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Estimado(a) maestro(a):

La Guia Didactica que tiene en las manos es resultado del esfuerzo realizado por el
gobierno federal y los gobiernos estatales para garantizar que los(as) alumnos(as)
gue cursan la asighatura de Lengua Extranjera. Inglés puedan acercarse al cono-
cimiento y dominio de una lengua diferente a la maternay, con sus orientaciones,
alcanzar una educacién de excelencia.

Los materiales educativos que conforman el paquete didactico le ayudaran a que
los(as) estudiantes de esta asignatura logren familiarizarse, conocer, comprender
y comunicarse en Inglés como lengua extranjera.

Esta Guia didactica contribuird también a su formacion docente, pues en ella en-
contrara recomendaciones metodoldgicas y disciplinares para generar mejores
ambientes de ensefianza y aprendizaje de la lengua inglesa; ademas, cuenta con
un disco que contiene modelos orales e imagenes fijas que le apoyaran en su que-
hacer docente.

Le deseamos éxito.

Distribucién gratuita, prohibida su venta.
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Irtrodaction

Quest is a three-level series for secondary students learning English in Mexico. The
contents were selected and organized based on the international standards in the
Common European Framework of Reference for Languages (CEFR), and are aimed at
students at lower intermediate to intermediate levels.

Specific Purposes
The program of study outlines a number of specific purposes. At secondary level, it is
expected that students

¢ use English to express ideas and thoughts confidently and efficiently to people of
other cultures.

* organize thoughts and discourse, analyze critically, and solve problems, as well as
participate in different exchanges and cultural expressions.

* interact creatively and ethically, with empathy towards the perspectives and feelings
of others.

* recognize the role of language and culture in the construction of knowledge, shaping
of identity, and regulation of behavior, experience, and values.

» reflect on language and culture to interpret and produce meaning in exchanges.

Methodology

Quest adopts an action-oriented approach to language learning. It is based on the
premise that learning is constructed around actions required to achieve a particular
outcome, not just a pretext for language learning. To this end, each unit of study in
Quest revolves around the collaborative construction of a product (the outcome) that
requires the use of target social practices {competencies).

The Role of the Learner

The role of the learner in Quest allows the student to become a social agent, or
active participant, in the learning process. The idea of a social agent recognizes

that each learner has different experiences that define his or her identity, and that
genuine interaction requires a learner to be aware of his or her own knowledge and
competences, and use them in and for social action. For this to be successful, the
learner must be aware of this goal and the nature of the tasks, his or her needs,
strengths, and weaknesses with respect to this task, and what he or she still needs to
learn in order to accomplish the task.

The Role of the Teacher

The role of the teacher in an action-oriented approach is to propose and define,
together with the class, the products or final goal of each unit, and the activities
required to achieve it, based on students’ knowledge, experiences, and interests. The
teacher must generate and promote opportunities for real communication, both oral
and written, in the classrcom, while encouraging reflection and analysis. In addition,
the teacher is responsible for creating an atmaosphere of respect and collaboration in
the classroom. j



The Units

The unit structure revolves around the creation of the unit product using the social
practices of the unit. Students start by exploring and analyzing the social practice in
context. This context can be presented in a written text or in an oral text. Students then
use the social practice communicatively in activities that lead up to or are part of the unit
product. They then reflect on and review their production, and finally, they socialize and
share their product work with the class.

Building Learner Autonomy

In addition to its alignment with the social practices and specific purposes of the
program of study, Quest also encourages students 1o take control of their own learning
process. They are given multiple opportunities to reflect on and evaluate their own and
others’ work at the beginning, during, and the end of each unit. This enables them to
identify strengths and weaknesses and make suggestions for improvements. In this way,
students get a chance to identify the ways of learning that best suit them. With this in
mind, in most classes, Quest provides ideas for students to produce something tangible
and that can be assessed either individually or in groups. Very often, these activities are
steps towards a final group product, which students peer evaluate at the end of each
unit. However, there are also recommendations for evaluating progress in a variety of
other production activities in different classes throughout, as well as checklists to verify
students' spoken and written output.

Evaluation

Along with the continual self-assessment outlined above, there are a number of other
ways for the teacher to assess students’ progress. The Teacher’s Guide provides texts for
ongoing assessment at various stages. It is important to remember that this assessment
focuses on fluency and communicative competence in both written and oral texts. There
is also an evatuation instrument as suggested by the program at the end of each unit. In
addition, each unit comes with a two-page assessment, which can be found at the back
of the Teacher's Guide.
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The Ackivity Book

The Activity Book is divided into ten topic-based units,
organized into three different learning envircnments;
Family and Community, Recreational and Literary, and
Academic and Educational.

The Units

On the opening page of each unit, Before You Start...
guestions allow students to share what they already
know about the topic and social practices of the unit.

The social practices for the unit and what students will
do to achieve them are listed here. This way students
can take charge of their own learning by knowing
what fearning outcomes are expected of them.

The dasses of each unit build up to a Unit Product.
The overview of the Unit Product allows you and
the class to plan for each step and keep track of the
materiais they produce and will need to finalize the
product.

The Content

The content in each unit aflows students to explore

the target social practices in context, to use language
purposefully, and to analyze specific language to
consolidate learning. Finally, a review stage follows where
students can assess their competencies and come up
with ideas related to their own learning.

Class activities build the competencies students need to
complete the unit product and prepare for subsequent
product steps. Each of these steps produces a
subproduct that will then be used to build up to the final
presentation stage.

Listening comprehension activities will help students
to improve their comprehension of spoken English,
pronunciation, and fluency.

Model-based guided writing activities will help students
improve their academic writing skills. These activities
include Writing Checklists and reference to a Wiiting
Rubric that will help with self- and peer-correction.

The last classes of each unit are dedicated to the
presentation of the unit product. Self- and peer-
evaluation instruments can be used to reflect on both
performance and collaboration.

The final page of each unit guides students through a
self-evaluation process that will allow them to reflect
on their communicative competence, attitudes, and
collaboration.

At the end of the book, there is a Grammar Reference
with grammar and usage explanations and an Irregular
Verbs table. In addition, there is a Glossary section
with key words from the Activity Book. The words
found in the Glossary have been highlighted in green
when they first appear in the Activity Book.
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The Unit Product Prodact Steps

The steps for the Unit Product build up throughout each unit to a final presentation. When
these activities start and end is clearly indicated. An icon (see Other Features below) indicates
the material students will need for other steps. At the end of each unit, when students
present their products to the class, a Seff/Peer Evaluation Form will allow them to assess their
performance and compare their feelings with the other members of their group.

Evidence Folders i

The Evidence Folder is a place where students can keep :
work that they have produced in each unit. This work iﬂ)ecorate it.

can be related to the product or other work that reflects =Add a contents page.
their progress. By collecting evidence, they are learning i
by doing. At the end of each unit, they can review the
work they saved and assess their progress. They can also
keep the results of their SeffiPeer Evaluation Forms from
each presentation.

»:Organize the content by quest, type
2of text, topic, or any other way you

At the end of the year, they will have a full record of their year’s work. At this
point, they can assess their progress.

Other Features

There are a number of other features in the book that help students complete their quests.

I Glossary references send students to this section
at the back of their Activity Books to practice their
dictionary skills and find the meanings of words.

Resource icons indicate where students can find
additional material to support their learning in their
Reader or on externat websites.

oy

Grammar references send students to the section at
the back of the book to read full explanatians of the
grammar points covered in the unit.

Audio icons indicate when there is a listening
activity. You will use the Class CD for these activities.

A product icon appears at the end of each product
step. It indicates what materials students need to
keep for other steps in

the product.
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Self-Evaluation
Before You Start...

Each unit begins with an activity that will help Speaking Rubric Total possible: 15
students evaluate what they know about the I PO R I A'gg ST “"Eééé'; T
topic .of the unit aﬁd the social practices they will F 3@@5’% *@mm o
be using in the unit. .
Good use of Limited use of
Self-Check Boxes ? . gf()ir;?gu:;ee language. language.
This easy-to-use evaluation tool will help students ; L.; Almost no | some mistakes. | Frequent
assess their learning at different points in the E g mistakes. Ideas easy to mistakes.
unit, so that they reflect on their learning and 8 Q| ldeaseasy to | Understand Ideas are
. 1G] most of the difficult to
focus their study. understand. .
time. understand,
; . = .
Self-Gheck Yes =v '% Speech Speech is gﬁim ITSO
L ] . S . sometimes
Exchange information § |Beavlo difficult to understand
£ understand. derstand most of the
&D , E urderstand. time.
| took turns speaking. &
* [ participated confidently. Understands o
g p ° .y 5 Understands | aimast Difficulty
x D | included relevant details. § everything everything. understanding.
& and responds | Some pauses Sa!O:e(;fwhen
: ies . E appropriately. Y
Speaking and Writing Rubrics £ ppropriately gszsv‘;mg answering.
As students work towards the socal practice :
and final products, they will find more activities . . )
where they can practice their speaking and Writing Rubric Total possible 20
writing skills. There are suggestions for self- A{ Lo Esraliant i hverage: -1 Cboot
assessment at these points, as well. You should FOPSEL 1 810 points: | -7 points " |’ 4-3points

invite students to use the rubrics in their Activity

) . 2 Language Some language | Most language
Books to evaluate their production and reflect B2 | appropriste | appropriate for | inappropriate
on their progress. 22 | fortask. task. for task.
80 | . .
. . & o | Interesting Predictable Not encugh
Final Evaluation Tools g

‘ _ informatior. information, information,
Different evaluation tools are present at the .

end of each unit to help students evaluate their
final products and their groups' collaboration.
it will also help them to reflect on their learning

Text follows Partially follows | Does not follow
model for text | model for text model for text

Clear
organization

throughout the unit with the materials they type. type. fype.
keep in their Fvidence Folders. Finally, you
can guide them to evaluate their overall % . , _
achievement of the unit learning outcomes and < | Directed Standard English | Inappropriate
fl h . E at desired but not specific | for intended
retlect on how to improve. g audience. ta situation. audience,
All of these tools will allow students to become Y
more independent learners and take more active o e o ‘
les in their | . 5= Rich use of Some descriptive | Very basic
roles in their learning process. 52 words and simple
@ | vocabutary. h
<8 phrases. vocabulary.
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Reader

The Reader offers a selection of texts on
age-appropriate topics that will help bring the real
world into the classroom. It also includes a seiection
of original and traditional stories which give students
the opportunity to explore different literary genres
while introducing them to the traditions and customs
of English-speaking cultures. The Reader texts

were designed to be used as additional extensive
reading, which students can read independently or
collaboratively, at home or in class.

The Reader presents language
in context and provides simple,
everyday patterns that students
can easily identify. These points
are then revisited and practiced
in class.

% hnieppaposlonCGmont 2

At the end of each unit,
Comprehension Check activities
help students iearn to read for
specific information and for general
comprehension. Vocabulary activities
atd students in developing reading
strategies related to deducing the
meaning of words from the context.
[n addition to this, each text also
includes discussion questions that
allow students to develop critical
thinking skills, like inference,
interpretation, and evaluation.

B Share wnth your QIovp tha typa of news

et you prstm ana v Tonmons Key vocabulary and words that

A students might have difficulty

- with have been hightlighted in
bold the first time they appear.
These words can be found in
the Glossary at the end of the
Reader.
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Teacher's Gaide

The Teacher’s Guide was designed to offer teachers suggestions and support in three main
areas: content and cultural information related to the topic of the unit; language support
for target structures; and suggestions for adapting materials to different student needs
and teaching contexts. A reproduction of the Activity Book is included with answers in
bold small caps for easy identification.

The Teacher's Guide also

presents ideas for alternative
products or how to adapt

the suggested product. The
product should be decided
at the beginning of the unit
so everyone is aware of the
goal of the unit.

H

About the TOpIC boxes giv
cultural, academic, or general
information about the

topic of the unit or specific
elements in the unit to aid
teachers in class preparation.
These can include additional
sources where teachers can
go for more infermation.
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| Curricular Flexibility boxes
§ support the teacher with
A Pre-evaluation box suggests } ways to adapt content or

how the teacher can use the © specific activities to their
Before You Start... sections - i teaching context (group s:ze,
i
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as a diagnostic assessment. language proficiency, cultural
It includes prior knowledge backgound, social context).
students are expected to have ~ The aim is for students to

at this level and suggestions ! : achieve the social practice
for haw to address weak |rrespectwe of Ianguage fevel.

areas and scaffolding. T T



Learning to Learn boxes
provide students with a
range of self-study skills
which can help them to
become autonomous

learners.
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might want to read the text in their Reader. It also
includes suggestions for how stugents can use
!_ technology if they have access to it.
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i Resources boxes suggest when and where students
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areas that students need
to focus on in order to
help them achieve the
social practice.

e A+ = o s s g i =

Language Knowledge boxes offer grammar
explanations for structures related to the social
practice. They focus on the use and form of
different language structures, and common
problems that Spanish-speaking learners

have. Suggestions for how to deal with these
problems have been included.

[P

The Ongoing Evaluation boxes throughout the
unit offer suggestions for activities or work the
teacher can use 1o evaluate students’ progress
and achievements. These should include what to
evaluate, as well as suggestions at the specific
student level and the whaole class level on ways

i to address any problem areas.
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The Self-assessment box | - 1

at the end of each unit i [

|

i

I
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% The Final Evaluation |
box at the end of each |

E

H

unit refers teachers

to the suggested
evaluation instruments
for the product from
the SEP program,
which are available

at the back of the

b M ek o diabdaton
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suggests how to guide s e
students in their use of
evaluation tools on the
last two pages of each
unit to evaluate their
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final product, how they *_h.m;n..m - book, together with a

worked in the unit, and
their achievement of the
learning outcomes.
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- ; ¢ photocopiable exam
that is also included at
the back of the book.
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Other sections include

+ An irregular Verbs table and Phonemic Chart - A Marking Criteria section

* A Grammar Reference - The Audjoscripts for the recordings. For easy reference,
» A Glossary a track list can be found on the inside back cover.

= A two-page Assessment for every unit - A Bibliography

+ Assessment Answer Key
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The Class CD
A Class CD comes with every
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et AR : f“‘; Teacher’s Guide. These CDs
R I have complete recordings of

the listening activities, some
Reader texts, and images
. related to each unit.
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Familiar and Community Environment

Social Practice: Express support and solidarity when facing an everyday situation
Final Product: Public Service Announcement {PSA)

10 Sympathize with others [ Listen to peopte’s Brainstorm Mind map of a
problems and identify common teen teen problem
situation, cause, and problems and
effect. make a mind

map.

1 Sympathize with others | Analyze and compare Analyze different | Discussion about
different problems and problems problems and
their context. their contexts
Relate other people’s
problems to own
experience.

12 Sympathize with others | Analyze problems and Discussion about
their possible sofutions. teenage problems
Give suggestions. and their

solutions.

13 Sympathize with others | Provide appropriate Select a problem Advice for a
advice or suggestions for | from your mind chasen problem
different problems. map and write

advice.
14-15 | Define ways to express | Analyze the features of | Answer questions { Identify the A PSA script
yourself according to the | PSAs and identify the about your PSA, | features and
audience audience. audience of PSAs
16 Sympathize with others | Analyze prosodic Role play to
Contrast effects created | resources and nen- discuss a problem
by prosodic resources verbal language to show
and non-verbal language | sympathy,
17 Sympathize with others | Discuss the importance Write a script A PSA script
Contrast effect created | of the elements of a PSA | for your PSA
by prosodic resources and write a script for a including the
and non-verbal language | PSA. main elements of
a PSA.
18 Contrast effect created | Listen to a PSA and Rehearse your Analyze and use | Feedback on your
by prosodic resources analyze prosodic features | script and give sound effects and | rehearsal
and non-verbal language | and sound effects. each other prosodic features
feedback.
19 Sympathize with others | Present your group’s PSA. | Present a PSA. Self/Peer Peer evaluation
Contrast effects created | Assess own and another Evaluation Form review
by prosodic resources. group's work.
Self-assessment
20 Evaluate Your Collaboration Evaluate Your Progress Evaluate Your Achievement

Unit Planner @ i
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Recreational and Literary Environment

Social practice; Read short literary essays and contrast cultural aspects
Final product: A Comparative Chart

T e e i

22-23 Analyze short literary Read, revise and understand | Compare another | Compare Comparative
essays essays to compare cultural culture with cultural chart
Read and understand aspects. your own in a differences
the general meaning, comparative chart.
main ideas, and details of
literary essays
Describe and compare
cultural aspects
24 Describe and compare Analyze cultural aspects and Discussfon
cultural aspect compare them to your own. about cultural
aspects
25 Describe and compare Analyze and talk about Make notes about | Interaction Naotes about a
cultural aspects culturai differences. an embarrassing while talking | cultural mistake
cultural mistake about cultural
and tell the story to | differences
the group.
26-27 Describe and compare Read an article describing Compare angther Comparative
cultural aspects cultural aspects and compare | culture with chart
it with your own customs. your own in a
comparative chart.
28 Analyze short literary Read a short essay and Discuss Notes for a
essays compare the cultural aspects cultural discussion
Describe and compare described with your own. differences comparing
cultural aspects another culture
and your own
29 Describe and compare Analyze and discuss cultural | Write an essay Exchange Essay
cultural aspects aspects and write an essay explaining cultural | information
comparing them. differences and
similarities.
30 Analyze short literary Identify cultural aspects Create a Comparative
essays mentioned in essays and comparative chart Chart
Describe and compare compare them. for the countries in
cultural aspects the essays.
31 Describe and compare Display comparative chart. Present your Self/Peer Peer evaluation
cultural aspects Ask and answer guestions. comparative chart. | Evaluation review
Give and receive feedback. Form
Self-assessment
32 Evaluate Your Collaboration Evaluate Your Progress Evaluate Your Achievement

Unit Planner
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Familiar and Community Environment

Social practice: Discuss your own personal experiences and those of others
Finat product: An Autobiographical Anecdote
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34 Listen to and analyze Listen to a conversation Brainstorm Mlnd map
conversations about about personal experiences | memorable of personal
personal experiences and decide why they are experiences and EXpEeriences

relevant. make a mind map.

35 Understand the general Analyze a conversaticn Listen to
sense, main ideas, and about personal personal
details of conversations experiences. Use it as a experiences
Share personal experiences | model 1o share your own.
in a conversation

36-37 | Understand the general Read an anecdote and Make a chart of key Chart with key
sense, main ideas, and identify the main ideas and | information about an information
details of conversations details. Identify the main experience.

Share personal experiences | detail of an anecdote of
in a conversation your own.

38 Understand the general Analyze a personal Use the chart to write | Narrating past | Sentences with
sense, main ideas, and experience and identify the | about the matn ideas | events main ideas
details of conversations main events. of your experience.

39 Understand the general Identify the characteristics List of tips of
sense, main ideas, and of a good anecdote. what makes a
details of conversations good anecdote

40 Understand the general Use a storyboard to Make a storyboard Storyboard for
sense, main ideas, and identify the main events of | of the main ideas of an anecdote
details of conversations an anecdote. your experience.

41 Listen to and analyze Read and listen to Notes on about
conversations about personal experiences and how to express
personal experiences make notes about their feelings in an
Understand the general important aspects. anecdote
sense, main ideas, and
details of conversations

42 Share personal experiences | Write and edit a perscnal | Write an anecdote A personal
in a conversation anecdote. Use connactors | about your personal anecdote

to link ideas. experience.
43 Share personal experiences | Tell your anecdote and Present your Seli/Peer Review of
in a conversation listen to others’ anecdotes. | anecdote using the Evaluation performance
Ask and answer questions | storyboard. Form
about their experiences.
Self-assessment
44 Evaluate Your Collaboration Evaluate Your Progress Evaluate Your Achievement

Unit Planner
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Academic and Educational Environment
Social practice: Create instructions to help people be prepared for a naturaf disaster
Final product: An Instructional Leaflet

46-47 | Select and analyze Read about natural disasters | Make a list of List of natural
instruction sheets and analyze the instructions | natural disasters disasters
to follow during a natural that may affect
disaster. your community.
48 Select and analyze Listen to and understand Listen and
instruction sheets instructions about what to express ideas
do in an emergency. to exchange
information
419 Select and analyze Identify and analyze Make notes on Befare and
instruction sheets instructions about what to what to do before during notes
do before and during an and during a
emergency. natural disaster.
50-51 Read and understand Read an instruction sheet to | Make notes on Interact in a After notes
instruction sheets identify what to do after a what to do aftera | conversation
natural disaster. natural disaster. about steps in a
natura! disaster
52-53 | Write instructions Read an instructional leaflet. | Write instructions | Select Instructions
Edit instruction leaflets Analyze its features and use | for the before, appropriate for leaflet
it as a model to write your during, and after content and
own. sections of your organization of
instructional leaflet. | an instructional
leaflet
54 Read and understand Relate instructions to visual | Create a final Instructional
instruction sheets information. Make a drawing | leaflet with pictures leaflet
for a leaflet. and illustrations.
55 Read and understand Present your leaflet to the Display and present { Peer Evaluation | Review of
instruction sheets group. Listen to another your leaflet to your | Questionnatre performance
group’s presentation and group.
write a review of their
performance.
56 Evaluate Your Collaboration Evaluate Your Progress Evaluate Your Achievement

Self-assessment
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Unit 5: Today's News
Familiar and Community Environment

Social practice: Compare the same news item in different publications
Final product: A Comparative Chart

' Urit Plarrer
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A list of news

Analyze newspaper Make a list of recent
articles and order of events in news | news stories. stories
Read newspaper articles | articles.
60-61 Analyze newspaper Listen to a news report. Choose a story. Notes on
articles Identify the key information | Identify the protagorist and
including the protagonist protagonist and speech
and what they say. what they said.
62x Analyze newspaper Analyze elements of a Interaction Discussion
articles newspaper article and while conclusion
Read newspaper articles | identify the purpose of each discussing the | about the
element. importance aof | importance of
elementofa | elements of &
news article news article
63 Analyze newspaper Estabiish the differences Create tabloid Analyze a Different styles
articles between types of newspapers | and broadsheet newspaper of headlines
Contrast articles in and write headlines for each | headlines. article
dgifferent publications type.
64 Analyze newspaper Read and analyze newspaper | Camplete a graphic A graphic
articles articles. Create a graphic organizer for a organizer
Read newspaper articles | organizer for their main news story.
information.
65 Analyze newspaper Write a newspaper article Write and edit a Check style, A news article
articles and use a rubric to edit it. news article. theme,
Read other people’s articles organization
and give feedback. and
language of
a newspaper
article
66 Contrast articles in Contrast the same news Create a Contrast news | A comparative
different publications story in the different articles | comparative chart. | articles chart
your group wrote, Create a
chart comparing impaortant
elements in each article.
67 Contrast articles in Present the comparative Present a Self/Peer Peer evaluation
different publications table and listen to other comparative chart. | Evaluation review
groups’ presentations. Form
Self-assessment
68 Evaluate Your Collaboration Evaluate Your Prograss Evaluate Your Achievement

Unit Planner
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Unit 6: A Dramatic Reading .... ........
Recreational and Literary Environment
Social practice: Read play scripts

Final product: A Dramatic Reading

[ teaming.Qutcomes | Activities - .| | . Product.. | . Sel.. |- Evidente..
S T ML TN IS Tt T TR i T 0 L pseaesenE cF LT ke T 0o
Select and revise short Listen to excerps from Select a play genre | identify genre | Genre chart
play scripts for young plays and analyze them to and choose a and features
people recognize different play playscript.
genres and their features.

72-73 Read short play scripts 1o | Read a scene from a short Identify and identify details | Notes on
understand the general | play and identify the details | compare the main | of a play script | characters
meaning, main ideas, and features of a play script. | characters.
and detatls

74-75 Read short play scripts to | Read an article about the Analyze the story of Achartto
understand the general | structure of a play. Analyze | your playscript. analyze a script
meaning, main ideas, scenes from a play and
and details create a chart with the main

ideas.

76-77 Read short play scripts to | Read a script and listen Analyze a scene Notes on most
understand the general | to its dramatize reading. from your important
meaning, main ideas, Recognize expression and playscript. actions
and details use of emotions in the

reading.

78 Participate in dramatic Listen to a teacher giving Practice a Use the Annotated play
readings tips on how to improve a dramatized reading | proper scene

dramatic reading. Make and give feedback. | intonation
annotations in the script to and emotion
help your reading.

79 Participate in dramatic Perform your dramatic Present a Self/Peer Peer evaluation

readings reading to the class, focusing | dramatized reading. | Evaluation review
on pronunciation and Form
emotion. Evaluate your
group performance.
Self-assessment
80 Evaluate Your Collaboration Evaluate Your Progress Evaluate Your Achievement
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Unit 7; Environmental Problems ..........cmnminsnneens Ceeet e NSRS RS £ R SR SRR RRRS e SaE RSO R O RS sR A R s mn R R a1
Academic and Educational Environment

Social practice: Discuss viewpoints in a roundtabte discussion

Final product: A Roundtable Discussion

“iPage | Leaming Outcomes-Cf1 T Adtivities ko g i

e L e e

82-83 | Analyze texts related Read text about pollution | Make a list of L]St of
to civics and ethics and and analyze its causes, pollution problems pallution
setect information effects, and possible in your community. problems

solutions.

84 Analyze texts related Listen to and analyze Create a research Analyze Research
to civics and ethics and information about pallution. | guide for a information and | guide
select information Select and define criteria to | pollution problem | select key ideas

search for information. from your list.

85 Analyze texts related Discuss and talk about future Discuss the Predictions
to civics and ethics and predictions based on factual conseguences
select information informatton. of problems

86 Understand the general | Listen to and read about an Interact in a Discussian
sense and main ideas of | ethical problem. Understand discussion about an
texts related to civics and | main ideas and compare about an ethical | ethical
ethics them with your own. problem problem

87 Discuss viewpoints in a Discuss viewpoints about Make notes about Notes
roundtable discussion an ethical problem. Give the problems

solutions to the problem and | you chose, their
use language 1o persuade consequences, and
others. solutions.

88 Analyze texts related Analyze a text related to Discussion
to civics and ethics and civics and ethics and apply to reach
select information the information to your own solutions for

context. an ethical
problem

89 Analyze texts related Write a persuasive essay Use your notes to Write an Persuasive
to civics and ethics and | based on information about | write a persuasive | essay with essay
select information an ethical problem. Edit essay | essay. appropriated

and evaluate your work conient based
on factual
information

S0 Discuss viewpaoints in a Listen to and analyze the Create a guestion Question carg
roundtable discussion features of a roundtable card based on the

discussion and prepare to ideas from your
have your own. e55ay.

91 Discuss viewpaints in a Participate in a round table | Have a roundtable | Self/Peer Feedback
roundtable discussion discussion. Share your discussion. Reach a | Evaluation Form | notes

canclusions with the rest of | conclusion.
the class.
Self-assessment
92 Evaluate Your Collaboration Evaluate Your Progress Evaluate Your Achievement

Unit Planner |
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Unit 8: SOIVING the ProbIem ...t e ccte st ce s e et e ems b e smemnees veeemerarenrarerareas 93

Familiar and Community Environment

Social practice: Complain about a product
Final product: Complaints

B

L
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94 Listen to and analyze Listen to a person making Listen to Discussicn
complaints about a complaint and analyze its personal about the
products information. experiences characteristics

of a complaint
g5 Listen to and analyze Analyze a complaint. Make a mind map Mind map
complaints about Understand the request and | of products and of product
products offer sclutions. problems you can prablems
complain about.

96-97 Interpret the general Read an article about Make notes on the | Dealing with | Notes on
meaning, main ideas, complaints and identify best way for sales | complaints responses fram
and details of complaints | tips to make an effective staff to respond to sales staff

complaint. interpret the a complaint about
general meaning and details | your product.
of a complaint.

98 Interpret the general Listen to a product complaint Exchange Notes for a
meaning, main ideas, and interpret the main ideas information discussion about
and details of complaints | and details. complaints

99 Listen to and analyze Analyze a complaint Make a list of Role-playing | List of threats
compiaints about to identify threats and language for when | complaints and responses
products responses for a problem. someone complains | and solutions

about a product.

100-101 | interpret the general Read a compfaint email and | Write a complaint | Write a Email complaint
meaning, main ideas, a response email and identify | email and a complaint and response
and details of complaints | the main parts of each one. | response email. email with

Use them as a model to appropriate
write your own, content

102 Make oral complaints Analyze the expressions Create a chart Chart
in a complaint. Choose a using the emails to comparing
suitable language to express | compare written written and oral
complaints. and oral language language

for complaints.

103 Make oral complaints Use the information you Role-play a Self/Peer Peer evaluation
gathered to role-play an oral | complaint for your | Evaluation review
complaint. Evaluate your product. Form
own and others' work.

Self-assessment
104 Evaluate Your Collaboration Evaluate Your Progress Evaluate Your Achievement

Z(y' Unit Planner
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Recreationa! and Literary Environment

Sediat practice: Impraovise a short monofogue on a topic of interest
Final product: An Improvised Monologue

TPege 1 B . S ienee (]

106-107 | Analyze monologLies Select a Select a situation | Notes on a
situations and audiences of | situation and and vocabulary monclogue
monalogues. theme for a
Identify features of monologue,
menalogues.

Discuss similarities and
differences of monologues.

108-109 | Analyze monologues Identify different genres of Choose a type | Recognize types | Notes on a
monologue. of monoiogue | of monologue genre and topic
identify audience, purpose, | to deliver.
and topic.

110-111 | Plan a monclogue Organize ideas from the Create a chart | Write a A monologue
background information and write a monologue with
of a monologue. Use monologue appropriate
an appropriate graphic following a content
organizer. model.

112-113 | Plan a menologue Plan and practice your Practice the Practice a Notes for

Present a monologue monologue. Use fillers, monalogue monologue presentation
Provide and respond to | pauses, and emphasis, Give | with fillers and | with correct
feedback each other feedback. emphasis. pronunciation

and intonation

114 Analyze monologues Analyze the characteristics Create audience Audience cards
and content of a monofogue | cards.
and how it is affected by the
audience.

115 Present 2 monologue Use audience cards to Play a Self/Peer Peer evaluation
Provide and respond to improvise a monclogue in a monofogue Evaluation Form | review
feedback limited amount of time, Assess | game using

classmates' performances and | monologue and
give each other feedback. audience cards.
Self-assessment
116 Evaluate Your Collaboration Evaluate Your Progress Evaluate Your Achievement

Unit Planner  { 21
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Academic and Educational Environment

Social practice: Paraphrase information to explain how a machine works
Final praduct: An infographic

amss 22
,//}

PELIRi I kelEcait i3 . Seal

118-119 | Select and analyze Read an infographic that Brainstorm Review Mind map of

materials shows the aperation of a machines or devices | materials that machines or
Read and understand machine and analyze its and create a mind | explain how a | devices
information contents. map. machine works

120 Read and understand Read and understand An oral Oral

information information about the description description
operation of machines and of a machine of how a
paraphrase information to process machine
describe the process. waorks

121 Read and understand Read information about the | Choose a machine Fact file of a

information operation and purpose of a | or device and machine or
machine. cieate a fact file. device

122 Read and understand Listen to a description of Think about how Images that

informatian how a machine works. your machine show how a

Write information Draw pictures to describe or device works machine or
the process to prove your and illustrate the device works
understanding. process.

123 Write information Describe the operation of a Understand a Description of
machine using connectors process the steps of
to mark the sequence of a a machine’s
process. process

124 Read and understand Read an infographic that Analysis of an

information shows the gperation of a infographic
rmachine and analyze the
function of its parts.

125 Write information Make a graphic organizer Describe the Describe how a | Index

Edit texts with a description of a process of the machine works | cards with
machine’s process and use machine or device. description of
it to write information. Edit a process
your text.

126 Write information Assemble an infographic Create an Infographic

Edit texts with images and text to infographic using describing
explain how a machine the pictures and the how a
works. Make a final draft. index cards. machine or

device warks

127 Explain how a machine Use the infographic to Explain how Self/Peer Peer review

works explain how a machine the machine Evaluation Form
works. Listen to other waorks using the
explanations and give each infographic as
other feedback. reference.

Self-assessment

128 Evaluate Your Collaboration Evaluate Your Progress Evaluate Your Achievement

Unit Planner
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The pictures show teenagers
with different problems, such
as bullying, overwaork, and
concern about body image.

To explore students' previous
learning, you can use the
alternative images con the Class
CD. Students should discuss

Horors Yo SRt &

Work in groups. Look at the pictures and answer the questions.

a. What problems are the teendagers experenang?

b. Which of these problems have you or your friends expenenced?

c. What did you or your friends do 10 solve the probiems?

d. What advice would you gwve a trnend weith one of these problems? w

. (3 different problems and think of
Yexte Yo 1ol . . .
. advice they might give.
. c Staying Healthy Y hould not t student
Overview: An informative website for a community health QU Should not expect siudents

center that shows support and solidarity for people with

everyday health problems

situation,

[SEiGTr Fr R g ¢S T TES

Bramstorm commen teen probems and
rnake & mind map for one problem

Whrite advice n your nind map for the
problom you chose i the rind map

3 Plzn a PSA about your chosen problem

Write a sropt for your PSA including the
main elements of a PSA,

5 Rehoesrsa your senpt ond yive eadhs other
feedback

& Prosent your PSA,

Yowafiloe sed Gooraamuity 1Favhimgeesos
- to express support and solidarity when facing an everyday
- sympathize with others and give advice.

conitrast effects created by prosedic resources.
+ define ways to express yourself according to the audience.

Mind map of a teen
problem

Aclvice for a chosen
groblem

Plan for Psa

A PSA script

feedback on your
rehearsal

Peer evaluation teview

to share personal problems.

To engage students in the
topic of health, the Reader
can support them in looking
at some of the more prevalent
health issues that teens face.

To help students understand
the final product, you can
explain that a PSA aims to raise
awareness about a social issue.
Students can refer back to the
advice they gave in the Before
You Start section and consider
if many teenagers face the
same problems. This will help
them to see to how to support
their product using mind maps
and advice.

About the Topic

This unit explores the problems
teenagers face today such as
puberty, self-esteem and body
image, anxiety, peer pressure,
bullying, and cyber-buliing, among
others. Teens can often feel
misunderstood, so it's important
to make them feel respected
and listened to. You can read
mare about teenage problems

] and what to do on this website:
https.//teens.lovetoknow.com/

]

Pre-evéiuati "

The Before You Start section

gets students to discuss teenage
problems and compare them to
their own experience. Students
can list the problems they discuss
in step 1 of the Product. Questions
b and d allow you to evaluate
the students’ use of the present
perfect to talk about experiences
and should to give advice.
Common errors for the present
perfect include confusing the
|iimple past and present perfect.

Curricular Flexibility

The final product for this unit is a

PSA. The main supporting subproduct
is @ questionnaire that helps students
prepare a written PSA script. The
written PSA is an individual activity,

50 you may consider helping weaker
students by reduding the word count
and helping them correct their drafts
before they write the final copy. For
stronger students, you can encourage
them to check their own drafts by
giving them a code: SP=spelling,
G=grammar, etc.

Unit1 1 23
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Picture 1 shows a boy looking
at his phone. He could be
chatting with friends online

or playing a game. He looks
obsessed. Picture 2 and 3 show
teenagers using computers, but
2 is at home and 3 at school

or work. Picture 4 shows a
student getting stressed in an
exam.

Possible answer: The problem
from the father's perspective

is that his son doesn't go out
and play with his friends, but
instead he spends all of his
time on his cell phone. The
father is worried that his son
doesn't have any friends at all.

Students need to think about
different problerns teenagers
have and agree on one
probtem for their mind map.
Students should think about
where the problem happens,
the people affected by the
problems, and the cause and
effects.

i) - Work in pairs. Look at the pictures and discuss the common problems

they represent.

iListen ’ to a father talking about problems with his son. Mark (/) the pictures that
correspond to the problem described.

With your partner, use these headings to complete the mind map about the
son's problem.

1. The problem 3. Effect of the problem

2. People affected by the problem 4. Cause of the problem

—_——— 25 i

THE PROBLEM

PEOFLE AFFECTED BY

PROSLEM

» The son and

the father

Using his phone

ton much ErrecT OF THE

Cause OF THE

PROBLEM

Worrned father

' PROBLEM

Has no friends

T°

Curricular flexibility

Mind maps help students
connect information and ideas.
Depending on your students’
learning preferences and abilities,
you can encourage them to
complete their mind maps using
key words, images, different colors
for different ideas, etc. This will
make it more enjoyable to create
and will help students remember
the information more easily. It will
also help buitd confidence among
weaker students.

24 - Unit1
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» Work with your partner and answer the questions.
1. What do you think ot the fathers warries?
2. What advice would you gwe to the son?
3. What adwvice would you give to the father?

Ongoing Evaluation

When evaluating students’ mind ¢
maps, it is important to make !
sure that students have included
the following four points; the
situation, the people affected by
the problem, and the cause and
effect of the problem. You may
also consider assessing students’
participation in their group by
monitoring students and making
sure that everyone is contributing
to the discussion, and adding to
the mind map.




1 Read the dialogue between a father and
son and decide which picture on page 10
corresponds to the dizlogue.

Son: Hey Dad, can | talk to you?

Famtt: Sure, son, what's up?

Son | don't know, Dad | feel ke rore of
iy friends want to hang out with me
anymore

Farnz Well, 1 have been wornied about you
too All you do is play games on your
phone. You never ao out with your fiiends
anymore. Even Kevin doesn’'t visit

Son Kevin? | haven't spoken to him for a fong
time, because we don‘t go to the same
school anymore.

Fariiz: | know ¢ hanging schools was difficult,
losh, but you have to make an effort to see
fnends Who do you hang out with now?

I oniy see you on your phone Why don‘t
you use for phone to invite your frends

. Think about the problem presented (s

in previous activities and discuss the

questions.

1. Have you or someorne you know ever been
m a sirnilar situation?

2. What happened? What did you or that
perseh do?

3. What do you do to Felp your friends when

Answers to activity G can be
used to encourage the students
to use the different simple
tenses. It is also an opportunity
1o help students personalize
the topic of the unit, and to

. begin to develop ideas that

. they can use in Product Step 1.

they have problems?

- Use the Seff-Check to check your

participation.
S A3k A X
Sympathize with others

T 11 compared differant problems and
thewr contexts.

[ 1 understood the effect of each problem.

L_i I showed empathy when saying what
coukd be done

over to hang out, | bet they all feol the
safe way as you do

Sen Good idea, Dad We can play video
games.

Far-:r: Oh, no!

about the student.

1. What prablem does the student have?

2. How daes his father teart?

3. Do you thirk this was The right way to
react? Why?

Work with your partner to brainstorm
ways in which his father could have
reacted better.

Language Knowledge

Students often confuse the present
perfect and the simple past. The
present perfect is used to describe
actions that began in the past

and continue up to now {f have
been here for a week) and life
experiences that are still relevant.
The past simpie is used to describe
single or repeated actions in the
past (/ was there for a week).
There are examples of both in the
listening and text for activity E.

With your partner, discuss the questions

r

" Work in groups. Brainstorm some
tommen problems for teenagers.

Create a mind map, like the one in
activity C, for one of the problems.

Keep your mind map for step 2.

Answers will vary, but this is

a valuable exercise to have
students practice sympathizing
and offering advice, which

is a big part of this unit's
social practice and learning
outcomes.

Curricular Flexibility

+ To help weaker students prepare

for the group discussion in activity
G, you may consider having
students read the questions and
make notes before the speaking

| activity begins. This will give

them time to gather their ideas

before they discuss in groups. For
stronger students, you may want
to encourage them to justify their
opinions and encourage them to
use more complicated vocabulary.

mistakes they have made.

Self-assessment

You may consider focusing
students on the Seff-check box at
the beginning of the lesson so they
can understand what is expected
of them, for example, being able
to analyze different problems,
which they do in activity G, and
their ability to show empathy.
Students can look back through
their notes for this lesson and
identify when they have used the
simple tenses correctly and what

Unit1 {25



Before students discuss
ditferent suggestions, you

can ask them to identify the
language from the text that
Aggie uses to give advice: You
should (not), Why don't you,
Please don't, Try talking. You
can evaluate students as they
use the language. This will help
you identify common errors,
such as using an infinitive with
to after should.

As students discuss the
questions, they may think
about how body image is
portrayed in the media and
how this can make teenagers
feet. They may also talk about
how bullying and teasing
someone about the way they
look can affect how they
feel about their body. For
question 2, students might
identify low self-esteem

.and depression as ways this
problem can affect someone.
They may also discuss eating
problems. Students can use
their answers to question 3 to
build knowledge about how
PSAs can help change pubiic
opinion.

- Read about Agatha and decide why she is the perfect woman for her job.

Aggie is back!

The nation’s favorite 2gony aunt is finally back. Agatha

Henderson has returned from an extended vacation,
and she i5 ready 1o help you with your probiems.
Remember that Aggie loves this job. Her advice 1s
direct and realy usefui, Nothing makes her happier

T
\fﬁ%ﬁ; -

than kniowing she has helped someone.

Here are this week’s problems:

Little Miss Muscles writes: | am a
thirteen-year-old girl whe reaily enjoys w- ;s
e and Pve won lots of oo tnors The
problem 1< that my friends always make .0
about me because my muscles are so much
bigger than theirs.

Help! | don't want to stop doing something

i like, but [ hate my friends’ jokes about me.

Aggie writes: You should not stop doing
something you love. Why don't you .v* some
Pttt ies with your friends? You should telt
them which jokes you don’t like and explain
that if they make one of those jokas, you wiil
end the cenversation. If they want to be your
friend, they will stop making jokes.

1 " Work in groups. Discuss the questions.

1. Why da pecple write to Aggie?

2. How does Aggie help people?

3. Who do you normally ask if you need help?
4. How are the tweo problems simitar?

8. What is the best piece of Aggie’s advice?

™ In your groups, discuss different
suggestions for each problem.

ANSWERS MAY YARY.

SO

Sad and Skinny writes: | am a
fourteen-year-otd boy and last year | grew
almost 20 inchies in six months. Now, | am
over six feet talf and | am so -« 1, I go to
the gym and { eat as much as possible, but
! just can’t devetop muscles. My friends tell
me that i+t could make me bigger,
but I'm not sure.

Aggie writes: Please don't take steroids,
especially so young. You kaow that your

hody will change over time. { understand that
you want help now. So why not try talking

o a et .ona e v, Atrainer should be

ahle to give you a speciai | '« plan and
recommend food that will help you get bigger.

" Work in groups and discuss these questions.
1. Why do young teenagers often have
problems with their body image?
’.. 2.

How does having & problem with body
image affect someone?
3. How should society heln with body miage?

. Da you want to knew more about fitness plans
-« and diets? Go to your Reader, pages 5~18.

About the Topic '

The text is about giving advice

on fitness plans and diets. It is
important for teens to maintain a
healthy and balanced diet, so you
might ask students what they know
about balanced diets. Students
may alsc find it interesting to
learn that different colored fruits
and vegetables provide different
nutrients. You can find out more
at: https/Avww.livestrong.comy
article/262977-nutrition-fruit-and-
vegetable-colors/

Unit 1
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Curricular Flexibility

Activity C encourages students to
use language for giving advice. if
students find this activity difficult,
you can suggest locking back

at the text and underlining the
advice given by Aggie. This will

they need to use. When you

expressions, you can also consider
how to individually support
students and the feedback that
you will provide them with.

help students identify the language

evaluate the students' use of these

Resources

The Reader can be used by
students to research more about

fitness plans and diets. The Reader
Answer Key can be found on page |

185. The Reader describes which
foods to eat and which to avoid
and gives students tips on how to
eat more nutritionally. As students
read, you may want them to

note how they afready maintain a
healthy lifestyle and what tips they
found most helpful.




% Label the pictures of different problems with the words in the box.

academic pressure body image

aad M
W el

BULLYING

OBESITY

angety  bullying  obosty  parental prossure

BODY IMAGE

ACADEMIC PRESSURE

‘ . In your groups, look at Aggie's replies and
discuss which ones you might apply to the

probiems in the pictures.

You should not stop doing something

you fove

Wiy don't you set some boundaries with

your friends?

You should tofl them what jokes you
don't like.

Try taiking to a personal trainor.

suggestion for every picture.

+ Work in pairs. Share your ideas.

Curricular Flexibility Ongoing Evaluation

Weaker students can use the
model text on page 12 to help
them. You may consider giving
them time to generate ideas to
write advice, without focusing on
being accurate. Students might
like to share their advice with the
class, or might spend more time on
the preceding activities in order to
generate more ideas.

Think about the advice or suggestions
you and your group gave in activity A, in
your notebook, write a piece of advice or

bad advice you have received from adulits
and friends.

+ Make a iist of the best and worst advice
your group has received.

Work in groups. Take out your mind map
and extend it to include good advice
for the problem you chose. Use your
. discussions from the previous activities to
- help you.

Keep your mind map for step 3.

Students write advice for one of
their problems from their group
mind maps. When evaluating their
writing, you can assess whether
they have included a description

of the background to the problem
and expressions of advice. You

can monitor students' progress by
recording their use of simple tenses
and expressicns for giving advice.
When assessing language, you may
consider two aspects: accuracy and

To make advice less direct,
we can use a question. This
allows the person we are
advising to consider the advice
we are giving them. You can
ask students to identify the
question, number 2, and
underline the phrase that

is used: Why don’t you...?
You may want to elicit other
questions we can use to make
suggestions, such as how
about + ing...? Then you can
ask them to identify what
verbs the other sentences use:
shoulfd and try. It is a good
idea to explain that we can
use imperative verbs + ing

to give advice, such as try,
consider, etc.

' With your groups, discuss the good and ® l

13 :
|

Answers could vary guite
significantly in this discussion,
but students can be directed
to focus on the topics they've
previously focused upon,

and be reminded that they
may have heard advice

from teachers, other family
members, peers, and siblings.

use of the language.

Unitt {27 -
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Aralpze the fe.

If students find it difficult

to identify PSAs, you can , . o |
) & Work in groups. Discuss where you can @ " Work in pairs. Discuss your answers and
give them some examples of

- get advice if you have a problem. opinions about PSAs.
popular campaigns or show

them the campaign on the
following website: http:/
content.time.com/time/specials/
packages/. You may consider
putting students into pairs or
groups to discuss the questions
so they can share their ideas
about PSAs they have seen

I heard 2 great PSA telling people how to
keep water Clean.

It had a really memordble song that told
you what to do.

or hegard. As students discuss * Listen 1o a Public Service
guestion 4, encourage them to Annguncement (PSA) and discuss the
think about why the PSAs were questions in your group.
effective: how they made them 1. Do you think the advice m the PSA is good?

! Why?

I bor that

feel (for example, shocked, 2. What advice wouid you add to the PSA to | ;:::i”; Sorn Z :n;d
scared, sad, etc.); and what mdke it more useful or cumplete? foature 949
was it that made them feel that 3. How did the statistics add to the PSA? Whet ele would he

4. Do you agree with the idea that bullying is

vod 16 copy?
a big problem? Wihy? 2 e

way. Reasons could include the
visuals, the sound effects, or

Share with your group your experiences of + Evaluate your performance using the
that they were able to relate to bullying, and hoa yoE zeal or F;ealt with Speaking Rubric on page 8 and write your
what happened. those experiences, scores below.

I My partner's scare: My score;
i Make notes to answer the questions Use the Self-Check to evaluate your
. ) about P3As. knowledge of P5As.
You may consider putting 1. What are PSAs?

students into groups of three: - - &ﬁa:i\ﬂélimt:%& Ve,
2. How do PSAs hel le?
Student A, Student B, and ow do PSAs help people identify the features and audience

_StudE‘I."\‘t C. While Student A 3. What do you think makes 2 PSA effective? Of PSAs

is talking, Student B should - o (1 undarstand what PSAs are for
listen attentively, and Student 4. What features do you think should be | recognize the ditferent features
C should take notes. They can ncluded in a PSA? of PAs.

- -— - [ 11 understand why PSAs use these

have a time fimit and then 5. Wihiat PSA have you heard or seen betore? different features

students change roles. Once
students have completed three
rounds, they can discuss their
feedback with each other.

About the Topic Self-assessment

Public Service Announcements To help students refiect on what
(PSAs) are designed to raise they've learned, students can work
awareness and change public in pairs or small groups, and tell
opinion about a social issue. They each other what they think a PSA
are often designed to cause a is, what the different audiences
reaction for change. PSAs, like and features are, and why PSAs
advertisements, can be made for use these different features. This
television or radio. You can find out will help them identify which areas
more about PSAs and read some they are confident in, and which
examples of popular PSAs on the areas still need improvement, If
following website: https./naww. students are struggling, you could
thebalancecareers.com/what-exactly- have them complete a mind map
is-public-service-advertising-38455. to help organize their ideas.

.28 Unitt
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¢+ Work in pairs. Complete the mind map about the PSA in activity B.

$rate srefud asuriioneat

Government/ Scuoot

AUTHORITLES

Bul-lyéng

FORMAL/INFORMATIVE

© With your partner, use the mind map ‘
to evzluate how effective the PSA was.
Agree on three elements you would
change to improve it

“Well, what if they wete tecns
talking nstead of an adult?
That way. .”

If you want to get more ideas for
possible designs for mind maps,
Pinterest has lots of examples
of mind maps that people have
produced (https:/Awww.pinterest.
com.mx/mindmaps). There are also
¥ | sites for creating mind maps, such
¢ as coggle (https:/elearningindustry.
com/the-5-best-free-mind-
| mapping-tools-for-teachers).
Providing students with different

<. Work with your partner. Use the questions {§)

to analyze the PSA.

1, Who is presenting the PSA?

2. What is the intended audience?
3. What s the central message?
4

. What effect does the style have on the
communication of the message?

. What information does the PSA provide?

. What should people do after listening to
the PSA?

oo

\W Work in groups. Take out your mind map
- from step 2. Use the questions in activity G
-* to plan a PSA about the problem,

" Research maore information about your
. problem in books, on the internet, or by
" asking people you know.

’ Keep your answers for step 4.

As students discuss the questions
in activity G, you could evaluate

if they have used the expressions
for giving advice correctly. You can
record examples of errors to show
students what they need to work
on. It is important to also evaluate
students' participation in their
group. Students may decide to
answer all the questions together
as a group, or have each member
answer one of the gquestions and
then share what they have written.

If students are having trouble

answering the question, you
can play track 3 again and elicit
which PSA gives practical advice
about how to help someone
and how to tell someone you
are being bullied {the second
one). You can explain that a cail-
to-action is what the campaign
wants the audience to do.

For example, in the PSA, the
campaign wants the students to
tell someone if they are being
bullied and ask their friends if
they are being bullied.

e

Students can reflect on the
PSAs they discussed on page
14 and think about where
the PSA was advertised, e.g.,
on TV, on the Internet, etc.
If students identify where
the PSA was advertised, they
will recognize the intended
audience. For example, they
can think about whether
teenagers use the radio or
the Internet more often, and
decide if the campaign was
aimed at teenagers.

Unit 1 QQ ;«‘



You can give students

the definitions from the
Glossary and match them

to the words and phrases in
green. Alternatively, you can
encourage students to read the
text and work out the meaning
of the words and phrases from
the context before you give
them the definitions.

If you do not show someone
you are listening in a
conversation, the speaker may
believe what they are saying

is uninteresting. People often
feel uncomfortable and unable
to talk easily and openly. To
answer guestion 3, students
can mention the expressions
from activity A and also the
body language people use to
show they are listening.

To demonstrate active listening,
you can role-play the activity
with your stronger students.
As the first student describes a
problem, you can look around
the classroom. Then a second
student can speak as you
smile, nod, and use some of
the expressions from activity
D. Then ask the students how
they felt and why.

. Read the text conversation between ,

-

Sarah and Stewart. How does Sarah
shaw that she is paying attention to the
conversation?

. 8:30 AM

= Stewart

e

R Hey So, what’s wrong?
I sawe your Jacket was all - ¢

Wsnotars: -:

S IFmonterested What hagpened ?
OK. 1t’s Just the guys
were shoving me and 1t ripped.
1 sea. How often
dotheguys - you'
Most days.
Most days? Have you

told anwene? Treally think you
shauld tell someone.

What's the point?

3.« ° by feling someone People
can’'t help yount you don's tell ther,
And It sounds like you need help,

1 guess. Thanks, Sarah

Work in groups and discuss the questions.

1. Why 1s it important to show someone that
you are hsterurg to them in a conversation?

2. How do you feel when you think that
sorneone 1s not listening to you?

3. How can you physically demonstrate that
you are I'stening to someone?

4. When has someons really lstened to you?

5. How did that help you in that situation?

Learning to Learn: :

Activity A provides students with
expressions they can use to show
they are listening. You could elicit
other ways they can show they

are listening (body language, eye
contact, or gestures) and explain
that the tone of someone’s voice
changes when someone is very
interested or surprised. To help
students identify tone of voice, you
can model different emotions, such
as excited or angry, and then make
your voice higher and louder.

ems 30)  Unitt

- Self-assessment

Students should reflect on how
they felt during the speaking
activities. You may consider having
students act out the role plays
twice. The first time students can
Just listen to their partner without
reacting, and the second time they
can use the expressions to react to
what the person is saying. Then,
they can compare how they felt in
both situations and describe what
made them feel this way.

With your group, read the list of
movements and mark () the ones that
show someaone is actively listening.

Looking away v

Nodding your head ¢
Smiling

Crossing your arms v
Maintaining eye contact «

Putting your head shghtly to one side |

* With your group, discuss how the

conversation in activity A would have
been different in person.

Work in pairs. Student A chooses a role '
play card and talks about the problem. '
Student B actively listens. Change roles
after some time,

Role play card 1

You are bulhed at school
Older students take your
feod and your money most §
days. You are scared to tell
someone

Role play card 2

Peaple send harnble
messages to your phone and
write comments an your
socal media pages. You are
worred your parents will get
angry If you tell them

- Reflect on how your partner showed they

were listening to you and how this made
you feel.
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Work in pairs. Mark {v) the important elements to include in a PSA. @

Calt-to-artion ¢
Statistics ¢

Persanal examples v

Location __

Memarahle expressions

Prices

+ Work in pairs. Discuss why these are important elements to include.

Wark in pairs. Label the categories of the rubric with the names of the important elements.

Elements

Accurale, informuiwe, end
appropriate for Uie audience

Bernonstrate the emuotion of the  Apprognate tor

Situation

The perfect thing te do ir the

situation

Ar esgression that s impossibie

1o forget

Excellent 8-10 points

Good 5-7 points

Accurdate and
informative

Poor 1-4 points

Inaccurate of confusing

Inappiopnate for the

audicnce audience

The nght thing todo  Not a good thung to do

Afl é‘ﬂ\‘f vxpr('ﬁ\‘on
o renember

A very Iong or difficult
expression to remember

Work in pairs. Read the script for the PSA you heard about

bullying. Underline examples of the elements in activity B,

When you're ben.g buthed, it 15 very easy

1o teel that vou alc alone and that no one

knows how you tez| But that s far from

the .1 3050 of cheldren i grades 6 1o 12
have experienced buflying, and an incredible
70% of children have witnessed bullying in

school If you are being bullied, then -

i+ that ane out of three of your fniends has
also been bullied and almost everyone you

know understands the situation,
That 15 why here at the National Bullying

Organization, we always say |f you are being

bullied at school, you should tell an adult.

That aduit cauld be a teacher, the principal, cne
of your parents, or an older friend—whoever
you get along well with and who you think s
responsible But you should tell someone.
When you tell someone, keep a record of what
you said and when If you expect that persor
to do something to help you and nathing
happens, then go back to them with the record
of what you said and ask why.

Bullying. Yau aren’t alone. So talk to someone.

+ Work in groups. Evaluate the script using the rubric,

Woark in praduct groups. Write a script for your PSA, Include the refevant elements.

Work in pairs. Evaluate each other’s scripts using the rubric.

Keep your sceipts for step 5

Learning to Leatn

Activity C provides students with a
model of a PSA script, and activity

B shows them how to evaluate it.
This will not only focus students'
attention on the important features
of a PSA, but aise help them identify
how they can improve their own i
scripts. You can encourage students 1
to underline the different parts of

the PSA using different colors

(e.g., call-to-action in red, personal ‘
examples in blue, etc.) to help them %
complete activity D. |

The aim of a PSA is to change
public opinion or behaviors
towards a social issue. For

this reason, it is important to
include a memorable expression
and a call-to-action to get the
audience to remember the
PSA and to do something,
such as stop smoking. Statistics
and personal examples give
the audience background
information to the problem.
Depending on the type of PSA,
the location may be important
or not. For example, if the PSA
is about an event, then people
need the location. However, if
it is about a general issue such
as "quit smoking” then the
location is not important. Price
probably is not important since
public services are usually free.

Students use the table in
activity B to evaluate the PSA.
You can ercourage them

to justify why they give the
scores they do. For example,
the PSA is aimed at builying in
school and the statistrcs refer
to figures in secondary school,
which is appropriate for the
intended audience.

ongoing '-Evaluat_;ion

When evaluating students' PSAs,
use the same rubric students

used to evaluate the PSA script

on bullying. Make sure students
have identified a cali-to-action,
inciuded relevant statistics, given
personal examples, specified a
location and prices, and written a
memorable expression. When you
give students back their work, you
can show them how you marked
it, so they can improve the sections
that did not score as well.

Unit1 . 31
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It is a good idea to explain
intonation and emphasis. In
yes/no questions, the voice rises
at the end of the gquestion.
When English speakers use
emphasis, they make words
longer, louder, and higher

in pitch. To practice this, the
students can read sentence 1
and practice the emphasis on
you and family. Students can
then work in pairs to read the
sentences in activity D aloud,
emphasizing different words
and pausing in different places
to identify how this changes
the meaning.

In mixed ability classes,
students who are mare
confident may want to be the
narrators in their groups. Less
confident speakers may feel
more comfortable doing the
sound effects or working with
another student. Students can
evaluate their teamwork when
rehearsing their scripts and use
this evaluation at the end of
the unit.

-+ Listen * to a PSA and mark (v} the
pictures represented.

i Listen again. Work in pairs and discuss
the questions.

1. Why does the PSA sound like a hosror
maovie at the beginning?

2. How daes the PSA 1epresent anxiety?

3. What is the intended dudience f the PSA?

4. Why would a horror movie style be
effective tor that intended audience?

5. What are the two calls to action i the PSA?

8. What 15 the memorable expression at the
end of the PSA?

~

With your partner, evaluate the use of
these elements in the PSA.

1. Horror music 4. Change in intonation
2. Happy music 5. Emphasized words
3. Sourd effects 6. Dramatic pauses

-

Discuss how they affect the way the PSA
expresses its message to its intended
audrence.

Language Knowledge

Prosodic features are the features
of speaking, such as changes in
intonation, emphasized words,
and dramatic pauses. Activity D
helps students recognize prosodic
features by getting them to mark
dramatic pauses, main stress,

and changes in intonation. If
students have trouble recognizing
intonation, you can help them by
having them hum the sentences
using the same intonation but
without using words,

. 32 Unitt
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Ongoing Evaluation

While students rehearse their
scripts, evaluate the examples of
prosodic features that they use.
For example, are students creating
atmosphere by including dramatic
pauses? Are they emphasizing the
correct words? Are they using the
correct intonation for questions?
It is also important to assess how
well the group works together
when rehearsing their scripts. Does
every member of the group have
a role?

‘ ©* Listen again and make notes of special

emphasts or dramatic pauses in the

sentences below.

1. Are you one of those people? Cr someane
i your family?

2. We want teenagers to lead happy, healthy,
productive lives.

3. Do you want to talk to somnrone?

4. That's t 800 FEAR FREF

5. Mare than 14 mi'lion American teenagers
suffer from anxiety.

6. And no one needs to do 1t alone

With your partner, compare your answers
and discuss the effect that the pauses and
special emphases have on the PSA.

- - -

" Work in groups. Rehearse your script for

your PSA using prosodic features and

" sound effects.

" Work in groups. Give each other feedback
" on your rehearsals using the Seif-Check.

A‘swi T TR

Analyze and use sound effects and
prosodic features

[ L4

[} understand the emotional etect
of music and scund effocts

L llcan emphasize words and pause
dramatically

Clican change intonation tor
questions

Make notes of your feedback for step 6.

Self-assessment

Students assess themselves on
their use of sound effects and
prosadic features. You can have

sound effects made them feel in

features, you may consider having
them rehearse their scripts again,
but this time without including
dramatic pauses and emphasized
words, and explain how they
changed their performance.

them reflect on how the music and

activity B. if students have difficulty
identifying how they used prosodic

)
L
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Public Service Announcement

With your product group, present your group's Public Service Announcement ([ m————

to the rest of the class. include ail of the features of a PSA and the
appropriate sound effects and prosodic features.

Make sure that each member of your group participates and has a role in the
PSA. Answer any questions the class may have.

Mark () this checklist to assess your project and that of 2n0ther group. (m————

o P
5 Tl w0z o«

< Mark (¢} each aspect of the checklist that was covered in the presentation.

Dl the PSA wiclude al’ the appropnate features?
Dud the studenits show nterest ard solidarty with
the problem?

Did the students melude prosodic features for
contrasting offocte?

Did students express themsetves weli according to
the sudience?

Did everyone in the group have a 1ok nthe PSA
presentation?

Compare your assessment of the two products with your product group.

Depending on the size of the
class, students may be able

to perform their PSAs for the
entire class. If the class is too
big for individual presentations,
then two groups can perform
simultaneously. However, it

is necessary to evaluate each
student using the Descriptive
Evaluation Scale, so make sure
that there aren't too many
students performing at one time.

