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Estimado(a) maestro(a):

La Guia Didactica que tiene en las manos es el resultado del esfuerzo realizado por el
gobierno federal y los gobiernos estatales, para garantizar que los(as) alumnos(as) que
cursan la asignatura de Lengua Extranjera. Inglés puedan acercarse al conocimiento y
dominio de una lengua diferente a la materna y, con sus orientaciones, alcanzar una
educacién de excelencia.

Los materiales educativos que conforman el paquete didactico le ayudaran a que
los(as) estudiantes de esta asignatura logren familiarizarse, conocer, comprender y
comunicarse en Inglés como lengua extranjera.

Esta Guia didactica contribuird también a su formacién docente, pues en ella
encontrard recomendaciones metodolégicas y disciplinares para generar mejores
ambientes de ensefianza y aprendizaje de la lengua inglesa; ademas, cuenta con un
disco que contiene modelos orales e imagenes fijas que le apoyaran en su quehacer
docente.

Le deseamos éxito.

Distribucion gratuita. Prohibida su venta.
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Achievements

Product

Language

s
Eﬁ%

&

e it

Vocabulary

* Explore and listen to suggestions in
dialogs.

* Understand expressions used by
interlocutors.

* Exchange suggestions in a dialog.

Dialog with
Suggestions to
Buy and Sell
Products

* Wh-and Yes / No
questions intonation

* Expressions to greet,
to ask for a product,
to make suggestions,
to give information
about a product, to
express satisfaction
or dissatisfaction,
and to end a dialog

Can I help you?, I'm
looking for ..., Do you
have ...?, [ suggest ...,
How about ...?, That's
amazing!, How much
is it?, Here you go,
Thanks!, Satisfied,
unsatisfied

* Review instructions to avoid situations of
personal risk.

* Plan the writing of instructions.

» Write instructions to avoid situations of
personal risk.

Illustrated
Report with
Instructions
to Avoid a
Situation of
Personal Risk

¢ Title, subheadings,
and instructions

¢ Text organization

* Making suggestions
and giving orders

* Sequencing words

Dangerous, safety, You
may ..., You mustn't ...,
Do not eat or drink ...,
You're allowed to ...,
We advise you to ...,
First ..., Then ...,

Next ..., Finally ...

* Explore sports commentaries.
* Understand general information and
some details of sports commentaries.

Narration of a

* Expressions to
narrate different
sports actions

Sports commentator,
Live from ..., Collins
kicks ..., Impressive!,

* Narrate a brief fragment of a sporting Sporting Event : %\n/lzﬁsilc?:;: and Roberts runs ...,
event. details Gold medal goes to ...
* Explore reports about jobs. * Main ideas and Duties, skzl{s, working
¢ Gather information about jobs or NMustrated supporting details hours, studies, They
professions. Report About | ¢ Connectors work long hours, They
* Write information about jobs and aJob * Punctuation and make sure that ..., They
professions to make a report. capitalization are responsible for ...,
They have fo ...
* Structure of stories
¢ Description of objects ,
» Explore and read fantasy stories. Collage with | ¢ Predict and discuss Imaginary characters,
* Read stories. Mustrated a story opening, middle,
* Compare similarities and differencesin  |Descriptions | * Characteristics of conﬂ:ct, enfimg,'
one’s own behavior, values, and scenarios | of Magical fantasy stories magical Ob],“t', ht_tle red,
to other countries’. Objects * Analyze and scary, magic, fictional,

compare behavior
and values

behavior, value




Achievements

Product

Language

Vocabulary

Why do bathrooms get
- dirty during the day?,
. —~ t
Fpoentapoblem. Aletona [t Uk aestions |
* Register and organize information. CHOOLTIOBIEM | solutions Sfligg:;;";;ﬁ 51: ;’;g
care of them
. E . . Don't ..., It is not
xplore and listen to warnings issued at Set of * Commands allowed to ... It is
. . . d‘ti ; e siay
. %‘}1\1211;55::‘5 y eneral meaning and main Warnmgs and : groorlllill)itoigrsxs and prohibited ..., You
ideas in warr%in 5 & Prohibitions at obligations ’ mustn't ..., You have
8s- a Public Place & to ..., because it may

* Express warnings.

* Tone of voice

cause ..

* Explore and select pictures that show
customs of different cultures.
* Explain customs shown in pictures.

Comparison of
Customs Based

* Describing pictures
of customs

* Expressions to
start and finish a
description

Take a look ...,

what [ mean is ...,
they are dancing ...,
the man is wearing ...,
both pictures show ...,

* Describe and contrast details. on Pictures * Expressions to give while this picture ...,
us time to think d that's what I
* Expressions to and that's what [ have
compare o say
They told me ...,
* Explore interviews. . ) * Gem.aral ideas and an e'dttor said ...,
. . Discussion details think ..., In my
* Understand general information and S .
. ) - About an * Reported speech opinion ..., I (don't)
some details of interviews, . . e
. s . . Interview * Expressions to ask agree ..., I consider
* Discuss opinions about interviews. . o Ay
for and give opinions | that ..., I believe ...,
Idon't believe ...
* Explore short historical accounts. Comic to
* Read sho%'t }pstc_njlcal accounts. _ Cqmp:ftre * Expressions to say Histqricaf' account,
* Express similarities and differences in Historical similarities and Mexico city had
historical and cultural aspects between  |and Cultural : 1,700,000 inhabitants
. . differences S
Mexico and other countries. Aspects of o Contrasting detajls | While London had
* Compare historical and cultural aspects | Mexico and 8 8 million.

between Mexico and other countries.

Other Countries




Therefore, when finishing Go English! 6, children are expected to:

1 Identify shared and different aspects between themselves and other
people and cultures, obtained in intercultural experiences.

2 Participate in decision-making aimed at improving the cooperation for
learning a foreign language.

3 Use information from previous experiences of foreign language learning
to anticipate new situations.

4 Use simple linguistic repertoires for basic expressions about personal
information and practical needs.

5 Exchange predictable information of immediate interest.

6 Establish basic social contacts in habitual situations.

How Contents Are Organized

The units in the Activity Book are organized according to the complexity
of skills required from the children. For example, Unit 1 starts with a
Family and Community environment where the social practice (Exchanges
suggestions to buy or sell a product) might be a smooth start for students
to communicate confidently with their peers. This first unit is followed by
an Academic and Educational unit (Write instructions to avoid a situation
of personal risk) where students have to interpret and follow up simpile
instructions. In this case, the vocabulary and language structures flow
more naturally and are close to children school context too, and so on. By
the end of the book, students are prompted to more complex skills and
language abilities like explaining customs, analyzing and discussing about
an interview, and reading historical accounts to compare cultural aspects
of Mexico and other countries. As explained before, the order and relation
between the blocks and the learning environments (Family and Community,
Recreational and Literary, and Academic and Educational) was suggested
according to the degree of complexity of strategies, language awareness,
and skills children need to fulfill the social practices. Nevertheless, this
suggested organization of contents, the amount of sessions it will take you
to complete the social practices, and the implementation of the approach,
depend on your class’ needs. Please feel free to modify them accordingly.
Regardless of this progression, every unit presents students with a clear
process of building activities towards a final product and provides them
with the necessary models to do so.

Components

The series Go English! consists of an Activity Book and a Reader for the
children. It also includes plenty of resources for the teacher to carry out and
enrich the activities in his or her class, which are: a Teacher’s Guide and a
Class CD with audios and additional resources.

Activity Book

1t provides children with fun and colorful activities and a wide variety of
oral and written texts that allow children to develop skills, knowledge,
awareness, attitudes, and values.

GC

Englishl .
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Reader

The Reader is specifically designed for children who are in a
developing literacy stage. There are two types of texts in the
Reader: literary and informative. Literary texts are classic stories
that will encourage children to explore the fantastic world of
literature. Informative texts provide children with interesting
factual texts that will make them feel curious about the world
around them. Both types are illustrated with attractive pictures
that will help children understand the text.

Glossary: Reader includes an English-English glossary that
children will find helpful. There is one word on every page (as
a footnote) and also a large group of words at the end of the
chapter (Glossary).

Extra Activities: It also includes activities at the end of the
chapter that you can have children carry out whenever you
deem convenient, or when it is suggested in this Guide: at the
end of every unit.

Bibliography: This section offers a list of reference materials for
children to expand their knowledge on the chapters.

Teacher’s Guide

The Teacher’s Guide provides notes on how to carry out each
unit of the Activity Book. It includes a Class CD. The notes
clearly indicate when and how to use each component.

To guide the teacher through the unit, there are a series of
features that you will have to be familiar with to make the most
out of them:

Sections

Contents: This page will be useful for you to
locate any section you need from the Teacher’s
Guide. You will be able to visualize the entire
book in just one page.

Scope and Sequence: This section will allow
you to see what you will be teaching in the year.
It includes basic but crucial information that
will allow you to have a general view of the
contents you will cover.

11



Prnt or phomcopy. e Ry
Frofrets handuut b provade extra
prachice oo akking for and giving
mformation bor -pecific pridieh,

Teackingtip
You could ask children 1o
compare and contrast English
with their own language because
talking about another language

Remund children to bring the
. malterials they will need to make
their reports next claxe

Media resources: In these boxes you will
find suggestions of when to use flashcards or
handouts found in the Class CD.

Teaching tip: This box contains suggestions,
strategies, or tips for you to enrich your
teaching,.

Remember: This section will help you remember
the material you will need for the next class.

There are a series of icons that hold a correspondence to the icons in the Activity Book and that will
work as reminders, so you can make the most out of the material. Therefore, every time you see each

of the following icons:

o)

Play the audio for children. Always pay attention to your class and notice if it is

necessary to play it one or two more times.

M
¥

Remind children to take out their Portfolio and save their work.

Pay attention and provide feedback at these intermediate assessment activities.

Class CD

This Teacher’s Guide includes a Class CD. [t contains the listening
activities from the Activity Book. The recordings are read by native
English speakers. The tracks are indicated in both the Activity Book and
the Teacher’s Guide.

This Class CD also includes additional resources, which you can see in
detail on page 147.

Helpful ideas for using Go English!

There is some information that you might find helpful to explore as you teach your class.

Planning

Planning and assessment are simultaneous processes that should not

be separated. When planning an activity in which you expect children

to achieve a goal, you must also consider how you will measure that
achievement. It is a challenge for the teacher to control both processes.

So, you have to make planning and assessment allies to achieve the
purposes you established from the beginning, for both you and the children.

You can organize the units in the Activity Book according to the needs of
your class and school. You can use a three-month plan, a two-month plan,
or a monthly plan, according to the needs of the school and class.

13



Glossary Usage

In Go English! 6, children are exposed multiple times to different texts and
vocabulary. The aim of presenting vocabulary in a wide variety of texts is
for children to learn vocabulary in context before they can fully understand
it. Learning new words in context in an active processing strategy that helps
children connect new meanings to words they already have knowledge

of. Nevertheless, this process might take time. That is the reason there are
different glossaries in the Activity Book and Reader. These have a double
aim in the process of learning: firstly, they help students that need extra
support or are not very familiar with the meaning of words in English;

and secondly, they are presented in a monolingual dictionary-like format
(showing verbs in base form and singular nouns, for example) to help
children get familiar with dictionary usage. While some children may have
access to monolingual and bilingual dictionaries, others don’t; that is the
reason glossaries are important in both books. For all children learning a
new language, being a good dictionary user is an important skill.

Literacy
Developing Reading Skills

Go English! 6 focuses on developing children’s ability to read texts,
understand them, and respond to their meaning. Children will be involved
in reading different types of texts and stories. Simple activities such as
frequent readings and class discussions about this variety of texts can help
raise children’s awareness of the foreign language.

By the time they are in sixth grade, children can recognize a number

of English words by sight. At the same time, they might have trouble
recognizing some unfamiliar words they find in books. This is the most
common problem for readers in a foreign language. Help children by
teaching them strategies like prediction or inference.

Text comprehension and enjoyment, the main goals of reading, are most
effectively achieved when children are aware of what they are expected to
do, when they are encouraged to think about how each text is organized,

to ask questions and discuss possible answers, and to relate to the characters’
and the stories” emotions.

Introduce the context of the text by exploring the images in the Reader and
Activity Book; children are actively engaged in developing an awareness of
and an interest in language. Look for opportunities to link children’s own
experiences to the stories or informative texts. Use pictures and objects to
develop background knowledge that children will need to comprehend the
texts. Help children learn to recognize words that occur frequently in the
stories. Look for references that may need to be explicitly explained.

15



¢ Give instructions when everyone is paying attention. Demonstrate them
step-by-step while saying them in English, and make sure that children
are doing what you are telling them to do. Create a signal to call their
attention; e.g. put your hand on your head or use a rattle.

Children need to know what is expected from them; routines provide
these expectations. By starting your class with a song, chant, or TPR
activity, you establish a link to the language and provide a structure to the
class. Routines like these help children feel that they know what is going
on. They become active learners when you tell them the purpose of an
activity: Let’s do this TPR chant so we remember the words we will use.

Use the first few weeks of class to set up the classroom routines. When
children know what to do and when to do it, you can devote more time
to teaching. This is also an opportunity to introduce collaborative and
cooperative learning which involve social skills such as turn-taking, with
the intention of making children more independent, and also provides
opportunities to experiment with appropriate learning strategies.

Engage children in multiple modalities: reading, writing, talking,
listening, and looking. Children this age are very visual. Use the board

to display pictures and word cards; ask individual children to touch a
picture or run their fingers under a word. Choose different children each
time. Move around the classroom; monitor what children are doing. Use
their names as much as possible. Avoid potential distractions by allowing
children to keep only the essentials on their desk.

Using ICTs

Nowadays, technology plays an important role in the life of most people,
regardless their age, and children are no exception. Its diffusion does not
exclude school, on the opposite, school must create the conditions for
children to develop critical thinking skills for the handling and processing
of information, as well as for the conscious and responsible use of 1CT.

ICTs are important in elementary school education, not only because

of the technical skills involved in their operation, but because by using
them, children will learn to search, select, evaluate, classify, and interpret
information; communicate; interact with others: explore and experiment,
create products; ete.

Go English! 6 offers a fair amount of opportunities for you to incorporate
ICTs in the classroom such as the ones included in the Activity Book, Class
D, and in the bibliography, and it will be up to you to include more or
fewer, according to the needs of your class.

17



‘4P Unit Opener

Inthis unt you will leern to ...

* .. exchange sugaestions in a dialeg.

neighborhood?

In this unit you will create a dialog with
suggestions to buy or sell products.

A "“";r*v“

"{’"‘ww

“ﬁ’» b . i
' Environment: Family and Commmun.ty

Social practice of the language: Exchange suggestions to buy or sell products.
. Communicative activity: Exchanges assucidted to specific purposes i

¢ . . explore and fisten to suggestions in aialogs.
= . understand expressions used by intcrlocutors.

_ Where are you now? S

Work in pairs. Check (') the stores you can find in your nenghborhood Tell
your partnier the products you usually buy there.

rocery store clothing srare stationery store
g y 9 Y

Discuss in pairs, in which places or stores could you sell products in your

As this is the first class, take time to introduce yourself to
the class. You might wish to carry out a short activity as an
icebreaker and help them learn each other’s names. It is a
good idea to set aside some time to allow children to leaf
through the book.

There are several elements on the first page of Unit 1
that you might want to explore with the children. You
could introduce the product, which is to create a dialog
with suggestions to buy and sell products. To stimulate
children’s interest, you might ask them about products they
or their family members have recently bought or sold.

Draw their attention to the expected achievements. You
can point out that they will have the opportunity at the end
of the unit to reflect on these achievements and check the
ones they reached.

For the Where are you now? section, you could encourage
autonomous learning by encouraging children to look the
words up in dictionaries before sharing their answers with
the class. When they finish, drill the correct pronunciation
if necessary.

Family and Community ) 18



& Unit 1 Activity Book page 9

Unit 1

R L R L P

Guve sorre exarples

QUESHC &

Explore and listen to suggestions in dialogs.
3 Read the dizlog from activity 1 again and labef the greeting, the body,

and the farewell. Then discuss the function of each part and write them
down. When you finish, you can check answers with another pair.

AT TS SN TR R T

o e teniee Neat e s

6!‘66{:1?’18: It DoesEx’ 1" o,
widaraeadte ot
Bodg: Then de.ILi!'y The S3me pa e
crotrmg'na erd Lo e
T vt A pai e
Fareweli:
4 .+ Go back to the dialog in activity 3. Circle all the questions and underline

all the answers. Then listen again and answer the questicns in pairs.

T Inyour natre lingoage, do you use @ dtsrent
irtonation in questions and in dnswes?

2 Iathe rtonat.snin the oialog the same

antd Asavein T Cive some ~xornples

3 Why wontonatio nnport oz na digle gt

.

s bl 1L ae Vran = rege . —

* Go English!

RTINS

Sery e,

wE §a. Wtk o

(ST ig) TR

mn Lty } ]

Fon ey

3 When they are about to start
discussing the function of each part,
you could write on the board the
three functions (greeting: it’s the
introduction of a dialog, generally
where the topic is mentioned; body:
it's the part in which the topic of
the dialog is developed; farewell:
it's the ending of a dialog) so they
match them with the parts. Make sure
you only write the functions. You
may encourage children to go to the
Glossary on page 19 to the check the
meaning of the highlighted words.
As they are checking answers in
pairs, you could monitor them and
provide any help they may need.

Answers: Greeting: It's the introduction
of a dialog, generally where the topic
is mentioned. Body:It's the part

in which the topic of the dialog is
developed. Fareweil: It's the ending
of a dialog.

B Since this could be their
first approach to their Reader, you
might want to explain to children
that they can read it at any time
they want and that they will be
referred to it in their Activity Book
as well.

Whether you do this activity
in the classroom or leave if for
homework, you can check answers
as a class and congratulate
children for their effort and
remind them of the importance of
reading as a great way to acquire
and improve at any language.

4 42) The purpose of this activity
is that children realize the importance
of intonation. So, after they finish you
could have them share their answers
as a class and write them on

the board. Then you could read the
questions with the intonation of

the answers and the answers as the
questions to have children understand
the importance of intonation.

Ongce they finish, they could
compare their answers with another
pair and solve any remaining doubts
as a class.

o Trock 2);
See activity 2.

Answers: Circled: How can I help
you?, How about this racing car track?,
What else do you have?, Why don't
you take an action figure, then?, Does
he have any favorite characters?, How
much isit? Underlined: I’'m looking
for a present for my 8-year-old son.,
It's a good option., et me see., Yes, he
does., It's 150 pesos.

Answers: 1Yes, we all use a different
intonation in questions than in answers.
2 No, it is different. 3 It is important
because it helps us emphasize
emotions, clarify, and communicate.

’ Go Eng lish!vou may have
children read the box and model
some sentences using the wrong
mtonation to help them understand its
importance.

Family and Community > 21



’ Unit 1 Activity Book page 11

Unit 1

miarkat

T What oz the sthaation of o Jislog?

2 What parts wi'l 1 hawe?

1 E need help.

1z tdentity spmabes s diz og

to improve,

- For your Hoat piouct - Stépl -

Aspects

f
e dentfy Ter reed @ o nerw th cemtan oton bon,

-l gor identity scatencas 10 Qv RUOGRItoNS

Explore and listen to suggestions m dialogs

RISV A

4 Having in mind your Final Product, get in pairs, ook at the pictures,
and choese one place or suggest a different one.

wtilionery store

8 Discuss the following questions with your pair. Lock at the examples.

3 Which express ons will vou use 1o make suagestong?
9 Decide as a group how yau want to share all your dialogs.

10 Answaer the questions with the numbers being 5 excellent and

_oofaizislels)

- — 4

- +.,. +

Y ——t

11 Share your answers with a classmate and decide what you can do

Pty o f Canan ity } 11

2 The purpose of this activity is

that children choose the setting of a
dialog. So you might want to start by
reminding children that at the end of
this unit, they will have a dialog about
buying or selling a product.

If you already know some of the
children’s interests, you could bring
pictures of stores or places where they
enjoy to buy or sell products besides
using the ones in the book.

Answer: Stationery store
8 You might want to explain to

chiidren that they will look at some
questions already answered because

they are a model for them to answer
those questions, but about their Final
Product.

You may want to give them
time to work and when they finish,
they could share their answers with
another pair and take turns giving
their opinion about their choices.

Answers: 1 A teenager goes to the
stationery store to buy the cheapest
but most colorful wrapping paper for
apresent. 2 It will have greeting,
body, and farewell. 3 We will use
“What about ..." and “I suggest ..."
for all the suggestions.

9 For this activity, you might want

to moderate the discussion and guide
them if you see that they cannot reach
an agreement. If you see that they are

having trouble making a decision, you
could have them vote or cut pieces

of paper and write their proposals,
and have one volunteer take one and
chose that one as a winner.

