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Estimado(a) maestro(a):

La Guia Didactica que tiene en las manos es resultado del esfuerzo realizado por el
gobierno federal y los gobiernos estatales para garantizar que los(as) alumnos(as)
que cursan la asignatura de Lengua Extranjera. Inglés puedan acercarse al cono-
cimiento y dominio de una lengua diferente a la materna y, con sus orientaciones,
alcanzar una educaciéon de excelencia.

Los materiales educativos que conforman el paguete didactico le ayudaran a que
los(as) estudiantes de esta asignatura logren familiarizarse, conocer, comprender
y comunicarse en Inglés como lengua extranjera.

Esta Guia didactica contribuira también a su formacién docente, pues en ella en-
contrara recomendaciones metodoldgicas y disciplinares para generar mejores
ambientes de ensefanza y aprendizaje de la lengua inglesa; ademas, cuenta con
un disco que contiene modelos orales e imagenes fijas que le apoyaran en su que-
hacer docente.

Le deseamos éxito.

Distribucion gratuita, prohibida su venta.
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6 of wrltten and oral materials that have been either purposefully
[ ‘real sources so as to provide the students w:th real input and
thations that are relevant and significant for applying the knowledge
. pil E—T&”SRI”S to use the target language in a meaningful way. The different
: techmques that.haVe been used for the activities also allow the learners to reflect
oh thelr]ecrnlng process, as well as on the choracteristics of the language for better
understanding. 1n this way, we aim to provide them with plenty of opportunities to achieve
concrete goals which will motivate them to become successful learners.

Each of the units has been carefully developed to present language in contextualized
situations through materials that set the foundations to link the topics to what they are
exposed to in real life. The activities have been designed so that students can collaborate
closely, and help one another by participating in pair work and group work tasks that
foster communication through interactive exchanges to reach a common goal. The
products play an important role in doing so and students are expected to develop these
as an evidence of their comprehension and application of the target language.

Learners are expected to build on their pre-existing knowledge of the language and
connect | rning experience to real life. The movable Get connected sections at
ning:ofthe ,unlt W|I| hefp them to make these connections and access the

”cmd Connectrng You sections are meant to prowde
.of language in a guided way and transfer their
Hed out51de the classroom.
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ay —— Jr mgjlmug upu: l‘inL-x; r-_ug g(mel-jt
1r¢]J!]iLInil & Iu[-!l-i.l‘h[_,) iﬂéﬂ? Iﬂﬁ@@ﬁ S0 IiTlE



ORRINCID CHIES

“ﬂﬂﬂ_—--——----mmﬂ—'—*—‘d’

Student’s Book

The Play and Play Connections Student's Book has been designed
out Cuttural

so that students can use the language in context.and reflect on the Lets Talk ab
different ways they learn. The activities in the Student’s Book: Habits!

+ Focus on the integration of the expected outcomes linked
to each social practice of the language. They allow students to
participate in diverse communicative interactions which foster
reflection and use of the English language. By doing so, students
collaborate and work in teams, promoting respect and value for
others' cultures and languages.

7 .+ Present a level of challenge for

students to use the language in
oral and written communicative
Cer e interactions that are attractive
Let's Write Instructions to 1 and appealing to the learners’
Carry out an Experiment! characteristics and needs. In this way,
the activities in each unit foster the
reflection about language, as well as
behaviors, values, and attitudes pertaining to
each of these processes. ' _ Product
« Are flexible enough so that the teacher can
adapt them to suit the students’ needs.
» Provide the teacher with opportunities to set up -
different interaction potterns {individual work,
pair work, group work and whole class activities)
so that students can develop the social practice
of the language and relate their learning to the
environment set for each unit.

» Have been designed so that the
instructions are clear enough and
achievable for students.

» Promote the development of ICT
{information and Communications
Technology) and digital learning skills. It is true that many
parts of the country lack these resources, consequently, this
guide provides different approaches to develop students’ skills. -

+  Allow the students te learn in a fun, safe, and relaxed
environment so that they are able to self-assess their progress
throughout their learning experience.

«  Are well-structured so that students can build their learning
products with the guidance of the teacher, by developing social
skills which allow for collaboration, team work, and interaction
with their peers.

+ Foster opportunities for learners to construct, deepen and use
their knowledge, strategies and attitudes to use the language
in social interactions with others.

2]




Teacher’s Guide

The Teacher’s Guide constitutes the main resource for teachers in understanding the
methodology of the series, as well as the way the components interact together to -
provide learners with the opportunities for meaningful learning through the activities in

the Student's Book. It is thought to be a friendly guide and it offers a number of teaching

tips that will serve both, the experienced teachers, as well as those who are just starting to
develop a career in TEFL. The Teacher's Guide includes:

PR Y

+ A clear reference guide which explains the methodology and strotegles to teach

i each of the lessons and activities from the Student's Book. '

» The pedagogical background behind the explanations of the way the teacher's role
is going to change from one activity to another in order to suit the students’' needs.

+ Clear explanations of the way all of the components in the series work together.

» Assessment tools which allow teachers to evaluate the students' progress at different
times of the learning process, both formally and informally. These tools include

o specific instruments to be used at the end of each unit in order to facilitate the

i : evaluation process for teachers.

‘ » A transcription of the audio scripts, so that they can use it in the best way p055|ble or
just as a reference tool for comprehension of the listening passages.

* Areduced page of the Student's Book, as a reference of what is to be covered in every

. lesson.
! + Answer keys of the activities and exercises in the Student’s Book in order to facilitate
L the teacher's job.
i o
Teacher's Tips: A variety of recommendations BPA: It provides helpful advice to know
: taken from different teaching approaches that where to project big pictures that are
i will serve as the basis of their teaching practice.  related to the contents of the unit. When

this section appears, teachers wil! find
some activities to encourage students to

1t tight be vseful to Nl students see literature not onfy us o deve|0p oral SkI”S cmd VOCQbU|OI’y
i ’ powerful means of developing their creativity and ergpging .
thelr nesginotinn, but ohso as o toel to leam more about other R ‘ R Y
- cultures and the differances thet exist omong them. In order - U4 BPAT Projact tha first big picture and 53
s {0 do this, you might encourcge the class to read a variety of @ oilow studants o wairk in pois,
' fexts from different ploces around the world or fram specific ! g““",g‘“g f"i‘“"t:m :_’ﬁ"“ ”‘:t“"
i yltures jn their country., If passible, you can obtaln some it sweciic avestions :;E;mewh:t’;“;w""' m“?i;rr?m?she
starfes frorm: worldstories.org.ukslang/english, Alternatively, p:nplen‘nq:h e picture dofg? Whet &ind Df . 91', ore they

3!:: ;:!g;l?bk;ou;sstfo&es :\ﬂyour schoo! or locel [brary or ask § expressing? Con you think about 6 possible tNuokion?
c eagues Jf they keiow any, ;

Language Connection: At the end of the Student's Books, students
will find this section with in-depth grammatical explanations of

the topic at hand. Even though this series focuses on acquiring the
language intuitively, some students might benefit from having an
extra resource to consult more formal aspects of English. There will be
a box with an icon on the pages of every unit that suggests a moment
: to refer to the Language Connection section; however, teachers can

:

t

\
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choose the best time to direct their class to it, depending on their
students' level and interests. Apart from a concise explanation of the
grammatical structures and use of language in general, students are
encouraged to answer some activities to reinforce these concepts.




Practice Connection: As its name suggests,
the idea is for students to put into practice the
communicative and social skills,'structures,
vocabulary, and cultural knowledge included
in the unit they are covering.

Glossary
Histerfcal reporis tend to use very specific vocabufory
reloted to economics, politics, etc. Invite students to

consult their Glossery and think of ather words that they
" know In thelr first languoage that rright be useful to write

u historical report. Encourage them to fook for their

squivalents In English and add them to their Glossory.

Glossary: Words and expressions that
be challenging for students are highlighted

in the Student's Books so they know they

can consult their meaning in the Glossary.
Teachers are given multiple tips in this guide
to make the use of this resource effective and
interactive.

SR
Evaluation Instrument: Every unit includes
a different suggestion of an instrument to
evaluate students’ work. Recommendations
on how to use these instruments can be
found in this guide, together with the rubrics,
questionnaires, cards, etc., to be used.

Evaluation: The activities here are meant

to test students’ progress on the expected
achievements of the unif, based on each
Social Practice of the Language. It is
important to remember that evaluation should
be formative and not just summative, so
teachers can use this as another tool to assess
students, without making it the only one.

Student's Tip

iy cE

Collection of Evidence
Template: Teachers
are encouraged to
photocopy this resource
to have students work on
it as part of the evidence
of their achievements in
every unit,

Bibliography: The
sources included in this
section are meant to
provide both students
and teachers with extra
material to support

the language teaching
and language learning
process.

T T SR B S e e
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" also their critical thinking skills by having them answer questions

- CD=-ROM

. » The recordings serve as a model of the target language that teachers

Reader’s Book

The Reader's Book is an essential component of the series, since it provides the learners with:

« A rich variety of fiction and non-fiction texts that are a source of input to the target
language.

» Exposure to the richness of knowledge and culture of the target language that allows
students to use the language following up on their work in the Student’s Book.

» A number of opportunities to develop reading for pleasure by using their imagination
and curiosity at the same time as they work on analytical and reflective skills coming
from the activities suggested in the Reader's Book.

Inside the Teacher's Guide, tutors will find some strategies to develop the sections and
activities connected with the Reader’s Book in this series.

Reader's Connection: All components in this series are meant to
work as a unit, which is why students will find o series of activities
in their Student’s Books that will direct them to a particuiar text in
their Reader's Books. Such activity is the Reader's Connection, a
whole page dedicated to the unit's text. The idea of this section
is to enrich the students’ experience with literature with dynamic
questions and tasks that will get them thinking and making relations
from the text to their own lives. As with all other components, the
teacher will find suggestions for how to present them in this guide.

Try It Outl: The Try It Out! section appears at the end of every
text in the Reader’s Book. Students will find a series of questions
to interact with the text they have just read. The objective of this
page is to develop not only their reading comprehension skills, but

giving arguments to support their ideas.

The Resource CD is a hybrid component which provides a number of
resources for the teacher. The characteristics of the Resource CD are:

» All of the recordings of the listening exercises serve as the means of
exposure to the language via speaking skills. These exercises are
linked to the proposed social practice of the language, which has
been defined for each unit. They also have a close relationship
with the expected learning objectives marked for the unit.

« The recordings are available in formats that can be played ina
number of devices, from a CD player to a computer, so as to be a
user-friendly resource for teachers, who do not have to depend on
a given format, nor on the installation of complicated software to
access the material.

can use in order to present the students with the correct pronunciation,
intonation, rhythm, and stress. This way, the students can use them as a
guide whenever they may be required to read aloud.
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ewdence,of‘thelr Teérnlng

Ecch Iesson has been designed following a three-stage cycle which follow a learner-
! centered approach and that helps the teccher maintain a certain structure in
ai delivering their lessons:

During the "Opening"” stage, teachers are able to contextualize the lesson, as well as
help students activate their schemata to be ready for the presentation of the main.
activities of the unit.

The "Development” stage presents the main activities of the lesson, in which skill-
oriented work will take place, both at a receptive and at a productive level. Students
are expected to participate actively in the construction of their new knowledge both

ndividual. ond at group level.

rojects have a collaborative
) changes that will take place
a1elat off WAE deitell RiEmiltass off (SRS | low the students to develop
alsadast:: g4l e |§1@_§x§ﬁ@, ng,:@img [jg'ly@ @pefial nd present their projects to the
' L ISOF! i d in the Reader’s Book, so that
r the production of their own

that at the end of each lesson,
ormy plan, prepare, modify, adapt,
oject step by step.
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other hand, relates to the kind of feedback teachers

éﬁrrqtivé tasks; when students are assigned individual
or‘h‘o’mework noting how they respond to instructions

. and: we' osomethlng to help them get it right.

[ s

Play and Rlay Connections places a strong emphasis on formative assessment and
provides the teacher with suggestions and ideas to check the students’ understanding
at each stage of the lesson, by encouraging students to reflect on what they are
~doing, how they are doing it, and how they are coming up with the results. Reflection,
then, plays a key role in helping students identify their own progress, and gives the
teacher invaluable. feedback about what is going on in the lessons, so that they can
adapt their teaching practice to suit their needs. By doing so, the course focuses on
a learner-centered approach in which the facilitator leaves the traditional roles of
director, controller, tutor, and “educational island” to the side, to take on the roles
- of facilitator, monitor, guide, prompter and resource and deems it more important
| in their everyday practice.

> students’ progress will still have
nducted and feedback is given
hole period of evaluation, we .
:I-u-ltol r;u-xlés iﬂilt“ Li“I;/ ‘EI;lﬁbiﬂ |J=iii;lf Ias totive assessment. Play and Play
ﬁmiuiiﬂm gumt;-j mmrzm m st @K;i sifor summative assessment. The

; ‘end of the unit; this can be done -
guiz which prepares students to
With o formal instrument included in




Learning Environment _ Communicotive activity Social proctice of the language

Lot gt 1y oo e At _

Talk about cultural habits of different

Exchanges associated with specific
countries.

Family and Community | purposes.

[0 7 0t St (g b S SR 3
: Read fantasy and suspense literature

to identify and evaluate cultural

Understanding oneself and others.
| differences.

Ludic and Literary

g3 NG T gats S oAy S 70 Fg3) i3 . P

Interpretation and follow-up of

Interpret and write mstructlons to
perform a simple experiment.

s

Academic and Educational

instructions.

 Bgecps Ol ATl MY y Sk s I

[0 ¥ B f
‘ Exchange emotions and reactions

caused by g television show.

Family and Community Exchanges associated with the media.

(bt 5 NI ﬁ-‘r&ww I,c}ﬁljt ﬂlm Jr-ujltﬂl’gd ‘ apile

Guess and formulate hypoth‘eses'

Recreational expressions. about past events.

Ludic and Literary




Achievemnents

Negotiate conversation topics about cultural habits
in different countries.

+ Formulate and answer questions to deepen
a conversation.

» Exchange propositions and opinions to start
a conversation.

* Use strategies to keep a conversation about culturql
habits going and cenclude it.

+ Select and analyze narrations.

* Read narrations and understand general sense, main
ideq, and details.

. Descrlbe characters.

+ Complete and write sentences from actions and
characters' features.

+ Select instruction sheets and evaludte their content
and structure.

« Interpret instructions,

+ Write instructions.

+ Examine television programs.

» Interpret general sense and some details,

+ Write notes about emotions and reactions to
participate in an exchange of views.

 Share emotions and reactions.

+ Choose a past event,

» Describe enigmatic events.

+ Formulate hypothesis to guess riddles that explain
past events,

Assessment

Scale to value performance

Evaluation rubric

Evaluation between peer's
card

Controf card

Anecdotes

| out an experiment

Final product

o

Conversation

Comic strip

Instructions to carry

Interview

An Enigma Inventory!
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Learning Environment

Wil 1 Blksdnite ST Uy

Family and Cemmunity

BEopleaIRiant: YOI

Communicative uctivify "

Exchanges associated with the
environment.

Sacial practice of the !o;vguage

Discuss concrete actions to care for
young people's rights.

WGHD v ¥ R B P

Ludic and Literary

Wit s <o R el

Academic and Educrctioncl

Literary expression.

Read poems.

event.

Family and Community

TG T8 s Gleie g B3 T

Exchanges cssocicted with
information of oneself and others.

Interpret and offer descriptions of
unexpected events in a conversation.

Academic and Educational

Exchanges associated with specific
purpose.

Write agreements or disagreements
to participate in a debate of one of
the fine arts.




Achievements

* Present initial proposition.

- Take a personal stand and cntlt:lpate others'.

» Offer counter-arguments and defend your pasition in
a discussion.

« Choose and review poems.

« Understand the topic, main ideq, and supporting
details.

Describe moods.

Write sentences from words and expressions that
show moods.

« Select and review reports of historical events,

+ Understand the content of texts about historical
events,

» Write short reports.

 Edit reports.

» Listen to and value descriptions of unexpected events
in a conversation.

+ Interpret general sense, the main ideas, and the
details of a description of unexpected events.

» Describe unexpected events.

+ Look for a topic of interest in various sources.

» Read texts and interpret general sense, key ideas
and details.

+ Value agreements or disagreements about a topic’
of interest for writing arguments.

- Take part in a debate.

Assessment

Self-evaluation card

.| Value scale

Final product

Public Discussion

Emotions inventory

Written report of
a historical event.

Description of an
Unexpected Events

Debate




Achievements

» Extend their repertoire of words and expressions about
cultural habits.

« Engage others in a conversation.

+ Express their points of view.

Opening T

Discuss the objectives planned for this unit with students. Talk
about the.things they will explore, learn, and reinforce. Go
through the achievernenis listed and explain them in o way
which is easy for students to understand.

Tell students to look at the picture on the cover page and
predict what topic it refers to. Ask volunteers to comment on
what they notice: Where are the people in the different scenes?
What are they wearing? Is there any traditional clothing in your
town?

Explain that the specific project for this unit will be having a
conversation in which they share their opinions about cultural
habits. ‘

7N
Development T

Focus students' attention on the questions on the cover page
and invite them to share all the possible answers which come
to their minds. The main purpose of these two questions is to
start a group discussion about the main topic of the unit. On
this stage, students will probably have a vague idea of what is
asked but it is expected that ot the end of the unit, students’
knowledge about the topic increases so they can give more
details and further information.

Let’s Talk about Cultural
Habits!

Y | | U1BPAT Project the Big Picture and allow -
DR e

4, students to work in pairs. Invite them
to tell five words that can describe the
situation. Then, ask more specific questions about the
people depicted in the picture:
What is the main message of the picture? What kind of
problems does a multicultural society face? What kind of
positive aspects does a multicultural society have?

Reader's Book L1

In the section Reader's Book, students will read the text
“Habits around the World,” in order to reflect on different
cultural practices. With your help and guidance, students wili
link the contents in their Student's Book to the ones in the
descriptive text.




Lesson 1 E

‘Lesson1;
All about Culture Seivbrivebb

Opening T

E 1. Dur world Is multiculEural, sach region huos its own culturol hobits and expressions.
What are the following pictures depicting? Work In pafrs ond chooks one of the foliowing
words. Justify your answet,

Activity 1 ,
Explain that each part of the world has its own cultural habits i
and they depend on many factors such as the weather,

religion, beliefs, etc. Arrange students to work in pairs, have

them ook at the pictures and describe them to their partners.

Invite them to reflect on the efements each picture represents

and let them discuss about them.

T M e e e e e Ry

food edveation  tramiportation clothing festivitias g

W

a. b, c. d. L}

a 2 Ara the cultural habhs ohd expressions you dentifisd in Activity 1 the sama alf syer
the worid? Retd the text written by o sxchange student. What part of culture Is
she describing?

Answers: a. festivities b. clothing c. education or religion
d. transportation e. food

Activity 2 n
Introduce the topic of cultural differences providing some
examples of mexican cultural habits (e.g. people’s attitude
towards public transportation or traffic signs). Ask students if
they think people in other towns have the same attitudes. You
E could then elicit some other differences between Mexico and
other countries. Students could use the pictures in Activity 1
for reference, saying how these elements are different around
the world or even within Mexico; for example, write the word
- “festivities” on the board and encourage students to tell you
which activities are important in our country: The Day of the
Dead, New Year's Eve, Mother's Day, etc. Now, focus students'
L attention on the title qf the text and explain the meaning of
"exchange student," a student that goes abroad for o short
period of time to study in a different part of the world, and then
goes back to their own country. Then, encourage them to read
the text in silence and identify the element of culture that is
being described. Allow students to use their dictionary to check

Achievements

‘ ) the meaning of words that they do not understand or check the
"I i ‘  Extend repertoire of words and expressions about cultural Glossary included at the back of their books.
- habits.
» Detect information gaps in the participation of others. Answer: Transportation
* Engage others in a conversation and express their points of
view. '
Ef ",,." {™== U1BPA2 Project the Big Picture and ask
. I ','o) students to describe it. Then, have them
Get connected! ’ ‘ answer the following questions: What
In two calumns, write on the board the following words: -] are the people doing? Do they look happy? Where are they
Column 1: Spaghetti, Samba, Karate, Yoga, Flamenco ' from? How do you know? How would you feel if you were in the
Column 2; ltaly, Brazil, Japon, India, Spain. Calion i picture? s it possible to feel the same in a family environment?
students randomly to match the words with the country i Elicit some assumptions from students.
they think each one belongs to.
Answers: Spaghetti - ltaly; Samba - Brazil; Karate - : Student's Tip
Japan; Yoga ~ India; Flamence - Spdin, ‘
\. J ENCOVT OO T RntSX G 8 CRRTICWWRTICH! SR s

FCsc IRt cUthern
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Achievements :
+ Detect information gaps in the participation of others.

=N
Development T

Activity 3

 Ask students to reread "My Life as an Exchange Student.” Tell

them to notice and underline the expressions Josefina uses to
show her confusion and her opinions regarding transportation
in Chicago. You could then organize the class in groups of three
to have them discuss the questions below. You might then elicit

‘some answers from the class.

Passible answers: 0. Because she is in a new country and
certain habits regarding transportation are different from the
ones in her own country. b, In my community, buses do not
follow a schedule and you can cross the street anywhere.

Activity 4

Student fills in the chart, then have students work in small
groups to discuss cultural elements in their community. You
could ask a volunteer to read the different elements in the
chart and describe what each one refers to. Give groups some
time to discuss. Invite them to be as specific as possible and
to think of examples that are particular to their communities.
Encourage them to speak in English at all times and
summarize their ideas in the chart. You could copy the chart
on the board and ask students to fill it in collaboratively so
that all groups have @ more complete chart. Give examples.
Festivities: The Day of the Dead; Clothing: huipil; Education:
secular; Transportation: subway, buses, carriages; Food:
grasshoppers. Then, Encourage them to write complete
sentences, for example: People usually celebrate Mother's Day
in my community.

Answers will vary,

| Activity 5
F Bring students’ attention to the last column in the chart on

page 10. Let them know that they are going to choose another
city or country to do some research and write the information
they find in the chart. You could have students fill it in'with

the knowledge they have from places they have been to or
you could direct them to the school library or to the Internet, if
possible. Alternatively, you could print out some handouts with
cultural information from several places, have students pick
one and read it. o
After students have completed their charts, invite them to get
together with other classmates so that they can share their
information. Remind them to use expressions to share their
opinions, such as In my opinion, to be honest, personally speaking,
[ think, etc. Emphasize the importance of being respectful
towards other cultures, ways of living, habits, and beliefs when
giving their opinions.

Answers will vary, '

\
h Eormiy o Commemity

3, How dows Josefina sxprass her confusion to different cultural habits? Read the text agaln
ond underline the [deos that Jasefina uzes to talk about whit is hew for her. Then, work in
_groups und take turns to discuss the foltowing questions.

o. Why does Joseilna feal confused?
b. How is the habht Jozefing describes different In your community?

4. Ta stari o conversation, you can talk about facts thot ore surprising or new for you!
"—Tha bus is always fote In my community. | couidn't beilave it!” How do you sxpress the
following parts of culture in your communlity? Write sorms [deds in the firat column of
the chart. 4

5. In paies, do somae research about culturol expressions in another ceuntry, Ge back and fill
i the last columb In the chart. What facts did you find mors Intsresting to include ina
conversation?

ﬁ 6. Alt these Ingredients excapt for one ore used n one of Chicago's mast popular dishes.
Can you gaess what it is? Rend the conversation In Activity 7 on page 11 to Iobel the
pictures bujow, -

Activity 6
Encourage students to think about some traditional dishes,
and their ingredients, in Mexico, Elicit some answers and write
them on the board. Tell students to look at the pictures and
label them. If they do not know the words, invite them to use a
dictionary. Alternatively, you could write the answers randomly
on the board and just have them match them to the correct
image in their books. You could also invite them to read the
conversation on the next page to find some of the words they
will need. Students might already know that the dish is a hot
dog, but tell them that one of the ingredients is not used in
Chicago. Have them read the conversation ignoring the blanks
for now, and cross cut the ketchup. ‘

" As a follow up to the activity you could ask students: Have you

ever tried hot dogs? Would you like to try one? What ingredfents are
used in your favorite dish? Is it typical from Mexico?

Answers: mustard, poppy-seed bun, sweet relish, pickle spear,
ketchup, sausage

- =

Teacher's Tip {‘ﬂ

]

While monitering, write down any particular strengths

or weaknesses of your students: pronunciation, question
formation, vocabulary use, etc. This will help you detect and
give personclized assistance to your students.




Fomlly and Cormmurity B

E 7. Read the folowing conversation between Josefing and har new friend Michael, Pay
tpaciol attention to the expresslons in red. Why dp they uae them? Qiscuss with o portner.

Michael: Hay, Josefina! How's it golng? Are you getting used to 14e in Chicoge?

Jsaefina: Oh kg, Michael, Well | haver't missed any mom buses...

Michenl: That's graut! And whot da you think of our food, huh?

Josefine: Ta be honest, | think s tod spiey...

Michosh: What do you mean?” ' N oo
Josefing: Yes, | fmmdvp’lwtmmgi love Chicngo-styfe hot dogs, but.., Y - T

et oot Bt e Swset

aith, They i

a B. Read the convanation aguln, how do they start the conversation? Which sxpresalons.
do the speckers use to @xprass opinfon? How da Ehey show agreemant? Practice the
wonversation with o partner. Pay special attention to the wards In red, Then, practice the
same convarsation but focus on some typical faod n yoyr commurity.

n 9. it's your turn now! IF an exchange student wos visiting your school, what cubtural hakits
o you think he or she would find confusing? Which would yoa hove to explain? How
wauld yeu do it? Discuss in pairs. .

Achlevements
+ ldentify the prosodic features of the language.

7

1

) Activity 7 ’
- Have students work in pairs to read the conversation between
Michael and Josefina again (they should have read it before
A to identify ketchup as the extra ingredient). This time, though,
x invite them to pay particular attention to the words in red,
Explain to students that the intention of the expressions in
red is to show opinion, confirmation, repair or false start, they
are useful when having a conversation, Exemplify what a tag
question is, it is considered @ mini-question which intention is
to ask for confirmation. it is hot today, isn't it? You don't have to
wear a uniform everyday, do you?
Negative questions are commonly expressed when the
speakers want to express that they know the answer and they
only expect confirmation from the interlocutor, for example,
Don't you have a dog? '

Closing
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Answers will vary.-

Activity 8

= 1o round up, you could have students practice the
conversation with their partners and try to remember it.
You could ask sorme volunteers to reproduce it in front

i Lesson 1 -
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of the class, improvising in case they don't remember
something, but trying to use all the expressions in red.
Alternatively, you could have them change the conversation
talking about a dish they like. '

Answers will vary.

Have students answer the questions and provide some help to
identify the expressions.

Start a conversation: How's it going?

Opinion: | think..; Personally speaking...

Ask for confirmation: Isn't Mexican food supposed to be spicy,
too? ... isn't it?

Asking for clarification: What do you mean?

Clarifying ideas: don't get me wrong...

Apologizing: Sorry to interrupt,

AT
RlrsayEly o
G Sl il il
orla)

Activity 9 ‘
Arrange the class in pairs and invite students to think of the O .
cultural habits that may seem strange to someone outside

their community. You can direct them back to their charts on

page 10 to get some ideas.

Give students some time to think of the way they would

explain this habit or element of culture to a foreigner.

Encourage them to use facts (e.q., Buses don't follow a particular
schedule} and opinions {e.qg., | believe this is quite inconvenient, but

we're used to itl). It could be o good ided to ask one member of

each pair to roleplay as an exchange student so thot they test

the clarity of their explanations.

Answers will vary.

ATt VITYR10)]
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Product 1 Conversation
Step 1

Tell students they are going to make a conversation in which
they give their opinion about cultural aspects In their country.
Divide the class into teams and ask them to discuss the
questions on this section. Ask them to write notes and walk
around the classroom to check their understanding. Encourage
them to make decisions on what topic to.choose and its
importance for their community.

Rk oyl

Have students read the text on their Reader's Book and ask
them to make a list of different cultural habits mentioned in
the text. Encourage students to form their pairs and choose.
a topic to write their conversation on. Tell them to write down
their ideas on a piece of paper and monitor to help them
with any vocabulary or spelling questions. Ask students to
use the infermation they have and remind them about the
components of a conversation, as they need to be included in
their product.

Encourage students to do some research on the cultural habit
they selected. Mave them find some historical facts about that
habit, ask them te go to the library or search some facts on
the Internet. In case the cultural habit is only known in their
community, ask them to do some research by asking questlons
to the eldest and writing notes.

Lesson 1 Self-Evalvation

Emphasize the importance of evaluation. Ask students to
make a reflection on their learning and read the statements.
Make clear that the sentences show the outcomes they need:
to achieve, and they are related as well to their progress and
performance. Ask them to check the sentences individually
and then compare their answers with a partner or in small
groups. Monitor the activity and provide them with some
advice in case they do not feel confident enough. You may ask
them to go back to specific activities and aspects, so students
feel more engaged with their own learning process.

Product 1 -

Viik .

Teacher's Tip ‘\1” |

-’

Monitor students’ work and highlight mistakes. Simply tell
them that there is something wrong with the highlighted part,
but don't téll them what the mistake is. Give them a chance to
find out for themselves,



Lesson 2.

A Graeaen Celebration!

'

e’ 1. Work in peirs. Talk ta your partner ond diseuss the elamants In sach sicture. What kind of
eolabratlon de yadl think i taking flace? Where do you think it Is celebrated?

g 2 Find out mare about the ariging of this Irish Mhlt. Work ingether with ¢ pariner, Qneé of
wou will read text A and the other will roud taxt B or: page 14. Share what yoo ledmed
" with wach other,

The Origins of 5t. Patrick’s Day (text A)

St. Patrick’s Day commzemorates the anniversary of the a) death / birth of this Famous sijit
ort Macch 1784 “This religions holday hias been TR ireland for mom than 7,000

years. 16 the momng, famiies would ge 1o by the pack /7 chaeh / the cemetery and dik -
mmw;mm deinking, andf eming Wish hacon and vabbiges.

Achlevements

+ Support their pomts of view with reasons, exqmples and
evidence, verify the order of adjectives when using some of
them to describe a single entity, formulate questions based
on what has been said by the interlocutor, provide authentic
opportunities for students to participate in planned and
unplanned conversations, determine what cultural habit
they will talk about, based on common interests.

Get connected!

Begin the lesson explaining what a holiday is and ask
the class what days are holidays in their country and

what is celebrated. Write one on the board and invite
students to write two or three more. Use this to review
manths of the year and the vocabulary for telling the

date if necessary.

4 3\

\_

Lesson 2!

Activity 1

Write on the board the word “Celebration* and elicit some
words from students, for example, clothes, food, music,
fireworks, etc. Explain that those little elements are part of the
festivity. Give students a few minutes to lock at the pictures.

Invite them to describe what is going on in each of them to

their partners. Encourage them to identify the kind of holiday

it is and the place where it is celebrated, for example, 1 think it is

a parade. | think it Is celebrated in Europe.

.

Answers will vary, '

Activity 2

If students could not guess it from Activity 1, let them know
that the pictures show the celebration of St, Patrick’s Day, an
originally trish holiday which is now celebrated around the

1 world. You could spark their curiosity by asking: Why do you

think people are dressed in green in the last picture? What did St.

Patrick do?

Invite them to work in pairs to read the corresponding texts

about the origins of the holiday. Have them notice the words

in bold. Ask them to match the questions and their probable

answer and write them down to ask their partner and choose ;
the correct word to fill in the information gaps in the text.

Answers'

| text A: death-What does St Patrick’s Day commemorate?

thurch-Where did families celebrate this day? fifth-In what
century did 5t. Patrick live? reconnect with their roots and
with fellow Irishmen-Why did Irish soldiers celebrate this day?
text B: March 17th-When did St. Patrick die? cabbage-What
did people eat together with Irish bacon? using o shamrock-
How did St. Patrick explain the Holy Trinity? New York City-
Where did the first parade to henor St. Patrick take place?

~\
Glossary

Remind students to go to their Glossary to find the
meaning of the highlighted words in the texts they will
read. You might encourage them to guess meanings
by using the context around the unknown words; still,
they can corroborate these by checking their Glossary.
Encourage them to use o monolingual dictionary
whenever they read texts in another language to
understand them better. ) .
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Achievements h e
»* Formulate questions based on what has been said by the
interlocutor. The Origins of 51. Patrick’s Day {text B)
" St. Pairick’s Day commemeorates the annfversery of the daath of this Faunons sint on
Student's Tip : a) April 1=/ March 17th, This religious holkday 123 been observed In reiand for more

‘than 1,000 years. in the momings, famiies would go to thurch and than caeboale in the
ahemoons, darcing, ddfking. and eafing Trish hacon 2nd b) carrots 7 ubﬁax% 7 pmh:es
. Patccl thed ﬂuﬁﬂ]ﬁ the ﬁmn‘y il e !s‘lhapumnmm Iﬂ{iﬂ;&p ¥ gpasu‘h of

7
£

ﬂ 3. Josafina will spand 5t. Patrick's Doy In Chicage, Reod the kliowing text and find cut the
way this tradition s celebrated in o country d¥ferant to Jralond.

4.u.nulji-' fire- ou-i-ij(-m Ay
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n Activity 3

Ask students to read the text. Invite them to connect the way
St. Patrick's Day is celebrated in Chicago to its origins in
Ireland as they read in the previous activity. Have them share
some opinions about the holiday.
You could also invite them to say whether they celebrote this
holiday {or a different one) in their community or not. If they
do, ask: What do people usually do to celebrate? Is it a popu!ar
hofiday?

Possible answers:

The river in Chicago turns green. People walk down the street
dancing and drinking different beverages. It is common

to find traditional Irish food. People use the traditional
‘Shamrock.’




Family ane Corvunty [

& 4. Work T polrs, Ydentify, ard underfine the maln Infarmation in the text. Reod the
statements and answar Trus or Falss. What fact did you find more [ntetasting?

5. Work Ih palrs. Read the Informdtion In the notes and write in your potsbook thras
quastions you'd [k to gsk Michoel about the festivities during St. Patrick's Day.

&. Now that you know tha arighut of St. Patrick's Day and how [t is celebroted in Chicoge,
= Tind out choat the ceiebration In New York, What things do they have In common?
. Whotls different? Whers would you rither spand the day? Discuss with a partnar giving
ples and protiding evich to support your opinton,

The Empire Site BURAEG s Thors s 0 porode held sty Soma penple ey soting
WupIn graen, ©h March 3™ at 1600, seept tamed bast and tabboge ond
whith this doba Faths an o Sunday. driniing Urish boor,
mt:m,ms bogpipar. iish
donewrs, ond musicions. Howswar
there b o sthiet no floal fule.

Activity 4
Give students some time to go over the text and work on the
task. Then, check the answers together as a class and clear up
any language questions they have. As an extended activity,
you can ask students to find some facts to correct the false
answers,

- Possible answers:
Similarities: There is a parade. People eat traditional
Irish food. .
Differences: The Empire State Building is lit up in green.
The river turns green.

B N
Closing /ff\

Lesson 2|

Activity 5

Divide the class in pairs and assign one of the notes to each
pair. Give them some time to think about what questions they
could ask. Give them strips of paper to write their questions
on them. Collect the strips of paper from all the groups.

Now give the questions written by one of the pairs to a
different group and have them walk around the classroom
asking their questions to the other groups until they find

the answers. -

Remind students the use of question words:

What - general information

Where - places

When - time

Why - reasons

Which - options

How - descriptions

Possible answers:
What are the main elements of the festivity? What happens
to the river? What is Na Ngoel?

Activity 6
You can ask students to brainstorm everything they remember S
about St. Patrick's Day in Ireland and in Chicago. Then,

ask them to read the notes on the celebration in New York.
Have them work in pairs to discuss their opinions and choose
a place where they would like to celebrate the holiday. You
could use this opportunity to remind them of the importance
of giving facts and evidence to support their arguments.

Possible answers: . : )
Similarities: There is a parade. People eat traditional Irish food. -
Differences: The Empire State Building is lit up in green. The

- river turns green. -

ACHVIE R
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Lesson 2.

Product1 Con\iersatlon
Step 2

Productl -

Ask students to reflect on the steps of their product they
have covered so far. Give them time to check the chart and
emphasize the fact it is important to cover those tasks before
continuing with Step 2.

hﬂkzmm;yﬁ

Tell students they are going to make a conversation in which
they give their opinion about cultural aspects in their country
or g different place over the world. Divide the class into teams
and ask themn to discuss the questions in this section. Ask them
to write notes and mingle around the classroom to check their
understanding. Encourage them to make decisions on the roles
each one of them chooses and the way they want to present
their conversation. ‘

Pty o

Encourage students to form their pairs and write the first

draft of their conversation. Students should take into account
that in the script they will include the place where the
interaction will take place. Go around the classroom to hélp
and answer questions on spelling and punctuation that may
arise. Encourage them to use dictionaries in case they have
questions about vocabulary. You can write the example on the
board and ask for velunteers to exemplify pronunciation. '

l&i’&lijt’i‘h;xﬂ RS er el Lesson 2 Self-Evalvation

Divide the class into pairs and ask them to think about how Emphasize the importance of evaluation. Ask students to

they will complete their conversation. Let them know that reflect on their learing and read the questions. Make clear

in addition to writing it down, they can record it using an the sentences show the outcomes they need to achieve,
electronic device. Encourage them to think about how they and they are related os well to their progress and

can organize the materials and devices if they go for that performance. Ask them to tick the areas in which they have
alternative, as well as the time and place to do it. Students will  improved and then compare their answers with a partner or in
have to pick specific roles in their conversation and choose the  small groups. Monitor the activity and provide them with some
format of their preference. advice in case they do not feel confident enough. You may ask

them to go back to specific activities and aspects, so students
Ask students to look for some web pages where they can find feel more engaged with their own learning process.
_ some sounds to use in their PSA. Encourage them to think of
sounds ond special effects related to their topic. Once they
have the websites, students should download the sounds and
use them to give their PSAs another characteristic,

If they cannot have access to electronic devices or technology,
this is not an obstacle to achieve goals or to improve in the
language. Encourage students to practice the conversation
dnd pay special attention to pronunciation and intonation.
Ask them to practice in front of a different pair and have
them express the areas of opportunity to have the best
performance.



'Lesson 3/
Love is in the Air ittt

a 1. Whan talking about different cultures, we may find woeds that we are not farmiliar with,
We com s o dickisnery or other sources o learn thele meoiing. Work in groups. Read
the fellowing definltions. Can yau EHink of a word which it reloted to them? Write a word
whith Fits #ach definltion. Whot do these words have in comman?

a 2 Reod thesa facts obout 5t Volantine's Day in two different parts of the world und answir
o the questtans in small growps.

[T

o. What ore the m(th about?
b, Do you celsbrate Volentine's Day In your country? .
& How differsrit s Volantine's Day In the US. and i Japan?

d. What do you think Is the best way to celebrate 17

Achlevements

+ Take the floor naturally {e.g. refer to a fact known by both

interlocutors). Use expressions te repair a false start {e.g.
John, I mean... Lucy/ On Monday, no...on Tuesday, etc.)

+ Distinguish between facts {things that can be proved) and

opinions {things that cannot be proved), creating links to
previous knowledge.
+ Recali propositions to answer the interlocutors’ questions.
+ Arouse the interlocutor's interest by means of the use
of words and expressions that determine qualities or
properties.

Activity 1 '

A4 Divide the class into teams and have them look at the
information on the definition column. Ask them if they recall
the thing they're describing. Encourage them to use their
dictionaries and try to infer the meaning of the words. Invite

~ volunteers to say the answers for the class.

Answers: 1. Chocolate 2. Love 3. Greeting card
4. Anniversary 5. Shopping
They are related to gifts and presents.

Lesson 3

Teacher's Tip .

Tell students that a good way to learn and remember new
vocabulary is to use the last pages of their notebooks and
make a vocabulary journal there. They can use that section to
write new words they encounter and their definitions as well as

.a synenym. They can also write one or two sentences in which

they use the word.

Activity 2 : ‘
Start by asking the following questions: How important is St.
Valentine's Day in our country? How is it celebrated? Divide the
class into,groups and assign each group to read about only.
one of the two countries. Then, ask the different groups to
share their answers to the questions.

Answers: a. Different ways in which St. Valentine's Day is
celebrated. b. In asimilar way asinthe US. <. The roles

in the gift-giving convention swap. d. With your friends or
other people close to you.

rhelny O
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’rf. 1 I - U1BPA3 Project.the Big Picture and
- | allow students to work in pairs. Invite
thern to tell five words that can describe

the picture. Then, ask more specific questions about what
is shown: Where was the picture taken? How do you know?

{ What do you know about Japan?

)
oo
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72
Development T h Fomtily e Cornrnanhy

g 4 Work In pairs. GHts represant an Important part of aur euitues, they show yaur respect for
others. Look at the plctures ond wilte a word to describa them on the linss. DIid you know

ACtIVIty 4 that thess ore gifts that are culturolly-correct to give in many countrins?
-------- Encourage students to come to the board and write examples '
of presents for the following occasions: a friend's birthday,
an anniversary with your boyfriend / girlfriend, mother's day,
a secret friend (gift exchange). Ask them to tell you words

{adjectives) to describe the presents on the board (beautiful, a ]

funny, de“CIOUS' COIOI’fUl, eXCltlng, Stl’ﬂnge, etC.}. Brlng the“” . \;‘: 5. Do you know how to dlmlbcﬁwthi‘ngs that you like using more than ane word? Work e

attention ta the piCtUreS on the book and st them to write : lpa:;md In;k a“;lhn faliowing sentences. Can you identify the adjectivas? Rewrite themn
. in tha corract order.

somme more adjectives to dfescnbe the presents in the pictures. 4. For Valentine's Day, Borbara got ol squars / pretty / whe purse,

Explain to them that the gifts shown are culturally-correct and

emphasize that if they want to give a gift to somebody from a b. in turn, sho gave her sayfiend alrd golden / stylish / nfes waich.

different culture, they have to research if its appropriate or not. e e e
€. Borbore heard from Mok, her Juponese frlend, that she had given her bayfﬂond some

Balglon / dellcious / artl | ok

Answers: a. small / nice b. tasty, creomy, sweet
c. interesting, amazing d. pretty, smelly

Activity 5 ' :
Ask the following question to students: What is an adjective?
Elicit some answers fram students, for example, "they describe

@ noun” “they give more information about a thing". Explain BB . Work i groups. Listan to the conversation and cnswer the questions.
the common order of adjectives in English: adjective + noun a. What I the shuction?

. . N . . B b. Whot's Akail's reactlon when Josefing says her name wreng?
Explain to students the grammar rules for using adjectives. It's c. What happans when Michoe] confuses the festhIEiss' names?

. . f . o, What d think obout the J le celebrots this day?
important to point out the word order in English and contrast o 50 You IRk ohouk He WOV JaROness people sslenes 1B oV

it with the word order in Spanish. Ask students to work on the
exercise in their books. Give them some minutes to do so and
then go over the answers as a class.

Answers: pretty square white, nice stylish golden, delicious

ortisanal Belgian - : —— SR SR _— L .
— Activity 6 -
' ' ] Students listen to the conversation and answer the questions. S0
Then they compare their answers. After that, play the a
recording again and give ther feedback on language that

isn't clear for them.

Passible answers: )
a. Akali is talking about how they celebrate St Valentine's
Day in Japan.
b. She answers “No problem...”
¢. He says "l mean...”
d. Answer will vary,

FACHVItYR
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Furatly and Cammaity

s #. Listento the conversation In Activity 6 again, Werk In palrs and write the expressions the
p spnckers use that coukd be pseful fo ve the convarsation you prepared In Activity 7,
‘Which con be used fo repair o ﬁ Chack your Glossary. .

5 g e e
. P

n 9. You have aireody heard about false starts, but do you know how to end & convarsution?
Aru thaze formel or informal ways 1o say goadbye? Write (F] for Format or 1) for Informol,

s 10. Read riore about Japan's Whits Day celebtation, it thate ary shrllar celebratian in your
eountry? Whith de you think Js more ntatesting? Have & conversation with ¢ portnar

shating yout thoughts. Den't forget to usa the expressions yeu have Jearned to express

wour oplnions, repair o folse start, ond say goodbye.

Closing

Activity 8 ~
"W |nvite students to pay special attention to the phrases the
speakers select that could be used in any conversation.
B Have them write these down and share them with a partner.
Let them know what a false start is and encourage them to
identify the ways to repair them. :

Possible answers:
| mean...

Ne problem...
I'm sorry...

Activity 9 7

2 Give students a couple of minutes to read the phrases. Now,
model each phrase with the proper voice pitch so that your
students can distinguish better formal from informal when
listening to you. After doing this, ask them to answer the
exercise.

Answers:a.l, b.F, c.F d.i eF LF

iLesson 3!

Activity 10
Give students from three to four minutes to read the text,

clarify any vecabulary or language questions and then give
them from ten ta fifteen minutes to have their conversations.

Answers will vary.

~ What fs your opinion about White Day?

-  don't know. | mean, everything is interesting.

- I really like that men buy candy. [ love chocolate!

LI
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'Lesson 3.

Product 1 Conversation
Step 3 ‘

Producet 1

. Ask students to reflect on the steps of their product they
have covered so far. Give them time to check the chart and
emphasize the fact it is important to cover those tasks before
continuing with Step 3.

?’/]_m;um.xa

Now it is time to present students final work. Divide the

class into teams and ask them to discuss the questions on
this section. Ask them to write notes and mingle around the
classroom to check their understanding. Encourage them to
state if they present supportive perceptions to the problem
they chose. Make clear they already know the format of their
conversation. - '

Ehiacks el

Encourage students to check the draft they worked on in the
previous step so that they can write a final version of their
conversation script. Encourage them to use dictionaries in
case they have doubts about vocabulary and pronunciation.
Then, invite them to practice so they can correct pronunciation
and intonation mistakes. Ask students to provide positive
feedback.

hord g ataxaind!

Remind students that the next step implies the presentation

of their project. Encourage them to set a day and o specific N AR S ' '
time to deliver the presentation. Let them know they will Lesson 3 Self-Evaluation
present their project, suggest students how to present

materials according to their context. If there is no possibility

to use a projector, they can create their own material on Emphasize the importance of evaluation. Ask students to
flip chart paper. The objective is to use the language to reflect on their learning and read the statements. Make
communicate. It would be interesting if they invited their clear the sentences show the outcomes they need to
family members. - achieve, and they are related as well to their progress and

performance. Ask them to check the sentences individually
and then compare their answers with a partner or in small
groups. Monitor the activity and provide them with some
advice in case they do not feel confident enough. You may ask
them to go back to specific activities and aspects, so students
feel more engaged with their own learning process.
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Productt -
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ridte obout cultine habis?

WHEL ¢an You ute this
ledge bt

Product 1 Conversation
Step 4

v A¥ P

Ask students to reflect on the steps of their product they have
. covered so far. Give them time to make sure they have the

final steps ready before they present their product.

Encourage students to invite their family and to make the

presentation of their conversation, taking into account all

its components, the use of vocabulary, good pronunuctlon

patterns and the correct use of resources.

Ask students if there are any other praducts they find
appealing, in case they didn't go for the conversation. Read
the options and encourage them to keep on Ieurmng and
working on projects like these.