While students watch the
performances, they should
complete the Peer Evaluation
form. You may want to go
through the form beforehand,
50 students know what they
need to assess. Then once

all students have finished
perfarming, they will use the
evaluation form to assess their
own performance.

Work with your group. Write a short review of the other group’s (—
performance and give 1t to them.

Compare the assessment of your PSA presentation with the other group’s
review.

1. Whnat dffeiences e thewe? -
2. Wiat did you dowell?

3. Wnat do yoir reed to improve? .- -

P
4

When students review their
performance, they shouid
think about what they did well
throughout the product, not
just in the final performance.
Students may have contributed
well to the written script or
directed the performance.
Students can think about what
to work on to improve their
presentations in following
units,

“Final Evaluation Insf

' Students need to evaluate the

Descriptive E\{aiuatii:_:h Scale

 features of their PSAs as well as | | You can use the Descriptive

| their performance, thinking about |, | Evaluation Scale in the Evaluation

" the use of prosodic features and | Tools section (pages 186-195) to

! sound effects. It is important that evaluate the students’ PSA scripts.

! students reflect on the language - You need to evaluate the following:

g ﬁg n the PSAs, including language to Did the PSA include all features?
give advice and use of tenses. You Did students show interest and
i can have students evaluate the , solidarity?

memorable expressions from other » Did the students include prosodic
groups’ presentations to help them features for contrasting effects?

;4 recognize how easy they wereto | o Did students express themselves well
remember. i according to the audience?

* Did everyone in the group have a role?

: Assessment |

. You can photocopy Assessment 1

on pages 163-164. You should
have students complete the
assessment individually. You

can correct and go through the
answers with the class. The Answer
Key can be found on page 183.
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You can help students

reflect on and evaluate their
collaboration by reminding
them of when they have
worked as a group. For
example, brainstorming
problems and creating a mind
map, planning a PSA script,
and rehearsing the script.
Students can reflect on which
activities they enjoyed the most
and explain their reasons. For
the activities students didn't
enjoy as much or struggled
with, you can ask them to
write what they could do to
improve their collaboration in
the following unit.

You can encourage students
to look through their Evidence
Folder and compare their
grades in the self-assessments
at the beginning and end of
the unit to see how they have
progressed. They can also look
at your evaluation for their
mind maps, written advice,
PSA script, and their final
performances, and write down
what they need to work on.

Self-assessme

To help students evaluate their
progress, students can look
through the work in their Evidence
Folder. This shouid include the
following: a mind map, written
advice, answers to questicns about
their PSA, and their PSA script.
Students should reflect on their
collaboration int group work. In
addition to the chart, they may
think about times they worked well
together and why, and the roles
they were good at.

3 . Unit1
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« Wath your product group, mark {#) each aspect to reflect the way
you worked together.

Praduct Collaboration Checklist

Team members:

Product: _Date: _
1 We contributed with useful ideas, Yes  No
2 We respected everybody's opinions and turns, Yes  No
3 We finshed our product on time Yes  No
A4 W helped each other whon needed, S _

5 We worked well wath other gzoup members

=

Reflect about your group performance and complete the table.

e

s . e
B A [ERTEP 4 1

Look at the work you have coliected in your Evidence Folder. Add any other work you
want te include. Check your progress throughout the unit and answer the guestions.

1. D you collect all the suggested cudence?

2. What activity waas harder for you to achieve?

3. Which activty was eawer?

. . N N . £
(AP B e T T R A

> Read the learning autcomes and evaluate yourself.

I=Verywell 2 =well 1 =With ditficulty

Lt sympathizs wath othiers and g ve adwee
tan tontiest offedts created by orosodie
ESUUNRLES

can det.re ways 10 express myseft according to
he eudience

- Reflect on each learning outcome and write a comment or suggestion.

20
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Students reflect on their ability to
give advice, identify how to express
themselves, and use prosadic
resources. You can remind them
how prosodic features created
certain effects on page 18, If
students find it difficult to reflect
on these features, you can ask
them guiding questions, such as
What effect did vour dramatic
pauses create? What words did
you stress in your presentation? !
Why did you choose these words? |
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Differences

Work in groups. Look at the pictures and answer the questions.

a. Are the actvitos In the peetures normal to do i your culture?
b. Which tounties do yuu snow where it s not notmal to do

these things?

€. Have you ever beenin 4 country o culture where people do

things very arfferently?

d. What were the ditferences you expenencea?

e. What were the people dong there / @

Fogt oo LT AL

Churst 2 Roachy gere s 19 85 Culture Corner
Overview: Website with personal experiences and songs from

different cultures
Pyex T R T

The st prodt, 05 tes it i,

» to read short literary essdys and contrast cultural aspects,

o g the, vas vl
+ analyze short literary essays.

« read and understand the general meaning, main ideas, and

details of literary essays.
+ describe and compare cultural aspects.

Lte g Al
i Compare bakan ond Mexicin calture n
A eomipdralve thart,
; Mere 1t eboul 2n ernbarran, no euitu!
s dake aod tef he story 10 you groap
3 Compaie New Jodlerd cultiae and the

wlture of vour Lornuety

nte abioat coltured differences and
4 aiptariies for a conntry o Canrumty
of vour chare
“reate o corrparativo chart for the
COUIE MY Oy Cron w0t ahout

<] rosent yous comparat ve chats

R T

This unit explores cultures from I
countries across the world. Culture

refers to the habits, traditions, and
beliefs of a country, society, or group
of people. This unit looks at cultural
aspects from India, China, New

. Zeatand, and Egypt. Examples of
i cultural differences include women
| wearing saris in India, and New Year

in China being celebrated at the

| start of spring. For infarmation about

cultural differences, see hitp/Asww.

topics-mag.com/internatl/center.ntm.

Comrpatal ve chart
Nates about & el al
“ragtobe

Comparatw chard

Senlenes

Lompatative cart

Pesr evaluat on eview -

F

Sty Ocda

The pictures show people
greeting each other, eating a
meal, and giving flowers.

To explore students’ previous
learning, you can use the
alternative images to these
pictures on the Class CD.
Customs that are not appropriate
in some countries include
greeting with hugs. If students
have been in another country
or culture, they can share their
experience with the class.

Students wilt describe their past
experiences or the ones they
know from other countries.
They should describe actions
happening in the past to
describe what they saw people
doing. You can monitor and
record student examples for
the Pre-evaluation.

To help students understand
the final product, you can
explain that they will practice
making comparative charts
to compare cultural aspects
in literary texts. They will also
make notes about a cultural
mistake to write an essay. They
can use the information from
their comparative charts and
the information from their
essays to complete their final
product.

The Before You Start section elicits

students’ experiences with other
cultures. It would be normal to
use the past simple to describe
particular events and to use
past continuous to describe the

activities of people. You can record

positive and negative examples of
students” use of those tenses, and
then analyze those examples with
students or use them to diagnose
their needs.

Each step of the product involves
students warking with a partner

or a group. You might consider
dividing the class into groups

- by level, enabling you to give a

- weaker students, and have groups

. research more about the countries

different level or number of tasks
to each group. You could then
spend more time supporting

of stronger students use the
internet, books, or magazines to

they are learning about.
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The text is quite long and

students may find reading

a long text challenging. To
divide the text, you could have
everyone read the introduction
and conclusion, but then ask
volunteers to read the different
descriptions of cultural
differences: the flowers, the
snacks, and the serving of
food.

You may want to ask the
students to work in pairs and
discuss their answers. Possible
answers: 1. Events that happen
between people from different
cultures. 2. The people are from
a Western country and from
India. You can tell by the clothes
they are wearing.

About the Topic

Cultural differences include having
different beliefs, languages, and
customs. The text tooks at the
difficutties of meeting people from
different cuftures, such as not
knowing that white flowers are
given at funerals, or that it's rude to
- take food the first time it is offered.
For more information about cultural
awareness and diversity, see http//
www.pbis.org/parents/expert-tips-
advice/2015/08/teach-children-
cultural-awareness-diversity.

=@ A Work in pairs. Look at the pictures and answer the questions.

1. What is happening w1 the pictures?
2. Where are he peaple in 1he pictuzes from? How do you know?
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Predicting is an important reading
strategy. Students can discuss
what they see in the pictures and
what they already know about
Indian culture to anticipate what
will happen in the text. Predicting

encourages students to think ahead.

You can ask them what cultural
mistake they think the boy will
make. After they read, you can get
them to confirm their predictions

and keep this information for step 2

of the product.

-,
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Students need to reflect on
what they have read and make
connections to their own culture
for the product. When you are
evaluating their work, it is more
important to focus on the content
and relevance of the information

X Did they include information from
the text? Does the information in

4 to the information about India?

Compare cultural differences

4 than the accuracy of their language.

the Mexico column directly compare

india

8 Read the essay and number the pictures in the order the events accurred. @
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The correct order is the boy
riding his bike, him offering
flowers, an old woman crying
when seeing the white flowers,
him accepting food, and him
being served more food.

You may want to ask the

C Work in groups. Discuss the questions. (e
ever been in a sirmilar situation to the ore in the essay? What did you do’
2. What can we iedrr from other cultures?

3. How is your culture similar or different to Rajeshs?

Form a product group. Think about the previous text and your own knowledge (e
about Indian and Mexican cultures. Complete the chart.

Mexico

Frenor e op Tocad pre i

St ol for Bt

Use the Self~Check to evaluate your comparative chart.

E i identtied differsnces n Goth cutames

Keep your comparative ¢hart for step 2 ot the product.

students to work together

and discuss their answers.
Possible answers: 1. Yes/no,

| apologized and decided to
learn more about that culture.
2. New ianguages, how to look
at the world from a different
perspective, traditions, and
how to appreciate our own
culture. 3. Qur culture is also
very family-oriented, and there
are certain behaviors people
follow at the dinner table.
Howvever, it is different because
not ail pecple associate flowers
with a specific meaning.

Students should look at the
information from the text

and complete the table. They
can use short phrases or use
full sentences. They can also
compare their charts, as they
may have different answers for
describing cultural habits

in Mexico.

'f'SeIf-as'sessmelj;;j;

Students assess themselves on
whether they included relevant
details and identified differences in
both cultures. You can help them
to self-evaluate by referring them
pack to their comparative chart to
check they have included relevant
information for each heading. It

is a good idea to point out what
students have learned about a
new culture that they didn't know
before reading the text to show
them how they have improved.

-

Resources

The BBC Learning English website
pravides a video that explains some
cultural differences and lists six

different items of vocahulary. You |
could provide students with a list |
of these phrases and ask them to |
match them with their definitions. |
You may cansider asking students \
to translate the phrases into !
Spanish. This will help them i
recognize that not all cuitures have |
waords for the same things. \




If time allows, suggest
students work in pairs ard
share their answers with the
class. Possible answers: 1. it
protects you from the rain or
sun. 2. In China, the word for

pemell A Work in pairs. Look at the pictures and

answer the questions,
1. Why would an uribnela be a useful present?

2. How do yo 1 imagine an umbiella right

offend someane?

umbrelffa sounds like the word
Separatton, so it is constdered
unlucky. Students may have
other ideas regarding this topic.

Giving people gifts in sets of
four is considered uniucky
because the word for four
sounds like the word for death.
The clock represents “running
out of time" and sounds like
funeral ritual. Mirrors are
believed to attract evil ghosts
and break easily.

Suggest students discuss their
answers. Possible answers:

1. Breaking a mirror, walking
under a ladder, passing salt
directly to someone, and black
cats are things that bring bad
luck. 2. Good gifts in Mexico
could be food or drink or
something the person likes. Bad
gifts would be those that are
badly made or are not related to
the person receiving the gift.

3. It is important that people
know this information so as to
avoid offending people.

8 Listen %! and mark (/) the pictures

related to the story.

<

Work with your partner. Retell the main
events of the story together. Make sure
to add details where your partner
forgets them.

D Discuss the questions with your partner.

2, What cultural inisunderstandings could

24

1. Have you ever had a cuitual
misurderstanding like the e in the stey?

Jack have if nie visted Mexico?

Learning to Learn

It is a good idea to explain to
students that the first time they
listen to the audio, they don't need |
to understand every word. i
Activity B encourages students to
listen for the gist to understand the
general context of the listening. You -
might want to encourage them to
make notes of key words as they
listen, such as study in China, date |
Mei, buy umbrella, gift, separation, |
etc., and then summarize what the |
text is about in pairs. |
J
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E Work in groups. Setect the presents that
you think are also considered unlucky
in China and decide why.

1. 2. ‘
m2y
Ll 0 \ 2
e s Q a-
wt * .8 .
.o 76 5.4
3. 4,

« Work in pairs. Match the pictures to the
following Chinese superstitions.

V_Gifts in sets of four are not good betause
the word for four sounds Irke the worm
tor death.

2 gt represents “runiing out of tene,”
Besides, this wora seunds like the wards
furicral ritual

~3 it belioved 10 atteact vl ghosts, Besides, 12
breaks easily and therefore s 2 bad onven
Do you warit to know more about cuftual

differences around the world? Go to your Reader,
pages 19-48

[

F Work in groups and answer the questions.
1. Are there superstitions s your country?
What are they?
2. What 15 considered & good or bad gift 1n
your country?
3. Why do you thiek it s importart that people
from ather count:ies know these detans/

The Reader can be used to research |

more about cultural differences.
The Reader Answer Key can be
found on page 185. The three
cultures described in the Reader
are German, Brazilian, and Thai.

If possible, when students are
reading, you could have them
compare different cultures to their
own cuiture, and if any of the
students have traveled abread,
have them share their experiences.




A Listen §°! to Jack's story again. Number
the events in the correct order.

3 Jack bought an umbrelia for Mei,
Jack went to China to study

Mes wads sitting i the yard

Jack met Met

Jack told Mer he had bought her an
umibrella.

NN W e

4 It stopped raining.
8 Merwas coying.
6 Meivoked shocked.

B Work with a partner. Analyze the (e
sentences from the story and answer the
questions below.

Wiwlc 1 was stuclving iy China, et a girf
narmed et

{ was walking to her huuse ohe day when
Isavw g store that sold umbroffas

d%q‘tiu

C Work in your pairs. Read the story betow
and discuss why Mark was embarrassed.

It was Marics first day of schoot n China
He was waiting for the schooi bus

Two gurls said something to im

Mark didn’t speak Chinese

He continued lsteping to his music

Gn the bus, he saw the same two gals
They wete talking about him n Faglisht
Mark heard them speak English.

He was so embarrassed!

They arrived at school.

He waited to be the last ore to get off the bus

It wasn't raiming anymore and she was sitting

You may want to ask students
1o work in pairs. Possible
answers: 1. Sentences one
through four have actions

that happen before another
action. 2. The last one is
different. 3. The long actions
are all expressed in the past
continuous (Whife / was
studying, | was walking to

her house, it wasn't raining
anymore, she was sitting in her
front yard). 4. The short actions
are all in the past simple ({ met
a girl, | saw a store, When she
saw me, she looked shocked)}.

in her front yard

When she saw me, she looked shocked.

While | was speaking to her, toars wore

forming i her eyes

1. Does one arhion happen before ancther
achon?

2. Is this true for all the sentonces?

3. Which actrons are lang actions?

4, Which actions are short actions?

Il

With your partner, answer the questions.

1. Winch sentenoes express two aclions
happening at the sanie hime in the past?
THE THRD, THE FOURTH, AND THE FIFTH.

2. Which sentences cxpress a short acton in

the past duning anuther Junger past action?
THE FIRST AND THE SECOND.

Language Knowlédge

| The past continuous is used to
I describe ionger background actions
or situations, and the simple past is
used to express finished actions in
the past. The actions described in
the past simple often interrupt the
situation described in the

past continuous. A common
problem is the use of the past
continuous instead of the past
simple to describe past habits and
completed events at a specific time
in the past.

« Retell the story to your partner connecting
the different events.
He was waiting for the school bus when teo
girls sand something to lim.

Pponach Skap i -

2 Work with a product partner. Think abou
f the different cultural aspects in your

' comparative chart from step 1 and an
embarassing cultural mistake you have

4 made or could make in relation to those
aspects. Make notes about it and tell your
partner about the mistake.

Evaluate your performance using the
Speaking Rubric on page B and write your
£ scores below.

My partrer's score; My score:

Keep your notes and other subproducts for
# step 3 of the product.

25

Ongoing Evaiuaf_ion

Students produce notes for the
Product to help them organize

their ideas before writing an

essay in step 4. It is a good idea I
to record examples of their use of |
simple past and past continuous
so that it is possible to see how |
they progress and build on their
knowledge of the language.

You might consider two aspects; f
accuracy of the language and if the |
correct tense was used to describe |
the action.

If students have experience of
different cultures, then this will
be an easier exercise. However,
if students have no experience
of other cultures, they can
discuss cultures which they

are familiar with from movies
or TV. Simple examples might
include the fact that the clothes
are different or how the food is
different. You can ask students
to imagine how they would
react in those situations.

Unit 2



This activity will help students
compare thetr culture to

New Zealand's. Possible
answers: People in Mexico can
sometimes be informal as well;
we are also very warm. | don't
think we are very reserved, etc.

To help students answer the
questions in activity B before

s

i T L . oo L /‘/

New Zealand

Getting to Know Mew Zealanders

Mew Zezland, a small country in the
- ~o 1 Pacihe Ocean. s mostly

. There are parts of the country
where you can walk for hours and never see
anyone! However, it is 2 country that is rich in
cuiture and that has 4 friendly . . -
Soft-spoken New Zealanders, who may seem
a bit reserved at first. are usually very easy to
get to know and are willing to help others. Itis
Aot a very formal culture, so they olten start
using first names as soon as they first meet
someone. In New Zealand, people are casual
when they are introduced. They always shake
hands and say hello.

they read the text again, you
can ask them to look at the
guestions and identify what
information they need. For
example, you can ask them,
Where does the text describe
the personality of New
Zealanders? so that they look
for the appropriate place.

About the Topic

New Zealand has two main
islands: the North Island and the
South Island. The majority of

New Zealanders live on the North
Island. People from New Zealand
are known as "kiwis,” the name
of a bird native to New Zealand.
The indigenous Maori culture is

an important part of kiwi life. To
find out more about Maort culture,
see https:/Amwww.newzealandnow,
govt.nz/living-in-nz/settling-in/
maori-cuiture.

@) B Read the articie. Answer the questions

about New Zealand and its customs.

1. What 1 the personaiity ot New Zealanciers?
SOFT-SPOKEN AND A RIT RESERVED AT FIRST.

2. What do people always do when they

are introduced?

SHAKE HANDS ANDY SAY HELI O,
3. What do guests u-udlly bBring to « party?

A SMALL CIFT, .
4. How do guests normally got ther tood ot a

dinner party /
THEY TAKE THE FOOD THEY WANT FROM A BOWL.

'l;earning.to Le

For activity A, students can use
the pictures, the title, and their
background knowledge of New

' Zealand to predict what the text

will be about before seeing which
customs are mentioned. You can
have students identify what they
see in each picture {shaking hands,
hugging, sharing food, kissing on
the cheek, and giving) before they
read the title of the text and find
the relevant sections.

Eating with Mew Zealanders

labte - are generally informai, For
dinner parties at sormeone’s house, quests
usually bring a small gift to the person whaose
house it is. People wha are invited to a meat
sometimes raok food for everyone to

People usually eat in tamily style dinners,
which means that the «. -1 rarely serve food to
their guests. Instead, guests normally take the
food they want from a large bowl or plate.

New Zealand
Population: 4.3 million
Capital City: Wellington -

Languages Spoken: English, Maor

*C Work with a partner. Evaluate the customs

discussed in the travel guide and consider
how they are similar or different in your
country.

Iri Mexics, when people are
:ntroduced, we always shake
nands, hua, end kiss on the cheek,

But the ks i yenedaly
iust for worren.

That’s frue




D In your pairs, analyze the extracts from the sentences and number them @
according to how commen or uncommon they are in New Zealand with
5 being the most commaon.
_ You can waik for an hour and never see anyone:,
They uflen start usirg fst names as soun as they fist meet someone,
 They dlways shake flands and s-y hello
Mew Zealanders aie usual'y very edsy 1o get to Kiow

sgsts raely serve food to thair guests.

Discuss with your partner whether the order wouid be the same or different ey
for your country. Give reasons for your answers.

"

True Do you think
MeXicaly drt Qosy
1o get to know?

[ thenk the order would
be different | think
Mexican Fosts always
uffer food to their guests.

In your product group, make notes in the chart about New Zealand using
information from the travel guide,

This activity will help students
analyze and discuss what they
just read. You can suggest
they check answers with a
different set of pairs because
they may have a different
ranking for each excerpt. You
can monitor the activity to
make sure students are using
the language. It could be useful
to ask students to compare
answers as a class.

Once students have ranked
the excerpts, encourage them
to engage in a discussion
about the things they found

in the travel guide that could
also happen in their country.
Suggest they ask their
classmates if they agree or not.

New Zealand Mexico

General facts (poputation,
capital, location, fanguages}

Personality of titizens
Greating customs
Table manners
Gift-giving customs
Add information about your own community.

Keep your comparative chart for step 4 of the product,

27

Lariguagé'?Know tlge Ongomg Evalua _on

. The most common error made

* by students is using many times
where often or usually should be

. used. You can remind students

! that often and usually talk about
an activity that you do regularly.
Another mistake students make is
confusing the word order. Adverbs
of frequency come before the main
verb but after the verb to be. You

1 could ask students to identify the
verbs and say if the adverbs should

T go before or after them.

As in step 1 of the product,
students’ comparative charts
need to include relevant and
correct information from the text
on page 26 for comparison with
the information from their own
community. When evaluating their
work, you might consider giving
extra marks for attempting to use
adverbs of frequency and for the
correct use of the language. Make
notes of mistakes to show students
what they need to work on.

Unit2 {4



You may consider having

students guess the answers to
this activity before they read
the text. This will make it easier
for students to understand the
text because they will have
thought about the topic and
seen some of the vocabulary in
the statemenits, such as speak
Arabic, shake hands, take

your shoes off, the bottoms of
your feet, etc. It also engages
students as they will want to
read the text to check their
ideas.

You may want to ask students
to discuss the guestions

and share their information.
Possible answers:

1. Language, and covering
your head and face. 2. Shaking
hands, giving presents. 3. Yes/
no; it's not something that I'm
used to. 4. Students might say
differences are positive because
they give different perspectives
and ways of thinking, allow

us to try different foods, and
celebrate different festivals.
One negative aspect could be
discrimination due to cultural
differences.

r-—w—-: .

LN

A Work in pairs, Look at the text about 1 8 Read the essay and complete

Egypt and discuss what you know about
Egyptian culture,
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About the Topiﬁ

Egyptians are friendly and polite,
and will often greet you with a
smile. It is normal for someone
to ask you about your family and
your health, even if they do not
know you very weil. One difference
between Mexico and Egypt is
dress code, which is much more
conservative in Egypt. To find out
more, you can visit the webpage:
http://blog.globalizationpartners.
com/traditions-and-cultures-of-

egypt.aspx

0’6_going Evaluation

As students discuss the questions,
it is a good idea to listen and
record examples of their use of the
simple past, past continuous, and
adverbs of frequency. Students
should make notes as they talk

to add to their Evidence Portfolio.
You might consider comparing
their use of frequency adverbs in
these notes to their use in their
comparative charts in step 3 and
mark them on their effort and
improvement.

the sentences.

1. Carro’ ofticial language is. ..
ARragic,

2. Atradtional present to g it you e o
quest in Egyptis a.
A £0X OF PASTRIES,

3. When men and womern shake hands, the
woman must put eut...
-HER HAND FIRST. ~ B

4. You must take your shoes off when vou .

W ENTER A HOUSF.

5. Some women in Egypt were..

~WEARING SKIRTS AND SCARVES ON THEIR $#EADS.

Work in groups. Discuss the questions.

1. How 15 your culture different from Egyptian
cuiture?

2. How is your culture similar 1o kgyptian
culture?

3. Have you ever felt confused by the actions of
sumeone rom a diterent culture? f so, wihy?

4. In genera,, Jre differences betweer cuftures
positive of regatwe? Wyt

Ed

Write a conclusion of your discussion
about the similzrities and differences
between Egypt and your own culture,

O Use the Seff-Check 1o evaluate your
participation in the discussion.

V- EIFRTI y

Discuss cultural differences
P compdred cultural aspects
. ilgavp Iy epinien

I justitied my apiniorns.

:.Self-asg'essmen

| Students assess themselves on
comparing cultural aspects and
giving opinions. It is important for
students to justify their opinion
by giving examples. You can help
them analyze their oral production
\ by asking them to make notes

of the phrases they used to give
\ their opinion (f believe/think
J that... because...}. They should
|
!

also evaluate their participation by
identifying how often they spoke
and what they contributed.




This activity ties together what

A Work in pawrs. Think about the cuitural ‘
aspects presented in the unit. Discuss
which are more important and complete
the diagram.

lartyuaye

+ Change pairs. Share your answers and
give reasons to support your choice.

Language differentiates us from
other countries because. ..

~

You are right | also

think reanners.

3 Use the Self-Check to evaluate your
participation.

_3%3 TS .

Exchange information
| ftaok turns 1o spcak
(I participated confdently

(11 included relevant details

Self-assessmerit

| ‘ Students assess their ability to
| exchange information. You might
I help them discuss how they
| i
|

* knew it was their turn to speak,
such as there was a pause or the

| other student asked a gquestion.

i | Students might have difficulty
recognizing changes in intonation,
such as pitch or volume. One way
to help them would be to record
their conversations and replay the
moment speakers take turns.

|

N I S

| Proaxch $L0p 4

% Work with your praduct group. Choose

g a country from the unit or a different
commurity in your country that you know
W about. Make sure everyone in your group
has a different country or community.

FE Take out your comparative charts from
previous steps. Decide which aspects from
activity A to focus on, then compare those
aspects to the countries/communities you
B chose.

22 chose to where you live. Use the text
on page 28 as a model. Use the Writing
Checklist as a guide.

_& [EL PRIT IV L T

Making comparisons

v Talk about a different cultural
aspect \n each sentonce

v Frovide details about the
cultural difterences or simiiarties

v i possible, menton an anecdote
related to the aspect

¥ Explain why the differences are
important

Fy With your praduct group, use the

£ Writing Rubric on page 8 to check each
other's work.

My scorer

Keap your text ant other subproducts for
step 5 of the product.
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Ongoing Evaluation

Students should produce at
least two drafts for their written
narrative essay. The first they edit
with their Product group and the
second is the version they add

1o their Evidence Portfolio. In
order to evaluate the students’

development, you could keep the

first draft as well as a copy of the
final draft, or compare the first
draft with their oral presentation of
the comparative chart.

D Write a text comparing the country YoU (s

students have learned about
cultural differences throughout
the unit. Before they complete
the diagram, it is a good idea
to have students look back
through their subproducts
and make a list of all cultural
aspects they have learned
about, including language,
food, gift giving, superstitions,
behaviors, and dining
etiquette. Then you can have
students think about the most
important aspects of a culture
to complete the diagram.

Before students begin writing
their texts, it is a good idea to
give them some time to plan.
You can elicit what infarmation
they should include in each
paragraph. You can help
students improve their narrative
writing by encouraging them
1o think of adjectives to
describe sights, smells, and
sounds. Students can make

a list of adjectives they know
and think about how they can
use them to describe different
cultural experiences. The more
descriptive the information,
the easier it is for readers to
connect to a story.

Curricular Flexibility

To cater to mixed abilities, you may |
consider pairing stronger students
with weaker students. When

they exchange drafts, weaker
students have a model text to use
to improve their second draft,

and stronger students have the
opportunity to find and correct
mistakes, which in turn will help
them become more aware of their
own learning. You can support
students by helping them correct
language not covered in the unit.

Unit2 43 -



Depending on the size of your
class, you may want to divide

it into teams. You can draw
the chart on the board and
give students the sentences

on different strips of paper.
When you call out a category,
for example Language; India,
students with the strip Hindu
must run to the board and place
the strip of paper in the correct
column. For larger classes, you
can divide the class into groups
and have one student in each
group call out the categories.

It is important that each student
in the group has a role in group
work. You can encourage
participation by getting

each student in the group to
complete one column in the
comparative chart using the
information they wrote about
in their essays. Having students
write their essays individually
ensures that every member

of the group is contributing
something to the final product.

 Curricular Flexibility

It is important 1o help students
identify their strengths and
interests when deciding how
they are going to present the
information in their comparative
charts. Students with strong
speaking abilities may decide to
be the groups’ spokesperson,
whereas a shyer student may
prefer to prepare written notes
for the spokesperson to use. Try
to give students options based on
their abilities.

44 Unit2
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1] m‘;_pect.s )

el A Work in pairs. Write each cultural aspect in the correct column of the

comparative chart.

Use only your right hand when eating. )
Bring a dish for everyone to share.

nevar accept food the first time.

Hindu

Bon't give white flowers

Englisp )
85 a present. +Maorj

Arabic

Use either hand when eating. Take a traditional box of pastries,

India New Zealand Egypt

Language Hmpu EncLsH, Maow ARAEIC

NEVER Accert FOOD THE  USE EITHER HAND WHEN  USE ONLY YOUR RIGHT
HAND WHEN FATING

Table manners
FIRST TIME. FATING

TAKE & TRADITIONAL BOX
OF PASTRIES

BrinG A DISH FOR
EVERYONE TO SHARE

DON'Y ¢IVE wHITE

Gift-giving customs
FLOWERS AS A PRESENT

| other's sentences from Step 4. Compare the cultures you wrate about
[l and the ones in the rest of your subproducts.

e C On poster paper, draw a comparative chart like the one from activity

A to record your ideas. [n the first cofumn, write the cultural aspects
B you chose in step 4. Write the name of each culture your group is
| comparing and complete the chart with the cultural aspects.

l+/ Decide and agree on how you are going to present the information in
& vour charts to the rest of the group.

ﬂ Keep your chert and other subproducts for step 6 of the product.

Ongoiﬁg Evaluafé‘on

You may consider evatuating group
participation as well as individual
performance. It is important to
assess how students work together,
as well as the final Product they
create. For example, did students
fisten respectfully to one another?
Did all members contribute to the |
final Product? It is also good to '
assess students’ individual effort to
make sure that group members are
not adversely affected by students
who do not make an effort.

o




80573 Proes Vel iied i e
« Write the names of your group members in the table. Evaluate your presentation
with Yes, Sometimes, or No.
Name of students
Me

Mendoge  Made cCear comparsens

between culturiy

Faplaned differences and
simeanfies using the charf

Languags  Used appopridte
larguage tor the sifuation
tformalfntonngl)

Mad= few errors
Strateyies  Presented the chart

confidently

Used notes only as an ard

o Work with your group. Write a brief review of the performance of each e

[N T

Depending on the size of the
class, it may be possible for
students to present to the
entire class. If the class is too
big for individual presentations,
then students can present
simultaneously to their groups.
However, it is necessary to
evaluate each student using the
Descriptive Evaluation Scale,

so make sure that there aren't
too many students presenting
at one time. While students
listen to the presentations,
they should complete the Peer
Evaluation Form. You may
want to go through the form
beforehand so students know
what they need to assess.

8 group member. Compare your assessments with each other.
B 1. Wit differences ae there?

B 2. Wihat did you do well?

3. What do you need to improve?

'_ Discuss your answers to the guestionnaire with your group. Give each other
g1 feedback on how to improve your performance.

You can help students give
each other constructive
feedback by providing them
with examples of how to give
feedback. This includes giving
positive feedback as well as
saying how they could improve,
and by giving specific examples
of language used in their
presentations. For example,
You used adverbs of frequency
really well to describe what
people do in India, but you said

"people were speaking Arabic
| in Egypt” instead of using the
- | simple past.

Photocopy Assessment 2 on
pages 165-166. You shouid have
students complete the assessment
individually. You can correct and
go through the answers with the
class. The Answer Key can be
found on page 183.

i 1t 3 Sy

Self-as"ses;me_ﬁt :

_ Assessment . -

You can use the Questionnaire
in the Evaluation Tools section
{pages 186-195) or a similar
one to evaluate the students'
presentations.

The first element asks students to
i evaluate the cultural differences
| they noted in their charts. Then
| they need to evaluate if they are
| able to accurately and fluently
) | use simple past, past continuous, |
| and adverbs of frequency. Finally, |
students need to evaluate their
{ presentation skills. It is a good idea
i for students to reflect on whether |
or not they used transition words,
y fillers, and hesitation devices.

You need to evaluate the following:

* Comparison of cultures
» Use of the charts
+ Appropriateness of language




It you remind students of their
collaborative work, you can
help them provide honest and
accurate assessment of their
attitude in the unit. Examples
of collaborative work in this
unit include working in a group
10 compare cultural aspects,

" [P TIVE IFSURFRE SN
B: & avAf b %ok §F¥icA3Y By Bt 0

+ With your product group, decide which answers reflect the way you worked
tegether. Then complete sentences 4 and 5.

Product Collaboration Checklist

Team members:

o Product: I Date:
deciding on what country to v e o Eroduct o e amd e oroduced aood work o
. . . . We presented our product on time and we wced good work. (3 o
write about for their narrative ? p’ ' P 9
essay. creating a poster of 2. Woe paid attention fo each other and wianted for our turn. Yes  No
Y. gdap 3 Wr gave each other ronstructive feedhack and helped each other, Yes  No

their comparative chart, and
presenting the chart in their

group.

To be able to achieve this unit's
Learning Cutcomes, students
need to assess their ability to
revise short literary essays, or
the texts they read in this unit.
They also need to understand
the general meaning, main
ideas, and details of literary
essays, such as the cultural
differences they wrote about
in their comparative charts.
Finally, students evaluate

how well they can describe
and compare cultural aspects
through the presentation of
their comparative charts. The
final grades in this section can
be for student use only or can
contribute to your grades as a
teacher.

Self-assessment

To help students with the
Self-assessment, you can
encourage them to consider

4 The bost part of our work was

5 Next ime, we can improve at

wh3
W5y

T b g s 3w oeee o =

- Look at the work you have collected in your Evidence Fofder. Add any other work you
want to include. Check your progress throughout the unit and answer the questions.

. Did you turn everything m?

N

. Where did you see an improvement?

w

. What do you need 1o work on?

LARIETAE L RS AR RN LR BN vt B

- Read the learning outcomes and evaluate yourself.

3=Verywell 2 = Vel 1 = With difficulty

L arenniy Duf o s Lyogte Retlection
I cai 1evew short btetity Bhaays

I can read atid urderstand the general e aning,

e stleas, and detals Gf Wenisy e2ays

1 can devcnbe and compare wwitural aspects.

- Reflect on each learning outcome and write a comeent or suggestion.

32 Lo

: ‘Efinal Evaluati

Students reflect on their ability
to revise literary essays, read and |
understand the general meaning,
main ideas, and details of literary

what they learned about different
cultures from the reading texts i
and the work they contributed to
the Evidence Folder, which should
include two comparative charts,
notes about a cultural mistake, and
the final draft of their narrative
essay. You can also hefp them
reflect on whether their group
worked well together.

essays, and describe and compare
cultural aspects. You can ask them
questions such as What do you
know about India, New Zealand,

- and Egypt that you didn’t know

. before? How did the steps help

" you plan your group comparative
chart? How did the chart help you
give your presentation?
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Get active!

The pictures show teenagers
playing sports and performing
. in different events. To explore
T e o students’ previous learning,
Work in groups. Look at and describe the pictures. you can use the alternative
Answer the guestions. : .
. ) images to these pictures on
a. Whal s happenieg s the puctires?
b. Have you dene anyihimg simiar in your hite? the Clas—? CD. The answers.
. What happened? Descnbe the event. @) F 10 questions b, C, and d will
vary, but students can think of
B ot any extra-curricular activities
Overview: ifarmati bGe‘ Active | they do as well as personal
b tive text tt rts’ -
verv.aew nrarmative {ext adout teenagess unusual spo aChIEVEI’nEHtS.
experiences

L U DI S BRSO

F—

* Jueasnas Stydents should use the past

histen to and and analyze corwersations about personal paesse.—— nerfect to refer back to the

experiences. _ preparation they made before
unde;staer the generai sense, main ideas, and details of the event, They can use the
conversations.

simple past to describe the
event they prepared for,

share personal experiences sn d convessation,

Booagme m o
You can monitor and record
¢ student examples for your
pre-evaluation.
: Braioslurm mamatabile g penien s List ot peesing! f
BXPET Ry
J Make notes dhoat on expenaie Moites it cay
mfciinat on
y . \ To help students understand
3 Use vour notes Towite cDout the midn Serteroes ylt X
Wds O YOUL expuieness, I the final PFOOJUCT, you £an

refer back to their examples of

Dinaiv e Lisg: e fures to mghe a storyboard. Steeyboard

of the o vadeas of your expenetice, Specific events from the Before
W ah aretdolr Ahout your peson. Aracduln ’
bt an epecir sRoutyour pranl - Arerdet you Start section. The students
\ 6 Presosst vaur snesed 2 gang the Foor reviowe rECOHeC'[IonS Of personal
stovbis-d

experiences can show them
how to tell an anecdote. This
will help them see what needs
to be produced and how each
step supports the anecdote.

outithe Tof] : Pre-evaluat Curricutar FlexibHity
; This unit is about being active and i The Before You Start section gets | The final Product for this unit is
playing sports. Physical exercise students to identify different sports ! an autobiographical anecdote.
* keeps people fit and helps the body .~ and events and talk about theirown | . The main supporting subproducts
I produce endorphins which help | experiences. Students can write the | are a written anecdote and a
! to improve mood. Physical activity | ideas they discuss to use in Step 1 . storyboard to assist with the telling
i reduces the risk of depression, ! of the Product. Questions c and d | of anecdotes. Students can use

increases self-esteem, and promotes - allow you to evaluate students’ use
restful sleep. Find out more about ;' of the past perfect and simple past

- written notes as support but should

. avoid reading a complete written

the benefits of being active on this | to describe the order of eventsinthe © .+ anecdote as this is not genuine oral
website: https:/Awww.bupa.com. ; past and the present perfect to talk | production. If telling a complete
au/health-and-wellness/health- . about experiences. This will allow to " anecdote is too challenging,
information/az-health-information/ ' you evaluate the students' previous + students can produce individual
physical-activity-and-teens. ! knowledge.

]

] sentences about an event.




As students discuss what they
know about the sports in the
pictures, you can encourage
them to think about how
peaple feel when they play
these sports and why. For
example, they might feel
nervous befere a game or
maybe scared in case they get
hurt. If students have played
these sports, it is a good idea
to have them describe how to
play and what they felt before,
during, and after playing.
These ideas can be used to
brainstorm experiences of
when they felt strong emotions
for the first step of the Product.
Possible answers: 1. | see
basketball, hockey, fencing,
and track. 2. People play the
sports for fun and to feel good
about their physical health.

3. I've played basketball
because it allows me to have
fun with my friends.

Passible answers: 1. Other
purposes include having fun or
competing. 2. Individual sports
depend on the performance of
one person and team sports on
all people involved. 3. I've played
basketball/volleyball/soccer.

4. I'd prefer team sports because
they create a fun atmosphere.

5. Teams sports make me feel
happy and motivated.

. Resources .

The Reader can be used by
students to research more about
unusual sports. The Reader Answer
Key can be found on page 185.
The sports described in the Reader
are fencing, kite-fighting, rope
courses and ice-fishing. If possible,
you can encourage the students

to talk about what sports they do,
and what unusual sperts they have
heard of. Perhaps there are new
types of sporting events in their
community which they can discuss.

- 48 ;7 Unit3
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i) .. Work in groups. Look at the pictures and discuss the questions.
1. What sports can you see in the pictures?

2. Why da you think people particpated in such sports?

3. Have you or aryone you know dane these before? Why?

. Listen © to two students sharing sports anecdotes. Mark {/) the sports

Arthur enjoyed daing.

—l  with your group, analyze and discuss the questions.

1. What i the purpose of sports ather than heing heathy?
2. How are individual sports and team sports different?

3. What sports have you done?

4. Would you preter indwirlual or team sparts? Why?

5. How do sports make you feel?

| thunk sparts make you feel

I agree, hut when you da

something you don't like,

you don't fee! 1motivated.

i thek teaim sparty ar¢ good
oecause when | practoed |

happy and full of energy.
N

%

chose these moments.

As students work in their groups,
you can evaluate how well they
work together by monitoring the
students’ discussions to make
sure that everyone is contributing
and adding to the mind map.
When evaluating students’ mind
maps, it is important to make

sure that students have included
an experience for each of the
emctions: scary, happy, funny, and
exciting. They can discuss why they |




Read Arthur's e-mail to his friend Lizzy about his practice experience.

justlizzy@yourmail.com
sporishoy@mymail.com
Good news!

Hi Lizzy,
Guess what? | no longer run track! 1 joined the heckey team a month ago. Thank you for listening to me

that day. Everything has happened very fast and I've already played the first game of the season.
We won!

Cn the day of the game, | was feeling s0 nervous. | had only slept for a couple of hours. When we got
tothe ice ink. | kep! thinking about afi the strategies the coach had shown us the week before

We'd had a fun right before the game with the feam and our ceach. and we felt chearfuf and optimistic
about the game. The coach had been pushing us really hard, because he wanted us to be ready for the
big game,

However, maybe he pushed us too hard because nght before the game. two of my fends started to
feel dizzy. The team docter expiained that they had felt sick because of all of the adrenaline. He gave
them some water and they felt better.

Now, | fee! really relieved. I'm deing something that makes me happy and | fzel so motivated and
optimistic about the following season.

You helped me so much! You'ra the best!
Arthur

You can use a timeline to
help students understand the
order of events in the e-mail.
You can mark lines for the
different events in the story
on the timeline. We arrived
at the ice rink. The game had
started. You can help students
order the actions by asking
questions, such as Where was
Lizzy when the game started?

‘ With your group, look at the actions in

- Use the Self-Check to evaluate your
participation.

A s Yas

Listen to persanal experiences

Arthur's e-mail and discuss which actions
happened first.

Yes, you are right. It
haspened before.. -
~ ' Histened carefuily to my classmates.

[l understood anecdotes

I'think the first
actiunis,

[ used appropriate language to tatk
about expenences in the past,

- Think about Arthur's znecdote and a

similar experience ygu or someone you
know had in the past. Descnibe it to your
group and tel! them how you or that
person felt.

experiences and how they made you feel.

Keep your [ist of experiences for step 2
To learn more abeut unusual sports to get

Form ¢ product group. Brainstorm a fist of

= attive, gu to your Reader, pages 29-38.

Self-assessment

You may want to brainstorm
with the class a list of words
1o express emotions. Some
volunteers can help write the
words on the board to support
students with activity D. You
could have students write the
words in their notebooks in
preparation for the step 1 of
the Product.

We can use the past perfect to
refer to an event that happened
before another past event. The
simple past is used to describe
single or repeated actions in the
past. A common problem is the
use of the simple past instead of
the past perfect, e.q., / think if
you were there, you would have
enjoyed it too instead of ! think if
you had been there, you would
have enjoyed it too.

.| You may consider focusing

| students on the Seff-check box at

i the beginning of the lesson so they
; can understand what is expected
of them, for example, listening

carefully to their classmates

To help students reflect on the
language they used to talk about
past actions, they can look back
through the activities and identify
when they have used the past
perfect correctly or not.

and understanding anecdotes. !

Unit3 | a9
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The text is about Sara and
her brother, Charlie. It is an

S B A B e MR A e S o T B How s de b wets B o S & B f‘“““% o Mol bty sl T o P e B S WK e 25 o S op % e BT AT
‘ B e R R e e P e i f
anecdote on a blog, which P Newlb  RETEIIC OAGRME R RThas e d b TR RS RO A0S S L P e asy R da it

is probably read by family

and friends. The main idea is
that Sara feels jealous about
Charlie's success but then finds
her own success.

Possible answers: 1. They are a
way of sharing our experiences
with others who may identify
something in common. 2. Most
people may be interested.

3. The who, what, when,
where, and how

As students read the text, it is
a good idea to have them work
out the meaning of the words
in green from the context. If
students find this difficult, you
can encourage them to ask
their classmates, and finally to
use a dictianary. This will help
promote autonomous learning.

by Sara Cotlins

with him.

L P 4
—@  Work in pairs. Discuss the questions about anecdotes,
) 1. Why do you think anecdotes are impertant?

2. Wha inay be interested in reading anecdotes?

3, What elements are important to ndlude when telling an anacdote?
Students will have different =4 Read the text about how Sara won her first medal and wiite a
ideas for the title but it could suitable titfe for Sara's experience.
! e tile put | u
mention ideas of success, - Share your title with your partner and explain why you chose that
jealousy, or understanding the title for Sara’s experience.
importance of practice and . 36

training.

ANSWERS MAY VARY .

medais, That was unhl | won my first medal two years ago.

my cider brother, Charlie, loves them. He is always on his bike or playing
some spart. He is on the soccer, the basketbail, and the lacrosse teams.

carrying the medal everywhere, | was getting really angry at him for »: -~
about his medal and my mom noticed, She toid Charlie to take me training

When we arrived, Charlie picked up his baskethall and went outside to play
{ ran outside and toid Charlie | wanted 1o play. But Charlie was too good for me.
{ threw the ball at him and sat on the fioor. Then | yelled at him that | didn’t
want to play anymore, that i hated sports. Charlie looked at me confused

The first thing you need to know about me is that | hate sperts, However,

He has a lot of trophies and medais, | was really jeatous of Charlie and his

That week, Charlie had just won a competition for cycle racing, and he was

We took our bikes and we went to the woods where he trained When we
got there, my brother started prachcing with his teammates and | trained

by myself a little farther away, After just ten minutes, | was tired and | gave
up. After my brother had finished training, we went home.

and asked me why | had wanted ta go cycling and play basketball with him.

Learning to Learn

I Skimming is when people look
through a text quickly to find ‘
aut the general idea. You can
ask students in which situations
skimming is useful. For example, |
to look through options on a web !
page to see which sites are useful.
To help students skim the text,
they can look at the visuals an the
page, read the first sentence of
each paragraph, and read the first
and last paragraph.

50 ]

Clirricular Flexik

You may consider getting fast :
finishers to draw pictures to ;
illustrate what happened in the !
text. You can get students to cut |
out their illustrations and give |
them to another student in the |
wrong order. Students then need
to order the pictures and add !
captions to create a storyboard.
Alternatively, students could
draw pictures and write captions
individually before sharing their
storyboards with others.




was the most special.

. Analyze the questions and discuss them with

your partner. Make notes a5 necessary.

1, Why do you think this expenence was relevant
to Sara’s life?

2. What important aspscts (such as lace, ime,
cortext, et¢ ) did she include 1n her anecdote?

3. Do you think the anecdote is completed Wiy?

4. How do you think Saia could improve her

He sad, "You like drawing, don’t you?”
Inodded. " { heard there Is a drawing
Friday ta submit your artwork. You shli have time”

4 at school, | think yvou have untl

Charlie helped me decide what to draw and to fill out the form for the
contest. While he was training, | was working on my art piece. By Friday, | had
already submitted my finished drawing.

The day the resuits were announced, Charlie was with me. We listered caretully
as they announced the winners. But they didn't say my name. | felt discouraged
and | started crying. Charlie hugged me and told me not to be sad, and he put
samething in my hand. it was his medal! "You deserve a medal for the effort,”
he said. Finally, | undeistoad the irmpartance of practice and traiming. A year
fater, | had won three or four medals for art contests, but my brother’s medal

Work in product groups. Take out
your list from step t and ¢choose an
experience,

Work with a product pair and discuss
the following questions.

You may consider getting
students to compare Sara's
experience to their own
experience with learning
English. Helping students to
understand that everyone has
different skills and talerts will
encourage them to identify
their different strengths and,
in turn, will help motivate
students. Possible answers:

1. Because she got to
understand what is important
in life. 2. She included context,
people involved, how the
situation began, how the
situation ended. 3. Yes, because
it has a beginning, a middle,
and an end. 4. She could focus
more on the positive and less
on the negative aspects of her
experience.

anncgdote?

1. Why did you choose that experience?
2. Why do you think t is important?

[ think the experience
wiis relevant, because .

ular Flexibjlity

The exercises on this page help
students choose information

for their anecdotes. This will let
students know which elements
to include in their anecdotes.
However, it does not tell students
which elements are important in
4 their stories. For example, some
| anecdotes may focus mare on

{ the people whereas others focus
{ more on the place. The students
J can explore these differences by
sharing their experiences.

Yes, she
included when 1t
happened and .

3. What did you learn from 17

Make similar notes to the ones
you did for activity B with key
information about your experience.

Keep your notes and other subproducts
for step 3.

37

It is a good idea to encourage
students to justify their

reasons for choesing a certain
experience by having them
think about how the event or
situation changed or affected
their lives. You can help them
do this by asking guiding
questions, such as How did you
feel before the event? How did
you feel after? Would you do it
again? Whyfwhy not?

Ongoing Evaluation

It is important to make sure
students include information

for the Where, Who, What,

Why and What guestions. These
questions will help the students
to understand how to identify the
key elements of their anecdotes.
You can evaluate students’
understanding of each question
and also how well they answer the
guestions.
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Students can recognize that the
picture is a creative illustration

arpdve, aadi
ek biad

of a brain. Thev can discuss el - Wark in groups. Read the title and look at the picture. Then discuss the questions.
h h ) K y b h 1. What do you think the article 1s about?
what they ) now about the 2. Where can you find thes type of text?
human brain, and say how .
they think people use their ’ R Rt L
brain When they read Stones Al s war ke st swd thiefint oo Pt ou e et
You can help students answer Panleig i staess has vt e e pettexd T LS A L STRTE
) ) . QLo A e P s o e U N PR T T SR
queSt_’On 2 by aSang gU|(_j?ng ol g b ard e e ter g sre: AN FSURTEN PRI
questlons, such as Does it ge I T THONE o Mo et R T oty e D8t N
,DEFSOI’TBI' fnformation? Does it R onrseh et Toey U e pas nhcasane oo mam g e wet g -
: . : Shedfonsshees el s ot o ot ek ey Avsal vt 00 ke 10
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clude facts and information bt alsm that msame s o peed sfenicen B s 1k e pral T e et e
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" Read the article. Then work in pairs and * Write a list of tips of what makes a good

identify the main idea of the text. anecdote in your notebook.
- Discuss how you recognized the main idea 557 ' .
of the text. .
- Work in groups and share your tips.

You can encourage students to =@ - Analyze and discuss with your partner .
expfaln the"' answers by USlng how the information in the article may Itis vewdlmpsrta|1; I'think dey
) . help you tell an anecdote. to include when the languaye is
qurmatlon from the text or experienced happened. impertant when .
their own ideas. For example, N
if they like piaying videogames,
you can encourage them to
think of how videogames
tell stories. You may consider
asking students to focus on the
aspect of the text they found
most interesting and create a 3
short presentation about it. —

About the Topic _ Ongoing Evaluation

Storytelling has been around

for hundreds of years. Through
storytelling students learn to
develop an understanding,
respect, and appreciation for
other cultures. When we listen

to stories, parts of the brain we
would use when experiencing
the events are activated, such as
the sensory cortex and the motor
cortex. Check: https./greatergood.
berkeley.edu/article/item/
how_stories_change_brain.

For students to know what to
include in their anecdotes, it is
important for them to identify
what makes a good anecdote.

As students discuss ideas, you

can encourage them to justify
their opinions and give examples
from the text. It is important for
students to understand that to tell
an anecdote effectively, they need
to be able to convey emotions
and helfp the audience relate to
the event.




Work in pairs. Discuss which of the tips help you tell an anecdote and compare

thern with your list from activity D.

goeutuuLuuLIYLYERUIDDDT

Tips to Tell a Good Anecdote

ot

Work in groups. Think about simitar

experiences you or someone you
know had in the past.

Use your favorite tips from activity £ {jjsase
to help you include all the relevant

aspects of your anecdote. Share
your experiences.

When [was 10 yoars o'd, | was
wlking thicugh the woods with
my friends. We ~ad been there
for a couple of mautes when

'$elf-asi$_fessm 14

| The Seif-check looks at how

} students used narrative tenses,

' such as the past perfect, past

} simple, and past continuous, to

| narrate past events. Students

! should reflect on the personal

experiences they shared with their

group and the tenses they used.

Students could write about their

experiences in activity B to see

written examples of language.

w Students should think about how
| they took turns when speaking.

Use the Self-Check box to evaluate your
anecdote. Think about how you tan improve.

’;*i?“ftsw%”{-x! L 30

Narrative tenses, such as the
past perfect, past ssmpie, and
past continuous are used to tell
anecdotes. To help students
practice using these tenses for
thetr anecdote, you can put
them into small groups and
give each student in the group
a strip of paper with a sentence
from a story using narrative
tenses. You may consider

using a text from the unit or
the Reader. Students can work
together to order the story and
then retell the story in their
own words.

Narrating past events

" ook turns to spedk

N desenbed past actions

. 11 used proper ianguage 1o tell my experience

Work with a product pair. Take out your
notes from Step 2 and identify the key events
of your story.

Write sentences about the key events of your
story using the information in your notes and
your list fram activity D.

Share your ideas with your product partner
and give each other feedback. Make the
necessary corrections to your sentences.

Keep yout sentences and other subproducts for step 4

.39

Ongoing Evaluafifpn

Students write the main eventof
their story using the information ]
from their charts. For students i
to make their storyboards in |
Step 4, they need to know the 5
order of events in their anecdote. !
You can assess students' use of ’
narrative tenses to describe the
order of events and make sure the
sentences are written in a logical
order. It is a good idea to record
examples of language to see how
students progress through the unit.

P

Some students will naturally
be better story tellers than
others and find this task easier
than others. You may consider
pairing weaker students

with stronger students and
encourage students to give
each other feedback.
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You can write the following
words on the board: stage, ad,
shaking, and ask students to
match each word with a scene
from the storyboard. Then

you can write twisted my arm
on the board and encourage
students to guess the meaning
from context. The phrase means
someone changes your mind or
opinion about something.

Compare the audition anecdote to the

The anecdote is about

the singer’s experience of
auditioning for the band. The
storyboard includes the main
events from the anecdote. These
are the ad for the band, the
boy's emotions before going on
stage, the boy's performance,
and the boy singing in the band
five years later. The storyboard
doesn’t show that the boy spent
hours singing in his roomn or that
he did not want to apply at first,
because these events describe
the background to the main
events and are not as important,
Students can use the storyboards
to help them organize their ideas
and choose the most important
events to illustrate.

onhe you described in pairs.
Pvery te get on the o vty
b, | reresiber hewof ad strtad | b
it turned 12 when my mon sigrerd e
up Tor sngrg dosses | spent hours o]

hours WG LAy roor lewess it 1

ety v wkIng PO P suec when | sow
av Foroa nond that wes ook tor

e g dein't waat o ”,'P’P!y' bat 10y
ey Wikgr D sant
e auddion, | wos Ceetty fer ez
et [ W ygrye] sornr arar | rohced ot

the bard rar g | had @

p“.‘!l'.(" 8l ﬁ‘l(}, l""]lY." (LR I’,i“’f, W e
co

stl together anct o ot of peoph Lorme

our coreerts

@ Work in pairs. Look at the storyboard and
the anecdote, and discuss the guestions.

1. What s the main idea of the anccdote?

2. Which events from the anecdote are
included m the storyboard?

3. Which are nat? Why?

4. How do you think a storyboard can help
when writing or tefing an anecdote?

-r ©

Curricular Flexibility

To engage and motivate students,
you can encourage them to choose
how they would ke to present

their storyboards. Students that are
more artistic may draw their own
illustrations. However, other students
may use pictures or technology.

You can direct them to use www.
canva.com or cther storyboard
websites, such as https/Awww.
storyboardthat.com/. When students
are empowered 1o make their own
choices, engagement increases.

Origoing Evaluaﬁ_on

The storyboards in the final Product
provide visual support for the
telling of their anecdote. However,
storyboards can be used as projects
in their own right. Storyboards
with examples of writing can be
used to evaluate student progress
throughout the unit in both written
and spoken English. You can
evaluate the accuracy of students'
language in their storyboards and
make sure they have included the
main elements of an anecdote.

Lo

Take out your sentences and other
subproducts as & reference, Make sure
the sentences that you wrote instep 3
are in sequential order.

Create a storyboard using a sheet of
paper for each picture. Draw a picture
for each of the main events of your
anecdote. Alternatively, you can cut out
pictures from magazines.

Do your want more deas to areate your
storyboard? Read the following biog for
mare 1deas 1o enhace your work httpsdf
www.premiumbeat.convblog!t6-Lips-for-
creating-storyboards-from dreamworks/
You ¢an make it online by usihg web pages
Iike v Lt o

Make sure your storyboard is ready for
presentation, and think of an original
way to display it.

Keep your staryboard and other subproducts
for step &
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Woark in pairs. Read the subject of the e-mail and look at the picture.,
Predict and discuss what you think the e-mail is about.

adam2003@mal.com
samantune @mail.com
Cold holidays!

Hi. Sam'

How are you? 'mhavinga ©. =" time at my grandparents house, I'm normaily really bored

every winter when | coma here. However, last week my parents found out about a swimming

club where you can swim in a [ake. They encouraged me to go, but | wasn't sure 1 would Iike it

Finally, | agreed and the next day | went to the lake, When { amved. | was scared of the ~

water. But, } saw that some peopie just ran into the water and quickly got out. | 1hougm | wou[d

do the same. So | ran into the water, but it was so coid that | just stood there < ~vi ; while

others were having fun. | realized | wasn't having fun because [ kept thinking about 1he cold. |

got back in the water and started to play with them. Soon | forgot about the coid. | actually feit
-+ when | got out. 'm attaching a picture of the people having fun at the lake so you can

imagine our experience. Anyway, teil me how your winter s going so far

Adarn

@  Reed Adeny's email. Then discuss the
following questions with your partner.

- Work in groups. Think about Adam's and
Sam's anecdotes. Discuss the questions.

1. Why do you think Adam docided to share 1. How are the anecdotes different?
this specitic anecdete with Sam? 2. Whdt way the miost mcrr'c,rdb e pait of
2. Did he share a good or a bad expereree each arecdotes
with Sam/ How can you tell? 3. Which details were important and which
3. Do you think the anecdote 15 clear enough could be eliminated ?
far Sam to «nagine the situation? Vvhy? 4. How did Sam express the drama m
her story?

@ Llisten " to Sam telling Adam about her

Before students read the text,
you can ask them to identify
the style of email and ask
them what they think the
relationship is between Sam
and Adam (they are friends).
Possible answers: 1. To get in
touch with her. 2. He shared
a good experience. And |

can tell because he describes
how he played with the rest
of the group. 3. Yes, because
he covers the who, what,
where, when, and how of the
situation.

trip and number the events in order.

.. ~ she descnbed the
it situgtion

Make notes about how to express feelings
in an anecdote and why they are
important.

-1 Samwert 1o an amusement park
sam dropped her phone
Sam's sister felt scared.

(YU NI

Sam's sister aimast sipped out of the chair {f,‘%g

41

l Sam’s experience was. . ] Yes, | think tho way

You may consider playing the
audio the first time for students
1o identify how the speaker
feels. You can help students
discuss how they recognized
the emotions of the speakers
by focusing on the intonation
and use of language. The
speaker used phrases such as

! had so much fun, a really
scary thing happened,
trembling with fear. You may
consider replaying the listening
and stopping the recording at
the moment that the speakers
demonstrate their emotion.

It is important for students to
understand how to convey
emaotion to help them present
their own anecdotes.

Ongoing Evaluation

| To help students compare the + You can encourage students 1o

anecdotes and think of how they
can improve their own writing,
it is a good idea to encourage \
them to think of adjectives to '
describe sights, smells, sounds, |
and feelings. If students struggle |
to think of adjectives, you can help ‘
them identify the adjectives used
in the text and in the listening. |
Aiternately, you can have students |
use dictionaries to look up the |
|

~ them add ways they can express
! each of the feelings. You can

* how to use prosodic features such

look at the mind maps they created
in step 1 of the Product and have

evaluate students' use of adjectives
to describe each of the feelings as
well as their ability to recognize

as intonation, emphasized words,
and dramatic pauses.




It is important to use
connectors to link sentences
together to show how ideas
are organized and guide the
reader through the text. For
stronger students, you may
want to encourage them

to think of more advanced
connectors such as in spite
of in order to, in addition,
moreover, nonetheless, etc.
rather than easy connectors
such as and, but, or, etc. so
they push themselves to use
more complicated vocabutlary.

Students should refer to their
storyboard and sentences to
help them write their anecdote.
Writing the anecdote helps the
students to focus on the details
of the story. Ways to support
students include checking their
use of narrative tenses tips, and
make sure all the important
elements on their checklist are
included.

- Ciassify the underlined words. Add more

Work in pairs to analyze the sentences
taken from Adam's anecdote. Discuss how
the underlined words might help connect
ideas when tetling an anecdote.
1. However, last weeik my parents tound out
about a swimming ¢'ub that swims in
a lake

2. hinally, I agreed and the next day l went to
the lake,

3. But, | saw that some people st ran into
the water and quickly got our

4. | thought | would do the same. Sg | ran
into the water,

5. I'realized | wasn't becavse | kept thinking
about the cold

connectors and sequencers to the chart.

Contrast  /thaign

HOWEVER,

BUT

Reason a5

BECAVUSE

Result theretore,

Order firal,

FINALLY

Work in groups to share and discuss your
answers, Add any other word you did not
in¢lude in your chart.

2

© Learning to Learn '

Students should read the tips to
know what elements they should
include in their anecdotes. Using
short, simpie sentences increases
the pace of a piece of writing,
which helps create tension.
Addressing the reader makes
them feel like you are talking to
them directly, which helps create
engagement. You can elicit that
it is important for students to tell
events in order so that the reader
can follow along.

