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Scope and Sequence iy 5

Unit  Environment  Social Practice of the Language Communicative Acti
Family and [Exchange expressions to organize ) . .
1 Community | get-togethers. Exchanges associated with specific purposes
5 Acz:;llzmlc Register information about a topic Handli finf .
: to write a quiz. andling of information
Educational
3 Recreational | Accept or refuse requests in a R ional .
and Literary |role-play. ecreational expression
Family and |Exchange information to get
4 . i i i
Community |around a place. Exchanges associated with the environment
Recreational . . . . .
5 and Literary Tell short interesting stories. therary expression




Achievement

* Explore and listen to expressions to
organize get-togethers.

¢ Interpret expressions used by speakers.

¢ Assume the role of speaker in an
exchange.

[roduct

Conversation
to Organize a
Get-Together

Language

* Talking about
activities

 Calling to agree on
get-togethers

* Wh- questions
to agree on
get-togethers

¢ Introducing oneself
and others

Vocabulary

Would vou like to ...7?,
That sounds great! I'll
be there! See you ...,

I have to check. Sorry,
I can’t because ...,
Maybe, I'd love to, etc.

* Explore quizzes with a variety of
questions.
» Read quizzes with a variety of questions.

* Questions to write a
quiz

Sources: encyclopedia,
library, Internet, etc.;

¢ Research and interpret information about Quiz * Parts of a quiz score, anstwer JY“’H’r
a topic. * Yes / No questions graphic organizer,
* Write questions about a topic. * Wh- questions proofreading, etc.
* Listen to and explore expressions to * Questions to make Could you s 2,
accept or refuse requests. Role-play requests Can you ...: A Would
* Understand expressions used to accept or | to Accept * Ways of accepting you mind ... 'Yes,
refuse requests. or Refuse a requests I L. Yes, Lwill.
* Exchange expressions to accept or refuse |Request * Ways to refuse Il doit. Yes;, sure.
requests. politely No pr’roblem. I'm sorry,
Ican't because ...
¢ Explore directions.
* Describe the surroundings as a reference }f"ulf 9’01; ieziéﬂe ,
int to get around. i . . o ow to get to the ...?,
o & Quick Guide [ Asking for directions | Where are you exactly?

* Understand directions to get around from
one place to another.

* Offer directions to get around.

* Write directions to get to a place.

to Get Around

* Giving directions

Walk along, turn left /
right, it's next to ...,
it's near ...

* Explore funny personal anecdotes.

* Analyze the elements used to tell an oral
anecdote.

* Share a personal anecdote.

Recorded
Anecdote

» Structure of
anecdotes

* Time phrases

* Simple past, past
continuous, and past
perfect continuous

* Adverbs

¢ Tones of voice and
body language

Characters, setting,
beginning, climax,
ending, in the middle
of the night ..., about
10 minutes later ...,
Whern [ was a child ...,
mumbling, whispering,
moenotonously, etc.




Environment

Social Practice of the Language

Communicativ

6 Ace;crlle(:lmlc Follow information in an illustrated In d follow i i
. guide to solve a problem. terpret and follow instructions
Educational
Family and Describe and compare appearance
7 Community ngl;isablhhes of people of different | Exchange information about oneself and others
. Read a travelogue to discover
8 Recreational natural aspects and cultural Und di If and oth
and Literary asp nderstanding oneself and others
expressions.
Academic {Gather information about a topic to
9 and design museum labels and have an | Research and selection of information
Educational |exhibition.
Family and |Exchange opinions about news in
10 amty xchange op Exchanges associated with the media

Community

audio format.




Achievement

Product

Language

Vocabulary

¢ Explore brief illustrated guides. Mustrated * Sequencing words ,

* Interpret information to follow steps. Guide to Solve | ® Imperative verbs First, second, then,

» Write instructions. a Problem * Imperative sentences | ¥ t, finally

* Explore and listen to descriptions of the * ];)escnl)mg physical Tall, short, chubby,
physical appearance of people you know. |Growth . AI‘:)Fi)E ?ieasnce can/fconld + verb,

: g:ii;:eaggec’i: iiz?\)gﬁ;;cal appearance. Timeline * General information g’;;:feg;f i, toddler

and specific details ’

» Explore 'travelogu'es. Delicious, fantastic,

* Do a guided reading. * Descriptive sentences | pegutiful; natural

* Identify and express similar and different . = Cognates aspects: canyon

Comparative - 4

natural and cultural aspects between Chart * Travelogues river, etc.; culiural

Mexico and other countries.
* Write sentences with descriptions and
comparisons.

* Natural aspects
* Cultural expressions

expressions: dancing,
museum, parade,
festival

* Explore museum labels.

* Research information about a topic using
different texts.

¢ Analyze informative texts.

* Register information.

® Share information in museum labels.

Museum Labels

* Passive voice to
present exhibits

* Rephrasing main
ideas

Verb to be + verb

in past participle,
sources of information,
materials (fvory,
bronze, iron,

rubber, etc.)

» Explore and listen to news linked to
family and everyday contexts.

* Understand news in audio format.

» Exchange opinions.

Exchanging
Opinions About
Recent News

* Types of news

* Wh- questions to
ask about basic
information

* Ways of saying the
same with different
words

* Opinions and
clarifications

* Reported speech

What happened ...?,
When did it happen
...7, Where did it
happen ...7, Who ...7,
How did it happen ...7
A fire / the blaze,
Lagree / disagree,

I'm sorry. I don't
understand.




Introduction

Welcome to Go English!, the elementary school series designed to empower children to develop
and acquire skills, knowledge, attitudes, and learning strategies as they familiarize with a new

language: English.

Structure and Methodology

Go English! 5 is about recognizing general sense and some main ideas from
different oral and written texts from nearby, known and relevant contexts
(basic information about oneself and one’s family, school, shopping, places
of interest, occupations, etc.). Children participate in some transactions
using verbal and nonverbal strategies in very simple and direct exchanges
of information about known and common matters of personal interest. They
interpret and decipher information. They describe in simple terms some
aspects of one’s environment, as well as matters related to one’s personal
needs. They relate with language and culture through games and several
ludic and literary activities.

The units in the series Go English! have been arranged progressively,
according to the complexity of the production needed from children. There
are 10 units and each one is developed within a specific social learning
environment, which aims to provide a context for each one of the social
practices of the language.

The core of every unit is the final product, in which children will be working
on from the beginning. There are several product steps along each unit

that aim to provide children with the necessary background to build the
product step by step. Therefore, the content of activities is closely related

to each step.

Each unit consists of a different number of pages, given that the nature
of each social practice is different.




Therefore, when finishing Go English! 5, children are expected to:

1 Identify shared and different aspects between themselves and other
people and cultures, obtained in intercultural experiences.

2 Participate in decision-making aimed at improving the cooperation for
learning a foreign language.

3 Use information from previous experiences of foreign language learning
to anticipate new situations.

4 Use simple linguistic repertoires for basic expressions about personal
information and practical needs.

5 Exchange predictable information of immediate interest.

6 Establish basic social contacts in habitual situations.

How Contents Are Organized

The units in the Activity Book are organized according to the complexity
of skills required from the children. For example, Unit 1 starts with a
Family and Community environment where the social practice (Exchanges
suggestions to organize get-togethers) might be a smooth start for students
to communicate confidently with their peers. This first unit is followed

by an Academic and Educational unit {Register information about a

topic to write a quiz) where students have to handle information. Then,

it is followed by a Recreational and Literary unit where students have to
accept or refuse requests in a role-play, and so on. By the end of the book,
students are prompted to more complex skills and language abilities like
reading a travelogue to discover natural aspects, gather information about
a topic to design museum labels (research and select information) and
exchange opinions about news. As explained before, the order and relation
between the blocks and the learning environments (Family and Community,
Recreational and Literary, and Academic and Educational) was suggested
according to the degree of complexity of strategies, language awareness,
and skills children need to fulfill the social practices. Nevertheless, this
suggested organization of contents, the amount of sessions it will take you
to complete the social practices, and the implementation of the approach,
depend on your class’ needs. Please feel free to modify them accordingly.
Regardless of this progression, every unit presents students with a clear
process of building activities towards a final product and provides them
with the necessary models to do so.

Components

The series Go English! consists of an Activity Book and a Reader for the
children. It also includes plenty of resources for the teacher to carry out and
enrich the activities in his or her class, which are: a Teacher’s Guide and a
Class CD with audios and additional resources.

Activity Book

It provides children with fun and colorful activities and a wide variety of
oral and written texts that allow children to develop skills, knowledge,
awareness, attitudes, and values.

Sl
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There are some icons in the Activity Book, whose meaning is explained hereby so you can make
the most out of them:

‘ 0)) This icon indicates when there is an audio for you to play to children so
they can do the activity.
E This icon indicates that this is a great opportunity for children to save

the outcome of an activity in their Portfolio of Evidence. They can use a
separate sheet of paper, if necessary.

QB This icon indicates that one of the words in the text is included in the
Glossary at the end of the unit. Children will look for the highlighted word
and look it up in that section.

» This icon indicates an intermediate evaluation or checkpoint. Children
will find these activities in strategic points and will reflect on the
knowledge they have acquired.

There are also some boxes that children will find in their Activity Book:

Open yourHReader to. This is the Reader box. It suggests that children use their
Chapte”r 3 "The Arabian  Reader so they learn more about the topic they are working
Nights” pages 32 to on. It includes clear references to the chapters and pages.

42. Read it and then
discuss the requests in
the chapter. Discuss with
a classmate, what would
you do if you were the
fisherman?

¥ Go English! To accept This box includes information about language, interesting
a request you usually say yes, . facts, spelling and pronunciation rules, questions for

no, or just sraile. But, you can children to feel curious about a topic, and many other
also use: Yes, I can. Yes, I will. types of information.

Sure! or No problem!

To find more polite _ This is the IT box. In it, children will find suggestions
expressionstousein - - of websites or on the use of technology in the classroom
request go to: http:// and the IT skills and strategies needed to approach them.
edutics. mx/5XQ “

Reflect. In what situations ¥ This is the Reflect box. It includes critical thinking questions
do you need te be polite when for children to reflect on various topics like social awareness,
you ask for scmething? interculturality, skills, and strategies. This guides provides

notes on how to approach the questions too.




Reader

The Reader is specifically designed for children who are in a
developing literacy stage. There are two types of texts in the
Reader: literary and informative. Literary texts are classic stories
that will encourage children to explore the fantastic world of
literature. Informative texts provide children with interesting
factual texts that will make them feel curious about the world
around them. Both types are illustrated with attractive pictures
that will help children understand the text.

Glossary: Reader includes an English-English glossary that
chiidren will find helpful. There is one word on every page (as
a footnote} and also a large group of words at the end of the
chapter (Glossary).

Extra Activities: It also includes activities at the end of the
chapter that you can have children carry out whenever you
deem convenient, or when it is suggested in this Guide: at the
end of every unit.

Bibliography: This section offers a list of reference materials for
children to expand their knowledge on the chapters.

Teacher’s Guide

The Teacher’s Guide provides notes on how to carry out each
unit of the Activity Book. It includes a Class CD. The notes
clearly indicate when and how to use each component.

To guide the teacher through the unit, there are a series of
features that you will have to be familiar with to make the most
out of them:

Sections
Contents: This page will be useful for you to

locate any section you need from the Teacher’s
Guide. You will be able to visualize the entire

book in just one page.

Scope and Sequence: This section will allow
you to see what you will be teaching in the year.
It includes basic but crucial information that
will allow you to have a general view of the
contents you will cover.
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Unit® 5o

[EL T

Features

Unit planners: These pages allow you to see the complete unit—
including the Activity Book pages covered and teaching guidelines that
might be helpful for you to know and put into practice in the classroom.

How to Use the Class CD: These pages show the contents in the Class
CD. There, you will not only find the tracks but also additional resources
like Reader flashcards and handouts, together with suggestions on

how to use them. If you need help using the CD, go to page 147 of

this Teacher's Guide where you will find all the information about this
component.

Bibliography: This section offers a list of reference materials for you and
another one for the children and teacher to research and expand their
knowledge on the topics seen in Go English! 5.

Reader Audio Script: In this section you will find the text for each
audio in the activities in the Reader.

Tracklist: At the end of the book you will find this page which shows all
the audio tracks listed in just one place.

o

L

Rar Auetia peipy

Besides the boxes from the Activity Book such as the Reader box, the
Go English! box, the IT box, and Checkpoint, you will find the following
boxes exclusively in this Teacher’s Guide:

| SRILiH,
In order to help children improwe
their listening and comprehension
skills. veu could have them take
turns describing a little bit of the
anecdote in their own words. One
volunteer could paraphrase the
beginning, another the climax,
and finally someone else the
ending

Error col sometimes
have the effect of making children
teel discouraged; in addition, it

can interrupt the flow of the class.

L. BT ACHYIY.

You ¢ould ask the children some
questions about the organization
of the text, for example, whether
it compares two places, whether
it describes a sequence of events
in a specific place, or gives
instructions on how to do things.

into small groups and suggest
that they cach make a list of hme.

These boxes provide additional activities to be
carried out in the classroom in case it is necessary for
you to extend the class, and provide different options
to certain children or groups.




Media resources: In these boxes you will

Print or photocopy the A Lonely . .
Birthday Readier Masheards 10 help find suggestions of when to use flashcards or

children exchange expressions to

organize get-togethers. handouts found in the Class CD.

: Teaching tip

During activity 10, it could be

good mamnent to discuss cultural Teaching tip: This box contains suggestions,
differences regarding accepting . . .

requests. Asi chikdren about their strategies, or tips for you to enrich your

own culture and hew difficalt or

easy it is 1o say 1o to authority teaCMg_

figures (parenits, teachers,
adults).

ey Remember: This section will help you remember
Ask children to bring colored . .
pencils or markers. the material you will need for the next class.

There are a series of icons that hold a correspondence to the icons in the Activity Book and that will
work as reminders, so you can make the most out of the material. Therefore, every time you see each
of the following icons:

o) Play the audio for children. Always pay attention to your class and notice if it is
necessary to play it one or two more times.

Remind children to take out their Portfolio and save their work.

e

Pay attention and provide feedback at these intermediate assessment activities.
Class CD

e This Teacher’s Guide includes a Class CD. It contains the listening
activities from the Activity Book. The recordings are read by native
“‘@S : English speakers. The tracks are indicated in both the Activity Book and
. the Teacher’s Guide.

This Class CD also includes additional resources, which you can see in
detail on page 147.

Helpful ideas for using Go English!
There is some information that you might find helpful to explore as you teach your class.
Planning

Planning and assessment are simultaneous processes that should not

be separated. When planning an activity in which you expect children

to achieve a goal, you must also consider how you will measure that
achievement. It is a chailenge for the teacher to control both processes.

So, you have to make planning and assessment allies to achieve the
purposes you established from the beginning, for both you and the children.

You can organize the units in the Activity Book according to the needs of
your class and school. You can use a three-month plan, a two-month plan,
or a monthly plan, according to the needs of the school and class.
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Assessment

Go English! offers various types of assessment tools related to different
learning moments and processes throughout the school year. These are used
to systematically gather evidence over time and in different ways.

Continuous Assessment

This course has several continuous assessment strands designed for both
gathering the evidence of the children’s work and progress and to provide
the teacher with assessment tools.

Portfolio

Throughout the unit, the portfolio icon ] suggests activities that
children can put in a portfolio binder for them to check on their progress
when you deem it necessary. Remember to work on setting personal
goals with the children so they may see the improvement in their learning
process.

How to Use the Portfolio of Evidence

* Have children bring a folder to class. Then have them write their personal
information and personalize it with any decoration they want to use.

* Each time you see the portfolio icon in the Activity Book, have them
collect their work in their portfolio. It is important to encourage them to
find a simple system to sort the evidence in a way they can easily identify
to which unit, page, and activity it belongs. Motivate them to achieve
their full potential.

Self-assessment

Encourage self-assessment as it gives children an opportunity to reflect

on their learning and helps them understand that obtaining knowledge

is a process. Remember that it is essential to guide children to build up
self-awareness so that they can assess their performance. In this series you
will find plenty of opportunities for this type of evaluation such as: the unit
opener in the Activity Book, the checkpoint 3 - activities, the Follow-up
page, and the Progress Tracker.

Assessment Instruments

The Teacher's Guide Assessment Instruments in each unit will help

you keep record of the children’s progress and global outcomes of their
performance. Therefore, there are two types of instruments; some of them
are for the teacher and other ones for the children. You will find this clearly
specified at the top of each instrument. You might build your portfolio
binder, or teaching diary using these tools.




Glossary Usage

In Go English! 5, children are exposed multiple times to different texts and
vocabulary. The aim of presenting vocabulary in a wide variety of texts is
for children to learn vocabulary in context before they can fully understand
it. Learning new words in context in an active processing strategy that helps
children connect new meanings to words they already have knowledge

of. Nevertheless, this process might take time. That is the reason there are
different glossaries in the Activity Book and Reader. These have a double
aim in the process of learning: firstly, they help students that need extra
support or are not very familiar with the meaning of words in English;

and secondly, they are presented in a monolingual dictionary-like format
{showing verbs in base form and singular nouns, for example) to help
children get familiar with dictionary usage. While some children may have
access to monolingual and bilingual dictionaries, others don't; that is the
reason glossaries are important in both books. For all children learning a
new language, being a good dictionary user is an important skill.

Literacy
Developing Reading Skills

Go English! 5 focuses on developing children’s ability to read texts,
understand them, and respond to their meaning. Children will be involved
in reading different types of texts and stories. Simple activities such as
frequent readings and class discussions about this variety of texts can help
raise children’s awareness of the foreign language.

By the time they are in fifth grade, children can recognize a number

of English words by sight. At the same time, they might have trouble
recognizing some unfamiliar words they find in books. This is the most
common problem for readers in a foreign language. Help children by
teaching them strategies like prediction or inference.

Text comprehension and enjoyment, the main goals of reading, are most
effectively achieved when children are aware of what they are expected to
do, when they are encouraged to think about how each text is organized,

to ask questions and discuss possible answers, and to relate to the characters’
and the stories” emotions.

Introduce the context of the text by exploring the images in the Reader and
Activity Book; children are actively engaged in developing an awareness of
and an interest in language. Look for opportunities to link children’s own
experiences to the stories or informative texts. Use pictures and objects to
develop background knowledge that children will need to comprehend the
texts. Help children learn to recognize words that occur frequently in the
stories. Look for references that may need to be explicitly explained.

15
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Each time you start a new chapter in the Reader, show them the different
elements, such as the table of contents, the chapter header or title, and
guide them to figure out how the text is organized. Pause and use simple
sentences and the keywords to check that they understand. Ask questions
that engage children, such as, What would you do if you were in this
situation?, How do you think he or she felt?

The first time that the group reads a fiction or non-fiction text, read it out
loud, modeling fluent reading with proper inflection, pauses, and tone
while children follow along in their Readers, silently. Pause and point to
pictures, ask children to point to pictures, use pauses and add dramatic
effect, make predictions and inferences to connect events. The text becomes
comprehensible as you model appropriate reading strategies. The goal
during this first stage of reading is to have children relate the illustrations
to the text, and to have them point out specific parts of the text that provide
answers to your questions. Discuss the ways punctuation represents
features of oral language, for example, pausing a little bit at the end of a
sentence is represented by a period.

Additional readings should follow this first reading, with children reading
a section of the text out loud, simultaneously, either as a whole class in
unison, together with you, or with a classmate. Children can also work
with a classmate, taking turns reading out loud, using either timed reading
or alternating by paragraphs or sentences. By reading in pairs or small
groups, children have more reading time and have opportunities to discuss,
negotiate, and relate the text to their own lives. When children read aloud,
focus on reading with appropriate volume and clarity, how words and
groups of words go together, and the use of punctuation to add expression.

Classroom Management

Classroom management refers to the extensive variety of skills and
resources that teachers use to keep children focused, organized, and
academically productive during the class. In order to help you achieve that,
there are a series of recommendations you can follow:

¢ Bear in mind that learning a foreign language is a lengthy process and that
the main objective of this third cycle is to develop oral comprehension;
to perceive and recognize the rthythm, sounds, and intonation of the
English language. When children first learn a foreign language, they focus
on listening and understanding and fall back on their L1 for speaking,
frequently engaging in code switching as a way of maintaining continuity
of speech.

* Also, bear in mind that in a classroom you will find multiple intelligences
and even children from different economic backgrounds. It is important
that you know your class, take the time to meet and know every child.

It is very important for them to feel acknowledged and important. From
there, you will be able to make important decisions on how you follow
certain aspects of this guide.
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* Give instructions when everyone is paying attention. Demonstrate them
step-by-step while saying them in English, and make sure that children
are doing what you are telling them to do. Create a signal to call their
attention; e.g. put your hand on your head or use a rattle.

* Children need to know what is expected from them; routines provide
these expectations. By starting your class with a song, chant, or TPR
activity, you establish a link to the language and provide a structure to the
class. Routines like these help children feel that they know what is going
on. They become active learners when you tell them the purpose of an
activity: Let’s do this TPR chant so we remember the words we will use.

Use the first few weeks of class to set up the classroom routines. When
children know what to do and when to do it, you can devote more time
to teaching. This is also an opportunity to introduce collaborative and
cooperative learning which involve social skills such as turn-taking, with
the intention of making children more independent, and also provides
opportunities to experiment with appropriate learning strategies.

*

Engage children in multiple modalities: reading, writing, talking,
listening, and looking. Children this age are very visual. Use the board

to display pictures and word cards; ask individual children to touch a
picture or run their fingers under a word. Choose different children each
time. Move around the classroom; monitor what children are doing. Use
their names as much as possible. Avoid potential distractions by allowing
children to keep only the essentials on their desk.

Using ICTs

Nowadays, technology plays an important role in the life of most people,
regardless their age, and children are no exception. Its diffusion does not
exclude school, on the opposite, school must create the conditions for
children to develop critical thinking skills for the handling and processing
of information, as well as for the conscious and responsible use of ICT.

ICTs are important in elementary school education, not only because

of the technical skills involved in their operation, but because by using
them, children will learn to search, select, evaluate, classify, and interpret
information; communicate; interact with others; explore and experiment,
create products; etc.

Go English! 5 offers a fair amount of opportunities for you to incorporate
ICTs in the classroom such as the ones included in the Activity Book, Class
CD, and in the bibliography, and it will be up to you to include more or
fewer, according to the needs of your class.

17




Activity Book
pages 1 to 17

Social learning environment: Family and Community

Communicative activity: Exchanges associated with specific

purp

05C8

Social practice of the language: Exchange expressions to organize
get-togethers.
Final product: Conversation fo organize a get-together

13, A
Pages

Achievementis

Teaching Guidelines

20to 21

Explore and
listen to
expressions
to organize
get-togethers.

Help your students become aware of the
purpose of listening (for example, to get or

to value information), as well as the moments
when this happens during the exchange

{(at the beginning, development, or towards
the end).

22t024

Interpret
expressions used
by speakers.

Offer students examples of usual contexts
and opportunities to get acquainted with the
structure and format of exchanges.

24 t0 26

Assume the role
of speaker in an
exchange.

Establish the conditions so students can
freely express their exchanges and promote
reflection.

18 % Family and Community




Unit Opener

In this unit you will have a conversation
to organize a get-together.

Environment: Family and Community :
Social practice of the language: Exchange expressions to organize get-togethers. '
Communicative activity: Exchanges associated with specific purposes :

In this unit you witl learn to ..

* .. explore and listen to expressions to organize get-togethers,
s ... interpret expressions used by speakers.

» ... assume the role of speaker in an exchange.

[P

BRI Wheré are you row?

Look at the activities below. For which of them do you organize with
others and make plans?

waltforthebus  etudytogother  playchess )

go to the movies 4010 a party play sports
7

This is the beginning of the school year, you may use You may want children to brainstorm events and
it as an opportunity to introduce yourself and create a discuss when and where they organize get-togethers.
welcoming and supportive environment. It's important You could explain that the final product is a conversation
to keep in mind how important it is to set class rules and where they invite a friend somewhere and they either
have children become familiar with the book they will be accept or refuse it politely. Walk them through the expected
working with this school year. Use the Meet your Book achievements which include exploring and interpreting
activity on pages 4 to 6 to help children explore their expressions used when they want to get together with
textbook. This will help them have a more positive attitude  friends, and participating in oral exchanges.
towards learning. Make sure you build rapport with them Finally, in order for you to know where they are
and check their understanding. Remind them that you starting, have them do the activity in the Where are you now?
expect them to be polite and respectful to each other. section.

To heip children use Engtish, you could establish
regular classroom routines that focus on a particular

paragraph in the Reader, on language practice, or on a short
teaching tip.

Family and Community ’ 19




Unit 1 Activity Book page 8

x Unit B Explore and listen to expressions to organize get-togethers.

. . . #
« #2' Listen to and read three conversations. Underline all the ﬂgﬁ
activities that are mentioned. P17

1 N ] il
: Hello?

Etma: Hi, Paula. it’s Emma. Ana: Hi, Poulo. It's Ang. Are
We have votieyball we still walking home
practice on Monday = together on Wedl_'zesdu)_r
night. Ateyou and Thursday?
coming? - Paula: Yes, il wait for you after

Faulla: Yes, Il bé there, . school both days. -

Etma: Great. Segyod = - Ang: Thanks. Bye!

o there .l - paula: Byel
Faula: See you thers. Bye | ° .
Emma. . .0
"Emma: Bydl L C L

Paula: Thanks. ! have a volleyball
game on Saturday
morning but 'm free in
the afternoon, I'lt check
with my mom,

Juan: Hi, Paulal

Paula: Hi, Juan.

Juan: I'm having a birthday
party on Saturday. Would
you like to come?

Paula: I'd love to. Thanks for Juan: OK. | hope you can come.
inviting me. Where is it Paula: | do, too. Bye!
going to be? Juan; Bye!

Juan: itll be at my house, I'll
e-mail you the invitation.

“ Work in pairs. Review the activities you underlined in Activity 1. Talk about
activities you like to do and for which you organize with others.

* I like playing Reflect. Have you over wondered ¥
saccer. what kind of activities children
- of your age dc all over your
country: flying a kite, swimming in
a lake, riding a horse, visiting an
archsealogical site, ewc?

“llike dancing.

8  family and Cammunity

‘ Track 2))

Conversation 1

Paula: Hello?

Emma: Hi, Paula. It's Emma. We have
volleyball practice on Monday night.
Are you coming?

Paula: Yes, I'll ke there,

Emma: Great. See you there.

Paula: See you there. Bye, Emma.

Emma: Bye!

: 4 Opening

1 ‘ 2)} Refer children to the
Glossary on page 17 of the Activity
Book as it could be helpful to go
over some of the vocabulary in the
conversations, according to what you
noticed in the unit opener activity.
You could first play the audio for
them to identify the topic, a second
time for them to answer the activity,
and a third time for them to

check answers.

Conversation 2

Paula: Hello?

Ana: Hi, Paula. It's Ana. Are we
still walking home together on
Woednesday and Thursday?

Paula: Yes, I'll wait for you after school
both days.

Ana: Thanks. Bye!

Paula: Bye!

20 @ Family and Community

Conversation 3

Juan: Hi, Paula!

Paula: Hi, Juan.

Juan: {'m having a birthday party on
Saturday. Would you like to come?

Paula: I'd love to. Thanks for inviting
me. Where is it going to be?

Juan: [t'll be at my house. I'll e-mail you
the invitation.

Paula; Thanks. | have a volleyball game
on Saturday morning but I'm free in
the afternoon. l'll check with my mom.

Juan: OK. | hope you can come.

Paula: | dc, too. Bye!

Juan: Bye!

Answers: Volleyball practice, walking
home, birthday party, volleyball game.

9 Development

2 An essential element of a
get-together is the activity for which
you are organizing it. Therefore,
children need to be aware of the
great variety of activities they could
organize a get-together for, including
those they like to do with others.
Walk around supervising children’s
conversations.

Answers: A picnic near a river / at the
beach, a visit to the aquarium / zoo /
photo gallery, practice an ecological
activity.

Reflect. To reflect on the

many regicns in their country and
the children living in them could lead
children in your group to imagine new
activities and to consequently change
the one they have just chosen.




Unit 1l Activity Book page 9

write previously on the board

the samples you have here and
review them with the group. Then,
let children solve the activity

A &% Work in pairs. Read the Reflect box on page 8. Discuss about new independently. When they finish, ask
activities you'd like to do with others. Compare them with the ones you for volunteers to write on the board
talked about in activity 2. Choose one and write it on the kine. Justify . . .
your selection. the expressions they circled with

colors in their books.

Unit 1 Explore and listen to expressions to organize get-togethers.

Answers: Expressions that start
conversations, circled in red: Hello,

Hi. Expressions that end conversations,
circled in blue: See you there. Thanks.

Bye!
4 Read the Go English box. Then go back to activity 1 on page 8. identify e
and circle in red the expressions that start the conversations, and in . . ] o
blue, the expressions that end them. 5 Assimple as it seems, this activity
requires memory and concentration
# Go English! To organize 2 get-together from children and, at the same time,
you need expressions to start a conversation, R .
expIEsSIONs 10 invite SoMeone 10 an activity, helps them learn new expressions in
and expressions to end the conversation. question form to make an invitation.

Refer children to the Glossary on page
17 of the Activity Book to know the
meaning of some words. You could

: Read the questions that express an invitation and cross out the
three that appear in the conversations from activity 1, on page 8.

T Woddyou " Doyouwantto " Ace you walk around and monitor the activity.
* fike to come? . attend Mariana’s coming?
A party? .

Answers: Questions crossed out:
Would you like to come?, Are you

Why don't | Ave we still walking How about coming?, Are we still walking home
we study :  home together on we have a together on Wednesday and Thursday?
temarrow Wednesday and picnic?

afrer school? - . Thursday?

Teaching tip
Take advantage of the Class CD to let
children listen to the conversations of
this activity once and again, repeating
specially the parts where questions
are told. This way, children can get
tamiliar with intonation, tone, and
volume of this kind of expressions.

Family and Community ' # 9

Answers: [ like visiting museums
because I learn new things.

3 (s Explain to children that the P Go English! Let children
final product is to have a conversation know the basic components

to organize a get-together. Allow three of a cénversation to organize a
minutes for them to read the Reflect get-together: expressions to start it
box on page 8 of their Activity Book. (Hi, How are you?, Nice to see you,
Immediately after, elicit different Hello, etc) and to end it (s been
regions of the country: mountain, good seeing you, Bys, Hope fo see
coast, forest, desert, city, and have you again soon, See you, etc.), as well
them reflect on children their age as cuestions to invite somecne to an
living there: What do they do? What activity (Are you free this weekend?
do they like doing? How climate affects Do you want to come fo? Are you doing
their activities? Then organize children anything next Saturday? How about we
in pairs and have them answer the have a picnic?, etc.).

activity. Supervise and promote
respect to other’s opinions. You can

use this activity as portfolio evidence. 4 As children don’t have in their
Have children work on a piece of books the sample expressions
paper, if necessary. mentioned in the Go English box,

Family and Community % 21
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Unit 1 Activity Book page 10

% Unit 1 Interpret expressions used by speakers.

% Work in pairs. Look at the expressions you identified and circled in
activity 4 and the questions you crossed out in activity 5. Discuss with
your partner if you know similar expressions and use them to fill in
the table. Use the model to help you. If you don’t know similar
expressions, use some from activities 4 and 5.

Expmmoﬂs g

- : Expressions

to start the o tomake wm:md::sw
agat—'hogcﬂ\er o St 'ihe invitation to - _s  Gomrar

Identify activities
.to do with others.

‘Explore and listen
‘to expressions o
Istart and end a
{conversation to
éorganize a
‘get-together,

Identify questicns

I'can always

identify activities
to do with Otﬁers

"lcan a\ways

. explore and listen
to expressions {o
"startand end 3

! conversation to

! organize a

| get-together.

I can always

a gu-togodm

Sommaties

| can sometimes

identify activities
~to do with athers.
i [ can sometimes

i explore and listen
i to expressions to
istartand end a

i conversation to
Corganize a

" get-together.

! can sometimes

167 b rere

-1 can never identify |

activities to do

with others.

I can never
" enplore and listen
' to expressions to

start and end a
conversation to
orgarize a
get-together.

| can never identify

to make an identify questions  identify questions - questions ta make
invitation to a to make an to make an an invitation to a

-get-together

invitation to a

invitation to

get-together.

get-together get-together.

if you need help to identify activities to do with others or explore and listen
to expressions to organize get-togethers, go back to activities 1, 4, and 5.

10 } Family and Community

Z M Have students discuss and
circie the options in pairs. Encourage
them to reflect on the reasons why
they cannot do the activities for which
their answer was negative. Invite
them to join a partner who can do that
activity so that they give each other
tips to improve their performance.

6 This is a good moment for you

to know who in your class has an
advanced understanding of English.
First, read instructions out loud to
make sure children understand what
they have to do. Then ask if anyone
knows similar expressions to that in
the table headings. Elicit expressions
for each column so children can get
familiar with them. Then have them
answer the activity.

Answers: Line 2 of the table: A picnic /
How you've been? / How about we
have a picnic? / Great! Line 3 of the
table: A chess contest / How do you
do? / Why don’t we participate? / I'll
let you know. Bye!

22 @ Family and Community



Unit 1 Activity Book page 11

P Unit 1

them down in your notebook.

Justify your answer.

is Alex.

team.

competitions.

Max: Thot scunds great!

with us todoy?
Max: Sure!

around.
Maox: Il be here, Thanks!
fabian: See you at lunch!

Interpret expressions used by speakers,

8 437 Read the Go English box. Then listen to two conversations. In pairs,
discuss each question, get to an agr

1t on the rs, and write

Fabian: Hi. My name is Fabian. I'll be your
buddy this week. This is Ken and this

Max: It's nice to meet you. 'm Max.
Fabion: Do you like to ploy sports? We have
a soccer team and o great volleyball
Mox: | don't play sports. | like moth
Febian: Would you like to join the math club?
We get together on Tuesdays ot 4.00
for two hours. 'l show you where.
Fobicn: Do you wont to eat lunch together

Fabion: Meet us here at 11:30. We'll wait
for you. After lunch, we'll show you

¥Go English! Details like the tone, volume, and
velocity of the speaker's voice are essential to define
the mood or feeling of a conversation as formal, funny,
respectiul, enthusiastic, etc.

1 What expressions used the speakers to introduce themselves and others?
2 What do you think the general moad of the conversation is?

3 What expressions allow you to interpret the mood of the conversations?

9 Now, read the conversation between Fabian and Max. Underline Mﬁ
questions that Fabian uses to invite Max to do something. W’f m

"g— Open your Reader @
Chapter 1 “A Lonely
Birthday” on pages 4
to 14 and underline
what Luisa invites Julia
6 do. Then discuss in
pairs what you would
answer if you ware her

Have you heard of Buddy
benches? Hyou write this
term in the search window of°
your searth engine, you wil -
germilions of websites with:.
'u!&wr-a about it That -
why ‘sﬁemﬁfwﬁmdw R
Thadeive 3

Sone-saviing 1 é
linkttike the foﬂmngom i
Ge o hiti/h

“O/SHY mﬂnd mﬁatmatm 0
e !

dombnng%hi ide
yourschool? . . -

Max: Bye!
Family and Community ® 11
. Answers: Conversation 1: 1 Hi,
: 2 English! Define mood I'm Alan. / 'm Jorge 2 Rude.The

‘as the way somteone is feeling, e.g.,
-happy, sad, or angry. Then extend
the concept to a conversation, which
mood can be defined by the tone,
- volume, and velocity of the speaker’s
veice as formal, funny, respectful,
_ enthusiastic, etc.

8 ‘ 3)) When playing the audio,
remernber that listening is, for some
students, the most challenging skill
and they need to feel confident to
express they need to listen again, so
make sure you tell them to be honest
and tell you whenever they need to
listenn more times. Monitor the activity
and promote respect.

speaker isn't interested in what

the listener said. 3 Well, see you
around. Conversation 2: 1 Hi. My
name is Fabian. This is Ken and this

is Alex / I'm Max 2 Kind. The speaker
shows friendly to the listener, inviting
him to share activities with him and
his friends. 3 I'll be your buddy this
week. I'll show you where. See you at
lunchf

‘ Track 3)1

Conversation 1

Alan: Hi! I'm Alan.

Jorge: I'm Jorge.

Alan: This is the classroom. That is the

principal’s office. That's the gym. | play

basketball and badminton there.
Jorge: | love sports.

Alan: Okay. Cool. Wel!, see you around.
Jorge: Okay. Bye.

Conversation 2

Fabian: Hi. My name is Fabian. I'll be
your buddy this week. This is Ken and
this is Alex.

Max: It's nice to meet you. I'm Max.

Fabian: Do you like to play sports?
We have a soccer team and a great
volleyball team.

Max: | don't play sports. | like math
competitions.

Fabian: Would you like to join the math
club? We get together on Tuesdays
at 4:00 for two hours. I'll show you
where.

Max: That sounds great!

Fabian: Do you want to eat lunch
together with us today?

Max: Sure!

Fabian: Meet us here at 11:30. We'll
wait for you. After lunch, we'll show
you around.

Max: I'll be here. Thanks!

Fabian: See you at lunch!

Max: Bye!

9 Refer children to the Glossary on
page 17 of the Activity Book to clarify
the meaning of some words. Have
them do the activity individually and
check answers in pairs. Encourage
them to discuss strategies to identify
speakers, the topic of a conversation,
and expressions to make invitations.

Answers: Would you like to join the
math club? Do you want to eat lunch
together with us today?

rmm Give children time to work

on the activity. As soon as they
finish, encourage them to share
what they would answer if they
were Luisa’s friends.

Family and Community @ 23




Unit 1 Activity Book page 12

X Unit 1 Interpret expressions used by speakers.

* Go English! Not only words define the attitude of the paricipants in 2
conversation. For example, the gestures of a speaker, as well as their voice volume,
tong, and velocity, belp you interpret the actual attitude behing their expressions.

1% #: Read the Go English box. Then listen to the conversations again and
discuss with a partner what the attitude of the speaker towards the new
student in each one is. Justify your answer.

Yes, but the speaker in the first
one was very rude because ...

The speaker in the second
conversation was very kind,

-

3} Very well

the listener.
a) Very well.

to activities 8 to 10.

12 % rFamily and Community

o Underline the option that describes your progress.

1 | can identify the expressions used by speakers to introduce themselves and others,
b) | need some help.

2 | can interpret expressions used by speakers to understand their attitude towards
b} | need some help.