' Lesson 3

¥ End of unit Self-Evalvation

Emphasize the importance of evaluation. Ask students to
reflect on their learning and read the statements. Make

clear the sentences show the outcomes they need to

achieve, and they are related as well to their progress-and
performance. Ask them to check the sentences individually
and then compare their answers with a partner or in small
groups. Monitor the activity and provide.them with some
advice in case they do not feel confident enough. You may ask
them to go back to specific activities and aspects, 50 students
feel more engaged with their own learning process.
Additionally, ask students to go back to the questions they
had on page 8 and include some more information they
learned about cultural aspects oround the world and how their
opinions, perspectives and ideas changed. Concentrate on
how students can apply the knowledge they acquired not only.
at school but in daily life.
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Activity 1

' Emphasize that depending on the region we can find different

cultural practices, some of them might seem strange for us
because they are not part of our society, but they are not right
or wrong. Ask students to read the text, "Habits around the
World" and invite them to look up all the words that are new
for them. Then, ask them to complete the sentences based on
what they have just read.

Answers:
1. twigs 2.chew 3.chopsticks 4.souna 5. worship
6. barefoot 7. teatime

| Activity 2 .

Encourage students to remember as many facts as they can in
order to complete the chart. Ask them to compare their ideas
with other groups.

Answers will vary.

Activity 3

Ask students to select one of the cultural practices mentioned
in the text and write a conversation based on it. Have them

polish their work and present it in front of an audience.

Answers will vary. ‘

\
Try It Out!

Tell students that this is time to express their opinions but
they need to be respectful and understand others.
Question 1

Encourage students to choose the cultural habit they
find more interesting and write a short paragraph. Ask
them to answer the questions what, where, why, and how.
Provide an example: ! think that being barefoot is interesting
because it is o way to show respect. '

Question 2

Answer will vary. Although students are free to express
their opinions, encourage them to try to understand the
conditions and ways of living from other cultures.
Question 3

Answers will vary.

Question 4

Based on what students have read. Encourage them to

. Work iy pairs. After reading the text, "Hobits around the World™ In your Reoder's Book
{pages 5 to 19}, choose ane word from the box to complete the sentences. ’

P —————————— e S R L T .

barefoet (odi)  tentime{n) chopsticks () teins {~) i
warship (n)  samunaln) charw (o3 H

1. There are nomodic groups that look for the of aromatic trees to clean

their teeth.

2. There ara other nomacdic groaps that on tha sticks to frashen thelr
mouths,

3. The use of - 5 €150 0 Wy b show how well educeted you orel

LS

15 something you de with fomlly ond friends,
they ore idered centers of

Irt Finkend, going 1o the
Templas are sacred ploces of
clean]iness ond purity,

In maost religions 1n Indic, baing

"

ol

15 an essertial quirement to get into
templas.
7. will disappear b

newer gensrations have ditferent lifestyles.

% Work Tn groups. Read the taxt ogain and describe the maln characteristics of wich
'* ¢udtyral practice mettioned. .

3. IF It 18 necessaey, Tead the text ogaln and weite some notes. Reach ¢n ogresmant with your
classmate and choose the cultural practice you find more interesting. Write a conversation
based on thit selaction, check grommor ond spelling, Then, practice the carversation and
present it In front of your geoup.

do some research on different cultural practices.

\

J

Adqwsier the questions ond compons W e with other clossmatss.

1. What hab# el you find Eha most lnteresting? Why?

2,w&m;ugom!tnhumubmhabrhhmmnmﬂbcmdd?

3. Whiot Kinds &7 hohits of he warkd are you inkrestad  jearming? Select
| thm toptcy you would ke Lo meod about.

| § Hobsils retoted to food ood drink
[ Hatita retotad to gifts
{ ) Hakltx kepk from ancint tmes

£, § Habits reloted to grestings

4. Look for o culturel hob®t an the Interret e wiite doom what & i obout.




Activity 1

Ask students to make pairs and read the sentences. Give them
time to complete the exercise and go around the classroom
to check their understanding. Have some volunteers-answer

in the class. Then, identify the cultural habits that are being
discussed in each sentence and share this with a partner.

Answers: 4.3 b1 c.2 d.5 e 4

E Activity 2

Focus students’ attention on the pictures. Give them some time
to make notes about each one and then nominate a couple to
share their ideas with the class.

Answers: 1. Hand-made chocolates are usually more
expensive than regular chocolates. 2, It's o document you
need when you want to travel to other countries, 3, It's

a Shamrock which is traditionally worn by people on St.
Patrick's Day.

Activity 3 n

Explain to students the difference between facts and opinions: -

+ "[A] fact refers to something true or real, which is backed by
evidence, documentation, etc.”

+ [An] opinion is what a person believes or thinks about
something."

https:/teachingcommons.lakeheadu.ca/fact-vs-opinion-

resource

Answers will vary.

Based on fhose definitions have students write some facts
refated to St. Patrick's Day and some opinions related to St.
Valentine's Day. o

Answers will vary.

Once students have completed the evdluation, call ane

at a time and comment with her or him about her or his
performonce. Have them mark their answers on the chart at
the bottom of the page. Give him or her some feedback and
gui)dcnce on how to improve his or her learning.

Teacher's Tip 'ﬂ‘

—  _ 4

You can concentrate on linking the Language Connection with
this section, too. Students will be able to relate the contents
of both sections and make it maore significant and even raise

‘questions if necessary.

@ gsitelefto] 9 clloiTs
DICTATESY
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List of Cultural Hablts

Go around your classroom and ask for the most important cultural activities your classmates celebrate.
Fill in the calendar with the cultural habits they like and the exact date they celebrate it.

EZDruary

LEDLEMbEY
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Scale to value performance

Take a ook at this scu!e to value performance. Give itto students and encourage them to check the learning outcomes which
they have achieved after the unit.

Assessed?
After this Unitl can... Tick if you say Comments
llYes"'!

FaIKRTD ORI B G AN S R FPER R ey
(DTS DO N ORI T D OU L TG R NG D)
FrdliTeraefalaelos il ohifel aattotigis

e U TOnIERation Ao Hiturar Hapiisy
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fiefestinetlivey Momaoriisiictel et
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Flalteugierimneras.
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“Unit 2

Achievements
» |dentify the final product of the unit.
« Activate previous knowledge.

Opening T

Use the image of the cover page from the unit to trigger
students’ interest in the topic of fantasy and suspense stories.
On the board draw a three-column chart. Each column

¢an be labeled as: What is happening at this moment? What
happened just before this scene? What will probably happen next?
Give students some minutes to write the answers to these
questions. Invite some volunteers to share their answers. To.
“wrap this section up, ask students to tell you who likes reading
suspense and fantasy stories.

l Teacher's Tip g‘ﬁ

It might be useful to help students see literature not only as a
powerful means of developing their creativity and engaging
their imagination, but also as a tool to learn more about other
cultures and the differences that exist among them. In order
to do this, you might encourage the class to read a variety of
texts from different places around the world or from specific
cultures in their country. If possible, you can obtain some
stories from: worldstories.org.uk/lang/english. Alternatively,
you could look for stories in your schoo! or local library or ask
teacher colleagues if they know any.

7N
Development T

Refer to the questions on the cover page of the unit. Ask
students to say in their own words how they know they are
reading a fantasy or suspense story and what they think
makes the characters in these stories special. Come up with
follow-up guestions that help you get a general idea of how

Let’s Read Some Fantasy
and Suspense Stories!

keen your students are on reading, especially the kind of texts’
in the unit. If students have difficulties coming up with fantasy
or suspense stories, provide them with examples they may
know, even if they are from movies or legends.

>

1

Closing

U2 BPA1 Make groups of three. Ask
students to look at the picture and
; describing what the girl in the image
might be thinking or doing. Ask: :
§ 1. Do you like reading? ’
i 2. Why do you / don't you like reading?
i 3. What are the benefits of reading literature you fike and not
! only magazines or the Internet?
i These questions are meant for students to recognize that
reading literature can help them thrive in school.
i Listen to some volunteers sharing their answers.
Encourage students to start reading a story or book.

B

B Reader's Book [uJ

In the Reader's Book, the student will read the text “Cur Time
Machine', in order to reflect on the main elements of fantasy
literature. With your help and guidance, students will link the
contents in their Student's Book to the ones in the stary.




i Lesson1
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the concept of you are discussing. You might explain that a
preface introduces a book. Try asking: What information do you
think you could find in a preface? What information won't be Jikely
to appear there? Have students use these clues to have an idea
of what they will read. Ask students to write on top of the text
what it can be about. This does not have to be right at this
moment. Before having students read the text, invite them

to brainstorm the kinds of texts they know. To prompt

them to speak, you may ask: What kinds of texts can you find

in a newspaper? And in @ gossip magazine? This will help them

in the following activity. Proceed to reading the text aloud

to mode! pronunciation and intonation. Be sure to practice
beforehand, so that you show mastery and confidence in your
execution, which you will transmit to your class. To capture
students' attention, give each character ¢ voice and notice the
pauses, question marks, ete. in the text. Don't hesitate to use
a dictionary to know how o word is pronounced. Finally, ask ‘
students if their predictions were close to the content of the
reading.

Lesson 1!

A Perfact Day!

Q 1. Work In polrs and diseuss. Do you like rendlng? What kind of starles do you I'ke? Recd the
title of tha story, ook at the plctures, ond sy whot you think the text {s about. Then, reost
the story and chack If your Inferances ware right.

3 dh, cwme PR

S TERRY
LR L

i %

& 2. Work I groups, Taks turns o dlscuss the following
" quastions. 1h ordet to answar them, take into
considération the trotts of the main character, what
hoppenad to him, steeter
a. What kind of text & it and who weote I€?
b. What do you think vl happen next?
. What ora the mast Interesiing svents of the text? Underfine
/Cirele the most Imporiont anas. *
5 3. Work In smaoll groups. Moke o ilst of fantaty or suspense short storles that you tike.
Compare your Jist wiis anothar téam. Do you Hie simHar or diffarent short stories? Wauld
you |Ike to read some storfes that you did not inclute in yaur iist? Laok far some of thosa
Atorles In the librory or onlins ond chocse pns of tham. Your will use this story to crecte a
", comic o3 pert of this unit's predust, Fellow these criterla to choose the story:

Answers will vary,

Activity 2 : o
You can invite volunteers to read the questions aloud and
then, give time for students to identify where the answers’

to the questions are inside the text. Monitor as students are
on task. Ask some volunteers to read answers o and b. Have
some volunteers imagine how the story may continue. Invite
them to reflect on how the events they selected in question ¢ -
helped them predict the continuation of the story.

+ The story ks Interasting for oil the mambars of your taam.
+ The levei of Lhe kanguage Is approp<late for you and vour cudience fthe prople who witl
read tha comic).
« + Tha theme Ts appropriote for teencgers.

S Answers: a. It's a tale by Enrique Lepe.  b. Answers will vary.
Achievements c. Answers will vary,

+ Infer what a story is about by using contextual devices.

+ Identify key companents of a text by interacting with it. Student's Tig

» Identify the topic, audience and purpose of a text.

4 — )
Get connected! :
Refer back to the question you asked about how much B ' )
students [ike reading (see poge 36 U2 BPAY). Ask students Activity 3
to think about what would be the worst thing that could Verify that the story chosen by each group meets dil three © O
happen to a person who does not like reading. Ask criteria. Above all, review that the topic is appropriate for
students to write this on the top of the page of their teenagers.
Student's Book (the first page of Lesson 1) so they can
refer to it later, when they have finished reading the text Answers will vary.

koi’ the before mentioned page. ‘

J

Activity 1 u

; Remind students to use the contextual clues to understand
the main idea of o text, for example: the title, the images,
footprints, the author, etc. With this reading in particular,
you may ask; What is the meéaning of the word preface? Since
they might not be familiar with the term, ask: Which words do
you know that begin with pre? What does pre refer to? If they do
not come up with examples, share the words predict, preview,
precaution to have them realize that they all have to do with
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Developme

Activity 4

S You can start by asking students if they remember where the
story they read takes place. Afterwards, have them identify
what parts of Indian culture are represented in the story. Give
them some time to answer the guestions. Depending on the
level of your class, you can have a mini debate discussing why
they think people in their communities read enough or not as
much as they should.

Answers: a. They do not like school, b. Possible answer:
Yes, it is. / No it sn't. c. Yes, it is. India is the country where
people read the most.  d. Possible answer: Yes, reading is
part of our everyday life.

Activity 5

Encourage students to tell you what will happen next and
elicit some opinions, for example, f think the boy has having a
nightmare and he will wake up. / In my opinion, the boy will have

a punishment. Have students read the second part of the story
in silence. Ask students to identify the ending of the tale, Have
thern summarize the plot of the story in just one sentence. You

can then write some ideas on the board, for example: The story

of a person who does not like reading and becomes a book himself,
If you consider it necessary, before going any further into

the unit, revise the concept of plot and its parts: beginning,
rising action, climax, falling action, and resolution. If this is
too advanced, you can try sharing the plot of a popular story,
like “Little Red Riding Hood," and have students infer its parts.
This way they might be able to better understand how to
summarize a story and explain its plot. '

Answers will vary.

| Activity 6
In small groups, have students read the text and discuss
probable answers to the questions. Monitor as students are
on task. Ask some volunteers to read questions a, b, and c. As
students discuss, be sure to remind them to give arguments
to support their ideas; for example, if they selected *children’
as the story's intended audience, have them explain what
evidence in the text helped them come to this conclusion. Was
it the vocabulary used? The plot? The characters, etc.? _
In case students are not familiar with the topic, purpose or
intended audience, help them by changing the activity into -
a multiple choice exercise, far example:
a. To persuade To entertain To Inform
b. Expertsinthe area Language Teachers Young readers
You can encourage students to explain their answers to
support their choice. ’
Possible Answers: a. To entertain young readers. . Young
readets. c.Becduse it involves an unreal and impossible
situation which leaves the reader wanting to know what
happens next.

& S

EhEmEC

Activity 7
Invite students to close their eyes and picture themselves

h Lualie 0 Litwrary . 1 ‘i

s & Go boek to the text In Activity 1. Clrele Information abeut indlan culture. Discuss the

following questiont with a partner

&, What de Indian odutts think about Indion teenagers?
b. ks this simfiar to whot happens In your culture?

£. s reoding port of Indion culturs? Why? 1
d. ks reading port of your culture? Why? 4 ~

¥, Look ot the plcture. What do you think will happen next? Individually, read the second
part of the story, “Prafate.” -

A

g & Work In groups. Read the complets story agalh and enswer the suestions.

a. What Is the putpase of the stery?
b. Who Is the intended oudiance?
c. Why do you think *Prafece® 15 o fontosy story?

In your notebook, write & short taxt about the culturo? differancas thést you find butwean
tha chafacter i tha pravisus story ond your avaryday life. Shore your woek with your
closs. .

bt s
2 LIl alay R TF).

as the protagonists of the previous tale, turning themselves
into @ book. Ask them: De you refate to the main character? Are
your opinions about school similar? Why or why not? How would
the story be different if it were happening in your community, to
yourself? Have students focus on the cultural habits that are
mentioned in the story that make it evident that it is set in
India. Encourage them to compare these habits to their own.
To check their answers, you might ask them to exchange their
texts with a classmate and find the things that they have in
common. Ask some volunteers to share their ideas.

Answers will vary.
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5 & Work In groups. Go back to the story, "Prefoce”, and analyre tha wotds Inbive. Then,
" discuss with your classmates what kit of words you think they ore. Are they vertis,
adjactivas, or nouns? What do you do to undarstand words and exprexsions in JHerory baxts?

“ 9. Read the story, *Preface”, again. Summerize the maln ideas in the fallowing pansls. Than,
{lustrate your [deos with drawings that ore reiated to the text you Wrote,

I ™

rFIMo(oIL..

%, 7
g .

ﬁ 10.1dentify in the story *Preface.” Trclts ore odjectives to deseribe characters. Chaots a
ciroracter from your Readers Baok. Work with o partrer and take turns describing those
tharochirs. Decide which ¢chitiracter is the most interesting.

g 1. Work in small grasups. Based ott the text *Prefoca” and "Qur Tirie Maching” In your
4 Reader's Book [paget 21 to 31), discuss whot tha characteristics of a fontasy or suspanse
Yaxt ore, Choose one of them to work with for your finol praduct: Comic Strip.

Activity 8

el Write on the board a simple sentence: The white rabbit runs
quickly. Ask students to help you identify the parts of the
speech: white (adjective), rabbit (noun), runs (verb), and quickly
{adverb). Have students define how parts of the speech are |
used. Ask students to look at the words in blue in the text. Tell
students to identify the parts of speech. Have students find
other examples inside the text.

Answers: complicated is an adjective describing thé boy's

life; studying is o verb; tainted is also an adjective describing
blood '
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' Lesson 1}
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Activity 9 ‘

Brainstorm the main characteristics of o comic and write
them on the board. Explain that a comic has panels that

give sequence to the main events of a story. Every panel

has captions that narrate the story and have pictures that
correspond to the narrated event in the panel. Invite students
to work in groups in order to discuss their ideas and have o
consensus of the main ideas of the text. Let them decide what
kind of information must be included in each panel and create
pictures that describe the events. If you consider it necessary,
show them a comic and have them identify its characteristics,
as you did in the previous Digital Connection section.

Answers will vary.

Activity 10 ~ O
You could begin this activity by asking students if they '
remembeér whether the main character in *Preface” liked to

read or not. Then, have them brainstorm other traits of the

main character’s pers_on'clity. If they have trouble with the .
vocabulary, you could do a word search puzzle with a variety

of character traits and have them select the ones they could

use to describe the main character. Make sure students have
their Reader's Books at hand to do the other part of the activity.

Answers will vary.

B Activity 11 |

=)
Depending on the level of your class, you might have students
identify the chdracteristics of the fantasy and suspense
genres on their own, based on the readings mentioned or,
alternatively, you could make a list of true or false statements
for each genre. Students could then answer these based on
the texts they read and so determine what makes a story o
fantasy or suspense, They could later use these statements as
a checklist when going through other texts to see if they are in
fact fantasy or suspense tales. Alternatively, you might want
to have some stories ot hand for them to choose. Students
might have already chosen a story at this point, since this was .
Activity 3 as well, but let them know that they have many more
options to choose from.

Answers will vary.
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Product 2 Comic Strip
Step1 ‘

Haamuadag

" Plan beforehand how you will organize the activity. This will
largely depend on the number of students you have. Think
about the space you can use and the time for the lesson. Go
over each step with the students. Model the answers so they
can see the criteria of success. Listen to your students’ ideas
and suggestions.

e
r

g vy SR |

Have students list fantasy and suspense books or stories

they have read and know. It is advisable they have read and
know the stories, so they can work on the comic strip more
easily. They can also ask other teachers to recommend stories
that can be suitable for them. Have a list of possible tales
available in your community, in case you are the only source of
knowledge for your students. ' -

[0 OB e Al
Create a sense of expectation, Tell students that they are
going to create a comic based on a fantasy or suspense
story. Remind students that they will present this comic as the
final product of the unit. If you have a comic strip from other
courses as an example, this can help students have an idea
_of what the final product can be like. Remind students the
- content has more weight than the presentation, though the
latter should be clean, clear and visually pleasant.

Lesson 1Self-Evalvation

Draw your students’ attention to the chart at the bottom

of the page. Help with difficult vocabulary so students can
concentrate on their performance during the lesson. Read

the items out Joud as students check how confident they are
in their abilities. Tell students to be honest and to look back
on the different parts of the lesson, so they know what you're
talking about and how well they have achieved the objectives
of the lesson. Also, ask students to tell you what they liked the
most and what they did not like about the lesson. Tell students
what you have learned from the lesson and share it as well.
Teaching the learning process is a 2-way-street in which both
parties have something important to share.

Clera el
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. amg Activity 2 :
ANightmare! = GEEEhEES E  To answer this activity, you could draw a Venn diagram on
‘ | the board. This might help students visualize the differences
and similarities between the two boys better. After pairs have
discussed, elicit some ideas from the class to fill in the diagram
on the board.

,.'7' 1. Read the text. In palrs, diseuss the followling questions with a parteer: Is it & fiction or none

i fiction text? What makes you think thot? What's the text chaut? Do you think the purpose
of the text is to give informaution ahout semething or to entartoin the reader? Do you think
Ehis taxt wors writtan for &ids, beenagers, or adults? Wiw?

Possible answers: "Preface:” The boy is from India.

He does not like reading. "My Little Boy!:” The boy

is from New York. He is 8 years old. His name is Maurice,
He loves picnics.

Teacher's Tip QP

Create a set of habits when reading a text so, ideally, in the
long run, students could use this habits when reading any
other kind of text. Make students know why this set of habits
could be useful. Befare a reading activity, ask students what
steps they could take. If they use these habits when reading for
other subjects, even in their first language, they will become
more prepared for the academic ife.

Activity 3 /
Ask students what they remember about life in New York 3
from the text. Then, give them some time to underline the

things that set it apart from other places in the world. Ask:’

What do you know about the food in New York? What do you know

about the way people work? Where do they spend their free time?

To encourage some speaking practice, you might have them

share whether they would like living in a city like that or not

and why. You might also have them compare these cultural

E 2. Work with a partaer. identFy the characters of =My Little Boy!™ Compare the boy fram
this story with the character of the story on poge 25, How simiiar / differant are thay?

ﬁ 2. Undarfina cuttural aspacts of Naew York menticned in tha text. Compare your work with o
i pottner

- R - ——
Achlevements . _
+ |dentify the major and minor characters of a story. Possible answers:

People in New York love picnics, especially in the
summertime. Central Park is one of the biggest parks in the
world. New York is a big city. It's always busy. There are huge
skyscrapers and most people seem to always bein g rush. -

+ Identify the publishing features of a story.

Activity 1 ' .

B |vite students to read the text on their own. Alternatively, you
can have some volunteers read it aloud, after modeling how
to pace a reading {as you have done with previous texts in the
unit). i students don't remember the types of texts, refresh
their memories using examples: show them a magazine article,
an interview, o report, a novel, ete. Guide students to answer

‘ the questions. Monitor their job and if they are having trouble

Il answering, give them options to respond. You could ask: fs

! the text meant to Inform people about a recent event? Is it meant

| i to entertain? Would small children like to read this story? Have

. students share some answers with the class.

Bxith Fuwialot
Imoortany

' Answers: It is a story of a woman's family life in New York. Its
S purpose it to entertain young and adult audiences. Childre
could find it boring. _ '
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Development

Activity 4 :

Invite students to answer the questions and elicit some answer
from them, for example, It made me feel scared. The story is
boring. | feel confused, etc. Ask students to read the rest of

the story on their own. Invite them to highlight or mark with
different colors its beginning, middle, and ending. Then, you
could ask them to summarize each part in their notebooks.
After students share their answers, ask them if they expected
that ending; were there any clues that could hove predicted it?
Haue them notice that they were told that the father was not usually
in the picnics with the mother and Maurice; could that mean that he
really didn't exist? Invite students to share their feelings after the
twist ending.

Answers will vary.

Activity 5

F Elicit the characteristics of a suspense story emphasize that

one of its main characteristics is fiction and the end can be’
surprising. Invite students to go back to the previous pages in .
their Student’s Book or to the notes they have taken, including
the checklist with the characteristics of this genre. Based

on this, determine as a class if *My Little Boy!” could be
considered a suspense tale. Discuss the rest of the questions
as o group. Have students notice that New York is just a city
and they are being asked to compare it to all of Mexico, so
invite them to reflect on specific states or cities they know in
the country.

Possible answers:

My community is small and New York is big. Life in my
community is peaceful. People in New York are always in
a rush. -

Activity 6

By now, students should have encugh practice to be able

to compare in @ chart the cultural aspects between their
community and New York City. Invite them to think of

the habits that are mentioned in the story and find their
equivalent in their communities, such as focd, activities to do
in their free time, working habits, etc. To check students’ work,
you can have volunteers write on the board an aspect each.
This way, other students could complement their information.

Answers will vary.

Developing reading skills also means telling students how they

h R

% 4. Read the second part of the text. Identify the beginning, middle tnd snding of the
whole story. Write your idaos In your notabook and share them with your class, Then,
discuss this guestlon: How did this story make you feel?

5. Discuss with your cloxs: Is this a suspanse story? Why? What culturel aspects can you find
Irs thiis text? Ars tha Hvas of New Yorkars similor to the ones of people In your country?
Why / why net?

u 6. In your noteboaic, design & table whare you compare cultural aspects of New York and
your community, Shere your work with yaur cinss. Did you have similar or different
Information?

Teacher's Tip

could benefit from the habit of reading. For example, when

using the contextual clues, students can have a better idea

of what a text is about. If they don't do it, the text may seem
meaningless and just part of another activity to spend time in

class. - .
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T ACtIVItY 8' , . . oo
You cah give some time for students to analyze the picture =
7. Work In small groups. Wilte the lnformation y6u found about cormics.on the lines balow. 3 and identify the contents of a cover. Invite them to find the -
include Informatlan, for examnple, about maln and supporting charccters, how to describe '

them, charactarlstits of the [ayout of @ comi strip, etcatera. B same information in their Student’s Book. Ask themn: How can
’ knowing the publishing house of a book help identify its topic? You
can provide them with examples of publishing houses that are
exclusively dedicated to textbooks. Likewise, tell them that
| some authors specialize in a certain genre of literature, so by
E “judging a book by its cover” it might be easier for students to
#  know what to expect inside the book. If possible, bring some X
. "~ R  books to class of the same author or publishing houses to
& exemplify this. '

Answers will vary.

a 8. Analyze the following picture. What elsments con you find on the covar of o book? ) ; ACtiVity 9 eee
o et e oy G thess alemants will bl you ind Books with wuapense Invite students to list all the fantasy and suspense stories -
e of e bk they can think of that they would like to adapt into a comic
Aukhor ¥ strip. Have them write the pros and cons of choosing each of
’ g them. For example, tell them that if they choose a story that
has a complex setting, it could be difficult to, draw. Likewise,
if the physical descriptions of characters is not clear either,
Publishing house Yotr of pubhcation drawing them could pose a challenge. Another story might be
too long to be adapted, ete. This will help them narrow down
| their options and know what to look for and consider when
E 2. Work In grotips. In your notebaok, moke a list of short stories that you knew tad thot can g choosing a story to adapt.
help you write your comic, Check the texts in thls unit ond the ons In your Reader's Book 1
{pages 21 to 31) tov.
10, As & group, ducide which storyflas) mentionis) more cultural aspects, \dentity the g Answers will vary.
- characters [n differeant storles and decide which ones ore the most interssting, Chooss a 3
story based on cuftural aspacts ond Interssting characters to moke your comic strip. -
' Activity 10 _ =)
Remind students that another aspect to consider when SO
. choosing the story they will transform inte @ comic is the
Closing ffi\\\ cultural aspects that it includes. You might tell them to use
the same list of stories from Activity 9 an add a list of cultural
: . aspects appearing on each. This might help them choose
Activity 7 better.
a2 Encourage students to talk about their favorite comic and
identify the main and secondary characters, the layout and Answers will vary. ‘ - Y
the setting. Encourage students to answer the activity based ‘
on what they remember, If they have difficulties, ask them to

U2 BPA2 Make groups of four. After
Activity 10, ask students to look at the

i picture and the cﬁqracters.

I Write the following questions on the board: _

¢ 1. What do you think the characters in the image are fike?

i 2. Which character do you think is most interesting?

i 3. Do you think you could invent a story that includes cuftural
i+ aspects from the image?

| { Ask students to discuss the above questions and start
Wits WIBESEE 3 1A i I i RS ST ¢ their comments to make up a smalt story from the image.
AXefinlgy V. [Fatsonslies)z THAW 2o vite Slalelantelle] 1 Then, invite students to share their stories with the class.

fyi'}'l!ﬁ;'} S U U U PRSP YT TP Ly

go back to the research they carried out about comics in the
Digital Connection on page 26 of their Student’s Books and -
during the unit. Elicit different characteristics from various
groups so that everyone has the complete information.

Answers will vary.

Student's Tip

wﬁ?mfw T T e i R A e e —Ii
.
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Product 2 Comic Strip-
Step 2

Cpening T

Have students take a look at what they have done so far. Read
the statements out loud. Ask students to check the activities
they have done. Remind students that they can use this list to
see what they need to do by the end of the unit.

“ﬂkﬂnxﬁx@

Have students follow the instructions. You can propose
displaying the comics as in an art gallery. This way people will
try to predict what the story is about, and then, students

will confirm or tell the actual fantasy or suspense story

to the present audience.

e RO

Have students share the stories they created in the previous
steps. Ask students to identify the elements found in the
graphic organizer on page 35 of their Student’s Book. Let them
know that they have already discussed the information to be
included in the organizer, so this is just a tool to put this in
order. Give students time to identify the differences between
their culture and that of the story they chose. Allow students
to write the first draft of their comic based on the story they
selected or one they created. In any case, have them check the
story has identifiable characters, settings and topic. Monitor
the drafts so students can make the necessary corrections,

theirzitana, cdixagiad]

Create a sense of expectatioﬁ by telling students they will
have the chance to'make improvements in their comic strip.
Tell students to be creative in the making of their comic strip.
Some students may not be as creative as others so tell them
that the most important part of this task is to read a fantasy
or suspense story to base their comic on. Content will be more
important than the presentation, though, the presentation has
to have minimum requirements.

Lesson 2 Self-Evalvation

Draw your students’ attention to the list of activities. Help
with difficult vecabulary so students can concentrate on their
performance during the lessen. Read the items out loud. Tell
students to be honest and to look back on the different parts
of the lesson so they know what you're talking about and how
well they have achieved the objectives of the lesson, Also, ask
students to tell you what they liked the most and what they
did not like about the lesson. Ask students what they have
learned from the lessan and invite them to share it as well.
Teaching the learning process is a 2-way-street in which both
parties have something important to share.

T e



 Lesson 3

- S N - S e ar a

Possible answers:

a. First, the man got lost.

b. Then, his torch started to expire.

¢. Lately, he listened some strange noises,
d. Finally, he thought it was a beast.

: Lesson 3:

Tell Us about Your
Adventure!

1. Work in pajirs. Read the titie of the story and fook ot the picture. What do you think the
story Is obout? Reod and arder the text. Then, COMPare your ankwers with o classmate.
Commant If ths text reminds you of anything you hove read bafore.

N U T A S

Student’s Tip
Have .-oﬂL '(-I_L"l!ﬁL el it STy Ty At dlef®

CERIROIER

@ 2. Work it greasps, Read the Hory, “The Beost in the Cavc ", ogain.
Then, comptete the following deas based on what you samamber
from: the story.

&, First,

b. Then,
€. Lotely,
4. Finatty,

Achieirements

' + Describe major and miner characters. ﬂLﬂ, 1 '\i_i‘miiy ; :

« ldentify the main parts of a story by using a story map. ! 2 IOVEE i 'ill:); S i i

i ' s Ms st i‘lﬂ‘ram'rg OURC
L WY . [\
S Opening I

e | | Activity 1

3 O * Ask students to look at the plcture and imagine the plot of the
] ' story and to try to visualize it. Write some of their ideas on the
board. Then, give them some time to read the text. Encourage
students to use the contextual clues to understand the main
idea of the text. Invite them to work in pairs and discuss the
i order of the story, ask them to pay special attention to key

- i . words to identify the sequence.

. '

Answers: 4,1, 5,3, 2

Activity 2
x 00 Have students read the text in silen;e or read it along with them.
+  When you read aloud, remember to pronounce correctly the

l‘ ‘ text giving it the right pauses and intonation as well. Have
! students identify the sequence of the events (beginning,
t development, and conclusion). Explain the use of sequence

words and how they provide cohesion and coherence to the
complete text. Monitor as students are on task. Ask some
volunteers to read some probable answers.




§ Lesson 3§

% -
Development T Lt ey '

) ., ﬁ 3. Work in palrs. Befors reading ths second part of the story, “The Beast In the Cave”, u;y

Activity 3 wlutyouru-nlnkwlllhnppm next. What cherseters do you think will be Ihnd'! .
Have students read the text in silence. If you read it aloud for AN T S
them, remember to pronounce correctly the text giving it the
right pauses and intenation as well. Monitor as students are on
task. Have students write the answer on top of the story. Have
some volunteers share their opinion. Invite students to share
the events or words in the text that helped them make their
predictions.

Answers will vary.

S Activity 4 :

Tell students to identify where the descriptions of the
characters of the tale are. Have students underline the
different phrases and adjectives used to describe the
characters. Have students werk in groups of three to four.
Allow time for them to describe what the characters are like.
As an additional step, have students draw what the characters
look like, and a dialogue from the tale. This can help them
visualize what the comic strip will be like.

Answers:
The guide, the lost man, and the beast.

" & 4. Work ir: groups, Identify the choracters of the

N + L story and take burms to describe them aut loud.
StUdent 5 Tlp Think about thalr physicai appearance ond thelr
behavior.

LR N OCt SR T OIS O NP el T ekl GO YRL D,

NArgete AR

Teacher's Tip

Students can choose the way in which they present their
knowledge. Giving freedom of choice when it comes to

"showing knowledge. This can, time to time, turn o regular task
into @ mere engaging one. Give students the main way to
present information, but you can allow for alternatives as long
as the information is complete.

4 N
Glossary

Remind students to go to their Glossary to find the

meaning of the highlighted words in the stories they will
read. You might encourage them to guess meanings

by using the context around the unknown words; still,

they can corroborate these by checking their Glossary.
Encourage them to use a monolingua! dictionary

whenever they read stories in another language to
kunderstund them better. J




Ludic ordl Litarary I3

. 5. Reod the part of the text where the Beost [s Gescribed. Wiy was it & strarge beast? What

dows Its body lcok Hke? Was It simifat to o real anfmai? Do you think you can find g beost
fika thot In real Rfe? Why/why not? Draw 1t and weits a short description of it using your
own words. Shers your work with @ partnar, Revise and edit sach other's work, Chack
spelling ond punctuatlon.

Syovy

7. Wark In groups. Use your story map 56 ratell the story “The Beast In the Cove®, Was your
nterbretation of the text similar or diffarent? What cultural elements can you find In. lhi’!
stary? Are these slaments simior or different to the snes in your cubture?

D

!

Closing

Y Activity 5
. Allow students to identify where the information about the

characters is. For example, the narrator wos on an expedition
inside a cave. There is not much information about what they
look like, but students can infer what kind of clothing they
could wear. In contrast, there are several parts in which the
Beast is described. Allow students to identify these parts. If

possible, have them rewrite them with the help, of a dictionary.

If not, create a glossary with difficult words they could use

in their written work. Some difficult words can be: claws,
unearthly, whiteness, jetty black, etc. Use synonyms so students
know what they are. Encourage students to use words they
are familiarized with so they can write their own version. In
case they use the words from the text, they have to know what
these words mean. Allow for some time to edit the work. Make
sure students know what to check when giving feedback. The
description has to be easy to read. It has to include complete
sentences. Spelling mistakes should not be too many or
interfere with communication. Grammar has to be consistent
in present or past, though not mixed (to describe the Beast).

ELesson 3.

R Answers:

Characters: The lost man, the guide, and the beast. Prob!em
There is a lost man in a cave. Solution: The beast is hit and
crumples to the floor. The guide finds the protagonist,

and together they examine the fallen creature with the -
guide's'torchlight. Title and Authors: The Beast in the Cave by
H. P. Lovecraft. Setting: The Mammoth Cave. Main events: A
man got lost in a cave. There is a beast in the cave, He was

E found by the guide. Theme: suspense.

.jt,ﬁ-iul!ﬁ-}‘i
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| Activity 7

Have students work in groups of three. Ask them to retel|

the story. Invite students to recall “The Beast in the Cave”
and explain if their interpretation of the story was similar to
those of their classmates. Inthe end, retelling the story is not

" memorizing it and saying it out loud, it is to recall important

ports of it and discuss how similar or different situations are to
those of the students' depending on their culture.

Answers will vary.

................................................................................................................

U2 BPA3, Make groups of three. Ask

i ’o”J @ " students to look at the picture and take
. turns describing what the girl in the

image might be thinking or deing. The
girl seems to be thinking about something important as
there are many clouds over her head. Write the following
questions on the board.
1. What did you like the most about the readings in the

unit?

2. Which of the texts did you like the most?
3. Can you recommend a story for the group to read?
Monitor as students are on task. Make sure students
share their opinions respectfully. Held a plenary with the
group, especially to know their book recommendation on

! fantasy and suspense stories.

...............................................................................................................
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Product 2 Comic Strip
Step 3

Product2 - ... -

Have students take a lock to what they have done so far, Ask
the students to check those activities they have accomplished.
Remind students they can use this list to see what they need to-
do by the end of the unit.

?-{}mﬂm@

Allow students to work on the final touches of their comic strip,
especially the'content, Remind them of the pages they can
look up to polish their work. Have students define when and .
where they will display the final product. You can give them
options, so students can choose, '

Fravacks and

Have students prepare the final version of their comic. Have

them focus on grammar, spelling, and punctuation. Do not

ask students to correct everything at the same time, ask them

to do it step by step. Monitor their work to provide some help.
" Alfow students to share their work with other groups in order

fo provide positive feedback. ! BERE S
. -.\ﬂﬁk}ddmmifmgﬁm

earatag; adxarard)

Have students be prepared for the presentation of the final
product. By this step, they must have a draft of the content of
the comic strip with the corresponding revision of the linguistic
part (grammar, vocabulary, spelling, and punctuation}.

Set a date, o place and the audience that will see the final
product. If it were possible, have other students and teachers
see the comic strips made by your students. '

Lesson % Self-Evaluvation

Draw students' attention to the list of activities. Provide some
help with difficult vocabulary so students can concentrate

on their performance during the lesson. Read the items out
loud as student check which they feel sure about, not so sure
about, or completely unsure. Tell students to be honest and
to lock back on the different parts of the lesson so they know
what you're talking about and how well they have achieved
the objectives of the lesson. Also, ask students to tell you
what they liked the most and what they did not like about
the lesson, Tell students what you have learned from the
lesson and share it as well. Teaching the learning process is a
2-way-street in which both parties have something important
to share. ‘

N
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G0 boek bo thae quesions on poge 26

Wht other fdeas con you oda oo
yaur arswerd? iould you sory thot
now you kriow more ohout fortoey
and suspenss Mamture! Whot can
you use this For?

Product 2 Comic Strip

Step 4

Help students organize the way in which they will present
their comic strips. This organization can imply o more formal
event with parents and students from other groups involved
or a more casual presentation where the only people involved
are the students. In any case, both have to be given the
seriousness they deserve. For the gallery-like option, organize
the group into two teams: one which will present, and the
other which will visit the different visual supports. Then, switch
the roles so everybody has the chance to participate. Before
starting the activity, remind students that the product is not
ready. Model the activity if necessary so students know the
criterid of success. This helps students know exactly what to do
and what they will be focusing on. Allow some freédom from
students to be creative. Go back to the questions on page 24,
What other ideas can they add to their answers?

End of unit Self-Evalvation

ELesson 35

W o e ey Smb deB dab St

Draw students’ attention to the list of questions. Read them '

“out loud as student tick which they can or can't do. Allow

students to use a question mark or draw a sericus face if they
do not feel very sure about how well they can do the activities
in the stated in the questions, Ask students to tell you what
they liked the most and what they did not like. Tell students
what you learned from the unit. Teaching the learning process
is.a 2-way-street in which both parties have something
important to share. .

Teacher's Tip '\r?

Allowing different ways to present knowledge or a final
product can make a task more motivating so students can
make their own decisions and take a more active role in a
subject matter students usually find challenging.
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=4 Activity 1 .

A A< on Lesson 1, have students read the text. Have students
complete the grophic organizer so they can understand the
text better. Draw the graphic organizer on the board so
students can later fill it out to check their work.

Activity 2 :

=4 Allow students to read the text again. Have students identify
the characters and their physical descriptions in the text. Have
students write them down as a list. You can have students
draw one of the characters and label the features described in
the story.

’ ‘ Activity 3
k) Have students discuss their answers to the previous activities.
Elicit some ideas from the class. ‘

Answers will vary.

{ N
Try It Out!

Before having students answer the questions in this

section, tell them that they can go back to the text
whenever they need to and read it again.

For question 1, you might begin by eliciting whether the
text is fiction or non-fiction, that is, you could ask: Did

the events narrated in the story happen in real life or not?
Afterwards, students can discuss the possible answers,
giving arguments for these: It is a fictional text; a science
fiction text.

In questions 2 and 3, answers will vary for sure. fnvite
students whe like Greek mythology to share with

the class their favorite myth or character. They can
summarize this for their classmates to engage them.
Seeing that their peers enjoy reading might encourage
other students to give it a try.

For question 4 you could have students brainstorm all
the creatures they remember from the text. Alternatively,
they can scan the text and highlight these. Have students
discuss in small groups which one is the strangest and
Invite them to try to reach a consensus, sharing with the
class the "winning” creature. Answers will vary.

Finally, in question 5, encourage students to think of all
the places and eras they have learned in their history
lessons. Give them a few minutes to think of the one
they would like to visit. Have some volunteers share their

thoughts. Answers will vary.
. _

. Work Tn paiits, After reading the text “Our Time Machine™ of your Reader's Book {pages 21
to 31}, complate the story mop. Compare your work with other classmates,

Story Map

Main charachers

Setting

Supporfing charmclery

Solutien

2 Work in poirs. Anclyze tha characters of the story “Ouk Time Mochine® thid complate the
- thort.

3, Work Ire srmel] teams. Tompare your information In Activitias 1 and 2. Do you hove simliar
- or different informatior? Why?

A EVETIOIT S

Arwwar the quastions snd compore wur ideos with other
chessteg,

1. Whet kind of kot i this?

2. Hove you aver read a bock about Gresk mythology? Do youthink
mythology v ioteresting?

3. H you llee mythdlagy, whot It you! Faverke cheature?

4, Frorn the creaty-es rentioned in this readling, whick 44 yeu think
s the 1mongest? Wiy?

S. Whare woutd you 0o If you hod a ime mackies?
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. Activity 1 o

S Allow students to write a list of three to four books they have
read and know. Have students work in pairs or small teams.
Give students time to discuss the stories they have read.

You can invite students to say which stories seemed more
interesting and which they would like to read.

Answers will vary.

Activity 2

Have students choose one of the stories and create o similar
comic to the one in the final product. You can assign this for
homework so students have time to create this new short
comic strip. Remind students they have to focus first on

the content and then on the presentation of the comic strip.

Answers will vary.

Have students write the answers to the questions.

Answers wil] vary.
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irs and select one story you like, Use the chart to describe ot least one character in the story ydu read. Write what

your classmate says about the character they describe. In case there is no information, just write “the book does not say".
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Achievements
+ Classify abbreviations for their meaning le.g. |, kg, etc.).
+ Use bullets, ordinal numbers, or words that indicate
sequence.
Verify the order of statements in the sequence.
Check spelling and punctuation,

Opening T

Discuss the goals and objectives for this unit with students.
Talk about the things they will explore, learn, and reinforce.
Go through the achievements section and explain them in a
way which is easy for students to understand. Tell students
to look at the picture and predict what topic it refers to. Ask
volunteers to comment on what they notice: Where are the
girls? What are they doing? What is the relationship between them?
Explain that the specific project for this unit will be creating
instructions for an experiment. Highlight the importance

of experiments by telling them they are the first step in the
development of an invention.

=N
Development ff

" Focus students' attention on the questions and invite them

to share all the possible answers which come to their minds.
The main purpose of these two questions is to start a group
discussion about the main topic of the unit. On this stage,
students will probably have a vague idea of what is asked, but

. it is expected that, at the end of the unit, students' knowledge

ahout the topic increases so they can give more details and
further information

Reader's Bogk L 1]

P

Invite students to go ovef the pages in their Reader’s Book
dedicated to Unit 3. You might ask them what they think they

Let’s Write Instructions to
Carry Out an Experiment!

will learn from the text in this unit. You can remind them to use
the title, author, and pictures of any text to get an idea of what
they will find in it. In this case, you can ask: Do you think this

will be a fiction or nonfiction text? Why? Do you think it's important
to know the science behind our pianet? Elicit some opinions from
the class.

Closing ffIf:\?‘
Invite students to reflect on the various professions that are
related to science, You might ask them to carry out a survey at
school and see how many students would like to study something
related to the sciences. Encourage them to ask their reasons and
have them share their results with the class. If this proves too
complicated, you can carry out a survey just in your class.

Glossary

Ask students why they think it is important to clearly
understand the medning of the words in an experiment.
Ask: What could go wrong if one mistakes a word for another?
Tell students that scientific texts tend to use specialized
language, so using a dictionary or, in this case, their
Glossary will help them perform better in the unit. Invite
them to go over the Glossary whenever they see
highlighted word in the text. You might encourage them
to make a small drawing next to the words that are
harder for them to remember their meanings better.




Lesson1: |

The Importance of
Experiments -

ﬁ 1. Work in pairs und look ot the pictures. Then, read the words i the box, Have you ever heard
amyy of these wonds? Digcurs with your pactney ond write the words under soch pictore,

!----—-—--—-"-"4—---'--"-————----4----’----'---‘--‘--‘-}

I fAammabiiity
o

selvbion  bailing peint  compound  atom
- - -t

e W

a b. € LN .

B 1 Read the following santences and complete them with a ward from the previous exarcise. '

a. The of water 15 160 'C at sea level. .

b. Whan two or more chemicolly bond togather, thay form o
molecule,

€. Sothe motarlols kove high » Be careful when udng fire
amound them.

3. Why do people conduct axperiments? Discuss with o partner. Then, read the fakowing
toxt ang complate 1t with tha words from the box. Cempare your answers with the chass.

3‘ Por't  First, You have o Finally,  Trynotte ‘f .

Achlevements
+ Clossify abbreviations for their meaning (e.q. fiter-l; .
kilogram-kg, etc.).

Get connected!

Begin the lesson by writing on the board the words:
gailon, pint, ff oz, and ask the students if they know the
quantity they stand for (a gallon is 3.78 |, a pint is 473 ml,
afl oz is 30 ml)

9

Opening

Activity 1 :

© Bring students' attention to the pictures and ask them: Do
you understand these pictures? Yes, I do. / No, | don't. What are
they? Words related to chemestry. Where haue you seen them?
In chemestry books. Give them a few minutes to discuss the
answers with a partner and then invite one or two couples to
share their ideas with the class.

* Answers: a. atom b, solution . compound d. flammability
e. boiling point

 Lesson 1!

Activity 2 a |
Ask students to tell you if they know what flammability, solution,

boiling point, compound, and atom are, and ask them to explain ’
these terms to the class.

Read the sentences to the class and ask them to complete the
ideas with vocabulary from the previous activity.

Answers: a. boiling point b. atoms c. flammability

Activity 3

Explain to students that experiments are important because
they provide solutions to different necessities humans have,
for example, vaccines, new treatments, etc. Tell students
connectors are Used to link ideas, helping the reader follow the
meaning of the text. Explain that these aré vital when writing
instructions for an experiment. Ask: What would happen if in

the instructions for an experiment, you didn't have words like first,
secondly, finafly, etc.? Elicit some answers from students.

Answers:

R 1. First,

2, Try not to...
3. You have to..,
4, Don't

5. Finally,



' Lesson 1!
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Achlievements

+ Use bullets, ordinal numbers, or words that indicate
sequence.

+ Verify the order of statements in the sequence.

Discuss with students safety measures in a laboratory in order
to have o safe experience. Ask them to work in groups and
share what experiences they have had while carrying out
experiments. Invite students to read the statements in their
tears and have a brief discussion, making sure that they find
the meaning of any unknown words. You can let them know
that all answers are correct, since they have to mark whether
they agree or disagree according to their own experiences.
Finally, invite some groups to share their answers. It might be
interesting to listen to various points of view that will enrichen
the class.

