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Estimado(a) maestro(a):

La Guia Didactica que tiene en las manos es el resultado del esfuerzo realizado por el
gobiernofederal y los gobiernos estatales, para garantizar que los(as) alumnos(as) que
cursan la asignatura de Lengua Extranjera. Inglés puedan acercarse al conocimiento y
dominio de una lengua diferente a la materna y, con sus orientaciones, alcanzar una
educacion de excelencia.

Los materiales educativos que conforman el paquete didactico le ayudaran a que
los(as) estudiantes de esta asignatura logren familiarizarse, conocer, comprender y
comunicarse en Inglés como lengua extranjera.

Esta Guia didactica contribuird también a su formacion docente, pues en ella
encontrara recomendaciones metodolégicas y disciplinares para generar mejores
ambientes de ensefianza y aprendizaje de la lengua inglesa; ademas, cuenta con un
disco que contiene modelos orales e imagenes fijas que le apoyaran en su quehacer
docente.

Le deseamos éxito.

Distribucion gratuita. Prohibida su venta.
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Introduction

Welcome to Go English!, the elementary school series designed to empower children to develop
and acquire skills, knowledge, attitudes, and learning strategies as they familiarize with a new
language: English.

Structure and Methodology

Go English! 4 is about recognizing and using everyday expressions in basic
and personal exchanges to meet common needs. Children who finish

this level will show a reaction that proves that they understand a given
communicative situation. They will be able to introeduce themselves and
others, ask for and give basic personal information (home, belongings,
tastes, expectations) as well as understand and articulate basic questions
and answers related to offering and asking for help and to specific topics.
This child will communicate every time the interlocutor speaks slowly and
clearly. He or she will establish concrete relationships with the language
and the culture through games and some ludic and literary activities of
his and her interest.

The units in the series Go English! have been arranged progressively,
according to the complexity of the production needed from children. There
are 10 units and each one is developed within a specific social fearning
environment, which aims to provide a context for each one of the social
practices of the language.

The core of every unit is the final product, in which children will be
working on from the first lessons. There are several sub-products along
each unit that aim to provide children with the necessary background to
build the product step by step. Therefore, the content of a lesson is closely
related to each sub-product and, since the relationship between them is

s0 close, it can be said that each sub-product is also closely related to the
content of the lesson.

Each unit consists of a different number of lessons, given that the nature of
each topic is different.



Theretore, when finishing Go English! 4, children are expected to:

1 ldentify shared and different aspects between themselves and other
people and cultures, obtained in intercultural experiences.

2 Participate in decision-making aimed at improving the cooperation for
learning a foreign language.

3 Use information from previous experiences of foreign language learning
to anticipate new situations.

4 Use simple linguistic repertoires for basic expressions about personal
information and practical needs.

5 Exchange predictable information of immediate interest.

6 Establish basic social contacts in habitual situations.

Components

The series Go English! consists of an Activity Book and a Reader for the
children. It also includes plenty of resources for the teacher to carry out and
enrich the activities in his or her class, which are: a Teacher’s Guide and a
Class CD with audios and additional resources.

Activity Book

It provides children with fun and colorful activities and a wide variety of
oral and written texts that allow children to develop skills, knowledge,
awareness, attitudes, and values.

i
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There are some icons in the Activity Book, whose meaning is explained hereby s0 you can make
the most out of them:

‘ O)i This icon indicates when there is an audio for you to play to children so
they can do the activity.

rj This icon indicates that this is a great opportunity for children to save
the outcome of an activity in their Portfolio of Evidence. They can use a
separate sheet of paper, if necessary.

a This icon indicates that one of the words in the text is included in the
Picture Dictionary at the end of the unit. Look for the highlighted word and

look it up in that section.

There are also some boxes that children will find in their Activity Book:

r Open your Reader This is the Reader box. Lt suggests that children use their
to Chapter 7 "What Reader so they learn more about the topic they are working
Happened?" poges on. It includes clear references to the chapters and pages.

88 to 78 to get more
ideas about health
problems and how
to solve them.

?Go English! It is very important This box includes information about language,
to treat people with respact and interesting facts, spelling and pronunciation
kindness. No matter how different we rules, questions for children to feel curious
are. we all deserve 1o be freated with about a topic, and many other types of
respact. information.

Offer help! Research ways in which This is the 1T box. In it, children will find

you could help in your cermnmunity, suggestions of websites or on the use of

for example. go to http//www, technology in the classroom.

createthegocd. org/campaign/

communitygetinspired %

Answer the question in your This is a checkpoint box. Children will find
notebook. these boxes in strategic points and will invite
Which expressions to ask for and them to reftect on the knowledge they have
offer help do you know? N acquired.
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Reader

The Reader is specifically designed for children who are in a
developing literacy stage. There are two types of texts in the
Reader: literary and informative. Literary texts are classic stories
that will encourage children to explore the fantastic world of
literature. Informative texts provide children with interesting
tactual texts that will make them feel curious about the world
around them. Both types are illustrated with attractive pictures
that will help children understand the text.

Glossary: Reader includes an English-English glossary that
children will find helpful. There is one word on every page (as
a footnote) and also a large group of words at the end of the
chapter (Glossary).

Extra Activities: [t also includes activities at the end of the
chapter that you can have children carry out whenever you
deem convenient, or when it is suggested in this Guide: at the
end of every unit.

Teacher’s Guide

The Teacher’s Guide provides notes on how to carry out each
lesson of the Activity Book. It includes a Class CD. The notes
clearly indicate when and how to use each component to teach
each lesson.

To guide the teacher through the lesson, there are a series of
features that you will have to be familiar with to make the most
out of them:

Contents: This page will be useful for you to locate any section
you need from the Teacher’s Guide. You will be able to visualize
the entire book in just one page.

11
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Scope and Sequence: This section will allow
you to see what you will be teaching in the year.
It includes basic but crucial information that
will allow you to have a general view of the
contents you will cover.

Unit planners: These pages allow you to see the complete unit—
including the lessons from the Activity Book, the pages covered, and
teaching guidelines that might be helpful for you to know and put into
practice in the classroom.

Besides the boxes from the Activity Book such as the Reader box, the
Go English! box, the [T box, and Checkpoint, you will find the following
boxes exclusively in this Teacher’s Guide:
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Extra activity: This box provides additional
activities to be carried out in the classroom in
case it is necessary for you to extend the class
or provide children—or certain children--with
extra practice.

Media resources In these boxes you will find
suggestions of when to use flashcards or
handouts found in the Class CD.

Teaching tip: This box contains suggestions,
strategies, or tips for you to enrich vour
teaching.

Remember: This section will help you remember
the material you will need for the next class.




There are a series of icons that hold a correspondence to the icons in the Activity Book and that will
work as reminders, so you can make the most out of the material. Therefore, every time you see each
of the following icons:

o) Play the audio for children. Always pay attention to your class and notice if it is
necessary to play it one or two more times.

-~ Remind children to take out their Portfolio and save their work.
At the end of the Guide, you will find the following extra material:

How to Use the Class CD: These pages show the contents in the Class CD.
There, you will not only find the tracks but also additional resources like Reader
flashcards and handouts, together with suggestions on how to use them. If you
need help using the CD, go to page 148 of this Teacher's Guide where you will
find all the information about this component.

Bibliography: This section offers a list of reference materials for you and another
one for the children to research and expand their knowledge on the topics seen in
Go English! 4.

Reader's Book Audio Script: In this section you will find the text for each audio
in the activities in the Reader.

Tracklist: At the end of the book you will find this page which shows all the audio
tracks listed in just one place.
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Class CD

: This Teacher’s Guide includes a Class CD. It contains the listening
= ] activities from the Activity Book. The recordings are read by native
English speakers. The tracks are indicated in both the Activity Book and
the Teacher’s Guide.

This Class CD also includes additional resources, which are:

13
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Helpful ideas for using Go English!

There is some information that you might find helpful to explore as you teach your class.

Planning

Planning and assessment are simultaneous processes that should not

be separated. When planning an activity in which you expect children

to achieve a goal, you must also consider how you will measure that
achievement. It is a challenge for the teacher to control both processes.

So, vou have to make planning and assessment allies to achieve the
purposes you established from the beginning, for both you and the children.

You can organize the units in the Activity Book according to the needs of
vour class and school. You can use a three-month plan, a two-month plan, or
a monthly plan, according to the needs of the school and class.

Assessment

Go English! offers various types of assessment tools related to different
learning moments and processes throughout the school year. These are used
to systematically gather evidence over time and in different ways.

Continuous Assessment

This course has several continuous assessment strands designed for both
gathering the evidence of the children’s work and progress and to provide
the teacher with assessment tools.

Portfolio

Throughout the lessons, the portfolio icon # suggests activities that
children can put in a portfolio binder for them to check on their progress
when you deem it necessary. Remember to work on setting personal goals
with the children so they may see the improvement in their learning process.

How to Use the Portfolio of Evidence

 Have children bring a folder to class. Then have them write their personal
information and personalize it with any decoration they want to use.

* Fach time you see the portfolio icon in the Activity Book, have them
collect their work in their portfolio. It is important to encourage them to
find a simple system to sort the evidence in a way they can easily identify
to which unit, page, and activity it belongs. Motivate them to achieve their
full potential.



Self-assessment

Encourage self-assessment as it gives children an opportunity to reflect on
their learning and helps them understand that obtaining knowledge is a
process. Remember that it is essential to guide children to build up self-
awareness so that they can assess their performance. In this series you will
find plenty of opportunities for this type of evaluation such as: the unit
opener in the Activity Book, the Follow-up page, the Progress Tracker, and
many other opportunities as in the Checkpoint boxes.

Assessment Instruments

The teacher’s assessment instruments will help you keep record of the
children’s progress and global outcomes of your performance. Therefore,
there are two types of instruments; some of them are for the teacher and
other ones for the children. You will find this clearly specified at the top of
each instrument. You might build vour portfolio binder, or teaching diary
using these tools.

Literacy
Developing Reading Skills

Go English! 4 focuses on developing children’s ability to read texts
accurately and fluently. Simple activities such as frequent readings of
favorite stories, poems, and rhymes can help raise children’s awareness of
the foreign language as they interact with the texts.

By the time they are in this grade, children may recognize a large number
of English words by sight. At the same time, they may still have trouble
recognizing the unfamiliar words they find in bocks. Children in this grade
begin to read faster, to read in meaningful phrases or chunks, as opposed to
word-by-word, and to read with greater expression.

Reading comprehension, the main goal of reading, is most effectively
achieved when children are aware of what they are expected to do, when
they are encouraged to think about how each text is organized, to ask
questions, and discuss possible answers. Help children become aware of
their thinking while reading the different types of text provided in the
Reader.

Children are actively engaged in developing awareness and interest in
language. So, it is suggested looking for opportunities to link children’s
experiences and the story or informative text and to use pictures and
objects to develop background knowledge that children will need to
comprehend the story. Help children learn to recognize words that occur
frequently in the stories.

18
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Each time a new chapter in the Reader starts, it is useful to show children
the different elements such as the table of contents, the chapter header or
title, and encourage them to figure out how the text is organized by using
graphic elements and the headings. You can use a “picture walk” to elicit
how the graphic elements are related to the text.

The first time that the group reads a fiction or non-fiction text, you can read
it out loud, modeling fluent reading with proper inflection, pauses, and
tone while children follow along in their Readers, silently, using a finger or
a marker to follow along with the text. You can additionally pause and point
to pictures, ask children to point to pictures, use pauses and add dramatic
effects, and make predictions and inferences to connect events. The text
becomes comprehensible as you model appropriate reading strategies.

The goal during this first stage of reading is to have children relate the
iltustrations to the text, and to have them point out specific parts of the text
that provide answers to questions. Discuss the ways punctuation represents
features or oral language, for example, pausing a little bit at the end of a
sentence that is represented by a period.

Additional readings should follow this first reading, with children reading
a section of the text out loud simultaneously, either as a whole class in
unison, together with you, or with a reading buddy. Children can also work
with their reading buddy, taking turns reading out loud, using either timed
reading, or alternating by paragraphs or sentences. By reading in pairs or
smaill groups, children have more reading time and have opportunities to
discuss, negotiate, and relate the text to their own lives. When children read
out loud, focus on reading with appropriate volume and clarity, how words
and groups of words go together, pronunciation and the use of punctuation
to add expression.

Classroom Management

Classroom management refers to the extensive variety of skills and
resources that teachers use to keep children focused, organized, and
academically productive during the class. In order to help you achieve that,
there are a series of recommendations you can follow:

* Bear in mind that learning a foreign language is a lengthy process and that
the main objective of this second cycle is to develop oral comprehension;
to perceive and recagnize the thythm, sounds, and intonation of the
English language. When children first learn a foreign language, they focus
on listening and understanding and fall back on their L1 tor speaking,
frequently engaging in code switching as a way of maintaining continuity
of speech.

* Also, bear in mind that in a classroom you will find multiple intelligences
and even children from different economic backgrounds. It is important
that you know your class, take the time to meet and know every child.



It is very important for them to feel acknowledged and important. From
there, you will be able to make important decisions on how you follow
certain aspects of this guide.

Give instructions when everyone is paying attention. Demonstrate them
step-by-step while saying them in English, and make sure that children
are doing what you are telling them to do. Create a signal to call their
attention; e.g. put your hand on your head or use a rattle.

Children need to know what is expected from them; routines provide
these expectations. By starting your class with a song, chant, or TPR
activity, you establish a link to the language and provide a structure to the
class. Routines like these help children feel that they know what is going
on. They become active learners when you tell them the purpose of an
activity: Let’s do this TPR chant so we remember the words we will use.

Use the first few weeks of class to set up the classroom rouftines. When
children know what to do and when to do it, vou can devote more time
to teaching. This is also an opportunity to introduce collaborative and
cooperative learning which involve social skills such as turn-taking, with
the intention of making children more independent, and also provides
opportunities to experiment with appropriate learning strategies.

Engage children in multiple modalities: reading, writing, talking,
tistening, and looking. Children this age are very visual. Use the board

to display pictures and word cards; ask individual children to touch a
picture or run their fingers under a-'word. Choose different children each
time. Move around the classroom; monitor what children are doing. Use
their names as much as possible. Avoid potential distractions by allowing
children to keep only the essentials on their desk.

Using ICTs

Nowadays, technology plays an important role in the life of most people,
regardless their age, and children are no exception. Its diffusion does not
exclude school, on the opposite, school must create the conditions for
chiidren to develop critical thinking skills for the handling and processing
of information, as well as for the conscious and responsible use of ICT.

ICTs are important in elementary school education, not only because

of the technical skills involved in their operation, but because by using
them, children will learn to search, select, evaluate, classify, and interpret
information; communicate; interact with others; explore and experiment,
create products; etc.

Go English! 4 offers a fair amount of opportunities for you to incorporate
ICTs in the classroom such as the ones included in the Activity Book, Class
CD, and in the bibliography, and it will be up to you to include more or
fewer, according to the needs of your class.
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0 Activity Book
Unlt pages 7to 18

Social learning environment: Family and Community

Communicative activity: Exchanges associated to the environment
Social practice of the language: Interpret and use expressions to ask for and offer help.
Final product: Mailbox to ask for and offer help

i Offer students a variety of activities for them to explore and interact with diverse

: materials, 50 they will be able to:
_ & compare situations in which help is offered and asked for, from contextual clues

|

g with expressions

Explore diafogs {background noises, number of participants, etc.);

* establish the relationship between the participants (family members, friends,

lto2 20t0 21 strangers, etc.);

i for asking for
tand offering help.

* contrast elements in the structure of dialogs (greetings in openings, farewell in
closings, etc.);
» ditferentiate the effects of tone, speed, and volume between the person receiving and |

H
!

|

]
. _ e
offering help; I

» generate ideas about the function of silences.

Supervise and offer help to students, so they will be able to:
» detect known words and expressions as hints to segment the speech circuit;

Examine different
Jtod 22 k24 1 ways for asking
for and offering
help.

i
|
i
* paraphrase the reason for the requests for help; 1
* compare the compuosition of questions and answers in exchanges to ask for or i

offer help; !
* review ways to accept or reject help;

* classify expressions to offer or ask for help, based on courtesy and demonstrated g
I
|

empathy;
* compare ways to demonstrate attention, support, and gratitude in different cultures.

Help students to anticipate when the challenge of speaking becomes more complex,
so they will be able to: i

* select situations to suggest exchanges of expressions to ask for or offer help;

Exchange s plan what is going to be said and clarify doubts about words and expressions;

Stob 25 to 27 texpressions used | e offer or ask for help and use appropriate gestures, body language, and expressions
ltoask forand . to support the meaning; i
offer help. l » explore solutions to communication problems {distance between speakers, lack of

! comprehension between speakers, rejection of the request or offer of help, etc.);
* » adjust the pronunciation of specific sounds in words to improve comprehension. !

. Reflect on earned achievements.
[ S
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- Unit Opener

Social practice of the language:

e e e,
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ZrsLetato ok
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In this unit you are geing to make o
mailbox with expressions for asking for
and offering help in it.

When do you ask for help?

et e d use OXETesson I as s

Communicative activity: © <. i 1ey assoeoaien 1o the ceremimag

e
decoqp ol g e

“arang offer ol

“achinator arc ooy lelp

&

15 page and races D the th nes

This is the first lesson of the school year, use it as an
opportunity to introduce yourself and set the class
rules in order to create a welcoming and supportive
environment. It is important to have children become
familiar with the book they will be working with.
You could use the Meet Your Book activity on
pages 4 — 6 to help children explore their textbook.
This will help children to have a more positive
attitude towards the lessons. You may build rapport
with the children and check their understanding, It
is very helpful to keep eye contact while listening to
them and let them complete their thoughts before
responding. Keep in mind that you can make notes

of mistakes you hear and give feedback later on,
maintaining the experience positive.

Explore the question and the photograph with the
children and encourage them to brainstorm examples
of situations when they ask for help. It is a good
opportunity to talk about the environment, the social
practice, the communicative activity, and what they
will learn.

It is important for children to know how a
mailbox works, and then you may have them share
ideas about how they will use the mailbox to ask for
and offer help. Encourage them to share how their
mailbox works.

Family and Community ) 19



Lesson 1 Unit ¢
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Tor your iinal product Btesp 1
Wrorkov e,

T Look at the pictures and check {v) the children
that are helping.

Cive children time to look at the pictures. While
checking answers, you may stop to elicit

descriptions of what thev can see in the illustrations.

Encourage them to use English.
Answers: 1,2

2 €2, Workin pairs. Read and listen to the
dialogs. Circle the correct option.
Refer children to the 'icture Dictionary on page 18
of the Activity Book.
It is helpful to go over the illustrations with the
children so that they become familiar with the
two situations. [t is very helpful to play the initial
sounds in the audio and to allow children to reflect
on how the acoustic elements help the listener
identity the situation.
You may play the audio several times. Itis
also helpful for children to focus on the difference
between the intonation in questions and statements.
Let children work in pairs and, when they
are ready, suggest they check their answers with
another pair.

20 *3 Family and Community

Activity Book page 8

% Track 2}'
Dialog 1 Dialog 2
Alma: Whoops Lalo: Excase me? Cculd you tell

me where the park 15, oleasa?
Policeman: .. Yes, | know. It's
about twe blocks dawn there,

Bertar H.: Ca~ | help you carry
SO st

Alma: Oh, yos, plegse That woud

Lala: Thank you

Policeman: You 're weizome

Lo preat!
Berta: Nu preble !

Answers:1c 2b

Jd Work in pairs. Read activity 2 again. Underline

the sentences used to ask for help. Circle the ones

used to offer help. Then act out the dialogs with

a classmate.

You may want to give the children time to read the

dialogs in activity 2 after having paired them to

find the appropriate sentences. When they are ready,

invite a volunteer to write the sentences on the board.
Invite them to act out the dialogs in pairs.

Encourage them to use the appropriate intonation.

Answers: Ask for help: Could you tell me where
the park is, please? Offer help: Can I help you
carry your books?

Y

iM% qnvite children to reflect on additional
situations where people ask for and offer help.
Use this opportunity to ask for more examples
from volunteers.

AT T R

You may help children by practicing with them
a series of questions to help them notice if the
questions have a rising or falling intonation.

4 ¥ Work in pairs.

You could remind children that they are going to
make a mailbox with expressions to ask for and
offer help. Explain that the first step is for them to
waork in pairs and make a list of different situations.
Remind them that they should both contribute ideas
and write them down. Give them time to do this
activity. When they are done, suggest joining with
other pairs in order to share their ideas. You can use
this activity as portfolio evidence. Have children
work on a separate piece of paper, if necessary.

Answers: Answers may vary.



Lesson 2 Unit 1

Lesson 2 Lot e ea e e . . . |

Work in peirs. Biscuss whot the peogple i the picturas ove doey

1 2 3
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Wark in pairs Regd the text in activizy 2 agam tnd aaswes
the quastiins.

For your final produoct Step 2

Work in poirs

. >

1 Work in pairs. Discuss what the people in the
pictures are doing.

It would be a good idea to elicit descriptions of
what children can see in the illustrations. Encourage
children to use English.

You may use this activity as an opportunity for
them to consider additional ways of helping others
in their community. Invite them to share their ideas
as a class. It is very important to accept all their
ideas, even if they are in their native language, since
this helps them build up their confidence.

Answers: 1 The girl is helping the boy to stand
up. 2The boy is helping the old lady to cross the
street. 3 The family is cleaning the house.

2 Read and underline the expression used to

ask for help and circle the one used to offer help.
Check the answers with a partner.

You may remind children of the two expressions
used to ask for and offer help in lesson 1. After they
have identified the two expressions, encourage them
to compare them with a classmate.

Answers: Underlined: Would you help me get this
down? Circled: May I help you?

Activity Book page 9

d Work in pairs. Read the text in activity 2 again
and answer the questions.
Refer children to the Picture Dictionary on page 18
of the Activity Book.

Remind children that it is important to have
a sequence in any dialog. You may elicit how we
generally begin and end dialogs. Encourage them
to compare what the two participants say. Give them
time to compilete the activity. While checking the
answers, g0 back to examine the dialog so they
recognize the expressions used at the beginning and
the end. Check answers as a class.

Answers: 1 Julia 2 She needs help getting
something from a high shelf. 3 They start

with a greeting (Hi, Hello). 4 They both say
goodbye. 5 please, no problem, thank you very
much, you're welcome

£ it Work in pairs.

Suggest that children work in pairs and select one
of the situations they wrote down in step L.
Encourage them to think of additional expressions
they can include in a dialog for the situation. Allow
time for them to develop their dialog. Suggest thev
get together with another pair in order to share
and receive constructive feedback. You can use this
activity as portfolio evidence. Have children work
on a separate piece of paper, if necessarv.

Answers: Answers may vary.

Help children answer the question in their
notebooks.

It s a good opportruty for chidren to eflect
independerntly on tho quaeston ana wiite thels
arswel I ther noehooks Wake sure they
uneetstand what thoy have to do Yo iy #
elicit the elerrents hom Aditeient velureers, .
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Lesson 3 Unit 1

* Lesson 3 I T T e LT e

+ Work as a duss. Talk obout bow yau fael when pacple ok you for help.

2

R T e
LT iy oY

Work in poirs Listen to and reod the d alogs. Whot is the differenca
between them?

“Go Englnh! -

Read the diclegs and answer the guestions.

Tor yeur Hnal product Step 3 - R

Work in poirs

1 Work as a class. Talk about how you feel when
people ask you for help.

Encourage some children to talk about their feelings
when people ask them for help.

Answers: Answers may vary.

2 #43) Work in pairs. Listen to and read the
dialogs. What is the difference between them?
You could ask children to listen to the dialogs
and focus on the tone of voice. Encourage them
to identify specific phrases. After they listen,
encourage children to discuss the differences.

‘ Track 3 }

Diatog 1 Dialog 2

Oliver: Gooa moriing, Miss Lépez.  Miss Lapez: Hello, Oliver,

Miss Lépez: Hello, Olver.

Oliver; Could you help me? | don't
understand the project.

Miss Lépez: Yes. of course, Olver!

Qiliver; Thark you When can | sec
you?

Miss Lopez: .. | think | have time
after class.

Oliver: Sec you later, Mius Lopes

Miss Lopez: Bye:, Oliver,

Oliver: | don't undorstana the
proiect.

Miss Lépez: Do you want me to
help you?

Oliver: No thznks. | don't have time.
I have to go nerre. Bye.

22 > Family and Community

Activity Book page 10

Answers: Answers may vary.

?Go English! You could ask children the
meaning of the word respect and elicit ideas from
therm. Make sure all children collaboraie with each
other and show respect.

3 Read the dialogs and answer the questions.
Give children a few minutes to read the dialogs
and answer the questions. Encourage children
to underline the expressions used to ask for help
and to offer help so it will be easier for them to
distinguish the differences between each dialog.

Enswers: 1 dialog 1l 2dialog2 3 Indialog2,
although Miss Lopez offers to help, Oliver does not
accept the offer and leaves.

T e

You may want to practice the dialog using different
intonations to reflect different feelings, for example,
doubtful, frustrated, sad, etc. You could ask them to
perform the dialogs in front of the group.

4 #F Work in pairs.

Mention that by adding polite expressions and the
appropriate intonation to their dialog, they can be
more prepared in the event that they have to ask for
help. Suggest that by being prepared, they will have
more confidence when they ask for help. You can
use this activity as portfolio evidence. Have children
work on a separate piece of paper, if necessary.

Answers: Answers may vary.
You could discuss why it is important to help
in their communities and elicit some ways they
can help. Encourage children to research socme

suggestions on the website that is listed.

Answers: Answers may vary. &



Lesson 4 Unit 1
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Work os atlae Talk about the excuses peopla gk when they don't
wont to help someone, Write them down,

Look oi thi pictures ond talk about what you think each dia’eg wilt be
about.
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Faad ond {'sten to tha three dialogs Undeiline the eaprestons
ta ask for help ond c'rcle the expressions ta cffer help.
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Activity Book page 11

This activity provides an opportunity for
children to develop their listening skills. You could
play the audio several times, so they know what
each dialog is about. It will also be an opportunity
for them to acquire the language. Explain that
listening to the dialogs will help them know what
to say in different situations when asking for and
offering help. Allow them time to read the sentences
in each dialog before you play each audio again.

You may remind children that by using polite
expressions, we are showing respect for other
people. You could ask children to listen once more
for the different intonation when people are polite
and when they are not.

‘ Track 4).

Dialog 1 Dialog 2 Dialog 3

Mom: Elisal Come Mariana: Glve me the Daniel: Car: you help

Fee, please 5CISSOMS. me witi this bag?

Elisa: Yes, Mom. Cu David: Hore. Perla: "m sorry,
You want me 1o Mariana: Give me can't Iticoks very
Fe's you? that glue. heavy and my back
Mam: Yeu, aear. Can David: N, | can't. hurts

yeu arswer the Mariana: Argh: Daniel: Oh, ox. I'm

1 #%¥ Work as a class. Talk about the excuses
people give when they don't want to help
someone. Write them down.

Suggest that children take into consideration that
sometimes we can’t or don’t want to help, and we
give an excuse. You could elicit examples from
volunteers and write their ideas clearly on the board
so children can copy them. You can use this activity
as portfolio evidence. Have children work on a
separate piece of paper, if necessary.

Answers: Answers may vary.

2 Look at the pictures and talk about what you
think each dialog will be about.

Invite children to look at the pictures on page 11
carefully and then talk about what is happening in
them. Suggest that they do this in small groups.
Explain that each group member needs to participate
to be able to practice their English.

Answers: Answers may vary.

3 %4} Read and listen to the three dialogs.
Underline the expressions to ask for help and
circle the expressions to offer help.

Refer children to the Picture Dictionary on page 18
of the Activity Book.

nnone, please?
Elisa: Of course,
Mom, Let me he p

so-ry your pack
hurts Thank yeu

onyway.

yeu. Perla: But ! can he'p
Mom: Thar« you. you open the deor.
Elisa: You're Daniel: Surel Thark
welcoms, you s¢ much!
Perla: You're
welcorre.

Answers: Underlined: Can you answer the phone,
please?, Give me the scissors, Give me that glue,
Can you help me with this bag? Circled: Do you
want me to help you?, Let me help you, here, I can
help you open the door

ar -, . PR e 5oL
T4 . O SR e x4
B D L ¥

Write Polite on the board. Invite children to work in
groups of four and list ways to be polite. Ask them
to go over the dialogs in unit 1 and find examples of
polite expressions.

Answers: Answers may vary.

- s PR i >
., . - L f - = g
. e w4 = .

It is very helpful to check what you write as you
write it and make sure allt children can see the board
clearly.
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Lesson 4 Unit 1

« Lepgon 4 . & crevoecligeen ac o mbea o e glen e

Read the d:alogs in actvity 3 agoin Answer the questions in small groups.
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Work in pairs. Look at the pictures and role-piay the situation n them.

Practice asking for help politely and rudely. Agree to help when asked
pohitely ond refuse when asked impolitely.

Work as ¢ class Tolk about how you felt when asking fer and oifering
help both pelitely and impolitely.

Angwa the yueshron in

For your fincl product Step 4
your notebook.

. Work in panrs,
1 - "

4 Read the dialogs in activity 3 again. Answer the
questions in small groups.

Organize children to work in groups. You may

want to make sure children understand each of

the questions before attempting to answer them.
Invite children to reflect on some ways of asking

for and offering help. You may also ask them to tell
you ways of refusing to provide help. It might be
interesting to ask them under which circumstances
they would refuse to help someone.

Answers: 1 Mom, she says Can you...? 2 a soft
tone; she's in a hurry 3 using an imperative and a
bossy tone 4 He refuses to help her 5 because
her back hurts 6 He apologizes and says thank
you.

S Work in pairs. Look at the pictures and
role-play the situation in them. Practice asking
for help politely and rudely. Agree to help when
asked politely and refuse when asked impolitely.
You may divide the class into pairs. Explain that
they are going to plan asking for help politely

and agree to help; and then they are going to plan
asking for help rudely and refusing to help. Remind
them that the situation should be one where they
commonly ask for help. Suggest that they take
turns asking for help. Remind them that when

24 > Family and Community

Activity Book page 12

someone asks for help impolitely, they can refuse
to help. Monitor their role-plays, making sure that
both children get to play both roles.

Answers: Answers may vary.

6 Work as a class. Talk about how you felt when
asking for and offering help both politely and
impolitely.

This activity provides an opportunity to increase
children’s self-awareness. Encourage them to
recognize and name their feelings. During the
activity, you might model correct behavior and
identify potential difficulties.

Answers: Answers may vary.

7 # Work in pairs.

Remind children that this is the fourth step for their
mailbox. Ask them to read their dialogs from step 2.
Suggest that they practice it with their classmate,
first with polite language and then again in an
impolite way, making any appropriate changes. It
is a good idea to monitor and make sure each child
contributes. You can use this activity as portfolio
evidence. Have children work on a separate piece
of paper, if necessary.

Answers: Answers may vary.

Help children answer the question in their
notebooks.

It is & good opportunity for children to reflect

on the question and write thelr answer i thelr
notebooks. Make sure they understand the
guestion. Help thern convey thelr ideas gﬁ
in English. "

ENRY - “ . "
N P " LT L I - .
i g [T - L v o

Feedback is an excellent way for children to realize
their weaknesses and strengths. Always try to carry
out this session in a private and intimate way, so
you can express to the child his / her attributes

and opportunity areas freely. Feedback is a good
opportunity to reinforce children’s desire to
improve.



Lesson 5 Unit 1

Lesson 5 LS T P R

Work i pairs Discuss which people helz you in your famdy end ia the
com'munity. Shore examples of whot they do to hsip you

Work i pairs. One of you has 0 problem ond neads helg. The other
offers help Wiite o dicdog in your rotebook. Use the mxprassions in the
box to help you

Work with another pair. Act cut your dialog to them undl then isten
to ther diclog Use the checki’st to give and receve feedback

Zrswer the question in

¥or your final product Step 5
y6ur notekack

Wark in pairs
- o

3 Work in pairs. Discuss which people help

you in your family and in the community. Share
examples of what they do to help you.

Suggest a way in which children can get in pairs.
Explain that both should participate. You may use
the pictures in their books as hints to give them
ideas of what to talk about. This discussion can help
children perceive how they interact within their
community. You could monitor and give enough
time for each child to have a chance to contribute. It
is a good opportunity to help with new vocabulary.

