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Estimado(a) maestro(a):

La Guia Didactica que tiene en las manos es resultado del esfuerzo realizado por el
gobierno federal y los gobiernos estatales para garantizar que los(as) alumnos(as)
gue cursan la asignatura de Lengua Extranjera. Inglés puedan acercarse al cono-
cimiento y dominio de una lengua diferente a la materna y, con sus orientaciones,
alcanzar una educacion de excelencia.

Los materiales educativos que conforman el paquete didactico le ayudaran a que
los(as) estudiantes de esta asignatura logren familiarizarse, conocer, comprender
y comunicarse en Inglés como lengua extranjera.

Esta Guia didactica contribuira también a su formacién docente, pues en ella en-
contrara recomendaciones metodoldgicas y disciplinares para generar mejores
ambientes de ensefianza y aprendizaje de la lengua inglesa:; ademas, cuenta con
un disco que contiene modelos orales e imagenes fijas que le apoyaran en su que-
hacer docente.

Le deseamos éxito.

Distribucion gratuita, prohibida su venta.
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Welcome to Move on, 2 Secondary.
This book wiII‘be your quide and, hopefully, your friend for this school year. Enjoy it!

Mt e i Pl o sy,

"Mhew e s st e ik e
e
s o e alra.

OPENING

How ready are you for this unit?

There are attractive, motivating phatos that illustrate
% the main topic of the unit and accompany its

+ learning goals. This section has short activities that
have a double purpose: to motivate and interest you
and to evaluate Fow much you already know about
. the topic(s) to be covered.

. Reading Booklet
B Brief activity that connects the topic of the lesson with the
..}._Z}';::f::-::-w—*- corresponding text in the Reading Booklet
P . Towards the Product
o 5 Activity that prepares you for the final product at the
WWW end of the unit with a self-assessment resource to monitor
[ your performance.
D AP :

pretrt Ot

Exit Slip
Short activity at the end of every lesson to make you reflect
on different aspects covered. It intends to encourage you to
- analyze your own performance and comprehension, identify
3 strenqths and weaknesses, and consider steps to improve,

DEVELOPMENT
There are three lessons per unit, which cover
different topics of the same sacial practice.

T RN UNICLAC L IR

Evaluating Progress

This toot allows you to reflect on your
leaming process and to evalyate your
own performance during the
preparation and presentation of the
Final Product. It also heips you in your
interaction with your classmates 5o &
i toimprove your future performan.

CLOSURE ;
Thera is a Final Product section at the e

end of each unit, in which you will ULINEE 3 P s mscmerene e
practice everything your leamned in the unit. b e

g T

ﬁ STRUCTURE OF THE STUDENT"S BOOK

g & Todos jos derechos reservados, Ediciones Castilio, S A de (¥



e

o e i

The Bibliography consists of a list of
books which support the present

¢ texthoak, and a list of online references
e e S thAt provide you with extra practice.

The Glossary provides you with
the definizion of the highlighted - .
wards throughout the book. bw- D

g moen o

e AT

HAGVE QN

The READING BOOKLET offers you additional material

that you can enjoy in your own time and at your own

pace, There are narrative and informative texts, all of them
- with activities to aid your comprehension.

Tﬁesearethemonsyoa w;]!ﬁndThr “ e,;téxb s

5 i ‘socm]iéﬁmmg
envrronmen%f" Faﬁfﬂ?%ﬁﬁﬁmmhmty

. ‘EThis;conind”@festh f’"réc’ ;deqmarénalforamemngmrgad ngxi}vﬁg,an&thét‘ gs;so“
T numbers proiged; S x et T
N " A o shos Y et nimberf et n the it
= Tﬁakéjéarnfnﬁgngreaccess+b§ - Thrs A P T L T N T
M ictha ar§év Ot et s Wor b
\ Bhd muténfs easler{o unaerstand pﬁé” iwgw. U PR

ofthe‘bl)nl? Ty



RN AT
4758 sna g s vertd v L el
BT D B e Len P . '
N KR e bk @1 Dol gy !
s A
LR |
iy 06 A oo e S b !
i o [ 8 0 Y DT TR o } £
A o ' [
! [— [ E "
" by Complels thy lable
i o Lriefty
Alvp iy e caphar tha mearing of E
‘ e etk
: ity b i e S
Tl Ty - mmmhm::‘ﬂn;m L b e S ]
oyl LY i : wnmmpmmm;:
o e mamaaace e
?;-u—:%::wq::—mm NTRY SUIP £XTT SUIP e el o ot W s T 4
ok e v - Tt o e g S ot VA T D0 CTO W OM] e e . T A, G0 A .
Al ah . Chakr g 1108 i ENC004 110G Wk Ty O a0 o . e b e o
T L ;
ar:;o"m"mm;“l“ e e on ol Harr back % tha [Pimeer 1 1 Lors 0npage 1. Hesp o P grouaon. b I Py el
20 Then provide e wilh s belp and prctior ] iy W) Fohck: Sl with 3 ey
1o Gups: apiciore on simols oy o Wil Adal Wl N FECMARATY
& Explain 10 woucherta Pl Wy el Dk K COCH
P
i T
e %
1. I pade, lock #t the PEAR end dmcues e PROCUCTION
Suasiions beiow: 3 Skt K 00 (Nl KL Ty il K
Tmmummuwmm kot 3¢l P ey A O N VA NG
e o v e e charime 8 AL T BT D TORDW I8 ATty
mm-u-pw-r:rmnga © iy N
SRy :
T, 5 1T S w ok
A t
W umiry 0 memwm . t_ T ,
b A1 D et ) i o 13
£ S v om I i :'%g = kg R e
Unit overview detaifing time, I . . Step-by-step methodological
I . .
learning goals, materials and e ——— e © suggestions for the making of the
hodological i roduct, where students integrate
methodoiogical suggestions Step-by-step methodologlcal suggestions for procuct, PO
d and put to work different sections of
ana assessment instruments. each activity, including communicative activity :
: - ; the unit.
social practice of the language, learning goals
and answers.
H
.
4 1110 et paopke carm s P vl
#, Comt prucorss by get 0 e L] L] ‘wrort A e Rl
pITIm T e | e e S R e ke o
oty ClisaTM R .mwtulw‘!wmwﬂ‘ ; g cmepin i iy by priutng
vtk il . e oo “ 5 o o - b W peopi whs mey aufe fom akrges
gt sl 10 el He i ring e g . e — © Shidan’ o e, Aot by i weied ek
: e sl ool i e
- ; el AL, oy uS ne
it oy ——
ETRIINTL  EImNIUITT mmmoeees- Siom T S B
o Emmeemiaene Pt B T e I LTI
T b o a ATy Py o ORI G T aca) M marig o Wl Pt e o oy o b o G T e «
A « T s Wt AL DRCH 4 WG] ™ Pk A A T e | e A i il W T P S WO S AR B S e fantad
e , e et e ¢ ok T s e e g v Fopan e st e, 6 e e premrngliE e S
!l::: Panz, fnd, o IRE.‘.‘“..‘.’“,.‘.'I’?«?‘;‘...TM“-"L'L' s ba o B | g o W 1 i e vl m':m..........,:.m Rl i il L
EEDEIIET NI e e p e ettt v e WU
.E.,,.z...,..mm..,,.,m T ——T oy Emwne D Ty e PO ] W
0 Rab Lia s o ioe, 0.2 vl mong. e Choabivn Caf. ik AR ol L ey udy
“M-‘":n"::én—r?mm -t ::v':::'mnnnwn Mg b e i ot wu:mm:_w:m oo o
i hoprrien el - Aw e ryrent FEn. el by bl ok ik B Aign i ACCING K e e
by by . oty el Bl i P bk T,
vt s gl e g e ek e e ek 0 LHGE s o rigrrs e rck s il
frprpambd o o Gl T e e o . o i ke o gl 23 T 13 0 . o e el i e et 14 Pk 13 3
et B et fry e e - M-t T e | B R
“"m‘"m'“':ﬂmm - uo’umuna:.‘n:mjuum hnmmu-mm':n | ooy ! | o
‘"’"};’&"&:’."‘Jéﬂ""“" PR i WO - 1.0 SRl o — et M T
v e P o " Tt e e . T L,
- s o roper e Lirew i vk et —— |
T L lw-.wimidn.nhmhl eweve, mpwhers o Far b cavrs bnam e T
~ o e s Y e S —" e, e
. . et Dowp ook o 3o o WAL dtie bl (0 g i, Stk it i : o~
; = i L e . T T e R e
: o T vt e gl e e W 9 o 1« S o1 e . 1 6 | Sdmal U bwed D ke 0 u
H g g y . zrglh  wabey Wacha by
- Qe mumuugm-.»-w VL Skl , Pors1 L Pcura2 ¥ Promd | o — i
. gy Tom w""“"v!.'z.."‘:..".".“ 2 an lnn-,-nbmﬂm\q-um vl Hrkooth - "
- vk ’::'"'-‘:l::-"fmun . o Tl el et i CATCAGT KGR UK - i A
wat z A ex: =4 Tt Dwl witt WOES
T Cers o, B s o | h'_;d'liﬂﬂhm §
: n Mn-h-h_aa.-nl T -
o ) b - il | K b e Ll T
- NN bt g
Reading Booklet Step-by-step " s tE Final Check Answers Answers
methodological suggestions U g ) for the formative assessment

for the activities in the Reading
Booklet anc their answers.

Transcnpts of all the audio
material included in the (D.

8 STRUCTURE OF THE TEACHER™S BOOK

inclucded at the end of each
unit of the Feacher”s Book.
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- The Glossary provides you with the .
definition of highly frequent pedagogical
words and expressions to deal with the
activities throughout the Activity book.
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Assessment Instruments A variety of

photacopiable instruments to assess the
process of the product, throughout the unit
and at the end of it.
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Level of compétence Purpose of English.Language Teaching in
. Basic Education

Move On, 2* Secondary was organized based on 1 The purpese of Engiish language teaching in Basic Fducation
1
|

international standards of the Common Europsan Framework of is for students to develop abilities, knowiedge, attitudes and
Reference for language (CEFR). By the end of Basic Education, | jeaming strategies to participate and interact in cral and written
students are expected to reach a B1 levaf (Threshold). . social practices of the languege, typical of different and familiar
Therefore, the purpose of Move On, 2'* Secondary is 10 make | communicative and cultural contexts, with netive and non-nafive
students comprehend and exchange opinions on the general " English speakers. This invalves: '

sense and main ideas of & variety of brief and clear oral and } . .

written texts in standard language, these fexts eveloping familiar | 1~ Using the second language as @ means to express ideas and
topics such as work, school, fres time, and current issues. Move “thoughts confidently and efficiently to people of other cultures.
0n, 2™ Secondary also intends to prepare students {0 manage
fluently with a basic level in different situations taking place in
the community and in those that may arise when traveling to

2, Using the second language to organize thinking and dicourse,
analyza critically and sotve problems, and participate in
different exchanges and expressions of one’s own and others’

areas where the language is used. { cultures.
E
Second Language (EﬂgllSh) i 3. Apply the second language to interact creatively and ethically,
. [ consclentiousty and with empathy towards points of view and
Curriculum . feelings different from one’s own.

4. Recognize the role of language and culture in the construction
of knowledge, identity, self-regulation, exgerience and values.

Curricular Foundations

Accerding to the document of curricular foundations designed by
the Mexican Secretariat of Public Education (SEP, in its Spanish I 5. Reflact upon language and culture to interpret and make
acronym), Second Language (English) represents the epportunity sense in finguistic and cultural exchanges.

to transform language lessons into real communicative contexts
charactertzed by respect and fostering cullural and linguistic

Purpose of English Language Teaching for

- Cycle 4
diversiiy. ‘
o - in Cycle 4 of Basic Education (1%, 2%, and 3" Grades of
Syllabuses have two dstinct fealures that make them more Secondary School), the purpose of English language teaching
compativie with the aims, learming goals, and strategies addressed | s for students to maintain interactions and adapt them through

by the national curriculum: different oral and writlen texts in a variety of communicative

« They are articulated in Cycles and not in schoot grades, which situations. Thersforg; students are expected to:

guarantees the contiruity and articulation of the various grades
and levels of Basic Education. Thus, syllabuses of Gycle 1 contain
3¢ Grade of Preschool, 1% and 2™ Grades of Eiementary Schoc!;
Cycle 2 contains 39 and 4" Grades of Elementary Schoal; Cycle
3 contains 5% and 6% Grades of Elementary Scheol; and Cycle 4
containg 1%, 2™, and 39 Grades of Secondary School,

1. Analyze some aspects that allow them to improve intercultural
understanding.

2. Apply some strategies to overcome personal and group
challenges in the pracess of leamning a second language.

3. Transfer strategies to consolidate interactions in second
language leaming situations, -

4, Use a simple hut large linguistic repertoire In & variety of
familiar and current situations.

5. Exchange interesting and updated information.

6. Manage to interact with a neutral register in social exchanges
within a varied range of situations.

« They present orientational sequences of contents based on the
social practices of language that balong to specific leaming
environments within the complex reality posed by the Mexican
education sysiem.

g @ Todos los derechos reservados, Ediciones Castillo, 5, A, de C. V.
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Teaching Approach

The national program for Secend Language (English) adapts an
approach focused on the social practices of the fanguage. Thay
are ariented towards the process and the integration of learning
and provide students with opportunities to participate in diverse
communicative exchanges, which require the approgriate use of
knowledge, abilites, attitudes and stratagies, and to reflect upon
different aspects of language and culture.

The social practices of the language abserve communicative
intaractions and how they become the center of attention of
teaching and learning. Therefore, language is defined as a
communicative, cognitive ang reflective activity by means of
which we express, exchange, and defend our ideas, establish and
maintain interpersonal relationships, have accass to information,
participate In the construction of knowledge, organize our mind,
and reflect upon our own processes of discursive and intellectual
creativity.

“Language is not an abstract object of speculation or a set

of speech acts to be learned, but rather an instrument of
socializaticn which aliows us to accomplish a variety of tasks in all
the possible coniexts the user and learner is in."

In this way, the capacity to reflect about language is closely
related to the social uses of the language with the &im of
analyzing, developing and improving students” communicative
gompetence in English.

Aiming at guaranteaing students' effective and successful
participation in social practices of language within sccieties of
the 21 century, the teaching approach proposad for Second
Language (English) promates and fosters students’ reflection
about finguistic forms, but from its communicative and

social uses.

[n other words, the aim is to learn English by using English
(learning-by-deing) in real or close-to-real communicative
sifuations, where students participate as language users and
get interasted in learning how communication takes place when
interacting with others.

1

Basic Contents Organization

Regarding this aspect of the curricular framework, it is important
to notice that tha program hes been organized around the social
practices of the language specific for each grade of the education
system, which correspond to communicative activities common
for &ll gradas, All of this has been organized around three broad
social learning environments, which are: family and Community,
Recrealional and Literary, and Academic and Educational,

Social learning environments

Due to its condition of non-native language, English is nat present
in most of students’ social situations. This makes it fundamental
to promote social uses of this language in the classroom, by
creating particular social learming situations that compensate

for the absence of English in the out-of-school context and

which provide opportunities to learn the diverse communicative
registers and formats necessary to participate successfully and
autonomously in everyday practices of the language.

Social learing environments contribute to creating engaging
language learning conditions which entail the davelopment of
collective activities that favor exchange amang peers, making sure
every partizipant knows what to do and what 's needed 1o learn to
successiully overcome the challenge of communicating in English
with & specific social purpose,

Topics Related to the Social Learning
Environment: Family and Community

The aclivities and main lopics related 1o this environment aim
for students to approach English from their participation within
a familiar communicative context in situations that favor the
increase of self-esteem, and confidenca in their own capacity
to learn.

Topics Related to the Social Learning
Environment: Recreational and Literary

The activities and main topics in this environment are focused

on approaching literature through participation in reading, writing,
and cral exchanges, with the aim of activating experiences and
knowledge of students so that they share and contrast their
interpretations and opirions of toth the texts and the cultural and
recreational expressions in its contents.

wiropucion 11
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Topics Related to the Social Learning
Environment: Academic and Educational

The agilvities and main topics in this environment are focusad on
strategies required to fearn and study in situations that involve
formal language —oral and wrilien—, as well as approgriate
guicelines for interaction in academic contexts. Students are expected
to participate in social practices of the language that invalve
knowledge belonging Lo various fields.

Social practices of the language

The sociat practices of the-language represent the core referant
in the definition of National English Program of Basic Fducation
contents. As defined by the SEP, they are patterns or ways of
interaction, which, in addition to ihe production of spoken and
written texts, include sevaral activities finkad to them. Each
practice has a specific communicative purpose and is linked to a
particular cultural situation or context topic,

Assessment

As siated ahove, the achievements established in the syllabuses
of the three schoo! grades of Cycle 4 comrespond 1o the
standards of the CEFR B1- achievement level,

INTRODUCTION

From this perspactive, the assessment at each stage (understood
as a pericd or school year) of Cycle 4 includes promotion, athough
its main function is formative and should be characterized by being:

« Global. Because it considers the students' English fanguage
skitls as a whole and does not isolate or break them down intc
fragments.

= Continuous. Because It not only considers the final product but
also the work and performance students undertake throughout
the development aof the different stages of the communicative
situation.

» Formative. Because it s continuous and it constantly collects
gvidence and qualitative data on tha students’ performance;
that is, their strang and weak points, so that positive and
gffective fesdback among students and ameng them and the
teacher is guaranteed.

Adapted from: Aprendizajes Clave para fa Educacion Integral. Plan y
Pragramas de Estudio para ta Educacion Bdsica. Segunda Lengua:
Inglés. Secretaria de Educacién Plblica, 2017, Ciudad de México.

g ©Iodos los derechos reservades, Ediciones Castillo, $. A de C W
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Course description

Move On, 2* Secondary consists of ten units. Each unit is
divided into three {essons and ends with a Product, which serves
as a consalidation of the contents learned.

Each unit has increasing complexity and level of difficulty, and
includes "Pre”, “While" and "Post" activities for all the abllities
treated. Each unit containg the following secticns:

Lesson contents

This section identifies the contents of the lessons, the ganaral
and specific learring goais, the texts ar dialogues o he used
and the expected achievements of studants. The expected
values and attitudes are also stated.

How ready are you for this unit?

There are attractive, motivating photos that illustrate the main
topic of the unit and accompany its learning goals. This section
has short activities that have a double purcose: to motivate and
create interest and to evaluate how much students already know
about the topic(s) to be covered.

Variety of activities

Reading

When students have a purpose for reading, they can adopt
gifferent reading strategies to suit different types of texts and
different reasons for reading. ~or example, students may need
1o skirm one type of text to identify the main points it covers, but
scan another text to locate specific information.

There are activities to motivate students to read and encourage
tham to predict and anticipate information. They are essential to
reading skills development. Making predictions is a core strategy
for reading comprehension; proficient readers constantly attempt
to ‘read ahead' of an author, picking up clues and predicting
what might unfold.

Predictions are a category of inference: when we pradict, we are’
going beyond what is explicitly stated 1o anticipate what, where,
why, hiow, who and /7. Developing students’ abilities to make
reasonable predictions helps to sharpen their inferential thinking.
Make sure that you tell students that their various predictions,
though thoughtful and well-founded, may stifl turn cut to

ke incorrect,

There are reading tasks to focus students’ attention, show them
how to look for specific Information, locate clues, and separate
essential from non-essential information, and teach them that it
is not necessary to know and understand every single word in
the text to accomplish the tasks and get the required results.

{Once students finish reading, there are tasks that connect
the text with their' own reality, give practice on specific

; grammar points extracted irom the reading texts, and provide
| cpportunities for oral and written expression.

Listening

The tasks to develop listening skills on Move On, 20
Secondary help students to learn strategies that will improve
their understanding of spoken messages. The same as for the
developmant of the reading skills, its mathodology adopts a
three-phase approach with before, while and after ligtaning tasks,
to provide a setting, motivation and linguistic preparation, as wefl
as activatg prior knowledge, focus students’ attantion on specific
tasks and reduce anxiety produced by unknown messages.

Writing and speaking

The development of these two skills is quided and afways based
on the content of a text, making use of a variety of activities and
stratagies.

Students are asked to develop written texts imitating what
they have read in the lesson and following some instructions.
Stugents participaie in speaking activities imitating models and
following instructions.

Products

In each unit, there is also a Product to be carried out by
students where they integrate and put to work the different
sections of the fesson. This is an additional tool we hava
provided to integrate all the teaching peints and contents of the
chagter, similarly to what happens in real-life situations. Students
will put into practice collaborative work using what they have
dealt with in the lessors while warking in groups o produce a
final product. While working on the product, the process is as
important as the resul.

INTRODUCTION 13
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Special sections

Did you know that ...?

The aim of this section is to provide interesting bits of
information on the main topic of the lesson and motivate
students to find more similar details on their own.

Learning tip
A brief piece of advice to help students perform better or make
hetter use of the material providad.

Language in use .

This section encourages students to identify characteristics of
a grammar point that has appeared in the raading or listening
texts, provides more examples, and helps students 10 deduce
some general rules.

There are four formal instances of self-evaluation in Move On,
2 Secondary.

« Exit Slip. Short actwvity at the end of avery lesson 1o make
students reflect on different aspects covered, The teacher
is strongly advised to encourage students to analyze their
performance and comprehension, identify sirengths and
weaknesses, and consider steps Lo improve.

» Stop & think. A simple set of statements 1o help students
reflect on their own performance in specific aspects of the
lesson,

« Towards the product. Once students complete the activities
that prepare them for their final product, they read a simple
checklist to evaluate their own parformance during the process.

« Evaluating Progress. This tool atows students to reflecton their
learning process and to evaluate ther own performance during
the preparation and prasentation of the product, as well as their
interaction with thedr classmates so as to have & better performance
in the future.

INTRODUCTION

This companent aims at helping students get familiarized with
the social practices of the language, language aspects that
have been studied in each unit and also develop their reading
comprehension skill,

At the end of each unit, students are invited to extend reading
practice at the same time they analyze and discuss the
informative and narrative texts that are included,

The main goal of this component is fo provide extra reading

" time and foster students’ interest in different types of texts. It has

two main sections {Informative texts and Narrative texts) which
include texts that are related to the contents and social practices
proposed for each unit, All the texts are varied and have been
specially selected to prompt students’ motivation and interest.
After reading, students are invited to reflect on the content, give
opinions and share ideas.

The reading activities proposed will help students understand
language structures, acquire new vocabulary, consolidate

what they have learned and also, use differant usefut reading
strategies. These activities are divided into three sections: Before

vou read, o introduce the topic and some vocabulary, White you .

read, to guide them and help them understand what they read,
and After you read, to allow students to connect the content of
the text with their own reality, with the rest of the world or with
other areas of the curriculum.

At the end of the Reading Booklet, there is a Giossary section,
and an Answers section, which provides the answers to the
activities in the Before you read, While you read angd After you
reag moments. -

g @Todes.los derechos reservados, Ediciones Castitlo, 5. A de Q. V.
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TEEREACHEE

This component includes:

« an introduction with a description of the course and the course
components, the curricular framewiork, and suggestions for
classroom managemsnt;

» background notes for the teacher, related to the information
content of the different texts;

« detailed teaching notes for every lesson;

« information cn how to deal with students’ most frequent errors
and why thase are produced;

« answers for all the tasks in the Student's Bogk and in the
Teacher's Book, and for the exira test:

« the transcript of the recordings and an index of all the
recordings included on the CD;

« one additional photocopiable test per unit;

Choice of tasks

The book includes a great number of varied activities. The
teacher should choose the ones which are more appropriate for
his / her group, depending on their general lavel. The important
thing for the teacher to bear in mind is the final preduct of each
unit, &nd how the different students are advancing towards it.

Information and extra practice is suggested when there is a

chance that students will make a mistake, in grammar, vocabulary,

or pronunciation. Remember to be very careful as to when and
how to correct errors; avoid interrupting students when they are
doing aral cemmunication activities; instead, make a note of the
comman mistakes and then comrect with the whole class at the
end of the activity.