Development

| Activity 4

Answers will vary.

Activity 5

Elicit some common accidents that mlght happen while doing
an experiment. Then, divide the class into groups and have
them look at the pictures. Have students discuss the causes,
dangers, and possible consequences of the different situations
presented in the pictures. Give them a few minutes to do so.
Monitor the activity and go around listening and helping
students with vocabulary and questions they may have. After
time runs out, make a plenary to comment on the general
ideas of the group.

Answers: sanitize, corrosive agents, | can electrify, protective
clothing, safety glasses

J Activity 6
¥ You could tell students to remain working with their same

" groups as in the previous activity and ask them to choose one

of the pictures in the previous exercise to come up with some
safety recommendations for a laboratory. Tell them to use the
words and phrases in the box from Activity 3. You might give
them around 7 minutes to complete this task. Invite them to
share their ideas with the class.

Answers will vary.

Activity 7

' Give students a few minutes to read the different steps

shown in the activity. In the meantime, write the name of the
experiment and the numbers 2 to 6 on the board. Then, invite
five students to come to the front and write the steps in the
correct order. After this, give them some time to repeat the
task in their books.

Answers: 2, Carefully poke o shorp pencil all the way through
it. Try not to make big holes. You have to be very careful,

3. Don't worry! See how not a single drop will spill,

4. Do you know why this happens? Plastics are made of long

" chains of molecules called polymers.

h Academic ond Educational

a 4. What do you da whan yau find words you don't understand? Work In groups ond
undeiine the words yeu den't know frem the ssntencss betow. Losk up thair maaningn a
dicticnery. Then, read the sentences and mark /) agres or disograe.

a. |t's really knportant to remember that expeﬂments ore corried O O
out all the time.
b. [ know a number of expedrents that con be cnrr!ed out at O O
home.
¢, [ think #'s necessary 1o follow Ingiructions In experiments in O O
order to ovold having occidents. B
5. Thare I elwiiys the ritk of htving em dent when daing sxperimants. What can be

done 1o pravent them? Work n groups and look ot the lcons below. Whot do they meon?
Why Is it Important to follow proceduras? Talk to yoor classmates obout it)

DAA@@

&, Look ut the [eons in the previous netivity agatn ond write some racommendotions In arder
b pravent tecldants. Laak at the werds [n tha bax in Activity 3 again. Sema of these are
called ssgpuance rnqu-rs. Inciude some in your recommendoticns.

“First, it importont to

, Soms experimants cre pot at dangarous as others. Read these
Instructions cnd put them in the camct order. Have you trled
this fun and sofe expeilment?

1. First, stmply #lk g reseakible zpper plostlc bag dbout two-thivds full of water,

e 170 YOU KTi0W Wiy this hoppens? Plostics ore mode of long chalne of molecutes cofled
polymars.

— Thot I why weter deesnt splli from the pancil holes,

. Crirefully poke o sherp pencH off the woy throogh It Try nok to mcke bly holes,
You hiave to be very carsful
____ Finolly plercing the bag forces polymers apart, but they quickly press back as much
5 possitle, sealing the fole you hove made.
___ Dont worny! You con see bow not @ single drop & spifed,

5. Finally, piercing the bag forces polymers apart, but they
quickly press back as much as possible, sealing the hole you
have made. <

6. That is why water doesn't spill from the pencil holes.

EY

LT T
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Guide them through the process: if 473.176 mi equals 1 pint, 1000

mi would be the same as how many pints? If you see they are

9. Maouuring 1 vy mpertant stp whan vou do on exparimrt: Look o he  Tohowing 1 more advanced, you can directly ask them to figure out how to
‘ - ' ) b find the equivalency with the information in Activity 9. As for

Acndemic ond Fducatlanal B

- 15p. of baking soda 3 teaspoon of baking soda. the equivalencies between quarts and galions, you could gither
b, 1k of ploda water, f____ of plan waoter, . N '
o e ° p;'s e i ask them to research these on the web, if possible, or else give
. 1pt. = 473776 ml Vo 473376 Y. . . .
©P - them some other equivalencies to have them use the rule of
d. You need | gt of mingral water Yoursedt . . of mineral wotar, .
three and find the results.
». 11, = 0853692 kg Vo aquals 0453502 : .
0. , th diffarant abbrevietians t ants. Th A .
B 025 vou camsmn thrs re difrant ahbvavctians 1o present macnremants, These | Answers: 1 liter 2113 pints (pts.), 1.057 quarts (qts.), 0.264
{Intermotiongl). Work in pairs and completa the chart of equivalencles below. What is the go"ons [gQES ) .
abbravigtlon for aoch meosuremant? .

Activity 1 .
You can start by asking students to brainstorm all the =N
experiments they remember to have carried out at school

or at home. If they cannot think of any, tell them to choose

one from the ones in the unit, but encourage them to

choose one that they want to share with their ¢lass. Then,

have them work in pairs to settle on one and write the stéps to

do it. In order to make them aware of the use 6f abbreviations

and bullets you can ask them to write this with a different color.

Finally, invite them to use a dictionary to check their spelling.

- 1, How do yau write pracedimes
s For axperiments? Think about

. an experiment from your
chembtry or physics class.
Wark I polrs and describe the
process,

Possible answers: _ 7
1. Toke o glass of water and paper to a part of the room with
E sunlight [near a window is good).
| 2. Hold the glass of water above the paper.

3. Watch as sunlight passes through the glass of water,
 refracts and forms a rainbow.

O Do P R D P B O 29

— Student's Tip
Achievements Hrrero)sTi [ SAMSEAARS o deao GRS WToTEsr TGl
+ .+ Check spelling and punctuation. Triteyimaiiters daes Wil Siotibls VAT Wdidiety nilesT el

+ Classify abbreviations for their meaning (e.q. liter-1:
kilogram-kg, etc.).
+ Use bullets, ordinal numbers, or words that indicate ;

sequence. |’o"" U3 BPA1 Project the first picture and f
i N EERY  dllow Students to work in pairs. Invite
“ Closing ’fff‘\ them to come up with at least three f
i safety measures that the students in the picture seem
: : : to be taking. Encourage them to discuss the importance
i‘ =) Activity 9 ‘ i of safety measure when conducting an experiment. You
s = On the board, draw six beakers {cylindrical containers}. i can also ask them if they think other measures could be
Write different measures and *fill” one indicating one of the taken to be safer [wearing gloves or having their hair tied,
quantities. Use a different color to make it stand out. Invite *} maybe). Then, you could also ask about the students'
students to help you “fill" the others with the quantity they attitudes in the tab: Can you be careless? What words
think is right. Check the answers as a class and give studerits i describe correct or reckless attitudes inside a laboratory?

five minutes to draw these measures in their Student’s Book
next to the activity.

Answers: b, liter c. bint d. quarter e. pound

r , -Activity 10

F" ‘ You might ask students to go back to Activity 9 and identify
1 all the measurements that are used for liquids. Afterwards,

‘ tell them that they are going to find the equivalencies between
them. Begin with liters to pints. Depending on their level of

. both English and Math, you might want to give them a clue:

{ Use the rule of three to find how many pints make up g liter.




 Lesson 1

Product 3 Instructions to Carry Out an
Experiment
Step1

Tell students they are going to write instructions for an
experiment, Divide the class into teams and ask them to
discuss the prompts in this section. Ask them to write notes
and walk around the classroom to check their understanding.
Encolrage them to make decisions on what experiment

to choose,

AV E S

Encourage students to form pairs and choose a topic to write
their instructions for an experiment. Tell them to write their
ideas on a piece of paper and go around the classroom to
help them with any question they may have, Invite them

to use linking words to connect their ideas and the steps

in the process.

Laxitarag; x|

Divide the class into pairs and ask them to think about the
organization of their instructions. Encourage them to think

of how they can arrange the information they gathered into
simple speech. Tell them to revise the activities they have been
working on as an example to orgdnize their ideas.

Lesson 1 Self-Evalvation

Emphasize the importance of self-evaluation, Ask students to
reflect on their learning and read the statements. Let them
know that the sentences show the outcomes they need to
achieve, and they are related as well to their progress and
performance. Ask them to check the sentences individually
and then compare their answers with a partner or in small
groups. Monitor the activity and provide them with some
advice in case they do not feel confident enough. You may ask
them to go back to specific activities and aspects, so students
feel more engaged with their own learning process.

Product 3

¥
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for the experiment with their partner. Provide some language
models: In the first picture, there is o bottle, some water, and a
balloon. Provide some vocabulary: blow, boiling water, etc.

Let's Carry Out an
Experiment!

o , ) ’

ﬁ 1. Lock at the following plctures. Work in pairs. Whot kind of sxperiment is 1t¥ Physics or

chamistry? Haw do vou kaow? Describe the proteis 1o your parinar. Foliew the sxampla:
For this experiment you reed

L1l

' 2. Coro ts o studant who is Interested Ins corrying cut different experimants. Listen and
complste tha s2ript below. What s the nome of the $Xperiment?

Answers will vary.

B Activity 2 : a ‘
B You can tell students that a good strategy in listening activities
L that ask them to fill in the blanks is to read the statements /
to be completed and predict the kind of information that
might go in the blanks. Read the text aloud and make a
pause whenever there is a blank. Ask volunteers to tell you the
information that they think is missing. Then, play the track to
have students answer. The name of the experiment is “Balloon
in a Bottle." :

Answers: to carry out her, interesting, insisted on, doiné,
started, doing, to invert a balloon; the glass bottle,
the balloon, and some water.

Activity 3

Ask students to work in pairs. Then, invite them to go back
to the two previous activities on this page and discuss their
similarities and differences. Give them a few minutestoread -/
and answer the questions. Finally, elicit some opinicns from '
the class.

ﬁ 3 Core s very Intarested in the sxpariment obove ond she wants ta follow \ratructions
comectly. Lok ot tha foliowing questions ond work i pairs to answer.

» 4. The experiment shown in Activily § arxd the ohe Cora will be
e‘ﬂ doing aeem to ba stmitar, but i It the same?

" b. What differences ore there?

£, Hove your aver dere tny of these sxperimens?

o. Whot happens {c the belloon in eoch case?

#. Hased on your conclugiors defing these terms:

Inflate
Irveriz

Answers:

a. No, it isn't.

b. In the first experiment, the balloon is inflated ond in Cara's
experiment, the bolloon is inverted. ‘

P ————— . Answers will vary.

~ Achievements : . d. In the first experiment the balloon Is inflated and in the

» Read instructions and recognize forms of expressing actions second one, it is inverted.
(present simple, imperative, infinitive ond gerund), specify &, Answers will vary.

them {e.g. using adverbs) and link them. Ask questions
about procedures to complete statements.

s+ Set number of steps.

+ Organize statements in sequence according to the
procedure. Discuss with students how to adapt instruction
sheets for different audiences.

~
rc‘-ei: connected!
Begin the lesson by organizing a spelling competition. ey % G iR dgrrnae b te g ¢ olb aldge.
Choose five words which you have reviewed in the ' I ' R
- " previous class. Tell students that you're going to spell
1 . some words aloud and they have to write them down on

LT T

their notebooks. S . : . ‘
| \. - . @ U3 BPA2 Project the picture and allow
: JJ $38¥ students to work in pairs. Ask the whole
5& ‘ class to explain what is going on in the
¥ , , i picture, including the setting and the people involved.
'y ¢ Ask them what clues or objects led them to think that. i
) Activity 1 Give them a few minutes to discuss with their partner five -
.~ W= Pair students up and give them some time to discuss the { emotions they would feel in such a situation. H

questions in the instructions. Ask; What Js the difference between
| physics and chemistry? Physics focuses on the study of the actions
) of the world. Chemestry studies the interactions of the atomic and
malecular world, Then, invite them to orally share the process -

bl




Lesson 2

W m owe o ik Gk Sk

f Achievements h
. Acedervie ard Educttind

» Ask questions about procedures to complete statements. - :
Set number of StEpS. 4, Scientlsts use a fot of questions to prepars for their sxpetiments. Look at the g
O . t ¢ £ . d t th balow, ndd sne more, and discuss ther Tn groups. N

. rgclnc;ze statements In sequence accerding to the ; u-hife:syfaryov b, How many steps &1 Fetre am

tn vnderstand wavid you inclvae viment

procedure. [url:v:ﬂo:‘? iuvﬁ rIn:c:ur:? ’:i':rnenﬂ;;v

« Discuss with students how to adapt instruction sheets for

d ifferent oudie nces n 8. Listen ko the second part of Card's expurimaent. Fiat, order the steps for the sxpariment.

then, describe one of the steps to a classmate and have them describe another ona to you.
e Stratch the batioon over the bottle opening.

7= © . Thebulleon moves Inside the bottie.
De"’ek’p"‘ent I . Gat the wotar inside the microwavwe.
___ Pour the wister cirefully using 2 Rional,

ﬁ 6. Listen to tha narrator ogsin, Why does tha baltoon invart inside tha bottle? Writs your
e ACﬁVity 4 sxplanation below.

3 Divide the class in groups and tell them to discuss the
questions. Remind them of the importance of being curious

about the world arcund them, this will motivate them to a 4, Work In pairs. Use one of the words in the boxss to compiate the sentences. These words
. 1 N + are caled advarbs. Campate yoir wark with other classmutes. Notlca that not all of
experiment more to understand it! Invite to think of another thern will be used.

question to add to the ones already there. Give them a few - m

minutes to do 5o and then invite different groups to share their
comments. Encourage students to provide positive feedback. [

’ Answers will var 2. He grabbed the bottle hefore poLring the hot water Insida,
Y' b. You must Hsten 10 the instructions very
¢. Andrew dropped the chemical out ol the sink. ..., he wos waaring gloves.
a ACtiVity g d, Michoel pouredthewater | Into the flosk,
. . . . . Juckle explained the nstruckio ; shie meantioned five or sty st
You might tell students to predict what Cara’s experiment will e, i e men o s stoes

involve. Then, invite them to read the statements before playing BB & Acvarts intonsity and modity vasbs, odjectives, and other advarbs. Listen ta Trock 4
the recording so thot they know what information they are g oo o writa o tha e the odharbs thok ore mentioned.

listening for. Play the track once or twice to have them check

their answers. Then, invite them to paraphrase one of the

actions related to the balloon to one of their classmates and

then exchange roles to listen what their classmates have to say.

Answers: 3, 4, 2,1

Activity 8
u Activity 6 ' ' Play Track 4 again and stop it after an adverb is mentioned.
Have students listen to the track again and focus their Tell students to fill in the answers in their book. You might then
attention on how the balloon changes with hot water (It gets check the answers all together and invite them to tell you if
inverted completely into the water). they remember what Caro was referring to when using those
’ adverbs,
Answers: The water turned into water vapor when it boils,
and this water vapor pushes the air out of the bottle. Then, Answers: carefully, secondly, exactly, completely
it cools, und with the balloon stretched over the opening, __ ;
the vapor turns back into water. This creates a difference in A sl ﬂni

pressure in and outside the bottle, As the pressure is higher

outside, the air takes the balloon inside the bottle. 3oy

, Activity 7
=¥ \ou could briefly explain that adverbs are words which usually,

though not always, end in -ly. Do not tell them their function
yet, but rather allow them to figure it out for themselves after
this activity. Divide the class in pairs and give them five minutes
to work on this exercise. Monitor the activity and answer
vocabulary and language questions students may have. Then
ask: What information do the words you wrote pravide? (Manner)
What question do they answer? (How?)

Answers: firmly, attentively, Fortunately, cautiously, briefly
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‘ 9. A! you have aaticed, wxptrlmnts follow procedures and very well defined steps,
1ts help o d notural ph Read imant numbar 2 Tn tha
article "An Amozing Planet! Our Ways to Expiots |U" I your Reader's Book Ipages 33 1o 41),
‘Work Tt pafts and wrlte ar sxplanation for the image below,

‘Waoter in the icke doas not freere because

mmL SvfEtaik
Fodtuueistany tor o

'
IR 11, You heve now hetird amd read about diffarent ways to give Instructions. In groups, talk about
i the vorloUs woys of ghving lostrsttlons, Use the chort helow for your nates. .

Activity 11 o N
Tell students to adapt the instructions for the blind or for a b
. child who can't read. Ask them to do some research on how

this could be done. Check their ideas in class. Apart from this,

or if this proves too difficult, invite students to tell you how

~ they can present instructions and what things are vital in all

cases, for example, giving them in order.

Answers will vary.

Student’s Tip

3 g & gfiolg:
DSkgEher
witzr Wenitil

. Achievements

. + Set o number of steps.

+ Organize statements in sequence according to the
procedure.

+ Discuss with students how to adapt instruction sheets for
different audiences. .

)

!

Closing

} Activity 9 ‘
® Throughout the school year, encourage students to use their
Reuder's Book to complement the information they see in their

Teacher's Tip

| Student's Books. In this case, ask them to read the second ‘ )

| experiment from the text "An Amazing Planet! Our Ways . Monitor students’ work and point out mistakes. Do not tell
? to Explore It!" and explain how it works. Ask volunteers to them what the mistake is until they come up'with an idea to
3" ' share their answers, solve it out.

y Answers:

- of the density, the hngher its density, the heavier
something is.

- during winter, when the water reaches its maximum
density ot 4°C, it sinks.

- hotter and less dense water moves upwards from
the hottom.

- all the water in the lake reaches 4°C, the surface begins
to get freezes at 0°C, but below the surface, is still fiquid
and full of life.




' Lesson 2!

Product 3 Instructions to Carry Out an
Experiment
Step 2 .
Ask students to reflect on the steps of their product they
have covered so far. Give them time to check the chart and
emphasize the fact it is important to cover those tasks before
continuing with Step 2.

‘fﬂkr"ﬂx‘iﬁ}@

To continue with their product, tell students that it is
important to plan the following steps, which include writing
their draft. Have them assign roles for themselves or do it
for them so that the work is actually collaborative,

Fhaedk ol

Encourage students to form pairs and make a draft of the
instructions for an experiment of their choice. Do not forget
ta tell them that they have to write no more than five or six
steps for their experiments: Ask them to write their ideas on o
piece of paper and go around the room to help them with any
question they may have.

thearaAuy) T Ak

Divide the class into pairs and ask them to think about the
organization of their instructions. Encourage them to think
how they can arrange the information they gathered into
simple speech. Tell them take a Jook at the activities they have
been working on as an example to organize their ideas.

Lesson 2 Self-Evalvation

Emphasize the importance of evaluation. Ask students to
reflect on their learning and read the statements. Emphasize
that the sentences show the outcomes they need to |

achieve, and they are related as well to their progress and
performance. Ask them ta check the sentences individually
and then compare their answers with a partner or in small
graups. Moniter the activity and provide them with some
advice in case they do not feel confident enough. You may ask
them to go back to specific activities and aspects, so students
feel more engaged with their own learning process.




Lesson 3}

Activity 1
Tell students to point out some properties of liquid matter, =
like the fact that they take the shape of the container they

| are poured in or like their viscosity, which refers to how much

- a liquid resists flowing freely, Briefly discuss the concept of

density with them and give them a few minutes to share with

a partner what the pictures might show. Remind students that
density is the degree of compactness of a substance, -

Lesson 3,

Life is an Experiment

& 1. Look ot the pictures and describe them with o partnat. Do you khow whot denity is?

N Whot do the spoant tepresent? Soms liquids hove more dansity because of the sugor
thay contoin. What kind of liquids do you iike drinking? Do the lkquids yeu drink dre more «
dende than others? -

n 2 Asking quastions s o strategy to keep on Jsarning and exparimenting, kn sxperiments,
use bullets to jormislate quastions you can cnswar by observing. Look of thess words,
what questions can you make so that you lecrn obeut thaie concepts? Use the lines
to wilte a guestisn,

Answers will vary,

+ Denaity
v Sugar

+ Ligutds
+ Mass

+ Aloms

 Activity 2 n
& Tell students that asking a question is a way to obtain
information, but there is a great variety of them. For example,
- dichotomous questions are used to validate some basic
t information generally with a yes / no response, whereas open.
questions look for much longer responses. '

3. Whot can you do to moke liquids seperate like in the previeas image? Look of the
precadure of this experisnent ond arder the steps o undarstand It

Answers: What is density? How much sugar doés it have?
What kind of liquids does it have? What is mass? What is an
atom?

Activity 3 o ‘ n
Tell students that a procedure like the one in Activity 3 can

be seen like a step by step recipe. After students order the -
procedure, ask them to write it down in the correct sequence in

their notebooks.

o Answers:5,1,7,2,4,6,3,8.

Achlevements .

» Read instructions and recognize forms of expressing actions
{present simple, imperative, infinitive, and gerund), specify
them (e.g. using adverbs) and link them.

« Anticipate general sense.

+ Write statements both simple and complex. Remove,
add, change and / or substitute information to improve
instruction sheets.

+ Understand how textual organization and graphic
components help to the understanding of their content.

( . )

Get connected!

Begin the lessen by giving students a coded message

made up with numbers. {22-11-12-6 _ 20-11-8-19-21-6_

6-11_ 7-6-5-22-1} tell them that to discover the message

they'll need to decode it. To do this, they need to

number the letters of the alphabet from 0 to 25 starting
with the letter 7=0, Y=1, X=2, and so on.

\ ° J

e o 2]
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iLesson 3

Achievements
+ Write statements both simple and complex.
» Remove, add, change and/or substitute information to
improve instruction sheets.
=
Development T

Activity 4

Tell students that the more dense a liquid is, the easier it is
for an object or substance to float on it. Ask them what that
tells them about the densities of the liquids involved in the '
experiment in Activity 3. '

Answers will vary.

Activity 5

Divide the class in pairs and focus their attention on the
sentences. Give them a few minutes to read them and
complete them with the words from the box.

Answers:
a.collects’ b. likes c.fixes d.ploying e makes

Activity 6
Tell students that benefits of using synonyms include:
+ Making the text much more captivating
+ Helping to avoid bering and repetitive text
+ Helping the reader to get a better comprehension
of the text
Invite them to use synonyms when writing instructions for an
experiment.

Answers:

b ook 3 Educctiens)

4. Raad the dansity sxpetiment ogeln. Why did thot happen? What's the Tmpartance of
dansity in liquids? Wiy dld the julces saparate from aach othes? Try to think cbout the
sxperiment ond what happanad and write your Intazpretation on the lines provided.

S. Describing axperimants is always interesting. Work in pafrs and use the words In the box
b to complete the sentences.

o W i i o i B o Bn bl B W SRS VE LA e e e

i likay coltects winboes playing fines ¥
U P Sy I A —
a, Tamara .. ... Information from her experiments.
b. Julle i o sk bois of questions to her chemlstry teacher.
€. Sondy's fdther is o sclentlst ond he _ ... fetmulas to Improve ¢hemicats.

4. Psopia hove discovered interesting findings while they weare .
_her students letrn the Mstructions te canduct the experiments in cioss.

W Cecio __ ___

6. Have you lsarad many new words In this unit? Let’s werk with some vocobulary, Match
o tha words to their dafinition and write thair number on the third column,

1ESERIOY y aretusetiention
RS reteltatiouE WAl i) walil

OIS Eq0e) 2y
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Activity 8 a .

Individually, ask students to select one of the experiments they

have seen in the unit or they know of and encourage them to ‘

write the instructions to do it. Emphasize that they can use

bullets or ordinal numbers to form a sequence of steps. If you

" consider it appropriate, you might even ask them specific
guestions, such as: Do you remember the materials you would
need? What precautions would you have to take? Finally, have
them analyze the possible results of that experiment. Let them
use their intuition and background knowledge to figure out
why those are the possible outcomes of the experiment.

A 7, Discovarieg happen when peopls Investigate ond expariment. Go around the class and
sk thuse questions 50 ypu hove on Jden on how they experdment. Wilts the name of &
tlasemate who doas what Ts dascribed In sach stotemaent end discuss your findings In
small grovps

" Fnd somaona who...
) s a diany to wite axperimants. Manue!

Answers will vary. B

B. Haw mony axprrimants o you know o far? Do you know how thay work? Did yeu anclyze .
why tha experiments happan that wory? Chosse one of the maeny axperinents you know,
wilte ita staps, ond analyze why turtakn outcomes are expected of Jt. :

o ir £x dvz -~

- wok e wow dn g

Achievements _

+ Write statements both simple and complex.

+ Understand how textual organization and graphic
components help to the clarify the content.

Closing //"I%\\

18 Activity 7

¥ 2= Divide the class in groups of six students and tell them that

" they will have to ask about twe different things from the

‘ list on their book te all the members of their team. When one
of them answers yes, they'll have to write his/her name next to
the activity. Give them 10-15 minutes to complete this task.

Answers will vary.

o]

-




Lesson 3!

Product 3 Instructions to Carry Out an ! Product 3 A b
Experiment ’ T NI
Step 3

Ask students to reflect on the steps of their product they
have covered so far. Give them time to check the chart and
emphasize the fact it is important to cover those tasks before
continuing with Step 3. ’

Lo iy

_Ask students to read this section to know what is expected
of them in Step 3 of their products. Invite them to start
brainstorming what kind of pictures they could use to illustrate
their instructions. )

Pk ol

Encourage students to form pairs and check the draft they
made in the previous step so that they can write a final version
of their set of instructions. Encourage them to use dictionaries
in case they have doubts about vocabulary and prenunciation,

Remind students that next step implies the presentation of
their project. Encourage them to set a day and a specific time to
carry out the presentation. Let them know they will present
their project and it would be interesting if they invite their
family members.

Lesson 7 Self-Evaluvation

Emphasize the importance of evaluation. Ask students to
reflect on their learning and read the questions carefully.
Encourage them to think of their goals to improve during the
next unit. Then, have them share their answers with a partner.
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Product 3

Ask students to think of all the work they carried out during
the unit. Read the questions aloud and give them a few
seconds to reflect their answers on their cwn. Invite them to
take some notes in their books or hotebooks. Then, have some
volunteers share their answers.

Go bags Lo the quodlions

o g 40, What other
Idmas con yoi! odd 1o your
answars] Woukd you sy
that nowe you know fiore
obout expamess ond the
frstrueltian you st follow
to corzy them outt Whot con
you use tls knowledge for

Product 3 Instructions to Carry Out an
Experiment ‘
Step 4

Ask students to reflect on the steps of the product they have
[ o covered so far. Give them time to make sure they have the

‘ final steps ready before they present their product.

Ask students to invite their friends and teachers from other
groups to listen to their instructions for an experiment.
Encourage students to invite their family and to make the
presentation of their set of instructions, tuking into account
all its components, the use of vocabulary, good pronunciation
patterns, and the correct use of resources.

-

Let students know there are some other products in case
they didn’t want to do the instructions for an experiment,
Read the options and ericourage them and people who were
in the presentation to keep on learning and doing these kinds
of projects.
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Actl\nty 1

Ask the students to read the text on their Readers Book and
work on the activity. Then have them discuss their answers
with a partner. Finally, check the answers as a class. Give them
20 minutes to do this.

Answers will vary.

Activity 2

" Let students know that to answer the questions it is not vital to

 visit @ museum physically; many museums offer online visits.

They can also look for information about their exhibitions

on their websites, for example, at www.universum.unam.mx.
Tell the students to sit making a semi circle and, together as
a class, discuss the questions in this section. Make sure every
student in your ctass has a chance to speak.

Answers will vary.

4 D
Try It Out! '

Question 1. You can ask the class which experiments they
remember from this unit's text in the Reader's Book. Then,
invite them to write the one they would like to carry out.
Encourage them to give reasons for their choice.

Answers will vary.

Question 2. Invite students to reflect on the importance
of science and scientists to understand our planet and
make it a better place. Have them write their answers
down.

Answers will vary.

Question 3. You might tell students to give you different
examples of experiments under each category and then
answer the activity. Then, you can go over all categories
asking students who chose them to tell you what
interests them about those types of experiments.

Answers will vary.

Question 4. Allow students to do some research in class
or at home of varicus experiments on the web or another
source. They can then exchange these with somebody
else and choose the one that catches their attention to
write its instructions down. If it is not possible to get

them from the Internet, you can invite them to write the
instructions from one of the experiments in the unit
without looking back at it, but rather trying to remember
its steps. ' ‘

LAnswers will vary.

B8 1. workin pairs. After reading "An Amazing Plonett Our Ways to Explore It in your .
Reader's Book [poges 33 to 41}, compieta tha chatt describing the sxperiments.
ond their Ingtructions. Discuss your anawers with other closumotes.

g 2. Work In groups. Take turns to discuss tha following questions:
4. Henve you ever bedn to o scienca shuseuns ; o

b, Vrbat acifittes do you Ehik ypu can de there? j .

¢ Lock for o sclence museurn in your eity o fown, Are thers any collections ar temporol i
axpositions that you consider interesting? 1

d. Vit o sclence museum and witte your Impresalons.

%

BV

Answet tha questions ond compars your kleas wit oitver dassmotes,

1. Whikch wigseriment frorn the reading <id you Bke the most? Win?

2. Why Is it impartant to undarstand e experiments i ovdar lo sty sur
phanat] :

3. Yhat kinds of expadenants ore I pecing obout?
Selact the optiors. you woutd Tike to reod.

{ 1 Magnetic mperiments

{ ) Termparcture exparimmots
1 ) Blekogy exparirents

1 | Eleciricity expadments

1 1 Ught sparimants.

4. Look for om st on the ket ond write down 4he instructions.
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a Activity 1

: Tell students to think about their favorite scientist. In case
they can't pick one, tell them to look up one on the Internet,
if possible, or In o science book. Ask them to alse find what
his/her contributions to science were. Bring some examples
to'class, maybe on index cards, each with information on o
different scientist.

Answers will vary.

a Activity 2

Have students use their notebooks as well as their notes from
this lesson and if necessary, their dictionaries. Give them time
to write and make clear they don't have questions of spelling
or punctuation.

3 Answers will vary.

" Ask-students to revise the spelling and punctuation of their

Activity 3 ﬂ*
instructions before exchanging it with other classmates. Tell

students ta picture themselves carrying out the experiment

and think of how easy or difficult it would be for them to follow

the instructions based on their classmates’ text. Invite them to

give each other constructive feedback.

Answers wilf vary.

TN [T 8| U3BPA3 Project the picture and invite
|¢’g [E} students to discuss the importance of
’ ~ people dedicated to the sciences. Ask:
What might the woman in the picture be
doing? What important discouveries have scientists brought us?
What are some present-day challenges that might be solued

by experimenting? Have a brief discussion with your group.
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. Collection of evidence template - Sequence of instructions
Ask students to sit in poirs and draw an experiment in the sheets of paper on this page. Then, they have to write clear
instructions using the space provided, in pairs. Encourage them to check their grammar and speillng Have them read

the instructions for their experiment to the closs.

Student A

StudentB
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Evaluation Between Peers Card ‘
Take a look at this Evaluation Card. Give it to students and encourage them to check the Jearning outcomes which they have
achieved after the unit and give their classmates feedback.

Let’s evaluate my peer! Yos or No Fecdback

Crelni Yorw B My et olfo sifiolir ooy beizel o bt et

S i ity el Fatl - sy

S Bt ey B G0 Wy 91314_1;1;2; ;:fﬁmkaf
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Achievements ,
« Activate previous knowledge.
» Recognize the topic.

-

Opening i

Discuss the objectives planned for this unit with students.
Talk about the things they will explore, learn, and reinforce.
Go through the achievements listed and explain them

in a way that is easy for students to understand.

Tell students to look ot the picture and predict what the
topic will be. Ask volunteers to comment on what they notice:

Where is the girl? What is she doing? What kind of emotions is she
expressing?

Development

Focus students' attention on the questions and invite them to
share all the possible answers. The main purpose of these two
questions is to start o group discussion about the main topic
of the unit. At this stage, students will probably have o vague
idea of what is asked, but it is expected that at the end of the
unit, students’ knowledge will hove increased so they can give
more details and further information. -

Teacher's Tip %

Play background music when students are reading the texts.
Explain to students that music will help stimulate their
imagination while they are listening to the texts.

5

Let’s Express Our Emotions
about a TV Show!

By,

P
Closing f"f\

’ ™ i i U4 BPA1 Project the first big picture and
i @ allow students to work in pairs.
: Inuite them to say five words that can
describe the situation. Then, ask more
specific questions about what is happening: What are the
peaplie in the picture doing? What kind of emotions are they

expressing? Can you think about a possible situation?

Reoder's Book L1]

In the Reader’s Book, the student will read the text "You

Were Saying...” in order to reflect on the main elements
of an interview.

iy i L

S
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' Lesson 1!

Activity 1 ‘ .
Divide the class into pairs and have them look at the pictures.

|Lesson1!
My Favorite TV Shows! wesson ]

ﬁ 1. Famly antertalornent hod a dramatic change since the arrval of the TV, Difterent TY
shows have been populor In the past years. Do you stil woteh Tv? What Is your favorits
TV progrom? Wark i paks tind match the following plctures to the typs of TV shows,

! sonp opern Then, encourage them to think about what each picture is
§ 2oty shew trying to portray. Check answers by inviting a volunteer to say
1 tatk shows

e

the written words. :

BB 2 Wrich ama soma charociastcs s gouma shows? Thareare e o e tacs, thay naad Possible answers: ¢. news b, reality show ~

to answer questions or complate chokengas, In the foll g text you wil raad ebsut .
a popular gams :huvrf Amrfcu: Glodiators. Resd it indbvidually. then werk In poirs to < tﬂik ShOWS -
ancwer the guastions batow. . ’
j Activity 2 : n
Ask students to look up the word “gladiator” in their -

dictionaries. Telt them that they are going to read an article
about American Gladiators. Give them some time to read the
text and then ask them to tell you what the main elements of
the show are. After that, discuss the questions.

Answers: a. | think is so funny. b. Twe women and two men.
¢. Te earn points before the final event. d. Yes, i do. N, |
don't. Answers will vary. e. Answers will vary. | think it is for
everybdoy. | think it is for adults.

i t e g BB A

a. Whet s your first Impression abaut this d. Bo you know any simillar TV progeon?
gome show? | think it is... What is the obmi?

b. How many participants ware there In «. Think about this; Wes this TV show
the gome? intanded for olf audiences? How do you

&, Whot wos the otm of tha gome? knaw? Tolk to 0 partnar.

a 3. What sthar words de you know reloted to TV shows? o around your classroom te
Interview your chassmptes and complata the sentences.

a. Al #s the pfoce whers o movie or ¥V show Is [imed.
b. Al the people who perfonn in o play, movie, ar TV show is cafled ¢ .
coAs._.__ Reneof seversl eplrodes of talevislon programs.
N0 RWHETEgN eSS
Achievements , ke s
+ |dentify grammatical differences between British and
American English. [e.g. the team is / are, had got / gotten,
etc).”
« Analyze the communication situation {e.g. place, :
participants, relationship}. ~ Activity 3 ' :
} + Formulate and respond questions about the content and Invite students to come to the board and write a word related (OO} |
! emotions, ‘ - to the television industry that they know, Then, have them
1 + Link sentences to express emotions and explain what guess if the words they wrote can be used to complete the
originated them {e.g. When | saw him singing, | literally sentences on their book.
E»‘ Jjumped out of my seat, / What o good program! | felt
i curious about the last scene). Answers: a} set b)cast c)season
3 : .
| ™
| (Get connected! Qlossary )
9 ‘ Write The US and The UK on the board and then write the You can have students work in pairs. Ask them to
| words TV, tefly, tube, the box, boob tube, TV set in another open their book on the Glossary and in turns, ask the
5% column and invite students to tell you which they think are vocabulary from the unit. This focuses on the meaning of
1 used in British English and which in American. English, the word. Then, have students review pronunciation .
) .of each word. Remember to first model the vocabulary
Answers: The US: TV, TV set, boob tube, the box. The UK: telly, 50 students have a reference. Have students take turns
ktube ) pronouncing the words in pairs. Finally, ask students to
‘ choose the most difficult words so they can look them
up in dictionaries and get to understand them better
+ through constant and different input.

.




Lesson1 :

-k e S D D W R W m e w

Achievements
+ Analyze the communication satuat:on {e.q. place
participants, relationship between them, etc.).

70
Development T

E Activity 4

Divide the class in pairs and have students Iook at the

picture to suggest whot the boys are doing. Before listening
to the track, explain that English pronunciation has some
variants and they will listen to different English pronunciation.
Then, play the track and elicit some opinions related to the
pronunciation of both speckers. After that, read the questions
aloud and make sure that students understand the questions.
Play the track again, so they can answer the questions

from the activity. Give them some time to discuss and walk
around the classroom while they do it. Pay close attention

to their ideas and share some comments with the groups, too.
When time runs out, invite students to share their ideas with
the group.

Answers:

a. A TV show called Gladiators.
b. Answers will vary.

¢. Answers will vary.

‘Activity 5

Write the following words on the board: behavior / behaviour;
color / colour: Favorite / fauourite. Then, ask students what kind
of differences they can find. Explain that both American and
British English have some spelling differences.

Now, ask students what their favorite TV comedy is. Then,
encourage them to read the text and elicit some questions
related to'the characteristics of the show.

Answers:

1. "program” and “center.”
2. "elevator” and "happy.”
3. Do you have...?

Student’s Tip

WIRs - dedeardate: TalteTuneTodlero: ol ATe) defetolaalinidiie:

§) To LR E i iepcegnteres edRy

Activity 6

On the board write the following words: big, lmportant

tich, beautiful, amazed, clean, shocked, sad, expensive, tall,
thrilled, delicious, terrible, excited, and surprised. Ask them to
circle the words which can be used to describe feelings. Point
out that sometimes adjectives can be synonyms. Then, bring
their attention to the books and ask them to work in pairs and
answer the questions. ~

Answers will vary.

I i

4, Watk In palts, Lock ot the picturs and say what you think tha boys are deing. Then, listen
and ses If your inferences wars right, Lsten agaln, answer the questions ond notice the
differances batwean Britlsh ond Amerfcan English, P

a. Whal's Kyla desedhing to Dove?

k. Hove you ever wotched 4 televiston game show Hke the
one that Kyle described?

¢. Have you ever haord the British varigtion of the English
language? Whot da you think cbout 1t?

! ﬁ 5. Work In ptirs and take turns to read the daseristions of o poputae TV comaedy serles. Spot
the differances between British and Amerlcan English. Than, answar the questions beiow.

iy ¥

a. How do you spell "programme” and "centre” 1n Amerlcen, W
Enghsh?

b, Whet is ¢ "lift"? What do you think Jolly* means? How woutd you say these words In
Amerlcon English?
<. "Haove you gol..2" fs the British way to ask n A v English.

5. Differant TV shows generate diffarent emations and reactions among the oudlencs, for

i axample somae challenges cah be hilarious and peopte laugh a lot, Think obout the different
TV shows mentlonsd abowe. How do you recct while watching TV? Work in pairs and ute
some of these expresslons: shocked, thellled; amazed, borad, stc. Follow tha example:

A1 feel bored with tolk shows...
B: Me tool My mum Vikes them o Jot and shie is somelimey shiackad uith portielponte

& . Work In groups. Complete the fellewing chart, follow the sxomple:

Teacher's Tip

Using dictionaries

Make students aware of the benefits of using dictionaries.
They can hecome more independent and thus take advantage
of having the phonetic symbols and parts of the speech in
every word. You can advise students to use them whenever
they have doubts or questions.

Activity 7

Draw the same chart on the board. Focus students’ attention
on the categories. Organize the class in groups and encourage
them to talk about their favorite TV shows.

Answers will vary.

ot nmm— a-N
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ﬁ & Davelsa

and he di d thing I ing about o TV show. How does
ha fael abaut tha pragram? What dld ha dlucover? Read Eha taxt and mark the ttatamants
Truw or Folse,

a. Kyle Is the guy whose favorlta TY show is Gladiators.

b. Kyle is the guy whose stster used to watch Americen Glodiotors.
. &. Dave Is the one wha told Kyle about the show,

d. The Gladiator was the one whe tried to make them foll over.

w. Dova Is the guy who IS excited gbout watching the show ogoin.

00000 §
00000 ¥ §

9. Work In groupss. Look 4t the emations In the balioons. Think obout o televlsin show
o that makes you fesl thase kinds of emoticns. Go around your classroom and ask your
classmates jor thelr favorite ones.

n w,Soﬁatlnﬁﬁ watching TV chows can fee! like riding an emetianal roller cosster! Have you
svar wotched pame shows like Gladiators? How did thay make you feel? Chodse a TV game
show ond In your notsbotk, write thres questions obout things you'd like to know about It

Achievements
+ Formulate and respond questions (e.g. place, participants,
relationship between them, etc.).

=
Closing ff‘

Activity 8 , :
Ne8SF Ask students to form small groups, read the text, and decide

whether the sentences are True or False. Go over the answers
as a class and clear up any vocabulary questions they have.

Answers: Dave is excited. Gladiatos is o great show. a. T
- bF cF dT eT -

OO Activity 9

Divide the class in five groups and, in secret, assign one
adjective to each group. Give a piece of poster paper to each
group as well as some colored markers. Tell them that they
have to make one or several drawings that help them
explain their adjective to the class. Give them 5-10 min to
complete this task.

 Lesson 1 :
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When time runs out, tell them that one group is gaing to
show their poster to the rest of the class while they try to guess  +
what the adjective is. Model the activity with an adjective

| of your choice. After that, focus students' attention on the

adjectives of the activity and encourage them to provide
examples of TV shows that make them experience those
emotions. : )

Possible answers: It makes me feel sad. | feel happy when |
see that show.

Activity 10 ' .
Elicit names of popular game shows in your country and write
them on the board. Tell the students to work in pairs for this
activity and come up with three questions about one of the
TV shows. Give them 5-10 minutes to work on this, monitor the
activity, and help students with any questions or language
problem they have. After that, tell them to mingle and ask
their questions to their classmates. . ’

Possible answers:

1. When did it start?

2. What is the prize?

3. How do the contenders feel?

PACtiVItYRI]
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 Lesson 1!

Product 4 Interview

Product 4

. Step1

Telt students they are going to write an interview. Divide the
class into teams and ask them to discuss the questions in

this section. Ask them to write notes and walk around the
classroom to check their understanding. Encourage them to
make decisions on what topic to choose for the interview and
its importance for their community.

Ry oy

Encourage students to form pairs and choose a topic to

write their interview and select the audience of the interview.
Tell them to write their ideas on a piece of paper and

go around the room to help them with any question on
vocabulary and spelling. Invite students to check the work they
did and select some useful expressions to write some questions
for the interview,

Laxahay) bk

Divide the class into pairs and ask them to think about the
organization of their interview. Encourage them to think about
possible people to interview and the audience thot could be
interested in it. Tell them to use their notes from Activity ¢ as
an example to come up with the ideal questions. '

Lesson 1 Seif-Evaluvation

Teacher's Tip {‘ﬂ

Monitor students’ work and point out mistakes. Don't tell them

Emphasize the importance of evaluation. Ask students what the mistake is straight away. Instead, give them o chance
to make a reflection on their learning and read the statements.  to figure it out by themselves. Then, check if their hypothesis
Make sure the sentences show the outcomes they need to is correct.

achieve. Ask them to check the sentences individually and
then compare their answers with a partrer or in small groups.
Moniter the activity and provide them with some advice in
case they do not feel confident enough. You may ask them
to go back to specific activities and aspects, so students feel
more engaged with their own learning process.




Lesson 2|

Activity 1 - ‘ g . N
Have students work in pairs. Encourage them to express their ”
opinions about the pictures, especially about whot pecple are

feeling. Ask them what they think about these pictures and

have them write one word on the line provided.

Lesson 2

Let's Talk!

a 1. Ruotity shows hove becomis vary papular In differant contexts: survival shows. date shows,
totent shows and business shows, What do you think obout rectity shows? What ks your
favorite? Look ot these fotlowing plctures: What kind of reality show do they represent?
Why? Work |n pairs and diseuds yout arswers.

Possible answers: single, blind date and romaonce.

E 2, Do you regognize this situation? Thera's o TV show called The Dating. How 15 the photo
a connectsd to the program? Listen anvd be ready to share your opinfon In groups.

Activity 2 )
Introduce the listening task by having students describe the 122
picture. Play the track and ask them to focus their attention
in key or unknown words as "bachelor”to get a better
understanding of the recording.

& What by the tone Lsed by the hosi to
expvess s kdeas?

k. What does the word bachelor meon?

e. What phreises er axpresstont do the
conhistonts use when they ohwer In
order 1o make tima?

Answers: 1. colloquial 2. asingle man 3. Hmm..J don’t
know...let me see

ﬁ 3, Work In pairs. Listen ogotn ond answer the following quastfons:

1. Whot Is the tone used by the hast ko express his [deas?
" Z. Whet phrases do the contestants use when they answer In order to moke Lime? Why?
2. When Mark osls Sulle I she Is ready bo make a dedsion, sha sourds:

o) nerveus b) Ji ) exchted
A. Whaen Sl arks Bachalor #2 IT she con ask him one more question, he sounds:
o nervous b exclred <} torfiied

5. What k your partrer's spintons chout this type of TV pragresn? Do you ogree?

DLl

Activity 3
Encourage students to read the questions and help them
Achievements understand difficult words. Then, play the track again so
+ Compare topics, purposes and intended audience. Interpret  students can answer the questions provided. ‘
non-verbal language and attitude of interlocutors. ‘
+ Reflect on the relations between actions, pictures, Possible answers:
dialogues, and sound resources. 1. colloquial
» Consider similarities and differences between their mother 2. Hmm... | don't know... Let me see...
tongue and English, when writing questions and answers, 3. hesitant )
» Use resources to make time {e.g. hmm, ..er, you know, etc.). 4. excited
+ Adopt body postures and use facial expressions that - 5. Answers will vary

indicate emotions like surprise, pain, anger, etc.

“\
Get connected!

Begin the lesson by asking students to write some adjectives
to describe emotions on their notebooks. Write positive in°

one column and negative in another. Have students come to
the front write one of their adjectives in one of the columns
‘depending on the kind of emotion they describe, for example, -
hungry - negative; happy - positive. 3

Ehie | gl yaw T
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Activity 5

¥ Focus students' attention on the sentences. Model the first |

one so students hear the rhythm and pronunciation of each
sentence and encourage them to imitate the sounds.

ENOWROWETLICIESTL . u:fmu [. DOUY .'J'h

PAITSSYRIS )

omoRE e efiel

Student’s Tip

i _1-m[ﬂi"' !Eﬂ'f]’l (111'3
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Activity 7

¥ 1t might be a good idea to ask students te work in pairs.
Encourage them to prepare an interview that expresses their
personal likes and dislikes about TV shows. Ask them to

use the words they selected in their Portfolio and they have
learned so far. Additionally, let students present their work in
front of the class, paying special attention to intonation and
pronunciation.

Activity 8

Tell students to read the paragraphs about each city. Ask them
to focus on the highlighted words and look up the ones they
don't understand. On the board, write: adjectives, nouns, verbs
and invite some volunteers to write one of the wards from in
the correct column.

b Fomily cm Commuity

s 5. Work in pairs. Look ot thess tentences. Read ther sloud and poy close attention to your
1paed, intenation, tmd volu-rm

. ‘THis TV show is the best of c!l. & makes rne feel
axchad.

b. This contastant Is frendfier than the othar anes,

. in sy opinlon, Paris Is the mostcharrm‘ng

destirgition for lovers,

d. ¥ you ask me, Bachelor #1t§ mere palite than the
othars.

& That ks the imnfest thing M've seen todoy.

§, #s svpression was more gwhward than | expected,

1 felt frustrated.

