguest. Ask them what the
Spanish introduced into Mexico (park, chicken, beef,
sheep, dairy products, fried foods). Tell them to recall
the cther factor of change in the 18th century
{immigration; there was a mixture with French,
German, Chinese, and Itaiian cuisines).

Product: Infographic .

In this lesson, students will write the description for
their headline. Organize the class into teams, read
the first instruction aloud, and give them some time
to share the information they brought and identify
key words {they may circle them in the texts or

write them down in their notebooks). Then, read the
second instruction and have them follow the models
included in this and the previous lesson to write their
descriptions considering both the information they
have and who will read their infographic (audience).
This activity will be your first evidence in this unit, ask
students to file it following the procedure you prefer.

Self-evaluation

Read the guestions aloud to make sure students know
what each of themn refers to. Tell them to review the
activities they performed in this lesson to answer and
identify their areas of opportunity Finally, encourage
them to suggest ways in which they may improve.

How can you imagine things you don't
know?
Invite students to answer the question. This time

have them include the information they learned in this
lesson related tc descriptions.

¢ " Differentiated Instruction

Activity 4: Use the Jigsaw Strategy to promote
collaboration. Assign one column to each pair and then
have them share their answers with the class.

Unit 9 T89
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Achievement

Write sentences that describe information in an
infographic.

Teaching Guidelines

» Choose key words.

+ Order words in a sentence.

- Link words and sentences using connectors.
- Organize sentences in a paragraph.

Development

How can you link two concepts or ideqs?

Ask students: How can you fink two conceprs or
ideas? and encourage them {c answer using previous
knowledge.

Listen and filin the blanks. g,k 4

Have students identify the Glossary word in this
activity and invite them to read its meaning on page
110; ask them to give examples. Then, have them
go back to page 90 and draw their attention to the
picture. Ask: What dish is this? (mole). Do you like
it? Explain that they will listen to sorme information
related to this dish. Read instructions aloud and play
Track 28 for them to fill in the blanks. Then, play it
again, pausing after sach answer is said tc check.

Unit 9

Learning to Learn ¢

Invite students to go to page 119 in the Activity Book
to read the tips for creating infographics.

. Identify who will read your infographic.

-

.

Organize the class into teams and read the instruction
aloud. Give them some time to answaer;, monitor to
check. Remind them it is important to keep this in
mind so they can choose appropriate language for the
possible readers.

Reread the text in Activity 1 and write key words
related to each of the aspects below.

Students will continue working in teams. Draw their
attention to the headings of the chart and explain that
they should reread the text from Activity 1 to chocse
key words for each of the aspects they will include in
their infographic.

Learning to Do "9

Ask students to go to page 119 and draw their
attention to the chart of connectors in the Learning
to Do section. Ask volunteers 1o read the information
provided and elicit some other exarmples for each of
them.

Follow the instructions. £ +

Students will work with their teams to order and link
the key words they chase in sentences that they will
include in their infographic. If possible, they will also
link sentences using the connectors they learned.
Finally, they will organize sentences in paragraphs.
This way, they will have their descriptions ready.
Monitar while teams work to offer feedback and
check.

¥ - Differentiated Instruction
Activity 4: Use the Individualized Feedback

Strategy with struggling students to help them write
and link their sentences.
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Achievement

Write sentences that describe information in an
infographic.

Teaching Guideline

Include graphic resources for descriptions.

Development

Wirite a headline for an infographic about mole.
I
Organize the class into teams and have them recall
the characteristics that a headline must have. You
may suggest that they check the information provided
on page 119 in the Learning to Learn and Learning

to Do sections. Once they have seen it, give them

a few minutes to write an attractive headline for an
infographic about mofe.

Draw organizers to write your sentences. Use
graphic connectors to link them.

Students will continue working in teams to organize
the descriptions they wrote in Activity 4 using
graphic resources. Go back to page 86 to show them
the example of graphic connectors (arrows) in the
infographic. Tell them they may choose to use this
rescurce instead of words. Monitor while they work.

] Ask students what people usually do on
celebrations like Independence Day (they
gather and eat). Ask them if they put food on the altars
on the Day of the Dead. Help them conclude that food
brings people together and remind them that ail those
celebrations are also an important part of their culture.

Product: Infographic ‘s

As you may recall, in this unit students will design

an infographic to describe @ Mexican dish. In this
lesson, they will decide what aspects they will include
and write sentences to describe them. Organize the
class into teams, read the first instruction aloud, and
explain to them that this time they will decide what

to include. Suggest that they check the chart on page
90, Activity 3, to get ideas, but encourage them to
write the ones they think are relevant. Once they have
specified which aspects, read the second instruction
aloud. Have them check the key words they identified
in Lesson 2 and use them to write sentences for

each aspect. Encourage students to link them using
appropriate connectors. Monitor while they work to
check, This activity will be your second evidence in this
unit; ask students to file it following the procedure you
prefer,

Self-evaluation

Read the questions aloud to make sure students know
what each of them refers to. Tell them tc review the
activities they performed in this lesson to answer and
identify their areas of opportunity. Finally, encourage
them to suggest ways in which they may improve.

How can you link two concepts or ideas?

Ask students the question and this time invite them to
explain how they use the connectors they learned in
this lesson.

¢ = Differentiated Instruction

Activity 5; Use the Stimulate Students’ Senses
Strategy before working on this activity, Tell students
to close their eyes and recall how rmofe smells,
tastes, and {ooks. When they open their eyes, read
instructions afoud and invite students to use the
sensory detalls they recalled about molfe to write their
headlines.

Unit 9 ™
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Achievement

Write sentences that describe infarmation in an
infographic.

Teaching Guideline

Create an infographic to present information.

Development

How can | improve my work?

Write on the board: How cah | improve my work?
Invite students to share ideas.

Crganize the class into teams. Explain to them that in
this session they will create an infographic to present
information about mofe to practice for the elaboration
of their product Tell them that now they already have
all the elements, they just need to put them together
following the tips they read on page 119. Give teams
some time to discuss and decide which images they
will include and suggest that they divide the tasks
armong the team members. While some of them
create visual resources, the others may work on the
texts. Tell thern that night now they are just creating a
draft. Explain that for their product they can use other

Unit 9

types of resources to design their infographic such as
free online tools. Monitor while teams work to provide
feedback or any help they may need.

. Differenfiated Instruction

Activity 1: Use the Think-Pair Share Strategy within
the teams to promote peer tutoring. Don't forget

to always highlight the contribution of every team
member; e.qg., one student tutors another to write the
descriptions, but the one being tutored designs the
infographic.
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Achievement

Write sentences that describe information in an
infographic.

Teaching Guideline

Check use of capital and lowercase letters and
punctuation.

Development

. Use the checklist o correct punctuation and the
use of capital and lowercase letters.

Organize the class inte teams and guide them to use
the checklist to verify and correct the use of capital
and lowercase letters and punctuation. Read each
statement aloud to ensure comprehension and then
give teams some time to check by themselves while
you menitor walking around.

. Present your infographic to another team. Give
and receive feedback.

Tell teams to get together with another team to
present thair infographic. Remind them to use the
peerassessment worksheet to give feedback to the
other team.

4. Make necessary adjustments. -

Give teams some time to correct any aspect they
think they may improve after the feedback they
received. Monitor to check their work,

v Ask students where you can find Mexican foed
" nowadays (luxury restaurants all around the
worldl and who prepares it (international chefs). Ask
them if they knew that Mexican cuisine is very famous
in other countries.

Product: Infographic

As you may recall, in this unit students will design

an infographic to describe a Mexican dish. In this
lesson, they will draw graphic organizers to write

their descriptions. Organize the class intc teams,

read the first instruction aloud, and give them some
time to perform the task while you monitor to provide
feedback. Emphasize that colors and shapes should be
attractive for the readers. This activity will be your third
evidence in this unit; ask students to file it following
the procedure you prefer.

Read the second instruction aloud and remind
them they can use both physical and/for digital
resources to create their infographic. in case they are
digital, they should check the tools for homework so
they can learn how to use them efficiently

Self-evaluation

Read the questions aloud to make sure students know
what each of them refers to. Tell them to review the
activities they performed in this lesson to answer and
identify their areas of opportunity. Finally, encourage
them to suggest ways in which they may improve.

How can | improve my work?

Ask the guestion and encourage students to
explain the strategies they used in this lesson (self-
assessment and peer assessment).

. Differentiated Instruction

Activity 4: Use the Group Based on Goals Strategy
allowing struggling students to adjust infographics
with less written information.

Unit 9 T93
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infographic

In this session, students will design their infographic
using the resources they chose. Remind them they
already have the headlines, descriptions, and graphic
organizers ready In their portfolios. Read alcud each of
the steps on this page and give teams some time 0
prepare their products. Then, invite them to present.

Remember you always have the cption to adapt the
product 1o your clzss’s needs and interests.

194

Assessing my Learning Process -

Peer evaluation

As a class, comment and compare all the
infographics you presented.

Post ali the infographics in a place where all your
students can see them. Read alcud the instructions
and each of the aspects tc evaluate, and invite the
class to express their opinions, always asking them to
give reasons to support them.

Unit 9

Self-evaluation

Reflect and complete.

Read the instructions and the statements aloud and
guide students 1o check the steps they followed to
design their infographics so they may decide which of
them were the easiest and which of them the mest
challenging.

. Look through the unit to recall what you have

lecirned to learn, to know, and to do.

Give students some time to leaf through the pages
of the unit so they can recognize the achieverments
they attained while working on each of the activities.
Encourage them to share them with therr classmates.

. In your notebook, write what you think was

difficult to achieve and what you can do to
improve.

Invite students to write in their notebooks the tasks in
which they still need help. Make sure to record which
students need help so that you may design strategies
to suppart them individually.

What Do You Know About Mexican Food?

Finally, crganize the class into small teams and read
the title of the unit aloud: What Do You Know About
Mexican Food? Give them a few minutes to discuss
their answers while you walk around and monitor. Ask
one person from each team to share their answers
with the rest of the class. Encourage them to share

if they learned something new by working on the
activities of this unit.
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Review

The aim of this section 15 to have students perform
communicative activities in teams or pairs so they
can practice the skifls they learned during the unit. It
is a great opportunity to give individualized support
to struggling students. Another useful strategy is

to promete tutoring between pairs, so advanced
students may help their classmates. In any case,
monitor them ciosely while they work on these
activities so they feel confident enough to attain the
achieverments by themselves.

