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Estimado(a) maestro(a)

La Guia didactica que tiene en las manos es el resultado del esfuerzo que realizan el
Gobierno de la RepUblica y los gobiernos estatales para que con su ayuda se garantice
que los alumnos(as) que cursan la asignatura de Lengua Extranjera. Inglés, cuenten
con materiales educativos para apoyar su aprendizaje, y con ello ser usuarios de la
lengua inglesa.

Los materiales educativos que forman parte del Programa Nacional de Inglés (PRONI)
se ofrecen a la comunidad escolar para apoyar su trabajo cotidiano en el aula, de tal
manera que sea posible la familiarizacion, el contacto y el dominio del Inglés como
lengua extranjera, tanto para usted como para sus estudiantes en la escuela.

Esta Guia didactica contribuird a su formacién docente ya que encontrara
recomendaciones metodoldgicas y disciplinares para generar mejores ambientes de
ensefianza y de aprendizaje de la lengua inglesa. Ademas, cuenta con un disco que
contiene modelos orales e imagenes fijas que apoyaran su quehacer docente.

Le deseamos éxito.

Distribucion gratuita. Prohibida su venta.
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OdysSey,

According to the dictionary, an Odyssey is an exciting journey. Inspired by this
definiticn. the authors, editors, designers, and artists that participated in putting
togetner this English course have worked together o create engaging yet
challenging activities aimed at triggering students’ imagination and to promoting
learning in different ways. In our new Qdyssey series, we give students the
opporiunity to be amazed by the wonders of our world on a daily basis!

Skills

The world 1s changing fast, and we need to help our students prepare to face
the challenges of the 21 ' century and support them in building the skills that
will help them succeed. Nowadays, there is an increasing emphasis on what
students zan do with information rather than on what they can memorize.

The ability to work wel! with others. especially with cthers who might be

very different from ourselves. has also become more imgortant. Based on
recent research conducted by Cambridge University Press and related to
competencies. we have developed a pedagegical framework that addresses
eight main areas of competency divided into two major strands: Thinking anc
Learnina Skills and Social Skills.
; S T B, po

Epume g ;\‘_‘,; SEELLE @ 5 w:{i;: §~;§§§§« I "xgg_;‘ggg&ga?g»ﬁggm:;gﬁ;; 3424 g@gww;%,%; o
i ERniiEKalIBRCARTINOR RIS b e
- 2. Critical Thinkin 3. Information ;
1. Creativity ¢ hinking, tion 4, Learning to Learn,
, . Problem-solving, and Communication , .
& innovation - . . Self-efficacy, Study skills
Decision-making Technology Literacy
Participating in creative Understanding links Using digital and online Practical skills for
activities between ideas tools participating in learning
Creating new content — Evaluating texts, ideas and Following safe anline Showing a positive
from own ideas or ather arguments practices - to protect mindset for learning
resources yourself and your school  {English)
Discovering & expressing  Synthesizing ideas and Behaving appropriately to  Reflecting on and
own personal identity and  information _others online _evaluating own learning
feelings through creative : ¢ SUCCESS
activities
Identifying and prioritizing tdentifying and articulating
problems to be addressed learning goals
Evaluating options Identifying and using
' effective learning
techniques
Asking effective questions Seeking help from other

people or resources

Making notes, storing &
retrieving information

Preparing for and taking
exams



5. Communication

Using appropriate
language/register for
context

Managing conversations

Overcoming own
language gaps

Participating with
appropriate confidence &
clarity

Supporting others to

communicate successfully

6. Collaboration

Taking turns in shared
activities

Listening to and respecting
others’ contributions

Sharing ideas

Taking personal
responsibility for own
contributions to a group
task

Managing the sharing of
tasks in a project

Evaluating and responding
constructively to others’
contributions or activities.

7. Emotionat Skills

Identifying and talking
about own emotions

Managing own emotions

Empathy & relationship
skills: recognizing &
_responding appropriatefy
" to other children’s
emotional state

Each time a student performs an activity, they build on their previous knowledge,
abilities, and skills. This is a spontaneous process, which can make it difficult to
separate these features into different categories. Nevertheless, whan students
are exposed to different learning opportunities, it is important to focus on the
develepment of one or more skills.

Invclving students in language social practices that demand communicative
interactions in diverse social environments promotes:

* Use of real-life English

* The ability to keep on learning

* Emotional self-control

* Integration of basic knowledge
* |ntegration of behaviors that favor collaborative work

* Respect towards others

* Appreciation of foreign languages and cuitures

The topic and purpose of each unit in Odyssey is defined by a different Social
Practice and each unit pursues the fulfillment of a set of Learning Qutcomes.
Please see the Scope and Sequence for a more detailed description of this.

6 PRESENTATION

8. SOCIal Respon5|biﬁties
and Global
competencies

Understanding personal
responsibilities as part of

, @ group and in society —
- including citizenship

Behaving consistently
with personal and social
responsibilities

Showing leadership skills

Understanding and

describing own culture

Understanding and
discussing global issues -
environmental, political,
financial and social

Understanding &
managing career
development options and
techniques



Collaborative Work

Odyssey aims to promote actual coliaborative learning. Each time students
work together to develop a product, they integrate what they learned in the
previous lessons and get the opportunity to work together as a team. By working
collaboratively, they can share their strengths with others and develop their own
weaker sxills. They can also develop their interpersonal abilities as they learn o
deal with conflict. We are convinced that by learning to work in a collaborative
way helps students to participate actively in difterent tasks, and working as part
of a teamr: is hoth challenging and motivating for students, and encourages them
to acquire new knowledge and skills by facing and solving problems together. At
the end of each unit, students will find & Collaborative Guige that will help them
reflect or the true meaning of working in teams.

Evaluation

Recent pedagogical research has shown the impertance of placing the student
at the center of the learning process. Students should be active participants

in their own learning which includes self and peer evatuation. Every lesson in
Odyssey gives the students an opportunity to reflect on and evaluate what they
have just learned and achieved. This aiso helps teachers to keep track of what
needs tc be reinforced in class as well as which students might need additional
help.

When designing the activities for the Odyssey series, we always kept the
students firmly in mind. We believe that students should:

actively participate in the learning process.

take part in real life-like communicative: activities.

cevelop their own ideas albout the relationship between the language and its
communicative functions.

make decisions, accept responsibilities, and have an opinion about the
activities related to the use and analysis of the language.

analyze communicative practices around them to understand, explain,
question, adapt. and correct them depending on the social sphere.

be exposed 10 new communicative situations.

work n groups, to learn about collaboration, negotiation, etc.

develop products where they use their prior knowledge. experiences.
and interasts.

be crallenged by realistic life-like tasks.

V. 4 T ' — - ~
. Remember that as a teacher you use language to transmit ideas. Build rapport with your students by listening to
them and by communicating in an accessible way while using appropriate body language. Address your students

by their names: this will make it easier for you to know where they stand so that you are able to best assist them
and encourage them during the school year so that they improve their English, The following guide includes
examples of how you can work with the different activities and readings you will find in Cdyssey 4. Fee! free to
adapt the activities to best suit your needs and those of your students. Keep in mind that "every head ig a world”
and taking this into consideration when planning your lessons might make a big difference in the way your students
reach their language achievements.

Y 4 — . . -
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selections, both narrative and informative and
a Reading Quiz at the end of each unit, Each

The Reader is comprised of ten reading
Reader unit corresponds with a unit in the

activities. Each unit comprises four lessons,
a Review game or activity, a Social Skills
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critical thinking skills. we have included some
ICT addresses in either the body of the unit or

the Review section. Also, we suggest using
whenever possible these links to offer variety in

activities and tasks. The use of the suggested
links is not mandatory, therefore if Internet is
not available, there is no consequence or loss

task, and a Product. At the end of the books,
students can find a Picture Dictionary to
facilitate understanding and use of the
working on researching abililies as well as on
on the learning process of the language.

language.
Just as an extra tool to engage students into

8 COMPONENTS



Teacher's Guide

The Teacher's Guide inciudes reduced Activity
Book pages and provides step-by-step lesson
plans. Thz first page of each unit provides
Reading Strategies 1o work with the unit reading
selection The second page maps the related
materials. mentions the Sccial Practice, and
lists the Learning Quitcomes that will be covered
in each unit. Additianally, the Teacher's Edition
containg the Audic Script, and the Class CD
track list and Visual Resources index.

Class CD

The Class CD provides the audio selections
that students need to develop the listening
activities. You can also find a set of Visual
Resources that can be photocopied.
displayed on a computer screen. or
projected on the board. In the Teacher's
Guide you will find instructions on when and
how 10 use these resources.
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There are four two-page lessoens in each unit.
Each page contains a complete didactic
sequence formed by three activities with enough
material to be taught in one class. Fach lesson
pursues the achievement of ane Learning
QOutcome by involving students in engaging yet
challenging activities.

At the end, each iesson gives students an
oppaortunity to assess what they learned using
different evaluation strategies.

The Learning Environment and the Social

Practice that frame each unit are clearly indicated
under the the corresponding title. Also, every
achievement, has been included at the right
corner of each lesson,

10 UNIT WALKTHROUGH



Review

Relevant activities linked to students’ interests
and everyday life allow them to use the language
learned in previous lessons.

£ b omu GH e T 3 S W G 510 CERDR the STEI

ICTs

In every unit whether in the body of the unit or as
a clasing item to keep you updated in the unit's
topic and help you improve your technologicat skills.
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Visual Resources (Class CD)

Visual Resources contained in the Class CD can be used
as additional practice to reinforce the unit activities. They
can be projected on the board, gisplayed on a ccmputer
screen, or printed out The Teacher's Guide gives ciear

instructions on how to take advantage of these resources.

Y
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—— Product

Throughout the unit, students work together in a
collaborative way encouraging authentic communication
and building evidences that serve the purpose of
scaffolding tools and engage students to produce a final
evidence called product where they can use everything
they've learned so far and see how they've progressed as
they increase language and life skills.

Evaluation tools

A variety of evaluation instruments that help students
become independent learners and to better understand
their own learning process.

o o G
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» Comments on and compares advertising
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Familiar and Community Environment

Unit 1
Don't Worry!
pp. 16-27

Social Practice
Exchanges Concerns in a Dialog.

Literary and Ludic Environment

Unit 2
Tell Me a Story
pp. 28-39

Social Practice
Tells a story using pictures.

Academic and Educational Environment

Unit 3
Taking Care of Myself
pp. 40-51

Social Practice

Gives and follows instructions about health

care,

Famitiar and Community Environment

Unit 4
Understanding Ads
pp. 52-63

Social Practice

messages.

Literary and Ludic Environment

Unit 5
Guessing Games
pp. 64-75

Social Practice

Describe daily activities so that others can

guess them.

SCOPE AND SEQUENCE

Don't worry, just do it!
pp. 6-16
Track 27

Lucy, the sky and the sea
pp. 18-28
Track 28

Sparkling Smile!
pp. 30-41
Track 29

Smart Shepping
pp. 42-53
Track 30

A day in the Jife of an
entomologist

pp. 54-65

Track 31

Learning Outcome
*Explores dialogs that express
concerns.

Learning Outcome
= Explores and listens to tales
imagined from a picture.

Learning Outcome
¢ Explores instructions for health
care.

Learning Outcome
= Explores classified ads of
children’s products.

Learning Outcome
e Explores and listens to
descriptions.



Learning Outcome

s Examines ways to
express concerns in
dialogs.

Learning Qutcome
* Proposes stories with the
use of pictures.

Learning Outcome
¢ Interprets instructions,

Learning Outcome
= Understands classified
ads.

Learning Qutcome
e Interprets descriptions.

Learning Outcome

¢ Expresses and responds
to concerns in short
dialogs.

Learning Outcome
s Tells stories using
pictures.

Learning Outcome
*Writes instructions with
graphic support.

Learning Outcome
*Writes information.

Learning Outcome
*Writes descriptions.

Learning Qutcome A Helping Box!
¢Expresses and responds
to concerns in short

dialogues.

Learning Outcome Story with Pictures.
= Tells stories using

pictures.

Learning Outcome Make a Poster.
«Writes instructions with

graphic support.

Learning Outcome Classified Ads.

Writes information.

Learning Outcome Play A Guessing Game!
* Describes activities in a

game,

13



"Unit 6
Asking the right questions
"pp. 74-85

Social Practice
Asks and answers questions to obtain
information on a specific topic.

ML S W _mf P TR |

Unit 7
. Letters to a Friend
' pp. 88-99
1 Social Practice
Shares and compares personal experiences.

347 - Wi [N PR L

Unit 8
Amazing Legends
pp. 100-111

Social Practice
- Reads short legends from different cultures
. to compare similarities and differences.

Flaa 1 .%0 . ARt E T

Unit 9
Asking for Help
pp. 112-123

Social Practice
Interpret and use expressions to offer and
" get help.

-t [T T " s

Unit 10
Mexican Food
pp- 124-135

I T Y TR P “w ..

Social Practice
Interpret and compare information in a
graphic.

14 SCOPE AND SEQUENCE

One Boy and his Computer
pp. 66-77
Track 32

Pen pals
pp. 78-89
Track 33

Sir Percival and the Shepherd
Boots

pp- 90-101

Track 34

Peter’s Birthday
pp. 102-113
Track 35

Food from the past
pp. 114-125
Track 36

S o 3% ety
S Lessor

Learning Outcome
* Defines aspects of a topic of
interest.

- Learning Qutcome

* Explores letters with personal
experiences.

Learning Outcome
s Explores children’s legends.

Learning Qutcome

» Explores dialogs in which
expressions to offer and ask for
help are used.

Learning Outcome
» Explores illustrated texts about
ingredients of Mexican cuisine.



Learning Outcome
= Asks gquestions to obtain
information.

Learning Outcome
*Interprets personal
experiences in letters.

Learning Qutcome
* Participates in the
reading of legends.

Learning Outcome

s Explores dialogs in which
expressions to offer and
ask for help are used.

Learning Outcome

e Interprets the
informaiton written in
iflustrated texts.

Learning Outcome

s Chooses information
that answers questions
about a topic.

Learning CGutcome
*Writes and answers to
letters with personal

experiences.

Learning Outcome
» Participates in the
reading of tegends.

Learning Outcome
* Examines ways to offer
and ask for help.

Learning Outcome

«\Writes sentences that
describe information for
infographics.

Learning Qutcome

s Chooses information
that answers questions
about a topic.

Learning Outcome
*Writes and answers to
letters with personal

experiences.

Learning Outcome

e Compares the
components of the
writing of legends.

Learning Outcome
* Examines ways to offer
and ask for help.

Learning Outcome

* Write sentences that
describe information for
infographics.

Questionnaire to Obtain
Information.

Letter About Personal
Experiences.

llustrated Diary.

A mailbox with expressions ;
to ask for and give help.

Infographic about a
Mexican Dish.

15



Unit Contents ]

1 Familiar and Community Environment

Social Practice:
Exchanges concerns in a dialog.

Learning Cutcomes:

_—— - -

1. Explores dialogs that express concerns.

2. Examines ways to express concerns in dialogs.

v 3. Expresses and answers to concerns in short
dialogs.

Activate Prior Knowledge

—

. What are worries?
2. What are you worried or concerned about?
t 3, How do you show empathy?

Y

Tech Resources

Read for Empathy Guide Website: https:/firp-cdn.
multiscreensite com/b2f3tbc2ffiles/uploaded/Read%20
for% 20Empathy%20-%20May%202018. pdf

@ Odyssey Resources

Reader: pages 6-16
Class CD: tracks 2, 3
Picture Dictionary: Activity Book. page 108

Ag mentioned in preliminary pages, the following ideas to guide students on how to work on the different
activities and tasks as well as with the correlated reading text and which comprise each lesson in the unit, could be

seen as simple instructions to follow. However, our intention was to keep each guiding suggestion easy, practical,

short and simpie for every teacher to understand, follow and reach the aim of the lesson plan as well as the learring

outcome. We also have included an additional activity at some stages in the unit to suggest other options to enrich

and give variety 16 the lessons. Please feel free to follow the instruction guidelines as they are, enrich them with your

own ideas or add new ones. Enjoy!
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Reader: Don't Worry! Just do it!

Don’t Worry!
Justdoit! =

o
by

Childrer warry about ab sors of things. You
shouldn't worry! But you should talk about the:
things fhat worry you. You should ask Ihe people
you trust for advice. When you do that your worries
will nearly always disappearl

4 UNIT 1 Don't Woryl Just do H

Wwhat sort of fhings do chiidren worry abeut? Many
children, espacially girls, worty about their clothes.

They don't want fo look diferent from the other gy
they know. You often hear giris ask their moms *Do i
loak ©.K? Wil he olter glits laugh at mea?”

If clathes worry you speak to your mamn about it
She will protably say “De you like it? Then don't
worry obout what other people are going 1o say.
Just wear t*

ciothes (n) fhings
YOU weoT 10 Cuved
youl body and
keap you warm.

UNIT 1 Don't Worryl Just do it 7

ﬁ pp. 6-16

In this un't students will learn how to express worries and
concerns and how to offer support and show empathy
when someone else expresses their own concerns.

This unit's Facts will allow students to read about things
they might find concerning so that they can think about
solutions to deal with those concerns. You will be able to
ask questions and invite students to share their opinicn
about what they read. You will aiso find two questions that
students will be able to answer in two different moments
after the reading. These guestions will allow the student to
analyze and deepen their understanding of what you've
read.

Reading is an essential part of learning any language
and it is also a sequential skill. This means that each new
skill helps the student master the skills he or she previously
learned. Reading deveiops the mind and expands
vocabulary. It also provides students with examples of
grammar, spelling, vocabulary and the use of the English
language, which will help them express themselves better.
Invite your students 1o find joy of reading. Throughout
the unit you will find opportunities to direct your students
to their Reader’s book. You may choose 1o read at
that moment or do so when it is most appropriate and
beneficial for your class and your students.
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Learning Outcome: Explores dialogs that express
concemns.

-Listen to and read the
conversation. Underline the words
or expressions that say what the
concern is. Is there a problem?
How do you know? Exchange
ideas with your group. {7 2

You may begin by sharing with ycur students a simple
concern you might have, .g9. | am worried because |
forgot my funch at home. Then, you couid invite them

to tell you ideas about what to do or you can share your
own sclutions, e.g. Maybe | can buy some lunch here
at school, Next, you can begin working with the book.
Read the instructions along with students. Tell them you
will listen 1o a recording and ask thern to listen and read
along. Play track 02 as many times as you consider
necessary. You can then ask students to complete the
activity. Assist them f necessary, e.g. What is a concern?
(something that worries someone). Find the concern,
underline it. Elicit answers and see if everyone agrees.
Then, ask the questions and invite volunteers to share
their opinions with the rest of the class. Encourage
students to speak in English,

AK: Answers may vary: Underline: | am worriedf about
endangered specied in Mexico. /i'm concerned too
/ climate change and some careless activities have
put some of them in danger.

Hilrn
)

i Listen to and read the conversation

in Activity 1 again and answer the

questions. In pairs, share your

answers. {} 2
You can read the instructions aloud and then invite
volunteers to read the questions. Clarify any doubts, Then,
play track 02 as many times as you consider necessary
and ask students to answer the guestions. Then, you can
form pairs and encourage students to talk about their
answers. Invite them to te!l their partners how they chose
their answers to the gquestions. Remind them to speak in
English. Monitor. Elicit answers by asking the guestions
and inviting students to participate.

AK: Answers may vary. 1. worry/ concern/problem, 2.
face. voice, words/ 3. animals / 4. Students’ own
answers.

18 UNIT 1 Don't Worry!

T mi m®  ww oA ¥ gmEow B o omEE
* - ¥ E o B p % - -
A B A g 3
b i m ow w o b 8 W H
- " TETES FEEN
' o - . § . W AV Row o
. A L T
B M n et W mom ok w R b
i B . P~ L R
- W o ® o Bewn F ® e
- "o .
HEE g1
@ ; listen fo andd read the conversation. Underine fhe woids or

exprpesions that say what 1he concern s s there a probwem?
How do you know? Exchange deus with your group
Mhss Raurn He e s sormatrng wiahg?
Toms  Y¥ou 1om worrind | ust read an gitcie apcUt endongered specias
i Mex co It ools ke we have a se-gus protiam
You youte Lght | SuhCetned too Mening o home ta many
phanis arg animais, bl cliMaia cnanga and anmie Sonciess
achwil 1 have put savie of there in darger

Mss Laurg.

Tom: Whatcar we dotohep Mes [huia?
Miss Lasra:  You ¢on tolk 1o your ends and fam ¥ about this peobem
Thave Pwiay to helo endangerod species is to undustang how
Impodant they one You can g™ educ e he Us of watur and
P decnls on your w,ndows 1o prohac? Dwds fom collisons
Torn: Do you think that is #nough? The probilem is huge
Miss Laura:  Smail mings gan make ¢ Aiterence If evarybody palic.pates, Tom
Tom:  Yrs, youte r ght Miss icura TRanks, | el Detter 0w

Q.

! What words show warry of concern?

Uisten 6 and read the canversahen n Activity | agam ane
onswer the questions, In pairs, share your cnswers

HOW SN you 167 yOMEsn 15 Cofcmnad ¥
© What Is the probiern .n s Comersatan?
Loos this probisrm wory you? way?

n pars. giscuss Ihe concems to you think other people woty obout the
same things? Why? Tell your portner ofher selutions to these concermns.

- - - - . = = - - - -

1 Useful Information

To make students be aware of the extinction of a
whole species can help the students think of how to
protect them. Even if it seems like a small thing to
do, children can make a difference in the future.

5*%%}5 7 * In pairs, discuss the concerns. Do you
think other people worry about the same
things? Why? Tell your pariner other
solutions to these concerns.

Students should work with a partner. You can elicit the
concerns they listened to and read about in activity 1.
Then, read the questions along with students making
sure they understand them. Ask students to talk with their
partner and share their ideas. Encourage them to speak
in English. Monitor and provide any needed assistance.
You can invite velunteers to share their ideas with the rest
of the class.



+ Read the concerns different children

" have.Underline the concerns in
each dialog.Then, tell a partner
about the concerns you found,

You may oegin by pointing at the picture and inviting
students *o describe what they see. You can have
volunteers take turns to read the dialogs aloud or they
can read them silently. Encourage students to identify
the concerns expressed in each dialog and underling
themn. Next, you can ask students to share the concerns
they underlined with a partner. Encourage them to speak
in English. You may also invite students to explain the
concerns the children in each dialog have or you can ask
them to read what they underlined and see if everyone
agrees. You may assist them, e.g. Sara s worried about
an exam, Alex is worried because he isn't very tall. Next,
ask them to think of something that worries or concerns
them ana complete the sentence. Monitor and provide
any needed assistance.

Work with a pariner. Exchange your
ideas about the problems in this
lesson with your partner. Do you
worry about sirnilar things? What do
you worry about?

Form pairs. Encourage students to exchange their ideas
with their partners. If necessary. glicit the problems
mentioned in this lesson once again. Ask them to listen to
what their partner says. Invite them to think and say if they
worry about similar things. You can have volunteers share
their concerns and/or similarities and/fer differences with
the rest of the class.

- Work in groups. Read the conversations
in this lesson and identify the words and
expressions that you can use fo express
worries or concerns, the ones you can use
to ask about worries and concerns and
the ones you can use to offer solutions
to a problem. Make a list in your
notebooks with these words and
expressions.

roduc®

Have students work in groups. Direct their attention to

the conversations in the lesson. You can reread them

as a class if you consider it appropriate. Ask them to

take out their notebooks and write down the words and
express:ions they can use to express concerns. ask about
them and offer solutions to a problem. You can share
some examples to help them, e.q. /s something wrong?
(asking,). | am worried (expressing), You can...(offer
soiutions).

Familiar and Communily hwiconment
Expiaru oy T SRR Cange.

’ ' Reod the concerns diksant chidren have. Underline fhe
concerns in each diicg. Then, tell o pariner about the concerns
you found.

1 Jimmy: H.Sara. Are you ohoy? You 100k worrsd

Sara: | g worred obout fomarow's test. | don teant io
fan.
Oh Sara | sare you it <o good You studied
a ot Moybe | can he'p you leview the exam
toples -
Sara- Thark you Junrmy 1d love that 5

Jimmy:

T
2 Atex: ' Geoge Conl ik A you aboul G big probiem? \ -~
George: 1 course Whatswrong? .
Aiex: | feel so bad betause everyons 15 Qrowmng except me
George:  What dt yau mean?
Alex: Wall look at you and ail oue cigasmates. Afla? the hobays evaIyone s
so much tallerand | am [ot,
You shouldn't fee' Dad Alex My dud fold me that it s normat to gigw af
different hmes
Alex: Thanks

Guocrge:

- Work wih & partaar. Exchange your ideas about the proislems in hs
lasson wiih your pariner. Do you worry about similor things? What do
you worry about?

Work 1n groups, Rerd the conversations in ihis lessan ond wentily

the words and expressions [hal you Gan use o exprass wories of
concerns the ones you can use fo o5k about wornes and congens ond
the cres you can Use o ofter soluhons to o problem Make @ st in your
notebooks with ¥ese words and espressions. Include what you use

them for.
'
Wyl Fender 8 Booh ea0y readirg puges A lo 1 The  answor Guosion 1
onpuy: 17 of the end ot b hast 9

Additional Activity g

You can ask students if they are worried about
something at that moment and invite themn to share
that worry. Remind the rest of the class 1o be
respectful. Then. you can all try to offer solutions to '
help your students(s) that expressed their concerns
feel better or find & selution.

Al this moment you could ask students to use their
Reader's book and read pages 6-1. Then, have them
answer question 1 and invile volunteers to share thair
answers with the rest of the class.

19



tearning Outcome: Examines ways to express
concerns in dialogs.

+ Read the conversation. In the
parentheses, write Cif it is a
concern, S if it is a solution or E if it is
a way to show empathy. Share your
answers with your class.

Call students’ attention to the activity. You may ask
students to read silently and individually or you may ask
volunteers to take turns to read the dialog aloud. You
could ask some comprehension guestions if you see too
many students struggling to understand the dialog, e.g.
Ask: How many people are talking (two); what are their
names? (Daniel and Andreaj; what are they talking about?
Andrea’s grandma.

You could have students work in pairs or groups and
practice reading the dialog aloud. You may even invite
volunteers to read aloud for the rest of the class.

Next, ask students to find where the parentheses
are. Tell them they have to read the sentence that is right
before the parentheses and decide if it is a concern {and
write letter C), a sclution (write letter 3) or a way to show
empathy (write letter E). Remind them that empathy is the
ability to understand and share the feelings of another
person. You may answer the first one as an example
along with students. Monitor and provide any needed
assistance. Elicit answers from volunieers and encourage
everyone to participate, you can ask some questions to
prompt short discussions about the answers, e.q. How
do we know this is a concern? What lets us know that X
shows empathy? Why is this a sclution? etc. Check and
correct as needed.
AK: E;CECESE

# Read the dialog again. Use your
own words to express Andrea’s
concerns and Daniel’s solutions.
Take turns to read your dialog with
a partner.

You may begin by asking: In what other ways can you
express concerns, empathy and solutions? You can have
volunteers explain in their own words what the dialog in
Activity 1 is about.

Invite a volunteer to read the instructions aloud. Direct
students’ attention 1o the dialog and make sure everyone
understands what needs to be done. Ask studsnts to
complete the activity. If you consider that your students
are having a very hard time completing this activity, you
can form pairs and ask students to work together to
complete this activity. Monitor and provide any needed
assistance. Then, form pairs and ask students to take
turns to read each cther's dialogs aloud, You may invite
volunteers to read their dialogs for the rest of the class.

20 UNIT 1 Don't Worry!
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L& ¢ [tead the conversohon. in ihe parentiases, whnits Cif it is a
" concern, S It s a seluton or E i it is a way 1o show empathy.
Share your answers with your ciass.

Daniel: H:., Andrea You look worned Is sometiung wrong” { )

Andreo- Heilo, Damel Wet .. my aunt caked ond my grandma issick ()
Boniel. lundeskand ()

Andrea: She ives in another state. f wont jo visit ber, but | cans.

me s

Doniei: Yes, thatis a by problen) { )

Anchea: | don't know what 1o do 10 feel better
Dantel: Is there any way for vou to visit her?

Andrea: | don't think $0. My porents are working and | con't go by myse!f
Daniel: | have o idea Why don't you wiile het oletter? ()

Andrea  Isn’tir easier to cal?
Ocmiel  Yes, bul if you send her a lefter you can tlso sendt het somuetting eise

3 It mains

u et well cOfd o somsthng smvlar icanhefpvou ()
Angrea. Fionk you. Lel's make a get well card|

- ¢ Reod the dic’og ogain. Use your own words 1o express Andrea's
” concerns and Danel’s saluhons. Yake turns fo read youw dialeg
with a perimer

Donigl: HI Andiea. You icor worned.
Andrea. Hello Daniel.

Daniei:
Andena: | don'l know what 1o do.

Daniel:
Andrea; Thank you

* Work in pairs. Share with your pariner how think Andmag feels, Tel

your pariner iecs 1o help Andrec. Do you think you con say the
same things using diffetent words? Can you gwve an example?

"‘

| Additional Activity

: In small teams students talk abcut a scheol or family issue
1 that worries them. Ask them to take turns to expose their

: concern to their teammales so that they can offer ideas or
1
I
1

R ——

solutions to their concern. You may invite volunteers to share
what they've discussed with the rest of the ¢lass. You could
also share a concern you might have had in the past and

[‘ the solution someone gave you to deal with that concern.

Work in pairs. Share with your
partner how you think Andrea
feels.Tell your partner ideas to help
Andrea. Do you think you can say
the same things using different
words? Can you give an example?

Form pairs. Read the instructions aloud along with
students. Make sure they understand them. Ask them to
tatk with their partner. Remind them to speak in English.
You could invite volunteers to share their ideas with the
rest of the class. Ask pairs at random to answer the final
two questions: Do you think you can say the same things
using different words? Can you give an example? and see
what they come up with. If necessary, remind them that in
the previcus activity they used their own words 10 express
the same things as in the dialog in Activity 1.



L LN ’?—’,* Read the questions below. Circle the

" ” ones that can be used to ask about
someone’s worries or concerns.Take
turns to ask some questions to

a partner.

You may begin by eliciting from students any questions
they remember. Then. call students” attention to the
activity. Ask a volunteer to read the instructions aloud.
Make sure everyone understands them. You could have
voluntears read the guestions aloud or you can ask
students to complete the activity individually Elicit the
questions they circled. Correct and clarify as needed.
Than, form pairs and ask students to take turns to ask
about their partner's worries, Remind them to speak in
English. Monitor.

AK: Circle: Is something wrong? Are you ok? What's
wroeng? Can | help you? Is there anything | can do

to help?.

Read dialogs and answer the question.Then,
choose one dialog and rewrite it in your
notebook using your own words.

You may invite volunteers to take turns to read the dialogs
aloud. Then, read the guestion aloud and make sure
everyone understands it. Encourage volunteers to answer
the question in their bocks. Form pairs and ask students
to share their answers and then, have as many students
as possinle participate in sharing their answer. See if
everyoneg agrees. Clarify as needed.

AK: Answers will vary. e.g. don'l/thanks anyway (to
reject) / Yes. please (1o accept).

= ~ Work in groups. Read the conversations in
this lesson and identify the questions you

can ask to ask about worries or concerns.,

Write them in your notebooks. Share
with your groups something that worries
you and write a dialog in your
notebook. %%

L
radut-‘

-

You could ask a volunteer to read the instructions aloud
or read them along with stucents. Make sure everyone
understands what needs to be done. If necessary, assist
students in identifying the questions they need to locate
to complete this activity, Ask them to write the questions
in their notebooks. Invite them to share their worries, in
English with the members of their groups. Tell them to
write a dialog about their worry in their notebock. They
can use any dialog they've seen so far as a mode!.
Monitor and provide any needed assistance.

. ’ Read the questans below, Tircle the ones that can be used
fo ask Obout someana’s worries oz concemns. Take turns fo ask

some queshions to ¢ pariner.

g

Read the diologs and answer the question.Then. choose one digiog and
rewrite i in your notebook using your own words.

What lets vou know whish
pRrsor actepts he help and
which one e Bt 17 Wole it
gdown ond @4 4 parner.

Malag 2
A Are v ok?
B: Mgt om s
A Whals wrang -
E Fs my Mgn’s bwthicliy rost

w0 Gnrd gon ! nnye g pro.ent

Duateg t Grd don F heaaee any Mengy

A I3 somethirg wiong? A oo Gryiteneg coas do ot hels?

B: My dog gatlostlostngnt B: D0y ol ¥nces how 1o gel bus

A Canboip you? brtbdoy gfts e mcims

B: (ciontthind s¢ | al ooy A TRNew sOrné ik and ot |
it U SOINE SIS Thanks car et rou Teed wort
Ty way B: Yo oleass [hanl you

A Vou CoP count Gnme A YO are wo.corg

- Work in groups. Read the conversahons 1 this lwsson ond idenity
ke questons you can ask ke ask gbout worees or concerns.
Wiite them ih your notebooks. Share with your groups something that
worres you and wiile d dialog In your notebaok
o daaw D oA
L PN

s

L I

G b page 17 Reqathe net achons i nark Ma frst two siaferments

Gt ng K yOJr B TIDenaTLe "

F .
, Useful Information
I

Eliciting a response or idea from students is a way to involve

, themin a lessen rather than just giving them the information.
By not giving students every answer, you are making them
Lactwe%y participate in your class.

f
Additional Activity

Ask students to cut two strips of paper They arc going ta
1 fold them in halves. They take on strip and write a concern
then. on the other cne, they write a way to help or a soiution.
They exchange their strips with other student and they have
to complete them with the missing part: concem or agtion.
Tell them to give them back to the owner. Ask each student
y toread ore of the strips.

Have students go to page 17 on their Dooks.

Call students” attention to the assessment. Read

the instructions aloud and make sure students
understand what they need to do.

Read the first two statements aloud and ask students
to read along. Encourage them to be honest

and mark according to how they feel they have
progressed. Provide any needed assistance.

1
i
1

-
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Learnrng.Outcomle. Expresses and responds to 0 s w8 Fzé’@%
concerns in shart dialogs. o

Maich the columns o buttd on ideq. Say f # expresses empalhy, @ watty

or a soivhan
~ Fam wornied = helo disabled people n Our COmmwn by,
£% ° Match the columns to build an idea, ¢ imono b ——
- s * Builwng to plant some hess
Say |f it expresses empathy, a worry or a . . ooty grodis
solution. + Wy don'twe Is < big probHm In my school,
~ Aol 3ad obaut fhe endungered guars
You may direct students’ attention to the picture and ask
them to describe what they see. Call students attention to A
the activity. Ask a volunteer to read the instructions aloud. J&’* %ﬁ

You could aiso have volunteers read the sentence halves
aloud. Have students complete the activity. To check,

b Tt Wty

" f T Underline the best response te each concern.Tedl a partner what
have volunteers write complete sentences on the board. You anderimed,
Correct as needed. Finally, invite volunteers to tell you I om worred about deforation
what each sentence expresses. See if everyone agrees. tou ran plant hew fidws You can feduuce you woter e
+ lam corcerned obout vy Qroaas
AK 10‘ 2b 39. A 58' 6f You can sk the acher T You can tead < hook
. f} : [l ] H . for ne'p.
. + Lrenk Bumyng Is ¢ big probiem
&4 77 * uUnderline the best response to - Wy gor't we organize a o Why dont we ogorize a
il h ’ " eollgchon avent? campaign 1o rasa gworeness?
eOCh concern'Te a parfner Whaf % Jcant slop thinkng about how ther aien : erough ramps (G5 disabled kids
you underiined. at ous senoal
+ Count me in for a lundrasng = Counl me in 1o sign g pettion
Tell students you are going ta express & concern and event ko request tng insialioton
they have to tell you what you ¢an do about it. e.g.: fam * Work with a partner. Read the senfences and give sofutons to
worried about the use of s0 much plastic (answers vary the proilems in Achvity 2.
but an example can be: You can use the same bottie ® A
several imes.)
Have a valunteer to read the instructions. Make sure it ’FTOOOTTSS T TTTmST T T T \
is clear by answering the first sentence as a model then, ! Additional Activity !

inue by th lves. i o with ) .
they can continue by themselves. Manitor and help w ' Get six cardboards to the class. Each cardhoard is

any vocabulary problems. Form pairs and ask them to . o
} 1 going to have the complete sentences from Activity
compare their answers. Then you can ask volunteers to ‘ , . .

1 2. Stick them on the board. Each team is going to

read aloud and share the answers, . . . -
AK: 1-2-2-a 3-b: d-b write their solution for that concern. If the solution is
T repeated, asked them not to write it. Have the class

read the concerns and the solutions aloud.

gﬁ o Work with a partner. Read the !
senfences and give solutions to the
problems in Activity 2.

e e S

Arrange the class in pairs. Refer students to Activity 2
and ask them to copy the sentences in their notebooks
and skip a line. Model an example on the board: { am
waorried about trash in my neighborhood. Talt them to
think of a possible salution for each one. Ask them to Iry
to propose things that are different from the cnas they
read. Complete your previous example on the board:  am
worried about trash in my neighborhood. Why don't we
donate a wastebasket. Allow them enough time to think,
exchange ideas and write. Encourage them to share their
Ideas with the class.