CD

The CD incluces all the matsrial for the listening activities and some
reading texts, and six flashcards for each unit.

Concerning the audio material, the first nine tracks of the CD cffer

. examples of useful classroom language that the teacher can use
| with students in different situations and with cifferent purposes. They

pravide axamples for students to imitate, or they are expressions the
teacher can use and students need to identify and recognize.

As regards the flashcards, they contain photos and illustrations with
the most significant vocabulary and structures in each unit of ths
Student’s Book,

Assessment instruments

This section contains the assessment instruments proposed oy
the national program. They are samples presented per unit that
can be photocopiad.

| Bibliography and websites

. This section includes the reference books and anline references
t of both the Teacher's Book and the Student’s Book. They offer a

list of books that support the present textbooks and others that
can be used as reference. They alse provide a list of websites
that can be used far reference and extra practice.

INTRODL'ICTION 15
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HEACHINGIGU DI

Integrating the four skills in
the English classroom

Skills integration generally refers to linking the traditional four
skills of language learning: reading, writing, listening, and
speaking in the context of a lasson. An integrating agproach
to the develapment of communicative skilis in the classrcom
is highly recommended for acquisition because, as skills are
integrated in the classroom, the relevant knowtedge of the
forsign language is taugnt in & coharent, meaningful way.

In everyday life, there are many situations in which we usg more
than one language skill. For this reason, integration is concerned
with realistic communication. When teachers integrate skills

in a lesson, they are able to teach the foreign fanguage at a
discourse level. At this level, language is presented to students
through texts which are who'e uhits of communication (gither
spoken or written) rather than separated segments or parts thay
must analyze in isotation.

Skills integration allows,students to process language by:
contextualizing, interpreting, explering, analyzing, experiencing,
challenging, confronting, assimilating, practicing and sharing the
new information,

Forms of integration
There ars two general forms fo integrate skills in the classroom:

« Simple integration. L is the easiest form of integration. In this
type of lesson, a receptive language skill serves as a model for a
productive language skill

For example: A reading aclivity which provides a model for a
writing task, a listening comprehansion activity which guides
students to cral production. '

« Complex integration. In this form of infegration, skills are
integrated arcund a theme. The specific distribution of skills
integration in the lesson will depend on the target topic.

For example: A pre-reading discussion of the fopic to activate
schemata, followed by listening 1o a series of informative
statements ahout tha topic or passage to be read. While
reading, the teacher focuses the lesson on a ceriain reading
sirategy (for instance, scanning). After reading, students react
by writing a paraphrase of a section of the reading passage
and making a commeant.

Adapted from: Brown, H. D. (2001). Teaching by Principles: An .
Interactive Approach to Language Pedagogy. 2™ Ed., New York:
Pearson Education.

INTRODUCTION

Some basic teaching
reminders

« Start avery lesson in a way that focuses everycne's attention.
This creates expectation and prepares students for what s
to come. For exampe, with bocks closed, write the topic of
tha lasson on the board and ask some questions about it,
show & poster / picture relatad to the class iopic, ask who
can remember what they did the previous class, etc. Students
should not open their books until everyone is paying attention,

« End an activity befere students get bared with it. Egually, do
not hurry the students or end the activity too soon if they are
chvicusly enjoying it,

« Ask students to express their opinions,

« Don't assume that if one student says he / she understands,
averyone else does.

« Elicit rather than tall. Students get bored of listening to the
teacher explaining; somaone in the class will probably know
the answer.

« Don't ask students to explain difficuit things, such as definitions
of words, in English. .

« Don't interrupt studsnts during pair / group speaking activities
1o correct their English. It is better to pay attention to the main,
common mistakes, write them on the board, and correct them
with the class at the end.

« Don't insist an 100% accuracy. Mistakes are a normal part of
the learning procass, and a valuable source of information for
the teacher.

« (Give praise and encouragament, especially to the weaker
students.

« Write positive comments on their work, Let them know what
they are doing well, as well as what they need to improve,

« Remember that your are the main "motivaior” in the
cassroom!

}2 @ Todos los derechos reservados, Edicianes Castilleo, S A de
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mmcuen's BOOK - PAGE 24 - CLASSROOM
LANGUAGE - GREETINGS

+ Good marning. / Good afternoon. { Hello. / Hi, o
+ Goodbye. / See you tomorrow. / See you later. o
+ Have a nice'weekend. / Enjoy your holiday.

F] TEACHER'S BOOK -~ PAGE 24 - CLASSROOM
LANGUAGE ~ MOODS AND FEELINGS

A: How are you today?

B: I'm fine. /1'm great. / OK. / Very well, thank you. /I'm

not very well. /| have a problem /T'm feeling down. /
© F'm sad.

TEACHER'S BOOK - PAGE 24 — CLASSROOM
LANGUAGE — ASKING FOR CLARIFICATION -
- Can you repeat that, please?
+ Can you say that again, please?
= Sorry. I'm afraid | didn’t understand.
» Can you help me with this exercise, please?

(Il TEACHER'S BOOK - PAGE 24 - CLASSROOM
LANGUAGE - ENCOURAGEMENT _ ‘

« Well doe! / Good! / Excellent! / Good work! /
Congratulations!

» Do It more carefully, / Say it again. /Try 1o correct that '

please.

+ Not toe bad. / You'll do better next time. / Keep trying! ‘

TEACHER'S BOOK — PAGE 24 — CLASSROOM
LANGUAGE THE DATE

,,,,,,

I

A: What’f Ihe date Today’?
B: It's (Monday) March 9%, / It's (Monday) 9% March,

B TEACHER'S BOOK - PAGE 24 - CLASSROOM
" LANGUAGE - THE WEATHER
A: What's the weather like today?
B: it's sunny. /it's cloudy. / It's hot. / It's cold. / It's nice and
warm. / it's nice and cool. / it's raining. / It's snowing.

TEAGHER'S BOOK — PAGE 24 — CLASSROOM
. LANGUAGE - THE TIME '

A:‘What's the time? / What time is it? -

B: It's one o’clock. / It's two o'clock, / 1t's three o'clock. /
It's ten o'clogk. / it's twelve o'clock.

A: What's the time? / What time is it?

B: [t's guarter past nine. / It's half past ten. / It’s fwe past
eleven, / It's ten past twelva. / 1t's twenty pastone /
It's twenty five past iwo. ,

A: What's the time? / What time is it?

B: It's quarter to eight. / It's twenty five to nine. / It's

. twenty to ten. / It's ten to three. / 1t's five to four.

@TEACHER’S BOOK — PAGE 24 — CLASSROOM
" LANGUAGE - SOME COMMANDS AND INSTRUCTIONS
« Angwer the guestions. « Look up these words in
- Be quiet. the dictionary, -
« Check your answers. * Make a list.
« Check your predictions. =+ Make some notes.
« Close the door. = Match the pictures.
+Come to the board. + Name three activities.
«*Compare your answers. = Open yeur books.
- Complete the paragraph. = Pay attention, please.
« Copy the instructions. « Put the pictures in order.

» Discuss the ideas in your = Read the instructions.”
group. » Seltect the correct answer.

= Do exercise 1. - » Silence, please,

=-Da not write in your book. = Sit down.

» Fill in the blanks. « Stand up.

» Find examples in the text.  » Talk'to your partner.

« Find the cognates inthe  « That's all for today, thank
text. you.

« Listen to the recording. « Work in groups of four.

» Look at the pictures. « Work with your partner,

‘ « Write the sentences.

TEACHER'S BOOK — PAGE 24 - CLASSROOM
LANGUAGE - TURN-TAKING AND PEBMISSION

« Can }alk to you after the class?

» Excuse me; can | say something? -

» Excuse rne; can | leave the room for a minute?

» May | go to the bathroom?

« {t's your turn.

» Sorry, it's my turn.

‘INTRODUCTION
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UNIT OVERVIEW

Allotted time

18 classes {45 minutes sach)

Envircnment

Family and community

Communicative activity

Exchanges associated 10 specific purposes.

Social practice of the language

Express support and solidarity facing an everyday problem.

Final Product

Pubiic service announcements (PSAS)

Reading Booklet

A radio project with a purpose,

Learning goals

» Exprass reasons of interest in daity problems.
+ Contragt the effects of nen-verbal language and prosodic resources.
» Define walys of sxpressing according to the interlocutor.

Methodological suggestions

» Provide students with feedback when they:
- Detarmine and identify speach situation.
- Define key ideas about reasons 1o oifer help according to purpose and agdressee.
- Include detalls and relevant information in key ideas
« Cffer students models so that they can:
- ldentify meaning from the fong of voice and intonation.
- Vary prosodic characteristics to support meaning.
- Examine consequences of offering support and help in proper moments
« Promote students’ discussion about whal they need to know, and offer examples
so that they can:
- Decide ways of expressing opinions, recogrizing effects of prosodic resources,
- Selact strategies to influence others’ opinicns.
- Ideniify ways of using non-verbal language 1o persuade.
- Demonstrate drive, intention and empathy through non-verbal language.
- Produce expressions o provide infarmation.
- Adjust language resources according fo addresses and purpose.
- Show resilience when facing complex tasks.

Suggested evaluation

« Collect information such as:
- A graph with speech situations.
- Adist of prosedic resources.
- Adist of expressions.
-‘A script with sound effects.

Suggested assessment instrument

» Descriptive rating scale.

Materials

UNIT 1
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LEAD-IN

Invite students to read the information of the unit,
Draw their attention to the list of learming goals and
read them aloud. Make sure they understand what
is expected from them, answering their questions,
it necessary.

Write the abbreviation PSA on the board and

- brainstorm related ideas. Start a brief discussion

about what students understand and ask them if
they are familiar with the concept of publlic service
announcements,

Look at the pictures and discuss the following
guestions in your group. Then exchange ideas with
your classmates.

Encourage students to have a close look at the
pictures that illustrate the main idea of the unit and
invite them to comment on them. Then read

the questions aloud and ask students to answer
them. Do not correct mistakes at this stage; just
allow them to express freely.

Answers:

a. They show an abandoned dog and a smiling baby.

b. Animal care and public health.

c. To raise people’s awareness about different problems that
may affect society.

1

Activate: preions knowledge.
Evaluate haw ready you are to stirt the unit.
¥ ety hey bdeas acoing o the PSA purgose and addressee,
. Mmsﬁunnnuqmmmw Intendad avdionce,
+ Analyze PSA saipts.
* Define ke ideas and reiwvant infonmiation,
. Suggest aitematives and plans of acthons,

ibiie seroiee armonincemant (PSA) i o meswage ayraind i i
terest of the pblic. 3 Jooks similar ic a delewision covmmercial bt is

2 Liin completaly ready te start. |
my dissmates.

Fthink 'l meed 30 support

m quile ready o star. | may make 2 few mistakas,

"Ll definlely need support.

UNIT PLAN

Draw students’ attention to the plan for this unit, and
comment with them the stages they will go through
to elaberate and present the final product.

Give students a few minutes to read what they will
doin Unit 1, helping them racconize the content,
skilis, and attitudes they will develop.

HOW READY ARE YOU FOR THIS UNIT?

The activities in this section are meant to activate
students’ previous knowledge and engage them in
the topic of the unit.

1. The pictures on the left are Public Service
Announcements (PSAs). Read the definition
below and discuss it with your classmates.
Read the definition aloud and as a class and
explain any new vocabulary. Foster students’
discussicn on the topic and assist them when
necessary.

UNIT 1
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BACKGROUND INFORMATION

A PSA can be a very powerfui way to heighten
aWarenass on a certain issue, Many PSA campaigns
have educated the public or confributed to social
change. For example, the number of peopie who smcke
cigarettes has decreased dramatically since the 1960s,
not only because of legal restrictions, but also because
the general public as a whole has become mere aware
of the severe health risks.

2. in pairs, think about three PSAs you have seen
or heard lately in your town. Complete the table
below briefly.

After students have clarified the meaning of
Public Service Announcements, have them-
brainstorm the PSAs they have already seen or
heard in their town. Encourage them to complete
the table with very brief information. If necessary,
aliow them to woerk in pairs.

Answers:
Students” own ideas.

ENTRY SLIP

Make students choose and tick (v} the alternative
that best describes their feelings towards the
challenges in the unit. Encourage them to give
honest answers and help them think what they can
do to improve, solve problems they may have, get
help in case they need, etc.

LESSON 1

MEvELOYNERY

Communicative activity

» Bxchanges associated o specific
PUIPOSES.

Students will...

« Identify key ideas according to the
PSA purpose and addressee.

« delerming speech situation.

« adjust speech sirategies
according to intended audience.

| LESSON 1: The world around us

« Express support and solidarity
facing an everyday problem.
What for?

« To express rzasons of interestin
a problem.
.

Social practice of the language |

wareness about?

1 £ Do any of those Issuss represent a probiei in yous town or area? A
1 they a matter of concers to you? Whyt

& What Issuss do the PSA {Public Service Announzements] want 10 ralse

© Botwes Ocforeseation Smeliny  Global warming
 Oceanpolutlon Alaoheland driving  Entangared species

I What do thase Issues have in commen?

canzered speCies.
This new wear WE
CaN make 3 chant

1. In pairs, look at the PSAs and discuss the

questions below.
The aim of this activity

is that students ralate

visuals 1o everyday topics or issues and discuss
them with their partner. Encourage them to
express their ideas freely and do not correct

them as they speak,
Answers:

a. Deforestation, global warming, ccean polluticn,

endangered species.

b. All the pictures are related to environmental issues.
¢. Students” own ideas and opinions.

8 ® Todos los derechos reservadas, Ediciones Castilio, 5. A de OV
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ﬂ Have a close bk at the pictures in exerclse 1. Analyze them and discuss
the following quastions,

n. What messages do the forr announcements want o tansiit?

b. What type of spech stuation (family, school, eic) doss each one
beloma to?

€ What textual of visual images do they use o transmit that message?

d, Which Is the bEst announcament 1o trantmit the massage? Why?

= Which anpouncement do you spport the mast? Wiyt

+ Deinkiue zhrach icailin.
B i Listen to tha racorting, Match each pubiic sérvies adnouncement to
the comespanding picture in exercise 1, Wrte the aumber.
FSA )
PSAN:
PSAHI:
PSAIV: . .

€2 M Listen rothe recording agan, Complete the sentances with

spechic information from L. H )
£ 1 can iedormify preoch '|
P emmddor. prperm H

s - ki the easiest thing to do.

B Our goal i that every person planis a . tees, 1 L )
© Fishoff the coast ngest aver . ayea. S
o, Find out how you can heip tum the bide on R

€. You'll save one pound of for every mile you .

£ oo - —.owpoel,. .. __ . orwalkand help

make 2 difference.

. When a tiny new-born | |
because its mother has besn . .
ety trade.

15 orphaned, itis often
. o servethe brutal

2.

Have a close look at the pictures in exercise 1.
Analyze them and discuss the following questions. '
Encourage students to continue analyzing the
pictures and evaluating the impact that the
different elements have on the message.

Read the guestions aloud and allow students o
express their ideas freely, explaining that there

are not incorrect answers and that everybody's
opinicns are valid.

Answers:
Students” own ideas.

. ‘ﬁ Listen to the recording. Match each public

service announcement 1o the corresponding
picture in exercise 1. Write the number.

Explain to students that thay will listen to a
recording related to the PSAs in exercise 1. Play
the recording once and have students identify
the correct picture for each announcement.

Answers: PSA I: picture 1, PSA Il: picture 3,
PSA Ill: picture 4, PSA IV: picture 2

: “(ﬁ Listen to the recording again. Complete

the sentences with specific information from it.
Play the recording again. Ask students to listen and
fillin each sentence with the missing information.
necessary, play the recording with pauses afier each
sentence. Check answers orally with the whole class.

Answers:

. Planting trees. :
. 150,

12,000.

. plastic pollution.

. CO,, don't drive.

Bike, 1ake the bus.

. elephant, killad,

@G o a0 o

Stop & think

Draw students” attention fo the window STOP & THINK
and read the information in it aloud, Explain ta them that
every time they see this type of window throughout the
bock, they should stop and reflect upon the lzarning goai
stated there. In this particular case, if siudents tick the NG
box, provide them with exira help and practice on PSAs.

In this way, they will work on how 1o identify differant
Qeech situations, purposes and addressess. /

£ €1 Listan 10 the recording once mors. In pais, choose the conect
aherative in the table Then chack your answars In your group.

o
! Vot nformal ﬁfé':lg;mﬁ;f childranf sdults
F it S g
" TMNWW :mlﬂ?mmmﬁﬂ;smmn
V. formald informat :wﬂz’w""’ ﬂm“”
« Aopec gt i el

i & ou will create a shert PsA. Choose one of the environmental protsiems
3 in the box and brainstorm ideas to help solve it,

Aepolton Deferectsior Globalwarming  Ocean palution |

Example:
Air pollution: conserve energy, recycle.

tse your ldeas In axercise 6 1o white the PSA, You may use the model
Trom the recording and the expréssions in the box balow.
Exampla:
There are many things we con do 1o lower C0, emissions, but planting trees is
the egsles! thing 1o do. . Come on, s do it!

i o L n i rormes < | probiente = wouay s waldm
Thers i v amy Lings wr coeld Aot
W can also.. 1 wa sl work together....

hbAAAA AL AR b AN AAAAALEAA

! ;
r ' ;
|
|

5. ﬂ Listen to the recording once more. In pairs,
" choose the correct alternative in the table. Then
check your answers in your group.
Encourage students to work in pairs and choose
the correct alternative after they finish listening.
Then invite them to exchange ideas in groups.
Ask some groups to share their conclusions with
the. rest of the clags to check their answers orally.

UNIT 1 LESSON 1
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Answers: M Page 11
Speech Purpose of T T T S e S S S

PSA i r

5 situation  announcement Addressee

ﬂ Revise the announcement, bearing in mind the folkowing points:

| . fOrma' p‘ant. adUHS - #, Doit verioad the viewer or istenes with too many dferent messages.

. {informal plastic general public © Wby apens ok g shemes and s o acms

”l ' fOmeﬂ CarS dFNGFS ! ﬂ Check for grammar, speliing 2nd punctuation mistakes. Then write 2 final

" " copy of the PSA
N, {informal orphan general public }

I Practice saying the scrint aloud and then present 1 10 Your classmates.

TR TOWARDS THE PRODUCT - BY-PAOICT 1 ANt of topics s resturces fora P
Niscuss these questions In your groups
a.What are the most impertant topkcs that may concern people today?
b. What messagefs) would you like 1o tranismi i fefation te
thase topics?

6. You will create a short PSA. Choose one of

‘ the environmental problems in the box and
brainstorm ideas to help solve it. | © s o it et s Ve o
Invite students to choose one of the problems in |

the box and take notes about their ideas on the |

ArhhAAAbbbhdabdhAdiAbdbia,
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topic. Help them with expressions in English.

Answers:
Students” own ideas.

7. Use your ideas in exercise 6 to write the PSA.
You may use the model from the recording and
the expressions in the box below.

Ask students to write a short text for the PSA

using their ideas. Remind them that the medsl
from the recording and the expressions in the
box may help them complete this task.

Answers:
Siudents” own ideas,

Stop & think

In this particular case, if students answer negativery, provide
ther with extra help and practice on their weak paints. For
example, ask them to reflect on the environmental problems
that may affect their city/town/area and alsc different
reasons for their interest.

Then, heip them practice using the expressions in the box in

@cercise 7. /

LESSON 1

(4D meADING BOOKLET
Go to the text A racho projec with @ purbose on page 8 andd then do the
activities in the Before you read saction.

1 2l

What points should | considar when writing a P3A?

Wihat resources can | use to suppert my speech?

What issuss. are taenagen concemed about?

8. Revise the announcement, bearing in mind the
following points:
Before students do this activity, read the points
aloud and make sure they understand exactly what
they are supposed to do. Then have them revise
the announcement they created, making sure they
included the points they needed to focus on.

9. Check for grammar, spelling and punctuation
mistakes. Then write a final copy of the PSA.
In order for students to do this activity, explain
the conventions used to edit texts. Then guide
students while they check their work and in the
end, ask them to write the final copy of the PSA.

10. Practice saying the script aloud and then
present it to your classmates.
“Once they finish writing, ask students to read
the message several times and encourage them
to present it to the rast of the class.

11. TOWARDS THE PRODUCT » BY-PRODUCT 1:
A list of topics and resources for a PSA
Explain to students that all the activities in this
section of the unit are meant to help them prepare
the final product, However, the tasks in this
section have a concrete and specific connection
with what they are expected to produce as an
outcome. Also, tell students that they will have
1o self-evaluate thelr own performance using the

g © Fados los derechos reservados, Ediciones Castilo, S A de C V.
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prompts in the chart once they finish the last task.
In this way, they will really know how they are
doing before thay reach the section of the product
fiseif. Read the prompts aloud and explain any
new word, Remind students that they should
always resort 1o you if they realize they nead to
work more on scmething. Be ready to provide
these students with extra help and practice.

Ask students to form small groups (3 - 4
members). Have them follow the instructions and
then share their work with another group,

Answers:
Students” own ideas.

vr o
AR WELY R

: §uggesté¢‘as ] ‘ssnient lnstrument -
%Descrf%t:ve‘;r —f ng scale (See Qamp}é Dri ba’ge ‘2@@?

12,08 ReADING BOOKLET
Explain that the activities in this section wil help
students understand better and develop differant
reading strategies. At the same time, they
provide them with the opportunity to deal with
authentic texts related to the topic of the unit.
Ask students to analyze the title and the pictures
that illustrate the text on pages 10 - 17 in the
Reading Booklet. Then ask them to do the
activities in the Before you read section on their -
own and then share their answers with the rest
of the class.

Answers:
Siudents” own ideas.

EXIT SLiP

Students reflect on the work they have done during
the lesson and write their personal responses,
which they can share with you and some of their

. classmates.

If students have problems with the rescurces to
support speech, explain that some of them are
intonation, tone of voice, pitch, pronunciation
and volume. Provide them with written and oral
examples to help them see how these resources
are useful 1o convey the message.

Big v L@

PEENT

LESSON 2: A message to remember...

Communicative activity
« Exchanges associated to specific
pUrposes.
Students wili. ..
« analyze PSA scripts,
« define key ideas and relevant
information.
» LIse non-verbal lanquage and prosodic

« Express support and solidarity
facing an everyday problem.

What for?

« To present a PSA,

» To contrast the effects caused
by prosodic resources and non-
verbal fanguage.

Social practice of the language §

7ES0Urces 10 creake an effect,

I frswer the foliowing questions Inyour group. Take ntes and then share
wleas with your classmates.

a. Why Is Limportam ro pace a PSAT

€ What are the main slements of 2 PSAT

. Who may participate in a PSA carpalgn?

i ! H vou wibanaly amples of PSA scrpts, Before tarting. ook up
i the phrases in the box n a dictionary or the web, and match them to the
corresponding description. Cofor Lhe bowas according to the color code.
Clage Yais Mreoakst Communty affars  Community
caiendarlisting  Gpot Tracking Radio readar
Collecting Information to monitor the use of 3 FSA.

1" database of the public service prafessionals who
you should COntact 1o pltth apsh,

Activities that medla outlets Eaﬂdu(l to bemﬂl the
eommunity. Also known as public service.

" Taped television or radio advertisament.
Seripts that radio announcars read e
onthe air or record for braadcast
The section of the newspaper Iisting ads for
employment, items for sake and situations desired.

H Announcementsin 2 tawspaper or an a radio of television
slation promoting COMMuUnity events of services,

1. Answer the following questions in your group. Take
notes and then share ideas with your classmates.
Start the lesson by leading a general conversation
about the importance and effectiveness of PSAs.
Read the guestions aloud and listen to studanis’
ideas. Write down some of them on the board.
Answers:

Studenis” own ideas.