Evaluation Tool

Photocopy the checklist provided to evaluate each
student’s participation individually. This checklist

is intended as an organizer of key aspects to be
considered during the elaboration and presentation
of the infographics. It will help you emit a qualitative
evaluation, as you will be able to write any comment
or observation concerning each of the aspects.

Unit 9

T95



. Evaluation Tool
Checklist

Name:

Yes | No Comments

Do they use appropriate
visual and textual resources
considering their audience?

Do they write a striking
headline?

Do they include interesting
images?

Do they use aftractive fonts
and colors for the organizers?

Do they write clear and
concise sentences?

Do they use appropriate
connectors fo link words
and/or sentences?

Do they use present tense
correctly?

Do they check punctuation?

Do they use capital and
lowercase letters correctly?

T95A  Unit9 Photocoplable material



How Can We
Help Others?

Unit ngwiew -

@ Family and Community Environment ' (%) Reader

@ Communicative Activity “How May | Help You?” pp. 113-124, Track 43
Exchanges associated with the environment :

(@) Social Practice of the Language :
To interpret and use expressions to offer and receive j{) . How May
help o | Help You?
. ] : A stery about helpful peopie i
'@“ AChlevem_ents . +&  Writien by [smael Centeno
* Explore dialogues containing expressions to offer : S A

Fi :‘ *
and ask for help. ST , E@z“‘"@
* Exarmine ways to offer and ask for help. ; ‘ - ) q%g%
* Exchange expressions used to offer and ask for ' b
help. N
@ Audio

Trac<s 29-33

1@): Vocabulary
e apologize
* bow
* by heart
* |leave somebody alone
L]
L ]

reject
relative
. 1@ Product
@) Learning to Learn Dialogue

Tips to “read” body language
. . 1@ Evaluation tool
{®: Leaming to Know Aubric
Expressions to ask for and offer heip o
_ ¢ 7@):Worksheet
@ Learning to Do As an extra activity, you can use the Worksheet on
Writing a dialogue to ask for or offer help page T125.

T96A
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Achievement

Expiore dialogues containing expressions to offer and
ask for help

Teaching Guidelines

» Use contextual clues to compare situations in which
help is asked for and given.
» Establish the relationship between participants.

Development

Which are the parts of a diclogue?

Ask: Which are the parts of a dialogue? Elicit
answers encouraging students to use their previous
knowiedge.

Listen and write the letter that corresponds in the
square provided. é;ﬁ

Draw students’ attention to the picture and ask: What
do they have in common? {in all of them there is

one person who is helping another). Explain to them
that they will listen to the dialogues between the
characters in each of the pictures. Teil them to pay
special attention to contextual clues so they can use
them to compare the situations and decide which
dialogue matches each picture. Play Track 29 for them

Unit 10

to perform the task. If necessary, play it again to
check.

. Match the columns.

Organize the class into pairs and ask volunteers to
read aloud each of the dialogues. Guide them to use
correct intonation, volume, and rhythm. Once the
three dialogues have been read, have pairs estabiish
the relationship between participants by matching the
columns. Check orally.

. Draw an experience in which you offered or

received help.

Read the instruction aloud and give students some
time to draw their experience. Tell thermn to include
details such as the place, facial expressions, time of
day, etc. Monitor walking around while thay work.

Share your experience with a partiner. & f

Once all students have finished drawing, crganize the
class into pairs and have them share their experience
by asking and answering the guestions provided.
Monitor to provide them with vocabulary words they
may need and to encourage them to speak in English
all the time. After a few minutes, invite scme pairs to
share their experiences with the class.

¢ ' Differenfiated Instruction

Activity 4: Instead of working in pairs, you may

use the Open-ended Statement Strategy to heip
struggling students to describe their experiences by
providing therm with the first part of the sentence,
e.g. | wasin... /I helped Dad... Be sure to ask them
to repeat the complete sentence after you.
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Achievement

Explore dialogues containing expressions to offer and
ask for help.

Teaching Guidelines

+ Contrast elements that are part of the structure of
dialogues.
- Generate 1deas about the function of silences.

Development

. Listen to the dialogue. Circle the greeting, draw
a square around the body, and underline the
farewells. Qfsoﬁ

Organize the class into pairs. Divide the board in two
halves, write Greetings and Farewells as headings,
and nvite volunteers to write examples for both
(Greetings: Hit What's up? Hello! Good morning/
evening/night; Farewells: Bye, Goodbye, See you!
Have a nice day). Then, ask; How would you choose
which one to use’ (it depends on the relationship we
have with the other person, how formal or informal we
want to be}. Invite them to give examples (What's up?
with friends, Good morning with the teacher). Then,
read instructions aloud and give pairs some time to
work on the task to contrast elements that are part of
the structure of dialogues. Check orally.

6. Discuss.

Draw students’ attention to the picture in Activity 5
and ask the guestion aloud so they can generate ideas
about the function of silences. Explain that there are
not "“correct answers,” but that they should consider
details such as the boy's facial expression, his posture,
the sigh they heard during the dialogue to infer the
meaning of the boy's silence.

. Practice reading the dialogue with a friend. Then,

answer the questions. -

Remind students they learned in Unit 1 what volume,
rhythm, tone, and body language are, and they have
been using them throughout the rest of the units.
Ask: Why is it important to use them when acting out
a dialogue? (to convey meaning and emotions). Read
the instructions aloud and give pairs some time to
rehearse the dialogue. Once they have finished, have
therm answer the questions for self-assessment.

Have students tell what was going on with
Jenny's grandma (she was struggling with a
bottle of juice). Ask them what Jenny offered to do when
she said “| will give you a hand” {to open the bottle).

Product: Dialogue ' zx

In this unit, students will write and act out a short
dialogue in which they will ask for or offer help. In
this lesson, students will decide the situation for
their dialegue. Organize the ¢lass into pairs, read the
instruction gloud, and have them draft their lists of
situations. Once they have them ready, they should
choose one situation. This activity will be your first
evidence in this unit; ask students to file it following
the procedure you prefer.

Self-evaluation

Read the guestions aicud to make sure students know
what each of them refers to. Tell them to review the
actwvities they performed in this lesson to answer and
ident/fy ther areas of opportunity. Finally, encourage
them to suggest ways in which they may improve.

Which are the parts of a diaglogue?

Invite students to answer the question including the
concepts they recall from this lesson.

Differentiated Instruction

Activity 7: Use the Speedometer Strategy to catch
the attention of kinesthetic students. Explain that they
will use their arms to show whether or not they could
read the dialogue using body language and prosodic
rescurces {volume, rhythm, and tone) appropriately.

Unit 10 T97
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Achievements

+ Explore dialogues containing expressions to offer
and ask for help.
- Examine ways to offer and ask for help.

Teaching Guidelines

» Differentiate tone, pace, and volume effects
between the person receiving help and the cne
asking for it.

« Paraphrase the reasen to ask for help.

- Detect known words and expressions as indicators
to segment the sound chain.

Development

What words or phrases to ask for or offer help
do you know?
Ask: What words or phrases to ask for or offer help do

you know? Encourage students to mention the ones
they learned in the previous lesson.

Listen, read, and answer. @;@ Ny

Draw students’ attention to the Glossary word in this
activity lrejected) and invite them to go to page 110
to read its definition. Ask: What 1s the opposite of
rejected? (accepted). Then, ask them: Has sormebody

Unit 10

ever rejected your help? Listen to the students’
experiences and be sure to provide them with the
vocabulary they may need. Play Track 31 for them tc
follow the reading. Ask the question aloud and elicit
the answer. Finally, play Track 31 again; this time, tell
them to pay special attention to intonation and volume
because they will need this information for working on
the next activity.

. Compare the way the two kids speak. Analyze

the tone of voice in each case.

Organize the class into pairs, read instructions aloud,
and have them perform the task to differentiate
tone, pace, and volurne effects between the person
receiving help and the one whao is offering it. Check
orelly.

. Listen, read, and explain the reason to ask for

help using your own words. aszﬁ

Draw students’ attention to the picture and ask a
volunteer to describe it. Play Track 32 for them to
follow the reading. Then, have themn paraphrase the
reason given by Elsa to ask for help. Finally, encourage
students to share if they have ever helped their
community in a similar way.

. Follow the instructions.

Read the instructions aloud one by cne, guiding
students to follow them. First, give them some

time to scan the text to detect known words and
expressions. Once students have done it, create a
class list by inviting them to read the words aloud as
you write them on the board; elicit their meanings.
Finally, explain to students that being familiar with
those words and their sounds will help them read the
text more fluently, with appropriate tone and rhythm.
Ask volunteers to read aloud, and interrupt them to
model when necessary. Don't farget to congratulate
the class stressing that they already have a broad
vocabulary that they can use to cammunicate in
English.

¢ Differentiated Instruction

Activity 3; Use the Individual Response Card
Strategy 10 help shy or struggling students participate
without the fear of being heard. Ask students to write
the answer on a strip of paper and pass it 1o the front.
Read answers aloud when you receive them.
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Achievement

Examine ways to offer and ask for help.

Teaching Guideline

Compare the composition of questions and answers in
exchanges to ask for and offer help.

Development

. Reread all the dialogues in this and the previous

lesson. Fill in the chart.

To have students compare the composition of
questions and answers in exchanges to ask for and
offer help, organize the class into pairs and invite them
to check all the dialogues they have read in this and

the previous lesson. Encourage them to identify the
expressions used to ask for or offer help as wel! as their
answers. Have pairs write them in the corresponding
celumn. Monrtor while they work to offer help when
required. Check by drawing the chart on the board and
inviting volunteers to write the answers.

Prepare a short role-play in which you will use
two expressions from the chart above. Have your
classmates guess the situation.

Explain to students that a role-play is a short
presentation in which they will pretend to be

somebody else. Tell them to think of a situation in
which sormebody asks for or offers help, and give
them some time to pfan their presentation answering
the questions provided. Encourage them to use body
language, gestures, and facial expressions to make
the situation more explicit, as they will only say two
phrases from the chart above {one to ask for or offer
help and one to answer}. After a few minutes, invite
pairs t0 act out their role-play and encourage the class
to guess it. Finally, read the question in the Time to
Shine! box and invite students to share expenences.

Regarding Carlos's problem, ask students if
Jenny called a teacher {no), or if she helped
Carlos to fight (no}. Then, ask them if she used words
and how (yes, she told the boy to leave Carlos alone,
and she offered to get some ice for his head).

Product: Dialogue '

As you may recall, in this unit students will write

and act out a short dialogue in which they will ask

for or offer help. In this lesson, students will create

a diagram with sentences to ask for and offer help.
Organize the class into pairs, read the instruction
aloud, and give them some time to design their
diagrams on a sheet of paper; encourage them to be
creative. Then, have them copy the sentences and
expressions from the chart in Activity 5. Tell them to
leave some space as they may continue writing seme
other sentences from the next lessons. This activity
will be your second evidence in this unit; ask students
to file it following the procedure you prefer.