22 UNIT 1 Don't Worry!



™4 + Read the dialogs, number the
posters and answer the question.

Call students’ attention to the poster. Ask them to describe
what they can see.

Ask a volunteer to read the instructions. Students read
the dialogs and choose the correct poster. Monitor and
provide any needed assistance. Then. read the guestion
aloud and encourage all students to participate. They
can offer a solution to any of the two problems. Accept all
possible solutions.

AK: 1-bettom poster, 2-top poster

Work with a partner. Complete
using your own words and act
out the dialog.

Ask a volunteer to read the instructions Ask two students
to read A and B in the way it is presented. You may invite
volunteers to say what they think they can express in this
dialog (worries/concerns),

You could allow students to choose their partner
or pair them up in a way that will be most beneficial to
you and “heir performance. Tell them they are going o
complete with the concerns and actions they want but
they must be logical and plausible. Refer them to the
conversations in Activity 4 for a medel but they cannot
use those concerns. Monitor while they are working and
provide any vocabulary word they need. Allow enough
time and invite volunteers to act out their conversation for
the class.
AK: Answers wilf vary.

-+ Work in groups. Read the conversations in
this lesson and identify the ways in which
you can express worries or concerns. Use
the words, expressions and questions you
wrote in your notebooks to write a dialog
where you express your worries or
concerns.You can use any of the dialogs
you've seen so far as a model. -
Share your dialog with your group. o

Borodach

Read the instructions along with students make sure
everyonz understands them. Go over the conversations in
the lessnn. You could guide this or you can ask students
to lcok at the conversations at their own pace. Ask them
to identify the ways in which they can express worries or
concerrs. Then, encourage them to write dialogs about
their own worries or concerns. They can use any dialog
they've seen so far as a model. Monitor and provide any
needed assistance. Remind them that all thelr work needs
to be put away safely because they will continue to use it.

. > Read the diciogs, number the posters and answar the guashon.

o Wial s woong?

: Lore worted about e arodal’

. Wit s Iha prosm”

: Wy ne.ghbor lold ma Met Xorhim 'co 15 very poruked
AXG'DI Con [ livg 11 those walars

: Why don ! v.a Jo soitcinng obout i?

B: Yos! We gan huve o undeaising event 79 Ruiy

: Cood ig=a

mxmp *

»

»

: He'o, you 100K worns'd Are vou oeuy?

- No. An-a hos Bren bothenng Mme ull waek

: H v $he con b vory mcut SHE bothars mi: toc
Vot can e dot

B. We ©ON 0rgaildd $0n & CONEICRCHS 10 $top buryrg o

scnool 5

Ar Greatidead

@ P

Whot other soluhions ¢an you offer 1o these
probiems? Share your ideas with yout group.

. Work vith a poriner. Complete using your own words and
aet cut the daiogs.

A HiYou loghk Are v Ohay'?

B Weu . ne tom about

A Why dontwe ?
8 Yoo Wu can

A: Grest kecw' ) gun elp you

Work in groups. Reed the conversations in this lesson and sentily
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Additional Activity .
Bring a poster like the ones in Activity 4, tell students

to observe it and describe what they see. Ask them

t0 have a similar conversation to the ones in the same
activity using the images to develop it. Allow enough .
time for them to think of what they are going to write.
Monitor the exercise and provide any vocabulary they
require. Ask them to act out their conversation in front

of the ciass. :

At this moment you could ask students to use their
Reader's book and read pages 12-16 Then, have
them answer question 2 and invite voluntesrs to sharc
their answers with the rest of the class.
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Learning Outcome: Expresses and responds to
concerns in short dialogues.

4 Write down three concerns or worries
you have.

Have students to look al the picture and describe it. Ask
a volunteer to read the instructions. Make sure everyone
knows what needs to be done. Ask students to completa
the activity. Monitar and provide any needed help.

AK: Answers will vary

s Work with a partner. Invite your

' partner to share his or her concerns
from activity 1 by asking questions.
Express sympathy and offer
solutions. Then, exchange roles.

Ga over the instructions along with students. Elicit from
volunteers the guestions they've learmed so far, Write
them all on the beard. Tell them they can look at the
board if they need 10. Form pairs. Encourage students

to take turns 1o ask guestions and share their concerns.
If there are pairs that want to share their concerns and
guestions for the rest of the class, aflow them tc do so.
Remind everyone that they must be respectful. Do not
allow students to mock others because of their worries or
concerns.

@ Get together with another pair and discuss
what you can doe if you can't offer help or a
solution to a friend's worry or concern.

Have each pair get tagether with another pair. Go aver the
instructions along with students. Explain to students that
they have to think about what happens when you cannot
help a friend. What do you tell him or her? What can

you do”? Encourage them o speak only in English. Invite
volunteers to share their ideas with the rest of the class.
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£ Write down thriee concerns or wonies you have.

" Wark with & parier. Invite your partnet 1o share b or her
concerns from agtivily 1 by asking questons. Exoress sympathy
ond oifer so'tons, Then, sxchange roles.

Get togethar with anather poir and discuss what you would do if you couldn't
offer help or a solubion t¢ & tnend's worry or concern.
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Additional Activity T N

Arrange the class in a circle. Say: stand up if you are
concerned about the next Math test, and you give
cther general concerns. Change the orders from
“stand up"” to “sit down" or “clap your hands, etc.
They are going to have a lot of fun while reviewing.
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Listen and read the dialog.
What are the underlined words
used for? Discuss as @ class.

03

Call students’ attention to the activity. Ask a volunteer

to read the Instructions aloud. Make sure everyone
understands what needs to be done. Play Track 3 as
many times as you consider necessary. Encourage
students o think about the use of the underlined
expressions (er / how should | put it). Discuss them as a
class. You can begin the conversation and encourage
them to share their own ideas, e.g. When / am falking
and !._er.. don't know what word to use I...er...can use
this expression. Explain that these expressions also exist
in their mother tongue. They are used to give a person

a little more time to think about what you want to say.
Sometimes, they can even help you put your ideas in
order, e.g. how should | put it. Next, play Track 3 again as
many times as you consider necessary and ask students
to circle the words and expressions that are used to
£Xpress Concerns.

@ LEE ,‘

.. Listen to and read the dialog again.

> Circle the words and expressicns that are
used to ask about or express concerns.
share with a partner. Did you circle the
same words and expressions? How did
you choose?

Form gairs. Ask a velunteer to read the instructions
aloud. Make sure everyone understands what needs to
be done. Students complete the activity. Monitor and
provide any needed assistance. Encourage students

to tell their pariner how they knew what words to circie.
You may invite volunteers to share if he/she and his/her
partner circled the same words or not or you could have
volunteers take turns to dictate to their partner while he or
she writes on the board.

-~ Work in groups.Take out your lists with
words, expressions, questions and your
dialog expressing a concern.Think
of other things that worry or concern
you and work together to write two or
more dialogs to express these worries
or concerns. Write all your dialogs on
separate sheets of paper. Cut the sheels
of paper into strips so that you have one
sentence of the dialog per strip of paper.
Keep these strips in a safe place for
future use. oS

&
(A
Cbracuct

@ L R # iiten and read the dialog. What are tha unclerined
i expressions used for? Discuss os a class,

Naney: H 5id You lock worked. ‘Wnat's wiong?
Sid: Hi Nancy. | teet letDla. | think | made o msiake
Nongy: What huppened?
Sid: | was gt my grancpocents touse and § found Q DOX t was rying fo
open dond .. &l Droke s
Noncy: Oh *sea Wil thut's bag
Sid: We'l that's oot the worst part | &1 how should |put 4 led about +f
Nangy: You | 3d? Why would you ne?
Sud: My grondpa wos very angty when he sa# thie box ard whe he
sked rie aixout 1 told im my brother aid 1t
Honey: Oh
Sid: Now | am womed obout what wid happen when ha inds out e triiy
| uncierstund yaur concren Wedl, Fihirk e only inng ¥ £an do 1s er
the tuth .
Sid: Yeah. ' krow

Naney:

T usten to ond read the dialoy agan. Cucla the words and expressons
that are used to ask about or express concems. Share with o pariner.
Dret you cltcla the some words ond expressicns? How did you choose?

Yeork in groups. Yoxe out yout ilsts with words, expressians,
guestions and your dictogy expressing & cancern Think of other things
that worey or concern you and wark logether to wiite: f'wo or more
dialogs to axpress thuse woras or concerns Wirte off you dialegs on
sepoate shaels of peper, Cut the sheats of paper into staps so that you
have one sentence cf {he dualag per strip ot paper. Keep these stnps
a satfe place T fuldre use.
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o b “ o w W
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Read the instructions along with students and clarify any
doubts. Students work in groups. Encourage them to use
the separate sheets of paper to write down their dialogs
s0 that they can easily cut them into paper strips. Assist
thern with vocabulary it needed. You could ask studants
to bring a box or bag before this lesson so that they can
use it to put their strips of paper away. Ask them to cut
their dialogs into strips of paper. Monitor and provide any
needed help.

Have students go to page 17 on ther books.

Call students’ attention to the assessment. Read
the instructions aloud and make sure students
understand what they need to do.

Read statements 3 to 6 aloud and ask stugents to
read along. Encourage them to be honest and mark
according to how they fesl they have progressed.
Remind them that there are no incorrect or correct
answers, Provide any needed assistance.
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=" Interview two friends. Ask them about
their concerns and propose some
solutions to the problem.

As students grow they might begin to worry about
different things. it is important that students understand
that it is good and healthy to share your concerns and
that there is almost always scmeone who can help you

or at least suggest what you can do to get help. You can
ask students to gat the list of questions they made during
this unit and then choose two classmates to interview.
Encourage them to use guestions to find out what worries
their classmates, invite them to propose solutions,

Ask students to write down guestions to state their
classmates’ concerns and what they suggested. Moniter
and provide any needed asssitance. You may invite
volunteers to share their notes with the rest of the class.

UnitjilProduct

A Box of Concerns

Befare students need to present the product, you should
ask thern to bring a box or bag to class to finish it
Students should use their lists with words and expressions
and questions to express concerns and their strips of
paper of dialogs expressing concerns. They can write
extra dialogs and cut them into strips of paper before they
present their product if they want to. When presenting the
product. you can have each teammate take out strips of
pager from the box and have them act out a conversation
about a worry or concer with the parts of the dialogs they
drew out of the box. Students can also offer solutions or
express empathy that is not written in their strip of paper if
it is appropriate.

Once students have presented their product, direct
students’ attention to the product section in their books.
Read the instructions and guestions along with students
and make sure everyone understands what they need to
do. Ask students to answer the questions. You may invite
volunteers to share their answers with the rest of the class.

If students have the necessary equipment available,
you can encourage them to access the link in their book
to learn more about worries and concerns.
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Draw or paste a photo of your final product.
Congratulations, you finished Unit 1 successfully!

Ask students to draw or paste a photo of their final
product on the space provided to end the unit,
Congratutate them on their achievements.

Alternative]lProduct

As an alternative product, you could prepare strips of
paper with guestions to ask about concerns and put
those in a separate box and do the same with simple
solutions to some problems or concerns, you may also
just write the beginning of a suggestion and leave a
section blank. Put thase suggesticns/solutions in another
box. Then, have students take out a certain number of
strips of paper from each box and have students put
together a short dialog with the strips of paper they have.
Ask them to practice saying the diaicg and then invite
them to act it out for the rest of the class.



ObsetvationlGuide]

The evaluation tool will allow you and your students o
censtantly assess their progress in order to improve,
Assessments help you identify problem areas so that
you can pian solutions on how to fix these problems.
Throughout the unit there are two sections in which you
will be directed to the Evaluation Tool. Make sure you

follow the instructions and complete the Fvaluation Tool.

It is an amazing addition to anyone’s English language
learning.

iV UA WO GO

Read fhe stalements Think ahout your perdormance and choose the column that
represents how offen you are able 1o do what s sxpressed. Witte 1ings to Improve
your work.

Pl W KT L8 OF O PCER
E AR S T -

ase QuishUnS 1O ST eIEONS
for warnes o1 conuefi

R Y
oMMt

widn abeal hmgs that wuny ik

VDN WO

respend ke ha wortwa und
SOMRITE O e shoaing
. pathy aed salkdarty

27



f
k
I

I
1
1
4
1

e e —

- T T ™
Unit Contents !

Literary and Ludic Environment

Social Practice:
Tells a story using pictures.

Learning Outcomes:

* Explores and listens to tales

imagined from a picture.
* Proposes stories witht he use of pictures.
* Tells stories using pictures.

Activate Prior Knowledge

1. Do old ghotographs of yourself remind you of funny
stories?

2. Do photographs help you imagine stories told by
other people?

3. Do you know how children’s steries often begin?

V4

Tech Resources

https:/www.teachingenglish.org. uk/article/storyteiling

http:/fwww teachingenglish.org.uk/blogsframa-

meganathan/telling-a-story

http:/Mww teachingenglish.crg.uk/blogs/mario-rinvolucri/

interrupting-story-teller

This website has tips and suggestions on how to keep
children safe online. It includes free resources for

teachers.

@ Qdyssey Resources

Reader: “Lucy, the Sky, and the S2a" pages 18-28

Class CD: Track 4-6

Picture Dictionary: Activity Book, page 109

—_—— e — — - = — = -

" As mentioned in preliminary pages. the following ideas to guide students cn how to work on the different activities

and tasks as well as with the correlated reading text and which comprise each lesson in the unit, could be seen
as simple instructions to follow. However, our intention was to keep each guiding suggestion easy, practical. short
and simple for every teacher to understand. follow and reach the aim of the lesson plan as well as the learning
outcome. We also have included an additional activity at same stages in the unit to suggest other options to enrich
and give variety to the lessons. Please feel free to follow the instruction guidelines as they are, enrich them with

your own ideas or add new ones. Enjoy!
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Reading Strategies

Reader: Lucy, the Sky, and the Sea

Sparklin
Smil »

Jonet loved reading She want to the schocl
Ibrary every week to chooss 0 new book 1o
redd She especialy liked books thal had
mee pickures That i why she chose ‘Lucy.
e Sky and e Sea’

Luey's uncfs gave her o new
kito for her binthday. As he gave
ft to Lucy he satd; 'This is G very
special kite Lucy. it's a magic
kite " Lucy laughed 'You are
funny. she said to her uncile !
don't beligve in magie Kitest He
said ‘Want and saa

ke (n) o fome
coversd wilh cloth
or plashc und
jened lo alorg
shing that you fty
In the ane whvan the
wealher u windy

That evering Janet opened the book in her
bedroom and skarted to 1ead

UMIT 2 Lucy, thit ey ond fhe Sea 18

In this unit, students will use their imagination to narrate

a story uging pictures. Create a pleasant and enabling
environment that inspires and encourages your students to
express their ideas to create a stary from pictures.

You may model the creation of unique stories by telling
your students a story you have imagined from a picture,
and encouraging them to ask questions. Ask: /s there any
bed time story that you loved when you were younger?
What do you think this story is about?

Practice prediction as a reading by calling students’
atiention to the pages and asking guestions, e.g. Where is
she? What is she doing? Is she happy or sad? Why?

You should also encourage students to describe as
much as they can before you read. This is a great way 1o
build vocabuiary.

Foster the creativity of your students by praising their
creative answers and writing them on the board. Check
the Glossary section with your students if they require the
meaning of any of the words. There are two questions that

studenis will be able to answer in two different moments after
the reading. These guestions will allow the student to analyze
and deepen their understanding of what you've read.

Reading is an essential part of learning any language
and it is alsc a sequential skill. This means that each new
skill heips the student master the skills he or she previcusly
learned. Reading develops the mind and expands
vocabulary. It also provides students with examples of
grammar, spelling, vocabulary and the use of the Engligh
language, which will help them express themselves better.
Invite your students to find joy of reading. Throughout the
unit you will fing opportunities to direct your students to their
Reader's bock. You may choose to read at that moment or do
so when it is most appropriate and beneticial for your class
and your students.
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Learning Outcome: Explores and listens to tales
imagined fram a picture.

J"U Look at the picture and tell your group
what story it can tell. Share your ideas
with your class.

You may begin the lesson by asking students to tell you

if they like to read and what types of stories they like t0
read. Ask them if they like to read stories with pictures or
without pictures and why, Next. call students' attention

to the picture and encourage them to describe what

they see. Help them with any Lunknown vocabulary. Form
groups and have students come up with ideas of the type
of stery the picture can tell. Invite some volunteers 1o
share their ideas with the rest of the class.

AK: Answers will vary.

@' Now, listen to the story that goes with
~ the picture in Activity 1. Did you imagine
something similar? How did it make you
feel? How was the narrator feeling? £ 4

Tell students you wiil now listen to the story that goes
with that picture. Ask them to pay attention. Play Track

4 as many times as you consider necessary. Then, ask
the questions and discuss them as a class. Invite several
volunteers to share if they did imagine something similar,
how they felt and encourage everyone to think about how
the narrator was feeling and how they can tell.

*” Work with a partner. Listen to the story
again.Then answer the questions to
classify the things that happen in the
story. £34

Before playing Track 16 again, ask students to try to retell
what happened in the beginning, middle, and end of the
story. Then play Track % and have students answer the
guestions in pairs. Walk arcund the class and monitor
students while they are listening to check if there is a
particular question that students are struggling with.
Then invite volunteers to share their answers and see if
everyone agrees. Correct as needed.

AK: 1. Last summer | went to the beach; 2. They
pretended to be pirates; 3. Answers may vary. e.g.

They enjoyed being together. / They said goodbye/ The
summer ended.
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How was the novator leebng?

How does the story slan?
Whtt rappens in the rddie of e story?
HOow doms Ihe story end?

Lock af the picture and tell your group what story It can feil. Share your
ideas with your class.

@ Now, histen 1 Ing story that goes with the pichure in Activity 1. Did you
imagine something srikar? How d.d i moke you feel?

-
@- Work with o pariner. Listen 1o the siory agam. Ther arswer the
queshans fo classify the things that happan in the story
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; Teaching Tips

t

i Betore listening activities. it is helpful to prepare

l students by having a short discussion about the
} topic. This will prepare students for the language

" they will hear by giving them context and make them
1 more likely to understand,
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Work in pairs. Look at the picture and tell
how it makes you feel.Then, listen to and
read the story. How does locking at the
picture, reading and listening to the story
make you feel? £} 5

Tell students to look at the picture of the cabin in the
woods and discuss how it makes them feel with a partner.
Ask: Does the picture make you feel scared, excited,
nervous, nappy. or sad? Write these adjectives on the
board and have students tc exglain their feelings to their
partner, Then have them think of a short story about
the picture with their parter. You may need to mime the
feelings to convey meaning. Then, tell them you will listen
to a story that goes with this picture. Ask them to pay
attention. Play Track 5 as many times as you consider
necessary. Invite volunteers to retell the story using their
own words. Then, encourage students to think about how
looking at the picture and then reading and listening to
this story made them feel. Have them share it with their
partrers and, if anyone wants to share with the rest of the
class, you may allow him or her to do so.

T With your partner, organize the things that
happen in this story in your notebooks.
You can use a chart like the one below.

Begin by directing students’ attention ta the chart.

Read the elements aloud and invite students to make
predictions of what they have to think of (the parts of the
story). Students may continue working with their partner
from the previous activity. Ask a volunteer to read the
instructions aloud. Clarify any doubts. Ask students to
complete the activity in their notebooks. They can copy
the chart or come up with their own.. Monitor and provide
any neeoqed assistance. You may draw a similar chart on
the board and have volunteers write the answers for you
to check and correct as needed.

AK: Answers may vary. £.g hefshe went fo get the dog. / he
got strawberries/ he saw a man/ they are strawberries / etc.

- Work in groups. Bring a picture from
home. Share it with your classmates.
In your notebooks, make a chart like
the one in Activity § and write down
sentences tfo talk about what -

happens in the picture. %
Rroguct
Before this tesson. you should ask students to bring &
picture from home. It can be a picture from an album or
somewhere else. Remind them they will need this picture
all the time while you are working on this unit and that
you will work towards telling a story from the picture. It is

important that they do not bring pictures that they cannot

LHerary Ervironment
Explores nd Tebens b faMs Bregined Trom a plchre

- Q Work :n pairs, Laok of the picture and tel!
how it makes you feel. Then, listen fo and
1ead ihe story. How toes icoking af the
piclure. rmading G Hstening e the story
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notebooks. You con use a chart ke the one below

! Baguring | waas wutking home | saw o g Dlack dog.
Madla 1saw a housa

End

Work In grougs. Bnng a piciuse from home Share ft with your
crassmates in your notebooks, moke a chost ke the

one 1 Activity 5 and wite down sentences 1o talk obout
whol happans i the picture.
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i
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L on payge 2 of te end of hastoty 13

keep at school, Form groups. Ask students to share their
pictures with their groups. Then, have them make a chart
like the one in Activity 5 in their notebook and write some
sentences that talk about what happens in their picture.
Monitor and provide any needed assistance. Ask studants
to keep their materials for future use.

AK: Answers wilf vary.

At this moment you could ask students to use their
Reader's book and read pages 18-23. Then. have
them answer guestion 1 at the end of the story and
invite volurtteers 1o share their answers with the rest
of the class.
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Learning Qutcome: Proposes stories with
the use of pictures

L]

Work in pairs. Look at the picture
say what kind of story you think it
portrays.

Call students” attention to the picture and encourage them
to describe what they see. Tell them that the story you are
going to read about is related to this picture. Form pairs.
Ask partners to discuss what the picture makes them think
of and predict what they think the story in Activity 2 will be
about. Tell students to write their ideas in their notebooks
50 they can check if they were correct later.

AK: Answers will vary.

=+ Read the story and put the events
in order. Share with a partner.

Before students read the story, write the words Beginning,
Middie, and End on the board. Tell them that the events

in a story usually happen in a specific order — there is a
chain of events. Have focus on this chain of events when
they read the story individualiy. When they read the story
the first time, remind them not to worry about any words
they don’t understand as they will have other opportunities
to reread the story and figure out these meanings. Have
students number the sentences in the correct order. Then
ask them to compare their answers with a partner and
explain where they found the information in the text.

AK: 1. Henry and Sophie were walking in the forest.;
2. Sophie asked Henry to take her up to the sky.
3. Sophie jumped up and down in emotion.; 4. Henry
and Sophie flew away into the afr.; & Sophie hugged
Heniry tightly.

<7 Work in pairs. Discuss the following with
your partner. How does this story start?
How does it end? Was this sfory a dream?
What kind of dreams do you have? Do
you ever dream about flying? What kind
of images or pictures do you remember
from your dreams?

Students may continue warking with the same partner.
Ask students to tell you how the story ends (she wakes
up}. Explain the meaning ot dream, tell them that this is
something that happens while you sleep. You may share
a dream of your own tc exemplify. Go over the questions
aleng with students and make sure they understand them.
Invite students to talk about their dreams. Have volunteers
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share their dreams and the pictures or images that their
dreams create with the rest of the class.

e m e ——

Additional Activity

If there is time, have students find the time phrases

in Activity 2. Tell students to write them down in their
notebooks so they can use them in their own stories.
Time phrases from the story can include One day...,

And so..., and Soon... This can be a working list that
students can add to throughout the unit I



Read the story and put the pictures in
order.Then, underline the sentences that
let you know where the story begins,
circle the ones that are the middle part
of the story and cross out how the story
ends. Compare your answers with a
partner.

Call students' attention to the activity. Tell them to predict
what they think the story will be about in their notebooks,
Then have them read the story individuaily and number
the pictures in the correct order. Ask them to compare
their answers with a partner before you ask volunteers
to give you the answers. Then, encourage students

to identify and underline the sentences that let them
know where the story begins, circle the ones where the
middle is and cross out the ones that tell how it ends.
Ask students to compare their work with a pariner. Have
voluntaers write the sentencas on the board and see if
everyone agrees.

AK: 1. photo of the class in the forest; 2. photo of the
class locking at a flower; 3. photo of the class taking
riotes on clipboards. / Beginning Last week, Miss
Jones (...), Middle- We sat down (...}, End-We had to
make noles {...).

7 Write a different ending to the story in
Activity 4. In groups, take turns to read
your ending aloud.

Direct students to the story in Activity 4 and ask them to
think about another way they could end the story. Ask
them to consider what else the students could do in the
forest, and what else they could see. Ask: Do they get a
surprige? You could also share an example of your own,
but be clear that if you do, they cannot use your example
as their answer, e g. We ate sandwiches and drank juice
in the middle of the forest. Set a time limit. Then, form
groups and encourage students 1o take turns to read their
ending aloud with their group. Monitor. You can also invite
volunteers to read their new endings aloud for the rest of
the class.

AK: Answers will vary.

ﬁ - = Work in groups.Talk about the stories
you've listened to and read so far.Think
about the ways these stories begin and
end. In your notebooks, make a list with
the sentences that you think can be
used to start a story.Then, make another
list with sentences you can use to end
a story. Finally, talk about the things that
let you know that you are reading the

Read the story and put the gicturas m order. Than, underiine the
servences hat let you knaw whers the story begins. cricie the
aras that are the middie parl of the story and cross out how the
story ends. Compare your answeais with a portner.

Lun® werk, Miss Lotis - % thie 0 es o e Nateehid Zerk g sl 2w o et
W et e aton Gze middl ontiae Lot Jiehir At et vaa tie < Thoashe
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# Wnie u dfierent ending 1o the story in Actiwily 4.1n groups, toke turns fa
read your ending atowud.

. Work in groups Talk about the stones you ve Iistened to and read
50 far. Think ebout the ways these storers begin ond and In your
natebooks, make 3 ists: one with serdences to start a story, another st
with sentencas that tell you what happsns i the mddie of the story
and o last list, with seniences or sxpressions that end a story. Save your
work lor the tollowing session.
T TT E T S

o B E o o, w

Gao ‘o page 27 atfhie end of s uin Gnd check whot you kRS Answoer

nuribers 1 2 and 8 21

middle part of a story. Make a list with
words or expressions that you -
can use in the middle of a story. ":‘,o%d;‘-__‘
Form groups. Go aver the instructions along with
students. Clarify any doubts. Ask students to write the list
of sentences in their notebocks. Monitor and provide any
needed assistance. Remind them that they can look at
what you've been practicing for help if needed.

AK: Answers will vary.

Have students go to page 27 on their bocks.

Call students’ attention o the assessment. Read

the instructions aloud and make sure students
understand what they need to do. This evaluation is a
also a coevaluation so students should work in pairs.
Read the first three statements aloud and ask
students 1o read along. You can have students talk
with their partner about their progress before they
answer. £ncourage them ¢ be honest and mark
according to how they feel they have progressed.
Provide any needed assistance.

33



¥
4

P bl N
G i
&y&*%;%x%}k%}_

hE et
STBEET S

# :
S

R
el

Look at the picture and make predictions.
Then, listen to the story and circle the option
that could have also happened in the story
you heard. £ 6

Call students’ attention to the picture and encourage them
to describe what they see. Invite them to make predictions
about what story could be told from that picture. Write
thelr predictions on the board. Tell them you will now
listen to the story to check their predictions. Play Track

6 as many times as you consider necessary. Next, have
volunteers read the opticns aloud. Encourage students

to individually choose the option they think could have
happened in the story you just heard. Elicit the answer
from different volunieers o see if everyone agrees, if they
don't, encourage students to say why they chose their
option. Explain and correct as needed.

AK: b

%} *” Work in pairs. Look at the pictures and
~ describe them. Does something similar
happen in the story you heard? Listen fo
the story again. Come up with a title for it.
Share it with the rest of the class.

Ask a volunteer to read the instructions aloud. Make sure
everyone understands what needs to be done. Form parrs
and have students look at the pictures. Have students
complete the activity. Monitor. Elicit the titles from each
pair. You may write them on the board if you want. You
may invite volunteers tc say why they chose their title.

" Work in pairs. Discuss the questions.

Students will continue working in pairs. You can change the
pairs if you consider it necessary. Read the questions aloud
along with students. Make sure everyone understands them.
Have students discuss the questicns. Monitor and provide
any needed assistance. Invite volunteers to share their
experiences with the rest of the class.
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took at tha picture and maka predictions. Then, isten fo the story and circie
angthar peswbia event that can hoppen 1 the story you heard.
They foak 0 boat and went 1o $ad. ¥ ot
“hay had 1o seep In the car because it .
started ra feng o lot
An eagie took lobn away

wrs ? T ' DY
" Work in panrs, Look at the pictures and descrbe them. Doas semething
simuor happen in the story you heard? Listen Yo the story agam. Come
ug with & ttte for i, Share it with the rest of the closs.

* Work n pairs. Discuss the questions

B you evel go camping?

Who a0 you o camying wiln?

Do you aver go on vecal-en with on yacla?
what do vou do on vacation w.th your family?
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. Work in groups. Look at the pictures,
share ideas and write your own story.
Form groups. You can begin by directing students
attention: to the pictures and inviting them to describe
what they see. Ask a volunteer 1o read the instructions
zloud. Make sure everycne understands what needs to
be done. You can also read the beginning of the story
aloud. Asx students to look at the pictures and invent
their story. Tell them to write it using their own words.
Remind them to speak in English. Monitor and provide
any needed assistance. You can tell them that they can
first decide what each picture represents in their stories
and then write down the story or they can choose their
own strategy.
AK: Students' own answers.

e

~ Take turns and tell your story fo the
rest of your group. How similar or
different are the stories?
Students continue working in groups and read their story
aloud to the rest of the class. You can ask & volunteer
from each group to read the story aloud or you can ask
each member of the group to participate reading their
story aloud. The rest of the class should pay attention.
You could ask them to take some notes so that, once
everyone has read their stories, you can determine how
similar or different the stories are.

= - Work in groups. You need your pictures
and the lists you made. Start using
everything you've learned so far to write
the first draft of your story about -
your picture. Help each other ¢
write your stories. Coroae

Form groups. Tell students that they will now put what
they've learned sc far into practice and that they have to
write the first draft of their story. Explain to students that
a first draft is a text that you write for the very first time.
They will be able to edit it, make it longer or shorter and
cortract grammar, spelling and vocabulary if needed later
on. Remind them that they are izlling a story based on
the picture they brought. Ask students to write sentences
to create their first draft in their notebooks. Monitor and
provide any needed assistance. Remind students that
they will need these materials for future use.

own stosy.
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© Waex In groups. Look at the pictures, share eas and wnfe your
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There s a bakory :n my tow:. Ona doy
. T iake tuzns and fell your story to the st of your group. How simifor

of difterent ars ™a stones?

- Work \n groups You need your pictures ano the lists you made

Start using averyth ng you ve Ipoined s ter fo wile thy fest araft of your

story about your pretura. Heip each other wite your stones

I you Beoer 3 BOGes enny [OUUNG ages 24 tu 28 Thgn demw quosho 7
O DL 25 ot the enrt of the story
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At this moment you could ask students to use their
Reader s book and read pages 24-28. Then, have
them answer guestion 2 at the end of the story and
invite voluntaers to share their answers with the rest

of the class.
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Learning Outcome: Tells stories using pictures.

: Look at the pictures. Read the descriptions.
Decide what picture matches what
description. How do you know? Discuss as
a class.

Cali students’ attention to the pictures and encourage
them to describe what they see. Read the instructicns
along with students. Have volunteers read the
descriptions aloud. Ask students to take some minutes to
read and analyze the descriptions to match the pictures.
Elicit and check. Correct as needed. Encourage students
to tell you how they figured out the answers by answering
the guestion "How do you know?”

AK: ais bottom picture; b is top picture

*" Read the descriptions in Activity 1 again.
Undetline ail the words that can be
used fo describe something or someons.
Share with a pariner.

Ask a volunteer to read the instructions aloud. Rermind

or elicit from students describing words, e.g. colors,

size, shape, etc. Have students complete the activity

individually. Then, you can form pairs and encourage

students to share their answers. Remind them to speak in

English. Monitor and provide any needed assistance. To

check, have volunteers take turns to write a word on the

board to make a list.

AK: sunny. happy, very affectionate, very caring, young,
foggy, sad, terrible, cold, loyal, wet. dark

*” Work in pairs. Choose one of the

" descriptions and pictures from activity 1.
Think of a story that you can tell using the
pciture and the description and write it
down.

Form pairs. Ask students to agree on the picture and
description they wil use to complete this activity. Give
them enough time to come up with ideas for their story.
Provide any needed help. Then, invite volunteers to read
their story aloud for the rest of the class.

AK Answers will vary.
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lock at the pictures. Read the descriphons. Decile what picture maiches
what description. How do you know? Discuss as a class.

I's was a sunny Gnd hQppy day, it was wort and everyone wos havang fun,
Toby was a vary affechonate dog and John was ¢ very Ganng young man

3 One foggy ¢ftenoon John wos feeling very sad He dacided to tohe o walk
down the 10ad The wed'her was lmbla. [T wos very co'd, Toby was a loyal
dog walkad next to John dawn e wet do« roud.

* Read the descripiions In Activity 1 again. Underfine all tha wards thet
car be used fo desernbe something or someone. Shore with @ poriner.

T ¢ Work in pairs. Choose ane of the descriphans and piciures
trom Actinly 1.Think of a story that you con teli usmg the pictune
ond the descriphen and wide .t down
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Work in groups. Look at the pictures
and complete.

You may begin by ¢alling students' attention to the three
pictures. Go over the words aleng with students. Make
sure everyone understands them. Then ask them fo
complete the sentences using the correct form of the
phrases. Remind them that to teil a good story, they need
to use different tenses, as stories in one tense can seem
boring. Ask them if they can recognize the tenses in the
sentances and provide support if needed.
AK: He s eating healthy.. His dream is to win the
competition.: He trains hard te follow his dream.

—~ Work In groups.Think of a possible story
about the boy in Activity 5 and answer
the questions.

Divide students into groups. Have them lock at the
pictures and sentences in Activity 4 again and read the
instruction for Activity 5 together. Tell students that they
can brainstorm their ideas in their notebooks before
deciding the answers to the questions as a group. Monitor
students as they waork and offer help to students that
struggle. Invite a few volunteers to share their answers
with the class.

AK: Answers will vary.

Work in groups.You need your pictures
and the first draft of your stories, Use what
you've practiced on this lesson to add
more descriptions fo your story. Write the
final draft of your story. Remember to write
a title.Then, take turns to read your story
aloud to your classmate. Listen to any
comments he or she might have so that
you can improve your work. -

¢
£,
raduct

Call stugents’ attention to the activity. Have a volunteer
read the instructions aloud. Make sure everyone brought
their materials. Form groups Ask students to write the
final dratt for their story, Remind them to write a title for the
story. Provide any needed assistance and set a time limit.
Once siudents reach the time limit, ask them to take turns
to teil their story to a person from their group. Monitor. You
may invite students to read their story aloud for the rest of
the class, Remind others 1o be respectful.
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T, - ¥ Workin groups.Think of o pessible stary abaut the boy in Actuity 4 and
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Who e’

# What huppened belerm nue won the rophe?
¥ What bauiened dunng tha corpe® ion®

+ Wnat happeaad after e won the hophy ¥

] - Work 1 groups You need your piclutes ang iz hest diatt ol o
stanes. tse whe! you ve prochicesd on 115 25300 to add more descaplions
t g story Wiile 1he finul crail ol your stary. Remamber to wrte o e,
Then toke turns to ead your story toud to your tigssmate Lsten foany
comments he g sho might owe o thal you can Imprave your work
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_ Additional Activity

When students share their stories with the class,
. have those listening write down ianguage they liked
. from the stories. Then as a class, make a poster
using the language students have written down so
. that they can use this language in the future.
LS - -

v

Have students go to page 27 on their bocks,

Call students’ attention to the assessment. Read

the instructions aloud and make sure students
understand what they need to do. This evaluation is a
also a coevaluation so students should work in paurs.
Read the last three statements aloud and ask
students to read along. You can have students talk
with their partner about their progress before they
answer, Encourage them to be honest and mark
according to how they feel they have progressed.
Provide any needed assistance.




g’% Choose one of the following pictures. Write
some words to describe the scene.

Call students’ attention to the picture. You may ask them
{0 describe them. Ask students to choose one of the
pictures to work with during the review. Have them wrile
scme words 10 describe the scene they chose.

ii% Write some sentences to tell the story about
the picture you chose.

Continue the review by having students write some
sentences to tell the story about their chosen picture.
Remind them to use everything they learned during this
unit. Menitor and provige any needed assistance.

i¢s <" Work in pairs.Take fums fo fell the story
to your partner.

Next, form pairs. Ask students to take turns to retell their
story to their partner. Monitor. You may invite volunteers to
share their stories with the rest of the class.

Product

Story with Pictures

Your students have already prepared their story. Ask them
to put text and image together however they choose.
perhaps cardstock. Students will take turns to narrate thair
story while showing their picture. Compliment their work.
You can put up the stories on the classroom walis so that
everyone can go look at the pictures and read the stories.
Once students have presented their product, direct
students’ attention to this section on their books. Read
the instructions and questions along with students and
make sure everyone understands what they need to do.
Ask studenis to answer the questions. You may invite
volunteers to share their answers with the rest of the class.
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Draw or paste a photo of your final product.
Congratulations, you finished Unit 1 successfully!

Ask students to draw or paste a photo of their final
product on the space provided to end the unit.
Congratulate them on their achievements.

