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Estimado(a) maestro(a):

La Guia Didactica que tiene en las manos es el resultado del esfuerzo realizado por el
gobierno federal y los gobiernos estatales, para garantizar que los(as) alumnos(as) que
cursan la asignatura de Lengua Extranjera. Inglés puedan acercarse al conocimiento y
dominio de una lengua diferente a la materna y, con sus orientaciones, alcanzar una
educacion de excelencia.

Los materiales educativos que conforman el paquete didactico le ayudaran a que
los(as) estudiantes de esta asignatura logren familiarizarse, conocer, comprender y
comunicarse en Inglés como lengua extranjera.

Esta Guia didactica contribuira también a su formacion docente, pues en ella
encontrara recomendaciones metodolégicas y disciplinares para generar mejores
ambientes de ensefanza y aprendizaje de la lengua inglesa; ademas, cuenta con un
disco que contiene modelos orales e imagenes fijas que le apoyaran en su quehacer
docente.

Le deseamos éxito.

Distribucion gratuita. Prohibida su venta.
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Introduction

Play and Play Connections is a three-level course for Primary School students that has
been written after extensive research on how student children learn, and which adopts a
variety of methods to suit their needs. It has been designed according to the standards and
descriptors stated for the B1 leve! in the Common European Framework of Reference (CEFR)
for languages, and it aligns with the objectives and learning outcomes described in the
Mexican National Syllabus for English as a Foreign Language (EFL).

The course aims to provide students with the necessary language to understand tools and
produce it in real-life contexts that are relevant for their personal lives, both inside and outside
the classroom. It offers a variety of activities that expose the learners to a comprehensive
range of written and oral materials that have been either purposefully created or adapted
from real sources so as to provide the students with real input and put them in situations
that are relevant and significant for applying the knowledge and developing the skills to use
the target language in a meaningful way. The different techniques that have been used for
the activities also allow the learners to reflect on their learning process, as well as on the
characteristics of the language for better understanding. In this way, we aim to provide them
with plenty of opportunities to achieve concrete goals which will motivate them to become
successful learners.

Each of the units has been carefully developed to present language in contextualized
situations through materials that set the foundations to link the topics to what they are
exposed to in real life. The activities have been designed so that students can collaborate
closely, and help one another by participating in pair work and group work tasks that foster
communication through interactive exchanges to reach a common goal. The products play
an important role in doing so and students are expected to develop these as an evidence of
their comprehension and application of the target language.

Learners are expected to build on their pre-existing knowledge of the language and connect
the learning experience to real life. The movable Get connected sections at the beginning
of the unit will help them to make these connections and access the new knowledge in
a more achievable way. Similarly, the Portfolio Connection, Language Connection, Practice
Connection, and Connecting You sections are meant to provide learners with opportunities to
make sense of language in a guided way and transfer their knowledge to situations that are
less controlled outside the classroom.

Teachers are encouraged to use the Portfolio Connection sections in order for students to
generate evidence of their work and use them to gain confidence in using the language
by means of realizing what they are capable of deing at each stage. This evidence is also
important in measuring their progress so that the teacher can evaluate them and each
learner can actually assess themselves in what they are achieving.

In order to help the teacher in accompanying the students in this process, the course offers
clear instructions and suggestions to deliver each of the activities in the Student’s Book, as
well as ideas on how to link the contents of the unit and develop reading skills through the
use of the Reader's Book.




Structure
of the Series

Activity Book

s PP

The Play and Play Connections Activity Book has been wﬁ‘ﬁ{{;-’;‘x
designed so that students can use the language in context Activity Book
and reftect on the different ways they learn. The activities in ‘ §
the Activity Book:

»  Focus on the integration of the expected outcomes
linked to each social practice of the language. They
allow students to participate in diverse communicative
interactions which foster reflection and use of the English
language. By doing so, students collaborate and work in
teams, promoting respect and value of cthers' cultures
and languages.

+ Presentalevel of challenge for students
to use the language in oral and
i?tﬁ?'i"%n written communicative interactions
that are attractive and appealing to
PRI e e the learners' characteristics and needs.
In this way, the activities in each unit
foster the reflection about lahguage, as well as behaviors, values
and attitudes pertaining to each of these processes.
+  Are flexible enough so that the teacher can
adapt them to suit the students’ needs.
«  Provide the teacher with opportunities to set Mnit 2
up different interaction patterns (individual "
work, pair work, group work and whole class

et it e b e

o activities) so that students can develop the
social practice of the language and relate their
learning to the environment set for each unit.

+  Have been designed so that the instructions
are clear enough and achievable for students.
+  Promote the development of
Lhseit B ICT and digital learning skills,
® .« Allow the students to learn

T e e in a fun, safe, and relaxed
' environment so that they are
able to self-assess their progress throughout the
learning process.

+  Are well-structured so that students can build their
learning products with the guidance of the teacher, by
developing social skills which allow for collaboration,
team work, and interaction with their peers.

+ Foster opportunities for learners to construct, deepen,
wwand use their knowledge, strategies and attitudes
to use the language in social interactions with others.
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Teacher’s Guide

The Teacher's Guide constitutes the main resource for teachers in understanding the
methodology of the series, as weil as the way the components interact together to
provide learners with the opportunities for meaningful learning through the activities in
the Activity Book. It is thought of to be a friendly guide and offer a number of teaching
tips that will serve both the experienced teachers as well as those who are just starting
to develop a career in TEFL. The Teacher's Guide includes:
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A clear reference guide which explains the methodology and strategies to teach each
of the lessons and activities from the Activity Book.

The pedagegical background behind the explanations of the way the teacher's role
is going to change from one activity to another in order to suit the students’ needs.
A variety of teaching tips taken from different teaching approaches that will serve as
the basis of their teaching practice.

Clear explanations of the way all of the components in the series work together
to provide the learner with a safe learning environment which sets the context for
significant learning.

Assessment tools which allow teachers to evaluate the students’ progress at different
times of the learning process, both formally and informally. These tools include specific
instruments to be used at the end of each unit, in order to facilitate the evaluation
process to teachers.

A transcription of the audio scripts, so that they can use it in the best way possible so
as to have them just as a reference tool for comprehension of the listening passages.
A reduced page of the Student Book, as a reference of what is to be covered in every
lesson.

Answer keys of the activities and exercises in the Activity Book in order to facilitate
the teacher’s job.
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Reader’s Book

The Reader's Beok is an essential component of the series since it provides the learners
with:

« A rich variety of fiction and non-fiction texts that are a source of input to the target
language.

« Exposure to the richness of knowledge and culture of the target language that allow
the students to use the language following up on their work in the Activity Book.

+ A number of opportunities to develop reading for pleasure by using their imagination
and curiosity at the same time as they work on analytical and reflective skills coming
from the activities suggested in the Reader's Book.

wha S
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The Resource CD is a hybrid component which provides a number of resources for the
teacher. The characteristics of the Resource CD are:

+ All of the recordings of the listening exercises serve as the means of exposure to the
lenguage via speaking skills. These exercises are linked to the proposed social practice
of the language has been defined for each unit and also have a close relationship
with the expected learning objectives marked for the unit.

« The recordings are available in formats that can be played in a number of devices,
from a traditional CD player to a computer, so as to be a user-friendly resource for
teachers, who do not have to depend on a given format, nor on the installation of
complicated software to access the material.

+ The recordings serve as a model of the target language that teachers can use in order
to present the students with the correct pronunciation, intenation, rhythm and stress.
This way, the students can use them as a guide whenever they may be required to
read aloud.




Methodology

According to Penny Ur (2010), the learning potential of adclescents “is greater than that of
young children, but they may be considerably more difficult to motivate and manage, and it
takes longer to build up trusting relationships”. This represents a high challenge for teachers,
who need to carefully plan activities that are appealing and engaging for teenagers to get
involved in the learning process.

Taking into consideration their characteristics, both as learners and individuals, is a
fundamental aspect in achieving learning. The activities need to be contextualized so that
learners can relate to them and incorporate their knowledge to their real lives. This is why
learning styles have to be considered, but at an individual, as weil as at a group level in order
to help students develop specific learning strategies which will allow them to be successful
users of the language outside the classroom.

Play and Play Connections aims to develop the four skills of the language (listening, reading,
speaking, and writing), as well as learning and using the language needed at the B1 level as
per defined in the descriptors of the Common European Framework of Reference (CEFR) for
languages.

The book has been written taking into consideration the characteristics and needs of
adolescent students; the activities presented in the Student's Book draw from different
methods and approaches to teaching English as a foreign language, and have been carefully
structured so that the learner is presented with significant opportunities to generate input in
the target language, have enough controlled and semi-controlled practice in the classroom
to activate the new knowledge, and then build upon knowledge to create concrete products
of learning that serve as an evidence of their work, as well as an example of the acquired
competence to use the language more freely.

Language can be defined as a communicative, cognitive, and reflexive activity that allows
the learner to express, exchange, and support ideas, emctions, interests, and wishes, as well
as to maintain inter-personal relations, access, and interpret information and contribute
to buiiding knowledge. The methodological principles of Play and Play Connections
focus on the development of social practices of the language which fit in specific learning
environments to facilitate the learning process. These social practices aim to provide the
learners with communicative interactions which allow students to integrate their knowledge,
skills, attitudes, and values, at the same time as they reflect on the different aspects of the
target language and culture.

English teaching is organized into the curriculum for basic education by means of regular
and concrete communicative situations that provide opportunities for the use of the
language within three social environments: Familiar and Community, Ludic and Literature,
and Academic and Educational. Based on that proposal, the units are organized from lower
to higher level of complexity to maintain students' interest.

Every unit of Play and Play Connections starts with opening questions which are aimed to
trigger the previous knowledge of the learner on the new topic. By presenting the student




with these questions, the teacher will be able to activate schemata, which will set the
foundations and prepare the students to access the new knowledge in the unit.

Students are encouraged to actively participate in discussions from the beginning of the unit,
thus fostering critical and creative thinking skills. Throughout the unit, they will participate
in varied interaction patterns {from individual work, to pair work, and small group work),
including whole class activities; all of which maximize their exposure to the language, but
most importantly, the opportunities to activate their use in productive skills.

Similarly, the Reader's Book is a fundamental component of the series, since it is one important
source of input for students. Each story in the Reader’s Book is linked to the topic and learning
outcomes of the unit. The stories have been divided into narrative and non-fiction stories, so
that students can discriminate between the two types of texts. At the same time, they will
also serve as a model for the products learners will create as an evidence of their learning.

Each lesson has been designed following a three-stage cycle which follow a learnercentered
approach and that helps the teacher maintain a certain structure in delivering their lessons:

During the “Opening” stage, teachers are able to contextualize the lesson, as well as help
students activate their schemata to be ready for the presentation of the main activities of
the unit.

The "Development” stage presents the main activities of the lesson, in which skilloriented
work will take place, both at a receptive and at a productive level. Students are expected to
participate actively in the construction of their new knowledge both at an individual and at
group level.

During the “Closing” stage, students will practice and consolidate their newly-learned
concepts and skills through reflection and productive activities, which include specific
preparations for the unit project which will be presented at the end of Lesson 3.

As mentioned before, the Play and Play Connections approach also draws on the creation
of projects as evidences of the learners’ work. These projects have a collaborative nature
and are also examples of the communicative exchanges that will take piace as part of
the social practices of language and will allow the students to develop discursive skills to
prepare, negotiate, give opinions, and present their projects to the class. The projects are
also linked to the texts presented in the Reader's Book, so that less confident students can
use the latter as a model for the production of their own projects. Each product has been
carefully designed so that at the end of each lesson, students are expected to work in groups
to brainstorm, plan, prepare, modify, adapt, analyze ideas, give their own opinions, and
create the project step by step.




Assessment

Guidelines

Assessment is fundamental to know how learners gradually progress. They are encouraged
to actively participate in reflective activities to understand what their achievements are at
different stages of the lesson, the unit, and the course.

The main purpose of evaluation is to gather information about the level of attainment
students have in each of the stages of the learning process, which will allow the teacher to
identify the progress in the comprehension and command of the language each student
will achieve at the end of a given period. By doing so, the instructor is able to analyze
whether the teaching situations, materials, activities, and the strategies used for teaching
and learning are being effective to reach the goals stated in the program.

The student is assessed through their performance in the classroom activities, the evidence
created to show their achievement in relation to the stated objectives, and how they have
progressed from the starting point of learning. This has an impact in the approach the
teacher takes towards the delivery of the lessons and how the students and the community
perceive the level of progress in the course, in the way students develop their own learning
strategies, and how their interaction changes at different stages of learning.

Assessing students implies considering the development of communicative skills as an
individual process according to the following strands: a} how they acquire such communicative
skills, b) when they acquire them, and ¢/ the level of command of the language that each
student achieves. Therefore, the role of the teacher is fundamental in identifying the ways
and times in which they have to intervene so as to work on individual needs and provide
them with opportunities to develop collectively.

Assessment is seen, then, as a continuous process that requires permanent monitoring on
the part of the teacher to identify individual needs, rather than a sole event that happens
only at the end of a period of instruction to identify how much they know. For this, Harmer
{2007} has identified the differences between summative and formative assessment:

Summative assessment is the kind of assessment that takes place to round things off or
make a one-off measurement. To assess the students with a summative focus, the teacher
uses instruments such as formal tests that are given at the end of a learning period, and
whose focus will be on getting a grade. This is done through end-of-unit or end-of year-tests
that will show the progress and achievements gained throughout the whole period.

Formative assessment, on the other hand, relates to the kind of feedback teachers give
students as the course is progressing and which, as a result, may help them to improve
their performance. This can be done through several ways: by monitoring the students’ work
in collaborative tasks; when students are assigned individual exercises either at school or
for homework, noting how they respond to instructions given by the teacher; identifying




what mistakes the students are making and how they are tackling the problem; paying
attention to their participation in class; using both routine and non-routine questions to
promote critical thinking; or even by going to the results of achievement tests with students
and giving feedback on how they performed and suggesting ways to improve their learning.
In other words, formative assessment is done at a micro-level every time we indicate that
students are wrong and we do something to help them get it right.

Play and Play Connections places a strong emphasis on formative assessment and provides
the teacher with suggestions and ideas to check the students’ understanding at each stage
of the Iesson, by encouraging students to reflect on what they are doing, how they are doing
it, and how they are coming up with the results. Reflection, then, plays a key role in helping
students identify their own progress, and gives the teacher invaluable feedback about what
is going on in the lessons, so that they can adapt their teaching practice to suit their needs.
By doing so, the course focuses on a learner-centered approach in which the facilitator
leaves the traditional roles of director, controller, tutor, and “educational island” to the side,
to take on the roles of facilitator, monitor, guide, prompter and resource and deems it more
important in their everyday practice.

Self-evaluation is, therefore, a key factor in the students’ understanding of their learning.
The Student’s Book includes activities to provoke reflection and analysis that will help the
learners to identify the areas in which each, at an individual level, need to work on. In this
way, students have access to their reflections anytime they need to review a topic.

Nevertheless, the collection of evidence of the students’ progress will still have its role. If
formative assessment is effectively conducted and feedback is given accordingly to help
students learn throughout the whole period of evaluation, we should expect that they
perform better in the summative assessment. Play and Play Connections provides teachers
with concrete ideas for summative assessment. The Student’s Book includes an evaluation
page at the end of the unit; this can be done either as a simple exam, or as pre-test activity /
quiz which prepares students to know the main elements that will be assessed with a formal
instrument included in the Teacher's Guide.




Scope & Sequence

Unit 1 Let's Begin a Conversation! p. 18

Family and Community

Exchanges associated with
specific purposes.

Exchange expressions to
organize a meeting.

Unit 2 Let’s Record Our Anecdotes! p. 32

Family and Community

Literary expression

Tell interesting short stories.

Unit 3 Let's Follow Direction

s! p. 46

Family and Community

Interpretation and follow-up
of instructions.

Exchanges information to get to

a place within a community

Unit 4 Let's Stage a Short Diagiogue! p. 60

Ludic and Literary

Recreational expression

Accepts or rejects requests in
role-plays.

Unit 5 Let's Make a Survey! p. 74

Family and Community

Exchanges associated with
media.

Exchange opinions about audio

news




To learn the unit's cbjectives.
To activate schemata.
Define a meeting.

Observation guide

Conversation

Trigger students' story production.

Self- and peer

Recording an

Identify the elements of an anecdote. evaluation card anecdote
Talk about directions. Quick guide with
Activate schemata. Rubric instructions to get
ldentify when to give directions. to a place
Identify what a dialogue is.
Activate schemata. Identify why people Rubric Short staged

L . dialogue
participate indialogues.
- Identify reports. Check list Survey

« Activate schemata.




Unit 6 Let's Make a Short Ilustrated Guide to Solve a Problem! p. 88

Academic and Educational

Interpretation and follow-up
of instructions.

Follow information from an
illustrated guide, to solve a
problem.

Unit 7 Let’s Make a Graphic

Line of Development! p. 102

Family and Community

Exchanges associated with
information of oneself and of
others.

Describe and compare physical
appearance and abilities of
pecple from different ages.

Unit 8 Let's Make a Comparative Chart about Cultural Aspects! p. 116

Ludic and Literary

Understanding oneself and
others.

Read short stories about a trip
to discover natural aspects and
cultural expressions,

Unit 9 Let's Make a Questionnaire! p. 130

Academic and Educational

Information analysis

Record information about a topic
to make a questionnaire.

Unit 10 Let’s Write Museographic Cards! p.144

Academic and Educational

Search and selection of
information.

Gather information about a topic
to make museum labels and set
up an exhibition.




+ To know the unit’s objectives.

Short illustrated

+ To activate schemata. Check list guide to solve a
= Define a problem. problem
« Contrast physical appearance. Rubric Graphic line of

« Activate schermata.

development

« Introduce the unit's topic.
+ Activate prior knowledge.

Scale to value
performance

Comparative
chart

+ Introduce the unit’s objectives.

» Activate schemata.
+ Learn what a questionnaire is.

Scale to value
performance

Questionnaire

+ Introduce the unit's topic.
+ Activate prior knowledge.

Rubric

Museographic
cards




Learriing aﬁvirqnment:
Family and Community

* Social practice of the language:
- Exchonge expressions to erganize o meeting.

 After finishing this unit, the student will be able to:
-+ Listen to and explore exchanges of expressions to
organize meetings.
* Interpret expressions used by speakers.
+ Take the role of a speaker in on exchange.

Finat product: Conversation

Achievements

+ To learn the unit's objectives.
» To activate schemata.

+ Define a meeting.

Share with students when you have a party or celebration.
Elicit some answers and invite them to taik about their
meetings or reunions with their loved ones. 5it students in

a circle and promote the importance of listening and the
importance of body language. Provide prompts for struggling
students.

Write on the board the expressions: Helig, it's great to see

you. / Have a nice weekend! Let's get together! To introduce the
unit's topic, set pair work and using cheral repetition check
pronunciation and understanding of the expressions and
promote the use of gestures according to the exchanges as
in a real context. Explain students that in this unit they wifl
learn to exchange expressions to organize a meeting. Share
with students that their final project for this unit is to make a
conversation to arrange a celebration.

To close the introduction, elicit o student to read the first
question on the cover page. Write meeting on the board and
ask a volunteer to define t paraphrasing. Let two or three
students share their own definitions with the class. Then, read
the second question and set groups of three to discuss it. After
two minutes, elicit two or three answers from different groups.

C Wt e e TP
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what they can see. Ask questions like:
Where are they? What are they doing? Haue
you ever experienced something similar to what you see in the

i picture?

In this unit students will read the text 'A Very Special Birthday
Party.” This text presents Martin organizing a birthday party
for his friend Roger. Invite students to pay close attention to
the exchanges as well as the expressions used to organize the
meeting.

U1 BPA1 Encourage students to describe

A PO A S
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Activity 2
n o _ Set pair work and encourage students to read the
conversation. Then ask them to underline the phrases and
expressions used to organize a meeting. Encourage students
to practice the conversation and if possible, call them to the
front of the class to do a role-play. Ask a volunteer to read the
question from the instructions and let students discuss for a
couple of minutes, Elicit some ideas and share them with the
class.

Work in pai-s. Look ot the pi-ture and say
what you th nk the k- ore doing. Check yout
prad-cbans

Weork +h pal ». Read the conversotion. ~dernt fy
the siprass-ont thot the spechw s vse to
orgonize g Inekting ond uncerline tham, Whal
makes those sxprassions differsent? Discuss
your 'teus with other closimates,

Undetlined answers: What about it we meut on Wednesday?,
m afraid, | can't, whot about on Thursday?, Let's meet here
at the school, {' see you tomorrow.

Possible answers to the question: the expressions hove an
informat styig, they suggest imes and solve problems with
sach other's pians, ztc,

P

Activity 3 ey

=1

Discuss with the class about the importance of getting the
meaning of unknown wards from the context. Tell them that
they should not try to translate every word into their mother
language. Learning a language means learning words, and

Go back to {me conversaton Circle the words and espressions that yeu do not know.

Y oyt get the mearing by ahalysing th cortext Than, ciscuss with your Classmates expressions; and not necessarily to translate them. If possible,
Urvir ke abag s you tised to raeratand tivg ineaning of unkaown warcs Did vou use bk . N .
sarne stratouws? bring a soft ball into the roem and throw it to students who

SET— o highlighted unknown words and expressions and elicit the
definition or meaning.

Ask students to read the expressions and as they read
them, model your body language so students naotice

Achievements thot you communicate ideas without speaking. Promote
« Analyze how a conversation starts and develops. students reflection and elicit how they would use body

« Determine the sequence of speakers. language when using the expressions. Open a discussion
+ Clarify the meaning of unfamiliar words and expressions. and randomly elicit students’ answers.

Predict the topic of a conversation.

\ Connecting you

Get connected! l Tell students that they can deduce the meaning of words

Share with students how to organize a meeting. Present

Pt ) ! by checking the context in which it appears. Invite them
' some conversations in which people are organizing a

to check the example and encourage them to find some

meeting. Encourage students to think about how peaple others.
communicate with others in order reach an agreement.
amans S—. T Al . ———
Gossary ‘
You ¢an have students work in pairs, Ask them to l
) open their book on the Glossary and in turns, ask the
X Activity 1 l vocabulary from the unit. This focuses on the meaning
% Set pair work and drow students’ attention to the picture, let of the word. Then, have students review pronunciation
students share their ideas to discuss what they see in the there of each word. Remember to first model the vocabulary
paying particular attention to what the children are doing. so students have a reference. Have students take turns '
Elicit some answers from students and write them on the pronouncing the words in pairs. Finally, ask students to
board. choose the mast difficult words so they can look them
. up in dictionaries and get to understand them better
Possibiz answers: The kids are talking. / The children are through constant and different input. ,
arganizing o meeting. / The girls are inviting the boy to a - ST . st A — —— . st

party, etc.
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Achievements

+ Clarify new words and expressions’ meanings.

+ Analyze how a conversation starts and follows turns of
participation.

+ Recognize how to introduce people.

Activity 4

Set groups of three or four students. Encourage students to
go back to the conversation and look for the answers for the
questions. If possible, continue playing with the ball, toss the
soft ball to elicit the answers te volunteers.

Answers: 0. A new classmate is introduced and invited te
participate in o project, so they organize to meet to compleate
the task. b, Helena ¢, Hi, Theo. "m Huiena. Nice to merst
you d.Hclena, Theo, and Monica

b Activity 5

Mingle groups and set pairs. Read the examples with the class
and ask them to check the expressions and complete the chart
with its uses. Ask students to analyze and discuss. Finally,
encourage volunteers to write the answers on the board.

Answers: d. 7 Loe thls sepe
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Possible answaer to the question: it is important to express how
we feei or if wi are available for o meeting.

)} Activity 6

Set teams and tell them to use the steps provided to plan

a conversation to organize a meeting. Monitor to help with
doubts and questions. Let each group present their role-play
in front of the class. Encourage body language.

Possible onswers: Bob: Hi guys! The teacher told us that

thz Grography exam is next Monday, ‘vts study together,
Maurice: Surel That's a great ided, Patrick: When? Maurice:
tomorrow after ¢ass, il meet you at the cafeteria, Bop: ok! Il
see you there, Patrick: Fine: bring your notesi

Work in graups of threa or four, Analyze the conveesation in Act vy 1ond discuss the
following questions,

el w of it —ar s st
arls the cor e sct

e N S IR TR

the L wweeaat on 7
ATt
L Work in pairs intarpret the following sxpressions from the conveniot.on Wr e who! the

specker used them for Follow the axamiples Then d.srues with anuthwr poir of students
it rpartont to uwe these exprecs’ons wher wa talk to others® Why?

P L R e

obrrt e

TR AT e does e mrty
arkt

Work .n grovps. Imagine that you huve 10 meet your clasemates to study for an aratn or te
plan a proyect follow thess steps to organize o commrsctron. Eech of you shouid havw a
raia ir the conversation.

CWicidose amntt L (T about ThE b 1or wour o meT g Are wge ep (-
ab. oy wran e~ o0

Dot pearl o e e e sl h
L T TN RT TN R

1o el Bl L Dne b}

IR N B oY R S T L Y SRRt
SR OGr 2R 0 et an

¢ R uhe yout crersatoon
Go to your Readers Beax. Read the text “A Vary Soecio! Birthday Porty * poges 7417, anad
find the expraxs;ors that the chatociers use ta g.ve thonks o ta agrae w-th scmeond.

Discuss with o partner If those exprassons cra simitur or difscent {o the ones you stuzied
m this lesson.

Activity 7

Guide students through the Reading “A Very Special Birthday
Party," p 7-17 in the Reader's book. Invite students to read text
by using a "pop corn” technique. One student starts reading
the first sentence and stops at the period, then, a second
volunteer will continue reading until the next stop. Repeat
until the whole information is read. Guide students through
information. Check vocabulary doubts, and ask them to
identify the expressions used to thank or to agree when
organizing a meeting. Provide a few minutes to discuss in pairs
and compare the ones previously checked through out the
lesson. If possible, draw o chart on the board to compare the
expressions and let volunteers write the phrases so you can
discuss them with the whole class.

Possibla answers: Agree: perfect!, sure!, that's o great idac’,
coall, etc. thanks! thank you!, thank you very much!.




Product 1 Conversation
Step 1

?Iahr\ing

&

Encourage students to work in groups. Help students decide
what materials they need to make their final product. Since
they are going to write a conversation, they may write a draft
on their notebooks or key words. Help them get organized

in smalf groups, Remind them to use a setting and use body
language to help them create an environment where details
and events make sense.

In small groups, invite students to answer the questions. Then,
encourage them to think about the conversation they will write
and to talk about what they want to say, why they want to say
it and to whom they are going to say it. If possible, provide
white sheets to help them organize their conversations, After
that, ask them to analyze the conversation in this lesson

and choose words and expressions that can be useful for
creating their conversation. Monitor the activity and help
students as needed. Make sure students think about turns in a
conversations, body language, and courtesy.

Hands on!

i Lesson 1!
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Looking ahead

Tell students that in Step 2 they will write the first draft of
their conversations. Promote checking the structure of the
conversations and including details for the arrangements.

Have students look at the statements and check them
individually to think about their learning achievements,
progress, and performance during lesson one. If they think
they need to practice more, encourage them to check the
activities in the lesson. Let students compare their results in
pairs.

Ty
7 ,,a

Comparing and contrasting pictures develops speaking
skills as students identify items or words that are familiar
and collect new ones to increase their fluency as well as
vocabulary.

U1 BPA3 invite students to compare and
contrast the images. Ask questions like:
What are they daing? Where are they? What
: do you think they are talking about? Let

| students speak in pairs, if possible.




iLesson 2

Achievements
. Recogﬂlze thg turns In a conversation. . Con i M vt oa irleug?
» Identify the difference tone, volume and rhythm in a
conversation. .~ Readthe convarsation Ther discuss
. w.th o portosr whot you think the
+ Compare face to face and phone conversations. < anvasaton is ibouk Whot mokes
you think thot?
%, Ruad to the carrversation and
- discuss with yout clussimotes: how
many people are parbicipating In
th rsation? What the:
¥ Activi taing abowt? Then look ot the.
4 ACtI\HtY 1 phrases mogtewn. What do the
Set pairs and have students look at the picture, Motivate e e vt ot
them to write five words they think the speakers wil! use in a your class.
conversation. Then, ask them to think about possible scenarios
for the conversation. Then, read the instructions aloud and o
elicit some answers to the questions, for example, Three
. . . Helera
pgople. / A phope call to orgcnlze. a meeting to discuss the O i o et s o e et
science fair project. / The expression are used for courtesy and | s TR TR
e A w”
te make an arrangement. | Nt et T o 40 = s
troob e et - b b
y .. 1ot e gnergy Py worboGE WAk o0 i ok ohoot 2t
86:0 ACtIVIty 2 Toupds ’erﬁ:: ¢ e e ~
' Tell students to read the conversation and in groups discuss Sk e aE T He s ng e B e s s
N ) ) . L P T U W T ety et B Ve ALy
the questions. Invite them to share their answers with the
class and compare them. If possible, ask some volunteers to
role-play the conversation, have a setting and use body okt
langucge.
Answers: Two prople / it's g phone cail botween Theo and 5 Woik i pahs. Toke toms discusting .
. o e T - thete questions. How diiferent are N I
Helena to argariza for the science project. / Te reach an phane convrsctions rom foce-ta-face
agreement to maet on Thursday at the cafeteria. s vy, (27 volume e
Activity 3

Mingle students and set pair work. Write the questions on

the board and suggest that students discuss the differences
between face-to-face conversations and phone conversations.
Give students a few minutes to discuss the questions in pairs
and suggest that they write down key words to support their
ideas.

Possibie answers: During phone conversations you can't see
the body ianguage and facial expressions which can halp
to communicate your ideas, Engagement is higher during
face to foce conversations than phone calls. Rhythm is the
relationship botween stressed and unstressed syllabies, tone
is about the sttitude behind what you're saying, and volume
reflects your calmness,

Connecti ng yov
invite a volunteer to read the connecting questions aloud
and explain that on the phone, as you can't see the other
person, sometimes it is impossible to use body language
and facial expressions. Meanwhile in face-to-face
conversations there is an immediate engagement due to
the closeness to the other person.



- Work i pairs. Read tn the convesation ogoin sxplsre 't wid ¢ e Gaestors used In
orgonize 0 meeting, Diccusy with your ¢lauaraate: Bow do you knrw those quelichs e
uskd 1o org nlze o maetng?

Work rgranps. (5o bock to the coawsisotion nn AcU ity 2. D'scuss wilm yoir cluvsmates.
What is the corveisat gn aizout? Write it o the space prov-ced Then rlorpret b
axpressions used by the soeakers ond commplate thw chart. D scuss with your classmotes.
What <id ths aipeckers use those exprass.ons for?

[P

- Go tn your Renders Bock onge 12. Find @ phone convessaton Identity the sxpressans that
HEGDI® usk T 19 onil ench other D'scuss with o patleer whot sepressons you find mcre
usaff Arae the exptessions used i thot pnone con versdt.on SIMilar o d.ftarent 1o tne ones
in this jmssc v

Achievements

+ |dentify expressions to organize a meeting.

+ Identify the main idea of a conversation,

+ Recognize the expressions to start and close a conversation,
organize a meeting, and show courtesy.

Activity 4

Ask students to get into pairs. Tell them to read carefully to
the conversation and to circle the expressions that are used
te organize the meeting. Read the question to the class and
invite some volunteers to share their opinions with the class,

Answers: Can wo mect on Thursdoy? Whers ond what timis?
Doos It - ound good for you? These gquestions nelp sprakire
negotiafs to reoch an agreement.,

Activity 5

Mingle students and set groups to work. Call students
attention to Activity 2 and encourage them to discuss the
main idea of the conversation. Ask some volunteers to read
the conversation aloud to the class, faking turns. If possible,
draw the mind map on the board and ask students to help
you with the answers. Ask groups to discuss the uses of the
expressions and to categorize them on the board.

iLesson 2!

Answers: Topic: Orgonizing o mecting, ©pressions to stort
o woaversgtion: B Hetio! Can [ ta'l tu. .7 Bow are you
doing? Expressions to and u conversation: Sag you soon.
b4
Whare and vhat time. 7 At the,., does 't seund good for you?
Courtery expressions: pkase Qive me 9 second.

D Eaprossions to orgonize o meoting: Can wi maet on, 7

Activity 6

Organize the class in groups. Write some
papers with tasks on them: a school
project, a birthdoy party invitation, going
to the cinemag, etc. Let students get a
task in which the will hove to crecte

a phone conversation bosed cn the context provided.
They need to include the organization of the turns of
participation, how to begin and end the conversction, and
how to set the details of the meetings. Suggest writing
notes or key words in their notebooks. Monitor to help
students with vocabulary and accuracy. Give them time
to prepare a small role-play with the expressions from the
lesson. Students present in front of the class.

Portfalbo

Connection

&

Anzwers mdy vary:

‘am, Helio, Tom spuaking,

Miary: Hi Tom this s Mary. s your brother n?

Tom: You, noig an,

David: Hi Marj

Mary: Hi Tomi | am cetebrating my dirthday and | want you
to Lome,

Torn: Sure! Whan iy it?

Mary: Next Frigday sfter school, My mom wil! sick us up and
we wil) “ave caxe ond pizza.

Torm: Okt Thon see you affer scheot in tront of the pus stop.
Mary: Ses you thers, Bye

Tom: "ranis HByo

Activity 7

Guide students to go to their Reader's Book and give them o
few minutes to find a phone call on poges 12-13. Encourage
them to identify the expressions people commonly use when
talking on the phone.

Possible answers: May  speak with Patrick, pirase? Can
taik To Tree peose? Give me just one moment, I put you
through.
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Product 1 Conversation
Step 2

Have students check the steps they have followed up until
this point and make sure they are following all the procedures
needed to complete the second stage of their final product.

'Plar\r\ing &:P

Help students decide how many speakers will participate

in the conversation. Encourage them to include each and
every team member in the creation of the conversation, and
if possible, as speakers in the conversation as weil. Monitor
students and heip them with vocabulory and accuracy.

Set o time for students to practice.

Hands onl %

Encourage students to read and analyze the list of words

and expressions they wrote in Step 1. Ask them to add words
and expressions to widen the list. If possible, provide students
with some colored sheets to write the expressions on and
exhibit them around the classroom. Help students to start
with their drafts, Remind students to define the purpose of the
conversation and emphasize that it is to organize a meeting.
Monitor the class and help them as necessary.

Looking ahead %

Remind students that in Step 3 they will edit their
conversations. Help groups to correct and improve their
conversations. Invite students to share their full conversations
to change any detail to have a complete and accurate

conversation. Ask them to have o setting and to use body It is important to guide students to fearn how to edit their
language. Check spelling, punctuation, grammar accuracy, work. Tell them that this activity should be done in any subject,
and any new words students would like to add to their not only English. What they do in English may help them
conversations, develop other learning strategies that can be used throught

their academic process. Editing a draft can take some time,
but by mastering the right skills, students will soon be able to
cregte accurate conversations.

Have students reflect on what they have learned in this lesson.
Invite some volunteers to read aloud each statement and have
students check them individually. Ask questions to guide them.
To identify learning improvement opportunities, invite students
to think about their learning achievements, progress and
performance during lesson two. Divide the class into poirs and
have them compare their answers.
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Achievements

« Identify rejecting expressions.

« Practice tone, volume, and rhythm in a conversation.

* Use an appropriate speaking speed to communicate clearly
on the phone.

Activity 1

Write the following questions on the board: How are

s birthdays celebrated in your country? What do you like doing

% to celebrate your birthdoy? Ask students to work in pairs. Play
the track ond suggest student to try to deduce or conclude

what the conversation they listened to is about. If possible,

read the questions aloud and create a group discussion to

come to conclusions about the topic of the conversation.

Pozsible orawers: It s obout o birthday party, Poter and Susar
mention ¢ dat: ard ¢ lecation for the party.

Lesson 3'

Guide students to reflect on the other aspects of
communication while listening to conversations; intention of
the speaker, tone, voice, rhythm, For exampie; when rejecting,
a speaker's voice tends to drop down and show a bit of
sadness, when accepting, the tore of voice goes up due to the
exciterent.

U1 BPA1, U1 BPAZ and U1 BPA3. Let

students work in groups. Ask them to

say what they can remember from each

picture by asking gquestions like: What are
they doing? Where are they? What are the similarities and

differences between picture 1, 2 and 3.
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Activity 2
Working in pairs, ask students to listen to the cenversation
again and identify the tone, volume, and rhythm, When giving

y a rejection, emphasize that the volume and tone drops down.

Let students talk about being polite and come to a conclusion
to share with the class. Have some volunteers share their
conclusions,

Possible answers: The speakers' tones ore different because
ane is happy [Peter] and Susan feels sorry to reiect the first
invitation. Speaking spesd is stower because people want to
communicate in the clearest way possibie. When rejecting an
invitation tone tends to drops down.

Connecting you

Invite two different volunteers to read the questions
aloud. Have students identify the speaker's behavior
and attitude in the conversation they have listened to.

Write the foliowing questions on the
board: Do you know how a birthday party is
celebrated in different countries? Elicit some
answers, then ask a volunteer to read
Culture Connection section.

Culture
Connection

Achievements
+ Using expressions to accept or reject o request.
« Relate the meaning of expressions to body language.

Activity 3

Put students into groups and draw their attention to Activity 2
and ask a volunteer to read aloud the green expressions. Ask
the questions to trigger a discussion. Discuss as a group and
let them compare their conclusions.

Pozeible answers: Rejection: Sorry, | can't. { have to wait for my
sister, Accepting: Sounds good!