[

7. Imogirie thet Julfe and Bachelor #2 cre on 0 dote, Thay are gatting to know soch other &
little more and ore taiking Stout The TV shows thay ke, tn palrs, writa the conversation
ustng the vacabuldry you hove learned so far, Proctice saying the conversation and
presant [t 1 ehothar pair of students.

. 4. Work in polrs. What do you know absut th«o plucn:? Tali your clossmots, than recd the
h!ts 1o find out more.

E 9. Look at the highlighted words. |3 there a similerity betwesn them and some words in your
own [angudge? Could you use them In questiont ond septences?

ﬁ 10, Datling shows often chooss romantic destinatiens for the winning couples, In palss,
discuss which of thess citles is the mast romantic. Are thers any romontic destinctlons
. It your country?

‘ Additionally, you could organize a “sentence race” to

consolidate students’ knowledge of the vocabulary. Write

the words on-small pieces of paper and give them out to the
students. Tell them that you're gaing to call out the words one
by one, when they hear the word they have; they have to run
to the board and write a sentence with their word.

Activity 9 a
Ask students to write five questions or sentences to show some

uses of the highlighted words.
Activity 1 &
ctivity 10

Tell students to go through the paragraphs about cities one
more time and give them some time to come up with 10
sentences about the three cities. Encourage them to write a
short paragraph about a famous destination in Mexice.

~ ~
Glossary

Remind students to go to the Glossary to find the

-meaning of the highlighted words in Activity 8. You can
encourage them to guess meanings by using the context
around the unknown words. Also, ask them to check the
spelling of the weord, the singular or plural and related
words

e J/
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oy ontCanenaty BB Activity 12 ' ‘
Tell students that they need to start working on a draft of their W
B v Have vou ever playad the yamre Chimides? You ave geing to caprasant o goma show, The interview. Give them 10-15 min to do this. Monitor the activity
aln of tha activity i {3 show the right emations whilla you ore salling on objact [animals i .
o @ sarvice - tickets or tours). Toke fums and shufla aptioss. B ond help them with any vecabulary questions they have. Also,
surprise - pain g anger E  point out their mistakes and give them a chance to figure
¥ out what's wrong with their sentence. Later on you can check
whether they managed to correct their mistakes.
| b Answers will vary,
disappointment affection werry

12. You hove listened fa & couple of interviews dready. It's now your fien to write your
’ nterview. Look at the layout and write down the Infarmation te add ts your Portfalie.
Compurte your arywars with a classmats, : N

WS T Vo

o
Closing T

Activity 11

. &< On the blackboard draw a chart with the following headings:

58 A B

{ . ANIMAL/TOUR  EMOTIONS

s On post it notes {or pieces of paper) prepare the following

words - they can be drawings or emojis: a kitten, a dog, a duck,

tour in @ beach, tour in Europe, tickets for a rock concert, etc. . )
surprise, pain, worry, affection, disappointment, anger. '
Explain that they need to role play selling the product,

: They divide the cards into two piles, one candidate draws a

, card from every pile {e.g. kitten / anger) They need to stand up

in front of their partners and try to convince them to buy their

option but expressing the emotion jndicated on their role card.

KITTEN / ANGER - "What are you waiting for? Come on! Stop

looking at these poor kitten and buy them!

ELt alagelplidE
¥ A SR BTG
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Product 4 Interview
| Step 2

Ask students to make a reflection on the steps of their product -
they have covered so far, Give them time to check the chart
and emphasize that it is important to cover those tasks before
continuing with Step 2.

Tell students they are going to do an interview. Divide the
class into teams and ask them to discuss the questions in
this section. Ask them to write notes and walk around the
classroom to check their understanding. Encouragethem to
moke decisions on the roles each one of them chose and the
way they want to present their interview.

T
] R,

Ask students to form pairs and write the first draft of their
interview. At this point, they must already know who they are
going to interview, Students should take inte account that their
questions have to be interesting, appealing, and entertaining
enough. Also, remind them that spelling and punctuation are
important. Go around the classroom to help them and answer
questions about spelling and punctuation. Encourage them to
use dictionaries in case they have doubts about vocabulary.

Lesson 2 Self-Evalvation

it ki

Emphasize the importance of evaluation. Ask students:
to make a reflection on their learning and read the statements.

Divide the class into pairs and ask them to think about how Make sure the sentences show the outcomes they need to
they will present their interview. Encourage them to think achieve, and they are related as well to their progress and
how they can organize the materials and gadgets they need performance. Ask them to check the sentences individually
“to record it, os well as the time and place to do it. Students and then ask them to compare their dnswers with a partner
need to pick specific roles for that. If it is difficult for students or in small groups. Monitor the activity and provide them with
to use gadgets, explain to them that they are not necessary some advice in case they do not feel confident enaugh. You
for a good performance. Encourage them to decide if they will  may ask them to go back to specific activities and ospects, so

present their conversation in front of their classmates or if they  students feel more engaged with their own ledrning process.
will invite their parents.
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Activity 1

Pair students up to read the notes and encourage them to
read them atoud and clearly. While they're reading, write the
following adjectives on the board: interesting, difficult and
entertaining. Then, elicit from students the comparative form
of the adjectives, for example, “The date show is more
interesting than American Gladiator” "American Gladiator is
funnier than Jeopardy.” Finally, invite some volunteers

to use other adjectives to compare some TV shaws.

Lesson 3

An Interview

5. Work 1n palre. What TV thows do you know? Da you know TV show whare peopls win
- prizes? Hova you svarwon o prize In g contest? What did you hove to do? Reod the
fotiowing d ond make cormip

&. What o the mgtn idegs from the texts?

b, Can you name soima examples of prizes on TV shows you bave wokched?

€. How do you infer the meaning of the words that you don't know? . N - N

) Answers: a. They explain two different gome shows.

B 2. Work I podrs, Take tyrms to reqd the fallowing text, Do It in sequence gnd concenteate - ) .
oh pace hd prominclation, Read the text agiain In o more intenslve way, loaking for b. and c. Answers will vary.
cetalls ond interpraiing the infarmotion from the writer. Answar the questions belew ond .

lete the sentencis. Compare your work with other classmates. :

Activity 2
Introduce this exercise by asking students what their favorite
game show is. Encourage them to tell the class a little about it.
Now focus their attention on the text in their books. Give them
some time to read it and check if they have questions about '
vocabulary or language. Give thern 2- 4 min to work on the 7
questions. Then, as a class, check them together.
Answers. a. TV game shows. b. Answers will vary {e.g. Ninja
a'%kmmcimam? Warrior, X Factor, Wheel of Fortune}. ¢. Someone who loves
b. HMention soime txamtes bt suppart the mdn sl I the reading. to watch TV, d. [tis adapted to different parts of the world.
5. ATV fans somoane who e, They make you feel immersed in the program.
d. The mak: chaisatedsties of 1his type of TV formak ere: . K . .
». Vizual ond sound rascurces ore Impartant because
Teacher's Tip f?
Achievements Monitor students’ pronunciation and intonation. Have some
"+ Value function and purpose of visual {e.g. ticker, subtitles, of thern read instructions so that they serve as role models for
etc.) and sound resources {soundtrack, sound effects, etc.), the others. ‘ !
» Clarify the meaning of words using key words or contextuat
clues, . . : . S
« Discriminate main ideas from information that broadens, '
exemplifies or explains them., .
+ Take into aceount grammatical particularities of the English
language {e.g. nouns and adjectives do not have gender in ' ‘ . '
English), when writing expressions. Vary intonation, rhythm .
and volume. '
Get connected! )
Begin the lesson by asking students to observe you and guess
hol you feel. Sit in front of everyone and drum your fingers
on the desk. Cross your legs and move them as if you were
desperate. Ask students to interpret your body language and
direct them to the answer: impatience. :
\. ./
i |
.
5 f L
|
= Y
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Achievements
+ Discriminate main ideas from information that broadens,
exemplifies or explains them.

=
Development ’f

Actfvi_ty 3 )

Pair students up and encourage them to read the texts.

Ask them to take turns to read them aloud. Focus students’
attention on the style of each one of the texts and elicit
some answers from them. Divide the board in two. In one
section, write formdl. In the other, write informal and ask some
volunteers to write some characteristics about the level of -
formality that each text has.

Text A: It seems extracted from a magaozine. It uses third
person. It contains formal words such as “distinctive aesthetic.”
Text B: It seems it is part of a dialogue. It uses third and first
person. It uses informal words such as "dude.”

Answers:

1A

2.B

3. Because of the vocabulary that is used.

"4.B :

®

Student’s Tip

T TR TT) sen,

Activity 4

Pair students up and focus their attention on the text. Then,
give them some time to answer the activity. Check the answers
and make sure they understand the vocabulary. Then have
them read the conversation aloud. Do this for two or three

“times with different students, check their intonation and

pronunciation.

Answers:
Number: 8,3,6,7, 2,5, 4,1
Speaker: 5, C,H,C,H,C, H.§

e

ﬁ 3, Work T palrs. Teke Eins reading the fallowing texts.
‘Then answer the quastions baiow.

1, Which bext is more fammal?

2. Which text Is more informal?

3. Why?

4. Which one do you find easler to use and
understand when you spaak?

P 4. Work tn pairs. Put the following conversation In order. Yhen declde who sach speaker Is.
e Waits H for hest, T for contestant, and S for sound resources, Write your answaers ond act
out the convamsation.

o
Casaras aigiaae

WOl
; KejZ) S —

U4 BPA2 Project the second big picture
i and allow students to work in pairs. Invite : 1
e ===" them to describe what is happening and |
i why they think people do those things. Then, |
ask them if they would like to be in a game show on television.
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Fariy and Cememnty

E 6. Work In palrs and answer tha follswing quastions, . *

/d What if yay were
indfed to m batént
show?

b. What wesld you
do tF yww wedve the hast
#€ TV program?

. Wikt wiuld
you de I¥ you were

tnwited ta o TV gmere
- Show as ap
interdewer?

& How would yo
feel tf yuu wan
Hhéfmekpol on =
game show?

I8 7. who TV format do you e the mose? Why do you profer It? Whot would you do F you
had to Interview o celebrity in These shows? Chaose o shaw formot ond write some notes
omd guestfons you would ask the calwbirity. WiRe the questions ond the body of the
Trikerview,

[STECTITS e N

Vocabulary is very important to make students’ lexicon larger
so that they can be more fluent in communicative activities.
Encourage your students to acquire vocabulary while they
read or carry out activities like sentences in context, drawing
concepts, making on agenda vocabulary {order words
alphabetically as they appear in their material), etc.

Achievements

language {e.g. nouns and adjectives do not have gender in
English) when writing expressions.

)

!

Closing

99' Activity 6
¥ Give students some time to discuss the questions with a
partner and then go through each question as a class. Write

“If | were invited to a TV show, | would feel very nervous.”

+ Take into account grammatical particularities of the English

the structure of second conditional on the board, for example:

Explain to students that second conditional is common when
they are talking about unreal or unexpected situations and they
have to follow the following structure: if + past simple, ..would
+ infinitive

Elicit some other examples from students.

Possible answers:

a. If | were invited to a TV game show as an interviewer, |
would feel very nervous.

b. if | were the hast of a TV program,  would |nvestngcte the
likes and dislikes of my guests. ‘

¢. If 1 won the jockpot on o game show, | would feel very

happy.
d. If | were invited to a talent show, | would feel nervous,

@ o

U4 BPAZ Project image. Ask students
) to look at the picture. Have students i
‘ describe it. Ask students the following |
questions: Do you prefer to watch or i
i toplay sports? Do you consider watchmg Va hea.’thy
actwrty" Why'*‘

Student’s Tip

S OREO O CeRNT Ny ONE O e U

Activity 7
By this point, students should know: how to put together an
interview. Give them 10-15 minutes to answer the activity.

" Encourage students to select a famaous person they would like
to interview and to explain why'that person is famous, Then,
have them write some questions they would like to ask to that
famous person. Finally, have them write a question to close the
interview. Explain that the guestion needs to be controversial.

Answers will vary.”

JACtivIT VRl
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Producf 4 Interview

Product 4 ...

Step 3

Ask students to make a reflection on the steps of their praduct
they have covered so far, Give them time to check the chart
and emphasize that it is important to cover those tasks before
continuing with Step 3.

PG,

Tell students they are going to do an interview. Dixvid‘e the
class into teams and ask them to discuss the questions on
this section. Ask them to write notes and walk around the
classroom to check their understanding. Encourage them to
state if they present supportive perceptions to the problem
they chose. Make sure they already know the format of their
interview: a video, a radio broadcasting, a podcast, or
play if it is possible. n case students do not have access to
technology, ask them to prepare the interview in front of an
audience, it could be represented by their classmates.

P e SRO PR |

Encourage students to form their pairs and check the draft
they made in the previous step so that they can write o

final version of their interview script. Encourage them to use
dictionaries in case they have doubts about vocabulary and
pronunciation. Have students get familiar with their questions
50 that they read them with ease.

Ll mlaxaa]

Remind students that next step implies the presentation of
their project. Encourage them to set a day and a specific time )
to carry out the presentation. Let them know they will present
. their project and it would be interesting if they invite their
family. ’

Lesson 7 Seif-Evalvation

Emphasize the importance of evaluation. Ask students

to make d reflection on their learning and read the statements.
Ask them to check the sentences individually and then
compare their answers with a partner or in small groups. .
Monitor the activity and provide them with some advice in ‘ . %
case they do not feel confident enough. You may ask them E
to go back to specific activities and aspects, so students feel

more engaged with their own learning process..




' lL.esson 3
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Product 4 . End of vnit Self-Evaluvation

Emphasize the importance of evaluation. Ask students to
check the sentences individually and then compare their
answers with o partner or in small groups. Monitor the activity and
provide them with some advice in case they do not feel

confident encugh. You may ask them to go back to specific

activities and aspects, so students feel more engaged with

their own learning process. .

Additionally, ask students to ga back to the questions they

had on page 56 in their Student’s Book and include some

more information they learned about PSAs and how their

opinions, perspectives and ideas on problems changed cnce .
they identified there are solutions, too. Concentrate on how ’
students can apply the knowledge they acquired not only at

schoa! but on daily life. '

Fhten, st or pravweds

Gobock 1o the quisstim ]
o poge 56, Whl ethir : s
ecs com your ot b yemr,
ARl Wk vt say
RO A0 YU KON T
about Ty formats and e I
smotions thiy mokeyou
a What con you ure thiy
knowledge for? ' :

Product 4 Interview

Step 4

Pl SRg .

Ask students to make a refiection on the steps of their product

they have covered so far. Give them time to make sure they

have the final steps ready before they present their product. .

Ask students to invite their friends and teachers from other

groups to listen to their interviews.

Encourdge students to invite their families and to make the

presentation of their interviews taking into account all of

the components, the use of vocabulary, good pronunciation

patterns and the correct use of resources, depending on the

type of interview they decided to make. ’ ‘ ' »

PRI IR AN B R

Tell students there are some other products in case they don't
want to do the interview. Read the options and encourage
them and the people who were in the presentation to keep on
learning and doing these kinds of projects.
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- BEE) Activity 1

W sk students to go to their Reader's Books and focus on the

reading text: "You Were Saying..." Ask students to get some
ideas from the pictures in order to infer the story. Encourage
the use of a dictionary so students con lock up the meaning of
words they do not understand.

Ask students to form pairs and read the questions in the
exercise, Give them some time to answer the questions and
mingle around the classroom to listen to their opinions. After
some time, have some volunteers answer-and express their
ideas about the guestions.

Answers,

1. To interview an author about her book aduptation for TV,

2. At a friend’s small apartment. ‘

3. It's about Nog, a young man who wakes up in different times.

4. Yes, it has been adapted. '

5. The author liked it because the team has been supportive
of her input. )

a Activity 2 ’
On the board, brainstorm student's favorite authors.

Encourage them to imagine they are in front of them. Ask’
them to imagine what kind of information they would like to
know about them. Brainstorm some questions and write them
on the board.

Possible answers:

1. What do you like the most about your profession?

2. How do you find inspiration to keep on writing?

3, What piece of advice can you give to your followers?

Activity 3
1o Encourage students to read “You Were Saying.." to find a

model of interview. Ask them to imagine they are interviewing
their favorite author. Encourage them to prepare an interview.
Give them some minutes to practice the conversatien paying
special attention to intonation and pronunciation.

Paossible answers:

~ A: Could you tell us obout your likes and dislikes?

B: To be honest, | don't have that many dislikes...

j
rTry It Qut! ,
Question 1. Possible answers: Who is your favorite writer?
Why do you like writing about that?
Question 2. Possible answer: } would like to see my
" favorite book turned on a TV series because it could be
interesting to see the landscapes.
| wouldn't like to see my favorite book turned en g TV
series becouse it could be disappointing.
Question 3. Ms. Olivia Bailey: Happiness Sophie:
Anxiety Daniel: Excitement
Question 4 football match - soccer match  lorries -
‘trucks we have got it - we got it mobile - cell phone
The team are quite creative - The team is quite creative

u the weekend - on the weekend y

NN Ama gmm Eme omm emm A YEm M SEN N Ea S D m M e S

(2]
re,
[

"

‘v

o

Fi

ﬁ 1, Reud the bext Yoo Were Saying..” In your Retder’s Book (oages 43 b5 53] and answat the
fotiowing questions,

4. What Is the maln purpose of the m-mm.v?
b. How did she start wrtiing noves?

4. What is the plot of Chonglng Thnes?

4, Has your favarite book been odapted for TV?
. DId you fike whak you watched on V2 Ware you disoppoknted? Why?

a 2. If you hed the opportunity to interview your- favorite author, what kind of Guestiont coukd
you ask bim / her. Write four questions on the lines provided.

m 3. Work with o partter. mdgine you ara interviewlng yeur Fiaverite suthar. Writs @ short
Interview In the space balow and act It out. tse sxpressions from the Reader’s Book such os:

Anawer the fDlIw;Tng questiore, Shan your Gitwers with o parthes
1. Whak qurestons wauld you sk your Ferasdte outhor?

2 Would you ik ko 338 your [ovorke back tum into a TV serfes?
Wiy o why hoti

3. What smotions did Ms. Ofivia Batley, Yopshis, and Denlal
expressad it thalt Inlandewi?

eittsh pied Amerioan Englsh show some (iffersnces 1n language.
Find the squivolect of tha words or phrpes below In the ivait anid M
inthe chart, Look ot the wanple,

Erltish English .| Americon English

1

Figt apartrnank

1bcger match

trucks

e gl

call phone

The team Is cuEte creative

Ther wil Be doing a lovely b

e o whinend i
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Activity 1

A Ask students to make pairs and look at the TV show formats
on the charts. Ask them to read and complete the columns.
Give them time to complete the exercise and go around the
classroom to check their understanding. Have some volunteers
answer in class.

Answers will vary.

: Activity 2
g BB Ack students to think of a TV show and classify it in the
types of TV programs they know. Encourage them to give
an example of the type of program they chose that is being
televised at the same time. Ask them to write as many,
adjectives as they can, so that they describe the TV show and
how it makes them feel. Have students share their opinions

in groups.

Answers will vary.

Activity 3
Ask students to exchegnge their paragraphs with ancther.
partner. The idea is to have students recording a different
conversation than their own. By doing so, they ¢an learn

and concentrate on new patterns of pronunciation and

learn some new words. Then, ask students to exchange their
paragraphs, give them 3-4 some time to get familiar with the
new paragraph. Mingle around the classroom to listen to their
pronunciation and give advice about prosodic features they
may use.

n '

Teacher's Tip

You can link relative pronouns, homophones, and comparative

.and superlatives from Language Connection with this section.

Thus, students will be oble to relate the contents of both
sections and will make learning more significant.
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Collect Evidence — Emotions Diagram

1ons.

ify and describe emot
Ask students to create a character that represents each feeling. They have to describe it physically and emot

ident

It is important that students can

ionally. Then, they

should say a color that represents their character, how they are dressed, how they act, what kind of music they listen to, what

they enjoy and dislike, etc.

Ask them to draw the character and present it to the class.

)
&
%

(Drawing)

I feel...
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, Control Card
Ask students to identify when they feel happy, sad, angry, nervous, thrilled, and excited. Which emations do they feel the most?
Ask them to take notes and prepare an oral presentation, and remind them of the importance of rhythm and intonation.
Have students record their presentation with their phone or a computer and then send it te you, so you can listen to their
pronunciation. If that it is not possible, have them prepare and practice their presentation in front of their group.
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-Achievements

Use skills of deduction for recreational purposes. Ask questions
to get details about the event {e.g. What happened? When could
it happen? Wha moy have done it? Why did it happen that way?}
Formulate assumptions about probable causes that originated
past events, based on avaitable evidence (e.g. It may have beena
cat who broke the vase). Share ideas for evaluating assumptions
according to their feasibility {e.g. that does not convince me
because.., Maybe your option is better-as..).

Opening T

Discuss the goals and objectives for this unit with students.
Talk about the things they will explore, learn, and reinforce. Go
through the achievements fisted and explain them in o way
which is easy for students to understand.

e
Development T

Focus students' attention on the questions on the cover and
invite them to share as many answers as they can think of.
The main purpose of these two questions is to start a group
discussion about the main topic of the unit. On this stage,
students will probably have a vague idea of what is asked, but
it is expected that, at the end of the unit, students’ knowledge
about the topic increases so they can give more details and
further information.

Let’s Suggest Possible
Explanations about Past Events!

Teacher's Tip

~ Play suspense music when students are reading the stories

included in this unit. Explain to students that music will help
stimulate their imoagination.

>

!

Closing

U5 BPA1 Project the picture and allow

students to work in pairs. Invite them

to tell five words that can describe the
situation. Then, ask more specific questions about what
is happening: What is the boy dressed up as? How do you
know? What is the role of a detective? De you know famous
detectives?

(ol

- B

Readet's Book 1]
heo

In this unit, students will read *The Treasure Hunters®, a
fictional story set in'the jungle of Tambopata in Perd. To
motivate them to know what is coming, you might show them
some pictures of this jungle. Ask if they have ever beento a
similar place and the kinds of treasures they think they could
find there.




- Lesson 1 '

the questions aloud so that students listen to the intonation
and pronunciation of words. Make sure they understand the
questions before they start discussing them. Let them know that
they will be listening to a conversation about o board game in
L which players have to solve a mystery, so, in question d, they

" have to guess the specific objective or mystery to be solved
in this game. Give them some time to discuss and mingle around
the classroom while they do it. Pay close attention to their ideas
- and share some comments with them, too. When the time runs,
L out, invite students to share their ideas with the group. Finally,
play the track for them to check their answers.

- 'Lesson 1t
What Is an Enigma? Sosiubdutubliy

ﬁ 1. Discuss with a pariner what o board gome is ond answar tha followlng questions. Than,
listen to the conversotion and chack your answers,

b. Have you evel
Flazed o board
game ik whizh

4. Canyow puess
what the pbiective
of the game 5?7

o. What bype of
board games do

| 2 At youmight have guund, the objective of the mystery gama i the tudic 15t find
- some Wiormation about o murder, What do you need to know? What questions couid you
ok to find this informotian? Discuss with o partner and fill in the blanks.

' Answerswiil-vury. .

Activity 2

You might invite students to look at the picture of the victim.
Ask: Can you remember the victim's name from the audic? Why is it
important to know who the victim is? Then, give them some time
to discuss with their portners the other elements that they
have to figure out in the game and label these. Remind them
of the importance of asking questions to gather evidence.

‘ 3. Do you krsow thut every gome has s own tutes? Listen to the
again and plete the with Information
from the recording.

0 .

B Possible Answers: weapon / Did the murderer use arope
L to kill Mr. Jones?, murderer / Who killed Mr. Jones?, room /
¥ Where was the body found?

Student’s Tip

ejeTkadids btz Tl Télore
EOIVER TR TG L LYY

Achievements :
+ Use skills of deduction for recreational purposes. Ask R : _
guestions to get details about the event {e.g. What - Activity 3 ‘ ,
] happened? When could it have happened? Who may have done Before students listen to the track again, remind them _
‘| it? Why did it happen that way?). _ that taking notes during a listening task is the best way to
T ‘ + Formulate assumptions about probable causes that . complete it successfully. Encourage them to take a piece of B
| originated past events, based on available evidence (e.g.ft = paper and write down words, names, or. numbers they hearin -
‘ . may have been a cat who broke the vase). the recording. ’
= Share ideas for evaluating assumptions according to their Play the recording. Leading by example is a good way to
feasibility {e.g. Thot does not conuince me because..,, Maybe encourage your students, so during the recording, write some
your option is better, as...). words that you hear on the board. After they listen to the

recording tell them to use their notes to fill in the answers of )
"\ the exercise in thelr book.

Get connected!

Write on the board: The best day of this year. Ask students:" Answers: a. cards b.token c.dice d, was murdered
What did you do? Where did you go? Who was with you? What 8. guess

did you wear? Encourage them to recall that information
and invite volunteers to write some of their ideas on the

board. - A TtViTy A |
P
Opening I :

Act|V|ty1
= F To begin the activity, you might want to elicit the meaning of
board games and brainstorm some examples of these. Have
students work with a classmate and look at the questions. Read

S
s



i Lesson 1

Achievements h .
Ask questions to get details about the event {e.g. What . - ‘
happened? When could it haue happened? Who may have done it? §5) = What do you know cbout mystery baord games? Work In pelre. Recd tha fez end discuss

the quastions. Justify your answers.

Why did it happen that way?)

Devetopment T

Activity 5 |

B Give students o few minutes to read the text. After they finis
reading, check if they have any vocabulary questions. Once
you've cleared up their questions, give them another five
minutes or so to discuss the questions. Then, go over each one
of them as a class. ‘

g
3
4
¢
B
5_‘.
H
kN
£
H
2
g

a. D6 you know whet a clus k7
b. What do you think ‘whodun®’ means? 4. s there @ simllcr game you Ike phaying?

Possible answers: a. A piece of evidence that helps to solve 6. Work Iri patrs and discuss; What is the mystary thot newds solving here? How impertant
N s . . are past svents to decipher enigmas? Look at the pilctures and describe tham. Notice the
- aptoblem. b. The identity of the murderer is revealed until datcils in tham,

the end. ¢ [ love enigmas because they are entertaining.
d. Yes, there is. ] love

Activity 6 : -
Give students some time to look at the pictures and talk about. T o gt it fon A e b sy
what they think happened in each one and what could be the : iy
connection between them. After that, invite a pair to come

. 4. Somaone Kited the mon,
b. The vietin : to the stody.

to the front and share their ideas. It might be a good idea to = ;:‘a:"“"“wmw‘““‘““”,‘g e
remind them of the importance of details and the relevance o There o candiestick on
this might have in solving a case. the floor

» Thesuspect ... through the secret possage.

L. The sutpect’s eoot’s color purple.

Possible answers: 1. The man listened a strange noise.
2. Somebody hit him with o candlestick. 3. It was dark,
so the murderer ran away easily.

l Activity 7 : ,
& Introduce the tépic of past events writing on the beard a
i couple of sentences about events that have happened in your LHEE D SR 05 il SED oI VR SE
community recently. Tell your students to go to page 182 on 5 F g T
their Student’s Book and, as a class, go over the Language i
Connection section on this page. After that, give them some
time to work on Activity 7. Eve gir-]_tg’gfﬁil
F apialayoks I Fane i Tousl] Homure, gy o

Answers: a. killed b.went c.wrote d.was e went f was, mﬂf_‘ﬂt To

Tl

Student’s Tip SR,

BITEYVRTS 3 qel:ai M oeskx se o - vt sha o meg

(LA FGTTs) ol juaay: :
, Welumpargiila sTTelen fhr fic oy ¥ ‘ ™\
I | Glossary
Invite students to create a board game with the new
vocabulary. Have students write on a sheet of paper the
waords from the Glossary. The words must be scattered

Teacher's Tip 4 all over the sheet of paper. Then, have students match
‘ the words with a single line. This way they will create
Remind students that locking up new words in . a path. Finally, have students set a “start” and “finish”
their dictionaries is a great way to build up their vecabulary space to play the game. The objective of the game is to
and to keep in touch with the language. give a definition or an example using the word from the

/

kGIosscry. They can use a dice or o ¢oin to move.

g e e



Ludle and Litsrary R

ﬁ A in order ko solve o mystery, you must ook for some clues and evidence. Work [n paulrs and,
in your netebook, Writs down $oMmd ttatements basad an the pictures balow. Lok ot the

axample:

There wore footmeinis on the floor.
& 9. Can you improvie your statehents in the pravious botivity by edding more detatls? Work

. . '/
with another pair. Take turhs $a sham your end to gdé

maore datolls to your evidanice.

B 1
16, Gp bpck tu working with your provious partnar. Using your notas from tha previcus
" acthity, prepare your hypotheses tnd fill In the chart fellowig the exomples.

~ Achievements
“Formulcte assumptions about probable causes that originated
past events, based on available evidence (e.g. It moy haue been
a cat who broke the use). '

N

!

' Activity 8

A 0_ Focus students’ attention on the pictures in their Student's

il Books. In pairs, have them talk about them briefly. You can
write some prompts on the board to help them express their
ideas more accurately. Invite them to make assumptions of
what happened in those scenes based on what they see in
the pictures. You could ask, for examgile: Why do you think there
were footprints on the floor? Whase footprints do you think they are?

Closing

Possible answers: 1. There were footprints on the floor.
2. There was a candlestick. 3. The man was writing his diary.
4,1t was dark. 5. The man was wearing a coat.

S Activity 9
SO Encourage students to use their imaginations. Let them know
that they will have to be more specific in the descriptions
of the pictures in the previous activity, since a detail might be
key to solving an enigma. Invite two volunteers to read the
speech bubbles: Have them work in groups to come up with
more details for every picture. ‘

i Lesson i l

Possible answers: 1. He walked away, his shoes left footprints
on the carpet. 2. The footprints were not so big. 3. Maybe,
it was raining because there was some mud on the carpet.

Activity 10
Organize students so that they are working with their partner
from Activity 8 once more. Now that they have more detailed

B - descriptions of the pictures in Activity 8, you may invite them
B to start. making hypotheses of what led to Mr. Jones' death,

Remind them of the facts they gathered in Activity 7 and
encourage them to include in their charts the people who
could have done it, plus the motives they could have had.

Answer will vary.

o
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Product 5 An Enigma Inventory!
Step 1

Product 5

Tell students they are going to make an enigma inventory.
Divide the class into teams and ask them to discuss the
guestions in this section, Ask them to write notes and mingle |,
around the classroom to check their understanding.

Pk eaesf

Ask students to work in the same groups from the last activity
and tell them to think of popular enigmas in society, like the
crop circles in European fields or the Loch Ness Monster. Allow
them to look up information on the Internet. If this proves
difficult, bring séme examples of enigmas printed in handouts
and have students go over these.

(%00 iy P AE Ao

Divide the class into pairs and ask them to think about the -
organization of an enigma inventory. Enceurage them to think
how they can arrange the information they gathered into
simple speech. Tell them to use the notes they made in
Activity 9 to organize their ideas.

Lesson 1Self-Evalvation

Emphasize the importance of self-evaluation. Ask students

to reflect on their learning and read the statements. Be

sure that students are clear on what they have to answer, so
that they can actually focus on their abilities. Ask them to
check the sentences individually and then compare

their answers with a partner or in smail groups. Monitor the
activity and provide them with some advice in case they do
not feel confident enough. You may ask them to go back

to specific activities so they feel more engaged with their own -
learning process.

Teacher's Tip

Monitor students’ work and point out mistakes. Don't tell
them what the mistake is until they come up with an idea of
how to solve it.




' Lesson 2|

L I I R

.

m 1. Have you svar sesn a UFO? What about a ghost? What da yeu think abaut supernatural
phanomena? How cat these b+ axplained? Read the following text ond discuss the
qusstiohs with o portner. .,

Activity 1 >

You might start the class by having volunteers share their
paranormal expetiences, if any. You can ask whether they
believe in ghosts or not and why. Alternatively, you can
share with the class some examples of “witnesses” of these
phendmena around the world and invite students to come’

up with possible explanations for these. For instance, you can
share that some peoplé claim to have seen UFOs {Unknown
Flying Objects) or even to have been abducted by them!

Divide the class into pairs and have them discuss the questions
in'the speech bubbfes once they have read the text. Make sure
they understand them. Clear up any vocabulary or fanguage
questions. Finally, give them a few minutes to answer and
invite volunteers to share their ideas.

+. What eniamatic
event led fo the
crgation pf this yame?

- Which enigmatic
avents from the

past would you like
to include n your

Answers: a. A person who can communicate with ghosts. "
b. Find out who murdered the servant. c¢. The murder of a

servant in a big mansion on Halloween night in 1894, d. With
different clues. e. Answers will vary. f.’ Answers will vary.

d. Howr does
thi ’i—-o!f
comimuniceate with

€. Would you Jike
1o rla[ samething
Tike this? Why ov
why not?

g 2 ls it wasy Yo collect clums for you? Da you know how to do R? You wi hear the ghest of the
. servant |1 Misterium tall you mere zbout his murdat. Work with o partner ond detide i
the following questions ore trus of futse, Corect the folse ones In yout hotebaok, '

Activity 2 . . :
Now focus students’ attention on the listening task. You can O ‘
invite students to read the statements before listening to the

track so as to know what information to expect. Invite them @
to underline or highlight keywords that could help them

understand the listening better. Play the track once and

have students answer. You could play it again to have them

check individually. Give them some minutes to make the false
statements true in their notebooks. Then, check as a group.

Achievements : ,

Propose past events for a game of enigmas. Analyze Answers: a, True  b. False; It was the servant who was going
characteristics of past events starting from facts and evidence,  to be promoted. ¢, False; They didn't like each other.
Include details to precise conditions [e.g. A huge old glass d. False; The servant didn't attack anyone.

vase got broken in a dork living room). Propose alternative .
assumptions (e.g. [ rather think thet the wind make the vase fall).
Connect information to consolidate assumptions {e.g. If there
was water, somebody may have slipped and she / he must have
broken the vase).
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Activity 3 : .
Ask the question in the instructions and invite the whole class
to give their opinion about the importance of describing
events in chronological order to solve a mystery. Give students
three to five minutes to go through the events and number them
from 1to 6. Check the answers as a class. Clear up any
questions they may have about vocabulary or language.

Answers:a.4 b.1 c.5 d.3 e2 fé6

Student’s Tip

alks -tz T
i 5 sk e il

Activity 4
S22} Divide the class in four teams and assign an object to each

team. Tell them two think different ways to use their object to
commit a crime. Give them about five minutes to discuss their
ideas and then ask them to share them with the class.

Possible answers: An old vase is a heavy piece. This can be
used to hurt somebody. / A razor blade is flat piece of metal
with a sharp edge and it can be used to cut somebedy. / An
antique clock is something very heavy and it can be used to
hurt somebody.

ACtVIEYLS]

T

i3 ]
oTTATS): 1. et
kstveraRteAs. e TRmtaiing 1 Aridi

h Lantc o Liwry

n 3, How Important 1t the arder of evants to salve o mystery? Listen again and order the
following avents.

Y

4. Werk In teoms. Laok ot ong of the sat of cards from: the game Migsterhum. How could these
ohjactt ba used in a erime? Follow the sxomple ond write alternotive ossamgptions In the
cords below.

A carciestick is o metaiic plece, ond thls con soiMy be s to ht 0 parson.

P S
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‘ 6. Look at the notss you wrote in Activity 4. Work with o pariner end analyze the svidence

Lodisand Lieary IO

balow. Tisks turns b mike axstemptions cbout tha possible object the murderir used [n the
ctina, Wetts your assomptions below,

P Yeah! And
that must have
been the noise
the athers
heard.

A Maybe the
myurderer ran
£ast and broke

the old porcelain

vasd.

Achievements

Analyze characteristics of past events starting from facts and
evidence. Include details to precise conditions {e.g. A huge old
glass vase got broken in a dark living raom). Propose alternative
assumptions {e.g. | rather think that the wind made the vase fall).
Connect information to consolidate assumptions {e.g. If there
was water, somebody may have stipped and she / he must have
broken the uase).

=)
Development T

Activity 6
Focus students’ attention on the objects the murderer used in
the crime. Read the phrases aloud so students can identify the

appropriate pronunciation. Ask for some volunteers to repeat .

the notes on the evidence before doing the activity. Then write

on the board the example of the book. Invite students to work

in pairs and create more evidences based on the model:

+ Maybe the murderer wanted to steal the candlestick and
when he |istened to the noise, it fell down on the carpet,

+ That is possible. And that is why the police found it on the
carpet.

Encourage students to create a story about the ¢rime and
have them say it in front of the class,

éLessom 2;

Possible answers: The candlestick found on the carpet was
used to kill the man. / The old vase found on the hallway was
broken because the murderer ran fast. / Maybe the murderer
forgot the razor blade in the kitchen. / The wooden clock was
found on the floor, maybe because the murderer wanted to
steal it,

L IFTR N 1Y
Lowea 1 rimd
PETRE T [T,

24 M AL

character there, Invite them to write o
short story with him as the protagonist. Motivate them
to be creative. You could ask: Is he the good guy or could he
be a criminal? What could have been his baclkground? What
might have made him decide to becomne a detective or a
i murderer? Invite some students to share their stories with
i the closs,

: r: | U5 BPA2 Project the picture and have
,‘ students give a brief description of the,

"
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Product 5 An Enigma Inventory!
Step 2

Ask students to reflect on the steps of their product they
have covered so far. Give them time to check the chart and
emphasize the fact that it is important to cover those tasks
before continuing with Step 2.

Wl n_'\_'.x'!',‘]

Now that students have a clearer idea about their inventory,
invite them to organize the way they will be presenting their
products. Make sure that every student has a specific role to
fulfill in their teams. ‘

e SR

Encourage students to form groups and brainstorm different
ideas for an enigma inventory. Have them check their
Portfolios to create a set of rules. Monitor the activity and
go around classroom to provide them help and answer
questions on spelling and punctuation. Encourage them to use :
dictionaries in cose they have doubts about vocabulary.

L
R¥5 0 ,’.uny TN L eN

Divide the class into pairs and ask them to think about. how
they will deliver the final version of their enigma inventory.
Encourage them to choose from different formats and pick
one to present their work {in a poster, in a presentation, in @
leaflet or in a list). You could have them make a checkiist for
their inventories.

Lesson 2 Self-Evaluation

Emphasize the importance of self-evaluation. Ask students

to reftect on their learning and read the statements. Explain
that the sentences show the outcomes they need to achieve,
“and they relate to their progress and performance. Ask them to
check the sentences individually and then compare their answers
with a partner or in small groups. Monitor the activity and
provide them with some advice in case they do not feel
confident encugh. You may ask them to go back to specific
activities, so students feel more engaged with their own
learning process.




0. iWhols Lueld?

b, Whers did she mest Sonia and Matt?
<. Ascornding o her, whot 3 the best way fo solve a mystary?
., What does the sxpression "“tonnect the debs” mena?

s 2 Look ot the fai’!owh'g mysterfous events, describe them, ond fobiel them os In Ehs wxarmple.

WO ughling

3. Discuss with a partnas, Hoe civything similor to the svents in the pravious activity
- huppened to you or to saomeonas you kaow? How did you sxplalh thani? Ask sdich ofher
questions te kaaw more aboirt this evant,

Achievements

Value the interest caused by post events. Ask questions to get ‘

details about the event (e.q. When could it have happened? Who
mdy have done it? Why did it happen in that way?) Formulate
assumptions about probable causes that originate past events,
based on available evidence {e.g. It may have been ¢ cat who
broke the vase). Propose alternative assumptions {e.g. | rather
think that the wind made the vase fail}. Connect information to
consolidate assumptions (e.g. If there was water, somebody may
have slipped and she/ he must have broken the vase).

Get connected!

Begin the lesson by dividing the class in four groups and
give each one a jigsaw puzzie. Give them three minutes
to do it. When the time runs out, check if any of the
groups could do the task. Ask them what the best way

Y

to finish a jigsaw puzzle is.

\. J
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Activity 1 . .
Divide the class into pairs and have them look at the questions &

in their book. Give students some minutes to read the text and
answer the questions.

Answers:

d. She is a board game |over. _ .

b. Dragon's Den, a popular board game cafe near campus,’

¢. ltis to carefully analyze clues and formulate assumptions
about what happened. .

d. It means being able to associate one idea with another.

 Activity 2 ‘ _
Give students a couple of minutes to look at the pictures and™ S

ask them to describe them to you. Then, elicit the words for the
characteristics each picture has, Encourage them to use their
dictionaries to look up the words. Check the answers as o class
and clear up any questions.

Answers: b. A ghost c. Loch Ness monster d. A missing
person ot pet e, The Nazca fines

Activity 3 ‘

Pair students up. Write the following questions on the board:
Have you ever lived an unexpacted event? What did you

do? When? Then, encourage students to talk about their
experiences. Brainstorm some answers and write them on
the board. :

Possible answers: It was a cold dark night, | was reading a
baook in my room when | listened to o strange nolse. I was
alone, so | got scared...
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Activity 4

Invite some volunteers to write some enigmas on the board.
Divide the ¢lass in groups of 3 or 4 students and give them

15 'minutes to write their stories on a piece of poster paper.
Tell them to write a mind map to organize the story, the order
of the events, the characters, and the objects involved in the
game. Monitor the activity and clarify all the questions, When
the time runs out, tell them that they're geing to read their
story to a different group. After that, check each one of the
posters and give feedback.

Possible answers: Once a saw a ghost, | was a child and it was
scaring. [ lived in an old house and | suddenly saw a strange
figure. At first,  thought it was my father, but nobody waos at
home. | screamed and realized that it was a shadow.

i T, Mibel¥inaliian:
DOTH OMCS

[he

US BPA3 Project the picture and invite

o
!O ‘ students to say what it is. If they cannot ¢
oL N i

guess, let them know that it is a tomb

in Bulgaria. If possible, project a map so they can locate

this place. Give them a few minutes to do some more

research on the Pormorie Tomb. If this is not possible, do

some research yourself before class and present them

with some *fun focts” about it. Afterwards, have some

students share what they found out about it. Invite them
i to get together in groups and make hypotheses of its
purpose, creator, etc.

Activity 6 :

S5 Organize students into grous and have them share their
stories, ask them to vote for the one that they find more
appealing or interesting. Then, give them some time to discuss
the questions and reach agreement about the elemerts of the
board game: players, tokens, rules, etc. If necessary, let
them assign a moderator to take notes before making « final
decision.

Answers will vary.

h Lale and Libwory

il think could b best adapted Into o beard game. What mystery would naed to be solved?

A Chooss ons of the enigmatic events I Activity 2 thet you think would be nlee to Inclade
In a kisard game. You can alsa chooss another safgma that yau know of. Cemate o story
araund i just Tke the anes in the previcus lessans. Be sure to include the tine and place
bF the svent, the arder in which the actions happened, the peaple irvolved, and ony
ohlacts or detalls thot could heve something to do with the mystery.

oAz

Lo
$. Work in groups, Share your storles with your clossmotes ond choose the one that you

How would It be ployed? Use the quastions below and [ in the chart.

=
Brethere any

What's * T Where mysterious
the :]-ory does ittake objects
jrvolved?,

about? place?
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, - 7. Exchange your ideas fer o buard gom, tagelher with the story It wos Insplred by,

b [ k wiit anpther group, Regd sach other's storfes and rules for the game ond dlsens

i hypotheses of what comld hgwe happensd that would solve the mystery. Write down
yout hypothases. Look at the azample;

i
.

“’I‘ In this gome, e ane supposed to Bgure ot who kap s redorienns 1o the o of
- Bar's dog. What do you ENRET J think i could hove besn Bor's

e § o ko gous & away fo o relative!

FNOTHCOLUONTRO

. & S Far, yau have workéd with o Iot of post assumptions ond events tv daduce snigmas,
-' = Think of srgmas thot haven't been guessed and moke on Inventary. Enfst some
bistoricol, cultural, ond entertaising snigmas.

| Activity 8 - a |
Give each student 15 to 20 minutes to think of enigmas they -y

consider important and that can be interesting for people their ’

age in order to create a board game. Brainstorm their ideas

. on the board and ask them to focus on the ones that have not

been solved. Give them some time to answer the exercise and

ask them to work in pairs to compare their answers. Let them

vote to select the most interesting enigmas to set the rules of o

board game. .

My tnvenfory of anigmas

Possible answers: The Nazca Lines of Peru remain one

of history's most fascinating mysteries. There have been
numerous attempts to unfold their secrets. Nobody knows
b who designed and constructed them. There were pot
airplanes to check them from certain helght.

Yeacher's Tip ‘\!"‘

Vbcqbullory is very important to make students’ lexicon larger
and make them more fluent in communicative activities.

r Achievements Encourage your students to acquire vocabulary while they
i Connect information to consolidate assumptions (e.g. If read or carry out activities like sentences in context, drawing
i' . there was water, somebody may have slipped and she / he must concepts, making an agenda vocabulary (order words

. ] have broken the vase). " alphabetically as they appear in their material), etc.

) ‘ .

£

§- Closing r’f'

Activity 7
A |nite students to work with different groups inorderto
exchange their ideas and stories. Then have them to create
" hypotheses to solve the enigmas. Encourage students to come
up with a list of things they took into account to write their
i story. Ask them: Why did you choose that mystery? Why are
those people inuolued? Could other objects haue worked better?
Get them to discuss and make any modfications to their
stories if necessary.

i Answers will vary,

i Student’s Tip

M= warelicielty,
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Product 5 An Enigma Inventory!
Step 3

Ask students to reflect on the steps of their product they

have covered so far. Give them time to check the chart and

emphasize the fact it is important to cover those tasks before
- continuing with Step 3.

Go over the questions together with your students. You might
want to read each question one by one as they take some
minutes to reflect and discuss their answers. If they answer no
to any of these questions, give them so suggestions to mave
on so thot they do not get stuck in the final steps.

g SROR Y

Encourage students to work in groups and write a draft of the
enigma inventory they wrote. Ask them to reread their work
again in order to check grammar, spelling and punctuation. If
possible, have them illustrate their enimga inventory. Finally,
have them discuss their hypotheses to discover the enigma.

Remind students that next step implies the presentation of their
project. Encourage them to set o day and a specific time to
carry out the presentation. Let them know they will present
their project and it would be interesting if they invited their
family members, ‘

B Lesson 1 Self-Evalvation

Emphasize the importance of evaluation. Ask students to
reflect on their learning and read the statements. Emphasize
that the sentences show the outcomes they need to

achieve, and they are related as well to their progress and
performance. Ask them to check the sentences individualky
and then compare their answers with a partner or in small
groups. Monitor the activity and provide them with some
advice in case they do not feel confident encugh. You may ask
them to go back to specific activities and aspects, so students
feel more engaged with their own learning process.
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Product 5

Golk i the quastian on
poge 72 What (b idess
con you odd 0 youl ol §-
Would you 0y Hhat e you
know more obrowt post cvids

. 1 and snipmos? What cori you

-~ ] use this knowledire Far?

1 Product 5 An Enigma Inventory!
. Step 4 ‘

Ask students to reflect on the steps of their product they have
covered so far. Give them time to make sure they have the
final steps ready before they present their product, -

Ask students ta invite their friends and teachers from other
groups to look at their enigma inventary. Encourage students
to invite their family and to make the presentation of their
enigma inventory, taking into account ail its components, the
use of vocabulary, and good pronunciation patterns,:

AT TR O P :

Tell students there are some cther products in case they

don't want to do the enigma inventory. Read the options and
encourage them and the people who were in the presentation
to keep on learning and doing these kinds of projects.