AlternativelProduct

As an alternative product, you could also ask students to
prepare a series of photographs to build a story of events.
Have them work with all these pictures during the lessons
s0 that they are ready to present their story with several
pictures to the class.
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The evaluation too! will allow you and your students to
constantly assess thelr progress in order to improve,
Assessments help you identify problem areas so that you
can plan soiutions on how to fix these problems.

Throughout the unit there are two sections in which
you will be directed to the Evaluation Tool. Make sure you
follow the instructions and complete the Evaluaticn Tool.
It is an amazing addition to anyone’s English language

learning.
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Work with a pertner. Read the statements. Jalk with your partass aboiil how you teul
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'+ Academic and Educational Environment

Social Practice:

Tech Resources
Gives and follows instructions about health care. L " .
Y hitp:/learnenglishkids. britishcouncil.org/en/songs/
; Learning Outcomes: brush-bug (song to \.egrn how toAlook after your teeth,
Comes with free activities to do in class)
* Explores heaith care instructions.
1 * Interprets instructions.

I » Writes instructions with graphic support.

http:/fwww.bbc co.uk/iearning/schoolradiofsubjects/
earlylearning/nurserysongs/A-E/brush_ycur_teeth
(nursery rhymes and song: Brush your teeth)

Activate Prior Knowledge @ Odyssey Resources

1. What are instructions?
2. Why is important to follow them?
1 3. What is a healthy lifestyle?
4. How do you take care of your health?

Reader: pages 30-41
Class CD: tracks 07-08
Picture Dictionary: Aciivity Book, page 110

Yy 4 B : S - —

As mentioned in preliminary pages, the following ideas to guide students on how to work on the different activities
and tasks as well as with the correlated reading text and which comprise each lesson ir the unit, could be seen
as simple instructions to follow. However, our intention was to keep each guiding suggestion easy, practcal, short
and simple for every teacher to understand, follow and reach the aim of the lesson plan as well as the learning
outcome. We also have included an additional activity at some stages in the unit to suggest other options to enrich
and give variety o the lessons. Please feel free to follow the instruction guidelines as they are, enrich them with
your own ideas or add new ones. Enjoy!

Y 4 — PR —
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Reader: Sparkiing smile!

Soime getms are an impartant
part of the Eaith s scosystem and
ara good tof humans, plants,

and animals, Untortunataly, some hygiene {r) Ina
way people keen

getms can make us sick. Scientists

Germs ara iny orgamisms that live all h o o 1o haht hemasiver and
ave discovered ways fo
over tha wond n many diffarent places v i e envisonmant
. them Good hygiens con heip to CHan 10 prevent
They come in alt kinds of shapes dnaaes
. protect us from bad germs Simple "
including spheres ovols, pills and .
5. Th I et " things lIlve washing your hands keap awoy (v} o
spirals. They are 50 small that we need a
i v and brushing yout teeth can keep avord smeone of
mictoscope to see them SOEITING.
GETNS away.
30 UNIT 3 Sparkiing Smue! UMIT 3 Sporkng Srwed 31

pp. 30-41

Reading is an essential part of learning any language and the unit you will find opportunities to direct your students

it is also a sequential skill. This means that each new skill to their Reader's boaok. You may choose to read at
helps the student master the skills he or she previously that moment or do so when it is most appropriate and
learned. Reading develops the mind and expands beneficial for your class and your students,

vocabulary. It also provides students with examples of This unit's Fact will teach students about the importance

grammar, spelling, vocabulary and the use of the English of taking care of our teeth. They will also be expased to
language. which wili help them express themselves better.  instructions which will also help them reinforce what they
Invite your students to find joy of reading. Throughout will be practicing in the unit.



Learning Qutcome: Explores instructions for
health care.

J'U Look at the pictures. What are they
about? Then, listen and look. {J) 07

Begin by calling students’ attenticn to the pictures in
Activity 1 and encourage them to describe what is
happening in the pictures by asking some guestions:
Where is the person? (in a bathroom), What is he
washing? (hands), What is he using to wash his hands?
(soap and water).

Encourage students to tell you what the instructions
are about (how ta wash your hands). Tell students they
will listen to some instructions on how to wash our hands.
Play Track 07. Have students follow along as they hear
the instructions and point at the corresponding picture.

Play the track again. Pause the recording after each
instruction and ask students to mime the action heard.
Repeat for all the instructions. Help students by miming to
guide them. You may play the recording as many times as
you consider necessary.

&) - Listen again and number the steps
°  in order.Take turns to read the
instructions aloud to a partner. ¢ 07

Call students’ attention to the sentences. Have volunteers
read them aloud. Invite students to tell you what

the sentences are abou! (how to wash your hands).
Encourage students to think about what the order of the
instructions might be.

Explain that they will listen to the recording again and
number the steps in order, checking if their predictions
were correcl. Play the recording as many times as
necessary for students to complete the activity. You may
pause when needed. Form pairs and ask students to
compare their answers. Tell them 10 take turns to read the
instructions aloud. Have volunteers write the answers {just
the numbers) on the board. Then, practice reading the
instructions by asking students 1o read out the instructions
in order. Say first and elicit the instruction. Repeat with the
other sentences (second,
third, etc.)

AK: a-2; b-4; c-1. d-5; &-3

= — In groups discuss where you would hear
these steps and if the pictures make it
easier for you to understand them.

Read the instructions along with students. Form groups.
Encourage students to share their opinion with their
classmates. Then, elicit ideas from each group. See it
Everyone agrees.
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w LlooX at the piciures. What are they ahout? Then, isten and iook.

RN

¥ Listen again and number the skeps in order. Take turns fo read the
- "
msfructions aloud fo o partned.

Anpiy scop

Rinse yous hainds well under ciean running water,

Wet your honds with clean tunning water und turn of ite tap

Dry your hanas using & Gleun towet
8 Scruby your hands togather, don't {orget io seiun the bogcts

betwaan your fingers, vou: thumbs, and your finger Los

* In groups discuss whete you would heor thase steps and i the pictures
make it easier or you fo understand them.

Useful Infermation

ST

Following instructicns is a part of our everyday life.
It requires the child to pay close atteniion to spoken
language. to sequence the information heard and to

seek clarification if they struggle with understanding.
itis important for children to be anle to follow
instructions appropriately so that they can function
in different contexts, for example. home. school,

visiting a friend’s house, ete. If a child struggles with
following instructions this may have an impact on 1
their ability to complete tasks effectively.

—_ - - — = —




J Look at the sign.
Answer the question. Share your answer
in groups.

Call students’ attention to the sign and encourage them
to tell you what the sign tells them to do. Form groups
and ask students to share their answers with their group.
Encourage them to explain their teammates how they
figured out their answer. Remind students o speak in
English. Monitor. Invite volunteers to explain how they
know.

AK: Wash your hands.

JO Look at the steps in Activity 2. Circle the
words that tell you what fo do. In groups,
discuss your answers and share your
ideas.

Read the instructions along with students. Examplify some
imperative verbs, e.g. Sometimes when we talk we want o
give instructions. When we give instructicns we use verbs
that we write or say in a certain way for example stand

up (have students stand up), sit down (have students

sit down). Then, direct students’ attention to activity 2

and have them identify the imperative verbs. Then, form
groups and ask students to share and discuss their
answers with their group. Monitor. To check, elicit answers
from volunteers and write them on the board.

AK: apply; rinse, wet. dry, scrub / Answers will vary.

- Work in groups.The words you circled
in the previous activity are examples
of words that are used when somecone
tells you how to do something. In your
notebooks, write down as many words as
you can that aliow you to tell someone
how to do something. Make sure

you include the ones you've -
identified here. LA
)

Have a volunteer read the instructions aloud. Make sure
everyone understands them. Form groups and ask them
to complete the activity. You could guide this activity
having students think of words we commonly use to give
instructions. it doesn't matter if they say them in their
mother tongue. you say them in English {in the infinitive)
and write them on the board. Then. have students
determine the imperative form of those verbs and make a
list in their notebooks. Remind them to include the ones
they identified in Activity 2.

Atcdatnic and Educational Environmant

Wapisres Ragith care instruchans.

db Look at the sign. Answer the Gueston. Share yeur onswes IN groups.

What Gows Tus sigr fe'l you?

%D Look at the steps 1 Activty 2. Cucle tha wards that tall you what 1o do.

[n groups, dISCUSS your answess and share your ideqs.

Wite therm on e «nes below Can you use hese words 1 other sluatons?

wnich ones?

work n groups. The waords you circied n the grevious achvily

ore examples of words that oe used wheh someoae fells you how

1o go something. in yout nolcbooks, write down as many words bs you
can that allow you o 12l someonse how ko do something Moke sure you

inG lude the ones you've den!ihed hete.

—

A yow Reanior's DOOk BN Oy 1eaudng pages 3 10 a5 Then anmswor guest on 1
ouy pacs 4% Gt ihe end of the fact

SR
! Additional Activity

- -— . . e - - -

Get students to practice the instructions in pairs.

One mimes the action. the other has to say the

I‘ instruction. Then, swap roles. Encourage them to say

the instruction in order first, then in random arder.

At this moment you could ask students o use their
Reader's book and read pages 30-35. Then, have
them answer guestion 1 at the end of the fact and
invite valunteers to share their answers with the rest

of the class.
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Learning Outcome: Interprets instructions.

=+ Read the steps. Classify the things that
" you should do and the things that you
shouldn't when washing vegetables.
Share with a partner.

You may begin by eliciting the fruits and vegetables
students like to eat. You could ask them if they or the
adults around them do anything before they eat them.
Then, direct their attention to the activity. You can have
them read silently and individually or have volunteers take
turns to read aloud. Clarify any doubts. Next, direct their
attention o the section where they will classify the steps.
Encourage them to tell you how someone can know what
to do and what nat to do, e.g. you don't do the things
that say den't or ne. You may need to expiain that never
is & word that we use {0 express no and perhaps share
a comparative example. e.g. | always brush my teeth. /i
never brush my teeth. Point at the check mark side ang
glict a thing they have to do and ask them to wrile it there.
Do the same with a thing they shouldn't. Have students
complete the exercise. Monitor and provide any needed
assistance. Then, form pairs and ask students to share
their answers with a partner. You could encourage them
to share anything they might know about washing fruits
and vegetablas. Remind them to speak in English. Elicit
answers and check,
AK: Do: wash, rinse, add, scak and dry. Don't: wash
berries, never.

Work with a partner. Match the steps to
the pictures.Then practice saying the
steps Do we get the same resuit when
we don't follow instructions in order?
Exchange ideas.

Call student's attention to the pictures. Encourage
students to describe what they see. Tell them that the
pictures describe the steps you've just read. Form pairs
and ask students tc malch the steps to the picturas. You
could guide the activity by reading each step aloud and
asking them to match them or you can ask them to just
work with their partners. Elicit the number of steps in the

order in which they put them next to the pictures to check,

Then, reread the question in the instructions aloud and

encourage students 1o exchange ideas with their pariners.

Next, invite valunteers to share their ideas with the rest of
the ciass.
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# ' Read the steps. Classity the things that you should do and the things
that you shouldn't when washing vegetables. Sham with o partner.

Wash kud and vegstabies cgnt befors you eat them

Rinse vegetublas under cleon running water and brash them somy,

© Add atablespocen of baking soda to @ Iter of water Mo wall

Soak fe fruit and vegetablss in the wakr for ten minutes

- Dry the fhur and vege'abies wh o dean fowe!

© Bort wosh bamen if vou o nol going fo ea! them They go bad Quickhy.

* Never put clean s ond vagelobies noxt 1o rav: eggs, meat, pelility of
sealood becausa they meght huve boctuno.

X

Work with a partner. Match the steps to the pictures. Do we get the

same resull when we don't fotlow instructions in order? Exchange ideas,
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M Discuss and answer the following questions.

" Why should pecple fohow hess steps?

. Wio should oltow these sreps?

« Whers ore peopla when thay ol ow These strps?

How Go you know if therg I8 somenting you shiouid not de?

30 EE .

= =~ Discuss and answer the following
questions.

Form pairs. You can go over the questicns along with
students and clarify any doubts. Have students complete
the activity. To check, ask the questions and elicit
answers, see if everyone agrees.




¢ Listen fo and read the following texts.
Which shows instructions? Who are they
for? How can you know? ) 08

You may begin by telling students that there are many
different types of texts and aone of those texts are
instructions. Tell students they will now listen to two different
types of texts. They should pay attention tc determing
which are instructions and which aren't. Play Track 08

as many times as you consider necessary. You ¢an ask
students to circle, mark or highlight the text that shows
instructions. Next. invite students to share how someone
can know if a text shows instructions or something else.
Ask students to tell you who the instructions are for, e.g. are
these instructions for an adult? (no) How can you know?
(because it tells you to ask an adult to help you cut), remind
students that there are some things that they should ask an
adult to help them with in order to stay safe.

AK: B.

@ I Work in pairs. Make a list of situations
to take care of your health or to stay
safe in which you might need fo follow
instructions.

Ask a volunteer to read the insiructions aloud. Form

pairs. You can ask students io complete the activity
individually. Elicit some examples before they begin, e.g.
In what situations do you take care of your health? (when

| get sick and go ‘o the dector) In what situations do you
have to stay safe? (when the stove is on) or share some
examples, e.g. | fltake care of my health when | wash my
hands. | stay safe when | stay away from fire. etc. Monitor
and prov.de any needed assistance. If needed, work on
completing this activity along with students. Encourage
students to speak in English, but if they can only ccme up
with ideas in their motner tongue help them write those in
English. Elicit ideas from volunteers and make a list an the
board.

@ - = Work in groups. Use your lists from Activity
8, Determine which situations in your lists
need instructions in order to take care ot
your health. Imagine that you were going
fo write some instructions to tell someone
how to do something in that situation,
who would you write the instructions
for? why? Make notes in your -~
notebooks, %mduc\
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¥ Work in pars. Make d kst of s:tuations 1o fake care of your health or fo
stay safa in which you might need to fallow instruchons.

work 1n groups, Use your lists from Actwity 5. Determune which stualions

in your wats need inshuclions In orger fo take care af your hewlth. iImogme
thol you wete going to wite some instructons fo tell somecns ow fo do
semething in that situahion, whe would you witte the instuchions for? Why?
Make notes 1t your notebooks.
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o ta cege 37 Pead Ihe instruchc:'s ang mok o st 3 stiaterconts
accoriing fo i perlovmanns H

Form groups. Read the instructions along with students.
Make sure everyone understands what needs to be done.
Have students complete the activity with their groups.
Remind them to include the situation, who they want to
write the instructions for and why. Monitor and provide
any needed assistance.

Have students go to page 37 on their books,

Call students’ attention to the assessment. Read

the instructions aloud and make sure students
understand what they need to do. Go over the scale
and make sure evaryone understands it. Reassure
students that there are nc correct or incorrect
answers in this assessment.

Read the first three statements aloud and ask
students to read along. Have students mark them
according 1o their achievements. Encourage them to
pe honest and mark according to how they feel they
have progressed. Provide any needed assistance.
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Learning Outcome: Writes instructions with
graphic support.

Read the article and draw the
missing pictures. Share with a
partner.

Elicit from students the things they do to take care of
their health. Write them on the board. Tell them you will
now read an article that talks about taking care of your
health. You can ask them to read silently and individually
or have volunteers take turns to read aloud. Encourage
students to see if the text mentions the ideas they shared
and you wrote on the board. Ask them to tell you if they
do any of the things menticned in the text.Explain that
they have 1o draw the two missing pictures according to
the information in the text. Monitor closely while students
are on task and aid as necessary. Encourage students
to share their drawings with a partner and explain their
drawings. Monitor and remind students to speak in
English. You can invite volunteers to share their drawings
and explain them to the rest of the class.

AK: Answers will vary.

“ -

Choose the option that best
describes the article. How did you
choose?

Go over the instructions and options along with students,
Ask them to read the text again and choose the option
they consider the most appropriate. Elicit the answer and
check. If incorrect, elcit the answer from someone else.
invite students 1o explain why they choose their option.
AK: b

“” Talk with a pariner and tell him/her the
" hygiene habits you practice.

Form pairs. Elicit one or two example of hygiene habits,
e.g. washing your hands. Then, ask them to share with
their partners the habits they practice. Monitor. Invite
volunteers to report what their partner told them.
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Choose tha aption thai best descrbes the arlicle. How dd you chaose?
+ Sleps io Stay Clear

Steps for a Healthy Likestyla

Steps to Eat Heclthy

™ Faik with pariner and telf him fher the hygiene habits you practice.
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Useful Information

You can help your students deveiop healthy habits
early in life that will bring lifelong benefits. As a
teacher, you can encourage your kids to evaluate
the food they eat during breaks or at lunchtime and
physical activity habits. Encourage them to talk to
their parents about the importance of maintaining a
healthy lifestyie.
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« 7 Unscramble and rewrite the
" instructions fo create steps.Then,
answer the question. Share
in groups.

Call students’ attention to the activity. Read the
instructions along with students. Make sure everyone
understands them. Ask students to complete the activity.
Monitor. Ask students to work on unscrambling the
sentences and writing the steps in order you can offer
different strategies such as first unsrcrambling and then
ordering in the lines or just ask them to come up with
their own. Monitor. Read the guestion aloud and clarify
any doubts. Ask students to answer it. Then, you can
form groups and ask students to compare thair steps and
answers, Check by having volunteers write the steps on
the board. Correct as needed. Invite students to share
their answer to the question too.

7" Work in pairs.Take turns to act out and
guess good hygiene habits.

You can prepare a list of gocd hygiene habits before this
lesson ard write it on the board. Make sure everyone
understands all the habits. Form pairs and have students
take turns to act out the habits. Monitor. Invite volunteers
to act out for the rest of the class to guess.

- Work in groups. Using your notes about
who you would write instructions for and
about situations to take care of your
health, discuss and determine what the
purpose of these instructions
would be. Make notes in your °
notebooks. Coradact

Form groups. Ask students tc take out their previous
notes. Remind themn that they need ali this information
to be abla to make their poster with instructions about

a health topic. Encourage students to determine the
purpose of their instructions, e.g. take care of my health.
Ask them to make notes in their notebocks. Monitor and
provide any needed help.

NEEE Unscrambie and rewn e the mstructions ko creote steps.
Then, answer the gueshkan. Share in groups.
- your and Rnse tovihpaste add koolhbrush
< sour ypper atd teeth Arush lower
- arnglt movamants Make cooular
B:ush parh of your fewth e top ana bettor
torget 1o your Don't tongue brush

Wy would you follow these instuchons?

* Werk (n pairs. Take turns o aoct out and guess goad hygene habils

Werk ini groups. Using your no'es cbout who you wouid wole
instruchons for, about sfuations to fake corg of your heclin,
discuss ang detarmine what the purpose of these mstruchons
would be. Moke notes in yous nofsbooks,

o

Irn yeaent Roador s POk Prjuy reod Pg pagaes 32 e dé Teon onssver guesion 2
ongags Al ot tha end of he fact

At this moment you could ask students to use their
Reader’s book and read pages 36-41. Then, have
them answer question 2 at the end of the fact and
invite volunteers to share their answers with the rest
of the class.
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Learning Qutcome: Writes instructions with graphic
support.

If necessary ask your teacher for help.

You can begin by reviewing parts of the body, e.g. hair,
teeth, nose and actions, e.g. cover. Continue by eliciting
from students what they do to take care of their heaith.
Next, have a volunteer read the instructions aloud. Call
students’ attention 1o the pictures and have students say
what they see. Assist as needed. Then, ask them to write
the instructicn that corresponds to each picture. Write
one with them as an example, e.g. brush your teeth/ cover
your nose when you sneeze, Ask students to complete the
activity. Monitor and assist as needed.
AK: iake a shower; brush your teeth; brush your hair;
wash your hands; put on clean clothes; cover your
nose when you sneeze.

. Work in pairs. Compare your instructions
" with your partner. See how different or
similar the instructions are and ask your
partner to share why he or she wrote
those instructions.

Form pairs. Ask students to share the instructions they wrote

in the previous activity. See if they agree with their partner

and encourage them to mention why they chose to write

the instruction they wrote. Encourage them to talk about the

similarities and differences between their instructions. Elicit

instructions from volunteers and write them on the board.

See if everyone agrees.

AK: Students' own answers,

@ ¥* Confinue working with your partner.

' " Determine the topic of the instructions.
Come up with a title for them and write
it on the poster.

Students should continue working with the same partner
as in the previous activity. Ask them to come up with a
titte for the instructions and write it down. Elicit titles from
volunteers and see if they came up with similar ideas.
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J Look at the pictures. Write the instructions.

:’ Work in poirs, Compare your instructions wilih your pottner See how
different or s:ilar the nstruchions are ond ask your poriner to shave
why he o1 she wrote those instructions.

* Continue working with your pariner Detsrmine the topic of the
nstructions. Coma up with < fitte kor e and write 4 on the poster.
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Additional Activity

Before the lesson, ask students to bring a toothbrush
to school. Put them in groups of three or four, and
ask them to follow the steps in Activity 1 to brush
their teeth (they don't need water or toothpaste -they
just need to pretend to be brushing their teath). Get
students to provide each other's feedback and share
any toothbrushing tips they might know.

N e e e ____s
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¢ Write the steps in the correct order.Then,
compdare in groups.

Call stugents’ attention to the activity. Ask a volunteer to read
the instructions aloud. Have students complete the activity
individually. Monitor. Then, you can form groups and ask
students to compare their answers. Encourage them to say
why they chose to order the instructions the way they did.
To check, have different students write the instructions on
the poard. Correct as needed.

AK: Use your arm to cover your nose and mouth when
you sheeze, Avoid covering your nose with your
hands. Use a ciean tissue. Wipe your nose. Fut the
used tissue in the trash can. Wash your hands.

Make a poster with the instructions you
ordered in activity 4. Draw one or more
pictures to illustrate the instructions. Share in
groups.

You may call students attention to the images in activity 1
and tell them that now they have to design a poster that
includes arawings with the instructions they just ordered.
Ask students to complete the activity. Remind them to
include at least one picture. Monitor and provide any needed
assistance. You can form groups and ask students to share
their posters with their group. Then, have volunteers share
themn with the rest of the class.

AK: Answers will vary.

- Work in groups. Using your notes about
who you would write instructions for and
what for, about situations to take care
of your health, write instructions in your
notebooks. Make sure you order them
in a logical sequence. Remember that
instructions can tell us what to do

or what not to do. "

Boroauct
Form groups. Read the instructions aloud along with
students. Ask students to take out all their notes and write
their instructions. Tell them to design the poster for their
instructions. They can look at the instructions and images
in this lesson for inspiration. Remind them that they have
o make 4 poster to present their instructions. Ask them
to check grammar, spelling and punctuation in their
instructions. Tell them they should illustrate their poster.
Monitor and provide any needed assistance.

¥ Wrle the steps in the corect order. Then, compare in groups.
-

Wash your hands

Use a cloan Hsue.
< AYOIQ GOwETINg yoour fILse with your hands.

Usa wour Gt o cower vour nose and roath whor you sneeze
+ W.pe your nose

Put the used heaue i the Fash can

Make o paster with the mnstruchons you ordered in acliivity 4.
Diaw oae of mare pictures to flushale the mstruchons. $hare n groups.

Work In groups. Using your notes obout who you would wnte instiuchions

1or and whot for, cbodt shughons to take core of your health, wite

nstruchons in your nofebooks. Make sure you order them na legicat

sequence. femember thot wsiructians cart falt us what to do o what
o TR E s

not o da.
,,‘I
L

oto oage 37 Reod the ins'rug iers andor oy statomerte d Sond ¢
Aceotding o el petoimar oe
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Have students go to page 37 on their boaks.

Call students' attention to the assessment. Read
the instructions aloud and make sure students

understand what they need to do. Go over the scale

and make sure everyone understands it. Reassure

students that there are no correct or incorrect
answers in this assessment.
Read the last three statements aloud and ask

students to read along. Have students mark them

according to their achievements. Encourage them to
be honest and mark according to how they feel they

have progressed. Provide any needed assistance.
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Go back to the instructions to stay
healthy that you learned in this unit
and select the ones that you would
like to share with your family. Write
the instructions in a card, make a
drawing to illustrate the card and
take it home with you. Encourage
your family members or your friends
to practice healthy habits, like
eating lots of vegetables.

Direct their attention to the picture in the Review Section.
Ask: Where are the girls? What are they doing? Why do
you think they are doing this? Elicit some answers and
provide the vocabulary needed.

Explain to students that they will check all the
instructions learned in this unit and select the ones that
they would like to share with their family. Provide a color
card with some space for the instructions and a drawing.
Tell them to write the instructions on the card and draw
a picture to support the information. Provide all the
necessary materials {color pens, crayons, pancils, etc.)
and monitor closely while they work. Be prepared to help.

Then, invite them {o take the cards home and
encourage their family members or friends to practice the
instructions for & healthy lifestyle written on the card.

Product;

Poster about health care

Students will present their poster with instructions to take

care of their health. You can have each group come

to the front and show their poster. Ask them to read

the instructions aloud. After everyone has presented

their goster, put them up on visible places either in the

classroom or at school s¢ that others can look at them.
Once students have presented thefr product, direct

students’ attention to this section on their books. Read

the instructions and questions along with students and

make sure everyone understands what they need to do.

Ask students to answer the questions. You may invite

volunteers to share their answers with the rest of the ¢lass.

If students have the necessary equipment available,
you can encourage them to access the links in their book
to learn mare about ways to take care of their health.

50 UNIT 3 Healthy Steps

W T Wl Sesnlia

0 back 1o the instruchons to stay healthy tha! you learned in this unif

anc select the onss thal yau woukd like o share with your tamily Wnke the
mstruchons on o card. moke d drawing 1o ilHushate the gard ond toke it home
with you Encowage yow family members or your friends to practice heathy
habuts, ize 2atng lofs of vegelobles,

ol
'

3,

Kg
» V&
e E

o X

A R

1 ol .

200 aneut ey
(SR L =5 LR TR T

With your fecmnyates, wita a shost Draw or pasfe a photo of your final pioduct
nole soying
Why pou ik rs roduet

S ryertant

WHER oL S0 e s precuct

A pun Gy Achivites

Wehat Chaear lenshe of Bus orecduct
Vou e A s s

36

Draw or paste a photo of your final product.
Congratulations, you finished Unit 3 successfully!

Ask students to draw or paste a photo of their final
product on the space provided to end the unit.
Congratulate them on their achievements.

Alternative]lProduct;

As an alternative product, you could also ask students

to use their Instructions to create a memory game. They
can use white cards to write one instruction per card, then
they should illustrate that instruction in a separate card.
Next, they can shuffle the cards and work taking turns to
match the instruction to the picture.




Descriptivelevalugtiontscale

The evaluation toal will allow you and your students to
constantly assess their progress in order to improve.
Assessments help you identify problem areas so that you
can plan solutions on how to fix these probiems.

Throughout the unit there are two sections in which
you will be directed to the Evaluation Tool. Make sure you
follow the instructions and complete the Evaluation Tool.
It is an amazing addition to anyone's English language
learning.

EVIIUTEY DT O Ol

Raod the stalements Tk about how you fesl about aach siotement. Then, wad the:
scake and choose the ward et bast duscnbes how you feel about your perforiance
Rumember hat kv cre no INCoMect onswers .o the essessminil, being honast s the
best way to improve
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. Unit Contents . _ L

Familiar and Community Environment

Social Practice:

Learning Qutcomes:

* Explores classified ads of children's products..

* Understands classified ads.
* Writes information.

Activate Prior Knowledge

' 1. What are advertisements?
2. What can be advertised?
I 3. What information is usually included?

! buy products?

V.4 ’

Comments on and compares advertising messages.

- . = _—_— = = = - - m - m - e = =

@ Tech Resources

https:/imoney.howstuffworks .com/personal-finance/
pudgeting/o-tips-for-teaching-kids-how-to-shop-for-
groceries.htm

@ Odyssey Resources

Reader: pages 42-53
Class CD: Track 8 and 2
Picture Dictionary: Activity Book, page 111

4. Are they effective? Do they persuade people to

ﬁ ' As mentioned in preliminary pages. the following ideas to guide students cn how to work on the different activities

and tasks as well as with the correlated reading text and which comprise each lesson in the unit, could be seen
as simple instructions to follow. However, our intention was to keeg each guiding suggestion easy, practical, short

and simpie for every teacher to understand.

follow and reach the aim of the lessen plan as well as the learning

outcome. We also have included an additional activity at some stages in the unit tc suggest other options ta enrich
and give variety to the lessons. Please feel free to follow the instruction guidelines as they are, enrich them with

your own ideas or add new ones. Enjoy!

oy — v “ e
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Reader: Smart Shopping

What do you think of this ad? Do you
beiieva what It says? Can G pair of tennls

shoas make you popular?

The purpose of publicity 1§
o sell products and some
adverfisaments can ba really

penuasive
(Il rdiang
yoJ beneve G
parmeular ing,
petsucsva

As customers, we hove 1o be smart and
lgum how to read advertisernents There
are smart ways 1o get better products

for our money. Keap 1rading and ieam
somae useful hps
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the examplas on tha following pages

UNIT 4 Smart Shopping 43

pp. 42-53

Students should analyze and contextualize ways to spread
information about products in their swn culture. Activate
students’ previous knowledge about advertising through the
discussion and comparison of mass-media ads. Show your
students some cut-outs from rmagazines, depending on their
commurity's habits. You can even use weekly supermarket
flyers with deals or fashion ads in magazines. This unit's
fact will allow students to further familiarize themsetves with
the structures of ads. They will learn interesting information
about them that might help expand their knowledge and
assist them in the creation of the product.

Remeber that reading is an essential part of learning
any language and it is also a sequential skill; each new
skill helps the student master the skills he or she previously
learned. Reading develops the mind ang expands
vocabulary. It also provides students with examples of
grammar, spelling, vocabuiary and the use of the English
language, which will help them express themselves better.
Invite your students to find joy of reading. Throughout
the unit you will find opportunities to direct your students
to their Reader's bock. You may choose to read at
that moment or do so when it is most appropriate and
beneticial for your class and your students. You can also
choose to focus your efforts in whatever you consider
might benefit your students the most.
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Learning Outcome: Explores ciassified ads of
children’s products.

g:% .- Choose and write the correct item
for each ad below.Tell a partner
how you chose the item.

Write advertisement on the board. Put students into

nairs and get them to brainstorm its meaning and
purpose. Ask them: What is it? Where do you usually see
advertisements? What information do they include? What's
their purpose? Allow them ta discuss and then invite pairs
to share their ideas. Encourage the rest of the group to
participate if they have different answers.

Call students’ attention to the activity. Point to the ads
and invite students to describe what they see. Explain that
they need to read the two advertisements and identify what
the content of each ad is. Give students a few minutes to
answer. Then. elicit the answer from different volunteers
and see if everyone agrees. Next, ask "How did you find
out the answer?" and invite students to share how they
knew how to complete the activily. Accept all ideas.

AK: first ad -skateboard: second ad-ball

%?;% O - Look at the advertisements and

' answer the questions in your
notebook. In groups, share and
explain your answers.

Read out the guestions and clarify any difficuit

vocabulary, Tell students to reread the advertisemeants

and answer the questions individually. Then, form groups

and ask students to share their answers. Encourage them

10 explain to the members of their group how or where

they found their answers. Monitor. Elicit answers from

volunteers, Encourage the rest of the group to confirm

or correct the answers. Write the answers on the board if

necessary.

AK: 1-a ball and a skateboard; 2-the skateboard ad:

3-the ball ad, 4-the skateboard ad.

’Eg% *" In pairs, discuss if you see similar ads
and share where.Tell your partner about

other ads and what they are about.

Form pairs. Read the instructions along with students. Ask
students to talk about the ads they usually see, what they
are about and where they see them. Encourage them to
speak in English. Monitor. Invite volunteers to share what
they've discussed with the rest of the class.
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1 Useful Information

An advertisement is an arrangement of pictures
or words put in a public place. for example, a
newspaper or on the Internet, that is intended
o persuade people to buy something. It is also

presented as a short film on television or short article

on the radio with the same intended purpose. Ad

' is short of advertisement. The British pronunciation

is fod'v3:(r)usmoant/, with the siress on the second

¢ syllable. and the American pronunciation is /
" &dvs: tazment/, with the stress on the third syliable.
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Look at the images (1-3) and match
them with the advertisements (o-C) in
Activity 5. Are pictures necessary for
ads? Why? Discuss with your class.

Focus students attention on the pictures and ask

them to describe what they see Elicit answers from
diffarent students. Explain that they have to read the
advertisernents in Activity 5 and match thern with the
images 1-3. Tell them not to worry about the gaps -they
will comp ete these later. Check the answers with the
whole class. Then, ask the questions aloud and encourage
students to share their opinions. Act as a moderator.

AK: Lefttoright: 1-b, 2-a, 3-c

() - Listen to these advertisements and fil
the gaps. Choose one to buy and tell a
partner why you want to buy it. £ 09

Direct students’ attention to the gaps now. Pul them in
pairs and get them to predict the missing words. Ask:
What couid go after “excelient” or “new"? What type of
word do you need? What about before “edition "7 elc.
Allow them to discuss their ideas and monitor while they
do this -Are they able to predict the correct language?
Tell them they will listen to the three advertisements
and check if their predictions were correct. If not, ask
them to write the correct word(s}. Play Track 09 and let
students complete the task. Monitor discreetly, without
distracting students and check their answers. You

can play the recording as many times as you consider

necessary. Then, form pairs and encourage students 1

choose une item they'd like to buy and to tell their partner

which ore it is and why they'd like to buy it. Monitor, Invite
volunteers to share the product they'd like to buy and why
with the ~est of the class.

AK: TRX Bike: condition, tires, helmet, 444; English
Encyclopedia: 2018, twelve, 6609: Back-to-Schoo!
Fackage: package, crayons, erasers, quality.

f?ﬁ% - - Work in groups. Look at the ads in the
lesson and find all the words you think
are useful when making, reading or
understanding an ad. Write them

down in your notebooks. °
6‘% et
Form groups. Read the instructions along with oo

studenits, Fncourage volunteers to share some of the words
they consider important from this lesson, you can ask
guestiors, e.q. What words do you need to write an ad?
What words help you understand an ad? What words let you
read an ad correctly? Have students work with their groups
and make a list of useful words for writing ads. They will
eventua'ly need them for this unit's product: Classified Ads.

Fomiiicr and Communtly Snvironmen’
Zxplons clossiied s uf sisikdrem's preduct

oo Look ot the :mages (1-3) and match them with fhe
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At this moment you could ask students to use their
Reader's bouk and read pages 47-47. Then, have
them answer guestion 1 at the end of the fact and
invite volunteears to share their answers with the rest
of the class.
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Learning Qufcome: Uinderstands classified ads.

*" J'Q Look at the advertisement for
ceredls. Which one do you prefer?
Why? Discuss with your partner.

Direct students to the ads. Point to the pictures and

elicit what they see. Ask: Do you like cereal? Do you eat
cereal for breakfast?. Explain that they need to read the
advertisements and discuss with a partner which one they
prefer and why. Encourage students to give reasons for
their answers, Walk around the classroom and listen as
they discuss. Invite some pairs to share their ideas.

AK: Answers will vary.

*,- Look at the words in the ads above.
Underline all the words that are similar
to the enes in your mother fongue. Sharre
your answers in groups..

-
-

Ask students to reread the advertisements in Activity

1 and underline the words they find that are similar to
their mother tongue. Monitor and provide any needed
assistance. Form groups and ask students to compare
their answers. Remind them to speak in English. After
some minutes, elicit words from students and write
them on the board, encourage students to tell you the
words, in their mother tongue, that are similar to the ones
they underlined. |dentifying cognates is a great tool

for comprehension, students benefit from the ability to
use cognates in a language as a too! for understanding
another language.

JU

»

Look at the advertisement of a cereal
bar. Put all the sentences and phrases
in order. Circle the information in the
advertisement that you think should
be in big letters.Then, in pairs organize
the information in your notebooks.

Direct students to Activity 3. Read out the sentences

and phrases from the advertisement and clarify difficult
language. Explain that the sentences are not in order so
they need to arrange them. Te!l siudents to put a number in
the boxes provided. Tell students to circle the information
in the ad that they think should be in big letiers. Ask What
information is very important? Why? Next, torm pairs and
ask students to compare their answers, Encourage them o
discuss why they ordered the information as they did and
ask them o come to an agreement. Have them order the
informaticn in their notebooks. Invite volunteers to share
their answers. You can even have some students write the
sentences in order on the board.
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*  Look at the words in the ads ahove, Undertine all the words that are
simdar to the ones in your mather fongue. Share your answers m groups.

w #  Look af the adverfisament of o cereql bar. Put oll tha sentences
) ond phrases in order. Circla the intormation in the advertisement
that you thank shouid te in blg iettars. Then. i porrs cigonize the
nformation i your nolebooks

Healthy anc deticious! 2y

Oniy tocay 10 bars o $700 SuperSport Bar

Hgh ir profenn - weal for Cona.ne Licum Aognesum
afMietes and vtarming

AK: Suggested Answers: 1-SuperSport Bar: 2-Healthy
and delicious: 3-High in protein-ideal for athletes;
4-Contains calcium, magnesiurm and vitamins.