[

Ongoing Evalua’&on

Students should produce at

least two drafts for their written
anecdote. They can edit the first
draft with their product partners.
The second and final draft is the
version they add to their Evidence
Folder. In order to evaluate the
students’ development, you may
want to keep the first draft, as well
as a copy of the final draft, or to
compare the first draft with their
oral presentation of the anecdote.

56 ; Unit 3

Ayle

Take out your subproducts from previous
steps. Write your anecdote, Use the
connectors and sequencers in the chart
from activity A to link your sentences
and ideas.

Use the Writing Tips to check your
anecdote.

‘;g -
& ¥z

¥ Use short, umple sentences

v Clarfy any dztails

¥ Write the events e ardey

¥ Addiess the reader Use woards
fike “yoir' and your” ta make 1t
more personal

Make the final changes to your anecdote
using your partner’s suggestions. Then
use the checklist to give yourself a score.

Writing Checklist
T A memonatae part uf the sty

Details e di Tares el b e
slery tenite

Everts tod sy orehan wath o oicar
Order _

begin ng, reddle, 3t ond
Sequence D T fdeas that are vor patted
Fluency  __ locas that faw
Accuracy by fov grasviea o

voualu ary £ons

Ty scare A0 Lanty

Keep your anecdote and other subproducts
for step &

Self-assessmen

| You can help students to evaluate

| their written anecdotes by asking

I them to consider if they have

| accurately used narrative tenses to
convey the order of events. You
can help them identify whether or
not they have used sequencers to
connect their ideas by asking them
to go back through their drafts and
circle the words they have used.
Students also need to evaluate
whether or not their anecdote

| contained a memorable event.




. chronological order, and used

ﬁ pauses, and emphasized words. |

%

- elements of their anecdote by 3

; if their storyboard supported the

Personal Anecdote

Work with your product group. Take out your storyboard and tell your anecdote L

to the rest of your group using the storyboard to help you remember the details.

Use this evaluation form to assess the performance of you and your group.
Write the name of the members above each column and make sure that
everyone is evaluated,

s .
: ¥

The ar cednto was in a chrenoiogicsl oger

e anecdote was cless ana undesstandable

The language wes cppropriate for the stuaton
There were Ory o EW languans enors

Trie anecdote wa s confudentiy presented,

Teug irtonat oo Lo e drans of tho o codote
Toe eds wete connected | uentiy,

Tt strybodid s used to saport I e et

-

1. Compare reviews with thase of your ciassmates YWhat dfferences are
thewn/

2. What aid you do well?
3. What do you need to tmprove® __

- Evaluate your anecdote presentation using Yes, Sometimes, or No.

Write a short review of the performance of the ather members of your group. .

Depending on the size of the
class, it may be possible for
students to present to the
entire class. However, if the
class is too big for individual
presentations, then students
can present simultaneously to
their groups. As they present,
encourage them to use their
storyboards to illustrate the
main ideas.

While students watch the
presentations, they can

write questions to ask their
classmates. This ensures
they are listening attentively.
Students will also need to
complete the Peer Evaluation
Form. Once all students have
finished presenting, they will
use the Evaluation Form to
assess their own performance

Observation G

Students can evaluate the key

deciding if they told events in

narrative tenses accurately and ‘ _
fluently. Students can also evaluate presentations.
telling of the anecdote, although |
not the quality of the storyboard
itself. Finally, students should

assess prosodic features they Co
used such as intonation, dramatic

Order of events described

Use of narrative tenses

Clarity of voice

43

When students review the
performance of their group
members, encourage them to
think about what they did well
throughout the Product work.
Students can then think about
one or two aspects to work on
to improve their presentations
n following units.

final Evaluation Insteument;:

You can use the Observation Guide
in the Evaluation Tools section
(pages 186-195}) or a similar

one to evaluate the students’

' You need to evaluate the following:

Description of memorable event

Variety of words and expressions

Assessment.

| You can photocopy Assessment e
3 on pages '67—168. You !
should have students complete
the assessment individually. You
can correct and go through the
answers with the class. The Answer
Key can be found on page 183.
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You can help students reflect on
and evaluate their collaboration

by reminding them of when
they have worked as a

group, for example, when
brainstorming and sharing
experiences, creating a mind
map, and discussing what
makes a good anecdote. This
will help them provide honest
and accurate assessment

of their attitude in the unit.
Encourage students to reflect
on how well they listened and
valued their classmates' ideas.

To be able to achieve this
unit’s Learning Outcomes, the
students need to understand
how to analyze personal
anecdotes and the general
sense, main ideas, and details
of a conversation. They can
analyze the stories told in the
listening on pages 34 and 41,
and the written anecdotes on
page 36, 37, 40, and 41. Finally,
students need to evaluate
how well they can share
personal experiences, or the
presentation of their anecdote.
The final grades in this section
can be for student use only or
can contribute to your grades
as a teacher.

Self-assessment

To help students evaluate their
progress, you can encourage
them to lock through the work in
their Evidenice Folder. This should
include the following: a mind map,
a chart, a storyboard, and a written
anecdote. You can encourage
thern to compare the quality of
their work at the beginning and
end of the unit to see how they
have improved, Students could
write a geal for how to improve on
their weaknesses.
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« With your product presentation group, complete the checklist by choosing the answer
that reflects the way you worked together. Then camplete sentences 4 and 5.

Product Collaboration Checklist

MNames: and

Product: L Date: . o

1. We finished our product on time and we did good wark. Yes  No
2. We encouraged each othor and cooperated. Yos No
3. We each shared our ideas, and Iistened 1o and valued sach other’s rdeas. Yes  No

4. We did best at
5. Next time we can imprave at

, . Wi
Foi 1 Tagliel Raeev B R, ;‘ég

- Look at the work you have collected in your Evidence Folder, Add any other work you
want to inciude. Check your progress thraughout the unit and answer the questions.

-

. Od you turn everything in?

avl

. Where did you see an mprovernent?

[

. What do you need to work on?

8 tesrip 0 wop Lt Sr s e
-—i-—. @ PRI WLl e dmE L 2l LR

Read the learning outcomes and evaluate yourself.

2= Very weil 7 = Woll 1 = With difficuty

I tin nten 1 and endlyse conversations abaut
persungl experiences.

1 <an understand the eneral sense, men ideas,
and details of cotversations

| can share persor. 4l experiences in a
conversation

- Reflect on each learning outcome and write your ideas.

ability to discuss and share personal
experiences. You can remind them
of the exampies from the unit
(pages 34, 36, 40, and 41). They
can also reflect on their telling of
the anecdotes. If they find this
difficult, you can ask students
quiding guestions such as How dief
the different steps help you to tell
your anecdote? The grades they
produce can be compared with
your grade for the product.
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Work in groups. Look at the pictures and answer the

questions.

a. What do these mictures have =n copmmon?

b. What s tneoitact 1o do in e s tuaton ke this?

€. What muost you rat do m a stuaton ke this? .——F

¥ r e Tt
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Overview: Informative text with instructions for

natural disasters
R PRI R P L PR

1

The steind e Wt 7 -0 50 Sogit

4+ to create instructions to help people be prepared for a

natural disaster.
Tep J Bl prerf el }

4 select end analyze instruction sheets.

» read and understend instruction sheets.

=) + write instructions,
+ edit instruction leaflets.

ETRTIVHANC

AHE(T your commtinty

~ The topic of this unit is natural |
| disasters. Many students may
; have had experience with various
disasters so it is important to
discuss the topic sensitively.
| You could refer to the National \
Geographic for more dramatic !
images and information https:/ ‘
www.nationalgeographic. 1
com/environment/ [
natural-disasters-weather/. ’
|

%) Surviving Natural Disasters

el Ca

Nake a st of nalural daasters trat may

3 Nane nais or wdia® o do befare anag

: Avrrg the ratural deaster you chose,

3 Make Aotes on what to de afer the
mtral (s ter
Wt nst ot ons for the fa fore dunng,

9 antl afrer sections of your mstrugonal
eaflet

5 Crente 4 Tina! Teaflet vtk pic tures ard
Wb ateors

G 0 pley st prenent your “eafis® o your
06U

s 4 g e o3 R
About the Topjt

ok

s g Foud’

[t o7 natural d sastens

Biefore aed durmo
notes EMERGECY
o

l
‘xiL

EANTAES

Afler oty

Instrecpnns for leatiet

sttt ol reafled A
DISASTER PREFARATION LISY

QUL L
+ WTCHES

-WEE

ot

W

Por: pya aetion of

I?TZPfe-e\}'_gluatl

. The language of this unit refers
 to how to give advice, including
¢ modal verbs and imperatives for
instructions. The opening questions |
can not anly be used to generate
relevant vocabulary but might also
be used to guide students into
talking about what they have to
do in a disaster. In this way, you
can assess the degree to which
students will need support using

! the language.

,._.
i
'
'
|

- find the final presentation too ]

The pictures all refer to natural
diasasters (floods, hurricanes,
emergency kits). To explore
students’ previous learning,
you can use the alternative
images to these pictures on
the Class CD. You can evaluate
their knowledge of relevant
vocabulary before starting the
unit and discuss different types
of natural disasters.

It is important to take this
opportunity to review

the school's emergency
procedures. The
recommendations in this

unit are standard emergency
procedures but you should
make sure they comply with
what the students are familiar
with doing.

You can use this opportunity
10 evaluate the students' use
of imperatives for instructions
and expressing obligations with
must and have to.

Curricular Flexibility

The final Product for this unit
is an instructional leaflet that
students will present to the
class. The supporting activities

are taking notes about what to

do before, during, and after a
disaster happens. If some students |
challenging, stronger speakers can
support the students who are less
confident during the presentation.
Students could also use the models
provided.
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Since avalanches and blizzards
are disasters that students
might not have any experience
with, it might be useful to
focus on them. In addition

to the activities in the unit,
students could role-play or
discuss survival scenarios, or
even make up plays or stories
in these contexts.

@ A Label the pictures with the corresponding natural disaster.

(A rE [ P
RT I RN A IR
Have you ever thought about how powerul nature
can be? Volcanic -y b -, e wten e o and

[REER - arg just some of the deadly natural disasters
that =10y o1 15 exposed fo. The natural disasters

The language in this section
is all written in the language
of instructions and uses
imperatives. It is a good idea
to ask students about the
audience of the leaflet: Who
is this leaflet written for? (The
public) and elicit if the leaflet
is suggesting ideas or telling
people what to do (telling).

Learning to Learn

Students having difficulty with

the reading can try to guess the
vocabulary from the context by
using the images and the ideas of
the leaflet. Another strategy that
students can use is to check which
words are similar in Spanish, such
as eruption. However, students
have to be aware that some
words may look similar but have
different meanings. Students can
refer to the Glossary to check the
meanings of new words.

amm 60, Unit4

of 2017 caused economic - .. of 306 billien dollars,
killed thousands of people. and affected miltons more
across the globe. And it seems that there gre more
natural disasters each year.

So, what 1s a natural disaster? Natural disasters are
sudden and catastrophic events caused by nature.
They have three main effects. The worst is loss of life,
the 1 100 of which 15 affected by the population
density at the time and location of the event, Thene is
alsa significant loss of property, with areas faking & long
time to become 00 agan. There are aiso economic
losses, as we have seen previousty,

Unfortunately, predicting nalural disasters is not easy.
However, = .-t and other scientists work hard to
provide people with . 1 . 86 that they have time to
evacuate and follow their emergency ptans. Knowing
how 1o escape and having an emergency pfan for your
family or . _v oo ¢an be the difierence between life
and death.

esemsenlf) What you need to know 1o be prepared:

« Don't panic! Listen for instructions from officials.

= Keep your family's most impertant documents in a safe place.

= Make sure you have a disaster kit that will keep you safe,
warm, and fed.

* Familiarize yourself with the warning signs.

* Secure your home and learn local gvacuation routes.

Resources

The Reader discusses ideas of
what to do before, during, and
after a natural disaster. The natural
disasters discussed in the Reader |
are earthquakes, hurricanes,
blizzards, and wildfires. Students |
may find it interesting to research \
information about blizzards w
because this is a natural disaster ‘
that they are probably less familiar ‘
with. The Reader Answer Key can

be found on page 185. :

avalanche & blizzard » drought « earthiguake » food « hurrcane

HiTHRIC ANE S

BLIZEZARDYS



discuss the questions.

have occurred in your country before?

2. How do people prepare for these

3. How du they affect your commumty?

4. Houw can people be prepared for such
situations?

Peop:e can't go back 1o
ther hurmes, because. |

The lirst tteng o do s
1o reman calm and alert

@ < Work in pairs. Look at the article and

analyze the questions. Then discuss them

with your partner.

1. Wheie can you find this type of reading?
2. Who do your think would be interested in

teading 1t? Why?

3. What nformation trom the article s the

minst vaiuahie for the roader? Why?
4. What other information do you think
woudd be relevant to include? Wy?

5. Yihat do you think 1s the purpose uf the

iistrations in the read’ng?

D With your partner, choose a naturaf
disaster from the poster in activity A.
Discuss what happens during the
natural disaster you chose and how it
could affect people.

Oii__going Evaluation

! In step 1, students will begin |
' thinking about natural disasters ‘
for which they can create an
instructional leaflet. Students can

. refer to the discussion they had
l'in the Before You Start section or
the natural disasters pictured in

« the leaffet on the previous page.
This is also a good opportunity

to evaluate how students express
instructions and use the vocabulary
of natural disasters.

B Read the articie. Then work in pairs and

1. What natural disasters from the reading

eirergency suations in your commumty?

E Lock at the poster with instructions
to help people to be prepared for 2
hurricane. With your partner, discuss how
the instructions could help you.

CHurricane safety Tips

‘most important
plac ’

£ Faly
4 "Secure your home an
learh local evacuation
routes. :

+ Think about the natural disaster you
chose in activity D. Telk about how having
instructions to be prepared for it would
affect people, your community, or country.

< ProQuct SEp 1.
i3 Form a product group. Think about

natural disasters that could affect your
b8 community or country.

% Make a group list of the natural disasters
& you previously discussed.

m Kecp your list of natural disasters for step 2 of
the product,

Students might talk about
the images providing extra
information.

Possible answers: 1. The
article might be distributed
door-to-door or in emergency
centers. 2. Peaple from an
affected community. 3. The last
section. It has instructions to
be safe. 4. The address of

a safe place. 5. To make the
topic clearer.

Students could give a wide
range of ideas besides the ones
provided in the poster. They
might have ideas about what
to take with them when they
evacuate the house, and might
talk about ways to extinguish

a campfire. All of these ideas
will be useful to feed into the
project,
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) LanguageKnowlédge .

Unlike in Spanish, verbs in English
almost always have subjects.
However, imperatives do not use
subjects. This means that students
could over-correct and include

an unnecessary subject. Students
might also forget to include the
auxiliary verb do when expressing
a negative imperative. Some more
advanced students might use
modal verbs such as must. These
sentences are correct, but they are
not imperatives as seen here,

Unit 4 Qm;w



Students might give a range
of answers here, but the

key ideas are listening to the
radio, protecting windows, an
evacuation route, a lightning
storm, a disaster kit, and a
circuit breaker. The pictures
represent a hurricane that
can be seen in the picture of
the evacuation route. Thisis a
similar symbol to the one seen
in the unit opener.

@ A Work in pairs. Look at the pictures and answer the guestions.

Depending on where the
students are from, hurricanes
may or may not be common
in their community. They are
most common in the Yucatan
Peninsula. However, the safety
measures are applicable to
many natural disasters: have a
disaster kit prepared, stay in a
safe place away from windows,
and tearn the evacuation
routes.

1. What can you see 10 the pictures?

2. What naturai disaster o you think the pictures represent 7 Wiy?

a-
6 o g,
M@%'f §

» Listen &°! to a radio interview. Number the pictures -6 in the order

they arc mentioned.

8 Think about the information given in the .D Wark in groups. Discuss the gquestions.

L Waork in pairs and answer the questions.

interview. Analyze and discuss with your
partner the following questions.

1. Do you think the prevenbor instruclions
givin i the fteedon are helpful? Wiy?

2. The westher foned et geed 1081 0H0NS T
hefio people oefune dod duning the ndatural
diaster which mstrustiens do you think
sl are helpfal? Wi 7

3. What other nstrue hions would you ad-d?
Wy ?
5. Where can you hear this type of orogram?

2. Wi do yoa ik istens 1o this tiogram?

3. Winy s this niforiat on relevan® for the
pecp'e hearng 117

48

Curricular Flexibflity

For students who find it more
difficult to hear the correct
information, you can support them
by guiding them in prediction
exercises (such as using the
pictures) and highlighting the key
words they need to listen for to
answer the true or false questions.
Equatly, guiding questions hefore
activity C such as What kind of
program is it? or Where would
you hear this program? could help
them find the answer.

62 ; Unit4

Students can discuss how they
analyzed information in the
listening and also how they applied
it to their previous knowledge.
They can look for examples of

new information they learned and

- when they contirmed something
| they already knew. Finally, they

should consider how they listened
to each others’ opinions. They
can reflect on examples of
agreement, disagreement, and
active listening skills.

1. How comnmr are these types of natural
disasters i yor commurty?

2. What safety medsures tan people take in
this type oF natura! diaster?

3. Whieh t from the ones mentioned 0 the
interview s the mest inpartant? Wi/

4. What could your tarly doto be prepared
tor an emergoncy?

+ Use the Self-Check 1o evaluate your
participation.

a
& - R

Listen and express ideas to exchange

information

I Tanalyzed mformation

 tapphed learned ntormation o ney
persandl situatan

¢ Vistened 1o other opiniors dind
wwacted appropratesy

|
|




A Work in pairs, Look at the picture in the poster and its title. Talk abOUt WHat @ e—————————

people can do to be prepared for this kind of natural disaster.
%ﬁ:‘:;g'-,

How to Be Prepared for a Tornado

Tarnadoes are destructive columns
of air that contain debris and can
travel at speeds of up Lo 110 mph.
There is little you can do to prepare
for a tornade, Bul you mustn't be
scared.
Instead, you have to stay informed.
Listen to the radio and remember
that you must follow any official instructions,

Once the tornade has started, you don't have 1o go to an official sheltar,
but you mustn't epen your windows, If you are at school and there is a
tornado, you have to fisten to your teacher.

I Identify the instructions in the poster and & Work in pairs. Share your answers.
rank them from the most to the least a -
useful. Give reasans,

>

Make suggestions for other possible
instructions to help people be prepared
for such natural disaster.

| Work in your product group. Take out
your list of natural disasters from step 1.
Choose a natural disaster to create an
instructional leaflet that you and your
group will present to the rest of the class,

4 Share your suggestions with another pair.
Give reasons to support your choices.

Think about the ideas mentioned in the
radio interview and the poster from
activity B. Discuss and agree on what to
do before and during the natural disaster
you those. Make notes of your ideas,

C Work in pairs. Consider what you need to
do in these situations. @

t. Befole an earthguake

2. Duiny an earth agiake
Keep your group's before and diring notes 1o
indude in the instructiondl leafiet for step 3.

3. Rrfare a flood

4. D a food

Tornados might not be
common in the students'
communities. You can help
students by brainstorming what
they know about this type

of natural disaster before the
discussion. Students can focus
on the importance of being
prepared, regardless of the
natural disaster.

By this point, students will
probably be relatively familiar
with precautions to take before
and during an earthquake. For
a flood, they might mention
moving the family and valuable
things to higher ground to stay
safe, filling the space under
doors with towels or sandbags,
and protecting easily broken

-~ objects and windows.

| You can take this opportunity
to evaluate if students are using

i the modal verbs for obligation,
prohibition, and lack of obligation
appropriately. You can also
evaluate their use of imperative
forms. You should also be able

to see the students displaying an
understanding of the dangers

of their djsasters and what
precautions to take before and
during each one.

disaster to discuss, it might be

a good idea 1o check there is
variety in the types of disasters
being described. This will ensure
that the students produce a wider
range of instructional leaflets and
presentations. With a greater
range, students will be more

- engaged during the presentations,

and will have the opportunity to
fearn different vocabulary.

Language Knowledge

! A common error when learning
modal verbs of obligation is

that students often confuse the
meaning of don't have to with
the meaning of mustn't. Don't
have to is used when there is a
lack of obligation rather than
something being prohibited. For
example: Students don’t have to
bring food from home when they
go to school, but they can if they
want to. On the other hand, they
mustn't use their phones in class.
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This section of the unit focuses
on what people should do
after a natural disaster, and
therefore all of the pictures
are of scenes of destruction
and repair. Students may be
unaware of what to do after

a natural disaster because this
is not often taught in schools,
but the most important actions
are checking the environment
is safe and informing medical
services if there are injuries.

—4 A Work in groups. Look at the pictures and answer the questions.

1. Do you thirk these pictures were taken before, dunng, or after a natural disaster?
2. How canyou tell?

3. What do you think people should do after a natural disaster?

v b wogn B8 R
v 4§
H NewTab  » 7

€ 3 4 wwwslaysafegov

Students might have difficulty
with the word debris. It is a
word with origins in French,
and so the final letter s is
silent. The ending of the word
sounds like brie. It means "the
remains of something broken
or destroyed."

What happens afler the earth stops shaking or a hurricane feaves the city?
Should you nelp other people? When can you go outside? Where an you get heip?

’% We 4lf know we need to be as informed and prepared as possible befure

£ anuturel disaster In orderto v o our own end others’ . . b .
However, knowing what comes after 4 natural disaster and what to do is
Just as important.

. w Your first oo e must always be your own and your family's health and
o Satety, Check for w10 - you or your tamily might have ~1t . < during
the disaster. If there are any injurles, do not . rorue e to move the victims

unless they are in a dangerous situation or have severe injuries. Keep
the victin’s neck and back stable, then get help, 0o feams witl get
lo the affected areas as soon as possibte.

”Z; Keep yourself informed, Tum on the radio or TV to know more about
<, o any issues created by the disaster. Watch out for damaged buildings
: , and houses, broken glass, 4.u ™, and damaged electrical » o,
Remain alert to informatlon from the local authorities about health and
salety issues,

Learning to Learn :

Students having difficuity with

the reading can highlight ey
words and try to get the main

idea of each paragraph.This text

is clearly divided into five sections
with a very different theme for
each section (introduction, health
and safety, staying informed,
returning home, and psychological
reactions). Students can focus on
the theme of the section and use
this to contextualize any unknown
words.
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About the Topic

| About Kids Health is a website

! dedicated to health education for
children, teenagers, family, and
caregivers. The information on the
© site is approved by The Hospital for
Sick Children. This article {(https:/
www.aboutkidshealth.ca/Article?c
ontentid=3028&language=English}
explains psychological responses to
natural disasters.




tHdas .
Students might have some

difficulty with this activity, as
some of the answers do not

. ™
« , Return home when the area has been dectared safe by local authorities.
% " Once home, make sure the property Is safe to enter. Check carefuily for

’ A strudturat damage, gas | -, and fallen objects. Remember: your safety come direcdy from the text.
4 comes Hrst, 50 leave the house |f there |s anything that couid cause you For example, Listen.. should be
AL completed with ... to the radio.
. It is ci
.- Olten. we onty focus on the physical problems created by natural thIS ciear fg;omk;[kl]e COﬂTeXL
. . disasters. But there are significant mental problems too. The stress t a? you s qu_ isten to t e
caused by a natural disaster is ditficult to « cyx with tor people who radio but this is not stated in
i experienced it directly. Talk {o your family and frlends about how you the text. You should allow
. feel. Try to get back to your normal routine as soon as possible, and for ﬂexibi]ity in the students'
vttt extra activities that you enjoy or find retaxing.
v e d o o ER T e 20 A S AR e B M ol T M B e S e T e e wdl g BB 3 £ SR anSWerS

B Work in pairs, Answer the questions, (——
1. Why do you think 1t is important to know
what 1o do after a patural disaster?
2. How can you help someone who has
ooy hological problems after 4 diaster?

B Read the text. Work in pairs to analyze and
discuss the questions.

1. Do you think haviag instructions of what to
do ufter o natural disastar 15 useful? Why?

2. Where tan people find such information in

PP Loreinurty or country?

3. What do peopke normally doin your
coramun ty ur country after a naturai
disaster?

the text’

®c Complete the instructions for after an
earthquake with your own ideas.

4. VWhat refevant instruction would you add o

3. Which tips dare the most useful?

»

Evaluate your performance using the
Speaking Rubric on page 8 and write your
scores below,

Ny partners score:

ﬂ‘ﬂt Bteps ¢
§ Work in product groups. Take out your
E notes from step 2.

My score:

¢ Think about the iteas mentioned on

Students should see the

Clice : .
* con _Ntm[s  the website. Discuss if they apply for the lmp_ortance of bemg prepa red.
R natura! disaster you chose. Make notes Their answers to question 2
b et on what should be done after the will be different but you should
N i g natural disaster. emphasize the importance of

Brfore gorng hack fo your house
MAKE ELRE THA™ 1715 547 TO LNTER.
~ if nrcessary talk o

. YOUR FAM 1 AND 2B FNLS.

= Share your ideas with a partner, Give
reasons.

Self-assessmant

' Students should pay attention to
the number of mistakes they and
. their partners make according to
the speaking Rubric on page 8.
As a result, it might be a good
idea for students to be aware of
the need to use imperatives to
answer guestions. The other two |
categories are about understanding -
and being understood. Students
can note any communication
problems they have had.

i .
- terms of correctness, consistency

—_ - .

The word “schedule” can

B If necessary, research any information you
4 are missing. You can go to the library or
sk other teachers,

Keep your notes from step 2 and step 3 tc be
used instep &,

Language Knowl’éi_dge

sometimes cause some issues, as it 1
has two common pronunciations. |
Some people pronounce it with

a hard ¢ sound like sced. Others
pronounce it with an h sound like
shed. Both pronunciations are
acceptable and widely heard, so in

is the only important factor. If a
student uses one pronunciation,
they should continue to use that
same pronundciation.

listening and taking problems
seriously.

Possible answers: 1. Because
it is something that can happen
in our community. 2. We can
comfort that person. 3. All of
them. Each tip helps with a
different probtem we can have.

' Cngoing Evaluation

In this Product step, students
shouid be applying the learned
vocabulary and the ideas they

have seen to the disaster they
chose to create their instructional
leaflet for. Students should analyze
whether or not the elements from
the reading are relevant to their
disaster and decide how they can
include the ideas. You can take this

© opportunity to review the use of

those elements.

Unit4 | 65
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The natural disaster being
discussed is an earthquake.
The images represent the
instruction in each section of
the leaflet and are included
to help people understand
what to do. Images are often
clearer for people than written
instructions. The benefit )
of leaflets is that they are L
portable, easier to read, and } |
easy to distribute. ' i
m hoake dn ‘
|inergency

® plan witn

el & Work in groups. Look at the title and the pictures in the ieaflet and
discuss what instructions might be included in the leaflet.

Stay Laine ! Lo v Lig's e

|

|

|

|

‘ i PRI RITEN
|

| bl
|

|

{-3 e The nedrest

el ot

i

t T s
\“uy vy froen
Gl i
I

i
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Gt ects Wl e nntsicle
.M. Sutr fany o ' o
i
. st prnt Use the main
dentify sate Liguareties or Breakor 1o turn
elaces asaylisrg tiat ol sedeuty

A FEENC RS

i
| y
v s Stay 4w 1y .
5 s Oy use youn
L e tunature H frang w rdows,
| R pibwre for
Ardd Jarse elevaims and
R i SIneH e
b1 ‘ shlirs
[P |
1
i
1 " H
Cpate aafety i 2 )
Drocetidren at | e T
norag gl the
otfice

ek the
trailehineg for
strueturl
dariage.

Stay dvvay
fronn weites

Students can check their

understanding of all the
vocabulary in the leaflet. You |||l' p ot S romie”
might also have students Cisler gotus

i ' car unt [ the
‘. : fromnos slap

prioritize the instructions in
each column and then compare
answers. This will give them an
insight into editing which will
be helpful in their final project.

Catricular Flexibifity

Weaker students might have ﬁ This could be an opportunity for

problems with certain elements ' students to research unfamiliar 1
* of the vocabulary in the leaflet. ; vocabulary with the use of their !
You could guide them in guessing Glossary. Alternatively, students

|
could analyze the leaflet and |
use design ideas that would be }
useful in the final project. This \
form of independent analysis will
help students to understand the

the meaning from the words they
do know and the accompanying
image. They might also choose to
-~ rewrite the leaflet to use simpler
language in order to work on their
. awareness of synonyms and to importance of key design ideas and
help them in memocrizing the - will help them engage more with |
new vocabulary. | the product. |
|
|

] | _
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’ | need to be aware that leaflets

questions with your group.
1. Is a leaflet a useful way to inform the
commumty ? Why?

2. Do you think the teaffet gives enough

a natuial disaster? Why?

a leatiet?
4. What do you think 1s the purpose of

Warning signs?

A leaflet 1s helptul, because. l
N

B Read the leaflet. Analyze and answer the

infurmatian to help peopie be prepared for

3. What s the purpose of including images in

having images in one or two colors on

E Read the Writing Checklist and decide if
the leaflet follows the appropriate style.

@ Weiklied GloeRiing

An instructional leaflet

v Use direct language

v Use imperatives.

v Only include important information

- Prodnct Btep 4

'3 Work in product groups. Take out your
notes from step 2 and step 2.

LY Agree on the most important ideas or

& instructions from your notes. Decide what
& you will include in the Before section, the
@ During section, and the After section of

& your instructional leaflet.

. individuatly, develop your ideas and write
@ instructions for your Before, During, and
8 After sections.

@ C Write one more instruction of what to do
before, during, and after an earthquake.

Before.
During:
After

4+ Work in pairs. Share your answers,

@ D Work in pairs. Read the leaflet again and

discuss the questions.

1. How s the informat:on in the leaflet
atganized?

enough? Why?
are short?

to see In a leaflet of this type?

2. Are the instructions in the leaflet clear

4. What other information might you expect

'} Work in pairs. Compare your instructions
W 2nd use the Wiiting Checklist and the

M Writing Rubric on page 8 to evaluate

3l cach other's work.

| My partner's scorer |

B My group’s scare;

3 Write a final deaft of the instructions for
your instructional leaflet.

E Keep your instructions for step S of the preduct,

3. Why do you think instructions in the leaflet

At this stage in the unit,
students should have a range
of ideas for writing these
instructions. These could range
from finding a safety zone,
waiting to evacuate, or trying
to help people. You could
write these ideas on the board
for students to choose for
their projects.

Students could discuss different
alternatives 1o a leaflet. They
might suggest a range of
electronic options, such as TV
advertisements or social media.
Possible answers: 1. The
information is organized as
before, during, and after an
earthquake. 2. Yes, because
they include images. 3. Because
leaflets are portable. 4. Contact
details or web links might be
useful in a leaflet.

Self-assessment

Students might need to revise the
elements in the checklist. Direct
language uses imperatives and
modals of obligation. Students
should look back at the examples
throughout the unit. Students

should use a limited number of
adjectives and dramatic language.
The language in a leaflet should
only contain the key points.
Students can refer to the leaflet on

Ongoing Evalua

Students should now be drafting
final versions of their leaflet, so
you can evaluate their use of the
different elements of a leaflet in
the texts they are creating. You
can also use this opportunity to
ensure that students understand
the issues involved in their disaster
and how each disaster has its own
challenges and requirements for
preparedness,

s



You can ask students to

work individually, and then

get in groups to discuss the
questions.

Possible answers: 1. Warning
signs are useful because they
provide information without
words. 2. The use of two colors
is ta simplify the message. 3.
The volcano. It is similar to a
real one. 4. The flocd. Because
the water is not clear.

A Label the natural disaster warning signs
with the carresponding words from the box.

avalanche « earthquake « tlood ”
fornado ¢ tsunami « voicano

Some students might need
help organizing their groups.
Perhaps different students
could have different roles
representing what they will
talk about in the presentation.
You might also facilitate in
providing tips on how to speak
clearly to the class and how
best to present their ideas.

EARTHOLIAKE

VOLCAND

4 Work in pairs. Agree and mark (/) the
natural disaster warning signs that might
be necessary in your community.

ARG RS MAY VALY,

4 Discuss with your partner what other
signs would be usefu! in your community
to help pecple be prepared for a natural
disaster. Give reasons and make sketches
in your notebook.

=@ 8 Work in groups and discuss the questions.

1. Why are warning signs helpful?

2. Why do you think the signs are in the
same color?

3. Which of the above signs 1s the easiest to
undarstand? Why?

4. Whicr 1s the hardest to understand? Why?

Curricular Flexibility

The benefit of a leaflet as a final
product is that it allows for lots
of different skills to be used in
its creation. Artistic students can
create imagery while students
stronger at writing can waork on
the text. Others can take more of
an active role in the presentation.
It might be good for students to
discuss how group members can
contribute to the creation of the
' leafiet and the presentation.

Ongoing Evaldafiﬁon_

You can take this final opportunity
to ensure that students’ products
are close to completion before the
presentation. You can also check
the students’ pronunciation of key
words, Finally, you can evaluate
their use of language. Students can
practice their presentations, which
will allow you to see how best to
support the students befare they

deliver the final presentation.

Take out your instructions from step 4
and decide on which signs, pictures, or
iltustrations are the most suitable for
your leaflet,

In your notebook, make sketches of the
signs or drawings and the instructions
you will include in your leaflet. Use the
signs in activity A and the images on
page 52 as a reference for your sketches.

Take out a separate sheet of paper.
Fold it in three as a model for your
instructional leaflet as in the example.

/

/

Vs
/

Agree and sketch a final layout and
design for your instructional leaflet.

Create your instructional leaflet. Use the
models in this unit for ideas.

Agree on how you are going to present
your leafiet to the rest of the class.
} Ensure everyone participates.

£4 Practice your instructional leaflet

presentation.

!




My greup
Ancthergroup:

My groun
Anntheraroup _
My group _
Anothergroup.

My group
Anplier group

My group
Anothergroup:

® :§ Use this quest:onnaire to write notes assessing your instructional leaflet
presentation and that of another group.

g [ N AN

1. Did all the greup members prosent the featlet?

2. Was the order of the instruct ons aparopriate?

3. Was the langunge of tho instructions approprate?

4, ‘Were the instructions cear ard he.aful?

5. Did the use of prctures and lustrations support the instructions m the leaflet?

If you have a big class,
students can present their
mstructional leaflets to each
other. Alternatively, groups

can present to the class. You
should leave yourself enough
time to evaluate groups using
the rubric in the suggested
evaluation instrument. Students
should make notes to help
them with completing the Seff/
Peer Fvaluation Form.

It might be useful to review

the purpose of the leaflet (to
make sure that people are
prepared before a disaster and
know what to do if it happens)
so that they can respond to
questions about the helpfulness
and appropriateness of thetr
own and others’ work.

performance,

review of your presentation.
1. Wiiat differences ane there?
2. What did you da weil?

3. Wit do you need 1o doprove?

e
're

® Work with your product group. Wnite a short review of the other group’s

Compare your assessment of your instructional leaflet with the other group’s

You could facilitate the writing
of the reviews by providing the
students with a template. For
example, students could open
with a positive, then something
that could be improved, then
close with another positive.
This way the classrcom
dynamic isn't affected, but
students still receive useful
feedback on which to reflect.

E'j;elf-ass'essm

You might want to have students
provide a range of positive and
negative feedback from their
reviews, which could be written [
on the board. This way, students |
have a wide range of factors to

, consider while reflecting on their

| own performance in comparison

to other groups in the class, and
better understand what was |
expected of them. !

~relevance of advice, leaflet design,

Final Evaluation insttument:
Rubric

You can use the rubric in
the Evaluation Tools section
(pages 186~195) or a similar
one to evaluate the students’
presentations.

You need to evaluate the following:

use of imperatives for instructions
and modals of obligation, variety
of words and expressions, and

clear speaking voice.

R,

‘  Assessment g

It can be a good idea to photocopy |

Assessment 4 on pages 169-170. !
You should have students complete ‘
the assessment individually. You |
can correct and go through the \
correct answaers with the class, The

Answer Key can be found on page f
183.
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If you remind students of their
collaborative work, you can
help them provide honest and
accurate assessment of their
attitude in the unit. Examples
of collaborative work in this
unit include creating a list of
natural disasters; discussing
the actions before, during, and
after a natural disaster: and
creating and presenting an
instructional leaflet.

A Prvatante Yo Gollaborabies

- With yeur product group, write information to reflect the way you
worked together.

Cooperative Work Evaluation Form
1. Describe how esch member contributed 1o the product.

2. Describe how to improve group cooperation.

3. Write which aspects of the product worked really well

4. Mention what can be improved next time,

Pvalaate Yaar Besioeng,

+ Look at the work you have collected in your Evidence Foider. Add any other work you
want to include. Use the scale to evaluate your progress through the unit.

- Needs work
2 1

Excellant -
5

Quality of the evidence | My effort this unit

My progress this unit My performance in general

To achieve this unit’s Learning
Outcomes, the students need
to create instructions to help
people be prepared for a
natural disaster. They also need
1o select, read, analyze, and
understand instruction sheets,
and write and edit instructions.
Finally, they should present
their leaflets. The final grades
can be for student use only or
contribute to your grades.

Self—assessmeh_t

To help students you should
encourage them to consider the
attitudes they showed during the
Lnit and the work they contributed
to the Evidence Folder. The work in
the Evidence Folder should include
the following: a list of natural
disasters, before and during notes,
after notes, instructions for a
leaflet, an instructional leaffet, and
peer evaluation of performance,

@ vulante Ve Aabinvene ps
« Read the learning outcomes and evaluate yourself.

3= Verywell 2= Well T = With difficulty

Learning Qutcomes Grade Refl ction
I can seloct and analyze instruction shicets

| can read and understand instruction sheets,

| can wrize instructions

| caty edit instruction leaflets.

+ Reflect on each learning outcome and write 2 comment or suggestion.

56

Final Evaluaticn
Students should reflect on their

ability to create instructions to
help people be prepared for a
natural disaster. You can remind
them of the examples from the
unit {pages 46, 50, 52, and the ;
Reader) as well as their own ’
versions. They can use these
examples to reflect on the
elements of instructional leaflets.
They can also reflect on the
feedback from the final Product.
Their grades can be compared with

(AR

=
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your grade for the Product.




The pictures are of newspapers
and of a TV studio. To explore
students’ previous learning, you
can use the alternative images
to these pictures on the Class
CD. Students can discuss how
the way we receive news has

Work in groups. Look at the pictures and answer the questions,
a. What car: you see i the prtures?

b, Where do you see, 1ead, or bedr dbout the news?

¢ What piece of rews have you tecently sean or heard about?

d. What vaas 1t dbioul”? g changed (social media, online
papers, etc.). Students can
. W b Taf R . .
o roduce a list of current stories.
Read All About it/ . P

Overview: Informative text about news publications

PR TR R IR RTE L

When students report the
news stories they have seen or
heard, you could evaluate how
students are able to describe
what people said, as they

- to compare the same news item in different publications.

analyze newspaper articles.
read newspaper artices.
contrast an article in different publications.

I may be unfamilar with how to
report speech. You can record
| the vocabulary students use to
| describe the stortes, add words
| Tt el 0l enen! s 5MOr e, AT ol news sTenes from the Unit, and then have
students make a word web.
) Ll oo nevs oty fdentify the Notes oe protan ot st
Pt on e e st al Sy said dnd speech
Create fabiloos ol Droansfest headases Bhiffesent yles of

heatlines

Connplete & qraphe taanees for vour
S slry

A craphie BrganLer

You could go through the
product steps and ask students
if they have any questions
about what they are going

to do. It is important that
students understand that each
subproduct (list of stories,
graphic organizer, news article
etc.) leads up to the creation of
the comparative chart.

vpiTe I e T e e A neve artele
r

o

Cledle avoinparalie chart wain yotr
srdprs artdles

A somipraral ve thart

Preeset T g0t group’s Lonipatative chatt Popt evd'ualicn ryviewy

bouf.ﬁihe Top Curricular Flexibility

| This unit explares the theme
- of news and newspapers.
! Specificaily, it looks at different
} styles of newspaper for students
| to compare. There are two

| styles of newspaper: tabloid and
5 . broadsheet. Traditionally, tabloids
a are smaller, contain more pictures,
% have shorter articles, and have

It is a good idea to manitor and
record what students know about
different news sources when they
are discussing the Before You
Start questions. It is a good idea
to record the language used to

answer the questions and look for

examples of how students report

i speech. You can also evaluate the

The final product for this unit is a
comparative chart. Subproducts

1 include writing a list of stories,

making notes about the stories,
writing a headline, and writing a
news article. These subproducts
will support students in the
creation and presentation of their

charts. The length of the students’

articles can change according to
their language level. The important
point is that they can identify how

more celebrity gossip. Today,
hawever, many broadsheets have

* range of students' vocabulary. This |
also provides a written record of
students' pre-existing knowledge

X . ..
maintaining more serious content.

|
J converted to tabloid size while |
I

when they create a word web.

the stories are presented.

Units M
.



By looking at the headlines,
students immediately see the

diff bet | =@ . Look at the two newspaper headhines and answer the questions.
ITterence between two styles 1. What da your think the twa asticies are about? .
of newspaper and should see 2. What are the similantics and differences botween ¢ FIRE ESCAPE?
differences in presentation the headlnes? - o .
. \ . . w1l 7 Wb e .
styles. If they are struggling, 3. Wiich anticle wuuld you bike to read? Why? 2 Enquiry inte Apartment Fire
you Can ask questions: Which Read the newspaper articles and match them to the headiines.
has bigger letters? Which uses -
an exclamation mark? Which is - | . — -
2 Neen-yeir-old Jade Farks was walking her Lawad ufticicds e contivmed that there will be
shorter: dog yesterduy evening when she saw smoke. o0 Hgudrs o d fire el an aparunent building 1o
“A fire had just strted on the fiest floor!™ she doswniea 1 Hotston vesterday. Besidenis are furnnes
wld us, “E-inen o o everyone fo set o that no one tud cesponded (o thew mauty warmmes
By the me firetighiers aroved. eversone ad ithout broken sinoke detectors,
fett tie building sutely Fhe tire. which started ot around ¥ pome, guackiy
Y, hould K . Or sty thought, Julie iooked up and gt spread over the tird and second floors Newghbors were
Ou shou ma e su.re you give her secoad shock, “Teouldn's belicwe 0™ she sute everyone had evaciaed rhe building, bur there i
SIUdentS 5Uff|c19nt time to read ~argl AT W fronm the Toureh-Hoor dianmn whent s taenty-veuc-ofd man wis speticd on g
both articles. You can remind Lo Fourth Fuor batcom Mter a thiny nunute e ellog.
them that it is not necessary Taenty-year old Dide Winton ad been usloep atficers were able o pull the mun @ saleny.
t nd tand d all morning, “Lonly woke up when Theord the This was the thind Are w happer g1 the sane apanment
0O understand every word im fire enyrine sirens,” e said, 7T was ermifiul!™ comples this year, We tried conqetng the bankding's
order to match them to the Fortunaeety. officers muanaeed to rescue Dale oners, bt ey were mot avatkible tor vomment.
headlines. However, they can andd stop the fire, However. the butlding s hugdly Tinkity. the bukding ©ocand residonts e
use their G-"OSSBFy if necessary dhimiged. Residents uee staving with rebutives, shaying with
To learn more about newspapers, go 10 your
Reader pages 51-64
[ ] Analtyze the two texts and mark (v} « Match the articles to the newspapers.
Before dECidfﬂg which article the table. 1 Tabloid; Popular i stylo and
they prefer in the second part Article sensationdl artic ke
of the activity, students can . 3 _2_Broadsheet: larger newsiiprs
: with ¢ rare serous lone
compare their answers to Lo I, fonrn v
aCt'VIty B. You m’ght want to it 1s more detaled v
ask for examples of less formal Lhas longer seplienges v Farm a product group. Make a list of
interesting recent news stories.
sentences (or so ﬂ?E‘y thought) It focuses un huran siterost v 9

and more detailed, longer
sentences. You may need to
explain human interest (a story
that makes you identify with
the people and situation).

+ Work in pairs. Say which article you prefer
and why.

TV 58

Resources -

Students can use the Reader to
learn more about newspapers. Find
out how journalists find stories,
how information is put together,
the differences in style of headlines
and texts, and the importance of
print and cnline news. Students
can refer to different parts of the
Reader as they move through the
unit. The Reader Answer Key can
be found on page 185.

Unit 5
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| Ongoing Evaluation

i The first step of the Product is an

important one because it lays the

foundation for later stages. It also
gives students the opportunity to

relate the unit to what is currently
going on around them. Therefore,
you should evaluate the students'’
choices of newpaper stories,

| news stories, and ideally they
should research more about the
topics of the stories they choose
' using reputable news outlets.

] . R

Students should focus on important

Keer your list 10 your Evidence Fofder for step 2
of the product




* Work in pairs. Look at the pictures and number the photos in order @
according to the articles on page 58.

Students will know by now
that both articles refer to the
same events. You could ask the
class what is happening in the
pictures and which characters
or events they refer to. At this
point you are looking at the
order the events are mentioned
in the stories, not how
grammatical differences order
the events in a narrative.

Read the sentences from the tabloid article on page 58. Number @@
the events in the order they happened,

5 }uheup and gol her second shock

Twenty-year-okd Dale Wintan

ad beepjasleep all morning.

4

ifshoutedito everyone 16 get out

Circle the actions (verbs) in the sentences.

Work 1n pairs. Look at the sentences and verbs you circted from activity F {

and discuss the questions

1 B the eyaits happen in the past, present, or futare?

2. How dees the form of the verb help you undedstand the order of events?
3. Whioh sentonces describe act ons from the cardiest part of the story?

4, Which actions happen af the same tme as other achions?

3
A fireon the first floor!

2 Fiften-ycar-old Julle Parks fvas walking)her
doy yesterday evening when she(saw moke

6
A man?rom the fourth-floor batcony,

Lar’iguagé";'i(now 8tige

| For activity G, students should be

i familiar with the use of the past

. simple for finished actions in the
past and the past continuous for
ongoing actions. You can refer

- students to the texts to ask for

examples of ongoing actions

interrupted by other actions.

You can elicit the use of the past

perfect (an action that happened

before ancther action in the

past) and students can check the

grammar reference.

59

You might want to divide the
class into pairs to discuss the
order of events. It might help
them if you list the events in
the present tense on the board
{Julie looks up, Dale is asfeep,
etc.) and ask questions: Was
Dale asleep before the fire
started? When did Julie see
Dale? etc. After they have put
the events in order, students
can focus on the tenses used.

The events are all in the past.
The Past Perfect examples
describe actions from the
earliest part and the Past
Simple and Past Continuous
examples describe actions at
the same time.

OngoingEvaluation

in order to understand the order
of events in a story, students need
to understand the use of different
tenses. This will also help them
compare articles later in the unit.
You can evaluate the students' use
of tenses in activity G and record
any common probiems. Students
can address those problems in
extra communicative activities, for
example, comparing the order of
their different past actions on the
weekend.

Units5 | 73 L -



This is a good opportunity

1o discuss the importance

of making predictions when
deciding which news articles
to read. You can ask students
if they would want to read the
articles based on the headlines.
Most people make instant
decisions on whether to read
a story from the headline and
pictures.

Students might be able to
answer these questions before
listering again. When you
play the track again, you could
pause at the relevant points so
students can call out answers.

what the news reports are about.

1. Where and when do the events happen?
2. Wio 15 in the article and what da they do?

_ HURRICANE CONTINUES!

ALLIGATORS |
_FLOOD wa' I‘ERE'

Listen * and mark {«) the correct
headline for the news report.

. ¢ With your partner, answer the gquestions.

Students can look at the
different past tenses in a
context they are familiar with
by rewriting the sentences from
activity D. Brandon was staying
at his neighbors when his
friend called for help, etc.

1. What was the purpose of the news report?

2. Was the news 1eport dear enounh? Why?

3. What elements are important Lo indlude m
2 news 10poit? Why?

4. Do you think it s importent 1o keep telling
peeple the current status of a news story 7
Why'ﬂ’

goad newys reporl must

A
’j include detals of,.

60

/SWIMMER SAVES SEVENTEEN!

‘About the Toﬁfic_:

This is another example of a
human interest story. Human
interest stories are popular with
readers and listeners and are used
by all news organizations. News
focused on facts and figures can
get boring. A human interest

story locks at the news in a more
personal way and is sometimes
called the "story behind the story.”
The idea is to engage the audience
emoticonally by presenting a human
face to the news.

Unit s

o 74 .

Resources

Students can return to their
lists of stories in step 1 of the
Product and ook for stories
that present a human interest
angle in English-language
news, such as Mexico News
Daily (http://mexiconewsdaily.
com/). Local English ianguage
newspapers include www.
theguadalajarareporter.com,
www.gringogazette.com (from
Baja California), and www.
theyucatantlmes com.

Eda
s

B

{

@ - Work in pairs. Look at the headlines and the pictures and prednct

* Complete the graphic organizer with the
information from the article.
* Brandon led:ned to swam
* He ‘eais thanktu'
& He helped seventeen peaple.
o His fietid caded fur e p
= They went 1) stay 4t 4 neghbors.

Background information

Hovhwerd i an anartineal ypith s moin
BRANDON LEARNER TO SWIM,

What happened {details}
Hhore s o e anae
THEY WENT TO STAY AT A NEIGHBOR'S, HIS fléEND
CALLED FOR HELP. HE HELPED SEVENTEEN PLOPLE.
Situation now

Thay Pt fics ot

HE fEELS THANKFUI.

@  Work in paws. Discuss the questions.

1. Whal i the order of tie svents 1 the
detarls section?

2. How canwe use diffcicnl termes o
indicats the order of events?

Learning to Lean

To develop the prediction activity,

| you can focus on listening for \

‘ specific information. For example,
you could ask students to circle

the key words in the headlines

and listen for them in the news

article. After listening, you can ask
questions: What did it say about
afligators? (There weren't any.} is
the hurricane continuing? (No.)
How many people did Brandon
save? (Seventeen.)




l Match the excerpts from activity B to

what the people in the story said.

1. He tedd us that he and his mother [ived on
the first floor.

2. He said they had moved upstdirs to ¢
neighbior's apartroent.

3. His friend told Brandon that the water
Wds I5IRg.

4, Brandon said he had learmnead to swim when

he was six.
3 “The water s nsing al! around my
apartment.”
1 "My mom and | live on the first fioor.”

~ 2 "We moved upstairs to a neighbar's
apartment *

4 7| learned to swim when | was six.”
- Work in pairs. Check your answers and

discuss the differences between each pair.

. + Read the excerpts from the news report
and number the actions in the order they
happened,

1. When we talked to Brandon, he sard

Wark in pairs. Pretend you are a journalist @@y

and report what the people In the
excerpts said. Use the extracts in activity F
as a model.

“| thought [ was going to drowi, but
Brandon saved me,” his neighbor saig.

We are very Proud of Brandog
He was very brave,” Brandony
MOt Mentioned,

He saved his neighbogs™ Hives,"a
poticeman declared.

in the second part of the
activity, students should

notice a number of differences
between each pair. You could
write a pair on the board

and ask students to help you
circle the differences. Students
should point out the reporting
verb {say/telf), lack of speech
marks, change in verb tense,
and change in pronouns in the
reported sentence.

Advanced students can use this
as an opportunity to practice
reported speech. Students

can then write the reported
sentences: A neighbor said he
had thought he was going to
drown, but Brandon had saved
him.

His neighbor
told us that...

that he nhad just gone to sleep when he
not a calt fromn a friend.

Alternatively, students could
use this as a way to remember

2 Brandon’s friend calls huim. what the people said.

_3 _The reporter speaks to Brandon .
i Work in your product group. Take out
your list of news stories. Choose one to
write about.

Brandon falls asleep.

This is another opportunity

for students to review what
they have learned about the
order of events in the past.
You can ask questions to make
sure they understand the
tenses being used. When does
Brandon receive the call from a
friend?, etc.

2. When we asked Brandon how he felr
about his fifessaving act, he said he
was Just thankful that there hadn’t
teen any athgators in the water!

In your grougps, decide who the :
- protagonists of your news story are. !

Discuss and decide on what each of the

3 The reporter asks Brandon a questios. protagonists says. Make notes.
2 Brandon is thankful.

1 There aren’t any alligators in the water

Keep your niotes in your Evidence Folder for
step 3 of the product.
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Ongoing Evaluation

' - Language Knowledge

For step 2 of the Product, you can
encourage the students to choose
a story where the protagonist has
something to say. As this will form
the basis of the rest of their story,
you might consider checking their
notes at this stage. You can also
evaluate students' participation
and collaboration within each
group. You should ensure that
everyone is actively participating.

In activity |, students can reflecton |
the use of reported speech in news |
stories. They should have already
observed the differences, but you
can draw attention to the concept
of backshifting, or moving the verh
tense back when reporting speech,
as weil as changing pronouns.

For extra practice, students could
report speech from the tabloid
article on page 58, and you

could also have thern check the
Grammar Reference.




You might want to give the
students the opportunity to
say what the purpose of each
element is before matching
them to the definitions. You
can ask them which parts of
the newspaper attract their
attention and why.

You can expand on this activity
by asking students to give
examples of each definition

_Heud]inc
IT’S HOT,
eented | HOT, HOT!
headline

SCHOOLS CLOSE AS
COUNTRY BAKES IN

Byline | RECORD TEMPERATURES

By Clurk Kent. Beatures Reporter

Metropolis
Placeline

@ Schoolchildren across the country were

Lead

from the article. for example:
What important information is
in the lead? What additional
information is in the body?
Who wrote the article? etc.

celehrating today as authorites decided

e close all burtdings for twe weeks.

An officiat said hese had been ne rain
i 8o i o two months sl the

tenperatures were dangerously fi

After pairs discuss the
questions, the class could
discuss similarities and
differences between their
ideas. Then groups can discuss
the most important elements.
You should stress to groups
that they must give reasons
for thetr opinions: / think the
body is the most important
because it gives alf the essential
information.

However, mans young people weie

deligheed.

T
! Photo Caption |
S ———

“I'm goiay o the heach with niy

erandparents.” sitid Mandy, 14 10 will e

great fun, Maybe they will cancel exanw!”

The Bducation Deparmment said there was E_B_Udy
ro chinnee of canceling exans and students
should still study while they une oft,

Oh well. yoa can’t hine everything, Mandy.

Enjoy the break while vou can, folks!

+ Read the newspaper article and match the @: Work in pairs. Discuss the questions.

elements in boxes to the definitions.

1. Heaoune  artracts your attention with big
letters; summarizos the aticle
2. PLaceLNe  wiere the articie was written
3. Booy  supplies additional information
4. Bvume  _: tells you who wiote the article
PuoTo "
5. : describes a4 photograph
TENDED
B. HrAptmE __- gwes more mniormation than
the headline I a short phiase
7. Leap L gives youu imporart informatian
twho, wiat, when, where, why)
62

‘Self-assessment

The students assess themselves

on how well they participated in
this discussion activity, To decide
on the most important element,
students need to express a point of
view, give reasons for their ideas,
persuade others, and come to an
agreement. They can evaluate and
grade their work using the Rubric
on page 8. Students should pay
attention to the three categories
in the rubric. Check that students

Resources

There is more information about
how a newspaper article is
structured in the Reader. You can
refer students to the information
about the lead and the inverted
pyramid, as well as the part about
headlines. If possible, you could
also bring examples of newspapers
into class for students to identify
the different parts. it doesn't
matter if these are in Spanish
because many of the elements are
the same.

1. What do you see first when you look at a
newspaper art.gle?

2. What makes people want to read an articla?

3. How mniportant are the pictures?

Work in groups. Decide what is the most
important element of a newspaper. Listen
to each other’s ideas. Write a conclusion
in your notebook.

Use the Speaking Rubric on page 8 to
evaluate your participation.

My score,

Curricular Flexih? ty

| Some students will be stronger
speakers than others. By
monitoring the discussion activity
and providing positive feedback
you can help the less confident
students. Communication is key.
If they get their point across and
the rest of the group understands
and responds to the message, you
should make sure students grade
themselves appropriately.

take each one into account.

“ 7ﬁ/f Un |t 5




| The students assess themselves

Work in pairs. Look at the pictures and say what types of newspapers §J

and articles you can see.

Answer the guestions.

1. How do the different types of newspapers

ang articles. |

A use images?

Look at the images in activity A. With your (e

partner, discuss and agree which picture
represents tabloid newspapers and which
represents broadsheet.

b use headhnes?

¢ use extended headlines?

d use text?

2. How du yau think the langusge in cach
type of article s slar o different?

- Work in pairs. Discuss and compare
your answers,

Use the Seff-Check box ta evaluate your
participation.

on how well they analyzed parts
of a newspaper and newspaper
elements in different sources.
Students should reflect on their
analysis of articles and headlines.
Students could add the words for
parts of a newspaper to their word
webs or make a note of them in a
vocabulary list or phrasebook with
definitions and sample sentences.

Work in your product group. Take cut the
protagorust notes for your news story.
Work together to write different styles of
headlines for your news story.

With a partner from your product group,
choose a headline and the type of article
you want 1o write about your news stary.
Make sure all of the product pairs choose
different types of articles.

Keep your headiine in your Evidente Folder for
step 4 of the preduct.

o .3 - = !
A’gﬁ:‘.:g; it ER5 Y

Analyze a newspaper article

~ 11 can recognize the parts of 8
newspaper article

" il ean compars nowspapar elements in
different news soutces

T

Ongoing Evalua

As students will be writing
different styles of headlines, you
may want 1o evaluate their work to
ensure they are using appropriate
language and punctuation for
different styles of newspaper.

You can check their collaboration
and ensure that they all choose

a different headline. They don't
have to choose the one they
wrote. Students should compare
their headlines and suggest
improvements.

Students have already
analyzed different types of
newspapers and their different
elements. Students can identify
differences in real examples
{use of pictures, size of
headlines, etc.). This might also
be a good time to ask what
the differences are between
print and online news. You

can refer them to the relevant
information in their Reader.

Students shouid now be
familiar with ditferent
newspaper styles. When they
have matched the sentences,
students can name the
newspaper type: tabloid or
broadsheet.

It is important that students
write their headlines in different
styles before choosing one. You
can help them identify different
tones and styles.

#

Unit 5 Q?



As seen on page 62, the lead
is the first sentence of each
article and answers the main
questions of the reader. The
important details in the first
story are the traffic and the
weather. In the second story,
the important details are the
traffic, the protest, and the
reasons for the protest. The
rest is background information.

@ - Read the two news articles and complete the graphic organizers.

v
Trattic Chans! §
There was chaos on e roads Tast night
s hid weather cinsed multiple agcidents
around the cowmry Angry drivers were siuck
n trattic and ook hours o get home
Nuoag was injured but many roads were
closed,
CTUs fike ths every Wine i@ rasms!” shouted

You can remind students that
most people only read headlines
before deciding whether to

read a complete article. You

can ask students why it is

not always necessary to read
background information, even

v it " never get buck!™
It eained beavily tor several howrs and
Torecusters we prediciing more, There iy

only one thing to do siuy st home! :

Headline

Lead (who, what, when, where, why?

WHO? ANGRY DRIVERS. WHAT? (GOT STUCK IN TRAFFIC.
Witen? LasT MIGHT WHERE? AROUND THE COUNTRY
Why? ACCIDENTS CAUSED BY RAD WEATHER

Important details

NO OXE WAS INJURED BUT MANY ROADS WERE CLOSED.

Background information

b RAINED HEAVILY FOR SEVFRAL HOURS.

\ . . © Waork i irs. A h tions.
if you are interested in an —-. ork in pairs. Answer the questions
ticl (Th re miaht not b 1. Where can you find the most important

ar ICIe. ere mig ot be information in a printed news article?
time. You may already know 2. Wi is this important information in that
the backgr()und information, location? What effect does it have?
etc.). Itis important students 3. Is 1t necessary to always read the

\ . . background wtoimation ni an article?
have all of the information in Why or wiy not?
their Evidence Folder available
for this activity so they can refer
to their headlines and what the

. - b4

protagonists say.

Curricular Flexibility

Graphic organizers are a common
and useful way to organize
information. Students do not have
10 use the graphic organizer in the
book. The important thing is that
they organize their information in a
logical and easy-to-understand way
so they can write an articie later.

It is important to allow students

to choose how they want to
represent the information because
this will help them understand the
structure.

787  Units
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Ongoing Evaluaﬁpn

You could monitor and evaluate
students' work by ensuring

that their notes are organized
in a logical way that they can
understand. You can ask students
for a copy of their graphic
organizers to be able to compare
them to their articles in the

next Product step. You can also
grade students on their learning
autonomy in the creation of a
graphic grganizer. You might want
to give group or individual grades.

!
Global Warming Protestors Block Highway
Maore than 1O global warnting protestors
‘ caused trattic chaos yesterday when they

- marched down the muin highwity Drivers

i could notenter te city for six hours,

é i The protests were aboul greenhouse sas

. emissions thae are geting higher eachr vear.

' The marck ended at the wit hall where

U protestors delivered a petition w oificials.

§ One oflicial sad the protests had been
peacelud and that the council was looking
into new polivies,

Headline

Lead (who, what, when, where, wiy)

Who? ProTESTORS AND DRIVERS. WHAT? MARCHED
DOWN THE HIGHWAY. WHeN? YESTERDAY, WHERE?
TFrE aTy WHY? TO PROTEST ABOUT GLOBAL WARMING

Important details

THEY DELIVERED A PETITION TO OFFICIALS,
THE PROTESTS WERE PEACEFUL.