2. You will analyze some examples of PSA scripts.
Before starting, look up the phrases in the box
in a dictionary or the web,; and match them to
the corresponding description. Color the boxes
according to the color code.

Expiain that in this lesson students wilt analyze two

scripts for real-life Public Senvice Announcements,

UNIT 1 LESSON 2

23



Ag a first stage, they will identify the different
elements PSA scripts should contain.

Read the descriptions aloud and help students
identify the correct color according to the
concepts in the box. If necassary, allow them to
use the Internet to find the information reguired.

Answers;

Tracking: Collecting information to monitar the use of a PSA.

Media list: A database of the public service professionals
who you should contact to pitch a PSA.

Community affairs: Activities that media outlets conduct
to benefit the community, Also known as public service.
Spot: Taped ielevision or radio advartisemant,

Radio reader: Scripts that radic announcers read iive on
the air or record for broadcast,

Classifieds: The section of the newspaper listing ads for
employment, items for sale and situations desired.
Community Calendar Listing: Announcements in a
newspaper or on a radio or television station promofing
community. events or Services.

2 uniT

Stop & think

If students answer negatively, provide them with extra
help and praciice an identifying relevant information.

You may give them a brief text to read on their awn and
nderling he words or concepts that repepat throughout. In

ths way, they will clearly see which are the key ideas. /

XM Anatyze different PSA scripes 1.and ). Identhfy and write the
Following elerents i the comect place.

Period of broadcasting  Purposs  Thile
CTypeotPsA Audio ronourcasifoitunes - (lut

’ Maln baeiy ieagth  Aotho
ol

— el B
. sngle-yoice spot
+ Destractesd drwing PSA
_IBHNAT -06MIAT
Ashley Glater
3

+16 infermn the Yistemers of the dangers of
distracted driving.

i “Fast molotrycle engine sound for 3%
H then sustaing.

- zIn one day. more than mne peopde lose thelr
Inves, More than one thousand ive hundresd
and fifty tiwee other peophe are inpurecl, Thes is.
aused by distracted devers focused on theit
phane, passengens o anything oher than the
oad, Dant be one of the peaple that causes
death or Kjuty 1o yourssif or others Dorit be a
dhstracred drover, be & stay-afiver. This message

i 15 bOLGH 16 you try W-R-C-0L

_ _ :Fast motoreycie engine sound stedks in for 2%
then vanishes.

LESSON 71

3. MAnalyze different PSA scripts (I. and I1.).

Identify and write the following elements in the
correct place.

Read the elements in the box aloud and ask
students to use them in order to labsl the
different parts of each script, Allow them to do
this activity in pairs and go around the classroom
monitoring their work. Check answers orafly.

Answers:

I. Client; WMCO Foundation
Type of PSA: single-voice spot,
Title: Distracted driving PSA.
Period of broadcasting: G7/11/17 — 9/11/1 7
Author: Ashley Glazer
Length: 30"
Purpose: to inform the listenars the dangers of
distracted driving.
Audio features: Fast motorcycle engine sound for 37;
then sustains.
Main body: In cne day, more than ning pecple lose
their lives. Mare than one thousand five hundred and
fifty three other peopie are injured. This is caused by
distracted drivers focused on their phone, passengers
or anything other than the road. Don't ba one of
the people that causes death or injury to yourself or
others, Don't be a distracted driver, be a stay aliver.
This message is brought o you by W-M-C-0.
Audio features: Fast matorcycle engine sound
sneaks in for 2"; then vanishes.

Qlem_ents in them.

Stop & think

If students answer negatively, refer them to the tabels in the
hox of exarcise 3. Explain these concepts in depth and then
invite them to analyze an easier PSA script. You may visit

thess wabsitas for extra practice and material:
http:/Awww.redeross.org/about-us/news-and-events/media-
resources/public-service-advertising/live-read-scripts
https://www.edgestudio.com/script-library/english-aoult/public-
service-announcement

If Internet connection is not available, ask students to
remember some examples of PSAs they have heard/
read in Spanish and invite them to analyze the different

/

g ® Todos las derechos reservados, Ediciones Castillo, S. A de C V.



Page 14 ' Possible answers:

‘ - - I, Client; WMCG Foundatior. Topic: Distracted driving. Message:
To inform about the dangers of distracted drivers, Type /
length: single-voice spot/ 30", Duration of campaign: Two
months. Intended audience: Drivers of all ages. Visual / audio

- _§urgemﬁeneralofﬂ:e

o e resources: Fast motorcycle engine sound.
e ot o I1. Glient: Surgeon General Office. Topic: Physical activity.
e etvemn Message: To get pecple aware of the benefits of physical
S L. __woe nare ks N . . ' u
st rem exercise. Type / length: Single-voice radio ad / 20",
i R mensemtres Duration of campaign: At least 18 weexs. Intended
g bt i s e audience: Pecple in general; pecple who dont do exercise.
reasl ) a . . . .
o el ot r oy et Visual / audio resources: Somber or depressing music.
mary ressas and improve your healih,
fitness and velHbeng. So oin £xerdse 1s
Mecheine and bacome mons physcally [
ot et Stop & think
Medicing web she at.
« ewwersesmedideeon, ’
oo T If students answer negatively, ask them to re-read the
S —— soripts in exercise 3 in depth. Help them see and analyze
e PR e snnpcsmint e the characteristics in both scripts.
B R

: Ci
Clanamgie P

[ e \

.. | B 41 Listen 15 the PSAs and highlight the main ideas and main message
10 be ransmitted. Use a culor code in the scripts onpages 13- 14

I {11 Wich your class, talk about and make a lst of the prosodic rasources

II. Client: Surgeon General Office. Grteration e, ) T e g oty e
N . . prosodic rescurces that wers used,
Type of announcement: single-veice radio ad. _
Ttl D'd k 9 Gmnp;:rsandtalewm;m:addhn:s‘:sdammk\ngsumyou
I e: | you nOW imitate the intonation and pitch in the ol
Period of broadcasting: at least 18 weeks of D e e
contrast the different effects they may cause in the audience and
anNoUNCEMEnts. b il
Author: Zach Vinski  Length: 20" . Bl hooserecfe anourcementsand prser o o o
Purpose: to get people aware of the hensfits of ! et
physical exercise. | | “ m::;:::;.’g}gﬂ&;ﬂ;ﬁiﬁﬁ:??&'ﬁ‘m
Audio features: somber or depressing music for 2°; . Bevie the o the peosodic rsources that can be wsed i P54
' ‘ {volume, intonation, pauses, stc).
then SUStaIﬂS. | b. Revisa the list of expressions you wrate in exercise 11,00 page 11,
Main body: Exercise is Medicine! The nation's health ~ | hrasseanniedsaiiiaiasads

physicians want you o know: Exercise greatly reduces ‘
serlous risks to your health. Simply increasing your

physical activity a little can help you and your family iy e e e
prevent many illnesses and improve your health, fitness

and well-being. So join Exercise is Madicine and
becoma moreg physically active and heaithy, For morg
information and ways to get started, visit the Exarcise is
Medicine web site at www.exerciseismedicine,org
Audio features: somber or depressing music for 2.

5. ‘E Listen to the PSAs and highlight the main

4. Elaborate a table to compare the infermation ideas and main message to be transmitted. Use
and characteristics of both scripts. Comment a color code in the scripts on pages 13 - 14,
with your partner how the announcements are Invite students to listen 1o the PSAs while they read
different/similar. the scripts on pages 13 and 14. Play the recording
Ask students to organize the information in a twice and then have them identify the main ideas
table 1o visualize the similarities and differences in both scripts. You may ask them t© underline the

between bcth scripts. Invite some students to message with green and the main ideas with red.
share their findings with the class. :

R & Tados tos derechos reservados, Fdiciones Castilio, S A de C V.
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6. ‘E With your class, talk about and make a list
of the prosodic resources that can be used in
a conversation to support what you are saying
{intonation, volume, pitch, etc.). Then listen
again and identify the prosodic resources that
were used. ,
Explain to students that prosodic resources
are features that appear when we put sounds
together in connected speech. ftis very important
to leamn them as successful communication
depends as much on intongtion, stress and
rhythm as on the correct pronunciation of
sounds. Ask students to listen 1o the PSAs again
and pay attention to prosodic resources without
going into details. Allow them 1o express freely
and write some ideas on the board.

7. Get in pairs and take turns to read the PSAs
aloud, making sure you imitate the intonation
and pitch in the model.

This time ask students to read the scripts on pages
13 and 14 and imitate the prosodic resources they
heard in the recording. Have them take tums with
their partners and correct each other.

8. Ildentify different non-verbal language resources

" (such as: facial expression, gestures, eye
contact, etc.} to support a message. Then
contrast the different effects they may cause in
the audience and comment with the class.
Explain to students that in this exercise they
will have to refiect on the non-verbal language
that can be used to support the meaning of
what they want to express {such as; gestures,
body language, eye contact, stc.). Ask them to
think about the effects they may cause in the
audience. Then invite them to share their ideas
and opinions with the rest of the class.

Answers: Students” own ideas.

9. Choose one of the announcements and present
it to your classmates. Remember to use non-
verbal language and prosodic resources to
create an effect.

Now, ask students to choose one of the two PSAs
and decide on the effect they want to create on
the audience. To do this, explain that they will have
to use and vary the prosodic resources and non-
verbal language. Then invite volunteers to present
their work to the rest of the class.

Answers: Students” own performance.
10. TOWARDS THE PRODUCT « BY-PRODUCT 2:
A draft of the script for the PSA

Invite students to go back to the TOWARDS THE
PRODUCT secticn on page 11 and ravise the

LESSON 2

material they gathered 1o create a PSA. Ask them
1o have a close look at it and explain that they will
have to create the script for that PSA. Then ask
students to get together with the same group and
read the steps for this new task aloud. Make sure
they all understand whiat they are supposed to do
and assist them when necessary.

(Cnce they finish the task, remind studenis to
seli-evaluate their own performance using the
prompts in the Stop & think box on page 16.

Answers: Students” cwn ideas.

chwhe A NERERS  ShhRL L 00 R

»%Suggested*asse m@e*‘"

ety

;@gscgptn?e a’i‘m 5ca :

d. Coflect Infostnation and take notes for the main body of your PSA
Following the models on pages 13 and 14,

[ Introduction Body Concluslon

KT MR READWE BOONET
Go to the text A radio project with @ purpore on page 104 have 3 quick look
and answer the questions in pairs hey wil arganize your ideas and will
heip you understand the text better.

a. What Is the purpose of this project?
b. Whe 1 the imended audience of the snneuncements?

¢ How long would the eampaigns take?

Stop & think

In this particular cass, if students answer negativaly, ask

them to go to the PSAs studied in lesson 1 and analyze how
the visual rasources enhancs the message. You may also
provide them with more practice by asking them to have a
@\ose look at the images of different PSAS cn the Internet, /

11. Ml READING BOOKLET
Invite students to go to the text on page 10,
have a lock and answer the questions in pairs.
Ramember it is important they understand that
there are no right or wrong answers.

g € Todos los derechos reservados, Ediciones Castifio, 5 A, de (. V.
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Possible answers:

a. The purpose of this project is to raise people’s
awareness about ¢hildren in poor communities.

b. The intended audience of the announcements-is the
group of students of these communities.

¢. The campaigns would take several months.

" EXIT SLIP

Students reflect on what they have done and leamed
10 do in the lesson and write their personal responses,
which they can share with you and their classmates.

If students have problems with non-verbal language
to support speech, explain that it is a means by
which a message is alsc transmitted. Non-verbal or
body language includes cifferent facial exprassions,
postures and gestures, eye-contact and proximity.

UHE SRV )

LESSON 3: Bullying, a matter of concern

Communicative activity

« Exchanges associated to specific
PUIDOSES,

Students will....

» decice ways to express opinions,

« suggest alternatives and plans of
acticns.

« adjust language accerding to PSA
purpose and addressee.

|« Express support and solidary
facing an everyday problem.

What for?

« To define ways of expressing
aeeording to the interlocutor,

AR i i

LESSON 3: Butlying, a matter of concern

» Sopget s i i
I How much o you know about bullying? Answes this quiz and then
chack it with your partner. .

. - .x = d . A -
’ k Lo — '
- e Dectioiniebel  E .~ 2
= TR
[ e vt |
Do i fr et mny) £

[E3 with your partres, add s questions tp the ihg other
bulfiyng sruanons Talk about this issce and express your oprion.

Social practice of the language |

1. How much do you know about bullying? Answer
this quiz and then check it with your partner.
To allow students to get involved in the topic of the
PSA they will analyze, have them start the lesson by
answering a guiz about bullying. In this way, students
start dealing with this current topic and chack what
they alrsady know about this sericus problem that is
affecting the schocl communities around the world.

Answers:
Students” own Ideas,

2. With your partner, add two more guestions to
the quiz describing other bullying situations.
Talk about this issue and express your opinion.
“This activity aims at having studants express their own
concems and ideas about this problem. Invite some
pairs 1o share thair guestions with their ctassmates
and start a general discussion about the togic.

Stop & think

If students answer negatively, ask them to write brief
ideas about everyday Issues such as animal care, eating
disorders, cyber-bullying, etc. in Spanish. In this way, they
will be using their skill of reflection more often and, in
turn, this will help them have background information to

@e when exprassing opinicns. /

IER T You are going to read some pieces of information about bullying.
Before starting, look up and capy the meaning of the Rilkowing words,
b. device: . .

oty

n pickon:
‘ dwfe... . .. - . ____ __ ,,H ,l - ,“,”, - ,,
|

w bame ... e P
f. footage:
IE) €32 iead anc lsten to the text on page 19. Answer the following
questions and check your answers with a partner
u. What is the text about?

§
i
1
1
1
1
b. Where can you find it
€. What Is the purpose and intended audisnce?
o, What do you think about the message transmitted in
the announcement?
y . . -

I3 €11 Read and lsten to the text again. identify which paragraph refers to
the poicts below. Write the number.

a . Ways tosohve a pioblem.
! b. _ _ Peaplewho suffar the problem.
€ . .Aspacial type of this problem.
d, A definition.
[ What not to do.
 Defle Wit to expars vl

I Read the text once mase. Compiete the table with specific Informatian.

Things you should de i
you're bullied

Thingsyoushould ot doif ¢
You're bullisd

UNIT 1 LESSON 3
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3 MYOU are going to read some pieces of
information about bullying. Before starting,
look up and copy the meanmg of the following
words.

Explain to students that knowing the meaning of
some key words of the text they will read in advance
will help them improve thair comprehension.
Encourage students to use the glossary at the end
of the ook, or any elecironic device they may

have, and find the dafinitions. Remind them of the
importance of considering the context in which the
words have been used. Check their answers orally.

Answers:

a. Pick on: to treat somebody unfairly, by blaming or
criticizing.

b. Device: an object or a piece of equipment that has

been designed tc do a particular job.

. Nasty: very bad or unpleasant; offensive; unkind.

. Safe: protected from any danger or harm.

. Blame: to think or say that scmebody is responsible
for something bad.

f. Footage: part of a film showing a particular event.

[=T o

4. cﬁ Read and listen to the text on page 19.
Answer the following gquestions and check your
answers with a partner.

Have students analyze the text they will read-
and listen to and identify its main fzatures,
Guide them to identify the topic, its source
and purpese {whose attention the text wants
10 capture), Tnen play the recording and have
students read it in silence. After thay finish this
activity, encourage students to express their
opinicn on the message transmitted.

Answers:

a. The textis about bullying,

b. On the Internet, in teen’s magazines or blogs.

¢. To raise teen's awareness about the importance and
consequences of bullying.

d. Students” own opinions,

5. & Read and listen to the text again. |dentify
which paragraph refers to the points below.
Write the number.

Ask studenis to continue analyzing the content
of the announcement. Help them find where
the information required is mentiorned. Check
answers orally, inviting some students to share
their answers with the rast of the class.

Answers:

a. lll: Ways to solve the problem.

b. Il: People who suffer the probiem.
c. V: A special type of this problem.

28 uniT

LESSON 3

d. ;A definition,
e. IV: What not to do.

6. Read the text once more. Complete the table
with specific information.
Copy the table on the board and ask some
students to write their answers on it.

Answers:

Things you should do if
youre builied
| « tell someone you trust.

{ fry to stay i safe areas of the
1

i

Things you shouldn't

do if you'Te builied

« don't show you are
angry or upset.

« don't fight back,

! school with many other peaple.
« make sure you tell your parents,

o o 3

I me:mmwm
mhmgabmpuiéwlsmemn

.8 i, mmmmm&m
mmhmmmmmmm

lgggmmtmrtnum tox
F > ~Aadues, piwt or et the polie i soon

BESMARLHAVEARERFT, %

Wb rum WM

JESTTRES T —"

F2 How would you improve this anncuncament In palrs, create a short
P5A and its seript and share irwith your classmates. Remember ko use
non-verbal language and prosodic 1esources to ceate an elfecton
your audience.,

Bow s b e b ocx o4 =t ot

7. How would you improve this announcement?
In pairs, create a short PSA and its script and
share it with your classmates. Remember to use
non-verbal language and prosodic resources to
create an effect on your audience.
Encourage students to brainstorm ideas in small
groups of three and express freely. Then give
them enough time to write & short script for
their announcement on bullying and o make
the poster about it, Go arcund the classroom
and help students if necessary. After they finish
working, call volunteers to show their work to the
rest of the class and invite them to vote for the
most attractive or interasting PSA.

|
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Answers:
Students’ own ideas.

Stop & think

If students answer negatively, invite them to aiways make it
simpler when creating a PSA. Tell them that is preferable to
provide a short message with a few pictures that will reach

any type of audience than creating a complicated PSA. /

\

3 €5 March the sentences in box & with the anes In bax B, Then listen to
the racording and check your answers,

A ' ]
»You see someone bullying » You must tell your teacher or
i friend. somebody you trust. :
* Someone sends you + You must report 1t as soon
abusive text messages, a5 possible.

« Someane hurts you. = You shoukin 't show you

i
i

I + Someorie shares a videa of are angry,

r an attack on the Intemac. + Make ure you kil your panents, |
|

|

|

= e W o sy o e o iioomiec.

: m In paks, wrlte the answers. to the questions and form four mik-diakogues
H expresying your own opinkons. Use the ideas in sxerdse &

what should you da if someens shares.
1 vido of on athack oA the Intarnat?
What can you oo if serecne
sands you abusive text mesagest -

HIE Practice repeating the dialogues you wrate in palrs. Make sure you
practice the questions and the answers.

‘what ¢ar you do if
someons hurts you?

‘What if you ke somasng
bullying a Friend?

m With your partner, choose a minl-distogue and roke-phiy it in front of
your classmates.

i T TOMARDS THE PRODUCT + BY-MRODUCT 3: Tha final version of 4 PXA

Work in your group,

&, Using the icens you collected in exercise 10, page 16, write the draft of
the rain boly ¢f the PS4 ona separate sheet of paper.

8. ﬁ Match the sentences in box A with the
ones in box B. Then listen to the recording
and check your answers.

Read the sentences in the boxes aloud and ask
students to match sach situation in box A 1o an
effect or consequence in box B. Then play the
recording for students to check their work.

9. In pairs, write the answers to the questions and
form four mini-dialogues expressing your own
opinions. Use the ideas in exercise 8.

Invite students to work in pairs in order to
create four mini-dialoguss to exchange
recommendations and suggestions. Also, tell
them 1o use the openings in the bubbles.

Answers:
Students” own ideas.

Stop & think

If students answer negatively, invite them to keep it simple
at first and use fixed phrases 1o express their opinions, After
a lot of practicing in the English language, they will be able

\to express their opinions more freely. / :

10. Practice repeating the dialogues you wrote in
pairs. Make sure you practice the questions
and the answers.

Ask students to practice reading their mini-
dialogues several times. Remind them of the use
of prosodic resources and non-verbal language.

11. With your partner, choose a mini-dialogue and
role-play it in front of your classmates.
Invite students to choose one of the dialogues
and then present it to the rest of the class. Call
volunteers to show the roleplay.

Answers:
Students” own ideas.

12.TOWARDS THE PRODUCT - BY-PRODUCT 3:
The final version of a PSA
Have students work in their groups. Refer them
10 the material they have developed in Lessons
1 and 2.

Once they have written the main message,
help them correct the grammar, spelling and *
punctuation mistakes.

Encourage students to use the format of the
scripts they have analyzed on pages 13 and 14
to elaborate their own PSA.

Answers:
Students” own ideas.

;M PR

;8 Mgngesfeaﬁassessment instrun
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b Revise the draft you wrote Chack and comect any spelling, grammar
and punciuation mistakes.

¢. Fiaborate a script of your PSA In the space provided, Follow the modz
on pages 13.and 14,

EF G nexoinG ooKLET
Gt to the 12Xt A radio profect with g purpase on page 10 and do the
Following activites:

. Analyze and compare the texts and announcements and answer
these guestions:
I, What ko you think ks the best way bo ralse peopias awareness on
important topks?
1. What type of media woutd you chogse to nansmit these messages?
b Form groups of four and discuss your ideas.

What are the most frequent mpics of P3As?

Haw can | express my opiniens and inflpence gthers?
“Whal new Information did 1eam about bullying?

Ask students to form groups of four and do tha
activitias described. Invite some students to
-share their ideas with thelr classmates.

Answers;
Students’ own ideas.

EXIT SLIP

Students reflect on what they have done and leamed
to do in the lesson and write theair personal responses,
which thay can share with you and their classmates.

If students have problems with expressing opinions,
refer them back to the phrases in the boxes on pags
20. Then provide them with extra help and practice
o express opinions on simple topics.

UNIT 1

n%rk In yeur group

[Ed Coltect the my-products you cainpleted in the TOWARDS THE PRODUCT section on pages 1,15
and 20, Check it again with Your weacher,

IR Bezinstan ideas about the ways you can Husirate the matn points you've chosen. Also, include a
Few relevant statistics on the topic. Chedk that the PSA messages really show support and sofidarity.

i X H possible, record Lhe announcements to make them more raal

: | peesentanon |
IH Appoint twa members af the group 10 defiver the announgements, while the rest of the group
supparis themn , displaying the PSAs posters and creating the appropriate atmosphere.

T Set 2 date to present the public service announcaments to your tassmates.

Remind students that products offer them the
opportunity to perform real-iife activities, putting into
practice what they have learned throughout the unit.

Read the instructions as a class slowly and make
sure they know what to do in each stage. Go around
the classroom and monitor thair work closely.

PREPARATION

1. Help form the groups, making sure they are
mixed-abilty and include students with a variety
of talents, Assist them if necessary.

2. Bxplain to students that they will have to collect
all the work done on the TOWARDS THE
PRCDUCT section on pages 11, 15 and 20 and
use that material and information to create cne of
the announcements,

PRODUCTION

3. Students agree on the ideas they want tc
transmit and how they can do it. When writing
the script, remind them to follow the format they
analyzed in lesson?Z. '

g © Todos los derechios reservados, Ldiciones Castifle, 5. A de O W
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4. Help students get access to equipment 1o
record their announcements,

PRESENTATION

5. Students decide whether they will appoint two
members to deliver each announcements while
the rest supports or they will take turns to say
different parts and support.

6. Negotiate with students a date to present the
anncuncements to the class.

R

Suggestecf asses ;ﬁe tanstrument
Descnp?we ’Pg’t:

»é

ma,é.x

“J Leaming geals
+{can enpress [easons of interest in a probkem,
+lean contrasi the effects caused by prosodic resowress and
00n-verbal language.
+lcan define ways of &xpressing acconding to the interiecutes.
Final Praduct
Sl - 1 Followeed che instructions canefully,
-} distributed tasks and collected all the necessary materiaks.
il +{ used structures, vocabulary and ideds from the uait
+ | wrote the stript following the steps and aczording t the
required format.
+1 comacted produniation, Intonathon and pich,
-1 charked the finai presentations together and distuss possible
improvermnents.
¥ Cassroos nteraction and values
JR -1 ¥stened to the othet groups” presentadans with attention
and respect,
- I'was tespectiul of #ach other's kdezs 2nd opimwons In th
= offered suppodt and demonstrare salidarity in pubiic sltwuons.