5- 20g; 6-Only foday 10 bars for $200! Circled:
i-SuperSport Bar; 6-Only today 10 bars for $200

T ™

» Useful information

. |
A cognate 1s a word in a language that has the sams |
' origin as a word in a different language. They usually
l sound the same and are very similar in spelling.
. English and Spanish share many cognates, e.g. .
! area, actor, animal, confusion, final, amang others. |
i

- - - —i — .= - - —— — = = - -

rAddifionul activity

. Ask students to find advertisements (2 or 3) in the local

1 supermarkets or stores, in magazines or the newspapers, |
1 onihe Intermet, etc. and bring them to class. Analyze the :
f language used, the order of the information, and the layout. |
1 Are they simifar to the ones in the book? Let students share |
: ther findings in groups. '
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7" + Look at the ads in Activity 1.

Circle the words that describe the
product.Then, make a list with their
characteristics. Share your answers
with a partner and explain why you
put them in your list.

Before you begin working on the activity, you can invite
students 1o remember what describing wards are. Invite
volunteers to think of and share what these exira words
provide, e.g. they let us imagine the object/animalfetc.
with more detail. Ask a volunteer to read the instructions to
activity 4. Have students complete the activity, Menitor and
provide any needed assistance. Then, form pairs and ask
students lo share their answers. Encourage them to discuss
why they chose the characteristics they included in their
lists. Have volunteers write their answers on the board. Invite
students to say why they included those characteristics.
AK: Suggested Answers:Munch Crunch: real honey and
nuts, vitamins, magnesuium and iron, perfect with
milk, perfect on its own, Berry-fast Flakes: blueberry,
best ingredients, caleium

; " In pairs, discuss if you think that the
descriptions of the product are real and
honest and why. Do you think ads are
usually honest or dishonest? Why? How
can you know if an ad is being honest?
Write down your ideas below.

Form pairs. Elicit or explain the meaning of honest and
dishonest. You can give an example or even act it out, e.g.
pretend that someone drops something and you take it,

the other person asks you for it. the dishonest answer is 1o
say you don't krow anything {students know you know), the
honest answer is to tell the truth. Bring some honest and
dishonest ads to class and put them up on the board so that
students can understand the difference. Ask them to think
if they consider the ads in activity 1 are honest or dishonest
and why. Have them write down their ideas and then invite
volunteers to share them with the rest of the class.

AK: Students' own answers

~ Work in groups.Take out the useful words
you previously wrote.Think of some
products that you would like to make an
ad for. Make a list in your notebooks.Then,
write some words to describe s
those products on your list. o,
<§"o‘!‘|:|d\.'\‘>"

Have students work in groups. Ask them to take out their
list of useful words for ads and ask them to add any new
words they think might be useful from this lesson. Then,
ask them to think of products they would like to advertise, it

wwwwww

! Look o the s in Achity 1. Citcle the wards that describe the product.
Then, make d iist with thew chomsterishics Share your answars with o
partner and axplan why you put them in your hsf

Besry-fost Flakes
Cnarocternistics

Munch Munch Cereal
Charactenshes

* In pairs. discusss if you *hink that the duscriphions of the products
are real ond hanest and why Do you trnk ads are usually hanest or
dishonest? Why? How con you know  0a ad 15 being honest? Wiia
ciwit YT idens below.

Work in groups Toke out the wsetul words you previously wrabs
Trrke of some products that you would lke o moke an ad for.
Make @ fist 1n your notebooks, Fhen, wiite some words 1o descnbe
these praducts on your list

thwqf‘,ﬂ”*’ -
DRV A
Go W page f7 at the eind of Fus it aifd caock W ot you $now

Berswe nuriers 1 ond 2 4

can be anything, shoes. foed, cliothes. toys. etc. Encourage
them to make a list. You can assist them by writing a

very general list on the board, like the one stated in this
suggestion and than invite them to come up with more
specific words within those categories, e.g. you write shoes
and they write school shoes or sneakers. Invite them to
add some detials to describe the products on their list,

e.g. shoes- scheol shoes - black school shoes that are
pretty or sneakers - white cool sneakers to play basketball,
etc. Monitor and provide any needed assistance. Remind
students that they will use all these for the product.

Have students go to page 47 on their books.
Call students” attention to the assessment. Read
the instructions aloud and make sure students
understand what they need ¢ do. Go over the scale
and make sure sveryone understands it. Reassure
students that there are no correct or incorrect
answers in this assessment

Read the first two statements aloud and ask
students to read along. Have students mark them
according to their achievements. Encourage them o
be honest and mark according to how they feel they
have progressed. Provide any needed assisiance.




Learning Outcome: Writes informaticn.

Look at the ads and discuss the questions as a
class.

Call students’ attentfon to the activity. Read the
instructions along with students. Ask them to look at
the ads. Then, have velunteers take turns to read each
question aloud and discuss them together. act as a
moderator and encourage everyone to participate.

% = Listen fo the dialog. Circle the ad that the
person is talking about. What let you know
the answer? Share with your class. €3 10

Telt students they will now lister to a dialog and they have
to determine the ad that the person is talking about. Invite
students to look at the ads and describe what they see.
Play Track 10 as many times as you consider necessary.
Then, elicit the answer and see if everyone agrees. Ask
“What let you know the answer?" and encourage volunteers
to share the clues that allowed them to find the answer.
Have them circle the ad. Elicit the answer and cheack.

AK: the ad with the band

- Work in pairs.There are ads
everywhere. Sometimes, they
convince us to buy things. Think
of something that you or a family
member bought or went fo
because they saw an ad about it.
Tell your partner.

Ask students to work in pairs. Have them listen and read
as you read the instructions aloud. Make sure everyone
understands their meaning, if necessary, share an
example, e.g. | bought this sweater because | saw an ad.
The ad said "Soft blue sweater. Heaven in your arms,”
and | wanted something soft and tlue so | bought it.

Invite volunteers to share with the rest of the class.
AK: Students’ own answers.
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Bsefl-,ll informdfion

The importance of pronunciation.

Pronunciation is very much a "must” skill for any
English language learner. However, it's an area

of teaching that many English teachers avoid.
Certainiy, we need to teach learners pronunciation.
as this helps them understand different speakers
and acquire English faster. Make sure to integrate
pronunciation into normai lessons; insist on
accuracy but don't demand perfection; consider
fun activities to develop pronunciation; and most
importantly, make sure your students enjoy working
Lo pronunciation 1co.



" Read the dialog. Circle with red the
question you use to ask about the
condition of an object. Circle with
blue the question you use to ask
about a place. Circle with green the
question you can use to ask about
the time. Underline the question used
to ask for confirmation.

Call students' attention to the activity. Ask a volunteer

to read the instructions aloud. Clarify any doubts. Ask

students to silently read the dialog and find the required

questions and circle them with the appropriate color.

Monitor and provide any needed assistance. When you

elicit the answers, encourage students to tell you how they

figured it cut. Correct as needed.

AK: Red: Is there any damage?: Blue: Where can [ pick
it up?: Green: When can you pick it up?; Underline:
is that ok?

”" Match the questions (1-6) to the

" answers (a-f). With a partner,
take turns to ask and answer the
questions.

Call students’ atiention to the activity. Explain that there
are some questions and answers. Clarify any difficult
language. Ask them to read the information individually
and match the guestions to the answers. Form pairs and
ask students o take turns asking and answering the
questions as they check and compare their answers.
Monitor. To develop speaking and practice pronunciation,
invite volunteers to read out the questions/answers.
Repeat as necessary and focus on their pronunciation.
drilling ctarally and individually.

AK: 1-e: 2-c: 3-d; 4-a, 5-b

- Work in groups.Take out your lists
with product descriptions. Choose
one product to advertise. Answer the
questions in your notebook
to begin wiiting sentences -

L)
for your ad. B quct

Form groups. Read the instructions along with students
and clarity any doubts. Have volunteers read the
guestions aloud. Have students choose one product to
advertise and complete the activity. Monitor and provide
any needed assistance. Remind students that this is part
of their product.

' Read the dialog. Cucie wiih red the quasion you use fa ask about
C the condifion of an ohiject. Cicle with blue e queshion you use e
ask abeut o place. Cirole with green the question you con use o ask
about the time. tnderne e gueshon used to ask for corhrmation,
Mana: H. | am caiing apout the bike | have some gueshons How oid s the bike?
Corlos: 115 3 yeurs vid
Mana- s there ony damage?
Carfos Nol 1gaiy i 1s a wtle b scratched But | put naw fires on i last waek
Maria. Oh, Ihat's great How tmuch i 11?7
Carlos: it's $200
Maria: Great | Bvnk i'd like to o 1 Wherea can | pick *ui?
Corlos 1va 0 The canter | will send you my oddiess Wnen can you pck 1t up?
Mana: | can come fomotiow mopang 18 hat ok?
Carlos: Yos, hanks, See you fomorrew!

= Match the queshons {3-6) 1o the answers (o), With a poriner. take

turns fo usk and onawer the queshons.
15 $150.

Ney, bBul 1 s u busket 151 Ihe back

What cuior 5117

How old is *ha skateboard?
You can put your 'Gys Moie

* Does the ball have any

i15 Q veor ol
darmage? NO, I*s like nev:, | don't evel use it
r How much doos JF eost? its biue with o pictute of a biact
208% 1t coma wi'h g g ? cat on fop

work in groups. Take out your sts with product descriphons.
Choose ong product to agverhise Answer the guestions in your
rost natepook fo begin widing sentances for your ad
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At this moment you could ask students e use their
Reader's book and read pages 48-52. Then, have
them answer guestion 2 at the end of the fact and
invite volunteers to share their answers with the rest
af the class.
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Learning Outcome; Writes information.

The following ads are in disorder. Read the
sentences and write each ad in the coirect
order in the space provided.Then answer:
What is missing?

Direct students’ attention to the activity. Ask a volunteer

to read the instructions aloud. Have them identify the
information they have to order. Ask students to order

the ads in the space provided. Monitor and pravide any
needed assistance. To check, have volunteers write the
ads in the correct order on the beard. Correct as needed.
Then, ask students to look at the ads again and ask "What
is missing?’ You can have volunteers take turns to read
the ads aloud for the rest of the class. Accept all plausible
ideas. Then. tell students to imagine they wanted to

buy the teddy bear or the rabbit, who can they contact?
You should make them notice that there is no contact
information. Invite students to tell you if it is important to
include the contact information and why.

JU Look at the pictures. What picture
illustrates what ad from Activity 1? Write
the letter in the box. What do the pictures
make you feel?

Now, ask students to match the picture to the correct

ad. Ask them to read the ads again and then look at and
choose the picture. Elicit and check. See it everyone
agrees. Invite volunteers to share haw they figured out
the answers. Then, form groups and ask students to tell
their teammates how the pictures make them feel. Do they
think they are more or less likely to buy something if they
like the picture? Why?

" Work in pairs. Discuss the following.

Form pairs. Read the guestions aloud along with students
and clarify any doubts. Ask students to discuss the
guestions, if necessary, share some examples yourself,
6.g. | had an old bike. ! have a new bike now. I sold my
old bike using a classified ad. You can invite volunteers to
share what they've discussed with the rest of the class.
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JW  Look at the classified advertisement
" below. Draw the item on sale. Share

with a pariner.

Cail students’ attention to the activity. Ask a volunteer

io read the advertisement out loud. Ask some
comprehension questions: What is it for sale? How many
things is the person seliing? Are they damaged? Is there
any special offer? What can you use the product for? Elicit
and discuss their answers.

Explain that they need to draw the product for sale.
Encourage them to draw all the items and make them
colerful and attractive for the viewers. Monitor and help
as necessary. Then, form pairs and ask students to share
their drawings. You can invite volunteers to share and
explain their drawings to the rest of the class.

- - Work in groups. Look at the ads in this
lesson and say what you think are the
most important elements in an ad. Write
down your ideds.

Form groups. Ask a volunteer to read the instructions
aloud. Make sure everyone understands what needs to
be done. Ask students to look at the ads, discuss their
ideas and write them down. Menitor and provide any
needed assistance. Invite a volunteer from each group
to share what they wrote down with the rest of the class.
Encourage everyone to complement their information.

@ ~ = Work in groups.Take out your lists with
product descriptions and your sentences
for your ad. Decide how you will make
your ad, the pictures you will include
and the sentences that you will put in
your ad. Make your ad and share it with
your teammates, Listen to their
feedback to make it better.

W’ .
roguct
Students should work in groups. Ask them to take out
all the lists and sentences they've worked cn. Tell them
to decide how they will make their ad. They should think
about the pictures and sentences in the ad. Ask them to
come up with an ad and share it with their teammates.
Encourage them o give each other feedback.

J0

Look of the giasshed advertsement balow
Draw the dum on sale. Share with @ partre:.
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Additional activity

Invite students to create a big poster with all

the elements that should be included in an ad.
Encourage each team to add an element to the list
s0 as to have a complete list of ideas. Display it on
the classroom wall.

Have studenis go 1o page 47 on their DoCks.

Call students’ attention to the assessment. Read

the instructions aloud and make sure students
understand what they need to do. Go over the scale
and make sure sveryone understands it. Reassure
students that there are no correct or incorrect
answers in this assessment.

Read the last two statements aloud and ask
students to read along. Have students mark them
according to their achieverments. kEncourage thern to
be honest and mark according to how they feel they
have progressed. Provide any needed assistance.

—
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Choose a product you like. Write three
sentences to describe it.

Call students’ attention to the activity. Ask a volunteer to
read the instructions aloud. Have students complete the
activity. Monitor.

Write the price and other importani details
people need to know so that they can buy
the preduct.

Students continue adding details about the product they
chose in the previous activity. Ask a student to read the
Instructions aloud. Have students complete the activity.
Monitor.

Put everything together and draw a picture to
illustrate your product.

Tell students to create a small ad with the information they
just came up with. You can form pairs or groups and have
students share their ad with their classmates.

Product

Classified Ads

Students will present their Classified Ads. You can have
each greup come to the front and share their ads or you
can have everyone put their ads up on the way and have
an "Ad Waik" where you all ge and ook at each ad and
make comments about it before asking questions to the
student(s) that made it.

Once students have presented their product, direct
students’ attention {0 this section on their books. Read
the instructions and questions along with students and
make sure everyone understands what they need to do.
Ask students to answer the questions. You may invite
volunteers to share their answers with the rest of the class.

If students have the necessary equipment available,
you can encourage them to access the link in their book
to learn more about advertising.
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Draw or paste a photo of your final product.
Congratulations, you finished Unit 4 successfully!

Ask students to draw or paste a photo of their final
product on the space provided to end the unit.
Congratulate them on their achievements.

Alternative!Product;

As an alternative product, you could also ask students to
make a poster with an ad of a product they like.



Descriptivelevaluationtsals)

The evaluation tool will allow you and your students to
constantly assess their progress in order to improve.
Assessments help you identify problem areas so that you
can plan solutions on how to fix these problems.

Throughout the unit there are two sections in which
you wil be directed to the Evaluation Tool. Make sure you
follow the instructions and complete the Evaluation Tool,
It is an amazing addition to anyone's English language
learning.

EVRIGE U T SO

Recd the stalemenis. Think aboul how you tesl Gbout each stalement.Then. ead the
suake und choasa the word thal best desenbes huw yau fee! about your perdormanos
Ramembet tna! there 4 na incomac! and being horest |s the best way 1o smprove.
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Unit Contents —\:

Literary and Ludic Environment

! Social Practice,

Describe daily activities so that others can guess them.

Learning Outcomes:

:* Explores and fistens to descriptions.

* Interprets descriptions.

v * Builds descriptions and plays games to describe
' activities,

1 * Describes activities in games.

Activate Prior Knowledge

-t

. Do you know about exchange programs? Have you
ever had an exchange student at your school? How
should wa treat students from other countries?

. Why do you think that there is confusion between
American footbail and Mexican football?

N

-

Y4 — —

- em — m - - e — — 4 - a

3. Do you know the profession that studies insects?

4. What kind of activities did your grandparents do?
Have you asked them? Do you think it's important to
know? why?

5. Do you help your family to clean the house? Should
children help at home?

[R) Tech Resources

Cambridge Dictionary https://dictionary. cambridge.org/
es/ Cambridge University Press. (2018).

This website contains a reliable dicticnary, which
contains pronunciation, part of the spesch, different
examples, and meaning.

@ Odyssey Resources

Reader: pages 54-65
Class CD: Tracks 11-14
Picture Dictionary: Activity Book page 112

- - . e — e o — e — — o o —

* As mentioned in preliminary pages, the following ideas to guide students on how to work on the different activities

and tasks as well as with the correlated reading text and which comprise each lesson in the unit, could be seen
as simpte instructions to follow. However, our intention was to keep each guiding suggestion easy. practical, short
and simpie for every teacher to understand, follow and reach the aim of the lesson plan as well as the learning
outcome. We also have included an additional activity at some stages in the unit to suggest other options ta enrich

and give variety to the lessons. Please feel free to follow the instruction guidelines as they are. enrich them with

your cwn ideas or add new ones. Enjoy!

A y

64 UNIT 5 Guessing Games

—_— e = -

~

N




Reader: A Day in the Life of an Entomologist

i * -
ULIv:: A Day in the
;%25&% ’ . Soma insects are bad far us — they can
s LI'e of a n desttoy crops of sprecd diseases. Many
- insects are impartant and help oiter {ivin
Eni°m°|oglst things -— they polingle lowers and fruit trgas.
3 they conirol pests, ond even get rid of waste

Insacts always have six legs and thres body
paris: head, thorax, and abdemen. Spiders

are not iInsects. Do you know why?

Hi, I'm Roberto and | am an enfomologist

Entornology 18 the study of Insects. Soma

paopie think nsects are ugly, but i've liked
e since | was o Ittle kidl Insects are

puddies ()

o anall poel fascinating and they are everywheral

f hquid on Look areund you ond you'll see Insects

:;::;T"w fying through the ar, in puddies,

rain unaerground. and in the trees.

54 UNIT 5 A Doy m iha Lie of an kntomologist UNIT 5 A& Doy M the Le of on Entomologest 58
pp. 54-65

As mentioned previously, reading is an essential part of In this unit, students will need to put their imagiration
learning any language and it is alsc a sequential skill. This into practice to give descriptions so that others guess daily
means that each new skill helps the student master the activities. As you may know, reading is an excellent tool for
skills he or she previcusly learned. Reading develops the imagination so this unit’s reading can help students come
mind ano expands vocabufary. It alsc provides students up with ideas. words, descriptions and activities that will
with examples of grammar, spelling, vocabulary and the complement their learning process.
use of the English language, which will help them express Throughout the unit you will find opportunities to direct
themseives betler. your students to their Reader's book. You may choose to

read at that moment or de so when it is most appropriate
and beneficial for your class and your studenits
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Learning Outcome: Explores and listens to
descriptions.

*+ These kids are meeting for the
" first time and talking about their
activities. Listen to and read the
conversation. Circle the kids’ winter
activities. Answer the questions and
exchange ideas with your partner.
(e
Tell students that you will now listen to and read a
conversation. Direct their attention to the picture and
encourage them to describe what they see. Play Track
11 as many times as you consider necessary and have
students listen and read along. Have them circle the
winter activities. Then, you can, have volunteers read
each dialog and elicit the phrase they circled. Correct as
needed. Next, direct students’ attention to the guestions.
Form pairs and ask students to discuss the questions.
Encourage them to speak in English. Monitor. Invite

volunteers to share their opinions with the rest of the class.

What do you think these activities are?
Underline the best choice.Then, with your
partner exchange ideas on which activity is
easier or more fun fo do.

Call students’ attention to the activity. Ask a volunteer

to read the instructions aloud. You can have students
take turns to read the sentences aloud toc. Have

them complete the activity individually. To check have
volunteers write the sentences on the board. Correct

as needed. Next, you can form pairs and encourage
students to exchange ideas on which activity is easier or
more fun to do. Invite volunteers to share their ideas with
the rest of the class.

*7 Work in pairs.Talk about the activities
" you do in the winter. Do you do similar
things? Share your activities with the rest
of the class.

Students can centinue working with their partner from
the previous activity or you can assign new partners.

Ask a volunteer to read the instructions aloud. Make sure
everyone knows what they have to talk about. Monitor.
Invite volunteers to share their winter activities with the
rest of the class. You can write the activities they mention
on the board and see how many students do them.
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@g ¥+ These kids gre meeting for e fust fime and tolking apout their
activities. Listen to and iead the conversation. Circls the kids’
winter aclv.hes. Answer He queshons and exchange ideas with
yaur pariner,

Janniter.  Wolk s win‘er i Fort Collrss gngt it & snowing, K-ds fa'e: the
5chood bus whien ils shiwing We moaks o snowman af 1~eess
ant have snovball hghts

Dawid:  And we Giways go s:iing on the weeends.
Jimena:  Thot sounds iise furd
Janruter. it is but we Lis0 have 1o shave' Ik sdawa!: evely day
Dawid:  Thot's rea’y hatd work
Radi:  That's fough, | have 1o water the garden every doy
Dovad: | 1 hade yat
. What do you think sbout the actvies the xids do dusng v.nter?
' How do the chidren Irel about the gelvilies ey do dunng winter?

How cun you tel how the ohridren Jeel aboul he autiy bs thay do?

7 Whot do you ik thase cohvilies are? Undeiling tae best choice. Then,
with your poriner exchonge ideas on which achwity is easier or mam tun
todo

. g 105G wneces of wood on our feal we Qo Gown sndwy mounta ns

a-shiing CAWINIIN G . Ip e
- Roling snow inlo baiks andd throwng Ihem at omer chilgran
Bowhng " hoving showbt ght MoK RG O Mowman

- Fick 4p 0 hase po nt it ol the flowers and furn an the woter

woshing the car cutbig Iba grass - warenng the garden

¥ Work in pairs.Talk about the achvities you da In the winter. Do you do
simiios things? Shora your activihes with the rest of the class.




Match the pictures to their
descriptions and to the name of
the activity. Do you do any of these
activities? What other activities
do you and your friends do in your
hometown? Tell your group.

Call students' attention to the activity. Encourage students
to tell you what they see in the pictures. Then, read the
instructions along with students. Make sure everyone
understands them. Ask students to complete the activity
individuaily. Monitor. Elicit the answers from volunteers.
Check and correct as needed. Then, you can invite
students to share the activities that they and their friends
do in their hometown encourage them to menticn the
activity and to make an effort to describe it. Assist as
needed. lListen to all ideas. You could even choose to
share an activity you used to do when you were young.

Work in groups.Taking turns, read
and choose an activity from the
box. Describe what people do
(don't mention the activity) and
have the rest of your feam guess
it. Then, change roles with ancther
teammate. Have fun!

Form groups. Read the instructions along with students.
Make sure everyone understands what needs to be done.
You may model the activity for students if necessary,

o

‘
’ﬁ‘gﬁ

g e
i

8y motebook and a pencd They Gniwe

Match the pictures to their descuptions and to the name of the

achwity. Do you da any of these actimbes? Whot ofner acfivihies
do you and yous fnenads g 1 your homelown? Tell your group.

ey Si down after dififie wit i u Wrta ko thes

Queshons ubout “hat day’s Class.
Tney put o0 heit bolting suts and fake

p . Dolng thar
alowe! 10 the beath They watk nto the g e
wate rthen 800t on the waves romewars
sy wilis 00 ¢ nOpeT apout ner
frends and actvites Then Iy 1old and Gething
Ul # Pk N ETVEIRE ey wirtk: e wih grondpa
address, stamnp tand Gop + at the post
oies

Swirm i

They toke oul Mer lshng po'c: geta the secon

ndfs with marr to pck wp Per dad wund
tuhe u§ 10 the boal

Work in groups. Taking tuins, sead and choose an achivily from
the box. Desceba what pecpla do (der't menton #he actwity)
and have the rest of your feam guess it Then, change rofes wiih
another teommate. Have fun!

woik  read  exorcise  gofshing  cook  mal  slecp folk on the phone
colorfdiaw  showes  walchT¥  showvel snow  swim wates the gorden

work in groups. Browsa fhrough the pages 11 the Jassen and and

as many wards and f or expressions et describe achvities Wiite
queshons using them ond ask your leammetas o guess the achivity.
Wiile the octivily next 1o tha queshons it your st
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At this moment you could ask students to use their
Reader's book and read pages 54-59. Then, have
them answer guestion 1 at the end of the story and
invite volunteers to share their answers with the rest
of the class.

choose one of the words from the box and describe it.
Encourage students to guess the word. You may want
to go over the words in the box to make sure everyone
understands their meaning. Monitor.

- Work in groups. Browse through the
pages in the lesson and find as many
words and / or expressions that describe
activities. Write questions using them and
ask your teammates to guess -
the activity. Write the activity g,
next to the questions in your list.  ®roduc

Read the instructions along with students, Make sure
everyone understands what needs to be done. Encourage
students to first identify the aclivities in the lesson to make
their work easier. Have students complete the aclivity

in their notebooks. Monitor and provide any needed
assistance.
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Learning Outcome: Interprets descriptions,

s @ Listen to, read the dialog and complete
) the sentences.Then, share your
descriptions in groups. &) 12

Teil them you wil! listen to a recording and they have to
listen and read along. Play Track 12 as many times as you
consider necessary for students to read and understand
enough in order to complete the sentences. Then, form
groups and encourage students to share their answers.
Remind them to speak in English using complete
sentences. Monitor. Elicit answers and check. Correct as
needed. You could invite students 1o share if they knew
there are two different sparts that can be called football
and if they like any (or both).

=« Work in pairs.Take turns; read the
description for your partner to
mention the activity.Then, change
roles.

dady M
4

Call students” attention to the activity. You can have
volunteers read each element in the activity aloud and
clarify any doubts. Then. form pairs and ask students to
lake turns to describe the activities and answer by saying
the activity that corresponds to that description. Monitor
and provide any needed assistance. You can check
students’ understanding by reading some descripticns
and inviting volunteers to answer mentioning the activity
that corresponds to that description.

= Decide on more activities to draw. Agree
on the objects you need to do these
activities and draw them on separate
cards. Show your work to others. Did they
chose the same activities as yours? Save
your cards for later use.

Form groups. Ask students to use white cards (8.5 cm

x 12.5 cm} to draw and describe activities and also to
draw the objects you need to perform them, e.g. brush
for brushing your hair. They can first discuss the activities
they want to describe and agree on the objects and then
draw and describe them. Next, you can ask students to
mingle or work in groups to share their work and compare
it with their classmates’ work. Remind them to keep these
materials in a safe place for future use.
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@ Lesten fo, read the dalcg and compiste the senfences. Then share your
" desgnptions in graups.

Miss Angales:
Wholea group:
Jennifer:

Whes Angetes:
BDavid:
Ststlent,
Jonmifer
Ntoul
Sludent:

Dowid:

Student:
Studant:

Let's weltarne Our exchangd stiucsents iiom Fort Colins Coondo
HERO i, waltLrme, how arg you dging?

We ore rapey lo be e

Tan wer Gsk you 5Gme tIshons?

Sure

Whit SpOI QCtwles <0 you do?

well, buwd piays footha’ and | pioy baskatboli e o waek
Oh we piay footDai here too

Jo you mean the gama whate you wun Kicking e oo o seog
a goal?

HaT No. i mean the game whs e you tuh andd puss e footba
to score a fouchdowr:

Oh 'havs Amencon foobal We play socuer here

Bul we call 1 foottal,

Describa Amer.con Fooibail he game whers
- Descnbe Socoer The gome whers
* Dowvia & contusad because he inks the game whera

- 5 Work i poir, Teke turss; read the deschption for your portner to

" menhon the activity Then, change roles.
Brush your teeh, Puli the sheets and blanisste L tu the top of the bed
Pat evaryThing down 5o the b'ankeds ore smoct and
odd the prfiows
Laok fow the fype Of story you want go o tha shatves,
Mid vour tive and check # oul usng your carg
Sqizeze KicfpUsks Fom the lube orio e brush, Brush
with cacular motions Fnge with woter
it Thes Dxalt wths The racket over The nel

Play tenmis.

GO to Ihe | bty

Make he bed
Pour a Mol Gmount of SNOrpee N vour hand fhen
rub i on your Reac untl It mokes iofs of bubbles, Yine
Wizsh your hor and diy wilh 2 Towe

Decide on more gctivihies to draw, Agres on the objects you need to do
these activities ond draw theam on seporate cards. Show your work 10
cthers. Did they choxa the same aetivilias a5 yours? Save your cards for

later use.




Read the activities. Use the actions
in the box to describe the activity
to your partner. Follow the example.

Call students’ attention to the activity. Read the instructions
along with students. Demonsirate the activity using the
example, e.g. it is something you do with your hands

and a bowl with sugar. butter, vanilla. eggs and flour you
move your hands around and around (mix): then you take
something and put it into the Sowl you (add) it. you move
your hands until you (make) the small balls, etc. Then, form
pairs and ask studsnts to complete the activity with their
partner. Monitor and provide any needed assistance.

<7 Work in pairs. Write senfences to describe
the objects. Look at the example. Use the
words in the box for help.

Form pairs. Ask a volunteer to read the instructions. Make
sure everyone knows what needs to be done. Go over
the example and make sure everyone understands how
the example was created. Ask students to complete the
activity. Monitor. To check, you can have students that
rarely participate write their answers on the board. Check
and correct as needed.

%f?j - Work in groups. Go back to the lists you
wrote last Subproduct session asking
others about specific activities. With your
teammates choose a different activity
each, and make a chart describing
all the activities your team chose. -
Save this work for later use. ‘%p;odud

Go over the instructions along with students. Make sure
everyone knows what needs to be done. Form groups.
Have students choose different activities and make charis
describing the activities each of them chose. Monitor and
provide any needed assistance. Reming students that
they must keep this work for future use.

Additional Activity

- For this activity, you should prepare some daily .
activities cards to elay a memory game. Preparation: I
. Some daily activities cards and other objects cards.
Set your class inte groups of four students, and then
give them both set of cards ‘o each team, Mix up the
cards. Lay them in rows, face down. Turn over any
two cards (daily activity and object). If the two cards
' match, keep them. If they do rot match, turn them
pack over. Remember what was on each card and !
where it was. Watch and remember guring the other
player's turn. The game is over when all the cards have !
been maiched. The player with the most matches wins.

- - - = = = - = = - N —

Reod the achiviles, Use the achiops i the biox to desciibe e
achviy to your parined, Follow the exompie.

Exampla: Bake cookkes

Wiz (SuUaicw, butter, var . o, Bg.8, 22ut) U {7508 10 ) rishe (010, bams
put (nar ng pan b e (0 e Ry

Fererd the dog
Qw1 (10 dog tood) medsure (7 o1 p Aog oes) put(ne fug cd ~mi}
Pignt o Rower

PUt {354 Nl pot) Moke (hela nace) puce (hree weds; Cover ond ware

" Work i paps. Write senlences o deschize the objects. Look af the
mxgmpie. Use the words in the box for heip.

sac et bu [
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Wark 1n groups. Go bock 1o the istt you wiote fatt Sabpradact sassion
asking othsis about speaihc achvities. With you: feammates choose a
ciftarent octivily each, and imoke a chart gescrting ol the Gotiviles your
feam chitswe, Save thes wark far later use
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Have students go to page 57 on their books.
Call students’ attention to the assessment. Read
the instructions aloud and make sure students
understand what they need to do. Go over the rubric
and make sure everyane understands it. Reassure
students that there are no correct or incerrect
answers in this assessment

Read the first two rows a'oud and ask students
to read along. Have students mark them according
to their achievements. Encourage them tc be honest
and mark according to how they feel they have
progressed. Provide any needed assistance.
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Learning Outcome: Builds descriptions and plays
games to describe activities
%j% (5 Llisten fo the conversation and answer.
" Then, discuss your answers in groups. () 13

Cail students’ attention to the picture and encourage them
to describe what they see. Tell students you will now listen
to a conversation. Play Track 13 as many times as you
consider necessary. Tnen, go over the guestions and ask
students to answer them. You can also play track 13 and
stop it a different parts so that students have time to write
their answers Form groups and encourage students to
discuss their answers. Elicit answers and check. Explain
that oral history is also a very important part of a cuiture.
Ask them if they have talked 1o their grandparents about
their activities when they were children. If they haven't you
could even encourage them to do it and report back to
share experiences.

#E 7 Work with a partner. Use the question
words and take turns to ask your partner
about the different aspects of the
activities and write them in the correct
box. Share and check with others.

Direct students’ attention to the activity. Form pairs. Ask

a volunteer to read the instructions aloud. Have students
take turns 1o ask about the different aspects of the
activities using the question words, e.g. Who rides a bike?
What do you neged to make cookies?. Monitar and provida
any needed assistance.

%34 7" Play with a partner. Ask and answer
about the activities.

You may switch pairs or have students continue working
with their partner from the previous activity Direct their
attention to the activity and the questions. Read them
together aloud. Make sure everycne understands how
to play. One student asks questions and the cther one
answers tham. Menitor. You can invite volunteers to ask
and answer questions aloud for the rest of the class to
see and hear.
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* Work in pairs.Take turns to say the
activity and find the object. Draw a
line from the object to the activity.

Call students’ attention to the pictures and elicit their
names. Tzll them they have to find and match the object
to the activity that you do with it. Form pairs and ask
students to take turns to say the activity, find the object
and draw a line. Ask students complete the activity.
Encourage them to discuss their ideas in English as they
work. Monitor. To check, say the name of the object and
have students read the carresponding activity. Correct as
needed.

Q& - - Work in groups. Put the sentences in order
to make rules for a guessing
game.The first two and the last
two have been done for you.

Form groups. Read the instructions along with students.
Make sure everyone understands what needs to be
done. Ask students to put the sentences in order.
Here are the rules:

¢ Pyt al the cards face down in one pile.

* Divide the group into two teams.

* A student from team A chooses a card from the pile,

* |fit's an image, she/he says: image The students from
the other team need to guess what the image is, they
can ask 4 guestions; can we use it to make pancakes?

* |f they guess the image. they get one point. If they
don't, nobody gets the point

* [fit's a description, he/she says “activity”. Students
from the other team have to guess the activity.
Examrple: can you do it in the park? They can ask 4
guestions to guess the activity.

* if they guess the activity, they gat one point. If they
don't. nobody gets the point.

* \Write the points on the board.

f:% = Work in groups. Bring out the chart you
wrote in your notebook last Subproduct
session, Use 2 sets of blank cards.

On one set, draw the activities

and on the other, the description -
for each activity. Save ua%
them for later. rorct

Form groups. Ask students 1o take out the charts they
wrote in their notebooks during the ast subproduct
session. Have them use two sets of blank cards and, on
one set ask them to draw the activities, while on the other
thay have to write the description for each activily. Monitor
and provide any needed assistance. Remind students t0
keep the cards for later use.

Work in paies. Take turns %o say the achvity oad ind the
h apject. Draw a line from e objoc! fo the achwily
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At this mameant you could ask students to use their
Reader's book and read pages 60-84. Then. have
them answer quastion 2 at the end of the story and
invite volunteers ta share their answers with the rest
of the class.




Learning Outcome: Describes activities in games.

?;% +  Write the lefter of the objects next to the
°  activity where you use them. In groups
take turns to say the objects and the
activity,

You can go over the instructions and words along with
students. Make sure everyorie understands what neaeds
to be done. Ask students to complete the activity. Monitor
and provide any reeded assistance. Then, you can form
groups and demonstrate how to share their answers.

You read the objects aloud and socmeone has to answer
by saying the activity that those obiects are used for.
Encourage students to do this with their group to share
and compare their answers. Remind everyone to speak in
English. To check. you can write the objects on the board
and have volunteers write the correct activity next to each.

ﬁf;i " " Work in pairs. Listen o the examples, then
‘ ask and answer using the words above,
you can add more items if you can. £ 14

Form pairs. Ask students 1o listen to the examples and
then ask and answer using the words from activity 1. Have
them look at the example and clarify any doubts. Remind
themn they can add as many objects as they want and/

or can. Play Track 14 as many times as you consider
necessary. Then, have them ask and answer, Monitor and
provide any needed assistance. Allow students to do the
task individually as you walk around the clags monitoring.

& 77 Work in pairs. Make a list of questions
that you can use to guess an activity.
Look at the information for help.

Form pairs. Now, students have to make a list of questicns
they can use to guess an activity. Ask students to silently
read the informaticn in the book and clarify any doubits.
Have students complete the activity and make their lists
with their partners. Monitcr and provide any needed
assistance. You can have volunteers share their questions
with the rest of the class.
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Useful Information

Choral repetition is frequently used in your

classroom, so students can practice pronunciation,

intonation and it makes easier learning vocabulary.
It is & great opportunity to help them understand

WH questions patterns. ask your group if there is

a "formuia” to write those questions, encourage

them to participate and write on board Wh question

(Who) + Verb(s) + complement + ? write down some

examples, form the book:

Who designs houses?

Who fixes cars?

Who acts on stages?



Work in pairs.Take turns to read

and practice these dialogs. Use the
information in the unit to make your

own dialogs and desctibe activities and
objects. Practice with your partner to get
ready for the next activity.

Form pairs. Go over the dialogs. Tell students to

take turns to read and practice the dialogs using the
information frem the lessons in this unit. Then, ask them
to make their own dialogs. Ask them to write their dialogs
in their notebooks. Monitor and provide any needed
assistance. Invite volunteers to read their dialogs aloud
for the rest of the class. Tell them that these struciures
and vocabuiary will be useful for the next activity,

- Work in groups. Look at this guessing
game.Then, write more guessing
questions in your notebook. Now, play the
guessing game with your pariner.

