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Estimado(a) maestro(a):

La Guia Didactica gue tiene en las manos es resultado del esfuerzo realizado por el
gobierno federal y los gobiernos estatales para garantizar que los(as) alumnos(as)
gue cursan la asignatura de Lengua Extranjera. Inglés puedan acercarse al cono-
cimiento y dominio de una lengua diferente a la materna y, con sus orientaciones,
alcanzar una educaciéon de excelencia.

Los materiales educativos que conforman el paquete didéctico le ayudaran a que
los(as) estudiantes de esta asignatura logren familiarizarse, conocer, comprender
y comunicarse en Inglés como lengua extranjera.

Esta Guia didactica contribuira también a su formacién docente, pues en ella en-
contrara recomendaciones metodoldgicas y disciplinares para generar mejores
ambientes de ensefianza y aprendizaje de la lengua inglesa; ademas, cuenta con
un disco que contiene modelos orales e imégenes fijas que le apoyardn en su que-
hacer docente.

Le deseamos éxito.

Distribucion gratuita, prohibida su venta.
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Crossover is a challenging, fun, dynamic, and interactive
three-level course far young teenagers. It is designed for
students at an intermediate level of English.

Crossover has been developed to promote a wider
understanding of the world outside the classroom. It
promotes the acceptance of all cultures, socioeconomic
situations, ages, races, opinions, and beliefs.

A respect for the life, dignity, and rights of others runs
throughout the book, along with a focus on modern-day
global issues such as the environment and technology.
All of the activities are specifically designed to stimulate
interest in the students and develop independent
thought.

The Program of Study

The general purpose of the program of study for English
in basic education is for students to develop the skills
and knowledge necessary to participate and interact in
both oral and written sacial practices of the language,

Specific purposes include

e using English to express ideas and thoughts
confidently and efficiently to people of other cultures.

¢ organizing thoughts and discourse, analyzing critically,
and solving problems, as well as participating in
different exchanges and cultural expressions.

® interacting creatively and ethically, with empathy
towards the perspectives and feelings of others.

* recognizing the role of language and culture in the
construction of knowledge, shaping of identity, and
regulation of behavior, experience, and values.

» reflecting on language and culture to interpret and
produce meaning in exchanges.

The content and activities of Crossover are at the B1 level
of the Comman European framework for Languages.
This means that students consolidate their knowledge

of English by understanding and using the language to
interact with oral and written texts in different contexts.

Throughout Crossover, students constantly review
previously learned language at the same time as new
items, This spiral-based language program ensures a
balanced progression in the language learning process.

Specifically, in Cycle 4, students adapt their performance
through a vanety of communicative situations where
they can

® analyze aspects that allow improvement of
intercultural understanding.

* apply strategies to overcome personal and collective
challenges in learning English.

* transfer strategies to different English-language
learning situations.

* yse a simple but wide linguistic repertoire in a variety
of familiar and everyday situations.

* exchange information of interest.

® engage with appropriate register in social exchanges in
a vanety of situations.

Crossover focuses on the social practices of the language
as outiined in the curriculum. This means that the way
we interact is the foundation of teaching and learning.
Interaction falls into three specifted social learning
environments: family and community, recreational and
literary, and academic and educational.

Methodology

Crossover adopts an action-oriented approach to
language learning. This communicative approach is
based on the premise that learning is constructed
around the actions required to achieve a particular
outcome. This means that learning English is no longer
the objective of the activities that are carried out; it is
the language they are carried out in.

To provide this outcome, each unit of study in Crossover
revolves around the collaborative construction of a
product that requires the use of target social practices.



The Learner

The role of the learner in this approach puts the student
in the role of a social agent, or active participant, in the
learning process. The idea of a social agent recognizes
that each learner has different experiences that define
his or her identity, and that genuine interaction requires
a learner to be aware of his or her own knowledge and
competences and use them in and for social action.

To do this, the learner must be aware of this goal and
the nature of the tasks, his or her needs, strengths, and
weaknesses with respect to this task, and what he or she
still needs to learn in order to accomplish the task.

The Teacher

The role of the teacher in an action-oriented approach
is to propose and define, together with the class, the
products or final goal of each unit, and the activities
required to achieve it based on students’ knowledge,
experiences, and interests. The teacher must generate
and promote oppotunities for real communication in
the classroom both oral and written, while encouraing
reflection and analysis. In addition, the teacher is
responsible for creating an atmosphere of respect and
collaboration in the classroom.

The Units

The unit structure revolves around the creation of the
unit product using the social practices of the unit.
Students start by exploring and analyzing the social
practice in context. This context can appear in the
written text or in an oral text. Students then use the
social practice communicatively in activities that lead up
to or are part of the unit product. They then reflect on
and review their production, and finally, they socialize
and share their product work with the class.

Evaluation

Crossover aims 1o help students become more
autonomous learners. It inciudes opportunities for
students to assess their own progress at the beginning
of each unit, during each unit, and at the end of each
unit. Evaluation tools such as checklists, rubrics and
questionnaires have been included to aid in this process.
Students can then reflect on their own achievements
and find strategies that will help them improve their
learning.

Crossover also includes suggestions of when and how the
teacher can assess students’ progress. It is important to
keep in mind when grading that the focus is on fluency
and communicative competence. Ongoing assessment
throughout each unit is recommended for evaluating
this, and there is also an evaluation instrument, as
suggested by the program, at the end of each unit.

Suggested grading criteria for
each skill can be found at the
back of the Teacher’s Guide, as are
photocopiable unit assessments.
Students’ final grades should

be a combination of these
assessments, the ongoing
assessments, and

project work.

Remember you are the
most important aspect
of any teaching program.
You create the classroom
environment that makes
learning possible. With
vour skills and this teaching
resource, we are sure you

will enable your students to
Crossover to a brighter future.
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Ac“tivity Book

The Activity Book

The Activity Book offers ten units with material for three
weeks of class and a fourth week for the presentation of
the unit product and evaluation.

Each unit starts with a Share What You Know section

that allows students to activate prior knowledge, and
assess and reflect on previous knowledge of the social
practices and target language of each unit. At this point,
you can identify their weaknesses and strengths and plan
strategies you can use to approach the activities and
content of the unit.

The Social Practices appear on the opening page of each
unit. The social practice of each unit is what guides the
activities and the content.

Each unit allows students to expiore, use, and reflect

on the topic and the social practices. The activities
within each class lead up to the product steps of the
final product. Together with your students, you can vary
or adapt these products and the steps based on each
group’s interests and needs.

Learning to Learn Tips

As you work through each unit, you will find tips
associated with fluency and accuracy in speaking and
writing skills. There are also tips for reading, listening,
and pronunciation strategies, as well as checklists for
how to write specific types of texts.

At the end of each unit, students will present their final
products in class. Different evaluation instruments are
provided to help them assess their own performance and
those of others.
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Activity

Produt Lyuluation Rubric

Evidence Portfolio

Throughout the unit and the product steps, students can collect evidence of their learning and progress. They
can keep this work and anything else they think reflects their progress in their Fvidence Portfolio.

At the end of the year, they will have a full record of their year's work. At this point, you can ask them to
review their work and assess how they did. The questions below might be helpful as a guide:

Did you turn everything in?

Where did you see an improvement?

What do you need to work on?

Which piece of work did you enjay the most?
Which did you find most difficult and why?

Vi =

Product Evaluation

fdeas for how students can decorate their Portfolio:

» Decorate the cover.

» Add a contents page.

« Divide it into separate chapters.

» Organize the content by text, topic, or however they choose.

Different tools have been included to help students evaluate their participation in the unit product. Students
can use these tools to help them reflect on their learning as well as attitude and collaboration.
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Self-Evaluation Checklists
As students work through each unit, they will find other tips and Self-Check boxes associated with fluency and
accuracy in speaking and writing skills. There are also tips for reading, listening, and pronunciation strategies,
as well as checklists for writing specific types of texts. All of these, together with Check What You Know boxes
related to language, give students continuous opportunities to analyze and assess their own work.

v

Self-Evaluation
At the end of the unit, students can use all of this information to complete a self-assessment chart related to
the social practice and learning outcomes of the unit.

Self-Check
Yes = |

| can... Very Well OK ' With Difficulty |

'

= give advice about volunteering.

= ask for personal information.
speak.

01 participated
confidently.

Ot included \

= give personal information.

| would like to improve

I’m going to




Other Features
Finally, there are a number of other features

in the book that will also help students to learn.
» The Glossary at the back of the book contains keywords

from the Activity Book. It gives a definition of each word, as
well as other helpful information. It is important to remind
students to always try to deduce the meanings of words
they don't know first and then use the Glossary to confirm

their deductions.
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« The Grammar Reference section at the back of the book offers full
explanations of grammar points covered in each unit. Encourage
students to use this section to confirm rules they have already figured

out and to learn more about the systems of English.
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The Reader contains ten texts-—some informative and some narrative —

! . . . ' [YYPATA - Reader
that will help bring the real world into the classroom. They will allow A ¥ T —
students to explore different literary genres while becoming more familiar ~ ~=* T 07T 3ysana Ponton

with the traditions and customs of English-speaking cultures,

The Reader texts were designed to be used as additional extensive reading.
Students can read them at home independently or collaboratively in

class. Each reading includes prediction questions on the title page to help
activate their prior knowledge about the topic or genre.

Remember, there are four factors to consider as a good reader: yourself
as the reader, the text, the reading strategies used, and the purpose.
Readers need to think about how they interact with the text they are

reading, and sometimes change their reading strategies to meet the
challenges of that text.

Each reading includes prediction questions on the title page to help
activate students’ prior knowledge about the topic or genre.
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Comprehension Check activities at the l

end of each text will help students
develop different reading strategies,
like reading for specific information,
reading for general comprehension,
and deducing the meaning of words
from the context. In addition to

this, there are discussion questions
that will help students practice
critical thinking skills like inference,
interpretation, and evaluation.

Key vacabulary and words that
students might have difficulty with
have been hightlighted in bold the
first time they appear. These words
can be found in the English-Spanish
Glossary at the end of the Reader.



Teacher’s Guide

The Teacher's Guide was designed to offer teachers suggestions and support in three main areas: content and
cultural information related to the topic of the unit, language support for target structures, and suggestions
for adapting materials to ditferent student needs and teaching contexts. A reproduction of the Activity Book is
included with answers in bold small caps for easy identification.
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Language Knowledge
boxes offer grammar
explanations for
structures related to
the social practice.
They focus on use,
form, and common
problems that Spanish
speaking learners have.
Suggestions for how to
deal with these probems
have been included.
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Possible answers for open discusston
questions and sample language for oral
activities are included at point of use.
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Scaffolding activities
with suggestions for
how teachers support
student learning or
make an activity more
or less challenging.
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progress/achievements
throughout the unit.
These should include
what to evaluate, as
well as suggestions at
the specific student level
and the whole class
level on ways to address
any problem areas.

classroom management
appear throughout
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reminders to make sure
students have or bring
the materials they might
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A Self-Assessment box suggests how to guide students using the evaluation tools
on the last two pages of each unit to evaluate their final product, how they
worked in the unit, and their achievement of the learning outcomes.
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Evaluation boxes at the end of each unit refer teachers to the suggested
evaluation instruments for the product from the SEP program, which are
available at the back of the book with a photocopiable exam that is also

included at the back of the book.
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The Class CD comes
with every Teacher’s
Guide. |t has complete
recordings of the
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- listening activities, some o
Reader texts, and images ; R -
 related to each unit. Lo i
I R
Other sections found at the back S R e '
of the Teacher’s Guide include Lo .:.; P g " ; o L
» Grammar Reference and Glossary from the sy r - ;\‘*’ : :..,‘ e :-ME.-........‘.‘.." l
Activity Book. | :“.-:. i‘;‘"’ 3 e § “f'.‘_"'-:% ‘"""“'— S, . i |
» Unit Assessments: A two-page assessmentfor | - . | = J RN R e e e |
each of the ten units. _‘___J "__, ::3 — T 7@‘1 T i
» Marking Criteria with level-appropriate models . . _f = 7 ' -
and rubrics for marking students’ writing. L - 4 [ S - wr
« Audioscripts. o S - J
» Helpful Phrases. ;’ o ?’
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| Uhit Planner

Unit 1: Coming of Age

Familiar and Community Environment

Final product: Autobiographical Anecdote

Social practice: Talk about your own and others’ experiences

Page Learning Qutcomes Product Self-assessment Evidence
10-11 | Listen to and analyze Make a list of important events | Analyze a List of events
conversations about personal in people’s lives and choose an | conversation
experiences event,
12-13 | Understand the general sense Write questions about your Exchange List of questions
of a conversation, the key ideas, | important event. information
and the details
14-15 | Listen and analyze conversations | Make a graphic organizer for Analyze the Graphic organizer for
about personal experiences your anecdote. structure of an anecdote
Understand the general sense anecdote
of a conversation, the key ideas,
and details
16 Understand the general sense Make a list of the contents of a | Support your List of contents of a
of a conversation, the key ideas, | scrapbook. anecdote with visual | scrapbook
and the details material
17 Share personal experiences by Present your anecdote and Anecdote List of suggestions
telling an anecdote scrapbook to the group. Product assessment
checklist
Self-assessment
i8 Evaluate Your Attitude Evaluate Your Progress Evaluate Your Achievements

Unit 2: Cultural Differences

Recreational and Literary Environment

Final product; A Comparative Chart Based on Essays

Social practice: Contrast cultural aspects in short essays

Page i.eaming Outcomes Product Self-assessment Evidence
20-21 | Revise short essays Make a list of the Revise short literary | List of cultural aspects
Understand the general meaning, main cultural aspects that are | essays
ideas, and details of essays important or unigue to a
country.
Describe and compare cultural aspects
22 Revise short essays Choose a cultural aspect Mindmap of cultural aspects
and make a mindmap.
23 Describe and compare cuitural aspects Compare cultural Paragraph with similarities
aspects and differences
24-25 ] Understand the general meaning, main Understand general | Chart with information of
ideas, and details of essays details national event
Describe and compare cultural aspects
26-27 | Understand the general meaning, main Write a paragraph for Describe cultural Paragraph of subtopics from
ideas, and details of essays each subtopic of your aspects mindmap
Describe cultural aspects mindmap.
28 Revise short essays Use your essay to make a | Compare cultural Comparative essay
Describe and compare cultural aspects comparative chart. aspects
29 Describe and compare cultural aspects Present your Product evaluation List of tips
comparative chart. guestionnaire
Self-assessment
30 Evaluate Your Attitude | Evaluate Your Progress I Evaluate Your Achievements




Unit 3: Natural Disasters

Academic and Educational Environment

Final product: Instructional Poster

Social practice: Create instructions to help people be prepared for a natural disaster

Page Learning Outcomés Product Self-assessment Evidence

32-33 | Read and understand instructions Make a list of natural disasters Analyze an List of natural disasters
Analyze the language of instructions | that are common in your example of

community. instructions

34— 35 | Analyze the language of instructions Choose a natural disaster. Notes on how a natural
Select key information and review Make notes on what to do in a disaster occurs
instructions natural disaster. Drawings of signs

36~ 37 | Select key information and review Make a list with the contents of | Analyze Emergency kit list
instructions an emergency kit. instructions and Notes of key actions
Analyze the language of instructions explanations

38-39 | Select key information and review Write instructions to avoid Instructions on how to
instructions forest fires avoid a natural disaster
Analyze the language of instructions Write instructions for a
Write and edit instructions natural disaster

40 Analyze the language of instructions Evaluate your partner. Write and edit
Write and edit instructions Design a n instructional poster, | instructions

41 Read and understand instructions An instructional poster Product evaluation | Discussion

rubric
Self-assessment
42 Evaluate Your Attitude Evaluate Your Progress Evaluate Your Achievements

Unit 4: In the News

familiar and Community Environment

Final product: Comparative Chart

Social practice: Compare news stories in different publications

Page Learning Outcomes Product Self-assessment Evidence
44-45 | Analyze news stories Make a list of recent news stories. Recognize types of List of news stories
news stories

46—47 | Read news stories Select a news story and make notes. | Exchange opinions Notes on the news
Analyze news stories stories

4849 | Read news stories Identify the key aspects of your Notes on key notes
Analyze news stories news story. from news story
Contrast news stories from different Role-play an
newspapers interview

50-51 | Read news stories Ask and answer questions about Questions about news
Analyze news stories your news story. story
Contrast news stories from different | Use the answers to write a news News story
newspapers story

52 Read news stories Make a comparative chart of the Comparing news Comparative chart
Analyze news stories different news stories. stories
Contrast news stories from different
newspapers

53 Contrast news stories from different | Display and present your Peer evaluation List of suggestions
newspapers comparative chart. guestionnaire

Self-assessment
54 Evaluate Your Attitude Evaluate Your Progress ] Evaluate Your Achievements




Unit Planner

Unit 5: Theater and Drama

Recreational and Literary Environment

Final product: A Dramatized Reading

Social practice: Read and analyze plays

Page Learning Qutcomes Product Self-assessment Evidence

56-57 | Read short plays for their general Review short Discussion about the parts
sense, main ideas, and details theater plays of a script

58-59 | Read short plays for their general List different genres of plays and List of plays, movies, or
sense, main ideas, and details examples of each. stories
Select and analyze short plays

€0 Read short plays for their general Choose a play and describe its Table with characters’ play
sense, main ideas, and details characters. analysis
Select and analyze short plays

61 Select and analyze short plays Analyze ways to Practice saying
Participate in the dramatized express attitudes | exclamations
reading of a short scene from a play

62—63 | Read short plays for their general Make a scene map. Analyze actions in | Scene map for the play
sense, main ideas, and details Analyze the stage directions. aplay Script with stage directions
Select and analyze short plays

64 Read short plays for their general Make notes on the use of Dramatized Notes on the use of
sense, main ideas, and details nonverbal language in your script. | reading nonverbal language

65 Participate in the dramatized Perform a dramatized reading of Group product Checkiist and notes from
reading of a short scene from a play | your script. evaluation discussion

Self-assessment
66 Evaluate Your Attitude Evaluate Your Progress Evaluate Your Achievements

Unit 6: inventions That Changed the Worid

Academic and Educational Environment

Final product: Infographic for the Operation of a Machine

Social practice: Paraphrase information to explain how a machine works

Page Learning Dutcomes Product Self-assessment Evidence

68-69 Read and understand infographics for Brainstorm a list of List of machines
machines machines.
Select and evaluate materials for infographics

70-71 Read and understand infographics for Create a mindmap of your | Understand information | Mindmap of
machines invention. invention

72-73 Read and understand infographics for Praw your invention and Understand and write Labeled picture
machines label the parts. information Description of
Select and evaluate materials for infographics | Write a description of the | Write information invention
Explain the purpose and process of a machine | PUTPO5€ of your machine.

74-75 Explain the purpose and process of a machine | Create a flow chart Write information Process flow
Edit texts according to criteria describing how your Describe pracesses chart

machine works.

Select and evaluate materials for infographics

76 Select and evaluate materials for infographics | Design an infographic for Edit information Infographic
Edit texts according to criteria your invention.

77 Explain the purpose and process of a machine ] Present your infographic to | Product assessment List of

the class. checklist suggestions
Self-assessment
78 Evaluate Your Attitude Evaluate Your Progress Evaluate Your Achievements




Unit 7: Complaints

fFamiliar and Community Environment  Social practice: Complain about a product

P T A ¥ T R e L e e Gy SR e " hock-
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Final product: Oral Complaints about a Product

Page Learning OQutcomes Product Self-assessment Evidence
80-81 | Listen and analyze Make a list of possible problems Analyze complaints | List of problems about
complaints about products | with products. about products products
Make a process chart for
complaining.
82--83 | Examine the different forms | Create a chart with expressions to Analyze complaints | Chart with expressions to
and situations of complaints | make a complaint. about products complain
Make oral complaints Write dialogues
84 Listen and analyze Examine the Comparison chart of
complaints anout products different forms complaints
and situations of
complaints
85 Examine the different forms | Create a chart with expressions Chart of expressions to clarify
and situations of complaints | to express and clarify misunderstandings
misunderstandings.
86 Examine the different forms | Write role-play cards for different Make oral
and situations of complaints | complaint situations. complaints
Make oral complaints
87 Make oral complaints Role-play your complaint. Product evaluation List of suggestions
rubric
Self-assessment
38 Evaluate Your Attitude Evaluate Your Progress Evaluate Your Achieverments

Unit 8: Keep Talking!

Recreational and Community Environment
Finai product: An improvised Monologue

Social practice: Improvise a short monologue on a topic of interest

Page Learning Cutcomes Product Self-assessment Evidence
90-91 | Analyze monologue genres | Create a list of situations where you | Analyze a List of a monologue’s
hear monologues. monologue situations
92-93 | Analyze monologue genres | Choose a situation and a suitable Recognize types of Notes on the audience,
Plan a monologue genre. monologues purpaose, and topic
94-95 | Analyze monologue genres | Make a graphic organizer for your Monologue graphic arganizer
Plan a monologue genre.
96-97 | Analyze monologue genres | Create a monologue using your Monologue with fillers
Plan a monologue graphic organizer.
Provide and respond to Add details like fillers to your
feedback monologue.
98 Analyze monologue genres | Create audience cards for different Audience cards for
Plan a monologue possible monologues. monologues
99 Present a monologue Improvise a monologue. Improvised Anecdote
monologue
Self-assessment
100 lEvaIuate Your Attitude Evaluate Your Progress l Evaluate Your Achievements




Unit Planner

Unit 9: Water, Water, Everywhere
Academic and Educational Environment
Final product: Roundtable Discussion

Social practice: Discuss viewpoints in a roundtable discussion

Page Learning Outcomes Product Self-assessment Evidence

102-103 | Understand the general sense and Choose a topic affecting your Exchange Mindmap of topics that
the main ideas of texts related to community. information affect the community
civics and ethics formation

104--105 | Analyze texts related to civics Write questions and notes to Topic questions 1o guide
and ethics formation and select guide your topic research. research and roundtabie
information ' discussion

106-105 | Discuss viewpoeints in a roundtable | Give your opinion on the topic | Express opinions Discussion
discussion you chose. Notes to support your
Analyze texts related to civics questions
and ethics formation and select
information

108-109 | Understand the general sense and Research the topic using your | Research a topic Information from research
the main ideas of texts related to questions and notes. Write an article Discursive essay
civics and ethics formation Write a discursive essay.

110 Discuss viewpoints in a roundtable | Create a roundtable guide with | Roundtable Chart guide for the
discussion your question. discussion guide roundtable

111 Discuss viewpoints in a roundtable | Hold a roundtable discussion Group evaluation Discussion
discussion on the community topic.

Self-assessment
112 Evaluate Your Attitude | Evaluate Your Progress Evaluate Your Achievements

Unit 10: Teenage Problems
Familiar and Community Environment  Social practice: Express support and solidarity when facing an everyday situation
Final product: Public Service Announcement [PSA)

Page Learning Outcomes Product Self-assessment Evidence

114-115 | Define ways to express yourself Analyze the features | Discussion
according to the audience of PSAs

116-117 | Sympathize with others and give Make a list of commeon teenage Identify features and | List of teenage
advice problems. audience of PSAs problems

118~119 | Sympathize with others and give Choose a problem and create a Use the language Research table for
advice research table. of suggestions and chosen problem
Contrast effects created by support
prosodic resources

120-121 | Define ways to express yourself Keep record of your advice for your Notes on advice for
according to the audience chosen problem. problem

Discussion

122 Define ways to express yourself Write and evaluate a script for a PSA | Create a PSA Script for PSA
according to the audience for the problem you chose.

123 Sympathize with others and give Perform your PSA. Peer evaluation Paragraph on personal
advice questionnaire improvement
Define ways to express yourself
according to the audience

Self-assessment
124 Evaluate Your Attitude Evaluate Your Progress Evaluate Your Achievements
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People in Mexico typically celebrate
special events with parties or

with family meats. The answers

to questions b and ¢ will vary
according to student experience, but
you might want students to name
as many celebrations as possible
and to use simple past when
describing a particular personal
example. Coming of age refers to key
moments in life when people are
aware of reaching an important age.

Share What You Know @

= Work in groups. Discuss the questinns about celebrations.
a. How do people elebrate speciat events in you community? :*,&
b. What was the most recenl celebration you went to? ,
c. What happened in that celebration?
d. What do you think the unit title “Coming of

Age” means?

« Think about your performance in the
discussion and answer the questions.
a, What language did you use to talk about

YOUr expenences?
b. Did you have any communication
problems? Why?

Students should use simple past
to answer the guestions. It is
possible to use present perfect
to list recent events, hut details
of events need to be provided in
the simple past. You can monitor
and record student examples for
Pre-Evaluation.

Coming of Age

Foooog e oo nan oy B e o on

Social Practice
& Talk abinut your wwn and others' experientes

Learning Outcomes
= Listen to and analyze conversations abuut

peisanal experiences

e Understand the general sense of @ conversation,

the hey ideas, and the deta’].-
To help students understand

the final product, you can refer
back to their examples of specific
events from the Share What You
Know section. The students’
recollections of recent celebrations
tan be used to show them how to
tell an anecdote and what could
support their presentations. This
will help them see what needs to
be produced and how each step
supports the anecdote,

= Share peisonal expenences by telling an anecdote

Product: Awnbicgraphical Anecdore @
© Make a list of imporrant events in a persen’s = e
[ite: and ¢ hoose one event.

v Wiite questions about your important event,
Make a diauram with key information of
your anecdote.

- Make a1 seraphock For your snecdote.

»+  Tellyour anecdote and present your strapbouk

to the group.

~ About the Topic - .~ Pre-Evaluation - | Curricular Flexibility

i This unit explores the theme Coming The Share What You Know section ‘ The final product for this unit is an

I of Age. The expression refers to key ; discusses celebrations. The first two | oral anecdote. The main supporting

_ moments in life when people are " guestions in which students name © subproducts are a written anecdote and
aware of reaching an important age. | celebrations can be used to generate | " a scrapbook. The scrapbook supports
Typical examples include Sweet 16s,  a list of celebrations for the first step students telling oral anecdotes.
Quince Afios, and others. A good . of the Product. Question c allows you ‘ ~ if presenting an anecdote is too
website to learn about coming-of- i to monitor and record examples of : chalienging, a way to support students

" age rituals around the world is Global ! the students’ use of the simple past. _ could include the use of written notes.

~ Citizen: htips://www.globalcitizen.org/ Knowing how students use simple past it is good to prevent students from

' enfcontent/13-ainazing-coming-ot- < helps you see common errors {use of | reading a complete written anecdote,

age-traditions-from-around-th/. ‘ past forms, recognizing regular and - as this is not genuine oral production.

' " irreguiar verbs, use of did et and how ' If telling a complete anecdote is too

| . to individually support students. : challenging, students can produce

o J _individual sentences about an event. )



Common celebrations will

depend on the community the
students are from, but birthdays
and national holidays, such as
Independence Day, are typically
celebrated throughout all of
Mexico. These questions can be
used to generate a list of common
celebrations for the first step of the
Product when the students create a
list of events.

= ¢ In groups, discuss the following questions about celebratinns,
a. Which events in & persan's life are alway~ celebrated?
b. What are common celebratiuns in your commun’iy?

2 Listen 3¢ to a phone conversation ahout an important event, Number the
pictures 1-7 in the order the events oviured.

These questions focus on the
emotions of the speakers both for
comprehension and for students
to understand how emotion s
expressed. You can ask students
to say how Dana and Mary feel,
but alse how they recognized
the speakers’ emations through
the language and tone used
{e.g., Dana says she can't wait to
hear the details and she sounds
excited).

Possible answers: a. Because it is
the short form of the word;

b. Because it’s an expression that
expresses surprise; ¢. No, they
wouldn't; d. with peers/friends

5. ? Work in pairs. Discuss the questions about the phone conversation, Then
. Yes =/ use the Sclf-Check to evaluate your participation in the discussion. Think
nalyse a

conyersation of ways to improve.

a. What ovent s be'ng celebrated?

b. How did Dana feel about missing the event?
¢. How did Mary feel when Sarah fell over !

d. How did Mary feel when there were fireworks?

Tl Ceerts 4 Waork with your partner. Use the words in the box to tell each other what
huppened on Mary's sweet sixteen.

tiara  lmo  photoshoot  Sarah's dress  cake  fireworks

£
E 3t

¢

Listen again and analyze the language that Mary and Dana nse.

a. Why does Mary say Jimo and aot hmousne?

b. Why does Duna say "Oh my God?”?

c. Dayouthink Mary ard Cana wuuld nse this type of language with everyono? Why?
d. Who i~ it appropriate to use fanguage like this with”

16 » Unit

[ #
(R

Resources

. The Reader can be used by students
~ to research more about different

© coming-of-age events. The two ;
. events described in the Reader are '
- Rumspringa and Quinceafieras. If
possible, it would also be good to
use the students’ experience as a
resource by encouraging them to talk
about Quinceafiera parties they have
attended. The Reader Answer Key can
be found on page 175.

20

. emotion.

" The Self-Check tooks at students'
understanding of the themes,

the emotions, and the events of
conversations. You might help students |

to discuss how they recognized the
emotions of the speakers, because
students need to understand the
contextual cues they use to recognize
speakers’ emotions. Contextual cues
include the vocabulary used or the
intonation. You could also replay the
recording, and stop it at the moment
that the speakers demanstrate their




Language Knowledge | Learning to Learn Ongoing Evaluation

You might want to show students how

~students to be aware of these patterns.

You want to tell your grandmother about your party
because she made you 2 lovely cake There are
two detads that you do not wan to mentian W vour
grandmaother

* You played very lcud music 0 he lImetsine

+ Sarali's dress was a mess

Your grandmct-er s a senous persen arrd you need
te be careful how you speak fe her

Product

4 Work in pairs. Read the role play cards and take turns role-playing

a conversation between Mary and her grandmother.

Mary's
grandmother

You want 1o find cut alt about Mary's party You want
te know f everyone liked the cake you made. Mary's
mother mentioned two things that you think are
strange and you want ko check them with Mary:

» Mary rode in a imousine with very loud music
» One of her frends ruined her dress

You are a senaus person and you appreciate paople
using the appropriate language

Hi, Grandinia, Thankyou '
s mmh l‘m My rdke*
::3 @

You're welcome, dear.
How was your party!

Wark with your partner. Analyze how the language Mary uses with Dana
is different from the language you used in setivity 6.

Work in pairs. Describe the last party you attended. Use appropriate
lunguage you would use with a friend.

Before the activity, you may

want to draw a chart on the

board to categorize words and
expressions by register {into formal
and informal language), so that
students notice the differences, for
example: Hi, Grandma! (informal),
Good afternoon, Grandma! (formal).
Higher-level students can use the
chart on the board to role-play in
front of the class before the rest
attempt the activity.

Form a Pruduct group. Make a list of the events that are very important in
prople’s lives,

Chause an event from the list that you could tell an anecdote to your
Product group ubout. Meutify which moments might be memorable when
telling this anecdote, Keep the list in your Evidence Portfolio.
When [ saw iy dad doasne.
When .y srundmotlier inade o speceh...

Untie T

* i
¥ 4 iy

The simple past is used to express
tinished actions in the definite past,
A common problem is the three
pronunciattons of the -ed ending of
regular verbs, which are affected by
the tinal sound of the verb: voiced =

‘d/. unvoiced = /t/, or after d/t = /1d/.

Irregular verbs in the simple past do not
- follow a single rule but they do have
. spelling patterns, and you can help

to use the verb list in the Grammoar

Reference section to help them study.

The verb list contains the most

common irregular verbs. You cdn ask
students to see which irregular verbs

'~ have the same spelling pattern in
* the past (e.g., caught and taught). If

. students create mindmaps of different
spelling patterns, they will find it easier

to learn the irregular verbs.

. As they progress through the unit,

. vecord different examples of their use of
. the simple past to show students what

The list of events for the Product

can be the same list created in the
discussion questions on page 10,
activity 1. The events that the
students list should be events that
they are familiar with, because the
next step is for them to choose an
event they have experienced. The
second step is only possible if the list
of events ncludes familiar events.

students will continue to build on their
knowledge and their confident use of
the simple past. It could be useful to

they need to work on.




cchange information about personal experiences

Resources * Wark in pairs, Look at the newspaper story and identify where the girl is

. st e from and what she did.
Possible answers: a. She went it
10 New York to start a summer w38 Tt . .