Self-evaluation

Read the questions aloud tc make sure students know
what each of them refers to. Tell them to review the
activities they performed in this lesson to answer and
identify their areas of opportunity. Finally, encourage
them to suggest ways in which they may improve.

What words or phrases to ask for or offer help
do you know?

Invite students to answer the question. This time have
them include the new expressions they learned in this
lesson.

: . Differentiated Instruction

Activity 5: Use the Choral Response Strategy to
check the expressions students wrote on the chart.
Have them use appropriate intonation and correct their
pronunciation if reguired.

Unit 10 199
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Achievement

Examine ways to offer and ask for help.

Teaching Guidelines

- Review ways to accept or reject help.
» Classify expressions to offer and ask for help,
considering courtesy and empathy.

Development

Do you use the seme language to speak to
everyone around you?

Ask students: Do you use the same language to speak
to everyone around you? Encourage them to reflect
upon their answers taking into account personal
experiences.

Learning to Learn 2.

Invite students to go to page 120 in the Activity Bock
to read the tips provided. Encourage volunteers to
act out some of the facial expressiens described and
have the class “read” what they are communicating
according to the tips they have just read.

Unit 10

1. Listen and discuss. g, )

Have students identify the Glossary expression in
this activity (leave me alone] and tell them to read
the definition on page 110. Go back to page 100 and
draw their attention to the picture and invite students
to "read” the boy's body language. Play Track 33 for
them to listen while they follow the reading. Organize
the class into pairs, read the two guestions aloud,
and give them some time to discuss their answers.
Finally, invite pairs to share their conclusions. Stress
that, in this case, the silence of the boy has a totally
different meaning than the one they analyzed before
(n. 97 Activity 8). Ask them: What selerments did you
consider to make your inference? {body language, the
expressions used afterwards, the tone of voice).

- Modify the diciogue to make the boy accept his

mother’s help. -

Students will contimue working in pairs to review ways
to accept or rgject help. Read instructions aloud and
encourage them to give voice to the boy and write a
reason that explains why he is acting that way (second
linel and to suggest a way in which he accepts his
mother's help (fourth ling). Monitor while they work to
check they are including the expressions they learned
in the previous lesson. When everybody has finished,
mvite pairs to read their dialogues aloud.

Learning to Know '2°

Go to page 120 in the Activity Book and invite
volunteers to take turns to read the expressions
provided in the graphic orgarizer. Oraw their attention
1o the arrow In the left and explain that all expressions
are respectful, but that the ones on the top of both
lists are more courteous, Ask: Who would you use
them with? (older people, unknown people).

. Read the following situations. Choose an

appropriate expression for each.

Organize the class into small teams, read instructions
aloud, and invite volunteers to read aloud each of

the situations to ensure they have understood all

of them. To classify expressions to offer and ask for
help, considering courtesy and empathy, give teams
some time 1o write a suitable expression for each of
the cases; monitor to offer help if required. When all
teams have finished, have them share their answers
by reading therm aloud.

Differentiated Instruction

Activity 2; Use the Think-Pair Share Strategy to form
pairs in which one may tutor the other to modify the
dialogue. Be sure both of them contribute with ideas.
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Achievement

Examine ways to offer and ask for help.

Teaching Guideline

Compare ways to demonstrate attention, support, and
gratitude in different cultures.

Development

. Match the columns. ~. = =

Have students identify the Glossary words in this
activity and invite them tc read their definitions on
page 110. Then, ask them to go back to page 101 and
draw their attention to the pictures on the left side.
Ask them: What are all the people in the pictures

doing? {demonstrating attention, suppaort, or gratitude).

Invite volunteers to read the descriptions on the right
side and have the class match each of them with the
corresponding picture. Once they have answered,
ask them to explain how they usually demonstrate
attenticn, support, and gratitude to the people in their
own culture, and encourage them to compare the
different ways shown on this page and their own by
saying what they all have in common.

: Remind students that Jenny didn’t know how
to help the cormmmunity. Ask them what her
grandma suggested (she said Jenny could take care of
trees and plants, or avoid throwing garbage in the
streets).

Product: Dialogue ;3=

As you may recall, in this unit students will write and
act out a short dialogue in which they will ask for or
offer help. In this lesson, they will plan the details

of the dialogue so they can choose an appropriate
language. Organize the class into pairs, read the
instruction aloud, and give them some time to decide
and write down the details. Monitor while they work
to check. This activity will be your third evigence in this
unit; ask students to file it following the procedure
you prefer. Once they have finished, invite them to
complete the diagrams they created in Lesson 2 with
the new exprassions they learned in this lesson.

Self-evaluation

Read the questions aloud to make sure students know
what each of them refers to. Tell them to review the
activities they performed in this lesson to answer and
identify their areas of oppertunity. Finally, encourage
themn to suggest ways in which they may improve.

Do you use the same language to speak fo
everyone around you?

Ask students the question and this time invite them 1o
explain how the expressions they use vary depending

on the relationship they have with the person they are
talking to.

: Differentiated Instruction

Activity 4: Use the Gather Background Information
Strategy to find out if any of your students ceme from
a different culture or have a close relationship with
people from different cultures. If so, invite them to
share how they usually show attention, support, or
gratitude.

Unit 10 To1
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Achievement

Exchange expressions used to offer and ask for help.

Teaching Guidelines

+ Select situations to exchange expressions of help.

- Plan what 1t is going to be said and solve doubts
about words and expressions.

+ Adjust pronunciation of specific sounds in words tc
imprave compreheansion.

Development

How do | write a dialogue?

Write on the board: How do ! write a dialogug? Invite
students to share their ideas.

Draw a situation in which you may ask for or offer
help.

To have students select a situation to exchange help
expressions, organize the class into pairs and give
them a few minutes to agree cn a situation and draw
it including as many details as they can.

Unit 10

2,

w

Plan the details.

Students are already familiarized with these guestions
s0 they will oniy need a few minutes to answer therm
while you monitor to check.

Learning to Do ',

Ask students to go to page 120 in the Activity Bock
and draw their attention to the Learning to Do section.
Ask volunteers to read the information provided in the
graphic organizer and elicit examples for each step.

wd

Write your dialogue. 7 ;

Students will plan what it is going to be said by
following the steps provided on page 120. Be sure
to monitor closely soyou are able to help them solve
doubts about words and expressions. Check that
they are using appropriate language according to the
relationship of the participants.

. Follow the steps to improve pronunciation. ; =

To have pairs adjust pronunciation of specific sounds
in words to improve comprehension, read aloud the
instructions and each of the steps and give pairs some
time to perform the tasks. Monitor clesely to assess
the procedure and the pronunciation.

¥ - Differentiated Instruction
Activity 3: Use the Individualized Feedback
Strategy with struggling students who may need
more help to write their dialogues monitaring them
closely.

Activity 4: Use the Mini Lesson Strategy in

case most of your students have forgotten the
pronunciation tips they learned in Unit 6. Tell them to
go to page 116 and review them guickly.
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Achievement

Exchange expressions used to offer and ask for heip.

Teaching Guidelines

+ Explore solutions to communication problems.
- Offer and ask for help, and adjust gestures, body
language, and facial expressicns to convey meaning.

Development

. Suggest a solution in case you face any of the
following problems.

Tell students to get together with the same classmate
they worked in the previous session. Read aloud

each of the situations presented in this activity

and give pairs some time to explore solutions to
communication problems while you monitor to provide
them with vocabulary they may need to answer.

Once ail pairs have finished, invite them to share their
answers with the rest of the class.

. Present your dialogue to another pair. Use the
checklist to give and receive feedback.

Tell pairs to get together with another pair so they can
use the checkiist to assess each other. Once both

pairs have presented their dialogues, give them some
time to offer and ask for help to adjust gestures, body

language, and facial expressions to convey meaning.
Monitor while teams work to give them feedback.

1 Ask a volunteer tc recall the Glossary
expression that involves good memory (by
heart}. Then, encourage students to say by heart two
of the sentences related to helping others that Jenny
said (If you help others, they will assist you when you
need it too, our lives would be much better). Finally,
ask them if they agree with Jenny {answers may vary).

Product: Dialogue :J 7

As you may recall, in this unit students will write

and act out a short dialogue in which they will ask

for or offer help. In this lesson, they will write their
dialogues using everything they learned during the
guided practice. Organize the class inte pairs, read the
first instruction aloud, and give them some time to
write while you monitor to check. This activity will be
your fourth evidence in this unit; ask students to file it
following the procedure you prefer.

Read the second instruction aloud and invite
students to go to page 110 to check the meaning of
the Glossary expression (by heart). Explain to them
that it may be useful for them to fearn their parts by
heart, but that they don't have to get stressed if they
cannot remember every single word because they can
always improvise.

Self-evaluation

Read the questions aloud to make sure students know
what each of themn refers to. Tell them to review the
activities they performed in this lesson to answer and
identify their areas of opportunity. Finally, encourage
them to suggest ways in which they may improve.

How do | write a dialogue?

Ask the question and encourage students to explain
the steps they foliowed to do it.

Unit10 T03
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in this session, students will have a few minutes to
rehearse their dialogues following the same procedure
they did during the guided practice. Suggest that
they use the checklist from Activity 8, on page 103,
to assess themselves. Once all pairs are ready, invite
them to present.

Remember you always have the option to adapt the
preduct to your ¢lass's needs and interests.

Peer evaluation

Use the rubric to assess another pair's dialogue.

Once all teams have presented their dialogues, draw
their attention to the rubric so they can use it to
provide peer assessment. Read instructions aloud and
make sure everybody understands the aspects they
will evaluate before they start. Monitor while they
work to offer guidance if reguired.

Unit 10

Self-evaluation

Answer.

Read both questions aloud and have students review
the activities from this unit to recall the aspects they
considered to use appropriate exprassions when
offering and asking for help.

. Look through the unit to recall what you have

learned to leam, to know, and to do.

Give students some time 1o leaf through the pages
of the unit so they can recognize the achievements
they attained while working on each of the activities.
Encourage themn to share them with their classmates.

. In your notebook, write what you think was

difficult to achieve and what you can do to
improve.

Invite students to write in their notebook the tasks in
which they still neaed help. Make sure to record which
students need help so that you may design strategies
to support them individually.

How Can We Help Others?

