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Estimado(a) maestro(a):

La Guia Didactica que tiene en las manos es el resultado del esfuerzo realizado por el
gobierno federal y los gobiernos estatales, para garantizar que los(as) alumnos(as) que
cursan la asignatura de Lengua Extranjera. Inglés puedan acercarse al conocimiento y
dominio de una lengua diferente a la materna y, con sus orientaciones, alcanzar una
educacion de excelencia.

Los materiales educativos que conforman el paquete didactico le ayudardn a que
los(as) estudiantes de esta asignatura logren familiarizarse, conocer, comprender y
comunicarse en Inglés como lengua extranjera.

Esta Guia didactica contribuird también a su formacién docente, pues en ella
encontrara recomendaciones metodolégicas y disciplinares para generar mejores
ambientes de ensefianza y aprendizaje de la lengua inglesa; ademas, cuenta con un
disco que contiene modelos orales e imagenes fijas que le apoyaran en su quehacer
docente.

Le deseamos éxito.

Distribucién gratuita. Prohibida su venta.
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Introduction

Play and Play Connections is a course for primary school
students that has been written after extensive research on
how children learn and which adopts a variety of methods
to suit their needs. It has been designed according to
the standards and descriptors stated for the A2 level in
the Common European Framework of Reference {CEFR}
for languages and aligns to the objectives and learning
outcomes described in the Mexican National Syllabus for
English as a Foreign Language (EFL).

The course aims fo provide students with the necessary
language tools to understand language and produce it in
real-life contexts that are reievant for their personal lives
both inside and outside the classroom. It offers a variety of
activitiesthat expose the learnersto a comprehensive range of
written and oral materials that have been either purposefully
created or adapted from real sources so as to provide the
students with real input and put them in situations that are
reievant and significant for applying the knowledge and
develop the skills to use the target language in a meaningful
way. The different techniques that have been put into the
activities also allow the learners to reflect on their learning
process as well as on the characteristics of the language for
better understanding. In this way, we aim at providing them
with plenty of opportunities to achieve concrete goals which
motivate them to become successful learners.

Each of the units has been carefully developed to present
language in contextualized situations through reading and
listening texts that set the foundations to link the topics to
what they are exposed to in real life. The activities have
been designed so that students can collaborate closely and
help one another by participating in pair work and group
work tasks that foster communication through interactive
exchanges. The final products play an important role in
doing so and students are expected to develop these as
an evidence of their comprehension and application of the
target language. Taking into consideration that students
will have contact mainly with non-native speakers of the
language, this approach plays a significant role as they have
enough opportunities to practice within the classroom.

Learners are expected to build on their pre-existing knowledge
of the language and connect the learning experience to their




real life. The Get connected sections, at the beginning of the
unit will heip them to make these connections and access
the new knowledge in @ more achievable way. Similarly, the
Culture Connection, Language Connection and Connecting You
sections are meant to provide learners with opportunities to
make sense of lunguage in a guided way and transfer their
knowledge to situations that are less controlied outside the
classroom.

Teachers are encouraged to use the Portfolio Connection
sections in order for students to generate evidences of their
work and use them to gain confidence in using the language
by means of realizing what they are capable of deing at each
stage. These evidences are also important in measuring their
progress so that the teacher can evaluate them and each
learner can actually assess themselves in what they are
achieving.

Each unit is written around a learning environment that
fosters the development of a particular social practice of
the language. Through this approach, students are regarded
as social agents and active participants in building their
own knowledge, so that they can: participate as users of
the language; develop critical thinking skills to share ideas;
develop their knowledge, strategies, behaviors, and values to
successfully interact with others. Students will also be able
to analyze their own communicative practices as well as
those of others so that they can solve problems when facing
new communicative situations that imply a new challenge;
be responsible and make decisions about their own learning
process.

In order to help the teacher in accompanying the students
in this process, the course offers clear instructions and
suggestions to deliver each of the activities in the Activity
Book, as well as ideas on how to link the contents of the unit
and develop reading skills through the use of the Reader's
Book.




Structure
of the Series

Activity Book

The Play and Play Connections Activity Book has been
designed so that students can use the language in context
and reflect on the different ways they learn. The activities in
the Activity Book:

+ Focus on the integration of the expected outcomes
linked to each social practice of the language. They
allow students to participate in diverse communicative
interactions which foster reflection and use of the English
language. By doing so, students collaborate and work in
teams, promoting respect and value of others' cultures and
languages.

+ Presentalevel of challenge forstudents
to use the language in oral ond
written communicative interactions
that are attractive and appealing to
the learners’ characteristics and needs.
In this way, the activities in each unit

foster the reflection about language, as well as behaviors, values
and attitudes pertaining to each of these processes.
+ Are flexible enough so that the teacher can
adapt them to suit the students’' needs.
«  Provide the teacher with opportunities to set
up different interaction patterns (individual o
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work, pair work, group work and whole class
activities) so that students can develop the
social practice of the language and relate their
learning to the environment set for each unit.
+ Have been designed so that the instructions
are clear enough and achievable for students.
+  Promote the development of
et s iICT and digital learning skills.
= Allow the students to learn
in a fun, safe, and relaxed
environment so that they are
able to self-assess their progress throughout the
learning process.
«  Are well-structured so that students can build their
: learning products with the guidance of the teacher, by
. developing social skills which allow for collaboration,
team work, and interaction with their peers.
+  Foster opportunities for learners to construct, deepen,
wwand use their knowledge, strategies and attitudes
to use the language in social interactions with others.
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Teacher’s Guide

The Teacher's Guide constitutes the main resource for teachers in understanding the
methodology of the series, as well as the way the components interact together to
provide learners with the opportunities for meaningful learning through the activities in
the Activity Book. It is thought of to be a friendly guide and offer a number of teaching
tips that will serve both the experienced teachers as well as those who are just starting
to develop a career in TEFL. The Teacher's Guide includes:

« A clear reference guide which explains the methodology and strategies to teach each
of the lessons and activities from the Activity Book.

+ The pedagogical background behind the explanations of the way the teacher’s role
is going to change from one activity to another in order to suit the students’ needs.

+ A variety of teaching tips taken from different teaching approaches that will serve as

the basis of their teaching practice.

Clear explanations of the way all of the components in the series work together

to provide the learner with a safe learning environment which sets the context for

significant learning.

. Assessment tools which aillow teachers to evaluate the students’ progress at different
times of the learning process, both formally and informatly. These tools include specific
instruments to be used at the end of each unit, in order to facilitate the evaluation
process to teachers.

+ A transcription of the audio seripts, so thot they can use it in the best way possible so
as to have them just as a reference tool for comprehension of the listening passages.

+ A reduced page of the Student Book, as a reference of what is to be covered in every

lesson.

Answer keys of the activities and exercises in the Activity Book in order to facilitate

the teacher's job.
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At the end of the book you will find 10
pages with additional teacher's resources
for each of the units. Forget not to make
the most of them!




Reader’s Book

The Reader's Book is an essential component of the series since it provides the learners
with:

+ A rich variety of fiction and non-fiction texts that are a source of input to the target
language.

« Exposure to the richness of knowledge and culture of the target language that allow
the students to use the language following up on their work in the Activity Book.

+ A number of opportunities to develop reading for pleasure by using their imagination
and curiosity at the same time as they work on analytical and reflective skills coming
from the activities suggested in the Reader's Book.
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The Resource CD is a hybrid component which provides a number of resources for the
teacher. The characteristics of the Resource CD are:

« All of the recordings of the listening exercises serve as the means of exposure
to the language via speaking skills. These exercises are linked to the proposed
social practice of the language has been defined for each unit and also have
a closs relationship with the expected learning objectives marked for the unit,

+ The recordings are available in formats that can be played in a number of
devices, from a traditional CD player to a computer, so as to be a user-friendly
resource for teachers, who do not have to depend on a given format, nor on
the installation of complicated software to access the material.

» The recordings serve as a model of the target language that teachers can
use in order to present the students with the correct pronunciation, intonation,
rhythra and stress, This way, the students can use them as a guide whenever they
may be required to read aloud.




Methodology

Taking into consideration the characteristics of young English learners, the activities
need to be contextualized so that children can relate to them and incorporate their
knowledge to their real lives. That is why each unit presents in the Unit Opener the
Environment and the Social Practice of the Language outcomes for that unit. This
way, teachers will be able to promote the development of pupils’ mental processes
that are necessary to solve problems and define students’ abilities to fearn and use
English as a secondary language.

Play and Play Connections aims at developing the four skills of the language
(listening, reading, speaking and writing}, as well as learning and using the language
needed at the A2 level as per defined in the descriptors of the Common European
Framework of Reference (CEFR) for languages.

The order of the units responds to a specific scaffolding of the Learning Evidences,
and by reorganizing the Social Learning Environments of the ten units, students will
be able to speak and participate in common social situations, and read and write
simple texts, thus being able to describe experiences, justify opinions and explain
future plans too. We must also bear in mind that the expected learning or the Learning
Evidences outcome is the set of knowledge, practices, attitudes and skills, in addition
to personal values, that contribute to the growth of students. On the other hand, as
a teacher, you will be able to reflect on the way the English language works, paying
special attention to the interpersonal communication, the use of contextualized
English in real social situations and the learning of cross-curricular disciplines. In
summary, you will be supporting the English language learning of your pupils and
their learning to learn abilities, something very important nowadays.

Language can be defined as a communicative, cognitive, and reflexive activity that
allows the learner to express, exchange and support ideas, emotions, interests, and
wishes, as well as maintain inter-personal relations, access and interpret information
and contribute to build knowledge. The methodological principles of Play and Play
Connections focus on the development of social practices of the language which
fit in specific learning environments to facilitate the learning process. These social
practices aim to provide the learners with communicative interactions which allow
them to integrate their knowledge, skills, attitudes and values, at the same time as
they reflect on the different aspects of the target language and culture.

Every unit of Play and Play Connections starts with opening questions which
are aimed to trigger the previous knowledge of the learner on the new topic. By
presenting the student with these questions, the teacher will be able to activate
schemata, which will set the foundations and prepare the students to access the new
knowledge in the unit.

Students are encouraged to actively participate in discussions from the beginning of
the unit, thus fostering critical and creative thinking skills. Throughout the unit, they
will participate in varied interaction patterns {from individual work, to pair work, and




small group work), as well as whole class activities that maximize their exposure to the
language, but most importantly, the opportunities to activate their use in productive
skills.

Similarly, the Reader's Book is a fundamental component of the series, since it is one
important source of input for students. Each story in the Reader's Book is linked to the
topic and learning aims of the unit. The stories have been divided into narrative and
non-fiction stories, so that students can discriminate between the two types of texts.
At the same time, they will also serve as a model for the products learners will create
as an evidence of their learning.

Eact lesson has been designed following a three-stage cycle which follow a learner-
centered approach and that helps the teacher maintain a certain structure in
delivering their lessons:

During the “Opening” stage, teachers are able to contextualize the lesson, as well as
help students activate their schemata to be ready for the presentation of the main
activities of the unit.

The 'Development” stage presents the main activities of the lesson, in which skill-
oriented work will take place, both at a receptive and at a productive level. Students
are expected to participate actively in the construction of their new knowledge both
at an individual and group level.

During the "Closing” stage, students will practice and consolidate their newly-learned
concepts and skills through reflection and productive activities, which include specific
preparation for the unit project which will be presented at the end of Lesson 3.

As mentioned before, the Play and Play Connections approach also draws on the
creation of final products as evidences of the learners’ work. These products have a
collaborative nature and are also examples of the communicative exchanges that
will take piace as part of the social practices of language and will allow the students
to develop discursive skills to prepare, negotiate, give opinions, and present their
final products to the class. The products are also linked to the texts presented in the
Reader's Book, so that less confident students can use the latter as a model for the
production of their own products. Each product has been carefully designed so that
at the end of each lesson, students are expected to work in groups to brainstorm,
plan, prepare, modify, adapt, analyze ideas, give their own opinions, and create the
project step by step.

As we will see in the following page, assessment is fundamental to know how learners
gradually progress. They are encouraged to actively participate in reflection activities
to understand what their achievements are at different stages of the lesson, the unit,
and the course.




Assessment

Guidelines

The main purpose of evaluation is to gather information about the level
of attainment students have in each of the stages of the learning process,
which will allow the teacher to identify the progress in the comprehension
and command of the language each student will achieve at the end of
a given period. By doing so, the instructor is able to analyze whether the
teaching situations, materials, activities, and the strategies used for teaching
and learning are being effective to reach the goals stated in the program.

The student is assessed through their performance in the classroom activities,
the evidences created to show their achievement in relation to the stated
objectives, and how they have progressed from the starting point of learning.
This has an impact in the approach the teacher takes towards the delivery
of the lessons and how the students and the community perceive the level
of progress in the course, in the way students develop their own learning
strategies, and how their interaction changes at different stages of learning.

Assessingthe studentsimpliesconsideringthe developmentof communicative
skills as an individual process according to the following strands: a) how they
acquire such communicative skills; b) when they acquire them, and ¢) the
level of command of the language that each student achieves. Therefore,
the role of the teacher is fundamental in identifying the ways and moments
in which they have to intervene so as to work on individual needs and provide
them with opportunities to develop collectively.

Assessment is seen, then, as a continuous process that requires permanent
monitoring on the part of the teacher to identify individual needs, rather
than a sole event that happens only at the end of a period of instruction
to identify how much they know. For this, Harmer {2007) has identified the
differences between summative and formative assessment:

Summative assessment is the kind of assessment that takes place to round
things off or make a one-off measurement. To assess the students with a
summative focus, the teacher uses instruments such as formal tests that are
given at the end of a learning period, and which focus will be on getting a
grade. This is done through end-of-unit or end-of year-tests that will show
the progress and achievements gained throughout the whole period.

Formative assessment, on the other hand, relates to the kind of feedback
teachers give students as the course is progressing and which, as a result,
may help them to improve their performance. This can be done through
several ways: by monitoring the students work in collaborative tasks; when
students are assigned individual exercises either at school or for homework,
noting how they respond to instructions given by the teacher; identifying




what mistakes the students are making and how they are tackling the
prob-em; paying attention to their participation in class; using both routine
and non-routine questions to promote critical thinking; or even by going
to the results of achievement tests with students and giving feedback on
how *hey performed and suggesting ways to improve their learning. In other
words, formative assessment is done at a micro-level every time we indicate
that students are wrong and we do something to help them get it right.

Play and Play Connections places a strong emphasis on formative
assessment and provides the teacher with suggestions and ideas to check
the students’ understanding at each stage of the lesson, by encouraging
students to reflect on what they are doing, how they do it and how they
come to results. Reflection, then, plays a key role in helping students identify
their own progress, and gives the teacher invaluable feedback about what is
going on in the lessons, so that they can adapt their teaching practice to suit
their needs. By doing so, the course focuses on a learner-centered approach
in which the facilitator leaves the traditional roles of director, controller,
tutor, and "educational island” to the side, to take on the roles of facilitator,
monitor, guide, participant, prompter and resource as more important in
their everyday practice.

Self-evaluation is, therefore, a key factor in the students’ understanding of
their earning as well as making decisions on what they should do to modify
their strategies. The Activity Book includes activities to provoke reflection
and analysis that will help the learners to identify the areas in which each,
at an individual level, need to work on. In this way, students have access to
their reflections anytime they need to review a topic.

Nevertheless, the collection of evidences of the students’ progress will still have
its role. If formative assessment is effectively conducted and feedback is given
accordingly to help students learn throughout the whole period of evaluation,
we should expect that they perform better in the summative assessment.
Play and Play Connections provides teachers with concrete ideas for the
summative assessment. The Activity Book includes an evaluation page at
the end of the unit; this can be done either as a simple exam, or as pre-test
activity/quiz which prepares them to know the main elements that will be
assessed with a formal instrument, included in the Teacher's Guide.
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Unit 1 Let’s exchange suggestions to buy or sell a product!
Students Book:

Page 5
page 5

Exchanges associated with

Family and Community specific purposes.

Exchange suggestions to buy or
sell a product.

Unit 2 Let's read fantastic tales! Page 32
Students Book: page 17
Ludic and Literary Literary expression Read fantastic tales.

Unit 3 Let's analyze and discuss an interview! Page 46
Students Book: page 29

—

Exchanges associated with

Family and Community media

Analyze and discuss an interview.

Students Book:

Unit 4 Let's understand and express warnings and prohibitions! Page 60

page 41

Listening and exploring

Family and Community warnings in public places.

Understand and express
warnings and prohibitions.

Unit 5 Let's write a report about a profession!
Students Book:

Page 74
page 53

Gathering information about
jobs and professions

Academic and Educational

Record information to write a
report about a job or profession.
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Listen to and explore suggestions in
dialogues.

Understand expressions used by speakers.
Exchunge suggestions in a dialogue.

Suggested evaluation
instrument:
Checklist

Exchanging
suggestions to buy
or sell a product

Explore and read fantastic tales.

Read stories.

Compare similarities and differences of
conducts, values, and scenarios of other
countries and your own.

Suggested evaluation
instrument:
Self-evaluation checklist

Collage

Explore interviews.
Understand general information and some

Suggested evaluation
instrument:

Discussion about

detgils from interviews. Scale to value an interview
Discuss opinions about interviews. performance

Listen and explore warnings in public places. .

Understand the general and main ideas of suggested evaluation Warning and

warnings.
Express warnings.

instrument:
Peer evaluation form

prohibitions signs

Gather information about jobs and
professions.

Explore reports about activities.

Write information about jobs and professions
to create a report.

Suggested evaluation
instrument:
Questionnaire

lHlustrated report
about a profession




Unit 6 Let's compare traditions based on pictures! Page 88
Stuents Book: page 65

Explain traditions based on

Ludic and Literary Recreational expression .

pictures,
Unit 7 Let's write instructions to avoid personal risky situations! Page 102
Students Book: page 77

Interpretation and follow-up Comprehend and follow
of instructions. . instructions.

Acagemic and Educational

|
1
i
I
|
|
L

Unit 8 Let's narrate a sports event! Page 116
Studdants Book page 89

Exchanges associated with Explore narrations of sports

Family and Community information of oneself and of
others. events.
Unit 9 Let's collect information to solve a problem! Page 130
Students Book: page 101
. . Search and selection of Revise and select information to
Acadernic and Educational . , .
information. solve a problem of interest.

Unit 1C Let's read historical chronicles to compare Mexican cultural
aspects with other countries! Page 114
Students Book: page 113

Read historical chronicles to
compare Mexican cultural
aspects with other countries.

Understanding oneself and
others.

cudic and Literary




v e 4y

Expiore and choose images about traditions
in different cultures.

Describe and contrast details.

Explain traditions based on pictures.

Suggested evaluation
instrument:
Descriptive rating scale

Comparing
traditions using
pictures

Examine instructions to avoid personal risky
situations.

Planning of writing instructions.

Write instructions tc avoid personal risky
situations.

Suggested evaluation
instrument:
Checklist

Illustrated report
to avoid personal
risky situations

Expiore narrations of sports events,
Unaerstand general information and details
from narrations of sports events.

Narrate a brief fragment of o sports event.

Suggested evaluation
instrument:
Rubric

Narrating a sports
event

Pose a problem.
Choose information to answer questions.
Record and organize information.

Suggested evaluation
instrument:
Rubric

FAQs about a
school problem

Explore short historical chronicles.

Read short historical chronicles.

Express similarities and differences of
Mexican cultural aspects with other countries.
Compare Mexican cultural aspects with other
countries,

Compare histerical aspects with other
countries

Suggested eualuation
instrument:

Self and peer
evaluation rubric

Comic




Social practice of the language:

Exchange suggestions to buy or sell a product.

After finishing this unit, the student will be able to:
« Listen to and explore suggestions in diglogues.
« Understand expressions used by speakers.

+ Exchange suggestions in a dialogue.

Final product: Exchanging suggestions to buy or
sell & product

Achievements

+ Introduce the topic of the unit.

« Activate prior knowledge to develop the introduction of the
unit.

Ask students to think about their possessions; e.g. a fauorite
toy, a tablet, a book, etc. Ask them if they remember where they
bought t. Ask students to write three objects ond the place
where they or their parents bought those things.

Ask students to stand up next to their desks and be ready to
pair up and share information about their possessions.

Write on the board: My favorite object is a

My parents bought itin __

Students take turns and then they tc:lk to a different student in
the same row.

To introduce the unit's topic, write the following on the board:

Let's go shapping!

Model and elicit expressions related to buy and sell products.

For example:

+ You need to know the price what is the guestion - "How much
does it cost? / What's the price of?”

« Canlpay in cash?

+  Arethere any discounts?

+ You are the sales person what can you ask? - “Would you like to
try it on?”

NOTE: You dor't need to introduce all of them since this is gim

of the unit.

Close your introduction by asking a student to open his/her

book and read the first question.

Where do people usually buy and sell things?
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Allow some thinking time and check at random.
Ask another student to read the second questicn and follow
the same procedure.

Project the Big Picture #1

(U1_BPAI1) and ask students to

describe what they can see.

Let's play whispers!

Prepare two sets of word cards and place these at the
back: grocery store, stationery, mall, drugstore®, bookshop, ice
cream shop, supermarket.

Organize two teams, and divide the board with a line.
Now, ask students to line up facing the board. The last
student picks up a word card and whispers to the partner
in front. They continue until the first student writes the
word on the board. This student runs to the back and
takes ancther word card. The team that gets more words
correctly spelled wins

(*INOTE: If students don't know the word, oriefly give
some context, e.g. “You can buy medicine in a drugstore”

“A very popular drugstore in the neighborhood is "

Bear in mind that you do not need to teach these words
in this activity. They will be presented in LESSON 3
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Ask students to take out their READER'S BOOK and briefly
elicit students to describe the text they will read. “Buying and
Selling products” pages 7 - 17.

Explain to students the importance of correct intonation when
we make guestions - (Model to students). Demo how to show
politeness when offering and giving an opinion.

Achievements
+ |dentify buyers and places.
» Use phrases to suggest.

Get connected!

Begin the lessen by asking your students what kind of
products they prefer to buy. Go over the discussion and
ask which ones are the most popular among 11-12 year
old kias.

[CALTRNT) M

Actw:?y 1

Work in pairs. Look ot picture and say where you think these
@ people are. What are they doing? Listen to the conversation
and check if your predictions were correct. Ask students to

 Lesson 1!

work in pairs and give them a couple of minutes to discuss
what they see in the picture. Tell students they are going to
hear a conversation in a shop and that they are going to
confirm if their predictions were correct.

Answers: Students’' own answers

Have feedback and briefly check their pradictions.

NOTE: It is recommendable to close their books at this peint
since the main purpose is moking predictions. They will have a
chance to listen to it again in the following activity.

Activity 2

Work in pairs. Discuss with your classmate: How do you
identify places and products mentioned in a conversation? e
Listen to the conversation again. Identify places and products ﬁ
mentioned by the speakers.

Ask students to open their books and pay attention to the
conversation once more. This time explain to students that

they will need to spot the places and items being described.

EXTRA ACTIVITY:

Role play - Ask students to work in groups of three and role

play the conversation. If time allows, select some students to

act in front of the class.

Answers: Student’s own answers

Connﬁd‘ing yov

Ask a student the question - What do you like to buy when
you go to a clothing store?

Student answers with his /her own choice {Briefy prompt/
elicit clothing vocabulary if necessary)

Ask this student to read question one more time. Now
teacher points to another student and he/she answers.
Ask that student to suggest his favorite clothing store.

- iliketo gota . it has good prices.

Ask students to work in pairs and take turns to ask and
answer. Monitor while they work in pairs.



i Lesson 1

Achievements
+ Produce sentences to sell ¢ product.

. Activity 3

Work in small teams. Take turns to discuss the questions
below, Give reasons for your answers,

Set groups of three and tell them to discuss the questions.
Appoint a speaker in every team and get them to share their
answers with the class.

Answers: Students’ own answers

Activity 4

Work in pairs. Go back to the conversation in Activity 2

and read and analyze the phrases in green. Then, circle the
correct option that completes the ideq. Give reasons for your
answer.

Answer: o moge g yasions

Write the word 'pofite’ and ask students
to explain whaot they understand. Discuss
the importance of politeness when
tatking to peaple. Introduce and madel
some new expressions that can help
students practice this value, like:

May | help you? /i really appreciate your help. Is there
anything | can do to help you? It is my pleasure.

Culture
Cor}nectlon

Porifolio
Connection

&

Activity 5

Work in pairs. Listen to the conversation
in Activity 1 again and write a list of
words and expressions you can use to
make suggestions. For example:

Why don't you try it on? Do you want to see anything else?
Which one wouid you iike? What about this one?

Keep your work in your Portfolio because it will help you
to develop your final product.

Language
Connection

It is important to help students with the
expressions for suggestions. Model the
expressions and give opportunities to
produce their own suggestions.

< Work -n small teorns Tee turns to dlscurs the guestions neiow Give reasons for yaur
an.wers
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Activity 6 S,

Work in small teams. Read the conversations in the text
"Buying and selling products” on pages 7-17 of your Reader’s
Book. identify expressions to make suggestions. You can add
these expressions to the list you did in the previous activity.
Emphasize that their product this unit is to hold a conversation
and make suggestions. Elicit for possible applications in their
lives.

Activity 7

Work in small teams. You are going to create a conversation
similar to the one you listened to in Activity 1. Follow these
steps:

Go over the steps as described in the Activity Bock. This time,
students need to personalize, so explain that they do not need
to read the same words.

If time, allow some students to say their lines.

fo
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Product 1 Exchanging suggestions to buy
or sell a product

&

Ask your students to work individually in this stage. Students
take out their notebooks and prepare some notes.

Guide your students to make a decision on the type of
material. For example:

T. What things are you going to buy / sell?

SS: “Clothes, toys” "Tablets”

T. "Tablets? We don't have tablets here. What can you do?”

SS: “Draw 7 tablet”

T: "Drawings... good. What else? Pictures? Where can you find these
pictures?

Turn this stage into a real brainstorming time. Students need
to write down the materials they will use such as: drawings, cut
outs, pictures, realia.

Remind them to have a clear setting, which kind of shop, ete.
Finally, in their inventories, they need to check the suggestion
phrases they wrote in this lesson, for example: Why don't you...?:
What about this...? etc.

Step 1

?iannihg

i Lesson 1

T e W R R R AR SR WS B WS

This section has two stages.

First, ask students to work in small groups.

Write the questions on the board and invite different students
to read out loud each question.

Ask students to work in their teams and answer. Monitor while
they work in their teams.

» Where will the digiogue take place?

+ Inside a store, in a cafeteria, or in an airline office?

+ What products are you going to sell or buy?

+ How many people will participate in the dialogue?

Now ask students to share and practice the expressions for
giving suggestions they collected in Activities 5 and 6.

Ask students to work collaboratively and start drafting their
conversation.

Monitor and help them with vocabulary, doubts about
grammar accuracy and cohesion.

Give them tips about intonation and how te sound natural
when they speak.

Hands on!

Looking ahead

“LessonlSel

Ask students to work individually and think about Lesson 1 and
their achievements, progress and performance.

Allow time for each student to go over the statements and
check accordingly.

Now, ask students to pair up and share their findings with their
partners.

Clarify doubts and questions if necessary.

Always guide your students through their self-evaluation.
Help ther analyze and understand each and every learning
objective.




iLesson 2

Achievements

+ |dentify the difference between long sound /I:/ and shert
sound /i/.

« Identify the sentences’ use to have a sequence in a
conversation.

&) Activity 1
=B work in pairs. Look at the picture and say where you think
.. these people are. What kind of things can you buy in a shop
35 |ike that? What makes you think that? Share your ideas
with ancther pair of students. Did you have similar/different
opinions? Listen to the conversation and check if your
predictions were correct.
First, ask students to describe what they can see on the
pictures.
Then teil students to write down their ideas on their notebook.
Allow enough time for students to share in pairs.
Pley the audio and check the correct predictions.
Answers: Students’ own answers

S ! Activity 2

Work in small groups. Listen to the conversation again and
. Circle the correct options.Discuss with your classmates the
=53] reasons for your answers. Then, take turns to answer the
questions: Where are they? What are they buying/selling?
First, ask students to get in groups of 2 or 3 students. Tell
students that they are going to listen to the track again. Use
the guiding questions and make sure students answer. Play the
audio and menitor that they circle the correct option.
Answers: 1. b2.c3.04. b5 ab.a

o

a8

Activity 3

Work in pairs. Listen to the conversation agoin and discuss
how the tone, pauses, and intonation of the speakers are like.

3 Do you think that the tone and intonation of the sales clerk is
similar to Harry's? Why? Do you think the speakers use proper
tone and intonation?
In preparation for this activity draw on the board two
dummies and label one as sales clerk and the other as Harry.
Use the guiding questions and ask students to imitate their
intonation.
Play the audio and allow them to pay attention to the
appropriate intonation. Pause and play to help them identify
and imitcte the intonation.

Connecting you

In preparation for this section prepare two stripes of color
paper of different lengths to represent short and long
vowels. You may use a rubber band too.

Write the number fifteen with letters on the board, and
ask students to repeat it. Stick longer stripe underneath
the word.

Do the same with fifty and this time stick shorter stripe.
Ask students to pair up face to face and ask them

to model short and long sounds: fi/ long , /i short

{IPA- International Phonetic Alphabet).

i
[P
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Make sure to always ask students to prenounce sound in
isolation so they can identify the difference between sounds.
Use the following phonetic symbols chart as reference.

You may go online and loak for the International Phonetic
Alphabet, IPA.

You can also try this app for free: https://iearnenglish.
britishcouncil.org/apps/learnenglish-sounds-righ

I ote.s

Phonetic symhols
H_sed in the du::tionalfy )

Vowels and diphthongs

Consonants
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Work in pair. Listen to the conversat onin Activity 1 and reod the d'alogue. Circle the
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Achievements
+ Identify the different stages in a conversation.
» ldentify the speakers on a conversation.

». Ite © aie &

Analyze the function of certain sentences in o diologue and
the purpose in sequence and coherence.

Activity 4
* Work in pairs. Listen to the conversation in Activity 1.and read
the dialogue. Circle the expressions used to make suggestions
to buy or sell a product. Discuss with your classmate: How do
you know those expressions are used to make suggestions to buy or
sell a product?
Ask students to read and listen to the conversation
individually, then ask them to pair up and discuss the question.
Draw on the board a T chart. Students read and classify into
two:

SUGGESTIONS TO BUY SUGGESTIONS TO SELL

Check the r answers.

 Lesson 2 s
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Activity 5

Work in groups of three. imagine that
you want to buy some books. ‘ y
Ask students to stand up and line up on &
their rows. Very quickly count groups of

three. "One, twe, three, - sit down together:

rest of the class wait for your number”

Continue like this until everyone is seated.

Now ask student to look at the conversation model in the
lesson {Activities 1-4), explain to students that they will
modify this conversation ond prepare a new role play.
This time ask students to facus on beginnings and
endings in the conversation model.

Clarify that they do not have to read again the same,
make sure they understand haw to change given
information.

Monitor and answer questions if nacessary,

Soarifons

Connecticn
T

Activity 6

Work in small teams. Read the conversations in the text
“Buying and selling products” on pages 7-17 of your Reader's
Bock. Identify expressions to start and end a conversation.
You can add these expressions to the list you did in Unit 1.
Ask students to take out their Reader's Book and explain that
there are more expressions that can be used there, There are
four conversations, so ask students to choose one of these and
read quickly to spot suggestions.

It is not necessary to explore the reading ot this stage in closer
detail.

TN Project the Big Picture #2 (U1_BPA2).

; Invite students to describe what is
happening in the picture. Then, ask them
the following questions:

What do you think the woman is looking for?

Where is she? Do you think she may buy something?
Allow students to think os many answers as they can and
ellicit all kind of answers. Then, tell them that the woman
might be looking for a coat... Why? Because she is going
to work for a new company next day, or becasuse she
will be attending o wedding next week. Let your and your
students imagination fly.




iLesson 2!

Product T Exchanging suggestions to buy
or sell a product
Step 2

Have students check the steps they have fotlowed up until
this point and make sure they are following all the procedures
needed to complete the second stage of their final product.

@

Brainstorm briefly on their plans for their role play. Guide
students to make a decision concerning the following:

« number of participants

« roles (sales person or customer)

Allow some time for students to decide.

There are two stages in this section:

« First, elicit the expressions they learnt in Stepl, Lesson 1. Do
this randomly and make sure you get different students to
say the questions/statements: Why don't we buy ...7 / Let’s take
alookat...

Now reinforce that intanation is important. Using their notes

ask them to read part of their conversations.

&

Write the following on the board: EDITING TIME.

Elicit different punctuation marks on the board: comma, full
stop, question mark, etc.

Explain to students that in preparation for final step, they need
to spend time to edit their conversations. Allow some time to
ask questions about grammar or new vocabulary.

Have students look at the statements and check them
individually to think about their learning achievements,
progress and performance during Lesson 2. Divide the class in

pairs and have them compare their answers. Ask each pair to
make a list of things they want to learn in Lesson 3.

Vlanning

Hands on!

Looking ahead

Make sure to always ask students to pronounce sound in
isolation so they can identify the difference between sounds.
Write the IPA symbol on the board to get familiar with the
sound symbol.

!‘E é‘

It will be useful to reinforce their beginnings and endings and
integrate with correct pronunciation. Briefly model how they
can achieve this.
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Achievements

+ Identify items you may buy at a store.
+ |dentify the different kinds of stores.

+ Use expression to ask for o price.

+ Use expression to ask for a size.

( ' Activity 1
® Work in pairs. Write the name of the following items and

say the neme of the store or shop where you can buy them.
Students can take turns to say the name of the items shown in
the pictures. In case they don't know the word, tell them to ask
you: How do you say “vestido” in English? This way, students
are ysing English to learn English. Later, invite them to tefl you
the names of the stores where they can buy these products.
Answers: ¢. sweater b. books ¢. cookies d. sneakers e. colored
pencils f. | icket g. cake h. sharpener i. dress j. goggles k.
notebook . bookmaric m. basketball n. bread o. tennis racket.

iLesson 3!

Activity 2

Work in pairs. Take turns talking about the products you can
buy in the following places.

Ask questions like: What can you buy in a bookstore? Have
you ever bought anything in a bookstore? After that, in your
notebock write a fist of the things you can buy in those
places. You can use this list to check the product you will buy
or sell in your conversation and you can add as many shopes
or stores you can think of, like hardware store, market, garden
store, pharmacy, pet shop, music shop or grocery store,

Ask students to work in pairs and explain that now they need
to think about items they can buy in these ploces.

Allow some time and guide them if necessary.

Activity 3

Work in pairs. Think about the shops and stores that are near
your house or school. What do you buy in those places? Share
your ideas with other classmates.

Persondaiize and interact with students, "My favorite bakery is
. What about yours?” Prompt students with a different place
le.g. Market} s there a market near your house?, etc.

Ask students to work In pairs and talk about the places they
mentioned in Acitivty 2.

Briefly have feedback to check their options and products.

-



iLesson 3!

Achievements
+ |dentify the questions used to ask for the price, size, offer
help, and make suggestions.

Activity 4

A Work in small teams. Go back to the conversation you
listened to in Lessons 1 and 2. Talk about the questions in
those conversations used to ask for price and size, and to
offer help and make suggestions. Analyze the questions and
write them down in the corresponding place, You can also
check the conversations in your Reader's Book, pages 7-17.
You can do this activity in two stages:

STAGE 1 - Explore and write
First, ask students.to organize in groups of four or five. Assign
one of the headings on page - GROUP 1 - Asking for price;

GROUP 2 - Asking for size, etc. You may repeat some headings.

Then ask these groups to Jook back at the conversations
in LESSONS 1 and 2 pp. 6 and 10. They need to find the
expressions that correspond to their headings.

STAGE 2 - Regroup and share

Once they are ready with their expressions, ask them to
organize in groups of four, this time, making sure there s a
different member from the other teams. They share their
information.

(@) Activity 5

Now, decide which of the questions in the previous activity
can be included in the canversation you will present as a
final product. Take turns to discuss about why you should or
shouldn't include those questions.

This is o good moment to adopt a moderator role. Students
need to take out their notes, get in their groups and talk about
their role plays.

=1=]

Portfolio

Activity 6 Connection

Work in teams of three, Create a

conversation using the products in

Activity 1.

Guide your students and explain that

they are aimest ready to present their conversations.
Guide them to practice with the proeducts from their
Activity Book.

This is @ good moment for you to review and practice
items in prenunciation such as:

+ short and long sounds.

