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Estimado(a) maestro(a):

La Guia Didactica que tiene en las manos es el resultado del esfuerzo realizado por el
gobierno federal y los gobiernos estatales, para garantizar que los(as) alumnos(as) que
cursan la asignatura de Lengua Extranjera. Inglés puedan acercarse al conocimiento y
dominio de una lengua diferente a la materna y, con sus orientaciones, alcanzar una
educacion de excelencia.

Los materiales educativos que conforman el paquete didactico le ayudaran a que
los(as) estudiantes de esta asignatura logren familiarizarse, conocer, comprender y
comunicarse en Inglés como lengua extranjera.

Esta Guia didactica contribuird también a su formacién docente, pues en ella
encontrara recomendaciones metodoldgicas y disciplinares para generar mejores
ambientes de ensefianza y aprendizaje de la lengua inglesa; ademés, cuenta con un
disco que contiene modelos orales e imagenes fijas que le apoyaran en su quehacer
docente.

Le deseamos éxito.

Distribucion gratuita. Prohibida su venta.
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* Share a personal anecdote.
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continuous, and past
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* Explore museum labels.
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Introduction

Welcome to Go English!, the elementary school series designed to empower children to develop
and acquire skills, knowledge, attitudes, and learning strategies as they familiarize with a new
language: English.

Structure and Methodology

Go English! 5 is about recognizing general sense and some main ideas from
different oral and written texts from nearby, known and relevant contexts
(basic information about oneself and one’s family, school, shopping, places
of interest, occupations, etc.). Children participate in some transactions
using verbal and nonverbal strategies in very simple and direct exchanges
of information about known and common matters of personal interest, They
interpret and decipher information. They describe in simple terms some
aspects of one’s environment, as well as matters related to one’s personal
needs. They relate with language and culture through games and several
ludic and literary activities.

The units in the series Go English! have been arranged progressively,
according to the complexity of the production needed from children. There
are 10 units and each one is developed within a specific social learning
environment, which aims to provide a context for each one of the social
practices of the language.

The core of every unit is the final product, in which children will be working
on from the beginning. There are several product steps along each unit

that aim to provide children with the necessary background to build the
product step by step. Therefore, the content of activities is closely related

to each step.

Each unit consists of a different number of pages, given that the nature
of each social practice is different.



Therefore, when finishing Go English! 5, children are expected to:

1 ldentify shared and different aspects between themselves and other
people and cultures, obtained in intercuttural experiences.

2 Participate in decision-making aimed at improving the cooperation for
learning a foreign language.

3 Use information from previous experiences of foreign language learning,
to anticipate new situations.

4 Use simple linguistic repertoires for basic expressions about personal
information and practical needs.

5 Exchange predictable information of immediate interest.

6 Establish basic social contacts in habitual situations.

How Contents Are Organized

The units in the Activity Book are organized according to the complexity
of skills required from the children. For example, Unit 1 starts with a
Family and Community envirenment where the social practice (Exchanges
suggestions to organize get-togethers) might be a smooth start for students
to communicate confidently with their peers. This first unit is followed

by an Academic and Educational unit (Register information about a

topic to write a quiz) where students have to handle information. Then,

it is tollowed by a Recreational and Literary unit where students have to
accept or refuse requests in a role-play, and so on. By the end of the book,
students are prompted to more complex skills and language abilities like
reading a travelogue to discover natural aspects, gather information about
a topic to design museum labels (research and select information) and
exchange opinions about news. As explained before, the order and relation
between the blocks and the learning environments (Family and Community,
Recreational and Literary, and Academic and Educational) was suggested
according to the degree of complexity of strategies, language awareness,
and skills children need to fulfill the social practices. Nevertheless, this
suggested organization of contents, the amount of sessions it will take you
to complete the social practices, and the implementation of the approach,
depend on your class’ needs. Ilease feel free to modify them accordingly.
Regardless of this progression, every unit presents students with a clear
process of building activities towards a final product and provides them
with the necessary models to do so.

Components

The series Go English! consists of an Activity Book and a Reader for the
children. It also includes plenty of resources for the teacher to carry out and
enrich the achvities in his or her class, which are: a Teacher’s Guide and a
Class CD with audios and additional resources.

Activity Book

[t provides children with fun and colorful activities and a wide variety of
oral and written texts that allow children to develop skills, knowledge,
awareness, attitudes, and values.
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There are some icons in the Activity Book, whose meaning is explained hereby so you can make
the most out of them:

‘ O) This icon indicates when there is an audio for you to play to children so
they can do the activity.

!-i This icon indicates that this is a great opportunity for children to save
the outcome of an activity in their Portfolio of Evidence. They can use a
separate sheet of paper, if necessary.

This icon indicates that one of the words in the text is included in the
Glossary at the end of the unit. Children will look for the highlighted word
and look it up in that section.

a8

2

This icon indicates an intermediate evaluation or checkpoint. Children
will find these activities in strategic points and will reflect on the
knowledge they have acquired.

There are also some boxes that children will find in their Activity Book:
This is the Reader box. It suggests that children use their

Reader so they learn more about the topic they are working
on. It includes clear references to the chapters and pages.

l_- Open your Reader to
Chapter 3 "The Arabian

Nights” pages 32 to

47. Read it and then
discuss the requests in
the chapter. Discuss with
a classmate, what would
you do if you were the
fisherman?

>Go English! T accept
a request you usually say yes,
no, or just smile. But, you can
alsoc use: Yes, / can. Yos, [ will,
Sure! or No problem!

This box includes information about language, interesting
facts, spelling and pronunciation rules, questions for
children to feel curious about a topic, and many other
types of information.

10

To find more polite
expressions to use in
request go to: http://

edutics. mx/5XQ “

Reflect. In what situations

do you need to be pohte when
you ask for something?

This is the IT box. In it, children will find suggestions
of websites or on the use of technology in the classroom
and the IT skills and strategies needed to approach them.

This is the Reflect box. It includes critical thinking questions
for children to reflect on various topics like social awareness,
interculturality, skills, and strategies. This guides provides
notes on how to approach the questions too.



Reader

' Qul!.iver’s Trave[;;

The Reader is specifically designed for children who are in a
developing literacy stage. There are two types of texts in the
Reader: literary and informative. Literary texts are classic stories
that will encourage children to explore the fantastic world of
literature. Informative texts provide children with interesting
factual texts that will make them feel curious about the world

) o around them. Both types are illustrated with attractive pictures
that will help children understand the text.
iGew Glossary: Reader includes an English-English glossary that

children will find helpful. There is one word on every page (as
a footnote) and also a large group of words at the end of the
chapter (Glossary).

Extra Activities: It also includes activities at the end of the
chapter that you can have children carry out whenever you
deem convenient, or when it is suggested in this Guide: at the
end of every unit.

Bibliography: This section offers a list of reference materials for
children to expand their knowledge on the chapters.

Teacher’s Guide

- The Teacher's Guide provides notes on how to carry out each
: . unit of the Activity Book. It includes a Class CD. The notes
: : clearly indicate when and how to use each component.

To guide the teacher through the unit, there are a series of
= teatures that you will have to be familiar with to make the most
out of them:

Sections
Swwyrn wmal bempummary - -
B T T B T 2 LR AR TR LA Sl

Contents: This page will be useful for you to
locate any section you need from the Teacher’s
Guide. You will be able to visualize the entire
book in just one page.

Scope and Sequence: This section will allow
you to see what you will be teaching in the year.
It includes basic but crucial information that
will allow you to have a general view of the
contents you will cover.

11



Unit planners: These pages allow you to see the complete unit—
including the Activity Book pages covered and teaching guidelines that
might be helpful for you to know and put into practice in the classroom.

Unit ¥ 55000

g g gy g
b (-3

How to Use the Class CD: These pages show the contents in the Class
CD. There, you will not only find the tracks but also additional resources
like Reader flashcards and handouts, together with suggestions on

how to use them. If you need help using the CD, go to page 147 of

this Teacher's Guide where you will find all the information about this
component.

Bibliography: This section offers a list of reference materials for you and
another one for the children and teacher to research and expand their
knowledge on the topics seen in Go English! 5.

Reader Audio Script: In this section you will find the text for each
audio in the activities in the Reader.

Tracklist: At the end of the book you will find this page which shows alt
the audio tracks listed in just one place.
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Besides the boxes from the Activity Book such as the Reader box, the
Go English! box, the IT box, and Checkpoint, you will find the following
boxes exclusively in this Teacher’s Guide:

- %
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These boxes provide additional activities to be
carried out in the classroom in case it is necessary for
you to extend the class, and provide different options
to certain children or groups.
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Media resources: In these boxes vou will
find suggestions of when to use flashcards or
handouts found in the Class CD.

Teaching tip: This box contains suggestions,
strategies, or tips for you to enrich your
teaching.

Remember: This section will help you remember
the material you will need for the next class.

There are a series of icons that hold a correspondence to the icons in the Activity Book and that will
work as reminders, so you can make the most out of the material. Therefore, every time you see each

of the following icons:

L Play the audio for children. Always pay attention to your class and notice if it is
necessary to play it one or two more times,

- 4 Remind children to take out their Portfolio and save their work.

s e

Pay attention and provide feedback at these intermediate assessment activities.

Class CD

This Teacher’s Guide includes a Class CD. It contains the listening
activities from the Activity Book. The recordings are read by native
English speakers. The tracks are indicated in both the Activity Book and
the Teacher’s Guide.

This Class CD also includes additional resources, which you can see in
detail on page 147,

Helpful ideas for using Go English!

There is some information that you might find helpful to explore as you teach your class.

Planning

Planning and assessment are simultaneous processes that should not

be separated. When planning an activity in which you expect children

to achieve a goal, you must also consider how you will measure that
achievement, It is a challenge for the teacher to control both processes.

S0, you have to make planning and assessment allies to achieve the
purposes you established from the beginning, for both you and the children.

You can organize the units in the Activity Book according to the needs of

your class and school. You can use a three-month plan, a two-month plan,
or a monthly plan, according to the needs of the school and class.

13
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Assessment

Go English! offers various types of assessment tools related to different
learning moments and processes throughout the school year. These are used
to systernatically gather evidence over time and in different ways.

Continuous Assessment

This course has several continuous assessment strands designed for both
gathering the evidence of the children’s work and progress and to provide
the teacher with assessment tools.

Portfolio

Throughout the unit, the portfolio icon % suggests activities that
children can put in a portfolio binder for them to check on their progress
when you deem it necessary. Remember to work on setting personal
goals with the children so they may see the improvement in their learning
process.

How to Use the Portfolio of Evidence

* Have children bring a folder to class. Then have them write their personal
information and personalize it with any decoration they want to use.

* Each time you see the portfolio icon in the Activity Book, have them
collect their work in their portfolio. [t is important to encourage them to
find a simple system to sort the evidence in a way they can easily identify
to which unit, page, and activity it belongs. Motivate them to achieve
their fuil potential.

Self-assessment

Encourage self-assessment as it gives children an opportunity to reflect

on their learning and helps them understand that obtaining knowledge

is a process. Remember that it is essential to guide children to build up
self-awareness so that they can assess their performance. In this series you
will find plenty of opportunities for this type of evaluation such as: the unit
opener in the Activity Book, the checkpoint ™ activities, the Follow-up
page, and the Progress Tracker.

Assessment Instruments

The Teacher’s Guide Assessment Instruments in each unit will help

you keep record of the children’s progress and global outcomes of their
performance. Therefore, there are two types of instruments; some of them
are for the teacher and other ones for the children. You will find this clearly
specified at the top of each instrument. You might build your portfolio
binder, or teaching diary using these tools.



Glossary Usage

In Go English! 5, children are exposed multiple times to different texts and
vocabulary. The aim of presenting vocabulary in a wide variety of texts is
for children to learn vocabulary in context before they can fully understand
it. Learning new words in context in an active processing strategy that helps
children connect new meanings to words thev already have knowledge

of. Nevertheless, this process might take time. That is the reason there are
different glossaries in the Activity Book and Reader. These have a double
aim in the process of learning: firstly, thev help students that need extra
support or are not very familiar with the meaning of words in English;

and secondly, they are presented in a monelingual dictionary-like format
(showing verbs in base form and singular nouns, for example) to help
children get familiar with dictionary usage. While some children may have
access to monolingual and bilingual dictionaries, others don’t; that is the
reason glossaries are important in both books. For all children learning a
new language, being a good dictionary user is an important skill.

Literacy
Developing Reading Skills

Go English! 5 focuses on developing children’s ability to read texts,
understand them, and respond to their meaning. Children will be involved
in reading different types of texts and stories. Simple activities such as
frequent readings and class discussions about this variety of texts can help
raise children’s awareness of the foreign language.

By the time they are in fifth grade, children can recognize a number

of English words by sight. At the same time, they might have trouble
recognizing some unfamiliar words they find in books. This is the most
common problem for readers in a foreign language. Help children by
teaching them strategies like prediction or inference.

Text comprehension and enjoyment, the main goals of reading, are most
effectively achieved when children are aware of what they are expected to
do, when they are encouraged to think about how each text is organized,

to ask questions and discuss possible answers, and to relate to the characters’
and the stories” emotions.

Introduce the context of the text by exploring the images in the Reader and
Activity Book; children are actively engaged in developing an awareness of
and an interest in language. l.ook for opportunities to link children’s own
experiences to the stories or informative texts. Use pictures and objects to
develop background knowledge that children will need to comprehend the
texts. Help children iearn to recognize words that occur frequently in the
stories. Look for references that may need to be explicitly explained.

15
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Each time you start a new chapter in the Reader, show them the different
elements, such as the table of contents, the chapter header or title, and
guide them to figure out how the text is organized. Pause and use simple
sentences and the keywords to check that they understand. Ask questions
that engage children, such as, What would you do if you were in this
situation?, How do you think he or she felt?

The first time that the group reads a fiction or non-fiction text, read it out
loud, modeling fluent reading with proper intlection, pauses, and tone
while children follow along in their Readers, silently. Pause and peint to
pictures, ask children to point to pictures, use pauses and add dramatic
effect, make predictions and inferences to connect events. The text becomes
comprehensible as you model appropriate reading strategies. The goal
during this first stage of reading is to have children relate the illustrations
to the text, and to have them point out specific parts of the text that provide
answers to your questions. Discuss the ways punctuation represents
features of oral language, for example, pausing a little bit at the end of a
sentence is represented by a period.

Additional readings should follow this first reading, with children reading
a section of the text out loud, simultaneously, either as a whole class in
unison, together with you, or with a classmate. Children can also work
with a classmate, taking turns reading out loud, using either timed reading
or alternating by paragraphs or sentences. By reading in pairs or small
groups, children have more reading time and have opportunities to discuss,
negotiate, and relate the text to their own lives. When children read aloud,
focus on reading with appropriate velume and clarity, how words and
groups of words go together, and the use of punctuation to add expression.

Classroom Management

Classroom management refers to the extensive variety of skills and
resources that teachers use to keep children focused, organized, and
academically productive during the class. In order to help vou achieve that,
there are a series of recommendations you can follow:

* Bear in mind that learning a foreign language is a lengthy process and that
the main objective of this third cycle is to develop oral comprehension;
to perceive and recognize the thythm, sounds, and intenation of the
English language. When children first learn a foreign language, they focus
on listening and understanding and fall back on their L1 for speaking,
frequently engaging in code switching as a way of maintaining continuity
of speech.

* Also, bear in mind that in a classroom you will find multiple intelligences
and even children from different economic backgrounds. It is important
that you know your class, take the time to meet and know every child.

It is very important for them to feel acknowledged and important. From
there, you will be able to make important decisions on how you follow
certain aspects of this guide.



* Give instructions when everyone is paying attention. Demonstrate them
step-by-step while saying them in English, and make sure that children
are doing what you are telling them to do. Create a signal to call their
attention; e.g. put your hand on your head or use a rattle.

Children need to know what is expected from them; routines provide
these expectations. By starting your class with a song, chant, or TPR
activity, you establish a link to the language and provide a structure to the
class. Routines like these help children feel that they know what is going
on. They become active learners when you tell them the purpose of an
activity: Let’s do this TPR chant so we remember the words we will use.

-

Use the first few weeks of class to set up the classroom routines. When
children know what to do and when to do it, you can devote more time
to teaching. This is also an opportunity to introduce collaborative and
cooperative learning which involve social skills such as turn-taking, with
the intention of making children more independent, and also provides
opportunities to experiment with appropriate learning strategies.

* Engage children in multiple modalities: reading, writing, talking,
listening, and looking. Children this age are very visual. Use the board
to display pictures and word cards; ask individual children to touch a
picture or run their fingers under a word. Choose different children each
time. Move around the classroom; monitor what children are doing. Use
their names as much as possible. Avoid potential distractions by allowing
children to keep only the essentials on their desk.

Using ICTs

Nowadays, technology plays an important role in the life of most people,
regardless their age, and children are no exception. Its diffusion does not
exclude school, on the opposite, school must create the conditions for
children to develop critical thinking skills for the handling and processing
of information, as well as for the conscious and responsible use of ICT.

ICTs are important in elementary school education, not only because

of the technical skills involved in their operation, but because by using
them, children will learn to search, select, evaluate, classify, and interpret
information; communicate; interact with others; explore and experiment,
create products; etc.

Go English! 5 offers a fair amount of opportunities for you to incorporate
ICTs in the classroom such as the ones included in the Activity Book, Class
CD, and in the bibliography, and it will be up to you to include more or
fewer, according to the needs of your class.

17



Unit

Activity Book
pages I1to 11

Social learning environment: Family and Community

Communicative activity: Exchanges associated with specific
purposes
Social practice of the language: Exchange expressions to organize
get-togethers.
Final product: Conversation to organize a get-together

20to 21

Explore and
listen to
expressions
to organize
get-togethers.

Help your students become aware of the
purpose of listening (for example, to get or

to value information), as well as the moments
when this happens during the exchange

(at the beginning, development, or towards
the end).

2to24

Interpret
expressions used

by speakers.

Offer students examples of usual contexts
and opportunities to get acquainted with the
structure and format of exchanges.

24to 26

Assume the tole
of speaker in an
exchange.

Establish the conditions so students can
freely express their exchanges and promote

reflection.

18 ) Family and Community
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This is the beginning of the school year, you may use

it as an opportunity to introduce yourself and create a
welcoming and supportive environment. It’s important

to keep in mind how important it is to set class rules and
have children become familiar with the book they will be
working with this school year. Use the Meet your Book
activity on pages 4 to & to help children explore their
textbook. This will help them have a more positive attitude
towards learning. Make sure you build rapport with them
and check their understanding. Remind them that you
expect them to be polite and respectful to each other.

To help children use English, you could establish
regular classroom routines that focus on a particular
paragraph in the Reader, on language practice, or on a short
teaching tip.

You may want children to brainstorm events and
discuss when and where they organize get-togethers.
You could explain that the final product is a conversation
where they invite a friend somewhere and they either
accept or refuse it politely. Walk them through the expected
achievements which include exploring and interpreting
expressions used when they want to get together with
friends, and participating in oral exchanges.

Finally, in order for you to know where they are
starting, have them do the activity in the Where are you now?
section.
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Unit 1 Activity Book page 8

'“%_ Unit 1 Explore and listen to expressions to organize get-togethers.
.« Listen to and read three conversations. Underline all the
activities that are mentioned,
1
Fa_lar Hello? Peula ielio?
Lo Ann HL Poula, s Ana Are
we stll walking nore
rogether on Wednesoay
gad Thursday’
Paule Yos,'nwunt for you clter
Fau o sehoot both doys
L Ang Thanks Bye!
Fowa Bye!
Faula: ©-
Pompra: P!
3
Juan; H:, Paula! Paula: Thanks. | have a volleyball
Paula. Hy, Juan game on Saturday
Juan: I'm having a birthday morning but I'm free in
purty on Saturday. Would the afternoon, P'll check
you like to come? with my mem.
Paula: I'd love to. Thanks for Juan: OK. i hope you can come,
tnviting me. Where is it Paula. | do, too. Bye!
qoing to be? Juan: Byel
Juan- It'll be at my house I'll
e-mai yau the invitation.
Work in pairs. Review the activities you underlined in Activity 1. Talk about
activities you like to do and for which you organize with others.
Veew ganien, DaRe ploy Reflect. H.i. -, e )
Lot At
IR TN
aurin by
"
crernils nea =, Lt
8 ko B i
i}
? Opening o Track 2)

1 ‘ 2}, Refer children to the
Glossary on page 17 of the Activity
Book as it could be helpful to go
over some of the vocabulary in the
conversations, according to what you
noticed in the unit opener activity.
You could first play the audio for
them to identify the topic, a second
time for them to answer the activity,
and a third time for them to

check answers.

20 ’ Family and Community

Conversation 1

Paula: Hello?

Emma: Hi, Paula. It's Emma. We have
volleyball practice on Monday night.
Are you coming?

Paula: Yes, I'll be there.

Emma: Great. See you there.

Paula: See you there, Bye, Emma.

Emma: Bye!

Conversation 2

Paula: Hello?

Ana: Hi, Paula. It's Ana. Are we
still walking home tegether on
Wednesday and Thursday?

Paula: Yes, I'll wait for you after schegel
both days.

Ana: Thanks. Bye!

Paula: Bye!

Conversation 3

Juan: Hi, Paula!

Paula: Hi, Juan.

Juan: I'm having a birthday party on
Saturday. Would you like to come?

Paula: I'd love to. Thanks for inviting
me. Where s it going to be?

Juan: I'll be at my house. I'll e-mail you
the invitation.

Paula: Thanks. | have a volleyball game
on Saturday morning but I'm free in
the afternoen. I'll check with my mom.

Juan: CK. | hope you can come.

Paula: | do, too. Bye!

Juan: Bye!

Answers: Volleyball practice, walking
home, birthday party, volleyball game.

? Development

2 An essential element of a
get-together is the activity for which
you are organizing it. Therefore,
children need to be aware of the
great variety of activities they could
organize a get-together for, including
those they like to do with others.
Walk around supervising children’s
conversations.

Answers: A picnic near a river / at the
beach, a visit to the aquarium / zoo /
photo gallery, practice an ecological
activity.

Reflect. To reflect on the

many regions n their country and

the children living in them couid lead
. children in your group to ima4gine new
. activities and to consequently change
! the one they have just chosen.

[ P W — o —



Unit 1 Activity Book page 9

Uit 1 Explare and listen to expressions ta organize get-togethers

For your final product Step 1

Work in pairs. Read the Refiect bax on page B. Discuss about new
activities you'd like to do with others. Compare them with the ones you
talked about in activity 2. Choose one and write it on the line. Justify
your setection.

Read the Go English box. Then go back to activity 1 on page 8. Identify
and circle in red the expressions that start the conversations, and in
blue, the expressions that end them.

Read the questions that express an invitation and cross out the
three that appear in the conversations from activity 1, on page 8.

ANy

conreng?

Answers: ] like visiting museums
because | learn new things.

? Go English! Le: children
know the basic components

of 4 conversation to organize a
get-together: expressions to start it
(Hi, How are you?, Nice to see you,
Heldio, etc.) and to end 1t ({t's been
good seemng you, Bye. Hope o see

vou again soon. See poul. ete.), ds well
as (uestions 1o nvite someone o an
activity {Are you free this weekend?
Do you want to come to? Are you doing
anything noxt Saturday 7 How about ve
have a picnic?. etc.)

3 M Explain to children that the
final product is to have a conversation
to organize a get-together. Allow three
minutes for them to read the Reflect
box on page 8 of their Activity Book.
Immediately after, elicit different
regions of the country: mountain,
coast, forest, desert, city, and have
them reflect on children their age
living there: What do they do? What

do they like doing? How climate affects
their getivities? Then organize children
in pairs and have them answer the
activity. Supervise and promote
respect to other’s opinions. You can

use this activity as portfolio evidence. 4 As children don’t have in their

Have children work on a piece of
paper, if necessary.

books the sample expressions
mentioned in the Go English box,

write previously on the board

the samples you have here and
review them with the group. Then,
let children solve the activity
independently. When they finish, ask
for volunteers to write on the board
the expressions they circled with
colors in their books.

Answers: Expressions that start
conversations, circled in red: Hello,

Hi. Expressions that end conversations,
circled in blue: See you there. Thanks.
Bye!

5 As simple as it seems, this activity
requires memory and concentration
from children and, at the same time,
helps them learn new expressions in
question form to make an invitation.
Refer children to the Glossary on page
17 of the Activity Book to know the
meaning of some words. You could
walk around and monitor the activity.

Answers: Questions crossed out:
Would you like to come?, Are you
coming?, Are we still walking home
together on Wednesday and Thursday?

e s e e e e aenw
R - T PR Il

w
. m

S
49 e

Take advantage of the Class CD to let
children listen to the conversations of
this activity once and again, repeating
specially the parts where questions
are told. This way, children can get
familiar with intonation, tone, and
volume of this kind of expressions.
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Unit 1 Activity Book page 10

Unit B nterpret expressions wsed by speakers

Work in pairs. Look at the expressions you identified and circled in
activity 4 and the questions you crossed out in activity 5. Discuss with
your partner if you know similar expressions and use them to fill in
the table. Use the maode! to help you. If you don’t know similar
expressions, use some from activities 4 and 5.

Expressions
to make
the invitation to
a3 get-together:

Expressions used
to end the
conversation:

Expressions
to start the
conversation;

Activity to do in
a get-together:

Circle the options that best describe your performance.

Organizing a

gettogether Sometimes Never

Always

lace ey Lowrey
¥

XL @ and s

48] e e bk g

Vo apresn o
L D 10 S} e st
T ARG D

[RELANS SIS

s Ao PR A

grt-togetne.

etreiethe -

Feanpe. vy

RIS L 4]

RO [ g

Cle b eether

et

If you need help to identify activities to do with others or explore and listen
to expressions to organize get-togethers, go back to activities 1, 4, and 5.

10 - L5

6 This is a good moment for you 2 ¥  Have students discuss and

to know who in your class has an
advanced understanding of English.
First, read instructions out loud to
make sure children understand what
they have to do. Then ask if anyone
knows similar expressions to that in
the table headings. Elicit expressions
for each column so children can get
familiar with them. Then have them
answer the activity.

Answers: Line 2 of the table: A picnic /

How you've been? / How about we
have a picnic? / Great! Line 3 of the
table: A chess contest / How do you
do? / Why don't we participate? / I'll
let you know. Bye!

22 ) Family and Community

circle the options in pairs. Encourage
them to reflect on the reasons why
they cannot do the activities for which
their answer was negative. Invite
them to join a partner who can do that
activity so that they give each other
tips to improve their performance.



Unit 1 Activity Book page 11

Lot &

them down in your notebook.

arrnyTeT oy

o T

Go English!

PSRN

NI Lresgay G 10 fed

Interpret expressions used by speakers

Read the Go English box. Then listen to two conversations. In pairs,
discuss each question, get to an agreement on the answers, and write

PRI (SN

SUL—{‘:".C‘FS N 'ht‘l”a(‘ veEg o rid UE?"C’S’

sl the ererer g GF e cor vern b WY
ey ntem et tee woona of the oneenat o

Now, read the conversation between Fabian and Max. Underline
questions that Fabian uses to invite Max to do something.

e lie tre folio
B! £y Ix
Y e fnd aifore oten

B hes ane

o<

) Go English! Define mood
as the way someone is feeling, e.q..
happy, sad. or angry Then extend
the concept to a conversation, which
mood can be defined by the tone.
volume. and velocity of the speaker's
voice as formal. funny respectfil,
aenthusiastic, etc.

8 ‘ 3 ) When playing the audio,
remember that listening is, for some
students, the most challenging skill
and they need to feel confident to
express they need to listen again, so
make sure you tell them to be honest
and tell you whenever they need to
listen more times. Monitor the activity
and promote respect.

Answers: Conversation 1: 1 Hi,

I'm Alan. /I'm Jorge 2 Rude.The
speaker isn't interested in what

the listener said. 3 Well, see you
around. Conversation 2:1 Hi. My
name is Fabian. This is Ken and this
is Alex / I'm Max 2 Kind. The speaker
shows friendly to the listener, inviting
him to share activities with him and
his friends. 3 I'll be your buddy this
week. I'll show you where. See you at
lunch!

‘ Track 3)

Conversation 1

Alan: Hi! I'm Alan.

Jorge: I'm Jorge.

Alan: This is the classroom. That is the

principal’s office. That’s the gym. | play

basketball and badminton there.
Jorge: | love sports.

Alan: Okay. Cool. Well, see you around,
Jorge: Okay. Bye.

Conversation 2

Fabian: Hi. My name is Fabian. I'll be
your buddy this week. This is Ken and
this is Alex.

Max: It's nice to meet you I'm Max.

Fabian: Do you like to play sports?
We have a soccer team and a great
volleyball team,

Max: | don't play sports. | like math
competitions.

Fabian: Would you like to join the math
club? We get together on Tuesdays
at 4:00 for two hours. I'll show you
where.

Max: That sounds great!

Fabian: Do you want to eat lunch
together with us today?

Max: Sure!

Fabian: Meet us here at 11:30, We'll
wait for you. After lunch, we'll show
you arcund.

Max: I'll be here. Thanks!

Fabian: See you at lunch!

Max: Bye!

9 Refer children to the Glossary on
page 17 of the Activity Book to clarify
the meaning of some words. Have
them do the activity individually and
check answers in pairs. Encourage
them to discuss strategies to identify
speakers, the topic of a conversation,
and expressions to make invitations.

Answers: Would you like to join the
math club? Do you want to eat lunch
together with us today?

Bk Give children time to work
on the activity. As soon as they
finish, encourage them to share
what they would answer if they
were Luisa’s friends.

If Internet is available, invite

children to confirm what the ITC box
says: look for buddy benches on the
web to see how many results they
get.
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Unit 1 Activity Book page 12

‘& Unit 1
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Read the Go English box. Then listen to the conversations again and
discuss with a partner what the attitude of the speaker towards the new
student in each one is. Justify your answer.

hesTasse

[ R T e A

Underline the option that describes your progress.

s vrefves ard cHhers.
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if you need help to identify expressions used by speakers to introduce
themselves and others or to interpret the attitude of a speaker, go back

to activities 8 to 10.

In pairs, lock at the pictures of four kids who got an invitation and answer
the questions.

1 !

sl v g e T

kb oy a7

vratle by p i ties

el i e A

o e e biew

T N T AT S R S S

? Go English! The best

way for children to understand

how body language helps them
interpret the attitude of & speaker 15
by seeing and listening to a speaker
mn acticnn. Organize them to act the
conversations of the activities with
different gestures and changing

the voice tone and intonation. for
example.

10 %3) Encourage children to
respectfully discuss how they would
interpret body language. Menitor
the activity and help if necessary.
Then play the conversations two or
three times to let children interpret
speakers’ attitudes. Then ask them
to discuss the impressions of the

24 > Family and Community

attitudes they got from the speakers.
It may be helpful to give examples of
polite answers (Yes, ['d love te / I'm
sorry, but I'm playing basketball) and
rude answers (No / Why? / Idon't
want fo).

Answers: The attitude of the speaker in
the first conversation is discourteous,
as it manifests no interest in the new
student. The attitude of the speaker in
the second conversation is warm, as

it expresses courtesy toward the new
student.

11 ¥ Explain the options to
children: Very well means they
understand and can explain the
concepts to their classmates;

I need some help means they
understand the expressions exposed

but are not able to explain them to
someone else; With difficulty indicates
that help is needed to clarify concepts
and even some vocabulary; and

I can't implies they need to go over
the activities again supported by the
teacher’s explanations and guidance.
Remind them to be honest when
answering the assessment questions.

12 Draw children’s attention to

the girls and boys in the pictures.
Encourage them to interpret the body
language of these boys and girls to
predict the cause of their mood. Ask
children to compare their guessings
to their partner’s. Then tell them to
answer the questions.

Answers: 1 Happy 2Yes!Igot
invited! / I'm so excited! 3[I'mnot
sure. /I don’t know if can go. 4 When
I get an invitation I dislike. / When
Idon'twantto go. 5WhenI'm

excited about an invitation.



Unit 1 Activity Book page 13

Unit 1

1

Emma: i, Paula. it's great 1o
see you, How are you?

Pauia: I'm very well, thanks,
Emma.

Emma: Paula, you're a great

actress. Would you lise

to come 1o auditions for

the schoal play on Friday

night at 6:00 in the

drama room?

i'd love to, but I'm going

to the movies with

Anz and Luisa. It's all

plannad.

Reing them along. They

should be in 1he schoot

play too.

1"l have to check with

them. Maybe.

Faula

Ermma

Paul

™

Accept an lnvitation

Reflect. . « v .~ i

oLt ey RCIEERCINTS

2

Refuse an Invitation

Assume the roie of speaker in ar excharge

Read and listen to the three conversations. Then discuss with
a partner what the conversations are about. .

tma Hisorge Do youwont 1o
be nthe schuol play?
forge Yes Emmoid ke thol,
Crimu €2 vou camnc 1o thye
cuditians an friday
nignt?

yeos, oo What Limwe?
At GO0 in the drama

Fongee
EIima:
oM
T be there
Great. Phanks, Byo!

OrGe.

Ernrma

Fmma: Hi. Atant Would you ke to come fo the
auattions on Friday night?
Alan: No. i'm sorry, Emma. | cant. | play
hasketball on Frday nights.
Emma: O, that's loo bad. | hope you can
come next ime.
Alan: Yeah, keep me posted.

identify in the conversations from activity 13 the expressions that
belong to each category of the table and write them down. Then share
and compare your answers with a partner.