End of unit Self-Evaluvation

Emphasize the importance of evaluation. Ask students

‘to reflect on their learning and read the questions. Give them
some minutes to reflect individually and then invite to share
their tips with the rest of the closs.
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Activity 1
Ask students to go to their Reader's Book and focus on the

. the text called "The Treasure Hunters.” Ask studerts to get

some ideas from the pictures in order to infer the story and
use dictionaries to get the meaning of vocabulary they do
not know. Ask students to form pairs and complete the
graphic orgonizer with the necessary information. After
some time, have some volunteers answer and express their
ideas about the text and the enigmas in them. Students
may find more possible answers depending on how
invested they were in the reading. Encourage students to
use their imaginations to expand on their answers,

Answers:

Enigmas: Drawings

Assumptions: Some sort of language

Caonclusions: They were instructions to open o door

Activity 2

} Divide the class into groups and have them discuss the

questions in this activity. Clear up any vocabulary or
language questions. Give them a few minutes to answer
the questions.

Answers will vdry.

{ . ; N
Try It Out!

In question 1, invite students to share whqt sorts of

*hidden things" they like to know more of. You can

also ask them how solving mysteries makes them feel.
Answers will vary.

Invite students to use their imaginations and see
themselves finding a treasure map. In question 2, they
will have to say what they would do if they did.
Answers will vary.

For question 3, ask students if they have heard of people
who are actively looking for treasures. Invite them to
include fictiorial characters from books or movies.
Answers will vary.

Ask students about the strangest place they had been
to. What made it so strange? In question 4, students will
have to write about it. Tell them that the strangest place
could even be within their own homes, but maybe during
a particular moment. '

Answers will vary.

Finally, in question 5, invite students to see themselves as
part of the story. Ask: Would you have enjoyed living that
adventure? ‘
Answers will vary.

_/

1. Work §n puirs. After reading the tut “The Traasure Hutiters” in your Reazler's Book ipages
b 55 ta 65} complete the chort describing the enlgma thay had to wofve, thalr nuumptloni.
apd tha cdnclusion they raached.

g 2. Work In groups. Yoke turns to discuss the following quastions:

b Do you & How imparfant

enjoy solving it to be
enigmas? d ;
3 b. Wayld you obsersant afthe d. Do ybu know
like fo live an time of 5-""?'“3 about some
adventure enigmass, other stovies
like that? fromi your
' Why? tountry that are
similar to the
stary?

Anwwal the quarstiond sid cempors your Jdeas with other ciosematet.

1. Do yeru e Mngmam!mw-

2 What woutd you g IFyou lourd a Iredore mon?

4, Dy vous ko storie gl Xreoavrs Jumiars?

‘What 1t tha strngast phace you e swir by 62

5, Would yau fike o ve on adventure fike s one describad n the sor?
Wyt




Extra ideas T

An alternative way to world in this section is to set students free
to propose an enigmatic situation for their board game.

Some possible topics could be the Bermudao Triangle, the .
Colossus of Rhodes disappearance, etc.

Opening T

It would be ideal to pre-teach some vocabulary for them to
easily connect their ideas and to describe the situations in g
more detailed way. Example: murder, guilty, innocent, weapon,
suspect, corps, victim, blame, deny, etc. !

o
Pre-octivity I

Composition of the main story and alterntive endings.

In order to prepare students for the design of their board
game, ask them to write the plot of the story around which it is
going to develop.

Be aware that the students will have to design o number of
alternative stories according to the number of suspects. in this
case, you can work the storie as a series in episodes.
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'Guide students through the completion of this piece of evidence. Invite them to read the rubrics so they what they are going to
be graded on.

Detailed description of past events

Think of o past event you experienced. Do you remember when it happened? Where were you? Complete the chart
+ adetailed description of a situation you lived some time ago. Use time expressions and verbs in past.
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Anecdotes

Ask students to think of an anecdote and write it in a space, using past narratives and time expressions. Give students this chart
and have them fill it with the information they are asked. Then, give them time to write their anecdote. Brainstorm. Students
* should write at least an idea in each category so that they have relevant vocabulary and ideas to integrate their composition..
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Achievements
+ |dentify the final product of the unit.
» Activate previous knowledge.

Opening

Scramble the letters of the phrase "Human Rights.” Write them
on the board. Have students guess what the correct arder

of the letters is. Once they have discovered what the words
are, ask students what Human Rights are. If they hesitate to
provide an answer, explain to them that we have some rights
such as health, freedom, education, ete. Elicit some more
examples. ‘

20N
Development T

From the opening section, write the questions on the board.
Have students work in pairs so they can discuss the questions.
As students are talking, listen attentively to what they are
saying so you can help them if they hesitate, if they have
questions related to vocabulary or some other aspects of the

language. Wrap-up the answers without overkilling the topic -

of public discussion. .

Teacher's Tip f\?

This topic can be enriched with material from other subjects
(crass-curricular references). Remind students that English is a
tool they can use to learn more about a topic from whatever
subject. For instance, in order to provide examples related to
Human Rights, they can talk about the French Revolution or
some aspects from the social movements from Mexico or their
communities.

Let’s Discuss about Young
People’s Rights!

Closing /f;i:‘\\

- ‘ U6 BPA1 Project image. Ask students
o) @ to look at the picture. Have students
# T¥9Y describe it. Ask students the following
questions:
1. Why is the image related to Human Rights?
2. Why is inclusion of different groups of people in society

fmpartant? ‘
" 3. What are other groups of people that need to protect their

Have students discuss the questions in a plenary session with
you leading the discussion. Have students think of situations
they have seen and experienced. The objective of this ‘
discussion is just to make students understand that Human
Rights are not negotiable and everybody in the world should
have them respected.

Reader's Book [ 11

In the section Reader's Book, students will read about Basic
Human Rights from the document called *The Universal
Decioration of Human Rights” in o simplified version. Students
will get to know their basic rights as human beings and

they will be able to share their ideas with other students.

L i AT o P gt~k TR BT,
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o y the text? Where can you find & text Rke this?

'Lesson 1 ' Encourage students to talk about Rights and Respohsibilities,
1 Human nghts ity - elicit some answers from them, for exarriple, | think rights are
? ' . Work In peirs. Read the tithe ond look ot the plcture. What do you krow about the topic of important because ['heg he,p us dQUE,Op our potential. / Our poiﬂt

of view of the world must be respected and listened. Explain to
them that these texts are commonly feund on reports and
documents published by UNICEF or other organizations. They
are informational texts and they can be found in newspapers,
magazines, and books. . '

» * g ®
Our Rights and Responsibilities
by Lorna Hall . - ‘
Some axparts state that it i essentio] ko teagh teens the .
sporiance of knowtrs that svery aetksn has o Eonseaustcs ond
thot tesns hove to featr £ be responsible ond YNNI it
gty L -

Answers will vary,

Activity 2 ' S N
Write on the board a sentence related to the topic and b I
emphasize the use of connectors, for example: *f think Human . o
Rights are important because they help us fight injustice.” Ask__

students to identify how many ¢lauses there are {two), and

how these clauses are linked {with the word because). Make

students tell you more words and phrases they can use to

fink clauses {but, and, so, when, while, if, etc.). Have students

discuss the questions in the section, you con invite them to -

work in pairs or hold o plenary with the whole group.

Answers: a. They are connectors. b. They join information
and provide coherence and cohesion. ¢. Human rights are
statements that help us be respectful,  d. They are important !
 because they teach us to respect other humans.

. ﬂ 2 Wark In groups. Réod the words Tn graen and onswar the first two glisstions. Then, read
¥ the text qioin tnd arswer the Jait twa questions.

. Whet kind of words ore thay?
b. Wht Is their function in the Lext?
s £, Whet ore hurnon fghis?
N d. Why ore hqman nghts Impoftant?
E s ' & " S TTIS. THR
| > entAigheviiove
: : ’ ‘ LURRCC IO

Achievements

i "+ Identify the main ideas of a text.
br - Discuss information from tekts about a given topic.

o eomn ™
Get connected! : S

Refer back to the questions you asked about Human Bt P——

Rights {(see page 108 U6 BPA1 Activity). Ask students

to think about historical facts about “The Universal

i Declaration of Human Rights”, Have students look at

% the text and find words and phrases. Tell students to usé

Nac e gy flafe , eendl P o

these words and phrases to infer what the text is about.

L

*

‘ Activity 1 .
O ¥ Remind students to use contextual clues to understand _
' the main idea of a text, for example: the title, the images, '
footprints, the author, etc. Have students use these clues to
% have an idea of what they will read. Write on the board two
g columns, on the first one write Rights and on the second one
write Responsibilities, then, encourage students to tell you some
Rights and Responsibilities they have. Invite students to read
1 the text carefully and underline some facts related to the title. '

J/
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1
Activity 3
Have students read the text again. Remind them to focus on
the main idea of the text and the specific information they
are required. Emphasize that the text may be difficult to read
if they fo¢us on a word-by-word understanding of it. Monitor
as students are doing the task. Focus students’ attention on

the wards in green. Encourage them to complete the activity. ‘

Finally, ask for some volunteers to check their answers.

Answers: a, and b. because ¢ therefore d. also
e.inorderto f. as important as '

Ak thefhifrotythemo
éint, Moke stadents angwer
gt d%%o rovideom

Activity 4

Ask students to look at the examples in the book and focus
their attention on the connectors. Tell students to think

of possible consequences if their Humans Rights are not
respected. You can draw d chart with three columns, labeled

from left to right: Action + Connector + Consequence; I did not

do homework so ! could net go to play with my friends. This
can help them visualize how their ideas'should be organized.

You can create two sentences of your own so students see how

these are made. Give students time to write their sentences.
Monitor as students are working on the task. Have some
volunteers give their opinion on the topic.

Answers will vary.

h o e oty
. ' 2. Complete the sentences with one of the expressions I graen from Activity 1. They should ba
. uzad anly anee. Yo ean use your dictlonary to loek up the meaning of unknown words,

o, Kids hava the right to ploy to recelve education, ton.

b. We cannat forca paopte to thare persontl infermation
to confidentiality,

e i read a kot about humon rights:

d. Adults and teenagars have rights, but

they hiva the right

1 am very well informed obout thers,
rasponsibiittes,

& We hove to be raspactfl of other people's rights expect to recelve
the sama mspect,
1. Knowing about your rights and r Toifties s Knowing yeur

nome ahd pddriss]

& 4. Work b grisups. Use the information T tha text "Gur Rights and ResponsibMibes” to Byl
' gbout whet wauld hoppan if those rights ore not respacted., Use connectors to give your
gg:

o its. Foliow the

: 5. Read the toxt and think aboul wity some feens have ko wark. s it Foir? Why Is it Important
T to ampathize with tham? Write your apinian about It In your notebook, Then, work with
another group of students anhd share yolt ideas. D¢ you agras with sach othee?

Thcte uam:mwm

“The Untvecsa! rmgs Sjte otate far. .,
eyl ban il Brebes Ki

%

Activity 5 =)

Allow students to write their opinion about the topic; however, &S

emphasize that they have to be sympathetic to those
classmates who are struggling in life and may not have the
emotional tools to see this as part of life, Remind students to
give opinigns that express how they feel, without being hurtful
or disrespectful to less fortunate classmates and people in
general. .
‘Possible answers: | think some teenagers have to work
because they have to help their families, for example, they
have to buy groceries or pay the bills. It is important to
empathize with them because they are struggling in life and
they have not had the opportunities that others have.
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- maps and share their ideas so they can complete their work,
ey meconmrr GRS They have to learn tolerance and active listening as part of

ﬁ &, WorlcIn paire. Read the text and telk about the matn [das. Do you Ehink that what tha Text SUCCGSSfU' cbmmunlcctlon.

30y llllrul'! Why?
What Are Our Rights?

Righs are samashing (hot every homan belng
deseryey, no watter whay they are or whers they
Thve, soafint e cha Hvein a wod daatis [le

o e

Answers will vary.

S e
LSO LI TR

@

(i

-

il

5 7. Go back to the taxt "What Are Our Rights?™ On a place of paper, creats & mind map jure
words ahd pictiras) that Hustrates the Idea: *A world thot Is foir and Just.” Dispiay

i your work. Excharigs your mitid map with & classmats, edit your wWork usthg o diffatert
colot, ond add some Tdaas IF you think It Is necessary.

Closing

Activity 6 |
O Encourage students to express their opinions and support
: them, for example, { think that what the text says is true

because everybody deserves a good quality of life. / In my
opinion, the texts reflects what every human needs to suffer less.
Have students read the text in silence or with you reading . : .
it aloud. If you read aloud, remember to pronounce the text
correctly giving it the right pauses and intonation as well.
Moniter as students are doing the task and help them with
difficult vocabulary if necessary. Write these words on the
board so students can underline them |ater for further study.
Have some volunteers give their opinion on the topic and ask
politely if the rest of the class agrees or disagrees with the
statements. Based on these responses, you con start giving the
basis of a public discussion. '

Answers will vary.

=M Activity 7 , -

# Show students what a mind map is by drawing one on the board.
Remember to write in the center of the mind map what the main
topic is and o few branches to tatk about a world that is fair and
just. Have students focus first on the content of the mind map
and then on the decoration. Monitor as students are on task.
When the time is over, have students compare their mind




 Lesson 1!

Product 6 Public Discussion
Step1

Plan beforehand how. you will organize the activity. This will
largely depend on the number of students you have. Think
about the space you can use and the time for the lesson. Go
over each question with the students. Mode! the answers so -
they can see the criteria of success. Listen to your students’ -
ideas and suggestions. ’

Show students-how Human Rights can spark controversy. For

. example, Children should not work; however, they do to support
their families or a sick parent. Is it correct of rot to let this kids work?
Try to be sensitive to those students whose rights may not be
respected as this can be a difficult topic to discuss. Try to show
and create empathy among your students. Make sure students
know that school is o safe place to talk.

iz sl

Group students and invite them to share their ideas, paying
special attention to the points of confroversy; for example,
We have the right to education. Encourage them to share their
agreements and disagreements. At this stage, it is important
-to explain that not all humans have the same opportunities in
order to create empathy and understand better what happens.
_ to other humans. Then, select some of the most controversial
ideas for the final discussion. '

heaxatbnang siix g

Create a sense of expectation. Tell students that they are
going to hold a discussion about Human Rights. Remind them
that they will present this discussion as a final product of the
unit. Remind students the content has more weight than the
presentation, though the latter should be clear, organized, and
with good English {grammar, vocabulary, and pronunciation).

Product 6 -

Lessont Self-Evalvation

Draw your students' attention to the list of activities.

Provide some help with difficult vocabulary so students can
concentrate on their performance during the lesson. Read the
items out loud while students tick if they feel sure aboit them
not so sure about them, or completely unsure. Tell students to
be henest and to look back on the different parts of the lesson,
so they know what you're talking about and how well they
have achieved the objectives of the lesson, Also, ask students
to tell you what they liked the most and what they did not like
about the lesson. Tell students what you have learned from the
lesson and share it as well. Teaching the learning process is a
2-way-street in which both parties have something important
to share. :
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- as students are on task and provide some help with difficult

" check if they agree or disagree with the points in the text.

Teen Rights

ﬁ 1. Work In palrs. Take tumns discusiing this question: Do you think b shoyld hava

Lesson2.

the tight to work before the ag= of 137 Why’ Rend the twxt and share what you think with
a partn. .

# Teacher's Tip f"

Listen to your students actively and ask questions based on
what they say, not only to correct them. Show authentic interest
in what they express to create a better environment in class so .
students can feel confident to express their ideas.

’n‘ x \ U6 BPA2 Project the second image from
i |¢o}= @ this unit. Ask students to lock at the
’ === picture. Have students describe it. Ask .
students the following question:
Why do teenagers have to work? What kind of rights do
employees need to guarantee to protect their necessities?
What kind of jobs must be prohibited for them? What kind of
i jobs must be allowed?
i Have students discuss the guestions in a plenary session

| Activity 1 i with you leading the discussion. Then, encourage them to
} Write the following questlon on the board: Do you thmk ¢ think of situations they have seen and experienced. The
teenagers should have the right to work? Why? Elicit some objective of this discussion is just to students be aware
answers from students and write them on the board for i that everybody has rights and must be respected.

excmr\r')]esf Teenagers should haue the right to work because it helps et b e bR AL SRS S bR Rt reb e
them to saue money to reach their dreams. / Teenage work should ‘
be a right because there are teens that need to help their parents. Student's Tip
Then, encourage students to talk about the pros and cons of
teenage work. Have students read the text: Remind students
to focus on the main idea of it and the specific information
they are required. The text may be difficult to read if students
focus on a word-by-word understanding of the text. Monitor

words. Then, divide the class in groups and let students discuss
the pros and cons mentioned in the text. Finally, as a group

Answers will vary,
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Activity 3 :

- KB 1ave students read the in Activity 1 again. Remind students to

‘ focus on the main idea of the text and the specific information
they are required. According to what they have read, ask them to
write if they agree or disagree with the main ideas of the
text. Explain to students that this exercise is ideal for them to
express their opinions becouse one of the fundamental human
rights is based on respect so ask them not to be afraid of what
they think,

Possible answers: | agree, jobs help teens develop a sense of
responsibility because they have to be disciplined. / | do not
agree because jobs are stressful, '

Activity 4

Write the following statements on the board:

« Let's think for a moment, if teens work, they may get low grades
at schoal. '

+ What would happen if teens spent more than 20 hours a week
working?

Ask students to work in pairs and choose one topic and
develop it. Then, they will present this topic to a different team
and vice versa. Tell students that the listerer will be asked
questions to show they are listening actively. Have students
take turns discussing different points of view. This exercise is’

. meant for students to learn how to express their opinions in
a safe environment. It also promotes learning how to listen
actively. '

Answers will vary,

Activity 5

KB 1o students read these words and phrases related to the
topic. Then, hve them rank those words and phrases down

. from the most important to the least important. Ask them to

select three of them and have students write an explanation
for each of these ideas. Encourage students to add examples
or suppotting details to their text. Monitor as students are on
task. Provide some help with difficult vocabulary if necessary.
Finally, encourage some volunteers to give their opinien on the
topic.

Answers will vary.

M Activity 6

# Now that students have made a decision, encourage them
to write a short paragraph justifying why the right the
selected as number ong, in the previous exercise, is the most
important for them. Give them some time to reflect about
the importance of that right. Then, group students and have
one them explain to the other classmates why that right
is important, the listeners have to explain if they agree or
disagree with that choice and why. '

i

'
h ety ] Cammesdostty

E 1 Work in poirs, Discuss about the importance of hoving different opinfons ond why they
#ntlch certaln toples. Than, retd the text in Activity 1 agoin and camplete the cheat with
the ddeos you sgree ond disogree with, .

Work In uroups. Analyze the pravious information and toke a stand: 1 agrie with Eeenage
"work or | disagrae with it. With your teacher as o moderator, hova o raund table ubout .
this topie, Foliow the wrormpley :

R B L s

gs.

ﬁ 5. Raad the naxt st of teen rights. Bared on 'yqul opinion, asslgn a numbar {11} In orcfer
of Importance accotding to y6u own criterla. Then, disciss with a partnar: why s it
tmportant to find argéments thot suppart and enrick your palnts of view?

E & Write o small parograph ta axplain why you chose number ona in the praviows list ond
share Jt with yeur elast. Chack if your clossmates agres or disugres with you. Do not
Tt 1o respadt Your dlassmnates’ apinians and 10 axpress your oWn opinisns paiftaty.

Possible answers: | think the most importont right is education
because it gives you tools to improve people's lives, Education
can help you make appropriate decisions ond understond
better what happens in the world.

el s
LigrECTIENTRDEVERC

EyLteR SO UL ODCITSIO
Slaiingpilie: Titsieimmn,
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_Order: Read the information carefully and decide the best
" order to present it.

7. Lowh Tor Iiformatlon abaut the keen right you' chose as number 1 In Activity 5. Selact the E Take notes: Write down the most important facts from the
tnformation foliowTng Ehsse eriteria ) ]

Famity anc Camenantry 13

information you seiected and orgonized.

Activity 9 ) n
Encourage students to read the information they compiled
again. Explain that aithough all the information is interesting,
they have to discern which facts are the most important to
_be presented and explained in front of a group. Let them take
notes and organize the information and the sources in order to
have a presentation.

Answers will vary.

&. Raad the Information ard match the columns. '

Haw o organies fermotione . o E Activity 10 ‘ n N
_ i Ask students to write their answers befare they present them. -
s ] . E  You can encourage students to check their classmates work -

& i e D e e t  and ask them to provide feedback politely.

Answers will vary.

9. Qrganire the Information you selected In Activity 7, following the iteps you matched In h .
the Actlvity 8. ' Cromtalnc dge
10, Frasent your findings to the closs, Explats the steps you [ollowsd io select ond organize
the Information, Dig your dé the some activities? Why / why nat? Before presenting your
findings, you should moka sure that your Information is organtred, Yeu cun take soma
minutes to raheorse. Read the nfermation out Joud and check your Intonatlon,

Closing

!

=1 Activity 7
" Encourage students to search for information related to

the right they selected as number 1in Activity 5, Explain
why books, magazines and leaflets are a useful treasure of
information; however, if they prefer digital sources, explain
the importance of consulting reliable domains such as .edu
and .org, since they guarantee credibility. Emphasize that
nowadays there is an enormous amount of fake news that can
make their research lack credibility. Another aspect to take into
account is citing; using the appropriate references is a form of
showing respect for the work of others,

‘Answers will vary,

M Activity 8

Group students and have them read the information provided
in this activity, give them some time to reflect and compare
their answers.

Answers:

Overview: Collect dll the information you selected from:
books, articles, leaflets, etc.

Cuategorize - Group your information into categories; for
exampie: human rights, teen rights, rights and obligations.
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Product 6 Public Discussion
Step 2

Have students take a loak at what they have done so far. Read
the options out loud. Ask students to tick those activities they
have dane so far. Remind students they can use this list to see
what they need to do by the end of the unit.

W hnanaiag Gl

Have students answer the questions. Have students choose
and organize the information presented during the discussion.
Have students integrate information from their own life as this
will enrich the discussion. Remind students that a discussion
is not a debate, it is a talk among people in which they share
different points of view about a common topic.

Weboaavihs aaag

_ Plan beforehand how you will organize the activity. In groups
decide how you will select and organize the information

to participate in the public-discussion. Select the kind of .
oudience you will have. Remind students to check their
previous work.

Create a sense of expectation by telling students they will
have the chance to make improvernents in their text for the
discussion. Content will be very important, the presentation
has to accomplish minimum requirements (clean, clear, and
good use of English in general).

B Lesson 2 Self-Evalvation

Draw your students' attention to the list of activities. Help
them with difficult vocabulary so students can concentrate
on their performance during the self-evaluation. Read the

" items out loud while students grade their performance. Tell
students to be honest and to look back on the different parts
of the lesson so they know what you're talking about and how
well they have achieved the objectives of the lesson. Also, ask
students to tell you what they liked the most and what they

* did not like about the lesson. Tell students what you have
learned from the lesson and share it as well. Teaching

the learning process is a 2-way-street in which both parties
have something important to share.

Teacher's Tip %

Highlight that identifying one's emotions should not be -
segregated from learning a language. To convey the right
message, students need to identify how they are feeling, what
makes them feel that way, who they have to say it to, and how
they will transmit the right message. Students need guidance
from an adult, so they can Jearn to do it when they need it in
their awn adult life. '



Actlwty 2 CRR
Depending on the level of the students, play the audic two or - NASp .
three times. You can ask students to listen to it two times a
and then have a few volunteers to read the text out loud.

Lesson 3:

Friendly Discussions

ﬁ 1. Work In palrs, Lock ot the picture, Then, take turns discussing: What ore they doing?
‘Whara ors Ehay? Llstan ond chack,

il
O -
;
\

B Answers: a. Older children living with their parents.
" b. Children up to 18 should support themselves,
" ¢ | agree with some points, for example, we have to obey our
parents. '
d. At the age of 18, people are legally cdults / ltisinthe low.

Glossary

Remind students to ga to Glossary to find the meaning
of the highlighted words in the transcription. You might
encourage them to guess meanings by using the context
around the unknown words, ‘

Teacher's Tip

Bring a movie clip to the class. Show students how shadowing,
repeating what other people say using the same prosaic
features, can help them be more fluent in the language. The
task may be difficult so make sure the clip has subtitles in
English, so it is easier for students to connect the written words
to the sounds. Make sure they do not read as it is written,
though. Spelling and pronunciation in English almost never go
hand in hand.

This technique can be very useful with these kinds of speaking
activities. Learners of a second language can feel more -
confident having a clear idea of what the final result should
[ook like.

Z Work In groups. Listen ugqh ¥ou can tull- netes c:bout the most importont ideos from the'
text. Thar, take turns d Tng the f g q

3 ", What i the discusstan obaut?
b, ‘What polats of controversy con you flnd?
©, Do you agrae with whot people soki In the discussion?
d. What orguments can you find? How So you know they
are arguments?

, Activity 1 )

- Ask students to look at the picture and describe it. Have

students give their opinion to the questions in a plenary
) session with you leading the discussion. Elicit some answers

from students, for example, 1 think they are hauing a discussion. /
They are in the classroom,
Encourage students to think of situations they have seen and
experienced similar to that of the image. Ask them to pay
particular attention to pronunciation and intonation. If possible,
encourage them to imitate the pronunciation patterns in order
to improve pronunciation. Have students listen to the audio and
read the text. Finally, ask what the main idea of the discussion is.

Answers will vary.

Student's Tip

IEWRN LD
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Development
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Activity 3

NP Ask students to look at the picture and have them describe

P of view of the speaker and arguments are based on facts and

| it. Explain that opinions are subjective and express the point

evidence, they have a scientific approach. Have students listen

* to the track and read the conversation they have on their
book. Then, ask for some volunteers to read the conversation
out loud but they have to imitate the pronunciction and
intonation of the speakers.

. Possible answers: They are giving opinions because they use

expressions such as | don't agree or | agree. George and Jerry
are giving their opinions about the subject.

Activity 4

Write the question How would this world be without rights? on
“the board and brainstorm some ideas from students. Have
students write down phrases related to the topic. Three
phrases or ideas is more than enough. Have students write'an
explanation for each of these ideas and write arguments in
faver and against the questicn. Remind students not to write
evetything but just phrases; they will have the chance to write
texts later in during the course. Monitor as students are on
task. Provide some help with difficult vocabulary if necessary,
Have some volunteers give their opinion on the topic.

Answers will vary.

| Activity 5 ‘ .
Ask students to read the discussions in the lesson again. Tell
students to make groups of four to five peaple. Remind them
to learn to listen actively by asking follow-up questions to hold
a respectful discussion. Have students hold the discussion for
some minutes; 5 are more than enough. Menitor as students
are on task. Help with difficult vocabulary if necessary. Give
feedback so students have another round and improve their
performance listening to their classmates’ arguments and’
points of view and reply accordingly.

Answers will vary,

Teacher's Tip %

~ In case students need vocabulary to do a given task,

prevent this by bringing vocabulary activities so students
focus their attention on the vocabulary of the day. Depending
oh your premises, you can write scrambled key words on the
board; you might want to create word maps in categories,
collocations with key expregsions, review previously. seer
vocabulary through images, etc.

h Fan By acid Gaemmrity

s 3, Wark In pelrs, Elsten ko the discussion. Are the spaakers ghving arguments or opinions?
How do you know?

o\

ey
Gy Ryl Vbt

ﬁ 4. Think about the question below. Then, write some arguments and oplnions about k.
Follow the exomple.

5. Wark In groups. Use the information In the previous chart ond hove o publc discussion,
- Justify your apinlans with argusments.
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m €. Work In polrs, Discuss the questions: Why 1s it Important te have rights ond ebtigotfons?
What's the differancs butwasn o right ond an sbiigation] Thas, moke a Ast of fva Plghts
and Five phligations, wiite them In the chart, and compare with o partner,

& 7. From your {ist, identHy the paints of controversy end choose some of tham. Think cheut
the rights thot yor; should hova, but thot may nat be respacted. Writs soma aetlons that
ol ¢l Sarty out to exerclie those rights, !

',‘,, §. Use the Information you wrate 'n the previous activities. Carry out a discussion by dotng
— the following:

a. Share your opinlons regarding the points of controversy,

b, Justify your epinions with reasons, -

¢, £xpress agreement ond / or disegreemant; for example: / agree when you propose

lial,.. | disogree witis your propescl bacause,,.

d, Refaernulte proposch; for exampte: Well ofter Bstening o you.... Maybs you're right...

IF seems that your proposal i bettsr...

Activity 6 : .

% Hold o plenary session with your students. Ask students to
help you brainstorm a list of 10 rights they have ot school. Be
careful with obligations as these are different. Help students
with vocabulary if needed. Thank every participation to
encourage the rest of the students to express their opinions.
Write the ideas as they are said. At the end of the listing,
have the group help you correct the grammer and vocabutary
mistakes. Try to make concrete and quick corrections not to
transform this activity into o grammar section.

Answers will vary,

Activity 7 ’
M8 Have students work in pairs and have them write down
" phrases reloted to the topic. Three phrases or ideas is more

than enough. Have students write an explanation for each of
these ideas. Remind students not to write everything but just
phrases. They will have the chance to write texts later in the
course. Monitor as students are on task. Help with difficult
vocabulary if necessary. Finally, encourage some volunteers
give their opinion on the topic.

Answers will vary,

Closing ﬁf\\

ELesson 3§
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Activity 8 ;
Ask students to read the discussions in the lessen again, Tell OO
students to make groups from four to five peaple. Remind

them to learn to listen actively by asking follow-up questions

to hold a respectful discussion. Have students hold the

discussion for some minutes. Monitor as students are on task.

Help with difficult vocabulary if necessary. Give feedback so.
students have another round and improve their performance
listening to their classmates’ arguments and points of view

and reply accordingly. s

It is important to show students the importance of body

language, It can express emotions and opinions in the same

way as words. If possible, show them some videos or act to

imitate postures that show lack of security and the opposite,
postures that represent security. ‘

Answers will vary.

Activityes _
b rOTUETH R VIO TSI IS CUE S OB SR O Ve
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— U6 BPA3 Project the image. Ask
@ students to look at the picture. Have !
\""' y B3 students describe it. Ask the following
questions: : '
1. Should providing meals in high schools be aright?
i 2. Who should provide them? , :
t 3. Canlack of a good nutrition impact school performance? |
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Product 6 Public Discussion
Step 3

Have students take a lock at what they have done so far. Ask
them to tick those activities they have dlready carried cut.

Allow students to work on the final touches of their discussion,
especially the content. Remind them of the poges they can
look up to polish their work. Have students define when and
where you will display the final product. You can give them
options, so students can have a sense of choice.

Ehavaniks o

Give students time to rehearse their public discussion. Remind

.students that they do not have to memorize their presentation.
They have to be familiar with the topic and the phrases they
will use during the discussion, Active listening and the use of
proper body language are skills to be trained on.

boraigiay) afixara)

Have students be prepared for the presentation of the final
product. By this step, they must have a draft of the content of
the public discussion.

Set o date, a place, and the audience that will see the final
product. If it were possible, have other students and teachers
see the public discussions. Find a space where it is possible
for students to be listened to. If it were possible, you can have
a microphone, and o speaker that students can use them to
be heard.

Lesson 3 Self-Evalvation

Draw your students’ attention to the list of activities. Hélp
with difficult vocabulary so students con concentrate on their
performance during the lesson. Read the items out loud while

students tick the statements according to their achievements.

Tell students to be honest and to look back on the different
parts of the lesson so they know what you're talking about

“and how well they have achieved the objectives of the lesson.

Also, ask students to tell you what they liked the most and
what they did not like about the lesson. Tell students what you
have learned from the lesson and share it as well. Teaching the
learning process is a 2-way-street in which both parties have
something important to share.
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Product 6 Public Discussion
Step 4
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Help students crganize the way in which they will present their
public discussien. This organization can imply a more formal
event with parents and students from other groups involved to
a more casual presentation where the only people involved are
students. In any case, both have to be given the seriousness
they deserve.

Model the activity if necessary so students know the criteria of
success. This helps students know exactly what to do and what
they will be focusing on. Allow for some freedom from students
to be creative. '

Go back to the questions on page 88. Ask students to add
more information to their answers in that page.

Ask students to make a chart about advantages and _
disadvantages of alternative products in order to decide which
one could be a better option.

" Draw students' attention to the list of activities. Read them out
Joud as student tick which they can or can't do. Allow students

ELess@n 3}

to use g question mark or draw a serious face if they do not
feel sure about how well they can do the activities in the fist.
Ask students to tell you what they liked the most and what
they did not like. . ‘

Teacher's Tip

Teach students to hold respectful conversation with other
classmates. Tolerance should be part of a healthy discussion. .
This can help them build better relationships. Being pait of a
respectful conversation can create better relationships among
people in a society.




Activity 1

W Have students read the text in silence or with you reading

it out loud, Monitor as students are on task. Have students
discuss the text in pairs using the chart. Have some volunteers
tell you what the main idea of the text is.

Answers will vary,

Activity 2 ; .

Have students write down phrases related to the topic, Three
phrases or ideas ore mere than encugh. Have students write
an explanation for each of these ideas and write concrete
actions to take care of the rights. Remind students not to
write everything but just phrases. They will have the chance
to write texts later in during the course. Monitor as students
are on task. Help with difficult vocabulary if necessary. Have
some volunteers givetheir opinion on the topic. '

Answers will vary.

Try It Out! ‘

Question 1. This question is formulated to make students
reflect in their language aboiit the topic of Human
Rights. Give them some time to meditate the answer and
encourage them to provide reasons.

Answers will vary.

Question 2. Encourage them to scan the text to find
information related to the United Nations in our society.

Answers will vary.

Question 3. Elicit some answers from students and
-encourage them to research more about their doubts in
order to increase their curiosity.

Answers will vary.

Question 4. Invite students to research on the Intemet or
‘other sources about the history of Mexico as part of the
United Nations.

Answers will vary.

Question 5. Encourage students to read the text again

and find the Human Right that surprised them more,
Have them write the reasons why that information was
surprising.

Answers will vary.
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¥ 2l 1. Wark In pairs. Afler reading the text "Universal Human Rights®, in your Reader's Book
{pugas 67 to 79}, complela the churt. Campare your work with anothar polr of studants.

& 2. Wortk in groups. Take turns ko discuss conerets actions to stand up for the rights

Manin tople:

Look ot the exumples,

yau wrote in tha chart.

Amwer the quertions and compare your 'decs with other
clensmates.

1. D1t you b thot you hove righis

2. What #id you know abaut tha Uinfted Nathans hetory reading this
boat?

3. What weuld you like 10 kawow Glout your ightsl

4. It your eouniey port of the Un2ed Nottons?

5, Which Univirsd) Huroan Right surpiged you the mos?
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a Activity 1
Have students read the statements and match both

columns, Have students write arguments in favor and against
the statements. Remind students not to write everything but
just phrases. They will have the chance to write texts later in
during the course. Monitor as students are on task. Help with
difficult vocabulary if necessary. Have some volunteers give
their opinion on the topic.

Answers:
a-2, b-3; ¢-1 d-5 e-4

Activity 2 | ,
~ Have students write down phrases related to the topic. Three

phrases or ideas are more than enough. Have students write
an explanation for each of these ideas. Have students

write arguments in favor and against the statement.

Remind students not to write everything but just phrases. Have
students discuss the topic in pairs. Have a few volunteers

have their discussion in front of the group for two minutes.

Answers will vary.



Chart with Students’ Rights

Pair students up and provide a photocopy of this page to each pair. Write Students’ Rights on the board and brainstorm some
ideas from students. Then, ask them to design a leaflet with drawings and pictures and te prepare a short text related to
Student’s Rights. Make sure they check spelling and punctuation. Finally ask them to change their leaflet with a mate and

to provide positive comments about it. '

Prasotthefightsat school . O TR AL H A T T (EC NS




Understandability

Vocabulary

The points of view expressed
are not totally.clear. It is hard
to understand the general idea
the student tries to express.
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HASE ULt e

The student does not make
use of expressions to agree
or disagree, connectors, and
precise vocabulary to discuss
their point of view.

Wirs vy slizess iwl Hidoi

Rubric

The student 5 po:nts of view are
clear. You can understdnd the -
main idea. If it is not clear, with
o few questions, doubts can be
cleared out.
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The student knows the
necessary vocabulary to
express their point of view. They
employ the vocabulary and
expressions from the unit from
time to time.

; _[é.fu:“;' JaLIML
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The points of view are clear
and well expressed. It seems
student prepared their topic

properly.

LheEtOdent
gLammal
hierElirelve iyt WhISTOKE SIS

The vocabulary is varied
and properly used ulong the
discussion. '
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Achievements

» Getting to know the objectives ond final product of the unit.

» Activating previous knowledge about the unit.

Opening T

Ask students to te]) you what poems are and what makes them different

from other literary genres. You could elicit some of their characteristics.
Show the poem below to the class and ask them whet its main ideais,
Do not worry if they do not understand the whole poem:

“Fire and Ice" by Robert Frost

Some say the world wili end in fire,

Some say in ice, From what I've tasted of desire

I hold with those who fovor fire.

But what if it had to perish twice,

| think erough of hate

To say that for destruction ice

Is also great

And would suffice.
Ask students to say how they figured out the main idea of the poem.
if your students are familiar with poetry, you could also ask them

 to identify the rhyming words in it. At the end, tell students that fire

actually represents "passion” and ice represents “rationality”. Both can
be destructive forces and the author describes them figuratively. Make
students aware that poems can have secret messages that need to be
discovered as a mystery to be solved.

Development T

Write the questions from the opening section on the board. Have
students work in peirs so they can discuss them. As students talk,
monitor and moke note of what they are saying to have o better idea of
how to support them throughout the unit.

Let's Read Poems!

L
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22
Closing ?\

U7 BPA 1 Project the image and have students
describe it and discuss the following questions
: in pairs;
¢ What does the image make you imagine?
What emotions, if any, does the image try to reflect: happiness, sadness,
i anger or melancholy?
¢ Write a short poem about any topic using the image.
¢ Have students work on the questions. Allow them ta be creative in
: the writing of their poem. Remind students that poems are used to
i express different ideas and life experiences. Have a plenary session
i with the students to listen to some of their poems. Be attentive and
¢ kind os this exercise is meant to help students connect to poetry.

© This experience, together with the other activities in this unit,
¢ will hopefully help students explore & form of literature that can
i positively impact their fives.

Reader's Book LI’J

i "

In the Reader's Baok, students will be in touch with some of the most

“important American poets. These poems will help them get familior with

different topics and styles. Students will need support understanding how
poems are structured, why they use language as they do and the effect it
has on them, and how they can help them be aware of their own feelings.
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& 1. Work In pirs, Look ot the foliowing poam ond rend the thle. Whot de you think 7t Js
aisout? Can you get a viswal image In your tnlhd? Retember thot o poem Is o set of
wiitten or spolen wands thot sxpress certaln {dees or emotions. Why da you think pesple
raad poams?

t

& 2. Work in groups. Read H‘ln-p&em agoin ohd ubswer these questions below, Retnambar that
o postn 8 intended fo express certaln fesings and smations, .

a. What is the poan abouly ‘
b. What Wnd of fealings B the poet expressing?
£ Whak de you fesl whier you read §his poem?

s & Work In palrs, Read the posm oncs more and find words that ore pronounced ke the
. ones in the chort, Write them In the spoce provided,

Sl of o i

Achievements .
+ Analyze the main idea of a poem
+ Identify words that have similar sounds.

j

Get connected!

Ask students to think about poems they have read at
school and how they analyzed them. Have students share
their points of view in pairs. Hold a plenary so students
can express their opinions about the way in which they
have analyzed poems in other subjects.
Have students remember if they have read poems in
English at school. Listen to their opinions, Invite students
to express their opinions about poetry in general. If they
do not have much experience with poetry, you can ask
. them about music. You could have them reflect on the
impartance of lyrics in @ song.

- Activity 1

Teacher's Tip {‘ﬂ

When making people work with emations, the most useful porf for them
is to identify and be able to name what they are feeling. There are times
when people feel uncomfortable if asked to share their feelings, so make
sure ta create o safe environment for everyane to exprass themselves freely.

E Lesson 1
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Write the word “Echo” on the board and ask students about
its meaning, elicit some answers from them, for example, The
repetition of a sound in a space. Then, explain to them what o
metaphor is {a figure of speech that compares two things that
are unrelated but that share some characteristics). :
Have them define the word in pairs and discuss what

a poem with such a title could be about. Invite students

to give arguments to support their predictions, for example,

| think that the poem is about somebody who is alone in a closed
space. / in my opinion, the poem is about remembrances.

Remind them that poems do not always use literal language,
so this could be another sort of "eche.” Invite them to visualize
the word in their minds and share what they see. Then, ask
them to read the poem and share what they understand.

Answers will vary,

: & ' o 3
=) i -
Development T ©°, :

. Activity 2

Invite students to share their opinions on the theme of the -
poem plus the feelings they experienced while réading it. As

' they discuss the theme and the feelings the poet expresses,

encourage them to share keywords in the poem that helped
them come to those conclusions. Elicit some answers:from
volunteers. ‘

Possible enswers: o. It is about ¢ woman'/ man that is
recalling the past. / It is about the memories somebody has.
b. The poet is expressing sadness. ' ¢. | feel sad. / It makes me
feel melancholic.

Activity 3 ‘
You could have students read the words in the chart aloud an
figure out their hemophones even before checking the poem
again. If this proves difficult, you could be the one reading the
words and then reading the poem aloud 50 students identif
the homophones. :

Answers:
Who's Wheose Meat Meet
Knight Night Two To

. Suvgelsuiiyte i
LONODITTY \
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Activity 4

On the board, write the phrases: The cloud looked like cotton.
The red In the painting looked like fire. Ask students to tell you
what other comparisons they can think of. Students can work
in pairs to come up with ideos. Hove a few students say their
comparisons. Explain to students these comparisons are

called similes, which are expressions that use Jike or as to make -

comparisons, Ask them to work in pairs to find similes in the
poem. Allow them to circle the definition of a simile. Check
answers as o group.

Answer: Figurative lunguage in which two things are
compared by using “like" or "as".

Student’s Tip

Activity 5

You could tell students that funny images result when taking
figurative language literally. You could ask « volunteer to come
to the board and say: My mother's eyes are like stars. Invite your
student to draw someone with eyes like stars on the board.
Now, you might have students work on their drawings based
on the poem “Echo”

Answers will vary.
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Activity 6

# Ask students to choose one poem from the text "American

Poetry”. Guide students when analyzing the poem. Have them
read the poem to understand the general idea and, if the
poem includes audio, play it for them. Have students identify
other ideas the text may be talking about. Invite students

to identify the verses and stanzas in the poem and then, tell
them to find rhymes and similes. Finally, invite them to reflect
on the emgtions the poem made them feel, as well as on the

h Lanle e § ey '

B 4. Work In palrs. Tha fragment of the poem below is a simile, Read ond analyze It. Why do
ou think it is callad simile? Circle the definition that corresponds te the term simile.

& 5. Read the previcus frogmant of the poem "Echo.” Draw an image thot portrays what you
- think the post wanted to say. Share your wark with o cossmtite, 7

£ Goto the kext "Amaricon Poltnfhycmﬂmdtfs Book {pages 81-9%. Read the powsres. Chouse
$ora8 of thm, analyze ther tad find similes. Discuss your findings with your clossmates. Then,
chotss tha pasm thot you ke the meat, bosed on your Hkas ond Its topke. Toke tums sxplaiting
what the poem you chose 1§ oboult,

'},‘2‘;;,‘ 7. A poem is divided Into varses ond stonzas. Discuss with your elassmates: What is o varse?
u What Is 4 stanza? Than, complate the Information.

a. The peem "Ecto” has
b. Tha poam "Eeha” has

Varses
stanras.

memoties that it could have brought to them. This sort of
structured analysis can help students organize their wark into
stages. Monitor os students are on task. If necessary, help
when @ student gets stuck. Finally, ask some volunteers to
share what their poem is about. You could have everyone who
read the same poem work together to share their impressions.

Answers will vary.

Activity 7 ©
As a group, analyze the poem “Echo”. Ask students to tell you
why there are 18 verses in the poem. What is the evidence

for their answers? {Verses are the lines in a poem), Then, ask
students to analyze the first two stanzas (Groups of verses that
usually rhyme). Tell them there are six verses in the first'stanza
of the poem. Have them work out how many stanzas there are

_ in the whole poem.

Monitor as students are on task. Help |f necessary when a
student gets stuck. Check answers as a group.

Answers: The poem “Echo” has 18 verses. The poem "Echo” has
3 stanzas.

i
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e esime, ol Activity 9 ' - N
. Start getting students interested in their product for this unit.” Sl
B 2. Goback to tha posm "Echa®, on poge 105, and complete the chart, Then, compars yair ' You could mention that throughout the unit they will

ik whh il e, - . . . +
VR o Sl e be reading a selection of poems on a variety of topics. Have

them read the tips in silence and give them a few minutes to
discuss them with a partner.

Humber of vErses

Humber of strmeat

You could ask some volunteers to share the topics they would
like to see discussed in a poem. This will help them narrow
down their options for the product.

Finally, if possible, project or hand out two extracts from very
different poems. Ask students to use the tips in their bocks

to select the one that would work best in their projects, after

having revised them both, ,

s 9. For the product of 2his uaw, you will salact and revise posms, Consider thess tips to ' . AnSWeTS Wl" vary.
salect and ravise the posrs. Discuss with & parawr: Why Is I mportan to toks Info !
acceunt this Infermation?

JACH v tVR0)
FEAIE @is e gl

A
Closing /ff'\

Activity 8

83 Have students read the poem again in silence or to follow
along as you read it aloud. When.you read aloud, remember
to pronounce the text correctly by giving it the right pauses
and intenaticn as well. In poems in particular, it is important to o

. show the emations that the poet might have tried to express.

In order to do this, you can modulate your tone of voice and
change its volume accordingly. Monitor as students are on
task. Help with difficult vocabulary if necessary. Write these
words on the board so students can underiine them later for
further study. Have some volunteers say what they think the
poem is about. Remind students to use the contextuai clues to
understand a text better by predicting its content.

Answers: Title: Echo, Number of stanzas: 3, Number of verses; ‘
18, Rhyming words: night / bright, dream fstream, tears /

years, sweet / meet, etc, Similes: “cheeks and eyes as bright

as sunlight on a stream”, Theme: Answers will vary., What

keywords helped you identify the theme? Answers will vary.
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Product 7 Emotions Inventory -
Step 1

Pfan beforehand how you will organize the activity. This will
fargely depend on the number of students you have. Think
about the space you can use and the time for the lesson. Go
over each question with the students. Model the answers so
they can see the criteria of success. Listen to your students’
ideas and suggestions.

Fhaadly el

Have students focus on three key mornents that are important
to get a better understanding of the poems: befote reading,
while reading and after reading. Suggest some websites where
they can find a wide variety of poems, but if necessary, shore
‘photocopies of some of them.

[h':'x;'ﬂﬂng; L s el

Create a sense of expectation by asking students to choose
poems they would like to talk about. This persenalization
process can ease a topic which may be difficult for students
as this may be the only contact they have with this kind of
literature.

Lesson 1 Self-Evaluation

Direct your students' attention to the list of activities. Help
with difficult vecabulary so they can concentrate on their
performance during the Jesson. Read the items out loud

as students check the statements they feel they can do. Tell
students to be honest and to look back at the different ports
" of the lesson so they know what you're talking about and how
well they have achieved the objectives of the lesson. Also, ask
students to tell you what they liked the most and what they
did not like about the lesson. You could also invite students
to share what they learned from the lesson and what they
already knew before, but were able to practice.