Answers: We want to share our dialogs
with the class, as an exhibition,

10 ¥ Youcould explain to
children that this type of activities are
opportunities for them to assess
themselves. You could explore with
themn why it is important to reflect
periodically on their progress. These
activities also give you an opportunity
to identify children who need help
and apply the remedial work that
you consider necessary, according to
the needs of your class, having in
mind that the focus of this unit is to
have a dialog about buying or selling
a product.

As they are answering the activity,
you could walk arcund and take notes
on what they need to go over again so
you can provide the appropriate help
to your group’s needs.

11 Asthey decide ways to improve,
you could watk around the class and
make sure that the things they decide
are real and that they can really help
children, You can always encourage
them to go over previous activities in
their Activity Book and review them
to clarify any information.

Answers: To improve, 1 could review
previous activities.

Products handout to provide extra
practice on asking for and giving
information for specific products.

Family and Community > 23



‘4@ Unit 1 Activity Book page 13

%

seather idcket

feedback with another pair.

I th ik tint Feeshoo
the price you gay, hew §
ks T £

will have.

AR S e c s

s

Time-

EE -3
’ ««;:x Unit 1  Understand expressions used by interlocutors.
c.

USB tazr drve Fave s ow it 0

14 Take turns presenting the exchange of expressions and providing positive

 Foi jou Bnal fréduci. . Step 2

i3 With your partner, go back to Step 1 on page 11 and decide which
expression can be useful for each of the parts you decided your dialog

i6 Decide time and place for the presentation of your dialogs.

PR TR T SN T

[N X R R TR i3]
Tt Do Exst

“hond anie

Loy,

10w aacts

AP sty o

et
Chapt

Yo are rabt, thirk

YL v Tt

Foaoa

ﬂ You might want to have
a volunteer read the box out
loud and solve any doubts about
what they have to do. Then you
could give them time to do the
activity and elicit how they felt
when they finish.

14 You may clarify to children
that positive feedback is not only
congratulating our peers. [t consists
on pointing out, respectfully and
kindly, the mistakes someone made,
or their areas of opportunity. You
could provide some examples of
positive feedback first by directing
their attention to the example in the
picture and, if necessary, providing
some other examples using the topic
of the activity.

Answers: A: [ think that to ask for the
price you say, How much is this? And
not How much are this?

B:You aze right, thank you very much.

15 M If you think it is necessary
to guide this activity more, you

could elicit the parts they wrote in
Step 1, and have them share some
expressions until you see that they can
continue on their own. This activity
can be saved in their portfolio.

Answers: Greeting and offering help:
Hello. Good ... Can [ help you? How
canlhelp you?; Giving a suggestion:
Why don't you ... ? How about ... ?

Isuggest ...; Expressing satisfaction
or dissatisfaction: I don't like them very
much. / [ like them.; Give another
suggestion: I suggest ...; Asking for
the price: How much are they?;

Giving the price: They are 180 pesos;
Saying the final decision: I'll take
them.; Ending the dialog: have a
good day, bye, see you later.

16 = For this activity, you
could provide children with all
the necessary help for them to
carry out the discussion and reach
an agreement. You may want to
encourage children to use this as
portfolio evidence.

Enswers: Time: 12:30 pm  Place:
Classroom

Family and Community % 25



Unit 1 Activity Book page 15

g Unit & Exchange suggestions i 3 dialog

e
w

LES

20 Present your dialcg to another pair and take turns presenting and
grading each other using the rubric. Add two to three more aspects to
grade from previous activities before you present it.

" Ceiterion
I'ha pai neluded a eoetag

- » - e e -

The z:ail gave suagest.oaea

1 Excellent| OK | 'Needts practice

.
The oar wzed the correct into- :ton

The parr irciuded a farevell.

- + - - P m

21 Take turns sharing with the other pair what you think they need to
improve. You can give them advice, if possible.

You fuys dha grect! [think
thet you bl cod teindluae
dgrest v and practve viure
o that pon don't Do S

?Go English! voucoud
have a volunteer read this box so they
reinforce the idea of positive and kind
feedback.

You could ask a volunteer o read

the [T box out loud and ask them

if they agree with the information.

You may want to encourage them to
record themselves speaking English
and then listening to themselves. This
will help them notice how helpful

this strateqy is. They could do this

at home with any phone their

family may have, “

22 You might want to explain to
children that the next step after
receiving feedback is to apply all the

22 Now that you know what you need ta improve, practice more taking into
consideration the feedback you received.

e n e g matter of changes. When they finish, encourage
tractezf Cong atulations . . .

: i children to proofread it again to make
sure there are no more important
mistakes.

& stblf

1hyau o't nave anyong wha can e
v foedback, you coule uve & nhan
tabilet, on cemnpter 1 Jyon
Thenawhaa yoo waten the v dee o
hear the audio you wilt be t
Lteg what you oeed 1w o0

oyl Gy W1

20 ¥  Before children start, make
sure they understand what a rubric
is. They probably use something
similar in other subjects, but make
sure they know the purpose, which
is to identify particular areas of
opportunity so that they can improve.
You might want to help them
choose the other two aspects, if you
see that they are having trouble.
When children finish, congratulate
them for their effort.

Answers: The pair used the
expressions correctly. The pair
reviewed their dialog before
presenting it. The pair rehearsed
before presenting.

21 Before children start giving
feedback to each pair, remind them
that it is important to keep a kind tone
of voice so our classmates do not feel
offended. Explain that we should all
give feedback in the same way we
would like to receive it. You could
direct children to the picture and the
example, elicit if it is a kind feedback,
and have some children say it kindly.

Knswer: You guys did great! [ think
that you still need to include a greeting
and practice more so that you don’t
pause so much. It's just a matter of
practice! Congratulations!
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¢ Follow-up Dialog with Suggestions to Buy and Sell Products

PART 1 Socializing
1 Work as a class,

buying ar seltng products

PART 2 Make it yours

suggestions?

them as a class.

Dialog with Suggestions ta Buy
or Sell Products

1 Present your dialogs as you sgreed, and have a class session sharing the feedback
you have Decigde as 3 dass what you can de 1o improve when having dialogs about

2 When you finsh, bave a class session w telt your classmates how you teltwhile
acting out the dialog, and wiite down the aspects to improve.

Aspects ta improve

Secisl Practice: kxchange suggestions to buy ocsell a product

1 When do you think you can use what you learned in this unit?

2 Why do you think it is important to know how to exchange
suggestions when buying or selling a product?

3 In which other situations do you think you could now exchange

Go back o page 7 and chick W the things you tearned w this unit, Talk about

Tami’y and Comumurity } 17

g By
[ LTI LIS

Part 1 Socializing

Remind children that today they
will have their dialogs to buy or sell
products as they decided. Ask them
to get into pairs. You might want

to give them some time to prepare.
At the end, you may encourage
children to reflect on their work and
performance. Invite them to share
with the class what they felt went
well and what they would like to
improve. [t may be a good idea to
remind them that this session is for
self-correction rather than to give
feedback to each other.

Part 2 Make it yours

This section enables children to carry
out a quick personalization of the
topic. Allow them time to write down
their thoughts. You may walk around
and check their work. At the end, you
might ask them about the personal
quealities and skills they consider are
needed to be a good salesperson.

Part 3 Now you can ...

After children check the achievements
on page 7 of the Activity Book,
encourage them to reflect on what
they have learned during this unit.
Invite them to share their thoughts

on what they found easy or mere
challenging. Encourage children

to say if talking about buying and
selling preducts helped them improve

their English skills. It might be
useful to steer the dialog to bow the
expressions they have learned can be
used in a lot of different situations,
such as suggesting activities, talking
about trips, offering help, etc.

e :
Once they finish the unit, it is
suggested having children go
to the activities page at the end
of their Reader chapter and answer
them. For that, they might need
to read the chapter again, so it is
recommended to give them time.
Once they read or remember what
the text is about, have them check
their answers. For that, you might
ask children to work in pairs or as a
class. Encourage them to participate
and explain their answers, when
necessary.
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&
Rssessment Instr ument For the teacher

Achievements Checklist

An achievements checklist is a list of goal indicators determined and selected by the teacher in order to evaluate a specific
children’s learning goal in an activity or competency.

Instructions:

1 Determine and write the achievements to be evaluated in the column provided.
2 Write the children’s names.

3 Check () the appropriate column to evaluate the children’s achievements,

4 Write your observations (if there are any) in the last column.

School’s name: Date:
Teacher’s name: Grade:

Unit: Class:
Activity: Competency:
1

2

3

4

5

Photocopiable, D.R. © Macmillan Publishers, S.A. de C.V.,, 2020. Only for teaching purposes.
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E Unit Opener

2% In this unit you will create an illustrated
" report with instructions to avoid
a situation of personal risk.

s+

H

[ ot St

BE 3 E

.

Environment: Academic and bducatioral
Social practice of the language: Write instructions to gvoid 2 sit jat:on
of parsonal nsk.

Communicative activity: interpretation anu fol ow-up of mstiuctiuns
In this unit you will learm to . .

* . review ingtructions to avolo situations of poreonal risk.
¢ .. plunthe wat ng of instructions.

s wele nstartinns o avoid situations of persanal Fisk.

Where are you now?

Work in pairs. Look at the pictures and discuss why the situations
are dangerous.

20

There are several elements on this page that you might want
to explore with children, such as interpreting and following
up instructions {Communicative Activity), or writing
instructions to avoid a personal risk (Social practice of the
language). You can take the opportunity to explain the final
product to the class, which is to create an illustrated report
with instructions to avoid a situation of personal risk.

The activity will help students become aware of what
a dangerous situation is to then realize the importance of
the product of this unit, a report with instructions to avoid

harm in risky situations, Then talk through the expected
achievements in the unit to help them complete the final
product. You might explain to children that they will first
review instructions to avoid situations of personal risk

to familiarize themselves with the format, content, and
language. Then, they will plan how to write instructions,
and then write their own instructions for situations of risk.
Remind them these are important to know as children will
go back uver these achievements at the end of the unit and
evaluate their learning process by using them.
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ZX Unit 2 Activity Book page 22

: Wﬁi@k Sl i
EZ AR i
EEE A U

Titie
yoursed and athers

ltashlights when niding at neght

dangerous)

22 # Argemic ans Futotiond

. ¥oryour flakipraduct i - Step 1.

 J Unit 2 Review instructions to avoid situations of pessonal risk,

P

Work in pairs. Answer the questions about the situations you checked in
activity 2 to help you choose one to work with in this unit.

1 Whicn sstuations are past of your daty lda?

2 What situations do you all wart {o lzatn more aoout?

3 Is*here & different dangerous situahion you aré more interested in? Weich nne?

#8 Look for information to be safe in the situation you decided with your
partners and take notes in your notebook.

To hind the information you need morg quickly on the internet, use
speaific keywords like- safe, dangerous, etc and simphly your search
terms {do not include unnecessary words like of on, the, etc) “

Write the name of each element from the text in activity 1 next to their
purpose.

When Cycling

Subheading

o Obey all traffic reguiations. You must obey stop 51978,
tratfic Lights, et to avosd ar accdent and e

& Turn from the correct lane. Use the right lane when
turming right and the ieft lane when turioog lefr
© Make yourself vistble. Wear reflecte clothing and usa

Instructions

t It is the name of une of the sspects of the general topic
2 1t 15 the rarre of tha reportand the geners] topic (a situation that cn be

3 Alst with ups to be sefe in sach aspect of the general topic.

;ﬁ Open your Reader o Chapter 2 “Stay

Safa!l® w1610 28 Talk with +
classmate 3baut the susaead.ngs n the
text and what safety tips they prov.de

? Development

B gy, By

L e
T

3 The questions in this activity will
guide students to identify what they
consider important situations that

can be potential risks. Encourage
them to express their opinions so

that they choose the topic that is

more significant for them. The third
question allows them to come up with
a different situation in case the ones
provided are not appealing.

Answers: 1 Reading, earthquakes,
swimming, making lab experiments,
eating a healthy diet 2 Earthquakes
3No

4 [ 1tis important to guide
children to sources where they can
find information related to their
topics. Take some time to discuss
places where there are free brochures,
recommend encyclopedias, direct
them to texts in their Reader, etc, If
it is an available resource, they will
easily find information online. You
can use this activity as portiolio
evidence. Have children work on a
separate piece of paper if necessary.

Answers: Earthquakes are a sudden
shaking movement of the ground. The
energy from an earthquake travels

in vibrations called seismic waves.
Scientists can measure these seismic

waves using a seismometer. Pecple are

afraid of earthquakes and they usually
run outside when they feel one, but

there are certain things they should do
to be safe.

It is important for children to learn
some tips that will help them find
online information quickly You may
provide some example topics and
elicit what the keywords are, to make
sure they understand how to put this

tip into practice. You may explain

that this technique can help them
narrow down their search and b
find specific iInformation faster,

5 Explain to the children that the
elements they see are taken directly
from the text they read in activity 1,
so they can go back to the text for
context. It is important to identify
these elements so that they have

a model to create the structure of
their reports, Explain that a title

can express the main topic or idea,
the subheadings (subtitles) indicate
a section that develops a detail or
aspect of the main topic, and that
instructions in these kind of texts refer
to the list of safety measures for each
particular aspect expressed in the
subheading,

Answers: 1 title 2 subheading
3 instructions

im You might want to ask
children how the subheadings

are indicated and point out the
boldface and capitalization.
When they finish, you could ask
the class about the instructions
they followed or didn't follow.
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’ Unit 2 Activity Book page 24

suggest choosing different moments
(before, during, and after), places

As a class, review the instructions on the texts on pages 21 and 23. Discuss (inside school, on the street, etc:), or
what graphic elements are used 1o separate the elements listed. any other helpful way to organize
their instructions in sections with

% Unit 2 Plan the writing of instructions

b roat use bullets Yok are gt At e . . .o
Tht roat uaen bulers to e s A ke subheadings. You can use this activity
list the ‘nstrustions. has phrases nbold. X . .
as portfolio evidence. Have children
work on a separate piece of paper if
For your final product Step 2 necessary.

% Work in small groups. Review the information you looked for in step 1

and decide on the aspects you are going to include in your report. Then Answers: Title:What to do in ¢case of an

write the title and two or three subheadings, according to your decisions. earthquake Subheadings: At school,
At home
Title:
Subheadings: 11 @ Remind students about

the previous activities as input to
create the sketch to plan a design for
their report. Go through the model
s Decide how many instructions you want to put under each subheading, example in tll'le book 5o that students
and what graphic element you want to use to separate them (bullets, have a clear idea of what they have
numbers, etc.). In your notebook, make a sketch like the one below of to do. Explain this step is important
how your report will ook like. Mark where you want to place signs because it is a clear outline to plan
illustrations. . L .
or fustrations their report with instructions and
that they can just “fill it in” later on.

Title: Py You can use this activity as portfolio
Subheading P ,\( N evidence. Have children work on a
© Iratruction 1 - %, ' separate piece of paper if necessary.
< Insbruction 2 \ }w - /
Sign
Subheading s
O Ingbruction 3 Ty
o Instruction gg%i %
Picture
24 ¢ Aedan sup b gponed
9 Go through the texts with the PR T LR
, A . SARE: (TP B PO R P Pt P S
¢hildren and call their attention to the TRpEwELaTEibes cyy, i lie o
. &ym'\.’wﬁﬁ\“"’l‘;; R | BT T
bullets and numbers. They probably Sorrgmonalagagan e
won't know the word bullet, so you
can use this opportunity to teach it. 10 s Cet children together with
Encourage them to mention other their partners from step 1 to continue
forms of bullets they have seen working on the risky situation they
in different texts or other ways to chose. Allow them some time to
separate items in lists, for example, browse through the information

dashes, asterisks, different colors and they gathered to decide what they
fonts, etc. It is important they identify  will include in their reports. Remind

these resources so that they can use them that the situation will be the

them in their own reports. general topic expressed in the title,
and that their subheadings will be

Answers: bullets and numbers categories of instructions. You may
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0 Unit 2 Activity Book page 26

stuations of personal risk.

alarm,

3 Cheek doon for heas.

need to express them.

N
1

[
1

i
1

I
i

@ unit 2 Plan the writing of instructions. Write nstructions to avoid

Read the instructions. Circfe the sentences that recommend an action and
underline the sentences that recommend against an action.

1 Dontpanic when vou hear the

# Go English! o arve ar instruct on shout what s

st gy yon can

rect to do, vou can aad don'

+ Fox your final product Step 3

W Wark in small groups. Take out your sketch and information from
previous steps. Decide which instructions will go under sach of your
subheadings and, in your notebook, write down the simple actions you

‘M Use the simple actions you decided to write sentences with the
instructions for each subheading.

2 Dontopen it il it s hot.

A Listen o the direetions of people
in authority.

a smple
o anonstrus

achinn {gn, chers,
o abuntwhat s
store the songle

268 ¢ Avadeans and Foatoeo

14 The instructions in this activity
are tzken from the text they just
read, 5o children can figure out the
answers using their common sense
after understanding the general idea
of the text or based on the pattern of
structures, depending on their type
of learning, This identification is
important as a possible and simple
model to help them write their own
instructions with confidence.

Answers: Circle 2,4 Underline 1,3

P Go English! review the
pattern of the imperative form and
emphasize that children can use
this model to give nstructions and
commarnds m any situation,

To benefit students that have a clear
interpersonal way of learning, you

can do an activity where you act out
expressing an emergency or dangerous
situation and ask children to give you
an affirmative or negative instruction
in imperative form. For example, say:

I am walking on the street and | find an
angry dog; what do I need to do?

15 s Children will identify the
actions they have to use to begin their
sentences by listing them first. They
can obtain them from the information
they gathered, but you may help them

find a proper word in case they can’t
figure it out by themselves. You can
use this activity as portfolio evidence.
Have children work on a separate
piece of paper if necessary.

Answers: At school: Keep, follow, wait
At home: Keep, find, wait

16 ‘s It might be useful for
students to read the model sentences
first, before writing their own. You
could also encourage them to rewrite
the model sentences differently if
they want to. You could supervise
the task by walking around the room
and offering help if necessary. You can
use this activity as portfolio evidence.
Have children work on a separate
piece of paper if necessary.

Answers: At school: Keep calm. Follow
the teacher’s indications. Wait until it
finishes. At home: Keep calm. Find a
safe place. Wait unti] it finishes
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‘ Unit 2 Activity Book page 28

For youy final product Step 4

any modifications.

adid or correct something.

Title

Subheadings

Bullets (-} or numbers
Words in bold
Sequenc.mg words
Hlustrations

Clear instructions

Good organization

@ Unit 2 Write instructions to avoid situations of personal risk.

Work in smail groups. Take out your sketch from step 2 again and review
the graphic elements you planned to use. Discuss if you want to make

o Use your final version from step 3 to complete your report. Decide
if you will write it on sheets of paper, construction paper, or any other
material. Finish your report and add the illustrations or graphic elements.

Get together with another group. Exchange your reports and use the
checklist to evaluate your classmates’ work and tell them if they need to

Use the feedback from your classmates to improve your report.

¥ Work in groups. Answer the questions
1 Winat aspects d d you check when readieg your clasermatas’ warst
2 What useful things 4 500 comfrom yowr caseniates foedinck”

3 An,yoasutshcg at soun report with instruct o™ Wiy?

hink your instracters
nezd nore e trations
But they ame renly geed!

LIR!
Trank yo,.!

P Closure
»'zsir:w»wuf* % i

19 Explain that in the following
activities they will check their reports
to improve them. Remind children
that it is fine to change some ideas
from their original plan now that they
have worked on it more. Encourage
them to modify and improve the
visual elements for the better.

20 '#% Children will now add
graphic elements and complete

their reports with the sentences

they finished in the previous step.

If possible, encourage them to write
their report on construction paper

or anuther large material. To foster
collaborative attitudes, you may ask
them to make a list of the things they
need (paper, colored pencils, etc.)

and to decide fairly who can provide
them. Allow them some time tu finish
their reports in a relaxed environment.
You could play some music as they do
the activity. You can use this activity
as portfolio evidence. Have children
work on a separate piece of paper if
necessary.

21 You may remind children

that checklists are an excellent way
to help them self-correct and give
feedback on the work of other people.
This way they can also choose the
points to focus on, so they are not
overwhelmed and practice the
objectives of the unit. As time passes,
they will be used to looking at their
texts in more detail and considering
different aspects of etfective written
communication.

Answers: A:1 think your instructions
need more illustrations. But they are
really good!

B: OK! Thank you!

Z2 Encourage students to consider
their classmates’ observations
carefully and apply those they
consider valuable to their work. Foster
an open attitude tu give friendly
feedback and openncss to accept it.