Activity 4

Put students inte two groups: A and B. Tell A students to go
back to the conversation in Lesson 1and tell B students to go
to Lesson 2. Ask them identify different expressions used to
accept or reject a request. After that, tell A students to find B
students and vice versa to share their information. Let them
compare and contrast. Divide the board in to two and invite
volunteers to write the expressions on the board.

Possible answers: Lesson 1: I'm ofraid, } can't. Sounds good.
Sorry guys, | need to go. Lesson 2: Sounds great! Sure! It's
perfect. To communicate ideas clearly to avoid confusions.

- Work i pars Listen 1o the canversation
ayait Andiyze the fune, volune ond
rivgthm of the speokars. D' scuss wilh your
portivar ore they slimiar or different to the
tone, voluma and rhytim of the soeckérs
12 phona convarsatinn? Ave the apuarers
beirg polite? Hew do you know?

Vo k in groups. Ga bark o the conversotion In Aghinty 2 and eaalyze the axprestions in
green, What axprascion is used to raject a requast? What #xpression is vied to accept o
raquanst? DitcLis your answers.

Work in groups Go back to the colveesations in Lessens 1 ong 2 F'ro other sxpressions
ssad bs oecapt of mejrct o renuest Wiy do you tivok thore expressions are uve ! Discuss
the answar witn your Liassmotes,

Ga to vour Sunder s Book, Analyre the convirsohons en pages 71 Find more expressloin
= vved 10 o cept Of rajedt  request Discuss with ya- paitiner wieh you should use those
#ipresions, Are thay poi le? What mokes you think thot?

R
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Activity 5

Ask students to go to their Reader's Book and in pairs ask them
to find more expressions to accept or reject a request. Let
students discuss the questions. Elicit some answers.

Poscible answers: When you say yes or no te an invitation,
They are poiite as they answer in o friendly wav.

Activity 6

Put students into groups and guide
them through the steps to plan their
conversations. Moke sure students
understand the expressions they are
using, the purpose of the conversation,
the tone, volume, and rhythm that they wilt use.

Porifalio
Connection

=

 Lesson T Self—ﬁva%vahoh

Have students reflect on what they have Iecrned in thlS Iesson.
Read each statement aloud and have students check them
individually.




Product 1 Conversation
Step 3

Have students check the steps they have followed up to this
point and make sure they are following all the procedures
needed to complete the third stage of their final product.

Help students decide whao is going to help them to edit their

conversations, who their audience will be, and how to keep the
final draft in their portfolios. Invite students to organize their

conversations.

Encourage students to edit the conversation they worked

in Step 2. Have them check if the expressions use are used
correctly, to accept or reject a request, as well as if they
included appropriate punctuation marks. Ask them to check
the spelling toc. After that, ask groups to exchange their
products for a peer-editing process. Ask students to provide
constructive feedback.

?lanning

Hands on!

iLesson 3
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Give students a few minutes to work on their conversation.
Ask them to exchange their product for peer assessment. Give
students some time to write and produce their final version.

Invite them to practice so they can correct pronunciation and
intonation mistakes. Tell them to consider body language and

turns of participation,

Remind students that the next step is the presentation

of their project. Tell students that in Step 4 they are going
to write the final draft of the conversation. Remind them to
include the recommendations they were given. Tell them
to read what they wrote and rehearse the conversation in
order to be ready to present it.

Hands on!

Looking ahead

Step 4

Ask students to think about what they did and learned while
working on the previous step. Read each statement oloud and
have students listen to them.

For this seif-evaluation give students some minutes to read
and reflect on their answers. Emphasize the importance of
evaluation. Ask students to reflect on their learning and
read the statements. Make clear the sentences show the
outcomes they need to achieve, and they are related as well to
their progress and performance. Invite students ta share their
results with the class.



Reader’s

Connection

(@] Activity 1 o :
© Lead students to the Reader’s Book and reread the text "A Very Reader’s

Special Birthday Party.” Pravide a piece of paper and ask
students to look for the answers to the questions. Read the

Connection S
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question aloud in advance and clarify any doubts. After a few S+ Wark in groups. &fter caarding Lve txt "B Very Syl Birthday Porty i vour fenders
. . ) Ezok {paans 74175, take trns te discuss the g below Findnf: ot bent £
minutes, have students put the paper on the wall to display SRR yOUr ansars.
the answers. Then, ask students to move around the room Wi e et et
comparing their answers. N P
TR n s i, B e e e v et et
Apswers may vary: e ew B g ke o
a} Roger's Friends organizing a surprise party for nim. e et o g ot i 1o

b} Patrick, Emma Xim and Martin.  ¢] Hi! How are you?
di See you great! &} ‘mini 1 Sorry but my French ciass
ifrom4te 5 g «ind and polite h} yes, don't worry Mr
Wiison, ' tell my dad. '} they organized a porty for their
friend Rogar.

Wrutw iaselane o s gy ase s et b rguent?
el e s er abt o oF g/

D0 F ke ed TSy D T gen a0 L e ) ey LseY

COWE S TR Thoroy GBee gt e e TIE el glaetal o W7

¥ Work in gioups. Chouse o canvirsatior from the wit A very Specal Buthaay Party’
Craate o similor conversat’on to the one you cnose. Follaw thate steps:

ey
OV a3t S0 PD M e W prrrpose o ineabarg WouE o pwens P T
Woeouan { vl We, e ot na s
Prepare before, while and after reading activities. Guide students e e e e s e
to make inferences about the texts and check them after they e e et . 1 v

finish reading. Ask questions about the text while they are
reading it; this will help them to get a better understanding of

et Pl ot U s L ane o o it TR Ty

what they read. After they have read a text, ask them to share ”‘ . mn o'd . m - N
what they think about it, and what they have learned from it. B R e R T e T e
e O g ety

Remind students that infer is simitar to conlude.
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¢ Activity 2

Tell students to get into groups of three or four students.
Ask them to read the questions, discuss, and create a brief
conversation similar to the ones on the text. Give students a
couple of minutes to prepare their conversations and after
rehearsing, if possible, invite volunteers to present in front of
the whole class.
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Possible answers:

Sarah: Sounds great. When s it?

Jane: Sunday the 3rd or tpm.

Sarah: Awesome. What can . bring?

Jang: There's no need to bring anyth:ng. We'll have
soft drinks.

Sarah; Sure: Thanks! See you there!
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Evaluation

TOWStk i graan Weile o CQRERILGnON te Lrganiza f v es iy

Work .r grauns Check that you includad in your conversoton expiessions [z cpss oed
clase the corwersalion, to ciganize o neeling ke accent und rejert regquasts, and to talk
shicut the time and place of four meeting,

T WLk your groups rebesse yaur comeensaton ard preseat i fo the rest of the class

i Activity 1

Mix up groups and invite students ta create a brand new
conversation. Write on the board prompts like: birthday party,
project meeting, celebration, and school year's closure. Ask
them to choose one and tell them to open and close the
conversation properly, express acceptance or rejection of the
requests, focus on body language, and to be polite.

Possibiz answers: Linda: Hello?

Ryan, Hi Linga, it's Ryon. How's it going?

Linda: Pretty good, thanks, How about you?

Ryan: i'm fine. Sure giad it's Friday, Hey, is Peter there?

Linda: Yeah hold o, ['il get him. Petar! Ryan's on the phene.

Peter: Hey Ryan, what's up?

Ryai: Not much. Are you going to Bob's party?

Peter: Sure.

Ryan: Sweet! We'll pick you up at 6 tomorrow morning,
is that OK?

Peter: Yeah, that's fine. The yeliow house, number 30.

Ryamn; Ok, { krow how to get thore,

Peter: Ail right ~-see you tomorrow, then,

Ryan: Take care.

Peter: Bye.

Evaluation

Activity 2

Let students exchange their conversations with another group,
promote peer editing, and after a few minutes ask groups

to collect their conversations and compare and discuss the
comments and observations made by the other groups.

Answers: Previous answer,

Activity 3

Ask students to practice the conversations and present in front
of the class. Remind them to use appropriate expressions and
words according to the context. Tell students to focus on non-
verbal language. Monitor students to help as necessary.

Answers: Previous answer,

If possible, ask all groups to present their conversations,
but if you have too many students, collect their written
work and provide written feedback to each one. Try to
have different volunteers doing different activities, It is very
important to make all children participate in the activities.




Collection

of evidence template

Use the following template to create a mind map and add all the expressions {earned during Unit 1 for organizing a meeting.
Use colors and images as necessary. Compare your mind map with a partner. If possible, move around the classroom comparing
your mind map with the rest of the class.

Complete the following conversation with the most appropriate expression, then practice in pairs.
A: This is Ray. May | speak with Lee? Organizing a Meeting

B: Yes, this is Lee speaking. Accepting

A: Lee. How are you today?

B: Oh, things are going . What's up?

A: | was wondering if you could me tomorrow for lunch. Rejecting

B: . Where did you have in mind?

A: | was thinking of Joe's in the village.

B: | love that place. Sure,
Other words and expressions
A: Fine then, I'll meet you around twelve,

B: Il see you there. Lock forward to it.




Evaluation

instrument

Observation checklist.

Use this observation checklist to assess students, provide written feedback to praise their performance, and identify the possible

learning opportunities for further practice.

Classroom Observation Checklist

Student:

Date:

Respond to each statement using the following scale:
1=Need more proctice  2=Good job 3 = Accomplished very well
A) My student knows how to organize a meeting.
B) My student learned how to be polite during o conversation.
C) My student knows the differences between o face-to-face and a phone conversation.
D} My student can identify what tone, voiume, and rhythm are.
E) My student can produce conversations.
F) My student knows how to organize turns of participation.

G) My student knows how to accept or reject an invitation.




Learning Environment:
Family and Community

Social practice of the language:
Tell interesting. short stories.

After finishing this unit, the student will be able to!
« Explore fun personal anecdotes.

+ Analyze different ways to tell a brief anecdote.

» Express a personal anecdote.

Final product: Recording an anecdote

Achievements
« Trigger students' story production.
+ |dentify the elements of an anecdote.

Write on the board the word anecdote, elicit from students
what they think it is. An anecdote is usually a short narrative
of an interesting, amusing, or biographical incident. If possible,
narrate a funny story to students. Then, invite a volunteer to
share an anecdote in their words without any corrections or
interruption. If they had any difficulty telling their story, explain
that during the lesson they will learn how to naorrate it.

Explain that anecdotes include scene setting and characters
which can be primary or secondary. Regarding the structure,
it is divided in g beginning, a middle or development and an
end. After that, set a musical chairs game. Organize a row of
chairs in the center of the room, play music so students can
daonce around the chairs. When the music stops, each students
has to take a chair, the student left standing has to describe
one of the elements of the anecdote, for this, write the

words on paper strips and have them in a bag. Students
choose one and describe it or give examples. If the student
had doubts, suggest the class to support them and heip
describing the element chosen.
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’ , ey (J2 BPAT show students the picture and
@ let them work in pairs or small groups.
Invite them to describe the picture and
write on the board words like: adventure,
go hiking, mountains, compass, lantern, penknife so students
car extend their vocabulary. Ask more specific questions
like: Have you ever spent a night in the woods? Would you like

to ga camping? Elicit students' and provide some help.

Far this unit students will read the text "Our anecdotes” pages
21-31 of their Reader’s Book. In this text, Julia shares different,
fun, and interesting anecdotes told by her friends,
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the following examples on the board: Yes, it can be amusing
P | because...
No, it is not amusing because...

Work 1n pais. Look of the pictures ond say what you think mout traveling ord traval
biogs Da you th'nk that whoring your sxpsriances during o tip i mmusing? ‘Why®

Possibie Answers: Visit famous ploces, travel arourd the
world, write a b'og, have holidays, go tv the beach etc.

Activity 2

Tell student that they will hear Sally's anecdote, suggest
following the reading as they listen, Invite them to underline )
the part of the text they find more interesting. At the end, w
invite a volunteer to share their highlighted parts and to

Listsn fo ard retd S6¢y’s onecaots. expk)in Why they chose it.

My travel onccdetes
iy Trape b bae

Answers will vary.
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Focus students' attention on the note. Then, share o
travelling experience to encourage students to share
theirs, Give students a couple of minutes to express thelr
experiences and what they learned from them. Use facial
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expressions,
Activity 3
Work n paurs Anolyze the way Selly told her frst ohecdate. What wiards and sxpressians Set pair work. Invite students to reread Sally's anecdote,
e e e oy ot while doing this, ask students to identify the words that make
anecddta? Wian you fieisn thora yaut ides with onather ol the story attractive, and tell them that using adjectives can
' describe it more vividly. Encourage students to reflect when
L , . answering the questions and a couple of minutes later ask the
group to share their answers,
Achievements
» Predict general idea of a text. Possible answers: These fascinating ond funny anecdotes
« Activate schemata. inspired me..., My favorite travel biogger..., it was the bast
+ |dentify an anecdote and define it. day ever. An anecdote neads to hova descriptive slements

to catch readers' attention. You can tell and anecdote as a

r \ simpie story.
Get connected!

Ask students about their last trip: What did you see? Which
places did you find more interesting? Whe did you go with?
Do you think you can learn new and interesting things when
traveling? Why or why not? Go over the discussion with

the students, checking their ideas, and help them with
vocabulary or questions. Inform students about how they
can also share anecdotes about activities they do or
experience avery day.

i

A think-pair-share is a collaborative learning strategy where
students work together to solve a problem or answer about an
assigned reading. Motive your students to share and produce.
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Glossary
Remind students to go to Glossary to find the meaning
. of the highlighted words in the transcription. You might

_

encourage them to guess meanings by using the context
around the unknown words. Teil students that a good
way to learn and remember new vocabulary is to use the
last pages of their notebooks and make a vocabulary

Activity 1

Draw students, attention to the three pictures and brainstorm,
write the ideas on the board. Invite students to add some more journal there. They can use that section to write new
words to the brainstorm. Explain that a travelling blogger is words they encounter and their definitions as well as a
someone who travels around the world collecting material synonym.

for writing about their travel experiences. If possible, provide A ——
examples of some famous blogs. Ask a volunteer to read

the guestion aloud and promote a group discussion. Write

. e smaves—essene. v
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i Lesson 1.
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Achievements
+ Analyze the structure of an anecdote: beginning, middle
and end.
- Identify adjectives. 7 Ancnecdots clways has a selling or context and thres ports. o baginng, @ middle ond
. N an snd, Read the following anecdote, write your 1daas on the lines. ond tatk with your
+ Look up the meaning Of new Words. poidivey 1bout how yuw «Jantifed ecth part
3 - Soen 2 W sere holfway op e staes oran oLt
' ) rﬁhmaﬁ ang it zzy gigt ey arsther inpped
. ' ) ! o o ' vtk bes hig e el G Jartaly
Activity 4 . 7 PHTTEINGT LDl T el you somss ury R & e YL shouia e sean
anecdites oo a9 month s fortet s 2y =
As a group use a choral reading technigue to read the ';:m’,'v‘;;;““ REBEOTENS e ot Hoxd wch in 6 rstaun cated
) e, 5 Tt s vorg o, i osicuran <
anecdote, tell students to follow the reading as you read aloud, . o obsessad seh anyinng s 1o g Guthydede i Burla where w? i he
. ; archiecture ond pyronios. yume B i
when you StOF‘- they need to continue reddlng QIOUd, teacher ! of \!hli"m Tetinuccan had fo offer 05 sunr os we H';‘i‘ U’feég‘ﬁ:-‘"i ;’EH‘ cnie};c(mw{eslcnl
" i ) . ot e s My brother st sarme hol sguce on b
starts reading the sentence and students it. After this, set pair I
. . . o s ke Wl
work and suggest using four different colors to underline the I
setting, beginning, middle, and end of the anecdote. Monitor
and check answers as they progress. Remind students to
complete the answers on their activity book. e e
. Legrnog g
. x . A 1 B ' ;." Worlk in poin Pretend you ore Sally and retell your partaer Saolly's trip to Mexico as if it
Aﬂswers. settlng‘ a. PVTQm!dS 0f Teotlhuclcun n MEXICO' . ware your anacdote Try 10 use the correcl pronunciation ana intonation.
b‘ Baglnmng: mv bfothEF Gnd l VFSltEd the pyrumlds °f ¥ An odactive is @ word that can help you dascrize on oction or situoton i an onecdote,
Teotihuacan. c. Middle: Race my brother up in the pvrumids Loak for s adject ves m Soily = anecdote and write tnam on the lines Next, use them ta
tell o short cnecdote to a porther.

d. Ending: We had lunch in a restaurant and my brother
confused ketchup and hot sauce.

2 Activity 5 - ;
Set pair work and tell students to narrate Sally’s anecdote,
Activity 2, and 4, as If they were her. Suggest making some
notes to help them remember the sequence or key words.
Manitor through the activity and help students with tenses if
necessary.

Focdem s Tip

Possible answers: Hif My name is Sally and | have always
liked traveiling, my grandfather inspired me, | found written e , .
anecdotes my grandfather kept in the attic and | was ' ' B -
fascinated, so | decided to start o traveling blog and { met my
favorite blogger Mike Ruiz. it was o great day!

students: What do you see? What is the
people doing? Do you think this could be an
Write adjective on the board and explain that it is a word interesting anecdote to teli?

used to describe a noun, point to the door and ask: how Why or why not? Encourage them to discuss the questions
can you describe the door? Blue! Repeat the procedure with {in pairs.

several classroom ohjects. After that, invite students to work

individually and to underline six adjectives used by Sally L S

encourage them to write them on the lines. Finally, suggest CRaiab L

using those adjectives to narrate a short anecdote to another '
classmate.

E U2 BPA2 Show the picture aond ask

Activity 6

If possible, invite students to investigate some kinds of
anecdotes and their characteristics. Then, encourage
them to select one and write a draft based on the main
characteristics it containg and the tone they want to
highlight. Pair students up and let them tell their
anecdote.

Answers: 0. old b, fascinating <. funny d. favorite & big
f. best {good}

Go to poge 125. Guide students through Language
adjectives and expiain that those are Connection
words to describe a noun and that there
are several types: opinion, size, age, color,
material, purpose, and shape. Bring an
item into the room to be described, elicit
some adjectives from the students.
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Product 2 Recording an anecdote

Step1

Explain students that the final product for this unit is to record
an anecdote. They will have to write a short personal anecdote
and record it. Help them decide what materials they are

going to use to write and keep a record, suggest writing it on
their notebooks, piece of paper or computer. Define time and
date to record their anecdotes. Give them a selection of the
type of anecdotes to record so they can choose one. In case
students do not have electronic devices, encourage them ta
write a draft and practice their anecdote aloud, paying special
attention on pronunciation and intonation.

%

Divide the class in small groups. Ask some volunteers to read
Hands on questions aloud. Give groups a couple of minutes to
brainstorm their answers and write them on a piece of paper.
Monitor and provide some help, write prompts on the board if
you natice students are struggling to answer the questions.

?lanr\iv\g

Hands on!

 Lesson 1
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Tell students that in step 2 they have to write a list of
adjectives, connectors, and expressions to use in their
anecdotes and write their anecdote's eutiine. If possible,

Looking ahead

provide students with a bond paper and color markers to keep
record of the word lists and to exhibit as a linguistic approach.

Have students look at the statements and check them
individually to think about their learning achievements,
progress, and performance during lesson one. Ask students
to work in pairs and suggest comparing answers. Invite
thern to make a list of things they can improve in Lesson 2,

Peer assessment is an educational activity in which students
judge the performance of their peers and it can take different
forms depending on the characteristics of its implementation,
the learners, and the learning context. It is an exceilent
option to get students to understand each other's learning
experiences in the classroom. Try to use peer assessment as
possible during classes.




§Lesson 2

Achievements

* Predict general idea of an audio.

» Activate schemata.

+ Identify and use connectors while telling an anecdote

A Activity 1
Ask students to look at the picture and tell what they can
.. seein the picture. Ask students these questicns: Do you know
w what city is? What do you think the building that looks like

" a sailboat is? Ask them what they think the anecdote will be
about. Give students some minutes to answer the questions
and promote sharing answers in pairs. Play the audio and ask
students to confirm or correct their answers.

Possible answers: 0. A trip to Sydney. ©. Her iast vacation
trip. ¢ Her pians to visit Austraiia.

b Activity 2

lnvite volunteers to heip you reading the prompts in the boxes,
tell students that those will be used to retell Sally's anecdote.
ﬁ Play Trock #4 and ask students to write notes.

Answers: 1. She wos streaming live from Australia. 2. When
she was riding the ferty to the zoo, she rode on a cable cor.
3. At the zoo sn« saw gorillas, zebras giraffes, kangaroaos,
koalas, wombats and Tasmanio devils. 4, While she was
surfing, she sow many peopie. 5. She stayed at the beach

only two hours because she got sunburned, 6. When she wos

ready to poy for her lunch she reaiized she had forgotten her
credit card.

) Activity 3 .

W% Before working on the activity, write the following sentences
on the board: Jack feefs sad because he lost his wallet. Mom is
working and Dad is watching TV. | want to visit other countties such
s France and Germany. [ want to buy new clothes, but | donr't have
enough maney. Tom can have a sandwich or a burger for lunch.
Underline the connectors and explain that because is used

for a reason, and to add ideas, such as to give examples, but
to contrast or when you have two options. If possible, write
some prompts on the board to encourage students to make
sentences using connectors. Suggest students telling each
other Sally’s anecdote using connectors.

Poszible answers: Sally stayed on the beach only one hour
becauws: she got sunburnt, She had fish and chips for lunch.
She saw animais such s wombats, zebras, and giraffes.

Go to page 126. Invite some volunteers

to help you reading the explanation of
connectors and set teams, provide color
sheets and divide the connectors in order
to have different fists to be displayed
inside the room. Explain uses and
meanings.

Language
Cennection

Vizithee Avetroilin

Loak ot the piclure. Write three ideas that you think
Saly's asmcdote wili e obout Talk to your portnar
apout why you wrote thase deas Then bsten gia
check 13 see if you were right,

Listen again Tafk with a cartner about Salty's
Austrahiar: anecdoie using the prompts in the boses

T Bhe was svoam cg e frger

We wte s i T rere b b e

Heble e vt by
Ohestiyed o Tne panut o s ran houer Bl e
o Wi shie e g |y ey Tan e e

Work in palrs Talk abuut Sarly s onecdote using the words 10 the boses Lok ot
the wxomple

2r1 4t el
= such as the
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When displaying a poster you increase the possibilities of
memorization of the content, the information goes from
short term memory to long term memory, so every time your
produce a poster make sure they can display it inside the
room.
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Activity 5 Portfolio
{2 ] Ask students to think about their last CO?D_SLCF‘O”

H

vacation, write an anecdote using
the wards reviewed in Activity 4 and
keep record of it. If possible, let some
volunteers read their anecdotes to

Tha words i the Hel Jre gsed (0 express surpnise while taliing
an nnerdate. Work o pairs Use the words 15 eteil some of
Sty s o dute tiem her tnp o Austrel's. Fallow the esampla:

the class.
N Passible onswers: 4 croten | went to Veroouz, |
o b wars speachiess dus to the beaudiful view ot the port,

have unch, fwas @

ught by

i 2
Whrta telling an onscdote atenation, speed powce, end volume cirrevedd D [ iovs of
are very impcitont to kewp your oo ance nterested. Jooy

lancuoge s alse 60 Mpertant port. Work [n palrs Read the

anacdotes tcl ow ny the instruct ons on the 1-ght.

tetonotion: <o Lot el e o

Valumee: 1h. cowl o

Spoed: I
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Encourage students to read the note and investigate some
facts regarding anecdotes. Then, invite them to tell their
story in front of o group.

Activity 6

Share with students an anecdote, emphasize your intonation,
speed, pause and volume according to your narration, and
use body language to complement it. Make sure students are
interested in it. After, ask students if they noticed any special
features in your anecdote and write on the board the words:
e ey et ke intonation, speed, pause, and volume. Explain that these

Z words keep the oudience attracted to the anecdote and make
the narration more interesting as well as vivid. Let students
read the definitions of intonation, volume, speed and pause.
Rlustrate each one orally.

Achievements

+ Use words and expressions to communicate surprise and
expectation.

+ Analyze the acoustic characteristics to tell fun anecdotes.
{Intonation, speed, pauses, and volume}

Project this web poge: https:/www. Gigital
australia.com/en Have students compare  -oniegtion
the places Sally visited and the ones she
did not. Invite students share their ideas.
Ask them: Which place would you like to
visit?

) Activity 4
Explain the words used for surprise and clarify their meanings.
Suggest students to work in pairs. Ask students to use
the sentences prompts and the words and expressions to
communicate what Sally felt during her trip. When they finish,
ask them to read their sentences aloud. If possible, provide
paper strips for their sentences to exchange with the other
pairs.

U2 BPA2 On o piece of paper, ask

students to write three sentences to

describe what is happening in the
picture. Ask them to explain their reasons why they think

Possible answers: Safly was speechless by the awesome day this picture can make for an interesting anecdote.

she had. When Sobly got sunburned suddenly she had to e

leave berguse she was hungry...
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Product 2 Recording an anecdote )
Step 2 5TEa

erayinting a0 arortsli Ly o

Have students check the steps they have followed up until
this point and make sure they are following all the procedures
needed to complete the second stage of their final product.

?lanning &9

Help students decide on the aspects in the planning section.
How many words are they going to use to write and record the
anecdote? Establish a word range to use, sometirmes students
feel stressed due to a high number of werds they have to write.
Suggest them to write a personal anecdote or if they want
they can write about scmeone else's. Write onematopoeias

on the board and explain that are used for a more meaningful
description like: The buzzing bee flew away. Point to the word _
buzzing as an ocnomatopoeia. Produce the sound of a bee.
Recommend students te use sounds and onomatopoeias to

make an anecdote more appealing or entertaining.

Hands on! %

Once students have decided how they are going to write and
record their anecdote, give them some minutes to write the list
of adjectives, connectors, and expressions they are going to
use in their anecdote. i possible, provide different color sheets
to categorize the words, display on the room walls and let
students move around the classroom complementing the lists
in order to have o peer assessment and more complete lists.

Looking ahead eﬁg

Explain to students that in step 3 they are going to write

the rough draft of their anecdote. Remind them the parts of
anecdote: setting, beginning, middle, and end. Write them on
the board and ask some volunteers to define them with their

own words.

Lesson 2 Self-Evalup R
Have students look at the statements and check them
individually in order to reflect on their learning achievements,
progress and performence. Divide the class in pairs and
have them compare their answers. Monitor the activity and
ask students to give solutions to seme of the problems their
classmates presented during the unit.

Ask students to write in a single sentence what they enjoyed
learning the most in Lesson 2 and in another sentence what
they liked the least. Ask them to share their reason why with
the class. You may use os part of your reflective teaching
process.




¥y Trip to Londen

- Listen ta ond read onather of Sally s anecdotes. Chaosa the titl that best fits 4.
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Achievements
« Read and comprehend information from an anecdote.

Activity 1
B Ask students to read Sally's anecdote as they listen to the
_audic. When they finish, ask them the following guestions:
! Where did Sally go? Wha did she visit? What did she do there?
b What did she find? What happened during her trip? Give students
a couple of minutes to answer the questions as a group. Ask
the ¢lass to choose the best title that suits the anecdote. Elicit
more examples of titles from the students.

Answers: A. Sally’s Junk Treasure

This kind of activity is a perfect opportunity for students to
reinforce their reading comprehension skills. If possible, write
some comprehension questions on the board for the students
to answer.

&) Activity 2
¥ Ask a volunteer to read the questions aloud. Set pair work and
ask students to reread the text and to answers the questions.

iLesson 3
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Answers: o. the street of Piccadilly Circus. b, Barry c. She
found o ring  d. !t was a toy ring.

Activity 3

Write the following words on the board: First, Next, Then and
Finally, Explain the uses of the sequences to clarify doubts. If
possible, write mingled recipe steps on the board, ask students
to organize thern using the sequences. After that, set pair
work and ask students to use the sequences to narrate Sally's
anecdote.

Possible answers: First, Sally went to London. Then, she was
walking when she found a ring. Next, she met Barry and told
him about her ring. Finally, Barry to!d her it was a toy ring.

1o -4:

To make the activity more interesting, give students a minute
or two to write their sentences on their notebooks in the
correct order. If they don't finish on time, they have to include
two more sentences about Sally's Australian anecdote. If
possible, use a chronometer students can see.
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Achievements

+ Determine the elements of an anecdote.

+ Choose an anecdote to share.

+ Use adjectives and connectors to enrich the anecdote.

+ Use sound, body and facial gestures (expressions) to tell an
anecdote.

i Activity 4

5% Explain that onomatopaoeia is the process of creating a word
that phanetically imitates, resembles, or suggests the sound
that it describes. Common onamatopoeias include animal

noises such as “oink”, "meow”, "roar” and “chirg”. Tell students

to listen to Sally's anecdote once again. Write the chart on the

board and ask volunteers to write their answers so the class
can check. Ask students to add two more.

Answers: clinic Coin hitting the sidewalk, beep, beep, cars
honking, ring, ring, phone ringing.

Possible answers: Buzz - Bee buzzing, Meow! Cat producing
sounds.

Activity 5

Suggest students to make a list of sounds
and expressions to use in their personal
anecdote. They may use the ones from
Sally's anecdote, but promote the
addition of new ones to extent her repertoire. Ask students
te write them on pieces of paper to be displayed oround
the classroom.

Fartfoiio
Connection

Activity 6

Invite students to work in pairs and encourage them to

tell Sally's anecdote. Ask them to pay special attention to
intonation, speed, pausing, and volume to make clear their
ideas.

Digital

Encourage students to research on
Connection

Piccadilly Circus and explain: What did
they fike the most from this place? Elicit
answers from students and discuss os

a group. Explain that Piccadifly Circus
is a road junction and public space of
London's West End in the City of Westminster. It was built
in 1819 to connect Regent Street with Piccadilly.

Explain students that arecdotes hove several elements:
Narrator: the person that reads the: Time: when the
narration is occurring; Place: the location where it
happened; Main character: the principel acter; and
Secondary characters: the rest of the actors.

- Suunds ore what make on onecdate ficher ond funnist to hes: You should olways use
then when {eling cne Saily uses some words ta reoresent sounds rsten to her anecdote
auniR, ran you dent [y thein? We te them i tha chort ond eeplom what they represent

SO A LI SRS LT g et e a B T, masent

= Work in palrs. Toke turns to read Saliy's anecdote Use the correct intenation igrkid,
pausing. acd volume Don't forget to use body lanyuage 10 express your feslmgs.

Work in grewps, Go back ta Soliy's
anecdoty In Achyvity 1. Look ot

the words in yreen. &nulyze them
ord discuss wilh your clgssmaine:
What is the place and time of the
onacdote? Wha is the narretar?
Who Is the mian choracter? Wne .
otk the setondary characters? e
When you $rush, fil In the mento

mop wth your intormaticon.

feR

Activity 7
Y Y

Ask students to reread Sally's anecdote, encourage them

to identify the place, time, narrator, main character, and
secondary character on the text and to complete the chart
with the information. Draw the chart on the board and ask for
some volunteers to help you with the answers.

Answers;

Narrator: Sally;

Main Character: Sally;

Place: Piccaditly Circus, London;
Time: yesterday;

Secondary character: Barry.

U2 BPA2 Have students work in small
groups. Ask them to talk about the
action happening in the picture. (The
boy is texting.) After that, ask them the
i following questions: Can you tell a whole anecdote from just
i one picture? Why or why not?




Hecording an anectols
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Product 2
Step 3

Have students check the steps they have followed so far and
make sure they are following all the procedures needed to
complete the third stage of their final product.

Planning 8&‘9

Now it's time for students to make their product. Help them
decide when and where they are going to record it. What
equipment. they are going to use (smartphone, tablet o
recorder] Encourage students to define who the narrator: the
characters: main and secondary; and the setting. If students
find some difficulties to present their work by using electronic
devices, then, invite them to rehearse the anecdote as many
times as possible and when they feel ready, ask them to
present it in front of the group.

Hands onl 8&?

Encourage students to use the previous lists made: adjectives,
connectors, and expressions to write their anecdote. Let
students work in pairs or groups (depending on how they
chose to work] and give them a couple of sheets of paper

iLesson 3

to write the rough draft of their anecdote. When they finish
writing, ask them to exchange their anecdote with another
pair or group. Remind them to proofread their classmates
work and give positive comments. Recommend students

to read their anecdotes out loud to check pronunciation,
intonation, sound effects, speed, volume, body language and
facial expressions.

Locking ahead E@

Ask students to write on a piece of paper how they feel about
moaving on to Step 4 and what expectations they have with
their finished products. Remind them to have their anecdotes
proofread and ready to be recorded with their electronic
device.

Step 4
Make sure students check the steps they have followed up until
step four.

Hands on! %

Make sure to give students enough time in class s students
can work on the final product. Follow these steps: 1. Give
students a couple of minutes to check that they do not have
anything else to add to their written anecdote. 2. When
students finish checking their anecdote, ask them to look for
a space either inside or outside the classroom to record their
anecdote, 3. Make sure students brought the cbjects they are
geing to use to make their scund effect. 4. Provide students
about 10 or 20 minutes to record their anecdotes. 5. Organize
students to present their anecdotes to the whole class.

! End of uni_f S‘eif-—Eyal‘vla"rl“ibﬁ

For this self-evaluation give students some minutes to read
and reflect on their answers. Have students go to page 17 and
invite them to tell you how they feel about the experience of
recording their anecdotes. After, clear a space in the middie to
sit in circle to share their experiences.




: Activity 1

A Organize students in four groups. Assign each group a text
from the reading. Each group should read 1t again and give a
summary about what the text is about. When they finish, ask
each group to write the main idea of each story in the space
provided. Give students a coupie of minutes to answer the
activity. Elicit some answers from students. If possible, write
them on the board.

Answers: a. “Interschool Soccer Tournament™: A rookie soccer
team that wants to participate in a soccer tournament.

b. "My First Pet™: A gitl who wasn't interested in pets but o
cute puppy helped her change her mind.  ¢. "New School,
New Friends™; A girj moves to a new city and is afraid of
change. d. "The Day My Sister Came into My life”: A child
who was used to being an only child and didn't want to have
o baby sibling.

| Activity 2

Tell students to set groups, choose an anecdote and draw a
chart on the board, tell students to find the elements of the
anecdote they chose and to draw a chart as well en a bond
paper. Remind them to include narrator, time, place, main
characters and secondary characters. Monitor as students
work to help with questions or doubts.

Answers wil vary,

(S Activity 3
R4 Give students a couple of minutes to discuss their answers.
Ask them to present their answers to the class or you may ask
them to prepare a small presentation to do so.

Possible answers: a. y dod is always telling us onecdotes.

b. " love to share my axperiences with my family because we
have a great time together.  c. Sharing your sxercises let
others know how you think and how you feel,

Reader’s

Connection

Reader’s

Connection

= 1. Workin groups After reading the best “Cur Ahecdotes” in your Reoder’s Book
Iptiges 1-31;, take turns to Give a brisf synapsis of each ene Find out sums enforrmat-on
In the taxt to support your GrEwers.

o Wagt s the nneeo e ntersihod! S€.ce Taurmnpment ono_t?

rOWEHaT o Hee e G "My Foest Fet npeat?

Wrint . Hhe owreceiste SNiew 3 hood, Now Friciae obout?

o W, b et de e e Ly My Sister Cone o My LE abtuly

1
~

. Work 'n groups. Choose an anecdota from the test “Chur Anscdates” in your Remaer's Book,
pages 21-31. And discuss the foltowing:

Wean e nanabs?
Wnat & the lere peed pie e 0F te ie_ Jdub &
LA BT IR RTITTRNLY SR TR
Mmoo ore the secondary Tharm s
:\J‘] 3. Work in grouas. Take turns to onswer the following quastions:
bR e snteome i paur B Jy Tt aladys tel o Gt duter ? When a0t

s o pea bl e g e gl atwu o6 da v o B b By Tae ly g bod” W, ?

Do Uenk giezdotes howe an miporiont 1 el 1 0 pees s fe? iy




Evaluation

Yiurw in groups Cheose = ploce, tme, nonator, moin charactar, ord se-ondary @ rococtecs
to wiide o anecdote.

- Werkr groups, Vaite o short anecdote using the alerm pnts you wrote 11 Activity 1

% With your teams rehiearse your anecgote and sresent ¢, Pemember 10 us the aparaptiote
witenalon speed, pause, and yorume Make sure you include sounds to moke it more
GO,

Activity 1

Tell students to work in groups and to share information about
an anecdote. Each student wili tell the group an anecdote,
after that, they will have to choose the best one or the funniest
to complete the place, time, narrator, main and secondary
characters. Encourage students to narrate using body
language, facial expressions, and onomatopoeias if possibie.
As well as intonation, speed, volume, and pause to catch other
attention.

Possible answars: Place: Cancun, Time: tast vacation.
Narrator: myseif, the boy, the girl, etc. Main characters: my
family ond |. Secondery characters: my uncle and aunt,

i Activity 2

After producing orally their anecdote, now, invite students to
write that anecdote, using the appropriate tense, connectors,
adjectives, and punctuation. Monitor students os they work to
help them with vocabulary, accuracy or any struggling student
who does not feel confident to write. Ask some students

to stand up in front of the class and read out loud their
anecdote. Give students a couple of minutes to answer the
activity. Check their answers and provide a written feedback,
iIf possible.

Poseible answer: Last vacaotion, | was in o broautifui brach
with my fomily when, by surpnse, my favorite ncis ano

aunt arrived to join us in our trip, The seg was buzzing ke

a bee becouss there were huge vovas which made us have
great fun. We decided to have lunch in o very intersst'ng
restaurant, Suddenly, o person cama out of the restroom
running, the door banged so ioud thot everybody in the olace
was in shock. it was my uncle who forgot te bring his wallet to
pay for the meal, we couidn't stop iaughing.