« intonation

+ volume

Mode! if necessary, for example: "How do you show interest?
in the conuersation? - Your intonation is important. What
about short and long sounds? Let's practice.”

Model a conversation with two students. Tell students
that practicing the conversation in advance will give the
confidence to make it as natural as possible.

Wark in smaoll teans. Ga back to the conversatian you |.stened 1o In Lassons 1 nnd 2. Tofik
about the guestions in those converations u-ad to ok for price and size, and to offer hein
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‘Le?son 3 Selt-Evalvation

Have students lock at the statements and check them
individually to think about their learning achievements,
progress and performance during Lesson 1. Divide the class in
pairs and have them compare their answers. Ask each pair to
make a list of things they think they can do better.

’ .

:l"'i'-l.’

Project the Big Picture #3 (U1_BPA3).

Invite students to describe what is

happening in the picture. Then, ask them

the following questions: What do you think
the woman is going to buy? Where is she? Do you like buying

i groceries? Make sure students understand the meaning of

i groceries and motivate students to ellaborate.

TR
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Product 1 Exchanging suggestions to buy
or sell a product

Step 3

R T

+ Elicit the different places to buy things you have seen:
bookshop, clothing store, malls, mariets,

» Ask students which of these places they prefer and why.

+ Ask them to check the steps they have followed so far.

« Answer guestions they may have,

?lanning &9

Explain to students that this is the moment to give a final

review to their dialogues and sentences. Keep a record on the

sequence.

Allow students to ask you questions about the items described

in their Activity Book,

+ Editing - Who is helping? - My friends checked the spelling of
words in the dictionary.

+ Are you going to invite another teacher? - Spanish teacher is
invited.

» Everybody presents, therefore, share the calendar and turns
and make it visible in the classroom.

Lesson 3!

Hands onl! %

Set groups of three or four. Students write their conversations.
Ask to edit the first draft they had made in Step 2. Remind
them to use words and expressions from this unit. Ask students
to exchange with another group for peer assessment.

Lookir\g ahead %

Tell students that in Step 4 they are going to write and
make their final version. Remind them to include the
recommendations they were given,

What is peer assessment? It seems to be that teachers usually
want to answer every question and solve any doubt in the
classroom. Try ST-ST correction rather than T-5T. How?

If a student has a question, it is more useful to ask somecne
eise and allow opportunities to exchange their opinion. For
example:

Student A writes — He writing his part * /T: “Class, what is
missing in the sentence? - Student B; “Is" T; *Complete sentence..!
- Student B: He is writing...

Step 4

Make sure students check the steps they have followed up until
Step 4.

Hands on!

Give students some minutes to work on their conversation.
Ask them to exchange their product for peer assessment. Give
students some minutes to write and make their final version.
Encourage students to present it in the most natural way.

in preparation for this activity you need to have a soft ball or a

balloon. Follow these steps

+ First, ask students to read the questions and allow some
time to answer.

+ Ask students to stand up and prepare for a game.

« Clear a space in the middle to sit in a circle.

« Throw a ball, the student that catches the ball has one
minute to talk about the questions in the self-evaluation.

+ Repeat this until most students have participated.




Reader’s

Connection

e . @ Reader’s )

----- Connection oy e i i e
Before students begin working on their Reader's Cornection
page write the word shopping on the board. Use the Think- - APer cending the text "Brying and se fing products  in your Reader's Bsok comprate the
Pair-Share technigue so students can think about any T O AT ATy e B e st et
information that comes to mind about buying, pair up with . Buying “"c'.i’o;"""‘g;g:;j’"ds :
a partner, and share their thoughts on buying and selling i J
products.

Buying ahd selling products
) _ in o bookstore

@ Activity 1

After reading the text “Buying and selling products” in your
Reader's Book, complete the following chart with words and
expressions that you think are useful in each situation.
Focus students’ attention on the wards or expressions they
have been working with. Ask students to think of some words s Buyiig ord seling products
or expression to complete the chart, then, ask them to write SR o
them under the correct usage.
Give students a couple of minutes to answer the activity. Elicit
some answers from students. If possible, write them on the
board.
Answers: Students’ own answeors

Ordering food ard toking orders
) by phorie '

- - jn the migrket

(&) Activity 2
=AZ) Work in groups. Take turns to answer these questions.

Tell students to set groups of three or four students. Ask them .2 Workin groups Take tums o answar thess questions:
to read the questions and discuss. Remind them to write the Lot ym . wohEang < onl e vy owiet s oD u et e
answers on their notebooks. Elicit answers randomly. e e e

Give students a couple of minutes to answer the activity in C Feabe o ey e bt 3l hese v o o s )

their book.

Answars: Students’ own answers
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Activity 1

Work in pairs. Look at the pictures and describe the
situations. What are the people doing? Where are they? What
kind of products can you buy in each store?

Students should describe the pictures and the situations.
Answers: Students’ own answers

Activity 2 @
Write some questions and expressions that the people in

each of the previous situations can use. Ask students to write

some guestions or expressions that people may use in each of

the previous situations.

Ask students to stand up in front of the class and read out loud

the possible gquestions and expressions.

Give students a couple of minutes to answer the activity.

Check their answers as a group.

Answers: Students’ own answers

Activity 3

Work in pairs. Choose a situation from Activity 1: Create a
dialogue using the words, questions, and expressions you
wrote in Activity 2. Rehearse your dialogue and role-play it.
Do not forget to use non-verbal language as well, Explain

to students that they have to write a conversation using the
prompts given in their book. Remind them to use expressions
and words according to the usage. Tell students to focus on
non-verbal fanguage. Give time to rehearse the role-plays. Ask
students to present it in front of the class. When they finish,
check their answers as o pair,

Answers: Students’ own answers




Collection

of evidence template

Use the following template to write down any new words and expressions you learned in this unit.

Words and expressions | learned in Unit 1

Lovu, NORE P e o S TP




Use this checklist to evaluate you and your classmates work during class. Put a check in the column depending on how you
think you did. Discuss the results with your partners and the way you could all improve. Give suggestions to the pupils so as to

reinforce their skills.

Eva uat'on

instrument

Checklist

St e b

SO

Can | sell a product in
Englisk?

Can | be either the
seller or buyerina
role-play?

Did 1 use expressions
proper y?

Did 1 need the
teacher’s help to
communicate?




Social practice of the language:

Read fantastic tales.

After finishing this unit, the student will be able to:

+ Explore and read fantastic tales.

+ Read stories.

+ Compare similarities and differences of
conducts, values, and scenarios of other
countries and their own.

Final product: Collage

Achievements
+ Activate previous knowledge.
+ Recognize and talk about the unit's topic.

Books closed. Play charades.

Prepare word cards with titles of fantasy books, films and
series, like Harry Potter, The Hobbit, Game of Thrones, Aladdin, etc.
Divide the class into two teams. Have them take turns to send
a candidate who will mime the tities. If they guess correctly,
they get a point for their teams. The team with more correct
guesses, wins.

Explain that there is o common factor about these tales —they
are fantasy.

Ask whether they like them or not and why.

Tell students to look at the opening picture. Ask them the
following questions: What kind of books do you like? Can you
remember a fantastic story you read? What was it about? Write
some key words on the board so the group can keep going
with the discussion for o while: magic, fantasy, mystery, plot,
setting, characters. ..

Take the time to explain the meaning of the words that
students don't know. Explain to students that their project for
this unit will be make a collage. Ask them if they have ever
made a collage, if they have, let them talk about the type of
collage they made, the materials they used and what they
represented with it.

» What is a fantastic tale?
' What kind of characters participote in thess storiei?

Sacial practice of the janguoye.

After finfxhing this unlt, you will be ahlaa.

Project the Big Picture #1({U2_BPAI}.
To introduce the topic of stories, ask
students to describe what they see in

e

¢ the illustration (Give them a couple of minutes to say as

much as they can about it). When they're done, ask them

the following questions: What type of story do you think this

illustration could represent? Is the story set in the future or the

past? Is it a true life story or science fiction?

Ask students to take out their Reader's book. The story is fairly
well known since it has been adapted and presented on films
to different generations.

Write the following on the board:

Main Characters

Ask them to browse very quickly and say something about the
story.

Explain that they will learn about the elements in a fantastic
story.

e e
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Achievements

+ Connect previous knowledge with images to identify a

topic.
Anticipate content based on images and titles.
Reflect on what has been read.

———

Get connected!
Write the following quote on the board:

“The more you read, the more you know... And the more

you know, the more places you will go.”

Ask students about the different types of books they
know. Briefly write the different genres on the board:
science fiction, satire, drama, action, aduenture, romance,
mystery, horror, seif-help, comics, biographies, poetry,
heaith, etc.

Ask students about the books they like the most. If
possible, mention the titles,

NOTE: Make sure you do not turn this activity into a

lecture Share your joy and pleasure for reading,.

N

J

i Lesson1:

N i

E. ‘
Activity 1 (Q]
Work in groups. Look at the pictures. What do you see in each o8
one? What do you think the story will be about? Share your
ideas with other classmates.
Ask students to get together into groups of four. Paraphrase
what you introduce in Get connected. - “... The more places
you will go”
In their groups they will need to think about places and how
they would like to travel there. Allow them only 2 minutes,
since the reading is about visiting places.
Ask themn to see the pictures in their Activity Books and allow
some time for them to predict abeut the reading.
Answers: Students’ own answers

- 3

Activity 2 GQ

PAIRED READING

Ask students to pair up and explain to them that they will do
paired reading. They will take turns to read the story to their
partners. Allow some time for this, do not intervene though.
Support with pronunciation only if necessary since this stage is
only a rehearsal prior to choral reading.

CHORAL READING

Now they will act and read. Divide the class into two groups.
One half of the class will be KRIS, they will read his dialogues.
The other half will read the CARPET's. Make funny voice for
the carpet.

You will read the NARRATOR.

Read the story together,

Answers: Students’ own answers

Reading Aloud - Choral reading

Choral reading is a powerful reading tool that promotes
fluency. Students don't feel embarrassed since they are ot the
center of the attention. Their voices mingle with their partners’
and they can practice. Reading aloud is reading for pleasure,
not for pressure.

Activity 3

Ask students to read in pairs and check their answers:
Answers:

Kris was visiting his parents' house,

FALSE

He found and cld magic bottle in the basement.
FALSE

He took a trip around the world on the magic carpet.
TRUE

One of the places he visited was the Amazon.

TRUE

The magic carpet belonged to his grandfather.

NOT MENTIONED, so allow possible answers and listen to
their reasons.

e
&



i Lesson 1

Achievements
« Analyze the structure of a story. [ . &7
+ Reread to check comprehension.
» |dentify and define new words and expressions. = Work n pars. Anolyzs the story using the following questions, ¥ et Tin
v Whe are e Carug T ke bt

yinker o e?
b ebout?

E °;v z: . -
b w pEened Fanr e By <rory tedsshig?

Activity 4
Work in pairs. Analyze the story using the following questions. =
Ask students to think about the details in the story: .
characters, events, places. Then ask students to read one

more time and answer the questions. Then, ask students to

[N R N TRES I

Go ba yaur Ruader's Bock and read tha story "Aladdit gnd the Mugic Lamp™ on poge 22,
Wark in groups. Look for tha charocters, setting, prot, conllict and theme of the story. Fili
in the boxes with the informat'on. Discuss the importance of these five slaments.

share with the class. e S e Con e
Answers:
u. Nareator, Kns and the magic carpet,
b. Starts and finishes in grandparents’ basemant. Tre North Polz,

Mount Evarest, and The Amazon Rain‘orest
C‘ T‘np ‘;tory ‘S GbOUI a [rl‘p ﬂlound the wa'l‘d L & RIS rastes ottt oL e o g et AP O Ve e A
a. Answers may vard, gecept thefr answars as iong as ihey justify R N i L

the :i- BRIONS. l . Wark in pars Use the colluge ta retell tivs story Kr's' Magical Summer. Whan you finish,

discuss with your partner how the collage helped you reteli the story.

Elicit ideas to get more information Digital

about elements in a story. Connection

You may ploy the following PowTocn iy

from YouTube
https://www.youtube.com/
watch?v=VDmhl-SUSYk

reakin g a o5 hoge tor oL
surh as chorgeapks

Activity 5

Go to your Reader's Book and read the story "Aladdin and .
the Magic Lamp* on page 22. Work in groups. Look for the
characters, setting, piot, conflict and theme of the story. Fill

in the boxes with the information. Discuss the importance of -
these five elements. Explain that they need to work in groups
to find the elements and complete their charts. Menitor while
they are reading and answer questions if they have any. Go to
page 41, Activity 1, Reader's Connection, to find out what the
characters, setting, plot, conflict and theme of the story are.

Project the Big Picture #2 (U2_BPA2)

Remind students about the cliffhanger in

the story The Famous Five. Who do they
think, of the five, was the one respansible for the theft? If
you were part of the Famous Five, what would you have
done?

Activity 6

Elicit the meaning of collage. Explain to students that they
need to wark together and retell Kris' Magical Summer

Ask them to be as creative and colorful as they want.

) . . . Portfolio
With the previous activity, students will Connection
have more ideas about ways to create @

their collage. Ask if they have a story to
share. Explain that collages may have
different materials and not only drowings
and pictures.

n
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Product 2 Collage

Step1

| S -

Help out students understand what a collage is by locking for
examples of different types of collages on the Internet, Project
the images from your computer or print them.

'Planning &9

Once you have highlighted ideas for collages, ask your
students to brainstorm about different passible materials. Ask
students to prepare their inventory of resources. They can
recycle packs to create characters, pieces of fabric or that old
ragged cloth nobody uses.

Hands onl %

Tell students to get ready to share ideas.

Ask them to integrate in teams and use the questions in this
section to discuss.

Monitor and give support if necessary.

i Lesson 1!

- EE AR B e W W s b

Looking ahead %

Ask students to reflect on the ideas they received.
Now, working individually have them prepare a list of
resources they can stert collecting or looking for.

Lesson | Self-Evaluation

Have students look at the statements and check them
individually to think about on their leaning achievements,
progress and performance during lesson one. Divide the class
in pairs and have them compare their answers. Ask each pair
to make a list of things they fiked about lesson one and five
things they didn't like.
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iLesson 2!

Achievements
+ Compare characters’ behaviors and values with
my own and with other people's.

Activity 1

Ask students to work in pairs and read the title of the story.
Wlthout reading the text, invite them to think about possible
4] situations for boy in the forest, for example: Why is he there?
What can he eat?, etc. Their ideas will be their predictions. Ask
themn to add two more possible predictions.

Ask them to read them aloud for the class.

Play the audio once and have students check if they are
correct.

Answers: Students’ own answers

j Activity 2

Work in groups. How do you imagine the forest where Rauru
lived? Individually, draw a collage of the forest and show your
work to the rest of your group. Take turns to describe all the
things you included, how you came upon with your ideas, and
write a description in your notebook.

Ask students to think about the following elements: Rauru, the
forest, the fairy, Tingle, the flute.

With those elements prepare a collage to share with your
classmates.

Answers: Studenits’ own answers

Activity 3

Ask students to work in pairs and think about the story and l
discuss about possible equivalents in our culture. Is there any
other fantastic tale they know? Monitor while they answer

their questions. Clarify their doubts if necessary.

Have some feedback and get them to share their stories.

Answers may vary.

When students present their work to the class, it's an excellent
opportunity to check vocabulary, correct grammar use, and
pronunciation.

L Listen te and read the story with a portnier When you Finish, shore your personal opinion
about it.

The Boy in the Forest
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- . Work in groups. How do you imagine the forest where Reuru lived? individua'ly, drow a
callage of the forest and show your work to the rest of your group. Tuke turns to describe
al! the things you inciuded, how you come up w'th your ldwas, ond write a descrintion In
your notebsok,

Work in pairs. Answar the following questions:
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Culture
Connection

Did you know that many video games
have inspired the movies? Rauru and
Tingle... They are the names of the
characters in The Legend of Zelda, which
is one of the mest popular video games
in the last years. It has been present in different houses
for at least two generations.

Fantastic stories have shaped the way we see the world
and play.




Work with o cartner Analyze the story and Identify the narrator, main character, and
swcondary ¢ ‘aracters. Wit scme of their main charactarstics below.

Sequencers rire words thot organite your writing and speaking, words ike Frst, next, then,
and fast Use sequencers when glving instructions, describing o process. or telling a story.
Write three surences below using these words

Work 'n grou-ss, Analyze the stoly “The Boy in the Forest™, Discuss with your clossmotes the
actions in the story. Use the organizer to class fy the actions in first, naxt. then, ond last.
When you f.r sh. discust your answers with other classmates.

Achievements

+ Classify the narrator, main character and secondary
characters by their actions.

+ Use an organizer to order the sequence of events.

.
3 o on.

Activity 4

Ask students to prepare to work in pairs, They are going to
make an analysis in more detail. They need to think about the
following: narrator, main character, secondary character.

Ask them to imagine their physical features based on what
you reqd. On the board, write some prompts, for example
Narrator: 4 man or g woman?

Rauru: Is he short? Tall? thin?

Tingle: What is an elf?

Monitor while they complete their stories and get ready to
share.

Activity 5

Ask students to stand up and get together in groups of four,
On the board, write the sequence markers:

FIRST, NEXT, THEN, LAST

Explain that they need to say sentences using those markers,
Ask them to share their ideas.

Lesson 2

Activity 6

Once again, students stay together and prepare to retell

The Boy in the Forest.

Once they have said the sentences, now ask them to sit down
and complete the chart in their Activity Books,

Monitor and help if necessary.

Cle L

Project the Big Picture #3 (U2_BPA3),
Show the picture to the students. Elicit
: which emction each face represents.
Ask students if they have read any stories that have

¢ involved any of those emotions. Ask them to give a brief
i description of those stories.




iLesson 2!
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Product 2 Collage

Step 2

In Lesson 1students practiced choral reading. Activate
students by asking them to read out loud their statements.
Ask students to stand up and read together.

You can make a list with the steps the students need to follow
to make their collage. This will make the students job easier to
do in the classroom. You can find many ideas online.

'Planning &?

Help students figure out the next step of their product by
answering the following questions:

What are they going to represent in their collage?

Ara they going to make it about one of the stories from the
unit or one they read on their own?

Where are they going to place their collage [cardbeard, large
piece of paper, on a space on the classroom wall)?

Are they going to write a brief description of the collage?

Hands on! %

IMPORTANT RECOMMENDATION

Make sure that students organize their materials in envelopes,
folders or by using clips.

Ask students to show and briefly explain the story they are
planning.

Looking ahead %

Remind students that they need to have everything prepared.
Give them ideas to be ready.

Lesson 2 Seif—Evalua‘l'ion_

Have students look at the statements and check them
individually to think about on their learning achievements,
progress and performance during lesson ane. Divide the class
in pairs and have them compare their answers. Ask each pair
to make a list of things they liked about lesson one and five
things they didn't like.

STEn Collage
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- Work in par's. Rend the story and circle the words that descrine o character, an object ara
setting. Dis uss with your clossmates: How important are thess words whan teiling o stary?
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- Work in pai s. Anaiyze the story and an<wer the foilowing quest ons,
n oo o D Tuse 0n W G Steet ion wbet £ ooks ke?
v Whal dic t e 18 gtbeas WG nat g P et
TOWen wers bie ct drer tort went ta tne hawse 0k wit they went there?
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- Work in pal 3. Look at the picture of the house in the story. How would you describe it? How
dows it mak- yau feel? Do you think haunted housas rec'ly look | ke the one in the plcture
wside and ¢ 1t? Why dg you think afl hountad fouses are ciways deplcted iike thot?

- Work 11 pai 5, The foliowng poragraphs are the iatioduct.on ond conclusior of the story,
Wr.te your [ a7sonal opinior on how the story is Introduced and how t I8 concluded. It
-t excrting? 1+ it boring® Poes it make you want to continue reading? Whan you finlsh,
compare your answers with anothaer poir of ciassmates.
Tk vy 1 ke aaie 65 the end of Wil g Steeet that i the kids 1+ 1 reivghhcrbnod Seared
T nare b T et st bun duwes amd it looked ey cepy ezt Rt e
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Fada kb gloigh ond iett the house

Achievements

+ |dentify words and expression used to describe
a character, and object and a setting.

+ Analyze the effects caused by illustrations.

+ Contrast story setting with known settings.

B "y
LV IIRTH O

[ & Activity 1

Explain to students that fantastic stories are not only about
cute and nice stories.

Describe and draw,

Ask students to work in pairs: while one student looks at the
house, the other draws the house.

Monitor while they talk about it.

Ask them to read the text and pay attention to the highlighted
words. Explain meaning if necessary.

iLesson 3

Activity 2

Ask students to practice paired reading. Students need to

answer the questions.

Answers:

a. More than 100 years old.

b."The house is haunted” / The house is creepy.

c. Kipp, Matt and Veronica are friends and they wanted to
investigate.

d. Answers may vary.

Activity 3

Ask students to compare their drawings from Activity 1 and the
house. In pairs, have them talk about the guiding questions.
Elicit tales and fantastic stories about haunted places.
Answers: Students’ own answers

Activity 4

Ask students to give o voice to the narrator and read the
paragraph. Ask them to answer the questions and talk about
the story.

Answers: Students’ own answers

s



iLesson 3

Achievements
» Distinguish and identify punctuation to mark dialogues. [ 7. M
- Answer questions about family relationships
and friendships between characters. 5 Work i palrs. Answer th followeng questions.
- Appraise the manner in which stories begin S T ] Y P R
and end. " K
. W 3w Matt ond Veroneca?
: . T Work In palrs Re-wiite the diaioguss balow using quotation morks. Look at the example.
N
&} Activity 5 Foat oo T e e

Ask students to work in pairs and answer the questions without
reading again.

Check their answers with other classmates and look at the text
to check their answers.

Answers:

1. Old Lady Winchester's husband

2. He's Matt and Veronico's friend.

3. They are Kip's friends.

o WL 30 e have Froane 1 cod the framun
L Iy sl let s gm0 the 22°) attar 2 kee!
1 Da s findbg grost oskea Mrs r oer

Ioet g oo am sl bee ke boy

ATy

. Activity 6

Mee oot e bt an lantes and

= sk students to practice with quotation marks. Explain briefly 2 o e e aewenn char o el e
that these symbols help to identify the speakers in a narrative. tma chaatt & your portial
Ask o student to read the first example. Model the pause
before the quote. Losomm 3 Berbod ooy tian
Ask students to complete the exercise. e -
Answers: o R - o | v

a. The pirate said, "Look at the treasure,”

b. "Who do ws have to save?”, said the fireman. e
c. Liiy said, "Let's go to the park after school.” IREARET
d. *Did you find the ghost?”, asked Mrs, Fisher.

e. " love eating ice cream.”, said the littie boy.

Explain to students thot quotation marks %‘:‘éﬂr?e“c%gﬁ "’
are only part of the punctuation system (=1}
in language. © Y . . .
se the Time-Pair-Share dynamic to
close the unit. Ask students to walk
: around the classroom. When you
Portfolio say "share”, each students has two minutes to share
Ask students to draw a three-column Connection i everything they can remember about the unit with o
chgrt. . \ classmate. When you say “stop”, students have to walk
‘::(r]l:;eslhcfeﬂtratles of the stories they have around the classroom again to share what they learned

) . with another ¢lassmate.
Students need to recall information

about them and compare the stories. For example:
Characters, Setting, Plot, Conflict and Theme.
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Product 2 Collage

Step 3

Come

Have students check the steps they have followed up to this
point and make sure they are following all the procedures
needed to complete the third stage of the final product.

&

Now it's time for students to make their product. Help them
decide when and where they are going to make it. Maybe you
can choose a class on Friday to make it, since Fridays students
are tired and can relax by making their product, Help them
decide if they want to invite students or teachers from other
classes to their product presentation. It's an excellent idea if
they want to invite their parents too,

&

Ask students to go over the material they brought to class
to see if they need to look for more images or make more
drawings, Also check if they brought the necessary tools
(scissors, ruler, glue, tape, markers or crayons, pencils). If
semething is missing, make sure to provide it.

Planning

Hands on!

Lesson

4

Tell students that in step 4 they will make their final draft to
have their collage ready for the presentation.

Looking ahead

Let students work either inside our outside the ¢classroom while
making their product. Giving students the freedom to work as
they please, lets them be more creative.

Hands on!

Let your students wark in their collage. Promote collaborative
work and invite them to share their final product with other
classmates and teachers. When presenting their final product,
encourage students to include vocabulary related to fantastic
[iterature. They may even want to disguise or wear a special
hat or funny glasses. This is @ good opportunity to foster a nice
and relaxed environment in your classroom.

Lesson 7 Sﬁlr-ﬁv'atQafioh

Have students look at the statements and check them
individually in order to reflect on their learning progress and
performance. Divide the class in pairs or smail groups

and have them compare their answers. Monitor the activity and
provide tips on how to improve on the aspects they did not
feel confident about, such as going over the specific activities
where those aspects are dealt with again or asking for

your help.




Reader’s

-
&) Activity 1
Work in groups of three to four. After reading the text
"Aladdin and the Magic Lamp" in your Reader’s Book, pages
22 to 31, take turns to discuss the questions below. Find :
information in the text to support your answers, In groups
of three to four have students discuss the answers to the
questions. Though the answers might vary in the way students
try to explain them, they mostly would be as follows and the
whole group should agree in all possible answers,
Answers; i
+ The setting is the Arabian Desert, in a very faraway
Kingdom.
+ Aladdin's adventures with the Genius of the Magic Lamp
would be the theme. &
+ Part of the plot is the way Aladdin finds the lamp, that he
wants to marry the princess and what happens when they
want to take him away the lamp.
+ The conflict goes from the humble beginnings of Aladdin |
to the final achievement of a first success in life, but then H
the main character goes through a major crisis in which
he seems to have lost everything, and finally triumphs cver
adversity achieving a more stable and lasting success,
+ The story is told by Michael Sanders.
+ Aladdin is the main character.
+ The genius, the Sultan, the pincess, the magician disguised
as Aladdin’s uncle, and Aladdin's mom would be secondary
characters.

(@ Activity 2
Work in groups. Analyze the characters from the story and
write some of their characteristics or personality traits.
Talk to students about how every character in a story
is different. Each one has its own personality trait that
distinguishes them from one another, Ask students to say
which personality trait they can see in Aladdin's mom and in
the sultan. Remind them that adjectives are used to describe
someone's character or personality. Give students a couple of
minutes to work on the activity and then check and compare
their work with another group of classmates.
Answers: Students’ own answers

Connection

Reader’s

Connection

' Work in groups of thraa to four. After reading the text “Aladd r and the Maeg.c Lomp’
“n your Recder's Book pages 22to 31, take turns to dscuss the questians below. Find
nformation In the text to suppert your answars:
© Whete m S setticu of the story?

WAt L bhe voeme?

CoWnat el

¢ What . Ueeon” Ltinbreninn

+ Whna i the noreotn”

- Whu s the ma n character?

- Who we the spoonidey Clw uaters?

% Work in groups. Anoclyzs the characters and talk about their characteristics ang
patsonulity traits. Talk chout fiow you came to your conclusions on such character.

i




Evaluation

7 Rewnile the sentenues b the (i ioit - bautn v
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Reqder s B T pages 2219 1T Usé sen lencees b e | b ey

Activity 1 £
Rewtite the sentences with the correct punctuation. sl

Write one of the sentences on the board. Ask students what is
missing in it and complete it with the correct punctuation.
Give students a couple of minutes to answer the activity. Write
the incomplete sentences on the board. Ask several volunteers
to come to the board and answer them,

Answrs.

a.Mum sa‘d. "You shou'd go to bad sariy.”

o.” vant fina my pnong.” said Brenda argrily.

c. "Whar.'s Warren going?, ds<ed mom,

d. My grandmu saig, “Oh iy, that's o lovaiy vase.”

Activity 2 @s
Write the definition of the elements of the story in the el
space they belong. Ask students if they remember the basic
elements of a story, if they do, give them facts about a a story,

for example: Little Red Riding Hood and the Wolf. Ask them

what element they belong to.

Give students a couple of minutes to answer the activity. Draw

the table on the board and ask some volunteers to come to

the board and answer them.

Answers:

characters: the peopiz, an'ma’s, or uredatures 0 a story

setting: th time: and place a story tokes oiacc

plot: the seres of Dvents that moke ap 2 story

conflict: 3 problem petwoon two peopis, things, or ‘deas

Activity 3 OB
Look at the picture. Write a brief description of the story.
Use as many descriptive words as you can. Remind students
that the use of adjectives enriches a paragraph or text while
writing a description.

EE




Collection

of evidence template

Use the following graphic organizer to write the five basic elements of a story.

Story:

Characters Setting Plot

Conflict Theme




Eva uation

instrument

Self-evaluation Checklist

Use the following checklist to assess your own work and performance during class.
Put a check (v) in the square of the face that expresses how you feel. Then discuss the results with your partners and the way
you could all improve.

| always followed my
teacher’s directions.

[ fistened to others white
speaking.

| did my homework and
turned il in on time,

| tried my best in
everything | did in the
classroom.

| completed all my
classwork.

| was a good team player.

| spoke English in closs the
whole time.




Social practice of the longuage:

Analyze and discuss an interview,

After finishing this unit, the student will be able to:

» Explore interviews.

» Understand general information and some
details from the interviews.

+ Discuss opinions about interviews,

Final product: Discussion about an interview

Achievements
« Introduce the unit's topic.
+ Activate prior knowledge to develop unit's introduction.

If possible, project an interview or play the recording of
on Interview. Create the atmosphere to represent a press
conference where students ask different questions.

In preparation for the following activity prepare a plastic
microphone and bring it to the classroom. You can also
construct a simpte microphone with paper and styrofoam.

EXTRA ACTIVITY

Chain Interview

Pretend to be a reporter and ask five students to come to

the front and stend up on a line. They are going to ask their
partners questions, and they have to ask to next person by
passing the microphone. They continue with this until they
reach the fifth candidate. He / She answers and the microphone
comes back with the answer. First candidate, sits down and
continues with four and so on until you ask the last question to
the last candidate. Prepare 5 questions: For example:

What's your name?

Tell us about your family...

What's your favorite animal?

Where do you live?

What do you do in your free time?

In preparation for the next activity, ask to write the names of

¢ famous person, two conditions, they have to be famous and
they have to be alive. {singer, actress, scientist,)

Once they write their names, you can start the press conference.

~ WH St it an intervioow?
Wt is the purpouse of wn interview?

Nominate one candidate, he/she is a famous person,
classmates will ask three questions and he/she needs to
answer. After the last questions this student nominates and
onother famous person comes to the front.

Explain to students that in this unit they will meet other type
of famous people, some of them are children. They will identify
the parts of an interview and make and interview. The final
project for this unit is to make an interview which they will role
play in front of the class.

’r;. Now that the students have previously
v,‘o) @ talked about interviews and the ways
they are conducted, let them discuss
the two trigger questions in the Unit 3 cover page. Invite
students to use expressions like: in my opinion, an interview
is... | think that a good interviewer should be... [ like interviews
because...
Project the Big Picture #1 {U3_BPAT1} and ask students to
describe what the can see. Ask students to brainstorm
which questions do they think the man with the micro can
do. Ask student to guess what do they think the interview
is about.

B AN,

o ruagg

e




Work i paws Look ot the plcturk and discuss with yowd partner- Whaere are they? What
are they deing? Then logk at the conversation and crswer What kind of convetsation da
you think y -u will fisten ta? Li~ten to the canversation and check your inferencas.
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Work n sl groups. Go back to the conversation. Identify key words about: Who |1 bean
Interviewsc'? (Interviewasl Whao Is the interviewer? Whaot are they tolking about? Based

on that infi-rmation, answer: What's the ourpose of the interview? Who da you think the
intended p .Llic (s? What makes you think that?

Achievements

+ Identify speakers in an interview.

+ Get fomiliar with the guestions in an interview.
+ Infer possible answers.

r;et connected! W

Begin the lesson by asking students about their favorite
celebrities; ask if they have ever seen an interview

of those famous people. Ask them to remember the
questions they were asked. Repeat with three or four
students.

During the unit opener, students role play famous
people. This time, they will tatk about some other

celebrities.

_

i Lesson 1.

Activity 1

Work in pairs. Look at the picture and discuss with your

partner: Where are they? What are they doing? Then, look at

the conversation and answer: What kind of conversation do

you think you will listen to? Listen to the conversation and

check your inferences.

» Ask students to stand up and pair up.

+ Ask students to look at the pictures, make sure they cover
the conversation

+ On their notebooks, students write down some ideas.

+ Monitor while they complete this preliminary task.

Answers: Students’ own answers

Activity 2 !

Work in small groups. Go back to the conversation. Identify ;

key words about: Who is being interviewed? (interviewee) .
r.5

Who is the interviewer? What are they talking about? Based
on that information, answer: What's the purpose of the
interview? Who do you think the intended public is? What
makes you think that?

First ask students to work individually, read and listen to

the conversation once more. This time they will identify the
following, write on the board: Interviewee, Interviewer, topic,
intended public.

Ask them to highlight while they are listening.

Afterwards, ask students to work in small groups and compare
their answers.

Have feedback with class as a whole, elicit and write their
answers on the board.

NOTE: Explain the term homeschooling, ask students for their
opinion about that

E.

T sima :

Listening to long turns can be chalfenging for most English
learners. Exploin that this task is for them to develop
comprehension. They are not under exam conditions,
encourage them to ask guestions about vocabulary or
expressions they find confusing.



Lesson1:

Achievements

+ |dentify information in an interview.
+ Use expressions for an interview.

» Identify the topic of an interview.

+ Express opinion of an interview,

Activity 3

Work in groups. Listen to the conversation

again and take turns to discuss the

following questions.

First read the questicns with the class, ask volunteers to

do this. Nominate randomly, check whether students can
anticipate some answers already pravided the fact that they
have listened to it twice.

Divide the class inte teams. Explain to students that they will
listen to it once more, but they cannot read the conversation.
Play the conversation.

Ask students to answer one question per team.

Answers:

a. software and cognitive deveioper

b. Sandy Tayior, he thanks her for the invitation,

c. at a studio,

d. Students’ own answer,

e. Students’ own answer,

f. Students’ own answer

Cor\hed'ing yov

Ask a student to read out loud the expressions and let
students share their opinions with the rest of the class. If
necessary, write some ideas on the board as prompts.

Activity 4

* Work in pairs. Go back to the interview in Activity 1 and

complete the following chart. Pay attention to the expressions
you have to identify below. Then go to your Reader's Book
(pages 35-45} and lock for more expressions to write on

your chart. Then, answer: Why is it important to use these
expressions in an interview?

First, clarify some questions they may have about Tanmay
Bakshi. Explain that they only have to look for the expressions
to start an interview and to end it.

Possible answers: Expressions to start an interview: Welcome to
our show, Thank you for inviting me, It's my pleasure!, What do you
do? Expressions to end an interview: Thank you very much for
being here, You are a complete inspiration, etc.

Culture
Connection

Ask students to think what they like
about their country and to think what
they weuld like to share with other
people.

Work in groups. L iwten to the conversction
ogain and take turns to discuss the
fallowing ¢uestions.
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- work I pairs. Go back to the interview in Activity 1 ond complete the fallowing
chart. Pay ottention to the expressions you have to identify baicw. Then go
to your Reader's Book [pages 35-45] ond fook for mare express-ons 1o write !
oH your chort Then caswer: Why [s t mportant to use these axprassiond Ir an
Interyiew?

Expressions used to start an interview | Exprassions used to end and interview
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-i'l;i Go to your Reader's Book, pages 35-45. Choose on intarview. read R ond analyze it.
Then take turns to discuss the following quustions:

- Whet sthe nipn ew obout?
i What do you thewm oboul the rtervies’

[

Activity 5
(=]=]

Go to the Reader's Book, pages 35-45,

Choose and interview, read it, and analyze it. Then take turns
to discuss the following questions.

Ask students if they have read something in their Reader's
Book, briefly listen to their comments. Once again write on the
board the names: Dav Pilkey, Sebastian Martinez, Julieta Fierro,
Carles Antonio Santa Marfa.

Tell them to choose one of these names and find him/her in
the Reader's book. Make sure they can write their answers in
their notebooks. As feedback, students share their answers.
Answers: Students’ own answers

’ Project the Big Picture #2 (U3_BPA2)
c,,o) and ask students the following

questions: What do you think is the
interview about? Who do you think the interviewed
man is? Would you like to be interviewed? Ask students
randomly.
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Product 3 Discussion about an interview

Step 1

&

Clarify thz difference of the word discussion since it is tafking
about something to exchange information and express opinions.
Then let students brainstorm and tell them to think about
the material they will use: notes, pictures, audio, digital
resources etc.