23 ™ It'svaluable to ask
children to reflect on the feedback
they gave and received. These
questions prompt them to think
about effective communication and
the types of mistakes which impede
communication. Sometimes they
are not the most obvious ones. You
might ask them to think whether
using a checklist has made them
think differently about mistakes and
correcting their work.

Enswers: 1 That they included a title,
headings, subheadings, pictures

and / or signs, good organization,
clear instructions, and sequencing
words 2 To include what I missed
and correct some mistakes. 3Yes,
because it complies with its purpose:
to tell people what to do in case of an
earthquake.
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4 Progress Tracker
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Progress Tracker
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Complete the following activities to review and check your progress in this unit.

1 Make a list of situations of personal risk. Write as many as you can
remember.

e atf g iadaty fraasnd et v s

P St ) A

e

A PR S E Te b
G e oo e B n

PETE T ey

z Write an example of title, subheading, and instructions.

4

Title Subheqding Ingtructions

BEE N 0aL dp kR BE LSS
EERLE A E E S 5 L3

LB b e

wrEnay s, %
!-ﬁx?%gﬂ*fm

BB E R 08 F oy F B AR

FTSEEY P SR

feduRRinAERIES 0

-3 Write all the sequencing words you can remember.

i

T

3
o
e

K

s

e
=

P
-
a

3

* Write one instruction about what to do or not to do in each of the
situations.

1 lam inside a building end | hear o fire alarm:

2 | am in the iab using chemicals:

3 l'am nding my bike in hoavy trathc.

30 = Acadenic and Educotions
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This Progress Tracker will give children the opportunity to reflect on what they have learned
throughout the unit. By doing so, they will feel involved in their learning process, which will
encourage them to take responsibility for their learning journey. Therefore, it is important that
this purpose is clear for children before answering, 7
As children approach this section, it can be useful for them to flick through the pages of the }
unit and notice what they learned, which can go from structures in the new language, to skills, e

et REE R Y s g

strategies, or some other knowledge. They can write it down in their notebooks or talk about it
in pairs. Make sure they understand all the information on the page. &

After they finish answering each activity, you may carry out a class session in which you It
encourage children to realize how far they've come, which will keep themn feeling positive for i
what is to come. :
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Activity Book
pages 32 to 43

Social learning environment: Family and Community

Communicative activity: Exchanges associated with information
of oneself and of others

Social practice of the language: Narrate a sporting event.

Final product: Narration of a sporting event

Model for your students strategies to
anticipate and prepare for a listening
47048 Explore sports activity. Invite them to distinguish between
commentaries. listening activities that focus on the context
and those that have a specific purpose in the
conversation.
Understand Monitot, evaluate, and confirm your students’
general understanding. Help them reflect on how
48 to 50 information language and culture are strongly related.
and some Recognize their strengths and show them how
details of sports | to identify their needs.
commentaries.
Encourage your students to express
Narrate a brief thel'nselves freel).( and c.elel.n'ate their
51to54 | fragment of a flchlevem'ents. Give guidelines for '
. intervention and feedback at appropriate
sporting event. . . .
times, considering the type and complexity
of the text.
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Unit 3 Activity Book page 33

i

g
,E” Unit 3 Explore sports commentarias

1 Work in small groups. Look at the sequence of images and try to predict
what the narration would sound like.

LI 2 ' 3 4

i tha stacdhenis o wee ol e enne.

Swenbes Lo goony to Lokt The dmicsgshoene

Q fé t ’ S ’ N‘; &
* i d . v ek .S?'
. EF R ToA T
byl f — - = N
LY o
C 20 e pae the odl unthe comner, Pier ook fate sl the playes

reencthe penaty ooa Mosboer

Seonres Thefe sesante |

2 Read a fragment of 2 sports commentary and underiine the wards
that are specific of that sport. Then answer the questions.

sparts @ & O & % &

Evans plays into the penalty area,
but Thomas is slower than Mac
firegor Chelsed suppodters are

halt to the edge of the penalty arca. Evans
cresses the ball fo the center Sulbvan
heatds the ball and ... Geooaaaall Yeg'

nervous now Mac Grenor shonts the Manchester 1 Cliglsa 0

T VLU von Tt ooty b an s any T oy

2 Wiy Goethe commme 12tes lengthen mc vonr o2

3 Haeyouaeara crwat hed Dol o b ngene 4

3 Read the second fragment of the sports commentary and answer
the questions in pairs,

... Referee gives a frae kink. Cole takes it He plays it fo Miller, Miller makes his way
forward anc plays well, but he's called offside Here comes anather long balk Now

mimutes before the end of the match

1 this oot of the qome intee ¢

Bales passes the ball to Douglas Dounlas doesn't koow .

3 How werain o,

he's not sure. Just three

nare b, ths pe e

or oY O e T e e o L LD
2 How oayegbrnag? sond sl o noet Wy
thurik te R R T BT DROTNG Ay
’ . .c v #33
> Opening > Development

1 You could divide the class into
small groups and ask them to describe
what is happening in each picture
before making their predictions.

This type of activity may encourage
children to take risks with language
and then check themselves whether
they answered correctly or not. They
can use the speech bubbles as models.

Answers: The player is ready to kick.
The player kicks the ball. The player
fails. Finally, the player scores a goal.

2 To help children activate previous
knowledge, you could ask them to
work in small groups and think of
typical comments they hear from
sports commentators. If you decide
to do this, you could write their ideas
on the board so that they can check
how many sentences or phrases they
got right. Remind them to go to the
Glossary on page 43 of their books to
check the meaning of the highlighted
words while they are doing the
reading task. When checking answers,
it would be useful for children to
begin to note down key vocabulary
and classify the words into verbs,
nouns, adjectives, etc., to use as a
resource for later activities.

Answers: Underlined: penalty area,
shoots the ball, crosses the ball,
heads the ball, goal 1 Fast, because
it happens fast. 2 To emphasize the
word. 3 Yes./ Probably.

3 Refer children to the Glossary on
page 43 of the Activity Book.

You can discuss with children
that the delivery of speech, including
pace and intonation are parts of
communication and this needs
to be done correctly for effective
communication to take place. You
might wish to model the speech for
the class and give them some time to
practice in pairs.

Answers: 1 Intense 2 There are short
sentences describing a lot of action.

It seems a goal might be scored. Only
three minutes are left before the match
finishes. 3 Raise the volume and
speak faster to make it sound exciting.
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4¢ Unit 3 Activity Book page 35

.’ Jnit 3

af sports commentarios

underfine below.

relerd 30.82 sectndst o
st ss Y et rese !
Leat u werd tesurd, e

Describing the scene

% Cur .:Hr_F"[“I
fastdar 'y

N HIKE
smgsiiey

- Go English! ~ .

Understand generaf information and some details

2 Read the Reflect box. Then listen to the audic once and discuss as a
ciass what the general message is. Then listen again to check your answer.

8 - Now read and listen to the narration of the event from activity 7
and underline the information that answers the questions Who?
and What? Then categorize the sentences and phrases you did not

A' 4 h mrr sy Jn St Ty s rar iy ly fast tor Jamarea

stong arugnd
: Allysur: very
“wnle ! The Jaralzs

Balgn, an.z bere she Lomes, edrekly
leg Lets ook at Py tims Thess g wonid
e fere itghl ¥his s ot aniaeng! Hall
v ity rde The US feart e € st

IEresa

Giving opinion

7 ‘ 3) Listening for gist helps
children develop higher thinking
skills, such as synthesis. Play the
audio only once and encourage them
to say whatever they understood.
A friendly and respectful class
environment is an excellent learning
platform since collaborative learning
is accomplished.
TEEEE—_"

| Reflect Listening for gist1s an
I ability children develop early You
I could explain that to do it, they
! should cnly try to understand what
+ 18 happe ning, pick up key words,

intonaticn, und other clues so s to
© make d yuess of the message

hY

‘ Track 3)

Good afternoon. Live from the Olympic
Stadium at the Lendon 2012 Olympic
Games. The finals; women's 4x100m
relay. The USA team: First up, Tianna
Madison, a lang jump world champion,
She has tremendous track speed,

next Allyson Felix, a 200m Olympic
champion, third Bianca Knight, the
world junior champion, and finally
Carmelita Jeter, who ran the fastest
100m in the world. Their closest rival
team is Jamaica, led by 100m gold
medatist Shelly-Ann Fraser-Pryce.

Answer: A sports commentator is
introducing an Olympic event.
(Accept any related answers.)

8 ‘ 4 ): You can refer children to the
Clossary on page 43 of the Activity
Book before they do the activity.

To guide children with this
activity, you can suggest that they
read the Go English! box before
listening to the audio to prepare
them for the task. A challenge for
children can be the categorization of
information. For the first task, you
could encourage them to locate names
and pronouns. For the second task,
you could allow children to get into
small groups te share opinions.

‘ Track 4):

And here they go! Shelly is running
really fast fer Jamaica with Tianna by her
side. She’s coming on strong argund the
bend. Now, Tianna hands the baton to
Allyson very well. Now Allysen to Bianca.
Terrific run! The Jamaicans are in second
place. We're near the final handover,
Carmelita takes the baton, and here she
comes, extremely fast for the final leg.
Let’s look at the time. This is a world
record: 40.82 seconds! We've witnessed
history here tonight. This is so amazing!
Half 2 second less than the present
record in women’s relay race. The US
tearmn didn't just beat the world record
thaey smashed iti Impressive!

Answers: Underlined: (S5ee the
underlined sentences in the script
above) Describing the scene: And
here they go!, Now, Let's look at the
time, This is a world record, Half a
second less than the present record,
The US team didn't just beat the recoxd,
they smashed it! Giving opinion: very
well, Terrific run!, extremely fast for the
final leq, This is amazing!, Impressive!

) Go English! You may

find 1t useful to use question woids

to 1dentify mam ideas and details.

If eluldren can identify subject and
predicate (Who? and What?). they
Are starting to examine and classify
mformation, Draw children's attention
to the different mformation the rest of
the question words provide and elicit
the type of detad each qives.
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A}
—.. USE yaur own words
-
don't copy words
IR py words
—. vary the sentence structure
-

a M0 Eyﬂﬂﬂy'ﬂ'j

activity 12 as a guide.

St

3
i

H
H
'
3

g

Unit 3  Narrate a brief fragment of a sparting event.

12 Read the example from a student describing the competition in activity
8 using her own words and check (v} the strategies she used.

And tre race slarts! The Jamasean Skelly, who won her first Pympre gold
medal i 2B, is runneng side by side walh the Amertcan Tianne, Tanna
runs e curve fasler and gives e balen fo A!bfson without any proiskem.
- Then, Allyson gnes the baton lo Brianca. The Amerzans are renning raclly

fast! Jamagea i5 in second plce. Here comes e last pandover. Carmehla

receives the baton for the lust part and sre slarts running ke o maieor.
YT Wow, bk al the ma’ Hs o workd record 42282 seconds. This mement
will be rememibered m the fulure. ! canncl beheve thes! Holf o second less
lhan the exstent world record n bus competiron. The American team for
women reky race vroke e récord excaptonally

13 . Write sentences using your own words to express the main ideas
and details about the sporting event you chose. Follow the checklist in

LR

— wse alterratve phrases

. 1 don't add extra nformation
£2 dent change the main idess

12 This activity works as a

model for children before they are
requested to paraphrase. To increase
their vocabulary repertoire and to
encourage them to use a greater
variety of language to express the
same idea, you could write a model
sentence on the board and ask them to
say the same following the strategies
in the checklist. Keep in mind that
establishing a friendly and respectful
environment in the class is fruitful
sinice children feel confident and
safe to make as many mistakes as
necessary to improve their learning.

Answers: checked: use your own
words, vary the sentence structure,

use synonyms, use alternative phrases,
don’t change main ideas

13 e You might encourage
children to think about how they
can make their commentary more
interesting. You might ask them to
share their sentences with another
pair. You can use this activity as
portfolio evidence, so have children
work on a separate piece of paper if
necessary.

Answers: Martinez kicks the ball really
fast. He scores a goal at the last minute.
The stadium cheers. It's 5o amazing!
Impressive!
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S

SPORTY

Unit 3 Narrate a briel fragment of a sporting event.

16 Read the summary of the event in activity 14 and the Go
English! box. Practice with a classmate narrating the event
using your own words. Make sure you use changes in tone of
voice to add emotion to the narration.

ZOME Oympre; Games The finaend ren’
lepstyie | Cipy fro
g e Hehas

RN Rt
LS
{roger Hrun 1l

th ANPLED aeter i
P Lenmd ek ey Jo

St e the wond

etd at SOn

* Go English! [

ANy

What ar amasing shoss

Wt bepr you erjoverd tiee gams

Froim the Olyinpic Aguatics Stadium at the R

qeil st when the U5 eam paced Tt 4

ST glout

Pifouy Mikt product S . Stepd

1z Take out the commentaries of the sporting events you wrote in
step 3. Include expressions to show emotion.

4

3 = N
A ez B M PR
W z

Jehoson hito o hope punl

A, RIEN T

y 239

L S PE NIt

16 Refer children to the Glossary on
page 43 of the Activity Book.

To make the reading task more
dynamic, you could ask for volunteers
to read sentences out loud. If you
decide to do this, elicit from students a
definition for sentence (A set of words
that is complete in itself, typically
containing a subject and predicate.).
Once children have read the text and
the Go English! box, encourage them to
say the general information and some
details. Then let them practice their
narrations without reading their books
s0 that they really use their own words.
Remind children that we use less stress
on articles, prepositions, connectors,
and pronouns, unless we are making

a special reference to them. By not
stressing these words and stressing
verbs, nouns, and adjectives we fall
into a natural thythm. You could walk
around and monitor noting down any
areas of pronunciation that need further
work or support.

’ Go English! It could be
Interesting to ask children to discuss
in small groups the skills that are
needed to be a good commentator.
You could provide dictionaries to help
them with this. Then have themn ask
the other questions in this section and
then give feedback to shmulate a class
discussion.

> Closure

17 ¥ You could take the
opportunity to discuss with children
the aspects of a commentary they've
seen and practiced in the unit,
including greeting the audience

and bringing the commentary to a
close. Remind the class to ensure
they include all the main points,

like time, place, as well as to include
expressions for emotions. You can use
this activity as portfolio evidence.

Answers: Martinez kicks the ball really
fast, What an amazing shot! He scores

a goal at the last minute. Impressive!
The stadium cheers. It's 50 amazing!
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] Follow-up Narration of a Sporting Event

S

Lt

3

by
&

PART 1 Socializing
i Work in pairs.

Pay attontus

1ot Qrvey A

T

3 When you Tk hove 5 o s

Can irmgaavn

PART 2 Make it yours

PART 3 Now you can ...

" Tor yous fhial product *  Step 8

1 Tk oot your sports comeertanes Reb

Social Practice: Man ate a spo-ting event
3 Which type of events can you narrate now?

have quasticrs, shase them win the lass a-d help eac

g How~®» Natration of a Sporting Event

rse reading thers out o

the votene ana tone ol yor vone ard e vous speech rhytan

2 Dettogathe with womer pair Take s commentng the sporting cuents

osneon e thrre vonr theoghits and the aspects you
El }

Aspects to Improve

2 Where would you look up information for that narration?

3 Who would be interested in fistening to your parration?

o back to page 32 and chack 7 the 1h aos you leamed i s wne 1 you stll

other improwe

oo iy 4]

Part 1 Socializing

¥ You can tell children to take out
the notes and vocabulary lists they
have gathered so far.

When they finish rehearsing, a
suggestion would be to write a
checklist on the board about the
speaking skills they learned in the
unit. For example, that there is a
welcoming and closing sentence, the
commentary describes the key points
what, where, when, who, and how, the
narration includes additional
information, it shows emotion, etc,

Finally, you could ask them to
check if they used different

expressions throughout their
narration. Allow pairs enough time to
rehearse. You could use this time to
walk around and listen, supporting
children with any mispronunciation
they may still have. Once they have
presented their narration to another
pair, encourage pairs to give
constructive feedback on the points
listed in the checklist on the board.
You can use this activity as portfolio
evidence. Have children work on a
separate piece of paper if necessary.

Part 2 Make it yours

To close up the unit’s work, you could
encourage children to share their
thoughts with the class. By
encouraging children to answer
individually, you help the activity

become inclusive and give all children
the opportunity to talk. If you don't
give children thinking time, one child
may give an answer which is shared
by others, who then don't participate
as they don't feel it's necessary to. For
the final question, you may encourage
children to ask further open
questions.

Part 3 Now you can ...

This section is for children to review
what they have learned throughout
the unit. You may encourage children
to reflect on their learning for each of
the points. Invite children to speak up
their thoughts, whether they feel
confident about their learning in

a certain area or not.
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0

Assessment Instrument For the teacher
Rubric
Name:
Grade: Date:

Rubrics are scoring tools used to grade the quality of each criterion in a more precise way. If shared with the children, they
can help them understand the assessment of their performance.

Instructions:

1 Determine and list the criteria to be graded and write them on the first column.
2 Describe in detail each criterion, starting with Excellent.

3 Discuss the results with the children.

Notes:

Photocopiable, D.R. € Macmillan Publishers, $.A. de C.V,, 2020. Only for teaching purposes.
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‘@ Unit Opener

a job or profession,

In this unit you will lram to ...
¢ . exploie reports about jobs.

1 | have prepared reports for ..
geography history

2 ! tooxed for information ..
on the Internet

3 My report included ..

words

14

In this unit you will present an
Hlustrated report about a job.

Environment: Acadermic and Educational
Social practice of the language: Registor information to make a report ebout

Communicative activity: Hundling of infurmation

* ... gather information about [oba or professions
s write informration about jobs and professions to moks o eport.

Where are you now?

Work in pairs. Discuss and check ( ) the correct boxes.

in books end magazines

illustrations

English sther:

other:

uthier:

There are several elements on this page that you
might want to explore with children, such as registering
information to make a report about a job or profession
{Social practice of the language). This activity is meant to
activate their previous knowledge and for them to know
where they stand before beginning the unit. It is important
that children understand that it doesn’t matter if they can’t

answer the questions in the Where are you now? section
yet. As a way to introduce children to the unit you could
ask them about the type of information this report would
include. The achievements are to explore reports about
jobs, to gather information about jobs or professions, and
then to write information about jobs and professions to
make a report.

Academic and Educational > 59



@ Unit4 Activity Book page 46

Unit 4 Explore reports about jobs.

For your final product Step }

§ Ooen g Re. Aor o

S Ifavailable, you may encourage
children to look for information on
the Internet and practice looking for
reliable sources. Also, you could send

Crapror 4 “Wh o Do
M Work in pairs. Brainstorm different jobs, Yo ant to Be 2 on them to the Iibrary and teach them
l~3< G

make a list, and choose one you like.

Find information about the job. You can
research online, in books, or ask a person you
know who does that job,

At 56 Wit

Bl lpr dwron
Shote winthec

Read part of a report and underline the sentence that states what “E

it is about. Compare your answers with a classmate.

T Archiects and cve

Lt ke Cﬂ'&!?

. Somg examples

A

—
ryuzsver
ryITTYY
pEruTey
Tegrarey

how to use indexes. You may also
bring material you have at home,
or encourage children to ask their
families about their professions.

6 You may refer children to the
Glossary on page 35 of the Activity
Book.

Looking for the main ideas
encourages children to summarize
the information in each part using
their own words. This is an important
reading skill as it shows they have
understood the text. When checking
answers, you may elicit examples to
justify their answers.

engineers design are transport Hrte . . o .

o eonstiuel some syslems, i H.ns‘wer. Architects and civil engineers
buildings togeher, for 1Gwers, T design and construct some buildings
example, o skyscraper bridges, !:::zm together.

While archdiacts focus roQds, A ENRETE g

on the appegrnce funnels, and

and design of the  #=¥="~
skyscrapar 1o make 1t look otractve, o
enginesrs focus on the fechnical and
structural aspects of the building. They
seignt the mamenols 10 be used so that the
building is safe and sirang. They study

the archiiect’s plon ond exomine she
practiceity of the desgn

ports Cral engneers aiso maiain
and adopt energy and waler supply
nfrostrscture They must he very good
ot physics and agvanesd mathematics
such o5 colcubus ond ingonomeiny
They need 1o be creafive fo be able

10 sobve problems They sually work
1ogetner weih ofher professionals

’ Go English! You may
remind children that a way to look {or
mam wieas 1s by asking whaf or who
is the text tallang about. You may want
to check Unit 3 again to review what

&7 | OCIOBE main ideas and supporting details are.

*Go English! e e bien that o iham 1ied eap sy e gern e
b ae o texd, (a0 wece e Unn 2t ey en O I e s ang petaiis

46 Acag -

el Friotioe 0

9 Development m
‘ There is a lot of material to

help build children’s vocabulary
around jobs and professions in
the Reader. You can review the
use of the simple present tense to
describe regular activities.