Answers: Answers may vary.

et Invite volunteers to share examples of
situations where they help at home or school.
Give them time to complete the activity and
check the examples. You may pause to examine
the dialogs.

Answers: Answers may vary.

o PR 1 . -

Print or photocopy the Do You Need Some Help?
Reader flashcards to help children identify different
ways for asking for and offering help.

Activity Book page 13

2 &F Work in pairs. One of you has a problem
and needs help. The other offers help. Write a
dialog in your notebook. Use the expressions

in the box to help you.

Invite children to choose one of the roles and
together develop their dialog. Make sure children
know what to do. Allow time for children to write
out and practice their dialog. Remind them that
collaboration is especially important when writing a
dialog, since both parts must make sense. It would
be helpful to monitor that the speakers in the dialog
ask for and offer help. You can use this activity

as portfolio evidence. Have children work on a
separate piece of paper, if necessary.

Answers: Answers may vary.

3 Work with another pair. Act out your dialog

to them and then listen to their dialog. Use the
checklist to give and receive feedback.

When children have finished acting out their
dialogs, invite them to use the checklist to give
constructive feedback. You may start by setting a
time limit for the feedback. Next, they go over the
checklist, and finally, they can discuss any things
they are not sure about. Allow enough time for both
pairs te do this.

Answers: Answers may vary.

4 =& Work in pairs.

After they review their dialog, exhort them to
revise it using the checklist in activity 3, this time
to self-correct. After pairs have re-written their
dialogs, invite them to reflect on what they learned
by doing this. Suggest that children write the
expressions in their notebook. You can use this
activity as portfolio evidence. Have children work
on a separate piece of paper, if necessary.

Answers: Answers may vary.

Help children answer the question in their
notebooks.

You could discuss with children how important they
consider it is to offer help when a person needs it
and why You could also incuure if they're used to
ask for help when they need it. Elicit examples of
expressions, even in their mother tongue, Invite
them tc answer the question. -
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Lesson 6 Unit 1
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Lock of the people in the pictures und write what you think they ore deing
weang while having o dioleq.

Work in groups. Discuss your anaswers from achiwily 1. Reoch o conclusion
and write o sofution to the communicotion prablem in each pitturs.

e 1

L Look at the people in the pictures and write
what you think people are doing wrong while
having a dialog,.

You could explore the possible problems that may
occur to impede communication in each of the
pictures. It is helpful to brainstorm problems with
the class and accept all ideas. Brainstorming can
encourage children to think more freely and, in this
way, they can individually choose the ideas they
consider most useful for a more accurate description
of what the people in the pictures are doing wrong,

Answers: Answers may vary.

2 Work in groups. Discuss your answers from
activity 1. Reach a conclusion and write a solution
to the communication problem in each picture.
Group children as you deem appropriate. Take into
account that this activity has several stages: discuss,
reach a conclusion, and write a solution. It is
important that children identify them and they
understand what they have to do. They may have
different ideas about what the people in activity 1
are doing wrong. They could share their thoughts
and reach a conclusion by selecting a single idea for
each picture. Once they have agreed on one idea
for each picture, they can suggest a solution to the
communication problem. Allow time for children

26 ? Family and Community

Activity Book page 14

to complete the activity, monitoring and checking
their progress stage by stage.

Answers: Answers may vary.
T R T

Print or photocopy the Do You Need Some Help?
Reader flashcards to review the correct ways of
asking for and offering help.

You may invite children to reflect on the different
discussions they have had with friends and family.
You can ask what they think the problem was and
if any of the solutions they proposed in activity

2 would have led to a better resolution of the
argument.



Lesson 6 Unit 1
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3 Read the sentences and discuss them with a
classmate. Do you agree or disagree with them?
Why?
Refer children to the Picture Dictionary on page 18
of the Activity Book.

Organize children to work in pairs. Flicit
from children some of the aspects that can cause
communication problems. Make sure the instructions
and statements are clear to children. Help children
understand each of the statements and elicit their
opinions, if they agree or disagree with them.

This is also a good opportunity to go over
possible communication problems you have noticed
in the classroom.

Answers: Answers may vary.

4 s Create a checklist with all the sentences
you agreed with.

Suggest that children look at the checklist on
page 14. Then invite them to make their own
checklist to avoid communication problems with
the sentences from activity 3. You can use this
activity as portfolio evidence. Have children work
on a separate piece of paper, if necessary.

Answers: Answers may vary.

Activity Book page 15

N T " e e e T

You can also invite children to get in small groups to
brainstorm a checklist. All of them but one can give
ideas, this appointed “secretary” will write them
down in a notebook. Then they can all together
decide on which points to keep and which to erase.
Have them write a final version so they can use it.

5 =% Work in pairs.

After children prepare the final version of their
dialogs, suggest that they rehearse them and use the
checklist to overcome any communication problems
they might have. When they have finished all their
corrections, remind them to write their names on
their dialog. Suggest that children write on their
notebooks some examples of phrases and actions to
consider when asking for and offering help. You can
use this activity as portfolio evidence. Have children
work on a separate piece of paper, if necessary.

Answers: Answers may vary.

v e
RS I L |

To keep children from being disruptive during
dialog rehearsals, give them the task of doing a
checklist to check in while their classmates perform.
They will be more attentive and even helpful. This
will also give them a purpose to watch while the
others perform and you will be able to focus on the
performers, their pronunciation, and intonation.

Help children answer the question in their
notebooks.

To help children reflect on the question, you could
share with them an experience when you felt
dissapointed or frustrated when talking to a friend
seeking for help and advice about a personal
issue. Tell them what was the attitude that made
you feel upset. Ask them if they have ever felt
ignored while trymg to talk to somecne and

why; or if they didn't pay attenticn to a friend in
help. Thus, children will be able to create ,‘
and feel empathy towards cthers in need. ¢

ot EE N

Remember to bring material to make the mailbox.
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PART 3
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What can yeu do with the expressions you learned in thvs unit?

Do you knaw ony ather exprassions usad to ask For or offer help? f 50,
wiite them Sown.

Why do yeu think it s important to have o gead attitude when heiping
others?

Part 1 Socializing

1 #™ Work as a class.

Invite children to get together in groups. Let them
make a mailbox as they wish. Invite pairs to put
their dialogs in it. Then invite a volunteer to take
out one of the dialogs and read out the name of the
pair that wrote it. Allow them time to act out the
dialog. When the pair finishes their role-play, invite
the rest of the class to say what was happening, and
whether they were polite or not. After that, suggest
that they practice the dialog with someone in their
family, a teacher, or a friend that is not in their
group. Finally, let the class suggest general aspects
to improve. Remind them that communication is

a skill that takes some practice. You can use this
activity as portfolio evidence. Have children work
on a separate piece of paper, if necessary.

Answers: Answers may vary.
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Follow-up Mailbox to Ask for and Offer Help

Part 2 Now you can ...

After children complete the checklist on page 7,
you could have a feedback session and elicit what
they did well and what they need to work on. Help
children recognize their strengths and limitations.
This is a good opportunity to provide assistance to
those children that need it.

Answers: Answers may vary.

Part 3 Make it vours

Invite three children to read a question each
one. Clarify any questions they may have. Give
them some time to write their answers. You may
check answers as a class. Take advantage of this
opportunity to have a class discussion about the
importance of helping each other.

Answers: Answers may vary.
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Once thev finish the unit, it is suggested having
children go to the activities page at the end of
their Reader chapter and answer them. For that,
they might need to read the chapter again, so it is
recommended to give them time. Once they read or
remember what the text is about, have them check
their answers. For that, you might ask children

to work in pairs or as a class. Encourage them to
participate and explain their answers, when
necessary.



Progress Tracker
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Progress Tracker

In this unit you learned ...

1 ... ways to ask for and offer help. How do you ask for and offer help?

2 ... ways to accept or refuse help. How do you accept or refuse help?

3 ... to identify situations in which you ask for and offer help. Give examples
of different situations.

4 ... greetings and farewells. When do you use each?

Greetings:
Farewells:

‘B .. to distinguish polite from impolite dialogs. Give examples of
" expressions of both.

..- proper gestures and communication skills for this type of dialog. What
kind of gestures do you use when asking for and offering help?

17

This Progress Tracker will give children the opportunity to reflect on what they have
learned throughout the unit. By doing so, they will feel involved in their learning
process, which will encourage them to take responsibility for their learning journey.
Therefore, it is important that this purpose is clear for children before answering.
As children approach this section, it can be useful for them to flick through the
pages of the unit and notice what they learned, which can go from structures in
the new language, to skills, strategies, or some other knowledge. They can write it
down in their notebooks or talk about it in pairs. Make sure they understand all
the information on the page.
After they finish answering each question, you may carry out a class session in

which you encourage children to realize how far they’ve come, which will keep them
feeling positive for what is to come.

Family and Community > 29
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6
Assessment Instrument For the teacher

Rubrics

Name:

Grade: Date:

Rubrics are scoring tools used to grade the quality of each criterion in a more precise way. If shared with the
children, they can help them understand the assessment of their performance.

Instructions:

L Determine and list the criteria to be graded and write them on the first column.
2 Describe in detail each criterion, starting with Excellent.

d Discuss the results with the children.

Notes:

Photocopiable D.R. © Macmillan Publishers, 5.A. de C.V.,, 2019. Only for teaching purposes.
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0 Activity Book
Unlt pages 19 to 30

Social learning environment: Academic and Educational

Communicative activity: Research and selection of information
Social practice of the language: Ask and answer questions to obtain information about a topic.
Final product: Questionnaire to obtain information

Offer help to your students s¢ that they choose topics that interest them and which

they would like to know more about. Come up with attractive and stimulating

proposals so that they are able to:

* chouse topics that awaken their curicsity and interest, starting with a list with
visual support;

Define aspects of
1 33t034 . X
a topic of interest,

* use key words to recognize topics and to widen their vocabulary repertoire;

¢ explore the aspucts of a certain topic exposed in a graph prepared by yourself;

i ® clarify the meaning of unknown words;

: * analize the ways to enunciate certain aspects (for example, modern transportation).

Provide opportunities for your students to think about what they would like to
know about the aspects that chose from the selected topic. Provide visual resources
that stimulate their curiosity and allow some time to explore them so that they can:
* analyze intonation of questions;

* compare questions with other type of sentences (for example, declarative or

Write questions imperative);

to obtain * examine question words (What?, How?, Which?);

information. * ask questions on certain aspects of a topic using a model (Which parts do cars have?
/ How do they work?);

* practice pronunciation of words in questions;

2tod 35to 38

* classify types of questions according to their type (for example, open or closed);
* clarify the meaning of words;

* confirm the intonation when reading questions,

Provide your students with magazines, newspapers, and illustrated books that
contain the information that answers the questions on the aspects of a chosen
aspect. Offer some strategies to look for the information they need (for example,
Choose key words, titles, etc.). Supervise, support, and assist closely so that students are
4 39 to 40 [information to able to:

answer questions | e analyze textual organization (for example, index, sections, headings, etc.);

f'on a topic. I s examine textual structure (for example, lists of steps, problem-solution, etc.);

L. recognize key words;

* ask questions using a model;
! ® answer questions with selected information.

Academic and Educational > 31



Unit Opener

t

In this unit you are going to use a
questionnaire to obtain information.

What topics interest you the most?

Ly

Environment: A adenie ana boucational
Social practice of the language: As- ond orswor quastiong to oota ™ ~tormaoton
chootaope

Communicative activity: Research wrd selechion of informatior

o thrs un € you wilt loarm o

¢ cofno gspocts of atop o of rtorest

» wiite guostions to obra o etornation.

e . CHOOSC INFD MOTICr YO GRSWOr QLICSTHOTS Or 3 toDe

Wher you. inizh the unit, care back 19 this page ard choee {0 ) te th ngs

vOu earaed,
18
There are several elements in this page you For the social practice and communicative activity,
might want to explore with the children such as you may elicit different types of questions children
the question, where you may have the children think they could use to obtain information. You

brainstorm some ideas to see if there are some topics might also want to tatk about the different types
that they repeat more than others and maybe makea  of questionnaires people use nowadays to obtain
graph with the results; and the environment, where information and the common places where they can
you could ask children what they think it is about post them such as school or local publications, social
and how they think the activities of this lesson willbe  media apps, or networking sites.

linked to it.
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1 Work in poirs Louk ot the webaite. Circle the topic that interests
you the most.

- Work 1 grouss. Share what you . - s e e
know about the topic you cirdled R T
in octivity 1.

Read the fact file and say which topic you think it belongs to.
Compare your answess 0s 0 class and agres on one. Write o
title for it
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1 Work in pairs. Look at the website. Circle the
topic that interests you the most.

You may want to use different strategies to arrange
children for pair work since this adds variety and
fun to your class. You may want to pair up children
in a fun way this time to do this activity. You could
invite children to talk about a topic you think they
might be interested in (science experiments, for
example). You may ask why that topic caught their
attention and what their sources of information
could be. Now, invite them to look at the website
picture and answer the activity.

Answers: Answers may vary.

2 Work in groups. Share what you know about the
topic you circled in activity 1.

You may want to ask each pair of children to join
another pair to form groups of four. Suggest that
children take turns to share what they know about
the topic they circled. It could be helpful if you
monitor and provide help as necessary.

Answers: Answers may vary.

 Lesson 1 Unit2  Activity Book page 20

[fpossible, let children do some research about
the topics they like by entering the sites that

are suggested or by giving them magazines or
books that centain information about the fopics
they like. Encourage them 1o read the mformation
and make a graphic crganizer with the ideas they
think are important or relevant, or with interesting
information they found that they didn't know about.
Let them share their findings with their working

group. “

3 Read the fact file and say which topic you think
it belongs to. Compare your answers as a class and
agree on one. Write a title for it.

Refer children to the Picture Dictionary on page 30
of the Activity Book.

Invite children to do some individual work this
time to read and think of the best topic for the fact
file. Doing individual work helps children gain
independence, improve confidence in solving a
problem, and work at their own level. Once they
have processed the information, invite them to share
their thoughts with the class and encourage them to
agree on one title.

Answers: Wild animals.

Academic and Educational ) 33



4 Lesson 1 F T et gt it et
+ Read the foct file chout redback spiders in activity 3 ogain and cnswer
the guestionnaira.
v -
s
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~ Reod the guestions, Choose @ subtop< frem the box for each questian.

Y

Read the article from a scientif'c magozine Find the arswers to the
questions in ecterity 3. Wite them it yaur notebook.

Answrer the questan
1n your notebook
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4 Read the fact file about redback spiders in
activity 3 again and answer the questionnaire.
Invite children to look at the question words at the
beginning of each question and to say what each
question word stands for (place, object, length, etc.)
before they start the activity. Once they know what
kind of information they have to look for, let them
do the activity. Once they finish, encourage them to
share their answers. Checking answers with another
person helps children realize by themselves whether
they answered correctly or not and amend their own
mistakes, so they learn more effectively.

Answers: 1 They live in Australia and dry places.
2upto 1.2cm. 3 Females are black and red and
males are black and brown. 4 They eat moths,
mosdquitoes, and cockroaches.

5 Read the questions. Choose a subtopic from the
box for each question.

Invite children to look at the words in the box and
explain in their own words what they mean. Most
of those words are cognates. A cognative is a word

in a language that has the same origin as a word in
a different language. These words give children a
broader idea of what the text may be about when
reading.

34 > Academic and Educational

Lesson 1l Unit2 Activity Book page 21

Answers: 1 Body length 2 Habitat 3 Diet
4 Color

6 Read the article from a scientific magazine.
Find the answers to the questions in activity 5.
Write them in your notebook.

Refer children to the Picture Dictionary on page 30
of the Activity Book.

Suggest that children first look for cegnates and
then talk about what they think the text is about.
Encourage them to write their answers in their
notebook. You may help children to use proper
spelling when writing the words. This will help
them remember the correct spelling of the word
next time.

Answers: 1 They can grow between 1.6 m in
length and 2 m high. 2 They live in Australia.

3 They eat fruits, seeds, and some insects. 4 They
have large bodies covered in dark brown feathers,
long necks, and strong beaks.

7 %% Work in pairs.

Invite children to work in pairs to talk about the
topics that interest them the most. As a way to help
them visualize and organize their ideas, you could
show them how to do a KWL chart in which they
write what they know about the topic (K), what they
want to know (W), and later, when they do some
research about it, what they learned (L). This kind
of graphic organizer helps children activate their
prior knowledge, set a purpose for researching, and
monitor their progress. When children realize by
themselves how much they have learned, they feel
confident and eager to continue learning. You can
use this activity as portfolio evidence. Have children
work on a separate piece of paper if necessary.

Answers: Answers may vary.

Help children answer the question in their
notebooks.

[nvite children tc share their answers with the
class, Invite them to say why they are )
interested in that top:c. =



Lesson 2 Unit 2

4 Lesson 2 .

Lok ut the onfmals. Pa you knew whace sach animal comes from?

Wark in pairs Read the articls ond write the subtopizs in the
torrect ploras,

Dirgees

R Y
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1 Look at the animals. Do you know where each
animal comes from?

You could organize children to sit in small groups to
talk about these animals and infer where they come
from. You may also want to check if they know

the name of the animals in English. If they don’t,
encourage children to look them up in a dictionary
and repeat the words after you.

You may also want to talk about the word
endemic to clarify the meaning before asking children
to do some more research about the animals. They
can do research by visiting the suggested websites
or by giving them books or magazines that contain
the information they need. When children do their
research, remind them to write things they didn't
know about those animals or important facts or
information about them in a graphic organizer. They
can use one you suggest or they can create their own
to develop their creativity, including the elements
you consider important.

Answers:1 Canada 2 Australia 3 China
4 Africa 5 Mexico 6 Mexico

You may want o prompt a discussion on the
Importance of protecting species, Set topics

to start the discussion like global warming or
extinction. Encourage children to come up with

Activity Book page 22

creative ideas and help them communicate by
translating what they want to say. “

2 Work in pairs. Read the article and write the
subtopics in the correct places.

Refer children to the Picture Dictionary on page 30
of the Activity Book.

It is suggested that you check the meaning of
the words in the box with the children before they
start doing the activity by asking them to explain in
their own words what they think the words mean
or to look them up in the dictionary. You may also
want to use a different strategy to pair up children
to add variety to your class. This can be something
very quick and simple. Remember that if you add
an element of surprise to your class, you will get the
children to pay more attention to you afterwards.
Some strategies to help children understand what
they read include finding cognates to get the main
idea of what the text is about and then looking up
in the dictionary the words they don’t understand
before answering the exercise. You may want to
use this strategy or another one you know to help
children develop reading comprehension skills.

Once they understand what the text is about,
encourage them to do the activity. When they finish,
suggest that they compare their answers with a
classmate to check them. Remember it is important
to help children be independent learners, but
sometimes it is useful to walk around monitoring
and helping them as necessary.

Answers: Physical Appearance Habitat Food
Threats

Academic and Educational ) 35



Lesson 2 Unit 2

& Lesson 2 -

Work in prirs. Read the article in actity 2 agoin and writs the topic
and subtopics in the chort. The: write questizns reiated 1o the subropics.

Tapit

Suptopic Qubtopic Subtopn Subtapre

Quastiche Ougstons Guestians Quecnong

Angwers Ancwers Ancwgrs Ancwers

For yeir ook grodurt, Step 2

Worl in poirs.
1 .

1" .
PN

3 Work in pairs. Read the article in activity 2
again and write the topic and subtopics in

the chart. Then write questions related to the
subtopics.

You may want to encourage children to explain the
differences between a topic and a subtopic before
they do the activity. It is important to clarify
meanings so children can feel successful. If possible,
show them different examples to help them. You
may also want to invite children to formulate
questions about the article out toud and write their
suggestions on the board. You can also remind

them they can use the wh- question words to find
information. If necessary, let them go back to lesson
1 to check the questions there as an example of what
they could do.

Answers: Topic: Dingoes Subtopic: Threats
Possible question: What are their main

predators? Subtopic: Habitat Possible
question: Where do they live? Subtopic: Physical
appearance Possible question:What do they look
like? Subtopic:Food Possible question:What do
they eat?

36 } Academic and Educational

Activity Book page 23
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If po<;51ble Iet chlldren sit w1th another pair and
take turns asking and answering the questions they
wrote. Encourage them to use the correct intonation
and pronunciation.

Answers: Answers may vary.

4 e Work in pairs.

Before starting the activity, you may want to let
children read the information they wrote for step 1
and organize the ideas they researched by topic and
subtopics. Then encourage them to say out loud the
possible questions they could write about before
they write them down, so they can agree on them.
Once they start writing, help them check their
spelling. You may also want to remind them that, in
English, we only use a question mark at the end of
the sentence. When children complete their charts,
exchanging them with another pair is a good
opportunity to give and receive feedback they can
apply to correct their work. You can use this activity
as portfolio evidence. Have children work on a
separate piece of paper if necessary.

Answers: Answers may vary.

i Before children start reading, you may
ask them if they know some native animals of
Mexico. if so, invite them to share what they
know about them; otherwise, you can present
an endangered animal.
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Print or photocopy the It's a Wlld Wild World f
Reader flashcards to help students practice asking
and answering questions to obtain information
about each animal.
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& Lesson 3 SR RO e et < ol e

Work as o closs Look ot the pictuces and talk obout how yau get
to school

FERTE T

Chosa trom the box the torrect question to eosch answer in
the online quastiennicire. Wiite 1t on the corersponting [me.

1 Work as a class. Look at the pictures and talk
about how you get to school.

Encourage children to talk about how they get to
school, using English as much as they can. One
of the most important things for children to be
successful while learning another language is to
help them think they can be. If they share their
thoughts in their mother tongue, repeat what they
said in English for students to echo. Little by little
they will gain confidence and will start speaking
in English even though they make mistakes. The
important thing is to encourage them to speak so
they feel motivated to continue doing it.

Answers: Answers may vary.

2 Chose from the box the correct question to each
answer in the online questionnaire. Write it on the
corresponding line.
Refer children to the Picture Dictionary on page 30
of the Activity Book.

Invite children to first read the questions without

answering so they start thinking of possible answers.

You may set a time limit for them to read and
answer in pairs. You might also want to use a
different strategy to pair up children so that all
children have the chance to work together and meet
each other.

Lesson 3 Unit 2  Activity Book page 24

Answers: Does Mexico City have an eco-friendly
transportation? How does EcoBici work?
Do people use EcoBici?

It would be useful to encourage children to think of
possibilities for eco-friendly transportation in their
hometowns. Check whether one already exists and
elicit their opinion about how it works. They may
also talk about their bike-riding abilities.

A .

Print or photocopy the Endangered Species handout
to provide extra practice on transportation
vocabulary.

Academic and Educational ? 37
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Work 11 poirs Listan tu and read the questions Answer thae with
yaur own information Toke turns asking and answering the questions.
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yes / 1o questions .o activity 5 1in pairs Then discuss the questons,
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W¥ork in pairs.

1 Lo i your notebook.

3 T N

- o e T
T S

—

25

3 ‘ 5Y Work in pairs. Listen to and read

the questions. Answer them with your own
information. Take turns asking and answering
the questions.

Invite children to get into pairs. Before playing
the audio you may want to let children first

read the instructions and the text to find cognates,
understand the main idea, and clarify words they
don’t understand.

Once they start the activity, you might want to
walk around and make sure that each pair’s oral
questions and answers are well structured and that
children are using the correct pronunciation.

‘ Track 5 );

1 4
How do you get to schoci? Do people in your comrmurity use

bicycles for transportation?

2
Do you like pubiic trarsportation? 5

Which is the most used mearns of
3 transportaton In your community?

What k'nds of public ransportaticn
are there where you live?

Answers: Answers may vary.

38 ) Academic and Educational

Lesson 3 Unit 2  Activity Book page 25

4 #5) Listen again and circle the information
questions and underline the yes / no questions in
activity 3 in pairs. Then discuss the questions.
There are many different ways to make questions
and answers in English. Understanding the purpose
of each one will help children give the correct
information. A good way to start is by finding the
differences and similarities they see among the
questions and also the types of answers each one
requires. You may suggest children to discuss the
questions in pairs, as well as the different intonation
we use when asking and answering questions.

See track 5 in activity 3.

Answers: Answers may vary.

v R I
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You may teach children that a questionnaire could
be used for different purposes. For example, they
may get to know new classmates by giving themn a
questionnaire about likes and dislikes.

?Go English! [t might provide good practice
if you come up with a game where you say
different information and yes / no questions and
children clap or snap their fingers depending on
what they hear.

5 % Work in pairs.

Now that children know how to formulate questions
to obtain information and to get a yes or ne answer,
you might want to encourage them to include these
types of questions in their questionnaires before
giving them to another pair to answer. You can use
this activity as portfolio evidence. Have children
work on a separate piece of paper if necessary.

Answers: Answers may vary.

Help children answer the question in their
notebooks.

To have children reflect on the questicn, you could
create an imaginary scenario where children need
to create questions to ask for certain ﬁ
information.
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1 Work in pairs. Talk about the sources you
would use when you need to research information
on each subject. Write them down.

One of the things children should be aware of are
the different sources they can obtain information
from. You might want to show them pictures of
different sources of information (or authentic ones if
you have them handy) and talk about them before
starting the activity. Once they are working in pairs,
encourage them to use English as much as they can.

Answers: Answers may vary.

2 Find the picture that illustrates each source of
information, Then discuss in pairs the advantages
and disadvantages of each.

You may ask children to look at the pictures for a
while s0 they get familiarized with them. Then,
you may ask children to pair up and complete

the activity together. You could suggest that they
exchange answers with another pair and discuss
their conclusions. Invite as many children as you
consider necessary to point out the advantages and
disadvantages of each source of information.

Answers:lc 2a 3b 4d Answersmayvary
for the second part.

Lesson 4 Unit2  Activity Book page 26
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Before doing activity 3, you might want to explain
and show what each of the sources is. You may
use the children’s books to exemplify most of the
sources on the page.

3 Look at the soutces of information and check
(v) what you can find in each one.

Suggest that children read the information in

the first column. Then you might talk about it to
clarify any doubts, and you might give them some
examples.

You could invite children to find the elements in
some real sources of information; you can provide
children with them before they do the activity.

It is important to make sure children understand
what they have to do so they feel successful when
working alone. Once you do this, encourage them
to first work individually and then invite them to
compare their answers with a classmate. If needed,
let them correct their mistakes so everyone has the
correct information at the end.

Answers: Science Magazine: Table of contents,
pictures Book:Table of contents Encyclopedia:
Table of contents, pictures, topics in alphabetical
order, information about all subjects Internet:
pictures, search engine, information about all
subjects, keywords to find a topic

Academic and Educational ) 39
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4 Check (v) the sources that are available to you.

You might want to make sure children know what
each source is and encourage them to think where
they have seen them (if they have), or you can
choose another activity you like to help students
indentify the sources. Remember that if you add a
variety of fun activities to your class, children will
learn in a more meaningful way.

Answers: Answers may vary.

? Go English! It would be good if children
know the address of thelr local library
or libraries.

5 a¥ Can you think of more sources of
information that are available to you? Make a
complete list and talk about it in pairs.

You could teach children other sources of
information that have not been mentioned so far.
Let them write the word in their mother tongue

if they don’t know it in English and then, as a
class, change all those words into English. It is
recommended to make children feel confident and
motivated in their English class. You can use this

40 > Academic and Educational
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activity as portfolio evidence. Have children work
on a separate piece of paper if necessary.

Answers: Answers may vary.

6 Carry out a questionnaire about sources of
information. Use the ideas sheet, if necessary.
You might want to let children read the
questionnaire ideas before they write their own.
Encourage them to think of questions to obtain
information and questions to obtain yes or no
answers. You might want to write some of their
ideas on the board too. Remember to walk around
checking the children are writing questions with
correct grammar and spelling. Point out their
mistakes and encourage children to correct those
mistakes.

Answers: Answers may vary.
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Ask children to bring different sources of
information to do some research about the topic
they chose at the beginning of the unit or bring
some for them from the School’s Library. It doesn’t
matter if the information comes in Spanish.

7 2 Work in pairs.

Let children look at the different sources of
information they have to do some research about
the topic they like and look up the answers to their
questions. Help them in case they don’t find any
information in those sources. Once children have
their questionnaires, you might want to suggest
giving photocopies of their questionnaire to the
other children for them to answer the questions
after listening to the oral presentation they prepared
to talk about their topic. That way all the children
will be paying attention to the speakers and will not
be doing something else. You can use this activity
as portfolio evidence. Have children work on a
separate piece of paper if necessary.

Answers: Answers may vary.

Help children answer the question in their
notebooks.

Invite children to think whether different sources of
information are reliable encugh to use. &
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What cther kinds of topics are you interested in7
Where can you find informotion obout the topics thot interest you?

Oid you find tlassmetes that were interasted i the seme topics as you?
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Part 1 Socializing

1 s Work in pairs.

Developing speaking skills is very important, so
children must be provided with enough tools

to strengthen their confidence to do it. Sometimes
children prefer to talk to their peers instead of their
teachers because they feel challenged. Therefore,
itis a good idea to promote activities in which
children can talk without feeling pressure, so little
by little they will be able to speak more and more.

You could plan different strategies to be able to
do this, such as organizing children as you consider
pertinent {0 answer as many questions as they can
in a certain frame of time. Or you might want to use
another activity of your preference. The idea is to
let them speak. Remember to walk around checking
they are all asking and answering questions using
the correct intonation.

Once they have finished asking and answering
their questionnaires, you may suggest children use
them outside their classroom; they could present it to
students in higher grades, to other teachers, or even
to their family and friends. You can use this activity

Follow-up Questionnaire to Obtain Information

as portfolio evidence. Have children work on a
separate piece of paper if necessary.

Answers: Answers may vary.

Part 2 Now you can ...

You may let children read each sentence and ask
them to say what they did throughout the unit to be
able to accomplish those objectives. [t's important
to help children self-evaluate themselves and make
thern realize that they have learned a lot because
this motivates them to continue learning.

Answers: Answers may vary.

Part 3 Make it yours

Encourage children to continue researching what
they like by asking and answering the questions.
One of the main objectives is for children to be
long-lasting learners. That means that they can
continue learning even though they don't go to
school or don't have a teacher to guide them. The
only way to do this is by motivating them to keep
researching and developing their creativity to
answer the questions they might have.

Answers: Answers may vary.

B P
Once they finish the unit, it is suggested having
children go to the activities page at the end of
their Reader chapter and answer them. For that,
they might need to read the chapter again, so it is
recommended to give them time. Once they read or
remember what the text is about, have them check
their answers. For that, you might ask children

to work in pairs or as a class. Encourage them to
participate and explain their answers, when
necessary.
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- Progress Tracker
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& Progress Tracker
In this unit you learned ...

1 ... to differentiate topics from subtopics. Give three examples of topics
that interest you and write subtopics for each.

1
Z
3
7@ ... ways of asking questions to get information. Write examples of
" information questions using who, what, where, when and how about
a topic that interests you.
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3 ... ways of osking questions to get specific information. Write examples of
ves / no questions obout a topic that interests you.

4 ... gbout different ways of researching and getting information. What are
some of the different sources you can use to research a topic that
interests you?

8§ ... how to use different sources to research and get information. What are
= some of the things that books, magazines, and the internet have which
help you find information?

Book:
Maguasine.

Interney

This Progress Tracker will give children the opportunity to reflect on what they have
learned throughout the unit. By doing so, they will feel involved in their learning
process, which will encourage them to take responsibility for their learning journey.
Therefore, it is important that this purpose is clear for children before answering,

As children approach this section, it can be useful for them to flick through the
pages of the unit and notice what they learned, which can go from structures in
the new language, to skills, strategies, or some other knowledge. They can write it
down in their notebooks or talk about it in pairs. Make sure they understand all
the information on the page.

After they finish answering each question, you may carry out a class session in
which you encourage children to realize how far they’ve come, which will keep them
feeling positive for what is to come.

42 } Academic and Educational



&
Assessment Instrument For the children

Student Self-Evaluation Chart

Name:

Grade: Date:

A student self-evaluation chart is a self-assessment tool that evaluates the children’s achievements
accomplished in a certain module.