EVALUATING PROGRESS

1. Students should complete the table first, but be
flexidle as to when you could let them exchange
and share opinicns with some you or with of their
classmates.

Read the items with the class and make sure
students understand what sach point refers to. It
is essential to give them plenty of time to reflect
and answer truthiully,

2. Get students to get in pairs and evaluate each

other using the same criteria. Dacide if you want
to give your own assessment besides or instead
of their classmate's.

3. Conduct a generai conversaticn about the
achievements of the unit,

READING&BOOKﬁE'I?;%iIi%Za Tad

A
S SR 8 AR

0.PROJECT-WITHA ‘PURPOSEJ

s ;‘1\
EEli é‘f

Help students notice that the activities that go with each
Jtext are divided into three sections: Before you read, 10
introduce the topic and scme vocabulary, While vous read,
to guide them and hele them undlerstand the text better,
and After you read, to connect the content of the text
with their own reality. Guide students through the different
activities, but let them work on their own, without fesling
under pressure or evaluated, Offer help and support, but
do not check what or how they are doing.
Before reading. start a general conversation about
the importance of radio in rural communities by
asking guestions such as:
In what ways do radio programs improve the lives of
their locai audience?
What kinds of Public Service Announcements are
aired by the local radios?
What kinds of Public Service Announcements should
be useful or important to ba aired in rural arcas?
How does the community participate in the
production of Fublic Service Annotincements?

Answers:

Accept students’ ideas and opinions. Possible answers are: 3.
To help children in the poor and vulnerable communities while
there was a teachers’ strike. 4. They gave children access

to training and equipment to record their own programs. 5.

It gave children an oppertunity to express their ideas and
concerns. 6. The town chosen was Tenango, where there
were Jots of girls who are usually vulnerable in indigenous
communities. 7. How 1o raspect their culture, their values,
their traditions and how to be friends with everybady elss, 50
that they can be better people and have beiter relationships
with their community and the rest of the children who live
there. 8. It helped people talk about their experiences as part
| of the same community. People learned how to be friends

| and have better relationships. 9. It can be applied by allowing
peaple from cther communities to talk about their everyday
problems and try to solve them. 10, a, a very important
social project with children from poor and vulnerable
communities.

UNIT 1



STUDENT S BOOK UNIT 1 - LESSDN 1~
,PAGE 9= EXERGISE 3 ’

' that every person plaots a huhdred and fifty res. If we .

plant these trees, they will absorb one third of the global -
€02 einissions. We car only reach this goal if we all work

together around the world. Come on, Jet's do it!
Il. The waters of the earth are getttng poliuted more, and fish off

fhe coastingest over 12,000 tons of plastic a year.f ptastrc “

waste concentrates in the sea, other{nanne anlmals erI also

e out of suffocation eﬁect Find outhow you can help turn .

the tide on plastic po]lottoo at wwwsurfriderorgap .
In; You' It save one pgund of CO2 for very' mile you don't &
drive, D63 your part. Bike, oarpool take the bus or walk. - ‘
and help make a difference in the health of our“planet V
Everyone is responsiblel .
V. When a tiny fiew-born elephant is orphaned, itis otten" ~
becatise its mother has heen killed to serve the brutal-

jvory trade. For an etephant family is all important; a calf s

very existence depends upon-its mother’s milk:for the
first two years of life. Please help us fielp an orphaned

elephant by- t‘ostenng ong of the-orphans directly through : *
our website as a gift of fife. Doriate on- line now or-bea

“foster parent www, shetdrtekwﬂdltfetrust org

STUDENT S BDOK UNIT 1 - LESSDN 2- PAGE 15 -

'EXERCISE 5 .

I Inone day, more than Mine people Jose their lives: More
than one thousand five hundred and fifty three other - -
people are-injured. This is taused by distracted drivers .

focused on their phone; passengers or-anything other than t

the road. Don't be pne of the people that causes death or

injury to yourself or others, Don’t be a distracted driver, be -

a stay aliver. This message is brought to you by W- M c-0

il: The nation’s health physicians want you to know: Exerose .

, great[y reduces serious risks fo yourhealth. Simply -

tncreasmgyouﬁ phySJoal activity a little can hetp you end -

. your- tamtty prevent many 4llnesses and improve your
- health, fiiness and well-being.

Soj foir Exercrse iS4 Medtcme and beoome more phyetcalty "

active and. heatthy .
For more toformatton and ways to get started, visit the e

- Exercise | Is Medicine wel site at wwiw. exerciselsmetlicine. org'

ﬁ STUDENT 'S BOOK - UNIT 1- LESSON 3- PAGE 18
- E)(ERCISE 4 :

. BUHytng often starts when pecple ptck on somethtng abo‘ut.'
-you that is drfferent ftcan be’ how big you are, the;cotor ot :

your skin, or.how you are doing’ -at school. .
1l Butlying can happen to almost anyone. They are all

32 unNIT

2
‘ “I.' ” There are many things we can do to fower CO2 emlssrons :
: nbut planting trees is the easiest thing fo do. Our goalis - -

ordinary and nice students who meet a very nasty person
NI if this happens to you, tell someone you trust:a: fnend
ateacher and / or your parents During breaks and -
Iunohttme try to stay in.safe areas of the schooj wtth
many other people. If Sorneone hurts you tell a:teachet
mmedtatety and make sure you: tell your parents e

IV. Don't show you are angry or upset, and don’ tttgtttfback‘ If.

“you do this; think that they can blame you.

- VA Sp&CIal type of bullyifig is cyber- buttyrng,whteh uses

electronic-devices such a8 mabile phones and computers

o "Happy slapptng" is an alternatlve form.of bullying: where

Dulles filri the-attacks on acelt phone cameraand hen

u " they sharé: ‘the videos with tneu: fnendS*These attacks

are illegal $0 you must feport them 1o a eacher, parent .

or even the policé as s00n as possrbte They can. use eny )

‘ footage on mobiles as viderice of the attacks. *
STOP CYBERBULLYJNG When en]me BE SMART
HAVE A HEART B

ﬁ STUDENT S BOOK—UNIT 1~ Lessons PAGE20-
EXERCISES *

1.4 Whet can you do if you See someone boltying a j‘nend? V

- B: You fust telt your teactier-or somebody you fitist. -

2./ What thomeone sends’ you abusive text messages’? B

* B:You must report i as 500N as p()SStble ]

3. A: What if someone Shares a video of an attackort the Internet?
B: Make sure you tell your parents. - -

4. A:'What can you do if someone hurts you’?
B: ’You shouldn’t show you are angry

TEAGHERS BOOK UNIT1 FINAL GHEGK PAGE
34—EXERCISEY "'~ -

L Its ngnttn your owp baokyard It may be hard to beﬁeve

but milfions of people don't even know where their ngxt
meal wil core from. In communities just like yours, there
are many who need help. Join peaple across the country:
to end hunger. Start today. It can be gs easy as giving

- tood or money 10 yout ‘local area food bank, or: gettmg
tlps to start your own food drive. Gét involved Go o' www u

oreatethegoodorg/hunger N L

II lts moohbettertresh...ootd orwarm lf it's not clear 1t :

xxxxx

“can make you sick; Antmals rees’ insects; and plants use

It joo What s it? It's air, That substanite that none of 1 s -
“can five without. THE NATIONAL\MLDLIFE"FEDEHATION is
doing its part fora healthy: en\nronment You ¢an too. Don't
. pollute the environment. Our sufvival is at stake:

o Peanuts, milk, £gos end‘shellflsh Do you,knewwhéf

- thesé ftems havé in commen? Theyican il people:who
are severety allergic o them: Théy can cause;a SEvére -

’ ":gallergtc feactton CallemanaphyIaXIS 1 Dutof 7 geqpte may:>-
-t nsk for anaphylaxrs Otner catlses Inolude msectsttngs

" are treatments that reverse the Sym ptoms ofa severe

§ € Todos los derechos reservados, Ediciones Castilio, S A de T V.
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allergic reaction. If you or someone in your family has had
any of these symptoms after contact with items Iike these,
talk to your doctor,

& READING BOOKLET - UNIT 1 - PAGE 10

A radio project with a purpose
Some yearssago, a teachers' strike in the state of Oaxaca
caused students to miss school for several months.”
UNICEF and Its education partner, CIESAS, saw an
opportunity to hetp children in the poorest and most-
vulnerable communities. Thé resuiting project gave these
children their own radio program and, more important, a
voice. This is the story of that project.
In four cities and towns, including the remote village of
Tenango, UNICEF and Its partner gave children access to all
the training and eqUIpment necessary to record their own
programs. Girls were espacially vulnerable in indigenous
communities, which is why Tenango was chosen for the
radlio project.
One of the students to join the project was Alondra Carrera.
Alondra lived in 2 modest house with other family members.
She was a top student and hoped to be a biglogist one day.
She guickly found her voice as 4 storyteller, sharing tales of
her large extended family and her experiences growing up in
one of the indigenous communities of Oaxaca.
The radio workshop was very important to all the students.
who joined the.project, They fearnt how to respect the culture,
the values, the traditions and how to be friends with everybady
else, so that they have better relationships with their
community and with the rest of the children who live there..
UNICEF sent the programs 1o different radio stations and
posted them on the internet. Many villages do not have
radio stations, 5o the recorded programs were often played
. through the public loudspeakers that are still commen in
the fown squares.
Even idle ambulances were used as mobile radio stations,
playing the programs over their loudspeakers as they
moved through the community. -
In the city of.Oaxaca, the project created a full scale
production studio, where children can learn the skills they
need to prepare for a career in broadcasting.
However, regardtess of their future careers, these children-
have already succeeded in helping preserve their cultural
identity with every broadcast.

o B

. FINAL:CHECK ANSWERS i1 /1]

1. a. 3 Health, b. 1 Hunger, ¢. 2 Environment
2. Picture 1: 11, Picture 2: Iil.
3. a.l:

Picture 3: |,

10 make people donate meney or collaborate
with a country campaign against hunger. |

il: to get people care about the environment.
HI:to warn people against risks of allergies.
b. I: general people of all ages, mainly adults
that can donate money.
II: all people that may be poiluting.
lIk: people who may suffer from allergies.

¢.Students’ own answers. Accept any coherent idea,

4. Assign points according to these criteria;

s o @
Task g Language 2 Presentation &
[¥2] ‘ w [7¢]
Excallent message, 14 |Practicalyno |3 | Comect 3
totally appropriate gremmar or spelling, neat
for the chosen topic vocabulary presentation.
purpose. mlstakes
Good message 3 Very few 2 iAfewspeling |2
fairly appropriate for grammar or mistakes and
+| the chosen topic vocabulary slightly untidy.
and purpose. mistakes.
Acceptable 2 | Some grammar ¢ 1 | Several 1
announcement, or vocabulary speding
hardly appropriate mistakes. mistakes and
for the chosen topic rather untidy.
and massage.
Poor anncuncement | 1 | Grammarand  ]Q | Alot of 0
inappropriate for vocabulary spelling
the chosen purpose mistakes mistekes and
and topic. interfere with very untidy
comprehension. | |~ | |

5. Assign points according to these criteria;

@

CIJ hu k]
Task 8 Language § Presentation ?g
w w w
Excellent. Student {4 |Practicallyno 13 | Huid '3
can fransmit grammar or interaction, |
the massage vocabulary good
clearly and mistakes, pronunciation,
raise audience’s correct pitch ¢
AWArENess. and intonation,
Goog. Student can |3 | Very few 2 {Fluid 2
accomplish the grammar or interaction,
task and fransmit vocabulary a few
the message. mistakes. pronunciation
mistakes,
,,,,,, . correct pitch,
Not very good 2 | Seme grammar | 1 | Acceptable 11
performance. or vocabulary interaction, |
Student can hardly mistakes. some
accomplish the pronunciation |
task and transmit mistakes, Some |
the message. hesitation. ]
Student can't 1 | Grammarend {0 |Interaction i0
neithar accompiish vocabulary affected by
the task nor mistakes pronunciation |
transmit the interfere with mistakes; a lot
message comprenension. | _ | of hestation. 1
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1) ‘E Listen to the Public Service Announcements in the recording. Number
the topics in the order they are mentioned. _ + 1point
a. Health
b. Hunger

c Environment

E ‘ﬁ Listen again and match the pictures to the corresponding PSA (L., IL HIL). + 3 points

B CE Listen to the PSAs again, carefully. Then answer the questions. ‘ & 9 points
a. What is the purpose of each announcement?

0

b. Who are the announcements directed to?

b. Where would you put a visual support for the announcements?

L.

M uniT

PHOTOCOPIABLE

g © Todos los derachos reservados, Ediciones Castillo, S. A de (. V.
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4 Choose one topic that students in your school may be concerned about.
Write a short PSA to raise awareness about it.

.

E Present the Public Service Announcement you created to your classmates.

+ Total score;

PHOTOCOPIABLE

+ 10 points

* 7 points

/30

UNIT 1




UNIT OVERVIEW

Allotted time

16 classes (45 minutes each}

Environment

Recreational and literary

Communicative activity

Literary exprassion,

Social practice of the language

Read theater plays

Final Product

Dramatized reading

Reading Booklet

Back to the summer

Learning goals

» Select and ravise theater plays.

* Read theater plays.

» Understand general meaning, main ideas and detalls.
» Participate in dramatized reacing of short plays.

Methodological guidance

« Transmit enjoyment of theater, cevole specific time for the exploration of texts and
help students achieve the following cbjectives:

- Exarnine the order in which the development of actions is presented and the role
that it plays in reading. '

« Help studenis raise awareness of the value of their knowledge of the world and
culture to comprehend the general sense of the text so they can:

- Raise awareness of the influence of aftitudes, peliefs and values in the
interpretation of the general sense of the text.

- Value the purpose of punctuation marks in dialogues.

- Practice intonation and pronunciation of words and expressions.

- Establish the relationships between protagonists, secondary characters, and /or
incidental characters.

- Analyza forms of expressing details of actions.

- Contrast present actions, actions in prograss at the present time, actions that
started in the past and conclude in the present.

- Analyze strengths, own needs and the needs of others.

« Involve studerts in the decisions about which parts to emghasize and how to do it
during reading aloud. Promote that, with your guidance, they themselves organize
reading so that ihey can achieve the following objectives:

- Corract mistakes.

- Use gestures, visual contact, body language and pauses.

- Relate non-verbal language to the sense of dialogues in order to reinforce the message.

- Solve pronunciation difficulies,

- Monitor hythm, speed, intonation, own volume and the volume of others in order
to improve fluency.

Suggested evaluation

« Collect inforrmation from:
- Selected theater plays.
- Graphic of generated emotions.
- Tips for reading aloud.
- A script with sound effects.

Suggested assessment instrument

Materials

* Graphic organizer

36 uniT2
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Endrolment: Resreationa and Literony.
Coomunicthen detvitg hierany expreiimxe
Socii prottice of the longuage: road Bemer pOYs

Yeuwl .. Whit fr?

j b ptipilein dimalhe ity o
mmmwwmm ﬂmpl#
Wehort phys B

LEAD-IN

Invite students o read the Informaticn of the unit.
Draw their attention 1o the list of leaming goals and
read them aloud. Make sure they understand what
Is expected from them, answaering their questions, if
necessary,

Wirite the word Drama on the board and brainsterm
related ideas. Start a brief discussion about what
students understand, ask them if they have ever
seen a theater play and encourage them to speak
about it.

Then draw thair attention to the pictures and ask:
What can you see in these pictures? Eliciting a brief
description of ach of them. Help students with the
vocabulary they need to talk about the pictures.

Look at the pictures. Answer the questions in pairs.
Ask students to examing the pictures on page 24.
Read the questions as a class and encourage

them to share their personal experiences as much
as possible. Allow students ic use Spanish, if
necessary.

Answers:

a. On the stage.'
b. Students' cwn ideas.

 Evaluate how ready yot are to start the call,
. Select and revise short plays for a young audlence.

+Read plags and undesstand genesal mearing, ma Weas and detake.
Pankbmlni deamatize! reading of a short play. .
Reflect on sirenygihe, weaknesses, kinowledge, and skills iftzrﬁwshmq theuni.

. WMYM%Z Yw?ﬂﬁﬂ’ﬂﬁ .
o anmmmmwhwmwﬂm@“ e

s ‘”’,‘.”.")..

Lr{n) audiance canl
. dlnscor axpress linzs
2 pl..,y(n) mhl::m tans

charzcter costumas  diglogus
akeup  narrator  pefoem o
scnpt mung N

UNIT PLAN

Draw students' attention to the plan for this unit, and
comment with them the stages they will go through
to elaborate and present the final product.

Give students a few minutes to read what they will
do in Untt 2, helping them recenize the content,
skills, and attitudes they will develop.

SrEy.Ne

HOW READY ARE YOU FOR THIS UNIT?

The activities in this section are meant to activate
students' previous knowledge and engage them in
the topic of the unit,

1. m Look up the words in the box in the
Glossary on page 190.
Using the glossary, students find the meaning
of the words in the box. This activity is a
preparation for exercise 2, so make them notice

the specific context of the words (drama). Check

answers orally, inviting some students to read
the definitions aloud.

Answer:

Act (n.): a part of a play or opera.

Audience: the group of people together in one place
watch or listen tc a play, film, someone speaking.

Cast: the actors in a film, play, or show.

UNIT 2
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Character: a person represented in a film, play, or story.
Costumes: a set of clothes worn in order to look like
someone or something else, especially for a party or as
part of an entertainment,

Dialogue: conversation that is written for a book, play, or film.
Director: a person who is in charge of a film or play and
tells the actars how to play their parts.

Express: to communicate what you think or feel, by
speaking or writing, or in some other way.

Lines: words making up the dialogue of a play,
Make-up: colored substances used on your face 1o
improve or change your appearance.

Narrator: the person who tells the audience what is
happening in a play or movie.

Perform: to do an action or piece of work.

Play (n.): a piece of writing that is intended to be acted in
a theater or on radio or television, .
Rehearse: to practice a play, a piece of music, etc. in
order to prepare if for public perfarmance.

Scene: a part of a play or film in which the action stays in
one place for a continuous period of time.

Script: the words of a film, play, broadcast, or speech.
Setting: the time and the place in which the action of a
hook, film, play, etc. happens.

Stage: the area in a theatre that is often raised above.
ground level and on which actors or entertainers perform.

2. Classify the words in exercise 1 into the
categories of the diagram.
Encourage students to organize and classify the
words refated to drama into different categories.
Draw the diagram on the board and invite students
to write examples of words in each category.

Answer:

People: audience, cast, character, director, narrator
Objects: costume, script, stage, make-up
Concepts: dialogue, lines, scene, setting, play
Verbs: perform, rehearse, express

ENTRY SLIP

Make students choose and tick (v) the alternative
that best describes their feelings towards the
challenges in the unit. Encourage them to give
honest answers and help them think what they can
do to improve, solve problems they may have, get
help in case they need, etc.

LESSON 1

LESSON 1: Wonderland

Communicative activity
» Literary expression,
Students will....

« 16a0 exiracts of plays.

= analyze topic, purpose and
structure of plays.

» ilentify theater genires.

| + Reads theater plays
What for?

[« To revise short plays for a young
audience.

Social practice of the language |

B in pairs, ciscuss the foliowing questions with your classmates.
2. Have you ever partidpated In a play? How?
b. Whiat typas or genres of plays do you know?
< What are the chavacterstics of sach genre? Write 2 kst In your group
and then discuss with the class.

3 Vou are gaing to read two scenes from a play based on one of the stories
below. Look at the pictures that lustrate the text on pages 28 - 25
and answer:

e g %
i

“The Selfish Ghnt

Nlce in Wohderiand
1. What story do you think it is based en?
b According to your answer In exercise 1, ¢, what gerr do you think
the play is?
€ What do you know about this storyT Write three places of informarion,
d. Whatis the purpost of the play?

o B s o .

X €+ Reac and listen 10 the stenes of the piay and chack you predictions
In enercise 2.
e bt Vi e den o ac n B

1. In pairs, discuss the following questions with
your classmates.
Read the questions as a class and then form
pairs to answer them. Ask some volunteers to
share ideas with the class.

Answers:

a. Students’ awn ideas. ,

b. Students may menticn: comedy, fragedy, historical,
musical, theater of absurd,

¢. Comedy is a play which is designed to be humorous.
Tragedies contain and deal with dark themes such
as death and disaster. They convey all emotions and
have very dramatic conflicts. Histerical plays focus
on-actual historical events. They can be tragedies
or comedies but are often neither of these. Musical
piays include songs to hefp explain the story. They are
usually accompanied by dancing. Theater of Absurd

g © Todos Ins derechos reservados, Fdiciones Castillo, S A do (LW
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plays generally include metaphysical representations of
existencial questions.

2. You are going to read two scenes from a play
based on one of the stories in the below. Look
at the pictures that illustrate the text on pages
28 - 29 and answer.

Read the instructions and the names of

the stories in the box and give students a

few minutes 1o take notes of their answers,
ndividually. Do not check answers at this point,
but ask different students to write what they
already know about the story on the board.

Answers:

a. Alice in Wonderfand.

b. Children's play.

¢. Swdents' gwn idaas.

d. To tell the story of the adventures of Alice in Wonderiand.

Stop & think

In case your students tick the “no" option, invite them to
revise exercise 2 again and help them with comprehension.

3. ‘E Read and listen to the scenes of the play
and check you predictions in exercise 2.
Students read the text quickly in order to check
thair predictions.

! ot ok, ot md e o s
ﬂ Read the scenes again, carefully. in palrs, answer the guestions below
about the and of
4. How ane the names of the characters indicated?
b. How does the author indude descriptions of the se, charactars,
and actions?
€. How are the chfferent s2ctions related to the general meaning?

[ Finef and underline examples of the characteristics you mantoned i beadios, percuston
] axercise |

B2 Read the scenes onca more Complete the table below.
Sigang 1 Scone 2

Hatne

Getting

Profagonista
Bacondary characters

Tops:

i
I
I
! Eligitad emotions
| P G 2 TRy o5 S
i
T8 €+ fiead and listen to the texts again and answar the questians in

yout notebook,

Scane 2 oy s dnd
n. How did Alice meet the Rabbit?
b. Why was te Rsbbit in a hurry?
€. Whare dayou think the Rabbit s golng? | P g
d. What Informatian gidd Alice get from him? -
0. What did the Queen ask to do with Alice’s head?

Scena 2t
. What does the King ask the Queento do? Why?

' b, What does the Queen invite Alikce to do?

| « How is the Queen’s Game different from the real game?

! S P . e
Il

'

4. Read the scenes again carefully. In pairs,

answer the questions below about the N
presentation and organization of information.

Read the instructions and the questions as

a class. Help them notice that this time the
questions do not refer 1o the content of the text;
but to its organizaticn and presentation,

Answers:

a. At the beginning of the ling, in bold.

b. In parentheses, in italics, in black print,

¢. They give information about the characters, the set
and actions.

. Find and underline examples of the

characteristics you mentioned in exercise 1.
Read the instructions as a class. Elicit some
examples and then give them time to find and
underiine the rest.

. Read the scenes once more. Complete the

table below.

Read the instructions and the labels of the table as a
class, Give students time to read the texts again and
complete the tabfe. Check answers on the board,

Answers:
BN scered  Scenef

Name Down the rabbit hole | The Queen’s Lawn
| to Wonderland Game
| Setting The Rabbit hole 1 The croguet fieid in
| and the hall of the  [the Queen’s garden
* Queen’s palace. ‘

Protagonists | Alice, the Rabbit, the | The King, the Queen,
i |Queen - |Aee
-Secondary | The cards The Cheshire Cat, Cne
| characters

. ‘ﬁ Read and listen to the texts again and

answer the questions in your notebook.