. e 3 Amish Girl Creates

computer programming course. . .
b. Over 500 students enrolled, Hit Online Course
and she was interviewed by a By Tar Richardson
newspaper. ¢. He is excited about Rebecea King, 16, from an Amish community in

his friend’s success. d. The online ! Petmsyivania, came to New York on Rumspringa
o U I and started a summer computer programming
course she cregted was qbout the course at New York University. However, soon,
Amish way of life. e. I'd like to the NYU students were learning from her as she

teach people about how to set up
a community service program/the
use of new technology/to learn
sign language.

B \
[ListeningTip 2 Listen VT to Rebecea's anecdute about New York and answer the questions. [
iistertimg a. Why was Rebewca in New York? ‘

\

for detail

Listn fur ey
ATLIS I T el
withaut gt
AV ey
aerd

b. What nrade the experienive special?

¢. How does Nodh fecl about Rebecea's experience?

d. What was Rebecca's online course about?

8. Ifyou could make an online course, what wuuld you want to teach people? i

% Listen to Rebecea again and make noles about her time in New York, |
Lompare answers in pairs.

STAYED SILENT DURING PRAYERS
CARRIED FRIEND ON A CHAR

The summer course The TY interview i

|

YERY FORMAL; IN A SYNAGOGUE DELICIDOUS FOOD !
PARTY GAMES !

THREW CANDY DANCED

VocalulayTip 4 Listen 373 to the questions and decide if the intonation goes up (M or down
Infonation

] at the end of vach question,
a. How have things been? ™

How was the party? 5

-_'-C.F.,H ardomge

B e e b. Was it amazng? ¥
;’:"1.,"u';‘:'lf' c. What didyou do?

A way to help students notice d. Canyouceate courses? Vb

intonation patterns is to look at g How many people registered? &+

the answer that Is expected fO( the 5 Wark in pairs. Ask vach other

question. A guestion that requires questions ahout an important

a yes or no answer goes up at the event in your lives.

end. A question answered with 12 + Une

information goes down. -
| . . . , . ! .
! The Amish 15 a community mainly - There are many sites on the Internet that |
| settied in the United States and " can be used to research coming-of-age ;
! Canada. They originated from Swiss | celebrations. Globalcitizen.org provides

imntigrants in the 18th century. - alist of 13 different coming-of-age
What makes this community unigue celebrations with illustrative photos. You
is their way of life. After settling in could provide students with descriptions

|
-

Pennsylvania, they decided to not ‘ of these different celebrations and ask
|

|
:
b
I
i
:
L
I
|

assimilate with the culture around . them what the similarities are. For 1
them. Since then, they have not used = | example, the Inuits and the Maasai both |
modern technology, such as farming ! have traditions where young boys learn ‘
tools, cars, or telephones. They also | warrior and hunter skills.

maintain the clothing style worn o
| about 100 years ago.

b



You = v

Exchange

information

| I'made alist of
questions,

Cincluded

appropriate

detals and

information

| tsedt roirect

intonation

Product

3 Work with a Product partner. Write questions about the special event &

& Wouk in pairs. Use the words in the box to retell the details of Rebecca's
anecdote.

New York University online course 500 students

TVinterview Mayor of New York

7 Work in pairs. Use the prompts in the box to write questions for the answers @
that Rebecca gave in her TV interview.

Who..? What.? When..? Where..? How..?

a. WHeRE Do You cOME FROMT

! come from Lancaster County in Pennsylvania.
b, Wren 00 vou cose 70 New Yore?

| carne to New York a month age.
€. Who Do You LivE wiTH?

| live with my parents and my brother.
d. WHAT 00 YOU LIKE MOST ABEUT YOUR COMMUNITY?

The thing | like most about our community is that people help each other.
€. How MANY PEOPLE REGISTERED ON YOUR COURSE?

Over 500 people registered for my cowrse.

B Use the table to make notes about the special event you chose from ®-

If students find this activity
difficult, you can help them focus
on the key words in the sentences
and the appropriate questions to
find out that key information. For
example, a sentence about age (a)
reguires the question “How old..?”

your list.
Special event

Type of event
Time

Place

Peaple
Activities

Feelings

Similar to activity 7, you can

help students notice how the
information affects the questions
produced. For example, a
question for the topic of activities
could be "What did you do?”

you chose in Step 1. Use the ideas in your table and the prompts from
abeove. Keep the questions in your Evidence Portfolio.

10 Work in pairs. Ask each other questions about the special events you both

chose. Use the correct intonation. Use the Self-Check to evaluate your work.

Unt1s 13
A

| £
“an L

This Product Step requires
students to ask each other
questions. Part of the Self-Check
focuses on intonation patterns.
You can comhbine question
practice and intonation practice
by asking students to work in
pairs with one forming questions
and the other listening for the use
of the correct intonation pattern.

Language knowledge Ongoing Lvaluation

wore a suit.)

.

Activity 7 contains both subject 3
questiens and object questions. In a
subject guestion, the question word
is the subject of the sentence. It does
not have an auxiliary verb, and the
word order is not inverted. Who was
there? This is different from object i
questions. What did you wear? Object .
guestions have the object of the verb

as the answer. (What did you wear? ! |

The students produce questions for
the Product to help them focus on the
different elements of their anecdotes.
| It is a good idea to record examples of
! their questions so that it is possible to
9 see how they improve at formulating
questions. You might consider two
aspects of torming questions: the
accuracy of the question and whether
the questions focus on the key aspects
of the anecdote.

|
i
|

(o)

Self-Assessment

The students assess themselves on |
making a list of questions, including !
appropriate details, and using the !
correct intonation. The appropriate |
details can include place, time, !
people, what happened, and why !
it happened. Assessing their own i
intonation may be difficult for :
students. One way to help them is |
to ask them to focus on the type of |
question [yes/no or information) and |
have their partner in activity 10 help i
Chem to notice.




The pictures can be used to tell
alternative anecdotes. Clearly the
stories will be around graduation
and parties. It would also be good
to include the emotions of the
women and the reason for their
feelings.

It is important to look at the
relationship between the

context of the anecdote and the
memorable moment. The context
is the graduation party and the
memorable moment is both girls
arriving to the party in the same
dress, which meant there were
not any pictures of the party.

it is possible to recognize the
memorable moment because of
the expression “What a nightmare!”

The checklist could nciude:
Context (place, time, people,
weather etc.) and tvent (what
happened, why it happened, the
conseguence of what happened,
how people reacted etc.).

pretures to remember that funny night by.

Lat me tell you a great atory On groduation day, affer the school ceremong and al the

pictares we fook with oor friencs and family. we went fo our hoases Yo get ready for the
party My friends and { decided fo wear black suits. At the grls promised not to wear the
same color and definitely not the same dress. But guess whot?! Later on. Alette and Doma
showed up wearing exacty the same biack dress. What a mghtmare! They wene furious!
We thought it was hianious, but they wouldn't aven falk to ench othen After a while, they
started dancing with us and ioughing again. The problem was that they dign't want to be
nany of the pictores we fook at the party. Now that school s over. we don't have any

2 Read the graduation anecdote. Work in pairs and complete the checklist

Details

v Alefte and Drrjs

They showed up wearmg the same dress.

4 With your partner, use the Self-Check to evaluate your work. Think of

4 Work with your partner. Look at the anecdote checklist in activity 2.
Discuss the information included in it and say what other important

i
Yes — with details from the anecdote.

Analyze the
structure of an
anecdole
T undenstzed the Backpround

confest of e

ane o, Peaple involved

trecagelzed

the merarabye Date

evpnt
o Tlearred nop

i

T frome the Place

remarab'e .

s Description ot past event

Memorable moment
Lotisequence
ways to Improve.
details would be important te include.

14« Unit 1
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students need to understand that
telling an anecdote effectively
depends on the balance between
the context of the anecdote and
providing a detailed description of
the memorable moment. You can
refer the students to their answers
for activity 2 and use the anecdote
on this page and page 10 to explore
this balance between context and a
memorable moment.

he activities on this page lead towards
the expansion of a checklist for the
contents of an anecdote. Students
will find this checklist very useful in
knowing which elements are in their
anecdotes. However, the checklist does
not let students know which elements
are more important and which are not
as important. For example, the context
of each anecdote will be different,
and some may focus on the people
whereas others focus on the place. The
students can explore these differences
s by sharing their anecdotes.

T T

0 analyze the structure of anecdotes, !

R A
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Complete the diagram with questions about the graduation anecdote.

What?
ANSWERS MAY VARY.

Why?

- = .
~ What fun/surprising/ !
embarrasing

. moment happened

o -
,‘_f.lur}ng tha eyent. y

Why was it funny? Where?

Who?

Who was involved in
the situation?

The diagram is not designed

to list all of the elements of

an anecdote. There should be
more elements on the students’
checklists than in the diagram,
However, you might want to
make students aware that for this
particular anecdote, these are the
important elements. Logically,
each anecdote has different
important elements.

Make a diagram of key information like the one in activity 5 for your .—[ product
anecdote, Use the questions you wrote in Step 2.

Work with your Produet group. Make sure your diagram contains all of
the elements necessary for an anecdote,

Work with a Product partner. Share your diagram with your pariner. o
Practice telling your anecdote and have your partner check your diagram
to make sure you have included everything. Keep your diagram in your
Evidence Portfulio.

Discuss ways to improve your anecdote.

Sharing their anecdote helps the
students focus on the details of
the story and it provides useful
speaking practice. Ways to support
students include: checking their
use of the simple past and their
use of the checklist to help them
see if they have included all cf the
important elements.

- Ongoing Evaluation

The students should produce at least
two drafts for their written anecdote.
! The first they edit with their Product
partners, and the second is the

Curricular Flexibility

Some students will naturally be
better storytellers than others, and
therefore there will be students who
find this task easier than others.

version they add to their Fvidence
Portfolio. \n order to evaluate the
students development, it could be
interesting to keep the first draft as

By making students aware of the
structure of anecdotes, you can help

the students who are not confident at

telling anecdotes. You can represent

well as a copy of the final draft, or to
compare the first draft with their oral
presentation of the anecdote,

+ structure in different ways: mindmaps
{as on this page), different colors for

I Whichever you choose, it is important
to lpok at the balance of the context
| and the memorable event.

i U different efements, or lists of elements.
!

I
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Support your anecdote with visual materi

Typically sharing photos, videos,
or telling stories are common
ways to remember key events.
You will probably want to bring
out ideas of the importance of
visual support when they tell
anecdotes in the Final Product.

T

S

® 1 Workin pairs. Discuss the questions about remembering events.
a. How do you remember the key events in your life?
b. Huw do you share those events with other people?
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Before social media, before c=ll phones, before computers, there was an amazing way to share your
mermories with friends and famifies. In many ways 1t was better than whizt we have now Don't befieve me?

Just imegine sharing phatos and alse everything else that rerinds you of a special day: objects.
Tlowers, even pictures and poems. All in one baok. How is this possible? Let me infroduce you to the
world of scrapbooks

Imvented in the 18005, scrapbooks were how pecple could fif 2 book with newspaper clippings

and ofher paper cutouts. As photographs became cheaper people started to add photos to their
scrapbooks and the world of scraphooking was bom To start a scrapbook, choose zn event that 13
special fo you. and start collecting the objects that will help you remember it Ghoose a book you ke
the look of, some attractve paper for sticking, writing, and drawing, and then start having fun All you
need are the following supplies.

Phatos Adhisieg
T share your memones of your special days Liguid glue glue dots, or shicky tape
with cthers

Reat-nte onjocts
Pakterred and colored puper To make your scrapbook more persanal

To use as a hackground for your photos
Feit-tippud pens, cowared

pencis, or watercoiors
To draw and illustrate your scrapbook

I
\{f

Sossors
To crep your photos and cut paper fo size

u;_zhl.J_J;,_}_LL~1w1~;~’~’ ;:——"-_‘#—-__;“_-____,.———‘“"_‘-‘
Some students may think it is fun
to make a scrapbook, but they
need to understand that creating @ 2 Read the article and discuss the questions with your partner.
a scrapbook will help the telling a. Whywould it be fun to make a scrapbook?
of their anecdotes because they h. How could a scrapbook help you tell your anecdote?
make the story more dynamic. €. What key elements are important to include in a scrapbook?
The key elements in a scra pbook Product 3 Work in your Product group. Make a list of what you could include in a
are; visual representation of " scrapbook of your special event. Keep your list in your Evidence Portfolio.
events, a variety of designs, a 4 Make a scrapbook that you can present with your anecdote.
range of colors and textures, and 16 « unt 1
inclusion of physical, real objects. ' " -

Resources

If you want to get more ideas for
possible designs for scrapbooks, there
are many Internet sites with a wealth
of resources. Pinterest has many
examples of scrapbooks that people

have produced [https.//www.pinterest.

com.mx/scrapheokcom/favorite-
scrapbooking-iavouts/). You can print
out examples of scrapbooks, display
them in the cfassroom, or create a
scrapbook to inspire your students.

|

Scrapbooks are a great way to visually

represent stories. They not only show
pictures but also any form of souvenir
from a memorable event. The modern
equivalent of a scrapbook {a webpage
or a blog) still cannot include some of
I the elements of a scrapbook such as
physical, real objects. Also, because
scrapbooks took personally produced,
i they are much more personal. You can
i see aspects of the person’s personality
in the design decisions,

For students to know what to include
on their scrapbook lists, they need

to know what happens in their
anecdotes. The scrapbooks in the final
Product provide visual support for the
tefling of their anecdote. However,

1 scrapbooks can be used as projects
in their own right. Scrapbooks

with examples of writing can be an
excellent way to monitor the progress
of students throughout the unit in
both written and spoken English.

i
;
!
1
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Display your scrapbouk and tell your group your anecdotr, using

similar ¥xperience.

4 Usw the Self-Check 1o evatuate your performance and thase of your

classmates.

4 Fill out the Product Assessment Checklist to evaluate your work on
the Product.

Product Assessment Checkdist

Maurk () the items you teel you sucuessfully completed with your

ES

presentatinn,

Step 5

Product

the diagram from Step 3 as reference. X Yes - Depending on the size of the class,
Anprate - .
7 Discuss your experiences and find out if anyone in the group had a “5”‘5:{ : it may be possible for students
j sl sye

to present to the entire class. If

the class is too big for individual
presentations, then students can
present simultanecusly to their

i groups, However, it is necessary

’ 1o evaluate each student using

the Observation Guide so make

sure that not too many students
are presenting at one time. While
students listen to the presentations,

IR
. bl

Cewl o, °

“ahifly 02 My
At

Teawwirk @

Fdise ussed ey ideas with wy partier,

U b s g,
Egm o o7
eI

[ was supportive and vspectiul of my partner’s idsas.
We shured ideqas and winkiond.

they can have a task to do such as
completing something similar to
the Contenit section of the Product
Assessment Checklist, or creating

Cougndoenit O»
[ told a4 memarable stoiy.
[yave valuable information in wy sinedote,
tused iovatiety of words and wxpressicons,

I touk tone to spenk,

T iinagemeut
[ bupan work prompaly.
| bad all af the jnaterial [ eeeded at hand.

[ eonpletedd the work o time,

Complete the following statements:
My stienvths on this podect were
My challimiges ot this project were

Clrasges | will make for the next project Twill do aee

% Ulse the inforsmation in the Produet Assessment Checklist to give
each other feedback. Write u tist of Lips for the other group to use for
future produsts and exchange them.

mindmaps for the anecdotes they
hear, as on page 15.

Each step of the Product involves
them working with a partner or a
group. You may want to remind
students of this when they think
about teamwork so they are able
to assess themselves.

Discussing good examples

of describing a past event,
representing an anecdote with a
scrapbook, and presenting will
help students assess themselves
(See Self-Assessment).

Unic 1« 17
K] i g i

You can help students to evaluate !
the key efements of the telling of 3

i their anecdote. The first element asks
students to consider if they are able
to accurately and fluently use simple
past. Then the students have to
evaluate if their scrapbook supported
the telling of the anecdote. This is not
an evaluation of the quality of the [
scraphook itself. Finally, the students i
need to evaluate whether or not their
anecdote contained an appropriate

. context and & memorable event,

anecdotes.

|
|
i
i [Ndme
|

|

I

Aspett 10 evakuate

" You can use the observation guide or a similar one to evaluate the students’

| 4 Coen el

Tope-

" Eacelient oot Poor Observations




'f you remind students of their
collaborative work, you can help
them provide an honest and
accurale assessment of their
attitude in the unit. Examples of
collaborative work in this unit
include: asking and answering
questions about their chosen
events, deciding on the content
of their anecdotes checklists, and
editing their partner’s written
anecdotes.

To be able to achieve this unit’s
Learning Qutcomes, the students
need to understand how to
analyze personal anecdotes so
you can help them reflect on their
use of a mindmap and a checklist.
They also need to understand the
generai sense, main ideas, and
details of a conversation. Suggest
thinking about their analysis of
the stories told in the listening on
pages 10 and 12, and the written
anecdote on page 14. Finally,
students need to evaluate how
well they can share personal
experiences {i.e , the presentation
of their anecdote). The final
grades in this section can be for
student use oniy or can contribute
to your grades as a teacher.
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Self-Assessment

To help students with the Seff
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' Think about the attitudes you showed in this unit. Mark () the options ;ﬁ%%%‘
: T E e
that bt desuribe you, ;&%f‘ﬁ
5 ‘-ff‘g%:
. . ot Y
Yes Sometimes No Nt
ST vl
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" Louk ut the work in your Evidence Portfelio anil add any other work o
‘ . i - . 9 . - C B
you want to include in it. Then look at the Self-Chech hoxes. Think about i
. b - R
your progress throughout the unit and complete the statements. EITR
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Students should reflect on their ahility

Final Evaluation Assessment

. Photocopy Assessment T on pages

Asessment, you should encourage

them to consider the attitudes they
showed during the unit and the work
they contributed to the Evidence
Portfolio. The work in the Evidence
Portfolio should include the following:
the list of events, the questions about |
the event they chose, the anecdote .
checklist, the final written draft of

their anecdote, and the list of what to
\Jnclude in their scrapbook.

to listen to and analyze personal

experiences. You can remind them of
" the examples from the unit {pages 10,

1,12, and 14). They can also reflect

- on therr telfing of the anecdotes. if
. they find this ditticult, you can ask

students guiding questions such as
How did the different steps help you

to tefl your ancecdote? The grades they

produce can be compared with your

grade for the Product.

©

- 153-154. Have siudents complete the
' assessment individually. Correct and 1
go through the answers with the class.
The Answer Key can be found on
page 173.



Unit 2

Share What You Know @

+ In groups, discuss the following questions.
a. Have vou been to another cauntry, stale, o
community? Which one?
h. How i this place different from where vou lve?
c. How is this place similar to where you lve?
d. low often do you visit another country,
state, or community!

» Think about your participation in the
discussion and answer the questions.

i1

a. What language did you use 1o compare

sulttal aspects?

ENEIE Y
F
s

b, [id you have any communication

B

i

prublams?
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Cultural Differences

Social Practice
« Contrast cultural aspects ' shor essays

Learning Outcomes
« Examine short essays
+ Linderstand the zeneral meaning, maln deas,
; and detalls of essays
* Desirthe and compart ¢ vitural aspects

i Product: A Comparative Chart of Cultwial Aspects o

This is an apportunity to diagnose
the students’ use of language to
compare and contrast places,

and to talk about frequency. To
introduce comparative charts,
you can create a two-column
chart on the board with one
column for simiarities and one for
differences. Students’ answers to
the questions will vary depending
on their experiences, but you
shou'd encourage students to

use connectors of contrast and
comparison.

Students should note the
descriptions they used

and the connectors. They

might express difficulty with
comparisons, frequency, or other
misunderstandings. if you want
students to discuss their language
use and communication problems
in new groups, then you can split
the previous groups in half and
recombine them.

| . List important cultural aspects of Mex'co and
| create 4 compdrative chart.
Add a lst of cultural traditions to your chart.
Add rvamples of Mesican food to the chart.

Add examples of Mexican stereotypes to the chart. 4
Find informatinn about traditions, food, stereotypes, and
ather cultuial aspects of ather countries from the essays.

Prosont your comparative chart.

" Cturricular FIeXibilitf

The final product is 4 comparative
chart, The supporting subproducts
are a list of cultural aspects, a
mindmap of one cultural aspect,
and an essay about that aspect. {f
presenting information is difficult
for some students, the presentation
can be broken into smaller sections
_ with each member presenting & small
part, Equally, students should discuss
_ what their strengths are (e.g.. sume
students will be better at writing
essays and others at presentations).

By using the two-column chart
from the Share What You Know
section, students can recognize
the advantages of charts {clear
representation of information)
and their disadvantages {not
detailed or persuasive).

) _ ' Pre-Evaluation )

It's a good idea to keep a record of
which connectors of contrast and
comparison students use when
answering questions b and ¢ and
which frequency adverbs they use in
question d. This record can either be
written or recorded using a cell phone
or recorder. If recording students, '
you should check schoot policy and
make sure thev are comfortable with
this. This information will help you
see which connectors and frequency
adverbs to focus on.

©



You can help students discuss the
pictures by asking them to think
of more than one interpretation
for each. You can also point

out the food in the pictures to
talk about cultural customs and
whether the food is traditional
{e.g.. Chnistmas) or food eaten
every day. Possible similarities
and differences between the
pictures could be related to
physical appearance. The pictures
generally focus on relationships,
and can be interpreted as family
or friends.

—-I'—'. 1 Work in pairs. Look at the pictures and discuss

Before students read the text,
you can do some pre-reading to
enhance their understanding.
One idea is to have them look at
the title of the article, the format
(a blog), and the organization
(paragraphs) along with the
pictures they already discussed,
and then ask them to guess the
topic of the article. Additionally,
the first sentence ot each
paragraph will help students
predict the topic.

-1-—. My Trip ta Mexico

}..

i

Examine a short essay

the questions.

a. What can you see in the pictwres?

b. How are the people in the pictures different from
and similar to each other?

c. When do peaple do the activities in the pictures?

d. Whal type of relationship do you think they may have!

wwewr.binggersatthewcrid.com

by @JustAnotherBlogger g k1

1 1have just gotten back from a trio ta Mexeo. My grandmather fon my men's side} is Mexican, and we all went
to visit hier: my aunts, uncies, and cousins. | had never left the United States before, and it was great to meet |
my extended family. It was a reql eye-opening expenence for me, because | realized that even thaugh we are
neighbonng countrios, many of the cultural aspects of our two countres are vary different

2 First, | noticed how farmily life in the US is different fram farmily fife in Mexico.n many Mexicar hores, the)
[extended Tamily lives together—for example, In my aunt’s house, there are three generations)}Meanwhile,
in the US only the immediate family members live together 1n a house. | only see my Americas grandparents

once de_twice a year, while my rousing gsuaily see their grandparents at leasthnce a month. | also noticed
that both Mexican and American farmlies respect the opinion of older people

3 Another thing that | noticed 15 that people greet other peaple
in a very different way. In the US. we usually just say, “Hil How
are you doing?” or acknowledge another person by nodding our i -
heads and that's t!{ln Mexico. people are very gpen andthere ] 19 o

(5 much more physical contact. Women greet each other as well) W, y \g )

(35 men with a kiss on the cheek, while men hug and slap cach ) X, .

(other onYhe back, Similar to Mexicans, In the US, we sometimes / L |
gy

hug our close friends, but only very bricfly.

4 1 aiso found Mexican eating hakits very different from the US.
Al home, | normally eat my breakfast before | go to school,

(fust Tike my cousins fror MexicojThen | eat my funch—usually
a sandwich. Then we have dinner in the evening, when my
parents get home from work—around 7 or 8(In contrast, for}

(Mexicans, the biggest meal is between 2 and 4 p.m. Binner, J

(before going to sleep s usuafly Tighterit was very difficult to
adapt to ther schedule But, even though our eating habits are

very different, we have orie thing in cammon: we 2l love pizzal

20 » Liit2 \

About the Topic Curficular Flexibility

i The blog on this page is an essay about |
some differences between Mexican
and American cultures. It's important
to remind students that the essay may
reflect saome common differences,

but that there are always exceptions

to cultural norms. Not every Mexican
family lives in a multi-generational
home, and there are some Americans
who do, However, cultural norms can
give us useful ideas of the expectations
of a society. To contextualize the

_ discussion of this topic, you can use

E\ the lmages on the C!ass (D

©

‘ As mentioned in the Share What You
| Know section on page 19, students
may have varying leveis of exposure 10 |
other cultures. You can ask students
to say what surprised them and then
ask them to share other interesting 3
differences they know about to cover
both bases. You might want to pair
students with less travel experience

‘ with those who have more. This way 1
the less-expenenced students can ask |

|
- follow-up questions of the students
\
|

» with more, and you will encourage 1
‘\ both groups to participdte.
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2 Read the essay. Then discuss the questions with your partner. @
a. What is the purpese of the essay: to explain a topic, to express a problem and a

selution, or to contrast and compare?

b. What type of information is presented in the essay?

G. How is the essay organized?

3 Match the numbers of the paragraphs to the parts of the essay.

Introduction: 1

Conclusion: &

Body:  2-4

4 With your partner, choose one of the paragraphs from the body of the

essay. Underline the information about the US and circle the information @

about Mexico. Then discuss the questions and give examples.
a. How is the paragraph organized?

b, What similarities does the paragraph mention?

c. What differences dues it mention?

ST 5 Laok at the Self-Check box and evaluate your performance in the
Yos = previous activity, Think of ways to improve.
Revise short
:“?"““mys #i Work in groups. Compare the cultural aspects the author observed and
_ L -denufied .
m::,;; complete the comparative churt. Refer back to the essay as needed.
i 71 analyzen
frganizator. Cultural aspects I\’ﬂl
—_——
. LIVE IN MULTI-GENERATION HOMES,  ONLY 2 GENERATIONS PER HOME, SEE
Family life SEE GRANDPARENTS OFTEN GRANDPARENTS & FEW TIMES A YEAR
Meeting people  "CRE TOUCHING, KISSES, HUGS AND  USUALLY NO TOUCKING, SOMETIMES
' g peop SLAPS HUG VERY CLOSE FRIENDS
. ) BREAKFAST BEFORE SCHODL, BIG-  BREAKFAST BEFORE SCHOOL, SANDWICH
Eating habits
GEST MEAL 2-4, LIGHT DINMER ARGUND NOOMW, BISEEST MEAL 4F T 0r 8
Product 7 Form a Preduct group. Make a list of cultural aspects that are important

in Mexico. Use the chart and your own knowledge of Mexico to help you.

Start a comparative chart of cultural aspects like the one in activity 6 with

a column for Mexice and columns for other countries.

8 Add some of the aspects to the chart and leave room for others. Keep your

chart in your Evidence Portfolio.

5 After my trip to Mexico, | realized there are many differences
between my life in the US and the lives of my family in Mexico.
However, | also noticed many similarities. Now my cousin and |
are always chatting with each other anline. It’s great to kimow that
woe can be friends despite being from different cultures. | think
that it is possible for us to integrate without losing our identities,

Self-Assessment

This Self-Check looks at how students
recognize language, patterns, and
organization of a comparative essay, |
This is important because they will
be writing their own comparative
essays later. If students had trouble !
identifying with this, you can rewrite
a paragraph from the text in more
formal language so students can
identify the differences. Students
might discuss the differences in
pairs or groups, or even create a
comparative chart.

Ongoing Evaluation

| You might want to check students’

| lists of cultural aspects at this point

‘ before they get further into the
project. A good list should have a

variety of 5-10 different cultural

i aspects. Note the language they are

! using in their discussions too. You can

. record students any time they discuss

or present in order to check their

i fluidity and use of connectors. Check

i that they can use connectors, even if

“but” is the only one they use.

N

Possible answers:

a. To contrast and compare

b. Comparisons of personal
experiences of the blogger

c. The essay is divided into
paragraphs, each with a topic
sentence that summarizes one
point of comparison between the
United States and Mexico.

It's a good idea to assign
paragraphs to the groups so that
you can cover the whole blog.
Passible answers:

a. Fach paragraph has a topic
sentence, examples of similarities
and differences, and a concluding
sentence.

b and c. Check essay for answers.

These cultural aspects predict how
people live and interact every day.
However, students may also have
other answers for why cuitural
aspects may be important to a
country (e.g., a source of pride).

If you ask students for more than
one possibility, you can encourage
different answers and students can
recognize all answers are valid.




Listen to and de: » a cullural tradition

@ 1 Lock at the pictures and answer the questions.
. a. What tradition is happening in the pictures?
Possible answers:

a. A fireworks party or a large fire
b. They are all at night and feature
explosives,

b. How do you think the pictures are related?

Listen 3323 10 the radio documentary Culture and Traditiuns

and answer the questions.
a. What is the other name for Bonfire Night?

Gur Fawses NiGHT
b. What did Guy Fawkes tiy to do?
Brow up THE HoUSES OF PARUIAMENT

¢, When was Guy Fawkes arrested?
THe morNING OF NovEMBER STH

Students may not recognize the d. What do people do on Borifire Night?

Palace of Westmmstgr, where HAVE & BONFIGE PARTY
the Members of Parliament
meet in the United Kingdom. ——@ 3 Work in pairs and discuss the questions about

the documentary.
a. What is the purpnse of the documentary: to express a problem ard 4
solution, to explain a topic, of to coptrast and compare?

You can point this out by asking
whether students have ever seen

the building or the clock tower b, What type of information is presented about the topic?
{commonly called Big Benj in a €. Who might find the information useful?
movie and having them guess d. Why is the history of the event explained?

that the city is London e. Do you think this is a cultural tradition yau might enjoy?

4 Listen again and make notes on this British
cultural tradition.

Possible answers: Name of cultural tradition: Bonfire Night

a. To explain a topic Where: Tug Uniren Kineoom
b. Where, When, Why, Activities, When: Noveueer 5
Food, Clothes/Weather Why: ceveanates THe miscavery o TiE Guneowner PLot

. Activities: w v
¢. Somebody who wants to find MAKING TBU¥S, ™ CLLECTING MONET,

out about Bonfire Night or British

BONFIRES, PROCESSIONS, FIREWORKS, FOOD

Yes = Food: porators, soup, Meat, PARKIN cake
culture Understand
» genersl detatls Clothes: wagm cLoTHEs, UMBRELLAS Resources

d. To give background " Lansmersd i e
H H he quectios .‘u.’:r e ahalthe

o Bomfure Mgkt frag 071 .
IﬂfOI.'lT"laIIOI"I, and context to the 4'52“““:;”7&‘ . % Loak at the Self-Check box and evaluate vour qm: ’y":u‘r F’;;r;: - |

25 30 o raciT

traditions :m:si-, “mfm use of language. Think of ways to improve. pages 15 24,
e. Answers will vary, appopirate

1| campared anz

contrasted ideas
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: About the Topic -

Guy Fawkes was an English Catholic.
He spent time in continental turope
fooking for support for a Catholic

Resources

The Reader can be used to research |
more about Bonfire Night and the 1
members of the Gunpowder Plot. It

rebellion in England. At the time, there . * might be useful to divide the Reader j
were many wars between Catholics | into sections. Pages 17-22 explain the i
and protestants around Europe. The ' background of the plotters and the
members of the Gunpowder Plot | conspiracy. Pages 23-26 deal with
hoped to replace King James | with " the discovery of the plot and what

a Catholic ruler. Because Fawkes | t happened to the plotters. Finally,

was the first member to be caught, |1 page 27 talks about the celebration of
he represented the plot and the : Bonfire Night. The Reader Answer Key

| celebration is named after him. | can be found on page 175. .
N B . A Nl T LA




Where:
When:
Why:

Activities:

Food:
Clathes:

' *; Work in groups. Choose a cultural tradition and discuss how it is celebrated &
in your region. Make notes following the example from activity 4.

Name of cultural tradition:

* Work with the same group. Compare the food eaten at Benfire Night with
the feod eaten at the cultural tradition you chese. '

4 Make a Venn diagram with information about the twe traditions. Write the

foods they have in common in the center section of the diagram. Follow L

the example.

Bonfire Night -~ . Day of the Dead el

Parkin cake

Students can use any example of
a celebrated national event for
this. Events like Independence
Day or Christmas would be
obvious choices. Students can

list any big events when they
have the day off schocl, or when
families around the country

get together. Answers will vary
depending on the event, but they
should discuss and write about all
the aspects listed in the chart.