4 1 help children come up
with some ideas, suggest that they
talk about what they want to be when
they grow up and write down the
different jobs. Encourage them to
reach an agreement by deciding on
which job or professions they want to
know more about.

o g S B e Tl A
VI T
o E T R e 3t 1o W B *—»’% sy AR

may print or photocopy the What
Do You Want to Be? flashcards and
show them to the children so they
get some ideas for the brainstorming
activity on step 1.
Answers: architect, teacher, chef,
veterinarian, salesperson, etc.
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‘ Unit4 Activity Book page 48

Unit 4 Gather infarmation about jobs or professions.

' - Read the title of the report and guess the job it is about. Then read the
text to check your answers. Why do you think titles are important?

?‘x
;)
A Delicious Job '

Are o pasasonare about foad? Then thes nght be the job for voucbrs o
demanding b and jvean be exhavsnng cometimes, hat o can be rewardmg oo,
epeciatly when o cestomer savs, UMy complimenis o the chel

The word onfmeans deader i Treodh, A dhwet s the head cook i chagge of
the hticien mrestaneants, mother places where tood towerved 3 dhef muar
chedk that the food and mgredients ase i perteet conditians, Mo she has 1o
supervise and worsdmate the actvitioes of the kitchen stafl Chiels also vispect
cqurpment ad work arcas heanse thew Tave o be sporless aud funerional, A
chet alser ereates reapes. plans menes, amd bives amd tams conke Chets sk
leng hovrs, wswally Trom Hto 14 hours every dav he also work during
helidave amd on woeehem!s

T ceatne b but some spediic shall- aee regquired wbe suceastal
vt fave 1o be very avganred and have eveollent communication shitis because
orrhing g estausaat rvalves teamorh. Working o a bitchen con be ey
streseful vy Ciebe must abeo Bave the ababig o stav Gl nnden prossure. € hets
woar g unitao shiach s hite cont white or gran pants, o white apron, and
o chets har Lo ordey prepare yourselt to be a chel, vou can
artesd acobinany school oracollege degiee program. bul
vou'll st st ol e expereme From your juh

So oy ouare creative, vou oee food, amd voo ot %
nund wotharne long buwes, His s the jol Jus vou!

Read the topics and discuss with a classmate what a Chef's work is like.
Skils
Responsiilitien
Yt

Stugses Working howrs

48 Ageiiepic and § s e

-

10 Thetitle provides children with

kg 3‘»“‘“‘ L i g

i
. . & Tfix \? IO
information to help them understand 4 A3 LU LLERE ; RRSELL

5 BB f*"ﬁ‘g t \?

what they are going to read by
activating their previous knowledge.
[t also helps them anticipate what
they will read. You can encourage
children to use the title and think of
associated words to predict what they
will read in the text. Then use this
exercises to make them realize the
importance of titles. Once children
have read the text to check their
answers, you may refer them to the
Glossary on page 55 to check words
they might not know.

Answers: chef / waiter / baker / cook
and titles are essential to describe
what reports are about

If you need an activity to relax the
environment, it might be a good

idea to play a guessing game of jobs
and professions. Children may form
groups of four where a volunteer tells
a working place and duties for their
classmates to guess. If they guess
right, then they win two points, if
they don't, the volunteer may say the
skills they need or the studies they
require to do that job. If they guess on
this second attempt, they only get one
point. The winner will be the child
with more points.

11 You may suggest that children
match the topic sentences from the
text in activity 10 with the categories
they will discuss. You might ask them
to reflect on the categories and think
if any other important information
about a job is missing. Remind
children that they can make notes to
organize their ideas.

Answers: Skills: Being creative.,
Responsibilities: Check that food is in
perfect condition. Uniform: White or
gray pants, a white apron, and a chef’s
hat. Studies: culinary school or a
college degree program. Working
hours: Long hours, usually from 10 to
14 hours every day.

You could ask more advanced

children to work in pairs to think of
another profession, write their duties,
skills, working hours, and tasks on a
piece of paper. Then ask them to read
their written works out loud for their
classmates to guess the profession.
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Responsibilities

T WGt ster cir et

Activities

magazines, end websites
Candurtinten.aes
Winite art ¢ley

Duties

Wk long hours

Skills

Aty to work under pressure

Aty o work na tesn

Studies

Catlege dageem aaemanse

50 L N S

Report news on TV oer e i, 10 rosspape s,

Covectinformation and do research

Excellentizadirg, witira are ora communicalior shils

Unit 4  Write infarmat'on abaut johs and professians to make a noport
Classify the information according to the topics of your questions in your
notebook. Use activity 13 as a model.
«8 Gao over the texts you chose in step 1 to find the information to

complete your notes. You may need to do more research if the text you
chose does not answer all the topics.

¥ Answer the questions in your notebook to check your progress.

tonstst et g s enc iy L
2 bow Co Lo se b adeare o aniy?

Work in pairs. Look at the pictures and discuss why they are useful for a
report about journalists. Follow the dialog model on the next page.

Journalist

15 Encourage children to organize
the information they need so they
can begin structuring their sentences.
Classifying information and grouping
it will allow them to later on structure
their notes into sentences and
paragraphs. If necessary refer them
to activity 13 so they can see some
categories that might help them.

You may also encourage children to
organize their information with a
graphic organizer or a table. This will
specially help those that learn in a
visual way.

Answers: Activities, skills, hours, etc,

16 28 Remind children it is

not important to write complete
sentences, just notes, Their attention
should be centered on deciding which

information is useful for their report.
You may also point out that looking
for the answers to the questions they
wrate in activity 14, might help them
sort out the information they need.
You can use this activity as portfolio
evidence. Have the children work on
a separate sheet of paper if necessary.

Answers: Activities: making plans,
supervising construction Skills:
creativity, good at math Hours:
long hours

17 ¥ vou may remind children
of the steps they took to start writing
their report, and have them look back
at previous activities if they need to
refresh their memories to answer the
questions. If they realize they have
missed any important steps, you

might need to help them to keep up
with their work,

Answers: 1 Ask guestions, think
of categories of information, read
information, write the information
2 Create a table.

18 pictures are a good opportunity
to explore a topic and stimulate

a discussion with children. For
example, you could ask them which
skills are being used in each picture
and the relationship it has with being
a journalist. Moreover, you may
want the children to understand

that pictures need to illustrate the
information given in a report. Some
of the aspects they may consider

are how the picture is related to

the text, and how clear the actions

in the picture are. Also, you could
further develop the activity by asking
children to think which other pictures
may help illustrate what the report
says. If you need more practice, you
could bring different illustrations of
journalists so they can get different
ideas on how to illustrate a text.

Answers: They illustrate the job and
some of the activities a journalist does.
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ww-waf

We can draw 3 capenter.

Wi can show
the photas first

| can choose appropriate pictures for
my repart.

| can choose a title for my report,
| can write sentences using my notes.

I can check and edit a text.

82 % Acurenic and Flucationa
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Very well

” Unit 4 Wiite information abaut jobs and professions to make a report.

R N Lk T
T e s ow om o« e w o
B e

- Wl Take out the notes you completed in step 3 and use them to write
complete sentences in your notebook. Organize them into paragraphs,

‘¥ Decide on the pictures you will include to iillustrate your report.
You can use the reports throughout this unit and activity 18 to help you.

1 think we could use a ghoto.
‘o Work in pairs, Go over your text and make sure it is complete and with
illustrations. Exchange your reports, correct punctuation and capitalization,

and write a final edited version. Then add an appropriate title.

Decide how you will present the report to the class.

And we can speak about the informauon
in the text instead of reading i1

¥ Check (: ') how well you did while making your report.

More or iess Bad

P Closure

e S R Bt
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&

SR YRR i &
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23 ‘s Remind children that
they should arrange their text

into paragraphs according to the
main topics they classified in the
previous step. If necessary, explain
that each paragraph needs to be
formed by one main idea and two
or three supporting details. If you
have a large group and can’t check
everyone’s sentences, you could
encourage children to exchange
their sentences with a classmate and
provide feedback. Tell them to check
if their sentences correspond to the

categories they had from their notes.
If your group is small, vou could ask
volunteers share their sentences and
as a whole class check them. You can
use this activity as portfolio evidence.
Have the children work on a separate
sheet of paper if necessary.

Answers: Paragraphs: 1 Architects
make plans and select materials. Then
they supervise the construction of
buildings. 2 They need to be good
at math to make calculations. They are
creative and make beautiful things.

3 They work hard. They work long
hours to design buildings.

24 o You can remind children of
the criteria you discussed for activity
18. Help themn assess their resources
as well. They might need to draw if

pictures are not easily available for
them. You can use this activity as
portfolio evidence. Have the children
work on a separate sheet of paper if
necessary.

25 @ This activity helps the
children pay attention when writing,
as they have to focus on the mistakes
and write a final version now. When
doing this, it's preferable to focus on
a few areas linked to the objectives in
the unit and provide a checklist on the
board. You could also refer them to
activities 20 and 21. You can use this
activity as portfolio evidence. Have
children work on a separate piece of
paper if necessary.

Answers: Title: Architects Construct
Beautiful Buildings

26 Atthis point, children should
have a complete illustrated report.
This activity will help them agree on
the way they are going to present it
for the class. You can guide them by
making some suggestions, such as
making sure their illustrations are
visible and agreeing on who is going
to speak at what point.

27 ¥ This activity summarizes
the main aspects dealt with in this
unit and the stages to write a report.
This helps the children have an

idea of the process they followed to
accomplish the task and realize how
well they applied the steps to reach
their product. Help children keep
up with their work or assign more
advanced peers to help those who
need it.
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@ Progress Tracker

54

3

i Progress Tracker

Complete the following activities to review and check your progress in this unit

1 Write Ml (Main idea) or SO {Supporting detail) next to each sentence below,

1 Dentsts use socciol toois fike drils, brushes, or mivors
to exam ne and treat tecth

2 Dentists halp patents keep their teeth, gums, and
mauth nezlthy.

3 They can also prescribe medicings lixe pain
med catiues anet antibiotic s,

2 What can be four good aspects to classify information about a job?

Identify the aspect about a job each sentence describes and write it
next to it.

Responsibilities  Skills  Working nours  Studies

1 Veternarens work long hours,
2 Veterinarians tare for the health of animals.
3 They have u univeruty degree.

4 They need to be compassionate have interpersonal scills and problom sulving
skitl,

‘4 Mark five punctuation and capitalization mistakes in the text below and

correct them.

* A el ad cducatians!

This Progress Tracker will give children the opportunity to reflect on what they have learned
throughout the unit. By doing so, they will feel involved in their learning process, which will
encourage them to take responsibility for their learning journey. Therefore, it is important that

this purpose is clear for children before answering,.

As children approach this section, it can be useful for them to flick through the pages of the
unit and notice what they learned, which can go from structures in the new language, to skills,
strategies, or some other knowledge. They can write it down in their notebooks or talk about it

in pairs. Make sure they understand allthe information on the page.
After they finish answering each activity, you may carry out a class session in which you

encourage children to realize how far they’ve come, which will keep them feeling positive for

what is to come.
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Activity Book
pages 56 to 68

Social learning environment: Recreational and Literary

Communicative activity: Literary expression

Social practice of the language: Read fantasy stories.

Final product: Collage with illustrated descriptions of
magical objects

) Teac lng Gﬁidéﬁnés. '

Provide opportunities and strategies for your
Tt 75 Explore and read |students to reflect on the imaginative power
fantasy stories. | of literature and the positive influence it has

on its readers.

Make explicit demonstrations of the reactions
76 to 79 | Read stories. and emot?ons caused by reading a fantas?r
story. Invite your students to express their

emotions from reading.

Compare Help your students become aware that

similarities language is used to enhance imagination

and differences | and recognition of the other. Recognize and
80to 81 |in one's own evaluate with them how beliefs and values

behavior, values, |influence the comprehension of texts.
and scenarios to
other countries”.
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¢ Unit5 Activity Book page 57

Bty
Ve
F Unit 5 Explore and read fantasy stories
M
L Work in pairs. Look at the pictures and read the title of the story.
What do you think it is about? Then read it to check your answers.
VO P F S T I
The Maoge Ban Haa o
“
nee upon e tinie. there was aowidow called H!ig:%d who Tived with her
hildren Connor and € aidding i small cotage, ey were very
poos Lheir two old hens didoc Ly any coge ad the tamily didnt e
enotigh ur ear. One morndng. Brigsd ook the anly three comns ldto go o
the marks 1o buy sone fooad, She ordeted her dhildren oot o open the door
113 .!”‘\'0”(’. [” |]|(.' 5”4“’1\\.'[‘ Sh(' LHU.‘RI i‘”L\J I“'.‘\ ll]T'L‘Ll .l}‘;)l('\ .”'i\] Wk E(Lll “! ])l'L‘\ld.
Meanwhale, g stranger came to the cotrage. He told the children he
wats hangry and thirsy, but rhe children did 't apen the door and told him
thev couddn give nmany load becanne they didot hae am, The ran
asked them ton their oo hens and oblered o give them & seed i retuen, Hle
tald thems ta plane it and wait until the nest marnimg, When Brgd caoe
Bomie, she got furious with Caiddin and Conner because they had ghven the
man the hens, She punsshed thenand sent them o bed. The neae moming,
when the tamily gor up. they vaw a begutihul, big wee in the garden. The seed
© was magicd T was now & ban-ban vee and instead ol beases. i had Toods cereal.
S truicand vepenables! Thev were so luppa U hey were never hungry again,
M
@ e v G m e e o s
* Go Engtish! -
" . a1t
2 Discuss and answer the questions.
1 Why do yer thenk B ol ror cidius ot to epe nthe door fa oy ere?
Re e .0 Jiie y W8T
> i
Opening

@ Go English! You can refer
children to the box in order to check
the names of the fantasy characters
and then elicit examples from stories
children know. To encourage them

1o explore the influence that stories
have on us, you might ask themn what

1 Refer children to the Glossary on
page 68 of the Activity Book.
Children always bring their
own knowledge and resources to
the classroom to help them learn.
By working with others, they can
pool these resources. This activity
encourages children to predict
information based on pictures and
their own knowledge on fairy tales
and characters. Encourage pairs to
share their thoughts and remind them
there is no correct or incorrect answer
at this stage.

characiers make to readers.

s

[ 4 [N
PR RSN ELI ]
R

R

If there’s time, you could encourage
children to pair up with a classmate
and find three words they do not

understand from the text in activity

Answers: ] think it is about a magical 1. You may invite them to look for

tree. the definitions in the Glossary or in a

dictionary. Then encourage them to

take turns reading the definitions for

their partner to guess the word.

special contribution those stories and

TRV maman g,
Fyre e e gein
pre-teqeraniniak

APEEEVY UH PRI D TISTRISS

You may print out or photocopy
the The Three Princes and Princess
Nouronnihar flashcards for children
to guess the beginning and ending
of the story. They may work with a
classmate and discuss their guesses.

2 Remind children that, in this
activity, they need to understand
specific information to answer the
questions. You can review question
words with them. A suggestion
would be to focus on the difference
in functions between Wh— questions
and Yes / No questions. You could
invite children to answer or have their
partner answer on their behalf. This
is a great opportunity to personalize
the activity which helps to increase
motivation and generate authentic
language in use. You can use this
activity as portfolio evidence. Have
children work on a separate piece of
paper if necessary.

Answers: 1 Because she was worried
strange people would take the little
food they had. 2 It gave them food for
life. 3Yes/No Because when you
obey your parents, you show how much
you love them. / Because they are not
always right.
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' o Unit 5 Activity Book page 59

“’ Go English! Invite children
to share stories about magic they have
heard or read about. Comparnng and
contrasting the magical chjects in the
different stories will help you draw
children's attention to the changes a
character may have during the story
that are related to these objects.

Unit 8 Explore and read fantasy stories.

4 Read the opening and the ending in the summary on page 58 and in the
story on page 57. Discuss the questions in small groups.

1 What are the simdarites end ditterences?

2 Wiich ppenng 2nd eraing co you prefer? Why?

3 Is the ending simdar te a story jou read beturs? Whech onel?
4 Have you ever bved o simnlar sifuation?

5 Work in small groups. Describe the powers of some of the magical objects
below. In which stories do they appear? Are their powers similar? Share N

—

the answers as a class.

magic muror flytng carpet Facalibur's sword Magic lamp

The power of the magic mirror 15 1o answar auestiors to the gacen It
dppewrs in "Snow White 7 its powcr 1s not simmar to other mageal ebract

s

v -

Reflegt. [

o 12

- Reflect. Emphasize that magical

. cbiects are tools that make characters
advance in the story and they are

~ related to the character's behavior.

B e e v =it 1 tmt

6 Children may be familiar with

reIp o relatg by the

magical objects in fantasy stories.

If not, you could ask them to refer
back to the Go English! box from the
previous activity.

6 Read the story in activity 1 again. Share with your class if there is a
magical object in the story. Which is the object? Describe its power as
you did in activity 5.

Answers: Magical Object: Ban-Ban
Tree Magical Power: The power of the
ban-ban tree is that Instead of leaves,
the tree has food in it: cereal, fruit, and
vegetables.

7 Work in groups. Lock for fantasy stories where there is a magical object
or lock them up on the weh or encyclopedias. Are there stories like that
in your own language or culture? Make a list.

Z You could use this time for groups
to look at the suggested website, or at
the classroom library. Alternatively,
this is a good time for remedial work.
Make a quick review if necessary.
Scanning the books they find in

the web or in the library is a good
strategy children can use to find the

Use keywords ke fantasy stones o magic S10r es 1o make your researcs
casir, Qo to hitto Hedunios madSER 1o ook for fantasy stones

Rer ~Lor Ceri Lty B 59

S Remind children they can guess
the story in which the magical objects

4 It would be a good idea to draw
a two-column table on the board and

write “Similarities” and “Differences”  appear, as well as the magical powers  story they are looking for.
as headings. Invite children to copy they have, or they may invent them

the table in their notebooks and so they can share their ideas with the Answers: Snow White

fill it in with information from the class. You can take the opportunity Arabian Nights

summary in activity 3, and from the
text on the previous page.

to review the concepts of values and Aladdin
the characters’ behavior. You may The Story of King Arthur
suggest that children complete in their ~ Harry Potter

Answers: 1 Differences: The opening notebook a table with the differences Jack and the Beanstalk.

and the ending on page 57 is larger
than the opening and the ending on
page 58, Similarities: They have

the same information. 2 The cnes

on page 57, because they have more
details. But, the ones on page 88 are
easier to understand. 3Yes/No Jack
and the beanstalk. 4Yes/No

and similarities between the magical
objects.

Answers: magic¢ mirror - Show
White, flying carpet - Arabian Nights,
Excalibur's sword - The Story of King
Arthur and His Knights, magic lamp -
Aladdin

If possikle, let them go to the

webegite and look at the fantasy stories.
Share strategies with the children

to improve how they look for “
mnformation.
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‘ Unit 5 Activity Book page 61

k3

j? Unit B Read stories,

£
1 wehyodaerabel oot the v s ood put thernn -
2 Doyour parert rell yo s rooellect on your achavior woen you do somueting bad?
3 How de voufe Teboe ve

i gaaer ? Was fLarong?

urhima £ uly?

10 Reread the first part of the story. Discuss and answer the questions
in your notebook.

1 Whe: ai the crarortons?

2 Wrore does the wtory take place?

3 Lo yoakeow o sonil place tu the one 0t the story? Which one?
4 Wrat i hippening o the charscters?

3 WAt weede are ugen 10 daeer e the magizy obreet”

11 Discuss with your partner what you think happens next in

the story. Then read the second part to check your answers. -

b e T e S era @ d W e Teoun 4 Wt Bonox B gl o owlls B 0P B 8, B SR B O W B Bt )

a4 '

; R

T Thewe wasa nan stanen inssde the closer! She gur T -

T oma v, and aheraowhile, the rain stopped, A

® R o )

o amd an afttoad shouted, " Whereroni ipnagato

1 Getout! The Mavon of the el welvomed her

I : .

¥ andinvieed her to @ hanguet. There were los of

P people sicing ar the bles The Mavor said. Do

:

5 Anubel, we kraw vou cur the Bowers o please

S vour auni, And we anderstand vou thought fowas

T agoad thmg o do You weee unjusty punished.”

B Smabet anvwerod, TEwanted Aunie to feel happy, bot Hinow 1 did
something wrong, 1 wish Auntic was here! ™ And suddendy, Aumiie
appeared. She wenr o Amabel and said. “Fknow vou had good fntentions,
but Fgorangey Persaree”™ “Tmsoree oo, Avatiel” said Amabed. They
hugged cach other while the people cheered, Fhe Mavor said, "We are

. the Peaplewhvnderstand and now vou are ane of us and so is vour aune.”

o Amabel el asleep in her auncs arms.