Read the instructions and the questions as a class
and give students a few minutes to read the text
ggain and find the answers. Chack answers orally.

Answers:

Scene 1:

a. She was chasing the rabbit.

b. He was late for something.

¢. Accept any answer, logical or imaginative.

d. He gave Alice no informaticn, only confusing and
contradictory answers.

. She ordered to cut it!

Scene 6:

a. To reconsider her order because Alice is crly a child.

b. She invites Alice to play croquet.

¢. There are croquet mallets flying and dolls heads
rolfing. Only the Queen is allowed a scare.

UNIT 2 LESSON 1 39



BACKGROUND INFORMATION

Lewis Carroll (1832-88), a great producer of ‘literary
nonsense’, has entertained countless readers since he
nublished Afice’s Adventures in Wonderiand (1865) and
Through the Looking-Glass (1871) nearly 150 vears ago.

For many, the name Lewis Carroll' is synonymous with
children’s fiterature. But 'Lewis Carroll” was really a man
named Charles Lutwidge Dodgson, a mathematician

at Christ Church, Oxiord. As such, he led something of
a double {ife: to the readers of his Alice baoks he was
[ewts Carroll, whils to the world of mathematics anc

t0 his colleagues at the University of Oxford he was
(Revarend) Chartes Lutwidge Dodgson.

Adapted from: Zimmermann, K. (2015). What is Culture? -

Definition of Culture. Retrieved from: http://www livescience.
com/21478-what-is-culture-definitionof- culture.html

| Page 28

Scene 1:

Dyei 1y thy walyy#

Tieder o

Miaser! g

AR The story 15 Just 83 you ramsmber (€ Hare s Allce meeting hawhia -
Rabbie ) R

Fabblz Who areyou?”
Thity not 4 wery profite way of introdluding fourselt.
Tablit:  Whataver sre you duing I miy rabbit holeT | sUppose youe goivg 0 sy
gwhlhmhlku
anamdlwimm:rmamhtkwmﬁm
ey fast and saying..
Oy, it 2l wikiokoersd

Yo, exxactly Ble Tk and he had a prochis watch,.. (Robbi rafes ot
hywach)
ik this otwe?
e Al he lerpt gy
O cewr, o chear, 1 shef! b 100, oo Jatel Wall, good-tym.
et e paut mnean bk 4 opay Just got hiese.
GoodHbyw, hetky gyoa-by, ello..
| i st sl U oln mnd,
No thrve. Hotme For ok, Bin golng o be Lt
Late e whai?
- Dt o sty ety cifict £ 3.
W yorit dloett ki Wit 15 you are Lata fowe,
i time for-thst nowe Helic! [Wenees. i ey ag fie exits bebivd serpen
Walt! tAk Adoiv ki i Bl
Fie's rane. How wery strange.
ot tRT (M) 0ne s} iitt Whak s your name, childi
Hlics, 50 lapse Your Majesty.
A whe aee theseT (She rickoqees the axds on dheground |
Mmimmtwmmﬂmcmﬁdmmme
Crrewn  Off wrh b hamch

sfzgz;gsgsgsgs;sg &g X1

¢
-

\ -
(AT BTrn e o v srea Vo St s s SR

Ask students to go back to the questions in the
pravious exercise. Read the guestions aloud and
draw their attention tc the key words in them. Than
read the text as a class and identify the parts of
the text that are connected with the key words in
the gquestions. Studenis should underline these

sections in the text before answering the questions:

A0 UNIT 2 LESSON |

Scene 2:

“ .
LI PO MR N

Lo G

o Wmmhm—‘“mam S Lo
mnmﬁnumqmmmmmmm:

Bt ... 1T plages your Maesty....

O wih chaie hads! U Aloed Comt you plty tricume?

Yy .
mmmmmmmmmmmvmﬁr .
it i, Trye cards rsh about setting u) tiet by your phiees et
mmmﬁammhﬁmmﬂ

Acazy
de wwih ol 2 dooved ARy

mmmﬁrmmmCﬂ
Goodness] { naver plpved the geimie thisway.
Cac How's i going? :
4wﬁummmmlmwemmad;mmm
3 ammmmwmmmmmm
Lhashizi Tt How do yeru e the Queen?

fregd

'f;;

L Bk 2 34 Shes 50 eactremeely.. Whmmmmmuhmdhm
uwwmwmmmmmw
. . m‘er- it nlmlyh,i’
- Mgt Mwnmul\mm?
Alior: i flend of mine, the Chaskire Con. Aiow v s odice you
Wiy Henrmm: § R i that sl grin 2t all, bizt K may ks my hind. £
® hives.
Cheghite Coh Rmrmbemr ot .
W - mmmmmmbdmmmm —
Cheasblre St At iy Kok At King: s the fewt Dot 5f
Vng: Gt L0t o bt e hing. (v
[ [Cortding it} Ol with i3 heth . e L
’ L S '

et M. 0 AP .

. |
B 2 e oty R (6 S I BN Rt

Students now work independently and use the
same reading strategy to work with the new text.

Moniter thelr work and check answers as a class.

Stop & think

In case your students tick the "na* option, invite them to
read the scenes again (pages 82, 83) and help them
with comprehension.
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T Pind and circle 4N the punctuation marks in the extracts on pages 28 and 29.
2. Drw the symbot that comesponds to the following punctuation marks.

Farentheses, D Caivn El Elpus mark D

Punctuation marks

3. Witte the name of the (omespaniing punctuation mark,
s

an unfinshed sentence

[N Llsused 1o or 3

[ = frindicaes o drabsed

b iseparstes parts of g senience inko bogical elements,

e Rndicates & question o query,
| b -hinwndwes i Iot of thewp, a sentetice or phedse taken

from soewty

! - i J
1

ﬂ Chrie the comert punctuation marks in sach sentence,
& Advantages of beautiful Mexice [:/; /, Jthe beaches arewarm (:4; /)
sandy (:/;/,) and cleani./;/,)
b, The books were left In the Following places /. £, ) Mis Smiths room
{437, ) Mr PoweK's office 71/, }and the caretaker's cupboand (./;/.}

aﬁil iy the blanks in this extract of the saipt of The Wizard of Oz witha
punctuation mark, Lise the color coge In the Language in use sectlon,
Dorotfiy stoags down to Tole and speaks taim

Dorothy  Didshehurryou  Comean  well gatell Uncle Henry
and Auntie Em

Fommyerd  Doothyenvers  Toto followther

Dorothy  AuntEm  AuntEm

ot m and Uncle Henry are working with baby ehicks In incubatr,
AumEm  Fiftyseven  fity-sight

ARG ua0cirises Punctuation marks

1. Write the names of the punctuation marks' on the
board and ask students to draw their symbal.

Answers:
Comma {,) Colon: Ellipsis mark .. Exclamation mark!
Parentheses () Question mark ?

2. Students read the rules to use punctuation marks.

3. Students use the color code in point 1 to circle more
examples of the punctuation marks in the reading
text. Tell them to follow the example.

8. Circle the correct punctuation marks in each
sentence.
Read the instructions and the sentences as a
class. Give students time to choose the corract
punctuation marks and copy the sentences on
the board to check answers.

Answers:

a. Advantages of beautiful Mexico: the beaches are
warm, sandy, and clean. )

b. The baoks were left in the following places: MrsSmith's
room, Mr Powel''s cffice, and the caretaker's cupboard.

Stop & think

{n case your students tick the "no” option, invite them to
revise the Language in use section again and help them
with comprehension,

8. Fill in the blanks in this extract ¢f the script of

The Wizard of Oz with a punctuation mark. Use
the color code in the Language in use section.
Read the exercise as a class. Make sure they
understand what they are expected to do

and give them time to fill in the blanks. Check
answers on the board.

Answers:

The Wizard of 02

[{(JPorothy stoops down to Toio and speaks to him

Dorothy: Dic she hurt you[?] Come on[, ] we'll go tell
Uncle Henry and Auntie Em[. |
[{Jrarm yard[ . ] Dorothy enters], | Toto follows
hel)]

Dorothy: Aunt Em[T] Aunt Em[T]
[(JAaunt Em and Uncle Henry are working with
baby chicks in incubator )]

Aunt Em: Fifty-seven[, | fifty-eighf..]

| + Il s of .
: mnm\sethemynummpiﬂed Chack and corect the punctuation marks,
1
! Check for grammar and speNing mistakes Write the final version of
| the text.
! ETHW.IIIISTNE PRODULT « BY-PRODUCT 1: A selection of a short play
Work In grvaps,
a. Form groups of Four students,
b Select 2 short play for a young sudience (you may borrow 3 book from
the [ibrary, surf the Intermet or ask the teacher to give a llst of names
! of plays). preferably one that is sasy to perform and that everybody In
1 your group fikes. -
€. Drstributs thee roles of the play you selected. (You may nesd 1o
peiform more than one role, according to the play you selected)
A Keep the material In your product folder.

{E EMEY ReapiNG BOOKLET
Have a dose took ar the titke of the text on page 21. In pairs, do the:
folowing activities:
2. Predict and write at least three svants that you think will happen In
he play.

b Shame your predictions with your classmares.

What theater genies Gan | mention]

‘Why are punctuation mars usaful when writieg a play?

UNIT 2 LESSON
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10. Revise the text you completed. Check and
correct the punctuation marks.
Have students revise the text they completed,
checking and correcting the punctuation marks.

!

|
11. Check for grammar and spelling mistakes. }
Write the final version of the text. \
Ask students to check for grammar and spelling |
mistakes and then write the final version of the |
text in the form of a play script. ‘

!

12. TOWARDS THE PRODUCT « BY-PRODUCT 1: |
A selection of a short play |
Get students in groups of four, give them a few |
minutes to choose roles and practice reading
the lines aloud. Give them time o practice role-
playing the scene.

Asgk them to write a report of the scene they
performed In a separate sheet of paper. They
should includs the name of the play, a short
description of the scene, and the roles they
played. Tell them to put the report in a folder that
they will use later when they work on the final
product {page 24).

’w.aw t
%

Sugg’ested* "assessmeht Jinstrument:Z i
-Graphic orgamzé?’? e sefnple o Jpa'dbé
13. il READING BOOKLET

Read the instructions as a class tell them 1¢
have a guick lcok at the itle. Based on that,
they predict three events that will happen and
share and compare them with the class.

EXIT SLIP

Students reflect on the work they have done during
the lesson and write thair personal responses,
which they can share with some of their classmates.

If they have problams with the use of punctuation
marks, refer them back to the section Language in
use (page 84).

]
!
i
1
|
|
I
|
!
|
\
I
|
|
i
|
i
|
I

82 UNIT 2 LESSON 2

LESSON 2: Thanksgiving

Communicative activity Social practice of the language

» COMpare ways to eXpress events in

{he present,

« Literary expression. « Reads theater plays

Students will. .. What for?
« read and listen 1o short plays. « To identify general meaning, main
= analyze ways (o express cetails. ideas and details of plays.

|
1
|
I
!
i
;
t

b B Read the words in the box. What do they have In common?

aevuel wthiann Roebense  backelage  costums  cleector
. Amsﬂiﬂgmum makarup artist  acript  stage

on. §
oo | B i s finc more wards refated with drar. Clasily therin the

¥ cammpat mOze:
mﬁ‘:&ﬁﬂ . carresponging bax

Prast

Flior

Enulpment.

To b wack of e
ek you foket
sty journal Tre
e B 3 gersond mad
AT
' "';_‘:"'!W [ How much da you already know about the celebration of Thanksgiving
ey Apbatvvaly or Day! Make some notes 1n your notebook and compare them with
weoeing 10 P, Your partner,
ko Seripden an
ke 31l § aygeopmatt
rpebse - [EBENE Look up the following wards In the glossary. White the definitians In

your notebeok.

a. Gobble (v) © Toss (v} ® Engrossed (ad))
b, Pluck {«) d. Queasy [ad)) 1. Yam{n)
en e oo w A wautal ea e 8D

1. Read the words in the box. What do they have

in common?

Read the instructicns and the words in the box
as a class and ask them to identify what they
have in common.

Answer: They are ali related to acting, plays and the theater.

In pairs, find more words related with drama.
Classify them in the corresponding box.

Have students think about more words related
with drama. You may organize a class competition,
the pair that collects more words is the winner.

Invite some students to write their words on the
board to allow the rest 1o complete their lists.

Possible answers:

People: troups, olaywright, orchestra, usher, composer, cast
Place: seat, main floor, stage box, bathroom, boxes,

R @ Todos jus derechos reservados, Ediciones Castitlo, S A de O V.
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balcony seats, rows, lobby/foyer, aisle, pit, wings

Equipment: curtain, seats, footlights, libretto, program,
lights

How much do you already know about the
celebration of Thanksgiving Day? Make some
notes in your notebook and compare them
with your partner.

Read the titie of the lesscn as a class and slicit what |

they know about this festivity. Write their ideas on
the board, bit do not check answers at this point.

ﬁ Look up the following words in the
glossary. Write the definitions in your notebook.
Make sure students have access to dictionaries,
either paper or electronic, Read the words as a
class. Give them some time to look them up in a
dictionary and check answers orally.

Answers:

d.

b.

o

f.

. Toss {v.): throw. = firar,

. Queasy (adj.): sick, likely to vemit, = mareado, con
nAduseas.

. Engrossed (adj.): giving alf your attention o

Gobble {v): to make the sound of a male turkey. =
glugiutear

Pluck {v.): to remove the feathers from a chicken or other
bird so that it can be cooked and eaten. = desplumar.

something. = absorto.
Yam {n.): a sweet potato. = bafafa, camole.

» Bt and e ko ot plat.

3 Riead the text on pages 34 - 35 quickly and check your predictions in
exercise 3

TT €2 Read andilsten 1o the 1841 paying attention 1o pronunciation and
imonation, Then answier the guestions below in pairs.
a. Where doss the action take placa?

b. Who are the protagonists of the play? Who ate the secondary
characters?

< What has Grandma already done?

d. What does Grandpa usually do on Thanksgiving Day?
« What did Tom think onginally?
. What does Dad want Fred 1 do?
g What doas Terrl want to do?

b. Why does the pig wart o escape?

[ 43 read and listen 1o the text again. Fing, undeding and then copy the
fallowing Information,

* &, Theze pleces of aserionat
Information

) b
"5 Thrae incerjections F.
. Threa questions g i
X _ it o spaead taleys dike
E OB o the Dok Gt |
2 Mz < 0K St0rk
- - {1 e ud b iy
i

d Thrae worda nelated to food

«. T famous American presldents

ﬂ With your classmates, discuss the difference betwsen facisand
Inferencas, Then, read the sentences a.- e, and write F (factj or |
finferenced.

3 Grandpa usualty watches a football game on Thanksghving Day.
b Grandma and Grandpa usiially have mashed potatoes and
cranberry sauce,
& . Grandpa must thop off Tom's head.
d. _ Thesightof bload makes dad feel sick.
Grandpa wants to eat pork chops.

K 1n pairs, go over the play agaln and iientlfy the differant punceuation
marks, Say what #ach of them expresses.

5. Read the text quickly and check your

predictions in exercise 3.

Students read the text quickly and check the ideas
they mentioned in exercise 3. Check answers
crally, using the ideas written on the board.

BACKGROUND INFORMATION
Thanksgiving Day
Thanksgiving Day Is on the fourth Thursday of
November, [tis a time to give thanks for the harvest of
the preceding year.

The meal tracitionally includes turkey, stuffing, mashed
polatoss, sweel potatoes, cranberry sauce, rofls, gravy,
and pumpkin pie. Parades and festivities are held in
some cities,

The first Thanksgiving was in 1623, giving thanks for
the rain that ended a drought and the first national
Thanksgiving

Day was proclaimed by George Washington, on
Mavembern in 1789,

Adapted from: Thanksgiving. {n.d.). Retrieved from hitp.//
www.calendardate.com/thanksgiving.htm

. ‘ﬁ Read and listen to the text paying

attention to pronunciation and intonation.
Then answer the questions below in pairs.
Read the guestions as a class and tell students
to go back to the text to find the answers one by
one. Check answers orally.

Answer:
a. The action takes place at grandma and grandpa’s
house, on Thanksgiving Day.

b. The protagonists are: Tom, the turkey, grandma,
grandpa, mum, dad, Fred, Terri, and Pig. _
¢. She has already mashed the potatoes and crammed

the cranberrigs.
. He watches football.
. He thought he was going to be the guest of honor.
He wants him to kill the turkey.
. She wants to grant the turkey a special pardon.
. Because the family naw plan to have pork chops for dinner,

= e b O

‘ﬁ Read and listen to the text again. Find,
underline, and then copy the following information.
Reac the instructions and the headings in the
table as a class. Give them time to find the
information and then check answers on the board.

UNIT 2 LESSON 2
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Answers;

a. Three pieces of additional information (any thres
of these):
Jobs still to be done: chop off the furkey’s head, pluck

his feathers, pull out his innards and toss him in the oven.

Terry's actians: she is engrossed in her history
book, she takes Tom's pulse, she gives him CPR
(Cardiopulmonary Resuscitation).

b. Three interjections {any three of these), Ow! Eek!
Oh, my! Oh, gross!

c. Three questions: What can we do to help? Did you
hear what Dad just said to me? Terri, what are you
doing? Who's up for some pork chops?

d. Three words related to food (any thrae of these).
Ingredients: potatoes, cranberries, turkey, yams, bread,
pork chops.

Verbs: mash, toss it in the oven

e. Two famous American presidents: Harry Truman

and John Kernedy.

. Are the statements below facts or inferences?

Write F (facts) or | {(inferences).

Elicit from students definitions of fact (something
that is known to have happened or to exist) and
inferance (a guess that you make or an opinion
that you form based on the information that

you have). Read the statements as a class and
give them tims to do the activity in pairs. Check
answers crally.

Answers:
alblcFdFeF

In pairs, go over the play again and identify the
different punctuation marks. Say what each of
themn expresses.

- Invite students to go back to the text on page 83

M N2

and find the punciuation marks. Tell them 1o work
in pairs and say what each mark expresses,

Answers;

Parentheses: It is used to add exira information or a
personal comment,

Colon: It introduces a list of things, a sentence or phrase
taken from somewhere else.

Ellipsis marks: It indicates a pause when someone is
speaking or an unfinisned sentence

Exclamation mark: It indicates strong feelings or a
raised voice in speech.

Comma: it indicates a pause when someone is speaking
or an unfinished santence

Question mark: It indicates a question or query.

LESSON 2

v. l»ﬁunkgrmtwphr N
T Yt TR A Wufmaﬁu-\ﬁnﬁ,febuhmmfmw

" T, . GG? f ond snter Tom
o e, gl WWW Grandpa
fcindenm 1M&Ms 1 m&m  ranberies, and pow s time
s Tofyou ¥ Day.
Gt mm
- Gesadms: ki v e prpae he k.
Tom: . Pt Thot Boes sound so had.
. iAW . Prapind Rt quch e workl have to phuck the fenthes.
© Yom: -]
, Gramign: Arid pull out l?wt:wdn
Tomy <« Eed .
L Beandgiin T At bim i the oven,
‘Ao < -Mddebtibeget that first, you must chop oft hls hesd.
Torc > Wawobs is neck fuit of feor.} And al this time. | thought 1 was going to
. bé the guest of hanar, Fum got ta gt out of henel Thave peooie are
gaing ic eat me! (Mo ond Dod enter)
Mam and dad:  Hi, Grandpa! Happy Thanksghing.
Dad: Whal can we 4o o heip?
Grandpa e glack you sked that. Go cut back and <hop Y th turkey’s biad
Mo Be brave, daar.
Dad: Horey, you knaw the sight of biood makes me queasy.
Moen: Grandima needs 174 0 the katuhen,
Dad; Well, sometimes 4 man has ta do what & (st s 1o do.. {is son

mu N’ID ﬂ'PBTURI{EY

- wA EBYOON ks, EAOOM K i, T en Tom Turkeyt { Fom
- g N Rarphg i wing: )

Frad ond s iwghier Tai enter). rnak hs kids do the wark Son,
this Thanksglving, km giving you a very spec:at responsibifity: chop

off the turkey’ head.

Fred: Oh, tross!

Dadl: And abso pluck the feathers, take out the mnards, and ghve it ic
Geancia 10 fut In the oven

Frad: But -t Bt i

Dad: Hire: fun, son. (Fred trnsto Ter, who has been engrossed i a book.)

Frad: Tl Thd ikl 10 wrhiat Sad a1 sand 1o me

Torti: M, | was 140 busy rending my iMstory book.

Tarri:
Tor:

Dad:
Tarri:
Frad:
Tarrl:

Fon:
Dad:
Tartl:

Yerrl:

| Grandpa;

Piy:

Grandma;

Grandma:

e wianes y') b kel thie rurkey. (Hie priskies fes oasind Fan,
o them exite. Wate Al the iver hunsin characrers iave
clodired the sioge, (o
Well,§ guess it we wat a turkay dinner, somecns hasfo do 1,
(5P PICKS Up Q400 (X TRahe sure I°% somentiing sofe)
sAnprUechig Tomy Sarry, M. Turkes, The time has come,
11 -1 b It T turkeysievts 1o swayy beck and forrh e L L
falts o the ground }
Oh ot 1 ik he's Aaving & haart artack! [chavkang e rirkevs pusse)
He doaunt have 2 prilse. tMom and Dad entés, Tery (s pressing
Tonts chest.d
Tert, what ane yous daing!
CPR. ! learnedd this inhealth class.
{Enrenn: What's goung on?
T think r's working. | ive, Mr. Turkey, livel i The actress presses foms
chestaramaially).
{Coming back ta lifr.) Gohble. gobbiet
You saved his lifel
Yeop Now | guess d bettor cut off his head.
Now walt child, It just doesrrt seern dpht. S
Yo know, accandng bo nry history book,
presiderts Harry Truman and kohn
Kennedy spared e lives of thelr
Turis, ahd si0e 1983, the Whire
House has granted a presgential
pardon to pach Ihve rkey that i
preserted b ihe prasident,
Muybe chis year we could do
the same,
1hink thats a lovely sdea.
Baswdes, we have many other
delicious foods we Gan et
yarms, cranbestios, reshly made
bead, and mashed Patiloes.
Tharss righe, Grantiria, Now, vhas
upfot sexte pOrk chopre?

6 Kt | 0 GO B QU

N
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Stop & think

In case your students tick the “no” opticn, invite them to
read the text again (page 88, 89) and help them
with comprehension.

+ Cimmpue s 1o D Eienkt i the e

Language in use~._| Diffecent present events

1, Anlyze the extract from the play. Pay spedal antention La the wrb Iees In bolg.

Tertt: WmeTm)Sm B Turkey. nmmehanme
Tom:[-1- He s 10 the ground).

Terri: Db na! § think he's harving a heart tiack! {checking the Rarkeyt pusse )
2. Warch oun!

Which 4F the sementes i palnt 1 refers
! « astate or an actim that Is presem?

~ avents that are happening at the moment of spaaking?

+ 2 situaton thal stored i the pastand contius s the preseat?

3. Provide one avample of your own For sach type of tumse,
: \_ Erample: Sheoes 0 o W e s e ave o the horever. /

IE2! TOWANDS THE PRODUICT - RY-PRODUCT 2: A tiéferent ending for & short play
a. Work In your group. Write twa o theee exchanges amang the
characters af the play you selected i the By-product 1 fex 12, page
b 31) and flnlsh the short pliy in a diffarent way.

‘,
>, Wow can | mxpress different avents in b present’

[l Gonl e exchanges loud and deamatte them?

HOagopAtie] Different present events

1. Students read the extract, paying special attention to
the verb tenses used.

2. Read the questions aloud, stressing the key words
that explain the use of the different tenses (for
example, “state or action that is present”). This
difference in intonation will help your students notice
the key aspects of each tense and how they are used.
If necessary, use examples and write them on the
board, encouraging students to participate and make
guestions.

Invite students to go back to the sentences from the
play and identify the tenses. As you check answers, ask
them to support their choices explaining why they think
they are correct.