~.  inOaxaca

-, Hot drinks /' Bread in the shape
’ . of a skull

/‘

You may want students to copy
the venn diagram into their
notebooks. If students have
difficult with activity 9, vou can
ask them to complete another
venn diagram for the aspect they
choose to talk about,

Product 3 Work with a parter from your group. Compare another aspect of the
cultural tradition you chose with the same aspect from Bonfire Night (e.g.,
clothes. activities, efc.}.
On Bonfire Nighs, people On the Day of the
wear warm cllothes because Dead, peaple dress
the weather i not good. up in traditional
Mexican clothing
or wear Lostumes,
. -
| o f
i
1. Work in your Preduct group. Brainstorm and write a list of different
cultural traditions in Mexico. Add some of these cultural braditions to
your cumparative chart frum Step 1. Keep your comparative chart in
your Evidence Portfolio.
Unit 2 » 23
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Ongoing Evaluation

This step of the product builds on
what students did during step 1. By
focusing on cultural traditions that
may take place during celebrations,
students will build on the more
common, everyday cultural aspects
they worked on during step 1. More
advanced students may wish to add
extra aspects to those which they
have looked at in the previous two

pages.
N

If you have students who are not
- from Mexico, you can allow them to
use a country they are more familiar |
with, such as their home nation, for 3
their product steps. If these students
are confident and comfortable, you
could ask them to share their cultural
. traditions with their classmates.
© Some students may appreciate this
opportunity, but be sensitive to less
outgoing students' needs.

©



Possible answers:
1. Answers will vary.

Describe and compare cultural aspecls

2. From top to hottom: Witchetty
grub - Aboriginal Australian;
Barbequed sausages - Britain;
Kebab - Turkey

Possible answers:

a. On a website

b. To explain a topic {Australian
food), and compare this type of
food with other types round the
world

¢. They add visual references and
clarify some of the less common
terms (witchetty grub, kebah).

d. Information about how food in
Australia changed over time

41 Look at the pictures of the food in the essay and discuss which food
you would like to try and why.

www.VisitAusiraliaToday.com

Australian Food

Unlike countries such as France, Mexico, or India, Australfa does not have an
internatienal eeputation for food. However, Australia has a fascinating culture and
its history explains & lot about their cuisine.

The first people of Australia were the Aboriginals and, naturally, they ate the

food from the Jang around them. This included anmafs such as kangaroos and
crocodiles, as well as insects ke the witchetty grub. Now this type of food is known
25 "bush tucker,” a name given by the British immigrants areiving in Australia,

" The British colonization started in 1778, and due to the Targe numbers of
British people arriving, the fow of Australia changed dramatically. Saon,
it was much the same a5 the food of Britain. For this reason, fish and chips
and barbecued sausages {or “snags”) are now part of the national identity
of Australia.

The British were not the only immigrants to come to Australia. People from

ftaly, Turkey, Greece, and all over Asiz have completely changed Austratian food. =
Simifarly to the British, they brought their tastes in food with them. In contrast to

the British, however, the flavars and styles of food were much more varied, and
Australians are now as likely to eat a Turkish kebaby as they are to eat a meat pie,

Entirely because of its rich history, the food of Australia is now among the most
varied and interesting in the world. What Australtan food would you most ke to try?

@ 2 Read the essay and identify which culture provided the food in each image.

4 3 Work in pairs. Analyze the features of the essay and answer the questions.
a. Where might you read this essay?

b. What is the purpose of the essay?

c. Why are the pictures important to the essay?

d. What type of information do you find in each paragraph?

4 Work in pairs. Discuss the effect that immigration had on the food of
Australia.

24« e 2
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Curricular Flexibility

Students have already begun to Some students in your classroom

describe the cultural aspect of food,
but this essay goes into more detail.
Australian food is very multicultural,
s0 be sure to clarify any new or
unfamiliar terms for students. The
Australian slang featured throughout
the essay is explained within the same
sentence.

5 may be immigrants to Mexico. You

could offer them the opportunity to
share their perspective on Mexican
food. Alternatively, if they have a
solid knowledge of the topic and wish
to speak, they could talk about the
cuisine in their country of origin.

e
h.




4 Find the sentences in the essay containing the expressions in the @

box, Then, work in pairs and distuss the questions.

Unlke Dueto Sameas Therefore Similarly to  In contrast to

a. Which expressions explain the reasen something happened?
b. Which expressions compare similar cultural aspects?
c. Which expressions show differences in cultural aspects?

& Work in a group and cumplete the table of Mexican food affected by {@mme

Possible answers:

2. Due to, Therefore

b. Similarly to, Same as
¢. Unlike, In contrast to

immigrants from other conntries.

bacalio

tacos al pastor

hamburgers

Compare and pizza
andlyze cubtural

Al aspers

Country of origin
Spain/Portugai

Lebanon

. twedspprosiate } Work with someone from your group. Ulse the information from your table

wrds 1 Paess
Saflelarites,
[Bdyr s, and
dferences

1 paniagotee
conficgent y

to discuss how food from other countries has affected Mexican food, and
how Mexico is similar to or different from other countries.

8 Give each other feedback asing the Self-Check box.

4 Wark with & Product partner, Make notes on the food of Mexico and add

Product

these examples o your comparative chart. Kerp your comparative chart

in yowr Evidence Porffolio.

We cat hamburgers in Mexico
the same as lots of other
| wountries due to American
l hamburger restaurants
I opening internationally.

True. but unlike a fot of other
countries, Mexico is the only
country that cooks mole.

Language knowledge

I'he connectors used here usually
function as introductions to a

* phrase or transitions hetween two

phrases. They tetl the reader why
the information is being presented.
Explain that some are used directly
before nouns (unlike), some before
a noun or verb clause (in contrast
to), and some are used for either
{similariy to),

Unic 2« 28
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Possible answers:

Hamburgers originate from
Germany and were made popular
in the United States. Pizza is from
ltaly. Students’ answers in the
remaining spaces will vary.

T

This is an opportunity for students
to not only contrast and compare
different foods, but also to
compare and contrast how cuftural
aspects develop within different
countries.

SeIf-Asse_ssmént .
I This Self-Check looks at how students

| have used connectors of contrast

and comparison as well as their
. descriptions of cultural aspects.
i Students who had trouble analyzing
and describing cultural aspects should
. either look for examples that are
more detailed or concentrate on other
cultural aspects. Students who found
the use of connectors difficult can
| practice with flashcards or activities
}\which offer less choice of connectors. )




While the first two questions
encourage students to make
guesses about people based on
their appearance, the last question
asks why that might not be a

good a thing. Students can talk
about the dothes the people are
wearing, the countries they live in,
and the foods they might eat.

1

Inderstand the details of essavs

Possible answers:

a. Readers interested in
intercultural communication

b. To express a problem and
provide some solutions

C. Judging people by preconceived
ideas, differences in the way
people express themselves

d. Change your ideas and opinions
as you learn more about the
culture, listen and observe, don't
judge people or their behavior
based on your own cultural
background

{7????%%%%%5&@&4&

Title: ANSWERS WILL VARY .7 X

. B

Work in pairs. Look at the pictures and discuss the questions.
a. How do youthink these people are different cultusally?
b. What makes you think that?

2 Read the essay and write a suitable title.

. reroeeor e
T e PR ELLY!

We all have ideas about different countries and The first thing to do 1 to be flexible with

the people from those countries. However, your ideas. Often, people reduce their ideas
how well do we actuatly know what those about a country to a single word or
people are Ike? Luckily, we live in an age a single dea—Germans have the reputation
in which we have much greater access to af being well crganized and the British

information than ever before, but it is still are famous for not cooking good food,

important to avoid getting stuck in the trap of
sterentypes. So, how can we do this? How can
we develop realistic ideas of what people are

However, the truth is there are organized
and disorganized Germans just like there are
goed and bad British restaurants. The key

{ike in countries we have never been ta? 15 to change your ideas and opinions as you

learn more about different cultures.

Possible answers;

a. Being flexible with your ideas
b. Germans and British people
going against stereotypes

¢. Change your ideas

Possible answers:

a. Because we are all similar

b. Foliow the advice in the essay
¢. Answers will vary

—

i Work in pairs. Analyze the essay and discuss the guestions.
8, Who is the intended audience of the essay? |
b. What is the purpnse of the essay?
€. What problems are identified in the essay?

d. What solutions are offered to these problems?
Learning Tip Fi
Tie gk, senter ¢

shoas wht e
raAgnt LAt

Work with your partner. Analyze the second paragraph in the essay and
discuss the questions.
a. What is the topic of the first sentence?

b. What examples of flexibility are given?
c. What is the conclusion of the paragraph? i

4 Work with your partner, Disuuss stereotypes and how to avoid them.
a, Whyis it important to avoid steretypes?
b. How can you avoid stereotypes?
c. What srereotypes about other countries have yuu heard?

26 » Uat2
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About the topic

There is a ditference between
cultural aspects that result in
misunderstanding and negative
cultural stereotypes. When discussing
this topic in general, it is best to
steer students toward examples of :
the first type and away from the !
second. Negative stereotypes are not |
hefpful to anyone, whereas cultural i

+ After students complete the activity, |
you can have them go back to the text
again and underline any connectors
they see. These can include

" connecting phrases. This will help
students see how different connectors
can be used in different types of
essays and expand on what they have
already learned about comparing and
contrasting connectors.

misunderstandings make fun topics
of discussion.




Another important thing is to histen and chserve, Be
sensitive to differences in the way peopie express
themselves. Some peapla are very eloguent, athers
are guiet and modest, and others are direct and
practical, These differences can semetimes cause
problems. For example, some lapanese people can
find Westerners too direct and affensive, while
some Westerners can find Japanese people too
secretive. To avoid misunderstandings, it is hefpful
not to judge people or their behavior based on

your own cultural backgreund.

Prochsct ”

people have about Mexicans.

Yes
Describe cubtural
aspects

Cldehed

Menjcans are
very friendly.

= Work in your Product group. Brainstorm difterent stereotypes that L 2

if you have the opportunity to visit another

culture, make sure you are curious and

ask questions. People are norrmaily proud
of their culture and want to show it to
others. Most people want foreigners to feel
welcome, so they will be understanding and
patient. Just make an effort to remember
that the differences between cuitures add
richnass, humor, and variety to the world.
After you understand a few basic ruies, you

will soon giscover just how similar we all are.

You can ask students about
exceptions to commaon
stereotypes in a class discussion.
if you do this before activity 6,
students could incorporate their

exceptions into their brainstorms,

Mexicans are
nut punctual,

W

7 Write a pavagraph about Mexican sterevtypes. Include a topic sentence,
examples, and a concluding ssntence.

stereolypes from your paragraphs to add io your comparative charts,

Keep your paragraph and your chart in your Evidenve Portfolio.

Lnit 2+ 27

4 Work with a Product partner. Exchange your paragraphs and use the .-—-—5—
Self-Check box te evaluate and correct your work. Choose some of the

As students work on and correct
the paragraphs, they should
make sure each one contains a
topic sentence, examples, and a
concluding sentence. They can
also check the paragraphs for
clarity by seeing if their partner
is able to identify the main idea
of their paragraph. Partners
might also make suggestions for
adding connectors if there are
none. Finally, they should check
for punctuation, spelling, and
grammar errors.

' Learning to Learn

To help students understand the

importance of the topic sentence, you

can ask them to cover up the topic

. sentences of the paragraphs in the

. text and try reading it again. If they
; compare what they understand with

the topic sentence and what they

understand without it, they will see the
¢ importance of the topic sentence. Topic
sentences help you understand why

the information is important. Students

can apply this strategy to any text.

f

Self-Asseésment

This Self-Check looks at how students |

have been able to apply knowledge
of paragraph construction in essays.

' 1f students have had trouble with this

topic, they can learn to check their
own paragraphs using the following
questions. Is there a topic sentence
that explains why this information is
important? Do | provide examples to
support the topic sentence? Does the

:

- conclusion summarize what we learned

or make a suggestion?

)

Ongoing Evaluation

This step of the product checks how
students are able to take what they
have learned and researched and
write about it. As such, in addition
to the inclusion of a topic sentence,
examples, and concluding sentence,
they should demonstrate cfarity of :
thought and connectors. Mark students -
down for lack of connectors, confusing
descriptions, or points that do not
suppaort the topic sentence. Praise
tivem for providing connectors, logical
examples, and using clear language.

|
1



Compare culiural aspects

1 Work in pairs. Laok at the title of the essay and discuss the questions.

a. What do you know about the country being discussed?

You might want to revisit the b. How do you think people from that country behave?

stereotypes and exceptions that By,
were studied on the previous British Manners =alea

page before students begin to

wark in pa irs. Mory peapie visit Britain every year Tourets are attranted to & amacng views casties hetory, |

7 of courss its peaple Brdeh peopks are known tn be very palite and recpectiol 5o F you
are phinring fa ved Engand there are <o thgs, thit youshould keow

Peaple sy the Brntish are very reserved Tor example, when they First meet, f s normal

ta shake hande In formal stuations, they often say “How do you do7” Tn contrast, to ather
cauritives, when Brtch pegple greet someone they know. they do nat hug or kizs ezch ather
They usuaty jet say H o Hello®

Arother mportant thig < thet Briteh people ane very patient and erderty For exanple, they
dways standin aling oc 3 'cpew' as they cal it o Britan when waiting far the bus Arybody
wha tries to col nto the ine & corsidered very rude Sa  you want o ve.d Engiand you
mut iearn to be patient

Students should use comparing
and contrasting connectors to
talk about the similarities and
differences.

Porctiety s ako very erportant Peopke expact you o arwve on time and fo ret overstay
your veil, It & nol. corecdered impoite 10 vet a meeting and ending Ume when people nvile
you {0 ther homes

Vs trey make & soond e it < diFficoit to travel to Brtan However f you okeerve haw
people behave and remeinber your marmers, yoo wont reve any problems Bnt<h people are
o very fendly and veidors eryoy the country romencely

Students will work as a group
on this step. It's important to
make sure they all spend time
interacting with the group and
describing the similarities and
differences between all of the
countries they chose instead of
simply filling in the chart.

mssstsismictiteel) 2 Work in pairs and discuss the questions.

a. How is the behavior of the British described in the essay similar to behavior
in Mexico?

b. What are the important differences?

Prod
L et 3 Work with your Product group. Take out your comparative chart. Complete

the chart with information about traditions, food, stereotypes, behavior, and
other cultural aspects of other countries. Use the information from the essays

- Selt-Chack- -
Yes =

Compare cultural in this unit, your Reader, and other suurces to research other countries.

aspedts

You should encourage students Iantasted 4 Work in your group. Compare the different cultural aspects in your

. .. cultur asperts comparative chart.
to find the most surprising or iy de ariptans
interesting details to focus on in 0 ":3::3:::(1 5 Agree on how you are going to present the information in your charts. i
their presentations. You can help avweyst | Practice your presentations. |
them by asking students to write Pt | € Use the Self-Check to evaluate your chart.
what they found most surprising 28 . Unt2

and compare notes. n * s

Ongoing Evaluation

| This is the last step before they
j present their chart, so it can be useful

Self-Assessment

This Self-Check looks at how students
are able to transition information

! to have two stages of evaluation. The

! first stage could be to see if students

| have included everything they need in
| their essays. With feedback from that,
‘ students will be able to create a better
i chart. Before they present their chart,
" it could be good to evaluate students

. on their chart and provide them with
- feedback.

N

o

from an essay to a chart to an oral
presentation. To improve their skills,
students should focus on only the
most important information at

each step. The chart simplifies this
for them. They can refer to their
essay and remove any nonessential
information. If students had trouble
with the essay or the cultural
aspects, you can refer them to earlier
Self-Assessments.




A Comparative Chart Product

Step 6

4 Present your Cemparative Chart to the class. Remember to use
expressions of contrast and comparison.

Groups should be able to present
to the entire class. If you have

a small enough class and there

is time, you €an leave time for
guestions and answers after
each presentation. This will give
the listeners something to focus
on during the presentation. You
can have them write a question
they want to ask. Make sure to
use the Questionnaire to evaluate
students.

2 Fill out the Product Evaluation Questionnaire to evaluate your work
and the work of another group on the Product.

Product Evaiuation Questionnaire

1. Did all the group members present their comparative chart?

Mygroup: ) o

Another group:

2. Was the chart presentation understandable and interesting?

My group: - - -
Another group: . __ S Ll

3. Was information from the essays or from research included in
the comparative chart?

My group:

Another group: . B e

4. Wus the churt divided clearly into cultural aspects, traditions,

foed, and sterectypes?

My group:

Another group: _ o N
You should remind students here

that constructive criticism (and
reflection) focuses on ways to
improve, rather than complains
about things that were not good.
Students can think about ways

5. How would you grade the overall performance of the group?
My group:

Another group: e

3 Work with the group you checked. Use the information in the Product

Evaluation Questionnaire to give each other feedback. Write a list of %%ég to improve their mindmaps with
tips for the other group to use for future products and exchange them. S greater variety and development
;g;, .1 | of topics, ways to improve their
1 E essays with better transitions and

A HEY o

topic sentences, ways to improve
their presentations with prepared
points and transitions, and how
those improvements might apply

D ERE to their future projects. It might be

- Lnit 2+ 28 R .
S . » good to discuss the tips as a class.
# a8 L L
Students will use the Product You can use the Product Assessment Questionnaire or a similar one to help your
Assessment Questionnaire 1o compare students self-evaluate.
themselves to another group and look Suggested questions for the Evaluation Questionnaire:

specifically at the chart and the essay.
You should ask students to reflect ]
on their performance and provide a
grade. You might want to work with
| students and discuss the grades they
‘ are giving themselves. You can have

1. How did your partners respond to your ideas?

2. How did you respond to vour partners’ ideas?

3. How did you divide the speaking parts for the presentation?
4. How did you prepare and practice for the presentation?
5
)
7.

\
Self-Assessment

. How did you include the chart and the ideas from the essay in your presentation? :
. How did you feel about the presentation and your part in it?

them describe what they did well in
the chart and the essay and what they
would improve,

Overall, how would you rate your group?
N e S




Unit 2

Students’ evidence portfolios
should include the list of
cultural aspects, the mindmap,
the essay, and the comparison
chart, Students could have also
added work fram any other step
of the process, perhaps even

a video recording of the final
presentation. However, all video
recording will require official
permission.

The learning outcomes are a good
summary of students’ progress
through the Product, but they do
not necessarily reflect Product
performance. Here they can
reflect on how well they revised
essays and understood the
meaning and details of essays.
You might suggest students

fook at their work on essays on
pages 24--28. They will also have
to review how they compared
cultural aspects.

Self-Assessment

In order to help students evaluate
themselves, one idea is to video record
their final presentations and have them
! add those to their fwidence Portfolios. If
1 students watch themselves presenting,
i it will make them aware of their body
language, tone of voice, and use of

This can go alongside the list of cultural
aspects, the mindmap, the essay, and
the chart already in their Fvidence
Portfolios. However, all video recording
will require official permission,

English, and they can provide feedback.

e e e

~ §ell-Assessment

t Think abuut the attitudes you showed in this unit and use the scale to

evaluate yourself,

Excellent

l.. Grade

terned in my work on tinie,
did my best with my wurk.
paid attention during lessons.
participated actively,

worked well with other students.

Needs improvement

How can | got a better
grade next time?

2 Look at the Self-Check boxes und your Evidence Portfolie. Add any other
work you want to include in it and answer the questions.

a. How many activities did you collect from the Evidence Portfolio?

b. What other activities did you add as evidence?

. Which activities were easy to complete?

. Why?
. What do you need to wark on?

Choose from 1-3 to express how well you achieved this unit's learning

outcomes. Reflect on your answers and write 4 comment or suggestion

in the Reflection column.

3_Verygood 2=0K 1 - With difficulty

| can...
® revise short essays,

® understand the general meaning, niain
‘deas, and details of assays.

a describe and compare cultural aspects.

" Students should reflect on how well Pl

. they were able to transition information

from brainstorming to research to essay

+ 1o chart to presentation. To help them

with this, they can compare the parts
of their Evidence Portfolios separated by
steps. For instance, they can compare
their first mindmaps with the final
presentation they gave. Students can
be evaluated on their abifity to link the
different stages of the product together.

L

o

Grade Reflection

Photocopy Assessment 2 on pages F

| 155-156. Have students complete the
assessment individually. Correct and go

| through the answers with the class. The

| Answer Key can be found on page 173.




Unit 3
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Natura! disasters in Mexico include

Share What You Know g
= Work in groups. Discuss the questions about
natural disasters.
a. What natural disasters (apart from the one
dlustrated in the picture) can you think of?7

b. How can you prepare for a natural disaster?
. What should you do if you are in a natural
disaster?
# Think about your performance in the g i . L
discussion and answer the questions.
a. What language did you use to talk about
natural disasters?
h. Did you have any communication
problems?

Social Practice
« Create instructions to help people be prepared
fur a4 natural disaster

Learning Outcomes
» Select key information and review instructions
*+ Read and understand instructions

» Wrile instructions

= Edit Tnstructions sheets

Product: Instructionaf Poster @
. Create alist of possible natural disasters.
& .. Choose a natural disaster and make notes on what to
dos if it oceurs.
Make & list with the contents of an emergency kit.
... Write instructions for your chusen natural disaster.
-4+ Assemble an instructional poster for the natural disaster you chose,

AN

hurricanes, earthquakes, and
volcanic eruptions. Typically, all
Mexican students know about
earthquakes, but may not be aware
of other natural disasters. Students
should know disaster procedures,
but you should review them.

Students should list the actions
“they need to do before and
during a natura! disaster using
imperatives. Students can also use
conditional sentences for possible
situations {If you are outside, you
should stay away from cables)

and adjectives (it is essential to...)
to prioritize actions in order of
importance. You can monitor
and record student examples for
Pre-Evaluation.

The final product is an
instructional poster, so the
various discussions of their

.. Display and evaluate your instructional poster,

actions in a disaster will help
them build the elements for

the poster. The discussion on
this page relates to two of the
Product steps: creating a list of
nalural disasters and thinking of
instructions. It is good to make
them aware of how each step
supports the poster.

. About thie Topic
|

| This unit explores the theme Natural

. Disasters. This unit features typhoons, |
tsunamis, flooding, fires, volcanoes, and
hurricanes. The information should

* come from official sources, such as
https://www.ready.gov/ and https./
www.epa.gov/natural-disasters/general-
information-disaster-preparedness-and-
response. However, please make sure
the advice follows the school’s procedure
for natural disasters. Students need to
know what to do in an emergency. To

| contextualize the discussion of this topic,
you can use the | images on the CIass . /j

¢
I
I

Sl

Pre-Evaluation

" The Share What You Know section

asks students to name natural
disasters. This list can be used for the
tirst step of the Product. Questions

b and ¢ allow you te monitor and
record examples of the students’

use of imperatives and conditional
sentences for possible situations. A
common error for imperatives is using
subjects or changing the form of the

" verb. A commaon errer for conditional

sentences is confusing the condition
with the effect.

The instructional poster, which is

the final product for this unit, is an
effective way to combine the talents
of the Product group members. Fluent
students can expiain the elements

on the poster, Strong writers can

be in charge of producing the final
written instructions. Students good

at design can decide the final design
of the poster. It is helpful for students
to learn which ways to support their
Product group. |

H




The disasters listed here are the
three most common disasters in_
Japan. It might be interesting to
explore the difference between
common disasters in Japan and
Mexico. For example, tsunamis
are not common in Mexico,

although they are possible (e.g., in

Cuyutldn in 1932). Typhoons are
identical to hurricanes, but the
expression typhoon is used in the
Northwest Pacific and the word
hurricane is used in the Northeast

Pacific. Another difference is that

many of Japan’s disasters are
related to problems in the sea
and on the coast because [apan is
an island.

The information provided in this
section is different from that
which is provided in Mexico.
Please make sure that students
know that in Japan, students use
tables as a safety zane. In Mexico,
this is not recommended, and
instead we stand in Safety Zones
or Evacuation Zones. The school’s
emergency procedure must be
clear to students,

Read and understand instructions

Natural Disasters in Japan

Staying in Japan is a fantastic experience. There is a iot to do in
this country. There are the busy streets of Tokyo and the famous
temples of Kynto, More adventurous people can even climb Mount
Fuji. But Japan can sometimes be dangerous. Natural disasters
oceur frequently because of its location. These include typhoons,

earthquakes, and

Possible Natural Disasters

Typhoons

Typhoons are tropical storms that occur
between May and October. They biing streng
winds and can cause floods and fandslides,
Ore of the biggest typhoons was the Isewan

E

tsunamis.

Emergency Procedures

Before a natural disaster
Natura! disasters are not always predictable, but people
in Japan are well-prepared. You should be, too!

¥ ‘%’*‘"“& #% First, prepare a survival kit. You should

&"w“’

;§f§ Typhoon in 1959. It caused record amounts gf’%g «-& include a flashlight, spare clothes, a first-
b & ofdamage to coastal areas. However, 14 “’ﬁ‘?“ ; aid kit, and basic food supplies. Take it with
> I typhoons move quite stowly, so the Japanese SEERE you, and keep it in a safe place. Second, if
%% goverrment has time to give the public you plan to be in fapan for an extended
54 refiable information. Nowadays, the number period, identify the nearest evacuation
"7 ofhuman casualties is kower than in the past. zone. An evacuation zone is a place next
to a community where large numbers of
Earthquakes peopte can go after a disaster, Make sure
Japan is located in a major earthquake you know the quickest route.
zone. Some earthyuakes, called tremors, are
smmall. More serious earthquakes can cause .D“"“Q a natural disaster
considerabie damage. There has been a lot of ‘g%g; L {4 If you are indoors during an earthquake,
earthquake activity in Japan’ history. The Great | 3 ;& s - find a safety zone—under a table, a
Kanto Earthquake of 1923 caused 100,000 z‘fk v doorway of any other solid object. Do
deaths. There was another large earthquake in o wark s not run outside—stay in the building. In
1995, which damaged the city of Xobe. a typhoon, go to the strongest part of
the buiding. i there is a tsunami, stay on
Tsunamis and other effects of earthquakes higher ground.
Theeffects of earthquakes can be dramatic. Thay
can damage buildings and the transportation 7%=+ x 17 Ifan earthquake happens while you are
network. They can also cause fires, and they can [ 4 i = outside, protect yourseif from falling
stop the energy supply. Sometimes, earthquakes Y %‘j " ;1 objects. Find an open space away from
take place under the sea Thiscan lead tobunamis. | #7858 buildings, such as a park. In a typhoan, go
Tsunarmis are large tidal waves that flood areas inside the nearest strong building.
along the coast.
32 ¢ Unic 3
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Resources

i you want students to know more
about what to be careful about
in Japan, there is official advice

on this website: hitps:/fwww.gov.
uk/foreign-trave|-advice/japan/

natural-disasters.

You can also explore information
about Japan. Often, guidebooks
provide good cultural advice about
different countries as well as the best
places to visit and see. This website
https:/fwww.lonelyplanet.com/japan
travel-tips-and-articles) provides an
kinsight into Japanese culture.

ot

Curricular Flexibility

Some students may find it hard
to read a text as long as “Natural
Disasters in Japan.” Something to
consider is dividing the text with
different students in charge of
presenting the different information
in each section. For example, the
section on possible natural disasters
presents three types of disasters. The
class can be divided into three groups,
and members of each group can
explain what they learned about their
respective disaster.




Most importantly, don't panic, Try
to stay calm. Stay in a safe place and
wait for further instruction.

After a natural disaster

Wait until the initial disaster has
stopped. It is important to turn off
any appliances in the house that
use gas, stch as ovens. [f you can,
close the main gas valve. Open all
doors fyou are in a building. It is
important to evacuate by foot and
avoid etevators, There is always an
evacuation zone in every community.

Try to be calm if there are
aftershocks after a large earthquake.
There could be several aftershocks
with a short time between them.

Enjoy your visit and stay safe!
Hopefully, you wan't experience any
natural disasters during your visit

ta japan. However, it is important to
remember the information in

this leafiet.

1 Read the leaflet about natural disasters @
in Japan and answer the questions.
a. Who are the instructions written for?
FOR PEOPLE VISITING JAPAN.
. Which section tells you what you need to
know zbout natural disasters?
POSSIELE NATURAL DISASTERS,
. Which section tells youwhat you need to
do ir a natural disaster?
EMERGENCY PROCEDURES.
. How is the language different in the
two sections?
THE FIRST SECTION USES A LOY OF SIMPLE PRESENT,
WHILE THE SECOND SECTION USES A LOT OF IMPERATVES
. Why does the feaflet use illustsations?
|LLISTRATIONS HELR EASIEY (BENTIEY THE SECTIONS

AND RELATE TO REAL SIGNS [N THE WORLD

This type of information is
typically seen in official leaflets
that give advice to tourists or
to citizens of a country. These
{eaflets can be found in tourist
information centers or on
websites such as www.visitmexico.
com/en/useful-information. it
might be interesting to bring

in physical tourist guides, such
as the ones here: hitps:/fwww.

visitmexico.com/en/tourist-guides.

Possible answers: a. Leave the
building calmly and quickly; b. Go
to the nearest safety zone; c. Use
the phone or intercom or your cell
phone to call for help; d. Move to
higher ground; e. Ask an official
for help (e.g., a policeman). The
students should use imperatives in
their answers,

2 Use the Self-Check to evaluate your work.
Yes -
3 In pairs, write a list of places where Aﬂﬂh‘laaﬂf
: \ . example o
you have seen information similar to IstUctions
this before. L hexamneg the
aze at glaphies
4 In groups, discuss what you need to ‘ and “"”51 .
- _evaluated the
know and what you need to du in the 5o of textal
situations below. frgamEation.
g i niz | 1 analyzed the
a. Youareinafirein a public place. languaze sed 11
b. You are at school and the ground theleafiel
starts shaking.
©. You are in an elevator that stops
between floors,
d. You are at the heach and the ocean stirts
receding rapidly.
e, Youare lost in a new town o city.
5 Form your Product group. Think about @ o .,

the common natural disasters in Japan.
Discuss what natural disasters are
common in your community or couniry
and make a list. Keep the list in your

Evidence P fio,
vidence Portfolio Ut 3o 33

&

Self-Assessment ’

The Self-Check helps students
understand the importance of
graphics inthe text. Students can
discuss how these symbaols not only

tell people what to do, but also help

them understand where to find

~information. When students are

analyzing language, you can help
them see the difference between
imperatives, which in this leaflet
typically begin sentences, and other
verbs, Finally, students need to he
aware that the leaflet has different
sections for different topics.

— —————

This step of the Product can use
some of the same ideas from the
Share What You Know discussion
of natural disasters. However, the
disasters should only he examples
of what is common in your
community.

Curricular Flexihility |

The Product groups will be formed
for the first time in this step. Working
on this instructional poster can
combine the talents of the Product
group members, and therefore it
might be good to work with students
so that they are able to combine
different talents in their group.

' Typically, students want to work with
their friends, which can make for a

i productive atmosphere, but it may
be better to use the opportunity to
combine abilities,

' Ongoing Evaluation

The first step of the Product is a list of
natural disasters which will provide
little language to evaluate. However,
one way to extend this activity and
have examples of the students’ use of
imperatives is to record or note their
discussion of what is important to do
in each of the natural disasters. This
is a natural extension of this Product
step and also will help students with
the following steps of the Product.




Analvze the language of instructions

@ * Work in pairs. Answer the questions about things you need to know to stay

Possible answers: a. The safety a. Where are the safety zones in your home?

zones are the supporting/ b. Where is the evacuation zone outside your house or building?

external walls of the building. b. c. Where could you find & flashlight in your house?

The evacuation zone will be in d. In a disaster, how yuickly can you pack clothes and supplies and leave the house?
a communal area. c. A flashlight
could be found in a drawer/closet/

safe during a natural disaster. ‘
\

2 Mark the vocabulary ND (natural disasters) or EI (emergency

. NG instructions). Then discuss their meanings based on the context. |
tootbox. d. 2 minutes (Students gt a. aftershocks NOD e. safety zone El .
need to reCOgniZE that however b. evacuation zone El f. spare clothes El ‘
long they take, they will probably c. flashighe EI 8. supplies EI
take too long. This underlines d. landslides ND h. tremors ND

the importance of having an

\ e} 2 Work with your partner. Analyze the instructions in the leaflet on
emergency kit).

pages 32-33. Discuss and agree on the characteristics that instructions for
a natural disaster need to have to be helpful and why.