Background information

GREENHOUSE CAS EMISSIONS ARE GETTING HIGHER EACH
YEAR,

" Work with your product partner. Take
out the headline you chose for your
news story. Copy and complete a graphic
organizer for your news article,

Qrganize the notes you have already
made and add notes to the other sections.

Keep your graphic organizer in your Evidence
Folder for step % of the product.




Students should use the

your graphic organizer and notes from
the other product steps.

[T S R VR OV TUREN A

A newspaper article

¥ Includes images

¥ Text s wntten i the appropnate style
according to the type of article

¥ The mfarmation :s presented i the
correct crder

Work with your product partner. Take outl

Together write a newspaper article using
your organieer and notes. Use the Writing
Checktist as a guide.

With your product pariner, check your
newspaper articie and discuss if it
includes all of the elements in the box.

Headlne  Ryline  Cuotatons  Tacts Protagonist  Topic ©

checklist as they are writing
the article. The headline and
the examples of direct and
reported speech were covered
in previous steps. You can
monitor the activity to help
with specific language and
vocabulary gueries, but allow
students to work alone and
with their groups as much as
possible.

Wark with ancther pair from your product L
group. Exchange articles and use the rubric
to evaluate them.

Newspaper
Article Rubric
Feolent use of languagu
Wit b sttt
Language .. orgen or Shorter
' mote of fesy

Exceflent (3} Good (2) Needs Work (1)

Maslly anpropnate
langudge songer ol
shortet sentonces, nione
o0 e tordl et

Inapprone dte latiguage fot
type of artge tavand or
b atisheet

No dear steryhne,
incenecd organ sation of
themie tiead, detars, and
hackgreund

Theme and  © L st ann Clear ttory e bt nat al
12atan wath lead, of tho minortant thetalls o
<, and vackaous the corect order

organization .

Missing the majonty of
elemenrts thy e, piaceine,
~e

Etements 0f (.., e a7 alopients of 41 Flaing e o Y
an article  a7cle A ——

Ooes not attract attention,
nmpropeate styie and nat
ieyant 0 the armcie

Appropriate slyle, relevant
Headline oty article, angd ¢
[RER I S i Khieis

Angroyate style and
relevard T the article

Use the Wiiting Rubric on page 8 to evaluate the other pairs work and
write your scores below.

Other petr’s scure Ouir st oarer
Return each other's work and write a final draft.

Keep your rews artictes in your Evidence Folder
for step 6 of the product

65

Lariguage Knowlgdge “Self-assessmen

% The students can use both rubrics

| to assess themselves and each
other on their writing skills. You
can tell them to focus on the
specific elements of a newspaper
article but also take into account
clear organization, appropriate
content, and the effective
communication of the message.
Students can afso compare the
different drafts of their article or of
their graphic organizer to measure
- their progress.

| The article is an opportunity for i
| students to combine all of the

' language aspects they have seen

in the unit. These include the |
different past tenses for narrating |
a story, and direct and reported

| speech. It is also impartant they
use appropriate vocabulary and
punctuation depending on the
type of article they are writing.

" You can remind students of this
and allow them time to check they

e

Students need to understand
that this rubric is specific to

the writing of a newspaper
article, Therefare, it is useful for
studenits to review each point. in
the second part of the activity,
they can grade their own and
their partner's work using the
Rubric on page 8. Students can
create final drafts based on their
partner's feedback.

Ongoing Evaluation

It's a good idea to monitor
students as they are writing their
newspaper articles. As well as
grading their the final articie,
you can evaluate their ability to
give and respond to feedback
during the drafting process. You
can provide feedback regarding
the organization of their content
and their use of language and
vocabulary. You can also evaluate
how students' written skills are

Ldeveloping_
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Students should analyze the
final drafts of their articles. You
can explain that now they are
not correcting the work but
instead comparing the different
elements.

Students should use the
glements from the box in
activity A. Students can go
through the examples of each
element and have the class
decide which element they
refer to.

The final chart will be quite

big so you might need several
sheets of paper for each group.
Students can add as many rows
as they feel necessary and the
charts can be different and
original.

Once the comparative charts
are complete, students should
now be able to easily see the
similarities and differences
between each other's articles
in terms of content, elements,
and style.

Self-assessment

The Self-Check box looks at how
students compared their news
articles. Students reflect on how
different statements were used to
describe the same facts, how they
classified and compared elements
of a newspaper, and how they
exchanged points of view. You can
encourage students to note down
the main points of their discussion
or summarize what the main

. similarities and differences were

. between articles.

R —
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Name Pair 1

Type of article
Headling
Byline
Placeline
Topic
Protagonist
impartant details
Quotations

Facts

i

Pair 2 Pair 3

Create an empty comparative chart like the one above for the
different newspaper articles in your group. Add a tolumn for each

pair in your group.

Add more rows to your chart and include details about language,
style, and organization. Complete with the information from your

newspagper articles.

Look at your ¢hart and discuss the
simitarities and differences between
each newspaper article.

Use the Seff-Check box to evaluate your
chart and discussion.

Keep your comparative charts In your Evidence
Folder for the final product.

Ongoing Evaluaﬁ'on

The comparative charts are the
key component for the final stage
of the product when students
peer evaluate each other's work.
You could evaluate their charts
to ensure that all of the elements
are present, that the examples
for each group member for each
element are pertinent, and that
the charts are well-organized and
presented. You can also evaluate
the participation of the group
members.

Contrast news artictes

o compared statermrents thot describo
the same facts

- Tldassified and caompared key eements
I @ newspapos

I lexcnanged posnts of view about the
SAMe NEws slones




A Comparative Chart

Each group should present their
comparative charts. You could
hold a question-and-answer
session after each presentation

With your produet group, take out your comparative ¢harts from your @
Evidence Folder and present them to the class.

Make sure everyone in your group takes a turn presenting a part or parts of
your comparative chart,

with guestions from the

Final Evaluation Instrument:
Questionnaire. Students
should note the strong points
or things that need work for

Use this evaluation form to assess your performance and that of your group. @

_’Eg PR P T I TS

- Write the names of your group members in the table. Evaluate your
presentation with Yes, Sametimes, or No.

Contr buted ora”y and 0
AT

Used appron ate language fal
tha aurie o

Included all the elements of o
sl aper dric'e

Muade approonate conudrsens
Letwera simier elenents

Culnpietsd every step

Had o the work oeeded at
Haied

each presentation and then
use their notes for the Seff/Peer
Evaluation Form.

It is a good idea to remind
students of all the subproduct
steps before completing the
Self/Peer Evaluation Form.
They can think about the
content of their comparative
charts, the organization, and
the effectiveness of their
presentation,

Work with your group. Write a brief review of the performance of each  {m
group member. Compare your assessments with each other.

1. What differenees are there?
2. Whiat did you do well?

3. Wit do you necd toimpeove?

Discuss your answers to the questionnaire with your group. Give each other
feedback on how to imprave your performance.

;.

E2

~ Final Evaluation Instrument:

Self-assessmerit

e " Questionnaire
Students can use SefffPeer Q '

¢ Evaluation Form to reflect on their
performances with their group. i
They could give themselves a grade |
on overall participaticn and final
presentation. Students should take |
; the time to compare each other's |
grades and come to an agreement, !
You can monitor to make sure that |
groups agree on the grades they |
|
I
I
|

You can use the questionnaire
in the Evaluation Tools section
(pages 186-195) or a similar
one to evaluate the students’
presentations.

You need to evaluate the
following: important elements

" of a newspaper article, a logical
and understandable organization,
- reported and direct speech

. using appropriate tenses, and

give each other,

; understanding of newspaper style.

For activities C and D, students
should think about their
performance throughout

the whole unit and how that
affected the final performance.
They should be constructive
and positive in their feedback
towards each other.

Assessment

You can photocopy Assessment

5 on pages 171-172. You should
have students complete the
assessment individually. You

can correct and go through the
answers with the class. The Answer
Key can be found on page 183,
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Students should provide honest
and accurate assessment

of their attitude during the

unit by reflecting on their + With your product group, write information to reflect the way you
collaborative work. Examples worked together.

in this unit include; creating a
list of news stories, creating
different headlines, making a

Cooperative Work Evaluation Form

1. Desenbres how edach member conttbitod fo the praduct

graphic organizer, writing a 2. Wite: what worked really woll,
news articfe, and creating a
comparative chart. 3. Mentian ‘deds or proposals that did not work well

4. Mention what can imprave next time

FRY
7

FoA s, F F Es s d g opre o

- Look at the work you have collected in your Evidence Folder. Add any other work you
want to include. Check your pregress throughout the unit and answer the guestions.

—

L D e turn everytiung m?

[\ 3

. Where did you see an nprovement?

LY

. What da you need to work on?

. “t AP A;

Read the learning outcomes and evaluate yourself.
3= Very well 2 = Woll 1 = With difficulty

To be able to achieve this unit’s
Learning Outcomes, students | ¢ty analyse neswspaper rticles
need to analyze different
newspaper articles and identify
different styles. They also need
to contrast articles in different
DUblications' Students can use - Reflect on each learning cutcome and write a comment or suggestion in the
the Self-Check boxes in the unit Reflecticn calumn,

to reflect on their performance
at each stage. The final grades
can be for student use only or 68
contribute to your grades. 'T

1 Care fead newspanee artiles

Iean contrast an art cie 13 different publicat.ons

__'Self-assessméﬁ't Final Evaluat

To help students you should Students should reflect on their \

encourage them to consider the ability to read, analyze, and contrast |

attitudes they showed during the news articles. Students can use }
' unit and the work they contributed examples from the unit (pages 58,
| to the Evidence Folder. The work in 60, 62, 64, and the Reader) as well

the Evidence Folder should include as their own versions. They can

the following: lists of news stories, reflect on the different styles of

articles and their purposes. They
can also retlect on the feedback
they gave and received in the final
product. The grades they give }
themselves can be compared with |
L | Il your grade for the Product, ‘

. notes on protagonists and speech,
headlines, a graphic organizer, and
~ anews article.




The pictures show people
performing in front of an
audience, reading a script, and
acting on stage. To explore
students’ previous learning, you
can use the alternative images
to these pictures on the Class
CD. If students haven't been to
or in a play, they can talk about
plays they have heard of.

Reading

TN N B

Work in groups. Look at the pictures and answer
the guestions.

a. Where are the people in the piclures?

b. What are the people doing in each picture?

€. Have you ever wotched a play? Where and wher 7
d. Have you ever been in a play? Where and when?

Er e & Beowshin

Quest 4 Keodee, pages 55 16 §3 The Speckled Band
QOverview: Scene from a play written by Sir

Arthur Conan Doyle

Hogre w30 o F g 3 Yaherw o B ot gt

The sodad prontice of thes unit s

& to read piayscripts.

T da s gun wil!

+ select and rewise short playscripts for young people.

& read short playscripts to understand the general meaning,
main ideas, and details.

» participate in dramatic readings.

| S CTER R

AcTiviies

Subpraducts

Se'eet a play gerire and choose o Genre Hotes

playscrpt

Ilantify and corpare the main characters Notes on characters

7
. Dragram the story o yaur rayscipt A digram e . .
4 ' YRR ’ & You might explain to students
4 Aralyse a scene from your playscrpt Notes on most ‘:.L that in a dramatic reading, you
IFportant actians i read a script with the expression
g Practice a tramatic seadang and give Antigtated play sene that the character would use. To
tovthiack

do this you need to understand
the plot of the play, the role of
the character, and the scene you
are reading from. Expressing the
right emotion is as important as
pronunciation.

Present a dramatic 1eading Peer evaluation review

About the Topic

Currlcular Flexibility

! The final product for this unit is

a dramatic reading. Students can
use longer or shorter readings

It is a good idea to monitor and
record what students know about

Th|s unit explores the theme of plays
and playscripts. There are different

cover different themes and styles.
These include musicals, comedies,
traged|es history plays, and farce,

* | among others. London's West End
and New York's Broadway are two
famous global iocations for theater
productions. As students will learn,
theater involves a lot of preparation
and is more than just acting
on stage

types of theater productions that :

J

plays, the theater, and acting when
they are discussing the Share What
You Know guestions. The KWL
chart will give you a written record
of students’ previous knowledge.
Students can return to their charts
each time they learn something

! new. You could hold feedback

sessions from time to time where
students can share their ideas.

depending on their language level,
but they should use the techniques
learned in the unit. Plays are
available free of charge online for
middle school students. If students
do not have access to plays they
can also write their own script
from a short story or read a short
story with direct speech.

Unit 6 83

:\‘ m



You can generate mare interest
in the topic by asking students
for examples of comedies,
horrors, romances, and
tragedies. fdeally these should
be plays, but they can come
from any other medium: TV,
movies, or books.

@ A Look at the pictures and identify the
correct genres.

B Work in groups. Read the cne-sentence
synapses of some famous plays and
discuss what genres they belong to.

comedy + horror = omance s tragedy

———— e

HAMLET
* by William Shakespeare

E Harniet wants revenge for the

¢ murder of his father, but in the ena, J)
|

|

fie loses his mother, his girlfriend, |
and his life. !

Students can listen for a number |
of clues to help themidentify R [ :

; v Wi sre’s Fan
the genres. These include sound ™ Myl A @ Ld(l}b?fi%i?%fmg

effects (horror), crying and
emotion (tragedy), repetition of
sentences {comedy), and tone
between characters (romance).

Lady Windermere finds that
appearances can he e e
in this hilarious satire of

reiationships.

It is possible to identify the
genres without understanding
every word.

This activity requires
understanding of specific
information. You can pause
the audio to check answers.
Possible answers: 1. The
tone of voice can help set the
mood: a low tone of voice
may indicate horror or tragedy.
2. Somewhere indoors,
because of the background
noises. 3. With their voices
and expressions. 4. A vampire
wants to suck someone's
blocd, a series of unfortunate
events, a conversation between
two people.

About the Topic -

The audio provides specific
examples from real plays. These
are: Dracula by Richard M. Sharp
{1980), Death of a Salesman by
Arthur Mifler {(1949), Waiting for
Godot by Samuel Beckett {1955),
and Wiest Side Story by Arthur
Laurents (1957). These plays are
regarded as classics and are still
watched by people all over the
world to this day.

T
I—.B Listen § to the play excerpts and number

W Listen again. Then work in pairs and

s

HORROR | L ROMANCE

the pictures in the order you hear them.

discuss the questions.

1. How does the tone of vaice halp you identsfy
the genre of the exeerpt?

2. Where do you think the scenes are
happening? How ran you tell?

3. How did the actors transmit their emotions?

4. What do you think the story 1s behind each
excerpt?

A

Yes, that gives you the idea
of mystery and horror i,

a— 70 RIRE

~ Learning to Learn

Activities B and C give students the |
opportunity to practice inferring :
infermation from audio. Inference j
is the technigue of finding answers |
from clues and prior knowledge |
rather than directly. By Jistening to

things such as tone and emotion, |
students can infer the relationship ‘
between speakers, feelings, i
background plot, and setting. Itis |
important to encourage students
to make inferences whenever |
possible. 1

The Woman in Black

adapted by Stephen Wallatratt

Marsh House is Gommis bv the
ervtfying ghost of g woman
Uressed mn black.

@ Cyrano de Bergerac

by Edmond Rostand
Bergerac (s the . rorva Rexanne
[ fer

But thinks e &5 100 ugly o tel
fiow e feels.

+ Work in groups. Discuss which genres you
prefer and explain why.

=i

i The Reader can be used by |

| students to see a longer excerpt |

} from a different play, the Sherlock

| Holmes story The Speckled Band, |

i by Sir Arthur Conan Doyie. This

- mystery play was adapted from

1 the short story by Doyle himseif in

© 1909. Students can read this at any
time throughout the unit to get

| a feel for how the elements of a

| playscript work together. If there is

‘ time, you may want groups to read

| this play together.

Unit 6




l E Read the excerpts from the scenes on
page 70. With a partner, analyze and
mark them C (comedy), H {horror),

R {romance}, or T {tragedy).

2.

1. Dea: e Come m The gt &

W
. and you must need W
pat and rest (! how!s.)

oncas P made the lant payment T

on the house today loday,
deer. And there'il
be nobody home, (Starts crving)

3. Ve« Say. | am happy. c
Farear N | am hapiay
Viatvs Soam |,
Beonagon; Su am |

4. T You're not thinking 'm R

4 With your partner, match the genres to
the features. Support your answers.

e

IS

. The website referenced on page |
71 is a useful resource for finding |
playscripts to use 1n class. Students !
can tailor their search by selfecting
the appropriate categories at the
top of the screen. Groups will have

| already decided on a genre but

they will find a number of options
when they start their search. You | . features to all types of plays as well
| can remind them they don‘t need | as genre-specific features.

the whole script and they will need
%4 to register to be able to read the ‘
piays for free.

~ Features a beautiful weman or a

SUMPONE plse?

Mar a1 know YOl are ngt

Toue O that wo have mel befora?
Mawa 1 know we hawe o,

Has situations that make yvou feel afraid

The characters' situations go from good
to worse

handsume man

Presents stories or scenes that are
witentionally furny

Often the sething 1s @ haunted house or
uther bulding

The main Charatters cause their owen
prablems

Uses satite and rony to gwe a story humor

The plot usually has a Fappy onding

F With your partner, think of the genres
in the previous activity and choose your
favorite. Then talk about the plays or
movies you know of the genre you chose,
Choose your favorite and make notes
including the features in the box.

Naine » Geme ¢ Setting & Plol » Features

& Share your choice and notes with
another pair.

4+ Use the Self-Check to evaluate your
performance.

et ek Sem u

Identify genrc and features
_Hidentdied different play genres

. anatysed features of plays and
matched them tu genres,

G’ Form & product group. Look at the

A genres presented in previous activities

88 and choose one. Then make a list of plays
B or movies from that genre.

I8 Choose a play or movie to analyze and
J make notes of its general features. Use
§ activity F as model.

¥ Look for the playscript for step 2 of the
f product.

Find a playscript of the genre your group
chase online at 1 7 Aeiwis playsc ot g
fre it Fos

E Keep your notes for step 2 of the product.

Students will have inferred
some of these features on the
previous page, but they can
now see how they appear in
script format. Some of the
teatures refer to language,
others to different dramatic
techniques.

Ideally, students will use a
play here, but as many may
not have seen one, it is a
good idea to open this up to
include movies, TV shows, or
books. Many of these have
been converted into plays and
vice-versa, and so will enable
students to make the same
types of notes.

L

Now that students are working
on the product, they must look
for plays as examples. This
might mean providing them
with examples cr allowing
them time to research plays of
their choice, either in class or in
between classes (see Resources
below).

Resources I

Self assessment

The students reflect on their
identification of genres and
features of different plays. They
might fike to keep a list of different
play genres and their features

and add titles to their lists as they
research playscripts. They could
compare and contrast common

Ongoing Evaluation

The first step of the product is an ‘
important one because it lays the |
foundation for later stages. It also ‘
gives students the opportunity

to discuss as wide a range of I
genres and examples as possible.
Therefore, it might be useful to
check students' participation at
this point. You could check that
all group members are putting
forward their point of view and
participating fully when choosing
|t the genre for the group 's play.

Unité .85 .
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Before students read the
playscript, you might have
thern scan it for the main
features. You can ask questions
1o elicit information: What is
the title? How many characters
are there? Which scene is it?
Who is in the first scene?

it is important that students
understand that a playscript
does not only contain the
words the actors need to say.
To expiain, you might draw

a chart on the board with

the people in one column

and ideas for how the script

is important to them in the
cther. Possible answers: The
character list gives the audience
some background information.
Set designers need to know
which props are going to be
needed. Stage directions help
the director and actors, and
emotions help the actors.

TROUBLE AT SCHOOL

A Play in Two Acts by John Smiley

Charagters

PauL Duvie: A fri€ndly, corfident, )

fourteen-year-old boy. He is louder
thar his friend Sam. He is always

ACTI
Scene 1

SETTING

We are in the empty erghth grade classroom of

M3, DANIELS. There are science projects on the wall
ard the rvom tooks bright and happy. MS. DANIELS

is standing rext to hey dask after class, There is a ksock

smiling. at the door.
Sam BiLrco: Also fourteen years M3. DANIELS
Come !

old, Sam Is kess confident than Paul.

He has a very serious expression.

Ms. Danie: s: Their teacher. H
(working $nd Hind, she finds her job
less satisfying than she wsed to, She
is in her late twentles.

Juue Dovie: Paul’s lof :
sister. She is also

ahitle

{There is whispering from behind the daor.)

MS. DANIELS
{Louder, more impatient.)
I said “Come In"T
(The door opens stowly. PAUL
DOYLE and SAM BILLINGS enter.)

SAM BILLINGS
(Nervous.)

Ms., Daniels, we have something to tell you.

A Read the playscript and write the words
next to the definitions.

act + characters = dialogue «scene
setting * stage drections

1. CHARACTERS i a description of the
peeple in the play
2. SETTING n where the action in

the pliy happens
3. pmvogus  nithe spoken text n
the play
A, sTacE prRECTIONS 1) description of the
actions on stage

5. ACT __ _ nthe larger sections
of plays
6. SCENE n the smallest saction
of a play
72 +

@ 5 Wwork in pairs. Discuss how the different
features of the playscript are important
for these different people.

actors » audence = director
sel designers

oo e T ot -t
N [ en [ . .

The stage dircctions are important
for everyone because...

fl | agree However, the director
should be aware of ..

Curricular Flexibflity

In addition to identifying what is
missing, students can add their
own details to the playscript.

You can suggest they use the
script on the page as a model

and encourage them to use their
own ideas for emotions and stage
directions. You can ask stronger !
students to write character
descriptions and share them with
the class.

86 Unit 6

. Resources. ..

For a more detailed look at how
to write a playscript, www.
playwriting101.com has an
extensive overview of the steps
writers go through. Students can
check this website at home at

- various stages throughout the

covers the topic of the class. For

example, here they might look at
the "Title Page Element" and the
"Cast Page Element."

—_—— .

unit and focus on the chapter that

I
H
L_..
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You might want to write the

l € With a partner, read the playscript again
and circle the adjectives in the descriptions.

cript you: chose in step 1. ldentify the main

haracters that appear in your playscript.

4 ldentify the characters from the descriptions.
Say what helped you identify them.

Assign a different character from your

3 playscript to each group member.

nalyze your cheracter’s appearance and
4 personality and complete the chart.

Character's name

Appearance

Personality

Work in pairs, Discuss and make notes on

© Juie Dovie Ms. Daniss he similarities and differences in your

D With your partner, compare the characters. Use activity D as a model.

Use the examples to help you.

Sam 15 not as confident o
o TR I R

Identify details of a playscript

45 Paul.

I T dentifiod detads of a piayseriot
L. considered the sectians of a play

2 cormpared characters.

E Keep your nates for step 3 of the product.

Jule’s hair 1s flonger than
My Daitiely’

Work in your product groups. Take out the (e

haracters’ appearances and personalities.

Use the Self-Check to evaluate your analysis.

examples on the board as
students find themn. Encourage
them to help each other. You
might want to help students if
they have a hard time trying to
finding all the adjectives.

Students should read part of the
playscript to get an idea of what
the characters are like. If there
are no details about appearance
or personality, then they can

be creative. You can help them
create character descriptions
that fit with the story.

You can point to the adjectives
on the board and check

understanding by transforming
sentences. For example: Samn is
not as confident as Paul. Is Sam
more confident than Paul? (No.)

Ongomg Evaluatron

Language Know edge

For step 2 of the Product,

you might consider checking

the character descriptions of

each group member. This is an
opportunity to check that students
are using comparative adjectives

Students should be familiar with th
comparative structures -er than and
more ... than for longer adjectives.
However, it may be the first time
they have seen not as ... as. You
can write some example sentences

on the board and explain that not
{ as ... as compares things that are
not equal and as ... as compares

{ things that are equal (see activity
D). Similarly, you shouid explain that
less than means to a smaller extent
or degree.

correctly for both appearance and
personality. You can afso evaluate
students' participation and
collaboration within each group.
You should ensure that everyone is
actively participating.

Self-assessment

In this Seff-Check box, students
reflect on how well they identified
details of a playscript. This includes
sections of a play and descriptions
and comparisons of characters. |
Students should keep their 1
annotated play extract from activity |
C in their Evidence Folders. They |
could also find other examples !
online and copy out small sections |
for further analysis. ;
|
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Students can also use the
diagram in the text to help with
their predictions. You could
also ask questions to elicit
information: What is an act? (A
section of a play.) Where are
acts used? {In plays.)

A Work in pairs. Lock at the title of the article and make predictions.

1. What 15 a three-act structura?
2. When and whes is it useo?

Students can read the

text quickly to check their
predictions. The text contains
some new vocabulary, but you
can tell students not to worry
about every weord on this first
reading. Then for activity B,
you can ask students to read
the text again more carefully.

it is a good idea to have them
work out the meaning of the
words from context, using both
the text and image. If they are
still struggling, you can remind
them to use the Glossary at the
end of the boaok. You could also
ask comprehension questions
to check understanding: What
are the three acts? What is the
purpose of the hook? How

is the subplot different from
the main plot? When are

all the audience's questions
answered?

The Three Act Structure

ACTH aCtn
1

What 1s the three-act structure? It is

2 stoiy that contains the following
etements’ a setup, 3 confrontation, and
a resolution. They are commonly known
as the beginning. middle, and end.

O ROMTATION

The setup is where the characters and setting are intreduced: they tan be anyone and
anywhere, The setup also contains astrang . This is an exciting scene o moment that
catches the audience’s aitention. The setup usually ends with an action that changes the
course of the story. This is called a . ’

The second act—the confrontation o middle—is the longest, Lhe challenge here is to

keep the stary moving forward, which would semetimes require a . Thrs is when

a character has scenes that are not directly related to the main story. During the second

act, the story must be developed and the main character must decide what to do by the
.This decision 1s often secompanied by some sort of

Finally, we come to the resciution. This often means a final confrontation o

between qood and evil in the story. [t usually comes after a second plot point. A good
resolution answers all the questions the audience may have about characters and plot,
including subplots. After this, the action "falls™ or stows down,

Striptwriters and screenwriters often follow the three-act structure to create successtul
staries. Think about your faverite stary, mavie, or play. Does it follow this format?

ot 8 Work in groups. Read the article again
and agree on the meaning of the words
in green.

D Copy the Three-Act Structure diagram int
your notebook. Write the events of the play
or movie you anaiyzed onto the diagram.

§ Find out more about the three-act structure
A onhne here:” B e RN A
IR L S S

€ With your group, analyze a play or movie
you have seen using the features of the
three-act structure.

LTI PR SR LR S

Learning to Léei_m

Guessing meaning from context
is an important skill and refers to
the ability to infer the meaning
of words using contextual clues.
Students should be able to infer
the meaning of unknown words
from the context they are in, the
way the word is formed (or its
part of speech), and background
knowiedge of the subject. You
might want to encourage students
to practice this skill when the
opportunity arises.

" Resources

Ongoing =E\;raIua__1':4§fttri

the webpage offers more detailed .

. of the three-act structure and

three-act structure. Students can

" You can use each group’s analysis

|
1
|
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use ideas from here or from the
text on the page to analyze their
own scripts. The webpage is quite
long, so groups could read about

" one act each and then exchange
information. You might want to
encourage them to make notes to
add to their Evidence Folders.

information about writing a F
|
|

" the descriptions they give to the
. class to evaluate how well they

. understand the concept. You can
' also assess their presentation of
ideas, such as whether they gave
a clear argument and provided

' examples,




‘ € In pairs, read three scenes from a play. Underline the hook and the climax.

Scene 1

{An old policernar enters the stage looking for somathing. Suddenty, a man -
MR, ARKHAM --steps out of the shadows. The detective turns.)

Policernan: You? | knew it was you. P've known fot 3o long. (He sees the gun in the man's
hand.) Nol Wait! | have a young...

{The man fires the gun. Fade to black. The man lzughs In the darkness.}

Scenp 6

I8r. Arkham walks on to the stage towards a school bus, then stops and looks back.)
M. Arkham; Come on, kids! Follow me!

{A group of schoalehiidren foliow Mr. Arkham on to the stage. They sound excited.)
M, Arkiiam: | have something very interesting to show you. Get onta the bus.

Scena 28
[Mr. Arkham and Melissa are sat at a table with drinks and food))

Nir. Arkhram: Melissa, fm so glad you agreed to come today. (Coughs.} You know?  think you
ara the one. .. [Coughs. | need someone to know (coughl, to know about the real me.
Melissa: | knaw just how you feel. (She puts her business card on the table andooks at him.)
Mr. Arkham: Your card? (Coughs.) OK, Ms. Hawkins. (Coughs.} Hawkins? What? Are you..,.?

Melissa: You shot my fathed And you will pay! (She takes out a bottle of poison.)
Mr. Arkham: [Coughs.) My drind, How clever you arel {Mr. Arkharn laughs and dies,

@ + With your partner, use the article on page 74 analyze the scenes and discuss the
questions and support your answers.

1. How did you idenufy the hook and the chimax?
THE HOUKX CAUGHT MY ATTENTION. THE CLIMAX WAS THE FINAL CONFRONTATION, _
2. Which scene 1s the st up? SCENE }, BECAUSE FI'S AT THE BEGINNING AND CONTAINS THE HOOK,
3. Which scene introduces the subplot? SCENE 6, BECAUSE IT 1S NOT RELATED TO THE MAIN STORY.
- Predact Biap S
2 With your product group, analyze your script and diagram your play. Use
R activity D as model.

G Chogse a scene with the most interesting plot points and the correct
¥ number of characters for your group for step 4 of the product.

E Keep your diagram for siep 4 of the product.

Lo 75

After reading the play and
marking the text individually,
you could divide the class into
groups of three to act out the
play. Groups can decide which
person will play each character
and practice the lines. You
might want to monitor the
activity and encourage them
to use appropriate emotions
and gestures. If there is time,
groups could then act out the
piay excerpts, following the
stage directions in the script.
Alternatively, you can give
different groups the option of
acting out different scenes.

Students can now use all of
the information from this class
to analyze features in scripts.
You may want to ask them to
work in pairs and check their
answers with the rest of the
class.

i_’iearning to Learn < Ongoing Evaluation '

" You can remind students that they | As students complete their charts,
do not have to foliow the exact you may want o check their work
style of graphic organizer as it to ensure they have understood
appears in the book. The important the terminology properly and
thing is that they organize their * that they are writing appropriate
information in a logical and . notes under each heading.

; easy-to-understand way so that | Students should discuss their
their analysis is clear. They can even scripts and agree on each point
make a chart in the form of a mind before completing each section
map if this visual representation of the chart. You can check their
helps them understand the i participation and how well they

|

concepts better. ‘ 1 work together.
| I

AU R R
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You may want to ask students
to work in pairs and then
check their answers with their
classmates. Possible answers:
1. A living room. 2. A family
and the relationship between
its members.

3. Anger, because we can infer
that from the situation and the
tone they are using.

@ A Work in pairs. Read the foliowing script out loud and answer the questions.

1, Whese are the rharactars?
2. What do you Hunk the play s abeur?

ACT ONE
Scene 1

Setting. LENNY 15 sitting an the sofa with a
newspaper, a peralin ks Fand He s Weanng 4
dark swt He 15 making occasional marks on the

You can look at the pictures
with students before listening
to the audio and ask them to
predict how somebody would
sound if they felt that way. You
could practice sounding sad,
friendly, angry, etc. by saying
one word, such as "yes," out
loud in different ways.

back page

MAX comes in, from the direchion of the kitchen. He
goes to the and opens the top drawer He
leaks 1n the drawer and closes it

He walks . stands, looks ahaut the reom,

3. Wnat vmetions ang tone do you thirk the characters use? Why?

MAX

What have you dune with the sosors?
{Fause )

[said . I'm locking tor the scissars Wihot
have you done with them?

tPause )

Did you hear ma? | want to cut something
out of the paper

LENNY

I"m reading the paper!

4 Listen £} to a director and some actors attempting this scene in different ways.
Mark (/) the feelings that the director finally decides are best for each character.

You may want to ask students
to work in groups. Possible
answers: 1. Emation can
sometimes completely

change the meaning of an
expression. 2. The description
in parentheses of what they are
doing, their pauses, etc.

3. | could relate to the
emotions. 4. They make them
feel their emotions depending
on the intention they give to the
dialogue each time they say it.

i:_/ Friendiy

C Listen again and underfine the correct
options.
1. What 5 Lenny’s roachion in the fust attempt?

a Bored b Interested

2. How 15 Max's tone in the second atiempt?
d Angry b Polite

3. What dows the director ask Max to use
the third atternpt!?

a. Lharm b. Laugkter

About_'gthe Topic -

This extract is taken from The
Hormecoming, written in 1964

by Haroid Pinter. The original
Broadway production won the
1967 Tony Award for Best Play. Set
in North Lendon, it concerns the
morals of family life and power in
relationships. Harold Pinter and his
© plays are often part of the English
curricufum in £nglish-speaking
countries.
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Iexiﬁﬁfty

As well as identifying tones and
emotions, this is an opportunity
tQ practice expressing them. You
could even turn this inta a game.
You ¢an first have pairs practice
saying the script out loud in
different ways. Then you could
join pairs together and have them
write adverbs on separate slips of
paper: angrily, happily, etc. Pairs
can take turns selecting adverbs
at random and then perform the

' script accordingly.

2. What whtten elements in a sanpt tell you

3. How did you feel istening 1o the three

‘- ’ Surprized Serics o Happy

@ D Work in groups. Discuss the questions.

1. How mportant < emotion and fore when
reading a dramatic script?

the emotion of the chararters

ditferert examples?
4. How do the examrp'es change the
audience’s attitude tuwaius thie characters?



|
|

{ actions related to the plot.
G

E Work in pairs. Read these excerpts from the script and analyze the underlined words. @
Discuss with your partner which actions are long and which are short.

1. Lenny is sitttng on the sofa with a newspaper.

2. He is wearing a dark suit.

3. Max comes i, from the direclion of the kitchen
4, He goes tu the sidebaard and opens the top drawer

F Work in pairs. Look at three scenes from plays and descibe the actions. Ask your partner to
guess which scene you are describing. Look at activity E as a model.

A Now that you have analyzed the scenes,
propose and agree with your partner on
the emotions the actors should express,

Inciude proper punctuation when
necessary.

- Language =i(nawlé;:lge

While students are familiar with
the present simple for routines
and facts, and the present
continuous for ongoing activities,
in stage directions the tenses are

_i used to describe activities in the

“background" and "foreground."
For example, He is reading the
paper is background information
that sets a scene. His daughter
enters stage left and taps him

on the shoulder are foreground

Students are now familiar
with the present simple and
present continuous. These
activities show how the tenses
are used in directions for plays.
After they have identified

the different actions, you

can point out the similarities
in use of the past simple

and past continuous when
narrating past events. Here,
the present continuous, like
the past continuous, is used to
provide ongoing, background
information.

¥ the scene you chose from your playscript
¥ and describe what happens in your scene
g to your partner. Make notes on the most
important actions in the scene.

@ LI Think about the emations the characters
must express and add punctuation marks
where necessary in the script,

E Keep your notes for step § of the product.

- Ongoing Evaluatf’on

. It's a good idea to monitor

| students as they are analyzing and

making notes on their scenes. You
can evaluate their ability to use
tenses carrectly when describing a
scene. You can provide on-the-spot
feedback regarding their language
use and content. You can also
evatuate how students' written
skills are developing through the
school year.

Students can annotate or
rewrite their scenes in a similar
way to activity G. You can
make sure they are describing
background information and
shorter actions.




-

You may want to ask students
to work together and share
their answers with the class.
Possible answers: 1. a. 2.
Rehearse by myself and then in
front of other people so they
can give me feedback once I'm
confident with my lines.

After discussing the useful
advice, students can add
information to their mind
maps from activity A. You can
encourage students to give
personal responses to the
advice. Don't panic is good
advice. { always make more
mistakes when | panic.

Students can check their lists
of tips with another pair. In the
second part of the activity, you
can first elicit what each of the
punctuation symbols means.

(! for expressing surprise

or strong emations, ? for
questions, and ... for pauses)
You can stress that these
symbols are essential clues as
to how a writer wants an actor
to speak.

pnt—= A Work in groups. Answer the questions.

1. What problems do you think you could have giving a dramatized reading?

a) Remeambering your words.

2. What can you do about these problems?

are mentioned.
1. Lock at the script, 3. Count teten.

2. Don‘tpanic, ¢

b) Speaking clearly.

4. Take = depep breath v

c} Making and correcting errors.

e B Listen §7 to a drama teacher giving the ciass advice. Mark (#) the strategies that

5. Think about what you just sad
B. Close your eyes.

& Work in groups and discuss which advice you think is useful and give reasons.

C Read the leaflet and underline the
key advice.

Giving a Dramatic Reading

Dramatic readings are difficult things 1o do—
even i your first language—and it is normal to
get nervous and make nistakes Howover, these
tips may help you controf some aspects of your
spraking skilis,

Focus on your mouth position for ditferent
sounds. You can practice by exaggerating

the position of your mouth when you speak.
Make sure you stress the correct syilables and
waords that convey emotion. You can use the
punctuation i the scnpt as a guide

Using gestures will also help you communicate
your message

Don't worry toa much If you make efrors
Pause, think about what you need 10 say, and
use "fliers” like Amrn or erm as you think.
Finafly, remember that practice makes parfect

Always be prepared!

" Learning to Learn

There are a number of ways
students can analyze and record
their tips in this class. Two
suggestions are the mind map
and the list. What is important
is that students synthesize the
information and keep one set
of tips in a format that they
understand. Some tips will be

VErsions.
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repeated in activities B and D and
students can create their own final

Ongoing Evaluation

Evaluate how students punctuate
their scripts and then monitor
themn practicing it. This is a

good time to give feedback on

any pronunciation issues, such

as tone, emotion, pauses, and
pronunciation. You can also ensure
that everyone is participating in the
activity and that everyone has a
speaking role.

@ D work in groups and write a list of tips for

giving a dramatic reading.

Tips for Giving a Dramatic Reading

1. Lreck e seotion of uow mogtn
wen maryg sound:

2. MAKE SURE THE TONE OF YOUR
VOICE 5 CLEAR.

3. GIVE YOUR DIALGGUE THE PROPER

EMOTION. o
4. MAKE PAUSES AT THE RIGHT INTERVALS.

14 Work with your praduct group. Practice
reading your scene with the proper
| intonation and pronunciation.

2N Practice your scene with intonation and
emotion, Use the tips in activity D to
help you.

E® Evzluate your performance using the
Speaking Rubric on page 8 and write
N your scores below.

My score:

eep your annotated scripts for step 6
of the product.

Self- assessment

| The students can assess themselves ‘

an how well they pronounced the
lines in thetr scenes. To do this,
they can check how they followed
punctuation cues and stage

They can evaluate and grade their
work using the rubric on page 8.

. You might draw their attention

to the three categories in the
pronunciation part of the Rubric
and check that students take each
one into account

directions about tone and emotion.

y‘ .




Students can use the form |
on page 79 to reflect on their
performances with their group.
They can give themselves a grade
on overall participation and final
performance. it's a good idea to
plan enough time for students to
{ compare each other's evaluations
and come to an agreement. You
can monitor to make sure that
groups agree on their evaluations
of each other.

A Dramatic Reading

‘Peodnct Skap 6

I:} Perform your dramatic reading for the class in your product groups. L

. 1} Use this evaluation form to assess your performance and that of your group.

if you have a big class, students
can perform their dramatic
readings for each other

. simultaneously in groups.

. Alternatively, groups can
perform their readings for the
class. You should leave yourself
enough time to evaluate
groups using the graphic
organizer in the suggested
evaluation instrument. While
students listen to the readings
of their group members,

they can make notes about

the strong points or things
that need work and later use
their notes for the Self/Peer
Evaluation Form.

ﬁ el e Svalaaiion bope
+ Write the names of your group members in the table. Evaluate your
presentation with Yes, Sometimes or No.
Nimes
e
Used appropnate intonation ‘
arnd errtion
Prosnuticiarion
Checked spred and rhythm
Wsed appropriate language
. banguage  Organized Kenes ntoa
; and content  lowal uder
£ Gave an entertaining
£ perfuiMance
<
Completed every step
Organization
Had ail the work needed
at hand
L8 Work with your group. Write a brief review of the performance of each
B group member. Compare your assessments with each other.
t. What differences are there? __ C e . o
@ B 2 What did you do well?
3. What do you need to impmove? _ L
b Discuss your answers to the questionnaire with your group. Give each other
R feedback on how to improve your performance.
(R R

. It's a good idea to remind

| students of all the subproduct
| steps before completing the

. form. They can think about

| the preparation of their scripts
and the effectiveness of their
readings.

e

For activities C and D, you
should once again remind
students to think about their
performance throughout

i the whole unit and how that

- affected the final performance.
 They should be constructive
and positive in their feedback
towards each other.

©_ Self-assessment

You can use the Product Graphic
Organizer in the Fvaluation

Tools section (pages 186-195)
or a similar one to evaluate the
students’ presentations.

You need to evaluate the

following:
* Topic ¢ Pronunciation

» Character ¢ Entertainment

* Emotion

Final Evaluation Instrument .

Assessment

You can photocopy Assessment

6 on pages 173-174. You should
have students complete the
assessment individually. You

can correct and go through the
answers with the class. The Answer
Key can be found on page 184.

o
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If you remind students of their
collaborative work, you can
help them provide honest and
accurate assessment of their
attitude in the unit. Examples
of collaborative work in this
unit include; completing a
genre chart, making notes

on characters, adding stage
directions, making notes

on important actions, and
annctating a play scene.

To be able to achieve this unit's
Learning Outcomes, the students
need to select and revise short
playscripts for young people.
They also need to read short
playscripts to understand the
general meaning, main ideas,
and details. Finally, they should
participate in a dramatic reading.
You can suggest returning to the
Self-Check boxes throughout
the unit to reflect on their
performance at each stage. The
final grades in this section can

be for student use orly or can
contribute to your grades as

a teacher. You can encourage
students to share their reflections
with the dlass.

. sibdiberrebon Yoy

Self-assessment :

To help students with the
Self-assessment, you should
encourage them to consider the
attitudes they showed during the
unit and the work they contributed
to the Evidence Folder. The work in
the Evidence Folder should include
the following: a genre chart, notes
on characters, stage directions,
notes on most important actions,
and an annotated play scene.
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~ With your product group, decide which answers reflect the way you worked
together. Then complete sentences 4 and 5.

Product Collzboration Checklist
Tearn members:

Product: Date: o e
1. We prepared each step and we produced good work. Yes  No
2. We pad attention to each other and waited for our turn. Yes  No
3. We gave each ather constructive feedback and helped each other. Yes  No

4, The best part of cur wark was ___

5. Next time, we can improve at

PALTITETS S R TR T
- Look at the work you have coilected in your Evidence Folder. Add any other work you
want o indude. Check your progress throughout the unit and answer the guestions.

1. Did you turn everythiny in?

2. Whese did you sec an improvement?

3. What do you need 1o woik on?

+ Read the learning ocutcomes and evaluate yourself.

3= Very well 2 = woelt 1~ Witk cifficulty

Loarinini Outcomes Grade Refiortion

Fean select and revise shost playsenpts for young

people
| ¢an read short playscopts to understand the
generdl meanifrg, eally kieds, and detuals

1 can partiaipate n dramatic readings

+ Reflect on each learning outcome and write a comment or suggestion in the
Reflection column.

Final Evaluation

Students should reflect on their
ability to select, read, understand,
and perform dramatic readings. You
can remind them of the examples
from the unit (pages 70, 72, 75,
76, and the Reader) as weill as their
own versions. Students can reflect
on the elements of playscripts

and their purposes, as well as the
feedback they gave and received in
the final product. The grades they
give themselves can be compared
with your grade for the product.
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Work in groups. Look at and describe the pictures. Answer

the guestions.

a. What 15 the effect of the puilut on in each pictuie?
b. What proplems maght we have 111 the tolure pecause of these

tyves of palliion?

Environmental
Problems

¢ How can we solve these proslems?

I I T R R
[9TVEAN O BRIt RV TR

i Being Eco-Friendly
QOverview: A website discussing the civics and ethics of

ernvironmental responsibility

Tacdln s ey TOBT

The suaes o chee 2 the
+ to discuss viewpeints in a roundtable discussion,

1 Ag th yau s i

+ analyze texts retated to dvics and ethics and select information.
+ understand the general sense and main ideas of texts related

to civics and ethics.

4 (hiscuss viewpoiiits :n 3 roundtable discussion.

COMSUUENC Catl

Y

ICSS \N1 3/Mexico.htmi.

| You can find out more about the
| top environmental issues on this
website: https://www.conserve-
energy-future.com/top-25-
environmental-concerns.php.

| The unit looks at the causes and
&;A effects of these problems, and

"#.4 encourages students to think of

possible solutions. One solution !
in Mexico is using vertical gardens
to filter greenhouse gases. https:// |
.;E WWW.ics. uci edu/~wmt/courses/ '

CE B S SRR

e

ALty Tl o

| Make ¢ {ist of pol.ution piobiems.

¢ reate st of snfstinns to resoarch tor
a poluton problem from your 1st

3 Choose a sobation and decuss
conserueces based on research.

4 g Yo notes 10 wiite d

Create a st ot guoshions based or the
ideas froti: your conseguence chart

6 Heave a roundiahble dimcusaon and
reach a rnnc[u<.|on

e

Eﬁ"

St

List of palluticn
probiems

Renoach questions

Negos of solutions and
consrgLenies

Conseguarce chart

tist of guestions tor
moderater

Peer tovew

The pictures show water
pollution, land pollution,

and air pollution. To explore
students' previous learning, you
can use the alternative images
to these pictures on the Class
CD. The effects of pollution
include globai warming, acid
rain, etc. Some solutions
include reducing, reusing, and
recycling. Students can create a
list of solutions for step 1.

Students should use will, may,
and might to predict the future
environmental problems.
When students identify key
problems, you can moenitor
their expressions of persuasion
for the Pre-Evaluation and to
see which language points the
students need support with.

To help students understand
the final Product, you can
explain that in a roundtable
discussion, students discuss a
specific topic that they have
researched. You can refer back
to their examples of problems
and solutions from the Before
you Start section to show
them examples of topics for a
roundtable discussion.

Cl;tf_rriculéi'r:;'F[exibﬁ’f.!]ty

The Before You Start section gets

- students to identify and describe
environmental prablems. For
guestions b and ¢, students can
write a list of problems and solutions

can monitor and record examples of
the students’ use of wilf, might and
may to talk about the future. This
will help you to see comman errors
(e.q., use of the wrong verb form
after will, overuse of will instead of
may I might).

to use for step 1. For question b, you .

| The Product for this unit is a

roundtable giscussion in which
students discuss a topic they have
researched. Students complete

a research guide and take notes
individually before sharing what
they have learned with their
group. The Think—Pair-Share
technique is a great way to provide
students with the necessary time
to plan what to say and gain the

- confidence to talk in front of their

group.

|
|
B



Befare students discuss the
questions in Activity A, you

may consider giving them

time to underline the different
types of poilution in the article
and discuss what they already
know. You can encourage
students to use mind maps to
link their ideas around a central
topic {pollution) and use their
ideas from the Before you Start
section to help them.

You can encourage students to
describe the type of pollution
shown in the photos (picture

1. air pollution; picture 2: noise
pollution) and ask them if they
know where the first photo

was taken (Mexico City}. As |
they read the text, students
can add new information to
their mind maps and use these
in step 2 of the Product.

About the Topic

The text talks about five different
forms of pollution: land pollution
from household garbage and
industrial waste, air pollution from
cars, water pollution caused by
sewage, noise pollution, and light
pollution. 1t describes how each
form can affect our planet and
what solutions there are. There
is a list of possible solutions on
this website: https./sustainability.
i georgetown.edu/getinvolved/
thingsyoucando.

L e
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article. Then discuss the questions.
1. What are the different types of poilution?

@ A workin pairs. Read the first line of each paragraph in the magazine

2. How many of these types did you alieady know about?

i) + Read and analyze the articte about pollution and compare the

information with your answers to the guestions above.

by Monica Stone

Anycne who lives in o large cily 1s oware
of the poliution around them—-smoke from
car exhausts, 1172 in the streats, chemicals
in the woter—it's along list. But did you
know that aclually there are five distinct
farms of pollution® Discover aff five and
learn how to reduce the poliution

you create.

The most well-known form of polivtion

Is land pollution. This refers to polilution

of the land from i < .ol garboge or
industriat «<5' . Land pollufion can have
serious effects on the health of pecple
and animafs, in particular respiratory
difficultiés. The greatest way to help
combat our land pollution problem is to
remembey the “three Rs": reduce waste,
reuse waste, and recycle.

The next form of poliution that everyone s
oware of 5 air poilution. The myin causes
of air peliution are vehicle « <+t and
the burning of *5. .l ke gas, of, and
coal. Polluted air creates acid rain, which
kils trees and severely atfects human
heatth. Governments waorldwide are
creating policies to reduce <1+ e from
indusiries and vehicles.

! bl fwwew.opa.govinies fprodun ondfies 2015 10
fdocurentsfesmic ) 4 odf

Resources R

The Reader discusses pollution and
the ways we can become more eco-

friendly. The Reader describes the
three Rs — reduce, reuse, recycle,

the house, and gives examples of

read, you may want them to note
what measures they are already

after reading. The Reader Answer
; Key can be found on page 185.

explains how to save energy around

eco-friendly products. As students

doing to help the environment and
what new things they will try to do

Anothar significant form of peliution s
water pollution. Many people do not know
that 1.2 tition gallons of household and
industrial -« - flow into US water evary
year.! Water poliution affects everything
that neads water. For instance, polluted
water poisons fish, which then cause ifiness
or death when eaten, Therefore, chemicals
needtobe ! g0 Lo responsibly by
industrias and houssholds.

Bid you know that nose and ight are also
two typasof ¢ v 11 and that they otfect
paeople and animals? i businesses produce
too much nofse. animals connet hear the
animais they hunt. If baby turtles see artificial
lights. they get losi on their way fo the sea. 5o
reduce the volume of televisions and sterecs
and yse less powerful ight bulbs.

Governments need to enforce pollution
laws, but we also need to play ocur part. If
we all start reducing pollution, the world
can be a cleaner and healthier place.




B Work with your partner. Look at the text and discuss the questions. @,

1. What type of toxd s thus?

2. Where do you think you can find this type of text?
3. What dare the sdvantages and disedvantages of this kind of witing?

Effects

Heatth prohlems for
Fumans and anemals

ACID RAIN AND HEALTH
PROBLEMS

=@ C Work with your partner. Complete the summary tabie using information
from the magazine article and your own ideas.

Possible solutions

REDUGE WASTE, REUSE
WASTE, AND RECYCLE

GOVERNMENT POLICIES
TG REDUCE EMISSIONS

SUppOrt your opinion.

Pollution type Causes
HOUSEHOL D GARBAGE
Land
AND INDUSTRIAL WASTE
. vefcles and mdontn #
Air
BITHSSIOfs
HoussHoLD ane
Water
INDUSTRIAL SEWAGE
Noise Brpinesses and hrotmes
Light Artificia! hghls

O With your partner, decide which type of
pollution from the table affects the area
where you live the most. Give examples to

worst 1an't sleep on Friday
nights because of the nose

I think the nowse poliution is the

trom people playing loud music.

Poisonen FIsH AnD
HUMAN ILLNESS OR DEATH

Dispone uf Chemicals
res EOrsiy

Rzouce TV anp RADIO
VOLUME

ANIMALS CANNOT HUNT

Lhe foss powerful light

ANIMALS GET LOST -
Friditrs

& partner. Think about the poliution
& problems in your community. Discuss how
# they can affect you.

& Make a group list of the pollution problems
B and possible solutions. Use the infarmation
in the table to heip you.

m Keep your group's Iist of pollution prablems for
step 2 of the product.

83
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Articles are written pieces of
work that can be published in
print or online. Students can
recognize that the text is an
article from the introduction,
main body, and conclusion.
Articles are written 1o

inform, whereas essays aim
to persuade. Students can
talk about the advantages
and disadvantages of articles
written to persuade or inform,
and of government websites
such as this. It would be good
for students to discuss how
effective they believe the
photos are. They might say
they are effective because they
illustrate two of the five types
of pollution mentioned in the
text.

For mixed ability classes, you
may consider asking stronger
students to think of other
solutions to the problems as
you assist students who may
need more time. You can
encourage them to use their
Reader to investigate the
different ways they can help
solve problems and add them
to the chart in activity C.

[t is important for students to
participate in group work to
actively engage in the learning
process. You may consider
grouping the students yourselves
or get students to choose which

! roles they would like to have and

then create a group consisting

of students with different roles.
The roles for the finat product

are a moderator, a secretary, and

§ participants, so it would be good

| for students to practice these roles.

Ongoing Evaluation

You may consider evaluating
students on how well they
choose who to work with when
forming their preduct groups.
Students should be respectfui to
one another and not discriminate
against anyone. As they discuss
problems in their community, you
can evaluate their ability to identify
the causes and effects. It would
be good if students could think of
specific examples of problems in

their own community.

Unit7 | 97
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Students can suggest
researching information on the
internet, in books, or by asking
teachers, parents, or relatives,
You can encourage students to
think about which information
they think will be more reliable
and why {on the internet
because it is up to date, or in
books because they are written
by experts and include accurate
facts and statistics).

You can use the jigsaw
technigue to help students

B Listen §7 to Laura and Ben researching

C Form a group with a pair from another

+ Use the Seff-Check to evaluate your

@ A Work with a partner from your project group. Evaluate two

students’ research notes and discuss the questions.

1. Are these good research nutes? Why?
2. Where do you think the students can find this information?

Noter Ber ard | gura

Caupes Carsreleose - - . -« and -  k e and, L

» Causes acin gan ane B0% oF LUNG misFasEs.

[#ecs Global termperalure « INCREASING, SEASONS WILL CHANGE—-ECOS\'STEM ALSD AFFECTED,
_SPECIAL LAWS TO REDUCE POLLUTION,

Possioe solutions Use bhes, public trarsoortaton, um« or r;muj
2

BENEFIFS: CLEANER AlRy; HEA: THIER PEOPLE, LESS SMOG,

“What if the government
information for a roundtable discussion. gave away free bikes?”
Complete Laura and Ben's nates with the

key ideas of the information they found.

prodfuct group. Discuss other solutions
to air pollution apart from the ones that
Laura and Ben mention.

participation.

discuss and agree on the
information they will research.
In this technigque, students

are assigned spedific tasks

to become an expert on a
particular topic. Each student
chooses one area 1o research
and then teaches the rest of
their group what they learned.
This helps students collaborate
and rely on one another as well
as creating a sense of individual
responsibility.

Resources -

There are many internet sites with
information about environmental
problems. However, they are not
all reliable. It is important to teach
students how to critically evaluate
information when doing their
research. You can help them do
this by asking them: Who created
the information on the site? When
was the site fast updated? Does
the website have a reliable source?
What is the purpose of the site?

&?'\i:?f [P TITN Y Yesh

! Work in product groups. Take out your list
g of pollution problems from step 1. Agree
% on the problem you find most interesting
| or relevant to research for a roundtable

Bl discussion.

Analyze infarmation and select key
ideas

[ recagrized the most important ideas

1 contrasted personal noints of view
with others

Y Create a list of solutions for the problem
@ your group chose. Use your discussion

8 in activity C as a model. Assign different
solutions to the members of your group to
research in your science textbooks, at the

i} library, or on the internet.

CH recogrized the cannections between
different infarmation

Keep your research guestions and answers for
step 4 of the product.

Self-assessme'rjt

Students need to analyze their | Students need to agree on what

participation in the group
discussion. It is important for
students to reflect on which ideas
they contributed. They should also
think about how they respectfully
responded to different points of
view in order to identify the most
important ideas, even if the ideas
weren‘t theirs,

98 ; Unit7
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information they would like to
find out about the problem. As
you monitor students, it is a good |
idea to record examples of how !
students agree and disagree, and
how they come to a compromise.
When evaluating students’
research guides, it is important that
they have used their own words,
and not just taken information
from the Internet or bocks.




|
|
|

,};’f‘

4 verbs, we use the infinitive

A Work in groups. Look at the pictures showing different possible futures. @

oL
#4
o]

PE

y 'l]k a i]()?]

Students use the photos to
help them consider what they

Discuss what kind of future is the most likely consequence of the world today.

I think we will have a ot of technology
in the future, but we might have to
wear masks because of the pollution.

+ Reflect on your pesformance in the
previous activity and discuss what
language you used to express your ideas.

B Read the sentences taken from Laura and
Ber's conversation. Decide which sentences
express futures that are certain to happen
and which express futures that are possible.
1, This number might increase in the
rear futlie  POSSIELE

2. Wintor witf be shorter and sprng wilt
arrive earlier  CERTAIN

3. These lawes will foree velicle owners 1o use
cars only when necessdry  CeRTAIN

4, They may tind alternative fuels that we can
eguiarly Use. POSSIBLE

5. People might be healthicr,  possisLe

»nE -

1

3 Lari’guage“](nowlé;ige

The future tense is used to express
certain or possible futures. Wifl is
used to express futures that are
certain to happen, whereas may
and might are used to express i
futures which are possible. A
common error made by students
is changing the form of the verb
after will, for example: The movie
will starts at 9:30 pm. You can
remind students that after modal

without fo.

We miay be abie to see the sky agam. PossIBLE

| think will happen to our planet
in the future. One photo is

of an apocalyptic future and
the other of a positive future.
You can encourage students
to use the future tense to
discuss their opinions. You

can help students evaluate
their speaking performance

. | by asking them to reflect on

C Reflect on what you know about
poilution from ¢ars. List the possible
consequendes i cars disappear.
Peple rovgnt be rmore At

___ ANSWERS MAY VARY

» Wark in pairs and compare your
predictions. Use the Seif-Check box to
evaluate your and your partner’s work.

dp-dhnak Witk o o

Discuss the consequences of problems

L iltaked about possible and certain
CONSequeni es

" Ti contrasted my pomnts of view with
those of others,

& Write down the five most possible
predictions.

wp

‘Self-assessment

Students assess themselves on their
ability to use will, may, and might
to talk about certain and possible
consequences and to contrast their
ideas with others. It is a good idea
for students to identify positive
examples of their use of language

and note a few errors they made
to heip them set a goal to work
towards. You can help them see
their progress by reminding them
of the refiections they made on

{ language use in activity A.

their pronunciation, range

of vocabulary, and accuracy.
You can also ask the students
questions about their
communication, for example:
Did the discussion stop If you
didn't know a word or could
you find a way to express
yourself?

You can encourage students
to use information from the
text on pages 82 and 83 and
reflect on what they learned in
the Reader to help them think
about what will happen if cars
disappear. To support students,
you can separate the ideas, for
example: cars cause pollution,
polluted air creates acid rain -
there will be less acid rain.

Ongoing Evaluation

. Students choose the five most
important predictions to add to
their Evidence Folder. After they've
written their sentences, they can
exchange them with a partner to
check. Students might want to
correct any errors before they add
them to their Evidence Folder to
be evaluated. It is a good idea to
assess students’ predictions for
both the appropriateness of their
ideas as well as the accuracy of
their language.

Unit7
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It is a good idea to encourage
students to skim the whole
text before underiining the
correct options. Sometimes

the answer is given later in the
text, for example, the texts says
deforestation leads to climate
change / pollution. Students
may think of examples of how

o) B Read and analyze the leafiet. Use the

A Work in groups. Discuss the definition of @ C Listen §5 to a dass discussion about

the words.

endungered speces « habitat
deforestation = illegal

context to underline the correct options.

deforestation leads to pollution
(e.g., there is more carbon
dioxtde in the air). However,
the text goes on to describe
specific examples of climate
change (e.g., the ice in the
Arctic Circle melts), therefore
the answer can only be climate
change.

The text informs readers of a
problem and persuades them
to buy locally and not buy
souvenirs made from animal
products. The main idea of the
text is to protect endangered
species.

Students need to give reasons
for their answers so that they
can reflect on how well their

group justified their opinions,

About 17,300 arimal speaes are endangered
o Thextinct / nedtly endangered. This
includes 20% of mammals and 30% of
amphitnans The world needs us to help
Protect Forests and Help the Planet Rain
forest animals lose thew habitats when trees
are cut down ta create 7) farmiand ¢ airports
ar to get matenals for wooden products,
Experts suggest that buying

3himported ! ocally made producls helps
decrease the demand for praducts harmtal
to nature It is essential that peaple check
where their products are produced to ensure
they use local and eco-friendly matenals
Deforestation aiso adds 1o 4 chmate change

/ pofiution. The earth heats up, the e = the
Arctic Circle mefts, and animals like polar bears
lose thewr homes. Therefore, 1t 15 vital that people
adapt enyronmentaily friendly habits, such as
recycling paper

Be a Smart Tourist

i Vietnam, ehmoceroses are hunted legally
because people think the homs wan 9 cure
cancer / make you fiy. In ather places, tortores
are hunted for their shells. When traveling,

governments recommend tounsts do not

buy scuveriss made from snimal products g
Its crucial that governments do more to
protect hunted armmals

About the Topic

A species is at risk of extinction
when there are so few left that it
could disappear from the planet
completely. Endangered species
are threatened by habitat loss,
hunting, and climate change. The
vaquita dolphin in Mexico is at risk
of extinction because they often
get caught in fishing nets. You
can read more about endangered
species here: https:/fwww.
arkive.orgfendangered-species/
image-G114851.

100 Unit7
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 Self-assessment
To help students evaluate their
speaking, you can ask them to
reflect on the vocabulary they used
1o explain their ideas. Students
shouid try to use the vocabulary
they learned in this iesson, such
as deforestation, endangered
species, etc. You can aiso help
students recognize how well
they communicated their ideas
by asking them if their group
understood their point of view and
gave an appropriate response.