Call student's attention to the activity. Read the
instructions aloud, then choose three voiunteers to

take turns to read the guessing game aloud. Next, form
groups and ask students ta write more questions in their
notebooks. Encourage them to play the game in groups.
You can ask them ta look at the examples, Menitor and
provide any needed assisstance.

- Work in groups. Take out your cards,
tables and questions. Write more
sentences describing activities in your
notebooks. Make more cards that include
the name of the activity, the drawing
and the description of it.The objective, is
to illustrate and write descriptions of as
many activities as possible to build

up a guessing game andplay -
with it. Have fun! Bn
D(Dduc\

Form groups. Ask students 10 take out their cards,

talzles and questions. Tell them to write more sentences
describing activities in their notebooks. Have them make
more cards t¢ include those activities, the corresponding
drawing and description. Remind them that the objective
is to have as many activities as possible so that they can
play a guessing game with their cards. They can come up
with their awn rules. You can also have them play the a
game as described in this unit,
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Have students go to page 57 on their books.

Call students’ attention to the assessment. Head

the instructions aloud and make sure students
understand what they need to do. Go aver the rubric
and make sure everyone understands t. Reassure
students that there are no correct or incorrect
answers in this assessment.

Read the last two rows aloud and ask students
to read along. Have students mark them according
to their achievements. Encourage them to be honest
and mark according to how they feel they have
progressed. Provide any needed assistance.
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Choose three activities and write a description
of each activity.

Tell students that to put everything they learned into
practice they must now choose three activities and write
down their descriptions. Monitor and provide any needed
assistance.

2.Taking turns, go to the front, ask questions
about each activity and let the rest of your
group guess the activity. Make it hard for them
to guess and have fun!

Students should take turns to Qe to the front and have the
rest of the class guess their activities. if necessary, you
can do this activity in groups. Encourage other students to
ask questions and try {o guess.

Product]

Play A Guessing Game!

Students have their materials for the guessing game
ready. They can come up with their own rules for a game
if they want to to or they can take inspiration from the unit.
Ask students to play their game with their group. You

can also have two groups work together and take turns

to play the other group's game. You might also want to
invite each group to show the materials they made for
their game and have them explain how to play their game.
Monitor.

Once students have presented their product, direct
students’ attention to this section on their books. Read
the instructions and questions along with students and
make sure everyone understands what they need to do.
Ask students to answer the questions. You may invite
volunteers to share their answers with the rest of the class.

Draw or paste a photo of your final product.
Congratulations, you finished Unit 5§ successfully!
Ask students to draw or paste a photo of their final
product on the space provided 1o end the unit,
Congratulate them on their achievements.

If students have the necessary equipment available,
you can encourage them to access the link in their book
o learn more about describing words.
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Alternative]Product;

As an alternative product. you could also ask students to
use their cards with descriptions to play a game in which
they take turns to describe an activity to ancther student
and he or she has to draw what is being described.



Rubtic)

The evaluation tool will allow you and your students to
constantly assess their progress in order to improve.
Assessments help you identify problem areas so that you
can plan solutions on how 1o fix these problems,

Throughout the unit there are two sections in which
you will be: directed to the Evaluation Tool. Make sure you
follow the instructions and complete the Evaluation Tool.
It is an amazing addition to anyone’s English language
learning.
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Academic and Educational Environment

Social Practice:
Asks and answers questions to obtain informaiton on a
specific topic

Learning Outcomes:

* Defines aspects in a topic of interest.

* Asks questions to abtain information.

* Chooses information that answers questions about
a topic.

@ Activote Prior Knowledge

1. How do you know scmething is true?

2. What questicns do you ask when you want to know
something about a topic?

3. Who would you lke to ask questions to?

T L - _ - - — - = -

Y 4

!l Tech Resources
https:/fwww.sciencenewsforstudents.org/

https:/fscience.howstuffworks.com/

This website has tips and suggestions on how

to keep children safe online. It includes free resources
for teachers.

@ Odyssey Resources

Reader: pages 15-716
Class CD: tracks 15, 17
Picture Dictionary: Activity Book, page 113

As mentioned in preliminary pages, the following ideas to guide students on how to work on the different activities
and tasks as well as with the correlated reading text and which comprise each lesson in the unit, couid be seen
as simple instructions to follow. However, cur intention was to keep each guiding suggestion easy, practical, short
and simple for every teacher to understand, foliow and reach the aim of the lesson plan as well as the learning
cutcome. We also have included an additional activity at some stages in the unit to suggest other options tc enrich

and give variety to the lessens. Please feel free to follow the instruction guidelines as they are. enrich them with

your own ideas or add new ones. Enjoy!

Y 4 4

UNIT 6 Asking the Right Questions




Reader: One boy and his computer

itg:" One Boy
and his
Computer =

3 x

Who invented the computer?

The first programmabie computar was buit by a
Germon called Koniad Zuse betwean 1936 and
1932, He built it 1n his parents’ living room.

‘Why are computers so important
in schools today?

Computers are important a bacause children use
them to research facis.

UNIT 8 One Boy and his Computer §7

Reading is a wonderful research tool. I this unit, students
will learn how to fermuiate questions and look for answers
to research a topic of interest. The facts in this unit will
assist students to expand therr knowledge so that they
expand their learning. In this unit you will be able to guide
students to research different texts, you may want to
instruct them on how to read for different purposes. for

example reading to find specific facts or data, browsing,
checking to see if a resource contains specific information
that they might need or that they might consider useful,
background reading, focus reading, etc. This is alsc a
great moment to support students and to help them see

that we read for understanding and that the more we read,

the easier it becomes.
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Learning Outcome: Defines aspects of a topic
of intarest,

* 1. Read the information. Say what it is and
where you would find it.

To begin this unit, you may start by sharing some
sentences about a topic that interests you, it can be
anything from history to science or technology. Next, call
their atlention to the activity. Ask them to silently read the
information and then, ask them to tell you what it is and
where they would find this type of information.

AK: Answers will vary.

Using the information from the blog to answer
the questions. Compare with a pariner.

Ask a volunteer to read the instructions. Go over the
questions and clarity any doubts. Have students complete
the activity individually. Then. form pairs and encourage
students to share and compare their answers with their
partner. Invite them to talk about what they think when
they hear the word science, is it similar? different? Why?.
Then, invite volunteers to share their ideas with the rest
of the class. Correct as needed. Invite everyone to share
what they think when they hear the word science. Are
opinions very different? Very similar? Wny do students
think this happens?
AK: a. History section: b. technology section; c. biology
section; d. studlent’s own answers

“" Work with a partner. Look at the topics in
Activity 1 again.Tell your partner which
are the ones you find interesting and why.

Have students work in pairs. Ask them to look at the
topics in Activity 1. Tell themn to discuss with their partner
which is the one or ones they find more interesting and
why. invite volunteers to share any information they might
know about the topics.
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* . Read the title and look at the pictures.
Predict what the text is about.Then, read
and find out if you were correct,

Call students' attention ta the activity. Tell them to look

at the pictures and describe what they see. Ask them

to read the title and predict what the text is about. You
can write their predictions on the board. Then, you can
either ask students to read silently or you can have
volunteers take turns to read the text aloud. Decide if their
predictions were correct or not. For mare information on
aerodynamics, you could visit ntips://www.grc.nasa.gov/
www/k-12/UEET/StudentSite/dynamicsofflight.htmi.

AK: Students' owr answers.

%”E%; . , Circle the options where you think you

could find more information about the
topic in Activity 4. With a partner, think
of other sources and exchange these
ideas with the rest of the class.

Direct students’ attention (o the pictures. Elicit what they
are. Read the instructions along with students. Ask them
to complete the activity. Elicit and check. Invite siudents
to justify their answer, e.g. because making airplanes fly
is scienceftechnology. Then, form pairs and ask students
to think of other sources they think can have information
about this topic. Encourage all pairs to share their ideas
with the rast of the class.

AK: Science book.

- Work in groups. in your notebook write a
list of topics that you find interesting and
think where you could find -
information about these topics. %, '

roduC

Ask students to work in groups. Tell them that in this unit
they will work on making a questicnnaire about a topic
they find interesting. Ask them to talk about topics they
like and write a list in their notebooks. Encourage them to
include where (sources) they could find information about
the topic. Monitor and provide any needed assistance.
Have students keep their lists in a safe place

for future use.
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At this moment you ¢could ask students to use their
Reader's book and read pages 66-71. Then, have
thern answer guestion 1 at the end of the fact and
invite volunteers to share their answers with the rest
of the class.
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Learning Outcome: Asks guestions to
oblain informaticn

@ Listen and read along.Then, as a group
practice saying the questions in the text
aloud. Do they sound different than other
sentences? Why? & 15

You may begin by explaining thal researching is
investigating. Tell students that there are some topics
that we need to research or investigate to find out more
infarmation so that we are able to talk about them. Direct
students’ attenticn to the activity. Tell them to listen to

the audio and read along. Play Track 15 as many times
as you consider necessary. Tell them to pay attention at
how the questions sound. Mcdel the questions in the text
and have students repeat. Encourage students to chocse
one or two questions and say them aloud. Finally, discuss
the questions. Do guestions sound different that other
sentences? Why?

_ Read the article in Activity 1 again. Look
at the following sentences. In groups,
discuss and write the wh-word next to the
type of question each one asks. Follow
the example.

Explain to students that gifferent questions let you find
different kinds of information. Form groups. Ask them
to lock at the article and read the questions. Tell them
to discuss them with their group to try to figure out
the meaning of each question. Direct their attention to
the example and make sure everyone understands it
Students complete the activity with their group. Invite
volunteers to write the answers on the board. Check and
correct as needed.
AK: inorder: how much, when, where, what, why,
how far

*” Work in pairs. Choose one of the
following topics and come up with three
questions you could ask to find out more
information.

Students should work in pairs. Go over the topics and
make sure everyone understands them. Ask them to
choose one and to come up with three questions they
could ask to find out more information, tell them to look at
the information in activity 2 for helg. Monitor and provide
any needed assistance. You may invite volunteers to
share their guestions with the rest of the class.
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" Wark in pairs. Choose one of the lollowing fopics and come up with
three quashons you could ask fo find out more Information

The Universe Money
Arw-ent Ching 'he Human Body
Dinoscurs
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™" Work in pairs. Read the following web
page and write down five questions that
you can answer with the information that
is on the web page.

Form pairs. Ask a volunteer to read the instructions aloud.
You can ask students to read the information silently or
have volunteers take turns to read it aloud. Have students
come up with therr five questions. Tell them to look al the
guestions in activity 2 for help if needed. Remind them
that they should be able 10 answer the guestions with the
informaticn in the web page. Monitor,

AK: Answers will vary.

«~ Get together with another pair, share your

" questions aloud and find the answers.
Finally, discuss why you think it's easier to
find specific information. Share your ideas.

Have each pair get togather with another pair. Ask them
to share their guestions. You can also invite volunteers
to share their questions with the rest of the class. Next,
you can have them take turns to ask and answer their
guestions aloud. Monitor. You may want to tell each
group to discuss the question for one or two minutes and
then share their ideas with the rest of the class. Finally,
invite students to tell you why they thirk it is easier to find
specific information. Accept all plausible answers.

AK: Answers will vary.

» ~ Work in groups.Take out your list of
interesting topics. Select one topic. In your
notebooks, write a list of questions you
could ask to find out more information
about the topic. and ask the questions to
your teammates. Find out what -
they may know about the topics. “&% -

roduC

Students should work in groups. Teli them to bring out
their lists of interesting topics. This time, they have to
choose one topic and write a list of questions they could
ask to find out more information about their chosen

topic. Remind them to lock at what they'e practiced in

this lesson. Telt students to ask their questions to their
teammates to find out what they might know about

the topics. Students shoutd write down anything their
teammates might know and keep the information for future
use. Monitor and provide any needed assistance.

" Wark in pans. Read the following web page gnd whnte down five quasions

thot you can answes with the intormahon that Is oa the web page.
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Have students go to page 67 on their books.

Call students’ atiention to the assessment. Read

the instructions aloud and make sure students
understand what they need to do.

Read the first three statements aloud and ask
students to read along. You can ask students to think
about their progress before they answer. Encourage
them to be honest and mark according to how they
feel they have progressed. Provide any needed
assistance.

Useful Information

Peer feedback helps students focus on the positive
aspects of their work before pointing their areas

of iImprovement. You can teach students how they
can phrase things constructively so they show
themseives as respectful peers who are willing to
support their classmates. Peer feedback also helps
students build their self-esteem and develop their
critical thinking skills.

79



s Rl L AE v

FEERF hodyRa Ry

Gped i giEw

SRR

wwéa@wg fLe2

Learning Outcome: Chooses information that
answers guestions about a topic.

%?;é Listen 1o and read the conversation.Then,
" say what it is about. €3 16

Tell students you will now listen to and read a
conversation. Play Track 16 as many times as you
consider necessary. Then. invite students to tell you
what it is about. Students might menticn that it is about
research, about bats, about questions, etc.

Work with a partner. Read the
conversation again and answer
the questions. Do you have more
information on bats? Do you like
this topic? Exchange ideas and
impressions with others.

é} "’.‘ - i

Invite a volunteer to read the instructions aloud. Go over
the questions and make sure everyone understands
them. Ask students to read the conversation again and
answer the questions in pairs. Monitor. Then, form pairs
and encourage students to share their ideas with their
partner. Are they similar or different? Why? Next, ask the
questions to elicit students' opinion. Invite volunteers to
share any other information they might know about bats
and invite themn to say if they like the topic or not. You can
do this in pairs. as a class or divide the class into groups.
Encourage everyone o participate.
AK: Students own answers.
g} = ,' Work in pairs. Find out what your partner
- chose as a topic to research and what
information he/she already has. Follow
the conversation in activity 1 as
an example.

Form pairs. Ask students to talk about the interesting topic
they chose to write questions about. Encourage them

to ask and share with their partners if they have already
found information about their topic or not, Tell them they
can use the conversation in activity 1 as a model. Monitor,
AK: Answers will vary.
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Padio

Padio

ez

Llouwa:
Pedro:
louro”

kaura,

Peadic.

Laura:

Pedro:
Lauta:

Patiro:
Laurg.
Pecio;
Laura:

Pedro;

@ 1islen ta and read the conversat:an. Ther say what it is gbout.

Pedrg:
Lawrg-

H. lawra Whgt are you doing?

H Peadio, F om working on my resedarch projeet for Baglish cooss.

Oh 1 have to brush rmine too What topie tic you choose ?

t ¢hose pars!

Bah? You meon the armal?

Yes, 1 ik bat's are fastinatng. Did you know *hat ba®s ae moammar?
Yoou | dic kNG w o Have you found g lot of nfgrmation?

Oh yen! | want 1o s Lrary andd regd two aifeant encyclopadios Then,
I tounad a Exgiogy book ot oiso had some wnformation and thon | was
Iucky #rousgh to ind ¢ boak about imuimimals thot had G huge bat seeron,
That's amaang Wnat ofher rmgisshng Frags ave you learmeaa?

| founa out ihat there are DOt loss. s that aia around 50 reion vears ok
and apparenty 1he sikrirtons [0k vary smdar o oals isdoy

Wow! 50 bafs haven t changed much over the yeots

Exaetiy! And ohd you know that bats have a fnumb and four ingers.

Just ke humans

Realiy?

¥ost And they can use hed wings fo hoid fruit of msecty wole eating.

| cidn t know there was so much interesting informaton aoout bots
there is and | shit want 1o wse the infermet to ind Sut Mone mkosnabion for
My presantato:®

| Gun t warl fo see vour prosentation and find out morel

¥ g+ Work with o pariner. Read the comersation again and answer
" the gquestions. Do you have more infarmalion on bats? Do you
like this top:e? Exchangs ideas and imaressions with others.

What do you kaow ubowt bote®

Wnot sources of nfermohon do you use for your research” Arg they »méar 1o
iz Oness mant-onad N the convenaton?

Do vou Lte the infpmat 1o research? Wiy ? Do you th 1k the ~termut 15 G good
source ol informaton? Why?

1 Work i pairs. Find cut whiet your pariner chose as ¢ topic fe reasearch
and what infarmation he/she already has. Follow the conwersation in
activty 1 as an exaraple.

. Useful Information

Using

delayed feedback enables students to learn

or oral activities. If we interrupt students to correct
them on the spot, they may lose confidence or
motivation to participate. Some of them may even
stop speaking for being afraid to make mistakes
" and be corrected. However, students should know
i that they will make rmistakes and this is part of the

' learning process.
\

|
|
; from their mistakes without interfering with fluency
|
|
I
|
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20 J% Look at Laura’s progress. Some of
the questions she has answered
are missing. In pairs talk about the
information you can find out with
each question. Work together o
write the questions in the correct
section.

Ask a volunteer to read the instructions aloud. Go over the
questicns in the box, Make sure everyone understands what
needs o be done. Form pairs. Ask students to look at each
question and determine the type of information you can find
with the question, then ask therm to write them where they
belong. Monitor and pravide any needed assistance |If you
see that students are struggling. you may form groups and
nave them work with together to complete the activity. To
check, have volunteers take turns to read Laura’s illustrated
diary aloud.
AK: Why are bats mammals?; What are bat wings like?;
What do bats use their wings for?; Are bats blind?:
Do all bats use echolocation?

+ Work in pairs. Write down in your
notebook, two more questions Laura could
answer to expand her research.

Tell students to think about Laura's research topic and
come up with two more questions that Laura could use to
expand her research in their notebooks.

Invite volunteers to share their guestions with the rest of
the class.

AK: Answers will vary.

- Work in groups.Take out your list of
qguestions to find out more information
about your chosen topic. Come up
with ideas to illustrate your questions.
On separate sheets of paper, rewrite
your questions and illustrate them.Then,
discuss and determine the sources of
information you will use and write down
some sentences to explain howyou dre
going to look for the information -
you need to answer your e .
questions. Soroce

Have students work in groups. Ask them fc take out their
lists of guestions about thair topic and ask them to come
up with ideas to illustrate their questicns. On separate
sheets of paper. ask them to rewrite their questions and
illustrate them. Then. ask them to discuss and choose the
sources of informaticn that they will use to answer their
questions. Tell them to write down seme sentences to

- Jb Loos «f Laura s progress, Some of the guestions she hos oaswersd
aie missing, ln parrs talk abouw? the Intosmat.on you can hnd out
with gach question. Work fogether fo wrte the questions in the
coriect saction
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D | herts use suhplneghes

Bats Al MMM Dacouse My Nuve asm biverd
ey 180 Pave Tur and ey nuise e sobics with o |

© Wnat ke bl uniqus?
Bz are Ihe oiy mumenals theas eon Ry

Bal wings have two ioyees of sk.n ot sratsn ovar the
o and fingers

How many fngers do ba's have?
Bats hove ¢ hemis and four ingers, ust ke huimons

Bois use thot wings 1o fiy ond to hoid frus onc nsocts
whi 9 Baiy.

Bats aren | bind. Yy can see very wel dunnrg tha
day, sut they hunt ar nigkt

* Work in pairs. Wnte down In your notebook.
wo more quashions Loura could answet to
axpand her research.

Worl in groups Taxe oul your kst of questians to hnd aut mom
irfarmahion about your chasen topic. Come up with ideos to ilfusirate
your guestions On seporate shaets of paper towrite your quesiions ond
tliushots them Then, discuss and determine tne sourcas of mfotriation
you will use and write down some senfences 1o explain how you are
gang o look for the mformotion you need to answer your queshans.
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explain how they are going to look for the information they
need to answer their questions, e.g. | am going to use a
science book and look for information about gravity.

AK: Answers will vary.

At ttus moment you could ask students to use their
Reader's book and read pages 72-77. Then, have
thern answer question 2 at the end of the fact and
invite volunteers to share their answers with the rest
of the class.
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Learning Outcome: Chooses information that
answers guestions about a topic

% = Read and answer: Where would you
find an article like the one below? Share
your ideas with your group. Do your
classmates think the same as you?

To introduce the lesson, you could invite students
to share what they know abaut the solar systemn, stars,
comets or anything else they might know about the
solar system. Call students’ attention to the activity
and encourage them to describe the picture. You can
ask students to silently read the text or you can have
volunteers take turns to read the text aloud. Clarify the
meaning of any unknown words. Then, as a group discuss
and determine where you would find an article like the one
they just read.
AK: amagazine,

i
Bk wa
iy .

Read the artficle again. Underline
the words that you think give you
the most important details about
Betelgeuse. Share them with the rest
of the class.

Read the instructions along with students, make sure
everyone understands what needs to be done. Have
students compilete the activity individually. Then, form
pairs and ask students to compare their work. Tell them
they can work together to complement what they've done.
Elicit ideas from different students and see what your
students consider to be relevant information.

AK: Answers will vary.

% " " Work in pairs. On a separate sheet of
paper, write down three questions that
you can answer using the information in
the article in Activity 1. Give the questions
to your partner and ask him/her to
answer them, then, check the work.

Agk students to use a separate sheet of paper. They
should write their names and then write down three
guestions that can be answered with the article in Activity
1. Monitor and provide any needed assistance. Ask them
to exchange the guestions with their partner and have
them answer them. Then, students should work with their
partner to check the work.
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2" Continue working with your partner and
write new questions and the answers
in the space below. Finally, copy the
questions on a blank sheet of paper and
exchange it with another pait, Ask them
to find out the information and answer
the guestions.

Students continue working with & partner. Ask students
to write new guestions and their correspanding answers
in the space in their book. Have them copy the questions
on a tlank sheet of paper and ask them to exchange it
with another pair. Students should find the information to
answer the questions. Monitor and provide any needed
assistance.

- Get together with the pair that wrote the
questions you answered and share the
answers you found. Exchange ideas about
the best way to find information for your
research.

Now, have each pair get together with the pair that they
exchanged their guestions with. Ask them to share the
answers they found. Encourage them to discuss the topic
and the answers in English. Tell them to exchange their
ideas about the best ways to find the information they
need for their research. You can invite volunteers to share
their questions, answers and ideas with the rest of the
class. You can even share your own research experience
with them if you consider it useful and appropriate.

- Work in groups.Take out your illustrated
questions to find out more information
about your chosen topic and your list
of sources. Decide when and how you
are going to research your questions in
case you haven't yet started researching.
Review your questions and write any new
questions you might want
to answer to expand your =
knowledge about your "‘o%od;o‘
chosen topic.

Ask students to work in groups and take out their
illustrated guestions and their lists of sources. Encourage
them to determine their research strategy and ask them
to look for information if they haven't started yet. Tell them
they will need to answer these questions. Ask them to
review their guestions and write any other guestions that
they might want to research about their topic. Monitor and
provide any needed assistance.

AK: Answers will vary.
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Have students go 1o vage 67 on their books.

Call students’ attention to the assessment. Read

the instructions aloud and make sure studgents
understand what they neeag 1o do.

Read the last three statements aloud and ask
students to read along. You can ask students to think
abiout their progress before they answer. Encourage
them to be honest and mark according tc how they
feel they have progressed. Provide any needed
assistance
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w«% Take your illustrated list of questions home. Find
and get all your chosen sources of information
and research your questions. Write down all
the answers.You can share your work with your
family and explain how you researched and
found the answers. Bring your findings and
answers the following class to check with your
group and your teacher.

Tell students to take their illustrated guestions home and

use their chosen sources 1o research their answers. They

have to write down the answers, Tell them they can share
their work with family members and exglain how they
researched and found the answers. Remind them o bring
back their questions to share their findings and answers
and check with their classmates and yourself.

&

Product]

Questions to Obtain Information

Tell your stugents to decide how to present their
illustrated questicns. It can be glued onto cardstock or
perhaps they want to rewrite them and illustrate them on a
large piece of construction paper. Allow them to chocse.
To present their questions, invite students to talk about
their topic to their classmates, encourage others to ask
guestions. You can put up the illustrated guesticnnaires
up on the classroom walls for everyone to read and learn
new information.

Cnee students have presented their product, direct
students’ attention to this section on their books. Read
the instructions and guestions along with students and
make sure everyone understands what they need to do.
Ask students to answer the questions. You may invite
volunteers to share their answers with the rest of the class.

If students have the necessary equipment available,
you can encourage them o access the link in their book
to learn more about interesting topics they can research,

84 UNIT 6 Asking the Right Questions

|

EYRY 1 O (TRt P o TR

Take yout llustrated st of
questions homa. Find and
get alt your chicsen seutces P
of mformation and reseach
your questons Write down all L
tha ndwess. You can share

yaur work with your terity and
axplonn ko you reseciched and
lound the answers

B yowr Boirggs and oroenss hing

‘Ollsenneg Taass i ohech withy gL

ol o fecchr Attpa 2Rt

sk s v
fa e m Ny et it 1L T g 4 0
it

Wilh your leammaotes, wiite a shord Draw or poste a pholo of your hnal produck
note soving
Wy o ik 11 Lnschuet

15 POk

WHET 0w C Ui use hes todduget

Aoyl dusy et vitnes

Who! charactenst ¢ of This proguct

O ke e mast

66

Draw or paste a photo of your final product.
Congratulations, you finished Unit 6 successfully!

Ask students to draw or paste a photo of their final
product on the space provided to end the unit.
Congratulate them on their achievements.

Alternative]Product;

As an alternative product, you could also ask students to
use the information they gathered with their questions to
write a paragraph and create a magazine or web page
article that you can put together to create the “4th Grade
Research Magazine”.



Selfzevaluationlcard]

The evaluation tool will allow you and your students to
constantly assess their progress in order to improve.
Assessments help you identify problem areas so that you
can plan solutions on how to fix these problems.

Throughout the unit there are two sections in which
you will be directed to the Evaluation Tool, Make sure you
follow the instructicns and complete the Evaluation Tool.
It is an amazing addition to anyone's English language
lzarning.
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* As mentioned in preliminary pages, the following ideas to guide students on how to work on the different activities
and tasks as well as with the correlated reading text and which comprise each tesson in the unit, could be seen
as simple instructions to follow. However. our intention was to keep each guiding suggestion easy, practical, short
and simple for every teacher to understand, foliow and reach the aim of the lesson plan as well as the learning
outcome. We also have included an additional activity at some stages in the unit to suggest other options t¢ enrich
and give variety to the lessons. Please feel free to follow the instruction guidelines as they are. enrich them with
your own ideas or add new ones. Enjoy!
A S ¢ . -
|
' Unit Contents . e o
Familiar and Community Environment : Tech Resources
Social Practice: http:.’/wwyv.readingrockets.org/artfclefintroduction—
: . letter-writing
1 Shares and compares personal experiences.
! http:/fwww.teachkidshow.com/teach-your-child-how-to-
Learning Outcomes: write-a-letter/
!\ * Explores letters with personal experiences. This website has tips and suggestions on how to keep
' * Interprets personal experiences in letters. children safe ontine. It includes free resources for
| * Writes and answers 1o letters with personal teachers.
experiences.
f - @ Odyssey Resources
@ Activate Prior Knowledge Reader: pages 78-89
, 1. What type of perscnal experiences do you share Class CD: tracks 17, 18
' with your friends and family? Picture Dictionary: Activity Book, page 114
2. Do you think people write letters or not? Why?
X 3. What do you think is the best way to share your
. personal experiences?
.

— - = = e = B T T T S,
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Reader: Pen Pals

P
f
Gyt PenPals =

The English teacher at the Beruto Juarez school
thought it was a goad idea for the children in her
class o have pen pais In ancther part o the world.
The children thought 1o was o good ideq loe. Tha
school contactad Summer Hill Elementary Schaol
In the United Stajes and the chiidren started writing
fo ther new pan polls.

pan palts fn) fends who bve in wlhel Cauntins ond
wiih whom you ke i touch through laiters

7H UNIT? Pen Fak

Luprta’s first Ietter was from a boy caked ian. 1 was
o shor! letter

E -
S o
e Z
- &;‘ E M ﬁ% x: F—
P ;;‘ 5 - .

lgn sent Luprta a picture of his dad's sheep.

UNIT7 PenPols 79

As mentioned previously, reading is an essential part of
laarming any language and it is algc a sequential skill. This
means that each new skiil helps the student master the
skills he or she previcusly learned. Reading develops the
mind and expands vocabulary. It also provides students
with examples of grammar, spelling, vocabuiary and the
use of the English language, which will help them express
themseives better.

In this unit, students will need to apply their knowledge
to read and write letters. Letters can also be amazing

storytelling tools because they can talk about characters,
evoke feelings and creates meaning; all this elements
while still being easy to understanrd, specially when written
in a friendly manner This unit's story will allow students

to experience & little bit more of the storytelling power of
letters.

Throughout the unit you will find cpportunities to direct
your students to their Reader’'s book. You may choose to
read at that moment or do so when it is most appropriate
and beneficial for your class and your students.
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Learning Outcome: Explores letters with personal
experiences.

Listen and read along. What
do you think about letters?
Do you ever write letters to
friends? In groups. share your
ideas. €3 17

To introduce the fesson, ask: Do you have friends or
family that live in other places? Have students to work in
pairs fo talk about their friends and/or relatives that live in
other places. Allow some time for students to talk about
the places their friends and relatives live in and prompt
them to talk about how often they see these pecple or if
they see them at ali. Encourage students to talk about
how they communicate with them. Call students” atlention
to the first activity. Have students look at the image and
describe what they see. Then, tell them that they are
going to read a letter that Sandy wrote to (Gaby as they
listen. Ask them to find out if Sandy is happy or sad. Play
Track 17 and walk around the classroom to make sure

all students are reading and listening, then ask: /s Sandy
happy or sad? (happy} Why? (Because the city is modern
and beautiful). Then, form groups and ask students {o
Share their opinion about writing or receiving letters. Invite
them to share If they ever write lstters to friends. Remind
them to speak in English. Monitor. invite volunteers fo
share how they communicate with their friends wtih the
rest of the class.

= Answer the questions in your notebook.
biscuss as a class.

Ask students to read the questions in Activity 2, invite one
volunteer to read the questions out loud and clarify any
dousts they have. Ask them to work individually to read
the letter in Activity 1 again and answer the guestions in
Activity 2. Walk around the classroom and make sure
students write complete answers. You can first ask
students to compare their answers with a partner and then
discuss themn as a class or you can just invite volunteers
to share their answers. Encourage students to justify
their answers by asking some more questions, e.g. How
do you know how Sandy feels? What lets you know how
Sandy communicates with Gaby? How can you know that
the information is perscnal?. etc.
AK: Students' own answers./ Suggested answers: happy/
through a letter personal.
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Hi I mins you already W 30+ iow - our ew
opartient [t is redy ting very different fron
@ v~ hese i Guadalaiars’ We dant v ming
| thi 5o here Urly iur beds, aad a dining table
\i with four chuirs Moi siys we wi'l buy other
W things loter There is oty uie vk, Lot bef e
bave to <ttt sthool Wy om dtardy her new ob
on the wame dmy After unpackey orr tothes we
haye plety of e by we~der uround the iy
T I have to wry that it is wiy mndern o very
) begutfuli
o T aending you a big huy,
. Sandy
+ Answer the questions in yow nolebogk. Discuss os o closs.
- How docs Sundy ke ?
¢ How doas Sandy Commursculs with Saty?
2 s e ntorialion In the lettes, personct or what kind of infarmat on s 12
= Talk veith your clkissmates about Sandy's eaperence moving fo o
new place. Share any simdar expariences wih your classmatus,
Do you ever share a personal experence i a leher?
&3
@% - - Talk with your classmates about Sandy’s

experience moving fo a new place.
Share any similar experiences with your
classmates. Do you ever share a personal
experience in a letter?

Form groups and read the instructions along with
students. Encourage students to talk about Sandy's
experience. What do they think about it? What does she
share? Then, invite them to share any similar expriences
with their classmates. Then, read the question and
encourage them to share if they ever share personal
experiences in letters. You may share your own
exparience too.

r o "
Additional Activity

1 As a follow-up for Activity 3. have students work with

I their groups to write a list of feelings they identify

in the different experiences they shared. Then, ask

them to divide these feelings into positive, neutral

and negative feelings. Have them share their lists '

with members from other teams befare inviting a few

volunteers to share their lists with the class.




{©) =+« Listen and read along. Discuss with
your class: How can you know when
Sandy tells a bad experience? What
words or expressions can you use to
talk about a bad experience?

& 18

Direct studenis’ attention to activty 4. Have students

look at the image and describe what they see. Then, tell
them that they are going to read a letter that Gaby wrote
1o Sandy as they listen. Before playing Track 18, ask
students to make predictions on Sandy’s letter. Accept
any contributions students give. Ask them to identify the
main idea in the letter. Play Track 18 and walk around
the classroom to make sure all students are reading and
listening. then prompt them so that they discuss some
aspects of the letter, e.g. How does Sandy feel now?
(Sad) Why? (Because she misses her friend and because
it is hard for her to understand English) Was there an
important event inn Sandy's fife? (Yes, it was her first day
of school). Finally, ask the questions included in the
instructions (How can you know when Sandy tells a bad
axperience? What words or expressions let you know she
talks about a bad experience?) and encourage s tudents
to share their opinions. act as a moderator.

#% 7" Work with a partner.Look at the code
and circle the parts in the letter in
Activity 4.

Direct students’ attention to the code in the activity. Elicit
what each color represents. Form pairs and have students
compiete the activity. Monitor. Then, have each pair get
together with another pair and ask them to compare their
answers. To check. you can either elicit the paris of the
letter or you can copy the letter on the board and have
volunteers jabel it. Correct as needed.

%ﬁ% - Work in groups. Write a list of words and
expressions that you can include in each
part of the letter. With the help of your
teammates exchange ideas on good
and bad experiences you can about in
write in a letter add any more words and
expressions you can use for -
this purpose to your list. %% -\

rodut

Form groups. Read the instructions along with students,
Make sure everyone understands what needs to
be done. Ask students to look at the letters in the
lesson and identify the wards or expressions that are
repeated in the letters. Ask them to ook at the letter
that they color-coded in Activity 4. Remind them

Familiar and Casmanily Envionment
Expierus lathers with Doechil wd patiances.

Q "4 Leten ond mad along. Descuss with your cless. how car vou knaw
when Sondy telfs a bad expenance? What words of expressions
con you use to talk about a bod experence?

Aoy ei 2710
A " Prear Gutiy
. Hit Tty witw g ipeik ey at sehonl 1t wuds awn !
R 2 ﬁ o Somctimas it vas bard £ e o undes Jtand Frgiich
N . - =t Vi o setys that 3wl get soed 1o % vary faut bat
B
I T feed Sy tw M, beacher o ey vice Bt woe
5 ~ ‘ ?
T Aide nepede Lo of me, bectiae 1 faked het o repeat
%" PN * e owe o ~obon theer thes, Lwl A L rowd be
: Crundulz 1 with g2
N s bn i yonr e,

Sitredy

" Work with a pariner. Look af the code and ccle the parts in the jeifer in
Achvity 4.

:“ = heaaing = signatyrg = bty = Qreshing . clasng

Work 11 graups Wnite @ fist of words and express 0as you
san nelude 10 aach port of a igtler With the help of vour leommates,
uxchonge weos on good and Hod expenances Yol can wilte obout na
letter Add any more words and expressions you can Lse tor this purpose ta

yout list,
f
e P |
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Auestiery T O e 57Ok i oTg OF e sty 59

to identify the parts of the letter. Then, ask them to
write a list of useful words and expressions that they
will be able to use to wrile thelr letters. You can ask
them to organize these expressions in the order

in which they appear in the letters, e.g. heading,
greeting, bedy, closing. signature. They can also
choose to organize their list as they consider most
useful. Students should also exchange ideas on
good and bad experiences ycu can write about in a
letter and add the words and expressions that they
can use for this purpose. Menitor and provide any
needed assistance. Remind students to keep their
list in a safe place for future use.

e

At this moment you could ask students to use their
Reader's book and read pages 78-83. Then. have
therm answer question 1 at the end of the story and
invite volunteers to share their answers with the rest
of the class.



Learning Qutcome: Interprets personal
experiences in letters.

. Read the letter. Circle the
correct option. Share what
you think about the letter with
youwr class.

To begin the lesson you could ask students to share

if they have ever sent or received a letter and invite
them to share who sent them the letter or to whom

they sent a letter. Call students’ attention to the picture
and encourage them to describe what they see. Ask

a volunteer to read the instructions aloud. You can

ask students to silently read the letter or you can have
students take turns to read the letter aloud. Then, direct
their attention ¢ the statements below the letter and ask
students o read and answer them. Elicit answers and
see if everyone agrees. Check and correct as needed.
Encourage students to take turns to share what they think
about the letter.

AK: 3 b.

ﬁz’% Read the lefter agin. Answer the questions

below. Share your answers in groups.

Ask students to read the letter once more. Then, go
over the guestions. Make sure everyone understands
them. Ask students to answer the questions. Then, form
groups and encourage students to share their answers.
Invite them to see if they all figured out the answers by
looking at the same information or not. Encourage them
to share these findings with the rest of the class too. Ask
the questions and elicit answers from volunteers. see if
everyone agrees.
AK: Answers may vary. Suggested answer: about
personal experiences; because Daniel writes about
the things he does.
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L » Read the ietter Cucle the conec) ophon. Share whot you
Hunk about the latter with your closs.