Finally, organize the class into small teams and read
the title of the unit aloud: How Can We Help Others?
Give them a few minutes to discuss their answers
while you walk around and menitor. Ask one person
from each team to share their answers with the rest
of the class.



Review

i Dascribe o situahon In which you can offer or ask for help.

T Write tha details. B

Pl e s

cengthnrship oetaeer st eant

1 Wrile approprate greetings.

4 Wnte the body of your ditlegue inciuding appropnate expressions.

3 Write appropricte farewells.

105

Review

The aim of this section is to have students perform
communicative activities in teams or pairs so thay
can practice the skills they learned during the unit. It
is a great opportunity to give individualized support
to struggling students. Another useful strategy is

to promote tutoring between pairs, so advanced
students may help their classmates, In any case,
monitor them closely while they work on these
activities so they feel confident enough to attain the
achievements by themselves.

Evaluation Tool

Photocapy the rubric provided and use it to evaluate
each student individually. Remember that a rubric
sets out clear ¢riteria and standards for assessing
different levels of performance to make transparent
the process of synthesizing evidence intc an overall
evaluative judgment. We are providing you with an
analytic rubric that separates different assessment
criteria addressing them comprehensively to make
evaluation easier for you.

We suggest that you give students a copy of
the rubric before they play and explain each of the
aspects that will be assessed so that they can take
an active part in the evaluation process. You should
be totally familiarized with the criteria as well so you
can handle them effactively while they present their
dialogues. Just circle or highlight the achieved level
of performance for each criterion on it. You may also
include additional specific or overall comments at the
end.

Unit 10
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-« Evaluation Tool

Rubric
Name:
Achievement Needs
. . Needs Help
Aftained Reinforcement

Language All words and Most words and Words and
expressions selected | expressions selected | expressions selected
are appropriate are appropriate are not appropriate
for the relationship for the relationship for the relationship
between participants. | between participants. [ between participants.

Structure The dialogue has The dialogue is The diciogue is
greetings, body, and | missing one of its missing two of its
farewells. parts. parts.

Body language, |They were always Most of the time they | They were not

gestures, coherent with the were coherent with coherent with the

and facial content of the the content of the content of the
expressions. dialogue contributing | dialogue contributing | dialogue so they
fo convey meaning to convey meaning could not contribute
and emotions. and emotions. to convey meaning
and emotions.

Pronunciation All the words were Most of the words They mispronounced
correctly pronounced. | were correctly many words.

pronounced.

Volume The dialogue could The diaglogue could | The dialogue couidn’t
be heard all the time | be heard most of the [ be heard all the time
and the voiume used [time but sometimes and the volume used
wQs appropriate for the voiume used was | was not appropriate
the content. not appropriate for for the content.

the content.

Rhythm Rhythm was Rhythm was Rhythm was not
appropriate all the appropriate most of | appropriate.
fime. the time.

Tone The tone of voice The tone of voice The tone of voice
was appropriate for was appropriate for was not appropriate
the content of the the content of the for the contert of
diglogue all the time | dialogue most of the | the dialogue and
and contributed to time and contributed | did not contribute to
convey meaning and | o convey meaning convey meaning and
emotions. and emotions. emotions.

Rehearsal The student knew The student knew The student remained
exactly what he/she |[what he/she silent for long periods
should do and say should do and say of time.
throughout the whole | throughout most of
presentation. the presentation.

TIoé6  Unit 10
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& Activity Book Answer Key

Unit1

p. 6, act.1 a at school, b studying,
¢ worried, d because of her
expression

p. 6, act. 2 a Lucas, b Andrea, ¢
Andrea, d Lucas

p. 6, act. 3 Andrea’s First Intervention:

4 bars, 2 lines; Andrea’s Second
Intervention: 8 bars, 13 lines; she
stressed: Math, don't understand
p. 7 Time to Shine! Possible
answers; school, family's, friend's,
and pet's health
0. 8, act. 1 greeting, body, closing
p. 8, act. 2 a Sergic b Ana ¢ Mario
p- 8, act. 3 b Who is Ana concerned
about? c Why is Sergio worried?
p. 9, act. 4 Possible answers:
Maria / Tofo, | cannot learn the
chereography for the festival

p. 10, act. 1 Andrea: i'm reslly worried

about.. ./ Aldo: I'm afraid... and

| don't feel at ease. / Ana: I'm
concerned about. .. / (Sergio) He
was very warried.

p. 10, act. 2 a Don't worry, | will help
you. b I'm concerned about... ¢ at
ease d I'm afraid... e I'm feeling
biue.

p. 10, act. 3 Possible answers: I'm
worried because | cannot learn the
choreography. / That's not a big
problem, | will help youl

p. 11, act. 4 blue arrow: | can help
you clean it. / Just let it dry. green
arrow: | can explain it toyou. /
Ask the teacher. purple arrow: |
will help you find it; everything will
be all nght. /Turtles can survive
without food.

p. 11, act. 5 [ can help you clean it. /
| can explain it to you. / | will help
you find it; everything will be all
right.

p. 12, act. 1 Possible answers: What
happened? { worried

p. 12, act. 2 Possible answers: I'm
worried about my hamster that
is sick. / I'm afraid that | lost my
Math nook.

p. 12, act. 3 Possible answers: Why
don't you take it to the vet? | can
go with you. / | will help you find it,
count on me,

p. 13, act. 4 How doyou say?... er... /
| can go with you. / Count on me.

p. 15, act. 1 Possible answer: I'm
worried about my pet that is sick.

p. 15, act. 2 Answers may vary.

p. 15, act. 3 Possible answer; | will
help you.

p. 15, act. 4 Answers may vary.

Unit 2

. 16, act. 2 Possible answers; The
girls were in the forest. /They were
camping. /They swam, climbed,
and played games there.

.17, act. 4 Th, u, th, u, sh, th, sh

p. 17, act. 5 a th: thanks, Math, bath,
theme b sh: dish, fish, push, short
¢ u: bus, lunch, run, summer

p. 18, act. 1 Circle: It was a
beautiful summer day in the park.
Underline: During those days, my
cousins and | were on vacation.
Santiago, my older cousin, was
teaching us how to play soccer.
We learned a lot from him. Draw a
square: | felt very happy to be with
them!

p.18,act. 22,4, 1,3

p. 18, act. 3 Beginning: Describes
the time and place. / Telis the time.
Ending: Expresses a feeling. /
Expresses an opinion.

p. 18, act. 4 Circle: girl and dog
picture / baby and cat picture

p. 19, act. 5 Answers may vary,

p. 20, act. 1 Circle: Last Sunday,
Underline: Certainly, Draw a
square: Finally,

p. 20, act. 2 Answers may vary.

p- 20, act. 3 Past: The competition
took place last Sunday. Present:
The boy practices every day.
Future: He will celebrate
tocmorrow.

p. 21, act. 5 Possible answers: a
because they must protect their
heads in case of an accident b
the kids' trainers ¢ checking that
the boy is wearing the eguipment
properly

p.21,act.6a, b, andd

p. 22, act. 1 Possible answers: Title:
Like a flying squirrel! When?

Last month, Who? Juan Where?
went to the rain forest. What
happened? He took a ride on a
zip line. What does he think/fee!
about the experience? He said it
was the best experience ever.

p. 22, act. 2 Possille answers: a hot
and humid b an instructor ¢ They
are checking the equipment. d

©

o

nervous, afraid

. 22, act. 3 Answers may vary.
. 25, act. 1 Answers may vary.
. 25, act. 2 Possible answers: It was

a beautiful day / last Sunday / in
the park / my siblings and |

. 25, act. 3 Possibie answer: were

playing baseball and we had a lot
of fun.

. 25, act. 4 Possible answer: | hope

we can go back tomorrow.

. 25, act. 5 Possible answer: It was

great to spend time with them.

Unit 3

P.
p.

p-

26,act. 2aTbFc¢TdFeT

26, act. 3 sick, flu, worry, rest,
avoid

26, act. 4 a telephone conversation
b health care center

. 27, act. 6 Circle: thermometer

showing fever, headache,

runny nose, scre throat Draw a
rectangle: syringe, medicine and
lemon, bed, mask

. 27, act. 7 Circle: chemist's shop /

drugstore, flavour / flavor,

. 28, act. 1 a none b healthy, totally,

picture, good health; Possible
answers: a bored b interested

. 28, act. 2 Draw diagonals after;

person! / eat? / true! / cereals.

. 28, act. 3| healthy, heard, whole /

i: eat, be, seeds / u: true, fruit, food
/e earth, certainly, person

. 28, act, 4 a picture of good health
. 29, act. b Possible answers: Left

column: Eat vegetables. / Eat fish.
/ Eat seeds. Right column: Don't
eat fast food. / Don't drink soda. /
Don't eat cookies.

. 30, act. 2 Eat a balanced diet. /

Use relaxation technigues. /Think
positively and be happy.

. 30, act. 3 Possible answers:

Exercise daily. / Don't eat junk
food. / Sleep well / Listen to
music.

.31, act. 4 a my classmates b to

help them prevent heaith problems

. 31, act. 5 Answers may vary.
. 32, act. 1 Possible answers:

Brushing teeth: Put some paste
inyour brush. / Brush inner part
of the teeth. / Brush molars back
and forth. / Brush outer surface
of molars with a circular motion.
/ Brush upper teaeth down.

T7



Washing hands: Put liquid soap p-
in your paim. / Rub palm to paim.
/ Rub the back of the hand. / Rub
between fingers. / Rinse your
hands. / Dry your hands.

p. 32, act. 2 Possible answers:
Brushing teeth: Clean your
tongue. / Rinse your mouth.
Washing hands: Clean tips of your  p.
fingers. / Rub your wrists.

p. 32, act. 3 Possible answers: First,
put some paste in your brush,

Then, brush upper teeth down,

lower teeth up, and molars with a p.
cireular motion. Next, clean your
tongue. Finally, rinse your mouth. /

First, put liquid soap in your palm.

Then, rub palm to palm, tips of p.
fingers, and each wrist. Next, rinse

your hands. Finally, dry your hands.

p. 33, act. 4 Possible answer;

Poster showing illustrations and
instructions students wrote for:
Washing hands/Brushing teeth

p. 35, act. 1 Possible answers: Drink
water. / Use sunglasses. /Wear P
long-sleeve t-shirts. / Avoid the sun
from 11 to 3 pm. / Use sunscreen.