5 When she woke wp, she wascin the guest roum, bue her aunts anms were
¢ seill arnund her Amabel stid, “Tm so sormy | did something silly” “ies OK,

L et have dinner.” anwered her aune,

i c1eh s

ey 81

,Qt%ﬂ" - .&&5 o ol of Wk 08 WP R =
(| z Demadsafelt = o %
B AV CH TR RO T C R e

 Halal A P w e b

“xoer
#W@“

they can understand some ideas that

first by modeling the tone and pace so

Print or photocopy the Tell Your Own
Story from a Magical Object handout to
provide extra practice on story parts
vocabulary. You could invite children
to work in small groups. Give each
group the printed handout and
explain they’re going to make up a
story based on the pictures. Once they
finish, invite them to present and act
out their stories in front of the class.
When ail groups have presented their
work, invite children to vote for the
most creative one.

10 Rereading is an excellent
strategy for those struggling
children who have difficulties with
comprehension. Before having
children reread the story, reread it

they didn’t before. Assigning tasks
like answering the questions as they
reread will help students with their
comprehension skills and confidence
building. Rereading also gives time
to children to explore the illustrations
and the text making new connections,
and preparing them for more complex
activities as well as offering them

the opportunity to give opinions and
share their ideas.

Answers: 1 Amabel's aunt, Amabel,
and the gardener 2 At her aunt and
uncle George’s house 3 Answers
may vary. 4 Amabel went to the
greenhouse and cut every flower the
gardener had. 5 big, wooden

. - ey

l Reflect. Encourage students to

E reflect on how useful is this strategy
; for them to deeply comprehend the
i story. Let students give their opinicns
; about how they feel rereading the
| story and answering the questions.

¢ e i e s

:
s pmind

11 Refer children to the Glossary on
page 68 of the Activity Book. Invite
them to work in pairs and choose five
keywords from the first part of the
story and encourage pairs to predict
the story incorporating the words.

Knswers: | think that Amabel was
teletransported to a train station, when
she opened the door. Then she got on
a train and she visited lots of amazing
places.
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@ Unit5 Activity Book page 63

... Uit 8 Read stories.

stories have in common.

for help if necessary.

13 Share the elements of your story with a partner and discuss what your

14 Discuss if your story is funny, scary, sad, or happy. Do you identify with
the characters? How do they make you feel?

18 Work in pairs. Give your partner your opinion on his / her
performance. Discuss how you can improve next time. Ask your teacher

18 ¥ Thisis a feedback activity
which may need monitoring. Make
sure children understand that
there aren’t any “right” or “wrong
answers” to this activity. Its aim

is to understand their progress to
make further improvements. When
students finish their assessment,
briefly discuss their responses with
the whole class and praise them for
their honesty and efforts.

16 This activity is important for
children to appreciate the learning
and cultural value of reading stories.
You could ask the class to vote on
their favorite or say which one had
the most impact on them and why.

Answers: Checked: They teach

readers about different cultures., There
is an element of magic., They are
aboat fictional characters., They teach

smm@m :
,mm o

0 can uthmd stories. |
[:hm Lrwad- ﬁ.«n :

" They teach 1eaders about different
cultures,

" There 1s an element of magre

" They are anly for chifdren.

" They are abaut fictional characters

16 Work as a class. Go over the stories you have read in this unit and
check [v') the elements you find in all of them.

o They teach us what happens a3 a

T ) They are interesting
. They are modern stories.

us what happens as a consequence
of good or bad decisions., They are
interesting. They have a beginning, a
conflict, and a solution.

I
I
J.

consequence of good or bad decisions.

" Iney have & begmning, a conflict,

ard a solution
ey 3 63

LTI T S

13 Comparing and contrasting their
stories will help children explore the
similarities and differences they find
in the elements of their stories. Let
students discuss what they think is
different so they can infer and build
their own knowledge which will give
them a better comprehension of the
story they chose.

Answers: Both stories have a problem
and a solution. They all have magical
objects. They are both about fictional
characters. They teach readers about
different cultures. They teach people
about what happens as a consequence
of good or bad decisions.

14 Before having children discuss
their ideas, encourage them to reread
their stories so they can improve their
understanding of their stories, and
make a connection with the
characters. This connection will be
only possible as a result of organizing
the information and building their
own knowledge when they compare
and contrast their stories in the
previous activities. To create a
meaningful learning environment,
don’t forget to participate as if you
were part of the class.

Answers: | think my story was happy
because Jack and his mother lived
happily ever after at the end. I identify
myself with Jack.I think I would do the
same if [ have three magic beans. The
story makes me feel excited.
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'@ Unit5 Activity Book page 65

x Unit 8§ Compare similarities and differences m gne’s own

behavior, values, and scenarios to other countries’.

BE %t i bt B e e B @ . 5 4@%1:?:5':\3;;&5 P
*&m e e f(";'w o om g ey A dp g R o SLE D R o
- 3 o W e Ak G BB R A o gy

19 Work in groups. Using the story you chose in step 2, complete the
table with characteristics of the characters, magical objects, and the
theme of the story you chose.

as a group.

teacher for help if necessary.

1 Tyot botter o

2 1 need to work on

3 Tplan ta woprove by

4 My teacher suggest: that |

‘ Stary: “,.iwﬁmmmaJ | Thems " l Charactarivd

26 Individually, choose a magical abject and draw it using the characteristics
and descriptions of each one. Cut out the drawings and make a collage

21 - Complete the sentences according to your performance. Share them
with the class and discuss how to solve the class’ difficulties. Ask your

Magml @h)ect ‘
1

!

Rttt 1 il Li%ene 1y } 65

19 M To promote discussion and
sharing of ideas, invite children to
analyze the stories they chose and
the elements and information they
have about them. In small groups,
before they finish their tables, you
may set a time limit for children to
compare the information they have
in their tables. This activity will help
children recognize and evaluate how
theme (beliefs and values) influences
the comprehension they have of their
stories and how they apply what they
learned to their lives. can use this
activity as portfolio evidence. Have
children work on a separate piece of
paper if necessary.

Answers: Story: Jack and the
Beanstalk Character’s Behaviors:
Jack was obedient, happy, brave,
curious, smart, empathetic. The old
man was clever, friendly, polite. Jack’s
mother was hard-working, strong and
caring. The Giant was grumpy, furious,
and mad. The Giant’s wife was kind
and helpful. Theme: Obedience,
achieving goals, taking advantage of
the opportunities. Magical Object
Characteristics: Beans, if you plant
them over-night, by morning they grow
up right up to the sky; White hen, lays
golden eggs; Golden harp, plays a
gentle tune and sings a lullaby.

20 To make a vocabulary collage
based on a topic or theme is a
hands-on way for children to identify
the vocabulary they have learned.

In this case, it is an opportunity to
develop communication skills. As
they make their collage, monitor the
use of the time. Let them interact with
individual children or group them.
Remember to ask questions and
praise their work.

21 ¥ gefore checking the
assessment activity, you may ask
children what they can do now that
they couldn’t do at the outset of the
unit and listen to their responses.

It is important to take them into a
positive view of themselves and
motivate them to improve all the time.
Explaining to them that they have
gone through a process where they
are now able to talk about a story is
important. Encourage them to go back
to find particular activities that they
found especially helpful.
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‘4 Progress Tracker

Progress Tracker

Complete the following activities to review and check your progress in this unit.

Read the story and find the magic objects. Circle them in the text.

Yee oty e x4 : "
EEEMEHE SEAEDES A L ST T I R A

e upon a e, there was a voung mas named

Aladdin whe watked for a mcrchant, One day they wene

3 intes the desert and case 1w a cave full of riches and

1 —1 treasures. The merchane told Aladdin w go inside and get him 2

Namp. Aladdin feund the lunp and he also pat on acbeauutal ring.

:When the merchant asked Aladdin o give him che lamp, Be refsed.

sand so the merchant Moched the entranee of the cave and lefi.

. @ Aladdin rubbed the lamp and our came a gendel

3 » “Master, Tshall grant vou three wishes,” he said. Aladdin’s

LI first wish was, " Tabe me home!™ And ts seconds, Aladdin

Eawas ar home with his mother, Aladdin’s second wish was, " Make

2 us rich and happyt” And Aladdin and his metber ived happily,

; Years larer, Aladdin married the sulan’s daughrer and chey

3 lived in g huge palace. Oue day, the merchant came to the palace
Fand shouted out. "Get new famps tar old oned” The princess

ig;wc him the magic lamp because she did not know thar le was

magical. When Aluddin came back and didafind it be eabbed
4 Fhis ring and a genie came out! He asked the genie to take the

ot - . . . .
“merchane far away, and Aladdin and the princess lived happity

| .
¢ ever atrer.

¥ S

Label the text in activity 1 with the words opening, middle, conflict,
and ending.

Complete the table with the information from the text in activity 1.

| e | Characters < ] | .Magicsl Objects |
Behaviors . : Characteristics |

Bugrprtionat and Literey ? 87

e g

:

&l
This Progress Tracker will give children the opportunity to review what they have learned %%%
throughout the unit. By having the children reflect on and review what they have learned, g;ﬁ
they will feel more invelved in their learning process, which will encourage them to take §§f]
responsibility of their learning journey. Therefore, it is important that before starting to answer k!
this Progress Tracker, this purpose is clear for children. E-E&j
As children approach this section, it can be useful for them to flick through the pages of the ‘8%?1
unit and notice what they learned, which can go from structures in the new language, to skills, g%ﬁ*‘f
stralegies, or some other knowledge. They can write it down in their notebooks or talk about it . %%
in pairs. ‘:i?;;,%ﬁ
5 )
& ]
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BEctivity Book
pages 69 to 719

Social learning environment: Academic and Educational

Communicative activity:

Research and selection of information

Social practice of the language: Review and select information to
solve a problem of interest.
Final product: A text on a school problem

Pages = Achievements

P t
871088 |TTesenta
problem.

Teaching Guidelines )

Offer opportunities for your students to
reflect on the importance of proactively
engaging in the problems of the school
community. Help them identify and
define how to select, review, and organize
information in order to solve a problem.

Choose

88t09l |, .
information.

Provide your students with guidelines and
models to ask questions. Remember that they
are in the process of learning English, so they
require close support.

Provide your students with appropriate
sources for their English proficiency and
competencies and with sufficient information
to help students answer the questions

they asked.

Register and
organize
information.

91 t0 93

Show your students some strategies to solve
the difficulties that arise before, during,
and after writing. Help them understand
the purpose of taking notes; in this case,
obtain information to propose solutions to a
problem.

Be flexible with the mistakes made by your
students, as they are in the process of learning
English. Celebrate their writing attempts
and acknowledge them. Offer them specific
guidelines to review their texts.
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Unit 6 Activity Book page 10

T Ynit 8  Present a prablen:.,

following example.

Picture

problem?

7

2 G o thinicthat ore person

3 AT Banpens wien Doy

i+ B S VI AT

Wark in pairs. Look at the pictures and complete the table. Look at the

What is the What / Who
caused it?

Share your table with another pair and together discuss the questions.

Ty e Tt o ot e ol e e

in et
cess anvthing ac ;s a oeablean a comm Lety?

What can be
the results?

Whao can
solve it?

{eake nohon o s0'y them?

Logubango ind comouiy©

P Opening

1 You could go over the pictures
with children and have them figure
out the problems in each picture. Once
they finish, you could have them
check their answers with other pairs.

You may want to review with
children the vocabulary broken,
schoolyard, basketball hoop.

Answers: 1 Toilets aren’t clean,
Children who are not respectful of
public spaces. The school ¢an clean
more and children can show more
respect. Children can get sick.

2 The bus is broken. Maybe an
accident. The school. Children will not
have transportation. 3 There is a lot of
garbage in the school yard. Children.
Children. The school will be dirty and

this can affect the environment.

4 The basketball hoop is old and
broken. Time and use. The school.
Children don't have a proper place to
play basketball.

2 You could monitor children as they
share tables and discuss the answers
to the questions. You can provide help
with any vocabulary they don’t know.
Once they finish you could elicit
answers from the class.

Answers: 1 Because we are partofa
community and those problems are
also ours. 2 Yes, one person can be
the beginning of big and important
changes. 3 The problem remains and
it continues affecting everyone in the
community.
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Unit 6 Activity Book page 12

Y% Unit® Choose information.
. ¥ Read the sentences and discuss with a classmate if they are true for
you. Write | can or | need to practice. If you need to practice, go back
to the activities in the parentheses.
1 1 can 1gentify problemrs in my school community. (activities 1, 3)
2 I cart figure out a solution to a probiem in my commurity. {activity 4}
+ Laok at the following sources and check {v ) the one that is more I
useful to find information about the problem you chose in activity 5. .-
1 There are two types of energy renewsble and Factoies that produce home applances %
non-renewable. Renewable energy, itke anergy maka sute thit they use less energy but that ¥
fram the sun, wind, and water will always be they can stiil work properly. This 15 energy o ;g
available, and it doesn™t po tsie the environment  efficiency ki
Nor-reneviable energy i the ome that comes At sehond, we should turn off ights and
from ¢, gas, coai, and uranwm. These forms of  unplug camputers and photocopiers when not
enerQy have firute amounts, cannot be replaced,  inuse Reporl any leraky faucet The wate:
and pollute the enironrent. COMpany uses engtgy to punfy and pump water
When we tum off a Iight or an electrical 10 your sehook, so when
device we ai@ saving energy. When we save we sdve wale! we are - ‘ ?
energy, we save money and protect the saVIng energy Ky Hend)
environment, kil %\% H
2 WWWLOQUrEnYD Onment comshome b
= OUR ENVIRONMENT | | eeoPLE | o}
&, Wheit v Hhow Twa prodivts, they erad i landifts an it bibes san vears for them o
brouk duwi completely. By reducing, reusing, and reevcliog {3 R's twe save eneray and
Natursd Eesonirces; we aho retiee puliuti and the weed tor Lanitills,
1e best thng o start helpisg 1s to eediee waste. Ressing things s the secund-best
5o HpUuILGS TSaves YOI G0y, Decaese ot o0 Thay sew tigs, Mter rednoing waste
L8 aidreusing as mueh as pussihle, the [ase step I de vecvele
f;ﬁi??’ At sehosi, you can creite less waste by tkingg voar snacks in ¢ reasalle container
i o7 Inech ho, fnstead of plastic hags or disprsable pachastes, b using g eloth nopkin
mestrad of papee ones, and by deisking frem a vesable Dottle fsstead of aca or g
. oL Lee watel buttfe,
You canvechios paperwaste by wrilisg o both sides of shoels of pasner, S v con
@ tigihe Lev natelooky with the ungsed sheets of old notebooks
72 Agatdeniic «id Educational
8 ¥ Give some time to have 9 Refer children to the Glossary on
children reflect on their progress and page 79 of the Activity Book. Children
take notes on their answers so you may need some time to read all the
have a clear idea of what you need to texts. Before starting, and if available,
practice more with them, encourage them to use a dictionary

to look for words they cannot guess
using context.

When they finish reading, you
You may print of photocopy the Global  could randomly ask pairs what each
Warming Affects Us All flashcards to text is about and their opinion about
help children practice the vocabulary the texts. Then you could have them
they have learned about environment  share their answers to the activity and

and climate change. You may write ask them to explain their reasons.
some questions related to these topics

on the board and encourage children Answer: When you have access to the
to answer thern using the visual Internet, websites are more useful and
information on the flashcards as well helpful, because you can visit websites
as the vocabulary they have learned. with the most up-to-date information

80 you can have more details and facts
about the topic you are looking for.
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Unit 6 Activity Book page 74

s
£27 Unit 6 Choose information Registor and organize information.
g )

for your final product Step 2

A% Use the information you discussed in activity 10 and chocse the
source that will help you find information you need for your Final Product.
Make notes.

By m

Look at the text on an environmental problem underline all the information
that you consider important. Compare your answers with a partner.

Water pollution is the contaminaricn of water bodies,
ustally us a result of humaen activities. Water bodies
inclnde: oceans, lakes, rivers, and groundwater.

Waste thrown in walter bodies changes the composition
of the water. Lhis affects all ecasvstems. It can also demage
animaly that drink from that polluted warer.

Fhe soluticn o this problem is thar humans start to reduce, reuse, and
recycle. Humans need 1o reduce the amount of products that they use
unnecessarily and without control, especially plastic. They also need 1o
reuse und recvdde all the products thar already exist, (o avoid more waste
2Omg to the waler,

At sehool, we as children can start campargning to recollect garbage,
and instal recycling hins that educate other people. We can also uvoid
hoving produicts that we don’t need and pack owr food at home 1o
avoid buying feod that comes in plastic.

*Go English! %o v e m Wowtn, v cen ot e gt o, . o
arer g o kgl aateey e Tast M LEeTer b ol W At 1
Lhelps to ok oose foy the HRG] [ T BT I R T
that v carant erase et e raas the Lirepoartapt t beeat g Then
key vaas L rhernme yoorodoen oo (RO IR0 A TS

wracrhnng 3l the ewe

T =« i anic s B2 gt

S ems Fae s esteics el Answers: We can use magazines,
SEY e r e -
N T

[

woe i

o newspapers, or websites. The wehsites

Answers: Underlined: Water pollution
/ contamination of water bodies,
changes the composition of the water

/ affects animals, solution / reduce,
reuse, and recycle, at school / recollect
garbage, and install recycling bins /
avoid buying products we don’t need

% Go Eng‘liSh!You could
have a volunteer read the box out
loud and imwnite students to think about
the information in the box. Then

they could discuss their opinion in
pairs and share with each other the
strategies they have used sl these
yaars to identify mam ideas.

E If time allows, you could
have children do this activity in
the class or for homework.

When they finish, children
could share their answers in
small groups.

11 8% Allow children to go back
to activity 10 and provide all the
necessary help for them to choose the
correct source. This will depend on
the school, if there is a library and a
computer lab or not. If there is none,
you could print out some sources
beforehand or photocopy them and
bring them to class.

When they have the source they
chose ready, have children share with
other pairs and exchange opinions.
You can use this activity as portfolio
evidence. Have children work on a
separate piece of paper if necessary.

are more useful because you can visit
different websites with the most up-to-
date information. Magazines are also
useful to get relevant information we
can get from different articles related
to the topic we chose.

12 Before having children do the
activity, you could explore different
types of texts and have them realize
that the sort of text it is determines its
parts. Guide children to realize that
its purpose is informative and the
register (tone) is formal.

Have them do the activity and
when they finish, they could compare
answers in pairs, before checking
answers as a class.

Academic and Educational
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Unit 6 Activity Book page 76

;Q Unit 8 Register and organize information,
i poater. Y%L 0L
Use the source you chose in step 2, and in pairs, underline the most

important information, Then decide how you will organize your notes.
Use activity 12 for help.

Ml Use the notes from activity 17 to write the draft of your text.

Bl THL e w3 T L e L0 s T g r T g e 3 2
=

Give your paper to another pair and hava them mark corrections.

1 think you can add a personal opirmion This idea is not very clear
¥ P p

This text ceems more for adalts,

i Use the marks and write a final version of your text. Decide how you
are going to present your texts to the ciass,

£t ¥ Read the questions and answer them with Exceflent, Very well, or Not yet.

1 Can you identify useful sources of information to write a text?
Z Can you take notes from a source?

3 Can you use notes to wnte a text about a problem?

4 Can you give and provide feedback?

24 For those sentences where you didn't answer Excellent in activity 20,
discuss with a partner what you can review to improve. Share all your ideas

of water in the world. This causes that
lots of bottles are trashed in the streets,
schools, beaches, etc.

The solution to this problem is to
reduce, reuse, and recycle. At school,
we can inform other children and
teachers the importance of reducing
plastic waste. We can also stop buying
plastic bottles or packed lunches. We
can use reusables instead and pack
our own food.

19 Before children start with the
activity, you could remind them to be
kind when they provide feedback to
other pairs. As they are working, you
could look up some editing marks
online that could help them mark

the mistakes more efficiently. You
could choose three or five so that it

is simple but helpful. You could also
make up your own with children, if
you consider it appropriate. For this
activity, answers may vary. Examples
of children’s feedback would be: I think
Yyou can add a personal opinion., This idea
is not very clear., This text seems more for
adults., I think the information is correct,
but your ideas are not well-organized.

20 s You may want to make sure
children have a clear idea of what
they have to do and solve any doubts
before they begin. Monitor as children
write their final versions. Provide

as a class. any help they may need regarding
vocabulary or syntax.

You can use this activity as
portfolio evidence. Have children
embarrassed to do so. At this point work on a separate piece of paper if
you may have identified the students necessary.
that are too shy to ask questions. You
could walk around and approach
them, observe what they are doing
and identify the help they need.

78 # Acudenic and Educatioaa!

P Closure

21 ¥ fave children answer the
self-assessment individually. When
they finish, and if time allows, have a
conversation with children to know
how they felt about this last stage and
for the complete unit in general. It is
important that you elicit what they
found challenging, and what they
think they need to reinforce.