Write the questions on the board and monitor as they write

their answers.

Ask students to work in groups of three or four. Ask a student
to read one of the questions, discuss with the ¢lass. Once you
demo the activity, allow some time for students to complete
their answers,

Have feedback by asking students to share their answers with
the rest of the class.

Finally, ask students to complement the words and expressions
from the lesson that can be helpful for everybody.

'P|anr\in9

Hands on!

: Lesson 1;

&

Ask students: - How do you express your opinions?
Listen to their answers.

Looking ahead

Ask them to think about ways to express their opinions about
interviews. Remind students that it is important to keep a
record with the information they collect from the interviews in
the Activity Book and the Reader's Book.

Have students look at the statements and check them
individually to think about their learning achievements,
progress and performance during lesson one. Divide the class
in pairs and have them compare their answers. Ask each pair
to make a list of things they think they can do better in
Lesson 2.

Keep a learner's log. A record of your students who may

need more support or intervention. Ask them to anaiyze and
understand the statements in their self evaluotion. Guide them
to revisit the items they find a little bit mare confusing.
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Achievements
+ Identify the different parts of an interview: the opening,
body, and closing.

Activity 1

Look at the pictures. What words do you think you will hear
in the interview? Discuss your ideas with a partner and
write some notes in your notebook. Listen and check your
inferences.

Ask students to work in pairs. Review instructions and ask
students to write down ideas on their notebooks. Write some
of their ideas on the board and prepare a checklist.

Play the audio and check the correct predictions.

Answors: Students' own answears

Activity 2

Listen to the interview again. Then analyze it and identify
the opening, body and closing. Compare your work with

a classmate. After that, discuss what you think about the
interview. How is the interviewee's attitude like?

How do you know?

Ask students to work individually. In preparation for this
activity explain thot they will create a tabbing guide. Explain
that it 7s a resource used to mark or highlight text while

you are looking for information, a simple arrow or mark

will do. Ask students to prepare different colored pencils

or highlighters. This time they will read and listen to the
conversation ene more time and they will tab or hightight the
following:

+ red - opening

+ pink - body

+ green - closing

Check their answers on the board.

; i
Why a tabbing guide? Tabbing guides are a learning strategy.
Successful learners, researchers and specialists need to skim
longer texts. Tabs help readers to come back and reread
specific information. They also help memory os usefui ‘triggers’
to retrieve information.

Wark n pairs. Look ot the pictures What do you th'nk you will heor in tha interview?
Whot makes you think that? Mention some ideas unu words, and discusz your decs with a
portaer Listen and ¢ heck your inferences.

Liaten ta the interview again. Then ana'yze it and identify the opering, edy ond closing
Compare your work with  clossinute, Aftsr that. discuss what you think about the
interview. What s the interviewes’s ottitude like? How do you knaw?
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Work in pa-rs Listen to the interview agoin, [dentity and contrast S0
changes n intonatfon, thythm, voluma, and tone Discuss with

n your partnier why you think these feotures are impartant in our

- avéryday o- al communication.

Work in sm.:li groups. Listen 1o tha intetview agan. Take turns
to discuss b esa questions: What's the general idec of the

. conyarsatic < What supporting dete’ls can you find? Then, circle
the ganera {dea and underi'ne the supporting detaiis. Give
reasans for your answers.

1 T men ng of HELP . Hope BT Lumazereal Loue Pe e

Lo Pae s e 0f DG W6 Cetteu G usotn' o cal ea HELP ¢ saz ~ s orphar keds
CThalie 3 incpred oy B s oider brother no roiunterres ot an cphanage 0 Jorgan

Work !n sm il groups. Go back to the interview In Activity 1. Analyze It and identify three

additional nupporting details {you aiready underiined two in Activity 4) Then, discuss with

your clonam qtes: What Is the difference betwean tha general Idea and the supporting

details?

tail h

Work in groups. The g is an pis of parap d information from the
Interview. Ruad 1t and analyze it. Than, choose other parts of the isterview and paraphrose
them. Write your notes in your notebook.

QOriginal text Poraphrased text

e . - : 14 1

Work insm |l teams, Ge to your Reader's Meacer te
Book, pages 35-45. Read and anaiyze

the convarsat'ons. Take turns giving your

opwnion about tham, Check the section

Connecting veu on poge 31 to sae soms

ideas 50 03 [0 express your opinions.

Work in small tacms Go to your Reader s Book, pages 35-45 Read and
e analyze the conversations After that :dentify expressions used in interviews
that you can include in the fist you wrote in the previous lesson

Achievements
« Identify the different phonemic sounds.
+ Use words and expression in an interview.

Activity 3
2 Work in pairs, Listen to the interview again. Identify and

contrast changes in intonation, rhythm, volume, and tone.
Discuss with your partner why you think these features are
important in our everyday oral communication.
In preparation for this activity, write a sentence from the
conversation on the board.
James Grant (Interviewer): Good evening everyone. Teday, I'm
pleased to have Charlie in our studio. Helo, Charlie! Thank you for
this interu ew.
Ask students to work in pairs and take turns to read the
phrase, but with no intonation, simply flat. If necessary, you
model for them. Now, ask students to listen to the conversation
once more. Play the audic, but only that fragment. Stop and
ask students to imitate. Ask them if they see the difference.
Afterwards, write on the board the words: intonation, rhythm,
velume and tone. Ask students if they know what they mean.
Give some minutes to discuss in pairs, guide them when
necessary. Play the audio again and ask students to write
down key words to support their ideas.

Activity 4 ¢ &)

Work in small groups. Listen to the interview again. Take turns
to discuss these questions: What's the general idea of the
conversation? What supporting details can you find? Then,
circle the general idea and underline the supporting details.
Give reasons for your answers.
Answers: a. supporting detail
¢. supporting detail

b. generai idea

Activity 5

Work in small groups. Go back to the interview in Activity 1,
Analyze it and identify three additional supporting details.
Then, discuss with your classmates: What is the difference
between the general idea and the supporting details?

Ask students to continue in their groups. Invite students to take
turns and go over the conversation. Menitor and guide groups
during this activity,

Activity 6 O

Work in groups. The following is an example of paraphrased

information from the interview. Read it and analyze it. _—
6 ]

Write on the board ~ paraphrase. Ask students what

they understand with this word. Explain to the class that
paraphrasing s a necessary skill when you discuss about
interview, since you do not necessarily quote or repeat
every single word. Ask students to look for other parts in the
interview to paraphrase.

i

=)

Activity 7 ¥

Work in small teams. Go to your Reader's Book, pages 35-45,
Read and analyze the conversations, Take turns giving your
opinion about them. Ask students to take out their Reader's
book. Briefly, elicit if students have questions about the
reading. Explain that they need to read and analyze one of the
interviews and look for ideas to express opinions.

Portiolo
Connection

Y

-
! 1
ﬁ

Work in smali teams. Go to your
Reader's Book, pages 35-45. Read and
analyze the conversations. After that,
identify expressions used in interviews.
Ask students to continue looking for
expressions.

Project the Big Picture #3 (U3_BPA3)
and invite students to describe what s

EPITS
@
happening in the picture. Then, ask them

the following questions: What do you think the man is taiking
about? Where is he? Let student share different ideas.



(Lesson 2

Product 3 Discussion about an interview

Step 2

Ask students to look at steps and check accordingly.
Elicit from students abeut the information they have collected.
If they have questions, briefly clarifty.

?lanning &I?

Explain to students that an interview foliows a sequence.
Guide students to make a decision on the organization of the
turns. Who speak first? Why? How does the interviewer start?
Ask thern about the time.

NOTE: Although time may vary, it is recommendable that
students speak for about 3 minutes. That way you will have
opportunity to listen to all the interviews.

Hands on! %

Ask students to write down some expressions learnt through
the lesson and add some more to the ones written in Step 1.
Compare the list with the rest of the class. Ask students to
write on the board their new expressions.

Looking ahead gﬂ%

Ask students to look at their statements. Once again write

on the board the words: spelling, punctuation, grommar
accuracy.

This is @ good opportunity to clarify doubts about spelling and
vocabulary. Promote peer correction, but be ready to correct
directly

It is important not to turn this section into a GRAMMAR
LESSON, since you only monitor,

aTEp TR

Le$50n 2 Se!f-EvnlvahOh

Have students lcok at the statements and check them
individually to think about their learning achievements,
progress and performance during lesson two. Divide the class
in pairs and have them compare their answers. Ask each pair
to make a list of things they want to learn in Lesson 3.

This is a self-evaluation and an introspective process. However,

guidance is essential if students are going to be successful

in this process. Level students using guiding guestions. For

example:

T: “Ok, lock at the first sentence, read it. Now, do you remember
the structure of an interuiew?

ST: “Ng, I don't"

T “What activity will heip you with this?

ST: “Activity 2"




Look ot the p'cture. D'scuss with a portnes: What do you think the "ntarview you cre
gaingts e 1d « uheat? Check your inferenice- Ident-ty and circla the open.ng body and
wavng cf the .ntarview Then take jurms ¢ raod the alerview os the inte: vi-vat and the
INERrYIBWEF

Achievements
« |dentify speakers in an interview.
« |dentify the structure of an interview.

=4 Activity 1

A Look at the picture. Discuss with @ partner: What do you think
the interview you are going to read is about? Check your
inferences. Identify and circle the opening, body and closing
of the interview. Then take turns to read the interview as the
interviewer and the interviewee.

First stage, books closed, ask students to pair up. Write on the
board the word winter {no capital letters). Ask students what
they think when they read it.
Explain that Winter is also a proper name for some peogple.
Still books closed, ask them to predict about a person whose
name is "Winter", Ask them to write their ideas on their
notebooks.
Elicit answers randomly and complement the profile on the
board.
Second stage, ask students to epen their books and by looking
at the picture, this time they predict what the interview is
about. Remind themn not to read the conversation yet.

iLesson 3!

&

When students are unable to understand the meaning of some
words, it is a good idea if they try to guess the meaning by
context of by lcoking at some contextual clues. Also, at the
end of the Activity Bock, students will find a Glossary, where
we have included the meaning of the highlighted words that
you can see throughout the units.

P 3



iLesson 3

Lo N N N

Achievements
+ Understand the main idea of an interview. [ e
» Express opinions about an interview. !

B

=, Read the Interview agoin. Take turns to discuss the questions beiow You can go back to
the squares next to Act'v-ty 3 on page 31, and Activity 7 on page 34 to chack #xpress ons to
4 Ive Goirions ubadt ah 'nterview

-

. + oW ol lew ntarview Aoyt
ean ACtiVitY 2 A0t GO ;L b K Gl £ ntary ww?
® Read the interview again. Take turns to discuss the questions = Wark Insmofl teams. Read the intarvisw again. Identily  *177 7T
below. You can go back to the squares next to Activity 3 on o tha mioet o e e s
page 31, and Activity 7 on page 34 to check expressions similoridiTarart? Why is { imporiant (o litan carsfully (o
to give opinions about an interview. Trwe e 2 rit =g b g = I ot = At
Ask students to work in pairs. Elicit students’ expressions to Face - race {Sion - 2o
give opinions about an interview.
Alicw some time to Complete the answers and ask students to " Work ir? groups Choose o different interview from this unit or fram your
. b Reader's Book [pages 35-45) and follow these steps Lo analyze ond discuss
share with the class. the mterview.
Monitor while they are reading and correct when necessary. < B e E1e P o the intery e su i cise 152
. r b G aOrs G W Ie ERer Tow:
Answers: Student's own answers v respe<t turns for speakin
r— N ACthlty 3 Keop yous #ote 1 yoLs sartfa 1o This rarmat 27w ne © vol deveeen your © nal
prodie”
&5 Work in small teams. Read to the interview again. Identify
words that sound similar to the ones below. Then, take turns
to discuss the questions: How are those words similar / oo b hedf B iamtion
different? Why is it important to listen carefully to interviews? e e
Divide class into groups of three or four. On the board write o e Q. | o |
the words from the activity book and elicit from students the T TS
correct pronunciation. Have them read the interview once - e
more and complete the activity. S et

. Portfolio
Activity 4 Connection |

Work in groups. Choose a different L
interview from this unit or from your

Reader's Book (pages 35-45} and follow

these steps to analyze and discuss

the interview.

Ask students to regroup and ask them to take out their

Reader's bock, Go over the steps and ask students if they

have any doubts about them.

Monitor as they answer the questions and make sure they

keep d record on these activities.

L*éssov; 3 Self-Evn!Uahon

Ask students to lock at the statements in the Self Evaluation
Chart. Once they have completed individually, ask them

to stand up and pair up with other students to share their
information.

Monitor while they are speaking and guide them if necessary.
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Product 2 Discussion about an interview

Step 3

Ttoxea

Have students check the steps they have followed so far and
make sure they are following all the procedures needed to
complete the third stage of their final product.

?|annin5 &(3

Explain to students that this is the moment to give a final

review to their dialogues and sentences. Keep a record on the

sequence.

Allow students to ask you questions about the items described

in their Activity Book.

+ Editing ~ Who is helping? — My friends and | checked the
spelling of words in the dictionary.

+ Are you going to invite another teacher? Who?

Everyboay presents, therefare, share the calendar and turns

and make it visible in the classroom.

iLesson 3!

- NS D WS S D WS WS W e

Hands on! 8&?

Set groups of three or four, Ask to edit the first draft of the kst
of words they had made in Step 2. Remind them to use words
and expressions from the Unit. Ask students to exchange with
ancther group for peer assessment.

Looking ahead %

Tell students that in Step 4 they are going to write their final
version of the list of words and expressions. Remind them to
inctude the recommendations they were given.

o
; b
| I

What is peer assessment? It seems to be that teachers usually
want to answer every question and solve any doubt in the
classroom, Try ST-ST correction rather than T-ST. How?

If @ student has a question, it is more useful to ask someone
else and allow opportunities to exchange their opinion.

For example:

Student A writes — He writing his part * /T: *Class, what is missing
in the sentence? ~ Student B: "Is" T: "Complete sentence..!

- Student B: He is writing...

Hands on!

Give students some minutes to work on their final list of words
and expressions. Ask them to exchange their product for peer
assessment. Encourage students to present it in the most
natural way. Motivate them to use an appropriate tone of
voice and intonation when expressing, accepting or rejecting
opinions.

| Lesson 3 Sel‘F-'Evaiu ;on .

Ask your students to work individually. Students read and
answer the questions. Allow some time for this.

On the board write down the questions from the OPENING
ACTIVITY: What is an interview? What is the purpose of an
interview?

Ask students to stand up and form groups of five. Each
candidate takes one of the questions from his Self-Evaluation
and shares his experience. They continue like this until they
finish with the different questions.

Finally, ask them to lock at the board and talk tegether about
the initial questions.




Reader’s

Connection

Loyl Activity 1 Reader’s .

After reading the text “Interviews" in your Reader's Bock E——— Connection - s e e S L
complete the information below. Compare your work with
other classmates. Focus students' attention on the words or . - Afturreading the text iterviews® n your Reador's Book, on pogus 35-45, complatu tha

inforrat on below. Cotvpare your work with other clasmutes.

expressions they have learned. Ask students to think of some
words or expression to complete the chart. Give students the
opportunity to write some other expressions they learned I
when presenting their final product.

Activity 2

Work in groups. Take turns to answer the following questions.
Tell students to work in pairs. Ask them to read the questions
and discuss. Remind them to write the answers on their
natebooks. Elicit answers randomly.

Give students a couple of minutes to answer the activity on
their book.

Answers; Students' own answers

' ’ - @

Before students begin working on their Reader’s Connection

page write the word interview on the board. Use the Think- J
Pair-Share technigue so students can think about any )
information that comes to mind about rejecting, accepting, s

expressing, pair up with a partner, and share their thoughts

ﬂbDUt interviews LT 2 Work in pa sy, Teks burns to onewer the fallowing guest zna
R R e - B L T
Do e s b B ECLTY weCE s teny ST

Tupay s wen o nneer sea e e W




WU gt Prataned you wil miery ww 0 very important person lane =fyao will be thot
persun) Wrote come quastions oot you may inchide i the intecy sw and the poss ble
answers

[ Questions for the interview

- Work im pana. Use the efurmction jou wiote .o Aclicity 110 wine Uees scopt of the
nterview,

Rule-glay yiur interyiew and present [t te vour closs.

Activity 1

Work in pairs. Pretend you will interview a very important
person {one of you will be that person). Write some questions
that you may include in the interview and the possible
answers. Ask students to work in pairs. Write some questions
and possible answers to complete the chart. If possible, give
some colour sheets to students to write their questions and
to paste them on the walls as an exhibition so everybody
can have a lcok at t. Using those questions and answer, ask
students to prepare a role-play to present an interview.
Answers: Students' own answers

Activity 2

Work in pairs. Use the information you wrote in Activity 1to
write the script of the interview. Ask students to get Tn pairs.
Using the previous Activity, give them some minutes to write
the script.

Let students rehease and give them feedback.

Answers: Students’ own answers

Activity 3

Role-play your interview and present it to your class.

Before presenting help students with grammar, vocabulary,
punctuation, and coherence. If students feel comfortable with
it, Invite some external people to observe the role-plays.




Collection

of evidence template

Use the following template to write down any new words and expressions you have learned in this unit.

Words and expressions | learned in Unit 3

A SN




Eva uation

instrument

Rating scale

Use this rating scale to evaluate you work after class. Put a check (3) in the column depending on how you think you did it during
this unit. Then, discuss the results with your partners and the way you could all improve.

1. I need to reinforce. 2.1 had some problems. 3. Not bad. 4. It was pretty good

Scale to value performance

| used expressions
properly.

| can make questions
in an interview

| can answer an
interview.

I can understand
the main ideg of an
interview.

| can express my
opinion 'n an interview.




> X Social pruétice of the language:
- _AInderstond dnd express warnings and prohibitions.

- , Aftor finishing this unit, the student will be able to:

. Lister_n and explore warnings in public places.
.+ Understand the general and main ideas of warnings.
+ EXpress warnings.

"i:fnql-'pmducb Warning and prohibitions signs

I

Achievements
« Activate prior knowledge.
» Introduce the unit's topic.

Talk to students about the learning abjectives for this unit.
Read them out loud and ask students what they think they are
going to learn. Explain each of the objectives in words that are
easy for them to understand. If they have any questions about
the objectives, clarify them.

Explain to students that in this unit they will learn to
differentiate a warning from a prohibition sign. They will also
learn to classify them in the type of places each one is used.
Explain that their final project for this unit is to write and make
warning and prohibition signs.

Use the cover picture to introduce the topic of warning and
prohibition signs. Ask students what kind of signs they see, if
any of them seem familiar and where have they seen them.
Ask students if they think that both types of signs are the same
(warning and prohibition). Ask them to give you an example of
warning sign and a prohibition sign from the ones in the cover
picture, (At this time, don't go too deep into the topic, wait for
further lessons to do so.)

¢ OWH Tis By Libevrvines Do & wourms e
wral 1 preh Rt e glen?

SO e B i Lo Bk a e e
yore Lo Fodl me cKa b1 trE] PN DiThon 7t

: e .. U4_BPA1 First ask students what they
@ think the place in the picture is {a
74, ) museum) and why they think a place like
that needs warning signs. Have students
work in groups. Ask them to write as many warning signs
s possible for the place in the picture. See who came
up with the most creative and assertive signs for the
museum.

In this unit, students will read the text "Warnings and
prohibitions”, pages 49-59 of their Reader's Book. The aim of
this text is to show different rules and regulotions signs and the
places where they are displayed; for example, at the school
science lab, at the swimming pool, or even at home. Students
are expected to follow these models for the development of
their final product.
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Achievements

« Activate prior knowledge to identify a topic.

« Establish the motive or reason for warning and prohibition
signs.

(;et connected!

As an introduction to the unit, talk to students about how
l warning and prohibition signs are everywhere and that

they are o manner of communicating either by visual or

finguist ¢ form about something dangerous or prohibited.

iLesson1:

Activity 1

Work in pairs. Look at the picture and answer the questions.
Compare your answers with other classmates. This activity
serves as an introduction to warning signs. Write on the board
the word warning (a statement that indicates a possible or
impending danger, problem or unpleasant situation). Give
students a couple of minutes to work in pairs and come up
with a definition of the word. When they finish, ask each pair
to share their definitions. As a group, come up with a single
definition of the word. Ask students to look at the picture and
tell you everything they see in it. Now, give them a couple of
minutes to answer the questions by themselves and share their
answers with the rest of the class.

=)

Answars: Students’ own answers

Activity 2

Explain to students that they are going to listen to @
conversation between a tour guide and a group of students
to a factory. You can ask students if they have ever visited

a factory or where their parents or caretakers work. Collect
opinions from those who have. Preteach words such as gears,
hard hat, lighting bolt, and electrocuted. Play the audio two or
three times. Have students check answers as a class.

)
o

&

Answers: tirst ine: be coreful second line: read the warning

signs  third ine: wear o hard hat  fifth jine: flammable

material near/ be careful seventh iine: mustn’t touch the
machinzry / wi'l get siectrocuted  ninth line: mustn’t put your
hands nside any machine

[ &
-3

2

Activity 3

Have students discuss what the signs mean. They may not
remember the exact words, so brainstorm their ideas and write
them on the board. Play the audio two times if necessary.
Have students check if their answers were similar or different.
You can also read the part of the tour guide and have o few
students role play it to make the listening more engaging.
Have the other students listen and fill in the gaps. Check
answers as a group.

Answers: prohibition / warning / warning / prohibition




Achievements

+ Ask whom warning signs are directed to.

» Determine the action, behavior or reasons that originate a
warning or prohibition.

[ Vv

Activity 4

Have students listen to Track 7 again. Encourage them to
remember the main idea of the signs. Have them retell

them to a partner. You can alse have students role play the
conversation using their own words. Bring to their attention
that we can use must and mustn't to talk about warnings and
prohibitions as in the audio. Monitor students.

Answers: Students’ own answers

Culture
Encourage students to think of some Connection
different ways people express warnings 7
and prohibitions. These can be verbal
and non-verbal. These can be mainly on
electronic medic or printed documents.

Have students share their opinions about it.

Activity 5

You can have students take a short and quick tour in the
schoo! to find a few important signs and use them for the
activity. Else, you can bring your own and make students
imagine you all are ot o certain place {a restaurant, a bank] so
they can focus their attention on what the signs mean. Have
them focus on the use of must, mustn't or any other expression
they know to express warnings or prohibitions.

Answers: Students’ own answers

Activity 6

Work in groups. Write five reasons, actions, or behaviors that
led to the creation and design of warning signs. Compare your
wark with other classmates. Write on the board the following:
the school's swing set and slides are rusty (reason), a student ran

in the school yard, fell and hurt his head {behavior), the cofeteria’s
floor was just waxed {situation). Ask students to think about

the warning signs they would write for all three situations.

Tell students that behind every warning sign there's either

an action, a behavior and a reason for it and that they are
created for preventing or avoiding them, Give them a couple
of minutes to answer the questions from the activity and then
share their answers with the class. Ask each group of students
for an example or two from their work to make a poster with
actions, behaviors, and reasons they came up with and hang it
up on a classroom for later use.

Answors: Students’ own answers

Work in araups. Anolyze and discuss the following quest’ons. When you finsh, share your
conelus.ons with the rest of the class.
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important Ware f ve ideas and shore them with another group. Do you have ths soina

ideos?
Make o list of new words and expressions related to worning and prohibition
signs you have learned in Lesson 1. Keep your werk in your particlia.

. Portfolio
Activity 7 Cennection
Ask students to make a list of new words .
and expressions related to warning ‘

and prehibition signs from Lesson 1.

Ask students to keep their work in their

Portfolic as it is an evidence of their progress. They will use
this assignment in the farthcoming lessans.
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Product 4 Warning and prohibition signs
Step 1

'Planning &IB

Guide students ideas to make the decision on the type of
material they will use to write and make their warning and
prohibition signs, if they are going to draw them on a large
piece of paper or cardboard to present them.,

Start establishing with students how many warning and
prohibition signs they are going to write and their shape
{round, rectangular, triangle).

Hands on! %

Divide the class into small groups. Write the Hands On!
questions on the board. Give groups a couple of minutes to
brainstorm their answers and write them on a piece of paper.
Help students with the answers if they don't have a clue about

each of the questions, Be prepared with some possible answers,

Looking ahead %

Explain to students that in their next lesson they will be
looking at another type of signs: prohibition. They will include
in their list of signs to make some signs from Lesson 2.

LessQnTSeIF-,EQaluﬂiovw |

Have students look at the statements and check them
individually to think about their learning achievements, progress
and performance during Lesson 1. Divide the class in pairs ond
have them compare their answers. Ask each pair to maoke a list
of things they think that they can do better in Lessan 2,

i"’l‘,‘,%
Peer assessment is an excellent way of getting students to
understand each cther’s learning experiences in the classroom,
Try to use peer assessment as much as possibfe during your
class. Peer assessment helps student develop critical thinking
and emotional intelligence.
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iLesson 2.

Achievements

+ Anticipate content based on words and key expressions.

» Formulate causes and effects in warmings.

+ Clarify new words and expressions to enhance students’
vocabulary.

Activity 1

% Work in pairs. Read the following text about the types of

prohibitions signs that exist. When you finish reading, share
your personal thoughts with another classmate. Explain

to students the difference between a warning sign and a
prohibition sign. Write these signs on the board, Flammable
Material / Do ot step on grass. Ask students if they can spot

the difference between each one. Talk to students about how
a warning sign, like the name says it, warns people of any
danger or situation happening but a prohibition sign, like the
name says it, prohibits or forbids an action to prevent harm or
a situation that may cause discomfort. Give students a couple
of minutes to read the text Signs that Prohibit. Ask them to write
a very short conclusion on the text based on these questions:
What do you think about these types of signs? Do they think
they are of good use? Why or why not?

Answers: Students' own answers

! Activity 2

Work in groups. Answer the following questions. When you
finish, prepare a small presentation to share your information
with the rest of the class. Ask students to work in groups of
three or four. Give them a couple of minutes to think about
and answer the questions from the activity. Assign each group
a number to make thetr presentation. After they finish, ask
them what conclusions they can come to about prohibition
signs, Where can they find them? Why where they created or
invented? What happens if they don't cbey them?

Answers: [Possible answers} 1. Places like hospitals, museums,
factories, parks, schoois, restaurants, stc. 2. They were
created for both, protecting and prohibiting. 3. lt all
depends, you could get fined, arrested, hurt, fired, stc. It all
depends on the place, time, or rules of the place or person
who placed the signs.

tfoli
Make a list of public places and the types of cgr{negt.lg?q

prohibition signs you can see In each place, F.'—a
You can add a drawing of each sign! Keep bt
your work in your Portfolio.
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Work In palrs. Read the fa'lowing text about the types of oroh bilions signs that exst
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Make o lst of public places and the types of prohibition signs you con see
- in aach place. You can add a drowing of gach sign! Keep your werk in your
Portlelia
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Activity 3

Work in pairs. Go to your Readers Book to the text “Safety
rules to follow in the science lab” on page 52. Discuss with
your classmates what would happen if you didr't obey them.
Before students work on the activity, ask them what wouid
happen if their parents parked their car on a curb that has the
“No Parking" sign {the car gets towed, they get a ticket, etc))
or what would happen if they swam in a place with the "No
Swimming” sign (they could drown, be attacked by a shark,
ete.) Talk to them about how these signs were created for
this purpose and that it is very important to obey them. Ask
students to use the prohibition signs from the text or any of
the ones they came up with in their Portfolio to work on the
activity. When they finish, give them a couple of minutes to
share their information with the rest of the class.
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Achievements

* Reflect on the beginning and ending of prohibitions signs.
* Use non-verbal language, appropriate tone and voice
warnings.

2, .-

Activity 4

"4 Wark in groups. Use body or sign language to recreate these
prohibitiors. See if your classmates can guess them. Before
you begin the activity, ask students as a group if someone can
give an example of non-verbal communication.Divide the class
in groups and ask each to choose three of the prohibitions
from the activity. Give them a couple of minutes to get
prepared and have them go to the front of the class to present
their work. When they finish, ask the class or each group how
they guessed the prohibition through their classmates’ body
language. Sxplain to them that prohibition signs contain both
verbal and non-verbal communication.

Digital
Connrection

Use your smartphone or tablet to record
your group recreating the signs with body
language. Ask students to bring their
smartphones or tables te class so they can
record their own work.

Lesson 2!

Connecfihg you

Ask students to discuss the questions. The warning and
prohibitions with “no” and “do not” are usually more
direct and are easier to read. They are very convenient in
dangerous situations,

Activity 5 &)
Work in pairs. Draw three prohibition signs you see every day =
on your way to school or in some place you visit often. Write

the prohibition under each one. Divide students into pairs.

Give each pair three large sheets of paper to write and make

their prohibition signs, When they finish, have a show and tell

activity where each pair comes to the frant of the class to

show their signs and explain what each one represents and

the reasons why they chose them.

Answers: Students’ own answers

e

Activity 6
Y &

Work in pairs. Go to the text "Safety rules to follow in the
swimming pool” in your Readers Book, pages 56 to 57. Analyze
the warning and prohibition signs. How do most of them
begin and end? Write three of them. Look at the examples:
Ask students what "do not” means. Give students a couple of
minutes to think about why all prohibitiens signs begin with
“do net” and "no” and the action being prohibited after that.
When they finish, let pairs share their answer from the final
¢uestion.

Answers; Students’ own answers

U4_BPA2 Divide the class into groups,
Tell groups to write the prohibitions they
see in each sign. Tell students to save
their work for later use.
Answers: from left to right and from top to bottom: Don't
light fire. Don't smoke. Don't throw water to fire, Don't
use a hose. Don't carry surgical material. Don't drink
this water. Don't eat. Not for people with pacemakers.
Don't recycle, Don't graffiti here. Don't touch. Don't press
button. Don't walk here. Don't leave your dog's feces.
Don't make noise. No x-rays in this area. Don't use this
vehicle in this area. Don't shout. Don't oil the gears. Don't
i pull the lever. Don't drive here. Don't use a row boat. No
sailing here. No fishing area. No water motor riding.

7S




iLesson 2.
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Product 4 Warning and prohibition signs
Step 2 STER wWarning and probibotion sans a
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L

Have students check the steps they have followed so far and e e
make sure they are following all the procedures needed to SRR - :
complete the second stage of their final product.

?Ianhihg &9

Help students decide on the aspects in the Planning section.
What materials are they going to use to write and make the
signs? How many are they going to write and make? What
type of signs are they going to write and make? (warning or
prohibition)

Hands on! % o %

Divide the class into small groups. Ask them to discuss the o i e et a1 b e
three questions from the Planning section. Do they know what T G

warning and prohibition signs are used for? How many are
they going to make and what type? Students should come to
an agreement on what they are going to make.

o Paee alreocy decdos o
Yo e gon g Le otk Loy ponrse |
with 4 CassmIciE OF NGroUps! ou
shoutd start o hist 7 bne wornng
51508 v wou o | ki d
ke from o s gne
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fram upsstn 2 YoL e nn il choese
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Looking ahead

Explain to students that in Step 3 they are going to write a
rough draft of the warnings and prohibitions they are going to
make. They should also include a description of the picture or
image they are going to need.

‘Lesson 2 Self-Evaluation
Have students look at the statements and check them
individually in order to reflect on their learning achievements,
progress and performance. Divide the class into small groups
and have them compare their answers. Monitor the activity
and ask students to give solutions to some of the problems
their classmates presented during the unit,

..’;}w

Ask students to write in a single sentence what they liked
learning the most about in Lesson 2 and share it with the class.




iLesson 3

" Activity 2 e
Play track #8. Pause after each character's participation. Ask
students to tell you what they understood. Play the audio g
1

;¥ Work In pais. Look ut these three pictures of students at school. What warnings or again without pauses. Ask a few questions, for example; What
- prohibitior s corne ta your ming when yau ses them? Write your ideas under sach ona, . . i . ) n
is the teacher's name? Why are they making warning signs?
What are the other students' names? Check answers as a

group.

Answers: a. Safety Day b. a list of warnings and
prohibitions ¢. Jenny d, the exit slowiy sign
e. you can't leave school without your parents

i . Digita:?
i Instruct students to lock for videos online Connection
é" Weork in pa ¢s. Listen to the conversation. Answar the questions with a partner gbout school safety They shou |d mqke
B . [
n 2 Whol | gay M- d mknboralu? 3
et ey T e et a T-chert to compare between the ones a—
+ Whatk r 10af -1 are the students gona to ma &/ they saw in the VidEOS cnd the ones from
2 Wha sun iests e "no runnn 3 Inside the cldsscoon® sign? theh’ SChOOl How many different SigﬂS
B Wbl v d M et did they find? Why do they think some signs that they saw
= WERLE e It prot bttt M MeCirmaur ay-? in the videos are missing from thair school?
. gt =ed
=
Activity 3
. Waork i: pai s. Llita;n t:dth- tanrversation ogan, |Vlustrote the four worning ond prohibition WOI'k in pGirS. Listen to the conversation CIgC!in. ”lUStrGte the -
signs the st dents fisted. . e N .
< > " four warning and prohibition signs the students listed. Piay the

w Youn Let toun o-ede the ¢ 2wraem

[ B
conversation again. Tell students to draw on their notebooks &
one or the four warning and prohibition signs they listed. Tel!
them not to be so precise and accurate with their drawins,

F Yo b e Lhovton oy aith vaur curerts have them make just a sketch. Then, have them explain their
drawings to the class,

b fthere - an eortha ,oke Yua Nust ext the ¢ 2 ssmnm sigan

1 ity to Fe gardener s shed s peohi > ted,

Answers: Student’s own answers

Achievements
+ Anticipate general meaning based on contextual clues and . ) @
key words.
+ Controst conditioned and non-conditioned warnings and Ask students why they think their school needs to have warning
prohibitions. and prohibition signs. Do they think it's the principal’s will? Does
the government enforce them in every school? Which institution
a i o do you think enforces these lows in schools?

" & Activity 1

Work in pairs. Look at these three pictures of students at
school. What warnings or prohibitions come to your mind
when you see them? Write your ideas under each one. Ask
students to work in pairs and make a list of two to three
possible dangerous situations that can come about from the
students' actions in the pictures. Ask students to share their
list. When students finish, give them a couple of minutes to
write the warnings and/or prohibitions for each picture. Did
they choose a warning or a prohibition? Ask them to give
reasons for what they chose.

Answers: Students’ own answers




iLesson 3!

Achievements

+ Identify the differences in tone, pause, intonation, and the
effect it causes in recipients.

+ Analyze warning and prohibition expressions. {If... you must/
mustn't entry... You're not allowed. ..}

2 Activity 4

B Work in pairs. Write four ploces in scheol where you would put
warning and prohibition signs. Talk with your partner about
the reasons why you chose those places. Ask students to recall
all warning and prohibition signs they have seen up until now.
Write on the board the titles Warning Signs and Prohibition
Signs. Ask two students, one on each side, to write the signs
their classmates say. Have students work in pairs. Use the list
of signs on the board so they can work on the activity. Give
them a couple of minutes to answer the activity and to talk
about their reasons about the places they chose. Ask each
pair to share with the class their answers and to explain their
reasons.

Answers: Students’ own onswors

As an extra activity, ask students to work in pairs so they
can go around the school yard on a sign scavenger hunt.
What other type of signs can they find besides warnings and
prohibitions?

Activity 5

Work in pairs. Discuss which warning and prohibitions signs
would be good for your school. Use the empty signs to draw
the warning and prohibitien signs for school and write it
them under each sign. Compare your signs with another pair.
Discuss how you came up with your signs.

Answers: Students' own answers

Work In palrs. Write four places ‘n schooi whan you would put warning und prolbilisn
«iyns. Tulk with your porteer about tha reasons why you chose those places.

- Work In pairs. Discuss which worning and prehibitions signs would be good for your
senaal. Use the emrpty signs to draw the worning and prohibit-on s.ans for school and write
it them undar soch sign. Caimpore your siyns with another pa’r. DixCUss How you come LR
with your Ligns

sarthauake, you
You mustn 1 fuh muze wxt the
irsidu the Linsstuom. clasiream siwe

b Wark n pairs Talk about the Impartance of warnmg and prohin't'ons sions at schoot ot &
lab, ot homy. at ¢ swimming pool or an amusemaent park. Answer the o lswing yusctions:

soHow sy oty T R
vodow d oy acrtiy ook Rt

2 you HEaK 1 ades are mooraet i ont s b pes o sane? Yo b ab not?