‘Lesson 2’

Feelings! .

E 1. Wark in pairs. Why doyou think thls poem is cclled *The Two Boys™? Who cre thoxe two
bioys? Shre your ldeos with your partner. Then, take turns modeling the shythm of the
poem.

ﬁ T Work [ palrs, Read the paem ageln, Undarline the words that sxpress emotlons and
iwelings. Than, bdentify the two boys and, In your notebock describe what they are 'doing
ond how they fesl.

u 3. Work In poirs. Reud the poem. Antlyze #s structure: stanzas, verses. Circla the thyming
words. Theti, anwa: the quastions below.

9. How muny stormas does it have?
5. How morny versss does it have?
¢. Whot ihyming words can you find?
d. 13 the rfiythm of e verses similar os diTerent? How do you know?

— e

&, What's the generc! idea of the posmi?

& A, Work in small Qrwp:.‘(ukn tums sharing #ach other's appreciations rgarding the posm,
Whial muods tan you identify In the poam? What moods from the poem are similar to
your micods? .

Achievements
+ ldentify details of a poem,
+ Discuss strategies to understand poems.

Opening T

Activity 1 :
P You tould start by asking students why the poem is called
“The Two Boys” and let them explain their assumptions, for
example, | think the poem expresses the differences befween two
boys. / In my opinion, it is about two brothers. Elicit or give them
some strategies to understand a poem better. For example,
they could identify any unknown vocabulary and see if it is
fundamental to get the gist.

Afterwards, you might have students discuss the questions
in pairs. Invite them to take turns reading the poem aloud.
Explain that this is another strategy to grasp the meaning of
a poem better. You could ask them if their answers changed
or became more obvious after having read the poem aloud.
Elicit some answers, for example, It is about a boy who enjoys
reading and there is another who is poor and starving.

Answers will vary.

. Ask'students to read the poem, “The Twe Boys”, again. To

Lesson 2|

Activity 2

make the task easier, you could tell them to highlight the
instances in the poem when each of the two boys is being
described in different colors. Encourage them to take some
notes on the lines provided, which will help them to write a
more detailed description in their notebooks. .

Passible answers: The first boy was reading. He was anxious
and interested in the text. / The second boy was observing a-

' tavern larder. He was starving and maybe hopeless.

Activity 3
Having read the poem twice already, it might not be necessary Sl
for students to read it again. If you feel like.they might need T

. some reinforcement, let them know that they are free to

reread it, otherwise they can just scan it to find the answers to ! v
the questions..

Note: Tell students that "had no need” and “to eat” actually

belong to the previous verse; they are not ancther verse:

Answers: a, Two, b.20, c.eye/ espy, stall/ all / call, book /
loak, etc., d. Answers will vary, e. Answers will vary.

Activity 4 ‘ A
You can stort by eliciting the meaning of mood from your O O
students. Encourage them to say that the mood of a poem

is the feeling that it conveys and that the reader gets from

it. Having this in mind, ask students to get together in small

groups to discuss how the poem made them feel and what

particular passages had this effect on them. You can then do

a poll in your group to see the mood that most students got

from the poem. : A

Possible answers: The first boy was anxious, | sometimes feel
amxious when | have exams, / The secand boy was hopeless,
i sometimes feel like that when | observe porverty around
the world, ' '

L jmmms )7 BPA 2 Project the image and have
: @ students describe it in pairs. Ask students

= ====" to discuss the following questions: i
How do you show your emotions? _
How do your friends show their emotions? i
Why is it that showing emotions is not always well seen?
How can showing emotions improue relationships?
Have students work on the questions, Then, you can
encourage them to keep a journal to express their
feelings in the form of a work of art, whether it is o poem,
a drawing, or a narration of their day. '

T T T L T T T T TT T T e PP L
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Actmty 5
Encourage students to remember the last rainy day they
experienced. Ask them: What do people da on rainy days? How

‘do they change life? How do you feel'once the sun comes back up

again? Why would gnyone write a poem'titled "The Rainy Day™?
Ideally, this would engage them to listen to and read the
poen.

Answers will vary.

Activity 6

Invite students to go deeper into the questions from the
previous activity and express how they feel when it rains. Play
the track as many times as necessary, especially if you feel

. students enjoyed the poem, Then, allow them to take turns in

reading it to their partners. You could ask some volunteers -
to read it for the whole class.

This aétivity is meant for students to analyze the effects of
rhythm and repetition in poetry, and to help them identify

the mood and tone of poems based on the words that are
repeated, This could also help them understand a poem better
and identify its theme or main idea.

Additionally, to show the pawer of words, you could ask the
class: Whot words would you repeat in a poem titled "The Sunny
Day"? This might also help them reflect and associate words

- with feelings, which will be useful for the next activity.

Answers will vary.

Activity 7
You can ask pairs of students to recite a stanza of the poem
each or.to read oll of it one after the other. Invite students to .

notice the effect that punctuation {such as exclamation points).

has on the poem's rhythm,

Answers: o, dark, dreary; wind, weary  b. rhythim ¢, A man
who is sad and recalling the past. d. Yes, because they
emphasize the maln idea of the poem. All those feelings of
sadness that the poet wants to express e, The description
of the day that is dark. .

Activity 8

Tell students that rhythm in poetry is difficult to define
because it is related to senses and features of sound, but it
contributes to the experience of the reader.

Answers will vary.

a . Work In palrs. Dlscuss: When wes the Tast Hime Jt rainad in yoor community? Whot did you i ~
do? What do you usually do during a rainy doy? How do these doys make yau feei? ] '

ﬁ & Work in pairs. Discuss with & portnes; Whot ametlatis of faelings do you atsociote with

rain? How do you fesl whan it Toins? Then, listen to “The Rainy Day" by Heary Wadawarth
Lengiellow as vou read aiong to it Take toms with your portner to read the poem cloud,
wsTng the correct intanation, rhythm, and velume.

-
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& 7. Work In polrs. Toke turns to talk alieut the meaning and characteristies of shyming words. i
‘Then, go over "The Rainy Doy™ ngoin and onswar the guestions below. Ramember thut the
main idea of a text tells us what it is about.

a. Whaot werds are repaated in the poemt

b. What sffeet doss this repetition hove?

€, What s the moln ideo of the poem?

d. Did the repeated words help you identify the et Jdea?

« What other detotls drons the peem helped you ldenhify 117

i

8. Wark with o partnar. Toke turns reciting the posm In Activity 6. Check how different the
thythm of soch varse is.
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m #. Read "The Rarimy Day” agals. Clrele the words thot you assockate with certain faelings.
‘Then, wrke thres santences to wxplotn your cholces and shave these with o pariner. Fallow
the sxomple

1 circled the wond dark becowse | fasl scoray whatmver | think of o dark ploce.

b.

e,

10.The tone of “The Rolny Day” changss i the final stanza. What feslingt does the speaker
thow ot the beginning? On what tond dogs the posrm end? Dascribe how the powm made

you fawl Ia the diogram below, Did you fes] hoppy / sad 7 ongry / thoughthul..? Wilte o

short paragraph for wvery stanzo.

Closing

ZA
1

PRz Activity 9

& After having students read the instructions, ask a volunteer to
read the example so students are clearer on what they have to
do. Remind them that it is vital for them to explain the words
they chose as in the example.

To check the activity, you can survey the class to see the most
popular words in this task. Then, you can ask volunteers to
share their sentences. ‘

Answers will vary.

know that the sentences they wrote in the previous activity
could be of help to write their paragraphs. Elicit what @

. paragraph is from the class, or remind them that it is a group
of sentences connected by linking words and revolving aroun
one main idea. ‘ ‘

.

iLesson 21

Go around the class monitoring students’ work. As you do
50, encourage them to give specific examples to explain the
reasons the poem made them feel a certain way. Remind th

T 133

em

of the power of specific words, but tell them that the division

of stanzas could also play a role in the effect the poem had

Possible answers:

on

First stanza: The poem made me feel sad because it describes

a dark und sad day. Second stanza: | felt melancholic

because the poet remembered his youth and the day was still

dark. Third stanza: The man expresses that there is a kind
of destiny, but sometimes the rain falls and that changes
everything.

PACtIviEYR ]
Al Sialz

\

Glossary ,
Let students know that just as knowing the meaning of
certain words helped them understand stories better in
Unit 2, this strategy will also help them to understand
poetry. Invite them to go to their Glossary to find

the meaning of specific words that might be key to -
conveying a mood in the poems they are reading.

Have them notice the nuances that every word has. You
could say, for example: Is it the same to soy weeping as it is

a Activity 10
Have students analyze the poem through a diagram. Let them .

to say crying? '

\

Y

)
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Product 7 Emotions Inventory
Step 2

Have students take a look at their progress. Read the options
out loud. Ask students to tick those activities they have
already done. Remind students they can use this list to see
what they need to have done by the end of the unit.

o)

Ask students to make o checklist with the different steps they
have to make sure all the team members follow through. This
~ list will help students make sure they are organizing their work.
_ This list will include items in the following order: The team has
read the poem, Main idea is clear. Supporting details are clear.
Number of verses and stanzas. Examples of rhymes and similes.
Feelings the poem(s) euoke{s)

Rk e

Monitor as students are on task. Help if necessary when )
students get stuck in a step. Have d plenary session to check
to what extent students have made progress

Remind students that they will still have a chance to improve
and perfect their inventory. Have them reflect on the things
they could do to make it better.

Lesson 2 Self-Evalvation

Draw your students' attention to the list of activities. Help
with difficult vecabulary so they can concentrate on their
performance during the lesson. Read the items out loud as
students check the statements they relate to. Tell students to
be honest and to look back on the different parts of the lesson
50 they know what you're talking about and how well they

. have achieved the objectives of the lesson. Also, ask students
to tell you what they liked the most and what they did not like
obout the lesson.
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 Activity 2 ‘ | - P
Invite students to work in pairs and to respectfully share their Nl
thoughts on the poems. Let them know that all their opinions

are valid and encourage them to refer to specific lines or

imagery in the poems to support their ideas. After giving them

| o few minutes to discuss and answer, you could select a couple .

K that will give a.summary of their discussion to the whole class.

Lesson 3

O Poetry!

X 1, Work in pairs. Read the titlas of the poems and discuss what words you may od In them.
' Remember thal the e con help you get the general idea of o text, Then, toke tarns
b modeling the recding oloud of the posms. Check your Inferances.

a. "Summer friends” is focused on a temporary situation

represented by the Swallow, “Open House” is about & human

that has difficulties to express its emotions. b, The poems

made me feel joyful and interested. c. | have felt sad ‘
when | missed somebody. d. Sometimes, but | usually feel \
happy. e. Answers will vary. :

Activity 3 ‘ . a .
You cdn do a poll to see which poems students liked the most. ‘

Answers: ‘

Title: Summer Friends, Number of verses; 16, Supporting .
. details: Answers will vary, Number of stanzas: 3, Main idea: '
Inconditional friendship, Emotions expressed: Answers will

vary, )

Title; Open House, Number of verses: 18, Supporting details:

Answers will vary, Number of stanzas: 3, Main idea: Self-

discovery, Emotions expressed: Answers will vary.

, m 2. Waork In pairs. Closs your syes, toke some minutes to imagine what exch posm is about.
i Reod them again end discuss the duestions below, .

o, What ate the poams abowt?

b. What emoilons did yau feel whils reading them?
£ Dl you faal sirilar amsticns with egeh posm?
d. Do you ol feef the some?

o Who felt sometiing different? Why?

n 3. Chocae the powm yau Hked the most in Activity 1. Then, In your hotebook, write n
description of the poam. include the foliowing elemants:

.« Tile - tvarbet of » Supperting detolis 2 . n
+ Mumbser of stantas . M‘;It?i;re: o . Eum}?ﬁ:m expressed ACtWIty 4 ! ‘eee
Suggest that reading and interpreting poetry are subjective ;
actions because are based on one's opinien, emotions, and '

beliefs, among others. ‘

) J:-b £, Compdre your werk With your ey, Do you have simiiar or diffarent Information? Why?

Achievements © Answers will vary. _

+ Volue other classmates' opinions and emotions.

+ Contrast and compare poems. : ‘ ;

i PTS . U7 BPA 3 Project the picture and ask
oL |

Opening T v,,o rgRy students to write a short poem of 4to 8
' p o = verses about the image, trying to include
Activity 1 ‘ i elements from the unit. Encourage students to include

¥ [nvite students to predict the content of the two poems on i rhymes in their poems.
the page based only on their titles. You could write both titles
on the board and create a mind map with each, encouraging
students to brainstorm the words they think they could find in

them once they have discussed them in pairs. ACtivityal
To check, you may have students read the poems aloud to Sivrshzrstor dwtaeite] asvs-iae o ;: ‘
their partners, monitoring to see if they are using the right it anareae, Sl Kavilts 1 ' -

intenation. Remind them that the end of o verse does not
mean that it is the end of a sentence.

Possible answers: Maybe, it is about friends that can only see
each other during the summer. / Maybe, it is about o house
which door is always open.
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s 5. Work in pairs. The fsHowing words were tcken from the poems you hove read in this unit,

Activity 5

Ask students to read the words in the box aloud. If they need
help, tell them to notice the sounds in them and classify
them in two: /, fly, and eye would be together, as would read
and need. Ask them to mention the sound that they have

in common. Have them notice that different fetters can be
pronounced in the same way.

Answers will vary.

Activity 6 .

Invite students to think of all the poems they have read so far
in the unit and the way these made them feel. Give them a
few minutes to reflect on other times they have felt that way.
Afterwards, you can give them some minutes to fill in the table.
If students are not comfortable sharing their experiences with
the whole class, you can arrange them in small teams or in
pairs and have volunteers share their thoughts.

Possible answers: My memoties: | remember when | was

a eight years old and | had my first bicycle, it was a gift.
Emotions in my memories: | felt really excited. What poem
made me feel the sume emotion as my memory: "Echo” made
me feel in that way because it is about memories.

| Activity 7

You can start by asking students how a Venn diagram works.
A Venn diagram is a way to erganize information visually,

also it allows to identify similarities and differences between
two items. Then, encourage them to reread the poems in this
lesson to complete it. You could assign a team member to
check that all the aspects to compare are covered in their
diagrams. Finally, you could draw a diagram on the board and
have members of all groups come to complete it.

Possible answers: “Summer Friends": weather-together;
day-way; frost-crost; sorrow-morrow; sparrow-narrow "Open
House™ aloud-house; tongue-swung; eves-disguise; foreknown-
bone; wear-spare; revealed-shield; endure-pure Similarities:
Both poems express how life changes in every different
moment of life and those chages produce emotions. Both
poems use rhymes to express emations and certain melody.

Reod and anatyze them. Then, dlicuss with your clatsmates: What de thess words hove In
common? Can you find more words ke thase ones?

( I fly eye Read need ;r

I A A B W S S A . s

& 6. Taka burns shafng memaries [mantal pieturat that raming us of poast svints) about

mornents that make you feel i the same way os the poams you hove mad. Then,
compiete the chart, Share your work with yoor closs. N

7. Work In stnali groups, Read agein the posras *Sumrmer Friends” and "Open House.” Then,
chadyze them checking the verses and rhyming words. Think chout the rhythm of the
varsad in soch one. Aftar that, complate the Venn dicgram. Finally, present your Yenn
dicgrom to your class.

!
N
i
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g K. Work In groups. Read the pomms In this unkt and the text “Amarican Poatey” In your

Reader's Baok (pages 81-31) Then, [dentlfy words /¥Xprassions and types of sahis to

complels the chort relow, Share your wark with your portnars. Follow the exemple.

9. Wiite t porograph describing the smottons thot you fest whils reading posms. Follow the

wxamples. After you have finished, sxchenge your work with a partnar, take turns to give
ond recelve feadback about your work.

.

7R
Closing /’f\

Activity 8

You can ask students: What language characterizes poetry?
They might answer that poetry includes vivid language that
expresses emotions. Remind them that poetry makes use of
figurative language, too. Considering this, invite them to go

over all the poems they have read so far to complete the table. '

Answers will vary..

Student's Tip

H Ve hdentSEeaal SR 0OLey ﬁi}ﬁﬁjﬁ_i”iﬁg '\ap{_l! ANty oIntis

Actlwty 9 ]
.Invite students to go over all the poems they have read so far
in the unit. You could have them list them on the board as a
reference, including keywords from them. Tell them o think
of the ways these made them feel and to write sentences

to express these emotions. Encourage students to say what
element of the poems made them feel that way: the imagery,
the language, the characters, ete.

 Lesson 3|
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It' might be a good idea for students to choose who they will
share their ideas with, since thése can be very personal for
some. You can let them choose their partners and monitor
their discussions, Remind them that the feedback they give
should be constructive.

Answers will vary.
ACHVItYRIO)
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Product 7 Emotions Inventory
Step 3

Ask the students to tick the activities they have done so far.

Remind students they can use this list to see what they need to-

have done by the end of the unit. .

Have students work on the draft for the inventory of emotions.
On the board, write o few items that students need to check
and focus on. Make sure students focus on all items.

Py oy

Monitor as students are on task. Make sure students know how
to give positive feedback. Feedback for other team'’s work can
include a few lines about what they found interesting abaut
the text, what they learned from the text, and a question

for the team.

‘Ha_’.lm;‘]é) st

Create a sense of expectation by asking students to think
about an illustration that can summarize a poem and the
emations it causes. The most impartant part of the project is
the content, not the illustration. Give free reign to students to
illustrate the work with cutouts from magazines or drawings
or pictures. It all depends on the team's creativity. Creativity
can be praised, but the content will be the key element to be
assessed.

Lesson ¥ Self-Evaluvation

Draw your students' attention to the list of activities. Help

with difficult vocabulary so students can concentrate on their
performance during the lesson. Read the items out loud as -

- students check the ones they relate to. Tell students to be
honest and to look back on the different parts of the lesson so
they know what you're talking about and how well they have
achieved the objectives of the lesson, Also, ask students to tell
you what they liked the most and what they did not like about
the lesson.




Product 7

Qo beck t tha guestions on
poga 104,
What other ke cam you

add to your oneveaT ok
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Product 7 Emotions inventory
Step 4

Help students organize the way in which they will present the
inventory of emotions. This organization can imply a more
formal event with parents with students from other groups
involved, to a more casual presentation where the only

people involved are the students. In any case, both have to be
given the seriousness they deserve.

Model the activity if necessary so students know the criteria of
success. This helps students know exactly what to do and whot
they will be focusing on. Allow for some freedom from students
to be creative, .

A TR IO T VERD Lo H TChs)

Invite students to read the other options they have to present
a product. Let them know that all the work they carried out
during the unit will still be useful for any of these, so they can .
choose the one they feel more comfortable with.

ELesmn 3'
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End of unit Self-Evalvation

Draw students' attention to the list of questions. Give them
some minutes to reflect on them. Tell them that writing down.
the answers is not necessary; they just have to do'some -~
introspection to realize what they did well and how they can-
improve. ' -

Teacher's Tip

Dealing with emotions through literature can help students
find an outlet to their current stage in life. The more students
are aware of their own feelings, the better they will be
prepared for a healthy adult life.




Y Activity 1
ctivity

' Have an example of a poem you know so you can show

students how to fill the chart out. Allow students to fill their
charts with a poem from the Reader's Book. Monitor as
students are on task. Help when necessary.

Answers will vary.

| Activity 2 .
Kinesthetic students will enjoy this activity as they move
around the classroom looking for somebaody else who chose
the same poem as them. Make sure to give rules before the
start of the activity so that students know what to do and do
not lose focus. Let them know that their time is limited and
you will check their answers at the end.
Answers will vary.

Activity 3

F Invite studenits to choose ancther poem and analyze it Using
a mind map. Have them identify the key elements that helped
them know what the main idea is. Finally, you could have
some volunteers share their conclusions about the poem,
including how it mode them feel.
Answers will vary.

r

Try It Out!

Make students feel safe and not judged for their answers
in this section, It might be best to have only volunteers
share their thoughts.

In question 1, invite students to reflect on how often they
read poetry before this unit and how much this changed
afterwards. You could ask: Do you think you will be reading
more peems in the future or maybe writing some? Answers
will vary,

To answer question 2, you might have to remind students
of the difference between drama and prose. You could
use examples from pop culture or from other texts in their
Reader's Books. Answers will vary.

Question 3 is somewhat connected to question 2, in the

sense that the difficulty between reading a novel and a

poem might be something that students will consider a
_ difference in these genres. Answers will vary.

To help students answer question 4, you could ask them
to mark the keywords in the poems that helped them
identify their topic. Answers will vary.

Finally, encourage students to put all their knowledge
about poetry into action in question 5, where they are
asked to write their own poem. Let them know that they
can get inspiration from the poems they have read and

N\

from their own life as well. Answers will vary.

\.

_/

1. Wask tn pofrs. After reading the text, Amedcan Pootry” In your Regtier's Book {puges 81-
. #), choose the poam you lked ihe mast, Compleiw the chart whih information from Shat
poam. E : .

E 2. Play“Find Somsone Whe!* Go around tha clossroom ond find o clessmaota that chese the
satme poerm. Then, take turns discussing these questions:

a. What Is the poem pbout?
b. What eteilons do the posins make you feel?
<. Do you experience the some emotions o3 your clossmate?

@ 3. Chooss anothar peam from the text Ametican Postry” In your Reader’s Bock (pagas
&1-91L Fdentify the main Jdea by analyzing supparting datals. Craote a mind map with
wour ideas. Fhen, share your work with your class. Tell your coxsmates why vou chgse this
posm and what it made you Teal,

A LI

Answar the quasticns and compare your ideas With ather
Znssmates

G Hewe ofien o you vead posme

Lﬂwﬁmmmbﬂﬂmﬁunmww

e ——

U, Do yone thiink ¥aal 1eading o Pos Is sorter Ehan reoding a aovel?
Why?

4, What gee some of the foptes you eon identify Tn the nosma you
oo i bhis daxl?

E, Think abtnit e werw you Pood bicicry ond write @ shoet poein. koka
kure e includa words that rhyma. it will make your poan Sook and
ot belier,




a Activity 1 :

Invite students to read and listen the poem in silence. You
could encourage them to read it a second time to make

the meaning clearer. Afterwards, you could ask the class to
mention the words they circled and the feelings they conveyed.
Let them know that these words help set the tone of the poem,
which is mournful.

Answers will vary.

Activity 2

) By this point, students should be experts in analyzing poetry.
Give them a few minutes to read the text again orscan it ta
find the answers to the questions.

Answers: 0.3, b.24, c. done/won, red/ dead, etc.,
d. Answers will vary., e Answers will vary.

Activity 3 ‘ .
Aguain, students might feel more comfortable working with
someone they trust, Have them discuss their feelings about the

. poem. Then, you could ask them to give each other feedback -

as they read the poem aloud.

Answers will vary.
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Chart with emotions and opinions

Keep analyzing poetry and get in touch with your feelings! Choose one of the poems you read in this unit or one that you have
read elsewhere. Make an analysis per stanza of the way the poem made you feel and how it achieved that: Was it the words the
poet used? Was it a specific image? Did it have more to do with your personal experiences and memaries? Write your ideas on

the chart below.

Part of the poem How | feel Why | feel like this
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Self-Evaluation tool

There are at least two major aspects that can be consider in order to analyze poetry: the technical and the rhetorical. The -
following chart only emphasizes the first one because the other one is subjective and there are multitude of interpretations for o
single poem depending on reader's emctions, beliefs and knowledge omong others, Tell students to put a mork to indicate thot
they have identified what the statement ask them.

Item to check Poem 1 Poem 3

{.

v Moy aesia. @tze ol etz Lo
Rk AGWSD e ela S 0 DUN L PE DN R LD A HEDORTT R
et qunatizeof! nactawe iz,

H o Yalopo IR eSOk T T AANATORS, '
Ol : T
I GO HER LD oD bo i heuDoe TR

- i

I

g

]

.

i

it

i

o]

g

!




T 144

L Pt ) L

Achievements
+ Identify the final product of the unit.
+ Activate previous knowledge.

Opening T

Ask students to discuss what the most difficult part of
the writing process is for them. Have students rank these

difficulties from 1{the most difficult}) to 5 (the easjest). Discuss |

these difficulties with the class. The purpase of this discussion
is to identify the ideas students have about writing. Generally
speaking, people do net like writing and proofreading what
they have done. So, it is important for students to acquire the
habit of putting up with the process of good writing.

Development

Write the questions from the opening section on the board.
Have students work in pairs so they can discuss the questions.
As students are talking, listen attentively to what they are
saying 50 you can use this information during the unit to
have them improve their work. Wrap up the answers without
overkilling the topic of writing o report on o historical event.

Jeachet's Tip

The most pressing difficulties for writing in English are lack of
vocabulary and finding what to say to the reader. These two
difficulties can be avercome by having students do research
on what they will write about. When students have a draft of
key vocabulary and what they will write about, it will be easier
for them to carry out writing tasks. These ideas can be givenin
the form of readings, images, mind maps; audios, videos, etc.

o)

Let’s Write a Iié‘port
about a Historical Event!

WIry is m ng, #special E I-mo! rupuﬂs, e

PR Te—
.

Remember that a person who has information te work on will
be more likely to produce richer texts than someone who does
not have information.

B

1

Clasing

U8 BPA1 Project the picture. Have
students describe it. Ask students the
following questions:
1. What do you imagine the woman Js doing?
2. Why do you think the image is in that color?
3. Do you think photographs like this can be used to
inuestigate historical events?
Make sure students end the activity knowing that in history,
the more reliable sources they use to do their research, the -
better They will have more evidence to support their writing.

Reader's Book

in the Reader's Book, students will read the text "Historical
Events." Explain to students that this unit will deal with
different reports on historical events that changed the course
of humanity. The importance of having different texts is for
students to have choices and models they can turn to when
writing their final product.
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Have students help you work out the first question. After that,
ask students to help you answer it. Remind students that it is
not important if they have the correct answer or not, because
they will discover it when they read the text..

: A Historic Monument

G 1. In phlrs, meke guestisas bying the prémpts ohoiit a repatt on the Stotue of Liberty, o
monumant In the Unitad States which reprasents freadom ond the Frisndship betwaen this
country omd France. Wrile your questions and answers below.

1. What/real nome / dotue?
2, Where / located?
3. Wha/ daslgn / staivel
4. What crificism / statue / recdlae?

Answers: .

1. What is the stotue's real name?

2. Where is it located?

3. Who designed the statue?

4. What criticism did the statue receive?

2. Raad the taxt cbout the Statue of Liberty. Wars your answers simlior to tha content of
the text? Undertine whars snch onswer & in the text, Then, compare with o partner,

Answers to these questions will vary at this point.

Activity 2

Encourage students to find the answers to the questions in
Activity 1in the text. Explain'to them that it is important to
underline where the evidence of the answer is. Monitor as
students are on task, Appoint: some students to share their
answers. Remember to choose students who have the

right answers. You can identify them while monitoring.

sreani |
LA R RN Y N 1 s

3. Work In pairs. Underling the best answe: about the text abova.

1 What ksl of fact bs 42

a) a posm i b) areport . <} atale

2. 'What e s principol purpese? Answers:
) {& sntartais b} to tnform <} 1o persucde i . .

3. Whio &s the Intended audence? 1. Liberty Enlightening the World
o) shudants B} smoll children 2} selentists

2.1n the United States

3. Frédéric Auguste Bartholdi

4, People thought that it should have been designed by an
American artist. Also, it was too expensive to transport.

4, Wherg H the metn kise In sach poeogeopti?
a) usuoily in the At sertence b)) In the middle
3, What s tha purpose of the rast of the poragraph?
-. o) to ditract b) 1o give refevont datolls

<} in the kel sentence
£} Lo enterlein

o K 4. Discuss the anwets in grops of folk, Than, share your resalts with the class.

Activity 3 .

Have students work in pairs. Allow them to think about the
answers. Monitor as students are working on the task. Do
not worry if students find the exercise hard, since this is just
the introduction to the topic, and they will know more about
reports soon enough,

Achievements

+ Identify the main idea and details of a text.
« Identify characteristics of a historical report.
+ Plan befare writing a historical report.

Answaers;
1.9,2.b,3.0,4.49,5.b

o Vel ™™

Get connected! Activity 4

I

s
=

Have students express what they like about reading and
writing about history. Invite them to write their opinicns
on half o sheet of paper per team of 5-6 students. Tell
them fo.draw two columns. In one column, students

will write what they like about history. In the other one,
students will write what they find most challenging about
it. Go around the classroom to know your groups’ views
on history. This will help you adapt the class in case
students have a particular interest in historical events,

which they can develop in their Portfolio work.
\. J
Opening rf
Activity 1

Tell students to walk around the classroom and ask a ¢lassmate

what they know about the picture in the reading activity. Have
students interview at least three other classmates. Then, invite
students to share what they found out. Move on to Activity 1.

Have students work in tearns of four ond compare their

_answers. Monitor as students are on task. Choose groups that

have the correct answers to participate; this may foster their
confidence when participating in English.

Answers will vary
£
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Development

Activity 5

" Ask students what a graphic organizer is and have them name
a few examples. A graphic organizer is a term used for visual
aids used to help people organize ideas to study, present
information or remember better. They can be in the form of
mind maps, Venn diagrams or the KWL chart. Encourage
them to tell you when it is useful to use visual organizers. Refer
students to Activity 5. Tell students to find words or phrases in
the text to complete the graphic organizer. Do the first one as.
an example. You can encourage them to underline where they
found the information in the text.

Answers:

Location: Mexico City / Reforma Avenue

Important Events; First stone placement / lnauguratlon Day/
Earthquake

People involved: Porfirio Diaz

Activity 6

Write the word what on the board. Have students brainstorm as
many questions as they can using what they remember about
the previcus text. After that, model the activity with a strong
student. Tell the student to ask you a question from the list you
brainstormed with the group, and answer it indicating where it is
in the text. Give students afew minutes to practice the activity in
pairs. Monitor as students are on task.

Possible answers:

1. What happened in 19857

2. Where is it located?

3. Who was the Mexican president in 19027
4, Why is it important?

b Accteic s Cdoretionol

MR 5. Complate the qmphic urgun&ur wlth infermation from the report below. Remember to
under(ins naret of places [eation), prinelpal sltustions thet eceurred {Important avents)
ond ony relevont persen who porticipeted (propie involvad. Thix will helg: you Fil the
oryanizer. Shore your answess in palrs,

E 6. Choose words from the box and writs thres qu-itlam about the text. Ask the quastions ks
a portner. Which of you got the most correct ? IF postlble, tek yaur g to
ancther pair.

U8 BPA2 Project the picture and have

students describe it. Ask the following
questions:
1. Where is this statue located? How do you know? What do
you think it represents?
2. Do you think that monuments showing soldiers praise war?
3. Have you seen similar statues or monuments in your
community or anywhere else?
;" Finally, you could invite students to make questions of
i what they wish te know abaut the picture and the statue
{ it shows.
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. Use the quoictiam Ta Activity 3. Discuss with a partne: i the text about the Angel of
Independence con be coraidersd & raport ar net. What elemaents bn the formet and
contant Faake 't differant frofs othe: types of texts, such ax poems o1 tafes?

. T start wrkkIng, vou nead Lo plan first. Answer the quastions
with & ¢lassraate,

a. ‘Whot histerieat event woukd you ke ks wrkta chout?

b, What spaciis topie Fram that event ore you Interesied kg
£, thmwmmﬁwuwmmﬂmaﬁmubwﬂhe
topic and speckic topics or subtapics (books, websites,

mussums)? ,
d. Who woutd b obla to help you geting mors information?

& 10 Go Oround the classtoom. Fikd classmates who have o similar topte to yours. Shars what

datalls they will include onid whers they think they con Find wseful information. B sure
not ta cepy thek work, but compane to have more ressurces and Ideas to writs obout.

15, Lat's selact and raviw o historicad text. Find o hlstorical text from @ book, mogazine o

tha wabs, if possTele, Complate the chart below s Tdantify if that test T @ HistorealFuport
or o different typa of text, Share your rasults i pairs.

Closing

7
1

Activity 7 )

Refer students to Activity 3 in their Student’s Book. Ask them
to discuss if the text about the Angel of Independence can be
considered a report and why. :

Answers: This text can be considered a report on a historic
mohument because it gives information about it. It is

also suitable for the audience as it uses vocabulary and
grammar they can understand. The text is supported by an
image, What makes it different from other types of text is its
formality and its main purpose, which is to inform,

-Activity 8,
Have students work individually on this activity and then invite

them to check their answers in pairs.

Answers will vary.

' Lesson 1!
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Activity 10

Use a mingle activity for students to find classmates with
similar interests to write the report. You can also opt for an
onion ring. In this technique, students stand in frent of each
other in twa circles: an inner circle and an outer circle. After a

* minute of talking, the inner circle moves one space to the right.

Students go on this way until they have talked with different
classmates. Try this technigque and adapt it according to your
context. At the end, have a couple of students share what they
learned from their classmates about their topics.

Answers will vary.

- Activity 11

Have students bring o historical text to analyze in class. Bring
one of your own to demonstrate the activity. If possible, you
can lock for some on www.nationalgeographic.org. Remind
students that a source is where they obtained the text: a book,
a magazine, etc. This activity will help them work on text

| structure and format. Ask for volunteers to read their findings

to the class.

Answers will vary.
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Product 8 Written Report of a Historical
Event
Step 1

Remind students that the final product of this unit is a report.

This report is made up of different reports on a historical

event. Have students read the examples provided in their

Reader's Book or those in this unit. You can reinforce the topic
" by giving one example written by yourself.

L ANG S, L_':X,'Aﬂ

Refer students to the graphic organizer they worked on in
Lesson 1. Show students that there can be more than one
graphic organizer such as the tree organizer, the hierarchical
organizer, or the bubble organizer. Have students organize
the main ideas of their historical event in a graphic orgariizer.
Have them include all the elements indicated in the book. Set
a time [imit of 15 minutes. Monitor as students are on task.
Help when necessary. At the end, hove students show their
graphic organizers to the rest of the group.

Lertsing Heat

It is important to highlight the positive side of the product

if you are showing another students' work, These are meant
for students to have a reference or an idea of what the final |,
product looks like.

l Lesson 1 Self-Evalvation

Have the students review the different activities in the
evaluation chart. Read the items out loud. Encourage students
to answer honestly. Reinforce the idea that the self-evaluation
" process might help them improve their performance in class.
Also, ask students to tell you what they liked the most and
what they did not like about the lesson. Tell students what you
have learned from the lesson and share it as well. Teaching is
also a learning process in which both porties have something
important to share. .
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'Lesson 2

This Is a Revolution!

-1 in palrs disouss whot Informotion you know about these histarical figures. Yien, Tead the
tax and undardine st or twe jdeas about them. Compare what you found with o ptrtner,

Frosciecs 1. Mo dee

s 2. Head the text again, Whera o you think you cari find this kind of text: in o mussum, on o
wabsite, In a book? Why do people read historfcal texts? Shore your answars in patrs.

ﬁ 3. A tople sentencs ks usunlly Found at the start of o paragroph to tefl the reedar whot it js
chout. it Is followad by relevant supporting detoils. Using the text in Acttvity 1, find the
topic sentehaes.

ﬁ 4. Toplz are wiually folb d by ek t suppoeting detells. Find In the text In
+ methity 1 pae or two supporting details and underline them, Check your answars in palrs,

Achievements .

+ Use visuals cues of o text to activate previous knowledge.
s Extract important information from a text to retell it.

- Write topic sentences to start a paragraph.

+ Give feedback to d classmate’s work using a chart.

Activity 1
' Have students work in pairs. Model the activity. Have one

strong student ask you guestions about the pictures and
the title of the text. Alternatively, you can ask students

to brainstorm as much as they can obout the Mexican
Revolution. Encourage them to answer the questions they
need for a report: Who was involued? Where did it take place?
What happened? Answer without giving too many details
about the reading. Monitor as students are on task. Finally,
elicit some of the ideas students underlined in the text, Invite
them nat to read the ideas but rather paraphrase them. You
can also ask students to compare the information they hod
previously discussed to the one they read on the text.

Possible answers: Porfirio Diaz was a politician and

he president of Mexico. The economy grew during his
administration. He was a dictator, so he had to leave the
country. Francisco Madere was o politicion. He became
president in 1911. He was assassinated in 1913

b Activity 2 ;

Lesson 2§
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Have students read the text again in silence. To foster fluency
in reading, have students raise their hands when they have
finished the text. Remind them that reading fast is Useless if
they do not understand the ideas they have read. Encourage
them to focus as they read to identify the main ideas and
details of a text. :

As students finish reading and raise their hands, invite them to

* get in pairs with someone else who has finished to discuss the

questions in the instructions. Ask students if this text is formal
or informal, Elicit some answers from students, for example,

It is formal because it provides dates and historical events. ft
does not have contractions. The events mentioned are based
on facts. Then ask them where they can find a text like this

and invite them to express their ideas: In a History book because
it contdins dates and facts. In a newspaper because it promotes the
interest of readers. It can be found in a biography because it contains
information related to historical events. .

Answers will vaty,

Activity 3 ,
Have students identify the topic sentences. In this exercise and O I
in the texts appearing throughout the unit, the topic sentence .
is usually found at the beginning of the paragraph.

Answers:
The Mexican Revolution began in 1910 for many important reasons.
Madero did not find it easy tc become president.

Activity 4

Have students notice that the many reasons the Revolution
took place are explained in the text, so the supporting

details are examples of those reasons. Underline “fiberals and
intellectuals started to challenge the regime of Porfirio Diaz" to
show it to students. Have students find other reasons. Review
the possible answers with the whole class. Repeat the process
with the following paragraph.

Possible answers: .
Paragraph one: Porfirio Diaz had broken lows. Wealth was
not properly distributed. Wages decreased.

Paragraph two: He was exiled for his political views.

NTansARY sl el
witsia il 13

Glossary ‘ )
Historical reports tend to use very specific vocabulary
related to economics, politics, ete. Invite students to
consult their Glossary and think of other words that they
know in their first language that might be useful to write
a historical report. Encourage them to look for their

: kéquivctents in English and add them to their Glossary.
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Activity 5

Have students remember what happened after Porfirio

Diaz left the presidency. If they do not have the information
available, they can consult books, the Internet, or other
classmates. Remember these activities in the beginning of
the readings or listenings are meant to activate the students’
previous knowledge :

Answers will vary.

Activity 6
Carry out a jigsaw reading. Hove students work in pairs.

Student A will read text A, and student B will read text B.

Encourage students to underline important infermation or to
take notes about the paragraph they read. They can extract
important information by using the gquestions what, when, who,
where and why. You can model the activity by writing one
question using one of the question words. Allow students to
have a few minutes to prepare their questions and to talk in

" pairs. Monitor students while they are working.

Answers will vary.

Activity 7

Have students retell their parographs. Encourage fluency and
communication in this activity. Do not-overcorrect but help in
case students find it difficult to narrate their historical event.
When the activity is over, you can invite a couple of volunteers
to retell their text to the group.

Answers will vary.

Activity 8

Have students exchange texts, Tell them to ask questions
about the content of the text to their partners. So, student A
has text B and he/she asks questions about it to student B.
Have students ask each other four or five questions.

Answers will vary.

4, in palrs, discuss what you retnemiber happened alter Portido Dioz laft the prasidency.

M & Work In pairs. One of you will read text A, while the other reads text B, Extract the tepie '
amtence from ench porograph. Use the quastions whot, when, wha, where end why ta
halp you find supporting detalis. For example:

What hnppemdtnMudnm? Ha ws assossinatest by Victoriano Huerta,

7. The qu-sﬂons in th- pravious activty halp you deeitify lmpor!unt
- n 2 pi jroph of a h ical report that make it
informetive. Narrate the onawers In Activity 6 o a pentnas, for
axsmple:
Wl Freircleen 1, Madero wos the president whan Victoriano

ﬁ 8. Test your partna's knowledge. Switch tewts and read these (i you
vead text A, haw you must read text B). Choose some facts from
aach vt o date, o name, o place. Ask pour pertrer what i refers
to. Chack who knows imors obout the topic they read about.




9. Think of a historlcaf event you krow wall, Write in the lines below the meln toptc and It

. Write 8 ons-poragroph report using the bast topic sentence from Activity 10. Use tha

ﬁ 12 Exchange vour raposts with o portnar. Give fesdback to your classmate viing the chart

Acadernic and Eduestions] SRR

twe or thres subtopics of that evant.

' & Mo topke
b. Subtople1
e. Subtepie 2

d. Sublppic 2

T0.Wark in groups of theas of four. Based on the sublanles yau chose, wilke & taple dantencs,
Exchange yolir baok with your partner on the right, read thelr subtoplc ang propete a
topic sentanca. Do this untll oft membaers of the team hove proposad o sentence. Use the
apace below ko write the teple seitences.

spoes balow 1o Write yaur taxt. .

beltw. Write ¢ positive comment oh your classmote's report.

Activity 9 , .
Have students work individually in the exercise. Encourage

-students to think about o topic they are interested in. This

way, they will find it much easier to do this exercise, Monitor

* as students are an task. Help with grammar and vocabulary if

needed.

Possible answers: Main topic: The Mexican Revolution was

an important event in our history. Subtopic 1; It tried to fight
inequality. Subtopic 2: A lot of people were killed. Subtopic 3:
It was a period of presidential instability.

' lActivity 10
" In this activity, students will write a topic sentence

collaboratively. Help students by writing on the board a couple

" of examples of a topic sentence for a paragraph. If you want

to talk about the Aztecs, some topic sentences could be:

What the Aztecs ate was very nutritious. / They participated in
many wars. [ Their culture is still remembered these days. Remind
students that the topic sentence is the main idea of the
paragraph, which will include supporting details. The topic:
sentence and the supporting details have to be closely related.

Answers will vary,

" Answers will vory,

Lessor 2!

Activity 11 : :
Have students work individually writing their paragraph,
Monitor as students are on task. Allow students to develop
fluency when writing. In further exercises, they will have the
chance to make corrections and edit their work.

Possible answers: 1968 was an impertont year in Mexican

"History. The Olympic games were celebrated in Mexico and

people from all over the world visited the country to observe
the games. Different venues were bulit, for example, Estadio
Olimpico Universitario.

Activity 12

Have students exchange their reports with a partner. Explain
to students what each of the points in the rubric is about.
Make sure they understand the terminology. If they don't
understand what the past tense is or what linking words are,
they can refer to the Language Connection section in the -
book. Menitor as students are on task,

DO O
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Product 8 Written Report of a Historical.

Event
Step 2

Use the chart in the beginning of the page to have students
know to what extent they have done some of the tasks of the
unit. Help students who are lagging behind by encouraging -
them and develop discipline to keep up with the work.

"Sometimes what students need is a bit of encouragement
from an authority figure to know someone cares about their
work and progress.

e

Yoty 7)

Read the planning section. Have students discuss in pairs
which of the parts of the report are easier for them. Then, have
them discuss what part is the most challenging. Ask students

. to think of ways to face the challenging parts of writing the
report. For example, if they find spelling difficult, they can use
a dictionary to check difficult words. .

Pl o

Refer students to Activity 10 in Lesson 2 and the graphic
organizer on page 124. Have students work individually on
their topic sentences and supporting details. Model giving
feedback by having a couple of students show their written
work: then, comment on content, and, if mistakes impede
clarity in the text, check grammar and vocabulary. '

Lortiy) i)

Remind students that they can use an illustration to
support their report. However, the quality of the image will -
not determine the quality of the content of the report. It

is common for some ‘students to focus more on the visual
element of their work and not necessarily on the content. It is
important for students to be creative; however, in this exercise
the content of the report will be the most relevant.

Praduct 8
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Have the students review the different activities in the self-
“evaluation chart. Read the items out loud. Encourage students
to answer honestly. Reinforce the idea that the self-evaluation
process can help them improve their performance in class.
You can ask your students to work in pairs in this section too.
After some minutes of discussion, you can calk for volunteers
to share what area they have more difficulty with and propose
other resources to deepen their knowledge.

Lesson 2 Self-Evalvation
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Lesson 3

Activity 2 KA
Have students read the text in sﬂence Ask them to complete =l
the L section of the chart with three new things they learned

from the text. Monitor as students are on tosk. Ask for

volunteers to share what they learned.

Mexico and World War |

ﬂ 1. Use the chort balow e understand the Lext batisy. Complets ONLY the first two cofurmns
| {What | know and What | woukd Ris to feom). Compore your chart with o pariner

Answers will vary.

Actlwty 3

Have students work in groups of three or four. Write on the
board: What would have hoppened if Mexico had participated in
this war? Invite students to discuss this topic. They can create
a poster or a visual organizer to summarize the main changes
they discussed about this imaginary situation. Have students
put up on the wall their visual orgcmzers or posters to share”
with the group.

| 2. Wotld Waar 1 began when Arehduke Franz Fardinand of Austrie wos ossassinated, This
citaed tenslon In the world, including our country. Regd the text ond camplats the third
column of the chort obove, DId you learn anything new sbout this tepic?

5

Answers will vary.

g 3. Digcuss jn small grotips what changes In Mexico might have happened IF Mexio hod
porticipated In this war. Treata o visuol a:gonirer (¢ page 124) fo llusrruta thase
:hungu Pragant your grephic orgonixer 12 1ha chaxs, .

Achievements

+ ldentify key ideas in a text to complete a graphic. orgamzer
» Reflect on my writing skills.

+ Use atool to help a classmate improve their writing.

Activity 1

& Write on the board the letters KWL. Have students guess
what these letters mean by brainstorming ideas. After some
suggestions, have students open their books to page 129.
Explain what a KWL chart is. This is a chart to help people
understand better spoken or written texts and personalize
what people understand after reading or listening to
something. Model how to use the chart by writing an example
of your own on the board. For instance, in K write if wos an
international conflict, in W write What is the Lusitania?, and then,
acting as if you were reading the text, in L write It is o big ship.
Have students work'on the chart in small groups.

U8 BPA3 Project the picture and ask

students to tell you what historical event

is depicted in it. If possible, invite them to

do a quick research to answer who, what,
where, when, and how about the Moon landing. Spark their
imaginations and have them discuss in groups: . f
How do you think the people living at that time felt when theg :
saw a human walking on the Moon?
What event in our time do you think will become an important

i historical epent that future generations will study?

{ Have all groups share what they discussed.

D S ITE P PE T PP PP PR PPN o

Possible answers: The World War | started when the archduke
Franz Ferdinand was assassinated in Sarajeve, / | want to
know what Mexico did in the World War . / After the war, the . ' ]
Treoty of Versailles was signed.
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' 4, Ruad the text carefully to mark the statements true or falsm, Remarhber tha answers con
b found In the ordar in which they oppeot 1n the text. just pay attentlon to detolls so you

ACtiVity 4 ) know If they are true or folse. .
Have students read the text again to find the veracity of the . s False
informationin this activity. Encourage students to underline . b et g 14 5 be nel o Gemany o contze Q- O
where the information is in the text. Check the answers as a 2. After the incicent of the Lusltania, praple were in shock. O O
group. - 3. Woodrow Wison got Germany 16 poy in.r o ship they aﬁucknd‘. O O
4 The Amarican?‘htercspted the Tmimwrmin Telegran sent to Mexico. O 0O
. 5. The Zimmerman' Telegram proposed Maxico to stort o confikct ing ’
Answers. por of Ene United Stoter, o O

E 5. Wark with a portriat. How oftert do you da the following octivities ofter you wifte o fext?

sy
5, #1E3, WA,

ﬁ &, Werk In pales and discuss. Fn your spintan, why 1 % Snpartant to «dit your werk? Wha do
you ask for halp to +eview your work?