{ Use a hat. P

p. 35, act. 2 Possible answers: a to
prevent skin cancer b everybody

p. 35. act. 3 Possible answer: Avoid
the sun from 11 to 3 pm and use
long-sleeve t-shirts. Also use
sunglasses, a hat, and sunscreen.
Additicnally, drink a lot of water.

p. 35, act. 4 Possible answer: How to
Protect from the Sun

= T

p
Unit 4
p. 36, act.1 a date b greeting ¢ body

d closing e signature p.
p. 36, act. 2 {from left to nght and top

to bottorn) greeting, date, body, p.

closing, signature
p. 36, act. 3 English: You put a
comma after the recipient’s name.
Spanish: You put a colen after the
recipient's name.
. 37 act. 4 music
. 37 act. 5 Circle: thankful, happy
. 37, act. 6 Circle letter from activity b.
. 38, act. 1 Left column: Started
and Finished / Right column:
Developed at a Specific Time p-
p. 38, act. 2 Left letter: congratulating  p.
/ hus birthday Right letter: sharing
an experience

TT T T
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38, act. 3 I'm writing you to tell you
| visited my family in Guanajuato.

/ I'm very excited because | will

be playing the bass in the music
festival. / | had the best birthday
party ever!

. 39, act. 4 Answers may vary.
. 39, act. 5 Answers may vary.

40, act. 1 Possible answers: a
When we returned to school, we
were singing in the bus, bWe saw
a big shark ¢We learned about
dolphins.

40, act. 2 Possible answers: We
learned about dolphins, /We saw
a big shark. /\We were singing in
the bus.

40, act. 3 Possible answers: (from
top to bottom and left to nght} to
the Aguarium /We learned about
delphins. /We saw a big shark. /
We were singing on the bus. /They
can live for up to B0 years. / Its
teeth were reaily sharp. /We were
very happy.

41, act. 4 Say “Pause” after:
During, for example, Aiso, While,
and

41, act. 5 Possible answer: During
our visft to the aguarium we
learned Iinteresting facts about
daolphins; for example, that they
can live for up to 50 years. Also,
we saw a big shark that had big,
sharp teeth. While we were going
back to school, we were singing
on the bus and we were very

happy.

. 42, act. 1 Possible answer: Hi

Santiago, It was great to hear from
you!

42, act. 2 Possible answer: Keep in
touch,

42, act. 3 July 9, 2019 / Hi Santiage,
/ It was great to hear from youl
During our visit to the aguarium
we learned interesting facts about
dolphins; for example, that they
can live for up to 50 years. Also,
we saw a big shark that had big,
sharp teeth. While we were going
back to school, we were singing
on the bus and we were very
happy. / Keep in touch, / Marina
43, act. 5 Answers may vary.

45, act. 1 Possible answers: (from
top to bottom and left to right)
Visit to the History Museum /\We

p.

p.

p.

learned about Aztecs. /We saw a
statue of Miguel Hidalgo. /We saw
pictures of the Revolution. / They
lived in Mexico's Valley. / He was
an Independence herg, / People
traveled by train.

45, act, 2 Possible answer: During
our visit to the History Museum
we learned interesting facts about
Aztecs; for example, that they lived
in Mexico’s Valley. Also, we saw a
statue of Miguel Hidalgo, he was
an Independence hero. We saw
pictures of the Revolution too. In
those days, people traveled by
train. It was all very interesting.
45, act. 3 Possible answer; Hellg,
How are you?

45, act. 4 Possible answer: Write
s00N,

Unit 5

p.

-

p.
.

P.

p.

p.

p.

p.

46, act. 2 Possible answers: a eat,
cook, wash the dishes, bake, clean
b cook, wash the dishes, bake,
clean ¢ wash the dishes d wash
the dishes, bake, clean

, 46, act. 3 do homewaork
P-

48, act. 4 Possible answers; guess
the activity described / small
children

47, act. 5-6 Answers may vary.
48, act, 1 a Where do you do this
activity? bWhen do you do this
activity? ¢ What do you wear? d
What do you use? / walk the dog
48, act. 2 a | do this activity... b |
wear... ¢ [ always use...

48, act. 3 park / tools / | wear,
sneakers / | always use, ball

. 49, act. 5 Words that Name

Things: schocl, gloves, shovel,
watering can Words that Express
Actions: do, wear, use Words
that Tell Size, Color, or Material:
plastic, small, blue

49, act. 6 Small children enjoy
doing It.

50, act. 1 Possible answers:
prepare a meal, draw, play soccer,
dance, tidy up my room, sweep

. B0, act. 2 Answers may vary.
. 50, act. 3 Possible answaers:

evening / sports center / uniform,
shin guard / no tools are used /
team

50, act. 4 Possible answers: a
evening b no tcols are used ¢
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sports center d team e uniform,
shin guard

.51, act. 5 Possible answers: a |

do this activity in the evening. b

| wear sneakers. ¢ Small children
enjoy doing it. d | don't use any
tools.

. b1, act. 6 Possible answers: | do

this activity in the evening. / | don't
use any tools. / | do it in the sports
center. /| do it with my team. /

| wear a uniform, sneakers, and
shin guards. / Smal! children enjoy
doing it.

. B2, act. 1 Possible answers: a

Could you repeat, please? b Could
you say that slowly? ¢ Could you
be more specific, please? d What
do you mean by (the word)?

. b2, act. 2 Possible answers: a

Check pronunciation and repeat. b
Repeat in a slower pace. ¢ Give an
example. d Explain the meaning of
a word using body language.

. 62, act. 4 Answers may vary.
. B3, act. 5 a Where do you do this

activity? bWhen do you do this
activity? cWhat do you wear? d
What do you use? e Do you like to
do it?

. bb, act. 1-3 Answers may vary.
. b5, act, 4 Possible answers: a

Where do you do this activity? b
When do you do this activity? ©
What do you wear and use?

. 55, act. 5 Possible answers: a

Could you repeat please? b Could
you say that slowly? ¢ Could you
be mare specific, please?

. bb, act. 6 Possible answers: a

Check pronunciation and repeat. b
Repeat in slower pace. ¢ Give an
example.

Unit 6

p.

p.

56, act. 3 mammal, reptile, insect,
fish, arachnid

57 act, 5 Possible answers: to

be more specific about the type
of worm / aguatic mammals,
poIsonous spiders

. 58, act. 1 aWhere bWhy ¢ What

d How e When fWho

. B8, act. 2Where, Why, What, How
. B8, act. 3 Intonation for guestions

should be shown by a line that
goes up at the end (as in the
example provided).

p.
p.

p.
P.

o

b9, act.4b,c a

b9, act. b Possible answers: koalas
aWhere do they live? bWhat do
they eat? ¢ Why do they hug trees?
d How are they organized?

60, act. 4 Answers may vary.

61, act. 5 a Where do koalas live?
b Are they marsupials? ¢ Why do
they hug trees? d How are they
crganized? e Da they sleep a lot? f
Do they eat meat?

. 61, act. 6 Open Questions: Where

do koalas live? /Why do they hug
trees? / How are they organized?
Closed Questions: Are they
marsupials? / Do they sleep a lot? /
Do they eat meat?

. 62, act. 1 Possible answers: arctic,

animals, North Pole, adapt, survive

.62, act. 2 Underline: Arctic

Animals Double underline: Sea
Otters, Polar Bears, Harp Seais
Draw a square: the first paragraph
Circle: the last paragraph

. 62, act. 3 Possible answers:

Description They eat fish and
meat from other animals such

as seals. Problem & Solution
Hibernation is their solution to
survive during winter, Sequence
Harp Seals are born with a yellow
coat, but after three days it turns
white. Cause & Effect Most of the
time it I1s covered by ice because
its termperatures are extremely
low. Compare & Contrast Uniike
other rnrammals, they can spend all
their life in the water.

. 63, act. 4 Possible answers: Open

Questions a Where is the Arctic?
bWhen do polar bears hibernate?
¢ What do polar bears eat? Closed
Questions d Do sea ofters have a
very dense fur? e Are polar bears
the largest bears on Earth? f Are
harp seals good divers?

. 63, act. b Possible answers: a in

the most northern part of the Earth
b during winter ¢ fish and meat
from other animals d yes eyes f
yes

. 65, act. 1-2 Answers may vary.
. 65, act. 3 Possible answers:

a Where dc lions live? in the
savannah b How are they
organized? in groups of 10 to 15
lions called prides ¢ When do
female lions hunt? from dusk till

dawn

p. 65, act. 4 Possible answers: a Do
lions live in the jungle? no b Do
they live longer in captivity than in
the wild? yes ¢ Do they hunt large
animals? yes

Unit 7

p. 66, act. 1 Left arrow introduce a
new product / chocolate lovers
Right arrow persuade customers
to buy that specific day / girls

p. 66, act. 2 They cost $1.99. / that if
you buy that specific day, you will
have a 30% discount

p. 66, act. 3 biggest / different / few

p. 67 act. 4 {from left tc right) 3, 2, 1,
2,1,1,38,2

p. 67 act. 5 Possible answers: no /

The pictures occupy rmost of the
space in the ad.

. 68, act. 1 Circle &

. 68, act. 2-4 Answers may vary.

p. 69, act. 5 Possible answers: a
instant, pieces, fruit, creamy,
orgaric, protein, ingredients / b
a healthy food product (instant
oatmeal)

p. 69, act. 6 Possible answers:

First column spicy potato chips,
deodorant / Second column
instant oatmeal, stain remover /
Third column milk, perfume / key
words and phrases

p. 70, act. 1 Possible answers: Open
Questions How much does it
cost? /\What is the phone number?
Closed Questions Is the delivery
free? / Is it cheese stuffed?

p. 70, act. 2 a size, sides b cheese,
free

p.- 70, act. 3 Are they good? /Isita
well-known restaurant? / Are the
ingredients fresh?

p- 70, act. 4 Answers may vary,

p. 71, act. 5 Possible answers: toy
car tracks, hot dogs, candy bar,
spinner

p. 71, act. 6 Possible answers:
Middle circle toy car track Side
circles 3 m long / includes 2 cars
/ gravity challenge / attaches to a
table

p. 72, act. 1 Possible answers:
Product's name Fast Lane Price
$350. 00 Characteristics 3 m
long, attaches to g table, gravity
challenge, includes 2 cars Special

k= R=]
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promotions 30% off Phone
number/e-mail 55348390

. 72, act. 2 Possible answers:

Contact us; 556348390 Only
$350.00 It attaches to a table. You
will be amazed by the gravity
chalienge! Today 30% off

. 72, act. 3 Phrases and sentences

students wrote in the previous
activities should be distributed in
the template and written using
different fonts and sizes.