‘Wat=torg. te'ared
June itth

Qear Juar

Thainks o wiil ng | hope you are deing fng My name s Danisd. and i [ive o ¢
farm n lreland. | lve hete w h my lamily my oarents o brofsr and o sshers
My baby sl Megan s onty one year ok and she s very 'unny,

Living i1 e country is graa’ W 1a 2e some faem anemels in ur furm | help my
parents when | am not at school.

Un weekvnds wa aiways 4o hs v my grandoaeoants (At Subarday i was
purhcular tvas my grandma s buthdoy We hod @ big pardy

hare was o spedial dinner. We had Insh saw, a o onol

inzh dish ond appie coke | was te. o:ou . We had a VEry B
aoud firne ' .

What about you” Tell sbout the picce whete you tve .. p

Al the bes”, Y

Canwel ‘
The luter s ‘ e

. areoly taanother lgtter
- The iaber s the st lelfer o peison widag
Juan und Dare!.
© qrg flends kom schoo
don t know aach other

Read the letler again. Answet the quesiions below. Share your answers m
groups.
Wnat's the lettar about?
Hedwr A0 you know?
-

Individually underline the sentences that Jet you answer Then, compare
with a partner.

"3.," individually underline the sentences that
let you answer.Then, compare with a
partner.

Tell students to read the letter one more time and
underline the sentences that contain the information that
allowed them to answer the questions. Monitor. Then, form
pairs and ask students to compare their answers. Invite
volunteers to share the sentences they underlined and
see if everyone agraes.
AK: Ariswers miay vary: we raise animals: jast saturday
{(...); we had a big party.




= .. Read the letter.Then, in pairs discuss
the questions.

Call students’ attention to the picture and elicit what it is.
Ask students to individually read the letter. Then, form
pairs, Go over the guestions and make sure gveryone
understands them. Have students discuss the questions.
Invite students to share their answers with the rest of the
class if they want to.

+ Make o list of your summer expetiences
and exchange it with a partner.

Call students' attention to the activity. Ask them "When is
summer?” and encourage them to answer. Share some
of your summer experiences for context. You could

also encourage them to remember the experiences
shared in the letter in activity 4. Ask them to think of their
experiences in the summers and write them down. Then,
form pairs and have students exchange their experiences
with their partners. Encourage them to talk about them
and see if they are similar or different.

AK: Answers will vary.

~ Work in groups.Think of some of your
most interesting experiences. Make a list
in your notebooks. Share your list -
with your group. “aé%duc\

Tell students that this unit they wil! write a letter with their
personal experiences. Encourage them to think of the
most important thing they need for this product (personal
experiences). Ask them to work in groups. Encourage
them o share their most interesting experiences with
their teammates and then ask them to make a list of these
experiences in their notebooks. Finally, tell them to show
their group the experiences they wrote down. Monitor and
provide any needed assistance.

SIS e R I R N ¥
BEIiErifitEgaEaLiazes
crEsnmL AL RD Yeeue 2k b E
o § OVES e e e 3 T
* Reod the leting Then, in garrs discuss the questions.,
Mav 3d

Hi P,
| "ape you are weil. I'm howving a worderul hing hete InVergenuz The weather
8 berauttul.

YectmuGy MOnng wa went sw mmung 0 e sea | ulso saw a crab on the
beach, It was 5o cool! I Ihe affernoon we viited the oguarnum . Wa saw
shorks o monalse and penguins, it wos amazangi .

It tha evening wa hod omnne o a typroat restauant -

daowntown | had nice s and van "G ILE CIAQM T wos
dehcus

See yont SO0N.

Jame

How was JaIme's expensmce ha?
How Gre youl exREnGNCES N SWTMET anything simuar 1o Joline's exper.ance?
What do you usuaiy do in the summser?

» Make a list ot yowr summer experiences and exchonge it with
a partner.

Work 1n groups. Think of some of your mast interesting
expsnences. Make 4 list 11 your notebocks Share your list with your
qroup.
ot g B R
P L
G to page 77 ot the end of this unit ol eheck what vo ) know
Angwar rutnder |

kal

Have students go to page 77 on their books.

Call students' attention to the assessment. Read
the instructions aloud and make sure students
ungerstand what they need to do

Read the first statement aloud and ask students to
read along. You can ask students to think about
their progress belore they answer. Encourage them
to be honest and mark according to how they feel.
Then, ask them to think of things they can do to
improve and write them down. Provide any needed
assistance.
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Learning Outcome: Writes and answers to letters
with personal experiencoes.

+ Read the letter. Number the events
in order. In pairs, share if you have
similar experiences.

With books closed, write the word Birthday on the
board and elicit a few words relaled to birthdays. Then,
divide the class into pairs to talk about their birthday
experiences; good and bad experiences. Next, call their
attention to the activity. Say that they are going to work
individually to number the events in order. Have them start
with the task and walk around the classroom as they read
and write the numbers in the boxes. Ask students to work
in pairs to compare their answers. Ask them to tell their
partner if they have had similar experiences. Remind them
to spaak in English. Monitor. Eiicit their answers in open
class and write them on the beard. You can also invite
volunteers 1o share the similar experiences they might have
had.
AK: First we swam in the pool. We played with a ball in
the pool. Then, we made pizzas for lunch. We were
50 hungry and thirsty. Next, we hit the pinata. We
were so excited. We all wanted to break the pinata,
The piftata was full of delicious candy. Finally we
had cake. It was a big chocolate caks.

Read the letter again and underline
the words that helped you put

the events in order. Compare your
answers with a partner,

Direct students to the words from the box in Activity 2

and ask a volunteer to read the instructions out loud.

Elicit one of the words that helped them put the events

in order and write it on the board. Then, have students

work individually to underline the rest of the words. Ask

students to work in pairs to compare their answers before

sharing them with the class.

AK: Answers may vary. Suggested answers: First. Then,
Next, Finally

“ 1 In pairs, discuss the following questions.

Form pairs. Read the questions along with students.

Ask them to discuss them with their partner. Then, have

volunteers share their answers, encourage everyone to

say If they agree or not. Elicit the words that let them know

how Tim was feeling.

AK: Answers may vary. Suggested answers: happy; ves,
because nobody was angry or bored.
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L) - Read the letter. Number the events in order. In pars, shore if you
have simsior experences.

Novernber 22nd
Hi Aurora

| Wt vous are wiel | om vary Nocoy becous Dusttumed 12 thod a
vety 3P’ birfthday party 105t week. | was 0 happy

We plved with 0 Ba'l i e poot,
we oL wonted (o bregl the pinaka

We ware 50 #aMte!

Then, we mode pizzas for (unch

Lk

First we swonn nhe poo

Nexd, wai hit the pmata

It was a &1y chocoiote cake.

The pifict was kil of deliciuus condy
Wi wole su hungry and thirsty

Fina ly, wa hod coke

Everybody nad fot of lun Nobody wos angry o boted
1 russed vou af the party

Tane o,

il

L ' Read the lefter again and underling the words thal helped you
put the events in order. Compare your answers with & portner.

* In pairs. disouss tha following quastians
How did Tin ke 7
Dut everyhody nave a good Lma? Huw do you snaw?
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Additional Activity

|
You can have students work in groups and have :
them share how they felt on their last birthday. Dig !
they have fun? Did the other people have fun? How !
1 did they feef?

W

-




Think of an important event in your life and
write a lefter. Remember to express how you
felt {for help you can use the feelings below)
and include the parts of the letter, but don't
sign it. Your teacher coliects the letters and
gives you one. fFind the classmate who wrote
the letter you received. Walk around asking
questions on the information in the letter and
guess who the student is. Have fun and good
luck!

Direct students’ attenticn 1o the activity. Ask them to look
at the pictures and tell you what they see (people showing
different feelings). Encourage them to mention the
feelings they see. Ask a volunteer to read the instructions
aloud. Have students complete the activity individually in
their notetbooks on a page they can rip off or a separate
sheet of paper. Remind them not to sign the letter. Collect
the letters and hand them out to random students. Then,
allow students to mingle and find cut who wrote the letter
they got. Monitor and provide any needed assistance.

g%%; Now, answer the letter you received and
express how you felt when doing activity 4.
Also you can tell your friend more about what
you like or don't like, activities you do in the
afternoon with friends or at home.

Now, ask students tc answer the letter they received.
Encourage them to express how they felt while completing
activity 4. Invite students to share as much as they want in
their letters. Monitor and provide any needed asssHance.

Work in groups. In your notebooks, use
your lists of useful words and expressions
and interesting experiences, add
important events to it. Choose the ones
you want to talk about in a letter. Decide
who your letter is for. Write a first draft of
your letter. Remember that you must start
your letter with a greeting, then
write the body and finally end
your letter.

&
roguct

Have students work in groups. Read he instructions
along with students and make sure everyone understands
what needs to be done. Ask students to use their lists
from previous subproduct sessions and ask them to

add important events to their lists. Students should,
individuaily, choose what they want to taik about in a letter
and dec:de to whom they'll send this letter to. Have them
write their first draft of the letter in their notebooks, Remind
them of the parts of the letter and encourage them 1o look

. Think of &n impartent event in your ihe ond wnia o letter Remambar 1o
exprass how you ju'l (Tor hulp you can use the 18rngs below) and mctude
the parts of the (stiar. buf don't sign it Your feacher coliects He lettes and
gives you one. Find the classmale who wiote e leftst you racesved, Walk
around asking queshons on the miormaotion N *he leter and guass wha the
student -s. Have fur and good luck!
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Now. answer ihe iefter you teceived and exprass how you teit when doing
actwmly 4. Also you con tell your fnend more alxouf whal you like or don't kke
a¢tivil &% you do in the altericon wi'h [endys of ¢! homa. .

T Work n grougs i yodr nolebiuoks, use your Iists of useful words and
erpiass om: Ond Inleresiing expenencas atd mmpoiiant avents io 1t Choose
the gnrs you want fo talk abaul 1n a ieter Decide whe your Iebor s for Wite
o first deali o yout ietler Remernber tha?! you mus® start your lefter with o
yreehng, treen wi ts e body ard Bicdly end youl ietter
T
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at examples of fetters in the unit if ngcessary. Encourage
students to help each other within their groups. Monitor
and provide any needed assistance.

At this moment you could ask students to use their
Reader's book and read pages 84-88. Then, have
them answer question 2 at the end of the story and
nvite volunteers to share their answers with the rest
of the class.

+ Additional Activity

' Prepare some cards with the following words
{angry. bored, excited, hungry, interested, scared,
; surprised, thirsty and tired). Put the cards upside
down on your desk. Divide the class into two large
groups and ask a student from one of the teams to
come to the frent of the class and choese card. Tell
the student to act out the emoticn they read so the
team guesses. If the team guesses in less than 30
seconds, they get a point. If they don't, the other
team has a chance to guess to get the point. Have
" teams take lurns to act out and guess the emotions.
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Learning Outcome: Writes and answars to siters
with personal experiences.

-

3 " Read the letter. Answer the
- questions.

Call students' attention to the picture and invite them to tell
you what they see. Next, ask students to read the letter.
They can do so individually or you can have students take
turns to read them aloud. Then, go over the questions and
make sure everyone understands them. Have students
answer the questions. Elicit the answers from volunteers.
Check and correct as needed.

Classify the words or phrases depending on
how you use them. Share with a partner the
ones you want to use in a letter.

Ask a volunteer to read the instructions aloud. Make sure
everyone understands what needs to be done. Students
have to read the words and match them to the correct
circle. Monitor. Oraw two big circles on the board and
label them. To check answers, have voiunteers write the
expressions on the correct circle on the board. Correct
as needed You can then form pairs and ask students to
think of the letters they are writing or the ones they are
going to write and choose the words or phrases they
would like 10 include in their letters.
AK: Greetings: helio, hi, dear; Closings: I'm sending you
a big hug, I miss you so much, all the best, see you
soon, take care.

Read Laura's letter again and circle the
punctuation marks in red. Underline the words
that join ideas in green. With your class discuss
why you think they can be useful,

Read the instructions along with students and make sure
they understand them. Ask students to read the letter
again and complete the activity. Elicit what punctuation is
and an examp'e of words that join ideas, e.g. period, and.
Monitor. You can have students compare their answers
with a partner and then elicit the punctuation marks and
linking words they found. Then, invite students to think
and share why they think linking words and punctuation
marks can be useful. Encourage them to speak in English,
but if they can only express their ideas in their mother
tongue allow them to do so. Say what they said in English
and encourage them to repeat after you. Accept all
plausible ideas.
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= [imod the letter. Discuss and answer the guestions with a partner.

July 27h
Do Sue
Thope you you 2 well. am so excilad because | have just coma bace fiom
my vacalon
We went fo Chibuahua, in e north of Mexca We taok o to vt e
Copper Canyan We v sted o huge noturdl pork My orathe: Cares und |
weit fong and noseback RAING It was omazngl We saw ¢ wateriall and
@ handicrufte wseuns
I e Mmornings 4 was warm but at night it was a lilte B2 cold, The toaa was
good We ate reasted gool. dned Beet and L
whegkiour torilias i

What obout you? Where ded you go on hoidays?
Warta back soon —

Lots of iove
lawa

How Can you know Lourg wriles a leter?
Whol U2 sOrme words or exprussions that you alwiys use w1 a letor?
what things con you wide about in o leher?

Classify the words or phroses gepending on how you use them. Share with a
partner the ones you want to use in a lstter.

I'm sendrig
[T
i vou a g hug
rm rtss
Yo & UG
Seeyou e
AR the best soon,
‘ake care Hi

Reac Lawre's letter again and circle the punctuation marks in red. Underling
the words thot joun ideas In green. With your closs discuss why you think ey
can ba usefut.
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" Work together with a partner and discuss
the following questions. Make some
notes.

Form pairs. Go over the instructions and questicns aleng
with students. Ask them to discuss the guestions and
make their notes.

AK: Siudents’ own answers.

* " Continue working in pairs. Discuss and

" determine how a person knows who
the letter is for and who sent it. What
can happen if you digdn't include these
details?

Students could continue working with the same partner

or you could assign them a new partner. Read the
instructions aloud along with students. Have them discuss
with their partner. Invite volunteers 1o share their ideas
with the rest of the class.

AK: Answers wil vary.

* Work in groups.Take out the draft of
your lefter. Discuss and answer the
following questions o organize your
ideas. Make sure that your letter includes
the necessary information. Make any
necessary changes.
Then, individually write the o
final draft of your letter. Craciac®

L

Students should work in groups. Go over the instructions
and questions along with students and clarify any doubts.
Ask students to take out the drafts of their letters. You can
tell them to first work together to answer the questions.
Then, ask them to look at the letters and verify that they've
included everything they need to include in their letters.
Have them add any new experiences or details that they
consider are missing from their letters. Encourage them
to help each other within their groups. When they are
finally sure that their letter is ready, ask them to write the
final draft of their letter. Monitor and provide any needed
assistance.

Work together with @ partnir ond discuss the following uestans. Make
<0G NS,

Iy it rmpartant fo use puncluaton morks? Wiy ?

Wy JO you think that words that jomn «egs are mportc -t o lefer??

¥ Continue wotking in pays. Discuss ang defermine how a person knows
who the lséter s for ond who sent it Whet can happen f you don't
Inciude these deatals?

Work m groups. Toke out the draft of your lelie. Discuss and

answer the following gueshonrs fo ergonize your ideas.

Make sure Hia? yourt lefter ingiudes the necessary infermahion. Moke any
necersory changes. Then indmndualiy wobe the inol draft of your letter.

Mhat 0 pou wnts At

Hew g you Qreet Ing poron®

How AT vou sl he ofton?

How 4o ¥ dug do whod o enfien gbreal Yol oo sxpenenc i e

Ir¥er>

How do you st e bt

PR '“*wa'f
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ey e 7 atite ongG of By wotoed e Db wb oty s s
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Have students go to page 77 on their books.
Call students’ attention to the assessment. Read
the instructions aloud and make sure students
understand what they need to do.

Read the second and third statements aloud and
ask students to read along. You can ask students
to think about their progress before they answer.
Encourage them 1o be honest and mark according to
how they feel. Then, ask them tc think of things they
can do to improve and write them down. Provide any
needed assistance.
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The teacher will tell you who you are going

to send a letter to. Decide what you want to
share with that person, maybe what you did
last weekend or something that happened
yesterday. Write down «a first draft of your letter
here.

Assign each student another student so that he or she
writes him or her a letler. If there is an odd one out, assign
a student, perhaps the one that is struggling the most, to
yourself and write him or her a letter and have him or her
write you & letter. Have students choase the experience
they want to share and ask them to write their first draft.
Monitor and provide any needed assistance.

@g Now, on a separate sheet of paper, write the
letter you want 1o send to your classmate.
Check grammair, spelling and punctuation.
Give your classmate the letter.

Have students use a separate sheet of paper to write the
final draft of their letters so that they can give them to their
classmate Remind them to check grammar, spelling and
punctuation. Monitor and provide any needed assistance.
Use your list so that students give the letter to their
assigned classmate in an orderly fashion,

Read the letter you received. Write a reply to
the letter you got in your notebook.

Students should now read the letter they received and
write a reply to that letter in their notebooks. Monitor and
provide any

needed assistance.

Product

Letter About Personal Experiences

Students will present their Letters. Make sure their letter’s
final draft is ready. They can choose to writa their letter
on & large piece of cardstock or perhaps they've chosen
to present it in a different way. You can have each group
come to the front and share their letters or you can have
everyone put their letters up on the classroom walis so
that everyone can walk around the classroom looking

at and reading the letters and comparing feelings and
experiences.

Once students have presented their product, direct
students’ attention to this section on their books. Read
the instructions and questions along with students and
make sure everyone understands what thay need to do.
Ask students to answer the guestions. You may invite
volunteers to share their answers with the rest of the class.
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Draw or paste a photo of your final product.
Congratulations, you finished Unit 7 successfully!

Ask students to draw or paste a phato of their final product
on the space provided to end the unit. Congratulate them on
their achievements.

Alternative]Product

As an alternative product, you could alsc ask students to write
a letter not 10 a friend or someone they know but to a kid that
lives in another country or perhaps a famous person.

It students have the necessary equipment available, you
can encourage them to access the link in therr book to learn
more about writing letters.




Self-evaluationlcard|

The evaluation tool will allow you and your students to
constantly assess their progress in order to improve,
Assessments help you identfy problem areas so that you
can plan sofutions on how to fix these problems.

Throughout the unit there are two sections in which
you will be directed to the Evaluation Tool. Make sure you
foliow the instructions and complete the Evaluation Tool.
It is an amazing addition to anyone's English language
learning.
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Unit Contents
Literary and Ludic Environment

Social Practice:

Reads short fegends from different cultures to compare
similarities and differences.

Learning Outcomes:

* Explores children's legends.
* Participates in the reading of legends.
* Compares the components of the writing of legends.

%@5 Activate Prior Knowledge

1. Do you know what a legend is?

2. Are there any traditional tegends in the place you
live?

3. Where can you find legends or short folktales?

Yy 4

¥ Tech Resources

https:/fwww.teachingenglish.org.uk/article/storyteliing

https:/fwww teachingenglish.org.uk/article/st-patricks-
day

This website has tips and suggestions on haw (0 keep
children safe ontine. It includes free resources for
teachers,

@ Odyssey Resources

Reader: "Sir Percival and the Shepherd Boots”
pages 90-101

Class CD: Tracks 19, 20, 21

Picture Dictionary. Activily Book, page 117

As mentioned in preliminary pages. the following ideas to guide students on how to work on the different activities
and tasks as well as with the correlated reading text and which comprise each lesson in the unit, could be seen
as simple instructions to follow. However, our intention was to keep each guiding suggestion sasy, practical, short
and simple for every teacher to understand, follow and reach the aim of the lesson plan as well as the learning
outcome. We also have included an additional activity at some stages in the unit o suggest other options to enrich
and give variety 1o the lessons. Please feal free to follow the instruction guidelines as they are. enrich them with

your own ideas or add new ones. Enjoy!
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Reader: Sir Percival and the Shepherd Boots

P 5l

kK i
~" §ir Percival
and the
Shepherd Boots

7
EES)

&
i
.

[

¥

s

Young Percival was a shepherd who lived
with his mother on o farm. Thete he learned
to miik goats and hunt deer. He grew tall
and handsoma
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shepherd [n)
pursa whose job

i 15 hake care of
naep

handsome (o]
physicalfy, gt
+uron uhadienal
maeway

He was fast os a deer and strong as an oak
tree, but he had a good and kind heaort.
Alone in the woods, iooking affer his goats,
he was also innocent and simple,

LNIT & sir Perchvai and tha Snepherd Boots 31

In this unit, students will be able to read a legend from

a different country which will help them exgand their
vocabulary, gain more understanding of legends and aiso
of the other country. Remeber that reading rs an essential
part of learning any language and it is also a sequential
skill so each new skill helps the student master the skills he
or sha previously learned. To make students think of and
compare their country with the one from which the legend
originates, you can compare the settings. characters,
actions and even descriptions to ones in your country and
encourage students to identify differences and similarities.

Reading develops the mind and expands vccabulary.
It also provides students with exampies of grammar,
spelling, vecabulary and the use of the English language,
which will help them express themselves better. Invite your
students to find joy of reading. Throughout the unit you will
find opportunities to direct your students to their Reader’s
book. You may choose to read at thal moment or do s0
when it is most appropriate and beneficial for your class
and your students.
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Learning Outcome: Exglores children's legends.

g”g;f:% =i Read and listen to the following
beginnings of two legends. Circle the
differences that you can find and share
with the whole group. €2 19

Ask students What is an Ocelot? Did you know it comes
from South America and Mexico? What is a L eopard?
Where are they from? Elicit answers from different
students. Remember that there are no incorrect answers.
Call students’ attention to activity 1, Tell them that you are
going to listen to and read the beginnings of two legends
and they have to pay attention to find the differences
between the two. Ask them to look at the picture and
make predicticns about the legend. Play Track 19 as
many times as you consider necessary for students to
complete the activity. Elicit the differences they found and
see if everyone agrees.

<7 Work with a partner. Read the legends in
“activity 1 aguain, discuss and answer the
questions.

Form pairs. Go over the guestions along with students.
Clarity any dousts. Have students discuss the questions
with their partner. Encourage volunteers to share their
ideas with the rest of the class. See if others agree.

fg‘% How do both legends begin? Listen again
and share with a partner. £ 19

Ask a volunteer to read the instructions aloud. Play track
19 as many times as you consider necessary for students
lo choose an answer. Elicit and see if everyone agrees.

102 UNIT 8 Amazing Legends

; TE
ok WAE R G R O 2
om A O T e e
TR e LN T e R NS T
B A B . -
5 # £ N
WAL L", Prerdtissenn hess RBLG
pirke N Y w‘ya&mt*ﬁgﬁéég
- a}
b 50
ey Lugsonly

*Y  Rendand hsten fo the toliowing beginfungs of two legends. Circla the
differences thot you can find and share with the whole Gioup.

R SR T NN " B R PPN 524
ot L il kg
RTINS, TR [ TV}

et RO Y

L R e ST NTTLTT L N ]

TN TP Y TN AN R [T T S PR ST
st by e B el
R TV IOR L S I IR NI TR

Coodte mEbm ke

':' Work with a partner. Recd tive legends in actvity 1 again, discuss and
answer The guesiions.

What dfirenues can vou sea beiween Ihe 1wo lugends?

“

What s-ritnliss can you Ind between e two fagends?

= Can you idern? fy < wineanty betwaen the OGetot and the Leopard?
Which one?

Hew de beth legends begin? Listen again and share with o partner.
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Useful Information

Making predictions on any type of text allows
students to activate their prior knowledge and
generate interest in the text. it also helps students
make connections between what they know and
what they want to learn.




#% " Work with a pariner. Read the second
part of the legend of the Ocelot and put
the sentences in order; the first and the
last two have been done for you.When
finished, listen and check. £} 20

Tell students you will now find out the rest of the legend
of the Ccelot. Direct students’ attention to the sentences
below the legend. Ask students to read the legend

and order the events in the legend. You can also have
volunteers take turns to read the legend aloud. Monitor
and provide any needed assistance. Then, tell students
you will play the recording and they have 1o listen and
check. Play track 20 as many times as you consider
necessary for students to check their answers. To check,
you can invite volunteers to write the sentences in order
on the board.

AK: 12754673

J@ - Work in groups. Do you know similar
legends from your region?
Do you know legends about animals?
Share the legends you know.

Form groups. Read each question and encourage
students to discuss with their groups. You may ask them
to write some notes so that they remember the legends
they mention. Invite volunteers to share the legends they
know. If you know a typical legend from your region, share
it with your students too.

;; - Work in groups.Think of legends you have
read, it can be any legend. Share them
with your group. Choose two different
ones. Discuss the, where the legends
takes place, and then write sentences to
describe the seftings of both legends in
your notebook.Then, write some
differences and similarities
between the settings of the .
legends. oot

-

Form groups. Read the instructions along with students.
Make sure everyone understands what needs to be done.
Have students think of legends (any legend they've ever
read) and choose two, have them discuss the settings with
their group. Tell them to use what they've been practicing to
write some sentences to describe the settings. Monitor and
provide any needed assistance.

" Work watih o partner Read the second port of the legend of the Quaiot
and put the sentences in order, the F1st and the last nave been done

for you. When hnished, listens gnd check.

1 Tne Ouriot enjoyed loolung o the Mo
He waw o BAgH comet
The comet went gway
The voniel gol gngry at Ocsor
He 1ok tha Comet o leave
The cormat thiew anuws ot Ocelot and ournwd s fur
He trought tha comet was Thyng to bather ihe moon
Ueelnt became sorary
11 He s=pt durng e doy ond hunted dunng e gt

Wotk in groups. Do you know similar legends from your region?
Po you know legands about ammais? Shose the iegends you know

Work 11 groups. Thunk of legemds you hove iead, it can be ony egend

Shais them with your group. Choose hwa difierant ones. Decuss where

the legends tuke piace, and fhen wile sentences o describe the seftings. o
both kegends i your not-book. Finally wiie sorme driferences ond simsarres
brehwean the seiings o e legendds.

Ao 9 A0lon § A00F, BT LY PeTIRING Do W1 U9 TRen LR s
wuoctort 1 g poge "ol e ond cftne oliy ™

At this moment you could ask students to use their
Reader's ook and read pages 20-95. Then. have
them answer guestion 1 at the end of the story and
invite volunteers to share their answers with the rest
of the class.
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Learning Outcome: Participates i the reading
of legends

ﬁ; ¥ " Work with a partner.Take turns to read
the second part of the Legend about
the Leopard. Circle the words you don't
understand,

Form pairs. Have a volunteer read the instructions aloud.
Make sure everyane understands what needs to be done.
Ask students to take turns to read the legend aloud with
their partners. Monitor. Encourage them to circle the
words they don't understand. You can later invite students
to share the words they circled and write them on the
board. Work together to figure out the meaning of these
words.

%f:g% * " Discuss the sentences below and answer
the questions with your partner.

Encourage students to identify the characters of the
legends you've read. Then, ask thern if they know what
the narraior is, Explain that the narrator is the “voice” or
‘persan” that tells us the stories. Direct students’ attention
to the questions and clarify any doubts Ask students

to answer the questions in pairs. Elicit the answers.
Encourage students to look for examplas in the legends
to justify their answers. Monitor and pravide any needed
assistance.

éﬁ% *" Work with a partner. In your notebooks,
) draw and color the Ocelot and the
Leopard as they were at the beginning
of the story.

Elicit from students what they remember about the Ocelot
and the Leopard. Tell them that now they are going to
draw them as they were at the beginning of the story. You
can have studenis read the descriptions silently or you
can ask voluntzers to read them aloud. Have students
work in pairs and make their drawings in their notebooks.
Encourage students to talk about the similarities and
differences between the two felines with their partner

as they draw. Then, have pairs compare their work with
other pairs. Encourage them t¢ once again talk about the
similarities and differences they find.

104 UNIT B Amazing Legends

- Q Work wilh a partner. Take tums ond recd iha second part of The Lrgend
cbeut the tecpord. Circls the words you don’t understand.

T Distuss the senfences below and answer the questons wilh
your gartner.
+ The main character s me most -mpaortant choractsr n ¢ shory of lagend
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Wikt panls of the 51ory Coes activity 1 incude?

.” Work vath & partner. in your notebooks, graw and color the Ocelot
and the Leope:d ox they were at the beginming of the stary. Skars and
compaie your wark wih othar pairs.
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1 Useful Information

Encouraging students to use their creativity enable
. themto work on their critical thinking skills. Before
v creating, they should understand the text, identify
characters and analyze ail the elements in a story.
This is why students should go from lower order
I thinking skills to higher order thinking skills. If
we ask them to go directly to activities in which
they use higher order thinking skills they may feel
discouraged. on the other hand, if students go from
' simple to complex tasks, this will provide scaffolding
| for them to stand on solid ground and build
knowledge up.




- -~ Work in groups. Discuss the questions and
choose the answers.You can look at the
legends you read again.

Cail students’ attention to the activity. You can go over
the questions and answers along with students and clarify
any doubts. Form groups and ask them to complete the
activity. Monitor. Elicit answers from different groups and
check. See if everycne agrees, Correct as needed.

= 1. Read the information in the bubbles.
Identify and write MC (main character),
SC (secondary character), S (setting), B
(beginning) and E (ending). Check with
your group.

Have volunteers read the instructions and information
needed in order to complete the activity aloud. Elicit and/
or expiain each term: the main character is the most
important character in the story, it is the one the story I8
about. A secondary character 1s a character that is not

as important as the main character but he or she also
helps the story move forward. All stories have secondary
characters. The setting is the place where the story takes
place. Beginning is how the story starts and Ending is how
the story ends. Make sure everyone understands what
needs to be done. If necessary. answer one along with
students to exemplify the activity. Monitor and provide any
needed assistance.

AK: From left to right: 5. MC, MC, 5, SC, B, E. SC, E, B

- Work in groups.Take out the notes you
made about the settings of your chosen
legends. Now, think of the characters,
who are they? what are they like? Use
what you've learned in this unit so far,
and describe the characters to your
teammates. Finally, agree on some of
these characters to be part of the settings
for the legends you chose. Write a short
description of them in your
notebooks and save your work to .
build the next subproduct. Borguch

Students work in groups. Ask them 1o take out the notes
they made about their legends’ settings. Now, tell them to
think of the characters. Have students use what they've
learned to describe the characters to their tearmmates.
Ask themn agree on some of these characters to have
them be part of the legends they chose. Have them write
a short description in their notebooks and ask them to
save their wark for future use.

3 Wark in groups. Discuss the questions and choose the answess. You can
fgaake af 1he legands you read aga.n
What moment in fime does the noncion 4te to descnoe the 'sgend?

Prasert Past Fubare
What fensa ¢ kM8 a e chraghers usa?
Prasort Post Futate

Wity do you thnk this hoppans?
Basouse 1he nardton s ik'ling wus what NGppened a1 the past untd the
thargcters ans pon of the story
Beouuae ha charactors are teiing us G sfory,
BeCOLsA I NQTIgtor o part of iha sfory

¢ Reod the information in tha bubbiss. dentty and wnte MC (man
characher), SC {s#condary charactar), § (setting), B (Daginring) ond E

{ending) Check with your group, 3 e
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+ Werk in groups. Take out the noles you made about e sethings of
your chosen kegends. Now. think of the charaatsrs, wha ore thay? What
e they ke Use whot you we kearmed i This und 5o far and descrbe the
chaicicters fo youwr eammates, Fingiiy. agree on some of thess charcterns fe
be part of #he selihings for the legends you chose Winle a shor deseaphon of
them n your natebocks and save your work o Budd Hae nuxt subproduct.
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Have students go 1o page 87 on their bocks.

Call students” attention to the assessment. Read

the instructions aloud and make surg students
understand what they need tc do This evaluation is a
also a co-evaluation so students should work in pairs.
Read the first set of instructions aloud and ask
students to read along. Ask students to complete the
first part of the assessment. Give tham a set amount
of time, Remind them to compare what they wrote
with the original legend they chose. Tell them not

to forget to write their names on this section of the
assessment. Provide any needed assistance.
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Learning Qutcome: Compares the written
components in legends.

Work with the rest of the group.
Read this iegend and discuss the
questions as a group.

Direct students’ attention to the pictures and encourage
students 10 describe what they see. If they say the names
of the birds in their mother tongue, say them in English
and ask them to repeat. Then, tell students you will read
another legend. You can ask students to read individually
or you can ask volunteers to take turns to read aloud.
Next, have students take turns to read the guestions aloud
and clarity any doubts. Discuss the guestions as a group.
Reach an agreement, You can write ideas on the board.
Some answers you might suggest are: The story takes
place in a rain forest. There are two characlers in this
legend. Yes, they can both be main characters because
there is no story if one of the characters is not there.

J' Look at the pictures above and discuss
with your pariner: how are the two
characters different? Share your ideas
with the rest of the class.

Form pairs. Read the instructions afong with students. Tell
students to discuss this in English and write notes. Monitor
and provide any needed assistance. Invite volunteers to
share their ideas with the rest of the class.
AK: Suggested answers: Toucans are colorful and
woodpeckers are black and whits.
Woodpeckers have a sharp beak and toucans have
a rounded colorful beak.

o .-
Useful Information I

To help students develop their interest in pre-
Hispanic legends, you can organize them into small
groups and have themn research legends. They can
ask their grandparents or relatives, or even go to the
. library to find some legends.

- - - -

L
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Work with the rest of the group. Read this iegend and ciscuss the queshons os
agroup.

w

Seh e ke

To b "
BT 1

Wihere do you thak s story takes place? {Seiting)
. How many characters are théra n Fus lagend?
Car thuy both be main charactars?

sﬂ) Look of The pictures abaove and discuss with your potinar: how are the
two charocters differant? Share your idedas wih the rest of the ciass

"= wiha portnes wiite on the margins of the stery beginning, middée ond
end. What other elernents are there in a story? Explain why they are all
impoertent and needed.

82 L

27 With a partner write on the margins of the
" story beginning, the middle and the end.
What other elements are there in a story?
Explain why they are all important and
needed.

Students could continue working with the same partner,
Direct their attention to the margins on the story. Ask them
to follow the instructions to label the parts of the story.
Monitor. Elicit answers and check. Correct as needed.
Next. you can ask students to discuss with their partners
Of you can prompt a class discussion where you have
students think of and share the elements they know/f

think alf stories have. If necessary share scme examples,
e.g. All stories have characters. All stories happen
somewhere/they all have a setting, etc. Encourage
students to say why these elements are important. Remind
them to speak in English. Monitor. Invite volunteers to
share what they've discussed with the rest of the class.
AK: beginning, middle, end.




- Now, listen to the story and answer with
the group. {J; 21

Tell students you will now listen to and read the story of
The Woodpecker and The Toucan. Play Track 21 and ask
students 1o read along. You may play the recording more
than once Then, go over the questions as a group and
encoeurage students 1o state their opinions and answers.
Act as a mederaior,
AK: Students’ own answers; on different branches, in the
homes the woodpecker makes.

Draw and color the scene you liked best in the
legend of the Toucan and the Woodpecker.
Describe it to a partner and say why you
chose this scene.

Ask a volunteer to read the instructions aloud. Make
sure everyone understands what needs to be done.
Remind them to write the caption once they've finished
their drawing. Form pairs and ask students to share their
drawing and description with their partners. Encourage
them to tell their partner why they chose that scene.
Monitor. Invite volunteers to share their work with the rest
of the class.

Work in groups. Take out the notes you
made about the settings and characters
of the legends you chose. Now, in your
notebooks write down the main events in
each legend in order, write descriptions
of these events and illustrate them. Finally.
check on the spelling and sequence of
events in your legend. Save your -
work for the last session. L2
%Drgduc"

Students should work in groups. Using their notes about

the settings and characters now ask students to write down
the: main events of their legends in order. Encourage them
to write descripticns of these events in their notebocks or in
separate sheets of paper (that they need to put away safely)
and illusirate them. Ask them to check spelling and that the
sequence of events is correct. They should keep everything
in a safe palce for their last session.

-+ Mow, listan o the story and onswer with the group.

what did you ke uhoul this lsgend®
whet was the reigionship betwewns he charactars lhe?

* Expicin the affercnce oeween the pigce whaie e foucon used 1o smep
and whely fioy SPEp NOW

+ Whot makes the charactans n s legend aiffergn fom the onesn the
egends in fussona © und 27

Drew and color the scene you likad bestin the iegend of the Toucan and the
Woodpecker. Dascnibe it 1o o parfngr gnd say why you chose ihis scene.

Wrte the caphon to descrbe the steng

+ Work in groups. Take out the nates you made aboul the sethngs
and charocters of i1¢ lagsnds vou chose ond the simiar bes and
diflarences that you found and wrote down. Naw, in your hotebooks
wiite down the main events i @ach legend in order, wite descriplions
of these events and llustiate them Finatly. chech on the spefing and
seguence of events in your legend Save your work tor the fasf session

n your Readar s book sopzy oeding pogas 9% to 10U Thor answer
Clinn 4 onpage 0 af the sac o e story 53

At this moment you could ask students to use their

Reader's book and read pages 96-100. Then, have
them answer guestion 2 at the end of the story and

invite volunteers to share their answers with the rest
of the class.
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Learning Outcome: Cempares differences and
similarities in legends.

*" In pairs, write the differences in what the
characters do in the three stories.Then,
share these and other differences wtih
another pair. Exchange ideas as a class.