3. Students find their own examples for each verb tense.
Then they get in pairs and share their examples with
their partner. Motivate them to follow the example.

BACKGROUND INFORMATION
Special characteristics of each Present tense

Present simple:

Affirmative form: final —s in the third person singular:
(Joan plays the cello)

Negativq form:; use of auxiliaries and verb in the Infinitive
without to: {/ con't sing very well; Carla doesn't ke cooking).
Interrogative form: use of auxiliarigs, verb in the
Infinitive without to, and word order auxiliary + subject +
verh: (Where does John work? ; Why do vou say that?)
Present Continuous: & form of fobe + verb ending in —ing:
Affirmative form: (/ am wiiting an e-maif,

Negative form: aacition of not (/m not siudying right now:)
Interrogative form: word order: form cf io be -+
subject + verb ending in —ing (Are you sleeping?)
Present Perfect: a form of have + Participle of verb.
Affirmative form; (/ fiave finished my homework; She
has crealed a new piece of ard

Negative form: addition of not (You haven't corrected
vour mistakes; Felix hasn't moved fo Arizona.)
Interrogative form: word order: have+ subject+
participle of verd (Have the children been lo the z00?
Has Antonia opened her presents?),

Stop & think

T case your studerts tick the “no” option, invite them to revise the
@cﬁon Language in use again and help them with comprehensionj

10 TOWARDS THE PRODUCT - BY-PRODUCT 2:
A different ending for a short play
Encourage students to get in pairs and invent &
different ending for the story.
They write two or three exchanges among the
protagonists. Then, have them practice reading the
exchanges aloud. You may assign this first part of
the task as homework,
The next class, invite some pairs 1o do the
dramatized reading of the exchangss in front of the
class. This task is meant to prapare students for the
final product,

TR e A

§ Suggeste

T e

“Graphfcﬁo“’i'gx ; 8’5

EXIT SLIP

Students reflect on the work thay have dong in the
lesson and write thelr personal respenses, which they
can share with some of their classmates. If students
have problems with present tenses, refer them back

10 the section Language in use. You may also read the
information in the Background information window aloud.

UNIT 2

Lesson 2 39
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LESSON 3: Drama

Communicative activity
« Literary exprassion.
Students will...
« analyze vocabullery refated
« to drama,
» read extracts of plays.
» use non-verbal language and
Prosodic resources.

« Reads theater plays.
What for?

B To participate in & dramatized
reading of plays.

Social practice of the language

'}w » s peefLEvEENy

LESSON 3: brama
« e T e o,
Bl in groups, answer the follawing questians. Then compare your keas with

another group.

. HowTs drama J Pt frofn prose’

L has s, Al luses symbok.
11 1 Fas pradtan, L holEmaions be performed.
b. Stage directions oo all of the ﬁsllmnngm» -

1. Prisvide the direcion with tiatalls of the seiting.
i Dhvwct td ackors prihow 0 5pesk thelrines.
u: Tuli e actors where to move during the scens,

< Howdoa solloduy and an askde differ from gach othar?

l Avaﬁloqu‘!&spdm 254 groon while an asdels
apeken A

8 mmlsm’umamwﬁlusdimwh
stigken akin

0, A Az i g5 the #i:disncy when ciber ¢
on sty while 3 solloguy mms&eawmwhmm
chatacter s alone oastige.

Iv. & soll ottty edciretyes tha guclierice wherathérdiaractes ar
an s1age, il 2t agTde a(lireusthg audishce when tiie

oeLatigh,

b I 4. Comey e charactersthoughts ta the audietics.

Hraracter ks dkane;

$4 Complete the text about drama with the wards and concepts in the box.
i Reviaw the meaning of the words in tha chossary If necessary,

i 1l Jhiisgue  parcotheses  pliy  econes
serpt  epeikinglings  svage diections lines

A \scumposed of different parts. Thesa parts are

called i

The. i 1sm rmthedunmrsspeakmhepiaym [ :

characters'names appcar in bold befors their _ | orabdery st |
18/l the actor what to do. They appeat inside i e v
L wiitten initalics, and tall the chararter where to go "

onmge hnwlu move, and how to say thelr .

The spetial form that a play Is written iniscalleda _ _

1. In groups, answer the following questions. Then
compare your ideas with another group.
The main objective of this lask is to engage
students by using Games and Inconseguential
Competition {read sbout this strategy in the
Teaching tip window), This activity is presented as
a challenge in which students should use what
they have learmed in cther areas of the curriculum,

Answers:
a. v b.i C. i
2. Complete the text about drama with the words

and concepts in the box. Review the meaning
of the words in the glossary if necessary.

After they have answered the short quiz,
motivate students to complete the text by using

LESSON 3

the words in the box. Check answers orally.

Answers:

A play is composed of different parts. These parts are
called acts and scenes.

The dialogue is the lines the characters speak in the
play. The chargcters' names appear in bold before their
speaking lines.

Stage directions tll the actor what {o o, They appear
inside parentheses, written in italics, and telf the
character where to go on stage, how to move, and how to
say their lines.

The spacial form that a play is written in is called a script.

Stop & think

In case your students fick the “no” option, invite them to
revise the vocabulary in exercise 2 again and help them
with comprehension.

» Aew enktalaboys, :
mmmﬂm

JE3 €13 Listen 1o the following lines from the play on pages 28 - 29, Pay
spxl’al attention to the Intonatlon and pronunclation.

My s are gond whitk ot Gh o chatan™ Ne time for that nowi,
Wha's chis? O with harhaadl  Come an, then.
Hotat 2l Gatlcoutofherel  Rude thing.

R Listen to some dialogues taken from the play Terrd and the nurkey. Fay
specal attention to Intonation and prenundation.

i
i Bl nead and practice the expressions and the dialogues with your partner.
Monitor volome, speed and intonation carefully, Ask your teacher to play
1 the recording agan if necassary
T choase one of the dialogues in excicise 4 and act It aut In front of your
classmates. Make sure yous Imitate [he Intonatien and pronunclation in

. e model.
| b

e EZ @R menning socrer
o MHave loak at The text Bock 10 the summer an pages 21- 27. Predict the
required information and complets the thbis below.

« Typactplay
(tragady, comady, musical)

Setting

e

| Protagonists

3. ‘ﬁ Listen to the following lines from the play
on pages 28 - 29. Pay special attention to the
intonation and pronunciation.

Have students listen to the lines from the play in
Lesson 1 (pages 28 - 29), paying special attention
to the intonation and prenunciation. Then ask them
1o repeat each expression imitaiing the model.

}} © Todos los derechos reservados, Ldiciones Castillo, 5. A, de €.,



4. ‘ﬁ Listen to some dialogues taken from the “ Page 39
play Terri and the turkey. Pay special attention |
to intonation and pronunciation. |

|
Play the four excerpts from the play Terri and the i

E( ' |Isten 1 the recording. I palrs, take turns 1o read the poem aloud,

, B Thanksgivin 'ﬁrnc earand and s
lurkey one by one, with pauses, for students mis'g.éml e 7
to listen and repeat, imitating intonation and i e R R

When the autumn mbon is g and yellow-otatige and reund,

pronunciation. Do this twoe or three times. Wi o ko g e g Ty

“When the pantry jars ate Foll of rince-rneat Andthemare
 Ladher it st sphces for & take,

5. Read and practice the expressions and the I ! W e o s s ot ke,

P T AR

dialogues with your partner. Monitor volume, e o re e th evefing P cosky
speed and intonation carefully. Ask your teacher | imymmmmmmmm ,
to play the recording again if necessary. ‘mf;fgﬁ;“,;‘:;:;“;;;i}mg;“mﬁmﬁ f
In pairs, have students read and practice the Lo et

expressions and the dialogues. If necessary, o 4%“3 L% qg

play the recorcing again to allow the students to ; L e

imitate the model. ]

Wb Do g -\w

IEX TOWARDS THE #RODULT « RY-PAGDUCY 3: A rehearse of the shart play
# In your group. practice reading tha short play you selected and the
exchanges you wiote aloud and try to damatize them. Correct sach
others mistakes.

6. Choose one of the dialogues in exercise 4 and
act it out in front of your classmates. Make sure |
you imitate the intonation and pronunciation in
the model.

Tell students to get in pairs and choose one of
the dialogues. Make sure the different dialogues
are distributed evenly among the pairs. Play the |
recording &gain, with pauses, for students to
listen and repeat the dialogue they chose. Giva

them a few minutes to practice and invite some 8. ‘ﬁ Listen to the recording. In pairs, take turns
pairs to act out thair dialegue In front of the class. to read the poem aloud.
- Play the recording twice. Encourage students to
Stop & think i listen and then take turns to read the poem aloud -
' and correct each others' mistakes.

In case your students tick the “no” option, invite them to
revise exercises 3, 4, 5 and 6 again and heip them with 9. TOWARDS THE PRODUCT - BY-PRODUCT 3:
comprehension. E A rehearse of the short play

1 This activity is aimed at preparing students for
} the dramatized reading in the final product, Read

7. m READING BOOKLET ' the instructions aloud, make sure everybody
Refer students to the text. Encourage them to understands what they have to do and assign
predict the information reguired to complete the enough time for students to rehearse.

table. Do not check answers at this stage. You may also assign this activity as homework.

A

®

?Sugg.’é“stedv assessment mstrument = { ¥ 2331
f}Cv‘ratphic: organ!zer {Seef Sam Pl e @n page QOO)‘* vi

Stop & think

If students answer no, encourage them to read the poem
once more and help them with comprehension, revising the
contsxt and message presented in it,

% © Tadas los derechos reservados, Fdiciones Castiflo, § A de L v
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EXIT SLIP

Students reflect on the work they have done in the
lesson and write their personal responses, which
they can share with some of thelr classmates.

If they have problems with remembering the format
of a play , refer them back to page 37 (exercise 1).

[rpey
et
P

You ane going to perform the dramatizad madmg of a scene from a play.

[LE

EM n youe group,

I3 Coliect and revise the by-produscts you completed [n the TOWARDS THE PRODUCT section on
pages 31, 36 and 39. Check k again with your teacher.

[ FrovucTion |

Practice undl the actors can read alk the Kries flueritly and everyane can use the props, music, etc.
cormectly. -

[0 Organize & genersl rehearsal before the p Ife e ene your and
analyze it carefully, You may ask your teacher to watch the recorchng and give you feedback.

I Design a poster to promate your performance and display t in a visbie place.

FPRESEHTATICN

[ Present your dramatized readiing of the play to the other geoups, to ancther dass, or even tothe
whale schooil

PREPARATION
1. Have stucdent waerk in their groups.

2. Ask students to collect and revise the by-

products they completed in the TOWARDS THE .

PRODUCT section on pages 31, 36 and 39.
Check them again with each group.

PRODUCTION

3. Help students organize the rehearsals, geing from
first reading, to dramatized reading, to memorized
lines, to acting, etc. without / with special effects
and music, without / with costumes, etc.

8 unT2

|

4. The general rehearsal should take place when
all the students can read their lines fluently,
the costumes are ready, the props have been
collected, etc. It is the moment to correct details
and get ready for last-minute setbacks.

5. Monitor students’ work as they make a poster
to promote their play. it should be clear, with a
minimum of text and attractive artwork.

PRESENTATION

. Organize the presentations of the groups' plays,
when, wherg, audience, etc.

Leaming

» 1 can salect and revise shori plays for a young dudieice.

+Lcan read plays and understand general meaning, main idtas and details,
« | can participate In a dramadlzed eeading of short plays.

Final Product

« 1 followed the instructions cantfully.

«1distribytad tasks and roles making the best e of our abulities and
Intorests.

+ 1 uved structures, vocabifary and deas from the wnit,

+ | wrate the exchanges filiowAng the steps +0d according to the requied
formac.

o} checked and comect grammaz, with the
feahers heip.

Casitomm Wteraction and vavwes

| nesgrected ather’s ibeas and opivons Ir: 1he group.

-Latimaed the rehearsals and gave [6eas 10 sotve problemrs.

-1 finishied the tasks according to schedule,

EVALUATING PROGRESS

1. Students should complete the table first, but be
flexible as to when you could let them exchange
and share opinions with scme you or with of their
classmates.

Read the items with the class and make sure
students understand what each point refers to, It
is essential to give them plenty of time to reflect
and answer truthfully,

g & Todos los derechos reservados, Ediciones Castiflo, 5 A de C V.
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2. Get stucents to get in pairs and evaluate each
other using the same criterla, Decide if you want
10 give your own assessment besides or instead
of their classmate's.

3. Cenduct a general convearsation about the
achievements of the unit.

"+ -READING'BOOKLET -
' "BACK'TO'THE SUMMER

; 55 Start a conversation about the development of
technclogy in the 21% century. Then ask students these
questions: Do you think time travel will be possible in the
future? If yes, when do you think it will happen? If not,
why not? Would vou iike to travel through time? if yes,

would you rather travel (o the past or fo the future? Wihy? '

Answer:

1. By scenes.

2. Cryegenic chamber - Picture 3. Helmet - Picture 1.
Mummy - Piclure 2.

3. Events: Friends travel through time in a time machine.
Friends visit the 1980s, Ancient Egypt, and the future,

Back to the future

Ts;ﬂ:ym Setting | Protagonists
Different places and periods | Three friends: Sean, Liam
through time: the living d Scott,

room in the childrer's 1 Jeff akid in the 1980s
house, a child’s house in the 1 and his mother,

Camedy | 1980s, on the steps of the : Ancient Fgyplians, an
Queen's palace n Egypt, | 1 Egyptian quleen, an

inside a crycganic chamber | Egyphan slave, a mummy,
in the future. - An old man in the year

1 19072,

4. a. Protagonists: Sean, Liam and Scott.
b. Secondary characters: Jeff and his mother, Ancient
Egyptians, an Egyptian queen, an Egyptian slave, a
mummy, an old man in the year 2072,

C.

Author's comments or additional information:

« (Lights come up as happy summer music plays. Two
friends, Scott and Liam are talking. Their friend Sean
enters, carrying a strange-looking gadget.)

» (Sudden realization.)

« (The kids run in a circle and then rush off stage as
the lights shift tc Jeff. He is running around the stage
wearing & cape, pretending to be a super-herp.)

« {Voice off stage)

» (The time travel kids enter,)

« (Sound effect - The kids disappear behind a drop.) .

+ {Lights change. The kids are surrounded by anclent
Egyptians who bow down before them.)

» (The Egyptians all hail.)

« (Points o steps.)

« (A mummy slowly staggers onto the stage.)

« (The mummy slowly staggers back off slage.)

» {The Queen exits. The Time Machine is on stage. An
Egyptian worker enters and finds it.)

» (The kids spin around and fravel through tims again.)
» (The Future; the year is 2072. An old man walks up
to a cryogenic chamber,)

« (He cpens up the chamber, Sean, Scott, and Liam
step out, very cold.)

« (The kids return to the place where they had begun
their time trip.)

. They visited three times and places: the 1980's,

Ancient Egypt, and the year 2072,

. Where they had started it, at home,
. Because of the clothes, the music, the game the boy

was playing, etc,

. The may have seen an Emperor and Roman soldiers, g

show at the Colosseum, etc.

. A very modern city, fuil of incredible machines, pecple

of all ages, many old people, etc,

UNIT 2
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STUDENT'S BOOK — UNIT 2 — LESSON 1 -

PAGE 26 - EXERCISE 3 ’
Scene 1: Down the rabbit hole to Wonderland:
Narrator: The story is just as you remember it. Here is

Alice meeting the White Rabbit.

Rabbit: Who are you?
Alice:  That's not a very polite way of introducing yourself
Rabbit: Whatever are you doing in my rabbit hole? |

suppose you're going 16 say you fell from the sky. '

Alice:  Well no, as a matter of fact, | remember chasing
' * arabbit; he was running very fast and saying...
Rabbit: 0h, my ears and whiskers!
Aiice:  Yes, exactly like that... and he had a pocket
watch... (Rabbit takes out his watch )
Rabbit: Like this one?
Alice:  Yes. And he kept saying...
Rabbit: Oh dear, oh dear, ] shall be too, oo late! Well,
good-bye.
Alice:  FPm stre you mean hello. I only just got here
Rabbit: Good-bye, hello, good-bye, hello...
Alice: I wish you'd make up your mind.
Rabbit: No time, No time for that. I’'m going to be late!
Alice:  Latefor what?
Rabbit:  Difficult to say. Very difficult to say.
Alice:  1f you don't'know what it is you are late for...
Rabbit:
exits behind screen.)
‘Alice:  Wait! {Afice follows Rabbit. She finds herself in
- afong low hall)
Alice:  He's gone. How very strange.
Queen: Who's this? {No one answers.) diots! What is
.. your name, child?
Alice:  Alice, so please Your Majesty.
Queen: And who are these? (She Indicates the cards on
the ground.)
Alice:  How should 1 know? They Iook like a few old
cards to me.
Queen: Off with her head!
Scene 2. The Queen’s lawn game
King:’ Reconsider, my dear. After all, she's only a cmld

Queen: {To the cards.) Get up! (They do)) What -
have you been doing here?
Card One:  Um...er...if it pleases your Majesty. ...
Queen: Off with their heads! (7o Alice.) Can you
: play croquet?
Alice: Yes! .
Queen: Come on, then. (She claps her hands.)

The Game. The Game. Be quick about it
{The cards rush about setting up.) Get to
your places! | want to begin! {Everyone

rishes around, bumping into each other,

80 uniT

No time for that now. Hello! (Waves to her as he

with croduet malfets flying and dolis heads

roliing alf over the stage. A crazy game
of croquet proceeds, with only the Queen
allowed & score. Alice stops piaying when
she sees the Cheshire Cat)

Alice: Goodness! | never played the game this way.
Cheshire Cat:How’s it going?
Alice: | can't understand how they play croquet here

and | don't see how there’s anybody left in the
Kingdom, what with all these beheadings.

Cheshire Cat:How do you like the Queen?

Alice: =~ Notat all! She's so extremely... {Afice sees
that the Queen is behind her.) likely to win,
that it's hardly worth finishing the game.
(The Queen smilingly goes off and the King
cornes up to Alice.)

King: Who are you talking to?

Alice: lt's a friend of mine, the Cheshire Cat. -
Allow me fo introduce you.

King' Hmmm. | don't like that silly grin at all, but

it may kiss my hand, if it likes.

:Cheshlre Cat:I"d rrratherrr not.

King: How impertinent! He may not look at me
like that.

‘Cheshire Cat: A cat may look at a King; it's the Taw.

King: ~  Getit out of here! Rude thing.

(ueen: {Coming up.) Off with its head!

@] STUDENT'S BOOK - UNIT 2 - LESSON 2 - PAGE 34 -
EXERCISE 6

Terri and the turkey

A Thanksgiving Day play

Narrator:

© * yelaxation, and family. A day everyone loves.

Everyone, that is, except Tom Turkey! {Tom

Turkey walks on stage left, flapping his wings.)

Tom:  Gobble, gobble! (On stage right, Grandma and
Grandpa enter. Tom fistens fo them as they speak).

Grandma: | mashed the potatoes, 1 crammed the
cranberries, and now it's time for you to do

‘ what you always do on Thanksgiving Day.

Grandpa: Watch foothall?

Grandma: No! It's time to prepare the furkey.

Tom: Prepare? That doesn’t sound s¢ bad.

Grandpa: Prepare? That's such hard work! | have to
‘ pluck the feathers

Tom: Ow!

Grandpa: And pull out the innards.

Tom: Eek!

Grandpa: And toss him in the oven.

Tom: Oh, my!

Thanksgiving. Atime of\joy, cetebratmn food, -

R © Todos los derechios reservados. Ediviones Castillo, 5. Acde C v
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Grandma: And don't forget that first, you must
‘ chop off his head.

Tom: (Grabs his neck full of fear,) And all this time, |
thought | was going to be the guest of honor. I've
-got to get out of here! These people are going to
eat me! (Mom and Dad enter,)

Mom and dad: Hi, Grandpa! Happy Thanksgiving.

Dad: What can we do fo help?

Grandpa: I'm glad you asked that. Go out back and chop
off the turkey's head. :

Mom:  Be brave, dear,

Dad: Honey, you know the sight of biood makes me queasy.

Mom:  Grandma needs me in the kitchen.

Dad: Well, sometimes a man has to do what a man

: has to do... (His son Fred and his daughter
Terri enter)...make his kids do the work. Son,
this Thanksgiving, I'm giving you a very special
rgsponsibility: chop off the turkey's head.

Fred: Oh, gross!

Dad: And also pluck the feathers, take out.the innards,
and give it to Grandma to put in the oven.

Fred: " But—but—but..

Dad: Have fun, son. (Fred turns to Terri, who has

' been engrossed in a book )

Fred: Territ Did you hear what Dad just said to me?

Terri: No, [ was too busy reading my history book.

Fred: He wants you to kill the turkey. (He pushes her -
toward Tom, and then exits. Note: Ail of the other
human characters have cleared the stage, foo.)

Terri: Wall, 1 guess if we want a turkey dinner,
someane has to do it. {She picks up a prop ax;
make sure it's something safg),

Terri:  (Approaching Tom.) Sorry, iVIr Turkey. The time

. has come.,

Tom: 1 —1— | feel faint! (The turkey starts to sway

-+ back and forth. He falls to the ground)

Terri: Oh no! | think he's having a heart attack! (checking
the turkey’s puise)) He doesn’t have a pulse. (Mom
and Dad enter. Terry is pressing Tom’s chest,)

Dad: Terri, what are you doing?

Terri: CPR. [ learned this in health class.
Fred: . {Eniering) What's going on?
Terri: | think It's working. Live, Mr. Turkey, live! (7he

actress presses Tom's chest dramatically).

Tom: {Coming back to life.) Gobble, gobble!

Dad: You saved his life! ,

Terri: . Yep. Now | guess I'd better cut off his head.

Grandma: Now wait, child. It just doesn't seem right.

Terri: . You know, according to my history book,

: ~ presidents Harry Truman and John Kennedy

spared the Tives of their turkeys, and since
1989, the White House has granted a
presidential pardon to each live turkey that is
presented to the president. Maybe this year
we could do the same.

Grandma: | think that's a lovely idea. Besides, we have many
other delicious foods we can eat: yams; cranberries,
freshly méade bread, and mashed potatoes.

Grandpa: That's right, Grandma. Now, who's up for some
pork chops?

Pig:  (Fesling faint) I've got to get out of here!

18 STUDENT'S BOOK - UNIT 2 - LESSON 3 -
PAGE 38 - EXERGISE 3

My ears and whiskers!
Oh dear, oh dear!

No time for that now.
Who's this?

0if with her head!
Come on, then.

Not at alll

Get it out of here!

Aude thing.
-- Grandma: | mashed the potatoes, | crammed the

. cranberries, and now, it's time for you to do
what you always do on Thanksgwmg Day.
Grandpa: Watch football?
Grandma: Nof [t's time to prepare the turkey.
- Dad: What can we do to-help?
Grandpa: 1'm glad you asked that. Go.out back and
: chop off the turkey's head.
Mom:  Be brave, dear.

-Fred:  Terri! Did you hear what Dad leSt said to me?
Terri: No, | was too busy reading my history book.
Fred: He wants you to kil the turkey.

Terri: Well, | guess if we want a turkey dinner,
someone has to do it,

- Dad: Terri, what are you doing?,

Terri:  CPR.1learned this in health class.
Fred: (Entering) What's going on?
Terri: I think it's working. Live, Mr. Turkey, live!

UNIT 2



“STUDENT’S BOOK - UNIT 2 - LESSON 3 - PAGE 39-
EXERCISE 8

' Thanksgfwng Time
by Langston Hughes

“When the night winds whistle thmugh the trees And- h10w3

the crisp-brown leaves a-crackling down;

When the autumn maoon is big and yellow-orange and round,
When old Jack Frost Is sparklmg on the ground It $ .
Thanksgiving Time!