17 As students work on this
activity, doubts may arise. You could
refer them to the work they did in
activities 12 and 13 and walk around
to solve any additional doubts.

18 s Provide children with the
time to write their drafts. You may
want to walk around as they work
and provide any feedback that you
deem convenient. Also, it is very
important that you acknowledge their
progress and congratulate them for
their effort,

22 When students finish, you could
help them share their ideas with the
class and provide support by guiding
them to choose remedial work that
accumulation of plastic objects in the will really help them improve such
environment. It affects animals and as reviewing their Activity Book or
humans and contributes to the climate asking you for specific doubts.
change. Mexico has the first place as

the country that most consumes bottles

Answers; clear ideas, organized
information, strong evidence, up-to-
date information, examples, avoid
plagiarism Answers: Plastic pollution is the

Some students may never ask for
help because they are shy or feel
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Progress Tracker
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1

Progress Tracker

Complete the following activities to review and check your progress in this unit.

Look at the picture showing a school problem and discuss the questions
with a classmate.

o,

1 What schea! problem does the picture show?
2 Do you think it s important to sava energy? Why?

Write a brief text about the problem in activity 1.

-3 Share your text with a classmate.

18 ¢ Ac demic . ad fducational

This Progress Tracker will give children the opportunity to reflect on what they have learned
throughout the unit. By doing so, they will feel involved in their learning process, which will
encourage them to take responsibility for their learning journey. Therefore, it is important that

this purpose is clear for children before answering,.

As children approach this section, it can be useful for them to flick through the pages of the
unit and notice what they learned, which can go from structures in the new language, to skills,
strategies, or some other knowledge. They can write it down in their notebooks or talk about it

in pairs. Make sure they understand allthe information on the page.

After they finish answering each activity, you may carry out a class session in which you
encourage children to realize how far they’ve come, which will keep them feeling positive for

what is to come.

Academic and Educational > 95
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- Activity Book
pages 80 to 91

Unit .

Social learning environment: Family and Community

Communicative activity: Exchanges associated with the
environment

Social practice of the language: Understand and express
warnings and prohibitions.

Final product: Set of warnings and prohibitions at a public place

- Pageés Ah'chi.eizeme_ s : Téa(;f\ing Guwlehries

Provide several examples of warnings and
Explore and prohibitions that are familiar to your students.
listen to Make explicit demonstrations of what you
warnings issued | do while listening, such as monitoring

at public places. | comprehension, questioning, and relating
what you hear with previous knowledge.

99 to 100

Assign some time and opportunities for your
students to reflect on the role of prohibitions
and warnings, the reasons that originate them
and the consequences of not attending them.
Motivate them to appreciate the importance
of understanding their purpose. Help them
recognize what they already know how to

do with English to solve the difficulties that
come their way.

Understand
101 to 102 general‘m'eanjng
and main ideas in

warnings.

Offer specific opportunities and set some
time for your students to plan how to express
Express warnings and prohibitions.

warnings. Encourage your students to practice, rehearse,
and test their warnings. Offer feedback and
guide them,

102 to 106
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wf’ Unit 7 Activity Book page 81
e

Unit 7 Explore and listen to warnings ssued at pubhc places.

1 7 Listen to the safety instructions and answer the questions -
in pairs. e

1 Do the arnoune or tpeak Slowly ur fast?

2 Dacs his voice sound foud ar low?

3 Why do you think he spedks Iike that? Yohe paleen T
IS [T TSN T
oy pri e

A

4 What’s the purpose of the 2anauncements?

com ands”

5 Who wie they directed to?

2 Read the sentences with warnings about what to do at a subway K
station. Draw a sign that can explain them. et

1. ™ 2 N

- Vo
When travelmg on the escalatos
stand on tha nght side.

3 ™ & ™

EXIT

Hold en to the hane-a'.

Don't stand on the yellow line {.ock for the nearest exit.

Teviny vz Ceanta ity > 81

1 ‘ 7)1 You may refer children to the  Stand back, the doors are closing.
Glossary on page 91 of their Activity 2

Book. You can have children think When traveling on the escalators

of key vocabulary they might hear stand on the right side. Hold on to the
for safety instructions before playing handrail and take care of children.

the audio. The pictures provided 3 ‘

are helpful to contextualize students Don't stand on the yellow line as the
in the situation. You may need to train approacnes.

play the audio several times to help $ on ol This i

children recognize the differences in our attention please. This is an

tone, pause, and intonation in these
expressions according to the effect
they have.

the train and look for the nearest exit.

Answers: 1 Slowly 2 Loud

3 He wants people to understand
him. 4 The purpose is to inform
people. 5 Passengers

emergency call to all passengers. Leave

P Go English! riciting
commands children hear at home
gives them an opportunity to practice
the grammatical forms of warnings.
You may alzo have a class vote on the
most commorn commands at home.

It is important to activate children's
previous knowledge from Unit 2,
where they wrote instructions using
the imperative form.

key vocabulary, usually actions.
Played in the middle of the class can
re-energize children. Played at the
beginning, it can help them warm up
and, when done at the end, it helps
end the class on a positive note.

t 4 Development

2 This activity uses warnings from
the class audio they just listened

to and allows students to express
meaning through graphic elements,
which is a skill they will need to
create a poster with a set of warnings
and prohibitions and present it to

an You may tell children to go to the
Glossary section on page 91 of the
Activity Book.
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Unit 7 Activity Book page 83

in activity 7.

€ P

-
" Because they
Umay bite you

r sy
Pon't tend armals!

ﬁ%é) Unit 7 Understand general meaning and main icteas in warnings.

6 ° Work in pairs. Answer the questions.
1 What s the purpose of warmings in gublic places?
2 What ways are used to give warnings n public places?

2 '+ Listen to a zoo tour guide and somae visitors. Then look at the signs
and in pairs discuss the reasons why those actions are not allowed.

J DO NGT ENTER BUILDING

8 Work in pairs. Share other consequences of disobeying the warnings

Feiin'y ard Cummunaty } 83

6 ¥ Refer children to the Glossary
on page 91 of their Activity Book. You
could remind children about negative
and affirmative commands before
they answer the question. Encourage
them to share their answers with a
classmate and give feedback.

Answers! 1 To remind people of
the rules and help them respect the
place. 2 Signs

7 %8} Itis recommended to play
the class audic more than once if
necessary. This activity will allow
students to understand reasons

that explain why there are certain
warnings and prohibitions at a
public place. They will aiso absorb
models that might help them express
their own ideas related to the topic.

It is important not to forget the
relationship between images and
words as a way to understand and
express meaning, especially in the
case of visual learners,

‘ Track 8)]

Zoo guide: Welcome to the zoo.
Before starting cur guided tour, let
me remind you of some important
instructions. You mustn't feed the
animals. Can anyone tell me the
reason for this?

Girl: | know. Because they may get sick.

They have a special diet.

Zoo guide: Exactly. Another thing,
you mustn't cross any safety barrier
because the animals are dangercus.
You are not allowed to enter the
building on the left. There's risk of
electrical shock, that'’s where the

power generatars are. Eating and
drinking are forbidden,

Boy: So, can’t we have a snack during
our visit?

Zoo guide: Yes, you can. Sorry, what
| mean is that eating and drinking
are not allowed inside the buildings
at the zoo, like the Aquarium or
Reptile House. You can have a snack
in outdoor spaces. 'f an emergency
alarm goes off, you must go tc one of
the three meeting points marked on
your maps. It's very important. And
that's all. Let’s start our tour.

Answers: 1 Because you may harm
the health of animals. 2 Because an
animal may attack you. 3 Thereis
risk of electrical shock.

8 This activity allows children to
try to express themselves freely and
apply the models they have become
aware of. This activity follows on
from writing sentences with cause
and effect that children saw in the
previous unit. As you monitor,
encourage them to express their
ideas confidently and do not model
answers unless they specifically ask
for support. In case they ask for help
guide them to make use of the model
provided with may. You may refer
children to the Glossary section on
page 91 of the Activity Book.

Answers: 1 Don't feed the animals
because you they can bite you and
your food can be harmful to them.

Z Don’t jump the fence because you
can fall. 3 Don't enter the building
because you are not authorized.

P Go English! For additional
support to understand and use
because, read the box with the
children and provide them some
model responses using the pictures
from activity 7.

Family and Community )101



i, Unit 7 Activity Book page 85

Unit 2

Express warnings.

; Fo#your final prodwet  Step 2

you chose.

them in your notebook.

e BTt
e Py mdon i

i e

s Upe g Reader Lo Gl ter /7,
RURIRER BB TR A R NTE S

eobk s dng

11 Work in pairs. Take out your notes from step 1 and use them to write
complete warnings and prohibitions according to the rules of the place

12 Use the checklist to review and correct your sentences. Rewrite

ot one s GO e DS s o

Cotrte pan

Tosraafog " pagea E810 W Desor be

ony e pthe e it

Y E R TR Y0 Y ek
Stherrar,

Pl yOu gt v e the

13 Make a list of the ways of expressing warnings and prohibitions you can
use now. Then compare your list with a partner and complete it if necessary.

=y g Conen oty f? 85

q,‘.sy'i ;¢,| ) ' 1L tegedvney

¥
1
W %

b

- TENNERL

11 ‘s Now that children have
made several exchanges with different
models to express warnings and
prohibitions, they are ready to use
their notes to write sentences. You can
use this activity as portfolio evidence.
Have children work on a different
piece of paper if necessary.

Answers: You mustn't use flash. Don’t
eat while you are at the museum. Keep
silent. Don't get close to the pieces of
art. You must not sit on the stairs.

12 Correcting one’s own work

is a very good way to become an
independent learner. If you deem
necessary, go over the checklist and
make sure children understand every
aspect. It is important that both
partners participate actively to foster
collaborative learning, so monitor to
encourage both children to suggest
corrections. Invite them to rewrite
the sentences and save them for later
activities.

Answers: Answers may vary.

m To stimulate interest

and motivation, you could ask
children to work in groups and
think about the warnings they
may read at the airport and then
they can check their predictions
while reading.

13 ¥ Help children make their
lists. You may refer them to the
warnings they created in step 2 to do
s0. To check and complete their lists,
itis a good idea to pair up students
that are not working together for
their final product to receive different
inputs of ways to express warnings.

Answers: Don't, you mustn't / must not,
you cannot, you shouldn't / should not
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Unit 7 Activity Book page 87

Unit T Express warnings.

can improve,
Speak loudar o

“
_everyonc Lan listen. 13

want to practice and improve.

voica?

3 Why are pauses necessary?

17 After you finish reading, tell each other what you did well and what you

s

N Your speed is great. |
Not too slow or fast!

i8 Make a list of important things from your partner's feedback that you

19 ™ Reflect and answer the questions about the strategies to give
instructions and warnings orally and your performance.

1 Why is it impartant to qwe instructions and wasarnigs in a clezc and foud tony ot
Y i g 3

2 What kind of words do you cmphasize when giving instructions?

4 What Fappens f you speak too fast or too slow?
5 Which of the aspects mentiored i questons 1- 4 do you do well?

& Which cnes do you th ok you newd ta impreve?

Founl'y assd Cannunity } 87

12 This activity involves peer
tutoring in the form of feedback. To
get them interested, remind children
that what they are doing will help
them give a good presentation and
feel confident as they do it. Foster
respect and honesty and discourage
malicious criticism. These activities
are very important to develop
tolerance and good social skills,

Answers: A: Speak louder so everyone
can listen.

B: Your speed is great. Not too slow

or fast!

18 s Children will value and
appreciate the feedback they received
better if they write it down and save
it. You can use this opportunity to
emphasize that applying feedback

is a great way to improve in every
area of life. You can use this activity
as portfolio evidence. Have children
work on a different piece of paper if
necessary.

Answers: Volume of voice, speed,
and enunciation.

19 ¥ This activity is for students
to become aware of the strategies
needed to give warnings in an
effective manner and to evaluate their
own performance. It engages students
as active participants in the learning
process. They could compare their
answers in pairs.

Answers:
1 Because people can hear well and
understand the words.

2 For example: must, mustn't, no, not,
don't, and some verbs.

3 To iet people think about what we
said and pay attention.

4 People don't understand.

5 and 6 Answers may vary.

You could print the Taking a Flight
flashcards and show them to children
so that they start a discussion on the
reasons behind the security protocols
at the airport and on a plane.

Family and Community )].05



4 Follow-up Set of Warnings and Prohibitions at a Public Place

Set of Warnings and Prohibitions at
a Public Place

PART 1 Socializing

T Choose an gpening phrase 1 start your presertation

a} Hello We will cxplan warnin gs and prohibiions at the mame of your place)
b) Good oy Wewor Diosbars wmt you some warmings aod prohiks boes
at the {name of your place)
2 Make your presontation (o the class &nswer the questions of your audiencs
3 Huve a cfass sesenn 1o a'k chout the dspects you can vamive

wish to establish rules themselves,

for example, if they arrange to meet
someone or if they lend someone

a personal ttemn. This activity, once
completed, offers children a chance

to reflect on the purpose of the unit
and think about the social value of the
language they use.

Part 3 Now you can ...

Lt can be useful to have children go
over the pages of this unit to review
what they have practiced before
answering the questions. This will

PART 2 Make it yours

PART 3 MNow you can ...

learmned i thes L

3 LA yOu ©APTESE W N NGE Row

Aspects to Improve

Social Practice: Understand and express warmings and prehibiuens.
1 Da you think it is useful to understand warnings? Why?

£ Where could you use warnings and prohibitions in your everyday life?

3 Which warning is the maost important at your schaoi? Why?

Arvswer the quastions aned then go back to pans 8o heck W) the N von

1 ihd you lister 1o several ¢ral warnsge?
2 Could you understand whot oy wee g aboot?

make them aware of their learning
achievements. You may also pair up
students to discuss what they have
learned.

e s B L0 SR T B el s
ARSIy et g i £ e EEdhiaan
srbowems ST AL R I LaR T

suggested having children go to the
activities page at the end of their
Reader chapter and answer them.

For that, they might need to read the
chapter again, so it is recommended
to give them time. Once they read or
remember what the text is about, have
them check their answers. For that,
you might ask children to work in
pairs or as a class. Encourage them to
participate and explain their answers,
when necessary.

Part 1 Socializing
Encourage children to create their
own opening statements or to use
the suggestions provided. You
might want to explore with children
different ways they could present
their work so that it is clear and
keeps the audience interested. They
could also split the warning between
affirmative actions and negative
actions.

A suggestion would also be to
think about tone and pace in speech.

A further suggestion would be
for them to present their warnings
as a sketch between whoever sets/

enforces the rules, for example, the
zookeeper, and the person who
should obey: visitor, general public,
etc. You might encourage children
to take on characters and act out the
situation. It’s also worth bearing

in mind that, to support children
effectively in their self-evaluations,
it is a good idea to set out together
the expectations for the activity
beforehand so that the aim of the
feedback is clear and unhelpful or
excessive criticism is avoided.

Part 2 Make it yours

1t’s useful to support the class to
identify warnings and why we need
therm. They may note they are usually
the ones who need to obey nules,

but there are times when they may
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o s
x Assessment Instrument For the children

.

Peer Evaluation Rubric

A peer evaluation rubric is used to assess the team members’ collaboration and performance on a given task or
project. The children can also use it to evaluate their own performance within the team.

Instructions:

1 Have children write the names of their classmates in the numbered boxes.

2 Ask them to assign each member of their group a value (by using the key) for each listed aspect.
3 Write your observations about the children’s assessments.

Key: 0=Notatall 1=Poor 2=Fair 3= VeryGood 4= Excellent

Attribute

Accepted the assigned tasks
willingly

Participated actively in group
discussions

Helped others with their work
when needed

Worked well with other group
members

Worked accurately and
completely

Respected others’ opinions
and suggestions

Suggested possible solutions
to problems with the task /
project

Followed the teacher’s
instructions

Acted as a valuable member of
the team

Notes:

Photocopiable, D.R. © Macmillan Publishers, S.A. de C.V., 2020. Only for teaching purposes.
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4B Unit Opener

Unit
In this unit you will compare
customs based on pictures.

LR
- -

|
!

P AT
Environment: Recreationa: ind Litersiy

Social practice of the language: Fxplam custorms f-sed wn picures
Communicative activity: Recreenonad oxpression

In this et you will learn vo

* . explore and select picturos that snuw custorns of different cuftures.
* explain custonts shiown ur pichires,

s desor be and contrast datails

Where are you now?

Look at the picture and describe it in pairs. Then discuss: What country it
is from? Is there a similar celebration in Mexico? What customs from other
countries do you know?

02

On this page, you can explore different elements of the unit  details. This knowledge will then be applied to the final
with the class. You might begin by asking children about product which is to compare customs based on pictures.

the pictures and support them with vocabulary. You may You may wish to remind children to keep the achievermnents
encourage them to talk about similarities and differences in mind and check and track their progress throughout the
between the celebrations in the pictures. You could then unit. Finally, you could start with a diagnostic evaluation of
explain the expected achievements: to explore and select students’ needs by having them try to describe the picture
pictures that show customs of different cultures, explain at the bottorn of this page and mention similar customs

customs shown in pictures, as well as describe and contrast  from other countries they know about.

Recreational and Literury 31 11
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4 Unit 8 Activity Book page 94

]

7 ‘sl You might encourage children

@ Unit 8  Explore and select pictures that show custems of different cultures. to form their quesﬁons jUSt like they
Work in pairs. Take turns asking and answering the questions m dld_ m activity 4. \.’ou ce_m use this
in activity 4. Use the phrases to form complete answers. ot activity as portfolio evidence. Have
children work on a separate piece of
~rupEaceer eggs kirronc ot the Hoor paper if necessary.
propare tea in the yard shorts and T-shirt 8 - This self-evaluation is for
children to reflect on how well they
What is the woman doing? The woman s prepanng toa did on each of the aspects so far. You
can use it to provide further practice
et ybdrmalplodher - Stepl - . oo =i TTE0T on aspects they found especially
difficult.

Work in pairs. Look for pictures that show one cultural aspect in two
different countries, for example, people dancing, eating, celebrating 1 e .

a birthday, or others. Choose a pair of pictures to compare. 9 ‘ 1)] Predicting be‘fore re§dmg
or listening to a text, gives children a

‘s Ask and answer questions to describe each picture with your partner. reason to listen or read, as they will
Use activities 4 and 5 as a guide. Write down notes of your descriptions. confirm ot reject their predictions.
You could refer them to the Glossary
¥ Underline the option that best describes your abilities so far, Share on page 101 to check the underlined
answers with a classmate and exchange ideas to improve. words in the script below.
1 Fean describe pactures very well / well £ with difficulty
2 | can ask questions about pictures vary well / well / with difficuity. ‘ Track 11)}
3 | can answer guestiors about pictures very welt / well / vath difficulty Here, take a look. This is a typical dance
40 o from the south of Spain, it's called
v V\tork in pairs. Look at the'dances and talk about th‘e country m Flamenco and it's a partner dance.
you think they are from. Then listen and check {+ } the picture NS . . .
described. They are dancing gutdoors, like ... in
. front of a church. This dance seems a
1 I think thes dance s from bit difficult, | mean ... the movements
seem complicated. Look at the woman’s
Pagree / don't ugies Lecause . dress. It seems as if she is well ... um
... actually tuming while the man is
The Internat prowsclas us with a Iot i H H
of information and it could be difficult hoidlng her by the m It looks like
t find exactly what we are looking hand movements are important teo, you
for To look for pretures i a more know. The man is wearing black pants

and his head is covered with ... um ...
like a black pirate bandana. The woman
9% @ Rocrestamial and Litwcary is dressed in a long black and white
dress and has a big, red rose on her
head, and ... that’s what | have to say.

precise way, you can foliow the tips
in: http Atwiw edutics, mx/mKe “

8 You could refer children to the ’ Development
Glossary on page 101 of the Activity

Book. When checking answers, you Answer: Picture 1
may point out verbs that double their ‘ e
last consonant, for example, sitting,

hitting, running and verbs that drop the
e, for example, preparing, sharing, having.

Suggest that they go to the link
provided in their Activity Book, read
the information, make notes on the

6 To make the final presentations tips guven, and apply i wher, &
Answers:: Picture 1: 1 The woman is more interesting and with a variation searching for pietures.
preparing tea. 2 She is wearing a of topics, you could encourage pairs
kimono. 3 She is sitting on the floor. to choose different countries or you
Picture 2: 1 The children are pickingup  could write the names of several
Easter eggs. 2 The children are countries on small pieces of paper, put
playing in the garden. 3 The boy is them in a bag, and then invite pairs to
wearing shorts and a T-shirt. take one out.

Recreational and Literary >1 13
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g Unit B Explain customs shown in pictures.