. 75, act. 1 Possible answers vaniila

ice-cream / vanilla flavor and
pecans, creamy, delicious

. 75, act. 2 Product’s name Vanilla

Dream Characteristics vanilla
flavor and pecans, creamy,
delicious, really cool Price $30.00
Special promotion Today 10% off
Phone number/e-mail 3984839

. 75, act. 3 Contact us: 9984839

Only $30.00 It is creamy and
delicious. You will be amazed by
its vanilia flaver and pecans! Today
10% off

. 75, act. 4 Phrases and sentences

students wrote in the previous
activities should be distributed in
the template and written using
different fonts and sizes.

Unit 8

p.
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76, act. 1 La Llorona / a woman's
ghost / She lost her children.

76, act. 2 Possible answers: a king,
two women, and a baby / The king
must decide something about the
baby.

. 76, act. 3 introductian / conflict /

climax / ending

. 77, act. 4 Possible answers: wise

king. stubborn woman, loving
mother, innccent baby

. 77, act. 5-6 Answers may vary.
. 77, Time to Shine! Possible

answers; They are very old stories,
they are part of a cultural tradition.

. 78, act. 2 Possible answers: a

British forest / a solitary house in
the country

. 78, act. 3 Answers may vary.
. 79, act. 4 Main: Merlin / Secondary:

woman, Sir Ector

.79,act.5aNbCcCdCeN
. 79, act. 6 Possible answers:

PresentTense Coes he have a

©

name? / His name is Arthur. Past
Tense Did you bring the baby? /
Merlin took the baby.

.80,act.15,2,4 1,3
. 80, act. 2 King Solomaon and the

Baby King Soloman, two women,
and the baby / Solormon’s palace /
Each woman says the baby is hers;
Sclomon must decide. Excalibur
Merlin, a wornan, Sir Ector, baby
Arthur / a forest in Britain, a house
in the country / Mertin must decide
who will take care of the baby.
Sinbad the Sailor Sinbad, Hakim,
a man, the giant / Giant’s Island /
Sinbad must rescue the man.

. 80, act. 3 a Both Solemen and

Arthur were kings, while Sinbad
was a famous merchant, b King
Solomon and Merlin had to make
difficult decisions concerning

a baby, unlike Sinbad who had
adventures in the sea.

. 81, act. 4 Possible answers:

conflict / King Solemen / Excalibur

. 81, act. b Possible answers: King

Solomon Solomon must decide
who the mother of the baby is. /
He suggests to cut the baby into
two halves. / He found out who the
mothers is. Excalibur The Queen
sends her baby to Merlin. / Merlin
must hide the baby. / He found a
foster family for the baby.

. 82, act. 1 Possible answers: a wise

king b old magician ¢ brave sailor
d British forest e luxurious palace
f dangerous island g difficuit

decisions h wonderful adventures

. 82, act. 2 Possible answers:

Center There are babies and wise
characters who must make difficult
decisions. Left Solomon must
decide who the mother of the baby
is. Right Merlin must find a foster
family to hide the future king.

. 85, act. 2 Grendel was an evil and

ugly monster. / Beowulf was a
good, strong man,

. 85, act. 3 many years ago in

Scandinavia

. 85, act. 4 Beowulf wanted to

protect his people from Grendel.

. 85, act. b Possible answers; Center

Sinbad and Beowulf were brave
and wanted to help cthers. Left
Sinbad killed the cyclops and saved

the man. Right Beowulf killed
Grendel and protected his pecple
from evil.

Unit 9
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86, act. 1 Possible answers:

a tamales b to give general
information about their origin
and preparation ¢ people who
like Mexican food d They show
varieties of tamales. e name of
tamale, place where it is made,
and ingredients

. 87 act. 2 a headline b introduction

¢ history d word onigin € numbers
f preparation g examples h
interesting facts

. 87 act. 3 Answers may vary.
. 88, act. 1 Chili Peppers
. 88, act. 2 Circie: The hottest

varigties are not Mexican. People
are creating new varieties around
the world.

. 88, act. 3 Possible answers: a How

many varieties are there? bWhich
is the hottest pepper? ¢ What are
the properties of chili peppers?

d Where are they creating new
varieties? e Who created a method
to measure the heat of a pepper?

. 89, act. 4 Possible answers:

Affirmative There are more

than 50 varieties in Mexico.
Negative The hottest varieties

are not Mexican, Simple Present
Affirmative (singular): Chile
comes from Nahuatl chifi. Simple
Present Affirmative (plural): They
help to burn calories. Present
Progressive Affirmative: People
are creating new varieties around
the world.

. 89, act. 6 The Tamale, Spongy and

delicious pre-Hispanic food that is
still alive / Chilli Pepper, Mexico's
most amazing flavor

90, act. 1 mole, ancient,
ingredients, chili, tortdla, chocolate,
Nahuati, Puebia, Oaxaca,
celebration

. 90, act. 2 Possibie answers: my

classmates, students from other
grades, teachers

90, act. 3 Possible answers:
Word Origin Nahuatl / mulli/
mixture Ingredients chili / tortilla
/ chocolate History Moctezuma



P.

/ Conguest / colonial times
Examples Oaxaca / Puebla,
Interesting Facts 300 varieties /
100 ingredients { celebrations

. 90, act. 4 Possible answer: Mola

comes from Nahuat! mulli that
means mixture. /We know

male 15 eaten since pre-Hispanic
times for Moctezuma ate it and
Mexicans continued eating it in
coloniai times. In that time, they
used 100 ingredients such as chill,
tortilla, chocolate, and cinnameon. /
There are 300 varieties and some
examples are the ones prepared in
Oaxaca and Puebla Mexicans eat
moie in celebrations.

. 91, act. 5 Possible answer: Mole,

the most wonderful traditional
Mexican dish

.91, act. 6 The information students

wrote in the previgus activities
should be organized by categories
in different graphic organizers
such s the ones shown in the
infographics from the first two
lessors.

. 92, act. 1 Answers may vary.
. 95, act. 1 Possible answaers:

Pozple, Mexico, pre-Hispanic, dried
maize, pork meat, different states,
celebraticns

. 95, act. 2 Possible answer: Pozole,

the most delicious stew n the
world

. 95, act. 3 Possible answers:

History People eat it in Mexico
since pre-Hispanic times.
Ingredients It has maize and pork
beef. Places Many states prepare
it. Celebrations Mexicans eat it in
Independence Day. Christmas, and
birthdays.

95, act. 4 Answers may vary.

Unit 10
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.96,act.1¢c,a, b
.96,act.2¢c,a, b

. 96, act. 3 Answers may vary.

. 97, act. 5 Circle: Hil May | help

you? Draw a square: | will give
you a hand, you're carrying lots of
books. / Thank you for helping me.
[You're welcome! s it OKif | leave
them here? /Yes, that's perfect!
Underline: See you around! / Bye!

. 97 act. 6 FPossibie answer: He

couldn’t speak because he was
holding the books with his chin or
he was very tired.

. 98, act. 1 He rejected the help.
. 98, act. 2 Possible answers: anger

/ patience

. 98, act. 3 Possible answer;

because the beaches are dirty and
it is a problem for the animals

. 99, act. 5 Possible answers: Ask

for Help Can you help me? /|
nead your help tc... Answers Of
course! Offer Help Let me help
you. / Do you need help? / May |
help you? /| will give you a hand. /
Can | help you? Answers Thanks!
/Yes, please... [ (silence) / No,
thanks... / Thank you for helping
me.

. 100, act. 2 Possible answers: |

failled my Math exam. / Yes, please
help me study for the next exam.

. 100, act. 3 (From top to bottom

and left to right) May | offer you my
help? / May | help you? / Give me

a hand with this. / | will give you a
hang. / If you don't mind, | reaily
need your help with this box.

.101,8ct.4b,3,d, ¢
. 102, act. 1 Answers may vary.
- 102, act. 2 Possible answers: a at

school, b friends, ¢ reject it

. 102, act. 3 Possitle answers:

Greeting Hello! / Hil Body Can |

helpyou? /| have finished. f OK/
Thank you anyway. Farewell See
you! / Bye

. 103, act. 5 Possible answers: | can

shout or move closer. / | can use
body language or gestures. / | can
stay around just in case.

. 105, act. 1 Possible answer: help

my sister with her homewaork

. 105, act. 2 Possible answars: my

house / family

. 105, act. 3 Possible answers:

What's up? / Hil

. 105, act. 4 Possible answers: Do

you need help? /Yes, please, |
don't understand this. /You just
have to match the two columns. /
Thanks a lot!

. 105, act. & Possible answers: | will

be in my room if you need more
help. / OK!

m™m



. Audio Scripts

Track 1
Copyright

Unr 1

Track 2

Listen to identify the characters and how they feel. Then,
decide together which name to write on each line.

Lucas: Hi, Andrea!l Are you OK? You lock worried.

Andrea:  |'m studying for the Math exam, but | don't
understand anything. I'm feeling blue.

Lucas: Well, don’t worry, count on me to help you
study.

Andrea: Really? Thank you, Lucas! You are a great
friend.

Track 3

Listen again. Color bars to indicate volume, draw
arrows to indicate rhythm, and answer the question.
(same audio from Track 2}

Track 4

Listen and answer the questions together.

Ana: Helio, Mario!

Mario:  Hi, Anal How are you?

Ana: I'm cencerned about Sergio, he talked to me
yesterday and he was very worried.

Mario: Do you know why?

Ana: He lost his uniform jacket and his parents will

he mad at him.

That is not a big problem; tell him | have an

extra one to give him.

Ana: [ 'willl I'm sure he will be happy to know we're
behind him. Thanks!

Mario:

Unir 2

Track 5

Listen to the dialogue between one of the girls from

the picture on page 16 and one of her friends; write the
missing letters. Then, practice the dialogue with a partner
stressing the pronunciation of the letters you added.
Luis: Hi, Sofia! Where did you go last Thursday?

Sofia: ! went camping with Laura. We had a Jot of fun!

Luis: | will go next month. Do | need to take an
umbrella?

Sofia: No, you don't, but take special shoes for
climbing and at least three t-shirts.

TRACK 6

Listen and order an alternative story for the picture in
the previous activity.

Last summer, [ went to visit my cousins, Although all of
them are younger than me, we had lots of fun. We went
to the park and | taught them to play soccer. It was great!

™ma2 Audio Scripts

Track 7

Listen to the stories and circle the pictures related to

them.

Erika: Oht That baby in your picture is charming!

Antonio: Yes, he is. At first, he was with his mother,
learning to walk. Then, he saw that black cat
and went straight to it. In the end, they were
playing together.

Erika: Let me see the other picture. What was
happening there?

Antonio: When | was walking home, a saw these little
girls who met & hungry dog. One of them felt
so sad that in the end she began to cry.