Instructions:

1 Determine the criteria to be evaluated.

2 Read the statements with the children and discuss with them the meaning of each one.

3 Ask them to check (/) the Yes / No columns according to their personal learning experience.

Photocopiable D.R. € Macmillan Publishers, S.A. de C.V., 2019. Only for teaching purposes.
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Unit 3

Activity Book
pages 31 to 42

Social learning environment: Family and Community

Communicative activity: Exchanges associated to specific purposes
Social practice of the language: Exchange worries in a dialog.
Final product: Worry box

Create an environment of collaboration, respect, and willingness to learn. Provide
examples and materials that are defying but also adequate for their competence
level in English language. Thus, students will be able to:

Explore dialogs | » anticipate the general sense from context clues;

1 16 to 47 |that express * point vut interlocutors and differentiate turns of intervention;

worries. * compare acoustic characteristics in dialogs (for example, volume, tone, and fluency);
* assess whether the worries expressed in dialogs are shared in their own culture;
* recognize the structure of dialogs from their own routine conversations {for
example, well, today, last night; farewell formulas, etc.).
Offer a wide variety of examples; remember it is a foreing language for students
and they may only have access to it in your class. In this way, students will
be able to:
Examine ways * ask qustiunH t'u det‘ermine the topic;
It 3 81051 |of expressing ® associate wnrries- with the people that expre:-fs th_em;
Worries in * rephrase expressions to analyze the speech circuit;
dialogs. * compare efements in different expressions to establish sentence patterns to express
worties (Mary / [/ The neighbor I talked to yesterduy seemed worried about ..., etc.);
» organize reasonable responding options to worries;
» dictate words and expressions to widen the repertoire and improve the knowledge
‘ on the written form.
Help your students understand that we speak for different purposes such as
interacting with others and exploring ideas. In this way students will be able to:
* establish first contact and show empathy to others (Hi! You look worried / Do you
Express and want to talk o me?, ete.);

4 52 t0 53 | tespond to * express worries (I'm worried about._., I'm afraid that. .., This is a big problem, etc.);
worries in short |« explore expressions to speak again after receiving responses or to express doubt
dialogs. when speaking {1 felt, how do you say ...7, Yes, as I tld you, etc.);

* respond to other's worries, showing emplathy and solidarity (Why don't you ...7 /
Count on e / Everything will be fine, etc.);
* verify thythm and stress patterns in words.
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Unit Opener
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-- In this unit you are going to make a
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There are several elements in this page you might
want to explore with the children such as the question;
you may invite children to work in pairs to talk about
it and share what they talked about with the class. To
explore the environment, you may ask children what
they think it is about and how they think the activities
of this lesson are linked to situations in their own lives.

And for the social practice and communicative activity,

you could elicit different types of words or expressions
that express worries.

You might alse want to talk about the different ways
people express worries to each other and the type

of language we use. It's not the same if we express
worries to our mom or dad than to our best friend.
You might want to talk about who the children
express their worries to and why. Also, with whom
they feel more comfortable to express worries, to
someone who is familiar to them or not.
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* Lesson 1 I T R TR Te R,

Work os o closs Check | ] the things you worry about at schoei
ond talk abeat why

Work 1 penrs Look ot the picture Circle the givl wha looks warried. Tolk
obout what you think she's warnsd chout, Wrte 1t down

1 Work as a class. Check (/) the things you worry
about at school and talk about why.

Refer children to the Picture Dictionary on page 42 of
the Activity Book.

Talking about this may be difficult for some
children, especially if they are being bullied or if they
have any problem at school academically, so building
an environment in which they feel confident is the
key for them to open themselves and talk. One of
the things you might want to do is to sit children in
a circle and tell them that it’s a confidence circle in
which the things they talk about there are going to be
kept secret, and that the rules to start the activity are
to respect each other by listening carefully to what the
other ones are saying, not making fun of them, and
to be supportive. If the activity is well carried, it can
lead to unite the group and also to prevent bullying.
It doesn’t matter if they use their mother tongue to
carry on this activity.

Answers: Answers may vary.

2 Work in pairs. Look at the picture. Circle the girl
who looks worried. Talk about what you think she’s
worried about. Write it down.

You could say what you think she’s worried about
and discuss why. You may want to show children
different pictures of children who look worried and
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Lesson 1l Unit3 Activity Book page 32

invite them to think why before children work in
pairs. That way you can guide the activity and help
them use as much English as they can. When it's
time for them to do the activity encourage them to
use English too.

Answers: Circled: The girl holding her books.
Answers may vary.

3 4s) ## Listen to the dialog and answer the
questions.

Before listening to the dialog, you might want to
invite children to read the questions first and clarify
any doubt they may have regarding the meaning

of the words or of the whole sentences. That way,
chitdren will know the type of information they
have to listen to and write when doing the activity.
It's better to let them listen first without writing, so
they understand the whole idea of the dialog. Then
listen again to write, and listen one more time to
check. But if children need to listen to the audio one
more time play it again. The idea is for children to
start developing their listening skills little by little
and make them feel successful. You can use this
activity as portfolio evidence. Have children work
on a separate piece of paper, if necessary.

‘ Track 6 J

Maria: H:! My name’s Mariz. Are you new? Welcome to Benito Juarez
School,

Sofia: Hello. My name’s Sofia.

Maria: ‘What's the matter? Are you OK7

Sofia: I'm worned about finding my classroom and meeting rmy new
teacher | don't know anyane.

Maria: Wel:, you know me now Let's go to the office and get a map of the
school Then I'l take yeu to the classroom to moet our teacher

Sofia: OK.

Maria: You'l' be fine. | was new iast year ard I'm realy happy now You'l!
have a great year. Don't worry.

Sofia: Thariks!

Answers: 1 Maria and Sofia 2 They are at Benito
Juarez School 3 She sounds sad / worried

4 She's worried about finding her classroom and
meeting her new teacher because she doesn’t
know anyone. 5 She takes Maria to the office to
get a map of the school, gets her to her classroom,
and she is friendly with her to make her feel
better.
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Work n pairs. Read the diglog und follow the instrectrans, Chedk
YOur Unswers with o ¢ GIsmure.

*Go English!

Comp ute the chart with the things that warry you
Things that Warry Me

At Home At Sohool Gn the Straet

Fuor your final product Step 1

Weorl: in parrs.,

4 Work in pairs. Read the dialog and follow the

instructions. Check your answers with a classmate.

Refer children to the Picture Dictionary on page 42
of the Activity Book.

To help visual children, you may want to ask
them to use different colors to underline, circle,
and put a square around the different expressions
that appear in the dialog. That way it will be easier
for them to classify or use them afterwards. You
may also want to ask children to make a chart
in which they include, for example, Greetings and
Presentations, Expressions to Express Sympathy,
and Expressions to Show Concern. They can continue
filling out their chart with other expressions they
find along the unit and maybe use them later to
make dialogs with them.

Answers: Underlined: Hi; Hello; My name is
Circled: What's the matter; Are you OK? Are
you new?; Welcome; You'll be fine; Don’t

worry. Squared: I'm worried; I don't know anyone.

Lesson 1l Unit3  Activity Book page 33

>Go English!You could use Sofia’s situation
to ask children what they would do if they were
Maria. Invite themn to share their thoughts and
feelings. If they were in her place would they act
the same way? It might be a good idea to create
an environment that encourages empathy.

5 Complete the chart with the things that

WOITYy you.

It could be a good idea if you, as the teacher, share
with children an experience from your childhood
where you felt really worried and didn’t know what
to do or whom to trust. This way children may feel
related and could be easier for them to open up
about their own worries and talk about them. Invite
them to write their thoughts and, just if they are
willing to, encourage them to share them with the
class. Finally, you may create an environment where
children can show their friendship while developing
empathy.

Answers: Answers may vary.

6 a8 Work in pairs.

Before asking children to work in pairs, you may
want them to write their own worries individually.
They can do this first in their mother tongue

but walk around helping them to translate the
information into English, checking they are writing
it with correct grammar and spelling. You can use
this activity as portfolio evidence. Have children
work on a separate piece of paper, if necessary.

Answers: Answers may vary.
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Number the situations in order of mest to least worrping for yau. Talk
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1 Number the situations in order of most to least
worrying for you. Talk about it in groups.
You might want to invite children to share with
their groups why a specific situation is worrying
them the most. Maybe they want to open themselves
and talk about it. Remind children that whenever
people talk about themselves and their worries, they
have to be respectful. Let them share in their mother
tongue and walk around monitering and listening
to what they are saying,.

If needed, offer support or you might want to
look for someone that can support that specific child
at school, for example, the psychologist.

Answers: Answers may vary.
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Some children may be shy and have trouble
speaking in English with their classmates or in front
of the class. It is common to believe that making a
mistake is wrong. It is a good tip to teach children
that it is normal to make some mistakes when
learning a new language. This will help you make
the classroom a safe environment for them

to practice English.
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Lesson 2 Unit3  Activity Book page 34

2 47) Listen to and follow the story. Answer
the questions on page 35 and check them with

a classmate.

Refer children to the Picture Dictionary on page 42
of the Activity Book.

Before listening to the story, you might want
children to look at the pictures to infer what it
is about.

They could also look up words they don't
understand in their dictionary or Picture Dictionary
at the end of this unit. Then, you might want to
personalize knowledge and encourage children to
share how they would feel if they were Pamela, and
what would they say if they were Carlos after
discussing the questions with a classmate.

‘ Track 7 )

Pamela: Hi, Carlos!

Carlos: Hi, Pamela. What's going on? You sound worned.
Pamela: Yes, there's 2 fire in my house 1t a big problerr.
Carlos: Ch, no! I'm sorry to hear that. Are you OK?
Pamela: Yes, wa're OK but we have to evacuate.

Carlos: Oh, | see. Do you have a place to gu?

Pamela: We're goirg to the school gym

Carlos: Everything will be fine. Call me f you need me
Pamela: Thank you very much!

Carlos: You're welcome, my friend.

Answers: 1 There was a fire in her house. 2 They
are in their house. 3 Heis kind. 47Yes, because
she is going to the school gym to find shelter.
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It could be a good idea to exhort children to draw
their own small comic strip representing a real or an
imaginary worry. Praise not only children’s artistic
skills but also their effort, intention, and content.
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Find the eapressions in bald in the dialog in activity 2. pege 34. that ure
Syu0ornyms tc the ones below.
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Lomplete the notes with the expressicas you find 'n lessons 1 and 2.

Lotnpare them with o dassmote ond add the anes you dida't imclude.
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For your fingl product Step 2 *

Work in pairs.
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3 Find the expressions in boid in the dialog

in activity 2, page 34, that are synonyms to the
ones below.

You might want to explain children what synonyms
are and encourage them to give some examples
before they start the activity. You might also want to
encourage children to work in pairs and take turns
to read the dialog but changing the words into their
synonyms so they can practice their speaking skills
how to apply the synonyms in everyday language.

Answers: 1 Hi. 2 What's going on? You sound
worried. 3Yes. 4 Everything will be fine.
5 Thank you very much!

4 Complete the notes with the expressions you
can find in lessons 1 and 2. Compare them with a
classmate and add the ones you didn‘t include.
You could give children examples of different
situations where you can elicit from them a number
of expressions. For example, you could ask what
they would say to their little brother if he slips
from the skateboard and hurts his hand. You could
continue a short story where children can choose
which expressions to use. You may provide help
when necessary.

Lesson 2 Unit3  Activity Book page 35

Answers: Greetings: Hil; Hello Introductions: My
name is Expressions to show sympathy: You'll
be fine; Don't worry; Welcome; I'm sorry to hear
that; Everything will be fine Expressions to show
concern: Are you OK?; What'’s the matter?; I'm
worried; What's going on?

S & Work in pairs.

You might want to encourage children to mention
the different expressions to greet, to show sympathy,
help, or concern they learned throughout the unit

as a review before they do the activity. If you want
to add a bit of fun to your class, you can do some
activities.

You could give children a ball and, at the same
time, start humming whatever song that comes to
your mind while they pass the ball from one to the
other. The child who gets it at the end of the song has
to say an expression but can’t repeat the expressions
others have already mentioned to make the activity
a bit more challenging. You can use this activity as
portfolic evidence. Have children work on a
separate piece of paper, if necessary.

Answers: Answers Imay vary.

B As a class, you may brainstorm examples
of how people know when someone is worried.
You could write their ideas on the board and
analyze some of them.

Answers: Answers may vary.
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It could be a good idea to explain to children

the importance of learning how to use graphic
organizers for the future. They may use them to
represent connections between facts, topics, or
ideas. And that they prove very useful for other
classes where children can organize facts, dates, and
different information in a more visual way.
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Work in pairs. Wiite o worry ond the reasons for it in your natebook
Share it with a partns.

Work in paws. Ask about your worries.

Aaswer the question
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1 {8} Look at the pictures and talk with a
classmate about what you think each child is
worried about. Then listen to the dialogs to
confirm your answers.
Refer children to the Picture Dictionary on page 42
of the Activity Book.

You might want to encourage children to look
at the pictures and talk about what they think the
children are worried about before doing the listening
activity. Remember you can play the audio as many
times as necessary for children to feel successful.

‘ Track 8 )

1 2 3

Yesterday at school My Cuinea pig G Yesterday my aunt
¥ Y pig =g Y My

Carla asked me 1o lacks sad. She's not asked me, "Wnat do

ao her homework meving much and you want to be when

for her, | said, she's not catirg, I'm you grow un?” and

"No." Now I'm real'y concerned | don't know! |'m

wornead abo.at our about her hoalth, wornea about my
frierdstip Will she future.
sull want to have

lurch together?

Answers: Answers may vary.
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2 {2} Listen to the dialogs from activity 1 again
and make notes about their reasons for being
worried.

You might want to encourage children to read the
examples before they listen to the audic again.
Remember that when it is convenient to stop the
audio to allow children enough time to write. Later
you can elicit their answers and write them on the
board for children to correct their mistakes or their
spelling.

See track 8 in activity 1.

Answers: 1 Now ['m worried about our friendship.
Will she still want to have lunch together? 2 She’s
not moving much and she's not eating. I'm really
concerned about her health. 3Idon't know! I'm
worried about my future.

? Go English! Invite children tc reflect on
those worries and talk about them with their
classmates.

3 & Work in pairs. Write a worry and the reasons
for it in your notebook. Share it with a partner.
Before starting the activity, you might want to elicit
some concerns from children and write them down
on the board. Maybe you would like to analyze the
structure of the sentences too so they can write their
own. You can use this activity as portfolio evidence.
Have children work on a separate piece

of paper, if necessary.

Answers: Answers may vary.

4 #F Work in pairs. Ask about your worries.
You could ask children to keep working with the
same classmate they worked with in last activity.
Give them some time to read each other their
concerns and discuss about them. You might listen
to them to correct any mistakes or clear any doubt
they may have. You can use this activity as portfolio
evidence. Have children work on a separate piece
of paper, if necessary.

Enswetrs: Answers may vary.

Help children answer the question in their
notebooks.

Encourage children to work In groups so 3‘
that they can brainstorm the answers. .
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Work in pairs. o n?tebcok.
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5 As a class, talk about what makes you feel
better when you’re worried.

You might want to let children look at the pictures
before they start talking about what makes them
feel better when they are worried. This will help
them think of ideas to share. You might also

want to show them other pictures besides the
ones that come in the bock. Allow children to
express themselves in their mother tongue, but help
them to translate their ideas into English so they
can start using it as much as possible.

Answers: Answers may vary.

?Go English! It might be a good idea to
build a circle of trust in your class sc that children
feel they have someone to talk to.

6 Work in pairs. Use the expressions from the box
to respond to the worries.

You might want to let children read the expressions
in the box first and decide which are to greet, to
express sympathy, or concern. Let them do the
activity and walk around monitoring and helping

if necessary. When they finish, ask them to compare

Lesson 3 Unit3  Activity Book page 37

their answers with another pair and encourage them
to correct their mistakes if necessary.

Answers: 1 What's going on? Are you OK?
2You'll be fine. 3 Call me if you need me.
4 You're welcome.

2 In pairs, role-play the dialog you wrote in
activity 2. Remember to show sympathy and be
there for your friend.

A good way to have all the children developing
their speaking skills at the same time is by

asking them to talk, discuss, or role-play a dialog.
You might want to establish a specific time for
children to do this activity as you walk around
checking the pronunciation, but also the intonation
the children are giving to each sentence, so they
really show they are worried, concerned, or want
to be empathetic.

Answers: Answers may vary.

8 #¥ Work in pairs.

Suggest that children look for new expressions

that show concern or sympathy to add to the list
they're already doing. You could play a game to
match the expressions that show concemn with

the ones that show sympathy before children

do the activity. That way you will add fun and
variety to your class as you help children learn in a
more meaningful way. It is said that when we are
relaxed and having fun, we learn better. So don't
forget to add fun activities every now and then in
your class. You can use this activity as portfolio
evidence. Have children work on a separate piece of
paper, if necessary.

Answers: Answers may vary

Help children answer the question in their
notebooks.

Invite children to reflect, n pairs. cn the question.
Exhort them to express what they can say to a
friend to make him / her feel understood and ﬁ
supported.
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Lesson 4 Unit3 Activity Book page 38

and correcting spelling if necessary. You can use this
Write 11 your diory abost a big worry you have, Share & with & partrer. activity as portfolio evidence. Have children work
e e s s ; on a separate piece of paper, if necessary.

" Lessom 4 T T P S TR

5 Answers: Answers may vary.

ety o whots ety | Go mack over vt | m Make sure children understand what
foguther ond fud allthe necessory wxpressons. they have to do. You may give them some time
Studet & ' and then ask volunteers to share their ideas
e - with the rest of the class. You may start a class
discussion with the different ideas and wrap
them up at the end.

Answers: Answers may vary.
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Print or p o\tocopy the The Devoted Friend Reader
flashcards to review different ways to exchange
worries in a dialog.

38

1 Write in your diary about a big worry you have.
Share it with a partner.

You might want to let children think of a big worry
they have and write about it in an extra sheet of
paper before they do it in their book. Let them use
their mother tongue if necessary but walk around
helping them to translate their ideas into English
and also to correct their spelling. Little by little, they
will start using more and more English and will be
able to express themselves better. A good way to
help them is by writing short sentences or prompts.

Answers: Answers may vary.

2 #F Work in pairs. Complete the chart with

the worry you wrote in activity 1. Go back over
the unit together and find all the necessary
expressions.

You might want children to get the list of
expressions they have been filling out throughout
the unit to complete the organizer, and also to check
if they are missing any new expressions. Let them
work individually first and then as a whole class
sharing what they found. You might want to write
the new expressions on the board for children to
copy them correctly in their list and then, to fill out
the organizer individually. Walk around monitoring
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3 & Write a final version of your dialog.

In groups, practice role-playing it.

You might want to encourage children to use as
many expressions (from the chart) as possible

to write their final dialog. Let children work
individually and then suggest sharing their dialogs
with a classmate. Invite them to give feedback
and give them some time to correct any mistakes
they found. You can use this activity as portfolio
evidence. Have children work on a separate piece
of paper, if necessary.

Answers: Answers may vary.

u S
mrowrs Y

SCRTLIE
To help children improve their pronunciation, you
could perform an activity where they can role-play
a dialog. You can suggest that they use the one they
created in activity 3. You can walk around, provide

help, and correct children when necessary.

4 Go around the class. Talk about your personal
worries and respond to your friend’s worries.
Comfort your friends.

Sometimes it is difficult to share our worries

with someone that is not close to us, that is why
keeping a safe environment in the classroom where
no one laughs, bothers others, etc. is so important.

Lesson 4 Unit3 Activity Book page 39

Remind children to be respectful and also
empathetic with the children that are sharing their
worries with them. Invite them to keep everything
in secrecy to avoid hurting other children’s feelings
after the activity. As children do this, walk around
monitoring and encouraging children to use as much
English as they can.

Answers: Answers may vary.

Encourage children to use this link. They can do
it as homework and next class you can talk
about it, &

. . R ) . Ce
T T R NN . . :

Print or photocopy the Problens handout to provide
extra practice on worries vocabulary.

5 a8 Work in pairs.

You may invite children to review their charts from
activity 2 to have a model to express their worries
in a dialog. Consider inviting them to understand
the feelings of their partner to choose the best
expressions to show sympathy. You can use this
activity as portfolio evidence. Have children work
on a separate piece of paper, if necessary.

Answers: Answers may vary.
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Follow-up Worry Box
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PART 1
Werld in pairs.
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Aspects 10 [mprave

PART 3

e E o e .
What are the things that worry you?

Who can you talk to when you Feel wurnied?

Why 1s mpertant 1o express your worres?

40

Part 1 Socializing

1 »F Work in pairs.

You might want to encourage children to build
along with you a self-evaluation format with

the aspects they consider their dialogs should
include, such as correct grammar or spelling in
the written part and a correct pronunciation and
intonation for the speaking part. That way it will be
easier to perform better, and to self-evaluate their
performance in a more objective way. You may
start a class reflection on how a worry box could
be useful for the whole school and whether they
could use one at home. You can use this activity
as portfolio evidence. Have children work on a
separate piece of paper, if necessary.

Answers: Answers may vary.

Part 2 Now you can ...

You might want to let children read each sentence
and encourage them to say what they did
throughout the unit to be able to accompilish those
objectives. It's important to help children

54 > Family and Community

self-evaluate themselves and make them realize
that they have learned a lot because this motivates
them to continue learning.

Answers: Answers may vary.

Part 3 Make it yours

Encourage children to continue talking about new
things that worry them by asking and answering the
questions in the activity. We want our children to

be long lasting learners, which means they can
continue learning even though they don’t go to
school or don’t have a teacher to guide them. The
only way to do this is by motivating them to keep
researching and developing their creativity to
answer the questions they may have.

Answers: Answers may vary.

FR
v s % 4 . *

PR o1 ] T T
v E e v 2o e il L

It would prove a good idea to make a KWL chart at
this moment of the class. Focus on the last column
to check what they have learnt so far.
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Once they finish the unit, it is suggested having
children go to the activities page at the end of
their Reader chapter and answer them. For that,
they might need to read the chapter again, so it is
recommended to give them time. Once they read or
remember what the text is about, have them check
their answers. For that, you might ask children

to work in pairs or as a class. Encourage them to
participate and explain their answers, when
necessary.



Progress Tracker

i Progress Tracker

In this unit you tearred ...

1 ... to say what your concerns are. What are they?

2 ... to identify the cause of concerns. Why are you concerned about those
things?

3 ... woys of expressing concern. Write two expressions that show concern.

4 ... ways of expressing sympathy. Write two expressions to show sympathy.

1
2

.B: ... to identify the people wheo can help you. Who can help you when you
are worried?

{... appropriate ways of expressing yourself in a dialog. Mention two.

41

This Progress Tracker will give children the opportunity to reflect on what they have
learned throughout the unit. By doing so, they will feel involved in their learning
process, which will encourage them to take responsibility for their learning journey.
Therefore, it is important that this purpose is clear for children before answering.

As children approach this section, it can be useful for them to flick through the
pages of the unit and notice what they learned, which can go from structures in
the new language, to skills, strategies, or some other knowledge. They can write it
down in their notebooks or talk about it in pairs. Make sure they understand all
the information on the page.

After they finish answering each question, you may carry out a class session in
which you encourage children to realize how far they've come, which will keep them

feeling positive for what is to come.
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&
Assessment Instrument For the teacher

Classroom Observation Report

A classroom observation report is a teacher self-analysis tool. It also serves to evaluate children’s
learning behavior.

Instructions:
1 Read the statements and check (v) the Yes / No columns according to your observations.
2 Write notes if there are any on the space provided.

Teacher’s name: Group / Grade:
Unit: Schedule:
School name:

Observer:

Established clear learning goals

Applied effective scaffolding

Maintained effective rapport with children

Selected material effectively

Arranged furniture adequately for each activity

Timed each activity adequately

Monitored children during communicative activities

Provided effective feedback and error correction

Provided clear instructions and directions

Children demonstrated interest

Children participated actively

Cued effectively

Ended the class by focusing on the lesson’s main
objective

Left a learning impact on children

Classroom Observation Report

Photocopiable D.R. © Macmillan Publishers, S.A. de C.V., 2019. Only for teaching purposes.
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° Activity Book
UII. lt pages 43 to 54

Social learning environment: Recreational and Literary
Communicative activity: Recreational expression

Social practice of the language: Describe everyday activities so others can guess what they are.
Final product: Guessing game

Point out to your students the importance of noticing general details in everyday
activities, so they will be interested in:
* understanding descriptions of everyday activities that do not state the name of the

Explore and

1t 59 .
02 to 60 listen to

activity;
descriptions ¢+ coming up with alternatives to infer the activity that is being described;
escriptions. ) e
* contrasting the purpose and the addressee of the descriptions;
* bringing up differences in the way that everyday activities are carried out between

their own culture and other cultures.

Support your students to reflect, explain, and verify their interpretations, so that
they are able to:

3 61 to 62 interpret * ask questions about the aspects set out in the descriptions;

descriptions. * compare the composition of sentences in descriptions;

* complete descriptions using repertoires of words and expressions;

¢ organize words and expressions based on their function in the descriptions.

Help your students understand how oral texts work in several contexts and, as a

consequence, how they are produced with specific purposes and addressees. This

way they will be able to:

* select activities to formulate descriptions;

4 63 to b4 Write . classify ideas about the aspects that the activities involve;

descriptions. ; * organize information from the most general idea to the maost specific one to make
the description;

* examine the ways to express descriptions according to the depicted aspects;

¢ write descriptions using word and expression repertoires;

* determine the rules to play a describing game to guess activities.

! Help your students enjoy and discover how to play with language. Offer
opportunities to come up with games. In this way they will be able to:

. * rehearse expressing descriptions to adjust intonation patterns and improve fluency;
5 6b to 66 Play a guessing P & . P . J . K P P 4

tiviti ¢ ask and answer questions to go into detailed descriptions;
: activities game. . L .
i 5 s come up with activities based on the descriptions;

! * ask for clarification when something is not understood;

J * use strategies to offer clarification.
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Unit Opener
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In this unit you are going to play
a guessing game about everyday
activities.

What are your everyday activities?
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There are several elements in this page you might
want to explore with the children such as the
question, where you could invite children to work

in pairs to talk about it and share what they talked
about with the class. To explore the environment you
may ask children to tell you experiences when they
play guessing games. This will help them understand
Recreational and Literary. And for the social practice,
you may invite children to share some of their daily
activities with the class.

58 > Recreational and Literary

You might want to explore the question and the
photograph with the children and encourage them to
brainstorm examples of activities they do every day in
class and elsewhere. Guide them so that all children
participate by providing examples of activities and
acknowledge their contribution. Encourage them to
reflect why some activities are done by all the children
and some only by a few of them. It is also a good
opportunity to talk about the learning environment,
the social practice of the language, and what they

will learn.
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* Circle the pretures that show wesryday activities, What ore the activities?

Read ond Listen o the goscnplions. What do you think Harry
and Lucy e doing? Cercle the correct answer below,

1 2

Work in nalire. Rend the teats and guess the activty woch
person does.

Go English!
ond

She teaim eae e

dalletles e ow

Foryoud final piofict  Step 1’

Work in pairs

“ s

1 Circle the pictures that show everyday
activities. What are the activities?

You may give children time to look at the pictures.
As you go over the answers, invite them to support
their answers. You might ask volunteers what they
do on their birthdays and what they usually have
for breakfast. Encourage children to use English.

Answers: 2 Brush your teeth 3 Have breakfast

2 ‘ 9) Read and listen to the descriptions. What
do you think Harry and Lucy are doing? Circle the
correct answer below,

Refer children to the Picture Dictionary on page 54
of the Activity Book.

This is a good opportunity to point out to
children that they are exploring and Jistening to
descriptions of everyday activities. You might clarify
they are going to listen to and read the description
of an activity and then they are going to guess what
the girl / boy is doing. Point out that they have to
listen carefully for some words they already know.
When they read they may find words that could be
similar to words in their mother tongue. Explain
that cognates are words that share the same meaning
and similar spelling and pronunciation. In some
cases, it may be beneficial to go over some of
Harry's actions (and then Lucy’s) before listening.

Lesson 1l Unit4  Activity Book page 44

Invite children to work in pairs. Encourage
them to share the words they already know and the
cognates they found in the text. Allow them time
to answer the questions and, when they are ready,
have them check their answers with another pair.

‘ Track 9).

1

Harry turns on the faucet He feels the water with Ris hand before getting
in. He adiusts the water terrperature. He Jooks azound for the bottle
of shampoo and the saap Soen he's ready to get out That's when he
rerremocrs he dozsn't have o towel

2

Lucy voers the ¢ oset anu gets out her schoo swrt and @ clean blouse She
fooks through the sock drawer for two socks that matcly, She f nds her
shoes, Crie's under hor bed and one’s unaer her desk!

Answers: 1 Harry takes a shower. 2 Lucy
gets dressed.

3 Work in pairs. Read the texts and guess the
activity each person does.
Refer children to the Picture Dictionary on page 54
of the Activity Book.

As the children read, monitor that they are able
to make informed guesses. You may help them
see that the descriptions make it easier for them to
visualize the activities.

Answers: 1 Plays soccer 2 Swims

? Go English! You could exhort children (o
tatk about their favorite activities outside schoal.
Encourage them to express why they enjoy doing
those activities, Now invite them to answer the
questions and share theilr answers with the class.

4 & Work in pairs.

You may want to explain that they're about to create
a Guessing Game and what it is about. Explain that
the first step is to work in pairs and make a list of
their daily activities. Remind them that they should
both contribute ideas and write them down in their
notebooks. It is suggested allowing enough time to
do this activity. You can use this activity as portfolio
evidence. Have children work on a separate piece of
paper, it necessary.

Answers: Answers may vary.
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Work 0 poirs, What do these people do evary day? Write a st of the
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youir notebook,
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Go English!

1 Work in pairs. What do these people do every
day? Write a list of the activities they do.

You could suggest that children describe the people
in the illustrations. Encourage them to use English.
You could monitor to provide help with vocabulary.
You might want them to brainstorm other jobs.
Invite children to think of important people in their
lives like their parents, grandparents, or neighbors
in order to brainstorm additional jobs. Invite them
to share their ideas as a class.

Answers: Answers may vary.

Invite children to take a look at this web page

at home. Explain to them that next class they

are going to talk about the job they found most
interesting among all. They will say where it

talees place and why they liked it. &

2 ‘1031 Listen to the people and write down what
their profession is.

It may be helpfui to point out that activity 1 prepares
them for the listening activity, since now they know
several things people do every day. Let them listen
several times and encourage them to use appropriate
listening strategies by giving them a different
activity of your choice each time they listen.

60 ; Recreational and Literary

Lesson 2 Unit4  Activity Book page 45

‘ Track 1 0);

Interviewer: Wnat do you do everyday?

Kye: | brush e paint brushes. | nced many brushes to make 4 painting
Interviewer: Wnat do you do everyday?

Stave: When | cook, | add a little salt and peoper to the foca
Interviewer: What do you 2o everyday?

Stella: | wear googles ara & swimsuit

Answers: 1 He is a painter. 2Heisachef. 3She
is a swimmer.

L B L A S i

You might want to write words and expressions
related to the different professions on the board and
invite children to join the words that are associated
to each profession.

Answers: Answers may vary.
_— I PR TR SR

You may invite children to create props for their
role-plays. This will make their presentations
more real and fun.

3 Work in pairs. Using the information from
activity 1, role-play the questions and answers
about the people’s professions.

Invite children to read the questions and answers

in the speech bubbles. You may ask them to consider
the reasons why it is important to look at each other
when they are speaking. You might want to ask if
they can guess the profession and point out that

it is not included in the description. Monitor their
role-play.

Answers: Answers may vary.

?Go English! You could explain to children
that we use simple present to give our opinion, to
talk about schedules, daily habits (routine actions),
and to give facts. When we conjugate the third
person n singular (he, she. it) in simple present,
we usually add an s at the end of the verb, For
example, My mom visits my aunt, There are, some
special cases, however, for example,

go - goes, study - studies, teach - teaches.

Help children answer the question in their
notebooks.

Invite children to talk with you about situations %
where they use descriptions. ¢
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Discuss in pairs und answer the quest’ons.

4

Recd and {isten to the dinlog. Ynderline the guestions used to
get more mformation

> Ge Engtish'

Listen to the dialog ogoein ond answer the cuestions with o cassmote.