1o say

like ...
well
um ...
I mean ...

in activity 12.

96 * Rucrsotional od Liivary

L. Work with a different classmate. Look at the picture and the notes.
Then take turns describing the picture using the template belowas
a guide. if you need time to think, use the time fillers in the note.

EX 2 Lookatthis picture. / Here, take a look This 1s a typical dance from

; fcountryl It's a (type of dance} Its called (name of dance} They are

[ dancing {place) It seems dancers need a lot of practice / difficult. They
}" “#  are /amanis /@ woman s (movements). Now, lets look at the way

g they are dressed / their clothes. Men are weating fmen’s clothes) And

| waomen are weanng lwomen's clothes) dnd that's it! / that’s what | have
i
i

. £
o e

Ponyous Kot Sn

W Take out the pictures and notes from step 1. Draw one table for each
picture that includes all the aspects you want t¢ describe just tike you did

Group dance

Cossack dance

Ukraine

Curdoors

Men sauat and perform jumps
Baggy pants, boots, a belt around
warist, shirt

Boots, colorful blouses, and red
skirts decorated with nibbons

.

-

You can use the Internet to look for
infarmation about customs around

the world like: http:/fedutics mx/58F
Try searching the top world custorms
adding a key word of the cubturat
aspact you chose. ‘“

13 Refer children to the Glossary on
page 101 of the Activity Book.
Before doing the activity, you might
want to talk to children about the
dance depicted in the image. If you
have access to the Internet, you could
ask them to go online and find out
three things about the dance. If you
don’t have access to the Internet
you may show them a video clip or
some printed images you download
in advance. Alternatively, you can
ask them what they know about

the dance by looking at the picture.
The template in the activity is for
children to have a model to follow
when describing pictures. When
preparing for a spoken task, make
children aware of any relevant
strategies that might help them do
the task successfully. For example,

paraphrasing (like they did in Unit 3).
You could explain that the template

is there only to make them feel
confident, and that they should not
memorize it but use it as a guide to
produce their own description.

Print or photocopy the handout
Wedding Clothes Around the World.
You may invite children to describe
each image. Remind them to use the
vocabulary they have learned so far
for making descriptions. You could
point out that not only traditional
dances need special clothing, some
ceremonies, like weddings, also use
special clothing. Elicit more examples
of events where special clothing is
needed. You may encourage them

to support final product answers
by describing the clothes they will
talk about,

Suggest that they go to the link
provided in their Activity Book, read
the infermation, choose their favorite
spring custem, and talk about it in
pairs, If there is no Internet access you
may print some information and Y
bring it to class.

EXkSIOY:

14 'l You may invite pairs to
work together and fill in the tables
with their ideas and information.
Then suggest that they order them in
a logical sequence. You can use this
activity as portfolio evidence. Have
children work on a separate piece of
papet if necessary.
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x«j’ Unit 8 Describe and contrast details.

11 Read the statements and discuss in pairs which sentences
describe a similarity and which ones a difference. Underline bet
the words or phrases that indicate this,

1 While the tango is a parr dance, the Cossack dance (s a group dance.

2 The people seem happier in the Cossack dance picture.

3 In both pictures, pecple are dancing

4 Both pictures show outdoor dances.

5 The costumes for tango are not as efaborated as the costumes tor Cossack dance

¥ Go English! To compare two things, people, or places we can
add the letters  er to one syllable adjecives. fast - faster. Adjectives
that end in —y change the -y to -t 1n the comparative form' pretty -
prether. Most two sylisble adiectives form comparatives by adding
more. more careful. To express that two things are the same we 53y,
as + {adjective) + as.

=4 With your partner, take turns describing and contrasting the pictures in
activity 9. Use the expressions from activity 11 and the structures you
underfined in activity 19.

While picture 115 They show par danong.

from Span, picture 2 I mean  inbatk pictures they
is from Argentina.

are dancing with 3 partner

sl Use the information in your tabies from step 2 to make a Venn
diagram to show the similarities and differences between the two
pictures. Then prepare sentences to describe and contrast them as in
activity 20.

£ ¥ Complete the sentences to check what you have lsarned.

1 | learned some waids to express similarities between two things, for example

Z 1 learned sorne words to express differances between two things, for example

98 ¥ Recraotional and Litersry

19 Refer children to the Glossary on

P Closure

21 'l You might point out

that comparative tables and Venn
diagrams are useful for classifying
information. They both help us
organize our ideas more clearly and
then use them either in writing or
speaking activities.

Remind them to use the Venn
diagram and the phrases for
expressing similarities and differences
they have learned as a basis to
prepare their sentences. You can use
this activity as portfolio evidence.
Have children work on a separate
piece of paper if necessary.

22 3 Self-assessment activities
are excellent sources of feedback
because children can reflect on the
quality of their work and judge

the degree in which it reflects the
stated achievements. Self-assessment
activities can motivate children

to learn and reflect on their own
learning and thus, develop a sense
of autonomy as well as foster
commitment in learning.

Answers: 1 In both pictures ...,

Both pictures show ..., as (happy) as,
2 while, faster than, not as
(elaborated) as

page 101 of the Activity Book.

This activity provides children
with phrases and structures to
compare and contrast. It may be
helpful for children to read all the
sentences first and then analyze each
one to find words and expressions
we use to describe similarities and
differences. Once you check answers
as a class, make sure you model and
elicit more examples using children’s
ideas to compare and contrast things
or topics they are familiar with so
that they are ready to do the next
activity more easily and with more
confidence.

Answers: 1 Difference (while)

2 Difference (seem happier)

3 Similarity {In both pictures)

4 Similarity (Both pictures show)

5 Difference (not as elaborated as)

’ Go English! This Is a good
opportunity to review comparative
adjectives. You may wish to discuss
this box before children compare

the pictures to help them build on

and practice their repertoire for
discussing similarities and differences.

20 Invite children fo use the
expressions they noticed in activity
19. You might need to provide other
examples using the students’ own
product pictures, so that the use

of these expressions is clearer for
them. Encourage them to take every
opportunity to practice before they
present their final product.

Recreational and Literary >1 17



‘4@ Progress Tracker

Complete the following activities to review and check your progress in this unit.

1 Look back at the picture of a celebration on page 92 and write three
questions about it.

Lo g

r@g Answer the questions from activity 1.

What expressions can you use to point out similarities and differences
between two things or events?

Check (~) the organizers that are useful to show similarities and
differences.

1 aspiderweb
2 abar graph
3 atable

N 4 timeline

§ a Venn diagram ..

100 # Recreational and Literary

This Progress Tracker will give children the opportunity to reflect on what they have learned
throughout the unit. By doing so, they will feel involved in their learning process, which will
encourage them to take responsibility for their learning journey. Therefore, it is important that
this purpose is clear for children before answering.

As children approach this section, it can be useful for them to flick through the pages of the
unit and notice what they learned, which can go from structures in the new language, to skills,
strategies, or some other knowledge. They can write it down in their notebooks or talk about it
in pairs. Make sure they understand all the information on the page.

After they finish answering each activity, you may carry out a class session in which you
encourage children to realize how far they've come, which will keep them feeling positive for
what is to come.

Recreational and Literary > 119
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KActivity Book
pages 102 to 113

Social learning environment: Family and Community

Communicative activity: Exchanges associated with the media

Social practice of the language: Analyze and discuss an
interview.

Final product: Discussion about an interview

Pages :

Achievements

" Teaching Guidelines

Explore Provide opportunities for your students to
123 . . experiment with new strategies. Help them
interviews.
compare regularities in exchanges.
Understand Support your students to vary their listening
general strategies during the exchanges, as well as to
124 to 127 | information and | detect transitions and progression.
some details of
interviews.
Provide specific time for your students to
plan and prepare their participation in the
127 to 130 Discus.s opin'jons discussion.
about interviews. | Monitor students’ progress to offer the
examples, resources, and information they
need.
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w‘ Unit 9 Activity Book page 103

Unit 9 Explore interviews.

Wt T e com

swre. We are here with

sucressiul
ettt Hepg®

M ang Clane +

How did 1t berme a baok?

wantad

rhanged une o~ by LIng.

1L Are you GGG La Lontinue wo Ling?
s & poss bty My rids saud 13

1 Whu s the nterviewsr?

2 Who1s the interviowre?

3 What s the interview about?

4 Whiere can you find the mterview?

1 Work in pairs. Look at the picture and answer the questions.

# 7 Read and iisten to the first part of an interview and answer the
questions in pairs. Which questions ask for details?

| mseuermw mm:msmksmmm

 Oave Caoifirs, author of the Witch, e Magusan and Waily
Cungrati#attons an yous boak! s 3 hestseller!
tawe Hallo Yes | reaily satished wior b [ wouls Jave pover magined 1 would be sn

Sove Yousee, i was only a bectea sty 1o rie father of thres childeer Helen e 12 Brad =
6 Fvery nght | read tien & 2ley frons o hook o an meeated ong

Sa. 15 this one of €he Siones you rmened whar yu put yaur chidren tn har?

Yeu ard ey gut hooked o0 the story ss 1 told L ower aan cver agan

Bt My children asked me i | couc wrte 1T dowr sy Tias they coula read It whengyer they

wet e How oy did o take you Bo write the Dok
ool endet take me long te weibe b ahnur h

S Incredinal Whit soout your crdbood? D yau ke reaing when jou weve Itle?
> Yes, lloved @ ond aefore § could read iy mnter a
anderygdrten wacher and there wars iels of Linfdre:

sy Wik ke D0 knew how D18 SLecy Corfinues Sore Jays
ago Helen agkec me Wl the Magicsar survwe? Hahaha

1 ¥What -5 the mar's profession?

2 Winat s he doing?

3 Why a-e there s0 many pecple
at the bookshon?

4 What s your tavonte book?

ree months ¢ usk adrdes a charar ter and

s Lold me stomes She was a
t abarybiouky dt hime

| told her | didn't know

5 Da you knew other sources wheie you
can find more mterviews?

& What's your favonte part of the
nterview?

Fouitly 2o Crnunity }103

d Opening

1 This communicative activity

can allow a good discussion. To
ensure children benefit, check they
understand the questions first, you
may refer them to the Glossary on
page 113 for new vocabulary. You may
invite children to check their answers
as a class,

Answers: 1 He's a writer. 2 He's
signing books. 3 There are so
many people because he is a famous
writer 4 Children's favorite books.

4 Development

2 412} This activity is meant for
children to notice the different parts of
an interview, including the
participants and the type of questions
made, If they need help with the
vocabulary, refer themn to the Glossary
on page 113.

‘ Track 12)]

Journalist: We are here with Dave
Collins, author of The Witch, the
Magician, and Willy. Cangratulations
on your book! It's & best selier!

Dave: Hello. Yes, I'm really satisfied with
it.  would have never imagined it
would be so successful.

Journalist: Really?

Dave: You see, it was only a bedtime
story. I'm the father of three children.
Helen is 12, Brad is 10 and Claire is 6.
Every night ! read them a story from a
bock or an invented one.

Journalist: So, is this one of the stories
you invented when you put your
children to bed?

Dave: Yes, and they got hooked on the
story, so | told it over and over again.

Journalist: How did 't become & book?

Dave: My children asked me if | could
write it down so that they could read it
whenever they wanted.

Journalist: How long did it take you to
write the book?

Dave: It didn't take me long to write it;
about three months. | just added a
character, and changed one or two
things.

Journalist: Incredible! What about your
childhood? Did you like reading when
you were little?

Dave: Yes, | loved it, and before |
could read, my mother always told
me stories. She was & kindergarten
teacher and there were lots of
children’s storybooks at home.

Journalist: Are you going to continue
writing?

Dave: It's a possibility. My kids said
they would like to know how the
story continues, Some days ago,
Helen asked me: “Will the Magician
survive?” Hahaha ... | told her | didn't
know.

Answers: 1 Ménica Pérez 2 Dave
Collins 3 It's about Dave Collins'
book 4 Ina digital magazine

§ Newspapers, online 6 How he
invented the story, the part about
writing or about his childhood

You may print the Interviews handout
and use the interview to organize

a foreshadowing activity. Children
could familiarize with vocabulary
used in interviews by reading the
handout. You may invite them to
write in their notebocks phrases they
think are useful in an interview. You
may ask children some questions to
help them find these phrases.
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Unit 9 Activity Book page 105

Internet. Choose one and print it o
about the interview you chose.

Interviewer. . v 00 1
interviewee: .+ /%
Place: =

Source: .o T

details using your own words.

*Go Epglish! oy car u

INEE VI 1T YOI TIWN W

1 1 can identify the intervower
2 | can identify the interviewee
3 | can identify the tapic of an interview.

4 | can find interviews 1 dfferent sources,

@ Unit 9  Understand general information and some details of interviews.

6 % In pairs, look for interviews in newspapers, magazines, or on the

r save it, and complete the information

To lock for information on

the internet, type keywords like
the name of the parson you are
miterested in + interaew, if you are
ot sure whe to lack for, you can
find examples of interviews on;
http:/fedutics.ma/5X4 i

7 i Take notes about the main ideas in your interview and add some

se parapreasing tu rephrise the dees m the
Lowith ot chang ngads reaning You can check

step 3 hiom Unit 3o review what poa did to paraphrase the man deas

8 ¥ Read the sentences and grade yourself where 1 is Bad and 5 is Excellent.

NN
oo b
(S AR B ]

W W W

1
1
1
1

Family and Community )105

6 ‘¥ Youcan encourage children
to use the Internet or magazines

to look for interviews. Have them
search for an interview that interests
them because they will work with it
throughout the unit. They could bring
the magazine, print the interview
from the Internet, or if none of these
options are available, to transcribe the
interview in their notebook.

Defining keywords is a way of
narrowing an Internet search. This skill
will help children with arty topic they
might research. You could alsc use

the interviews in the link for them to
compare the structwre of different
interviews. “

7 ‘o In this activity, children will
explore the contents of the interview
they chose. It is important that they
check that the interview they are
going to be working with has a
minimum of information that allows
them to later on build a discussion.
You can use this activity as portfolio
evidence. Have children work on a
separate piece of paper if necessary.
End the activity by having students
share their answers.

Answers: Main idea: He wrote the
book because his children wanted to
read the story. Details: He told the
story to his children before bedtime.
He wrote the story in three months.
He likes books.

’ Go English! When you read
through this box with children, it would
be useful to practice strategies to
paraphrase. You may refer students to
what they did in step 3 in Unit 3 when
they summarized the main ideas of a
sports event.

8 ¥ et children reflect on how
much they learned so far and use this
activity to monitor their progress. If
some of the children need remedial
work, invite those who answered with
excellent help their peers. If most of
your class needs a review, refer them
to activity 2 and play track 12 again.
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Activity Book page 107

13

Unit &  Understand general information and some details of interviews.
Discuss opinions about nterviews.

12 Read and listen to the first part of the program Teens’ World. L
Then complete the sentences to summarize the information in this P
first part.

Mast  Tonight, an fevns’ Wordd we: have the famous band Peraciso! Weleome John,
Stu, and Mok
Johry and Mark: Hella everytiody'
Stu. Hi.
Host You ate the most “amoun teen band at tho moment Why do you think you are 5o
suresful? John?
John: Well for 3 start wer arc very young 100, wo wo underst ind how teens teel
Hert Wieat do vou think, Siu?
St Yesh |agres with John Qur sangs kave to o, with teens” everyday | evs and
foghnge
Horit Peophe want 1o know more Jooit you Mark, what do you do besides performing
wh srace ard reeeaang lsure?
Mark 1 love extreme sports So. | always hed «eme tme between tours to practice them
Host: Whar ioout you, Join®
dohnt 12 ot lots of eads, aod we o out whenever we can
Host And you Stu?
Matk: Oh, dent esk bure Biss nat socable
Hest: How abeut you singing for us toright” Just one song
dokine Sunet
Sty Tdon't know ..
Hests Yes, come ont
St Okay.

1 The people wvited to the program ore
2 The two tops they tak about ane

3 Inhis kee me, Mark kove s

4 lohn pefers to

P

s e
ek é’g‘ﬁ b g:é&w ya

ﬂg“’&*g iEt iR a s Citae

In your notebook, summatize and make notes about your interview
using the main ideas from step 1. Add some details that caught your
attention.

ratly and Conmetlngy > 107

12 W13} Jf children need help
with some difficult words you may
refer them to the Glossary on page
113 of the Activity Book. This is an
opportunity to ask them about the
TV show title and think about it in
relation to the questions. You might
suggest that they predict possible

children to share their answers so
they can compare different ways

of summarizing. Remember that
summarizing implies paraphrasing,
which can vary from person to
person, the important thing is for
children to identify the main ideas
and to use their own words.

answers to the questions to anticipate

what they are about to hear. Play

See track 13 in activity 11.

the audio for children to check their

answers. Decide how many times you
need to play the audio depending

on how many of your children are
able to answer by listening to the

Answers: 1 a famous teen band

2 their music and their free time

3 to practice extreme sports 4 go out
with friends

audio a couple of times. Encourage

13 - Using the main ideas from
step 1 will help children make an
opinion about the interview they chose.
Encourage them to write what they
think in a general way, summarizing the
interview's ideas. Apart from using the
main ideas and details from step 1, vou
could also help them with their notes
by asking them to differentiate the
information from the opinions. Als,
encourage them to paraphrase using
reported speech in their nutes.

Answers: I liked the story about how
he wrote the book for his children.
They asked him to write the story so
they could read it.
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% Unit 9  Discuss opinions about interviews.

12 Underline the reasons Billy, Jim, and Kate give to support their apinion
in activity 16. Then, in pairs, read and discuss the Reflect box.

TN T '__ﬁ

ok L | | also consider ... |
N, A PTG e e -
Vo | TNV
i lagree . . .
e
ST
/ i
 tdisogree - .
\._v E ! I don’t think Reflect. Why it s inprtant to *
~ . o/ give reasons for your opimen?
'

18 - = Using the interview you chose, say and write down your opinions
about what the people said or how they behaved on a sheet of paper.
You can use your notes from step 2.

19 : - In your notebook, gather all the expressions you have learned to share
opinions and to agree or disagree with someone in a chart like this.

ST Ragreians Yo bgrée- . 1| T

e e s . . .

20 ' Circle the option that describes how much you learned for your discussion.

AT ‘QM“‘* A »{ X.ﬁ;%ﬂmg@w,.{ SRR s L e
| chose an mterestrg :I chose an interview, but 1t | | didn't choose a person i
person and interview. . is not that interesting. | ar interview }

o T Thave difficutty identitying |

oy b 3B
i 2 8

. |
! dentified the main dras

main ideas and details in

[ 1 can't dentify mam deas |

and details in an interview

| &n interview.

L . |
" or details in an intarview. |

I know ¢xpressions to
agres ond disagree

" Fknow some exptessiuns to
agree and diogree,

|
s e .
11 don't know expressions !

| to agree or disagree. |
e e . p H

Famiy end Community ) 109

17 You may suggest that children
use this activity as an opportunity

to build their repertoire of phrases
for giving opinions. Also, encourage
children to notice that a complete
opinion comes with a teason and / or
an example. It needs to be more than
stating likes and dislikes. Ask children
to read the Reflect box and encourage
them to use the phrases to agree and
disagree.

Answers: Billy: They sound awesome
and they are really friendly. Kate:
he didn't want to sing a song. Jim:

it seemed as if he wanted to finish
the interview quickly; he looked
serious. Billy: they didn't know they
were going to sing in the show.

Reflect. It is important for chﬂdren’!@;\
to take a moment to think about

the importance of giving reascns

in a discussion. This will help
children sustain a personal way of
thinking when discussing, as well as
developing a thinking structure not
only for a conversation, but for their

daily interaction with people.

You may help children practice
expressions to give opinions by
using the Meeting a Star flashcards.
Invite them to choose and discuss a
topic in pairs. Remind them to use
information from the Reader as well
as the expressions they have learned
in this unit.

18 ol You might want to write
some prompts on the board to talk
about impressions and opinions.
Encourage students to go over the
previous steps and use their notes
from step 2.

Answers: He sounded really excited.
I'm happy about the success of his
book. He seemed very friendly and he
told stories about when he was a child.

19 ‘s You may ask children to
brainstorm some expressions or to look
for them in previous activities. Tell
them that it is best if they use a variety
of expressions in their discussion, but
it is more important for them to use
them naturally, even if that means that
they don’t use all of them.

Answers: Expressions to agree: 1

think so teo, I agree, It looked to me ...
too. Expressions to disagree:I don't
think, I don’t consider, I didn't look like
thattome ...

20 ¥ you may pair up children
to answer the activity. Invite them to
reflect on each statement. Encourage
them to check their answers with
their classmate and give each other
feedback.