H you need help to identify expressions used by speakers to introduce
themselves and others or to interpret the attitude of a speaker, go back

i2 In pairs, look at the pictures of four kids wha got an invitation and answer
the questions,

1 How do you think the girl in picture 1 is feeling?
2 What do you think the boy in prcture 3 is saying? -
3 What do you think the boy in picture 4 is thinking? . . e e
4 In which situations do you feel like the girl in picture 27 e s e s e
5 Which invitations make you feel like the boy in picture 37

) With difficulty. d} !can't.

¢} With difficulty. d) 1 can't.

P Go English! The best

way for children to understand

how body language helps them
interpret the attitude of a speaker is
by seeing and listening to a speaker
in action. Organize them to act the
conversations of the activities with
different gestures and changing

the voice tone and intonation, for
exampie.

10 ‘ 3) Encourage children to
respectfully discuss how they would
interpret body language. Monitor
the activity and help if necessary.
Then play the conversations two or
three times to let children interpret
speakers’ attitudes. Then ask them
to discuss the impressions of the

24 ") Family and Community

attitudes they got from the speakers.
It may be helpful to give examples of
polite answers (Yes, I'd love to / I'm
sorry, but I'm playing basketball) and
rude answers (No / Why? / I don't
want o).

Answers: The attitude of the speaker in
the first conversation is discourteous,
as it manifests no interest in the new
student. The attitude of the speaker in
the second conversation is warm, as

it expresgses courtesy toward the new
student.

11 ' Explain the options to
children: Very well means they
understand and can explain the
concepts to their classmates;

I need some help means they
understand the expressions exposed

but are not able to explain them to
someone else; With difficulty indicates
that help is needed to clarify concepts
and even some vocabulary; and

I can’t implies they need to go over
the activities again supported by the
teacher’s explanations and guidance.
Remind them to be honest when
answering the assessment questions.

12 Draw children’s attention to

the girfs and boys in the pictures.
Encourage them to interpret the body
language of these boys and girls to
predict the cause of their mood. Ask
children to compare their guessings
to their partner’s. Then tell them to
answer the questions.

Answers: 1 Happy 2Yes!Igot
invited! / I'm so excited! 3I'mnot
sure./l don’t know ifI can go. 4 When
I get an invitation I dislike. / When
Idon't wantto go. 5WhenI'm

excited about an invitation.




Unit 1 Activity Book page 13

Emma. meﬂfﬁﬂg'ﬁﬂi
: aclress.WmMyauiske
.to c.ometo audltmﬂsf@!’

7 dramaroom?

Paula; i'dlweto,butfm iing
 tathe mavied with, *
. Ana and Luisa, itsall -~

plarined, .

Emmaf Bring them aJong They

T sl'uﬁdbeﬂnmesdnod

~playton.
Paula; wwtommth
ﬂ\emMaybe.

Unit 1 Assume the role of speaker in an exchange,

13 W) Read and listen to the three conversations. Then discuss with QE
a partner what the conversations are about. ;

Emma: Hi, Jorge. Do you want 1o .
be in the school ploy?
Jorge: Yes, Emena I'd like that.
Emma: Can you come to.the
auditions on Friday
night?
Jorge: Yes, | can. What time?
Emma: At 6:00 in the droma
room. '
lorge: I'll be there.
Emma: Great. Thanks, Bye!

Eema:- Hi, AlanlWoddyouiitewcmtothe
audiions on Friday night?
" Man: .No, I'm sorry, Emma. | can't. | play
" basketball on Friday nights,
Erama: - Oh, matstoobaéltwpeyoucan
.7 come nexttime,
Man: Yeah, keep me posted.

145 Identify in the conversations from activity 13 the expressions that
belong to each category of the table and write them down. Then share
and compare your answers with a partner.

15 W4 Work in pairs. Read the expressions you wrote in the table from
activity 14 with the appropriate intonation. Then listen to the
conversations again and discuss how similar you sound to ther.

- Reflect. Have you noticed that you reply to an oral invitation with an excited %
; voice INtonation 1o accep? i of with controlled voice intonation to refuse it?

Eamily and Community 13

33 €4) This activity refers
completely to the achievement of
assuming the role of a speaker in an
exchange, so it is important children
notice the various ways in which
Emma makes the invitation to her
friends and how they accept, refuse,
or hesitate when answering. If time
allows, ask volunteers to read out
loud the conversations.

‘ Track 4))

Conversation 1

Emma: Hi, Paula. It's great to see you.
How are you?

Paula: I'm very well, thanks, Emma.

Emma: Paula, you're a great actress.
Would you like to come to auditions
for the school play on Friday right at
6:00 in the drama room?

Paula: I'd love to, but I'm going to the
movies with Ana and Luisa. It's all
planned.

Emma: Bring them along. They should
be in the school play teo.

Paula: I'll have to check with them.
Maybe.

Conversation 2

Emma: Hi, Jorge. Do you want to be in
the school play?

Jorge: Yes, Emma I'd like that.

Emma: Can you come to the auditions
on Friday night?

Jorge: Yes, | can. What time?

Emma: At 6:00 in the drama room.

Jorge: I'll be there.

Emma: Great. Thanks. Bye!

Conversation 3
Emma: Hi, Alan! Would you like to

come to the auditions on Friday night?
Alan: No, 'm sorry, Emma. | can't. | play

basketball on Friday nights.

Emma: Oh, that's toc bad. | hope you
can come next time.
Alan: Yeah, keep me posted.

Answers: Emma is inviting three
friends (Paula, in conversation 1;
Jorge, in conversation 2; and Alan in
conversation 3} to come to an audition
for the school play.

14 sl Start the activity by reading
out loud the conversations. Lower
your voice pitch in the expressions

that the table indicates, for children to
notice them. Then have children follow
the instructions to do the activity.

You can use this activity as portfolio
evidence. Have children work on a
piece of paper if necessary.

Answers: Accept an Invitation: Yes,
what time? I'll be there / I'd love

to. Refuse an Invitation:

Ican't / No,I'm sorry / I'd love to
but... SayYou're Not Sure:

I have to check, Maybe, I'll let you
know.

15 %4)) Thisisa good opportunity
to encourage children to practice
saying the expressions with
appropriate intonation and gestures.
You may divide the class into pairs.
Then explain that after reading the
expressions with an appropriate
intonation, they have to tell their
partners in which situation they would
use each. Allow three minutes for
children to read the Reflect box on
page 13 of their Activity Book. Elicit
answers from the class. Remind them
to be polite and use a respectful tone
when refusing an invitation.

Answers: | think we sounded similar
for conversations 1 and 3 but we need
to practice conversation 2 again.

Reflect. Whar this box states is
true only in part as, for example,
raising the tone of our voice can
indicate we are angry or excited, and
its correct interpretation depends

on many other factors, even the
mood and attitude of the listener. Let
children reflect on this as a class.

Family and Community ﬁ’ a5



Unit 1 Activity Book page 14

T,

Student A starts the conversation]: How
are you, Juan?

Student B: O, helio, Normal 'm fine,
and you?

Siudent A [mentions the activity for a
get-together]: I'm organizing
a study session to improve
aur English.

Student B: Oh, greatt

correct gestures.

e

a) Very well,

a) Very weil,

b4 % Family and Community

Unit 1 Assume the roie of speaker in an exchange.

i; % Write in your notebook a conversation 1o arganize a get-together
to participate in the activity you chose in activity 3, on page 9. Then
role-play it with a partner. Iif you need help, follow the model.

1% Use your conversation in activity 16 to take turns inviting a ﬁé
classmate and accepting, refusing, or saying I don't know to the R 17
invitation. Go back to activity 12 and make sure you use the

# Go English! When you have a get-together with somecne, do your best to be
an tire. If you are going to be late, call and let them know. Being punctual shows
people that they can depend on you, it reveals your integrity and good manners.

ﬁ Cpen yaur Reader to Chapter 1 "A Longly Birthday” on pages 4
to 14 and in pairs discuss if you think the invitations Luisa makes
include all the necessary information. Explain why.,

#. Underline the option that deseribes your progress.

1 i can interpret expressions used by speakers to accept or refuse an oral invitation.
b) | need some help.

2 { can assume the role of speaker in an exchange to organize a get-together.
b} I need some help.

¥ you need help to interpret expressions used by speakers to accept or
refuse an oral invitation or assume the role of speaker in an exchange to
organize a get-together, go back to activities 12 and 15.

Student A [invitation te join the activity]:
Do you want to join us?
Student B |accepts the invitation]: Suret
YWhen is it going to fake place?
Studen A [info on the get-together]:
This Friday at 6:00, iri my
house.
Student B: Oh, I'll be there, Thank youl
Student A [ends the conversationf: It's
been nice talking to you. Bye!

€} With difficulty d) tcan't.

<} With difficulty. d) I cant,

P Closure

16 ¥ 1t may be helpful to discuss
how they make plans to meet up with
friends.

Point out that a written format can
help them organize their thoughts.
After a few minutes, pair children up
to share their answers. Explain to them
that they are going to role-play their
conversation using the expressions
in activity 14. Remind them to ask
for the time, day, and place of the
meeting. You can use this activity as
portfolio evidence.

26 *‘, Family and Community

Answers: Tomas: Hi, Sofi. How are
you? Sofi:Fine,and you? Tomas:
Do you want to come to the museum
with me? Sofi:I'd love to but I think
museums are boring. Tomas:

The science museum is really

fun! Sofi:Well, maybe [ go. When
are you going? Tomas: Tomorrow
morning. Sofi: I'll let you know.

17 Before doing the activity, invite
children to look at the pictures in
activity 12 and to act out the gestures
and to read out loud the expressions
they classified in activity 14 so that
they are prepared to respond to

their classmate’s invitation. Monitor
offering help, and correcting any
grammar, pronunciation, or intonation
mistake.

9 Go English! Refer

children to the Glossary on page

17 of the Activity Book to clarify the
meaning of some words. It might be
a good idea to elicit some occasions
when it is important to be punchial
explaining why. Invite children to
reflect on the statements they give
when they are late, especially why

it reveals integrity (honesty or
doihg what you say you will do) and
politeness or good rmanners.

Make sure children
understand what they have to
do. Once they finish the activity,
have them share their answers
about the invitations that Luisa
makes. You could write their
conclusion on the board.

. . Media resources
Print or photocopy the A Lonely
Birthday Reader flashcards to help

children exchange expressions to
organize get-togethers.

18 ¥ Organize a show of hands
to identify the students who answered
Very well to each statement and get
them together with the students

who answered [ can’t so that they
share strategies to improve their
performance.




PART 1 Sozializing
1 s Work in pairs.
1 Essay role-playing your conversation in front of your class, taking tums as the
speaker and the listener. Ask for feedback.
2 As a group, invite children from upper grades and, applying previous feedback,
role-play your conversation. Ask for feedback and tzke notes to improve your
organizing a get-together.

Aspects to Improve

Conversation to Organize a Get-together

PART 2 Make it yorus

a get-together for?

Social Practice: Exchange expressions to organize get-togethers.
i Which upcoming event can you exchange expressions to organize

2 Discuss the different activities you can organize as a get-together
with the expressions learned. Write down as many as possible.

3 Which gestures will you use from the unit the next time you exchange
expressions to organize something?

PART 3 Now vou can ...

them as a class.

Go back to page 7 and check ('} the things you learned in this unit. Talk about

Family and Cammunity 3 15

Part 1 Socializing

lal it might be helpful to give
children some time to practice how
they will present their conversation.
Remind them to use polite language.
Then invite children to present their
conversation. Suggest that they try
their invitations with children from
upper grades after having applied the
feedback provided by their classmates
before. You can use this activity as
portfolio evidence, Have children
work on a separate piece of paper, if
necessary.

Part 2 Make it yours

Invite children to answer the

three questions individually

and then encourage them to

share their answers with the rest of
the class. This part is intended to
make children relate what they have
learned with their lives, so besides
answering the questions, help them
notice how this knowledge can be
useful outside the classroom.

Part 3 Now you can ...

Invite children to check the goals
they achieved throughout the unit

on page 7. Then encourage them to
reflect on them and share what they
learned, which activities they enjoyed

| 1 —

Follow-up Conversation to Organize a Get-together

the most, and how they can further
develop their new knowledge and
skills outside the classroom.

Teaching tip .
Once they finish the unit, it is
suggested having children go to the
activities page at the end of their
Reader chapter and answer them.
For that, they might need to read the
chapter again, so it is recommended
to give them time. Once they read or
remember what the text is about, have
them check their answers. For that,
you might ask children to work in

“pairs or as a class. Encourage them to

participaté and explain their answers,
when necessary.
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Progress Tracker

Rele A:
Rele B:

Roele C:
Role D

to an invitation.

1 You included a greeting.

3 You included the place, date, and time.
5 You replied to the greeting.

7 You used the appropriate gestures.

18 # Family and Community

Choose an event and get in teams of three or four. Choose a role. Prepare
what you are going to say. In groups, act out the situation you chose.

. Tell A and C where and when you'lt

Check the things you remembered to do when making and responding

2 You menticned the reason for the get-together.
4 You listened to the person whe invited you.

6 Youwere kind when you rejected the invitation.

You're Juan. Invite somecne to your
party. Tell them where and when,
Accept Juan's invitation. Accept to meet
there with .

Refuse Juan's invitation, Give a reason.
You are going to Juan's party. Confirm
that your friend {B} is going to Juan’s
party and arrange to meet there.

Arrange with B and C to meet them at
the park.

meet them.
Tell A and B you're not sure if you can
make it.

This Progress Tracker will give children the opportunity to reflect on what they have learned
throughout the unit. By doing so, they will feel involved in their learning process, which will
encourage them to take respensibility for their learning journey. Therefore, it is important that
this purpose is clear for children before answering.

As children approach this section, it can be useful for them to flick through the pages of the
unit and notice what they learned, which can go from structures in the new language, to skills,
strategies, or some other knowledge. They can write it down in their notebooks or talk about it
in pairs. Make sure they understand all the information on the page.

After they finish answering each activity, you may carry out a class session in which you
encourage children to realize how far they’ve come, which will keep them feeling positive for

what is to come.

28 ) Family and Community



Assessment Instrument . For the teacher

Classroom Observation Report

A classroom observation report is a teacher self-analysis tool. It also serves to evaluate children’s learning behavior.

Instructions:

1 Read the statements and check (+) the Yes / No columns according to your observations.
2 Write notes if there are any on the space provided.

Classroom Obscrvation Report

Teacher’s name: Group / Grade:
Unit: Schedule:
School name:

Observer:

Indicators N Notes

Established clear learning goals

Applied effective scaffolding

Maintained effective rapport with children

Selected material effectively

Arranged furniture adequately for each activity

Timed each activity adequately

Monitored children during communicative activities

Provided effective feedback and error correction

Provided clear instructions and directions

Children demonstrated interest

Children participated actively

Cued effectively

Ended the class by focusing on the lesson’s main objective

Left a learning impact on children

Photocopiable, D.R. © Macmillan Publishers, 5.A. de C.V,, 2020, Only for teaching purposes.

29




Activity Book
pages 18 to 30

Social learning environment: Academic and Educational

Communicative activity: Handling of information

Social practice of the language: Register information about
a topic to write a quiz.

Final product: Quiz

Pages  Achievements Teaching Guidelines

Give students opportunities to work with real
texts so they can link them to their interests
and previous experiences, and constantly
elicit feedback, both from you to your

Explore and
. students and among themselves.
32 read quizzes . o
. . Offer opportunities to anticipate, make
with a variety i o
. connections, generalizations and draw
of questions. X L .
conclusions from explicit information, as
well as previous knowledge and experiences,
so that with your guidance, students will
cooperate in the solution of problems.
Research Model for your students how to use different
33 10 35 and interpret strategies to allow the comprehension of
information information and how they can share the
about a topic. proposals they will develop.

Offer models to plan writing (for example,
through previous discussion or the
elaboration of diagrams), to allow students to
face, with more and better tools, the challenge
of writing,

36 to 40 | Write questions
about a topic.

30 "%’ Academic and Educational




Unit Opener

In this unit you will write and apply
a quiz.

Envirenment: Academic and Educational
Sacial practice of the language: Register information about a topic to write 2 quiz.
Communicative activity: Handling of information

It g

In this unit you will learn to ...
[N

¢ ... explore quizzes with a variety of questions. Lo
. . . . ™

* .. read quizzes with a variety of questions.

e research and interpret information about a topic. L.
* . write questions about a topic Lo

s . sk iR by 8 i) ‘.:..,wv-e-E p
z %&& o S

Look at the magazine cover. Answer the questions orally.

1 What do you think the advertised quiz is about?
2 Who do you think it is for?

3 Where do you usually find quizzes?

4 Ace all quizzes written?

Explore the picture with the children and explain what they  questions, and writing questions about a topic (to create
i will do in this unit. You could explain that the final product  a quiz). When you do the activity on the page, it may be
| is a quiz about a topic of their choice. Walk them through helpful to invite children to make predictions about the

the expected achievements which include exploring topic as well as some of the questions. To foster interaction
quizzes with a variety of questions, researching and in a wrap up activity, consider encouraging children who
interpreting information about a topic (in order to make a have more knowledge about the topic to share it with their
quiz), reading (and answering} quizzes with a variety of classmates in small groups.

Academic and Educational ’ 31
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Unit 2 Activity Book page 19

Unit 2

the questions below in pairs.

H

» 2 Where do some Xolos have hair?

Explore quizzes with a variety of questions.
Read quizzes with a variety of questions.

1 Read a quiz from a magazine and identify its parts. Then answer

1 ‘What is the origin of the word Xolpitzcuintli?

1 #How old is this type of dog? ...

5 What special health care do Xolos need?

Score:
&1
Fry agm b

2 Reference to know where
to check the answers

1 Are the questions in the quiz about real
information or about opinions?

4 What culture believed that Xofos protected homes from bad spivies? .

45 ;
Eertiont! : "

«4. Ascore about how much y
" lknow about the topic |

‘=4 Explore more quizzes. Open your

2 What do | sum to get a score, correct or
ingorrect answers?

Lae Reader to Chapter 2, "Quiz Time*
on pages 18 to 28 and read the
complete text. Solve a quizin

3 Do you need to research information to
create an answer key?

the text. Share your experience
solving it and compare your
answers with a classmate

- Reflect. Do you think you can
learn new things answering
quizzes? What did you learn from
the quiz in activity 17 What did you
tearn from the quiz in your Reader?

Academic and Educational ;& 18

P Opening

1 If necessary, you may refer
children to the Glossary on
page 30 of the Activity Book.

This activity will allow children
to explore the layout of a typical
quiz and its components (title, quiz
questions, space for answers, answer
key, score, and illustrations). Children
can then have in mind a model of
what they will gradually create
throughout the unit. If necessary, you
may invite volunteers to explain the
meaning of score and then to discuss
why it shows three different scores.

Answers: ]l Real information

2 Summed correct answers give
me my score. 3Yes.

32 @ Academic and Educational

. Extra activity
Invite children to work in pairs

to answer the questions in the
Xoloitzcuintin Quiz. Then help them
check the answers and see how they
score. You might want to call attention
to the fact that there is only one
correct answer for each question,

Answers: 1 It comes from two Nahuatl
words: Xolotl, which means the god
of lightning and death, and itzcuintii,
which means dog 2 Head, toes, and
tail 3 It is about 3,500 years old.

4 The Aztecs 5 Theyneed alot of
exercise and special care for

their skin.

W
%B Chapter 2 of the Reader is

an excellent opportunity for your
children to explore more quizzes.
It would be better if you let them
read on their own and do the quiz
so0 that then there can be a variety
of experiences to share.

Media resources

Print or photocopy the How Well Do
You Know Your Best Friend? handout to
help children explore quizzes with a
variety of questions.

5

Reflect. These questions will Q\
allow children realize that quizzes
can help them learn in a different
way. Children will be more engaged
in the idea of creating their own quiz
if you emphasize that this can be an
opportunity to learn something they
are really curious about or consider
entertaining.




Unit 2 Activity Book page 20

Unit 2

Research and interpret information about a topic.

2 As a class, talk about where you find information for school projects.

3 5. Listen to the conversation and answer the questions in pairs.

1 Where do the children look up information?

2 Do you also use these information saurces? Why?

Underline them.

4 Read the strategies to find information. Talk with a partner about
which ones you use when you are searching for information.

» Go English! Encyclopedias and the Internet
are good places to find information. You can also
try your textbaoks of other subjects ar ask aduits
for information.

=1
o

S S e G

s

Our topic:

Strategies to Find information
1 tock at the pictures and Htles to help you see if the source is about the topic you need.
2 Use the index in a book or the contents menu in @ website to Jook for your topic.
3 when you are searching for specific information, don't read the whole text. Run your 3
eye over the text looking for keywords to find what you reed. i

e e

5 & You will create a quiz like the ane in activity 1. Think of a topic you
are curious to learn about. Share your ideas with a partner and decide
together on one topic that you both like and find interesting.

20 ? Academic and Educational

¥ Development

2 Consider facilitating a good class
discussion by mentioning dictionaries,
encyclopedias, magazines, books,

and Internet, and where they can find
these sources: at the school library, the
public library, at home, etc.

Answers: I look for information in the
school library and on the Internet. Fer
finds information in magazines and
encyclopedias.

3 45 Refer children to the
Glossary on page 30 of the Activity
Book. It is important to stress that
the second question has no correct
or wrong answer; it is a reflection
on what sources they use and the
possibility to open up to try other
materials.

‘ Track 5))

Girl: Did you know that the
Xoloitzeuintle is Mexico's national
animal?

Boy: No | didn't.

Librarian: Sh! Please talk quietly in the
fibrary!

Both kids: Sorry, Miss Gloria.

Boy: Oh. OK. You check on the
Internet. I'll look in the encyclopedial
Hey, Saral How do | find it in this
encyciopedia?

Girl: Find the volume on Mexico.

Boy: OK. L to N. Here it is, This is the
ane with M.

Girl: Then ook in the index at the back.

Boy: How do you spell Xoloitzeuintle?

Girl: It starts with an X!

Boy: I've found it! Page 220! What have
you found?

Girf: Hold on. I'm just trying to choose
which of these websites on the
Xoloitzeuintle’ to open.

Answers: 1 Encyclopedia and
Internet. 2 Answers may vary.

P Go English! When

no resources are available,
other textbooks can help your
children. You may want to show
sorme examples of those they
have and remind them that you,
older siblings, and relatives
can many times give them
information.

4 Refer children to the Glossary on
page 30 of the Activity Book.

Children should be aware that
these are all good strategies and they
can use them with different research
projects.

Answers: Underlined: pictures and
titles, index, content menu, keywords

Teaching tip '

You could explain how to find
information in an encyclopedia:
choosing the volume by using the
spines to find the letter of the topic,
then flipping through the volume to
find the topic.

- Mixed abilities '
For children that are more kinesthetic
and learn better through action, you
can take students to the library or
bring some encyclopedia volumes and
ask them to work in teams to look up
topics you give them.

S s Make children realize they
will work the whole unit with the
topic they choose.

Answer: Video games

Academic and Educational 9 33



Unit 2 Activity Book page 21

Unit 2 Research and interpret information about a topic.

& Now logk for sources of information that will help you create a quiz about
your topic. Use the strategies in activity 4 to help you. Choose sources
that have the characteristics below.

*» We have access to the source. '}fg’fzﬂ%’;zﬁ;ﬁ&mh .
. The inde:x _(or menu), titles: and pictures aasy 1o underétand if you write
* indicate it is about our topic. your tapic on the search bar - .
¢ We saw some keywords that indicate it and add the phiase facts for*
is about our topic. children. ‘&

1 Read and highlight in the text the information indicated.

"* Go English! Fightight or
copy the information you need
when you are reachng or copy it
in & card or notebook. Keep it
well to use it when you need it.

Find out ghout: .
».the origin of the name —
«_the histery of the dog

RO e st DT T B e S ket st 7 SHES RS

- Xolottzeuintli - . :
3! "W he Xoloirzcuintli, or Xolp for shor, is a dog with ,
4 T no hair. The name comes from two words

T e in Nahuatl: Xolotf, the god of lightning and !
s YETY death, and izewintli, or dog,

Appearance The Xolo is a slime dog, with almond-shaped cyes, large ears
like a bar, and 2 long neck. The hairless variery is completely hairless on :
the hody, but many dogs have a few short hairs on the top of the head, ;
the oes, and the cip of the tail. Most hairless dogs are black or bluish-gray,  :

o

History This type of dog is abourt 3,500 years old. The Aztecs believed
that Xalss kepe their homes safe from bad spirics. Xolos were often sacrificed
and then buried with their owners so they could guide the soul of their
owner to the underworld,

Health  Xolss need a lot of exercise and special care for cheir skin.
; ‘Owners have to rub their skin with ¢ream to protect them from the sun.

8
E RS B e SO R ey
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6 Finding sources might reveal to

Answers: Name: The name comes from
two words in Nahuatl: Xolofl, the god of
lightning and death, and itzcuintii, or
dog. History: This type of dog is about
3,500 years cld. The Aztecs believed
that Xolos kept their homes safe from
bad spirits. Xolos were often sacrificed
and then buried with their owners

so they could guide the soul of their
owner to the underworld.

: Teaching tip

You might want to explain that when
searching for information on the
Internet, it is important to think about
a topic and decide on the specific
information you need to know.
Propose that they consider using a
three-source-rule: confirming the
information on three different sites to
make sure it is valid.

P Go English! some

children do not realize it is difficult

to remember all the information

they need. You may want to stress
highligtiting, copying, and making
Totes are one way to begin registering
information they will need later.

some children they chose a topic

to which they have no access. It is
important you help them find one
equally interesting topic so they don't
feel frustrated. If necessary, stress that
the checklist will ensure the source
they are proposing will be adequate
for their topic.

"If Entemet ig avaﬂable zmdxamdmn :
plan to use it; they may find difficult *
pages that are not appropriate for...
their age. Using this fechnique

<an help them avoid the problem

34 @ Academic and Educational

~ Extra activity

Suggest discussing the strategies
from activity 6 they used to find the
information. Ask them how they
used the pictures, indexes, titles, and
keywords to find the information.

2 Refer children to the Glossary on
page 30 of the Activity Book.

Remind the class that the boy
and girl in activity 4 needed to find
information about the Xoloitzcuintli
and point out that now they are going
to read a text about this dog and find
some specific information. This is a
good opportunity to practice finding
information when they start working
with their own sources.
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} Unit 2 Research and interpret information about a topic.

B Make a list of the sources you collected in step 1.

9 ¥ Divide the sources with your partner. Read them and highlight or
copy the information that is impaortant for your topic.

10 * Complete the statements.

1 To know if there is information | need in a text | can
2 To gather information from a text | can

11 Read the text about Xolos on page 21 again. Discuss with a partner if the
information in the organizer is complete. Add anything you think is missing.

Full Name

$7HEETEELEE Origin of Name

Noalpat!

S Reflact. Do you use graphic -
arganizers ke this to gather
information you read? Can they
i e help you visualize better what

22 } Academic and Educational

time to learn to take care of books,
particularly if they don’t belong to
the children. You could invite them
to highlight or underline only in
photocopies, material they print, or
on digital documents. To motivate

"For your final poduct :

Step 2

8 This list will help children

collect their work from step 1 to
begin working with their sources. If
necessary, rernind them to list only
those they will use and not those they
discarded.

let them know information will be
easy to handle on separate pieces of

activity as portfolio evidence. Have
Enswers: Magazines, Internet
websiies, ask a cousin paper, if necessary.
10 ¥ Help children complete
the statements according to what
they learned. Invite them to reflect
on what they did and provide help

9 s Since children have to divide
their sources to read and register /
highlight information, it might be

a good time to work on giving fair
treatment to others and dividing

work accordingly. It is also a great indicated.

Answers: 1 Look at pictures and titles,
read the index or content menu, look
for keywords 2 look up infermation in
books, encyclopedias, magazines, the
Internet, or ask someone for help

11 Point out that by organizing

the information visually, it can be
remembered more easily. This way

of registering information will also
help children learn to categorize
information within a topic, which will
prove helpful when they organize the
questions in their quiz later on in this
unit.

Answers: Special care: They need a
lot of exercise. Their skin needs to be
rubbed with cream to protect it from
the sun. Full name: Xoloitzcuintli The
Xolo in Aztec times: They believed that
Xolos kept their homes safe from bad
spirits. Xolos were often sacrificed
and buried with their owners to guide
their souls to the underworld. Origin
of name: It comes from Nahuatl.
Appearance: Slim dog, with almond
shaped eyes, large ears like a bat, and
a Jlong neck. Meaning of Name: Xolotl,
the god of lightning and death, and
itzcuintli means dog.

K P
Reflect. These questions will %
help children realize the usefulness of
what they did in activity 11. You may
tell them that the point of registering
information in an organizer is to
separate 1t iIn categories and help
them understand it better. If you find
it helpful, show them examples of
common graphic organizers (Venn
diagrams, timelines, cluster maps,
etc.).

children unwilling to write, you could

paper or note cards. You can use this

children work on a separate piece of

if they decide to review the activities
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Write questions about a topic.

S i

a partner.

What color are Xolos?

They are black or bluish gray.
What size are Xolos?

They are medium size.

How old is this breed of dog?
It 15 about 3,500 years old.

at the beginning?

words at the beginning?

Unit 2  Research and interpret information about a topic.

iZ 4%¥ Use the information you found in step 2 to make a graphic organizer
to classify and gather what you learned about your topic.

12 Read the quiz about Xolos. Then answer the questions with ! @B

Is the Xolo's skin very delicate? Yas, it is.
Where do Xolos come from?

From Mexice.

Are Xolos fierce dogs? No, they aren't.
How many years do Xolos live?

12to 18 years.

1 What questions are answered with yes or no? Do they need extra words
2 What questians have specific information as answers? Do they need extra
3 Share other phrases or words you know to ask for specific information.

# Go English! When you ask guestions that can't be answered with yes
of no begin them with is, are, do, does, etc. only. When you ask questions
about specific information, add before words that indicate the information
you want. For example, where (to ask about place), when (te ask about
time), bow ofd (o ask about age), and how many (1o ask about an amount).
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12 s Children will now register
the information on their notes and /

or highlighted text in an organizer.
Consider letting them create a different
organizer if they feel more comfortable.
The important point is to register the
information in a way that improves
understanding and separates it in
categories for a better visualization and
organization.

Enswers: My Topic: Video games
Aspects: Types of video games, cost,
difficulty, popularity

36 9 Academic and Educational

13 Refer children to the Glossary
on page 30 of the Activity Book. This
activity will help children reflect on
the way questions are structured in
English, as a necessary scaffolding
step to write their own questions for
their quiz.

Answers:14,6 223,57

¥ Go English! T make the
information more visually clear for the
children, you could look at random
examples of questions in the quizzes
of this unit or Chapter 2 of the Reader.
for children to identify their structure.

. Teaching tip

You may want to collect examples

of wrong questions. Write them

on the board and explain that each
sentence has at least one mistake.
You could ask children to suggest
suitable corrections in pairs. As an
alternative, put up some correct and
incorrect examples for the children to
differentiate between them.

Socio-emotional skills

Error correction can sometimes have
the effect of making children feel
discouraged; in addition, it can
interrupt the flow of the class. Take
into consideration the age of the
children, whether they are risk-takers
or more careful speakers who only say
something if they are sure it is correct.
You might want to ask children to take
a “time out” for corrections {for
example, a two-minute slot at the end
of an activity).
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16 ¥ Have children reflect

on their writing questions skills
according to their experience in the
previous activities. Remind them the
goal is to identify what they need to
improve, so honesty is important.
You may help children with problems
by giving them a small text to find
information to write questions to do
as homework.

Unit 2  Write questions about a topic.

14 Read the examples and then write the questions to get the information
described.

1 1want to know if Xolos are friendly or not. _fre. Xews frazaa?
2 | want to know the amount of hours Xolos sleep. ric:

3 | wanit to know the place Xolos live in.
4 | want 1o know if Xolos ke meat or not.

#& Wark in pairs. Take out your graphic organizer from step 3. Write a
quiz with questions about the information you have to ask to other

17 44} This activity appeals

classmates.

a) Very easily.

2 | can write questions about a topic.
a} Fastand easily.

17 #e;

from activity 15 are organized?

24 } Atademic and Educational

fnends ;wermgqmzmabbut daffemnt tepm %
16 ¥ Circle the option that describes you hest.
1 | can tell if a question needs to be answered with yes / no or with information.
b) Sometimes.
b) 1 can, but slowdy.

Listen to the conversation and talk with a partner about the ways
Silvia and Joaquin want to organize questions. Do you think your questions

¢} ltis very difficult for me.

c) | need more practice.

14 This activity will allow children
practice writing questions as they
will do in their quiz. Review the
meaning of question words and help
them prepare their questions. Remind
children that do is for present, did is
for past and am / are / is are present
forms of the verb to be.

Answers: 1 Are xolos friendly?

2 How many hours do xolos sleep?
3 Where do xolos live? 4 Do xolos
like meat?

: Foryour final pxoduc; ;

Ste

15 /s Have children write the
questions for their quiz now that they
have the information visually clear
in an organizer and that they have

practiced and reviewed how to write
questions. Depending on the level of
your class, you could ask them to write
at least one question for each aspect

in their organizer. If your class is less
advanced, let them write the questions
they are sure they can make. You can
use this activity as portfolio evidence.
Have children work on a separate piece
of paper, if necessary.

Answers: How many types of video
games are there? How much do they
cost? Are they difficult to play? Which
are the most popular video games?

- Encouragie children-to answer -
_qmmes oriline, Invite them to set -
up upg@alsm praeuce heiE ;.
Enm&t‘h@m&&g answemg .
three additional quizzes. o

to children’s critical thinking skills
as they will discover there is need
to organize questions for the good
flow of their quizzes, will hear
about possible ways to do it, and
will evaluate if their own work is
organized or not.

Answers: 1 Organize questions by
topics and go from general to specific
ideas. Organize questions from easy to
difficult. 2 Answers may vary.

‘ Track 6))

Silvia: Joaquin, how would you order
these questions? The order looks OK
to me.

Joaguin: 1 think it's a bit illogical.

Silvia: Why?

Joaquin: There are two different topics,
aren't there?

Silvia: Are there?

Joaquin: Yes, there are questions about
galaxies and there are questions
about the solar system. | think it would
be best to group those questions
together—t mean all the questions
about galaxies together and the ones
about the sofar system together.

Silvia: Qh, OX. That's a good idea.
| agree.

Joaquin: And | think it's more logical
to put the general questions before
the more specific questions.

Silvia: What do you mean?

Joaquin: For examptle, | would put
"What is a galaxy?’ before "Which
galaxy do we live in?’

Silvia: Why?

Joaquin: Because the second question
is more specific.

Silvia: OK. But what about putting the
easier questions first?

Joaquin: Yeah. | suppose that's a good
way to order them too.
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Unit 2 Activity Book page 25

Unit 2 Write questions about a topic.

18 #¢) Listen to the conversation again and review how Joaquin and Silvia
organized their questions. Which method is easier for you? Do you think

you can apply it to your quiz?
By topic: gencrdd Lo speadtic. @

i o
Nm the questions in aspects or 1 What is o galoxy?

topics (as in the sections of the 2 What galaxy do we live in?
;larganizeryou did lnuctlvrty 12).In each & 3 How many planets are thers
s m%ﬁ Z:t?sc gm quesilmns in our solur system!?
N mwm aboi fora: v 4 What planets are made of rock?

e
=]

are the most popular video games?
How many types of video games are
there? How much do they cost?

Teaching tip

It is suggested reminding children

of the importance of working with
new people. In order for the children
to work in more varied pairs and
groups, you could et them choose
their partners some times, and other
times organize them yourself. Yet, it
is important to keep pairs and groups
unchanged in certain steps for their
final product.

it first the gquestions you think

W st people know how ta onswer,

g Fitiigh wwith the questions that very few &
m&m answer and would probobly

. V 4 What planets are mode of rock?

I How mony planets are there
i the solar system?

2 What galaxy do we live in?
3 Whaot is a galaxy?

18 W& Share your conclusions from activity 17 with your partner and
define what logical order you want for the questions of your quiz. Then
reorganize the questions you wrote in step 4 according to that order.

Academic and Edacational ? 25

18 ¥6) Children can see in this
activity two models to organize

the questions they wrote for their
quiz. You could tell them they are
suggestions and that they should
follow the one that is easier or more
useful, in their opinion. If your
students are more proficient, it might
be interesting to explore together
with them other ideas they could
have about organizing their quiz. If
you decide to do so, it is an excellent
moment to build up their self-esteem
by praising their efforts at proposing
ideas.

Answers: [ think it is easier to follow
the general to specific method. Juan
thinks it is easier to follow the other
method. We can apply both.
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For yur final zodct

Step 5

19 s Children can now apply the
method of their choice to reorganize
the questions from their quiz.
Encourage students to participate
actively and discuss the order so
that they both feel comfortable with
their final decision. Foster respect for
differences in opinion and remind
them to find a middle ground when
they differ. You can use this activity
as portfolio evidence. Have children
work on a separate piece of paper, if
necessary.

BAnswers: General to specific: Are
video games difficult to play? Which



Unit 2 Activity Book page 26

i
F Unit 2 Write questions about a topic. Reflect These questions are a m«f%

20 - Check {v) the answers in the table that describe you best. way for children to realize if they have
the good habit of proofreading their
work and the importance it might
have. If you want to quide them so that

Dty use'a - ; ) they don't think it is & waste of time,
graphiic organizer to i vou could ask to the class how they
classify and register i would feel if they presented a quiz
younnfonnaxson? _____________ i | . . \ .
Tid yourwrits vared T i with mistakes they could've easily
-questions for your ! | corrected if they had proofread first,
“quiz? e e L You could stress that it is a shame not
Did you orgariize . ‘ i to take care of the final touches after
ﬁ;;jﬁf:;:é ma 3 making such a great effort to prepare
; something.

. .. . . n g
21 #% Read the checklist. Proofread the quiz in pairs and circle five %m

more mistakes. Write a final version with the corrections in your i) r— ——
notebook. Mixed abilities

Some children learn better and feel
more confident when they create

1 Check spel mimmd‘ n 0 dictionary if you're not sure, . . ' N groups of rules or concepts in
2 Check capitalzaton. (Capita ietefsat the beginning ofsentences and for names. written form to use as reference. You
3 Mpmman {Is thére a Guestion mark dt the end o? alt quesuons?) could encourage children to create

a checklist of frequent mistakes and

3 M m Uiz N corrections, for example, spelling
§Queston5 in ﬁz ol (tomatoe / tomato), apostrophes

i 1 fhere does the dish poslia come from? By Mariana end Eduardo H (bee’s / bees), subject - verb
B :
: 2 what is the sweet substance that bees mcke? f‘ e i agreement (tress grow / grows),
1 3 Are tomatoes frults? o S pugerMey - o0 c qs R .
" 4 What does omrivore mear? ;{F’Sm'-& N capitalization, punctuation (at the
;5 Dococonut lrees grow bes! in cold @ 5&% iy end of each statement or question),
! countries. ;B i
{6 which continant do polatoes origmcxlly comefrom? Ty e ; question words (who, what, ‘_Nhen’
B O e s etc.). Encourage them to use it each
9 time they proofread their writing.
Reflect. Do you check your work hefore 4
presenting it? s itimportant for you to
present your work s best as possibla?
26 % Academic and Educational
20 M Help children complete level make. Correcting them will help
the table by reviewing quickly with them become aware of things they

them the activities they carried out to need to look for in their own texts to
produce and organize their questions.  improve their skills. You can use this
activity as portfolio evidence. Have

21 [ Refer children to the children work on a separate piece of
Glossary on page 30 of the Activity paper, if necessary.
Book.