Activity 3

Explain to students that they have to choose the best
anecdote, just one by group, let therm choose who the narrator
will be. Write the prompts: Intonation, speed, pause, and
volume to remind students to pay close attention to those
elements while presenting. Encourage them to use expressions
and words according to appropriate usage. Tell students to
focus on non-verbal language. Give time to rehearse the
presentations. Ask students to present it in front of the class.




Collection

of evidence template

Work with a classmate. Look at the pictures. What dc you see in each one? Use Wh-question words to ask your classmate about
the situations portrayed. Then try to tell a short anecdote about each situation,

H
1
H




Evaluation

instrument

Use the following rubric to assess your and your classmates’ performance throughout the unit. Put a check on the face expression

depending an your performance in class.

| am invelved and enthusiast in class.

| work without having questions, discussing ideas, offering constructive criticism,
and summarizing discoveries.

| was proactive in cooperative groups.

I speak and understand English most of the time in class.

I am respectful to classmates and mindful of others "needs.




Learning environment:
Fum:ly and cqmmunity

Social prnctiee of the kmguage-

Exchanges information fo get ts a p!c:ce w:thin q cpmmﬂmty..- o

After fimshmg this unit the student witi he uhie ta. o
.+ Explore directions. = R
+ Undérstand directions to get tog pfcce
+ Give directions to get to o place

+ Write directaons to get ta o pim:a

Final product: chk gmde smth mstruct:nns o ggt taa gi@ce. o :

Achievements

+ Talk about directions.

+ Activate schemata.

+ |dentify when to give directions.

Tell students you want to go to the nearest supermarket from
school, ask them if they could give you directions, if possible
draw a map on the board and use your finger to motivate
students to produce, as the theme is brand new for them, you
may need to write some prompts on the board to help them. If
students make mistakes, let them know that during the lesson
they will be able to manage it.

Write on the board the questions: When do you haue to follow
directions? When do you give directions? Bring o soft ball into
the class and throw it while listening music, like in the “hot
potato” game, encourage students to be gentle and respectful
while ptaying, after some seconds stop the music and elicit
and answer fram the student with the ball, if you notice a
struggling student, invite other students to help that student.
Repeat with the second question.

it 3 _

+ Wheds do you have to foliow directions?
i+ When do yau rive direction:?

Toepal prandfon of the onguuy

At Snighireg o uass, pom witl be obhe fo

U3 BPA1 Have students look at the
picture. Elicit information about it, make
questions like: Where can you find a map
like this in your community? Help struggling students writing

some words ¢n the board as they brainstorm.

For this unit students will read the text "Visiting Mexico City"
pages 35-45 of their Reader’s Book. In this text, Robbie visits
different places in Mexico and shares his experiences.




- - Work i pairs. Look ot the picture ana say whut you think the people cre daing Whers are
) they? What males you think that?

.x Work in growps. Lister to the convarsotion again. Wano 1 giving directions? Wha js asking
for directions?

H CESUSE e Caa Ty

e enwd
St A L iah 1 o ke Bk e ey banid
| N Femia e ony ore ot peed (210 an ATM,

S b oetter Fuoy (o e i Yuwcas [ dterent nonke Lere.

Buty rmedtoloenl o,

“earst e loartl ot g s B b o e b IR NP Y

2qT b enue ‘v T OCGnLoe. The bus £omer
Tove 008 45 ong ol ofF ot Peoinean Ao enue Tle

My

nfreet fFinshos

THerm g an vty -iLE1s

Teou ame e Toae cire

,Jf?f Werk n poirs Go back to the conversaton |dentify ond clicle uxprassions about

ploces ond rnecns of transport. Than drscuan with arother pair of students: what places
are mantioned in the conversation” What means of trensport are mentioned n the
tonversation?

Achievements
« Expand repettoire of vocabulary and expressions.
+ Think about guestions to clarify the message.

Get connected!

Brainstorm vocabulary and expressions related to giving
directions. Then, ask students to work in pairs. Have
them take turns to ask for and give directions.

' Lesson 1 i
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Activity 2

Suggest students to follow the conversations as they listen
listen. Set groups of three and elicit some answers after
listening. Provide some minutes so students can practice the
conversations. At the end, invite volunteers to act out in front
of the class.

Answers: The young man is giving directions. The woman is
asking for directions,

Activity 3

Tell students to go back to the conversation, suggest using
two different colors to highlight the answers. Write places on
the board and ask students to brainstorm some words, repeat
with means of transport. Finally, provide some minutes to circle
the answers. Check orally as @ class. Students may not know
that ATM is Automated Teller machine, it is o machine that
withdraws cash money from a bank account when banks are
closed.

Possible answers: piaces: bank, mall, bookstore, bus station.
Means of transportation: bus,

Draw students’ attention to the highlighted words. The
meaning of these words is included in the Glossary of students'
Activity Book. Promote the use of these words as much as
possible and encourage students to practice them in different
writing tasks. Motivate students to create their own glossary
with unknown words,

r¢.‘-lossary

Focus students’ attention on the words in bold. You can
have students work in pairs. Ask them to open their '
book on the Glossary and in turns, ask the vocabulary

from the unit. This focuses on the meaning of the word.
Then, have students review pronunciation of each word.
Remember to first model the vocabulary so students
have a reference. Have students take turns pronouncing
the words in pairs. Finally, ask students to choose

the most difficuit words so they can look them up in
dictionaries and get to understand them better through

constant and different input.

Activity 1
} Point out to the picture, make some questions like: What can
ZETR) you see? Elicit some answers, then, invite a velunteer to read
(M cloud the questions on the activity book. Set pair work, make
sure you balance a struggling student with a ctassmate who
can be supportive. Suggest them to discuss the questions
and some minutes later, invite some volunteers to share their
answers with the whole class.

Possible Answers: The man is giving directions to the woman,
they seem to be in an oid European town, Andrea is wearing a
hat like if she were on vacations and may be lost.



§ Lesson 1 E

Achievements
« Differentiate who gives and who receives directions.
« Compare expressions that indicate places.
;?Q Wotk in groups. Take turns to discuss tha following questions, Give reasons for your
COSWars.
A s - ;,“5 o Wt tpes Tl weeman want b s
o et R - W duet 30 Aot 10 007
. . ' k Wiy 5 ahe Lsng 0 nop?
. . : P B h\ maps myefr ? Wi
ACtIVlty 4 K JJV?::):; h:: rr‘up!;r:te:g e
=4 Set 6 different teams, to each team give a strip with one of the e vathons!
questions from the activity, provide two or three minutes to get wry?
fﬁ?ﬁ the answer. Once they finish, mingle them to have 6 different
B students with six different questions so they can compareand .
exchange information. Encourcge peer work. To check, elicit [ Wotk in groups. Think obout other queztions obeut the conversation you 'istened to
R . In Activity 1. Take turns to osk these questians to your classmotes ond to ariway ther
some volunteers to share their answers with the class. questions. Follow the example:

Wrat bus does sie
o " b to tae

Answers; a. the woman wants te find a bank. b. She needs

to go to an ATM. c. She got lost . Yes, if you learn how to ' C .
read o map, it could be a very helpful tool. e. The mallis in

. . - = Work in pairs Go back to thi tian In Actisity 1. | tebook make & [1st of
front of the bus station. f. Yes, because if you need help or e e 1 giva rantomm. How o you know hote seprepsions are 1sed (5

give ciractions? What do you use those expressions for? Then write your [T aith thosw
wxgassions; for sxample:

help somebody, accurate communication is important.

Sotid gou el nen

e hnon T WS At s

ELTERINT Farismaif

Conr\ecﬁhg yov

Invite a volunteer to read the question. Give some minutes
for students to discuss in pairs their answers. Providing
prompts may help struggling students.

Activity 5

Write on the board Wh question words like: who, what, where,

etc. Remind students to use wh questions words to ask for

more information. Set groups and tell them that they will play L ..
a quiz, they will have to make three questions and ask them

to another team, that team will answer and score a maximum

oL
o8

of three points if answers are correct, then the team that Encourage students to create a places Bortiolio
answered will have to make their questions to another team and means of transportation glossary. Connection
and repeat until every team has participated. Ask them to add directions like: turn @
right, turn left, walk straight on, etc,, '
Possible answers: Where is the malt? in front of the bus which can be helpful for their final
station. What can you find on Chicago Avenue? A bookstore product
e Activity 6
S g pair work. Provide color sheets if possible. Invite students e E .' -
to reread the conversation between the Young man and the '
Woman. Point out to the expressions which can be used to Divide the class in groups. Have each group take turns
give directions, suggest creating a list. Invite them to use colors  discussing about how people ask for and give directions.
and figures like a sketch note with visuals. Monitor the activity, and help students as necessary. For
struggling students, suggest checking the conversation while
Passiblie answers: Walk straight ohead... Turn right on discussing.

Chicage Avenue... the bus stop is at the corner, etc.

People from all around the world like Culture
to visit other countries, they are calied Coetaon
tourists. Sometimes, they do not speak fﬁ"ﬁ

the language spoken in the piace they
visit; so they try to communicate using
different strategies as signs, facial
gestures or body language.




eTEn

Product 3 Quick guide with instructions
to get to a place
Step 1

'Planr\ing &?

Help students decide the following; what materials they need

to make their guide. Lead a discussion about the importance

of using recycled materials. Later, help them to get organized
in small groups. Ask students to think about how they can say
things in their guide so that it's clear.

Hands onl %

Invite students to work with their groups. Guide them to think
about the conversation they will create, what they want to
say, why they want to say it and to whom they are going to
say it. After that, ask them to analyze the conversation in

this Lesson, and choose words and expressions that can be
useful for creating their guide. Ask them to make a list in their
notebooks. Monitor the activity and help students as needed.

é Lesson1 l
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Loaking ahead %

Tell students that in Step 2 they will need to describe a route,
so that they need to have it clear in their heads. Ask students
to check vocabulary and expressions about asking for and
giving directions in the conversation in Unit 1, as well as the
cnes in their Reader’s Book. Tell students that they can also
check other examples of this kind of expressions online.

Have students look at the statements and check them
individually to think about their learning achievements,
progress and performance during Lessan one. If they think
they still need to study more about something, encourage
them to check the activities related to the point they need to
study. Divide the class in pairs and have them compare their
answers. Invite them to make a list of things they can improve
in Lesson 2.

Use Color-coding to assist students in distinguishing concepts
and ideas as this unit provides o good opportunity for students
to create their own glossary in order to expand their repertoire
of words and expressions. Motivate them to select key words
and expressions from the texts they will read through the unit,
Encourage them to use bright colors.



iLesson 2

L W N

Achievements :
+ Give directions. Extend vocabulory and expressions. G owel e )
« Classify expressions and abbreviations to indicate distance.

Wark i pmrs conh ot the picture ond dewcribl 4 Where do you think these peope aze”
¥fhat do you dio ahen you don L know how 1a yet 1o a pluze? Share your 1deas with othier

clossinates
.

Activity 1

= Tell students to look at the picture and ask what they can see
in the picture. lnvite them to imagine they got lost in a city
they don't know, ask: what would you do? Give students some
minutes to answer the questions and promote sharing answers
in pairs. Then elicit some possible answers to the instructions,
for exqmp|e_ downtown / | ask for directions. o Work In groLns. Listan to the canversaban. Wno is giving 4 tections? Who is asking how te

get to 0 place’ What claces ore mantioned in the Cohwsation? Y hot means of khanspart
are menlioned in the coaversntond

Y Activity 2
A2} Ask o volunteer to read the questions in the Activity book.
J— Tell students to follow the text as they listen. Play track 7. Ask
@ students to work in groups and write the possible answers for
the questions, then elicit some answers. Ask them: would you
ask for directions if you got lost? Who would be the appropriate
person to approach? Promote a group discussion. Monitor
students and help if necessary with vocabulary.

Answers: The policeman is giving directions. The woman

it asking how to get to the Natural History Museum. The
pioces mentioned are: Oxford Avenue, a subway station, the
museum. Means of transportation: subway and bus.

CO | 2 IﬂeC+i P‘\g YO v © O e R I o L e Bt e AL
Ask students to share their opinions about paying
attention when someone gives them directions, and
explain that paying attention can help you gettingto o
place without a map.

LG} Activity 3

B \Work in pairs. Take turns discussing the questions. Ask
students to work in pairs. Have them read and answer the
questions. Monitor students’ work and hefp them as necessary.
Invite some volunteers to share their ideas with the class. After
that, guide a group conversation about different ways in which
we indicate distance.

Possible answers: a. Could you tell me how : can get to..,
Go straight ahead... Take the green line... Take bus '46..
b, Yes, they were zasy. / They were a I'ttle bit difficult.
c.md. cm km

Acting role-plays motivates students tc gain confidence while
producing in English. After working with a conversation you
can always find an opportunity to motivate your students. It
clarifies what students are learning, improves the effectiveness
of teaching and enhances learning.
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\Lesson 2

Activity 6 <)
In groups, give students a couple of minutes to write their A
questions. Tell them to exchange the questions with ancther
Work (0 grobon, Look Gt tw tnliowing txt ‘#hat kind of taxt s +? What kind ot group $o answer the guestions. Let them share and compare
wformahian do you think you [ find in this text? Ruac ol check your nfscences . i
their questions and answers.
N;ﬁfng Musoum t?ui;:ih guiﬂq;t.?‘ YR ]
@ rhropoto g Netioned Musaum . . .
rreReiesy J Possible quastions: How can | get o the Nationel Museum of

of Anthropolagy

Anthropoiogy? Take subwoy 1.2 to Hidalgo station go stroight
ahead to Poseo de lo Reformo. Take the Metrobus L7 to
Muszum of Anthrapology. the museum is on the left,

il

Activity 7 Portfclio
Encourage students to complete their list Connection
of words and expression with information :
from Lesson 1 and Lesson 2. Remind
them that this information will help them
develop their finai product. Suggest
writing some questions about the text in Activity 4 and
record for their portfolios.

Work i yrotps of thrae. Go back to the tent and 1ake burnis to ahiswer the question.,
what Kind ol informat.on does the text 9" you? Whot eicressions to ¢ ive Jractiang pra ACtiVity 8

Inciuded in 1he text? . .

Give some minutes for students to find the means of transport
WOk willy your groups. Witte some quesi'ons Gbout the previous texl thot heia rou oet 3 . PR . N
the inessimge. Taks turns 1o ash the yusstions you wrote mentioned in the text "Visiting Mexico City". Suggest students
" to analyze them. Guide a discussion where students compare
the transportation mentioned and the one they commonly use.

© Work with vaar gr
10w e b

Go 0 your Reader s fask Hecd the text “Visiting Max'co City |, pages 25-45 Iderify the
mmans of tarsport that the charocters mant on Are thay the sanie os the 2nes you use In
your city o ~own? Divclss wilh your portner

Invite students to role-play a conversation from the ones they
have listened to so far in this Unit.

Achievements
* Increcse vocabulary and expressions repertoire.
+ Classify expressicns and abbrevigtions to indicate distance.

| Activity 4

Write quick guide on the board. Explain that o quick guide is in
essence o shortened version of a manuai. Ask students to work
in groups. Give them one minute and brainstorm the kind of

it is the kind of information it contains. Suggest writing their
answers on their notebooks. Motivate students to read the text
aloud, in turns, to confirm their predictions.

Possible onswers: it is o quick guide. instructions or directions
to get to the Nationat Museumn of Anthropoiogy.

) Activity 5

Suggest students to rerecd the text. Ask them to answer the
questions and discuss their answers. Provide g piece of paper
and tell students to write their answers, at the end, ask them to
show their answers to the class so they can compare answers.

Possibla answers: The text gives you directions to get to the
Museum. Tha instructions used tre: take bus L2, get of the
subway and go straight ahoad, take the matrobus L7, go
straight aheaod to Chapultepec, otc.



i Lesson 2§

Product 3 Quick guide with instructions
to get to a place T5e
Step 2 2

BT SRTLat e HE 1A

Have students check the steps they have followed up until
this point and make sure they are following all the procedures
needed to complete the second stage of their final product.

Planning &I?

Help students decide how they are going to illustrate their
guide. Ask them to think about the best way in which they can
organize the information in their guide. Tell them that they can
also include maps and sketches of their community. Suggest
them to draw maps that can be added to the quick guide to
support their directions.

Hands on.’ %

Students shoutd make their lists as complete as possible.
After writing their own, they can compare with other tearns to
enrich their work. Then, have them choose two places in their
community: the starting point and the place they want to get
to. Monitor students’ work and help them as necessary.

Looking ahead Sﬁg

Remind students that the Looking ahead point helps them
think of the steps they will take after the next lesson is
finished. Explain to students that in step 3 they are going
to write their guide. Tell students that they will provide peer
feedback to enhance their products and to help struggling
students. Remind them that it will be important to give positive
comments as well. Personalization is essential to keep students’ attention. When
setting a student in a context they are familiar with, it is
much more probable to get a response as you are using their

. communities or environment as stimuli. Propose personalizing
Have students Jook at the statements and check them their guides for an easier production.
individually in order to reflect on their learning achievements,
progress and performance. Divide the class in pairs and
have them compare their answers. Monitor the activity and
ask students to give solutions to some of the problems their
classmates presented during the unit.
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Cojwessation

Cunversgtior 2

| Coaerstlon 3 Converotinn &

Achievements
+ Identify places in a neighborhood.
* Giving and asking for directions.

Activity 1

Write the following words on the board: department store,
bank, bus station, library, school, market, mouie theater, drugstore,
bookstore, art gallery, park, zoo, museum and post office. Ask for
some names for these ploces from the students’ communities
in order to confirm understanding. Work in pairs. Look at

the map and soy the places you can see. Ask students: are
they familiar to you? How often do you go to these places? Have
children work in pairs. Ask them to look at the pictures, and
take turns discussing the question. Elicit some ideas from the
whole group.

Possible onswers: Yes. next to my house there is o drugstore.
My mom goes there every time | get sick. in front of my
grandma’s there s o bonk, We go there when she makes o
money deposit.

Activity 2

F Play Track 10 and let students listen to the three conversations.

Play Track 8 again, but this time pause it after each
conversation. Encourage students to follow the directions as
they listen. Repeat the procedure with each conversation.

iLesson 3!

After that, explain that you wili play Track 10 two more times
and they have to write down the words that are related to
directions as they are mentioned; for example: go straight, turn
left, turn right, etc, Elicit other examples as a group. Later, have
students work in smalt teams. Ask them to take turns to do the
following activities: Each of them should choose two places
in the map: one will be the starting point, and the cther the
target place. This student has to ask for directions te get to
the place he/she wants to get to. The other students should
take turns to give him/her directions. Monitor the activity and
help children as necessary. If possible, let students act out the
conversation, encourage them to use body languoge.

Answers; Conversatien 1: The Man iy giving directions to

the Young Man. Expressions: Can you teil me where the bus
station is? The bus station is i front of Tokye Street and
Insurgentes Avenue. Go straight on Revoiution Avenue until
Tokyo Street. Turn right and go straight until fnsurgentes
Avenue. Conversation 2. The Woman is giving directions to
the Young Womar. Expressions: Can you tei: me where the
bookstore is? Go straight on Mexico Street unti} Reforma
Avenue. Turn left ard you will see the drugstore. The
bookstore is betwern the art gallery and the drugstors.
Conversation 3: The Man is giving directions to the: Woman,
Expressions: Can you tell me whoere the market is? Go straight
on Revolution Avenue unti{ Royai Street, You wili see o
school. The market is next to the school, Conversation 4: The
policeman is giving directions to the Man. Expressions: Can
you tell me where the department store is? The department
store is on Revowution Avenue on the corner of Maxico Street.

25
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Some students may find difficult to talk in English. Thus, it is
important that you allow them to take some notes about whaot
they are expected to say. Ask children to think about words
and expressions they want to use. Have them write them down
and tell them that they can check their notes whenever they
need it.
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Achievements
+ Identify locations and places to go. L0 7 o
» Write sentences to Indicate how to get to a place.
« Ask qUESﬁOﬂS to get directions. = Waork int groups. e back to the conversotions in Activity 1. Then discass with your
. . classmates.
+ Follow directions on a map. Wt et G e A et W
. N o . . OVt Wb RS aFe en Yo L onaeraTiT
» Practice ways of asking and giving directions. L D23 tre spearers peanton any e of Fonsgn? Fuas e e,
X o Wark in parrs, Crecte two sonvarsations similar to the anes in Activzly 1. Use the irop as o
s - . . : guide Follow the guldehnes below. Do not forget ta respact turns of speaking
[e ' ACtI\th 3 Conversation 1: C=o  f yau a e sm:&; L

Convemsatian 3 el o Bt Ladio

Mingle students into groups and guide them to the
conversations in Activity 1, try to set 4 teams or 8, tell team one
to focus on conversation 1, team 2, conversation 2 until 4. After
some minutes, mingle them again and ask students to share
and compare the information from their conversations. To
check, elicit the answers.

Yuth ar's Do

5 £ Trene o ~awmein o he ares v | stened e

Possible answers: 0. Maps are used to guide. A sketch is o ‘
rough drawing of a location, They are both useful because - s 1 g
they can guide you f you get lost.  b. Piaces mentioned: bus
station, boolstore, market, department store. ¢ Means of =t soedking
tronsportation mentioned: bus.

e g e venfy fons
oersahior Rereaisa ior & presart 4 Dacet forget To 1esr act bams

Lena 3 - Sedfed walpntion

R, Activity 4 e e s

= Set pair work. Draw students’ attention to Activity 1and tell Can e  coer SR oo, |
students that they will create two conversations. Provide It
enough time to analyze the map, rehearse and present it to R TRRV
the class. o ‘

Possible answers: Cou'd you teil me how to get to the
drugstore? Sure, turn right, walk straight ahead two biocks,
the drugstore is on the correr. Con you tell me where the
fibrary is? Yes! it's opposite the park,

U3 BPA1, BPA2, BPA3 Ask students to

analyze each picture. Guide a discussion

by asking questions like: What places
can you see in this picture? What's the similarity or

Explain that the use of manners is essential to create
a gentle environment with the person when asking or
giving directicns. Using indirect questions is a formal way

9f asking things. Using a courteous body language is difference between this (show BPA 1and 2} and this
important as well. one {show BPA 2 and 3)7 Which map looks like your
i neighberhood?

Activity 5 Portfaiio

Suggest students to work in small groups, CO”?iCt'O” Rt hit 5 VRIVATIOW
ask them to check conversations in I Have students reflect on what they have learned in this fesson.
Activity 1or the previous lessons as a Read aloud each statement and have students check them
model to make a conversation similar to individualty. Give them some tips regarding activities they can
those. Suggest using color sheets for their do in order to reinforce aspects where they don't feel confident
maps, sketch a neighborhood map, draw the instructions about. Ask students what new things they learned about this

ond act out o conversation to ask and give directions. topic?
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Product 3
Step 3

Have students check the steps they have followed so far and
make sure they are following alf the procedures needed to
complete the third stage of their final product.

?iahhihg &?

Help students decide who will help them to edit their guide
and if they want to invite students and teachers from other
classes. You can help them organize a presentation of their
quick guides.

Hands onl 8&9

Encourage students to write the first draft of their guide.
Encourage them to include several examples of expressions to
give directions. Have them exchange their work with another
team. Ask them to help their classmates edit their work. Then,
have them take turns to give and receive feedback regarding
each other's work. Monitor the activity and help children as
necessary.

iLesson 3.
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Looking ahead %

Let students know that in step 4 they will write the final draft
of their guide. Tell them to read what they wrote and check
that their guide is completed and free of mistakes. Ask them to
bring materials to make the final version of their guide.

Step 4

Ask students to think about what they did and learned while
working on the previous step. Read aloud each statement and
have students check them individually.

Hands on! %

Ask students to create the final version of their guide. Remind
students that they should illustrate the guides, and that

they can include maps and/or sketches. Finally, organize o
presentation of their quides. Motivate students to use their
guides to practice asking for and giving directions with their
classmates.

Have students look at the statements and check them
individuatly in order to reflect on their learning progress and
performance. Divide the cfass in pairs or small groups and
have them compare their answers. Monitor the activity and
provide tips on how to improve on the aspects they did not
feel confident about, such as geing over the specific activities
where those aspects are dealt with again or asking for your
help.
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Activity 1

Ask students to read the text *Visiting Mexico City" in their
Reader's Book. They can do it by themselves. After that, set
groups and fell them to discuss the questions and suggest
writing the answers on their notebooks to compare at the end
of the activity.

Possible answers: 0. it is about a foreign student who

comes to Mexico. b. Edinburgh. c. Near the Zoca'o,

d. Chapuitepec Castle, Xachimilco, Teatihuacan, Frido Kahta's
Museurmn and Tempio Mayor, e, Bus, metrobus, trajineras,
light rail train, subway. f Wail, get on the, get off the, find,
take a, etc. g. Yes, they are fantastic! No, ! have never been
there. h { wouid like to visit... | Amswers will vary.

i Answers will vary.

i Activity 2

Set teams. Assign each team a place from the reading:
Chapultepec Castle, Xochimilco Trajineras, Teotthuacar
pyramids, Frida Kahlo's Museum, Tempio Mayor and the Great
Pyramid of Tenochtitlan. Encourage students to reread the
text and quick guide in order to create a conversation. Suggest
using the asking and giving directions list previously made
and to create a sketch to set their starting point. Remind them
the importance of body language, manners, tone, volume and
rhythm. Give them enough time to practice and let them act
out in front of the whole class.

Possible answers: Hi! Could teil me how to get to Tempio
Mayor? Sure! The Museum of the Templo Mayor i in the
Zocaio area. Waik towords Jose Maria Pino Sudrez Street,
Turn right on Seminario Stroet towards Moneda Street, Go
straight ahead for about 50 meters, You will pass a library,
and then you will see the entrance of the Museum right in
front of you.

It is important for students to get use to reading aloud, as well
as silent reading. Depending on the purpose of the reading
activity, ask them to read in each of those ways. If students are
not fluent in English, ask them to practice silent reading and
then reading aloud; this will give them more confidence while
reading in front of their classmates. Moreover, guide a group
discussion about the importance of paying attention to cther
people while they are reading aloud; and not to make fun of
their classmates when they make mistakes. Reinforce the idea
that we all make mistakes and we can learn from them.
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Evaluation

' Encourage children to give and receive feedback about each
" Ev alu ation other's work. Write the prompts: bady language, expression
to ask and give instructions, intonation, and volume to remind
&l students to pay close attention to those elements while
1 Lzak ab bve map rdentile the places ona wrts some dimclons Fefiow ne esample

assessing the conversations.

Possible answer: Couid you teil me how to get to the bank?
Sure! Turn left on Revolucion Street, walk stroight ahead for
two blocks. The bank is in front of the Bus Station.

Activity 3

Explain to students that they will present their conversation

to the class. Encourage them to use expressions and words
according to approptiate usage. Tell students to focus on non-
verbal language. Give time to rehearse the presentations. Ask
students to present it in from of the class.

in order to motivate students, give them marks such as happy
¢ Wotk i porrs. Using the previons mop, wrte o conveisoton where you ask for ong give fﬂces, Stomps or SthkErS. lt 5 |mp0.:t0r\t nOt tO g]Ve negqt?we

aiestions. marks to them. If students make mistakes, help them to find
them and correct them.

mxﬁ% &
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_ =2 FKole ploy your conversohon and prasent tto your zlass,

, Activity 1

W Since this is formative assessment, students can practice seff-
evaluation, as well as peer-assessment, These activities offer a
valuabie opportunity for them to learn how to give and receive
positive feedback. Have children work individually, Ask them
to look at the map and do the following activities: choose
their location and the place where you want to go; write some
sentences about the location of places in the map; write
questions to ask for directions. Monitor students work and help
children as necessary.

Possible answers: The bank in behind the post office. The
library is in front of the scnool. The bookstore is between the
drugstore and the art gatlery. The zoo is opposite the market.

G} Activity 2

™ Have students work in pairs. Give them enough time to create
a conversation about asking for and giving directions. Tell
them that they should use the infarmation they wrote in

the previous activity. After they have finished, ask them to
exchange the conversation with ancther pair of students.




Collection

of evidence template

Look at the map below. Follow the instructions to Jenny's House. Use a pencil or a pen to draw a line to Jenny's house.

How to get to Jenny's house.

t Start at the Star.

2 Go down main Road and go past the restaurant, the fish shop and the library.
3 Turn left into West Street and go towards the station.

4 Mary's House is on the left in front of the station.

— = = =~ — WestStreet — — —
— — — — — - EastStreet — — — — —_

How do you get to these houses?

Bob's house - . . o )

Martha's house e _ . -




" Eva uation

instrument

‘ Rubric

‘ Use the following rubric to assess your performance throughout Unit 3. Draw the burger that you think represents your
performance and share it with your classmates.

My burger...




.+ Learning Environment:
Ludic and Literary

 Social Practice of the Language:
Accepts or rejects requests inrole-plays. .

After finishing this unit, the student will be able to!

+ Listen to and explore axchanges with expresstons to ucce;at
or reject requests. ‘

+ Understond expressions to uccept or re}ect requests

+ Exchange expressions to oceept or reject requests.

| Finul. Product: Short sfaged diglogue .

Achievements

« Identify what a dialogue is.

+ Activate schemata.

+ Identify why people participate in didlogues.

Organize and carry out the inside-outside circle activity.
Arrange the chairs in concentric circles with students facing
each other. Read the first trigger question on Unit 4's cover
page. Give students a couple of minutes to discuss the answer
with a partner. Explain that a dialogue is o conversation
between two or more people or an exchange of ideas and
opinions. Then ask the students in the inside circle to rotate
one or two chairs to the right or left. Read the second question
and repeat the procedure. At the end, invite some volunteers
to sum up their ideas and share them with their classmates.

Divide the class into small groups. Write on the board
Accepting and rejecting requests. Guide a discussion about
situations in which people accept or reject requests.
Brainstorm ideas regarding different situations. Explain

that communicating something at a basic level in a foreign
language is a great achievement; it is a step further towards
fluency.

SR
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Sorht proriizn of tha lorasugs.

Alter fndsking I e sowwif Do nble tor

Za U4 BPA1 Invite students to describe
what they see. Elicit information about
it; for example: What can you see in the

picture? What are people doing? What do you think they are

i talking about? Do you think they are accepting or rejecting

i requests? Why?

For this unit students will read the text "Accepting and
Rejecting Reguests” on pages 49-62 of their Reader's Book, The
purpose of this reading is to provide students with examples
about the words and expressions used to accept and reject
requests in different contexts, like ot home, at school, arat a
restaurant.




Won 1 petirs 1 ook ok the ointure in Take Lams 1o Gisttss Live Guest'ons: whot are the
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Achievements
+ Identify and use linking words.
+ Infer from images.

A TUE- - — — — . . A . ST S A

Get connected! \
Brainstorm vocabulary or expressions related to l
accepting or rejecting requests. Write this information on |
the boord. Ask two volunteers to come to the front, help
them to role-play a situation in which one of them is '
accepting and the other one is rejecting requests.

— — a— — va—,

e e e i

2 Activity 1

Draw students’ attention to the picture and let them
brainstorm, some ideas. Point to the boy and the girl, and
write the ideas on the board. Invite students to cdd some
more words to the list of ideas. Ask a volunteer to read the
questions aleud and promote a group discussion. Read

the dialogue aloud and iet students confirm their inferences.

Possible Answers: The kids are at schoor taiking and having
fun. They are in recess, playing,

i Lesson 1

Activity 2

Make questions to students and give thermn some minutes to
work in pars. Suggest writing the possible answers on their
notebooks. Sit two volunteers back to back and provide a
small blank slate or a piece of paper, make a questicon, and
give themn some seconds to write their answers, Then, ask them
to stand up and compare these. If a group discussion starts,
moderate and monitor it. Repeat with several pairs. Have a
pair of students read the conversation again and ask the rest
of the class to follow the conversation. In pairs, give students
some minutes and let them practice the conversation to
role-play.

Possibl Answars: "o izarn how *o accept and rejuct
requests. *To laantify acceptonce and rejoction. 7 # s an
informatioral listen’ng dus to the fact that it is
communicating o Jocisiorn,

Connecti ng yov

Guide a group discussion regarding the guestions in this
section. The purpose of this activity is for students to
reftect on their own experiences.

ey
i

In general terms, a role play exercise is used to assess your
communicative skills by simulating real life situations in which
either the assessors at the assessment center or hired actors
take part in the simulation. Role-piaying takes place between
two or more people who act out roles to explore a particular
scenario. It's most useful to help you or your tecm prepare

for unfamiliar or difficult situations. For example, you can

use it to practice sales meetings, interviews, presentations,

or emotionally difficult conversations, such as when you're
resolving conflict
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Achievements
- Distinguish and recognize speakers' attitude.
+ Clarify the meaning of words and expressions.

Activity 3

Set small teams, provide students with white sheets of paper
and tell them that they will have some minutes to answer the
questions with the information of the conversation, and that
they will compare their answers ot the end. Have anather pair
of students read the conversation aloud. Write some prompts
on the board to encourage students to write extra questions.

Answers: a. They are talking about o game, b, its nome is
truth or dare. c. | woulid liiz to play with my classmates to
hove a great time.  d. They are friends. 2. They don't agree
at the beginning but then they are excited. They are poiite
and funny.

Porifolio
Connrection
ey

5

Activity 4
Ask students to work in pairs, Tell them to
go back to the dialogue on the previous
page and suggest using a color to
highlight the questions and answers thot
Justin and Norma used for accepting or
rejecting requests. Invite them to compare and contrast
the expressions. Advise them to keep record on their
Portfolios for their final products.

Anmwars: o, Do you want 1o oty ©

B B VY
anout? B Waoul
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boouzed with core e

Culture

In all cultures, it is important to listen
Connection

carefully to others, especially when they
are making requests. Respect is valued in
most cultures arcund the world.

=} Activity 5

Set pair work and tell students to reread the conversation in
Activity 1. Remind them of the positive impact of role-plays
while learning English. Using that conversation as mode,
ask students to change some information to personalize

a conversation which accepts or rejects requests. Suggest
making some notes to help them remember its sequence or
key words. Monitor the activity and help students with tenses
if necessary.
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= Go buch the conversatron in Activity 1. Pretend you are going to ploy 0 game with your portner,
Role-play @ sumior corvarsation. You son ta’k obout yeur fovorte game

= G to your Reader's Book. Read the text “Accepting snd Rejecting fegasts”, on poges
49-5%. Toke turos 1o discuss with your portoes: in what stuotions of the real life da we
ccapt or reject requests? tdentify other questions tn moke requests and sxpressions
to oroept or repect requests. With your partnar, fiorify the meaning of unknown words.
Yau can ook them up n a d Lionary,

Possible answers: A: Hello, B! Do you wart to ploy o gama?

B: What is it about? A: it’s reaily simpie and fun_it's colled
guess the word. Weuld you like to play with ma?  B: | know
the game:, but no, | con't olay now. | need to do my homevwork.
A: What about if we play just for 10 minutes, and then i go
homs? B:ls 5 OK? A; Of course! Ok, ready? B: Ok,

A: [moving his hand simulating riding o dikel  8: Riding

o motarbike? A Absolutely! Your turni  B: Ok, imimics
eating) A: Eoting! B: Sorry, | think ii's time o do my
nomework.  A; Fine, see you igter!

Activity 6

Give enough time to students to read the conversations in their
Reader's Book. Have them identify the expressions to accept

or reject requests. Motivate them to share their findings with

a classmate. Ask some volunteers to read the examples they
found. Promote using a dictionary if necessary.

Possible answers: We accept requests whaen we agree ond we
rejact them when we disagree.

Divide the class in small groups. Have each group take turns
to discuss how people accept and reject requests. Monitor the
activity and help kids as needed.
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Product 4 Short staged dialogue
Step 1

Planning &9

Help students decide what materials they need to create
their shart stage dialogue. This can be related to scenario,

a set design, costumes, etc, Remind students they should
use recycled material whenever possible. Later, help them to
get organized in small groups. Ask them to think about and
share their ideas about how they are going to organize their
dialogue.

Hanas on! %

Have children work with their teams. Guide them te think
cbout the dialogue or conversation they will create, and to
talk about what they want to say, why they want to say it

and to whom they are going to soy it. After that, ask them to
analyze the conversation in this lesson, and choose words and
expressions that can be useful for their dialogue. Ask them to
make a list in their notebooks. If possible, create a poster with
expressions to be displayed on the room. Monitor the activity
and help students as needed. Suggest students to check their
Reader's Book far more expressions.

i Lesson 1

Looking ahead 8%

Tell students that in step 2 they have to write the first draft

of their dialogues to use in their conversation and write their
conversation outline. If possible, provide students with bond
paper and color markers to keep record of the expressions
they can use in their dialogues. Tell students that they can also
check other examples of people performing a short staged
diglogue online,

Lesson1Self-Evalvation
Invite students to think about what they have done and
learned during this lesson. Have them look at the statements
and check them individually to evaluate their learning
achievements, progress, and performance during lesson one.
If they think they still need to study more about something,
encourage them to check the activities related to the point
they need to study. Divide the class into small greups and
have them compare their answers.

Suggest students to listen to conversations in English as
much as possible. Tell them that if they want to improve

their pronunciation 'n English, they have to listen to people
speaking in this language. They may also watch movies or TV
series in English.
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§ Lesson 2

L N

Achievements

* Activate schemata. _  Almest Li%e & Stand-up Comedy!
+ Identify and use the present simple.

ol Work in pairs Lock at the picture and toke turns bo discuss the questions whers are
the kst What are they doino? What's their relotionship? Are thay cl-rssmiotes, (amiiy
members’ Whot mokes you thynh that? (hen rend ond check your oruwers

¥ Activity 1

Ak students to look at the picture and ask what they can
see in it. Elicit some answers, Give students some minutes to
answer the questions and promote sharing answers in pairs,
Read the dialogue aloud and ask students to confirm or
correct their answers. At the end, provide some minutes to
practice the conversation, Menitor correcting pronunciation.