Say You're Not Sure

Work in pairs. Read the expressions you wrote in the table from
activity 14 with the appropriate intonation. Then listen to the
zonversations again and discuss how similar you sound to them.

i3 ‘ 4 ) This activity refers
completely to the achievement of
assuming the role of a speaker in an
exchange, so it is important children
notice the various ways in which
Emma makes the invitation to her
friends and how they accept, refuse,
or hesitate when answering. If time
allows, ask volunteers to read out
loud the conversations.

‘ Track 4).‘

Conversation 1

Emma: Hi, Paula. It's great tc see you.
How are you?

Paula: I'm very well, thanks, Emma.

Emma: Pacla, you're a great actress.
Would you like to come to auditions
tor the school play on Friday night at
6:00 in the drama room?

Paula: I'd love to, but I'm going to the
movies with Ana and Luisa. It's all
planned.

Emma: Bring them along. They should
be in the school play too.

Paula: I'll have to check with them,
Maybe,

Conversation 2

Emma: Hi, Jorge. Do you want to be in
the school play?

Jorge: Yes, Emma I'd like that.

Emma: Can you come to the auditions
on Friday night?

Jorge: Yes, | can. What time?

Emma: At 6:00 in the drama room.

Jorge: !'ll be there.

Emma: Great. Thanks. Bye!

Conversation 3

Emma: Hi, Alan! Would you like to
come to the auditions on Friday night?

Alan: No, I'm sorry, Emma. | can't. | play
basketball on Friday nights.

Emma: Oh, that’s too bad. | hope you
can come next time.
Alan: Yeah, keep me posted.

Answers: Emma is inviting three
friends (Paula, in conversation 1;
Jorge, in conversation 2; and Alan in
conversation 3) to come to an audition
for the school play.

14 s Start the activity by reading
out loud the conversations. Lower
your veice pitch in the expressions
that the table indicates, for children to
notice them. Then have children follow
the instructions to do the activity.

You can use this activity as portfolio
evidence. Have children work on a
piece of paper if necessary.

Answers: Accept an Invitation: Yes,
what time? I'll be there / I'd love
to. Refuse an Invitation:

Ican't / No, I'm sorry / I'd love to
but ... 3ayYou're Not Sure:

I have to check, Maybe, I'll let you
know.

15 44} Thisisa good opportunity
to encourage children to practice
saying the expressions with
appropriate intonation and gestures.
You may divide the class into pairs.
Then explain that after reading the
expressions with an appropriate
intonation, they have to tell their
partners in which situation they would
use each. Allow three minutes for
children to read the Reflect box on
page 13 of their Activity Book. Elicit
answers from the class. Remind them
to be polite and use a respectful tone
when refusing an invitation.

Answers: | think we sounded similar
for conversations 1 and 3 but we need
to practice conversation 2 again.

! Reflect. What this box statesis
true only in part as for example, :
raising the tone of our voice can
indicate we are angry or excited, and
its correct interpretation depends

on many other factors. even the

+ mood and attitude of the listener Let

* children reflect on this ag a class.

:
1
|
E
1
1
1
]
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Unit 1 Activity Book page 14

Urot B Assume the 1ole of speaker in an cxchange ) Go English' Refer

children to the Glossary on page

17 of the Activity Bock to clarify the
Write in your netebook a conversation to organize a get-together meaning of some words. It might be

to par‘tlm?ate. in the activity you chose in activity 3, on page 9. Then a qood ideato elicit some cocasions
role-play it with a partner. If you need help, follow the modet. N .
when #t is important to be punctuat

explaining why: Invite children to

For your final product Step 2

Sustlent A Sstar's the conversation @ How  Student A [intation to ju'n the activity"

are you, fuan? Do you war o join 157 reflect on the statements they give
Student B: Oh, beflo, Xarmal 'm fine, Student B |accenls the invitation © Swre! when they are late. especially why
- Whar jc i : ) . . .
and you? B ‘uihe 1is it going to Iake‘guimr i it reveals integrity (honesty or
Student A cmentions, the actisty fol g Student A info o1 the get togetier] : . . : |
o C e doing what you say you will do}) and
et together]. I'ir organizing This Fricay at £:00, in my . :
a study session 1o imprave Fose, pohteness OF JOOC M&ANNels.
our bnglsh. Student B Gh_ 'l be there. Thank you!
Student B Oh, great’ Studenl A lengs the conversation?s It's

been nice taking 3o you. Bye!

o o . Make sure children
Use your conversat:or-l in actw:t.y 16 to ta!(e turns |’nvntmg a understand what they have to
classmate and accepting, refusing, or saying ! don’t know to the .. .
invitation, Go back to activity 12 and make sure you use the do. Once they finish the activity,
correct gestures. have them share their answers
about the invitations that Luisa
makes. You could write their

Go English! ‘A o o g 1L
. conclusion on the board.

SN NS RN A

N T LT, EEE— -

" . Tyl LR L

Print or photocopy the A Lonely

e r o A e segmy e e T ey
Underline the option that describes your progress. Birthday Reader flashcards to help
children exchange expressions to
T i e ~tevpr et sl e T : N
rgani t-togethers.
EYRVIEN b g i, di oo Organize get-1og s
2 anowmag et e T T (R k. s RA S PR RS EL T L 1 8 o Organize a show of hands
al very el Bl e thog g W ey dp . o to identify the students who answered

Very well to each statement and get

If you need help to interpret expressions used by speakers to accept or .
H P rpret exp y b P them together with the students

refuse an oral invitation or assume the role of speaker in an exchange to

organize a get-tagether, go back to activities 12 and 15. who answered I can’t so that they
14 share strategies to improve their
performance.
) Closure Answers: Tomas: Hi, Sofi. How are

you? Sofi:Fine, and you? Tomas:
Do you want to come to the museum
- . L . with me? Sofi:I'd love to but I think
-~ museums are boring. Tomas:
The science museum is really
.. fun! Sofi:Well, maybe I go. When
16 = |t may be helpful to discuss are you going? Tomés: Tomorrow
how they make plans to meet up with morning. Sofi: I'll let you know.

friends.

Point out that a written formatcan 17 Before doing the activity, invite
help them organize their thoughts. children to lock at the pictures in
After a few minutes, pair children up activity 12 and to act out the gestures
to share their answers. Explain to them  and to read out loud the expressions
that they are going to role-play their they classified in activity 14 so that
conversation using the expressions they are prepared to respond to
in activity 14. Remind them to ask their classmate’s invitation. Monitor
for the time, day, and place of the offering help, and correcting any
meeting. You can use this activity as grammar, pronurciation, or intonation
portfolio evidence. mistake.
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Follow-up :&

P
&:  Conversation ta Orgarize 2 Get-tegether
4

For your finat product Step 3

PART 1
Work in pairs.

L T T L B P A T O N I N R

Aspects to Improve

PART 2
Social Practice: Duolige sveans ooy o aes a8 et
Which upcoming event can you exchange expressions to organize
a get-tagether for?

“naethers

Discuss the different activities you can organize as 2 get-together
with the expressians learned. Write down as many as possible,

Which gestures will you use from the unit the next time you exchange

expressions to organize something?

s

M .
IR T S L - ¢
- [P .

Part 1 Socializing

o [t might be helpful to give
children some time to practice how
they will present their conversation.
Remind them to use polite language.
Then invite children to present their
conversation. Suggest that they try
their invitations with children from
upper grades after having applied the
feedback provided by their classmates
before. You can use this activity as
portfolio evidence. Have children
work on a separate piece of paper, if
necessary.

Part 2 Make it yours

Invite children to answer the

three questions individually

and then encourage them to

share their answers with the rest of
the class. This part is intended to
make children relate what they have
learned with their lives, so besides
answering the questions, help them
notice how this knowledge can be
useful outside the classroom.

Part 3 Now you can ...

Invite children to check the goais
they achieved throughout the unit

on page 7. Then encourage them to
reflect on them and share what they
learned, which activities they enjoyed

FOllOW-llp Conversation to Organize a Get-together

the most, and how they can further
develop their new knowledge and
skills outside the classroom.

e, 1. P LR

Once they finish the unit, it is
suggested having children go to the
activities page at the end of their
Reader chapter and answer them,.

For that, they might need to read the
chapter again, so it is recommended
to give them time. Once they read or
remember what the text is about, have
them check their answers. For that,
you might ask children to work in
pairs or as a class. Encourage them to
participate and explain their answers,
when necessary.
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Progress Tracker . TR

Progress Tracker

Complete the following activities to review and check your progress in this unit.

1 Choose an event and get in teams of three or four. Choose a role. Prepare
what you are going to say. In groups, act out the situation you chose.

Rufe: Ar Yulre Judn bevite sivneons 1 your
Dy, Te e weere i whers,

Role B, Acizpt Juans mivitation. Accept ‘o migei -
trigre wath D

Role C: Refuse Juzn's invitator. Give a resson. “ 0
Role D You wre gong to Juar'’s party. Confirm .
malyoar B oend Bl is goirg to Juans -
P N 5 :& prcy and arcange *o mast thare )
1-?1'%&» tiouse 0 (;{ G v

.Safurdmj \:eP*ember A

M m Rals A Araige with B ard C o rreet then .
the syark S
fil@m Ty Dy o
J@ Rale B, el Aara Cwnere and wher you'l

meet them

Wedr o hat and sunsereen
AHA Lt o e pairk
ot Plam,

ole G Tell Aand B you'e rot sure f you can
moke it. .

We'lt provide gl and bans

2 Check the things you remembered to do when making and responding
to an invitation.

You .ncluted & yreenng,

You ment oned the reasen for e get teuether,
You nelused o pace, date, and tme.

You listened to the porser: whoinvited you

Yoo repled to the grocting.

You were <ndd whean you refacted the invitstior. - e
Yo used the appropr ate gestures,

P R

~N O R R —

18 R R

This Progress Tracker will give children the opportunity to reflect on what they have learned
throughout the unit. By doing so, they will feel involved in their learning process, which will
encourage them to take responsibility for their learning journey. Therefore, it is important that
this purpose is clear for children before answering. ~

As children approach this section, it can be useful for them to flick through the pages of the e
unit and notice what they learned, which can go from structures in the new language, to skills, Tk
strategies, or some other knowledge. They can write it down in their notebooks or talk about it
in pairs. Make sure they understand all the information on the page.

After they finish answering each activity, you may carry out a class session in which you
encourage children to realize how far they've come, which will keep them feeling positive for
what is to come,

28 ) Family and Community



w

$
Assessment Instrument For the teacher

Classroom Observation Report

A classroom observation report is a teacher self-analysis tool. It also serves to evaluate children’s learning behavior.

Instructions:

1 Read the statements and check (v) the Yes / No columns according to your observations.
2 Write notes if there are any on the space provided.

Teacher’s name: Group / Grade:

Unit: Schedule:
School name:
Observer:

e i&%wg

Established clear learning goals

Applied effective scaffolding

Maintained effective rapport with children

Selected material effectively

Arranged furniture adequately for each activity

Timed each activity adequately

Monitored children during communicative activities

Provided effective feedback and error correction

Provided clear instructions and directions

Children demonstrated interest

Children participated actively

Cued effectively

Ended the class by focusing on the lesson’s main vbjective

Left a learning impact on children

Photocopiable, D.R. © Macmillan Publishers, 5.A. de C.V.,, 2020. Only for teaching purposes.
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Unit

Activity Book
pages 18 to 30

Social learning environment: Academic and Educational

Communicative activity: Handling of information

Social practice of the language: Register information about
a topic to write a quiz.

Final product: Quiz

32

Explore and
read quizzes
with a variety
of questions.

Give students opportunities to work with real
texts so they can link them to their interests
and previous experiences, and constantly
elicit feedback, both from you to your
students and among themselves.

Offer opportunities to anticipate, make
connections, generalizations and draw
conclusions from explicit information, as
well as previous knowledge and experiences,
so that with your guidance, students will
coopetate in the solution of problems.

I3to 35

Research

and interpret
g information
about a topic.

Medel for your students how to use different
strategies to allow the comprehension of
information and how they can share the
proposals they will develop.

36 to 40

Write questions
about a topic.

Offer models to plan writing (for example,
through previous discussion or the
elaboration of diagrams), to allow students to
face, with more and better tools, the challenge
of writing.

30 ? Academic and Educational



Unit Opener

Social practice of the language: Rc

2 Aberdayou

4 Are cll guizz

18

In this unit you will write and apply
a quiz.

stor infarmztior Zhaut 5 topIc to Wit & Uiz,
¢ = Q
Communicative activity: iHandirg of rfgrmaton

Sotuntyrawel et

¢ axplore guizete Wit s venaty ©f Queslone
* . read gazzes witt g varety of ouestion s

e conerpenuad interornt phooatior aboy
e cLestors deeat & teon

Where are you now?

Lock at the magazine cover. Answer the questions orally.
1 What o you think the ardvartised o s abeat?

3 Where do yoa snaay fra guizzee?

datope

thing it e for?

oo it o ?

Explore the picture with the children and explain what they
will do in this unit. You could explain that the final product
is a quiz about a topic of their choice, Walk them through
the expected achievements which include exploring
quizzes with a variety of questions, researching and
interpreting information about a topic (in order to make a
quiz), reading (and answering) quizzes with a variety of

questions, and writing questions about a topic {to create

a quiz). When you do the activity on the page, it may be
helpful to invite children to make predictions about the
topic as well as some of the questions. To foster interaction
in a wrap up activity, consider encouraging children who
have more knowledge about the topic to share it with their
classmates in small groups.

Academic and Educational ) 31



Unit 2 Activity Book page 19

@ Unit 2

the questions below in pairs.

csab ot s tun’e

Explore quizzes with o variaty of questions
Read quizzes with a variety of guestions,

Read a quiz from a magazine and identify its parts. Then answer

Keloitzaintin

1 What is che origin of the word Xolazcwntis?
2 Where do some Xofos have hai?
3 How old s this type of dog?

4 What culture believed thar Xelos protected homes font bad spens?
R

5 What specal heaith care do Xolos need?

PR : + 18

¥ Opening

1 [f necessary, you may refer
children to the Glossary on
page 30 of the Activity Book.

This activity will allow children
to explore the layout of a typical
quiz and its components (title, quiz
questions, space for answers, answer
key, score, and illustrations). Children
can then have in mind a model of
what they will gradually create
throughout the unit. If necessary, you
may invite volunteers to explain the
meaning of score and then to discuss
why it shows three different scores.

Answers: 1 Real information

2 Summed correct answers give
me my score. 3Yes.

32 > Academic and Educational
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Invite children to work in pairs

to answer the questions in the
Xolvitzcuintin Quiz. Then help them
check the answers and see how they
score. You might want to call attention
to the fact that there is only one
correct answer for each question.

Answers: 1 It comes from two Nahuatl
words: Xolotl, which means the god
of lightning and death, and itzcuintli,
which means dog 2 Head, toes, and
tail 3 Itis about 3,500 years old.

4 The Aztecs 5 They need a lot of
exercise and special care for

their skin.

B Chapter 2 of the Reader is
an excellent opportunity for your
children to explore more quizzes.
1t would be better if you let them
read on their own and do the quiz
so that then there can be a variety
of experiences to share.

B o om Low
- = P

N A T I (T TR T

Print or photocopy the How Well Do
You Know Your Best Friend? handout to
help children explore quizzes with a
variety of questions.

P

: Reflect. These questions wil A
- allow children realize that quizzes

* can help them learn in a different

way. Children will be more engaged

. in the idea of creating their own quiz

i you emphasize that this can be an
opportunity tc learn something they

* are really curious about or consider

* entertaining.



Unit 2 Activity Book page 20

S Unit @  Research ana interpret information about 4 topic

As a class, talk about where you find information for school projects.

2 3

Listen to the conversation and answer the questions in pairs.

Vehi ot cb e oo e a7

Read the strategies to find information. Talk with a partner about
which ones you use when you are searching for information,
Underline them.

& ®
Strategies to ¢ind information
T ronkoat g michares gind 1H0S 1 Relt you see 1 Ing souace [y Aot e Tome you need.
2 I Har sndex 0 e bock oe LAe coplents med 110 o weiste Lo ek for vour log.c
3 when you are seasching for spedfic information, doa't recd the whole text, un yvour
vy Ol the Lexl [00king for kevivords 1o fing what veir need.

® . e P

3 Tt .

For your final produet Step 1

You will create a quiz like the one in activity 1. Think of a topic you
are curious to learn about. Share your ideas with a partner and decide
together on one topic that you both like and find interesting.

Qur topic.

20

> Development

2 Consider facilitating a good class
discussion by mentioning dictionaries,
encyclopedias, magazines, books,

and Internet, and where they can find
these sources: at the school library, the
public library, at home, etc.

Answers: [ look for information in the
school library and on the Internet. Fer
finds information in magazines and
encyclopedias.

3 45} Refer children to the
Glossary on page 30 of the Activity
Book. It is important to stress that
the second question has no correct
or wrong answetr; it is a reflection
on what sources they use and the
possibility to open up to try other
materials.

‘ Track 5):

Girl: Bid you know that the
Xoloitzcuintle is Mexico's national
animal?

Boy: No | didn't.

Librarian: Sh! Please talk quietly in the
library!

Both kids: Sarry, Miss Gloria.

Boy: Ch. OK. You check on the
Internet. I'll look in the encyclopedial
Hey, Saral How do | find it in this
encyclopedia?

Girl: Find the volume on Mexico.

Boy: OK. Lto N. Here itis. This is the
one with M.

Girt: Then look in the index at the back.

Boy: How do you spell Xoloitzcuintle?

Girl: It starts with an X!

Boy: I've found it! Page 220! What have
you found?

Girl: Hold on. I'm just trying to choose
which of these websites on the
“Xoloitzcuintle’ to open.

Answers: 1 Encyclopedia and
Internet. 2 Answers may vary.

? Go English! Wher

no resources are available,
other textbooks can help your
children. You may want to show
some examples of those they
have and remind them that you,
older siblings, and relatives
can many times give them
mformation.

4 Refer children to the Glossary on
page 30 of the Activity Book.

Children should be aware that
these are all good strategies and they
can use them with different research
projects.

Answers: Underlined: pictures and
titles, index, content menu, keywords

N P T ) S
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You could explain how to find
information in an encyclopedia:
choosing the volume by using the
spines to find the letter of the topic,
then flipping through the volume to
find the topic.

e o B
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For children that are more kinesthetic
and learn better through action, you
can take students to the library or
bring some encyclopedia volumes and
ask them to work in teams to look up
topics you give them.

5 s8F Make children realize they
will work the whole unit with the
topic they choose.

Answer: Video games
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Unit 2 Activity Book page 21

@ Unit 2  Research and interpret information about 8 topic

Now ook for sources of information that will help you create a quiz about
your topic. Use the strategies in activity 4 to help you. Choose sources
that have the characteristics below.

1 you Nave 3 55 20 Interne],
you e ind poages that e
easy Lo understand i you wrte
YO topie on the weae b b
and add the prrase facts fc
Chaedron

* WVe han e access B the souce,

s The indes {or menu, tithes, and pictures

indicate 1t about o topic.
& e s s Kevwords that indseate 1l

is about vur topic.

: Read and highlight in the text the information indicated.

Go Englnl\' - qhh Je o

fwid out about.
- the angin of the name
« the history of the dog

Y I YA

E3
&

B e he Xoforrocrnindi, o Xudo tor shore s 2 dog with
=9Ee o noharn | fre e comes flom pwo waords

WA W g 1. .
w5280y Nahoad: Xederd die vod of lighming and

death. and wzewinelis or dog.

Appearance  The Kofe iv ashm dogowidh abmond shaped e, large vars
Irhe a brar, and aong neck, The hairew vaneny is completely hanbess on
the body, But many dogs have wlew short hairs on the wop of the head,

the wes. and e dp ol the il Most haivess dogs are black or bluish-gra,

History Tbis rpe of dog is about 3,500 vears old. The Anecs behoved
that Nedos eepe et Bomes safe from bad spissts. Yefoswere oleen wacrifived
and then butied with their vwiers so thee could punde the soul of cheir

et to the saderorld

Health

Owners have @ rub their shinwith cream o protect them Pon the sun.

Anfar reed  Toe of evervise and specal care dot el shin,

Answers: Name: The name comes from
two words in Nahuatl: Xolot!, the god of
lightning and death, and itzcuinthi, or
dog. History: This type of dog is about
3,500 years old. The Aztecs believed
that Xolos kept their homes safe from
bad spirits. Xolos were often sacrificed
and then buried with their owners

so they could guide the soul of their
owner to the underworld.

NME:
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You mlght want to explain that when
searching for information on the
Internet, it is important to think about
a topic and decide on the specific
information you need to know.
Propose that they consider using a
three-source-rule: confirming the
information on three different sites to
make sure it is valid.

’) Go English! Some

childven do not realize it is difficult

1o remember all the mformation

they need. You may want to stress
highlighting, copying, and maidng
notes are one way to begin registenng
information they will need later.

o 3 +21
6 Finding sources might reveal to g e el TR P o gk
|8 B : P TEIIT S A Lk T VAR T R O
some children they chose a topic S L I SAYEaL

to which they have no access. [t is
important you help them find one
equally interesting topic so they don't
feel frustrated. If necessary, stress that
the checklist will ensure the source
they are proposing will be adequate
for their topic.

If Internet is available and children
plan to use it. they may find difficuit
pages that are not appropriate for
their age. Using this technique

can help thern avoid the problem

34 ) Academic and Educational

Suggest discussing the strategies
from activity 6 they used to find the
information. Ask them how they
used the pictures, indexes, titles, and
keywords to find the information.

Z Refer children to the Glossary on
page 30 of the Activity Boak,

Remind the class that the boy
and girl in activity 4 needed to find
information about the Xoloitzcuintli
and point out that now they are going
to read a text about this dog and find
some specific information. This is a
good vpportunity to practice finding
information when they start working
with their own sources.



” Unit 2 Activity Book page 22

m Unit 2 Research and interpret information about a topic.

For your final product Step 2

Make a list of the sources you collected in step 1.

Divide the sources with your partner. Read them and highlight or
copy the infarmation that is important for your topic.

Pent wite o hughlishy on books, esaecilly 1 hey Belong o e by

I thar ezse, copy the mlormalan oncands ar s nochiook

Complete the statements.

1 Mo iraw P tere s formeton need n e st ! can
2 3o gater s aferm on froms toat 1 can

1 you are not sure how to conplete the statements,
review or 4o again activities 4, 8, and 7.

Read the text about Xolos on page 21 again, Discuss with a partner if the
information in the organizer is complete. Add anything you think is missing.

Special Lare

EH
The Xolo in Aztee Times #e¢% 2528 7y

Appearance

AT RT3 0 N Enll Nome

=7 Origin of Name

Reflect. Do you
Cage e ST
stormar ey o et Oan tiy

SRR L et it

syt

Dy

8 This list will help children

collect their work from step 1 to
begin working with their sources. If
necessary, remind them to list only
those they will use and not those they
discarded.

Answers: Magazines, Internet
websites, ask a cousin

9 a8 Since children have to divide
their sources to read and register /
highlight information, it might be

a good time to work on giving fair
treatment to others and dividing
work accordingly. 1t is also a great

time to learn to take care of books,
particularly if they don’t belong to
the children. You could invite them
to highlight or underline only in
photecopies, material they print, or
on digital documents. To motivate
children unwilling to write, you could
let them know information will be
easy to handle on separate pieces of
paper or note cards. You can use this
activity as portfolio evidence. Have
children work on a separate piece of
paper, if necessary.

10 ¥ Help children complete
the statements according to what
they learned. Invite them to reflect
on what they did and provide help
if they decide to review the activities
indicated.

Answers: 1 Look at pictures and titles,
read the index or content menu, look
for keywords 2 look up information in
books, encyclopedias, magazines, the
Internet, or ask someone for help

11 Point out that by organizing

the information visually, it can be
remembered more easily. This way

of registering information will also
help children learn to categorize
information within a topic, which will
prove helpful when they organize the
questions in their quiz later on in this
unit.

Answers: Special care: They need a
lot of exercise. Their skin needs to be
rubbed with cream to protect it from
the sun. Full name: Xoleoitzcuintli The
Xolo in Aztec times: They believed that
Xolos kept their homes safe from bad
spirits. Xolos were often sacrificed
and buried with their owners to guide
their souls to the underworld. Origin
of narne: It comes from Nahuatl.
Appearance: 5lim dog, with almond
shaped eyes, large ears like a bat, and
a long neck. Meaning of Name: Xolotl,
the god of lightning and death, and
itzcuintli means dog.

e i ——wmm—m———?_ \-,;I
Reflect. These questions will #\

help children realize the usefulness of
what they did in activity 1 1. You may
tell them that the point of registering
information In An organizer is (o
separate it in categories and help
them understand it better. If you find
1t helpful, show them examples of '
common graphic organizers (Venn :
diagrams, timelines, cluster maps,
fetel).
—
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Unit 2 Activity Book page 23

Aspeci:

Aspect:

W p e a

1y

Go

Urit &  Research and interpret information about a topic.
Write questions about a topic,
For your final product Step 3

Use the information you found in step 2 to make a graphic organizer
to classify and gather what you learned about your topic.

Aspect:

My Topic:

Aspect:

. * Read the quiz about Xolos. Then answer the questions with

a partner.
What color i 1 Yes
LT bl I
What size
B I A i O
How old - u How muany
fan s, O e T

1A tageest ans are . rsaered o topes o net 20 iy neeu extow e,

b e ooy eyl
2 % at g el e bewp soeafin cFoemmet e an e e they need catrs

3 Share other proaees o aonan you kaow 16 ek forrpes o inty mat an

12 a Children will now register
the information on their notes and /

or highlighted text in an organizer.
Consider letting them create a different
organizer if they feel more comfortable.
The important point is to register the
information in a way that improves
understanding and separates it in
categories for a better visualization and
organization.

Answers: My Topic: Video games

Aspects: Types of video games, cost,
difficulty, popularity

36 > Academic and Educational

13 Refer children to the Glossary
on page 30 of the Activity Book. This
activity will help children reflect on
the way questions are structured in
English, as a necessary scaffolding
step to write their own questions for
their quiz.

Answers: 14,6 22,3,5,7

? Go English! 1o maxe e
information more visually clear for the
children, you could look at random
examples of questions in the quizzes
of this unit or Chapter 2 of the Reader
for children to identfy thewr struchure.
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You may want to collect examples

of wrong questions. Write them

on the board and explain that each
sentence has at least one mistake.
You could ask children to suggest
suitable corrections in pairs. As an
alternative, put up some correct and
incorrect examples for the children to
differentiate between them.

- ay -
g

PR PR
ceaYaTe,ter e tg wet e L4 L4 LT

Error correction can sometimes have
the effect of making children feel
discouraged; in addition, it can
interrupt the flow of the class. Take
into consideration the age of the
children, whether they are risk-takers
or more careful speakers who only say
something if they are sure it is correct.
You might want to ask children to take
a “time out” for corrections (for
example, a two-minute slot at the end
of an activity).



Unit 2 Activity Book page 24

Q Unit 2 Write questions about a topie

Read the examples and then write the questions to get the information
described.

o gt
et b ose Xolug eleern

Avlen e

1
2
3
4 N e Lol

For your final product Step 4

Work in pairs. Take out your graphic organizer from step 3. Write a
quiz with questions about the infermation you have to ask to other
classmates.

P A PR . 4o o

rnaies e and have tanwts g
Henas ansaer oz qu zzes about dilerent teics

Circle the option that describes you best.

Tlzan e tLgacttins = SRR Y U r0ar ety o ahion
a) My ooy [ I SRV T SRR L T 1O
wobear wate guistors cboes Lot
a) Toarhang iy 3 TN R TN chrecd s e ot e

Listen to the conversation and talk with a partner about the ways

Silvie and Joaquin want to organize questions. Do you think your questions

from activity 15 are organized?

24 -

16 ¥ Have children reflect

on their writing questions skills
according to their experience in the
previous activities. Remind them the
goal is to identify what they need to
improve, so honesty is important.
You may help children with problems
by giving them a small text to find
information to write questions to do
as homework.

17 ‘ &) This activity appeals
to children’s critical thinking skills
as they will discover there is need
to organize questions for the good
flow of their quizzes, will hear
about possible ways to do it, and
will evaluate if their own work is
organized or not.

Answers: 1 Organize questions by
topics and go from general to specific
ideas. Organize questions from easy to
difficult. 2 Answers may vary.

‘ Track 6);

Silvia: Joaquin, how would you order
these questions? The order looks OK
to me.

Joaquin: | think it's a bit illogical.

Silvia: Why?

Joaquin: There are two different topics,
aren't there?

Silvia: Are there?

Joaquin: Yes, there are questions about
galaxies and there are questions
about the solar system. | think it would
be best to group those questions
together— mean all the cuestions
about galaxies together and the ones

14 This activity will allow children
practice writing questions as they
wiil do in their quiz. Review the
meaning of question words and help
them prepare their questions. Remind
children that do is for present, did is
for past and am / are / is are present
forms of the verb to be.

Answers: 1 Are xolos friendly?

2 How many hours do xolos sleep?
3 Where do xolos live? 4 Do xolos
like meat?

15 s Have children write the
questions for their quiz now that they
have the information visually clear

in an organizer and that they have

practiced and reviewed how to write
questions. Depending on the level of
your class, you could ask them to write
at least one question for each aspect

in their organizer. If your class is less
advanced, let them write the questions
they are sure they can make. You can
use this activity as portfolio evidence.
Have children work on a separate piece
of paper, if necessary.

Answers: How many types of video
games are there? How much do they
cost? Are they difficult to play? Which
are the most popular video games?

Encourage children to answer
quizzes onlme. Invite them to set
up group goals fo practice their
Englisk at home, e.g., answering
three additional quizzes.

about the solar system together.

Silvia: Oh, OK. That's a good idea.

| agree.

Joaquin: And ! thirk it's more logical

to put the general questions before
the more specific questions.

Silvia: What do you mean?
Joaquin: For example, | would put

‘What s a galaxy? before "Which
galaxy do we live in?’

Silvia: Why?
Joaquin: Because the second question

is more specific.

Silvia: OK. But what about putting the

easier questions first?

Joaquin: Yeah. | suppose that’s a good

way to order them too.
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are the most popular video games?
How many types of video games are
there? How much do they cost?

«%} Unit 2 Write questions about a topic

I . .- Listen to the conversation again and review how Joaguin and Silvia
organized their questions, Which method is easier for you? Do you think
you can apply it to your quiz?

It is suggested reminding children

of the importance of working with
new people. In order for the children
to work in more varied pairs and
groups, you could let them choose
their partners some times, and other
times organize them yourself. Yet, it
is important to keep pairs and groups
unchanged in certain steps for their
final product.

gereral to specific.

Dlwde the queulions fasde Lo
tomcs {05 rthe sections of the

o gezer you did mootnaty 710

topic

1 What is a gatoxy!?
2 What galaxy do we live in?

1 How many plunets are there
- b e . .

1QRIC pLt first the general gueshio in our solar system?
and then the quest:ons coout more
) s 4 What planets are made of rock!
spec:c deta s

| How many plarets ore there

in the solar sysrem?

Firush weth §ihe questions that v fow

2 What galoxy do we live in?
FCOO'C CHN Ay and woda r obell

i 3 What is a galaxy?
need to rosecreh e romaouon

g} 4 What planets are made of rockd
s

For your final product Step §

Share your conclusions from activity 17 with your partner and
define what logical order you want for the questions of your quiz. Then
rearganize the questions you wrote in step 4 according to that order.

TS SRR w R e B R e TN ED B0 S iR RS PR e g

B

S BRE R WE R e

P $0 - 25
iy . . . PR o
18 %6} Children can see in this P P EAR TR AT
T . B g el e M = A
activity two models to organize Fundmn Ypat meaga L i RNt e B b
oy & SR ETeTIILIera Nt

the questions they wrote for their
quiz. You could tell them they are
suggestions and that they should
follow the one that is easier or more
useful, in their opinion. If your
students are more proficient, it might
be interesting to explore together
with them other ideas they could
have about organizing their quiz. If
you decide to do so, it is an excellent
moment to build up their self-esteem
by praising their efforts at proposing
ideas.

Answers: | think it is easier to follow
the general to specific method. Juan
thinks it is easier to follow the other
method. We can apply both.

38 P Academic and Educational

19 s Children can now apply the
method of their choice to reorganize
the questions from their quiz.
Encourage students to participate
actively and discuss the order so
that they both feel comfortable with
their final decision. Foster respect for
differences in opinicn and remind
them to find a middle ground when
they differ. You can use this activity
as portfolio evidence. Have childzen
work on a separate piece of paper, if
necessary.

Answers: General to specific: Are
video games difficult to play? Which
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Reflect. These questions are a .é Y
way for children to realize if they have

9 Uit @ Write questions about a topic

“ Check {- } the answers in the table that describe you best.
the good habit of proofreading thelr
Ouestions Yes. t wes easy It was difficult, { need ; work and the meorta_rllce 1t it )
but | did it to practice more i have If you want tc guide them sc that
Dhd you use a they don't think it is a waste of fime, ‘
Graprie anzanizen 1o you could ask to the class how they

classity and register

would feel if they presented a quiz
with mistakes they could've easily

your infarmatcn?

Dich you wite varied

questions for your corrected if they had proofread first.
quiz” You could stress that it is a4 shame not
[id you argarre to take care of the final touches after

your questionsin g

e -

[ h: . . .
alarny u ff s
logical urder | IIL q suc gredt efiort to prepare
sormething
I [P —
. Read the checklist. Procfread the quiz in pairs and circle five
more mistakes. Write a final version with the corrections in your B e ek 4 F—
AR wm-y* z‘f’m oy W;‘Kf‘*ﬁm : el
notebook. i e IR ORI (e

Some children learn better and feel
more confident when they create

1 Check speliing. (Check in g dictionary if you're pot sure.) groups of rules or concepts in

2 Check caprtalization. (Capitul leflers at the beginning of sentences and for names.) written form o use as reference. You

3 Check punctuation. (is there a question mark at the end of all questions?} o ”
could encourage children to create

a checklist of frequent mistakes and

@ U v Z ? corrections, for example, spelling

Proofreading your writing

{tomatoe / tomato), apostrophes
{bee’s / bees), subject — verb
agreement {tress grow / grows),

Ansar e Lo .
e capitalization, punctuation (at the
B end of each statement or question),
7-8 Fxrotiont!

question words (who, what, when,
etc.). Encourage them to use it each
time they proofread their writing.