Saving Endangered Spectes

-

endangered species and check your
answers. Work in pairs. Read the text
again and answer the questions.

1. What 1s the purpose of the jeaffet?

2. What i5 the leaftlot text persuatding the
readerto do?

3. What conseguences dors the leaflet warn
ahout?

Listen again to complete the statements.

. There are anout 17,000  endangerod
species
2. About cne-third of these species dre

AMPHIBANS
3. Materials for sorme wooden products
come fron THE RAINFOREST
4. Climate change 1s causing <o to melt n the
ArcrIC
5. In Vietnam, rhinocercses are hunted for
their  HORNS

@ © In your groups, discuss the guestions on

ways to protect endangered species.
1. How should we protect endongered sgecies?
2. Should we stop using waeden products?
3. Imegine that rhinoceroses’ hoos could
really cure cancer Do you think it would be
' acteptahle to hunt therm?
4. Bave you ever bought a souvenir made
from animal products?

Use the Speaking Rubric on page 8 to
evaluate your group's discussion and write
your scores below.

My gioup's swore Ny seone

Yo learn more about environmental problems
and how you can help, go to your Reader,
pages 77-90




A Work in groups of three and discuss the questions. e

1. What rin your think the comsequenees of <olving emvironmentl problems guaght be?
2. What might an envirenmental campiigner argue about recucing water pollution

trom factories?
3. Why migt a politician disagree?

2 Work in groups of three. Read the situation, choose ¢ role, end discuss the

best solution,

Situation

atugerd B und Bruder ! Bare emvaroreecrta carpagers Student ©

s tre presdent of uour caurtry The compoaner

st deaids o o spand monty by d=o

> ard e pres dzet

mang the curesgieness of

trex deckors, Drnoose a o snd renad yoa rale poag

Student A

THR At COrapaKp W FEs arrvands serding

L0070 on wanting wa ders ord $209000 on

rédacing ar pulloten o facho ee

Student B

—y
The wuter (pAIET T

grerding fan oy o wanng g, 10k 3l RS
.
s o e g e Wauter pal AT

w\d gar.l
[T RITALPE 28

Student C
TPe previder® n, e

COVEW WY - b

« - Make notes on the arguments you found
mast convinging and why, induding words

and phrases that convinced you.

'y
L ¥

Wi ta spend on the

We need 10 spend all of the money to save the
habitats of the local burds who lve by the lake.

fl Don't you think the blrds waould
preter to have a cleaner sky?

The role play focuses on the
air and water pollution caused
by factories. If possibie, guide
students towards these ideas
in the opening discussion. It
would also be useful to talk
abodt the costs of cleanup and
any local politics that affect
the efficiency of that kind of
enwironmental cleanup.

n your product group, share the
nformation you researched.

Based on your research, evaiuate the
mast practical solutions and any potential
onseguences. Use your notes from the
ole piay in activity 8 to help you.

Makes notes of your discussion and of
he consequences you predicted.

Keep your notes with the other subproducts for
step 4 of the product.

a7

Language Knowtgdge

| Students may find it helpful to
identify if the wards they circled in
activity B are verbs or adjectives.
A verb describes an action and an

explain that we use be + adjective
+ that clause to emphasize the
opinions and feelings. Common
problems include using very before
| the adjective, e.g. It is very vital

| that... However, you should tell

{ students that something is either
cruual essentlal or wtal oritisn t

adjective describes a noun. You can

i correct use of persuasive language.

Ongoing Evaluatjon

Itis 1mp0rtant to evaluate how weH
students shared their tdeas from
their research guide and listened to
their group members' opinions.

As students make notes on the
problem, consequences and
sclutions, you can evaluate their

You can record examples of the
students' persuasive language
to show how students progress

\Lhrough the unit.

Students should be using any
research they completed since
Product Step 2. To reach an
agreement on which solution
to focus on, it would be good
to have students use some

of the discussion skills they
practiced in the role-play.

Unit7 1
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Before students read the

Appiy i

text, they should analyze the
questions and then look for
the answers. It is a good idea
to encourage students to write
the answers using their own
words instead of copying the
answers directly from the text.

The answers will vary
depending on where students
are from. Some of the food
comes from tropical zones
(e.g. bananas). Some of the
food comes from temperate
zones (e.g. trout and salmon).
Students can also consider
how often the food is available
during the year. Local food
often follows the seasons.

|
I
|
i

A Work in pairs. Think of an item you

bought recently and discuss the gquestions.

1. What 15 11 and where did you buy it?

2. Where was the tem grown or made?
A

Buy Local, Save the Planet

Although we live in a global society, it is
important that peaple buy locally made or
locally grewn products. Why? It is one of the
hest ways for pecple to reduce pollution and
help the environment,

To start with, experts recommend buying
tocally because 1t dramaticatly reduces
pollution. The environmental costs of
transpartiag zoods by ship is very high. This
form of transpartation
uses 11 billien gallons
of fuel annually, which
creates up to ene
biltion metric tons of
€O, emissions every
year. Those emissions
make giobal warming

VVES

it could be interesting to

have a discussion about how
families can reduce the number
of imported items they buy.
Firstly, students should identify
what imported products they
buy regularly and see if there

i5 a local alternative. This could
be a good practice for the
roundtable discussion.

In spite of the fact
that locally-grown foods are sornetimes

ptv i than other goods, peopie need to find
ways to purchase them. Growing i+ vl i
helps the natural environment. It protects
cpen spaces. Plants absorb carbon dioxide.
In addition, these areas will give homes to
many local creatures.

The planet’s health is declining. Unless we
take better care of it, the planet might not
be such a nice place to live. Animals will
continue to die cut as the air and water get
mare and more polluted. Buying local is an
easy habit to start, and it will help a fotl

88 . Jnti¥

About the Topic

Buying locatly grown food helps
reduce environmental damage by
reducing overseas plane travel and
long truck trips. Much of the food
at supermarkets travels over 1,500
miles to get there. If you shop
locally, you can reduce the distance
food travels, and therefore reduce
fuel consumption and air pollution.
You can learn more about the
benefits here: http /Awww.gogreen.
org/blog/the-environmental-

benefits-of-buying-locally.
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Curricular Flexibility

This topic has the potential to be
Jsed as an independent project if
students are interested. Also, itis a
topic that combines a lot of different
subjects: environmental science,
family, economics, and politics.
There are a range of different ways
students could develop this topic:
surveys of families, investigations
into local food markets, research
on food miles, producing
informative videos or leaflets,

writing letters to politicans, etc.

‘ B Read and analyze the text and answer

the questions.

t. What is the main idea of the toxt?
WE SHOULD BUY LOCALLY

2. What does the text advise people to do?
Buy LOCALLY AND SAVE THE ENVIRONMENT

3. What possible positive conseqguences

are descnibed for following the advice?
GROWING HELPS THE ENVIRONMENT

4. What possible negative consequences are

described for not following the advice?
TMNSPORTAT!DN CAUSES POLLUTION

@ € Mark ) the food produced in your

community, as opposed to the ones that
are produced nationally or internationally.

v coffee
bananas corn
beans  ANswis ~ salmen
cHil WILL VARY,
COLOd vatlilla

& Work in groups. Discuss how you know it
an item is imported or locally grown.

D Work in groups. Discuss the questions
about items you and your families buy.
1. Which tood tems do vou buy?
2. Do you know if these items are produced
In your community or ¢ity?

= 3. Which items come from other countries?

& Discuss strategies to reduce the amount of
imported items your family buys.




k1Y
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A Work with a partner from your product group and answer the questions.

1 How tan a viewpomt be supported with pussible consequences?
2 What 1s the viewpoint of the toxt Buy Local Save the Planet?
3 How is that viewpoint suppurted by consequences in the text?

B Work yours partner and complete the consequence chart with information e —

from the text.

L

Consequences if people do

“Reason 1”

ANSWERS MAY VARY,

“Well, we should buy locally
becase it means there will be less
pollution fram transporting. ..

¥

Learning to Learn

Planning out a discussion like this
helps students justify the reasons
for their opinions. Before students
begin planning, it is a good idea

for them to use the chart to review :

what they need to include. They
can also be encouraged to support
their arguments with evidence

in order to provide the strongest
viewpoint poissible.

Viewpoint
BT o s 4 W)
Consequences if people do not
* Mo har
* L o -
L]
“Reason 2”
ANSWERS MAY VARY.
' . Pronack

'd Work in product groups. Take out your

R notes from step 3. Discuss and fist the

B potential consequences if your solution is
& not followed.

P% Create a chart like the one in activity B
E to support your solution in the panel
E discussion.

4 might be the most convincing.

§ Keep your consequence chart and other
E subproducts for step 5 of the product.

If students find this exercise
difficult, the class can read
the introduction collectively
and identify what the text
aims to do (get people to

buy locally). Consequences

in the text include loss of
habitats, the increase and
decrease of carbon dioxide

in the atmosphere, and the
endangerment of animals.
Students are invited to add
their own ideas. This could
become a webquest/research
class to be completed together
or as homewaork in order to
get as much information as
possible in the chart. Students
can also copy and expand the
chart in their notebooks as you
feel necessary.

£ Discuss which of the potential consequences

As students plan their
discussion, they should consider
what persuasive language from
the paragraph pian they want
to use. This plan also helps
students organize their ideas,
as can the chart.

Ongoing Evaluatjon

When evaluating students’ charts,
consider how much they have |
developed their ideas, including ‘
the consequences of their advice,
and the consequences that could

© be avoided by following it. In the
"reasons” boxes, they shoutd be
considering the leng-term and
secondary effects that their advice
could have.
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In a roundtable discussion,
participants face each other

in a circle so that it is easy to
see and hear everyone. They
are useful because participants
can learn from other members
of the group, and everyone
contributes information. The
roles of a roundtabte discussion
are participant, moderator, and
secretary. The topics may vary.

You may need to play the
recording more than once and
encourage students to make
notes as they listen. Students
only need to write down key
words and phrases and not
focus on spelling or grammar.
If students find it hard, you
can play the recording, but
pause after important aspects.
Answers may vary, but some
key details are;

21 million vehicles driving
around every day.

9,300 people die each year
because of air pollution.
Starting a carpoot system.

=i} A Work in pairs. Look at the definition of

B Read the statements and mark what

Ea

ﬁﬁnme%'isguaé 7

. ]
an

a reundtable discussion and answer the
questions.

Roundtable / raund teibal/ » a meening
m which people discuss a spectic tagie
Gifferent from a debate, 1» a roundtabie
there are no sides (in favor or against],
The goat of a roundtable ts to have
arearim | conversation where
everybady learns and is interested in
the topic.

1. Why do you think 1t s called a roundtable?

2. Why do you think a rourdtabie 15 useful?

3. What topres do you think weuld be
approntiate for & roundtable?

4. Wiat rales do you think the gifferent
pecple have in a roundtable?

should ('} or shouid not {(x) happen in
a roundtable.

1. A mederator must lead the discussion. &

. Acseerntary must take notes o

. The topic 15 presented at the end

. Participants must do research o

. The first speaker ntroduces the topic X

. People narmally get angry and start
fighting X

7. Participants must speak loudty and

clearly. «

[>T - T FUR V]

8. If the conversation stops, the moderator
has 1o ercourage people W talk,

9. The moderdtor asks pecple guestions to
irivolve them in the discussion

90

About the Top?c

In roundtable discussions, it is
important for students to come
prepared with their own thoughts
on the topic as well as some facts.
The idea of roundtable discussions
is that every student participates
equally. There is a moderator who
guides the discussion and stops
students from changing the topic,
and a secretary who will make
notes of what has been discussed.
The moderatcr should make sure

Ongoing Evaluéﬁpn

As they progress through the unit,
students will continue to build on
their knowledge and confident use
of persuasive language. It could be
useful to record examples of how
they use persuasive language to
discuss how and why they assign
their groups’ roles, for example:

It is important that the moderator
leads the discussion, so | think
Erika would be the best moderator

because. ..

. C Listen 4} to some students in a roundtable

discussion and check your answers to
activity B.

+ Listen again. List the questions the
moderator asks.

Wiyt ear pelution o problery

+ Work with your partner and discuss what
other questions the moderator could have
asked. Add them to the iist.

A Work in proeduct groups. Discuss the
B characteristics of a roundtable discussion
R and assign roles to the people in the

group: moderator, secretary, first speaker,
% other speakers.

A Take out your previous subproducts and
o brainstorm some qguestions to discuss in
4 the roundtabie. Choose five and create a
by list of questions for your moderator.

Keep your |ist uf questions and other
subproducty for step 6 of the preduct.

that every student participates. | |

Unit 7
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& Reflect about your group’s performance in
H this rubric to assess your performance. Add
= foit was he'pful in the final product.

Fhood® Brere o n ooy Py
i
Our Gioup .. Exce\.e.nt
{9 1 points)
Analyzed  Used a vanety of toxts
toxts and g only selected
seiettod the rogsl relevant

weformation.  information

Undeystood  Main ideas wete

¥ 2. nwhich category did you have fewer pomnts
# 3. How can you improve for the next time?

Self-assessment

Students need to evaluate the
| features of their participation in the

roundtable discussion. Students
| can evaluate their contribution
by recalling if the moderator
needed to direct questions to them
specifically or if they independently
gave their point of view, Students
can reflect on how fluently and
accurately they used the future |
tense and persuasive language
to give their opinion, and on any
vocabulary they may have used.

A Work in product groups and ensure ali group members understand their @
- : rotes. Use your previous subproducts to have a roundtabte discussion.

B As a class, reflect on what you learned in your roundtable. @

the gramal  understood and well-  well-explamed with explained confusingly
sepes atd explained without some readng. and/ar mostly read.
madinatheas ot reading
touts.
Biscuseed  Participated confidently  Participated in the Almost no participation.
viewpaints.  and voluntarily in the  discussion with some Only explained the
discussion hesitation minimum
Adition.i
Sl
Lroup totsl

QL': Choose one member of your group and evaluate the group’s performance.
& Use the questions as guidence and make notes.
. In which category did you have more pownts?

You should set a time limit for
the roundtable discussion. You
may consider the moderators

having a timer so they can tell

their group when they have
five minutes left and when it
is time to end the discussion.

the roundtable discussion, Use {mmmensm—

a skill in the fourth row that you

Reasonabie
{6 & points)

tnatequate
(4 5 points)

Used some variety
of texts and selected
maostly-relevant
infermation.

Little variety of texts
and a high level of
wrelevant information.

Main sense was mostly  Information was

?

Lt £ L9 r
i

+ | This will also encourage them

.| to make sure all members have
participated and that each
student is given roughly equal
time to talk.

It is important for students

to think about what they

learned from their peers. This

. will help build confidence

i among students and help them
refiect on how each of them

individually contributed to the

. discussion.

it would be good to discuss the
Peer Evaluation Form before
students begin their roundtable
discussion so they know

what they need to assess.

Each student must chodse

one member of the group to
evaluate, sq you should check

~ everyone has chosen someone
+different. You can monitor and
evaluate during the discussion.

Final Evaluation Instrument -

You can use the Questionnaire
in the Evaluation Tools section
{pages 186-195) or a simiar
one to evaiuate the students’
discussion. You need to evaluate
the following:

Connected sentences and ideas
Spoke clearly and fiuently
Explained their point of view
Provided relevant questions for the
moderator.

Assessment

You can photocopy Assessment 7
on pages 175-176. You should
have students complete the
assessment individually. You

can correct and go through the
answers with the class. The Answer
Key can be found on page 184.

Unit 7



You can help students
evaluate their collaboration

by asking them to reflect on
the feedback they received
from their classmates and

ask them guiding questions,
such as: Did the feedback give
you suggestions for ways to
improve? Did you suggest how
your partner could improve in
the feedback you gave? You
can alse encourage them to
think about how well they
perfarmed their roles in the

group.

A Bovalants Yo Doliaforabug

« With your product group, rate your group’s performance during this project from
1to 5, with 5 being the highest grade.

Product Collaboration Checklist
Names:

Product: _ __ Date: __

1. Our group was organized and we worked guickiy.

2. Our group was able to work without a lot of help from the teacher.

3. We gave each other constructive feedback

4 Everyone in the group had the necessary matenal to complete the project

5. We worked in harmony and we were respectful to each other

. Finalaale Yoee Progeos
» Look at the work you collected in your Evidenice Foider. Check your progress
throughout the unit and compiete the sentences.

Duning the uni, | collected out of six activities for iy Fudence Folder

You can encourage students
to look through their Evidence
Folder and compare how they
graded themselves in the self-
assessments at the beginning
and end of the unit to see
how they have progressed. It
is a good idea to encourage
students to assess their
strengths and weaknesses
and write a goal to help them

improve. -

: Self-asse‘ssment

To help students evaluate their
progress, you can encourage
them to look through the waork
in their Evidence Portfofio. This
should include the following: a
list of pellution problems and
solutions, a completed research
guide, a persuasive essay, and a
question card. Students should also
reflect on how well they prepared
for the roundtable discussion by
researching the information they
presented in the discussion.

106, Unit?
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Looking al my evidence, | can see that Timproved .

llearned I'm good at

| learned { have to work more on

Hypiaabe Yeey Aabie amworhs
» Read the learming autcomes and evaluate yourself.
3=Verywell 2 =Wel 1= wWith difficulty

Learning Cutecimess Grade Reflectipn

| can analyze texts related to vics and
ethics formation and select information.

| can understand the general sense and main
ideas of texts refated to civics and ethics
formation.

I Lan discuss viewpoints 10 4 roundtable
discussion.

» Reflect an each learning outcome and write a comment or suggestion,

Students shouid reflect on their
ability to analyze texts related to
environmental problems and discuss
their viewpoints in a roundtable
discussion. You can remind them

of the problems they researched

in step 2 and the solutions they
provided in step 3. They can also
reflect on their participation in the
roundtable discussion. You can ask
students guiding questions, such as:
Did you use persuasive language to
give your point of view?




e frobs G rers vehaii o, .

Urit'S 4 Solving the
Problem

Work in groups. Look at the pictures and answer the

questions.
a4, Where are the people :n the prtures?
b, What do you think the peopie are saying?

¢ How do you reguest something fron: the sales staff?
d What do you do if sales staft dont helpyou?

Bt e 6 ILoadtbonsg
T

Fixing the Problem
Qverview: Advice on complaining about products
and services
Pt . o2 e Ueny s tob o fRaze b e e

? to complain sbout a product.

coinplaints.
make oral complaints.

M g! Bmre .

Make 4 nned map of product problers
ana posabla walitions

) Holo-play a comnlant o oue prodat

- listen to and analyze complaints about products.
interpret the general meaning, main 1deas, and details of

Rake potes ot the best way for sales steff

)
1w respond 1 a tomplaint

3 Idake 1ole cards to propare for a
complant role play

4 Wiite approprale threats ang responses

5 Write a foal diaft of your tole cards cftes
regewing feeidbak

Wind map of product
prablens

N31es On 1esDomes
fram sales slalf

Roie cardy
Threats and responses

Chart conuaniy
languaue

Poar eyvaluation oview

About the Topit

As the number of ways of buying
products has increased, the
number of ways of complaining

| about a product or a service has

| alsc grown. This unit looks at face-
\

to-face complaints, complaints ,
, an websites or review sites, and !
complaints via email. Students
may or may not have had direct
experience with complaining,
but they will be familiar with the
reason for complaining, and they
are likely to be consumers.

In the Before You Start section,
students will discuss different ways
of requesting products and services.
They also discuss what they will do
if sales staff does not help them.
Students may or may not use

fixed expressions for complaints in

. different situations. By evaluating
how students use these expressions
and structures, you can see how
much support they will need.

The people in the pictures are
receiving a service or buying
a product in restaurants,
cafes, and stores. The first
two pictures show people
complaining, and the last one
shows a happy customer. There
are different ways to request
products and services, and if
the staff does not help you, it
is normal to complain.

The social practice of this

unit is complaining about a
product. There are a number
of set expressions for making
reguests such as-f was
wondering. Customers can also
express what they will do if
they do not receive the service
they want. You can evaluate
students’ previous knowledge
of these expressions and ways
of expressing themselves.

(107 -
N
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Students may have a range

of responses to the pictures,
including comments about the
quality of the clothes. Some
key vocabulary words include
Jeans, heel, receipt, broken,
policy, and other phrases from
the listening. You might choose
to note the useful vocabulary
on the board.

.- bisten

Students might have had a wide
range of experiences in relation
to sales. It might be useful for
students to reflect on their
friends' or family's experiences.
Equally, students could role-
play what they imagine those
interactions might be like. The
key focus is the language used
in complaints.

Self-assessment
Students can consider not only

about how they felt or might

feel as a customer, hut also the
salesperson's perspective. Being
abie to reflect on the complete
situation will help them write
from the two perspectives in their
final Product. Students also need
to compare their experiences of
service from sales staff with the
examples they listen to in the audio
and from their classmates.

]

b

1. What products can you see in the pictures?

@ . Work in pairs. Look at the pictures and answer the questions.

2. What kind of problerns can you have when you buy any of these products?

?

-

- ——
I;\i? Td .

" Listen '" to a young woman complaining
in a store and mark (v} the problems she
has with what she bought.

"~ Listen to the conversation again. Work in
pairs and answer the questions about the
girl’s problem.

1. What is the problem with what Lisa baught?
THE HEEL 1S SROKEN,

2. What does Lisa reguest from the salesperson?
SHE ASKS TO TALK TO THE MANAGER.

3. What does the manager offer Lisa?
A VOUCHER FOR HER NEXT PURCHASE.

4, Why does the store not heip Lisa with
her purchase?
BECAUSE SHE DOESN'T HAVE A RECEIPT, _

5. How does Lisa feel at the end?
ANGRY.

Curricular Flexibi}i‘ty '

L2

To support weaker students, you
c¢an discuss the content of the
pictures to help students identify
the details of the listening. It might
also be useful to go through the
guestions in Activity C and make
sure students have a clear idea of
what they need to listen for, This
form of prediction exercise can
support students who find listening
more difficuit.

-1 108) Unit8

@ . Work in groups and discuss the questions.

1. Have you of someene you know bad 4
problern with a purchase?

2. What did you reguest from the sales s1atf?

3. What kimd ot lanquage did you use to
request serething?

4, What did the sales staff offer you?

. What «ind of language did they use 1o

offrr you something?
6. Was the problem resolved? If so, how?

W

Use the Seff-Check to evaluate your
discussion. Give each other feedback.

@m.z: ook v

Listen to personal experiences
L)1 reflected on the situation
L provided ratevant detatls

Ll saw similarities between my story
and those of others




‘ Work in pairs. Read the sentences from
the listening and discuss the questions.
Pwas wondering if sormeone cotfd help me
with somettung | bought
How can 1 help you?

Can | see your receipr, pledses

Would you hike me to show you another pair?

Coudd | ralk ta the mandge:?

I would like to give you a voucher for your

next purchase,

1. Are the phrases poiite or rude? How do
you know?

2. Which ptrases were said by the customer
and whiich by the people who work in the
store?

Work in pairs. Identify the problems with
the products in the pictures.

With your partner, imagine if the problems
in activity B happened to you. Discuss what
a salesperson might offer you, and what
you coutd request frorn them.

N Complete the mind map below with the (e
ideas you discussed.

B ow o
i

Request

- Form a product pair. Combine your mind
. maps of different products and the

- problems that people often complain

Typically, longer expressions
such as "f was wondering..."
are more polite than shorter
expressions such as "Can /.."
The customer phrases are "/
was wondering..." and "Could
{ talk to... “The others are sales
EXPressions.

Possible answer: Request:
Can you exchange my phone
for a new one? Solution: We
can fix your screen for you.

about.

Discuss what a customer might request
and what the sales staff might offer to
solve those problems and add them

to your mind map.

Keep your mind map for step 2 of the product.

Students may need some
vocabulary that does not
appear in the Activity Book to
discuss these pictures such as
broken screen, ripped, zipper,
remote control car. You can
discuss possible ideas for how
these problems occurred. This
will help with the following
task, and also begin to develop
ideas for the upcoming Product
step.

Language Knowledge

Fixed expressions are used for
| making requests or offering
! solutions. Students can learn these
 fixed expressions and then use them
|

v in a number of simifar situations.
The expressions use different modal
verbs such as can and could for
requests and would for offers. After
modal verbs, we use infinitives
without to, and the modal verb and
the infinitive form don't change

for the subject, for example He can
help, | can help, etc.

——_ [RS——

Ongoing Evaluation

As students consider the different
problems that people can have
with products, they should discuss
what customers might request
and what the sales staff might
offer. By evaluating the students’
use of these expressions, you can
see the level of support that they
will need in the final Product. At
this stage, students should not be
expected to fully know how to use
the expressions but they should be
able to see how useful they are.

(}?’""
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The pictures show a broken
product, an angry customer, a
customer choosing an ethical
product, a negative review,
and a troll. People typically
complain in person, on the
telephone, or online.

A troll is a monster that appears
in fairy tates (such as Three i
Billy Goats Gruff) but is used :
currently to refer to people who

are negative or aggressive online
for fun, fame, or recognition.
That is picture 5. This is a term
that students rmight be familiar
with, but might not know the
original meaning.

About the Topic

Trolling is a part of life on the
Internet so students should know
how not to let negative comments
from trolls affect them emotionally.
Trolls are typicafly found on

public forums, where people will
read and respond to comments.
Common Sense Media has good
advice on how to deal with trolls
(https./Amaww.commonsensemedia.
org/cyberbullying/how-should-my-
kid-respond-to-haters-and-trolis-
online).

. 110)‘ Unit 8
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- Work in groups. Look at the pictures and answer the questions.

1. What can you see in the pictures?
2. ¥ you or your parents need 1o complan about & product or service, 1ow do vou do 112

bt 1 complaining row appears to be part of modein life. 5y
we buy mare products than ever before and as the number of producis
inceeases, then logically the apportunity for complaints also increases, This
an affect businesses in a big way. Alt businesses want to be successful,but a5
businasses become more successful, their <> - . - - intrease, and so do
the oppertunities for complaints.

Customers are . * 1+ -1 difficuit to please and even the smaliest mistake
with a product can resuit in a customer enmplaint. Being able to addiess
these complaints - - - - iy1s fundamentalte -~ 1 the custemers
experiente. o to be able to address complaints, it is necessary to understand
your customers and what kind of camplainers they are. Here are the five most
common types of cemplainers:

Valld complainers. {ustomers wha have a very good reasen to complain.
The product thay bought is broken or there is something winng.

- Pessimist complainers. Customess who are impessible to satisfly. Even if the
business treats them well, exchanges the pjoduct,or <~ then moeney,
they dre never heppy.

Different philosophies complainers. Peopie who tike the products, but they
disagrea with the company's wei-1 .

- Competitor complalners. Companies thet take advantaye of small
businesses and use bad online reviews to affect thern. Seme even will make
camparies pay to get good enline reviews.

Trotl complainers. People wha ry to becore some sort of cetebuty by
complaining on social networks.

However, no matter what type of complainer businesses face, they must try to
.+ ,» with complaints as weil as they can.

Curriculaf Flex Learning to Lea

Weaker students can make
predictions about the text based on
the title and the images related to
the text. This is also an opportunity
for them to focus on their ability to
guess the meaning of words from
context, and to record words that
are new to them. More advanced
students might finish reading the
text and then talk about how

they might deal with each kind of
complaining customer.

{ To describe the images, students
© can use key words in the text that

can help them understand the
different types of customer being
represented. |
Students can read the description |
of each type of customer and then
mark the words that are important.
Those words are 1) broken 2) anline
reviews 3) troil 4) philosophy
5) never happy and pessimist.




Read the article again, and in your groups
imagine you work in a store. Make a plan
for deating with each type of tcomplainer,

+ Work in groups and discuss the questions.

1. Which ot the five key elements for dealing
with complents 1s the rmost important?

bl 2. Why 51t important for sales staff to deai

with complaints?

i) 3. Which type of complamer do you think 15

the most difficult to dealwith? Why?

4, Who do you know from your friends and
family that s one of the fve types of
camplainers?

Divide your group into pairs. To practice
making oral complaints, role-piay one of
the situations you discussed in activity D.
After a little while, switch roles.

Work with a product partner. Take out
your mind map from step 1. Discuss and

’ agree on a product problem that you
both want to talk about.

Discuss ways that sales staff could deal
with complaints about those products.

@ - With your groug, look at the pictures and
answer the guestions,

1. Wihat are the customers complaining zbout?
2. K you were thie customers, how would

YOU T0at |
3. 1 you were the - ctvice people n the
pictures, how Ana 4 you teact?

Make notes on the best way for sales
staff to deal with a compiaint from each
type of complainer.

Use the Seff-Check to evaluate your

4P Tl dy i w4

Dealing with complaints

I {1 dentified differant problems.

! 1 discussed different ways to
address those problerns,

h recognized the benefits of
different ways 10 address problems

The students' answers may
vary as to which tip is the most
important, and which type

of complainer is the hardest

to deal with. In general, it is
important for sales staff to
deal with complaints because
they can damage business, and
make the experience worse for
customers.

statements. Share your lists with the class.

Students could offer a range of
answers here, deciding which
kind of complainer is the most
difficult to deal with. This
would heip students imagine
the position of the salesperson,
which will be useful for the
final Product.

Keep your notes for step 3 of the produict.

97

The customers are complaining
about a coffee and a haircut.
The woman compiaining

about the haircut might be
quite upset because it is an
emotional experience. The
service people would offer a
new coffee and try to make the
woman feel more comfortable
with the haircut.

By this point, students should have
discussed and put themselves in
the place of a variety of different

- complainers in different situations,

5

and also in the position of the sales
staff dealing with the complaints.
They should have come up with a

«'range of ideas for how to address

those problems, and also what the
benefits are of addressing different
customers in different ways.

|

]

Resources "

The Reader offers a range of
scenarios for different times
when complaining is appropriate,
and advice for how one should
complain to get the best result.
Other than offering more relevant
vocabutary, the Reader can support
students who are struggling to
think of more situations and
selutions and offer models for
those less confident students.

The Reader Answer Key can be

: found on page 185.

Unit 8 \\1“11



Possible answers could include
letters, emails, chat, face-
to-face, or telephone. The
immediacy of a face-to-face or
telephone conversation is more
likely to get faster results. It is
also good to make students
aware of how useful it is to
have a record of a complaint,
which is why email is a
common way to complain.

it - e & .
rek the derera
ard dckails of complairks

@ ~ Work)n pairs and discuss the guestions,

1. What are the different ways for customers to complain about products?
2. Whith one do you think s more effective? Why?

Read the emails and mark CC {customer complaint) or CR (company respense).

=4 custornerservice@style.com
emma wright@gmail com

Problen with order BB255

Dear Mr. Dawvis,
{ am writing on ¢ i-.* of Mind Your House company 1 am writing to inform you that we

ordered 350 hght-blue T-shirts for our employees and the ones we got are navy blue.

We feel very disappointed and aur main<. + -~ is that our stotes open to the public in two
weeks, We would like you 1o send us the nght order by the end of this week, so we can
distribute the uniforms to our .t 1 .1
{ regret having to write this, But If we do not receve the order by the end of the woek, we will
stop working with your company. | really hope you can solve this - »» as soon as possible.

Thank you once more for your help in this matter,

Sincerely,

Emma Wright
If your students need . CR - emmawright@gmail.com
support with reading iOﬂg customerservice@style com
texts, then the class can be RE" Prablem with order 88255
divided into one half that . : Dear Mis Wight,
reads the customer complaint First of all, thank yeu for taking the time 1o explain the problem with your purchase. | would
and another that reads the itke to offer our most sincere apologies.
company response. Students We understand your concern about the short time you have before opening day. Our delivery
from each half can work in system incorrectly labeled your boxes, and your order was sent to the wrong address.
pairs describing the content of Howaver, | am pleased 1o tell you (hat our defivery truck leaves early tomorrow morning with
their email. 350 hght-blue T-shirts, and [ will personally deliver your order tomonew afternoun

| look forward to working with you in the future,

Kind regards,

Jahn Davis

- 98

Learning to Learn

Students can analyze the two
emails as models for a complaint
and a suitable response. After a
formal greeting, the complaint
email opens with the reason for
writing, the details related to that
reasan, and then a threat. The
company response provides some
practical solutions before a formal
closing. Students can consider the
purpose of each paragraph.

Language Knowledge -

There are a number of useful
formal expressions in the two
emails: | am writing on behalf of, |
am writing to inform you, our most
sincere apologies, | regret having
to write this, thank you once
more, | look forward to. In both
examples, the formal expressions
are used to begin and close the
emails and also to introduce
requests, offers, and threats.

- :'%112) Unit 8




The students might find it
difficult to create role cards
because they can not identify
different possible requests and
offers. The different requests
could be: a discount or an
apology. Possible offers could
be a discount or a free set

of t-shirts.

With your partner, discuss the questions

about the emails. Wark with your product partner. Write role

cards for the product problem you chose
using the information you gathered in
previous steps.

1. Is the language formal or informal?

2. Instead of wnting an emall, how could the
custormner have complained?

3. How would the lnquage be differert |#

that type of communication was used? Use the models on the page and the plar

to help you.

Read the company response email again Problem. Describe the prablem.

and answer the questions. P have... many times. The battery

is usually.. There were several
problems, including...

1. What did the company do at the beginning
of the aimad?
_THANK THE CUSTOMER AND APGLOGIZE. _

2. Why do you think they explained what

hanpened with the onginal order?
To ADD A RFASON FOR THE MISTAKE.

3. How dhid they solve the customer’'s problem?
BY AGREEING TO THE SUGGESTED SOLUTION.

Use the Writing Checkfist to make sure
your cards are complete.

ﬁ Wiitleg Lrackilag

A complaint

¥ Be polite.

¥ Be clear and direct

¥ The customer deschibes the
problern and make suggestions

@  Work with your partner. Complete the
rote cards for Miss Wright and Mr. Davis
with informaticn from the emails and
your own ideas.

Miss Wright
Problem: RECEWED NAVY-BLUE T-SHIRTS INSTEAD
Requests: OF LIGHT BLUE. o
1. Delwer the Tshrrts before the end of the week.

2. v The salesperson makes a sensible
3. offer
¥ The salesperson tries 1o resclve the
) problern.
Mr Davis
Offers: 1. DELIVER PERSONALLY
2 » Keep your emails for step 5.
3.

Imagine that the T-shirts were not delivered
on time, and Miss Wright and Mr. Davis

are meeting. Role-play their conversation
using the completed rofe cards. Bring the
conversation to a conclusion.

. Self-assessment

Language Knowaiige

Students should be aware that

there are phrases they can use

I to describe a problern and also

to make suggestions. In addition

to these models, they can use

the phrases on page 95 or in the

| emails. When they perform their

 final rofe play, they will need to be
familiar with these phrases.

Students can use the Writing
Checklist to make sure they have
included everything they need in
their role cards. The main peints
to include are a description of a
problem and suggestions of what
the customer wants. The role play
card for the salesperscn needs

to consider a way to resoive the
problem.

Unit 8 \]13 —



Common problems for these
products could include
mechanical problems {bicycle,
roller blades, scooter, and
skateboard) or electrical
problems {gyroscooter). A
gyroscooter is not a very
common form of transport,
possibly because it runs

on electricty and requires
recharging.

The word threat is often used
to describe something violent
or aggressive, so it is important
that students understand

that it can be applied to any
negative conseguence to the
speaker not getting what they
want. Valid threats would be
talking to a manager or making
a comptaint. Any aggressive

or violent threat would not be
valid and also ineffective. The
best advice is to stay calm and
not become aggressive.

Work in pairs. Match the names of the products with the pictures.
Then discuss what type of problems these products sometimes have.

1. bicyde
gyroscooter
oller blades
Pigelei ]

2.
3.
4.
5, skateboard

<

\Seif-assessmeﬁf

The students can use the
Self-Check to ensure they have
understood the situation in which
Roger is making the complaint.

It is important that students
understand that Roger's behavior
is inappropriate for the situation
because they will decide when
threats are valid or invalid.

Unit 8
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Listen * to a teenager complaining about ‘

a product. Identify which product from the

pictures he is complaining about.

HE IS COMPLAINING ABOUT A GYROSCOOTER,

Answer the questions.

1. What 15 the problem with the product?
IT"s TOO SLOW AND THE BATTERY DOESN'T
LAST FOR VERY LONG.

2. How dues Roger feel?
He resLs yeser.

3. What roes Roger say he will dof the
sdlespreison doesn't replace the scooter?
HE SAYS HE WILL POST A BAD REVIEW ON THE
COMPANY'S WLESITE.

4, Wiat does Roger say he will do if
the salesperson doesn't help hum?
HE SAYS HE WILL SUE THE COMPANY,

5. Wity & Roguer making these thrests to the

salesperson?
HE 5 UPSEY THAT THE PRODUCT DOESN'T
WORK AND HE DOESN'T REACT AS HE SHUDLO.

100

'icular..FIexi'hffity

Weaker students might benefit \
from discussing the questions |
before listening to the dialogue
with Roger. They have already seen
different examples of complaints. |
They will be able to predict the
emotions of the speakers and also
how they may behave. Even if
their predictions are not accurate,
thinking about the situation before

listening will help them. B

15 g

S |

Work in pairs. Discuss the questions and

make notes of your answers.

1. What do you think of Rogers agyiessive
approach to complaning?

2. What kind of threats would be valid
Indke witen comiplaiming?

1. what kind of threats would not be valud to
Migke Wien ormplaining?

4. What advice could you give semeane
making a complamt?

Use the Self-Check to evaluate your
participation in the discussion.

@s‘ ~
e ok

Exchange information

P PYRN

il expressed my opnions
_ | adapted my cprions 16 the
Context,

1 took tune partcipating

B




* Work in pairs. Read the sentences from

the complaint and discuss which you think

is the most aggressive and which is the
most effective.

1 wili complain to the manager if the salesran

doesn’t do anything.

Il post o reafly bad review on your website if

you don't replace the scooter
If you don't help me, I'll sue the company,

« Discuss whether or not the most effective
threat was also the most aggressive threat.

¢ With your partner, think about realistic
problems you could have with a
salesperson and discuss what you might
do in that situation.

Role-piay that situation.

I'm seiry, ma'am, but without yous
receipt we can't replace your [eans.

N

Decide with your partner who will be the
salesperson and who will be the customer,

If you don't repiace them,
Il never shop here agdin!

Adentify a};prqpv

fe threats

¢ « Work with your partner. Decide in which
situations the threats below might be
appropriate.
1. | will speak to your manager!
If the salesperson 15 rude 1o you
2. I'll ernail your head office
3. lwon't tome here again,
4. I'll leave you a bad review online.
5. lwon't recommend you to my friends

Share your ideas with the class. Give
reasons for your decisions.

The most aggressive sentence
is I'll sue the company. The
most effective is probably the
complaint to the manager
because then someone who
has direct authority will be able
to help them.

T
- o om -

Work with your product partner.

. Take out your notes on dealing with
comyplaints from step 2. Discuss which

" sensible threats could be included in a

_ complaint about your product problem.
Iwon't come back to your store if you don't

- help me.

1

Add appropriate threats and responses to
your role cards.

" Use the Self-Check to evaluate your
participation.

f‘ﬁitit‘»t;hm;k’ Yen

Role-playing complaints and
solutions

[} 1 took turns partapating.
L1t made offers and requests

[ 1 made sensitle thieats

0T oy

The threats used here are

all valid, but they will be

used in different situations.
Threatening to speak to the
manager or informing the head
office is often the last resort
and therefore should be only
used for serious situations.

Students' experiences of
different problems they have
had will vary. However, it is
important that they think of
realistic problems in order to be
able to identify ways to resolve
the situation.

. Curricular Flexibility

When presenting students with a
model for their writing, you can
vary the level of support that you
offer students depending on the
confidence they have.

The greatest amount of support
wou!d be an email template with
phrases already writter and spaces
for new ideas. The least amount

{ of support would be giving the |
students the models here and

1 asking them to use features they

Curricular Flexibility '

Students will have different
feelings about role plays. Some
students greatly enjoy the
opportunity to act and adopt
new roles. Other students will be
embarrassed. 1t is good to remind
students that a role play is not a
test of their acting skills but an
opportunity for them to feel what
is appropriate to say in different
social situations.

think are useful.
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The students shouid be aware
that the woman is acting
inappropriately and that she is
not giving the salesperson an
opportunity to react. She also
has not explained the problem
with her new phone.

- Work with a partner. Look at the conversation between a customer and
a salesperson and discuss how well the customer is complaining.

My phane is brokent
I'm sorry, ma’am ] .
Could you gwe me

some mote details? A

The feedback that the students
will need to provide to the
customer is that she did not
explain the problem cleariy and
that she did not listen to the
salesperson. Students might
think the threat is reasonable
but certainly not without a
context. The salesperson was
not given the opportunity to
resolve the problem or make
an offer.

Fix it now ar I'll tell your

Students should use the
checklist to think of ways to
improve the conversation. They
should add an expianation of
problem and also make sure
that the salesperson has the
opportunity to make an offer.

Curricular Flexibility

i Students will have different
feelings about rale plays. Some
students greatly enjoy the
opportunity to act and adopt
new roles. Other students will be
embarrassed. It is good to remind
students that a role play is not a
test of their acting skills but an
opportunity for them to feel what
is appropriate to say in different
social situations.

116) Unit8
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_ Self-assessment ‘

Students should use the checklist
to make sure that their role plays
contained all of the necessary
elements. This is particularly true
at this stage because it is the

last opportunity for students to i
practice a role play before they
have to do their final role play in
the last Product stage.

~>3~ ( WY
manager to fire you! : ' k.;“ ’ .
n-.

Ok, ma’am. ¥hat
exactly 15 the problem?

® With your partner, use the checkiist below to evaluate the conversation
in activity A between the customer and salesperson.
s =¥es  X=No
Custamer explamed the problem clearly
. Custorner listened to the salesperson
oo Custemer made a reasopable threat
s
' Salesperson tried 1o resolve the propiem
Salesperson made a reasonabe offer
" Problem was resolved
) - With your partner, decide how to - .
improve the conversation, and then Work in your product pair. Using the
role-play it. checklist and the feadback from your
Use the checklist to offer feedback to pa’;ner' wn,te ‘::'r;‘al (‘:raflt Oflyow role
your partner on their performance. card to use in the final role play.
Keep your role cards for step 6
- 102




A Complaint Role Play

With your preduct partner, use the jnformation you gathered about L o

Depending on the size of the
class, it may be possible for
students to present a roie play
to everyone. However, if the

making complaints from the previous product steps to role-play a

complaint o your group.

Use this evaluation form to assess your performance of the rofe play and

that of another pair.

~ Write your names in the table and evaluate your rale plays. ®

DIPRNS SIPS S B TE S AL

class is too big, then students
can present simultaneously

to their groups. You might
suggest to students that there
is a varied series of role plays.
This will keep the class more
engaged.

Asked for information about the cemplant

Gave o manon about the comphant

Inclurded refevant dutails

Used languane *hat was easy to understand

Cornmuni ated poitely

Gifers, threats, and ietaests were raasnnable

Lsed strateqies to migintan fluency

Work with your partner. Discuss the other pair's performance.

Compare yaur assessment of your complaint with your peer’s review of your

complaint.

1. What differences are there?

2. What did you do well?

3. What do you need to improve?

E-

Curricular Flexibility

Depending on the strength of the
ctass or individual groups, you
may choose to differentiate the
amount of support students are
allowed to use while performing
their role-plays. Some weaker
students may wish to refer to their
email template, their emai, their |
comparative chart, or simply act :
out a role-play.

While students watch the
role plays, they will need to
complete the Peer Evaluation
Form. You may want to go
through this beforehand, so
students know what they
need to assess. Then once
all students have finished
presenting, they will use the
Evaluation form to assess their
own performance.

When students review the

103 sy

Final Evaluation Instfument: -

Interview

You can use the interview in the
Evafuation Tools section {pages
186-195) or a similar one

to evaluate the students’
presentations. You need to evaluate
the following: description of the
complaint, use of suggestions,
efforts made to solve the problem,
role-play using body language and
facial expressions, the use of
complaint expressions, and the use |
, of first conditional for threats. |

performance of their group
members, encourage them

to think about what they did
well throughout the Product
steps, not just in the final
performance. Students should
think about one or two aspects
10 work on to improve their
presentations in following units.

You can photocopy Assessment 8
on pages 177-178. You should ‘
have students complete the }
assessment individually. You :
can carrect and go through the |
answers with the class. The Answer
Key can be found on page 184.

]
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You can help students
reflect on and evaluate their

colflaboration by feminding ‘ vivalante Your Goliaberokion

themn of when they have
worked as a group, for
example, to brainstorm and
share experiences, to create a
mind map, to discuss problems
with buying products, etc.
This will help them provide
an honest and accurate
assessment of their attitude
in the unit. Students should
reflect on how well they
listened to and valued their
classmates’ ideas.

To be able to achieve this —

unit's Learning Outcomes, the
students need to understand
how to complain about a
product. You can help them
reflect on their role play, email,
and chart. They also need to
interpret the general meaning,
mam ideas, and details of
complaints. The final grades
can be for student use only or
¢an contribute to your grades.

B Self-assessment
-

0 help students evaluate their
progress, you €an encourage
them to logk through the work in
their Evidence Folder. This should
include the following: a mind
map, notes, a list of threats and
responses, role cards, and a chart.
You can encourage them to
compare the quality of their
work at the beginning and end
of the unit to see how they have
improved.,

- 104,

Final Evaluation ‘

4 With your product partner, decide which answers reflect the way you worked
together in steps 3-5. Then compiete the last two sentences.

Product Collaboration Checklist

Names: . and B \
Product: o ___ _Date: . 1
1. We finished cur product on time and we preduced good wark, Yes No
2. We encouraged each other and cooperated. Yes  No
3. We each shared, Istened to, and valued each other’s ideas. Yeg No

4, We were best at

5. Next time we can improve at

Fualanbe Yoar Peajens
+ Look at the work you have collected in your Evidence fFolder. Add any other work you |
want to include. Check your progress throughout the unit and answer the questions. ‘

1. Did you turn everything in?

2. Where did you see an improvement?

3, What do you need to work on? __

Fralaabs Your aokinycmeenls

+ Look at the Peer Evaluation Form and the Review Questionnaire. Read the Product |
Collaboration Checklist and evaluate yourself.
I=Verywell  2=Wel 1 = With difficulty

I cars isten to and analyze complants about
producis.

| can miterpret the general meaning, man deds,
and details of complaints.

i can make oral complaints.

+ Refiect un each learning cutcome and write a comment or suggestion in the
Reflection column.

Students should refiect on their
ability to complain about a
product. You can remind them

of the examples from the unit
(pages 94, 98, and 100). They
can also reflect on their role-play.
If they find this difficult, you can
ask students guiding questions,
such as How did the different
steps help you to do the role-play?
The grades they produce can be
compared with your grade for the
Product.




Monologue

Students can use the pictures
to identify where the people
are (in a classroom, outside).

Work in groups. Lock at the pictures and answer the questions.

a, \Where are the people s the paclures?
b. Whal di you think they are saying?

¢ Mow are the stuations similar or different?
d W en and whiere have you spoken nosimidar situations?

PO S N R

P

Guoor dHeaden poaes 133 Ve Expressimg Our Thoughts:

Dramatic Monelogues

Overview: Famous examples of monologues

PO I -S| A * "

The saciag myaeive of th's ueit iy

+ to improvise a short monologue on a topic of interest.

Tey oes 1 <L prau ol

+ analyze monoclogue genres.

4 plan a monologue.

+ present a monologue,

4 provide and respond to feedback.

FERT T PRI S S

As Bt <
Iderit fy plares and themes

Craate a marolague cnart fauowitig a
rncel 1o plan & nonofegue

Practize the monalanue anet <haetk
flupncy

4 Create andienor cord.,

INPTEVISE & mastulngue wsmg noraloy.e
chart and audience cares

About the Top

V] s of §E PP
Wb Fmoge e T L o

Subproducts

List of places ond
themics

A manolague chart

Notes on fluercy -

Avtienc ¢ardy

Peer avaluztion review p

This unit explores the theme of
monclogues. The word monologue
literally means "to speak alone.”
When one person dominates a
conversation or gives a speech

to an audience, it is a form of
monologue. Hawever, monologues
are also common in the theater
and movies. Shakespeare's
soliloquies are famous examptes,
where characters reveal their inner

| thoughts to the audience.

record what students know

about monologues when they are
discuissing the Before You Start...
questions. You can make a note of
students' fliency at this stage and
ask them how confident they are
about speaking for an extended
length of time. You will then have
a better idea of which students will
need mare support as you move
through the unit.

The situations are similar in
that the people are speaking
alone, but they differ in
purpose (presenting, or telling
a story). To explore students’
previous learning, you can use
the alternative images to these
pictures on the Class CD.

The students are building
towards being able to deliver a
monologue which they adapt
to different audiences in an
impovised game. You could ask
students how they feel about
this Product, and what they
beiieve they will need to do to
achieve it.

- Curricular Flexibility

The final Product for this unit 4
is an improvised monologue.
Subproducts include notes on ways
to be fluent and a Monotogue
Chart. They will also write and
practice giving a monologue and
create audience cards that will
provide the trigger for improvisation
or a change in style. If the
monologue is too challenging,
students can refer to their
Monologue Chart.

1

Unit 9



The pictures show people
giving monclogues in a class,
the theatre, and the office.
Students mark the last two
pictures. You might want to
ask what the students are
doing in each audio {playing an
improvisation game). You can
tell them that this is a model of
the final product that they are
working towards.

The audio is an intreduction to
the game so that the students
know how to play in the

final Product. They know the
audience from the audience
cards and they speak for one
minute.

A monologue is when

one person dominates a
conversation or gives a
speech to an audience. Itis
characterized by someone
speaking alone. The situation
and the audience change the
content and language of the
monoiogue. The rules of the
game illustrate this.

For step 1, students should
brainstorm as many themes
and places as possibie, This
will give them more choices
for situations and themes in
Activity 1.

e 106/ e

a Listen §° to the monalogues and mark ()

8 Listen again and mark () the theme and
audience of each monologue.

Monologue Theme 1 2
A bad day 7
A tietectva story v
Monologue Audience 1 K
An agdience af a play 7
Adned at work I's

C Work in pairs. Discuss the questions,

1. How do the people delivering the
monologue know vehat type of audience
they are addressing?

2. How long do they have 1o talk?

. Why arc they doing this actwty?
4. How would you feel doing the same
activity?

%3]

D Work with your partner, Discuss the
questions and make notes in your notebook.
1. What is a monoiogue?
2. What are the charactenstics of a monologue?
3. How does the situation affect it?
4. How does the audience affect 1t?
5. How does the language change?

Lt

the corresponding picture.

E With your partner, number the rules of
the game in order.
et taat e P et b hs by v,

Monologue Improvising Game,

2 Becide who goes fust

4 Gwve your moneiogue (o the chosen
Audence,

1 Prepare a monologue on a topic of

interest.
3 Select an audience card at tardym

)
-
S
*
.
.
.
-
.
.
.
+
.
.
.
.
.
.
.
.

ABLILIPE bbb e e

5 Stick o the Lime int

.
A e IS L e .

| Prodact Skep I

¥ Form & product group. Make a list of
possible themes for a monotogue. Use
ideas from the list for inspiration.

R

F

£: Think of the different places you might
I hear a monologue. Make 2 list,

m Keep your lists for step 2 of the product.

Resources

The Reader can be used by
students to learn more about
monologues. You could look at
the similarities and differences
between the different types of
monologues presented. You could
ask students to find examples of
famous monoclogues from movies
or speeches. Finally, students can
think of times when they have
given a menologue in their own
language. The Reader Answer Key
can be found on page 185

120, Unit9
f e

Self-assessment

Have students think about how
well they identified different
situations in a monologue. This

is important because students
will play their own monclogue
game at the end of the unit and
select their own situations and
purposes. Students should find as

possible as they go through the
unit.

many examples of monologues as




G In the monologues in Track 19, Jane is from the UK and Mike is from the US. (s
Waork with your partner and discuss how you can tell the difference.

4 Listen again angd complete the table with the different UK and US vocabulary

that have the same meaning.

slewalk * apartiment  pants » sneakers’
vacation » pathroom » movie « store

Definition

n & place where people sell Pangs

fi Clothes you woat on your legs

£ casual sperts shoes

R TV .

i nne spent away from home relaung

o

fi the space on the street where people vealk
7 naroomwith asink ard a tosot

& r moving mages that tedl g story

H With your partner, read an excerpt from gl

the US menoclogue and decide how i
would change in UK English.

"The man was there on the sidewalk. He
was standing on the corner, next to the
movie theater He wore a long overcoat
with pants and old, dirty sneakers. His eyes
were fixed on the second-floor apartment
across the strieet 1t was ahove the store He
knew sormeone was in there Suddenly, he
saw a shadow move across the bathroem
window. That was his sign He slowly
wa'ked to the door”

4 Take turns reading the excerpi using US
and UK words.

Lariguage Knowledge

The UK/US differences seen here
are some of the more common
instances. However, it will be useful
to point out that there are many
more words that are different in
each country. You could advise
students to make a note of these
when they appear and keep a UK/
US glossary. You can stress that in
exams it is important to recognize
both forms but enly to use one
form or the other when writing
and speaking.

. n a place where people live, usually with one tloor

© important one because in addition

Students may know some or all
of these words but they might
not be aware which are used
in the US and which in the UK.
You can point out the US and
UK vocabulary they use to help
them know where Jane and
Mike come from.

us LK
STORE SHOP
APARTMENT FLAT
PANTS TROUSERS
SNEAKERS TRAINERS
VACATION HOLIDAY
SIDEWALK PAVEMENT
BATHROOM TOILET .
MDVIE FILM

Work with your partner. Think about the
kind of day you had yesterday and describe
it to your partner using UK or U5 English.

Yesterday, | saw a great film L

SRRl

07 oy

After completing the table, you
can explain that native speakers
will only use the US or the UK
version, although they will
understand both. One version
is not better than another.

You should emphasize that it

is better to use one form or
the other, but not mix them
up. You could hold a follow-up
conversation about Spanish
and ask if they know of any
differences in Spanish around
the world.

Ongoing Evaluation ‘

The first step of the FProduct is an

to laying the foundation for later
stages, it also checks that students
understand the variety of situations
and purposes monologues are
used for. Therefore, it might be
useful to monitor students as they
make decisions. You might want
to question the choice of any
theme that would nct work for a
particular situation.
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Before they read, you can help
students make predictions by
asking them what they can see
in the pictures and what the
people are doing or talking
about.

Students could point to specific
examples in each monologue
that help match the
monologues to the definitions.
For example: The front of the
prince's castie. (Expositional)
Well, 1 must say, Algernon,
that I think... (Conversational) /
descended the steps of this fire
escape. (Solloquy) See Learning
to Learn below.

-

ey

About the Topfc

Monologues can take many
ditferent forms. Soliloguies could
be tragic or comic depending on
the play, but they all involve the
speaker sharing his or her thoughts
with the audience and not with
the other characters. Similarly,
monclogues can be used in this
way in movies, where technigues
such as voiceovers can show a
character's thoughts, set the scene,
or move the storyline forward.

8 shop where pertume is sold The window s filled with pieces
. of colored glass, tiny transparent bottles n debcate colors, ke

(hddbd b vaws

gs of

on: | descended the steps of th fire escape for 2 last time and
fiowed, from then on, in my father's footsteps, atternpling to
nct in motion what was iost in space .. would have siopped,
but 1was pursued by something . | pass the lighted window of

bits of a shattered rainbow Then all at once my sister touches
‘ry shoulder. T turn around and ook 1nto her eyes, Oh, Laura,

ura, | tried 1o leave you behind me, but | am more faithful than |
Untended tobe

Phe Glass Memagene by Teonesser Willame 5
g Y H

Beauty and the Beast

ACT ONF Scene 1
The front of the prince’s castle. Large waoden door and balcony.
PRINCE appears on halcony,
Narrator: Once upen a time, in the middle of France, a el prince
fived in a castie full of beautiful things. But this prince was not happy.
In fact, he was a cruet man who took money from his peaple.
{OLD WOMAN appears and waiks (o door of castie.} One mght, there
was a ternble storm,

3w sdapted rorm the sadhenaliary e by Labelle Sazanne Barhot da Vilencuve *T10
=

PR ¥ CTTR e 3

4

e
3
Lagv Bracknr: Well, Emust say, Algernon, that | think it » high time
that Mr Bunbury made up his rind whether he was going 1o live
or die This shilly-shallying with the question 15 absurd Nor do | in
any way approve of the modern sympathy with invabids 1 conairder
it i Hiness of any kind is hardly & thing to be encouraged in
others. Health is the primary duty of Iite. | am ahways telling that 1o
your poor uncie, but he never seems to take much
asany i o»oc o0 n s aifment goes. Well, Algernon, of course
if you are obliged to be besde the bedside of M Bunbury, | have
nothing more to say

as far

T nperfance of Beeng Earres! by Teua Wise

- 108

" Resources

_ Learning to Le
When students

arn

There are many websites dedicated read the

to discussing different types of
monologues and their purposes.
The reference htips:/imwww,
litcharts.com/literary-devices-and-
terms/soliloquy gives a detailed
account of how soliloguies are
used, with plenty of examples both |
from Shakespeare and other, more
modern authors. You can suggest
to students that they visit this site
to learn more about the topic.

e

122 Unit9
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| necessary to read, or know, every

i phrases, or punctuation that tell

fragments, you can draw attention
to the skill of scanning. Students |
should aiready be familiar with this i
technigue. You can emphasize that
to be able to match the fragments
1o the definitions, it is not

word in the texts. It is useful to
have students lock for the words,

them what type of monologue it is
{see Activity B).



l B With your partner, analyze the main ideas
of each fragment. identify why the people

are speaking.

»

fragments.

___An expositienal monologue describes the

place and the people in the scene.

A conversational monologue gives the
speaker’s pomt of view on a topic to

ancther character.

characters can Rear

of each monologue and answer the
questions.

1. Which menologue uses collequial or
conversational language?

express persona! feelings?

Match the monoclogue types with the

A solitoguy reveals the speaker's inner
thoughts to the audience. No other

? € with your partner, anatyze the features
2. Which ones use the first person singular?

3. Which ones address the audience directly?
4. In which monelogues does the speaker

E With your partner, complete the
monologue chart below for the fragments
you liked best.

4 Work in groups. Share your monologue
chart with another pair that chose the
same monologue.

Monologue Chart

The people in each monologue
are speaking for different
reasons, and the reasons match
the type of monologue they
are giving. Tom is explaining

his inner feelings for his sister
(soliloquy), the narrator is
explaining the setting of the
story {expositional), and Lady
Bracknell is explaining her point
of view (conversational).

Type of
monologue
Topic
Purpose {why?)
Genre/Tone ramatic, funny, ete}

The answers are:
1. Monologue 2
2. Monologues 1 and 3
3. Monologues 1 and 2
4. Monologues 1 and 3

monologue best fits the fragments.
1. Dramatic (serious :deas and themes)
2. Comic tfunny tone and ideas)

3. Intenior {inner thoughts)

) comfliterary dewies and-terarnialloguy

ﬂa Find more soliloquies online on wawwy itcharts

@ D with your partner, decide which genre of

Product Step 2

14 Work with your product group. Have
each member choose a different place
and theme from step 1 to write a
monologue about.

IS Complete a monologue chart for your
monologue and compare them in your
group.

Keep your Monologue Chart for step 3 of the
preduct.

/DJ_ I O e e T A R LA P
ol Mo pocres M1

Ut

:309 h

You can support the students
to see that the group members
have each understood the
monologue they analyzed and
can compare them with the
others. Students may need help
with the purpose {in 1 to reveal
inner thoughts of Tom, in 2 to
set the scene, in 3 to complain).
Students can point to specific
examples of language in their
monologues.

* Ongoing Evaluation

The students make notes for the
Product based on what they have
learned about different genres

of monologue and how they can
apply the features to the theme
and situation they chose. As this
will form the basis of the rest of
their Product, you might consider
evaluating their understanding at
this stage. If students are planning
a monologue genre or theme that
does nat fit their situation, it is

Curricular Flexibility

Students may find it difficult

to identify the different
elements of the monologues.

In particular, distinguishing
between type and genre may be
chailenging. Type is the functicn
of the monologue. Genre is the
style. You can have dramatic
conversational monoclogues or
comic conversational monologues.
Interior monoclogues cannot be
conversational.

better to highiight it now.
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Students should have the
opportunity to guess what
the story is and say what is
happening in each picture
before listening to the
monologue. You can also
ask them what storyboards
are used for. (A sequence of
pictures that previsualizes a
movie or animation.)

Students should be able to
identify this monologue as
Monologue 2 on page 108.
They should know that this is
an expaositional monologue.
You can elicit the features of
this monologue from them—
it explains the place and the
people in a scene. It makes the
listener want to know what
happens next because the
prince is cursed and we want
to know how the curse lifts.

This expositional monologue
describes the beginning of
Beauty and the Beast. The
students should be familiar
with the end of the story but
you fmay want to review the
events with them.

- 11@/

B Work with a partner. Based on your
knowledge of the types of monologues,
discuss what type you think this is. Make
sure to explain your ressons.

4+ Work in pairs. Discuss how the manologue
makes listeners want to know what
happens next. Give reasons.

It uses drarmatic larguage to
make 11 more interestng
~N

It describes characters
In a magical setting.