Possible answers: They are in a classroom. / They are having
a conversation. / They are classmates. / They have uniforms,
there is 6 board and a teacher,

: Activity 2

Set small groups. Tell a pair of students to read the dialogue
again and to answer the questions. Suggest writing key words
and if possible, compare answers with another group.

oy Work in groups, Read the conversation ayain. Then, take Gl to unswer the quest-ons
buiow,

L Wi

Answers: 0. it is about 0 task for o role-play in g
classroom. b, A rete-play is acting in different real-iife

' n . P . _;._J Hwep working with your taams Taka turns recaing tha conversabion aloud und then
situations. ¢. Set teams and create o funny conversation to discuss b5 the conversotion m prasent, past o fubie? How de you Krow!?
act it sut.  d. They are having fun,

CT Ga e Lerauage Carntect i et on paae 126 £z le 1 rave otat he
N S e e ¢ e

3 Activity 3

Ask students: What tense is used in the conuersation? They may
say that it is the present. Before working on the activity, write
the name of the tense and twe or three examples on the
board. Provide the structures and rules for the third person
singular. If possible bring a pair of fly swatters to play. Divide
the board in four columns and tell students that you will tell
them a verb and they have to run and hit the correct column
with the fly swatter. Remind students about safety rules.

Possible answers: The present tense. Because the most of the
verb conjugations are in infinitive.

Go to page 125. Explain that the present Language
simple is a tense used when you talk Connection
about daily activities, habitual actions,

routines, and permanent situations.
Pravide students with some practice to
confirm they understood its use.

When presenting grammar, a reinforcing game or activity will
help you identify struggling students so you can provide
remedial work or more practice.
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Activity 5 Portfaiio
n Set teamn work. Ask students to discuss Connection
the questions. Provide bond paper
and suggest using colors to make &
sketch which can help them memorize
the expressions. Tell them that those
expressions are going to be used in their finaf product and
that they will be displayed in the room.

Work with your group Reod the
sacond port of the conversatian,
Analyze ond c.reln the Guest ons
trat My wsed To Moke Faguaety
ond the erswes s they used to
oscept ul rejust those agquests
Discuss with your classmates
whot you did 10 ident’ly those
wrprussans Lnderline them

Activity 6 L
Share with students that connectors are used to join ideas ond =
avoid being repetitive. We use but to contrast; f like chocolate,

but | prefer strawberry. And is used to add ideas; [ love bananas

and guauas. If is used as a conditional. if you practice, we'll go

to the final championship. Motivate students to produce some
sentences using the connectors.

Becr €00 et
sbamistgs W
w T’
e pleu
Bt apr o 1k

St

arnta er Tk das

Possible answers: Connectors are words to join sentences.

Direct students to page 126 on the Language
Activity Book and write the connectors Connection
N , on the board. Use different colors and

Work 'n pafts Go back to the canversotions in Lessons 1 ond 2 Distuss with your partner, .
what Tiw g resarans ¢id you leurn? Share your conclusions with your clav explain the uses, but for contrast, and for
- _ e } addition their if for conditions, Elicit some
ot | 2RUUAgE DOrsehon Semun A 1agn 2t e aBol
3 e sentences orally.

- Go to your Reader’s Book Racd the text “accepting and Rectng Requests”, on pioss
43-50. Toke tins Lo giscuss whot questions to moke requests con you find? What
expressions o arcupt or refect requests can yau [na? fou son include more of these
guoshory and erpressions in the list you wrate 1o Leswon 1.

Activity 7

Guide a group discussion about the importance of knowing
Achievements how to accept and reject requests. Ask students: Do you know
+ Analyze the structure of tenses. how to accept or reject a request? Elicit some answers.

+ Choose the topic of a situation to make a request.

Activity 4

Explain to students that they will read the second part of

the conversation. Set teams and ask them to have colors to
highlight the expressions used to make requests as well as the
ones to accept or reject the requests. Let student discuss how
they could identify them. Elicit some answers.

X

Possible answers: a. Can we be the first ones, Miss? Of courset
Would you like to order? Can | have a gummy bear soup with
shrimp sa sce, please? Would you iike anything to drink? Yes,
please. Couid you bring me o hamburger miikshake, please?
Sorry, I'm afraid we have run out of hamburger milkshake,
but we hove other flavors, Wouid you like to have a hotdog
milkshake instead? Yes, thanks! Could you bring me spider
pizza with vanifla ice-cream sauce on top, pleose? Yes, sir.
Wouid you ijke some ice? No ice, thank you.
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Product 2 Short staged dialogue
Step 2 sTia Bt et Gininga o

Have students check the steps they have followed up until
this point and make sure they are following all the procedures
needed to complete the second stage of their final product.

?lannir\g &I?

Help students decide on the aspects in the planning section.
They will have to decide when they are going to rehearse their
dialogue. Guide a group discussion about the idea of using
index cards to read the dialogues. This can be a good idea for
struggling students, but it is possible to ask them to memorize
their conversctions.

Hands on! g@

Encourage students to read and analyze the list of words and
expressions they wrote in the previous step. Ask them to add
words and expressions from this lesson. Then guide them to
analyze words and expressions to accept and reject requests. : )
Have them choose expressions to include in their diglogue. L tox QR e
Finally, encourage them to write the first draft of the dialogue. L ‘
Monitor students’ work and help them as necessary. Remind
students that all members of their team should participate in
the dialogue.

Looking ahead %

Explain to students that in step 3 they are going to edit their
dialogue. Remind students the importance of providing
feedback and positive comments.

Have students look ot the statements and check them
individually in order to reflect on their learning achievements,
progress and performance. Divide the class in pairs and

have them compare their answers. Monitor the activity and
ask students to give solutions to some of the problems their
classmates presented during the unit.

Foster opportunities for students to listen to different
conversations about accepting and rejecting requests.

Create "Before, white and after” listening activities, Guide
students to identify main ideas, as well as suppaorting details
in conversations, Listening is the cne skill that we use the
most in everyday life. Listening comprehension is the basis for
speaking, writing, and reading skills. To train listening skills,

it is important to listen actively, which means to actively pay
attention to what you are listening to. Make it o habit to listen
to audic books, podcasts, news, songs, etc. and to watch
videos and films in the foreign language.
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toie turns te dost ke the situalon
Taen hsten to the conversation org
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Work weth your partner. Livter to
tha tohversation ond lasntly the
questons 1o roke requests and
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Achievements

» Identify the main idea and details in o dialogue.

+ Anticipate general idea of a dialogue.

+ Select topics for a dialogue. Suggest words and expressions
to create a dialogue.

Activity 1

¥ Make o circle, tell students that they will have to say ore thing

they see on the picture and that they may not repeat what

! their classmates said before. If somebody repeats, they will
leave the circle. The winner will be the last ones in the circle.
Then, tell students that they will hear a conversation and
confirm their predictions.

Answers: There is a man on the phone. He is in o cofeteria, He
is taking the order.

This kind of activity is a perfect opportunity for students to
produce freely. They may say words in their mather tongue,
so help them with the translation. Playing games s one of the
most effective ways to memotize vocabulary.

iLesson 3.
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Activity 2

Play Track 9 and let students listen to the whole
conversation. Play the track again but this time pause it after
each of the words the students have to recognize. Suggest
students use colors to highlight. Motivate students to compare
their answers with a partner. Guide a group discussion
regarding similarities and differences between face to face
conversations and ones on the phone. Ask students if they
have ever talked with someone on the phone in English. If
possible, for further practice, it would motive your students if
you brought an old phone for students to use as part of their
staged dialogues. If possible, ask students to practice and act
the conversation out in front of the class.

Possible answers: How con ! help you? ['d like to place on
order, picose, Can | have your address, please? Thank you.
What wouid you like to order? Will you pay with o credit card
or cash? Hmmm... Is it possible for you to send it faster?

The word reolia means using real items found in everyday
life as an aid to teaching English. Using realia helps to make
English lessens memorable by creating a link between the
objects and the word or phrase they represent
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Achievements
+ Determine the elements of an anecdote. [ -
+ Choose an anecdote to share.
+ Use adjectives and connectors to enrich the anecdote. Zi Wericinamall groups, Lidten to the corverstion again and onswer the asestions.
* Use sound and body and facial gestures [expressions) to tell ;. T N P TP T
my anecdote. . S Rlsts e dong?

i e e beid 230 udes?

Ve 108 Mg eyt -

iy L R LRk

W Activity 3

. H i - Discuss wilh a partnar, how sinvlcr/d fierent uee fuce to Face and phar rsations?
ASk StUdents tlo Work n grDupS Of three' quy :rrGCk 9 G|Ve "4 Than, i your notebsak, we.te down the maml:d:;and kly‘dctﬂi{:‘of tr:: :::::r:tnon“ "
them same minutes to una|yze the conversotion Qnd to answer u graphlt otganizer; for exomple. what the convarsotion -5 obout [main deas), ond some

o ""‘i‘} ) . N suppottig detolis (re sted to the maln idea) Share ysur work with yout tioss.

@ the questions. Moniter students’ work and help them as

necessary. Invite some volunteers to say the answers aloud.

Answers: a. it is a phone conversation.  b. She is placing
o food order. ¢. They ore nice. politc and respectfui,
d. Amonda and Oliver 2. Amanda and Oliver.

) Activity 4

Set pair work. Invite students to discuss the differences
between phone and face to face conversations. Guide
students to identify the relevant information; for example, L .
words and expressions to accept or reject requests. After that, - s P e ppes

have them creote o graphic arganizer with main ideas and .
supporting ideas. Suggest sharing their organizer with the
class to compare and contrast.

Answers: Main idea: placing an order. Supporting idaas: i'd
itke to pigee an order, please, For pick-up or delivery? Can
| have your address, please? Uil havs the green salad with
grilled chicken, and tortiila soup, piease.

Activity 5 Portfalio S
oot e students ref hey have learned in this | .
Ask students to work in small groups. Cor}g:e:ctlon Hav ents reflect on what they esson
. - | Read aloud each statement and have students check them
Ask them to create a dialogue similar R } . . _
individually. Give them some tips regarding activities they can

to the conversations. They will have to
focus on o topic, recall the expressions
previously checked ond use them, and
clarify questions in the conversations. Encourage them

to use realio and body language and to focus on their
intonation and, pranunciation. Challenge them to learn
their dialogues by heart. If not, let them use some notes in
a small piece of paper.

do in order to reinforce aspects where they don't feel confident
on. Ask students what they learn about having a conversations
and accepting ond rejecting requests.

small groups and ask them to describe
each picture. Guide by asking questions
such as: How different are the situations in
i each picture? What similarities can you find in the pictures?

¢ What picture is not famifiar to you? Why?

3 U4 BPA2 and BPA3 Let students work in
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Product 2 Short staged dialogue
Step 3

Have students check the steps they have followed so far and
make sure they are following all the procedures needed to
complete the third stage of their final product.

Help students decide when and where they are geing to
present their short staged dialogue, and if they need any
scenography. Guide them to think about what they can use,
and where they can get the material, Have them discuss who

is going to help them edit their work, and if they are going to
invite other students or teachers to the presentation.

%

Encourage students to edit the draft they wrote in step 2.

Have them check if their diclogue includes sentences
accepting and rejecting requests. Encourage them

to exchange their work with another team. Ask them to

help their classmates edit their work. Remind them to
preofread their classmates’ work and give positive comments.
Recommend students to check pronunciation, intonation, body
language, and facial expressions.

?lar\ning

Hands on!

iLesson 3
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Let students know that in step 4 they will write the final draft
of their dialogue and they will present it. Tell them to read
what they wrote and check that their dialogue is ready to be
presented.

Looking ahead

Step 4

Ask students to think about what they did and learned while
working on the previous steps. Read aloud each statement
and have and have students check thern individually.

%

Ask students to create the final version of their dialogue.
Finally, organize the presentation of their dialogues. Motivate
students to use their notes if they think they need it. Praise
students with stamps and motivate students to clap at the end
of each presentation.

Hands on!

,‘_:aluaho:ﬁ :_ R |

Emél_ oF um'l‘S

Have students look at the statements ond let them check

the tems individually in order to reflect on their language
progress and performance. Divide the class into pairs or small
groups and have them compare their answers. Monitor the
activity and provide tips on how to improve in the aspects they
did not feel confident on. Suggest going over them again for
deeper practice.



Reader’s

Connection

| ﬁeadér’s

Connection

Activity 1
Organize students in seven groups. Assign each group a text
from the reading. Each group should read it again and answer

one of the questions. The second group answers question 2. £4 1 Works n groups of thres or four After reading the text "Accepting od Rejscting
. . . o R sty 49-59, tuke turns discussin 1205 below. Find informet’
Repeat this for alf seven questions. At the end, mingle the I the 0¥t 10 tupacrt sorm cretwarnr T W estions dulow. Find infanmoi'an

students to have a question 1,2, 3,4, 5 6 and 7 in a group.
Promote sharing their answers and suggest comparing them.
Give students a couple of minutes to answer the activity. Elicit

Yo nat o paotes o the camsectat 5ry?

L bt anssl ong 0o ey Lag B MSke teSLestsT

some answers from students. If possible, write them on the Whetexpr iy oo o maeent b
board. ML D0 bt s T Ues e e aete?

LR Ote [oe spessers bk, des |y c?
Possible answers: 0. Mr Nedi, André, Erin, Brenda, Oscar, * How § M GITar v C1e ik 01 4 T “Gew R DRI CONMSELERS 1 Rroder s B.oe?
June, Waiter, Mrs, Russell, Janice. Hotel Receptionist, Bank ‘ + Dabie soemeers uoe on. fety Gapretaions® Fyes ar o s do ey et
Executive, woman. b, Would you like to get a credit card? o % Works wth your groups Choose a cumversarian from the toxt“Accepbg and Rejecting

Requests” oh puged 49-59, Creats u conversation simitar ta the ane you chose. Fallow

Can you ask the shuttie driver to be at the oirport ot 57 thuse staps:
Could we stay on the first fioor? ¢. Sure, no problem! Sounds o danty

Ut Quatons fu a0k raGukst Gnd 1he e ressions 10 arcept ond e ot tuguiets

. . X . "
good. d.I'm afraid..not, | prefer... e Speaking is polite | TR 2t e mcrsts e sxgmssnans you 59t Ly 56 1Y oot <3+ -t Yarte -
and clear about the message conveyed. f. In o face to face Loy o er
1 H ] .
conversutlfon yoit con read body languoge.  g. Yes, pieasg, o o T 1 3 e e L e e 2 e
thank you: 3 Reboufed yuus L SmrEcaton
L. & Tk pooal you fene Y2 aime and phvthir,
Activity 2
. . YT eRaal 1N Bedy SPaange trnf ceitres 1o the eXpressiant you A L use
Tell students to get into groups, choose a conversation, and i
u Mresent yous @ orvenol N 10 /00T Sl .

write a similar one. Tefl students to identify the expressions to
make requests as well as the ones to accept or reject requests,
Remind them to include courtesy expressions, body language,
a goad attitude, and a scenario if possible. Provide them with
enough time to prepare, rehearse, and present. Verbal praise is
important; use it at the end before giving feedback. Monitor as
students work to help with questions or doubts.

Possible answars: A: Can | start you off with anything to drink?
B: Yes. moy | have some water, please?  A: Sure, wouid you
iike any appetizers today? B: May ) get on order of barbaque
wings? A: No problem, can | get you anything else? B: No,
thark you, that'il be ail for now.  A: Let me know when you're
ready to order your food. B: I'mready. A: What can | get
you? B: May | have the fettuccini Aifredo? A: Will that be
ali?  8: Yes, that's it.




= Work mpape Ciechs u giologite wheee v mioke, aucept e rejed! reauests,

2 Rehwarse your dilogue Gheck your praruncigtion Jhtanatan oea attitude. Then ante o
short porcgroch about the mportnce of body lengucge abile prasent ng your dialogue.

T Wark ngairs Rote-ploy yaur conversar on and grésect o 1o your dlass

¥ Tell students to work in groups to create a dialogue. Each
team should choose an option from a bag. Make some paper

balls with the words: restaurant, hotel, mall, bank, school, home
and let students pick one, This will be the scenario for their
conversation. Invite them to bring realio to class and create
costumes if possible. Tell them to use the expressions check
and reviewed in the previous activity to help them create their
dialogues.

|

|

Possible answers: May | get you anything to drink?  8: Yes,
pirase. May | get ¢ glass of iemonade?  A: Would you like an
appetizer? 8: May ! get on order of barbeque wings?

A: Sure, would you like anything eise? B: That'll be fine for
now, thank you. A: Tell me when you want to order the rest
of your food. B: Excuse me. I'm ready to order.  A. What
would you like? B: Let e have the baby-back ribs. A Sure,
will there be anything eise thot | can get you? B: Thot will be
it for now.

Eva uation

Activity 2

After producing their dialogue orally, invite students to

write why they think bedy languge is important when
communicating. Monitor students as they work to help them
with vocabulary, accuracy or any struggling student who
doesn't feel confident to write. Ask some students to stand up
in front of the class and read out loud their paragraph. Give
students a couple of minutes to answer the activity. Check
their answers and provide written feedback, if possible.

Possibie answer: You can say thot having the wrong body
ionguage gets in the way of conveying your message. You
need a lot of a'ent on other ziements to make up for bad
body languag:. Good body langioge meons you are paying
attention to differant slemunts. For sxample, you have to
know how to move, where to look whare to stand and what
gestures to make.

Activity 3

Tell students to focus on non-verbal longuoge. Give them
time to rehearse the presentations. Ask students to present it
in from of the class. At the end, et some students share their
apinions with the ¢lass. Peer feedback metivates students.

Body language is your body's way of communicating without
the use of spoken words. It's the combination of facial
expressions, gestures, and movements that convey what goes
on in your mind. Encourage students to use it.




Collection

of evidence template

Dan wants to ask Susan to go outside and play. Help them have a conversation at Dan's house.




Evaluat on

instrument

Rubric

Use the following rubric to assess your performance in Unit 4. Put a check on the emoji that best represents your performance in
class. Compare your result with your classmates.

I accepted or rejected requests,

| respected speaking turns,

| used a scenario.

{ produced correct sentences.

| was polite.
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Achievements
+ Identify reports.
+ Activate schemata.

Elicit from students: Did you watch the news? What are the trend

news? Let students share what they have tearned lately. Ask

two volunteers to help you acting out an interview, provide the

dialogues in copies. Suggest the others to pay attention but

provide them a copy as well to follow the interview. Sample:

A: Hi everyone! Here we are with B, Hi Bl | hear you are having
extracurricular classes.

B: Hi Al that's right! I just started taking baseball classes.

A: And are you having fun?

B: Sure | am! | feel excited to practice such interesting sport! A,
thank you very muchl.

Repeat twice if possible.

A [

To introduce the unit's topic: First, arrange students in groups
of three or four. Then, hand out small strips of paper with

the unit's learning objectives in each one. Give the groups o
couple of minutes to brainstorm ideas on what each learning
objective refers to. When they finish, ask a member from each
group to share their ideas. Explain each of the objectives in
words that are easy for students to understand. If they have
any questions or doubts, clarify them. Explain to students that
in this unit they wiil listen to different types of news reports.
Tell students that their final product for this unit is to design
and make a survey.

1> What 15 & ASWE tepurt?
i How many type: of news reports do Yoo Know?

Hisebat pvm’talce of fhe fosguoge:

Adson Suisinig thim it woss i Bty sl Yo ‘

7 - U5 BPA1 and ask students to work in
0) E pairs. Invite them to describe the picture
and say what they think happened. If
time allows it, talk about the risks that
the news reporters take to inform people about these
! events.

In this unit, students will read the text "News for everyone”,
pages 63-73 of their Reader's Book. The purpose of this reading
is to show students a variety of news reports and the different
ways they con be broadcasted and published: TV, radio,
internet, or newspapers.
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they finish, ask students to describe the action in each of the
pictures related to the news report,

- Wark in polrs, Look at the pictutes. Listen to the news report ond circle the pictures that ) POSSib!Q QRSWEers. emergency SQfViCES: Shﬁltf}l" Dﬂl’ﬂm{lgdicsl

coreypond ta the informaton given

and landsiide.

Activity 2

Before beginning the activity, ask students: How do you share
your opinion? Students may say: In my opinion. Elicit some
answers from the group. Then suggest students to listen Track |
14 and to underline the expressions that share information, Set
pair works and {et them compare their answers. Finally, ask

two volunteers to act the conversation.

s Work iti peirs Listen to the news repart ayon Pay specia! attent on 10 tha questions ond i Possibie answer: rhey are Shur!ng their opinions
#xpressions m blus Wiy are they using them? Discuss with enother pair of students what
s the sharoctenstic of those tapiraeans,
ver by n They ! tie st
L A (T
siade luitoy wdied L oswrocwe

Shidenrs T'g

Tell studerts that there are many ways te give your
opinions when speaking English. The exact English
e v et 5t 1 expression you use depends on how strong your opinion
T e e is. Ask a volunteer to read the students tip and suggest o

Azdy Mote Vo dine N w G e group diSCUSSiOH.

PRI

Awitor b2 sty thot e ledsl e

Activity 3
Talk to students about how sometimes news reports forget
to mention some detaifs simply because they don't have the

- Work ‘0 grouss Read the hews report Attty 2 and answer the followlng questions:

- :::tple:ewlm . i:gut,“:,,::m time, the information, or maybe because the reparter forgot to
mention them. Ask students ta work in groups and discuss the
‘‘‘‘‘ questions.
Achievements Answers: g, jandsiide occurred, b, Chad Robinson. <. Chad
+ Anticipate infermation using clues and known words. Robirson. d. Yes it is quite clear,

+ Present doubts in an indirect mode.

— — " - N S A A—— —— v—— . AMMML. A,

- _'—'““j Glossary

Get connected!
Begin the lesson by writing on the board the term news
report. Ask students to brainstorm ideas they have
about the topic. Have students share their ideas and as
they participate, write some of the words or concepts
they mention on the board. Have students give some
examples of news reports they or their parents usually

listen to. Before starting with the activities in the lesson,
ask students to brainstorm which characteristics a news
report has.

S T it . SR, - - -

Activity 1
o Before playing the track, have students focus their attention
. On the pictures. Ask them to describe what they see in each
%8 one and ask them if they think all if those pictures are related
to a news report. Ask them to give their reasons why. Play the
track one time without pausing so students can get familiar
with the news report. Play the track again so students can
circle the pictures they think belong to the news report. When

You can have students work in pairs. Ask them to open
their book on the glossary in turns to ask the vocabulary
from the unit. Then, have students review pronunciation
of each word. Remember to first model the vocabulary
so students have o reference. Have students take turns
pronouncing the words in pairs, Finally, ask students to
choose the most difficult words so they can look them
up in dictionaries and get to understand them better
through constant and different input.

\
i
I
l
|
I
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Achievements

« Understand information by answering Wh- question words.

« Decide on what | want to say and reflect on the words |
need to use to express my opinions.

IS} Activity 4

Set pair work. Invite them to reread the conversation and

pay close attention to the expressions. Have them identify

the expressions that are useful for sharing information and the
expressions that are useful for sharing an opinion.

Answers: For information: Can you tell us what happened?,
Can you give us more details?, Do you have any information
on what caused the fandslide? For opinion: What is your
position on...7. What do you think about...?, My position on...
is that, it seems to me that..., As | see it.., Without o doubt...,
i think that..., This is just my opinion, but...

Connecting yov

Have students open their books in page 126 and ask
them how often do they share their opinions about

a matter? Encourage students to share thelr ideas and
make sorme gquestions, while students explain to the class.

b Activity 5

Write on the board the wh question words: who, what,

when, where, etc. Remind students that they ask for specific
information. Then, write the phrases from the Student's Tip
box and remind them they are used to express opinions. Ask
students to work in pairs to role-play the news report and add
their own opinions. When they finish, ask a volunteer pait to
come to the front and act out their role play.

Answers will vary: Climate change, around the worid, during the
iast years, to help the planet, it is very important to the planet.

=X Activity 6
¥ Ask students to pair up. Invite students to go to p 65
of the Reader's Give them a couple of minutes to discuss
the questions from the activity. Remind students to use
wh-questions and read the example along with the class. Ask

each group to share their conclusions with the rest of the closs.

Possible answers: a. it's about adopting pets. b. For several
months. c. | wou!d fike to adopt a cat.  d. in Boltimore.
e. To he!p animais find o home.

S - m

Explain to students that each survey they design and
distribute should have clear geals by which you can
measure the success of the project.

[

- Work In pairs Analyze the news report from Activity 2. Which expressiom did Chad and
the news onchor use to provida Information? Write them an your sotebook. How can you
use the sxpressions fram the Student's Tlo box 1o yive your oersonal opirion obout o news
répart?

Tanpectong yau

When ve o wstoh b a neas ep2 or TV orread Eor e Interre: on
v ez 3 wingg yoor persangl opison abuul 17 W, or ey mot? Histuey
wous deds with i sartrer

o Waork in pairs Proctice the hews report wilh a partnaer. Pay special ottention to the words
In blye Then proctice the srme conversction adding your opinion. se tha phrases in the
Student’s T:p box as o guide

;" Work in pasrs. Use the news repart "Community” In your Reader's 8ok on poge 65 to cole
play a nwws report  Use the wh Guestions. Look ot the exampls

4 What stz news ~eport abnut? d Where 15T w2t g6 03t e piace”

v When {3 e aenm 503 1S Loke olnoe” ¢ Why . this evert beng ionried?

What s youf op' 3¢ Gowib 1 5 avent?

Yrudant 5 Ty

L ke the

e ards fraroal

szer o nzed, mnke a wheg
O R ST RSy

War i polrs. Bo to your Reader s Book on page 64 "Climate Changa: Are We in Donger?”
Use thw foilowing survey questions to give yaur persanal opinion on the news report. Look
at the example.

U

W o et UE T G Thug? the repani?

o yrarhink the acy Dae eportar proseels the s fas e atere b aor

o D1 pou ke st T b s type of pede repant? S
. TN EARIESSTNG YL LN JSE 1S Gt yIue piesonnt omne
- rame b o gt qard The Gab i Actiacy G aabarl L
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if students don't have a computer ot
hand, they can make a poster on a large
sheet of paper in which they include the
expressions they just fearned.

Digital
Connection
TR

A

Activity 7

Have students read their Reader's Book on page 64. Then,
have a volunteer read the questions from their Activity book
to the class. Set students in pairs and ask them to use those
questions to share their opinions.

Activity 8 Particlio
Suggest students to keep their lists C°'°”
available, Tell themn that they have to use )

it throughout the unit. in it, they have to
wiite their personai opinions on all the
news reports they work with in the unit.

U5 BPA1. Ask students the following
questions: What happened to the house?
What do you think could've caused this? Why
is this situation worth reporting? What would
you say about it if you were reporting it? After a few minutes
i of discussion, have your students work in small groups and
ask them to think about a possible news report.
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Product 5 Survey
Step 1

?lahhing @

Guide students to make the decision on the type of survey
they are going to make. Research the characteristics of each
type and give student a brief explanation of each one {In Step
2 they have to research that information by themselves). If you
can, show them an example of type of survey.

&

Divide the closs into small groups. Write the questions on the
board. Give groups a couple of minutes to brainstorm their
answers and write them on a piece of paper. After each group
has finished with their answers, ask them to share them with
the rest of the class. If there is time left and to help develop
their speaking skills even further, ask each group to prepore g
small presentation with the information they find.

Hands onl!

Looking ahead 8@

Explain to students that in Step 2 they are going to make

a survey they can use, decide which one they are going to
use and define the objective of their survey and the types of
questions they are going to ask.

i Lesson 1 '
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Lessont Sel

Have students lock at the statements and check them
individualty to think about their leaning achievements,

progress and performance during Lesson 1, Divide the class in
pairs and have them compare their answers. Ask each pair to
make a list of things they think they can do better in Lesson 2.

Always guide your students through their self-evaluation.
Help them analyze and understand each and every learning
objective. Most important, et them know how important

it is for them to know their learning process. These self-
assessments offer students an opportunity to reflect on their
strengths and skills, as well as what they've achieved during
their time studying a Unit,
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E Lesson 2;

Achievements
+ Understand information by answering Wh- question words.
+ |dentify the main idea of a report,

Make sure to always ask students to help you read the activity
instructions. This helps students comprehend the instructions
better, practice their reading, pronunciation and legibility.

Activity 1

Ask a volunteer to read the instructions. Tell students to fisten
to Track 11. After listening they need to answer the questions.
If possible, during the listening stop the recording when some
time for students to write the sentences. After they finish
discussing and checking their answers them with another pair,
ask the questions out loud, let students answer them as a

group.

Answers: a. Giving d tablet to svery student, b. can have

a big impact on improving their motivation to jearn and
encourages indzpendent study. ¢ Many parents worry about
their children using tabiets in school. d. They feef they might
get distracted & 100 schools in London | the tablets were
most used it ciass for research and writing notes.

Answering questions as 6 group is a great way to get shy
students involved and helps develop students’ oral abilities. Try
it every time you can!

Activity 2

Use the Time-Pair-Share strategy. Ask students to walk around
the classroom and share what they can remember about the
rews report, Give them two minutes shore and then change
partners. Repeat until every student has had o chance to
change partners. Give students a couple of minutes to answer
the activity. When they finish, ask them to compare their
answers with another classmate.

Answers will vary: 1. Yes, it was, it provided information on the
topic. 2 Ng, There's not enough budget. 3. No, | think they
can distroct students, 4, Yes, for research,

Activity 3

Challenge students to work in groups and reptace the personal
opinion expressions. Suggest organizing the sentences from
the report on the first try. When they finish, ask them to

share their answers with another pair, Write the numbers from
1to 4 in a single column, Ask a few volunteers to come to the
board and write the sentences in the correct order.

Possible answars: | think the use of tables is not 6 vary good
‘dea. in my opinion, every kid should have a tablet.

School Maovig

Work in peirs. Listen to the cews teport. Whesn you Dirlsh, onswer
the questions Chack your answars with other clusimotes.

2 What s tre news report obout’

. Webat does the Super ~ander soy about fre use of tagies?
Yybot do the poge de s okt o?

1 Wby ear by a0aami e uee 6! Labiets!

= hhere wos o8 st irdes raaese?

- Wehoh wos Ho res.

Tabiets in Schools
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= Work in poirs Arawar Lhe fofow
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120 pund ube

Do you think

+ Tk yau think schee

2 g e internet Oiess E2 stecs T VR

(-Vf_‘ Work in guoups, Exchonge personal oplatons obout the news report "Toblets i School*
) Remembar to use the ecpressions leamed in Lesson Tta do so. Look ot the axompies

Culture
Connection

4

Discuss with the class what would
happen if thare were no news reports in
the world. How would it affect them and
have them share their opinions on the
news reports they know.




- The news report “Tublets in Sehool™ Ieft ol detoils that are iepottant to the topir Work in
pairs and discuss whot detoils you think the reporter didn t mention The words in bold o)
the exumpies ore Lsed to excress that infoimaban wos ket out,

GRS . S ¢ Tay

. Work In puas Read thae conversal on between Ron and Jock from the news report. What
wxprarsions did Ren and Jork usk to § ve thefr personal upinona?

Sy b
[BER O NT R
STPOIET eI $g, 0oR AT

mages Rl s e
o& Pukiied

AEOELICION SR
T TR TR

MR S

W 50 6 W on gleorrg we
sechanging opns
SoEs B3T3 Berneeryer

ES

bl

= Waorlcin greps Express ond sxohonge persono] opinions abuist the news neports in your
Reader's Aok on poge 68, Yo Writkes Conlest”. Use the wrpress ons you have earved
tinoughout the umt
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Achievements

+ Analyze the contents of a news report using basic
Wh-~ question words.

« Exchange expressions about a news content and ask for
clarification.

X Activity 4

¥ Organize the class in pairs. Give them a couple of minutes

to talk about what they remember about the news report.
What do they remember the most? Why? Suggest writing some
sentences about the details that were NOT mentioned. Provide
some minutes. Encourage writing their sentences on the board.

Answers: The report didn't mention how much money would
it be for all the tables. The report didn't say who was going to
sell the tablets to schoois. The report didnt give information
obout the schools where tablets are going to be deliverad.

Explain that the details of something are its individual
features or elements and are important to be included.

iLesson 2.
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Activity 5

Ask student to work in pairs and read the conversation to
identify the expressions that share opinions. Suggest using
color to highlight their answers.

Possible answers: | think this type... What | liked the most
was... what { mean was that. ..

Connecting yov

Ask students to share their answers. Model the
expressions that you use: | love when.. Im in favor of..
{ agree with... Promote students participation, help
struggling students.

Ask students to download Tooritostic
app and create a narration in which
they share their opinion on ¢ topic and
if possible, download it and project the
fina! product of each student in class.

Digital
Connection

Activity 6

Organize the closs in groups to exchange their personal
opinions about Young writer's contest p 68. Ask them to

focus on the content, do they think it is relevant or important?
Do they think these types of news reports are necessary?
When they finish, ask them to write the expressions learned.

Y]

Possible answers: { think that 2ncouraging youngsters s the
best decision. in my opinion, a contest s o great opportunity
1o prave what you can do.

Portfolio
Connection

Provide some construction paper and
ask students to create a fist of expression
they have {earnt this far. Suggest using
visuais when possible.

U5 BPA2. Invite students to describe
3 what is happening in the picture. Then
ask them the following questions: What
do you think the scientists are doing? What
wauld you say about them? What type of news do you think

i this relates to? Do you think peaple or society in general would
i beinterested in what the scientists are doing? Why or why not?
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Product 5 Survey
Step 2 STEn Gureey o

Have students check the steps they have followed up until this
point and make sure they are following all the the procedures
needed to complete the second stage of their final product.

?lanning 8@

Guide students to make the decision of what kind of
questions are they going to use and how long the survey will
be (it's recommended that they make their survey about the
preference of types of news reports their classmates listen to).
Recall the uses of wh-question words.

Hands on! %

Divide the class in small groups. Give groups a small paper
ball with one of the reports from the Reader's Baok and ask
them to write Wh-question words sentences. Remind them to e Y e aieran
use expressions to share your opinion and start with the first
draft of their survey. After each group has finished with their
draft, ask them to share it with the rest of the class.

Looking ahead %2%

Let students that Step 3 they are going to write the rough draft
of their survey questions. Remind them the use the lists they
previously did.

Have students read and reflect the questions about the
objectives they learned in the unit. Remind them to keep in
mind the survey characteristic.

If there is time left, ask students to make a mind map about
Lesson 2. A mind map Ts a diagram that displays infermation
visually. You can create mind maps using pen and paper, or
you can use an online mind mapping tool such as MindMeister.
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Work In grauos. Exchdngs petzonct opnions obout tha news raport. Remamber to use the
expressions learned in Lesson 1{u 0o so. Loak ot the exomples.

= Work m pmrs role play the followiag canversal on ohout a recent news reort. Pay special
attention ta the wards in blue These are expressions you con wse 1o sxchange onions
Whaen you finish role play the conversation oyain using infermation from any news e
heqed Iatuiy,

Achievements
» Understand information by answering Wh- question words.

} Activity 1

¥ Point out to the pictures, ask student what can they see and
to predict what they think the listening will be about. Suggest
writing their answer on their notebooks and play Track 12 to
confirme their predictions. Ask them to share their answers.

Answers: A vaccing, it is about o scientific discovery,

e Activity 2

¥ Set pairs according to their favorite colors. Invite students
to listen to the news report ond to make notes to answers
the questions, It is advised to read the questions in advance
so students learr what they have to answer. Give students
a couple of minutes to answer the activity When they are
finished, ask them to compare their answers with another
clossmate.

Answers: 0. A new Jaccine has been discovered b, In Geneve
c. recently d. Dr. Schuller: &, because it is a breakthrough
for sciencs,

\Lesson 3!

Culture

Talk to students about the types of
Cor)_pection

news {local, national and international).
Give a brief description of each

one. Give students o couple of minutes
to talk obout any news they have heard
recently.

Activity 3

Ask students to get in groups and to share their personal
opinions about the news report. Now, suggest using only
prompts or key words so when students present they have to
create a mental work to make the question and share their
opinion. When they finish, ask a volunteer pair to come to the
front and act out their role play.

Possible answers: Whan do you think the vaceing il be
released? | think very soon.

o

Play the Hot Pototo game with a small ball. Ask students
to stand in a circle. Start tossing the ball around between
students, when you say "hot potato” the student holding
the ball has to soy an instruction te avoid o risky situation.
Continue the game in the same manner until every student
has participated.

Activity 4

Have a volunteer read the instructions to the class. Then,
form pairs and have students practice dialogues of character
A, and then switch to B so that they practice both. write the
highlighted phrases on the board and encourage students

to add phrases to their caonversations and to role play their
versions in front of the class.

Pousible answers: | think those are great n=ws too. In my
oginion it is very necessary becouse there is o jof of people
stiffering from cancer.




iLesson 3.
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Achievements

+ Use expressions to start and finish a conversation about
personal opinions,

+ Respond to body language, wait for my turn to speak,
regulate speed and tone.

ge Activity 5

S Ask a volunteer to read the instructions. Elicit sorne words
or ideas. Suggest them to write notes on their notebooks.

;. Compare answers with the whole class if possible. After they
finish discussing and checked them with another pair, ask
them to give a short news report using their own ideas.

Possiblz answers: A bank robbery. Because of the noise like
the police.

S Activity 6
¥ Play Track 13 again. Write on the board the words: Who,
... What, Where, When, Why and invite scme volunteers to write
@ a question for the news report. Give them a couple of minutes
to answer the activity.