Ii's important that you help Answers: Other mistakes are: 1
children understand that we all Questons Questions 2 where Where
make mistakes in our first draft or 3 what What 4 Missing question mark
attemnpt at something and that is after countries 5 which Which
why proofreading and editing are 6 Anser Eey Answer Key

necessary to present a work they can
be proud of. This activity showcases
common mistakes children at this

Academic and Educational @ 39




Unit 2 Activity Book page 27

Unit 2  Write questions about a topic.

e

g

22 = Work in pairs. Proofread your quiz from step 4 using the checidist
from activity 21. Mark all the mistakes.

23 @ Correct the mistakes and write a final version. Hlustrate it and add
other elements ke the model in activity 1, page 19.

proofreading quizzes.

24 ™ Write a list of important things to take into consideration when

Academic and Edutational W 27

22 s Children are now ready

to look for missing questions

marks, spelling mistakes and wrong
capitalization in their quizzes. It
wouldn’t hurt to provide a dictionary
or clarify the spelling of a word

they are not sure of. If there is time,
children could write the answer key
to their quiz, as in the model quizzes
in the unit. The checklist from the
previous activity might be helpful at
this point, 50 you may recommend
they follow it. You could propose that
the answer key should be included

40 @ Academic and Educational

either on another piece of paper or on
the back of the quiz. You can use this
activity as portfolio evidence. Have
children work on a separate piece of
paper, if necessary.

23 Children can now write
their final version of their quizzes and
be more certain their work is the best
they couid do. As an alternative, they
could exchange quizzes with another
pair and make suggestions. Te finish
their quizzes, encourage them to bring
illustrations or to draw something.

If they don’t know what to draw,

you may remind them to look at the
quizzes in the unit and in their Reader
to use as models. You can use this
activity as portfolio evidence. Have
children work on a separate piece of
paper, if necessary.

24 ¥ preourage children to
reflect on what they learned about
writing quizzes to write down their
lists, After the children have finished
their lists, you could, as a class, share
the lists and decide which are the

most important things to make a quiz.

Answers: Check spelling,
capitalization, and punctuation




Follow-up Quiz

PART 1 Sacisiizing
1 & Work in groups.
you wilf use to answer the quiz.

answers together,

H E il e B BAT R T T
E

s

1 Exchange your quiz with another pair. Do not give them the answer key!
2 Read the quiz you got from another pair and decide the source of information

3 Answer the quiz and present it ta the pair who wrote it. Check your

4 Have a class session and make a list of things to improve.

Aspects to Improve

R TIONE N Rl T S

¥
#

E

PART 2 Make it yours

Social Practice: Register information about a topic o write a quiz.
1 Hew didyou learn to register information in this unit?

the information you read?

2 In which projects at home or school is it helpful to register and organize

3 Which steps would you follow to write a quiz once you registered the
necessary information about yaur favorite topic?

PART 3 Now you can ...

themn as a class.

28 ? Academic and Educationat

Go back to page 18 and check () the things you leamed in this unit. Tatk about

“For your final product

Part 1 Socializing
[sfl You could encourage children

to decide how they will organize the
quiz exchange. Whatever they decide,
just make sure no one has their own
quiz. It might be helpful to point out
that each quiz has its own answer
key (if you decided children should
include it} and they can check their
answers against it. If students did

not create an answer key, the pair
that created the quiz should check it
and it could be a good time to foster:
cooperative learning by letting them
share what they know about their
topics. At the end of the activity,

organize a class feedback session

to discuss what can be improved.
You can use this activity as portfolio
evidence. Have children work on a
separate piece of paper, if necessary.

Part 2 Make it yours

Invite children to answer the three
questions individually and then
encourage them to share their answers
with the rest of the class. This pait is
intended to make children relate what
they have learned with their lives, so
besides answering the questions, help
them notice how this knowledge can
be useful outside the classroom.

Part 3 Now youcan ...
Invite children to check the goals
they achieved throughout the unit

on page 18. Then encourage them to
reflect on them and share what they
learned, which activities they enjoyed
the most, and how they can further
develop their new knowledge and
skills outside the classroom.

Teaching tip
Once they finish the unit, it is
suggested having children go to the
activities page at the end of their
Reader chapter and answer them.
For that, they might need to read the
chapter again, so it is.recommended
to give them time. Once they read or
remember what the text is about, have
them check their answers. For that,
you might ask children to work in
pairs or as a class. Encourage them to
participate and explain their answers,
when necessary.
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Progress Tracker

Complete the following activities to review and check your progress in this unit.

Mention three sources you used to get information for the quiz you
created as product.

E

.

Write the steps you followed to gather and organize the information you
read to make your quiz.

Check (v} the things that helped you write questions. If you can think
of an extra one, add it.

) Reading and organizing information to decide what to ask about.
o
i Identiying if the answer is a yes / no or specific information.
' xr\ Deciding how to organize logically by topics or difficulty.

i..} Other:

Mention two things you improved in your quiz after proofreading it.

1
2

Academic and Educational ? 29

This Progress Tracker will give children the opportunity to reflect on what they have learned
throughout the unit. By doing so, they will feel involved in their learning process, which will
encourage them to take responsibility for their learning journey. Therefore, it is important that
this purpose is clear for children before answering.

As children approach this section, it can be useful for them to flick through the pages of the
unit and notice what they learned, which can go from structures in the new language, to skills,
strategies, or some other knowledge. They can write it down in their notebooks or talk about it
in pairs. Make sure they understand all the information on the page.

After they finish answering each activity, you may carry out a class session in which you
encourage children to realize how far they’ve come, which will keep them feeling positive for
what is to come.
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Assessment Instrument For the teacher

Achievements Checklist

An achievements checklist is a list of goal indicators determined and selected by the teacher in order to evaluate a specific
children’s learning goal in an activity or competency.

Instructions:

1 Determine and write the achievements to be evaluated in the column provided.
2 Write the children’s names.

3 Check (v} the appropriate column to evaluate the children’s achievements.

4 Write your observations (if there are any) in the last column.

Achicvements Checklist

School’s name: Date:
Teacher’s name: Grade:

Unit: Class:
Activity: Competency:

.A'Lllﬁe\:;én;ént:s' .
'
2
3
4
5

- Children's names : B Tooo o Observations

Photocopiable, D.R. © Macmillan Publishers, 5.A. de C.V., 2020. Only for teaching purposes.
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Activity Book
pages 31 to 42

Social learning environment: Recreational and Literary

Communicative activity: Recreational expression

Social practice of the language: Accept or refuse requests in
a role-play.

Final product: Role-play to accept or refuse a request

Pages  Achievements Teaching Guidelines
Listen to Prepare your students to listen to exchanges
and explore asking reflective questions such as: Why am
46 to 49 | expressions to 1 listening?, What is my purpose?, What
accept or refuse | sorf of listening is required: informational,
requests. appreciative?
Understand Show your students how you participate in
50 to 51 expressions short dialogs to ask for something in different
used to accept or | situations. Interact with them.
refuse requests.
Exchange Promote situations where students can check,
59 10 53 expressions to widen, and consolidate how they manage
accept or refuse | themselves in English. Stay flexible and pay
requests. attention to the areas they need to consolidate.

44 ) Recreational and Literary
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Unit Opener

Environment: Recreational and Literary

In this unit you will learn to ...

Work in pairs or groups.

In this unit you will participate in a
role-play to accept or refuse a request.

! Social practice of the language: Accept or refuse requests in a role-glay.
¢ Communicative activity: Recreational expression

= ... listen to and explore expressions to accept or refuse requests.
* .. understand expressions used to accept or refuse requests.
* ... exchange expressions to accept or refuse requests.

"¢ . Where are you now? ©

1 Tell your classmate who asks you to do things at home or at school.
2 In your notebook, make a list of things others ask you to do

31

You might wish to talk about how we, as social beings,
need help in different aspects of our lives and that’s why
we rely on others for help. Remind them that when we
make a request, it is important not to be rude. You may
elicit from the children some polite words like Please and
Thank you. Invite them to share, as a class, examples of
times when they needed help with something and made

a request. It is a good idea for you to acknowledge their
participation in the discussion. You could also explain that
the final product is a role-play about accepting or refusing

a request. It might be helpful to walk them through

the expected achievements which include listening to
and exploring expressions to accept or refuse requests,
understanding expressions used to accept or refuse
requests, and exchanging expressions to accept or refuse
requests. The section Where are you now? will allow you
to assess the starting point of the children and will give
you the opportunity to review some concepts, in case you
think it is necessary.
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Unit 3 Activity Book page 32

3

e

Share the information with a partner.

| choose picture number ..

W Unit 3 Listen to and explore expressions to accept or refuse requests.

i 47} Look at the pictures and, in pairs, predict what the people ﬁm
are requesting. Then listen to check your answers. pa2

Choose a picture from activity 1 and answer the guestions.

The activity will work better if
you get children into teams with
classmates who selected a different
picture so they can exchange
information and feel more confident
in their understanding.

Answers; 1 The person who looks like
asking for a favor. 2 School supplies,
to hold the deg, to answer a question,
to hand out papers. 3Yes.

4 Accepted: 1, 3. Refused: 2,4

5 Body language. 6 Atsachool: 1,4,
Street: 2,3.
Reflect. This can be a good

moment for children to reflect on
when, why, and how they are polite
in their native language. They can
@B compare expressions they can use in
P2 their own language and in English.

1 Who is making the request?
2 Whatis the speaker asking for?

¥ Go English! voumight
want to point out that can, could, and

3 Is the request made politely?

4 1s the request accepted or refused?

* would are fnodal verbs {used with. -

& Where are the speakers?

5 How do you know it is accepted or refused? [—

“another verb in simple form} and we
make polite Tequests as questions.

32 % Recreational and Literary

? Go English! To meke a request, say: Couldyou ... ?,
Canyou ... 7, Would you mind ... 7

Could you hold Sox for a moment, please?

Can you give me a moment?

Would you mind handing out thesa papers for me, please?

Teaching tip

You may want to clarify that, in
school, requests to an adult for
permission to do something usually
start with May instead of Can. For
example, May I sharpen my pencil? You
might need to point out that requests
with may can only be used with the

Reflect. In what situations do you need ¥

P Opening

1 %7) You may elicit what they
think the people in the pictures might
be saying so they can understand the
purpose of each dialog. The Glossary
on page 42 of the Activity Book can
help children understand some words
from the audio.

‘ Track 7))

Conversation 1

Boy: Can | borrow a red pen, please?
Girl: Oh, sarry. | don't have one.,

Conversation 2

Lady: Could you hold Sox for a moment,
please? | have to find the address of
the veterinarian on my phene.

Girl: Yes, I'll hold him.

Lady: Thank you very much.

46 ’ Recreational and Literary

pronoun [ or we.
Conversation 3
Young man: Can you give me a moment
of your time?
Busy woman: No, I'm sorry. | can't
because !'m late for a meeting.
Young man: Thanks anyway.

Conversation 4

Miss Bravo: Miguei, would you mind
handing out these papers for me,
please?

Miguel: These papers? Sure.

Miss Bravo: Thank you.

Answers: 1 Ared pen. 2 Hold Sox
for amoment. 3 A moment of her
time. 4 Hand out the papers.

2 You can refer children to the
Glossary on page 42 of the Activity
Book.
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Unit 3 Activity Book page 33

Analyzing the language helps
;‘_&i ¥ Unit 3 Listen to and explore expressions to accept or refuse requests. them understand how to make
e
3 s} Listen to and check (') the place where the dialog occurs. Then in reqf’l‘EStS and accept or refuse them
pairs, discuss: Who makes the request? Who receives the request? pol1tely.

e

EE

pstedinte. . s ™

Mr Mendleto. 6

" Alex: Sure. -

Alex: Spbd marning, Mr Mend:e;q, :
Mr Mendseta Yo -, Let's get started. Oh, Alex, gan
Hou ¢ clean the baﬂrd please’r‘ ‘ .

Mr.- Mendzetn Thank& Here’s the ergser.

» Go English! Background sounds are an important element to
pay attention ta when listening to audios, because you can guess if
people are outdoors or indooars and sometimes the time of the day.

4 #¢} Read and listen to the dialog from activity 3 and answer EB
the questions. Then share your answers with a partner. paz

1 Are they friendly or unfriendly? What de they say that makes you think so?

2 What does Mr. Mendseta request from Alex?

3 Does Alex refuse or accept Mr. Mendieta’s request? How do you know?

4 s the dialeg formal or informal? How do you know?

» Go English! To accept a raquest, you usually say yes,
no, or just smile. But you can also use: Yes, ! can. Yes, | will,
Sure!, or No problem{

Recreational and Literary & 33

> Development

3 48) This activity is for children
to explore a different sitnation
where requests are made and other
expressions they can use later on.

Answers: 2, the teacher (Mr. Mendieta),

and the student (Alex).

4 Go English!vou could

play the audio again and ask children
how they guessed the place. Did

the background sounds helped or
confused them? If possible, you could
bring more examples of background
sounds for the children to listen to.

‘ Track 8))

Mr. Mendieta: Good morning!

Alex: Good morning, Mr. Mendieta.

Mr. Mendieta: Umm ... Let’s get
started. Oh, Alex, can you clean
the board, please?

Alex: Sure.

Mr. Mendieta: Thanks. Here's the
eraser.

4 48)) You can refer children to the
Glossary on page 42 of the Activity
Book.

Remind children that the dialog
takes place in a classroom and go over
the questions. Invite them to listen to
the tone of voice and type of language
the speakers use, and that it is a little
informal.

See track 8 in activity 3.

Answers: 1 Friendly; they greet each
other saying “Good morning.”

2To clean the board. 3 He accepts
because he says “Sure.” 4 Informal,
because they say can and not could or
would.

P Go English!Youcoud
go over the. positive-body language .
used when aceepting a request to dc

something, for example noddmg or
smiling.:
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Unit 3 Activity Book page 34

:& Unit 3 Listen to and explore expressions to accept or refuse requests.
T N T 5

% In small groups, talk about different situations where you are asked kﬁﬁ
to do something and you have to accept or refuse. For example: P42
borrow something, help an adult, do & chore.

At home, my mom asks Really? My mom asks me
me to wash the dishes. to sweep the kitchen.

.

. Underline the option that describes your progress. Then work in pairs
and give examples to support your answers.

-

1 | identified zero / one or two / some situations where people make requests.
2 | can mention 7er0 / one or twa / mare than two expressions to ask for something.
3 | can mention zero / one or two / more than two expressions to accept a request.

i %7} Follow the story and answer the questions on page 35. wﬁ

i : - i
. Govd muorning, Gratal ~ Could you wash the 3
Would you mind making dishes, please? R é
: your bed, pleas - %
: !

4

'™ sorry.
L oans. 't playing
A vigeo qamie,

Tean't because
H P dai
H D, NOHEWDTK L

L Can you eweap
tie yard, please’,

e o, S

Anw, Mom
[ van't sweep the yard
becaus:s I reading a
§ . Apod Pook,

No, [ can't becavse

' making the bed,
washing the dishes, and

sweeping the yardl 4

et bt ity bt K T

34 ® Recreanional and Literary

It might be a good idea to start
a discussion about collaboration
within the family. Remember that
children rarely want to do their chores
voluntarily.

Answers: 1 Mother and children. 2 The
mother is requesting their help around
the house. 3 The children refuse the
requests. 4 Oh,no,]can’t because ...,
Im sorry, [ can't,1 can't sweep the yard
becaunsge ... 5 Children will answer
according to their own experiences.

‘ Track 9))

Mom: Good morning, Gretal

Greta: Hi, Mom!

Mom: Would you mind making your
bed, please?

Greta: Oh, no. | can't because 'm doing
my homework.

Mom: Could you wash the dishes,
please?

Mat: I'm sorry. | can't. I'm playing a
video game.

Mom: Can you sweep the yard, please?

Javier: Aw, Mom ... | can't sweep the
yard because I'm reading a good
book.

Mat: Mom, can you make my lunch,
please?

Mom: No, | can't because I'm making
the bed, washing the dishes, and
sweeping the yard!

5 Invite children to think of as many
examples as they can. They might use
these ideas later on, when they decide
on a situation for their role-play in
the final product. You can refer them
to the Glossary on page 42 of the
Activity Book to check for the word
sweep if necessary.

Enswers: Chores at home and school,
or favors from friends, for example.

6 ¥ It might be necessary to make
children realize when they cannot give
an example. They can need to go back
to activities 1 and 4 to review.

48 w) Recreational and Literary

Z %€9) You can refer children to the
Glossary on page 42 of the Activity
Book if necessary.

You might want to go over the
relationship of the speakers and the
place where it is happening, and then
ask a few questions to help children
focus on the story. After listening,
elicit who is making the requests and
whether the children are complying or
not with the request. You might also
want to discuss the mother s feelings,
if she is pleased or displeased.

You may elicit how her intonation
changes.

-




2 What is the purpose of the dialogs?

4 What expressions do they use? |

another pair to check.

Unit 3 Listen to and explore expressions to accept or refuse requests.

1 What's the refationship between the speakers? o

3 Do the children accept or refuse the requests?

5 How would you behave in this situation? . ..

f

% Chack () the elements you find in the dialog from activity 7.

1 A greeting WM 4 An scceptance
2 Afarewell e 5 Arefusal
3 Arequest 6 Areason for refusing

o i Work in pairs. You are going to role-play a request. Decide
what elements from activity 8 you will include in your dialeg. a2
Add more elements if necessary. Then explain your list to

! Tthink you need to
. add something

from my teacher than my mom, .

Like a thankful \; {Of_c;urse! ]

1% In small groups, talk about how easy or hard it is to refuse
a request. Share some requests that you think you should refuse,

b

phrase. @

" request from my mom because

she can ask my sister.

i¥7¢ Open your Reader to Chapter 3,
im "The Arabian Nights,” pages 32
to 42. Read it and then discuss the
raquests in the chapter. Discuss with
a classmate: what would you do if
you were the fisherman?
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8 You might want to review the
elements and give examples different
from the ones in activity 7. Then you
can elicit or mention other possible
elements (a phrase to say thank you,
a phrase to say sorry, for example).
Children will need these elements for
their final product.

BEnswers:1,3,5,6.

of your final product

Step 1

9 s You can refer children to the
Glossary on page 42 of the Activity
Book if they need help understanding
the model dialog.

You should encourage children to
use their imagination. They should
not only copy from activity 8, but

really make decisions. You can ask
some questions to guide thern: What
situation is it going to be? Are you going
to accept or refuse? Are you going to

be very formal? Are you going to say
goodbye? When they finish sharing
their checklists, encourage them to
make changes, reminding them that
feedback helps us improve. You can
use this activity as portfolio evidence.

Answers: Students will choose
from activity 8 all the elements they
consider important.

10 You can refer children to the
Glossary on page 42 of the Activity
Book.

Pgint out that we think it might
be rude or impolite to turn down a
request, but sometimes our plans,
health, values or even our well-being

might be at risk. Elicit some requests
children should refuse, such as going
home with a stranger, cheating on an
exam, etc.

Angwers: Students will answer
according to their own opinions
and experiences.

gm You could read the text

out loud se children listen to your
intonation and pronunciation.
Allow some time for children to
reflect on the question. Then, you
could all have a class discussion
about what they would do if they
were the fisherman,

Teaching tipr

During activity 10, it could be a good
moment to discuss cultural differences
regarding accepting requests. Ask
children about their cwn culture and
how difficult or easy it is to say no to
authority figures (parents, teachers,
adults). You can also discuss why
sometimes it is better to say no (for
example, when a request puts them in
danger}. Suggest that children come
up with possible ways of dealing with
those situations.
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Unit 3 Activity Book page 36

i3]

greetings and farewells?
b
sveryone.:
- ‘Me. Pérez. ¢
“clost the
T window, please?
Pedroz Tl doit.

Me. Fér{sé:"Thank'_you, o
woon: - Pedro,

T

Evan: Can | go to the
bathroom?
Ms, Pérez: No, recess
starts in five
minutes.
Evan: OK.

36 # Recreationsl and Literary

1 ?ﬁw *‘*e&%«t»‘éfi {Wxﬁm;ﬁw« yﬁgi
Ms. Pérez: ' Gobd aftermoon,

Everyone: Good afternoon,

Ms, Pérez Could someorw :

W 5
. & Unit 3 Understand expressions used to accept or refuse requests.
Fa

¢3 W Read the dialogs and underling the expressions to accept xa
a reqguest and circle the ones to refuse it. Which phrases are Pz

Carmen: Oh. Hi, Evan. _

Evan: Can | ask you a favor?
Could you do my
homework for me tonight?

Carmen: Hmm. No,ican't.

Evan: Really?

Carmen: No, Evan. I'm sorsy. 1won't -
do your homework for you
because it isn't right. Do it
yourself.

Evari: Hmin, That's too bad. Bye.

Carmen: Bye.

4 REll
Ms. Pérez: .Diana, for the class party on
' Friday, ¢an you bmgbaﬂoons,
please?
Diana: Ves, tean. - - :
Ms. Pérez: lorge, cw%dyou bnng some
sodas?
lorge “Yes, sure. ’
Ms, Pérez" Larena, wonild ybia mind bringmg :
the potato chips? - .
Lorena: Sure. ]llbrmgmed'lhps :

If you need to include other palite
‘ekpressions in your role-play, you
cari fésearch) onﬁne ipw to use: -

to: hitgs feghitics m/SXO

11 %19 You can engage children
by having them raise their hands
when they hear the request. Then
encourage them to read the dialogs
silently and do the activity in order
to differentiate between expressions
used when accepting or refusing

a request. Children may use the
Glossary on page 42 of the Activity
Book if necessary. Propose that they
read the dialogs to help them keep
track of the greetings, farewells, and
polite expressions. You might want
to point out that Sureis used as a
synonym of Yes.

‘ Track 10)]
Dialog 1

Ms. Pérez: Good afternoon, everyone.
Everyone: Good afternoon, Ms. Pérez.

Ms. Pérez: Could someone close the
window, please?

50 9 Recreational and Literary

Pedro: I'l do it.
Ms. Pérez: Thank you, Pedro.

Dialog 2
Evan: Hey, Carmen.
Carmen: Ch. Hi, Evan.

Evan: Can | ask you a favor? Coula you
do my homework for me tonight?

Carmen: Umm. No, | can't.
Evan: Really?

Carmen: No, Evan. I'm sorry. | won't do
your homework for you because it

isn't right. Do it yourself.
Evan: Hmm. That's too bad. Bye.
Carmen: Bye,

Dialog 3
Evan: Can | go to the bathroom?

Ms. Pérez: No, recess starts in five

minutes.
Evan: CK.

Dialeg 4

Ms. Pérez: Diana, for the class party
on Friday, can you bring balloons,
please?

Diana: Yes, | can.

Ms. Pérez: Jorge, could you bring some
sodas?

Jorge: Yes, sure.

Ms. Pérez: Lorena, weuld you mind
bringing the potato chips?

Lorena: Sure. I'll bring the chips.

Answers: Accept a request:'ll do it.
Yes, I can. Yes, sure. Sure. I'll bring the
chips. Refuse a request: No, Evan, I'm
sorry. I won't do your homework for
you because it isn't right. No, recess
starts in five minutes.

Socio-emotional skills

Reading dialogs out loud can boost
children’s confidence and provide
them with an opportunity to practice
the rhythm and intonation when
speaking English. Alternatively,
when they take turns reading it with
another classmate, they can be more
independent. Encourage children to
work with different classmates.

- Media resources :

Print or photocopy the Can

You ... 7 handout for children to
practice how to accept or refuse
requests politely.

1o usé othér snesrxmwm 3
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Unit 3 Understand expressions used to accept or refuse requests.

12 Work in pairs. Read the first part of three dialogs and choose two. @E
Role-play them accepting in one and refusing in the other. pad2
Use the polite expressions from activity 11.

* A Would you

mind picking | z i A May | sit . your answers so | can
i upthetrash? | L here? | copy them, please? .
a 0 T S A

o Lt ! [

? Go Englink! Sometimes it's hard
to refuse a request. Be polite but firm
when refusing a request, You can give
a reason for your refusal, but you doa't
always have to.

r‘ Cpen your Reader to Chapter 3,

a "The Arabian Nights,” pages 32
to 42. Discuss in pairs the requests
that could have been refused.
Write them in a polite way.

12 el Work in pairs. List expressions for accepting or refusing requests in
the table. Decide if you are going to refuse or accept the request in your
role-play and circle the phrases you will use.

ie cAccoptuRegbest . o [ ReRise s Requ

14 % Workin pairs and answer the questions. If you cannot answer, go back
to activity 11.

1 What phrases to greet or say farewel! can you mention?
2 What phrases to accept a reguest can you say now?
3 What phrases to refuse a request can you say now?

Recreaticnsl and Literary ;% 37

12 Suggest that they look quickly at
the four dialogs on the previous page
and the expressions they underlined
and circled in activity 11. Children
might need to use the Glossary on
page 42 of the Activity Book. You can
ask early finishers to role-play the
third dialog.

¥ Go English! Encourage
children to reflect on declining
requests, Explain that it is not
always necessary 1o give a reason;
sometimes what people request is
simply not acceptable.

r This time you could have
volunteers read the text in turns.
Then, as a class, discuss which
requests could have been refused
politely. Write the class answers on
the board as models for children.

For your final pduct ;
Step 2 4

13 @ This might be a good
chance for children to check the goal
of their role-play, that is, accepting or
refusing. Invite them to think about
the dialogs they have seen so far. You
might need to point out that they

can refuse at first and then accept

a second petition, with different
conditions.

Once they have examples, they
can select the phrases they will use.
You can use this activity as portfolio
evidence. Have children work on a
separate piece of paper, if necessary.

Answers: Accept a request: Yes! Sure!
Of course! I'll do it. Refuse a request:
I can't. Sorry, [ can't.I'm sorry, but ...

14 ¥ Invite them to do the
activity with their books closed. Some
children might still have problems
with expressions they will need for
their role-plays.

You could ask them to go over the
dialogs in the unit again and identify
the specific phrases and polite
expressions in each dialog,.

Answers: 1 To greet: Good afternoon,
hi, hey, hello, good morning, etc.To say
farewell: Bye, see you later, etc,

2Yes I can, sure, OK, I'll do it, etc.

3 No, [ can't, No,I'm sorry but ... etc.
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B
]

. 'Greetiné

Request

Second request

Thank

to make notes for feedback.

38 » Recreationat and Literary

| think you didnt follow the sequence.

2
: g Unit 3  Exchange expressions to accept or refuse requests.

1% Now choose one of the dialogs from activity 11 and use the diagram to
order each part of the dialog with the help of the expressions you identified.

Geegting

Accept or refuse

Accept or refuse

B conversation. ¢

1% Work with another pair. Take turns role-playing the dialog. Use the questions

1 Did they follow the dialog sequence? Why?
2 Did they use polite phrases? Which ones?
3 Did you have problerns understanding what they said? Why?

17 % Work with your group. Share your answers to the questions from
activity 16. Mention how you can improve.

| You're right. Next time, | need
to end the conversataon

e

P Closure

15 You can invite children who
chose different dialogs to work
together. Invite them to reflect on

the differences and the reasons

for them. This might help them when
they prepare the conversation for their
final product.

Answers: All dialogs should be
organized according to the purpose
of each section, guided by the
expressions identified for each
case. For example, Good morning
for greetings, Can ! ask you a favor?
for requests, I'm sorry or Yes, I can to
refuse or accept, Thanks! and bye to
end the conversation politely.

52 % Recreational and Literary

16 Some children might need

help with some aspects before they
role-play. You can read the questions
and clarify what they mean so they
feel more prepared. Recommend that
they follow the sequence without
skipping parts. Remind them to use
a correct intonation to sound polite
(you can elicit how they would sound
in their native language). Finally, you
may have to point out that they need
to use an appropriate tone and speed
for a conversation.

To guide them for proper
feedback, you could give examples of
things their partners could get wrong
like forgetting to greet or not using a
polite tone.

I needed mmind them to
reqaest perﬂ)ksmn touse 1t

17 ’ Remind them to be honest
and polite when they give feedback.
If some children don't know what
to say, you can provide them with
phrases so they interact in English.
For example: You need to check the
sequence. You didn’t sound very polite,
I couldn’t understand very well because
you spoke too fast,
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18 il Work in pairs. Prepare your dialog, making sure to include all the

Unit 3  Exchange expressions to accept or refuse requests.

elements and expressions from steps 1 and 2. You can refer to activity
15 if you need help.

Student A

Student B

QOreeting - © -

Accept or refuse -

Yes Ican

e :

meragy sk pd e e T L s e s we PR . B 4

# Go Engiish! Don't forget to start a dialog with a
greeting and-end it with a farewell. Make your requests
and don’t forget to answer ta them by accepting or
refusing with the expressions you know now.

19 Role play the dialog in front of another pair. Then take turns giving

feadback like you did in activities 16 and 17,

Recreational and Literary &# 39

18 [a The aim of this activity is
for children to feel prepared when
they have their final role-play. This is
the moment when they will notice if
something is missing, and they will
need to agree on things and make
corrections. Remember to monitor
and act as a mediator when necessary.
You can use this activity as portfolic
evidence. Have children work on a
separate piece of paper, if necessary.

Answers: Children's dialogs should
include all the parts they have
identified and worked with, as well as

some of the expressions they learned.

Allow different expressions if they
work well.

19 You might need to review the
questions and the answers they used
in activity 16. That way, children will
understand what they have to do.
You may need to remind them to give
positive comments as well as suggest
aspects to improve,

Teaching tip

You may remind children how
important it is to give polite feedback.
You could explain that feedback is
advice you give someone to make
their work better, it is not just
criticism. Remind them that when
they work on a project, they might
have to make more than one draft
before getting every aspect just right.
Help them value hard work and
determination.
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PART 1 Socializing
i WM Work in pairs.

Role-play to Accept or Refuse a Request

1 Role-play your dialog in front of the class,
2 As a class, decide what you need to improve. Make notes.

Aspects to Improve

achievements along with the class and.
then have them check the learning

- outcomes. Advise them to reflect

on those goals and share what they
learned, which activities they enjoyed
the most, and how they can further
develop their new knowledge and
skills outside the classroom.

Teaching tip '

Once they finish the unit, it is

suggested having children go to

the activities page at the end of their

PART 2 Make it yours

in this unit?

Social Practice: Accept or refuse requests in a role-play.
1 From now on, who can you ask for something using what you learned

Reader chapter and answer them.

For that, they might need to read

the chapter again. Encourage them to
participate and explain their answers
when necessary. '

people make to you?

2 What are you going to apply from this unit to answer to requests

you know how important it is?

3 From now on, are you going to accept and refuse politely now that

PART 3 Mow you can ..

them as a class,

40 :‘9 Recreational and Literary

Go back to page 31 and check () the things you leamed in this unit. Talk about

Part 1 Socializing

You could encourage children
to incorporate the feedback they
received in step 3 into their dialog
before they act it out in front of the
whole class. If possible, invite them
to use props or pictures to illustrate
their dialog. Advise them to use body
language, since this is also important
when showing a good attitude
towards the other person. At the end
of the activity, you may organize a
clags feedback session to discuss what
can be improved. You can use this
activity as portfolio evidence. Have

54 % Recreational and Literary

children work on a separate piece of
paper, if necessary.

Part 2 Make it yours.

Invite children to answer the three
questions individually and then
recommend that they share

their answers with the rest of the
class. This part is intended to.make
children relate what they have learned
with their lives, so besides answering
the questions, it will help them notice
how this knowledge can be useful
outside the classroom.

Part 3 Now you-can ...
Propose that children check the.
goals they achieved throughout the
unit on page 31. You may read the




Progress Tracker

Progess Tracker

Complete the following activities to review and check your progress in this unit.

. Write three requests using questions.
i

Write expressions to accept a request.

} Write two ways of refusing a request.

1

Read the dialog and, in pairs, decide the correct order. Then role-play it
in front of another pair to check your answers.

i Good morning, Fiona.

e Hi, Dad.

Thanks.

o Could you wash the dog today, please?
. G you wash her tomorrow?

e Awiw, Dad. | can't wash Fifi today because
| have dance practice.

Yes, | can wash her tomorrow.

¥ __ You're welcama.

Recreational and Literary % 41

This Progress Tracker will give children the opportunity to reflect on what they have learned
throughout the unit. By doing so, they will feel involved in their learning process, which will
encourage them to take responsibility for their learning journey. Therefore, it is important that
this purpose is clear for children before answering.

As children approach this section, it can be useful for them to flick through the pages of
the unit and notice what they learned, which can go from structures in the new language, to
skills, strategies, or some other knowledge. Make sure they understand all the information
on the page.

After they finish answering each activity, you may carry out a class session in which you
encourage children to realize how far they’ve come, which will keep them feeling positive for
what is to come.
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g

Assessment Instrument _For the teacher

Rubric

Name:

Grade: Date:

Rubrics are scoring tools used to grade the quality of each criterion in a more precise way. If shared with the children,
they can help them understand the assessment of their performance.

Instructions:

1 Determine and list the criteria to be graded and write them on the first column.
2 Describe in detail each criterion, starting with Excellent.

3 Discuss the results with the children,

Quality

Criteria

Notes:

Photocopiable, D.R. © Macmillan Publishers, 5.A. de C.V., 2020. Only for teaching purposes
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Activity Book
pages 43 to 53

Social learning environment: Family and Community

Communicative activity: Exchanges associated with the
environment
Social practice of the language: Exchange information to get
around a place.
Final product: Quick guide to get around

GG

Achievements

Teaching Guidelines

Explore directions.

Describe the
surroundings as a

Help your students understand that each
situation needs a specific kind of listening

or reading, or a combination of both. So, in
order to take this decision, it is necessary to
consider the reasons to understand the context
and purpose of the speaker.

P06l reference point to | Help your students plan what they are going
get around. to say using several resources (for example,
drawings, photographs, diagrams or notes);
offer them constant feedback and encourage
them to face challenges.
Model and explain how to remember and
Understand record what is listened to, to detail and build
61 to 63 directions to get | listening comprehension. Give your students
around from one |guidelines that will suggest to them ways to
place to another. | organize and register ideas (for example, draw
pictures or write keywords as you listen).
Create an environment of respect and
appreciation for the effort to communicate
in English, as well as a culture of positive
feedback. Offer your students enough
Offer directions | opportunities to plan, try and practice
6dto 65 |[to get around. directions.

Write directions
to get to a place.

Support your students so they will develop
positive attitudes towards writing and
recognize their efforts to write in English
to foster their trust and confidence, Help
them solve their doubts about how to write
directions.
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Unit Opener

Environment: Family and Community

in this unit you will learn to ...
* ... explore directionrs.
- .

.. offer directions to get around.
s .. write directions to get to a place.

5 ot e

1 What places are there in your community?

In this unit you will design a quick
guide to get around.

i Social practice of the language: Exchange information to get around a place
Communicative activity: Exchanges associated with the environment

.. describe the surroundings as a reference point to get around.
.. understand directions to get around from one place to another. ‘

£ yoi oW

Work in pairs or groups and answer the questions orally.

. 2 Have you ever had to read a map in a reak-life situation? Is it easy?

1

43

As a warm-up activity you may introduce the topic of this
unit by telling children an anecdote where you had to use

a map and ask for directions. It may be about a day you

got lost in the city or maybe when you moved home and
explored the new neighborhood. This kind of activities help
chiidren personalize the topic and gives them confidence

to talk about their own experiences. You might remind
them that using polite expressions is always useful because

58 '9 Family and Community

people are more likely to help them if they feel well treated.
For this part of the warm-up you might want to organize a
brainstorm activity and encourage students to tell the polite
expressions they know. Since they will be using polite
expressions throughout the unit, it may be useful to make

a poster using the expressions they brainstormed and hang
it on the wall so they can look for the expressions anytime
they need to use them.




Unit 4 Activity Book page 44

A . ' ) ] activity and will provide them with
o Unit 4 Exmi‘::: c::zﬁr:::dﬁ)ewﬂbe the surroundings as a reference the. knowledge to complete the next

activity. You may also refer them to
the Glossary on page 53 if they have
more vocabulary questions.

1 As a class, brainstorm all the places you usually find in a neighborhood. Write
them down. Then discuss in pairs which ones you visit often and explain why.

(school, parks .. } o
W Answers: There is a history museum

behind the park, next to the mall.

There is an apartment building next

to the park and the sports center is

2 Read the description of a neighborhood. Then write in your b behind the apartment building. There
notebook what you see around the park in the map. P53 is a bakery in front of the apartment

building and next to it there is a salon,

in front of the park. In front of the

mall there is a school and in front of

it another apartment building, that is

next to the hair salon.

: Mixed abilities

You may pair more advanced
students with less advanced ones and
have them read the description again
to find where the person lives (first
apartment building on the right in the
middle row).

{live in Colonia Judrez. it's in the north east of town. | like my neighborhood. There’s ‘
a large mall with movie theaters, 3 history museum, and a sports center. There's 4 big ‘
park near my house and 1 often play there with my friends.
My street is called Benito Jusrez, ) live in an apartment buitding. There's a

- phiarmacy acrass from my apartment. Next to the pharmacy, there’s a bakery. And
next to the bakery there’s a hair salon. That's where  get my hair cut! Behind my
house there's a supermarket with alarge parking fot. The nearest bus stop is on the

_ tormer of the street, but don't need the bus to get to school. My school 18 just three
blocks away from my homne. It's easy to walk there.

44 } Farrily and Community

do, so it is important to foster an
environment of respect and tolerance
for their differences.

POpening

1 Brainstorming includes all
children and it sets up a collaborative

mood among them. It might be a
good idea to put someone in charge
of writing on the board the students’
suggestions. This will allow children
to focus on the activity since it may be
exciting for them to have their ideas
written down. You might want to
choose a student who writes legibly
and quickly so no idea is left behind.
It is recommended to set a time limit
for brainstorming activities because
they can be exhausting for some
students.