When the pantry jars are full of mmce meat And the
shelves are laden with ‘sweet spices for a cake,

When the butcher man sends up a turkey nice and fat to bake;

When the stores dre crammed with everythlng ingemous
cooks can make,-

It's Thanksgiving Time!

When the gales of coming winter outside your window how,

When the air is sharp and cheery so it drives away yourscowl .
When one’s appetite craves turkey and will have no other

fowt, It's Thanksgivirg Timel

-

€ TEACHER'S BOOK - UNIT 2 - FINAL CHECK -
PAGE 54 ~ EXERCISE 4

Even monsters can be pnncesses

Sceng 1-

{In darkness, there is a roar and then screams)

Queen: Run! She’s coming!

Princess:”  Secure the main gate.

Prince Henry: She’s already inside.

Queen: What tanwe do?

Prince Henry: She broke down the door. It's after the
crown jewelsI

{Dee dee monster runs across the Stage
wearing a crown and jewels and doing a
growly laugh - guards. un after her)

Princess: That's my crown! Give it back! Go get my
crown, you fools!
(Guards runs off after dee dee monsrer .
o Prince henry is laughing)
Princess: Stop laughing. It's not.funny.

Prince Henry: She's a girl, She wants a girl's crown.
(Dee dee monster comes In sits on the
throne and doés a silly princess pose)
She's not a girl. She’s a monster. A beast.
A terrible creature who takes my stuff.
{Dee dee monster gets sad, throws off
crown and feaves)

Prince Henry: You hurt her feelings.

Princess:

Princess: She hurt my crown, Look. It's ruined! |
want a new one!

Queen: ‘We will have it repaired for you.

Princess: ] want it now! '

92 uniT 2

Prince Henry Geez. Who's the monster now?

~Queen: Come along dear. You can wear. my crown

until it isfixed.

Princess:  You mean... your queen erown’? I .get to be
=7+ the queen?
(Queen: Whatever will make you happy, dear

*{Queen and prince henry exi)

ﬂ READING BODKLET - UNIT2- PAGE 2
Back fo the summer

Sean Hey, guys! Do you want to play with my new .
- invention? It's & time .machine, .

Luam . Sorry, Sean, we're not in the meod

=Scott:u . Qur summer vacation is practically over.

Liam:. . (Sudden rea!/zat/on) Hey, wait-a minutel D:d
4 . you say a 'time machme ?

Sean: . Yeah, | urned my mom's 'old call phone mto
‘ -+ a flux capacitor. Would you like-to4ry it?

Liam: . Canwe use it to start summer vacation all

- - over again? )

Sean: - Sure, but first we’ ve gotfo put on our safety.

helmets. Al right; the coordinates are set for

~ June 37 The Tights are biinking; the butfons are
waorking, the flux capacnor is.. ﬂuxmg We fink
arms, stomp our feet and here we go!

Liam: L . Back to the beginning, of. summer'

Mom: - Jeff? Jeffrey? Jeffrey Nathan Johnson,
' answer your mother.

Jeff: Mom, F'm practicing being a.super hero! (The
. time travel kids enter)

Scott: I think it worked! .

Liam: ©  Hi, what's the date today?

Jeff: - June 3%

Sean: It works! My time machme works!

Scott: * Everything looks different.

'Liem: ‘ What's going on? Where. are we? | don’ t

. think we’re i the r,lghtplace -we're lost!
Liam: Oh, my gosh, we're In the 19803'

Scott: Take us back! Take.us back rightpow! .

Sean: . fcan'ttum the machsne back on,.dt's: not working!
Jeff: ~ Doyou need help’? Sounds I1kegou neéd a hero,
Liam:  Hey, we'd fove your help Let's find some

" new batteries or something. '
Jeff. Hey, guys. You just.need to press this button

Sean: ... Wait! Dont touch it! -

‘Scott: U, hi. MynamesScott

Liam: . ;Wedoe’tbe1ong here!. ”

‘Egyptlan1 Of courge you-do. Wher you appeared, we

knew, that 1t Was. a sign that you would fead ’
s to greatness a
Egyptian 2:The prophecy says that YO :wﬂl flmsh
- building the Great Pyramids.

}2 D Todas ios derechos reservados, Ediciones Castillo, S A de W
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The Great pyramids? Where?
Egyptian 1: {Points to steps.) Right over there.

Sean:’

Liam: { don't want to be here. | want my Mommy!
Liam: 1 said "Mommy'.
Egyptian 1: Do not worry. You wilf find 6ur klngdom IS a
paradise.
-"Egyptian 3:1'm tired of failing and building all the time.
What's thig button for?
Scott: No, don’t touch that!
0ld man:  What's this? A cryogenic chamber? It says,
“Do not thaw until someone has invented a
time machine”. Oh my, | must unfresze these
poor young people immediately. '
Sean: Bryl
Scott: . Socold. |
Old man:  Welcome to the future! The year is two
: thousand seventy twol
Sean: Oh, dear. | don't suppose you have a fime.
"~ machine we could borrow.
Old man:  You are In luck, my friends. This will take you
.wherever you need fo go.
Scott: Great, fet's go home!
Liam: Well, | guess everything is back to normal.
Scott: Yeah. Except now we have to go back to school.
Sean: | wish there was a way we could start this.

whole thing all over again. Wait.

S Tknow...
Let's travel in time again! '

+7. T FINAL CHECK’ANSWERS

w

1. a. Title.

o

Playwright / author.
¢. Descriptions.

d. Characters,

e. Directions.

. actor / actress ; audience; backstage; costume;

director; dressing room; make-up artist; scrict stage

. Any of these:

People: audience, cast, character, director, narrator

Physical things: costume, script, stage, make-up

Concepts: dialogue, lines, scens, satting, play

Verbs: perform, rehearse, express

4. ﬁ/—\ssign points according to these criteria:

= g g
[77] i 17z
Correct 4 | Practically no 1 3 | Fluid 3
exchanges and | tlanguage mistakes. | | interaction,
" | turn-taking |Body gesturesand | | good
and lively Inon-verbal features | | pronunciation,
performance. 110 CONVEY Meaning. real-life
| o hesitation. N
Mostly correct | 3 | Very few language | 2 {Fluid 2
exchanges and | : mistakes. interaction,
tun-taking ard Alot of body afew
appropriate lgestresand non- | | pronuniciation
performance, rverpal features to 1 | of mistakes, -
: Convey meaning. a bit of
- hesitation,
Acceptable 2 |Some Ianguage 1 | Fairly fluid 1
exchanges and | | mistakes. intsraction,
turn-taking and Some body gasiures $0ME
performance. -and non-verbal ! pronunciaticn
. ! features fo convey mistakes,
meaning. some
. o hesitation, ]
Inappropnate 1 Language mistekes | O | Interaction 0
gxchanges and interfere with affected by
turn-taking comprehension. pronunciation
and poor Praciically no body | | mistakes, a lot
performance, gestures and non- of hesitation.
verbal features 1o
convey meaning,
UNIT 2
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B Complete the table with two words related to drama in each category. ¢ § points
People Objects Concepts Verbs ’
ﬂ ‘ﬁ Read and listen to this extract of a play and form groups of four. + 8 points
a. Assign roles and practice the speaking lines.
b. Do a dramatized reading of the scene.
Even monsters can beip;'ilfcess\es'
Scene 1 V e
- (In darkness, there is a roar and then sm@ams)
Queen: Run! She’s coming! : -
Princess: . Secure the main gate, »
- Prince Henry: She’s already inside. = =+ .~
Queen: Whatcanwe do? - . ...
Prince Henry: She broke down the door. Its after the crown Jewels'
{Dee dee monster runs dacross the sfage wearing a croun and jewels - §
- and doing a growly Iaugh guards T after her)”
Princess: - That's my crown! Give it back!’ Ga y get my crown, you fools! |}
I (Guards runs off after. dee dee motister. Prmce hém‘y is. laughmg)
Princess: Stop laughing. It's notzfmmy : -
: Prmce Henry: She’s a girl. She wantsa guls crown.’ :
(Dee dee monster: comés in 51ts E)ﬁ the throne and does a silly
: .- princesspose) .. o
- Princess:  She’s not a girl. She’ S a mcmstér; A beast A temble creature
S - who takes my stuff. -
- {Dee dee monster gets sad throws ojj‘ crown and Teaves)
Prince Henry: You hurt her feelings.: .
Princess:  She hurt my crown. Look. dt's ruméd' I want anew one' :
Queen: . We will have it repaired for you L
Princess: - I'want it now! ‘
Prince Henry Geez. Who's the monster pow”
Queen: ' .Come along dear, You can wear my crown unhl it is fixed.
Princess:  You mean... your quéeh eréwn? I get to be the queen?
Queen: . Whatever will make you happy, dear ‘
) (Queen and prmce henry exzt) . o
» Total score: /30 points
UNIT 2 39
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UNIT OVERVIEW

Allotted time

16 classes (45 minutes each) .

Environment

Academic and educational

Communicative 'activity

Intérpretation and follow-up of instructions.

Social practice of the language

Produce instructions to be prepared for an ervironmental emergency.

Final Product

Posters with instructions

Reading Booklet

A safs day in the mountaing

Learning goals

+ Select and check instructions.

« Read and understand instructions.
= Write instructions.

« Edit instructions.

Methodclogical guidance

* Explain and model how to get information so that students can:
- Have a look to get a general idea.
- Ask about the purpose.
- Analyze repartoire of words and expressions 1o identify addresses.
- Chack distibution and use of graphic and textual components.
- Bvaluate the function cof the textual organization.
* Heip students use experiences and prior knowledge so that they can:
- Make connections between the text and prior knowledge.
- Determing imgortance of information,
- Anticipate general meaning.
- Draw instructions o check comprehension.
- Medel reading strategies.
- Make a list of words que determine order of steps.
- White sentences to describs steps.
= Ag students write, teach and reinforce processas to solve challenges such as:
- Apply expressions to show general facts.
- Use exprassions to expand, explain and/or exemplify steps.
- Make up instructions based on the wiriting of steps.
- Exchange instructions and promote feedback.

- Create a positive atmosphere and and aliow students to share their texts so they can:

- Evaluate decisions as regards included and delsted information.
- Delete, add and/or change information o improve a text. .
- Check punctuation marks, spealling of words and reliability of information.

Suggested evaluation

Collect information such as:

- A list with environmental emergencies.
- Instructions to face an emeargency.

- Graphic resources.

Suggested assessment
instrument

Assassement rubric.

Materials

B8 unNiT 3
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£rvtronment: Atademc ong Educonional,
Comntunicatve

QOUVIDE WHERDTE T Qe ToNbhr ger O isteldions,
Sadiol practice of The IGUGE: conducs Mismaetions = e Breoared for an eveTARIRGH
Hnergency
You widl... Wiyt for?
» Ta lentify wimmmentsl emesgencies.
nmmmmmmummmmu
> amemerdes.

FIRAL PRODNICT: Posers i ke ons
e AN BOBALT by e s

- amm@wwmmmw;
" m@mﬁmhwy” perses

LEAD-IN

Invite students to read the information of the unit.
Draw their attention to the list of learning goals and
read them aloud. Make sure they understand what
's expected from them, answering their questions,
if necessary.

Wite the word Environmental emergencies on the
board and brainstorm related ideas. Start a brief
discussion about what students understand and ask
them if they have been in an mergency lately.

Draw their attention 1o the pictures and ask: What
can you see in these pictures? Eliciting a brief
description of each of them. Help students with the

- vocabulary they need to talk about the pictures and

write key words on the board.

Look at the pictures and answer the gquestions in
pairs.

Read the questions as a class and then give
students a few minutes to have a close look at
the pictures and answer the guestions. Check
answers crally.

Answers:

a. They all represent natural disasters.
b. Students” own ideas.

¢. Students” own ideas.

ate praviows knowledge.

Evatuite how ready you are o start the unit.
Select and check structions.
 Aead and uod tions.

Write |nmnim

Prasent a paster with muunmmf«emmnmurmmwm
 Refect on strenquhs, weaknesses, knowledge, and skl after aishing the uni,

i

IR T M
pwy #T o

PET

oah
IS A
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‘ rhupfai mvmgwwn\gp the v ofna:um % eadseiemw
; ﬂ'{mwmwémm&ﬁmdwzf Wmm e W

L ATURAL ELEMENTS

nmqmmmsun lmaymakufewmkes

1 will detinirely need support.

UNIT PLAN

Craw students' atténtion to the plar for this unit, and
comment with them the stages thay will go through
10 elaborate and present the final product,

Give students a few minutes to read what they will
de in Unit 3, helping them recognize the content,
skills, and attitudes they will dsvslop.

oy e

HOW READY ARE YOU FOR THIS UNIT?

The activities in this section are meant to activate
students’ previous knowledge and engage them in
the topic of the unit.

1. Label the natural disasters in the pictures.
As the words to label the natural disasters in
the pictures are either cognates or well-known
expressions, students shouldn't have difficulties
in identifving them. Offer support and help them
discover the situations. Check orally,
Answers:
Picture 1: tornado.
Picture 2: flood.
Picture 3; tsunami.
Picture 4. earthquake.

UNIT 3
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2. Complete the following word map with the
name of natural disasters related to each
element. Use the vocabulary in the previous
exercise and your own ideas.

Reac the instruction and the labels in the diagram
aloud. Encourage students to find the names of
disasters related 1o each element in dicticharies,
magazines, encyclopediasg, the Internet, etc.
Check answers on the board.

Answers:

Air:  hurricanes, tornados, heat waves, dust storms,
gales, sandstorms.

Earth: volcano eruptions, earthguakes, landslides,
avalanches, mudslides, sinkholes.

Water: floods, blizzards, tsunamis, droughts, hailstorms,

snowsforms, storms.

forest fires, wildfires,

ENTRY SLIP

Make students choose and tick (v) the alternative
that best describes their feelings towards the
challenges in the unit. Encourage them to give
honast answers and help them think what they can
do to improve, solve problems they may have, get
help in case they naed, etc.

Fire:

LESSON 1

|

W R T

lESSN 1: The earth in motion

Communicative activity

« Interpretation and follow-up of
instructions.

Social practice of the language

» Prockuce instructions to be prepared
for an environmental emergency.

Students will... What for?
» read instructions about « To select and check set of
earthguakes. instructions.

« analyze e organization and « To understand instructions.

! the use of graphic and texiual
features.

« make connections betwaen the

text and prior knowledge.

neEfe bEgT

. LESSON * The earth in motion
AL
I terview your partner to find out how much hefstie knows about

natural disasters. Tick () the chosen ahternatrve, Then see results and
angwers below.

a mmsmrxamegmnsolhemﬂcane i neadydmomi
Mew Oilescks InSepteme;mS?

H
H
L et
Do e
i b W!nlc&ml&ﬁmsmﬂufmndwq!wtqukzﬂ
! L L e Fabicanhalt scafe,
4 W, 1 The Richer seale.
‘ [ Manmmmnrmmmkemmzmmm
. *burange.
! h.k-mm.
! d. MmmwmemmmumPpen1
| 1.7 o Chile
P inMeton
[ & What fsihe extincion of dindeaurs biamed on?
! L %’,Aznmdum
i~ 0 Ameteofitg,
T £ whatls s droughl}
§ L Oy and attiess wenber
. Swmymdwindywea&ter
9 mldﬁsl}ehp:rmwurdmrmmn?
Ablg\ﬂalwwa
i " An enderground efpption.
h. What It

I
|

i

|

I

i

1 doThes=pie
[ i L LA vokana ermtion.

! I £, An egeiuake,
i

!

'

|

'

1. Interview your partner to find out how much
he/she knows about natural disasters. Tick ()
the chosen alternative. Then see results and
answers below. .

Read the guestionnaire as a class and then have
students work in pairs, asking each cther the
qguestions, Check answers orally.

Answers:
a i c. ii. g. . g. 1.
b. ii. d. i f, i, h. ii.

R ® Todos los derechos reservados, Ediciones Castillo, 5. A de T V.
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IEX Have » quick kook at the st of Instructions on pages 46.- 47. Discuss and
answer the followlng questions In pairs.

= What I5 the purpose of the different set of Instructions?

b. Who are they directed to?

<. How s th ion organized in th

i
I
|
‘
|
| A&, What did you aieady kniow about being ready for an earthquake?
|

EX Circle the words In the box that you associate with the topc of the
instructions. If neessary, look them up n the dictionary.

aFtcugis i cower  destroyed dust  opicenter
fal fig Injurles  magritude  selomic otk o

I3 Read the theee sets of instructions carelully. Check your pradictions In
mierciues 2and 3.

8 Raad the set of Instructions on pages 46 and 47 agaln and ungerin the
ideas they have in common. Copy them in the space provided.

AbhrAbblasbdhbddd Addnhadan

T Read text 1l only and draw the instructions In your notehaok,

2. Have a quick look at the different instructions
on pages 46 - 47. Discuss and answer the
following questions in pairs.

Invite students to have a look at the three sets
of instructions and give them a few minutes to
answer the questions. Check answers orally.

Answers:

a. The purpose is to make people be ready to face
an earthguake.

b. They are directed to the general public.

¢. The instructions are listed and supported by visual material,

d. Students’ own ideas.

3. Circle the words in the box that you associate
with the topic of the instructions. If necessary,
iook them up in the dictionary.

Read the instruction and the words in the box

aloud. Invite students to predict which of them
will appear in a text about sarthguakas. Do not
check answers at this stage.

Answers:

aftershocks, calm, cover, destroyed, fall, fire, injuries,
seismic, shaking.

4. Read the three sets of instructions carefully.
Check your predictions in exercises 2 and 3.
Appoint different students 1o read the texts aloud
and pause after each one is finished. Then ask
the whole class some questions to check their
comprehension and predictions.

5. Read the set of instructions on pages 46 and
47 again and underline the ideas they have in
common. Copy them in the space provided.
Allow students to work in pairs. Make sure they
read the texts again and compare them so as to
identify the common ideas. Chack answers orally,

Answers:
drop; cover, hold on; calm down; stay away from
furniture, windows, walls, etc.: stop the car.

6. Read text lll only and draw the instructions in
your notebook.
Invite students to re-read the last text and draw
the instructions described to face an earthquake.
You may assign this activity as homework and
then invite the whole class to vote for the best or
more accurate illustrations.

Answers:
Students” own drawings,

Stop & think

It students tick the N box of the first point, ask them to
g0 back to the texts and see the underlined information.
There, they will have the general meaning of each text.

UNIT 3 LESSGN 1 99
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1. Retae the Felfowing extract from the text, gaying spedal aitenbon to the words
In-beld.

First, if o eortheuioke G004, the mast Amportant ting o do i ko diay ond cover. Nexd,
bt prepered for dftershocks after the inthal earthquaate has smdet After that, it s rery
Keportant o sk cotm and ek people wa e Fgped Fisally, do 20 ty (9 bea hera

2. What do the words in Boid n the sententes In point 1 enpress?

. Frequency

b Place

€, Sequerke

d. Time
3. Watch out
When we talk about a number of a<flons of events that hagpen: one Jiter the orher,
we can indicate the order with adherks of sequatior such 35 First, Mexf, After thart
and Finally. .

instruction:

) 9 tar kt:Humber them in
the (T order.
& Place the Ktk the howse and show everyons In the Boofly where it
. Show theym what Is inside and explai
emegency

b. Gatoer canned food or dry goads susch as soup, beans, aracken, and

other food i Lasts wlbout ringeration.
[3 Porchase a first-akc ket dages, bum aeam,
sting trearmem, rutsbag alcohol and hydrogan percde.
e (OGS Lirge Bag. b, 0 storage OnLaNIEH for the kil

5. Replace the numbstrs In palnt 4 by 3 word to express the corecl sequenca, Put the
istruictions together Ito 2 paragragh and write a short description of the process
abas how to make an emengency kil

hbhnbbhanbbrdrsdhbianbdnd
:

%

H
x
- —
+

i
H
;
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1. Students read the extract from the text carefully.

2. Students read the examples to identify what these
sentences express.

Answers: ¢.

3. Ask a volunteer to read the grammar rule and make
sure students understand. Let them know that first
can be used instead of firstly, that then is also an
adverb of sequence and that only first and finally
have a fixed position in the sequence. '

4. Students number the instructions to make an emergency kit.
Answers:

a4 b2 c3 d7.

5. Students replace the numbers in point 4 by the
adverbs they have just learned to express the correct
sequence of instructions.

Answers:

4, Finally; 2. Next; 3. After thai; 1. First.

Stop & think

If students answer negatively ta the second paint, refer
them back to the set of instructions about earthquakes on
the previous pages.

g © Totos los derechos reservados, Ediciones Castillo, S. A de C W
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: Sﬂg‘gesiecf‘ assessment mstru ment: . Z e ;:1
Assessment*rubnc (See ’Sarﬁpfe ork page“ﬁgf& 5

T2 10WARDS THE PRODUCT - BY-PAODUCT 1:. fist o the mest uswal enviconmental

| Form groups and do the folowing sctivities:

1 &, Talk about the mos wsual emdronmental emergencies in your town

: #nd in Mexko.

b, Complete the tabke below with spadfic informaien, Theh theck
answers with ather groups.

Emargenclis lnmy town Emargencies In Maxlco

i LY ) reA0ING BODKLET
Have 3 quick kook at the text A safe day i the moantains on pages 34 - 35,
i In palrs, write & hist of possible environmantal emargencies you coutd
face when going camping or hiking in your town,

! BT Y e Y Y E P Y YN

Wehat emvironmental emergencies wan | mention?

"I ¥mich ones are more common in my town?

B '¥hat words can  use to show the sequence of nstructions?

P . N
B YR S N, S PO

. TOWARDS THE PRODUCT « BY-PRODUCT

1: A list of the most usual environmental
emergencies

This activity provides students with the opportunity
to make connecticns between the topic of the text
and their own reality. Monitor the discussion and
copy the table on the board. Invite some students
to write their ideas on their own tabies.

Answers:
Students’ answers will vary according to the geographical
sitution of the area where they live.

6&.\.@&»:

El READING BOOKLET
Refer students to the text in the Reading Booklet
on pages 34 - 3¢ to have an idea of what it will
be about. Then tell them to work in pairs to write
a list of possible envirenmental emergencies thay
could face when camping in the area. You can
also ask them te list other types of emergenmes
related to health and safaty.

Possible answers;

Environmental emergencies: extreme weather (heavy
rain, strong winds, hail, snow, extreme cald or very

high temperatures, etc.), floods, avalanches, landslides,
mudslides, etc.

EXIT SLIP

Students reflect on what they have done in the
lesson and write their personal responses, which
they can share with you and their classmates,

If stuctents have troutile t¢ remember environmental
amergencies, refer them back 1o the diagram of
exercise 3 at the beginning of the unit.

LESSON 2: The powe of water |

Communicative activity  Sociai practice of the language |
» Interpretation and follow-up « Produce instructions to be prepared

of ingtructions, for an environmental emeargency.

Students will... What for?

« r6ad and understand & text « To write and edit instructions to face
about floads. a flood.

« analyze and use expressions to
form instructions.

« write ordered steps of a sef of
instructions.

» edfit wiitisn text,

E I oscuss and answer the Following questlons In your group.
&, Have you expedenced a natural disaster I your area?

k. What type of disaster was 1?7
© Were you prepaned for it?
o, How did you and the people around you resct?

oy
whces ool [ in pairs, lock at the plcaures and answer the questions below.

1 turcyenen the v & What dothe pictures iliustrate?
5 o e !
sl L' b Canyouidentfy whare and when these svents took place? How?

B Lookat the text on page $1 and say where it was takent from.
& Abook b A magatine © A nawspaper

1 in pairs, matke 2 list of words that you expect o find in a text about
flooding. Use yaur bilingual dicsonary.

S e s et cd e B

1. Discuss and answer the following questions
in your group.
Invite students to discuss the title of the text on
the following page and first review a description of
aflood. Then ask them to make 4 list of things we

UNIT 3 LESSON 2




can do to be ready for a flocd. Invite them to share
their ideas witn the class. Read the instruction and
the questions and then give them a few minutes to
discuss in groups. Invite them te share ideas with
other groups or with the whole class.