Draw these symbols in your notebook and write an instruction for each.

You may want to write some
instructions on the board

and elicit from students the
characteristics, for example:
the use of sequencing words,
imperatives, and conditionals.

5 Compare your answers with your partner. Discuss if the instructions are
useful or not and what you can do to improve them.

Possible answers: a. Prepare a Product 5 Work in your Product group, Choose a natural disaster from your list from
. . . . Step 1. Discuss and make notes on what you think you need to do if the
first aid kit; b. Extinguish any ) 4 L .
. natural disaster occurs, Keep your notes in your Evidence Portfoliv for
ftresn, c. Alert the emergency Step 3 of the product.
services; d. Leave via the
emergency exit; e. Seek medical e Unes

assistance Bl #"

. Language Knowledge
" Imperatives are used to give

instructions; they don't have

Learning to Learn

" The vocabulary exercise can be
used to help students see how

subjects and they don't change form.
Imperatives can be used in conditional
sentences 1o tell people what to do

in possible situations. Conditional
sentences have two halves. The half
beginning with if is the condition,

and the other half is the effect. The
examples on this page have present
simple in the condition half and the
imperative in the effect half.

p.

they can classify vocabulary into
lexical fields. In this exercise, there
are two lexical fields—Natural
Disasters and Fmergency Instructions.

. Students will find it easier to learn

all the words associated with natural
disasters together, and then all the
words associated with emergency
instructions. They can also learn to

© record vocabulary in the same way.
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a. Have you ever seen these road signs?
b. What do you think the 10ad signs mean?
c. When do you think it is important to follow these road signs?

2 Read the instructional poster abont flooding. Discuss with your pariner
how each road sign represents « section of the poster.

' - Flooding occurs when there 1s more water than it is possible to contrel, Flooding can happen
) because of heavy rain, storms, or blocked waterways. Every yeer, there are more reported cases
- of floods. This poster telis you what to do in case of a flood.

s “ the foliowing when planning your escape route:

and paths.

Bridges— Floodwater moves fast and can damage the foundations of a bridge, making the
bridge unstable,

3 Slippery ground — Always move slowly and carefully in floodwater because you cannot see
the condition of the ground. Drivers tan lose contro! of the car and have an accident,

3 ﬁw‘“ . .
o= ? {g Turn around, dor’t drown—Change your route and avoid walking or driving through floed
E waters even if the alternate route is longer.

and "Bridges” sections by drawing road signs.

' Higher ground—in a flood, move to higher ground, such as hills or mountains, However, consider

:: ' fﬁ Rivers—Rivers can easily change their course. The water level can rise and quickly flood roads

These road signs might be seen
near bridges and rivers. Answers:
a. Road can get flooded; b. Slippery
road when wet; ¢. Turn around

The parts of Mexico that often get
flooded are Chiapas, Guerrero,
Michoacan, Oaxaca, Tabasco, and
Veracruz. The answers to guestion
b will depend on the town or

city. The road signs would need to
represent a hill or a mountain for
higher ground and a bridge with

a cross to represent that crossing
bridges should be avoided.

Possible answers: a. The ones
that experience tloods are around
main streets or close to water
bodies. b. The biggest dangers are

2 Work in groups. Demonstrate your understanding of the "Higher ground” ¢

getting carried away by moving
waters. ¢. Stay on higher ground.

4 Work in groups. Discuss the following questions. @
a. Which areas of your community o1 country often experience floods?
b. What do you think are the biggest dangers in a flood?
c. Besides the things mentiuned in the poster, what might people do in a floed
i te stay safe?
[

% Waork in pairs. Read the poster again and write instructions to prepare

for a flood.

| L “
! L ]

You may want to give the students
poster paper to write, design, and

Unt3e 35

decorate their posters. The students
should use imperatives for the
instructions and appropriate signs.

 About the Topic " Ongoing Evaluation

Floods are one of the most common | The students produce guestions for
natural disasters and one of the most the Product to help them focus on the
dangerous. Floods can occur any place different elements of their anecdotes.
it rains. However, the most dangerous it is a good idea to record examples of
are flash floods, which is when it rains + their questions so that it is possible to
a lot in a very short period of time. see how they improve at formulating
The best advice in times of floods is . guestions. You might consider two
to move to higher ground. This might aspects ot forming questions: the
mean moving to & hill or mountain but | accuracy of the question and whether
also could be the top of a building. | the questions focus on the key aspects
| of the anecdote.

Language Knowledge

The students need to write
instructions using conditional
sentences. Commaon errors might
include confusing the conditional
half for the effect half. Using an
example from above, this could be:
You are careful if you are driving near
a river. Here, the student is using
present simple in the effect half of the
conditional sentence. The eftect half
should be in the imperative. Equally,
students might write an imperative in
\the conditional half.

J




The images in the picture that are
not referred to are the gasoline,
the matches, and the candles.

The instructions are probably
written for parents or older family
members, The web page refers

to “you and your family,” but the
language is too complicated for
children. The web page telis you
directly to include food in cans

or packets, to whistle to signal for
help, and to cover your mouth and
nose, among other actions, The
reasons given for those actions are

Review instructions and select key information

Emergency Kits

N WNR e me M e M M TR Bwe mes oy

Natural disasters such as hurricanes and earthquakes are often
difficult to predict and it is important that you and your family
are prepared in case of an emergency.

You heed to react quickly since every extra second can increase the
danger. Ar: emergency kit can significantly reduce the time you take
to leave the house. The instructions below tell what to include in your
emergency kit and why it is important,

-

L_- Food and water ' Electrical equipment
H L.

3

.

Water: You can survive for three weeks without . Battery-powered radio: Listen far any updates to
food but only three days without water. emergency infermation.

Therefore, yaur kit needs one gallon of water per  » Extra batteries

person per day for at least three days. + Flashiight: It i$ essential that you can see the

Foad: It is not possible to store fresh food. Only dangers around you.

include food in cans or packets. + Cell phone with chargers and a backup battery
« Manual can opener

$ Documents
: ]
» Key documents for yot and your family

ﬂ Other essential equipment

« Whstle to signal for heip: In & natural disaster,
you may become trapped, and it is crucial to
{passport, national identity card, recent have a way for emergency services to locate you.
photographs, etc.): After an emergency, it may + Dust mask: Cover your mouth and ncse to help

filter contaminated ar.

* Moist towelettes

not be possible to return to your house, so you
need your documents with you.

that is it not possible to store fresh
food, that whistles can help people
locate you, and that covering your
mouth filters contaminated air.
The students will consider different
items to be important.

Students may be tempted to create

T Look at the photograph and identify the items that are not mentioned on
the brechure.

Analyze

instrictiors and i ) ! i
explanations @2 Workin pairs. Discuss the questions about the brochure,
L made a. Who are the instructions written for?

LONAEL TN

. What does the brochure tell you to do divectly?

between the text b
¢. How does the brochure explain the reasons for doing these actions?
d

e MV previus
<Fodargs.
Falabyiad
e
ST,

. What are the most important items mentioned on the brachure?

3 Use the Self-Check to evaluate your participation in the discussion.

4 Work in pairs. Discuss why it is important to include these items in your
emergency kit

a list of exactly what is listed on
the page. However, there are other
elements that are not listed which
would be useful. For exampie,
spare clothes, matches, maps,
medical supplies, etc.

= manual can opener o cell phone with chargers and a

» muist towelettes backup battery
Product 8 Work in your Preduct group. Read your notes with instructions. Make a list
with the contents of an emergency kit. Keep the list in your Evidence Portfolio.
36 ¢ Um 3
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" Self-Assessment

| The most difficult part of the Seff-

| Check is the students' understanding

‘ of the relationships between the text

‘ and the previous knowledge. You can

! help students to reflect on what they

| previously thought was important

| in an emergency and what they now
think ts important. The students now

‘ understand how to use imperative

l‘ for instructions, but the language for

| explanations is new. Students should !

L\reexamine question Cin activity 2. J

Students are working towards the
creation of an instructional poster,
and the emergency kit is an important
part of this poster. It would be good
to discuss with students how they
intend to illustrate the emergency

kit on the instructional poster. When
evaluating their illustrations, you
should consider the relevance of the
image to the poster. It is also possible
' 1o evaluate the research they do for
kthe image.

o

Ongoing Evaluation

H

)
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inslruclions

1 Look at the examples taken from the brochure. Classify the expressions in
bold in the chart.
It is important that you and your family are prepared in the case of an emergency.
You need to react quickly since every extra second can increase the danger,
Therefore, your kit needs cne gallon of water per person per day for at least three days.
It may not be possible te return to your house, so you need your documents with you.
It is essential that you can see the dangers around you.
In a natural disaster, you may become trapped, and it is crucial to have a way for
emergency services to locate you.

Highlighting key ideas Expressions used to provide reasons

IT IS IMPORTANT, IT IS ESSENTIAL, [T IS CRUCIAL SINCE, THEREFORE, 50

2 Work in pairs. Discuss the key actions in a natural disaster and the
reasons why it is important to follow these actions.

It is essential that you know where the safety
} zones in your house are, so you can avoid danger.

it is crucial to talk with your family about what to
do in a natural disaster, since being prepared will
help you move faster.

3 With your partner, agree on the most important actions and write them
down. Make sure you highlight your key ideas and provide reasons.

AcCtions: ANSWERS MAY VARY,

£

L e
A

HEE

.U“mt

Students will vary in their
opinions of what the key actions
are in a natural disaster. However,
the important part of this
activity is the use of adjectives
to highlight key ideas and the
expressions to indicate reasons
in their discussions. You can
monitor student discussions and
gently remind them to use the
appropriate language. £qually,

4 positive and negative examples
.w—Lcan be recorded for later analysis.

4 Work with another pair. Exchange instructions and give each other
constructive feedback. Decide if the instructions highlight the key ideas
and if they provide reasons.

Unit 3 37
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Students can reflect on the
examples they wrote in their
notebook to analyze their
language use. Students can also
think back to the examples they
used in the discussion.

Self-Assessment

The students can discuss the ideas

,
- Language Knowledge

The phrase it is used with an adjective

e

in the Check What You Know box in
groups and think of examples using
each of the options. This will help
them to understand which option
does not complete the rule. Also,
working in groups will make it easier
to think of a range of sentences. If
they find it hard to see the difference
between the options, you can

help them by providing them with
examples.

is a way to make someone pay
attention to the adjective being used.
Any adjective can be used this way
such as in the sentence it is weird that
she decided. ..., You should check that
the students include the complete
phrase. The expressions used to
provide reasons are used in different
places in the sentence so it is good to
elicit examples during the Check What

kY(m Know activity.

A




Understand 1he correct order of instructions

All of the images are related to
fire and are mentioned in the
talk. Dry forests are more likely

to burn, Insects eat trees and
make them dry up. Lightening is a
common cause of forest fire.

The intended audience of the talk
are children. There are sounds - P
of children moving around
before the fire chief talks and he
mentions the principal. The two 8. Itis important to protect the forest from fires.

sections of the talk are things to b. Insects eat trees and make them dry up.

do every day and things to do c. More storms mean higher chance of trees getting hut by lightning.
when we're in a forest. He makes d
a comparison between using 3 Work in pairs, Discuss and answer the questions aboul the fire chief's talk.
energy in the house sensibly
(turning off things that use energy
like lights) and using energy in a
forest sensibly by putting out fires
when they aren't necessary.

Listen . . to a California fire chief giving a talk, and match the captions
with the pictures. Compare your answers with a partner and explain how

you knew the answer

. When forests are dry, there are more farest fires.

Make notes in your notebook.
a. Wha is the intended audience of the talk?

b. What are the two sections of the talk? i

c. What comparison does the fire chief make between using energy in the house
and using energy in the forest?

Resources 4 Listen again and complete with your own words the instructions the fire
Hyou dant to N s i "
A chief mentioned. Compare you answers with your partner.
global warming First, THROW YOUR TRASH IN THE TRASH CAN.
a'«d hipa 1z aftects —_— = - . . I
ferest fes, go Next, DON'T USE ENERGY IF YOU DON'T HAVE Ta.
10 your Aeadsr,
pagrs 2% 34. Then, BEMEMBER THAT FIREWORKS ARE GREAT FUN BUT THEY CAN ALSO CREATE FIRES, .

The instructions should include Finally, 1F YU SEE SOMETHING THAT MIGHT CAUSE A FIRE, TELL SOMEONE.

ideas from the listening. Students
can mention being careful with

paper and glass, putting out fires,
only using designated areas, and 98« Unt3
being careful with fireworks. = "

—g > Work with another pair. Discuss what you learned abuut forest fires and
write different instructions for your families on how to avoid them. Keep .
your instructions in your Evidence Portfolio to check your propress, |

The Reader contains more information Listening activities can be very

about global warming and the effect
it has on forest fires. It explains that
warmer weather means that tree-
eating insects have not died in the
cold. This means that there are more
dry trees, Another source for looking
at the relationship between forest
fires and global warming is NASA
(https:/climate.nasa.gov/news/2602/
lightning-sparking-more-boreal-forest-
fires/}. The Reader Answer Key can be
found on page 175.
M e

o

difficult for students. To help students
understand the fire chief's talk, you
can divide the talk into two sections.
Students could create a mindmap or a
graphic organizer which represents the
ideas of the first part of the talk, and
then they can complete the graphic
organizer with the ideas of the second
' part of the talk.

|
LS



Write and edil instructions

Praduct

Read the tuxt and identify who it is aimed at. &

Stay safe from volcanas!

Do you krow what to do if a velcano erupts in your area?
follow our easy-to-understand instructions and stay safe!

VoLcams Lava
People think that volcancs are dengerous because of the hot lava, but normally,
peapie da not Iive close enough for the lava to alfect them. Tell your schoolmates,
friends, and family that lava is not something to worry about.

VoLcaNIC asH
The biggest danger from volcanos is the hot ash. if you are outdoors, it is essential
1o get indoors. If you are indoors, tiose the doors and windows.

Cover your mouth and nose with a mask. It is important to avoid breathing ash.

MuoFLows
if you live riear the velcano, the next biggest danger is from mudffows. This is what
to do: Meve away from the mudflow. It is important to stay as far away as possible.
Do not try ta run faster than 2 mudfow, because mudflows move very fast.

GEKERSL TIPS

a volcanic eruption. Then, prepare an emergency kit. Finally,
learn the phone numbers of the emergency services.

i
S

Complete the poster sections with appropriate headings. Compare your

Stay calim, Stay smart. Stay safe!

answers with a partner and explain why you chose each heading.

Work in pairs. Decide which of the following elements are included in —id

the puster.
& o definition of the disaster
® genetal instructions or tips

® an introduction
® instructions tor specific situations

4 Work in your Product group. Use and develep your notes frum Step 2 to
write instructions for your chosen natural disaster. Use the puster as & gy

model. Make sure you use the correct language and include the necevsary

First, talk ta your family and practice what to do in the event of » @é“‘”

The text is aimed at
schoolchildren. 1t makes reference
to schoolmates, and the language
is clear and simple.

The elements that are included
are an introduction (under

the title), general tips, and
instructions for specific situations.
There is no definition of what a
volcanic eruption is.

aspects. Keep the instructions in your Evidence Portfolio.

. Ongoing Evalu ation

This is the step before students create
their instructional posters. so this is
an important moment to evaluate
the students’ use of imperatives and
conditional sentences, adjectives for
highlighting key ideas, expressions for
reasons, and sequencing words and
provide them with feedback before
they create their final product. Itis
useful to record examples of their
instructions before they work on their
posters.

Uat 3+ 39
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Students may find it difficult to write

Curricular Flexibility .

instructions with so many elements
to consider. There are two possible
approaches to helping them. One

is providing a resource for them to
independently evaluate their use

of all of the elements, for example,
using a checklist. The other is them
using examples from the poster on
this page but changing the words for
their own natural disaster. Stronger
students will tind it easier to work
independently.

This is a key step in creating the
product, because students need
to write instructions for their
chosen natural disaster. You

can help them by highlighting
the language demonstrated in
the poster. There are examples
of imperatives and conditional
sentences (paragraph b), examples
of adjectives for highlighting key
ideas and expressions for reasons
(paragraph ¢, and examples of
sequencing words {paragraph d).




[t might be good to work with
students collectively to check
the examples they find in the
poster. These examples will be
used to help them to create
their instructional poster, so it is
important that they understand
what is required of them.

Write and edit inslructions

The instructions are very long and
complicated. Instructions should
be short and clear. The picture is
not related to hurricanes and is
therefore confusing,

® 1 Wakin groups. Complele the ediling checklist for the final product (an
instructional poster) with examples from the volcano poster on page 39.

v Example
Appiopriate pictures

Volcanic Lava, Voicanic Ash,

Different sections Mudflows, General Tips

Clear, cancise language

Cleas instructions

) __ if you are indoors, close the
Different situatiens .
doors and windows.

Sequencing words

AU S N N T

Highlighting key ideas itis rmportan-r fo sfay as far
away as possible.

Expressions to provide reasons  #

Students sometimes find

peer correction difficult and
uncomfortable. However, for

the students to learn how to
write instructions correctly, it is
important that they can evaluate
different examples. The most
important element of this editing
rubric is the examples because
they will help the students focus
on what to repeat. This is more
useful than an overall comment
of good, ok, or needs work.

Product

€ 2 Work in groups. Look at the example from an instructional poster for

what to do in a hurricane. Use the editing checklist to discuss what the
problems are.

if a hureicane is close to asriving and you are not [n an
area that is recommended for evacuation, it could be very
dangerous to leave your house and walk around outside,
Friends and family might worry about you if you de not get
in touch with them and tell them vou are safe.

3 Work in your Product group. Evaluate your partners’ instructions from
their Evidence Portfolio using the editing checklist from activity 1.

Yoq = .
Write and edit
instruetions.

171 used a rutre

g evaluale
INSELITI0RS.

"1 recognieed

positve
examplas of
HStuCtns.

[ mprved my

I ER S

4 Work in your Product group. Design an instructional poster for your
chosen natural disaster. Use your emergency kit and instructions from
previous steps and add images and illustrations,

5 Use the editing checklist from activity 1 to edit your work, Make final
corrections. Store your poster for the final product step.

& Use the Self-Check to evaluate your performance in the activities an
this page.

e
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The Self-Check focuses on the use of
an editing rubric to edit and improve
writing. The most important element
of the Self-Check is the recognition of
positive and negative examples. Often
students focus on negative examples
in their writing and are not able to see
what they have done correctly. The
benefit of the rubric is that it focuses

. on the positive examples, which

provides the students with models to

" use in their poster.

- Self-Assessment : Ongoing Evalualion :

The rubric on this page can be used
to evaluate not only the students’
instructional poster (see following

" page) but also, as in activity 3, their

' instructions. Instead of three categories
- of good, ok, and needs work, you could

! yse numbers. Another idea is to use

examples of student work 1o describe
what good, ok, and needs work actually
represent, This would provide useful
information for you, and valuable
feedback for the students.




Category

Content

Store:

Use of Language
Seore:

Preparatinn
Scure:

Organizativng

Suore;

Total:

the classroom.

Product Evaluation Rubric

Excellent

{9-10 points)
[nstructional poster
included clear
instructions and
appropriute pictures to
sipport them,

Was able to write
instructions in segqueto:
for diffennt possible
situations with no or
fow mistakes,

Hitd a1l the mateeials
needed. Completed his
wt ber part correctly.

Began work pramptly
and finishied tasks on
time.

Comicents:

l what aspects need improvement,

1 Work with your Product group. Display your instructional poster in

2 Use the Product Evaluation Rubric to evaluate your work and @
participation on the product.

.'\«lvquaite

(8 points]
[nstructional poster
included some
instructions and
pichures fo support
themm.

Wrote instructions in
seqquence for different
possible situations
with difficulty.

Had mast of the
material nesded.
Completed his or her
part of the work with
difficulty

Didn’t start to work on
time, but could finish
task on time.

Product
Step 6

The instructional poster needs
to be displayed while the class

Inadegieate

[4-5 points}
Imstructionad poster
didn't include enough
instructions and
pictures to support
thom.

Needed 4 lot of help to
write instructions in
segquenee fur different
possible situations.

Didn't have all the
muteriul needed.
Couldn't complete his
r her part of the work.

Didn't start to work oo
tine, and didn't tinish

task on time,

7 Work in groups. Use the information in the Product Evafuation Rubric
to discuss your participation in the Product. Discuss with your group

Unitd» 41

Self-Assessment

evaluates the different examples.
It is not necessary to have the

]
G

'135” students explain their posters.
& However, if the classroom

g” allows for students to move
B around, it could be good to
#7240 | have a representative of each
47 | | group available to explain the

elements of the poster. If this is
not possible, students can write
questions for their classmates.

The Product Assessment Checklist
looks at how the Product group
worked together, how they
organized their time, and the
poster itself. Examples of the

: group working together include
deciding how the group could
be divided according to their
strengths for the creation of the
poster, and their work on editing
and providing peer evaluation of
the instructions.

- Creating the instructional poster
required teamwork, content, and time
management. The first section of the

checklist asks students if the different

clements described were present or
not. The second section asks students to
identify their strengths and weaknesses.

i the students divided up the work on

the poster by ability, then they can think

about their teammates’ strengths and
what they could learn from them in

order to develop.

bu can use the rubric or a similar one to evaluate each student’s instructional poster.
Photocopy the Rubric on page 177 to use it with your class.

!
I
E
%
i

_(-a-lt-;i';;y- 1B points)  Adeguate (68 points]  Inadequate (4.5 points]
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If you remind students of their
collaborative work, the students
can evaluate their attitude to
their work in this unit. Examples
of collaborative work in this

unit could include: deciding the
roles for each team member,
making notes about the necessary
actions in a natural disaster,
and evaluating and editing their
partner’s written instructions.

The Learning Qutcomes for this
unit center on the creation of
instructions to prepare people
for a natural disaster. To do this,
they have to read and understand
instructions from which they
review and select key information.
They saw multiple examples of
instructions throughout the unit.
They atso have to analyze the
language of instructions and use
it to write and edit instructions.
You can suggest they look at

page 40 in which they analyzed
examples and edited their work,
The final grades in this section
can be for student use only or

can contribute to your grades as
a teacher.

Self-Assessment

To complete the Self-Assessment,

students should consider the attitudes ‘

Think about the attitudes you showed in this unit. Mark () the options
that best describe you.

Yes More or less No
| always completed my work.
I showed 1espect far nyself and others,
| vollaborated with my «Lissmates.
[ partic pated actively :n class.

I made my best ettort,

Look at the attitudes that you marked in the Yes column, How exactly did you show
these attitudes?

Laok at the work in your Evidence Portfolio and add any other work you want
to include in it. Then look at the Self-Check boxes, Think about your progress
throughout the unit and complete the statements.

a. During the unit, 1 collected _ out of pieces of evidence for my Evidence
Portfolio.
b, | also added

¢. Inthe evidence activities and

as evidence, because

see | improved at
. Looking at my answers in the Self Chedh boxes. | redlize | need to work on

. For the next unit, I'm gaing to _

Choose from 1-3 to express how well you achieved this unit’s learning eutcomis,

Reflect on your answers and write a cumment or supgestion in the Reflection column.
J = Perfectly 2:: 0K 1= With difficulty
Grade

| can... Reflectian

® select key nformation and review
instrurtions,

= read and understand :nstruttions.
® andlyse the language of instructions,

®write and edit instructions,

Final Evaluation =0 Assessment.

Photacopy Assessment 3 on pages
157-158. Have students complete the

Students should reflect on their I
ability to create instructions to

1 assessment individually. Correct and go
| through the answers with the class. The
' Answer Key can be found on page 173,

_ prepare people for a natural disaster,

" Examples of this include their work on

instructions for a forest fire, and the

writing and editing of instructions for \

a natural disaster. They can also reflect

on their classmates’ comments on their

' final product and the Seff-Check box |
on page 41. The grades from the final

i evaluation can ve compared with your

i grade for the Product. | J

they showed during the unit and the
work they contributed to the Evidence
Portfolio. The work in the Fvidence
Portfolio should include the following:
the list of natural disasters, the list

of the contents of an emergency kit, |
a sequence of instructions for forest |
fires, and the instructions for their |
chosen natural disaster. !

o



This unit is about newspapers and

Share What You Know @

story doing?

a recent news story?

problems?

¢. What happened in that news story?
d. What were the people involved in the

« Think about your performance in the
discussion and answer the questions,
a. What language did you use te talk about

h, Did you have any communication

= Work in groups. Discuss the questions about news stories.
a. Where do people get their news from?
b, What is the most recent news story you have read?

In the News

b b andd

Social Practice

« Cornpare news stories in different publcations W, 0"&1‘“ .
\ ¥

Leaming Qutcomes
» Analyze news stories
» Read news storics

« Contrast news stoties from different newspapers

Product: Comparative Chart

.. Make a [ist of recent news stosies.
Make notes on the news stories.

oty BroLo oy
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comparing different newspaper
stories. Potentially, the students
or their families may not read
newspapers, given that people
get their news from multiple
sources (Tv, sodial media, phone
notifications, etc.). However,
students can refer to any news
source when describing what
happened in a recent news
story. You should help students
remember what the people in the
stories were doing.

Students should discuss recent
news events.

Possible answers:

a. TV, social media, phone
notifications

b., c., d., Answers may vary.

FAWCN

Clear,

noctive §ke ki
0"% Q“ﬂﬂt ilurt usu}gos

calm messag

Favoral

1 Identify the key aspects of your news story. ‘w?\s\qr \e’b“ wOrst may be
st : 5 5 \ ' .
v Ask and answer ques .Dm’ about your news stoty m \ ovity it TO th Students should reflect on the
N Use the answers to write & news story. : f‘ ‘ }ﬁ“&w | h d and
Make a compardtive chart of the difforent nows staries. 4 0 - Qﬂ‘\k 6 \ anguage they used and any
; et difficulties they had
Display and present your coimparative chart. .aaza"s r&\ﬂ wmm . Irnculties they nad.
ey - : Possible answers:
ewards for
ﬁ /o a. Students should have used the
Jn:;q past simple and past progressive.

About the Topic

: Pre-Evaluation .

o e e e

This unit looks at the different types
of news stories, and also the eiements
of a newspaper story. Therefore, it
could be good to coilect examples of
newspapers. ldeally, the examples will
be from English language newspapers.
This website contains many examples
{htip:/fwww thebigproject.co.uk/news/
index}, but it could also be interesting
to compare the efements of local
newspapers with the examples in the
unit. To contextualize the discussion of
this topic, you can use the images on
the Class C0.

The Share What You Know section asks

_ students to remember the events of 5

recent news stories. Typically, students

v will use past simpte to describe what

happened in each news slory, and past
continuous to describe what the people
in each story were doing. However, both |
questions can be answered using either

the past simple or the past continuous, |

whicit allows you to record students’ use |
of the two tenses. ;

b. Answers will vary.

Curricular Flexibility '

i Students work towards the creation |
i and presentation of a comparative |
- chart. The students will compare the |
, stories they write in different styles. |
The Social Practice the students need |
to achieve is the comparison of news !
stories in different publications, so
if you have access to a number of
English-language newspapers, a way
to achieve this social practice would
be for students to compare the same
' story from different newspapers.



Analyze news stories

Possible answers:

a. Answers may vary, but could
indlude any of the words from

the box: science, entertainment,
international news, local news,
sports, weather

b. TV, social media, phone
notifications, radio, news websites

—& 1| Work in pairs. Look at the pictures and headlines on the newspaper froat page and answer
the questions, Use the words in the box to help you.

Science Entertainment International news Local news Sports Weather

a. What types of news stories can you find in a newspaper?
b. Where else can you find similar types of news stories?

. Mexico Times

The examples of news stories
here all come from actual events
in 2017, although the date given
is not exact. If students are
interested in the stories, these
are the sites for the dust storm
story (bttp:/freenews.india.
com{india/massive-dust-storm-
hits-agra-tourists-at-taj-mahal-
dash-to-take-cover-2106562.
html}, the movie story (https://
www.independent.co.uk/
arts-entertainment/films/
news/avengers-infinity-war-
box-office-record-opening-
weekend-us-world-a8329266.
html), and the Ronaldo story
(https:/fwww.telegraph.co.uk/
football/2017/12/07/ballon-dor-
2017-will-cristiano-ronaldo-lionel-

messi-triumphy).

The Best in Mexican Journalism

" volasin 20

Dust Storms in India :
Kill 100 People

A massive dust storm displaced trees and demolished homes
across northern India last night, killing at least 100 people.

November 1st, 2017

Superhero Movie
Breaks Records
. By Christopher Cruz

L0OS ANGELES. The latast addition
1o the superhero genre has had the
biggest opaning weekend of all time.
The mavie, which premiered tast
weekend, broke all box office records
- ang made an incredible 5258.2 mullion
. in the US. Combined with sales from
around the world, the movie made
5630 million in just three days.

By Alexander Smith

IMDIA. After 3 waek of continuous rain, the hakitants in northern India states
suffered tarrible damage to their houses and services, Agra, the home of the
Taj Mahal, was the worst affected city in the northern state of Uttar Pradesh,
India. Thousands of people were laft without a place to five, and eight
shelters have been creatad and are ready to receive aver 2,000 people.

The waorld premiere was in Los
Angeles, California, and all the stars
from the mavie were there. Some fans
watted for hours to see therr favorite
stars and take their pictura,

Homes, trees, and electrical lines were destroyed and thousands of people
ran ta the safety of maifs and large buildings. Tourists visiting the Taj Mahal
were able to hide inside its giant walls.

" ih an interview with the cast of the
movie, ong of the main actors said,
“'m very proud to be part of the team.

_ This movia 15 excit:ng and dynarmic.
And it's one of the funniest and most

" entertaining movies I've been in, | was
amazed by the movie’s ideas of power
and teamwoerk.”

“My sister was playing on the street with some friends when they started
screaming and running arcund. The house was covered with dust and it
hurt my aves sa | couldn’t see anything. My sister held my hand and tock
me aut of the house just before it fell. I've never felt so scared before.”

Continued on page A2

50 far, the reviews of the movie have
been extremely positive with eritics

. praising the director, even before its

" premiers, If sales continue, this could
be the biggest selling movie of all tima,

Continued ot page A8
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Curricular Flexihilily o

Resources

The class can read all three texts, but
the texts could be divided equally
among 3 different groups in the class,
| and then a representative of each
group could discuss and compare the
contents of their story. This would
reduce the amount that the class

has to read (in case they are not

| strong readers), and it also aliows

for more discusston. In a large class,

I the students can talk to the students

Mexico Times is an invented

| newspaper {although the stories on

‘ this page are based on real events-——
!

see above). However, you can find
English-language news in Mexico,
* such as Mexico News Daily (http://
¢ mexiconewsdaily.com/). Local
English language newspapers include
www.theyucatantimes.com, www,
theguadalajarareporter.com, and
i www.gringogazette.com (from Baja

+ around them rather than move around
. the class.
VAN

- California), £
f
j
v

Moo
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’ Cristiano Ronaldo Receives Ballon d'Or for Fifth Time §

By Rachel McDanald

PARIS, Cristianc Ronatdo was given

the Balton d'Ch for the fifthtime at a
cerernony at the top of the Eiffel Tower
The Portuguese superstar was voted the

place. Ronalde has had a spectacutar

all campetitions for club and country, and Z 4
has wen four individual awards including
the Balion d'Gr and five trophies for

his team,

best player in the world and naw has Won erigriang reacted to winning the Bation
the Bailon d'Or the same number of Bmes o o social media and thanked bis

as vionel Messr, who this year took second family, friends, teammates, and coaches

2017, He has scored a total of 53 goals in Continued an page A4

bomos

Students will learn more about
the key information for a news
story on page 51.

[ -

2]

Recognize types of
news stofies

m Use the Self Check box to evaluate yeur analysis of the news stories.

2 Work in pairs. Analyze the news stories and answer the questions.
! a. Which story do you think is the most important? Why?

b. What 15 the mam purpese of a headline?
. Do you think pictures are important in these news stories? Why?
% d. What information is included in news stories!

e. Which storyinterested you most? Why?

VW 3 With your partner, discuss which types of news stories are more important -
Yes = and which are more interesting. Use the exumples on the newspaper front
page or other stories yuu have read.

potures o
rontext fues

I'think sports sturies Jike the Ronuldo
one are more interesting, because
] mst people ke <ports.