Possible Answers: o, Who reported the robbery? b. What did
the thieves steal? c. Where did the robbery occur?

d. When did the man rup with the bags of cash? e, Why was
he o peculiar robber?

Piay Silly Headlines with students. Organize the class in
groups. Give each group a sheet of paper. Explain to students
that they have five minutes to write as many silly headlines as
they can, When the five minutes are up, ask a volunteer from
each group to read their silly headlines to see which group
carne up with the silliest ones.

Activity 7

Set team work. Ask a volunteer to read the instructions

and provide students with time to analyze and answer the
questions. Ask students to compare answers with other teams.
Point out not only the on the content or topic of the news
report but on the details about what the reporter could've
done to make it more interesting or what information he left
out. Ask students if they liked this report and have them

share why.

Answers: It is about o robbery. Date, time, witnesses. [ think he
didn't say on which direction did the robber go.

3 Activity 8

. Set students in pairs. Have them share their drawings to the
class in pairs and ask volunteers to explain their drawings in
front of the class.

Possible Answers: social media, sites, apps, mouth to mouth,
atc. ! think in 1920 propie read newspapers ond toid others
about news 50 they also spread mouth to mouth.

Wark i1 pairs Listet: 1o the news report, Try to arter the topic. Discuss your ideas with your
classmates Answer the questions. Whaot do yaur tunk the sews report 's about? What
inoks vau think thal? Listen agan and check

Sruagant ¢ [

Listen tn the naws repcrt ngon. Use the Wh- question words 1o write questions about the
naws (eport,

o Wi >
o AL ?
- hrere
1T Weiwn ’
Wiy :
N Waork in groups. Anclyze the news report vau st heard. What's 4 alxoult? Whot
B nfo, motion das it heed 10 1t can be o Inore cormalste rapoct? Yenat do you think the
officer left out? When you finish exchange vour personal opinlons as a graup abeut the
naws report
2T Wik in poirs. Druw the ciffersnt woys news is delivered today for szempls, social media

sies, apos, mouth to mouth, atc. Think obout how this was dene 100 year ago ond discuss
Wwith your poit yor

Differiint Woiys of Detiviing the Slsaws

Protes o i 00 youl sk & Ust e B bport ol Ra ede W de veted T57 ysars
~on Fuochonae opruens obout B Jdsen o Hhe wo hana erctess o g e Law i pLan
Prmrign g v weerm

US BPA3. Arrange students in groups.
Ask them to write a list of ideas that
come to mind about the picture. What
can they report about it? What type of news

report s it? Is it interesting? Why or why not?
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Product 5 Survey
Step 3

Have students check the steps they have followed so far and
make sure they are following all the procedures needed to
complete the third stage of their final product.

Now it's time for students to make their product. Help them
decide when and where they are going to make it. Help

them decide if they want to invite students or teachers from
other classes to their product presentation.

%

Organize students in pairs or groups, depending on how they
chose to work. Give them a few minutes to write their survey
questicns. When they finish, ask them to swap their survey
questions with another pair or group to get suggestions or
comments on them, As a final step, ask them to write the final
draft of their survey questions.

Vlanhing

Hands on!

iLesson 3!
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Tell students that in Step 4 they are going to conduct their

survey. They need to have their survey questions proofread
and ready io be used.

Step4

Make sure students check the steps they have followed up until

step four.

Before applying their survey, explain to students the four-step
process after conducting their survey.

Looking ahead

Hands onl!

1. Conduct the survey: They can conduct the survey with their
classmates or visit other students in your school, If they survey
other classmates in schoel, make sure to monitor their work to
help cut and avoid any problems that may come up.

2. Gather your responses: When they finish conducting-they
survey, they have to gather all of the results to get a result
from It. This depends on the type of survey they chose.

3. Analyze the results After analyzing the results, students can
present their results in a chort or graph, See which type of
hews is more popular omongst the group. Talk to students as
group about why they think the result is the most popular type.
4. Write a report The final step is to write a report where
students explain their results to the rest of the class. This can
be done on a piece of paper or on the computer ([depends on
what you have at hand).

For this self-evaluation give students a couple of minutes to
read and reflect on their answers, When they're finished, dear
a space in the middle of the classroom so students can sit in
circle. Use a ball, a plush-toy or even pieces of candy for this
activity. Toss the object to a student, the student that catches
the object, has two minutes to talk the questions from the
self-evaluation. Repeat the process until all students have had
a chance to speak. Invite your students to read the trigger
questions on page 53 again. What new ideas and comments do
they have about news reports and surveys?



Reader’s

Connection

~ Reader’s

Connection

Before students begin working on their Reader's Connection
page write the word news report on the board. Use the
Think-Pair-Share technigue s¢ students can think about any
information that comes to their mind about news reports, pair

~ * Read the tolowmig tveed. s and deccs in whech bipe of i thoy belonig

up with a partner, and share their thoughts on news reports. CHldhaed 3net fe Boae 3ROMEE L S duG 5 pos sk © e ST 2
oy Mo st . NEEL? MES3E L0 0 e

Activity 1 Gimes O

Explain to students that a headiine is a phrase or sentences in

the front page of a newspaper that tells the main idea of the

news that's coming after it. Ask students the headlines from

the Readers bock, write the on the board. Now ask students to Erwirormentoloews | | Hoothnews Sports news
think about to which type of news report they belong to. Let '

them know they have to write the headlines under the type of

news they belong to. Give them a couple of minutes to fifl out

the table, .= & Workin poirs. Read the axtracts froni some of the aaws 1+ your Beudes s Baok. Exchanya
petsonal opr-ens ochout them,

B O S N N VLA ) L T P S

Answers: Local news: Save a homeless cot or dog / M
internationai news: Veracruz needs your heip / Socio-cuitural |
news: Young writers contest / Environmental news: A pile of
trash, a pile of problems! / Health news: Childhood obesity /
Sports news: Qutstanding performance of Mexican athictes
at Pan American Games
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Activity 2 .

Draw students’ attention to the extracts of the Reader’s Book =L Wark Iy noirs, Discuss tive Faflowig quastians

and tell students to share their personal opinions. Wrir y dtaes wes na (e e mas & mpvel <t
- Do you thnk ke rga me ot vbortar o hoed sk Y,

Possibiz Answers: | think that saving snergy is nzcessary for L e e
P L Bt O I L ST T RFTo B L S O S )

the worid. In my opinion recycling shou'd be mandatory to
keep o place clean, t agree with donating for the poor.

Activity 3

Ask students to work in pairs and answer the questions from
the activity. When they finish, ask each pair to come to

the front of the class to share their answers in the form of
questions from their classmates, sort of like an interview.

Answers: o, it is important to be updated. b. 1 thinkitis
difficuit in war areas. c. 1 would report forecast news to be in

a studio.
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% Warkn pains Lislea fo the tews repart and onswer (g auestions akout | Wreen you
‘irush @xciangs ap.nrors shoat ULe saws you heard

= 7 Watk in groups. Thine ahout o news 1epart thet you Have heurd or reaa mtely or go onfine
and leok {or ¢re Exchonge yolt paconal epintens abaut 11

=3 Anolyze the news reccrt from your Recuer's Beox an page 68. Work In palvs onz discuss
what details you Lhink the repart cossn t mention Remember to uue sxpress cns ke
eidn't qrou ardedn’t say

&) Activity 1
S Organize the class in pairs. Give them a couple of minutes
... totaik about what they remember about the news repoert.
@ What do they remember the most? Why? Let them answer the
questions from the activity.

Answers; a Dr. Schuifer, b, Geneve c¢. Recently d. Becaust
he wanted to prove there was o cure for cold. «. ! thinkis o
great new to hovi: a cure, so next time | play outside, | don't
get sick.

L& Activity 2

A Ask students to research in odvance on Internet a lately new.
Suggest bringing a printed version for homework and give
student some minutes to exchange their information, and
share their opinion. When they finish, they can share their
news reports and explain their ideas.

Possible answers: The new lifc discovery on Mars,

Evaluation

Activity 3

Draw students’ attention to Reader’s Book p 68. Suggest
re-reading the text if necessary and in pairs decide which
details weren't mention. Remind students to use the
expressions didn't give or didn't say.

Answers: They gidn’t say what the prize would be. They aidn't
give information about the date of the coniest.

@

On the Web, you can find information about any topic you
desire. The World Wide Web is a huge database of user
submitted content where you can access an astronomical
number of informative sources, online groups and multi-media.
Because all of the content on the internet is self-submitted,
and there are very few regulations s to what a person can
and can't publish {depending on local laws), content found

on the Web may be inaccurate and opinion based. Suggest
students to visit trusted websites.




Collection

of evidence template

Read the following information and share your opinion about it. Then, imagine you have the chance to interview a
Scientist, what would you ask?

Science is a fascinating subject with many amazing things to learn and discover. Thankfully you've got a lot of time to
research, the average human enly sleeps for about 35% of the day compared to 80% for armadillios and sloths, that's lazy!
Read on to find more fun science facts and trivia while remembering that as society and technology develops so does our
understanding of science and the world around us. What is fact' today may be disproved tomorrow.

In my opinion Science

Questions.




Checklist

Use this checklist to evaluate you and your classmates work during class, put a check in the column depending on your

performance.

1. Did | stay focused and
attentive during closs?

2. Did | speak English
with my classmates
and teacher?

3. Did | work well in
teams?

4. Did | complete my
tasks and activities on
time?

5. Did | complete my
final product on tme?

6. Am | able to
understand my
teacher and

classmates when they
speak in English?

Evaluation

instrument
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T Academit-dnd Educutionai‘ -

Sotml pzractice of the language: :
Follow mfomatmn fmm an diustrated guide, to soive a -
Vprbbiem : - :

After ﬁnishmg th:s ufiit, ynu will be ab!e tn. o

s Explore short illustroted guides. .

+ Interpret information to follow steps‘ o
Wnte mstfuctaons . f

o Eiﬁul-,pmd};:ct: Short' ilustrated gﬁide to'solve o ﬁrqbiem

Achievements

+ To know the unit's objectives.
+ To activate schemata.

+ Define a problem.

Write the word: problem on the board and ask students to
define it. Elicit what social probiems dao they know and how
can they solve them. Tell students that a problem is a matter
or situation regarded as unwelcome or harmful and needing
to be dealt with and overcome. After that, remind them that
problems have solutions and that they are going to learn how
to make a guide for that.

H

Write the questions on pieces of paper and paste them on
the board, making two columns. Ask students to write their
answers on sticky nates. Give some minutes for them to finish.
Then, have them paste their notes under the corresponding
questions. Ask students to read what their classmates wrote.
Then, ask children to say what answers they found more
interesting, and why.

Lot What probleins st schoal of 2t Roine cen you sdeatity? ‘
Cor Wiy it 8 mpertn et to seive those pranicms?

Snatol practics of he longuesgs.

£l Nirting dhi wid, yoo wilt e nile by

U6 BPA1 Have students look at the

picture, Elicit information about it;

for example: What can you see in the

picture? What problem can you identify in
this picture? Why is it a problem? Is it important to soluve it?

i Why? Let students share opinions in pairs and get to a

i conclusion.

In this unit, students wilf read "Water Is in Danger.” In this
part of the Reader's Book, students will read some texts about
the problem of water. The purpose of this reading is to raise
awareness about the importance of saving water. The text
provides solutions. Have chifdren check their Reader’s Book as
many times as they need it.
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o~ Work in poirs Read the titie of the text and iook ot the pictures Dlscuss with your portner
wiirt you thk e teal [s abowt, What key words do you think you will find?
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Achievements

+ Analyze textual components and key words to identify
purpose.

+ Associate graphic and textual components.

+ Anticipate the topic based on graphic and textual
components.

(:e;;:l:;ted! \

Divide the group into two teams. Show to students
pictures of problems such os lack of water, poflution,
and deforestation. Point to one of those pictures and
brainstorm vecabulary related to that problem. The
team that mentions more correct words gets one point.
Repeat the procedure with the other pictures.

£ &) Activity 1

F Have students look at the pictures, and read the title of the
text. Give them some minutes to discuss what they think
the text is about. Guide students to anticipate the topic based
on graphic and textual components; and to anatyze textual
companents and key words to identify purpose and intended
audience. Students can read in the order in which they are
sitting (like in the Wraparound strategy), continuing around

i Lesson 1

the room until the text is finished. Sometimes teachers allow
students to say “pass” if they prefer not to read.

Possible answers: A trash probiem, possibie words fke:
recycle, shopping, paper and plastic, metai and gioss.

Activity 2

Suggest students to read the text again, and te identify key
words in order to get the purpose of the text and the intended
audience. Guide them to clarify the meaning of words by
following contextual clues. After that, elicit some answers and
try to compare them.

Answers: a. The purpose of the text is to oresent o problem
and @ solution. b. Mainly youngsters, it could be any person,

Culture

Explain that The Great Pacific Garbage
Connection

Patch is a collection of marine debris

in the North Pacific Ocean. Also known
as the Pacific trash vortex, the garbage
patch is actually twe distinct coilections
of debris bounded by the massive North
Pacific Subtropical Gyre. Marine debris is litter thot ends
up in oceans, seas, and other large bodies of water, Try

to raise awareness about trash in the world. Make these
questions: Is there a problem of trash in your community? Do
you think you shouid do something to solue it? Invite students
to share their ideas with the class.

(;Iossary

' You can have students work in pairs. Ask them to open
their bock on the glossary in turns to ask the vocabulary
from the unit. Then, have students review pronunciation
of each word. Remember to first model the vocabulary
so students have a reference. Have students take turns
pronouncing the words in pairs. Finally, ask students to
choose the most difficult words so they can look them
up in dictionaries and get to understand them better
through constant and different input.

. ——rrrwe: AT I =P i R A . — —
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i Lesson 1!

L I R N

Achievements
« Analyze textual components and key words to identify [~ 2013

purpose and intended audience. oo
+ Reflect on how information is written in iflustrated guides.

Wark i palrs. How dt you think the written information and the pictutes ore related s the
taxt "How can we sorva tha oroblem of trash™

= Work 10 groups of three Explare the short
- dustrated uide it the prvious goge. Toke turns
and answer these questions. whot probiem s Al
. . it talking abowt? 1s it a problem thot affects "
- your community? What can you o to solva this
Activity 3 problent?

I1ZE0S Wt

i SEt pCIIr WOrk. HE|p StUdents to associate graphlc and textual ' ¥ Explore the following shc_!'t:!iustrotad gu'du. Discuss with your pattners. Whot information
components. Give students some minutes to discuss the <on yoli finctin the guide? Wiat's the purpose of this quide?

questions. After that, guide a group discussion about the

importance of lllustrations in text like the one they read.

Possible Answers: The connection between the picture and A

the text is importont because peopie can deduce what the . { fow Mase vtpn

guide is about and iearn if they are interested right away. ! Woure Crmpeel s e
L] Activity 4
==

Suggest students to get in groups of three. Invite them to
re-read the guide and find the answers to the questions. Ask
children to identify unknown words. Guide them to get their
meaning through the context. invite some volunteers to share
their work with their class.

i HE iking about trash. Trash is o problem - Work with @ portaar, Go bock to the pravions trat and answer theee quesiiom: whyt hond
Possible Answers: it is taik
* of taat u 1t? What s it about? Wheat .nfermation con you find i tha tezt? What are the
that affects everyone. To reduce trash problem we could words In grwen Lsed far?
recycie and stoop buying cover on products, J t e g

fieiypes 77 87 Dt

Wy SRS H T Y

ot 1 totelr

Connecting you

Invite a volunteer to read the question. Give some minutes

or students to think about their answer. Have them share

with a partner their ideas related to the question. Write Activity 7 bartfoli

some strategies on the board and discuss them as a ctivity artfalio
9 Ask children to work in groups. Suggest Connection

roup. Deduce from context, look for synonyms. Ly
grate ynony reading the text on the Reader’s Book

and write the questions on the board.
Invite students to discuss and write down
S

zcttlvmds ki i s dina th answers on a piece of paper to exchange
sk children to work in small teams. Suggest reading the with another team for a peer assessment.

illustrated guide and give them some minutes to do the
activity. Elicit the answers as a group,

Possible Answers: it is an iflustrated guide. The risks of running
Answers: The guide provides instructions to reduce trash and out of water. Because of the number of peopie and the worlds
recycie. Setting the different material bins. The purpose of population. Yes reduce consumption or stop wasting it.
the guide is to give soiution to a probiem.

BT Activity 6 ‘

= Give students the opportunity to set the working pairs. Invite Divide the class in small groups. Have each group take turns
them to re-read the previous text to answer the questions. discussing about how people solve probiems. Invite some
Advice making some notes on their notebooks to compare volunteers to share their ideas with their class.

answers. Help them as they need it. Ask them to exchange
their work with ancther group. Encourage them to edit each
other's work.

Answars: it is an iltustrated guide. You can find solutions
and steps to diminish ¢ problem. The words in green are
sequencers, they are words to connect ideas and give the
order of the events.
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Product 6 Short illustrated guide

Step 1

&®

Help students decide if they need any material to create their
guide. Remind students that by recycling materials, we are
helping to solve a problem such as pollution in the ocean.
After that, help them to get organized in small groups. Ask
them to think about and share their idecs about how they are

going to organize their guide.

Have children work with their teams. Guide them to think
about the guide they wilt create, and to talk about what

they want to say, why they want to say it and to whom they
are going to say it. Encourage them to choose @ problem, in
the school or their community that needs to be solved. Help
them to talk about sources of information where they can

find important data about the problem they chose. Remind
students to use sequencers, Ask students to look at the
examples of guides in this Unit, as well as in their Reader’s Book.

?Ianhihg

Hands on!

i Lesson 1
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Tell students that in step 2 they will write the first draft of their
guides. Ask children to check vocabulary and expressions
about problems, and how to solve them, in this unit, as well as
the ones in their Reader’s Book. Tell students that they can also
check other examples in other bocks, maguazines, and online, if
they have access to Internet.

Looking ahead

Ask students to think about what they have dene and
learned during this lesson. Have them look at the statements
and check them individually to think about their leaning
achievements, progress and performance during lesson one.
If they think they still need to study mare about something,
encourage them to check the activities related to the point
they need to study. Divide the class in small groups, and
have them compare their answers.

Tell students that they do not have to choose a very complex
problem. They can also help their community by sclving simple
problems such as the garbage collection and/or recycling at
schoo!. Encourage students to think about their community
and how they can improve their life there.
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Achievements

» Contrast the order of steps in a sequence.

« Analyze and decide how many steps the guide should
include.

« |dentify the way in which steps are written.

b Activity 1

Read the text as a group, use the "popcorn” technigue. One
student starts reading and when they decide to stop they just
call somebody's else name and that student has to continue
reading until most students read aloud and finish the text.
Then have students work in pairs. Give them some minutes
to discuss the questions. Guide a group discussing about the
relation between content of the text and the illustrations.

Possible answers: it is an iliustrated guide, Recycling and the
stages of it.

Reading aloud helps children improve their pronunciation,
and fluency. First, read the texts aloud so that you mede!

the pronunciation of the words, as well as rhythm and
intonation. Then, invite some volunteers to read the texts
aloud. Remember that you should consider all learners; thus,
if a student is shy, ask him/her to read o short part of the text,
Help him/her to get more confidence little by little.

Activity 2

®: Have children work in pairs. Motivate students to work with

different classmates, suggest re-reading the text and use color
to highlight the sequencers. Guide students to compare the
sequences with the ones at page 67. Give them some minutes
to take turns and expiain the stept to reduce, reuse and
recycling. Guide children to identify connectors in the text, and
to reflect on their use. Check the activity as a group.

Answers: No, they are different. The first are sequencers and
the second are time connectors.

Guide students to go to page 126 in

order to get more information about
connectors, Explain connectors: first,

later, after that, next, then, finally. These
words help you connect your ideas and
clarify which action comes first. They
make your discourse eosier to understand.

Longuaye
Connection

Uy ety 2o 202

K Work 'n pairs Toke soma minutes 1o sxpio:# the teet. Then, take tuing cnsvestnig tha.e
guestizna.. Ahat kind of text & 7 What {3 .t obout?

= Work in porrs. Read the text again and ol y He wueds that glie order drd seguence tu
tha inlormation, Underinae those key words and wi te them in your nutebuok. Tiscuss with
your partrier. Ase they sinvlar or differsnt 16 tie cnes in the text on page 672 Afier that,
Leke turns to waplain tha steps to reduce, revse ond recycle mantioned In the text.
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Wk in groups of three Go back ta tha short 1 ikistrated Tradent’s Tig
Qude 1 the previcus page Uinderine unkaown wards. Then.

dricuas ve.th your partners, bow con you get the meanng of

uranewn words m o text?

T Work -1y pairs. Go over the terts you read in Lessens 1
and 2 and 2 scuss what patterns ¢re used ta oigarrze the
infarmaticn in q taxt, What is the function of the diTerent
gtaphic components? Complete the chart

Kb ot

e aanl e s g7
Bullet points

.-_" Work with o poriner Gn to e text *S0% Water |s 11 Daniger” 'n yaur Raader’s Bock prges
147 and ulert.fy tha graphiy resowes woed Ara they siarilor of diffarent to the oaes you
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WRITE
What

e e
teerar vonr pLeths o

Achievements

+ Contrast the order of steps in a sequence.

+ Formulate questions to understand how to follow steps.
+ Follow the steps to check understanding.

C@T Activity 3

Invite students to set groups of three. Draw students’ attention
to the previous illustrated guide. Suggest using colors to
highlight the unknown words. Promeote a discussion: How to get
the meaning of unfamiliar word? Explain that you can use the
context to define a word, read the entire sentence and look for
illustrative examples are some ways to get g words meaning.
Monitor students’ work and help them as they need. Invite
some volunteers to share their work,

Possible cnswers: Using the context or Hlustrations.

} Activity 4

Ask children to read the texts of this Unit. Then, give them
some minutes to discuss the questions with a partner. Guide
them to identify, and follow the steps in the guides in order to
check understanding. After that, have children complete the
chart. Invite some volunteers to share their work with the class.

Lesson 2!

Answers: images are used to iflustrate. Bullet points are

used to draw attention to important information within o
document so that o reoder can identify the key issuss and
facts quickiy. Numbers are used to list and charts are used to
categorize,

The first step to get a meaning without a dictionary is go
back and re-read the entire sentence. Think about the
content of the sentence.

Activity 5 foh
Motivate chitdren to analyze the texts in their Reader's Book. o5
Guide them to talk about graphic resources in those texts and

in the texts in the Activity Book. Give them some minutes to

discuss the question. Ask them to share their ideas.

Answers: Images, bullet points and numbers ore used in the
Reader's Buok.

Activity 6

Have children work in small groups.
Motivate them to think about a problem
in their schoo! or community. Have them
write some questions about that problem.
fnvite them to keep a photocopy in their
portfolio. Remind them to include a list of the words and
expressions they just learned and were useful.

Fortfolio
Connection

=
=

Guide a group discussing about the impartance of identifying
and solving problems at school and in their community.
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Product 6 Short illustrated guide i
Step 2 ERY iy Bl oty pled e Lo st g aslo e ﬂ

Have students check the steps they have followed up to this L
point and make sure they are following all the procedures B
needed to complete the second stage of the fina! product. ‘

Planning %

Guide students to identify sources of information where

they can find other examples of iflustrated guides to solve @
problem: books, magazines, or in the Internet, if they have
access to it. Tell students that they can also ask teachers form
other groups about ideas on how to solve the problem they
chose. Finally, help them decide when they have to deliver the
first draft of their guide.

Hands on! %ua o

Ask students to work with their team. Guide them to talk about

the purpose and intended audience of their guide; as well as itk R b
to decide how many steps they want to include in their guide; aar
this wilt depend on the problem they chose. Then, encourage e o S WO 2 e 5

them to write some sentences describing the steps. Ask them , o ‘ e
to check the sentences and to use connectors to link their e et s e e
ideas. Finally, have them decide what graphic and textual
compenents they will use in their guide, and ask them to
write their first draft. Monitor students’ wark and help them
as necessary. Remind students that all members of their team
should participate in their project.

Looking ahead &%

Tell students that in step 3 they will edit their guide. Tell them
to keep an open mind toward others' comments on their work.
Talk with your students about the importance of giving and
receiving feedback.

Have students reflect on what they have learned in this lesson.
Read aloud each statement and have students check them
individually. Ask questions to guide them identify areas of
opportunity. Monitor their activity and provide tips on how

to improve on the aspects they didn't feel confident about.
Encourage them to check the previous activities if needed.
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Work in groups. Go over tha text anid Glscuss with your citasmates what the numbers i the
reoding are used for. Whet is the purposa of the text” Who -5 the intended gudiarce? Whot
graphic resources does s ext use? Whot's the purpos« of a picture «n o guide Die this?

Achievements
+ Identify the steps in a guide.
+ Analyze the resources used to organize a text.

Activity 1

Before setting pairs, point out to the text and make the
following questions: What can you see? Ask students to analyze
the pictures they will notice the recycling symbol, ask some
students about the pictures, one picture per student and then
change, write the ideas they brainstorm on the board and at
the end ask: Have you ever recycled? Do you know que process
of recycling? Would you like to recycle? Let students share their
opinion with the class. Bring a plush toy and throw it to a
student, let the student read number 1. Then that student
throws it to whomever he/she wants and that person gets to
read number 2, repeat with the ten points.

Possible answers: | think the text is about recycling. My mom
recycles trash and she earns some money. The other day i
saw a woman collecting cans to recycle.

iLesson 3!

Making predictions s a strategy in which readers use
information from o text (including titles, headings, pictures,
and diagrams) and their own personal experiences to
anticipate what they are about to read {or what comes next).
A reader involved in making predictions is focused on the text
at hand, constantly thinking ahead and also refining, revising,
and verifying his or her predictions. This strategy also helps
students make connections between their prior knowledge and
the text.

Activity 2

Have children work in small groups. Guide them to analyze
textual components and key words to identify purpose and
intended gudience. Give them some minutes to discuss the
questions. Monitor students’ work and help them as necessary.
Elicit the answers as a group.

Possible answers: Encourage the reader to recycle, any
person who can organize the trash, the text uses pictures as
a graphic resource, the pictures are intended to Hustrate the
solution or point referred to on the text.

Divide the group into ten teams. Assign a step from the guide
to each team. Ask children to analyze the information in that
step, and take turns sharing with their classmates their ideas
about the step they were assigned.
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Achievements

» Write steps in a guide.

+ Analyze the resources used to organize a text.

+ Use words and expressions repertoire to write steps.

=) Activity 3

Guide a group discussion about the importance of recycling at
school. Have students mention the actions that they are already
doing in order to recycle. Then, have children work in pairs. Ask
them to complete the chart. Ask each pair of students to come
to the front and share their work with their class. Help students
identify similarities and differences in their charts.

Possiblz answers: | refill plastic botties and reduce paper use,
In the: future | would fke to learn te recycie batteries or set
anhd Eco-Team.

Activity 4

Ask children to work in small groups. Ask them to go over the
questions and suggest writing their answers on pieces of paper
to compare answers with other classmates. Give them enough
time to discuss the questions. Invite some volunteers te share
their ideas with their classmates. Guide the discussion and
help chitdren get to same conclusions about the importance of
solving problems such as the trash problem.

Possibia answers: Trash can be o problem because there are
some products that can't be recycied or take years to disoppear
from the warld, After years and years of trash production there 3
net anough room for trosh ond 't is poliuting the world. | con try
to parsuade my farn’y ard commun ty to recycle or reduce their
trash to help the environment,

i Activity 5

Brainstorm about trash. Write it on the board. Then, number
the possible solutions and ask students to work in teams and
write about the solutions. Remind students about sequences:
first, secondly, next, etc, Encourage students to share their text
with the class.

Possible Answers: To solve a trash issue at school | wouid
promote recycling, The instructions are written in a list. First
create o campaign, then, promote recycling at school and
set speciol bins, Next. Create poster to raise aworeness of
the problem. Finally, share the possibie money earned when
selling recycled moteriais.

Portfoiio

Activity 6
Connection

Ask children to work in groups of three.
Give them enough time to do the
activity. Remind students that they can
use images, bullet points, numbers,
and charts to present the information.
Encourage students to highlight the most important stept
to solve water problem. If possible, brainstorm to help
struggling students. After they have finished, have them
exchange their work with another group. Encourage them
to edit each other's work.

 PRTEPIREN

- Wark in poirs Go bock to the tert in Acliviby 1 Toke tuens be discuss. what steps or
racommandaticns de you ahready follow ot school or at horme? Which ones di you Lhink Is
a good dea to start foilnwicg? Shore yaur conclusions with your cioss.

" Steps that § fallow to recycle Steps that | should foffow

- Work i groups. Take buirhs 1o answer these quest:ons: why cen trash be a problem?
Wiy 15 1t fmportant ta solve this probiem? What other actisns can yau toke o Graee
b sofu tivs prabern®

Work in groups of thres. Take turbs discussing these guestions. whot con you do to
sulen 0 probism of trash i your sc00i? How ore instructons written in o guide® Write
the ‘nstructions ko sofve this problem. De ot forget (o Jie connectors to orgarize yous
Instrictions Shore your wark with vour closa. Did vou weite difjerert instruet ans?

Answers: The most important step to reduce water problem is
to stop wasting it, we consider that even though it is a natural
resource, if we abuse, it will run out one day.

Lesson 3 Self-Eva!va‘i‘lon

Have students reflect on whot they have Iearned in thls Iesson
Read aloud each statement and have students check them
individuatly. Give them some tips regarding activities they
can do in order to reinforce aspects where they do not feel
confident.

Us BPA1, 2 and 3 Project the pictures

and let students work in small groups.

Ask them to analyze each picture. Start

discussion by asking questions such as:
Why is this @ problem? How can we solue this problem? What
would happen if we do not solue this problem? Encourage

i students to share their opinion as these are topics that

i worry the humanity worldwide.
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Product 6 Short illustrated guide
Step 3

Have students check the steps they have followed up to this
point and make sure they are following all the procedures
needed to complete the third stage of the final product.

&

Help students decide when and where they are going to
present their short illustrated guide. Ask them to discuss about
who is going to help them edit their work, and if they are going
to invite other kids or teachers to the presentation of their

product.

Encourage students to edit the droft they did in Step 2.
Promote some online research to get some more ideas

about the topic. Have them check if their guides followed

a structured sequences, and that the steps are clear and
concrete. Motivate students to exchange their work with
another team. Ask them to help their classmate edit their
work. Then, have them take turns to give and receive feedbock
regarding each other's work. Monitor the activity and heip
children as necessary.

ﬂanning

Hanals or\.’

iLesson 3
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Let students know that in step 4 they will write the final draft
of their guide, and they will present it. Tell them to read what
they wrote and check that their guide is complete and correct.

Looking ahead

Step 4

Ask students to think about what they did ond learned while
working on the previous step. Read aloud each statement and
have students check them individually.

eﬁ?

Hands on!

Ask students to create the final version of their guide. Have
children illustrate their guide according to the steps they
wrote. Finally, invite them to present and explain their wark
to their classmates, teachers, and family members. Keep the
guides in the classroom, and encourage children to use them
as reference to solve problems.

Have students look at the statements and check them
individually in order to reflect on their learning progress and
performance. Divide the class in pairs or small groups and
have them compare their answers. Monitor the activity and
provide tips on how to improve on the aspects they did not
feel confident about, such as going over specific activities
where those aspects are dealt with again or asking for your
help.
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Reader’s

Connection

Activity 1 _ Reader’s
Write the word water on the board, Encouroge students to ] Connection
brainstorm. Set groups of three and promote discussing the
problem presented on the Reader's Book. Monitor students’ —_—
\ .. . . " Wark 0 groups of thres, After recding the tuct "SOS: Watsr | in Donger in your Awader’s
work and help them to share their opinions. Then, invite some I 77 Boox pugyes 71-27 Discuis with you clatametes, why wostig wate) s u obler? What
will hapren T wa dort seive the prabiem of lack of water? What ections can you toke o

volunteers to come to the front and share their work with their walva the arotlem?
classmates.

»~

Based on what you read, discuss with your clessmates what instructions would you give o
other students {o save woter? Wrlte the instructions « the spoce arovided. After you hove
fin'shea, ulustrate the isiructions

Answers: Wasting water is o big problem because we may
finish with the water in the wond. If we don't solve the
probiem of iack of water peopie may start committing crimes.
At home, | can ciose the shower when | am not using water,

[ UICI S I PR PL IR I P B 4

'} Activity 2

Have students work in smalf teams. Read the instructions and
give children some minutes to think about the answer. Then,
encourage them to write a short paragraph with their ideas.
After they have finished, ask them to check and edit their text.
Remind students about the importance of editing their text
before sharing it with others. If pessible provide a bond paper
an ask student to create their instructions there.

Possibie answers: | would tell my ciassmates to reduce the
waste of water. 1. Turn off the taps when you are not using
water. 2. Boil what you need. 3. Shower with less water. 4.
Save up your dirty ciofthes, 5. Get a low-flush toiiet.

72 Now, share your work with your siass. Take time to expiors the rabructions that your
© classtnatas weote. Discuss a3 o € ars: what instructions do you think ore more mportant o

Activity 3 save water in yout schoal?
Motivate children to share their answers with the class.

Remember that all students should participate in the activities.

Choose different volunteers to share their work. Guide o group

discussion about the problem of wasting water, and how to

solve it.

Possible answers: The instructions of reducing the
consumption are the most important ones.

Invite children to search for and bring to school short illustrated
guides to solve problems. They can be either in English or in
their mother language. Guide them to compare the guides and
find similarities and differences.




. Evaluation

T Work n groups, Writs o et of problerns thot you cen ddentily 41 your comumwary

. @ Cnoose one of the problems fiom your 153 Wiite s2me stecs Lo £o va that problem. Do not
forget to hnk the stecs using cenectons

3 Shorae your wonk with the rest of your classmozes

"Awareness-raising” is when a person or group brings attention
to a concern or issue with the intent of gaining supporters. It is
one of the most basic forms of advocacy because the first step
in creating change is to let people know that a problem exists
and how they can help. Awareness-raising also connects well
to academic skills related to communication, both written and
spoken. Encourage your students to raise awareness for these
issues.

¢ Activity 1

Have students work in groups of three. Give them enough time
to do the activity. Motivate students to first discuss their ideas
about the problems they can identify in their community, and
then to write a list of those problems.

]
)

Possible answers: Lack of water, trash, peilution,
deforestation, stc.

Evaluation

Activity 2

Encourage children to write steps to solve the problem they
choose. Remind students that they should follow a sequence,
ond that they are expected to use connectors to link their
ideas.

Poszible answers: Deforestation: 1. Stop cutting trees,
2. Reduce cattie 3. Plont new trecs. 4. Raise awareness,

Activity 3

Ask children to edit their work before presenting it to their
class. Invite each team to come to the front and explain their
work to their classmates. Encourage children to respect and
value each other's participation. Motivate children to give
positive feedback to their classmates about their work.

Possible answers: | chose trash becauss ! consider it to be the
mast important problem in my community. | suggest piacing
bins in the town_ promote recycling and invite celebrities to

raise awareness.
%

Since this is a formative evatuation, it is important for students
to socialize their work. Ask them, alt the time, to share,
compare, and comment their work with their classmates. Tell
children that giving and receiving feedback can help them to
improve their work and performance.




Do some anline research to find solutions for deforestation, write the solutions, include a visual to ilfustrate each one

and use colors.

Collection

of evidence template

Finally,

First, R

K

s

After that,

( Next,

Secondly,

Thirdly,




Evaluation

instrument

Use the following project evaluation to assess your work.

Group:

The guide presents organized information.

The guide includes appropriate textual support.

The guide inciudes appropriate graphic support.

The guide includes suitabie steps.

The structure is clear, it facilitates comprehension.

The guide is free of spelling mistakes.

The guide includes appropriate punctuation marks.

The guide was finished on time.

Students worked in a collaborative way.

The finat product is neat and tidy.
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Achievements
+ Contrast physical appearance.
+ Activate schemata.

Write on the board the word Deuelopment. Guide students to
create a mind mop about this concept. Motivate students
to come to the board and write a word or phrase related to
Development. Then, analyze and describe the mind map all
of you have created. Explain that development is a process
of growth, progress, positive change or the improvement of
physical, economic, environmental, sociol and demoegraphic
components.

[3

Ask students to bring a picture of themselves as babies and
set the group in a concentric circle; each ene facing another
classmate. Invite students to compare their current selves

with the ones in the pictures. Students may struggle with the
vocabulary, so write an the board: | could- ability, | was- physical
description. Encourage students to share their information, and
maonitor to suppert struggling students on this activity.

B Describie ond compare pbysrcal ap;aedrmce aﬂd nhchtre& ‘f ‘_4 :

o -Lister to and explore dem:nptaons of phys:cct{ é#pewa i

v OWHhar did you loohk e when you wery 3 bmby?
D What do you look Hke now?

Sociud provTics of the lompuegs:

e Ptebig SIS orit, ot e i for - o . e

U7 BPA1 Have students look at the
picture. Elicit information about it; for
example: How old do you think these

i people are? What activities can children do?

i What activities can't they do? What does he/she look like?

In this unit, students will read "The Way We Used to Lock”. In
this part of the Reader’s Book, students will read some texts
about what people look and locked like. The purpose of this
text is to provide them with examples of how to describe
people and the activities they can/cannot or could/couldn't do.
Have students check their Reader's Book as many times as they
need it.



Work in paws. These prrtuces tlustrote o convarsation you will isten to in the following
a¢Liviry, Taka turns discussing. What can you see in the pirtures? What do you think the
conyersation, will be abnut? Whet innkes you think that?

Wark with your partner, Lisier 1o the canvenation Check you infarences. Then isten
c3ain and fook at the expressons in greer Discuss with your S'ossmates: Wnat are those
expressions Lsed for? Gl reasons for your crawers
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Achievements
+ Compare and contrast pictures.
+ Analyze words and expressions used in descriptions.