Answers:
Students’ own Idzas.

o

In pairs, look at the pictures and answer the
guestions below.

Read the instruction and the questions as a ¢lass
and then give students a few minutes to discuss
in groups. Invite them to identify the flcods in the
pictures and to share ideas with other groups or
with the whole class.

Answers:

All of the pictures llustrate floods that happened in Mexico.
Students may recognize the region or the city by identifying
the situations, the car modets or even remember some of
the details that the pictures show,

3. Look at the text on page 51 and say where it
was taken from.
Make sure siudents have a close look at tha
picture on the following page and decide where
the text was taken from. Check answers orally.

Answers:
C. A newspaper.

4. In pairs, make a list of words that you expect
to find in a text about flooding. Use your
bilingual dictionary.

Encourage students to think and write the words
they think will appear in this text. Call volunteers
10 express their ideas freely; do not correct
answers at this stage. :

Stop & think

If students tick the NO box, explain that they should
always try to connect what they read or listen to what
they already know. In this way, leamning a new topic will

be an easier process. J

62 UNIT 3 LESSON 2

m Read the text guickly and theck your pradictions in suercise 4,

W B

ARE WE PREPARED FOR FLOODING?

The rain in the racent yeacw affected  Onc of the Enviroitticat Agencys
over H,008 homes and tusinesséd matn aitne & t0 encourdge pEople to
thpoughont Mexdeo, Ungeasonal - be avware of #tie risks ey may be
wiater weather aagped widesprepd  facing and also to prriasde peaple
flooding in the aiates of Michoacin (o prepare for floading.

and Medoe as well 2s 1y Medes Howgves, Ehere 4B major conoetns
City, and hundreds of thowsands of o) thoge i floud-viinerable arsas
people saw rivers innndate their are ot laking preveative acfion.

P

BomapRRs e ERyy

BERE FEBE Ay g

copmanifies. Fioeding 5 & rel riskc It s ane we
Greater Mexita Chy it one of the know about 3nd one that people tan
" theee tarpest amakln  do thing practieal about.

the wortd and Hes in an enclosed
moatain valley, makisg i
1t vainerabfe ta floodlig.

Anwe ook back, we
must think ahead in ciae N
¥ the slkaation js repeated. ;
i &+ The Emironment Agendy
! &, pald pearly halfof fhe .
‘ B eaple who are Tng I
«.  Moodeviinerable artas
| %, arenofaware of the rigk,
| iy and anlygne in ten of
¢ (hem take'any acHoit i
¥ prepare #drsuch
# dbruptihand damage.
<
| ¥
! T Tk about where you
| ‘?é& - Checit you are sk of miimhv:'mh
+ but together o flood kR anfe et
3 Ef' H mﬂfﬂm h;whmm- m:tllwmﬂrymmmﬁ
K bt ake your pets.
. ; - :abzmmywh:uﬂs\ :n;—ndut.-lhshhg el -
j numbers inudipg the  ~ Find ot how to um off food boards at hand 0
M
B L

emergency lines. thatocsl  your gas and slecuiary.

C &y Lo

5. m Read the text quickly and check your
predictions in exercise 4.
Appoint a few students to read some paragraphs
of the text aloud. Invite the rest of the class to
check their predictions in the previous exercise
as their classmates read. Encourage them to find
cognate words and underlineg them in the text.

Answers:

inundate, communities, metropolitan areas, vulnerable, situation,
agency, prepar, persuade, preventive action, practical,
informed, relevart, list, important, gas, electricity, imminent.

R © Todos los derechos reservados, Ldiciones Castilio, S. A de C V.
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ﬁ Read the text again and answer these questions. Check ideas with your
partnet.

a. Why is 5o impareant to be prepared for Boodst

&, Do you think people are aware of the risk? Why? Why nou?

© According ko the Information int the text, is it 2 matter of future
<concem? Why? why not?

d. Why does the Envisament Agency think people are not prepared
for floods?

Read the text once more. Circle the suggestions an how ro prepare far a
| fioad that are mentioned in the text.
| . Always get infornation and search the relevant websites.
| b. Afer the Rood, immeciately get i towch with your relatrves
! and ldends.
| ¢ Buy the necessary things and keep them at hand.
d. Wite a list &f things youl must do of there is a fload.
w, Prepare some kind of sffeciive hatier that will prevent water from
i fiooding your home.

» Ronaby ad i gt S o I,

[T LT R WA Expressing instructions and sugaestiony

1. Read the followlng extract from the text and answes the queshons belos:
Check i you ave o rick of loodiing, abweys Joep e and ook o the relevant weshsites.
1ot fogether o food kit wich shoukd nchude o first-ohd 41, 6 Aeshilgh, and waterpoo!

1 . it

: 2. What do these sentences expressi
b. What i the simpest way to sxpress al ¥

1. Warch outl
The simplest way' ta give instructions i using the imparative form, which b Just the

h . a5t Foren of the vert. To give a negative Itstruction, we use ded 't belee the base

Planwsmeed 0] fom ol the verh,

3. Goover the Inctructions on pages 46 - 42, in kesson 1, and kook fav more Mamples
enpiessing insiructions and sugqestions Underline the afirmative ones with green

\_ ard the negative with blus,

S

2

6. Read the text again and answer these
questions. Check ideas with your partner.
Have students reflect on the content of the text
they read. Ask tham to express thair opinions
fresly and start a general conversation about the
impertance of being prepared for fiooding, as it is
a usual environmental emergency in the country.

Possible answers:

a. Because fiooding is a very usual natural emergency.
Every year, heavy rain affects a great deal of homes
and businesses all over the country.

b. People who live in vulnerable areas are not totally
aware of the risk because only a faw of them are well
informed and prepared to face the emergency

c. Itis a matter of future concern as, for example, one
of the largest metropolitan area is & vuinerable region.
On the other hand, climate change will probably cause
unseascnal heavy rain in the future and flooding will
oceur all over the country,

d. Because only one in ten of them take any action to
prepare for disription and damage.

7. Read the text once more. Circle the suggestions
on how to prepare for a flood that are
mentioned in the text.

Read the instructions and the suggestions as
a class and then give them time to read the
suggestions in the text again to identify which
are mentioned. Check answers orally,

Answers:
a, c.,d

¢ Expressing instructions
and suggestions

1. Students read the extract from the text and answer
the questions.

Answers:
a. The sentences express instructions and suggestions.
b. Using the imperative form of verbs.

2. Students read the general rule on their own. Explain it
if necessary.

3. Students go over the text already studied in order to
find more examples of. this grammar point.

Possible answers:

Positive (green color): Stay away from trees, beware of
falling objects, drop, cover, hold on, iry to stay calm, stc.
Negative (bfue color): don't use elevators/enter damaged
buildings/panic; do not try to be a hero; eic,

Stop & think

If students tick the NO box, refer them back to the
Language in use section. If necessary, provide them with
extra help and practice.

ﬂCorhplele the sat of instuctions to develop a protection plan. Use the
visual clues and the varbsin the box,

dmplay  Jutnar plin skanch  take  weite

a . afewminutesto b,
distuss an evacuation plan with
YOur teachers.

b

13 asetond waylo d. special
exit from each room of area. equipment, food, water,
first-aid kits.

. afloor plan of
yaur home and of your school.

H Y pr——,
rdtetd ot of 3
i\udmmx

iyt 4

- down important . the plan fna
telephone numbers. visible place of the school.
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8. Complete the set of instructions to develop a
protection plan. Use the visual clues and the
verbs in the box.

Read the instruction of this exercise as a class,
make sure students understand whal they are
expected 1o do and give them time to answer.
Check answers with the whole class.

Answers:

a. Take c. Pian g. Write

b. Skeich d. Gather  f. Display
Stop & think

If studenis answer negatively, ask them to pay close
attention tc the pictures and then refer them back to the
Language in use section.

E1 5OWARDS THE PROIUCT « NY-PRCDUCT 2: A short set of instructions
You wili wrrte & short set of mstructions to face 2 fload In pals, folkow
these steps:
a. Complete the Following diagram wrth words from the text on page 51,

.

. .
Insttuton
e ,x}

¥ Il

Frieventive AcHons
- mwwf‘}
P
1

e . - \
Usetuthing st home

e 4 e

¥ * - -~ ¥ 3
. . Flood-aidkt
Ty
f

133 S1 READHHG BOOKLEY
GO aves the text A safe day in the mountoits on pages 34 -39 and
Identy the mstructions, Circle the pasitive verbs and underding the
FEgaTive Ones.

8. TOWARDS THE PRODUCT = BY-PRODUCT 2:
A short sat of instructions
a. Read the labels of the diagram and give students
time tc complete it using the words from the text
on flooding. Check answers on the board.

Answers:

Students' own ideas. Refer them 1o the content of
Lessons 1 and 2 and the information for emergencies
at their own city/town/region,

UNIT 3 LESSON 3
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10. M} READING BOOKLET
Invite students to go over the text and identify
the instructions (affirmative and negative).

Answers:

Positive instructions: eat, take, stay, wear, {ry, carry,
iook for, make, keep out.

Negative instructions: do not forget

EXIT SLIP

Students reflect on what thay have done in the
lesson and write their perscnal responses, which
they can share with you and thair classmates,

j LESSVON 3: An emergency plan

Social practice of the language

« Produce instructions 1o be prepared
for an environmentel emergency.

Communicative activity

« Inierpratation and follow-up of
instructions, !

Students will. .. What for?
« make connections with personal | « To talk about being prepared for
experiences. EMergencies.

« falk about environmertal

& pporeger

 LESSON % An amergency ;:lan .

lﬁ*wlﬁlwmm
(B 1n groups of four, answer the questions bekow, Take notes and shave your
comments with the other groups.

& How does your school inform you of 3n sarthquake plan?
I What elements do youi need If there Ls an sarthquake?

o What a:e-me safaty measures and safe u;u in your school?
4. What da you &n If you are knchoors £ outdeons?

¥, What actions shouid NOT be done?

1. Where and how can you find Information about the post-earthquake
situation?

- How can you check If your famlly and friends are sale?

- " - oo | ean e
| eveuom ven
[ e :
I3 in pairs, match the first part of the instructians in box A to the second oxpenenes, i
part i box 8. T
A [
a, Kithereisan i do not run for fhe nearest exit.

earthquake,
Bu If you ane gutdoors,

il use aflashikght or matches.
IH. get underheath something for

c I you are In a crowded protection.
e, . call for an ambulance or the

d. Stay awary from glasy emergency serdces.
" Msomeone’s hurt, . 512y calm and help people wha '

f, Finerels nolectichy, are irapped,

g. When the earthquake “vl.or anything tst could fall
. ends ) wh.stay as far away tiom buildings

. s osible .

[EJ €24 Listen ta the racording and check your answers in axarcise 2. Then
wirite the compiate sentences in your natebook.

LR T ‘
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1. In groups of four, answer the questions
below. Take notes and share your comments
with the other groups.

Head the instructicn as & class, have siudents
form groups of four and encourage them to take
turns to ask and answer the guestions, taking
nctes of their answers. Form cross groups for
them tc share and compare ideas.

Answers:
Students” own ideas.

2. In pairs, match the first part of the instructions
in box A to the second part in box B.
Make sure students understanc what they are
expected to dc and give them time to answer in
pairs. Do not check answers at this stage.

Stop & think

If students answer negatively, encourage them to always
find at least one piece of information in a text or topic
that straightly relates to their own lives.

3. & Listen to the recording and check
your answers in exercise 2. Then write the
complete sentences in your notebook,
Play the recording and have students listen in
order to check their angwers. Then ask them to
write the complete sentences in a list. Check
with the whole class.

Answers:
a. ii. c.i e. v, g.v.
b. vit. d. vi. f. il

3

o Tal et el ntl BN,
n In pairs, put the following conversation inerdar, Use numbers 1 - 7.

e — 25 -

Colin: .. Good rdea, andwe Jhauld inctude 1t e the sehool maganiel

Sy e

Gary. -
Satty: Wi A7 alate e Bre A1 e DRMT BN W18 A1 31tk skt
Paube: _ . Gary, do you think we're prepared! for emergendes?

SaHy: 1 ehimk 5's A Geeart wdea 103 vers mporeant 1 Infare o
= BOGIFATT 3 ME P OrL 83,

Paula:  _ . What about ur schoel? How tan we prepan:?

T3 €2 Listen 10 the conversation you put in order in swercise 4 and check
your angwers Pay spectat attention to the infonation and pronunciaven.

T rormn groups of four and practice the conversation, Then role-play it in
front of your classmates

122 GMET NEADING BOOKLEY
Circle the kems in the £ that you think are assential for a day in the
meuntalns, Look up the words you don't know In the glossaty of the

Reading Boaklet.
L. compass whists fasbiight wwimsuit
Brsteaid kit map gieves ¢ e oen Bat
cparseweater s shovel waterproof clothes

. In pairs, put the following conversation in order.

Use numbers 1 - 7.

Invite students to work in pairs and put the
conversation in order using numbers 1 - 7. Do
not chack answers yat,

ﬁ Listen to the conversation you put in

order in exercise 4 and check your answers.
Pay special attention to the intonation and
pronunciation.

Mave students lisien io the conversation they put
in order and check their answers,

Answers:
6,4,2,51,7,3

. Form groups of of four and practice the

conversation. Then role-play it in front of your
classmates.

Have studenis form groups of four by joining
pairs and help them choose a role to play in
the conversation. Play the recording again,

if necessary, for them 1 repeat their part.

Give the groups a few minutes 1o praciice the
convarsation. Then invite tham to role-play the
conversation in front of the rest of the class.

Answers:
Students” own performance.

UNIT 3 LESSON 3



7. Ml READING BOOKLET
Ask a volunteer to read the items in the box
and have the class look up the words they
don't know in the glossary at the end of the
Reading Booklet, Then ask sutdents tc circle
the ones they think are essential for a day in the
mountains,
Possible answers:
boats, compass, flashlight, first-aid kit, map, gtoves, spare food,
spare sweater, shove!, waterproof clothes.

i
! I TOWANDS THE PRODUCT - BY-PRODUCT 3: An edftee set of Instrctions
|
! & Work In your group.
b Use the notes and ideas in the dugam you elaborated in By-preduct
| 2 {page 54} to write instructions on how to face a flood In the space
i provided. Remernier 1o make & Iist of the steps in order first.
| & Check the Instructons you wrote, adding words & show the correct
| sequance and exprestions to explain and exerplify the steps. Deiete
I any unnecessary information you have included,
i d Chack and correct spelbing, grammar and punctuation mistakes. Then,
write the finaf version on a separate sheet of paper and keep this work
t In your product fakder,

idhhbhddbbhodbbohdibbdidada:

em e e e m - e

!
| =
%

8. TOWARDS THE PRODUCT = BY-PRODUCT
3: An edited set of instructions .
a. Have students work in groups of three or four,
b. Using the notes and ideas in the diagram they

elaborated in By-product 2 {page 54), they
should write instructions on how to face a
flood in a separate sheet of paper.

¢. Help them check the Instructions they wrote,
and show them how to add words 10 show
the corract sequence and expressions o
explain and exemplify the steps.

d. Remind students to check and correct
spelling, grammar and punctuation mistakes.
Then, they write the final version on a separate
sheet of paper and keep this work in their
product folder,

66 uniT 3
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Stop & think

If students tick the NO box, encourage them to always
find at least one piece of information in a text or {opic
that straightly refates to their own lives.

EXIT SLIP

Students reflact on whét they have done in the
lesson and write their persenal responses, which
they can share with you and their classmates.

If students have trouble to crganize the steps,
encourage them to think what comes first in any set
of instructions and what comes next.

= sol \
STEBS (r

B 0T L 8 i

osters with JT\SSE"!JCT!UT'IS

As a class, you re gl 1 prepare a set of postars with mstruuctions to be prepared for different
environmental emergencies

ﬂw«kln Qroups.

T3 Choose one envionmental emergency that you may have to face in your tawn: floods,
arthquakes, tsunamis, humcanes, severs waathar, etc In order 1o to this, go to the TOWARDS THE
PRODUCT section on page 49 and read the list of emergencies you wrote in the table.

Negotiats with the other groups 5o that you Frepare a set of nstructions for ditkeran smergancies.
Try 10 avokd overlapping with the rest of the groups.

| privott N |

ﬂ AS 2 group, brainstarm and write down [deas abotrt the chasen amergency. Include information
abourt what you can do befare, durieg and after the smergency and what shauld be included in an
emergency grab-hag

Bl in order to.accomphsh the sk, collect the wark you dlid in the TOWARDS THE PRODLCT section on
pages 54 and 57,
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PREPARATION

1.

Carefully monitor the farmation of groups so that
students work with classmales they get on well with.
Bear in mind that the memibpers of the groups should
have a variety of abilities and levels of English.

Guide students” work in order for groups to
choose different emergencies to work on during
the process. Have students go back to the
TOWARDS THE PRODUCT section on page 49
to use the list of emergencies in the table. .

. Make sure the tepics do not cverlap among the

different groups.

PRODUCTION

4,

At this stage, make sure students follow

these steps:

a. They clearly identify the purpose of their work.

b. The groups can be sub-divided into two, so
that cne brainstorms what to do and the other
what to include in an Emergency Grab Bag.

€. Suggest the groups appoint a secretary 1o take
notes of the ideas resulting from brainstorming and
of the resulting instructions. The entire group should
contribute to the organization of notes, provide
vecabulary, correct sentences, spelling, etc.

Have students go back to the TOWARDS THE
PRODUCT section on pages 54 and 57. in order
to use the instructions as models to do their work,
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a Write # rough copy with the set of Instructions dinded inte beforr, during and alter the
to inclutle the bulary and structures leamed in this unit.

[l Make drawings of the different instnutions in separate sheets of paper,

#nd deskgn & trike for the poster.

ﬂ Display your paster and exghain it i an oral presentation to the class Then put alf the posters

I

|

i

| X Wite the final version of the instructions on cardboard paper, paste the carresponding drawings
|

]

!

|

1 together and show them 1o the rest of the schaol,

A Learning gaaks

- Fean sesect and check instructions.
Fea read and understend imstructions.

1 canwie, rewtse and edit Ingtrietions.

Final Prodmet

I followed the instructons carefuly.
| agieed on the topic and the desion of the poster,

1 used structures, vorabulary and ideas from the uaft.
Torganized the Instructions actarding o stages.

| chedked and orrect gammar, speiing and puactuation.

I respected other’s tdeas and opinicns in the group.
| supported my classmates and gave iheas to salve probiems.

1 Mrkshed the fasks according to schedule.

6. Give students enough time to write a draft
with the instructions they had as notes, using
sequancing expressions and other connectors.
Remind them to divide thelr instructions into three
groups: before, during and after the emergancy.

7. Students with mare artistic abilities plan the
format and distribution of the information and
make the drawings 1o illustrale each instruction,

8. Groups re-write their instructions, correcting
the mistakes identified, and add the appropriate
Hlustration next to each instruction.

PRESENTATION

9. Organize the presentation of the posters in such
a way that each group gets the appropriate
attention. Make sure alt the posters are also
displayed to the rest of the scheol community.

EVALUATING PROGRESS

1. Students should complete the table first, but be
flexible as to when you could let them exchange
and share opinions with some you or W|th of their
classmates.

2. Get students to get in pairs and avaluate each
other using the same criteria. Decids if you want
to give your own assessment besides or instead
of their classmate's.

UNIT 3



3. Conduct a general conversation about the
achievements of the unit.

=/ READING BOOKLET. 536
E gﬁ%ﬁﬁmeméiﬁﬂoﬂm INS

i

Start this session by asking studants questions
" such as: Have you ever beeri hiking/climbed a

mountain?; If yes, when?, How did you fike it?, What

happened?, What equipment did you take?; If no,
would you fike to do it?, Why?, eic.

Guide students through the different activities, but
let them work on thelr own, without fesling under
pressure or evaluated. Offer help and support, but
do not chack what or how they are doing.

Answers:
1. a. Camping, climbing, skiing, trekking.

b. Item Reason why it is important
Waterproof clothes | To keep you warm and dry. '

 Socks To your feet from blisters and rubbing.

Boots To protect your faet and ankles and help
give you stability.

Backpack To camy all your things all day. {Must fit weII}
Knife To do all sorts of things.
Matches/Lighter | To light a fire.

Whistle To call attention, for help, 8tc. |
U First-aid kit To deal wiih smal injuries, cuts, blisters, etc.

1 Food and waier | To keep you powered and hydrated.

2. Appropriate clothes: warm clothing, rain-proof outer
garments, boots.

3. Did students list a whistle, a torch, and a first-aid kit?-

. Paragrapn 1.

. Paragraph Ill.

. Paragraph Il.

. Paragraph VII.

. Paragraph VI.
Paragraph V.

. Paragraph IV.

. Headache, profound fatigue, loss of appetite, nausea
and, occasionally, vomiting. '
. A high carbohydrate diet {more than 7C% of your
calories).
¢. Warm clothing, wind and rain-proof outer garments
{jacket or sweatshirt with a hood, and gver pants},
gloves, long-sleeved sweaters, boots (not shoes) with
rubber mountaineering soles.
d. Boots (not shoes) with rubber mountaineering sotes.
e. Display your equipment, shake tall shrubs, use mirrors
to reflect light, blow a whistfe, light & flashlight.
f. A compass.

6. Students” own ideas.

[V B o - N = I =

o
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3 STUDENT'S BOOK - umrs usssous— o
. PAGE 55 ~ EXERGISE 3. -

a. If there i is an earthquake get underneath somethrng for
oroteotron '

b. Jf youare putdoors, stay as far’ away fronr burldmgs as
possible. -

c. If you are in a crowded area, do not run for the riearest exit.

d. Stay away from glass-or anything:that could fall..

e.!f someone’s hurt, call for an ambulance or the
. BMergency services.

f. If there is no electricity, use a flashlrghT or matches

0.When the earthguake ends, stay calm and help pedple
whe are trapped. :

STUDENT S BOUK UNﬂ' 3 LESSON 3-PAGE 56 -
" ‘EXERCISE5 -

Paula Gary,.do you think we're prepared for emergencres'?
Gary i know we can dothings to prepare for them.
Paula: What about our school? How can we prepare? -
Gary: We can elaborate an emergency plan
Sally: We cary also interview an expert-and write an article on it
Colin: .Good ideal And e should include it in the schoo!

_ Magazine.
Sally: | think it's a great rdea It s very rmportant to

inform our schoolmates about emergencies.

X READING BOOKLET - UNIT 3 - PAGE 34
A safe°day in the mountains.
Precautions to take before setting out for a day in the
mountains. 7 ‘
I. ¥ your itinerary will take you above an altitude of
1,800 meters, you should be aware.of the risk of
- altitude illness. If yoi begin.to show symptoms such as
headache; profound fatigue, loss of appetite, nausea and,
occasronally, vomiting, do not go higher until the symptoms
decrease. If symptoms increase, go tdown, dow, down!
Il. Eata high carbohydrate diet {more than 70% of
_your calories). Take a reserve food supply with you
for emergencies {chocolate, mint cake, cookies, and
glucose tablets}, Stay proper1y hydrated.
il Weaf aopropﬂate olothes Take plenty of warm clothing,
' especrally wind and rarn proof outer garments {jacket

 or sweatshirt with a hood; and over pants), gloves, and

- one or two spare long- sleeved sweaters. Wear boots
. [not shoes) with rubber mountaineering soles.

R © Todos los derechos reservados, Edicionies Castille, S A, de TV
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IV. If one of your group members shows signs of
hypathermia, such as tiredness, reluctance to keep
moving, or collapse, get the victim into warm, dry
clothes and keep them in a horizontal recovery
position. If the victim is conscious, give them a

warm-drink, but no coffee or tea, and never alcohg)..~.*

Remember that victims of hypothermia have 1o be
handled very gently. D