Erika: Both pictures are beautitful!

Unir 3

Track 8

Listen. Then, read the staternents and discuss with
your partner if they are true (T) or false (F). Write the
answers on the lines provided.

Woman: Hi, doctor. I'm very worried because my
children got the flu. What should | do?

Stay calm, give them plenty of fluids like water
or juice, and let them rest.

Woman: And to relieve the symptoms?

Doctor: A warm bath may help lower the fever.
Woman: If they get worse?

Doctor:  Then, pay me a visit.

Doctor:

Track 9

Decide with your partner which word fits each space.
Listen to check.

If you get sick with flu symptoms, don't worry too much.
Just stay home, get a lot of rest, and avoid contact with other
people. However, if you feel very sick, contact your doctor.

Track 10

Listen to some instructions to eat well and identify

stressed words. Then, discuss with your partner how

each made you feel. Register your answers.

Narrator: One

Woman: If you want to be healthy, you must have a
balanced diet. Eat plenty of whole grain cereals,
fruits and vegetables, also include healthy
protein such as fish, poultry, nuts and seeds.
Always try to avoid focds with added sugar.

Narrator: Two

Man: Eat healthy and you will be a heaithy person!
Have you ever heard that we are what we
eat? That's totally true! Eat healthy foods that
the earth provides such as fruits, vegetables,
seeds, and whole grain cereals. You will
certainly become a picture of good healthl



Track 11

Listen and read. Detect pauses with your partner;
draw a diagenal line (/) when you hear one.

Eat healthy and you will be a healthy person! Have you
ever heard that we are what we eat? That's totally true!
Eat healthy foods that the earth provides such as fruits,
vegetables, seeds, and whole grain cereals. You will
certainly necome a picture of good heaith!

UniT 4

Track 12

Unscramble the letters in brackets to filf in the blanks.
Listen to check.

Writing a letter is very easy; you just have to know its
parts:

The date tells when the letter was written.

The greeting means "hello”

The body contains the message.

The closing means "goodbye.”

The signature says who the auther of the letter is.

Track 13
Listen and circle the emotions that show how Aldo
feels.

Aldo: Mom, can | read you the letter | will send
Mario?

Mom: Of course!

Aldo: Hello, Marig, it was great to hear from you. |

would love 10 go to the music festival. Thanks
a lot for the tickets. See you around, Aldo.
Mom: I'm sure he will be very glad to receive it.

Track 14

Listen and say “Pause” every time a connector is
used.

During ou- visit to the aquarium we learned interesting
facts about dolphins; for exampte, that they can live for
up 1o 50 years. Also, we saw a big shark that had big,
sharp teeth. While we were going back to school, we
were singing on the bus and we were very happy.

Unir 5

Track 15

Follow the reading.

| do this activity in the kitchen.

| wear an apron to do it.

| always use water, soap, and a scrub sponge to do it.
| wear gloves to do it

Track 16

Listen and write questions that you would use in each
situation.

I do this activity at school.

i do it during Science class.
| wear plastic gloves.
| always use a small shovel and a red watering can.

Track 17

Listen to the example. Then, use the checklist to
rehearse your description.

| do this activity in the evening.

| don't use any tools.

| do it in the sports center.

| do it with my team.

[ wear a uniform, sneakers, and shin guards.

| love to do it!

Unr 6

Track 18

Decide with your partner what Wh-question words

are appropriate to fill in the blanks. Listen to check.

Teacher: Hi, kids. This is Juan and he's here to share
sorme information with you about bees. Please
listen and feel free to ask.

Juan: Hello, children! As you know, bees are black
and yellow insects and they have wings.

Girk: Where do they live?

Juan: They live in hives.

Boy: Do they make honey in the hives?

Juan: Yes, the hive is their home and they make
honey in It.

Girl: Are they dangerous for human beings?

Juan: Not really, but sometimes they sting.

Girl: Why do they sting?

Juan: They sting when they feel threatened; it's a
defense.

Boy: What do they eat?

Juan: They eat polien and nectar from flowers.

Boy: How are they organized?

Juan: They are organized in colonies.

Teacher: Bees are amazing animals! Thank you for
visiting us, Juan.

Track 19

Listen carefully and draw lines to show the intonation
of each question from the conversation you listened
to in the previous activity. Follow the example.

Girl: Where do they live?

Boy: Do they make heney in the hives?
Girl: Are they dangercus for human beings?
Girl: Why do they sting?

Track 20

Waork with your partner to listen and write the
questions.

Where do koalas live?

Audio Scripts ™m3
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Are they marsupials?
Why do they hug trees?
How are they organized?
Da they sleep a lot?

Do they eat meat?

Unir 7

Track 21

Listen and circle the product the ad is advertising.

If you are waiting to taste that first perfectly irresistible
chip from a freshly opened bag of chips... wait till you
hear this... Cheese Potato Chips are now even crispier.
Just one more reason why they're our favorite... simply
an explasion of flavor!

Track 22

Listen and write words that match with the sounds

below.

Middle-aged man: 1234123456, 1234123456,
1234123456,

Young man: Admut it! You would love a pepperoni pizza
right now. You already have the number. Call us
and you will get & hot, fresh, cheese pepperoni
pizza. Order the large size pizza and you will
get delicious hot sides for free. Only today
$5.25!

Track 23

Listen to the dialogue and circle closed questions,

Boy: I'm so hungry | could eat a horse.

Girl: Let's order a pizza! | heard & radio ad about a
pepperoni pizza that costs only $5.25.

Boy: Are they good?

Girl: | don't know. I've never tried them befare.
Boy: Is it a well-known restaurant?

Girl: Not really.

Boy: Are the ingredients fresh?

Girl: They say so, but | have no idea.

Boy: Well... then | prefer to eat a home cooked meal.
UniT 8

Track 24

Listen to the legend. Use words from the box to label
its parts and show its development.

King Solomon and the Baby
King Solomon was a very wise Jewish King who lived a
long, long time aga.

One day, two women went to King Solomen's palace.
One of them had a baby in her arms. She said, “This is
my baby!” And the other woman said, “This 1s my baby!”

King Solomon decided, “Let's cut the baby in two.
Then, sach of you will have a part of the baby”” Cne of the
women shouted, “No, don't cut the baby. Give it to her!”

™ma Audio Scripts

“No, woman, this is your bahy. Now | know you are
the real mother because you don't want to hurt him," said
King Selomon.

Track 25
Listen and follow the reading.

Excalibur

Narrator: Many years ago, in a forest in Britain...

Merlin:  Did you bring the baby?

Worman: Her Majesty begs you to take good care of her
son.

Narrator: Merlin took the baby to Sir Ector in his solitary

house in the country.

Take care of this baby, his safety s very

important to all of Britain.

Sir Ector: But...

Merlin:  When he is old enough, he must visit me every
day 1o receive education.

Narrator: Sir Ector was confused, but accepted to help.

Sir Ector: Very well, Merlin, if our Kings have trusted you,
| will help you. This child will be like my own
son. Does he have a name?

Merlin:  His name is Arthur.

Sir Ector: Good, strong name.

Merlin:  Sure it is, a name for a king.

Narrator: And that was how King Arthur found a foster
family.

Merlin:

Track 26
Listen and order.

Sinbad the Sailor
Many years ago, in the city of Baghdad fived a rich
merchant. He was known as Sinbad the Sailor. One
day, he was caught in a terrible storm and his ship was
destroyed. Sinbad and his friend Hakim swam onto the
Giants’ Island. There, they met & horrible cyclops. He lived
in the Diamond Velley. Suddenly, a man appeared. He told
Sinbad and Hakim that four years back, he came to this
island looking for diamonds and this giant has held him
as a prisoner. Sinbad wanted to help the man. He found a
sword in a cave and killed the giant while he was asleep.
Sinbad and his friends made a small beat and returned to
Baghdad.

Unir 9

Track 27

Listen and circle the part of the infographic that is

related to the conversation.

Man Can you believe that people are creating new
varieties of chili around the world?

Woman: Yes, | heard about Dragon's Breath and Pepper
X, they are five times hotter than Habaneros.



Track 28

Listen and fill in the blanks.

Mexicar mole is an ancient tradition. Fray Bernardine de
Sahagun, a Spanish monk who came to Mexica during
the Conquest, wrote that mole was a dish prepared

for Moctezuma, the emperor. In colonial times, it was
prepared with more than 100 ingredients, which included
chili, tortilla, checolate, and cinnamon. Its name comes
from Nahuatl muli that means mixture. There are around
300 varieties, but the most famous are those prepared in
Puebla and Oaxaca. It is part of almost every celebration
in our country.

Unim 10

Track 29

Listen and write the letter that corresponds in the
square provided.

Narrator: A

Little kid: (cries)

Boy: Tormmy, let me help you.
Little kid: Thanks!

Narrator: B
Old lady: Hey, boy! Canyou help me?
Boy: Of course! Hand me your bag.

Narrator: C
Girl: Do you need help, Mom?
Mom; Yes, please help me hang up these clothes.

Track 30
Listen to the dialogue. Circle the greeting, draw a square
around the body, and underline the farewalls.

Girl: Hil May | help you?

Boy: {silence and sigh)

Girl: I will give you a hand, you're carrying lots of
books.

Boy: Thank you for helping me.

Girl: You're weicome! Is it OK if | leave them here?

Boy: Yes, that's perfect!

Girl: See you around!

Boy: Bye!

Track 31

Listen, read, and answer.

Luis: I will never finish my homework!

Memo: Can | helpyou, Luis?

Luis: No, thanks, | can do it by myself.

Memo: Look, here's the answar, you just have te read
carefuily.

Luis: Sorry for being rude, Memol It was very easy
after all.
Memo: Glad to help you!

Track 32

Listen, read, and explain the reason to ask for help
using your own words.

Hi, kids! My name is Elsa and I'm here because | need
your help to pick up trash from the beaches in our town.
As you know, this is affecting the animals that live thers
50 it i3 very important to participate 1o solve the problem.

Track 33

Listen and discuss.

Mother: Hi, dear! Are you alright? You look sad.
Boy: isitence)

Mother: Do vyou need help?

Boy: Leave me alone!

Mother: OK, if you need something please tell me,

Track 34, Reader pp. 5-15
Track 35, Reader pp. 17-27
Track 36, Reader pp. 29-39
Track 37, Reader pp. 41-51
Track 38, Reader pp. 53-63
Track 39, Reader pp. 65-75
Track 40, Reader pp. 77-87
Track 41, Reader pp. 89-99
Track 42, Reader pp. 101-111
Track 43, Reader pp. 113-123

Track 44, Teacher's Guide, p. xii,
Pronunciaticn Guide

Track 45, Teacher's Guide, p. xili,
Useful Expressions in the Classroom
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-~ Worksheet 1

1. Work with a partner to decide which word or expression best completes
the dialogue.

— What happened? You look worried.