1 Discuss in pairs and answer the questions.
Suggest that children look at the picture. Invite them
to work in pairs, share their ideas, and write down
the answers to each question. Remind them to speak
clearly and refer back to the picture to support

their answers. Allow them time to answer the
questions, and when they are ready, have them
check their answers with another pair.

Answers: 1 Students 2 Answers may vary.
3 After they go to school 4 books, notebooks,
pens, pencils, etc.

2 ‘1 1} Read and listen to the dialog. Underline
the questions used to get more information.
Refer children to the Picture Dictionary on page 54
of the Activity Book.

Explain that they are going to listen to two
children playing a guessing game similar to the
one they are going to play later on in this unit.
Check that they understand what they have to do.
Encourage children to work in pairs and underline
the questions used to ask for more information.

It would be very helpful to play the audio again,
pausing after each question.

Lesson 3 Unit4 Activity Book page 46

o Tack 1)

Luis: Let’s play Guess the Actwity.

rma: OK I'm tiunking cf ar everyday act vity.

Luis: Who can do this activity?

Irma: Everyone. But children don't usual'y de it

Luis: OK Where de you do this activity?

Irma: At Forme. Actually, it the kitchen.

Luis: Whe do you do it?

Irma: In the mornings

Luis: In the kitchen, in the motnings What do you need te do it?
Irma: Brezd or cereal, fruit, eggs, a c'ate, a fryng pan L.
Luis: | know! | know! You make oreakfast.

?Go English! Understanding and answering
questions are essential skills for children to
develop.

For the word "Who?" draw a boy, a gir], a dog.
and a cat; for “What?" draw different things like a
pencil. an eraser. a cap, and scissors to give the
idea of sequencing: for “Where?" draw a house
and a school; for "When?" draw a clock. a sun,
and a moon; "Why?"' is written next to a drawing
of a big question mark; and "How?" goes with a
footsteps drawing because it is expect for children
to say the steps they went through to sclve a
problem, for instance.

Answer: 2 Who can do this activity? Where do you
do this activity? When do you do it? What do you
need to do it?

3 o11) Listen to the dialog again and answer the
questions with a classmate,

You might give children a few minutes to read

the dialog and confirm what they listened before.
Play the audio and allow some time for children

to answer the questions. Elicit answers. Check as a
class.

See track 11 in activity 2.

Answers: 1 Wh- questions 2 kitchen, in the
morning, frying pan 3 Answers may vary.
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To prepare children for the next activity, you could
organize them to work in pairs and role-play the
dialog in activity 3.
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Lesson 3 Unit4  Activity Book page 41

45 Lerson 3 B el - N P

Werk 1 pens Write, osk, ond onswer questions about these sveryday
activities. Use Wh- quast'ona. Use the guestions from octivity 3 as o model.

' 5 % Work in pairs.

IR Invite pairs to share their list from step 1. Remind
them of the planning they did in activity 4. Then
invite them to take turns asking and answering
questions about an activity in their list. Monitor
their turn-taking, making sure that both children
get to ask and answer questions. You can use this
activity as portfolio evidence. Have children work
on a separate piece of paper, if necessary.

Answers: Arnswers may vary.

‘ ‘ 822 You may ask children what they have
Foryouxfipa produet | Seep - A for breakfast on weckends. You could pair

B T them up to do this activity. Take into account
o ' that children will need to stop and guess the

S I Aromer the gueston activities as they hear their classmates. Allow
ST time for this.

4t Help children answer the question in their
notebooks.

Invite children 1o talk with you about the Wh-

4 Work in pairs. Write, ask, and answer questions questions they know about. You could elicit fx
about these everyday activities. Use Wh- questions. some examples skills, ’
Use the questions from activity 3 as a model.

Invite children to look at the pictures on page 47

carefully and then share what is happening in them.

Explain to children that they are going to practice

asking and answering questions about the activities

in the pictures. Make sure they understand the

activity. Explain they will work together to plan four

questions and four answers for the first picture. Tell

them it may be helpful to write the four questions,

to carefully write out the answers for the activity,

and then act them out. Allow time for them to do

the same with the second picture.

Answers: Answers may vary.

Invite children to visit this web page at home.
Explain that they will learn more about question
words that will help them in their Guessing

Game. \w

62 > Recreational and Literary



Lesson 4 Unit4  Activity Book page 48

B Lessond 1 oo e at the beginning of the questions and point out
that they are using words they are already familiar
with. Knowing what they are looking for allows
them to pick out the specific details to discover the
information they need.

You may check answers and explain that this
helps them see if they understood correctly. You
could also ask additional questions to clarify
any confusing information.

* Drscuss s a class. How do you get to schaal svery day?

Answers: 1 adults 2 outside in the street
3 every morning and evening from Monday to
Friday at the same time every day 4 a key and

Weark i1 pairs, Read the deseription and guess the everyday actiity. a license
s 12 same g pegghe Ao satare oy stect Sorme am T gty M - o m e e . P
X P . - R T Swe s vwre ¥ w
CUCTY Parng Lo ew ung e BAorday o day o the saane tre . L I s P SN o A w e
fur thes gttty they neve o key cada heermse They turion the o e .
00 30 What s the octuty? Print or photocopy the What Do These People Do

Everyday? handout to provide extra practice on
Rand the description in activity 2 agauw and arawar the questions. everyday activities Vocabulary.
:
45 »

1 Discuss as a class. How do you get to school
every day?

Remind children that it is important to express their
ideas clearly and to listen carefully to what their
classmates are saying. The discussion can focus on
the quickest, slowest, most environmentally
friendly, and easiest way to get to school.

Answers: Answers may vary.

Z Work in pairs. Read the description and guess
the everyday activity.

Refer children to the Picture Dictionary on page 54
of the Activity Book.

This activity provides an opportunity for children
to develop their reading skills. After children read
the description, allow them a few minutes to figure
out the activity. Suggest that they to get together
with another pair to share the key words that
helped them understand.

Answers: driving

3 Read the description in activity 2 again and
answer the questions.

Invite children to read the questions. Explain
that, by doing this, they already know what
information they have to look for. Elicit the words
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4 ‘o Writea description of how you get to
school every day. Don’t make it obvious what
transport you use.

Explain to children that so far, they have explored
and interpreted descriptions by reading and
listening to them. Now they are ready to write a
description of their own. Remind children of the
four questions they used in activity 3. Suggest using
these questions as a guide when they plan their
description. [t is a good idea to circulate, monitor,
and give enough time for each child to write their
description. Take into account that they need to do
this activity individually.

You could use this activity as an opportunity to
focus on self-correction. You may make it clear that
people don’t always catch their own mistakes and
everyone in the class is going to help one another.
It is very helpful to gather some sample mistakes,
write them on the board, and ask the class to find
and correct the mistake. This activity will help them
take responsibility for their own learning process
and increase their awareness of the language. You
can use this activity as portfolio evidence. Have
children work on a separate piece of paper,
if necessary.

Answers: Answers may vary.
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Lesson4 Unit4 Activity Book page 49

5 Read your description out loud. Let your
partner guess how you get to school.

Before doing this activity, elicit from children the
rules for playing a guessing game: Child A starts
with the initial activity, Child B asks a Wh- question,
Child A answers, Child B asks the next question,
etc. It may be helpful to go over the order of the
questions in the dialog on page 46. Remind them
that it is just as important to listen to the questions
as it is to ask them. Invite them to work in pairs and
suggest that they read their descriptions out loud,
pausing for their partner to ask questions. Make
sure they answer their partner’s question.

Answers: Answers may vary.

6 #® Work in pairs.

Invite children to individually choose one of

the activities they listed in step 1 and write a
description. Remind them to focus on the answers
to the four Wh- questions. Invite them to work
with a classmate and repeat the procedure for
activity 5 with pauses for their classmate to ask
questions. You can use this activity as portfolio
evidence. Have children work on a separate piece
of paper, if necessary.

Answers: Answers may vary.

Help children answer the question in their
notebooks.

Invite children to reflect on the question and g«
share their answers. s
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1 4'2) Look at the pictures and talk with a
classmate about what the people are doing. Then
listen to the dialog and check () the activity the
children talk about.

Elicit descriptions of what children can see in the
pictures. You may use Wh- questions and encourage
volunteers to ask additional questions. Do not check
answers until children have listened to the audio at
least twice. It is very helpful to clarify that the first
time they are going to listen and think about the
picture, and the second time they are going to listen
for information to confirm their choice. Activities
where children listen for the main idea help them to
understand general information. Clarify that they
do not have to listen for details. After children have
checked the picture, elicit from volunteers why they
selected that picture.

‘ Track 12)

Jarge: ['m thinking of an everyday activity

Laura: OK Who can do this activity?

Jorge: You can do 1t by yourself or with someane

Laura: Ard when o you do 1t?

Jorge: You co it anytime, for example, in the mornings. And you do it
outside, for example, in a park.

Laura: I'mm sorry Could you repeat that?

Jorge: You do 1t in the mornings and you do it eutside. tn a park, for
example.
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Laura: | see. Do you need special equipment?

Jorge: Yes. You need running shoes, pants, a cap, and an MP3 player.
Laura: Sorry? | don't understand

Jorge: MP3 player. You know ... music!

Laura: Ob, | krow! You are talking about jogging!

Jorge: That's nght

Answers: 2

2 412} Read and listen to the dialog again
and underline the expressions used to ask for
clarification.
Refer children to the Picture Dictionary on page 54
of the Activity Book.

This is a good opportunity to point out that
we don’t always understand everything that
another person says to us. You may elicit from the
class when it is appropriate or polite to interrupt.
Encourage children to underline the expressions
Laura uses to ask for clarification about things she
did not understand. Make sure children know what
to do. Remind them that any interruptions should
be done politely.

See track 12 in activity 1.

Answers: I'm sorry. Could you repeat that?
Sorry? [ don’t understand.
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It might be a good idea to make chlldren notice how
speakers link words together and the pronunciation
of certain phonemes and contractions. Play
and pause the track as many times as possible,
so that you can help them notice these speech
characteristics.

You could also have children imitate the dialogs
to reinforce their comprehension.
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3 a® Write a short description of an everyday
activity for the guessing game.

Invite children to choose the everyday activity they
would like to write about. Remind them to use

the four Wh- questions as a checklist to make

sure they have included the information.

This is also a good opportunity for them to focus
on revising their descriptions, checking for spelling
and grammar mistakes, and making sure they can
say all the words correctly. You could monitor and
provide help. You can use this activity as portfolio
evidence. Have children work on a separate piece
of paper, if necessary.

Enswers: Answers may vary.

4 Work in groups. Practice reading your
descriptions from activity 3 out loud.

You may pre-assign groups and designate where
they will sit. Suggest to each group to take turns
reading their descriptions. Encourage them to
discuss whether the writer answered the four
questions.

Answers: Answers may vary.
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5 Ask and answer questions about the activities.
Use expressions for clarification when necessary.
Encourage children to have a dialog about the
activities. Suggest taking turns to ask questions.
Remind them to listen carefully and use expressions
for clarification.

Answers: Answers may vary.

6 =& Work in pairs.

Help children formulate and write the rules for the
guessing game on the board, checking grammar and
spelling. Let them include additional rules that

are specific for their class, for example, showing
respect for all ideas, using quiet voices, participate,
encourage classmates, etc. Then suggest they copy
the rules on their notebook. You can use this activity
as portfolio evidence. Have children work on a
separate piece of paper, if necessary.

Answers: Answers may vary.
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Print or photocopy the Rip Van Winkle Reader
flashcards to review everyday activities.

Help children answer the question in their
notebooks.

Invite children to reflect on the question based on
their personal experience when playing games.
Encourage them to share their answers, x
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Part 1 Socializing

1 #® Work in pairs.

Suggest children to get together with a pair they
have not worked with yet. Explain that they are
allowed to use the description they previously
prepared.

Remind children to ask for clarification
whenever it is necessary.

Encourage children to reflect whether using the
four questions was helpful. In addition, this is a
good time to encourage children to reflect whether
the guessing game worked well and suggest ways
to improve it, either by adding rules for active
participation, improving the language, the time used
for the activity, room arrangement, etc. You can use
this activity as portfolio evidence. Have children
work on a separate piece of paper, if necessary.

Answers: Answers may vary.

Part 2 Now you can ...

After children complete the checklist on page 43,
you could have a feedback session and elicit what
they did well and what they need to work on. Help
children recognize their strengths and limitations.
This is a good opportunity to provide assistance

to those children that need it.

Answers: Answers may vary.

Part 3 Make it yours

To help children improve their speaking skills,
invite them to read out loud each question atter
you. It is recommended to give them some time to
reflect on their answers and write them down. You
may have a class discussion about the importance of
clarifying and repeating information to others,

Answers: Answers may vary.
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Once they finish the unit, it is suggested ha\ ing
children go to the activities page at the end of their
Reader chapter and answer them. For that, they
might need to read the chapter again, so it is
recommended to give them time. Once they read
or remember what the text is about, have them
check their answers. For that, yvou might ask
children to work in pairs or as a class. Encourage
them to participate and explain their answers,
when necessary.
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® 5 Activity Book
Unlt pages 55 to 66

Social learning environment: Family and Community

Communicative activity: Exchanges associated with the media
Social practice of the language: Comment on and compare classified advertisements.
Final product: Classified ad

Provide students with enough and varied advertisements. Allow some class time
for them to observe, compare, and explore the materials; guide them to use their
knowledge so as to:
* contrast the fuctions, the purpose, and the addressee of the advertisements;
! *» compare similarities and differences in the distribution and use of graphic and
Explore classified textual elements;
tto2 721073 [advertisements » classify advertised products into categories (for example, stationery supplies,
for products for toys, etc.);
children. » recognize the use and proportion of typugraphy and punctuation;
+ interpret abbreviations and signs that indicate price;
s evaluate the effect of advertisements on readers (for example, which is more
attractive?, which is simpler?, does image reinforce the content ur replace it?, etc);
e reflect on the differences between advertisements and other ways of advertising
products in their own culture.
Model how to predict the content of advertisements; keep in mind that this strategy |
activates previous knowledge on the topic, which is why it will also help your l
students start to combine in the text what they already know with the new material. !
Thus, they will be able to: ;
Understand » use strategies to reinforce comprehension {for example, predict, re-read, look for !
3 78t076 | classified cognates, etc.);
advertisements. » contrast ways to summarize information;
* ask questions to obtain information from advertisements (s there a phone number?
Which is it? / How much does it cost?, etc.);
» make connections between sounds and a graphic solution {for example, ea / i,
ay / a, etc.);
» verify the reliability of advertisements through closed-ended questions and answers.
Motivate and stimulate your students so that they can face new challenges; provide
them with models that mediate between what they can do, what they know how to
do, and what they need to successfully accomplish new challenges. In this way, they
will be in better conditions to:
Write * select products and relevant characteristics for advertisements;
4to> 77079 Vi rmakion. * write prices, characteristics, phone numbers, and electronic or postal addresses;
* re-organize classified advertisements previously unorganized;
* complete sentences to form the content of advertisements;
¢ choose graphic information to elaborate an advertisement;
i « review the correct use of vowels, initial consonant clusters, upper case and lower
E case letters, abbreviations, and punctuation marks.

70 ) Family and Community



Unit Opener

Unit

LIRS LLANES |

In this unit you are geing to design and
talk about classified advertisements.

Do you have & second-hand object you would like to sell?
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There are several elermnents in this page you might
want to explore with the children such as the
question, for which you may brainstorm some

ideas from the children. You might also want to talk
about why they would like to sell those items and
what they would like to do with the money. For the
environment, you could ask children what they think

it is about and how they think the activities of this
fesson are linked to their lives. And for the social
practice of the language and communicative activity,
you may elicit the similarities and differences they
find in different advertisements you show them in
pictures or in real objects such as newspapers

OT magazines.

Family and Community > 11
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1 Work as a class. Discuss the questions.

You might want to show them examples of different

ads and talk about the ads that are more popular or
the ones they remember the most and the product
they are announcing. Let them use their mother
tongue if necessary but translate their ideas and
encourage them to repeat them in English to help
them develop their speaking skills.

Answers: Answers may vary.

¥ Go English! It might be a good idea

to teach children the pronunciaticn of the verb
advertise and the different pronunciations of the
noun advertisement by ponting out the change
n stress.

2 Work in pairs. Read the classified ads and
answer the questions.

Refer children to the Picture Dictionary on page 66
of the Activity Book.

You might want to let children read the ads
before they answer the questions to clarify any
doubts they have about vocabulary. Correct
spelling or grammar mistakes as you walk around

12 > Family and Community

monitoring. When children finish, let them sit with
another pair to compare their answers.

Answers: 13 2 One gives the price, the others
don't; some give the phone number and the e-mail,
the others don't; one gives the address, the others
don't; the items they are selling are different.

3 The first one is advertising a desk, a chair, and

a lamp; the second one is advertising jump ropes,
basketballs, hoops, volleyballs, and volleyball
nets; the last one is advertising notebooks, colored
pencils, folders, markers, and erasers. 4 For
students and their parents, sportsmen.

¥ Go English! You could invite children ‘o
say if they like reading newspaper and what their
favorite section is and why Then exhort them 1o
reflect on the questions and share their answers as
a class.

3 Work in groups. Discuss the questions.

You might ask children to team up in groups of four.
Invite three children to read one question each and
encourage children to brainstorm some ideas

to answer the questions. Then, you could give them
some time to discuss with their team the questions
and answer them in their notebooks.

Answers: Answers may vary.

m You may ask children how they like
art in ads. Maybe they like cartoons in ads,
illustrations, or even augmented reality.

Answers: Answers may vary.

4 A Work in pairs.

It is recommended to bring some magazines to

class for children to look at them and find different
advertisements. Encourage children to share with
the class some advertisements they have seen on TV
or in the movies that they have liked and dislkiked.
Invite them to explain why. Monitor and help

if needed. You can use this activity as portfolio
evidence. IHave children work on a separate piece of
paper, if necessary.

Answers: Answers may vary.
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1 413 Listen to the dialog and write the prices
you hear.

Refer children to the Picture Dictionary on page 66
of the Activity Book.

Before asking the children to listen, you couid let
them read the information and encourage them to
say what each ad is selling and infer how much they
think each itemn costs.

You might also want to use this time to review
numbers from 1 to 100 in English with a game, so
children know how to write each number when they
hear it. After playing the audio several times, let
them compare their predictions to their answers and

ask them if they were close to the correct price or not.

‘ Track 13)

Enrique: Wow! | wish | could buy this skateboard.

Lorena: | wish | couid buy these rollertlades

Enrique: Well, they are your size. And they cost §150.

Lorena: Oh?

Enrique: Yes, and they are selling elbow pads for $75, 2 he'met for $250,
and kree pads for $65 pescs.

Lorena; So that’s $150 for the skates, $75 for eibow paas and $65 for
kreepads. | don't need a helmet. | have one already.

Enrique: I'li cali them. s there & phone rumber?

Answers: 2 $75 3$250 4 $65

Lesson 2 Unit5  Activity Book page 57

2 Work in pairs. Read the ad in activity 1 again
and answer the questions out loud.

You could organize children to work with someone
they have not worked with yet. When they finish, let
them sit with another pair to compare their answers,
Encourage themn to make corrections if necessary.

Answers: 1 a skateboard, rollerblades, elbow
pads, a helmet, and knee pads. 2 No 3 Answers
may vary. 4 Avenue
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It is very helpful to pair up children because it

gives them more speaking time and allows them

to work with everyone in the group. To check they
understand, ask them to explain you what they have
to do, set a time limit, etc.

3 Write the category from the box next to the
information. Talk with a classmate about the
graphic elements that helped you find the answers.
You might want to let children read the words from
the box to clarify the meaning before they do the
activity individually. You might also want to play a
small game where you say a word and they give an
example or vice versa, so the meaning of each word
is learned significantly.

Answers: 1 price 2e-mail 3item for sale
4 phone number 5 address 6 time

4 o Work in pairs.

You might want to let children look at the ads they
worked with on step 1. Invite them to choose three
and compilete the first activity. Suggest that they
share their findings with another pair. You can use
this activity as portfolio evidence. Have children
work on a separate piece of paper, if necessary.

Answers: Answers may vary.

Help children answer the question in their
notebooks.

You may invite children to talk about different
information they think is required in an ad. Based
on their opinions, exhort them to reflect on iﬁ
the question and then share their answers,

Family and Community > 13
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1 & Work in pairs. Write in your notebook a
list of items you can buy second-hand. Use the
pictures to get ideas.

You might want to show children different pictures
of objects apart from the ones in the book to elicit
the vocabulary words. You might also want to
write the name of each object on the board, so
children can copy them or check the spelling as they
are doing the activity. Children can also mention
different items in addition to those you’ve shown.
You can use this activity as portfolio evidence.
Have children work on a separate piece of paper,

if necessary.

Answers: Answers may vary.
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If you consider it appropriate, you may start a class
discussion on the importance of different topics
connected to buying second-hand items, such as
protecting the environment, taking care of their
belongings, or family economy.

Allow children to share their opinions freely and
help them express their ideas in English, You may
as well propose children to form groups to create
posters to be displayed in the school grounds so
that children from other classes become aware
of this topic.

74 } Family and Community

Lesson 3 Unit5  Activity Book page 58

2 {14) Listen to the conversation and complete
the classified ad Sara is looking at. Then compare
it with a partner.
Refer children to the Picture Dictionary on page 66
of the Activity Book.

You might want to let children read the ad
and infer the possible answers as you write their
suggestions on the board. It is a good idea to clarify
the meaning of certain words, so children are able
to understand the ad better and also know the type
of information they have to listen for in the audio.
After listening to the audio several times (as much
as children need to), you could let them compare
their answers to what they inferred before the
listening and see if they were right or wrong.

‘ Track 14):

Katy: Hi, Sara. What are you doing?

Sara: Hi, Katy. 'm looking at an ad from the flea market.
Katy: Greati Car you please 'ook for a bike?

Sara: Sure! Wait . Here's one. It looks real'y good.
Katy: How muck is it?

Sara: It's 3400 pesaos.

Katy: What size s 1t?

Sara: It says, suitable for eight to 12-year-oid chi.dren.
Katy: What color 15 it?

Sara: Metallic blue. It says t's in good condition.

Katy: is there a phone number | can call?

Sara: Yes! It's 93 55 664 498. I'll bring the ad to schoo! tomorrow.
Katy: Great! Thank ycu so much!

Answers:1 bike 212 3Dblue 4 condition

3 Work in small groups. Look at the ad in activity 2
and discuss the questions. Follow the examples.
Invite children to read the questions and discuss
the possible answers. You may want to clarify the
meaning of the words they might not know. Invite
children to look at the examples and ask them how
they think the bike looks (for example, I think the
bike looks old / new.) Suggest children sit in small
groups to discuss their answers. You might want to
model more sample language to give opinions and
write them on the board for children to use during
the discussion. Then, you might want to elicit the
answers as a class and listen to children’s opinions.

Answers: Answers may vary.
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4 Read the phone conversation about the
classified ad in activity 2 and underline the
questions. Write them in the correct category.
Refer children to the Picture Dictionary on page 66
of the Activity Book.

You might want to encourage children to say
how they can recognize a question in the text, and
also, to say some examples that match the concepts
of phone number, color, price, and size with an
activity before the children do the exercise. Also,
you might want to let children do the activity
individually and then compare their answers with
a classmate before you elicit the answers as a class.
Let them correct their mistakes if necessary.

Answers: 1 Is there a phone number I can call?
2 What colorisit? 3 How much is it?
4 What size is it?

5 M Work in pairs. Decide if you want to buy
a skateboard or a remote-controlled car and write
questions on page 60 to find out about the items.
Refer children to the Picture Dictionary on page 66
of the Activity Book.

You might want to elicit from children some
possible questions they could ask and write them
on the board before they start the activity. You might

Lesson 3 Unit5  Activity Book page 59

also want to go through the grammar and spelling
of those questions or even suggest that they use
some Wh- questions. You may suggest that children
to work in pairs and walk around monitoring

and helping if necessary. Remind to point out the
mistakes, if any, for children to correct. You can use
this activity as portfolio evidence. Have children
work on a separate piece of paper, if necessary.

Answers: Answers may vary.
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You may want to exhort children to talk about how
easily they are attracted by advertisements and why
they think that is.

[t is important for children at their age to
differentiate between what they need and what they
want. You could explain how advertisements are
produced in such a way so as to make people think
they need what they sell when in fact, they do not.

You may encourage children to brainstorm the
advertisments they remember most and then ask
them if they really need those products.

Family and Community > 15
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Work in pairs. Ask and answer your guestions from activity 5. Use the
conversation from activity 4 03 o modal.

Answers: Answers may vary.

Help children answer the question in their

For your final produet Step 3 Answer the question

Work o g et notebooks.
e oo R You may invite children to think about they need
- : e 4 t0 know about items advertised for sale they may
‘ want to buy Guide them to use their ideas to
answer the question and encourage them to ﬁ
50 share what they concluded. #
6 Work in pairs. Ask and answer your questions N S A DR R T I
from activity 5. Use the conversation from Print or photocopy the Classified Ads handout to
activity 4 as a model. provide extra practice on asking and aswering
You could let children go through activity 4 and questions about an ad.

encourage them to write a similar conversation
using the questions they formulated in activity 5
before they start the activity. Model how, if
necessary, using some of the questions of one of
the pairs. After children know exactly what they
have to do, you may walk around monitoring and
helping if necessary. Once they finish it could be a
good idea to give them some time to practice their
conversation. You can take advantage of this activity
correcting their pronunciation and intonation
(especially of questions), if necessary.

Answers: Answers may vary.

You may invite children to share, as a class,

if they have ever bought any second-hand itemns
and where. You may talk with them about the
environmental advantages of buying this kind
of articles. Exhort them to use the link when
they want to make an ad to sell something they
don't want anymore,
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1 Work in pairs. Talk about toys or clothes you do
not use any more. Make a list in your notebook.
You could show children different pictures of toys
and clothes they may have. Invite children to work
in pairs, choose the ones they don’t use anymore
and make a list.

Answers: Answers may vary.

2 4'5) Listen to the children talking about what
they don't use anymore. Fill in the categories.

Play the audio several times, allow time for children
to do the task. Elicit the correct answers and write
them on the board.

‘ Track 15),'

José: Juliz, lock at this good white shirt. { leved this shirt, | cnly wore it a
couple of times and now it doesn't fit me, How sad!

Julia: Look, José. t have old denim jeans that are too small for me

José: | have a difficult srrall wooden puzzle, It is stili in the box

Julia: Look at all these ruce big books We don't read any of them now. |
have a lot of old wideo games. | don't want them. And these cute plastic
dinosaurs . they are like new!

José: | have some metal toy cars and a red wooden train set | don't olay
with now

Julia: Does this DVD player work?

José: It does but we don't use it.

Julia: Wow! What are we going te do with all this stuff?

Answers: 1 Toys: small wooden puzzle, plastic
dinosaurs, metal toy cars, red wooden train set
2 Clothes: white shirt, old denim jeans

3 Electronics: DVD player, old video games

4 Others: big books

3 W15} Listen to the conversation again and
complete the table. Answer the questions orally
with a classmate.

Refer children to the Picture Dictionary on page 66
of the Activity Book.

You might want to go through the concept words
in the table, and discuss how those words describe
the items and how we use them in English (usually
before the nouns). When children finish compieting
the table, check answers as a class. Let children sit in
pairs to answer the questions orally.

Answers: good old white shirt old denim
jeans difficult small wooden puzzle nice big
books old video games cute plastic dinosaurs

See track 15 in activity 2.

?Go English! You may explain to children
that an adiective is used to describe nouns and
give more information about things. We use them
to describe the world and everything that's in it.
You may explain that adjectives have a particular
order, as it is shown inl the table,

4 s Work in pairs.

Invite children to make a table like the one in
activity 3 in their notebooks. You may ask them to
discuss the characteristics of the item they chose
with their classmate and complete the table. Monitor
and correct any spelling or grammar mistake you
may find. You can use this activity as portfolio
evidence. Have children work on a separate piece

of paper, if necessary.

Answers: Answers may vary.
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Wark in pairs. Choose an item you want to sell

Include wards to describe the item. Write Gs mony as you want. Share
your description with o partner.

Discuss i groups. Whot must an odvertisement include? Write o list.
1
(A )
~ A v g
A

»

Answer the quastonn
your noteboak

52

1 Work in pairs. Choose an item you want to sell.
Invite children to imagine they are at the flea market
selling the items shown on the page. Exhort them

to choose one of them and find its best
characteristics and uses. Give them some time to
choose an item and discuss about it. Monitor and
correct any language mistake.

Answers: Answers may vary.

Z Include words to describe the item. Write as
many as you want. Share your description with

a partner.

You might want to encourage children to describe
each object from activity 1 in a fun activity using the
words from activity 2. For example, you may toss
them a ball as you call out an item. Then, children
have to use the words in the correct order and if
they do it correctly, toss the ball to another child
calling out a different word for him to describe. You
can repeat this activity as many times as you wish to
help children practice orally, before they write. The
mote children drill, the better they will write.

Answers: Answers may vary.
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3 ¥ Discuss in groups. What must an
advertisement include? Write a list.

You might want to show children different
advertisements so they can discuss in small
groups the type of information ads may include.
Walk around monitoring and also encouraging
children to speak in English as much as they

can. Elicit answers from each group and write
them down on the board. See if they are similar

or complement the answers of others. Once you
have the answers as a whole group, invite children
to complete the information that is missing in
their books. You can use this activity as portfolio
evidence. Have children work on a separate piece of
paper, if necessary.

Answers: Answers may vary.

M You could invite children to underline
the adjectives they find in the descriptions in
the chapter.

Answers: Answers may vary.

3 » P ST A A - Bk P
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Print or photocopy the Classified Ads Past and Present
Reader flashcards to review the kind of information
ads must contain.

Help children answer the question in their
notebooks.

You could ask the question out loud for children to
share their thoughts as a class. Then invite them
to write their conclusions down. S
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Follow the nstractons.

6 =¥ Work in pairs.

You might want to let children write the first draft

of their ad. You may walk around helping them

or correcting their spelling mistakes before they
write their final version. Encourage them to work

as cleanly as possible. You can use this activity as
portfolio evidence. Have children work on a separate
piece of paper, if necessary.

Answers: Answers may vary.

Help children answer the question in their
notebooks.

You may invite children to talk about the elements
Werk in graups. Shore your ds. Take urns ghang and recsiving they think an ad should have. Encourage them to
feedback. reflect on the question based on their ideas and
Foryourfinalpoduct  Stepd e share their answers. &ﬁ

~ Work i parrs. . o
Vo e

a0 C ’g:'::‘:i‘:::: w"* LA f“‘:"g”“‘“’“
Remind children to bring colored pencils, markers,
63 scissors, glue stick, colored paper, and any other
cratfs material they think could use to make their

ad more attractive.

4 #¥ Follow the instructions.

You may ask children to pair up with a classmate.
You might ask them to make a draft of the ad in a
piece of paper so they can change anything they
want before doing the final version on their books.
Invite children to look at what they did in activities
1, 2, and 3 to have a clearer idea. You can use this
activity as portfolio evidence. Have children work
on a separate piece of paper, if necessary.

Answers: Answers may vary.

5 Work in groups. Share your ads. Take turns
giving and receiving feedback.

You might want children to stand up and say the
numbers from one to six, repeating the series until
there’s no left child. Then invite children to get
together with those who have chosen the same
number to share their ads and receive feedback.
You might also want them to take notes on the
feedback they receive in their notebooks. Walk
around monitoring and encouraging them to speak
in English as much as they can.

Answers: Answers may vary.
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| For your fing] prodnct Step &
PART 1
Work a5 a class.
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Aspects to Improve

PART 2

PART 3
ERI U N . . T
What type of ads can you design?

What do pecgle want ta know before buying somsthing?

i How are ads useful when you want to buy samething?

Part 1 Socializing

1 o Work as a class.

You might want to encourage children to build
along with you a self-evaluation format with the
aspects they consider their classified ads should
include. That way it will be easier for them to
self-evaluate their ads and other ads. It could be
helpful if you discuss as a class some of the aspects
children should consider when asking questions to
others about the products they may want to buy.
Encourage children to post their ads around the
community to see if there is someone interested in
buying their items. If so, tell children to be careful
and tell their parents before meeting the buyers.
You can use this activity as portfolio evidence.
Have children work on a separate piece of paper, if
necessary.