26 0 e
20 ¥ Help children complete level make. Correcting them will help
the table by reviewing quickly with them become aware of things they
them the activities they carried outtoe  need to look for in their own texts to
produce and organize their questions.  improve their skills. You can use this

. activity as portfolio evidence. Have

21 W Refer children to the children work on a separate piece of
Glossary vn page 30 of the Activity paper, if necessary.
Book.

It's important that you help Answers: Other mistakes are: 1
children understand that we all Queston= Questions 2 where Where
make mistakes in our first draft or 3 what What 4 Missing question mark
attempt at something and that is after countries 5 which Which
why proofreading and editing are 6 Anser Key Answer Key

necessary to present a work they can
be proud of. This activity showcases
common mistakes children at this

Academic and Educational ) 39
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N

+
Lo Unit 2 Write questions about a topic

For your final product

proofreading quizzes.

Step 6

Work in pairs. Proofread your quiz from step 4 using the checklist
from activity 21. Mark all the mistakes.

Correct the mistakes and write a fingl version. lllustrate it and add
other elements like the model in activity 1, page 19.

Write a list of important things to take into consideration when

P Closure

22 o Children are now ready

to look for missing questions

marks, spelling mistakes and wrong
capitalization in their quizzes. It
wouldn’t hurt to provide a dictionary
or clarify the spelling of a word

they are not sure of. If there is time,
chitdren could write the answer key
to their quiz, as in the model quizzes
in the unit. The checklist from the
previous activity might be helpful at
this point, so you may recommend
they follow it. You could propose that
the answer key should be included

40 > Academic and Educational

either on another piece of paper or on
the back of the quiz. You can use this
activity as portfolio evidence. Have
children work on a separate piece of
paper, if necessary.

23 ‘s Children can now write
their final version of their quizzes and
be more certain their work is the best
they could do. As an alternative, they
could exchange quizzes with another
pair and make suggestions. To finish
their quizzes, encourage them to bring
illustrations or to draw something.

If they don’t know what to draw,

you may remind them to look at the
quizzes in the unit and in their Reader
to use as models. You can use this
activity as portfolio evidence. Have
children work un a separate piece of
paper, if necessary.

24 ¥ Encourage children to
reflect on what they learned about
writing quizzes to write down their
lists. After the children have finished
their lists, you could, as a class, share
the lists and decide which are the
most important things to make a quiz.

AEnswers: Check spelling,
capitalization, and punctuation



Follow-up Quiz

P on page 18. Then encourage them to
reflect on them and share what they
learned, which activities they enjoyed
the most, and how they can further
develop their new knowledge and

Follow-up . our

Foryourfinal product  Step T skills outside the classroom.
PART 1
Work in groups. T e o, L.
1 Erchangs yow G oenh aothe car Dot e them e arseer key L Thi S I .
2 Headthe oo zwou g0t bem e trer o an s oo tie sewe o i ferrestion Once they finish the unit, it is

3 s’\Lr‘:\U:»Jlrl ‘h): u\;jfl::nilr’{;wm ot the g mos At 1S your SuggeSted haVing children gO to the
answes together activities page at the end of their
A Have g ¢ nf ssns L0 AN reake s ber st o 10 press Reader chapter and answer them.
For that, they might need to read the
Aspects to Improve chapter again, so it is recommended
to give them time. Once they read or
remember what the text is about, have
them check their answers. For that,
you might ask children to work in
PART 2 pairs or as a class. Encourage them to
Social Practice: Regstor aranmnygbias ool 816500 o vy W o Gul? part{cipate and explain thelir answers,

How did you learn ta register information in this unit? when necessary.

In which projects at home or schooi is it helpful to register and organize
the information you read?

Which steps would you follow to write 2 quiz once you registered the
necessary information about your favorite topic?

PART 3
Coback b page B a el chier g e thes g e e e this ane Tak arant

THSAN Q5 3 T 05

28 A .
organize a class feedback session
e mr e o e to discuss what can be improved.
R You can use this activity as portfolio
evidence. Have children work on a
Part 1 Socializing separate piece of paper, if necessary.

@ You could encourage children
to decide how they will organize the Part 2 Make it YOurs
quiz exchange. Whatever they decide,  Invite children to answer the three

just make sure no one has their own questions individually and then

quiz. It might be helpful to point out encourage them to share their answers
that cach quiz has its own answer with the rest of the class. This part is
key (if you decided children should intended to make children relate what
include it) and they can check their they have learned with their lives, so
answers against it. If students did besides answering the questions, help
not create an answer key, the pair them notice how this knowledge can
that created the quiz shouid check it be useful outside the classroom.

and it could be a good time to foster

cooperative learning by letting them Part 3 Now you can ...
share what they know about their Invite children to check the goals
topics. At the end of the activity, they achieved throughout the unit

Academic and Educational > 41



‘4 Progress Tracker

A TN e T T
TR P s A P N T L N T
PREEEES VL0585 41 IS SRR S S A T VPR A
DALLETRIE TN IirpvhIoanT SRR ITITTLITL LT e
.ot - -
e vsr
= & Progress Tracker
.-1  Complete the following activities to review and check your progress in this unit. -
L 1 Mention three sources you used to get information for the quiz you )
e created as product. .
[ )
LT .
-
L :
T 2 Write the steps you followed to gather and organize the information you
L read to make your quiz.
e m
1o, . e
=it ; .
T : ‘.
PP E :
.
e .
P .
L :
i, .
s
i o
# <
i1 '@ Check (/) the things that helped you write questions. i you can think LT
o ox - tow
s of an extra one, add it.
: .
"X't: : -
ie Readinu ard organizing informaton to deade what 1o ask about. o
| Identifying i} the answer is @ yos £ no or speulicinformation.
¥ Devding how te oraanize logically by topics or difficulty
Ren Other.
o=
-
o 4 Mention two things you improved in your quiz after proofreading it. .
Y .
- t
=T 2
e
x ®EF
L
et SR - S L B e B 4 g Beagir oaed vans ren e 28
o o G eh g 2 B R A R R BN R R AR B R P X
dod B obodren ol 7 or B B B @ 5 0 Aol B EH BB W=
EEPEN 3 EA R R T T I B ds o B goge S

This Progress Tracker will give children the opportunity to reflect on what they have learned
throughout the unit. By doing so, they will feel involved in their learning process, which will
encourage them to take responsibility for their learning journey. Therefore, it is important that
this purpose is clear for children before answering.

As children approach this section, it can be useful for them to flick through the pages of the
unit and notice what they learned, which can go from structures in the new language, to skills,
strategies, or some other knowledge. They can write it down in their notebooks or talk about it
in pairs. Make sure they understand all the information on the page.

After they finish answering each activity, you may carry out a class session in which you
encourage children to realize how far they’ve come, which will keep them feeling positive for
what is to come.

42 ) Academic and Educational

ikt

R e i wE

)
o g R

G pEs B
4
T

3k

PETTE T LT T
Fodi8zRE M ES

Y Endd Bpdn bl

o AT

T

8 Bl
gamiERg g
£t

HEG

?an;ﬁsx‘«* R E
t 13

i B

LT

SHBEponily Ee Ay
BanE o E o

TTIRTT 7L ERLEES TP g S
[ RS
il o i od B B R

#

S ii]

GEpaddd
wERE S

P
P

T R

“w%%iﬁi%f} <

FEEEAERE KA -
gEE

" ok
B

¥ %g;;m
LYW E T TP L

¥
RS S T2 DA TSI S

L LT et PR

M ga}s%.“.ﬁ%;g&g;e %@? an Q«%(x e

S It

R e
%,

k3 12 f%%;“:éi
g e BRI B Al
LEE L Gl R Rt g I T SN

EITS TR ]

B e

i

w BFFPHeF BFeafdn et ¥

S dug e s g
e A

f‘éx



3 o
i & b
& =
= 1]

4 Bssessment Instrument For the teacher

Achievements Checklist

An achievements checklist is a list of goal indicators determined and selected by the teacher in order to evaluate a specific
children’s learning goal in an activity or competency.

Instructions:

1 Determine and write the achievements to be evaluated in the column provided.
2 Write the children’s names.

3 Check () the appropriate column to evaluate the children’s achievements.

4 Write your observations (if there are any) in the last column.

Achievements Checklist .

School’s name: Date:

Teacher's name: Grade:

Unit: Class:
Activity: Competency:
1

2

3

4

5

Photocopiable, D.R. © Macmillan Publishers, S.A. de C.V,, 2020. Only for teaching purposes.
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Unit

Activity Book
pages 31 to 42

Social learning environment: Recreational and Literary

Communicative activity: Recreational expression

Social practice of the language: Accept or refuse requests in
a role-play.

Final product: Role-play to accept or refuse a request

Listen to
and explore

Prepare your students to listen to exchanges

asking reflective questions such as: Why am

46 t0 49 |expressions to I listening?, What is my purpose?, What
acceptor refuse | sort of listening is required: informational,
requests. appreciative?

Understand Show your students how you participate in
50 to 51 expressions short dialogs to ask for something in different
’ used to accept or | situations. Interact with them.
refuse requests.
Exchange Promote situations where students can check,
52 to 53 expressions to widen, and consolidate how they manage

accept or refuse
requests.

themselves in English. Stay flexible and pay
attention to the areas they need to consolidate.

44 ? Recreationat and Literary



Unit Opener
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Environment: Roreatonal ard Llerary
Social practice of the language: A

Communicative activity: Recie 1

I thig et you [Tl i

* L lmtepto s

de

Work in pairs or groups.
ssLt whh caes ve e
ateiag

A A TELEGN

2 Ir g RS 3

In this unit you will participate in a
role-play to accept or refuse a request.

RN

OISl (AL TIC LIS S S8

o Lndimstand eqpretaors usea 1o acceet or refues roguests,

s ooacheras axuresaons o ecept o refuse egaests

Where are you now?

do things at romc o
s1ob trenge othors aok yow to do

{m%;» et T E z:ﬁ

At schoo!

31

You might wish to talk about how we, as social beings,
need help in different aspects of our lives and that’s why
we rely on others for help. Remind them that when we
make a request, it is important not to be rude. You may
elicit from the children some polite words like Please and
Thank you. Invite them to share, as a class, examples of
times when they needed help with sumething and made

a request. [t is a good idea for you to acknowledge their
participation in the discussion. You could also explain that
the final product is a role-play about accepting or refusing

a request, 1t might be helpful to walk them through

the expected achievements which include listening to
and exploring expressions to accept or refuse requests,
understanding expressions used to accept or refuse
requests, and exchanging expressions to accept or refuse
requests. The section Where are you now? will allow you
to assess the starting point of the children and will give
you the opportunity to review some concepts, in case you
think it is necessary.
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4P Unit 3 Activity Book page 32

oUmt 3

Lister: to and explore expressions to accept or refuse requests

I . iook at the pictures and, in pairs, predict what the people e
are requesting. Then listen to check your answers. s

The activity will work better if
you get children into teams with
classmates who selected a different
picture so they can exchange

Share the information with a partner.
| choose o'cture nnmoear

1w ke the roguest”

2 'Wenatis the s peaker ;

g ine?

& Witere are th e speace?

32 Kous Fed T ey

Choose a picture from activity 1 and answer the questions.

“ Go English! 1o oo an
i

information and feel more confident
in their understanding.

Answers: 1 The person who locks like
agking for a favor. 2 School supplies,
to hold the dog, to answer a question,
to hand out papers. 3Yes.

4 Accepted: 1, 3. Refused: 2, 4

8 Body language. 6 Atschool: 1,4.
Street: 2, 3.

" i
Reflect. This can be a goad \\
morment for chuldren to reflect on i
when. why. and how they are polite i
in their native language They can i
compadre expressions they canusem |
their own language and m English.

s 45 5

¥ Go English!vou might

want t¢ point out that can, cowd, and

otheres il L ely? i
j ’ t: ' i :“1‘ tely et would are modal verbs (used with
o tha, oy 1 el Crpatend O ret aged . .
5 iow dn oy Ko s s centen o e ead? another verb in sunple form) and we

make polite requests as questions.

PR auiet v . e S 2 e r&%wg@m?nwng‘ e
o HUACHIMGHID -
e e e AT AN T heet we o LAty SR s A

You may want to clarify that, in
school, requests to an adult for
permission to do something usually
start with May instead of Can. For
example, May I sharpen my pencil? You
might need to point out that requests
with may can only be used with the

e g e

EERRIT IR

Reflect. ' w01 0 s

A S AR TR

¢ 4 Opening

1 %47} You may elicit what they
think the people in the pictures might
be saying so they can understand the
purpose of each dialog. The Glossary
on page 42 of the Activity Book can
help children understand some words
from the audio.

‘ Track 7)-’

Conversation 1
Boy: Can | borrow a red pen, please?
Girl: Ch, sorry. | don't have cne.

Conversation 2

Lady: Could you hold Sox for a moment,
please? | have to find the address of
the veterinarian on my phene.

Girl: Yes, I'll hold him.

Lady: Thank you very much.

46 > Recreational and Literary

pronoun [ or we.
Conversation 3
Young man: Can you give me a moment
of your time?
Busy woman: No, I'm sorry. { can't
because I'm late for a meeting.
Young man: Thanks anyway.

Conversation 4

Miss Bravo: Miguel, would you mind
handing out these papers for me,
please?

Miguel: These papers? Sure.

Miss Bravo: Thank you.

Answers:1 Ared pen. 2 Hold Sox
for a moment. 3 A moment of her
time. 4 Hand out the papers.

2 You can refer children to the
Glossary on page 42 of the Activity
Book.



Unit 3 Activity Book page 33

Unt X

Mr. Mendieta: Geod morning!

Alex: Sure.

2 Whet deer Ve W, e

Listen te and explore expressions ta accept o refuse requests

Listen to and check { ) the place where the dialog occurs. Then in
pairs, discuss: Who makes the request? Who receives the request?

Read and listen to the dialog from activity 3 and answer
the questions. Then share your answers with a partner.

Alex: Good morning, Mr. Mendieta.
Mr Mendieta: Umm ... Let's get started. Oh, Alex, can
you clean the board, please?

Mr. Mendieta: Thanks. Here's the eraser.

1A ey fondl, oo by Wt ur i e T ke s e ttenk

:

st e By
F oo S s o et M Maniehet Lo T o oy ke Y

A Lo dea fore e aier D Hew doeovew kitow®

33

? Development

3 ‘ 8) This activity is for children
to explore a different situation
where requests are made and other
expressions they can use later on.

Answers: 2, the teacher {Mr. Mendieta),
and the student (Alex).

? Go English! vou coud

play the audic again and ask children
how they guessed the place. Did

the background sounds helped or
confused them? If posgsible, you could
bring more examples of background
sounds lor the children to iisten to

‘ Track 8)‘

Mr. Mendieta: Good maorning!

Alex: Good morning, Mr. Mendieta.

Mr. Mendieta: Umm ... Let’s get
started. Oh, Alex, can you clean
the board, please?

Alex: Sure.

Mr. Mendieta: Thanks. Here's the
eraser,

4 W8) You can refer children to the
Glossary on page 42 of the Activity
Book.

Remind children that the dialog
takes place in a classroom and go over
the questions. Invite them to listen to
the tone of voice and type of language
the speakers use, and that it is a little
informal.

Analyzing the language helps
them understand how to make
requests and accept or refuse them
politely.

See track 8 in activity 3.

Answers: 1 Friendly; they greet each
other saying 'Good morning.”

2 To clean the board. 3 He accepts
because he says “Sure)”” 4 Informal,
because they say can and not could or
would.

?Go English! vou cowd

go over the positive body language
used when accepting a request to do
something, for example, nodding or
smiling.
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Unit 3 Activity Book page 34

Unit 3 Listen to and esplore expressions to accept or refuse requests.

In small groups, talk about different situations where you are asked
to do something and you have to accept or refuse. For example:
borrow something, help an adult, do a chore.

It might be a good idea to start
a discussion about collaboration
within the family. Remember that
children rarely want to do their chores
voluntarily.

Answers: 1 Mother and children. 2 The

mother is requesting their help around
the house. 3 The children refuse the
requests. 4 Oh,no,[ can’t because ...,
I'm sorry,I can't, I can't sweep the yard
et because ... 5 Children will answer

< for sureath na according to their own experiences.

K I T A LI T I TR AT | L S R R SRR S P L S

Underline the option that describes your progress. Then work in pairs
and give examples to support your answers.

E T R R SR

2 armertarozens,’

13
Foliow the story and answer the questions on page 35. ‘ Track 9)'
Mom: Good morning, Greta!

Greta: Hi, Mom!

Mom: Would you mind making your
bed, please?

Greta: Oh, no. | can't because I'm doing
my homework.

Mom: Could you wash the dishes,
please?

Mat: I'm scrry. | can't. I'm playing a
video game.

Mom: Can you sweep the yard, please?

Javier: Aw, Mom ... | can't sweep the
yard because I'm reading a good
boak.

Mat: Mom, can you make my lunch,
please?

Mom: No, | can't because I'm making
the bed, washing the dishes, and
sweeping the yard!

34 v e

B Invite children to think of as many @ 49} You can refer children to the
examples as they can. They might use  Glossary on page 42 of the Activity
these ideas later on, when they decide  Book if necessary.
on a situation for their role-play in You might want to go over the
the final product. You can refer them relationship of the speakers and the
to the Glossary on page 42 of the place where it is happening, and then
Activity Book to check for the word ask a few questions to help children
sweep if necessary. focus on the story. After listening,
elicit who is making the requests and
Enswers: Chores at home and schoal, whether the children are complying or
or favors from friends, for example. not with the request. You might also
want to discuss the mother’s feelings,
§ ¥ might be necessary to make  if she is pleased or displeased.
children realize when they cannot give  You may elicit how her intonation
an example. They can need to go back changes.
to activities 1 and 4 to review.

48 ) Recreational and Literary



Unit 3 Activity Book page 35

Unit 3

cothe 5o

another pair to check.

Tty e s Lko vt

R L S e R T I R R

POTEL I g g e
[RULRIR LIRS SR

T Agrost o 4 AL
2AF 5 4 .
IA L B A
For your final product Step 1

ke athareful

Listan to and explore expressions o accep ar refuse requests.

s Ftweer He s e

Check [ } the elements you find in the dialog from activity 7.
etancn

et 30

Work in pairs. You are going to role-play a request. Decide
what elements from activity § you will include in your dialog.
Add more elements if necessary. Then explain your list to

(i course!
[ESREr

-n small groups, talk about how easy or hard it is to refuse
2 request. Share some requests that you think you should refuse.

LN )

35

8 You might want to review the
elements and give examples different
from the ones in activity 7. Then you
can elicit or mention other possible
elements (a phrase to say thank you,
a phrase to say sorry, for example).
Children will need these elements for
their final product.

Answers: 1, 3,5, 6.

9 &8 You can refer children to the
Glossary on page 42 of the Activity
Book if they need help understanding
the model dialog.

You should encourage children to
use their imagination. They should
not only copy from activity 8, but

really make decisions. You can ask
some questions to guide them: What
sttuation is it going to be? Are you going
to accept or refuse? Are you Quing to

be very formal? Are you guing to say
goodbye? When they finish sharing
their checklists, encourage them to
make changes, reminding them that
feedback helps us improve. You can
use this activity as portfolio evidence.

Answers: Students will choose
from activity 8 all the elements they
consider important.

10 You can refer children to the
Glossary on page 42 of the Activity
Book.

Point out that we think it might
be rude or impolite to turn down a
request, but sometimes our plans,
health, values or even our well-being

might be at risk. Elicit some requests
children should refuse, such as going
home with a stranger, cheating on an
exam, etc.

Answers: Students will answer
according to their own cpinions
and experiences.

8 You could read the text
out loud so children listen to your
intonation and pronunciation.
Allow some time for children to
reflect on the question. Then, you
could all have a class discussion
about what they would do if they
were the fisherman.

s I’ e L ) '(‘\'y“« -
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During activity 10, it could be a goo
moment to discuss cultural differences
regarding accepting requests. Ask
children about their own culture and
how difficult or easy it is to say ne to
authority figures (parents, teachers,
adults). You can also discuss why
sometimes it is better to say noe (for
example, when a request puts them in
danger). Suggest that children come
up with possible ways of dealing with
those situations.
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Umt 3

grestings and farewells?

1

Goue aflerroon,

oVErYOTE,

{rood ArLeErnasy,

Me, Pérez.

Loud someLne

cloae Ul

WITIAD M, P|E?r26{f?
Fedree 1Ml ag it

s, Pérez: T hank yo..

Hedrr,

Mo, Péres

Eueryore:

A, Péres

Can | go to the
bathrogm?
Ms. Pérez: No, recess
starts in five
mnutes.
Fvan- OK.

Evan:

i

a)

e

| JeE—

R §
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W T

Fvan
Carmen.
Eyan:

Carmen

Lwan.

Carmen

Evan.

Carmen

Ms, Perez.

{hana:
Ms, Perez:

lorge:
¥s, Pérer

Understand expressions used to accept or refuse requests.

Read the dialogs and underline the expressions to accept
a request and circle the ones to refuse it. Which phrases are '

Hey. Carmer

On M, Tvan

Canbask you a favn’
Couid youdo my
hamework [or me tonight?
Hrum Mo, L oan s

Reaby?

No, E-\ﬂ‘m m sorry. Twan't
da your homewaork for you
hecause 1t isn'trght Dot
yourse:f

Hmm That's too bad Bye.
By

Jiana. for the class party on
Eriday, can you bring balloons,
please?

Yes, | can.

Jorge, could you bring some
sodas?

Yes, sure.

Larena, wold you mind bringing
the potato chips?

torena: Sure. Il bring the chips

1Eyol nend o nclade other po'ie

bt fie

enfar

ns Ir you: “o-e play, you
reb enlim bow o use
xampie, you can go
clutics e GXO

11 €9 Youcan engage children
by having them raise their hands
when they hear the request. Then
encourage them to read the dialogs
silently and do the activity in order
to differentiate between expressions
used when accepting or refusing

a request. Children may use the
Glossary on page 42 of the Activity
Book if necessary. Propose that they
read the dialogs to help them keep
track of the greetings, farewells, and
polite expressions. You might want
to point out that Sure is used as a
synonym of Yes.

‘ Track 10)]
Dialog 1

Ms. Pérez: Good afternoon, everyone,
Everyone: Good afternoon, Ms, Perez,

Ms. Pérez: Could someone close the
window, please?
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Pedro: I'lldo it
Ms. Pérez: Thank you, Pedro.

Dialog 2

Evan: Hey, Carmen.

Carmen:
Evan: Can | ask you a favor? Could you
do my homework for me tonight?
Carmen:

Oh Hi, Evan.

Umm No, lcan't.

Evan: Really?

Carmen: No, Evan. I'm sorry. | won't do
your homework for you because it

isn't night, Da it yourself.

Evan: Hmm. That's too bad. Bye.
Carmen:

Dialog 3
Evan: Can | go to the bathroom?
Ms. Pérez: No, recess starts in five

Bys.

minutes.
Evan: OK.

Dialog 4

Ms, Pérez: Diana, for the class party
on Friday, can you bring balloans,
please?

Diana: Yes, | can.

Ms. Pérez: Jorge, could you bring scme
sodas?

Jorge: Yes, sure.

Ms. Pérez: Lorena, would you mind
bringing the potato chips?

Lorena: Sure. Il bring the chips.

Answers: Accept a request: I'll do it.
Yes, | can.Yes, sure. Sure. I'll bring the
chips. Refuse arequest: No, Evan,[I'm
sorry. I won't do your homework for
you because it isn't right. No, recess
starts in five minutes.

X

ws‘ptojo 41.1{-)huh:.1m H

s e by

Reading dialogs out loud can boost
children’s confidence and provide
them with an opportunity to practice
the rhythm and intonation when
speaking English. Alternatively,
when they take turns reading it with
another classmate, they can be more
independent. Encourage children to
work with different classmates.

L YL L A ST
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Print or photocopy the Can

You ... ? handout for children to
practice how to accept or refuse
requests politely.

Discuss how they can research

other expressions. They can start with
the suggested page. Guide them

to use other sites if necessary.
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) Once they have examples, they
=+ Unit 3  Understand expressions used to accept or refuse requasts. can select the phrases they will use.

Work in pairs. Read the first part of three dialogs and choose two. You can use this activity as portfolio

Role-play them accepting in one and refusing in the other. i evidence. Have children work on a
Use the polite expressions from activity 11. separate piece of paper, if necessary.
T A woula you 3 A Coula you show e
; T : : ! !
TR 10T 2 A Muy I sit oL arsaery so | can Answers: AccePt a request: Yes! Sure!

Jp the trean? nege? wop, then pleaso? Of course! I'll doit. Refusea request:
I can't. Sorry,I can'’t. I'm sorry, but ...
e B bt 14 ¥ mnvite them to do the
e rehing o vy gtjm g activity with their books closed. Some
shaeto children might still have problems

: Q% é? nlvaiys bFove to
g with expressions they will need for
% sy Qe s pur Resdera their role-plays.
15 | c TV A Naghe, You could ask them to go over the
iE . dialogs in the unit again and identify
- = iy hamin 5 pol te vy, the specific phrases and polite

expressions in each dialog,

For your final product Step 2
Answers: 1 To greet: Good afterncon,

-~ Work in pairs. List expressions for accepting or refusing requests in hi, hey, hello, good morning, etc. To say
the table. Decide if you are going to refuse or accept the request in your e ' P

role-play and circie the phrases you will use. farewell: Bye, see you later, etc.

2Yes I can, sure, OK, I'll do it, etc.
Accept a Request Refuse a Request 3 No, I can't, No, I'm sorry but ... etc.

Work in pairs and answer the questions. If you cannot answer, go back
to activity 11.

1 What ghra<es o grent of soy f 2w can you mont' an?

2 Wit 1phe TR OGUST Lo D sy
3 Wit o <ty et recaust con vy mrow?
IR TIT EREAE. S 37
12 Suggest that they look quickly at m
the four dialogs on the previous page : This time you could have
and the expressions they underlined volunteers read the text in turns.
and circled in activity 1. Children Then, as a class, discuss which
might need to use the Glossary on requests could have been refused
page 42 of the Activity Book. You can politely. Write the class answers on
ask early finishers to role-play the the board as models for children.
third dialog.
AP I RO AT T :
RS LA LSS L AR A EP
;2 Go English! tncourage CRTLLLLL R e
children to reflect on declining
requests. Explain that it is not 13 This might be a good
always necessary 1o give a reasoIl; chance for children to check the goal
sometimes what people request 1s of their role-play, that is, accepting or
simply not acceptable, refusing. Invite them to think about

the dialogs they have seen so far. You
might need to point out that they
can refuse at first and then accept

a second petition, with different
conditions.
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Lnit 3

wreet g

Regies

Seoond reguest

Thanz

stk yol dign't 7 ow the seguence

38 e iy

Exchange expressions te accept of refuse requests

Now choase one of the dialogs from activity 11 2nd use the diagram to
order each part of the dialog with the help of the expressions you identified.

Creeting

SCeent oo relese

Arcenl o reiuny

[nd corversation

Work with another pair. Take turns role-playing the dialeg. Use the questions
to make notes for feedback.

3 Uty have prals ving waden tann  weahiet they s Al

Work with your group. Share your answers to the questions from
activity 16. Mention how you can improve.

Yoo 're il et e e

Saondtl s e saton

P Closure

158 You can invite children who
chose different dialogs to work
together. Invite them to reflect on

the differences and the reasons

for them. This might help them when
they prepare the conversation for their
final product.

Answers: All dialogs should be
organized according to the purpose
of each section, quided by the
expressions identified for each
case. For example, Good morning
for greetings, Can [ ask you a favor?
for requests, I'm sorry or Yes,Icanto
refuse or accept, Thanks! and bye to
end the conversation politely.
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16 Some children might need

help with some aspects before they
role-play. You can read the questions
and clarify what they mean so they
feel more prepared. Recommend that
they follow the sequence without
skipping parts. Remind them to use
a correct intonation to sound poelite
(you can elicit how they would sound
in their native language). Finally, you
may have to point out that they need
to use an appropriate tone and speed
for a conversation.

To guide them for proper
feedback, you could give examples of
things their partners could get wrong
like forgetting to greet or not using a
polite tone.

This is an excellent apportunity for
children to record themselves. Take
mto account that in this case they need
to practice their dialog before they
record 1it. They can use a cell phone or
another available recording device.

I needed. remind them to “

request permission to use i,
17 ¥ Remind them to be honest
and polite when they give feedback.
If some children don’t know what
to say, you can provide them with
phrases so they interact in English.
For example: You need to check the
sequence. You didn’t sound very polite.

T couldn'f understand very well because
you spoke too fast,
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Unt3  Exchange expressions to accept or refuse requests
For your final product Step 3
Work in pairs. Prepare your dialog, making sure to include all the

elements and expressions from steps 1 and 2. You can refer to activity
15 i you need help.

Student A
Student 8
Qreeting
Greeting
Request

Accept or refuse

Second request
Accept or refuse

Thank
End conversation

et ey
o zon
[N TR BN

Role piay the dialog in front of another pair. Then take turns giving
feedback like you did in activities 16 and 17.

18 M The aim of this activity is
for children to feel prepared when
they have their final role-play. This is
the moment when they will notice if
something :s missing, and they wall
need to agree on things and make
corrections. Remember to monitor
and act as a mediator when necessary.
You can use this activity as portfolio
evidence. Have children work on a
separate picce of paper, it necessary.

Answers: Children’s dialogs should
include all the parts they have
identified and worked with, as well as

some of the expressions they learned.

Allow different expressions if they
work well.

19 You might need to review the
questions and the answers they used
in activity 16. That way, children will
understand what they have to do.
You may need to remind them to give
pusitive comments as well as suggest
aspects to improve.

TR,
You may remind children how
important it is to give polite feedback.
You could explain that feedback is
advice you give someone to make
their work better, it is not just
criticism. Remind them that when
they work on a project, they might
have to make more than one draft
before getting every aspect just right.
Help them value hard work and

determination.
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‘ Follow-up Role-play to Accept or Refuse a Request

Fha
#5 my

W

FO“OW-'IIP ?% ¥ Role-play to Accept or Refuse a Request

For your final product Step 4

PART 1
= Work in pairs.
1 Roie-play your dialeg ik ftant o* the class
2 As e class, decde what you neea to mprove. Make notes

Aspects to Improve

achievements along with the class and
then have them check the learning
outcomes. Advise them to reflect

on those goals and share what they
learned, which activities they enjoyed
the most, and how they can further
develop their new knowledge and
skills outside the classroom.

S

Once they finish the unit, it is

PART 2

in this unit?

people make to you?

you know how important it is?

PART 3

thewn a5 o class

40 v doeal mEuteey

Social Practice: Accept Or refLse requests N a role-piay
From now on, wha can you ask for something using what you learned

What are you going to apply from this unit to answer to requests

From now on, are you going to accept and refuse politely now that

Go back to page 31 arc cneck {3 the 1ings you learned o this unit Tak anyenst

suggested having children go to

the activities page at the end of their
Reader chapter and answer them.
For that, they might need to read

the chapter again. Encourage them to
participate and explain their answers
when necessary.

Part 1 Socializing

‘ol You could encourage children

to incorporate the feedback they
received in step 3 into their dialog
before they act it out in front of the
whole class. If possible, invite them
to use props or pictures to illustrate
their dialog. Advise them to use body
language, since this is also important
when showing a good attitude
towards the other person. At the end
of the activity, you may organize a
class feedback session to discuss what
can be improved. You can use this
activity as portfolio evidence. Have

54 > Recreational and Literary

children work on a separate piece of
paper, if necessary.

Part 2 Make it yours

Invite children to answer the three
questions individually and then
recommend that they share

their answers with the rest of the
class. This part is intended to make
children relate what they have learned
with their lives, so besides answering
the questions, it will help them notice
how this knowledge can be useful
outside the classroom.

Part 3 Now you can ...
Propose that children check the
goals they achieved throughout the
unit on page 31. You may read the
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Progress Tracker
Complete the following activities to review and check your progress in this unit.

1 Write three requests using questions.

‘2. Write expressions to accept a request.

3 Write two ways of refusing a request.

A%

4 Read the dialog and, in pairs, decide the correct order. Then role-play it
in front of another pair to check your answers.

Gooa moming Frona,

H., Dad

Thanks

Coulo you wash the doa today, please?
Can yau weash her tomorrow?

Aww, Dad | can't wash Bl today betause
I have dance practies.

Yes, | can wash her lomorrow.

You're welcome.

Revreatiorat and Dtergry 8 41

This Progress Tracker will give children the opportunity to reflect on what they have learned
throughout the unit. By doing so, they will feel involved in their learning process, which will
encourage them to take responsibility for their learning journey. Therefore, it is important that
this purpose is clear for children before answering.

As children approach this section, it can be useful for them to flick through the pages of
the unit and notice what they learned, which can go from structures in the new language, to
skills, strategies, or some other knowledge. Make sure they understand all the information
on the page.

After they finish answering each activity, you may carry out a class session in which you
encourage children to realize how far they've come, which will keep them feeling positive for
what is to come.
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N

Assessment Instrument For the teacher
Rubric
Narme:
Grade: Date;

Rubrics are scoring tools used to grade the quality of each criterion in a more precise way. If shared with the children,
they can help them understand the assessment of their performance.