The answers the children give will
depend on the neighborhood they
live in and the activities they usually

2 You may refer children to the
Glossary on page 53 of the Activity
Book.

You might invite children to
look at the pictures of places and
elicit the ones they are familiar with.
This will help them personalize the
activity. You may want to review
expressions and prepositions to
help them complete the activity.
Some prepositions they might use
are behind, next to, and across from.
And some words and expressions
they may need are near, there is, and
there are. By reviewing this, children
will be able to better complete the
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point to get areund.

images below as & guide.

to Get Around.

| live in {neighborhcod name.)
It’s in {part of the town.)
The street tlive in is called {...}

Unit 4  Explore directions. Describe the surroundings as a reference

3 Work in pairs. Read the text fram activity 2 again and loak at the words in
bold. Discuss with your classmate when you may use those words. Use the

5 9e

4 & Work in pairs. Choose an area you know in your community (it can be
your neighborhood or ather part of your town). Then get a map (online or
in the library, for example} you would like to include in your Quick Guide

5 Draw the map yourself, locating some places you often visit.

& Mention the places and where they are located. Use the deseription from
activity 2 as a guide. Look at the example.

7 #  Write two things you learned in this first part of the unit.

I e in Cofpeia Rosas,

Family and Community # 45

3 Itis very helpful to share children’s
answers by calling on pairs to read
them out loud. You may want to

point out that this helps them make
the connection between written and
spoken English.

Answers: You may use near to talk
about a place that is within a short
distance from another place.You may
use across from to talk about a place
that is on the opposite side from
another place. You may use next to to
talk about a place that follows another
place.You may use behind to talk about
a place that is at the back of another
place.

60 % Family and Community

Ask children to bring colored pencils
or markers.

Teaching tip

It is important to develop language
awareness through the use of visual
images, for example, the pictures of
the places in the neighborhood. You
may also want to check the words
right and lgft by inviting volunteers
to demonstrate the directions using
body language.

~ Extra activity

Draw a rough map of the
neighborhood on the board. Invite
children to come to the board and
point out different places / landmarks
using There is / are.

¥ Developrent

For your final product
' Step 1

4 [ 1t can be intimidating for
some students to work in pairs or
groups. To help these students, you
may start with an ice-breaker activity.
Some ideas for ice-breaker activities
are answering a funny question or a
Would you rather... question. You can
use this activity as portfolio evidence.

B Itis a good idea to promote
drawing activities since they help
children to develop fine motor
skills, visual analysis, hand-eye
coordination, and creativity.

6 It may be useful to walk around
and monitor, checking whether any
children need help. By circulating
around the classroom you might help
them to stay on track and focus on
their descriptions.

Z ¥ Self-assessment activities may
be difficult for some students. In order
to help them evaluate themselves you
may set clear objectives to give them

a guide on what they need to

focus on.

Enswers: To say where [ live, to use
words for location (near, across from,
etc.}, to say what is around a place

[ kmow.
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Unit 4 Understand directions to get around from one place to another.

€ Do you sometimes give or ask for directions? Share your experiences
as a class,

9 Work in pairs. Read the cell phone messages. Answer the questions
on page 47. Then use the conversation as a guide to explain your
partner how to get from your home to school.

7

Teaching tip
You might want to point out that in
addition to street names, Roberto
uses landmarks and places in
the neighborhood or community.
Encourage children to consider
whether they give directions using
only street names, only landmarks
and specific places, or a combination
of both.

Extra activity

“Al a bakery on

I think my cousin and [ are lost. We're in Colonia Judrez. We can't §
find the shopping mall, Could you look it up online, please?

Melchor Ocampo, It's near the park.

Suggest that children work in pairs
to make a list of places mentioned

in the conversation. Elicit whether
they can find the same places in their
neighborhood.

aill 3

Laura:
Hey, Roberto, can you help us?

48 § Family and Community

8 You may ask children to share if
they know their way around their
neighborhood. You could elicit a few
nearby places they are familiar with
and then ask if they would know
what to say if someone asked them
for directions. You may want to take
into consideration that children may
have been warned not to talk to
strangers and discuss how to apply
this when asking for directions in

a strange place. All students will
answer differently according to their
OWn experiences.

9 Itis a good idea to explain the
situation in the conversation. Point
out that Laura and her cousin are
asking Roberto {on the phone) some
questions. Some students may find

it difficult to do speaking activities.
A good strategy to help them talk
with their classmates is telling them
to address their descriptions to their
classmates and not to you. Also,

you can try to avoid answering their
questions and, instead, encourage the
rest of the group to iry to answer the
questions. If they have vocabulary
questions, you may refer them to the
Glossary on page 53.

AEnswers: 1 Walk along Melchor
Ocampo and turn right onto 24%
street. 2 Walk along 24 street,

go past the park, and turn left on
Francisco I. Madero. 3 Go past the
history museum. The mall is on the
corner of Francisco 1. Madero and 22™
street.
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Unit 4 Understand directions to get around from ane place to another.

1 How does Laura get from the bakery to
24" street?

2 How does Laura get from 24" street to
the history museum?

3 How does Laura get from the history

e museum to the mall?

s

3G With your partner, draw the route from the bakery to the shopping mail on
the map, following the instructions from the conversation in activity 9.

- E
A "
- T
&
&

[ o W ...

all kistory msesot
Franciapo | Madero

o
L g

B
G s

apartinent buliding

i B o i i
apartment bullding bair salon bakery
Maichor Qcamps

Refiect, Do you think it i3 easy to move around e‘?ﬁ
yaur neighborhood? Why? Do you have good
public transportation where you live?

11 = Now Laura needs to go from the mall to the hair salon. In pairs, look at
the map and find the starting point and the destination. Then explain to
each other the route Laura must foliow.

i:Cou!d you tefl me how to get to the hair salon?‘\} :‘}Of course, walk \\2

T

Family and Community } 47

10 You may invite children to reflect Q\

on how they find a place on a map. Reflect. You can make the ra

You might clarify that online maps, most of this box by organizing a

depending on the general location, brainstorming activity. This kind

can show landmarks like restaurants, of sessions can lead to great

museums, and public buildings idea-generating sessions, but it may

besides street names. also be chaotic. Especially when
working with large groups. To avoid

Answers: Answers may vary. the latter scenario, you might want

to usge the questions as prompts so

Cl ) \gerent students will have clear questions
assroom managermen to answer. It is recommended to

To prepare children for the activity, do thig activity when students are
provide them with appropriate more relaxed so they will have the
physical movements for the directions energy to develop critical thinking
Turn right, Turn left, Go straight ahead, and start a deeper conversation after
etc. Encourage children to work in brainstorming their answers.

small groups and give each other

directions.

62 @ Family and Community

11 s This activity will help
students as a practice to give and
understand directions which will

be helpful to complete and present
their quick guide to get around.

To help them practice, you might
want to model the activity using a
different starting point and a different
destination. You may start by asking
them: How do I get from home to the
...2 You may also remind them scme
useful phrases, like: go straight, it's
across from, turn right / left, it's next to,
you'll see it on the right / left, etc.

Enswers: Walk to the corner of 22™
street and turn right. Then go straight
for one block and turn left on Benito
Juarez street. The hair salon is across
from the park.
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12 & Work in pairs. Choose a starting point on your map and trace routes
to the important places you located.

13 You can make some notes on useful expressions you learned to give
directions, for example, walk along, turn right, turn left, etc. You may

also use the information provided in the link in the IT box.

e bl them in'your. <

Erq loarmno oAbt gmng d;fecnons N
mﬁetﬁmmd, gotcr A
iyt

Open your Reader to Chapier 4, “The
”‘@ Way to Fisher Street,” pages 46 1 56.
Read the stary to learn expressions for
asking and giving directions.

P

Descnbe my surroundmgs

Identlfy streets and piaces ona map.

Understand the descnptlon of S nexghborhood

Draw a route on a map.

Understand directions.

48 ? Family and Community

' Foryoux fmal product '

Step 2

12 o help students have a
better view of their neighborhood,
you may invite them to bring a
printed map of the satellite view of
their neighborhood. You might want
to ask them to include in their maps
any detail they missed by comparing
it with the one they printed.

You can use this activity as
portfolio evidence.

13 As they already know phrases
to give directions, you might want
to further challenge your students
by inviting them to look up on the
Internet, in books, or other sources,
more words to give directions and
write them on the board. Then you

may draw a map on the board, trace

a route and explain it to them using
the new words on the board. Finally,
ask some students to explain the route
and encourage their classmates to
give feedback.

isa gm@eppemmww dov

additional practice. mfelkwmq
- directions at this website athome. ", ..

or at schooi depenchngvoﬁwhat s )

\ gm You may ask children

~ toread the chapter as a class
and identify expressions to give
directions.

14 ¥ Jtis useful to give children
some time to go back to the previous
activities and evaluate whether they
were able to do them easily or with
some difficulty. This will make their
self-assessment more enriching,
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Unit 4

Lody: Of course

Lody: You too!

Make sure you are polite.

{ Excuse me.
Could you
help me?

Offer directions to get around. Write directions to get to a place.

15 Look at the map and read the conversation. In pairs, choose a
new starting point and destination. Write a similar conversation
in your notebook, asking and offering directions.

Daniel: OK. We're here ot the mall. How do we get to the Sports Stodium?
Jorge: tet’s ask this lady. Excuse me. 'm sorry to bother you, but couid you help us?

Jorge: Could you tel us the best way to get to the Sports Stedium?
Lody: Ah.iet me think, Walk south clong Wilson Avenue tothe comer. Then turn nght
inte Cedor Street. Go pest some opartment buildings and you'll get to a traffic
* circle. Keep stroight on and turn jeft . '
street, but there’s o Gas Stotion on the right. walk sbout SGmeters and the
Sports Stadium is on your left. You can’t miss it!
Jorge: Thank you very much! Have a nice duy

16 In pairs, role-play the conversation you wrote in activity 15. Then exchange
conversations with another pair to practice giving and asking for directions.

- 'm not sure if the first or the second

# Go English! To be polite whan
asking for directions, you can use
phrases ike: Excuse me. Could you
help me?; Excuse me, Could you tell
me the best way to get to ... 7: Hi,
i'm sorry to bother you, but ... ; Thank
you very muchl; Mave a nice day.

Famity and Community 49

15 You can refer children to the
Glossary on page 53 of the Activity
Book if they have vocabulary
questions.

To help students understand
the compass rose and the cardinal
directions, you might want to go over
them regarding the school’s iocal
neighborhood. Before using it, suggest
that they follow the streets with their
fingers to make sure they understand
it. Invite them to put their fingers on
different streets and then turn right /
left. Encourage them to reflect on
turns on vertical streets and turns on
horizontal streets. Point out that one
of the streets changes names after it
crosses a main avenue.

Answers: Children’s answers will
depend on the starting point and
destination they choose.

64 ’ Family and Community

Mlxed abilities

If children need more practice, you can
have them select a “mystery location”
on the map in activity 2 and allow
them some time to plan the directions.
You may form mixed-ability pairs and
invite them to take turns giving and
following the directions to the place
each one chose.

To help children with the task of
giving directions you could make a
glossary for the classroom to remind
them of the use of There is /are and
prepositions of place such as across
from, next to, behind, on the corner, etc.
Remind children to use the glossary
whenever necessary.

Media Resources
Print or photocopy the Excuse Me, How
Can I Get to ... ? handout to provide

children with more opportunities to
follow directions using maps.

16 You may want to tell students
that by role-playing offering
directions they are rehearsing for a
real-world situation. By doing this the
activity becomes more meaningful
and children are likely to learn more
from it.

P Go English!You coud
encourage children to reflect on

the phrases for politely asking for
directions and identify them in this unit.
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page 49.

describes you.

conversation. ,

Offer directions
L to get around.
‘Write directions,
to getto 6 place,

 You can mention an important building that is near |

Unit4  Offer directions to get around. Write directions to get to a place.

17 @@ Work in pairs. Take your map. Choose one of the routes you traced
and write the complete directions to get from the starting point to
the destination. Use the expressions you wrote in step 2 and the
conversations from activity 15 as a guide.

i8 Exchange directions with another pair and take turns giving feedback.
Then write the final version of your conversation giving instructions in
your notebook. You may use the expressions in the Go English! box on

;‘Dun’t forget to describe your starting point. K

{What efse should 1 s2y? |

i9 Role-play your conversation. Use the dialogs in activities 9 and 15 as a
guide. Then put together the final version of your conversation and the
map you draw in Step 1 to complete your Quick Guide to Get Around.

20 You can role-play more dialogs changing your starting point and your
destination to practice the vocabulary and expressions to give directions.

2t ¥ How would you rate yourself? Check (+'} the option that best

S50 # Fomily and Community
¥

‘) Closure

17 ol 1t you want to make this
activity more challenging you may
invite children tc write a more detailed
description of their directions. To do
this you might want to provide them
with more directions vocabulary such as
sidewalk, roundabout, highway, crossroad,
iraffic lights, zebra crossing, exit ramp,
lane, freeway, bridge, alley, and tunnel,
You can use this activity as portfolio
evidence.

18 This activity helps children
become aware of their mistakes
and other options provided by
peer evaluation. To have a more
controlled feedback session, you
could brainstorm with the children
a checklist of main elements

their conversations should have.
Invite them to follow the checklist
when reviewing their classmates’
conversations to guide directions.

19 Role-playing the situation more
than once and asking for and giving
directions to other places on their map
will help the children gain fluency
and practice the key vocabulary

and expressions they need to
communicate in an effective manner.

20 Being encouraged to think “out
of the box” best helps the children to
learn the social practice. It prepares
them to use the language in different
contexts. You may find useful to
monitor the activity and provide help
if needed.

21 ¥ You might want to start the
self-assessment session by inviting
children to write in their notebooks
three things they enjoyed or learned
during the class. This will allow you
to compare what they think they
learned and what you think they
learned to find out what they need to
work on.

- ‘Media Resources .

Print or photocopy the The Way to
Fisher Street Reader Flashcards to
review and practice polite ways to ask
for and give directions.
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PART 1 Socializing
i Work in pairs.

PART 2 Make it yours

Quick Guide to Get Around

1 Present your Quick Guide to Get Around to the class.
2 Role-play as many situations as possible with other pairs.
3 Have a class session and talk about how to imprave. Write it on your notebook.

Social Practice: Exchange information to get around a place.
1 Who could you help with what you learned in this unit?

2 In which town do you think you could help someone who is lost? Why?

3 in which situation would you need to ask for directions in English?

PART 3 Mow you can ...

. lwas able 1o

Present my guide ; . ”
f presentm

! to the class. P Y guice

: i to the class.

: i

i was able to
Role-play several - |
a e rale-play severa
situaticns. i play
_@situations.
. . wan sble to
Give and receive : ot |
i role-play severa
feadback. L Ol pBY
 situations.

Circle the sentence that best deseribes how you did. Then go back to page 43
and check '} the things you learned in this unit. Talk about them as a class.

I t\:/u.as..cli'f;f.§=.c;Et‘:.tc ‘
i the class. But I did it class.
1 few situatians.

it was difficult to

 feedback.

"} 1 couldn't present
present my guide to , My guide to the

“lcouldn't role-play |
. @ situation.

L only rale-played &

1 couldn't give and
i receive feedback. |

give and receive
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Part 1 Socializing

Ag students will present their quick
guides to get around, you might want
to give themn some tips for presenting
their work such as rehearsing and
using breathing exercises to keep calm
and avoid speaking too fast or softly.
Remind them that since they are
using visual aids they must make sure
their maps are legible, colorful, and
visually appealing.

66 ‘*’ Family and Community

Paxt 2 Make it yours

This part is intenided to make children
notice what they have learned in this
unit and relate it with their lives, so
besides answering the questions, help
them notice how this knowledge can
be useful outside the classroom.

Part 3 Now you can ...

It is suggested that children reflect on
their performance throughout the unit
and share what they learned, which
activities they enjoyed the most, and
how they can further develop their
new knowledge and skills outside the

classroom. You could have a feedback
session and elicit what they did well
and what they need to work on. It is
very helpful for children to recognize
their limijtations in order to overcome
them. This is a good opportunity to
help them.

Teaching tip

Once they finish the unit, it is
suggested having children go to the
activities page at the end of their
Reader chapter and answer them.

For that, they might need to read the
chapter again, so it is recommended
to give them time. Once they read or
remember what the text is about, have
them check their answers. For that,
you might ask children to work in
pairs or as a class. Encourage them to
participate and explain their answers,
when necessary.




Progress Tracker

| Write how to get from your house to one of the places you menticned in
. activity 1.

C T el A Y . . R - e e S g e e 0%
PR Tk 3R s g # o8 L BANERTE § S St e S T L e SN

=
£

umrleft
Walk along Park

1 It's next to the pharmacy. 4 Walk past two buildings. :
2 Excuse me. Lo 5 You can't miss it} b
3 Could you help me? L 3

52 3 Family and Cormmunity

This Progress Tracker will give children the opportunity to reflect on what they have learned
throughout the unit. By doing so, they will feel involved in their learning process, which will
encourage them to take responsibility for their learning journey. Therefore, it is important that
this purpose is clear for children before answering,

As children approach this section, it can be useful for them to flick through the pages of the
unit and notice what they learned, which can go from structures in the new language, to skills,
strategies, or some other knowledge. They can write it down in their notebooks or talk about it
in pairs. Make sure they understand all the information on the page.

After they finish answering each activity, you may carry out a class session in which you
encourage children to realize how far they've come, which will keep them feeling positive for
what is to come.

Family and Community 1) 67




A

Assessment Instrument . For the teacher
Rubric
Name:
Grade: Date:

Rubrics are scoring tools used to grade the quality of each criterion in a more precise way. If shared with the children,
they can help them understand the assessment of their performance.

Instructions:

1 Determine and list the criteria to be graded and write them on the first column.
2 Describe in detail each criterion, starting with Excellent.
3 Discuss the results with the children.

Quality

Criteria

Notes:

Photocopiable, D.R. © Macmillan Publishers, 5.A. de C.V., 2020. Only for teaching purposes.
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Activity Book
pages 54 to 66

Social learning environment: Recreational and Literary

Communicative activity: Literary expression
Social practice of the language: Tell short interesting stories.
Final product: Recorded anecdote

Achievements Teaching Guidelines

Model and explain how to tell personal and

Explore funny funny anecdotes. Create a nice and empathic
711072 | personal environment with the purpose of paying
anecdotes. attention to the development of individual

and collective behaviors.

Promote the acknowledgment and value

Analyze the of expressing a personal experience aloud.
73t0 77 |elements used Create an environment that provokes in
to tell an oral students curiosity to know the content
anecdote. of anecdotes and to enjoy their listening
comprehension,

Encourage and guide your students so they
will be able to, in teams and in a respectful
and collaborative environment, praciice how
to tell a funny anecdote.

Recognize the positive aspect of effort and
the courage of your students when sharing

a personal anecdote.

Share a personal

7Bto72 anecdote.
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3
Environment: Recreational and Literary
Social practice of the language: Teli short interesting stories.
Communicative activity: Literary expression

In this unit you will learn to ...
*  explore funny personal anecdotes.

» ... share a personal anecdote.

1 De you tell anecdotes? When?
2 What are they usuaily about?
3 Who do you tell them to?

54

tn this unit you will record
an anecdote.

* .. analyze the elements used to tell an oral anecdote.

" Where.dre your now’

Read the definition of anecdote and answer the questions as a class.

anecdote NOUN [COUNTABLE]
f&nok dout/ A personal story

that you tell people about
something interesting or funny
that happened to you.

Explore the picture with the children and clarify that
sometimes we share funny or humorous stories about our
life. Point out that the children are going to tell an anecdote
and record it in some way and that is what they will do at
the end of this unit.

Invite children to share if they know someone who
loves to tell anecdotes; you might want to give an example
of someone who listens te a group of friends talking about
their pets and instantly comes up with an anecdote about
their cat. It may be helpful to ask children to reflect on why
it is important to listen respectfully to other people, for
example, by making direct eye contact, letting the other
person finish before asking a question, etc. Suggest that

10 *’ Recreational and Literary

a good listener makes the speaker feel comfortable and
confident.

Walk children through the expected achievements
which include exploring funny personal anecdotes,
analyzing several aspects of how to tell an anecdote,
and sharing a personal anecdote. You could ask them to
consider that for the final product they are going to record
an anecdote.

Finally, you might want to have children answer the
Where are you now? activity by reading the definition of
anecdote and answering the questions as a class. This will
give you a good idea on how they are starting this unit.




Unit 5 Activity Book page 55

Unit 8§ Explore funny personal anecdotes.

1 Read the titles for some anecdotes. Which anecdotes are familiar for you?

TheTmsi Govlostt ATt Vazation
“dy Furiny Pet” A Disastrons Party” “An Unforgettable Day at School”

2 Look at the pictures and talk about what you think happened. Say which
title would be good for this anecdote.

wxy

4
e
o

% wlf Read the list of situations and choose one for your anecdote. I you
don't like any make your own proposal.

* g SUPFiging evént’
* o funny misunderstanding

: arfiething
T .. esoreone or semething fall .
ek T

Mz statation: e ant loast ana Camging 1rp

My situation:

Recroationsl and titerary # 55

to relate the words to the children’s
lives. Consider that children need

to develop their ability to use their
background knowledge about people,
places, situations, and activities.

9 Opening

1 If necessary go back to the unit
opener and remind children what an
anecdote is. Give them time to think
of something funny that happened to
them or someone they know and what
title they would give that experience.
You could invite volunteers to read
the titles out loud.

Teaching tip :
In any text you are teaching, you may
prefer to set out a few words that
are essential to understanding the
meaning of the text and either explain
them using definitions that children
understand or providing pictures. Try

2 Draw children’s attention to the
pictures and elicit what the boy and
his father are doing in each one.

You can encourage them to make
predictions about what happened in
the anecdote. They can say whatever
title they think would fit for this
anecdote. They can confirm their
ideas with the track in activity 4.

Answers: Strange noises in the
camping ground, Camping trip scare,
A camping visitor

n .}p_’rdduct :

3 Explain to children that they
are going to record an anecdote for the
final product. Invite them to reflect
on the anecdote they listened to and
elicit whether it was frightening or
funny. You could invite volunteers to
read the titles out loud. Help children
think about the experiences they can
develop and choose one of them for
their anecdotes. Encourage them to
choose a title for their anecdote and
make this decision based on the story
behind the title and to choose the one
they think is the most interesting one
for them. If they don't get inspired by
any of these titles, have them make
their own proposal.

Answers: [ lost my pet, [ got lost at
the store, my family had a surprise
party, someone confused me with
another person.
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1 Who is telling the anecdote?

2 when did it happen?

3 where do you think they are?

4 What are the main events that
happened?

5 Who do you think is listening to
the anecdote?

_ ' Last summer, wé went
camping to El Chico,
in Hidalgo

about it in your notebook.

1 When it happened: «a 17

. Eﬁ Unit 8  Explore funny personal anecdotes.
A
5

<3 4 Listen to an anecdote and answer the guestions orally in groups.

% # Listen to the anecdote again. Has anything like this ever happened
to you or someone you know? Share it with a partner.

i '#% Once you decide what anecdote to record, complete the information

¥ Go English! When you tell an
anecdote you have to describe who
particitpates in the story, the setting

where it takes place, the main events that
happened, and the details that made it
funny or surprising. These delails will kelp
your anecdote be more interesting for your
audience

....... Lo e o
Who was with you? |

2 Where it hoppened: £/ 4,

56 # Recreational and Literary

L 4 Development

4 411) Go over the questions to
elicit what kind of information they
need to listen for. Have children
work on a separate piece of paper, if
necessary.

‘ Track 11)}

Boy: Last Saturday night, the craziest
thing happened. My dad and | went
camping. First we found a great spot,
then we put up cur tent, next we
made a fire and had dinner, and finally
we told scary stories before we went
to sleep.

In the middle of the night we heard
a grunting sound. Was it a bear?

I woke up my dad. He didn't know
what to do. He called the park ranger
on his cell phone and we waited in
fear. “Grr, grr,” was all we could hear

12 , Recreational and Literary

and we didn’t know at what moment it
was going to attack the tent.

About 10 minutes later, the park
ranger called to us from outside
the tent. We unzipped the opening
carefully and slowly we locked
out, prepared for anything. There,
standing between the campfire and
the tent was the park ranger helding a
pug dog in his arms and smiling. “This
is Peg,” he said. “She belongs to the
people camping over there. She just
wanted to say hello.”

My dad and | looked at each other
and promised not to tell mom about
this when we got home.

Answers: 1 Father and son 2 Last
Saturday night 3 A campsite

4 The boy and his father heard a
grunting sound and were prepared
for the worse but turned out to be
a pug dog wanting to say hello.

¥ Go English! itis important
to keep in mind their audience, who
will be listening their anecdotes.
Remind them that anecdotes

need interesting elements such as
characters, main evenis, setting, so
the audience follow the story closely.
Make sure children understand that
the place where things happened is
called setting.

8 411 You can play the audio
again, and explain that this was an
anecdote about a problem a boy

and his father had when they went
camping,. Invite children to discuss
the question in pairs and share their
experience with their classmate. Invite
volunteers to share their experiences
with the class.

See track 11 in activity 4.

Answers: Answers may vary.

6 'l Give children time to reflect
on an anecdote they want to tell.
During this unit they are going

to develop further skills to give
feedback, so it is important that
they work in pairs or small groups
whenever is possible. Have them
share their answers as a class when
they finish.

Answers: Last summer I got lost
with my cousins in El Chico, Hidalgo.
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Unit §  Analyze the elements used to tell an orsl anecdote.

oy

1 lcan say what an anecdote is abourt ...
Always L Sometimes Never
2 lidentify characters in an anecdote ...
Always B Sometimes . Never
3 | identfy where the anecdote takes place ...
Always i Sometimes i Never
4 | identify what the main events happened in an anecdote

Always .. Sormetimes .. Never . .

i ¥ Check {“} how you identify these elements in an anecdote.

If you checked Never you can go back to activities 1, 3 and 4. If you
checked Sometimes you may need to practice with more anecdotes.

2 Read the anecdote and label its parts with words from the box. ?‘%ﬂ

Ending Beginning Climax |

Last Saturday night. the craziest thing happeriad. My dad and ! went
camping, First. we found a great spot, then we put up our tant, next
we made a fire and hag dinner, and finaily we told scary stones
before we went to sleep.

In the middle of the night we heard a grunting sound.\Was it a
bear? | woke up my dad. He didm't know what 1o do. He called the
park ranger on his celt phone and we waited in fear"Grr grr’ was all
we could hear and we didn't know a1 what moment it was going to
attack the tent. About 10 minutes later the park ranger called to us
from outside the tept. We unzipped the opening carefully and slowly
we looked out, prepared for anything,

There, standing between the campfire and the tent was the park
ranger holding 4 pug dog i his arms and smifing,“This is Peg.* he said.
“She belongs to the people camping over there, She just wanted to
say hello! My dad and | looked at each other and promised not to tell

mom ahou this when we got home,

# Go English! The climax of an anecdote is the mament in which the
solution t& the problem starts develoging. It is the most exciting part of 2 story.

Recreationat and Literary # 57

V& Help children reflect on

the options and remind them that
anecdotes are short stories about
particular events. You may monitor
the activity and if children have
questions or doubts, refer them to the
previous pages to review the elements
from an anecdote in the Go English
box. You can also have them identify
these elements with other anecdotes.

-Classroom management
You might want to divide the class
into small groups and suggest that
they each make a list of time phrases
to exchange with another group in
order to put them on a timeline.

8 If there are any doubts concerning
vocabulary you can refer the children
to the Glossary on page 66 of the
Activity Book. It may be helpful to
use something familiar to introduce
the concepts written in the box. You
could remind them of the illustrations
about the camping trip on page 55 as
an example to illustrate the different
parts. You may encourage children

to talk about how useful it can be to
break down a story into beginning,
climax, and ending to analyze it.
Suggest that children share their
answers in pairs and give reasons.

Answers: 1 Beginning 2 Climax
3 Ending

¥ Go English! vou coud
encourage childfen to reflect on the
climax which is the most important or
excitirig point in a-story-or situation,
especially when this happens near
the end.

Mixed abilities

In order to help children improve
their listening and comprehension
skills, vou could have them take turns
describing a little bit of the anecdote
in their own words. One volunteer
could paraphrase the beginning,
another the climax, and finally
someone else the ending.

Recreational and Literary " 13
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2 Climax
Lde. apent Lhe morrng b

o amfasite, Bl wal wae
Lo ok ar ownd . e fookad
Jow e, Fresod G o g
but e ot ostd

-

Beginning
Lot 5T Sdenerny,

4 COowss arc
i owent comprna
to ft Chico
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them in the table.
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Urnit 5 Analyze the elements used to ted an oral anecdote.

% ‘s Use the plot mountain to say each part of your anecdote.

e, contin't Finc or o

ek Lo the camp
wralicened few o
Wt e nailked nexd Lo

o Ve famidiar free.

3 Ending
[T g

¢ miRI
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1%t % Find examples of the actions in the anecdote in activity 9 and write

Answers: First we found, put up, Next
we made, In the middle of the night we
heard, About 10 minutes later, the park
ranger called, unzipped, looked out

P Go English! The simple
past, past continuous, and past perfect
are narrative tenses, often found in
stories and anecdotes. The simple
past is used to narrate the inain events
in a story. Explain that anecdotes

are used to talk about things that
happened in a particular order in the
past. Some other phrases they can use
are: Last Saturday, Next, In the middie
ofthe night, Later, Then,etc. -

?Go English! Time phrases are used to mark time in a narrative.
They help mave the story along. Examples of time phrases are:
When { was a child ..., Meanwhile ..., Afterthat ..., Aftera while ..,
Three months ago ..., Yesterday ..., This meming ...

58 3 Recreationat and Literary

9 o Invite children to look at

the plot mountain and ask them if
they have seen or used one. If not,
explain to them that this type of
organizer is used to break down a
story. Then elicit the sequence of

the plot mountain. Explain that one
way to plan an anecdote is to start
with the problem and climax. At

this point, you could ask children to
work individually and think about
the climax in their anecdote, which
could be the surprising or funny part.
Once they have that, they can go back
and think about the beginning, where
they will introduce the character(s)

14 % Recreational and Literary

and the setting. Finally, they can go
to the ending and remember how the
story ends. You can use this activity
as portfolio evidence. Children can
then share their anecdotes with their
classmates orally. The point of this
activity is for the children to include
all the elements in their anecdotes.

10 ol This achivity provides

an opportunity to draw children’s
attention to the past tense and time
phrases. In this activity, invite them to
talk about the actions in simple past in
the anecdote and reflect on how

they are used in their mother tongue.
You can use this activity as portfolio
evidence.




. Media resources

Print or photocopy the One Day I Went
to ... handout to give the children
more chances of practicing how to tell
anecdotes using the proper narrative
elements and acoustic characteristics.

11 W@ Work in pairs. Tell your anecdote based on the plot mountain in
step 3. Make sure you use time frases to organize the events.

Last mimenes, i ORI arwl I s e? campeed 1o BE Chico i Hicla i,

Frrst, we spard Lhe moy TG DUHGAAG 30 gt Fasilet DL el wande rl Lo wxai
arownck. Nead, we looked for more frewsod tad we aot oatd

After that, we comtden . fnad oar wiasy bass 10 The. Gampate st we
waked for a long whie until e woied neat oa very famiar tree.
F=r'.u!hj, we. realized we were. waking VLSS AFORA W CBun Lamiaite
Bt owas so furoyl

1z ¥ Workin pairs. Use the checklist below to give and receive feedback

about your anecdote.

i it has a beginning.
L.J It has a elimax.
.4 It has an ending.

1 How do you tell a good story?

... The gctions gre in the correct

13 Work in pairs. Look at the pictures and answer the questions.

it includes time phroses.

order.

2 What body language keeps your audience interested?

3 Does changing your voice help you tell a story?

Recreational and Literary # 59

For your final product ¥
© Step 4

11 s You could invite children
to check their plot mountain first,
before writing the anecdote. Suggest
that they should focus on appropriate
action words and time phrases so
their anecdote is told in the correct
order. Invite children to work in pairs
and read the text to their classmates.

Enswers: Children should inciude
sequencing words in their anecdote
such as first, next, ther, finally.

12 ¥ The plot mountain can
help the children identify the main
parts of their anecdote, but it is likely
to happen that they forgot the time

phrases. You may moenitor this activity
and go back to page 58 to review time
phrases if necessary.

13 Advise children to reflect on the
questions. Encourage them to write
some of their ideas on the board to
share with the class. Suggest that
children talk about why they consider
these ideas important.

Answers: 1 By injecting emotions

to the story, communicating with my
face, showing sadness, excitement,
etc. 2 Moving my hands, having eye
contact, and acting some actions in the
story. 3 Sure, using different pitch

or accents help the audience identify
each character, as well as the volume,
and the quality of the voice help to
keep the story alive.

Recreational and Literary ®’ 15




Unit 5 Activity Book page 60

e

B: What happened?

B: Oh no, what happened next?

3 dramatically

dramatically, quickly, or slowly.

T ouht
Qucht

B0 = Recreational and Literary

i% Read the beginning of the anecdote and think about who is telling i’%
the story and how the anecdote will end. bt

+ ¢ Work in pairs. Say the phrases in different ways. Have your
classmates identify how you're saying it: whispering, shouting, Py

e
= Mx Unit 5 Analyze the elements used to tell an oral anecdote,
L2

A One night, a couple of years ago, my parants went to the movies and left my
younger brother, Luis, and me at home with our clder brother, Ricardo.

A: Later in the evening, we got bored and we decided to have a competition.
We challenged each other 1o see who could put the most beans up their nose

A: Up they went, ana, two, three. | pushed ancther one up there, four. Luis and
Ricardo had three black beans in each nostril and I had four. 1 won the challenge!
After a while, cur noses started to tingle ..

i5% 4 Listen to the rest of the anecdote and find out what happens. Share
with a classmate if you were right and if not, tell him / her what you had

guessed.

#5012 Listen to the audio in activity 15 again and check (") the i:a
acoustic characteristics you identify. odt
1 pausing 4 guickly 7 whispering
2 mumbling 5 slowly B8 shouting

& monotonously

2 The tbeans
got stuck. ¢

14 You may read the anecdote

out loud to model stress, rhythm,

and intonation or you can ask two
volunteers to role-play the anecdote
for the rest of the class. You could

ask the class about the people in the
story, the setting, the time it happened
and what the problem was. Divide
the class into groups of four and
invite them to predict what they
think happened next. You can refer
children to the Glossary on page 66 of
the Activity Book. As an alternative
activity you can encourage them to
reflect on the additional time phrases
and highlight them in the anecdote.

Answer: a teenager who gets into
trouble

76 ) Recreational and Literary

15 412} Play the rest of the
anecdote in order to find cut what
happened. You may want to explain
the word grounded. Encourage
children to share their predictions in
pairs and notice if they are similar to
the ending. If not, ask children to tell
their classmates what they guessed.

BAnswers: [ was right about my
answers. / [ was wrong about my
answers.

‘ Track 12))

Girl: After a while, our noses started to
tingle. Then our noses started to hurt.
When we tried to take the beans out
of our noses, they wouldn't come out.
They had expanded with the moisture
up there. The beans were stuck! Luis

started to cry and he was having
trouble breathing. | was scared.
Ricardo called mom and dad and they
came home right away.

Mom and dad tock us by surprise
when they got home. They went
nuts. “Are you out of your minds?”
they yalled. They took us directly
to the emergency room. When the
doctor came, she used a giant pair of
tweezers and slowly pulled the beans
out of our noses. “Ouch! Ouch!" We
painfully held our noses afterwards.

After that, we were grounded for
a waek and we never put anything up
our noses again.

Answer; Mom and dad took the
children to the emergency room; a
doctor used tweezers to pull the beans
out of their noses. They were grounded
for a week.

16 412) You might want

to dramatize some acoustic
characteristics using a sentence from
a different anecdote: speaking slowly
vs. speaking quickly; speaking loudly
vs. speaking softly, to make sure
children understand each one.

The purpose of this activity is to
listen how others teil anecdotes and at
the same time this will help children
work towards the social practice of
the language of telling an anecdote.

See track 12 in activity 15.

Answers: Check: pausing, dramatically,
quickly, slowly

P Closure

17 Refer children to the Glossary on
page 66 of the Activity Book. Children
may practice saying the phrases

in different ways. Then divide the
class into groups of four and say the
phrases out loud so children identify
how you are saying them.

P Go English! mvite children
to talk about an experience they
have had using their voice to convey
different meanings.




Unit 5 Activity Book page 61

B _}i. 9.

L 2 Unit 5 Analyze the elements used to tell an oral anecdote.
sni B

Pl

features in the list.

Body ianguage
*  Makihg eye contict.”

to the narrative.

18 Work in pairs. Try saying your anecdote from step 4 using the different

# Moving your hands according

4 After that, we were
. grounded for a week. |

> Go English! To tell a story well, vary your
voice. Speak slowly for tension, quickly for
excitement, loudly for emphasis, softly to be
mysterious, and pause for dramatic effects.

Voice Co .

* Speaking dramatically; quickly, .
slowly, ste, -

" s Pausing, mumbling, whispering,
shouting.

5% Cpen your Reader to Chapter 5 “Classic

E Characters Tell Tales”. pages 60 to 7). Read
the whole story and with a classmate choose
two characters and tell thesr stories.

Next, we looked for more
firewood but we got lost!

We couldn't find our way
i back 1o our campsite.

Recreational and Literary @ 61

18 Invite children to check the
list. Encourage them to go over

an anecdote silently and think of
the acoustic elements they want to
include for their anecdote. Invite
each pair to tell their anecdote out
loud. You can tell children to tell their
own anecdote or the one they have
heard throughout the unit. It might
be a good idea to walk around and
monitor, checking whether children
need help.

Answers: Next, we looked for more
firewood but we got lost! We couldn’t
find our way back to cur campsite.
[said dramatically]

o

g You may ask children
to get into pairs and discuss
which characters they would
like to play and what acoustic
elements they’ll use for their
interpretation. Allow them
some time to practice what they
are going to say. Let them take
turns telling the stories for their
classmates.

_ Teaching tip
You might want to point out that
acoustic elements are important for
creating the mood: suspense, surprise,
etc. Using a variety of speaking rates
is one of the characteristics of a good
storyteller. Encourage children to use
appropriate volume.

Recreational and Literary “@ 17
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i mark where they are going to include
Q* Unit 5 Share a persanal anecdate. specific acoustic characteristics in
i% Look at the anecdote below. Identify which phrases help the &EB their outline. Then you may have
speaker know how to say it. Is the anecdote better with or without =4 them change places to say out loud
these movements and pauses? their anecdotes to another pair. You
) could walk around and moenitor,
Lost Saturdoy night, the croziest thing hoppened. My dad ond | weng comping. - : checking whether any children need

Imoving heads, acting the octipn] First we found o greaf spet; thin we put up
_our tent, next we mode o fire ond hod dinner, and finally we told scaty stoties .
before we went to sleep. :

help. You can use this activity as
portfolio evidence. Have children

In the middle af the might we heard @ grunting sound, {dramaticetty] Was it ‘ work on a separate piece of paper, if
a bear? {pousing] | woke up my ded. (siowly} He didnt know what to do. [slowly] necessary.