Lo fovirp ¥ om e Ml walbe Pk

Activity 6 e,
Have students tell you what feelings or emations they know. '
Now, read the instructions and model the activity. Say one

of the warnings in Activity 5 with an emotion and have them

read and answer the questions.

Answers: Students’ own answers

U4_BPA3 Divide the class into groups.
Ask each group to write a short
paragraph about the sign. Give them the
: following question as a guide: What could
i happen if you don't obey the sign?
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Product 4 Warning and prohibition signs
Step 3

Have students check the steps they have followed so far and
make sure they are following all the procedures needed to
complete the third stage of their final product.

Planning &9

Now it's time for students to make their product. Help them
decide when and where they are going to make it. Maybe
you can choose o class on Friday to make it, since on Fridays
students are tired and can relax by making their product. See
if they want to hong their signs inside the classroom or have a
public exkibition.

Help them decide if they want to invite students or teachers
from other ciasses to their product presentation. It's an
excellent idea if they want to invite their parents too.

Lesson 3.

Hands on! 899

Organize students into pairs or groups, depending on how they
chose toa work. Give them a few minutes to write their warning
and prohibitions. It's important that they also start thinking
about the pictures or images that go with each one. When
they finish, ask them to swap their list with another pair or
group to get suggestions and/or comments on them.

Looking ahead %

Tell students that in Step 4 they will edit, write and make their
warning and prohibition signs for their presentation.

Encourage students to prepare a presentation for their parents
about their warning signs. They can divide their presentation
in warning signs and in prohibition signs. They can explain the
object of each of the signs and where they are found.

End of unit sélf-Evaluation
Have students look at the statements and check them
individually in order to reflect on their learning progress and
performance. Divide the class into pairs or small groups and
have them compare their answers. Monitor the activity and
provide tips on how to improve on the aspects they did not
feel confident about, such as going over the specific activities
where those aspects are dealt with.




-

Reader’s

Connection

Activity 1 Reader’s

After reading the text "Warnings and prohibitions” in your ] Connection
Reader's Book, write the name of the place where these rules
and regulations belong. Make a couple of sets of index cards -+ After reding the taxt “Warrigs and aroWbitions” I your Reader's Book, wnte the name

of the ploce where thasa ruies and raguictions bslony

with the names of these places: school, home, swimming poo,
school lab, amusement park and street. Give a set of the index
cards to each pair of students. Read the statements and have

1 DR tITruor o puat G

o You Ttk « ramine g'oisware before usi gt

the students raise the corresponding card or cards. © Yo oreribulcaedtu it thoothes
RN e e g b e Le T PP 1o B e
Answers: Student’s own answers {there is a wide variety of . SAWR T e o
piaces where: fgr instance, you mustn't run or push others; ask B ok g e o0 o b e e Pl e e el
students to 2xpiain why they chose one or more places as a wxplonation why you think that rule is important.
possible answer}
Activity 2 2 5ot
Worlk in groups. Decide on one rule from each of the places
mentioned in the text "Warnings and prohibitions” that you !
think is the most important to follow. Write a brief explanation s
why you think that rule is important. Talk to students about !
the importance of following rules or regulations in public - 5 once lab
places. How following these rules can lead to their safety or
maintaining order somewhere. If you have any rules set up |
in the classroom use them if not, write the rules you have 3 S mmia oot

you are mentioning they think is the most important to follow

and a reason why. Give groups a couple of minutes to work on
the activity. When they finish, ask each group to make a mind
map on the board to explain their answers.

¢ Amusement prrk

established on the board. Ask each student which of the rules |

_~ 2. Work in pairs. Discuss with a partner your parsona! oplrion obout the importan & of the
us# of warnings and prohibrtions in public ploces and at hame

LY YRR SO VIR R PRI I ) RO

Activity 3

B Work in pairs. Discuss with a partner your personal opinion

about the importance of the use of warnings and prohibitions
in public places and at home. Before they begin, ask them the
following questions: Do you think warnings and prohibitions
were created to protect your interests or the interests of the
places that establish them? Do you think by following these
warnings and prohibitions you are fulfilling your civic duties?
Give them a couple of minutes to discuss these questions and
then share their opinion with the rest of the class.
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Evaluation

Evaluation Activity 2

Complete the following warnings and prohibitions. Ask a
couple of volunteers to come to the front of the class. Give
each student an action to mimic (it must be semething related

i Wil s werming wh e e e el Winie it on the fres to the warnings and prohibitions seen in this unit]. Whiie the

: student mimics the action, the class says if the student must or
mustn't do it using full sentences, for example: “Timmy mustn't
throw garbage on the floor.”
Give students a couple of minutes to work on the activity and
then check answers as a group.

Ty

0

A
N

Answers: Students’ own answers

D oCumpleto Hie ol g warn nas oned prob b Eens ACtWIty 3
Lo Write and draw a warning and a prohibition sign. With this
. exercise, students have the opportunity to draw and perhaps
© e te e invent their own warning and prohibition signs. Invite them to
be creative and remind them to use expressions like: Do not,
Beware of .. Not...

©OWnte nnd o agcrwirrita and o probibng on sgn

\

-

Activity 1

Look at the signs. Which one is a warning, which one is a
prohibition? Write it on the line below. Before working on the
activity, ask students what warning and/or prohibition signs
they con see in and around school. Make a two-column list on
the board. One column for warning ancther for prohibition.
Ask students what each of those signs represent. Give them

a couple of minutes to answer the activity and then check
answers 3s a group.

Answers: a. Warning  b. Prohibition c. Prohibition
d. Warning



Collection

of evidence template

Use the following evaluation for activity 5 page 49. Write the names of your team members. Put a tick on the corresponding box
depending on your classmates' performance or yours.

Values: 3 =Mostofthetime. 2 =Sometimes. 3 =Alittle

. . : ! - N LN
~Men egdr i0di o oan owe Him L 7 e M " . . . . . .

- o s o e e T I T Y | . Lo e amerd Y R (TR T TS
Eernlanie - ) . S R ¢ ) ) K

Followed directions
correctly.

Was polite and
respectful.

Work was neat and on
time.

Used English during the
whole activity.

Look at your performance. Write a a short paragraph about how you can improve the areas with o lower score, for example:
I will pay attention to the teacher, especially when she gives the instructions to the activity.




Eva uation

instrument

Peer evaluation form

Use the following form to evaluate you and your classmates. Write your name and your ¢lassmates’ on the lines. Then assign
yourself a value for each listed attribute. Finally, discuss the results with your partners and the way you could all improve.

Values:  5=FExcellent 4=Good 3=Average 2=Below Averoge 1= Weak

ety T
o - LR TU T

T Miuel A T Mderey, e

:; li.;‘-~1ill|; S

Listened to the teacher
while talking

Followed directions
the first time they were
given

Behaved politely with
my partners and other
students

Asked for help when
needed

Raised hand to ask or
answer questions

Work was neat with
good handwriting

Finished work on time
in the classroom

Teacher's photocapiable resource



Social practice of the language:
Record information to write o report about a job or profession.

After finishing this unit, the student will be able to:

« Gather information about jobs and professions.

« E£xplore reports about activities. ‘

« Write information about jobs and professions to create a
report. '

Final product: Illustrated report about a profession,

Achievements
» introduce the unit's topic.
+ Activate prior knowledge to develop unit’s introduction.

Ask students to work individually and write down two
professions they know in English.

Then, ask students to stand up and pair up. Students share
their professions and say what they know about these. Manitor
while students to this.

On the board write JOBS / PROFESSIONS, elicit the
vocabulary from students and ask whetheritis a JOB ar a
PROFESSION. Do not give details, only elicit their opinion
since they will talk about that.

B IR

Once students have brainstormed some ideas about jobs

and professions. Ask them to work in pairs and consider the

folfowing:

+ What is the difference between a job and a profession?

+ About the professions you wrote, what skills are necessary
to perform this activity?

« What does it do?

+ Where does it work?

Students report to the class.

Unit 5
53]

"5 What jobs and professions are the most common i your
city or town?
> Po you thinh that there are covtain professions desipned
anly for woinen or man?

Sucio? practice of the lerguage:

Aftes nishing this usit, you wifl be chle to: o

To ¢lose the introduction, ask a student
to read the first and second questions on
the cover page. Trigger a discussion with
the whole group and elicit from some
students their answers.

Project the Big Picture #1{U5_BPA1). Ask students

the following questions: What do you think he does?
Explain that there are jobs like butcher. Ask students to
brainstorm what he could do. Would you like to be a
butcher? Elicit some answers,

T oiwts. e el Lllj

Exploin to the class the importance of different professions.
Ask students to look at the pictures of their Reader's book. Ask
them what profession catches their attention?

Inform students that there are many new words, but the most
impartant focus is preparing to talk about those professions.




© Work in pai:s. Reed the title of the text and lock ot the picture. Discuss with your partner
whare you con bind this kind of information. Da you think the text is ¢ magazing’s orticie
of u joh des. ription?
Work in paits. Read the text ond take turns to discuss these questions:
a What st atert about®

b Whot Is 1+ 2 pLrpuse of the text?

o Wro e mtended vad wnce?

An astronaut

History of o tronouts

g bagrsant M St Carpeni=r nnd
cmmznders Walter M Seareg Jeoanel Alun ©

IALET R AT B v 0T Tt I aleal b ST e 1 e G
koo Bar :
St Mgy 190t B Rt or fe omesahis L £ st
st Mt s benutte b L s Shewar

A the Bpovn

Achlievements

+ identify the type of text.

+ {dentify the gist of the text.
+ Analyze a text,

Get connected!

Begin the lesson by asking students about what they
would like to be when they grow older. Ask the student
about how much information do they have about that
profession. Repeat with three or four students,

i Lesson 1
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Activity 1

Work in pairs. Read the title of the text and lock at the picture.
Discuss with your partner where you can find this kind of
infarmation. De you think the text is a magazine article or

a job description? Ask students to look at the picture and
mention the professicn. On the board, prepare o word map or
cluster, Foliow the example:

Works in... A

. #

Studies...

.

) A
An astronaut
N s

™

N
Then ask students to work in pairs and take turns to ask and
answer the questions in the activity.
Monitor and make sure they wait for instructions before they
read.

Answers: It is a description of an astronaut, it is an
informative text.

Activity 2 [ &
Work in pairs. Read the text and take turns to discuss these &
questions:

Ask students to continue with their pair work. This time they

need to skip the questions, first they read the text individually

and then ask and answer the questions,

Monitor while students complete this activity.

Possible answers: a. General information about an astronaut,

b. Inform in detail about the profession, c. Students whe
would like to be an astronaut.

T e

Reading Aloud vs Reading Along

Allow students to read at their own pace. It is not necessary to
ask students to read aloud ot this stage since the main target
is to get general information from the text. Reading aloud is
acceptable, but first, students need to listen to a model: the
teacher. Read the and pause to ask children questions ond
keep on reading until you complete the text.
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Achievements
» ldentify main ideas on a text.
+ |dentify supporting ideas on a text

COnnec‘]'ing yov

What did you know about astronouts before?

Would you like to be an astronaut? Why?

Discuss your ideas with a partner.

Draw a T chart on the board. On one column, write these
headings. Ask students to work in pairs and complete the
information

Things | knew Things [ learnt

Use the illustration to talk clarify doubts about
vocabulary.

Activity 3

Work in pairs. Go back to the first two paragraphs of the text
"An astronaut”. Discuss with your partner the strategy you use
to identify the main ideas of a text. Then write the main ideas
and supporting details from each paragraph. Exchange your
work with other classmates. Do you have similar information?
Ask students to work in pairs. They need to prepare a tabbing
guide. Students can use different colored pencils to tab their
texts, for example: pink for main idea and green for supporting
ideas. Remind students about the impertance te use this
strategy in order to identify information in a text.

Make sure they transfer this information to their notebooks.

Answers: Students' own answers

Activity 4

In your final product, yvou will write an illustrated report about
a job or profession. Toke turns to discuss these questions

with your classmates: What jobs or professions do you find
interesting? What do you have to do to get information about
jobs or professions?

Answer: Student's own answers

Paortialic
Connection
[P |

&

Activity 5

Find the main ideas and supporting
details in the rest of the paragraphs.
Keep your work in your portfolic. This
infermation will help you develop yaur
final product. Remind students to keep their work in their
portfolio as this is going to be a very useful infermation
for their final product.

Waork 'n pairs. Ge back to the tirst two poraquophs

of the text A ostrangut™. Discuzs wilh your purtie

the utratugy you v e to ldent Ty The moin koeas of o

text Then wiite in your notebaok tha mein wWeas a-e
suppietting deteils 010 e paragaph Exchangs
your work witl olher ¢ 'Dasmates Do you have similar
infcimotior? Wrak steps did vaw fo'low o find the main
ideas &0 sup porting deta’’s?

In your fina’ prodLct, you wli wr te cn Clustiated report
rnita b or profassion Take turns to discuss these
qudst oPs wilth yous clussmates What |abs or profe.siine
Wo you find rteresting” What do you have ta da fo net
mnfarmaton ohout obs or arafessiors?

Find the mam ideas ana supparting details in the rest of the pasagrophs
- heep you: work inysu: poitfolic This iInformation will help you deve-op
vous final product

Work I, GroL s, Ga Ly yaur Readur's Book puges 6373 Chuck the reoatts Insiuded
thoww poges. Disu=+ w.2n your clossmates the kind of wlformertion you can f ad nthose
raports

Cultvre
Briefly write the word “astronout” on the Connection

board and ask students for the Spanish ‘
word. Whey they onswer "astronouta”,

highlight that this word is o cognate.

Spellling is very similar becouse Greek

is the root to this word, Most words with Latin or Greek
crigin are cognhates.

Activity 6

Work in groups. Go to your Reader's Book, pages 63-73.
Check the reports included in those pages. Discuss with your
classmates the kind of information you can find in those
reports. Ask students to work in teams.

Write on the board the word reports. Explain to students
that they will prepare a report about different professions.
Ask them to browse their Reader's Book. Which professions
can you see? Allow some time for them to discuss and briefly
answer some doubts they had.

Possible answers: Information about some professions and
what the propie do to perform their duties in their offices or
shops. information of physicians and the different zinds of
spucidlists, as well as about the medical equipment they work
with, :nformation about farmers, crops, farm animais and the
tools they use. information about what a mason does and
some doto about the construction industry. And information
about p”ots and musicians.

!
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Product 5 lllustrated report about a
profession.
Step 1

?lanning &9

Ask students to give you ideas about an illustrated report.
Write down their ideas on the board. Then show them how to
prepare their checklist.

Materials:

Nurnber of participants:

Explain that these notes will guide them in the following steps.

Hands on! %

First, ask students to work individuaily a prepare a list of
professions they like to report.

Then ask students to work in small groups of three. Guide
them to taxke turns to read each questicn and listen to their
partners. Monitor and provide support.

Finally, ask them to get in groups of six participants, now
they share the professions the would like te report and use
the information from their Activity Book as prompts in their
discussing. Monitor and answer their questions if necessary.

i Lesson 1

Looking ahead gﬁ%

Ask students to work in pairs once agein. Elicit about their
findings. Ask them to start writing their drafts,

The Reader's book has more examples. Make sure they include
it in their preparation.

Have students look at the statements and check them
individually to think about their learning achievements,
progress and performance during lesson one. Divide the class
in pairs and have them compare their answers. Ask each

pair to make a list of things they think they can do better in
Lesson 2.

An illustrated report is by no means a simple collage. It should
include several elements, therefore make sure you guide
student every step of the way.




iLesson 2

Achievements
» Infer ideas from a picture.
» Predict possible content in a text.

W i et

I Work in pairs. (tscuss whot you can infer from the title and tha pictures included In the
— ) tunt A nucse®
oo . . Work in pairs, Look ot the following report and campare lts structurs with the report you
_ read 1n Lesson 1 “An astronaut' . Do they have tha sama format? How do you know?
LS} Activity 1
Write the title “A NURSE". Ask them to work in pairs and make
inferences about o text with that title. Use guiding questions if

necessary: "What does a nurse do? How fong do the study? What ey e e s v 5
would you like to krow about their profession? T e
Fatrate e s The RISl L T OO 00

Answers: Students' own answers Norte s
Crtecng wents Juficded o el 2 e o
Lir 1 weds ot a€l” 01 Pt M

S Activity 2 AT A
Ask them to continue with their partners. Look at the pictures
in their activity book and guide them to compare and contrast Mol 150 + el e
the differences with “An Astronaut”. e ot i Seaci Tt A" thet

et s vk ol e Yegstern wirld crared mer e v
TP R NGB URMLELE ol
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Answers: Students' own answers

v eed @l oraurd e mee g T profe s

Lwiet =1 b sl o rg o

Whare doss a nurse work?
Mot rrss e tho T ROt
Pl € os e el er

LN TH “

autk i pull oo pr 3

Kids love to voice opinions, After a book, do a simple
thumbs-up, down, or in between. Or be more elaborate with
a book review notebook and star stickers. Also ask, “Weuld

What does o furse do?
Mor = tresedate *Fras oeans They rrparke el
o vlates Lo puble Legth ke

D1 Ao T g k
you change the story at all? What should happen next?” For | R BT e ke
B B

Activity 2, ask students if they would like to be a nurse and let
them share their opinions.
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Woark [npc 7. Read the et A nurse” gusin und easwar the questions Oelow:
W w a efthe bt naes cF gl e T bertonyf
C W rare £ R et gorkt

© APotds nurses do”
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Work npc rs Ga bock to the text “A Nurse” ond .dantify the maln ‘decs ond the
supparting detoils 11 aoch paragrogh. Discuss with your partner how you wme ob!s to find

the ma:n iilaa aad the supporting detalls. Then, taxe turns to answer, What punctuatisn
morks are sed in the test?

Analyze the reposts n Lesson 1 ana Lessen £, os weli as the ones in your Reader s Book,
pages 63-1 3. Check the punctuction used ‘n those reports. In your noteboaok, wiite your
Ideat rega d ng NOW We use UGEeICase istters, cOmmoas, and peticds. Shore you: work with
the rest of vour class.

Choose 4| 15 or profess'on that you find cteresting Write all the th.ngs you would ke

ta iknaw at 24t £ and mohke a | st of questions to use ¢ resweich gu.de Compore your work
w:th athur 'assmotes Whaot profes-ians are the most common?

Work !n gr .ups of thres or Tour. Tuke turns to tul about whers you con Tind nforemution
about jebs or professinns thot you find Interesting Fol'ow your classmates tios ond ook
for miwtw It formation to u.« In your finol product.

Achievements
+ Identify the main and supporting ideas of a text.
+ Use of punctuation symbols.

Ask students to share information about nurses, Elicit if any of
them know a nurse, if someone does, ask to share information
of a nurse, where does a nurse work?

Activity 3

B Ask students to find another partner and pair up. Indicate that

they need to answer the questions by taking turns. One reads,
the other asks the question. They swap turns so that both get
the chance to read text and questions.

Check answers randomdy.

Answers: A. Florence Nightingale 8. At hospitals C. Deliver
medical assistance D, pediatrics, neonatal, women's health,
orthopao :dic, disabilities, etc €. Students’ own answer.

Activity 4

Ask students to work in pairs and to prepare a tabbing guide
to identify main ideas and supporting ideas.

This time they also need to punctuation in the text.

Answers: Students’ own answers

Activity 5

Readers time. Ask them to take out their Reader's book and
continue looking for punctuation marks. You can ask them to
retrieve information and students write examples taken from
the Reader's book:

Languuge
Connection

T

Ask students to go to the Language
Connection section, on page 125, to learn
more ahout punctuation marks.

Activity 6

Ask students to work individually and choose only one
professions they would like to know. Ask them to complete
their notes in the Activity Book.

Answers: Students' swn answors

Activity 7

Ask students to stand up. Explain that they will share ideas
with other partners. Invite them to mingle and be ready to
group when you call - Everybody in groups of four!

They sit down with their partners and talk about the profession
they chose.

Project the Big Picture #2 (U5_BPA2).
Ask students what they think the man
does. Elicit what an engineer does. Let
students share different ideas,




: Lesson 2;

Product 5 lllustrated report about a
profession.
Step 2

Have students check the steps they have followed up until
this point and make sure they are following all the procedures
needed to complete the second stage of their final product.

Planning &13

Ask students to look at the checklist they prepare in Step 1,
What are they missing? Ask them to work in pairs and talk to

Iusiraied report about o profession

@

Sew ek dworkon F e

You sk solect b
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their classmates about missing materials. What size will their %

visuals be? s

This has to be a very dynamic stage where they look for and st St ol 00 Lot eprts 1 Fat maoes
“ReP L e gang S rRud v serences Thich thar

share ideqs, b Spoll 4 3T BLACHISE 3 540 e 516 < act e
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Ask students to integrate in working teams. It is time to check T S P ey,
punctuation! Ask them to go over the checklist in their Activity e e
bocks. Are there doubts, make sure they bring their Reader's Cae e s - S e

book to look for examples of different punctuation symbols. St e e e e o

Looking ahead %

Remind students that they need to show some texts. In the
following Step they need to edit. Which words need correction.
Ask students to exchange their drafts and look at each other's'
work.

Lesson 2 Self—Evélua{'i‘on |

Have students look at the statements and check them
individually to think about their learning achievements,
progress and performance during Lesson 2, Divide the class in
pairs and have them compare their answers. Ask each pair to
make a list of things they want to learn in Lesson 3.

Always guide your students through their self-evaluation.
Help them analyse and understand each and every learning
objective,
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Where do they woix?
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Achievements
+ Identify topic, purpose and intended audience of a text.
» Use of linkers.

4 Activity 1

%% \Write on the board the word ENGINEERS. Elicit from students
what they need to study. Ask students about possible
problems that engineers need to solve. Prepare o word map
like this:

. Worksin...
- ENGINEERS S —

solve problems - .
what kind of?

Ask students to work in pairs and look at the images in their
activity book. Tell them to write down their predictions. They
read the text and confirm /discard their predictions.

Answers: Students' own answers

iLesson 3!

A b dEp W WD WD WSS AN SN a

Activity 2 @
Ask students to prepare to read individually and get ready =k
with their colored pencils. Explain thet they will find the main

ideas and supporting ideas. Allow some time for this. Ask them

to stand up and pair up. They share answers.

Check their answers randomly.

Answers: Topic: What is a renewoble energy engineer?
Purpose: To it people know what a renewable energy
engineer does and where they work. Target audiconce:
Students who ore just about to go to coilege and are trying to
decide which career is best for them. Students with math an
sciance shills.

Ma'n ideas and supporting details:

*irst paragraph: Renewable energy engineers are part of the
sector known as green jobs / they maximize the ciean snergy
sources.

Second paragraph: Renewable snergy eng'neers develop
new means of ensrgy extraction and design snergy-efficicnt
machinery / green jobs are continually growing, so students
who wont to become renewable enargy 2ngneers can expect
many job opportunities.

Third paragraph: Renewable snergy sngineers can work

for governments or private companies, or they can work by
themselves / such opportunities depend on severai factors.
Fourth paragraph: Renewable energy enginsers help increase
tlean energy sources, such as wind and solar znergy /
Rencwabie envrgy engineers must have a bachelor’s degree
and be able to soive problems and communicate their
proposais effectivery.

Activity 3

Ask students to get in groups of three. Explain that they will
only read out loud the words in green as fast as they can.
Give them some time to practice. Check their readings.

Tell students to discuss what kind of words they are and how
they are used to connect the report.

Note: This activity is intended to practice scan reading.

Guide students through the Language ganguage
Connection section. Ask students to write [

some sentences on their notebooks. Elicit R-J
some sentences and write them on the

board.

Reading aloud has a moment and purpose in daity life: When
we give instructions to another person over the phone; while
validating data that has been given. This time they use it to
practice scan reading.




iLesson 3!
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Achievements
« Use paraphrasing to express ideas.
+ Give some information of a job or professions.

o2

& Activity 4

]
ox

Waork in groups of three. Go back to the text in the previous
page. Think about questions to ask your classmates about
that profession in porticular, Write some of them in the space
provided below. Follow the examples.

Ask students to scan read the text and find specific
information to answer the questions in their Activity Books.

Answors:

a. They develrop new means for ensrgy extraction and design
energy-efficient machinery.

b. Thoy work in different areas where they need to optimize
gneroy: government, communities and private companies.
They can also work independently.

Portfolio
Connection

Activity 5

Ask students te integrate in groups of
four. Explain to students thal they hove
seen two word maps ih Lessons 1and

3. Ask them to use a similar strotegy to
complete the chart in their Activity Books.
Manitcr while they complete it and make sure they add

this evidence to their portfolios.

Activity 6

it's time to check our Reader's!

Ask students to work in pairs and take turns to talk about the
professions they found in the Reader's Book.

on 1 Self- Evaluation
Have students look at the statements and check them

individually to think about their fearning achieverments,
progress and performance during lesson three.

Work ‘n groupa of threw. Go back to the text In the pravious poge. Think about questions to
o3k your c'assmaotes obaut that profassion in particular Write soma of them in the space
provited balow. Follow the exomplas.

. it does 0 enev’s B Ereray 8,13 Yeer do’

C W dotey sk

3 Work in groups. Take turns to talk about the mast common jobs and
e professions in your community Use the following chort ta paraphrase the
information you find. Keep your work in your pottfolio,

Job or profession | Activities this person does

Analyze the reports n yaur Reader's Book. pages 63-73. Toke turns ta discusa the activitias
that the peonle with the |abs and professions entionsd i those reports do. Shotu yoar
work with the tast of your class

—

Project the Big Picture #3 (US_BPA3). Ask
students to work in pairs, write down as
many professions they can think of that
may use a computer as a tool. The pair

that gets more correct answers wins.
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Product 5 lllustrated report about a
profession.
Step 3

" oee

Have students check the steps they have followed so far and
make sure they are following all the procedures needed to
complete the third stage of their final product.

?larw\ing &1?

Now it's time for students to make their product. Help them
decide when and how they are going to make it. Maybe you
can choose a class in the middle or at the end of the week to
make it. Ask them if they would like to invite external teachers
or students to the presentation of their final product.

Hands onl 8&3

Set groups of three or four. Ask to edit the first draft of

their report. Remind them to include important and useful
information about the jobs or professions they chose to
wark with. Feedback students' reports on grammar, spelling,
vocabulary, punctuation. Ask students to exchange with
another group for peer assessment. Remark to take into
account the comments made by the other group.

iLesson 3!

Looking ahead 8@%

Tel! students that in Step 4 they are going to write their final
version of the report. Ask students to include an illustration.

Always encourage peer assessment in class. It helps improve
students’ understanding of their work as well as improve their
metacognitive skills.

[T +

Step 4
Make sure students check the steps they have followed up until
step four.

Hands on!

Give students some minutes to work on their final report.
Encourage students to present it in the most natural way.
Muotivate students to include pictures or drawings. Present the
report to the closs.

- End of unit sgl
For this self-evaluation give students seme minutes to read
and reflect on their answers. After, elicit some answers
randomly. It is always a good idea to hear from your students
how they feel about finishing an unit. Lead a discussion about
the new things they learned about jobs and professions. If time
allows it, go back to the trigger questions on page 53 of the
Activity Bock and listen to the new details and information
students can give. Tatk about the evolution women have had
to work in different places like factories.



Reader’s

Connection

~ Activity 1 L Readel"s »

After reading the text “Reports about professions” in your Connection PR
Reader's Book, complete the information below. Share and
compare your Work Wlth your ClGSSmﬂtes. Ask StUdEntS to ST Worklnsmaligroups ARet reading the test ‘Reports 2bout prefess ois’ it your Reader s

. . . Boaok, or poges 63473, compiete the infernwtion balaw. Then tuke turns Lo tak vhout the
complete the chart with the information they reod on the 1o of profersions. the achivties they 4o and e pioces whers they work at

text Reports about Professions. Give them some minutes to What they do Where they work

complete the chart. Ask students to get in groups of three.
Students share their information. Elicit some answers and write
them on the board so everybody gets the same information.

Answers may vary: 1. Physicians, doctors who focus on
particuiar diseases, public hospitafs or private cfinics,

2. Farmers, grow crops and raise onimals, farms, 3. Masor,
build structures, sverywhere. 4. Piiot, fly aircrafts, on the air.
3. Musiciar, p'ay or record music, concert halls.

X Activity 2

# Work in pairs. Answer the following questions. Ask students
to work In pairs. Tefl them to answer the questions. Suggest
writing down some notes on their notebooks. Elicit answers
randomiy. Give students a couple of minutes to answer the
activity on their book.

Answers; Students’ own answers

2. Work it ptirs. Answe the Tolowing quastions:

s e L Bied more e Lo O 0V

At et ety oL
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I Wiork ana e Fxchorae the deseention pou wrote = Acbity To14 edit our parkne: s
work Then *mkis heme b v 600 e eiae Factdu sk cbout Yo wora,

 Activity 1

Choose a job or profession you would like to work at after
finishing your studies. Write a paragraph where you include
the description of this job or profession, the place where
people work, and the activities they do. Ask students to think
about a profession the like. Tell them that they are going to
write a paragraph where they have to include the description
of the job or profession, the place they work, the activities the
do. Remind them to use linkers to connect their ideas, Suggest
writing between 50-70 words.

Answers: Students’ own answers

Activity 2

Work in pairs. Exchange the description you wrote in Activity
1and edit your partner's work. Then take turns to give and
receive feedback about your work, Ask students to get in pairs.
Exchange the paragraphs. Tell students to edit their partner's
work. Remind them to focus on punctuation, grammar,
spelling and vocabulary. Give them some time to shore their
observations and comments. If extra time, suggest rewriting
the paragraph using the recommendations they were told.

Answers: Students' own answers




Collection

of evidence template

Use the following template to write down any new information you learned in this unit.

Information | learned in Unit 5

FOTIG T FU T VTR TS . e i e o, T o . W Am W gery

Nurse

Engineer

Musician

Astronaut

Physician

Mason

Farmer

Pilot

Other




Evaluation

instrument

Questionnaire

Use this questionnaire to evaluate you work after class. Put a check in the cofumn depending on how you think you did. Discuss
the results with your partners and the way you could all improve.

12qarte
arads
Lmregs

LI
orgre

fugaiatefar
¥ I
s

sfan

1. | Initially, | was able to describe a profession.

2. || could explore illustrated texts

3. |l was able to analyse purpose of the text

4. |fwas able to identify the main ideas.

5. | | could identify the parts of the report

6. || could ask and answer questions about jobs

7. | I was able to infer the content of the text

8. |l could use punctuation properly

9. |l learnt how to write a report.

10. || was happy with my final product.

Teacher's photocopiable resource



Social practice of the language:
Explain traditions based on pictures.

After finishing this unit, the student will be able to:

s Explore and choose images about traditions in different
cultures.

» Describe and contrast details.

« Explain traditions based on pictures.

Final product: Comparing traditions using pictures

Achlievements
+ Introduce the unit's topic.
+ Activate prior knowledge to develop unit's introduction.

Write the following on the board:

ADINTOIRST

Ask students that they have 2 minutes to fix the secret word
with the unit's theme. You may give them clues if they struggle
with the word.

TRADITIONS

Elicit different traditions they like in the country. Are there

any local traditions? Briefly describe. Finally, ask them about
traditions in the world.

From previously mentioned traditions. Students pick up one
and prepare some notes about it. Ask students to stand up
and read some characteristics of the celebration, the rest of
the class tries to guess the celebration being described. If
necessary, model one for the class as an example. T: “People
give love cards and chocolates” ~ ST. *St. Valentine's Day”

WY It ireepdar € o el T eve P S e e TR, T ?
b Wt tred tio. o Tracs yadr countr; ke B st
Famauis?

Ll practics of ine boaglage

After Tinishang this unit gyon will be able (o

To close the introduction, ask a student
to read the first and second questions on
the cover page. Trigger a discussion with
the whole group and elicit from some
students their answers.

Project the Big Picture #1 (U6_BPA), Ask students the
following questions: Do you know this tradition? What

is it about? Let students speculate about New Year's
celebrations. Elicit some answers.

Ask students to take out their Reader's Books. Invite them to
browse through the pages 77-87. Invite them to mention the
countries they can see in the pictures. Some are similar to our
country = Which ones?
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Achievements

» Infer from pictures.

» Describe pictures.

« Share ‘nformation about traditions.

j

Get connected!

Ask students about different races - horse races, car
races, dogs, even matorcycles,

Ask questions about: rules, teams, field or indoors, ete.
Altow students to get interested. Is there a local race?

What s it called?

_

! Activity 1
b Ask students to work in pairs. Only one student has the book

open on pp. 66. The other listens. Student A describes the
pictures to Student B. Together they make predictions about
the text they will read. Play the recording and ask students to
check their predictions.

Answers: Student’s own answers.

Lesson 1!

Activity 2

Books open and play the recording a secend time. This time,
explain to students that they need to underline / highlight
phrases that describe the pictures.

Answers: 1. pictures 2. competition 3. peopie 4. running
5.cheese 6.men 7.wheel 8. speeds 9. yellow 10. red
1% blue 12. costumes 13. dinosaur 14. falling  15. costume
16, participating

Cne way to know students are listening {and make sure they
hear correctly) is to ask specific questions about what is being
said. This provides clarification, ensures understanding, and
shows that they are listening. Try open-ended, close-ended,
leading or reflective questions after listening.

Connec‘l‘ing yov

Ask two volunteers to read the questions. Elicit answers
randomly.



i Lesson 1!

Lo I

Achievements

+ Identify information on a text.

» Identify descriptions and pictures.
+ Compare traditions

i

Activity 3
Ask students to work in groups of three or four. Allow some

time to read the questions and be ready to listen to the audio.

Play the audio.
Elicit possible answers, if necessary play it once more.

Answers: a. They are running down a hill trying to catch a
wheel of cheese. b. White with a red stripe and a blue stripe.
c. 3.5 to 4 kgs. d. Student’'s own answers e, Student’s own
answers

} Activity 4
* This activity guides students and prepares them to describe

pictures. Ask students to work in pairs, take turns and briefly
describe pictures A and B.
Then, have them complete the activity with the sentences.

Answers:al A b)B c}B diA e]B flA

Activity 5

Look at the pictures about the Cheese-Chasing tradition.
Take turns to describe the activities you can see. Follow the
example. Set students in different groups, tell them to analyse
the pictures and in turns describe what they see on the
pictures. Emphasize students need to answer the questions.
Write down some notes if necessary.

Answers: Students’ own answers

Activity 6 Emection
Ask students to work individually and list P
some words or expressions to describe
the pictures.

After this, ask students to stand up cnd
share information with their partners. Explain that these

are the first lines in preparation for their product.

Wark in groups. Listen to the audlo once more. Then, tolw turps to onswer ond discuss the
guestions. Give reasons and/or svidenca for your answs.

1 Wit e e e
= ¥etot oo o
2 Ist7ere any ff:ld to

Wark in poirs. Look of the picturss. Then, recd the descriptions and wrile atter A or B
accordingly. Give remsans far youe onswars.
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Look at tha pictures cbout the Cheess-  SturkenrsTia

Chasing trodition. Toke turns o
descrihe the activit.es you con see.
follow the example.

H

In your noteboak, write o list of words and expressions used in descriptions of
=] Lraditions fram pictures You can add more words and expressions to your st
while working in this unit. Keep your work in your partfolio.
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Product 6 Comparing traditions using
plctures
Step1

Planning 8@?

This time their product is based on picture descriptions. Ask
students about possible sources for good pictures. Indicate to
prepare a list of possible options to collect their pictures.

How many members will participate in their team? Allow some
time to make this decisions.

Hands on! Eﬁy

Divide the class into small groups, Write the questions on the
board to support students when locking for the infarmation.
Give groups a couple of minutes to brainstorm their ideas and
write them on a piece of paper. After each group has finished
with their ideas, ask them to share them with the rest of the
class. Ask students to brainstorm where to get information
about traditions. Make sure every group has got different
traditions to have a wide variety of information. If for some
reason there is a tradition repeated, suggest a different one.
For extra information remind students to consult their Reader's
Book.

i Lesson 1.

Looking ahead g]%

Ask students to work in pairs and start preparing some
statements about the tradition they wilf describe. Invite them
to use the Reader’s book to get ideas.