Instructions:

1 Determine and list the criteria to be graded and write them on the first column.
2 Describe in detail each criterion, starting with Excellent.

3 Discuss the results with the children.

Notes:

Photocopiable, D.R. © Macmillan Publishers, S.A. de C.V, 2020. Only for teaching purposes
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® 4 Activity Book
Unlt pages 43 to 53

Social learning environment: Family and Community

Communicative activity: Exchanges associated with the
environment
Social practice of the language: Exchange information to get
around a place.
Final product: Quick guide to get around

Help your students understand that each

situation needs a specific kind of listening
or reading, or a combination of both. So, in

Explore directions. order to take this decision, it is necessary to
Describe the consider the reasons to understand the context
59 to 60 surroundings as a | and purpose of the speaker.
reference point to | Help your students plan what they are going
get around. to say using several resources (for example,
drawings, photographs, diagrams or notes);
offer them constant feedback and encourage
them to face challenges.
Model and explain how to remember and
Understand record what is listened to, to detail and build
61 to 63 directions to get |listening comprehension. Give your students
around from one j guidelines that will suggest to them ways to
place to another. | organize and register ideas (for example, draw
pictures or write keywords as you listen).
Create an environment of respect and
appreciation for the effort to communicate
in English, as well as a culture of positive
feedback. Offer your students enough
Offer directions | opportunities to plan, fry and practice
64 to 65 |to get around. directions.

Write directions
to get to a place.

Support your students so they will develop
positive attitudes towards writing and
recognize their efforts to write in English
to foster their trust and confidence. Help
them solve their doubts about how to write
directions.
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43 Unit Opener

A% In this unit you will design a quick
7% guide to get around.

Environment: Famiiy ard Communty
Sodial practice of the language: Exchange ‘nformation to get arcurd a piaca.
Communicative activity: Exchanges associated with the ervironment

In this unit you wll ieam to

s ., expiore directions.

¢ . descnbe the surrcundings as & reference pomt 10 get eround.
¢ . undarstand directions to get around from one piace to arother.
¢ . offer directions to get zroud.

* write cirechicns 1o get 1o ¢ plete

Where are you now?

Work in pairs or groups and answer the questions orally.
1 What places are there n ysur community?
2 tlave you ever hatd to read 2 map in e real-lite st ation? Is it pasy?

ﬁ{f‘"’mw

.ﬂ“

*’Fa&
‘if;f?:: g
Af‘“’”

43

As a warm-up activity you may introduce the topic of this people are more likely to help them if they feel well treated.

unit by telling children an anecdote where you had to use For this part of the warm-up you might want to organize a
a map and ask for directions. It may be about a day you brainstorm activity and encourage students to tell the polite
got lost in the city or maybe when you moved home and expressions they know. Since they will be using polite
explored the new neighborhood. This kind of activities help  expressions throughout the unit, it may be useful to make
children personalize the topic and gives them confidence a poster using the expressions they brainstormed and hang
to talk about their own experiences. You might remind it on the wall so they can look for the expressions anytime

them that using polite expressions is always useful because  they need to use them.

58 ) Family and Community



4 Unit 4 Activity Book page 44

activity and will provide them with

55233' Unit & Explore directions. Describe the surroundings as a reference the knowledee to Complete the next
point to get around. s &
activity. You may also refer them to
I As a class, brainstorm all the places you usually find in a neighberhood. Write the Glossary on page 53 if they have
them down. Then discuss in pairs which ones you visit often and explain why. more vocabulary questions.
wehon!, pe ks R A
~* Answers: There is a history museum
~ behind the park, next to the mall.
‘ l There is an apartment building next

to the park and the sports center is

Read the description of a neighborhood. Then write in your ?.)ehind the japa.rtment building. There
notebook what you see around the park in the map. . is a bakery in front of the apartment
building and next to it there is a salon,
in front of the park. In front of the

R . ' mall there is a school and in front of
o H : 4 g : 1 3 ;
. E g% H H po it another apartment building, that is
; : [ R L s .
& B 7 AN T IR B next to the hair salon.
mall history museum sorts conter supenmarket
brangistas ] Mad
LR R "’"ﬁi st wnde k. B
: oW L 4 SVERIRE IS P
" a§§:§%*§# i}')&'ﬁ e s T
3 M = L
. W e - sk a e You may pair more advanced
school park apartment building home students with less advanced ones and
Ao Jukara s . . .
— have them read the description again
— v £ . y .
i j . . to find where the person lives (first
¥ Tt apartment building on the right in the
et e = -
) middle row).
aparmment building hair saton pharmacy
Mgictisr Qeanmg
ViomCalon'a tuarez tir tng rorte pasy of towin. dke cny acignborions. Thera s
423520 Math with noovie tneaters, a nis AL T @i d 0T et ThRerey g
dr¥ Near My Couws Crien sty there woth my ©oends
My streets s caled doenila Juees T anopanieigirl oufd g These
prer gy across from o apar e CLNext te Loe gharmacy Bere’s & bakeny Ao
next to the basery Lrere s a sair safn has s where L aet my har cul Behind ooy
house ther’s 3 supermarcet v sroe serlong ot ae ncarest bus stop sonthe

carier of the stree*. but Tdon cd too bus to get foschacl My scoool is st thres

Sy tooweatk there

blacke away froe nvy home, It ed

> Opening do, so it is important to foster an
environment of respect and tolerance
1 Brainstorming includes all for their differences.
children and it sets up a collaborative
mood among them. It might be a 2 You may refer children to the
good idea to put someone in charge Glossary on page 53 of the Activity
of writing on the board the students’ Book.
suggestions. This will allow children You might invite children to
to focus on the activity since it may be  look at the pictures of places and
exciting for them to have their ideas elicit the ones they are familiar with.
written down. You might want to This will help them personalize the
choose a student who writes legibly activity. You may want to review
and quickly so no idea is left behind. expressions and prepositions to
It is recommended to set a time limit help them complete the activity.
for brainstorming activities because Some prepositions they might use
they can be exhausting for some are behind, next fo, and ncross from.
students. And some words and expressions
The answers the children give will  they may need are near, there is, and

depend on the neighborhood they there are. By reviewing this, children
live in and the activities they usually will be able to better complete the
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Uit 4
point Lo get around,

images below as 2 guide.

feea o B

For your final product Step 1

to Get Around.

e fre ghboreog name
It 1ipdrt o the toawn g

Thestree! Hve m s valed! )

Explore directions Describe the surroundings as a refererce

Work in pairs. Read the text from activity 2 again and look at the wards in
bold. Discuss with your classmate when you may use those words, Use the

9009 ©

EXT 0 olalallats!

Work in pairs. Choose an area you know in your community (it can be
your neighborhood cr other part of your town). Then get 2 map (online or
in the library, for example} you would like to include in your Quick Guide

Draw the map yourself, locating some places you often visit.

>

W(iﬁ\ w
. :
BE I

Mention the places and where they are located. Use the deseription from
activity 2 as a guide. Look at the example.

Write twe things you learned in this first part of the unit.

3 1t is very helpful to share children’s
answers by calling on pairs to read
them out loud. You may want to

point out that this helps them make
the connection between written and
spoken English.

Answers: You may use near to talk
about a place that is within a short
distance from another place.You may
use across from to talk about a place
that is on the opposite side from
another place. You may use next to to
talk about a place that follows another
place. You may use behind to talk about
a place that is at the back of another
place.

60 ) Family and Community
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Ask children to brmg colored pencils
or markers.

- P R FR
ERF A | : i

# s ke, 0 Ex.3 B
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It is important to develop language
awareness through the use of visual
images, for example, the pictures of
the places in the neighborhood. You
may alse want to check the words

right and left by inviting volunteers
to demonstrate the directions using

body language.

€S sy

5

v ow e e

vy,

Lun "*Tl'f“

Draw a rough map of the
neighborhood on the board. Invite
children to come to the board and
point out different places / landmarks
using There is / are.

? Development

4 o It canbe intimidating for
somme students to work in pairs or
groups. To help these students, you
may start with an ice-breaker activity.
Some ideas for ice-breaker activities
are answering a funny question or a
Would you rather... question. You can
use this activity as portfolio evidence.

B Itisagood idea to promote
drawing activities since they help
children to develop fine motor
skills, visual analysis, hand-eye
coordination, and creativity.

© [t may be useful to walk around
and monitor, checking whether any
children need help. By circulating
around the classroom you might help
them to stay on track and focus on
their descriptions.

Z ¥ Self-assessment activities may
be difficult for some students. In order
to help them evaluate themselves you
may set clear objectives to give them

a guide on what they need to

focus on.

Answers: To say where [ live, to use
words for location (near, across from,
etc.), to say what is around a place

I know.
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© Urit 4 Understand directions ta get around from ane place to ancther

Do you sometimes give or ask for directions? Share your experiences
as a class.

Work in pairs, Read the cell phone messages, Answer the questions
on page 47. Then use the conversation as a guide to explain your
partner how to get from your home to school.

You might want to point out that in
addition to street names, Roberto
uses landmarks and places in

the neighborhood or community.
Encourage children to consider
whether they give directions using
only street names, only landmarks
and specific places, or a combination
of both.
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will B R

neighborhood.

8 You may ask children to share if
they know their way around their
neighborhood. You could elicit a few
nearby places they are familiar with
and then ask if they would know
what to say if someone asked them
for directions. You may want to take
into consideration that children may
have been warned not to talk to
strangers and discuss how to apply
this when asking for directions in

a strange place. All students will
answer differently according to their
oW experiences.

8 TItis a good idea to explain the
situation in the conversation. Point
out that L aura and her cousin are
asking Roberto (on the phone) some
questions. Some students may find

it difficult to do speaking activities.
A good strategy to help them talk
with their classmates is telling them
to address their descriptions to their
classmates and not to you. Also,

you can try to avoid answering their
questions and, instead, encourage the
rest of the group to try to answer the
questions. If they have vocabulary
questions, you may refer them to the
Glossary on page 53.

Answers: 1 Walk along Melchor
Ocampo and turn right onto 24%
street. 2 Walk along 24" street,

go past the park, and turn left on
Francisco I. Madero. 3 Go past the
history museum. The mall is on the
corner of Francisco I. Madero and 227
street.

Family and Community

Suggest that children work in pairs
to make a list of places mentioned

in the conversation. Elicit whether
they can find the same places in their
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"~ With your partner, draw the route from the bakery to the shopping mall on
the map, following the instructions from the conversation in activity 9.
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a Now Laura needs to go from the mall to the hair salon. In pairs, look at
the map and find the starting point and the destination. Then explain to
each other the route Laura must follow.

Ceuld yous b e how 1o get tathe sy ion? 7 arae, verk
Yy od Ceeesvney 4T
10 vou may invite children to reflect ! T TR }\
on how they find a place on a map. - Reflect. You can make the

You might clarify that online maps,
depending on the general location,
can show landmarks like restaurants,
museums, and public buildings
besides street names.

Answers: Answers may vary.

;@"‘*“*‘WW o eR B R % o, B,
t;;:-;g;mgfuhugf;ilg.!u L-( thl kh ;
To prepare children for the activity,
provide them with appropriate
physical movements for the directions
Turn right, Turn left, Go straight ahead,
etc. Encourage children to work in
small groups and give each other

directions.

62 > Family and Community

most of this bex by crgamzing a
brainstorrmng activity. This kind
of sessicns can lead to great

. idea-generating sessions, but it may

also be chaotic. Especially when

working with large groups. To avoid
* the latter scenario. you might want

to uge the questions as prompts so

" students will have clear questions
" to answer. It is recommended to

H

do this activity when students are
miore relaxed so they will have the
enerqgy to develop critical thinking
and start a deeper conversation after
brainstcrming their answers.

11 's This activity will help
students as a practice to give and
understand directions which will
be helpful to complete and present
their quick guide to get around.
To help them practice, you might
want to model the activity using a
different starting point and a different
destination. You may start by asking
them: How do I get from home to the

..? You may also remind them some
useful phrases, like: go straight, it's
across from, turn right / left, it's next to,
you'll see it on the right / left, etc.

Answers: Walk to the corner of 22™
street and turn right. Then go straight
for one block and turn left on Benito
Juarez street. The hair salon is across
from the park.
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Understand directions to get around fram one place to another
For your final product Step 2

Work in pairs. Choose a starting point on your map and trace routes
to the important places you located.

You can make some notes on useful expressions you learned to give
directions, for example, walk along, turn right, turn left, etc. You may

To learn nore dbout givirg arrectiuny
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also use the information pravided in the link in the IT box.

1 Circle the appropriate face for you next to each sentence,
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12 o To help students have a
better view of their neighborhood,
you may invite them to bring a
printed map of the satellite view of
their neighborheod. You might want
to ask them to include in their maps
any detail they missed by comparing
it with the one they printed.

You can use this activity as
portfolio evidence.

13 as they already know phrases
to give directions, you might want
to further challenge your students
by inviting them to look up on the
Internet, in books, or other sources,
more words to give directions and
write them on the board. Then you

may draw a map on the board, trace

a route and explain it to them using
the new words on the board. Finally,
ask some students to explain the route
and encourage their classmates to
give feedback.

It 15 a good opportunity to do
addihonal practice in following
directions at this website at home

or at school, depending cn what is
avallable in the children's community.
Encourage students tc apply new
knowledge from the website in

thewr quick guide to get around. u

B You may ask children
to read the chapter as a class

and identify expressions to give
directions.

14 ¥ jiisusefulto give children
some time to go back to the previous
activities and evaluate whether they
were able to do them easily or with
some difficulty. This will make their
self-assessment more enriching.

Family and Community > 63
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Unit 4 Ofer directions to get around. Write directions to get ta a place.

Look at the map and read the conversation. In pairs, choose a
new starting point and destination. Write a similar conversation
in your notebeok, asking and offering directions.

e e
Print or photocopy the Excuse Me, How
Can [ Get to ... 7 handout to provide

children with more opportunities to

follow directions using maps.

16 You may want to tell students
that by role-playing offering
directions they are rehearsing for a
real-world situation. By doing this the
activity becomes more meaningful
and children are likely to learn more
from it.

? Go English!vou coud
encourage children to reflect on

the phrases for politely asking for
directions and wlentify them m thus tmit.

sels G s

ol areaf the fnet o e secor.g

Aottt B e gty

In pairs, role-play the conversation you wrote in activity 15. Then exchange
conversations with another pair to practice giving and asking for directions.
Make sure you are polite.
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Glossary on page 53 of the Activity o
Book if they have vocabulary If children need more practice, you can
questions. have them select a “mystery location”
To help students understand on the map in activity 2 and allow
the compass rose and the cardinal them some time to plan the directions.
directions, you might want to goover  You may form mixed-ability pairs and
them regarding the school’s local invite them to take turns giving and
neighborhood. Before using it, suggest  following the directions to the place
that they follow the streets with their each one chose.
fingers to make sure they understand
it. Invite them to put their fingers on
different streets and then turn right /
left. Encourage them to reflect on
turns on vertical streets and turns on
horizontal streets. Point out that one
of the streets changes names after it
Crosses a main avenue.

- ox P - .

. PO . eos R
: C .

[ u,'-l‘H’%! t*i”i: W

To help children with the task of
giving directions you could make a
glossary for the classroom to remind
them of the use of There is /are and
prepositions of place such as across
from, next to, behind, on the cornet, etc.
Remind children to use the glossary
whenever necessary.

Answers: Children's answers will
depend on the starting point and
destination they choose.

64 ) Family and Community
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@ 28 Being encouraged to think “out
St Ot airmctions 10 et srourd WWiite directions to get 10 ¢ place of the box” best helps the children to
learn the social practice. It prepares
them to use the language in different
Work in pairs. Take your map. Choose one of the routes you traced contexts. You may find useful to

and write th.e complete dlrectlor?s ta get from the starting point to monitor the activity and provide help
the destination. Use the expressions you wrote in step 2 and the

For your final product Step 3

conversaticns from activity 15 as a guide. if needed.

Exchange directions with another pair and take turns giving feedback. z 1 b You might want to start the
en write the final version of your conversation giving instructions in self-assessment session by inviting

your notehook. You may use the expressions in the Go English! box on . Lo .

page 49. children te write in their notebooks

three things they enjoyed or learned
R during the class. This will allow you
to compare what they think they
learned and what vou think they
learned to find out what they need to

v - Tty sther ]
work on.
Role-play your conversation. Use the dialogs in activities 9 and 15 as a
guide. Then put together the final version of your conversation and the . - e .
. P .

map you draw in Step 1 to complete your Quick Guide to Get Around. e ’
) ) ) _ Print or photocopy the The Way to
You can ‘role-play mare dialogs changing your start!ng pmmf andlyoutj Fisher Street Reader Flashcards to
destination to practice the vocabulary and expressions to give directions. . . .
review and practice polite ways to ask

for and give directions.
How would you rate yourself? Check { ) the option that best
describes you.

I'm an expert I can do it 1 can do it ) can’t do it
alone with help with help
Re o opray o
RERIRETENT M D
il dract e
50 - :

) Closure 1B This activity helps children
become aware of their mistakes
and other options provided by

) . peer evaluation. Te have a more
controlled feedback session, you
could brainstorm with the children

B a checklist of main elements
17 =% 1f you want to make this their conversations should have.
activity more challenging vou may [nvite them to follow the checklist
invite children to write a more detailed when reviewing their classmates’
description ut their directions. To do conversations to guide directions.

this vou might want to provide them
with more directions vocabulary such as 19 Role-playing the situation more
sidewalk, roundabout, highieay, crossroad,  than once and asking for and giving

traffic lights, zebra crossing, exit ramp, directions to other places on their map
lane, freeway, bridge, alley, and funnel. will help the children gain tluency
You can use this activity as portfolio and practice the key vocabulary
evidence. and expressions they need to

communicate in an effective manner.
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-. " Follow-up

Fox your final product Step 4
PART 1

Work in pairs.
Frooos sy o
2 B

B I

I I T

PART 2

Great
performance

Soriol Practice Booonae o 10 o
Wha could you help with what you learned in this unit?

Qe Guide to Get Around

T e

In which town do you thirk you could help someone who is lost? Why?

In which situation would you naed to ask for directions in English?

Cole o e the 1R

Good Meeds

performance improvement
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Part 1 Socializing

As students will present their quick
guides to get around, you might want
to give them some tips for presenting
their work such as rehearsing and
using breathing exercises to keep caim
and avoid speaking too fast or softly.
Remind them that since they are
using visual aids they must make sure
their maps are legible, colorful, and
visually appealing.

66 } Family and Community

Part 2 Make it vours

This part is intended to make children
notice what they have learned in this
unit and relate it with their lives, so
besides answering the questions, help
them notice how this knowledge can
be useful outside the classroem.

Part 3 Now voucan ...

It is suggested that children reflect on
their pertormance throughout the unit
and share what they learned, which
activities they enjoyed the most, and
how they can further develop their
new knowledge and skills outside the

classroom, You could have a feedback
session and elicit what they did well
and what they need to work on. It is
very helpful for children to recognize
their limitations in order to overcome
them. This s a good opportunity to
help them.

. Py

Once they finish the unit, it is
suggested having children go to the
activities page at the end of their
Reader chapter and answer them.

For that, they might need to read the
chapter again, so it is recommended
to give them time. Once they read or
remember what the text is about, have
them check their answers. For that,
you might ask children to work in
pairs or as a class. Encourage them to
participate and explain their answers,
when necessary.



Progress Tracker

Progress Tracker

Complete the following activities to review and check your progress in this unit.

1 What are the three places in your community that are the most important
to you?

2 Write how to get from your house to one of the places you mentioned in
activity 1.

3 Complete the table.

Expressions to give directions Places
U et S iarhet
Welk aloan Peark

4 Check {. ) the polite expressions to ask for directions and add one more.

Tl oxl e the B ey 4 N el o
2Fwrrams 5Y ety el
3 Crula o el e 2? ]

52 . e T

This Progress Tracker will give children the opportunity to reflect on what they have learned
throughout the unit. By doing so, they wil feel involved in their Jearning process, which will
encourage them to take responsibility for their learning journey. Therefore, it is important that
this purpose is clear for children before answering.

As children approach this section, it can be useful for them to flick through the pages of the
unit and notice what the_v learned, which can go from structures in the new language, to skills,
strategies, or some other knowledge. They can write it down in their notebooks or talk about it
in pairs. Make sure they understand all the information on the page.

After they finish answering each activity, you may carry out a class session in which you
encourage children to realize how far they've come, which will keep them feeling positive for
what is to come.

Family and Community
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Assessment Instrument For the teacher
Rubric
Name:
Grade: Date:

Rubrics are scoring tools used to grade the quality of each criterion in a mure precise way. If shared with the children,
they can help them understand the assessment of their performance.

Instructions:

1 Determine and list the criteria to be graded and write them on the first column.
2 Describe in detail each criterion, starting with Excellent.

3 Discuss the results with the children.

Notes:

Photocopiable, D.R. € Macmillan ublishers, 5.A. de C.V., 2020. Only for teaching purposes.
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o 5 Activity Book
UII. lt pages 54 to 66

Social learning environment: Recreational and Literary

Communicative activity: Literary expression
Social practice of the language: Tell short interesting stories.
Final product: Recorded anecdote

Model and explain how to tell personal and

Explore funny funny anecdotes. Create a nice and empathic
711072 | personal environment with the purpose of paying
anecdotes. attention to the development of individual

and collective behaviors.

Promote the acknowledgment and value

Analyze the of expressing a personal experience aloud.
73 to 77 | elements used Create an environment that provokes in
to tell an oral students curiosity to know the content
anecdote, of anecdotes and to enjoy their listening
comprehension.

Encourage and guide your students so they
will be able to, in teams and in a respectful
and collaborative environment, practice how
to tell a funny anecdote.

Recognize the positive aspect of effort and

Share a personal
781079

anecdote.
the courage of your students when sharing

a personal anecdote.

Recreational and Literary > 69
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in this unit you will record
an anecdote.

el shiee

[ TR I (PO |

A 0rA,

Where are you now?

Read the definition of anecdote and answer the questions as a class.

a oo dote

NOUN [COUNTABLE]
Fanok doutf A personal stery
that you tell neople abowt
somethng interasting or fuary
that hapnened 16 vou

Explore the picture with the children and clarify that
sometimes we share funny or humorous stories about our
life. Point out that the children are going to tell an anecdote
and record it in some way and that is what they will do at
the end of this unit,

Invite children to share if they know someone who
loves to tell anecdotes; you might want to give an example
of someone who listens to a group of friends talking about
their pets and instantly comes up with an anecdote about
their cat. It may be helpful to ask children to reflect on why
it is important to listen respectfully to other people, for
example, by making direct eye contact, letting the other
person finish before asking a question, etc. Suggest that

70 ? Rucreational ond Literary

a good listener makes the speaker feel comfortable and
confident.

Walk children through the expected achievements
which include exploring funny personal anecdotes,
analyzing several aspects of how to tell an anecdote,
and sharing a personal anecdote. You could ask them to
consider that for the final product they are going to record
an anecdote.

Finally, you might want to have children answer the
Where are you now? activity by reading the definition of
anecdote and answering the questions as a class. This will
give you a good idea on how they are starting this unit.
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ot B Fxplore funny persoral anocaotes,

Read the titles for some anecdotes. Which anecdotes are familiar for you?

P Yk g Sl b g pa ot or,”

Look at the pictures and talk about what you think happened. Say which
title would be good for this anecdote.

1 & Al 2
PEnT R 45
e L E

For your final product Step 1

Read the list of situations and choose one for your anecdote. K you
don't [ike any make your own proposal.

sl el WO S o AT L

Lot el LRI

& P feratn il
whar ey e eraind ey

3 &% Explain to children that they
are going to record an anecdote for the
final product. Invite them to reflect
on the anecdote they listened to and
elicit whether it was frightening or
funny. You could invite volunteers to
read the titles out loud. Help children
think about the experiences they can
develop and choose one of them for
their anecdotes. Encourage them to
choose a title for their anecdote and
make this decision based on the story
behind the title and to choose the one
they think is the most interesting one
for them. If they don't get inspired by
any of these titles, have them make
their own proposal.

Answers: | lost my pet, [ got lost at
the store, my family had a surprise
party, someone confused me with
another person.

58

> Opening

1 necessary go back to the unit
opener and remind children what an
anecdote is. Give them time to think
of something funny that happened to
them or someone they know and what
title they would give that experience.
You could invite volunteers to read
the titles out loud.

In any text you are teaching, you may
preter to set out a few words that

are essential to understanding the
meaning of the text and either explain
them using definitions that children
understand or providing pictures. Try

to relate the words to the children’s
lives, Consider that children need

to develop their ability to use their
background knowledge about people,
places, situations, and activities.

2 Draw children’s attention to the
pictures and elicit what the boy and
his father are doing in each one.

You can encourage them to make
predictions about what happened in
the anecdote. They can say whatever
title they think would fit for this
anecdote. They can confirm their
ideas with the track in activity 4.

Answers: Strange noises in the
camping ground, Camping trip scare,
A camping visitor

Recreationa! and Liturary } 71
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ST Unit B Explore funny personal ancedates, > Go EngliSh! It 15 mporant
to keop m mind thesr audience, who
will e histening ther anecdotes

TN n e e ek *Go English! =0y e Remind them that anecdotes
e R N need mteresting elements such as
characters, main events setng. o0
the aundience follow the story closely
Make sure chuldren understand that
the place where things happened is
called setting

Listen to an anecdote and answer the questions orally in groups.

Listen to the anecdote again. Has anything like this ever happened
to you or someone you know? Share it with a partner.

5 ‘1 1} You can play the audio
again, and explain that this was an
anecdote about a problem a boy

and his father had when they went
camping. Invite children to discuss
the question in pairs and share their
experience with their classmate. Invite
volunteers to share their experiences
with the class.

See track 11 in activity 4.

For your final product Step 2

BAnswers: Answers may vary.
Once you decide what anecdote to record, tompiete the information
about it in your notebook. .
e
2 lere e )
LR 6 =8 Give children time to reflect

on an anecdote they want to tell.
During this unit they are going

to develop further skills to give
feedback, so it is important that

36 - - . they work in pairs or small groups
whenever is possible, Have them
share their answers as a class when

> Development and we didn’t know at what moment it they finish.
was going to attack the tent.
4 ‘1 1) Go over the questions to About 10 minutes later, the park BAnswers: Last summer I got lost
elicit what kind of information they ranger called to us from outside with my cousins in E1 Chico, Hidalgo.
need to listen for. Have children the tent. We unzipped the opening
work on a separate piece of paper, if caretully and slowly we looked
necessary. out, preparad for anything. There,

standing between the campfire and
‘ Track 11) the tent was the park ranger holding a
pug deg in his arms and smiling. "This
is Peg,” he said. “She belongs to the
people camping over there. She just
wanted to say hello.”

My dad and | looked at each other
and promised not to tell mom about
this when we got home.

Boy: Last Saturday night, the craziest
thing happened. My dad and | went
camping. First we found a great spot,
then we put up our tent, next we
made a fire and had dinner, and finally
we told scary stories before we went
to sleep.

In the middie of the night we heard
a grunting sound. Was it a bear”

| woke up my dad. He didn't know
what to do. He called the park ranger
on his cell phone and we waited In
fear. "Grr, grr,” was all we could hear

Answers: 1 Father and son 2 Last
Saturday night 3 A campsite

4 The boy and his father heard a
grunting sound and were prepared
for the worse but turned out to be
a pug dog wanting to say hello.

72 ? Recreationa! and Literary
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Wit 3 Anz yze the eements used ta tell an oral cnecdore.

Check { ) how you identify these slements in an anecdote.

rainered g 2esodote

Ao e [T >,

1 Gr e e N

¥ you checked Never you can go back to activities 1, 3 and 4. if you
checked Sometimes you may need to practice with more anecdotes.

Read the anecdote and label its parts with words from the box.

E- st
1 . ,. -
2 .
¥ |
3 < | 1
I
English! " .

Go
e

HIVN [ Ml

[ BTN

7% Help children reflect on

the options and remind them that
anecdotes are short stories about
particular events. You may monitor
the activity and if children have
questions or doubts, refer them to the
previous pages to review the elements
from an anecdote in the Go English
box. You can also have them identify
these elements with other anecdotes.

* . L T Tl

You might want to divide the class
into small groups and suggest that
they each make a list of time phrases
to exchange with another group in
order to put them on a timeline.

B 1f there are any doubts concerning
vocabulary you can refer the children
to the Glossary on page 66 of the
Activity Book. It may be helpful to
use something familiar to introduce
the concepts written in the box. You
could remind them of the illustrations
about the camping trip on page 55 as
an example to illustrate the different
parts. You may encourage children

to talk about how useful it can be to
break down a story into beginning,
climax, and ending to analyze it.
Suggest that children share their
answers in pairs and give reasons.

Answers: 1 Beginning 2 Climaz
3 Ending

»Go English!voucoud
encourage children to reflect on the
climax which is the most important or
exclting point in a story or sifuation,
especially when this happens near
the end.

e . . P S N
L [ s LI T . <y

In order to help children improve
their listening and comprehension
skills, you could have them take turns
describing a little bit of the anecdote
in their own words. One volunteer
could paraphrase the beginning,
another the climax, and finally
someone else the ending.

Recreational and Literary > 13
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.

For your final prodact Step 3

them in the table.
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Unit B Analyze the clements used to teil ar oral onccdote

Use the plot mountain ta say each part of your anecdote.

wir g

3 Encing

gy
%
K

FeERLs

—

L
=i
SEdngsEr m=ra

s TR
B3 Ba¥ Hmgan>

waet
"y
TN
SERBENE 5 £ §
¢ % whEEs
P

2
#
L]
L
=g

Find examples of the actions in the anecdote in activity 9 and write

Actions in Simple Past

9 #¥ Invite children to look at

the plot mountain and ask them if
they have seen or used one. If not,
explain to them that this type of
organizer is used to break down a
story. Then elicil the sequence of

the plot mountain. Explain that one
way to plan an anecdote is to start
with the problem and climax. At

this point, you could ask children to
work individually and think about
the climax in their anecdote, which
could be the surprising or funny part.
Once they have that, they can go back
and think about the beginning, where
they will introduce the character(s)

74 > Recreational! and Literary

and the setting. Finally, they can go
10 the ending and remember how the
story ends. You can use this activity
as portfolio evidence, Children can
then share their anecdotes with their
classmates orally. The point of this
activity is for the children to include
all the elements in their anecdotes.

10 =& This activity provides

an opportunity to draw children’s
attention to the past tense and time
phrases. In this activity, invite them to
talk about the actions in simple past in
the anecdote and reflect on how

they are used in their mother tongue.
You can use this activity as portfolio
evidence.

Enswers: First we found, put up, Next
we made, In the middle of the night we
heard, About 10 minutes later, the park
ranger called, unzipped, looked out

? Go English! T simple
past. past confimuous, and past perfect
dre narrative tenses, often found n
stories and anecdotes. The sunpie
past is used to narrate the man events
n 4 story Explain that anecdotes

are used to talk about things that
happened in a particular order in the
past. Some other phrases they can use
are' Last Saturday, Noxt. In the middie
of the mght. Later, Then, etc,
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fad
EIRY:

For your final preduct Step 4

about your anecdote.

1t 3 Aralyze the elements yse 1o 1ell an 0va arecdote

Work in pairs. Tell your anecdote based on the plot mountaia in
step 3. Make sure you use time frases to organize the events.

Work in pairs. Use the checklist below to give and receive feedback

The oot ooy ais

- 59

11 #¥ You could invite children
to check their plot mountain first,
before writing the anecdote. Suggest
that they should focus on appropriate
action words and time phrases so
their anecdote is told in the correct
order. Invite children to work in pairs
and read the text to their classmates.

Answers: Children should include
sequencing words in their anecdote
such as first, next, then, finally.

12 H The plot moeuntain can
help the children identify the main
parts of their anecdote, but it is likely
to happen that they forgot the time

phrases. You may monitor this activity
and go back to page 38 to review time
phrases if necessary.

13 Advise children to reflect on the
questions. Encourage them to write
some of their ideas on the board to
share with the class. Suggest that
children talk about why they consider
these ideas important.

Answers: 1 By injecting emotions

to the story, communicating with my
face, showing sadness, excitement,
ete, 2 Moving my hands, having eye
contact, and acting some actions in the
story. 3 Sure, using different pitch

or accents help the audience identify
each character, as well as the volume,
and the quality of the voice help to
keep the story alive.

. - . PRI
. . -

B T LR L. I S g
o P

Print or photocopy the One Day | Went
to ... handout to give the children
more chances of practicing how to tell
anecdotes using the proper narrative

elements and acoustic characteristics.

Recreationai and Literary ? 15
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guessed.

1 it 0
2 b

3 orer ey

dramatically, quickly, or slowly.

1 Coch
Quchl

-1

A Cre-aw ars cedt oo sgn, oy gamets

Un't 8 Anpyec the elements used 1o teh an orpl oncedote,

Read the beginning of the anecdote and think about who is telling
the story and how the anecdote wilt end.

TR S (T AT BT PR R A S RO S P S
Bl o
B lytar vt oo g we 9ot Dored and ae dec sad o nav 1 ramrel Tt an
ook ! I T TP RPN L TE Uy
B O .
A U the ) st are v, Supe comaad ansiter one Un Yeere, rLr LLs Al
Roarder atee Blocerean o b b e e he b g
Alter ot L LonneDs ot At e

Listen to the rest of the anecdote and find out what happens. Share
with a classmate if you were right and if not, tell him / her what you had

Listen to the audio in activity 15 again and check { }the
acoustic characteristics you identify.