He colied the park ranger on his cedl phone ond we woited in feer, [dramoticatly)
“Grr, gre,” wos all we could heor and we didn’t know et what moment it was
going to attack the tent. About 10 minutgs loter, the pork ranger called to us
_from outside the tent. [whisperingl We unzipped the :
gpening_carefully ond slowly we locked cut, prepared for
anything. [meving hands, acting the actiont
There, stonding between the campfire ond $he tent
_was the park ronger [pausing] holding a pug dog in his
armns gnd smiting. "This is Peg,” he said. "She belongs to
_the pegple comping over there. She just wonted to say

Answers: Last summer, my cousins and
1 went camping to Ei Chico, in Hidalgo.
[sound excited] We spent the morning
building our campsite but we wanted
to walk around. It was getting dark.
[dramatically] We looked for more
firewood but we got lost! [moving their
hands desperately]

not to tell mom gbout this when we got heme,

30 4@ Make your own notes for your anecdote. Remeber to change the
tone and speed of your voice too.

'
e cenaicle £l aner ot Back,

L0 THE Carant e A0 WS ot

feor 3l i sl el

men st fe v facnaiiar tree.

Lot LS eeearngg Bz lin
f - y

Pt e i {pause ]
L WP TE fakond i S ies
APt Cnr Gt SAmnS EEL

Loiiiong 2 oirnig, wnth dancds]

It hers e

fareg

62 # Receeational and Literary

19 The purpose of this activity is g -
so the children can identify what _Media resources

body language and changes in speed Print or photocopy the Classic

and tone of voice they can use when Characters Tell Tales Reader flashcards
they are telling their anecdotes. You so that children can have more
can point out that movements and examples of how to tell an anecdote.

changes while telling stories can

help their audience stay interested,
especially if the story is long. Refer
children to the Glossary on page 66 of

the Activity Book.

20 i promote feedback
Enswers: moving hands, acting the and to help children that don't feel
action, dramatically, pausing, slowly, very comfortable, you may invite
whispering, moving hands, acting the children to work in pairs, take out
action, pausing their checklist from activity 18, and

18 ’ Recreational and Literary




Unit5 Activity Book page 63

Unit 5  Share a personal anecdote.

2% Work in small groups. Practice saying your anecdotes out loud using
the outline from activity 20. Give and receive feedback about what
works best for your anecdote.

"% One night, a couple
of years ago ...

P Go English! Getting feedback is a valuable way to imgrove any skill. Think of
ways 10 tell your classrates what is good about thelr anecdote. Think of ways to tall
them an extra idea or a way to make it betier. For example: This part is funny. | like
this part here where it says ..., Maybe you could add ..., it would be funnier if ..

Go ta butpy/fedutics. mx/SrS
to listen to othet aner.dcmes
inEnglish. - i ‘“

22 ¥ Check ("} the column that best describes what you know now.
Add other aspects. Share it with the class.

£
i
L
;
f

Structure an

Gobackto

| snecdote. actvity 8.
:wl_ffai.«wd; o SR P
 phrases in an : : actvity 10.
| anecdote. : :

[Use difiorseil SRR o bkt
| tones ) : actvities 16,
§ of voice 17 and 19,
§ and body
i language.

Recreational and Literary - 63

21 While they share their anecdotes,
it might be a good moment to remind
the children to give positive feedback
to improve their speaking skills with
their classmates. You can ask them to
suggest ways to improve it. Remind
them to look for ways to vary the
rhythm and tone of their voice. Allow
them time to do this.

P Go English! 1y

encourage children to reflect

the event tock place.

Answers: Maybe you could slow
dovwn when you talk. It would be more
interesting if you use more body
language.

on ways to give positive comments,
like giving reasons why they like the
anecdote and asking questions on the
reasons why that happened to'their
partner or the actions they did when

22 _s " Allow children time to
reflect on the criteria and have them
share it with the class and then elicit
their thoughts on the importance

of kindness when listening others’
feedback. You may assign remedial
work for children who need to
practice more by using the last
column in the table.

Answers: Answers may vary.

Teaching tip -

Give children some simple tips, such
as suggesting that they rehearse what
they want to say before they start and
make sure to keep their story short.
It might be very helpful to make the
recording while standing up, since
this helps them breathe better.

Recreational and Literary 9 79



PABT 1 Serishieing

L Work in pairs.

therm, Ask your teacher for help.

T

Recorded Anecdote

1 You can use a recording device or write down the anecdotes you hear to record
2 Listen to each other's anecdotes and write notes about any changes needed.

3 Listen to your friend's feecback and make any required changes.
4 Record the final version of your anecdote agam.

Aspects to improve

S

PART 2 thaks i sour

this unit?

Social Practice: Tell short interesting stories,
i What other types of stories can you tell using what you learned in

4 Are you a better storyteller In English now than before? Why?

4ad

What did you learn to keep an audience interested?

PART 3 ®iown ror vant s .

them as a class.

654 i# Recreational and Literary

Go back to page 54 and check () the things you leamed in this unit. Talk about

Part 1 Socializing

Encourage children to use a
recording device to record their
anecdote. If a recording device is not
available they can write down each
other’s anecdotes. Remind them to
use appropriate pauses and other
acoustic elements in the recording.
You might have children work with
another pair and listen to each other’s
recordings and comment about
any changes or suggestions they
may need. Be sure to express your
appreciation for their participation. If
possible, they can make the suggested
changes and record the anecdote

80 ’ Recreational and Literary

again. You can use this activity as
portfolio evidence.

Part 2 Make it yours

Let children answer the three
questions individually and then
remind them to share their answers
with the rest of the class. This part is
intended to make children relate what
they have learned with their lives, so
besides answering the questions, help
them notice how this knowledge can
be useful outside the classroom.

Part 3 Nowyoucan ...

Read the achievements with the class
on page 54 of their Activity Books
and then have them check the goals
they achieved throughout the unit.
Then help them to reflect on them

and share what they learned, which
activities they enjoyed the most, and
how they can further develop their
new knowledge and skills outside the
classroom.

- Teaching tip
Once they finish the unit, it is
suggested having children go to
the activities page at the end of their
Reader chapter and answer them.

For that, they might need to read the
chapter again, so it is recommended
to give them time, Once they read or
remember what the text is about, have
them check their answers. For that,
you might ask children to work in
pairs or as a class. Encourage them to
participate and explain their answers,
when necessary.




Progress Tracker

b Check the time phrases for the past.

¢ 1 One night, L 7 After a while,

+ 2 When | was a baby, - 8 Two years ago,

7 3 Acouple of years age, : g Last Christmas,

- 4 Next, _ 10 Yesterday,

" 5 {ater, o 11 This morning,
6 First,

Read the text and find the four incorrect verbs. Correct them.

_The most embarrossing thing happened to me the other day. | om fate for schoal.
My mom is telling me tc get ready for helf an hour. | got dressed quickly, had
breakfast, brushed my teeth, and left the house. In the middie of the morning,
Jwas in the school yord when i realized the problem. | am wearing diffgrént
colored shoes! They Is not g pair! That was when | found out how great my

__two best friends are. Juan dnd Pablg swepped g shoe each, so'that we all had

" miismatched pdirs. We told everyond it was cool.

Recreationaf and Literary % 65

This Progress Tracker will give children the opportunity to reflect on what they have learned
throughout the unit. By doing so, they will feel involved in their learning process, which will
encourage them to take responsibility for their learning journey. Therefore, it is important that
this purpose is clear for children before answering.

As children approach this section, it can be useful for them to flick through the pages of the
unit and notice what they learned, which can go from structures in the new language, to skills,
strategies, or some other knowledge. They can write it down in their notebooks or talk about it
in pairs, Make sure they understand all the information on the page.

After they finish answering each activity, you may carry out a class session in which you
encourage children to realize how far they’'ve come, which will keep them feeling positive for
what is to come,

Recreational and Literary *’ 81



Assessment Instrument For the children

i, A

Peer Evaluation Rubric

A peer evaluation rubric is used to assess the team members’ collaboration and performance on a given task or
project. The children can also use it to evaluate their own performance within the team.

Instructions:

1 Have children write the names of their classmates in the numbered boxes.

2 Ask them to assign each member of their group a value {by using the key) for each listed aspect.
3 Write your observations about the children’s assessments.

Key: 0=Notatall 1=Poor 2=Fair 3=VeryGood 4= Excellent

Accepted the assigned tasks
willingly

Participated actively in group
discussions

Helped others with their work
when needed

Waorked well with other group
members

Worked accurately and
completely

Respected others” opinions
and suggestions

Suggested possible solutions
to problems with the task /
project

Followed the teacher’s
instructions

Acted as a valuable member of
the team

Notes:

Photocopiable, D.R. © Macmillan Publishers, S.A. de C.V,, 2020. Only for teaching purposes.

82




Activity Book
pages 61 to 11

Social learning environment: Academic and Educational

Communicative activity: Interpret and follow instructions

Social practice of the language: Follow information in an
illustrated guide to solve a problem.

Final product: Illustrated guide to solve a problem

Pages  Achievements Teaching Guidelines

Offer opportunities for your students to
discover how to use writing for different
purposes (to communicate ideas, share
information, challenge the mind, etc.).

Explore brief
85to 87 |illustrated
-| guides.

Give your students different examples and
Interpret demonstrate the strategies that you and

87 to 89 |information to other readers can apply to use information
follow steps. for following instructions. Promote
opportunities to develop such strategies.

Encourage your students so they can
recognize the value of writing to make
everyday actions easier. Offer opportunities
to plan the writing of texts. Encourage your
Write students to be responsible for polishing
instructions. and improving their texts and let them

share their texts so they may get and give
feedback. Focus your attention on your
students’ attempts to write in English and be

89 to 92

flexible with their mistakes.

Academic and Educational % 83



Unit Opener

In this unit you will design an illustrated
guide to solve a problem.

a problem.

In this unit you will learn to ...

» . explore brief ilustrated guides.

* .. interpret information to follow steps.
* . write instructions.

Environment: Academic and Educational
Social practice of the language: Follow information in an illustrated guide to soive

Communicative activity: Interpret and follow instructions

rE e g

illustrated

67

Explore the picture with the children and clarify that
sometimes we need to follow a sequence of written
instructions. Indicate that the two children are holding up
an illustrated guide (or manual) that explains how to solve
a problem, and that is what they will do at the end of this
unit.

Invite children to mime some examples of a sequence of
instructions they follow every day, for example, brushing
their teeth, and point out that those instructions are so
simple they can be understood without words. Then,
with books closed, mime the instructions for applying a
tourniquet {(see p. 71 of the Activity Book). Point out that
now they need words (and pictures) to understand the
instructions.

84 3 Academic and Educational

Walk children through the expected achievements
which include exploring brief illustrated guides,
interpreting information to follow steps, and writing
instructions. You could remind them that for the final
product they are going to write an illustrated guide to solve
a problem.

Finally, for the Where are you now? section, you may
want to begin by eliciting the different times they have used
illustrated guides to solve a problem, such as fixing a faucet,
giving an injection, learning to do something, etc. After they
answer the activity, you could elicit answers from the class.
This will give you a clear idea of where they are starting,



Unit 6 Activity Book page 68

Unit 8  Explore brief illustrated guides.

 To solve this problem, first, wash and
dry 7 patato. .

i

3 Neat, tghlen e touriciet fust
oG U UG B B

[ P e ]

A Healthy Snack vs. Salted

o

How tc Apply an Improvised Tourniguet

t What do these documents have in common? ___ . __

1 took at the documents carefully and answer the questions.

Chips

B
B

= Ttwen. brush the potato with olive il
ano sprutkle i with safl,

1 Ta satee diis provem, g, e
a3tip aound the 2m orlag
itzle aiove the wound, A oeckie, s
banchina, bit, of vran fem & H
Tk wed do B

2 Tier pioce 3 stk @ ceher shiang
Straght rieen oh the kot

R Fnaty, secie b Tt ond of
Ge ark with anebet piece of
m, Sop It fram unwinding.

2 What do you think they are for?

“* Go Engligh! An illustrated guide
has these elements: title, illustrations,
birief explanations, sequenced steps,
and visual supports, like arrows, symbols,
numbers, or letters. Most illustration
guides are designed to help you solve a
problenm in minutes.

68 :9 Academic and Educationaf

problem in the past? Explain. ... e e

3 Do you think this kind of documents could help you solve a problem? Why?

{17 Open your Reader to Chapter 6, "How

B to Do it pages 74 to 84, Read the whole

" text and talk with a classmate about how
many problems the guides in the text
heip solve. Have you used an illustratad
Quidke to sokve anything?

P Opening

1 With books closed, you could

ask children what they would do if
suddenly they had to face a problem
which they have no idea how to solve
it. Invite them to reflect if a how-to
guide would help them. Then invite
them to open their books and direct
their attention to the illustrated
guides. Divide the class into pairs and
suggest that children think about the
question and explain their answers to
their classmate.

Answers: 1 They include illustrations
and brief texts. 2 To show readers
how to do something step by step.

3 Yes, because they inform about
different topics, and are easy and quick

to follow. 4Yes, my dad used one of
these to assemble our new wooden

closet.

P Go English! Clarify that
flustrated quides are also called .
handbooks or instruction manuals.

Draw children's attention to the

components of an illustrated guide.
Hold up the Activity Book before they
go to activity 2, and point out each.

of the elerments on the page. Take -
some minutes to explain that not-
always steps bear numbers or letters
to indicate the correct sequence,;
sometimes, bullets and arrows do that

function.

_ ' Teaching tip
Suggest that children reflect on how
reading and writing can help us make
or do things to solve problems. It's
a good opportunity to have children
reflect on how words alone may not
be enough, thus the importance of
pictures, diagrams, photographs, and
other visual means of reinforcing the
written text.

Sm This activity will help

children realize that some
illustrated guides are helpful

to solve problems. Once they
finish the activity, encourage
them to realize that they must
have read and even followed

an illustrated guide to solve a
problem (because illustrated
guides are more common than
people think, we find them

i everywhere in different formats),
% and have them share a couple

c of experiences. It would be a
£
¥

good idea to have them share the
- problem, the steps they followed,
and their experience in general.

Academic and Educational % 85




Unit 6 Activity Book page 69

Unit &  Explore brief ilustrated guides.

~,

ISR '
f lMustration § ~.

« To solve this probiem, first, wash and
dry a potato. » -

L FI—p e o
— . —‘:".’”M
« Next, with the help of an adult, bake

the potato for abaut an haur in 3
pre-heated overr at 174 *C.

1 What's the title?

2 Read the illustrated guide and answer the questions in pairs.
Then compare your answers with another pair.

Boring znd cuger 10 goang fur chips?

A Healthy Snack vs. Salted Chips

: F ::ég N

ST g »&" i &
» Then, brush the potato with olive oil

-

and sprinkie it with salt

« Finalty, ask a grown-up to cut your

potato open and top with butter, cream,
qreen onions, and parstey for an extra
speciai taste.

,,,,, * Go English! Look at

2 Are the steps numbered?

3 Which elements help you identify the steps?

the verbs at the beginning
of the instructions. They
are in the imparative form.

5 What are arrows used for?

4 How many arrows are there? _ . ... .

Example: Pre-heat the oven.
Underhine them ait in the
text. Do you use this type of

& Could you follow the guide without pictures? Why?

verb 1o give instructions in
your own language?

i oo LA GL BRI

4 s Work in groups. Brainstorm problems that an Hlustrated guide
can help to solve, talk about them, choose one, and write itdown.

% Work in pairs. Discuss how an illustrated guide can help you solve a problem.

“How to fix the shower faucet. |

i:'How to stop buli.ying?}

e T

Academic and Educational } 68

¥ Development

2 You may refer children to the
Glossary on page 77 of the Activity
Book to clarify the meaning of some
words.

It is very helpful for children
to point out the situation: you love
commercial potato chips but they are
not the best option to your health, so
you look for a healthy snack: baked
potatoes. But don’t know how to
make them. Invite them to share
whether they or their parents follow
recipes when cooking meals.

At the end of the activity, as
a review, you could elicit some
elements of an illustrated guide: title,
numbered steps in logical order or
bullets and arrows, short instructions
with a picture for each one, and the
words to indicate sequence.

86 ) Academic and Educational

Answers: 1 A Healthy Snack

vs. Salted Chips. 2 No.

3 Bequencing words, bullets,

and arrows. 4 Three.

§ To indicate the direction of
something. 6 No./ Yes, but it will take
longer to prepare the snack.

¥ Go English! Remind
“children that the verbs for giving
instructions are in the imperative form.
Invite them to discuss the differences
and similarities between English and
their native language when giving
instructions.

3 Before children begin the activity,
elicit from them what we can do if we
aren’t sure how to repair something,
how to prepare food we've never

cooked before, or the steps we follow
to learn how to play a new game.
Then, have them do the activity.

Answers: A: An illustrated guide helps
identify steps. B: It can help us learn
new words.

‘Socio-emotional skills
To help build the children’s
self-confidence by providing positive
feedback to them on a regular basis,
give them a positive message by
telling them the things they did right
first. Sometimes it can be enough
to smile at them or make them feel
welcome to class to let them know
they are worthwhile and appreciated.

4 /s Remind children what an
illustrated guide is and what it can be
useful for. Help them do the activity
by providing them with vocabulary
for their brainstorming. You can use
this activity as portfolio evidence.

Answers: How to fix the shower faucet.
How to stop bullying.

‘Media resources

Print or photocopy the How fo ...
handout to provide extra practice on
following steps.



Unit 6 Activity Book page 70

Unit &  Explore brief illustrated guides.

see other illustrated guides.

a) Easily.

a) Easily.

a) Easily.

mentioned to apply a tournigquet.

Woman; Welcome fo our first aid class,
any [ife-threatening situation, the first thing

to dois to try to get professional help, but
sometimes that is not possible. So, iry to

a kourniquet.
First, get 2 long plece of material, ke a

pack and put it around the arm or leg, just
above the wound,

70 } Aceademie 2nd Educational

interpret information to follow steps.

7 % Read and listen to the first aid class carefully, addressed to
solve a life-threatening situation. Pay attention to the steps

Today we're gaing to ook at what to do when
somebedy is bleeding very badly Obviously in

stop-the bleeding by applying pressure to the
. wound, ff that doesn't work, you need to apply

necktie, a leather belt, or a strap from a back

5 Look at the illustrated guides in activities 1 and 2 and list all the elemants
your guide to solve a problem will have in your notebock. If necessary,

6 * Underline the option that describes your progress.

1 | can identify what an illustrated guide is.
b) | need some help

<} With difficulty. d) | can't.

2 | can identlfy the elements of an illustrated guide.
b) 1 need some help.

c) With difficulty. d) lcan't.

3 | understand that an illustrated guide can help solve seme problems.
b} | need some help.

) With difficulty. d) lcan't.

If you need help to identify an iliustrated guide or its elements, go back
to activities 1, 2, and 5. If you didn’t understand the kind of problems an
illustrated guide can help you solve, go back to activities 3 and 4.

Second, find a stick or some other long
straight thing, like for example, a pen, 2 pair
of scissors, or a metaf ruler and place it on
the knot.

Next, tighten the tourniquet untdl the
bleeding staps. C

Thien, tie the free end of the stick or penin
place with another piece: of material.

Finafly, try to keep the patient warm and

_give them some wates or juice to drink. Call the

“doctor.

Reflect. Have you ever thought about the importance ™+
of knowing how to interpret and synthesize information
to create an ilustrated guide?

5 You might want to tell children
that they could look up other
illustrated guides online or in any
other source, If the Internet is not
available for them, you could bring
some examples, even if they are in
their native language.

Answers: Title, numbers / letters /
bullets, instructions, pictures, arrows.

6 ¥ You may want to explain

the options to children. Easily: they
understand and can explain to their
classmates what an illustrated guide
is, its elements, and how it helps to
solve a problem. I need some help:
they understand the concepts but are
not able to explain them to someone
else. With difficulty: they need help

to clarify concepts and even some
vocabulary. [ can’t: they need to
go over the activities again along
with the teacher’s explanations and
guidance.

Remind them to be honest when

answering the assessment questions.

Elicit answers or monitor closely
what they answered so you have a
clear idea of what it is necessary to
reinforce.

7 413) You might want to play the
audio first, pausing after each step,
and then all the way through, for
children to check.

You may refer children to the
Glossary on page 77 of the Activity
Book to clarify the meaning of some
words.

‘ Track 13)}

Woman: Welcome to our first aid class.
Teday we're going to look at what to
do when somebaody is bleeding very
badly. Obviously in any life-threatening
situation, the first thing to do is to try to
get professional help, but sometimes
that is not possible. Se, try to stop the
bleeding by applying pressure to the
wound. If that doesn’t work, you need to
apply a tourniquet.

First, get a long piece of material,
like a necktie, a leather belt, or a strap
from a back pack and put it around the
arm or leg, just above the wound.

Second, find a stick or some other
long straight thing, like for example, a
pen, a pair of scissors, or a metal ruler
and place it on the knot.

Next, tighten the tourniquet until the
bleeding stops.

Then, tie the free end of the stick
or pen in place with another piece of
material.

Finally, try to keep the patient warm
and give them some water or juice to
drink. Call the doctor.

Reflect. The purpose of the W

question is to make children aware

of the interpreting and synthesizing

work behind the brief texts of an

illusirated guide. You may want to let
children kniow the simplest definition
of interpreting to explain the meaning
of semething; and of synthesizing: to
combine different ideas into a single
one.
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Unit 6 Activity Book page 71

Unit & Interpret information to follow steps.

# Work in pairs. Look at the illustrated guide developed with !{ﬁ;
information from the first aid class in activity 7. Then answer the 1
questions and discuss them with your partner.

How to Apply an Improvised Tourniquet @

: SRR . Ve ti€ A strip around
the arm or leg a fittle above the
wound. A necktie, bandana, belt,

or strap from 2 backpack will do.

R place a stick or other
strong straight item on the knot.

i
s

secure the free end of M
the stick with another piece of
material 10 stop it from unwinding.

3 i fighten the wurniquet 4
just enough to stop the bleeding.

1 What are the main differences between the
information given in the class and the ane included
in the illustrated guide?

2 Why do you think that not ali the steps mentioned in
the class are part of the illustrated guide?

3 Does the illustrated guide help to solve the problem
of somebady bleeding badly? Justify your answer.

“* Go English! An
Hlustrated guide uses
sequence connectors (first,
second, third, then, next,
aftec that, finally, etc.) to
clearly state the order of
steps needed 10 solve a
problem or do something,

% Read again the first aid class in activity 7, page 70, and write the

missing words that complete the illustrated guide in activity 8.
Compare your answers with ancther pair.

Academic and Educationat x" 71

brief and very easy to follow due to
the images. 2 Because not all the
steps contribute to a quick reaction.
3 Yes, because it shows how to apply

P Closure

8 Refer children to the Glossary on
page 77 of the Activity Book to know

the meaning of new words. a tourniquet ¢uickly and easily.
Before organizing children in

pairs, lead them into the activity, to : :

be sure they understand what they : 4 Go English! children may

nave noticed that some words are
missing in the fllustrated guide. These
words are sequence connectors

(first, second, third, then, next, after
that, finally, etc.). Let children know
the function of the ones used here:

to indicate the order a series.of

steps has to follow. Children will use
sequence connectors in the next
activity.

have to do. By comparing the first aid
class to the illustrated guide, children
will see that the latter contains only
the essential information and ordered
s0 to, in this case, apply a tourniquet.
That and the added pictures make
the illustrated guide an invaluable
resource to quickly react and solve a
problem (somebody bleeding badly).

Answers: 1 The information from the

class ig long and hard to follow. The
information in the illustrated guide is

88 **) Academic and Educational

9 Give students time to read

the guide again. You could take some
time to explore orce more with them
the elements they can identify such as
title, numbers, steps, pictures, arrows,
etc. Then, after they finish checking
answers in pairs, have them check
answers as a class.

Answers: 1 First, 2 Second,
3 Then, / Next, 4 Next,/Then,/ Finally,




Linit 6
Write instructions.

Interpret information to follow steps.

16 ¥ Circle the options that best describe your performance.

’lnformdion foran o

E ilinunud guldc i
{

Identify the L lean always

linformation for an ¢ identify the

Jillustrated guide. | information for an
i

tUnderstand the
tinformation to
follow steps.

. | can always
: understand the
¢ information o

. | can always
words in an : identify sequence
Hillugtrated guide. | words in an

i
Jidentiy sequence
i
§
i
!
!

il

¥4

; illustrated guide

" Mustrated guide.

| understand the
| information to

| can sometmes
identify the
information for an
illustrated guide.

: ; !

I can never identify |

the information

for anillustrated
guide.

| can never
understand the
information ta
- follaw steps.

! | can never identify
sequence words

in an illustrated
guide.

| can sometimes

foliow steps.

| can sometimes
idenufy sequence
words in an
illustrated guide.

If you need help to identify or to understand the information and the
steps in an iustrated guide, go back to activities 8 and 9.

Work in groups. Take out the preblem you chose for your illustrated
guide in step 1, activity 4 and decide the number of steps you need.

¥ Look up information about the problem you chose and take notes.
Then choose the useful information for your ilustrated guide,
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10 ’ Have students discuss and
answer the assessment options in
pairs. Encourage them to reflect on
the reasons why they cannot always
do the activities for which their
answer was Sometimes or Never. Invite
them to join a partner who can do that
activity so that they give each other
tips to improve their performance. It
might be a good idea to walk around
and monitor, checking whether they
need any help.

‘Media resources .

Print or photocopy the How to Do It
Reader flashcards to help children
follow information in an illustrated
guide.

11 You could suggest students first
try to explain their choice to their
group. This could give them an idea
of how many steps they need. As
they are working, suggest that they
keep steps simple. Remind them that
sometimes, too much explanation can
confuse people.

Answers: I think we need at least 5
or 6 steps.

12 /sl You could suggest some
sources where students can look

up information: books, magazines,
newspapers, other guides, manuals
or instructives, or in the Internet, if
available. Also, you could remind
them that when they take notes, they
should choose what they consider
important only, otherwise they will
end up writing everything down.
You can use this activity as portfolio
evidence. Have children work on a
separate piece of paper, if necessary.
Remember that they can take notes in
complete sentences or just phrases of
the important steps for the guide.
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Unit 6 Activity Book page 73

Unit 6 Write instructions.

13 # Work in pairs. Read the checklist and use it to write the steps for an
illustrated guide using your notes in activity 12 in your notebook. Do not
include illustrations. Compare your work with another pair.

! Use sequencing words,
{1 Make sure you use the correct
., verbtenses.

< Inciude o title
._+ Decide the number of steps you
_ willinelude.

L] Decide the sequence of the steps. L Make sure the steps work.
L. Decide how you will present your
guide texts {with bullet points,

numbers, etc)

i Decide on the illustrations.

14 wF Work in groups. Take out the list you did in activity 5 and use the
checklist in activity 13 to write a draft of your ilustrated guide making
sure you include everything, except for the pictures.

15 Work in groups. Search for cutouts, drawings, photos, diagrams, or any
other graphic material for your llustrated guide to solve a problem and
update the version of your draft in your noteboaok.

Academic and Educational Z’ 73

13 r-«" Encourage children to work
in the same pairs. Then go over the
checklist with them. Invite them to

Answers: First, tie a strip around the
arm or leg a little above the wound.
Then place a stick or other strong

Explain to them that sometimes it
is hard to start writing, but that drafts
are meant to later identify and correct
mistakes.

There is some space provided on
the page for them to write their draft,
but they could use their notebook
as well. You can use this activity as
portfolio evidence.

Answers: Title: How to Apply a
Tourniquet Steps: 4 Instructions:
First, tie a strip around the arm or leg

a little above the wound. Then place a
stick or other strong straight item on
the knot. Next, tighten the tourniquet
just enough to stop the bleeding.
Finally, secure the free end of the stick
with another piece of material to stop it
from unwinding.

15 Explain to children that images
are an essential part of an iliustrated
guide, and if they don’t get the ideal
images in the sources they have, they
can even draw what they need. In any
case, if the Internet is available in their
school, they could find pictures online
and copy or print them.

Answers: Images you will use: pictures
and arrows

open their notebooks and, with the
problem to be solved at sight, write
the title, then to count the number
of steps and make a template to put
thern in order. Suggest that they
decide on the sequencing words for
each step. Next, they could decide the
order for the steps and write them
in the corresponding space using
the appropriate form of the verb
(imperative).

Invite pairs to share their work
with another pair. Remind them to
take turns giving positive feedback.
You can use this activity as portfolio
evidence, Have children work on a
separate piece of paper, if necessary.
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straight item on the knot. Next, tighten
the tourniquet just enough to stop the
bleeding. Finally, secure the free end of
the stick with another piece of material
to stop it from unwinding.

For your final produ

Step

14 /& You could direct students’
attention to both the checklist in
activity 13 and the list of elements
for their illustrated guide they made
in step 1, activity 5, and have them,
in their groups, decide the most
important points and start writing
their draft.



Unit 6 Activity Book page 74

17 ¥ Ask volunteers to read
a statement each and ask students
to paraphrase them to check

. understanding. Have students do the

16 ¥ Give your draft to another group and have them mark any corrections activity individually and compare
and correct what is necessary, Write the final version of your illustrated
guide to solve a problem in your notebook.

Unit & Write instructions.

answers in pairs. Give students some
time to work on the activity. When
they finish, you could have them

# Go English! Remember S Open your Reader 1o Chapter 6, share their answers as a class. As they

that comparing your final ‘Bt "How to Do 1t” pages 74 to B4, Talk :
drafts with others helps you with a classmate about how the are sharmg them, you could take

reafize if you missed anything. pictures help convey the instructions, notes so you know what you need
to work on with them. You could
17 #' Circle the options that best describe your performance. ask advanced students to go back to

e T T T T T = activities 13 to 15 with kids whose

“strated guide “|"  Someties . | Naver answer was Never and solve them

Determing the | can always | can sometimes 1 can never | agam' Promote respect durmg this

style and the determine the determine the style © determine the kind of EXChﬂﬂge-

number of images | style and the and the number : style and the |
iHor an illustrated nurmber of images | of images for an “number of images |
quide. foranillustrated | ilustrated guide.  !foranillustrated |
guide. : ;

Write an illustrated | | can always write | | can sometimes
guide draft, identify | a draft, identify write a draft, identify _ a draft, identify
mistzkes, and mistakes, and ristakes, and mistakes, and
 correct them. correct them. correct them. - correct them.

I you need help to write a draft for an illustrated guide to solve a problem,
go back to activities 13 to 15.
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16 [ You might want to remind

students that correcting or having P Go English! Remind

somecne else help you correct your students that it is useful to compare

work is a great way to improve your drafts with other complete

at anything you do. This applies versions to find out what else you

to everything, from a dancer who need to add. They can use their
Reader or other sources,

records himself or herself to see their
flaws and correct them, to a student
who asks their classmates for their
opinion so he or she can improve

his or her job. You can use the final
version as portfolio evidence. Have
children work on a separate piece of
paper, if necessary.

%m You may ask children to

work in pairs. Then, as a class,
you could read the chapter
together. Point out the pictures of
each instruction and ask children
to discuss if they properly
illustrate the step. Ask them to
discuss with their classmate and
then elicit some answers out
loud.

Answers: You need to add more steps.
This instruction is not clear. This image
could be better.
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PART 1 Socializing
L 2% Work as a class.
1 Display your firished work on a wal! in the classroom.
2 Take turns explaining what is the problem your illustrated guide helps to solve.
3 Walk around and read all the illustrated guides. Then, as a class, decide who could
use your guide and give it to that audience.
4 Have a class session and decide what aspects need improving.

B wtie o T

{llustrated Guide to Solve a Praoblem

Aspects to Improve

Part 2 Make it yours

Invite children to answer the three
questions individually and then
invite them to share their answers
with the rest of the class. This part is
intended to make children relate what
they have learned with their lives, so
besides answering the questions, help
them notice how this knowledge can
be useful outside the classroom.

Part 3 Now you can ...
Invite children to check the goals
they achieved throughout the unit
on page 67. Then encourage them to

PART 2 Malke it yours

a problem?

Social Practice: Follow information in an illustrated guide to solve a problem.
1 Why is it important to know how to follow information to solve

reflect on them and share what they
leamed, which activities they enjoyed
the most, and how they can further
develop their new knowledge and
skills outside the classroom.

Teaching tip

% Which other problems {besides the ones you reviewed in this unit)
do you think you could solve by following information?

Once they finish the unit, it is
suggested having children go to the

activities page at the end of their

that problem?

3 Which steps would you follow to make an illustrated guide to solve

Reader chapter and answer them.
For that, they might need to read the
chapter again, so it is recommended

to give them time. Once they read or

PART 3 Mow vou can ...

them as a clasgs.

Go back to page 67 and check (') the things you learned in this unit. Talk about

remember what the text is about, have
ther check their answers. For that,
you might ask children to work in
pairs or as a class. Encourage them to
participate and explain their answers,
when necessary.
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Part 1 Socializing

M Invite the different groups to
put their illustrated guide to solve a
problem up on the wall around the
classroom. Suggest that each group
takes turns explaining their poster to
the rest of the class. After they finish
explaining, encourage them to walk
around and read the different guides,
looking at the pictures. Finally,
organize a class feedback session to
discuss what can be improved. Make
sure the feedback is specific and
kind. Remind groups to reflect on this
feedback. You can use this activity
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as partfolio evidence. Have children
work on a separate piece of paper, if
necessary.

0 Teaching tip

Explain to children that each group
can write two feedback notes for each
illustrated guide they view during
the gallery walk: one note should
specify something they like, and the
other should ask a question starting
with fwonder ... Tell them to write the
title of the guide on the back of each
note. Collect the notes, checking that
they are helpful. Then give them to
the children that wrote the illustrated
guide.



<4« Work in pairs. Look at the title and pictures of an illustrated guide and
complete the steps using all the characteristics of illustrated guides you T
learned in this unit.

What to Do in Case of a Bee Sting /4

Share your guide with another pair and take turns giving and receiving
© feedback.

Discuss with the other pair what you need to do to improve and write
it down,

AEEME
f§§ Share as a class.
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This Progress Tracker will give children the opportunity to reflect on what they have learned
throughout the unit. By doing so, they will feel involved in their learning process, which will
encourage them to take responsibility for their learning journey. Therefore, it is important that
this purpose is clear for children before answering.

As children approach this section, it can be useful for them to flick through the pages of the
unit and notice what they learned, which can go from structures in the new language, to skills,
strategies, or some other knowledge. They can write it down in their notebooks or talk about it
in pairs. Make sure they understand all the information on the page.

After they finish answering each activity, you may carry out a class session in which you
encourage children to realize how far they’ve come, which will keep them feeling positive for
what is to come.
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Assessment Instrument For the teacher

Achievements Checkdlist

An achievements checklist is a list of goal indicators determined and selected by the teacher in order to evaluate a specific
children’s learning goal in an activity or competency.

Instructions:
1 Determine and write the achievements to be evaluated in the column provided.
2 Write the children's names.

3 Check (V') the appropriate column to evaluate the children’s achievements.
4 Write your observations (if there are any) in the last column.

Achicvemenis Checklist

School’s name: Date:
Teacher’s name: Grade:

Unit: Class:
Activity: Competency:

Fl =] W] =

Photocopiable, D.R. € Macmillan Publishers, 5.A. de C.V.,, 2020. Only for teaching purposes.
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Activity Book
pages 18 to 88

Social learning environment: Family and Community

Communicative activity: Exchange information about oneself
and others
Social practice of the language: Describe and compare
appearance and abilities of people of different ages.
Final product: Growth timeline

Pages

Achievements

Teaching Guidelines

Explore and Give brief descriptions of well-known people
listen to as examples. Use visual aids {photographs,

97 to 99 descriptions illustrations, etc.) and model for your students
of the physical | how to use them as support for a description.
appearance of
people you know.,

Make sure your students understand what
Understand . .
100 to 101 o is expected from them. Model how to listen
descriptions.
carefully. Make them feel comfortable.
Promote a collaborative, participative, and
constructive culture within the classroom,
Describe one’s where students feel accepted and supported
102 to 103 | own physical by both you and their peers. You can do

appearance.

it through a graphic resource showing an
agreed code of conduct, functions, and
responsibilities.
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In this unit you will design
a growth timeline.

e
Environment: Family and Community
Social practice of the language: Describe and compare appearance and abilities
of people of different ages.
Comrmunicative activity: Exchange information sbout enesell and cthers

In this unit you will learn to ..

s .. explore and listen to descriptions of the physical appearance
of people you know.

- understand descriptions.

.. describe one's own physical appearance.

Look at the diagrams and read them. Circle the one that is a growth
timeline.
1 2 e
® S
o eyes &
R long nose short nose
w w ﬁ long ears mﬁ:; pointy ears
- - - WOl mammal . MEOW
day 1 T week Z™week 37week presenmt
78
As you explore the picture with the children you could the growth timeline, you could suggest that they describe
explain that sometimes we need to describe the appearance  the events in the timeline so that it is easier for them to
and abilities of a person (or people). The picture will help understand that a timeline is a graphic organizer that
you communicate what they are expected to do at the end shows a sequence of events in chronological order.
of the unit. Talk to children about the expected achievements,
You might want to encourage them to think about which inciude exploring and listening to descriptions of the
a series of events or activities and put them in order to physical appearance of people, understanding descriptions,
activate their previous skills. Once they have identified and describing their own physical appearance.
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Unit 7 Activity Book page 79

Sigriay.

Answers: 1 was also chubby when
I was a baby. When I was a toddler,
I could walk but I couldn’t talk. When

Unit 2  Explore and listen to descriptions of the physical
appearance of people you know.