Digital
Connection
t

Look for and suggest websites to collect
infarmation about traditions. ]

Have students look at the statements and check them
individually to think about their learning achievements,

progress and performance during Lesson 1. Divide the class in
pairs and have them compare their answers. Ask each pair to
make a list of things they think they can do better in Lesson 2.

@

Always quide your students through their self-evaluation,
Help them analyze and understand each and every learning
objective.




Lesson 2.

Achievements Crre

+ Compare and controst traditions.

+ Predict possible content in a text.

Work n polrs Bafore Ustepine to or read na the text. ook at the p/cture, reasd the blle und

take tans to d stus> Whnit calebrotion do you think 1 the text ohent? Listen ond check
fuur interences.

[ G} Activity 1

First, ask students to think about parties. People organize
16! parties to celebrate especial occasions. Ask them to work In

@ pairs and find cut about the last party their partners went to.
Elicit their answers and explain that they are going to listen to
a picture description about a very popular celebration. They
need to infer ideas for the next listening.
Allow some time for their conversaticn.

Answers: Students’ own answers

LT Se€ T womrAIAg er_Thorol sen mepeb
- +

(@] Activity 2

Ask students to stand up an integrote inte groups of four,
(38 Explain that they ore going to read and listen to the text and
underiine words that describe this special celebration. Notice

S There Giake Al Ser s T
~owecFlee e an Lo e ot
© 4 Guents und the porty e

that these are not isolated words, they can be phrqses like: . Work s sinall taa:rs Go bock to the text Take tures to answer Whot words ond
“The guests and the party g”‘, seem to be.." ;:!‘,r(lula'u dre wed Lo Qescrios Ene tradi*ior? Underine tnem, then share vour !deas with
Ask them to underline or highlight different expressions. L Wurknpars Ruse the teet nga nand Like turs 5 d o, How do gou tienk The i

ceiob. Glitg har Swaet 16 feale? Whot niuhes you Uk that? how do you ce'sherts your
Eirthdays? bow do you fee! w. e yud Lelelouta o spacial ovedam ?

- J 9
Answers: Students’ own answers - Work xith o portnar. Reac: tne text "Calsbrotions around the wor-d" in your Racdar's Book
paues 77-37. [denti'y words and erprassions used to describe tadit.ons bnsad o plriures
D.sceia with your partner, Which of Ingse waids ond exprec2ions can you use i your bl

Vs product?
Lol 1

Set Venn diagrams around the room with smal! pictures

on the top which show what students are comparing. They
provide o nice visual and may jog a few extra ideas out of your
students. As pairs walk around the room, they stop at each
Venn diagram and write a similarity between the two objects,
animals, people, or places and a difference. By the end of the
activity, each Venn diagram should be completely filled and
students have had the opportunity to do lots of comparing
and contrasting.

o, Activity 3
Work in pairs. Read the text again and take turns to discuss:
How do you think the girl celebrating her Sweet 16 feels? What
makes you think that? How do you celebrate your birthdays?
How do you feel when you celebrate a special occasion? Elicit
all kind of answers from the students and encourage them to
mention some feeling they may have felt.

Answers: Students own answers

[ &} Activity 4
Work with a partner. Read the text "Celebrations around

the world" in your Reader's Book, pages 77-87. |dentify

words and expressions used to describe traditions based on
pictures. Discuss with your partner: Which of those words and
expressions can you use in your final product?

Answers: Students own answers




Work in pars Read the fo low ng text. Then tae tums te diues Witk yaur partrers Haw
simulondifte snt ore the cwlese. ons in this eeon?

: My XV Years

Hooor o T an -

Worle in prirs I voir notebock, v -fw 5o qUinions tu wnpions £ e tradizions on puges 6y
and 70. Tha's tale burni by wak Gns urswer suc’ otiaer s queetons Foilow tlie esompiss

¢ e o - hoppy?
T T T Y

Work ingrou + of threw Take tuins to describe ot conteast the trad!ton i poues §9 o
N Yaycan oee foe Fzow g words 00t expressans tu do e a -

. Expressionk o

describe.pictures

Tk about fwe ur three ultuea tred bees 590k pou want L compan o

v ol isse it o Uy ther uy
Pt ngs with cther dlassmutes Keep your

Achievements
+ Use a Verin diagram to compare and contrast information.

'S Activity 3

Ask students to work in pairs once more. This time they will
infer more about the picture. Explain that inferences help
them give more details about the picture. Guide students with
some of the questions in their activity book. For example:
"How do you think the girl celebrating her Sweet 16 feels?” Think
about words for emotions: happy, surprised, etc.

Allow some time for students to exchange information and
prepare these words.

Answers: Students’ own answers

=3 Activity 4

B Ask students to take out their Reader's book. They need
to look at the pictures and spot more descriptive words
underneath these pictures.
Students get in pairs and share their ideas. Monitor and ask
mare guiding questions if necessary,

Answers: Students’ own answers

iLesson 2.

Activity 5 gef
Ask students to stand up and work with another classmate.
Now they will read about the Mexican XV years. With their
partners ask them to list different things they normally find at
these parties. Ask them to prepare a Venn Dicgram in their
notebooks and compare these two:
XV Years Sweet 16
Answurs: Students’ own answars
Activity 6
Ask students to read the questions in their Activity Book. They
need to talk about these pictures. Working in pairs, they need
to think and write down at least three more questions.
Monitor and guide them if necessary.
Answers: Students' own answers
Activity 7
Y 56

Ask students to work in groups of three. First, they toke turns
to read the expressions in their Activity Books. Then they use
some of those expressions to say something about the pictures
on pages 69 and 70. They can also use their Venn diagram
from Activity 5.

Portrolio

Activity 8 Cennection
Review with students the celebrations o~
they have seen in this lesson. Ask them to a

mention other celebrations.

Ask students to work individually and

prepare notes about other traditions they would like to
compare,

Project the Big Picture #2 [U6_BPAZ).
Ask students and take turns to describe
the tradition they can see on the picture.
Elicit from three or four students. Share
opinions about Halloween celebrations.




iLesson 2:

Product 6 Comparing traditions using
pictures
Step 2

R

Have students check the steps they have followed up until
this point and make sure they are following all the procedures
needed to complete the second stage of their final product.

&

Elicit things they have completed so far: pictures, phrases.
Now they need to think about the moment to present their
descriptions. What else is needed?

How many pictures have they found?

Allow some time for students to agree with their classmates.

%

Ask students to place their pictures in an envelope or folder.
They need to discuss about them with other classmates.
IMPORTANT: Once again, this is not a moment for students to
cut out or paste. They need to concentrate on communicating
and talking to their classmates.

integrate them into groups of four or five. Take turns to look
at each other's pictures. Ask thern to briefly describe the
traditions they show. Use peer correction to taik about these
events.

Ask students to take out their Reader's book. They can
compare their materials with visuals found in the readings.

%

Planning

Hands on!

Looking ahead

Ask students to work individually for this stage. With the
information the collected, ask them to think abeut possible
modifications and/or additions using the expressions they
have learnt so far.

Lesson 2 Self-ﬁvazuaf._af |

Have students look at the statements and check them
individually to think about their learning achievements,
progress and performance during Lesson 2. Divide the class in
pairs and have them compare their answers. Ask each pair to
make a list of things they want to learn in Lesson 3.

STEn cecnemnn Bagitieoss ustng picturos

anca vou found Selelt T
at car he b you to corrnare

zan aiss 23- for

31 e Cher s mowe rachlinns ran

b i s o o e

b = Sue e o #ham

The importance of thinking time

There are mements when is important to allow students to
work individually and process information at their own pace.
Notice in this Step 2 that these moments are emphasized in
looking ahead and self-evoluation. Enceurage this thinking
time and individual work. A suggestion: Show a picture

or wear a Thinking Cap {simple question mark label}, this
indicates students it is their moment to concentrate at an
individual level.




- Work In piurs, Bafore Istening to or reoding the taxt, lock ot the pictures and soy what
traditions nd culture you think are being portraysd. Than, listen io the text ond check
T your infete. e,

ol e

Listen to tl @ taxt again Analyze it and identily the main ides aed tha supporting details
in sach poragiaph. Then discuss with a partner whot elevant informetion you con find in
0w the text S-are your ideas with the rast of your closs.
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The spring equineox in Teotihuacan: A Mexican tradition

Foovwsy e ooloars b ‘he'| HIG e 11 TEt g e s has Laena et s
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| [N O Cure se e meng e anteeneeg et atb oo Myt ot
Loy e e . Poorle exg our oy Lok g e ponned 2
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Achievements

+ Infer from pictures.

» |dentify main ideas and supporting ideas.
+ |dentify relevant informatian.

[

Fien e

) Activity 1
* In prepa-ation for this activity bring some Pre-Hispanic

i1 background music. (NOTE: You can find good options on You

Tube @ and browse for Ricardo Lozano featuring Jorge Ramos)
Play the music in the background, elicit from students what
ideas come when they listen to this type of music.
Ask students to work in pairs and talk about the pictures on
their Activity Book. Allow some time before playing the audio.

Answers: Students’ own answers

Activity 2
It is time to prepare a tabbing guide. Ask students to take our
1] their colored pencils, and get ready to listen to the audio and
E identify main ideas and supporting details.
Play the audic. Students work individually on this task, but
they share their comments with the class.

Answers: Students’ own answers

Lesson 3




Lesson 3

s sl M A WD S G EE S

Achievements
+ Make comparisons of traditions based on pictures. I .
« Share relevant information.
= Organize expressions in a sequence using connectors . Workln groups. Read the text In Actiuty 2 aca'n. Take turnsto osic  Seds 7w
guestions about the calabrotion, for sxample: Who calebrites thiy
tiadit.on? Where 4 it celebroted? When 5 1 caleh-otad? After thot
spot ond uAadlye the wards Ih gresn. Distuss with your closimotes
whnt we use thoss words for.
. t Aatache Lo B N T RV B
&) | Activity 3 e -
Ask students to work in groups of three. They need to take
H H 3 YR - Work in pnirs. Choose a traditian # P EGaInl tow ot Tols turns fo asplo’e whok
turns and ask QUESZIOI"IS: in their Activity Book. - pople do dulmgtmstrnd?tlnn,tl:s:):‘r:;:s::h2:;:7;[ T Afion thet | 1 o panze
Ask them to pay attention to the words in green and say how your ideas Shar your work w th tha class

they are being used in the text.

Answars: 't is celebrated by thousands of peopie, even tourists

from other countries. .
It is celebrated in the pyramids, but replicas are evident in .
other p!UCGS too. It takes plclce on the 21st March, o Wark in groups of thres Choote two celebrations from the text "Teleorations oo

the worid" In your Reader's Book, pages 77-87 Take turns to duscribe and compare the
celebrations Then expioin which would ba your favorite calebrat'on and why.

Tell students to check connectors. Ask I&%gr?éjc?igﬁ = ‘:ffm'l.ﬁv"?u'fiférl‘iﬁ?S?f.fﬁSSEZ’?E3";1"335,'2"2323&';‘3"D‘ZTJL55"'
them to write 3 sentences and tc shore Moke o chert e which 1o compere hess radiions. Koap your ok 8 sour
them with their ¢lass, Feedback students. o pertole
Ask a student to look at the Student's
Tip and guide them with these sequence Wl O S
markers, Sk
’ L oo |
e Activity 4 S
=M™ Work in pairs. Identify in the previous texts the steps that e !
people take to celebrate the Spring Equinox in Teotihuacan,
Write your ideas. Ask students to work in pairs, have a look .
back to the text where they can find the steps taken to
celebrate the Spring Equinox in Teotihuacan. Tell them to write .
down their ideas. :
Project the Big Picture #3 {U6_BPA3).
Answers: Students’ own answers Ask students to work in pairs, write down
! a brief description comparing Brazil's
[ & Activity 5 carnival and a similar tradition in their ;
S Ask students to work in pairs. They need to look at their country. Tell students to share information with the class. |

own Reader's book. First, they quickly mentian something
about the traditions, then they compare and contrast these
celebrations.

. Portfolio
Activity 6 Cennection

First, ask students to list the different
celebrations they cbserve in their
families. Ask students to work In pairs
and compare. They need to look at their
partners’ comments and prepare a comparative chart for
their portfolios.

Lesson ? SgIF-Evgluqi-ion

Have students look at the statements and check them
individually to think about their learning achfevements,
progress and performance during Lesson 3.



Product 6 Comparing traditions using
pictures
Step 3

Have students check the steps they have followed so far and
make sure they are following all the procedures needed to
complete the third stage of their final product.

'Planning &B

Now it's t me for students to make their product. Help them
decide when and how they are going to make it. Maybe you
can choose a class in the middle or at the end of the week to
make it. Ask them if they would like to invite external teachers
or students to the presentation of their final product.

Hands on! %

Set groups of three or four. Ask to edit the first draft of their
text. Remind them to include important and useful information
about the traditions they chose to work with. Feedback
students’ texts on grammar, spelling, vocabulary, and
punctuation. Ask students to exchange with another group for
peer assessment. Remark to take into account the comments
made by the other group.

iLesson 3.

bl B R R R A K R R

Looking ahead %

Tell students that in Step 4 they are going to write their final
version of the text. Ask students to compare from pictures.
Remind them the importance of the pictures.

Step 4

Make sure students check the steps they have followed up until
Step 4.

Hands onl

Give students some minutes to work on their finai text.
Encourage students ta present it in the most natural way.
Remind students to include pictures or drawings. Present the
text to the class.

Ask students to work individually and onswer the guestions
individually. Allow some thinking time.

Have students integrate in groups of five. Each student reads
a question and share their ideas.




Connection

 Activity | Reader’s

* After reading the text "Celebraticons around the world” in Connection
your Reader's Book, complete the information below. Share

and compare your work with your classmates, Ask students “ Work i el cranps. Read the wext ' Celobrct om around the worle® w1 your Readers

to complete the chart with the information read on the text e e el it Ty it ot e s Brovett pacs w15
Celebrations around the worid, Give them some minutes to e sl

complete the chart. Ask students to get into groups of three.
Students share their information. Elicit some answers and write

them on the board so everybody gets the same information.

Anzv.ors may vary: " Day of the Dead, an “ofrenda’ bu™t in
private homes ‘noand v th offerings. 2. Weading ceremonies
I g a The firct n'ght ooorfpst porforms o Ganesh Poojo
wonsmmany, ga the Loegea doy o mobadl ceremony and the

th d day the mely o nomony, 3 Managkoh, for right days
cend. s arc 1 4, Mgsionitse. ith fairs and cornivals,
pzop '+ tat Blinis trrougneat the “o day wank.

| Activity 2
Work in pairs. Choose two celebrations from the text
“Celebrations around the world" and compare them. Talk
about the similarities and differences you can identify. Ask , ,

. = 2. Work In ptirs. Choase two ceisbratians o the text "Celabrotions arcund the wo:ld ond

students to work in pairs. Suggest writing down some notes : comm- them. Tatk ahout the +'avlantius and dTfsrences you curt Rty
on their natebooks. Tell them to choose two celebrations to
compare, After that, present it to the rest of the class.
Give students a couple of minutes to answer the activity on
their Activity Book.

Answors: Students Uwn answors




. Evaluation

u o
My
“
1 Work in poirs Tave Lams Lo talk about treditans thal yeu (nd ntereet: o, Thay o2 bm

from your Lommanty, ily, o0 iom o d flerent coanbry Paste o p e o3 20¢ F of the
celehbrat ons

2 Work with a portner Complete tha to icw ramfarmat 9 L f 116 B ctures ;o pasted o
Act ity 1 Then take turns *o doscr be grd conpae suzh tad » ans

LI Y
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Activity 1

o Choese two traditions that you find interesting. They can
be from your community, city, or from a different country.
Paste a picture of each celebration. Ask students to select
two traditions they find interesting. Tell them to look for
information, consult a website or ask parents and teachers.
Remind them to include two pictures which students will paste
on the evaluation. Suggest the use of a Venn diagram to
compare and contrast information which they will transfer to a
chart in Activity 2.

Answers; Students’ own answurs

Evaluation

Activity 2

Complete the following information using the pictures you
pasted in Activity 1. Ask students to work individually. Tell them
to complete the chart with the information they had collected
and the pictures they got.

Answers: Student’s own answers

o

Make sure your students know you're available to help with
spelling or proofreading whenever they need it. When you
make writing time a priority for you, it will make it easier for
your pupils to imprave their writing skills.




Collecton o4« @

of evidence template

Use the following template to write down any new information you learned in this unit.

Information | learned in Unit 6

CE T " e el [ T bowloe




Use this descriptive rating scale to evaluate your work after class. Color a descriptor in each of the columns depending on how

Descriptive rating scale

Evaluation

instrument | “"“

well you think you did it. Then discuss the results with your partners and the way you could all improve.

" sew wlep ten abe I o Meeirc onais NIRRT T I LTt
o - sral e so e dregn i ML IN I sorel orm
Complete Participates all Follows rules Very Well Very Well
activities the time
10
Incomplete Participates Follows rules Well Well
activities most of the time | most of the times
8-9
A lot of Participates just | Gets distracted | Regular Regular
information a little
missing
6-7

Teacher's photocopiable resource




Social Practice of the Language:
Writing instructions to aveid a situation of personal risk.

After finishing this unit, you will be able to:

+ Examine instructions to avoid personal risky situations.
+ Plan writing instructions.

+ Write instructions to avoid personal risky situations.

Final Product: lllustrated report to avoid personal risky
situations :

Achievements
+ Introduce the unit's topic.
» Activate prior knowledge.

To introduce the unit's topic: First, arrange students in groups
of three or four. Then hand out small strips of paper with

the unit's learning objectives in each one. Give the groups a
couple of minutes to brainstorm ideas on what each learning
objective refers to. When they finish, ask o member from each
group to share their ideas. Explain each of the objectives in
words that are easy for them to understand. if they have any
guestions or doubts, clarify them.

Explain to students that in this unit they will learn to write
instructions to aoivd personal risky situations. They will alse to
learn to classify them in the type of places and situations each
one is used in.

Tell students that their final project for this unit is to write on
illustrated report to avoid personal risky situations.

a2

B oo 1 e cwniid X predea nod re Sy SoBbe sl
Je WU RER cflE b ter Dol ey boooro e
cran
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CAUTION B

STAIRWAY
o

o 3

USE HANDRAILS '

Sen it ase Wil e ki, ™,

To close the intraduction, ask students if they have ever
i been in a risky situation and in what type of place. {You
¢ can give students a personal example of a risky situation
you ever encountered yourself in.)

In this unit, students will read the text "Avoiding risky
situations”, pages 91-99 of their Reader's Book. With this
reading, students will understand the importance of taking
different safety measures during and after a natural disaster,
like an earthquake or a fire.




i Lesson 1!

sofety video and Lufthansa Airlines
safety videos.

B 1. Work in pairs. Look at the pictures. What do you think
o ::::T’t:;: vl ::: pictures What do you think that happened? How can you prevent o happened in each cne? Have you ever been in a risky
situation? Ask students to work in pairs and give them a
_/ ‘ couple of minutes to discuss what they see in each picture.
.7 ’ " - (a cut finger/bleeding finger, a broken arm/an arm in a cast,
L . . a construction worker with a hurt/ broken knee). Ask each
o * - pair to answer the questions from the instructions: What
5 Butore Isterng, ty o preict with a portnsr s Barbora il recommentd fo pravent situation happened in each one? What could have been
j [ ky s ot the cuport, Write you gueses the chart balow. n thu sactan My done to avoid these situations? Give each pair a large piece
of paper and to make a mind map with their ideas. (Write
w - B ,\di F Risky Situations in the center circle and then branch out
’j‘l -;, JW j with the three situations from the pictures, what happened
‘:E:'f.'.:- ) and what could have been done to prevent them.) When
e PR each pair finishes, they can hang their mind maps or: the
classroom wall for further use.
Answers: Students own answars
2. Work in groups. Before listening, try to predict with a
partner what Barbara will recommend to prevent risky
situations at the airport. Write your guesses in the chart 12,
below, in the section “My guesses”. Tell students they will @
5 listen to Barbara and Tim checking information from a
- Listen to Barbara and Tim ta'k about what recominwrdotions she found in o websile for WebSitel HUVe StUdentS trv tO prediCt tht the GUd'ro WI“
Paaple trave! g by air. Completa the chart e section “What Borbars fourd" be about using the images. Draw on the board a similar
- chart so you can exernplify the activity. For example, befow
S by b R e 2 the first image write: "You can lose your baggage if it is left
‘ alone”. Have students discuss their predictions and write
them in pairs. Check some suggestions as a class
' Answers: Students’ own gnswuors
Achievements 3. Listen to Barbara and Tim talk about what
+ Activate prior knowledge to recognize the topic, purpose recommendations she found in a website for people
and receiver. traveling by air. Complete the chart in the section “What 12
* Anticipate content based on keywords, Barbara found”. Show students where they will write their %
PU— answers in the chart. Play the audio two or three times.
r w Remind students that it is important to identify key words
Get connected! so they know where the answer is. It is not @ transcription of
Write the following instructions on the board: Do not ' the audio, so answers may vary. Focus on the main idea.
cross the street without looking both ways before crossing. We Possible answers: 1. We asl you not to laave your Liggags
ask you not to cross the street on o red light. It is important to .nattended. 2. Don't loss your documants, 3. We advise
use the crosswalk while crossing the street. Ask a couple of you to pay attention to the Hight safety reasons.
volunteers to read the instructions out loud, Ask students
where rhey.wouI.d finfi these instructions (on the street) Go online and check other important Digital
;nd what risky situation are.they trying to cwmc.i (being instructions for safety while traveling by Cor}nectlon
it by acaror cause an accident). Ask students: What air and discuss them with a classmate.
qther |ns'truct|ops and places do you know about? Let's Suggested videos: American Airlines
find out in our first lesson.




i Lesson 1

Achievements
« Compare the type of sentences used to express direct

or compound instructions.

Identify the manner in which sentences are written.
Identify a risky situation and give advice on how to
prevent it.

. Work in pairs. Read the instructions Barbara found on the
FAA website. Have students read the phrases. |nvite them
to make predictions about what they refer to when being
at the airport or a bus station. Remind students that to
understand better, they need to anticipate the content to
get the general idea. Have students read the text and match
the phrases ), b} or ¢). After checking answers, you can ask
students to read sentence by sentence after you or read
aloud is they are fluency reading.

Answors: 'bi. 2c¢. 3a)

Connectin yov

Focus attention on the "Connecting You" box. Ask the
question out loud. Ask volunteers to share in which places
they have seen instructions to avoid risky situations.

. Work in groups. Complete the following instructions for
avoiding a personal risky situation at a construction site.
Have students find examples of preventing risky situations
in the texts. Mcke students aware that they can use direct
instructions {Dor't arrive late) or compound instructions
{We advise you not to take objects from strangers). Direct
instructions tend to be more informal. We can use them
with friends and family or in urgent situations. Compound
instructions are more formal and we can use them in written
documents or when we show respect. Have students classify
them on their notebooks. They can include this classification
in their Portfolioc.

Bafore reading, in pairs talk how the sentences o, bl ¢} may sxpress how (o ovo.d risky
personal s trations Then mate h the sentences based on the cantant to the paragraphs
Chitk in pats your duesses and Onawars.

|

T Work 'n grouwps. Find in the texts woys ta prevept

rroky wtuations How are thay wxoresyec 1n add hon

Is impriatisus? Be punctual Don b transoort objects!

Go b the Language Connerfion section anpage s
126, ta check your guesses.

Look ot the pictures beiow. Use the terts In Act sity 4 to wita o ooster to grevent a rsky
s’tuation and a short explanation Shore your poster :n small groups Look at the sxample:

Lot Al ae e Tepalb, e e soth [ R VY.

Maoke o list of the wards and exmesssons you learned i this lesson ta give

;,. snstrctions, like We auk you ret o, Do not toke. . J1s rmportant t0.. %2ep your
work :n your portfalic This information will help you in the development of yaur
hnal product

Organize the class in groups of four to fortfou
make their lists. When they finish, ask a Co?ggag‘tgaon
representative from each team to share @
the werds and expressions they came

up with.

Answers: Students’ own answers

"®. 6. Workin groups. Look at all three situations in the pictures.

r/ o] BPA #1 Project the Big Picture Activity

@ #1 Ask students the following questions:

) What is the wormnan doing? What could
happen because of her actions? Why is

i this situation risky for the woman and the man on the
i bicycle? What would you say to the woman driving?

=1=)

Discuss the causes why each one represents a risky
situation. Write four instructions for each one to avoid
them. When you finish, prepare a small presentation to
share with the class. Have students prepare a poster on
their notebooks using direct and compound instructions.
Remind the poster has to be clean and clear. Group
students in small teams. Have them present their posters
and answer questicns from classmates to explain their
poster. Monitor as students are on task,

Answers: Students’ own answers
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Product 7 Illustrated report to avoid
personal risky situations

Blep i

&

Guide students to make the decision on the type of material
they will use to write and make their illustrated report to avoid
risky personal situations, Start establishing with students how
many warning and prohibition signs they are going to write
and make and the shape (round, rectangular, triangle).

5

Divide the class in small groups. Write the questions on the
board. Give groups o couple of minutes to brainstorm their
answers and write them on a piece of paper. After each group
has finished with their answers, ask them to share them with
the rest of the class.

If there is time left and to help develop their speaking skills
even further, ask each group to prepare o small presentation
with the information they find.

?Iar\ning

Hands on!

1Lesson1:

4

Explain to students that in Step 2 they are going to decide
what type of instructions they are going to include in their
illustrated report (instructions with infinitives only or with
imperatives only).

Looking ahead

LessonlSelf-Evalvation
Have students look at the statements and check them
individually to think about their leaning achievements,
progress and performance during Lesson 1. Divide the class in
pairs and have them compare their answers. Ask each pair te
make a list of things they think they can do better in Lesson 2.

Always guide your students through their selfevaluation.
Help them analyze and understand each and every learning
objective.




1Lesson 2:

Achievements T
+ Read instructions to understand content. o |
+ Use of previous knowledge to understand a text.

. DiSCUSS ru!es Gnd I’egu|0ti0ns in common pIUCES. "_ Lefore tending, think of an advice to be safe in a water pork. Read quickly the text Did

you find a similor plece of advice to what you thought? Rend the text again end tell a
classmate which cules you hove broken and why

st fo o

1. Read the safety regulations that the Tallahassee Water

=2 Park has at the entrance. Do you think they are important
enough to follow? Why do you think every sentence begins
with Don't or No? Draw o chart on the board with two
columns with labels on the top: Risky situations and rules
and regulations. Have students work in pairs thinking what
advice they can give to avoid a risky situation. Once they
finish, collect ideas from the group and write it on your chart
on the board. Finaily, fish for ideas about who has broken a
rule at a water park, and why it is a risky situation they have
to avoid doing again.
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Work in pairs. Reod the following statemerds. Circle Truw or Folse

a0

Awaterne hrLom Do o farpn e 1l s £ el

p PaLo e wta dan ke a o 0 awe 1 5mauld 1L s e s Jdes T fate
Go eniine and look for examples of signs with rules and L8 S IF oL stond .~ HONE 6t 55 Ue when 5.mimc 18 2 3000 13 de e Fabe
regulations to show students. This way, they have a better T el 5 e tget vt e ae ¢ B 4T £98 Cher e Fale
idea of how they are designed and it gives them a broader I thersiy ol ety S5 00y SROWT 61 (e | Grs e Tl Bl
perspective on them, o Work in grovps. Wiite which are the thres most important rules you think should be

foliowed inside the park. Check your onswers with othar clasimates and tatk about why
you gave them that order af importonce.

} 2. Work in pairs. Read the following statements. Circle True
0 or False, Ask students to work in pairs. Ask them to make
True and False signs, you can use two pieces of paper, two
papsicle sticks and glue to make them. Have students make
their signs. Now, read the sentences out loud. Students,
without speaking, should raise their signs depending on
whether they think the sentences are true or false. You
can add more sentences regarding the water park and
regulations if you wish to extend the activity.
Answers: a. Faise b. True c. False d. True = False

3. Work in groups. Write which are the three most important (&)
rules you think should be followed inside the park. Check
your answers with another group and talk about why you
gave them that order of importance. Arrange the class in
groups. Ask each group to anatyze the rules and regulations
again and to choose the three most important ones they
think shoutd be followed in the park. Give them o couple of
minutes to brainstorm their ideas and write their answers.

Ask each group to come to the front of the class to share
their rules and the reasons why they think the ones they
chose are the most important ones,

Ask groups to write the three most important rules and
regulations that should be foilowed in the school yard. See
who comes up with the best ones. See if they can put them to
practice during recess.




iLesson 2!

- "t
o If you have Internet access, go Cfnline‘ Cgr’;‘ri;gégn
and check out rules and regulation signs
;—3 wOri; ir! paits. Use the words n the box to name the components of this rules and from Other p(]l'tS Of the world.
regulations sign.
Body Closimg  Tifle  Introduchion  Graphic or images
5. Work in pairs. Write three rules and regulations you think a8
the sign from the water park is missing. Think in terms [=)
of food, clothing, and personal objects. Ask students to
¥ ‘ work in pairs. Using the ruies and regulations from the first
‘ ' activity and the ones they researched online, tefl them to
think of three rules that they think are missing from the cnes
in the water park sign.
Answers: Students own answers
6. Work in groups. Discuss the following questions about the (%)’
. . sign’s components, When you finish, share answers with =L
s fer A 10 s i water rate e another group. Organize the class in groups. Give them
. a coup:e of minutes to prepare a small presentation with
e O roit it e nltaeta o (e woterpark the questions from the activity. Ask each group to come to
the front of the ciass and in less than 5 minutes to present
their work. After each group presents their work, the rest
of the ¢lass has one minute to give their opinion of their
" Work In grc ups. Divcuss the following guast.ons about the sign's components. Wnan you classmates’ pres_entution content.
e S v apansgutand 1 Answers: Students’ own answers
Wity P the et e e s 1 amd b et?
WY 3 TSI 0 R B e P e iRt s P e e T
Mok 1 51 0 ot i 0ais 1o avead parec 1881 ey Sm 3w o e frurs 7. Ask students to work in pairs and to Portfalic
G rmenatircormtond o s 2ot he i wr e (o v make a list of ten instructions, rules CO?DES?OH
and regulations using the ones from @
Lessons 1 and 2. They can use this list
later to heip on their finel product.
Achievements
+ Compare the type of sentences used to express direct ,
or compound instructions. )
» Identify the manner in which sentences are written. ' [ BPA #2 Project the Big Picture Activity
« Identify a risky situation and give advice on how to '/40) #2. Invite students to describe what is
prevent it, happening in the picture. Then ask them

the following questions: What do you

i think caused the fire? How could the fire haue been prevented?
B e : : Arrange students in pairs to prepare a small presentation
i with the picture.
Analyze the function of textual components and typography.
Decide which textual components and typography to
include in a sign. Recognize the effects caused by changes in
typography.

[ &) 4. Work in pairs. Use the words in the box to name the
=) components of this rules and regulations sign. Ask students
to keep their books closed. Write on the board: title, graphic
or image, introduction, body, closing. Tell students that
those are the main components that make up a rules and
regulations sign. In pairs, ask them to write a definition for
each component and to guess where each one would go in
the sign.
Answers: a. Title b. Graphic or images c. Intreduction
d. Body . Closing




iLesson 2
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Product 7 lllustrated report to avoid
personal risky situations |
Step 2 2

Have students check the steps they have followed up until
this point and make sure they are following all the procedures
needed to complete the second stage of their final product.

?lannir\g &?

Guide students to make the decision on the type of

instructions they are going to use for their illustrated report

and how many. Give them some ideas on where they can

place it, for example, in school, at home, in the school’s yard,

the cafeteriq, etc.

In regards to the images, students can obtain them from a free o . '
images bank (if you have Internet access), they can also use M 1_“ e g e
magazines and newspapers or they can draw them.

Hands on! gﬂ?

Have students work in teams to create a draft. Assign some

minutes so they can present it to another group for respectful
feedback. Remind students that respectful feedback is just

marking possible grommar and lexical mistakes without

making fun or heing rude to classmates. The classroom is a

safe space for everybody to learn. Monitor as students are on _—
task to help when necessary.

Looking ahead gﬁ%

Explain to students that in Step 3 they are going to write a list
of instructions and decide which they are going to use in the
final illustrated report.

Have students look at the statements and check them
individually to think about their leaning achievements,
progress and performance during Lesson 2. Divide the class in
pairs and have them compare their answers. Ask each pair to
make a list of things they want to learn in Lesson 3.

If there is time left, ask student to make o KWL chart about
Lesson 2.
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Achievements
+ Use words and expressions to write instructions.
+ Identify risky situations in a certain place.

o

9 1. Work in pairs. Look at the picture. What risky situctions

% can you find in a place like this? Write four on the lines and
compare your work with other classmates. Ask students to
look at the picture, ask them: What comes to your minds
when you hear or see the word risky? What do you think the
place in the picture is? Does it look dangerous? Why or why
not? Give students a couple of minutes to brainstorm their
ideas ond write the four risky situations they think they can
encounter in the kitchen.

Answers: Students’ own abswers

iLesson 3.

AR AR W A EE A WA e e

2. Listen to the conversation. Number the sentences in the
order you hear them. Explair to students that they are
going to listen to a conversation between an instructor and
his students. Play the conversation without stopping. After,
ask students comprehension questions about it, for example:
Where are the students? What is the name of the institute? Give
students ¢ couple of minutes to answer the activity.

Answnrsi 0.2 o b 4 o1 53

@

Help students find videos online if it is
possible in your context. Two options
are: Kitchen Hazards (https:/youtu.be/
XzNi_17c¢X-8} and Risks and Hazords

in the Kitchen [https://youtu.be/kjYsJ_
dkOnY). Organize a listening octivity so
students can predict the content (by watching the video
without sound, for example), then listening and raising
their hands when what they predicted was right. Finally,
writing interesting ideas from the video to create @
graphic organizer or a poster.

Tigelot
Connection
P

3. Listen to the conversation again. Complete the sentences 3
with the missing word. Play the conversation again. After
students finish listening, ask students to stand up and walk -
around the classroom. Say "Stop”, ask students to share
what they remember about the conversation. Give them
one minute or two to share, ofter time is up, say "Walk” and
students walk around the classroom again. Repeat the
activity until you see that mest students have shared their
infarmation. Give students a couple of minutes to answer
the activity.

Ansviors: O, 7 ost S onstitute b, heaith [ safety o mportant/

kewwn o, cwes f basic o hee'th . safety 7 work

3

@)

&

Connectin yov

Focus student’s attention to the Connecting You box.
Read the question out loud. Ask students to think about
a situation where they have been in a risky situation and
how they avoided it.



iLesson 3.

Achievements

'Y

integrate affirmative, negative, interrogative and imperative
sentences in a presentation.

Write about safety rules in a common place.

Ask and answer questions about safety

(=} 4. There are other common places, in addition to the kitchen,

e

G

5.

where you can experience personal risky situations. Discuss
in pairs possible dangers in common places (bedroom,
parks, markets, etc.) and ways to prevent a risky situation.
Have students discuss in pairs or smail groups places at
home or school where there is danger. You can give an
example: In my case, in the teacher's room, | can get burned with
my coffee if | am careless taking the cup. Monitor as students
are on task. Invite to share their ideas for those who you
found interesting while monitoring.

From the discussion in Activity 4, use expressions from
page 79 or 81 to write safety rules for the place you talked
about. Look at the example: No jumping and diving in the
pool. Remind students of your example of getting burned
by being careless with your coffee cup. Write on the board:
In the teacher's room: Be careful with your coffee. It can be very
hot! Reinforce this example with the one in the book. Allow
students to write their safety rules.

Answers: Students own answers

[+

There are different types of sentences.
Those that are affirmative (It is important
to be punctual to ciass), negative, which
have ¢ negative duxiliary (! don't drive to
work), interrogative, used for questions
(Do you five near here?) and imperatives
(Be respectful to your classmates). There are alsa declarative
sentences which are also made up of a subject and a
predicate. (! run, We eat, there is a table).

Languaqge
Connection

. Present your safety rules in a mini poster and present it in

small groups. Explain in your words why they are importont
to be followed. Give students time to iltustrate the safety
rles they wrote. Group students in teams. Allow them to
explain their safety rules. Encourage them to ask questions
to know more. Let students be creative. Monitor so the
activity is done with respect.