7w o

8 rrautng

Work in pairs. $ay the phrases in different ways. Have your
classmates identify how you're saying it: whispering, shouting,

2 Thotears

1 AL .

14 You may read the anecdote

out loud to model stress, rhythm,

and intonation or you can ask two
volunteers to role-play the anecdote
for the rest of the class. You could

ask the class about the people in the
story, the setting, the time it happened
and what the problem was. Divide
the class into groups of four and
invite them to predict what they
think happened next. You can refer
children to the Glossary on page 66 of
the Activity Book. As an alternative
activity you can encourage them to
reflect on the additional time phrases
and highlight them in the anecdote,

Answenr: a teenager who gets into
trouble

76 > Recreational and Literary

15 €12 Play the rest of the
anecdote in order to find out what
happened. You may want to explain
the word grounded. Encourage
children to share their predictions in
pairs and notice if they are similar to
the ending. If not, ask children to tell
their classmates what they guessed.

Answers: [ was right about my
answers. / | was wrong about my
answers.

o Track 12),

Girl: After a while, our noses started to
tingle. Then our noses started to hurt.
When we tried to take the beans out
of our noses, they wouldn't come out.
They had expanded with the moisture
up there. The beans were stuck! Luis

started to cry and he was having
trouble breathing. | was scared.
Ricardo called mom and dad and they
came home right away.

Mom and dad tock us by surprise
when they got home. They went
nuts. “Are you out of your minds?"
they yelled They took us directly
to the emergency room. When the
doctor came, she used a giant pair of
tweezers and slowly puiled the beans
out of cur noses. “Ouch! Ouch!” We
painfully he!ld our noses afterwards.

After that, we were grounded for
a week and we never put anything up
our noses again.

Answer: Mom and dad took the
children to the emergency room; a
doctor used tweezers to pull the beans
out of their noses. They were grounded
for a week.

16 4'2) You might want

to dramatize some acoustic
characteristics using a sentence from
a different anecdote: speaking slowly
vs. speaking quickly; speaking Joudly
vs, speaking softly, to make sure
children understand each one.

The purpose of this activity is to
listen how others tell anecdotes and at
the same time this will help children
work towards the social practice of
the language of telling an anecdote.

See track 12 in activity 15.

Answers: Check: pausing, dramatically,
quickly, slowly

? Closure

17 Refer children to the Glossary on
page 66 of the Activity Book. Children
may practice saying the phrases

in different ways. Then divide the
class into groups of four and say the
phrases out loud so children identify
how you are saying them.

3 Go English! Invite children
to talk about an experience they
have had using their voice to convey
cifferent meanings
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For your final product Step &

features in the list,

Body language

= Making eye contact

o Moving vour hands accord ng
tothe rarrative

=g .
ab [nit 3 Analyze the elemerts usen 1o tell an ar anecdote

4 Afterthey o acrs

*Go English! T 1§

Work in pairs. Try saying your anecdote from step 4 using the different

D

Voice
s Speakmg dramatically, quickiy,

slowly, etc.
* Pausing. mumbling, whisperng,
shauting.

18 Invite children to check the
list. Encourage them to go over

an anecdote silently and think of
the acoustic elernents they want to
include for their anecdote, Invite
each pair to tell their anecdote out
loud. You can tell children to tell their
own anecdote or the one they have
heard threughout the unit. Tt might
be a good idea to walk around and
monitor, checking whether children
need help.

Answers: Next, we looked for more
firewood but we got lost! We couldn't
find cur way back to our campsite.
[said dramatically]

; You may ask children

to get into pairs and discuss
which characters they would
like to play and what acoustic
elements they’ll use for their
interpretation. Allow them
some time to practice what they
are going to say. Let them take
turns telling the stories for their
classmates.

- &

T4 & 1!1

You might want to point out that
acoustic elements are important for
creating the mood: suspense, surprise,
etc. Using a variety of speaking rates
is one of the characteristics of a good
storyteller. Encourage children to use
appropriate volume.

Recreationai and Literary > i1
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Unit 8 Share a prrsonal angrante,

Look at the anecdote below. Identify which phrases help the
speaker know how to say it. Is the anecdote better with or without
these movements and pauses?

mark where they are going to include
specific acoustic characteristics in
their outline. Then you may have
them change places to say out loud
their anecdotes to another pair. You

could walk around and monitor,
checking whether any children need
help. You can use this activity as
portfolio evidence. Have children
work on a separate piece of paper, if
necessary.

Cmg g ed s Ao d e bae o

I IR TRI N

soed b raly e tod s00 s e

Answers; Last summer, my cousins and
1 went camping to El Chico, in Hidalge.
[sound excited] We spent the morning
building our campsite but we wanted
to walk around. It was getting dark.
[dramatically] We locked for more
firewood but we got lost! [moving their
hands desperately]

Step 6

For youx final product

Make your own notes for your anecdote. Remeber ta change the
tone and speed of your voice too,

82 o . - v

19 The purpose of this activity is
so the children can identify what
body language and changes in speed
and tone of voice they can use when
they are telling their anecdotes. You
can point out that movements and
changes while telling stories can
help their audience stay interested,
especially if the story is long. Refer
children to the Glossary on page 66 of
the Activity Book.

1

PR i Tl Ty,

Print or photocopy the Classic
Characters Tell Tales Reader flashcards
50 that children can have more
examples of how to telf an anecdote.

20 s8 To promote feedback
and to help children that don't feel
very comfortable, you may invite
children to work in pairs, take out
their checklist from activity 18, and

Answers: moving hands, acting the
action, dramatically, pausing, slowly,
whispering, moving hands, acting the
action, pausing

78 § Recreational and Literary
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22 ¥ Allow children time to

et @ Share o personal anecdage reflect on the criteria and have them
share it with the class and then elicit
Work in small groups. Practice saying your anecdotes out laud using their thoughts on the importance
the outline from activity 20. Give and receive feedback about what of kindness when listening others’
works best for your anecdots. feedback. You may assign remedial

work for children who need to
practice more by using the last
column in the table.

Answers: Answers may vary.

o ; oot

Give children some simple tips, such
as suggesting that they rehearse what
they want to say before they start and
make sure to keep their story short.
It might be very helpful to make the
recording while standing up, since
this helps them breathe better.

Check { ] the cofumn that best describes what you know now.
Add other aspects. Share it with the cless.

I con do it )
with alietle | AN dOIt L doi [Tyouneed
with healp help
help

| can do it

Criteria by myself

83
21 While they share their anecdotes,
it might be a good moment to remind > Go English! 11yt
the children to give positive feedback encourage children to reflect
to improve their speaking skills with on ways 1o give positive Commen:s,
their classmates. You can ask them to like ¢nving reasons why they like the
suggest ways to improve it. Remind anecdote and asking questions on the
them to look for ways to vary the reasons why that happened to thelr
rhythm and tone of their voice. Allow pariner or the actions they did when
them time to do this, the event took place.

Answers: Maybe you could slow
down when you talk. It would be more
interesting if you use more body

Encourage children to do additional
practice on how to tell an anecdote in
English. You could recommend them
language. to check the website for examples.
Remind them that it is mportant

1o practice and read about how

o Irnprove their storyteiling
techniques. %

Recreational and Literary > 19



Follow-up Recorded Anecdote

Work in pairs.

PART 2

this unit?

64 e

FO“OW-I}p Recorded Ancedote
For your final product Step T
PART 1

Aspects to improve

Social Practice: "ol she e intomentay st o8
What other types of stories can you tell using what you learned in

Are you a better storyteller in English now than before? Why?

What did you learn to keep an audience interested?

siero oy learnca e thirans

To b oaboet

Part 1 Socializing

A Encourage children to use a
recording device to record their
anecdote. If a recording device is not
available they can write down each
other’s anecdotes. Remind them to
use appropriate pauses and other
acoustic elements in the recording,
You might have children work with
another pair and listen to each other’s
recordings and comment about

any changes or suggestions they

may need. Be sure to express your
appreciation for their participation. If
possible, they can make the suggested
changes and record the anecdote

80 > Recreational and Literary

again. You can usc this activity as
portfolio evidence.

Part 2 Make it yours

Let children answer the three
questions individually and then
remind them to share their answers
with the rest of the class. This part is
intended to make children relate what
they have learned with their lives, so
besides answering the questions, help
them notice how this knowledge can
be useful outside the classroom.

Part 3 Now you can ...

Read the achievements with the class
on page 54 of their Activity Books
and then have them check the goals
they achieved throughout the unit.
Then help them to reflect on them

and share what they learned, which
activities they enjoyed the most, and
how they can further develop their
new knowledge and skills outside the
classroom,

AR

Once they finish the unit, it is
suggested having children go to

the activities page at the end of their
Reader chapter and answer them.
For that, they might need to read the
chapter again, so it is recommended
to give them time. Onee they read or
remember what the text is about, have
them check their answers. For that,
you might ask children to work in
pairs or as a class. Encourage them to
participate and explain their answers,
when necessary.



R R W e e e A o % g e S
NS L e e
S PEEE ST ER RIS VRN LS P e
MR PRI AR TIPS MR Nt LN i
- i N . T R R TS ERT
P Track
rogress Tracker B
vinis
25
Jred
ire
i35
Progress Tracker -
Latd
Tzl
.
poia
Complete the following activities to review and check your progress in this unit. -
1 Write the parts of an anecdote. R
Ciud
ey
B
i1
LoE
ac
: RS
2 Check the time phrases for the past. TS
1 QOne niaht, 7 After awile, .
2 Woen [was 3 Daby, 8 Tuo years ago, ey
3 Acouple of years age, 9 tast Chrstmas, . *‘g‘
4 Next, 10 Yesteday, e
5 1aten, 11 This morning, Lnon
& Frest, AL
i

3 Read the text and find the four incorrect verbs. Correct them.

3 heg e

The mont sinbor penesiome Lhe other doy Tam late Tor sosnn

cmor s g e to get ready for ol on howr Tgot drossed quesckly, od
srecsfasy hashed ey teeth ord et the aoase i bre auddle of e moaing
aeas e b school yord when [rechyed the problea | ors weenng d-fferent
coored shoes! They s not @ ponr “hat wos when | fourd out Faw grect my
Lo best fnends tre Juan ond Poablo sweeppec ashoe eack, so thot we cll nad

wsinrehed porrs. We rold evesyone o wis cool.

FE PR N g

4  Write three acoustic characteristics to make your anecdote interesting.

Woentb o Uty o 866

This Progress Tracker will give children the opportunity to reflect on what they have learned
throughout the unit. By doing so, they will feel involved in their learning process, which will
encourage them to take responsibility for their learning journey. Therefore, it is important that
this purpose is clear for children before answering.

As children approach this section, it can be useful for them to flick through the pages of the
unit and notice what they learned, which can go from structures in the new language, to skills,
strategies, or some other knowledge. They can write it down in their notebooks or talk about it
in pairs. Make sure they understand all the information on the page.

After they finish answering each activity, you may carry out a class session in which you
encourage children to realize how far they’ve come, which will keep them feeling positive for
what is to come.

Recreational and Literary > 81
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@
Assessment Instrument For the children

Peer Evaluation Rubric

A peer evaluation rubric is used to assess the team members’ collaboration and performance on a given task or
project. The children can also use it to evaluate their own performance within the team.

Instructions:

1 Have children write the names of their classmates in the numbered boxes.

2 Ask them to assign each member of their group a value (by using the key) for each listed aspect.
3 Write your observations about the children’s assessments,

Efoy: 0=Notatall 1=Poor 2=Fair 3= VeryGood 4= Excellent

GRS S S R v 3 é B e Y el e g e e S P T R e el

Accepted the assigned tasks
willingly

Participated actively in group
discussions

Helped others with their work
when needed ‘

Worked well with other group
members

Worked accurately and
completely

Respected others’ opinions
and suggestions

Suggested possible solutions
to problems with the task /
project

Followed the teacher’s
instructions

Acted as a valuable member of
the team

Notes:

Photocopiable, D.R. © Macmillan Publishers, 5.A. de C.V., 2020. Only for teaching purposes.
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o Activity Book
Unlt pages 617 to 11

Social learning environment: Academic and Educational

Communicative activity: Interpret and follow instructions

Social practice of the language: Follow information in an
illustrated guide to solve a problem.

Final product: lllustrated guide to solve a problem

Offer opportunities for your students to

Explore brief
85 to 87 |illustrated

guides.

discover how to use writing for different
purposes (to communicate ideas, share
information, challenge the mind, etc.).

Give your students different examples and
Interpret demonstrate the strategies that you and

87 to 89 | information to other readers can apply to use information
follow steps. for following instructions. Promote
opportunities to develop such strategies.

Encourage your students so they can
recognize the value of writing to make
everyday actions easier. Offer opportunities
to plan the writing of texts. Encourage your
89 t0 92 Write students to be responsible for polishing
instructions. and improving their texts and let them

share their texts so they may get and give
feedback. Focus your attention on your
students’ attempts to write in English and be
flexible with their mistakes.

Academic and Educational ) 83



Unit Opener

Unit
6 (

A &AL

Environment: Acaders ¢
Social practice of the language: ~sllow infeinrstion i sn llustrated guide 1o sohe
a orubler
Communicative activity: Intornet ard to ow “stivlions

rthisue tvoa w Tleormntoe L.
s . exo'ore bref Lustrated cu'des.

* L ownite NSt ctons,

In this unit you will design an illustrated
guide to solve a problem.

wid Edhucational

e .. ntarpret clormat on to follow steps.

Where are you now?

Work as a class, Brainstorm times when you need to follow an illustrated
guide to sclve a problem. Do you think they are helpful? Why?

67

Explore the picture with the children and clarify that
sometimes we need to follow a sequence of written
instructions. Indicate that the two children are holding up
an illustrated guide (or manual) that explains how to solve
a problem, and that is what they will do at the end of this
unit.

Invite children to mime some examples of a sequence of
instructions they follow every day, for example, brushing
their teeth, and point out that those instructions are so
simple they can be understood without words. Then,
with books closed, mime the instructions for applying a
tourniquet (see p. 71 of the Activity Book). Point out that
now they need words (and pictures) to understand the
instructions.

84 ? Academic and Educational

Walk children through the expected achievements
which include exploring brief illustrated guides,
interpreting information to follow steps, and writing
instructions. You could remind them that for the final
product they are going to write an illustrated guide to solve
a problem.

Finally, for the Where are you now? section, you may
want to begin by eliciting the different times they have used
illustrated guides to solve a problem, such as fixing a faucet,
giving an injection, learning to do something, etc. After they
answer the activity, you could elicit answers from the class.
This will give you a clear idea of where they are starting,
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: NN Sl
Urit 8  Explore briof ustrateo guides .- Tt [ .

!

Suggest that children reflect on how
reading and writing can help us make
Pre " or do things to solve problems. It's

. & a good opportunity to have children

) reflect on how words alone may not
be enough, thus the importance of
pictures, diagrams, photographs, and
other visual means of reinforcing the
written text.

Look at the documents carefully and answer the questions.

Mow to Apply an improvised Tourniquet

1

& This activity will help
children realize that some
illustrated guides are helpful
to solve problems. Once they
tinish the activity, encourage

, A them to realize that they must
o « have read and even followed
an illustrated guide to solve a
problem (because illustrated

T Wit i, e g e s oyer it Legpieee guides are more C(‘Jmmon than
people think, we find them
2 Weat o yra ey e fard everywhere in different formats),

and have them share a couple

of experiences. It would be a

K e B M B T L B P e T (L L R L T R gODd idea to have them share the
i e et e problem, the steps they followed,

and their experience in general.

et rha b ra s anene te o e o aenotTee Sdly?

IR Al

Go Englishi i
ST

T

68 LY .
> Opening to follow. 4 Yes, my dad used one of
these to assemble our new wooden
1 With books closed, you could closet,

ask children what they would do if
suddenly they had to face a problem
which they have no idea how to solve > Go English! clanfy that

it. Invite them to reflect if a how-to tlustrated guides are also called
guide would help them. Then invite handbooks or nsn uction manuals,
them to open their books and direct Draw children's attention to the
their attention to the illustrated components of an illustrated guide.
puides. Divide the class into pairs and Hold up the Activity Book before they
suggest that children think about the g0 1o activity 2, and point out each
question and explain their answers to of the elements on the page. Take
their classmate. g0me minutes to explain that not
dways steps bear numbers or letters
Answers: 1 They include illustrations to indicate the correct sequence;
and brief texts. 2 To show readers sometlmes. bullets and arrows do that
how to do something step by step. function

3 Yes, because they inform about
different topics, and are easy and quick

Academic and Educational > 85
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I Unit®  Explore brief ifustrated guides

Read the illustrated guide and answer the questions in pairs.
Then compare your answers with another pair.

2 Aer the stopeovent orod”

A levinury oo o e ?

5 Winat pra arrows uses tor”

For your final product Step 1

3 Wiricr 2 erients e nvD L geEttY the steps”

& ol vt o thie ot theat e s tneen? Wi

TR e e A et

Work in pairs. Discuss how an illustrated guide can help you solve a problem.

Work in groups. Brainstorm problems that an illustrated guide
can help to solve, talk about them, choose one, and write it down.

How %ot e showe: faucet.

How to =top vullyimg

> Development

2 You may refer children to the
Glossary on page 77 of the Activity
Book to clarify the meaning of some
words.

It is very helpful for children
to point out the situation: you love
commercial potato chips but they are
not the best option to your health, so
vou look for a healthy snack: baked
potatoes. But don’t know how to
make them. Invite them to share
whether they or their parents follow
recipes when cooking meals.

At the end of the activity, as
a review, you could elicit some
elements of an illustrated guide: title,
numbered steps in logical order or
bullets and arrows, short instructions
with a picture for each one, and the
words to indicate sequence.

86 > Academic and Educational

Answers: 1 A Healthy Snack

vs. Salted Chips. 2 No.

3 Sequencing words, bullets,

and arrows. 4 Three.

5 To indicate the direction of
something. 6 No./ Yes, but it will take
longer to prepare the snack.

? Go English! reming
children that the verbs for giving
Instructions are in the imperative form.
Invite them to discuss the differences
and sinilarities between English and
their native language when giving
instructions.

3 Before children begin the activity,
elicit from them what we can do if we
aren’t sure how to repair something,
how to prepare food we've never

cooked before, or the steps we follow
to learn how to play a new game.
Then, have them do the activity.

Answers: A: An illustrated guide helps
identify steps. B: It can help us learn
new words.

B LU Y YRR A,
To help build the children’s
self-confidence by providing positive
feedback to them on a regular basis,
give them a positive message by
telling them the things they did right
first. Sometimes it can be encugh
to smile at them or make them feel
welcome to class to let them know
they are worthwhile and appreciated.

4 ‘M Remind children what an
illustrated guide is and what it can be
useful for. Help them do the activity
by providing them with vocabulary
for their brainstorming. You can use
this activity as portfolio evidence.

Answers: How to fix the shower faucet.
How to stop bullying.

P T P
< wa gboe s st re e s

Print or photocopy the How to ...
handout to provide extra practice on
following steps.
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Uit 6 Explore brief illustrated guides,

Interpret mformation to follow steps.

Lock at the Hlustrated guides in activities 1 and 2 and list all the elements
your guide to selve a problem will have in your notebook. If necessary,
see other ilustrated guides.

Underline the option that describes your progress.

lag*raton guise s

auml ey o Witk di¥ oty di et
A usbated orode.
soun s redn b W tho o d) Lo

Fistrated gu de can ho'p so've sone probles,
vand som b, o) W (:‘."i‘\r;;*y di o

if you need help to identify an illustrated guide or its elements, go back
to activities 1, 2, and 5. If you didn’t understand the kind of problems an
illustrated guide can help you solve, go back to activities 3 and 4.

Read and fisten to the first aid class carefully, addressed to
solve a life-threatening situation. Pay attention to the steps
mentioned to apply a tourniquet.

Woman: Welcome to our ¥s Sewend. find & stick or sorre oter wng

ot e goira Lo ook at what w0 do straight thing, ke for example, @ per, g par
somesmity 5 meeding wery badly Obvio of 0 anore, or g meta’ uler and plare ton

A e Anrealesne stuanc the first thieg the kot

G do s te try o g esaicnal bl bu Next, tignien the tourniguel until the
somesires that 1S rot passine. 20, iy to leedng stops

stop the beeding by applying pressare o the Tten, be the free end of she suck or pen i
wound i that doesn't wark. you need to apoly  wlace wib another prece of mateia’,

A toul niguet Fiaally. try te keep the pazient wasm and
Fust, get a long prece of matenal, ke 2 Give e some water or juice o dunk Call the

o Track 13)

Woman: Welcome to our first aid class,
Today we're going to look at what to
do when somebody is bleeding very
badily. Obviously in any life-threatening
situation, the first thing to do is to try to
get professional help, but sometimes
that is not possible. So, try to stop the
bleeding by applying pressure to the
wound If that doesn't work, you need to
apply a tourniguct.

First, get a long piece of material,
like a necktie, a leather belt, or a strap
from a back pack and put it around the
arm or leg, just above the wound.

Second, find a stick or some other
long straight thing, like for example, &
pen, a pair of scissors, or a metal ruler
and place it on the knot.

Next, tighten the tourniquet until the
bleeding stops

Then, tie the free end of the stick
or pen in place with another piece of
material.

Finally, try to keep the patient warm
and give them some water or juice to
drink. Call the doctor.

o — o —— — —_— —_—— ey

' Reflect. The purpose of the

' question is to make children aware
i of the Interpreting and synthesizing
" work bekind the brief texts of an

A

reckiie. a eather bett, or & strap rom a nack darior.
pack and patit arcu~d the arm or leg. [ost

S the stoune. Hustrated guide You mdy want to let

children know the simplest definition
- of interproting. to explain the meaning
" ot something: and of syathesing to
conibine different ideas into a single
0 PN e e one.

—

Reflact. F- v oo M
e

NPT

4

5 You might want to tell children
that they could lovk up other
illustrated guides online or in any
other source. If the Internet is not
available for them, you could bring
some examples, even if they are in
their native language.

to clarify concepts and even some
vocabulary. [ can't: they need to
go over the activities again along
with the teacher’s explanations and
guidance.
Remind them to be honest when
answering the assessment questions.
Elicit answers or monitor closely
what they answered so you have a
clear idea of what it is necessary to
reinforce.

Answers: Title, numbers / letters /
bullets, instructions, pictures, arrows,

6 ¥ vou may want to explain
the options to children. Easily: they
understand and can explain to their
classmates what an illustrated guide
is, its elements, and how it helps to
solve a problem. ! need some help:
they understand the concepts but are Glossary on page 77 of the Activity
not able to explain them to someone Book to clarify the meaning of some
else. With difficulty: they need help words.

7 ‘1 3} You might want to play the
audio first, pausing after each step,
and then all the way through, for
children to check.

You may refer children to the
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Unit 6 Activity Book page 71

9 Give students time to read

the guide again. You could take some

Work in pairs. Look at the iflustrated guide developed with time to explore once more with them

information from the first aid class in activity 7. Then answer the the elements they can identify such as

questions and discuss them with your partner. title, numbers, steps, pictures, arrows,

. . . etc. Then, after they finish checking

How to Apply an Improvised Tourniquet Vo answers in pairs, have them check

answers as a class.

5

T Unit 8 Interpret information 1a follow steps

1 R TR 1]
MC At o g d e dbove e .
nol A ecite, bandana bt Answers: 1 First, 2 Second,

e Don a papar s co 3Then,/ Next, 4 Next,/Then,/ Finally,

F plaze 2ok o cthes
strang] s aight Lo ar the: krot

3 vghten the g et 4 socuro the frog eng of

st erongh t st e oesding the stice with anei e T ece of
FATOr G, 1O SUIE 1 g e neng.

1 Wnat ere e man d Berences Betwoer the Go English! A
Ploriatan aeeer 1 @ Clask eed e oo 1y uded llesuiated gu e wses
inthe I d e 3 3
20y Aoy i kotb ot oba Tt e sraps et erad i
thie ez otk priet of the Tostreted goide?

3 Deas e st e he ot sola tie p

oo elndy i panag nea g™ Lo iy yoe ane
Read again the first aid class in activity 7, page 70, and write the
missing words that complete the illustrated guide in activity 8.
Compare your answers with another pair.

s e -T1
) Closure brief and very easy to follow due to
the images. 2 Because not all the
8 Refer children to the Glossary on steps contribute to a quick reaction.
page 77 of the Activity Book to know 3 Yes, because it shows how to apply
the meaning of new words. a tourniquet quickly and easily.
Before organizing children in
pairs, lead them into the activity, to
be sure they understand what they >Go English! Chudren may
have to do. By comparing the first aid have noticed that some words are
class to the illustrated guide, children missing in the Hustrated guide. These
will see that the latter contains only words are sequence connectors
the essential information and ordered (first, second, third. then. next, after
so to, in this case, apply a tourniquet. that, finally, ete.). Let children know
That and the added pictures make the function of the cnes used here’
the illustrated guide an invaluable 1o indicate the ordel a series of
resource to quickly react and solve a steps has to follow Children will use
problem (somebody bleeding badly). sequence cornectors in the next

achvity.
Answers: 1 The information from the
class is long and hard to follow. The
information in the illustrated guide is
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Unit 6 Activity Book page 12

Uit 8 Interpret information to follow steps.
Wirite imstructions,

Circle the options that best describe your performance.

Information for an
itlustrated guide

Iddeert 1y tin-

e ter e an

B tedd g e

tlpraten oy e

Urasstand tho 1SR B W, s
o at Lt werder Jb gt
G el FAATEANITE &}

fo oo stons Suostrns

In-:.-*n‘y GO C ican. vays
noeds roan dertihy ceguerte dertfy conuerne
wsteated g e L T wOds oL roar

Thatrstoo o dde IR WTR S RNy the AT

Always Sometimes Never

ST TT R NPT Loy donthy

secLerce woeds

12 ¥ You could suggest some
sources where students can look

up information: books, magazines,
newspapers, other guides, manuals
or instructives, or in the Internet, if
available. Also, you could remind
them that when they take notes, they
should choose what they consider
important only, otherwise they will
end up writing everything down.
You can use this activity as portfolio
evidence, Have children work on a
separate piece of paper, if necessary.
Remember that they can take notes in
complete sentences or just phrases of
the important steps for the guide.

If you need help to identify or to understand the information and the
steps in an illustrated guide, go back to activities 8 and 9.

For your final product Step 2

Work in groups. Take out the problem you chose for your illustrated
guide in step 1, activity 4 and decide the number of steps you need.

Look up information about the problem you chose and take notes.

12 e

Then choose the useful information for your illustrated guide.

10 ¥  iave students discuss and
answer the assessment options in
pairs. Encourage them to reflect on
the reasons why they cannot always
do the activities for which their
answer was Sometimes or Never. Invite
them to juin a partner who can do that
activity so that they give each other
tips to improve their performance. It
might be a good idea to walk around
and monitor, checking whether they
need any help.

e - -
L T TR T R U T B M )
P ]

Print or photocopy the How te Do It
Reader flashcards to help children
follow information in an illustrated
guide.

11 You could suggest students first
try to explain their choice to their
group. This could give them an idea
of how many steps they need. As
they are working, suggest that they
keep steps simple. Remind them that
sometimes, too much explanation can
confuse people.

Answers: [ think we need at least 5
or 6 steps.
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Unit B Write instractions

Lo Work in pairs. Read the checklist and use it to write the steps for an
illustrated guide using your notes in activity 12 in your notebook. Do not
include illustrations, Compare your work with another pair.

Checklist

e L

Decnde e nure e af sreps von
.

Ler e oo e ol the s eps

Wit RO U The ereps ek

Decw'e o the hustrot ans

Jerde Pew vl present yes
gu Cotexas fenth bubet soints,
Autthers et !

For your final product Step 3

Worlc in groups. Take out the list you did in activity 5 and use the
checkiist in activity 13 to write a draft of your illustrated guide making
sure you include everything, except for the pictures.

Work in groups. Search for cutouts, drawings, photos, diagrams, or any
other graphic material for your illustrated guide to solve a problem and
update the version of your draft in your notebook.

Explain to them that sometimes it
is hard to start writing, but that drafts
are meant to later identify and correct
mistakes.

There is some space provided on
the page for them to write their draft,
but they could use their notebook
as well. You can use this activity as
portfoliv evidence.

Answers: Title: How to Apply a
Tourniquet Steps:4 Instructions:
First, tie a strip around the arm or leg

a little above the wound. Then place a
stick or other strong straight item on
the knot. Next, tighten the tourniquet
just enough to stop the bleeding.
Finally, secure the free end of the stick
with another piece of material to stop it
from unwinding.

15 Explain to children that images
are an essential part of an illustrated
guide, and if they don’t get the ideal
images in the sources they have, they
can even draw what they need. In any
case, if the Internet is available in their
school, they could find pictures online
and copy or print them.

Answers: Images you will use: pictures
and arrows

73

13 ¥ Encourage children to work
in the same pairs. Then go over the
checklist with them. Invite them to
open their notebooks and, with the
problem to be solved at sight, write
the title, then to count the number

of steps and make a template to put
them in order. Suggest that they
decide on the sequencing words for
each step. Next, they could decide the
order for the steps and write them

in the corresponding space using

the appropriate form of the verb
{imperative).

Invite pairs to share their work
with another pair. Remind them to
take turns giving positive feedback.
You can use this activity as portfolio
evidence. Have children work on a
separate piece of paper, if necessary.

80 > Academic and Educational

Answers: First, tie a strip around the
arm or leg a little above the wound.
Then place a stick or other strong
straight item on the knot. Next, tighten
the tournicuet just enough to stop the
bleeding. Finally, secure the free end of
the stick with another piece of material
to stop it from unwinding.

14 % You could direct students’
attention to both the checklist in
activity 13 and the list of elements
for their illustrated guide they made
in step 1, activity 3, and have them,
in their groups, decide the most
important points and start writing
their draft.




Unit 6 Activity Book page 74

Ut &  Write instructions

Give your draft to anather greup and have them mark any corrections
and correct what is necessary. Write the final version of your illustrated
guide to solve a problem in your notebook.

Go English! foo b [ T U

‘. Circle the options that best describe your performance.

Instructions for an

! .
ilustrated guide Always Sometimes Newver

[N ITEE

nerarTile fhe

s thes ek etyle: ool i
cfomg pen b

lasteated g0 e,

If you need help to write a draft for an illustrated guide to solve a problem,
go back to activities 13 to 15.

T4

16 a® You might want to remind
students that correcting or having
someone else help you correct your
work is a great way to improve

at anything you do. This applies

to everything, from a dancer who
records himself or herself to see their
flaws and correct them, to a student
who asks their classmates for their
opinion so he or she can improve
his or her job. You can use the final
version as portfolio evidence. Have
children work on a separate piece of
paper, if necessary.

2Go English! remina
your drafts with other complete

need to add. They can use their
Reader or other sources.

you could read the chapter

to discuss if they properly
Answers: You need to add more steps.
This instruction is not clear. This image
could be better. then elicit some answers out

loud.

students that 1t is useful to compare

versions to fmd out what else you

You may ask children to
work in pairs. Then, as a class,

together. Point out the pictures of
each instruction and agk children

illustrate the step. Ask them to
discuss with their classmate and

17 ¥ Ask volunteers to read

a statement each and ask students

to paraphrase them to check
understanding. Have students do the
activity individually and compare
answers in pairs. Give students some
time to work on the activity. When
they finish, you could have them
share their answers as a class. As they
are sharing them, you could take
notes so you know what you need

to work on with them. You could

ask advanced students to go back to
activities 13 to 15 with kids whose
answer was Never and solve them
again. Promote respect during this
kind of exchange.
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Follow-up Illustrated Guide to Solve a Problem

Follow-up

Step 4

For your final preduct

PART 1

Work as a class.

PART 2

a problem?

that problem?

Socal Practice Toi et g
Why is it important to know how to follow information to solve

MNustrated Guide to Solve & Problem

RN I P

s, mecos whe ca o

Aspects to Improve

[atatec o de mrosa've 2ot ene

Which other problems {besides the ones you reviewed in this unit}
do you think you could solve by following information?

Which steps would you follow to make an illustrated guide to soive

ot eanin o bow LD Tk et

Part 1 Socializing

#¥ invite the different groups o
put their iilustrated guide to solve a
problem up on the wall around the
classroom. Suggest that each group
takes turns explaining their poster to
the rest of the class. After they finish
explaining, encourage them to walk
arotind and read the different guides,
looking at the pictures. Finally,
organize a class feedback session to
discuss what can be improved. Make
sure the feedback is specific and
kind. Remind groups to reflect on this
feedback. You can use this activity
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as portfolio evidence, Have children
work on a separate piece of paper, if
necessary.

-t ot gt

Explain to children that each group
can write two feedback notes for each
ilustrated guide they view during
the gallery walk: one note should
specify something they like, and the
other should ask a question starting
with I wonder ... Tell them to write the
title of the guide on the back of each
note. Coilect the notes, checking that
they are helpful. Then give them to
the children that wrote the iltustrated
guide.

Part 2 Make it yours

Invite children to answer the three
questions individually and then
invite them to share their answers
with the rest of the class, This part is
intended to make children relate what
they have learned with their lives, so
besides answering the questions, help
them notice how this knowledge can
be useful outside the classroom.

Part 3 Now you can ...

[nvite children to check the goals
they achieved throughout the unit

on page 67. Then encourage them to
reflect on them and share what they
learned, which activities thev enjoved
the most, and how they can further
develop their new knowledge and
skills outside the classroom.

. '
. [

s r":: .
Once they finish the unit, it is
suggested having children go to the
activities page at the end of their
Reader chapter and answer them.