PR

scluded i neis

PR N A

Product

True, but | think science stories are more
mmportant because..

interesting recent news stories,

% Brainstorm all of the different sources in which you might see these news
slories (internet, newspaper, TV, elc.). Keep the list of news stories and
sources in your Evidence Portfolio.

Unt4s 43
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The news stories are examples
of international news,
entertainment, and sports. The
students will find different types
of stories interesting, but they
should provide reasons why
one type is more important and
not merely discuss their likes or
dislikes.

A

4 Form your Product group. Discuss and agree on a list of important or

Self-Assessment

In order to recognize the different
types of news stories, the students
can read the headlines, look at the
pictures, and use key information
from the stories. You can help
students to recognize that using
these reference points is a reading
strategy that they can employ for
any newspaper story. Students may
not be aware of this strategy, so it is
helpful that they reflect on how they
analyze news stories by using the
Sf!f-Check ti)ox.ﬂ )

N -

Ongoing Evaluation

The first step of the Product asks
students to create a list of news
sources and a list of stories. The
students should discuss how different
sources can represent the same story
in different ways, or focus on different
elements of the same story. You can
evaluate the students’ understanding
of how different sources treat the
same story in different ways by
creating a hist of features similar to
those on page 52

You can refer students back to
their discussion of recent news
stories from the Share What You
Know section on page 43 and
ask them where they got their
news stories from. It is good to
encourage students to find the
same story in multiple sources,
because this will help them to
make comparisons between
different styles of newspapers.




Identifv etements of a news stery

Possible answers;

a. A local news story

h. The facts (who, what, when
where, why)

¢. To inspire them

i

Possible answers:

a. So readers can scan for the
most important information

b. To give more information about
the story

¢. To make it more relateable

d. To help readers understand the
story better

e, Factual. It contains who, what,
when, where, and why.

There are a range of possible
answers as to what comes next in
the story, but here it ends without
mentioning how jack becomes a
hero. In the onginal story {which
can be found in the Reader), Jack
speaks to reporters and becomes
famous. if students work in
groups, they can explore different
endings.

) ' Work in pairs. Look at the newspaper article and answer the questions,
Then read the storv and check your answers.

8. What type ot story iy it?

b. What information will the stury include?

¢. Why do penple like to read this type of story?

Mexico Times Deceriber 1. 2010

Local Hero Saves Sisters - weoare

Young man saves his younger sisters from a drowning car ¢ coteeded Headee

sceeaming in fear but he stayed calm Iimmediately, he
teleased thew seathelts and passed his younger sister, krin,
0 bas mother. Then, he helped his other sister, tibby, to the
tront of the car before wmping out of & window

“ack's actions were amazing.” said Jack’s mother, tlsie “He
suaved hiiy sisters’ e ” o By

By Gwen Firth ¢ Byt

CIUFTNALAND, AUSTRALIA & Flacars

lack Osbourne, 12 years gird, and his famedy were doving
back home afer vistting friends. What they gid not know
was they were moments away from disaster.

As the family was fooking out of the window,, they couir
see that a powerful thunderstorm was getting closer and
tioset. Ramdrops and hadstones were crashing violently
agaimst the car,

Jack's 1ather, Gearge Osbourne, said that the conditions
gol very bad, very guickly “Water was nsing fast. The
fields around us faoked like lakes thal was when | heard
the trash”

1he tamily was driving along a road when suddenly an
ennrmaus section coliepsed, and the car staitied tu sink
below the water Lack's sisters, brin and Libhy, wee

Flse f1abourne tamiy 1 ar while the a tthortes were Trying

to bt out o0 the water L frhorte caphor
e g

Resources 2 Analyze the parts of the news story and write the letter of each tayg next

"5 gty to its definition.
'p_‘[_‘;“';;fgdd"' g A sentence summanzing the ¢ The person who wrele the story
details of 4 news <tory A Thetitle of u news story
e The textuf the story o Where the story happened ‘

¢ Information about the image i

@ - With your partner, discuss the questions about news stories.
a. Why do news stories have headlines?

&
T

b. Why is it necessary to have a headfine and an extended head|ine?

E O c. Why do readers want to know where the event happened?
Yes = . d. Why do news staiies have images? ;
Exeh ) !
HETAGE EpIOnS e. Isthe language ot the stury dramavic or factual? How do you knuw?

4 Work in groups. Discuss how you think the news story finishes,

% Look at the Self-Check box and evaluate your participation in the

|
I
discussion. Think of ways to improve.
46 « U a
- ‘
-

, ,Self-Assgsément

The Self-Check refers to activity 4 i
and the students’ discussion of the !
* next part of the story. As students ’

Resources

The Reader provides the tull story
of Jack's rescue, The Reader Answer
Key can be found on page 175. the ,
language used 1s very dramatic, and it | discuss their story ideas, you can
provides a lot of detail. If this were a monitor students and encourage
newspaper story, it would be a feature i them to listen to each other’s ideas,
story explaining the background and | ask questions about their opinions, |
- details of a story after the story had
stopped appearing in the general
news cycle. Typically, newspapers
provide brief stories when the news is
still relevant that day, and then more

| detaited features later in the week,
. T

o

~ or make constructive corments, If

~ one student’s story ideas dominate or
one student is not contributing, it is
good to ask the opinion of the quieter |
students so that everyone contributes.

A

-
|
|
[



Identify the events in a news story

THE FAMILY WAS LOOKING DUT OF THE WINDOW.
1

A POWERFUL THUNDERSTORM WAS GETTING CLOSER.

' Work in pairs. Look at the events from the news story on page 46 and
decide which of these events happened at the same time.
u A powerful thundersterm was & Jack's sisters were screaming in fear,
gerting closer. m He stayed calm.
= [he car started 1 sink below the m The family was looking out of the
watei. window.

# Work with your partner, Create a timeline with the events of the story.

His S1STERS WERE SCREAMING IN FEAR.
¥

THE CAR STARTED TO SINK BELOW THE WATER.
[

This ts quite a difficult task,

as students will need to
remember the story. However,

by concentrating on the detatls
of the story, students will not
focus on the tense they are using.
This means that the examples
they produce will be a useful
diagnostic tool as to where
students need support.

JACK STAYED CALM.

 Work in groups. Retell the news stury. Use the prompts in the bax to help you.

frends  thunderstorm  crash  collapsed  sink  seatbelts  front window |
|

¢ In your group, discuss the questions and give reasons to support P

Possible answers:

a. Because he saved his sisters'
lives

b. Students may mention medals
or other commendations for
bravery.

i

Past simple and past continuous are

- used together to compare the duration

. of actions, Past simple uses the past

. form of the verb or the intinitive with

- the auxiliary did. Past continuous uses
the auxiliary was or were and the verb
with -ing. Typicai student problems ‘

~ include using past forms incorrectly \

. or describing short actions with past |
continuous. An incorrect example
could be ! was breaking a window,

I which is normally a short action.

The students produce notes on the |
details of their stories for Step 2. }
You could use these notes (or a copy |
. of these notes) to evaluate their
understanding of the form and use

of past simple and past continuous.
Equaily, as students describe what

|
|
happens in their stories, you can |
|

record any positive or negative
examples of tense use and look for
common errors that would be useful
to study with the class.

I J L

vour opinions. . Answers wifl vary.
a, Why is Jack considered a hero!
b. What rewaid should Jack receive fur his actions?
¢. Could you do something like Jack in a similar situation?
! Product ¢ Waork with your Product group. Take out your list of news stories and .—-——1—
sources from vour Evidence Portfolio. Discuss briefly what happens in
each story anil who the important people are.
& Choase a Product partner and together select the news story that vou find As students discuss stories from
most interesting o research. their list of recent news stories,
you can encourage them to
describe longer actions iwhich are
typically in past continuous) and
Untd e 4 the key, short actions {which are
e ® sk typically in past simple).
- Language Knowledge - Ongoing Evaluation



The twa aspects not mentioned in
the story are the date of discovery
and the characteristics of the
fossil. However, there is no reason
why these couldn't be mentioned
in the story. Given that the main
focus of the story is the dinosaur
fossil, that is what the reader is
expecting and what makes the
story interesting. Therefore, it
would be unusual for the story to
provide lots of information about
the research team or the museum,

The students previously made
notes on what happens in all of
the staries on their list. in this
step, they make notes on the
important aspects for one story
from their list. This means that
the notes will be much more
detailed. They may need support
in remembering the details of the
story. You should encourage them
to select details tn an appropriate
style for the story.

Understand the important aspects of news reports

1 Look at the newspaper headline and say what the story is about,

Mo 37

L] *

Ancient Dinosaur

.
Discovered
. - .
in Coahuila
Falerntologists frowd the Musenin of the Deserr (MUDE)
discovered ufossihzed 85 mlfion-year-old dinosaur.
Thas is the ldest dinosany and the first specimen
of warmored dinosaur Lo be discoversd in Mexico,

1o prehistorye imes. this species 1sed to inhabit the
northivest coast of Nrirth Ameriva.

The: hineling was the result of over cight voars of
research, aned it provides clear evidenve that Mexteo was
@ country of dinosanrs. dosé Ruben Guzng, head of the
researel team, cotmented that “Peaple tend o thunk
ofregions like South Afriea or the 1leserts of Anfenting
when iney think of dinesaurs But hepe fin Mexier] we
have jmgrartant palennt ological resources. And if is
imnportand that we alt (adulis, kills, and trenagors) know
this, Lecavse it belongs to afl Mexicans™

The nzne of the new species is Arantholipoi gonzadess.
The first word commes from cotbizing s Greek word
uermilhs, meanmg "spine” with Lipaw, in honor of

the Apache tribe that 1sed to mhabit the tegion The
seeuted word, gossatess, was given in pecog e of
Artiro Gongakez. dwector of the MUDE ana an mportan
preoter of the rescarch o Mexicu's paleontulog.

The analysis reveals that the dinosanr wus volng,
Measuring 3 5 peters inlength and weighing moge
than half 2 1on.

By Emma Santiago

ARMORED—ACANTHOLIPAN BONZALEZ!

Resources 2 Work in pairs. Read the news story and answer the questions,
Toread mere abaut . . .
e e ol a. How long did it take to discover the fossil? oves sesT veas
gﬁf“““i)‘w“" b. What type of dinosaur was discovered?

2

. Why is the fossil found so special? |v's THE oLpEST DiNOSAUR TO BE DiscovERED H MBxieg

AND THE FIRST EXAMPLE OF AN ARMORED OINOSAUR.

3 Work in groups. Mark (/) the important aspecis mentioned in the story,

L _date of discovery
[ characteristics of the fossil

L
'V importance of the discovery

I[_-/J location of the discovery
J} name of the research head that discovered it
ﬂ the name of discovery

@ 4 Work with classmates. Discuss and answer the questions.

a. What else would you expect to be mentivned in this type of news story?

Product

‘ b. Why are these aspects important for the story?

5 Work with your Product partner. Analyze and make notes on the important

aspects of the news story you chose and researched in Step 2. Use the aspects
in activity 2 as a reference. Keep your notes in your Evidence Portfolio.

a8 « yne s

L] »
Noa

About the Topic

Newsweek also reported the story
(hitp://www.newsweek.com/
new-heavily-armored-dinosaur-
species-weighs-half-ton-found-
mexico-978852), as did El Universal
(http:/fwww.eluniversal.com.mx/
english/ancient-dinosaur-fossil-found-
in-coahuila). Students might find it
interesting to compare the different
versions. The Mexican version
mentions the museum and the
research team much more than the

| American version.

N

©

The important thing to evaluate in
| understood the important focus in

| For example, if the story focuses on

j a person, then the important aspects
will all be related to the person. To
evaluate the relevance of aspects to

the number of relevant aspects in
5 their notes and award a grade.

H

Ongoing Evaluation

this Product step is that students have

their stories and the relevant aspects.

! the focus of the story, you could count




Lislen to and participate in an inferview

1 Look at the pictures and newspaper headlines and decide what the (e

stories are about.

DAILY NEWS  pa1ry NEws  DAILY NEWS
Hurricane Ruins Vacation Huge Wave Hits Beach

Fire at Bf:ach otel

Rl
L il

2 Listen {45} to an interview and mark {v'} the picture of the story you
hear about,

W

Listen again and answer the questions.
&, Where was the girl? Ona gsace v Trawano.

. How did she know what was going to happen? BECAUSE SKE HAD COMPLETED & PROJECT
ON TSUNAMIS,

b
c. Who did she tell? Her parents.
d. What reaction did she get? AT FiRsT, THEY 0IDN'T BEUIEVE HER.

4 Work in pairs. Discuss your answers to activity 3 and predict how you
think the story will end.

5 Listen QF ta the end of the story and note the main events.

The stories are about different
forms of natural disasters,
because the listening is about a
natural disaster {tsunami).

Students should identify that
Tina's teacher is important
because he told her how and why
tsunamis happen, which helped
her save her parents and the
people on the beach.

& With your partner, compare your noles and discuss why Tina's teacher is @
so important to the story,

Listening ¥ip ! Listen to the questions ¥l and decide if the question intonation @
Question
Intonation

goes up (1) or down ().

a. What did you do next? ¥

b. What did your parents de?
c. Did you save everybody? T

\pesing or v
rises o falls.
@ Work in pairs. Role-play the end of Tina's interview.

Student A: You are the mterviewer. Ask questions about what happened.
Interviewiny Student B: You are Tina. Answer the questions and give details about your story.
"1 taak turns

Ctahediodetsi. 8 Use the Self-Check box to evaluale your performance in the role play.
! prowded cetals

Untd e 89

: . @R N

Questions that begin with a
question word (how, where,
what, which, when, why, whose)
typically have intonation that
falls. Questions that can be
answered yes or no typically
have intonation that rises. This is
because yes or no questions are
used to check information, and
English speakers show uncertainty
by using a rising intonation.

Self-Assessment

The Self-Check box looks at the skills
involved in interviewing. Students
should take turns asking and answering
guestions, and providing each i
other with details. To help students ;
assess their ability to ask and answer |
guestions, they can keep a record of the
questions, This will help them to see
how relevant they are to the interview.
An added benefit of recording questions
is that they can check the structure of

- the questions is correct.

, Learning to Learn

The Listening Tip helps students

become aware of intonation patterns.

It does not tell them directly which

question type (wh- or yes/no) rises or :

falls, so some students may not be

: able to hear the difference, To help

'~ students become aware of intonation,

. you can ask them to focus on yes/

i no questions, because the rising

intonation is typically easier to hear.

Then they should be able to hear the

difference independently. i
|

;\_________ S N oo+ e I



Ask for informalion

targuzgeT 1 Think about Tina's story from page 49 and write the questions another :
. . ‘m questions reporter asks Tina. Use the words in the box and the answers provided to :
The use of wh- questions is e help you. |
important not only to continue Ko sarmar o,
conversation and find out questan hord, Where Wha How Why Whar
information but also to focus on Reporrer: What did you do. Tina?
the elements of the story. Tina: | warned people about the tsunami.

ReporTer: 1) WHERE WERE You?

Tiva: I was at the beach in Thaland.

Rerorter: 2) HOw DID YOU KNOW WHAT WAS HAPPENNIG?
Tina: 1 learned about tsunamis in my geography class.
Repoimen: 3) WHo oib vau TeW?

Tina: | teld my parents.

RerorTer: 4) WHY DID PEOPLE HAVE TO EVACUATE?

Tina; Everyone had to evacuate the beach because the

Possible questions could include:
Who was Tina with? When did the
wave come? When did the story
happen? Why didn't her parents
believe her? How did people react?
Who does Tina want to give credit

to? How did Tina explain tsnuamis

to her parents?

WAVES WEre Coming.

Work with your partner. Think of some other questions
that you could ask about Tina's story.

Work with another product pair and ask each other your questions.

She was with her parents, J

ﬁgﬁ E! What happened to Tina? !
2 i i

° |

: o
“1.

T
Product 4 Work in your Product group. Write questions about

the news story you chase and researched.
What happened to..? What was he/she doing?

On the following page, the students b Work with a Product partner. Ask and answer
use the guestions they write here to questions about your stories. Keep your questions
heip them write their news stories, and answers in your Evidence Portfolio,

s0 it is important to work with the
students and make sure that their

questions are accurate as well as in 50 « Untd
the creation of a news story. 2" s
Learning to Leil_rn . " .Ongoing Evaluation
One way to understand the importance ' There are different elements that I
of using wh- questions to focus on the ! you can evaluate in the students use !
! elements of the story is for them to . of questions. You can evaluate how
highlight important aspects in different ‘ * accurately students use intonation by

cotors according to the question that
could be asked (e.g., red for who, blue and falling intonations, You could also
for when, etc.). This way students can keep a copy of the questions they use .
see how by providing answers to these © with their Product partners and evaluate |
different questions, they are building ‘ the structure and the relevance of their
up the necessary elements of their questions. For the Product, the most
news stories. important aspect to evaluate is the

: relevance of the questions.
. I e ______G_I_______ ,,7,,J

50,

i
keeping a chart with examples of rising i
|




A news st ory

1 Read the newspaper article. Work in pairs and diseuss the questions. @@

a. Where have you read this story before?

b. What new information did yeu find?

The Queensland Gazette

Young Boy Saves His Family
Twelve-yemn old Jack Osbonrne saved his family from drowndng vesterday.

By Toln frrave,

Twelve vear old Jack (sbomne saved

In+ faunly fromn drow g yesteiday. The
taunly weie uaveling in theu eat siear Rona, in
Queensland  Ehey had an aceident o~ they touk
dumve. However, ieavy i eaesed the 1nad 1o

eolligne, aud the ci started stokmy mto 4 uver.

out of the veluele before escapme with by
wwother Police recovered the car this morning
fiom under thuee wieters of water

“We think Jack 15 wncredibis.” said s parents.
“He didnt panic at all.”

Roma has a new hero.

This story is the same as the
story on page 46. The stories are
used for the comparative chart
on the following page. The new
information is the name of the
town, Roma. This makes sense
because this story comes from a
local newspaper, the Queensland
Gazette, It also mentions the
actions of the police, which is left

out on page 46. The story on page
46 focuses more on description,
and the story here focuses more
on facts,

2 Else the information from the article to complete the graphic arganizer.

|
‘ Tack staved ealin He helped tus sistenrs i

Wi figlalls of the slary
Jack 1512,

Jack DSBOURNE AND HiS FAMILY HERE WAS A LOT DF RAIN,

'1 The information from the article
is the following: Who = Jack
Osbourne and family, What = Jack
saving the family from drowning,

#hipres
Roma, QUEENSLAND, AUSTRALIA

Spectie gerails

. Wiaia

JACK HELPED SAYE HIS FAMILY
|

‘ THE RAIN CAUSED THE ROAD TO COLLAPSE.

P ESTERDAY ¥ilignd THE CAR WENT DEF THE ROAD ARDUND A Where = Roma, When = yesterday
. @ J CURVE. JACK HELPED HiS SISTERS ESCAPE (no Specific date). Why — They
F FIRST. JACK STAYED CALM. . .
Why? were In a car aCCldErﬂ.
~  THEIR CAR WENT INTO A RIVER.

1 Work in your Product group. Use the questions about your story from your @@=

i Product ) . o . ) .

) Evidence Portfolio to make a graphic organizer like the one on the page. In the graphic organizer

| 4 Write a news story. Make sure each person in the group writes the story in they create, students should

| their own way. Read the tips as a guide. distinguish between the

| s Use appropriate tenses for describing events in the past. back d details of th

: N = Go tu page 46 to check the elements that can be included in a news story. ackgroun ; ?tal > 0, € §t0ry
oo T ® You can choose to be very descriptive or be Loncise and just state facts. and the specific details which

are the focus of the story. For
example, the inciusion of the
police is not necessarily relevant
to the story and would be a
background detail.

1 Waork with a Product partner. Exchange and correct your work.

8 Write the final draft of your news story. Keep it in your Evidence Portfolio

tu evaluate your progress.
i 4« 51

Ongoing Evaluation

You can evaluate the students’ writing |
of news stories based on the tips :
hsted. The students need to use past
tenses appropriately. They should j
include all of the relevant elements
of a news story (headline, extended
headline, byline, placeline, photo
caption, and body). They need to
write either descriptively or factually.
It is better to check which style the of questions. That way, students can
+ student was aiming for (descriptive or move the answers to the questions
:\\factuai) before evaluating their story. ) unto their story.

There may be differing levels of
ability in terms of student writing,
and some students may need more
support. Students who need support
! might benefit from having a template
to copy which they only have to
comptete with details. The template
could have all of the names of the
elements of a news story and a list




The similar information i both
stories is the age and name of the
boy and the fact he rescued his
sisters. The differences are in the
use of the name of the town and
the inclusion of the police. The
reason for not having a placeline
is that the newspaper is only for
Queensland, so it does not need
to mention that the story is from
Queensland. The style in the
story on page 46 is descriptive,
whereas the story on page 51 is
factual. The newspapers may use
different styles because the local
newspaper was first to report it,
hut the international newspaper
is writing as a feature,

The students create a comparative
chart using the stories they wrote.
They can compare the facts of the
story or the styles_ If they want to
compare styles, you should help
students choose a partner who
wrote their story in a different style.

1 Work in pairs. Read the news stories from pages 46 and 51 and complete

the information in the comparative chart.

News story page 46
Source The Mexico Times
Headline Locat. Hero Saves SisTERs

News story page 51
THe QueensLann Gazerre

Young Bog Saves His Family

Extended headline  Young Man saves s vouncee sisTers rroM & Twelve-year-old Jack Osboarne saved

DROWNING CAR hia famity from drowning gesterday.
journalist Gwen FirtH John Graves
Placeline QuEENSLAND, AUSTRALA -
Specific » Jack Osbourne, 12 years old. and his  « Theyhad an accident

information

visiting friends.
CoMDITIONS WERE BAD,

» JACK STAYED CALM.
HIS SISTERS GUT OF THE CAR.

a

[

Yes =,

Comparing nevs
stoties

discuss the questions.

[ analyzed
intarmation fiam
ihttacent s rees.

» THERE WAS A THUNDERSTORM AND HAIL,

« A SECTION OF THE ROAD COLLAPSED.

* JACK RELEASED THEIR SEATBELTS AND HELPED

fanily were driving backhome affer  as they tock a curve.

» Nesr Rowa

» THE ROAD COLLAPSED AND THE CAR STARTEQ
SINKING INTO A RIVER.

* JacK STAYED CALM,

« JACK HELPED HIS SISTERS ESCAPE FIRST AND
THEN ESCAPED WITH HIS MOM.

Work in groups. Luck at the examples in the comparative chart and

a. What information is similar in both news stories?
b. What differences are there between the two stories?
c. Why is there no placeline in the story on page 517

acognized d. What style of language is used in the two stories?
Sarslanhgy i . f
ifferenues a. Why do the different stories use different language styles’
P ot 1wl
':'”L*”":'»F'» r 4 Use the Self-Check box to evaluate your participation in the activity.
et snhoim o . .
5 presees Think of ways te improve.

& Work with a Product partner. Make a comparative chart like the one in

Product - - . .
e T aclivity 1 or a similar ene and compare the different news stories you

and your Product partner wrote.

8 Work with snother Product pair and exchange comparative charts.
Give each other ferdback using the model and the Self-Check box

as references,

* Write a final draft ef your comparative chart. Include your news story.
Keep your chart for the next step of the Preduct,

52 & Unedq

’ Self-Assessmem

Students use the Self-Check to evaluate

their comparative charts. They need to

constder the source of the information

and make reference to the publication,

the byline, and the placeline. They

also need to look at the similarities

- and differences in the information

~ contained in the stories and the styles.

« They can refer back to the comparative
chart they completed activity 1 and

© compare their work to that.

Ongoing Evaluation

In the Final Product, the students
| display their comparative charts

i and their news stories, so this is a
good opportunity for last-minute
corrections. It is good to help students
peer correct their evaluation, and

you can keep the version with their
comments on it for evaluation.
Comparing their final draft with the
corrected draft will show you and the
students the progress they have made.




Comparative Chart Product /
Step 7
2.1 Displa i art and news stories in . .
. Wa;)k a{t}l’::; Z?::lq:-::;‘::c;hother's charts and newsls}:t.;r‘;?:.s.;(;;n;ru:l. The comparative chart needs
answer guestions. to be displayed with the news
2 Use the Pesr Evoluation Questionnaire to make notes assessing the .—w : stories. It is useful for the St,UdemS
information in your comparative chart and that of another group on o to know hOW the news stories |6d
the Preduct. #E . to the creation of the comparative
= £} { chart. If the students feel
Peer Evaluation Questionnaire % confident to explain their ideas
1. Did all the group members present their comparative chart? :t and there is time in the lesson,
et My group: it could be interesting for the
2 ) Anothergrowp: o . groups to explain why they chose
;é:; 2. Was all the information from the news articlss included in the the clements they focused on.
&3 comparative chart?
Mvgroup: . _ I
Ancther group:
4. Did ali the group members include the news article fu compare
the intorinution presented in the chart?
My grougs:
Another wrp: . _ -
4. How were your comparative charts different from ene another?
My proup:
Another group: . o
5. What slements from the newspaper 1eport were the most
.‘ popular in the charts? The Peer Evaluation Questionnaire
i My group: e — - looks at a number of different
: Another group: items including the chart, the
news stories, the difference
3 Work in groups. Use the information in the Peer Evaluation Questionnaire 5 between charts and which
to discuss your participation in the Product. Come up with a list of w ) element was most often included
suggestions for future products. B2 inthe charts. This adds another
H & level of comparison—the
comparisan of comparative
( ’ charts. The final level of
TN comparison is the students
Blrkowr g g n x - ; :
g;%@aﬁ;‘%%%“& - : Unicd e 53 comparing themselves with
PERE e fa ol another group.

_ St_a‘lf-Asscssment

For the students to compare
themselves with the work of another
group, it would be interesting if their
comparative charts had significant
ditferences. For example, one chart
might focus on style, while the other
focuses on information, Students can
use the guestions in the Questionnaire,
and the Self-Check from page 52 tc be
sure that they are correctly assessing
their work and that of another group.

e

Final Evaluation Instrument: Questionnaire

You can use the Questionnaire, or one similar to evaluate the students’
comparative charts. Photocopy Questionnaire on page 177 to use it with your class.

. Did the student include all of the relevant elements in their story?
. Did the student use the different elements to make sensible comparisons? i

1
2
3. Did the student compare the information presented in the stories?
4. Did the student compare the difterent styles of the stories?

h

. Did the student describe how stories in different publications contain different
information and styles?

| 6. Was the student able to reflect on their work and learn from it? i




~gelf-Assessment

Eualinate Your Atiudg
t Think about the altitudes you showed in this unit and use the scale ta

evaluate yuurself.

For students to evaluate their
attitude toward the work they
drd in this unit, they can consider
the collaborative work they did.
Examples inctude discussing I Grade
different sources and details

of news stories, asking and
answering questions about news
stories, and evaluating and
editing the comparative charts.

Excellent «

- Needs improvement

How can ! achieve a better
grade next tme?

prepared for class,
tutned inmy work on tune,
paid attention curig lessons.

partripated actively.

worked well with other students.

asked for help when needed.

fualaaie Your Provress

“ Look at the Self-Check boxes and your Evidence Portfolio. Add any other work
vou want to include in it and answer the guestions.
a. How many activities did you collect from the Evidence Portfolio?

For students to understand their b. What other activities did you add as evidence?
progress, they look back at the
contents of their Evidence Portfolio
and how they answered the Seff-
Check boxes on pages 45, 46, 49,
and 52. Their Evidence Portfolios
should include the list of recent
news stories and sources, the
notes on the news story, their
guestions and answers about
their news stories, and the
different written drafts of their
news stories. The comparative
chart itself is not included in the
Bvidence Portfolio due to its size,
but photographs could be. You
might want to help the students
with the final reflection questions
as they consider what they need
to work on.

€. Which actwities were easy to complete?
d. Why?
e. What do you need rowork on?

Evatiate Your Aoidessmenty

3 Chuoose from 1-3 to express how well you achieved this unit’s learning outcomes.
Reflect on your answers and write a comment in the Reflection column.

3 =Perfectly 2=0K 1- With difficulty

{ can... Grade Reflection
# analyze news stories.

® read news stories.

® contrast news staries from different

newspapers.

Photocopy Assessment 4 on pages

" . Final Evaluation - :

To evaluate their progress, students ; Students should reflect on their ability

need to not only list the work they did
during the unit but also understand
what their strengths and weakneses
are. To help students be aware of their
strengths, you can ask them what they
found easy to produce, or they can
compare what they were able to do
easily in comparison to their colleagues.
To reflect on their weaknesses, they
should think about which elements
they found more challenging.

| to compare news stories in different
| publications. Examples of this include
i their reading of news stories, their |
analysis of the elements of news stories, ‘
their creation of news stories, and
their comparative chart. They can also }
reflect on their classmates’ comments |
on their tinal product and the Self- ,
Check box on page 52. The grades from
the final evaluation can be compared ‘
with your grade for the Product.

p

|
|
|
!
|
|
L
|

‘ 159-160. Have students complete the

| assessment individually. Correct and go
i through the answers with the class. The |
* Answer Key can be found on page 173.

H




Un'ts y -

Share What You Know @
» Work in groups. Discuss questions.
a. What is a play? ¥

b. What are the different types or genres of plays?
c. How does an actor show the emctions of the
characters in plays?

» Think about your perfermance in the
discussion and answer the questions.
a. What language did you use to falk about

different types of plays?

b. Did yau have any communication
problems?

Theater and Drama

Social Practice
» Read and analyze plays

Learning Outcoimes
= Read short plays for their general sense,
main ideas, and details

If students have little experience
with plays, they can compare TV
shows to different types of plays.

In both plays and TV shows,

there are genres and actors show
emotion through tone of voice,
hody language, and physical
actions. Students can make a list of
all the genres they can name and
describe the emations of actors.

You can ask students to make a
list of the genres they mentioned
and the tools an actor uses from
the previous activity. This way,
they will have concrete examples
of what they talked about, and
vou can look at the lists to get a
sense of how much they know
about the topic.

» Select and analyze short plays
= Participate in the dramatized reading of a short
sceng from a play

Product: A Dramatized Reading @

~o List different genres of plays and examples of each.
»p . Choose a play and describe its characters.
s, Make a scene map for the play you chose.
Analyze the stage directions of the scene you chose
and create new ones.

o~ Make notes on the use of nonverbal language in your script.
u< Perform a dramatized reading of your script.

Moy

: Curricular Flexibility Pre-Evaluation
| As students work on their scripts i One of the key elements that students i

and practice delivering them for look at in this unit is the different genres
the product, some students will of plays. Students may not know the '
be naturally more comfortable i different names of genres, but they will
performing than others. You might probably understand the difference
support students by suggesting between genres. You can evaluate their
different techniques, for example, . understanding of the differences by
practicing in front of a mirror, asking them to name movies, TV shows,
practicing with friends, shouting or plays which are examples of those
or whispering lines to feel more genres. This is also a useful exercise for
comfortable with their voice, Students Step 1 of the Product.
will feel more comfortable the more ‘
\practif_e they get. fo !

Students might not know what
dramatic readings are yet. You
can have a discussion about how
actors know what emotion to
portray in a play or a TV show.
You might ask How does an
actor decide which emotions or
intonation to use in a scene?




When describing the picture,
studenis should mention the
stage, the scripts, and the woman
giving instructions. These show
these people are practicing

for a play. You can take this
opportunity to talk about the
actors studying the play and
learning the dialogue, and them
discussing the characters and
actions in the play. The text1s a
playscript, which you can tell by
the way the dialogue is formatted.

Read short plays for their general sense, main ideas, and details

Reading Tip
Skimming
Yvhern yon skim &
TPyt you et iead
every word of it
fou UsE as many
lues o pesiDle
to et backgiound
mkeraton, ‘Tou
A ok atire
Pt B0 INIgeS,
UTe, hey whvrds In
The text, etc

1 Work in pairs. Look at the text and the
picture and answer the questions,
a. How are the text and the picture related?

b. What type of text is this?
c. What are the people doing in the picture?

2 Work with your partner. Skim the text
and discuss what happens in the story.

To help students skim the text,
you can set a short time limit
{30—60 seconds}, because this
means that students do not have
time to read in detail. Students
might notice the title refers to

a common saying about death,
which means that when we

die we cannot take material
possessions and that relationships
are more important. The story is
about how Alice learns to love her
eccentric family.