Curricular Flexibility _

The monologue students listen

to on this page is relatively easy
to understand. You could give
groups or stronger students

the opportunity to write similar
expositional monologues that set
the scene for other well-known
stories. You can tell them to write

out loud and have the other
students guess the story.

them as if they were voiceovers for
movies. They could read examples

@ < Work in pairs. Discuss the guestions.

1. Does this expositional monologue describe
the begirning or the end of this popular
fary tale?

2. How daes this fairy fale end?

« Work in groups. Share your ideas for the
end of this fairy tate and improvise telling
an expositional monoclogue.

4+ Work in your group. Think of another
reason to use this type of monologue.

1!‘ {ock for examgples of movie monaologues oniine
on wwest e orgbotooeches ntn

. Resources . -

The webpage referenced on
page 110 contains hundreds of
examples of movie monoclogues.
Some of these are inspiring,
some funny, and scrme moving.
Very often it is necessary to hear
a monologue in the context of
the rest of the movie in order to

forward. However, many can be
read or watched as stand-alone
pieces. You may want tQ choose
one or two for class.

*

‘;12 ;
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You could ask students what
they remember about Beauty
and the Beast before they
read the script. You may also
direct students to the Glossary
to check the meaning of

One night, there was a tersible storne Suddenly, there wis 2 knock on the castle door. any words they don’t know.
When the prince unsweted, he saw it old wonman. She wanted to shelter frem the storm Students will by now be
and offered the prince a rose us a gift. ; familiar with this kind of chart
and you can check that they
have organized their notes in
the correct sections as a class.

D Analyze the monofogue and make notes in the chart. o

s e

W ‘ T
Once upon & tinwe. in the middle of France, @ hundsome prince lived in a castle full
of beautiful things. But this prince was not happy. In fact. he was a cruel man who took

money from his people.

However, the prince did not like the ofd wonray's appearance, so he toid her o go
away. At this moment. the ofd woman changed inte a beautiful cichantioss,

The primce was very sosty, but it was (oo late. The enchanlress knew he was a cruel
and sclfish man who only cared about appearances and money. As a punishment, she
turned the prince info @ w08 oy beast.

She also put a spell on the castle snd all who lived there. That spell stiff exists ioday...

Expositional monologue @ l
Setting THE MIDDLE OF FRANCE, A CASTLE |
Background |
information Characters THE PRINCE, THE OLD WOMAN/ENCHANTRESS ! )
Events THL PRINCE GETS TURNED INTO A BEAST. THE The sections (Background
ENCHANTRESS PUT A SPELL ON THE CASTLE. | ."nformation, Setting,
Situation now THE SPELL STiLL EXISTS TODAY. ! Characters, Events) are the

main elements that the
narrator needs to explain.
Situation now sets up how the
story continues.

@ £ Work with your partner. Identify which
popular fairy tale is represented in the
picture, Use the chart to identify what
efements would be described in an
expositional monalogue for this fairy tale.

+ Work with your partner and improvise an
expositionai monologue introducing the
fairy tale.

Once upon a time, there was o beautiful
princess and a very wicked gueen.
N

! The picture is of the seven

|  dwarves with Snow White.
Again, this should be a famiiliar
| story for the students, so they
will be able to improvise a
monologue.

Lits M sy

Curricular Flexibility  Ongoing Evaluation

The students are improvising an This is a good oppertunity to provide
expositional monologue from a students with feedback and let them
very familiar story. This has two know what they need to improve. In
effects: First, by improvising at this the final Product, the students will
early stage, students will feel more be assessed on the organization of
comfortable in their final product. their monologue, their fluency, and
Second, they get experience their consideration of their audience.
4 improvising a story that they will It could be useful to remind students
be confident explaining. the rules of the game {1 minute,
' adapting monologue to audience,
fluency) sd that they can practice
now,

[

o
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You might like to write
Fluency on the board and elicit
what it means. The typical
meaning is the ability to
express ideas easily. The fillers
and punctuation might lead
students to think this text is
not fluent. It does not matter
at this stage; you can ask the
same guestion again after they
have heard the monologue.
The answers to the other
questions will vary.

@ A Work in pairs and discuss the questions.

1. What does it mean to be fluent ina
language?

2. What 15 more important: fluency or accuracy?

3. What advice would you give to someonc
who was Just starting to speak English?

B With your partner, read the monologue
and discuss whether you think it is good
advice.

Fiuency? | think .. ! sometimes think it is
difficult to speak fluently. You know . .
speakirg quickly without pausing or

It's a good idea to have
students call out the first tip
and you write it on the board
using the imperative: Practice in
front of the mirror. In this way,
students will know what to do
for the rest of the tips.

stopping all the time. But .. err. good
speakers.. good speakers . well, they

get ther message across smoothly. |
sometimes - you won't believe this - |
sometimes practice Spanish mn front of

the murrgr, It helps make... it helps me feel
more confident My last Spanish teacher
gave mesome gued i What was (t7
Oh yes.. speak Spanish whenever you get
the chance. lwouldn't... | mean, | couldn't
speak Spanish at all thiee years ago Now
people say I'm quite fluent. Anyway., 1
you dre learrung English, remember to be
clear. , very clear .. about what you want
1o communicate and don't werry sbout

Students can now reflect

on other ways {apart from
fluency} that they can improve
their English. The dialogue

suggests using cognates, or d
words similar in English and

Spanish. This is an opportunity

to suggest useful study -t e
technigues. ’

mistakes Then you will sound more natural

€ With your partner, make notes on the

four tips mentioned in the monologue for
speaking fluently.

-

+ PRACTICE N FRONT OF THE

MIRROR.

2. SPEAX THE LANGUAGE WHENEVER YOU
GEY THE CHANCE.

3. BE VERY CLEAR ABOUT WHAT YOU
WANTF TO COMMUNICATE.

4. DON'T WORRY_ABOUT MISTAKES. _ _

@ D With your partner, imagine you are going

1o give 2 monologue to offer advice to
new spaakers of English. Discuss what
other advice you would include.

Language Knowledge

You can expand on the point

of this class by holding a short
discussion on fluency versus
accuracy. It's good to rémind
students that both are important,
but that the first priority is effective
commuinication. To communicate
effectively, speakers need to show
some level of fluency. Students
should understand that all of the
technigues used in this class can
help achieve that goal.

Curricular Flexibifity

If the expositional monologue for
the fairy tale was not challenging
enough for some students, then
instead of imagining a menologue
giving students advice, you can ask
students to deliver a monologue.
While this will be chaltenging
because it is improvised, you

can provide scaffolding by
brainstorming different advice

for their monclogues befare they
begin.

- g

-126)  Unit9

“I think we should tell them to
notice the words that are similar in
English and Spanish.”




]

9

»

Listen §'} to & part of the monologue

on page ¥12 and mark the parts of the

sentence where the speaker pauses.

1. [think | sametimes think € s difficult to
ek Huently

2. Yo krow spraky gurkly without
pausny o stappeg Al the tme

3. But guod spedkers good speakets well,
thoy et their essane acrass smoothly

Work in pairs. Discuss why the speaker
pauses and how it affects commeunication.

Now listen £°; to two examples from the
monologue and discuss with your partner

which words have more emphasis and why.

1. My last Sparrsi teacher geve me some
good arvies Whal was 't Onves.
spoak Shan-s whoencver you got the
chane

2. Dyworddr’s o baeas Loouldet spoak
Spanish ot Al e vears ago

H Work in groups. Discuss different
technigues for being fluent and make a
checklist of ways to check your fluency
during a monoicgue.

=
€
E
€3
v
€3
en -
iy
)
% B
€ A
€
€

Lo wards fihe oo ano well
when you die thinkng o

A

Now listen | 1. ihw complete monologue
and discuss the guostions with your partner.

1. I the tore of the moncologue conversationa’

ot dramatn ?

2. Yebat 1s the function of words like err
and welf?

3. Heww fluent s the menologue”
VRt conild the speaker dnta br more
fluent?

®y

Work thh your pmduct group. Take
out your monologue chart from step 2.
Practice your monologue and ask your
group members to use the checklist to
maonitor your fiuency.

Provide teedback to your group members
on the fluency of their monologues.

Make notes on ways you could
improve your meonologue in the final
presentation,

Keep your notes for step 5 of the product

You might consider letting
students mark the pauses
before listening, using the
transcript on page 112. Then
they can listen and check

their answers. When they

have done this, you can ask
guestions: Do the pauses affect
communication? (No.) Why

do we pause when we speak?
(Because we are thinking about
what to say next.)

Students may find it difficult
to think of ideas for the
checklist. Things to check for
fluency include repetition, use
of pauses put not stops, and
arganization of thoughts.

You can employ a similar
technique for this activity by
allowing students to make
educated guesses about which
words will be emphasized
before listening to check.

The monologue is
conversational. The function

of words like err and well is 1o
allow the speaker time to think.
The monclogue is fluent
despite it containing hesitation.
To be more fluent, the speaker
could avoid repeating ideas.

When practicing their monologues,

students can make agjustments |
i wherever and whenever it 1s i
' necessary. Some students will

. on page 8 10 assess themselves
- and each other on their speaking

2

. be more fluent than others so \

i they will need varying degrees

of support. You can suggest that
students make their monologues

i shorter and encourage them to
change their scripts and read from
1 them. Stronger students can make

improvisations or chan
@\1 more imp ti ges to

1 content
éﬂ - - =

|
}L
\

The students can use the Rubric

skills. You can tell them to focus on
the pronunciation section of the
rubric. Students can compare their
speaking abilities to earlier units
and assess their progress. You can
remind them that both fluency and
accuracy are important, but in this
lesson the focus is on fluency.

'+ Ongoing Evaluation

It's a good idea to monitor
students as they are practicing
their monologues in groups. You
can provide on-the-spot feedback
regarding their fluency and use
of the techniques recognized

and analyzed in class. You can
also evaluate how students' oral
confidence develops as they
practice thetr monologues.

Unit9 127



It's a good idea to go through

this rubric with students. : : .
@ A Work in groups. Look at the rubric and answer the questions.

Alternatively, you could divide
he cl . f 1. Does it include all of the aspects of manologues you have studied?

the class .|nto groups to focus 2. What do you think 15 missing?

on and discuss each area, and

then share ideas. You can ask Monologue rubrig Exceflent (3) Good (2) Needs work (1}

ek Th d Top addressed in Mestly clear strircture

SIUdentS What thE nj|s§|ng Or Z:::!:Son detail with very clear and main points of topic i!nd@ar grlgdlv?[‘!m ‘:_][

category of the rubric is 9 organization addresed opic arg lack of purpose

(aUd'ence)- E;irii;lri'z:r}t’em Gund range of Inapprupiate or
Language commumcm:‘m ) with vocabiulary and etfective Incohersat lanogdage,

P COMMuUNIEatIoT Ittle vocalwary range

dapprophadte filjers

Wide range ot emphasis

1 ~
Pauses and Emphasis .nd effective use of Some emphasis and one  Little emphasis and po

palises oF two patses e of panses
Adapt Monologue
to Audience

Yog can draw attention to B Listen g% to a monologue told in two ‘ D Listen to the two monologues again and
which t)'pe Of_ mono'pgue was . different ways. Match the monologues to grade them out of 10 for each category.
used with which audience and the audience cards.
ask if the style was appropriate. — Monologue theme 1 2
Guide them into focusing on “3 Monologue: Dramatic narration et o rtamzaton
appropriateness of audience Audience: People watching 4 play Lanatiage
when they com p|ete the rubric. Tip: Remember to emphasize more Pauses and emphasts

- Important words Audience

Prodact $tap 4

(ZJ . 1] Work in your product group. Brainstorm
£ different possible audiences for each
member's monologue.

Monologue: Conversational
Audience: Friend
Tip: Remomber 1o use words hke err

and well when you are thirking ¥ Create audience cards like the examples

| in activity B that each group member can
use to improvise a monclogue adapted
to that audience.

You could brainstorm ideas for
different monologue types and

audiences with the class. You € Work in pairs. Complete the last section

could draw a two-column table of the rubric in activity A with proper Keep your audience cards for step 5 of the
. descriptions in every column for a speaker product,

on the board for students to adapt a monologue to their audience.

ideas. Students can then
choose from these ideas for na
their audience cards. o T

Language Knowledge . Ongoing Evaluation
T

Ut &

While the majority of this unit he audience cards are a key
has focused on organization and component for the final stage
fluency, this could be a good of the Product, which the
time to review the importance of improvisation depends on. It would
language in their monologues. be good to evaluate the students'
You can draw attention to the cards to ensure their monologue
language section in the rubric and types and audiences make sense,
talk about aspects of the language and that giving a short monologue
that are important for their topics. is achievable. You can encourage
Do you have a good range of students to make adjustments to
vocabulary? Is your monologue in their cards and think about how
the past, present or future? etc. they could apply them to their
monalogues.
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- Profinct Step H

Depending on the size of the
class, students may be able to
improvise their monologues
first for their Product group

F: with your product group, take out your audience cards from your Evidence @
Folder, shuffle them, and put them facedown i a pile.

1] Use this evaluation form to assess your performance and that of your group.

P8 Take out your monologue charts, Set a time limit for each group mermber.
¥ Consider the ideas in your notes on how to improve your monologue.

LY Take turns selecting an audience card and improvising a2 monologue adapted
R to that audience.

Sert® gRoope bou sl nar v ep e .

with Yes, Sametimes, or No.

Attribputos Rumes

Fluenyy Used fluency technigues

Languige Told # mernorable rronulogue
# ;

AN Lo Oeansed content o an sppropate chart

Aucieonge  Adapted the monoluyue to the dudience

N 2. \VWhat did you do well? _
f 3. What do you need to improve?

% Discuss your answers to the guestionnaire with your group. Give each other
@ feedback on how to improve your performance.

'
Rl

Self-assessment

Rubric

Students can use the rubric on
page 114 to reflect on their

- performances with their group and
give themselves a grade. They have
already assessed their participation
and monitored what they included
in their monclogues in the Seff/

Peer Evaluation Form, so here they
should focus more on the overall

You can use the Rubric in
the Evaluation Tools section
{pages 186-195) or a similar
one to evaluate the students’

the following:
¢ Theme and Organization

[}
| effectiveness of the monologue. . éf;%gi?:j Tone
' You can monitor to make sure that e Audience

. groups agree an the grades they
give each other.

« Write the names of your group members in the table. Evaluate your presentation

& Work with your group. Write a brief review of the performance of each group
& member. Compare your assessments with each other,
: [ 1. What differences are there?

e

Final Evaluation Instrument:

presentations.You need to evaluate

and then for the class. You will
need enough time to evaluate
the mono'ogues using the
Rubric. As students listen to the
manologues, they should note
the strong points or things that
need work to use later for the
SelffPeer Evaluation Form.

It's a good idea to remind
students of all the subproduct
steps before completing the
SelffPeer Evaluation Form. They
can think about the content

of their monologues, the
organization, and the fluency
techniques they used.

15—

You should once again remind
students to think about their

., performance throughout

" the whole unit and how that
affected the final performance.
They shou!d be constructive
and positive in their feedback
towards each other.

You can photocopy Assessment 9
on pages 179-180. You should
have students complete the
assessment individually. You

can correct and go through the
answers with the class. The Answer
Key can be found on page 184.




If you remind students of their
collaborative work, you can
help them provide honest

and accurate assessment

of their attitude in the unit.
Examples of ccllaborative
work in this unit include
brainstorming situations and
themes for a monologue,
practicing the monologue with
fillers and emphasis, creating
audience cards, and playing a
monologue game.

To achieve this unit's Learning
QOutcomes, the students

need to analyze different
monologues in order to plan
and present monologues
themseives. Students should
refer to the Self-Check boxes

in the unit and their evaluation
of an improvised monologue in
the final Product. The grades in
this section can be for students
only or your grades as well.

T

‘Self-assessment

To help students with the Seff-
assessment, you should encourage
them to consider the attitudes
they showed during the unit and
the work they contributed to the
Evidence Folder. The work in the
Evidence Folder should include

the following: notes on themes,
notes on fluency, notes on genre
and topic, a Monologue Chart,
feedback after a presentation, and
audience cards.

aom 130, Unitd
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« With your product group, decide which answers reflect the way you worked
together. Then complete sentences 4 and 5.

Product Collaboration Checklist

Teams:

Product. Date:

1. We prepared each step and we produced good work. Yey No
2. We pad attention ta cach other and waited for our turn, Yes No
3. We gave eacn other constructive feedback and helped each other, Yes  No

4. lhe best part of our work was

5. Next time, we can 1mprove at

.
- Look at the wark you have collected in your Evidence Foider Add any other

waork you want to include. Check your progress throughout the unit and
answar the questions.

B s by e Ko, . K%, . <,
T O B A T

—_

. Didyou tuim everythingin?

N

. Where did you see an mprovenient?

Ll

. What do you reed to work on/

b Weary Ten e b

- Read the learning outcomes and evaluate yourself,
3 = Very well 2 = Well 1= With difficulty

Lomiming Dutcenie s Gr i Beflocton

| can andlyse monolage genres
| can plan a monologue

| can prosent o menolegue

| tan prowde and respond to feedback

+ Reflect on each learning outcome and write & comment or suggestion in the
Reflection column,

116 e

Final E"\fa[uatidﬁiﬂ ‘

Students should reflect on how
they revised, ptanned, and
presented monologues. You can
remind them of the examples from
the unit {pages 106, 108, 109,
110, 111, 112, 113, and 114) and
those in the Reader. They should
also reflect on the different forms
of moneclogue and their purpose.
Students can use the feedback
they gave and received in the final
Product, and compare their grades
- with your grade for the Product.

N — L.




[$155 CETRTIS WOT I ANETL A .

Work in groups. Look and describe the pictures.

Answer the guestions,

a. What do these inventions all have 1 common?

b. What 15 therr purpose?
€. How do they wark?

Loefetedred W nMhoyg

Quest Reader 2, pages 117 128 §7F Up, Up, and Away!
Overview: A historical account of the men who invented

the hot-air balloon

AGetiers L oded Baane oo Boavlve « ek

The sodiil practice of this unst

4 to paraphrase information to explain how a machine works.

To do this, you will

4 select and analyze materiats.

4 read and understand information.
& write information.

+ edit texts.

Prinict S

Atrvibies

Analyze marhines or devices and choose
one to reasearch,

Choose & machine or a dewee from your
Iist and create 2 fact flo

Think about how your niachine or device
3 works and Illushiats the process

Desonbe the process of the machine or

4

dewice you chowe

Cipate and edit aninfographie using your
5 flustrations and the indox cards

txplam how the machine or device you
crose works using the infagraphic as

Subiprotducts

Information about 4

The pictures show a satellite
navigation device (Sat Nav),

a gyroscoater or hoverboard,
and a game cansole. Sat Navs
tell you how to get somewhere
by using a GPS system that
calculates your position by
using information from three
or more satellites. Gyroscooters
are used to travel. You tilt your
body forward and the board
advances. Game consoles

are used for entertainment

and work by using highly
specialized computers which
react to buttons and physical
movements. To explore
students' previous learning, you
can use the alternative images
to these pictures on the

(lass CD.

machine or device

fact file- of A mach:ne or
device

Irnages that show how
d maching 2 device
WOrks

Cards with descption
of 4 process

Infographi descrileng
how a maching o
dewice works

Per roview

About the Topic

This unit explores how different ‘
machines work. Simple machines, |
such as the wheel and axie and }
the lever were put together to !
create compound machines, i
such as the bicycle. Today, we
have all types of machines, even
d robots. This website explains the
history of technology: https:// ‘
| www.pastemagazine.com/ |
articles/2014/06/infographic- ‘
\

shows-the-history-of-our-
technology-ge.htmi.

The Before You Start section gets
students to identify different types
of machines and discuss what
they are used for and how they
work. You may consider having
students write down the ideas

! they discuss to use in step 1 of the
Product. Questions b and c allow
you to evaluate students’ use of

things work. Yot can identify what
students already know and make a
note of common errors.

the passive voice to talk about how

To help students understand
the final Product, you can
explain that an infographic uses
images and text to present
complex information in clear
and concise way. You can get
students to think about how
the fact files, images, and
descriptions of a process will be
used in the final product.

- Curricular Flexibifity

The Product for this unit is an
infographic. The main supporting
subproducts are a fact file, images,
and a description of a process.
You may group students according
to their interests, so they agree on
a machine to create an infographic
for. Alternatively, you may want to
group students according to their
learning preference so they can
assist one another in the Product.

L

Unit 10

13



Activity A provides a model

of an infographic of drones.
Students may think the pictures
are important because they
attract the reader’s attention,
or that the text is important
because it gives specific details
about drones. These types

of informative posters are
found on the internet and in
magazines.

3

% %

the operatio

@ A Work in pairs. Look at the poster and answer the questions.

1. What type of text s n?

2. What do you think is more important
3. Where can you find this type of text?
4, What s 1ts purpase?

5. What do you think the text 15 sbout?

DIHONIES

A quadcopter drone is a simple .-+ !

You may consider getting
students to work in pairs or
small groups to make notes of
what they already know about
drones and what information
they think they will find out

in the text. Some students
may even own a drone and
can explain more about them.
Students can predict what they
think drones will be used for in
the future.

: About the Topic '

An infographic is a visual
representation of information that
uses elements such as images,
texts, charts, and processes.
Infographics present complex
information quickly and clearly. If
you want to find more infographics
that describe how machines
work, there are many internet
sites with a wealth of resources,
such as https:/thenextweb.com/
dd/2013/10/16/10-ways-use-
infographics/.

vehicle that is cantroiled remotely from

the picturcs or the toar?

Flight controller
and battery

the ground. They come in different
sizes, shapes, and functions. These
functions can be something as simple as
ta take a picture or as complicated as

A moter under
each propelier

military operations or weather analysis.

ESC: Etectronic
Speed Controller

The signal is receved
by the flight controfler
and it sends .0 o
to the appropriate ESC.

Each moter has an ESC.
When the ESC receives
its commands, it changes
the speed of the motor.

Each motor moves its
worresponding propeller.
The drone is moved by the
propeliers.

When the drone is activated,

- the propellers turn and push
the air down. As a reaction,
the drone is pushed up.

Tg avoid the drone spinning
cut of cantrol, two propeliers
turn clockwise, and two turn
counterciockwise,

To move the drone ~, - -, the speed
of the back propellers 1s increased. To
move the drone to the right, the speed
of the propeflers on the left is increased.

Curricular Flexibility

Depending on your students’
learning preferences and abilities,
you may consider dividing the
reading into segments and assign
one student in each group to read
and summarize the information
they learned. Alternatively, you
could write the sections in the text
on different strips of paper and
have students wark in groups to
order the information into three
groups: How Drones Work, Parts
of a Drone, and What Drones Are.




. Students can deduce the
. meaning of the words from

g Work in pairs. Deduce the meaning of the E Work in groups. Discuss what you know : .
'n par Y "9 aroup Y | the context of the poster. It is

words in the box by using the information about drones. Use the guestions as a ;
from the poster. Discuss your ideas with guide. a good idea to get students
your partner. 1. Have you ever seen sumgone wsing a i to write their own definitions
flight controller » battery « ESC drane? . : and then compare them to the
propeller « rado contralier o antenna 2. What do you think drones are used for ' definitions in the Gfossary,
apart from the uses mentioned? N
‘ S ¥ 3. Where do you think 1t 1s good to use a i

drone and where do you think it 1s bad?

4. Do you think drones are useful? Why or
’ ’ why not?

discuss the questions. 5. Which reachines do you think are useful to

1. Who 15 the intended audience of the soclety?
paster? How can you tell?

2. Wiy do you think theie are pictures on the ~ # 1 your group, agree on the most
paster? Whal would happen if there ws interesting machine and the most usetul
Ut text? machine from the ones mentioned in

3. Which piciure in the poster is the biggent? question number 5. Write down the
Wiy? Where 15 1t? What do you think i3 the machines you decide on.
reason for this? . Protect 8tep -

4. What do you think 1s the purpose of the

1@ Form a product group with people from
red arrowes and of the blue arrows?

[ different graups from activity E. Share
i3 the machines you decided on in your

|
@ C With your partner, analyze the poster and
] previous group with your new group.

D With your partner, discuss and agree on a
list of characteristics an infographic should
have. Use the infographic on page 118 to
give examples. Share your list with the class. i machines to research and then make an

B infographic for it. The audience of the poster

.

L ~isteens or adults because
E Research your machine for step 2. younger audiences WOUId
' 4 Use the Seff-Check to evaluate your bably h il .
participation in activity D. g T e pro ably have i ustratiorjs
| T e iy . instead of photos. The pictures
‘ _‘g@ TR [TIRTRN ono ©llustrate the information and
Analyze an infographic attract the reader’s attention.
‘ [ determned the purpose and - The biggest picture is the drone
| ntended dudience to aliow space for labels. The
‘[ L1 evaluated textual organization red arrows indicate a process
| ] L
| E_Jlanalyzed Lhe use of graphi and the biue arrows indicate
| materals
movement.
TR AR k- B~

Self-assessment : Ongoing Evaluation

You might let students completethe ' Students make a mind map for
Seff-assessrment, and reflect onthe different machines or devices and
answers they gave to the questions their uses. When evaluating their
in activity A on page 118 and work, it is a good idea to make
activity D here. You can ask them sure they have included a variety
to look through the notes about of machines and have described
the characteristics of an infographic ! their uses. You can record student
in their Evidence Folder. Students examples of the passive voice $0
can work in pairs to discuss how it is possible to see how students
infographics may change depending progress through the unit.

on the intended audience.

Unit 10 (133 gy
S



Before students read the text,
you can have them work in
pairs or small groups, and
discuss how they think each
of the objects in the pictures
work. Then, as they read,
students can check their ideas
and say if they were right or
wrong. Students should pay
attention to the words in green
and work out the meaning
from context.

You can encourage students
to talk about simple machines
that are easy to describe. You
can record examples of their
use of the passive voice to
identify what errors students
make in order to suggest
specific practice tasks to help
them improve and to see how
they progress through the unit.

-

Match the descriptions to the imagoes.

e} B Read the descriptions of how different machines or devices work.

The object is pulled down very fast by gravity.
When this invention opens, the air - the
force of grawity and the obuect falls siowly

2 ) Theboat's* -
fan Theboatis '~ : by the force that escapes
through the sides That &5 when 1t starts floating.

skert 5 filted with air from a big

v e

Jumping stilts

The force of your weight is . & energy In
the - of this invention. As the crergy is
released guickly, you can go higher,

+ Work in pairs and discuss how the machines or devices work.

1. What creates the energy used by the jumping stilts?

2. Wiere 1s this encigy stored?

3, Wiat 15 the rolationship between your weight and this energy?
4. Whnat i5 the relationshg between this energy and the spnng?
5. What language 15 used to descrhe these two different relationships?

B With your partner, read the text and take
notes on how cell phones work. Then close
your books and expiain to your partner
how they work using your own words.

How do cell phones work?

Uull phones canvert peopie’s vowes into an electncal
signal when they make a prione cad Thut electneal
sinal is transmitted us radio waves and then
converted intn sound aa-an by the other phone
mvalverd Compact antennas el phones send a

~signathin g short ranae Ce phone nelworks enoble

\

L

preap’e otk no muiler bow lurthey

are iryn euch other
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Language Knowlhéidge

tn activity D, students should identify
the features of the passive voice.
The passive voice is used when

the focus of the sentence is on the
action, rather than the person or
object that performs the action.
Common errors made by students
are omitting the auxiliary verb in
passive sentences, for example, "It
(is) made in Germany" and using the
base form of the verb instead of the
past participle, “It is use as energy.”
Students should refer to a list of
regular and irregular verbs,

gee 134 Unit 10

Curricular Flexibility

Some students will find the
concept of the passive voice

easier to understand than others.
You can support learners visually
by drawing a spring that is
compressed (staring energy) and
another that is extended {releasing
energy). Picture A shows that
energy is stored in the spring.
Picture B shows that energy is
released. In both cases, the energy
is not performing the action. The
energy is receiving the action.

|
t
|

L.

@ ¢ with your partner, choose & machine and

describe how it works to your partner. Use
the previous activities as a modetl. Ask him

or her to guess the machine you described.

& Use the Speaking Rubric on page Bto
evaluate your description of the operation
of a machine and write your scores below.
My partner's score: My score

D Work in pairs. Look at the previous
activities and discuss the gquestions.

1. What is more important 1 the text:
the users of the device, or the devices
themselves?

2. What do you notice about how the verbs
change when the user s not ment:oned?

3. How does the emphasis change in those
sentences?




A Look at the pictures and answer the questions. @i

1. What inventions do the piciures show?

2. If they are created, how wili thoy thange peopie’s livas?

Wl

[ R R
{pventicas We Reed How!
I 2017, aver 260 millon tors )
of paner were thrown avay g4
Paper weaste must stop! s S \‘i )

PertiPaper will stlve that

problem. PennPaper i

fty-erasable, reusable papee 1tis made of athan,
flexibin plasty You can write on PermPaper or use o
wiln yoOur sormpulen printer Wheri the information
on the paper s’ needed anymaore, you Can erase it
A spec ~caneer The ParmiPaper s ready for
reuse again and again and again!

@ B Read the blog entries and complete the

fact files.

PermPaper

Reascn for product: Too MUCH PAPER WASTE
Materials: THIN, FLEXIBLE PLASTIC
What it15. FULLY-ERASABLE, REUSABLE PAPER
Uses: PRINT ON THE SAME PAPER AGAIN AND AGAIN

Materials: COTTON AND SENSORS

CooIIHot Clothes

Reascn for product: PEopLE's COMFORT LEVELS

Uses: SPORTS PLAYERS AND FAMILIES.

What it is: ADJUSTABLE TEMPERATURE CLOTHES

THE ECQ. BLOG

ecniblog

Years age, our buildings were heated by
fireplacer, arid cooled with ﬁa
open windows. Today, ey
energy-sucking heating
a1d cocling systerms are
used But they don't meet
everyone’s comfort levels We need to replace

thern with CoolfHot Clothes- wearabie heating

artel cooling systeims The duthes are made of

cotten, and body temperature s monitored with
sensans I your body gets too Fot or cold, dothing
farperatures are adjusted [his system s great

for athletes, but famdies all asound the workl can =
crijoy ther benefis oo

ar

€ Work in pairs. Answer the questions.

1. How v inforimation erased fiom

FermPaper?
B¥ USING A SPECIAL SCANNER.

2. How will we benefit from ParmPaper?
WE will THROW AWAY LESS PAPER.

3. How will we berefit from CoclHot Clothes?
EVERYONE WILL BE COMFORTABLE.

By
Work in product groups. Share the

nformation you researched about the
machine you chose,

£3 Create a fact file for your machine using
& the fact files in activity B as a model. Add
$ more information about your machine,
ﬂa You can go to www.howstuffworks.com to

know more about the operation of different
machires and devices.

Keep your fact file for step 3 of the product

B

You can encourage students to
think about how the products
will help both people and the
envirgnment. For example,
PermPaper will help the
environment because fewer
trees will be cut down to make
paper, and Cool/Hot Clothes
will reduce energy consumption
because people won't need

to use central heating or air
conditioning systems.

121 .y

To support students, you may
consider dividing the work
between them so that one
student completes the fact file
for PermPaper and the other
student completes the fact file
for Cooi/Hot ciothes. Then they
can exchange fact fites and
check each other's work.

~'Resources ;.

There are many Internet sites with
a wealth of resources that students
can use to research inventions,
inctuding howstuffworks.com.
You can also encourage them

to use infographics, which will
help them get ideas for possible
designs for their final product. If

{ students describe a machine or
device that they own, they can

use the user guide or manual, to
find out the components, features,
characteristics, and how it works.

Ongoing Evaluat’iipn

Students choose a machine and
research information to complete
a fact fite. When evaluating

their work, you can check the
information is written in their own
words, instead of copying from
research. You can also evaluate
their use of the passive voice.
When assessing language, you may
consider two aspects: accuracy and
if the correct voice was used.

Curricular Flexibility '

Depending on the students’
abilities, you can have students
assign tasks within their group
for doing research. For example,
one student ¢an research why
the product was made, another
student can research the materials |
used, and so on. Alternatively, |
students can create their own fact
fites then exchange them with a
partner to check spelling, grammar,
and punctuation.
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itis a good idea to have
students work in pairs and
describe what they can see in
the pictures, as this will give
them some ideas as to how
hot-air balloons work.

. A Work in pairs. Look at the pictures and answer the questions.

1. How do you think hot-air bafloons waork?

4 Rk

Before students listen to the
text, you can ask them to skim
through the sentences and
match them to the pictures.
This will help them predict
what information they will
hear in the listening and help
them identify the process
described. Consider asking
students to discuss what they
think an envelope is, and then
listen to check their ideas (the
envelope is the fabric part of
the balloon).

. B Listen E".‘ to a conversation about how
hot-air balioons work and number the
pictures in order.

& Listen again and match the pictures to the
the description of the process.

_2 The burners are turnied on, and the air in
the envelope 5 heated up The balloon is
released.

4 The cool ar makes the balloon heavier
s0t descends.

To support students as

they describe how a hot-atr
halloon works, you can adapt
the task to the level of the
student. Stronger students
can rephrase the sentences
from the listening to describe
the process, whereas weaker
students can use the sentences
directly from the listening (as
long as they are in the correct
order).

3 Avent s opened. Hot air is released, and
cool air gors inta the ballooen.
1 The envelope of the ballaon s filed with
air by a fan

€ Work in pairs. Think about what you
learned and discuss the questions.

1. Do you thirk hot-arr balloons are an
important nvention?

2. Do you think people still use hot-arr balloons?

3. What are the poss:ble uses of a hat-air
pailoon?

To learn more about hot-air ballvons, go 1o the

Fad
a Reader, pages 117-128.

X,
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2. Would you ever ride in 4 hot-air balloon? Why or why not?

kj .

@ D Work in pairs. Look at the pictures from
activity A and take turns describing how
the hot-air balloon works.

The balloon s filed with air by 2 fan Then

s Think about your description and answer

the questions.

1. Was it easy to describe the process 7 Wiy or
why not?

2. How did the pictures help you while
descrbing the process?

3. What special features are there n the oictures
ta help someane explain the process?

E Waork in product groups. Take out your

8 fact file for your machine. Together write
a short description for how your machine
AWl works, Use the process for the hot-air

M bailoon as a model.

£] Draw pictures on cards for the infographic
q to illustrate how your chosen machine or

§ device works. You can also use pictures

B from from magazines, product manuals

¥ and newspapers or the internet.

td Make notes on the back of the cards
& about what each picture represents.

Keep your pictuse cards for step 4 of the product

Resources

The Reader can be used by
students to research more about
the invention of hot-air balloons.
Students can make notes as they
read, and create a timeline to show
the events in chronological order.
The events can be connected with
arrows 1o give students an idea
of what they can include in their
infographics to show the history
or background information of a
machine. The Reader Answer Key
¢an be found on page 185.

Ongoing Evaluati_on

When evaluating students, it is
a good idea to assess how well
students work together. Itis

important for them to listen to

member to contribute to group
that the steps students wrote are
illustrations or cut-outs they use

are relevant to the step they are
describing.
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each other respectfully and for each
work. Itis also a good idea to check

in chronotogical order and that the

]




i

. Il : - Students can practice

sequencers hy thinking of

A Read the sentences from Track 25 in C took at the pictures again. Use some of o d tivit h
activity B and number them in the carrect the words from the box to describe the , an ever_y ay activity, SUC.
' order. process of riding a bike. ! as coming to school. This
2 When the balioon 1 inflated, the burners will be the last event in the

when + then « finally « after that

fust o next » while sequence. Then, in pairs of

.| small groups, students can

are tiried on.
' 4 [hen hot dil 1+ relessed dnd ool an

; g:es %rw‘ F1at gour o8 e ot Ther 1 think of six activities they

alloon s reled er tha ‘ i
,_]_Z e:n Or;n s Te‘iﬁldﬁ‘d a:elfdth t'h - R — - | do before coming to school.
bc;.d-fr:f].t e enveloue 15 filled with air ' | Once students have completed

e - | their lists, the two groups can

dentity o " | compare their answers, write

Identify the words in the sentences that — . J— - ' .

helped you understand the order, : the events in the order the}’
do themn, and use sequencing

8 Work in pairs. Look at the pictures and « Work in pairs. Describe the steps of the . | words to describe the events.
answer the gquestions. process to your partner.

N nde & ?
1. How O_m" do you nde & bike 4 Use the Self-Check to evaluate your
2. How does a ke wink?

‘r articipation.
3. What are the difterent steps in the process P P

of riding a ike?

5 Finally, T sinks.

o

el f3benh Yiiw oy

Understand a process

Tl:)t;.'tS':.;uBCitl:l:é 1 dentified the main ideas.
ket & "1 ordered and linked ideas
11 used my notes to describe & process.

Seat Handlebar

D Work in pairs. Reflect on your
performance in the previous activity and
answer the question.

1, What language did you use to explain

your ideas? . L
2. How did you explain the orden of the Possible answer: First, you

piocess? . sit on the seat. Then you take
hold of the handlebars. Next,
© you push down on the pedals,
Backwheel  Pedal Chain which puil the chain. After
that, the chain pulls the back
wheel. Finally, you are moving.
- ‘ While you're moving, you

B should maintain balance.

Self-assessment

Curricular Flexibﬁity

Language Knowléﬂge

Sequence words are used to . i To give students extra practice Students shouid assess themselves
| describe the order of eventsora | ! using sequencers, you can refer * | on their ability to order and link
| process. If students find it difficult ‘ them to the Reader and ask them ideas in a process. Students
. to understand the order of events ! to write the events in chronological can identify the key ideas in
| in activity A, you can draw their . order if they haven't already done a process by deciding if each
attention to the words once, then, ‘ ! s0. Then, you can encourage them step is necessary to understand
after that, so first, and finally, and | to match the sequencing words how something works. it is also
ask them to order the events and | | to the different stages, and write important for students to reflect
draw arrows to link the sequencing | ‘ a summary of the text using the on the order of a process and their
| words in the form of a flow chart. sequencing words. After that, correct use of sequencers.
Alternatively, you could play the 1 students can work with a partner
audio again, pausing after each } to compare and check their work.
sentence. 1
I A —

@
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The paragraphs in the
infographic are written in

a specific order and use
sequencing words to link the
ideas. You may consider giving
students the paragraphs on
strips of paper to put into

the correct order. You can
encourage them to look at the
sequencing words to identify
the process.

You can assign extension
activities to students who finish
quickly. Fast finishers can use
the website on page 124 to
research how elevators work,
and create a quiz to test thejr
peers. Students can exchange
their quiz questions with
ancther student or group of
students and, depending on
time, answer the questions in
class or for homewaork.

_ Curricular Flexibilit

For mixed-ability classes, you

may consider assigning extension
activities to stronger students. For
example students can label the
different parts of an elevator. The
text talks about a pulley wheel
and metal counterweights, so you
can ask students to research these
different parts to find out how
they work. You may even consider
asking them to create a mind map
or infographic to teach or show
the rest of the class.

e 138 Unit10

"

»

paragraphs to the pictures.

Ho Elevators Wok

el i Work with 2 partner. Read the infographic

again, then close your book and expiain
the process of using an elevator in your
owrn words.

Swap rolos and listen to your partner
explain the infographic.

Discuss with your partner how easy it was
to understand the process without the
pictures,

@ To know mate aboul how elevetors work, you

Canviwhb LA on Lan Aicerno-slen B e s,

- 124

Res UI’CES

Students can use the webpage
an page 124 to find out more
about how elevators work. This is
an excellent resource as it shows
students the information in the
form of an infographic, providing
them with another model of an
effective infographic so they can
decide which characteristics they
would like in their Product.

pee—tl} 4 Read the infographic deseribing how elevators work. Match the

e

g 145

EE TR %

ox
cuqunind
ot

T Read the infographic again and answer
the questions.

1. What " the purpone of the firsk Baragranh?
T0 PROVIDE BACKGROUND INFORMATION

2. How is the first paragraph drfterort friom
the uthers? BECAUSE 1T 1S AN INTRODUCTION,
NOT A STEF IM TMF PROCESS.

3. Why dte the pazagraphs drreneed m

that order?
BECAUISE THAT IS GRDPER Of THE PROCESS.

4+ Work in pairs. Compare your answer to the
questions,




Wrike

A Work in pairs. Look at the infographic on r Prodnct Step 4

page 124 and discuss the questions.

1. What type of language 15 used?

2. What s its purpose?

3. What other textual features can you see?

+ Read the Writing Checklist and decide if
the infographic includes each point.

A Weiting Ghonklist

The process of a machine

¥ Includes a clear title.

v’ Starts with a brief introduction

¥ Each paragraph presents a different
pracess step n the correct order

v Uses relatively short, simple
sentences,

¥ Uses proper language to descnbe a
process

B Look at the graphic organizer used to
plan the infegraphic on page 124. Work
with your partner to complete the steps

o In your product groups, take out your
previous subproducts. Complete a
graphic arganizer like the example to
plan your infographic.

I Write each part of the process on a
R separate card. Use the information in the
graphic organizer to develop your ideas.

¥ Work with ancther product group.
Exchange your cards and check each
other’s work. Make sure the other group’s
process includes all the points in the
Writing Checklist.

Use the Writing Rubric on page 8 to
evaluate their wark and write your scores
below.

Other group’s scere
My group’s score”

1N \Write a final draft of your process.

{ steps, sequencing words, and

: to write and edit a draft before
1 they create their index cards.

in the process.

U Tifle: Flevater
s

d

Steps in the process:

JIEndofﬂ\epnoczss:

‘ Learning to Learn

Before students begin writing, they
can review the Writing Checklist
and identify the elements they
need to include: a clear title, a
brief introducticn that gives a
description of the device, different
paragraphs for different process

visuals. To help them practice
writing, you can encourage them

Description of the device: A rwae meta box that travels up and aown g qunHlng

n Keep your tndex cards for step 5 of the product.

drite 125)

Students can identify the

use of the passive voice and
sequencers in the infographic
on page 124. Students

should write down examples
of language to justify their
answers. The textual features
include tities, headings, words
in bold, numbers, pictures,
captions, iabelled diagrams, and
50 on.

Students should check

their writing for spelling,
punctuation, and grammar
mistakes before creating

final drafts on index cards. If
students focus on different
elements (such as sequencing
words and the use of passive
voice), they can collectively edit
their notes. Then each student
can write up their paragraph
on an index card.

Graphic organizers help
students visualize and organize
information to structure their
writing. The graphic organizer
in activity B encourages
students to consider the
elements they need to include
in their writing as well as help
them plan each section.

~ Ongoing Evaluation

When evaluating students' writing,
it is a good idea to make sure that
they have included an illustration
or cut-out for each step of the
process and that every step is
written on a separate index card.
When students work with ancther
group, they could mix up their
index cards so that the other group
needs to order them correctly.

This helps them identify if they
have included sequencers and the
elements of a process correctly.
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If students find this difficult,
you can help them consider
which posters they see on the
street by asking them guiding
questions, such as What is

the purpose of biftboard and
advertisements? (To catch
people’s attention as they walk
or drive past) Do they usuafly
include a lot of text? Whylwhy
not? (No, they are more visual
because people walk past
them quickly) How well do
they convey their message
through visuals?

It is a good idea to encourage
students to justify their opinicn
by giving examples. To help
students understand the
answers, you can explain that
images are processed 60,000
times faster than text and
therefcre, posters that include
images are easier to interpret

it A Work in pairs. Think of the posters

and are more likely to be read.

Resources

if you need designs for
infographics, then Pinterest has
lots of examples of infographics
that people have produced (https://
www.pinterest.com.mx/mashable/
infographics/). You could print

out examples of infographics, and
display them in the classroom.

Itis a good idea to remind students
of the infographics they have

seen throughout the unit and
encourage them to think of which
ones they like best and why.

=@ B Read the boxes and mark (V) the

- 12

you see on the street. Think of their
characteristics and discuss what makes
you look at them and why.

statements you think are true.

7

~

Ninety percent of the
information that enters
the brain is visual.

Seventy-five percent of
the { e population
is attracted to posters
mostly because of

the text.

Infographics are thirty
times more likely to
be read than a nonmal
texi-based article.

Sourca P Funboence, comdon e ke i oor spbie -
abou-irfogiaph o

PR

Ongoing Evaluation -

Students should decide what
information to include in their
infographics and analyze the
infographics on pages 118 and
124 for important information.
You can assess how well students
have represented the information
through use of visuals, graphs,
timelines, and charts. 1t is a good
idea to evafuate students on their
use of sequencers, and make sure
they have written the steps in
chronological order.

-— 1:9 Unit 10

€ Work in groups. Compare your answers.

Discuss why color and images are important
when presenting and learning new
information.

* Work in product groups. Think of the

l information that you just read. Then look
N at the infographits on pages 118 and 124
b and answer the questions. '

1. What makes an infographic easy tu
understand?

2. What does an izfographic need to be
pyo-catching ?

3. What colo:s do you think are best for an
infographic ?

4. What 15 the best way to arrange the
pictures and the tex!?

| Take out your previous subproducts.
b Assernble your cards with pictures and

your cards with the parts of the process
and create your infographic. Make sure
to include the details from your graphic
organizer from step 4.

P Analyze yaur infegraphic in your group.

y Give each other feedback on the pictures

and descriptions of the process in your
infographic.

Y Edit your infographic together and get it
K ready for the final presentation.

Keen your infographic for the |ast step of the
preduct.
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Once students decide which
element of the infographic to
present, you can give them
some time to practice their

.} Work in product groups. Decide what part of the infographic each memberl
t of the group is going to present.

| questions they may have.

\® Use the evaluation form to assess your product and that of another group.

B @ wukh Poor Buabaatbon Forin
« Mark {) each aspect of the checklist that was covered in the presentation

My groug Anathed group

Was thete an introduction to the
miachine or device?

Was the paraphrased mformation
cisar and easy to tollow?

Was 1t easy to undersiand how the
nmdchine works?

Was the infographic attractive and
well-wiitten?

e, With your group, write a short review of the other group’s performance.

13 Compare your assessment of your infographic presentation with your peers’
review of your presentation.

§ 1. What differences are there?
B 2. winat did you do well?
| 3. what do you need to improve? _
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Final Evaluation Instrument:
Anecdotal Record -

. ‘Self-assessment ‘

As a group, students need to make
sure they include sequencers and
ideally the passive voice to describe
the process and how the machine
works, and visuals to make the
infographic eye-catching and
interesting. Students can evaluate
how well each member of the
group presents the information.
They can give their peers feedback
and then compare how they
improved when they presented to
the rest of the class.

You can use the Anecdotal Record
in the Evaluation Tools section
{pages 186—195) or a similar

one to evaluate the students’
presentations.

You need to include the following:

e Description of the presentation
¢ (bservations
* Suggestions/Actions

_B" Take turns presenting the infographic to the rest of the class. Answer any {rausss————— |

presentations in groups.
Encourage them to think about
the following presentation tips:
1. Make eye contact when

i] speaking. 2. Don't read from

] ascript. 3. Speak slowly and

i] clearly. 4. Support others in

'] your group. 5. Don't interrupt.

Depending on the size of the

. class, it may be possible for

| students to present to the

. entire class. If the class is too
big for individual presentations,
then students can present
simultaneously to their groups.
However, it is necessary to
evaluate each student using
the Anecdotal Record so
make sure that not too many
students are presenting at one

. time. While students listen to

~ the presentations, you can

encourage them to make notes

in their Peer Evaluation Form.

Assessment

You can photocopy Assessment

10 on pages 181-182. You

should have students complete

the assessment individually. You
can correct and go through the
answers with the class. The Answer
Key can be found on page 184.
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If you remind students of their
collaborative work, you can
he|p them provide gonest and —d Byaigatio Year Gollaboration

accurate assessment of their , 4 With your product group, grade each aspect to reflect on the way you worked
teamwork in the unit. Examples together. Then complete the table.

of collaborative work in this
unit include creating a mind |
map, fact files, index cards, '
and finafly, their infographic.
They should consider how they
took turns when speaking

and presenting and how they
helped their peers. Students
should identify an aspect they
would like to improve and how
they can do that.

2 = Sometimes 1 = Never

3 = Always

) Prodhct Coilaboration Analysis

Asperts that need iImproverrent

We contnbuted with useful weas.

W resped ted everybody's eoinons
We taok turns talking

We finished our product on time How to do better next tine

We helped each other wien needed.
We worked well with other group members

Total

Byalaabe Youdr Begprenn %

& Assess your progress throughout the unit and answer the questions.
1. Did you collect all the suggested evidence?
2. Which actvity was harder for you to achieve? . 3 L ) '

3. Which activity was easter?

4. What were your strengths?

5. What were your chaflenges?

el istaake ¥our Bebiovemenis
4 Read the learning outcomes and evaluate yourself.
I=Verywell 2 = Weall 1 =With ditficulty

Learning Qutiomes Grod Reflection

To be able to achieve this
unit’s Learning Outcomes,
the students need to reflect
on how they selected and
analyzed materials, and
understood information
such as the infographics

and descriptions of devices.
They also need to reflect on
their writing and their use of
sequencers to connect ideas.

Self-assessment

1 can select and analyze mater:als

I can read and understand miarmation.
I can write information,

[ can edit texts . ‘
+ Reflect on each learning outcome and write a cc:;mment of suggestion.

-3 128 et G

Final Evaluation

To heip students evaluate their
progress, you €an encourage

them to lock through the work in
their Evidence Fofder. This should
include the following: a mind map,
a fact file, images that itlustrate
how a machine or device words,
and index cards with descriptions
of a process. You can encourage
students to compare their work

at the beginning and end of the
unit and give themselves marks for
completing all the subproducts.

-»V.;142) Unit 10

Students reflect on their ability

to analyze materials, read and
understand information, write
information, and edit texts. You can
remind them that they analyzed

two infographics on pages 118

and 124 and ask them how these
helped inform their own infographic.
Studenits should also reflect on how
editing their writing helped them
improve their final drafts and how
much of their writing used language
from the unit.




be
become
begin
break
bring
build
buy
catch
choose
come
cost
do
drink

drive

eat
fall

feel
fight
find
fy
forget
get
give
£0
arow
have

hear
hit
keep

know

Past simple

was/were

became
began
hroke

brought
built

bought
caught
chose
came
cost
did
drank

drove

ate
fell

feht
fought
found
flew
forgot
got
gave
went
grew
had
heard
hit
kept

knew

Past

participle -

heen
hecome
begun
hroken

brought
built

bought
caught
chosen
come
cost
done
drunk
driven
eaten
fallen

felt
fought

found

flown

forgotten
goften
given
gone/been

grown
had
heard
hit
kept

known

form

leave

lose

make
meet
pay

put

read /rid/
ride

run

say

see

sell
send
sing
sit
sleep
speak
spend
steal
swim
take

tell
think

throw
understand
wake

wear

win

write

left
lost
made
mef
paid
put
read /red/
rode
ran
said
SAW
sold
sent
sang
Sat
slept
spoke
spent
stole
swam
took

told
thought

threw
understood
woke

wore

won

wrote

Irregalar Yerbs

Past
participle

left

lost

made
met
paid
put

read /red/
ridden

run
said
seen
sold
sent
sung
sat
slept
spoken
spent
stolen
swium
taken

told
thought

thrown

understood

woken

worn

WGon

written
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Short Vowels

Consonant Sounds

ja/ at accident /b/ bad
fe/ egg every /d/ day
n in did fd3/ just
/o/ odd off /f] fine
fuf put book /a/ go .
/af us sun /h/ happy
i/ very baby /i/ yes
/ol ago balloon /k/ cat
1/ leg
/m/ me
oo
fa:/ arm car fn/ ring
fiz/ eat me /p/ pet
/3:/ sir her fr/ read
fo:f or horse /s/ sit
fuz/ you blue 1]/ she
At ten
// better
ferf day age Ivi view
fai/ | by Iw/ we
ot/ boy toy /z/ Zo0
/o] open flow /3f pleasure
fou/ low show [0/ this
Jau/ about house /8/ thin
f1o/ ear year
feal repair hair
fuaf cure pure
fala/ fire hire
/aua/ our flour
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Present Simple

Use
* We use the present simple tense to indicate:

1. Something is a regular, habitual activity.
He feels really depressed every time he
looks in the mirror.

2. A permanent situation.
My friends always make jokes about my
arms and legs.

Form
e The form only changes in the third person
singular.

Affirmative and Negative

I
We look at the photos.
You don't look at the photos.
They
He
She looks at the photos.
it doesn’t lock at the photos.
Questions
I
do we
you go on
th
Where & Saturday
he night?
does she
it
Past Simple
Use

¢ We use the past simple tense to indicate:

1. An action that is now finished.
! had a chemistry exam.

Form
* The form of the past simple is the same for all
subjects.

1. The normal rule is to add -ed to the base
form of the verb.
wait-waited

2. We add -d to the base form of verbs ending
ine.
arrive-arrived

3. We remove the y and add -ied to the base
form of verbs ending in a consonant + y.
cry—cried

4, We double the consonant and add -ed to
verbs ending in a single vowel + consonant.
stop-stopped

5. There are many common irregular verbs
(see table on page 143).

Present Perfect Simple

Use
* We use the present perfect simple to describe:

1. An activity that started in the past and
continues to the present.
We have always had a great relationship.

2. Actions that happened recently and have an
effect now.
I've done really well in my exams this year.

3. Actions that happened at an indefinite time
in the past.
Agatha Henderson has returned from an
extended vacation.

Form
» We form the present perfect with the auxiliary
have/has + past participle.

Affirmative and Negative

IYou have (I've/You've/
We We've/They've)
Have not (haven’t) | always had a great
They ‘ .
™ relationship.
has (He's/She's/It’s)
She .
it has not (hasn't)

Grammar Reference Q45 .
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Questions
I
Have we
you
they been worried?
he
Has she
it
Short Answers
Yes, | have.
Have you been
. No, | have not
worried? )
(haven't).
Yes, she has.
Has she been worried? | No, she has not
{hasn't).

Modals of Suggestion: Should

e Should is used to give advice and to make
recommendations.

You should tell them what jokes you are not
happy to hear.

Try to Make Suggestions

Use

* We use try + -ing to encourage someone to
do something new without knowing what the
outcome will be.

Try talking to a personal trainer.

Past Continuous

Use

* We use the past continuous tense to indicate
longer actions in the past. It indicates actions
or activities that have duration.

Fifteen-year-old Julie Parks was walking her
dog

Form

» We form the past continuous tense with the
auxiliary was/were + the present participle.
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Affirmative and Negative

|
He was
was not
She {wasn't)
it walking.
We were
You were not
They (weren't)

Past Simple vs Past Continuous

Use

¢ We use the past simple tense to indicate a
shorter action or event that happened at the
same time as a longer action (past continuous):

1. We often introduce clauses in past
continuous tense with while.
While | was speaking to her, tears were
forming in her eyes.

While | was studying in China, | met a girl
named Mei.

2. We often introduce clauses in past simple
tense with when.
{ was walking to her house one day when |
saw a store that sold umbrelias.

When she saw me, she looked shocked.

Adverbs of Frequency

Use

* We use adverbs of frequency to indicate
how often we do things or how often things
happen. Adverbs of frequency include: always,
usually, often, sometimes, rarely, never.

* The position of adverbs of frequency is
different for reqular verbs or the verb to be.

1. They go before regular verbs.
They often start using first names as soon
as they first meet someone.

They always shake hands and say helfo.



2. They go after the verb to be.
New Zealanders are usually very easy to get
to know.
People are always warm and welcoming.

Past Perfect Simple

Use

* We use the past perfect to indicate something
that happened before another event
in the past
| had just finished changing when they
announced it was my turn.

Form
* We form the past perfect with the auxiliary
had + past participle.

Affirmative and Negative

l o) scored eight
He/She/lt had not . g
times.
We/You/They | (hadn't)
Questions
I .
Had he/shefit SFored eight
times?
wefyou/they

Narrative Tenses

Use

¢ We use the past simple, past continuous, and
past perfect tenses to narrate past events.
These tenses are sometimes combined to show
how different events in the past relate to each
other. Depending on which tenses are used,
we can describe past actions in various ways.

» We use the past simple to describe completed
past actions. These can be one after the other.

| threw the balf at him and sat on the floor.
» We use the past continuous to talk about:

1. Past actions in progress or continuous
background actions.

Grammar Refererce

| was walking through the woods.

2. To describe continuous past actions
happening at the same time.
While Charlie was training, { was working
on my art piece.

Note

» We can use the past continuous with the
past simple to show how a shorter action
interrupted or took place at the same time as a
longer action.

| was watching him play when | suddenly had
a thought.

* We use the past perfect to describe a
completed action that happened before
another action in the past.

When I finally managed to get the ball off
him, Charlie had already scored eight times.

Note

« Narrative tenses can be used with when,
while, and after to help describe the order of
events.

Imperatives
* We use the imperative for:

1. rules.

2. warnings.
3. instructions.
4, recipes.

Form

Affirmative
Secure your home and learn local evacuation
routes.

Negative
Do not use matches or lighters, in case of leaking
natural gas pipes.
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Modals of obligation

¢ We can use the modal auxiliary verbs have to,
don't have to, must, and mustn’t to express
obligation.

Use
* \We use must to show that the obligation is a
perscnal obligation.

You mustn’t go outside.
Once the tornado has started you must look
for refuge in underground shelters

» We use have to to show that the obligation is
external, e.g., a law or a rule.

You have to stay informed.

* We use don't have to to show that something
is possible, but it's not mandatory.
You don’t have to go to an official shelter.

Reported Speech

Use
* We use reported speech to tell another person
what someone said.

* We usually move the verb in the reported
clause "one tense back' if the reporting verb is
in the past tense, e.g., said, told.

Note: We often use say and tell as reporting
verbs,

* The verb in the indirect clause usually moves
one tense back.

Say + (that)

He said (that) he was just thankful that there
hadn’t been any alligators in the water!

Tell + person (that)

He told us that he and his mother lived on the
first floor.

_ 149 Grammar Reference

Direct

Reported

Present Simple
“| live on the first
floor with my
mother.”

Present
Continuous

“The water is rising
all around my
apartment.”

Past Simple
“} learned to swim
when | was six.”

Past Simple

He told us that he and his
mother lived on the first
floor.

Past

Continuous

His friend told Brandon
that the water was rising
all around his apartment.

Past Perfect

Brandon said that he had
learned to swim when
he was six.

Comparatives

Use

* We use as + adjective/verb + as to show that
the things compared are not equal in some way.

* The order of the things compared is opposite
to the one used in comparisons with
comparative adjectives.

Sam is not as confident as Paul.

¢ We use more with all adjectives with more

than one syllable

Paul is more confident than Sam.

Future Forms
Use

* We use will for predictions about the future. It
is used to express the opinion or belief of the

speaker.

Winter will be shorter and spring will arrive

earlier,

* We can also use might/may for predictions in
the future. It indicates possibility or uncertainty.

This number might increase in the near future.

We may be able to see the sky again.




Fronting

* When we want to focus on something
important, we bring it to the front of the
sentence. This is called fronting.

» The expression It is + adj emphasizes
information by bringing it to the front.
It is essential that we know where the
products we buy come from.

Form
* We use this form by writing it is + adj + that
+ another clause.

It is crucial that governments do more to
protect hunted animals.

Making Offers, Requests, and Promises

Use
* We use would to make requests.

 would like to speak to someone about a
problem.

* We use shall and would to make polite offers.
Would you like me to help you with it?
Shall | get the manager?

* We use will to make promises.
We will help you with that.

First Conditional: Warnings

Use

* We use the first conditional to express a
possible condition and a probable result in the
future.

* \We separate the two clauses by a comma if
we begin with the if clause. We don‘t use a
comma when we begin with the conditional
clause.

If they don’t do anything about it, I'll be very
upset.

I will talk to the manager if the customer
service representative can’t help.

Grammar Reference

Form
you do will 1 ost a bad review
If |nothing |!I will not P
about it, | (won't) on your webpage.

Present Passive

Use
* We use the passive when we are more
interested in who or what receives the action.

The pulley pulls the metal ropes. (We are more
interested in the pulley)

The metal ropes are pulled by the pulley. (We
are more interested in the metal ropes)

* \We use the passive when the object or person
doing the action is not known or important.

A big fan is powered and starts to fill a
flexible skirt.

Note

At the end of passive sentences, we can mention

the object or person doing the action by

using by.

The envelope is fifled with air by a fan.

Form

* We form the passive with the verb to be +
past participle.

* The object of the active sentence moves to the
front of the sentence.

Active: The motors move the propellers.

Passive: The propellers are moved by

the motors

Affirmative and Negative

» We form the negative by using the negative of
the verb to be.

Drones aren‘t used for simple tasks like taking
a selfie.
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Questions and Short Answers
* |n questions, we change the order of the
subject and verb.

Yes, it is.
Nog, it isn't.

Is the hot-air balloon
filled with air by a fan?

Note

We use sequencers like first, then, next, after
that, once, finally, etc. with present passive to
explain or describe a process in steps.

Additional Grammar Reference

Present Simple Verb to be

Use

* We use the verb to be in the present simple
tense to give information about people or
things.

Affirmative and Negative

am (I'm)
am not (I'm not)

a sewer inspector.

He i (Hes/shersnts)
She . .,
it is not (isn't)

We are (We're/You're/
You |[They're)
They | are not (aren’t)

sewer inspectors.

Questions
What's your name? How old are you?
Where are you from? When are you available?

Short Answers
Are you a taxi Yes; | am.
driver? No, I am {I'm) not.
Is he a sewage Yes, he is.
inspector? No, he is not (isn't).
. Yes, they are.
Are they pilots? No, the;are not {aren’t).

o— ‘FSO)} Grammar Reference

Present Continuous

Use

We use the present continuous tense to describe
actions that are in progress now or around now.
This week, pilots are learning how to use new

flight equipment.