- There are othar common places, in addtion to the kitchen, where you con experisnce
garsgno! nsky situations Discuss in paws possible dangers in common aloces (bedroom,
parks miatkets atc ) ord ways to pravent a nishy s-tuation

- From the discussion in Activity 4 use expressions from page 73 or 81 to write safely rules
for the plece you talked abaat, for sxampls, -

Don't push .
Put cn a hard hat

Mo stopping any time...
Carry your decuments with you ..

Vi we erpian sameling, ve Lse 3T an e sentenices wiethsn innegat e farn
of AR Fatee O rEelatLe farm o Lo Lry te rerremiber eed viplas of s&
croes Then g6 to the Lnrguna 2 shch o, 37 890 26 e
Cnere L0 Anseers ncllos these senrences n Aty &

- Prasent your safaty rules i a mim poster and present it in small groups. Explain i your
words why they ore important ta ba followed, for example-

- Wnan Nstening ta other clossmates, ask them quast.ons to
know more

ferec el senteares
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Culture
Connection

In some countries there are very strict
instructions to follow when you are in a
public place or an the street. If people
don't obey them, they get fined or
arrested. What happens in your country
when someone doesn't follow the rules?

BPA #3 Project the Big Picture Activity #3
- Arrange students into groups. Ask them
to write a set of rufes and regulations to
ride the roller coaster.
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Product 7 lllustrated report to avoid
personal risky situations
Step 3

Have students check the steps they have followed so far and
rmake sure they are following all the procedures needed to
complete the third stage of their final product.

Planning &9

Now it's time for students to make their product. Help them
decide when and where they are going te make it. Maybe you
can choose a class in the middle or at the end of the week to
make it. Help them decide if they want to invite students or
teachers from other classes to their product presentation or
see if they want to hang their illustrated reports in the school
yard for the whole school to see.

Lesson 3 e

---------——d

Hands on! %

Have students focus on the content of the poster paying
attention to the accurate use of the language as thisis a
written document. Make sure students see the examples in
the Reader's Book and on page 81. Monitor to offer help in
case students do not notice important mistakes which impede
clarity of the ideas.

Looking ahead %

Tell students that in Step 4 they are going to write and make
their illustrated report. They need to have their instructians
proofread and ready to be used.

Lesson 3 Sel'F-Evalvahon

Have students work in pairs for the self-evaluation. lee
students a couple of minutes to answer their own evaluations
and then talk about what they like the most about the unit
and what they liked the least. Also ask them to talk about
what they would like to learn in the next unit.

Step 4

Make sure students check the steps they have followed up untif
step four.

Hands or\.’

Assign places in the room, or designated area for students
to shawcase their posters. Have students prepare a short
presentation about their iliustrated report. Allow students to
visit the others’ reports. Monitor to make sure students are
on task.

Er\al bf umi‘ self— evaluahon

For this self-evaluation give students a coupie of mmutes to
read ond reflect on their answers. When they're finished, clear
a space in the middle of the classroom so students can sit in
circle. Use a ball, a plush-toy or even pieces of candy for this
activity. Toss the object to a student, the student that catches
the object has two minutes to answer the questions from the
seff-evaluation. Repeat the process until alf students have had
a chance to speak.