—— —— S————

Get connected!

Divide the board in two and write on each side: What |

look like... What | iooked like when ! was 5 years old... Invite
students to come to the front and write sentences that

are true for them. Read the examples and guide children '
to discover similarities and differences between them

and their peers.

Activity 1

BB sk students to look at the pictures. Give them some minutes
to discuss the questions. Motivate children to find similarities
and differences between them. Ask: Do you think there is a
relation between the pictures? Why? Encourage students to
write their predictions and tell them that they will check their
inferences on the next activity.

Possible answers: There are people seeing photographs.
Maybe, they ore going to talk about special moments.

/ Maybe the are going to describe people. Because they are
pointing the photographs.

i Lesson 1!

L N W W R

Activity 2

Play Track 14 and let students listen to the conversation.
Organize the class in pairs and ask them to discuss the
expressions in green. Suggest writing their answers in their pﬁﬂv
notebook to compare with another pair. Elicit some answers.

Then, ask students to highlight unknown words. Guide them
to use different strategies to get the meaning of those words,
in order to increase their repertoire. Finally, have them go
back to the conversation and identify words and expressions
used to describe people. Monitor the activity and heip
students as necessary.

Answers: The axpressions in green describe people's physical
appearance and abilities, both present and past.

It is suggested to use mimic to reinforce the understanding of
a tense. This will help struggling students.

A S - - T -————— A A

Glossary

Remind students to go to Glossary to find the meaning

of the highlighted words in the transcription. You might '
encourage them to guess meanings by using the context
around the unknown words.

[ —




i Lesson 1.
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Achievements

« |dentify words and expressions used in descriptions. [ - 0
+ Learn about rhythm and intonation when speaking.

Work in smoll groups Listen to the conversation agm Pay oftention to the rhythm and

intanntion of the speokirs Then take turms discuswng the foliowing quastons

e T o hoe Ang Y

'S Activity 3

Play Track 14 again. Guide students to identify the rhythm and Wt ats v viom 2t s nars bt
p— intonation of the speakers in the conversation. Model how to e
ﬁ make a question and raise your intonation and then drop it

so students compare and notice the differences. Later, invite R

students to practice the conversation taking turns.

Answers: a. it is about the past of Sam, when he was younger.

b. Both are describing Sam. <. The rhythm is caim, with - i el e
pauses to make sure the spuakers understond eoch othar. fivour meners Then fifythe vt
Content words arc stressed, 0s opposad to function wards. Words o describe peaple Expressions to describe people

d. The intonation changes in questions and answers,

Explain to students that rhythm refers tc the way we
combine stressed and unstressed words in sentences.
Sentences have strong beats (the stressed words} and weak
beats (the unstressed words}. Intonation is the way the pitch
of a speaker's voice goes up or down as they speak. We use e
intonation to help get our message across.

_ - Go ta your Reader's Dook. Read the text "The Way Wi Used to Look’ on poges $1-101. Tohe
TurAs to dlscuss with your poriner: Whot words and express:ons rio the speokers usa to
dagiribe sormacna? With ysur partner, clanly the meun ny of unknawn words. You can feck

(e '\’é them up in o dictisaary Tren, add some of thase sepesions i the chortan Actingy 4,
L) Activity 4 Porttolio
invite students to work in small groups. Cor%pwg%lon
Ask them to go back to the conversction a -
9 Activity 5

in Activity 1 and reflect on words and

expressions to describe people. After they

have completed the chart, encourage

them to compare their work with another group. Invite
volunteers to share their work with the class,

Invite students to go to their Reader’s Book to look for more
expressions to describe people. Ask them to find these in pairs
to complete the chart in the previous activity. To check, you
can osk volunteers to write the words and expressions they
found on the board.
Passible answers: | weos raally vy L wos ke thees veors

old, | couldn't swim. You wers toltiar than most of your Answers will vary.
ciossmates,

Divide the class in small groups. Encourage students to share
a big change in thefr appearance or abilities that took place in

COV\heC"'ir\g youv the last five years.

Invite two volunteers to read the questions aloud. Explain

that we might need or want to describe people when we

want somebody to know o person they haven't met yet.

Encourage students to describe themselves and share

their descriptions with the class.
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Product 7 Graphic line of development
Step 1

?lanning &?

Help students decide if they need any material to create their
graphic line. Tell students that they can create their work on
a piece of paper from their notebook, or on a bigger format,
such as on chart paper or cardboard. After that, help them to
get organized in small groups. Ask them to think about and
share their ideas about how they are going to organize the
information in their graphic line.

Hands on! %

Ask students to work with their teams, Guide them to think
about the graphic line they will create, and to talk about
what they want to say, why they want to say it, and to whom
they are going to say it. Help them decide if they are going to
create a graphic line for each member of the team, or if they
are going to choose only one member to create the graphic
line based on his/her development. After that, ask them to
make a list of words and expression a to explain someone's
development. Have students look at the examples in this unit,
as well as in their Reader's Book.

i Lesson 1

Looking ahead 8@%

Tell students that in step 2 they will write the first draft of
their graphic lines. Ask students to check for more vocabulary
and expressions to describe people in this unit and in their
Reader's Book. Tell students that they can also check other
examples in books, magozines, and online, if they have access
to the Internet. Furthermore, ask students to bring pictures of
themselves when they were different ages. In case they don't
have pictures, they may draw themselves,

Lesson5¢l yatio o
Have students think about what they have done and
learned during this lesson. Have them look at the statements
and check them individually to think about their leaning
achievements, progress, and performance during lesson one.
If they think they still need to go over a topic more in depth,
encourage them to check the activities related to the point
they need to study. Divide the class in small groups, and have
them compare their answers.

Motivate students to bring pictures of themselves {in case they
have them), and/or of their relatives. Encourage them to use
those pictures to talk about how they or their relatives have
changed over the years.



iLesson 2.
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Achievements

« Ask questions to verify comprehension.

» Show relevant information and some details.

« Ask questions to clarify doubts and to get details.

&} Activity 1

% Ask students to describe the pictures with a partner. Then,
have them take turns discussing the questions. Play Track 15
and let them check their inferences.

Answers: The three pictures show the same girl at different
stages in her {ife. As a baby, she s shown going down a slide.
As g child, she is with her friends, probably at schoof. As o
toddler, she is shown with ¢ guitar.

Activity 2

% invite students to analyze the conversation to try to put the
dialogues in order. Then, play the track so that they can check
their answers. Guide students to identify relevant information
and details in the conversation. Invite them to practice the
conversation.

Answers: 1, 6,9 2, 4.8 3 7.5 10

Cor\neC‘l‘ing yov

If possille ask students to bring o picture of themselves
when they were babies. Ask them to show the picture to
the class and explain the differences between their lives
when they were in kindergarten and now.

To describe a person you can focus on things like hair coior,
style, the use of accessories, etc. Bring o photo to class and
share your changes with your class. Model and present to your
class.

L othiaes to oy G

o Work in pairs, Look at the pictures and toke turnc to nrewsr these guestions Where ooe
these kios? What ure thay dong? Do you livnk there % any reiationh:p amen g them?
Listen to the canversation ond check your inferences

= Listan to the conversation Weite the numbers 1o 12 to put the dialogus .1 vedar, Follow the
example
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Waork in small tegros. Go back to the corversafion ond toka turns snswar-ng the queshons
below, Afs: thot, ask more quettions to get iermation abaut wha is tcl<ing and whot hef
she is taliing chout,

L CRNOES The U2 erent i alaul?
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Work with yaur teain Look of Lthe graphic line of developmeat batw bosed on the dologue
on page 78, Discuss wit yaur portaers: What information does the grophic I'ne show?
What words and sxpresiiant are used to doscribe physica! appearcnce ond ouoilities” Whick
mfeimation from the dialogue in this lecson could b used to oo G similor line?
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. Ga to your Reader’s Eock. Read the text “The Woy ¥a Used to Look” oh pages 91107

{dwit;fy sxprassions to describe physical oppenron-e and ablities sinklor te the ones usad
in tha taxt i Activity 4. D stuss with your partnar which of those axpress:ons yolr con usé
in yaur fmal peadutt,

Achievements

» Determine word corder in descriptions.

+ Show relevant informaticn and some details,

+ Ask questions to clarify doubts and to get details.

)] Activity 3

Ask students to go back to the conversation in the previous
activity to answer the questions in teams. Encourage them

to take turns asking and answering the questions. Then, have
them come up with more questions they could ask about that
conversation.

Answers:

a. The corversation is about the changes in Sarah's
appearance and abilities through the years.

b. She was big.

c. it was very long.

d. Not anymore. She wore them until she was 10.

(L] Activity 4

Invite students to work in teams. Elicit some volunteers to
read the different stages showed in the graphic line. Ask
them to underline the expressions used to describe physical
appearance and abilities.

Answers will vary.

iLesson 2.

Activity 5

Suggest students create a poster with
expressions and words to be displayed in
the room. This list wilt help students with
their final product.

Portivlio
Connection

Ask students to go 1o page 126 and help
them with the explanation there.

Language
Connection
f] )

Activity 6

Give students enough time to read this unit's text in their
Reader's Book, and to find words and expressions to describe
someone’s development and abilities. Monitor the activity and
help pupils as they need. At the end, provide some minutes for
students to discuss the expressions,

Pogsible answers: | couldn't ride o blke. My arms and legs ware
very short. She had long reddish hair.

Ask students to bring two family member's pictures to
compare in class. Ask guestions like: What do they look like now?
What did the look like in the past?
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Product 7 Graphic line of development
Step 2 - 5TEe Geaphie line of dovaelopmen e

Have students check the steps they have followed up to this
point and make sure they are following all the procedures
needed to complete the second stage of the final product.

Vlahnihg 8@

Guide students to choose, if they haven't yet, one person to
create the graphic line of development about him/her. Remind
students that they can also create a graphic line for each
member of their team. Have them decide what information
they will include in their graphic line; metivate them to include
illustrations as well, Discuss with the class when they have to @
deliver their first draft. S '

it duicurasnd s
St s Lol die os
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Invite students to work with their teams. Tell students that ) o in T nged 1 b i them bz ek them 2 Sigp X

if they decided that each member of their team will have
his/her own graphic ling, they should create one at a time.
Motivate students to ask questions ta their classmates

about their development and their abilities when they were
younger. Suggest writing some notes about that information.
Ask students to bring {in case they have) some pictures of
themselves from different ages. They will use these pictures to
describe themselves and to describe their classmates. Finally,
encourage them to write the first draft of their graphic line of
development.

Lanhier 3~ SoifoEvsbualan

Looking ahead %

Tell students that in step 3 they will edit their graphic line. Tell
them to keep an open mind toward others’ comments on their
work. Tatk with your students about the importance of giving
and receiving feedback.

Lesson 2 Self-Evaluntion |
Have students reflect on what they have learned in this
lesson. Read aloud each statement and have studenits check
them individually. Ask questions to help them identify areas
of opportunity. Monitor the activity and provide tips on how

to improve on the aspects they didn't feef confident about.
Encourage them to check the previous activities if needed.
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Achievements
« Differentiate general ideas and supporting details.
+ Ask questions to verify information.

Activity 1

) Invite students to work in pairs. Draw their attention to the
pictures and ask them to describe what they show. Guide them
to analyze similarities and differences among the pictures. Ask
them: De you think there is a relation among the pictures? Why?

Answers will vary.

Activity 2
= Play Track 16 and inform students that they need to identify
.. key words or expressions the children use to describe somecne.

538 Suggest highlighting the expressions and adding them to their
lists. In pairs, invite them to compare the previous expressions
and the new ones. Then, have them find similarities and
differences among these pictures and the ones they saw in the
previous lessons of this unit.

Answers will vary.

iLesson 3!

L W N

Activity 3 jok
k)

Ask students to work in teams. You could have a volunteer
read the questions before playing the track again for the class
to know what they need to focus on. Then, play the audio and
give students o few minutes to answer,

Answers: a. It's about Patrick’s growth, b, He tould play with
big bui'd'ng blocks. c. He had curly hair.  d. He can build
robots.

Ask students to write, in a piece of paper, 5 sentences about
themselves. They can talk about their physical appearance as
well as their abilities in the past or in the present. After that,
ask them to fold the paper so that nobody can see it. Collect
all papers and put them in a bag. Take one at a time. Read the
sentences and encourage children to guess who it refers to.
Repeat the procedure several times.



Lesson 3
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Achievements

« Differentiate general ideas and supporting details.
+ Reflect on the use of linking words.

+ Ask questions to verify information.

b

24 Activity 4

B Suggest working in pairs. Drow students' ottention back to
the conversation and point out the words in purple. Give
some minutes for students to analyze them and to answer the
questions. Elicit the answers from the group.

Answers: Connectors are used to join ideos in o sentence. If
we didn't use them, sentences would sound more robotic.

Ask students to go to page 126 and
remind them how to use connectors. The
conjunctions and and but can be used to
join two statements. And shows oddition
and is used when the statements are
similar. But is used to connect statements that express
opposite ideas.

Languuge
Connection

L4 Activity 5

invite students to work in groups. Tell them to think that they
were helping Patrick to make his graphic line of development,
Give them some minutes to think which words can complete
the graphic line.

c. cou'd play,

Answers: a. curly, b, zouldn't handlz,

d. couid ouild.

Activity 6 Portfolio
Invite students to make a list of the Connection
changes they have gone through as they

have grown older. Let them know that )

this activity might be useful when they
create their product.

Have students reflect on what they have learned in this lesson.
Read aloud each statement and have students check them
individually. Give them some tips regarding activities they

can do in order to reinforce aspects where they do not feel
confident.

Pl Work n paits Go bock to the conversation. Analyze the words in purple Discuss with your
partnm: Whot do we use those words For? What would hoppen if wa did not Lse those
wards?

4 et the Language Corhectinn SeCTion oh pana "26 10 learn maore obaat
=] conatians

:",5 Work In groups, Imogine thot yau are helping Potrizk to make a grophic [:ine of his
. duvelopmant. Complete the grophic ne with the information fram the conversation.
Discuss with your partners what kind of infarmation you should include in the graphic ling
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Lexson 3 - Selt«Evalusthon

U7 BPAY, 2, 3. Ask students to analyze

each picture. Guide a discussion by

asking questions such as: What people

can you see in the pictures? What did you
look like when you were his/her age (point to a small child
in the pictures)? What abilities did you have at his/her age
(point to another child in the pictures)?
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Product 7 Graphic line of development
Step 3

Ask students to check the steps they have followed up to this
point and make sure they are following all the procedures
needed to complete the third stage of the final product.

&

Help students decide when and where they are going to

present their graphic line of development. Ask them to discuss
who is going to help them edit their work, and if they are going
to invite other students or teachers to the presentation of their

product.

Encourage students to edit the draft they did in step 2. Have
them check that their graphic lines of development follow a
structured sequence, and thot the information they included

is clear and coherent. Motivate students to exchange their
work with another team. Ask them to help their classmates
edit their work. Then, have them take turns to give and receive
feedback regarding each other's work. Monitor the activity
and help them as necessary.

?Iannir\g

Hands on!

iLesson 3!
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Let students know that in step 4 they will write the final draft
of their graphic line of development, and they will present
it. Tell them to read what they wrote and check that their

preduct fulfills spelling and grammar conventions. Ask them
not to forget pictures to illustrate their work.

Looking ahead

Step 4

Ask students to think about what they did and learned while
working on the previous step. Read aloud each statement and
have students check them individually.

h

Hands on!

Suggest students create the final version of their graphic
line of development. Have them illustrate their product.
Finally, invite them to present and explain their work to their
classmates, teachers, and family members.

End of unit Self-E
Invite students to look at the statements and check them
individually to reflect on their learning progress and
performance. Divide the class in pairs or small groups and
have them compare their answers. Manitor the activity and
provide tips on how to improve on the aspects they did not
feel confident about, such as going over the specific activities
where those aspects are dealt with again or asking for your
hefp.




Reader’s

Connection

G Activity 1

t Ask students to read the complete text "The Way We Used ; Reader’s
to Look” in their Reader's Book. They can do it by themselves, e Connection
or in pairs. After that, have them identify in the texts words :
and expressions to describe people, and to talk about 251 Wark i pais. Altar raating the text "The Woy We Used 10 Loak i1 yout feaders Enox o

pogyes 91-107 commiate the rlorimabon betow.

their abilities. Suggest working in pairs. Encourage them to
complete the chart. Moniter students' work and help them to
include appropriate information in the chart. After students
have finished, ask them to compare their work with another
pair of students. Finally, invite sorme volunteers to come to the
front and share their work with their classmates.

Boraniy's neeT e Sy iz des.apt.on

Answiers will vary.

¥ Activity 2

% |nvite students to work in pairs. Give them some minutes to

discuss the questions. Then, encourage them to share their i
answers with ancther pair. Guide a group discussion about the

guestions. Finally, elicit answers from students,

Answers witl vary.

Remember that young learners learn easily when the contents
are fun and meaningful for them. Thus, play games with them.
These gomes should have a clear purpose, and it shoutd

be related to the topics seen during the lessons. This is an
example to work on descriptions of people:

Ask students to think about a cartoon character they like, but e
to say it aloud. Ask a student to describe their character to

the others and the class wiil draw what they hear. After they

have finished, ask students to compare the originat with the

drawing.

3OOk i paits Ancam the folow ng gqueslions:
Wer oF o pou et s rant ol
Al et Lo i aon chabe mbee o e Lbe LTl o wt

B L o I S L Y P




Evaluation

S Work in prirs Wrile the descniplion af someste you hnow

2 Mow, Jeoirdse the obidbies o thot asison

3 Waork wiln o different clasemate Use the irformat on in the meyrgus actiates to describe
the perser yod chose Ask guestions to your clossmioles to Identy ARa they are talking
about For example

This book presents formative assessment options. That is why,
students are at times expected to evaluate themselves. Help
students reflect on their work and find ways to improve it. This
is @ good opportunity to teach and guide students to give and
receive positive feedback about their performance.

Activity 1

¥ Invite students to do this activity in pairs. They can describe a
teacher, classmate, or someone from their school. Give them
encugh time to finish the activity. This part should only be
focused on physical description. Emphasize the importance of
being kind and respectful when describing someone else.

Answers will vary,

2 Activity 2

™ Now, encourage students to write about the abilities the

person they described in the previous activity hos. Tell
them they can talk about their abilities in the past or the
abilities they have now.

Answers wiil vary,

Eva uation

Activity 3

Encourage students to work with another pair of students.
Motivote them to take turns describing the person they chose.
Tell the other pair of students that should ask questions to
their classmates, to get clues to identify the person they are
describing.

Remember that, since this is a formative evaluation, it is
important for students to socialize their work. Ask thern, all the
time, to share, compare, and comment their work with their
classmates. Tell students that giving and receiving feedback
can help them to improve their work and performance.




Collection

of evidence template

Celia wants you to help her with her graphic line of development. Compare your description with the class.

1 year old

5 years old

6 years old

9 years old

6 years old
5 years old
Baby Celia



Evaluation

instrument

Use the following questionnaire to assess your work.

Student;

1. How was your student’s performance, in generaf?

2. When did they finish their work?

3. How was their team work? Did they work collaboratively?

4. How many graphic lines of development did they create?

5. How was the structure of their graphic lines?

6. How did they illustrate their graphic lines?

7. How did they organize the information in their graphic lines?

8. How was their performance when they edited their partner's work?

9. How was their performance when they presented their product?

10. To what extent did their performance meet the requirements?
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Achievements
+ Intreduce the unit's topic.
+ Activate prior knowledge.

To intreduce the unit's topic: First, arrange students in groups
of three or four. Then hand out small strips of paper with

the unit's learning objectives in each one. Give the groups a
couple of minutes to brainstorm ideas on what each learning
objective refers to. When they finish, ask a member from each
group to share their ideas. Explain each of the objectives. If
they have any questions or doubts about them, clarify them.

Explain to students that in this unit they will read in a series
of blog posts the travel experiences of Frank Thomas, a world
traveler, Tell students that their final project for this unit is to
design and make a comperative table about cultural aspects.

Prepare students for this unit with general natural and cultural
aspects from their own country. They can rely on the Internet
or on their school books for research.

s O¥Rhich cultural s3poetts moka your country unique?
ro el matersi ashects are the mast astonishing?

Soniel prochize sf th tonauagy’

Aftne fdablin Thir weit, you with bis ot To;

To close the introduction, elicit a student to read the first
question on the cover page. Write cultural aspects on the board
and elicit from students some examples. Then, read the second
question and set groups of three to discuss about it. After two
minutes, elicit two or three answers from different groups.

U8 BPA1 Have students look at the

picture and elicit information about it.

Ask: What can you see in the picture? Why
is it important to protect places lile this?

In this unit, students will read the text “My Trip to Scotland”,
pages 105-113 of their Reader’s Book. In this story, a little girl
narrates her experiences during her trip to Scotland. She
explains different natural and cultural aspects of that country.
Students are expected to learn how the natural and cultural
aspects enrich the history and traditions of other countries
and their own.
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Achievements

+ Introduce the unit's topic.

» Activate prior knowledge.

+ Use expressions to describe and talk about natural and
cultural aspects from my country.

(’;et connected!

Begin the lesson by writing on the board the words
travel blog. Ask students to brainstorm ideas they have
about the topic. Have students share their ideas and as
they participate, write some of the words or concepts

l they mention on the board. Have students give some
examples of travel blogs they have read online. Before
starting with the activities in the lesson, ask students to
brainstorm what characteristics a travel bleg has.

G} Activity 1

 Lesson 1: ™
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Play Hangman! Divide the class into two teams then select a
student to stand at the front of the class and think of a word
related to the lesson. The student must then draw spaces on
the whiteboard to represent each letter in their word. The
rest of the class then guesses the word, one letter at a time.
Incorrect guesses result in a hangman being drawn (one line
at a time). The first team to guess the word wins, unless the
hangman is completed.

Activity 2

Have students read Frank's first post individually. Ask students
to tell you what the text is mainly about: how people live,
natural aspects {the lakes, the rivers, the mountains, the aurorg
borealis), the transportation, cultural expressions (Uluru and
the aberigines, long distance sled dog race, Ice sculpture
competition) or the food. Have students give you examples

of the two main topics of the text. Ask students if they have

a blog or they would like to have cne about traveling. Ask
students what they like ond dislike about traveiing.

L&

Answers will vary.

Activity 3

Pair groups up. Have students identify three interesting facts
about Alaska. Model the conversation with o strong student.
Then encourage students to use English and praise those who
make an effort. You can invite a couple of students to role-play
their conversation in front of the group. Each conversation
should take 20-30 seconds. It is fine if students repeat the
activity with a different partner to get used to role-playing and
practice fluency.

Answers will vary.

invite students to make use of the Digital
internet, library or museums nearby todo  COnmegtion
this research, It sheuld not be & complete
description of the city, but a few pieces
of information for the students to
compare with the reading. Students wil!
do the research online, but can bring the information on
their natebook, in short sentences to share them in pairs.
Do not encourage printing or photocopying information
as this task does not require it.

A . T R p————— — — A T — ———,

Glossary

Before reading, have students focus attention on the pictures.
Ask them to describe what they see in each one and ask them
if they think all of those pictures are related to a travel blog.
Ask them to give their reasons why they relate these places,
objects and actions in the picture with it. Make up a fun
background story to Introduce Frank Thomas to the class.

Remind students to go to Glossary to find the meaning

I of the highlighted words in the text. You might
encourage them to guess meanings by using the context
around the unknown words.

T ———— -—
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Achievements

+ Use expressions to describe and talk about natural and
cultural aspects from my country.

»+ Complete a graphic organizer with similarities and
differences about natural and cultural aspects.

+ Talk about my own personal experiences while traveling.

Activity 4

Model the activity by writing four questions on the board.
Encourge students to aswer them. For example: What place
did Frank visit? (Alaska) What are the things that Frank likes doing?
{Traveling and watching natural aspects, learning about cultures)
Why did he create the biog? (To share his travels with people) How
many lakes are there in Alaska? {3 millian lakes). Have students
work in pairs and make their own questions. Ask them to

take turns asking and answering them. If your students are
good ot reading, have them close their books to make it more
challenging. Monitor as students are on task.

Answers will vary.

Activity 5 Partfolio
Ask students to make a list with all the Connection
adjectives Thomas used to describe [~k

places and experiences in his post, If
students know more adjectives, they can
include them too!

Connecting you

Have students discuss the questions in pairs. Monitor as
students are on task. Invite a few students to share their
experience. Ask follow-up questions to show interest in
the topic. Do net correct, help students communicate.

E4S) Activity 6

1) Explain to students what a Venn Diagram is: A tool to compare
the similarities and differences of two things or more. In the
center we find the similarities, whereas in the outer spaces we
find the differences. Model how to use the diagram by giving
an example. For instance: Dogs and cats, Similarities: both are
pets, they have fur, they show affection to their owners, etc.
Differences: dogs are bigger, cats meow and dogs bork, cat's
clows are sharper, cats can scale trees, etc. After that, have
students fill the chart on their books, Monitor as students are
on task.

Answers will vary.

Activity 7

=) Have students work in different pairs. Encourage them to focus
on fluency and, if they do not understand, they can always use
phrases such as: Excuse me, can you say that again? 'm sorry, |
didn't catch that. Invite a couple of students to present their
discussion to the group. Praise good language use.

Answers will vary.

L

Read the text ogaln. Make 4 questions Make smail groups Ask thass guestions to your
cigssrrates They have 1o use complate ssntences in their answars For examule:

Choenrene b parteons’ oo i

o Work In grovns of 310 4. Fill in the Venn dlagram with some informat an Fram the reading
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- find a portnar from a different group. use tha Yenn diagiom to discuss simlarities ond
ditfarencas betwaen Mexizo anid Alaska. Far exampla:

’,‘ U8 BPA1 Ask students the following
'/g @ questions: What kind of natural aspect

do you see in the picture? Where do you
think this is? (It's Yosemite National Park.)
Would you like ta go to a piace like this? Why or why not?
After asking students the questions, ask them to work in
groups and write a brief description about the place in

the picture.
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Product 8 Comparative chart

Step

@

Tell students they are going to make a comparative chart with
natural and cultural aspects from a foreign country and theirs.
Help students answer the three questions. Are you going to make
the comparative chart on paper or on the computer? This depends
on the availabilty of computers in the ctassroom. Are you going
to work in pairs or in graups? This completely depends on student
organizations. What type of aspects are you going to include in
your comparative chort? Students have to include the aspects to
compare. Show students an example of a comparative chart.

%

Divide the closs in small teams. Write the questions on

the board. Give groups some minutes to brainstorm their
answers. Ask groups to share their answers with the class.
Have students decide in teams the country they are going to
describe and compare. Advise them to compare two to three
countries. Point out some useful vocabulary such as: similar to,
different from, more interesting, more dangerous, more beautiful,
higher, farther, colder, hotter, etc. Monitor as students are on
task.

?lanning

Hands on!

i Lesson 1

Y

Explain to students that they will make a draft of their product
to make the necessary changes before presetning it of the
class, Emphasize that to create a good final product, they
should check and edit it fist.

Looking ahead

Have students look at the statements and check them
individually to think about their leaning achievements,
progress and performance during Lesson 1. Divide the class in
pairs and have them compare their answers. Ask each pair to
make a list of things they think they can do better in Lesson 2.

Always guide your students through their self-evaluation.
Help them anclyze and understand each and every learning
objective. Let them know how important it is for them to know
their learning process.



E Lesson 2.

Achievements
» Reorganize sentences in a logical sentence.

I the: Land of the Rancaroos

Wurk :n pairs. Read Fronk's post about hes tip to Australinn Look far clf the adject ves fn
the post and include them 1 your portfolia bt

The Lend Town Under

Activity 1

Ask students to brainstorm ideas about Australia. In case you
feel they may not know, bring flashcards or write words on the
board related to the country for students to activate previous
knowledge. Have students read the text and check if their
guesses were similar or not to the text. If you want them to
practice pronunciation, you can read the text atoud as a class.
You can start reading and then different students can continue
reading until the class finish reading the text. Have students
underline the adjectives used in the reading.

- Weik 1n pairs. Find expresalons used to compare and des,ribe natural aspects and cultury
wXpressions ta complate the chort. Discuss with o partner your snswers, Whut did you
tsarn about Frank's trip to Austratia?

Answers: amazing, captivating, fascinating, enourmous, Phroses to describe I Phroses to compare
f . . s . Austaha s amazing. My brip wus micre gwesome than
sacred, colorful, enioyable, different, funny
b Activity 2
Show students that the example Australio was more o Work in peirs Oesciiba and compai s impartont sights . your city or state with same of

awescme than Alaska” is used for comparing, and *Australia Austraiiz Use the plctures to help you for examede:

is surrounded by two oceans” is a description. Have students
identify some examples and fill in the chart.

Answers: Desoriot ors v has caot vat ny podics of wate:,
Tos sight s saoog by o ve oboraines. T langudioe 2y
a ot gifferent, Do cusom I s more varety of ot

b 7
aspe s, Alnawa nos Mol catinoot oorks than Aloska. il s s Sy Dom et Doten e e iz Grem Bors o Foes
Rotter ang warmar man Aiassa They were more oo orful und

mere e syable, The dav was croyer thon the day Defere, Trz

onguoed.. sourdsr funrier to me.

Activity 3

Encourage students to describe the pictures in pairs. Have
them describe the colors, the texture, the ptace they imagine
the image is from, what it looks like and what people do there.
Tell students to use the expressions to compare too. They can
use information about Mexico or the place they live. Students
can use the chart and the same expressions if the exercise is
hard for them.

Answers will vary.

Musical Chairs. Put desks or chairs in a row in the center of the
classroom. {Always put a chair less than the total number of
students.} Play music while students dance or walk around the
chairs. When you stop the music, everyone has to take a chair,
the student left standing has to share a short travel anecdote.



Work in arot.ps of 5. Individaally wede on the chart baiow sorme cuitural expressions ond
aaturel aspects of a place, city or town yau know wali Theh, share your desciiption to yout
greup.

o

Place

Cultural Expressions " Naturol Aspects

in your group you will decide whot place bo vict this weekand Use the churt tu compore
your pluce with your clussmnles’, for examole My ploce s reorer tar Lhe rest, And iC hns the
Frstibd 6F Frownrs this weessnd, At the anc, e group hs to decide on ona ploce based o
the dasce.pl.ons ond Cotuparisans Share thee result with your class

! o : Compar the cattusul cagresio 1 i your hometowns wilh vhe of your ciossmtrbes, Complite
i - the ventencas

Achievements
+ Write descriptive and comparative sentences.
« Compare natural aspects and cultural expressions.

Have students reflect on the similarities
and differences between the woy pecple
compare in their mother tongue and in
English. There may be students whose
mother tongue is different to that of the
majority of the group. Encourage ina
positive way to know more about their mother tongue.
Inclusion of the different cultural background of the
students may engage them more,

Culture
Connection

Activity 4
) Group students in teams of four to five. Have them think of a
place they know very well in their city, state or country. When
they are ready, ask them to write the place on the chart.
Remind students that cultural aspects can be celebrations,

iLesson 2 ™
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typical food, costumes, habits, among others. Add that natural
aspects refer to the flora or fauna of a place. Give students
few minutes to complete the chart. Monitor as students are on
task.

Answers will vary.

Activity 5 (&)
Tell students that they will organize on outing for the weekend SO
with their groups. They will have to decide which is the best

place to go based on the descriptions and comparisons

they make in teams. Give each group 1:00 to 1:30 minutes to

describe their place. Then give five more minutes to compare

which is the maost suitable place. Model with a student the last

part of the activity: | think the beach is cheaper than the Pueblo

Mdgico. But the Pueblo Mdgico has more attractions.

Answars wil! vary.

Encourage students to write about o
celebration they know weil and how

it is observed in their ¢city. Then, have
them look it up online, if possible, If
not, they can look it up en books or
museums. Have students bring to class
the differences they found and compare this information
in pairs. Hold a plenary with some of the most surprising
differences they found. Praise good use of the language
or good effort.

Digitol
Connection

Activity 6 Ko,
Encourdge students to write the sentences and use the =
prompts provided. Monitor the activity and help if needed.

Answers will vary,

U8 BPA2 Invite students to describe
what they see in the picture. Then ask
them the following questions: What do
you think the women are doing? What type
of dance do you think this is? In which country do you think
these dances are performed? What are they wearing? Do
you think the dances and clothes the wiomen are wearing are a

cultural aspect? Why or why not?



iLesson 2.

Product 8 Comparative chart
Step 2

Have students check the steps they have followed up until
this point and make sure they are following all the procedures
needed to complete the second stage of their final product.

?ianning &?

Help students decide how many countries to include

In their comparative chart. Students may describe up to

three different countries so they can have clear and simpte
information !f they are going to include any pictures or images,
they should know where to get them. Help students decide

on the number of cultural expressions and natural aspects
they will talk about.

Hands on! %

Have students create a draft of their comparative chart. This
can be a Venn Diagram (see page 91) or a regular chart {see
page 94). Have students decide how to present their product:
made on the computer, if available, or as o poster. Make sure
students have clear the school supplies they will need. Have
students practice in pairs the information they wifl present as
a final product.

Looking ahead &%

Have students make sure they know what they will talk about,
what natural and cultural aspects to include, and the grammar
and vocabulary practiced in class to describe and contrast the
places.

 Lesson 2 Self-

Have students reflect on what they have learnt n this lesson.
Invite some volunteers to read aloud each statement and have
students check them individually. Divide the class in pairs and
have them compare their answers.

LSS TR
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Achievements
+ Comprehend texts,

Activity 1

Have students read Thomas' third post in groups. When

they finish, ask groups to identify the main idea and detail
sentences {They can use a graphic arganizer in their notebook
to do s0.). When they finish, ask them as a class thelr opinions
about Thomas' visit to Canada. Do they think it was exciting?
What is the most exciting thing they read about? Would they
like to visit Canada some day? Why or why not?

Answers will vary,

! Activity 2

This is a variation of the game “Two Truths and a Lie."
Demonstrate how to play the game with the text. Write two
sentences that are correct and one incorrect about the text.
Ask students to guess without reading, which are true, and
which is false. Have students wark in pairs. If the game is
too easy, you can have students make sentences about the
previous texts in the unit. Monitor as students are on task.

Answers will vary,

' Lesson 3'

Activity 3

Have students discuss in pairs their viewpeints about Canada.
Let students express themselves and praise honesty. Ask
students questions to know their opinion and not to test them.

Answers will vory,

Activity 4

Have students use a dictionary online or a search engine
if possible. If not, you can make students guess by using
prompts. After the interest declines, give the answer.

Answers: Loonie: a one- doliar coin Toonie: o two-doliar coin.
Tuguie: a knitted hat. Double-doub's: a cup of coffee with
double sugor and coffee. Poutine: o dish of French fries with
cheese and gravy Kerfuffie: o scandal.

Connecting you

Ask students to work in pairs and choose two
celebrations from their town, state or country. For
example, La Guelaguetza in Oaxaca or The Day of the
Death in Mexico. Have them talk about the reasons these
are special and how people celebrate them.
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Achievements
+ Analyze ways of making expressions and words clear. IR .. |
+ QOrganize natural and cuitural aspects using images. '

CMary touaties & spe el - eisbrarars taar aes pae ol tharr clinges ke Smnk
Pasarw's ire, 1ol

s D anh pingdin ard the captores Fedtseal o Coiees

= Work in pairs. Look ot the piciures. Which ona bs o culturgi sxpressicn ond wiich one is @
natyral aspect? Write the narae under sach one ond talk about them

Play Curious Expressions with students. Organize the closs

in groups. Give each group a sheet of paper. Explain to

students that they have five minutes to write as many curious

expressions as they can. When the five minutes are up, ask

a VO!UI’]tEQr frOm EDCh gl’OUp to reQd their eXpI'ESSiOﬂS to see . . - Work in pairs Draw o cultural tradition from your country. Write o short poragroph obout
. . ‘ # Remember to use adectives. Whan you finish, present your work o tha cioss.

which group came up with the best ones.

Invite students to look up information Culture
about specific celebrations around the Connection
werld. They can search on the Internet or :

in a library.

=) Activity 5

B Ak students to work in pairs. Ask them to lobel the pictures.
Then, have students decide if the pictures represent a cultural
expression or a natural aspect. Ask: Js there anything similar in
your country?

i g D ChOrt i stk
e plaee s Feonk v e

. Frie nen st et 18 s eal It f g o, oo e
e e
d i3 ke anfe vyt porttaia

Answers: a. Niagara Falls-Natural b, Saint Patrick's parade-
Cultural ¢, Green food-Cuttural d. Lake Ontario -Natural

) Activity 6

® Students have to draw a cultural tradition. It can be one they
like to celebrate or the most representative for them or their
family. Ask them to present their work to the class.

Answers will vary.

Activity 7 Particlio
Students have to make o chart to Connection
compare some natural aspects and
culturat aspects from Alaska, Australia
and Canada.

Ask them to write a list of ideas that
come to mind about the picture. Ask:
What can you say about it? What type food
s it? Is it appealing? Why or why not? Do you think food is part
of a country's culture? Why or why not?

Ty 3 U8 BPA3 Arrange students in groups.
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Product 1 Comparative chart
Step 3

o

Have students check the steps they have followed so far and
make sure they are following all the procedures needed to
complete the third stage of their final product.

Planning &y

Now it's time for students to make their product. Help them
decide when and where they are going to make it. Maybe you
can choose a class in the middle or at the end of the week to
make it. Help them decide if they want to invite students or
teachers from other classes to their product presentation.