The board is an essential resource

in the classroom. You may wish
to include important grammar
or vocabulary information that
will remain throughout the class,
while some space will be needed
for checking answers and other
temporary notes.
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Follow-up

Discussion About an Interview

PART 1 Socializing
1 Work in groups.

agreement or disagreement,

E

PART 2 Make it yours

PART 3 Now you can ...

them as a class,

Aspects to Improve

Discussion About an Interview

1 Present or summarize the interview to the class before you present your product

2 Discuss yaur opintons fullowing the rules 1o participate you agreed on in step 4.
Remember to suppaort your ideas with evidence

3 You can go to your chart from step 3 for help to share your opinions and express

4 Have a ¢lass sessian to tell your ciassmates the aspects they could improve

Sacial Practice: Analyze and discuss an interview.
1 Who do you admire and would like to interview?

2 How would you prepare for that interview?

Go back 1o page 102 and check ¥) the things you learned in this unit Talk about

Faruly and Camrnunity ) 113

Part 1 Socializing

Setting up equipment efficiently

for a presentation is a key part of
presentation skills, especially when
this involves video or audio material.
If groups decide to present the
interview they worked with, tell them
to think about whether it would be
helpful for listeners to be provided
with any key vocabulary beforehand
to assist understanding,. If they are not
presenting the interview to the class,
tell groups to prepare a summary of
the interview that does not involve
saying their opinions. You may give
the class time to practice. Remind

them to be mindful of intonation

and body language. When groups
give each other feedback, you can
provide a checklist to aid focus and
clarity. You may consider intonation,
use of expressions, politeness, body
language, turn-taking, and question
quality content. A reflection activity
could include thinking about what
the most effective points are and what
elements contributed to this. You can
use this activity as portfolio evidence.
Have children work on a separate
piece of paper if necessary.

Part 2 Make it yours

This activity, once completed, offers
children a chance to reflect on the
purpose of the unit and think about
the social value of the achievements

and activities. Language is a social
process and learning comes through
our interactions with others. You
might want to explore with children
what they learned from their
classmates or the characters in the
interviews. To emphasize this, you
could ask children to discuss their
answers with a classmate,

Part 3 Now you can ...

To summarize the unit and learning,
you can ask children what they feel
they’ve learned and know about
interviews that they hadn't realized
before. It could be helpful for children
to discuss this in small groups and
then share their ideas with the class.
You could ask them to look back at
the rating they gave themselves at

the beginning of the unit about their
ability to discuss an interview and
compare it with the rating they would
give themselves now.

3 i
Once they finish the unit, you may
ask children to go to the activities
page at the end of their Reader
chapter and answer them. Once they
read or remember what the text is
about, have them check their answers.
For that, you might ask them to work
in pairs or as a class. Encourage

them to participate and explain their
answers, when necessary.
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Rating Scale

A rating scale is a set of categories to elicit information about a child’s characteristics, qualities,
aspects, etc. which are measured using a numeric or graphic scale. This is an individual evaluation.

Instructions:
1 Write the aspects (a competency, attitude, ability) to be evaluated in the heading section.
2 Write the indicators to be evaluated in spaces 1 to 10.

3 Assign a value for each indicator by checking the Rating Scale values. Then add them up to obtain the children’s
average.

*Key: 5is the highest value and 1 is the lowest.

Teacher’s name:
Grade / Group: Date: atine

Child’s name:
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Photocopiable, D.R. © Macmillan Publishers, S.A. de C.V., 2020. Only for teaching purposes.
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Unit Opener

Unit

10 ®

In this unit you will learn to ...
¢ ... explore short historical accournts.
s ... read short historical accounts.

and other countries

“w
. e -,
£
A

v

P’

o

Spanish Conguest (1521)

Which one?

114

In this unit you will create a comic to
compare historical and cultural aspects
of Mexico and other countries.

Environment: Recreational and Literary

Social practice of the language: Read historical accounts to compare
cultural aspects of Mexico and other countries.

Communicative activity: Understanding of oneself and of others

* ... axpress similarities and differences in historical and cultural
aspects between Mexico and other countrias,
* .. compare historical and cultural aspects between Mexico

Where are you now?

Work in pairs or groups and answer the questions orally.

1 What do you know atbout both historical events?
2 Where do you usually find texts about history and culture?
3 Is there a historical avent from another country that you would like to learn about?

Pilgrims in America (1607}

There are several elements on this page you may wish to
explore with children. You could ask children what they
would like to know about Mexico’s history. A suggestion
would be for them to look at the pictures in the photo and
identify what the children may be discussing. Explain
that the social practice of the language is to read historical
accounts to compare cultural aspects of Mexico and other
countries, and that will result in producing their final
product, which is to create a comic to compare historical

and cultural aspects of Mexico and other countries. You
may guide them through the achievements, and remind
them to refer back to these points to check their progress.
This activity may provide an opportunity to brainstorm
from children vocabulary related to historical accounts,
based on the two pictures. You could write all the words
on the board and then invite children to use them in their
discussion.
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about the text,

2 Whore did people buy food?

5 What would you use this text for?

Itis interesting that in the
19405 buifights were popuiar.

Country: * -
Event:
Setting (Place and Time):

Notes:

Sources:

116 # Recroutionat and Liverwy

& Unit 10 Explore and read short historical accounts.
Read the text and answer the questions in your notebooks. Compare
your answers with ancther pair and share what you find most interesting
1 Wbt wore the ot common means of transportation m Mexico City?
3 Witst importart pericd in the movie mdustry had started before the 194057

4 How hus womnant e changed singe the 194057

Yes, itis Nowadays
they are unpapular

il Work in small groups. You are going to research about a historical account
in Mexica and in the world. Choose one from your country and the other one
from another country in the warld. Write the information in the cards.

- Discuss with your classmates what additional interesting information about
the events you chose you can add. Share your answers with the class,

Country:
Event:
Setting (Place and Time

Notes:

Sources:

3 To encourage children to activate
their background knowledge before
reading, you might ask them about
the changes they have seen in Mexico
since they were younger. When they
finish answering the questions, you
may pair them up to share and talk
about their answers. This activity
will also help children practice their
speaking skills. You may divide the
class into small groups or pairs. If
necessary, you may find it useful to
brainstorm ideas from the text before
they begin the discussion. You may
aiso remind children about words and
phrases to express interest.

Answers: 1 Electric streetcars, buses,
and taxis. 2 Markets 3 The Golden
Age of Cinema 4 Very few women
had a job and they were not allowed

to vote, Now, many women have a job
and they can vote. 5 Iwould use this
text to write a historical report, ox to
compare cultural aspects of Mexico
and other countries.

4 @ Children may form groups for
their product. You might want to
explain that they are going to choose a
country or culture and research
cultural and historical aspects about
it. They may need some time to
brainstorm ideas. When they finish
with this first step of their product, it
could be a good idea to have children
share with other groups the country
they chose and the source they will

use to look up information, or the
information they found (in case you
decide to leave this for homework or
to give them time to go to the school
library and come back, if available).
For this activity, suggest children that
there are many strategies they can use
to understand texts and extract the
pieces of information they need like
identifying the elements of the story,
rereading to understand
comprehension of texts, etc. You can
use this activity as portfolio evidence.
Have children work on a separate
piece of paper if necessary.

Answers: Country: Mexico, Event:
Aztec Trade, Setting (Place and
Time): Tlatelolco, 14™ century Notes:
Pochteca were professional merchants,
traveling long distances to sell luxury
goods (jewelry, gems, cacac beans)
required by the nobility. Sources:
websites, books Countries: Italy and
France, Event: Trade during Middle
Ages, Setting (Place and Time): 12%
century, Notes: Traders in middle ages
were professional merchants, traveling
long distances to sell goods (spices,
Wwool, iTon, wax, oil, linen). They were
usually obstacled by the tolls and fines
each landowner requested before
letting merchandise pass through his
domains. Sources: websites, hooks

If children are familiar with graphic
organizers, you may suggest that they
use cne to classify their notes.

S Invite children to share the aspects
they consider most important with
the class. You may suggest them
using a story map like the one they
used in Unit 5 to organize their ideas
and the information they have, so
they can relate the information they
looked for with additicnal interesting
information they need to add.
Remember to monitor your class and
while you are doing it, interact with
your children by giving helpfu! ideas
or opinions. In this way, students may
use your ideas as a model to perform
the activity.

Enswers: We can also add characters,
facts, dates.
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PPN

t Populaton: & - - o
2 Means of ransportation.

3 Entertanment
4 Womens jcbs:

5 Women' right 1o vote.

?Go English! We can use the linking word
wihile to comtrast two wleas We can use 1t at
the beginning of the first sentence orin the
middile of the twa sentences. While Iistening
to the radic was popular i the 7940s, today
streammeg music onhine has become popular.
Women couldn't vote in 1940s while they can
do it these days.

Criteria:

118 # Recemsmianal snd Literary

Mexico:

A@ Unit 10 Express similarities and differences in historica! and
cultural aspects between Mexico and ather countries.

« Read the Go Englishi box to write sentences to express similarities and
differences between Mexico City and Londen in the 1940s. Follow the
example and use your notes from activity 8.

FRPR

r Open yuor Reader to Chapter 10,
“Twe Pre-Hispanc Onhaatinns”
pages 13010 140 ard reua the
compiete text What a-e the
s larities and gifarences between
the Inezs and the May o7 Wreich
v lizavon du you ke brst? Why?

1% Work in pairs. Discuss what you tonsider were the most important
differences between Great Britain and Mexico in the 1940s.

Few wornen in Mexico City had a job sutside their horne while
many wormen in Great Britain joined the navy or the air force

* . Work in groups. Decide on the iteria you will use to compare the historical
account you chose in step 1. Complete the first column of the table.

Country:

9 Take the time to go through the Go
English! box with the class. Remind
children that this is good practice for
when they write their reports for the
final product. Classifying notes will
later help them build sentences for a
joined-up text. To avoid confusion,
you might suggest that children write
their sentences using the word while
in the middle. After they check their
answers, you could ask them to re-
write the sentences using the word
while at the beginning and introducing
the comma between clauses.

Answers: I Mexico City had 1,700,000
inhabitants while London had 8 million.
2 The most popular means of
transportation in Mexico City were

the electric streetcars, buses and taxis
while in London the most common

means of transportation were buses
and trains. 3 In Mexico City people
enjoyed bullfights while in London
they went to movie theaters. 4 While
in Mexico City women didn't work,
women in Great Britain worked in
factories, farms, and hospitals.

§ Women in Mexico couldn’t vote
while women in Great Britain could
vote since 1928.

P Go English!voumay
explain the use of while as a linking
word and its position at the beginning
ancd middle of sentences to contrast
ideas. You can point cut the use of

the comma to separate clauses when
while is used at the beginning of the
sentence. It may be useful to clarify we
can also use while to talk about time.

(Y

;E Give children time to
read the text on their own time.
Remember that not everyone
will read at the same speed and
children shouldn’t feel rushed as
this will spoil their enjoyment.

If you have quick finishers,

you could have them make a
table in their notebooks listing
the similarities and differences
between the Incas and the Mayas.

10 Before children begin this
activity, do some remedial work

on problems that appeared in the
previous activity. Once children finish
the activity, have them give feedback
to their classmates.

Answers: Few women in Mexico City
had a job outside their home while
many women in Great Britain joined
the navy or the air force.

11 Encourage children to go to the
information they researched and to
read it, skipping the words they don't
know. In this way they will notice that
they don’t need to know the meaning
of each word to understand the main
ideas in a text. Suggest they use those
main ideas to decide on the criteria.
They may also use what they did to
take their notes in activity 8 as help.

Answers: Mexico; Criteria: Time:
14™ century; Place: Tlatelolco Market;
Characters: Pochtecas; Trading
objects: jewelry, gems, cacao beans.

Recreational and Literary >139



Unit 10 Activity Book page 120
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oGy v therad 17 when Amencan

Wy e -

ST e
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3 Men and boys / ware / ponytals

"
& Unit 10  Compare historical and cultural aspeais
between Mexico and other countries.

£ Work in pairs. Read about daily life in the American British colonies and
in Mexico at the time of their independence, and underline similarities i
and differences you find. Share your answers with your partner.

[ thye £, wamen and e wore [oimg, i

g Shermmwse ndepersdent rm the Betsh, deses st g e ol Bt or Tnasds do
\ v Deaphe el ot o e ses atsd pon o e S and b wo their
’ tiehier pranhe Ined s b ston fogses, st lottge o] fied 12t POt Thies

(e amae s £100 D! ot st 33 wort e Fa st b coton shirts, aind

Wevies wt the T ol Teen Indeprndenice &t reny i el i penang whe |

I thee Sppdzinde CESTOR R Wt etr] o De et e sk el

wiels Leeetricits e 1 caralies sl haatled e obarbs dor b dannhs
. e T 18 bodzrensuntogs, [n Yyeawn to N wornen st e figh wanst .
/ Hdtgennons peuphe Dved 10 hutsistsihe de dnases slirds anndsniment eestds )
# vt or el gl s B wirhieg Nty b g ieeches Boots vt warh h\
s | dvenvants Trang trls S Tmed, ) liars 1o s 2

¥ Go English! Finchng differences and
swnilareties will help you orgarize the relevart
information sa you can use it when you require

1 ‘s Rewrite the underlined sentences from the text in activity 16
using the prompts to simplify them.

1 While / rich people / two-story houses / poor people / one-room houses

fr - L

2 Both countries / people / it/ hores / candles

4 Women / made / family’s clothes / spintuny wheel and a loom

There are many words that are used 1o compare and
conteast Talearn more about other words you can use when
companng and cantrasting, go tor hprYadubesmu5Kb “

120 # Recreationsl and Literary

16 Refer children to the Glossary on
page 125 of the Activity Book.

You can ask children to identify
the pictures in the text and say what
they know about them. Guide them to
guess and make them feel comfortable
doing so by accepting all answers.
Suggest that children pick out new
vocabulary from the text and classify
it accordingly. To guide them with
the underlined sentences, remind
them about the concept of similarities
and differences and how they help
organize their ideas.

Answers: Underlined: Poor people
lived in one-room houses, and richer
people lived in two-story houses,

the same as rich and poor pecple in
Mexico. As there wasn't electricity, they
lit candles inside their homes. In the

US, women and girls wore long dresses
with aprons and hats or hoods to cover
their hair. In Mexico, women wore

long high-waist dresses, shawls, and
ornamental combs. In the US, men and
boys wore breeches, stockings, cotton
shirts, and a vest. In Mexico, men wore
long breeches, boots, coats with long
tails behind, tall collars, and top hats.
Men and boys wore their hair long and
tied it intc ponytails.

P Go English!voumay
explain the importance of finding
differences and similarities to
organize ideas they wilt compare
and contrast. You can point some
sentences and allow children identify
if it is a similarity or a difference.

17 sl Make sure children
understand that although the
sentence prompts appear similar

to the written text they will need to
alter them slightly and add words
for them to make sense. You can use
this activity as portfolio evidence. As
a class, you can choose other ideas
children underlined and rewrite the
sentences, in that way children can
practice paraphrasing and you help
children that are struggling with this
to reinforce their knowledge as this
could be remedial work for them.

Answers: 1 While rich people lived in
two-story houses, poor people lived in
one-room houses. 2 In both countries,
people lit their homes with candles.

3 Men and boys wore ponytails.

4 Women made the family's clothes
uging a spinning wheel and a loom.

You may want to introduce other
words to compare and contrast, so
children can extend their learning
and go further. Use the suggested
words in the diagram and model
some examples so students can
imitate what you are doing and
expand their knowledge by using
different comparing and
contrasting words.

3
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In Mexico

x Unit 10  Compare historica! and euftural aspects
between Mexico and other countries.

iél Draw a comic strip representing each sentence and label them.

after completing this book.

1
2 .
3

122 ® Recresions! and Litarary

21 % Work with your product group. Write three things that you all learned

20 v Rewriting the information
allows children to practice the use
of higher order thinking skills, such
as analyzing and processing, to
show they understand the text and
are able to make it clear for others
to understand. Use the information
in the teaching tip to help them
summarize. Then set a tmne limit for
them to draw their comics.

Answers: In Mexico: 1 Trade was
developed during the Aztec empire
in the 14™ century. 2 Pochtecas were
professional merchants that sold
different goods. They traveled long
distances. 3 Some trading objects
pochtecas sold were cacao beans,
gems, jewelry.

In France and Italy: 1 Trade was
developed during Middle Agesin

the 12%* century. 2 Merchants sold
different goods. They didn’t travel long
distances. 3 Some trading objects
merchants sold were linen, wool, wax, oil.

: Teaching ti
To help children summarize
effectively, ask them to read through
their sentences and underline the
key information. Make sure this is
important information. It should not
be too specific.

21 ¥ Self-assessment develops
children’s self-awareness and ability
to reflect on their own learning, It
also encourages them to develop a

responsible attitude towards their
learning. We also recommend they get
together to share their findings and
make together a plan to help those
children that are having problems
with specific topics.

At times, children can be quite harsh
on themselves when self-assessing.
You need to be ready to respond with
a positive view of their work.

Rememb

Bring blu-tack or tape to paste
children’s comics on the classroom
walls.
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This Progress Tracker will give children the opportunity to reflect on what they have learned
throughout the unit. By doing so, they will feel involved in their learning process, which will
encourage them to take responsibility for their learning journey. Therefore, it is important that
this purpose is clear for children before answering.
As children approach this section, it can be useful for them to flick through the pages of the
unit and notice what they learned, which can go from structures in the new language, to skills,
strategies, or some other knowledge. They can write it down in their notebooks or talk about it
in pairs. Make sure they understand all the information on the page.
After they finish answering each activity, you may carry out a class session in which you
encourage children to realize how far they've come, which will keep them feeling positive for

what is to come.
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How to Use the Class CD
Table of Contents
01 Introduction

01 Read me

02 Introduction

03 Tracklist

04 Table of Contents

02 Additional Resources
01 Flashcards

Chapter 1 “It Does Exist!”
Flashcard 1
Flashcard 2
Flashcard 3
Summary

Chapter 2 “Stay Safe!”
Flashcard 1
Flashcard 2
Flashcard 3
Summary

Chapter 3 “The Sparks Did It!"”
Flashcard 1
Flashcard 2
Flashcard 3
Summary

Chapter 4 “What Do You Want to Be?”
Flashcard 1
Flashcard 2
Flashcard 3
Summary

Chapter 5 “The Three Princes and Princess
Nouronnihar”
Flashcard 1
Flashcard 2
Flashcard 3
Summary

Chapter 6 “Global Warming Affects Us All”
Flashcard 1
Flashcard 2
Flashcard 3
Summary

Chapter 7 “Taking a Flight”
Flashcard 1
Flashcard 2
Flashcard 3
Summary

e
i
’@%ﬁ
E3

e

Chapter 8 “Traditional Clothing from Around
the World”
Flashcard 1
Flashcard 2
Flashcard 3
Summary

Chapter 9 “Meeting a Star”
Flashcard 1
Flashcard 2
Flashcard 3
Summary

Chapter 10 “Two Amazing Pre-Hispanic
Civilizations”
Flashcard 1
Flashcard 2
Flashcard 3
Summary

02 Handouts

Unitl Buying Products
Handout 1

Unit2 Giving Instructions
Handout 2

Unit 3 A Basketball Match
Handout 3

Unit4 Describing Jobs and Professions
Handout 4

Unit§ Tell Your Own Story from a Magical Object
Handout §

Unit& School Problems and Solutions
Handout 6

Unit7 Warnings and Prohibitions
Handout 7

Unit8 Wedding Clothes Around the World
Handout 8

Unit9 Interviews
Handout 9

Unit 10 Historical Accounts
Handout 10

03 Class Audio Tracks
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Reader Audio Script

W Track 15)1, Unit 5, Chapter 5, Activity 1

Once the three brothers were reunited, they compared
their gifts. Ali showed Houssain the ivory tube, and
when he looked through one end of it, he saw Princess
Nourennihar running away from the sultan's palace. She
wanted to study in a different city ...

W Track 16, Unit 10, Chapter 10, Activity 1

The Inca Empire was organized to follow the Sapa Inca,
who was the absolute ruler of the empire. The Maya
political system was not an empire; they had city-states
and the king, who had a semi-divine status, was the
supreme ruler of the Mayans.

To communicate, the Incas spoke Quechua, but they
had no written language. Instead, they recorded
information using quipus, which were knotted strings
that represented a base-10 number system. The Mayas
developed a hieroglyphic writing system, and they used
a base-20 number system and had a symbol for zero.

The Incas worshipped several gods and they performed
human and animal sacrifices to their gods. Very similar
to the Incas, the Mayas worshipped several gods and
performed human and anirmal sacrifices.

The Inca people built stone terraces to cultivate the land
and practiced crop rotation. They also had herds, mainly
of alpacas and llamas. While the Mayans practiced
slash-and-burn agriculture in terraces to grow crops, but
unlike the Incas, they didn't raise animals.
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