1 %4 Listen to the descriptions of Isabellz at different stages in her life. Talk 1was seven, [ could play basketball
about the things you have in common with isabella with a partner. well. Now, 1 am 11 and I can run fast.
LA 2 In this activity, children might
i need to use the Glossary on page 88
s ‘ of the Activity Book.
. In this activity students will
g} become familiar with a model to
&/ produce their own Final Product. If
7 Look at the timeline and description. Then talk with 2 partner EE :EZﬁ’lléeeith: lti;l;i:;g Ilup::;]::t: elp
about the elements the timeline uses to show progress in time. 538

changes through time and that it starts
Isabella’s Growth Timeline in the past and ends in the present,

so that is why in the summary below
all sentences are in past except for the
descriptions of the present time.

w Answers: The dates, the pictures,
‘i the direction of the arrow, and the
N 3 description indicate changes from past

=%
L

B ——

2009 2011 2005 present to present.
2009: 1 was a cute baby. Fwos chubby ond | didn't have rouch hair, : .
2011: 1 waos o healthy toddler | weighed 15 kg. | could walk and talk. ’Deve!opmnt
2015: 1wos an octive child 1 had long legs and strong arms. | coutd ploy :
basebalt well, .
Present: Now I'm 11.1'm a sparty kid. ! can run fost and hit home runs. 3 Children may need to consult the

Glossary on page 88 of their Activity

3 Read Isabella’s descriptions of herself. Circle the describing words. QB Book to understand some words. [f
.88

| ' students need help, you could tell
was a veryutebaby! ALs months old, ) . X

| could craw! it | couldt watk and |~ Iwas an active.child. At seven, | could. them they are looking for words
could'ttalk | waschubbyand [didnt. * play basebal w@.i'h_leg's;and T that say how Isabella (her body, for
hgmemuch bmrthen T strorigamms. " S . example} looked like at different

stages. The goal of this activity is to
familiarize students with language

Femily and Community # 79 tools to describe oneself and others.

Angwers: Baby: cute, chubby,

’ opening ‘ Track 14} much Toddler:tall Child: active,

| was a very cute baby. At six months well, long, strong  Kid: sporty, tall,

1 ‘14)) It may be a good idea to | could crawl but | couldn’t walk and brown, fair, fast, star
start by suggesting that children | couldn't talk. | was chubby and | didn't
make guesses about Isabella’s age in have much hair then.
each picture in order o activate their Later, | became a toddler. When
background knowledge. | was one year old, | could walk and
After children see similarities talk but | couldn't dress myself.

| weighed 15 kilograms and | was
90 centimeters tall.

| was an active child. At seven,
| could play baseball well. | had leng
legs and strong arms.

Now I'm 11 and I'm a sporty kid.
| still play baseball. I'm 1 meter 38
centimeters tall. | have brown hair,
brown eyes, and fair skin. | can run fast
and | can hit home runs. I'm the star
pitcher!

and differences with the girl in the
audio, consider having a moment to
develop their sense of self-awareness.
You could ask some questions to help
them conclude that our similarities
allow us to relate to people, and our
differences are what make

us unique.
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Unit 7 Activity Book page 80

Answers: When [ was three years old,

Unit 7 Explore and listen to descriptions of the physical my grandparents looked after me. We
appearance of people you know.
watched old movies and sang. When
Later, | become atoddler, When lwas . Now, Im deveriand 'masporty Kid. sl I was six, I started primary school
ane year old, | could walk and talk, but  ~ play baseball I 1.38 cavitall. | have brown and I made a lot of friends. When I was
| couldr't dress mysell | weighed 15kg - hair, brown eyes, and fair skin. t canrunfast . nine years old, I was in third grade and

! ! '
and | was 50 ciall lw.as funny! and | canhit home runs. Imthc'pncher I won the spelling bee competition.

Now Iam 11 years old.
* Go English! In English, describing words come before the things

thay are describing, for example, cute babyfong legs. To describe : i
yourself or someone else, you can also use to be and to have. E.g. 1 am 5 E This aCtIVIty is meant for
short. 1 have short anms. Ha is twelve. He has blond hair end green eyes. children to gather what they have

heard and seen in previous activities
in a meaningful way because this
time it is related to themselves. The
examples provided are expressions
they probably know by now and will
e T owas thresd, asars Gid. help them’ but you could pr()vide a
model by making a list about your
characteristics on the board to benefit
your less advanced students. You can
use this activity as portfolio evidence.
Have children work on a separate
piece of paper, if necessary.

i Think of three ages of your life that you liked a lot to include in 2
timeline of yourself up to the present time.

Nowlam_._ - yesrsold

& 4% Work In pairs. Help each other make in your notebook 3 list of
characteristics that describe )‘OUI‘SQ"F at each age, including the present time. Answers: Eye and hair color: brown
As a guide, review the descriptions in activity 2 and the examples below. hair, brown eyes Height: I was 90 cm

tall when [ was three. Now Iam, 1.30m

e ‘and hair coler black / Orown /7 Biond eges, black / brown £ tall. Hair length: Short hair when
Giondt bar I was three. Long hair now. Skin color:
Hedght: Lwas S con tatl wiken I was 3. Now 2 are 1495 o tatt olive skin
Hair Fe.rﬂth' long & short hair
Siin cotor fair 7 olve 7 white, £ dork /7 faht scin Sf?dmwgb@mﬁtﬁcm usmg
orlline resourtes o learn descriptive’
wordi they needinthis unit, Websites
&is funits find new.wrds oplirie, Try lnoking for * mth pictu ES hke 'the Gne suggested K
whrdls that describe you st hitgy/fedutics.mx/SHS are helpful because, they dont : .
use translations. ; '

80 % Family and Community

pictures help to visually understand
’ Go Eng‘lish!'fou might want the changes or progress the timeline
to point out that we use describing represents.
words or descriptive adjectives to
make descriptions of people more
detailed. If children require further
guidance, put some sentences from
the previous activity on the board

" For yout final product

(I was chubby, for example, or [ had 4 Explain to the children that,
Iong legs) to help them focus better for the final product of this unit,
on word order and what the words are they are going to prepare a growth
describing. timeline about their own personal

development and changes in physical
appearance. You might want to
emphasize it is important they choose

Teaching tip

You may want to point out that a an age where they can remember

timeline is a line with dates that things about themselves; otherwise,
are ordered sequentially. After it will be harder for them to describe
deciding on the sequence, details that stage with real information about
and important information can be themselves.

given for each event. Finally, you may
want to indicate that drawings or

98 f) Family and Community




Unit 7 Activity Book page 81

Unit 7 Explore and listen 1o descriptions of the physical

appearance of people you know.
6 Read the sticky notes and underline sentences that express the Q
abilities each person has or doesn’t have. Then talk with a partner pod

about people you know that also have these abilities (including you).

Aduit

Jubia’s 25. She's tall. She has tong brown
hair. She works. She can drive a car. $he.
can cook. She can feed her own dog.

Alcln cnn‘! wuik well .He-has biond
*hair and green eyes. He can color and
‘he tar draw. He 1§ chaibby Gnd stiort:

Juana Is starling school foday. She-éon't
“write a stery but she ¢on wrife her name, -
She is stim and she has a nice smils,

‘mamis foce: He's 55 &ﬁmmg Hemn‘i
smndup Hehusdo:khair

Publuislz He‘sbum'adhebusmﬂbm :
hdrundbmmqm..Hahus.uﬂve skin. Ha can
Swim very well He wins compeiiions.

# Go English! We use can and can't to talk sbout our sbifities. Can and
can't are followed by the simple form of the verb. When you are talking
about previous stages in your life, use the past tense, couid and couldn’t.

Famity and Community ' 81

6 Children can go to the Glossary on  Answers: 1 She can drive. She can

page 88 of the Activity Book if they
need help with some words.

You might want to explain
that a child is between the ages of
10-12, and a teenager is an adolescent
between 13 and 19 years old. If
students have trouble noticing can
and can’t as words to express our
positive and negative abilities, you
could review activity 3 and show
them that can and can’t change to
could and couldn’t when we talk about
a past time. It is important not to skip
the discussion in pairs so that children
have the opportunity to relate to
the activity personally and share
descriptions of themselves and people
from their real life.

cook. She can feed her own dog.

2 Alan can't walk well. He can color
and he can draw. 3 She can't write a
story but she can write her name.

4 Luis can’t talk. He can cry. He can see
his rom’s face. He can’t stand up.

5 He can swim very well.

P Go English! You coud
point ouf that we use can/can'tto-
talk about abilities in the present and
could ! couldn't io talk about abilities
in the past. Draw the children’s
attention to the infinitive without fo (or
simple form of the verb) after modal
verbs. '

- Mixed abilities
To support children who are visual
learners, as a class draw a graphic
organizer on the board to classify
words they can use to describe
someone’s character and te describe
someone physically. Point out that
these describing words go after the
verb {6 be. Remind them that we use
descriptive phrases after have: I have
brown eyes. Finally, children can be
encouraged to participate by sharing
abilities they have in the present. You
may want to reinforce that these are
used with can / can’t and include
some under a third category in the
graphic organizer.
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Unit 7 Activity Book page 82

'?IU:@ Unit T  Understand deseriptions,
&=

one about yourself.

S g g PR i

can write her name.

‘s

; She can’t write 3 story.

* Read the table about one of the people in activity 6. Then complete

She is slim.

She has a nice smile

LI <L T

| cam't

you can or can't do.

=
| can't swim. | can bake
delicious cookies.

Age:

e Méu ;.-WW. e oot e i o et D S
: Appearance
lam

Height: e
Weight: .. ... ...

Appearance
| was

| have

3 Work in pairs. Exchange the information in your tabies and other things

| can write nice poems.
i can't draw.

£ Think of yourself at age six. Take notes on what you fooked like G
and what you could do. Talk about it with a partner. £.08

| had

| dide’t have ____

Abilities
leould . ...
! couldn’t

82 ¥ Family and Community

2 This activity allows visual learners
to see in a table the model language
they can apply to describe themselves
and others.

8 After exploring the model in the
speech bubbles, you may ask students
to close their books during this
activity so that they start speaking
naturally instead of reading,. It is

a good idea to monitor without
correcting their mistakes so that they
feel confident as they communicate.
Encourage them to use body language
to help themn get their ideas through
and understand their partner.

100¢’ Family and Community

‘Classroom management.

Consider whether there may be a
need to provide additional structure
when children are working in pairs
and small groups. This could mean
that group members are assigned
clear roles and responsibilities.
Collaborating equally can encourage
them to keep in mind the need for
fairness. In addition, you could

explain the need for using quiet voices

and asking for help when they need it.

9 This activity is a good opportunity
to foster self-awareness and
self-esteemn. Doing this activity will
allow children to notice how much
they have changed and take pride in
who they are now. If children need
help with some words, you could
refer them to the Glossary on page 88
of their Activity Book.

Answers; Appearance: | was smaller.
1 was chubby. Abilities: I could count
to 20.1 couldn’t add very well.

Media resources

Print or photocopy the Design a
Timeline handout to help children
practice describing people’s physical
appearance and abilities.

Remember

Ask children to bring photographs of
themselves at different life stages for
the following activities.




10 i Take notes in your notebook for each age you chose in step 1.
include the ideas you gathered in step 1.

i1 ¥ Work with your partner from activities 8 and ¢ to complete your
scores about descriptions. If you want to improve your score, do again
activities 7, 8, and 9 with a partner that wants to practice more.

| Score: 1= Correctly and clearly 2= With some mistakes 3 = With many problems :

E

H
H

chitities: S 1 think My partner:thinks -
| understand descriptions
i of people. .
i L express what | (or others)
; can or can't do in the
present.

; | express what 1 {or o
| could or couldn't doin

(differentpastages. |

12 Bring photos or make drawings of yourself at different life stages. %ﬂ
Work in small groups and show the pictures to your classmates. a8
Talk about them.

Oh ioc;k.t ‘You wére ; .: This is me when | was a baby

@ bald baby but you g T

: R ~

. have a lot of hair now!

: ‘ - -
.1 ¢ You had a nice smile!
it

'

1% Choose one of the pictures you brought and, in small groups, describe
your appearance and abilities at the age you were in that picture.

Family and Community % 83

11 M Eor this activity, it is
important that children work

because they will provide peer
assessment. Help children complete
the table with their self-assessment
first, and then with the assessment
provided by their partner. Remind
them to be objective and fair so

that their opinion on their partners’
performance is not based on their
personal like or dislike for them.

10 s Children will use the
physical characteristics from step
1 and make notes similar to the
ones in activity 9 for each age they
will include in their timeline. They
should include relevant physical
characteristics and abilities of
each stage. You may want to start
a class discussion where students

with a partner from previous activities

lives. With books closed, invite some
volunteers to say why they chose
those pictures and encourage them to
describe what they were doing when
the picture was taken. You could also
bring photographs of yourself to
show to them.

13 To help your less advanced
children, you could encourage them
to look at the different descriptions
on pages 79, 80, and 81. Suggest that
children use them as a guide.
Encourage children to share all
the important information about their
physical description and abilities. It
might be a good idea to walk around
and monitor, checking whether
they need any help. As you monitor,
encourage them to listen attentively
to their pariners and to be respectful.
This is particularly important for
shy students. Show an encouraging
attitude when shy students share
their descriptions so that they feel
supported.

can share what abilities or physical
characteristics on their notes have
changed more through time. You can

use this activity as portfolio evidence,

Have children work on a separate
piece of paper, if necessary.

12 Refer children to the Glossary on
page 88 on their Activity Book.

To help children feel that their
own interests and experiences are
valued, suggest that they bring
photographs or make drawings of
themselves at different stages of their

Family and Community "’101



them, If possible, invite them to print
photos from their phone. Drawings
are an alternative for photos, and

for some children it might be
entertaining. If you decide to go on
this direction, it is important to let
children know you are not expecting
perfect drawings and that they should
focus on details of their person and
surroundings they find relevant.

g“ Open your Reader 1o Chapter 7
“What Do You Look Like?,”
pages 88 t¢ 98, Aher reading the
text, choose one of the characters
and, with & classmate, decide
which description was the most
compiete. Mention physical
appearance and abilities.

14 ¥ Answer the questions with your partner's opinion from activity 13.

1 Did you describe your physical appearance from this or other age with some precision?

2 Did you mention other characteristics and abilities?

s
31

the things he does.

Use the information from step 2 to help you ¢create a timeline with
the ages you decided in step 1. You ¢can use the timeline on page 79
as a model.

i€ Draw or look for pictures of yourself at each of the ages you decided in
step 1 and add them to your timeline.

+ There areseversl sites onlink where yoi can dowlad fimeling .
formats to dake yours_Just type timeline in your favosite search-
fengine and have funtTry visitng httpiledutics me/SXP .« il

1¥ 45 Listen to Paco presenting his timeline. Check {(+'} on page BS

Paco's Growth Timeline

20
p88

o O3 >
2016 present

‘. This activity with the
Reader will allow children to
explore more descriptions in
an entertaining manner. It is
important to make time for
sharing in order to give an
opportunity for children to
continue describing others.

14 ¥ Children will work with
their partners from the previcus
activity to assess their performance
together. Help them identify what
they can do better when describing
themselves and make a note to set
that as a goal when they present their
finished timelines to the rest of the
class at the end of this unit.

102 *@ Family and Community

or your final product
: Step 3

15 /s Children are now ready

to create their own growth timeline.

If possible, they can use a format
downloaded from Internet, if not, they
can draw one. Remind them that they
will give an oral presentation using
this timeline. You can use this activity
as portfolio evidence. Have children
work on a separate piece of paper,

if necessary.

16 Suggest that children bring
different photos from home to share
with others who they are and were,
and what is and was important for

 difirent purposes.

17 915} Refer children to the
Glossary on page 88 of the Activity
Book.

You could ask them to listen to
Paco with their eyes closed, so they
can visualize the presentation more
clearly.

Knswers: Checked: 1,2,3

‘ Track 15))

Paco: Good morning, everyone. I'm
going to show you my growth chart
and tell you about four stages in my
life. Is everyone ready?

This is me in 2009. | was a happy
baby. Look! | had small feet. Here you
can see my tiny little feet. But that's
OK because | couldn't walk anywhere
yet but | could stand ug. My mom
says | was very cute.

This is me in 2010 when | was one
year cld. | was a healthy toddier. |
weighed about 12 kilograms and |
was B0 centimeters tall, That's about
this tall. | had short brown hair. | could
barely walk.

When | was 7, | was a happy child.
| had a nice smile. | could read and
write,

Now, I'm 11 and I'm a good
student. | can read whole bocks and
I'm good at math. Oh, also I'm a
volieyball player. It helps that I'm tali
and | have long arms.




Unit 7 Activity Book page 85

1 Speaks clearly and varies his voice.
2 Uses graphic resources.

3 Makes appropriate pauses.

4 Gets mad with the audience.

| A good speaker tatks
. clearly and makes
pauses to help
. people understand
the presentatmn

m rcviewac&myl‘,"

§§ 1f yoiz are not sure whar you aced to do,

P Unit 7 Describe one'’s own physical appesrance.

18 sl As a class, talk about how to give a good presentation and how to be
a good audience. Write your conclusions in your notebook.

£9 Practice presenting your timeline to your partner. Try to apply the points
you learned in activities 17 and 18.

20 As you listen to your partner, tell them what you think they can improve.
21 As a class, decide who will be the audience to present your timelines.
22 ¥ Remember your partner's recommendations from activity 20.

Then underline the things you need to do in your presentation.

1 | have to speak clearly and make pauses / a5 fast as possible.

2 | have to rmake eye contact / look at the floor.

3 | have to scream / speak at normal volume.
4 | have to point at / hide my pictures to explain my timeline.

* Go Englisht When you are

giving a presentation, it's helpful

to make eye contact Making eye
contact makes your audience be more
interested in what you are saying and
it makes them feel more irvolved.

Yes! And a good
audience remains quiet
& and pays attentionto
the speaker

Family and Community 3 85

’ Go English! ¥ necessary,
you could-explain that looking at
Andividual peodple and seeing their ©
reaction to what the speaker is saying
helpsa Pmmatcn become more

- of a conversation. -

¥ Closure

18 ol Asa wrap up for this
activity, you may write on the board
the conclusions for children to write
them in their notebooks. You can use
this activity as portfolio evidence.
Have children work on a separate
piece of paper, if necessary.

Answers: How to give a good

presentation: be enthusiastic, smile and

make eye contact with your audience,
use pictures, vary your voice pitch and

use body language. How to be a good
audience: be ready to listen, turn off
distractions, make eye contact with the
speaker, take notes, and ask questions at
the end of the presentation.

For our fmal product

Step 4

19 This activity will allow children
to practice before their actual
presentations. This will help children
feel more confident. Since children
will provide feedback to their partner,
it is also a moment to practice

good audience social skills (paying
attention, being respectful, etc.).

Media resources

Print or photocopy the What Do You
Look Like? Reader flashcards to help
children practice the sequencing

of life stages. Consider creating a
description of someone at different
stage in his / her life to review tenses
of the verbs.

20 Encourage students to help
their partners make a successful
presentation to foster empathy and
cooperative learning.

21 You could organize a voting
session to decide on the audience.
It can be to a group of peers, to the
whole class or even to a different
classroom.

22 ’ This self-assessment
activity will help children know if
they have grasped the main points on
how to present their work. They can
always review the activity referred if
they are not sure of their answers. It is
important that you emphasize that the
most important thing is not to learn
them by heart, but to be aware of
them and to do their best to put them
into practice during presentations.

Answers: 1 clearly and make
pauses 2 make eye contact
at normal volume 4 peint at

3 speak
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Follow-up Growth Timeline

Growth Timeline

PART 1 Sociafizing
% Work in pairs.
1 Present your timeline to the audience you decided in step 4.
2 Decide where you will display your growth timeline.
3 Think about what you would improve next time you make a timeline.

oA s s 4 md B w6 o R B E R R BRSNS R 0

e
A

Aspects to improve

PART 2 ®izkes iy yours
Social Practice: Describe and compare appearance and abilities of people
of different ages.

i Who do you think you would want or need to describe and compare
his or her abilities at different ages?

£ How would you gather the necessary information to do so?

& How would you share that information? Why?

PART 3 Blosw sian wim .
Go back to page 78 and check {+*) the things you iearned in this unit. Talk about
them as a class.

86 ® Family and Commuanity

out that sometimes what we say
does not agree with these nonverbal
cues, and when we sense irritation
or anxiety we are intuiting the other

Part 1 Socializing

Children will know give their
presentation in front of the audience
all voted for. It is not easy for all
children to speak in public so make
sure you are in a visible place, make
eye contact and show a supportive
attitude with gestures. Finally, suggest
that they contemplate what they feel
they could’ve done better after

the experience and write it down.

element in learning with others.

Part 2 Make it yours
Children should answer the three
questions individually, but it would'
also be important to let them share
their answers with the rest of the
class. This part is intended to make

children relate what they have learned
with their lives, so besides answering

- _Teaching tip
Explain that in order to learn together,
they will need to learn to read each

the questions, help them notice how
this knowledge can be useful outside
the classroom.

104*) Family and Community

other’s nonverbal cues: tone of voice,
gestures, facial expressions, etc. Point

person’s feelings. These cues are a key

Part 3 Now you can ...

It's a good opportunity to let children
reflect on their experience throughout
the unit and share what they learned,
which activities they enjoyed the
most, and how they can further
develop their new knowledge and
skills outside the classroom.

Teaching tip
Once they finish the unit, it is
suggested having children go to the
activities page at the end of their
Reader chapter and answer them,
For that, they might need to read the
chapter again, so it is recommended
to give them time. Once they read or
remember what the text is about, have
them check their answers. For that,
you might ask children to work in
pairs or as a class. Encourage them to
participate and explain their answers,
when necessary.




Progress Tracker

Progress Tracker

Complete the following activities to review and check your progress in this unit.

Make a list of elements that you can include in a timeline. Don’t forget to
mention the elements you used in your growth timeline.

Write three describing words to describe yourself today.

Write the description of the appearance and abilities of your best friend.

Check (") what is helpful when you give a presentation. Add one more
you used when presenting your timeline.

i+ Never look at the audience.
Make pauses.

Speak as clearly as possible.
Don't use graphic resources.
i Be polite to the audience.
.1 Other:

Family and Community # 87

This Progress Tracker will give children the opportunity to reflect on what they have learned
throughout the unit. By doing so, they will feel involved in their learning process, which will
encourage them to take responsibility for their learning journey. Therefore, it is important that
this purpose is clear for children before answering.

As children approach this section, it can be useful for them to flick through the pages of the
unit and notice what they learned, which can go from structures in the new language, to skills,
strategies, or some other knowledge. They can write it down in their notebooks or talk about it
in pairs. Make sure they understand all the information on the page.

After they finish answering each activity, you may carry out a class session in which you
encourage children to realize how far they've come, which will keep them feeling positive for
what is to come.
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Assessment Instrument For the teachet

Questionnaire

Questionnaires or Surveys are sets of questions which are intended to examine the degree to which children have
experienced fearning. It can be used as a diagnostic tool or to receive feedback on the teaching / learning process.

Instructions:

1 Determine the goal of using the questionnaire as an evaluation instrument.
2 Once you have a goal, write ten questions and have children answer them (orally or written).
3 Write your final comments or notes on the result of the questionnaire.

Questions:

1

2

10

Notes:

Photocopiable, D.R. © Macmillan Publishers, 5.A. de C.V.,, 2020. Only for teaching purposes.
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Activity Book
pages 89 to 100

Social learning environment: Recreational and Literary

Communicative activity: Understanding oneself and others

Sacial practice of the language: Read a travelogue to discover
natural aspects and cultural expressions.

Final product: Comparative chart

Pages

Achievements

Teaching Guidelines

Foster your students’ trust to help their
progress. Encourage them to adopt new

109 to 110 E);zl:lzegues learning experiences and to explore
alternative ways of taking advantage of the
language they already use.

Support your students so they alternate
known reading strategies (read something

111 fo 112 Do a guided again, identify the structure of a text) with

reading. new ones (skimming, scanning), so they
may have a wider range of strategies while
reading.
Identify and Provide your students with opportunities in
express similar | which interaction is a challenge and gains
and different relevance in academic and non-academic

113 to 114 natural and environments. Let them develop respect for

cultural aspects | cultural diversity.

between Mexico

and other

countries.
Foster opportunities for students to further the
discussion to value their preconceived ideas
about other cultures and how what they have

Write sentences | Jearned has changed them.

115 to 117 | with descriptions | Encourage them to experiment with different

and comparisons.

ways of planning their writing, as well as
choosing formats according to their purpose and
the addressee. Help them verify the effect that
the writing resources have.

Recreational and Literary %’ 107




Unit Opener

¥

Environment: Recreational and Literary

cultural expressions.

In this unit you will learn to ...
s explore ravelogues.
* ... do a guided reading.

[ )

Bl i

give reas

notebook.

In this unit you will design
a comparative chart.

Social practice of the language: Read a travelogue to discover natural aspects and

Communicative activity: Understanding oneself and others

. identify and express similar and different naturat and cultural
aspects between Mexico and other countries.
« . write sentences with descriptions and comparisons.

E Write a list of sources where you can find information about the places in your

a8

You can explore the pictures with the children and explain
that they are going to talk about trips and travel. Point out
that it is interesting to compare and contrast different places
in Mexico with places in other countries, as each place has
unique characteristics. Explain to them that at the end of

the unit they will describe the similarities and differences
between two places, one in Mexico and another that is
located in a different country. Encourage them to brainstorm
places found in Mexico, for example, a beach or a museum,
and a similar place in another country.

108 ’ Recreational and Literary

Create multiple opportunities for children to participate
throughout this unit. Point out that their contributions and
ideas are very valuable for the class. You could explain that
answering questions and helping find information is part of
this class participation.

Talk to the children about the expected achievements,
which include exploring travelogues, doing a guided
reading, identifying and expressing natural and cultural
aspects that are similar and different between Mexico and
other countries, and writing sentences with descriptions and
comparisons.




Unit 8 Activity Book page 90

Unit 8  Expiore travelogues.

1 in groups, mention places in Mexico that you know and places you would
like to know. Explain your answers.

i 1 went to Chiapas last year. ; (li would like to visit Sumidero Canyon
.............................. o - N - -, S 7

2 Look at the pictures and title of the travelogue. Talk about what 2%3
kind of information you think it will have. Read to check if you Tl
were right.

"‘ "‘9’('.' \:lww:uav;_‘loéuegbych:idrcn.org . L -

April 23

Togay, My farsily and | ook a boat ride glong the Sumiders Canyon
in Chinpas. ¥ was easy 0 geta matorboat at Chiupa de Corza,
rmunicipality in the Maxican stale of Chicpas, The guite 1oid us he
canyon wos kmed millions of vears ceo by the Grijalvn River

rorly faft off the boatl

80 > Recreational and Literary

#'s hot 0t his time of the vear so | suggest vou take o sun hat andg put
on sunscraen, 115 o twa-ond-arholl-hour fip, o take some woter oo,

Thexe were crocediles sunning hemselves on the sides of the rver
Futher on, we olso saw o lot of white birds ard then, we sow o spider
monkey i the rees. | was s exciled, |stood up t Iohe potes and

1 Was the text easy to understand or not?
2 Could you guess the meaning of unknowr wards? How?

The bast post of the p wos be stunring views
of the canyen, The diffs tise up o o housand meters
obove the et And hese 15 4 lot of insresting
rock formations. like the Christmas Tree. We arived
back in Chiopo de Corzo hor, but hapey! What an
experiencal | ienlly recommend visiting!

3 Work in pairs and answer the following questions.

# Go English! There are several strategies you can use when you don't
understand words in a text before using a dictionary. You can use context to guess
it, you can check if it's a cognate (word similar to a word in your own [anguage).
Go back to previous units to remember other strategies you have used.

P Opening

1 You could introduce the topic of
travel by inviting children to open
their Geography books if they need
help to say as many places they have
been to in Mexico and those they
would like to visit. Encourage them
to share their travel experiences with
the class.

You might want to explain that
some people like to visit the same
place many times, and others prefer to
visit new places. Take a quick survey
about the children’s own preferences.

Answers: | would like to go to
Acapulco because I don’t know the sea.
‘We went to Salamanca because my
cousin lives there.

2 Refer children to the Glossary on

page 101 of the Activity Book.

You might want to point out the

word travelogue in the rubric and

explain that this type of text provides

a way to share interesting personal

travel experiences; they should inspire

other people (the reader) to travel.
Elicit what they can see in the

pictures. You could practice prediction
by asking them to close their books
and then in pairs discuss what kind
of information may be included in the

text.

Answers: | think it will be about the
experience of visiting the Sumidero
Canyon.

3 You can elicit some strategies the
children already use to infer the
meaning of new words, like cognates,
or definitions within the text. It could
be useful to provide an example

from the text, for instance, the word
stunning, and elicit from the class how
they can infer its meaning. Have them
read the whole sentence first and then
you could ask what word it qualifies
and whether they think it has a
positive or negative meaning,.

Answers: 1 Some parts were easy but
some others were difficult. 2 Some
words are similar to my language.

¥ Go English! it might be
usefill to point out that before going

to a dictionary, we can get an idea of
the meaning of a word by studying the
sentence in which it appears and the
context of the whole text. .

Teaching tip
You might explain to children that
prediction is a strategy that helps
readers anticipate something. Point
out that as soon as they look at a
text, they are using knowledge they
already have to make predictions
based on the text features, like what
it looks like, the title, and pictures.
For example, a text can ook like a
magazine article, a blog, etc.
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Unit 8 Activity Book page 91

6 You could get the children
Unit 8  Explore travelogues. started by asking them what kind of

4 Read the travelogue in activity 2 again and answer the questions with information a travelogue usual]y has.

& partner. Check your answers with another pair.
Answers: I recommend visiting

1 Who wrote the ravelogue? ... Salamanca because the church

2 Why doyouthinkhewrote it? R, .
3 Wha do you think will read it? and the convent are beautiful.

4 What advice does he give?
5 Whatdidheseeonthetrip? . __ ..
& Whatdidhe hikebest? B
7 Do you want to visit the place after reading his description?

2ot G et

" For'your final product.
R Step 1

% Work in groups. Read each statement and say if you agree with them

or not. Explain your answers to the members of your group. Share your Z Remind to children that, for the
answers as a class. final product of this unit, they are

1 A travelogue is a piece of writing about travel. g?lng to make a chart compan'ng two
2 The events are described in the order they happened different places. Encourage children to
3 The guide wiote this tiavelogue. select places they feel curious about.

4 The writer describes the place he visited. Only if they feel really interested they

5 The writer wants his readers to stay away from the canyon.

& The writer describes his own feelings about the place. will enjoy reading travelogues about

those places.
6 Think of a place you visited that you really liked. Share with a classmate
what parts of your trip could go in 2 travelogue. Explain why. 8 F.—' It might be useful to suggest
" Irecommend visiting Sumiderc | that children select one place they
. Canyon because it has stunning views, | are familiar with in Mexico. This

will make their experience reading

S the text more enjoyable. Texts about
k- = unfamiliar places might represent
7 Work in pairs. To prepare for your comparative chart, talk about places a challenge for more advanced

in Mexico and in other countries that you would like to read about. students.
- N NP —
{ | want to read sbout Guanajuata. - I'd like to read about What sbout |

! love that city! . {_aplace in Canada. J | Ottawa? |

g P S

8 23 Choose one place in Mexico and one place in another country to
read about.

Me 0 fuanaietlo City S Sanacia Sitaena
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> Development the cliffs, the rock formations.
T Answers may vary.

4 You might want to explain to
the children that they are going to S Help children further explore
read the text again to find specific the travelogue by going over the
information to answer the questions. statements with them. They will
After that, encourage them to need to explore other travelogues in
underline the words and phrases that order to get information for their final
ask for key information (write, read, product, so you should emphasize
advice, see, like best, want to visit) so the characteristics they will need to
they will know what information to look for. When checking answers, you
look for. could ask them to support them with

information from the text.
Answers: 1 Javier Delgado

2 To talk about his experiences. Answers: 1 Agree. 2 Agree.
3 People who want to go to the 3 Disagree. 4 Agree. 5 Disagree.
Sumidero Canyon. 4 Wear a sun hat, 6 Agree.

put oh sunscreen, take some water.
5 Crocodiles, white birds, a spider
monkey. 6 The views of the canyon,

110% Recreational and Literary
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Unit 8 Do a guided reading.

9 s Find travelogues similar to the one in activity 2 about the places
you chose.

¥ Go English! You can use the
strategies that you learned in unit 2,
page 20 to research,

“There are travelogues wnmn in English, for
Texdniple: h@tpr/lmaduﬂcs miEfSHG, Try .
looking for travélogues ¥ wrman bychnk‘ken &

10 Skim the travelogue and underline the main activities described.
Then read again to check your answers.

vv“"

P

By Gloria Perndndez

February a8

Wewmewvzracmwexpedmonamml Thecm'nmhn
Vertcrizz is the mastimpartant In Mexic and the second in
Liatirs Afmirica, Every year ot this Eimé, the city is alfve with
parides, floats, costumes, mitilc, and dancing! After.a very late
* breakfast; we areived at the 2scalo afound nodn. The beinds.
wiere alveady there playing saisa andhyridreds of visitgrs were
durcing. Wepined inand forgol onywmﬂesweiﬁd' :

- After ther, we were hungry! We stapped at a restaurant
. selling delidous seafood and ate some tazos, Ther, we
 walked dawn to the Malerda to watch the big parade! it
k- was fantastic, & passed by slowly, a river of celebration!
I Everyone waswearing beautiful, colorful costumes,

 and there was musle and dancing everywhere: saisa,
 cunibig, Teggae, and marimba!

In the evening, we watched the speciacular
firework display and ate fresh, focal seafood.
The Veracruz camival is an experience | wil
never forget. We finally returned 1a the hotel
exhausted, but very happy!

92 ? Recreational and Literary

9 E As far as possible, encourage
children to look for texts written

¥ Go English!voumignt’

mentioned. Invite them to reflect how
to find the information easily (for
example, by paying attention to the
places mentioned in the text).

Answers: Visiting the Zocalo and
seeing bands and visitors dancing.
Eating delicious seafood and tacos.
Watching the big parade. Watching
the spectacular firework display.

Teaching tip

When introducing the concept of
skimming, you could explain that it
means reading something quickly to
find the main idea(s). Explain that
they might begin by reading the title
(and looking at the pictures) and then
the first sentence of each paragraph.
This strategy will be essential when
they read the travelogues for their
final products.

Extra activity

You could ask the children some
questions about the organization
of the text, for example, whether

it compares two places, whether it
describes a sequence of events in a
specific place, or gives instructions
on how to do things.

by real travelers. If you think this
activity might represent a challenge,
you can prepare some suggestions
of texts beforehand. You can use the
site suggested in the IT box to get
some texts. Children can also use the
travelogues in this unit, if no other
text is available for them.

:Encauraqediﬂlidrm” Mm

need to remind students of previous
strategies, such as nsing key words to
find the information they nesd.

10 Refer children to the Glossary
on page 101 of the Activity Book if
necessary.

You might suggest that children
glance at the text quickly and read the
title. Then, with their books closed,
elicit what they think the travelogue
will be about. Make it clear that you
are going to give them a set time
to skim the text (or read the text
quickly}) to figure out main activities

Recreational and Literary @1 11




Unit 8 Do a guided reading.

the questions in your notebook.

selected.

Place 1: fxtpraisiafsn

i1 Go back to the texts in activities 2 and 10 and read again to answer

1 What activities are mentioned in the texts?

2 Which activities are related to natural aspects?

3 Which activities are related to cultural aspects?

4 What is similar between the Sumidera Canyon and Veracruz?

5 What is different between the Sumidero Canyen and Veracruz?

* Go English! Nature refers to the physicai aspects: plants, animals,
the landscape (rivers, mountains, etc). In cantrast, culture refers 1o what
human beings have created: customs, beliefs, art, traditions, etc.

12 =¥ Work in pairs. Take out the travelogues you found in step 1. Read
the texts and find natural and cultural aspects for the two places you

Swirewurd 6 &0 SediLE,

Place 2: .. .. ...

Nature

HE I

Work in small groups. Complete the sentences to check your progress.

1 | can mention some cultural aspects of different places, for example ...
2 | can mention same natural aspects of different places, for example ...

5
Recroational and Literary  # 83

11 The aim of these questions is to
guide students and help them focus
on the social practice of the language
(read to discover natural aspects and
cultural expressions). By this stage,

guide them to write simple sentences.

Answers: 1 See answers 2 and 3.

2 Natural activities (in activity 2):
taking a boat ride, seeing crocodiles,
seeing birds, seeing spider monkeys,
taking photos, seeing the views and
rock formations. 3 Cultural activities
(in activity 10): dancing in the Zécalo,
eating delicious seafood and tacos,
walking down the Malecén, watching
the big parade, watching the firework
display. 4 They have bodies of
water. 5 One has natural activities
and the other has cultural activities.

112 9 Recreational and Literary

P Go English! 1tisa good
idea to get children to read the Go
English! Box before deing activity 11,
g0 they understand clearly what they
are locking for.

dia resources

Print or photocopy the Write a
Travelogue handout to help children
explore nature and culturai
differences between two countries.

12 i Invite students to read
the travelogues they selected using
the strategies in previous activities

{predicting, skimming, looking for
natural and cultural aspects). Some
students might need more guidance.
You can ask them to work with a
partner telling each other what they
understand from the texts, so they
exchange and get more information.

13 ¥ By having students work

in small groups, you can have them
peer-evaluate what their classmates
say. Ask them to focus on the activities
they found reading their own
travelogues. If they cannot mention
activities, they might need to go back
to activity 12.
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Unit B8 Identify and express similar and different natural and cultural
aspects betwaen Mexico and other countries.

14 4% Look at the comparative table and the Venn diagram about a city
in Mexico and one in the US. Then work in small groups and answer
the questions.

 Historic town, colonial
: buildings )
_; Hotels, restaurants, museums

Historic town, colomal
buildings )
Hotels, restaurants, museums

lames and York rivers

Vduly 33°C

danuary, February 1°C
- Aliving museum about the

April, May 31 °C
January, February 22 °C
Cervanting International
Festival avery fall

K Williamsburg
Mexico . l;istoric . usA
1570 . towns,
colonial | 1638
April, May 31 °C buildings July 33 °C

.
January, February 22 °C res’::xt::r;ts.  January, February 1°C |

", Cervantine International . museums .

Festival every Fafl A living museum abaut, '

 Rivers the colonial period
FRivers

o

1 Which chart has columns and rows? 4 Which format do you think is better for

2 Which one has circles? comparing places? Why?

3 Where can you see the similarities and 5 What is similar about the two places?
differences more easily? 6 What is different?

* Go English! For similarities you can use both and too. For example: Both places

have markets. You can eat delicious food in both places. Guanajuato has a museum and
Williamsburg teo.

For differences you can use while and but. For example: There is a festival in Guansjuato
while there is a museum in Williamsburg. Guanajuato is in Mexico, but Ottawa is in Canada.

as portfolio evidence. Have children
work on a separate piece of paper, if
necessary.

Answers: 1 The table 2 The Venn
diagram 3 The Venn Diagram

4 Answers may vary. 5 Both are historic
towns; they have colonial buildings,
hotels, restaurants, museums, and a lot
of visitors. 6 Guanajuato: in Mexico;
founded in 1870; population around
81,000; temperature: April, May 31 °C
and January, February 22 °C; culture:
Cervantino International Festival every
fall Williamsburg: in the USA; founded
in 1838; population around 15,000;
temperature: July 33 °C and January,
February 1 °C; culture: living museum
about the colonial period.