Answers: Answers may vary.

Part 2 Now you can ...
Invite children to read each sentence and encourage

80 > Family and Community

them to say what they did throughout the unit to

be able to accomplish those objectives. Exhort them
to go back to page 55 and reflect on what they are
able to do at this time. It's important to help children
self-evaluate themselves and make them realize

that they have learned a lot of useful information,
because this motivates them to continue learning.

Answers: Answers may vary.

Part 3 Make it yours

Encourage children to continue talking about ads
by asking and answering the questions in the
activity. You might want to give them some prompts
to help them answer the questions better. Encourage
them to use as much English as they can and help
them translate their ideas if necessary.

Answers: Answers may vary.

a e ATIRID L DL TE T
Once they finish the unit, it is suggested having
children go to the activities page at the end of their
Reader chapter and answer them. For that, they
might need to read the chapter again, so it

is recommended to give them time. Once they

read or remember what the text is about, have

them check their answers. For that, you might ask
children to work in pairs or as a class. Encourage
them to participate and explain their answers,

when necessary.




Progress Tracker

HE Progress Tracker

In this unit you learned ...

1 ... the characteristics of an ad. What does an ad need to include?

2 ... to ask for specific information. Write three questions asking for specific
information,

1
2
3

3 ... the order of describing words. What goes first in English, describing
words or the described object?

4 ... where to find advertisements. In what places can you find
advertisements?

% ... how to write an advertisement. Do ads use simple short phrases or fong

sentences? Write three examples.

EL
A

AR L it

« 55

This Progress Tracker will give children the opportunity to reflect on what they have
learned throughout the unit. By doing so, they will feel involved in their learning
process, which will encourage them to take responsibility of their learning journey.
Theretore, it is important that this purpose is clear for children before answering.

As children approach this section, it can be useful for them to flick through the
pages of the unit and notice what they learned, which can go from structures in
the new language, to skills, strategies, or some other knowledge. They can write it
down in their notebooks or talk about it in pairs. Make sure they understand all the
information on the page.

After they finish answering each question, you may carry out a class session in
which you encourage children to realize how far they’ve come, which will keep them
feeling positive for what is to come.
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"
. Assessment Instrument For the teacher

Graded Scale

A graded scale is an instrument used to evaluate certain characteristics or aspects of the children’s performance.
[ts purpose is to measure the range of certain aspects in terms of quantity and / or quality.

Instructions:

1 Determine a list of criteria or characteristics to be evaluated.

2 Determine the kind of evaluation scale you will use: numbers (traditional grading), letters,
percentages, etc.

3 Evaluate your children and determine their performance level.

. Graded Scale, 1

10

Instructions:
*Key:

A
B:
C:
D.
E

Photocopiable D.R. © Macmillan Publishers, 5.A. de C.V., 2019. Only for teaching purposes.
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o 6 Activity Book
Unlt pages 67 to 78

Social learning environment: Recreational and Literary

Communicative activity: Literary expression
Social practice of the language: Tell a story based on pictures.
Final product: Narration of a story from a photograph

[to2 85 to 87

Explore and
listen to stories
based on a

photograph.

Tell students a story you have imagined based on a photograph. Encourage
them to ask questions, repeat fragments from your story as many times as
needed, and provide them with guidelines to explore oral texts, so they will
be able to:

* foliow stories based only on a picture;

* imagine oral texts based on a photograph;

+ distinguish specific sounds that do not exist in their mother tongue;
* compare ways to start and end stories;

* express emotions transmitted by the story.

Jtod 88 to 9l

Write stories
based on
photugraphs.

Share with the students the written version of your story. Help them discover

how imagination and creativity enrich people’s lives, so they will be able to:

* classify events in a story according to the moment when they happen (beginning,
middle, or ending);

* reread to clarify the meaning of words and expressions;

* compare relationships {previous, simultaneous, or subsequent) between events
based on the verb tenses used;

* make connections based on personal experiences;

+ make inferences based on the different characteristics of a photograph;

* select plausible events to complement the story;

* eslablish links between image and narration.

Tell stories based
on pictures.

Create a pleasant, relaxed, and positive environment that encourages students
to share and enjoy the narration of their stories, so they will be able to:
¢ choose creative titles for their stories;
* solve false starts using expressions to resume a story (When John, [ mean, When
he weas at school ...);
* enrich events with details, looking into the description of the pictures and on the
inferences made from them;
* use strategies to restart the narration, after the questions they may have had
(As I was saying, etc.);
» move the stories forward by formulating transitions;
* adjust the tone, volume, and intonation to transmit emotions.
Provide students with feedback when the lack of words or expressions interrupts
communication abruptly.
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"4 Unit Opener
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In this unit you are going to create and
read a story from a photograph.

What are your fovorite stories to read?

Environment; Rccroational ang Litcrary
Social practice of the language: iell a story based on pictures,
Communicative activity: Literary exmession

Iei this anit yoo will fvar to

* . writa stonics bosed on photogrophs.

¢ . tcll stories bosed on pictures.

you iearmed

s .. explore and hsten to stanics nosed on a photogranh

When you faish the unit come back to this page and chcck |- ) the things

67

There are several elements in this page vou might
want to explore with the children such as the
question, where you can invite children to share what
their favorite stories to read are. For the environment
(Recreational and Literary) you may ask children
what they think it is about, how they think the

84 > Recreational and Literary

activities of this lesson will be linked to their lives,
and in which moments they read stories. And for the
social practice and the communicative activity, you
could elicit the elements they can find in a story such
as setting, characters, plot, problem, and the solution.
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Woerk in pairs. Think of gl the reasans why you enjoy reading. Write tham
dowsn and tafk about them in poirs.

Work in poirs Look at the phoiograph ond talk about how it makes
you feel Con you think of a stary for it? Write it down,

S

* Read the bsginning and ending of a stery. Tolk about what you
think happens in the middle of it.

1 Work in pairs. Think of all the reasons why you
enjoy reading. Write them down and talk about
them in pairs.

Before asking children to discuss in pairs, you might
want to show them examples of different pictures
that could show emotions or feelings related to
reading. You might also want to go through the
words they mention or their ideas and help them
translate them into English, if necessary, and write
them on the board. As the children work in pairs,
you may walk around checking that they are writing
their ideas correctly. It might be a good idea to make
notes regarding children’s mistakes and, once they
finish this activity, you could petform a session to
clarify doubts and correct their mistakes. Encourage
them to speak in English as much as they can.

Answers: Answers may vary.

2 Work in pairs. Look at the photograph and talk
about how it makes you feel. Can you think of a
story for it? Write it down.

You might want to let children look at the
photograph and describe it first before they talk
about how it makes them feel. Write the words
they say on the board. 1t might be difficult for
children to totally speak in English; therefore, you
can encourage them to mention as many words as

Lesson 1 Unit 6 Activity Book page 68

they can in English, however they can also use their
mother tongue. You could write those words on the
board doing the corresponding translation.

As they work in pairs, encourage them to write
their ideas in their notebooks, reminding them to
think of a setting, characters, plot, problem, and
solution for their story. You might also want to
ask children to sit with another pair to share their
stories, compare them, and see if they are alike or
different. You may walk around providing help
when needed and encouraging children to speak
in English as much as they can. Check the first draft
of their story and help them correct any grammar or
spelling mistakes they may have.

Answers: Answers may vary.

3 Read the beginning and ending of a story. Talk
about what you think happens in the middle of it.
Refer children to the Picture Dictionary on page 78
of the Activity Book.

It is suggested performing a small activity to
help children continue the story, such as asking one
of the children to read the beginning of the story,
toss a ball to another child to continue it, and asking
that child to toss a ball to another child to read the
end. You could do this activity as many times as
you wish to have different stories with the same
beginning and end. You may choose along with
children the one (or ones) they liked the most, write
it (them) on the board, and ask children to copy it
(them) in their notebooks, and illustrate it (them).
Or you might want to choose a similar activity to
help children talk about what they think could
happen in the middle of the story in a fun way. The
idea is for them to enjoy the activity, boost their
creativity, and develop their speaking skills.

Answers: Answers may vary.
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W Lesson 1 o .5 Feoone and st s bomed s ¢ hgtogreun

Work in prirs Lok of the pictures and try to describe whot
the story is about. Labei the pictures with Beginning, Middle,
end Ending. Ther listen to confirm your onswers,

Lesten agein and in parrs, amwer the
questions out loud.

D ety C "
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took ot the pictuies in activity 4. In groups, retell the story and add
informatian wsing your imagqination

4 ‘16),‘ Work in pairs. Look at the pictures and
try to describe what the story is about. Label the
pictures with Beginning, Middle, and Ending. Then
listen to confirm your answers.

Organize children to work in pairs and guess what
the story is about just by looking at the illustrations.
After this, you may play the audio as many times
as you consider appropriate so they can answer the
activity and correct their answers if necessary.

‘ Track 16).‘

Onre day, | took my dog for a walk, past a big dark house There were

a lot of trees in front of it. Suddenly, Spinky ran away from me ard into
the garden Then she jumped into the house through an open window!
"Spinky! Come out!” | shouted. | was angry because Spinky didn't come
back to me 1 was nervous. too. | ran up to the window and | saw what

| didn't want to see .. that cranky old man! Spinky barked at me, she
wanted to find the way out, but | guess she couldn't. | was so anxious!
The cranky oid man turned on the light, openea the door. ard looked at
me. | was terr fred and | smiled at him, but he didn’t smie back to me
Fortunately, when | looked down next to me, there was Spinky wagang
her tail. Sihe was happy to see me and | was too! We ran home as fast as
we could. | never took Spinky for a walk past that house again!

Answers: 3 Ending 4 Middle 6 Beginning

5 €16) Listen again and in pairs, answer the
questions out loud.
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Invite children to get into pairs and take turns
reading the questions and providing the answers.

See track 16 in activity 4.

Answers: 1 In the street. 2 Spinky ran away and
into the garden. 3 A cranky old man 4 The
cranky old man turned on the light, opened the
door, and locked at they boy. The boy smiled at the
old man but he didn’t smile back. When the boy
looked down, his dog, Spinky, was next to him.

i You may ask the children the
characteristics of the beginning, middle, and
ending of stories. You could remind children
that they have worked with these concepts
several times before.

Answers: Answers may vary.

6 Look at the pictures in activity 4. In groups,
retell the story and add information using your
imagination.

You might team up children in groups of four to
share their guesses from activity 4 and choose the
one they like the most. Invite them to draw a short
comic about that story on a sheet of paper and show
it to the class to tell the story.

Answers: Answers may vary.

Exhort chiidren to use this link in order for them

to read and learn more fables, Invite them to tell

the: stories they find most interesting to their
relatives and friends. @

7 o Work in pairs.

You might ask children to ook for the meaning and
characteristics of the beginning, middle, and ending
of a story. Then, you may invite them to share their
findings with another pair and reach a common
definition. Once the concepts are clear to them, you
may suggest children to make use of them for the
comic they are working on. You can use this activity
as portfolio evidence. Have children work on a
separate piece of paper, if necessary.

Answers: Answers may vary.
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Work o3 o closs. Laok ot the photographs Think uf a story 10 which things
didn't go os planned. Share it with yoor class.

Go English!

Work in poirs Look ot Manona's und Miguel's story. What do you thak
heppened? How do you think they felt? Tali aboot it in poir.

Ttunk about a situntion in which things dida't g3 as plonned Dacide how
mony parts your story bas  Then draw gictures i your notehook, one for
each port of the stary. Shore yaur pictures ond 1olk about them with o
clasermnats,

Swp2 : An=wsr the questior in
your netebock

" Poryous final product

, Workm.paira - ‘ ., N

T o= - -

1 Work as a class. Look at the photographs. Think
of a story in which things didn’t go as planned.
Share it with your class.

Before starting the activity, you could invite children
to talk about how they feel when they have a plan
and it suddenly changes because something
happens. Invite them to share what they do when
those things happen, if they are able to give the day
a twist and still enjoy it, or if they feel sad for the
rest of the day. You could talk about the importance
of enjoying life, instead of feeling sorrow.

Answers: Answers may vary.

? Go English! You could share your personal
favonite story with children and say how the story
makes you teel. Exhort children to share their
feeling while reading or lisiening to a story.

2 Work in pairs. Look at Mariana’s and Miguel’s
story. What do you think happened? How do you
think they felt? Taik about it in pairs.

You might want to encourage children to personalize
the activity after talking about the pictures, let them
share how they would feel if they were in the same
situation and what they would do. Walk around

Lesson 2 Unit 6  Activity Book page 70

encouraging children to use as much English as they
can. Correct pronunciation if necessary.

Answers: Suggested answers: Mariana and Miguel
were playing. Mariana hit the ball very hard.

The ball got stuck in a tree. Mariana and Miguel
climbed a ladder to get the ball. The ladder fell.

3 Think about a situation in which things didn't
go as planned. Decide how many parts your story
has. Then draw pictures in your notebocok, one for
each part of the story. Share your pictures and talk
about them with a classmate.

You might want to show children an example

of what they have to do, before they do the activity,
s0 they know what you expect from them. Once
they know what to do, you could give them a
specific frame of time to complete the activity. It
might be a good idea if you walk around checking
and helping if necessary.

Answers: Answers may vary.

4 #F Work in pairs.

You could show children different photographs,

s0 they can get ideas to make up a story or you
could do a small activity to encourage them to
share their thoughts, such as passing on a ball as
they sing a song. When the song is over, the child
with the ball has to say a topic for a story. This is a
good way to encourage all children to speak and to
have fun in class. Having fun helps children learn
better, because they are relaxed, readier to learn and
remember what they are learning for a long time.
You can use this activity as portfolio evidence.
Have children work on a separate piece of paper,

if necessary.

Answers: Answers may vary.

Help children answer the question in their
notebooks.

Based on the information learned so far, you may
want to elicit answers to this question from children.
Then, you could clarify any doubts they still may
have and exhort them to write down thelr
new answears,
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Look ot the photographs and talk chout the dream each person had and
Raw they achieved ther dream.
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Work in pairs. Read and Iisten to the story. ond broinstorm
titles for 2. Choosa one and write it down.

1 Look at the photographs and talk about the
dream each person had and how they achieved
their dream.

You might want to encourage children to share what
they dream of before doing the activity. You may
exhort children to talk about an ocassion when
they’ve won an award that makes them feel proud
of. You may want to point out that it does not
matter why they were awarded for, because each
achivement is important enough. Then, you may
let children look at the pictures and share in small
groups their thoughts. It might be a good idea

to walk around checking that they are doing the
activity, and also to encourage them to speak in
English as much as they can.

Answers: Answers may vary.

. w e w . N i * " ® o -
> PR * A - vy - B oA 3 B
b e PO T e 0 T

It may prove useful to explain children how to make
inferences from photographs or pictures. Explain
that inferring is to reach a conclusion based on
evidence and common sense.

You may tell them that evidence is what they can
see in the pictures: people, places, objects, attitudes,
etc.; common sense is a logical explanation of the
causes for or reasons behind what they see.

[
I
R

Fhor
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Encourage children to practice their inferring
abilities as much as they can.

2 ‘1 7} Work in pairs. Read and listen to the story,
and brainstorm titles for it. Choose one and write
it down.

Refer children to the Picture Dictionary on page 78
of the Activity Book.

You might want to let children read the story
before listening to the audio. Invite them to look
for cognates and underline them to understand the
main idea of the story. Afterwards, you might want
children to underline in a different color the words
they don't know and look up the meaning in a
dictionary. Once they understand the text, let them
listen to the audio as many times as you consider
sufficient. Encourage them to repeat the text after
you and then, to read it along with the audio, to
help them improve their pronunciation. Then
let them do the activity. You could walk around
checking and helping if necessary.

‘ Track 17):

Mariela a.ways areamt of beirg a f'qure-skater 2t the Winter Clympics.
Her parents gave her & pair of skates when sihe was nire years oo The
next weekerd, her dad took her to the local ize nink. Befcre she goton
the ice, her dad saig, “Ice skating isn't easy, Marniela [t takos time ara a
lot of pract'ce.” He was nght That first day she naver let go of her dad's
hand!l

She started taking lessons. Durnng the next six months Mariela got
petter and better, Aftor she wor her first competit or, she started
traming with a famous coach During the next few years, sha won
competition efter compeution. Ter years after her parents gave her
that first pair of skates, she achieved her dream She was selzcted for
her country's team at the Wirter Olyrnpics! Now she looks at her medal
every day.

Answers: Answers may vary.
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[t might be a good idea to use the brainstormed
titles that were not chosen, to come up with a
different story. You could model a short story from
one of the titles so that children get an idea of what
they will have to do. You could have them work
with a different classmate to do this activity.

- - o = < R ] “ e
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Print or photocopy the Tell the Story handout to
provide extra practice on story parts vocabulary.




W Lesson3 - ¢ Ve st i Bsec 8 gt raphs

Work in graups. Read the stary in activity 2 again and talk obout what
the story mokes you think.

1 Wrnite the thoughts you shared wn activity 3. Share your notes with
4 clossmote.

P
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Work in poirs.
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3 Work in groups. Read the story in activity 2
again and talk about what the story makes you
think.

A good way to develop speaking skills is by making
drills with children. A controlied drill is one where
you give a starting line for children to complete. You
might want to do a small activity with the children
to encourage them to talk about what the story made
them feel by tossing a child a ball and giving him

a starting line. The child with the ball shares his /
her thoughts and tosses the ball to another child

and so on. By doing this, children will feel more
confident when they have to share their thoughts in
small groups. Once they are doing the activity, you
could walk around encouraging children to speak

in English as much as they can and to pronounce
words properly. You may want to help or correct
when you consider necessary.

Answers: Answers may vary.

4 Write the thoughts you shared in activity 3.
Share your notes with a classmate.

You might want to encourage children to write their
thoughts in their notebook using the starting line
you gave them to make the driil and also encourage
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them to use an English-Spanish dictionary to look
up a word they don’t know in English, so they can
complete their writing task. You may walk around
checking spelling and grammar. You may perform
a class to clarify any mistakes you have noticed in
children’s notes and exhort them to correct those
mistakes.

Answers: Answers may vary.

5 s Work in pairs.

You might want to let children first work in pairs
and then invite them to share their thoughts, as well
as the titles they gave to their stories with the class.
You could explain children how a title is written

in English. It may be a good idea to walk around
checking that they wrote their titles correctly. You
can use this activity as portfolio evidence. Have
children work on a separate piece of paper,

if necessary.

Answers: Answers may vary.
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It may be a good idea to teach children a few phrases
for giving and responding to opinions so that they
can share what the story makes them think in
activity 3. You may make some cards to stick on

the classroom walls so you can refer to them in
future classes.
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Worek In groups Think of a story using the phatograph from nctivity
2 and nnswer the questions Think of mare questions and answer
them.
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1 Work in pairs. Answer the questions and talk
about your answers.

You might want to show children different pictures
that could represent the dreams they might have
such as visiting a special place or having a special
toy. After showing them some pictures, you could
let them brainstorm some ideas and write them

on the board. Then invite children to talk about
their real personal dreams. You could walk around
checking that they are using as much English as
they can. Help children with the vocabulary words
they don’t know in English or give them an
English-Spanish dictionary for them to look up

the words.

Answers: Answers may vary.

2 Work in groups. Look at the photograph and
guess who the boy is. What was his dream? What
did he do to make his dream come true? Share
your answers as a class.

Before starting the activity, you might want to let
children read the words and elicit possible answers
just by looking at the photograph. It is suggested
writing their predictions on the board. After
completing the activity, you could let them compare
their answers with their predictions.
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Elicit the correct answers and write them on the
board for children to correct spelling mistakes
if necessary.

Answers: Answers may vary.

3 Work in groups. Think of a story using

the photograph from activity 2 and answer the
questions. Think of more questions and answer
them.

Refer children to the Picture Dictionary on page 78
of the Activity Book.

You might want to remind children what the
elements of a story are and to don’t forget to include
them in their story. Encourage them to write their
first draft in their notebook before they write it in
their books. You may want to walk around checking
spelling and grammar. You could perform a session
class to clarify any doubts children may have, and
to clarify the mistakes you observed while helping
them. You might also want to let children read the
questions reminding them how we can ask
questions in English to get more information or to
get a Yes / No answer. Encourage them to formulate
more questions using other Wh- question words
and write them down on the board as an example of
what they have to do. You may want to set a specific
frame of time to do the activity to avoid losing
group control.

Answers: Answers may vary.
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Look ot tha mind mrap and camplete wive in your notebook with
the infornation fram the story ir activity 3

Go English!

Work in groups. Wriie the complete stary Coriect ony mislokes od shars
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4 #% Look at the mind map and complete one in
your notebook with the information from the story
in activity 3.

You might want to let children go through the
graphic organizer and check if the story from
activity 3 covers all the elements the graphic
organizer is asking for. If there are any things that
need to be covered, invite children to complete what
is needed in activity 3 first before doing activity 4.
You can use this activity as portfolio evidence.

Have children work on a separate piece of paper, if
necessary.

Answers: Answers may vary.

?Go English! Graphic organizers are visual
charts used to visually represent and organize
children's knowledge or ideas Theyre useful
when brainstorming ideas, especially as part of a
group task and can help a child comprehend what
has read and made comparisons to other pieces
of writing. Invite children to experiment with more
than one varlety and then decide which type they
consider is most helpful.
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You could ask how each part of the
graphic organizer should be filled. Exhort them
to discuss along with you what each part of a
story is about.

At the end of the activity you may ask some
questions about the story to help them make
sure that a graphic organizer is, indeed, helpful.

Print or photocopy the Treasure Island Reader
flashcards to review how to tell a story based on
pictures.

5 Work in groups. Write the complete story.
Correct any mistakes and share your story with
your class.

You might want to let children read if their story
once again and see if it is OK or if there are any
other things they would like to add, such as
illustrations. Let them complete their stories. You
could walk around checking spelling, grammar,
and punctuation; let them correct their mistakes.
Encourage children to write their second draft in
their notebook before they write their final draft in
their books. Remind them to work cleanly and
write clearly.

Answers: Answers may vary.

Work in pairs.

You might want to let children do a small mind
map with the aspects they think their stories should
include. Invite them to sit in pairs and read their
mind maps and give feedback to their classmates.
That way the evaluation is also going to be objective
and will help children improve their stories
respectfully. You can use this activity as portfolio
evidence. Have children work on a separate piece of
paper, if necessary.

Answers: Answers may vary.

Help children answer the question in their
notebooks.

You may create & full story using items from your
classroom. Take one item and make up a sentence
to start your story with, Then ask voluntesars to say
different sentences always related to the previous
one to continue a sequence. This way. children can
nohce how easy 1t 1s 10 create a story. Invite Rf?
them to answer the question,
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1 In pairs, talk about what is important to think
about when telling a story.

Discuss with the class the important things to
consider when telling a story, like the body language,
tone of voice, pauses, etc. Invite children to get into
pairs and make a list of some other aspects.

Answers: Answers may vary.

2 W18} Read and listen to Lorena’s story.
Underline the times the story is interrupted. Circle
the times the story is restored / clarified.
Refer children to the Picture Dictionary on page 78
of the Activity Book.

Encourage children to say how they know
a story is being interrupted, before they listen to the
audio. Encourage children to suggest ideas of what
Lorena could do to improve her performance.

‘ Track 18)‘

Lorena: Ore gay after school, Arge.2, Elzabeth, and Davig went into their
qarden and started jumping on their trampeline "Wow! This is fun!”
shouted David Suddeny, the bey fell off! | mean, the girl fell off.

Israel; Who, Angela ar Elizabeth?

Lorena: Elizabeth. As | was saying, she fell off and burt her arm_ "Ouch!”
Sne groaned. So her mam took her to the doctor ... | mean the hospitai
Hei arem was broken so the doctor put cn a plaster Her father said, "1
am very gngry!”

Israel: Why?
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Lorena: Because they used the trampoline withot the safety net incan,
they knew the rule was to use a safety not.

Israel: And what happened ther?

Lorena: As | was saying, their fatner was angry and the children couldn't
use the trampaolire for 2 month!

Enswers: Underlined: Who, Angela or Elizabeth?
Why? And what happened then?

Circled: ] mean, the girl fell off. Aswas saying,
[ mean, the hospital. Imean, they knew ...

As I was saying, their father ...

3 Work in pairs. Read how Lorena tells her story.
Check («) the things you notice and number them
from the most to the least important.

[nvite children to compare this list with the one
they made for activity 1 and see if they are similar.
Exhort them to share why they think an aspect is
more or less important than other, and why, as well
as their conclusions.

Answers: Answers may vary.

4 W& Use activities 1 and 3 to make a checklist in
your notebook.

You might want to review the checklist from
activity 3 and ask children what aspects they would
add to it. You can use this activity as portfolio
evidence. Have children work on a separate piece of
paper, if necessary.

Answers: Answers may vary.

5 =¥ Work in pairs.

Invite some pairs to perform in front of the class.
Exhort children to listen carefully to their classmates.
You may correct pronunciation if needed. You can
use this activity as portfolio evidence. Have children
work on a separate piece of paper, if necessary.

Answers: Answers may vary.

Help children answer the question in their
notebooks.

Invite children to reflect on the queston and
suggest them to share their answers. B




Follow-up Narration of a Story from a Photograph

21" Follow-up 4 =i fostey fo s s Answers: Answers may vary.
tor st otoct Sinp' Part 3 Make it yours
PART 1 Encourage children to continue talking about

Wark os a class.
SR other stories they can tell using pictures and how
those stories can be useful in everyday life, like
learning something important we can’t forget.
Suggest children to never forget that the brain
remembers pictures more easily than words.

Aspects to improve

PARTEZ Answers: Answers may vary.
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Once they finish the unit, it is suggested having
A . : children go to the activities page at the end of
What other kinds of stories use pictures? their Reader chapter and answer them. For that,
they might need to read the chapter again, so it is
recommended to give them time. Once they read or
remember what the text is about, have them check
their answers. For that, you might ask children
Did yau like what you lecrned in this unit? Why? Why not? to work in pairs or as a class. Encourage them to
participate and explain their answers, when
necessary.

¥¥hy is it important to wate a story first before telling 7

Part 1 Socializing

1 2% Work as a class.

You might want to encourage children to build
along with you a self-evaluation format with the
aspects they consider their stories should include.
They can give you some ideas from the checklist
they did in Lesson 5, activity 4. That way it will
be easier for them to self-evaluate their stories
and those from others. You can use this activity
as portfolio evidence. Have children work on a
separate piece of paper, if necessary.

Answers: Answers may vary.

Part 2 Now you can ...

You might want to let children read each sentencen
and encourage them to say what they did
throughout the unit to be able to accomplish

those objectives. It’s important to help children
self-evaluate themselves and make them realize
that they have learned a lot because this motivates
them to continue learning,.
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Progress Tracker

Progress Tracker

In this unit you learned ...

1 ... to identify the parts of o story. What are they?

+& ... to talk about your dreams. Whot are your dreams?

e

3 ... expressions to interrupt and clarify @ story. Write examples of expressions -
to interrupt and clarify o story.

4 ... expressions to restore telling o story. Write exomples of expressions to
restore a story.

5 ... to write a story from a picture. Choose one of the pictures in the book
and write a stery about it.

« 17

This Progress Tracker will give children the opportunity to reflect on what they have
learned throughout the unit. By doing so, they will feel involved in their learning
process, which will encourage them to take responsibility for their learning journey.
Therefore, it is important that this purpose is clear for children before answering.

As children approach this section, it can be useful for them to flick through the
pages of the unit and notice what they learned, which can go from structures in
the new language, to skills, strategies, or some other knowledge. They can write it
down in their notebooks or talk about it in pairs. Make sure they understand all
the information on the page.

After they finish answering each question, you may carry out a class session in
which you encourage children to realize how far they've come, which will keep them
feeling positive for what is to come.
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. Assessment Instrument For the children

Peer Evaluation Rubric

A peer evaluation rubric is used to assess the team members’ collaboration and performance on a given task or
project. The children can also use it to evaluate their own performance within the team.

Instructions:

I Have children write the names of their classmates in the numbered boxes.

2 Ask them to assign each member of their group a value (by using the key) for each listed aspect.
3 Write your observations about the children’s assessments.

iey: 0=Notatall 1=Poor 2=Fair 3= VeryGood 4= Excellent

Accepted the assigned tasks
willingly

Participated actively in group
discussions

Helped others with their work
when needed

Worked well with other group

members

Worked accurately and
completely

Respected others’ opinions
and suggestions

Suggested possible solutions
to problems with the task /
project

Followed the teacher’s
instructions

Acted as a valuable member of
the team

Notes:

Photocopiable D.R. © Macmillan Publishers, S.A. de C.V., 2019. Only for teaching purposes.
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° Activity Book
Unlt pages 19 to 90

Social learning environment: Academic and Educational

Communicative activity: Interpretation and follow-up of instructions
Social practice of the language: Give and follow healthcare instructions.
Final product: Poster about healthy habits

Help students understand and value the importance of language in the construction
of knowledge and ideas, so they will be able to:

Explore * contrast the place and the means in which instructions are given based on
instructions for : ag:
Tto? 98 1o 99 ' context clues; . ' -
caring for your * compare the purpose of graphic resources and symbology of instructions;
health. * assess common elements in instructions and the effects caused when they are heard
or seery;

¢ identify differences in the way of expressing instructions in different countries.

Foster the love for discovering how language can promote the interest in knowing

and learning, This way, students will be in better conditions to:

* detect sounds and prosodic elements (for example, pauses, pronunciation clusters,
etc.), that help segment the speech circuit;

* classify words with sounds and expressions to expand their repertoire;

Interpret

35 1100to 103 * clagsify instructions according to actions (for example, actions that must be done or

instructions.
actions that must be avoided);

* relate instructions to graphic resources that represent them;

* rearrange words and groups of words to create instructions;

* express instructions based on their physical representations;

¢ follow instructions.

Give students support so they can understand how ideas are depicted in particular
ways, to cause a reaction or response in the addressee, so they will be able to:
* choose the theme of the instructions according to the purpose and the addressees;

o . * write instructions based on graphic resources;
Write instructions grap !

6 104 to 105 | with the help of
pictures.

* design graphic resources linked to the instructions;

* use strategies to clarify doubts when writing (for example, using a dictionary, asking
others, looking at old texts, etc.);

* organize instructions in a logical sequence;

* adjust textual resources (for example, typography, bullets, numbering, etc.) to make

instructions more precise.
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in this unit you are going to make a
poster about healthy habits.
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There are several elements in this page you might
want to explore with the children such as the
question, where you might have children talk about
their answers, the photograph for which you could
encourage them to brainstorm examples of other
things they can do to improve their health.

When you're checking the environment with
children, you may ask what they think it is about

and how they think the activities of this lesson will
be linked to their lives. For the social practice and
comimunicative activity, you could tell children
what you do when you have a headache and invite
them to repeat what you said as if they were giving
instructions.
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Lesson 1 [

As u chass, tolk about taking core of your health, Discuss the quustions,

~  Regd and hstep to the conversation |n pairs, answer
the questions.

Work in pairs. Ri-ed the questions and answai tham out loud.

T . A

&u

1 As a class, talk about taking care of your health.
Discuss the questions.

This is an opportunity to build on children’s

prior knowledge. You could give them time to look
at the picture and then invite them to discuss the
questions and explain their answers. Ask children
to share some of their ideas by writing them on

the board, perhaps using a graphic organizer.
Fncourage children to speak in English.

Answers: Answers may vary.

2 ‘19)' Read and listen to the conversation.
In pairs, answer the questions.
Refer children to the Picture Dictionary on page 90
of the Activity Book.

This is a good opportunity to point out to
children that they are going to explore and listen
to instructions for taking care of their health. Invite
them to pay special attention to the environmental
sounds in the audio, as well as the tone of voice. You
could give children a brief introduction of the audio,
pointing out to carefully read and listen to the
instructions Mario gives to Marce. Remind them to
listen for words they already know. You may point
out that Mario seems calm and collected, and that is
always important in any emergency situation. Invite
children to work in pairs; encourage them to answer

98 > Academic and Educational
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the questions. It is suggested giving them

sufficient time, and when they are ready, invite
them to check their answers with another pair. You
could also ask children whether they have ever had
a nosebleed at school.