Hands onl &ﬁy

Ask students to go over the pictures or images they have
already compifed to see if they don't need te look for more
and check that they have all the materials needed {scissars,
ruler, glue, tape, markers or crayons, and pencils) if they're not
using a computer. Ask students to write the first draft of their
natural and cultural aspects. Then ask them to exchange their
work with another group and pay ottention to the comments
they make about their sentences and take some notes.

When they finish, ask them to write their final draft.

iLesson 3!

Looking ahead gg

Tell students that in Step 4 they are going to make their
comparative chart. They need to have their sentences
proofread and materials ready to be used.

Have students work in pairs for the self-evaluation. Give
students a couple of minutes to answer their own evaluations
and then talk about what they liked the most about the unit
and what they liked the least. Also ask them to talk about
what they would like to learn in the next unit.

Step 4
Make sure students check the steps they have followed up until
Step 4.

Hands on! %

Ask students to get together in pairs or groups to work on their
comparative table. Remind them to write all the information
required to make a complete final product. When they finish,
ask them to present their comparative table to the rest of the
class. Ask them to write some notes in case they need heip

to remember details about their natural and cultural aspects
from their table.

For this self-evaluation give students a couple of minutes to
read and reflect on their answers. When they're finished, clear
a space in the middle of the classroom so students can sit in
circle. Use a ball, a plush-toy or even pieces of candy for this
activity. Toss the object to a student, the student that catches
the object, has two minutes to talk the questions from the seif-
evaluation. Repeat the process until all students have had a
chance to speak.



Reader’s

Connection

I Activity 1

' Students have to write a short description of a trip they took.
Remind them to use descriptive adjectives and be as specific
as possible. They can write about they liked the most.

' Reader’s

Connection

. 5 % Afer rewd ng the teat "My Trp te Suatfond” on your Reader’s Baok proyjes 105113, answar
Answers will vary. the following questions.

Students have to write the name of a traditional dish in their _
country. After they finish writing, ask students why they chose ¢
that particular dish.

Answers will vary.

P biotiand cared g1 W oy
T 1w P the Chpeae t one Df them rants

c.

Students have to draw their country's traditionai clothes and
a brief description about it. After they finish drowing, ask
students why they chose that particular set of clothes and if
they know from what state it is from.

Answers will vary.
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Eva uation

- Evaluation

i © Write six sontences whats you deser be ¢ aatutol of cuteial aspect of yoar country

o 2 Classify the sentenzes you wrobe in the previsus activity in rive feliowing chart

Naturol aspects Culturai aspects

¥ Work in groups, Take tuine o answer these quostions.

et 0 LI ey J0G0T OeatlRs ot byt e ande otk gL L ral
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Activity 1

Students have to write sentences sentences describing natural
and cultural aspects. Remind them to use vocabulary they
learned in the unit.

Answers will vary,

Activity 2

Give students a few minutes to work on this activity, Then, ask
them to compare their list with a partner. They can add the
information they find interesting after this exchange.

Answers will vary.

)] Activity 3

Ask students to work in groups to answer the questions from
the activity. When they finish, ask each group to come to
the front of the class to share their answers in the form of
questions from their classmates, sort of like an interview.

Answers will vary,




Collection

of evidence template

Use the following graphic organizers to classify the most outstanding natural and cultural aspects of your country.

(

My country's
natural aspects

)

)
0

:
ile

My country’s
cultural aspects

NG




Evaluation

instrument

Scale to value performance

Student's name: Group: Unit;

Identifies messages and
notices.

Recognizes elements in a
conversation.

Expresses needs and wishes.

Identifies non-verbal language.

Uses verbal and non-verbat
language while speaking.

Uses words and expressions to
communicate.

Uses words and expressions to
begin a conversation.

Uses words and expressions to
finish a conversation.

Comments:




Y WhHAL is & questionnaire? .
> ¥ehere can you find questionnaires?

: nd’fducatmna{

Social proctice of the innguuge, L '
geotd rnf rmgtion abau‘-: a tapic to make 8 questannnmre.

Sacial pestlive of the lnnguuge
Achievements ‘
+ Introduce the unit's objectives.
+ Activate schemata.
+ Learn what a questionnaire is.

. e B Rt s ol oot ar

Write on the board the word Questionnaire. Elicit some

answers. Explain that this word refers to a set of printed or In this unit, students will read "Questionnaires”, In this part
written questions devised to learn more about a person or a of the Reader's Book, students will read some texts about
group of people. Then, analyze ond describe when to use a questionnaires. The purpose is to provide them with examples
questionnaire. of different types of questionnaires. Have children check their

Reader’s Book as many times as they need it.

Ask students to stand up. Play some music or ¢clap your hands.
When the music or clapping stops, call out a number. Students
should make teams of that number. Repeat the activity until
you call out number three or four. Then, have children work
with those classmates. Give them some minutes to discuss

the questions on page 101. After they have finished, read the
questions. Then, invite some volunteers to sum up their ideas
and share them with their classmates.

U9 BPA1 Have students look at the
picture. Elicit information about it; for
example: What is it? Can you answer the
: questions? What kind of text is it? Where can
i you find a text like this one?
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Work 1n pans Look gt Lhe (ollowing pictures. Whot da you know oboyt dinosours?
Whot do you think coused ther enlinztion?

e gt pn

Wark in paws Lock at the pieture and aead the title of the rext. Tuie turns ta crswer, Whot
win1d of teat 15017 is it fietlon er non-fict-on? What mohkes you thind thot? Whot du you thenk
tihw bext {5 aboul? Read the test ond chack fOUt SREWRES,

Saarnt s T'p

Tne Life of Dinosawrs

IS ERS ware 1 apes a7
ously alcund GO el or we
et

soipntists, there were urowne 1,000 species of dinosours,

Work e pours Read the test on the prev.aus activdy again und gnswer the quest’onnaire.
Then, discuss with your portnur. What kind of quest.ons doss the yuest. snnaire mchinds? Does
it Inzlude open quest-ans. multipie chowce quest.ons, or yes/no quest-ons?

. Rend the guestions and write the answars.

W

W zlngatty QpEecs or bartkd

© slow iaee aid they bee or Lart-?

Wehat s trp rneane of the word dnotoue?
5 When o sapcear?
< Weby o they Seappeoe?

© How meary speiey shginosours wene hers”

Achievements
+ Anticipate the topic based on contextual clues.
+ Compare the structure of questionnaires.

' Get connected!

Ask students: How many kinds of texts do you know?

Give some examples {news, notes, letters, etc.). Elicit
information from students and write their answers on
the board. Then, show them a questionnaire (it can be of
any topic} and ask them to mention what kind of text it
is. Guide children to discover that the topic of this unit is

~

guestionnaires.

Activity 1

. Ack students to work in pairs. Have them discuss what they

know about dincsaurs and where they got this information
from; movies, books, magazines, cartoons, etc. Invite them to
define extinction. Then, you might have a brief discussion with
the class to share what caused the dinosaurs’ extinction.

Possible answers: They were reptiles that lived long ago on
Earth. They became extinct because a meteor hit the planet.

i Lesson 1
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Activity 2

Ask a volunteer to read aloud the title of the text. Organize
the class in pairs and suggest’ predicting the answers to the
questions before actually reading the text, infering them based
on its picture and title. Promote writing their answers on their
notebooks and compare the answers with another pair. Then,
invite students to read the text and check if their predictions
were correct.

Answers: It is an informative text. It is o nonfiction text. The
information presented seems to be real. it is about dinosaurs.

Encourage students to read the note in silence. Then,
accotding to the level of your group you might ask them to
give you examples of each type of questien or you might
provide them with the examples and have them tel} you
what kind of question that is.

Activity 3

Encourage students to read the text again and answer the
questionnaire. Ask them: What kind of questions can you see?
Guide them to identify key words to find the information they
need. Check the activity as a group.

Answers: a. Around 230 miliion yeuars ago. b. For around
160 miltion years. ¢. Scary iizard.  d. Around 60 million

years ago, e, Nobody knows the reason.  f. In books and
movies. g. That it was very interesting. h. Around 1.000.

r:‘-lossary 1

Remind students to go to their Glossary to find the
meaning of the highlighted words in the texts they will
read. You can encourage them to guess meanings by
using the context around the unknown words; however
they can corroborate these by checking their Glossary.
Encourage them to use a monolingual dictionary
whenever they read stories in cnother language to
@derstcnd them better.

_




§ Lesson 1.

Achlevements

« Compare the structure of questionnaires,

+ Link the purpose of questicnnaires with the intended
audience.

Activity 4

Divide the group in small teams. Give students enough

time to discuss the guestions. Monitor the activity and help
students as necessary. Make sure students identify the kind
of questionnaire, the topic, purpose, and intended oudience.
Guide a group discussion about the link between the purpose
of a questionnaire and the intended gudience.

Answers: it is a yes/no questionnaire. The topic is the T-Rex.
its purpose is to confirm comprehension. Young kids who
may like dinosaurs would be the intended oudience. The
questions are 2asy enough for a young child to answer with
the heip of a text, lts purpose and audignce is linked since it
is a questionnaire that can be used as a quiz at school, for
exgmple,

Activity 5

Have students work in pairs. Ask them to take turns reading
the text aloud. Then, have them answer the questionnaire in
Activity 4. Elicit the answers from the class.

Answers: 1. Yes 2.No. 3.Yes 4.No 5.Yes 6.No

7. Yes 8. Yes, This questionnaire hos got yes/no guestions,
while the other has wh-questions words, which makes them
open-¢hded guestions.

Activity 6

Divide the group into small teams. Have students analyze
both questionnaires and discuss the questions. Guide them
to identify the location of auxiliaries in open and closed
guestionnaires.

Answers: The auxiliaries are located before the main verb.
Howsver, in wh- questions they go after the wh-word.

in yes/no questions, they are at the beginning of the
interrogative sentence.

Portfoiic

Activity 7
b Connection

Have students work in smail groups. Ask
them to go back to the conversation

in Activity 1, and reflect on words and
expressions to write questionnaires (ex.
wh-words and auxiliaries), Have them
write a list with these information. Promote using color
code to ease learning.

Answers will vary,

Anclyze the foliowing quastionnaie. Wark in smaol groups and toke furas to discuss these
guestions: What kind of questionmmire 15 17 What's the topi~ of the quastiannare? What s
the purpose of tha o raite? Who s thie ded oudi ? How are the purpose

and intenced qudience kinked?

Tha T-Rex

" Reod the quastions ana ¢hoose Yes or No accord rgly
Was the T-Rex & carnivore? e b
Wos {13 maters long® AU VN:-
Did it ws gl arount 5- 7 tans? kRS o
Dld it et 'nis of plonts® Vo e
Dicd it live in Notth Amer.ca and other pars of the smid? L N
Dnd 1t have big #yes? vas  Ne
Did 1L have by nastrily? L S V]

VWers some T-rex skeistons found 1n Montang by o group

af paleontalzglsts? L ke

- Analyzs the prsvious questiopnaine Take tuens discussing: Whot differences con you find
batween this quastionnmoire and the one o Activity 37 Then, reod tiw text ond onswar the
Questionnaire

T-Her Typoni-osairat

Ve g e e

BT

o et

Go bock to the questionnaire in Activity 4 Discuse the fullowinyg questions with a pariner:
Whaete are the gusiliorss locoted in the questions® Are they i the same place os in the
quast oangite you anclyzed in Activity 37

Ok,
Zaeshs 45 Keoo o oopy v yaur Partfz g You
e wde U antormiier In yodr Fra prodict

Ask students to go over the text corresponding to this unit

in their Reader's Book to analyze and compare different
guestionnaires. Invite them to compare these questionnaires
with others they have seen in other sources. Guide them to talk
about why and how they are different.
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Product 9 Questionnaire

Step 1

&

Guide students deciding if they need any material to create
their questionnaire. Tell students that they can create their
work in their notebook, or in a bigger format, such as chart
paper or cardboard. After that, help them to get organized in
smal! groups. Ask them to think about and share their ideas
about the topic(s) they will choose.

Suggest students work with their teams. Guide them to think
about the questionnaire they will create, and to talk about
purpose and intended audience of their questionnaire. Ask
them to choose words and expressions they think are useful for
creating a gquestionnaire. Encourage them to make a list, and
share it with another team. Then, ask themn to choose a topic
for their questionnaire.

?ianning

Hands on!

i Lesson 1
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Project this video: Digital
https://www.youtube.com/ CO’O”
watch?v=7onVHIKSTYY Explain that there =

are several kinds of questicnnaires and
ask which one they liked the most. Let
students share their opinicns.

Inform students that in step 2 they will write the first draft of
their questionnaires. Suggest checking for more vocabulary
and expressions in this unit, as well as in their Reader’s Book.
Tell students that they can also check other examples in other
books, magazines, and onling, if they have access to the
Internet. Ask them to search for infermation about the topic
they chese, and bring it to work with it next session.

Looking ahead

Léssan 1 Self-Evalvation

Have students think about what they have done and
learned during this lesson. Have themn look at the statements
and check them individually to think about their leaning
achievements, progress and performance during lesson one.
If they think they still need to study more about something,
encourage them to check the activities related to the point
they need to study. Divide the class in small groups, ond have
them compare their answers.




i Lesson 2;
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Achievements

Recognlze \p:ISL.JG| elements in a text. ‘ ' . ' R TR
» Identify main ideas and choose useful information to write a

questionnuire, _)' Work in pairs Look at the foliawing guestionnoire and crawer Whot Is the questionnoire

. . . ' cibout? What #iad of questionnaie is 1? Whot dulferences can you find between this

+ Explore alternatives to write questions. questisnnmra and the anes you onalyzed i Lasson 17

[ 7 . o oo T Raeqd the informotion ang choose the correct optian

7 el veo st Levo s aued

Activity 1 BT[N -TH) R AD v e ot GG TleTamtan e
S Ask pupils to work in pairs. Point out to the pictures and the - Treanrdune
texts in this page. Call students’ attention to the questionnaire. st rabber e
Give them some minutes to discuss the questions with o e e
partner, Monitor the activity, and help students as necessary. e s
Ask some volunteers to mention the differences between this e - S
questionnaire and the ones in the previous lesson. Remind L '
students to identify different alternatives to write questions: N ot
open and closed guestions, Then, discuss as a group: How
should we choose useful information to write a questionnaire? 57w 4odthe taxtond onawer th quastionnalre. Afiruards taketurnsto proctice

Answers: The veiociraptor. it is a multiple choice
questionnaire. These guestions provide options.

around & meters

il it repved ke o bisd but
coutd not fly i

i1 had very

 Activity 2

3 Elicit information about the text: What animal can you see in the
® picture? What do you know about it? What information do you think
you will read in the text? Then, have students take turns reading
the text and answering the questions. Elicit the answers from
the group. Then, guide a discussion about the function of
visual elements in questionnaires.

(R

Answers: 1. 70-75 miilion years ago, 2. fastrobber, 3.60km | .
per hour, 4.15 kg-2 meters 5. intelligent.

Explain that a fossil is physical evidence Culture
of a prehistoric plant or animal, This Connection
may be their preserved remains or other
traces, such as marks they made in '

the ground while they were alive. Ask

students: Have fossils of dinosaurs been

found in your country? Let students share their ideas with
the class.




'y

Wartk in groups oF three, Go (o the text 'Guestionnaires” n your Reader’s Book, poges 117
125 Reod poge 118 ond discuss with your classmates the follow.ng quashons
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it Lo CLes et

Work m smoll groups Anclyze the questionna.ces in lessers 1 and 2. Answer the questicns.
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Work with your team, Analyre the questionmaires in yaur Reoger’s Book, pages “17125 as
wall ag the ones Inthisunt Then toke tuins to discuss. Which guestionna’ies rclude
apan quast.ons! Which ones include closed auestions? Which ones inciude multiple choice
questions? '‘Whech ones Include true/fose questions? Where s tne auriliory located In open
ond cloved questicns? Give reasens (or your onewers
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Achievements

« Classify questions according to their type and topic.
+ Categorize questions according to their function.

« Explore alternatives to write questions.

Activity 3

Give students same time to analyze the questionnaires in
the Reader's Book and provide a couple of minutes to answer
the questions. Emphasize that open and close questions are
different.

Possible answers: A ciosed-ended question is made up of

pre-formuloted answer choices for the respondent to choose
from_whili: on open-ended guestion asks the respondent to

provide feedback in their own words.

Activity 4

Give students some time to analyze the questionnaires in
Lessen 1 and Lesson 2, and to answer the questions. Guide
them to identify key elements that help them to describe the

questionnaires: Which ones haue open questions? Which ores have

closed questions? After that, elicit the answers from the group.

iLesson 2!
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Possible answers: a. Closed guestions have answers

to choose from. b. The Velociraptor questionnaire is
closa-ended. c. Open questions need the reader to write
down the answers for these in their own words.  d. The Life of
Dinosaurs questionnaire inciuded open-ended questions.

Connecting you
Guide a group discussing about the questions in this
section. Motivate students to share their ideas and
preferences regarding the types of questionnaires they
know. Ask students which kind of questions they prefer on
exarns. Discuss in teams.

Activity 5

Set students groups according to birthday month. Invite
volunteer to read the questions aloud and give them some
minutes to write some key words to answer the questions.
Remind them to give reasons far their answers.

Answers will vary.

Ask students to go tc poge 126 and
explain the use of a QUASH sentence:
Wh-question word, followed by an
auxiliary, then the subject and finally
the infinitive form of the verb, Practice
prompting with students.

Language
Connection

Activity 6

Write the titles from the Reader's Book
on paper balls and let each pair take
one. Randomly, they need to reread the
text and write a questionnaire about the
text. Reming them of different kinds of
questionngires that they have reviewed this far. Provide
them with a sheet of paper and suggest writing their
questionnaire to display and answer with their classmates.
Whe can score more correct answers?

Bortiolio
Connection

U9 BPA1 and U9 BPA2 Let students
work in small groups. Ask them
to analyze each picture. Guide a
discussion by asking questions such
as: What differences and similarities can you find between
i these questionnaires? What kind of questions does each
questionnaire include?
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Product 9 Questionnaire
Step 2 L Lmposticnnairn o

w4

Have students check the steps they have followed up to this
point and make sure they are following all the procedures
needed to complete the second stage of the final product.

?lanr\ihg &?

Guide students time to choose, if they haven't yet, the number
of questions that they will include in their questionnaire.
Discuss with the class when they have to deliver their first
draft.

Hands on! %

Ask students to work with their team. Have them share the
information they found about the topic they chose for their e e
questionnaire. Encourage them to read the information and
find main ideas and useful details to write their questionnaire.
Guide them to analyze visual elements in those text to help
them get a better understanding. Remind students to make G
notes regarding that information. Have them consider the '
intended audience and the purpose of their questionnaire.
Guide them to classify questions according to their type and
topic. Finally, encourage children to write the first draft of their
questionnaire.

Looking ahead Sﬁé

Tell students that in step 3 they will edit their questionnaire.
Tell them to keep an open mind toward others' comments on
their work. Talk with your students about the importance of
giving and receiving feedback.

‘Lesson 2 Self-Evaluation -

Have students reflect on what they have learned in this
lesson. Read aloud each statement and have students check
them individually. Ask questions to help them identify areas
of opportunity. Monitor the activity and provide tips on how
te improve on the aspects they didn't feel confident about.
Encourage them to check the previous activities if needed.

You can support students' interest in learning by providing
them with appealing topics for them to talk about in your
classes. If students are interested in a topic and have
something to say about it, then they are more likely to speak
in class and participate actively in learning.
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Achievements

+ Explore alternatives to write questions.

+ Include details in questions to make them precise.
« Use different kinds of questionnaires.

3 Activity 1

Ask children to work in pairs. Have them analyze the
guestionnaire and discuss the questions. Invite sorme students
to share their ideas with the class.

Answers: 't is similar to the Jast guestionnairc in the text
in their Reader's Book, which is giso made up of true / false
questions,

Activity 2

Encourage students to identify and analyze words and
expressions that will help them support their answers. Make
sure students understand the topic, and the content of the
text. Guide them to identify key words to get the main ideas
and supporting details. Help students to put into practice
different strategies to get the meaning of unknown words.
Then, ask them questions about the text in order to verify them
understanding; for example: What is the text about? What animal
is it? What did you know about this animal before reading the text?
Check the answers as a group.

iLesson 3.
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Answers: a. True b, False ¢, False d.True e True f True
g. False h. True

Write on the board: Open guestions - Closed questions, Have
students work in groups of three. They have to write in their
notebooks the different kind of questions you have checked
in the class (yes/no, opinion, true or false, multiple choice,
comprehension) under the correct title. Check the activity as
a group.



iLesson 3
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Achievements

» Explore alternatives to write questions.

+ Include details in questions to make them precise.
+ Check spelling conventions. Joe Workin qrougs of these. Read the tet and discuss with your < Gszmates what it 's obout,
Thets, choosw the most irrportant informotion by identifymy the main ideas, Discuss with

your clossmatas: What kinds of quastions coutd you wiile in o guestionadire abrout thia
text?

Styrarosawrys

Activity 3 fee S
=) Divide the group into small teams. Encourage teams to read e b v
the text and highlight the most important information. tnvite Frnads !
students to reflect on and discuss the possible questions they

could make about the text of the Styracosaurus.

Answers will vary.

2] Activity 4

. - . i m 4 i o e followl: ivitias:
A5} Encourage students to use the main information selected to S Werkwithyourtwom Nos, in your netehiack, do the follawing octivfas
write their questionnaire. Promate using a variety of questions, T T et e N
N K R ) . B Wi £ 0 quiet TS O R L - D gt g ] L
as the task indicates. If possible, provide them with a large .
sheet of paper to have a big questionnaire to work with. EOUCH T Guest £22013 Y BnaE 3.4 58 LSt 30 1T k306
it Work in groups. Taka turns reading the questions in your guestiarnaize - the previous
b activity. Moke sure you practice the intonation and tiwthin of the quest ons. After that,
Answers will vary. work with anather tenm Take turns asking the qLest:ons of yout yuestionnaire to the
mampars of the ather teom.
ACtFVItY 5 Sirns frn b b kg tio e

Ask students to exhange their questionnaire from Activity

4 with another group and check answers. Give students

some minutes to talk about characteristics of different
questionnaires. Invite some volunteers to share their ideas with
their class. Make sure students have a clear idea about the
characteristics of the questionnaires they have analyzed.

Answers will vary.

Have students reflect on what they have learned in this lesson.
Read aloud each statement and have students check them
Individually. Give them some tips regarding activities they

can do in order to reinforce aspects where they do not feel
confident.

U9 BPA1, Ug BPA2, U9 BPA3 Have
students analyze each picture. Guide
a discussion by asking questions such
as: What kind of questionnaire js it? What
questions can you see in this picture? Which questionnaire
¢ includes open/closed questions? Ask them which one the
i liked the most.
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Product 9 Questionnaire
Step 3

Have students check the steps they have followed up to this
point and make sure they are following all the procedures
needed to complete the third stage of the finol product.

Planning %}3

Help students decide when and where they are going to
present their questionnaire. Ask them to discuss who is going
to help them edit their work, and if they are going to invite

other students or teachers to the presentation of their product.

Hands on! % '

Encourage students to edit the draft they did in Step 2.

Have them check if their questionnaire follows spelling and
punctuation conventions. Mativate students to exchange their
work with another team. Ask them to help their classmates
edit their work. Then, have them take turns to give and receive
feedback regarding each other's work. Monitor the activity
and help struggling students as necessary.

iLesson 3
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Let students know that in step 4 they will write the final draft
of their questionnaire and they wilt present it. Tell them to

read what they wrote and check that their product is free of
grammar or spelling mistakes.

Looking ahead

Step 4

Ask students to think about what they did and learned while
working on the previous step. Read aloud each statement and
have students check them individually.

Hahds or\.’ g@

Ask students to create the final version of their guestionnaire.
Invite them to present and explain their work to their
classmates, teachers, and family members. Finally, encourage
children to exchange their questionnaires with another team,
and take turns to answer them.

Emi o‘F vm‘l’ Sel'F-Evaiva‘l'wn

Have students look at the statements and check them
individually to reflect on their learning progress and
performance. Divide the class in pairs or small groups and
have them compare their answers. Monitor the activity and
provide tips on how to improve on the aspects they did not
feel confident about, such as going over the specific activities
where those aspects are dealt with again or asking for help.




Reader’s

Connection

Activity1 e
' Ask students to read the complete text "Questionnaires” in CL Readerﬁs

their Reader’s Book. They can do this activity in pairs. After Connection

that, have them identify, in the texts, different types of

guestionnaires and questions. Guide them to analyze the )

position of auxiliaries in open and closed questions. 2 ﬁl%ii‘::’:::‘:f“&'.l&:2‘.:?5’::‘:::&?:‘.1:2’ :::’Jit";‘.:i;’.ii?.‘;!i‘:‘;’:??;’.?fs'
Later, encourage pupils to complete the task. Monitor students' complete the flowing chart. Share on rompora your work wih you clasmates
work and help them to inciude appropriate information task. Tome of question e Corasurienstins

After students have finished, ask them to compare their work
with another pair of students. Finally, invite some volunteersto
come to the front and share their work with their classmates. i

Answers: Open question questionnaire, close question
questionnaire, muitiple choice questionnaire, true or false
questionnaire.

S} Activity 2

Ask students to work in pairs. Give them some minutes to
discuss the questions. Then, suggest them working with
another team. Motivate them to share their answers with the
other pair. Guide a group discussion about the questions.

It is important to make sure that students reflect on what they
are learning or have learned through the unit. Thus, guide
them to reflect on what they didn't know and that they learned
fromn their Reader's Book as well as their Student’s Book

4_,‘:'\ 2 Work in parrs Answer the {ol-owing questions.

PR LT PP O T RN T
Answers will va :
Y. AL Gy haver fo . o e ST e G A

odhol Ao oo Pave '3 ConA 181 RR 2 OT e 1 QuUESLnIEIFes 7

Using questionnaires as a reading comprehension techniques
has proved to develop reading skills. Comprehension, or
extracting meaning from what you read, is the ultimate goal
of reading. Experienced readers take this for granted and may
not appreciate the reading comprehension skills required. The
process of camprehension is both interactive and strategic,
Rather than passively reading text, readers must analyze it,
internalize it and make it their own.




"

Evaluation

. Woik ' parrs Think about a bepic vou are mirestadd in Secich for infornction, identify
the main 1dess (the mat impentent aformuten), dnd wiote o quest-onnore

2 Exchange your questionnoire with other ciussates. Toke turms to onswer #ach other's
guaslicnaclies.

Guide a group discussion about different types of evaluation:
self-evaiuation {when they evaluate themselves),
peer-evaluation [the evaluation done between peers),
hetero-evaluation (when teachers evaluate them), Talk about
the importance of giving and receiving different types of
evaluation.

2 Activity 1

Ask children to work in pairs. Encourage them to think about «
topic for a questionnaire. Ask them to talk about the intended
audience and the purpose of their questionnaire, Then, ask
them to search for information about the topic they chose.
After that, ask them to write questions for their questionnaire.
Help exploring alternatives to write questions. Have them
classify questions according to their type and function. Finally,
encourage them to write their gquestionnaire.

Answers will vary.

Eva uation

Activity 2

Before children exchange their questicnnaires, encourage
them to edit their work. Guide them to check that their
questionnaires follow spelling and punctuation conventions.
After that, ask them to exchange their questionnaire

with another pair of students, and answer each other's
questionnaire,

Answers will vary,

A T

invite children to talk about the questionnaire they had
to answer Does it include open or closed questions? Was it
difficult / easy to answer? Why? Guide a group discussion
about these topics,




Collection

of evidence template

Use this project to make a questionnaire, choose the kind of questionnaire you like the most, do the project, and share your
results with your classmates.

Questionnaire.

1 ?
2. ?
3 ?
4. ?
5. ?
Project

Materials:

An egq a clear glass, vinegar, highlighters

Procedure:

To start, take the polyester cylinder out of the highlighter and squeeze it to extract as much ink as you zan. The easiest
way to do this is with your fingers. Very carefully, add a row egg in the glasses and covered them with white vinegar.
Pink and orange solutions get very bright, choose a cool color! Two days later, check on your egg and see how the
shells disintegrate. Gently rub the shell with your fingers to reveal the membrane below. You can see the yolk is still
intact and the membrane that helped the rubbery egg bounce is next to the yolk. Now, let's bounce!




Eva uation

instrument

Use the following checklist to assess your students’ work,

Group:

The questionnaire presents organized information.

The questicnnaire includes appropriate textuol support.

The guestionnaire includes appropricte graphic support.

The questionnaire includes clear and suitable questions,

The questionnaire's structure is cleor; it facilitates comprehension.

The guestionnaire is free of spelling mistakes.

The questionnaire includes appropriate punctuation marks,

The questionnaire was finished on time.

Students worked in a colloborative way.

The final product is neat and tidy.
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Achievements
+ Introduce the unit's topic.
+ Activate prior knowledge.

Explain each of the objectives in words that are easy for
students to understand. If they have any questions or doubts,
clarify them. Then, ask students to read the trigger questions
on the cover. Give them some minutes to discuss their ideas
and write some key words on the board.

Guide o group discussion about the importance of visiting
museums. Ask: What museurns do you know? What kind of
museums do you enjoy visiting the most: science, history, or art?
Can you name a famous museum located in a foreign country like
France or Germany?

U10 BPAT1 Let students work in pairs or
small groups. Invite them to describe
the picture. You can ask the following:
Where can you find this kind of art work?
What culture does it show? How much do you know about

mythology?

[+ What 5 a museum 1abet?
> What are mussographic cerds used for?

Sogiot projdles of e fanpeage:’

Afta finighing fhis wit, you wiitlae obl fo:

In this unit students will read the text "Museographic Cards”
on pages 129-137 of their Reader's Baok. The main topic of this
reading is the visit of Emily Ryan to the National Museum of
Anthropology, where she learned about museum labels and
museographic cards.

Record students while sharing their anecdotes so students can
check their pronunciation and fluency while speaking.




i Lesson 1

‘ Talk to students about how many of our Culture
[~ S - words come from Greek and Latin. See Connection
’ if they have any examples. Present the "g
e e 118 et out ot Whee oatesh el ok seur . word mouseion as the root for the word
museum.

On Septernber 25, 2026, Roggy Mooaan hs o st

Activity 2

Ask students to discuss the questions with a partner. When
they finish, let them share their answers with the rest of the
class.

Angwers will vary,

You can play charades with students. Divide the class into two

RO LI teams, then select a student to stand at the front of the class
" and mime a word that is related to museums. The student
W7 Dikcoss with a partre the fullowing guestions that guesses the word, has to come to the front of the class
:“ AN . H;h Ip“‘ - "] and mirmic another werd. The geme then repeats with another
e e emeg student thinking of another word. If students can't think of any

© Aneamums provete Inportant nfonmeton fthe bt threue o atls Wk words, suggest they read again the text on Activity 1.

poirs, ticuss what muselms thens ore n yaxr oby o town, baw informetion 's presented

ot ot enom e Wi e o vov bt Share rh do g Activity 3
Ask students to work in pairs. Have students discuss the
museums they have in their city or town or in any other place.
Remind students to name the format in which museums
give information. Introduce the words museum labels (a
label describing an object exhibited or with information

about a room or wing}. Ask students where they can gather

Achievements information to write museum labels for their final product.
+ Understand the topic and general idea in arder to clarify
the meaning of words. Answers will vary.

—

Get connected!
Begin the lesson by asking students about museums in
general: What exhibition rooms can you find in a museum?
What type of exhibits can you see at a museum? Have a
class discussion in which students talk about museums. i
they haven't been to a museum, you can describe one to the words with a single line. This way they will create
them or, if possible, make a virtual reality visit to one. a path. Finally, have students set a “start” and “finish”
o — space to play the game. The objective of the game is to
give a definition or an example using the word from the
Glossary. They can use a dice or a coin to move.

_J

Glossary

{nvite students to create a board game with the new
vocabulary. Have students write on a sheet of paper the
words from the Glossary. The words must be scattered
all over the sheet of paper. Then, have students match

M
PP

LG Activity 1

S Before reading, have students focus their attention on the
picture. Ask them to describe what they see in it. Make up a
fun background story to introduce Peggy Madison to the class.

Answers will vary.



i Lesson 1:

Achievements r
= Recount the order in which museum label's information is [ JRE— . |
presented.
» Present an exposition to others. o Peygy's Hrst stop was the Art and Dexign gallery. Her favarite axhibit wos o pointing by the
. Dutch painter Vmeant Van Gogh Descrrbe the painting in pairs. Reod quickly tha labsl
What s Lt nam of the painting and when was It pointed?
B ) ..

5 Activity 4
Ask students to work in pairs describing the painting. You can
ask them what the name of the flowers is, where the flowers
are, if they like this painting or not. Then, have students quickly
scan the museum Iebel to answer the questions.

i
hagd

N . . N N -\f-"’ in pairs read the text carefully Explors what information you can gat from tha mussum
Answers: The title is Sunflowers. it was painted in 1880. . iabel (naie, nationdality, how L palnting wos mode, ate | Write your firdings i o short

paragraph  Share your answars with the closs Remember museum labe's only taik about
onw piecs of a mussum, act the complste gallery

Activity 5

Ask students to read the museum label carefully. You can

read it aloud so students can be guided. Then, have students

identify as much information as they can get. Hold a plenary T i Discass in groups the fallomng ausstions Share your anewess with the group
session to collect students’ findings. After that, have students
write in a paragraph what information a museum label can
have.

L WrTt s um s Peggy vis O
¢ Wehot s the genera’ subject of thae 35 lery modern art Amar -n ~slars or creehistortc
6T Wiy

2ROt wa - the Dot oF the e | L sitad?

Possible answers: Name of the artist, titie of work of art,
important dates, medium or how the painting was done, size,
who owns the painting, and details about the work.

4 Wt PRgoy veail tie i

W 2 et 6 3m pou ewd i e st and wheh fonm 2 ur W soenge?

o ma (koo n
e CE s 0T ety
AT Ot P s

i Activity 6

Invite students to reread the text in Activity 1to answer the

first questions. The last one will depend on your students’

own experience. Remind them to discuss their answers in

English, Emphasize that they can collect information from
musecgraphic cards and that these describe o piece of art

from a gallery. -

E__«f

ruser fbe £2 Snse Share it i 4T o §i6 DS

Possible Answers: 1. The National Museum 2. Modern art 3.
Post-Impressionism paintings 4. In September 2020 5. One
can find most of the infermation in the jabeis. You may know

the general subject from before. work of art in the picture. What do they

think it represents? Where do they think
the scuiptures came from?

E U10 BPA1 Ask students to describe the

i students have the possibility to visit this Digital
website, have them choose a painting Connection
from the suggested site and copy the
information te bring it to class. They
can discuss it ond get famitiarized with
the format of museum iabels, In case
students do not have access to the Internet, students can
attend ¢ museum nearby and take notice of cne or two
labels. You can bring some labels to class too.

if there is time in closs, ask students to moke museum labels
with other Van Gogh paintings.
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Work 1 Smc't Grenaps it oke tymy
e diszuss the Followaa guesbons:
What s the ncme eF tre piece you
wont te edhbit in your ekposion?
Wint information ao you hove o
anehiede?

Lntser what gaitere via o yeu
phoce yau catrbit? B

Auesbons, Wher you Fasth shore
AT SIIVEIE WA IR cigns When
vau'te oalng eesearen for your
FADOS IO Prec (A Sure yoL e
neble sar ey

t5e 5oy 7 poy tre 6 riy te S resaarch on bne wecuoe
Pt you wark o axh Bl € ef wein s ngywn tabel

wangon 1 - SorteLuniuntien

Product 10 Museographic cards
Step 1

?Ianning

Help students decide what resources they need to prepare
their exposition and museum labels, what databases they

are going to use to research their pieces, and if they are going
to present their exposition individually, in pairs or groups.

Hands on!

Divide the class in small groups. Write the questions on the
board. Give groups a couple of minutes to brainstorm their
answers and write them on a piece of paper. After each group
has finished with their answers, ask them to share them with
the rest of the class. If there is time left, ask each group to
prepare a small presentation with the information they found.
This might help them develop their specking skills even further.

Looking ahead

i Lesson 1!

Explain to students that in step 2 they are going to do research
on the piece of art they want to show in their exhibition. You
can advise them to think of sources of information where

they can look up what they need (the Internet, one of their
textbooks, art books, local museums, etc.)

| Lesson 1 Self-Evaluvation

Have students look at the statements and check them
individuglly to think about their learning achievements,
progress and performance during lesson one. Divide the class
in pairs and have them compare their answers. Ask each pair
to make a list of things they think they can do better in Lesson
2. Remind them they can go back to the suggested activities in
the chart to review the information.

Always guide your students through their self-evaluation.
Help them analyze ond understand each and every learning
objective. Let them know how important it is for them to
monitor their learning process.



iLesson 2.
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Achievements
« Understand the topic and general idea in order to clarify
the meaning of words.

S Woey Longortos? Doctrmenil

On the same day, Septembar 25th, Peggy visiind the exhibrt called "Amerlcan Revolution’,
whose generg) subpsct is Ampricon hictory Grrording te o inuseum guide she asked. Read
the museuim lobe! of the Decinration of the ndepndence of tha Un'ted Stotes. What
sirmlarities are there between this museum cord and the one on poge 1157 Discuss tin
POITE.