Reader’s | =

Connection L

@ Reader’s .

~~~~~ Connections e s
Before students begin working on their Reader's Connection

page write the word notural disaster on the board. Use the ‘ )

: ; X ) After \mading the text Avoiding r.sky situations® i yaur Reoasrs Baok, write undar the
Think-Pair-Share technique so students can think about any pichie thres charactenstis tat delive each cisuster
information that comes to mind about natural disasters. "
Pair up with a partner, and share their thoughts on natural
disasters.

7% 1. Write under the picture three characteristics thot define

;=8 cach disaster. Focus students' attention an the pictures.
Ask students to think of three adjectives to describe each
picture, then ask them to write sentences using those three
adjectives.
Give students a couple of minutes to answer the activity. As
a bonus, you can ask students to say three characteristics to
define other natural disasters like drought, flood, avalanche,
volcanic eruptions, etc.

Answers: Students own answers

. Write thrae des and dun ts on what to do during o fire ond an eoithquake

r0 2. Write three dos and don'ts on what to do during a fire and
an earthquake. Tell students to imagine they are on the
beach and suddenly there is an enormous wave coming
their way. Ask them: What sheould you do? What shouldn't
you do? Give students a couple of minutes to think about

their answers and write them in their notebook. . Workin groups. Tk tirni Lo anawar thasa quistions.
Give students’ a couple of minutes to answer the activity 30 g trm 2 awar. 2t 2= piai 2 13 v At oo e ol et e s T
in their bOOk- Wostado s endy s Faet oy d0 L mm eennt Bres Ot nope T

Answers: Students’ Gwn dnswars v gene ok b 0ot - b RiE s Pt ot et W e A Lo

e 3 Work in groups. Answer the questions. Ask students to work .
in groups to answer the questions from the activity. When
they finish, ask each group to come to the front of the class
to share their answers in the form of questions from their
classmates, sort of like an interview or press conference.
Answers; Students’ own answers
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As with the upcoming exercises, answers may vary.
Possible cnswars:
I advise you not to bring pointy objects.
it's important not to .eave your beionging unattended,
I asi you to wait for ar adult to pick you up.

It's neces iary for you to keep your school supp’ies in your

bag.
| ask you not to throw things at your classmates.

1. Read the phrases below. Express hope to avoid a personal
risky situation using phrases such as: It is important (not) to,
I advise you {not} to, | ask you {not) to, in imperative form.
Have students indicate which of this actions are correct or
not by “ransforming them into formal rules and regulations.

2. React to the following probiems some classmates will tell
you. Explain in your words the rules. Have students give
advice using the expressions used in class. The answers may
vary, but they have to make sense to the context.

Pozsibl: onswors:

1 Ldont Jse the saat bot wher 'm na cor. Aiways fosten
yGur s atbu it becawse if there s 6 sudd: n stag you can gut
urt,

2. " aiways varry my "nongy 0 my hand’. advise you to uwir
¢oin purse becduse In your hand the co'ns can fall,

3.7 don't like aving breaifast”. | ask you to vat will bucoust
yoii need encrgy for school.

4, L never say when | foel sk, s important to visit o goctor
when you fuel sicd because Tt can bo serlous.,

5. "L ta & to propit | dor't <now on the nturnct’, | odvise you
ot to maxe frivnds with strangers anlinz bacause 1t is not
safe,

3. Say the sentences using imperatives. Have students
transform these sentences by using imperatives.

Pot=lble answirs:

1 Be carefus whan you come to sehoo.

2, ock the doors!

3, Jan't wat fast food.

4. Dor't niay 'n this area of thy schoo,

5. Respect the rulss,




Collection

of evidence template

Use the following template to write down any new words and expressions you learned in this unit. Compare your list with o
partner.

Words and expressions | learned in Unit 7

et

'-an'n'-it-i R i _;“, L e s




Evaluation

instrument

Checklist

Use this evaluation during the presentation of the lltustrated reports. Make sure you read this evaluation before the activity
starts. Share the results in groups and discuss the results with your partners and the way you could improve.

theet 06 dm 0 .am o T diee e PR T R ) + Ie S
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Did | speak English the whole
time?

Did | cooperate while working
in teamns?

Did | complete my final
product on time?

Am | able to understand my
teacher and classmates when
they speak English?




Social practice of the language:
Narrate a sports event.

After finishing this unit, the student will be able to:

« Explore narrations of sports events,

« Understand general information and details from narrations
of sports events.

+ Narrate a fragment of a sports event.

Final product: Narrating a sports event.

Achievements
« Introduce the unit's topic.
+ Activate prior knowiedge to develop unit’s introduction.

Ask students if they like sports. Let students brainstorm sports’
vocabulary and write it on the board. After, ask them about
sports events, If any has attended a sports event, ask that
student to share the experience with the class. if students have
difficulties answering give them some clues.

To intreduce the unit's topic: tell students to get in small
groups and select a sport they like the most, Write down some
sentences to describe it during a match or game. After a
coupte of minutes, one of the students will stand up and read
the sentences to describe the sport event without menticning
its name, the rest of the class will have to guess which cne is it.
To close the introduction, ask a student to read the first and
second questions on the cover page. Trigger a discussion with
the whole group and elicit from some students their answers.

WPy e B3Ry Cg
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Social prubize o T lanogye.

Afler femshitng this unld gat ek be oblo to -

U8 BPA#1. Project the Big Picture # 1with
the football player in the fiela.

ol
Ask students to mention some famous

i sports event in your community, city or state. Ask
i students if they like playing that sport.

&

In this unit, students will read the text "Sports events®, pages
103-1M of their Reader's Book. In this reading, different stytes of
sports narrations are presented.
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« Infer from title,
« Listen for specific information.
« Listen for gist.

——— - T ~—— —— - — ———

r Get connected!

l Begin he lesson by asking students the most popular |
l sports in their country to activate schemata. Tell student '
to think about their favourite sport and to describe it to

‘ the class.

. — ——— - - - - N - -~ ~—

" Ask students to look at the text and the picture. Remind

w14 students that it is important to guess what they think they will

be listenig to so they can learn to understond better. Have
students zlose their books. Have students say if they guessed
correctly or what they could listen to. Play audio two or three
times in case the group finds it difficult.

Answors: Students't own answors.

i Lesson 1

Activity 2

Have students listen to the audio again and write the answers.
Check answers as a group. To round up this part, students can
read in pairs the narration. Menitor as students are on task so
you can check their pronunciation.

Answers: ab schoor athistics competition b March 28th ¢!
Fa'riiew Commun‘ty Schoo, d} Dany, Lourdes, Marcuia

Maggie and Heirna.

Remind students that it is not necessary to understand every
singte word. Try to ignore those words that they think are
less important anyway. Tell them to focus on key words and
facts. Intonation and stress of the speakers can help them to
understand what they hear.

Activity 3

Have students describe the clothes that the kids in the image
are wearing. Allow students to be as detailed as possible. Have
some students describe each of the competitors so their other
classmates point them with their finger. For this suggestion
allow students to focus on meaning and communication more
than on form and accuracy.

There are different ways to share c‘énﬁecaon
emctions. In this section you can see a =1
few of them; however you can express
them through onomatopoeias (Wow! Ah!
Aarghl) or complete sentences: That's
awesome!/ Very good! / That's eawful. These expressions
are usually said with the corresponding emotion. Students
need these expressions to communicate feelings in ony

given situation.




' Lesson 1!

Achlevements
+ Identify expressions connected to sports. | R . |
« Identify changes in intonation, rhythm, volume, and tone in

narrations. - Work 'n pairs Listen to the secand port of the nartion. Pay attention to the sports

onnouncer’s -rtonation, rhythm volume and tona of volca, After you [istan to the whole
raitallon, diveuss with your partner How dilferant is the first port from the second port?

Do e et g .o
- M

ERUREIN

{ &) Activity 4
Have students listen to the audio two or more times as they
15! read along. Ask students to say how the person changes
b their voice during the competition. Have students role play
in pairs the conversation. Have a few students narrate the

conversation.
(D] Activ
) . Activity 5 . Wark 1 groups. Luten ta the narsat on ayuin Yoks turns dscussing tha feliowing
Ask students to answer the questions individually. Tell them Fwestons
- ¥ e geent”

1 to share answers in pairs. Have a plenary session and ask

2 students what kind of sports they like to practice and what
sports they like to see. Ask them if they have ever narrated
one, Have all students participate actively.

. . ' Gu i Ibe Langaoae Conretlior seot =0 ompnge 12470 v olhar eapress 515
Answers: a) Maggic Bringas b) to inform peopiz about the T aseernehon
course uf the race ¢! Look ot that! This is so exciting! What o
n : . Work with your team. Go back o the narration. Discuss with your parthers:
Sufprlsm d] Answefs mo'f ’a{y.‘ what expressions de the sports announcer used to narrate the event? Discuss
with your clessmates what words and expression from this lesson you could
use in your final proctuct. Make a list of those expressions and keep it in your

particlig
) . Language
Have students think of different Connection = WorkIn groups of thras Go to the faxt Sports svents” In your Header s Bock, pages
H ¢ . - 1C63-1M1 Take turns to talk about the sparts that ore norated. Then, read the first twe
expressions they use to express emotions: iae! norrations Identify words ond exprevsions hat you r ould use It your final product

negative ond positive. Have students turn

to page 126 for further examples. You can
encourage them to find more phrases in

a book, dicticnary or some educational websites.

Actvity 6 Eomistie

Have students anclyze the narration. (=) U8 BPA#2. Woman playing tennis.

The narraier mdinly uses the present il : Project the Big Picture Activity #2.
continuous and some expressions to Ask students to say if they know how to
share emotion, Have students list them play tennis or if they would like to. Have
and keep this work individually in their portfolios. ! students say what other sports they practice and what

the rules for these sports are.

Activity 7
Encourage students to read the text in their Reader's Book
on pages 103-111. Assign some times for students to read the
first two narrations, for example, and identify the expressions
they could use in their final product. Assign some time so
students develop fluency when reading. Remind themn to focus
on the main idea to understand it. Then ask them to find the
expressions.
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Product 8 Narrating a sports event
Step 1

Planning &9

Guide students tc make the decision on the type of matetial
they will use to make their final product. Let students
brainstorm and tell them to think about the material they will
need for their final product and how many members will be in
each team,

Hands on! E{IB

Divide the class in small groups. Ask students to vote and
choose ¢ sport to be narrated. Write the questions on the
beard to support students when looking for the information,
Give groups a coupie of minutes to brainstorm their ideas
and write them on a piece of paper. After each group has
finished with their ideas, ask them to share them with the
rest of the class. Ask students to brainstorm where to find
sport narrations. Make sure every group knows how leng their
narraticn will be, For extra information remind students to
consult their Reader's Book.

' Lesson 1.

Lookihg ahead %

Tell students to start collecting information. Ask them to look
for narrations. Suggest students to consult the Reader's to get
some ideas. Remind students to share their findings with the
class.

-Lgsso# 1 ASe.lf-Evn_lva'rl'io nl,. |

Have students look at the statements and check them
individually to think about their learning achievements,
progress and performance during lesson cne. Divide the class
in pairs and have them compare their answers. Ask each pair
to make a list of things they think they can do better in
Lesson 2.

Always guide your students through their self-evaluation.
Help them analyse and understand each and every learning
objective. Tell students to be proud. The main goal of the
self-evaluation is to highlight their accomplishments,




iLesson 2.

A -

Achievements
+ Predict content of a narration.
« Identify main ideas and supporting details.

=} Activity 1

® Have students predict the content of the audio. Tell them to

| discuss in pairs what they think the narration will be about.

¥ Encourage students to tell you if they know how to narrate a
soccer match in English. Play the audio and compare the class
predictions,

@ Activity 2

Have students listen to the narration again. Ask them to

+ identify the phrases used to raise emoctions. Fish for answers
from the group to write them on the board. Have students
keep these phrases in their portfolios so they can use them
later for the final project.

Pos=='bli onswors: Ty the wok-off! Wow: Nice shoti Super
fast! Irpressivad Seall This s o tense socesr mateh.

+ Activity 3
Ask students to compare the phrases they have collected so

18 far Ask students if these expressions can be used for different

sports.

Possibte ansvwiors: Thase narrations are simior in generat
sense as thoy share ceotions To muke peopis smoy the avent,
ang thy a's0 inform how the »vent is orogressing.

Connecting yov

Ask students if they like soccer and how popular it is

in their community. If you didn't know much about the
sport and your students do, you can ask them to teach
you the basics of that sport in English by giving a short
presentation about the sport or sports they know well.

If you notice that your students have problems with the main
idea tell them that the main idea is the point of the paragraph.
It is the most important thought about the topic. To figure out
the main ideo, they should make this question: What is being
said about the person, thing, or idea? [the topic)

Work npairs Read the titie of the fext Look ar fhe o rlunke ond owcuss @it o aartnes
whtst you thonk thie natzation % 59 1060 be abant Lister and check your ifarences

Work with o partner L steo te The normat on agoer Disetss woitn waor sacier shat heases
tre sparts announce uses to raise amot ons

Work i1 gTouy o thra AnalyIe the s<pressianc that the sports nonoudncar Laes ta
introducs the svect. O scdsc wil™ your ¢ asemiates How < m lopdifiares fre bese
wipressians to the oes B the roareatine e poge 907 Wiat wired 0 eHSranen®) « paen r
the [ ~at part of the norrcl on?




Werk in pa -s. Listen to the secand part of the narrotion. Then, take turns 1o disruss with
vuor partius Whel hos bist? What hupgrened ofter that? Whet happenad at the
ang?

Work in prrs Lisfen to the wha's no-ratizo and visaallze BESLEERE
whaut youl & ilstening do. After thot discuss w.th yaur LIS LA
r'ooeinate. dow 4. erent ‘s the sporty unnouncer's intonation
hythm v ime and tone of vorce to  let's say, a friend of
yours tark 1y about o movie?

thythm

Waork ‘i gid.ups of thres Ano'yze the wici parrat'on of the
soccer retch. Dizcuss with your partnars what the me n Jseg
i of the norret'ent. Then, find n the narration
Foort the mn nodea | rforingt on related 2

he serration!. Compon your conc'usions w.ih
another b ay

ol

dera s ta
thatap oL

In your notenook, wiite 6 list of words ang expressions that you can use in
veus narration of a brief fingment of a sports event for examole Mice shot'
Ha is cending the ball forword to The bail lands an . He is i1 the penofty
area T s so thofiing! What an exciting motch! Keep your work in your
portfolia You can also check the text 'Sports events” in your Reader's Bock,
poges 163111 to bnd more axamples

Achievements
» Paraphrase key ideas.
+ ldentify narration details.

} Activity 4

" Have students think of the possibte score of the match. Ask

i students who they think is going to win. Play the audio two

* times with books closed. Have students discuss in pairs what
happened in the match. After some students have given the
right sequence of events, play the audio and ask students to
read aleng.

Answezrs: Fiest Cypress Schoot was winning for one goal. Then,

they hau a penaity, After that, Lozano scored a goal. The
match gaded in o tie.

Activity 5

Play the two soccer narration audios again. Have students
close their eyes to imagine the match. This part is optional,
though. =ish for answers from the class about how intonation
is different. Make sure students review the Student's Tip
section.

Lesson 2!

[ntonatior can be rising as in guestions. Are you
excited about the match? or falling, as in any other
sentences, My name’s John Rhythm usually falis

N centert words sucn as nouns, ad ectives, veros,
adverbs and negalives This makes english have &
certain cadence, Volume can be hiah or iow. Tone s
how you say things “You can say a phrase such as
"Good morning” to convey many feelings happiness,
worry, sadness or excitement

Activity 6

Have students identify the main idea and details of the
narration of the soccer match. You can help them with
guiding questions: What sport and which event is the narrator
describing? {Main idea). Who are the players? Who scored
goals? What was the final score? These are key details for
people to be informed. Have students compare their answers.
Allow different results when students explain their choices.

Partfalio

Activity 7 Connection
Ask students to add the new expressions (=
learned in their portfolios. If you keep ﬁ

track of the phrases, you can practice

rhythm, intonation and volume of the

phrases and expressions. First, you must

maodel them, then you can allow students to practice in
pairs,

===y U8 BPA#3. Person taking a picture of a
basebal! match.

Project the Big Picture activity. Hove
students say what sport it is (it is a

4

baseball gome). Ask them what they prefer: Watching a
sports event live or at home? What are some advantages
and disadvantages?




iLesson 2.

Product 8 Narrating a sports event
Step 2 sTes

Nazrating a sports event (o]

Have students check the steps they have followed up until
this peint and make sure they are following all the procedures
needed to complete the second stage of their final product,

T"anning &9

Guide students to make the decision of the first draft, make
clear when the delivery date wilf be. Remind students to define
how long the narration is going to be.

Hands onl! Eﬂ?

Ask students to work Tn groups. Tell them to share the
infermation found about the narration they chose. Ask them
to listen and analyse the information. Remind students to
watch some videos. Suggest starting writing their final draft of
the narrations and if they need to check the previous models
checked.

Looking ahead 8’%

Ask students to focus on grammar, spelling, punctuation,
vocabulary and if possible have a peer-assessment.

Lesson 2 Self-Evalvation

Have students look at the statements and check them
individually to think about their learning achievements,
progress and performance during Lesson 2. Divide the class in
pairs and have them compare their answers. Ask each pair to
make a list of things they want to learn in Lesson 3.

Always guide your students through their self-evaluation.
Help them analyze and understand each and every learning
cbjective.

Trag merd
r iohon W
1g o Lk Tobw W
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I SLag 3 you shodle ed't the retes you wrote and tng? yau
will w38 during pour raration TEat means that you are
ga.rg to reaa your tenterces check tnct tho spellirg ard
ounctugton coe fne and correct o mestakes

Mo wors eart your group Eral yo .
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| - - Work In puirs Look at the picture, read the title and crswer: YWhere are the kids? What ure
they domng What do you think the norration s obout? Listan ond check if your inferences
1 . wate right,

) Montview Schaol Basketball Competition Final

Arers Ewato gt e s wnmned aim ! Lo e ke
20T OMuLNCLT Jba D B DT g EL
stowrt L otdhar?

S R T T T L L B I B T N L L

Achievements

« Infer from key words.

+ Identify words and expressions used to share emotions with
others.

Gymop e

[ &} Activity 1
o Have students predict the content of the audio. Tell them to
?Eﬁd discuss i1 pairs what the narration will be about. Encourage
BB students to tell you if they know how to play basketball and
what rulas the game has. Play the audic with books closed
and compare the closs’ predictions.

Activity 2

With books closed again, have students listen to the audic two
] times if necessary. Have students compare answers in pairs
before volunteering to give the answers. Check answers with
the class.

Answers; o) it's a basketball game. b) at Montview school. cj
on Friday, June 5th. d} Answers may vary. e} very, really, quitg,
magnificent! Believe me! Amazing. f} They are intensifiers.
These wards help intensify the idea.

'Lesson 3.

Language
Intensifiers are adverbs used to Conr?ectign
strengthen the meaning of other
expressions, for example: So great! ©

Very exciting! Really difficult!
These words show us emotions people
may feel about semething they loved ar witnessed.



iLesson 3!

Achievements
+ |dentify information from a text.
» |dentify words and expressions to describe emotions.

)] Activity 3

Have students work in groups to discuss how to complete the
chart, Remind students that the main idea is the principal
focus of the narration (a final basketball match), and that
the supporting details inform about what happens during the
event. Monitor as students are on task. Have o few groups
explain how they filled out their charts. Give feedback if
necessary.

Answer: ma'n ‘dea: the narration is sbout a fina Basz it
ba'l match between the Shephards nrd the Brown Beors,
Supporting details: 1] ‘barro seored the first two pointy to
the Shophards, 21 the mateh took oiace an brigay 5th at
Montvie v Schoos,

Lo

Activity 4 Conrié_é‘tion
Ask students to think of a sports event &
they have attended. Have them odd

ideas to narrate it. Write in the board

that obligatery contents are: the

place of the event, when it is happening, a greeting

to the audience, expressions from the unit and a clear
pronunciaticn. Allow students to share their narration to
the group. Use the Evaluation instrument on page T129 so
students can assess their performance and improve it for
the final product.

Have students look at the statements and check them
individually to think about their learning achievements,
progress and performance during Lesson 3.

Wik ngwen s (10 nock fa fom neernt ey Toke b ens to d scgss Wosr ginnmotion sheud
Yt g s =t tele b B Im 2 ey G Y Theen, conutlate the chert Loes ~FEha acnwnn's

Warkonagroups Cnasse any sports event Wete same notes bn narrate o
brief ftagment of that avent Keep your nates 11 your oorttaka Taxe turns ta
rareile o frugment of the esert Begin your namabion wth ¢ greeting they
expluin what s happening, os well as when end where s that happening

ty lanyunge and different intongtion, thythm ond wolume whie
narrat.ng the event Share your work with your class




iLesson 3.

Hands on! ’ %
e

.3 4 Set groups of three or four. Ask to edit the first draft of their

i ’ T narration. Remind them to include words and expressions to
express emotions for the narration they chose to work with.
Feedback students’ texts on grammar, spelling, vocabulary,
and punctuation. Ask students to exchange with another
group for peer assessment. Remark to take into account the
comments made by the other group.

‘ Looking ahead ggg
3 Have students bring any visual support if that helps them
. ' convey the message better. This is an option prop, though.
% ‘ o Have students rehearse the sporting event with their team.
L , o Moniter as students are on task to support students who do
T e "”' not feel confident about such task.
\ ' - Step &
" - o £ Make sure students check the steps they have followed up until
o o step four,
, Hands on! %
;

Encourage students to present it in the most natural way.

2 ﬁfm&wwmm?m Remind students to include visual material. Present the
‘ i narration to the class.

T R

e Tl mem\,ﬂmawg

Product 8 Narrating a sports event
Step 3
For this self-evaluation give students some minutes to read
ond reflect on their answers. After, elicit some answers
randomly.

Have students check the steps they have followed so far and
make sure they are following all the procedures needed to
complete the third stage of their final product.

?lahning &?

Now it's time for students to make their product. Help them
decide when and how they are going to make it. Maybe you
can choose a class in the middle or at the end of the week to
make it. Ask them if they would like to invite other teachers
or students to the presentation of their final product. Ask
students to decide how long the narration will be.




Reader’s

. Connection

Activity 1 e e
After reading the text *Sports events” in your Reader's Book, Reader’s : "
complete the following information. Compare your work with B Connection po T .
other classmates. Ask students to complete the chart with the
information read on the text SpOrtS events. Give them some . After reading the text ‘Sports ewants’ 0 your Rencoer < ook comp'sie the foltowing
minutes to complete the chart, Ask students to get in groups ioimrenan Comears your wertk with athwr clammatex
of three. Students share their information. Elicit some answers Sparts event Moin idea Supporting details
and write them on the board so everybody gets the same
information,

[ & Activity 2

Work in pairs. Take turns to answer these questions. Ask
students to work in pairs. Suggest writing down some notes on
their notebooks. After that, ask them to answer the questions.
Give students a couple of minutes to answer the activity on
their book.

Answers: Students’ own answars

Metacognition can be defined as "thinking about thinking.”
Good readers use metacognitive strategies to think about and
have control over their reading. Before reading, they might
clarify their purpose for reading and preview the text. During
reading, they might monitor their understanding, adjusting
their reading speed to fit the difficulty of the text and “fixing"
any comprehension problems they have. After reading, they
check their understanding of what they read. Al e 2L el e T

i Work o pairs, Toke turns b Gl s Guestions.
o Wpab sprris owmrrel T did pou t s vl preraehingT W

e, adetiperilop ekt g st nar pnen - T ke e W07




Evaluation

' Worknpar s Toke turns to talk about your fuvante sports avenls Choase one af them
Than wrnte 1 brief nanction af the sparts eveat you chose Indude as many words ond
@xplusalons that you learreg in ths unit as possible, Then read your nerration out loud
Ask yaursel Dage 1t sqund natyral?

2 Wark with your portrer. Identfy the ma.n iZes ard supporting details of vour narratien
Take turng ty discuss Whaot 's the narration aboul? What :mpertant details did we neiude?
Is cr ything musstng in cur narrotion? 1nen, compleate the chart with that information,

Main idea Supporting detwils

MNow you and your classmate will present your narralon bz your class. Take Lurns to
rarrate a b ef fragment of the sports avant yau chose Do not fergat to use body language
ond prosed ¢ fentures | ke rhylhm, tone, ond paiene

} Activity 1

Have students think of a sports event they know well. Allow
them to write a draft on their notebooks and edit it there.
Once they have a final version, tell them to write it on the
board. Make students to be careful with the elements of the
narration (title, expressions, ¢ greeting, where and when it
happens, and other supporting details).

Activity 2

Have students read their narration and identify the main idea
and supporting details. You can also ask students to exchange
narrations with a classmate so they can identify these parts in
a document they are not familiarized with.

Activity 3
Have students present their narrations in pairs. Students can
also present them in small teams by taking turns. Monitor so
students keep on task. You can use the self evaluation on page
129 for students to receive feedback.




Collection

of evidence template

Use the foilowing template to write down any new information you learned in this unit.

Information | learned in Unit 8




Evaluation

instrument

Rubric
Use this rubric to assess two different spoken activities. Write a number from 1to 4 to evaluate your performance. Discuss the
results w th your partners and the way you could all improve. The numbers mean the following:

1.l agree. 2. | kind of agree. 3. | kind of disagree 4| totally disagree

Bid my narration
included a greeting,
expressions from the
unit and supporting
details?

Did my spoken
narraticns had good
pronunciation {rhythm
and intonation)?

Did | share emotions in
my narrations?

Did | participate
orderly and
respectfully?




Social practice of the language:
Revise and sefect information to solve a problem of interest.

After finishing this unit, the student will be able to:
« Pose a problem.

» Choose information to answer questions.

» Record and organize information.

Final product: FAQs about a school problem

Achievements

+ To know the unit's objectives.

« To activate previous knowledge to talk about
the unit's introduction.

Organize and carry on the Doubie Think-Pair-Share activity.
Have pupils work in pairs. Read the first questions. Give
students some minutes to discuss the questions. Then, ask
them to find another pair to share their conclusion. After
they have finished, read the second gquestion, and repeat the
procedure. Then, invite some volunteers to sum-up their ideas
and share them with their classmates.

Write on the board the problems at school. Help children to
create a mind map about this idea. Motivate students to come
to the front and write a word or phrase related to problems at
school. Then, guide a group discussion about the mind map.

+ What probilems do you Face at sehaet?
' Why is it impertant ta kpow how ta solve 3 problem?

0 Q:
2 ol

Social practice of the ianguage.

Afier finishing this unhl, you wiit ba able bs;

L

In this unit, you will read the text *A reaily big trash problem”,
pages 115-123 of the Reader's Bock. The purpose of this text is
to provide students with examples of how people talk about
problems and their solutions. Have children check it in their
Reader's Book as many times as needed.

BPA Project the Big Picture #1 with

73
3 the girl and the students with gray
sweatshirts on. Have students look at

[ ’/.I
)

the picture. Elicit information about it,
for example: What problem can you see in the picture?
Is there the same problem in your schaoi? If not, what
would you do to solve a problem like this one in your
school?

é




Work n pc rs Yotk ta yaur partner about what you think the topic of the text s
Exprass yo .f patsonat opinian about this prohlem

The problem of builying at school

Wark npors Read the text ond answer AT RS
the quustic 5.

CowWreh s, prg?

ek e toe o Berent tanins of
Y
W id en bl pen nen el

. Wi s .y v :opchler ot schoc ?

© mta rr o uE ablane ~ oo sther?

Achievements
+ Talk about problems that need to be solved
at school.

aet connected!

Make a drawing of a boy with g worried face. Tell
students they have to find out what happens with the
little boy. Encourage them to offer as many ideas as
l possible. Write useful words on the board, such as:
' school, scared, worried, intimidation, problems, sadness.
Guide a discussion about problems that children may
face ot school.

-

LS P ]

Activity *

Work in pairs. Talk to your partrer about what you think the
topic of the text is. Express your persanal opinion about this
problem. Have children work in pairs. Read the title aloud, and
guide them to identify the topic. Then give them some minutes
to discuss the questions. Read the text aloud, and let children
check their inferences.

Answers: Students’ own answers

i Lesson 1

Activity 2 (&
Work in pairs. Read the text and answer the questions. Now,
ask children to go back to the text. Have children identify
unknown words and expression, Help them to use different
strategies to get the meaning of those words and expression,
After that, give them enough time to answer the questions.
Read each question and elicit the answers from the group.

Answers: Students’ own answers,

Conr\ed'ing yov

Invite two volunteers to read the questions aloud.
Organize and carry on the Inside-Outside Circle activity.
Arrange the chairs in two circles facing each other, Read
the first guestion. Give pupils two minutes to discuss the
questions with a partner. Then, ask the students in the
inside circle to rotate one or two chairs to the right or left.
Have them discuss the same guestion with o different
classmate. Then, ask them to rotate again. Read the
second question and repeat the procedure. At the end,
invite some volunteers to sum-up their ideas and share
them with their classmates,

Languaoge
Connection

Articles are part of o larger group called
determiners. These words are used to
modify nouns (house) or noun phrases
(house in the corner). We use a and an to
talk about undetermined single items (a
dog, an apple in the bag). We use the for determined items
in singutar or plural. That means we know what we are
referencing or we have mentionead it before (The dog ! saw,
the students are there).



i Lesson 1

o8

Achievements
» Talk about probiems that need to be solved at school.
+ Write questions about a problem at school.

Activity 3

Have students read the text. Ask them to identify which of
the problems caused by bullying are physical or emotional.
Have students work in pairs and discuss which one is the
most serious in their opinion. Hold a plenary session to know
students’ viewpoint. Reinforce the fact that bullying is not
correct or normal as this is a form of violence.

Answior: Physicai: sieeping probiams. stomach disorders,
nuadaches. feaiing woeak.

Emotional: ‘o solf-asteem. stress depression, ‘ow
corcrstration or vonfidence. feeiing guiilty.

. Partfolic
Activity 4 Connection

Guide a group discussion about the

concept of bullying. If you have encugh

time, help children to create a mind map

about this topic. Then, divide the group in

small teams. Motivate them to discuss the disadvantages
of bullying. Invite some volunteers to share their ideas with
the class. After that, ask children to talk about different
preblems at school, and make a list of them. Besides, help
children to write questions about the problems they are
talking chout; for example: Why is it a problem? Is it important
to sofue it? Why? How can it be solued? Check the activity as
a group.

Aoswers, Students own ansaars.

Activity 5

Exchange your work with other classmates. Check your
classmates' information. Then work together. Take turns
discussing the problems at school. Did you talk about the
same praoblems? Why? Motivate students to exchange their
work with another group. Have them compare and value each
other's work. Give them some times to discuss the questions.
Invite some volunteers to share their work with the class.

) Activity 6

Work in groups of three. Go to the text "A really big trash
problem” in your Reader's Book, pages 115-123. Take turns to
discuss with your classmates: What's the text about? Is the
problem presented in the text a problem in your school? Then,
in your notebook write some questions about the problem,
Exchange your questions with ancther team. Take turns to
answer your classmates’ questions.

Work -n pairs Read the fo!low ina text and take turns to onswer thase guestians What kind
of et is 12 Whot s it about? What are the effects of bullying® Do you Ehink bul yime s
sorelbing bad? Why?

ttteets of bullying

RPN P ORI AR

Wark in groups. Taxke turns discussing the disadyentages of bullying Ther
think obout different problems thet you mey foce at school Muke u hist of
the most impertant problers, Follow the examples

Problems at school Why is it a preblem?

Gxchangw your wark with other classmetes. Checy your clasemates Drfsimaten Then
wark together. Tohe turns ciscussing the problems at schoo: Did vou kel ohoul the sams
problems? Why?

Work m grauns Gl Lwes, Go to Hw toxt & teol ¢ b g tros pron smom your Reader s Buuk
poues M523 Yuhe turns to diszuss with yeur o osamates. What's B te ot abot? s the
Wrablem prawwntuz i tha text @ probism i your schoo? Then i yuur 13twluok wiite
some uuest wts dbout thee wroblent. Exchiinye your guwstions with another team. Take
turns to onswaer your clossinales’ guestions

. X . Culture
Guide a group discussion about the Connection
2

concepts in this section. Help children
realize that different communities may
face different problems. This has to be
with the context, and also with cultural
perceptions.

Guide children to role-play a situation related to bullying.
Help them create a dialogue and present it to the class.
Have children discuss about the prablem they identify in
the role-play.
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Product 9 FAQs about a problem at school

Stop 1

Help students decide if they need any material to create their
product. Tell students that they can create their work on their
noteboolk, or on a bigger format, such as using chart paper
or cardboard. After that, help them to get organized in small
groups. Ask them to think about and share their ideas about
the topic(s) they will choose.

Have children work with their teams. Guide them to think
about th= purpose and intended audience of their FAGs. Ask
them to choose words and expressions, in Lesson 1, as well as
in their Reader's Book, they think are useful for creating their
product. Encourage them to make a list, and share it with
other team, Then, ask them to choose a topic for their final
product; for example: bullying, lack of water, insects that can
transmit diseases, gorbage, etcetera. Encourage them to take
turns talking about the characteristics of this problem and why
it is Impartant to solve it. Guide them to write questions that
help you carry their your research,

'P|ar\r\ir\3

Hands on!

i Lesson 1

4

Tell students that in Step 2 they will wilte the first draft of their
FAQs. Tell students that they can also check other examples
in magazines, and online, if they have access to Internet. Ask
them to search for information about the topic they chose,
and bring it to work with it next session.

Looking ahead

Digitai

If you have access to Internet, search gita
Connection
>

for information about how to solve the
problem you choose. This is an example:
https.//www.stopbullying. gov/kids/what-
you-can-do/index.html

Tell children that they can also look for topics related to
problems at school online, if they have access to internet,

7

| Lessond S_elF-Evalua’ri'on

Have students to think about what they have done and
learned during this lesson. Have them look at the statements
and check them individualiy to think about on their leaning
achievements, progress and performance during lesson one.
If they think they still need to study more about something,
encourage them to check the activities related to the point
they need to study. Divide the class in small groups, and have
them compare thefr answers.



iLesson 2

Achievements

» Define aspects related to a problem at schaol.

+ Formulate questions about aspects of a prablem at school.
Choose information from key words.

+ Record information using graphic organizer.

Activity 1

Have students work on pre-reading strategies. Ask students

to look at the pictures and describe them. Read aloud the
subtitles. Encourage students to write one guestion they would
like to have answered after reading the text. Allow students

to read the text. In case they didnt find the answer to their
question, you can propase a resource available depending on
their context: library, museum, website, etc.

Reading aloud help children tc improve their pronunciation,
and to identify rhythm and intonation. Thus, it's important that
they listen to a model before reading by themselves. Model
the reading aloud of text whenever you have the opportunity
todoit.

Activity 2

Read the text and write the questions for the answers on the
right column. Compare your work with other classmates.
Elicit wh-question words, write them on the board. Guide a
discussion about them: What kind of information do we need to
answer a question starting with this wh-word? After that, have
students work in pairs. Motivate them to read the information
in the right column, and write questions to each answer. Elicit
the answers from the group.

Answirrs: What actions do physical bullying inciude? Who
do you shouid taii with if someone hurts you? What is verbal
bu:iy'ng? How does gesture bullying make feei some kids?

Motivate children to search for more information about the
problem analyzed in this unit. Guide them to record in @
graphic organizer the information they found.

Work In palrs Aeod and analyze the test. Then toke turns to answed: Whot resources_ such
as headings subheadings. sections ond prcturas, does the tert include? Wy (s it important
to inclucie thewg slements in a text Lie this? Then rand the text and discuss with your
partner whut s cbout

The most commeon forms of bullying are:

Read tha text and write the questions for the answers o the right column. Compare your
work with other classmates

IR R

ATE Ly hr et teachers aog o e g B

CRENTERn




iLesson 2!

Activity 4
os Work with a partner. Read the text again. ldentify and analyze
how determiners [a/an/the) are used in the text Then, take
e furns to answer: What do we use ‘a” for? What do we use ‘an’
thete kst of b Iying? for? What do we use "the” far? Ask children to work in pairs.

Encourage them to identify the orticles and remember how
they are used. Have students find exampies in the readings
on pages 105 and 106. Have them write them on the board as
phrases, for instance: a friendly manner, a ¢classmate.

Possibic answors:

c} talk about singuiar nouns before a consonant souinrd.

oi taik about singuiar 1ouns bafors 0 vowa zound.

v, talk about nouns we mircody <now or have talked abedt.
The i used in singuiar ard pural.

Activity 5

Give some minutes for students to analyze the structure of the
text and to discuss the guestions. Guide a group discussing the
structure of the texts that talk about problems. You can also use
the text A really big trash problem from their Reader's Book.

Work with ¢ partner. Read the text age. laaitify 0ad anaiy2e fox determiners 0,an. ther i . R . .
are used in the text Then taie trne to ansaer What go we use 0" foe? What do we use Answers: th'.:y 'a.iS\.iG;'-y ngve a tlt!t-'. subtitivy, pertinent content

an” fer? W ot do we uae “the far?
in the paragraphs, and supporting ‘mages,
Wark :n yreups of three [deatily the ia-ct important nfzomtion from e eres,ous taxt. )
Than, in your 1telook #r.re guastians ubout e (2t ingcont Gupects regu-din, e
treallem prowentod. FOu e Gl oo U s’ wy Activey b

Parttorig

It your noteook, write a list of questions abaut a arablem in yoeur schael ACtIVItv 6 Con_nmgctlon

Koep o copy of your wark in your porttel o Share yaur work with ather Have children work in small teams { R

clasumptes and take some tme L anvwer Lhe questians they wrote - a
Encourage them to talk about problems

at school, and write a list of questions
about this preblem. Have them compare
their list with another team. Motivate them to keep a
Achievements photocopy of their work in their portfolio.
+ Define aspects related to a problem at schoal.
+ Formulate questions about aspects of a problem at school.
+ Recognize and analyze the structure of a text.
» Choose information from key words. .
» Check the use of determiners. TR  BPA Project the Big Pictures #1 (the gir!
: "oj g looking at the boys with the gray sweatshirts
KL 4 on) and #2 (the boy tripping and falling).
: Allow students to say what is happening,
=) Activity 3 i how the students attacked may feel, and how they can
! Have students work in teams of 3 or 4 students. Ailow them to i help before and after the incident.
discuss the types of bullying they face at school and how they
can fight it. You can allow students to share their thoughts
in the form of a visual organizer, a poster or a role-play. This

can alse be done after reading the text to complement their
discussion,

Answers: Students’ own answers.
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Product 9 FAQs about a problem at school
Step 2 STEn

Have students check the steps they have followed up to this
point and maxe sure they are following all the procedures
needed to complete the second stage of the final product.

&
?lanning &?

Guide students to choose, if they haven't yet, the number of
questions that they will include in their FAQs. Discuss with the
class when they have to deliver their first draft.

Har\ds or\! &g?

Have pupils work with their team. Have them share the
information they found about the topic they chose for their
FAQs. Encourage them to read the identify main ideas

and useful details to write their final work. Guide children

to analyze the information; identify key words and choose
information that can be useful to solve a the problem they
chose. Help them to use graphic organizes (mind maps, charts,
tables, etc.) to record infermation they will use to write their
FAQs. Finally, ask children to write the first draft of their FAGs,

S s, B bl 0 e o s 8o

Remind students that they have to focus Partfolio
on questions that are freguently asked Connection
about the problem at school they want

to solve. Tell children that they have to

onswer the questions, Motivate them to

keep a photocopy of their work in their

portfolio.

Looking ahead %

Tell students that in Step 3 they wili edit their FAQs. Tell them
to keep an open mind toward others' comments on their work.
Talk with your students about the importance of giving and
receiving feedback.

If students have access to internet, guide them to search for
examples of FAQs online. For exaomple: https:./builyingnoway,
gov.au/WhatisBullying/Documents/fags.pdf Guide them to
check the their work follows the format and structure of @
FAQs section.

' l_-es‘s_orn'z Self-Evatvation

Have students reflect on what they have learned in this lesson.
Read aloud each statement and have students check them
individually. Ask questions to guide them identify areas of
opportunity. Monitor the activity and provide tips on how

to improve on the aspects they didn't feel confident about.
Encourage them to check the previous activities if needed.



Work npal . Look nt tiw pictures oid read the ttis Toke turps o scussing: What kind ¢f
text is t? W ot con you tenrn fram 17 Rend rird disguss your deas.

Here vou will bind some Lips 1o gve o being
buiiled ot to stap it

Work m sl ut g, Go e ko the foat and ke turms to ooseer the questions. What &
the text niscut? Winat rasaurces are Lsed 0 ite tast Lo ohgomee tive mformotion?

Womanate 2% Anmiyse tha teet ¢ Actleity 10d compinte the chivit. Thea work wein
nnotier nig e Rt b use G awest 5o with the nformation in year chert fo wamte.
What shott iy i F e burks you?

Achievements
+ Analyze the textual structure.
+ Revise punctuation marks.

i Activity 1
Have students work in pairs to answer the questions. Monitor
as students are on task. Have a few volunteers share their
ideas. Remind students that it is important to try to predict the
content of an audio or text so they can understand it better.

Answors Students’ own answers.

[ aar il

i

Help students to analyze the punctuation marks used in
this text, as well as in other texts about school problems.
Besides, guide a discussion about the different graphic and
textual resources used in these texts: bullet points, numbers,
illustrations, etcetera.

Activity 2 ‘@
Have students look at the text again. Ask students to look at
the words in the box. Have them match the letters with the

carresponding name. If the exercise is too easy for students,
encourage them to find the same parts in different recdings

from the unit.

Search for text about different problems at school. Help
children to analyze the topic, purpose and intended audience
of those text. Then, guide a group discussion about the
importance of being informed about what to do in case of
having to face a problem at school

@

Activity 3
a6

Allow students to find the answer to the exercise. Remind them
that they need to write the same idea with their own words.
Have students share their answers, Allow students to add their
own possible solutions to the problems in this exercise. Have a
plenary so students can express their own ideas.

Possibie answers: 1, You shouid 02 with propiw. 2. Try to nide
't 3. "ry to report ', 4, Students  own arsvours,



Lesson 3.
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Achievements

+ Analyze the textual structure.

+ Organize information according to its relevance and
pertinence. Paraphrase information.

+ Check spelling. Revise punctuation marks.

Activity 4

Go back to the complete text. identify punctuation marks.
Then, take turns discussing: how are commas and periods
used in the text? Share your ideas with your class. Encourage
children to identify punctuation marks in the text. Have them
discuss the questions with their classmates. Elicit the answers
from the class. Make sure students understand when and how
are commas and periods used in written texts.

Answers: Students’ own answers

Activity 5

Go back to the complete text. Then, answer the questions
below: Ask some volunteers to read the questions aloud. After
that, give students enough time to answer the guestions. Read
each question and &licit the answers from the closs.

Answers: Students’ own answers

- Lesson '5 Sélf—l’-valbai’ion .

Have students reflect on whaot they have learned in this lesson.
Read aloud each statement and have students check them
individually. Give them some tips regarding activities they

can do in order to reinforce aspects where they do not feel
confident,

Activity 6

Work in groups of three. Go to the text ‘A really big trash
problem” in your Reader's Book, pages 115-123. Take turns
discussing with your classmates: What actions does the text
present to solve the trash problem? Then, in your notebook
write some questions about what we can do to solve that
problem. Exchange your questions with another team. Take
turns to answer your classmotes’ questions.

What do you do to organize information you search for? Do
you usually use graphic organizers? Why? Discuss your answers
with a partner.

. Portfolio
Activity 7 Connection
Encourage students to read carefully the @

instruction and to do the activities. Guide

them to organize information according

to its relevance and pertinence; as well

as to paraphrase information. Give some examples. Then,
help children to check spelling and punctuation marks in
their note, Motivate them tc keep a photocopy of their
work in their portfolio.

Ga back to Activity 1. 1deatify punctuation morks
Thutt toske turns diccusting How are rommos ond
per.ods used in the text?

Work in paire Go bock to tha text »» Activity 1and
answer tha guest-ant beluw. After thot, write twe
MG Guestions reloted o tha text Exchange the
Guest'ons you wrote w i1 onather teom. Take turrs.
to cnawer your SiossTates’ questions.

Senemif, @ T e e e

- Wark .1 groups of thiee Go to the tevt "8 renlly bug breish aeoslam I you deader's Book
payes 15924 Toke turrs do cussittg with your closoratos WEat i ons doas L et
Fraseit o <lvie L trashy prokilem? Than, in your notetonx winte same guestions cheut
whai we cun do 1o solve thot problem Exchange youwr questions with anather bea~ Toke
tu'ns 1o answar your classmotes’ questions.

Work in graups Choose o problem at school. Search for informatien about
this problem Write some notes that con help you e solve the problem
Orgonire your ideas accarding to the relevance ond pettinence af the
information Finably, edit your notes ond check spelting ond punctuatien
marks. Keep your work in your portfalio It will help you o the development
of your fingt product,

Connec‘l'ing oV
Write each question of this section on the board. Ask
children to come to the front and write ideas about the
guestions.

BPA Project the Big Pictures #1 [the

girl locking at the boys with the gray
sweatshirts on), #2 (the boy tripping and
falling) and #3 (girls gossiping about

another girl}.
Ask students to describe and write sentences about how
to protect oneself in each of these situations.
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Product 9 FAQs about a problem at school
Step 3

=

Have students check the steps they have followed up to this
point and make sure they are following all the procedures
needed to complete the third stage of the final preduct.

'Plar\ning &B

Help students decide when and where they are going to
present their FAQs. Ask them to discuss about who is going to
help them edit their work, and if they are going to invite other
kids or teachers to the presentation of their product.

Hands on! %

Encourage students to edit the draft they did in Step 2. Have
them check if their questions and answers follows spelling, and
punctuation conventions. Motivate students to exchange their
work with another team. Ask them to help their classmate

edit their work. Then, have them take turns to give and receive
feedback regarding each other's work. Monitor the activity
and help children as necessary.

iLesson 3.

Looking ahead %

Let students know that in Step 4 they will write the final draft
of their FAQs, and they will present it. Tell them to read what

they wrate and check that their product is free of grammar or
spelling mistakes.

Step 4

Ask students to think about what they did and learned while
working on the previous step. Read aloud each statement and
have students check them individually.

Hands on! EQ?

Ask students to create the final version of their FAQs. Invite
themn to present and explain their work to their classmates,
teachers, and family members. Display students’ work within
the classroom and school. Motivate children to use them as
references in the future.

End of_u nit self- evalvation

Have students look at the statements and check them
individually to reflect on their learning progress and
performance. Divide the closs in pairs or small groups and
hove them compare their answers. Monitor the activity and
provide tips on how to improve on the aspects they did not
feel confident about, such as going over the specific activities
where those aspects are dealt with again or asking for your
help.

Finally, use the evaluation instrument on page 143. Get enough
photocopies so that you can keep track of each of your
students’ performance and progress. You can use this format
to give feedback to students.
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Reader’s

Connection

Activity 1 Read el" S

After reading the text A really big trash problem inyour ... Connection = —c—cmomommmmmmmeeoos

Reader's Book, write some FAQs about that topic. Answer
the questions and share your work with your classmates. Ask

. Bl pbrtorena He e vt B 1y by ot ok g Fang + o0t Retiimr s ek sases 115323
students to read the complete text Trash Problem at School! TR Ao i Ao
in their Reader's Book. They can do it by themselves, or in FTIRTENE S G G e L S S
puirs. After that, have them identify, in the texts, main ideas FAGS Answers

and supporting details about the problem mentioned. Then,
motivate children to complete the chart. Monitor students’
work and help them to include appropriate information in

the chart. After students have finished, ask them to compare
their work with another pair of students. Finally, invite some
volunteers to come to the front and share their FAQs with their
classmates,

Answers: Studonts Dwe arsw s

Activity 2

Work in pairs. Answer the following questions: Have children

work in pairs. Give them some minutes to discuss the

questions. Then, have them work with another pair of students,

and share their ideas with them. Guide a group discussing

about the questions. It is important to make sure that students Lo W el A e Bl o P2 QwaGeS

reflect on what they are learning or have learned through the P

Unit. Thus, guide them to reflect on what they didn't know and

that they learned from their Reader's Book as well as their S )

Activity Book. A S e e

Answers: Studerts Dwr answars

The Reader's Book provides some examples of the topic, or
types of texts that students need to read and analyze during
the school year. However, there are many other resources
about school probfems and how to solve them online. If you
have access to internet, search for texts suitable for students.
Guide them to analyze those texts, and to find tips to solve
different problems at scheol.




Evaluation
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(), Activity 1

Have students discuss some common problems they

have at school. They can also talk about their homes or
neighbornoods. Give students time to write their ideas and edit
if necessary. Remind students to check grammar, vocabulary
and punctuation practiced in the class.

Answors: Students’ own answvvs

@

This book presents formative assessment options. That is why,
students are expected to write their own productions. Help
students to reflect on their work, and find ways to improve

it. This is a good opportunity to teach and guide students to
give and receive positive feedback about their performance.
Besides, being a formative assessment, this gives students the
opporturity to work individually, and/or in teams.

Activity 2

Have students search for information in different sources so
they can come up with a suitable solution. Motivate them to
create o mind map to orgarize their ideas or a visual organizer
(with the main problem in the center and branches showing
possible solutions). Monitor while students are working.

Angyers: Students own answars

@

This activity may not be done during a session, since students
should search for information about a problem at school.
Remember that, since this is a formative evaluation, it is
important for students to socialize their work. Ask them, all the
time, to share, compare, and comment their work with their
clossmates. Tell children thet giving and receiving feedback
can help them to improve their work and performance.

i rmeeny

&

Activity 3

Allow students to write their text on their notebooks. Have
them work in smail teams to read. Be sure that they give
positive feedback to their classmates. Allow students to redo
their work in case it needs improvement.




Collection

of evidence template

Use the following temptate to write questions about the scheol problem that you chose. Compare your work with another group.

Questions about this problem:
+ - P - — —
_!—.,_
+ —

+ - - -
[ - -
o — — — — -
e - —— - J—
" - — - — - - - ——
b - - — —— e — -
. —_— - - -
- 1—_.——— —
} — —_— - .
| - - _ -
1
-4 P, - —_—————
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- — -




Evaluation

instrument

Rubric

Use the following rubric to assess your students’ final project. Cut out the part below for students to reffect on their performance
and keep this paper in their portfolio.

Tierere S

Ciel o wae,

Main idea and
supporting details.

The FAQs includes the
main idea and some
supporting detail that
may give a clue about
how to solve a problem.

The FAQs includes the
main ideq, but only one
supporting detail. it
may not be enough to
help the reader to know
how to solve a problem

The FAQs includes the
main ideq; however,

it does not include
supporting details.

Organization of
information in the FAQs.

Most of the words,
phrases and sentences
in the FAQs are well
organized.

It is hard to understand
the FAQs because of
its organization. The
sentences are not clear.

The FAQs lacks of
organization.

Use of words and
expressions to explain
how to solve a problem.

The FAQs include some
words and expressions
about how to solve a
problem.

The FAQs include few
words and expressions
about how to solve a
problem. They may not
be enough to convey
the message.

The FAQs do not
include words or
expressions about how
to solve a problem.

Mechanics

There are many spelling
and grammatical
mistakes in the FAQs.

There are few spelling
or grammatical
mistakes in the FAQ:s.

The FAQs cannot be
understood because
of the spelling and
grammotical mistakes.

unit we are working on.

Rl Cr Tt T T TR >

Write here ane action you can toke to improve your work next time, for exampie: | will use more phrases and vocabulary from the

Teacher's photocopiable resource



Social practice of the language:
Read historical chronicles to compare Mexican
cultural aspects with other countries.

After finishing this unit, the student will be able to:

+ Explore short historical chronicles.

* Read short historical chronicles.

« Express similarities and differences of Mexican
cultural aspects with other countries.

+ Compare Mexican cultural aspects with other
countries.

Final preduct: Comic

Achievements
+ Introduce the unit's topic.
- Activate prior knowledge.

To introduce the unit, use the collage of pictures from the front
cover. Ask students what objects or people they see in the
collage. Ask them the following questions: Do any of the objects/
people in the pictures have to do with history? Which of the pictures
depicted belong to Mexico? To which country do the other pictures
befong to?

Also talk to students about the unit's social practice and
learning outcomes.

chairs in the center of the classroom.
Play music so students can dance
around the chairs. When the music stops, each student
has to take a chair, the student left standing has to say
two facts about our country's traditions, folklore, cuisine,
cuiture and history.. Continue with the game until all
students have participated.

' Musical Chairs. Orgarize a row of
4

Y Why 15 It important te Kivaw whare we cosar Skom?
© Dy e actions 1Hhat Pase fhorpea. % pur CeuwRTr T
pastioMuoncs sur prese nt?

Socied practica of the Isngraoe

After flnishing thic unit you wil be ande Lo:

G

in this unit, students will read the text "Our roots”, pages
127137 of their Reader's Book. With this text, students will
understand the importance of knowing the origins of their
country.
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+ Activate prior knowledge to identify a topic.