‘ Track 19).

Marce: Chi My nose s bleeding

Mario: $it LD straight Put your nead dowr.

Marce: OK

Mario: Dor't worry Finch an yeur nose with your firgers

Marce: Like ths?

Mario: That's right. Good. Now breathe through your mouth. 7l take you
to the rurse’s cffice.

Answers: 1 Her nose is bleeding. 2 They're at
school. Because Mario tells Marce he will take her
to the nurse's office. 3 To sit up straight, put

her head down, pinch her nose with her fingers,
and breathe through her mouth. 4 They will go
to the nurse’s office.

3 Work in pairs. Read the questions and answer
them out loud.

You may explain to children that they have just
read and listened to a dialog about someone who
got sick at school. Invite them to raise their hands if
they have ever been sick at school (this information
could also help you assign pairs). Based on your
observations you could pair children who do not
know each other well. Once interview classmates
have been assigned, you could explain to children
that they will be interviewing a classmate and
asking all the questions in sequence, and then

they will switch roles. It might be helpful to make
sure they understand all the questions. Suggest
that, if they have never been sick at school, they
should use their imagination. Remind them to listen
carefully to each other’s answers. While they are
performing their interviews, you could walk around
and monitor. Give children the time you consider
sufficient for them to complete the interviews. At
the end of the activity, you might want to invite
one or two pairs to act out their interview at the
front of the class, but first you may be sure they are
comfortable with this {since some of the situations
might be embarrassing).

Answers; Answers may vary.




- Lesson 2 I T T T SRR

Look ot the heaith poster und check [} the things you da.

Talk with a clussmote ubtut why thae things in the poester in activity 1
Gre important,

Read the information in the diagram and talk in groups how germa
sprecd What dows the diogram teach you?
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1 Look at the health poster and check () the
things you do.

Refer children to the Picture Dictionary on page 90
of the Activity Book.

You may elicit descriptions of the poster’s
illustrations from children. Encourage them to speak
in English as much as possible; you could help them
with vocabulary. Invite them to check the things
they do. Check answers as a class. You could also
talk with children about how the title gives the main
idea, the text explains the ideas, and the pictures
show what the text describes.

Answers: Answers may vary.

2 Talk with a classmate about why the things

in the poster in activity 1 are important.

It may be helpful to ask children what they’ve
been learning about healthy lifestyle in their
Spanish classes. Now exhort children to talk about
them using English language as much as they can.
It is recommended for you to provide assitance to
children when you consider necessary. Invite them
to work in pairs and talk about the benefits and
importance of the healthy habits in the poster. You
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might want them to brainstorm other things that are
associated with a healthy lifestyle.

Answers: Answers may vary.

3 Read the information in the diagram and talk in
groups how germs spread. What does the diagram
teach you?

You may draw on the children’s background
knowledge about sickness and how they can protect
themselves from spreading germs around. You may
begin with a class discussion, eliciting ideas, and
then asking them to read the information. You might
want to ask them to choose two or three words they
don’t understand and discuss whether these are
words they don’t know the meaning of, or whether
they know what the word is related to but are not
sure of the meaning. You could also discuss why the
illustration is a hand with a germ.

Answer: The diagram teaches how germs spread.

Help children answer the question in their
notebooks.

You may ask children hew the images in this
unit help them understand better the text,
Invite them to choose an example and share
it with the class.
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If you have enough time for another activit , y u
could go over the healthy habits described in the
poster from activity 1.

You could explain the importance of washing our
hands with the poster in activity 3; the importance
of eating healthy food highlighting the illnesses
excess of salt, sugar and fat produce; the importance
of taking daily showers pointing out skin and hair
related illnesses; the importance of brushing our
teeth pointing out their function in digestion; the
importance of protecting others from contagion
when you sneeze or cough; and the importance of
exercise highlighting the benefits to our body.
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Lesson 3 & oo oo their answers. When they finish, exhort them to
check their answers with another pair.

Invite children to mime the proper
hand-washing techniques. Bear in mind that the
handwashing sequence is the same around
the world.

Look at the pretures ord arewer the goeshion,

Viry i wewma pon none mrbint Answers: 1 Wet your hands with water. 2 Apply
goap. 3 Rub your hands together with the soap,
even between your fingers and under your nails.

i A G S 4 Continue for about 18 seconds. 5 Rinse your
hands under running water. 6 Turn off the
Hew te Wask . faucet. 7 Dry your hands with a clean towel or
Your Hands a paper towel. 8 Throw the paper towel into the
' trash can.

. m s v moeas gy .l
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e feaet At this point in the clab&. it might be good to explam
children not only the importance of washing their
o hands but also the importance of personal hygiene.

Haaeds g

. by . It is important that you are aware that depending
B aoe on the children’s conditions at home, at school, or in
> ppes e their community, they might be proner to hygiene-
’ related illnesses.
A2 Exhort children to take care of their health by

providing examples that are familiar to them.
Suggest how they can take care of themselves

1 Look at the pictures and answer the question. through easy actions like washing their hands,
Invite children to look at the three pictures. cleaning their homes, keeping their clothes clean,
Organize them to work in pairs as you prefer. eating and drinking only at home, etc.

Encourage children to share their ideas and write It could also be good to explain how much being
the answer to the question. It could be helpful if sick can affect them in different aspects of their life.
you remind them to write clearly and check their s s gafTATE 6 DIIICISrmwmsa aEITtieaanes.
spelling. Then suggest that they compare their FES T e S RALORE R U O T S L T
answers with another pair. Prmt or photocopy the What Is the Problem? handout

to provide extra practice on illnesses vocabulary.
Answer: To avoid spreading germs.

2 Read the instructions and discuss with a
classmate what you think the correct order to wash
your hands is. Check answers as a class.

Refer children to the Picture Dictionary on page 90
of the Activity Book.

To help children improve their listening and
speaking skills, you could read the instructions
written on the poster out loud in random order and
invite children to repeat after you each sentence. To
verify their understanding, you could invite them
to mime each step. You could exhort children to pay
attention to the verbs. It is suggested that you take
into account that some children may take longer
doing this activity than others; after a period of time
you consider suitable, it might be a good idea to put
them together in pairs to do the task and to compare
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Work in paws. Read thw instructions in uctivity 2 ogain and undering the
words you do not know. Write them down.

Check (| what you can do wher you db net know tha meoning of o word.

Use one of the strategies you checked in activity 4 to loak up the meaning
of the words you wrote i activity 3. If it doesn't help you. use another ore,

For your final product Step 1

Work 10 pairs.
1 [ doree

g

- B3

3 Work in pairs. Read the instructions in
activity 2 again and underline the words you do
not know, Write them down.

Using a variety of strategies will increase the
children’s ability to learn new words. One effective
way of understanding the meaning of a word is
identifying cognates. Another one is to use pictures,
similar to what they have in the Picture Dictionary.
Take advantage of this opportunity to make sure
that they understand the words you use when

you teach.

Answers: Answers may vary.

4 Check () what you can do when you do not
know the meaning of a word.

You could invite children to share with the

class what they do when they don’t know what a
word means. Exhort them to have a class session
talking about this topic. You could share your
personal preferences, for example, consulting a
dictionary.

Answers: Use the Picture Dictionary in my
Activity Book. Ask a classmate. Usea
dictionary. Use the context to guessit. Ask
my teacher. Use an online dictionary.
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You may use different resources or materials
of your choice to teach children how to use online
dictionaries and explain that there are different
types. Invite them to search for some online
dictionaries at horne and share their experiences
next class,

Invite children to work in pairs and select together

a word they are still unfamiliar with and practice
using two different strategies to understand what

it means. Then, you may exhort them to get together
with another pair and share the strategies they used
and which one helped them the most.

§ Use one of the strategies you checked in
activity 4 to look up the meaning of the words

you wrote in activity 3. If it doesn’t help you, use
another cne.

To help you facilitate the activity, it could be helpful
to organize children to work in pairs. Then invite
them to talk about their strategies and choose three
of their choice. Exhort them to perform the activity
and share their experiences applying their method.
You could ask them if they use just one strategy or if
they had to change it, and why.

Answers: Answers may vary.

6 #F Work in pairs.

You could elicit examples of what children do to
keep a healthy lifestyle. You could ask why they
consider it might be important to have a healthy
lifestyle. Then, you may pair them up and suggest
that they make a list of good habits, choose their
prefered one, and to look for information about it.
You can use this activity as portfolio evidence.
Have children work on a separate piece of paper,
if necessary.

Answers: Answers may vary.

Remind children that this unit deals
with facts in real life. By exploring and reading,
children will build their knowledge of health
problems and what can be done about them.
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P Lessond . .2 e s
As u class, tolk cbout what you do when you have o cold.
'

Read ond listen to the conversation, In pairs, underline the
instructions the doctor gives o Alberte’s mom.

g . B

ada Fas

- . [ A

8

* Go English! B Lo - .

Work in groups $ay which instructions you should follow and which
yau shoulda't when you hove a cold.

For your finol product Stap 2
Work n pairs.
1 P .

z N

=L

1 Asaclass, talk about what you do when you
have a cold.
Refer children to the Picture Dictionary on page 90
of the Activity Book.

You might have a class discussion about what
children and their families do when they have a
cold.

Answers: Answers may vary.

2 ‘20)‘ Read and listen to the conversation.

In pairs, underline the instructions the doctor
gives Alberto’s mom.

Refer children to the Picture Dictionary on page 30
of the Activity Book.

Invite children to look at the illustration and
express where the people are (setting) and who are
participating in the dialog (characters). Make sure
children understand what they have to do.

After children have listened to and read the

dialog, invite them to focus on the language features

and find the instructions.

‘ Track 20),'

Doctor: Hello, Alberto, What's the matter with you today?
Alberto: | feel sick.

Mom: He has a coid.

Alberto: (Coughs)

102 ) Academic and Educational
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Doctor; Let me see ... Open your mouth and say “Ahh

Alberto: Ahk

Dactor: Yes, your throat fooks sore. But you don't nave a fever.

Alberto: Can | go to schoo!?

Daoctor: No Stay home for three days

Mom: Okay. Three days.

Doctor: He doesn't have to stay in bed. But keep hir inside and grve him
"ots of hquids 1o dnnk

Mom: Liquids, nght.

Doctor: Give him these tablets, one in the morming and one in the evening
for three days.

Mom: Okay. Is that all?

Doctor: No, Alberto should rest a lot. Go to bed early und have arestin
the afterraon Dan't let him rur around or his ccugh will get worse

Mom: Thank you, Doctor.

Doctor: You'll feel better soor, Alberto.

Alberto: Thanx you.

Enswers: Stay home for three days. Keep him
inside and give him lots of liquids to drink.

Give him these tablets. Go to bed early and have
a rest in the afternoon. Don't let him run around.

» Go English! You may explain to children
that imperative is a verb form that is used to give
orders, instructions, advice, encouragement. etc.
It's formed by using the infinitive form of the verb
(without adding to). You don't need a subject. To tell
someone not to do something, just add the word
Don't before the verb, for example, don't worry.

3 o8 Work in groups. Say which instructions
you should follow and which you shouldnt
when you have a cold.

You might ask children what they can do to feel
better when they have a cold. Explain that each
group should come up with two or three ideas and
invite them to write them on the board. After they
have a list with several suggestions, ask them to
take time to discuss in their groups whether they
could add additional instructions. You can use this
activity as portfolio evidence. Have children work
on a separate piece of paper, if necessary.

Answer: Answers may vary.

4 ‘%W Work in pairs.

it is suggested having children take out what they
did in step 1. After they read their notes from

step 1, have children write notes about the healthy
habit. Then, children can share their work with
another group and talk about the habit they
worked on.




Lesson 5 Unit 7

Lesson 5 e

In graups talic abaut whotl you cun do to look after your teeth

[—

Reod oad listen to the ‘nstructions. Then enswer the guestions

it

On o seole of © ot very
welli te 5 very welll, how well
to you care for yaur terth?

Shure your scare with a A the questian an
clossmote. Tell your classmota ymu e heok

whot you do to take core of

your testh

-1}

1 In groups, talk about what you can do to look
after your teeth.

Encourage children to brainstorm things they can
do to look after their teeth. You might want to write
their ideas on the board in the form of a graphic
organizer, classifying them into dental care actions
and dental care tools.

Answers: Answers may vary.

2 ‘21)1 Read and listen to the instructions. Then
answer the questions.

Refer children to the Picture Dictionary on page 90
of the Activity Book.

You might give children time to look at the
pictures and guide them to describe what they
see. Encourage them to speak in English, as much
as possible. [t could be a good idea to write key
vocabulary words on the board for children to use.

After children have listened to and read the
instructions on the poster, invite them to read the
questions. Explain that by doing this, they already
know what information to look for. Invite children
to choose the everyday activity they would like to
write about. You may check answers, explaining
that this helps them see if they understood correctly.

Activity Book page 85

This might be a good time to consider and talk
about how text and graphics are combined to create
& poster.

€ rack 21)

How o Take Care of You: Teeth

Brushy your teath thize tirres o day,

Don't 2et alot of caray.

Dan't drink a lot o sadas or sugary drirks.
Charge your toothbrush every three montis
Visit the dentist twice o yeur

Your teeth ore impertant. Lock after them:

Answers: 1 Three times a day. 2 A lot of candy.
3 A lot of sodas or sugary drinks. 4 Every three
months. 5 Twice a year.

3 &% Onascale of 1 (not very well) to 5 (very
well), how well do you care for your teeth? Share
your score with a classmate. Tell your classmate
what you do to take care of your teeth.

Invite children to draw a line to represent the scale 1
to 5 and exhort them to mark how well they care for
their teeth.

You may talk about how some creatures
(dinosaurs, sharks, etc.) continually grow new
teeth. Humans, on the other hand, have two sets
(baby teeth and permanent teeth). Working in
pairs, invite children to show their scale and share
how well they take care of their teeth, based on the
recommendations on the poster. Remind them that
they can give their classmate instructions on how
to take better care of their teeth. You can use this
activity as portfolio evidence. Have children work
on a separate piece of paper, if necessary.

Answers: Answers may vary.

Invite children to visit the link at home and talk
about what recommendations they find out about
staying healthy next class.

Help children answez the question in their
notebooks.

You may help children by writing an instruction
on the board (vou may use one from the hand-
washing poster on page 82). Write it several times
and erase a different word in each. Ask them if
they can understand the instruction without ﬁ
that word. *
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In groups, talk about your last visit to the dentist. What did the duntist
do or say?

Work in pairs. Read the instructions and discuss whith you think
dentist gives. Chieck | ) them. Then fisten to check your onswers.

[

[

P

Look at the pictures. Write instructions on how to brush your testh. Shore
them with o portner. Give ench other feedback ond correct any mistoke.

BE - .

1 In groups, talk about your last visit to the
dentist. What did the dentist do or say?

Elicit what we can do with our teeth (talk, smile,
laugh, chew food, etc.). Invite different volunteers to
share an experience that happened during their last
visit to the dentist. This is also a good opportunity
to allow some children to talk about their new teeth.
Elicit the first instruction the dentist gives. You
could explain that dentists have special chairs that
move up and down and special tools that are noisy.
Assign groups and encourage children to talk about
their experiences. You could monitor and help with
vocabulary.

Answers: Answers may vary.

2 422) Work in pairs. Read the instructions and
discuss which you think a dentist gives. Check (v)
them. Then listen to check your answers.
Organize children to get into pairs. After children
read the instructions, invite them to discuss which
ones they think are given by a dentist. You may
explain them that, by doing this, they already know
what information to listen for. After listening, invite
children to check answers. You could explain that
this helps them see if they understood correctly.

104 ) Academic and Educational
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‘ Track 22)

Dentist: Hello, Claudia What's tne matter?

Claudia: My tooth hurts

Dentist: Open your reouth. Let me have a look.

Claudia: Ah...

Dentist: Ch, yes. There's a cavity in this tooth. [¥s not a very b'g one, Il
it You'll need an injection

Dentist: There Dcne. Now, den't ezt for two hours. Your |:p is eslesp So
don'tbite it How ofter: do you eat candy Claudia?

Claudia: | iike candy

Dentist: Don't eat too many candy bars. Remember candy is bad for your
teeth. That's why you had @ cawity Brush your teeth three t'mes a day
and don't forget to come and see me in six months

Answers: 1 4 §

3 Look at the pictures. Write instructions on how
to brush your teeth. Share them with a partner.
Give each other feedback and correct any mistake.
Keep in mind that children will need additional
vocabulary to complete this activity. You could
advise children to use the strategies presented on
page 83 to find the words they want to use to write
instructions. In addition, you could exhort them to
discuss the instructions in pairs before they write
them down. Suggest that they use the pictures as

a guide when they plan their instructions. This is
also a good time to support their use of effective
strategies to understand words they do not know.
It is suggested that you walk around and monitor
providing help when needed. It could be useful to
give children enough time to write their instructions.
Take into account that they need to do this activity
individually.

Answers: 1 Put toothpaste on the toothbrush.

2 Brush your teeth with strokes that go up and
down. 3 Brush your back teeth in a circular way.
4 Brush your tongue. % Rinse your mouth,

6 Smile!

* ©w v e e
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Print or photocopy the What Happened? Reader
flashcards to help children practice giving
healthcare instructions. Consider creating a
role-play activity for children to review this,




Lesson 6 Unit 7

" Lesson & ' oo

Write a fingd virsion of your instructions. Moke deawings.

Work os a class Totk tbuut the finn| version of your instructions from
activity 4 Answer the guestions.

Answér the question

Far your final product Step 3
1 your notebock

Work . pairs. - —

&7

4 Write a final version of your instructions, Make
drawings.

Since children already worked with one classmate
when planning the instructions, suggest that they
work with a different one for this activity. You may
recommend children that when giving feedback,
they should also give their classmate a compliment;
if necessary, take time to go over some sample
compliments. Take into consideration that they
may need time to read and give feedback, and then
rewrite a clean version. Suggest that they use clear
handwriting in their final version. This could be

a good opportunity for children to improve their
learning process.

Answers: Answers may vary.

5 Work as a class. Talk about the final version
of your instructions from activity 4. Answer
the questions.

It could be a good idea to vrganize a turn-taking

activity for children to speak in an orderly way. This

would help you keep class control and you could
make sure everyone has a turn to participate.

Answers: Answers may vary.

Activity Book page 81

6 o Work in pairs.

You might go over the instructions before starting,.
Make clear that you will stop periodically to give
feedback. Remind children that one of the objectives
of this unit is to learn more about healthy habis.
Encourage each pair to select something they can
do to be healthy and then, individually, write the
instructions. You could set a time limit if you prefer
to. Encourage children to share the instructions they
wrote. You may monitor to be sure that everyone is
participating and give them enough time to do

the activity.

You might ask them to check their classmate’s
instructions and give feedback. Remind them to
always say something positive.

When they are ready to prepare the poster, make
sure they have all the materials they need. Go over
the parts of the posters in unit 7: title, artwork, and
instructions. [nvite them to divide their construction
paper into four to six sections and find the
appropriate balance between the pictures and text.
You could set a time limit if you prefer.

Monitor to make sure that everyone is
participating and give them enough time to do
the activity. You can use this activity as portfolio
evidence. Have children work on a separate piece of
paper, if necessary.

Answers: Answers may vary.

Help children answer the question in their
notebooks.

You may use this question to initiate a
discussion about how children can improve
their English-language comprehension. Explain
that languages are not only constituted by words
but they also involve images, gestures, and other
nonverbal elements.

Answers: Answers may vary. ﬁ
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Follow-up < & reivchmin b Lo

For your finel product Sten 4

PART 1
Vo k i growps.
1 i

Aspects to Imprave

PART 2

.

PART 3

Wnat con you tu with whet you learned in thes wat?
Why = 1 irportont to *aldow rstructions abaut your health?

What othet instructions can yeu give to help you be healthe ¥

Part 1 Socializing

1 a8 Work in groups.

Assign different wall spaces to the pairs that prepared
the posters. Alternatively, have them take turns
coming to the front. Have pairs get together and take
turns giving cach other instructions to help them be
healthicr. Ecourage children to reflect whether they
could follow the instructions. This is a goed time

to encourage children to think of possible places to
post their poster around their community depending
on he people who could find thuse instructions
useful.You can use this activity as portfolic evidence.
Have children work on a separate piece of paper, it
necessary.

Answers: Answers may vary.

Part 2 Now you can ...

After children complete the checklist on page 79,
vou could have a feedback session and elicit what
they did well and what they need to work on. Help
children recognize their strengths and to improve
any gap they may still have. This could be a good

106 § Academic and Educational

Follow-up [loster About Healthy Habits

opportunity to provide assistance to those children
that need it.

Answers: Answers may vary.

Paxt 3 Make it yours

You might ask three children to read one question
each. You may pair up children so they can discuss
the answers to the questions. You could set a time
limit for them to discuss and write the answers on
their books. Once thev finish, you might invite some
children to share their conclhusions with the class.
Correct pronunciation if needed.

Answers: Answers may vary.

o "

Once they finish the unit, it is suggested having
children go to the activities page at the end ot

their Reader chapter and answer them. For that,
they might need to read the chapter again, so it is
recommended to give them time. Once they read or
remember what the text is about, have them check
their answers. For that, you might ask children

to work in pairs or as a class. Encourage them to
participate and explain their answers, when
necessary.




Progress Tracker

Progress Tracker
In this unit you learned ...

1 ... what to do when you're not feeling well. What do you do when you are
feeling sick?

2 ... to follow instructions to keep yourself healthy. What do you do to be
healthy?

3 ... about healthy habits. What are your healthy habits?

4 ... expressions to give instructions. Give examples of some expressions
used when giving instruction.

B ... 1o write instructions. Write instructions for something you do when you
are sick,

This Progress Tracker will give children the opportunity to reflect on what they have
learned throughout the unit. By doing so, they will feel involved in their learning
process, which will encourage them to take responsibility for their learning journey.
Therefore, it is important that this purpose is clear for children before answering.

As children approach this section, it can be useful for them to flick through the
pages of the unit and notice what they learned, which can go from structures in
the new language, to skills, strategies, or some other knowledge. They can write it
down in their notebooks or talk about it in pairs. Make sure they understand all
the information on the page.

After they finish answering each question, you may carry out a class session in
which you encourage children to realize how far they’ve come, which will keep them
feeling positive for what is to come.

Academic and Educational >107
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Assessment Instrument For the teacher

Graded Scale

A graded scale is an instrument used to evaluate certain characteristics or aspects of the children’s performance.
Its purpose is to measure the range of certain aspects in terms of quantity and / or quality.

Instructions:

1 Determine a list of criteria or characteristics to be evaluated.

2 Determine the kind of evaluation scale you will use: numbers (traditional grading), letters,
percentages, etc.

3 Evaluate your children and determine their performance level.

GradedScale -~ . Evaluation Scale

9

10

Instructions:
*Key:

moowy

Photocopiable D.R. © Macmillan Publishers, 5.A. de C.V,, 2019. Only for teaching purposes.
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° Activity Book
Unlt pages 91 to 102

Social learning environment: Recreational and Literary

Communicative activity: Understanding oneself and others

Social practice of the language: Read legends from different cultures to compare similarities
and differences.
Final product: llfustrated diary entry

Read to students a legend from another country and compare it with a Mexican
legend. Encourage them to tell similarities and differences between both legends,

Explore 50 they will be able to:
lto2 | 111to 113 |children’s * activate previous knowledge to guess the content;

legends. + follow a reading out loud;
* compare the structure of legends;
* examine the function of graphic and textual elements.
Express personal experiences and emotions refated to the content of a legend.
Help students connect their previous knowledge with the new information on the
text, for example, show them how to connect personal experiences with certain
information from the legend, so they will be able to:

Participate in * create images based on what they listen to;

3 114 the reading of * organize the sequence of events of a legend;

legends. * use various strategies to define new words and expressions;
* classify types of characters (main and secondary characters) based on their actions;
* compare the characteristics of the narrator’s speech with the characteristics

of the characters’ speech;
* compare the composition of expressions in present tense (Tam Lord ...) with
expressions in past tense (The night was cold and nebody was outside ..., etc.),

Show and model to students how te compare connections between the text and
personal experiences, between the text and other texts, and between the text and the
outside world, so they will be able to:
¢ choose an aspect to compare (characters, setting, actions, etc.);
* establish comparisons based on the characteristics of characters, settings,

Compare the objects, etc.;

1t05 | 115 to 118 | elements of * express similarities and differences out loud (This character docs the same as .. / The

written legends.

most important difference between ... and .. 15, etc.);
+ dictate and write the similarities and differences of an aspect of a legend;
* connect the similarities and differences to make a description;
* check spelling (of adjectives, connectors, ete.) and punctuation (period,
colon, ete.);
* adjust graphic and typographical resources in the description;
* produce and add images to illustrate a comparison.
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4% Unit Opener

in this unit you are going to publish an
illustrated diary entry.

What is your favorite legend?

Environment: “oooot anol anes Liter ey

Social practice of the languoge: Kooa cyands frem d ferent cu s o compor
o e g mLBereaces,
Communicative activity: U deioluroras opass Taen olnes
orhs iy an et
o oxpoo cmndiec’s copondsn
o arteon e o0 e reading of fegorar
L vary e T'emonts of vntten cognds
poyes Peich e un ) omie B 10 s page and paeg e D the menas

81

There are several elements in this page you might
want to explore. You may explore the question
and the photograph with the children encouraging
them to discuss whether it is interesting to listen
to stories and legends in the classroom. For the
environment you may ask children what they
think it is about and how they think the activities

110 ) Recreational and Literary

of this lesson will be linked to it. And for the social
practice and the commmunicative activity you could
encourage them to reflect why stories and legends are
interesting. Guide them so that all children are able to
participate providing suggestions; acknowledge their
contributions and knowledge.




% Lescon 1 Tt i on et

Which iegesds do you know? Tolk about thea os a class.

Listen to ond failow the lurend i the pctures Then underling
the correct ttle Discuss with o glassmate what you think comus nest.

Go Englien! ™ -

1 Which legends do you know? Talk about them
as a class,

This is an opportunity to build on children’s prior
knowledge. You might ask what legends they are
familiar with. [nvite them to explain their answers.
You may invite children to write the titles of the
legends they know on the board. Then invite the rest
of the class to raise their hands if they are familiar
with it. Encourage children to speak in English as
much as they can, and help them to develop this
skill.

Answers: Answers may vary.

2 423} Listen to and follow the legend in the
pictures. Then underline the correct title. Discuss
with a classmate what you think comes next.

You might draw children’s attention to the
illustrations. You could explain that they are going
to listen to an old English legend. You may also
point to each picture as the story progresses. You
might want to give them some background about
who Robin Hood is since the legend is based on
Robin of Locksley, who used to help the needy. You
might want to pre-teach vocabulary. Remind them
to listen for words they already know. You may go
over the pictures again, eliciting in more depth what
children can describe in each one. At this point,

Lesson 1l Unit 8 Activity Book page 92

vou could invite children to listen to the audio
again, and then choose the appropriate title for it.
Check the answer. Invite children to work with

the person next to them and make predictions on
what they think will happen next as a good reading
comprehension strategy.

of Trock 23)

The Snertf of Nottingham nated Rabin Hood. He had a plar to arrest
Fis enemy He annourced an avchery competten. The paze was  siver
arrow, "Roo r Hooa wll come and [ w ! arrest nim,” ne told nis soldiars.
Tha archars ctood tegethor or a field outeide the aty wal' s Robin bood
arrived with same of ns Mersy Men Robrr was an excel'ont arcner and
of Lourse he won the competition! Roo riwert te get his prze.

The snenff ard his men triea te arrest Rober, Lat Rebin was toc quick
He 1ok the < lver arrow ard 2scaped wth his mer pack ntz Sherweoa

Forest

Answer: 2 Robin Hood and the Silver Arrow

3 Read the legend and answer the questions in
groups.
You could explain that this lesson will be about the
elements of a story or a legend. Invite children to
read the legend of Robin Hood and the Silver Arrow.
After they read it, you might suggest they write a
list of people, places, and events on the board. Invite
children to get into groups of four and encourage
them to answer the questions. It is suggested
making sure they understand the questions.
You might want to put them together in patrs to
complete the activity and share their answers.
It could be helpful to monitor and help with
vocabulary. Invite them to check answers as a class.
You might want to go over the question words
and encourage children to think about which
questions relate to the characters, the events, and the
place. Remind them that a plot is the sequence of
events, and that there is a problem and a solution.

Answers: 1 Robin Hood 2 The Sheriff of
Nottingham, the Merry Men 3 To arrest Robin
Hood at the archery competition 4 A silver
arrow 5 The Merry Men 6 In Sherwood Forest

» Go English! You could discuss with children
what they think the characteristics of a main
character are. invite them to mention any other tale
of heroes they may know You could ask them if pou
were the main character of a sfory. what would you
like to do?

Recreational and Literary §1 11



¥ Lesson 1 £ kaghie o lares o s

Listen ta und read the lagend. Label the ports with wortis
from the box. Discuss with o clossmute whut heiped you identify
each part.

Work @ groups. Discuss the questions with whot ynu know.
| 3
LI S . e 1

Work in pairs. Go back to tha legends on pages 92 and 93 Moke o [ist
of ali the elaments you ¥ind, Lise ortivities 4 and 5 os a guide.

4 424). Listen to and read the legend. Label the
parts with words from the box. Discuss with a
classmate what helped you identify each part.
Refer children to the Picture Dictionary on page 102
of the Activity Book.

This is a good opportunity to point out that Robin
Hood and the Silver Arrow is an English legend, and
The Legend of Tenochtitlin is a Mexican legend. You
could explain that they are exploring children’s
legends from different cultures. You may ask
children if they think this legend is based on
facts. Point out that it probably began with a real
event and was told and re-told from generation to
generation, and each time it was re-told, something
changed or something was exaggerated or glorified,
but legends still have an element of truth in them.
You may ask children why this legend is important
in our culture. You might also want to explore other
Mexican legends children might know. You could
explain how specific the aspects of the illustrations
of legends are related to the story. Then check the
parts of the page as a class.

‘ Track 24)

A long time ago, the god of the Sun, Huitztlopacitli ordered the Mexica
people to move from the barren plams and to find a goed place to live.
The god told themn to look for an eagle on a cactus, eating a snake.

112 > Recreational and Literary

Lesson 1l Unit8 Activity Book page 93

Four brave and dedicated priests led the ceopla on their jourmay, They
carred 2 statue of Huitzlopochtli with them They walked and watked
for many years. Then, one day on the shores of Lake Texcoco, the
priests saw something amazing. There, on an island 'n the midde of the
lake, was an eagle on a cactus holding & sreke v its muth!

The first thing the Mex'cas ou:lt was a tempe to therr god. That was n
1325 This place later became the great city of Terochtitlan

BAnswers: title text picture

85 Work in groups. Discuss the questions with
what you know.

It may be helpful to point out that in this activity,
children are going to identify the elements of
legends. Review the elements fitle, author, characters,
sefting, and plot. You might ask children to work

in pairs; assign each pair one of the legends and
encourage them to identify the elements. Then
invite two pairs that have reviewed different
legends to join and share and discuss their findings.
Point out that legends were not written by a single
individual, since they are based on oral traditions.
Divide the class into groups of three and encourage
them to discuss the questions. Elicit answers and
check as a class.

Answers: 1 No, because it’s part historical and
part fictional. 2 They are often brave heroes.
3 No, because they come from an oral tradition.
4 The main character faces difficulties.

6 & Work in pairs. Go back to the legends on
pages 92 and 93. Make a list of all the elements
you find. Use activities 4 and 5 as a guide.

For this activity you could pair up children who
have not worked together recently. You might want
to write their ideas on the board in the form of a
graphic organizer. Remind children that legends
are based on reality. You may tell children some
additional elements of legends. You can use this
activity as portfolio evidence. Have children work
on a separate piece of paper, if necessary.

Answers: title characters setting plot
problems based on real-life events based on oral
traditions important for the country’s culture

m Encourage children to read “Robin
Hood.” 1t is recommended for you to make
sure they understand the story. It is a good
idea to create a graphic organizer showing the
elements of the legend. Ask them to discuss
whether they think the story is based on facts.
You could point out that this is an adaptation
of a story based on oral traditions.