Invite students to tell you if they think that the characters
from the legends in this unit are similar or different and
why. Then, call their attention to the activity and read the
instructions aloud. Have students complete the activity.

If necessary, share some examples, e.g. The Ocelot is
acat./ The Leopard is a cat. / The Woodpecker and the
Toucan are birds. Moniter, activity. If necessary. share
some examples, e.g. The Ocelct s a cat. / The Leopard is
a cat. / The Woodpecker and the Toucan are birds. Then,
have each pair get tcgether with another palr and ask
thermn to share their answers. Invite them to think of and
talk about other differences. Monitar. Finally. encourage
volunteers to share the differences they came up with.

<" Draw and color the images of the

" Ocelot, the Leopard, Toucan, and the
Woodpecker as they looked at the end
of their stories. Show, compare and tell a
partner which character changed.

Invite volunteers to share descripticns about how the
characters in the legends looked by the end of each
legend. Ask them to draw a picture of each character as
they looked like by the end of the legends and answer the
guestion. Form pairs and ask students to show, compare
and tell their partner which character changed Invite
volunteers 1o share their drawings with the rest of the
class. Enceourage them 1o say not only which are the ones
that changed but what details changed.

AK: Ocelot. Leopard and Woodpecker.

> " Work with a partner. Choose words to
describe the characters and write a
sentence next to each one, Add your own
words to make your description more
interesting.

Ask volunteers to read the instructions and words aloud.
Make sure everyone understands what needs to be done.
Form pairs. You could go over the words before they begin
if you consider it appropriate. Have students complete

the activity. Elicit answers by having students write share
some of their sentences on the board. Check and correct
as neaded.

AK: Students’ own answers.
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- Work in groups. Discuss and answer
the questions.

Call students’ attenticn to the activity. Go over the
questions. Form groups and ask students to answer the
questions. Monitor. To check, invite students to share their
answers with the rest of the class. See if everyone agrees.

Draw your favorite scene from your favorite
legend. It can be from the unit or other you
may know.

This time ask students to think about their favarite

legend, either from the unit or any other they might know.
Ask students to think cf a scene they like and draw it

in the space provided. Students should also describe
their illustration to a partner once they are done. You

can also form groups and invite students to share their
drawings and descriptions with their group. You can invite
volunteers to share their drawings and descriptions with
the rest of the class.

AK: Answers will vary.

- Work in groups. Bring out your notebooks
and taking turns, read and check the
description of the characters, settings,
beginnings and endings of each legend
your team chose to be clear and
understandable. Check for the drawings
to illustrate the legends and to clearly
show the differences and similarities.
Cut each description and illustration
and organize them on a piece of
cardboard to share your legends
with the rest of the group. rocuch

Ask studenits to work in groups. Ask them to take out their
notes and drawings. Ask them to take turns to read and
check their descriptions. They should make sure that
they are clear and understandable. Remind them that the
drawings that illustrate the legends also have to clearly
show the differences and similarities. Ask them to cut out
each description and illustration and organize them on a
piece of cardboard to share their legends with the rest of
their group.

+ Wik i gioups Discuss and answer the questions

what s simar among fhe tires legends?

. What i arly do al chorochrs nove in thg Bioe 1oganas?

% How 1§ the endig of the toucan and he wocdpacker ditetent i
the other twe?

Draw your faveride scane from your favorite legend 1t can be fiom the un:t ar
other you may knaw.

Nascaide o unirahon 1o a pornern

+ Work in groups. Bring out your notebooks and toking lurns read
ond check the descrnpton of the choractels. sethngs. beginangs
and engings of each tegeng your feam chose to be cleor ond
understandoble. Chack lor the drawingy 1o iliustiate the legends and to
slearly show the diferences and similgnties Cul wach desernphion and
dlustial:on ond organize them on 4 pitce of cardbaoard to share your
tegentis with the rest of the group

Ger o page B2 ol e omd of this unth ang CAeck WAk o miws
At DT B

Have students go to page 87 on thair books.

Cail students’ attention to the assessment. Read

the instructions aloud and make sure students
understand what they need to do. This evaluation is a
also a co-evaiuation so students should work in pairs.
Read the second set of instructions aloud and ask
students to read along. Ask students to follow the
instructions to complete the assessment. Give them
a set amount of time. Monitor. Finally, have them
discuss and share their work Encourage them to
come up with ideas on how to impreve and ask

them to write them down, Tell them not to forget to
write their names on this section of the assessment.
Provide any needed assistance.
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Choose one character or setting from one
of the legends in the unit and write a short
description.

Call students' attention to the activity. Ask a voiunteer to
read the instructions. Clarify any doubts. Ask students
to choose the character or setting and write a short
description in their notebooks.

» Choose a local legend and write a
description of a character or the setfing.

Next, ask students to do the same as in the first activity
but this time with a local legend. Monitor and provide any
needed assistance,

Write down the similarities and differences
there are between the settings and the
characters in the local legend and one
legend in the unit.

Finally, ask them {0 write sentences in their notebooks
where they describe the similarities and differences
between the characters and settings. Monitor and provide
any needed assistance. Invite volunteers to share their
work by reading it aloud to the rest of the class.

Product]

lllustrated Diary

Students can choose to present their illustrated diaries as
bound bcoks or paste the pages onto cardstock. Allow
students to present their legends, show their pictures and
retell the story. If possible, put up the legends on the
classroom walls or designate a table for students to place
their legends so that others can leaf through them.

Once students have presented their product, direct
students’ altention to this section on their books. Read
the instructions and questions aleng with students and
make sure everyong understands what they need to do.
Ask students to answer the questions. You may invite

volunteers to share their answers with the rest of the class.

If students have the necessary equipment available,
you can encourage them to access the link in their book
ta learn more about legends.
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Draw or paste a photo of your final product,
Congratulations, you finished Unit 8 successtully!

Ask students to draw or paste a photo of their final
product on the space provided to end the unit.
Congratulate them an their achievements.

AlternativelProduct,

As an alternative product, you could have students write
a made up legend about your group, e.g. "The Legend
of the Magical 4th Grade Class’. Heve them describe the
characters, the setting (schooi) and the events in their
legend. Each group can present a different legend about
your group for the rest of the class and then you can
compare the similarities and differences betwesn them.




Selfland[cozevaluation)

The evaluation too! will allow you and your students to
constantly assess their progress in order to improve.
Assessments help you identify problem areas so that
you can plan solutions on how to fix these problems.
Throughout the unit there are two secticns in which
you will be directed to the Evaluation Tool Make sure
you follow the instructions and complete the Evaluation
Tool. It is an amazing addition to anyone’s English
language learning.
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* As mentioned in preliminary pages, the following ideas to guide students on how to work an the different activities
and tasks as well as with the correfated reading text and which comprise each lesson in the unit, could be seen

BN

as simple instructions to follow. However, our intention was to keep each guiding suggestion easy, practical. short
and simple for every teacher to understand, follow and reach the aim of the tesson plan as well as the learning
outcome. We also have included an additional activity at some stages in the unit to suggest other options to enrich
and give varigty to the lessons. Please feel free (o foliow the instruction guidelines as they are, enrich them with

your own ideas or add new cnes, Enjoy!
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Unit Contents - - - - - e

Familiar and Community Environment

Social Practice:
Interpret and use expressions to offer and get help.

Learning Outcomes:

1. Explores dialogs where we Lse exprassions to
give and ask for help.
2. Examines ways to offer and ask for help.

3. Exchanges useful expressions to offer and ask for

help.

&3 Activate Prior Knowledge

1. What do you say 1o ask for help?
2. When do you say piease and thank you? Why?

UNIT 9 Asking for Help

j Tech Resources

https://www thespruce.com/classroom-
parties-1187501

Pilatc Donna. (June 2018). Classroom Parties. July
2018, de How to Plan and Organize

This site offers some ideas to organize a Classroom
Party, each school may have different celebrations
(Halloween, Valenting's Day, Birthdays, etc.) So you
can find in this blog some interesling options to add
to your class.

@ Odyssey Resources

Reader: pages 102-113
Class CD: Tracks 22, 23 24
Picture Dictionary: Activity Book. page 116

Do e e e




Reader: Peter’s Birthday

Peter’s
Birthday

P
&

Peter is @ young English teacher He used to live
in Gregon, but now he ives in Los Angeles He
tecches Enghsh to tourth grade students o o new
elementary schooi
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Tomariaw 13 Patei's bithday Me 15 @ litle sad
becouse ho 3 alone in a new city and ha can't see
his lamily fo celebrate his birthday He likes tvs job
very much, but somelimes he misses his farmily

miss (v} 10 foel 50c that a paron of fnng 15 not plusua

UNIT @ Pok's Bthdoy 103

During this unit, students wiil explore dialogues that use
expressions to offer and ask for help. They will examine
and exchange ditferent ways to offer and ask for help
and they will learn new vocabulary related 1o birthday
celebrations and so, &s their teacher, you will help them
understand how to use them.

Provide meaningful examples, in accordance with their
community, their families, their friends, etc.

The main purpose of the story is to have students
interpret and use expressions to offer and ask for halp
which are included in the dialogs. |dentifying known
words or expressions (grestings, farewells), establishing
the relationship among the participants of the dialogue,
or identifying the tone, speed or volume of those words
or expressions used through the reading may be useful.
Students will contrast cultural aspects shared through the
reading with their own.

As mentioned previously, reading is an essential part of
learning any language and it is also a sequential skill. This
means that each new skill helps the student master the
skills ne or she previously learned. Reading develops the
mind and expands vocabulary. It alsc provides students
with examples of grammar, spelling, vocabulary and the
use of the English language, which will help them express
themselves betler.

Throughout the unit you will find opportunities to direct your
students to their Reader's book. You may choose to read
at that moment or do so when it is most appropriate and
beneficial for your class and your students.
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Learning Outcomae: Explores dialogs where we use
expressions {0 give and ask for halp.

Read the dialogs and match them
to the pictures, What do you prefer,
asking or offering help? Tell your
partner and take turns to practice
the dialogs.

Before you go to the book ask students when they ask for
help, accept any answer. You may ask them when they offer
help. any answer is ok. They are going to read two dialogs in
silence and refer them to page 6 Allow a couple of minutes
to do it. You could ask themn Who talks in conversation

17 and in conversation 27 You could telf them to read the
diatogs again and match the conversation with the pictures.
Check with the whole group. Then, you can form pairs and
ask them to share with their partner if they'd rather ask for
help or offer to help someone. Remind them to speak in
English. You can invite volunteers to share their feelings

and opinions with the rest of the class. Next, ask the pairs to
choose A or B and take turns 1o practice the dialogs. Finally,
you could ask them to switch roles and practice again.
Monitor. You can even invite voiunteers to read the dialogs
aloud for the rest of the class.

* * Work in pairs. Discuss the following: What
" are the dialogs about? What are the
relationships between the people in each
conversation? How can you know? How
can you know where the people are?
How can you know what they are doing?

Students should work in pairs. You could read the questions
along with the students and clarify any doubts. Next, you
might have students discuss the questions. You may invite
volunteers to share their answers with the class.

Underline the expressions to offer or
receive help. Compare your work with a
partner.

You could ask students to work in pairs, groups or you can
divide the group into two, depending on what bast works
for you. If for example you choose two divide the class into
two, you could have one half underline the expressions

1o receive help and the other half the expressions to offer
help. Otherwise just have students underline the required
expressions. Form pairs or groups and ask students to
compare their answers. Elicit guestions and write them on
the board, on one side the ones to offer help and on the
other the ones to receive
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Read the dialogs and match them to the pictures. What do you
prefer, asking for or cfenng halia? Tell your portner and toke tums
o prachce the dialogs.

1 A. Do vou narc he! w.ih it 2 A Poly ‘et heig vou wehi that

More? whie Do w
B Pinass odd e £ 3honis for your heip Dad
. Whee are you faring fha?
: 13 e go dedit Cond you

Toblespoons of iur Gionst
& Lkeths Mom?
B ¥Ps. very wil thank gou’

| fova 10 hake with vou'

=

halp m= piant soma Atwery?

A Sue 0w hoppy o heip youl

¥ Work in poirs. Oiscuss the following. What are the dialogs
about? What are tha retahienships between 1he peopis In each
convarsation? How can you know? How can you know whete
ihe paople are? How con you know what they ams domng?

Underiine the expressions to offer or receive heip in actwaty 1, Compore
your werk with @ partner. Exchange other ways to exaress the sume
caos.
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AK: Expressions fo offer help: Do you need help with that,
Mom?; Paty. let me help you with that wheelbarrow.
Receive help: Please add three tablespoons of flour. Gloria;
Thanks for your help, Dad.

. Useful Information

, Noticing that there are different ways to ask for. offer,
: and accept help is useful for the students to avoid
 memorization of only one structure. That makes them
I feel confident in case they cannot recall one, they

: have other cheices.

N - o L .. - .- - -




Work with ¢ partner. Look at
the pictures and describe the
differences. Can you tfell what
happens?

Form pairs. Invite a volunteer to read the instructions
aloud. Ask students to take turns to describe the
similarities and differences they see in the pictures.
Remind them to speak in English. Monitor. You can invite
volunteers to share the differences and similarities they
found with the rest of the class.

3% (9 Listen and read the dialog. Circle the
" words we use to ask for help and underline
the ones that offer help.Tick the correct
picture and practice the dialog with a
partner, but this time use a personal item
(your sweater, a book, etc.) {7} 22

Read the instructions along with students. Make sure
gveryone understands what needs to be done. Play track
22 as many times as you consider necessary for students
to complete the activity. Monitor and provide any needed
assistance. Form pairs and ask students to compare

their answers. To check, you can elicit the words that
students underlined. Invite them to share, while speaking
in English, why they chose the picture they chose and
see if everyone agrees. Next, ask students to practice the
dialog by substituting the lost item (jacket) with a personal
item. Remnind them they have to give one or two details
about tha item while mentioning it in the dialog. Students
could rewrite the dialog substituting the appropriate words
and then practice saying it or they could choose to use
their own strategy. Monitor. You could invite voiunteers to
act out their dialog for the rest of the class.

AK: circle: can you help me?; underline: what can I do for
you? Is this your jacket?

Work in groups. Read the conversations in
the lesson again and look for expressions
that ask for and offer help. Agree on a
graphic organizer with your feammates
and include these expressions classifying
them.Then, taking turns, mention
situations where you can use
the expressions in your organizer. 0‘1’63,\,‘,‘,0\
Save it for future use.

-

You may go over the instructions with the students and
divide the class into groups. You could ask students to
first reread the conversalions in the lesson again so that
they can identify the words and expressions asking for
help. Tell them to agree on the graphic organizer they
want to use. You could share an example, €.g. on the

Feirvillar and Communily Environment
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{your sweoter, o booketc ) L.
Boy. Helo guod moreing
Clark: =0 whal con | do R vou?
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Boy: ''s a Dluw oot wih red s pes ond @ hood
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< Work 1 groups Read the conversat:ons i1 the lasson ogae:n and
look tor expressions that ask lor and offer help. Agree on a graphic
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inern Then, faking taras menton silugt:ons where you gon uw the
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poard draw a circle that says help and draw a line from
that circle to another circle to the left that says ask. Then,
draw a line from the “help” circle to the right and draw
another circle that says offer. Show students how they can
classify the words and expressions in a graphic organizer
like that one by drawing more lines to link the words to the
section where thay correspond. They can also make their
own if they want to. You may go around the classroom
and provide any needed assistance. Then, ask them to
take turns to mention situations where they can ask for
help and use these words and expressions. Encourage
them to speak in English and to use what they included on
their lists. Monitor and provide any needed assistance.

Af this moment you could ask students to use their
Reader's book and read pages 102-106. Then, have
therm answer question 1 at the end of the story and
invite volunteers to share their answars with the rest
of the class.
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Learning Outcome: Explores dialogues. in which
expressions to offer and ask for help ars used.

£} (9 Listen and read along.Then answer the
question and share your answer with a
partner. See if you agree.

You may ask students to look at the pictures. Ask them

to describe what they can see but they cannot read the
conversation. Provide any vocabulary they ask for. Students
close their books. Then, the teacher writes

some questions on the board and ask students to copy:
What does the girl probably do? What does the woman
probably do? Why is the girl in that place? (accept any
answer).

Tell students they are going to listen carefully once
to & conversation o check their guesses. Play the track
23 once and ask them to comment if their guesses were
correct or not. Tell them to listen again and answer the
question. You may play the recerding as many times as
you consider necessary.

Then, direct their attention to the question and ask
them to answer them. You can thern form pairs and ask
them to share their answers and see If they agree.

g%* “: Work in pairs. Read the questions and
talk about the ways to answer them. Write
down your ideas in your notebooks.

Form pairs. You can ask a volunteer to read the instructions
aloud. Make sure students understand what they have to
talk about and the type of ideas they have to write down in
their notebocks. Call students’ attention to the questions and
answers and ask them to talk with their partners and write
their ideas. Monitor.
%3;% - Share your ideas in groups. Discuss and

' determine the following.

Have students get together with ancther pair and ask them
to share their ideas. Remind them to speak in English Go
over the questions and encourage themn to discuss them with
their group. Elicit ideas from different groups.
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G) ' Lstest and recd along. Then answer the queskon and share your
" onswer with a pariner. See d you ogree &
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- Work in groups.Think of and write down two
situations in which youmight need fo ask for
help and two situations in which you could
offer to help either at home or at school.
Share them with the rest of the class.

Divide the class inio small groups. You may ask students to
think of and write down two situations in which they might
need to ask for heip and two situations in which they could
offer to help either at home or at school. Then, you could
invite & speaker from each graup to read their share their
information with the class.

- In groups, lock at the pictures and read
possible ways o ask for and to offer help in
each situation. Are the people being polite
or casual? How do you know?.Then, with
your teammateschoose one situation fo
ask for help and one situation fo offer help
from activity 4. Decide how you can ask
for or offer help and write down your own
questions in your notebooks. Share your
questions with your class.

(et students in groups. Call their attention to the pictures
and ask them to describe what they see. Tell them ta say if
the girl in the first picture is asking for help or offering help.
Do the same for the second and third pictures Ask themn

to describe what the relationship betwaen the peogle in
each picture is. Give them some minutes to figure oul the
information in the pictures and then check their ideas.
Refer them to the questions they have under each picture
and tell them to choose the one they think 1s better.
Encourage students to determine if the characters are
baing polite ar casual and how they can know. After that,
tell students t¢ choose cne situation to ask for help and one
situation to offer haip from the previous activity and have
them determine how they would ask for or offer help and
write down their own questions in their notebooks. Finally,
have students share their questions with their group and the
rest of the class.

- Work in groups. Think of and discuss the
ways to ask for help and the ways fo
offer help that you've learned so far and
include these expressions in your graphic
organizers.Then, use this information to
invent o dialog where you ask for -
help. Write it down. o

rogduc

Divide the class into groups. Tel! students to think and
discuss the ways ta ask for help and the ways 1o offer help
that they have learned so far. Have them add the new
words and expressicns to their graphic organizer. You

* Work in groups. Think of ond write down two stuatipns ih which you
right nesd fo osk for help and two situations m whieh you coutd offes to
help eithe: at home or ot sehoot Shote them with the rest ol the closs.

a

in groups. lock at the piciuas and read poasbie ways b awk tor ond
to ofier help n aach wuchon. Are the paople being polla or coaunl?
How ¢ you know? Then, w.th your teammates choose one situgahon to
gk lor fcla and one situction to ofier halp fram activity 4. Decwde how
you can ask for or oifer heip and wiite down your own GQueshons I your
notebooks. Share your queshons with your class.

R SRS B

» ,_ o

g .
Woud autang
heipngang !
Lol yrnd Pleuss
<o T g havor?
Wodlrt yOul e g
1o help yaa?

wWou'd you hé lpme? Cun yol hRip Me?
Coid you noip Mg out? 0 Con v give 1" =0
Doyl noad nelp? hard?

L Loningioyou?

Work in groups. Think of ond discuss the ways 1o ask for help and
ihe ways ta offer help that you ve ‘earned so tar and inc’ude
hesse exploss:ons 10 your graphic organizers.Then use (s
intormghon to invent a thclog where you ask ler help und ofhens

answar offenng help Wrile: it down.

Dohevk ahat oo

"

may go around the classroom and provide any needed
assistance. Next, ask students to use this information to
come up with a dialog where they ask for help and write
it down in their notebooks. Encourage everyone in each
group to help each other write the dialogs. Monitar.

4

Have students go to page 97 an e boo<s, Cail students

altention ‘o the assessment. Head the iMs’ructons aloud
ard make sure studants understand what *hey need to do.
Go over the rabric and make sure evoryone tnderstands
it Reassure students that there are no correct or incorrect
answers in this assessment

Read the firsl par® aloud and ask students to read along.
Have stade'its mark this section accerding to ihair
achieverments. Encourags them to bo honest ard mark
according 'o how they feel they have progressed. Provide
ary needed assistance

17
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Learning Outcome: Checks ways of offering and
asking for help.

AE Listen to the dialog. Discuss what it is
about. §; 24

Call students' attention to the picture and encourage them
to describe what they see. Tell them that you will now
listen to a conversation and they have to listen to it and
read along. Play track 04 as many times as you consider
necessary. Ask students to tell you what the conversation
is aboul, you might need tc ask a few questions, e.g. Who
are the characters? What are they doing? What is wrong
with Abi? What is lost? Does Mario help? Who finds the
bracelet? etc,

&t (&) Listen fo the dialog again. Look at the
pictures, How do you think Abi is feeling?
Circle the picture that best represents how
she is feeling. Do you ever feel like Abi?
Share an experience with a partner. ) 24

Have a volunteer read the instructions aloud. Ask students
to lock at the pictures and encourage them to say how Abi
is feeling. If necessary, ask some questions, e.g. Is Abi
happy? Is she crying? Is she worried? ate. or point at each
girl and ask Is this girl worried? Do you think Abi fesls like
her? You could aiso share an experience that made you feel
worried and see if anyone can relate or you could also invite
volunteers to share moments when they've felt worried toa.
Have students circle the picture they consider is the one that
represents Abi's feelings best. Then, you can form pairs and
ask students to tell their partner if they ever fesl like Abi and
encourage them fo share an experience in English. Monitor
and provide any needed assistance,

isk  “ Work in pairs. Share your answer fo the
previous activity. Discuss the following
questions.

Form pairs. Ask students to show their partner what
picture they circled. Read the questions aloud along

with students and clarify any doubts. Tel! students to
discuss their apinions with their partners. You may invite
volunteers ¢ share their opinons with the rest of the class.
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(—} Listen fo the digiog Discuss what it is about. {,

Abi. Ston Mone have you sesn my brace?
Mano: No A, I'm sorry
Abr Cun you Sl me ook (or it plenes?
Marie: [ ust wont to hiush ouar projec? | wont 10 9o htiie td woleh v
Abi: | cant contnue working unkl | g my brocel>t My groimd s gove it
o me 1 cant be fost,
Marios Ok ok 10150y Let me heip you
. Thanke i nos fe Be Aund e SOTNbwbeg
Mario: Lt g iovk uicter herg To-go! Hound *
Abi: anks Mang:
Mano: ' gicd Loouid Pp Now, let's in' <) i pogect plecae

»
o

G Listen to the diciog ogain. Lock ot the pichines, How do you tivink Abi
s feeling? Cucle the picture that best represents ow she i feeling. Do
you ever feel ke A7 Share an expenance wilh a partner. .
™ Work in pirs. Share your answear 1o the previous activity. D-scuss Hw
foligwsing questiens.
How Can you Kfiuw Nowy Al I feehing?
How aows e 1oca and body Kinguuye ket vou kiow she needs heip?

a2




i’?;g * " In pairs, imagine you lost something that
is very important for you. How can you ask
your partner to help you look for it? How
can you offer to help your partner look for
it? You can use the following questions
and sentences to help you write down a
short dialog to ask for help.

Students could continue working with their partner from
the previcus activity or you can assign new partners. Go
over the ‘nstructions along with students. Make sure they
understand what they need to do. Encourage volunieers
to identify the phrases that are listed on their books and
have therm share exampies on how to use them, you
could also share some examples yourself. Ask students
o complete the activity. Monitor and provide any needed
assistance.

Q@ " With your partner, take turns to act out
your dialog.

Onece your students’ dialogs are complete, ask them to

take turns practicing their dialog. Monitor. You could invite

some volunteers to act out their dialog for the rest of the

class. Encourage the audience to determineg what their

classmates’ dialog was about.

SR

E - Work in groups.Think of and discuss the

” new expressions you've learned. Add
them to the diagram with the expressions
in your notebook. Then, write another
dialog where you ask for help. -

®
By -
“Broguet

Students shouild work in groups. Ask them fo take out
their diagrams with words and expressions. Tell them

{0 incorporate the new words and expressions they've
learned. Next, ask them to think of ancther situation
where they can ask for help and ask them to write ancther
dialog ir their notebooks. Remind them that they can ask
their group for help. Monitor and provide any needed
assistance. Encourage students to take turns to practice
their dialogs with the members of their group.

* tn pans, imagme you lost something that 15 very important for you. How
can you ask your partaer o help you leok for 7 How can you offez fo
help your pariner look for it? You can use the following questons and
santancos 1o heip you write dowi v short dwolog to ask for help

Cut yoU nGio me please?
Do vou nued he'n wit
Have yau seert . 7

1 sty

't be happy to hisg.
Thank vou

With your pariner, take furns to act ouf your dialeg.

Vilotk in groups. Thak of ond discuss er thvw EXPrESSIONS YOU ve
learned. Add 1hem ‘o the graphic organizer w I the expresstons i

your notebook Then wrile a new d-aing asking and cenng help and
compars both dralogs checking on whing different

i ways fo #xprass the same 102as

R
le yout Boaor s hook e Ay eading pages 067 117 Thar answe?
Guostiers un R D3 end of he stoey H3

At this moment you could ask students to use their
Reader's book and read pages 106-112. Then. have
thern answer question 2 at the end of the story and
invite volunteers to share their answers with the rest
of the class.
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Learning Qutcome: Exchanges useful exprassions
to offer and ask for help.

@ Read the dialog. Underline the expressions
that ask for help. Circle the expressions that
offer help,Then, discuss the question in groups.

You can call students’ attention to the picture and encourage
them to describe what they see. Ask a volunteer to read

the instructions aloud. Make sure everyone understands
what needs to be done. Have students complete the activity
individually. Monitor. Elicit the answers and see if everyone
agrees. Then, read the questicn aloud and encourage
students to share their ideas about the way you can know
what each expression is used for. Accept all plausible ideas.

h

Tick (V) the expressions you can use to offer

help.

Read the instructions aloud. Make sure students know which

are the expressions they have to identify. Ask students to

complete the activity. Elicit answers and check.

%}E " " Work in pairs. Discuss some situations in

) which you have asked for help and write
them down. Choose one of the situations
and take turns to explain how you would
help your partner.

Form pairs. You can have a volunteer read the instructions
aloud. Make sure everycne understands them. Encourage
students to follow the instructions and explain how they
would help their partner. Remind students to speak in
English. Monitor and provide any needed assistance.
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¢+ Rwad the diciog. Underine the axpressions that osk for halp, Circle the
sxprassions isat offer heip Then, duscuss the queashion in groups.

Adin Hen 7 Gna You look concemned How can ! help vou?
Kora: ¥e8 | am cuncerned Agran | gol a vety kw grade 1n moth
Adndn Mot s my favor ‘e suk,ect,, real y ko 1
Perhups | con Qive you @ hand
Oh thariks. That woud be great’
Suré |7 be htgpy ko heip vou
We can study duning the recess
Karla. Car we start fomoraw ? |k bring my notebook and my math bonk
Adnan: Yes, fet's do mat fm glad to heip

Kairigi:
Adnenn:

How can you know what each expiession 1§ used for?

+  Tick (/) the éxpressions yau can use 1o offer help, Tnen, with o partnes,
take turns to ofer your help

WAt can oo fos you? Can | give you o hand?

May £ na'p you? Do you need he'o w i fhvat?

Wouid you ming he'py 1y me? 14 be hapgy ¢ heip

* Work m pairs. Discuss some situalions n wiigh you have ouked for heip
and wr.te them down. Choose ony of the situalions and toke furns to
explain how you weukd help your partner.

Additional Activity

Student can talk about their real problems with
different subjects. Write the name of the subjects
on the toard. Tell them to change math for another '

subject and practice the conversation. y

h - - .- — - - - —_— - —_—




+ Write down questions to offer your help to
your partner in the situation you chose in
activity 3. Also, write down the expressions
you can use if your pariner accepts your
help and what you can say if your partner
rejects your help.

-’

You can go over the instructions along with students. You
could break them down sa that you work on them step by
step. You could begin by asking students to write down
guestions to offer heip to his or her partner in the situation
they chose in the previcus activity. Monitor and provide help
if needed. Then, ask them to write down the expressions
they can use il their partner accepts their nelp and the ones
they can use if their partner rejects it. Monitor and assist as
needed.

! " Get together with your partner.Take turns
to offer help using the questions you
wrote down. Have a conversation. Use
the expressions you wrote in Activity 4 fo
help you.

Students should work in pairs. Ask them tc use the
information they wrote in activity 4 1o have a conversation
with their partner. They should choose appropriate
expressions depending on if their partnar accepts or rejects
their help. Encourage them to read the information they
wrote in the previous activity to assist them whils they are
having the conversation. Monitor and assist as needed.

- Work in groups. Use the diagram with
words to ask for expressions and now
make a similar one with expressions to
offer help. In a separate sheet of paper,
write down your dialogs. Write one or two
more dialogs to offer help.Then, cut each
dialog so that there is one sentence per
strip of paper. Keep the sirips of -
paper in a safe place.

‘%ﬂfod\.\d
Students shouid work in groups. Tell students they can

use everything they have been warking with in previous
subproducts in this step. Ask them 1o write their dialogs

in separate sheets of paper. Ask them 1o write one cr two
more dialogs. Have them cut the dialogs so that they have
one sentence of each dialog per strip of paper. They should
keep these strips of paper in a safe place. These strips of
paper will be placed in their box to present the final preduct.

- Write down questions 1o clfer your heip o your portner in ine situahien
you chose in achwty 3,840, wite down the xprassans you oan use £
your partner accepts your hedp uag what yod can say if your partner
rejects your help.

" Get fogether with your partner. Take turns to offer heip using the
queshons you wrcte down. Have o e¢onvatsahon, Usa the exprassions
you wrute in Activify 4 to heip you

Work 1n groups. Use (he diogram with words 10 ask for expressions
antd now moke 4 SO one wih expressions fo ofter help lna
separgie sheet of paner, wite down your dialogs. Write ene or fwo
mare d alogs to offer e [p.Then cut sach dialag so that there s ene
sentance per stip of paper. Keep the stnps of poper in o safe ploce
St ke
LTI e
S 1o pargn 90 ane ft s e nsteuchions 1o comotes awt S and oar ©
EH

v

Have students go to page 37 on their books. Call
students’ attention to the assessment. Read the
instructions aloud and make sure students understand
what they need to do. Go over the rubric again and
make sure everyone understands it. Reassure students
that there are no correct or incorrect answers in this
assessment.

Read the second and third parts aloud and ask
students to read along. Have students mark these parts
according to their achievements. Encourage them to be
honest and mark according to how thaey feel they have
progressed. Provide any needed assistance.
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Work in pairs. Choose cone of the foliowing
situations and come up with a dialog to
either ask for or offer help. Remember that
sometimes we need to be more polite if we
don't know the people very well, Practice
your dialog.

Form pairs. You can read the instructions and situations
along with students and clarify any doubts. Ask students to
choose a situation and write their dialog. Remind them that
they can look at the lessons in the unit for help. Monitor and
provide any needed assistance. Once they've written their
dialog, ask students to practice it. You can invite volunteers
to act out their dialog for the rest of the class,

Produch

A Mailbox With Expressions to Ask for
and Give Help

You can bring a small box to class or ask the product
groups to bring a box or bag to class and have students put
their cut up diafogs in that box or bag. Before the product
presentation, you can some cards with situations in which
somecne might need to ask for help, and use these to
prompt the conversations. Then, you could have students
take turns to come to the front. You show them a situation
and they take strips out of their box to come up with a dialog
to ask for or offer help in that situation. You sheuld allow all
groups to participate and use their expressions.

Once students have presented their product, direct
students’ attention to this section on their books. Read
the instructicns and questions along with students and
make sure everyone understands what they need to do.
Ask students to answer the questions. You may invite

volunteers to share their answers with the rest of the class.
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Draw or paste a photo of your final product.
Congratulations, you finished Unit 9 successfully!

Ask students to draw or paste a photo of their
tinal preduct on the space provided to end the unit,
Congratulate them on their achievements.

Alternative]Product

As an alternative product, you could ask students to write
the expressions to ask for and offer help on white cards.

You prepare cards with situations in which one might offer
or ask for help, Then, as if playing a2 game. students take
one situation card, one offer for help and one ask for help
card and decide how tc best come up with a short dialog for
that situation with the expressions they drew from the pile of
cards.




Rubric)

The evaluation too! will allow you and your students tc
constantly assess their progress in order ta improve.
Assessments heip you identify prablem areas so that you
can plan solutions on how to fix these problems.

Throughout the unit there are two sections in which
you will be directed to the Evaluation Tool. Make sure you
follow the instructions and complete the Evaluation Tool.
It is an amazing addition to anyone’s English language
learning.
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4

Unit Contents

1] _-—— - . - - - - - - = —_ - - - —_ -

Academic and Educational Environment ]
Tech Resources
Social Practice: ‘
https:/iwww.sbs.com.auffcod/article/2008/07/21/about- !
Interpret and compare information in a graphic. mexican-food !
Learning Outcomes: http:/fwww facts-about-mexico.com/mexican-food. hitml
This website has tips and suggestions on how to keep '
children safe online. It includes free resources for
teachers,

* Explores illustrated texts about ingredients of
Mexican cuisine.

* Interprets the information written in illustrated texts. .

* Writes sehtences that describe infermation for @ Odyssey Resources :
infographics. X

. Reader: pages 102-113 ’

%3 Activate Prior Knowledge Class CD: Tracks 25, 26 :

1. What is your favorite food? Picture Dictionary: Activity Book. page 117

2. What are the most comman ingredients in Mexican
food?
3. How would you detine the Mexican cuisine?

_____ - - e - = - — = - - = = - - = - - - - - - -

. 4

~

" As mentioned in preliminary pages, the following ideas to guide students on how to work on the different activities .

and tasks as well as with the correlated reading text and which comprise each lesson in the unit, could be seen
as simple instructions to follow. However, our intention was to keep each guiding suggestion easy, practical, short
and simple for every teacher to understand, follow and reach the aim of the lesson plan as well as the learning
outcome We also have included an additional activity at some stages in the unit to suggest other options to enrich
and give variety to the lessons. Please feel free to follow the instruction guideiines as they are, enrich them with
your own ideas or add new ones. Enjoy!

A - r 4
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Reader: Food from the past

Food from
the Past

What did pre-Hispanic people ect? Maize (com)
was the bass of the diets of the Maya. Aztacs and
Inces They dleo ate beans and vegetables ike
squash, The Aztece and the Maya afe fomatoas,
avocados and 1ot of uit ke pineapple and
papayo. In tact, we eat a lot of the same things
today.

114 UNIT A Food from e Fosl

The Aztecs loved chil and thay ate a lot of it They
also ate com and beans with gimost every maak.
That scunds farniliar But they didn t have cows of
sheep or goats. Instead they ate iguana., 1abb,
dear and many different types of birds, ke ducks
ond turkeys

UNIT 30 Food fom The Past 15

infographics are one way to present information. The
information in infographics has to be clear and it has the
added bonus of being artistic and looking nice. Infographics
are great tools to help people understand information easlly
because of the way in which facts are presented. In this

unit. students will read information about Mexican cuisine in
infographics so that by the end of the unit they can create
their own, The facts presented in this unit will illustrate
aspects of pre-Hispanic food. One thing students will have
to put into practice in this unit is summarizing the information
they or thal they want to include because in the end the

purpose of an infographic is t¢ highlight important data or
infarmation.

Remeber that reading is an essential part of learning any
language and it is also a sequential skill; each new skill helps
the student master the skills he or she previously learned.
Throughout the unit you will find opportunities to direct your
students to their Reader’s bock. You may choose to read
at that moment or do so when it is most appropriate and
benaficial for your class and your students. You can also
choose to focus your efforts in whatever you consider might
benefit your students the most.
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Learning Qutcome: Expicres illustrated texts about
ingredients of Mexican cuisine.

'+ JW Read the title and look at
the pictures. Predict what the
infographic is about.

You could start the class by sharing your favorite Mexican
dish and inviting volunteers to share their own.

Call students’ attention to the pictures and encourage
them to describe what they see. Ask a volunteer to read
the title aloud and invite students to make predictions
about what the infographic is atrout. You could write their
predicticns on the board.

** Read the infographic and see if your
predictions were correct.

You could ask students 1o take some time to read the
infographic and look at the pictures, If you consider it
necessary you could alse have volunteers take turns

to read the infographic aloud. After everyone finishes
reading, point at {if on the board) or remind them of their
predictions and determine if they were correct or not.

"" Work in pairs. Discuss the questions.

Form pairs. Go over the guestions along with students.
Make sure everyone understands them. Ask students to
discuss the guestions with their partners. Monitor. You
can have volunteers share their ideas with the rest of the
class.