1 Cast of
characters

2 Act and
scene

4 Character
descrphon

© Duogee
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You Can't Take It with You

by Moss Hart and George 5. Kaufman

Casgt: PENELOPE SycamoRk, Essik, Paul Sycamore, MR. DE Pivwe {Essie’s

teacher), Ep (Essie’s husband), Makriy Vanpersor (Grandpa), ALice,

Ty Xirsy, etc,

Act 1T

Scene i: The Home oFf MARTIN VANDERHOE [..] 3 Settiyg

(The sound of the ovuter door closing, and Ak Sycamee onters the

root. A levely, fresh young girl of about twenty-two. She is

plainiy Grawora’s granddauphter, but there is something that sets
her apart from the rest of the family. For one thing, she iIs

in daily contact with the world; in addition, she seems to have

escaped the tinge of mild insanity that pervades the rest of

then. But she is a Sycamore for all that, and her devotion and

love for them are plainly apparent. At the moment, she Is in a

small, nervous flutter, but she is doing her best to conceal it}

ALicE, {As she makes the rounds, kissing her marher, her fathor,
her grandfuther.) And so the beautiful princess came into
the palace, and kissed her mother, and her father, and her
grandiather..

Granoea. Hello, darling!

Avrce. Hi, Grandpa—and what do you think? They turned into
the Sycamore family. Surprised? (Removing her hat.) (Fo gets
another set of hammers.)

Essie. (Enters U.R. Examining ALKE'S dress.}
Oh, Alice, I like it.

Avrce. Da you?

Esste. It's new, isn't it?

Penwy. Looks nice and summery,

Esste. Where'd you get 1t7

Avrce. Ch, I took a walk during lunch hour.

Gaawopa. You've been taking a lot of walks lately. That's the
second new dress this week.

Avwce. (Takes off gloves.) I just like to brighten up the office
once in a while., T'm known as the Kay Francis of Kirby & Co. .
Well, what's new arcund here? In the way of plays, snakes,
ballet dancing or fireworks. Dad, I'll bet you've been down in
that cellar all day. (Eu sees If hammers are straight.)

Pave. Huh?

5 Stage drechors

UR."= Upstage Rught

This play won the 1937 Pufitzer Prize . Skimming is a usetul skill that
for Drama. 1t is about an eccentric

New York family. Their one "normal
daughter wants to marry a man she
works with, but she is afraid their

families won't get along. She is right,
but in the end, they all learn that :
it's better to do what you want to i
do instead of worrying about the :
expectations of others. There is a 1938 ¢
movie version. '

.

About the Topic

Learning to Learn

. students can use when selecting

: which texts interest them, and

- when they need to do research. If
students want to practice skimming

- independently, they can give

themselves a 30-60-second time limit

when first looking at an article and

then check what they understood.

They can practice this in English and

in their native language.

—_—

J

o




Pewwy. I'm going back to the war play, Alice. (Essix does dance
step exercise.)

ALE. Really, Mother? {She takes her hat to the hat rack.) (Ep
strikes a note eon a xylophone.)

Essie. kd., play Alice the Beethoven thing you wrote.

(Es at xylophene. He plays. Essie iz up on her toes)

Grwvora. You know, you can mail a letrer all the way from
Nicaragua now for twec pesotos,

PaL. Really?

[}

Aurce. Listen, peocple.. Listen. (The music dies out. She gets a
scartered sort of attention.) I'm not home to dinner, A young
gentleman is calling for me. (Ep fixes a xylophone hammer.}

Esste. Really, who is it?

Pevy. Well, isn’t that nice?

Atce. I did everything possibkle to keep him from coming here
but he's calling for me.

Peny. Why don't you both stay to dinner?

ALice. No, I want him to take you in easy doses..

Adapted from “You Can’t Take It with You" (1937)
by Muss Hart and George 5. Kaufman

hitp: //www.radrama.com/uploads/1/3/7/7/13777823/you_cant take_1t_ with you.pdf

3 Work in groups and answer the questions. @
a. How do you know what type of text this is?

s o o o

. How is this type of text different from other types of text?

. Do yuu think this Is the whole text ue just an excerpt? How dio you know?
. Who are the main characters in the text?

. What happens in the text and whete does it happen?

4 Write the number of each tag in the script next to its definition.

§ Instructions telling the actors what
to dw and where ta move

& Information for the actor about

1 List of the characters in the play the characten

Yes =

& Conversation between characters

Possible answers: a. This is

a play, and we can know that
because the characters are listed
in the beginning. There is a very
clear difference in format for the
scene description, the dialogue,
and the actions. b. Other texts use
dialogue, but it is incorporated
into the description. ¢. You can
tell this is an excerpt hecause of
the note at the end of the text.
d. The main characters are Alice,
Grandpa, Essie, Penny, and Paul.
e. In this excerpt, Alice comes
home, we meet her family, and
Alice tells them a boy from her
office 1s coming to the house to
take her out on a date.

2 The different sections of the play

3 Details of where the scene happens

Reviow shatt % Work in groups, Biscuss the guestions. L 4

theater plays a. Why du you think each part of the script is important?

L b, How does each part of the script help the actor?
ROrkEEn plays

aduterteds & Look af the Self-Cheek box and evaluate your performance. Think of ways

. | anglyzen the .
functier of 2ach tu improve.
part of the scnnt
Tl understod
stage dire, o,
Unit. 5« 57
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Self-Assessment

For students to understand the
difference between plays and other
texts, they will need to understand
the different etements of a script.
Students can check and improve
their understanding by finding
short excerpts from other piays and
iabeling the parts, as in the script
in this lesson. Stage directions are
instructions for the actors. To check
their understanding, students can
follow the instructions.

Language Knowledge

| There are several examples of complex

language in this play that you might
want to explain to the students:

tinge - a little bit; Kay Francis —a

| Hollywood actress from the 1930s; call

l for someone-- old-fashioned way of

easy doses —just a little bit at a time

;
|
i
i
|
|
i
I

[t might help students to break
down each section of the script
mentioned in activity 4 and say
why that section is important. All
sections of the script ultimately
lead to a better understanding of
the play, and the better an actor
understands the play, the better he
or she can portray the character.

saying take someone out on a date; in ‘




Select and analyze short theater plavs

Students will be familiar with
these genres, not least because
the ward in Spanish is extremely
similar to the word in English.
You can check the students’
pronunciation as they identify the
different images of genres. Itis
also worth discussing the image
for Horror because this represents
the play Dr. Jekyll and Mr. Hyde.
This is the reason for the use of
dark and light imagery.

they represent,
a. Herror

b, Comedy

® 1 Work in pairs. Label the photos with the names of the genres of plays

c. Musical d. Romance

Students can prepare themselves
for this activity by thinking of
exampfes they know from each

of these four categories of fiction.
They can think of examples of
plays and also movies and TV
shows. As the students read the
excerpts, they may want to discuss
what happens in each excerpt and
underline the parts or words that
suggest the genre. Students can
use these different parts to suppaort
their answers when checking

their answers and answering the
questions on page 59.

—@ 2 Work with your partner. Read the excerpts from plays and mark them

C (comedy), H (horror}, M [musical), or R {romance).

e

Rowsa. But, soft, what light through
yonder window breaks?
It is the east, and Juliet is

the sun.

Arise, falr sun, and kill the
envigus moon, =
Who is already sick and pale

with grief..

Taken Trom Romeo and Juliet (1547) '
by William Shakespeare
v
¢

Jack. [Picking up the muftin-dish.] Oh. that is
nonsense: you are alwavs talking nonsensa.

AcERNON. Jack. vou are at the muffins againl T wish
you woalda't, Thers are onlv two laft. [Takes
ther ] Ttold vou | was particularly fund of muffins,

Jax. But | hate tea-cake,

Awcernon., Why on carth then do vou allow tea-cuke
to be sorved up for vour guests? What ideas vou
hava of hespitality!

Jark, Algornen! have already told vou to go. T dun't
want yon here, Why don't you go?

Arcesmon, L haven't quite finished my tea vet, and
there is still one niaffin lefi. {[scx groans, and sinks
into o éhair. ALGERNON still conbinies eating.]

Taken from The Importonce of Being Eurnest (1835)
by Oscar Wilde

e
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H
Lanvon, Well. it was this way He was comng
henze tfront some place at the end of the world
about three m the niotuing, wirk nethng to be
seen bar lamps. Evetybody asleep — street after
street ighted Iike a procession and empty as a
chineh, All at once be saw two figuzes. one a
little nean. shufflng alonyg @1 2 good walk and
thie other a gil — 5 mete child, romuing down
@ Crovs street Natutalky enough at the corne
the fwe ran into one another — (Striking honds
regeriier) Like that. Aud then came the horror
of the thing. For the mani went oz like some
dainned Juggemaut — trampled on tlie cluld’s
body. lefi her sereanumg. Nothing when you teli
i, he satd  but helhish to see?
Sig Da~vers. Horiible! What did Enfield de?
Eanvox, Fe ran after iy gentleman. Collared
him and brovght him back. perfectly cal and
offertng uo resistance A crowd had collected
and the wonien were wild as Harpies, Tihie iman
stood iz the middie wili a kind of black. sneering
coolness. frightened. but carrying it oft like
Satan. He called it an acardent. “T'l pay for it.” be
said. “Narue yow [tgae”
Taken fron: the play adaptanon of
Dy Jekvil and My MHide (1887)
by Thoweas Russe] Suliivan

About the Topic

These are classic examples of their
genres. The excerpt from Romeo and |
Juliet is from the famous balcony 5
scene. In The Importance of Being |
Earnest, this is a scene between the
two main characters. The excerpt
from Dr. Jekyll and Mr. Hyde describes
a horrible act by Mr. Hyde, the :
monstrous alter ego of Dr. Jekyll. West
Stde Story is a 1950s musical based on
Romeo and Juliet, about gangs in New
York. To contextualize the discussion of
this topic, you can use the imageson |

Jhedas<D

Learning to Learn

« Students may have difficulty with
| some of the language in these

play excerpts. You can focus their
attention on the main ideas instead
of understanding each word. For
example, if you ask students Why is
Romeo comparing Juliet to the sun?
students can explore the ideas that
she is beautiful like the sun and also
because it is the end of the night and
Romeo is outside as juliet wakes up.




Product

3 Choose a play excerpt from activity 2. Answer the questions in your @

notebook.

a. Who are the characters in this excerpt?

b, What are the characfers in this excerpt like?

¢. What happens in this excerpt?

d. What examples from this excerpt demonstrate its genre?

4 Work with people who chose different excerpts and share your answers,

H Write C {cumedy), H (horror), M (musical), or f (romance) next to the

defining characteristic of each genre.
H There are monsters or ghosts in
the play.
R The relationship is the main focus
of the play.
€ The characters do silly things.
_H Alotof the play happens at night.

M The story of the play is explained
through songs.
R Two people {(or more) fall in love.
M The actors dance on stage and the
story is tald in songs.
€t makes you laugh.

7 Consider the characteristics of the different examples you discussed using @

& Form your Product group. List examples of plays (or movies or stories that

can be adapted to plays) that you know.

the questions from activity 3 and classify the examples by genre. Keep the
list of examples and characteristics in your Evidence Portfolio,

M,
Action, Tony ain't been with us for over a month.
Snowsoy, What about the day we clobbered the Emeralds?
A-Rag, Which we couldn't have done without Tony.
Basy Joun, He saved my ever-loving neck.
Rirr. Right. He's always come through for us and he will now.
[Riff sings:]
When you're a Jet
You're a Jet afl the way
From your first cigarette
To your last dying day
Taken from West Side Story {1958) by Arthur Laurents,
Lecnard Bernstain, Stephen Sondheim, and Jerome Robbins
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Romeo and Juliet—Romeo is a
young romantic. He is outside

as Juliet wakes up. He discusses
ideas of beauty, which is common
in a ramance.

The impartance of Being Earnest—
Jack and Algernon are rich
gentleman. They are complaining
about their manners. This is a big
argument about very unimportant
ideas, which makes it funny.

Dr. fekyil and Mr. Hyde—Lanyon

is a scientist. Sir Danvers is a
politician. Lanyon describes seeing
a horrible act by Mr, Hyde. The use
of words like hellish, horrible, and
Satan suggest it is a horror,

West Side Story—Action, Snowboy,
A-rab, Baby John, and Riff are
members of the Jets, a street gang.

The gang is discussing the loyaity
of another gang member, Tony.
Then they sing a song.

You can use the examples you
discussed in the Share What
You Know section and help the
students create lists of plays,
movies, and stories, and their
respective genres.

Ongoing Evaluation

Groups should be able to create a ‘
long list of plays (and/or movies, %
books, stories). To check this, you |
should request that the groups have a
list of at least ten examples from the I
four different genres listed here. Also,
you can listen as students discuss
to see that they use the names of
the genres correctly and discuss the

" characteristics of the genres.

Resources

If you need to find exampies of
genres of movies, then Film Site is a
great website (http://www.filmsite,
org/filmgenres.html). The site has a
number of examples and explains
the characteristics of each genre.

To find exampies of plays and find
playscripts, you can use Playscripts.
com (https:/fwww.playscripts.com/
middle-school). To create an account,
! students need an email. This site

+ allows you to find appropriate plays
- for the age of your students.




Establish relationship between characters

Students can describe the

the questions.

a. What differences are there between the characters?

physical differences between the
characters and the differences in
ages. By looking at their clothes
and how confident they look, it is
possible to tell that the youngest
girl is not from the same posttion
in society as the others.

The accents of the characters in
this play are extremely important
and that of Liza (cockney) might
be hard to understand. You might
want to repeat difficult sections.

Groups should choose a play that
has enough character parts for
everyone in their group and that
they will all enjoy participating in.
If they do not know where to find
a playscript, you can refer them to

‘ b. How du you think they are related to eath other?

Listening tip 2 Listen
ﬁ:jg:mq a. The people of the house are
Listan s the towards Eliza. 2

mtonztion and the

@ 1 Work in pairs. Leok at the picture and answer

-
to an excerpt from Pygmalion and underline the correct options.

1) respectful 2) disrespectful

erclamatinm cf b. Liza's reaction to the pecpleis 2 . 1) polite 2) aggressive
och ehipacter c. lizawants 1 togive herlessons igei icker!
PP . Lz g E - 1) Higgins 2) Pickering
b B, e d. Lizawants to sell fluwers 2 . i
et osel 1] on the street 2} inashop
persga he's e. 2 treats Lizawith respect. 1) Higgins 2) Pickering
attitude.

3 Work in pairs. Listen again and match the adjectives in the box to the

characters from the excerpt.
s.,_,,.m-‘“ thoughtful impatient  independent  brave  courteous
practical confident bullying sensible  respectful

Rescurces

foU Lan ronk rug
reamng the plag .

a. Henry Higgins: mpaTIENT, PRACTICAL, CONFIDENT, BULLYING
b. Liza: INDEPENDENY, BRAVE, PRACTICAL, CONFIDENT

c. Colonel Pickering: THOUBHTFUL, COURTEOUS, SENSIBLE, RESPECTFUL

4 Work in groups. Discuss the characters in the play and complete the chart,

the website in Resources.

J

It might help students when !

it fesoer Paues
45 98,
d. Mrs. Pearce: THOUGHTFUL, COURTEOUS, SENSIBLE, RESPECTFUL
Character's description
Higgins
Liza A WOMAN WHO SELLS FLOWERS ON THE
STREET
Pickering ~ Hiceins's FRiEnn
l Mrs, Pearce Hiogins's HOUSEREEPER
Product

Character rcle in the play

AN ARROGANT PROFESSOR OF PHONETICS  HE AGREES T0 TEACH Liza TO CHANGE

HER ACCENT.

SHE WANTS TO CHANGE HER ACCENT 50
SHE CAN WORK IN A SHOP,

He 15 POLITE T0 LIZA 4ND ENCOURAGES
THE LESSONS.

SuE HELPS 80TH HiooiNs anD Liza,

o Work in your Product group. Take out your list from Step 1 and agree on

a play you want to present. List the characters of the play and write the

thinking about the character
relationships in the play to make

a web. They can make each point
on the web a character, and on

the lines that connect one point

to another, they can describe the
relationship between the characters.

i

name of a Preduct group member next to each character. Bring the script

‘ of the play vou chose for the next class.

Resaurces
birud ply WG o

& Make an analysis of the characters on your character list. Think about
their attitudes, characteristics, and relationship with the rest of the

characters in the play. Use the table in activity 4 as a model. Keep your
analysis in your Evidence Portfolio for further use.
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Learning to Learn

Students can listen to a dialogue

and describe the emotions of the
people speaking by listening to their
intonation and the exclamations
they make. By listening first for

the emotions and attitudes of the
characters, it then becomes easier to
understand the information in the
listening, Students can practice this
by listening to dialogues on TV or in
movies and recognizing the emotion.

i The scene in the Reader is from Act 11,

| in which Eliza first goes to talk to Mr.

- Higgins about taking pronunciation

- fessons. The scene demonstrates that
Higgins, Pickering, and Mrs. Pearce are

- from the upper class, and Eliza is from

the working class. You can also see

that Higgins is impatient and he bullies

Eliza, but that Fliza, an independent

and brave woman, defends herself

. and gets what she wants. The Reader
Answer Key can be found on page 175.

1

Ongoing Evaluation
| Check that students were able to

find the script for their play, find
the characters, and assign them to
students in their group. You could

" meel with groups individually if they

are having trouble with any of these

. steps. Ask questions to figure out why,
. Are you having trouble agreeing? Are

there enough characters in your play? Is

. your script easy to read? etc.




Understand and value the purpose of pun

ation marks in dialogues

1 Listen

again to the excerpt from Pygmalion and match the examples

of statements from the pluy with the examples of exclamations.

g. "How much?”

Agreeing

Expressing surprise

Jokingrmocking

Telling semeone off

function you used.

Analyze ways to
express attitudes

ILndersigue

the irfluerte of
emotans i the
Irterpletatise of

I agners

[SRNLE PR IRt g}

EenatioRe

3 Wrile the exclamations above next to the appropriate function. @

5 In pairs, practice saying the exclamations in activity 2. Try to change &

aplay ' . ’
I T -

a. "Ayoung womdn asks to see you, sir.”

b, "Did you tell him | come in a taxi’”

c. "What dc you think & gentleman like Mr Higgins cares what you came in?"
d

. “Good enough for ye-oo. Now you know, don't you? I'm come ta have
lessons, | am. And to pay for ‘em too: make no mistake.”

“Well!lf What do you expect me to say to you?”
“Nonsense, girlt”

“A young womnan!”
*Now you're talking! Thought you'd come off it when you saw a chance of
getting back a bit when you chucked at me last night.”

0
3
¢ "Dh, we are proud!™
A
E

If, when you are checking
answers, you find that students
had trouble categorizing any of
these comments by function, you
can play the audio again. Pause
after the comment in question
and see if students can better
identify it based on context.

Now you're tatking!

A vounc woMan] Werd 1!

O, WE ARE PROUD!

Nonsense!

yuur vuice 1o express each function. Have your partner identify the

4 Look at the Self-Check box and evaluate your performance during this
lesson, Think of ways to improve. ‘

How much?

You are definitely

EXPTEssing surprise.

You should recommend that
students change the order of the
phrases and functions (so that
they aren't just foliowing what
they laid out in the table in the
previous activity). Students can
also say the same phrase for a
number of different functions.
For example, Now, vou're tatking!
could be said with surprise if
someone isn't expected to talk.
Students should pay attention
not just to what is said, but how
it is said. Students should focus
on their tone of voice, volume,
and body language as they try to
deliver the appropnate function.

Self-Assessment

" If students are having trouble reading E
the emotions in a play, they can read
the parts aloud or look for a recorded
performance, They can expand their
use of punctuation by incorporating
exclamation marks, ellipses {to show
someone stopping in the middle

of a thought), and dashes ({to show
people interrupting someone). Finally, |
students who have trouble expressing |
different intonations should try
shouting and whispering the lines to
experiment playing with their voice. }

Curricular Fle

Students who finish the activities
quickly or want a greater challenge

. can write a list of their favorite lines
from movies, TV, books, or lines from
the play excerpts in this unit. As soon
as they have the lines, the students
can use the list of adjectives in
activity 3 on page 60 to work in pairs
delivering the lines with a random
emation, while their partners guess
the emotion.




Analyze a scene of a plav

You can support students by
asking them to think about the
elements of the play they saw
on page 57 and how a play is
organized (into scenes). They
should think about genres,
purposes, setting, and how they
want the play to end.

=@ | Work in pairs. Discuss what y

Novels, stoiies, plays, or films are a series of
events put together like beads on a wire In
scenes that build up the stary. Rach scene is
an action or event that is necessary for the
next action or event.

A scene raust happen for a reason. It can

teli the reader the consequetices of previous
actions or give cjues of what is going to happen
next. [t can also give the reader details about
the characters and how they are connected

ou need to know to be able to write a piay,

R

. o Where does the scene take place?

. . C Who is in the scene and why?
. A How do the previous scene, this

scene, and the next scene hink?
. 8 Why do the characters do what
they do in this scene?
The effectiveness and success of a story

depends on how every single scene is a strang
and independent block of the plot. Therefore,

A scene is everything that
happens in a particular place and
time in a play. A scene can explain
the story, show the consequences
of an action, suggest what

will happen next, show how
relationships are developing, or
something else. The students
should consider where and when
the scene happens, who is in it
and why, how it connects to the
previous and next scenes, what
happens in it, and its mood
ifunny, serious, scary, etc.).

in the story. Scenes make o story more
understandable and easier to follow.

Writars must think and answer the following
questions when writing scenes:

a scene must have a clear beginning, 2 middle,
and an end to be a unit of i#s cwn.

¢ Read the article and complete it with the missing words.
a. wonnection b, characters €. purpose d. location

4 7 Read the article. Work in pairs and discuss the questions.

You should ask your students
to consider the number of
speaking parts in the scene (for
all members of the group), the

a. What is a siene?
b. What are some of the reasons fur o scene?
c. What aspects are important tw consider in a scene?

Product 4 Work in your Product group. Take out the script of the play you chose in

Step 2. Discuss the questions from the article in relation to the scene that you
chose and complete the scene map with the information from your scene.

+ Location; Purpose:

Conpection; Characters:

Yes —

Analyze actions

in a play

I 1aralzed a
seene af a st

I bunderstoos
JEnen' SENsE
Ang the detai’:
of the wrene.
- K;“”ﬁ‘[}‘:;ﬁ"‘; 2 Louk at the Self-Check box and evaluate your work. Think of ways to improve.
plaments o
e srne

r

4 Keep a copy of your scene map in your Evidence Portfolio.

length, and the action in the 62 « L5
scene to choose the best one, m C e

Ongoing Evaluation

Groups should refer back to the

" article as they are completing their i
scene maps. You can help them by
choosing a scene from Pygmalion
and doing a scene map as a class.

As students complete their scene
maps, you can evaluate their use of
terms from the article. You should
also evaluate the level of detail in
their scene maps and see if you can
understand their scene maps without
reading their scene.

Self-Assessment

This Self-Check focuses on students’

| ability to examine a play at the scene

i level. Students can work on improving
' this by asking themselves questions:

| What did | miss or not understand?

" What technigues can | use to find

these things on my own while reading
{underiining, looking at adjectives,
saying the dialogue, etc,)? Can [ compare
this play to a simitar one | know? Can |
guess what might happen next?

R R




Analyze and create slage directions

4

Juan, ¢

BNSWERS MAY VARY,

N

_.) This cannot be happening!

Bexnanmk. (Crying.}What are we going to do?

CakLa. We have to get out of here.

Bevsamin, But where are we going to go?!

Juan.

1 don't know. But they are

getting cleser and we're going to be trapped if we don't get out of here.

Benanmy, We need a plan first.

Jusv, There is no time for a plan. We need ta go!

Cauta. Calm down! My car's right here. Get in and let’s plan what to do.

(They geot in che car.)

Bowsanin, Well, first we need to get bhack to the base.

Carta. No, we need to drive somewherc else. They mustn't find ihe base!

Benaamiv. Did you hear that?

Jun, They're here. €arla, guick! Start the car!

(

1 Work in pairs. Read the dialogue and answer the questions.

a. What is the genre of the story?
b. How are the characters different

from each other?

c. How dao they express their emotions?
d. What s the beginning, middie, and end
af this little scene?

This seems tike a horror story
because the characters want to
escape from something. Some
characters are calm, and others
just want to run. The characters
express their emations by crying
and exclaiming. In the beginning
of the scene, they don’t know what
to do so they get in the car to plan,
and at the end, the enemies arrive
1 | and they try to escape.

The first stage direction should
describe the scene. Then Juan
should sound desperate in both
of his lines of dialogue. Finally,
Carla should start the car,

2 Think of stage directions for the story and write them in the parentheses. ._,J

3 Work in groups of three. Read the scene out loud and practice using
different tones of voice to express different emutions.

Product

4 Work in your Product group. Take out the aralysis of the characters in g,

your play from Step 2 and answer the quustions. Make notes.
a. How are the characters different from each other?

b. Huw do the characters express their emotions?

% Take out your scene script from Step 3. Analyze the dialogues between the

characters and underline the stage directions.

& Analyze the stage directions you underlined in your script; edit them if ()

necussary, Add stage directions fo your script where appropriate.

/ Swap your script with another pair, Check their work and give feedback.

3 Make the finaf changes to your script. Loak at the models in the unit or in
your Reader, pages 45-58. Keep the scripl in your Evidenve Portfolio,

Unit5» B3
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Students can make a chart with
character names in one column,

keywords about differences
between characters in another
column, and how they express
themselves in a third column.

-
e

A helpful exercise here is for
students to close their eyes and
visualize the story as another
group member reads the scene
aloud. This will help students
understand if the stage directions
are clear.

Ongoing Evaluation

Students will end up with an

| annotated script after this stage of
* the Product. As you monitor, you can

encourage students to incorporate
adjectives describing emotion,
descriptions of actions, and notes on

" voice. It might be helptul for students

to read the lines aloud. You can fater
check their annotated scripts for their
descriptions. You can count how

- many good descriptions they write

"

and give them a score.

Language Knowledge

Stage directions are normally written
in simple present tense. You can
make students aware of this by asking
them to look through their own plays
and the sample excerpts from this
unit. You might want to elicit this
information from them to reinforce
the idea. Some students might want
to use present continuous, because
of the present participles used to
describe character states {crying), but

this 1sn't correct.
Sl N




Participate in dramalized readings

From left to right, top to
bottom: contused, depressed,
ecstatic, frustrated, entertained,
desperate. Students will be
tempted to give a simple
description such as “happy.” You
can help students to increase
their vocabulary by asking

them to provide more detailed
alternatives,

people in the pictures.

i

& 1 Work in pairs. Look at the pictures and describe the emotions of the

Resources 2 Listen to a theater expert giving acting tips. Mark (#] the pictures that
Tolar, fevwe the s k in h tati
b peaker uses in her presentation.
CUMMLNK AU 34T

4 Listen again and answer the questions,
a. What is the namie of the expert? Juua Hugnes
h. What is her joh? SHE 15 A THEATER TEACHER.

c. What is the expert talking about? NON-VERGAL COMMUNICATION

You might want students to 4 Complete the list of tips with information from the presentation. Then

move around far this activity, so
separate groups physically if you

Yes

work in pairs and discuss how to follow those tips.

can. If possible, head to a bigger ] T::::xmgs Tips

COMmMOon area or even outside. | st I U FaCE Al ofit.

This will encourage students to o Soe 2. Be aware of YOUR BODY - 1t tolls the audience how you're dealing
use the space as they act out their et with the emotion.

scene and follow the tips from the :]’Lo:l‘gf;;m 3. Think about THE SPACE around you and maintain

lesson. If the classroom doesn't e EYE CONTACT

allow for movement, then you can didogue

have the “performers” take turns Product 5 Work in your Product group. Take out your script from your Step 4 and
to stand up at the front of the ? practice reading it with your group. Use the tips from the theater expert.
class, while the rest of the class Make noles on your tise of nonverbal language and keep the nutes in your
watch. However, this means there Evidence Portfolio.

is more pressure for the group u Use the Self-Check box to evaluate your participation in the dramatized
performing, especially as they are 64 » Unts reading. Think of ways to improve.

still practicing their scripts. -

Resources

The theater expert gives concrete tips on
things actors should consider, including
hands, body language, spacing, etc.

You can use it if students have concerns
about their performances or if they are
just curious. Alternatively, you can look
up some acting games ahead of time 1
and play them with the class to loosen
them up. Some websites where you
can find acting games include https:/
dramaresource.com/drama-games/

and https:/factinginiondon.co.uk/
exercises-improve-acting-skills/.

Self-Assessment

This Seff-Check is all about how students
feel about their performances—
delivery, tone, emotion, etc. Students
who feel they could express themselves
more fully might be self-conscious. You
might suggest they do some physical
activity to get physically ready and try
the whispering and shouting exercise.
Students should provide constructive
criticism on ways to improve the
performances in their groups, focusing
on concrete things like movement

and tone.

Ongoing Evaluation

« Here students will continue

i developing their annotated scripts
and follow the tips in the listening.

In this step, you are not evaluating
their annotations but their use of

the tips. Encourage students to use
their face to express emotions, to use
appropriate posture, and to maintain
eye contact with gther students.

| Students should get good marks on
this process as long as they follow
those tips. It is not a question of how
well they follow the tips.




Dramatized Reading

script to the rest of the class.

presentation of the Product.

Group Product Evaluation Score;

during this Product.

4 =Excellent 2&3-0K 1= Needs immprovement

a. Our group rehearsed hefore the performance.

b. Everyone in ou group knew when tu speak.

. Uur group spoke loudly and cleady.

d. Our group kept the audience engaged and interested.
a. tivoup msmbers correctly used nonverbal boguage.
f. Group wembers used proper prosodic mwsources.

g. Group mwembers used proper body Luyuage
during the reading.

h. Everyone participated in the dratuatized reading.
i. Everyone in the group preseuted their dialogues fluently.
j. Our yreup worked hard and to a high standind.

Additional Comments:

3 Work in gronps. Use the Greup Product Evaluation to discuss your e
participation in the Product. Write a checklist of aspects to consider

for tuture products.

4 Work as a class. Distuss your experiences and answer the questions. ®

Keep notes of your discussion in your Evidence Portfolio.
a. What do you thunk abuut plays now?
b. What did you learn in this unit that you can use in your daly life?

* With your Produet group, perform the dramatized reading of your g,

2 Use the Group Product Evaluation to evaluate your work on the

Write the number that best describes your group's performance

i
el
v E
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If the school has a stage or a
large performance area, then
this is the natural place for

the performance. If not, you
can move the furniture in your
classroom to make one. Groups
should take turns presenting to
the entire class. You can make
a simple rubric for students

to mark while they watch the
performances. The rubric should
consist of just two categories:
prosodic resources and non-
verbal language.

After students finish, you can
have them share their checklists
with the class. You can check
that they included specific things
about performance, voice, and
expression that they learned
about in this unit.

Unit 5« &5
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You might ask students to rate
how much their opinion of plays
has changed over the course of the
unit. The lessons from storytelling
and acting can be used in any
form of public performance or
presentation, for example.

Self-Assessment Final Evaluation Instrument: Graphic Organizer

" the Group Product Evaluation 10 talk

. the evaluation form when reflecting |

It might be helpfui to have a class

{or after each one}. This would be

You can use this graphic organizer or a similar one to evaluate each group.

|
|

discussion after all the presentations | Photocopy Graphic Organizer on page 178 to use it with your class.
|

an opportunity for students to use

ahout the performances. You should
encourage them to concentrate on
constructive criticism. Students can use

Prosoddic
tesolErces

pertormances of other groups. |

Non verbal
language

|
|
|
\
|
|
on their own performances or on the | ‘
|
1

L A




It's important that students reftect
on the way they approached the
acting in this unit, because that
can be socially uncomfortable
for some people. Have them

pay special attention to their
participation in the discussion
on page 55, their openness to
talking about character emaotions
and moods on page 60, and their
group work with stage directions
on page 63. You can ask them to
write a concrete example of their
good or bad attitudes during
these activities in order to get
them more engaged.

Students’ Evidence Fortfolios
should include a list of plays or
stories, a character analysis sheet
from a play, a scene map, an
annotated script of a scene, and
if possible, a recording of their
group performance.