+ Mgke connections with personal experiences.

» Write different questions and answers about
the text.

(Glossary

Ask students if they have ever been to a museum. No
matter which type of museum they've been to ask them
general questions about them:

Which type of exhibits did yjou see? Which ones did you find
more interesting? Were you at the museum on a school trip or
with family? Do you think you can learn new and interesting
things in a museum? Why or why not?

Talk to students about how they can learn many things
they learn in school at a museum and the types of
museurns there are (focus on history museums, since the
unit is about history). Ask them if they have beento a J

history museum and the name.

rn

Activity 1

Work in pairs. Look at the picture and answer the questions
below. What do you think the coenversation and the unit's
topic will be about? Organize the class in pairs. Give each
pair a couple of minutes to brainstorm some ideas about
the questions and share them. Ask each pair to share the
conclusion they came to about the picture.

Answers: Students’ own answars

Po

Activity 2

Listen to the conversation, Complete the sentences with the
missing words. When you finish, check your answers from
Activity 1 with a partner. Were your answers correct? Why
or why not? Play the conversation once, after it's done, ask
students some comprehension questions about it: What is the
teacher's name? What is she talking about? What do you think
about going to museums, do you think it's a learning experience or
is it boring? Give students a couple of minutes to answer the
octivity and compare their answers.

Answars: d. hstory/culture . mussume‘history

¢. importunt/come from  d. past/present £, ¢ ass/interesting

B Po

Connecting you

Give students @ couple of minutes to share their
experiences of going to a history museumn and what they
learned.

tf you have internet access, do some
previous research about what each
museum exhibits ond then show students
pictures of fomous museums from
around the world,

Connection

Activity 3 @
Work in groups. Listen to the conversation again and discuss S0
the following questions. When you finish, share your answers

with the rest of the class, Give students a couple of minutes 19
to discuss the questions in the activity. Ask them to give their @-
personal opinion about Luke and Stacy's thoughts on history.
Answers; o] Luke thinks that history is important because

that's how we car know where we come from, b} Stacy thinks
history ‘s boring because it is about things that aiready

happened. c} & d} Student’s own answers

Go online and leok for a video
about Mexico's National Museum of
Anthropology.

Connection

=



i Lesson 1!

Achievements

+ Employ several ways of expressing similarities and
differences.

» Evaluate the function and purpose of graphic and textual
components.

+ Write different questions and answers about texts.

;‘-_,_ Activity 4

Read and listen to the text from the museum exhibit about
the end of slavery in Mexico and the United States. Discuss
with a partner any facts you find interesting from the text.
Ask students to gather in groups to make a T-chart and write
the basic information for each of the countries. Ask them to
write the country, the name of the leader of the movement,
what happened, the date it happened and the reason. Each
group should share their results with the rest of the class.
Answors: Students' own answers

&

Help students clarify any new words and expressions they find
in the text. You can make a list of new words on a large sheet
of paper and hang it up on a classroom wall for reference,

Activity 5
“ Work in pairs. Listen and read the text again. Look for the

similarities and differences in each historical event, Think
about dates, events, and reasons. Write your answers in the
Venn diagram. Compare your work and discuss your answers
with another pair. Draw the Venn diagram on the board with
its titles. Give each pair of students a large sheet of paper

so they can draw the diagram on it. Each pair should write
the similarities and differences between the end of slavery

in Mexico and in the USA. When students finish, ask them to
hang their diagrams on the classroom wall.

Answers; End of slavery in Mexico; First proclaim. decamber 6,

1810; Second proclaim, January 29, 1813. End of siavury ‘n the
JSA: first proclamation in 1865. Both [similarities}: thz final
decree In Mexico and the final amendment in USA declaring
al siaves should be free were signed some years later.

) | Activity 6

Work in groups. Write five questions about the information
from the text. Use the five wh- words. When you finish,

see what questions other groups came up with. Using the
questions from all the groups in class, make a large poster
with them and hang it up on a classroom wall for further use.
Arrange the class in groups. Write the five Wh-question words
on the board: who, what, when, where and why. Give groups a
couple of minutes to write their questions and answers. When
they finish, ask students tc look for another group of students
to compare their questions with (if there is a question that
someone rarely asked, make it stand out by writing it on the
board). Draw on the board five columns (one column for each
of the wh- question words). Ask a student from each group to
come to the board and write the question in the column where
it belongs. When the finish, ask a group of students to only
write the most relevant questions on a large sheet of paper as
a poster. This material can later be used for further reference.
Answers; Students’ own answers

L 7w W
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Ask students to describe what they

see in the picture. Then, ask them the

following questions: To what culture
do these hieroglyphs belong to? What do you think they
mean? Do you think they tell a story? Have you ever seen
Egyptian hieroglyphs?
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Product 10 Comic

Step 1

?lanning &1?

Explain to students that the final product for this unit is a
comic. They will have to write and draw a comic about a
historical event from their country.

Help them decide what type of material they are going to use,
{they can make their comic on paper or if you have Internet
access, they can use a webpage to make it.}, which historical
event or person it's going to be about (the main idea is to
make it about their country, but if you see that one student is
interested and motivated in doing it about another country,
permit it.), and last, who the comic is going to be directed to
{other classmates, parents or teachers),

i Lesson 1.

Hands on! 8&?

Divide the class into small groups. Write the Hands On
questions on the board. Give groups a couple of minutes to
brainstorm their answers and write them on a piece of paper.
Help students with the answers if they don't have a clue about
edach of the questions, Be prepared with answers for all three.
Ask students how they want to make their comic: in groups, in
pairs or individually, Whichever decision they take, make sure
they get organized properly.

Lookihg ahead Sﬂ%

Tell students that in Step 2 they have to prepare a raugh draft
of their comic. So, they have to be ready with the topic.

Have students look at the statements and check them
individually to think about their learning achievements,
progress and performance during lesson one, Divide the class
in poirs and have them compare their answers. Ask each pair
to make a list of things they think they can do better in
Lesson 2.

F o+ -3 St

Peer assessment is an excellent way of getting students to
understand each other's learning experiences in the classroom.
Try to use peer assessment as much as possible during your
class.
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) Lesson 2;
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@ Activity 1
e Work in pairs. Listen to and read the text. When you finish,

B

&)
23

talk about what information you found more interesting
about these two extracrdinary women. Do you think they
were ahead of their time? Why or why not? Show students
pictures of Margaret Thatcher, Eleanor Roosevelt, Indira
Gandhi, Diang, Princess of Wales, Malala Yousafzai. Ask
students if they know who the women in the pictures are. If
they don't, give them a brief description of each one (name,
country of brrth). Tell students that these women are famous
because they contributed in some manner ta their countries,
some in politics, others in the arts, others in human rights and
social issues. Now, ask students to lock at the pictures of Frida
Kahle and Eva Peron. Ask them what differences they see
between the two women. (They'll probably focus on their hair
dos and clothes.) Tell them that even though both women look
different, they were very much the same. Give pairs a couple of
minutes to listen to, read the text and discuss what they found
interesting in it. Now, ask the class if they think Eva and Frida
were ahead of their time (both women were young during the
1940s, an era were women were not allowed to do most of the
things they accomplished).

Answors Stugents dwr answars,

Activity 2

Read the sentences about the text Extracrdinary Women.
Circle True or False. Let students work on this activity by
themselves. They have to read the sentences and circle if the
statements are true of false. Give them a couple of minutes to
answer. Discuss each answer as a group. Ask students to write
in their noteboaoks the false statements true.

Answors: o, Fose D Truz o Faise  d. Faise

coFassr FThG

Activity 3

Work in groups. Read the text again. In your notebook, write
down five key words for each paragraph. Close your book. Try
to paraphrase your own version of what you just read, using
just those five words as a guide. When you finish, look back
at the paragraphs and check it against your own version,
Explain to students the concept of paraphrasing (expressing
the meaning of someocne else's writing using different words

or a rewording of something written or spoken by someone
else). Give students some examples of paraphrasing before
working on the activity. Explain to them that a key word is

a word or concept of great significance in a text and helps

tell what a text or paragraph is about. Give groups a couple
of minutes to look for the five key words in each paragraph,
close their bocks and rephrase the paragraphs using the key
words only. Now let them open their books again to compare
what they said to what is in the text. Ask them how they felt
paraphrasing and if it was easy using the key words. Tell them
that when the time comes to make their comic, they will have
to paraphrase a iot of information so it can fit in the comic.
Answeors: Studunts' own answers,
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Paraphrasing is a tool we use to transmit
the same idea using different words.
This is used to confirm information,

to change the register from formal to
informal, or just because you do not
remember the exact words. Have students review the
Longuage Connection section on page 126. You can
mativate students to paraphrase by reading a text from
the Reader's Book and saying it to o partner.

Connection
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) Activity 4

= Have students notice how the sentences are paraphrased.
Remind students that they need to focus on the meaning of
the idea Allow students to work in pairs if the exercise Is too
difficult. Check answers as a group.
Answers: 1T. 2T. 3F 4T 5f 67

Ask students to make ¢ list of words and Connection
expretssions that are new to them. If you E
have [nternet access, give them a couple =

of mirutes to look for their meaning.

Conned’ing yov

Encourage students to read the text on page 128 from
the Reader's Book or any other text from the same book.
Encourage students to focus on the message. Once they
are ready, have students work in pairs retelling what

the text is about. Monitor as students are on task. The
objective is to use their own words and give the right
message.

Activity 5 @
Work in pairs. Talk about the activities that Eva and Frida did O
in the past and compare them to the activities some women

do today.

Give students a couple of minutes to compare Eva and Frida's
actions to teday's women actions. Talk to them about the
importance of how women's role in society has changed over

the years, especially in Mexico.

Answers: Many years ago

..women didn't have the right to voic. Nowadays they do.
..women's rights weren't respucted. Nowadays the are,

..women didn't get involved in politics. Nowadays thry do.

Activity 6 ©
Work in groups. Use the following T-chart to write the =XS)
activities Frida Kahlo and Eva Peron became known for. Make

a comparison with each of them. What makes them different?
What makes them alike? Arrange the class in groups. Play

the audio so students can read the text Extraordinary Women

again.

Answers; Students’ own answers.

If you have access to the Internet, let Connection
students look for hios (webpage or g‘
video) on Frida Kahlo and Eva Peron. f

you don't have Internet access, provide

students with printed bios about both

women,

’r/. C On a piece of paper, ask students to
g Ei write three sentences to describe what
they can see in the cave painting. Ask
them to explain their reasons why they think this cave
painting can tell a story, just like a comic, but without

using any words.
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Product 10 Comic

Step 2

Have students check the steps they have followed so far and
make sure they are following all the procedures needed to
complete the second stage of their final product.

&

Help students decide on the aspects in the Planning section.
Are they going to make and write the comic by themselves, in
pairs or in groups? If you have Internet access and computers
in the classroom at hand, help students pick out a free website
where they can make their comic enline. (Pixton.com is a good
free website to use, students can register using their Facebook
or Google accounts.] If they are going to make a physical
comic, tell them which materials they are going to need
{paper, ruler, pencil, eraser, colored pencils).

%

Once students have decided how they are going to make their
comic (alone, in pairs or in groups), give them time to make
their rough layout. Show them a printed layout you have at
hand or draw the layout on the board.

Explain to students how each square represents a scene in the
comic and that the dialogues go in speech bubbles.

%

Explain to students that in Step 3 they are going to write the
sentences they will use in their comic. It is important that they
know what they are going to write about.

?|ahhir\9

Hands onl

Looking ahead

a1l

Loswon 2 = Sulf-Cme,. . tlan

Lesson 2 Self-Evalvation

Have students look at the statements and check them
individually in order to reflect on their learning achievements,
progress and performance. Divide the class in pairs and

have them compare their answers. Monitor the activity and
ask students to give solutions to some of the problems their
classmates presented during the unit.

LI s

Ask students to write in a single sentence what they liked
learning the most about in Lesson 2 and in another sentence
what they liked the least. Ask them to share their reasons why
with the class.
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Achievements

« Read to practice pronunciation,

+ Write sentences about significant historical and cultural
aspects.

+ Paraphrase aspects to turn them into a comic.

—
L

Activity 1

Work in pairs. Read the following comics about two historical
periods, one in Mexico and one in the United Kingdom, When
you finish reading, talk to your partner about what you found
more interesting in each comic. With books closed, show
students a picture of Porfirio Diaz and one of Queen Victoria.
Ask students if they know who they are and what they have

in common (if they don't have a clue, tell them both were
dictators and governed their country for a long time). Tell
students to work in pairs and read both comics to find out
more about Porfirio Diaz and Queen Victoria, After they finish,
give them a couple of minutes to discuss the information from
both comics. Tell pairs to make a mind map about Porfirio
Diaz and a mind map about Queen Victoria. These mind
maps sheuld contain the most important information from the
comics.

rLesson

Activity 2

Encourage students to think what they know about Porfirio
Diaz and Queen Victoria before reading the comic.
Encourage students to take roles reading aloud what the
characters say. Have students read the text and find the
answers. Check the answers with the group.

Answers:

1. On society, culture and economy in the Porfirato,

2. 64 years.

3. Porfirio Diaz

4. Queen Victoria

5. Perfiric Diaz

This type of activities is a perfect opportunity for students te
reinforce their reading comprehension skills. If you can, write
some questions on the board for the students to answer.

Activity 3

Work in pairs. in your notebook, write sentences about some
of the historical and cultural aspects from the Porfiriato and
Victorian era, Draw two columns on the board. Write Porfiriato
on top of one column and Victorian era on the other one. After
students have worked in pairs writing their sentences, have

a contest to see which pair comes up with more sentences
about each era. Check that students write the sentences in the
present perfect tense.

Answers: Students' own answets.

To make the activity more interesting, give students a minute
or two to write their sentences on the board. If they don't finish
on time, they will have to write two more sentences.

PR *
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Activity 4

Work in pairs. Talk about the events and inventions that
happened during the Porfiriato and the Victorian era. Use
the adjectives in the word bank to talk about them. Look at
the example. Sit students in o circle on the floor. Ask a student
to walk around the outside of the circle touching the other
students on the head and saying "My mether told me to pick
you." [One word per student.} The student that gets picked has
to talk about what he/she remembers from the Porfiriato and
Victorian era. When the student finishes, he/she goes around
the circle saying the same sentence and choosing another
classmate. Repeat strategy until all students have had a
chance to participate.

Give pairs a couple of minutes to read the adjectives in the
word bank to see if they have any questions about them, Ask
pairs to talk about the inventions that occurred during both
eras using the adjectives.

L

As a banus activity, ask students to interview each other in
groups to practice their speaking abilities.

Activity 5

Work in pairs. Read the comics again. Paraphrase three
events from each comic and write them on the fines. Write
any of the paragraphs from the comics on the board and ask
a volunteer to paraphrase it. Give pairs a couple of minutes
to paraphrase three events from each era. When they finish,
ask each pair to check their answers with another pair and
give each other positive feedback on how they can improve
their work.

Activity 6

Work in pairs. Analyze the parts of the comic and discuss
about them. Guide students through the parts of the comic.
Name each part and aks students what they think each part
is for. Tell them that they can paraphrase what is written in
numbers 1through 5. Have them read each of the definitions
as they point to the corresponding place in the comic, Remind
students that they need to use this knowledge when designing
their comic for the final product.

@
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Connection

=)

Organize the students in groups to make
the poster. They should label it "What
should a comic contain?” They can
deccrate their posters in any way they
please.

Project the Big Picture Activity 43 -
Arrange class in small groups. Ask them
to talk about the action happening in
the picture. Then, ask them the following question: Can
yolr make a whole comic from just one picture? Why or
why not? Give students a couple of minutes to come up
with an aonswer with their reasons.
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Product 10 Comic

Step 3

Have students check the steps they have followed so far and
make sure they are following all the procedures needed to
complete the third stage of their final product.

&

Now it's time for students to make their product. Help them
decide when and where they are going to moke it. Maybe
you can choose a class on Friday to make it, since on Fridays,
students are tired and can relax by making their product.
Help them decide if they want to invite students or teachers
from other classes to their product presentation. Inviting their
parents would be an excellent idea.

Planning

Hands on.’

Let stuctents work in pairs or groups [depending on how they
chose to work) and give them a couple of sheets of paper to
write the rough draft of the sentences they are going to use in
their comic.

When they finish writing, ask them to exchange their
sentences with another pair or group. Remind them to
proofread their clossmates work and give constructive
criticism, Recommend students to read their sentences cut
loud to check pronunciation and intonation.

4

Ask students to write on a piece of paper, in a few words, how
they feel about moving on to Step 4 and what expectations
they have with their finished product. Remind them to have
their dialogues proofread and ready and to have the material
they're going to use ready, too.

<

Do you think making a class comic book is a good idea?
Later on, encourage your students to make a full comic using
everyone's ideas!

Looking ahead

Hands on!

Make sure to make enough time in class so students can work

on the final product. Follow these steps:

1. Give students 10 minutes to work on their comic's layout.

2. When students finish their layout, ask them to exchange
their layout for peer assessment.

3. Before making their comic, make sure students have edited
their sentences/dialogues and their pictures or images are
ready.

4. Give students another 15 minutes to write and make their
comic. If there is any time left in class, have a presentation
of their work.

. X .
cestmeaw B S Eaesakescnt pou

Have students look at the statements and check them
individually in order to reflect on their iearning progress and
performance throughout lesson 3. Divide the class in pairs
and have them compare their answers. When they finish, ask
students to work on a KWL chart for Lesson 3.



i Activity 1
The text "Our Roots” describes the history of indigenous tribes
in Mexico and America, It describes the type of food they ate,
the clothes they wore, and the houses they lived in. Now, write
the same information about yourself. When you Ffinish, talk to
a partner about how different things are today compared to
those days. Ask students to talk about the lives of indigencus
tribes in Mexico and America. What can they remember
about it?
Ask them to write the food they regularly eat, the clothes they
wear and a description of the house they live in to compare it
with those of the indigenous tribes of the past. Do they notice
any similarities and differences in them? If there is ony time
left, they can write their answers in @ Venn diagram.
Answers: Students' own answers

'@ Activity 2
" Work in groups. Make o drawing of the items that the Aztecs

used and you can still see people using today or food that
they ate that is still eaten today. Give students a couple of
minutes to answer the activity. Hang up a large sheet of paper
on the wall, ask two students from each group to draw two of
their items and explain why they drew them. The object of the
activity is to make a class collage of items.

Answers: Students’ own answers

Activity 3

¥ Work in pairs. Answer the following questions:

Give students a couple of minutes to discuss their answers.
Ask them to present their answers to the class or you can ask
them to prepare a small presentation for the class.

Answers: Students’ own answers

Reader’s

Connection
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- T Maicti the port of the conne T ils desctiel on,

[ A [ L e [T . il

- sl Mo ofor caliog rom te maragrash above To mave a shart comig,

Activity 1

Match the part of the comic to its description. Play Jeopardy
with the parts of the comics. Draw a grid on the board with six
squares and write the parts in each square. Place a sheet of
paper on top of each square with any number of points that
you wish,

Organize the students to play in groups. Each group gets to
pick a square and say the definition, If they get it right, they
get the paints, if they get it wrong, they lose a turn.

When the game finishes, give students a couple of minutes to
answer the activity.

Answers:'-¢c, 2-¢,3-b 4-9,5-d

Activity 2

Read the following paragraph. Paraphrase it in the lines
below. Write the following sentences on the board: The
Mexican Revolution was on November 20, 1910. / The USA
Declaration of Independence was signed in on July 4%, 1776.
Ask students to work in pairs to paraphrase both sentences
and then read them out loud.

Give students a couple of minutes to work on the activity.
When they finish, let them check their paraphrasing with
another pair.

Answers: Students’ own answers

Activity 3 ﬁ
Use the information from the paragraph above to make

a short comic. Students have to make a comic using the

information from the paragraph on Activity 2,

Answers: Students’ own answers




Work in pairs. Read some recent news or look for information in a book about a histerical event you find interesting {like the
Mexican Revolution] or a famous character (like Napoleon Bonaparte). Use the space below to create your own comic.
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Evaluation

instrument

Self and peer evaluation rubric

Use this rubric to assess your participation on the day of the presentation of the final product. Put a tick {¢) in the square that
reflects how you worked.

Invoivement and enthusiasm in class

Work is done clean and on time

Speaking and understanding English

Participation in group work

Respect to classmates and their product

From the results in the self-evaluation, check those areas marked with Sometimes and A Little. Write a short paragraph saying
how you can improve in the future with some concrete actions, for example:
Fthink [ wi'l speak in English in class because | can understand it.
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Teacher’s Resource U2
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Fill in the poster information and write a fantastic tale in your notebook!

WANTED

Villain's name:

e{Shy

- B r R
Reward Clues found at
the scene of the
crime
\ / o /
: N
Last seen
Fingerprints w
-~ |
[

1

Teacher’s photocopiable resource




*  Teacher’'s Resource U3

@ Work in pairs. One of you is going to be the interviewer and the other the
" interviewee. Role-play a dialogue.

. . PO T

+  David Smith VRTENEEANN

+  Doctor

« 20 years of experience \\:\ ‘ / 7

- ke / .\

+ Discover a new vaccine R
WA N L
NS

» Create a helping association

+  Write a book

«  Name?

« Job?

+  How long/ be a doctor?

- Biggest discovery

+ important achievements

+  Future plans \::

Teacher's photocopiable resource




@.,, Use these templates to make your own warning and prohibition signs for your
™= school or your classroom.

Teacher's photocopiable resource



= Teacher’s Resource U5

geg Play in groups. One of your classmates will tape a card in your forehead. You cannot
see what the card say, okay? Guess the profession based on the clues your other
partners give you.

%T""""""""“"""""'""""'T'"""""""""‘“'"'"""""'”T““'"""""""""'""""""'“7

Musician Doctor | Astronaut

-------------------------------------------------------------------------------------------------------------------------

Physician Farmer Mason
************** e | e | o
R N
*******

Teacher's photocopiable resource
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Play this memory game in groups of four.

i USRI

Halloween

An annual holiday
celebrated each year
on October 31, It
originated with the
ancient Celtic festival
of Samhain

Hanukkah

wintertime "festival
of lights," celebrated

and fried foods

St. Patrick’s

Double gloucester
cheese is sent rolling
down the hill, and
competitors then start
racing down the hill
after it

Religious celebration
held on 17 march, the
foremost patron saint
of ireland

originating from
india. Celebrated as q

harvest

Is the jewish eight-day,

with a nightly menorah |
lighting, special prayers |

A hindu spring festival,

thanksgiving for o goods

Teacher’s Resource U6

Day of
the dead

Christmas

Celebrated in mexico
between october 31st
and november 2nd.
Mexicans remember
and honour their
deceased loved ones

1 R

An annual festival
commemorating the
birth of jesus christ,

on december 25 as a
religious and cultural
celebration among |
billions of peopie

Sweet sixteen

The main purpose of
the party is to celebrate!
the person becoming |
"older”

Celebration of romance |
and romantic love,
celebrated annually on |
february 14 ’

Chinese
new year

Celebrates the
beginning of a new
year on the traditional
Chinese calendar

Teacher's photocopiable resource



Draw a risky situation you have been in and write a short paragraph on how you
avoided it.

S . \_

N

Teacher’s photocopiable resource




activities. Write the name on the lines.

1. Has attended a soccer match.

Move around the classroom and ask these guestions to find out who has done these

Find someone who...?

2, Plays rugby.

i
|
i
i

3. Goes to the stadium.

4. Practices a sport.

5. Likes tennis.

6. Goes swimming.

7. Watches basketball on TV.

8. Plays volleyball.

9. Goes running.

10.Has a soccer jersey.

Teacher's photocopiable resource




= Teacher’s Resource U9

@ Use this graphic organizer to help you plan the writing of your FAQs.

s N
Purpose of the FAQs Facts related to the topic
o AN
Problem
r~ N
Intended audience Questions about the problem
o AN

Teacher's photocopiable resource




Teacher’s Resource 10

Design three bills for your country's currency. What cultural and natural aspects
would you include in them?

Teacher's photocopiable resource
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Sales clerk: Good afterncon, Madam. Weicome to
Jenny's Fashion. My name is Brenda. How can | help
you?

CACILIET LUponeiio Ty
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Mrs, Brown: Hi Brenda! Thank you very much. We're
looking for a nice sweater.

Sales clerk: Mmm. We have different models and
sizes. What about this black sweater?

Aline: I'm not sure. What do you think, Mom?

Mrs, Brown: It's too formal. | don't think it will really
suit you. How about that one?

Aline: The yellow one?

Mrs. Brown: Yes. It looks very cool.

Sales clerk: Let me show it to you. What's your size?
Aline: Small.

Sales clerk: Here you are.

Aline: Thank you!

Mrs, Brown: It's beautiful. Why don't you try it on?
Aline: Hmm... | think the size is fine, I'll take it.

Sales clerk: Perfect! Do you want to see anything
else?

Aline: Yes, please. I'm looking for a dress.

Sales clerk: Very good! We have tong and short
dresses. Which one would you like?

Aline: | think a short one would be perfect. It's for o
party in the beach.

Sales clerk: Oh, | see. What about this one? it is a
charming flowery cotton dress. And it is your size.

Mrs. Brown: Wow! It's lovely!
Aline: Yes! I'll try it on!

Sales clerk: Great! Let me take you to the dressing
rooms.

© Track 3

Sales clerk: Good afternoon, guys. Welcome to Pol's
bookstore. How can | help you?

Harry: Hey! How you doing? We're looking for some
science fiction books.

Sales clerk: Are you looking for a specific title?

Harry: That one, Starship Troopers, by Robert Anson
Heinlein. How much is it?

Sales clerk: It's 15 dollars.
Harry: Cops... It's quite expensive.

Sales clerk: Why don't you take a look at that shelf?
There are !ots of books on sale, starting from only
three dollars.

Camille: Three dollars! Wow! What a bargain! Come
on, Harry! Let's see what we can find.

Sales clerk: And, if you buy three books, you get one
for free.

Harry: Hey Camille, why don't we buy the three
books together? | pay two and you pay one.

Camille: But, who is going to keep the free book?
Harry: We can share it.
Camille: Okay, deal!

Sales clerk; What about 1, Robot? It's one of our best
sellers.

Harry: Sounds good. What's the price?
Sales clerk: Five dollars.

Harry: Very good! I'll take it.

Camille: And, I'll buy this one, Found.
Harry: Who's the quthor?

Camille: Margaret Peterson Haddix. She has written
more than 30 books for children and teenagers.

Harry: Oh, | see. Hey! What about this one?
Camille: The Martian Chronicles? Are you serious?

Harry: Okay Il take this one by Isaac Asimov, The
Bicentennial Man and Other Stories.

Camille: Excellent choice!
Sales clerk: Anything else?

Harry: That will be all, thank you.

~ Sales clerk: All right. Your total is 14 doliars.




Harry: Here you are.
Sales clerk: Thank you. Come back soon!

Camille: Of course we will. See youl

- ! N ! -in o -l
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The Boy in the Forest

Long time ago there was a boy who lived in a vast
forest. His house was up in a tree. His name was
Rauru. His mother and father passed away when he
was a child, so he only had a fairy that took care of
him. Her name was Saria and wherever Rauru went,
Saria followed.

Once he was in the forest picking berries he heard a
noise. It sounded like music. He followed the sound

and went into a cave with strange engravings inside.

There was a funny looking elf playing a magical
flute. The elf said, "Hey there, stranger.” He had a
very strange mask on.

Rauru asked, "Who are you?” The elf said, "My name
is Tingle. Would you like to try my mask on? So,
Rauru put on Tingle's mask and as soon as he put it
on, he couldn't take it off. He started feeling funny
and he felt the need to dance. Tingle let out an evil
laugh and said, "This mask makes people want to
dance until they can't dance no more.”

Tingle played his flute and Rauru danced and
danced. He told Tingle, “Please Tingle, | can't dance
no more, let me go.” Tingle didn’t want to let him go.
You see, Tingle didn't have any friends. This was the
only way he could have visitors in his cave. Rauru
told him, “If you let me go | will be your friend!"
Tingle smiled and stopped playing the flute. "Do you
promise?” asked Tingle. "Yes, | promise!”, said Rauru.

From that day on, Rauru, Saria and Tingle became
best friends.

[H bt Futbd b Lt |

. Track 5

Sandy Taylor (Interviewer): Hello, Tanmay! Welcome
to our show!

Tanmay: Thank you for inviting me, Sandy.

Sandy Taylor: It's my pleasure. Tell us, Tanmay, what
do you do?

Tanmay: Well, | call myselt a software and cognitive
developer because | love developing with cognitive
computing and artificial intelligence. I'm an author,
I've written a book and I'm working on another one.

Sandy Taylor: Wow. Do you go to school?

Tanmay: Well, I'm home-schooled. I'm in grade 8
going to grade 9 now.

Sandy Taylor: And you have this YouTube channel
where you teach people, right? What is it about?
Who is your target audience?

Tanmay: Yes, it is called Tanmay Teaches. 't has over
144 videos and 22,000 subscribers. | love to teach
about computing, programming, math, and science.

Sandy Taylor: Great! What do you think about home-
schooling?

Tanmay: | believe home-schooling has a lot of
advantages and it's greot for kids who want to get
into specific subjects.

Sandy Taylor: What about school life? Do you miss
the school social life?

Tanmay: Oh, well, | was in regutar school until grade

. six. So, | still have my friends from school.

Sandy Taylor; Tanmay, thank you very much for
being here. You are a complete inspiration.

" Track 6
James Grant (Interviewer): Good evening everyone.

" Today, I'm pleased to have Charlie in our studio.

Hello, Charlie! Thank you for this interview.
Charlie: Hello, James. It is my pleasure.

James Grant: Tell us, Charlie. What's the meaning of
HELP?

Charlie: HELP means Hope Encouragement Love
Peace, HELP is an association that helps orphan
kids.

James Grant: How did you come up with this idea?

Charlie: HELP was born in 2008, after my brother
volunteered at an orphanage in Jordan. During his
stay in that country, he realized that many orphan
kids didn't have shoes, clothes, or enough blankets. |
was eleven at that time and | got so impressed and

- moved that | decided to send some fleece blankets.
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James Grant: Did you buy those blankets?

Charlie: Actually, | made one of them from o kit
and { invited my friends to make others. Soon, we
had made 50 blankets, and we sent them to the
orphanage.

James Grant: Amazing! Do you think you helped
those kids?

Charlie: 'm sure we did. The orphanage sent back o
photo of a kid with one of the gifts. When [ saw it, |
said: "Oh my gosh, | made that blanket and now it's
helping someone!”

James Grant: | believe it was rewarding.

Charlie: Pretty muchi A few months later, with the
help of my family and friends, | could raise some
money too. That's how HELP was born.

James Grant: Wonderful job, Charlie. | think this is
one of the kindest initiatives you can do. I'm glad to
meet a person like you. Congratulations!

Charlie: Thank you. Oh! By the way, we are planning
to open HELP chapters all around the USA.

James Grant: Wonderful news!
Unit 4 L' endarstond and
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" Track 7

Company Guide: Good morning students. My name
is Walter Lawson. Welcome to your tour of the
McKenzie Aluminum Company. We are glad that
you're interested in the manufacturing of aluminum.
As we go through the tour, you must be careful and
read the warning signs an the walls. It's for your
own safety. Everyone, do you see that sign up there?
It means that you must wear a hard hat before
entering the factory. Is everyone ready to go?

Boy 1: Excuse me, Mr. Lawson. What does the sign
with the flame mean?

Walter Lawson: That sign means that there is
flammable material near you and you must be
careful. If you walk this way, you can see where the
aluminum is being melted in big vats.

Girl1: Mr. Lawson, what does that sign with the man
and the lightning bolt mean?

Walter Lawson: That sign means that you mustn't
touch the machinery because you will get

- electrocuted. Hey, be careful, get away from there.
" Can't you see the sign?

Boy 2: No, I'm sorry. What does the sign with the

~ hand between the gears mean?

Walter Lawson: It means that you must keep your
hands out of the machinery. If you step this way we
will see the main water heater that...

> Track 8

Mr. McGregor: Good morning everyone. Today is
Safety Day at school. Together we need to make
a list of warnings and prohibitions to follow in and
outside the classroom. Let's see, what are some
warnings for inside the classroom?

Jenny: You mustn't run inside the classroom.
Mr. McGregor: Thank you, Jenny! Anyone else?

Mike: If there is an earthquake, you must exit the
classroom slowly.

Mr. McGregor: Excellent rule, Mike! Now, let's think
about some rules for outside the classroom. Any
ideas?

Mary: Entry to the gardener's shed is prohibited.

Mr. McGregor: That's right, Mary. The gardener's
shed has sharp tools inside. Ancther prohibition?

| Jerry: You are not allowed to leave the school by

yourself.

' Mr. McGregor: Very good, Jerry! You must leave the
- school only with your parents. It's safer!

M. McGregor: Okay, guys. We'll finish our list ofter
' recess.

-~ Unit 6 Let’s comaare trecditions
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»> Track 9

Cheese-Chasing in Gloucestershire, England
These pictures were taken at the Cheese Chasing
competition at Gloucestershire, England. This
competition has become one of the most famous

. traditions in England. Here we can see many people

running down a hill trying to catch a wheel of cheese.

In the first picture, we can see scme men running
and falling while chasing the cheese. They have

to chase a 3.5 to 4 kilegrams whee! of double
Gloucester cheese that rolis down a hill at speeds

as high as 110 km per hour. There is a guy wearing a
vellow and black t-shirt and blue jeans, it seems that




he is going to catch the wheel of cheese. The wheel
of cheese is white and it has two stripes, one red and
one blue.

fn the second picture, we can see people wearing
costumes in this competition. One is a dinesaur, and
the other one is a trooper. They are falling down
trying to chase the wheel of cheese. The person

in the dinosaur costume seems to be in trouble.
Undoubtedly, many peeple enjoy participating or
observirg this celebration; however, others say that

it can be dangerous. Some people get injured while
running down the hill. So, don't try to do it by yourself.

- Track 10

Sweet 16! An American tradition

For famtlies in the United States, celebrating the 16th
birthday of their children with a party has become

a tradition. This party is called Sweet 16. It is similar
to the Mexican "XV Afos". However, in the United
States, this celebration can be for a girl or a boy;
whereas in Mexice it is only for girls.

In the picture we can see a girl celebrating her Sweet
16. She's wearing a pink dress and a tiara. There is

a cake with 16 candles. The cake is pink and green.
There are many guests; some of them are smiling
while others are singing the "Happy Birthday” song.
The guests and the party girl seem to be enjoying the

party.

U Track

The spring equinox in Teotihuacan:

A Mexican tradition

For many years, celebrating the spring equinox

in Teotihuacan has been a tradition that many
Mexican people follow. Thousands of people go to
Teotihuacan all dressed in white, and gather at the
Sun Pyramid. This celebration takes place around
the 21st of March, every year. The visitors climb

the 360 steps to the top of the Pyramid to soak up
energy for the year.

Look! In the first picture we can see many people
gathering at Teotihuacan. Most of them are wearing
white clothes. Some people are already climbing

the pyramid. it seems that first people gather at the
bottom of the pyramids and then climb up to the top
of the pyramid to get energy.

In the second picture, we can see some people
playing traditional instruments. it seems that some
of them are also singing traditional songs. The
first woman seems very concentrated. The second
woman seems to be looking at something else.

While in the first picture most people are dressed in
white clothes, in the second picture they are wearing
orange clothes. It seems to be a nice Mexican
tradition.

Unit 7 '~ woeiin neiruedions to
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Tim: Hey, Barbara! What are you doing?

" Barbara: Hi, Tim. {'m reading on the FAA website

some safety measures to take while traveling by air.
I'm going to a water park in Florida next week.

Tim: That's awesome. Has the Federal Aviation
Administration made any updates?

Barbara: | don't think se.

Tim: What are their instructions?

Barbara: The first instruction they give while at the
airport is "We ask you not to leave your luggage
unattended.” This is a basic requirement at the airport.
Tim: What else do they instruct?

" Barbara: The second instruction is "Don't carry cash
- with you." They advise to use a credit or debit card
- instead. This is to avoid losing money or getting

mugged.

Tim: Does the FAA give any instructions while being
on board at the plane?

Barbara: Yes, it does. It says “We advise you to

pay attention to the flight safety instructions.”

And there are many more, like “It is important to
carry your passport and social security number for
identification.”

Tim: | know, it's very important to know them. You can
avoid a personal risky situation by following them,

-~ Track 13

Instructor: Alright everyone. Welcome to your first
day at the Hyde Park Culinary Institute. Before we
begin our class, here are some pamphlets with the
basic safety rules inside our kitchen. Now, these rules
are established for health and safety reasons. Open
your pamphlets! Who con help me read them?

Girl 1: I willt The first one says, "Handle knives and
other sharp equipment with care.”

Instructer: Thank you! Who con help me with the
next rule?

Boy 1: f can! "When using a knife, always cut away
from yourself or downwards on a chopping board to
avoid cutting yourself.”

Instructor: Thank you. It's extremely important to
avoid cutting yourselves in the kitchen. Now, what is
the next rule?
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Girl 2: It says, "Use oven mitts when taking hot dishes
from the oven and pots or pans from the stove.”

Instructor: That's right! You shouldn't touch hot
objects without mitts. Now these three rules cover
your physical safety. Which rules apply for heaith
reasons?

Boy 2: "Always wash your hands before and after
handling food" and "Wash fruit and vegetables
before use.”

Instructor; Yes, handling food is risky. Don't cook
anything that isn't washed properly. What is the last
rule on the list?

Girl 1: "Wash kitchen and eating utensils after use in
hot soapy water.”

Instructor: Good! Now that you know which health
and safety rules to follow, let's get to work!

Unit8 % ~omre.m oo a2
™ Track14

Sportsannouncer: {Good morning, ladies and
gentlemen! Welcome to Fairview Community
School. Thank you for being with us on this beautiful
Saturday morning of March 28th. One of our very
special events for today is the final of the girls" 100
competition. Let's meet the competitors.

Dany Smith is in lane 1, Lourdes Cortés is in lane 2,
Marcela Lewis is in lane 3, Maggie Bringas is in lane
4, and Helena Villa is in lane 5.

They are students from 5th and éth grade. It will
definitely be an exciting final! The girls are getting
ready. They seem nervous, but they also seem very
excited. I'm sure ail of them want to win. And... here
we go! Ready, set, go!

. Track 15

Lourdes Cortés gets a good start. She is going first.
But Marcela Lewis is getting closer. Maggie Bringas
is coming in 3rd place and onto her shoulders is
coming Dany Smith. Helena Villa is in 5th place.

Look at that! Maggie Bringas is chasing Lourdes
Cortés; she is now in 2nd place. This is so exciting!
The girls are running as fast as they can. Maggie
Bringas looks invincible. She is passing Lourdes
Cortés and now she is coming in 1st place!

And... She is the winner!!t Oh... What a surprise!
Maggie was in 3rd place at the beginning of the
competition but she passed the fastest competitors in
the last second! She absolutely deserves the medal!

Track 16

Sportsannouncer: Ladies and gentlemen, welcome to
the Inter Schools Soccer Competition! We are here
today, Saturday April 4th, on this sunny afternoon

to see the match between the Meadows School and
Cypress School teams. These are the semifinals. The
winning team will play the final match next week
against the team of Breton School,

And... there is the kickoff! Rodriguez, from Meadows
School, is placing the ball. He sends it forward
quickly to Mdarquez. Wow! Nice shot! Oh, no! Offside!
| think he was aiming for Alonso, but he missed the
shot.

Free kick to the Cypress School team. Alfaro has the
ball. He sends it to Cuevas. He is heading towards
the goal. He is running super-fast! He is aiming the
goall The defenders couldn't stop him. Impressivel! It's
like he was flying, He is going to shot! And...

Goooooal! Goal for the Cypress School team. This is
a tense soccer match! All players seem quite worried.
Both teams want to win this match and play the final.

Track 17

The goalkeeper from Meadows School has the ball.
He immediately sends it forward to Duarte. But the
ball lands on the feet of Robledo. Robledo has the
ball; he is heading to Meadows School's goal. He
passes the ball to Lozano who is in the penalty area.

Oh, no! That was a foul on Lozane. And the referee
awards a penalty kick. This is so thrilling! Lozano can
tie the game! He looks nervous! The goalkeeper from
Cypress School is staring at the ball. Lozane is ready
to take the penalty kick. The referee blows the whistle.

Goooooalll!! Goal for the Meadows School team. The
match is tied! What an exciting match!

Track 18

Good morning, ladies and gentlemen! Welcome to
the Montview Schooll We are here today, Friday
June 5th, on this cloudy afternoon to see the match
between the Shepherds and the Brown Bears, who
are just about to play the final of the basketball
competition.

And... the match is about to start. Tip off! Flores
wins the first position for the Shepherds. He passes
the ball to Ibarra. What a nice pass! And Ibarra
shoots and scores a basket for the Shepherds. it was
awesome! He is really an amazing basketball player!




The ball is now for the Brown Bears. Estrada takes
the ball. He tries a shot from the distance but he
misses. " he ball is with the Shepherds. Flores is
heading to the Brown Bears' basket. Estrada steals

the ball. He turns with the ball very fast and passes it

to Luna. Incredibie! Luna is being fouled and will go
to the line for two shots. That push was quite awful!

And... he scores the first two points for the Brown
Bears. Rome, from the Shepherds, has the ball.

He runs and dodges the defense. And... dunks!
Magnificent! Two more points for the Shepherds! We
have a big game today! This game is very exciting.
The kids are playing with all their hearts. Believe me!
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> Track 19

Mrs. Dayton: Good morning everyone!
Group: Good morning, Mrs. Dayton!

'
VAL LT

Mrs. Dayton: Today we're going to fearn about
Mexico's history and cultural aspects from other
countries. What do you guys think?

Luke: I'm ready, Mrs. Dayton. | love museums and
learning about history.

Stacy: I don't like history. | think it's a boring subject.
Mrs. Dayton: Why do you think that Stacy?

Stacy: Because history is about things that have
already happened. What's the point?

Luke: What's the point? It's important to know where
we come from, Stacy.

Mrs. Dayton: That's right, Luke. You need to know
your past to understand your present.

Stacy: | see. The museum and history class are
starting to sound interesting.

Mrs. Dayton: I'm glad, Stacy! Now, everyone, if you
look over here, we have a picture of...

> Track 20

The end of slavery

For hundreds of years, Spain governed over the
Mexican people. The people were getting tired of
being under the Spanish crown’s dominion. Miguel
Hidalgo proclaimed the abolition of slavery in

Mexico on December 6, 1810. Later, when José Maria
Morelos assumed command of the Independence
he repeated Miguel Hidalgo's decree on January 29,
1813. In 1829 President Vicente Guerrero signed a
decree abelishing slavery in Mexico.

Before the Civil War, slavery was common in

the United States, especially in the South. In

1863, President Lincoln issued the Emancipation
Proclamation that declared that all slaves should
be free but it wasn't until the end of the Civil War, in
1865, that the amendment was passed.

- Track 21

Extraordinary women

Frida Kahlo

Frida Kahlo was a Mexican painter and political
activist. She was born on July the 6th, 1907 in
Coyoacan, Mexico. She began painting after
suffering an accident that left her partially disabled.
Her self-portraits became famous for reflecting her
personal suffering and Mexico's social and political
context. She exhibited her paintings in Chicago,
Paris, and Mexico. In 1929, she married Diego Rivera,
another fomous painter. Later on, Frida became
involved in politics. She died on July the 13, 1954.

Eva Duarte de Peron

Eva Maria Duarte was born on May the 7th, 1919,

in Junin, Argentina. She was an actress before she
became first lady of Argentina. She married Juan
Peron in 1945, Eva used her position as first lady to
fight for women's suffrage and improve the lives of the
poor. She was president of the Peronist Feminist Party
and of the Eva Peron Foundation. She died en July
the 26th, 1952.




Reader’s Book
» Track 22

Text 2 - Aladdin and the Magic Lamp

Once upon a time, in a very faraway kingdom in the
Arabian Desert, there lived a very poor tailor who had

a son named Aladdin. Aladdin had a pet named Abu, it
was ¢ monkey. They liked to play all day in the market.
Although Aladdin's family was poor, they had each other.
That's what made them feel happy and safe. When
Aladdin’s father died, he promised his mother to work very
hard at his dad's shop to earn money. Aladdin was only
sixteen years old.
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One day, a mysterious man came into Aladdin's shop.
"Good morning, Aladdin. | heard about your dad. I'm so
sorry he's dead. | was not in town when it happened. | offer
my condolences for your loss,” said the old man.

“Who are you?l haven't seen you before,” said Aladdin.

"I'm your father's brother. I'm your uncle. I've been living in
the countryside for many years,” the man expiained.

"Oh, dear uncle! My father told me about you. I'm so happy
to finally meet you!" said Aladdin.

“Listen, Aladdin, | came here because | want to telf you
about a hidden treasure. Come with me and I'll show it to
you,” said the man. "A treasure? Interesting! I'll go with you,”
said Aladdin.
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Aladdin took one of his uncle's camels and together they
left for a very long journey. They travelled for long days and
long nights aleng the wide desert. At last, they reached two
mountdins divided by a narrow valley.

“Here we are. We have arrived. Aladdin, please gather some
sticks to light a fire," said the old man. When the fire was

lit, the man threw some colored powder to the flames and
started to cast a spell. Suddenly, Aladdin felt the ground
moving under his feet and a flat marble stone came out
from it. On top of the stone, there was a beautiful ring.
“Wow! How did you do that? What's hoppening, uncle?”
asked Aladdin. He was scared.
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“Don't be afraid, Aladdin. Under this stone you will find the
most fantastic treasure in the world. And it's all yours. Just
do as | say. First, take this ring,” said the man.

Aladdin took the ring. The stone came up and below it
there were some steps to go down. The man told Aladdin
to follow the steps and find a lamp that was on a shelf.
"You will find a wonderful treasure and a garden with fine
fruit trees, but don't touch anything or you will die. The
only thing that you can take with you is the lamp,” the man
warned Aladdin.

TR TN OGO O A O B T DO SO0 O OO0 D D D000 DO 0L D000

Aladdin went down the stairs and found all the things
that the man described. Then, he found the lamp. Aladdin
returned to the stairs where the magician was eagerly
waiting for him.

“Come on, Aladdin. Give me the lamp!” said the man.
Aladdin was carrying a sack full of fruit jewels and he asked
the man to help him. “If you don't give me the lamp, you'll
stay here forever!” the man shouted.

"I won't give you anything until | get out safe!l” cried
Aladdin. The magician exploded in anger and started to
yell. Suddenly, the stone door shut closed. Aladdin was
trapped inside the cave. He cried for days and the only
thing he could do in that scary darkness was rubbing the
ring he had on his finger. "I want to go back home, please!”
cried Aladdin. In an instant, Aladdin found himself at home.
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Aladdin told to his mother all the things that had
happened in the cave, The woman was happy to see

her son again, but she was curious about the small lamp
Aladdin had brought, She rubbed it to make it shine
brighter. Suddenly, a big blue figure appeared. He was the
Genie of the lamp. "My lady, tell me your wish. I'm your
slave since you are holding the lamp,” said the Genie.
Aladdin and his mother were speechless. They didn't know
what to do.

Aladdin's mom took a deep breath and asked the Genie
for a feast. They were starving since they hadn't eaten
anything in days. In a split second, the Genie made appear
hundreds of silver trays full of delicious food. They ate
everything and Aladdin's mom sold the trays in the market.
With the money, she bought many things they needed.
Aladdin and his mom were very happy.

DVRNG > IDRIC IO P TR DL IR D DD (OO OO Iy s M I OO0 SOOI S MGG

One day, Aladdin was in the market with his pet Abu when
he heard a herald give an announcement: “Your Royal
Highness, princess Badrd'l-Budur, is about to walk through
the market with her retinue. No one is allowed to see her,
touch her, or talk to her.” Aladdin was excited. He had never
seen a princess before, so he ignored the order and hid
behind a tent to see the young princess. At the moment
Aladdin saw the princess’ eyes, he fell in love with her. ‘|
shall marry princess Badrd'l-Budur,” said Aladdin.

When Aladdin went back home, he told his mom that

he wanted to marry the princess. The woman got angry
and said, “Are you insane? Have you lost your mind?” She
knew that the Sultan, the princess’ dad, would never let his
daughter marry someone like Aladdin. However, Aladdin
didn't care about what his mom said. Instead, he asked her
to go to the palace and take his proposal to the Sultan.
“Take some fruit jewels with you and give them to the
Sultan,” said Aladdin with excitement.
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Aladdin's mom went to the palace and asked the guard

to see the Sultan. The Sultan was curious about what the
woman had in her bag and let her come in.

"I beg your daughter’s hand for my son in marriage. My son
is in love with princess Badni'|-Budur,” the woman said.
"Your son will marry my daughter only if he brings forty
bowls of jewels,” the Sultan replied.

Aladdin knew that the Genie could help him. So he rubbed
the lamp and the Genie appeared.

"Tell me your wish my lord,” said the Genie. Aladdin asked
him to build a beautiful palace and to send to the Sultan
the forty bowls he had asked for. When the princess was
finally allowed to meet Aladdin, she fell in love with him
too. Because of that, the Sultan let the young couple get
married.
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Aladdin and the princess got married. They went to live to
the palace the Genie had built for them. They were living
very peacefully until the magician who had pretended

to be Aladdin's uncle heard about their new life and got
jealous. He went to Aladdin’s palace and once more, he
used his magic to look like an old merchant. "New lamps
for old ones,” cried the magician. A maid who worked in
the palace gave Aladdin's magic lamp and changed it for
a chandelier.

Once the magician had the magic lamp in his hands,

he rubbed it and when the Genie appeared, the evil

man asked him to take the palace and the princess to a
faraway place in the desert, When the Sultan knew that his
daughter had disappeared, he asked Aladdin to bring her
back. “Don't worry, I'll find Badrd'l-Budur. | promise,” said
Aladdin.
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Aladdin remembered that he still had the magic ring. He
rubbed it and said, "l want to be at my palace with my
wife " The ring sent Aladdin to the palace that was hidden
in the desert. Aladdin snuck inside and found the princess
in a dungeon. They both hugged each other.

. "We have to find the magic lamp,” said Aladdin. They
' waited until the magician fell asleep.
" Aladdin found the lamp and rubbed it. When the Genie

appeared, he asked him to take them back home. They
never saw the magician again. They lived long and happy
lives afterwards, enjoying their good fortune... with the
help of the Genie of the lamp, of course.




Glossary of English Language Teaching

accuracy inounl The ability to do something without making
mistakes. Accuracy is the use of correct forms of grammar,
vacabuiary, spelling and pronunciation. In an accuracy activity,
teachers and learners usually focus on using und producing
language correctly

acquisition .noun) longuag - scqu.sition| To learn a language
without studying it, just by hearing and/or reading it and then
using it. This is the way people usually learn their first language.

activate previous knowledge ph-ase) To get learners to think
about and to say what they know about a topic. Teachers
activate learners’ previous knowledge when they are preparing
learners to read or listen to a text.

braoinstorm jnoin ana v.rb| To quickly think of ideas about a
topic and alse possibly note them down, This is often done as
preparation before a writing or speaking octivity.

chunk neun] Any pair or group of words commonly found
together or near one another.

classroom management [nouni The things teachers do to
organize the classroom, the learning and the learners, such as
organizing seating arrangements, organizing different types of
activities, and managing interaction patterns.

cloze test ‘nunl A task-type in which learners read o text with
missing words and try to work out what the missing words are.
The missing words are removed regularly from the text.

communicative approachies) \nounj An approach te teaching
and practicing language which is based on the principle thot
learning a fanguage successfully invoives real written and spoken
communication rather than just memorizing a series of rules.

Content and Language Integrated Learning (CLIL) inoun] An
approach in which learners are taught a non-language subject
such as science or geography through a target language.
Subject content and language are interrefated.

deduce meaning from context |phrase! To guess the meaning
of an unknown ward or phrase by using the information in a
situation and/or arcund the word to help.

extensive listening/reading ruun Listening to or reading long
pieces of text, such as stories or newspapers. Extensive reading
is often reading for pleasure.

focus on form ‘phras: ] Paying attention te the words/parts of words
that make a language structure, or to speiling or pronunciation

formal assessment When a teacher assesses learners and then
gives them a formal report or grade, to say how successful or
unsuccessfuf they have been.

formative assessment When a teacher uses formal and
informal assessment and information on learners’ progress
during a course to give learners feedback on their learning or
to change their teaching.

informal assessment When o teacher decides whether a
learner is doing well or not, or whether a course is successful
ot not, by evaluating learners by thinking about their strengths
and weaknesses and thinking about their progress rather than
setting a test or writing an official report.

peer assessment When learners give their opinions on each

cther's language or work.

portfolio assessment This is used for formative assessment
and alsc continuous assessment. it consists of a collection
of tearners' work done over a course or a year which shows
development of their language and skills,

off task {adjective) When learners are distracted or not
completing an activity in the way the teacher wants them to do
it, then they are off task.

on task (adjective) When learners are doing an activity in the
way the teacher intended that it should be done, then learners
are on task.
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