P Go English! You can imite
children to work together creating
sentences with words from the box

in order to describe and compare
Guangjuato and Williamsburg.

This will give them practice in a
comiortable context and they will feel
miore confident creating sentences on
their own later on.

94 ? Recreational and Literary

14 lul¥ To encourage children

to use their prior knowledge, you
might want to elicit some places in
Mexico that are similar to others in
other countries, for example, the
Kilauea volcano in Hawaii (Nevado
de Colima or any other volcana), to
the pyramids in Egypt (Teotihuacan
or any other site with pyramids), to
the Great Barrier Reef in Australia
(Mesoamerican Reef in Cancun),

to the Carnival in Rio de Janeiro
(Carnival in numerous Mexican
cities), etc.

Invite the children to study the
table and the diagram carefully
and make sure they understand
the general ideas. You might
want to introduce the concept of
natural characteristics: geographic
location, weather, temperature,

plant and animal life; and cultural
characteristics: language, buildings,
sports, food, music, etc. Bring their
attention to the headings and invite
them to look at the information and
discuss it in small groups.

You might want to analyze the
Venn diagram by inviting them to
discuss how it really showcases the
similarities and differences. You might
want to indicate that the differences
are what make each place unique /
special,

An essential part of this activity is
to introduce students to the phrases
to describe and compare two places
that they will need for their final
product. You should take some time
to guide them to answer the last
questions using phrases from the Go
English! box. You can use this activity

Recreational and Literary %1 13




Unit 8  Identify and express similar and different natural and cultural
aspects between Mexico and other countries.

15 ' Read your travelogues from step 1 again. With your partner,
decide if you are going to include other aspects (apart from
natural and cultural) in your chart. Make notes about them.

You can use the information card below as a model.

Place: Qltawa . s . -
Capital city of Capada_ .. ... . .-
Infréstrucmre Historic buildings, gj._ur_g_eums. art gailenes theaters
hotels, resiaurants, parks, etc,
Cultural activities: Many annual festivals, including a jazz tesllva
.Nature ‘Waterway runs through city center. Go for a boat ride.

i Other information: Traffic problem

%
¥
]
%
H
H
L]
3
H
$
q

16 Work in pairs. Discuss the differences and similarities between the places
you read about. Use the expressions from activity 14.

s - T,
; Guanajuato is 3 Histaric | i - Ottawa has traffic
town and Ottawa is a | ; pmblems, But |
_ historic town too. L Guana;uato doesn T j
RN iyt

17 " Check {~) the option that corresponds to your progress.

FRaRIT Y

I can identify natural and

Actwny I
Cultural ac;pects
| can express 5|m||am\es .
it Activity 14
between places.
RS SRS i B
| can express differences

: vity 14 !
i between places. : Activity

Recraaticnal and Literary } 95

16 Consider giving less advanced
students some time to think and
prepare what they are going to say
before their conversation. If they
struggle, invite them to use the speech
bubbles as models for their own
interactions.

| 15 I This activity gives children
J one more chance to go back to the
| texts they are reading and finding
useful information for their charts.

|
i
!
J
)
]

Remind them they can include other
natural and cultural characteristics
(such as infrastructure, weather, etc.)
if they find that information useful.
Guide them so their notes include the
same categories for the two places
they are reading about, otherwise the
charts will not work. You could use
this activity as portfoiic evidence,
Have the children work on a separate
sheet of paper if needed. Refer
children to the Glossary on page 101
of the Activity Book if necessary.

1142® Recreational and Literar
y

17 ¥  Encourage students to
become aware of their progress. You
might need to offer special help to
those students who check the “I can’t
do it” column. Guide them when they
review previous activities.




Unit 8 Activity Book page 96

N

Moy 23

siiling here.

Delicious!

R P
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Falmouth, England

By Berta Sinchez
Falmouth is not itke our seaside towns in Mexico, To start ™ Loge
with, the weather is very different. 1t isn't very worm, but the
beach is nice! The ocean is teo cold to swim in for us, but
apparentty people go swimming, kayaking, windsurfing, and

We took o boot trip ond sow dolphins and gray
3 seals! The seals were lying on the rocks, enjoying
i the warm sun. Everything here is very green, but the
- plants aren’t as colorful as they are at home.
We went to visit the old costle, which was greot, and Mum  §

i visited one of the many art galleries here. Dod and 1 left her and §
i went off Lo ect. We love the foed here, especially fish and chips, :

fish pie, ond creem teos — that's scones with creom ond jom. |

Unit 8 Write sentences with descriptions and cornparisons.

18 Read the two travelogues. Underline the cuitural aspects and circle %
the natural aspects. Then discuss what you learned about each P01
one in pairs.

3

We're here in Playa del Carmen. The
weather is hot! Apparently, it's good most
of the year! There are lots of water sports
10 do.We spend & lot of time at the beach.

i We've been swimming and kayaking, and
. yesterday we visited a cencte and we went
* snorkefing Wow!
My dad is a biologist and he loves the tropical plants here. He
spends hours admiring the palm trees and the wonderfully colorful
tropical plants. in the hotel grounds we've seen peccanies and
parrots! You'd never see those back home in England!
Mum loves the art galleries here but | love the food; chilaquites,
tacos. fish, and cochinita pibift Spicy! | hope the holiday never ends!

Reflect. Are cultural and natural ~ “%
aspacts from other countries very
different from Mexico? What is similar?

18 Refer children to the Glossary on
page 101 of the Activity Book.

The aim of this activity is for
children to consolidate all the
strategies they have practiced during
the unit. If other travelogues are not
available for them, you can use these
texts for their final product.

Draw children’s attention to
the pictures in the two travelogues.
Point out that Playa del Carmen and
Falmouth are both beach towns and
invite them to suggest ways in which
they are similar. You might want to
point out that the climate in England
is much cooler than in Mexico because
it is much further north. Write their
suggestions on the board. Guide them
in looking up the places on a map if
possible.

After the children do the task, you
could have them compare their initial

ideas with the information they got
from the text.

Enswers: 1 Playa del Carmen. Cultural

aspects: water sports, swimming,
kayaking, snorkeling, art galleries,
food: chilaquiles, tacos, fish, cochinita
pibil. Natural aspects: weather,
palm trees, tropical plants, peccaries,

parrots 2 Falmouth. Cultura! aspects:

swimming, kayaking, windsurfing,
sailing, castle, art galleries, food:
fish and chips, fish pie, cream
teas. Natural aspects: weather,
dolphins, gray seals, plants.

Teaching tip

Take into consideration the
configuration of small groups.
Remember that the objective is for
children to talk to each other and

use the skills they are learning.
Depending on the assignment, you
may want to assign children with
different abilities to work together

50 they learn from each other; at
other times, it may be better to group
children with similar language
proficiency. At times, grouping may
be as simple as telling children to
work with the person next to them; at
other times you might mix them up
randomly or even have them select
their own group.

Reflect. mvite children to

think of preconceived notions they
have about cther countries, for
example, that they are extrernely
different from us.

Encourage them to find sinilarities
even with the most remote places they
are reading about,

Recreational and Literary @1 15




from the table in activity 19.

Playa det Carmen

20 In pairs, complete a Venn diagram similar to the example with information

. Falmouth .

21 Work in pairs. In your notebook, write sentences about similarities and
differences with the information from activity 20. Remember to use
expressions from activity 14.

Ty Cpen your Reader to Chapter 8

Aa% "Gullivers Travels” pages 10210 112
Discuss with a classmate the natural
aspects and cultural expressions in
Lilliput. Compare them with aspects
in your own community.

Recreational and Literary Jk 97

19 You may want to explain to
children the different concepts that
they are going to complete about
Playa del Carmen and Falmouth. This
activity provides further practice on
scanning skills and organization of
information. Pairs could get together
to compare their charts and complete
the information.

Answers: Author: Brian Williams /
Berta Sanchez Country: Mexico /
England Weather: hot/ not very
warm Food: chilaquiles, tacos, fish,
cochinita pibil / fish and chips, fish

pie, cream teas  Animals: peccaries
and parrots / dolphins, gray seals
Vegetation: palm trees, tropical plants /
plants Cultural Activities: art
galleries / castle, art galleries

116@ Recreational and Literary

20 You can focus the children’s
attention on the diagram and elicit
their previous knowledge by asking
them what they already analyzed
about Venn diagrams. Encourage
them to study the example provided
and then elicit what kind of
information they think the colored,
overlapping section includes. Ask the
same question about the remaining
area in both circles.

Answers: Playa del Carmen:
chilaquiles, tacos, fish, cochinita pibil;
peccaries and parrots; palin trees,
tropical plants; snorkeling Falmouth:
fish and chips, fish pie, cream teas;
castle; windsurfing, sailing Both: art
galleries, swimming, kayaking

21 This activity will give children
the chance to practice writing
sentences to describe and compare
two places. Depending on their level,
they might need more help to create
this kind of sentences. If that is the
case, consider using the models

and changing some words to show
them how to do their own sentences;
for example: Guanajuato is a town

in Mexico while Ottawa is a town in

Canada.

. Teaching tip. -
It is important for children to feel
confident in order to communicate
effectively in English. The best

way to do this is to explain what they
did well, praise them for it, and then
explain what could be improved.

;B You may want children to

reread the story. You might ask
some volunteers what they think
are some natural aspects and
cultural expressions of Lilliput.
You may write them on the board,
so they can compare them with
their own community.

- Media resources

Print or photocopy the Gulliver’s
Travels Reader flashcards to help
children identify and express natural
and cultural aspects in a different
context.
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Unit 8 Write sentences with descriptions and comparisons.

22 In pairs, discuss which format, the Venn diagram or the comparative
table, is the best way to present the information you have about two
places. Exchange ideas on how to present the information.

another pair.

in Geanageato.

Both citie.s have historic builtkings.

if tthink you cansea | !’; 1 think the || We can make a big 3
the information easily | |- comparative table is | i poster with the diagram |
L on both. } \dlearand easytoread. ] | and add pictures ... |

23 ‘#® Draw the chart you chose and complete it with the information you
gathered in the previous steps to compare the two places.

b

3 g R 4}

y boat e

[ tradie
Drobig.ms

-

rd

24 s Write sentences about similarities and differences to explain your
chart. Use activity 21 as a model. Then share them and check with

Yo can take o boat ride in Qttaa, bal oL fan VISt @ roir

25 ¥ Complete the sentences to check what you learned.

1 | can compare several aspects between twa places, for example ...

2 1 use expressions 10 compare wo places, for example ...

98 } Recreational and Literary

P Closure .

i Fox yur n o t

22 mnvite children to talk about
some advantages and disadvantages
of the comparative tables and the
Venn diagrams used in this unit and
elicit which one they found more
helpful. Making a decision based on
previous information is an important
skill to practice.

You can use this activity as
portfolio evidence. Have children
work on a separate piece of paper, if
necessary.

23 [ At this point it is important
that children work together toward
their goal, always respecting previous
agreements. Act as mediator if
necessary, but allow them to make
decisions on their own.

24 /s Remind them to use the
different models throughout the unit
as reference whenever they need

it. Remind children that they are
going to present their chart to their
classmates and motivate them to
make clear and correct sentences.

25 3. This activity summarizes
the main aspects in this unit and is

a good opportunity for the children
to reflect whether they encountered

difficulty in performing some tasks or
not, and evaluate their performance
before presenting their charts.

Recreational and Literary A’l 17




Follow-up Comparative Chart

PART 1 Socializing
! =% Work in pairs.
1 Present your comparative chart from step 4 1o your class.
2 As a class, vote for a place everyone would love to read about or visit.
3 Identify things you need to improve.

Comparative Chart

Aspects to Improve

PART 2 Make it yours

expressions.

Social Practice: Read a travelogue to discover natural aspects and cultural

i Where will you look up travelogues about places you are interested in?

2 How can a travelogue help you decide where to go on vacation?

3 What other aspects and expressions (besides natural and cultural) can
you discover from reading travelogues?

PART 3 Now you can ...

them as a class.

Go back to page 89 and check () the things you learned in this unit. Talk about

Racreational and Literary ) 99

Part 1 Socializing

fa Ivite the different pairs to
present their table or diagram to the
class. You can ask them to paste them
on the walls, and invite them to walk
around and read the different charts
or diagrams. Finally, organize a class
feedback session to discuss what can
be improved. Make sure the feedback
is specific and kind. Encourage
groups to reflect on this feedback.
You can use this activity as portfolio
evidence. Have children work ona
separate piece of paper, if necessary.

118 ’ Recreational and Literary

: - Teaching tip |

You may encourage children

to establish guidelines for the
presentation, for example, the time
for each one, allowing up to 4-5
questions, etc. Setting these guidelines
gives children a feeling of ownership
of the learning process.

Part 2 Make it yours

Invite children to answer the three
questions individually and encourage
them to share their answers with the
rest of the class. This part is intended
to make children relate what they
have learned with their lives, so
besides answering the questions, help
them notice how this knowledge can
be useful outside the classroom.

Part 3 Now you can...

Invite children to check the goals they
achieved throughout the unit on page
89. Read the achievements with the
class and then have them check the
learning outcomes. Then encourage
them to reflect on them and share
what they learned with the rest of the
class, which activities they enjoyed
the most, and how. they can further
develop their new knowledge and
skills outside the classroom.

Once they finish the unit, it is
suggested having children go to

the activities page at the end of their
Reader chapter and answer them.

For that, they might need to read the
chapter again, so it is recommended
to give them time. Once they read or
remember what the text is about, have
them check their answers, For that,
you might ask children to work in
pairs or as a class. Encourage them to
participate and explain their answers,
when necessary.




Progress Tracker

Progress Trake:r

Complete the following activities to review and check your progress in this unit.

Explain what kind of information you can find in a travelogue.

Check {v') the aspects that make a travelogue interesting.

" 1 Mentioning many places L
2 Including opinions and emotions L)

.. 3 Making recommendations L
" 4 Writing a long text )

5 Talking more about the cultural expressions
than the natural aspects of a place

Write three examples of natural aspects and three of cultural ones in
the place where you live.

Answer the questions.

1 How can you present information comparing twe places?
2 What are the advantages of using a chart instead of witing a full text?

100 ? Recreational and Literary

This Progress Tracker will give children the opportunity to reflect on what they have learned
throughout the unit. By doing so, they will feel involved in the learning process, which will
encourage them to take responsibility for their learning journey. Therefore, it is important that
this purpose is clear for children before answering.

As children approach this section, it can be useful for them to flick through the pages of the
unit and notice what they learned, which can go from structures in the new language, to skills,
strategies, or some other knowledge. They can write it down in their notebooks or talk about it
in pairs. Make sure they understand all the information on the page.

After they finish answering each activity, you may carry out a class session in which you
encourage children to realize how far they’'ve come, which will keep them feeling positive for
what is to come.
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Assessment Instrument For the teacher

Graded Scale

A graded scale is an instrument used to evaluate certain characteristics or aspects of the children’s performance.
Its purpose is to measure the range of certain aspects in terms of quantity and / or quality.

Instructions:

1 Determine a list of criteria or characteristics to be evaluated.

2 Determine the kind of evaluation scale you will use: numbers (traditional grading), letters,
percentages, etc.
Evaluate your children and determine their performance level.

Craded Scale Evaluation Scale

10

Instructions:
*Key:

9O®R

ve 4

m
b

Photocopiable, D.R. © Macmillan Publishers, 5.A. de C.V., 2020. Only for teaching purposes
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Activity Book
pages 102 to 113

Social learning environment: Academic and Educational

Communicative activity: Research and selection of information

Social practice of the language: Gather information about a topic
to design museum labels and have an exhibition.
Final product: Museum labels

123 to 124

Achievements

Explore museum

Teaching Guidelines

Foster a classroom environment where writing
is a part of the students’ daily life. Use this

124 to 126

labels. literate environment, so students can use it as
reference.

Research Sensitize students about the importance of

information exploring and contrast diverse sources to

about a topic
using different
texts.

value them based on their reading purpose,
in such way that students have different
possibilities.

Give students opportunities to read and
reread diverse types of informative texts,
with your support. Encourage them to help
each other, and share their interpretations

Analyze and justifications, so that they improve their
127 t0 128 info.rmative texts. [ reading skills.
Register Foster among your students the definition
information. and the use of criteria to manage information,
select it, and apply it to other texts with
responsibility. Allow students to create
connections with their knowledge about
writing,.
Share Promote among your students the enthusiasm
129 to 130 | information in for sharing what they do and share it in the

museum labels.

community.
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Unit Opener

in this unit you will make museum
labels to have an exhibition.

; labels and have an exhibition,

i In this unit you will learn to ...
¢ ... explore museum labels.

* .. analyze informative texts.
¢ .. register information.

Woark in pairs or groups.

liked or what you would like to see.

102

| Environment: Academic and Educational
Social practice of the language: Gather information about a topic to design museum

Communicative activity: Research and selection of information

« ... research informaticn about a topic using different texts.

s . share information in museum labels.

1 Talk about the museums you like to visit or would like to visit. Say what you saw and |

2 What elements help you understand an exhibition in a museum?

As a warm-up activity you may ask students if they like
museums and if so, which one they like the most. If some
of your students don’t like museums, you may start a

class discussion about things they would improve in the
museums they mentioned. This will help children to bear in
mind what they want to do or avoid deing in order to make
attractive museum labels and an interesting exhibition,

122@ Academic and Educational

Also, invite students that like the museums they visited

to complete the discussion by mentioning what they liked
about them. If possible, it might be a good idea to encourage
students to have a virtual visit to museums from other
countries so they can get more ideas on how to make a great
exhibition and what information to include in their museum
labels.
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text (but are not in the Glossary). List

Unit 9 Explors museu lobels. them on the board and encourage

1 Look at the museum objects and read the museum labels. Then talk = them to think of the context. If
with a classmate about the type of museum you think they are P13 necessary, pre-teach them before they
exhibited in. Labsl them and explain your answers to another pair. read the museum labels.

( Wa} 'Tr}ans ort ;-nu;eum b} VS ‘ace museumn c Science museum . .
(P Tarseortmuseum B pacen e 2 A good reading comprehension
strategy for children is asking them

Fossilized Hadrosaurus eggs to retell what they read. You may
Found in Central Asia 72 miliion: years ago invite some students to tell what
they understood from the label
As far as we know, 2ll dinosaurs reproduced by laying y es
eggs. Evidence suggests that some dinosaurs locked and encourage the rest of the class
after the eggs until the young emerged. . to support or correct politely when
‘ necessary.
®
Penny Farthing bicycle Answers: 1 The oldest object is the
Materials: lron and rubber @ fossilized Hadrosaurus eggs; they were
Popular in the 18705 and early 18805 found in central Asia. 2 The large
“Tre design of a large front wheel and much smaller rear front wheel and much smaller rear

wheei made it difficult to get on and off and caused many

€ wheel made it difficult to get on and
accidents, It was soon replaced by more modem bicycles. 7

off. 3 No, only the lunar module did.
. 4 Answers may vary. 5 Suggested

L]
Apollo 11 'Commant.i @ answer: To help visitors understand
Module Columbia 1969 the objects in the museum’s displays.

It was part of the first lunar landing mission in July 1965

Astronaats Armstrong and Aldrin descended to the e

moon in the kinar module Eagle, while Michael Collins Extra activity

orbited aroynd the maon alone in Colembia. £ You could elicit some interesting facts
children have learned when visiting
museums. Encourage volunteers to

1 Which is the oldest object and where was it found? write them as a list on the board.

2 What was one disadvantage of a Penny Farthing?

Z Read the museum labels again and answer the questions.

3 Did Columbia actually land on the moon?
4 ‘What do you find interesting about the Hadrosaurus eggs? ..

5 What is the purpose of a museum label?

Academic and Educational  #103

’ oPening. E Answers:lc 2a 3b

1 You can refer children to the o : ry
Glossary on page 113 of the Activity Socio-emotional skills
Book. You could ask children to reflect if

You might want to ask childrento  visiting museums is an enjoyable way

cover the museums objects and then to spend time with friends and / or
draw their attention to the three types  family and give reasons why / why
of museums they have in the activity. not.

Encourage them to suggest objects

that are probably found in each one, : T hindg ti
for example, unusual vehicles, space eacalng iip

suits, or an experiment about gravity. Before going onto the next activity,
Invite them to look at the three objects ~ you may want to pre-read the texts
and describe what they can see. and select some keywords and write
At the end of this activity, you them on the board. Remind them that
might want to remind children that a tinding cognates is one strategy they
museum label is a short text, usually can use to understand a text. Then
on a card, that accompanies an object encourage them to select two words
in a museum, and gives visitors they do not understand and think are
information about it. essential to get the meaning of the

Academic and Educational %123
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'mgk

B nite

Fof

Silvia:

Edger:
Carles:
Vicky:

Carlos:
Siivig:

Edgar:
Vicky:

1 A descriptive title phrase
2 Asignificant date

3 Where it comes frem

4 What it's made of

“* Read the conversation and write the sources of information
mentioned in your notebook. Add another source of information
you could use to research more about Frida Kahlo.

Explore museum labels.
Research information about a tapic using different texts.

3 Look at the museum labels from activity 1 again. Check {- } the information
you find. Then, in pairs, find the examples and underline them.

5 What it was used for

& A brief description or
commentary with useful
and interesting information

Go 1o http://ecktics.mx/58N to find museums in your state
and see the address, price; and additibnal information-for yeu
to visit them. Choose a muselam i+ your city and wiite in”
your notébook the information you need to wisitit. - @

+ What do you think the children in the pictures are doing? Discuss as a class.

Let's do a museum Jabel an Frida Kahio's paintings. My sister has a paster of one of
her paintings in her becroom. | really like it.

UK, So where are we gaing to look for information?

We coult go to Friga Kahla's House! | know there are some paintings there!

We don't have time. Besides, we don't realiy know if the museun isbels will contain
all the information, but well ... we would actusily get to see the paintings and that's
cooil Anyway, why don't we go to the library and loak them up in an encyclopedia?

| dan't agree, | think it's easier and fester 1o jook the infermation up cnling.

But we don't have a computer here and there is a lot of inaccurate information
conline! S, let's go to the library.

We could ask Miss Gomez. She's an expert on Frida Kahlo,

Yes, but we won't see her till Monday. Come on. Edgar Let's ge to the korary!

104 % Academic and Educational

9 Development

3 This activity is a good mnemonic
device. Children may benefit from
this activity by trying to remember
most of the facts they read in the

they show the same children doing
different activities, After children
make suggestions about what they
are doing, encourage them to make
predictions about why they are
searching for information.

previous activity before looking for

the examples.

Answers: Checked: 1,2, 3,4,6

Encourage children to go to

Answers: 1 They are looking for
something online. 2 They are reading
at a library. 3 They are making notes
about the information from a museum
label.

the INAH's website and find local

museums. Remind them that students

. get a free pass (or a discount) to
musetims and archeological sites
with their student [Ds.

4 You may start by drawing
children’s attention to the pictures.
You might want to point out that

5 You could explain to children that
they are going to read a conversation
between four children who are
working on a school project: making a
museum label. You may read Silvia's
line out loud and encourage children
to imagine that they are going to
make a museumn label for a painting,

"
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too. Encourage them to describe
what the finished label would look
like and inquire how they would get
information about the artist. Guide
them in giving suggestions and write
their ideas on the board. If they are
having trouble with vocabulary, you
can refer them to the Glossary on
page 113. Children will provide
different answers, so accept them

all as good and allow their creative
thinking.

You may clarify that Frida Kahlo’s
House (La Casa Azul) is a museum.
Finally, ask them to reflect on how
making predictions helped them
understand the conversation.
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g ¥

il

Childhaod and Family

Bus Accident and Marriage to Diego
Artworks

Self-portraits: Pain and Passion

Still Life: Celor and Symbalism

Style and Influences

Success at Home and Abroad

Last Years and Death

5"\ think they should read the se;tno“r;
'\‘ about her childhood and family.

" found out that Frida Kahlg
. was in 3 terribie bus accident.

W 7oble of Contents e :

g Unit 9@  Research information about a topic using different texts.
H

& Read the table of contents. In pairs, discuss which section you g
think the children frem the conversation in activity 5 should look P13
into and underline it.

gm Open your Reader
to Chapter 9,
: "Share What You've
& Learned,” pages
FE 11610 124 Read
the text and talk
with your classmates

7 sbout where you

41 would lonk for more
54 information about
&2 each object in

8§ the story

'No, | think they shouid read the *
section about self-portraits.

7 Choose two sources of infermation from activity 5 and use them to
research the section from the table of contents you chose in activity 6.
Take notes in your notebook. Share your investigation with another pair
that chose the same topic and complete your research.

" Yes. And she was very young when
it happened. She was only 18!

£ In groups, discuss and answer: How do you find information on the Internet?
How do you choose a website? Write your ideas in your notebaok.

Iase a search eoare ardd st fone TR weoriis Tm sy efued for

fihen I oaeed mere wdornation Dase Juters o the sear oh soaied

L orde wee the Tirst website s thal aopear from me search,
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6 You may help chiidren to choose

a topic by bringing some information
about each topic and letting them
read general background to make a
more informed decision. If possible,
let children look for information about
the topics on the table of contents

on the Internet, or go to the school
library and do more research about it.
Children will choose different scurces,
0 it's a good time to encourage

their self-esteem by endorsing their
answers in this activity.

gm Invite children to read

Chapter 9 and when they finish

. the activity, guide them to explore
how the information is displayed
and where they could find more

- information about the objects

% mentioned.

Teaching tip
Encourage children to reflect on the
research skills they have learned in
school. Remind them that when they
do research for a school project, they
must first brainstorm a topic and ask
questions about it; after that, they
need to find resources, for example,
encyclopedias, online information
databases, or interviewing people;
and decide where to go to find that
information: in their classroom,
at home, or in the library.

2 Before students choose their
sources, you might want to teach
them how to do a pros and cons list
so they can organize their ideas and
make the best decision. You may
model the decision-making activity
by writing your own pros and cons

list on the board. The sources children
choose can be very different, so this
will help have a more successful
exchange of informatior.

Media resources
Print or photocopy the What Is
There in 2 Museum? handout to help

children expand their vocabulary on
museums.

8 Before starting the activity, you
might want to organize a class
discussion as a warm-up exercise

to introduce the topic. You may ask
children what they find most difficult
when they search on the Internet,
what they find the easiest, how

they start doing an online search, or
how they decide if something they
see online is reliable. Children will
answer this activity according to their
own habits and experiences, so the
group discussion will very helpful to
become aware there are different ways
of searching for online information.

If children have no access to Internet,
you may adapt this activity towards
other sources of information
(textbooks, encyclopedias, etc.) that
students may have used.

Academic and Educational @ 125
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Tips for Better Research
order of words.

e (3w museuminfe.edy

iscul lq&re

are probably more raliable.

se e ¥ wwwmuseuminfo.edu

botiom of the website.

in your notebook.

1o qet ivformaton,

106 % Academic angd Educational

% Unit @  Research information about & topic uding differant texts.

it Read the research tips and look at the examples. Then compare the
information with your own. Are there any differences? Which ones? P13

« Chacse your keywords carefully. For example, yol can use quotation marks (") for specific

Se rch.

+ Check the URL. domains thal include .gav or .edu {government and educational sites). They

+ Don't choose sites with a lot of ads. They are trying to sell you something.

=,

» Choose updated sites, For example, the site should have the year it was last updated al the

¥ Go English! Remember to mention your source! Don't plagiarize! Use your
own words ar quote the source and person who wrote the information. Use guotation
marks ("*) ta use what someone said or wrote without changing s single word,

Reflect. Does everyone in your commurity lave Internet? Why?

14 @@ In groups, talk about the sources of information you have worked
with so far and say which ane you prefer and why. Write your conclusion

1 preder to wse the Irtarnat because it is an asies and fraster bkl

0

v

9 You might want to complement
the information provided in this
activity by recommending students to
experiment with filters and keywords
when using the Internet for their
research. You may explain to them
that sometimes they need to refine the
search in order to find more specific
and interesting information.

If they are having trouble with
Internet vocabulary, you can refer
them to the Glossary on page 113. The
answers to this activity depend on
the similarities and differences they
can observe when comparing the tips
to their own methods. It is important
that children realize there are practical
methods they can use to research
online for any subject. If you don’t

126@ Academic and Educational

have access to Internet, try exploring
with them indexes and tables in books
or other sources of information.

P Go English! You could
draw children’s attention to the

Go English! box and invite them to
reflect on whether it is wrong not to
quote the source where they found the
information, whether it is online-or int
a book. Point cut that quoting sources
makes their project look more
professional and shows respect for an
other people’s work. You might also
want to stress the importance of using
bibliegraphies.

10 ¥ vou might want to explain to
children the difference between primary
and secondary sources and their utility
when doing a research.You may tell
them how Internet can help them find
these sources and give them some
examples, so they can use Internet as
the first step to find more sources. The
answers to this activity depend on their
personal opinions, so it is important
that you foster an environment where
they feel comfortable and respected as
they express their thoughts.

s

-t

Reflect. This activity gives
children the opportunity to reflect
on how people have different
lifestyles and different opportunities.
By noticing this, you may guide a
discussion te brainstorm ideas on
what children could do now or in the
future to help their community and
other communities.
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Unit 9 Analyze informative texts. Register information.

11 ¥ Work in pairs to prepare your exhibition. Think about objects you
can display in a museum exhibition and select two. Write them in your
notebook.

12 Write a checklist with all the parts your museum labels will have in your
notebook. You can use the checklist from activity 3 as an example.

13 Decide on the scurces of information you will use. Write them in your
notebook.

14 ¥ Circle the option that best describes you.

¢ Aneed o
‘| don'tunderstand ° | don't understand
- all the information £ the informationin |
“in a museum label. | a museum label.

¥4 | understand
1 informationin a
museumn labet

| identify more . L only identify one : | don't identify
than two sources | or two scurces of | sources of
of information. . information. . information

AR QPR R PN TN 5 T

1% Read the description of the sculpture and underline the information ?;;B

you would include in its museum label. P13
e on (B wwwmuseumindo.edu L

This sculpture comes framn the Kingdom of Benin (1450 to 1530). Benin was an
African kingdom in part of what is now Nigeria. Most Benin artworks are made of
bronze or ivory. This piece is the bronze head of Queen Idia. It is 41 cm high. It was
created in the easly sixteenth century AD.

Queen Kia was a powerful monarch in the Benirn court. The sculprure is realistic.
Tt shows a young woman wearing a high pointed crown. Her son ordered various
bronze heads to be made in memary of her power and military achievemnents.

* Four of these bronze cereonial heads have sutvived and are displayed today in

1S Refer children to the Glossary on
page 113 of the Activity Book.

You may invite children to quickly
go over the three museum labels
on page 103 and the checklist on
page 104. 5till, all children will
choose different information, so it's a
good idea to encourage them to show
their interests.

Mixed abilities

You could divide the class into pairs
and encourage them to work together
to plan an oral explanation about the
statue of Queen Idia’s head using the
information they underlined. Set a
time limit. Encourage them to switch
partners and give their explanation.

Media resources -

Print or photocopy the Share What
You've Learned Reader flashcards to
help children gather information
about a topic to elaborate museum
labels and have an exhibition.

museums in England and Germany.

Academic and Educational #107

11 [ Before completing this
activity, you might want to organize

a brainstorm activity. Invite children
to brainstorm objects that could be
displayed in a museum exhibition.
Write all their ideas on the board

so they can return to them when
choosing their objects. You can use this
activity as portfolio evidence.

12 For this activity, you may review
with the children the use of checklists
and how to make them. You may go
back to other units where they have
used checklists and ask some key
questions to make sure they know
how to make and use checklists.

13 To help children decide

on their sources, you may teach
them how to make and use a
decision-making wheel. You

could include choices like auailable
sources, primary sources, secondary
sources, assess decision, who can help,
etc. Children will make different
decisions; therefore, it is important
they know there are no incorrect
answers and to just make sure they
have access to the sources they
choose.

14 ¥ [nyite children to reflect
on the importance of understanding
what a museum label should include
and which sources are better to use
for their research. according to the
activities they have just carried out.

Academic and Educational ’ 127




Unit 8  Analyze informative texts. Register information.

£5 '@ Use the information you underlined in activity 15 to complete the
museum label and add any information you consider necessary. Then share

your label with a classmate.

Date: ..o

The Head of Queen Mdia

# Go English! When we don't know, or it is
not important, who did the action {or making or
daing), we use the passive voice. Look at these
sentences. it is made of branze. The heads are
dispiayed in England and Gaermany today. It
was made in 16% century Benin. The ceremonial
heads were placed at altars.

checklist you wrate in step 1.

Title: s

§=~ Open your Reader to Chapter 9,

’ “Share What You've Learmed,”
pages 11610 126 to read the
complete story. Then talk about
the information in the museum
{abels from the text that you
think was morg interesting.

%1 #% Look for information using the sources you chose in step 1. Use the
information to write the museum labels. Make sure you follow the

Date: oo
Material: _ SR
Other information: ... .....coeccn e

something is missing.

108  # Academic and Educations

. Civilization:

I can use different sources Lo obtain information.

I can use information to write museum labels.

1% Exchange your museum labels with another pair and tell each other if

it ¥ Read the statements and circle the face that best describes you.

S G

| can work with others to review the text in my museum labels. @ ® :

16 [ You might want to use

this activity for children to compare
different types of museum labels, so
they have more background when
designing their own museum labels. For
this, you may print and bring to class
some examples of labels from different
museums from other countries,

Answers; Date: early sixteenth century
AD Civilization: Benin

Material: Bronze

Other information: Answers may vary.

1283> Academic and Educational

P Go English! vou coua
draw children’s attention to the Go
English! box and remind them that in
the active voice, the subject always
precedes the verb, for example, The
seuiptor created the beautiful statue.
Explain that in the passive voice we
are more interested in the resuit of
the action, so the obiect becomes the
subject of the sentence, for exampie,
The beautiful statue of Queen Idia was
created in the sixteenth century

§ gﬁ After reading Chapter 9

again, invite children to choose
a museun label they think is
interesting, encourage them to

~  getin small groups and discuss
2 why they thought that label was
4 interesting.

17 ol Before starting this activity,
you may write on the board the
main steps they need to follow to do
a complete and accurate research.
Children will have different answers
depending on their topic. You can use
this activity as portfolio evidence.

18 Children can practice giving
feedback during this activity. For this,
you may review with them what they
have learned in previous activities
and units about giving feedback
politely. You may alsc complete their
knowledge by providing new tips on
how to give and receive feedback.

Answers: Answers may vary.

19 ¥ you may organize a class
discussion about what they have
learned up to this point. Recall the
type of information that is useful to
have on a museum label, the sources
they need to research a historical
object, and how working with others
can help enrich their own work.
Encourage them to answer honestly
according to their experience in the
previous activities.
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§ Unit 3  Share information in museum labels.

o
it

2¢ #16° Listen to three students present at the exhibition. Write down the
name of each student.

1 -

Bacubirito The mummy of

meteorite a baby mammoth was assassinated in

The car Pancho Villa

Bt
i

®. Listen again and answer the questions.

1 Was it easy to understand Renata? Why?

2 Was Gonzalo's pronunciation good? Why?

3 Do you think Adridn needs to make some pauses? Why?

Renata

7.0 Look at the body language of the three students. Talk about the posture
and attitude of each one with a classmate.

Gonzalo Adrign

Academic and Educational #1089

20 418} You might want to

explain that Renata, Gonzalo, and
Adrian’s class organized an exhibition
displaying different objects / artifacts,
and they are taking turns giving
presentations.

It might be a good idea to play the
audio first for children to get a clear
idea of which object they are talking
about, and then a second time for
them to complete the activity.

‘ Track 16)3

Renata: Hello. My name is Renata
and | wil talk about the Bacubirito
meteorite. It was found in 1843 in a
village near the town of Sinaloe de
Leyva. It's an iron meteorite, like this
piece of iron. It's about four and a
guarter meters long. It's the largest
metecrite ever found in Mexico.

Gonzalo: Hello. My name is Gonzalo
and | am going to talk about the car
Pancho Villa was assassinated in. It's
a black Dodge made in 1922 just like
this one. Pancho Villa was returning
to his ranch after a visit to Parral when
seven riflemen stepped into the road
and shot him dead.

Adriédn: Hello. My name is Adridn and
this is the mummy of a baby woolly
mammoth. She was found in Russia
in 2007. She died nearly 42,000 years
ago, when she was about 33 days old.
She is about the size of a big dog.

Answers: 1 Renata 2 Adridn
3 Gonzalo

| ‘Teaching tip

It is important to develop children’s
public speaking skills. Remind them
that when they present in public, it's a
good idea to start out with a greeting
and their name. In addition, they
should state the name of the thing
they are going to talk about, in this
case, a museum object. The middle
part of the presentation should be

a description of the object and why

it is important. At the end, they can
thank the audience. You could also
talk about the importance of speaking
naturally, with appropriate pauses
and stress on keywords.

21 W16} After children have
completed the activity, you may
organize a brainstorm session telling
how Renata, Adridn, and Gonzalo
could improve their presentations.
You may also point out what they did
right so children can do that in their
own presentations. Children will give
different answers, just make sure they
identify the importance of greeting,
using pauses, smiling and looking at
the audience, speaking clearly, etc.

See track 16 in activity 20.

22 Before starting the activity, you
might want to point out that much of
our comumunication is done through
body language. Body language
includes a straight posture, using
appropriate gestures, and eye contact
with the audience.

Answers: Renata is smiling. Gonzalo
is greeting politely. Adrian locks shy.

Academic and Educational @129
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’gm . ) o selected in step 1 will take place, such
*‘5 Unit 9  Share information in museum labels. as the classroom, school yard, etc.,
and who the audience will be.

% #¥ Talk with a classmate about the things you need to pay attention
to when you are presenting at an exhibition. Write a checklist in your
notebook. 25 You may use this activity as

a model to give positive feedback

to each other. You might want to

encourage children to add any criteria

they think necessary, so they have a

£ & Work in pairs and present your museum labels. Use the rubric to more personah'zed t:ee,dbaCk SeSSL0M.
' rehearse your presentation. Is your label gasy to understand? Was your Y0}1 can use this activity as portfolio
pronunciation clear? Did you speak slow and loud enough? evidence.

It et e 26 ¥ This feedback session

’ is important since they have been
practicing giving and receiving
feedback throughout the units.
You might want to organize a class
discussicn to reflect deeper on the

2% Take turns giving each other feedback using the rubric below.

o .Cféar | The speaker gave | Some of the speaker's  The speaker’s importance of feedback and their

! information : cear informatian. mfolrmatwun was mformat;on was performance as a whole class during
: : , . unclear very confusing, el

:Mwémm..,, e s b e e e e . . P b4 PN ..g R feedback aCthltlES.