# Lessonz - - Bapae B et ey

Work os class What do yau
know about a lagend reluted
to the vclcanoes Fopocatepet!
and lztaccmruatl? Tal about it

Ruad tha irgand. Underlias the choracters ond to'k abaut them
in pais.

St e

Work int smnll groups. Read the legend in activity 2 again and answer the
questions orally
Gg English!

For yonr final product Step 1
Answer the questron In

Work in pairs. yaur notehook

34w

1 Work as a class. What do you know about a
legend related to the volcanoes Popocatépetl
and Iztaccihuatl? Talk about it.

Invite children to work in pairs, share their ideas,
and answer the question. Then suggest that they
compare their answers with another pair.

Answers: Answers may vary.

2 Read the legend. Underline the characters and
talk about them in pairs.
Refer children to the Picture Dictionary on page 102
of the Activity Book.

it may be helpful to read the legend out loud
for children to listen to the pronunciation. Exhort
them to ask any questions they may have related to
vocabulary. Put them together in pairs so they can
tell each other about the characters and the plot. You
may ask children why they think this legend
is important.

Answers: Answers may vary.

3 Work in small groups. Read the legend in
activity 2 again and answer the questions orally.
You may start by organizing the children into
groups of four so they can discuss the questions.

Lesson 2 Unit 8  Activity Book page 94

Remind them that using a variety of strategies will
increase their ability to learn new words. Before
they do the activity, you may review how they can
use context clues to understand the meaning of a
word. Encourage them to locate the word, or one
that has similar meaning, in the text. Tell the real
names of the mountains and invite volunteers to tell
you if they have seen or visited the two volcanoes.

Answers: 1 a princess and a warrior who loved
each other 2 They wanted to get married. 3 she
died 4 Answers may vary.

? Go English! You could explain o children
that an crai tradition is the most widespread
mode of human communication. In the past, it
was the only means of communication available,
It's a dynamic way for storing and transmting
mowledge and ideas.

4 o Work in pairs.

Invite children to write a checklist with all the
elements in a legend. Remind them that legends

do not always have an author, they are semi-true,
and are important for the culture in which it was
originated. You may exhort children to look up
more information about the different elements.
Help them write out their list as a checklist with
boxes to check. You can use this activity as portfolio
evidence. Have children work on a separate piece of
paper, if necessary.

Answers: Answers may vary.

Help children answer the question in their
notebooks.

Invite children to share their thoughts as a class
explaining why they prefer one legend over
the other.

Recreational and Literary >1 13
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@ Lesson 3 LI LT P AP R A \

1 Work in groups. Do you know who William Tell
is? What do you know or want to know about him?
Invite groups to make predictions about the story.

Answeyrs: Answers may vary.

2 Work in pairs. Read the strategies that you can
use when you don’t know the meaning of a word.
Add two more.

Invite children to get into pairs. Remind them how
dictionaries and pictures are helpful.

Answers: Answers may vary.

3 ¢25) Read and listen to the first part of the
story. Circle the words you don’t know. Find out
their meaning using a strategy.
Refer children to the Picture Dictionary on page 102
of the Activity Book.

Ask children to choose five words so as to use
strategies from activity 2 to find the meaning of the
words.

o Track 25),

Part 1. Williarm Te | lived n asmall town in the mountaine, He lived n the
early 14th century. He was an expert with the urossbow He was tall and
strorg and very brave.
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Tae mayor of the town, Gessler, was a tysant. He wanted everyore r
tha town to obey nim. Gessler put h's hat or a pole In the miad.e of
*he town squre. ¥l order every man who passes 1o bow ta my hati” he

proc amed And the townspeepie bowed to the hat,

One aay, W liam Tell crossed the square with his son. He didn™ cow te
the nat Gessler was furious He thought of a cvel punishment. “Shoot
an arrow at an apple on your sor's head!” he sad.

Answer: Answers may vary.

4 What helped you understand the words you
didn’t know as you read the legend? Talk about
the strategies you used with your class.
Encourage children to share the meanings and the
different strategies they used.

Answer: Answers may vary.

5 #26) Listen to the rest of the story. Can you use
the same strategy for written and oral texts? Talk
about it as a class.

Elicit from volunteers the strategies they used to
understand words.

‘ Track 26)

Part 2. Mayar Gessler, his guards, and Wiiliarm Tell and his son were n the

town square Gessler's guards tied the little boy *o atree

Gessler placed an apple on the litte boy's head "lwill kil your son if
you do not shaot,” he said Will'am Te | took two errows. He sat one in
his crossbow He aimed the arrow very carefully and he shot througn the
apple. “Wny did you take out two arrows?” asked Gessler “If I'd hurt my
son with the first arrow,” seid Willlam Tell, "this cne was for you ”
Gosiler was angry. He told hus guards te arrest Tel” After several
adventures, Tell escaped. He starred a robellion against tyrany And so
Switzerloind became free.

Answer: Answers may vary.

5 M Work in pairs.

Exhort children to choose two legends and check the
elements against the checklist they created. You can
use this activity as portfolio evidence. Have children
work on a separate piece of paper, if necessary.

Answers: Answers may vary.

Help children answer the question in their
notebooks.

Invite children to work il pabrs to discuss the e
strategy that worked the best for them.
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' Look ot the photograpn of the Afiey of the Kiss in Guonajuatg. In purrs,
rasearch or ask abont the Mexican legend. Tolk about

Read the legend of the Chupocobros and d aw o picture of it.
Compare your picturé with o portner's Do they match?

exnE

P B

1 Look at the photograph of the Alley of the Kiss
in Guanajuato. In pairs, research or ask about the
Mexican legend. Talk about it.

Elicit whether children have heard the legend of
the Alley of the Kiss. Invite volunteers to mention
some things about it, and then suggest that children
do some research about it in order to have more
information.

Answers: Answers may vary.

Enccurage children to visit this link at home. It is

a great oportunity for them to get to know more
about mexican folklore. Suggest that they pick

one legend among all and narrate it next class. “

2 2 Read the legend of the Chupacabras and
draw a picture of it. Compare your picture with a
partner’s. Do they match?

Refer children to the Picture Dictionary on page 102
of the Activity Book.

You may give children some time to list the
characteristics of the Chupacabras and then make a
drawing of it. Organize children to work in pairs as
you prefer. Invite them to share their pictures and
see if they are similar or different. You can use this

Lesson 4 Unit 8  Activity Book page 96

activity as portfolio evidence. Have children work
on a separate piece of paper, if necessary.

Answers: Answers may vary.

Prmt or photocopy the How Arthur Became Kzng
handout to provide extra practice on comparing
written legends.

It may be a good 1dea to propo&.e chlldren to Create
a puppet show about one of the legends they have
read and listened to.

Exhort children to choose one of the legends in
groups of five, to draw and cut out the legend’s
characters, and to use their pens and pencils to hold
their drawings with some tape.

[t is suggested allowing a frame of time for them
to plan the movements the characters will make
and to decide on a narrator to tell the legend as the
rest of the group represents it with their puppets.

Invite each group to come to the front of the
classroom and represent the legend they chose
as the rest of the class watches respectfully. You
may set up a show of hands to vote on the best
represented legend.

Recreational and Literary )1 15
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Read the lenead und diow o picture of the Loch Ness Monsiar
Compara your drawing with a purtaer's.

The
“’”%mﬁ Loch Ness
-%  Monster

Answer the questions out laud abaut the Chupacabros und the Loch Ness
Manstar.

- . ot
L. . -

Wark 0 groups. Recd the legends "The Chupacabres” ond “The Loch
Ness Manster” again and talk about the simitarities and differances,

“For your fnet praduct Stap 3

Work in poirs.

3 #¥ Read the legend and draw a picture of the
Loch Ness Monster. Compare your drawing with
a classmate’s.

You may allow children sufficient time to list the
characteristics of the Loch Ness Monster and invite
them to make a drawing of it. Divide the class into
pairs; encourage them to share their pictures and
see if they are similar or different. You can use this
activity as portfolio evidence. Have children work
on a separate piece of paper, if necessary.

Answers: Answers may vary.

4 Answer the questions out loud about the
Chupacabras and the Loch Ness Monster.

You could assign children one of the texts and
explain that they will be answering the questions
about it. You may exhort children to ask any
questions they may have and clarify any of their
doubts. If you consider it appropriate, you could
set a frame of time for children to talk about their
answers and when they are ready. You may check
the answers as a class.

Answers: 1 The Chupacabras: in 1995, in Puerto

Rico. The Loch Ness Monster: in 565 AD, in the
Loch Ness, Scotland. 2 Chupacabras:itisa
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dog-like creature and has the face of a lizard. It has
greenish-gray skin and spikes over its head and
back. It usually walks on four legs, but it ¢an also
stand up and hop on its back legs like a kangaroo.
It has terrible fangs and long sharp claws. Loch
Ness Monster: it looks like a prehistoric monster,
a bit like a water dinosaur. It is 12 meters long. It
has a very long neck and a small head. It has a
large body, and four legs with webbed feet. It has
dark gray skin. 3 Chupacabras: report it on the
Chupacabras website. Loch Ness Monster: take a
photograph and post it on the Official Loch Ness
Monster Website.

5 Work in groups. Read the legends “The
Chupacabras” and “The Loch Ness Monster” again
and talk about the similarities and differences.
Invite children to work in groups of four. You

may explain to children that they already have
information about the two monsters in activity 4
and now they are going to use this information to
describe their similarities and differences. You may
guide them to complete a graphic organizer with the
information to help them. It is suggested monitoring
making sure everyone is participating and provide
them with enough time to do the activity.

Answers: Answers may vary.

G #® Work in pairs.

Encourage children to make a graphic organizer.
You may want to elicit from them which graphic
organizer could be the most appropriate for this
activity. Invite them to say why this resource helps
them organize their thoughts. Suggest that each pair
select one legend. You may explain that this only
works if they reach an agreement; they must select
one legend. You can use this activity as portfolio
evidence. Have children work on a separate piece
of paper, if necessary.

Answers: Answers may vary.
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Logk at the picture. Answer the quastions,

Work in pairs. Read the diary snrry about the legend. Answer
the questions

o8 e

1 Look at the picture. Answer the questions.
Encourage children to think why people keep
diaries or journals; write some answers from
volunteers on the board. if you consider it suitable,
you may set a frame of time you consider sufficient
to read the questions and write the answers.

Answers: 1 People use diaries to write down
personal memories and events. 2 Answers may
vary. 3 Answers may vary.

2 Work in pairs. Read the diary entry about the
legend. Answer the questions,

Invite children to get into pairs. It is advisable to
perform a pre-reading session since this activity
may help children with potentially difficult
vocabulary related to this particular legend. You
might want to begin by reviewing cognates and
move on to introduce different concepts. It might
be useful to monitor children while they read in
order to provide assistance. You could elicit the title,
the main characters, the setting, and the plot. Then
invite children to answer the questions.

Answers: 1 A diary entry 2 When you want to
remember an event in your life

Lesson 5 Unit 8  Activity Book page 98

.. .
Lo . - « [

Print or photocopy the Robin Hood Reader flashcards
to help children practice the comparison of
differences and similarities in legends from different
cultures,

Consider introducing a basis to compare the
legends of Robin Hood and the Kiss Alley. You
could start with the setting, for example.

.

This might be a good moment to point out to
children the characteristics of a diary entry by
showing them on the sample on page 98.

You could also explain the benefits of writing a
diary, including the emotional aspect (since some
children could find this especially useful), and how
it can become part of their daily routine.

LI

You could provide extra practice on verbs in past
with a Hot Potato game. You could use a small ball to
toss or you could use an eraser or a ball made out of
a recycled sheet of paper.

You could tell children to circle the verbs on the
diary entry on this page or you could write them
on the board in infinitive. Explain that to play the
game, they are going to toss the ball to a classmate
and say a verb in infinitive for the other to say
it in the past. You might want to pre-teach the
pronunciation rules for -ed endings. Play the game
until you can see children have learned the past of
verbs well.

Recreational and Literary > 117
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Woatk ir: pairs. Check { ] the things you fnd in the diary entry n octivity 2.
Talk about the use of each onw.
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it includes the things you checked in activity 3.
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Go Engiish! - -1 0 -
. -
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3 Work in pairs. Check (/) the things you find in
the diary entry in activity 2. Talk about the use of
each one.

Organize children to work in pairs. You may review
the items in the list. [nvite children to find examples
of the items listed. Suggest working in pairs and
encourage them to discuss why each item was used
(or not). You may explain that quotation marks
show when a person is speaking. Remind children
that quotation marks always come in pairs, at the
beginning and at the end of the quoted words or
phrases.

Answers: 1 Quotations. To show when people

are talking 2 Introduction. This establishes the
setting 3 Signature. It has a signature, but it is
not always necessary 4 Opinion. Because it is
the writer's opinion in a personal diary 8 Date. It
helps as a reference

4 s Choose one of the legends in the unit. Write
a diary entry. Make sure it includes the things you
checked in activity 3.

Suggest that children use the checklist in activity

3. Remind them that a diary entry is personal, so
they should express their opinions using I think ...
You may want to explain that they are going to use
this diary entry to choose one of the legends in the

118 ) Recreational and Literary
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unit and write about it. You can use this activity
as portfolio evidence. Have children work on a
separate piece of paper, if necessary.

Answers: Answers may vary.

5 Share your diary entry with a partner. Take
turns giving and receiving respectful feedback.
Encourage children to share their diary entry.

Invite them to read their partner’s writing and give
feedback. Suggest that they ask any questions, to
compliment their classmate on their good work, and
to provide a respectful suggestion, if any.

¥ Go English! You could talk with children
about being respectid and kind. You could also
invite them to recognize the work and effort of
others.

© B Write the final version of your diary entry
in your notebook. Illustrate it.

Encourage children to rewrite their diary entry,
incorporating the feedback they received from their
classmate, and then illustrate it. You can use this
activity as portfolio evidence, Have children work
on a separate piece of paper, if necessary.

Answers: Answers may vary.

7 o Work in pairs.

Organize children to work in pairs and write their
diary entry. Remind them to write the events

in order and include a personal opinion. Ask
children to read their classmates’ writing and give
feedback. They may ask questions to have a better
understanding and give kind suggestions. You can
use this activity as portfolio evidence. Have children
work on a separate piece of paper, if necessary.

Answers: Answers may vary.

Help children answer the question in their
notebooks.

Invite children to brainstorm the elements

they should take into consideration when
comparing legends befcre they answer the ¢§
question. e




Follow-up Illustrated Diary Entry
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Forpie faol pradiey © Step$
PART 1

Work as o class,
T o) AP B

Bl o s f . '
Asperts to Improve

PART 2

PART 3

T Y A . S |

What other legends do yau know fram around the worla?
What is the diffecence betwaen a legend and & short story?

Whot can you ga to preseive oral tradition?

Part 1 Socializing

i o Work as a class.

You may want to assign different wall spaces or
sheets of paper to each pair to display their posters.

Alternatively, vou could also invite them to
take turns to come to the front and exhibit their
work. Encourage children to compare and contrast
the legends they read in the unit with the legends
displayed in the diary entries and to think who
might enjoy them. Encourage children to reflect
whether they could follow the instructions.

It might be a good idea to guide the children so
they take a fresh look at displays, this time assessing
what they can improve as a class. You can use this
activity as portfolio evidence. Have children work
on a separate piece of paper, if necessary.

Answers: Answers may vary.

Part 2 Now vou can ...

After children complete the checklist, you could
have a feedback session and elicit what they

did well and what they need to work on. It is
recommended to help children recognize their
strengths and reinforce any gaps they may have.
This might be a good opportunity to provide
assistance to those children that need it.

Answers: Answers may vary.

Part 3 Make it yours

You might ask three children to read one question
each. You may pair up children so they can discuss
the answers to the questions. If vou consider it
suitable, set a time limit for them to discuss and
write the answers on their books. Once they
finish, you might invite some children to share
their conclusions with the class. You could correct
pronunciation if needed.

Answers: Answers may vary.

=% el . S heoww t » :
Iy TEL LSRG

N N S
[N S
- ¥

£
P
y

PLE
& g
<%

Once they finish the unit, it is suggested having
children go to the activities page at the end of
their Reader chapter and answer them. For that,
they might need to read the chapter again, so it is
recommended to give them time. Once they read or
remember what the text is about, have them check
their answers. For that, vou might ask children

to work in pairs or as a class. Encourage them to
participate and explain their answers, when
necessary.
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Progress Tracker
In this unit you learned ... 7

T 1 ... the elements in a legend. Write a list of the elements that you know.

§
07 i
3 . strategies to find out the meaning of unknown werds. What do you do
when you don’t know the meaning of a word?
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4 ... to describe characters. Choose a character from one of your favoerite
legends and write a brief description.

W5 5 ... to compare two legends. Choose two legends and write about their
similorities ond differences.

T 6 ... what a diary is. Do you have o diary? What do you use it for?

. . =101

This Progress Tracker will give children the opportunity to reflect on what they have
learned throughout the unit. By doing so, they will feel involved in their learning
process, which will encourage them to take responsibility for their learning journey.
Therefore, it is important that this purpose is clear for children before answering.

As children approach this section, it can be useful for them to flick through the
pages of the unit and notice what they learned, which can go from structures in
the new language, to skills, strategies, or some other knowledge. They can write it
down in their notebooks or talk about it in pairs. Make sure they understand all
the information on the page.

After they finish answering each question, you may carry out a class session in
which you encourage children to realize how far they've come, which will keep them
feeling positive for what is to come.

120 } Recreational and Literary
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Assessment Instrument For the children

Peer Evaluation Rubric

A peer evaluation rubric is used to assess the team members’ collaboration and performance on a given task or
project. The children can also use it to evaluate their own performance within the team.

Instructions:

1 Have children write the names of their classmates in the numbered boxes.

2 Ask them to assign each member of their group a value (by using the key) for each listed aspect.
3 Write your observations about the children’s assessments.

IRey: 0=Notatall 1=Poor 2=Fair 3=VeryGood 4 =Excellent

Accepted the assigned tasks
willingly

Participated actively in group
discussions

Helped others with their work
when needed

Worked well with other group
members

Worked accurately and
completely

Respected others’ opinions
and suggestions

Suggested possible solutions
to problems with the task /
project

Followed the teacher’s
instructions

Acted as a valuable member of
the team

Notes:

Photocopiable D.R. © Macmillan Publishers, S.A. de C.V,, 2019. Only for teaching purposes.
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° Activity Book
Unlt pages 103 to 114

Social learning environment: Academic and Educational

Communicative activity: Handling information
Social practice of the language: Interpret and compare information based on a picture.
Final product: Infographic about Mexican gastronomy

1 124 to 125

Explore
infographics
about ingredients
in Mexican
gastronomy.

Share with the students your preferences and emotions towards Mexican food, and

encourage them to share their preferences. Give them opportunities so they can

| take advantage of what they already know how to do with illustrated texts in their

mother tongue, so they will be able to:

» predict the theme, purpose, and addressee based on graphic and textual elements;

» distinguish the relationship between visual and written information;

» establish patterns of textual organization (general definition, specific characteristics,
etc.};

* make questions about new words and expressions te include them in their
repertoire.

2to3 | 12610 129

[nterpret written
information in

infographics.

Locate graphic connectors and the information they link.

Draw your students’ attention to the way descriptions are made in the texts they

read. Foster the interest for exploring and discovering how language lets us share

and spread information with people from a different culture, so they will be able to:

* understand the general idea based on visual and graphic informatiory;

s listen to the reading of textual information and establish a connection between the
reading and the visual information;

o classify ways to express present tense (affirmative, negative, singular, plural, present
simple, present continuous, etc.);

¢ compare ways to make descriptions (Mole is a famous staple food in the state of
Oaxaca / A famous staple food of Ouxaca is mole, etc.);

* Make questions to verify understanding.

]
i

4 130 to 131

|

i
t
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Write
information for
an infographic.

Analyze with the students the function of writing in the organization and

dissemination of ideas, so they will be able to:

* define or chuose key words (for example, names of dishes and ingredients);

* arrange words in a senternce;

« link words and sentences using connectors {and, then, ete.);

*+ organize sentences in a paragraph;

» check the use of capital and lower case letters and punctuation (for example,
periods, commas, etc.);

e chuose 4 graphic resource to present information: infographic;

¢ include graphic resources based on descriptions.
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Unit Opener
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In this unit you are going to
design an infographic about
Mexican gastronomy.

What informatien do you see in infographics?

Mexican Gastronomy
Mot Commaon Dishes
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There are several elements in this page you may of this lesson will be linked to it. And for the social

explore with the children such as the question where
you brainstorm some ideas from the children. If
needed, explain what an infographic is.

For the environment, you may ask children what
they think it is about and how they think the activities

practice, you could ask children to interpret and
compare information based on a picture and elicit the
words we use in English to compare, also you may
teach them the rules we have to follow such as adding
-# at the end of the adjectives and the word than.
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Answer the questions.
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Work i pairs, Read the infogruphic and answer the questions

on page 105
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104

1 Work as a class. Look at the food and write the
country it comes from. Answer the questions.

You might want to show children a world map

and agk them if they have tried food from another
country, mention which one, and if they have liked
it before they look at the pictures in their books. Let
children talk about it and help them translating
their ideas into English if necessary. You could
elicit their answers and make a graph to see which
their favorite food from the group is.

Answers: [taly Mexico Japan US
1 Answers may vary. 2 Answers may vary.

2 Work in pairs. Read the infographic and answer

the questions on page 105.
Refer children to the Picture Dictionary on page 114
of the Activity Book.

You might want to let children look at the
information and the questions first, find cognates,
and elicit what the main idea of the infographic is
before they start working in pairs.

124 ) Academic and Educational
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You might also want to go through the
vocabulary words children don’t know and
help them clarify the meaning by giving them
English-Spanish dictionaries. Once children start
working in pairs, it could be very helpful if you
walk around monitoring and checking that they are
sharing their ideas in English. You could perform a
session class to clarify any spelling mistakes you've
noticed and allow children to correct them.

Answers: 1 The main ingredients of Mexican food
2 In the title and subtitles 3 Answers may vary.
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You could talk with children about the cultural
importance Mexican food has. Mexican food is
recognized all around the world for being tasty
and because it combines Spanish and Indigenous
gastronomic traditions perfeclty. In 2010, it was
designated as an Intangible Cultural Heritage by
UNESCO.
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¥ Go English! The word Huitlachoche comes
from the Nahuatl. cuitiat! and chochi. Some people
claim that the name comes from the similarity of
the huitlacoche to a bird that usually feeds at very
low levels above the ground and that sleeps on the
manure cf cattle.

B You may ask children what their favorite
Mexican dish is. Ask them for more details, like
ingredients, cooking methods, etc. so they can
talk about what they like eating. You may also
as them who cooks.

3 Work in pairs. Read the texts in activity 2 and
check () the elements you find.

Invite children to read the texts first. You may
explain differences or similarities between each
elements. Allow children some time to work in pairs
and then compare their answers with another pair.
Walk around monitoring and helping if necessary.
Remind children to speak in English as much as
they can.

Answers: 3 headings 4 pictures 5 captions
Ititles 8labels
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4 o8 Look up infographics online and write new
elements you find. Make a complete list of what
an infographic must include in your notebook.

It could be helpful if you look up specific webpages
with different types of infographics some time
ahead and write the webpages you found on the
board for children to get the information they need.
You could look up and download different types

of infographics and show them to the children
printed or in a Power Point Presentation for them
to look at and get the information they need. You
could also use your cell phone to help children with
the activity. You can use this activity as portfolio
evidence. Have children work on a separate piece
of paper, if necessary.

Answers: data or information fonts design
good organization of the information titles
headings pictures labels captions

Invite children to consult this iank for them to
learn mare about Mexican cuisine. *u

5 &% Work in pairs.

You might want to show children different materials
they can use to make their infographics. If needed,
go through the vocabulary words that name those
objects in English and allow children to give more
ideas. Write all those names on the board and let
children work in pairs discussing which materials
they want to use. Walk around checking and giving
them ideas. You could encourage them to use
recycled materials too. You can use this activity

as portfolio evidence. Have children work on a
separate piece of paper, if necessary.

Answers: Answers may vary.

Help children answer the question in their
notebooks.

Invite children to brainstorm ideas about what an
infographic is. You couid use their contributions
and provide the specific meaning. Then

exhort them to reflect on the question. x
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1 Work in pairs. Look at the pictures and say
which Mexican region these dishes come from.
Talk about dishes from your region.

Before starting the activity, you might want to show
children a map of Mexico and elicit the Mexican
food they may know from each state. You could
explain to children that the geography and climate
of each region influence the way we eat, also the
kind of ingredients we can include in our dishes.

Answers: Yucatan

2 ¥ Work in pairs. Read the infographic and
talk about the main ingredients of the dish. Write
them down in your notebook.

Refer children to the Picture Dictionary on page 114
of the Activity Book.

Invite children to read the text first and find
cognates for them to understand the main idea.
You might also want to go through the meaning of
the vocabulary words they don’t know by giving
them English-Spanish dictionaries. Once children
understand the text, let them work in pairs and do
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the activity. You can use this activity as portfolio
evidence. Have children work on a separate piece of
paper, if necessary.

Answers: red snapper, olives, peppers,
and capers

3 #8 Work in groups. Research another
traditional Mexican dish from a region of your
choice. Write the dish and the main ingredients
for the dish in your notebook.

[f it's feasible, you could allow children to bring
their own tablets or cell phones so they can look
for Mexican dishes from different regions by
themselves. Or you could invite them to bring from
home books or magazines that have traditional
Mexican dishes from different regions, so they can
do their research there. Suggest that children look
up the meaning of the words they don’t know in

a bilingual dictionary. If the information they find
is in Spanish, you could help them translate their
ideas into English. You may walk around checking,
correcting, and helping. You can use this activity

as portfolio evidence. Have children work on a
separate piece of paper, if necessary.

Enswers: Answers may vary.

4 #% Work in pairs.

You might ask children for their favorite Mexican
dish and where they tried it for the first time. Write
their answers on the board s0 everyone will be able
to see the list of Mexican dishes and choose one.
[nvite children to discuss with their classmate and
choose one traditional Mexican dish from the list.
Then encourage them to write a list of characteristics
of the dish they chose. If appropriate, you may set
a time limit for this activity. Monitor and help them
talk in English if needed. You can use this activity
as portfolio evidence. Have children work on a
separate piece of paper, if necessary.

Answers: Answers may vary.
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Remind children to bring magazines or books about
Mexican food.
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1 42/) Listen and number the pictures in the
order you hear them. Label the dishes. Check your
answers with a partner and say if you like the
dishes or not.

You might want to let children look at the pictures
and talk about them before they start the activity,
so they get familiar with the vocabulary they are
going to hear. Remember to play the audio at
least three times, the first one for children to listen
without answering, the second one to answer,

and the third one to check their answers. After
playing the audio, invite children to compare their
answers with a classmate and correct if necessary.
Elicit the answers as a class and write them on the
board for all children to check.

o 1rack 27)

This s @ copular dish, especiily in September. Itis filled with minced
meat mixed with fruits and spices. You put a cream and nut sauce on
top and ther red poregrenate seeds. You don't eat it hot!

This 15 a typucal hot-corn dnink People usually have it with tamales.
Typical fiavers are vanilla strawberry, ana chocolate

The base 1s a fred tor lla. There are many vanaucrs, but often on top,
cu put refried beans, chicker, chepped lettuce, crion, cheese, end
croam. And of course. sa'sal

Lesson 3 Unit9  Activity Book page 107

Answers: 2 atole 1 Chile en Nogada 3 tostada

2 Read the infographic and answer the questions
on page 108. Check your answers with a partner.
Refer children to the Picture Dictionary on page 114
of the Activity Book.

You might want to let children read the text
and questions, look for cognates to understand the
main idea, and then look up the words they don't
know in an English-Spanish dictionary. Once they
understand what they have to do, you might want
to let them do the activity individually. It could be
useful to set a specific time. When they finish, invite
them to compare their answers with a classmate.
You could walk around monitoring and helping,.

Answers: 1 They are made of masa or dough.

2 They are wrapped in a corn husk or banana leaf.
Then, they are steamed. 3 You add

pink-colored sugar to the corn mix. 4 Christmas
and Candelaria Day
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It could be a good idea to play a memory game if
you consider it appropriate. You can invite children
to form groups of five and think of a dish each child
knows very well and to make a drawing and a short
description about it on two pieces of paper. Make
sure all the pieces of paper each group uses are the
same size and type of paper.

Once all the groups have finished, you could
explain that they are going to play a memory game
as a class. Mix all the cards and encourage children
to play quietly and respectfully.
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3 Work in pairs. Read the infographic and write
the correct headings. Have you ever tried this
dish?
Refer children to the Picture Dictionary on page 114
of the Activity Book.

Organize children to work in pairs. You
might want to let children read the infographic
individually and then elicit what they understood
from the text. You might also want to remind
children how we ask questions in English using
Wh- questions, before they have to complete them.
You could set a specific time if you consider suitable
and let children complete the questions. Invite them
to compare their answers with a classmate. Elicit
the answers with the class and write them on the
board for children to check and correct if necessary.
Encourage children to tell you if they have tried
this dish before and if so, how was it, if they liked it
or not.

Answers: How are they served? What are the
main ingredients? Why are Chiles en Nogada
popular in September? To the question: Answers
may vary.
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> Go English! There is another story written
by Artemio de Valle-Arizpe that tells there were
three young ladies walting for their hoyfriends to
return from battlefield. Excited about the news of
victory and Independence, but mainly for the
long-awalted return, they decided to create a new
dish to commemorate such a festive day. Fach
young lacky chose an ingredient whose color was
one of the army flag. They didn't want to use any
recipe, so they prayed to the Virgen del Resario
and San Pascual Baton for their help. And this

is how the dish known as Chiles en Nogada

was created,

4 Compare the types of headings in the
infographic in activity 2 to the one in activity 3.
You might want to encourage children to look

at the headings, find similarities and differences
among them, and write their findings in a graphic
organizer like a Venn diagram. Once they finish, let
them compare their answers with a classmate and
also ask them to answer questions 1 and 2 and share
their ideas. Encourage them to write their answers
in their notebooks. Walk around monitoring,
helping, and checking that they are using as much
English as they can.

Answers: 1 The headings in activity 2 are words
and phrases and in activity 3, they are questions.
2 To give you an idea of what the text is about and
to catch your interest.
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5 Work in pairs. Read the infographic and decide
the type of headings you will write. Write the title,
Refer children to the Picture Dictionary on page 114
of the Activity Book.

You might want to let children read the text and
elicit what they understood. You could encourage
children to look up the words they don’t know in
English in an English-Spanish dictionary, especially
if they don't know the correct vocabulary words for
the pictures shown, which are then going to be used
as titles. You could set a specific time for children
to do the activity and walk around monitoring
and helping. Once children finish, invite them to
compare their answers with another pair.

Answers: Suggested answers: What is a Tlacoyo?
/Tlacoyo 1 Nopales 2 Onions 3 Cheese

P Go English! Sugqest that children use
general capitalizaticn rules in title case: Do not
capitalize articles, prepositions, or conjuctions,
unless they are the first word of a title. Capitalize
prepositions with five or more lettars. A title should
not end in pericds, but question and exclamation
marks can be used If necessary Always capitalize
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the first and the last word In the title. Capitalize
important words in the title, those words can
be adjectives, adverbs, nourns, pronouns.
subordinating conjuctions, or verbs.

6 M Work in pairs.

You might want to let children think of a creative
way to write the headings of their infographics,
using words or questions. Walk around checking
that they are using correct grammar and spelling.
Point out their mistakes and let them correct them
if necessary. You can use this activity as portfolio
evidence. Have children work on a separate piece
of paper, if necessary.

Answers: Aniswers may vary.

I .

] @' . . -

Print or photocopy the Mexican Gastronomy
handout to provide extra practice on interpreting
and comparing information from an image.

Help children answer the question in their
notebooks.

Invite children to reflect on this question g
and share their answers as a class. ;
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1 Look at the different infographics in the unit.
Talk with a partner and decide what you can do to
make a creative and innovative infographic.

You might want to let children look at all the
infographics in the unit, elicit the elements they
include, and the elements children think they could
also include to make them more creative before they
start the activity. If you consider appropriate, you
could set a specific time for children to share their
ideas. Ask them to write them in their notebooks

so they don't forget them. Once time is over, you
may elicit ideas from some of the pairs. Encourage
children to use as much English as they can.