Activity 5

¥ Ask your students to raise their hand if they ever edit their
writings. Have ¢ student look at the chart. Tell students to work ) ‘ N
in pairs and complete the chart below. Review the statements > ) o il Ee
with the whole group. Have students use their thumbsto - i -

chéck the statements, for example thumbs down means never,
thumbs up means almost always, and thumbs midway means
sometimes. This technique works to have a general overview of
studénts’ opinicns.

Answers will vary.

Actlwty 6 ' ' ﬁ
o m"\ QL0
Based on this discussion, have students share why it is s

important to edit their work and who they can ask for help
to edit it. Ask students what they take into account to review
written work. Monitor as students are on task.

Answers will vary.
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dustive Fradback

& 7. Use the thart below to givs Fesdback to your

Glving p

helps people Imprave thelr performonce. Use spacific toplcs to help you, )f possicle, odd
suggestions. :

& 8. Raview anothar ciossrote’s poragraph using the chart above. Try ta give usefui and
raspsctful feadback,

g 9. Bosad on the feadback from Aclivities T and B, rawrite your short report, Use the spoce |
baiew. .

18, Shure with the group your comments an the feedbock and whot you caa do o improve
—r "your wrliing.

Activity 7

hd Discuss the information in the chart with the class. Check
each item so it is clear for all students. Remind them that
the report should have a title and it should be divided into
paragraphs. Each paragraph should have a topic sentence at
the beginning of the it, and supporting details that give more
information. The text has to be understandable. In case people
do not understand the content, then the person needs to
rewrite the text. The text has to simple language so everyone
in your class can understand it. The text should also give
inforrmation about the main topic. Invite students to suggest
other things to check and add them to the chort.

Answers will vary,

M Activity 8
You can have students review the paragraph they wrote
in Activity 7. Remind them to give useful and respectful
feedback to their peers. This is done by not personalizing the .
mistakes, For example, instead of saying, You never use cormmas
encourage themn to say, The text needs commas in the first and
third fines.

Answers will vary.

Closing '?’f‘\

 Lesson 3|

Activity ¢ '

Give students more time to rewrite their short report and
pay attention to the feedback they received. It is important
for you to monitor their work s you can also determiné if
the feedback is appropriate or not. With large groups with
low level of English, focus more on writing & text that is
comprehensible. Do not necessarily focus on grammar and
lexical accuracy.

Answers will vary,

Activity 10 |
Held a plenary session with the group. Askfor opinions about
what they will do from that time on to improve their writing.

- Ask students to give suggestions for improvement. Write them

on the board and praise participation. You can also provide
tips to improve their performance in writing. ‘

Answers will vary.

=)
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Lesson 3.

Product 8 Written Report of a Historical
Event ‘
Step 3 ‘

Have students take a look at the activities they have done

so far. Ask students to check the boxes in the chart. Remind
students that they can use the list to see what they will do by
the end of the unit before starting it.

Take an active role in the presentation of the reports. Prepare
a short speech to welcome the visitors. Make sure students
have time to prepare a short monologue per team so they
can introduce the topic. One person per team will taik for one
minute or two maximum, This person, however, has to actively
participate with their report too.

Fowatls ol

Alfow students to write the first draft of their historical report
in approximately 150 words. When they finish, have students
look back on page 131 to’give useful and respectful feedback
to their classmates. Remind students the content is worked
on first, then they can decide to add supporting resources like,
images or formatting to make their report more appealing.

ey i)

Teli students they can improve their writing by having o
strategy to do it. Tell them also, that to become good at
writing, they have to do things one step at a time. Tell students
that making mistakes is part of the writing process; however,
they can edit their texts with the help of different materials or
anocther person to make the necessary changes.

Lesson ? Self-Evaluation

Have the students review the different activities in the self-
evaluation chart, Read the items out loud. Encourage students
to answer honestly. Reinforce the idea that the self-evaluation
process helps them improve their perfermance in closs.
Encourage students to identify their weak areas and propose
a way to minimize their impact in their writing or performance.
Remind students that error and mistakes are a natural part of
any learning process.
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Product 8 Written Report of a Historical
Event - .
Step 4

Pawat] Ky

Help students organize the way in which they will present their
report. This organization can imply @ more formal event with
parents, and students from other groups involved or o more
casual presentation where the only people involved

are the students in your class. In any case, both have to be.
given the seriousness they deserve, Have teams present

their work in chronological order. This can help the guests
understand how the presentation will be organized. You can
organize o gallery-like presentation of the anthologies, 5o
guests and students can walk around the room or area where
the reports are. Allow guests to ask questions about the topic.
However, focus on language production and not necessorily
what students know about the topic. Students may not have
all the answers, but they can know how to say they do not -
know them, and they might add them loter.

Lesson 3;

Have a hotebook where the guests can leave o comment on
the report. You can make comments as a teacher, too. Assign
students a version with the corrections made to add to their
portfolio. Go back to the questions on page 120. Have students
read the questions again and see if they can answer them
differently ofter having done all the work.in the unit.

End of unit Self-Evalvation ‘ -

- Draw students' attention to the list of activities. Read them out

loud os students reflect on what they can do. Ask students to -
tell you what they liked the most and what they did not like.
Tell students what you learned from the unit and share it with
them. The teaching learning process is of a two-way street in

-which both parties have something important to share.

. Teacher's Tip f?

The core of the teaching process during this unit s to teach
students that to achieve a more professional piece of writing,
they need to constantly write and focus on specific things
until these become more automatic to them, that is, how to

“organize their thoughts into paragraphs, how to use accurately

seme’ tenses, or how to provide feedback.
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Activity 1
Have students read the text carefully to try to answer the
questions.

Answers:
Paragraph 1. a. Who the scribes were.
Paragraph 2. . The use of different techniques.

Paragraph 3. a. Gutenberg improves the Chinese invention.

Activity 2
To rake this activity more chatlenging, you could ask
students to correct the false statements. Check as a group.

» o0 T
R

Try It Out! .
In question 1 students should be aware that all the texts
in the unit deal with historical events. ‘

Answers will vary in question 2, as students interests in
history might be totally different. You could do a poll at
the end of the unit to check which events caught their
attention the most.

In question 3, you can prompt students by quoting poet
Santayana’s words: Those whae cannot remember the past
are condemned to repeat it. Spark a discussion and listen to
some of their answers. .

Expect different answers in question 4. After learning
your students' favorite events you might ask them more
specific questions: in Mexican history, in the 20th century,
in prehistoric times...

Finally, encourage students to answer question 5 with
more questions. Invite them to do a quick research on the
\Internet to answer these if possible.

g )

N

1 Recd the text titled "The invention of the P:inting Prass™ In your Reader’s Book {pages 93 ©
103} Which of the sptions below best describes sach paragriaph?

ﬂ 2. Rwad the bixt cpain, Mask whethar the statements ars Erue or fotse. Answar occording to
tha text. '

True  Folse
. The first known book & o text colfed The Diamend Sutre. O O
. The 1t books were written by hond, ‘ O O
. The Chilnase ised carved stone blocks. O 0O
d. Gutenbary skartad using wooden movable type printing, O (@]
». Gutanburg printed the Bible with his machine, O O

Arcwar the questions and cotmgare yobr kieas with ather
charsmotes.

1, What are the s I this section obout?

LW et S vou Fined mare Ietareating” Wy

3, Why do you think & I Important to leam about hirtorioe sventst

4. Whot e yowr Frvode Tistoriogl svant? Why?

5. Would you e to know mone abaut o partlutor hiskericak cvang?
Whot would you ke 1o know?




\_-----—‘“““‘-‘-—-—w---

Activity 1 ) .
Have students write a report an a topic they are familiar with in :
a given amount of time. In case they do not remember specific
details or names, ask them to write what they know so they do
- not waste time trying to remember information which may be
important, but not essential for the task. You can prevent this
by asking students to do research on a topic as they will write,
about it during the évaluotion. They can bring the names,
dates, places etc. on a piece of paper, but they cannot do the
writing before,

Answers will vary,

Activity 2 :

Ask students to take a look at the chart and read a classmate’s
report. They should be able to answer the questions with a
short phrase taken from the report given by their classmates.
In case the information is not included, the students need to
add it later. The last question is important, so students reflect
that they can learn something from their peers.

.
Answers will vary.
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You could invite your whole group to brainstorm the events they read about in the unit as you list them on the board. Elicit the
questions that a good history report should answer about the event it describes. Then, have them select a topic from the board
and create a mind map with the information in their books. You could ask them to include a question they would like to know
about the event which the report did not mention and, if possible, allow them to look for the answer to include in their mind maps.

To check, you could do a gcllery in the classroom and have students move around reading the information in their classmates’
mind maps. ’

Mind map

Choose one of the texts from the unit and complete this mind map. Include key events and supporting details.
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Quiestionnaire

1. Complete the following questionnaire with information from the final products of other teams.
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Let’s Describe Unexpected
Events

Achievements
+ Identify the final product of the unit.
« Activate previous knowledge.

Opening T

Divide the group in teams of three or four students. Then,

ask students to describe the image on the cover page and Clesing 7
think why the guy is up in the air. After that, ask them if they I
have been in an unexpected event and elicit some ideas from

students. Listen to them actively and respectfully. ‘ U9 BPAY Project themn.n:\.age foom the
ol=)]

teacher's digital material named U9
Teacher's Tip

BPA1 which shows the four seasons of
Listen to your students cctlvely and ask questions based on . the year. Ask students to describe the
what they say, not only to correct them. Show authentic interest

main climate characteristics of each season and describe
. ; . some extreme situations they can experience such s
in what they express to create a better environment in class. Y P

i floods and hurricanes. Monitor as students are on task.
A i Ask four teams to share their opinions. Praise good

Development I i contributions and log important communication mistakes
i to correct them at the end.

Have students work in groups of four. On a piece of paper, : ' i
ask students to write answers to the questions on the cover
page. The answers should be written randomly on the piece - !
of paper. Students will discuss the sentences and respectfully | Reader's Book (7] ‘
agree or disagree with the answers. Ask students to work with ] [ ]
ancther group to listen to their opinion. Invite some students In the section Reader's Book, students will read the text -
to participate. *Unexpected Situations: Testimonials" where they will find
_ - people talking about different risky situations they fcced and

Teacher's Tip '.? survived.

o
If your group is competitive and very active, ask them to
write as many answers as possible. The winner is that with
more answers with almost no communicative or grammatical
and lexical mistakes. Remember that for contests and
competitions, you have to set clear guidelines,
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Possible answers: | would rank an earthquake as the most
serious one, since lots of buildings can be destroyed iind people
might end up without a home. | think a storm would be the
least serious one. We always have storms here and the worst -

t  that has happened is that the power goes out for an hour!

 Lesson 1}

ThisIs an Emrgeﬁcy!

L. Wark in polrs and deseribe the pictures below. Discuss the sltuation with your partner,
= han, rank thern from { {the mo#t sarfous) to & [the leust serious} In your spinton.

hail starm earthquake

Activity 2

b Ask students to discuss if emotions have any effect on the

§ way they speak. Have students discuss how Liza and her mom

"R feel, and elicit some answers from students; write them onthe
board: worried, sad, angry, anxious, etc. Then, encourage them
to express their opinions-by using expressions such as'n my

-opinion..., 1think 1 feel..., If 1 were Liza, | could feel... This activity

| does not have one correct option, but it allows students to

E justify their answers so emphasize the question Why?

ﬁ L Look gt the the central pictute, Thete wos o heavy rain and the strest flsodad. Look at
Lire ond har mom. How de Liza and har mom feal? How do yau know? Complste the
apinions with the Hght optisn o discuss them with o classmate,

% '

. 4. Listen to Lirg, o secondary student, te'king obout on emargancy in har coromuntty,
. Dl you quess corractly how thay feit?
v

 Possible answers:

L 4. worried

. b. relaxed
£. nervous

. Their facial expressions and body languoge help us
determine how they feel.

e Activity 3

| Write the following words on the board: People in the

b event, Liza's mom and Liza, Write @ blank in front of them.

Have students focus on the emotions each character is
experimenting, then, play the track. Write the question on the-
board and ask for some volunteers to write the answers to
these questions. Ask students to justify their answers.

o, | thirk thet Lizo's mofm i worrled / serlous / calm.
b. 1 fapl likg Lize saerg 1o Ba axclted /reloxed /verious.
< W] wers In o similar sEuotion, | woutd feel..

Answers will vary.
Achievements :
« Identify the main parts of a description of an unexpected
event. Distinguish attitudes and emotions. o

AN

Tedacher's Tip

Identifying one’s emations should not be segregated from
( ‘ ) N\ learning a language. To convey the right message, you need
Get connected! ' to identify how you are feeling, what makes you feel that way,

" Have students look back on the final product and write who you have to say it to, and how you will transmit the right
down d short description of the unexpected event - message. Students need guidance from an adult, so they can
portrayed in the images. Even though the final product learn to do it when they need it in their own adult life.

is spoken, the written account can help'them compare

what they currently know and how much they have
achieved by the end of the unit.

\-__ .

/
Activity 1 '
S Poir students up. Ask them what it is happening in the pictures.
" Write their ideas on the board. Pre-teach vocabulary such
as fire, firefighter, hail, storm, earthquuake, etc. Give them
some time to rank the pictures from 1to 4 according to what
they think is more serious. Then, ask them to write complete

sentences, bosed on what they observed on the pictures. They
are firefighters. There is a fire. :
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Activity 4

Highlight that to describe some unexpected events it is
necessary to organize the narrated information. As for the
organization and its information, these areas follows: The
narration in the previous activities is organized in three main
parts: a beginning, a development, and a conclusion. The
beginning tells us the context of the story, its main characters
and conflict. Additionally, it has a development which gives
more information about how the story evalves. It also has an
end which shows if the conflict was resolved or not and how
this event impacted the characters. - ‘

Focus students' attention on the questions of this activity.
Have them identify key words and play the track again. Ask
students to answer the exercise individually and, as soon as
they finish, ask them to compare their answers with a partner.
Then, write the number of the questions on the board. Finally,
ask some volunteers to write their answers to check them as a
group. Stress the importance of not writing whole sentences at
this point, but key ideas.

Answers: a. Liza, Liza's mom, her dad, firefighters and people.
b. Last Thursday at around two. c. At Annie's father's work,
the building Annie’s father works.  d. The ceiling of the
building collapsed. e. There was o flood in the building

f. The firefighters rescued the people trapped.

Activity 5 .
Ask students why it is important to identify the parts of a
description of an event such as Liza's (it is because it helps

P people follow the speaker better and ask pertinent questions ’

to know about an incident).

Ask studénts to write Lizo's description of the event in the
appropriate column. If necessary, play the track again, so
students have more possibilities to identify the information.
Monitor as students are on task. Check answers as a group.

Answers:

Beginning-Liza and her mom were going to pick her dad up
to have lunch,

Development-There was ¢ hailstorm whrch made the roof on
her dad's office building collapse.

Conclusion-The firefighters rescued the people inside the
building. -

] Activity 6
P One option is to create a collective description of an event,

Copy the chart on the board and ask a strong student to help
you fill the chart out step by step. At the end, you describe the
event based on what the whole group created. After that, ask
students to think of a similar situation to that of Liza's and
have them work on their events individually. Set a time limit so
they focus on the task. Have students tell their descriptions to
different classmates.

Answers will vary.

D i

4. Llstan to the Intarview ogaln smd answar the questions, Remember you do Rot have to
listan 10 #very word to undarstand tha raessage. Foeus on whot you can undarstond and
. [nfer the reain dea, Check your answers with o clossmate,
a. Who were invohed?
b. Whan did it hoppen? At whot Ume?
€ Whers did 't} ?
d. What ho;:pened"
». How did this event affact the pauple nvolved?
f. How did ik end?

|9 Clussifythu gnswers In Activity 4 in the column “Lizd’s description” depanding on where
they belong In the story: beginning, devchopment, or tonclusion.

&, Think of a simllar stheatl renced. Usa the questions In Activity 4 and the
column "My description of wn twn: in Activity 5 to describa tt, Toks tums to atk
Guestions to know more, Follow the axampte below:

Heow terribie!
How did you feet
when you heard
“Fhe newes?

T resmember Hhat there was an
explasion af the Factory where
my vneie works. it started
akaraund §pmon s Fr!day
wftermooe.

bwems ‘?rﬂud of hiwi when |
heard he helped other peaple
during the emevaency.
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m ¥ Listen to some phroses from peasle rntcrvlnwad ul Lire's {oehtr’i woﬂtpluco uft»r ti\-
flaad, Diseuss 1n poirs where in the o tor )
thess phroses are, and why they ore used. .

i & 8. Practice with a parinet soying the plirases cbove but showing o different emation. Have i -,1.)7@-.\.:}‘1[;_[1
your eluxamate guwsk how you are fedling. Toke turns saying the phrases.

Wikndi i)t o Vil dingmr
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Py LS GRLTONOUDIRAISERTENTESY
What was H?

Last Saturday something
ircredible happened!
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Closing

“cisforstlidents fortflecton
=1 Activity 7 :;:;.ﬁéwé wr“fibé“‘fﬁtt“éf‘{ﬁ‘cmﬁa :
Ask students to brainstorm suggestions to prevent what : ”ﬂl;)c]‘"iﬁﬁ&%@lé@mé 'pleces"fJFE dvicess

happened at Liza's father's workploce. Write these on the
"board. ‘

Ask students to read the instructions. Play the oudio twice and
encourage students to identify in which part of the description
{beginning, development or conc¢lusion) and with which
purpose these phiases can be used.

. Possible answers;

a. Conclusion or Beginning / To express surprise and relief.

b. Development / To express concern.

c. Development / To talk about some details about the event.

d. Conclusion / To know the reasons of the unexpected event,

e. Development / To express concern while something was
happening.

Activity 8
Have students focus now on saying the sentences in Activity 7

with different emotions. Emphasize that meaning is also
transmitted by how you express your ideas.

Answers will vary.
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Product 9 Description of an Unexpectecl
. Event
Step1

Mhuui}m!)

Plan beforeliand how you will organize the activity. This will
largely depend oh the number of students you have. Think
about the space you can use and the time for the lesson. Go
over each question with the students. Model the answers so
they can see the criteria of success. Listen to your students’
ideas and suggestions.

R :{b &iﬂ

Ask students to look back on the unexpected events in the
lesson. Explain briefly that these descriptions are organized

in three parts: beginning, development and conclusion. Tell
them to use the chart in Activity 5 to create a draft of their
description of an unexpected event. Ask students to think of a
possible title for their description. Monitor students when they
are on task. ' '

.'uudmn, e Ak

Create a sense of expectation. Tell students that they are
going to create a visual support to tell the narration. Remind
students that they will present this visual support and the
description of the unexpected event as a final product of
the unit.

Lesson 1 Self-Evalvation -

Direct your students' attention to the list of activities. Help
with difficult vocabulary so they can concentrate on their
performance during the lesson. Read the items aloud. Tell
students to be honest and to look back on the different parts
of the lesson so they know what you're talking about and how
well they have achieved the objectives of the lesson. Also, ask
students to tell you what they liked the most and what they
did ot like about the lesson. Tell students what you have
learned from the lesson and share it as well. Teaching

the learning process is a 2-way-street in which both partles
have something important to share.
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ﬁnexpeeted Events!

Lesson 2.

1

. Read and Hsten to two students tshdng abotl avents thot happered n thelr communtty,
Each daseripbran will stap shitost ot the snd of the orcount. Discuss with o closmate

what the cutcome of aach event might be. Write youw nnswer on the space previded.
Then, continua fistening ond write whet actuaity happensd.- .

2. Wilte atitle on top of agch svent on the space provided, Discuss with your classmates
why yau choie those tiles,

3. Discuss with o portaer hw you think you weuld redet in simiar sftuations. Follow the
wemples:

Achievements -
Remember to activate students' previous knowledge before
listening or reading a text. This helps them understand the
content better. You can do so by bringing images related to
the reading, writing key werds on the board for students

to guess how they relate to the story or by using the visual
cues in the text if uvmloble

?
Actwlty i
¥ Start by asking students if they have lived and unexpected
event at school, Give them some minutes to express their
memories. Now, help students with the vocabulary (first
reading: laboratory, burner, and earthquake). Ask students to
think what event can happen related to these items'so they
can articipate the content of the audio. Have students work
in pairs and read the instructions. Then, play Track 15 and let
students write what they think happened after the description
they listened. Do the same with Track 16. Elicit some ideas from
students. After that, play-Tracks 17 and 18 so students can listen
to the actual ending of each one of the stories,

[

Opening

Possible onswers:

Unexpected event 1

Your outcome of the event: The school burned down,

The actual outcome of the event: The lab was mostly intact.
Unexpected event 2 .
Your outcome of the event: The pohce arrived ot the scene to
make sure sveryone wos safe.

Lessor 2.

The actual outcome of the event: Parents were waiting
outside to pick up their children.

Activity 2

: . Write on the board: What is the purpose of a title? Explain that

titles help readers have a minimal idea of what the text is
going to be about. They have to create interest in the readers.

b Have students work in the activity. Make sure the title helps

the listener or reader know the general idea of the description.
Write o few titles on the board and ask students which of them
best summarize the content of the texts.

Possible answers:.

A Small Fire Everything's Shaking

Activity 3

Write both ideas on the board. Exemplify each one, for example:

" During an earthquake, | usually follow the instructions, 1 do not run..

If there is a fire in my home, I have to call 911, so the firefighters can go
qguickly... Then, allow sthdents to write their ideas. Finally, elicit
some examples from students and provide feedback.

Possible answers:
During an eartquake | would cry.
If there wos o fire in my home, I'd have to call the firefighters.

ey
&«u ds M»M.' E
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In case students need vocabulary to do a given task, prevent
this by bringing vocabulary activities so students focus their
attention on the vocabulary of the day. Depending on
your premises, you can write scrambled key words on the
board; you might want to create word maps in categories,
collocations with key expressions, reviewing previously seen
vocabulary through images, ete. .

Teacher's Tig

, )
Glossary
You can have students work in pairs. Ask thern to open
~ their book on the glossary in turns to ask the vocabulary
from the unit. Then, have students review pronunciation
. of each word. Remember to first model the vocabulary
so students have a reference. Have students take turns
pronouncing the words in pairs. Finally, ask students to
choose the most difficult words so they can ook them’
up in dictionaries and get to understand them better
through constant and different input.

\.

J
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iLesson 2!

Activity 4
Remind students that when listening to a spoken text, they

identify them in the audio, they know where the answer can’
possibly be. Students may need to listen to the audios more
than twice. This exercise is meant to help students develop a
skill, not to test them.

Possible answers: -
1. Bryan forgot to turn off one of the burners,

2. It was from « fire extinguisher.

3. The building started to shake.

4, They were voices from parents ond relatives.

Activity 5

Explain that there are a few verbs that follow the structure
subject + verb + persen + verb in infinitive form. These verbs
are tell, ask, warn, remind, want, heed among others. Students
may hot be familiorized with the structure, so provide
examples. You could use a contrastive analysis so they can
see how differently this structure works in both languages.

In Spanish, for example, this structure is done by linking two
ideas with the word that. You could propose, though very
rarely, students to find an equivalence in their language to the
sentences in 5. :

Now, encourage students to read the exercise and underline
key words. Play the tracks and pause them if the answer is
mentioned. Give students some time to compare their answers
with their classmates. Finally, encourage some volunteers to
write the answers on the board.

Answars:

2. “Please keep calm and go down the stairs.”

3. He told us to go back to the playground.

4. He also reminded us, “Walk fast and in order.”

5. The jonitor told us, “Be careful because the floor is wat!”
6. One of my clossmates asked me to help her with her bag.

Activity 6

Each language has different options to express ideas. One of
them is paraphrasing what people say. Explain to students
how we can express the ideas or phrases that other people
said maybe yesterday, two days ago, or maybe last year. Let
them know in which situations they can use this structure,

for example, an explanation you did not understand, and
somebody has to explain what others said, a dialogue that
was not totally clear, some advice somebody gave you, ete.
Emphasize that depending on the ideas they want to share  *
they can use different verbs. Exemplify one of the sentences:
My mother told me ta do my homewark. Our teacher wanted us to
go to the museum. Give students some time to play with the
language.

Answers will vcr\}.

h Farn'ly wed Comemnty

G 4. Apswar tha follawlag questions. Listen to the oudic paying attsntion and trying te identify
words in the questions to find the correct arywers. Cheek your answars in pairs.

1. What coused the incident i event 17
2. What wns eauglng the hissing noisa in event 12
3. How did thay ntice there was on ecrthquoke In evert 27 .~

§, Whoss volces wera the ones they heord outside tha schoo! In event 2?

- Listen to the Sescriptions agaln. Find 4 sentancs simiar in reoning to the sentances In the
chaet. Check your onswers iri teoms. Mote than ot grswer I possible, Foliow the axample.

.3,

E 6, Match the sentsnces to reflect things that happenad te you recently, Chack your answers
with o partner More then sne onswer s possible. Follew the exampla.

My bast friend asked me to piay video gams with him Jast week.

ﬂ 7, Add the examples you mada in Activity § te & norration, Toke turns transforming the
sentences from direct fo Indirect spasch,

o, did your friend ask you

to piny vides games that Yes, 5o we met

week? at surschaot...
RS

“Let’s piay vides gumes
. Ikif wub..’? .

Activity 7

Allow students to look back on page 138 in their Student’s
Book. To provide more examples, let them check the questions
and Activities 4 and 5 respectively. This will help them create
or remember the description better. Ask a few volunteers to
say their narrations aloud.

Answers will vary.

GORECtOlaniOy
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Teacher's Tip

The section Language Connection cdn be tackled in many
different ways. Study your group so you can train themto
discover the grammar rules through very controlled exercises.
You need to constantly train your students to think deductively
so they can transfer these obilities to other areas of study or
their lives.




Lesson 2!

-—eam wmm e mm T TR e b dmb San A

Activity 10
: | Write some context clues on the board {umbrelig, mm fell,
k2N 8. Work In [soirs. You wil Tnkwn ko Paul descrising an accldent Kevin had. ook ot the | ran) and write the beginning of the following sentence: My
!, | " pictures gnd discusy: What kind of occldant It was. Then, listen to the description 1 . .
aind ordes the evants. § best friend was walking down the street when... Then, encourage

students to use those words to continue the story. Then, give
them some time to write their own story. If they do not hcve
enough time, ossign the activity as homework.

o . ¢ | Possible answers:
u 9. When yo: narrake an unexpected avent, you shoald poy pttention ta the sequance of the 1 EOUd n OISE
datallx. Werk in paire. Read the phrasss from Kevin's accident. Than, discuss ond toke
tums to answer the quastions below the phinses. i darkness
' candles
flashlights

The day the bower went out.

1. Whaot do the wonds in hold balp you descithe? purpmn / sequenca frenson.
2. Do you imow simblor swords ko help you describe evants?

10, Think of an event  Flend or o relathe told you, simflar to PauTy, Witte three to four key
words on your notebook, Ask o classmate to guess what tha svant ls about, Then. 1ol the
actual avent i your partnat Toke tums describing your sverit. Ask quastions to know more
ubou’t .

Closing /”’i“\\

Activity 8

Pair students up. Write the following question on the board:
' Have you ever had an accident? Before listening to the track,
encourage students to describe unexpected events they have
lived. Then, encourage them to describe the pictures. Ask them o
key word to anticipate the content of the track, for example:
a. plaster, right arm
b. bulletin board
c. call an ambulance, call 911
d. ladder, stairs
Ask students to read the instructions. Ploy the audio twice.
Check answers as o group.

U$ BPA2 Project the image and ask '

Activity 9 H
. Explain that narrative events have a sequence and that -
! students to describe the picture and .

connectors are helpful to indicate what kind of information

goes at the beginning, in the middle and at the end. Ask ’ answer the followirig questions:
students to work in pairs. Have them discuss what the words What do you think happened? Do you think it is necessary to
are about and how these can be used. i call 9117 Monitor as students are on task. Ask four teams
‘ . i to share their opinions. Praise good contributions and log
Answers: 1. Sequence ' 2. Answers will vary. ¢ important communication mistakes to correct them at :

! theend.
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Product 9 Descriptlon of an Unexpected -
Event
Step 2

Read the options aloud. Ask students to tick those activities
they have done so far. Remind the students they can use this
list to see what they need to do by the end of the unit.

Encourage students to work in g?oups and answer the:
_ questions provided. Ask them to reach an agreement to
present the unexpected event.

> Pk ol

Explain that the use of images can offer a guidance to clarify
the narrative event that they are going to describe. You can
propose displaying the visual supports as in an art gallery. This
way people will try to predict what the event was about, and
then, the students will confirm or tell the actual description

of the unexpected event. If they do not have access to any
dévice, ask them to draw or create a collage to give some
clues. Allow students to tell you the story they have thought
about presenting. Give feedback on what they can focus on;
Encourage them to write a draft and ask them to pay special
attention to grammar tenses and the sequence of the events
mentioned. Then, allow them to practice the narrative event so
they can practice pronunciation ond intonation. Advise them
not to memorize their description.

D0 21c RO e e

Create a sense of expectation by telling students they have
now to create 4 final version of the visual support. Tell students
they wil! have time to practice their description with a visual
support so they can say it to a different audience from their
classmates. - ‘ ‘

| Lesson 2 Se'F*Evalva‘l'iOn

Diract your students’ attention to the [ist of activities. Help
with difficult vocabulary so students can concentrate on their
performance during the lesson. Read the items out loud. Tell
students to be honest and to look back on the different parts
of the lesson so they know what you're talking about and How
well they have achieved the objectives of the lesson. Also, ask
students to tell you what they liked the most and what they
did not like about the lesson. Tell students what you have
learned from the lesson and share it as well. Teaching

the learning process is a 2-way-street in which both porties
have something important ta share.
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Lesson 3
My Strategy -

1. Discuss thess guesttons with o classmote:
1. Con you nome some notural events releted bo woter?
2. Howdo Lhev affact e ploces where they happen?

ﬂ 2. Read ond listen to twe douﬂptlom of 0 natural svant that took o town by surpﬂso What
Is the svent described iy the track?
- .

M, Taylar
{nped Fi)

"Jevewy

Laged H)

3, Mlch the numbete, iin M1, Taylet's deseristion to 4 number it Jerserry's description. There's
an sxample for you! Than, discuss with o classmate why you think Jerany doesn’t uze the
SO WETT. .

AR 4 Work in teoms of three, Individunily think of & notural
svent you asperfencad. Wilte four words you are
golng to destribe, Hava your dasimatas gusts what
wonds thay ors. Take torns soying the phiasss “kind
of" "sart of,” ond "type 51" Follow the exompla below,

A: “So thers was this kind of sorth movemant you
8: You ;»lecn it sarthauake?™
Az "Exocthl So, we Immadiotely. "

Achievements

+ Negotiate meaning by using speaking strutegues
*+ Repair communication.

+ Analyze changes of style,

. o
Opening I

b Activity 1
AP Read the questions. Ask students to work in pairs and

brainstorm the answers to the questions. Ask valunteers to

write some of their ideas on the board.

Possible answers:

1, Floods, landslides, tsunamis, storms, heat waves, cold
spells, hailstorm, etc.

2. Sometimes, they provoke fioods.

i Lesson 3.
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Activity 2
Write hailstorm and frozen rain on the board. Explain what a
hailstorm is: Pellets of frozen rain which fall in showers from clouds.
Ask students to discuss the consequences of both natural
events and write their ideas on the board, for example, floods,
car crashes, people slipping, etc. Ask students to read the
instructions. Write on the board the question: What is the event
described jn the track? Play the audic once. Ask students to
answer the question and say one thing they remember

from the descriptions. If it is necessary, play the track again. .

Answer: A hailstorm, L
Activity 3

Ask students to read the descriptions in Activity 2 again and
sk them to pay attention to the phroses in bold type in

E  Jeremy's account. Emphasize these phrases can be used when
" they have forgotten an exact word. Ask students to do the

exerclse individuolly. Then, let them compare their answers
with a classmate. Finally, check answers as a group.

Jeremy probably doesn't use the same words because since

he is youner, his vecabulary is différeni and, at tjrﬁes, more.

limited.

Activity 4 . . ’ ;e s
Read the instructions aloud. Model the task with a VO[unteer i)
Write four words related to a naturat event secretly on pieces
of paper, Take the first and describe it to the student:
+ It happens when there are some kinds of high waves. ‘

+ You mean a tsunami? )
« That is totally correct. ‘
Encourage them to use expressions such as kind of, sort of, or
type of.

Student’s Tip

rm U9 BPA3 Project the image and i
| B8 ask students to look at the natural .
phenomena. i
Ask students to describe the picture and answer the
following question: Where did this natural disaster take
place? Tell students to mention what domages these
phenomena can cause. Monitor as students are on task.
Ask four teams to share their opinions. Praise good . |
contributions and log important communication mistakes |
to correct them at the end.

T T TR T TR TT LI




'Lesson 3!

2 .
Development T h ity and oy

5 . ACtiVitY 5 5. Discuss these quastions with your classmutes:

# Lead the activity to emphasize that there are different ways of 1. Do you ond your frlands speak ditfarently fram the adlts you know? ‘ .
. . ' , 2. Whet words and expressions do adulls ure when they tal o other adults? .
talking depending on the context. Explain that we can express 3. D you speok the stme wey whb the principal of your schocl a3 vou do weth your irends?
respect for other human beings if we select the words we use ﬁ 6. Anoiyza tn pairs tha following dialogue. Alca and Mr. Sonat are deseribing the same
. . . . L M, J I i . ¢
to communicate with them appropriately. It is not the same kg o bar ciossmcies Bend e eca o et et & or e et oo ons

Then, listen and chack your mswers.,

to talk to people their age. Then, ask students to discuss the
- questions as a group.

Passible answers:

1. Yes, we do,

2. Adults tend to be more formal in their speech. They would
use phrases such as How can | help you? or Would you
mind.,.?

3. No. My speech is more formal when talking to the school's
principal,

Activity 6 :

O ¥ Explain that students will listen to how the same event is
narrated by an adult and by a teenager. Give them some ‘ .
time to read the descr:ptlons and ask them to write J if it is — - N

’ Mr. Jones who is speaking or A if it is Alice. Focus students’ 7. Work In pairs. Discuss the following quastions. Corpare your criswers with thé group.
attention on the differences made by each one of the © 1. How did you Sonow which phrases ore seid by M. Jones?
. . 2. How cied you denify the phroses soid by Aitce?
characters. Play the track and encourage them to write their 3. Who sounds more formof?

4. Whydo heve to sound fomnol?
answers. Y do people harve o sou

Answers:1.J 2A 3.0 4A 5J 6A 7.J 8.A 9.)
10. A

Activity 7
= Remind students that adults have more vocabulary and tend

. to use more complex grammar and vocabulary. However, they
can be formal when speaking by following the suggestions
in the activity book: using weords similar to Spanish, not using
contractions or not using excesswely phrases such asit's kind
of Jike. Allow time for students to answer the questions in
pairs. Monitor os students are on task. Check the answers as
a group.

Possible answers: 1. The answers use specific words.

2. Alice uses more colloquial language. 3. Mr, Jones sounds
more formal. 4. Formality shows respect to a person and
seriousness about the topic to be discussed. Also, it can avoid
misunderstandings.

rey e -L-Jilil
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 Fouily and Commurtyy

n 8. Listsn to the following sentences about spsaking In Englith. Discuss with a sxaasmata 5F
you ogres or disagree with tham. Follow the exomple below:
i

"t ogree with sentance nurnber one. When § forgat a word, 1 bry to cescribe £°

$. Listen to the phrases ogaln. |dentiy the words you hear louder and clearer. Check your
angwers with o parEnes. Then, practics saying the phrases. Follow the axample.

ﬁ 10, Look ot Ehe dologus Balow, Mark with an erraw IF tha Intenation goss up /I or down
[ ™ | Follow the example.
Amy: (i} 50, Em;d,duyugpm;a difficutt words by repuating them to yoursut? "
Edward: [2) Yes, | do. @) | soy them to mavself in sentefices.
Amy: (4 Do you prociiew only kn thot weny? —_—
Edward: {3) No, | don't, (53 | olse watch TV shows and repeat some of the phrases
the octars dov. (7)1 Imitate thelr pranunciction all the Hrme.

f Closing ﬁ

Actmty 8
O Ask students to read the instructions and the mformctlon
B included in the speech bubbles. Play the audio two times.

Have students listen and write if they agree or disagree with

the sentences. Then in pairs, have students explain their
answer.

. Answers will vary.
Activity 9
'  Play the track again and focus students’ attention on the
intonation and pronunciation of the speakers. Monitor as

students are on task. Invite some volunteers to share their
answers. '

Possible answers: Content words can be heard more clearly.

Lesson 3!

Activity 10 :

Review the activity before doing it in class as the rhythm of
English is different from other languages. Monitor as students
are on task. Write the sentences on the board or just the
number of the seéntence and draw the arrow on top of the
appropriate words.

Answers
Amy: (1) So, Edward, do you practice difficult words by
. o
repeating them to yourself?
Edward: (2} Yes, | do. (3) ) sary them to myself in sentancas.
Amy: {4} De you practice only in that way?

\_*
Edward: (5) No, | dcnt (6] | also watch TV shows and
repeat —

what the actors say. (7) F imitate them all the time.

. ﬂnml
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Lesson 3!

LI I

Product 9 bescription of an Unexpected -
Event '
- Step 3

\

Have students take a look at what they have done so far, Ask
the students to tick those activities they have done so far,
Remind students they can use this list to see what they need to
do by the end of the unit.

{ﬂjﬂ_umu;;]

Allow students to work on the final touches of their description

of unexpected events, especially the content. Remind them to

check the chart they created on page 138, make them review

the descriptions on page 143 and the phrases they selected on
- page 147, '

Aanck s

Have students use a visual support to telf their story to a
classmate. Remind students not to memorize it, but to narrate
it as in a conversation. In case they forget a word, they can
always use a different one with @ similar meaning, for example,
Be careful with their pronunciation. They might ask you about
how to sound out a word, use a dictionary if you do not know how
to say it. This will also help you learn new words and their
pronunciation.

Ibarat by, ixapand]

Create a sense of achievernent by telling students they will
present their final version of their description to other students
or their parents. Ask students to include phroses to repair -
communication.

Lesson 3 Self-Evalvation ‘ '

Draw your students’ attention to the list 6f activities. Help

with difficult vocabulary so students can concentrate on

their performance during the lesson. Read the items out. Tell

students to be honest and to look back on the different parts

of the lesson so they know what you're talking about and how

well they have achieved the objectives of the lesson. Also, ask . .

students to tell you what they liked the most and what they. o

did not like about the lesson. Tell students what you have .

|earned from the lesson and shiare it as well. Teaching the

~ learning process is.a 2-way-street in which both parties have
something important to share.



Product 9

Product 9 Description of an Unexpected
Event
Step 4

Ask students to turn to page 149. Help students organize the
way in which they will present their unexpected events. This
organization can imply @ more formal event with parents

and students from other groups or it can be a more casual
presentation where the only people involved are the students.
In any case, both have to be given the seriousness they
deserve, o ‘

For the galfery-like option, organize the group into two teams:
one which will present, and the other which wilt visit the
different visual supports. Then, switch the roles so everybody
has the chance to participate. ‘
Before starting the activity, remind students that the product
shouldn't be told by heart. It is part of o conversation. Model
the activity if necessary so students know the criteria for
success. This helps students know exactly what to do and what
they will be focusing on. Allow for some freedom so students
can be creative. The objective is to describe an unexpected
event, and to do so, there are not hard and fast rules.

Go back to the questions on the cover page on page 135.
What other ideas can you add to your question?

| Lesson 3!
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If you consider that the suggested steps for the unit’s product -
don't suit your students, think about carrying out one of the
alternative products. In oddition, you can also have your

B students choose one of them. Provide help if needed.

End of unit Self-Evalvation

Use the technique Think-Pcir-Sharé to discuss the qﬁestions in
this section, Read the questions aloud. Ask students to think
and write individually the answers. After that, have students -

L work in pairs so they can discuss the answers to the guestions.

Monitor to identify interesting ideas from students, Finally call

for participation from volunteers to share their answers. You

can appoint some students whose answers you found worth

b sharing. This technique helps students have more ideas to

express when they participate with the whole group listening.,

B Teacher's Tip f‘?

Criteria for success refers to what the finclloutcome‘should
look like, and what elements it should have so students can

| focus on performing them or present them efficiently. You
. can make these criteria of success known through a yes-no
. questionnaire or through a series of steps to be followed.

¢




Activity 1

Encourage students to anticipate the content of the text. Ask
students to think about what would happen if a classmate got
lost in a field trip, or what they would do to find them. Have
students read the text on pages 110-111, Have students tell you
whot happened in the story. You can prompt them with very
specific questions, for example: What is the name of the teacher?
What does he teach? How many students were there? Refer
students to Activity 1 and allow them to work on the answer.
Check it with the whole group.

Answer: a)

Activity 2

Encourage students to work in pairs and paraphrase the story
they have just read orally. Give them some time to answer the
questions provided and let them compare their answers.

Answers:

a. They were doing a biology project.
b.19 people

¢. To the cave. o

d. The professor
e. Yes, they did.

-
Try It Out!

Possible answers:

Question 1

A situation that was not planned and that is related to

accidents, natural disasters, etc.

Question 2

Answers will vary.

Question 3
"In different sources such as social media, magazines, TV

programs, etc.

Question 4
Answers will vary.

Question 5

Answers wiltvary.

\.

. After recding the text or pages 110-111 from "Unexpucted SHuctiany: Testimondals®,
chacse the sentence that bast surmenatizes the stary. -

e g3

mz: Fe

ET] Bl gl

% : S A G b
T O ok e

rusitapole S Jo e

o %
R

Answer tha questions ond compate your idaat with sthar classmatas.
1 Whotie an unoxpached stuokior?

2. Whisch bestimaniol surprired you tha most! Wiyl

3. Whers con you biten bo lestimonteh?

4 Herve you ever expacterced o skuoton e ths ones i thee taxtd?

5, Whast voukd you go B you experfenced o sitoatiorn ¥ke the onas in these
toa?




Activity 1 ‘
Ask students to ook at the chart and say what it remnzds them
of from the unit. Tell them to work individually in the chart,
Monitor as students are on task. Make sure you assign some
tire for students to finish each of the sections on time.

Answers: ]

1. Beginning ~ Who were involved? When did it happen?
Where did it happen and what happened?

2. Development - How did this event affect the people
involved? ‘ ,

3. Conclusion - How did it end? Remember to write
Beginning, Development, and Conclusion in the green
spaces of the chart, The questions go next to edch section.

Activity 2

Have students read the instructions and identify the different
parts of the chart. Ask them to confirm what they have to do.
Allow them to have some time to do the task. Have students
say their description to a clossmate.

Answers will vary.

-Answers will vary.

Activity 3

Use the rubric on page T179 to assess your students™
performance. Remember to share this rubric with your
students so they know exactly what they are being assessed
on. Demonstrate with one example of your own and have
students assess your story. Remember to keep the story short
and it has to include all the elements in the rubric,
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_Ask students to recall the unexpected events they read and shared in th

in the

. They can take notes of these events

ives

their classmates from other groups, other friends, or their relat
chart below. Invite students to share with the class the most unexpected event they hear about.
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“Unit 10

Let's Have a Debate!

T UL I TR I I TR RO Y

'o m ko) 'v;}mt 5 dohu is?

Achievements
Review and select texts on controversial art topics. Recognize
textual orgdnization and graphic components. Determine
purpose and recipient of the debate. Recognize expressions to
express concordant arguments or conflicting points of view on
o subject. Use o neutral language; for example, Some people are
forgetting ta...; I feel frustrated when...; it might help...
how different they are. Emphasize that people have the right
T to defend their ideas in a friendly and respectful way and be
‘ open to discuss others' ideas. Explain the meaning of empathy
Discuss the objectives planned for this unit with students. to generate respect among students. Also, justify why a debate
Talk about the things they will explore, learn, dnd reinforce. Go  is a way to discuss and to express different points of view on o
through the achievements listed and explain themin a way particular topic. .
which is easy for students to understand. | oo it e s e e e
Tell stude'nt_s to look at the picture in the front cover and predict U10 BPA1 Pair students up. Ask them
what topic it refers to. Ask volunteers to comment on what they
: . ‘ to look ot the picture and take turns
notice: Where are the students? What are they doing? e . :
. - . Lo , : describing the picture, Write the
Explain that the specific project for this unit will be formulating  : followi . b i
ideas and preparing arguments for o debate ‘ : following questions on the board:
’ ) ¢ 1, What kind of building is it?

Opening

D ¢ 2. Do you think is beautiful? Why? Why not?

Development ! } 3. What is it representing?

These questions, or others you can think of, are meant

¢ for students to start confronting their likes and dislikes

¢ about art.

¢ Share your own answers with the students. Listen to some
i volunteers expressing their points of view.

Focus students' attention on the questions and invite them to
share all the possible answers which come to their minds. The
"main purpose of these two guestions is to start a discussion
group about the main topic of the unit. At this stage, students
will probably have a vague idea of what is asked but it is 1 )
expected that ot the end of the unit, students' knowledge a1

about the topic increases so they can gwe more details and
further information. A : Reader’s Baok '“J

.’f"\ in the Reader's Boak, the student will read the text

"“Where Did [t Begin? The Origins of Piracy” in order to reflect
This world is full of different perspectives but each personhas ' on controversial topics to prepare a debate.
the right to express his / her opinion and point of view no matter

Teacher's Tip
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Activity 2
Explain that to have o debate, the main uspect to select is
the topic. Focus students’ attention on the topics they have
in Activity 2. Ask them to write some pros and cons related to -
those topics.

Lesson 1

) C ‘ 1. What's the purpose of o debiote? Who do you choosa ta have debotas withf Who is
# ) Interestad In dehntes? Look at kg thart and ducuss yoar answess with a portner,

Possible answers:
i would like to debate "Graffiti as art" W|th my art teacher.

. Workn frofrs. Loak af thase ari-reloted topics, Which one would you choose to debats?
. Who wouid you debuate with?

Activity 3

On the board, write the word ART and ask students what

springs to their minds when they hear / see that word. Then,
focus their atterition on the painting. Encourage them to )
express their ideas about it; for example, their perception .
of the calors, the message the artist wanted to express, etc. |
After that, it might be a good idea to ask for volunteers to read

the text out loud, so students can have a pronunciation model.

Explain the context of the painting; for example, "There were

lots of poor children who sold fruit in that timé”. It is.important -
‘to encourage students to express their personal opinions in

order to set the basis to have a debate,

“ 3. Lock ot the pictire. How does the pointing mala you fesl? Some peopls think the gkl seams
sadf and that sha i homaelans, Are yeu For or sgalnst this Idea? Justiy your answers, Read the
tastt cind pdy utt-m?ontowcubu'lury fou may not know, Loak ot Ehe words In yellow.

Possible answets:
m 4. Reqd the text ogoin bhd underline the most Interesting focts, Can you tell soma key words N vl .
arl detcils from X2 In pots, onswar thess questions. Discuss if Murilis's Plecas ol art are L agree with the people who say that the girl in the picture
controverstal and lnterprﬂl your provious keas. T ’
looks sad. She looks too young to be selling fruit. Her sort of '

1. Why was Murillo adapted?
2. s hle work cdossKTed as sacred art?

simile looks foke.