. Volims The speaker’s : The speaker needs to  The speaker

i of vaice volume of voice . speak louder. speaks too loudly.

. owesgood. 0 .

t - ':Srhile_ - | The speaker smiled ! The speaker smiled all * The spaaker didn't

: when necessary. | the time. smile.

2% ® Choose the option that best deseribes how you did.

1 | helped my classmates to improve their presentations.

L # L |

a) Never b) Sometimes ) Usually d} AiWéys
2 My classmates found my feedback useful.

‘ w & ".ﬁ,/
a) Never b) Sometimes <) Usually d) Always

110 # Academic and Educational

23 W This activity encourages

children to take ownership of their - Teaching tip
presentations by creating a checklist You might want to point out that the
for speeches at an exhibition. Explain members of the audience also need
to children that they need to think to pay attention to the presentation,
about the way they should be for example, they should look at the

speaking and the body language they  speaker, listen politely, ask questions
will be using. Suggest that they make at the end of the presentation, etc.
sure if their presentation is audible,

easy to understand, or if they are L Closure

going too fast or too slow. It's a good
opportunity to focus on the way they
should talk to the audience, keeping
eye contact and standing up straight.
You can use this activity as portfolio
evidence,

24 ol Before rehearsing their
presentations, encourage children to
think about where the exhibition of
the individual objects / artifacts they

130‘@) Academic and Educational




Follow-up Museum Labels

PART 1 Sociafizing -
1 alF Work as a class.

PART 2 Make it yours

have an exhibition.

Museum Labels

t Present your museum exhibition to the class.
2 Have a class session and write the aspects you need to imgrove in your notebock.

Social Practice: Gather information about 2 topic to design museumn iabels and

i How did gathering infoermation helped you design museum labeis?

Part 3 Now you can ...

You may encourage students to
reflect on the goals they achieved
throughout the unit and share what
they learned, which activities they
enjoyed the most, and how they can
further develop their new knowledge
and skills outside the classrcom.

- Teaching tip -

Once they finish the unit, itis
suggested having children go to the
activities page at the end of their

Reader chapter and complete them.

For that, they might need to read the

about gathering information?

% For which other project could you use what you learned in this unit

chapter again, so it is recommended
to give them some time. Once they
read or remember what the text is

about, have them check their answers.

information?

% What steps would you follow for that project after you gather the

You might ask children to work in
pairs or as a class. Encourage them to
participate and explain their answers,
when necessary.

PART 3 Now you can ..

ﬁf“

| designed a museurm
label and presented it.

Circle the number that best describes your performance. Go back to page 102 and
check () the things you learned in this unit. Talk about them as a class.

I needed help to
design a museum
label and present it.

i couldn’t design a
museurn label nor
present it.

Academic and Educational #1511

Part 1 Socializing
iafl Before starting their
presentations, you might want to
make the classroom, or the place
where the exhibition will take place,
look like a museum. You may ask
children to work in groups and give
each group a task to decorate the
place. Another idea would be to make
exhibition stands and decorate each
stand according to the topic each
pair chose. .

You can use this activity a
portfolic evidence.

Involve children in designing and
organizing the museum exhibition,
including making invitations and
preparing the displays. By choosing
the audience ahead of time, they will
know how to communicate more
effectively.

Part 2 Make it yours

This activity is intended to make
children relate what they have learned
with their lives, so besides answering
the questions, help them nofice how
this knowledge can be useful outside
the classroom.

Academic and Educational %131




Progress Tracker

Write three tips to choose different sources of information.

HOL RS IR B GR o BT

P T TR

Look at the sculpture. Complete the museum label with words from the
box. Discuss if there is something you would add to it.

The(W . . of Tutankhamun
Date: 1332 - 1323 BC
Made of (2) e memeneennes 18IS FazUNE, and other precious stones.

in 1925, The mask was used to
. of the mummy of the pharaoh to make

Discovered hy (3)
cover the (4)
sure his {3) .

would be able to recognize his body.

112 ® Academic and Educational

This Progress Tracker will give children the opportunity to reflect on what they have learned
throughout the unit. By doing so, they will feel involved in the learning process, which will
encourage them to take responsibility for their learning journey. Therefore, it is important that
this purpose is clear for children before answering.

As children approach this section, it can be useful for them to flick through the pages of the
unit and notice what they learned, which can go from structures in the new language, to skills,
strategies, or some other knowledge. They can write it down in their notebooks or talk about it
in pairs. Make sure they understand all the activities on the page.

After they finish answering each activity, you may carry out a class session in which you
encourage children to realize how far they’ve come, which will keep them feeling positive for
what is to come.

132&) Academic and Educational



Rubric

Name:

Grade: Date:

Assessment Instrument For the teacher
\
|
|
|

Rubrics are scoring tools used to grade the quality of each criterion in a more precise way. If shared with the children, they
can help them understand the assessment of their performance.

Instructions:
1 Determine and list the criteria to be graded and write them on the first column.

2 Describe in detail each criterion, starting with Excellent.
3 Discuss the results with the children.

Quality

Criteria

Notes:

Photocopiable, D.R. © Macmillan Publishers, S.A. de C.V.,, 2020. Only for teaching purposes.
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Activity Book
pages 114 to 125

Social learning environment: Family and Community

Communicative activity: Exchanges associated with the media
Social practice of the language: Exchange opinions about news

in audio format.
Final product: Exchanging opinions about recent news

Pages

Achievements

Teaching Guidelines

136 to 138

Explore and
listen to news
linked to family
and everyday
contexts.

Show your students how to take advantage
of the knowledge and skills they already
have in their native tongue; monitor their
comprehension and use of strategies such as
questioning or connecting with what they
listen to.

139 to 141

Understand news
in audio format.

Model the behavior and strategies used when
listening to exchanges; assign enough time so
your students reflect on the news content and
the way it is expressed.

142 to 143

Exchange
opinions.

Give your students specific time limits to
show them how to plan their intervention
when exchanging their opinion.

Offer your students examples of open
expressions (I think ..., I think that ...

in my opinion ..., etc.) used to exchange
opinions and invite them to model their
own after them.

Encourage them to practice and apply what
they learned.

134 ) Family and Community




Environment: Family and Community

In this unit you will learn to ...

* .. understand news in audio format.
* ... exchange opinions,

In this unit you will exchange opinions
about recent news.

Sacial practice of the language: Exchange opirions about news in audio format.
Communicative activity: Exchanges associated with the media

* .. explore and listen to news finked to family and everyday contexts. L i

4

114

Explore the question and illustration with the children
and elicit what they are doing. You might want to explain
that they are planning to present a news story to their
classmates. Call attention to the fact that news stories can
be in written form or in audio format. Emphasize that news
stories should be about things that interest them and their
classmates.

Talk to children about the expected achievements,
which include exploring and listening to news linked to

family and everyday contexts, understanding news in
audio format, and exchanging opinions.

When they finish, you may have them answer the
activity in pairs or groups and then elicit their answers as a
class. Their answers will give you a good idea on how the
children are beginning the unit and you will know if you
need to provide any additional information before starting.

Family and Community % 135




Unit 10 Activity Book page 115

e
Py and everyday contexts.
you the most.
1 local events

2 school
3 entertainment

work with during this unit.

a‘g s
= “k% Unit 80 Explore and listen to news linked ta family

i Underline and talk to your classmates about the types of news that interest

Reffect. Why is
4 sports it important 1o
5 weather listen to and read

the news?

7 Work in groups. Choose 3 news topics to talk about. Vote for one to

section you would find this news story.

More than 40 families met in High Hills Park last Sunday. They came together
to plant 120 young trees. The event was organized by the Plant a Tree

environmental group. Paula Lopez. who's the spokesperson for the group, ;
explained the idea behind it. "Trees soak up carbon dioxide, 50 they help i
1o clean up the air we breathe. lmpoving air quality is one of our main aims.” 1
The group hopes to organize another Plant a Tree Day in the area soon. ‘

I think | would find this news story in

* Ga English! Newspapers, television and radio
shows divide the news in sections or segrments that are
dedicated to certain topics such as local news, sports,
entertainment, weather, world news or advertisements.

TS é)éplpre mofe news

You can abways go directly to the sections that interest sbout kids for kids, goto
you or you can scan through alt the sections, htip:/fedutids. mx/SHp %
3 #7 Read and listen to the news story and discuss in which

v s o Y EWirORERRRAtAl

!

o d

Eamily and Community ;*115

P Opening

1 You might want to start with

a class discussion of recent news.
Children can mention different
types of news articles and rank them
according to the type of article that
interests them the most.

Answers: A: ] enjoy sports news.
B: I like to know about local events.

Reflect. You can start an open @\
discussion about why children should
be informed of what is going on in

their community and in the world.

They should consider if all events,

local and worldwide, have direct or

indirect consequences in their lives,

1363) Family and Community

2 FEncourage children to share
topics that are relevant to their local
community, for example, sports,
health, an event, etc. Invite them to
think about news related to their local
community and reflect on why it is
important and how it helps build ties
among the people who live there.

Answers: Local events, school,
entertainment, sports, weather,
environment, technology

Invite children to go to the web: -
page and read ohe or more news
articles. Elicit why they found that
patticular article interesting, If they
don't have access 0 the Internet, primt
some articles for children to read
them. Encourage them to-go to the
web page {whenever possible)

and read one or more news “
arficles.

P Go English! zicit

who participates in a typical news
broadcast on the radio or TV, for
example, one or two main news
presenters, a weather person, a sports
presenter, etc. Each segment has

a presenter as a newspaper has a
specific section for each topic.

9 Development

3 417) Refer children to the
Glossary on page 125 of the Activity
Book. You can monitor their
discussion about in which section they
would find this news story. You can
build on the word “environmental”
heading on the newspaper, or help
children go beyond what they see in
their books.

‘ Track 17)}

More than 40 families met in High Hills
Park last Sunday. They came together
to plant 120 young trees. The avent
was organized by the Plant a Tree
environmental group. Paula Lépez,
who's the spokespersen for the group,
explained the idea behind it. "Trees
soak up carbon dioxide, so they help to
clean up the air we breathe. Improving
air quality is one of our main aims.” The
group hopes to organize another Plant &
Tree day in the area soon.

Answers: The local news or the
environmental section




Unit 10
and everyday contexts.

in activity 3.

the one in activity 3?

What mediais it?

Newspaper, rodio, or TV

is the topic the some or different?
Whe explains the story?

Presenter, interview, author
Which version is more interesting?

Media: Newspoaher

5 #1 Listen to the news story and say where this news story appears. |
What are they talking about? How is this news story different from

Topic: _k0eal reuss

Headling: Manling Trec.s Doy

Date: Moy 4th, 2071

116 ? Family and Community

Explore and listen to news finkec to family

4 Look at the headlines. Choose the most appropriate for the news story

* Go English! A headline is the title of 2 newspaper story that is printed in
large letters. Headlines give you the main idea of a story and you can use the
headlines to decide if you want to read the story or not. Scanning and skimming
through news staries can help you identify the stories you find interesting
Scanning through headlines can help you choose a story for your final product.

* Go English! In radio or TV shows about
news, the presenter or news anchor gives
ali the information about the story orally
and can invite a guest to be interviewed. In
a newspaper story, the author or journalist
can write facts, details, or quote what other
people say about the event.

% #25 Go through new stories about the topic you chose in step 1 in
newspapers, radio, or television news shows. Work in small groups and
choose one story that interests you for your fina! product.

Media:
Topic:
Headline.
Date: N

4 You can encourage children to
propose their own headlines for the
news story. You can suggest that

they work with another pair to share
which title called their attention more
and why.

Answers: Plant a Tree to Clean the Air.

¥ Go English! You might want
to explain to them that newspapers
use a standard format: a headiine
followed by the main idea that
includes who or what the topic is
about. Scanning and skimming wiil
help children select which niews
stories they should read in full and
which stories they should skap.

5 W18} You might want to go over
the statements with the class, making
sure they understand them. Explain
that they are going to listen to the
news story again but this time it is in
a different format. If there is a word
they do not understand, they can go
to the glossary on page 125 or they
can use a dictionary.

‘ Track 18)3

Woman: Good morning. This is XFB55,
your local radio station. It's 7 o'clock
and here’s your local news.

Man: More than 40 families met in High
Hills Park last Sunday. They came
together to plant 120 young trees.
The event was organized by the Plant
a Tree environmental group. Paula
Lépez, who is the spokesperson for
the group, explained the idea
behind it.

Paula Lépez: Trees soak up carbon
dioxide so they help to clean up the
air we breathe. Improving air quality is
one of cur main aims.

Man: The group hopes to organize
another Plant a Tree in the area soon.

Answers: It is a radio news program.
They are talking about the same news
story. They include an interview by

a spokesperson.

P Go English! You might
want to discuss why people prefer to
watch the news on TV.

6w Encourage children to read
newspaper articles, whether they are
in a printed format or online. Point
out that people are consuming more
news than ever, and this helps them
to be informed citizens. If they do not
have access to an online newspaper,
you can bring local newspapers to
the classroom so they can work

with them. Remind children they
should record the media source, topic,
headline and date of their news story.

Mixed abilities

Encourage children to listen again

to the audio and time it. Then ask
them to listen one more time and
decide if the news presenter says Um
or Ah. How would they describe the
tone: serious or alarmed? Did the
news presenter speak very fast? Did
he have difficulty saying any of the
words?

Family and Community ’@ 137



Unit 10

Activity Book page 117

Look at the example.

LN
i

What happenedﬂ/‘ K

-
St
¥

that best illustrates the news.

#

answers with another pair.

1 What happened?
2 When did it happen? ____

1’»‘* Unit 10  Understand news in audio format,
P
5

n . !
| More than 40 families metin

7 In your group, ask and answer questions about the topic you chose.

N

| High Hills-Park fast Sunday. |

£ %% To practice understanding news, listen to and check {v) the picture

% " Listen again and answer the questions in pairs. Then check your

3 Where did it happen? |
4 Who is loss Blake?
5 What did he do? |

& Why did he look out of the window?

Family and Community .}1 17

Z They may underline the
information that they consider
important or details they think they
should mention in their conversation
for their final product. Suggest that
they share them orally with another
group to receive more feedback.

Answers: A: What’s the headline of
your news story? B: The headline
is Plant a Tree to Clean the Air.

8 ¢) Encourage them to work
in small groups and describe what
they see in each picture and what
news event might be depicted. Play
the audio and suggest sharing their
answer with a classmate.

138:% Family and Community

‘ Track 19)
Woman: A fire breke out in a fast

food restaurant in Santa Rosa in the
early hours of Saturday morning. A
neighbor alerted the fire department
and two fire trucks arrived quickly.
But the fire had spread by then and it
took firefighters nearly two hours to
extinguish the blaze. The restaurant
was closed and empty at the time
and there were no injuries. Joss Blake
was the neighbor who called the
firetighters.

Joss Blake: When | woke up at about

twe in the morning, | could smell
smoke. So | locked out of the window
and | saw flames coming from the
ground floor of the hamburger bar
across the street.

Woman: A spokesperson for the Santa
Rosa fire department said they did
not know how the fire started. This is
the fourth fire in a hamburger bar in
this suburb of the city in less than a
menth.

Answer: 3

9 415) You could start by drawing
children’s attention to the questions
and geing over them, making sure
they understand their meaning.

The paint of this activity is not to
develop listening comprehension,
but encourage listening for details
and absorbing information to later
comment on them.

See track 19 in activity 8.

Answers: 1 A fire broke out.

2 In the early morning hours.

3 In a fast food restaurant in
Santa Rosa. 4 He is a neighbor.
5 He called the fire department.
6 He could smell smoke.




Unit 10 Activity Book page 118

1 Did the firefighters arrive quickly?

3 Was anybody injured?
4 1s there anything suspicious about
the fire? if so, what?

% Santa Rosa

Unit 10 Understand news in audio format.
18 In pairs, decide from the questions below which can be used to i

get more information from the news in activity 8. Take turns Rl
asking and answering with another pair.

2 How long did it take to contral the blaze?

FIRE AT HAMBUGER BAR

A representative of the Santa Rosa Fire Departmeat
stuled yesterday that it is still unclear what caused the
fire at Harry's Hamburger Bar in this quiet and peaceful
aeighborhood of the city. Delia Mason explained that the
fire began on the ground tleor of the popular eating place.
The gquick action of a local resident, who called 999,
prevented serious damage to other propenies and people
in them. Fortunately, there were ro casualties,

8 8 A R 5 AR 1 i o 5

* Ga English! in this fevel, you
have already learned how to make
questions and their use. To review
how to make questions, go back to
Unit 2, pages 20-27.

11 Read the same news story, but from a newspaper. In pairs, ﬂﬁ
identify words and phrases that are different from those in o
activity B.

i

12 Read the news story from activity 11 again. In pairs, identify words and
phrases that are different from those in activity B,

i the biaze called the ﬁreVﬁg;*sturarsr stanea th».; suburb ‘ovfth.le‘cit.y;
; the hamburger bar H

2 afast food restaurant .
3 afire

5 alerted the fire departrment

4 broke out ... s s

118 ? Family and Community

¥ Go English! It s important that writers avoid repetition.
In this way they keep their audiences interesied in the news.

10 Refer children to the Glossary on
page 125 of the Activity Book.

Invite children to add more
questions they can use to get more
information or ask them what other
information could be useful to
comment on a news story. Remind
children that statements or quotes are
important to recount details others
have said in newspaper articles or
radio programs.

Answers: Answers may vary if
students write new answers; if not, the

answers to the questions are as follows:

1Yes. 2 Nearly twohours. 3 No.
4 Yes. It is the fourth fire ina

hamburger bar in a month.

P Go English! 1 sudents
need to review how to make
questicns, refer them to unit 2

on pages 20-27.

11 Refer children to the Glossary on
page 125 of the Activity Book.

You might want to discuss with
them why a newspaper article may
be different from a radio or television
story, for example, the latter are
often immediate, on the spot reports;
newspapers have more time to write
out an article before it is published.

Divide the class into pairs and
invite them to read the newspaper
article and compare it to the one
they listenied to previously. Play the

audio from activity 8 again so they
can compare the words and phrases
used in the two news reports. Invite
children to add them to the list in
activity 14.

Answers: 1 quiet and peaceful
neighborhood of the city 2 popular
eating place 3fire 4 began

5 local resident Other differences
are: casualties / injuries; did not know /
it is unclear

12 You could inquire if children
know any synonyms for the name

of their neighborhood or town, for
example, capital, colonial city, coastal.
Accept all answers. Point cut that

in order to avoid being repetitive,

it is beneficial to describe things in
different ways.

Invite children to look at the
numbered list of words and phrases
and explain that they are going to
find alternative words in the box.
Allow them time to finish and check
answers.

Answers: 1 this suburb of the city
2 the hamburger bar 3 the blaze
4 started 5 called the firefighters

¥ Go English! vou coud ask
children why they think writers avoid
repetition. Have a class discussion
about it and explain that if a news
article were repetitive, people would
find it boring and even confusing.
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activity 11, you like best and why.

the questions.

Unit 10 Understand news in audic format.

1* Work in pairs. Say which version, the one from activity 8 or the one from

: 1like the newspaper version
i better because there are
more details about the event. :

i% ¥ Look for information about the news story you chose and answer

2 When did it happen? Y&t

1 What happened? £ restaaranst burrad dowo.

3 Where did it happen? Proceiul

e ightirhood, in the oite

4 Who was at the event? _Joss Biake was there andd caffind 799

saiel thnt the ool preventied

5 What did they say? . [x2fa tiz

daenaiag. T otREr prinie i s

1 What happened? :
2 When did it happen? .
3 Where did it happen? ._..._
4 Who was at the event?
5 What did they say?

[ Were there damages
| to houses during the
. earthquake in Oaxaca?

% To make sure you are not missing information, practice asking questions
about the news story in activity 14.

Yes, at least fifty houses |
were damaged.

Family and Community #1189

13 Encourage children to say
what they notice about the format
that is different from other texts, for
example, the name of the newspaper
displayed in a special font, columns,
headlines for each article, graphics,
ete.

Answers: Answers may vary according
to how students usually receive news
stories.

14 53 Invite children to look for
information about the news topic
they chose and answer the journalistic
questions. You can encourage them

1401‘”’ Family and Community

to add any questions they think

are important for their discussion.
They can either write their answers
in their notebooks or on a separate
piece of paper if necessary. Children
may share their answers with their
classmates.

15 Suggest that they review the
questions in activity 14 and can use
in their conversation for their final
product. Explain that they need

to practice asking these questions
about their news story to make sure
they’'re not missing any information.
Allow time for children to share their
questions and answer them according
to their news story. Try to encourage
everyone to talk during this activity.

Unit 10 Activity Book page 119

Answers: A: Who was at the event?
B: Joss Blake was there during the fire
and fireman arrived later.

" Media resources
Print or photocopy the What's on the
News Today? handout to help children

analyze news content by asking and
answering journalistic questions.
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Rodrigo: | wonder what problems you
need to examine, Paula! | never have
nightmares.

Martha: Lucky you!

Unit 10 Understand news in audio format.

16 ¥ Complete the sentences about yourself. Share your answers as a class
and with the help of your teacher, decide how to improve your performance.

THcan . v o
2 {learned
3 i find it difficultto . ..
4 NeXt SE8PS! e o+

Answer: 1

You might encourage children to

12 #0. {ook at the news story and listen to the children talking. ) " A ]
Underline the correct answers to the question. f;g? thmk of three questions they would
o like to ask the psychologists at La
=« &  www.whatourdreamsmear.|pu.edu * = Playa Ul'l.iVE['Sil'y.

18 %20)) Play the audio, then
encourage them to share their
answers with a classmate.

You may peint out that we use
some of these expressions to state
an opinion and we use others to
ask for clarification. Encourage
children to work in pairs and decide
if the expression is an opinion or a
clarification.

Psvchoiogxsts at La Playe Un:verswy have reteased the rasults Df their study about the
dreams that young people have. The three commonest dreams reported are dreaming
abuul: fa&lmg threugh t-‘.he air, being chased by something frightening like a dangerous
animal, and dreaming about family and
friends. Other dreams included being about
for a test that the dreamer is not prepared
to take, trying to run but not being able to,
fiying high in the sky, and showing up
sormewhiera with the wrong ciothes on.

What are the students doing?

1 Giving their opinions about the content of the news

2 Talking about what their dreams maan See track 20 in activity 17.

12 €2 Listen to the conversation again. Pay attention to the expressions
below. Then discuss in pairs which ones are opinions and which ones are
clarifications. Then circle O (Opinions) or € (Clarifications}.

Answers:10 2C 30
40 5C 6C

1 [ike this news item.

2 | want to know more.

3 I'm not really interested.

4 In my opinion ...

5 I'm sarry. | don't understand.
6 What do you mean?

0OCO000C0
[sNaNsEaRale]l
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16 ¥ vou may remind children
how far they have advanced in their
development. If necessary, go through
the major items in the unit so far for
themn to understand their progress.

17 ) Encourage them to share
any thought they have about how the
children are talking about the news
story. Remind them that for their final
preduct they should have a similar
conversation about their news story
to complete the social practice of the
language. Invite them to share their
answers in small groups, giving the
reasons why they chose that answer.

‘ Track 20))

Paula: | like this news item. It's so
interesting. | want to knoew more
zbout the study.

Martha: Yeah. | agree. | often dream I'm
falling. It's great to know other people
dream the same. Do you ever dream
you're falling?

Pedro: Yeah. | wonder what that dream
means, It doesn't say what it means
here.

Martha: What about you, Redrigo?

Rodrigo: | never remember any of my
dreams, so I'm not really interested.

Martha: | think this study sounds great.
I want to study psychclogy. Do
you dream about any of the things
mentioned here?

Paula: Yes, | was with crocodiles last
night.

Pedro: I'm sorry, | don’t understand.

Paula: Last night | had a nightmare.
| dreamt | was being chased by
crocodiles! So yes!

Pedro: Oh, | see.

Family and Community % 141



Unit 10 Activity Book page 121

Unit 1@  Exchange opinions.

Student A- What about you, .
Student C:
Student B: I think I

I'm sorry, | don't
understand.

the news story in activity 18.

¥
’m ﬁ-!

o m

| Means someaneg ;

b i1 Being chased |
fllows you.

1% Work in groups of three. Complete the conversation underlining or writing
the option that expresses your opinion about the news story in activity 17.

Student A: 1 (a) like / don't like this news story. It5 so (b) interesting / boring.
Student B: () Yeah. | agree. / | don't agree.

7

28 In pairs, role-play the conversation from activity 19. Remember to ask for
clarification when you don’t understand what someone is saying.

Qpen your Reader ta
Chapter 10, “In my
Qpinion ", pages 130
1o 140. Take turns giving
your opinion about the
news in the story.

.

Reflect. Why do you -
think it is imponant to
ask for clarifications?

24 Look at the pictures. In pairs, say what the emotions are and how the
people are expressing them with their body language. Then discuss which
emations you think you would express when saying your opinion about

* Go English! Remember that body language is the
mavement or position of your body that shows other peapla
what you are thinking or feeling. You can go back to umit 510
sea how body language helps when telling a story.

Family and Community 312E

Reflect. It is important for
students to take a moment to
think about why we need to ask
for clarification when we do not
understand what someone says. This
short activity helps children develop

P Closure

19 You may want to organize the
class into groups of three and invite
them to write some things they
would like to say about the news
story in activity 18 by completing
the expressions in the activity with
their own opinions. Then suggest that
they think of and share additional
expressions they could use. You may
point out that a simple I like it does
not express an opinion. It might be

a good idea to walk around and
monitor, checking whether children
need help.

Answers: A: | like this news story.
B:Yeah, I agree. /I don't agree.

A: I don't like this news story. It's so
boring. B:Idon’tagree./Iagree.

142*?) Family and Community

20 Explain to children that they are
going to express their opinion about
a specific point or ask for clarification
when they don’t understand
something. You could guide them

by eliciting from them what kind of
dreams they remember and if they
have ever thought about that.

%ﬂ Once children finish
reading the chapter and taking

- turns giving their opinion about
the news in the story, guide a
class discussion so they can all
share their opinions. Encourage
all children to participate and
acknowledge their effort.

ERE RS 5‘@“2@%#%%

their communicaticn sklls.

- Media resources

Print or photocopy “In My Opinion”
Reader flashcards to help children
practice the exchange of opinions
about the content of a piece of news.

21 You could remind children

that we can often tell what others

are feeling by looking at their body
language. Divide the class into

pairs. Encourage them to look at the
pictures and say what the children are
feeling, and how they are expressing
that feeling through body language.

Answers: 1 angry 2 worried
3 amazed 4 surprised/confused

5 happy

P Go English! irstudents

need to review what body language is
and how to use if, refer them to unit 5.
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Unit 10 Exchange opinions.

22 Work with your group. Remember and share all the information you
have about the news sturies you gathered in step 3. Think about your
own opinion about the news story.

and ask them to give reasons why
they respect them.

24 b ] Finally, after doing their

self-assessment, organize a feedback
session to discuss aspects that can be
improved. Make sure the feedback is

Oaxaca city, Health clinics, markets,
and homes were damaged. Pecple
are waiting for food support ..

23

" Last night there was a 6.0 meagnitude
earthquake 38 kilometers southeast

Take turns giving your opinion about the news story. Include body

specific and kind. Let groups reflect
on this feedback.

language and emotions.
thirk peopla should |

|
{ help each other. :

_heip each other  J

a aéree’."They
make food and

!
i

.

it with the rest.

R
can | ||
share | wait for the government’s

help.

% :
i b
H

4

B

24 ¥ Circle the words to self-assess you

2 | whispered / shouted.
3 | made pauses/ didn't make pauses befo

122 } Family and Community

group to check if they agree with you.

1 | spoke using body fanguage / without using body language

r performance. Share it with your

re important information.

Socio-emotional skills

Encourage children to discuss how
they can be respectful when people
have different opinions. Guide them
to notice that we all are different

and we will not always agree on
everything. Nevertheless, that is not

a reason to stop being kind to others.
Write on the board “agree to disagree”
and encourage them to think about
what it means.

" Yor your final product

22 Children can use their questions
and notes from previous steps to
remember the news stories they have
chosen. It is important to make a brief
surnmary or recap of what they have

done throughout the unit. Allow them
to take some time and think about
their own opinions on the news story.
What detail did they like the most?
Do they agree with how the story
ends? What can they appreciate from
the news story?

Answers: [ think it is important to know
about these local events that help our
community.

23 You might want to point out that
treating people with respect makes
the world a better place to live in,
whether it’s at home, school, or in our
community. Encourage children to
reflect on the meaning of respect and
ask them to give some examples of
respectful behavior, especially in the
classroom. You could alse elicit people
in children’s lives that they respect

Family and Community "> 143
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Follow-up Exchanging Opinions About Recent News

PART 1 Socislizing
i &% Work in groups.
3 Talk about the news to the class or to a different group. Remember to express questions, help them notice how this
your feelings with appropriate facial expressions and body language. knowledge can be useful outside the

2 When you finish, carry out a survey to know which was the most fiked news
conversation and the least liked news conversation. You can modify this
criverion, if you consider it necessary, and carry out a survey on another aspect

Part 2 Make it yours

Invite children to answer the

three questions on their own

and then encourage them to share
their answers with the rest of the class.
This part is intended to make children
relate what they have learned with
their lives, so besides answering the

classroom.

of the news. Part 3 Now you can ...
3 Talk about what you may improve and write it down, Invite children to check the goals
: SRR e R _ they achieved throughout the unit
Aspects to Improve on page 114. Then encourage them to
- S reflect on them and share what they

learned, which activities they enjoyed
the most, and how they can further

PART 2 #doke it yours

when you started the unit?

Social Practice: Exchange opinions about news in audio format.
i Do you feel more confident exchanging opinions in English now than

develop their new knowledge and
skills outside the classroom.

" Teaching tip.
" Once they finish the unit, it is

your opinion about news?

i

your opinion?

# Which other type of infermation can you exchange in English besides

suggested that you have children
go to the activities page at the end
of their Reader chapter and answer
them. For that, they might need

What are you going to pay attention to the next time you exchange

to read the chapter again, so itis
recommended to give them time.
Once they read or remember what the

PART 3 MNow you can ..

them as a class.

Go back to page 114 and check (+) the things you learned in this unit. Talk about

text is about, have them check their
answers. You might ask children to
work in pairs or as a class. Encourage
them to participate and explain their

Family and Community iK;wlaa answers, When nECESSﬁl’y.

Part 1 Socializing

ialr Encourage children to talk about
the news and to react to them with
appropriate facial expressions and
body language. Then help children
carry out the survey on the best news
story or the one they liked the most or
on any other topic they might want.
You can use this activity as portfolio
evidence, Have children work on a
separate piece of paper, if necessary.

144’% Family and Community

Teaching tip
Get children to think about why they
are writing and who they are writing
for. When you talk to children about
their writing, remember taking into
account what they have revealed
about themselves and always say
something positive. Show interest
in their ideas; make an effort to
understand them. Ask questions to
find out what they intended to say
when something is not clear and
explore ways of writing it more
clearly.




Progress Tracker

Progress Tracker

Complete the following activities to review and check your progress in this unit.

Read the news story and write questions about it.

E)
L P T 1 o T, VT T 2
More than 40 families met in High Hills Park fast Sunday.

i
]

They came together to plant 120 young trees. The event was i
organized by the Piant a Tree environmental group. Paula 2
i

H

g

i

Lépez, wha's the spokesperson for the group, explained the
idea behind it. “Trees soak up carbon dioxide, so they help to
clean up the air we breathe. Improving air quality is one of our :
main aims.” The group hopes to organize another Plant a Tree
_Day in the area soon.

Write your opinion about the news item in activity 1.

# v

124 @ Family and Community

This Progress Tracker will give children the opportunity to reflect on what they have learned
throughout the unit. By doing so, they will feel involved in their learning process, which will
encourage them to take responsibility for their learning journey. Therefore, it is important that
this purpose is clear for children before answering.

As children approach this section, it can be useful for them to flick through the pages of the
unit and notice what they learned, which can go from structures in the new language, to skills,
strategies, or some other knowledge. They can write it down in their notebooks or talk about it
in pairs. Make sure they understand all the information on the page.

After they finish answering each activity, you may carry out a class session in which you
encourage children to realize how far they've come, which will keep them feeling positive for
what is to come.
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Assessment Instrument For the teacher

Graded Scale

A graded scale is an instrument used to evaluate certain characteristics or aspects of the children’s performance.
Its purpose is to measure the range of certain aspects in terms of quantity and / or quality.

Instructions:

1 Determine a list of criteria or characteristics to be evaluated.

2 Determine the kind of evaluation scale you will use: numbers (traditional grading), letters,
percentages, etc.
Evaluate your children and determine their performance level.

Graded Scale Evaluation Scale

10

Instructions:
*Key:
A:

o0

" ge s

m

Photocopiable, D.R. © Macmillan Publishers, 5.A. de C.V.,, 2020. Only for teaching purposes.
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How to Use the Class CD
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Introduction

Welcome to Go English! Class CD5. This Class CD is part

of the Teacher’s Guide and is meant to be a great tooi for
your everyday classes. Besides including all the audios of
the Activity Book and the Reader you will need during the
school year, it contains additional resources to enrich your
class. The additional resources are: Flashcards and Handouts

Flashcards

The Go English! Reader flashcards are visual aids that can
help you provide children with extra practice. In this CD
you will find a set of ten flashcards that correspond to each
chapter of their Reader Book. Each chapter is represented by
a set of four flashcards. Three are selected from the chapter
and the last is a summary of the three.You can use them at
any point in the class, although you will find suggestions in
the media resources boxes of the Teacher’s Guide. You can
project them on a wall or you can print them out and hand
them to children.

There are many uses you could give to the flashcards. For
example, you could:

* have children retell you the text,

* describe the key moments or key facts portrayed in the
pictures,

¢ unscramble the pictures (once you print them cut and
photocopy them) and have children order the pictures
according to what they remember from the chapter,

* have children work in pairs and take turns secretly
choosing a scene, describing it according to the text in
the Reader and guessing which picture the classmate is
talking about,

* have discussions about a certain topic or aspect of the
chapter (informative chapters),

* choose their favorite moment of the story (literary
chapters) from the pictures and say what happens in
that part.

The goal during this stage is that children are able to use the
pictures in the flashcards as prompts to use the English
language. For this, it is necessary that children read the text
in the Reader first and then, they can reread to ¢lear doubts,
for pleasure, to polish details from the text, etc.

[’ SR
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Handouts

Vocabulary and grammar are closely interrelated in children’s
language learning of a foreign language. Young children
learn chunks of fanguage, which combine grammar and
vocabulary in a natural way, just as they learn their mother
tongue. As they get older, they learn to notice and analyze
language forms and functions. So, these handouts are
created to meet the children’s needs to memorize, practice,
recycle, and extend their vocabulary and language chunks in
meaningful contexts.

In this CD, you will find ten handouts. This means that there
is one handout per unit of the Activity Book with vocabulary
and expressions you can use throughout the units,

These handouts will provide you with a wide vatiety of
expressions, vocabulary, charts, and other resources that will
allow you to expand the topic seen in the Activity Book. As
with the Reader flashcards, you can print the handouts or
project thermn. You will decide this based on the needs of your
class or the activity you have planned. Nevertheless, you will
find specific activities in the Teachet’s Guide which will be
highlighted by the use of a box called Media Resources.

How to Run It

To run the CD, follow these steps:

1) Insert the CD on the disc tray of your computer or on an
external CD reader connected to it.

2) Go to My Computer and right-click on the CD/DVD RW
drive (any letter from D:}.

3) Right-click and hold on the Go English! Class CDS5 icon.

4y Select “Open”on the displayed Menu.

5) Right-click on the folder you want to see (“Introduction”
or “Additional Resources”).

To access the Audio Tracks:

1) Open Windows Media Player or the media player you
prefer an your computer.

2) Select the Audio File and doubie click on it to display
the list of tracks.

3) Click on the track you want to listen.
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Reader Audio Script

o Track 21), Unit 2, Chapter 2, Activity 1

There are also quizzes that you take for fun. You can
find these quizzes in magazines and online. They have
guestions on any subject you like—science, history,
space, animals, general knowledge, geography, food,
your personality, and so on. There's even a quiz called
Are You Addicted to Internet Quizzes?

o Track 22)}, Unit 7, Chapter 7, Activity 1

Colin's coordination is still not perfect, but he is very
gentle with Cuddles. Colin is gentle because his older
sister taught him to pat the cat softly.

On the other hand, Maddy doesn't take care of her dog.
She doesn't take it for a walk, and she doesn't play with
it at all. She is capable of caring for her dog, but no one
has taught her to play with her pet and to care for it.

Some twins look the same. They're callad identical twins.
They have the same genes, the same looks, even the
same sex. Other twins don't fook the same. Their genes
are slightly different. They're called fraternal twins. They
might be from a different sex, they may look different,
they may have different eye color, etc. Even theugh
twins look alike they can sometimes have very different
personalities.

o Track 23)), Unit 9, Chapter 9, Activity 1

School exhibitions are usually based on a theme that
relates in some way to what you are learning.

When you know your theme, it's time to brainstorm
different ways to approach it. The next step is to
research your subject from a variety of sources. The
museum labels you write should give informatien to
your audience in a simple, easy-to-understand format.

You need to cellect ideas for photos, diagrams, or
drawings to accompany the information on your index
cards.

o Track 24), Unit 10, Chapter 10, Activity 1

Carlos: Did you hear about those dogs that were found in
an empty house in our neighborhood?

Mari: Yes, | heard it on the news last night. It's terrible.

Estela: What? Tell me, Carlos! What happened?

Carlos: Listen: Last Monday, Pets in Need, the animal
rescue organization, was called to a house in La Joya.
Neighbors reported hearing crying from an empty
house. When the volunteers arrived, they found four
starving dogs. The dogs were in the house without food
and water. They had been there for over two weeks and
were nearly dead.

Estela: That's terrible!

Carlos: The owners of the house had moved away, leaving
the dogs inside.

Estela: | can't believe it!

Mari: | can't either!

Carlos: They were immediately taken to the vet and given
medical attention. A spokespersan for Pets in Need
said three of the dogs were recovering slowly. “When
they are well, they will be put up for adoption,” she
said. "Unfortunately, we couldn't save one of the dogs
and it died yesterday.”

Estela: That's 50 sad! How can people be so cruel? What
do you think, Mari?

Mari: | think the people who left the degs should go to
prison. It's animal cruelty.

Carlos: Yes. | can't understand how people can be so
cruel!l it makes me angry!

Estela: Me too! But at least three of the dogs are safe
now. Thats good news.

Carlos: Yes, | agree. And it's just great that there are
organizations like Pets in Need)!
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