—I'm feeling because my cat is sick.

— ,count on me, | will to the vet.

— a jof!

2. With your partner, discuss what emotion each picture is showing. Write
their names on the lines provided.

3.Describe to your partner how you speak when you are extremely happy.
Use the diagrams to specify the way you do it.

Volume Rhythm

stllllle -+ .

e Unit 1

Photocopiable material



Worksheet 2

1. In teams, discuss what you can do to maintain your listeners’ attention
when you speak. Write your conclusions.

How to Maintain your Listeners’ Attention

©o T @

d.

2.Work in pairs to complete the sentences that tell a story. Check your
answers using the table provided on page 121.

a. Last summer, my family and | (go) to Yucatan.
b. We (visit) Chichen lza.

c. We (eat) panuchos.

d. We (see) pink flamingos.

e. We (have) a great fime!

3. Work in pairs. Use the information from the chart to tell a story.

Your Story Useful Expressions
Beginning [When? Itwas a...
Who? The ofher day,
Yesterday, Last
Where? summer/weex. ..
When we went
fo...
Middle What Certainly,
happened? While,
Although,
During
Ending What do you Finally,
think /feel Eventually,
about the In conclusion,
experience? In the end,

Photacopiable material
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-~ Worksheet 3

L. Work in pairs. Read the sentences and decide how to order them using
the flow map.
If you don't find it, ask a specialist.
Check sources to find the answer.

Write @ question for your doubf.
Clearing Up Doubts

4 N N R

N _/ \ / \. /

2.Work in pairs to write an instruction for each picture.

a b

3. Work in pairs to decide how to logically order the sentences. Use the
connectors from the box to link them.

n - Fist _Fina

Dry your hands.
Rub palm fo palm, tips of fingers, and each wrist,

Put liguid soap in your palm.
Rinse your hands.

Photocopiable material
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Worksheet 4 -

1. Work in pairs to decide which phrases you would use in each case. Write
them down.

Phrases to Show Interest in Letters

a. Family and Friends b. People You Don’t Know Very Well

2.Work in pairs. Analyze each sentence and decide if you should use simple
present or present progressive. Circle the correct form of the verb.

a. We played / were playing when my mother arrived.
b. | met /was meeting him yesterday.

0

She slept / was sleeping when the bell rang.

o

He called / was calling me last week.

@

| read / was reading that book twice.

3. Analyze in pairs what you may use in each case. Then, share examples for
each with your class.

If you want to.., You can use:

a. fell when the event happened a period (.)

b. give examples acomma (,)

c. add information on the contrary, otherwise, but

d. contrast for example, such as, for
instance,

e. separate elements in a series then, during, while

f. separate different ideas and, also, too

Photocopiable material
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Worksheet 5

1. Discuss in teams which strategy you will use to clarify if somebody asks
you the questions below.

a. "Could you repeat, please?”
b. "Could you be more specific?”

2.With your team, decide which Wh-question word asks for each of the
following. Write the words on the lines provided.

things
people
procedure
fime
places

®ao0uTe

3. With your team, describe the activity in the picture. Go from general to
specific.

0o 0o T o
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1. Work in pairs to write one pronunciation tip for each category.

2.With your pariner, analyze the texis below and identify the text patterns.
Write them on the lines provided.

a. First, a butterfly lays eggs.Then, a caterpillar hatches
out of the egg. Next, the caferpillar makes a pupa.
Finally, the pupa opens and a butterfly comes out.

b. Many dangerous animails live in the tropical
rainforest, for example, the poison dart frog in Costa
Rica or the jaguar in Mexico.

c. Peaceful animals can be very aggressive when their
young are in danger.

d. The blue whale is the largest animal on Earth.Their
fongues alone can weigh as much as an elephant.

e. Polar bears could go extinct very soon unless we
start contributing to stop global warming.

3. With your partner, read the text and write three open questions.

Aithough most people are afraid of tarantulas, the fruth is that their venom
is weaker than the one of a bee.They move slowly on their eight legs to hunt
mainly insects. There are hundreds of species of tarantulas around the world
living in fropical, subtropical, and desert regions. They are amazing animals
that can replace infernal organs and even regrow ¢ lost leg!

a.
b.
C.

Photocopiable material
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1. Work in teams. Look at the picture. Write two questions the boy may ask
himself to be a smart consumer.

2.With your team, decide which punctuation mark (.) (1) (?) is the best for
eqach case.

The best hamburgers in town ___

You'll feel happy

Are you looking for a delicious ice cream
Fresh and nutritious

It is a great source of calcium ____

® Qo000

3. With your team, agree on an example for each persuasive strategy. Write
them down.

a. Link the
product with
emotions and
sensations.

b. Show
celebrities.

c. Give
information
about the
product.

Photocopiable malerial
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Worksheet 8 .-

1. Work in pairs fo compare and contrast Sinbad and Beowulf.

Sinbad Beowulf Compare Contrast
a. Both Sinbad and b. Sinbad is
Beowulf are

while Beowulf is

2.Work with your partner to find five words related to legends in the puzzle.
Write them down and use them to say sentences.

F I ECDTHIKNS
APHULRHNXAE
NDBMOAYQTR
TWOWIDNLSU
ASBBPI AKMT
SEZRCTMYRN
TZV I HI LMATE
| UGE ZOVRQYV
CAI RRNINTD
MYGaS§S S J I LA

3. With your pariner, choose two of the characters of the legends you read in

this unit. Write sentences to describe them.

a.

b.

4.1dentify the tense of the following sentences from the legends you read.
Write Pr if it is present and Pa if it is past.

a. King Solomon decided to cut the baby in two.
b. Both women say the baby is theirs.

c. Merlin found a foster family for Arthur.

d. Sinbad is very brave.

e. Beowulf killed Grendel.

Photocopiable material
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.. Worksheet 9

1. Work in teams to write tips for creating infographics.

Tips for Creating Infographics

© Qo0 oo

2. With your team, analyze the following paragraph and underline the
sentences written in present tense.

A taco is a traditional Mexican dish that consists of a torfilla folded around
a filling. Bernal Diaz del Castillo documented that tacos were eaten since
pre-Hispanic times. Now, there are uncountable varieties of tacos all over
the country. From shrimp fo af pastor, you should try them all!

3. As a team, write a description for the candies in this picture. Use
adjectives, superlatives, and sensory words.

4. With your team, analyze the following sentences and decide which
connector from the box completes them.

a. Do you want red green chilaquiles?
b. |like quesadillas very much, | prefer to eat pozole today.
c. | cannot decide; please give me some capirotada one churro.

Photocopiable material
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Worksheet 10

1. Work in pairs. Analyze each case and write an emotion that may be
related.

a. If someone bites his/her lips, he/she probably is...

b. if someone has a closed posture, it shows he/she is probabily...

c. If someone turns his/her lips up, he/she is probably...

d. If someone taps his/her fingers repeatedly, he/she probably is...

2.Look at the pictures and with your partner decide an appropriate question
to offer and ask for help. Write it down.

Offer help: Ask for help:

3. Choose one of the pictures from the previous activity. Write a dialogue
with your partner to ask for or offer help.

Greeting:

Body:

Closing:

Photocopiable material
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Worksheet 1

1. Hil blue, Well, go with you, Thanks
2. o-tired. b-sad, c-worried. d-happy
3. Answers may vary.

Worksheet 2
. (Possible answers) a-Watch your body
language. b-Vary your fone and rhythm,
c-Use appropriate volume while you speak.
d-Maintain eye contact.

2. a-went, bvisited, c-ate, d-saw, e-had

3. Answers may vary.

Worksheet 3

1. Write a question for your doubt. Check sources

to find the answer. If you don't find it, ask a
specialist,

2. {Possible answers) a-Don't eat candies. b-Eat
fruits and vegetables.

3. First, put liquid soap in your palm. Next, rub
palm to palm, tips of fingers, and each wrist.

Then, rinse your hands. Finally, dry your bands.

Worksheet 4
. (Possible answers) a-Thank you for your lefter,
It's great fo hear from you., b-What wonderful
news about... Write back soon,

2. o-were playing, b-met, c-was sleeping,
d-called, e-read

3 fedbac

Worksheet 5

. (Possible answers) a-repeat in a slower pace
/ check pronunciation, b-give examples, use
body language

. a-What b-Who c-How d-When e-Where

3. (Possible answers) a- do this activity in the

N

park. -1 do this activity in the afternoon. c-l do

this activity with my team. d-l wear a uniform
and use a bat.

Worksheet 6
. (Possible answers) a-Use online dictionaries.
b-Use a mirror fo check how your lips and
mouth move. ¢-Break words info sounds.

2. a-seguence, b-description, c-cause & effect,
d-compare & contrast, e-problem & solution

Vorksheets Answer Key

3.

(Possible answers) a. Where do farantulas live?
How many legs do they have? How do they
move?

Worksheet 7

1. (Possible answers) a-Do ! really need this? b- Is

N

it goed for my heaith?

a-neone, b-l, ¢-?7, d-none, &-.

(Possible answers) a-happy pecople drinking
sada, b-famous athlete eating cereql,
c-contains vitamins and minerals

Worksheet 8

. (Possibie answers) a-brave heroes, b-a sailor /
a warrior

traditions, old. magic, adventures, fantastic
{Possible answers) a-Beowulf was a very strong
man. b-Merlin was an old wise magician.

a-Pa, b-Pr, c-Pa, d-Pr. e-Pa

Worksheet 9

1. (Possible answers) a-Define your audience’s

interests. b-Write clear and concise sentences.
c-Choose interesting images. d-Use affractive
colors for your orgonlzers e-Write a striking
headline.

Underline: A taco is a fraditional Mexican

dish that consists of a tortilla folded around a
filing. / Now, there are uncountable varieties of
tacos all over the country.

(Possible answery Mexican candies are the
most delicious in the world. They are sweet and
colorful, Some of them are crunchy, others are
soft.

a-or, b-but, c-and

Worksheet 10

1.
2,

3.

a-stressed, b-unfriendly. c-happy, d-impatient
{Possible answers) a-Do you need help?
b-Could you help me please?

{Possible answers) Hit / Hello! / Could you
help me please? / Sure! / | don't understand
this question. / Read carefully, the answer is
here! / It was very easy! Thank you! / You're
wefcome.
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