3. What does his work portray?

Activity 4 : '
Pair students up and ask them to discuss the question. They
can say that Murille's art was controversial because he painted
poor and homeless children. Some other students may say

) ~ that those topics are not totally controversial: Encourage
Achievements them to read the text again. In order to answer this exercise,
+ Review and select texts on controversial ort topics.- it is important to identify some clues. Ask them to retid the

: guestions and underline a clue, so they have a clearer idea of

what they need to find. Have them read the textand discern

4. Whers tops seme of his pointings be Found?

Get connected! the approptiate answer.

Begin the lesson by writing the definition of the word

DEBATE on the board. Below that, write six blanks Answers:

e 1 50 you can pldy hangman with the class. Go 1. Because his father passed oway.
over the rules briefly and get to it! 2, No, it is not.

3. Poverty, homeless and poor children.

. ‘ ° - 4, In impottant museums such os the Hermitage. “
Opening I .
— r , : N

) Glossary :

Actlwty 1 Remind students to go to their Glossary to fnnd the

& Bring students' attention to the following questlon What meaning of the highlighted words in the stories they will
is a debate? Brainstorm some ideas and write them on the Tead. You can encourage them to guess meanings by
beard. A debate is a formal discussion. It is common to have using.the context around the unknown words; however
an audience that will observe and listen to the debate. The they can corroborate these by checking their Glossary.”
arguments need to persuade that audience. Thatis the main -~ .}  Encourage them to use a monolingual dictionary:
reasan to do research and have solid arguments to debate, whenever they read stories in another Ianguclge to
Highlight that students need to be critical with their arguments understand them better. ‘ J
and their opponents. \. ;

Possible answers:

The point of a debate is to exchange ideas and say whether
you are for or against a topic, givig arguments to support
your opinions. You can have debates at school with

other classmates, Everyone can be interested in debates,
depending on their topic,

T

B
:
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Achievements h
Arwcewic #ral Eoocetensl
. Use a neutral language {e.9. Some people are forgettmg ‘
| FEEI frustrated When " It mlght help ] ' . u % Look back ot the text In Acﬁvlt\rzand forus on the phrasss In Blus. Do you recogrize the

constriictlon of passive santences? Are thay usad to moke genwralizptions about pacple’s
1deas or to ghve hurther Informntion?

K~
Development I 1t ws bakmsed tho stolan ort s gad I incremse & cnamry's actftie OO,
. The informaticn wes parophrasad o ondersiond whot he hod sokd before.

Actl\nty 5
Encourage students to read the text again, but this time they : o ot ot bl L ot
have to focus on the words in blue. Who did the action? What is the foliwing expressions and classtfy them

L, . R . according to the tona thay express.
the moin idea? Invite them to transform the sentences in blue :

into the active voice, It might be a good idea for them to
continue working in pairs so they can experiment collaborative
work.

Examples:

1. Bartolome Esteban Murillo created “Girl Selling Fruit.” -
* 2. His aunt adopted Murillo. ‘
3. Critics / peoplé cannot classify their work in sacred art.
4. People can find his work in different museums.

3 1. Work in pairs. Arswar these questions

d about the piinting Boy with v Dog, Use

passives unzl ¢ther xpristions to sound

neutral.

a.1s the painting as sad os Gid Seling
Fruft, polntad by Muriie?

. What fosling is portroyed by the
painting?

£ What Is your opinlon obout this

Note: “... who was born..." is hot commonly used in active
voice. '

 peqee
Elamiag i

- e

polrting?
. Whntkmd of art do you like and
support?

7 Activity 7

NECESSUIVR T TR ROLE i W 813 Encourage students to observe the picture and express'their
pasHparticiplel opinions about it. Is the boy happy7 Why? Why do you think he is o
happy? |

Scetar ol
T odmw. o1 Answers will vary,
Teo e Wit WML 1% Examples:
a. No it is not. The boy is happy.
. _ b. Happiness.
Student's Tip c. 1 think it is sad.
) ) ) d. { like graffiti, : -
FACCTIG ook tten telrogeddi ) enotenddentiiyR MRt I TIE. - -

Elemen Student’s Tip

Activity 6

_ ¥ Divide the class in pairs and draw their attention to the phrases
in their book: Write some of them on the board and read them
out loud. Tell students to pay attention to the rhythm and )
intonation you use for each one and try to copy it when they ' |
use one. Give them 5 mins to decide if they are neutral or not.

After that, check the answers with the whole class.

Answers: Neutral tone: It might help..., Ladies and gentlemen,
Some people forget to..., You also have to consider...,

Biosed tone: You're completely wrong! Your argument is really
valid because..., That's is nonsense..., 1 am afraid, | can't
agree..., Yes, we should all agree!
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BB s Workin groups, What do you think cbout st places of art? What would hoppan f o
plece of art dsoppenrad? Do you know any pleces of ort that hove bean Jost? Lask ot
thase sxamples of loat ort ting ric-d the information about them,

Activity 10 o : ©u
Divide the class in pairs and draw their attention to the :
phrases in their book. Write some of them on the board and -
read them out loud, Tell students to pay attention to the

“rhythm and intonation you use for each one and try to copy
it when they use one, Give them 5 mins to decide if they are
expressions to support or to go against an argumerit. After
that, check the answers with the whole class.

. ’. u:o the Intormation fromm the paintings to discuss these questions with & pariner:
can b ders W praserve works of orf?
b ‘Whet do you think rauses the Joss of some works of art?

a 10. Work in groups. What sxprassions weuld you use ke ¢ debate? The foﬂuwing exprezslons

— are Usad when you porticipote in o debats. Some are for, while others ore agolmst.
Classify the exprassichs thio the rortect columns cnd wiTts sotos 1deos for or againsk
abaut tha topic: “Street art 15 not ¢art."

Answers- Expressions For: A convincing argument in favor
... People are convinced that..., They believe that

Et is widely maintainad that...

Expressions Against; It could be argued that..., A further

criticism of..., Opponents cloim that..., All ore opposed to...

Heovid be armved that.. A comvincing argument in favor .

A furiner crifictsm ofi.  Opponents ciaim that..
Peoplenre tenvmeed Yhate,  Theybelierathat.,  All are opposed fo...
B is widely mairdnined that... .

A SKE ety

Achievements
+ Recognize expressions to state arguments, concordant or
conflicting pomts of view on a subject.

T

Closing

!

- | i — . U10 BPA2 Project the second hig picture .
= H (4 ) g- : H
Activity 8 . . . ; "0’. and allow students to work in pairs. Invite

" On the boord, write the following questions: What is the name of 'x;) them to tell ‘youﬂfive words that can i

the piece? Who painted it? When was it created? Why did it become
lost? What's left of it? Give students some minutes to read the
two cafds and answer the questions. After that, check the
answers with the whole class. Then, have students discuss the
questions. o

. describe the sculptures, for example, old,
modern, sad, brilliant, expensive, etc. Then, ask them to -
i answer the following questions: Do you think the pieces are
expensive? Why? How do the pieces make you feel?
Possible answers:
I think it is sad that some pieces of art are fost due to natural .
causes, like a fire, but it is worse when people purposefully
steal them. At least now, if some pieces of ort disappear,
there is a digital archive where everyone can see what these
paintings looked like.

=k Activity 9
Pair students up and encourage them to discuss the questlons. .
Ask them to express their opinions, if possible, write some ' |
examples on the board. '
I think people have to be honest.
I think that one of the causes is natural disasters.

1=




 Lesson 1

Product 10 Debhte

Step1 - Product 10 =

e

Tell students they are going to debate arguments. Divide the
class into teams and ask them to discuss the questions in this
section, Ask them to make decisions and write notes to frake
agreements. If necessary, assign a Jeader for each group in
order to have some controi related to some points about the
debate. Encourage them to make decisions on what topic to
choose and its importance for their community.

A SO r |

In teams, ask students ta brainstorm some topics they would
like to discuss. Tell themn to write their ideas on a piece of
paper and go around the room to help them with any question
on vocabulary and spelling. Have students use the chart they
have in this step and let them measure their arguments and
why those arguments can be helpful to use in a debate. Elicit & fess
the topics each team find appealing and write them on the = ko o
board, then, in a plenary session ask them to vote for the topic [ Cfamer,.
they find more interesting. ‘

boplisiag) i

Encourage students ta continue working in teams, then, ask
them to think about the organization of their arguments for
d debate. Encourage them to think how they can arrange
the information they gathered into simple speech. Tell them
to take a look at the activities they've been working on as an
example to organize their ideas,

Lesson1Self-Evalvation o o

Emphasize the importance of evaluation. Ask students to

make a reflection on their learning and read the stotements.

Make sure the sentences show the outcomes they need to

achieve, and they are related as well to their progress and

performance. Ask them to check the sentences individually ‘ i
and then compare their answers with a partner or in small '
groups. Monitor the activity and provide them with some
odvice in case they do not feel confident enough. You may ask
them to go back to specific activities and aspects, so students '
feel more engaged with their own learning process. *
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Lesson 2| RIS

e

ortistsgediccte part of their time to produce pieces that
seem originally created by famous artists, but they are only
imitations. Focus students” attention on the chart, read the -
expression aloud. Give students some minutes to read the

¥ text, and clear up questions about vocabulary when they
arise. Then, give them three to five mins to write down some
of the ideas they find interesting to debate. After that, invite
students to share their ideas with the whole ciass.

Lesson 2|

Forgery andRl

s +. Art forgery s when people ilagally creats ond sell works of art that ore copies of ansther
aritst. Read Ehis taxt and wiste some 1deas you con use In an argumant abaut forgery, Use
the sxpreskions to help you, \ }

Possible answers:
The main problem is plagiarism. Y'm absolutely convinced

that the people who forge art are not creative themselves, so
they have to steal the ideas and work of others.

Student's Tip

eRntofration
Otes

coUte el nepiS el
FEVIOUSAET Y

Achievements

« Distinguish writing differences between British and American

. English {e.g. learned, learnt; dreamed, dreamt, etc.). .

+ Ask for clarification or repetitions {| didn't understand the PRSP R SRR RS RS A
question, Could you repeat it? etc.), or offer help to improve :

communication {Ah, do you mean..? etc.). : "f'o" " U10 BPA3 Project the third big picture i

- : "/,g and dllow students to work in pairs. Invite

- , - - N P " them to express their cpinion about the |

Get connected! skull. What do you think about the colors? 1
Begin the lesson by writing the word Piracy on the board, What did the arlist try to represent? Encourage students to -
‘Along with the following questions: What is it? What do i use the expressions they have learned so far, i

you think about it? Is it a serious crime? Is it a big problem ettt as s e e e e e
in your community? Give them o couple of minutes to
discuss with a partner, and then discuss the answers as

aclass. : ‘
\ , J

Opening T

=L Activity 1 \
Explain to students the meaning of the word “Forgery,” tell
them that it refers to an ilegal copy, in the context of art,
it could be related to paintings, sculpture, documents, etc.
Explain that works of art are usually bought and sold at
auctions for thousands of dollars and for that reason, the
most famous art collectors are wealthy people. Dishonest



E Lesson 2§

T A D SR MR R R W R TR e

Achlevements h —

+ Select information to write agreements or disagreements.

n 3. Whars can we find art forgery? Read the text and pay attentlon ko the words in blus. Use
the chort to write how the words ore speliad In British Englsh,

o
Development T

Activity 3

4 On the board, write the words flat, biscuits, crisps, coolties, chips,
and apartment. Ask students: How are these words similar and
different at the same time? Explain that they refer to the same
thing, but the first three are used in British English mostly
whereas the other three are used in American English. .
Encourage students to read the text and to pay particular
attention to the words in blue. Draw a chart on the board and
ask for volunteers to complete the exercise with the British
variant.

a 4. Do you know what tountarfeit praducts ore? Ame you for or agoinat tham? Recd the text
- to Inteepret ond analyse the author's Intentiona. Constder tha argumcnts presanted in the
toxt and orice you reat i ugﬂin mmpl-te the l:llk befow,

Answers: British English: recognised, got, organised,
colonised, learnt, burnt, emphasise, analysing.

Student’s Tip

Actlwty 4

Prepare a slideshow W|th pictures of "counterfeited products.” )

If that is not possible, then, prepare some pictures from : \ .
newspapers or magazines to exemplify the word. Ask students :

. what is wrong with each one. Teach the word counterfeit and

“write its definition: "Made in exact imitation of something
valuable with the intention to deceive or defraud.” Explain the ;

_ meaning, give some examples, and drill pronunciation. . 1
Now, bring students' attention to the text in their books. Give
them some minutes to read it and answer the questions. Then, .

© check the questions as a class. . . y

Possible onswers: ‘ 1
Common caunterfeit products found on the streets: Clothing ' ;
items, CDs, DVDs, cellphones.

Most common copied items that you know: T—sh;rts

Copied brands people like the most: Answers will vary.

s =N ‘ 3
|
|
1

Glossary

Remind students to go to Glossary to find the meaning of
the highlighted words in the text “Counterfeit around the
World.” You might encourage them to guess meanings by
using the context around the unknown words. Ask them

to look for synonyms of the highlighted words. :
. e




' Lesson 2.

- E WD W e el Gl S G

Activity 7
Asadsmis evd Tverions!  [EE]
E  Use this exercise as a reminder of the introduction of the
5. Work 1n groups. Paople n debates must know vecabulary and words to present thalr lesson. By the time you get to this exercise students will feel
arqumants. Reod the text Jn Activity 4 ogain and look For the words thot match the . B
) following definlsions. G5 around the dass and share your onswars. more comfortable talking about the topic. Incrder to take
z . To moke romathing thot s stmilar ko somathing efse : advantage of this, have students ask one of the questions to o
Z0 b-:m:’:‘“snz’*ﬂ“'sm“;k’h:e: by ok partner and report the answer back to yoli. (He / she thinks...
. . ¢.To moke and ssl| somnel egally ’ . v . . i . .
) & The st of breking a <ute or ‘ In his / her opinien...) do this for scme minutes. Write mistakes .
i s, 70 moks something look exactiy ke something else fo trick pacple o | they make on the board and at the end go over themasa .
ﬁ & Wark Tn palrs. Reqd the sentences and circle i you Agras {A) or Dlmgrn {D). Wrlte your C’GSS

apiniar on the Jine provided,

Possible answers:

a. | think piracy is wrong.

b. | have, but I'm not proud of it

c. Clothing items might be the most common counterfelt

7. Work in paire. Taka furns 1o answst these questions. You sheuld and give your stetemants prodUCts‘ : . e

= ond opinions bosed on your argumants, e respectful with the opintons of your : d. ThEY should give mOl’E'jOb Upportumtles for the p80p|e
cossmates, even I they donft share your Hewpolnt. who make a living of counterfeiting products.

s
£

b Have you ever
bought brotleg

Activity 8

. What do &, What are the 4. What ¢an

you think wiost commen herit
about pivasy? products? counferfeit e Dictote ten phrases that can be used to perform different
produets in piracy?

‘functions in the language e.g. agreeing / disagreeing, asklng

¥ for directions, conversation starters, etc. Ask students to write
g & When you are in the middle of & debate, you m]ght miss ok on ssme Infarmeiion from .

your cauh‘i’ry‘?

the argurrients, The expressions ¥ the box can be Lsed to ask for clarifization end them down and then have them tell you which ones can be
repetition, Are thers ooy othars you could add te the list? Write them and shore your ope . oy . i .
answiar In smask groups. used to express clarification / repetition. Give them 3-5 mins to
| didwt undersiand the qguestion Could yav vepeat that? ’ § work on this.
Abf That's what you mean.. 3 ' :

Possible answers:

Could you say that again, please?
I'm not sure | understand your point.
If t understood correctly....

L

W -—Elo) aupt ',H_lil: &in

T

!

Closing

=M Activity 5 A
" Have students read the text for a second time and work on the
exercise, give them 3-5 min and go over the answers as a class.

Answers: 0. Copying b, lllegal. c¢. Bootlegging
d. Infringement e, Counterfeiting

Activity 6
B poir students up and explain the meaning of agree and

' disagree, for example, you can use some sentencesto make ~ JEPOITFOIICK
your point clear, (Acapulco has the most beautiful beaches in
Mexico. / NYC is the most beautiful city in the world. / China is a
very powerful country.}. Then, ask them whether they agree /
disagree with the statements. After that tell them to look at
the sentences in page 158 and gwe them some minutes to
work on-the exercise.
Encourage them te express their opinion and justify them by
using the expressions they have learned at this stage. Invite
them to exchange partners and repeat the process again.

Answers will vary.




] Lesson 2.

Product 10 Debate

Step 2

Ask students to make a reflection on the steps of their product

they have covered so far. Give them time to check the chart

and emphasize the fact that it is important to cover those
tasks before continuing with Step 2. '

o bkt a6erw ,,.:i uwmu&bﬂh <A o
ﬁmmngwsmmm 0; : '

Tell students they are going to write arguments for a debate.
Divide the class into teams and ask them to discuss the
questions on this section. Ask them to write notes meanwhile
mingle around the classrcom to check their understanding.
Encourage them to make decisions on what topic for their
debate to choose. Ask students to select a role in a debate, for
example, the moderator, against or for a point of view, etc.

SO SEO

Encourage students to form groups and choose make o
draft of their arguments for a debate. Don't forget to remind
them of trying to include arguments which can be used to
support or to be against a point of view about a specific

) topic related to art {they can have activity 4, page 158 as a
reference). Ask them to write their ideas on a piece of paper
and ge.around the room to help them with any question on
vocabulary and spelling. '

Encourage students to continue working in teams and ask -
them to think about the organization of arguments. Ask them

: to think how they can arrange the information they gathered
into simple speech. Tell them to take a look at the activities
they have been worklng on as an example to orgcnlze their
ideqs.

Lesson 2 Self-Evalvation

Emphasize the importance of evaluation. Ask students to make : _ .
a reflection on their learning and read the stotements, . ’
Make clear the sentences show the outcomes they need to

achieve, and they are related as well to their progress and

performance. Ask them to check the sentences individually

and then compare their answers with a partner or in small

groups. Monitor the activity and provide them with sorme -

advice in case they do not feel confident enough. You may ask

them to go back to specific activities and aspects, so students

feel more engaged with their own learning process.



‘Lesson 3!
Contemporary Art SR

B * £o vouknow the slements of a photagraph? Reord them in the box, Then lask ot thesy
wxomples of confemparary ort ond Imagine vou ore going ko participate In o dabate
abiout . Write thigs sttamants based ok your opinion on the tople.

Stoterment %

Staternent 2;

Statemnent 3:

s 4 Work in polrs. Recd the text about contemporory art and pay attention o the detuls
given ln the text, Try La identlty what speckle pleces of information are Interesting and
pungtgral For yoy, Retd the text again, Interpret It gnd answar the questions belew.

[
o Whdk cotls $120,0002
b. What are soma kay words in the text?

<. What's the general kee nbout contemporary art?

o. Look at the sentences i bhis, What do “Its” and "t* refer &2

Achievements

+ Detect points to discuss.

« Build an approach of your own,
Detect information concordant or conflicting with a
personal opinion,

+ Write statements to express arguments in favor or against.

« Use words or emphatic expressions (Exactly! That is just
what t... / Of course...} or qualify (That might be... / Quite the
opposite...] agreements or disagreements,

Get connected! h
Begin the lesson by telling students to complete the
phrase: In a debate sometimes you have to: 19-11 3-17-
6-18  6-18-21 20-14-11-3 (go with the flow): Ask them
to decode the rest of the message. Tell them that to
discover the message they will need to number the letters
of the alphabet from zero to 25 starting with the letter

Z =0, Y=1X=2, and so on. :

C

N _ y

Lesson 3

L I

T 189

Activity 1 o 7 n
Emphasize that art has different conceptions. In fact, some ‘
artists have §tated that art must be against a set of rules.

For some people street art does not correspond to any of

the conceptions of art, mainly because it is something frugal,
Encourage students to express their opinions about the

pictures; for example: In my opinion the first picture is not art, it

is only a piece of metal. | must say that the second picture does not .
belong to any conception of art because it is going to disappear. The

third one is only an eye. What does it mean? o ‘
Then, sk them to imagine they will have o debate. \
Encourage them to write some arguments to expresson

a debate.

Student’s Tip

IMaTainks Filuslaldy wliL=aLT eI

Activity 2

Encourage students to read the text and writé the question:
What is Conternporary Art? Brainstorm some ideas and write
them on the board, for example, graffiti, garbage, concepts,
etc. Have students read the text in silence and then give them
some minutes to discuss the answers to the questions,

Focus their attention on the sentences in blue. Explain that in
order to avoid repeftition they can use pronouns gnd they are
an important element while speaking and expressing ideas.

Possible uhswers:

“a. A banana stuck on the wall.

b. boundary, frugel, academicism, minimalism, performancae,
ete. :

¢. Contemporary art is superficial,

d. "its" is u possessive adjective, we use it to express the
characteristics inside something. / *it” is a personal pronoun.®
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Arsdomic srnd Shmagiansl {15

,., M 5. Work 1ngmuvs Now that you hove some arguments far a debate, go around the
", clusarser and interdlew some CRIsTmates chouk thelt lople and listen t5 their apinion,
Usa the ¢hart m suammoHze roncgrdint ahd conflicting opinlans.

s B. Work in péirs. How many expressions for a debats have you leamed so fer? In pabrs,
prepare o dabate using the exprasttons and chart bhelow,

Exachlyl . Thatisjust whatl.  Of covrse..
That wiaht beo ' Quite the apposite...

Achievements

+ Write statements both simple and complex. Understand
how textual organization and graphic components. help to
the understandlng of their content

Closing ﬁ\

=M Activity 6
* Now, break the groups up so that every member gets to tatk to
a member from o different group. Have the students exchange
- their points of view about the topic they chose. Menitor and
help with any questions they have and serve as moderator in
case the debates get a little heated. lee students 5-7 mins to
complete this task.

Answers will vary.

CIERIRNVH ]
ANl el T
Sgzaefils:

Lessor 3|

Activity 7 :
Teli the students to work with their classmates from the
previous exercises. Tell them to work on.a summary of the’
opinions in favor and opinions against. Give them 5-8 mins
to complete this task and then go over the answers with the
whole class. Divide the class in groups and have the students

* prepare a debate’in which'they can incorporate the phrases

in the box. Tell them to use the chart in their book to organize

 their ideds. Give them 10-15 mins to complete this task.

2ty -n;lia YerelTeh ¥ e '\ii'lgn -_)ﬂggﬂs

Environimentd
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sLesson 3.

Product 10 Debate

Step 3

Ask students to make a reflection on the steps of their product
they have covered so far. Give them time to check the chort
and emphasize the fact it is important to cover those tasks
before continuing with Step 3.

Product 10

Prataaiiag)

Tell students they are going to write arguments for o debate
divide the class into teams and ask them to discuss the

questions on this section. Ask them to write notes and mingle
around the classroom to check their understanding. '

Fhanisby aond

Encourage students to continue working in teams and check
the draft they made in the previous step so that they can write
a final version of their set of arguments. Before you have the
final version in your teams, work with the format you selected
and include some illustrations, and make sure it is easy to
recognize which arguments express a supportive point of view,
and which ones are against the topic you previously selected.
Encourage them to use dictionaries in case they have doubts
about vocabulary and pronunciation, y

Remind students that next step implies the presentation

of their project. Encourage them to set a day and specific
time to carry out the presentation. Let them know they will
present their project and it would be mterestlng if they invite
their family members.

Lesson 7 Self-Evalvation

Emphasize the importance of evaluation. Ask students to
make a reflection on their learning and read the statements.
Make sure the sentences show the outcomes they need to

. achieve, and they are related as well to their progress and
performance. Ask them to check the sentences individually
and then have them compare their answers with a partner or
in small groups. Monitor the activity and provide them with
some advice in case they do not feel confident enough. You

- may ask them to go back to specific activities and aspects, so
students feel more engaged with their own learning process.




Product 10

Product 10 Debate
. Step 4

B WEIETEPS

Ask-students to make o reflection on the steps of their product
theythave covered so far, Give them time to make sure they
have the final steps ready before they present their product.
Ask students to invite their friends and teachers from other
groups to observe the debate. Encourage students 16 invite
their families and te have the debate taking into account

its components, the use of vocabulary, geod pronunciation
patterns, and the correct use of resources.

ALTEENA S ERPY o U ey s

Let students know there are some other products in case they,
don't want to write arguments for a debate [video debate and-
poster making). Read the options and encourage students and
peaple who were in the presentation to keep on learning and
doing these kinds of projects. ’

End of unit Self Evalvation

Emphasize the importance of evaluation. Ask students to
make a reflection on their learning and read the statements.

Lesson 3! |

Make sure the sentences show the outcomes they need to
achieve, and they are related as well to their progress and
performance. Ask them to check the sentences individually
and then compare their answers with a partner or in small
groups. Monitor the activity and provide them with some
advice.in case they do not feel confident enough. You may ask
them to go back to specific activities and aspects, so students
feel more engaged with their own learning process.




- | Activity 1
Ask students to read the text, "Where Did It Begin? The Onglns

of Piracy” on their Reader's Book and work on the Activity, then,

have them discuss their answers with a partner and finally,
check their responses as a class. Give them 20 mins to do this.

Answers will vary.

Activity 2
R=A=) Divide the closs in groups and tell each group to come up-
with and write ddwn an argument abaut the topic they just
. read about. Give out a statement written by one of the groups
to a different group. Now, tell them to have a debate about -
the statement they were given.

Try It Out!
Question 1
In England, there was something called the fetter of
margue. It was an authorization from the government, |
given to sailors in war time, not only to attack and
capture enemy vessels, but also to plunder and bring
-them before the Admiralty, which in the past, was the
department in charge of the navy,
Question 2
" Nowadays, piracy is commenly known as the
unauthorized duplication of a genuine product for
commercial gain, without the consent from the owner of
the copyright or trademark.
Question 3
Answers will vary.
Question 4
It refers to the conditions same workers have to obtaina
poor salary.
Question 5

LAnswe rs will vary. | J

1. Work !In pairs. After reading the text *Where DM 1t Segin? The Orighns of Pirocy* to yoiir
Receler’s Book [odes 117 to 129, complate the chort with seme argumaents for or ogatnst
the pirecy of the foliowing producis,

& 7. Work In groups. Organize o debats whare pecple con express thilr points of viaw,

Anmwst Lhe ourections ond compors your ideas with sther
<clnumstes.

1. Wes plrey begrd i the Qiden Age? Wind

1. Whot i modemn doy plrocy?

1. Do you lke srolling ond window-shopplng in math®

A What $o pou underihond by Liavery conditions?

5. What do pou *hink ahout plratod Tema?

P T

R




+
"
P

o
.

™ o e A U S M G e e e e e e e e e e

Activity 4 : a
Encourage students to write @ summary of the debate they o
have just had. Let them write o conclusmn about the main ‘
topics discussed. .

Aty

4
. k
F .
: =4 Actlwty 1
3 F' Arrange students to work in pairs and glve them 5 mins to
i ' think of 4 topics they would like to debate about. Make sure
g they corme up with one that is related to art.
88 A.Ct.IVItV 2 . N N o
o =4 Divide the class in groups and have students prepare some

arguments for each one of the topics they chose and create
a mind map that includes the most important points of their . )
- debates. Give them 10-15 mins to complete this task, T

E Activity 3

Now, tell the students that they are going to think of
arguments in favor and ug&:inst for each one of the topics they ‘ :
chose. Monitor dnd help with any questions they have, Give .
them 15 mins to complete this task, : ;

41 Evaluation
Encourage students to evaluate their performance. ' .

.
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Cards with researched informatibn

Ask students to sit in pairs and ask them if they know where the Louvre Museum is. Explain that itis in Paris, France, and it B
displays several works of art. Relate this to the exercise on Lost Art that is in their Activity Book. This time, tell them they are

going to talk about two famous works of art that can be seen at the Louvre. Once they have the cards, encourage them to ask

the questions so they report to their classmates the information contained in the cards.

Name of the piece of art; Winged Victary of
Samothrace

Sculptor: Unknown
Date of creation: 200 BC

 Interesting Facts:
- It's also known as the Nike of Samothrace.
« |t is made of marble.

* It represents the Greek Goddess Nike .
{Victory)

+ It is one of the finest examples of
Hellenistic sculpture.

« The overall work is almost 6 meters tall,

Name of the piece of art: The Mona Lisa
Painter; Leonardo Da Vinci
Date of creation: 1503

" Interesting Facts:

« |t is the most famous, most studied, and
most widely recognized painting in the -
world.

» It is smaller than you think: only 53 x 77
centimeters.

+ Her smile is a very enigmatic aspect of
this painting. ' ] .

+ It has been on permanent display since
1797.

» Over 6 million people visit the Mona Lisa
each year. ‘
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Value Scale

: Take a look at this Value Scale. Give it to students and encourage them to check the learnlng outcomes they have achieved
after the unit and encourage them to give their classmates feedback.

Yes or No Feedbock

1.1 can talk about controversial art topics.

/N DD DR ebateskas ROIOTapRICoTdanze ty

3. | can use expressions to communicate my opinion.

b, | sto)! aczoleiaatitsy stsiviisall EolaTsporofsfs,

5.1 can distinguish the difference between British and -
American words.

dkd WitedmeEers te i SH S TOR 1
TR

7. ] can use the passive voice.

S CT O TN DR PO P O VS E L I TR SN

9. | can write statements in favor or against something.

OO ORTS ST I L O CEEX D TESE 015




Unit 1 Let’s Talk about Cultural Habits!

Track 2 : ' ' ;
Michael: Hi, Josefina. This is my friend Akali, she's an exchange student from Japan. ' '
Josefina: Nice to meet you Magali... oh, | mean, Akali, I'm so sorry. Are you from

Jaopan? How's it like?

Akali: No problem. Yes, | am. It's a very exciting country.

Michael: Akali, why don't you tell Josefina about Valentine's Day and the Red... oh,

| mean White Day in Japan. She is quite interested in knowing about traditions and

cultures around the globe. '

Akali: Oh, really? Okay, then. Did you know that in Japan we celebrate Valentine’s Day

twice a year? -

Josefina: That's crazy! First, Americans turn their river green and now you tell me there's a

double Valentine's Day?

Akali: Yes, I'm serious.-Also, in my country, women are the ones that give gifts to men. We:

usually give them candy. If we are redlly into the guy, then we are used to make them

something, such as chocolate...

Josefina: Sorry to interrupt you but, are you telling me you actually make chocolate for

the guy? | think that's way too much effort. '

Michael: | would love to be given a gift like that! Thot really shows appreciation in my

opinion. Oh, continue Akali, I'm sorry...

Akali: Never mind. As | was saying, there is also a thing called the White Day in which

men who received gifts on Valentine's Day will give a gift back if they like the girl too. Girls ' .
must wait a full month to know it, though... oh, look ot the time! | must rush, 'm late for )

the bus! Bye, I'll be in touch!

Unit 3 Let"s Write Instructions to Carry Out an Experimeni!

Track 3

Narrator: Cara needed to carry out her assignments as everythmg she learned at school

was really interesting for her. Once Cara arrived home, she insisted on eating lunch and

going immediately after to her room, so that she could start doing her homework. She

headed upstairs and started preparing all the stuff she needed to do the experiments her

teacher had told her at school. : ' : ‘
She was extremely interested in doing one of the experiments, as it caught her attention ‘J
from the very beginning. Cara read the handout she was given: "How to invert a balloon |
in a bottle." She checked she had the necessary supplies: ]
Cara: | have the glass bottle, the balloon and some water. What do | have to do now?. :

Cara: First, you need to put some water into the bottle, using a funnel.

"Narrator: Cara poured the water corefully, as she didn't want to spill any. water and make
a mess in her room. :
Cara: Secondly, get the bottle |n5|de the microwave for one minute so that the

Track 4 : _
Narrator: Cara began to read the instructions from the handout carefully.

r
water heats. j
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Narrator: She did excctly as the instructions suggested .
Cara: Now, stretch the mouth of the balloon and over the bottle openmg

Narrator: Cara was excited to see the balloon moving all on its own, and then the
balloon was pulled into the glass bottle! it inverted completely into the bottle and -
continued to expand inside. Cara learned that the water turned into water vapor when
it boils, and this water vapor pushes the air out of the bottle. Thenh, it cools, and with
the balloon stretched over the opening, the vapor turns back into water. This creates

a difference in pressure in and outside the bottle. As the pressure is higher outside, the ‘
air takes the balloon inside the bottle. ‘

Unit 4 Let’s Express Our Emofioﬁs about a TV Show!

Track 5

Dave: So, what're you watching today?

Kyle: This is a classic. It's called Gladiators. It's the best TV progromme in the

whole world. :

Dave: Oh, really? Tell me more about it, it sounds cool!

Kyle: Well, you see, this group of contestants compete against these so-called
gladiators...

Dave: Hmm..

Kyle: ...and they fight in an arena just like in the old days in Rome. Mate, I'm so
_pumped! This has got to be my favourite programme.
" Dave: | will never get used to your accent. Anyway... about this program... it seems
familiar for some reason. Can you tell me'more about it? )
Kyle: As | was saying, there are two women and two men who competed in a series of _
physical events such as Hit & Run, where they had to run and avoid a huge ball that
the gladiators throw at them! Shall we see it now?

Dave: Ah... ch my God! (' m so thrilled, Kyle. But... do you have to be so formal all the
time? Hit play now!

Track 8§ :

Presenter: Welcome to "The Dating Show" with Mark Buffclo'

Matk: Thank you, Glenn! Hello, everybody. Are you ready to begin this new romantic
adventure? Tonight, Julie Andrews is here with us in the search of true love, Are you
ready to moke a decision, Julie? :

Julie: Hmm... | don't know... let me see... can | ask you one more question, -
Bachelor #2? '

Bachelor #2: Wow! . Lo _

Julie: Oh! Okay...if you were to be an animal... which animal would you be and...
mmm... why would you choose that? »

Bachelor #2: You know... | would definitely be a'penguin because they're the most
faithful animais in the world.

Julie: Aww... thot's so cute! Let's go out!




Unit 5 Let’s Suggest Possible Explanations about Past Events!

Track 7

Narrator: Sonia and Matt are playing in a café. Then, Lucia joins

the game. :

Matt: Mr. Jones, the victim of a murder has been found in one of the nine rooms of h|s large
estate.. Lo

Sonia: Why do you always have to talk like that every time we pluy, Matt? Don't be 5|IlyI
Matt: Come on, Sonia! You know how much | love this board game.

Sonia: | know... | love it too. Let's arrange the boord game, then.

Matt: I'll put the cards in the evidence envelope. :

Lucia: Hi guys! | didn't know you came here to play games. Can | join?

Matt: Sure, Lucia. Do you have a clue how to play this game?

Lucia: Well... the only thing | know about this is that you're supposed to look for...

Matt: THE VICIOUS MURDERER OF MR. JONES!

Sonia: Matt! You're impossible! o

Lucia: | guess you really like this game... and yes... that's the only thing | know about the
game. Can you explain the rules to me, please?

Sonia: Of course, Lucia!

Matt: You can be the red token. All you have to do is throw the dice to get into a room and
try to guess the answers for the. questions to solve the mystery. Who did it? What did they
use to do it? And in what room was he killed? You must use the information from the squcre
_you are, got it?

Lucia: | think | do...

Sonia: Okay then, here are your cards and detective notes. Throw the dice and let's get
started!

Track 8 ‘
Butler: Can you hear me? Oh my God... | thought you were like the others. They never
listen. Can | tell you about that day? Oh, | remember that day and what happened.
| was working at the Warwick Mansion at the time. It was the Count's daughter's birthday
party. There were -approximately a hundred people at the masquerade that night. | felt
_so excited about it because earlier that day | had met the Count in the study. He told me
| was going to be promoted to his personal secretary the following day. | stepped out of the
room and noticed that the roses in the closest vase had just been watered. How strange,
| always did it.

During the masquerade, | went back to the kitchen and the cook wasn't there. | remember
being so mad at him because I needed more pastries for the guests. He was so lazy and
_careless. He was constantly blaming others for his incompetence. | used to have lots of
discussions with my co-workers, like the gardener. He was weird and he always drove me
mad with the dirt on his shoes! | know he didn't like me, either.
Anyway, as | was saying, the cook was nowhere to be found so | made my way to the cellar
to get more food. There was a blurry light in the cellar, ] heard a strange metallic sound...
is that a knife being sharpened? | got scared. | asked, "Wha's there?”, butnobody answered.
Then everything went black and | fell in pain. Who could've done this?



Unit 6 Let’s Discuss about Youhg People’s Rights!

“Track 9
Nicole: | found out that in Mexico parents are responsible for their children's care and -
guidance until they reach the age of 18; however, I've seen that Mexican parents help
their children until they are older. For instance, my brother is 25 vears old and he lives
with us. My parents support him because he s still studylng
Andrew: From my point of view, it is a matter of culture because | have some family in
the United States and my cousin there who 25 is also studying, however, he lives on his
own and he has a part time job to earn some money. .
‘Carol: As far as ] am concerned, it is a matter of what parents consider more appropriate
for their children because at the age of 18 people are legally adults and they are able to
work, and they are responsible for their actions. | mean legally, parents don't have the
obligation to support them but it's up to them to help their children.
Joseph: | also read that before 18 we are considered to be minors and have to obey our
parents and comply with certain responsibilities but | consider that we shouldn't have
responsibilities because they are Just for adults. Actually; we should have more rights
than obligations.
~Teacher: | know that you as teenagers are in search of more freedom, but you have to
take into consideration that the more rights you have, the more responsibilities
they bring. :
Sarah: That's true! My mother always tells me so. She always tells me that it's a right to
have somewhere to live but we have the obhgdtlon of keeping clean the place where we
live and helping with certain chores. After some discussion about that point, most of us
agreed on the importance that it hod and that domg housework was the responsibility of
all the members of the family or the people who lived in it.

Track 10

- Teacher: Can you lmoglne a world without obligations?

George: Of course! If there weren't any obligations, everybody would be hoppy, especially
teenagers! We wouldn't have to study or work. We could play all day or do the things
that we like doing. \

Sophie: | don't agree with you George, because if teenagers didn't go to school, we
couldn't be professionals when we grew up, we wouldn't be able to work in a nice place
and be responsible adults! '

George: When we grew up, everything would be different! We could work then, doing the
things we'd like.

Jerry: That is true, it’s important to work enjoying the thmgs we do, but | agree wuth
Sophie, we also need preparation for that as it's the basis of our future life. I'learned that
as a society it is vital to have prepared people who are aware of other people’s problems
and able to find solutions for them. If nobody complied with obligations everything
would be a mess, because everybody would do just whczt they wanted and that wouldnt
work as a society. -

George: Really? | hadn't thought of that!




Unit 7 Let’s Read Poems!
Track 11
Henry Wadsworth Longfellow (1807-1882)
The Rainy Day | ,
The day is cold, and dark, and dreary;
It rains, and the wind is never weary;
The vine still clings to the mouldering wall, -
But at every gust the dead leaves fall,

" And the day is dark and dreary.

My life is cold, and dark, and dreary;

It rains, and the wind is never weary:

My thoughts still cling to the mouldering Past,
But the hopes of youth fall thick in the blast,
And the days are dark and dreary,

Be still, sad heart! and cease repining;

Behind the.clouds is the sun still shining;

Thy fate is the commeoen fate of all, ‘

Into each life some rain must fall,

Some days must be dark and dreary.

- Track 12
Walt Whitman (1819-1892)
O Captain! My Captain!
O Captain! my Captain! our fearful trip is done,
The ship has weather'd every rack, the prize we sought is won,
The port is near, the bells | hear, the people all exﬁlfing,
While follow eyes the steady keel, the vessel grim and daring;
" But O heart! heart! heart!
O the bleeding drops of red,
Where on the deck my Captain lies,
Fallen cold and dead.

O Captain! my Coptoirﬂ rise up and hear the bells; .
Rise up—for you the flag is flung—for you the bugle trills,

For you bouquets and ribbon'd wreaths—for you the shores a-crowding,

" For you they call, the swaying mass, their eager faces turning;
Here Captain! dear father!

This arm beneath your head!

It is some dream that on the deck,

~ You've fallen cold and dead.

My Captain does not answer, his lips are pale and still,

My father does not feel my.arm, he has no pulse nor will,
* The ship is anchor'd safe and sound, its voyage closed and done,
From fearful trip the victor ship comes in with object won;




Exult O shores, and ring O bells!
But | with mournful tread,

- Walk the deck my Captain lies,
Fallen cold and dead.

Unit 9 Describe Unexpected Events

Track 13

" Reporter: This is James Turner reporting for radio KWL 92.3. After the heavy hailstorm-

that hit the city last Thursday afternoon, many buildings and schools were evacudted.
All security protocols are how activated, and hundreds of volunteers are now working on
removing debris. Let's listen to this testimony from one of the witnesses: Liza Hamilton.
Liza Hamilton: | was very excited because [ was going to eat with my family. So, my mom
and | went to pick my father up at his job to have lunch together. It suddenly started to
rain and then a heavy hailstorm started at-around 2 p.m. The building where my father
works is a little bit old, so with the hailstorm, the ceiling of the top floor collapsed: Some
offices are still totally flooded. The water blocked most of the exits and entrances. It
made it very difficult for people to leave the building. Many of my father's coworkers
didr’t know how to swim, and some others suffered a nervous breakdown, so the
firefighters had to come to rescue them. ] was worried because my father doesn't know
how to swim and although | was trying to be calm, my mother was very worried. Fi.hoI!y,
the firefighters rescued my father and many other people trapped in the elevator. The
building was evacuated successfully two hours later, and all the families were reunited.

Track 14
Sam: The firefighters came very quickly.

. Diane: Suddenly the ceiling collapsed!

Reporter: How did you feel at that moment? .
Adam: Why the authorities didn't check the building before?

“Liza: | knew my father would be all right.

Track 15

As every Tuesday, my classmates and | took our science class in the school lab. We did a

few experiments heating substances. It was around 8 a.m. Once we had finished, we left

the lab for our next class. Unfortunately, Bryan, one of my classmates, forgot to turn off. »
one of the Bunsen burners we were using. An hour later, we heard a loud noise and then
we smelled the smoke. Our English teacher's reaction was quick. He told us, "Leave the
room in order.” The other groups were taken to the playground. The school staff gave us
clear directions and Mr. Wilson, the school principal, told us, "Please keep calm and go
down the stairs.” Suddenly, we heard a hissing noise coming from the lab...

T

Track 16

The hissing hoise came from the fire extinguishers that other tedchers were using to
put out the fire. We were really concerned about the damage that the lab could have
suffered but fortunately, the only thing that we lost was a pair-of flasks. The rest of-
the room was almost intact. A week later, the-labdratory technicians gave us a safety
measures talk to prevent similar situations in the future.
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Track 17
Last Monday, at around 11 a.m., we were going up toour classroom when suddenly
the building started to shake. Our teacher |mmed|ately followed the earthquake safety
protocols and started to give us directions, “Go back to the playground,” he told us.
He also reminded us, "Walk fast and in order.” One of the school staff members said,
"Look for the meeting points marked in green.” Mr, Smith, one of the janitors who
was mopping the floor at that moement, told us, "Be careful because the floor is wet!”
One of my classmates told me, “Please help me with my bag.” She seemed very upset
because of the earthquake. A few minutes later, we heard some voices outside the
school...

Track 18 :

We thought something much worse had happened outside, but we were wrong.
Actually, it was our parents and some relatives who had come to pick us up. Later
that day, the school was checked and the principal said to our parents and relatives,
"Please, take your children home” She also told us, "We will inform you if we have
classes tomorrow."

Track 19 ~ i

When we were decorating the bulletin board for the school news, there was a shocking
incident. It was a regular morning at our school. We were attending our English ¢lass.
First, our teacher asked us to organize the information we had prepared for the
bulletin board. Then, we asked for a ladder to put up some of the decerations, Mrs,
Grant was going to go up the ladder, but Kevin volunteered to do it for the teacher.
They both were working on the decorations while the rest of the group was working in
teams pasting the information we had‘printed. Then, when Kevin wanted to get down
the stairs, he tripped with one of his shoe laces. He fell off the stairs! Immediately
after, other classmates and | tried to help Kevin. Then, Mrs. Grant asked the principal
to call an ambulance so Kevin could get medical attention. Although Kevin was able
to walk, his left arm wasn't right. After a few minutes, the ambulance arrived, and the
paramedics finally took Kevin to the hospital.

Track 20

Mr. Taylor: | found myself in the middle of my grocery shopping when a hailstorm,
all of a sudden, started. All the pecple took their kids or their pets to shelter them in
businesses nearby. One or two windows of some shops were torn into pieces. | could
hear some of them cracking! Some of the awnings of a few businesses were covered
with ice. After a few minutes, around 10 a.m., the hailsterm stopped and turned into
a drizzle. A few minutes later, many people started to leave their shelters and took
shovels to remove the ice from the sidewalk. Unfortunately, there was a pile-up when
three cars slipped on the ice. No one was hurt, but the whole experience caught us
off guard.

Jeremy: Well, | was with my cunt taking out our dog Casper for a walk when this kind
of frozen rain started falling so hard! We ran to the market looking for a place to hide,
You could see how some windows, light bulbs, and cars were getting damaged. Some

'
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. minutes after, these ice balls became less and less, and there came this sort of light
- rain, you know. Mmm, the rain was so hard that some covers used in businesses to

protect from the sun had ice on them. Oh, | remember there was a sort of a car crash
caused by the tons of ice that were on the street. Some people took, hmm, this kind of
tool that farmers use to remove earth, you know and then they started to sweep the
ice from the streets.

Track 21 7

Mr. Grant: So, Mrs. Grant. When we were on our way to school-that morning, there
were very stormy winds which unfortunately caused serious damage to the trees down
the road. There was one old tree which unexpectedly collapsed on a vehicle full of
merchandise. Consequently, this caused a terrible traffic jam. It is no excuse, but due
to this eventuality we could not arrive at school on time to drop Alice. off. We made

“sure she took time to review her notes for the day.

Alice: And, you know, | was coming to school with my dad and the wind was very, very
strong. All the trees were moving back and forth. When, suddenly, this huge tree fell
on a truck! So, all the cars stopped, and we couldn’t move for a long time. We didn't
make it to school! So, my father got me back home and | started to watch some TV.

Track 22 _

| use phrases like "kind of” when | want to describe a word.
| like to talk even if | make mistakes.

f express the right emotion depending on the topic.

I use a visual support to help me speak better.

P use the right rhythm and intonation when | speak.

- | rehearse rather than memeorize my speaking presentatlons

Speaking in pubhc is very stressful for me.

. Track 23
Amy: So, Edward, do you practice difficult words by repeating them to ycaurseh‘7

Edward: Yes, | do. | say them to myself in sentences.

Amy: Do you practice only in that way?

Edward: No, | don't. | also watch TV shows and repeat some of the phrases the
actors say. | imitate their pronunciation all the time.
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Text 7 Ainerican Poetry

Track 24

Emily Dickinson {1830-1886)
Hope Is the Thing with Feathers
. Hope is the thing with fedthers

" That perches in the soul,

- And sings the tune without the words,
* And never stops at all.

And sweetest in the gale is heard,
And sore must be the storm
That could abash the little bird
That kept so many warm,

I've heard it in the chillest land,
And on the strangest seq;
Yet, never, in extremity,

It asked a crumb of me.

Track 25

Sylvia Plath {1932-1963)

Crossing the Water

Black lake, black boat, two black, cut-paper people.
Where do the black trees go that drink here?
Their shadows must cover Canada.

A little light is filtering from the water flowers.
Their leaves do not wish us to hurry:

They are round and flat and full of dark advice.
Cold worlds shake from the oar,

The spirit of blackness is in us, itis in the flshes

A snag is lifting a valedictory, pale hand;

Stars open among the lilies.

Are you not blinded by such expressionless sirens?
This is the silence of astounded souls.
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