Self-Assesstent

One fun activity could be to |
let students evaluate their own
performances at the end of

the project. You can record the \
presentations of course. You should
wait a few days to give students a bit
of distance from the excitement of the ‘
event, then you can let them watch
their own performances in their

groups and fill out a rubric or graphic

\organizer evaluating their own acting. /J

* Sefi-fissessment

evaluate yourself.

Excellent

I Grade

prepared for class.

turned wmny work on time,
paid attentinn during lessons.
participated actively.

wurked well with other students.

. What other activities did you add as evidence?
. Which activities were easy to complete?
. Why?

. What do you need to work on?

o o o0 o

3 Choose from 1-3 to express how well you achieved this unit's learning outcomes.
Reflect on your answers and write 1 comment in the Reflection column.

3=Perfectly 2=0K 1= With difficulty

| can... Grade
# read short plays for theil general

sense, main ideas, and detalls.
= select and analyze short plays.

& participate in the dramatized reading
of a short scene from 4 play.

Students should reflect on how well
they were able to understand the
elements of short plays and analyze
short plays for their features. To help
them with this, they can look at their
character analysis and their annotated
scripts. Finally, the students should
reflect on their performances. You i
can use their grades in combination
with the grades from this section for |
an overall grade. J

- .

1 Think about the attitudes you showed in this unit and use the scale to
Needs improvement

How can | achieve a better
grade next time?

2 Look at the Self-Check boxes and your Evidence Portfolio. Add any other work
you want to include in it and answer the guestions.
a. How many activities did you collect from the Evidence Partfolio?

Reflection

Assessment '

Photocopy Assessment 5 on pages
161-162. Have students complete the
assessment individually. Correct and go

7 through the answers with the class. The

Answer Key can be found on page 173.
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The theme of this unit 1s how

o ’ffé Share What You Know @
“ & Work in groups. Discuss the questions about machines.
a. What do we nead machines for/
b. What machines can you see in the pictures?

c. How do they work?

machines work and what their
different uses are. The machines
in the pictures include tablets,
microwaves, cell phones, drones,
and MP3 players. You could ask

» Think about your performance in the discussion
and answer the questions.
. a. What language did you use to talk about
) . how the machines work?
- R b. Did you have any communication
L problems?

Social practice
& Paraphrase information to explain how a
machine warks

Learning Outcomes

+ Select and analyze materials

* Read and understand information
+ Write information

! « Edit texts

} Product: Infopraphic for the Operation of a Machine
Step L Make a list of machines.
Srep 4: Create a mindmap of your invention.
5t-u % Draw your invention and label the parts of the machine.
5tp-d Create a flow chart describing how your machine works.
St Design an infographic describing how your machine works,
| S1ep 6: Present yous infographic. to the class,

* The Share What You Know section asks
students to describe what machines

- are used for. When describing the uses
- of machines, we can use the passive

L voice (the image is sent to the printer)

. or the expressions it is used to and

" it is used for, After the preposition

- for. we use the gerund (e.g., making).
By exploring the different uses of

There are explanations of different
machines in this unit: 3D printers,
lightbulbs, satellites, and microwaves. If
students want to know about how other
machines work, then Kiddle, a search
engine for children (www kiddle.co), has
an encyclopedia section which explains |
how a number of different machines
work. Another way to explain how
machines work 1s by using instruction
manuals, as these often have pictures
of the different parts of a machine. To

- contextualize the discussion of this topic,
Z\you can use the images on the Class CD.

o -

. ways students express their ideas.

machines, you can evaluate the various

'

i
S
I
a
|
|
i
!
|
:
I
|
|
i

which machines the students are
. most familiar with, because they
will find it easier to describe the
uses of those machines and how
they work,

Students should discuss what the
machines are and what they are
used for. An example could be An
MP3 player is used for iistening to
music. Students may not produce
this structure naturally but it

is useful to discuss the uses of
machines and present a model,

The Final Product in this unit is an
infographic for the operation of a
machine. To be able to produce
this, the students create an
invention, describe how it works,
and name the different parts of
the machine and the process the
machine uses. Finally, the Product
groups present their infographic
to the class.

The infographic contains a number
of different elements: written
explanations of a machine, the visual
design of the infographic, and an oral
presentation of the infographic.

It is likely that different students will
have different strengths for these
three elements. The social practice is
the paraphrasing of information, so
the students will need to be aware of
their audience and explain their ideas
in a way that best suits their audience.




The text on this page and the
following is an infographic which
explains how a 3D printer works
and what the different uses

are. The main features of an
infographic are text providing
information and images
representing different ideas.
More information can be found
on page 76. This type of text is
commaon in instruction books,
magazines, and presentations of
new machines.

The meanings of the words are as
follows: Filament = a thin wire,
software — program for a computer,
tray = a flat container, Jayers =
different levels of materials, spool
= the cylinder that wire is wrapped
around, axes = {plural of axis) the
fine along which a machine moves,
nozzle = the narrow end of a tube
that directs liquid or air. You should
encourage students to use the
Glossary in their Activity Books.

Read and analvze materials lo understand how a machine works

Whatis a A printer?

3D printers are used to create a soiid object based on a
digital image. This revolutionary invention can change the
way industries work. Here is how it works.

GERy B En

1 Look at the poster and answer the questions.
a. What type of text is this¢

*Pue""’?‘o

- b, Where can you find this type of text?
¢. What do you think the text is about?

4 2 Work in pairs. Read poster and use the words from the box to explain in
your own words how the 3D printer works.

software  filament nozzle layers platferm

2 With your partner, reflect and discuss how each of the elements below
helps you understand the infographic. Then write what each element does.
B. image: ifustrates the text graphicafly
b. text: OESCRIBES THE MACHINE PROCESS
c. label: GIVES THE MAME OF A MACHING PART

d. ArIow: INDICATES HOW THE PROCESS FLOWS

88 « Unit6
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About the Topic

The technology for 3D printers has
existed since the early 19805 when
the idea of additive manufacturing
{a way of creating physical objects by
adding elements of material together)
started to be explored. 3D printers
can use a range of matenials including
acrylonitrite butadiene styrene or ABS
(the most common material for home
3D printers and the one described on
this page), resin, aluminum, steel, and |
even gold. o )

Students should learn to understand
words from context, and the images

in the infographic support this. For
example, the filament spoof shows a
round object with wire wrapped around
it. Students can deduce that one word
is the round object and the other is

the wire. They can also use previous
knowledge. For example, layer is used
in cooking, beauty products, art, and
geology and students may know one of
those subjects.

Learning to Learn

!



Why do we have

 printers?

Physlcal models of designs are crucial to the visualization and the testing of machines. In
the past, producing a physical model of something took a long time and was physically
challenging. With 3D printers, what used to take weeks can now take minutes, 30 printing Is
used by many different industries. These are a few examptes:

4 Work in groups. Discass what the world was like before and afier 31) printing. (e

4 In your group, discuss the questions and complete the table with your ideas. @

Need
(Why was it created?)
Purpose
(What is it for?)
Benefits

3

3D printer

MAKING MODELS N THE PAST TOOK A LOT OF TIME,

[7 CAN MAKE MOOELS AND PARTS IN JUST MINUTES,

{T CAN PRODUCE BETTER PROSTHETICS AND TRANSPLANTS IN
MEDICINE, FASTER PRETOTYPES IN AUTOMQRILE DESIGN, AND

{How would it help society?) wore erFICIENT SPACESHIP PARTS.

Praduct

& Form your Product group. As a final product, you are goiny to create an

infographic. like the one in activity 1 to illustrate how a4 machine waorks.

Brainstorm a list of machines that have changed the world and discuss
with your group what the world was like before and after their invention.
Keep your list in your Evidence Portfolio.

Unit6 « 68
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The ideas mentioned here are
discussed in the introduction. The
world before 3D printing used
physical models that took a long
time and a lot of resources to
create. Now, physical models can
be created in minutes and for a
significantly reduced cost.

The groups should use the ideas in
the article to help them complete
the table. However, it is important
that they do not copy information
from the arlicle into the table, The
social practice for this unit is the
paraphrasing of information, and
this exercise is a good opportunity
for them to select information and
then express those ideas in their
own words.

Learning to Learn

As students complete the table, you
can help them to express the ideasin |
the article with their own words. One |
way is by asking questions. You can use
the suggested questions in the table

or your own. For example, you can ask i
students Why were 3D printers created? |
or Why do we need 30 printers? Also, |
by asking students the same guesticn
in different ways, they can begin to }
understand how to paraphrase. ‘

 identify a need for an invention that |

| new ways {e.g., a 3D printer that can
. print cooked food).

The first step of the Product is based
on the first question in the table, Why
was it created? The students should !

does not yet exist. Some students may
find this hard, but you can support
them by brainstorming everyday
prabiems that could he soived by a
possible invention. Another approach
is to combine current inventions in

Ongoing Evaluation

The students create a table with
information about their invention.
The students will complete this table
with varying degrees of detail but

it is good to encourage answers in
complete sentences so that you are
able to evaluate their use of language.
The first question can test their use
of passive voice, and the second
guestion could potentially test their
use of the structure it is used for with

\gerund‘ )




The invention in the picture is the
electric lightbulb. Students will be
very familiar with the invention.
However, they may not know how
it works. They will probably know
that it uses electricity and that it
is made out of glass and metal.
However, they may not know
about the inner parts of a light
bulb. They may think that a light
bulb is quite an erdinary thing,
but the first two paragraphs of
the text explain how difficult the
world was without the light bulb.

Read and understand information about hosw a machine works

@ 1 Work in groups. Look at the picture and discuss the questions.
a. What invention can you see in the picture?

k. What do you know about this invention?

c. Do you think this invention is an incredible invention?

It would be good to explore the
diagram with students and make
sure that they understand how
the different parts work. The

key elements are the bulb, the
tungsten filament, the inert gas,
and the electrical contact. Also,
these are the elements which are
described in detail in activity 4 on
page 71, so it would be good for
students to be familiar with how
the bulb works.

Why ar why not?
An Incredible Invention

In the past, highting your house at night was a ditficult
and dirty job. Many people used candles, but the light
was 1ot very strong. Others used gas lamps, but they
were very duirty. Gas lamps were also dangerous, and
could cause explosions.

It was not any better in the streets. People could not
see anything because it was so dark. Can you imagine
life before the lightbulh?

Scientists began thinking zbout how to light the
world. Englishman Humphry Davy was the first
pelson to conduet experiments with efectrcity. He
invented the electrical battery in 1811. He connected
a battery to a piece of carben with wires. He found
that the current made the carbon glow. He called his
invention the Electrical Arc.

The Electrical Arc had two problems: it did not last
very long, and it was too bright to use inside English
physicist Sir Joseph Wilson Swan searched for something
more practical. In 1872, he gave demonstrations of an
electric larp he was creating. A year later, he produced
a carbon filament lightbull It gave light for forty hours.
5o, the flrst elegtric bulb in the world was invented by
Swan. Howevel. in the US, another scientist was already
improving on Swan's work.

In 1878, after reading about Swan's experimetits,
Thomas Alva Edison - whe is considered the mast
important American Inventor—turned his attention
to the slectric bulk. He wanted to find the perfecr
filament for producing light. He was very hard-
working, and he performed thousands of experiments.
Eventually. Edison and hus team discovered a carbon
thread that produced light for long periods of time.
This sean led te the first commercial electric light
systen. [t was installed on Fearl Street in the financial
digtrict of Lower Manhattan in 1852,

Lightbulb Structure

Edison's first commetcial buth was very simple. It was
made of only a few parts, but it praduced bright light
for heurs. The modern lightbulb hasn't changed much
from this version. There are two metal contacts at the

70 « UnitG

base. The contacts are attached to two wires. Thess are
attached 1o a metal filament in the middle of the bulb.
The glass bulb s filled with inert gas, such as argon.

How does a lightbulb work?

support

wires y tungsten
N

. * filament

o Efass mount

« Screw thread
contact

« Insulation

a  @lectrical foot
contact

When the balb is connected 1o a power supply,
electric current flows from one contart to the other.
The electric current is a mass movement of fiee
electrons. They constantly bump into atoms as they
travel through the filament made of tungsten metal.
The atoms vibrate and heat up. As a result, the bound
electzons in the vibrating atoms are given a higher
energy level. When they return to their normal level,
photons are released and this emits visible light.

The invention of the lightbulb and the electric
light systemn were acts of genius. Some peopie think
Thomas Edison, Humphry Davy, and 5i1 Joseph Swan
were respoensible for creating the modern world. Think
about that the next time you tutn on a light.

For further explanation of how

a lightbulb works, you can go to
mocomi.com, which is a resource
designed for 9- 1o 13-year-olds. The

site can be found here http:/mocomi.
com/how-does-a-light-bulb-work. For

more information on the history of
the lightbulh, you can go to https://
www.livescience.com/43424-who-
invented-the-light-butb.htmi, which
explains the history from the first
lightbulbs to the ones used currently.
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You might decide to divide this text
if students find it difficult to read

| long texts, One way would he for
one group of students to read the
history and another to read how the
bulb works. Another way you can
make this more dynamic is to ask the
students gquestions and have races
to find the relevant information. You
could use the questions from the

I mindmap on page /1.




vacabulary Tip

Ten bl -

s nbu’-uy. s What is i#? \',
THE LIGKTEULE l

Why is it impurtant? -
CANDLES AND GAS LAMPS WERE o ‘»
DIFFICULT AN OANBEROUS, STREETS

WERE CARK AND DANGERQUS. -

Why was it created?

PEOPLE WANTED A SETTER LIGHT
SOURCE AT NIGHT

Who uses it? “"What 3¢ it made of? {Pirésj >

. EVERTONE i A TUNGSTEN FILAMENT [N A BULB

Complete the mindmap with key information about the invention. .—L

The mindmap should be
completed using the information
from the text. Students should
paraphrase the infermation rather
than copying it from the text. The
question Why is it important? is the
hardest to answer because there

is no specific answer given in the
text. However, the text talks about
the world without lightbulbs being
difficult and dirty, dangerous and,
of course, dark.

, i OF INERT 6AS .
| . - e
> Work in groups. Mark the words from the text as T (technical) if you think @
they are technical vocabulary. Use your glessary to check their meanings.
T photens T contacts
| metal T freeelectrons
! , »
T tungsten wires g e 1
T inert gas T bound efectrons
electric bulb T carbon thread
Understand
Informnation 4 Use your own words to summarize the information in the text of how a
tightbulb works. Follow the example.

i babdce, Tiwe bulb is connectad to a power supply.
LR
and eapilained
e hn g T,
T Lretaed the text -
o the ranas
% Work in your Product group. Take out the list from Step 1 and select a

Praduct ™
| machine for your infographiv. Make a mindmap with key information

You can refer students to the
definition in the Vocabulary Tip

of technical vocabufary being
words specifically used for that
subject and not commonty
known. Electric bulb, wires, and
metal are examples of words

that are commonly known. Free
electrons and bound electrons are
examples of technical vocabulary.

i like the one in activily 2. To complete any information you do not know,
research in the library or on the internet. You can alsv ask someone who
might know the answer. Keep your mindmap in your Evidence Portfolio.

& Analyze your performance in this lesson. Use the Self-Check box to

evaluate yourself.

UG e M

The students can ask each other
the gquestions from the mindmap
ta help them complete their own
mindmaps for their inventions.
They will need to be imaginative
with their answers and pretend it
is a real invention.

Language Knowledge

Ongoing Evaluation .

Passive voice is used in the model Students can work together and discuss

of the process description and the |
mindmap, but it is not directly covered !
in this unit. Students can use the !
passive voice in their answers for the |
mindmap hy following the question
structure. The passive voice is formed
with the object ot the verb followed by
the auxiliary be and the past particle

of the verb. An example is; The butb is
connected to a power supply.

|
B

e

- mindmap. Many of the questions can

M

their answers to the guestions in the

be answered using passive voice. You
can evaluate their use of the passive
voice structure. However, students

do not need to use the passive voice.
Instead, your main focus of evaluation
shouid be on the students’ ability to
explain the components and-uses of
their machine.




ind information

The ad shows the robot, the Multi-
bot, and its three main uses. There
are also slogans advertising its
ability to do homework and that it
is perfect for teens and chitdren. It
might be found in electronic shops
or mayhe bought online.

You may want to have above level
students do a demonstration in
front of the class prior to attempting
the activity. You could also write
prompts on the board to support
students, tor example: / believe the...

® 1 m pairs, lock at the ad and answer the questions.
a. What product is the ad promoting?

b. Who would buy it?

¢. Where can you find this type of product?

»

e n 4ses
-+ Records your volce
+ Moves and interacts wAth
people and pets near it
+ Easytouse :

@ 2 work with your pariner and read the ad. Inter and discuss what the Multi-bot
might be used for. Make notes in your nutebook.

N

e T

iy

Maybe, but | think it can also be used
for searching information online.

| think the Multi-bot is used to do
your chores, like washing the dishes.

3 Listen 3i.". to James describing his new Multi-bot and compare it to your
notes in activity 2 to check your answers.

4 Listen again and answer the gquestions, Check your answers in pairs.
8. Where was it invented?

Yes - .

JAPAN. . o _ ) . Lo
Hnderstand and -
write Information b, Whatis it for?
- f‘l,{ff‘:f'fi ;"g“gf’” 1T HAS THREE MAIN USES: HOMEWORK, ENTERTAINMENT, AND 00G TRAINING.
T3 lnked igess c. What did James train the rohot to say?
. explenaters
Searky, oeTDOWNl _ I

3 dlawam

d. What can it store in its memory?
A DICTIONARY, MOVIES.

12 « UnB

True, but | think... B, L8,
The Self-Check box focuses on | Students who feel less confident with
' students' need to understand the ! listening might spend extra time on
E relationship between text, images, i activity 2 in order to generate the

and explanations in an infographic. | - predicted vocabulary.
Students can ask each other about 5
their labeled pictures to demonstrate |

how clear that relationship is.

R ——t N




5 Work with another pair. Read and analyze the diagram of the parts of the @
Multi-bot and discuss what James said about it. Then answer the questions.
a. Did James mention every part of the diagram?

b. Do you think there are some parts missing?
c. Why are only those elements mentioned?

S o .
{_ Scanner \‘ (\Movement Detector |
N
. 7 Proiect N
ey - (prfectr
. Memory | )
‘ } {-Speakers\lf' ! ' T
\ A . B '\Charger/j

& Complete the table with the missing parts and what they are used for. One
part is used twice,

From the labels, it appears that
the Multi-bot can scan decuments,
detect movement, project movies,
store files, and play music or
movies,

Other possible uses of the Multi-
bot could include ustng the robot
as a burglar alarm to detect
people coming into the house,
displaying photographs on the
projector, checking for mistakes
in e-mails or reports, and playing
music. The memory presumably

Function Part Function
Dog training Speakers 1) MULTI-BOT TELLS THE DOG TO GET OFF THE BED could be used to store files, songs,
o 2)Devecior  The eyes can detect movement. or photographs.

Wiite |ngmma:.;nl Homework Scanner 3) READS & HOMEWQRK PAGE
. iwiote Memory 4) USES A HICTIONARY TO CHECK SPELLING

SENIENCAS + . . .

aescribing main Entertainment 5) Prosecton  Itis used to project movies.

e, 6) MeMoRy It can be used for storing hundreds of mavies.
| .t uced gerunds

and infinitives

to desaribe 7 With your group, discuss other possible uses of each of the parts of the -
| papees Multi-bot
1 rhecked '

i v

f,‘i‘;‘;iﬁiﬂm,‘ 8 Look at the Self-Gheck box and evaluate your participation. Think

of ways to improve.

Product 9 Work in your Product group. Draw a picture of the invention you chose. e The Product step involves the

Thefl tai(e.out y‘clur mindmap from btap.z and use the What is it made of? students drawing and then labelling

section to identify the parts of the machine. . L . .

a picture of their invention. It is not
10 Discuss what each part is used for and sefect the ones that are essential necessary for them 1o personally
t{T itzla?n how ;‘n};chme}’wi;k.;.. Then label its parts. Keep your labeled draw the picture if they are not
icture in your Evidence Portfolio. . .

P ¥ confident at drawing; however,
they need an image for their
infographic. The image could be
made on a computer or by finding

UnisEe T3 relevant images in a magazine and
L sticking different parts together.
. Self-Assessment - Ongoing Evaluation

i The Self-Check box focuses on the

¢ language the students use to describe
the purpose of their machines.
Specifically, students should consider
their use of gerunds and infinitives to
describe purposes. If students need
help to understand the difference

in usage of gerunds and infinitives,
then they can use the Check What You
Know box for the rules or look back
at the examples in the sentences on

b
%\the page_.m

The students will produce a labeled
picture for this Product step. The
aspect to evaluate is the relationship
between the text in the labels and
the picture. The labels should point
out the most relevant parts of the
machine and should clearly explain
the function of each part. You can

© evaluate students for their clarity and
‘ for the relevance of their text.

.




Wrile information lo describe a process in a diagram

The listening and the image
explain the process behind
satellite television. A signal is sent
by a programming source to a
satellite, which then sends it to a
broadcaster. The broadcaster can
receive programs from multiple
programming sources and compile
them all into one broadcast. The
broadcaster sends it to a different
satellite, which then sends it to the
satellite dish on the house.

The meanings of the words are the
following: satellite = equipment
for receiving and sending signafs
through space, receiver =
equipment for receiving signals,
broadcast center = the place that
sends programs via signals, dish =
the equipment for recetving signais,
programming source = where
programs are created, television

= equipment used for watching
programs. You should encourage
students to use the Glossary in their
Activity Books.

4 1 Work in pairs. Discuss how you think satellite television works. Refer 1o
the images in the infographic.

Satellite television is a service that allows TV viewers to receive
signals that are then decoded into television programs.

.
¢
’ L s | SATELLITE : s
ﬁ FiNALLY, THE DiSH
; RECEIVES THE SIBNAL
. ‘ : ) AND PASSES 1T T0 THE
. . . I TELEVISION.

cre
First, a signal s
senthya
PROGRAMING SOURCE.

_ NEXT, BROADCASY
CENTERS RECEIVE SIGNALS|
AND BEAM THEM UP TG
" OTHER SATELLITES,

prem e s l

: RECEIVER

r e — -

TELEVISION !

2 Work in pairs. Discuss the meaning of the technical vovabulary in the box.

S \3’3’\0‘ . .
s satellite  receiver  broadcast center

dish  programming source  television

Yos
Write Informaton

4 Listen = and label the items in the infographic using the
technical vocabulary.

[ 1 usad teehnical

wmssarety 4 Work in pairs. Discuss how satellite television works and complete
renmpleted a X . . )

dagrarm et the steps 1-3 of the infographic in your own words.

M3 Itdeas.

it paraphiased 5 Look at the Self-Check box and evaluate your use of language.
telsyan?

Think of ways to improve.
infrmation,

M s U8

Learring to Learn

Self-Assessmenlt

Students should learn to understand |
words from context, and the images
in the infographic support this. For

» example, images of the programming
- source and the broadcast center are
different and suggest different types
of buildings with different functions.
The term programming source
contains the word program, which
students will be familiar with and
assaciate with television. It is good for
students to use the elements of the
words they already understand.

N o .

®

Students should reflect on their ability
to understand technical language
and use that language to complete a
diagram. They also need to express

. the ideas from the listening by
paraphrasing the information, If
students reflect on how they were
first asked to explain something that
* they might not have known and

that finally, they could use technical
vocabulary to label a diagram and
describe a complex process, they will
be aware of the progress they made.




¢ and edit information to describe a process

Resources

1 Work in pairs. Look at the pictures and answer the yuestions. @

T “ead nudte obut .
e o 8. What do you know about microwave ovens?

atht mpolten .
| WJP;/E;\:;-MD b. How do you think it warks? A mlc_rowaye oven works by
| AP creating microwaves that bounce

! 2 Read the flow chart about the process of using a micvowave oven and discuss
with vour partner how the pictures help you to understand the process.

off the walls of the oven, enter
food, and cause the water
molecules of the food to vibrate.
The vibrations make the food
hotter. The more water the food
has, the quicker it will get hot.

~—
™ g

The vibrations

The microwaves enter
the food and the cause heat. As the
molecules of water molecules move
inside the food start to "%' faster, the food gets
vibrate quickly. hotter. Finally, yaur

These microwaves

When you coak,
electricity is turned
inte microwaves by
the magnetron, a
generator inside the

bounce bach and

farth off the metal N
"& walls until they enter  ™%"

the food.

machine. food is ready.
3 Answer the questions alout the process with your partner. Work with The tlow chart for the students’
another pair to check and compare your answers. inventions describes how the
a. What infarmation is included in the description? students’ inventions work. They
JuST THE MAIN OETAILS 0F THE PROCESS. can use the notes they made in
b. How is the information artanged? Step 2 and convert them into a
IN THE ORDER THAT THE STEPS HAPPEN IN THE PROCESS. flow chart. The important feature
c. Why do yuu think is important to know this fype ot infonmation? of the f|OW chart is that the
BECAUSE IT GIVES YOU & CLEAR IDEA OF HOW A MACHINE WCRKS. ’ . .
. process has to be described in
produer 4 Wark in your Product group. Take out the labeled picture from Step 3. order, and the descriptions have

Brainstorm and discuss ideas about the procuss of your invention.

Make a flow chart describing how your inventiun works, using the labeled .—L|
picture. Remember 1o keep it short and clear because it will be part of
vour infographic. Use the Seff-Check box to check your wark.

to be clear and succinct.

Yes =
Destribe protess

_amanzed my
_ "“’“}I & Work with another group and exchange your flow charts. Explain your F—L
Lo tusert lansguad
ki e I.;.;gge ideas to the other group and justify the inclusion of certain information. A d di h other’
‘ umm;ﬂlr‘- Check your classmates' work and give each other constructive feedback. s stugents eait each other's
e larguage

work, you can help them by
encouraging them to comment on
which information is important
to include and which s less
important. Also, they should

UntGe 75 make sure that the order of the
o*s % el intormation is correct.

The Reader looks at a range of different

inventions. They are all important
inventions that have had a significant

fr e
E RN

" # Make corrections and save the finad draft of your flow chart in your

Evidence Portfolio.

Students need to be aware that their |
ideas are organized and that they have !
described both purposes and processes. |

To describe the process of thetr
invention, students need to describe

]
|
how their invention works clearly |

and in a way that their classmates
can understand. To produce a flow
chart, they also need to consider
how to organize their ideas and the
appropriateness of the order of each
step. You could create a rubric with
clarity of expression, relevance of

| information, and order of ideas as the © or not. ! discuss which invention is the most

* three main criteria. . | useful or create their own alternative
- | list of important inventions. The Reader
o ] Answer Key can be found on page 175.

. R N e o s

They can ask each other questions such
as: Do you think the steps of the flow
chart are in the right arder? What is the
machine used for? How does my machine
work? The students wil be able to see
from their classmates’ ability to answer
their questions if they have been clear

i

impact on society. The inventions that
are covered in the Reader are the GPS;
personal stereos; robots; computers;

game consoles; the concept of and the |
technology behind social networking;
text messages; sneakers; drones; and
eco-friendly inventions. Students can




The purpose of an infographic

is to represent key information
visually with the use of charts,
diagrams, and flow charts,
Students should be aware of

the graphics they have seen
throughout the unit, and also
the ones they have created. They
should also be aware of the use
texts and flow charts.

Evaluate the use of images and text

The students have all of the
elements they need for the creation
of an infographic. You can help
them to decide which elements
they should focus on and how they
should organize their ideas, both in
terms of visual representation and
textual explanation.

The students can compare

their infographics to the other
infographics throughout the unit
{pages 68, 692, 70, 74, 75 and 76).
They can also compare their own
infographics and see how they
have made different decisions and
perhaps add different information
or make changes based on how
their classmates have organized
their infographics.

Bar

?nzs

%nfogmphl

Have you heard the phrase “a picture is worth a
thousand words”? Throughout history, people have
expressed themselvas with psctures because images
grab our attention much guicker than words. The
huran brain is capable of anzlyzing pictures in a very
short amount of time.

Think about it: When you opened this page, what was
honestly the first thing you saw: the images or the
wards? For this reason, infographics are very popular.

The term infographic comes from the words
“information” and “graphic.” An infographic is a visual
representation of information with the purpose of
making the data understandable. It uses littie text,
and instead shows the infarmation through charts,
diagrams, flow charts, statistics, and symbols.

There are several types of infographics, but despite their
differences, they all have key elements in common.

Wil

a“"ﬂ

s all

Adapled lmm “What is an infographic”

2 Read the article and mark (#) the elements included in an infographic.

a. aconclusion

@ t Work in groups. Think about the infographics you have seen throughout
the unit and discuss what you think the purpose of an infographic is.

= Heading: The titie heips someone to choose ta
read the infographic. Choose a title that fits the
content and make it visually appealing. You can
also add a small introduction.

Images m:m
integrate with tie obrer elemenits St

Font: Consider your audience carefylly when
choosing the font. Do you need to be formal or
can you be mare pefaxed and informal?

Text: As mentioned praviously, there should
be fittle text. Only add key information that
cahnot be replaced by pictures.

Key Elements of an Infographic

mm&mdm

N

d. atitle and short infroduction f

h. fight colors e, Key written information ./'
e ° diagrams and charts I f. tons of images
Product 3 Work in Product groups. Take out your mindmap from Step 2 and use its
. information ta create a title and a short intreduction for your infographic.
AT 4 Make a draft of your infographic by considering the advice and elements
st infmm::;: : ment.ioned in the arficle. Include the labeled image and the flow chart from
o) added o previous steps.
,,:2?,&”30n 5 Work with ancther group and exchange infographics. Use the Self-Check
"I developed a box to give each other constructive feedback. Make a final draft of your
el verson T infographic and keep it in your Evidence Portfolio for your presentation.
16 + UniB
:& . lll -
Self-Assessment Ongoing Evaluation
The elements of the Self-Check focus | The creation of the students’
on the editorial process: adding " infographics should be an organic
different information to and changing process involving discussion between
the information in their infographics students and comparison of the
in order to develop a final version of different infographics they have
their work. The students can use the created and that are available to
different models available to them them. However, as students change
and decide which elements they want their infographic, you can use
to adopt and how they want to adapt ! the different drafts to record how
their own infographics. It is important | students have progressed. You can
to support students in their decisions. , | take photographs or make notes on
? the visual elements and take copies of
i the students’ written work.
\ Y _




your work on the product.

Teamwuork:

Content:

__.. 1explained the visual organization of the infographic.

1 defined the purpose and process of the machine.

Time Management:

! begun work promptly.

___1'had all the previous material nesded at hand.

1 complsted the work on time.

Complete the following statements:
My strengths on this project werw
My challenges on this project wure

Changes 1 will make for the next project I do are

4 Work in Product groups. Use the information in the Product
Assessment Checklist to discuss your participation in the product.
Write a list of suggestions for future products.

Infographic of a Machine

1 With your Product group, use your infographic te help you explain to
the class how your machine works.

2 Exhibit your infographic in the classroom or another part of the
school so other students cun see your work.

3 Use the following Product Assessment Checklist formal to evalnate (e

Product Assessment Checklist

Please mark {v] the following items you feel you successfully
completed with your presentation.

.1 colluborated with iy purtner.
I was supportive and mspectful tu my partner.
Wi shared the work equally,

__ Ppresented illustrative diagrams and charts.

i provided short and clear explanations.

The infographic needs to be
presented to the class. Therefore,
it should be displayed in the
cfassroom, and students must be
prepared to present or explain
their ideas to the class. It is
important that the explanation

of the students goes beyond
reading aloud the texts of their
infographics. Students need to
add extra explanation to the
information they already have. You
could ask students to explain both
the content of their infographics
and the decisions behind the
creation of their infographics.

The Product Assessment Checklist
asks students to reflect on the
presentation of their infographics
and their time management.
They should also look at how
they worked with their Product
partners in identifying an
invention, thinking of different
uses for the invention, and adding
and changing the content of their
infographics. Students can reflect
seEe _ on their work independently or
discuss the ideas in groups.

" Sell-Assessment

You can help students to evaluate
their work on the infographic by

asking them to change the statements

on the Product Assessment Checklist
into questions which they discuss.
For example, students could ask:
Were the explanations you provided
short and clear? This discussion will

help students to explore the idea of
what a short and clear explanation is.
With this criteria, the students will be

better able to evaluate their work.