For that, they might need to read the
chapter again, so it is recommended
to give them time. Once they read or
remember what the text is about, have
them check their answers. For that,
vou might ask children to work in
pairs or as a class, Encourage them to
participate and explain their answers,
when necessary.



Progress Tracker

Progress Tracker e
Complete the following activities to review and check your progress in this unit. et
1  Work in pairs. Look at the title and pictures of an illustrated guide and .
complete the steps using all the characteristics of illustrated guides you
learned in this unit. . i
“"\& . : e e - T . : 733*% \tM
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2 Share your guide with another pair and take turns giving and receiving N E :
feedback. ot
3 Discuss with the other pair what you need to do to improve and write tein
it down. o
4 Share as a class. “ : 2
78 LR PEAFURTNE TN :j‘;x
This Progress Tracker will give children the opportunity to reflect on what they have learned o

throughout the unit. By doing so, they will feel involved in their learning process, which will
encourage them to take responsibility for their learning journey. Therefore, it is important that
this purpose is clear for children before answering.

As children approach this section, it can be useful for them to flick through the pages of the
unit and notice what they learned, which can go from structures in the new language, to skills,
strategies, or some other knowledge. They can write it down in their notebooks or talk about it
in pairs. Make sure they understand all the information on the page.

Atter they finish answering each activity, you may carry out a class session in which you

encourage children to realize how far they’ve come, which will keep them feeling positive for
what is to come.
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o
Assessment Instrument For the teacher

Achievements Checklist

An achievements checklist is a list of goal indicators determined and selected by the teacher in order to evaluate a specific
children’s learning goal in an activity or competency.

Instructions:

1 Determine and write the achievements to be evaluated in the column provided.
2 Write the children’s names.

3 Check (V) the appropriate column to evaluate the children’s achievements.

4 Write your observations (if there are any) in the last column.

School’s name: Date:
Teacher’s name: Grade:

Unit: Class:
Activity: Competency:
1

2

3

4

5

Photocopiable, D.R. © Macmillan Publishers, 5.A. de C.V., 2020. Only for teaching purposes.
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Unit 7

Activity Book
pages 18 to 88

Social learning environment: Family and Community

Communicative activity: Exchange information about oneself
and others
Social practice of the language: Describe and compare
appearance and abilities of people of different ages.
Final product: Growth timeline

L4

appearance.

Give brief descriptions of well-known people
listen to as examples. Use visual aids (photographs,

97 t0 99 descriptions illustrations, etc.) and model for your students
of the physical how to use them as support for a description.
appearance of
peopie you know.

Make sure your students understand what
Understand A .
100 to 101 o is expected from them. Model how to listen
descriptions.
carefully. Make them feel comfortable.
Promote a collaborative, participative, and
constructive culture within the classroom,
Describe one’s where students feel accepted and supported
102 to 103 jown physical by both you and their peers. You can do

it through a graphic resource showing an
agreed code of conduct, functions, and

responsibilities.
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Unit Opener

Unit
In this unit you will design
a growth timeline.

Environment: Fomly ana Commonity

Social practice of the language: Dosoribe and compera epresrance and coiitios
¢tpcoo't ot dfteiant ages

Communicative activity: “xcnenge inforration chout oaesclt cod others

Inths umilyou will learnto L

s explote ang sten te descdptione of tha phys cal appesrance
of people you know

*  unacrstana dosorptions,

e doscons 0 owe physianl appeaianoe

Where are you now?

Look at the diagrams and read them, Circle the one that is a growth

timeline.
1 . 2 pog cat
:l : lung inose tw:o ‘)‘)‘ﬁ‘ﬁ skort nose
b L | Lo ?ﬂ w lerg edrs F:T:’.‘ri:: POILY ¢drs
% . o b nE woc] e i
— T ]
day 1 1 woek  Fowesk 3 weex presem
78
As you explore the picture with the children you could the growth timeline, you could suggest that they describe
explain that sumetimes we need to describe the appearance  the events in the timeline so that it is easier for them to
and abilities of a person {or people). The picture will help understand that a timeline is a graphic organizer that
you communicate what they are expected to do at the end shows a sequence of events in chronological order.
of the unit, Talk to children about the expected achievements,
You might want to encourage them to think about which include exploring and listening to descriptions of the
a series of events or activities and put them in order to physical appearance of people, understanding descriptions,
activate their previous skills. Once they have identified and describing their own physical appearance.
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Unit 7 Activity Book page 19

Unt T Faplore anc listen 1o deseriptions of the physical

spuearance of people you know.

Listen to the descriptions of sabella at different stages in her life. Talk

1 : 2 Sl G
i # .
. it a7
EE

o

-
-

-
t

2009
200
5

Present .

Favas overy cule baba® Ao months old
bl Eeoiddi L we e and |
conlbdntrk Taas chnbby and Tl dnt
Fave much har ien

el o

about the things you have in common with Isabella with a partner.

Leck at the timeline and description. Then talk with a partner
about the elements the timeline uses to show progress in time.

{sabella’s Growth Timeline

Read Isabeila’s descriptions of herself. Circle the describing words.

3

2 e o
%" '

. -~

ﬁ.’

ST T e s

Pavus an ailive cheld Alseven, | oouid
piuu pasvball well Lnad ora legs and

sll’(lnp‘ Qi

19

> Opening

i ‘MI It may be a good idea to
start by suggesting that children
make guesses about Isabella’s age in
each picture in order to activate their
background knowledge.

After children see similarities
and differences with the girl in the
audio, consider having a moment to
develop their sense of self-awareness.
You could ask some questions to help
them conclude that our similarities
allow us to relate to people, and our
differences are what make
us unique.

‘ Track 14)

| was a very cute baby. At six months
I could crawl but | couldn't walk and
I couldn't talk. ! was chubby and | didn't
have much hair then.

Later, [ became a toddler. When
| was one year old, | could walk and
talk but | couldn‘t dress myself.
| weighed 15 kilograms and | was
20 centimeters tall.

| was an active child. At seven,
| could play baseball well. 1 had long
legs and strong arms,

Now I'm 11 and I'm a sporty kid.
I still play baseball. I'm 1 meter 38
centimeters tall, | have brown hair,
brown eyes, and fair skin. | can run fast
and | can hit home runs. I'm the star
pitcher!

Answers: [ was also chubby when

I was a baby. When [ was a toddler,

[ could walk but I couldn’t talk. When
I was seven, [ could play basketball
well. Now, [am 11 and I can run fast.

2 In this activity, children might
need to use the Glossary on page 838
of the Activity Book.

In this activity students will
become familiar with a model to
produce their own Final Product. If
they need guidance, you could help
them see the timeline represents
changes through time and that it starts
in the past and ends in the present,
so that is why in the summary below
all sentences are in past except for the
descriptions of the present time.

Answers: The dates, the pictures,

the direction of the arrow, and the
description indicate changes from past
to present.

> Development

3 Children may need to consult the
Glossary on page 88 of their Activity
Book to understand some words. If
students need help, you could tell
them they are looking for words
that say how Isabella (her body, for
example) looked like at different
stages, The goal of this activity is to
familiarize students with language
tools to describe oneself and others.

Answers! Baby: cute, chubby,
much Toddler:tall Child: active,
well, long, strong  Kid: sporty, tall,
brown, fair, fast, star
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43 Unit T Activity Book page 80

+

For your final product Step 1

Mo L arm yagrs old

80 '

Wt @ Explore ano | sten to oeseriptions of the physical
H?D{.’:H Aree E){ DE‘Q;]‘E‘ ¥ha k'TDW.

Go English! . : .

Think of three ages of your iife that you liked a fot to include in a
timeline of yourself up to the present time.

My favorite cges:

Work in pairs. Help each other make in your notebook a list of
characteristics that describe yourself at each age, including the present time.
As a guide, review the descriptions in activity 2 and the examples below.

Answers: When [ was three years old,
my grandparents looked after me. We
watched old movies and sang. When

I was six, [ started primary school

and | made a lot of friends. When [ was
nine years old, [ was in third grade and
I won the spelling bee competition.
NowIlam 11 years old.

S T e

8§ #F This activity is meant for
children to gather what they have
heard and seen in previous activities
in a meaningful way because this
time it is related to themselves. The
examples provided are expressions
they probably know by now and will
help them, but you could provide a
model by making a list about your
characteristics on the board to benefit
your less advanced students. You can
use this activity as pertfolio evidence.
Have children work on a separate
piece of paper, if necessary.

Answers: Eye and hair color: brown
hair, brown eyes Height:I was 80 cm
tall when I was three. Now I am, 1.30 m
tall. Hair length: Short hair when

1 was three. Long hair now. Skin color:
olive skin

Students will benefit from using
orline resources (¢ learn descriplive
words they need i this unit. Websites
with pictures ke the one suggested
are helpful because they don't
use translations.

§ Go EngliSh!You rmught want
1 point cut that we use describng
words o1 desenptive adjectives to
maxe desctiptions of peovle more
detaiied, If childien require further
guidance pus some sentences lom
the picvicus actvity on the board
as chubby lor example, ar fhad
loner legsy to help them focus betten
on word order ard what the words o
descnbma

I A
: .

You may want to point out that a
timeline is a line with dates that

are ordered sequentially. After
deciding on the sequence, details

and important information can be
given for each event. Finally, you may
want to indicate that drawings or

o8 } Family and Community

pictures help to visually understand
the changes or progress the timeline
represents.

4 Explain to the children that,

for the final product of this unit,

they are going to prepare a growth
timeline about their own personal
development and changes in physical
appearance. You might want to
emphasize it is important they choose
an age where they can remember
things about themselves; otherwise,
it will be harder for them to describe
that stage with real information about
themselves.
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Yt 7

apprarance of puople you know

Explore snd listen to doscriptinns ot the ohysical

Read the sticky notes and underline sentences that express the
abilities each person has or doesn‘t have. Then talk with a partner :
about people you know that also have these abilities (including you).

Adult

Julia's 25 She's tall Sne kas long brown
fraur. She warks She can arive o car She
car cock ahe can foed hor owr: dog

Toddler

Alon cantwalk well He has blond
hair ond green eyes He can color and
he: can drow He is chubby and short

Child

Jugna is starkng schood today Shecan't
wiritie 11 stary but she can write ner name
She s slim and she has & nice smirle,

Baby

Luis cant talk He con cry He can see his
mom's face He's 85 centimeters long He can't
stand up He hos dark harr,

Pre-teen

Bnplo s 12 He' fall and he haos short brown
haur and brown eyes He has alive skn He can
swim very weil He wins competibons

6 Children can go to the Glossary on
page B8 of the Activity Book if they
need help with some words.

You might want to explain
that a child is between the ages of
10-12, and a teenager is an adolescent
between 13 and 19 years old. If
students have trouble noticing can
and can’t as words to express our
positive and negative abilities, you
could review activity 3 and show
them that can and can't change to
could and couldn't when we talk about
a past time. It is important not to skip
the discussion in pairs so that children
have the opportunity to relate to
the activity personally and share
descriptions of themselves and people
from their real life.

Answers: 1 She can drive. She can
cook. She can feed her own dog.

2 Alan can't walk well. He can color
and he can draw. 3 She can’t writea
story but she can write her name.

4 Luis can't talk. He can cry. He can see
his mom’s face. He can't stand up.

5 He can swim very well.

) Go Eng’lish!‘fou could
pomt out that we Gse can/ cantio
talle about abilities 1 the present and
could ! couldn 't w talk about abilities
i1 the past. Draw the children’s
attention to the nfimtive withowt to (or
simple form of the verb) after modal
VOIS,

BN R L LR BT

To support children who are visual
learners, as a class draw a graphic
organizer on the board to classify
words they can use to describe
someone’s character and to describe
someone physically, Point out that
these describing words go after the
verb to be. Remind them that we use
descriptive phrases after have: [ have
brown eyes. Finally, children can be
encouraged to participate by sharing
abilities they have in the present. You
may want to reinforce that these are
used with can / can’t and include
some under a third category in the
graphic organizer.
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Unit T Urderstand descrivtions

one about yourself.

Abilities
She gar gate e caee

[ (RN U TP e

Abilities

Cnet

you can or can't do.

Age:
Height:
Weght:
Appearance
I was

I was not

I had

I didn't have
Abilitles

[ couid

[ couldn’t

B2 - .o L

Read the table about one of the people in activity 6. Then complete

Juana

Work in pairs. Exchange the information in your tables and other things

Think of yourself at age six. Take notes on what you iooked like
and what you could do. Talk about it with a partner.

Appearance

Appearance

2 This activity allows visual learners
to see in a table the model language
they can apply to describe themselves
and others.

8 After exploring the model in the
speech bubbles, you may ask students
to close their books during this
activity so that they start speaking
naturally instead of reading. [t is

a good idea to monitor without
correcting their mistakes so that they
feel confident as they communicate.
Encourage them to use body language
to help them get their ideas through
and understand their partner.

100 } Family and Community
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Consider whether there may be a
need to provide additional structure
when children are working in pairs
and small groups. This could mean
that group members are assigned

clear roles and responsibilities.
Collaborating equally can encourage
them to keep in mind the need for
fairness. In addition, you could
explain the need for using quiet voices
and asking for help when they need it.

B This activity is a good opportunity
to foster self-awareness and
self-esteem. Doing this activity will
allow children to notice how much
they have changed and take pride in
who they are now. [f children need
help with some words, you could
refer them to the Glossary on page 88
of their Activity Bouk.

Answers: Appearance: | was smaller.
Iwas chubby. Abilities: I could count
to 20.I couldn't add very well.

e L. L

Print or photocopy the Design a
Timeline handout to help children
practice describing people’s physical
appearance and abilities.

.
.- LI

Ask children to bring photographs of
themselves at different life stages for
the following activities.
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o Lt 2 Understand descriptions,

For your final product

Score: | ety o ey

Abilities

Talk about them.

T RV T
P U, LUt VL
o 3 ‘.:"',"_JJ\
LY
-
-
ia—r

e
B
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Step &

x

By
‘-
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Take notes in your notebook for each age you chose in step 1.
Include the ideas you gathered in step 1.

+ Work with your partner from activities 8 and 9 to complete your
scores about descriptions. If you want to improve your score, do again
activities 7, B, and 9 with a partner that wants to practice more.

H LTS

PRSI sEe R R N T LR

My partner thinks

Bring photos or make drawings of yourself at different life stages.
Werk in small groups and show the pictures to your classmates.

-
-

Choese one of the pictures you brought and, in small groups, describe
your appearance and abilities at the age you were in that picture.

83

10 & Children will use the
physical characteristics from step

1 and make notes similar to the
ones in activity 9 for each age they
will include in their timeline, They
should include relevant physical
characteristics and abilities of

each stage. You may want to start
a class discussion where students
can share what abilities or physical
characteristics on their notes have
changed more through time. You can

use this activity as portfolio evidence.

Have children work on a separate
piece of paper, if necessary.

14 ¥ Forthis activity, it is
important that children work

with a partner from previous activities

because they will provide peer
agsessment. Help children complete
the table with their self-assessment
first, and then with the assessment
provided by their partner. Remind
them to be objective and fair so

that their opinion on their partners’
performance is not based on their
personal like or dislike for them.

12 Refer children to the Giossary on
page 88 un their Activity Book.

To help children feel that their
own intetests and experiences are
valued, suggest that they bring
photographs or make drawings of
themselves at different stages of their

lives. With books closed, invite some
volunteers to say why they chose
those pictures and encourage them to
describe what they were doing when
the picture was taken. You could also
bring photographs of yourself to
show tu them.

13 7o help your less advanced
children, you could encourage them
to look at the different descriptions
on pages 79, 80, and 81. Suggest that
children use them as a guide.
Encourage children to share all
the important information about their
physical description and abilities. It
might be a good idea to walk around
and monitor, checking whether
they need any help. As you monitor,
encourage them to listen attentively
to their partners and to be respectful.
This is particularly important for
shy students, Show an encouraging
attitude when shy students share
their descriptions so that they feel
supported.

Family and Community > 101



Unit 7 Activity Book page 84

as a model.

the things he does.

Unit T Describe ane's own physical sppearance.

R B R v S IR S PN S LR o
2 Tanemaetee ot etb ey
For your final product Step 3

Use the information from step 2 to help you create a timeline with
the ages you decided in step 1. You can use the timeline on page 79

Draw or lock for pictures of yourself at each of the ages you decided in
step 1 and add them to your timeline.

tisten to Paco presenting his timeline. Check [ ) on page 85

m This activity with the
Reader will allow children to
explore more descriptions in
an entertaining manner. It is
important to make time for
sharing in order to give an
opportunity for children to
continue describing others.

34 ¥ Children will work with
their partners from the previous
activity to assess their performance
together. Help them identify what
they can do better when describing
themselves and make a note to set
that as a goal when they present their
finished timelines to the rest of the
class at the end of this unit.

102 } Family and Community

Paco's Growth Timeline
”. "
~ - '
- = = - i ()
2009 20 04 [
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15 &8 Children are now ready

to create their own growth timeline.

If possible, they can use a format
downloaded from Internet, if not, they
can draw one. Remind them that they
will give an oral presentation using
this timeline. You can use this activity
as portfolio evidence. Have children
work on a separate piece of paper,

if necessary.

18 Suggest that children bring
different photos from home to share
with others who they are and were,
and what is and was important for

them. If possible, invite them to print
photos from their phone. Drawings
are an alternative for photos, and

for some children it might be
entertaining. If you decide to go on
this direction, it is important to let
children know you are not expecting
perfect drawings and that they should
focus on details of their person and
surroundings they find relevant.

Children can develop digital

skills by learning to use formats and
templates they can find online. You
could let them know that there are
many graphic resources avalable
crline for them to use with

different purposes &

17 415} Refer children to the
Glossary on page 88 of the Activity
Book.

You could ask them to listen to
Paco with their eyes closed, so they
can visualize the presentation more
clearly.

Answers: Checked: 1,2,3

‘ Track 15):

Paco: Good morning, everyone. |'m
going to show you my growth chart
and tell you about four stages in my
life. Is everyone ready?

This is me in 2009. | was a happy
baby. Look! | had small feet. Here you
can see my tiny little feet. But that's
QK because | couldn’t walk anywhere
yet but | could stand up. My mom
says | was very cute

This is me in 2010 when | was one
year old. | was a healthy toddler. |
weighed about 12 kilograms and |
was 80 centimeters tall. That's about
this tall. | had short brown hair. | could
barely walk.

When | was 7, | was a happy child.
| had a nice smile. | could read and
write.

Now, I'm 11 and I'm a good
student. | can read whole books and
I'm good at math. Ch, also I'm a
volleybail player. It helps that I'm tall
and | have long arms.
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For your final product Step 4

v et B

Wout T Deseribe ane's own physice’ appearence

As a class, decide who will be the audience to present your timelines,

AN O LKL G
~ male oy Coatert. 0ok At ha Poar

- into practice during presentations,

oatieam ':Il",'JK Ll EP ATV &)

T o af b Ry s

I voware not sure what vou need 10 da.

Print or photocopy the What Do You

1 bra &b b Go Englshl » B
7o q e et o Look Like? Reader flashcards to help
IM e e children practice the sequencing
LR i o S of life stages. Consider creating a
b e e description of someone at different
As a class, talk about how to give a good presentation and how to be stage in his / her life to review tenses
a good audience. Write your conclusions in your notebook. of the verbs.

20 Encourage students to help
their partners make a successful
presentation to foster empathy and
cooperative learning.

2 & Youcould organize a voting
session to decide on the audience.
It can be to a group of peers, to the
whole class ur even to a different
classroom.

Practice presenting your timeline to yaur partner. Try to apply the points 22 i This self-assessment
you learned in activities 17 and 18. N S

activity will help children know if

As you listen ta your partner, tell them what you think they can improve. they have grasped the main points on

how to present their work. They can
always review the activity referred if
they are not sure of their answers. It is

Remember your partner’s recommendations from activity 20. important that you emphasize that the
Then underline the things you need to do in your presentation. most important thing is not to learn

them by heart, but to be aware of
thern and to do their best to put them

Answers: 1 clearly and make
pauses 2 make eye contact 3 speak
at normal volume 4 point at

) Go English! If necessary.
you could explan that looking at
wndivicual people and seeing theu
reachon to what the speakel 15 saying
helps a presentation become more
of a conversation

> Closure

I8 & Asa wrap up for this
activity, you may write on the board
the conclusions for children to write
themn in their notebooks. You can use
this activity as portfolio evidence.
Have children work on a separate
piece of paper, if necessary.

Answers: How to give a good
presentation: be enthusiastic, smile and
make eye contact with your audience,
use pictures, vary your voice pitch and

use body language. How to be a good
audience: be ready to listen, turn off
distractions, make eye contact with the
speaker, take notes, and ask guestions at
the end of the presentation.

19 This activity will allow children
to practice before their actual
presentations. This will help children
feel more confident. Since children
will provide feedback to their partner,
it is also a moment to practice

good audience social skills (paying
attention, being respectful, etc.).
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Follow-up Growth Timeline

Follow-up

Growth Timeline

For your final product Step 5

PART &
Work in pairs.

Aspects to improve

PART 2
Social Practice. Lescrn oo 2y cepart neat vee o s ey cfpeope
o Ailent aoer
Who do you think you would want or need to describe and compare
his or her abilities at different ages?

Part 3 Now you can ...

It's a good opportunity to let children
reflect on their experience throughout
the unit and share what they learned,
which activities they enjoyed the
most, and how they can further
develop their new knowledge and
skills outside the classroom.

ST e e

Once they finish the unit, it is
suggested having children go to the
activities page at the end of their
Reader chapter and answer them.

For that, they might need to read the
chapter again, so it is recommended
to give them time. Cnce they read or
remember what the text is about, have
them check their answers. For that,
you might ask children to work in

PART 3
Cobahoraye 78 v ok e

haa LAl LRt R B T

B8 S

How would you gather the necessary information to do so?

How wouid you share that information? Why?

pairs or as a class. Encourage them to
participate and explain their answers,
when necessary.

L3 L] O H L] L

* Raa ok ramawy x4 By e w
B R = % M

Part 1 Socializing

Children will know give their
presentation in front of the audience
all voted for. It is not easy for all
children to speak in public so make
sure you are in a visible place, make
eve contact and show a supportive
attitude with gestures. Finally, suggest
that they contemplate what they feel
they could’ve done better after

the experience and write it down.

v oar o

Explain that in order to learn together,
they will need to learn to read each

104 ) Family and Community

other’s nonverbal cues: tone of voice,
gestures, facial expressions, etc. Point
out that sometimes what we say

does not agree with these nonverbal
cues, and when we sense irritation

or anxiety we are intuiting the other
person’s feelings. These cues are a key
clement in learning with others.

Part 2 Make it yours

Children should answer the three
questions individually, but it woutd
also be important to let them share
their answers with the rest of the
class. This part is intended to make
children relate what they have learned
with their lives, so besides answering
the questions, help them notice how
this knowledge can be useful outside
the classroom,




Progress Tracker

e
T

Progress Tracker

Complete the following activities to review and check your progress in this unit.

1 Make a list of elements that you can include in a timeline. Don't forget to
mention the elements you used in your growth timeline.

2 Write three describing words to describe yourself today.

3 Write the description of the appearance and abilities of your best friend.

4 Check{ )what is helpful when you give a presentation. Add cne more
you used when presenting your timeline.

Ne 2 ook ot the audiecos,

WlokC GeLios.

Speakt s rly & Lonsible.

g TRSC A S
Be it te the Loder e
ises

This Progress Tracker will give children the oppuortunity to reflect on what they have learned
throughout the unit. By doing so, they will feel involved in their learning process, which will
encourage them to take responsibility for their learning journey. Therefore, it is important that
this purpose is clear for children before answering,

As children approach this section, it can be useful for them to flick through the pages of the
unit and notice what they learned, which can go from structures in the new language, to skills,
strategies, or some other knowledge. They can write it down in their notebooks or talk about it
in paire. Make sure they understand all the information on the page.

After they finish answering each activity, you may carry out a class session in which you
encourage children to realize how far they've come, which will keep them feeling positive for
what is to come.
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&
Assessment Instrument For the teacher

Questionnaire

Questionnaires or Surveys are sets of questions which are intended to examine the degree to which children have
experienced learning. It can be used as a diagnostic tuol or to receive feedback on the teaching / learning process.

Instructions:

1 Determine the goal of using the questionnaire as an evaluation instrument.
2 Once you have a goal, write ten questions and have children answer them (orally or written).
3 Write your final comments or notes on the result of the questionnaire.

Questions:

1

2

10

Notes:

Photocopiable, D.R. © Macmillan Publishers, 5.A. de C.V,, 2020. Only for teaching purposes.
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° 8 Activity Book
Un lt pages 89 to 100

Social learning environment: Recreational and Literary

Communicative activity: Understanding oneself and others

Social practice of the language: Read a travelogue to discover
natural aspects and cultural expressions.

Final product: Comparative chart

Foster your students’ trust to help their
Explore progr'ess. Enco.urage them to adopt new
109 to 110 learning experiences and to explore
travelogues. 2 )
alternative ways of taking advantage of the
language they already use.
Support your students so they alternate
known reading strategies (read something
11 to 112 Do a guided again, identify the structure of a text} with
reading, new ones (skimming, scanning), so they
may have a wider range of strategies while
reading.
Identify and Provide your students with opportunities in
express similar | which interaction is a challenge and gains
and different relevance in academic and non-academic
113 to 114 | VEtural and environments. Let them develop respect for
cultural aspects | cultural diversity.
between Mexico
and other
countries.
Foster opportunities for students to further the
discussion to value their preconceived ideas
about other cultures and how what they have
Write sentences | learned has changed them.
115 to 117 | with descriptions  Encourage them to experiment with different
and comparisons. | ways of planning their writing, as well as
choosing formats according to their purpose and
the addressee. Help them verify the effect that
the writing resources have.
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notebook.

In this unit you will design
a comparative chart.

Social practice of the language: Rroo e tavelague 10 ciscover N2t

Communicative activity: Joasistard g oneaef e sthers
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Where are you now?

Lock at the pictures and give reasons to recommend these places to a traveler.

Write a list of sources where you can find information about the places in your

AENectE and

88

You can explore the pictures with the children and explain
that they are going to talk about trips and travel. Point out
that it is interesting to compare and contrast different places
in Mexico with places in other countries, as each place has
unique characteristics. Explain to them that at the end of

the unit they will describe the similarities and differences
between two places, one in Mexico and another that is
located in a different country. Encourage them to brainstorm
places found in Mexico, for example, a beach or a museum,
and a similar place in another country.

108 ? Ricreatiorcl and Literary

Create multiple opportunities for children to participate
throughout this unit. Point out that their contributions and
ideas are very valuable for the class. You could explain that
answering questions and helping find information is part of
this class participation.

Talk to the children about the expected achievements,
which include exploring travelogues, doing a guided
reading, identifying and expressing natural and cultural
aspects that are similar and different between Mexico and
other countries, and writing sentences with descriptions and
COmparisons.
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Ut B

Explore sravelogues

were right.

IR TR R

80

In groups, mention places in Mexico that you know and places you would
like to knew. Explain your answers.

Lock at the pictures and title of the travelogue. Talk about what
kind of information you think it will have. Read to check if you

" Work in pairs and answer the following questions.

o e roe

L S e B I A N e R Y S Lt R AT

Go English! - -« o0 C0 onnnl e Les ooy e

3 You can elicit some strategies the
children already use to infer the
meaning of new words, like cognates,
or definitions within the text. It could
be useful to provide an example

S e from the text, for instance, the word
stunning, and elicit from the class how
they can infer its meaning. Have them
read the whole sentence first and then
you could ask what word it qualifies
and whether they think it has a
positive or negative meaning.

Answers: 1 Some parts were easy but
some others were difficult. 2 Some
words are similar to my language.

? Go English! i mignibe
saeful 1o pouit our that belore going

o a AIConJary we can get an iclea of
the meaning of 4 word by studyving the
sentence it which 1t appeadrs and the
context of the whole lext

You might explain to children that
prediction is a strategy that helps
readers anticipate something. Point
out that as soon as they look at a
text, they are using knowledge they
already have to make predictions
based on the text features, like what
R ET it looks like, the title, and pictures.
L e For example, a text can look like a
magazine article, a blog, etc.

> Opening

1 You could introduce the topic of
travel by inviting children to vpen
their Geography books if they need
help to say as many places they have
been to in Mexico and those they
would like to visit. Encourage them
to share their travel experiences with
the class.

You might want to explain that
some people like to visit the same
place many times, and others prefer to
visit new places. lake a quick survey
about the children’s own preferences.

Answers: [ would like to go to

Acapulco because I don't know the sea.

We went to Salamanca because my
cousin lives there.

2 Refer children to the Glossary on
page 101 of the Activity Book.

You might want to point out the
word travelogue in the rubric and
explain that this type of text provides
a way to share interesting personal
travel experiences; they should inspire
other people (the reader) to travel.

Elicit what they can see in the
pictures. You could practice prediction
by asking them to close their books
and then in pairs discuss what kind
of information may be included in the
text.

Answers: | think it will be about the

experience of visiting the Sumidero
Canyon.
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Unit B Explore travelogues,

reote T en?
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el ocd 1!
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answers as a class.

LR
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For your final product Step 1

Dy by Ay ot L

. Svettat ity

read about.

RSN, B ETRR L S

car e

I'ahee to read shoat
oplace e Coraca,

. Read the travelogue in activity 2 again and answer the questions with
8 partner. Check your answers with another pair.

TR TR N R IR

- Work in groups. Read each statement and say if you agree with them
or not. Explain your answers to the members of your group. Share your

owt oot

rrne

Dovnthe o o

AT SR

Think of a place you visited that you really liked. Share with a classmate
what parts of your trip could go in a travelogue. Explain why.

Wark in pairs. To prepare for your comparative chart, tallk about places
in Mexico and in other countries that you would like to read about.

Wb sl Lt

Ottt

Choose one place in Mexico and one place in another country to

? Development

4 You might want to explain to

the children that they are going to
read the text again to find specific
information to answer the questions.
After that, encourage them to
underline the words and phrases that
ask for key information (write, read,
advice, see, like best, want to visif) so
they will know what information to
look for.

Answers: 1 Javier Delgado

2 To talk about his experiences.

3 People who want to go to the
Sumidero Canyon. 4 Wear a sun hat,
put on sunscreern, take some water.

5 Crocodiles, white birds, a spider
monkey. 6 The views of the canyon,

110 ) Recreational and Literary

the cliffs, the rock formations.
I Answers may vary.

5 Help children further explore

the travelogue by going over the
statements with them. They will

need to explore other travelogues in
order to get information for their final
product, so you should emphasize
the characteristics they will need to
look for. When checking answers, you
could ask them to support them with
information from the text.

Answers: 1 Agree. 2 Agree.
3 Disagree. 4 Agree. 5 Disagree.
6 Agree.

© You could get the children
started by asking themn what kind of
information a travelogue usually has.

Answers: | recommend visiting
Salamanca because the church
and the convent are beautiful.

7 Remind to children that, for the
final product of this unit, they are
going to make a chart comparing two
different places. Encourage children to
select places they feel curious about.
Only if they feel really interested they
will enjoy reading travelogues about
those places.

8 & It might be useful to suggest
that children select one place they
are familiar with in Mexico. This
will make their experience reading
the text more enjoyable. Texts about
unfamiliar places might represent

a challenge for more advanced
students.
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you chose.
Go Englishl -. - ..
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22

Find travelogues similar to the one in activity 2 about the places

Skim the travelogue and underline the main activities described.
Then read again to check your answers.

mentioned. [nvite them to reflect how
to find the information easily (for
example, by paying attention to the
places mentioned in the text).

Answers: Visiting the Zocalo and
seeing bands and visitors dancing.
Eating delicious seafood and tacos.
Watching the big parade. Watching
the spectacular firework display.

PR N

When introducing the concept of
skimming, you could explain that it
means reading something quickly to
find the main idea(s). Explain that
they might begin by reading the title
{and looking at the pictures) and then
the first sentence of each paragraph.
This strategy will be essential when
they read the travelogues for their
final products.

LI L

You could ask the children some
questions about the organization
of the text, for example, whether

it compares two places, whether it
describes a sequence of events in a
specific place, or gives instructions
on how to do things.

9 & Asfaras possible, encourage
children to look for texts written

by real travelers, If vou think this
activity might represent a challenge,
you can prepare some suggestions
of texts beforehand. You can use the
site suggested in the IT box to get
some texts, Children can also use the
travelogues in this unit, if no other
text is available for them.

Encourage children to lock for
travelogues onktine if possible,
especially those written by
children

5) Go Eng‘lish!You might
need te remind students of previcus
strateques, such as using key words to
find the informat:on they need

10 Refer children to the Glossary
on page 101 of the Activity Book if
necessary.

You might suggest that children
glance at the text quickly and read the
title. Then, with their books closed,
elicit what they think the travelogue
will be about. Make it clear that you
are going to give them a set time
to skim the text (or read the text
quickly} to figure out main activities

Recreational and Literary >1 11
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(predicting, skimminyg, looking for
natural and cultural aspects). Some
students might need more guidance.
You can ask them to work with a
partner telling each other what they
understand from the texts, so they
exchange and get more information.

Unt B Do aguided roading,

Go back to the texts in activities 2 and 10 and read again to answer
the guestions in your notebook.

R Ll

e 13 ¥ By having students work

in small groups, vou can have them
L peer-evaluate what their classmates
SEhLry 2 say. Ask them to focus on the activities
they found reading their own
travelogues. If they cannot mention
activities, they might need fo go back
to activity 12.

Go English! . .,

SRR L e B e SRR N AeTesa e saier bt

For your final product Step 2

Work in pairs. Take out the travelogues you found in step 1, Read
the texts and find natural and cuitural aspects for the twao places you

selected.
Place 1:

Nature Culture
Place 2:

Mature Cufture

Work in small groups. Complete the sentences to check your progress.