126 UNIT 10 Mexican Food

*+  Reud the lile ond logk af the pichures. Predict what #he mfographuc i obout.

AN
]
.. ; -
- Moz JIEOB COANNE Pt Gx T DR .
. LI

Wttt ¢ loun o 3
FE T IO N e o, bl ek gy

R AT Bl Ty ore?

3
7 s
\”) .
e e s e Mo ’
O £Ch Gk e e non e

W e e 14w Al
B T RS )

=
et SO0, ) 0 ot Ehp
® ' Reud the jnfographic and sae H your predict-ons were consct

™ Work in poirs, Discuss the queshions.

wnot is the cbhiac e of e infogrupnic?
Whot elements can you find in the nfographic?
Whera con you find Hws type of intographyg?
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Useful Information

An infographic is a visualisation of complex
information in a manner that can be easily
understood and consumed. Only 20% of the
information is all you remember when you read

a text. A weil-designed infograghic can help you
simplfy a complicated subject or turn a boring topic
into a captivating one. It is impartant to consider
choosing an interesting topic and a unique, catchy
title, include various sources and avoid including too
much text.
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. =+ ' Read the infographic. Circle with
red the general Information and use
green to circle the more specific
information. How do you know?

Call students” attention to the infographic and encourage
them to tell you what they see. Ask a volunteer to read
the instructions aloud. Make sure everyone understands
how to find general and specific information. Work with
students to find the general and specific information of
one pepper as an example, e.q. General information of
bell peppers: come in different colors, start ocut green
and change colors as they mature. Specific: Green bell
peppers are less sweet and have less nutrients.

Ask students to complete the activity. [f you think this
activity might be too challenging. form pairs or groups
and ask students t¢ work together to complete the
activity. Elicit answers, as students share their answers,
encourage them to say how they know that the information
is general or specific, what are the differences between
general and specific information? Check and correct as
needed.

%ﬁg& " Work in pairs. Read and answer the
- questions.Then, read the infographic
again and see if there are other words
you might not know. Underline them and
see if you can figure out their meaning.
Share with the rest of the class.

Form pairs. Go over the questions along with students
and clarify any doubts. If necessary, ask each guestion
in order and guide the activity so that students can find
the answers in the text. Monitor and provide any needed
assistance. Elicit the answers and encourage students to
tell you what part of the text ailowed them to figure out the
answers,
i;fi% = - Work in groups. Look at the infographics
in this lesson. Share the Mexican dishes
you know that have chili peppers. Do
you like them? Why? Write your ideas
in your notebooks.Then, come up with
some questions you could ask about
the meaning of words and
expressions in the texts. Write
them down. Look at
the example.

]
%Droa:c‘

Students should work in groups. Ask a volunteer to read
the instructions aloud. If necessary, write the exarmngle on
the board. Encourage students to mention the Mexican
dishes they know that are made with chili peppers. You
can share your own exampiles too. Tell them that this unit’'s
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product will be about Mexican focd and they will have 10
think about a Mexican dish they want to taik about. Ask
students to work with their groups to complete the activity,
If you consider it appropriate, you could also work with
students and write a few guestions together befcre having
them work with their groups, e.g. What does genus mean?
What does ripe mean?

At this moment you could ask students to use their
Reader’s book and read pages 114-119. Then, have
theim answer guestion 1 at the end of the stery and
invite volunteers to share their answers with the rest
of the class.
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Learning Outcome:; Interprets the information
written in illustrated texts.

Listen and read along.Then discuss
with your classmates what the
infographic is about, &) 25

Call students’ attention to the pictures and encourage
them to describe what they see. Tell them you will now
look at the infographic. listen to a recording and read
along. Play track 25 and have students read as they
listen. You may play the recording more than once. Then,
encourage students to share what they understood and
what the infographic is about (vanilla).

Work in pairs. Listen and read again.
Then, make ¢ list of the words that are

illustrated in the infographic. What do you

think the pictures are there for? {3 25

Form pairs. Tell them that you are going tc listen to

the recording again and they have to read along. As
they read, they have to determine what the pictures in
the infographics represent (vanilla, the vanilla orchidf
plant and Hernan Cortes) Play the recording and have
students listerr and read. Then, glicit the answers and
see If everyone agrees. Then, ask "What do you think the
pictures are there for?” and encourage students to share
their ideas and opinions. Accept all plausible answers.
You could also invite students to tell you if the pictures
make the information easier to understand or not ang/f

or invite them to share anything they might want o say
about the general look of infographics based on the ones
they've seen so far in this unit.

=" Work with your partner. Look at the
following questions and determine what
they can be used for.Then, get together

with another pair and share your opinion.

Students can continue working with the same partner, Ask
them to fook at the questions and determine what they can
be used for. You could alsc read the questions along with

thern and clarify doubts. Give them a set amount of time to
discuss their opinion and then have them get togethar with

another pair to share their gpinions. You could as the groups

to answer the questions in their notebooks using the text if
you consider it appropriate and necessary or if you feel that
it could help your students in any way.
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@ Listen to the infographic and read along.
Circle with red the ingredients. Circle the
dishes or drinks with blue. Finally, identity
and underline the groups or people and
then say where these groups lived.

€ 26

You could first play track 26 and ask students o listen
and read along. Then, you could go over the instructions
and ask students to follow them as they listen and read
again. Play the recording as many times as you consider
necessary. tlicit answers from different students. Then,
invite students to tell you where these groups (people)
lived, e.g. the Mayans come from the Yucatan Peninsula.
AK: circle red: cacao beans. vanilia, chili, other spices,
sugar: circle biue: xocolatl, hat chocolate; underline:
Olmecs. Mayans, Aztecs

<" Workin pairs. Without reading the
information, take turns to explain what
you understood from the infographic to
your pariner. Point at the pictures and
look at the words that are linked to the
pictures to talk about this.

Form pairs. Ask students to take turns fo explain what
they remember from the infographic without reading the
text. Make sure they notice that there are pictures that are
linked to certain weords, encourage them to point at the
pictures as they explain what they remember. Don't forget
1o remind them to switch roles and to speak in English.

~ Work in groups. Do you know any typical
Mexican dishes that pre-Hispanic groups
ate too? Which ones? Share with your
group and write them down in your
notebooks. Discuss where the dishes in
the infographics in this lesson are from
and how you can tell.Then, write down
sorne questions you could use to verify
the information you understood from an
infographic. Look at the questions and
Mexican ingredients and dishes -
that appear in this unit for help. ¢

roduct

Read the instructions along with students. Form groups.
Encourage students to discuss the questions with their
groups and share their knowledge and ideas with the rest
of the class, Ask them to write the dishes they know in the
notebooks. Then, ask them to discuss where the dishes in
the infographics are from and how they know. Finally, ask
them to write down sorme questions to verify information
like the ones they saw in this lesson. Monitor and provide
any needed assistance.
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Have students go to page 107 on their books
Call students' attention to the assessment. Read
the instructions aloud and make sure students
understang what they need to do. Go over the
elements on the list and make sure everyone
understands it. Reassure students that there are no
correct or incorrect answers in this assessment,
Read numbers 1 0 3 aloud and ask students
to read along. Have students mark these parts
according to their achievements Encourage them to
be honest and mark accorcing to how they feel they
have pregressed. Provide any needed assistance,
Rerind them to include some comments about their
progress or what they can do to improve.
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Learning Outcome: Write sentences that describe
information for infographics.

- 1.

Read the infographic.Then discuss with
your class if you knew this information
and if you like these dishes.

Call students' attention to the pictures and encourage
them to mention everything they recognize. Encourage
them 1o speak in English whenever possible. Next, ask
students to silently read the infographic. If you consider

it appropriate you could also have voiunteers take turns
to read it aloud. You could also ask students to identify it
the information in the infographic is in the present or in the
past and encourage them to tefl you three wards that let
thern know the answer.

JU

" Look at the following sentences. Do
they say the same or different things?
Choose two sentences from the text
and write them down.Then, rewrite
the sentence using your own words.

Ask a volunteer to read the instructions aloud. Make sure
everyone understands them. Go over the example along
with students, Encourage them to think if the sentences
say the same or not. Form pairs and ask them to talk
about the differences and simitarities between the two
sentences. You can explain that in English, when we are
describing things, sometimes we can order the words in
a different way and still say the same thing. You can use
the example in the book or choose ancther sentence and
explain how this works with the sentence on the board
(how the noun and verb change positions). Ask students
to work with their partners and choose two sentences
where they can reorder the words and stiil say the same
thing. Monitor. Invite students to share their sentences.
Correct as needed.

:: Work in pairs. Come up with questions
that you can answer with your sentences
from Activity 2. Write them down in your
notebooks.

Form pairs. Ask students to come up with questions that
you can answer with the sentences they worked with

in the previous activity, you can do the first cne as an
examgle, e.g. What is a popular Mexican soup? Monitor
and provide any needed assistance. Elicit questions from
volunteers.
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Additional Activity

Divide the class into small groups. Tel! students to

select a dish they usually eat with their families. Ask
them to make notes on the type of dish, ingredients
ang if they eat them or not in particular celebrations.




Read the infographic in Activity 1
again. Add one or two more elements
to the chart. Complete the chart with
information from the infographic.Then,
discuss the question. What can you find
out when you compare things?.

Call students’ attention to the chart. You can have
students explain what state, type of dish and ingredients
mean. Then, ask them to read the infographic and
complete the chart with the information they find.
Encourage themn to think of two other categories they can
add to their chart and ask them to add them and complete
the celumns. If you consider that your students are
struggling too much with this activity, you can form pairs
and ask students to work together to complete the chart.
Monitor and provide any needed assistance. Finally, ask
students to discuss the question. you can do this in pairs,
groups or as a whole class. Encourage students to think
of the things you can find out by comparing two different
items, if necessary, share some examples, e.g. In this
case, food, you can see if they have the same ingredients.
You can find out where they are from./When you compare
other objects you can find out If they are the same or
different andfor what therr similarities or differences are.

%%5; _: " Work in pairs. Compare your charts.Then
discuss the similarities and differences
between the two dishes.

Form pairs and ask students to compare their charts.
Encourage them to discuss the similarities and differences
they find, e.g. Simitarity: They are from Mexico; Ditfference:
one has shrimp and the other one gork, etc.

Invite volunteers to share the similarities and differences
they found with the rest of the class.

Work in groups. Make a list of your favorite
Mexican dishes in your notebook.You
can include the ones you falked about
in previous sessions. Choose at least
two.Then, make a chart similar to the
one in Activilty 4 and complete it with
information about your dishes.You can
add more details to compare them.

You can also write down some
questions 1o help you come up e .
with more details for your chart.  %rpau

-

Students should work in groups. Ask therm to make a list of
their favorite Mexican dishes in their notebooks. Encourage
them to include the dishes they talked about in previcus
sessions. Then, they should choose at least two and make a
chart similar to the one in activity 4 sc that they can complete

%' Pead the infograpiuc mn Actvdy 1 ogon. Add ane oF two more elemeants fo
the chart, Complete the chart with information fom the infographic. Then.
ciscuss the guest.on. Whet can you tind ouf when you compare Snngs?
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the information and find the similarities and differences
between those dishes. Tell students they can alsc add more
details to compare 1o their chart if they want to and they can
also write down questions like the ones they wrote before in
order to come up with more ideas for their chart. Monitor and
provide any needed assistance.

At this moment you could ask students to use their
Reader's book and read pages 120-124. Then. have
them answer question 2 at the end of the story and
invite volunteers 1o share their answers with the rest
of the class.
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Learning Outcome: Write sentences that describe
information far infographics.

Read the infographic. Look at the
underlined words and discuss what you
think they are used for.

To introduce the lesson, write the names of the following
states on the board Sonora, Michoacan, Sinaloa and
Veracruz. Ask: What do you know about these states?
Eiicit answers from a few students and then. divide the
class into small groups to continue with the discussion.
Students may or may not know about the states” cuisine,
but it is important that at least they have an idea of where
the states are Tell students they are going to read about
something sweet and have them guess the word Dessert.
Give students a couple of minutes to taik about desserts
they like in their smal! groups. When you are ready to
begin working with the book, call students’ attention to the
pictures in activity 1 and encourage students to say what
they see. Tell students you will now read the infographic.
You can choose to ask students to do so individually

or you can have volunteers take turns to read it aloud.
After you've read the infographic, encourage students

to identify the underlined words. Ask them to read the
sentence or phrase that contains each underlined word
and discuss what the words are used for (words that
connact sentences).

@;@ Match the columns to complete the
ideas. Share with a partner.

You can ask a volunteer to read the instructions aloud.
Ask students to complete the activity individually. If
necessary, go over the sentences before they begin
and clarify any doubts. Form pairs and ask students
to compare their answers. You can check by having
students write complete sentences on the board.

AK: Chaochinitos are typical breads, but wheat is not
native to Mexico.; In Mexico people eat salty
foods during lunch. Then, they eat dessert.. The
ingredients are mifk, sugar and cinnamon.; | prefer
to eat coyotas or cochinitos for dessert.
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® In pos. foik about your favonite desserts. DO you know the ingredienfs?
Where do they come tom? How offen do you eot them?

:.' In pairs, talk about your favorite desserts.
Do you know the ingredients? Where do
they come from? How often do you eat
them?

Students should work in pairs. Read the instructions aloud
along with students. Make sure everyone understands what
they need to talk about. Tell them they can make some
notes in their notebooks if they want to. You may invite
volunigers to share their favorite desserts with the rest of
the class.

- e C A
Additional Activity I

Divide students into pairs and tell them to make a list
of traditional desserts they know. Agk them to talk
about their ingredients and where they come from.
Tell them to select a dessert to share it with other
classmates.




" Work in pairs. Choose one Mexican dish
that you both know and like.Then, answer
the following questions about the dish.

Have stuaents work in pairs. Ask a volunteer to read the
instructions aloud. Clarify any coubts. You can go over
the guestions before they begin. Give students enough
time to work on completing this activity. Menitor and
provide any needed assistance.

AK: Answers will vary.

2, T
L
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Continue working with your partner.

With the answers to your questions, write
a paragraph about your dish in your
notebook.Then, write details to explain
how you want to make your infographic.
You can add some drawings below. Next,

make your infographic in your notebooks.

Students shoutd continue working with the same partner
as in the previous activity. Using the answers from thair
questions they should write a paragraph about their
dish in their notebooks. Next, ask them to plan how they
wilt design their infographic in the space on the book.
Here they can write what pictures they will add or even
try to plan the structure. Finally, ask them to make an
infographic in their notebooks. Provide any needed
assistance.

AK: Answers wifl vary.

@;‘:f% - Work in groups. Using your chart and
questions, choose one Mexican dish
to make an inforaphic. Write sentences
for your inforgaphic. Make sure you
check the grammar and spelling is
correct. Decide how you will design
your infographic, the pictures you will
include and how you want to illustrate it.
Try to choose one picture or illustration
to go with each sentence you
write. Write everything in your o .
notebooks. Coroduc

Students should work in groups. Using their charts and
guestions, students choose a Mexican dish to make an
infographic. They could look at the sentences they've
written so far in order to write some sentences for their
infographic. Remind them to check their grammar and
spelling. Ask students decide on the design of their
infographic, they have to consider how they will itustrate
it and also how they want to present it so that they can
begin to prepare the materials. Ask students 10 write
everything in their notetooks. Remind students that they
need all these elements 1o be put away in a safe piace.
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Than, answer the follow:ing queshions aocout the dish

wna* s e name of the dah?

What ore the gred v 7

DO you Lnow whers s o Whene?
VG you su .t b of cesd”
A w0t e of e doy do you eat e dish?

In e @ woes of evernt whers peop = aal s dish? When?

Wrat mames s ish 50 gehous®

Conbruye woring widh your pariner With the answers 1o your queshors, wine
o poiayiteh abaut vour dish in your notetiook Then, wide: detais fo eapiain
hoy you want to make yout infographic. You can add some drawngs besow.
Next, make yout infographic in your notebooks.

Wark in groups Using your chort and gueslions cheose one

Mexican dich to make an inforaphic, Wale sentences far your
in‘orgoahic Make sura you ehack the grommar and spelliag s correct
Decite how you vah desgi your infogiaphic, the meltuss you wil
include and how you want to bustrale o Tiy lo chotse ans hclute of
dlusiration 10 go with each sPAkNCe you wite Wite evenytiyng it your
nr.:!s:book»

Conla pags U e the pocr of fhay Lt o0 ¢ charh st a0 knnn

ALLADT T I by £y &

It stugents have the necessary equipment available, you
can encourage them to access the link in their book to
learn more about Mexican food.

v

Have students go to page 107 on their books.
Call students’ attention to the assessment. Read
the instructions aloud and make sure students
understand what they need to do. Go over the
glements an the list again and make sure everyone
understands it. Reassure students that there are no
correct or incorrect answears in this assassment.
Read numbers 4 to 6 aloud and ask students
to read along. Have students mark these parts
according to their achievements. Encourage them to
be honest and mark according to how they feel they
have progressed. Provide any needed assistance.
Remind them to include sorme comments about their
progress or what they can do to improve.
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- + Interview a family member or
friend about their favorite dish.
Be curious and ask questions
about the origin. ingredients
and occasions when they eat
it. Write down their answers in

your notebook

Invite & volunteer to read the instructions out loud and ask
questions 1o confirm students understand the instructions.
Have thermn work in small groups to write sentences they
may use to interview their family member or friend for this
activity.

Once they inverview their family member or friend,
tell them to write their answers in {heir notebooks to share
them with their classmates. Encourage them to include
a picture or drawing te illustrate the information they
gathered.

Product]

Infographic about a Mexican Dish

Students can take turns to present their infographics for
the rest of the class. All team members should share
information about the dish. Encourage the audience to
ask guestions. Put the infographics up on the classroom
walls. You can organize them by state, ingradients or
even type of dish. You can then organize a “culinary tour”
and invite others to the exhibition.

Once students have presented their product, direct
students’ attention 1o this section on their books. Read
the instructions and questions along with students and
make sure everyone understands what they need to do.
Ask students to answer the questions. You may invite

voiunteers to share their answers with the rest of the class.
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Draw or paste a photo of your final product.
Congratulations, you finished Unit 10 successfully!

Ask students to draw or paste a photo of their final
product on the space provided to end the unit.
Congratulate them on their achievernents.

Alternative]Produch

As an alternative product, you could ask students to
make a poster about a Mexican dish and present it to the
class.




Checklist]

The evaluation tool will allow you and your students to
constantly assess their progress in order to improve.
Assessments hefp you identify problem areas so that you
can plan solutions on how to fix these problems.
Throughout the unit there are two sections in which you
will be directed to the Evaluation Tool. Make sure you
follow the instructions and complete the Evaluation Tool.
It is an amazing addition to anyone's English language
learning
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Track ft

Odyssey Activity Book Primary, Level 4. The recording is
copyright of Cambridge University Press 2019. No part
of the text or the recording may be reproduced in any
form without permission in writing from the publishers.

Track 2

Miss Laura: Hi, Tom. Is something wrong?

Tom: Yes. | am worrled. | just read an articie about
endangered species in Mexice. It looks like we have a
serious problem.

Miss Laura: Yes, you're right. I'm concerred too. Mexico
is home to many plants and animals but climate
change and some careless activities have put some of
them in danger

Tom: What can we dc to help, Miss Laura?

Miss Laura: You can talk to your friends and family
about this probiem. The best way to help endangered
species is to understand how important they are. You
can also reduce the use of water and place decals on
your windows to protect birds from collisions.

Tom: Do you think that is enough? The problem is huge .

Miss Laura: Small things can make a aifterence if
everybody participates, Tom.

Tom: Yes, you're right Miss Laura. Thanks, | feel better
Now.

Track 3

Nancy: Hi Sid. You look worried. What's wrong?

Sid: Hi Nancy. | feel terrible. | think | made a mistake.

Nancy: What happened?

Sid: | was at my grandparents house and | found a box |
was trying to open it and 1., er._broke it.

Nancy: Oh. [ see. Well, that's bad.

Sid: Well...that's not the worst part. |...er...how should |
put it...lied about it.

Nancy: You lied? Why would you lig?

Sid: My grandpa was very angry when he saw the box
and when he asked me about it | told him my brother
did it.

Nancy: Oh...

Sid: Now | am worried about what will happen when he
finds out the truth.

Nancy: | understand your concern. Well, | think the only
thing you can do is tell the truth. ..

Sid: Yeah, | know.
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UNIT 2

Track 4

Last summer | went to the beach with my cousins and we
had a great time together. One day we built a sailboat
with a cardboard box and a red and white sheet. We had
a lot of fun pretending to be pirates. We danced and sang
around our boat. My cousin Anita used an empty plastic
bottle to make a spyglass and we drew a treasure map!
We really enjoyed being together! | hope we can mest
again this summer.

Track 5
One cold October afternoon | was walking back home
from school. A noise made me turn around and | saw a
big black dog playing in a puddle. It looked like it was
alone, so | wanted to bring it home with me. | went to get
the dog it ran. It went to the forest. | ran after it. Suddenly,
[ saw a house. Imagine that! A little wooden cabin in the
middle of the forest and in that cabin lived an old man. He
was the dog's owner.

"Thank you,” he said, “for bringing back my dog. Here are
some strawberries, take them as a thank you gift."

[ took the strawberries.

“Thank you,” | said.

“Leave before it gets dark.” he told me.

I looked up, the sky was really getting dark, | wanted to
say goodbye but the man was gone! 5o | ran back to the
road and returned back home. When my parents saw the
bag of strawberries they said, "Great! Strawberries from
the old man.” We ate the strawberries for dinner that night.
They were delicious, | never told my parents how | got
them. | wonder now they knew...

Track 6

John: Hi Sara, what are you doing?

Sara: Hi John. I'm Icoking at this picture album.

John: Let me see, Hey, isn't this picture from the time we
went camping with uncle Rick?

Sara: Yes! Haha. It was so funny.

John: | know! Do you remember when he fell into the
river?

Sara: Yes, poor uncle Rick. The water was so cold.

Maya: What are you laughing about?

John: Onh we are just looking at pictures and
remembering funny stories.

Maya: | want to hear the funny story!




Sara: Ok, sit down here and listen. When i, | mean. when
John and | were younger, we went camping with uncle
Rick.

Maya: Uncle Rick is so funny.

Sara: Yes, he is. As | was saying, we went camping
with uncle Rick and he had very bad luck. When he
was trying to put up the tent an apple fell from a tree
and hit his head. Then, he slipped on a banana peel
that John left on the way and fell into the river. It was
a funny adventure and it never stopped being funny
He doesn't know how to cook so we ate horrible eggs
every day for breakfast. Luckily we had tuna cans for
lunch and some beans for dinner. It was boring eating
the same thing every day...

John: | know, but | really enjoyed that trip. it was very fun.
I wish uncle Rick wanted to go camping again.

Maya: He doesn't?

John: Nc, he said that camping is something he is never
deing again.

UNIT 3

Track 7

Commercial jingle
Singer

Wash your hands,
wash your hands!
Learn the right way.
and keep germs away!

Commercial

Narrator:

Follow these steps every time you wash your hands:

1. Wet your hands with ¢lean running water and turn off
the tap.

2. Apply soap.

3. Scrub your hands together, don't forget to scrub the
backs. between your fingers, your thumbs. and your
finger tips.

4. Rinse your hands well under clean running water.

5. Dry your hands using a ciean towel.

Commercial jingle
Singer

Wash your hands.
wash your hands!
Learn the right way.
and keep germs away!

Track 8

You may think that it is easy to follow instructions, but
sometimes it isn't very simple. Some instructions can be
difficult to understand and sometimes we may not want

ta understand them. While in some cases not following
instructions doasn't matter, there are other times when
following instructions is very impertant, especially to take
care of our health or to stay safe.

Cooking is one situation in which you might need tc
follow instructions. It can be in a recipe or just follow
instructions so that you don't get hurt. Even if you feel
ingpired and want to experiment be sure to always listen
1o the instructions and never do anything that you are
not supposed to ¢o. It doesn't matter if you mess up the
ingredients, but it can he dangerous if you aren'l sate
when using knives.
(silencio)
1. Cut the cheese in squares.
2. Wash and peel the cucumber and slice it.
3. Wash a lime and cut it in half.
4. Remove the peanut shells. Mix the raisins and peanuts
together.
5. Put everything in plastic containers.
6. Fill a reusable bottle with water
7. Enjoy!
Remember:
Always ask an adult to help you cut and slice things.

UNIT 4

Track 9

TRX Bike

Excellent condition

Blue with red stripes
New tires

Includes a safety helmet
Call: 343 4555 444

English Encyclopedia
2018 Edition

Twelve volumes
llustrated

Call: 569 6609 2094

Back-to-School Package

Everything you need in one package!

Includes:

Notebooks., pens, pencils, crayons, scissors, glue, erasers
and everything you need to go back te school

Only the best quality

Email: petergomez@email.com

Track 10

A: What are you doing”?

B: | am trying to look at that ad.
A: Which one?

B: The one with the guitar.
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A: Oh | seeit. It's an ad about a band.

B: Yes, | need a band to come and play at Daniel's
birthday party. Is there a phene number?

A: Wait, let me see. ! think so. ..

B: What's the phone number? |1 write it down

A: Ok, it's 525892013.

B: Great. Thanks. Let's go.

UNIT 5
Track 11

Jennifer: Well, it's winter in Fort Collins and it's snowing.
Kids take the school bus when its snowing. We make a
snowman at recess and have snowball fights.

David: And we always go skiing on the weekends.

Jimena: That sounds like fun!

Jennifer; It is. but we aiso have to shovel the sidewaik
every day.

David: That's really hard work.

Radl: That's tough. | have to water the garden every day.

David: I'll trade ya!

Track 12 N

Miss Angeles: Lat's weicome our exchange students
from Fort Coiling Colorado,

Class in unison: Hello, hi, welcome, how dre you doing?

Jennifer (giggling): We are happy to be here,

Miss Angeles: Can we ask you some questions?

David: Sure!

Student 1: Whal sport activities do you do?

Jennifer: Well. David plays football and | pfay basketball
twice a week.

Raul: Oh, we play football here too.

Student 2: Do you mean the game where you run kicking
the bail to score a goal?

David: Ha? No. | mean the game where you run and pass
the football to score a touchdown.

Student 3: Oh, that's American football We play soccer
here.

Student 2: But we call it football.

Track 13 i

Jimena: Grandpa, what were your pastimes when you
were ning or ten?

Grandpa José: Well, things were different then.

Raal: Well. what sort of things did you do?

Grandpa José: Here is a game that you don't know.

Jimena: What is it?

Grandpa José (pulling a bag out of his pocket): You
need these colorful round, glass balls.
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Raul: Ah, those are marbles grandpa!

Jimena: Wow, they are beautiful,

Grandpa José: My friends and | used them to play in the
sand.

Jimena: And how do they work? Do we throw them?

Grandpa José: no. you fit the marble between your
thump and your peinter finger. Like this.

Raul: Then what?

Grandpa José: You flip your thumb forward and the
marble shoots out.

Jimena: What for?

Grandpa José: To hit your marble out of the circle in the
ground.

Raul: When did you play it, Grandpa?

Grandpa José: We used to play everyday at recess and
after school right here at the beach under this palim
tree. Are you ready to play?

Track 14 -

A: What do you need to wash your hair?

B: Well, you need shampoo, of course, but you should
use a conditicner too .

Raul: What do you need to go fishing?
David: Well. you need a fishing poie, of course, but you
should take a net, a hook and worms!

UNIT 6
TraEf( 15

How to Be a Good Researcher

Knowing hot to do good research is an excellent learning
technigue, Follow these tips to become a good
researcher.

1. Ask good questions. The better the questions, the
better the research results will be. If your guestion is
too general like “What are animals?” yeu might not have
enough time to find a good answer. Cn the other hand,
if your question is too specific, ke "What kind of animal
produces wool?”" you willnot have the opportunity to
research and learn new things.

Remember that you can ask many different kinds of
questions to find out all sorts of intermation, for
example "How can we reach the sky?", "Who was
the first man on the Moon?”, "Why does the weather
change?”, "What are the seasons like?", “When were
the pyramids built?", "How far can a person swim?”,
“Where do pandas live?" "How many types of snakes
ara there?" "What do dolphins do all day?"

2. Check your sources. Always use books, magazines,
and online articles that were written by trusted authors.
Ask your teacher for advice.

3. Go beyond the surface. Don't give up easily. Lock for
different possible answers to your gquestion, evaluate
what you find, and decide if your curiosity is satisfied.




4. Don't copy the material. It s important to use your own
words when you write the answer o your guestion.
Give credit to the person who wrote the material you
consulted.

Track 16

Pedro: Hi Laura. What are you doing?

Laura: Hi Pedrc. | am working on my research project for
English class.

Pedro: Oh | have to finish mine toc. What topic did you
choose?

Laura: i chose bats!

Pedro: Bats? You mean the animal?

Laura: Yes. | think bats are fascinating. Did you know that
bats are mammals?

Pedro: Yes. | did know that. Have you found a lot of
information?

Laura: Ch, yes' 1 went to the library and read two different
encyclopedias. Then, | found a biology baok that also
had some information and then | was lucky enough
1o find a book about mammals that had a huge bat
section.

Pedro: That's amazing. What other interesting things have
you learned?

Laura: | found out that there are bat fossiis that are
around 50 million years cld and apparently the
skeletons logk very similar to bats today.

Pedro: Wow! So bats haven't changed much over the
years.

Laura: Exactly! And did you know that bats have a thumb
and four fingers, just like humans!

Pedro: Really?

Laura: Yes! And they can use their wings to hold fruit or
insects while eating.

Pedro: | didn't know there was so much interesting
information about bats.

Laura: There is and | still want to use the Internet to find
out more informaticn for my presentation.

Pedro: | can't wait to see your presentation and find out
mare!

UNIT 7
Track 17
Sandy:
August 20th
Dear Gaby:

Hi! | miss you already. We are now 1n our new apartment,
it is really tiny, very different frem our house in
Guadalajara! We don't have many things here. Only our
beds and a dining table with four chairs. Mom says we
will buy other things later. There is only one week left
before | have to start school. My mom starts her new
job on the same day. After unpacking our clothes, we
have plenty of time to wander around the city. | have to
say that it is very modern and very beautiful!
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I'm sending you a big hug,

Sandy

Track 18 _
Sandy:

August 27th
Dear Gaby:

Hil Today was my first day at school! it was awful!
Sometimes it was hard for me to understand English.
My mom says that | will get used to it very fast, but
| feel silly now. My teacher is very nice but some
kids made fun of me, because | asked her to repeat
the same question three times. | wish | could be in
Guadalajara with you!

! miss you so much,
Sandy

UNIT 8

Track 19

The Legend of the Ocelot

Many years ago the Ocelot roamed the central part of
Mexico. He was a very friendly, large cat. His kingdom
was surrounded by rocky mountaing and dry sandy
patches. There were bushes with thorns and cactus
with prickly pear fruit in some areas. The Ocelot hunted
for small animals for his dinner such as mice, rabbits,
rats, birds, snakes. lizards and frogs. He also had fish
sometimes for dinner.

How the Leopard got its Spots

Many years ago the Leopard reamed the high country of
South Africa. His kingdom was surrounded by large dry
sandy cclored patches of land with bushes and some
trees that the giraffe got her leaves from. The leopard
hunted larger animals for his dinner. The giraffe and the
zebra, gazelles, impalas and other large beasts live in the
same region. He also had fish sometimes for dinner.

Track 20

Now, the Ocelot was a large friendly cat with beautiful fur
that was golden and soft. He loved to watch the sky at
night. especially the moon, who he loved. One night he
saw a large light with a long tail flying acrcss the sky.
He was angry because he was sure that the comet was
trying to bother his lovely moon and the stars.

"You are an intruder,” he yelled at the comet. * leave the
house of my lady, moon!”
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But the comet became very angry and yelled back at the
Ocelot, " Silence Ocelot! | am a mighty creature, and
you can't talk to me like that! "Know that | love and
admire my precious moon. | demand that you leave her
housel, the Ccelot yelled back.

“You will be punished,” replied the comet as she threw
flaming arrows to the Ocelot.

The Ccelot ran and found a safe place to hide. However.
the arrows ahad burned his fur and it was covered with
black spots all over. The comet finally went away. as all
comets de, but the Ocelot was never the same. Since
that day he became very solitary and remained hidden
in dark places. He slept during the day. and hunted
during the night. He wasn't friendly anymore.

Track 21

The Woodpecker and the Toucan

Waoodpeckers are small black and white birds with a
very sharp beak for pecking. They didn’t used to have
the beautiful feathers cn their heads. Toucans are a bit
larger, with colorful feathers and a large rounded beak.
Woodpeckers have always worked very hard to make
homes for their families by making holes in trees with
their beaks. The toucan rever used to have a place to
stay. he was always sleeping on different tree branches.
One day, the toucan ran into the woodpecker who was
building a little house for his family. Toucan was very
surprised to see such excellent work and he stopped to
chat. “Woodpecker, can you build me a little house when
you finish yours?”". The woodpecker said, "Yes, but | need
something in return”. And they agreed

S0, woodpecker built a larger house for toucan in the tree
next door. Toucan was very happy and asked him which
three do you want?" Woodpecker chose three of the most
beautitul red feathers and toucan placed them on hig
head Their friendship has lasted to this day. and that is
why toucans always look for an empty woodpecker home
to spend the night. And Woodpeckers make new homes
all the time. Woodpecker was very happy and to this day
all woodpeckers carry the toucan's red feathers on their
head.




UNIT 9
Track 22

Boy: Hello, good morning.

Clerk: Hello, what can | do for you?

Boy: | lost my jacket today. Can you heip me?
Clerk: Sure. What does it look like?

Boy: It's a blue jacket with red stripes and a hood.
Clerk: OK, let me see. Is this your jacket?

Boy: Yes, it ist Thank you very much.

Clerk: No problem, you're welcome.

Track 23

Laura: Hi, miss. Can you help me?

Aquarium guide: Sure, what can | do for you?

Laura: I'm writing a school report about sea turtles. Can
you lell me where to find them?

Aquarium guide: | can take you there if you want. Walk
with me,

Laura: Oh, thank you very much. | appreciate your help.

Aquarium guide: No problem. Come this way. Here you
are, this is the turtle habitat. All the turtles here were

rescued from the sea, we are taking care of them now.

Laura: Oh. | see. How do you take care of sea turtles?

Aquarium guide: We feed them. give them medicing,
heal their wounds and prepare them to go back 1o the
sea when they get better

Laura: Thanks a lot, miss, ali this information is really
interesting and heipful.

Aquarium guide: Ch, | was happy to help you. Do you
need help finging the exit?

Laura: No, thanks. See you later

Track 24

Abi: (*gasp®) Stop Mario, have you seen my bracelet?

Mario: No Abi, I'm sorry.

Abi: Can you help me look for it, pleasa?

Mario: | just want to finish our project. | want te go home
and watch TV.

Abi: | can't continue working until | find my bracelet. My
grandma gave it 1o me. It can't be lost.

Mario: Ck, ok. 'm sorry. Let me help you.

Abl: Thanks. It has to be around here someawhere.

Mario: Let me look under here. Ta-da! | found it,

Abi: Thanks Mario!

Mario: I'm glad | could help. Now, let's finish this project
please.

UNIT 10
Track 25

Mexican Vanilla

Vanilla is a gift to the world from Mexico. It is a member of
the orchid family. Vanilla is native of Central America and
the Caribbean but the first people who cultivated it were
the Totonacs, the pre-Hispanic tribe that lived in Veracruz.
Totonacs used vanilla as perfume and medicine and as
an offer to their gods, When the Aztecs conquered the
Totonacs they discovered vanilla and used it to flavor the
traditional drink calied xocohoti, made of cocoa beans.

Hernan Cortés, the congueror of Mexico, took vanilla to
Europe. Vanilla soon became an exclusive beverage cf all
European royalty.

It takes 18 months for the vanilla plant to produce flowers.
The beautiful yellow flowers only live ane day. During

that time, a special king of bee pollinates the plant that
produces long pods containing the little seeds. These
vanilla seeds flavor our ice cream and cookies today.

Track 26

The History of Chocolate

The Olmecs were the first pre-Hispanic group that used
cacao beans. But it was the Mayans who first used them
to prepare a crink called xocolatl. The Mayans believed
that cacao was a gift from their gods and they used it to
prepare a drink made with cacao beans, vanilia, chile,
and other spices. Cacao beans were valued so much that
the Mayans used them as meney to buy things.

After many years, the Aztecs started 10 use cacao as
money and as an ingredient to prepare xacolatl. Hernan
Cortés brought the cacao beans back to Europe. There
they added sugar and milk to the recipe and created

a sweet new drink. This drink was similar to the hot
chocclate we drink today.
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Teacher’s
Guide

Cambridge Odyssey provides students with excellent
activities that help them develop their language skills
and achieve global competencies. Its innovative content
enables students fo build their own knowledge while
having a real life experience of the language.

Components:

* Activity Book

* Reader

* Teacher s Guide with Class CD that includes
audio tracks and visual resources

The Activity Book contains engaging and challenging
activities whereas the Reader is full of interesting
narrative and informative texts that foster students
creativity and imagination.The tracks and visual
resources provide students with the perfect opportunity
for extra practice. Odyssey gives teachers

and students a smart and dynamic learning experience,
which everyone enjoys.
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