Form
We form the present continuous tense with the
auxitiary am/isfare + the present participle.

Affirmative and Negative

am
I (am not /'m
not)
He is {(He's/She's/
She It's)
It is not (isn‘t) helping.
We are (We're/
You You're/
They They're}
are not
{aren't)
Past Simple
Use

* We use the past simple tense to indicate:

1. An action that is now finished.
Hiroshi opened the door. The bird flew into
the sky.

2. A sequence of events in the past.
He went to his field and worked alone.

Form
¢ The form of the past simple is the same for all
persons.

1. The normal rule is to add -ed to the base
form of the verb.
open-opened

2. We add -d to the base form of verbs
ending in e.
explore—explored




3. We eliminate the y and add -ied to the base
| form of verbs ending in a consonant + y.
| cry—cried
l 4. We double the consonant and add -ed to
verbs ending in a single vowel + consonant.
stop—stopped
5. There are many common irregular verbs.
(See table on page 161.)

Affirmative

!
He/Sheflt
We
You

opened the door.

They

- Negative
We use the auxiliary verb did not (didn't) before
regular and irregular verbs in the base form to
form the negative in the past simple tense.

Grammar Reference

Parts of Speech

Use

* We use parts of speech to categorize English
words: noun, pronoun, adjective, verb, adverb,
preposition, conjunction, interjection. They help
us analyze sentences and understand them.

* We use nouns in the name of a person, place,
thing, or idea: Daniel, London, dog, teacher...

* We use pronouns in place of a noun or noun
phrase to avoid repetition: /, you, he, me...

e We use adjectives to describe, modify, or give
more information about nouns and pronouns:
big, old, blue, beautiful...

+ We use verbs to show action or state of being:
cry, run, sleep, cook...

» We use adverbs to describe or modify a verb,
adjective, or another adverb: always, too, well,
very...

* We use prepositions to show the relationship

between a noun or pronoun and another waord:
to, at, between, about...

|
He/Sh .

e/one/lt did not carry the
We {didn’'t) crane
You '
They
Questions

We use the auxiliary verb did in questions in the
past simple tense. The main verb always stays in
the base form.

[
he/shefit see the
When did we
crane?
you
they

Short Answers

Did you read the No, i did not {didn't).

story? Yes, | did.
Did Hiroshi help the NQ, h‘e did not
crane? (didn’t).

' Yes, he did.

* We use conjunctions to join words or ideas:
and, but, since, because...

* We use interjections to express a strong feeling
or emotion: Wow! Help! Quch! Ohl...
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Adjective Order

Use

* We can use more than one adjective to
describe nouns. There are different types of
adjectives and they have to follow a specific
order.

opinion: beautiful, ugly

size: big, small

age: young, old

shape: round, square

color: red, gold

origin: Amertcan, French

material: wooden, metal

purpose: These adjectives often end in -ing.

For example, sleeping bag

Note

* We usually use a maximum of three different
adjectives. We separate them with a comma.
One day, someone steals a huge, round, blue
diamond from a museum.
Rachel pulls a fong, green, sitk dress out
of a bag.

Adverbs

Use
* We use adverbs to modify a verb, an adjective,
or another adverb:

1. Rachel reluctantly agrees. {The adverb
reluctantly modifies the verb to tell us how
Rachel agrees.)

2. She has a fairly interesting job. (The
adverb fairly modifies the adjective to tell us
how interesting the job is.)

3. Victoria runs incredibly fast. (The adverb
incredibly modifies the adverb fast to tell
us how fast Victoria runs.)

- 152/} Grammar Reference

» Adverbs of manner tell us how something
happened. They are usually placed after the
main verb or object.

Please look at the script carefully.
Please look carefully at the script.

* Like adjectives, many adverbs are gradable, that

s, we can modify them using very or extremely.

Note

¢ The modifying words very and extremely are
themselves adverbs. There are called degree
adverbs because they specify the degree to
which an adjective or another adverb applies.

¢ Degree adverbs include almost, barely,
entirely, highly, quite, slightly, totally, and
utterly. Degree adverbs are not gradable.

Form
* Many adverbs end in -ly. More precisely, they
are formed by adding -ly to an adjective.

Modal Verbs: Obligation, Necessity,
and Advice

* \We can use the modal auxiliary verbs must,
need to, might, and should to express
obligation and necessity, and give advice.

Use

* We use must to express strong obligation
or prohibition.
You must speak English on the trip.

* We use need to to express necessity.
You need to make sure your plans work.

* We use might when we are not sure about
something.

We might have time to see the Statue
of Liberty.

¢ We use should to make suggestions and
give advice.

We should run so we don’t miss it.
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Glossmy

A

act /‘=kt; n something that is done

ad /'ad; n a picture, short film, song, etc. that
tries to persuade people to buy a product or
service

advice /ad'vars; 1 an opinion or suggestion
about what someone should do

aerial ;'erijal/ adj used or performed in the air

after :'=fte/ adv following in time

agony /'zgani; n extreme mental o physical
pain

aim ;‘exm; v to point at a target

aircraft ;'ea kra:ft; n a machine that flies
through the air

alliteration .3 I1ta'rezfon; n the use of words
that begin with the same sounds

allow 2'lau/ v to give permission to do
something

alluring /a'lurty/ adj very attractive

amazing . 2'mer.z1n/ adj extremely surprising;
very good

amount ;a'maunt/ n a quantity of something

announce /a‘'nauns: v to make something
known or tell people about something
officially

announcement ;3’'nauns.mant; n something
that someone says officially

antenna ‘®n'tena’ n a thin sensitive organ on
the head of an insect, crab, etc., that is used
mainly to feel and touch things

apart from /fa:r frazm/ prep not at all

apartment /3'paatmant/ n a room or set of
rooms that is part of a building and is used as
a place to live

appliance /a'piat.ans/ n a device, machine or
piece of equipment, especiaily an electrical
one that is used in the house

appointment ‘s'pant.mant/ 1 an arranged
meeting

approach /3'prout/ v to move or become near
or nearer to something or someone

assembly /3'sembli; n the act of connecting
together the parts of something

attach /s'tat[/ v to join or connect to something

attempt /a'tempt; v to try to do something

aunt .@nt; n the sister of your father or mother
or the wife of your uncle

available ;3'ver.la.bal; adj able to be bought or
used

avalanche ;'®va l&ntf; n a large amount of
snow and ice or of dirt and rocks that slides
suddenly down the side of a mountain

avocado ; a:va'ka:dou! n a fruit with rough
dark green or purple skin, smooth light green
flesh, and a large seed in the middle

avoid /a'vord/ v 10 stay away from somecne or
something

awareness /3'wer.nas/ n knowledge that
something exists or understanding a situation

B

baggage /'bxg.1d3; n all the suitcases and bags
you take with you when you travel

balcony /‘balkani/ n a raised platform that
is connected to the side of a building and
surrounded by a low wall or railing

banana /ba'na=na; n a long curved fruit with a
thick peel that is yellow when it is ripe

basketball /'bzskit,ba:l; n a game in which
two teams of five players bounce a vall and try
to score points by throwing the ball through
one of the raised nets at each end of a
rectangular court

bathroom /'ba6, ru:m/ n a room with a sink and
toilet and usually a bathtub or shower

battery /'batari/ n a device that is placed inside
a machine 1o supply it with electricity

bean /'bi:n; n a seed that is eaten as a vegetable
and that cornes from any one of many
different kinds of climbing plants

behalf ;br'hxf/ n as a representative of
someone

belief ;ba'li:f; n a feeling of being sure
that someone or something exists or that
something is true

beneath ;b1'ni:B/ prep under someone or
something

big deal said when you do not think that what
someone has said or done is important or
special

bill /b1t; n a piece of paper on which a payment
is written

biodegradable ; bar.su.drgrer.da.bal; adf
capabale of being stowly destroyed by a
natural process
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blast /blast/ v a powerful explosion or force

blend /'biend; v to mix (things) thoroughly and
usually with good results

blizzard , 'blized/ n a severe snowstorm that
goes on for a long time

boundary /'baundri; n something that shows
where an area ends and other area begins

bow /'bau/ v to bend forward at the neck or
waist as a formal way of greeting someone or
showing respect

brag /breg;/ v to speak too proudly about what
you have done or what you own

breach /bri:t{/ n an opening in a line of a
military defense

broadsheet /'bra:dfi:t/ n a large newspaper
usually with serious news

brood /bru:d: v to think for a long time about
things that make you sad, worried or angry

build /'b1ld/ v to make something by putting
together parts or materials

bunch /'bantf/ n a group of people or thing that
are together or are associated with each other
in some way

business ;'b1znas/n the activity of making,
buying, or selling goods or providing services
in exchange for money

C

can-crusher /kan kra[/ n a device to crush cans

caption /‘kapfan/ n a small text that explains
what is being show, such as a picture

carbon dioxide / ka:r.ban dar'a:k.said/ n
the gas formed when carbon is burned, or
when people or animals breathe out

care /'kea/ n effort made to do something
correctly, safely, or without causing harm

careful /'keafal; adj giving a lot of attention to
what you are doing

carve /ka:rv/ v to make something by cutting
into wood or stone

catastrophic / kata'stra:fik/ adj a terrible
condition of disaster

certain /'s>:1.tan; adf having no doubt or
knowing exactly something is true

chances are /tfans &/ it is likely

chaos /'ker,a:s; n a complete confusion and
disorder
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character /'kertktar/ 1 a person who appears in
a story, book, play, movie, or television show

cheek /'tfi:k; n the part of the face below the
eye and to the side of the nose and mouth

chew /tfu/ v to break food between your teeth
as a part of eating

chili /'tJ1li/ n a small pepper with a very hot
flavor

chill /'tf1l; n a feeling of being cold

citizen /'sit.a.zan/ n a person who legally
belongs to a country

civil rights n the rights that every person should
have regardless of his or her sex, race, or
religion

claim /klexm! v to say that something is true

climax /'klar,maks/ n the most exciting and
important part of a story, play, or movie that .
occurs usually at or near the end ‘

coal /koul; n a black or brownish-black hard '
substance within the earth that is used as a |
fuel

cocoa /'koukou/ n a brown powder made from
roasted cocoa beans that is used to give a
chocolate flavor to foods

coffee ;'ka:fi/n a dark brown drink made from
ground coffee beans and boiled water

comedy /'ka:.ma.di/ n the humorous part of a
situation

command /ka'mand; n an instruction in the form
of signals that tell a device to do something

competition / ka:mpa'tifan; n the act or
process of trying to get or win something that
someone else is also trying to get or win

concern /kan'sawn/ n a feeling of worry usually
shared by many people

confident /'ka:nfadant/ adj having a feeling
or belief that you can do something weil or
succeed at something

congratulate /kan'gratf.a.le1t; v to tell
(someone) that you are happy because of his
or her success or good fuck

cope /'koup/ v to deal with problems and
difficult situations and try to come up with
solutions

copy /'kppi/ n an imitation or reproduction of an
original



corn ;/'koan/ n a tall plant that produces yellow
seeds that are eaten as a vegetable, used to
produce many food products, and used as
food for animals

council /'kaunsal; n a group of people who are
chosen to make rules, laws, or decisions about
something

countryside /'kantrisard/ n land that is away
from big towns and cities

coworker /'kou waka/ n a person who works
at the place where you work

crisis /'krarsas/ n a difficult or dangerous
situation that needs serious attention

crouch ;krautf; v to lower your body to the
ground by bending your legs

custom /'kastam/ n an action or way of
behaving that is usual and traditional among
the people in a particular group or place

D

damage /'deemids/ n physical harm that is done
to something or to someone’s body debris

deadly /'dedli/ adv causing or able to cause
death

debris ;da'bri:/ n pieces that are left after
something has been destroyed

deceive /d1'si:v/ v 10 persuade someone that
something false is truth

deceptive /dr'septiv/ adj intended to make
someone believe something that is not true

decode /di:'koud; n to discover the meaning of
information given in a secret or complicated
way

deforestation /diz fair.a'ster.fon/ i the
cutting down of trees in a large area, or the
destruction of forests by people

delighted /dr'lartad/ adj full of great pleasure or
satisfaction

deserve /d1'zawv/ v used to say that someone or
something should or should not have or be
given something

despite /dr'spart/ prep without being influenced
by

device /di'vais/ n an object, machine, or piece
of equipment that has been made for some
special purpose

dialogue /'dajs la:g/ n the things that are said
by the characters in a story, movie, play, etc.

disposed of /d1'spouz/ phrasal v to get rid
of something

dodge /da:d3; adj to avoid being hit by
something by moving quickly to one side

dressing gown /'dres.1rj ,gaun/ n a loose piece
of clothing like a coat, worn informally inside
the house

drift /drift; v to move without control

drill ;'drzl/ n a tool used for making holes in
hard substances

drop ;'dra:p/ v to let something fall

drop down / dra:p.daun/ v to fall or to ailow
yourself to fall

drought /draut/ n a long period when there is
little or no rain

dynamo /'dar.na.mou/ n a device that changes
energy of movement into electrical energy

E

each other ; itf 'Ad-ar/ pron each of two
or more people, animals, who are doing
something together or in relationship to the
other or athers in the group

earthquake /'8 kweik/ v a shaking of a part
of the Earth's surface that often causes great
damage

effectiveness /1'fek - tv - nas; n degree to which
something is successful in producing a desired
result

effort /‘sfaxt; n a serious attempt to do
something

elbow /'tl bou/ n the joint where your arm
bends

emission /i'm1f.an/ n amount of gas, heat, light,
etc. that is sent out

empathic /em’feer.1k/ adj done or said in a
strong way and without any doubt

emphasize /'em.fa.sarz/ v to show something is
very important

employee /1m plor'i;/ n a person who works for
another person or for a company for a salary

enchantress jin'tfen.tras/ n an extremely
attractive and interesting woman

encourage jin'kz1.1d3/ v to make someone
more likely to do something

endangered species n a species threatened with
extinction
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engage /in'geids; v to interest someone in
something and keep them thinking about it

enhance /in‘hans/ v to increase or improve

ensure /in'fua/ v to make sure something is
done or happens

erupt /r'rapfan/ v to send out racks, ash, lava,
etc., in a sudden explosion

exhaust /1g'za:st/ n the waste gas from an
engine, especially a car's, or the pipe the gas
flows through

experience /rk'spir.i.ans/ n something that
happens, practical knowledge

exploitation / ek.splor'ter.Jan/ n the use of
something in order to profit from it

F

fabric /'fab.rik/ n cloth or material for making
clothes

fast food / fa:st 'furd/ n food that is prepared
quickly, usually inexpensive and fried

feature /'fi:.t/>/ n a typical quality or an
important part of something

feedback /'fi:zd bak/ n helpful information
or criticism that is given to someone to say
what can be done to improve a performance,
product, etc.

fencing /'fensin/ n the art or sport of fighting
with swords

fewer /'fju:wa; adf a smaller number of people
or things

finally /'fainli; adv at the end of a period of
time

first /'fast/ adj coming before all others in time,
order, or importance

fitness /'fit.nas/ n the condition of being
physically strong and healthy

flexible /'fleksabal/adjf capable or being
¢hanged cr bend

flight controller /flart kan'trou.la./ n device
used to operate an aircraft

flood /flad/ n a large amount of water covering
an area of land that is usually dry

flooding /'flad.1n/ n a situation where water
covers normafly dry land

flyboard ;'flarbo:d/ 11 a device attached to the
feet that propels a person through the air by
means of jets of water pumped through a
hose cannected to a jet ski
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forecaster /'fa:r.kas.tax/ n a person who tells
you what particular conditions are expected to
be like

forehead /‘foa hed/ n the part of the face above
the eyes

forum ;'fair.amy n a situation or meeting in
which people can talk about a problem or
matter especially of public interest

forward /'foawad/ adv in the direction that is in
front of you

fossil /fa:.sal/ n an impression of a plant or
animal that you can see in some rocks

fossil fuels ; fi-sal- fyi(-s)ld; adj a fuel (such
as coal, oil, or natural gas) formed in the earth
from plant or animal remains

freeze /fri:z/ v really really cold

freezing ;'fri:.zin; adj the temperature at which
a liquid freezes

friendly /'frend.li; adv behaving in a pleasant,
kind way towards someone

front desk /'frant 'desk; n desk near the
entrance to a hotel or office building where
people go when they arrive and where they
can get information

fuel /'fjui.al/ n a substance that is used to
provide power

fumes /fjuzmz/ n strong and sometimes
dangerous gas or smoke

G

gather /'geda/ v to form a group of things or
people

geologist ;&si'a:ladzist/ n a person who studies
geclogy

glass /gles/ n a hard, transparent material, used
to make windows and other abjects

goods /gudz/ n items for sale, or possessions

gossip /'gaisap/ n conversation or report about
other people’s lives that might be unkind or
untrue

gotta /'ga:.ta; v short, informal form of have
got to

guidelines /‘'gard.lain; n information intended to
advise people on how something should be done

H

habitat /'h®b.s.t=t/ n the place or environment
where a plant or animal naturally or normally
lives and grows



handful ;/'hand ful/ n an amount that you can
hold in your hand

handle /‘hen.dal/ v to deal with or be in charge
of something

handshake /'hand feik/ n the act of taking
someone’s right hand and shaking it when you
meet or leave each other

handsome /'hensam/ adj pleasing to look at

hang /'han/ v to attach or place something so
that it is held up without support from below

happy /'heepi/ adj feeling pleasure and
enjoyment because of your life, situation, etc.

hard-working /'hasd'wakin/ adj using a lot of
time and energy to do work

harmful /'ha:rm.fal/ adf causing damage or
harm

haunted /'ha:ntad/ adj lived in or visited by
ghosts

hazard /'haez.»d/ n something that is dangerous
and likely to cause damage

headline /‘hediain/ n the title of a newspaper
article or story

heater ;'hi:.ta-/ n a device that produces heat

hockey /'ha:ki/ n ice hockey

hold /'hould; v to have something such as a
meeting or an election

hometown /'houm'taun/ n the city or town
where you were born or grew up

hook /'huk/ n a curved or bent tool for catching,
holding, or pulling something

hose /‘houz/ n a long, usually rubber tube
where liquids or gases can flow through

host /houst/ n someone who has guests

household ;'haus, hould/ n the people in a
family or other group that are living together
in one house

however 'hau‘eva/ adv used when you are
saying something that is different from or
contrasts with a previous statement

howl /haul/ v to make a long, loud sound

howling /'hau.li; n the sound of a wind
blowing hard and making a lot of noise

human kind /'hjuzman kaind; n all people as a
group

hurricane /'hawa kern/ n an extremely large,
powerful, and destructive storm with very
strong winds that occurs especially in the
western part of the Atlantic Ocean

hydrocarbons / hai.drouka:r.ban/ n a chemical
combination of hydrogen and carbon, such as
in il or petrol

|

identify /ar'dents far/ v 1o know and say who
someone is or what something is

illegal /1'liz.gal/ adj not allowed by law

image /'1m.1d3/ n a picture that is produced by a
camera or a mirror

improvement ;/im‘prutzvmant/ n the act of
improving something

increased /irkrizs/ v to become larger or
greater in size, amount, numbe, etc.

infographic / infou'graf.ik/ n a picture or
diagram or a group of pictures or diagrams
showing or explaining information

infrastructure ;/'in.fra strak.tfe/ n the basic
systems and services that a country or
organization uses

injury /'indzari/ n physical harm or damage to
someone’s body caused by an accident or an
attack

inner /'in.2./ adj located toward the inside of
something

instance /'in.stans; n an occasion of something
happening

insurance /1n'[>rans/ n an agreement in
which a person makes regular payments to a
company and the company promises to pay
money if the person is injured or dies, or to
pay money to the value of something if it is
damaged, lost, or stolen

intrude /1n'tru:d; v to come or go into a place
where you are not wanted

issue /'1fu:/ n problems or concerns

J

jet ski /'dzet skiz/ n a brand name for a fast
vehicle that is used on water and carries one
or two people

joint /'dzoint/ n a point where two bones meet
in the body

joke /'dzouk/ n something said or done to cause
laughter

journalist /'d3a:nalist/ n a person that works
in journalism, a writer or editor of a news
medium

judge /dzadz/ n to form an opinion about
something or someone after careful thought

e
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K
kinetic /ki'net.1k/ adj involving or producing
movement

L

lacrosse /Ia'kra:s/ n a game played by two
teams in which the players use a long stick
with a net at the end to catch, carry, and
throw a small ball, and try to get the ball in
the other team's goal

landing /'l&ndin/ n the act of returning to the
ground or another surface after a flight

landing ground /'indin graund/ n a piece of
land on which a plane can Jand

lead /lizd/ v to direct in a certain direction

leadstory /'|&d 'stér-&/n the most important
story in a newspaper or magazine

leak /'lizk/ n a hole in a surface that lets
something pass in or out

lever /'lev.a/ n a bar or rod that is used to
operate a device

lifestyle /'aif stajal/ n a particular way of living

lift /'lift/ v to move to a higher position

lightning /'latt.n1n/ n the flashes of light that
are produced in the sky during a storm

lightweight /'latt.weit/ adj of relatively light
weight, having less weight than the average

litter /'li-ta r/ n trash, wastepaper, or garbage
lying scattered about

livable /'1vebal/ adj making it possible to live
or to have the things that people need to live
properly

load /loud/ n a large amount of something

long /'la:n/ adj extending a great distance from
one end to the other end

look at /luk et/ phrasal v to think about
something

loss /'la:s/ n failure to keep or to continue to
have something

loud /'laud/ adj making or causing a lot of noise

M

magnitude /'magnatu:d/ n the size, extent, or
importance of something

make ;'merk/ v to build, create, or produce
something by work or effort
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manner ;'man.=/ n the way that something is
done; the way a person normally behaves

manufacture ; maen.ja'fek.tj>./ v 1o make
something in large amounts by using
machines

manufacturing / man.js'fek.tja..1n/ n the
business of producing goods in large numbers

market /‘maa-kat/ n a place where products are
bought and sold

masthead /'mast.hed/ n the title of a
newspaper displayed at the top of the first
page

matter ;/‘mata-/ n something that is being done,
talked about, or thought about

meaningful /'mi:ninfal/ adj having a clear
meaning

midpoint /'mid,point/ n a point at the middle
of something

milestone /'mail.stoun/ n an important event in
the development or history of something

minerals /'min.ar.3l/ n a substance that is
neither animal nor vegetable

minimalist /'m1n.a.mal.1st; adf part of a style in
art or design that uses simple forms

monoxide /-ma'nak,sard/ n a poisonous gas
that is formed when carbon is not completely
burned and especially when gasoline is burned
in car engines

morbid /'moabad/ adj not healthy or normal

motor cortex /'mouta: 'koa+ teks/ n the cortex
of a motor area

movie /'mu:vi; n a recording of moving images
that tells a story and that people watch on a
screen or television

murder /'mz;.da/ n the crime of intentionally
killing a person

must ;'mast/ v used to say that something is
required or necessary '

N

neatly /'nit-li/ advin a tidy way

neighbor /‘neiba/ n a person who lives next to
or near ancther person

neighborhood /'neiba hud/ n a section of a
town or city



nervous /‘navas/ adj having or showing feelings
of being worried and afraid about what might
happen

news ;'nju:z;/ n new information about
something that has happened recently

newsflash /‘nu:z.flef/ n a short news report
on radio or television, giving the most recent
information about an important or unexpected
event

newsworthy ;'nuiz wa1.8i; adj interesting
enough to be described in a news report

next /‘nekst; adf coming after this one

nitrogen ;'nar.tra.dsan/ n a chemical element
that is a gas with no color or taste, forms most
of the earth’s atmosphere, and is a part of all
living things

notice /‘noutas, n information that tells you or
warns you about something that is going to
happen

notorious /nou'torijas/ adj well-known or
famous especially for something bad

nowadays ;/'nawa,de1z/ adv at the present time

nowhere /'nov wea/ adv not in or at any place

o

off-lead /a:f litd/ n the second most important
story in a newspaper

once /'wans/ adv one time only

outlet /'aut.let/ n an opening through which
something, like electricity, can come out and
be used

outrageous / aut'rer.dzas, adf shocking and
morally wrong or unacceptable

overheat ; cuva'hizt; v to become too hot

overwrought / ou.var'ra:t/ adj in a state of
nervous or worried

own ‘oun/ v 1o have as property

ozone layer /'ou.zoun ler.a»/ nan
atmospheric layer that is characterized by
high ozone content which blocks most solar
uftraviolet radiation from entry into the lower
atmosphere

P

pants ;'paents/ n a piece of clothing that covers
your body from the waist to the ankle and has
a separate part for each leg

pastry /'peistri; n a small cake

quss'apg

pay /‘pe1/ vto give money for goods or services

persecute ;'pas1kjust/ v to constantly annoy or
bother

personal trainer ; px:i.san.al 'tretna/ n
someone whaose job is to help you become
stronger and healthier

pesticide /'pe-sta- sid;/ n a chemical substance
used to kill harmful insects, smalt animals, wild
plants, and other unwanted organisms

pike ;park; n a spike or sharp point, the tip of a
spear

play /'pler/ v to do activities for fun or enjoyment

plot point /pla:tpaint/ n a series of events that
form the story in a novel, movie, etc.

poisonous /'porznnas/ adj a causing sickness or
death by entering or touching the body

policy /'pa:lasi; n an officially accepted set of
rules or ideas about what should be done

polite /pa'tart/ adj having or showing good
manners or respect for other people

pollutants /pa'lu:.tant/ n something that
contaminates

population ; pa:pja'letfan; n the number of
people who live in a place

portion /'pa:.Jan/ n a section orpart of
something

post /poust/ n a place where a soldier or a
guard is appointed

present /'preznt/ n something that you give
to someone especially as a way of showing
affection or thanks

pricey /'prarsi/ adf expensive

process /'prai.ses/ n the actions taken to
achieve a result

produce /'pro:.du:s/ n food or any other
substance or material that is grown or
obtained through farming, v to create or make
something

propeller /pra'pela/ n a device with two or
more blades that turn quickly and cause a ship
or aircraft to move

provide ;pra'vaid/ v to give somecne something
that they need

publish /'pab.l1f; v to make something known
to many people

pulley /'puii/ n a wheel or set of wheels that is
used with a rope, chain, etc., to lift or lower
heavy objects
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pull over ;'pul.ouva./ v when a vehicle moves to
the side of the read and stops

pull quote /pul kwout/ n a shot text taken from
an article

pun /pan/ n a humorous use of a word or phrase
that has several meanings

Q
quotation ‘kwou'ter.fan/ n a short text or
passage taken from a different source

R

radio controller ;'rer.di.ou kan'trou.iz-/ n radio
contreller n a device used to operate or control
a machine remotely by radio signals

rattle /'rat.al/ v to make a quick succession of
percussive sounds

refresh /ri'fref/ v to make someone less hot or
tired

refund /'rir.fand;/ n an amount of money that is
given back to you because you are not happy
with a product or service

regain /ri'gein; v to take or get possession of
something again

results /r1'zait/ n something that is a
consequence, a conclusion

relative /‘relativ/ n a member of your family

rescue /'reskju/ i an act of saving someone or
something from trouble

resist /ri'zist/ v to fight against a force

resource /'rir.zairs/ n a supply of something
that someone has and can use when it is
needed

ripped /ript/ adj having strong, well-developed
muscles

rude /ru:id/ adj not polite; offensive

S

sale /'se1l/ nn the act of selling something

salmon ;'szemoan; n a large fish that is born in
streams but that lives most of its life in the
ocean and that is commenly used for food

safe /'seif/ adf not able or likely to be hurt in
any way

save /'serv/ v to keep someone or something
safe

scandal /'skan.dal/ n an action or event that
causes shock or disapproval
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scene ;'si:n/ n a division of an act in a play
during which the action takes place in a single
place without a break in time

schedule /'skedz.u:l; n a plan of things that will
be done and the times when they will be done

scoop /sku:p; n a story or piece of news
discovered and published by a newspaper
before all others

seem /'si:m/ v to appear to be something or to
do something

sensational /sen'ser.fan.al/ adf news reports
that are intended to be shocking instead of
serious

sensible /'sen.sa.bal/ adj showing good sense
or reasen, good judgement

set /'set;/ n to put something in a place or
posttion

setup /'set.ap; n the process of making
something ready to be used

sewage ;'sii-ij/ n refuse liquids or waste matter
usually carried off by sewers

shake ;fe1k; v to move backwards and forwards
or up and down in quick, short movements

share /'[ea/ v to have or use something with others

sharp /[a:rp/ adj having a thin edge or point
that can cut

shelter /'fel.ta~; n a building designed to give
protection

shout /jaut; v to speak with a very loud voice

shove /fav/ v to push someone or something
forcefully

sibling /*s1b.ft/ nt a person’s brother or sister

sidebar ;'sard.ba:r; n a box on a newspaper
with extra information

sidewalk /'saidwa:k; n a usually concrete path
along the side of a street for people to walk on

signal /'signi; n a wave of light or sound that
carries a message, sound, or image

skinny /'skini; adj very thin or too thin

slim ;slim; adj really thin

sling /slin/ v to throw or drop something
carelessly

sneaker /'snitka.; n a shoe with a rubber sole
that is designed for people to wear whife
running, playing sports, etc,

soar /sa:r/ vto rise very quickly

soil /sa1l/ nn the top layer of earth in which plants
grow



soliloquy ;s3'l1l-a- kwi; n the act of talking to
oneself

solution /sa'lu:.fan/ n an answer to a problem

source /'soas/ n someone or something that
provides what is wanted or needed

southwestern /sau8'westan/ adj in, toward, or from
the southwest

speckled /'spek.ald; adj cover with small marks of a
different color than the area around it

spread /spred/ v to cover, reach or have an effect on
a wider area

spring /'sprin/ n a piece of curved or bent metal that
can return to its original shape after it has been
pressed down or stretched

stage /'staj; n the part of a theater on which the
acting takes place

stage direction ;'sterd3 da1 rek.Jan; n a description
or instruction in the text of a play that explains
how the play should be performed

standfirst /stand 'f3:st/ n an introductory
paragraph which summarizes an article

stand-up /'stand- ap/ v to get yourself into an
upright position on your feet

steroids /'ste rord/ n a natural substance that is
produced in the body

store ;'stoa; v to put something that is not being
used in a place where it is available to use later

strike /strark/ v to cause a person or place to suffer
severely

string /strin/ n a piece of thin rope

submit /sab'mrt/ v to give a document, proposal,
piece of writing etc. to someone 50 that it can be
considered or approved

subplot /'sab pla:t! n a plot that is related to, but
less important than the maim plot of a story

success /ssk'ses/ n to achieve what is hoped for

suck /'sak/ v to pull something with great force

suffer /'safan/ v 10 experience something painful or
unpleasant

sugar /'[ug.ar/ n a sweet powdered substance from
plants such as sugar cane

suggest /sa'dzest/ v to mention an idea, possible
plan, or action for other pecple to consider

supply /sa'plar; n the amount of something that is
available to be used

support /sa'pairt/ v something that shows that a
fact is true

surrender ;sa'ren.da/ v to stop fighting and admit
defeat

survey /'sa.ver; n an activity in which many people
are asked a guestion or a series of questions in
order to gather information

sweat /swet/ v the clear, salty liquid that you pass
through your skin

sworn /‘swoan/ adj used to describe people who
have openly stated their feelings, opinions, etc

T

tabloid /'taebldid/ n a newspaper of small format
with lots of pictures |

tackle /'tek.al/ v to try to stop someone or
something

take arms idiom to prepare to fight

tap /tep/ v to hit gently and repeatedly

terrifying /'tera fajin/ adj causing great fear

that ;'dat; pron used to indicate which person,
thing, fact, or idea is being shown, pointed to, or
mentioned

then ;'d¢n/ adv at that time

therefore ;/'dea foe/ adv for that reason

thrill /6r1l; n a feeling of extreme exciterment

tip /tip/ v to give someone who has provided you
with a service extra money

tornado /to=‘nerdou; n a violent and destructive
storm in which powerful winds move around a
central point

track running /trek 'ran.in/ n path or road
designed for sports events

treat /trizt/ v to deal with something or someone in
a particular way

tremble /'trem.bal/ v to shake slightly, usually
because you are cold,frightened, or very emotional

troll /'troul/ n a persan whao tries to cause problems
on an Internet message hoard by posting messages
that cause other people to argue, become angty,
etc.

troublemaker /'trabal merka/ n a person who
creates problems or difficulties

trout /'traut/ n a common fish that lives in rivers and
lakes and is often used as food

truth /tru:8/ n the quaiity of being true

tsunami ; su'na:mi; n a very high, large wave in the
ocean that is usually caused by an earthquake
under the sea and that can cause great destruction
when it reaches land
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twisted my arm phrasal v to persuade someone to
do something they do not want to do

u

unchewed ' on ‘chud; adj not crushed food into
smaller softer pieces with the teeth

underneath / an.da'ni:8 - prep below or under

unfortunately ;an'fa:r.tfon.at.li/ adv used to say
that something is sad, disappainting, or has a bad
effect

uninhabitable ; anin'habatabsl; adj not safe or
suitable to be lived in

unique /ju'nitk’ adj used to say that something or
someone is unlike anything or anyone else

until /an'tzl; prep used to indicate the time when a
particular situation, activity, or period ends

upset ap'set’ v to make someone worried, unhappy
or angry

up-to-date / Ap.te ‘dert/ adj including the latest
information

utmost /'at moust; adj the highest point or degree
that can be reached

Vv

vacation ‘ver'keifan; n a period of time that a
person spends away from home, school, or
business usually in order to relax or travel

vanilla /va'nila; n a dark substance that is made
from the beans of a tropical plant and that is used
to flavor food

vitamin /'vit.a.min, n a natural substance obtained
from food that is essential for the body

volcano ;val'’kernou/n a mountain with a hole in the
top or side that sometimes sends out rocks, ash,
lava, etc., in a sudden explosion

volume 'va:lju:m; n the amount of sound that is
produced by a television, radio, stereo, etc.

w

waist /weist/ n the part of the human trunk below
the chest, usually narrower than the hips

warn ‘waIrn;/ v to make someone realize a possible
danger or problem

warning /'woanin; n something that tells someone
about possible danger or trouble

162 Glossary

waste 'weist/ n loss of something valuable that
occurs because too much of it is being used
or because it is being used in a way that is not
necessary or effective

weight lifting /'wert 'liftig/ n the activity of lifting
weights for exercise or in competition

well-being ; wel'bii.1n; n the state of feeling healthy
and happy

while ;'wajal;/ conj during the time that

whiteout ;'wai.taut; n a blizzard that severely
reduces visibility

whistling /'wis.al/ n the act when someone whistles

wicked /‘wik.1d; adj morally wrong and bad

wildfire /‘wajald fajar/ n a fire in a wild area that is
not controlled and that can burn a large area very
quickly

wind-up /waind/ v to turn a part of a device to make
it operate

wire /warr; n a piece of thin metal thread that can
be bent, usually used for carrying electric current

wiring ;'wajawrin; n the system of wires that carry
electricity in a particular place, device, etc.

witness /‘'witnas/ n someone that is present to see
an event

wonderful /'wan.da-.fal/ adj extremely good

z
zip line /'zip- lin; n a system for recreation or
transportation by means of a suspended cable

"



Name:

Score:

A Read the text about teenage problems and answer the questions with full sentences.

(/10 points)

Being a parent to a teenager is not easy.
Teenagers will experience different physical
and emotional changes. It is also very
difficult being a teenager. They need to
create their own identities and may follow
bad advice from friends.

So what are the common problems? The
most important are:

i+ Addiction to social media

» Bullying

* Anxiety and depression

* Body image

Teenage problems and how to deal with th(;m

Each problem has its own solution, but the
most important thing to remember is that
teenagers will make mistakes, so they need

to be able to discuss their problems with you.

A relationship of trust, respect, and patience
is crucial.

150

1. Who is the text for?

B Complete part of an email from a mother

2. Why is it difficult to be a parent to a
teenager?

3. Why is difficult to be a teenager?

4. What does it mean when the text says
"teenagers need to create their own
identities’?

5. Why is it important to have a relationship
of trust, respect, and patience?

about her daughter using the correct form
of the verbs in parentheses. (__ /10 points)

Last year, Sarah 1) (be)
a completely different person. She
2) {listen) to her

parents and 3) (find) her
schoolwork really easy. But in these last six
months, Sarah 4) (have)

a lot of problems. After she

5) (fail) a physics exam last
semester, Sarah 6) {not
spend) time studying and now her grades are
terrible. Her friends 7) {be)
not much help either. They often

8) (not go} to school and
they always 9) (stay) up
late chatting on the computer. What

10} you

(think) | should do?

Assessment Unit 1
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C Complete the sentences with the words in

the box. (__ /5 points)

ask » keep * support e talk  worry "

1. You should your
family or older friends for advice.

2. Why don‘t you to
your parents about your problem?.

3. You should not about

what your friends say.

4, Try a record of each
time someone bullies you.

5. Your teacher should
you if you have a problem in class.

D Match the responses in bold to the reason

for using that response. (___ /5 points)

GraHam: Hey Marco. 1) What's wrong?
Marco: Oh, nothing. Difficult day, that’s all.
GraHam: 2) I'm interested. What's wrong?

Marco: My dad is really strict. He always tells
me what to do. For everything.

GraHam: 3) For everything. What does your
mom say?

Marco: | don't live with her. But she listens.

GraHam: 4) It sounds like your mom could
help. 5) Try talking to her.

—.— Asking questions shows you want to
know more.

___Echoing the same phrase proves you're
listening.

—Using this expression shows you want to
know more.

___Describing what you have heard shows
you understood.

___ Making suggestions shows understanding.

3

—— ,15y Unit 1 Assessment

E Underline the correct options to complete

the sentences. (__ /5 points)

1. Someone who gives advice professionally
isan___ .
a) agony aunt b) agonizing aunt

2. A way to develop musclesistodo .
a) meditation b) weight lifting

3. ___is a good way to change a friend's
behavior.
a) Setting boundaries b} Getting angry
4, _ aredrugs used to develop muscles.
b) Vitamins

5. A gives you exercise advice.

a) Steroids

a) therapist b) personal trainer

6. Look at the hole! My jeans are .
a) ripped b) on fire

7. The bully __ me agressively.

a) shoved b} encouraged
8.1 __ along well with my parents.
a) get b) move

9. What he'ssayingis  from the truth.

a) a story b) far
10.What'sthe  ?
a) sports b) point

Write an email to a family member giving
them advice about a problem they have.



N !

Assessment

Name:

Score: 50

A Read the text about Chinese New Year and
answer the questions with full sentences.

(___/10 points)

-----------------------------

: Hi, my name’s Xiuand | |
: live in the US. Last year,| #
: | went to China to visit
: some of my relatives
: who live in Shanghai,
: When we arrived at

: their house, everyone
: was cleaning. They tald us that the next day was
: New Year and they were sweeping away bad

: luck. They were also decorating the house with
red lanterns. That evening, while we were eating
: dinner, my cousin gave me a red envelope with

: money inside. When | opened it, everyone looked
: at me, shocked. Then he told me that you shouldn't :
open gifts immediately. It was better to open it later, :
: in private. :

" .
----------------------------- R R L L L I R R P PR R N ]

1. Who does the girl visit?

2. Why are they cleaning the house?

3. What color do you think represents good
fortune and joy? Why?

4. What cultural mistake did Xiu make?

S. How did her family react to her mistake?

B Complete the text using the correct form

of the verbs in parentheses.
(___/10 points)

Last year, | 1) {(go) to Japan to
study. | 2} (have) an amazing
time and 3) (eat) lots of

delicious food. But there 4)
(be) some things that really shocked me.

First, just as we 5) (enter) the
classroom one day, the teacher
6) {ask) us to take off our

outdoor shoes and put our indoor shoes on.
The next thing that shocked me was that

while 7) (eat) lunch, all the
Japanese students 8) (get)

up and started to clean. | asked one of the
students what 9) (happen).
She 10) {tell) me that in Japan,

students ciean the school, not the janitors.

Match the two halves of the sentences.
(___ /5 points)

1. | was opening my present. ..

2. When the Malaysian girl saw her father...
3. When the leader of the tribe left...

4, | was getting on the subway in Japan...
5. Her Chinese friends got angry...
____when | saw the expression on her face.
____she put his hand on her forehead.
____when she was talking at dinner.
_when a guard started pushing me inside.
___the tribespeople kissed the ground.

Assessment Unit 2 QGS -



D Underline when or while to complete the

sentences. (__ /5 points}

1. When/While | saw my friend at the
mosque, he was washing his feet.

2. What were you doing when/whife | was
buying the gift?

3. I'was waiting for the school bus when/

while a man said something to me in
Arabic.

4. When/While | was studying in Spain, |
made some really good friends.

5. They were cocking some new, exatic food
when/whife | arrived.

Underline the correct options to complete
the sentences. (__ /5 points)

1. People greet each other in New Zealand
by .
a) kissing on the cheek
b) shaking hands

2. Itis a custom to accept food only after it is
offered three times in .

a) India
b) Egypt
3. in___, people take their shoes off when
they enter someone’s house.
a) Egypt
b) New Zealand

4. In China, ___ are often given as gifts to
newly married couples.

a) flowers
b) chopsticks
5. Saris are worn by women in .
a} China
b) India

e 166 .\ Unit2 Assessment

F Put an arrow A where the adverb of

frequency in parentheses should go.

{__ /5 points)

1. People in Japan make a lot of noise when
they eat certain food. (often)

2. | kiss my French friends twice to say hello.
(always)

3. Jodois late for any event. (usually)
4. Mexicans are very friendly. (normally)

5. In most of the Middle East, people use
their left hand in public. (rarely)

G Read the instructions to write a short

essay. (__ /10 points)

Choose a country you learned about in this
unit and write a short essay comparing and
contrasting three cultural aspects to your own
country. Include adverbs of frequency.




Name:

Score: 150

A Read the text about ultra-marathons and answer the questions with full sentences.

(/10 points)

My first Ultra-Marathon

Have you ever heard of ultra-marathons? They are races
longer than the classic marathon distance of 42 kilometers.
Last year, | took part in my first ever ultra-marathon race. |
had trained a lot, running almost every day, so | didn't feel
too nervous. On the day of the race, | had to wake up at 4
am because the race started at 5. | got to the starting line,
everyone started counting down, and we were off, running
through the mountains in the state of Hidalgo. The race
was really tough, but the training paid off. | finished after 8

hours and saw my friends at the finish line. They had already

finished, so we went and celebrated together.

1. What is the anecdote about?

2. What is an ultra-marathon?

3. Why wasn’t she nervous?

4. Where did the race take place?

5. What does she mean when she says ‘the
training paid off'?

B Complete the sentences with the words in
the box. (___/5 points)

bragging * tremble ¢ freezing
wonderful * twisted my arm

1. lhad a time in France
last year.

2. When | jumped in the pool, the water was

3. | was so nervous about singing in front of
my friends that my whole body started to

4. My brother is always
about how good he is at guitar.

5. I'wasn't going to take part, but my sister

Assessment Unit3 167 .



C Choose the correct answer to complete

the sentences. ( /5 points)

1. I wanted to go to London because | ___
there before.

a) had never been
b) never went
2. As soon as we arrived, it to rain.
a) had begun
b) began
3. When we arrived, the competition .
a) started already
b} had already started
4. The car broke down just as we __ home.
a} were driving
b) had driven

5. Last week, my team  our soccer match.

a) won
b) had won

D Answer the guestions with sentences

using the past perfect. (___/5 points}

1. Why was Miguel so happy?
(his team/win the match).

2. Why did Matilde get up late?
{not set/her alarm clock)

3. Why was Freddy angry?
(his brother/break his computer)

4. Why did Sara fail her exam?
(not study enough)

5. Why was Lisa bored?
(see/the movie before)

- 1€E} Unit 3 Assessment

E Complete the anecdote using the correct

form of the verbs in parentheses. (___ /10
points)

It was one of those days where everything
seemed to go wrong. | 1) (be
invited) to a party and was really excited. |

2) (take) quite long getting
ready, 50 | was running a bit late. Just as |

3) (leave) the house, |

4) {realize) | had a hole in

my tights, so | quickly went back to get
changed. When | left the house again, my
dad 5) (already start} the car,
so | jumped in and we started driving. But we
took a wrong turn somewhere and got really
lost. | 6) (look) in my bag for
my phone so | could look up the address and

reatized | 7) {leave) it in my
bedroom. By the time | finally

8) (get) to the party, | was
almost two hours late. My best friend

9) (just leave) and all the food
10) (go).

Write an anecdote about a time you felt
really embarrassed. Include a memorable
event and narrative tenses. {___/15 points)



Assessment

Name: Score: 50

“ A Read the text about floods and answer the questions with full sentences. (__ /10 points}

Floods!

Floods happen when water rises to cover an area of
land that is normally dry. This process can happen
very slowly or very quickly. The cause of a flood can be
heavy rain, an overflowing river, or a coastal event like
a tsunami. Floods happen all over the world, but some
of the biggest in recent history have happened in India,
Brazil, and China.

If you hear a flood warning, the most important thing is
that you don’t panic. Make an emergency kit bag and
try to secure your home. If the flood is severe, you must
get out of low areas. Listen to the radio for emergency
broadcasts because the government and the army will
send out rescue teams.

1. What is a flood? B Underline the correct option to complete
the sentences. (__ /10 points).

An 1) avalanche / earthquake is caused when

there is a 2) light / heavy snowstorm. The

3) old / new snow causes the snow

underneath to become 4) unstable / lighter.

Avalanches normally happen 5) in the

3. What are the causes of floods? mountains / by the sea. Scientists classify
avalanche risk as being low or 6) big / high.

2. How quickly do they happen?

If you are caught in an avalanche, you should
try to ski 7) up / down the mountain to get
out of the way. If you can, hold onto 8) a tree

4. What must you do when you hear a flood

warning? ‘
/ the ground. If you get caught in the 9} snow
/ water, try to make a hole around you. Put
your hand up high in the air and wait 10) to
5. Who will send out rescue teams? be rescued / for the snow to meft.
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C Number the instructions for what to do
during an earthquake. ( /5 points)

When the tremors have stopped, find the
nearest exit.

Find a safe zone.

When the building is safe to enter,
carefully check the damage.

Stay calm.
Stay still and wait.

D Choose the correct option to complete the
sentences. ( /5 points)

1.

o 170

In an emergency, you ___ stay calm.
a) have to/must

b) mustn’t

<) don't have to

. In a blizzard, you ___ go outside.

a) have to/must

b) mustn’t

¢) don't have to

During a drought, you _stay hydrated.
a) have to/must

b) mustn‘t

¢) don't have to

If you are driving during an earthquake,
you __ pull over and stop the car.

a) have to/must
b) mustn't

<) don't have to

. After a natural disaster, you can talk to

your family and friends but you .
a) have to/must

b) mustn‘t

¢} don‘t have to

Unit4 Assessment

E Complete the instructions for what to

do before, during, and after a hurricane
using the words and phrases in the box.

( /10 points)

secure e identify » stay away e
listen for » use » locate * create »
remain ¢ check  listen to

BEFORE

____an emergency Kit.

___the emergency exits.

_ safe places.

__furniture and loose objects.

DURING

___calm and alert.

____instructions from officials.

—from dangerous objects.

—_the radio for updates.

AFTER

—the building for structural damage.

Only __ your phone for emergencies.

Write an instructional leaflet about what
to do during a natural disaster.

(___/15 points)

You can choose a disaster from the unit

or another one you know about. Include
what to do before, during, and after. Use
direct language and only include important
information.



Assessment

Name: Score: 50

A Read the newspaper article and answer the questions with full sentences. (__/10 points)

Fire Escape!
Fifteen-year-old Julie Parks was walking her dog yesterday evening when
she saw smoke.

“Afire had just started on the first floor!” she told us. “| shouted fo everyone
to get out.”

Then quick-thinking Julie called the fire department. By the time firefighters
arrived, everyone had left the building safely.

i Or so they thought. Julie looked up and got her second shock. “I couldn't
believe it!" she said. “A man was hanging from the fourth-floor balcony.”

Twenty-year-old Dale Winton had been asleep all morning. “l only woke up
when | heard the fire engine sirens,” he said. “| was terrified!”

Fortunately, officers managed to rescue Dale and stop the fire. Unfortunately,
the building is badly damaged. Residents are staying with relatives.

1. What is the lead of the article? B Rewrite the sentences into reported
speech. (___ /5 points)
1. "I can’t believe it!“ she said.

2. What did people do before the firefighters
arrived?

2. "A man is hanging from the fourth-floor
balcony!” she shouted.
3. What were the two shocks julie had?
3. “l only heard the sirens a few minutes
4. What woke Dale up? 90, " he mentioned.
L 5 What is the situation now? 4. "l am terrified!” he declared.
{ 5. “The residents left the building earlier,”
L he said.
,
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C Complete another newspaper article with
the correct form of the verbs.

(___/10 points)

There 1) {be) an accident on
the main highway last night whife people

2) (return) home from work.
There 3) (be) heavy rain

all afternoon and there were fioods at the
entrance to Blackstock tunnel.

A truck 4)
the flood waters and 5)
(overturn), blocking the entrance. Fortunately,
there were no injuries, but traffic

6) {come) to a standstill.

{lose) control in

Many drivers 7) (become)
angry while they 8) {(wait).
Some even tried to turn around and go back
to the previous exit. This 9)
(cause) more chaos and delays.

Eventually, the truck was moved, and the road

was cleared by 10 p.m. One driver said she

10) {be)} there for four hours.

D Label the sentenewspaper criteria T
(tabloids) or B (broadsheets). { /5 points)

1. They have shorter sentences.

2. They have a more serious tone.

3. They have more stories about celebrities
and gossip.

4. They are bigger in size.

5. They are more detailed.

. !72’} Unit5 Assessment

3

E Label the parts of a newspaper.
( /5 points)

Byline » Caption = Placeline «
Headline ¢ Extended Headline

N _IT’S HOT,
HOT, HOT!

SCHOOLS CLOSE AS

COUNTRY BAKES IN

\ RECORD TEMPERATURES
\

By Clark Kent, Features Reporter

Metropolis

wok oW -

F Write a short newspaper article about a

story that is currently in the news.

(__ /15 points)

Make sure your stary has a lead (who, what,
when, etc.), other important details, and
background information. Use a variety of past
tenses.



Assessment

Name: Score: 50

A Read part of a play script and underline the correct options below. (__/5 points)

ACTII

SCENE 1: Rochester. An inn yard.

(Enter a CARRIER with a lantern in his hand.)
FIRST CARRIER: Heigh-ho! and it be not four by

the day, I'l be hanged: Charles’ wain is over the new
chimney, and yet our horse not packed. What, ostler?
t OSTLER: {within) Anon, anon.
| FIRST CARRIER: | prithee, Tom beat Cut’s saddle,
( put a few flock in the point; poor jade, is wrung in the
[ withers out of all cess.

(Enter another CARRIER.)

SECOND CARRIER: Peas and beans are as dank
here as a dog.

From Henry IV, Part 1 by William Shakespeare

1. Itisthe __ of the play. B Complete the stage directions with the
L a) beginning ¢} end correct form of the verbs in parentheses.
b) middle ( /10 points)
[ 2. The scene takes place ,
- oo ! o) at lunch 1 A clock 1) (tick) above a
a) 'e ore the sun ) at Junch time. table in the center of the stage. JOE
rloes. o) after breakfast. 2) (sit) at the table. He
3. At the beginning of the scene, there 3) (read) a newspaper.
on stage. A bell rings and he 4)
a) is no one ¢) are two people (get up) to answer the door (stage right).
Snow 5) (blow) onto

b) is one person
the stage when he 6)

(open) it. The wind 7)

4. The first carrier is talkingto

a) Ostler. (howl) outside. JANET 8)
b) the second carrier. (enter). She 9) (wear) a
¢) himself. thick sweater and boots. She

10) (run) to the fireplace

5. At the end of the extract, there  on stage.
(stage left) to warm her hands.

a) is one person ¢) are three

b) are two people people .
Assessment Unitb @3 - T~y
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€ Complete the sentences with the words in

the box. ( /10 points)

act * characters * dialogue * scenes * *
setting e stage directions ® resoiution e
subplot * climax * hook

1. The say to enter from
stage left, not stage right.

2. The was at night
outside an inn in Rochester.

3. it was an exciting . There
was a huge battle on a mountain.

4. | didn’t like the It didn't

really answer my questions.

5. There were only two )
| don't know how they remembered thei

lines.

6. The first is divided into
three scenes.

7. | think the about his

family life was more interesting than the
main story.

8. The was difficult to
understand. They spoke very fast.

9. There was a great after
five minutes. It really caught my attention.

10. The on the balcony are
my favorite parts of Romeo and Juliet.

o 174;,‘ Unit6 Assessment

D Rewrite the sentences to have the

same meaning using the prompts in
parentheses. (__ /10 points)

1. Paul is more confident than Sam. (as)

2. She has tonger hair than me. (as)

3. This play is more exciting than that one. (less)

4. Julie and Paul are equally friendly. (as)

5. Scene 2 is not as exciting as Scene 1. {(more)

Write a short opening scene from a play.
(/15 points)

Choose a topic, and remember to include
information about setting, characters, stage
directions and dialogue.
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Name:

Score: 50

(__/10 points)

A Read the text about endangered species and answer the questions with full sentences.

The Baiji Dolphin-Extinct

The Baiji dolphin is the first dolphin fo become
extinct because of human activity. This animal
lived in the Yangtze river in China and was
dectared extinct in 2007 The Yangtze is a busy
waterway, and there are many boats. The Baiji
used sonar to hunt, but because the boats were
so noisy, they couldn’t find food. Another factor
was that the pollution in the river killed a lot of

fish and overfishing meant that the Baiji dolphin
didn't have any food. The loss of this species is a
shocking tragedy, but it is vital that we prevent this
happening to the Vaquita dolphin in Mexico. With
just 30 left in the Gulf of California, we need fo take
action now to save this beautiful species.

1. What is the main purpose of the text?

2. How many Baiji dolphin are there today?

3. Why couldn’t the Baiji dolphin catch food?

4. Why wasn't there any food for the Baiji
dolphin to eat?

5. Why does the author compare the Baiji
dolphin to the Vaquita dolphin?

B Match the effects to the type of pollution.
( /5 points)

1.

Acid rain kills trees and affects human
health.

Baby turtles get lost on their way out to
sea.

3. Animals can’t use sound to hunt for food.

It can poison fish and cause illness or death
in humans when they eat the fish.

People and animals can have serious heaith
problems.

___land pollution
~Air pollution
_ Water polfution
__ Noise pollution
__ Light pollution
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C Complete the sentences with the words in

the box. { /6 points)

waste ¢ produce * habitats * litter ~
* exhaust = deforestation

1. It is vital that people dispose of household
appropriately.

2. I recommend buying local
because it helps reduce

pollution.
3. It's crucial that people don’t drop

4, is destroying large areas
of rainforest.

5. Car is one of the main
reasons for the city's pollution.

6. It's essential that everyone helps protect
animal

Underline the correct options to complete
the sentences. ( /4 points)

1. ltis that people become more
environmentally friendly.

a) essential b) encouraging
2. We saying no to straws.
a) crucial b) recommend
3. Experts buying locally grown food.
a) vital b) encourage
4 ltis to start recycling.

a) imperative b) suggest

‘.txms)‘ Unit 7 Assessment

E Complete the conversation with wilf or

may/might. (___/10 points)

Mark: Emily, look! They're building a new
shopping mall near schoof!

Emily: Oh no! There’s already a lot of traffic,
and now there 1) be more. That means
there 2) __ be more pollution too.

Mark: You're right! | think | 3)  start
cycling to school instead to avoid the traffic.

Emily: That's a good idea, andyou 4)
definitely get fitter too. | don’t think |
5) ___ be able to cycle to school because
| live too far away. But | 6) _ start
carpooling with some friends. If we reduce
the number of cars, we 7) ___ help reduce
pollution.

Mark: Maybe the mall is a good thing after
all. I don't think we 8} be the only ones
who are worried about pollution. | think the
school 9) __ try to help raise awareness
too. And other students 10) ___ start to
use alternative transportation too.

Read the statement below and write an
essay to persuade someone to follow your
suggestions. Include two reasons and two
solutions to the problem. (__ /15 points)

Global warming is one of the biggest threats
to our environment. What solutions are there
to this problem?
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Name: Score: /50

A Read the dialogue and answer the questions with full sentences. {___/10 points)

Salesperson: Welcome to Airwalk Accessories! How can | help?
Tony: | bought this skateboard last week. There’s something wrong with it.

Salesperson: Could you explain the problem in more detail?

Tony: One of the wheels is really loose. S by

Salesperson: Let me see. It definitely seems loose. Do you want me to replace the wheel for you?
Tony: Actually, | don't really like the design on the board. Could you just give my money back?
Salesperson; Unfortunately, we don’t do refunds. | can offer you a repiacement board.

Tony: That's ridiculous! | have the receipt here! If you don't give me my money back, I'l tell my
skater friends not to come here.

Salesperson: I'm sorry, it's a company policy. Will you at least have a look at some other options?

Tony: | suppose so...

1. What does the shop sell? B Complete the complaint e-mail with the
words in the box. {___/10 points)

chicken » can * aggressive * upset ¢ ~
2. What's Tony's problem? sue ¢ sick * stomach » complain
if » restaurant

Dear Cluck Norris,

3. What does Tony request? I'm writing to 1) . Last night, |
was eating in your 2) . | ordered
the 3) , and everything was fine.
Later, | felt really 4) , and | spent

4. What does Tony threaten to do? ) L
alt night vomiting in the bathroom!

5) . you don't do something

about this, I'll 6) . your company.
5. Does the problem get resolved? My 7) . is normally fine so my

food must have been really off.

| don’t mean to be 8} .but I'm

really 9) . 10) you

help me or do | need to speak to my lawyer?

Amelia Wings
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€ Mark the sentences from the conversation
with O (offer) or R (request). (___ /5
points)
1. Would you like me to replace it?
2. I'would like to give you a refund.
3. | was wondering if you could help me? ___
4. How can | help you, sir?
5. Can | exchange these jeans? ____

D Read the statements and match them to
the number of the type of complainer.
{(___ /5 points)

valid complainer

pessimist complainer

different philosophies complainer

competitor complainer

ik wNn =

troll complainer

"l never get the right product when |
order online. Every time, they send me
the wrong thing! It's so unfair.”

___ "QOur company is much bigger than
yours. We'll leave you bad reviews
online if you don‘t join us.”

___ "OMG the absolute worst
service at Coffee Grande #unlike
#iwantedalatte”

___ "Hello. I bought these rolter blades last
week but one of the straps is broken.”

___ "Their clothes are amazing, but | hate
that they don't get their cotton from
tair trade farms.”

an 178 Unit8 Assessment

E Complete the excerpts by choosing the
correct options. (___/10 points)

1. 1 can offer you a a) , but can t see
your b) . please?

a) refund / receipt
b) refund / receipt

2. a)__ me. | was wondering if somecne
b) help me with something | bought.

a) hello [ excuse
b) could / will

3. lwill a) to the b) if the
salesman doesn’t do anything.

a) compfain / request
b) salesman / manager

4, a) we don't receive the order soon,
we b) stop working with you.

ay if / will
b} if / will

5. If you explain the problem a) , I try
to find a b)

a) in more detail / more aggressively

b} voucher / solution

F Read the situation below and write a
complaint e-mail. Include a solution to the
problem and a threat to the company, but
remain polite. (__ /15 points)

You bought some shoes from an online

company called Street Feet. When the shoes
arrived, they were the wrong color.

e @ mm om s
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Name:

Score: 150

A Read the monologue and choose the correct options according to the information.

(__/5 points)

| went to see Breakout 3 at the movies over the
weekend, and | want to see it again. Seriously, it's
the best movie I've ever seen! There is one part
where this woman escapes from an apartment.
She jumps from the bathroom window ...it was on
the third or fourth floor, | think ... anyway, she jumps
onto the sidewalk to escape. She rips her pants
and loses one of her sneakers when she falls. And,
err... then what happens? Oh yes... she runs off
down the street and goes into a store... then it gets
really exciting. | was on the edge of my seat. I'm
not going to tell you anymore, though. Why don't
you come and watch it with me?

1. What type of monologue is this?
a) Dramatic
b) Conversational
2. Who is the speaker tatking to?
a) A friend
b) A theater audience
3. What is the speaker describing?
a) Something he or she did over the weekend
b) A scene from a film

4. How does the speaker feel about what he
or she is talking about?

a) Nervous
b) Excited

5. How does the monoiogue end?
a) With an invitation

b} With a recommendation

B Now complete the monologue with UK

words. ( /7 points)

| went to see Breakout 3 at the cinema over
the weekend. | want to see it again. Seriously,
it’s the best 1) {'ve ever seen!
There is one part where this woman escapes
from a 2) . She jumps from the
3) window ...it was on the
third or fourth floor, | think ... anyway, she
jumps onto the 4) to escape.
She rips her 5} and loses one
ofherb) _ ~ whenshefalls. And,
err... then what happens? Oh yes... she runs
off down the street and goes into a

7) ... then it gets really
exciting. | was on the edge of my seat. I'm not
going to tell you anymore, though. Why don't
you come and watch it with me?

Assessment Unit 9 179
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C Write three examples of fillers in the
monologue. (___ /3 points)

1.
2.
3.

D Match the fillers to the reasons a speaker
uses them. (___ /5 points)
| 1. anyway
err
What was it?
| mean

i kwnN

you won't believe this
___correcting him or herself
____pausing to think

___directly addressing the listener
___asking yourself a question
___changing the subject

E Match the words to the definitions of
types or genre of monologues.