* Activity 1

' Read along with students the introduction and instructions to
the activity. Ask concept-checking questions (When did Peggy
go to the museum? What is the general subject of the exhibit she
went t0?) to make sure students understond basic information
about the introduction and the museum card. Then have
students compare the cards they have read so far. In case
students find the activity hard, guide them through questions:
Do the cards have the author’s name? Do the cards say when the

piece was done? Do the cards have relevant information to know _ & Arswer he quastians about the Declaration of
. Indepandence’s museum abal

Thomas Jefferson, et al.

dere e e ub tne Hred States

about the piece? - :
s apote 't
T When win o anttes?
Answers will vary. e e
LR T PN X2
Read Activity 1agan. Cotnptets the card beltw, For important facts, choos sorme ldeos
i you cons'der relavant {authar nome of the documents. dotes, whers it wos signed. ete.l.
R Wrrte It in your werds, for exampie Thomias Jefferson and othir people wrote the Deciorat.on
. i of Independerce This chort 15 0 museographic card as 1 ncludes information cbout tha
Play hot potato with a small ball. Ask students to stand in a j nseum, tha exhilsition and more.
circle. Start tossing the ball to your students. When you say hot N

"

potato, the student helding the ball has to say a word related
to museums. Continue the game in the same manner until
every student has participated.

= sl racems st ditterart sources o afarmation Vo car constit suzh as

Activity 2

b Use the Time-Pair-Share strategy. Ask students to walk around
the classroom and share what they can remember about I,
the American Declaration of Independence. Give them two
minutes to share and then change partners. Repeat until every

student has had a chance to change partners. Give students Answers:
a couple of minutes to answer the activity. When they are Generai subject: American History
finished, ask them to compare their answers with another Museum: National Museum
classmate, Date of visit: September 25th, 2020
Exhibit visited: The American Revoiution
Answers: a. Thomas Jefferson, et al. b. in July 1776 . in Important facts: The Declaration of Independence was
Philadelphia, Pennsylvania d. 24x30 inches written in 1776 by Themas Jefferson and other people. This

happened on July, 1776 at the Pennsylvania State House in
Pennsylvania,
ConneC‘l‘ing yov
Invite students to work in pairs and discuss their answers.
Let them explain the reasons they read or don't read the
museum labels when they go to an exhibition. You can
share your own experience to help them.

Activity 4 Portfolio
Depending on your context, think of Connection
different places where students can
get information to do research, what
schedules these places have, and how
Activity 3 :csy it is for students to‘uste them. . _ .
Have students read the instructions and the museum label ave students keep. th_e” list of sources in .the|r P‘od:'foho.
in Activity 1 again to identify the information they need to Remind students this list can help them with their final
complete the museographic card. Have students write it in the product.
space provided. Monitor as students are on task. This activity
will help them to make their own decisions when sefecting
information from a text and to make a museographic card.




It % ‘mportant T do reseorch about 6 topic In different texts 1o mohe cur musecgroph-c
cords more complete, ldwntly the mwin wea ond some deta.is. Check ansees with the
rloss.

Work in poirs Complete the grapivie organizer obewt Thonas jsfferson

S

| T e
Jefleraan

Foe s the welopesaence Jzie gnthe guveminaet

From the grophic organizer, chooss some pleces of informotion you consider ralevant for
the musecgiophic cord you did in Actwly 3. Wrile tin yaur own wortts below Compare in
smalf eoems 1o dsguss yaw chaica.

e

Lok ot the museegraphic cord on yeur Readsr s 8ock on poge 133, Compara in pairs their
contents. Repart ta tha group

Achievements
» Paraphrase main ideas in writing.
» Choose the main ideas for an exposition theme.

] Activity 5

' Allow students to read the biography. When they finish,
ask them comprehension questions about it. You can use
Wh- questions: Who is the biography about? What was his
major accomplishment? Why was this important to his country? If
students have probiems answering these questions, have them
read the biography one more time.

Answers: Main idea: Thomas Jefferson was an important
person for the Independence of the United States. Details:
He was giso a vice-president and the president of the United
States.

} Activity 6
S Have students read Thomas Jefferson's biography again to
fill in the graphic organizer, They can use short phrases or
complete sentences. Have students do it on their notebooks in
case the space is not enough. Monitor as students are on task.

iLesson 2.

Answers:

Birth and death: April 17, 1747- July 4th, 1826

Jobs: Secretary, Vice President and President of the United
States

Role in the Independence: He drafted the US Declaration of
Independence,

Activity 7

Promote critical thinking by establishing which information

is important for the museographic card in Activity 3. Remind
students that in the card you are talking about the Declaration
of independence, not cbout Jefferson’s life. Have students
work in small teams to compare their written information.
Allow students to respectfully correct each other if necessary.
Monitor as students are on task.

Answers will vary.

Activity 8

Have students read the museographic card on page 133 in
their Reader's Book. Both the card on the Reader's and the one
in the lesson have the same components. It is important to
make students notice the difference between these and the
museum labels as the latter are for single pleces In o gallery,
and the latter are for information after visiting a museum.

Answers will vary.

U10 BPA2 Invite students to describe
E what they see in the picture. Then ask
them the following questions: What do
you think the insects in the picture are?
What would you think if you saw this exhibit at @ museum? In
what gallery would you find this exhibit? Do you think these

kinds of exhibits are interesting? Why or why not?



Lesson 2!
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Product 10 Museographic cards
Step 2

Have students check the steps they have followed up until
this point and make sure they are following all the procedures
needed to complete the second stage of their final product.

?Iannir\g

Help students decide what materials they need to make their
museum labels (It can be cardboard or paper). Help them out
with the label specifics (size} and to decide how many labels
they need to make (this depends on how many objects they
are going to exhibit in their exposition).

Hands on!

Tell students to write the rough draft of their museum labels
on a separate piece of paper and to exchange them with o
partner to check they have all the information needed. If they
have any corrections to make, they should make them during
the rough draft process, After they finish, tell them to write the
fina! draft of their museum labels and have them ready for use
in their expaosition.

Looking ahead

Tell students that in step 3 they are going to look at how to set
up an exposition and how to make and write museographic
cards.

Lesson 2 Sel{-“—quluahoh

Have students look at the statements ond check them
individually to think about their learning achievements,
progress, and performance during this lesson. Divide the class
in pairs and have them compare their answers. Ask each pair
to make a list of things they think they can do better in Lesson
3. Remind them thay can go back to the suggested activities in
the chart to review the information.

Always guide your students through their seif-evaluation.
Help them analyze and understand each and every learning
objective. Most important, let them know how important it is
for them to know their learning process.

STEH Musceouraphic Cards o
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A Etrangs Name for & Glan: Lizard

- Stl ot the rmusevm Paagy moved on to the prebistoric an'mais, eshibit, whose genaral
subject 1x Moaturot History Pegay crnfirmed this on the internet, There she reod the
museumn fabel about a fosvl of Stegosaurus. Loee of the inbel, what wnForenation s
differant fram the other cards you have read w this unt f ang?

Stegosaurus stenons

Lote Jurassic  wor y Tretncecus peneds, 155 1l on to 15D

= Read the text aguin, What dows the infatrmation refer to? Follow the sxompie
C LT lur e L0 Ty £l e
oW N B i detarn s LRA
T e Mot

I ‘i Bane Wwors

e ot oo Jato P eer

From tha in‘armution n Activ ty 2, tecide
in pairs which important information you

would hke 1o inz lude in o mussogrophl-
cord. Exgian to the ciokh your deorticn

Achlevements
+ Understand information by answering Wh- question words,
+ Activate prior knowledge.

5@% Activity 1
Read the introduction and the card along with students. Make
sure students understand the text by asking concept-checking
questions |{Where is Peggy? What is the general subject of the
exhibit? etc.). Have students check some differences they find
among the three cards.

Possible answers: They have the some purpose and contain
informat-on which helps the visitor get key information about
a topic. There ore no substantial differences.

Culture

Continuing with the Greek words, ask
Conection

students if they know more words thot
come from Greek. If they don't, give them
time to loak for words online or in the
school's library.

Lesson 3

Activity 2

Have students find what the information refers to in the
museum card. Students should use their own words to write
their answers. Monitor to offer help. Check the answers as a
group. Write on the board the answers students give.

Answers: a. Periods when the Stegosaurus lived b. Where the
fossils were found c. The person who discovered the fossii d.
Time when the fossil was discovered 2. Height and length of
the fossif

Activity 3

Have students discuss which information they would include
in a museographic card. Remember this process develops
students' critical thinking. They may have different opinions,
but it is also important for them to learn how to respect each
other's choices and arguments. Have a few students explain
their choices to the class. Listen actively by asking questions
to know more about students’ choices, rather than correct
grammar and vecabulary accuracy.

Answers will vary.

Connecting yov

Give students a couple of minutes to discuss both
questions from the box. Share your own experience if
necessary, so students con have a model.

Portfolio

Ask students to paraphrase the
Connection

information from the museum label.
Advise them to use as o reference their
answers in Activity 2.

if students don't know or don't remember, tell them that
paraphrasing means to summarize a text with one's own
words,

=




Lesson 3
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Achievements
+ Briefly explain about an object in an exhibit.
+ Rank main ideas to make cards/labels.

u,

%ﬁ Activity 5

* Explain to students the uses of musecgraphic cards and

explain that the ones they see in their books are the ones
that Peggy wrote at the end of her visit. In them, she writes
the points she considers more relevant from each exhibit she
saw. You may ask students what they think about these cards;
would they include anything else? Are these complete?

Answers will vary.

L7550 Activity 6

Ask students to fill in the museographic card with the
information from the Stegoasaurus’ museum label. Ask them
to check and compare their answers with another classmate.
If they do not have enough space in their bock, they could
write these in their notebooks or you can provide them with
index cards.

Answers will vary,

Activity 7

Give students a couple of minutes to answer the activity. When
they are finished, ask them to compare their answers with
another classmate. You can add that musecgraphic cards are
tools people can use to have information on what they see at
a museum. They keep track of relevant information to be used
as a reference.

Answers will vary.

Digital
Connection

Ask students to watch a video about

a museurn they would fike to visit.
Afterwords, ask them to discuss what
curious facts they discovered about the
MUSEUMS.

U10 BPA3 Arrange students in groups.
Q Ask them to write a list of ideas that
come to mind about the picture. Ask:
What can you report about it? What type
of museum exhibit is it? Do you find it interesting? Why or
why not? Would you like to visit o museum like that? Why

or why not?

it was tirae for Pagyy to leave the maseum Her teocher okt har ta moke her
museagrophic cmds abrout the galierles she visted. Thase ore the two museographc
cords she wrote.

Ful in the museographic card with information gbout the Stegosawrus on page 170,
Remamber to Lae the important ‘nformation you chese in Activity 3.

Mo maanispe 'z Casd

Work in groups. The cirds from Activity § are museographic tords. Ancly? them and
onswes the foliowing questions

< Kbat et octenst Laodo e cgrenbi Leids bowe?
& Wbl seril et son g bad 0 elaee 108 T e 1002 ar 1 the ne neeqenphi e e ed
voWhzloo oo e e flaat 2 uph L LU S durpuse o obrart a2

r e you tnime naaeogs iphi G ure goad for e g ke o efoen of oo Vg orwby !
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Product 10 Museographic cards
Step 3

.

Have students check the steps they have followed up to this
point and make sure they are following all the procedures
needed to complete the third stage of their final product.

?Ianning %

Help students with the following aspects of their final preduct:
When and where are they going to set up the exposition? How
much time is the exposition going to last? Are they going to
invite other classmates, parents or teachers to the exposition?
The date and place depend on your class schedule.

Hands on! %

Have students set up the exposition following the steps given
in their book.

iLesson 3
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Look'mg ahead %ﬁ%

Tell students that in step 4 they are going to set up the
exposition and fill in their museographic cards to report what
they saw.

Step 4
Make sure stucents check the steps they have followed up until
step four.

Hands on! %

Now it's time for the exposition. The goal of this exposition is
for students to write museographic notes abeut the exhibits
they see using the museum labels. Encourage students to walk
around and ask the questions about the exhibits. When the
exposition is done, they can set up @ museograhic card wail in
the classroom so everyone can read them later on.

End of unit Self-Evalvation |
For this self-evaluation give students a couple of minutes to
read and reflect on their answers. When they're finished, clear
a space in the middle of the classroom so students can sit in
circle. Use a ball, a plush toy, or even pieces of candy for this
activity. Toss the object to a student. The student that catches
the object has two minutes to talk about the questions
from the self-evaluation. Repeat the process until all students
have had a chance to speak.



Reader’s

Connection

@ Activity 1
. Have students talk about what they read in the story.
Give them a couple of minutes to answer the activity. Then ask
them to compare their answers with another classmate.

 Reader’s

Connection

.

= T Answer the fallowing queationy about musecqrgohic cards

Answers: a. To register the information you found usefui
during a visit to the museum b, They are made of cardboard
or recycled materials <. 10 x 15 cm

© VDD Sre Muskogiuee © 7 aads csad o]

 yyent are trey us.ally moge of 7

) Activity 2

¥ Ask students to discuss the relevant information they found : Wi I e e
on the card. Encourage them to tatk about the sources of .7 1 Recd the museogropivc cord on page 333 Fmd twa relavant peces of ifarmation to you.
. . . . . . Discuss in pairs why they ars Interasting and wha:a yau can get information aboJut them,
information they can go to in order to find related information. for exampl:

Advise them to use the model to exchange their ideas.

Answers will vary.

kN
-

Reod the mussograph:c cords abayt the two dinosous on pages 135 and 137, Reod the
questions beiaw and mork T for the T-Rex ond A for the Apatosaurus. Check your answars

gs: ACtiVity 3 in pairs ond discuss which information wos new ta you,
? Have students read the museographic cards. Invite students whieh dinosaun
to create their own exploratory questions and ask them to a WS 6 L st
partner in case the activity turns very easy. l ot gpat e v ©
- 1+ We.ghe argund 37 tond?
Answers: 1.T 2A 3.7 4T 5 A 6A 1.7 4 Liven.n Chona orm nther £ aces”

© Lived of sonw povrr, oF the Carases?

W e thie bt ot el o™

Wow uery darqreg




Evaluation

m Evaluation

1 Imagine that yau are o musaum curater ond you just got o rew oanbing t exhibit, Write
the information an the lines are ther fil in e museum label

oAUy e

ToNEmenn b o e g e s Kros
HE I PR

C Mo fehat o e o

B 2

Miazes G arte e oo oot st

Museum lobed

o " oo

- 7 Present your museum tobel to the closs

#’éﬁ Activity 1
Students have to fill out the museum label information with
any of the paintings from the unit or the one they chose for
their final product.

Answers will vary.

(5] Activity 2
F Give students a couple of minutes to prepare their museum
label presentation. If possible, ask all of them to present their
work, but if you have too many students, collect their written
work and provide written feedback to each one. Try to have
different volunteers.




Collection

of evidence template

Use the following template to write notes about how you felt working at the end of each lesson.

At the end of this lesson...

" b

At the end of this lesson...




This rubric will help you assess your written assingments. it will help you see what you're doing well and what you can improve.

Eva uation

instrument

Creative layout
and effective
paragraph
structure

Rubric

Neat and clean
layout with
correct paragraph
structure

Mostly neat with
margins and
some attempt
at paragrpch
structure

Generally untidy,
no marging or
paragraphs
marked

Organization

Ideas organized

ldeas organized in

Ideas generally

Ideas disorganized,

range of basic and
complex structures
and vocabulary

with minimal errors

and some complex
structures and
vocabulary; some
errors that don't
interfere with
understanding

structures and
vocabulary and
some attempts
at complex ones.
Errors in complex
structures may
interfere with
understanding

to support desired a linear fashion organized, some contents confusing
effect confusion
Connection Variety of linking Suitable linking Simple linking Linking words used
of Ideas words words words rarely or not at all
Accuracy Good use of a wide Good use of basic Good use of basic Very limited and

basic structures
and vocabulary;
too many errors
due to interference
with first language




25! Use this graphic organizer to plan your conversation.

Main idea:

Speaker 1 ":Speaker 2: — Speaker 3: ‘

. -Accepting a request: ’ Eéjecting a request: o

Place: v Times

Teacher's photocopiable resource U1




Teacher’s Resource U2

The following chart shows the essential parts of an anecdote. Use it as a guide
- to write your own anecdote. Remember to include a funny and unexpected event to
make your work a real anecdote.

Setting Characters

Beginning Middle End

Teacher's photocopiable resource U2




Teacher's photocopiable resource U3 i v, : i };{f;ﬁ%{;ﬁ}ﬁjﬁ*ﬁf%




Teacher’s Resource U4

Use this graphic organizer to help you plan your short staged dialogue.

What is happening? “ 2 Whereis it happening?
Characters

s Who is making requests? 2 Who is accepting requests?
What's the speakers attitude like?

Teacher’s photocopiable resource U4




Teacher’s Resource U5

Use the following Wh-question word boxes to develop your survey. Think about the
types of news you want to report.

‘Who? "Why?
What? J
!
Where? | How? - — |
When? I l
] S

Teacher's photocopiable resource U5




Teacher’s Resource U6

o Use this graphic organizer to help you plan your writing of the short illustrated guide.

Fact =~ Fact Fact
Identified problem:
Solution f Solution | Solution

Teacher's photocopiable resource U6




Teacher’s Resource U7

Use this graphic organizer to help you plan your writing of the graphic line
of development.

When | was When | was
| looked like - | looked like
' could o | could

Now, | am

[am

[ can

Teacher's photocopiable resource U7




Teacher’s Resource U8

Use this chart to compare the cultural aspects of your country with the ones of
country of your choice.

Cultural aspects of my country Cultural aspects of

Teacher’s photocopiable resource U8




Teacher’s Resource U9

Use this graphic organizer to help you plan your questionnaire.

4 \ a
Purpose Type of questions | can write
N RN
e N
Intended audience Facts related to the topic
o RN

Teacher's photocopiable resource U9




Teacher’s Resource U10

“ Visit your local art museum and complete the following museum label. Then, use
it to write the museographic card.

- s s e e e e —

Muzseym inbel

8 \
kf (Artist's name) %

(Nationality, year born or years lived)

(Title of artwork)
(Medium)
(Size)

{Notes about artwork and artist)

Q (Who currently owns the artwork) @

o
Ko

Museographic card

General Subject:

Museum: Date:

Exhibition visited:

Summary of important facts:

R /

Teacher's photocopiable resource U10
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Unit 1~ 2ol oo converiesdie
. Track 2
Peter: Hi, Susan. How are you doing?

Susan: I'm fine, Peter. What about you?

Peter: I'm okay. I'm taking Sparky to a daily
walk. Hey! Are you going to Patricio's birthday
party?

Susan; Of course! Patricio invited all of us.

Peter: What time does the party start?

Susan: The appointment is at 5:00 o'clock.
We can go together. Do you want me to pick
you up?

Peter: Sure. I'll be ready at 4:00, if you want to
leave early.

Susan: Sorry, | can't. | have to wait for my sister.
She comes back home at 4:00. What about
4:307

Peter: Sounds good! So, see you on Saturday.
Susan: You mean next Saturday, don't you?

Peter: Oops! | thought the party was this
Saturday, but you're right!

Susan: Ha, ha. No problem! See you at school.
Peter: Take care!

CUESTD DU BT DL L

Unit2 ..
o Track 3

My travel anecdotes... by Traveling Sally
Hello everyone! My name is Sally Motts, but |
like to call myself Traveling Sally. Since { was a
little girl, I've been fascinated by traveling. My

great grandfather Herbert Motts inspired me to
travel around the world. Let me tell you how.

When | was 15 years old, | went up to the attic
to look in every nook and cranny for some old
luggage that belonged to my great grandfather.
When | finally found it, guess what was inside?
An old travel log. But it wasn't like the travel
logs of today, this was a travel log written

in an old diary. These fascinating and funny

anecdotes from the trips he took around the
world are what inspired me to travel and write a
log of my own.

My first anecdote started while | was writing my
first blog entry! 1 was at the airport waiting for a
flight to Mexico and guess who | saw waiting for
his luggage? My favorite travel blogger, Mike Ruiz!
| was so excited! | ran to him and told him | was
his biggest fan! Mike just turned to me, smiled,
and winked his right eye. | felt my face turn red,
but | didn't care. It was the best day ever!

So, from now on, you will be reading and
listening to my anecdotes on my blog. Come
and join me! Do you also like to write and talk
about your funny anecdotes?

- Track 4

Hello everyone! Traveling Sally here again!
Today I'm streaming live from Sydney right in
front of the Sydney Opera House and let me tell
you that today has been an awesome day!

The first place on my list to visit was the
Taronga Zoo. | took a ferry to get there and
guess what happened! When | was right in
the middle of the trip a strong wind suddenly
started rocking the ferry back and forth, at
first it was scary but then the wind stopped.
Everything went back to normal. Everyone on
board wished it wouldn't happen again!

During my visit to the zoo something very
curious happened at the gorilla exhibit. A
couple of baby gorillas started fighting over

a banana their mother gave them. It was
really entertaining watching the gorillas fight.

{ also saw a kangaroo exhibit. It caught me by
surprise when | saw a little baby kangaroo pop
out from its mother's pouch. I've never seen
anything like that!

My surfing trip to Bondi beach was extraordinary!
| was riding a big wave with my new surfboard
when another wave caught me by surprise and
| fell off my surfboard. But | only stayed for two
hours at the beach because | get sunburned
easily.




1 got hungry from surfing and | went to this
place called The Rocks, but this time what
happened to me wasn’t funny at all. After |
finished eating my fish and chips, | was ready
to pay and guess what! | forgot my credit card
back at the hotel. | was at a loss for words, |
had to run back to the hotel to get it!

. Track 5

Hi there, it's Sally again. Today | want to share
a funny and somewhat embarrassing anecdote
from one of my recent trips to London.

Yesterday, walking down the streets of
Piccadilly Circus all | could hear was the beep,
beep of cars. Suddenily | heard a clink. | looked
down and saw a gold ring. | picked it up and
noticed that it had a very small writing on it. |
couldn’t read what it said but | knew it wasn't
English. | asked around if anyone lost it, but
no one said yes. So, | put it in my pocket and
continued walking.

The next day ring, ring, the phone rang. It

was my friend Barry. He asked me to come

to his house to catch-up. When | got there,

| showed him the ring, and asked if he knew
what language it was. Barry just locked at me
and started laughing. | thought that | found
an expensive ring with some ancient language
written on it. It turns out that my expensive
ring was nothing more than a toy ring that you
would find inside a box of candy!

Here | am thinking that | found a treasure,
and it was nothing more than a children's toy.
| made a fool of myself in front of Barry, but |
didn't get upset. We had a good laugh!

Unit3 ... “
.. Track 6

Woman: Excuse me, could you tell where can |
find a bank?

.r ' -
- g SR

calloe

Young man: Sure. Are you looking for a
particular bank or any bank?

Woman: It could be any bank. | just need to find
an ATM.

Young man: | think it's better if you go to the
mall. You will find different banks there. But, you
need to take a bus.

Woman: It's ok!

Young man:; Walk straight ahead until you pass
the traffic light. Then, turn right on Chicago
Avenue. You'll find a bookstore. The bus stop

is at the corner, Take bus 46 and get off at
Robinson Avenue. The mall is in front of this bus
station.

Woman: Thank you very much!
Young man: You're welcome. Take care!

- Track 7

Woman: Excuse me, could you tell me how 1 can
get to the Museum of Natural History?

Policeman: Go straight ahead until you find
Oxford Avenue. You'll find a subway station.
Take the Green line to Roosevelt. Get off at
Roosevelt station. Then, take bus 146 to State
and Roosevelt. It will take you directly to the
Museum Campus. The Museum of Natural
History is just 500 meters from the station.

Woman: Thank you! Do you know where | can
buy a bus ticket?

Policeman: At the subway station. You can
buy a transit card that you can use both at the
subway and at the bus.

Woman: Perfect! Thank you very much.
Policeman: Enjoy the museum!

Track 8
Conversation 1
Young man: Excuse me, sir, can you teill me
where the bus station is?

Man: Sure. The bus station is in front of Tokyo
Street and Insurgentes Avenue. Go straight on
Revaolution Avenue until Tokyo Street. Turn right
and go straight until Insurgentes Avenue.




Scripts

Conversation 2

Young woman: Excuse me, miss, can you tell me
where the bookstore is?

Woman: Yes. Go straight on Mexico Street until
Reforma Avenue. Turn left and you will see the
drugstore. The bookstore is between the art
gallery and the drugstore.

Conversation 3

Woman: Good morning, sir, can you tell me
where the market is?

Man: Of course. Go straight on Revolution
Avenue until Royal Street. You will see a school.
The market is next to the school.

Conversation 4

Man: Good afternoon, officer. Can you tell me
where the department store is?

Policeman: Oh. It's very near here. The
department store is on Revolution Avenue on
the corner of Mexico Street.

H N A e e gt eatls
Unit 4~ 0 stepn o nhort
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" Track 9

Oliver; Thanks for calling Mr. Chef. My name is
Oliver. How can | help you?

Amanda: Hi Oliver! I'd like to place an order,
please.

Oliver: Sure. For pick-up or delivery?
Amanda: Delivery please.

Oliver: Can | have your address, please?
Amanda: 451 South Street.

Oliver: Your phone number?

Amanda: 637-333-937.

Oliver: And, your name?

Amanda: Amanda Clyde.

Oliver: Thank you. What would you like to
order?

Amanda: |'ll have the green salad with grilled
chicken, and tortilla soup, please.

Oliver: Okay. Any dressing for your salad?

Amanda: Italian, please. Can | have an extra
dressing portion, please?

Oliver: Absolutely! Would you like anything to
drink?

Amanda: No, thank you. That'd be all.

Oliver: Great! That'll be 18 dollars. Will you pay
with a credit card or cash?

Amonda: I'll pay with cash.

Oliver; Do you need change?

Amanda: No, thank you. How long will it take to
deliver?

Oliver: Around 40 minutes.

Amanda: Hmmm... Is it possible for you to send
it faster?

Oliver: Ok, I'll ask the chef to send your food as
soon as possible.

Amanda: Thank you very much!

Oliver: You're welcome. Thanks for calling Mr.
Chef.

Unit 5 Lot oanl s e gupenod

- Track 10

Chad: This is Chad Robinson reporting to you
live from the town of Rissa in Norway, where a
terrible landslide just occurred.

News anchor: Hello Chad, | hope that you're
alright. Can you tell us what happened?

Chad: Of course, At 5:30 a.m. this morning

a huge landslide came tumbling down Mt.
McKinley causing major damage.

News anchor: That sounds terrible, Chad. Can
you give us more details?

Chad: The Department of Emergency Services
says it's the worst natural disaster they have
seen in years. More than 500 tons of mud, rocks,
and debris buried half the town. Many people
are injured and were left homeless.

News anchor: Are emergency services helping

~ people out?
" Chad: Yes, they are. They have established




shelters in local school gyms with food, beds,
clothing, and medical services.

News anchor: Do you have any information on
what caused the landslide?

Chad: Authorities say that the landslide
occurred due to heavy rains all week that
loosened the soail.

News anchor: Thank you very much for your
report, Chad. Take care!

Chad: This is Chad Robinson for News Radioc.
More information to come as the story
develops!

.. Track M

“Giving a tablet to every student in school
can have a big impact on improving

their motivation to learn and encourages
independent study.” Said Ben Smith,
Superintendent of the Pomona School District.

This program will be a success as long as
teachers have the proper training before using
the electronic devices in class, schools have

a good Wi-Fi connection and give access to
teachers and students.

Many parents worry about their children
using tablets in school. They feel they might
get distracted by playing with them and they
worried the devices will get broken or stolen.

The study looked at 100 schools in London
where tablets were used. QOut of the 100
schools, 80 of them were successful according
to recent studies. This research reported thot
the tablets were most used in class for research
and writing notes.

Teachers said that the use of tablets was no
problem and they could be used if there was
good classroom control on their part.

Jacky: Hey Ron, what did you think about the
news repart? | think this type of news report

| is super important. Technology in school is

needed.
Ron: What did you like the most?

Jacky: What | liked the most was that the
schools in London were successful in their test
run.

Ron: I'm sorry, | didn't get what you said. I'm not
following you.

Jacky: What | meant was that the schools in
London were successful in using tablets in the
classroom.

. Track 12

Reporter: Hello, everyone! I'm at the Geneva
Science Summit where a new vaccine is being
presented. I'm here with Dr. Schuller, the
scientist who made the startling discovery.
Doctor, what can you tell us about this vaccine?

Dr. Schuller: After years of research, | have
finally discovered a vaccine to cure the
common cold.

Reporter: The commaon cold? | thought there
wasn't a cure!

Dr. Schuller: Well, now there is. It took many
years in the making but | finally did it.
Reporter: How did you do it, Dr. Schuller?

Dr. Schutller: | isolated the virus that causes the
common cold and engineered it to work for the
body instead of against it.

Reporter: Did you have to make many test runs

' for this?

Dr. Schuller: Yes, more than 1000 tests had to

| be done. It wasn't easy at first but thanks to my
t amazing team and our determination we made

the vaccine.
Reporter: Did you test on animals?

Dr. Schuller: Of course not! Nein! My research is
based on a "na animal testing” policy.

Reporter: 'm glad to hear that, Dr. Schuller.
Thank you very much for your time. This has

: bheen Melanie Knudsen from WYKX News. Good

night!




Scripts

 Track 13

Reporter: Good evening. This is Wayne Roberts
for CBX Nightly News. I'm on Ocean Avenue, in
front of the First International Bank. With me
is Officer Carol Humphreys. She's going to give
us details on what happened. Good evening,
Officer Humphreys. Can you tell us what
happened?

Carol: There was a bank robbery this afterncon.
The thief stole more than 100,000 dollars in
cash. We already have a suspect identified.

Reporter: Can you describe the suspect?

Carol: The suspect is tall and thin. He has short
brown hair.

Reporter: What is he wearing?

Carol: | think he was wearing a white T-shirt,
jeans, and a ski cap.

Reporter: Are you sure?
Carol: Yes, I'm pretty sure!
Reporter: What happened during the robbery?

Carol: Eyewitnesses say the suspect ran out of
the bank carrying three big bags full of cash. He
got into a black car and drove away.

Reporter: A black car! Did anyone see the
license pilates?

Carol: No. The only information we have is that
they were Nevada license plates.

Reporter: Thank you very much Officer
Humphreys. Back to the studio!

- 1 » v
Unit 7 o' reclas oo ereeiic oo

N - LS .-
L Lk T P L
| = I '--“ULJ....-.-”;_.

- Track 14

Mrs. Collins: Look how cute you were! Look at
your tiny hands and feet.

Sam: | was really tiny. | couldn't swim, right?

Mrs. Collins: That's right. But you loved water,
as you do know.

Sam: And, | was learning how to swim here. |
was like three years old, | guess.

Mrs. Collins: Yes, you were. And, you learned
how to swim very fast.

Sam: Yes! Now, I'm an expert swimmer.
Mrs. Collins: | know! I'm so proud of you.
Sam: Was this my first day at school?

Mrs. Collins: Yes, you were only five years
old. Look, you were taller than most of your
classmates.

- Sam: I'm still taller than most of my classmates.

| think | will be as tall as my grandpa.

Mrs. Collins: | think so tco.

Sam: And, this is when | learned how to ride a
bike. | was eight years old. | still remember that
day.

Mrs. Collins: Yes, | remember how fast you

learned. It was amazing! Look at this picture!
You were wearing fots of clothes.

Sam: | think it was really cold. | was ten years
old. | looked almost the same as | loock now.
Mrs. Collins: Well, that picture was taken only a
yedr ago.

Sam: That's right. Weil, | think | have enough
pictures to show to my classmates.

- Track 15

Matthew: Hi, Sarah. Did you bring your pictures?
Sarah: Yes! Here you are.

Matthew: Ch, look at you! You were a big girl!
Sarah: Yes, | was big. And | liked the slides

a lot. My mom said that | could slip on the

slides when | was eight months old. | was eight
months old when my dad took this picture,
Matthew: | see! | couldn't even sit down when

| was eight months old, | guess... Ha ha. Hey,
look at this picture! How old were you here?

. Sarah: | was four years old. | couldn't jump the
i rope at that age; but | could when | was six.

Matthew: Nice! How old were you in this
picture?

Sarah: | was six years old. It was my first day
at elementary school. 'm the girl with the blue
backpack.




Matthew: Hey, your hair was very long!

Sarah: Yes, but | didn't like it so much. That's
why | have short hair now.

Matthew: Why were you wearing glasses?

Sarah: Oh, because | needed to wear them. |
wore those purple glasses since | was six years
old and until | was 10 years old. Don't you
remember me wearing glasses last year?

Matthew: Hmmm... | wasn't in this school fast
year.

Sarah: That's right! Ha ha...

Matthew: You're playing the guitar in this
picture. | didn't know you play the guitar.

Sarah: Yes. | wanted to learn since | was like
three years old, but my hands were too small.
| couldn't hold the guitar. But, | started taking
guitar lessons when | was seven.

Matthew: Wow! Interesting.
Sarah: Ok, it's my turn to see your pictures.
Matthew: Of course! Here you are.

- Track 16

Natalie: Hi, Chris. Can | work with you?
Patrick: Sure! Do you want to see my pictures?
Natalie: Yes, please!

Patrick Here you are.

Natalie: Oh, look at this curly-haired beautiful
baby! You were really cute!

Patrick You made me blush!

Natalie: Are you sure it's you? What happened
to your curls?

Patrick Yes, it's me. | really don't know. | just
got my hair cut, and when | was around eight it
wasn't curly anymore.

Natalie: Hmm... How old were you in the first
picture?

Patrick | was two years old.

Natalie: | can see you loved building blocks,
didn't you?

Patrick Yes! And | stilt do, When | was two years
old, | wanted to play with smaller blocks but my

hands were too chubby and | couldn’t handle
them.

Natalie: Oh, | see. Tell me, where were you here?

Patrick: Mmm, | was in kindergarten. | was five
years old. And, as you see, | was playing with
blocks again.

Natalie: You were really tall. | thought you were
like seven years old! And, you still had your
black curls.

Patrick: And, this picture | was taken last month.
| was building my first robot.

Natalie: Wow! | think you'll be an engineer when
yOu grow up.

Patrick: Maybe, | don't know.




accuracy {noun) The ability to do something
without making mistakes. Accuracy is the use of
correct forms of grammar, vocabulary, spelling
and pronunciation. In an accuracy activity,
teachers and learners usually focus on using
and producing language correctly.

achievement (noun) Something you succeed in
doing usually by making an effort; something
done successfully.

acquisition (noun) {language acquisition) To
learn a language without studying it, just by
hearing and/or reading it and then using it.
This is the way people usually learn their first
language.

activate previous knowledge (phrase) To get
learners to think about and to say what they
know about a topic. Teachers activate learners’
previous knowledge when they are preparing
learners to read or listen to a text.

active role (phrase) Taking part and being
involved and interested in something. When
learners think about their own learning and
what their own needs are and try to do things
themselves to learn more, they are taking an
active role in their learning.

brainstorm {noun and verb) To quickly think of
ideas about a topic and also possibly note them
down. This is often done as preparation before o
writing or speaking activity.

chart (noun) Information in the form of
diagrams, lists or drawings often placed on the
classroom wall for learners to use.

chunk {noun} Any pair or group of words
commonly found together or near one another.

classroom management (noun} The things
teachers do to organize the classroom, the
learning and the learners, such as organizing
seating arrangements, arganizing different
types of activities, and managing interaction
patterns,

Glossary

of English Language Teaching

cloze test {(noun) A task-type in which learners
read a text with missing words and try to work
out what the missing words are. The missing
words are removed regularly from the text.

communicative approachies) (noun) An
approach to teaching and practicing language
which is based on the principle that learning

a language successfully involves real written
and spoken communication rather than just
memorizing a series of rules.

Content and Language Integrated Learning
(CLIL) (noun) An approach in which learners are
taught a non-language subject such as science
or geography through a target language.
Subject content and language are interretated.

- deduce meaning from context (phrase) To guess

the meaning of an unknown word or phrase
by using the information in a situation and/or

+ around the word to help.

' draft (noun and verb) A draft is a piece of

writing that is not yet finished, and may be

i changed.

extensive listening/reading (noun) Listening to

or reading long pieces of text, such as stories or
newspapers. Extensive reading is often reading

for pleasure.

fixed expression (noun) Two or more words used
together as a single unit of meaning. The words
in the phrases cannot be changed. For example,
by the way, pleased to meet you, what's the matter?

focus on form (phrase) Paying attention to the
words/parts of words that make a language
structure, or to spelling or pronunciation

formal assessment When a teacher assesses
learners and then gives them a formal report
or grade, to say how successful or unsuccessful
they have been.

" formative assessment When a teacher

uses formal and informal assessment and




information on learners’ progress during a
course to give learners feedback on their
learning or to change their teaching.

informal assessment When a teacher decides
whether a learner is doing well or not, or
whether a course is successful or not, by
evaluating learners by thinking about their
strengths and weaknesses and thinking about
their progress rather than setting a test or
writing an official report.

methodology {noun) A word used to describe
the way teachers do different things in the
classroom.

mingle (noun and verb) A mingle is an activity
which involves learners walking round the
classroom talking to other learners to complete
a task.

peer assessment When {earners give their
opinions on each other's language or work.

portfolic assessment This is used for formative
assessment and also continuous assessment.
It consists of a collection of learners’ work
done over a course or d year which shows
development of their language and skills.

off task (adjective) When learners are distracted
or not completing an activity in the way the
teacher wants them to do it, then they are off
task.

on task {adjective) When learners are doing an
activity in the way the teacher intended that it
should be done, then learners are on task.

outcome (noun) The result of teaching/learning.
The teacher intends or aims for a result or
outcome in terms of learning at the end of the
lesson.
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Cambridge Assessment
www.cambridgeenglish.org

Cambridge Dicitionary
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Cambridge English Learning Activities
http:/www.combridgeenglish.org/learning-english
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https:/www.funbrain.com/

Goodwill Community Foundation
http://edu.gefglobal.org/en/
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Louvre
https./www.louvre.fr/en
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Sign Up Genius
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Student Self-Assessment
https:/teaching.unsw.edu.au/self-assessment
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