Answers: Answers may vary.

2 4 Use the information in the card to make
an infographic.
Refer children to the Picture Dictionary on page 114
of the Activity Book.

Before starting the activity, you might want to
iet children read the text, look for cognates, look
up words they don’t know in an English-Spanish
dictionary, and add them to their vocabulary list in
their notebooks. Once they understand the text, it
will be easier for children to perform the activity.
You might also want to encourage children to name
the elements they must not forget and also to be
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creative when they do their infographic. Once they
finish, encourage them to share their work with a
classmate. Walk around checking that the spelling
and grammar they are using are correct. Point

out their mistakes and ask them to correct them

if necessary. You can use this activity as portfolio
evidence. Have children work on a separate piece
of paper, if necessary.

Answers: Answers may vary.

W& You may ask children if they like to cook.
[f they do, ask them what is the dish they make
better or the one they really want to try to cook.

Answers: Answers may vary.
VL i, - W -

Print or photocopy the Food in Mexico Reader
flashcards to help children gather information about
Mexican dishes and food festivals.

?Go English! You may want to explain
children why it is important to write on straight
lines: it makes reacing what they write clearer,
cleaner, and more presentaple. it could be a

good idea to show them how to draw thm pencil
lines so that they can erase them cnce they have
finished. Another thing they could de 1s 1o place a
lined paper below the page so that they can see
through the lines below the page; this only works if
the surface they are going to write on allows some
transparency.
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3 & Look at the picture and write an
infographic with the information you know about
the dish.

You might want to elicit from children all they know
about tacos. Write the information they give on the
board and let them use it to make their infographic.
Encourage them to include all the elements they
know an infographic has to include, and also, to be
creative. You could set a specific time for children
to do the activity if you consider suitable. You may
walk around monitoring and checking that the
spelling and grammar they are using are correct.

It is suggested performing a class session to clarify
any mistakes you've noticed and invite children to
correct them if necessary. You can use this activity
as portfolio evidence. Have children work on a
separate piece of paper, if necessary.

Answers: Answers may vary.

4 «& Work in groups.

You might want to encourage children to share their
infographic once it is finished in a fun way, like
doing an activity, for example, asking children to
stand up and walk around to the sound of music.
When the music stops, you may ask them to share

Lesson 4 Unit9 Activity Book page 111

their infographic with the pair that is next to them.
You could repeat it as many times as you wish
making sure that each time children are speaking in
English or you might want to do a different activity
of your choice. The idea is for children to talk

about their infographic in an active way because
sometimes, when there are oral presentations

in front of the class, children tend to lose their
attention and start doing other things as they are
passively sitting in their desks. If this happens,

they are really not learning or doing anything. But
if there is a fun activity in which we involve all the
children, all will be eager to talk and share. You can
use this activity as portfolio evidence. Have children
work on a separate piece of paper, if necessary.

Answers: Answers may vary.

Help children answer the question in their
notebooks.

Invite children to remember the steps they have
followed to create thelr infographic so they §
can answer the question in their notebook.  °
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Part 1 Socializing

1 =¥ Work in pairs.

You might want to encourage children to build along
with you a self-assessment format with the aspects
they consider their infographics should include.

That way it will be casier for them to assess their
infographic and other infographics. You can usc this
activity as portfolio evidence. Have children work

on a separate piece of paper, it necessary.

Answers: Answers may vary.

Part 2 Now you can ...

You might want to let children read each sentence
and encourage them to say what they did
throughout the unit to be able to accomplish those
objectives. 1t's important to help children self-
evaluate themselves and make them realize that
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they have learned a lot. This motivates them to
confinue learning.

Answers: Answers may vary.

Part 3 Make it yours

Encourage children to read and answer the questions
individually, and then share their answers with a
classmate. You may walk around checking grammar
and spelling. You may perform a class session to
address their mistakes and make any clarifications
you consider needed. Invite children to make any
necessary corrections. Encourage them to use as
much English as they can.

Answers: Answers may vary.

Sl M W f oo e s =
W e [P, M -

Once they finish the unit, it is suggested having
children go to the activities page at the end of
their Reader chapter and answer them. For that,
they might need to read the chapter again, so it is
recommended to give them time. Once they read or
remember what the text is about, have them check
their answers. For that, you might ask children

to work in pairs or as a class. Encourage them to
participate and explain their answers, when
necessary.

L R




Progress Tracker

Progress Tracker
I this unit you fearned ...

1 ... about Mexican dishes. Which ore the most common?

2 ... the main ingredients of Mexican food. What are they?

3 ... the elements of an infographic. Write them down.

4 ... different types of headings. Write two different types of heodings.

B ... which words are not capitalized in a title. Which are they? |

.. how to design a creative and innovative infogrophic. Explain how.

113

This Progress Tracker will give children the opportunity to reflect on what they have
learned throughout the unit. By doing so, they will feel involved in their leaming
process, which will encourage them to take responsibility for their learning journey.
Therefore, it is important that this purpose is clear for children before answering.

As children approach this section, it can be useful for them to flick through the
pages of the unit and notice what they learned, which can go from structures in
the new language, to skills, strategies, or some other knowledge. They can write it
down in their notebooks or talk about it in pairs. Make sure they understand all
the infermation on the page.

After they finish answering each question, vou may carry out a class session in
which you encourage children to realize how far they’ve come, which will keep them
feeling positive for what is to come.

Academic and Educational ?133




@
Assessment Instrument For the teacher

Achievements Checklist

An achievements checklist is a list of goal indicators determined and selected by the teacher in order to
evaluate a specific children’s learning goal in an activity or competency.

Instructions:

i Determine and write the achievements to be evaluated in the column provided.
2 Write the children’s names.

3 Check (v) the appropriate column to evaluate the children’s achievements.

4 Write your observations (if there are any) in the last column.

School’s name: Date:

Teacher’s name: Grade:

Unit: Lesson:
Activity: Competency:
1

2

3

4

5

Photocopiable D.R. © Macmillan Publishers, S.A. de C.V., 2019. Only for teaching purposes.
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® 1 Activity Book
Unlt pages 115 to 126

Social learning environment: Family and Community

Communicative activity: Exchanges associated with information about oneself and of others
Social practice of the language: Share and compare personal experiences.
Final product: A letter about personal experiences

Give students opportunities to develop, widen, and improve their repertoire of

words and expressions and help them recognize its importance when learning a

Explore letters new language, so they will be able to:
1to2 | 137 10139 |about personal * compare elements in letters and their position {for example, greetings, farewells,
experiences. ete);

* establish differences between writing a letter in their mother tongue and writing a
letter in English.

Offer opportunities to explore and interact with different letters, so students
become aware of their usefulness. This way, they will be able to:
¢ use strategies to determine the topic (for example, high frequency words);

Interpret ¢ classify letters as spontaneous or as replies to others;

3104 | 14010 142 perﬁoTlal . * relate emotions (for example, happiness, sadness, excitement, etc.) conveyed by the
experiences in events described;
letters. * compdre ways to express events in the past tense (for example, specific events, [ went

to ...; events that were developing in the past, [ was watching);
* compare letters about experiences with letters about other topics;
* Tecognize expressions and sentences that show personal experiences.

Let students share their texts with their classmates and help them understand the

advantages of offering and receiving feedback in order to improve them, so they

will be able to:

* select the addressees and events they want to narrate;

® define the sequence in which the expressions will be narrated:

* include greetings (Dear aunt Zara. Katy) and opening statements (! hope you're well
/ Hoa is it going?);

X * write sentences that describe personal experiences;
Write and P 3

5 | 3o 14 | P Ol Evcrybody felt hapyy / When $arrived at the school, there was a big sign outside) in ord
3 Jto about personal (Everybody felt happy e Larrivea al the school, tere was a big sign outside) in order

* specify events using facts about what happened and the emotions they conveyed

experiences. to broaden their expressions;

* use connectors (and, ther, ete.) and punctuation marks (comma, period, etc.) so that
the letter shows progression;

* choose appropriate endings and pertinent farewell statements according to the
addressee (Keep in touch, Lots of loce, All the best, etc.);

* propose teplies to letters about personal experiences that show interest in keeping
communication (Ans, tHiank you for your leiter. | want fo know about ..., ete));

¢ write recipient data, subject, and return address;

* check punctuation (for example, the use of colon).
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There are several elements in this page you might
want to explore with the children such as the
question, along with the photograph. Encourage
children to discuss whether and when they write
letters. You may guide them so that all children
participate by providing suggestions; acknowledge
their contributions and knowledge. Encourage them
to reflect why we use letters to write about different

136 Family and Community
Yy

topics and express feelings. When you are checking
the environment with children, you may ask them
what they think it will be about and how they think
the activities of this lesson will be linked to it. And
for the social practice, you could invite children to
share and compare personal experiences.
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1 Work in groups. Answer the questions,
Refer children to the Picture Dictionary on page 126
of the Activity Book.

This is an opportunity to build on children’s
prior knowledge. You might ask them if they have
sent or received a letter or a postcard to start a class
discussion. If they have received correspondence,
elicit who sent it and how it made them feel; and
if they have sent letters, elicit who they wrote it to,
what information they wrote on the envelope, and
how they sent it. It is a good idea to explain that
letters are enclosed in an envelope and postcards
are mailed without an envelope, they have a picture
on one side and a space to write a short message on
the other. Encourage children to list other types of
correspondence and reasons to write.

Answers: Answers may vary.

2 Work in pairs. Read the letter and answer the
questions with a partner.

Refer children to the Picture Dictionary on page 126
of the Activity Book.

Draw children’s attention to the letter. Working
as a class, invite children to mention some
characteristics they may observe, like the date, the
greeting, and the farewell, among others.

Lesson 1 Unit 10 Activity Book page 116

To help children improve their listening and
speaking skills, you could read out loud the text
once, and then invite children to repeat after you
each sentence. Then exhort children to find the
answers to the questions. Go over the questions,
making sure they understand. You may clarify
that, at this point, they only need to have a general
idea about the topic. Check answers. You might
want to go over the greeting, the farewell, and
the format of the address. Encourage children to
write out their own home address in the generally
accepted format.

Answers: 1 To Grace 2 From Alysha 3Yes
4 Because Alysha writes in an affective way. 5 At
the Ocean View Hotel 6 On September 28"

3 Circle all the words from the letter in

activity 2 connected with Alysha’s experiences

on her vacation at the ocean.

You may elicit from children what the letter is about.
Exhort them to share any doubts they may have.
After they have circled the words, you may perform
an activity using the vocabulary. For example, you
could write the words on the board along with
others you might elicit from the children that they
need to know. Then invite them to imagine they're
having a great time at the beach, so they want

to share their experiences with their best friend
through a letter. Remind children the characteristics
a letter should have. You may suggest to children
that they should use Alysha’s letter as a guide, but
not to copy it.

Suggested answers: hotel, beach, pool,
sandcastle, waves, sun, crab, rocks
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1 Work in pairs. Answer the questions out loud.
Share your answers with another pair.

Once children have answered the questions in
pairs, it is suggested introducing the concept of pen
pals referring to someone who you regularly write
friendly letters to but have never met. It is a good
way of having friends all around the world.

Invite them to brainstorm, in pairs, what they
might want to Jearn about a pen pal, for example,
where they live, who they live with, what they
like to eat, what they like to do, etc. You could talk
with children about the risk this activity involves,
so they have to be careful when starting it, like not
sharing too much personal information or photos
immediately; they could write about hobbies and
preferences, share photos of landscapes or
things, etc.

Answers: Answers may vary.
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Print or photocopy the Letfers handout to provide
extra practice on letter format and parts.
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2 Read the letter in groups and label the parts.
Refer children to the Picture Dictionary on page 126
of the Activity Book.

Besides just showing the parts of the letter, this
could be a good chance to explain to children how
each part of a letter should be written and what
its function is. You could explain each part while
showing them where each is, or by asking them to
point where in the letter each part is as you mention
and explain it. The date is written at the top right
corner of the letter, the greeting might be written
after a Dear and a comma; the body is the central
part of the letter because it carries the message;
it is a good idea to point out that the body of the
letter is very important because it is where you
communicate your thoughts, questions, feelings,
ideas, etc. It might be written in a chronological
order or in a sequence. The goodbye expression is
usually short, like love, take care, etc., and finally,
the farewell closes the letter. You may also explain
that depending on the person you're writing to,
letters are divided as formal and informal. Elicit
from children if the letter in their books is formal or
informal and ask them why.

Answers: date: August 11™ receiver: Dear
Mario, greeting: How are you? body:
text farewell: Take care, sender: Andy

3 Read the letter from activity 2 again and answer
the questions in pairs.

Invite children to get into pairs. You could read the
letter out loud along with children and invite them
to ask any questions they may have. Once you have
clarified their doubts,

you may elicit from children what kind of matters
Andy is sharing with Mario. You could ask what
they would like to write about to a pen pal.

AEnswers: 1 The receiver 2 At Berryford
Elementary School 3 Because they're pen pals
who live in different countries and want to know
more about each other 41t is about Andy's
hobbies, preferences, likes, and daily life
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4 Work in small groups. Read the envelope and
identify its parts. Then answer the questions.
Invite children to get into groups and analyze the
information on the envelope and elicit the order

in which it is written. You could ask them to point
at each part in the envelope, as you mention and
explain it. The sender is the person who sends the
letter. The receiver is the person to whom the letter
is addressed to and who receives it. The address is
the place where the receiver may be reached. The
stamp is a small gummed label issued by postal
authorities that must be pasted to the envelope as
evidence that postal charges have been paid. Allow
some time for children to answer the questions.

Answers: sender: Mary Williams

receiver: Raquel Garcia address: 1145 Park Road,
Santa Monica FL 30309 US and Insurgentes Sur
1886 Col. Florida CDMX, 01030 stamp: top right
corner of the envelope To the questions: Answers

may vary.

5 Go back to the letter in lesson 1, page 116 and
complete the table in pairs. Design an envelope for
it and include the parts from activity 4.

Encourage children to work in pairs and complete
the table with information from the letter. Based

on the information seen so far, you could elicit

Lesson 2 Unit 10 Activity Book page 118

from children what the function of each part is. It

is suggested clarifying any doubts children may
have. At the end of this activity, suggest children
design an envelope similar to the one in activity 4.
Remind them to include the sender, the receiver, the
addresses of each one, and the stamp.

Answers: 1 Alysha 2 Grace 3 OceanView Hotel
4 September 28™ 5 How are you? 6 See you
soon. Love, Alysha.

6 s Work in pairs.

Organize children to work in pairs as you prefer.
Exhort them to select one of the topics. You could
give an example for children to know what a

key word might be. You could provide help with
vocabulary and spelling. Remember that visual
elements can help trigger new ideas, so you might
suggest using a semantic map with the main idea
in the center and add other ideas. You can use this
activity as portfolio evidence. Have children work
on a separate piece of paper, if necessary.

Answers: Answers may vary.

Help children answer the question in their
notebooks,

It is a good 1dea to review the parts of the letter
with children using the samples on their Activity
Bocks. You could use & stralegy to memorize
them such as an acronym.
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1 Work in groups. Share your experience
participating in a competition.

[nvite children to share their experience exhorting
them to transmit the emotions they felt according
to the events they're describing (nervousness,
excitement, joy, hope, sadness, etc.).

Answers: Answers may vary.

2 Work in pairs. Read the letter and answer the
questions,

Refer children to the Picture Dictionary on page 126
of the Activity Book.

As children read the letter in pairs, encourage
them to see that each paragraph is written following
a chronological sequence. Invite them to pay special
attention to the words written in bold and elicit the
verb tense. You may explain that we usually use the
past tense to narrate events in a letter and we often
include our feelings.

Enswers: 1 They are sisters. 2 A week before
Alma wrote the letter, at school 3 She chose a
chocolate cake recipe. 4 She was waiting for the
cake to be ready. 5 She feels excited and happy.
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¥ Go English! You could briefly introduce
children to the four past tense forms m English:
past simple (I played}, progressive (I was playing),
perfect (Il had played), and perfect progressive

(I had been playing). You could also explain one
of their uses. For example, past tense 1s used to
talk about sormething that happened once In

the past.

3 s Write in your notebook sentences about

a good experience you had recently. Then, in
groups, share them with your classmates.

Invite volunteers to share a good experience out
loud. Then exhort children to work individually and
write several sentences of their own about recent
experiences, They can share their sentences by
reading to each other out loud or by exchanging the
written sentences. You could monitor and help with
vocabulary. You can use this activity as portfolio
evidence. Have children work on a separate piece of
paper, if necessary.

Answers: Answers may vary.

E You may start by asking a volunteer to
read the instructions in the box out loud. Give
children time to work on the activity. Monitor
and help them when necessary. As soon as they
finish, encourage them to share what they have
worked on.

e

4 s Work in pairs.

You could remind children to use the topic they
chose, as well as the information they've learnt so
far. Invite them to set the date, the content of their
narration, and who they will address it to. You can
use this activity as portfolio evidence. Have children
work on a separate piece of paper, if necessary.

Answers: Answers may vary.
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1 Work in pairs. Look at the pictures and circle
how the boy feels. What helped you identify how
the boy feels?

Organize children to work in pairs as you prefer.
You could invite them to look at each picture and
to analyze them. Then exhort them to discuss, in
pairs, how the boy may feel and what helped them
identify his mood. Ask pairs to brainstorm ideas
about why he feels that way and invite them to
share them as a class.

Answers: 1 happy 2sad To the question:
Answers may vary.
B S AN OO T
It would be a good idea if you ask children about
the way they were able to identify how the boy
feels. They might answer it was because of the smile
in the first picture and the frown in the second
picture.

You could introduce the concept of body language
and act out some feelings or attitudes for children to
guess. You could write the adjectives on the board
and explain their meanings in their mother tongue
before you act them out.

2 Work in groups. Read the text and answer

the questions.

Invite children to read the text and get together

in small groups to answer the questions. You may
check that everyone understands the questions. You
could give them some time to share their answers
with another group. You may check answers as a
class and invite volunteers to share what they do
when they feel disappointed or depressed.

Answers: 1 No,it'snot. 2 Itis an e-mail.

3 A letter is a message that you write on a piece of
paper and sent through a postal service. An e-mail
is a system for sending a written message from
one computer to another 41t is about Jerome's
experience. The coach dropped him from the
soccer team for failing Math and now he feels sad,
disappointed, and depressed. 5 Jerome

This could be a good opportunity to point out

the differences between a letter and an e-mail {for
example, street address vs. e-mail address) as
well as some similarities (for example, both have
greetings, dates, farewells, etc.). You might want to
remind children that even though e-mails tell you
who the sender 15, 1t is Important and polite to sign
them with our own names. [nvite them to create an
e-mail account if they don't have one yet, For some
other cases, children may not have the opportunity
to access the Internet; in those cases, you coudd
organize a classroom mail box for them to
exchange mail. “
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3 ‘s Work in groups. Write Linda’s reply to
Jerome using words and phrases from the box.
Do you agree with Linda? What would be your
answer to Jerome?

Organize children to work in pairs and, after they
finish completing Linda’s response to Jerome’s
e-mail, invite them to compare their answers with
another pair. You may point out the fact that, in the
first e-mail, Jerome was feeling disappointed after
the coach talked to him. Then invite children to
tell you how they think Jerome’s feelings changed
after he talked with Linda and she offered to study
Math together. Elicit from children if they would
do the same as Linda (offer help) or if they would
give a different response. You can use this activity
as portfolio evidence. Have children work on a
separate piece of paper, if necessary.

Answer:1Dear 2sad 3 was helping my
grandfather 4 happy 5 Please write back
soon. 6 Lots oflove To the question: Answers

may vary.

4 Share your reply with a classmate. Read the box
and talk about the information in it.

You could put two pairs together and invite them

to share their e-mail replies. Check answers. Invite
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children to read the box and think about empathy
and when they are empathic.

? Go English! invite children to answer the
questicns and share their thoughts as a class. You
could explain children that being empathetic is {0
be able to understand how someone feels because
you can imagine what it is to be in the place of that
person. This can help somecne to develop good
relationships and promote trust and honesty.

5 ‘s Work in pairs.

Encourage children to add notes about their feelings
to the sentences they wrote in step 2. Suggest that
they share their text with a classmate reading it out
loud. Allow them enough time to do this. Encourage
them to talk to each other about their feelings

about each other’s texts. You can use this activity

as portfolio evidence. Have children work on a
separate piece of paper, if necessary.

Enswers: Answers may vary.

Help children answer the question in their
notebooks.

Invite children to reflect on the question and share
their thoughts as a class. You may alsc remind them
that it is irmportant to listen respectfully %
to other’s personal experiences. 2

L et e . - L tes
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Prmt or photocopy the Black Beautu ﬂabhcardb to

provide extra practice on personal experiences,
vocabulary, and expressions.
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1 #¥ Work in groups. Think of a place you have
visited. Make a list of the things you saw and did.
Tell the group about your experiences, but not the
name of the place. Can they guess the place?

You might ask children to think of a place they have
visited or a place they would like to visit. Suggest
that they make a list of three things they saw or

did when they were there, or that they would like
to see and do. You may put them together in small
groups and invite them to take turns telling each
other about their experiences without mentioning
the name of the place. Then their classmates should
try to guess the place. You can use this activity

as portfolio evidence. Have children work on a
separate piece of paper, if necessary.

Answers: Answers may vary.

2 In pairs, read the letter. Circle the five words
that should be in upper case.

You might explain to children that in this activity
they are going to revise a letter written by Beto
and Beatriz. Organize the class to work in pairs as
you prefer and encourage them to read the letter,
find the words that have not been capitalized, and
correct them. You might want to point out that

the beginnings of sentences, names of places, and

Lesson 5 Unit 10 XActivity Book page 122

words after periods, are capitalized. If you consider
suitable, set a time limit for children to mark the
corrections. Check answers as a class.

Answers: How Mexico City Teotihuacan Love

?Go English! You might use this question

to invite children to brainstorm the capitalization
rules they know. Encourage them to write them on
the board to share with the class. Elicit whether
some of the rules are different from the rules in
their mother tongue.

3 Work as a class. Read the letter again and
answer the questions orally.

Tell children they may need to read the letter again
in order to answer the questions. Elicit answers
from children and check as a class.

Answers: Answers may vary.

? Go English! A conjunciion is a word that
joins words, groups, phrases, and sentences.
Words like and and so, are part of coordinating
conjurctions. There re seven of them: for, and, nor,
but, or, yet. and so.You could tell children that they
can remember them using the acronym FANBOYS.
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4 o Work in pairs. Write a reply to the letter in

activity 2.

Organize children to work in pairs. Explain to
children that they are going to write a reply to
the letter from Beto and Beatriz. You may draw a

semantic map on the board and write vacation in the
center; then have children, as a whole class, suggest

some ideas. After one or two minutes, suggest that
they take a few ideas and write the reply to the

letter. It could be useful to remind children what the
parts of a letter are. You may elicit other things they
have seen in this unit and invite them to incorporate

them into their letter. You can use this activity
as portfolio evidence. Have children work on a
separate piece of paper, if necessary.

Answers: Answers may vary.

5 ¥ Copy the letter on a sheet of paper and

make an envelope for it. You can use the envelope

on page 118, activity 4, as a model.

Invite children to go back to page 118 and use the
envelope as a guide to create one with information
of their own and from Beto and Beatriz’ letter. You
can use this activity as portfolio evidence. Have
children work on a separate piece of paper,

if necessary.
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Answers: Answers may vary.

6 In pairs, exchange letters and provide feedback,
follow the checklist.

Revising is an important part of the writing process.
You may explain the revision process; vou might
want to model how to do it with a sample letter.
You could draw their attention to the checklist and
allow them time to read each other’s letters and
provide feedback. Encourage them to make the
corresponding corrections.

Answers: Answers may vary.

Help children answer the question in their
notebooks.

You might use this question to inihate a discussion
about the Importance of feedback. It could be

a good idea to explain that feedback is an
opportunty to learn how to make something

better. &?

7 2 Work in pairs.

Encourage children to go over their letter from
step 3 and check capitalization and spelling.
Remind them that correct capitalization,
punctuation, and spelling make writing easy

to read. Suggest that they join ideas using the
connectors and and so. You could also suggest that
they exchange letters with a partner. Encourage
children to check the spelling, grammar, and
punctuation of their partner’s letter. Then ask

the original writer to make the corresponding
corrections. You can use this activity as portfolio
evidence. Have children work on a separate piece of
paper, if necessary.

Answers: Answers may vary.
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Part 1 Socializing

1 s Work in groups.

Divide the class into groups as you prefer and invite
them to exchange their letters. Invite children to
reply to the letters and then read their replies out
loud in their groups. Each group should vote for its
best experience and reply. As a class, make a list of
aspects to improve, for example, spelling of words
with double letters, past tense of irregular verbs,
etc. You may write the list on the board and suggest
to children that they write it in their notebooks.
Encourage children to send their letters to a friend
or relative and explain to them how do it. You can
use this activity as portfolio evidence. Have children
work on a separate piece of paper, if necessary.

Answers: Answers may vary.

Part 2 Now you can ...

After children complete the checklist on page 115,
you could have a feedback session and elicit what
they did well and what they need to work on. Help
children recognize their strengths and to improve

Follow-up A Letter About Personal Experiences

any gaps they may still have. This might be a good
opportunity to provide assistance to those children
that need it.

Answers: Answers may vary.

Part 3 Make it yours

Encourage children to read and answer the questions
individually, and then share their answers with a
classmate. Walk around checking grammar and
spelling. You could perform a class session to clarify
any mistakes you have observed. Encourage them to
use as much English as they can.

Answers: Answers may vary.
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Once they finish the unit, it is suggested having
children go to the activities page at the end of

their Reader chapter and answer them. For that,
they might need to read the chapter again, so it is
recommended to give them time. Once they read or
remember what the text is about, have them check
their answers. For that, you might ask children

to work in pairs or as a class. Encourage them to
participate and explain their answers, when
nECESSElI'y.
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This Progress Tracker will give children the opportunity to reflect on what they have
learned throughout the unit. By doing so, they will feel involved in their learning
process, which will encourage them to take responsibility for their learning journey.
Therefore, it is important that this purpose is clear for children before answering.

As children approach this section, it can be useful for them to flick through the
pages of the unit and notice what they learned, which can go from structures in
the new language, to skills, strategies, or some other knowledge. They can write it
down in their notebooks or talk about it in pairs. Make sure they understand all
the information on the page.

After they finish answering each question, you may carry out a class session in

which you encourage children to realize how far they’ve come, which will keep them

feeling positive for what is to come.
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&
Assessment Instrument For the children

Student Self-Evaluation Chart

Name:

Grade: Date:

A student self-evaluation chart is a self-assessment tool that evaluates the children’s achievements
accomplished in a certain module.

Instructions:

1 Determine the criteria to be evaluated.

2 Read the statements with the children and discuss with them the meaning of each one.

3 Ask them to check (/) the Yes / No columns according to their personal learning experience.

Photocopiable D.R. © Macmillan Publishers, S.A. de C.V., 2019. Only for teaching purposes.
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Introduction

Welcome to Go English! Class CD4. This Class CD is part
of the Teacher’s Guide and is meant to be a great tool for
your everyday classes. Besides including all the audios of
the Activity Book and the Reader you will need during the
school year, it contains additional resources to enrich your
class. The additional resources are:

Flashcards Handouts

Flashcards

Go English! 4 focuses on developing children’s ability to
read texts accurately and fluently. Simple activities such as
frequent readings of favorite stories, poems, and rhymes can
help raise children’s awareness of the foreign language as
they interact with the texts.

By the time they are in fourth grade, children may recognize
a number of English words by sight. They also may still have
trouble recognizing the unfamiliar words they find in books,
Children in third and fourth grades begin to read faster, in
meaningful phrases and with larger expressions.

It is suggested looking for opportunities to link children’s
experiences to the story or to the informative text, and to
use the flashcards to develop background knowledge that
children will need to comprehend the story.

Each time a new chapter in the Reader starts, it is useful to
encourage them to figure out how the text is organized by
using graphic elements and headings. Ask questions that
involve them, such as What would you do if you were in this
sttuation? How do you think he / she felt?

The first time the group reads an informative or a literary
text, you can read it out loud, modeling fluent reading with
proper inflection, pauses, and tone while children follow
along in their Reader. You can additionally pause and add
dramatic effects, and make predictions and inferences to
connect events. The goal during this first stage of reading
is to have children relate the illustrations to the text, and to
have them point out specific parts of the text that provide
answers to questions.

Additional readings should follow this first one, with children
reading a section of the text out loud at the same time, either
as a whole class in unison, together with you, or with a
reading buddy. By reading in pairs or small groups, children
have more reading time and have opportunities to discuss,
negotiate, and relate the text to their own lives. When
children read out loud, focus on reading with appropriate
volume and clarity, how words and groups of words go
together, and the use of punctuation to add expression.

In this Class CD, you will find four flashcards per chapter of
the Reader containing three key scenes from three different
pages and those same scenes together in one last flasheard,
su vou can project themn or print them and ...

1} ... use them as prompts to talk about the story.

2) ... have children retell the story.

3) ... activate children’s previous knowledge.

4) ... have children ask and answer questions about the

text in the chapter and many other activities,

Handouts

Young children learn chunks of language, which combine
grammar and vocabulary in a natural way, just as they

learn their mother tongue, As they get older, they learn

to notice and analyze language forms and functions. So,
these handouts are created to meet the children’s needs to
memuorize, practice, recycle, and extend their vocabulary and
language chunks in meaningful contexts.

[n this CD, you will tind eleven handouts. This means that
there is one handout per unit of the Activity Book and one
extra handout with vocabulary and expressions vou can use
at the beginning of the year and throughout the vear too.

These handouts will provide you with a wide variety of
expressions, vocabulary, charts, and other resources that will
allow you to expand the topic seen in the Activity Book. As
with the Reader flashcards, you can print the handouts or
project them. You will decide this based on the needs of your
class or the activity you have planned. Nevertheless, vou will
find specific activities in the Teacher’s Guide which will be
highlighted by the use of a box called Media Resources.

How to Run It
To run the CD, follow these steps:

1) Insert the CD on the disc tray of your computer or on an
externa) CD reader connected to it.

2) Go to My Computer and right-click on the CD/DVD RW
drive (any letter from D:).

3) Right-click and hold on the Go English! Class CD4 icon.

4) Select “Open”on the displayed Menu.

5) Right click on the folder you want to see (“Introduction”
or “Additional Resources™).

To access the Audio Tracks:

1) Open Windows Media Player or the media player you
prefer on your computer.

2) Select the Audio File and double click on it to display
the list of tracks.

3) Click on the track you want to listen.
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Reader's Book Audio Script

o Track 28) , Unit 2, Chapter 2, Activity 1 W Track 30, Unit 8, Chapter 8, Activity 1

The cacomistle is a mammal that lives in wet and tropical Prince John was a mean and skinny man with a pointy
forests of Mexico. It is grey and brown and it has a fluffy black beard. He made the peaple pay very high taxes
tail with black bands. The name cacomistle comes from because he wanted to get rich. King Richard was a good
Nahuatl and means “halif cat” or "half mountain lion.” ruler and when he came home from war. He discovered
They eat a wide variety of foods depending on what what his brother was doing and he put him in jail
they can find or hunt, their diet consists mainly of fruits, immediately. Will Scarlet, was a handsome and brave
insects, and small reptiles and rodents. They are small man, and he became friends with Robin Hood. Little
anima's, their size ranges from 38 to 45 centimeters and John, was tall and strong and joined Will and Robin to
they weigh about 700 grams to 1 kilogram. They can plan attacks on rich people to give money to the poor.

survive / years in the wild and in captivity they can live
up to 23 years.

o Track 29)., Unit 7, Chapter 7, Activity 1

1

Boy: I'm not feeling very well. I think | have 2 fever. . |
have a headache, | have goosebumps and my forehead
feels very hot.

2
Mom: Hi Clarissa, I'm sorry | can't pick you up from school
I had to leave the job today The air conditioning was

very cold all week ... Now | have a cough and | feel very
bad.

3

Teacher: Listen children! Our Physical Education class is
canceled for today. | know you wanted to do a lot of
exercise today, but | just sprained my ankle and | need
to go to the doctor,
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