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Providing, Students with EFFEQTIVE feedback
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Promote Student Autonomy

For most students, early e|ementar\f marks the beginning of

students transition toward being autonomous ndividuals. With the

Self Mothvation
Why 15 it So important™

beginning of Kindergarten, students shift from full time P
dependence on fami\y members, to spending six or more hours 3
day as independent learners in a classroom. Frequently students
sttempt to shift the dependence they P|aced on famiiy members
onto their new teacher. Therefore, it is important to encourage
students to be independent thinkers, learners, and ult’nmatdy
students. Ultimately, this independence will translate into
motivation. i students believe they can achieve something on their
own, they will have stronger self—motivation and be more resilient

when {aced with difﬁcuﬁy or cha||en365.
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Self Motivation

Why is it So important??
"Motivation is not something wWe can
give anyone or do to someone. tt is
not necessarily transterred from an
enthusiastic adult to an uﬂ]ﬂspireé
student... Self-motivation is what
ignites a leaner, it is the internal voice
that says, | am an autonomous person
who has power over my choices and
My actions. | can atfect positive
changes in my life i | work for
them” (Silver, 2012, pp 5-0)




"The optimal state of self-
motivation resides in the

learner and must be fosStered

by the teacher” (Silver, 2012, p.
6)

Students are naturauy curious and have an innate intrinsic
motivation to exPIOre, discover, and ult]mately learn. | strongl\{
believe that too frequently students’ internal curiosity is
extinguisheé n schools. As a teacher, | Want to build off
students intrinsic curiosity and help it Hourish and grow. |
believe that this can be done by first helping students to

Ae\fdoP 3 sense of autonomy.




Tools for Daveloping Autonomy
1. Provide learners With choice

2. Encourage students to experiment, do creative thinking, and
challenge themselves.

3. Focus students in their zone of Prox'lmal Ae\/eloPment.

+ Provide feedback that is no@uJBmental and gives SPec'nC'\c
information about how to improve.

5. Give mean]ngful reasons for the task.

Wiilize Ssaffoldin

provide incremental stepping Stones to

help students progress with their learning,
?L;lq-:Hr‘\y Fetrustion Guiddnes:

Glve Swdents Time

In helping to promote autonomy, It 15 impartant to ghve Students
adeate responss thme F orm ple. when asking Students
cpintions, If a teacher fraquantly jumps fn at tha flest Slgn of
student uncertainty, students mumtomdepumtmfm

Build Self-Efficasy

Eplf-Efficacy is the extent fo which an individual
believns she is able to parform a given task. Sale-
efficacy s unrelated to actual ability. but instead
focusas on an individual's parceived abilities.

+ Self efficacy affects an ndivduds choices, effort,
perseverance, s resifience.

* The bigher the serse of selfeffeany. the greater the intrinsic

martiEtion.
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Build Self-Efficacy

Self-Efficacy is the extent to which an individual
believesS She is able to perform a given task. Self-
efficacy is unrelated to actual ability, but instead
focusSes on an individual's perceived abilities.

e Self eqf\ﬁcacy atfects an individuals choices, effort,

perseverance, and resilience.
» The higher the sense of seln(\—emcacy, the greater the intrinsic
motivation.
- Individuals with high sc|1f’emcacy are better able to quickw
recover from failure and setbacks (Silver, 2012).



Glve Students Tima

n helping to promote autonomy, it is important to give Students
adequate reSponsSe time. For example, when asking Students
questions, if a teacher frequently jumps in at the first sign of
Student uncertainty, Students will learn to become dependent on the
teacher and turn to him whenever Something is challenging (learned
helplessness!).

Wait Timal

students are usuan\i given very little time to resPoncJ to questions. Gving students three to

seven seconds to answer questions results i an increase in (1) length of student responses,

(2) the number of unsolicited responses, (2) the Frequencv of students questions, (') the

number of responses from less—aapablc students, (5) student-to-student responses, (&) the
incident of SPCCU'Q‘ENC responses. F\ddltior}a”y, when students still do not responcl after seve
seconds, do Not move on to another student! Instead, provide cues, prompts, and further

uestions to hciP r:|;1r'n(‘yJ the answer (Silver, 2012).




Ukilize Scafiolding

provide incremental Stepping Stones to
help Students progress with their learning,

Sc‘,aﬂ\okllr‘g Instruction Guidelines:

L. Accurately assess student's knowledge ano experience base
2. Relate content to learner's knowledge base

3. Demonstrate desired outcome

't. Break outcome into smaller achievable tasks and provide feedback
5. Allow students to “think out loud"

b. Use verbal cues to assist students

1. EmPhasiEe Vocabular\l within the context of the lessorv unit

2. Ask students to Predict next outcome

a. Give students the opportunity for deep exPloration and help
students connect know\e&ge to their lives
10. Allow students to debrief and review their |earn'|n3

(Silver, 2012)



Ghallenge Studentsl

AS a teacher, it is important to always push and
challenge Students. Students can always learn more,
and can alwayS deepen their thinking about a topic.
It is the teacher’s role to help facilitate the
expansSion of Student learning. without teacher
guidance and encouragement the average student
will remain in their academic comfort zone, and
never puSh the boundaries to reach their academic
potential.