LIRS ERULET AR SN PR SN ELEE s VTSl ML
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3 1 The aim of these questions is to
guide students and help them focus
on the social practice of the language
(read to discover natural aspects and
cultural expressions). By this stage,
guide them to write simple sentences.

» Go English! 11is s goo
idea to get children to read the Go
English! Box before doing activity 11.
so they understand clearly what they
are locking lor

Answers:  See answers 2 and 3.

. - [ R B T g,
2 Natural activities (in activity 2):

taking a boat ride, seeing crocodiles,
seeing birds, seeing spider monkeys,
taking photos, seeing the views and
rock formations. 3 Cultural activities
(in activity 10): dancing in the Zécalo,
eating delicious seafood and tacos,
walking down the Malecén, watching
the big parade, watching the firework
display. 4 They have bodies of
water. 5 One has natural activities
and the other has cultural activities.

112 § Recreationa! wnd Literary

Print or photocopy the Write a
Travelogue handout to help children
explore nature and cultural
differences between two countries.

12 #F Invite students to read
the travelogues they selected using
the strategies in previous activities
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as portfolio evidence. Have children
work on a separate piece of paper, if
necessary.

Unit 8 ioentify and express sirilar ard aifferent natural ard cultural
aspects between Mexco #nd oingr countries

Lool at the comparative table and the Venn diagrem about a city
in Mexica and one in the US. Then work in small groups and answer Answers: I The table 2 The Venn

the questions. diagram 3 The Venn Diagram
Guanajuato Williamsburg 4 Answers may vary. 5 Both are historic

Country e S towns; they have colonial buildings,

Founded R no hotels, restaurants, museums, and a lot
of visitors, 6 Guanajuato: in Mexico;
founded in 1570; population around
e 81,000; temperature: April, May 31 °C
‘ and January, February 22 °C; culture:
P Cervantino International Festival every

ot e e e fall Williamsburg: in the USA; founded

SO Ll in 1638; population around 15,000;
temperature: July 33 °C and January,
Guanajuato Williamsburg February 1 °C; culture: living museum
about the colonial period.

History

Infrastructure  bote - ost
Nature L

Weather

Culture .

Mg Histur € usa

1570 towns )
calor-al 1638

April, May 31 °C burid iy July 33°C ) Go English! You can invite
lanuery. February 22 ¥C _NH:"? 5 . lanuery. Februzry 1°C children to work together creating
restaurs - e

rvonts It . sentences with w 0
Corvantin INMrASTIENAL OIS ppoe o e sentences with words from the box
Fostival svery fal

b s the calomal period in orcler to describe and compare
Guanajuato and Williarmsburg

This will give them practice in 4
comfortable context and they will feel
hanerer more confident crealing sentences on
’ thelr own later on.

I L I RO I PR R R S & W bengt e, L
R R SR Cotpe vy b L
I L O L L TR T R T 2 T R T

b eep cee e et ) & N T e e
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14 #8¥ To encourage children plant and animal life; and cultural
to use their prior knowledge, you characteristics: language, buildings,
might want to elicit some places in sports, food, music, ete. Bring their
Mexico that are similar to others in attention to the headings and invite
other countries, for example, the them to look at the information and
Kilauea volcano in Hawaii (Nevado discuss it in small groups.
de Colima or any other volcano), to You might want to analyze the
the pyramids in Egypt (Teotihuacan Venn diagram by inviting them to
or any other site with pyramids), to discuss how it really showcases the
the Great Barrier Reef in Australia similarities and differences. You might
{Mesoamerican Reef in Cancun), want to indicate that the differences
to the Carnival in Rio de Janeiro are what make each place unique /
{Carnival in numerous Mexican special.
cities), etc. An essential part of this activity is

Invite the children to study the to introduce students to the phrases
table and the diagram carefully to describe and compare two places
and make sure they understand that they will need for their final
the general ideas. You might product. You should take some time
wart to introduce the concept of to guide them to answer the last
natural characteristics: geographic questions using phrases from the Go
location, weather, temperature, Engiish! box, You can use this activity
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Unit 8

Identify ana express similar and different maturss ana culturas
aspects between Moexito and other countres,

For your final product Step 3

Read your travelogues from step 1 again. With your partner,
decide if you are going to include other aspects {apart from
natural and cultural) in your chart. Make notes about them.
You can use the information card below as a model.

Place: Cliawd

Capital ily ob U anada
Inirastructures THstonc hieiding s, innseins, atl pudlenies, Thodatets,
Totels Joslatrants, parks ete
Culiural activities: MNany annual iestivals, e huding a jugs fostival
Nature: Waterway s throngh oty conlet Lo dara boat tile

Other information: Trathe probivis

Work in pairs, Discuss the differences and similarities between the places
you read about. Use the expressions from activity 14.

aomat e Critawen has talfic
Nt

[ A

S problems but

Suprapoto doeset

Check [ ) the option that corresponds to your progress.

I can I'mnot lcan't

Aspect do it sure do it Go back to ...

LIRS "I (V1IN et 1
" s i e

L > A

vobu T

T R gt

N TRete v
N 25
. _ 18 Consider giving less advanced
‘ C e . ’ .
. students some time to think and

prepare what they are going to say
before their conversation. If they
struggle, invite them to use the speech
bubbles as models for their own

13 #8 This activity gives children
one more chance to go back to the

texts they are reading and finding
useful information for their charts.
Remind them they can include other
natural and cultural characteristics
(such as infrastructure, weather, etc.)
if they find that information useful.
Guide them so their notes include the
same categories for the two places
they are reading about, otherwise the
charts will not work. You could use
this activity as portfolio evidence,
Have the children work on a separate
sheet of paper if needed. Refer
children to the Glossary vn page 101
of the Activity Book if necessary.

114 § Recreational and Literary

interactions.

17 ¥ Encourage students to
become aware of their progress. You
might need to offer special help to
those students who check the “T can’t
do it” column. Guide them when they
review previous acfivities,
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IR

Read the two travelogues, Underline the cultural aspects and circle

- At 8 Write sentences with descriptiors axd compariscns. Take into consideration the

configuration of small groups.

the natural aspects. Then discuss what you Jearned about each - Remember that the objective is for
one in pairs.

children to talk to each other and

use the skills they are learning.
Depending on the assignment, you
may want to assign children with
different abilities to work together

so they learn from each other; at
other times, it may be better to group
children with similar language
proficiency. At titmes, grouping may
be as simple as telling children to
work with the person next to them; at
other times you might mix them up
randomly or even have them select
their own group.

_Reflect. Invite chidren o

 think of preconcaved nonons they

Falmou ’l, Eﬂglﬂﬂd - have about other countries for

Ry Berto Sancher

- example, that they dre extremely
different from us.
Encourage them to find similarities
even with the most remote places they
" dre teading abour,

B I T P

1B Refer children to the Glossary on
page 101 of the Activity Book.

The aim of this activity is for
children to consolidate all the
strategies they have practiced during
the unit. If other travelogues are not
available for them, you can use these
texts for their final product.

Draw children’s attention to
the pictures in the two travelogues.
Point out that Playa del Carmen and
Falmouth are both beach towns and
invite them to suggest ways in which
they are similar. You might want to
point out that the climate in England
is much cooler than in Mexico because
it is much further north. Write their
suggestions on the board. Guide them
in looking up the places on a map if
possible.

After the children do the task, you
could have them compare their initial
ideas with the information they got
from the text.

Answers: 1 Playa del Carmen. Cultural
aspects: water sports, swimming,
kayaking, snorkeling, art galleries,
food: chilaquiles, tacos, fish, cochinita
pibil. Natural aspects: weather,

palm trees, tropical plants, peccaries,
parrots 2 Falmouth. Cultural aspects:
swimming, kayaking, windsurfing,
sailing, castle, art galleries, food:

fish and chips, fish pie, cream

teas. Natural aspects: weather,
dolphins, gray seals, plants.

Recraational and Literary > 115
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Unit B Write sentences with descriptions and camparisons.
In pairs, read the travelogues in activity 18 again and complete the table.

Playa del Carmen Falmouth

21 This activity will give children
the chance to practice writing
sentences to describe and compare
two places. Depending on their level,
they might need more help to create

Author
Country
Weather

Food

Animals
Vegetation
Cultural Activities

Nature Activities

from the table in activity 19.

expressions from activity 14,

" In pairs, complete a Venn diagram similar to the example with information

Playa del Carmen

Work in pairs. In your notebook, write sentences about similarities and
differences with the information from activity 20. Remember to use

this kind of sentences. If that is the
case, consider using the models

and changing some words to show
them how to do their own sentences;
for example: Guanajuato is a town

in Mexico while Ottawn Is a town in
Canada.

SR TN T N g e e e 5 BT
e " - oo "

It is important for children to feel
confident in order to communicate
effectively in English. The best

way to do this is to explain what they
did well, praise them for it, and then
explain what could be improved.

Falmouth

B You may want children to
reread the story. You might ask
some volunteers what they think
are some natural aspects and
cultural expressions of Lilliput.
You may write them on the board,
so they can compare them with
their own community.

R T R T R T LIS L L
s oramoew r o w P

Print or photocopy the Gulfiver's
Travels Reader flashcards to help
children identify and express natural
and cultural aspects in a different

18 You may want to explain to
children the different concepts that
they are going to complete about
Playa del Carmen and Falmouth. This
activity provides further practice on
scanning skills and organization of
information. Pairs could get together
to compare their charts and complete
the information.

Answers: Author: Brian Williams /
Berta Sanchez Country: Mexico /
England Weather: hot / not very
warm Food: chilaquiles, tacos, fish,
cochinita pibil / fish and chips, fish

pie, cream teas Animals: peccaries
and parrots / dolphins, gray seals
Vegetation: palm trees, tropical plants /
plants Cultural Activities: art
galleries / castle, art galleries

116 > Recreational and Literary

context.
20 You can focus the children’s
attention on the diagram and elicit
their previous knowledge by asking
them what they already analyzed
about Venn diagrams. Encourage
them to study the example provided
and then elicit what kind of
information they think the colored,
overlapping section includes. Ask the
same question about the remaining
area in both circles.

Bnswers: Playa del Carmen:
chilaquiles, tacos, fish, cochinita pibil;
peccaries and parrots; palm trees,
tropical plants; snorkeling Falmouth:
fish and chips, fish pie, cream teas;
castle; windsurfing, sailing Both: art
galleries, swimming, kayaking
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Guanajuato

another pair.

Yor your final product Step 4

I think the
corrparative tasle i
cew and easy 1o rear

Unit 8 Write sentences with descriptions and comparisons.

In pairs, discuss which format, the Venn diagram or the comparative
table, is the best way to present the information you have about two
places. Exchange ideas on how to present the information.

W ws
poster &oth e

A ERR SR VR AT N

Draw the chart you chose and complete it with the information you
gathered in the previous steps to compare the twa places.

Ottawa

Write sentences about similarities and differences to explain your
chart. Use activity 21 as a model. Then share them and check with

Complete the sentences to check what you learned.

> Closure

22 Invite children to talk about
some advantages and disadvantages
of the comparative tables and the
Venn diagrams used in this unit and
elicit which cne they found more
helpful. Making a decision based on
previous information is an important
skill to practice.

You can use this activity as
portfolio evidence. Have children
work on a separate piece of paper, if
necessary.

23 a® At this point it is important
that children work together toward
their goal, always respecting previous
agreements. Act as mediator if
necessary, but allow them to make
decisions on their own.

24 2 Remind them to use the
different models throughout the unit
as reference whenever they need

it. Remind children that they are
going to present their chart to their
classmates and motivate them to
make clear and correct sentences.

25 ¥ This activity summarizes
the main aspects in this unit and is

a good opportunity for the children
to reflect whether they encountered

difficulty in performing some tasks or
not, and evaluate their performance
before presenting their charts.
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Follow-up Comparative Chart

Step 5

For your final product

PART 1
Wark in pairs.

1 Prasant yous ¢

Z he 3 \

3 Aee Iyt

PART 2

[OBIREENNTSLIEN

Follow-up :“: Camparative Chart

w2 oy aur o

dd ove toread about ory it

L R R e R TR R TR e P R TN T T R e
B v =

Aspects to improve

Sociae Practico: Reio a taeongno bt g vyir natag
J

Where will you look up travelogues about places you are interested in?

How can a travelogue help you decide where te go on vacation?

What other aspects and expressions (besides natural and cultural} can
you discover from reading travelogues?

e BE e B PR B
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Part 1 Socializing

M lnvite the different pairs to
present their table or diagram to the
class. You can ask them to paste them
on the walls, and invite them to walk
around and read the different charts
or diagrams, Finally, organize a class
feedback session to discuss what can
be improved. Make sure the feedback
is specific and kind, Encourage
groups to reflect on this feedback.
You can use this activity as portfolio
evidence, Have children work on a
separate piece of paper, if necessary.
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You may encourage children

to establish guidelines for the
presentation, for example, the time
for each one, allowing up to 4-3
questions, etc. Setting these guidelines
gives children a feeling of ownership
of the learning process.

Part 2 Make it yours

Invite children to answer the three
questions individually and encourage
them to share their answers with the
rest of the class. This part is intended
to make children relate what they
have learned with their lives, so
besides answering the questions, help
them notice how this knowledge can
be useful outside the classroom.

Part 3 Now you can...

Invite children to check the goals they
achieved throughout the unit on page
89. Read the achievements with the
class and then have them check the
learning outcomes. Then encourage
them to reflect on them and share
what they learned with the rest of the
class, which activities they enjoyed
the most, and how they can further
develop their new knowledge and
skills outside the classroom,

- CoEe L .o
R T . R
Wy . d

I

-
i
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e
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Once they finish the unit, it is
suggested having children go to

the activities page at the end of their
Reader chapter and answer them.

For that, they might need to read the
chapter again, so it is recommended
to give them time. Once they read or
remember what the fext is about, have
them check their answers. For that,
you might ask children to work in
pairs or as a class. Encourage them to
participate and explain their answers,
when necessary.




Progress Tracker

Twa
Gy

Progress Tracker

Compiete the following activities to review and check your progress in this unit.

1 Explain what kind of information you can find in a travelogue.

2 Check [. ) the aspects that make a travelogue interesting.

#, '
Merten NG MmMany .a0as8

Ml ann ouitions oad errot 2w

Writing w0

1

2

3 Making recommendat' o
a .

5

Talk ooy esre ahbeat the oultuia sxoressions

thas the et aenects ot aplace

3 Write three examples of natural aspects and three of cultural ones in
the place where you live.

Natural aspects Cultural aspects

4 Answer the questions.

1 How cen you present miormatcs compang two places?
2 Whit e e sudvantogos Lt s g a

art insteaa of w g g full #oat?

100 oaaes etin g . S S o

This Progress Tracker will give children the opportunity to reflect on what they have learned
throughout the unit. By deing so, they will feel involved in the learning process, which will
encourage them to take responsibility for their learning journey. Therefore, it is important that
this purpose is clear for children before answering.

As children approach this section, it can be useful for them to flick through the pages of the
unit and notice what they learned, which can go from structures in the new language, to skills,
strategies, or some other knowledge. They can write it down in their notebooks or talk about it
in pairs. Make sure they understand all the information on the page.

After they finish answering each activity, you may carry out a class session in which you
encourage children to realize how far they've come, which will keep them feeling positive for
what is to come.
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9
Assessment Instrument For the teacher

Graded Scale

A graded scale is an instrument used to evaluate certain characteristics or aspects of the children’s performance.
Its purpose is to measure the range of certain aspects in terms of quantity and / or quality.

Instructions:

1 Determine a list of criteria or characteristics to be evaluated.

Z Determine the kind of evaluation scale you will use: numbers {traditional grading), letters,
percentages, efc.

3 Evaluate your children and determine their performance level.

- CradedScale - CUETIRLT T U Rvaluation Seale

91

10

Instructions:

Photocopiable, [D.R. © Macmillan Publishers, 5.A. de C.V., 2020. Only for teaching purposes
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° Activity Book
Unit pages 102 to 113

Social learning environment: Academic and Educational

Communicative activity: Research and selection of information

Social practice of the language: Gather information about a topic
to design museum labels and have an exhibition.

Final product: Museum labels

Foster a classroom environment where writing

123 to 124 Explore museum | is a part of the students’ daily life. Use this

labels. literate environment, so students can use it as
reference.
Research Sensitize students about the importance of
information exploring and contrast diverse sources to
124 to 126 | about a topic value them based on their reading purpose,
using different | in such way that students have different
texts. possibilities.

Give students opportunities to read and
reread diverse types of informative texts,
with your support. Encourage them to help
each other, and share their interpretations
Analyze and justifications, so that they improve their
127 to 128 informative texts. | reading skills.

Register Foster among your students the definition
information. and the use of criteria to manage information,
select it, and apply it to other texts with
responsibility. Allow students to create
connections with their knowledge about

writing.

Share Promote among your students the enthusiasm
129 to 130 { information in for sharing what they do and share it in the
museum labels. | community.

Academic 2nd Educational > 121



Unit Opener

Unit

In this unit you will make museum
labels to have an exhibition.

Environment: Acaasmic ond Edugations!
Social practice of the language; Gathes nfanration aboul a top.c ta desiar museu
lace's ana Pavn an oxecet on,

Communicative activity: Rezearch sind soloctor of nfuimition

IR i oUW Rt o

o exploie Mo abe s

Work in pairs or groups.

Fhed oo what you wolld ke 1o eoa

102

o . roseacch informet'on ebeat - topic using ot toxes,
1

. e rformat ve texts,
. rer nFonmation,
¢ share infomeation i museun [abels,

Where are you now?

T Tolk coout the musearrs you ke 1wl or waoo ke 1o as’t Sy wWhat you wew und

2 Wit elemants heln you ninderstand s exbieiTon o popgm?
v

... +

) (B on
TN

As a warm-up activity you may ask students if they like
museums and if so, which one they like the most. If some
of your students don’t like museums, you may start a

class discussion about things they would improve in the
museums they mentioned. This will help children to bear in
mind what they want to do or avoid doing in order to make
attractive museum labels and an interesting exhibition.

122 ) Academic and Educationai

Also, invite students that like the museums they visited

to complete the discussion by mentioning what they liked
about them. If possible, it might be a good idea to encourage
students to have a virtual visit to museums from other
countries so they can get more ideas on how to make a great
exhibition and what information to include in their museum

labels.
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Unit 9

Exp ore musaurm labels.

a) Trameryro = oo e by oL

Look at the museum objects and read the museum labels. Then talk
with a classmate about the type of museumn you think they are "
exhibited in. Label them and explain your answers to another pair.
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mieovm e the Tnnge nsdude Frede wbrde Michae! Collios
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P Opening

1 You can refer children to the
Glossary on page 113 of the Activity
Book.

You might want to ask children to
cover the museumns objects and then
draw their attention to the three types
of museums they have in the activity.
Encourage them to suggest objects
that are probably found in each one,
for example, unusual vehicles, space
suits, or an experiment about gravity.
Invite them to look at the three objects
and describe what they can see.

At the end of this activity, you
might want to remind children that a
museurmn label is a short text, usually
on a card, that accompanies an object
in a muscum, and gives visitors
information about it.

Answers:1c 2a 3b

Toew 5w #
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You could ask children to reflect if
visiting museums is an enjoyable way
to spend time with friends and / or
family and give reasons why / why
not.
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[
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Before going onto the next activity,
you may want to pre-read the texts
and select some keywords and write
them on the board. Remind them that
finding cognates is one strategy they
can use to understand a text. Then
encourage them to select two words
they do not understand and think are
essential to get the meaning of the

text (but are not in the Glossary). List
them un the board and encourage
themn to think of the context. If
necessary, pre-teach them before they
read the museurn labels.

2 A good reading comprehension
strategy for children is asking them
to retell what they read. You may
invite some students to tell what
they understood from the labels
and encourage the rest of the class
to support or correct politely when
necessary.

Answers: 1 The oldest object is the
fossilized Hadrosaurus eggs; they were
found in central Asia. 2 The large
front wheel and much smaller rear
wheel made it difficult to get on and
off. 3 No, only the lunar module did.

4 Answers may vary. 5 Buggested
answer: To help visitors understand
the objects in the museum's displays.

s woeom N
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You could elicit some interesting facts
children have learned when visiting
museums. Encourage volunteers to
write them as a list on the board.
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uivit 9

Exp'ore museum lshels.
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104

Research information about a topic using oifferent teats,

Look at the museum labels from activity 1 again. Check ( ) the information
you find. Then, in pairs, find the examples and underline them.

Read the conversation and write the sources of information
mentioned in your notebook. Add another source of information
you could use to research more about Frida Kahlo.

Sewg Lets do a ruseun latet on Fride Kahios past ngs My sister bas a paster of one of
e panlings noer badvomm ey ke it
Edgor 0% &0 where @ e we gong e luc< for nfarmation”?
Carlos W could go 1o Frop <ablos FoJse! nknae fere are sume paintngs Lre el
b Tme Bosdes we don't redly oow
we ol eetugry gel to see the pamt
3 1 the Ayary gad 20k them apn an encyciopedia?
Carios I don't derge |10k 1r's rasie” ann ‘aster Lo lcok the miermancn Jp arine
Swia Butwe cort Fade 8 compater here and there s g lot of -neoniare intorration
sninel Seolets go ta the orany
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> Development

3 This activity is a good mnemonic
device. Children may benefit from
this activity by trying to remember
most of the facts they read in the
previous activity before looking for
the examples.

Answers: Checked: 1,2, 3,4,6

Enceurage chuldren to go to

the INAH's website and find local
museurns. Remmd them that students
get a free pass (or a discount) to

museums and archeological sites @

with their student 1Ds.

4 You may start by drawing
children’s attention to the pictures.
You might want to point out that

124 } Academic and Educational

they show the same children doing
different activities. After children
make suggestions about what they
are doing, encourage them to make
predictions about why they are
searching for information.

Answers: 1 They are looking for
something online. 2 They are reading
at a library. 3 They are making notes
about the information frorn a museum
label.

8 You could explain to children that
they are going to read a conversation
between four children who are
working on a scheol project: making a
museum label. You may read Silvia’s
line out loud and encourage children
to imagine that they are going to
make a museum label for a painting,

too. Encourage them to describe
what the finished label would look
like and inquire how they would get
information about the artist. Guide
them in giving suggestions and write
their ideas on the board. If they are
having trouble with vocabulary, you
can refer them to the Glossary on
page 113. Children will provide
different answers, so accept them

all as good and allow their creative
thinking.

You may clarify that Frida Kahlo's
House (La Casa Azul) is a museum.
Finally, ask them to reflect on how
making predictions helped them
understand the conversation.
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into and underline it.
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Rescarch information about « tapic using differenrt texts.

Read the table of contents. in pairs, discuss which section you
think the children from the conversation in activity 5 should look

Choose two sources of information from activity 5 and use them to
research the section from the table of contents you chose in activity 6.
Take notes in your notebook. Share your investigation with another pair
that chose the same topic and complete your research.

In groups, discuss and answer: How do you find information on the Internet?
MHow do you choose 2 website? Write your ideas in your notebaok.

108

6 You may help children to chuose

a topic by bringing some information
about each topic and letting them
read general background to make a
more informed decision. If possible,
let children look for information about
the topics on the table of contents

on the Internet, or go to the school
library and do more research about it,
Children will choose different sources,
s0 it’s a geod time to encourage

their self-esteem by endorsing their
answers in this activity.

B [nvite children to read
Chapter 9 and when they finish
the activity, guide them to explore
how the information is displayed
and where they could find more
information about the vbjects
mentioned.

N v o

Encourage children to reflect on the
research skills they have learned in
school. Remind them that when they
do research for a schooi project, they
must first brainstorm a topic and ask
questions about it; after that, they
need to find resources, for example,
encyclopedias, online information
databases, or interviewing people;
and decide where to go to find that
information: in their classroom,

at home, or in the library.

2 Before students choose their
sources, you might want to teach
them how to do a pros and cons list
so they can organize their ideas and
make the best decision. You may
model the decision-making activity
by writing your own pros and cons

list on the board. The sources children
chouvse can be very different, so this
will belp have a more successful
exchange of information.

[T B I L

Print or photocopy the What Is

There in a Museum? handout to help
children expand their vocabulary on
musewums.

8 Before starting the activity, you
might want to organize a class
discussion as a warm-up exercise

to introduce the topic. You may ask
children what they find most difficult
when they search on the Internet,
what they find the easiest, how

they start doing an online search, or
how they decide if something they
see online is reliable. Children will
answer this activity according to their
own habits and experiences, so the
group discussion will very helpful to
become aware there aze different ways
of searching for online information.

If children have no access to Internet,
you may adapt this activity towards
other sources of information
(textbooks, encyclopedias, etc.) that
students may have used.

Academic and Educational >125
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Un't 8  Research information about a topic using difrerent texts

Read the research tips and look at the examples. Then compare the
information with your own. Are there any differences? Which ones?

Tips for Better Research

ST e ant e r R e @ LA PO S L b

Reflect. | - R [ T T S T I TR NN

in groups, talk about the sources of information you have worked
with so far and say which one you prefer and why. Write your conclusion

v L e
Se i.h.
s
VLR
P G T B L B N AT A e B P P Y N U R

in your notebook.

g6 »

9 You might want to complement
the information provided in this
activity by recommending students to
experiment with filters and keywords
when using the Internet for their
research. You may explain to them
that sometimes they need to refine the
search in order to find more specific
and interesting information.

If they are having trouble with
Internet vocabulary, you can refer
them to the Glossary on page 113. The
answers to this activity depend on
the similarities and differences they
can observe when comparing the tips
to their own methods. It is important
that children realize there are practical
methods they can use to research
online for any subject. If you don't

126 > Academic and Educational

have access to Internet, try exploring
with them indexes and tables in books
or other sources of information.

> Go English! Yeu could
draw children's attention 1o the

Go English! box and invite them to
reflect on whether it 1s wrong not to
quote the source where they found the
mformation, whether it is onlme or 1n
a book. Pomt out that quoting sources
makes their project lock more
professional and shows respect tor an
other people's work. You might also
want 10 stress the importance of using
bibliographies.

10 &8 You might want to explain to
children the difference between primary
and secondary sources and their utility
when doing a research. You may tell
them how Internet can help them find
these suurces and give them some
examples, so they can use Internet as
the first step to find more sources. The
answers to this activity depend on their
personal opinions, so it is important
that vou foster an environment where
they feel comfortable and respected as
they express their thoughts.

Reflect. This actoty gives

» children the opportunity to reflact

. on how people have different

; lifeatyles and different oppertunities

" By noticing this, you may guide o
discussion 10 brainstorm ideas cn

- what children cowld do now or in the
future: to he'lp thelr community aned
other communities.

PR
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Unit @ Analyze informative texts, Register 'nformation
For your final product Step 1
Work in pairs to prepare your exhibition. Think about objects you
can display in a museum exhibition and select two. Write them in your
notebook.

Write a checidist with all the parts your museum labels will have in your
notebook. You can use the checklist from activity 3 as an example-

Decide on the sources of information you will use. Write them in your
notebook.

Circle the option that best describes you,

| did great!

Understand
information in a E
rmuseum label. ML e

Identify more
than two sources ¢t o
of information. bt -
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Read the description of the sculpture and underline the information
you would include in its museum label.
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11 &% Before completing this
activity, you might want to organize

a brainstorm activity. Invite children
to brainstorm objects that could be
displayed in a museum exhibition.
Wirite all their ideas on the board

50 they can return to them when
chousing their ubjects. You can use this
activity as portfolio evidence.

12 For this activity, you may review
with the children the use of checklists
and how to make them. You may go
back to other units where they have
used checklists and ask some key
questions to make sure they know
how to make and use checklists.

13 To help children decide

on their sources, vou may feach
them how to make and use a
decision-making wheel. You

could include choices like available
SOUFCES, Primary seurces, secondary
sources, assess decision, wit can help,
etc. Children will make different
decisions; therefore, it is important
they know there are no incorrect
answers and to just make sure thev
have access to the sources they
chouose,

14 ¥ hiite children to reflect
on the importance of understanding
what a museurmn label should include
and which sources are better to use
for their research. according to the
activities they have just carried out.

18 Refer children to the Glossary on
page 113 of the Activity Book.

You may invite children to quickly
go over the three museum labels
on page 103 and the checklist on
page 104. 5till, alf children will
choose different information, so it's a
good idea to encourage them to show
their interests.

N « P W oe - I
R I I LA R

PO N e

You could divide the class into pairs
and encourage them to work together
to plan an oral explanation about the
statue of Queen Idia’s head using the
information they underlined. Set a
time limit. Encourage them to switch
partners and give their explanation.

e e e
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’ - ., o,

e
@
=

s

Print or photocopy the Share What
You've Learned Reader flasheards to
help children gather information
about a topic to elaborate museum

labels and have an exhibition.
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it 8 Analyze informative texts Register informetion,

Use the information you underlined in activity 15 to complete the
museum label and add any information you consider necessary. Then share

your label with a classmate.

G

displayeo -
was made o to ven.
ket were placed e ey

For your final product Step 2

checklist you wrote in step 1.

Title:

Material:
Other information:

something is missing.

Vet o Horeet ey c Lt
lgan ee sty
[ S OTER Pt ST |
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..

The Head of Queen Idia

nfrreat n

SeFor e aite s 2o s

Look for information using the sources you chose in step 1. Use the
information to write the museum labels. Make sure you follow the

Date: Civilization:

Exchange your museum labels with anather pair and tell each other if

Read the statements and circie the face that best describes you.

N
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16 = You might want to use

this activity for children to compare
different types of museum labels, so
they have more background when
designing their own museum labels. For
this, you may print and bring to class
some examples of labels from different
museums from other countries.

Answers: Date: early sixteenth century
AD Civilization: Benin

Material: Bronze

Other information: Answers may vary.
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¥ Go English! vou coud
draw children’s attention lo the Go
English! box and remind them that in
the active voice, the subject always
precedes the verb. for example, The
sculptor created the beautifl statue.
Explain that inl the passive voice we
are more interested 1 the result of

the action, so the ohject becomes the

subject of the sentence, for example,

The beautiful statue of Queen Idia was

created inn the sixteenth century.

s After reading Chapter 9
again, invite children to choose
a museum label they think is
interesting, encourage them to
get in small groups and discuss
why they thought that label was
interesting.

17 a8 Before starting this activity,
you may write on the board the

main steps they need to follow to do
a complete and accurate research.
Children will have different answers
depending on their topic. You can use
this activity as purtfolio evidence.

18 Children can practice giving
feedback during this activity. For this,
you may review with them what they
have learned in previous activities
and units about giving feedback
politely. You may also complete their
knowledge by providing new tips on
how to give and receive feedback.

Answers: Answers may vary.

19 ¥ vyou may organize a class
discussion about what they have
learned up to this point. Recall the
type of information that is useful to
have on a museum label, the sources
they need to research a historical
object, and how working with others
can help enrich their own work.
Encourage them to answer honestly
according to their experience in the
previous activifies.
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Wits 3 Share sbwmeatior v maseam ahels

name of each student.

Listen to three students present at the exhibition. Write down the

Look at the body language of the three students, Tolk about the posture
and attitude of each one with a classmate.

109

20 415} You might want to
explain that Renata, Gonzalo, and
Adridn’s class organized an exhibition
displaying different objects / artifacts,
and they are taking turns giving
presentations.

It might be a good idea to play the
audio first for children to get a clear
idea of which object they are talking
about, and then a second time for
them to complete the activity.

4 Track 16]

Renata: Hallo. My name is Renata
and | wil: talk about the Bacubirito
meteori-e. It was found in 1863 1n a
village rear the town of Sinaloa de
Leyva. It's an iren meteorite, lke this
piece of iran. It's about four and a
quarter meters long. It's the largest
meteorize ever found in Mexico.

Gonzale: Hello. My name is Genzalo
and | am going to talk about the car
Parcho Vilia was assassinated in. It's
a black Dodge made in 1922 just ke
this one. Pancho Villa was returning
to his ranch after ¢ visit to Parral when
scven riflemen stepped into the road
and shot him dead

Adrian: Hello. My name is Adrian and
this is the mummy of & baby woolly
mammoth. She was found in Russia
in 2007. She died nearly 42,000 years
290, when she was about 33 days old.
She is about the size of a big dog.

Answers: 1 Renata 2 Adrian
3 Gonzalo

It is important to develop children’s
public speaking skills. Remind them
that when they present in public, it's a
good idea to start out with a greeting
and their name. In addition, they
should state the name of the thing
they are going to talk about, in this
case, a museum object. The middle
part of the presentation should be

a description of the object and why

it is important. At the end, they can
thank the audience. You could aiso
talk about the importance of speaking
naturally, with appropriate pauses
and stress on keywords.

21 49 After children have
completed the activity, vou may
vrganize & brainstonm session telling
how Renata, Adrian, and Gonzalo
could improve their presentations.
You mav also point onit w hat they did
right so children van do that in their
own presentations. Children will give
different answers, just make sure they
identity the importance of greeting,
using pauscs, smiling and looking at
the audience, speaking clearly, etc.

See track 16 in activity 20.

22 Before starting the activity, you
might want to point out that much of
our communication is done through
body language. Body language
includes a straight posture, using
appropriate gestures, and eye contact
with the audience.

Answers: Renata is smiling. Gonzalo
is greeting politely. Adriin looks shy.
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¥ Share tormation nomascam anels

nctabook.

For your finaf product Step 3

Speed
Pauses

Body language

BV e T

Clear
information

Yolume
of voice

Smile

1t0

Tatk with a classmate about the things you need 1o pay attention
to when you are presenting at an exhibition. Write a checklist in your

Work in pairs and present your museum labets. Use the rubric to
rehearse your presentation. Is your label easy to understand? Was your
pronunciation clear? Did you speak slow and loud encugh?