( /5 points)

conversational * interior ¢ dramatic *°
soliloquy ¢ comic

1. . the speaker reveals his or
her thoughts to the audience in a play

2. : has a funny tone and
ideas

3. : the ideas express the
speaker’s inner thoughts

4. - discusses serious ideas
and themes

5. . gives a speaker’s point of

view on a topic to another character

- 180/‘é Unit9 Assessment

F Read the monologue and write what the
topic, audience, and purpose are.

( /6 points)

“Hey. Don't ever let somebody tell you, you
can't do something. Not even me. All right?
You got a dream? You gotta protect it.
People can't do something themselves, they
want to tell you you can’t do it. You want
something? Go get it! Period!"

From "The Pursuit of Happyness”

1. Topic

2. Audience

3. Purpose

G Read the instructions and write a short
monologue. (/15 points)

Write a short monologue to describe a
movie you saw or book you read. Decide on
your audience and purpose and choose an
appropriate genre.

2 wb A = B aa A =  a
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Name: Score: 150

A Read the text about how to make a cell phone speaker and order the sentences 1—6.

{__/6 points)

How to make a cell phone speaker

To make this cell phone speaker, you will need: two Styrofoam cups, a paper
towel tube, a pen, a ruler, scissors, and a smartphone.

First, use the ruler to mark the center of the paper towel tube with a pen.
Next, place your smartphone around the center point, parallel with the tube,
and trace around it. After that, cut out the slot.

Then, place the end of the paper towel tube on the lower region of the
Styrofoam cup, draw around it, and cut out the traced circles.

Once the holes have been cut, slide each cup onto either end of the tube,
laying the cups on their sides.

Finally, you can place the smartphone into the slot in the paper towel and
now you can listen to your favorite music out loud!

___Trace around your cell phone. C Complete the explanation using the
____Draw drcles on the Styrofoam cups. correct for.m of the verbs in parentheses
___Slide the cups onto the ends of the paper (/10 points)
towel tube. So today, we're going to talk about how cell
___ Mark the center of the paper towel. phones 1,) (make). First, the
H den outer casing 2) (create). Then,
— Insert yogr smartphone and enjoy chips and electronic components
your mu51c.‘ 3) (put) together and
___ Cut a hole in the paper towel tube. 4) (place) on a circuit board.
The circuit board is the most important part
B Rewrite the sentences in the passive voice. of the cell phone, where the software and
(___/5 points) operating systems 5) (find).
1. They update the website regularly. If the circuit board 6) (not
design) correctly, the phone won't work. Once
2. How do you make robots? Tche circuit board 7) _ {finish),
it8) (place) inside the outer
casing, and other parts such as the screen,
3. He uses organic materials in his invention. keypad, microphone, and speakers
9) (add). Finally, the phone
4. People make chocolate from cocoa. 10) (test) to check that it
works.

5. What do you make paper from?

Assessment Unit 10 L 181 | -



D Match the words to the definition.

{ /4 points)
propeller ¢ battery * antenna * spring”

1. a device that produces
electricity to provide power

2. a piece of metal that curves
around and returns to its original shape
after being pushed or pulled

3. a piece of metal used to
receive signals

4. two or more flat pieces of
metal that turn and cause aircraft to move

Complete the sentences with the correct
form of the words in the box.

{ /5 points)

store ¢ signal = lift * commands » forward

»
&

1. GPS systems send a to
satellites to find our location.

2. You can the robot with
your voice. Just say "go” and it will move.

3. Just stand on the hoverboard, tilt your
bedy , and it will move.

4. All the information is on
the hard drive.

5. In 1903, the Wright brothers made an
airplane that them off the
ground.

182 Unit 10 Assessment

F Order the steps in the process, then

complete the sentences with the words in
the box. {___/10 points)

once * then » finally » after that » first™

the wax is melted, add
scents and food coloring to the wax.

, light the wick.

, pour the melted wax into
. melt the wax.

the mold.

. place the mold on a flat
surface and put the wick in the center of the
moid.

Read the instructions to write about a
process. (___/10 points)

Think of a simple device or machine and
write a short description of how it works and
what it is used for. Use the passive voice and
sequencers to order your ideas.



Unit 1 {(163-164)
A

1. For the parents of teenagers. 2. Teenagers will
experience physical and emotional changes. 3. Teenagers
need 1o create their own identities and may follow bad
advice from friends. 4. Teenagers need to be independent
from their family. 5. To discuss problems if there are any
and to listen to each other.

1) was, 2) listened, 3) found, 4) has had, 5} failed,

6) hasn't spent, 7) haven't been, 8) don't go, 9) stay,

10) dosthink

1. ask, 2. talk, 3. worry, 4. keeping, 5. support

(From top to bottom}: 1), 3), 2), 4), 5)

1.a),2.0),3. 4,4 a),5b),6.a),7.a),8. a),9 b,
10.b)

Make sure students use a variety of expressions for advice
and a range of simple tenses to explain the background
of the problem.

Unit 2 (165-166)

A

TmQoO N

1. Her relatives in Shanghai. 2. To sweep away bad fuck.
3. Red. 4. She opened the gift immediately. 5. Everyone
looked at her, shocked.

1) went, 2} had, 3) ate, 4) were, 5) were entering,

6) asked, 7) were eating, 8) got, 9) was happening,

10) told

{From top to bottom). 1, 2,5, 4, 3

1. When, 2. while, 3. when, 4. while, 5. when

1.b), 2. a),3.a),4 b),5 b)

1. In between Japan and make. 2. In between | and kiss.
3. In between is and late. 4. in between are and very.

5. In between people and use.

Make sure students write about three cultural differences,
use a variety of adverbs of frequency and a range of
simple tenses to describe and compare the cultures.

Unit 3 (167-168)

A

C
D

1. A girl's experience of running an ultra-marathon.

2. Any race longer than a marathon distance of 42
kilometers. 3. Because she had trained for the race.

4. In the state of Hidalgo. 5. She was able to complete
the race because she had trained well.

1. wonderful, 2. freezing, 3. tremble, 4. bragging,

5. twisted my arm

1.a),2.b),3. b), 4. a)5. a)

1. His team had won the match. 2. She hadn't set her
alarm clock. 3. His brother had broken his computer.
4. She hadn'’t studied enough. 5. She had seen the movie
before.

E 1) had been invited, 2) had taken / took, 3) was leaving,
&) realized, 5) had already started, &) looked, 7} had left,
8) got, 9) had just left, 10) was gone

G Make sure students use a variety of narrative tenses and
a range of connectors and sequencers to link their ideas.

Unit 4 (169-170)

A 1. itis when water rises to cover an area of land that
is normally dry. 2. They can happen very slowly or
very quickly. 3. They can be caused oy heavy rain, an
overflowing river, or a coastal event, like a tsunami.
4. You mustn't panic, you must make an emergency
kit bag, and you must try to secure your home. 5. The
government and the army will send out rescue teams.

B 1) avalanche, 2) heavy, 3) new, 4) unstable, 5} in the
mountains, 6) high, 7) down, 8) a tree, 9) snow, 10) to
be rescued

C (From top to bottom): 4, 2,5, 1, 3

D1.a,2.b),3a,4a,50

E (From top to bottom): create, locate, identify, secure,
remain, listen for, stay away, listen to, check, use

F Answers may vary but students must include what to
do before, during, and after. They should also use have
to, must, don't have to, mustn't, and imperatives. Some
background information on the type of disaster at the
beginning would be useful.

Unit 5 (171-172)

A 1 Fifteen-year-old Julie Parks was walking her dog
yesterday evening when she saw smoke. 2. Peaple left
the building before firefighters arrived. 3. She saw smoke
and then she saw a man hanging from the balcony.

4, The sirens from the fire engines woke Dale up. 5. The
building is badly damaged and residents are staying with
relatives.

B 1. She said she couldn't believe it. 2. She shouted that a
man was hanging from the fourth-floor baicony.

3. He mentioned he had only heard the sirens a few
minutes ago, 4. He declared he was terrified. 5. He said
the residents had left the building earlier.

C 1. was, 2. were returning, 3. had been, 4. lost,

5. overturned, 6. came, 7. became, 8. were waiting,
9. caused, 10. had been

D1.T283T4.8B,58B

E 1. Headline, 2. Extended Headline, 3. Byling, 4. Placeline,
5. Caption

F Answers may vary, but ensure students use a variety of
past tenses (past simple, continuous, and perfect) and

Assessment Answer Key
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organize information in the correct way (most important
information first).

Unit 6 (173-174)

A1b243334¢55b

B 1. isticking, 2. is sitting, 3. is reading, 4. gets up,
5. blows, 6. opens, 7. is howling, 8. enters, 9. is wearing,
10. runs

€ 1. stage directions, 2 setting, 3. climax, 4. resolution,
5. characters, 6. act, 7. subplot, 8. dialogue, 9. hook,
10. scenes

D 1. Sam is not as confident as Paul. 2. My hair is not as
long as hers. 3. That play is less exciting than this one.
4. Julie (Paul) is as friendly as Paul (Julie). 5 Scene 1is
more exciting than Scene 2,

E Answers may vary, but ensure students use the elements
of a play, and use the correct tenses for setting a scene.

Unit 7 (175-176)

A 1. To inform the reader of the extinction of the Baiji
dolphin and to persuade the reader to help protect
the Vaquita doiphin. 2. None. 3. The baiji dolphins
used sonar to catch food, but they couldn’t use sound
because the boats were too noisy. 4. Fish died because of
pallution and humans were overfishing. 5. The Vaquita
dolphins are endangered ard if we don‘t protect them,
they will become extinct, like the Baiji dolghin.

B 1. Air pollution, 2. Light pollution, 3. Noise pollution,
4. Water pollution, 5. Land pollution

C 1. waste, 2. produce, 3 litter, 4. deforestation,
5. exhaust, 6. habitats

D 1.a),2b),3. b)4 a

E 1) wil, 2) wifl, 3) may/might, 4} will, 5) will, 6) may/
might, 7} may/might, 8) will, 9) will, 10) may/might

F Make sure students inctude an introduction, two reasons
and two solutions, and a canclusion as well as a variety
of expressions to persuade.

Unit 8 (177-178)

A 1. The shop sells skateboards. 2. One of his skateboard’s
wheels is reaily loose. 3. He suggests getting a refund.
4. He threatens to tell his skate friends not to go to the
shop again if he doesn't get a refund. 5. Partially. The
salesperson offers to show Teny the other skateboards
they have and he agrees.

B 1) complain, 2) restaurant, 3) chicken, 4) sick, 5) If,
6) sue, 7} stomach, 8) aggressive, 9) upset, 10) Can

C1.0,203R405R

D {From top to bottaom): 2,4, 5, 1, 3

- 184 } Assessment Answer Key

E 1.a)refund, b) receipt, 2. a) excuse, b} could, 3. a)
complain, b) manager, 4. a) If, by will, 5. a} in more detail,
b) solution

F Answers may vary but students should include: the name
of the company (Street Feet), a solution to the problem,
and a first canditional threat. Thew tone should remain
polite and formal.

Unit 9 (179-180)

A1b2a3b4b5a

B 1) film, 2} flat, 3) toilet, 4) pavement, 5) trousers,
6) trainers, 7} shop

€ Any from: it was on the third or fourth floor, | think ...
anyway, err..., then what happens?, Ch yes...

D (From top to bottomY: 4, 2, 5, 3, 1

E 1. soliloquy, 2. comic, 3. interior, 4. dramatic,
5. conversational

F Answers may vary, but ensure students have the essential
information. (Students may not have read the Reader, 50
accept logical answers.} 1. Believing in yourself/Following
your dreams. 2. A child or children 3. To inspire or
encourage the listener.

G Make sure students use an appropriate style for the
type of monologue they write {(conversational, dramatic,
etc.). Ensure there are a few sentences organized into a
beginning, middie, and end.

Unit 10 (181-182)

A (From top to bottom): 2, 4,5, 1,6, 3

B 1 The website is updated regularly. 2. How are robots
made? 3. Organic materials are used in his invention.

4. Chocolate is made from cocoa. 5. What is paper made
from?

C 1) are made, 2) is created, 3} are put, 4) are placed, 5) are
found, 6) isn't designed, 7) is finished, 8) is placed, 9) are
added, 10) is tested

D 1. battery, 2. spring, 3. antenna, 4. propeller

E 1. signal, 2. command, 3. forward, 4. stored, 5. lifted

F 1. First, melt the wax. 2. Cnce, the wax is melted, add
scents and food colering to the wax. 3. Then / After that,
place the mald on a flat surface and put the wick in the
center of the mold. 4. Then / After that, pour the meited
wax into the mold. 5. Finally, light the wick.

G Make sure students use the passive voice and sequencers
to describe the process.
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Staying Healthy

A (Answers may vary) 1. Encourage students to explore
other options than those they read in the unit; 2. Getting
sufficient sleep is not covered, Ensure students’ answers stick
within diet and fitness. 3. Buying gifts, being supportive,
researching the health problem, etc.

B Answers may vary.

C (Answers may vary) 1. Encourage reflection. 2, Encourage
students to use advice from the unit. 3. Support and
encouragement,

Culture Corner

A (Answers may vary) 1. Brazilian, Thai, and German cultural
aspects, focused on manners and politeness. 2. Greetings,
not being on time, being very polite, saying “Enjoy your
food.” 3. All the above could be surprising.

B Answers may vary.

C (Answers may vary) 1. There will be more similarities to
the Brazilian clistoms than Thai or German. 2. Encourage
students to use the language seen in the unit to give advice.

Get active!

A (Answers may vary) 1. All take place in different locations,
require different equipment, and have different purposes.
2. None are very popular or well-known. Some require very
specific environments. 3. TomTom has never done anything
so incredible, PixieGirl wants to compete at the Olympics
in fencing, Nilesh finds kite-fighting difficult but is good at
being a kite runner, JakeB enjoys the silence of ice fishing.

B 1. Kite-fighting; 2. Rope courses; 3. Fencing; 4. Ice fishing;
5. Kite-fighting; 6. Fencing

C (Answers may vary) 1. Encourage students to describe the
sport. 2. Encourage students to give reasons behind their
answers. 3. It helps your health and gives you a hobby.

Surviving a Natural Disaster

A {Answers may vary) Encourage students to use the language
seen In the unit.

B (Answers may vary) Encourage students to follow flow chart
format.

C 1. Hurricanes, earthguakes, volcanic eruptions, and flooding
are common in Mexico. 2. Answers rmay vary.

Read All About It!

A 1. Tabloids are more commaon In Mexico but some students
may be more familiar with broadsheets. 2. Tabloids tend to
have shorter stories, be guicker and easier to read, and may
interest people who want an entertainment focus. Peopie
who read broadsheets want factual information and more

serious journalism.

B Answers may vary, Encourage students to give reasons for
their preference.

C {Answers may vary) 1. They infarm people about their
communities and what 1s happening in the world. 2.
Encourage students to give reasons behind their answers.

3. Students should think about others sources for news: TV,
radio, online, etc.

The Speckled Band

A The genre is mystery. The pictures reveal that it is a period
mystery, set in the Victorian times.

B The stage directions inform the actors or the reader of sound
effects, actions for the characters, and any other details that
cannot be explained through dialogue.

C Answers may vary. The original story ends with the speckled
band being revealed as a venomous snake, sent by Dr. Rylott
to kill Enid Stoner,

Being Eco-friendly

A Answers may vary. Encourage students to provide multiple
effects to the environment in their flow chart.

B Answers may vary. Students must give reasons behind their
rankings.

C Answers may vary.

Fixing the Problem

A Answers may vary. Students must give reasons for their
answers.

B 1. She interrupts her and walks away. 2. By asking questions
and commenting at appropriate times. 3. To show that their
compiaints are being taken seriously. 4. Calm.

C 1. Answers may vary. Students should give reasons for their
ideas. 2. Answers may vary.

Expressing Our Thoughts: Dramatic Monologues

A Answers may vary. Common teenage problems will feature
on students’ mind maps.

B Answers may vary.

C (Answers may vary) 1. So readers know what characters
are thinking or feeling. 2. Students can draw from their
personal experiences to answer. 3. Students should use the

language from the unit to answer.

Up, Up. and Away

A Answers may vary. Students should try to remember as many
details as possible when describing the process.

B Answers may vary. Students should refer back 1o the text to
help them.

C {Answers may vary) 1. Students must give reasons for their
apinion. 2. The Montgolfier brathers liked to make things,
were imaginative and creative, and had a mind for business.

-
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Unit 1

Preduct: Public Service Announcement

Name:

Suggested Evaluation Instrument: Descriptive Evaluation Scale

Content of PSA

Comments:

5

L]

Very Good -—

[]

Grade: ____ .

Needs Work

1

L]

Message of PSA

Comments:

Audience Appropriate

Comments:

Prosodic Skills

Comments:

Appropriacy of Language

Comments:

Teamwork Skills

Comments:

Overall Presentation

Comments:

186;  Evaluation Tools
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Evalaatior Tools

Unit 2
Product: A Comparative Chart
Name: Grade:

Suggested Evaluation Tool: Questionnaire

1. Was the student able to understand and analyze literary essays?

Yes To an extent No

2. Could the student identify the cultural aspects mentioned in literary essays?

Yes To an extent No

3. Did the student relate the cultural aspects mentioned in essays with their own cultural aspects?

Yes To an extent No

4. Did the student follow the models from the unit to write his or her essay?

Yes To an extent No

5. Could the student compare the cultural aspects mentioned in essays by making a chart?

Yes To an extent No

6. Was the student able to explain the contents of his or her comparative chart?

Yes To an extent No

7. Was the student able to present the comparative chart fluently?

Yes To an extent No

8. Was the student able to answer the questions from his or her classmates?

Yes To an extent No

9. Did the student work well with the rest of his or her product group?

Yes To an extent No

10. Was the overall work of the student satisfactory?

Yes To an extent No

Comments:

Evaluation Tools Q&f] -y
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Unit 3
Product: Personal Anecdote

Name: Grade: .. __.

Suggested Evaluation Instrument: Observation Guide

Néeds to

Aspects to evaluate Excellent } Good | . —— 'O.b.ses'vatmns.

! | ! ;
Completed all the | i E ;
subproducts {
Used the storyboard to :
present anecdote | j
Used the written anecdote | | : i
only as a guide | | | '
Told the anecdote in | | |
chronological order | : i
i NN (S . P e b — e e o o
Presented anecdote fluently ' : ! j
and confidently 5 | , :
S w___m_m_L________.__. ..w_;www,wm, S
Used the correct intanation ! |
to enhance the anecdote [ | 4 I |
{
SR 5 U VO
Used connectors to link . : ‘
ideas while presenting ; : | | |
— fﬁ!r B e vam e s o e —7774:
Used language appropriate E { !
for the situation | : | ! g
Answered questions from j |
classmates about anecdote ; :
e e oo e e
Listened attentively to i ! ! i ‘
classmates’ anecdote and 5
asked questionsaboutit | | P i o

o 185) Evaluation Tools



Unit 4

Product: An Instructional Leaflet

Name: _

EBvalaatior Tools

Suggested Evaluation Instrument: Rubric

Category

Excellent

Good

Grade:

Needs Work

Preparation

Score:

——

Organlzatron

e s

(9-10 points)
Had all the materials

needed. Completed his or
her part correctly.

Began Work promptiy and
finished tasks on time.

S

(6-8 points)
Had most of the material
needed. Completed his
or her part of the work
withdifficulty.

(4-5 points)
Didn't have all the
material needed. Couldn't
complete his or her part
of the work.

Didn't start work on time,
but could finish task on

Didn't start work on time,
and didn't finish task on

| Score: ! time. time.

Content ! Instructlonal leaflet Tlnstructional leaflet Instructional leaflet
E included clear instructions | included some didnt include enough
| Score ' and appropriate pictures | instructions and pictures | instructions and pictures
E to support them. 'to support them. to support them.
e - e

| Use of Ianguage

‘ Was able to write

Wrote instructions in

Needed a lot of help
to write instructions in
 sequence for different
possible situations.
Was not able to use
imperatives.

Wasn't able to explain the
group’s leaflet.

|
|
i
i
|
|

| Didn't work well with the

i rest of his or her team.

| Wasn't willing to work.

i

| | instructions in sequence | sequence for different
Score: for different possible possible situations
' situations with no or with difficulty and with
few mistakes. Used mistakes. Used imperatives
|mperat|ves correctly but needed help.
; Presentatron Was able to explain Was able to exptarn
3 the group’s leaflet. the group’s leaflet but
§ Score: r Presentation was fluid | needed help. Hesitated
1 and the language was while presenting, but
' appropriate. i the language was
| appropnate
| Teamwork Worked well with the Worked well with the
% rest of his or her team, rest of his or her team,
Score ' Contributed to the team | but had some problems.
and was willing to work. | Contributed to the team,
but didn’t always work.
| Total: Comments:
e R

Evaluation Tools 189 .
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Unit 5
Product: A Comparative Chart

Name: Grade: ___

Suggested Evaluation Tool: Questionnaire

1. How well did the student analyze the newspaper article?

2. Which aspects did the student include in their news article?

3. What examples of newspaper language did the student use in their article and how well did
they use it?

4. How well did the student edit their news article?

5. Was the student able to compare another student's article with their own?

6. How was the student’s performance during the presentation?

7. How well did the student interact with and contribute to the teamn?

8. How did the student improve and what are his or her areas of improvement?

v
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Unit 6
Product: A Dramatic Reading

Name: Grade: . _ ...

Suggested Evaluation Instrument: Graphic Organizer

Dramatize

§? Reading ?

% |

| | |

3 | !

i L %

Attitudes Performance Organization

— r~=71 Use of prosodic /.
'{ | Teamwork E i P 1 1J Time management
o LI TESOUrces —
. Response to teacher RS o non.-verbai - | Previous work and
| [P .. language .1 subproducts

- T k
- Willingness to work Use of languge - | Management of wor

N L_ .. I within the team
| Confidence while
L__._ performing

'Y ™ ' N 4 R
Notes: Notes: Notes:

.

’ J— — S — p— e ———— . v s,

. ~ B . - S

r

b B . o o e

b

b S e e e e
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Unit 7
Product: A Roundtable Discussion

Name:

Suggested Evaluation Instrument: Checklist

1. The student based his or her discussion on factual information.

2. The student used the persuasive essay as back up information for
the roundtable.

3. The student/group used the question cards to guide the roundtable.

4. The student stated the consequences and solutions of the problem
discussed in the roundtable.

5. The student participated actively in the roundtable discussion.

6. The student spoke in complete sentences without hesitation.

7. The student used language accurately to make predictions about
the future.

8. The student listened to and respected the opinion of his or her
classmates.

9. The student fulfilled his or her role during the roundtable.

10. The student took the discussion seriously.

Notes:

Grade: _ . _ _ _

| I ]
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Unit 8
Product: A Complaint Role Play

NamMe: o o e e e e e Grade: .. . . .

Suggested Evaluation Instrument: Interview

1. How did you organize your time to complete the product?

2. How did you and your partner divide the work?

3. Which activities from the subproducts were difficult for you? Why?

4. Which activities from the subproducts were easy? Why?

5. How did you feel when making or responding to a complaint?

6. How well did you interact with your partner while raleplaying?

7. What new language did you learn while doing the product?

8. What did you learn about making and responding to complaints?

9. Which aspects of making complaints do you need more practice with?

10. Qverall, how would you grade yourself? Why?

Evaluation Tools



Unit 9

Product: An Improvised Monologue

Name:

Suggested Evalu

N Mbnolog'ue “f

Rubric

i Organization
§ and Theme

. Score:

?
§Language
; Score:

I
: Stress and Tone

| Audience
Score:

f
i

Attltudes

; Score:
|

' Total:

e b o o e s e e <

[ e e -

ation Instrument: Rubric
 Excellent f
_ {9-10-points) -
- Topic addressed in detalil
- with very clear beginning,

middle, and end.
t

I
H

" Excellent range of

~ Good-
(6-8 points)
 Clear beginning, middle,

and end. Main points of
toplc addressed.

Good range of

: vocabulary and extremely | vocabulary and effective
| communication.

| clear communication
* withappropriate fillers.

i ) )
i Wide range of stress

' and tone that helps

E understanding.

'
!

e n_;_m.h [

|

Grade: . _ ___ ___

Needs Work -

(4-5 poin't_s)
Unclear organization of
topic and lack of purpose.

Inappropnate or
. incoherent language; little
. vocabulary range.

|
i
i

Sorme use of stress and

- Completely appropriate
for the target audience.

.l

Appropnate for some

members of the audience.

' No change in tone, and
| little stress or emphasis.

Inappropnate for target
audience.

S —
r
|
[

onﬂdent whlle

A

- WMWWM_F“M,‘ Ce s

E Seemed nervous but

Had a Iot of trouble

performing. - managed to perform. | performing due to nerves.
! |
i |
1 |
3 | |
AH‘_;N N S e e e ]
Comrnents
n Tools
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Unit 10
Product: infographic for the Operation of a Machine or Device

Name: - e e e

Suggested Evatuation Instrument: Anecdotal Record

Topic of Infographic:

Evaluat_iog'__ Tools

e Grade: __ . _.___

Description of student’s product development and presentation:

Observations:

Recommendations:

Conclusions:

Evaluation Tools | 195 .
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Evaluation of alf skills in Quest should be interpreted
at the B1 (Threshold) Level of the Common European
Framework. This states the student “can understand
the main points of clear standard input on familiar
matters regularly encountered in work, school, leisure,

etc. Can deal with most situations likely to arise whilst
traveling in an area where the language is spoken.

o e o e s

-~ Writing

- Itis unrealistic to expect students to produce

. perfect examples of reviews, biographies, and

1 other texts at B1 level. However, they should be
aiming to do the following:

I e Use simple sentences to describe an event
(where, when, and what happened)

* Use short sentences and expressions to write
about different aspects of datly life

* Write personal letters or emails with standard
expressions conveying functions such as
introcducing oneself, inviting and responding,
thanking people, or making requests

* Give details about where they live and how to
get there

* Give information about their education, work,

! interests, and skills

» Use simple linking words effectively (but,
because, or, etc.)

* Show they have a vocabulary large enough to
give relevant information about the task

* Use linking words to express a chronological
sequence of events (first, then, etc.)

s Use previously taught language such as tenses
; and conditionals in appropriate texts and in a
relevant way

The overall marks in the following table provide

195/‘ Marking Criteria

Can produce simple connected text on topics that

are familiar or of personal interest. Can describe
experiences and events, dreams, hopes and ambitions
and briefly give reasons and expianations for opinions
and plans.” You should keep this in mind when
marking written and spoken work.

OverailMarkmg Scheme. - . w
Mark  Criteria (3 = Pass)

5 Excellent

4 Good :
3 Reasonable ;
2 Inadequate ;
1 Poor :
0 Irrelevant/lllegible '

a uniform criterta to assess whether a student has
achieved these goals when writing a text.

However, before giving a final mark for a written
text, separate assessments should be made on the
following areas: ‘

Content—Does the text include all the points related

to the task? ;

Organization and cohesion—Is the text logically |

presented and understandable?

Appropriateness of register and format—is the
writing style and presentation appropriate to the type |
of text in the task? !

Accuracy and range-—Does the text include wide
and effective use of previously taught vocabulary and |

grammar?

Target reader—Is the intended message clearly
communicated?

-
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~
Example: Describing an Event

Content {major points}—Description must include all the points in the

tips, e.g., when and where the event happened, what the person did, etc.

Content (minor points}—Extra details about the event,

including specific descriptions. ﬁ..“‘ %%":3%‘;7{?;55 EHIN

Organization and cohesion—Review format with clear A Tl’avel Brochure

organization of paragraphs moving from general to specific » Wite directly to your audience using

and giving opinions. Ee Lsonal pronauns.

] _ o ¢ Pick a theme for t inati
Appropriateness—A review or personal opinion. adventure or a{:rrs :sdd:jng:on’ such as
Accuracy and range—Appropriate language = Provide details about the activities
for giving details of and an opinion about an » Explain what ocopie wil o .
event. Use of relevant vocabulary and previously taught chronclogical order.
structures.

Target reader—Provide enough information for the reader to form
an opinion about the event and decide if he or she would like it.
The Flaming Lips p
November 17
Faro Sol, Mexico City ;
; i ted an American ban
{ ast week | went to a festival which presen _ _ .
called The Flaming Lips.| would describe them as a psychedehc Content—All content points
b appy band of alternative music | kow them since 1993 and this covered and developed well. (5)
s the first, Time they come to Mexico. Accuracy and range—Mostly
First the staff appeared to fix the stage al dressed in orande accurate, but some errors (the show
as street workers, the droms, cables, ampliFie.rs ar.wd even the . begun...) and awkward expressions
microE'nones were orande tool Thenc?;i Ieaﬁhr\\g :ngs,; iﬁfzﬁare (they appeared through al the
! . . . €
in a white suit and said heii to s, ans be:i : dotbemg show...). Good use of adverbs
; § ] een -
differerit projections on the Sco o f (taught in class). Excellent range. (4)
A funny detal was that, previously they had chosen people rrom o .
the audience to get dressed with teletubbies costumes and they Organization and cohesion—
appeared through all the show onstage. lucky theml The singer Good, clear organization. Good use
ir?troduced them and then got inside a giant plastic hubble and of linking words. (5)
walked on top of the crowdl A Appropriateness—Generally
They played almost all their greatest hl’i‘ts anccli EV:; YEne :Jar;a (fj_itc appropriate. (4)
: hen they said good-bye wt
of them | wan a htgevt‘;::f:;ffzngs egut Fc):r Surg it was a great Target reader—Would be fully
. my £3
EEZ\‘:Q;T;U dzn't need to know them previously because for understood by the reader. (5)
sure you are gonna love them. LG rade 5 J
J
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- ™
Example: Describing an Event

F abulosos Cadillacs

F

The Fabulosos Cadillacs were performed in México
City at November. [

Content—NMast major content points 1
They haven’t been to México since 2002- w%en the induded' with some omissions. (3)
band broken relations slnips

Accuracy and range—A number of
The band sang many songs and Danced many styles errors that don’t affect communication.

in this concert. The people was singing all songs but
when they sang "Malbicho™ The peaple was clapping
and Dancing

Misuse of articles {taught in class).
Reasonable range. (3)

Organization and cohesion—Adeguate

The band played some instruments, all of them were organization. No finking words. (3)

magnificent The sound was cool too. My favorite

Time was when they songs "Matador” This song was Appropriacy—Appropriate register

written for them and was a hit in the nineties attempted but not always successful. (3)
If you like the rock music and ska, you should be Target reader—Message communicated
listen this band. with some effort by the reader. (3)
LGrade 3 J
\ y,

Teaching Tips

Assessments

The Marking Criteria on the right can be used for the
written guestions in the assessments in the Teacher’s 4 B 70:90%0
Guide. All writing assessments carry a score of 10 3 c 50-70%
points. Use these criteria to mark your students’ work 2 D 30-50%
and double the grade you give them to get a mark 1 £ 10-30%

out of 10. Itis also possible to adapt this system to the 0 F 0-10%

grading criteria you have in your school.

Correction and Feedback

Symboll __ Meaning | Example |

Students should be encouraged to correct their own Sp Spelling recieved

and each other's work. Underline each mistake in a p Punctuation Whats your name.

text and use the key on the right to tell students what WO Word order Always | go shopping.

type of error they are looking for. T Wrong tense They have played yesterday.
is of d id f icul SV Subject-verb The people was clappin

Itis often a good idea to ocgs on one particular disagreement peop PPINg.

problem area, rather than trying to correct every M Meaning not clear Come and rest with us.

mistake in a text. Hold class feedback sessions about f] Unnecessary word It was too much difficult.

common problems. A Missing word You should listen them.

- 198 Marking Criteria
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Speaking

Students’ speaking skills should be continually
assessed throughout the year using the speaking
activities in the Activity Book. 1t is important that
students can express themselves in basic situations
and use relevant strategies to help them make
progress in the classroom:

» asking for and giving information
* stating simple facts

¢ ordering focd

» buying tickets

¢ reacting to news

* making and responding to invitations
» describing likes and dislikes

* making arrangements

* responding to statements

¢ describing oneself and others

* describing homes

+ telling a simple story

* describing one’s background

* asking for repetition

¢ showing understanding

» asking for help

Evaluation takes into account the following
performance indicators:

Teaching Tips

Correction and Feedback

Grammar and vocabulary—Accuracy and range
leading to effective interaction.

Discourse management—Logical development
of sentences relevant to the task. Assess factors
such as linking words and overly long hesitation.

Pronunciation—Ability to produce intelligible
words that fulfill the requirements of the task.

interaction—Active development of discourse,
including initiating and responding appropriately.
Use the indicators in the table below to award
an overall mark on the effectiveness of students’
responses to the task.

These marks can be adjusted and adapted to the
marking scheme at your school (see the Marking
Criteria on page 200).

' “Mark l Cfifcer,ia’ (3 = Pass) N
5 Excellent
4 Good
3 Reasonable
2 Inadequate
1 Poor
0 Irrelevant/lllegible

This should be used to help motivate students rather than embarrass or demotivate them.

Try to correct individual students on a one-to-one basis.

Do not name individual students when doing class feedback.

Monitor speaking activities and make notes of common mistakes for a class

feedback activity.

Do not try to record every mistake you hear. Focus on certain aspects and tell
your students in advance what you are listening for, so they have an opportunity

to correct themselves when they talk to each other.

Give feedback on positive aspects and where students are making progress.

Marking Criteria
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Track 2

{Unit 1, Activity Book, page 10)
FatHer: I'm worried about my son. He
doesn’t seem to have any friends.
Well, he says he has {ots of friends,
just that they are alf online. | know
things are different now and that it

isr't like it was when | was a kid. |
played with my friends in the street
and we went to the woods 1o play
in the river and | get it. The way
that kids play has changed and kids
don't play on the streets these days.
But still. It can't he right! He's only
young. | think that he shouldn't be
on his phone chatting ali the time
instead of playing. Ok yeah, | know
he's playing but come on, you know
what | mean! Playing! Like with a
ball or spmething. With his friends.
Running around. Like, don't kids do
that now? I'm happy that he has
his own phone because it is a good
way for him to talk to his mom and
the family, but all the time? Like last
Saturday was crazy. | actually had to
take his phone away from him.

He was on his phone in the
morning for three hours and then

| had to go out to the store and
when { got back he was still there,
He must have been on his phone
for like six hours! He looked so
tired! And don’t get me wrong.
He's a good kid. He listens to me
and he helps me in the house and
he always does his homework,
And we have always had a great
relationship so maybe | shouldn‘t
worry so much but... | don't
knowv... He never plays outside. Is
that ok? Is he too young to have a
phone? Maybe | need to play with
him more. | don’t know.

Track 3

(Unit 1, Activity Book, page 14}
When you're being bullied, it is
very easy to feel that you are alane
and that no one knows how you
teel. But that is far from the truth.
30% of children in grades 6 to 12
have experienced bullying and an
incredible 70% of children have
witnessed bullying in school. If you
are being bullied, then chances are
that one out ¢f three of your friends

Audioscripts

has also been bullied and almost
everyone you know understands the
situation. That is why here at the
National Bullying Organization, we
always say: If you are being bulfied
at school, you should tell an aduft.
That adult could be a teacher, the
principal, a member of your family,
or an older friend. Whoever you get
along well with and who you think
is responsible. But you shouid tell
someone.

When you tell someone, keep a
record of what you said and when.
If you expect that person to do
something to help you and nothing
happens, then go back to them with
the record of what you said and ask
why. Bullying. You aren‘t alone. So
talk to someone.

Track 4

{Unit 1, Activity Book, page 18)

It follows you into your home.

It's with you in the evenings.

It crawls into your bed.

It looks at you in the mirror.
Anxiety.

While it may be hard to believe,
roughly 14 million American teenagers
suffer from a form of anxiety.

That means that one in three
American teenagers need help.

Are you one of those people? Or
someone in your family?

Here at FreedomfromFear.org, we
want teenagers to lead happy,
healthy, praductive lives.

Do you want to talk to someone?
Reach out to one of our trained
psychologists waiting for you at the
end of the line. Cail our toll-free
number at 01800 3327 3733. That'’s
01800 FEAR FREE. Call today. Qur
experts will listen to you and offer
you free, clear and easy, practical
advice. Or chat to us online; we have
experts waiting to help you twenty-
four hours a day, seven days a week
at www. freedomfromfear.gov.
Remember, more than 14 million
American teenagers suffer from
anxiety. And no one needs to do

it alone.

Track 5

{Unit 2, Activity Book, page 24)

Jack: My name is Jack. A few years
ago, while | was studying in China,
I met a girl named Mei. She was
very nice and we started dating.
We both lived in a small town
where it rained a lot, but Mei never
carried an umbreila. | was walking
to her house one day when | saw a
store that sold umbrellas. | decided
to buy her one. By the time | got
to Met's house, it wasn't raining
anymaore and she was sitting in her
front yard. But when she saw me,
she looked shocked. “Marcus, this
must be a joke. Don't you want
to date me anymare?” she yelled.
"What? Yes, of course | do!” |
replied, "And this is a gift for you!”
While I was speaking to her, tears
were forming in her eyes. She ran
inside and closed the door.

Her mother was watching from the
window. She gave me a terrible look!
My jaw dropped. What just
happened? | was confused.

Luckily the Chinese man from the
store was watching the whole
thing. He explained that in the
Chinese language, the words for
"umbrella” and “separation”
sounded the same. Mei thought

| wanted to break up with her
because | wanted to give her an
umbreifa! | apologized to Mei. She
accepted, and now we are married!

Track 6

(Unit 3, Activity Book, page 34)

Lizzv: Hey Arthur. How was track
practice?

ArtHur: Hi Lizzy! Ch, well ... It wasn't
that great. I'm not sure it's the right
sport for me.

Lizzy: Why do you say that? What
happened?

ArTHUR: Well, it may sound silly, but |
feel quite sad and pathetic running
there afi alone. My trainer is really
demanding and keeps pushing
me to run faster, but that is just
not helping me. | love sports, but
I don't feel quite myself when
running,

Lizzv: | see... Have you done any
other sport before?

e IO - . -
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ArTHUR: Basketball and hockey.

Lizzv: Team sports... Maybe that's
the reason you feel sad and lonely
on the track. it's not you, and it's
not your trainer. You are just doing
the wrong sport. Why did you stop
doing those sports?

ArTHUR: Hmmm... | never thought
about that. Well, for a very long
time | played basketball, and |
loved it. it made me feel like part
of something, you know? We
were all very close on the team—it
was s¢ much fun... But ther we
moved to Canada. There was no
basketball team at schoal so... |
joined the hockey team. It felt like
family—I was so happy! We were
always planning new strategies,
encouraging each other... Oh,
man! We spent hours at the
ice rink—it didn't even feel like
training! But then my family moved
here to California and well, | need
10 train but running doesn't feel
like the right sport for me,

Lizzv: Well, you should have asked.
i have good news for you. The
school has a hockey team. We
don't have an ice rink but the team
oractices at the locat nnk.

Track 7

(Unit 3, Activity Book, page 41)

Sam: Hi Adami I'm sending the voice
message because the keybeard
on my phone isn't working. The
picture you sent me is amazing,
thanks for sharing! | can tell you:
You're crazy!
Anyway, | went with my family
to an amusement park on the
weekend. | had fun, but a really
scary thing happened. My little
sister wanted to ride the chairs that
spin in the air. The ride started and
my sister started to yell like crazy.
The straps weren't tight enough
and she was slipping out of the
chair. | grabbed her and tried to
stop her from falling. But, with all
of the chaos, | dropped my phone.
The ride finally ended and we
got out trembling with fear. My
parents were furious. Miraculously,
the phone had fallen in some
bushes and it was okay. it just has

some scratches and tike | said the
keyboard doesn’t work. But we
were lucky, considering everything.
So, we can say my winter has been
intense too!

Track 8

{Unit 4, Activity Book, page 48)

Steve: Hi, you are listening to
Miami‘s Biggest Issues. Today,
we are speaking to Mary Adams,

a weather forecaster from the
hurricane forecast center. Mary,

we are about to start the hurricane
season here in Miami. We all know
that we live in one of the cities
most vulnerabie to hurricanes in
the United States. Is there anything
we can do to prevent or minimize
the risks?

Mary: Good morning Steve. Thank
you for having me. You are right,
Miami takes the number one spot
with a 16% chance of experiencing
the impacts of a hurricane.
However, there are many things
citizens can do before and during a
hurricane to stay safe.

Steve: That's great news. I'm sure our
listeners are interested in knowing
what to do to preserve their lives
and homes during these natural
disasters that affect us every year.
So, can we stop hurricanes?

Mary: No, Steve. Unfortunately, we
can't. But technology now allows
us 1o have a little more time to
know when hurricanes are coming
and be prepared.

Steve: That's true, OK, what do we
have to do?

Mary: Well, prevention is very
important. Before the hurficane,
you have to create a disaster kit. It
should have water, food, batteries,
flashlights, a first aid kit, garbage
bags, and a phone with a backup
charger. Also, at least one member
of the family must attend official first
aid training, but it's important that
every member of the family knows
what to do in a disaster situation. It
is essential to know the evacuation
routes and the shetters available in
case of a hurricane. Finally, we all
know we have to protect windows in
the days prior to a hurricane arriving.

~ Aadioscripts

Now, during the hurricane, you
mustn't go outside. You don't have
to stay in a safe room inside the
house, but it is crucial that your
family members stay away from the
doors and windows, even if they are
secured. If your house is in danger
of being fiooded, you should turn
off the electricity from the main
breaker. Finaily, lightning is a serious
risk here in Florida so...you have to
be aware of lightning too!

Steve: Thank you Mary. Now, there's
just something else | would like
to add. Listeners, remember, you
always have to keep your radio
on and listen to the most recent
information about the hurricane.
After the break we are going to...

Track 9

{Unit 5, Activity Book, page 60)

News ReporTer: Finally, hurricane Alice
has left the south coast after two
days of chaos. Authorities say there
could be over ten million dollars of
damage to streets and buildings.
However, it is not all bad news. At
two o'clock on Sunday morning,
Brandon Smith was pushing an air
mattress through four feet of water
behind his apartment building. He
came down from the second floor
after hearing his neighbors’ cries
for help. He stayed calm and one-
by-one pushed seventeen people
to safety through the dark, dirty
waters.

The incredible thing is, Brandon
Smith does not work for the
emergency services. He is a
thirteen-year-old school boy.

When we talked to Brandon, he
told us that he and his mother lived
on the first floor, but he said they
had moved upstairs to a neighbor's
apartment when the flood waters
came into their home. He described
how he had just gone to sleep
when he got a call from a friend

in another building. His friend told
Brandon that the water was rising
all around his apartment and that
his family needed help because
they couldn't swim.

That's when Brandon had his idea. He
swam back to his apartment, pulled

Audioscripts Qm
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out the air mattress, and started
pulling his friend’s farmily to safety. But
then, once they were safely on the
second floor, he kept on going.
Branden said he had learned to
swim when he was six and he was
glad he could help. The last person
he rescued was an elderly woman
who couldn’t walk.

After a long night, Brandon finally
got some sleep. When we asked
Brandon how he felt about his
life-saving act, he said he was just
thankful that there hadn't been any
alligators in the water!

This is Janet Long at XYZ News.
Sports up next.

Track 10

(Unit 6, Activity Book, page 70)

Narrator: One

BracuLa: Welcome to my house.
Enter freely and of your own will.

Jonathan: How do you do? | am
Jonathan Harker, in the service of
Mr. Peter Hawkins.

Dracura: Come freely. Go safely. And
leave something of the happiness
you bring.

JonaTHaN: | am here to see Count
Dracula. \

Dracuta: | am Dracula. And ! bid you
welcome, Mr. Harker, to my house.
Come in. The night air is chill and
you must need to eat and rest.

Narrator: Two (from Death of a
Salesman Arthur Miller, 1949)

Linoa: Forgive me, dear. | can’t cry.

[ don't know what it is, | can't cry.

| don't understand it. Why did you
ever do that? Help me Willy, | can't
cry. It seems to me that you're just
on another trip. | keep expecting
you. Willy, dear, | can‘t cry. Why did
you do it? | search and search and
| search, and | can’t understand it,
Willy. I made the last payment on
the house today. Today, dear. And
there’ll be nobody home.

NArraTOR: Three

VLapiMIR: You must be happy too,
deep down, if only you knew it.

EstraGon: Happy about what?

Vwsoimig: To be back with me again.

Estragon: Would you say 507

Viapimir: Say you are, even if it's
not true.

Audioscripts

Estracon: What am ) to say?

Vwapimir: Say, i am happy.

Estracon: | am happy.

Viapimir: So am |,

EstraGon: S0 am |

VwaoimiR: We are happy.

Estracon: We are happy. What do we
do now, now that we're happy?

Viwaoimir: Wait for Godot.

Nagrearor: Four

Tony: You're not thinking I'm
someone else?

Maria: | know you are not.

Tony: Or that we have met before?

Maria: | know we have not,

Tony: | felt, | knew something-never-
before was going to happen, had
to happen. But this is. ..

Track 11

(Unit 6, Activity Book, page 76)

Director: OK, let's try again.
Remember this is the start of the
play, so it needs to have some
impact. Max, be angry. Lenny, you
are not interested. OK, go.

Max: What have you done with the
scrssors? | said I'm looking for the
scissors. What have you done with
them? Did you hear me? | want to
cut something out of the paper.

Lenny: I'm reading the paper.

Direcror: Hmm, maybe not. Too
angry. We don't want to frighten
the audience. Max, what about if
you do it politely, but Lenny, you
are very serious. Reply very slowly
and firmly. Let's try that.

Max: What have you done with the
scissors? | said I'm looking for the
scissors. What have you done with
them? Did you hear me? { want to
cut something out of the paper.

Lenny: I'm reading the paper!

DirecTor: No, that didn‘t work. Let's
try again. Max, look at me. Use
your charm. Be charming and
friendly. And Lenny, you're in a
good mood. React happily. Laugh a
bit. Let's go.

Max: What have you dane with the
scissors? | said I'm looking for the
scissors. What have you done with
them? Did you hear me? | want to
cut something out of the paper.

Lenny: i'm reading the paper.

Director: Perfect!

Track 12

{Unit 6, Activity Book, page 78)

TEACHER IN A DRAMA cLass: OK, class.
it's the school play on Friday. |
know you are nervous s | just
want to say don't worry. If you
forget your lines, which I'm sure
you waon't, but if you do, take a
deep breath and relax. Don't panic.
Stop for a second and think about
what you just said. This will help
you remember what comes next.
The audience doesn't know what
yOu are going to say so you don't
have to be precise. They probably
won't notice that you are taking a
few extra seconds. So, again. Don't
panic, take a breath, and remember
what you just said. OK?

Track 13
{See Reader, pages 65-76)

Track 14

{(Unit 7, Activity Book, page 84)

Laura: So, here are the books for
us to research for the roundtable
discussion. Did you bring the
questions for the research guide?

Ben: Yes, here they are. We are guing
to research the effect of cars on air
pollution, right?

Laura: Yes, Okay, so what is the first
thing we want to find out?

Ben: Well we already know that cars
contribute to air poflution because
of the exhaust gases, but we don't
know exactly why.

Laura: Right. Let's have a look.

Ben: This book says that gases are
emitted through the exhaust as a
result of the combustion of fuels, like
gasoline and diesel. In that gas, there
is a mix of nitrogen, carbon dioxide
and manoxide, hydrocarbons, and
particulate matter.

Laura: Wait, what is particulate matter?

Ben: They are little particles of soot and
metals. It's what forms the smog.
Anyway, these components damage
the respiratory system, block oxygen,
produce acid rain, and contribute to
the global warming.

Laura: Listen to this! This article from
a scientific magazine says that 80%
of lung diseases are a resuit of car
pollution and that this number
might increase in the near future,
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8en: Does it say something about
global warming?

Laura: Mmmm... yes. it says that
the average global temperature
is increasing and this increase
will cause the seasons to change.
Winter will be shorter and spring
will arrive earlier. The changes
in the seasons might affect the
ecosystem, too. So it’s essential that
pollution from cars is eliminated or
at ieast reduced.

Ben: Ok. Percentage...
Consequences...The next question
is... What are some solutions to the
problem?

Laura: | just read that governments
are making special laws to reduce
pollution. These laws will force
vehicle owners to use cars only
when necessary.

Ben: That's great. Here it says that
scientists and global organizations
are investing money in research.
They are developing electric cars
and they may find alternative
fuels that we can regularly use.

In the meantime, civilians can use
alternative transportation, like bikes
or public transportation.

Laura: Carpooling is also an option.
Like | do with my neighbors to get
to school.

Ben: Sure, that is a good idea too. OK
last question, what might be the
benefits of solving this problem?

Laura: Well, that's obvious! The air
will be cleaner and pecple might be
healthier.

Ben: We may also be able to see the
sky again, without so much smog.

Track 15

{Unit 7, Activity Book, page 86)

TeacHer: Ok, class. Today, we're
tatking about endangered species.
Did you know that over 17,000
animals are endangered or nearly
endangered? One-third of those
species are amphibians.

Mike: Why are there so many?

Teacrer: Well, there a lot of reasons.
For instance, deforestation is a big
problem. In the rainforest, trees are
cut down to make more farmtand
and to get materials for wooden
products. That's why it is essential
that we buy locally made products.

We know where they come from
and it's not the rainforest.

Tim: Doesn't deforestation contribute
to climate change, too?

TeacHer: Yes! And that's also
destroying habitats. Climate
change is melting away the Arctic
Circle.

Suzv: I've read that illegal hunting is
another problem.

TeacHer: Yes, Suzy, it is. People hunt
animals for their skins, bones, and
other parts. To illustrate, in Vietnam,
people believe that rhinoceros horns
can cure cancer. So thousands of
rhinos are being killed.

Mike: So that’s why some
governments advise that tourist not
buy products made from animals
in certain countries, They may be
illegal.

Teacuer: Right. And it's crucial that
governments do more to protect
hunted animals. Now, who can tell
me...

Track 16

{Unit 7, Activity Book, page 90}

Teacher: Okay, guys. Let’s start
the roundtable discussion. Get
into a circle. Laura, you are the
moderator, right?

Laura: Yes.

TeacHer: Do you know what to do?

Laura: Yes. I'm going to lead the
discussion, I'll ask my classmates
questions and make sure that they
stay on topic.

TeacHer: Correct! And Zach, you are
going 1o be the secretary?

ZacH: Yes. | already have my
notebook ready to take notes.

Teacuer: Okay, then. Laura, I'll let you
begin.

Laura: Great. So, our topic is car
poliution in our community. Did
you bring your research?

Evervone: Yes!

Laura: Excellent. Tom, you're the
first speaker, why is car pollution a
problem?

Tom: Well, as we know, most
lung diseases are caused by car
poliution. And in our city, there are
about 21 million vehicles driving
around every day. And almost haif
of those cars are 18 years old or
older and therefore cause a lot of
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contamination.

Ben: Yeah, Around 9,300 people die
each year because of air pollution.

ZacH: Sorry, what was that? Could
you speak louder.

Ben: Yes, sorry. | said there are
around 9,300 deaths a year
because of air pollution.

Tom: Exactly. So, it's really important
that we do something about it.

Laura: Well, what can we do about
it? Sam?

Sam: Mmm... In our city, our
government is stopping people
from using their cars once a week.
But | think it's necessary to take
other measures. fFor example, we
can start a carpool system in our
school.

Ben: What do you mean?

Sam: Well. Everyday my mom drives
my brother and me to school. But
there are other two seats in the car.
Let's say that on our way to school,
we go past your house. That way,
we could pick you and your sister
up and bring you to school. That
way, we use one less car.

Laura: That's a great idea! We can
map out routes to see who lives
close to each other.

Ben: And we need 1o record how
many seats are available in each
car.

Laura: Okay, so what would be the
benefit of this idea?

ZacH: | think there might be less
traffic near our school and
therefore less pollution.

Sam: Yes, there also will be less noise
pollution meaning students might
be less stressed at the beginning
the day.

Laura: Great! And what would be
the consequences in the long term?

Tom: Mmm, | think that maybe...

Track 17
{Unit 8, Activity Book, page 94)
Sacesperson: Hello, welcome to Fresh
Look! How can | help you?
Lisa: Hi. | was here last Saturday.
[ was wondering if someone could
help me with something | bought.
SaLesperson: Of course. How can
| help you?
Lisa: Thanks. OK, so | came in here
last Saturday and | bought a pair
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of shoes. But 'm not really happy
with them, so | would like to return
them, please.

Sacesperson: Absolutely, but | need
a little more information. What
exactly is the problem?

Lisa: Yes, sorry. The thing is, the heel
is broken. They were fine in the
store but when | opened the box at
home, the heel was broken. Just a
sec... See? It's broken. And you can
see [ haven't worn them.

SALESPERSON; Let me see... Oh dear!
I'm very sorry about that. Can | see
your receipt, please?

Lisa: Right, there's a small problern — |
don't have it. | put it in my pocket,
but { think | threw it away. But
look! They are still in the box and
the bag you guys gave me with
the store’s name on it. That must
help...

Sacesperson: Uhm. .. P would like to
help you, but it's company policy
that we need 1o see the receipt to
offer an exchange or a refund.

Lisa: But it wasn't my fault! It's the
shoes. They are broken. | haven't
worn them!

SaLEsPERSON: Sure. | can see that but
we really can’t do anything without
the receipt. Would you like me to
show you another pair? Or... Shall |
get the manager?

Lisa: | don‘'t want another pair. Fine,
could | talk to the manager?

Manager: Good afternoon. Lisa
just told me about your situation.
Unfortunately, we cant do
anything without your receipt, but
[ would like to give you a voucher
for your next purchase.

Lisa: Unbefievable! | don't want a
voucher! | just want the shoes |
paid for.

Track 18

(Unit 8, Activity Book, page 100)

Auson: Hey there! How are you?
| thought you were never going
to come.

Roger: Hi Alison. Sorry I'm this late
but | bought this gyroscooter in
that store last week. And it's so
slow! It took me almost over an
hour to get here and | can normally
get here in around 20 minutes.

. 1 Audioscripts
‘ A WZ‘Oy p

Argh! Can we go into the store
quickly? But i'm warning you now,
if they say they can't help me, I'll be
very upset.

Auison: Calm down, Roger. I'm sure
they can helip you but ahm... why
are you still using it? What if they
say they won't help you because
you've been using the scooter.

Roger: Well, | guess but that’s the
point, right? It's only after you use
something that you know it doesn‘t
work. You think the satesman
15 going to help me? He better
help me. | wilt complain to the
manager if the salesman doesn't do
anything.

Avson: Ckay... | really think you need
to calm down. | think you'll be
more successful and. it will be easier
for them to help you if you are not
aggressive and tell them calmly
what you want,

Roaer: Ok, ok. Il try my best. Excuse
me, Can you help me?

Frep: Hella, my name is Fred. How
can | help you?

Roger: I've got a serious problem
with this gyroscooter. | bought it
here two weeks ago and | need you
to replace it. 1!l post a really bad
review on your website if you don't
replace the scooter.

Freo: Ckay... I'm sure that won't be
necessary. If you exptain what the
problem is, I'll try to find a solution.

Auson: Thank you, that would be
very kind. Remember—try not to be
aggressive; he's actually being very
nice.

Rosgtr: | bought this gyroscooter and
you told me that it could travel at
around 13mph and that the battery
lasted for over an hour. But that
was a total lie! | don't think it goes
any faster than 4 or 5 mph and
the battery only lasts for about 20
minutes. | would like a refund for
the total price of the skateboard.

Frep: | see. I'm very sorry you are
so disappointed with it. | can tell
you've used the scooter, however.. .

Rocer: Yes, | have. So what? That’s
exactly how | knew that it doesn't
work. If you don't help me, I'll sue
the company.

Auison: Roger!

Freo: | understand you are upset sir,
but if you just let me explain. What
t was about to say is that you've
used the gyroscooter and normally
we don't allow refunds for used
products. However, we've had
some preblems with this particular
brand and we are offering our
customers a complete refund. Or
you can exchange the product
for this other gyroscooter. This is
the best one on the market. it has
a maxiumum speed of 25 mph
and you can travel for over 30km
without having to recharge the
battery. It has excellent reviews
online.

Rocer: Oh wow, really? That's
awesome, thanks!

Track 19

{Unit 9, Activity Book, page 106)

Narraror: One.

Boy: OK, your turn Jane. What's your
topic?

Jane: A bad day.

Bov: OK, take an audience card.

Jane: OK... So... I'm a man in my
twenties talking to a friend at
work. My friend is listening to my
problems.

Bov: OK. 5o that's a conversational
monologue. You have one
minute... go!

Jane: | had a terrible day yesterday!
[... well... first, { missed the bus. |
ran out of my flat... really ran fast
along the pavement, but the bus
was leaving the stop when | got
there. Then |, err... | was late... but
| waited at the stop and eventually
another bus came. Then on the
bus—you won't believe this—
someone spilt their coffee all over
my trousers and my trainers. S0,
when | got to work, | went to the
toilet to clean up but the coffee
wouldn't... I mean | couldn't get
the trousers clean. So, after wark
t had ta go to... go to... ch yes,
that shop on the High Street...
what is it? Anyway, | got some new
clothes. When | got home | decided
to watch a film. But then the TV
broke down! I've had enough. |
think... I think | need a holiday!

Bov: OK, stop!
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NARRATOR: TwO.

GiRL: Mike. It's your turn to do the
improvised monologue. What's
your topic?

Mike: A detective story.

G Wow. OK. Take an audience
card.

Mike: Right. Oh... cool... I'm a
narrator in a play.

GirL: Dramatic! OK. Your minute
starts... now!

Mike: The man was still just there
standing on the sidewalk... He
was there on the corner, next to
the movie theater. He was wearing
a long overcoat with black pants
and oid, dirty sneakers... His eyes
were fixed on the second-floor
apartment across the street, The
one above the store, He knew
someone was in there... Suddenly,
he saw a shadow move across the
bathroom window. That was his
sign... He slowly walked towards
the door.

GRrL: Ha! That was awesome!

Track 20

(Unit 9, Activity Book, page 110)

Narrator: Once upon a time, in the
middle of France, a handsome
prince lived in a castle full of
beautiful things. But this prince
was not happy. In fact, he was a
cruel man who took money from
his people.
One night, there was a terrible
storm. Suddenly there was a knock
on the castle door. When the
prince answered, he saw an old
woman, She wanted to shelter
from the storm and offered the
prince a rose as a gift. However,
the prince did not like the old
woman's appearance so he told
ner to go away. At this mement,
the old woman changed into a
beautiful enchantress. The prince
was very sorry but it was too late.
The enchantress knew he was a

cruel and selfish man who only cared
about his appearance and his money.

As a punishment, she turned the
prince into a terrifying beast.

She also put a spell on the castle
and all who lived there. That spell
stilt exists today. ..

Aadioscripts

Track 21

(Unit 9, Activity Book, page 113)

GirL: Fluency? | think... | sometimes
think it is difficult to speak fluently.
You know... speaking quickly
without pausing or stopping all the
time. But... err... good speakers. ..
good speakers... well, they get
their message across smoothly,

Track 22

{Unit 9, Activity Book, page 113)

GirL: My last Spanish teacher gave me
some good advice... what was it?
Oh yes... speak Spanish whenever
you get the chance.

Ywouldn't... i mean | couldn't speak
Spanish at all three years ago.

Track 23

(Unit 9, Activity Book, page 113)

Gire: Fluency? | think... | sometimes
think it is difficult to speak fluently.
You know. .. speaking quickly
without pausing or stopping
all the time. But... err ... good
speakers... good speakers... well,
they get their message across
smoothiy. | sometimes—you won't
believe this—| sometimes practice
Spanish in front of the mirror. 1t
helps make... it helps me feel
more confident, My last Spanish
teacher gave me some good
advice... what was it? Oh yes. ..
speak Spanish whenever you get
the chance. | wouldn't ... | mean |
couldn't speak Spanish at all three
years ago. Now people say I'm
quite fluent. Anyway ... if you are
learning English, remember to be
clear... very clear... about what
you want to communicate. Then
you will sound more natural.

Track 24

{(Unit 9, Activity Book, page 114)

NarraTOR: One.

Mixe: The man was still just there
standing on the sidewalk... He was
there on the corner, next to the
movie theater. He was wearing a
long overcoat with black pants and
old, dirty sneakers. ..

NaRRATOR: TwoO.

Mike: The man was... err... he was
still there, 1 think. On the sidewalk,
standing on the corner. He... he...
was next to the store... no, | mean

the movie theater. He was next to
the movie theater. He wore a...
what was he wearing? Ch yes! A
long overcoat with black pants and
old, dirty sneakers.

Track 25
{Unit 10, Activity Book, page 122)
Henry: Aunt Maggie, this balloon is

incrediblet | love that it is shaped
like a person. How do you fly it?

Macaie: Well, the process is actually

quite simple. Just remember that
hot air weighs less than cool air,

Henry: All right.
Macaie: So first, the envelope—that's

the fabric part—is filled with air by
a fan. Once the balloon is inflated,
the burners are turned on. Flames
are released from them, and the air
inside the envelope is heated up.

Henry: | see. The balloon is released

after that, right?

Macaie: Yes. Since the air inside is 50

hot, it floats up into the sky.

Henry: How do you come back to

Earth?

Maacoie: A vent at the top of the

envelope is opened. Then, hot air is
released and cool air goes in. With
the cool air, the balloon is heavier,
S0 it sinks.

Henry: Cool! So can we go for a fide

sometime? I'd love to see the city
from up in the sky.

Macaie: Sure, Henry! The next time |

go up, you can be my co-pilot.

Track 26
{See Reader, pages 117-128)
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