As a teacher, | want my students to constantly be exposed to new
ideas, and | want to frequently challenge their current beliefs and Ways
of thinking. This is something | plan to do with the use of the Zone of

e Proximal Development.
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Ghallenging Students;
Zone of Proximal Development

To help students learn n their zone of
proximal development:
« Adults models behavior for students
« Students imitate Adult's behavior
« Adult fades out of instruction
. Adult offers feedback on students

PerFOrmance.

Example

Situation: A student wants fo be in the choir but iS not a
strong singer. She has been told by family and friends that
she is excellent. and now She hopes to one day be on

OPtima| motivation comes when students are

(Silver, 2012, pp. 28-24]

asked to reach Just beyond their present state

but not beyon& a reasonable exPectation‘.

(SiNer, 2012)
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.
Sxample

Situation: A Student wants to be in the choir but iS not a
Strong Singer. She has been told by family and friends that
She is excellent, and now She hopesS to one day be on
American Idol.

Siler, 2012, PP- 28-29)

ok Enough ZPD

want to hurt Solas -PEEhF‘gs

Appropriate ZPD

Beyond ZPD

The choir director irites Sola to

= chair drector meets Pri\rat:ljl with Sola to
s0 he invites her to sing in

the choir. When others make
fun of her, the teacher tells
them to be nice. She makes

Sola her s?r_‘cia| assistant

see if she is willng to put in the extra hours
of practice it wil take for her to ke in chor.
She r-elps Sela deteet the shorteemings i ber
PrrFDrrf‘-ao"m comMpares o her peers, They

dc\rclap a Plan of action for Sola to meet her

audition for the chor, Thejun'ges seore
her Perrorr\"m and post the results
Pub'ﬁcl\‘t Sola's name is last on the list
with the loviest peifits. The choir goads. The drector givers her feedback about
her growith and _q‘:mua"\f gives ker more
c}-nic;'uhf difFieule assignments,

drector tells Sola she should consider drrector to avoid having her
another avoeation more suited to her ;

Etrﬁrgths_




Reyond ZPD

The choir director invites Sola to

audition for the choir. The J'uclges score
her Pcrformance and post the results
Pubhcly. Sola's name is last on the list

wWith the lowest points. The choir

drector tells Sola she should consider
another avocation more suited to her

strengths.



The gwow’ rec‘%c% 0€S

want to hurt Sola's feehnBS
s0 he nvites her to sing in
the choir. When others make
fun of her, the teacher tells
them to be nice. She makes
Sola her spec];ﬂ assistant

director to avoid hav]ng her



Appropriate ZPD

e choir director meets Pri\/atelxl with Sola to
see W she is willing to put in the extra hours
of practice it will take for her to be in choir.
She helPs Sola detect the shortcomings in her
PerFOrmancc comParecJ to her peers. They
cevelop a plan of action for Sola to meet her
goals. The director givers her feedback about
her growth and gradually gives her more
echn'lcauy ditFieult assignments.



Provide Effesctive Feadoasck

Providing Students with EFFECTIVE feedback
iS one of the best motivational tools.

Feedback Should inform learners about their progress in a
nonjudgmental, accusatory, or labeling manner. Additionally, it Should
not excusSe or praise Students. Effective feedback gives Students a
realistic view of their work and provides them with direction for
future progress (Silver, 2012).

| Want to show my students that | care about them both as
individuals and learners. As a teacher the best way to do this is by
Prov]chng sPec'lﬁc constructive feedback to student work and
learning. Aoditionally, | want to always push my students to expand
their thinking, and their academic abilities. Only through providing
honest and constructive feedback will this be Possib\e.