Take turns giving each other feedback using the rubric below.

23 % This activity encourages
children to take ownership of their
presentations by creating a checklist
for speeches at an exhibition. Explain
to children that they need to think
about the way they should be
speaking and the body language they
will be using. Suggest that they make
sure if their presentation is audible,
easy to understand, or if they are
going too fast or too slow. It's a good
opportunity to focus on the way they
should talk to the audience, keeping
eye contact and standing up straight.
You can use this activity as portfolio
evidence.

130 § Academic and Educational

oo i 1

You might want to point out that the
members of the audience also necd
to pay attention to the presentation,
for example, they should look at the
speaker, listen politely, ask questions
at the end of the presentation, etc.

» Closure

24 ¥ Before rehearsing their
presentations, encourage children to
think about where the exhibition of
the individual objects / artifacts they

selected in step 1 will take place, such
as the classroom, school yard, etc.,
and who the audience will be,

28 You may use this activity as

a model to give positive feedback

to each other. You might want to
encourage children to add any criteria
they think necessary, so they have a
more personalized feedback session.
You can use this activity as portfolio
evidence.

26 M This feedback session

is important since they have been
practicing giving and receiving
feedback throughout the units.

You might want to organize a class
discussion to reflect deeper on the
importance of feedback and their
performance as a whole class during
feedback activities.




Follow-up Museum Labels

Follow-up Muscum Labels
For your final product Step 4
PART 1

Work as a class.

PART 2
Social Practice: Garrer vloora togn Lt st
P e ese bt

How did gathering information helped you design museum labels?

For which other project could you use what you learned in this unit
about gathering information?

What steps would you follow for that project after you gather the
information?

4 hilaa=gin
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LE L A ) [nvolve children in designing and

Paxt 3 Now vou can ...

You may cncourage students to
reflect on the goals they achieved
throughout the unit and share what
thev learned, which activities they
cnjoyed the most, and how they can
further develop their new knowledge
and skills outside the classroom.

1 [ g

Once they finish the anit, it is
suggested having children go to the
activities page at the end of their
Reader chapter and complete them.
For that, they might need to read the
chapter again, so it is recommended
te give them some time, Once they
read or remember what the text is
about, have them check their answers.
You might ask children to work in
pairs or as a class. Encourage them to
participate and explain their answers,
when necessary.

Part 1 Socializing
¥ Before starting their
presentations, you might want to
make the classroom, or the place
where the exhibition will take place,
look like a museum. You may ask
children to work in groups and give
each group a task to decorate the
place. Another idea would be to make
exhibition stands and decorate cach
stand according to the topic each
pair chose.

You can use this activity as
portfolio evidence.

organizing the museum exhibition,
including making invitations and
preparing the displays. By choosing
the audience ahead of time, they will
know how to communicate more
effectively.

Part 2 Make it yours

This activity is intended to make
children relate what they have learned
with their lives, so besides answering
the questions, help them notice how
this knowledge can be uscful vutside
the classroom,

Acidermic sna BEducationas! ? 131



iz Progress Tracker

Progress Tracker

Complete the following activities to review and check your progress in this unit.

1  Write three examples of different museums.

2 Write three things you always incdude in @ museum label.

3 Write three tips to choose different sources of information.

4 Look at the sculpture. Complete the museum label with words from the
box. Discuss if there is something you would add to it.

v s Feoaa Catee bee Lot iisk
The {1} of Tutankhamun N
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This Progress Tracker will give children the opportunity to reflect on what they have learned
throughout the unit. By doing so, they will feel involved in the learning process, which will
encourage them to take responsibility for their learning journey. Therefore, it is important that
this purpose is clear for children before answering,

As children approach this section, it can be useful for them to flick through the pages of the
unit and notice what they learned, which can go from structures in the new language, to skills,
strategies, or some other knowledge. They can write it down in their notebooks or talk about it
in pairs. Make sure they understand all the activities on the page.

After they finish answering each activity, you may carry out a class session in which you
encourage children to realize how far they’ve come, which will keep them feeling positive tor
what is to come.

132 :’ Ac:demic and Lducutional
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4: Assessment Instrument For the teacher
Rubric
Name:
Grade: Date:

Rubrics are scoring tools used to grade the quality of each criterion in a more precise way. If shared with the children, they
can help them understand the assessment of their performance.

Instructions:

1 Determine and list the criteria to be graded and write them on the first column.
2 Describe in detail each criterion, starting with Excellent.
3 Discuss the results with the children.
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Notes:

Photocopiable, D.R. € Macmillan Publishers, S.A. de C.V,, 2020. Only for teaching purposes.
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° 1 o Activity Book
Unlt pages 114 to 125

Social learning environment: Family and Community

Communicative activity: Exchanges associated with the media
Social practice of the language: Exchange opinions about news

in audio format.
Final product: Exchanging opinions about recent news

136 to 138

Explore and
listen to news
linked to family
and everyday
contexts.

Show your students how to take advantage
of the knowledge and skills they already
have in their native tongue; monitor their
comprehension and use of strategies such as
questioning or connecting with what they

listen to.

139 to 141

Understand news
in audio format.

Model the behavior and strategies used when
listening to exchanges; assign enough time so
your students reflect on the news content and
the way it is expressed.

142 to 143

Exchange
opinions.

Give your students specific time limits to
show them how to plan their intervention
when exchanging their opinion.

Offer your students examples of open
expressions (I think ..., I think that ...

in my opinion ..., etc.} used to exchange
opinions and invite them to model their
own after them.

Encourage them to practice and apply what
they learned.

134 > Family and Community




Unit Opener

.7+ In this unit you will exchange opinions
" about recent news.

TR L
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Environment: Fiin'y ot Commarety
Social practice of the language: Factunge spm ons chout neve -0 sudio forrost.
Communicative activity: 7 x-hseaes assocated with the media

Birs uentyou vl l2ae te

e exnlore end iston to news tivcked w fam v ond overyday oo texts.

¢ cnneesiond neas noand oot

* . axchange op iors

Where are you now?

Where do you or your family get news from? Discuss with the class.

2
W
114
Explore the question and illustration with the children family and everyday contexts, understanding news in
and elicit what they are doing. You might want to explain audio format, and exchanging opinions.
that they are planning to present a news story to their When they finish, you may have them answer the
classmates. Call attention to the fact that news stories can activity in pairs or groups and then elicit their answers as a

be in written form or in audio format. Emphasize that news  class. Their answers will give you a good idea on how the

stories should be about things that interest them and their children are beginning the unit and you will know if you

classmates. need to provide any additional information before starting.
Talk to children about the expected achievements,

which include exploring and listening to news linked to

Family and Community )135



Unit 10 Activity Book page 115

Unt 10

and everyoay tontests,

you the maost.

For your final product

wark with during this uait.

Step 1

Go English! * .oz o, w00 <o

Expiore and dsten to news in<ed o family

Underline and talk to your classmates about the types of news that interest

heflect ..

+ e

1

Waork in groups. Choose 3 news topics to talk about. Vote for one to

Read and listen to the news story and discuss in which
section you would find this news story.

115

» Opening

1 You might want to start with

a class discussion of recent news.
Children can mention different
types of news articles and rank them
according to the type of article that
interests them the most.

Answers: A: | enjoy sports news.

B: | like to know about local events.

' Reflect. You cavn star: an open

_ discussion about why children should

I be informed of what 1z gong on m

U their comurumity and m the world.
They should consider T all events,
locd and wondwide, have duect or
indirect conseguences I ther lives,

136 ? Family and Community

d

Y4 Encourage children to share

topics that are relevant to their local
community, for example, sports,
health, an event, ete. Invite them to
think about news related to their local
community and reflect on why it is
important and how it helps build ties
among the people who live there.

Answers: Local events, schoal,
entertainment, sports, weather,
environment, technology

Invite children to go to the web
page and read one or more news
articles. Elicit why they fcund that
particular article interesting. if they
don't have access to the Internet, print
some articles for chuldren to reac
thern. Encourage them to go o the
web page (whenever possibie)
and read one o1 NIcIE NEWs
arficles.

? Go English! riic

who participates in 4 ‘ypicd news
broadcast on the radio or TV far
example, one or two Mmain news
preseniers, a weather person. a aports
presenter. eic Each segmont hag

d presenier as anewspaper hdas 4
specific section for each wopie.

> Development

3 4”}- Refer children to the
Glossary on page 125 of the Activity
Book. You can monitor their
discussion about in which section they
would find this news storv. You can
build on the word “environmental”
heading on the newspaper, or help
children go beyond what they see in
their books.

‘ Track 17}

Mcre than 40 families met in High Hills
Park last Sunday. They came together
to plant 120 young trees. The event
was organized by the Plant a Tree
environmental group. Paula Lopez,
who's the spokesperscn for the group,
explained the idea behind t. "Trees
soak up carbon dioxide, so they help to
clean up the air we breathe. Improving
sir quality 15 one of our main aims.” The
group hopes to organize another Plant 2
Tree day in the area soan.

Answers: The local news or the
environmental section
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et B

st vvoryday contosgs,

the one in activity 37

For your final product Step 2

116

Explore ard 1sten 1o news inked to famiy

Look at the headlines. Choose the most appropriate for the news story
in activity 3.

Save the Planat

Volanleers Spenag Sow Pk

Listen to the news story and say where this news story appears.
What are they tatking about? How is this news story different from

Geo through new stories about the topic you chose in step 1 in
newspapers, radio, or television news shows. Work in small groups and
choase one story that interests yau for your final product.

Plent o Teer 10 Clean the Awe

Local Children in the News

Go English! .« v

H MRTR Y
A N

2 You can encourage children to
propose their own headlines for the
news story. You can suggest that

they work with another pair to share
which title called their attention more
and why.

Answers: Plant a Tree to Clean the Air.

) Go El‘lg’ lish!vou might weant
to explam to them that newspapels
use a standard format: o headline
followed Iy the main 1dea thar
mciudes who or what the tepic is
about. Scanning and skimmimg will
help children select which news
stories they should readd in full and
whicil stones they should =kip,

S ‘78)1 You might want to go over
the statements with the class, making
sure they understand them. Explain
that they are going to listen to the
news story again but this time it is in
a different format. If there is a word
they do not understand, they can go
to the glossary on page 125 or they
can use a dictionary.

‘ Track 18)

Woman: Good morning. This is XFB55,
your local radio station. It's 7 o'clock
and here's your local news.

Man: More than 40 families met in High
Hifls Park last Sunday. They came
together to plant 120 young trees.
The event was arganized by the Plant
a Tree environmental group, Paula
Lopez, who is the spokesperson for
the group, explained the idea
behind it.

Paula Lépez: Trees soak up carbon
dioxide so they help to clean up the
air we breathe. Improving air guality 15
one of our main aims.

Man: The grcup hopes to organize
another Plant 2 Tree in the area soon.

Answexs: It is a radio news program.
They are talking about the same news
story. They include an interview by

a spokesperson.

» Go English!vou might
want to discuss why people prefer to
watch the news on'TV.

b zﬂ Encourage children to read
newspaper articies, whether they are
in a printed format or online. Point
out that people are consuming more
news than ever, and this helps them
io be informed citizens. If they do not
have access to an online newspaper,
you can bring local newspapers to
the classroom so they can work

with them. Remind children they
should record the media source, topic,
headline and date of their news story,

. . §
Lk . '8 o LR
. “

Encourage children to listen again

to the andio and time it. Then ask
them to listen one more time and
decide if the news presenter says Um
or Ar. How would they describe the
tone: serious or alarmed? Did the
news presenter speak very fast? Did
he have difficulty saying any of the
words?
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& . o Woman: A spokesperson for the Santa
Dt 10 Understand neas ir audio formiit Rosa fire department said they did
not know how the fire started. This is
In your group, ask and answer questions zbout the topic you chose. the fourth fire in & hamburger bar in
Lock at the example. this suburs of the city in less than &

month,
Wirat nars

4 ¥
et SMore wnge A0 bansl gy reat n
e ? o !, Hogb ille Park last Sand sy Answer:3
S . !
‘ £ 9 %19 You could start by drawing
o - children’s attention to the questions
q and going over them, making sure
they understand their meaning,.
The point of this activity is not to
To practice understanding naws, listen to and chack () the picture develop listening comprehension
that best illustrates the news. P .g . P S
but encourage listening for details

! _ ) e, | A B and absorbing information to later
B : ' comment on them.

See track 19 in activity 8.

Answers: 1 A fire broke out.

2 In the early morning hours.

3 In a fast food restaurant in
Santa Rosa. 4 He is a neighbor.
5 He called the fire department.
6 He could smell smoke.

Listen again and answer the questions in pairs. Then check your
answers with another pair.

4117
2 They may underline the o Track 19)
information that they consider Woman: A fire broke out in a fast
important or details they think they food restaurant in Santa Rosa in the
should mention in their conversation early hours of Saturday morning. A
for their final product. Suggest that neighbor zlerted the fire department
they share them orally with another and two fire trucks arrived quickly.

But the fire had spread by then and it
took firefighters nearly two hours to
extinguish the blaze. The restaurant
was closed and empty at the time
and there were no injuries. Joss Blake
was the neighbor who called the
firefighters.

Joss Blake: When | wake up at about
two in the morning, | could smell

group to receive more feedback.

Answers: A: What's the headline of
your news story? B: The headline
is Plant a Tree to Clean the Air.

8 ‘19) Encourage them to work
in small groups and describe what

they see in each picture al_"d what smoke. So | looked out of the window
news event might be depicted. Play and | saw flames coming from the

the audio and suggest shariny their ground floor of the hamburger bar
answer with a classmate. across the street.
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. audio from activity 8 again so they
Unit 10 Understand news in audio format, can compare the words and phrases

In pairs, decide from the questions below which can be used to used in the two news reports. Invite

get more information from the news in activity 8. Take turns . children to add them to the list in

asking and answering with another pair. activity 14.

1 Cid the Fretghters amoie quig.y? Go English! - r :

21 cpdanet e en ‘:q:n e b e ? bf : Answers: 1 quiet and peaceful

3 ey ) ’ neighborhood of the city 2 popular
i . - e OLEsl o . .

4 g SUs s bt Gy e o eating place 3 fire 4 began

T b fs et 5 local resident Other differences

1 Read the same news story, but from a newspaper. In pairs, are: casualties / injuries; did not know /
identify words and phrases that are different from those in : it is unclear
activity 8.
12 Youcould inquire if children
know any synonyms for the name
of their neighborhood or town, for
Arepresentative o the Santa Rosa Fie Diepartnien examPler Capltal, COlOI'l.lal Clty, coastal.
3 stated vessndny it in i ool uncTem w hal consed the ACCEpt all answers. Point out that

)5 FIRE AT HAMBUGER BAR

%B (e at Harrs™s Hatuburger Bar m thes goet and peageiul in order to avoid being repetif:ive,
cighborh, tihwe cing el Masor enplaired tha the o . . : .
f neiehiborfiood nfihe vy, Delks usor epldned that (o it is beneficial to describe things in
tiee began ai thy ground Qoorar the popolar canmy place. ,
o The ek et or dhoeal sesident who calicd YOg, different ways.

i
&
% prevented seros demage 1o other properties and people [nvite children to look at the

vl Ll Rita LW c My i H O .
e e i Foitunateh, there were mo cisuaties numbered hSt Uf words and phIaSt‘S
and explain that they are going to
' . Read the news story from activity 11 again. In pairs, identify words and find alternative words in the box.
phrases that are different from those in activity 8. Allow them time to finish and check
Hodiese L ogdthe ferfer o wnted e olboan F e ty ANSWELS,

e "I-,ﬂr::',.f:JL' [0
Answers: 1 this suburb of the city
PR 2 the hamburger bar 3 the blaze

2 ahetfor dreer e k
3 o ,,: ' ' 4 started 5 called the firefighters

4 b

S ounme ithe T tipoarte o
) Go Eng‘lish!‘fou could ask
children why they think writers avoid
repetition. Have a class discussion
about it and explain that if a news
article were repetitive, people would
find # borng and even confusing.

1 =0 o

L0 Refer children to the Glossary on

page 125 of the Activity Book. > Go English! 1f studenss

Invite children to add more necd to review how to make
questions they can use to get more gueshons, refer them to unit 2
information or ask them what other on pages 20-27.

information could be useful to
comment on a news story. Remind
children that statements or quotesare 11 Refer children to the Glossary on

important to recount details others page 125 of the Activity Book.
have said in newspaper articles or You might want to discuss with
radio programs. them why a newspaper article may
be different from a radio or television
Answers: Answers may vary if story, for example, the latter are
students write new answers; if not, the often immediate, on the spot reports;
answers to the questions are as follows:  newspapers have more time to write
1Yes. 2 Nearly two hours. 3 No. out an article before it is published.
4Yes. Mt is the fourth fire ina Divide the class into pairs and
hamburger bar in a month. invite them to read the newspaper

article and compare it to the one
they listened to previously. Play the

Family and Community >139
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Ut 10 Uraerstard news in audio format.

activity 11, you like best and why.

For your final product

Step 3

the guestions.

What hoppenend?®

1
2
3
4
5

L R N A

about the news story in activity 14.

Work in pairs. Say which version, the one from activity 8 or the one from

Look for information about the news story you chose and answer

To make sure you are not missing information, practice asking questions

+ Yes, at least fifty nouses
were dar s

119

12 Encourage children to say
what they notice about the format
that is different from other texts, for
example, the name of the newspaper
displayed in a special font, columns,
headlines for each article, graphics,
etc.

Answers: Answers may vary according
to how students usually receive news
stories.

14 & Invite children to look for
information about the news topic
they chose and answer the journalistic
questions. You can encourage them

140 ? Family and Community

to add any questions they think

are important for their discussion.
They can either write their answers
in their notebooks or on a separate
piece of paper if necessary. Children
may share their answers with their
classmates.

18 Suggest that they review the
questions in activity 14 and can use
in their conversation for their final
product. Explain that they need

to practice asking these questions
about their news story to make sure
they re not missing any information.
Allow time for children to share their
questions and answer them according
to their news story. Try to encourage
everyone to talk during this activity.

Answers; A: Who was at the event?
B: Joss Blake was there during the fire
and fireman arrived later.

PRI IR LTt

Print or photocopy the What's on the
News Today? handout to help children
analyze news content by asking and
answering journalistic questions.
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Unit 10 Understand news in aLaio farmat.

Complete the sentences about yourself, Share your answers as a class

1 o-m
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Look at the news story and listen to the children talking.
Underling the correct answers to the question.
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Listen to the conversation again. Pay attention to the expressions
below. Then discuss in pairs which ones are opinions and which ones are
clarifications. Then circle O (Opinions) or C (Clarifications).

and with the help of your teacher, decide how to improve your performance.

Rodrigo: | wonder what problems you
need to examing, Paula! | never have
nightrnares.

Martha: Lucky you!

Answer: 1

I B

You might encourage children to
think of three questions they would
like to ask the psychologists at La
Playa University.

18 %) Play the audio, then
encourage them to share their
answers with a classmate,

You may puint out that we use
some of these expressions to state
an vpinion and we use others to
ask for clarification. Encourage
children to work in pairs and decide
if the expression is an opinion or a
clarification.

See track 20 in activity 17.

Answers:10 2C 30
40 5C 6C

[ S

[ R Y
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16 ¥ vou may remind children
how far they have advanced in their
development. If necessary, go through
the major items in the unit so far for
them to understand their progress.

17 ‘20); Encourage them to share
any thought they have about how the
children are talking about the news
story. Remind them that for their final
product they should have a similar
conversation about their news story
to complete the social practice of the
language. Invite them to share their
answers in small groups, giving the
reasons why they chose that answer.

o Track 20)

Paula: | like this news item. It's so
interesting. | want 10 know more
about the study.

Martha: Yeah. | agree. [ often dream I'm
falling. It's great to know other people
dream the same. Do you ever dream
yeu're falling?

Pedro: Yeah. | wonder what that dream
means. It doesn’t say what it means
here.

Martha: What atzout you, Rodrigo?

Rodrigo: | never remember any of my
dreams, so I'm not really interested

Martha: | think this study sounds great.
| want to study psychology. Do
you dream about any of the things
mentioned here?

Paula: Yes, | was with crocodiles last
night.

Pedro: I'm sorry, | don't understand,

Paula: Last night | had a nightmare.
| dreamt | was being chased by
crocodiles! So yes!

Pedro: Oh, [ see.
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* Unit 19

Exchange opinions

Swiaert A {a) e

b you,

Srucdont B0 thie

the news story in activity 18.

1

{ e thus e s sty Psoso (b)) e

e oo tauroe,

* . Work in groups of three. Complete the conversation underlining or writing
the option that expresses your opinion about the news story in activity 17.

whiky rneenn

a1

In pairs, role-play the conversation from activity 19. Remember to ask for
clarification when you don‘t understand what someone is saying.

Look at the pictures. In pairs, say what the emotions are and how the
people are expressing them with their body language. Then discuss which
emotions you think you would express when saying your opinion about

S i e, 4181

Y Closure

19 You may want to organize the
class into groups of three and invite
them to write some things they
would like to say about the news
story in activity 18 by completing
the expressions in the activity with
their own opinions. Then suggest that
they think of and share additional
expressions they could use. You may
point out that a simple I like it does
not express an opinion. It might be

a good idea to walk around and
monitor, checking whether children
need help.

Answers: A: [ like this news story.
B: Yeah, I agree. /[ don'’t agree.

A: I don't like this news story. It’s so
boring. B:[don't agree./lagree.
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20 Explain to children that they are
going to express their opinion about
a specific point or ask for clarification
when they don't understand
something. You could guide them

by eliciting from them what kind of
dreams they remember and if they
have ever thought about that.

B Once children finish
reading the chapter and taking
turns giving their opinion about
the news in the story, guide a
class discussion so they can all
share their opinions. Encourage
all children to participate and
acknowledge their effort.

[ Reflect. It is impertant for

: students to take a moment to
think about why we need to ask

i for clarificatton when we do not

i understand what someosne says. This

i short activity helps children develop

ll their communication skills,
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Print or photocopy “In My Opinion”
Reader flashcards to help children
practice the exchange of opinions
about the content of a piece of news.

21 You could remind children

that we can often tell what others

are feeling by looking at their body
language. Divide the class into

pairs. Encourage them to look at the
pictures and say what the children are
feeling, and how they are expressing
that feeling through body language.

Answers: 1 angry 2 worried
3 amazed 4 surprised / confused

S happy

¥ Go English! rsidents
need to review what body language 1s
and how to use it refer thern to unit 5.
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Un t B0 Exchange opinions

For your final prodact Step 4

Work with your group. Remember and share alf the information you
have about the news stories you gathered in step 3. Think about your
own opinion about the news story.

Ltk
LRRLR Lot [FPREES

language and emotions.

St g el

melry e 3 gt

itea

Take turns giving your opinion about the news story. Include body

lagree Toey nan
rake food ang share
2 with the rest

Circle the words to seif-assess your performance. Share it with your
group to check if they agree with you.
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Encourage children to discuss how
they can be respectful when people
have different opinions. Guide them
to notice that we all are different

and we will not always agree on
everything. Nevertheless, that is not

a reason to stop being kind to others.
Write on the board “agree to disagree”
and encourage them to think about
what it means.

P

22 Children can use their questions
and notes from previous steps to
remember the news stories they have
chosen. It is important to make a brief
summary or recap of what they have

done throughout the unit. Allow them
to take some time and think about
their own opinions on the news story.
What detail did they like the most?
Do they agree with how the story
ends? What can they appreciate from
the news story?

Answers:] think it is important to know
about these local events that help our
community.

23 You might want to point out that
treating people with respect makes
the world a better place to live in,
whether it's at home, scheol, or in our
community. Encourage children to
reflect on the meaning of respect and
ask them to give some examples of
respectful behavior, especially in the
classroom. You could also elicit people
in children’s lives that they respect

and ask them to give reasons why
they respect themn.

24 ¥ pinally, after doing their
self-assessment, organize a feedback
session to discuss aspects that can be
improved. Make sure the feedback is
specific and kind. Let groups reflect
on this feedback.

Family and Community >143



Follow-up

For your final preduct Step 5§
PARY 1
CH A

n groups.
1 R

4pee ey

' I"‘L“ s

PART 2

when you started the unit?
your opinion about news?
your opinion?

PART 3

i Sk

2 P ara chesk
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Social Practice: Lav g anmer s gt wns :
Do you feel more confident exchanging opinions in English now than

Exchanging Opinions About Recent News

SERT N Ty o sili=T fNeCesiary Tnay

DL Y]

Aspects to Improve

T

Which other type of information can you exchange in English besides

What are you going to pay attention to the next time you exchange

ERE T el P AT otV I ofoT AU R R il e
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Part 1 Socializing

&% Encourage children to talk about
the news and to react to them with
appropriate facial expressions and
body language. Then help children
carry out the survey on the best news
story or the one they liked the most or
on any other topic they might want.
You can use this activity as portfolio
evidence. Have children work on a
separate piece of paper, if necessary.
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Get children to think about why they
are writing and who they are writing
for. When you talk to children about
their writing, remember taking into
account what they have revealed
about themselves and always say
something positive. Show interest

in their ideas; make an effort to
undersiand thein, Ask guestions to
find out what they intendued to say
when something is not clear and
explore ways of writing it more
cleariy.

Follow-up FExchanging Opinions About Recent News

Part 2 Make it yours

Invite children to answer the

three questions on their own

and then encourage them to share
their answers with the rest of the class.
This part is intended to make children
relate what they have learned with
their lives, so besides answering the
guestions, help them notice how this
knowledge can be useful outside the
classroom.

Part 3 Now you can ...

Invite children to check the goals
they achieved throughout the unit

on page 114. Then encourage them to
reflect on them and share what they
learned, which activities they enjoved
the most, and how they can further
develop their new knowledge and
skills outside the classroom.

L Ty

Ongce they finish the unit, it is
suggested that you have children

go to the activities page at the end

of their Reader chapter and answer
them. For that, they might need

to read the chapter again, so it is
recommended ta give them time.
Once thev read or remember what the
text is about, have them check their
answers. You might ask children to
work fn pairs or as a class. Encourage
them to participate and explain thetr
answers, when necessary.




Progress Tracker

Progress Tracker

Complete the following activities to review and check your progress in this unit.

1 Read the news story and write questions about it.

I o I L S T A T A
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2 Write your opinion about the news item in activity 1.

3 Mention three things you should do when reading a news story out loud.

124 « 7. tig oood Sewe st

This Progress Tracker will give children the opportunity to reflect on what they have learned
throughout the unit. By doing so, they will feel involved in their learning process, which will
encourage them to take responsibility for their learning journey. Therefore, it is important that
this purpose is clear for children before answering.

As children approach this section, it can be useful for them to flick through the pages of the
unit and notice what they learned, which can go from structures in the new language, to skills,
strategies, or some other knowledge. They can write it down in their notebooks or talk about it
in pairs. Make sure they understand all the information on the page.

After they finish answering each activity, vou may carry out a class session in which you

encourage children to realize how far they’ve come, which will keep them feeling positive for
what is to come.

Family and Commuinity @145




®
Assessment Instrument For the teacher

Graded Scale

A graded scale is an instrument used to evaluate certain characteristics or aspects of the children’s performance.
Its purpose is to measure the range of certain aspects in terms of quantity and / or quality.

Instructions:

1 Determine a list of criteria or characteristics to be evaluated.

2 Determine the kind of evaluation scale you will use: numbers (traditional grading), letters,
percentages, etc.

3 Evaluate your children and determine their performance level.

Graded Scale =~ . . 7! -+ Evaluation Scale

10

Instructions:
*Key:

A
B:
C:
D-
E

Photocopiable, D.R. © Macmillan Publishers, 8.A. de C.V,, 2020. Only for teaching purposes.
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Introduction

Welcome to Go English! Class CDS5. This Class CD is part

of the Teacher’s Guide and is meant to be a great tool for
vour evervday classes. Besides including all the audios of

the Activity Book and the Reader you will need during the
school vear, it contains additional resources to enrich vour
class. The additivnal resources are: Flashcards and Handouts

Flashcards

The Co English! Reader flashcards are visual aids that can
help vou provide children with extra practice. In this CD

you will find a set of ten flashcards that correspond to each
chapter of their Reader Book. Each chapter is represented by
a set of four tlasheards. Three are selected from the chapter
and the last is a summary of the three. You can use them at
any point in the ¢lass, although vou will find suggestions in
the media resources boxes of the Teacher's Guide. You can
project them on a wall or you can print them out and hand
them to children.

There are many uses vou could give to the flashcards. For
example, you could:

* have children retell vou the text,

* describe the kev moments ur key facts portrayed in the
pictures,

¢ unscramble the pictures {once yeu print them out and
photocopy them) and have children order the pictures
according to what they remember from the chapter,

* have children work in pairs and take turns secretly
choosing a scene, describing it according to the text in
the Reader and guessing which picture the classmate is
talking about,

e have discussions about a certain topic or aspect of the
chapter (informative chapters),

» choose their favorite moment of the story (literary
chapters) from the pictures and say what happens in
that part.

The goal during this stage is that children are able to use the
pictures in the flashcards as prompts to use the English
language. For this, it is necessarv that children read the text
in the Reader tirst and then, thev can reread to clear doubts,
for pleasure, to pelish details from the text, etc.

148

Handouts

Vocabulary and grammar are closely interrelated in children’s
language learning of a toreign language. Young children
learn chunks of language, which combine grammar and
vocabulary in a natural way, just as they learn their mother
tongue. As they get older, they learn to notice and analyze
language forms and functions. 5o, these handouts are
created to meet the children’s needs to memorize, practice,
recyele, and extend their vocabulary and language chunks in
meaningful contexts.

[n this CI3, you will find ten handouts. This means that there
is one handout per unit of the Activity Book with vocabulary
and expressions you can use throughout the units.

These handouts will provide you with a wide variety of
expressions, vocabulary, charts, and other resources that will
allow vou to expand the topic seen in the Activity Book. As
with the Reader tlashcards, you can print the handouts or
project them. You will decide this based on the needs of your
class or the activity you have planned. Nevertheless, vou will
find specific activities in the Teacher’s Guide which will be
highiighted by the use of a box called Media Resources.

How to Run It

To run the CI, follow these steps:

1) Insert the CD on the disc tray of vour computer or on an
external CD reader connected to it.

2) Go to My Computer and right-click on the CI/DVD RW
drive {any letter from D).

3) Right-click and hold on the Go English! Class CD5 icon.

4) Select “Open”on the displayed Menu.

3) Right-click on the folder you want to see (“Introduction
or “Additional Resources”).

]

To access the Audio Tracks:

1) Open Windows Media Player or the media player vou
prefer on your computer.

2) Select the Audic File and double click on it to display
the list of tracks.

3y Click on the track you want to listen.

i m* % mﬁ?
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Reader Audio Script

@ Track 21), Unit 2, Chapter 2, Activity 1

There are also guizzes that you take for fun. You can
find these quizzes in magazines and online. They have
questions on any subject you like—science, history,
space, animals, general knowledge, gecgraphy, food,
your personality, and so on. There's even a quiz called
Are You Addicted to Internet Quizzes?

o Track 22) , Unit 7, Chapter 7, Activity 1

Colin’s coordination is still not perfect, but he is very
gentle with Cuddles. Colin 1s gentle because his older
sister taught him to pat the cat softly.

On the other hand, Maddy doesn't take care of her dog.
She doesn't take it for a walk, and she deoesn't play with
it at all. She is capable of caring for her dog, but no one
has taught her to play with her pet and to care for it.

Some twins look the same. They're cailed identical twins.
They have the same genes, the same looks, even the
same sex Other twins don't look the same. Their genes
are slightly different. They're called fraternal twins. They
might be from a different sex, they may look different,
they may have different eye color, etc. Even though
twins look alike they can sometimes have very difterent
perscnalities.

o Track 23), Unit 9, Chapter 9, Activity 1

School exhioitions are usually based on a theme that
relates in some way to what you are learning.

When you know your theme, it's time to brainstorm
different ways to approach it. The mext step is to
research your subject from a variety of sources. The
museum labels you write should give information to
your audience in a simple, easy-to-understand format.

You need tc collect ideas tor photos, diagrams, or
drawings to accompany the information on your index
cards.

d Track 24} , Unit 10, Chapter 10, Activity 1

Carlos: Did you hear about those dogs that were found in
an empty house in our neighborhood?

Mari: Yes, | heard it on the news last night. It’s terrible.

Estela: What? Telf me, Carlos! What happened?

Carlos: Listen: Last Manday, Pets in Need, the anima!
rescue organization, was called to a house in Lz Joya.
Neighbers reported hearing ¢rying from an empty
house. When the volunteers arrived, they found four
starving dogs. The dogs were in the house without food
and water, They had been there for over two weeks and
were nearly dead.

Estela: That's terrible!

Carlos: The owners of the house had maved away, leaving
the dogs inside.

Estela: | can't believe it!

Mari: | can't either!

Carlos: They were immediately taken to the vet and given
medical attention. A spokesperson for Pets in Need
said three of the dogs were recovering slowly. “When
they are well, they will be put up for adoption,” she
said. "Unfortunately, we couldn't save one of the dogs
and it died yesterday.”

Estela: That's so sad! How can people be so cruel? What
do you think, Mari?

Mari: | think the people who left the dogs should go to
prison. It's animal cruelty.

Carlos: Yes. | can’t understand how people can be so
cruel! It makes me angry!

Estela: Me too! But at least three of the dogs are safe
now. That's good news.

Carlos: Yes, | agree. And it's just great that there are
organizations like Pets in Need!
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