Empower Students-

Don’t Entitiel

alte Sure feedback i5 empowering Students and

not filling them with an entitlement mentality.
Exarple (sibwer. 2012, @ 13%

Entitlng “fou are i the top muth group, and this test & noing t

be & pece of cake for you | know o are al going 10 make me privs

by scoring higher than amyene in the state! Let me hear you say it 1

ay thurrbbocy”

Empowierng. i have shewn tremerdous growth 'n sr math

fﬂsm'n_q 51*.'.\:@'.:5 this yew. ou have Fr.v.t'i:.:n' 2oz of the exact
s Drprd_-k*’"s n chiss ard w:nrﬁruly sehed thern, Just tak

Tools for Providing
Effective Feedbasck

Pay Attention to

Ensourags Srowih Mindsats Indirest Communization

Students with growth mindsets belinve that
“infelligence is malleable and can be developed
Through education and hard worle Their focus is on
lzarning and improving rather than on maintaining
appearance” (Silver, 2012, p. 810,

Students are always listening and
watching Adults and teachers. Be
careful not to Send mixed messages
to students through indirect
communication. Additionally, be
careful of what you say fo other
adults within earshot of students, as

Groverth Vindsets oo be cl:w.'lD'P:c{ by

+ Mot praising studnts foe ther abifities or ntelfigeree
+ Giving fredback that frouses on bow students can frprove
+ Givirny feedback. that = honest, spesific, ard helpful

trne 3nd use the skille o have already mastered”

lls@ Pralse with Gawilon

External motivators (praise) have the
potential to undermine students' intrinsic
motivation te learn. Avoid using phrases
Such as "good job!"

Hiterrative to "Good Jobl (Sier, 2012, p. 108)

1 Z\J\I riothing - FYJ?E: car edl stterion to something that
does ot need it.

. Say what yow saw - you went the extra mile in helping your
friend "wlowl youve gt this rean locking The 4 professiond
housekeper was here”

3 Tak less, ask more - Ak questions shout the wiork

they most likely will hear.

Promote Appropriate
Attributions

Attribution Theory: How an individual attributes
their successes and failures - either to learner
controlled attributes or to external
uncontrollable facters.
+ providing studerits with feedback that sugaests thee wiork is
due to innate takrt o huck (factors out of the contral of
the student], the student’s roke i the suceessifaiure s
diirished
« Properly used, attribution theoey can help studnts accept
resporsitiity for ther susessses and Filres,




Empower Students-
Don’t Entitlel

Make Sure feedback iS empowering Students ana

not filling them with an entitlement mentality.
ExamPle (Silver, 2012, p. 13):
Entitling: “You are all in the top math group, and this test is going to

be a piece of cake for you. | know you are all going to make me proud
by scoring higher than anyone in the state! Let me hear you say it, |
am thumb-body!"

Empowering: “ou have shown tremendous growth in your math
reasoning strategies this Year. You have Pract'lced some of the exact
Ginds of problems in class and successfully solved them. Just take
i time and use the skills you have already mastered!



Promote Appropriata
Attributions

Attribution Theory: How an individual attributes
their successes and failures - either to learner
controlled attributes or to external
uncontrollable factors.

> Pr‘O\fIchﬂB students with feedback that suggests their work is

due to innate talent or luck (factors out of the control of
the student), the student's role in the success/failure s
diminished.

» Properly used, attribution theory can help students accept

responsibﬂ'\ty for their successes and failures.



Negative Consequense of
inappropriate Attributions:

Learned HelpleSsSneSs

e Students who sum:r From extreme negative

attributions

e Low self emcacy, and believe they have no control

over unP|easant things that happen to them.
« Underachievers, lack motivation, avoidance, inabihty
to concentrate, reluctance to try, and apathy
bordering on &epress]on.



Example;
USing Praise to Promote
Appropriate Attributions

Ineffective: "Good Job!" “Awesome!" “OK. turn
itin" “Well you're not yet in my top five."

cHfective: “You Finished the exercise on time
With 407 accuracy.” “The details you included
in your theme made me feel ke | was right
there." "Lets take a look at the progress
ouve made these past few cays.’



Encourage Growih Mindsets

Students with growth mindsets believe that
"intelligence iS malleable and can be developed

through education and hard work. Their focus iS on
learning and improving rather than on maintaining
appearance” (Silver, 2012, p. 81).

Growth Mindsets can be developed by:
» Not praising students for their abilities or intelligence

» GiVing feedback that focuses on how students can improve
» GVing feedback that is honest, speciﬁc, and helquuﬂ



Use Praise with Gaution

External motivators (praise) have the
potential to undermine Students’ intrinsic
motivation to learn. Avoid using phrases
Such as "good job!"

Alternative to ‘Good Job!" (Silver, 2012, . 103)
1. Say nothing - praise can call attention to something that

does not need it.

2. 53y what you saw - "YOu went the extra mie in helping Your

friend "Wow, you've got this room looking ke a Professional

housekeeper was here.”

3. Tak less, ask more - Ask questions about the work




Pay Attention to
Indirect Commumnication

Students are always listening and
watching Adults and teachers. Be
careful not to Send mixed meSSages
to students through indirect
communication. Additionally, be
careful of what you Say to other
adults within earshot of Students, as
they most likely will hear.
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Providing students with EFFECTIVE feadback
iz cne of the best metivational teals.
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