Final Evaluation Instrument: Anecdotal Record

You can use the Questionnaire or one similar to evaluate the students’ comparative
charts. Photocopy Anecdotal Record on page 178 to use it with your class.

;-__ o Therﬁéoini;fograpﬁéc:

- B I ———

| Descrigtion: bxamply [inan prsenied on
| inferapiis af g e oechine He espigesed il




Unit 6

Students can reflect on their
attitude to the work they did

in this unit by considering the
collaborative work they did.
Examples include identifying an
invention, thinking of different
uses for the invention, and adding
and changing the content of their
infographics.

For students to understand

their progress, they can look
back at the contents of their
Evidence Portfolio and how they
answered the Self-Check boxes on
pages 71, 72,73, 74, 75, and 76.
Their Evidence Portfolio should
include the table for identifying
the need for an invention, their
mindmap, the description of their
machine, the flow chart, and the
different written drafts of their
infographics. The infographic
itself is not included in the
Evidence Portfolio due to its size
but photographs could be. You
might want to help the students

* §eli-Assessment

[

@ 1 Think about the attitudes you showed in this unit. Choose the uption that hest

describes you. Then answer the question,

During this unit, |...

completed alf of the subproducts.
delivared the tasks on time.
delivered complete assignments,

participated actively.

was respectful to my classmates and teacher.

worked hard to achieve the best recults.

Always Frequently Rarely

Never

Think of an exampie when you were/iweren't respectful to yowr dassmates arfand
teacher. How did it make you and others feel? Why?

Lack at the work in your Evidence Portfolin and add any other work you want to

include in it. Then look at the Self-Check boxes. Grade your progress on the scale,

Very good

Quality of evidence
Extra evidence added
Self-Check grades

Improvement from previous wnit

Very panr

7 Choose from 1-3 to express how well you achieved this unit's learning outcomes.

Reflect on your answers and wrile a comment in the Reflection column.

3. Perfectly 2=0K

| can...

1 = With difficulty

® read and understand the information in

an infographic.

» select and evalliate the materials for an

ogtaphic,

 expla.n the purpose and process ot a
machine.

® edit texts according to cnteria.

Reflection

with the final reflection questions
as they consider what they need
to work on,

Self-Assessment

' Students should reflect on their ability | Photocopy Assessment 6 on pages

| ‘

to paraphrase information to explain ! 163-164. Have students complete the

how a machine warks. Examples of | assessment individually. Correct and go

this include the listening on page 72, | through the answers with the class, The

their explanation of satellite television Answer Key can be found on page 174.

on page 74, and how they adapted

" their explanation of their infographics
for their audience. The grades from

" the final evaluation can he compared

with your grade for the Product. ;

To evaluate their progress, students
need to not only list the work they did
duning the unit but also understand
what their strengths and weaknesses
are, To help students be aware of their I
strengths, you can ask thern which ‘
|
|

i elements of their infographics they
found easy to produce and what they
were able to do easily in comparison
to their colleagues. To reflect on their
weaknesses, students should reflect
on the most challenging elements of

\\the infographic. S




Most students have been in

Share What You Know @

you buy?

b. Wheo de you complain to?
¢. What do you normally say?

and answer the questions.
making complaints?

problems?

Pl ioot i d opisund b

Social Practice
» Compiain about a product

Learning OQutcomes

of complaints
+ Make oral complaints

N

clarity misunderstanding.

Role- play your compiaint.

* in groups, discuss the following questions about complaints.
a. Why do you sometimes complain about the things

» Think about your performance in the discussion

a. What language did you use to talk about

b. Did you have any communication

[l T FEREN

» Listen to and analyze complaints about products
- interprel general sense, main ideas and detalls g’

Product: Oral Complaints about a Product @
Make a list of passibie prollems with products.
- Make a process chart for complaining.
“ . {reate a chart with expressions to make & complaint.
* Create 4 «hart with expressions to express and

Complaints

B
- mw mzb *
| RS

situations where they have bought
something they are not happy
with. They may have complained,
or their parents may have
complained. People normally
complain to the sales assistant

or the manager. They use the
language of complaints {e.g., I'm
sorry to have to say this but.. ).

Students should note the
language they use for
complaining. You can evaluate
the language students use for
complaining and decide if it is
appropriate for the situation they
are describing,

To help students understand the
final product, you can refer back

© Write rolo-piay cards for d.iferent compiaint situations. 4

it #

Uni? « 19

# #*
@ b L1

to their ideas from the Share What
You Know section. You might like
to write phrases on the board

as a starting point, and then ask
students to add more phrases and
expressions for different situations
throughout the unit. The list of
products they describe in the
Share What You Know section can
be used in Step 1 of the Product.

. About the Topic .

This unit explores the theme of
making complaints. It is often
necessary to make a complaint, and
' to be able to do it appropriately
in different situations is a very
difficult skill, It is important to take
into account the seriousness of the
complaint, who you are complaining
to, how they ofter solutions and if
you accept or refuse the solution. To
contextualize the discussion of this
topic, you can use the images on the
~Class (D,
~ -

" Pre-Evaluation

" Itis a good idea to monitor and
record the phrases used in the |
third question of Share What You |
Know to evaluate students’ previous |
knowledge of making complaints. f
This list of phrases can be compared i
with the chart of expressions students |

|

\

|

* produce as part of the product. You

- will also be able to see how students
use and expand on these expressions
in role piay situations.

©

© is on the cards, as this is not genuine

The final product for this unitis a

role piay of a complaint. Subproducts
include charts with expressions for
making complaints and expressing
and clarifying misunderstandings.
Role piay cards support students in
conducting their role play. If the role
play is too chaltenging, students could
add notes to these cards. However, |
it is recommended that you prevent
students from simply reading what

oral production. )




Students may need help with
vocabulary as they discuss the
picture, such as the things on the
table (screws, nails, brackets).
Then you might like to elicit more
information about how the man
is feeling and what we can use the
items on the tabie for.

stenn 1o and analyze complaints about pre

You can help students here by
pausing the recording from time
to time. This will give students
time to write down the answers
before continuing to listen. It is
also a good idea at this stage to
ask questions about the man’s
tone as he complains (angry,
happy, sad, etc.).

Work in pairs. Look at the
image and discuss what the man

might be complaining about.

2 Listen W7 lo the tefephane
conversation and identify the
reason for the man's complaints.
THE SCREWS FOR THE TABLE ARE MISSING.

You couid write these stages on
the board in a more visual way.
For example, you could draw
simple stick figures as “speakers”
and write the relevant stages in
order under each.

Students can refer to the products
they discussed in the Share What
You Know section and use the
examples of the product they
experienced problems with.

'_6 :OFFer an alternative solution.
'8 Say thank you and gaodbye.

3 Work in pairs. Listen again and answer the questions.
Yes = .0 a. Who is the man talking to? JUSTIN, A CUSTOMER SERVICE AGENT
Analyze complaints o R -
abeut products t. What does the man have a problem with? a TaeLE we aoygyt
! -‘aﬂdwf!:'d the c. What is the problem? THe screws ARE missiNg ]
feasontor a
complaimt. d. What solutions is the man offered? Hg can auy MoRE scRews.
— | analyzed a
pretiem and HE cAN COME T0 THE STORE TO GET MORESCREWS, .
;'};E;’;“‘““ 8. Which solution does he accept? He WiLL COME To THE STORE AND GET SCREWS.
« lanalyzed the . . -
difecert slages 4 Number the different stages of the conversation in the order you heard them.
ofa complarrt T '] Accept a solution. [2 Askfor details,
14 Offer a solution.
[3 Provide details.
® [ 1 J'State the problem. |5 'Refuse a solution,
Product 5 Form your Product groups. Create a list of products that you normally buy
and what the possible problems could be with those products.
B Work in pairs. Follow the stages from above and practice making a
complaint about a product from your list. Keep the list in your Evidence
Portfolio.
80 « Unit 7
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Ongoing Evaluation

Students need to create a list

of products and the associated
problems. They can use the list from
the Share What You Know section.

You can evaluate the relevance of

the problem to the products they
mention. An example might be buying
a color of T-shirt they don't like,
because this is not a problem with the
product. You should make sure that
all their examples are of products and
not services like restaurants.

A

The Self-Check looks at how students
analyze the different stages of a
complaint, including the reason for
complaining and possibie solutions.
This is important because students
will role-play the different stages of
a complaint procedure later in
the unit. Students can look out
for contextual cues such as who
the speaker is and the functional
language used (e.g., Can | help you?
\I ve go_{a problem... etc). )




M 7 Work in pairs. Look at the complaint process diagram and identify whether
the green stages are for the person complaining or the customer service agent.

State the problem.

!

. Ask for details. ‘

- -

PROVIDE DETAILS.

v

OFFER A S0LUTION. ;

. |

|

+ Say goodbye and thank you.

Py

i+

Product

* Accept solution. or

REFUSE SOLUTION.

l____+ Say goodbye and thank you.

I
—

3 Work with your partner. Read the stages of the process und discuss where
they go in the diagram.

After students have completed the
process diagram, they can create
another diagram that uses simple
phrases o create a dialogue that
follows the process. They could
follow the same pattern as the
diagram or use their own ideas
(speech bubbles, etc.).

Students should be familiar with
some words and phrases, such as
asking for information (Why...?),
making offers (Would you like...?),
and accepting and refusing (OK.
Fine. No, | don't want to buy

~opoaon
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g
™
Q
d
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=
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=
i
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=
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=

» Offering asclution. = Explzining the details of a probiem. # Refusing a solution.

9 Work in pairs. Discuss at what stage of the process a customer or customer
service agent uses these expressions.
a. Thesmall screws are missing. PROVIDE DETAILS,

themn.). You can support students
by drawing attention to these
simple phrases.

r

h. Thank you for contacting Furniture Deluxe. Have a good day. Goodbye.
SAY GOODRYE AND THANN YOU.

. Would you like me to tell you the size of the screws so you can buy them?

_OFFER A SOLUTION,
. No. that's it. Thanks. Goodbye. Sa¥ GOODSYE AND THANK YOU.
h, Why is that sir? Ask FORDETALS.

10 Work in your Product group. Choose a product and a problem from your @@

list from Step 1. Make a complaint process chart for the product and
problem. Keep the chart in your Evidence Porifolio.
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Since students already have their
lists of products and problems,

it might be worthwhile having
groups spend more time thinking
of solutions before creating their
charts. The benefit of students
thinking of sotutions is that this

. Curricular Flexibility

Students can create different process
diagrams for the phrases in the
complaint. It is important that you
allow students to be creative when
developing their diagrams. Some
students may prefer to illustrate
their diagrams with pictures of the

. speakers, others will want to use
speech bubbles, others maybe only
use a list. It is important to recognize
the learning styles of the students.

R - A

_ Ongoing Evaluation

\

This step of the Product asks students
to analyze the steps involved in
making a complaint, and who says
what. Students need to understand
the difference between what a
customer and a customer service
agent might say. You should evaluate
the suitability of each comment based
on who the student thinks is saying it.
You might want to draw attention to
any information that is missing from
the complaint process chart.

will support them when they are
doing their role plays, because the
students role play the customer
and the customer service agent,




Examine complaints and analyze language

You can help students make
predictions by asking them why
they believe that people might
prefer chat over making phone
calls {see About the Topic) and to
give reasons for their answers.
You might want to write the best
reasons on the board.

You can suggest to students

that they make a comparative
chart, You could write topics or
categories on the board such as
speakers, reason for conversation,
suggested solutions, etc. Then you
could ask questions like: What
are the simitarities and differences
between the complaints? Which do
you think is better? Why?

As students act out the
conversation, you can monitor
and support their pronunciation.
The main areas to pay attention
to are the -th sound in Bluetooth,
the use of a rising intonation for
yes/no questions (Did you switch
on Bluetooth on your phone?), and

® 1 Warkin pairs. Look at the complaint. Predict the reason the person has

decided 1o make the complaint via chat instead of telephone.

6 Alice

[3:05] Martin says: Welcome! You're now
connected 1o Amazong Live Chat. My name
is Martin. How can | help you today?

[3:08} Alice says: Hi. | wonder if you can
help me with my Amazona speaker.

{3:06] Martin says: Of course. Can you
please explain the problem?

[3:07) Alice says: The Bluetooth doesn’t
connect to my phone.

[3:08} Martin says: Let me help you with
that. Get the speaker and the phone.
Switch on Btueteoth on your phone. Hold
the middie speaker button down for five
seconds,

[3:21] Alice says: OK. | heid it down and
nething happens.

[3:221 Mertin says: Does it make a long
beeping sound?

[3:22] Alice says: No, nothing happens.

I know how to use Bluetooth. I'm sorry to
have to say this, but | think the speaker
doesn’'t wark,

[3:25] Martin says: OK ma'am. Did you

“switch on Bluetooth on your phone?

[3:256] Alice says: Yes, | did. { switched
Bluetooth on. | heid the middle button
dawn for five seconds but nothing
happens. How can you help me fix this?

{3:35] Martin says: OK, rma'am. ! spoke to
my supervisor. If you take your speaker
and the receipt to the Amazona store, we
will happily give you a replacement.

|3:381 Alice says: Oh, great, Thanks
very rmuch.

[3:39] Martin says: Thanks for contacting
Amazona customer service,

2 Work with your partner. Answer the questions about the information in the

chat complaint.

8, What are the benefits of using chat to make a complaint?
b. How do the stages of this chat complaint compare to the stages of the

telephone complaint?
c. What problem did Afice have?

d. What is the sofution te Alice’s problem?

8. What type of language does Alice use to make her complaint?

the use of failing intonation for
Wh- questions (How can you help

@ :

me fix this?). You can encourage
stronger students to act out their
dialogues for the class.

B

$ ¢

Work in groups. Compare the telephone and chat complaints.

Work in pairs. Act out the conversation between Alice und Martin as if it

were a telephone complaint. If needed, make changes to the conversation.
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About the Topic

Customer satisfaction is very
important to companies, and
technology has made customer !
support a more collaborative effort.
Online community tools, such as chats,
allow customers to talk directly to
technicians and supervisors, Chats are
sometimes better than phone calls, |
because you can leave the chat for a
few minutes to follow the technicians’
instructions to fix a problem. When
you come back, you can continue your |
chat with the same person,

Resources

This might be a good time to remind
students of digital citizenship. You can
explain that just as there are correct
ways of complaining face to face or by
phane, there is also a code of conduct
for online communication. There is

a great infographic at iste.arg called
“Citizenship in the digital age.” You
could ask students to study this and
identify which points could be applied
to online complaints.

A




& Look at the expressions from the chat complaint and answer the questions. @@
“l wander if you can help me with my Amazena speaker.”
“I'm sorry te have to say this, but...”
"How can you help me fix this?”
“We will happily give you a replacement.”

a. Which two expressions are used to ask for assistance?
b. How is the problem introduced?

¢. How is a sclution offeredy?

Sow pagm ‘3}\0

& Work in pairs, Identify which of the expressions are the most polite.

 Work with your partner. Look at the products and discuss what possible @@

You can help students identify
the function of each statement by
asking them to identify them in
the chat.

Answers: a. | wonder if you can
help me... How can you help me
fix this? b, 'm sorry to have to say
this, but... c. We will happily give

problems you counld experience with them.

Yos =.
write dialoques
T LOMpres

EAR LTINS s
Y Lnpain.

T bused polete

CAOSI0NS 1

{”":ZWTE""% % Work with your partner. Choose one of the producis above. Write a chat
ol used polite . .

HEsINY, complaint between a customer and a customer service agent. Use the

tr praposs

expressions in activity 3.

SOl

you a replacement.

If students find this exercise
difficult, you can brainstorm
suggestions for what type of
problems each of the products
might have. Students should choose
one of those products’ problems
and give suggestions.

Another way for students to assess
their understanding is to answer
questions like: What was the
motive for the complaint? How are
the complaint expressions different

Look at the Self-Check box and evaluate your production. Think of ways @
to improve,

"t} Work with a different partner. Select a different preduct and act out a
spoken complaint between a custemer and a customer service agent, Use
the expressions above.

from each other? What expressions
€an you use to propose solutions?

Students can create a visual

o Work in your Product group, Create a chart with expressions that can be @
P . . .
et used in a complaint. Use the expressions you've seen, and add some more.

Keep the chart in your Evidence Portfolio.
Unt7+ B3
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representation of their choice
(such as a mind map or table) for
complaint expressions instead of
a chart with expressions.

Ongoing Evaluation

The students produce charts for

the Product to help them focus on
the different expressions we can

use to make compiaints. You can
evaluate their charts and make sure
they understand the meaning and
use of different phrases. You might
consider evaluating the stusdents’
use of different types, such as offers,
requests, and complaints. You can
grade them on appropriateness of the
expression for the situation.

Language Knowledge

This Check What You Know section
gives students the opportunity |
to focus on the specific uses and
meaning of some of the complaint
phrases, and which expressions are
polite. In English, polite language

is longer, uses a greater number of
words, and there are set expressions
such as f wonder if. Students should
understand when to be more direct
and when to be more polite.

. Self-Assessment

The students assess themselves on
their understanding of the general
meaning of a complaint as well as their
analysis of specific expressions. They
might want to copy the chart they
made with their product groups and
continue adding different expressions
to it as they move through the rest of
the unit. This will help them to build a
large base of expressions for them to
use in the role play.

\




Students can look at the picture
individually before doing it in
groups. You can monitor the
activity to check that students are
participating and taking turns.
Possible answers: a. a kitchen

Interprel general sense, main ideas, and details of complaints

Listening Fip complaining.
store; b. a stove; ¢. The prOdUCt :’;ﬁ:mg fox THE KITCHEN THEY SDUGHT IS T0O SMALL.
might not work. Listen for the man
poirts aaut a Listen again to the complaint and answer the questions.
therma without L . 2
My o inderstand a. How are the man and woman complaining—by phone, via chat, or face to face?
vy word. :

Students can hear the anger in
the man's voice at the start of the
conversation and how he calms
down when the salesperson
offers him water and a seat. The
benefits of face to face complaints
are that people can see how you
feel and react accordingly.

@ 1 Work in groups. Look at the picture and

discuss the questions.
a. What kind of store is this?

b. Whatis the woman shopping for?
c. What kind of problems can people
have with that product?

Listen 8§31 to the conversation and decide why the people are

FACE TO FACE .
b. What problem do the man and the woman have?

THEIR NEW KITCHEN IS TOO SMALL FOR THE SPACE,
c. What solution does the salespersai finally offer them?

THEY WILL COME BACK TO THE HOUSE TO FEX 1T,

Woerk in pairs. Discuss the questions about the conversation.
a. How does the man feel at the beginning of the conversation? Why?

b. How does the salesperson change how the man feels?
c. What are the benefits of making a complaint face te face?

Work in pairs. Discuss the advantages and disadvantages of different

forms of complaints.
a Chat
» Faceto face

Examine the

different forms s Telephone
Advan isadvantagses ane situations of
Id .tagles daﬂ?: disad f g F"mi"“‘"“ ' 5 Work with your purtner, Discuss which form of complaint you would

could inclu e ace to rtace— ‘?gi;lg.l;pj;; prefer to make and why.
The sales assistant can show pofjemn an . - e

; oftares v at i art i o wit i t
you what they mean instead of otfene. reate 4 comparison c or your Evidence orifolio with the differen

[ : | tevogrived advantages and disadvantages you listed.

explaining. Disadvantage—You e emotions

IN & comalzimt

need to be confident to talk to Siuatiar,

. i1 rerogrized the
the sales assistant; Telephone— e
The sales assistant cannot see

[:se the Self-Check box to evaluate your work. Think of ways to improve.

dinadvantages of

Giffereat fiame |
your reactions. Disadvantage— ofeonplarts i
It can be expensive; Chat—You ;
can try the solution and return, i
Disadvantage-—Not all businesses 84 « unic7 |
have this option. e " «"s !

: Learning to Learn _

One way for students to learn to

listen for ideas rather than details is
for them to listen for emotions. The
gquestions about how the man feels

in activity 4 could be used before the
main listening task. Then the students
could ask each other about how the
other characters feel. Often it is easier
to understand how people feel than
to understand the details of their
conversation.

Resources

This Self-Check box altows students to
reflect on their analysis of the three
different forms of complaints. You can
explain that the first point refers to the
content of the complaint, the second
to the way the complaint was made,
and the last to drawing conclusions
about the complaint's effectiveness.
Then they can review their information
as they check each box.

. N L




Explaining situations and clarifving misunderstanding

* Work in pairs. Choose a scene from the ones below. Write a complaint @@
dialogue and then act it out,
' A customer Eoﬁght a |aptoﬁ. The mouse touch Acustomer bought He‘ad}:;ho‘nes.wTﬁé volume
pad doesn'twork. Explain the problem. |~ button doesn't work. Explain the probem.

I'm not sure | follow you.

Let me explain. It's the part for... |

2 Work with your partner. Discuss how you explained the problems and
how you made sure your partner understond you.

3 Read the expressions taken from the complaint about a kitchen. Classify the
expressions using the chart. Add other expressions you know to the chart.
a} Excuse me? d} Sorry. Let me explain.

b) I'm not sure i follow you. ) I'm not sure what you mean.

¢} What | mean is that...

Expressing misunderstanding Clarifying misunderstanding

Excuse ME? WHAT | MEAN IS THAT..

1"M WoT SuRe | FoiLow vou. Sormv, LETMEEXPLAN,

|'M HOT SURE WHAT YOU MEAN,

4 Work with your partner. Analyze your complaint dialogue and check the
use of expressions to express and clarify misunderstanding.

Both of these situations are
similar to each other; it is only
the device that is different. It
might be useful to brainstorm
vocabulary associated with
each device and write words on
the board (switch on, connect,
receive, sound, etc.). You can refer
students to their process charts
and encourage them to use
expressions for offers, requests,
and complaining.

It is important for students

to understand that there are
many different ways to express
misunderstandings and that the
phrases are interchangeable. The
same is true for phrases clarifying
misunderstandings. You might
fike to elicit other expressions that
can be used for these situations.
(Express misunderstanding:
Pardon? Can you repeat that,
please? Sorry, | don't understand.

5 Work in your Product group. Creale a chart with expressions that can be @

Prasduct

used to express and clarify misunderstanding. Use the expressions you've
vaen, and add seme more. Keep the chart in your Evidence Portfolio.
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Clarity misunderstanding: Let me
show vou. in other words...)

You can refer students to the
expressions on the page and any
additional expressions elicited
during the class, including those
used in the dialogues.

m

Language Knowledge

ome students will be more confident
acting out dialogues than others. By
moniforing the activity and providing
positive feedback on intonation and
pronunciation, you can help the less
confident students. You can also
ensure they are using the example
expressions for misunderstandings
on the page. Students with stronger
language skills can use a wider variety
of expressions, such as those you
elicited in activity 3.

The expressions on this page are very
common and can be used in a variety
of situations where it is necessary to
express or clarify misunderstandings.
Also, we can change the expressions
without changing meaning. For
example, we can say let me explain or
'l explain and I'm not sure what you
mean or | don’t know what you mean.
i is a2 good idea to make students
aware of this flexibility,

Ongoing Evaluation

\separated into different categories.

Students should now have a

variely of expressions to use in the
final Product. These will indude
expressions for making complaints
and expressions for expressing

and clarifying misunderstandings.
You should evaluate the students’
understanding of the expressions and
if they recognize how the different
expressions are used. You might
consider having them create a "master
chart” or mindmap of expressions




Make oral complaints

You might want to hold a mini-
discussion with students about
each situation. You could ask
them if they have ever had similar
experiences and how they felt,
Many stores have return policies.
You can ask students what these
are and how they can vary from
store to store. You can also discuss
the reasons that the people

might have bought the item.

For example, Alicia bought the
backpack because of the photo

of the singer. Students could
discuss if that is a good reason to
buy a product.

If they wish, students can use
their Product notes to help them
with expressions. As they conduct
their role plays. you can evaluate
how the students use the different
expressions they have studied,
and also how they express the
emation in the situation. You
might encourage students to
show these emotions through
intonation and gestures as well as
the language they use. e

Fesources

oLt Reaiar, pages
T3-ls

Make 15l
complaintg
|1 erahesd
sl Aton, 4

T hused ramalaing
erpressiiry

! ned erpressiom,
T EXPUESSINNG
w arfying
LT SRS T

Product
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4 ° Read the role-play cards and answer the questions about the customers.

a. Which customers are the most upset? FEruanDo anD ALici.
b. Who necds to explain the problem in detuil? Marain anp Avscia

¢. Wha needs to have something fixed or repaired? Avicm

Customer name: fFernanda Gonzalez

Age: 43

Descripﬁ.on of problem: You bought a watch. It looked
amazing in the store but it looks really ugly now.
Emotion: Angry. The watch was very expensive.
Expected solution: A replacement for the watch.

Custamer name: Martin Celgado

Age: 15 A
Description of preblem: You hought a pencil case -

for your little sister. The design is badly printed.

Emotion: Not concerned. Your sister didn't really .%
like it, . \
Expected solution: Maney back or store credit.

Customer name: Alicia Cruz
Age: 13 'g
&

Description of problem: You bought an incredible i &
i,

blackp.‘ack for schoo! yesterday with vour favorite h
singer's phota on it. But the nipper doesn't wark.

Emotion: Worried. It 1s Sunday and you have schooi
tomarrow.

Expected solution: Help with the zipper, J

# Work in groups. Act out role-plays between custemer service agents and
the customers abuve, Use the chart of complaint expressions and the chart
of expressions for expressing and clarifying misunderstandings from your
Evidence Portfolio.

3 Use the Self-Check box to evaluate your participation in the role-play.

4 Work in your Preduct greup. Copy the role-play card furmat and make
role-play cards for two people in your group. {'se the comparison chart
from your Evidence Pertfolio to help you think aof difterent complaint
sitnations. Keep the role-play cards in your Evidence Portfelio.

‘ Resources

In two of the role play situations, the
customers bought something because
it tooked good in the store (Fernando
and Alicia). This is a good opportunity
to look at the Reader and read about
how stores influence shoppers. You
could hold a discussion about the
different topics in the Reader: the
music that stores play, placement of
products, "dwell zones,” etc. You can
also invite students to share their own |
experiences. The Reader Answer Key
can be found on pag_f_r_1_75.

. Self-Assessment . OngoingﬂEvaluation .

This Self-Check box looks at how . The role play cards are a great
students have combined all that © opportunity for students to sel up
they have learned so far in this unit, ' a meaningful situation. They will
Students can reflect on whether or . provide context and support for the
not they followed the order on their ~~ * final Product activity. You should
process charts and used appropriate @ evaluate the students’ examples
expressions for complaints and : - of situations and decide if they
misunderstandings that they have in | « provide enough details to role-play
their other charts. Students can peer . * a complaint. Each card should have
check their analysis in groups and give | a problem, an emotion, and an
each other feedback. expected solution. They can also have
" a motivation for buying the product.
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Make Oral Complaints

Category
Grammar and
Vouabulary
My Score:
My Partner's
Scare:

Use uf language
: My Score:

| My Partner's
‘ Scory;
|

|

Pronunciation
My Score:

My Partner's
Scors
Interaction
Ms Score:
My Partnier's
Score:

Total:

1 Wark in your Product group. Take out your role-play cards from @
your Evidence Portfolio and exchange them. Act out with a partner
the role-play you got. Use the Self-Check box to evaluate your
performance and those of your classmates.

? Use the Product Evaination Speaking Rubrie 1o evaluate your work @@=
and participation on the product and that of your partner.

Product Evaluation Rubric

Excetlent

{9-14) paints]
Correct use of
language.

Almust nn mistukes.
Tdeas ensy to

understand.

Expresses complaints
vleary. Elses phrases
to clarify or oxpress
misunderstanding
easily,

Speech is easy to
undwrstand.

Linderstands
vyervihing
and responds
appropriutely.

Comments:

3 Work in pairs. Compare your score in each of the categories. Give ®
each other fuedback and write a list of suggestions for future products.

Depending on the size of the dlass,
it may be possible for students to
act out their role plays first to their
Product group and then to the
class. Students will need enough
time for the groups to conduct
their interviews to evaluate their
role plays. While students listen

to the role plays, they can make
notes about the strong points or
things that need work, and give
each other feedback later.

Adequate Inadequate

{6-& points) {a4-5 points)

Guod use of language,  Limited use of

Somw mistakes, language.
Frequent mistakes.
Ideas are difficult te

understand.

Fdeas eusy to

understand most of the

time.

It's a good idea to remind
students of all the subproduct
steps and important areas

to consider before grading
themselves. They can think about
the content of their role plays,
the language they used, and

the emotion they showed while
interacting.

Exprusses compluints,  Difficut]ly expressing

but not always towmplaints. Difficulty
vorrectly. Uses using phrases to
sone phrases to clarifv ur express
clarify or expuess misunderstanding,
misundestanding.

Speech it difficult to

understund maost of the

Speech is sometinwes
difficult to understand.
time,

Understands almost Difticulty

evervthing, understanding.
! 2 #

Sotne pauses before Alot of pauses when

You should remind students that
constructive feedback involves
suggesting ways to improve. You
could teach them the feedback
sandwich: when students provide
positive feedback, then negative,
then positive again. If there is an
area for many students to work
on, you could focus on it together
as a class.

answering, answeribg.

Unit 7 « 87

L * il
® W L

Self-Assessment .

Students can use the Product
Evaluation Rubric to reflect on their
performances with their group.
They need to focus on the difference
between categories. You could

give them questions to reflect on,
for example: What is the difference
between expressing complaints clearly |
and expressing complaints but not
always correctly? Students can also

Final Evaluation Instrument: Interview -

| You can use the Product interview Questions or similar ones to evaluate
! your students. Photocopy the [nterview on page 179 to use it with your class.

i 2. What useful things did you learn about making and responding to complaints?

[p—— s S

! 1. How did you feel when making or responding to a complaint?

3. What new language did you learn?
: i 4. How well did you interact with your partner?

" 5. Which aspects of making complaints do you need more practice with?

write comments about each other or
describe what new things they learned.

)

Ml e




Unit 7

If you remind students of their
collaborative work, you can help
them provide an honest and
accurate assessment of their
attitude in the unit. Examples of
collaborative work in this unit
include: making complaints about
a product, making a process
chart, acting out a telephone
comptaint, creating charts with
expressions for complaints, and
creating charts for expressing and
clarifying misunderstandings.

To be able to achieve this

unit's Learning Outcomes, the
students need to understand
how 1o analyze different forms
of complaints in order to make
oral complaints themselves. You
can suggest returning to the Seff-
Check boxes throughout the unit
to reflect on their performance
at each stage. Finally, students
need to evaluate how well

they made or responded to a
complaint in the final role play.
The final grades in this section
can be for student use only, or
can contribute to your grades as
a teacher.

0 help students with the Self-
Assessment, you should encourage
them to consider the attitudes they

they contributed to the Evidence
Portfolio. The work in the Evidence

A complaint process chart, a chart
with expressions for complaints, a

roie play cards.

. Self-Assessment
T !

showed during the unit and the work
Portfolio should include the following:

chart with expressions for expressing
and clarifying misunderstandings, and

* Seli-Assessment

fualuate Your Atiflado

1 Think abaut the attitudes you showed in this unit. Mark {v/} the options
that best describe yeu.

No

Yes  Sometimes
| always completed my wosk.

I showed respect for myself and others.

I collaborated with iy classmates,

| participated actively in class.

| worked hard on the work for my Evidence Portfolia.

Look at the attitudes that you marked as No. What could you do to improve?

Guatuite Tour Prouress
2 Look at the work in your Evidence Portfolio and add any other work you
want to include in it. Then look at the Self-Check boxes. Think about your

progress throughout the unit and complete the statements.
a. During the unit, | collected  _outof  pieces of evidence for my Evidence

Portfolio.
b, lalso added _ . __ asevidence, because o
. In the evidence activities and \

| can see { improved.
d. Looking at my answers in the Self-Check boxes, | redlize | need to work on

e, Fornext unit, 'm going to

fuatuate Your Retiesements

3 Choose from 1-3 o express how well you achieved this unit's learning
outcomes. Reflect on your answers and write a comment or suggestion in the
Reflection column.

3 =Perfectly 2=0K 1 - Withdifficulty

| can... Grade Reflection

8 Jisten to and analyze complaints about
sroducts.

= examine the different forms and
situations of complaints,

= make oral complaints.

Students should reflect on their ability

Photocopy Assessment 7 on pages

to listen to and analyze complaints j 165 -166. Have students complete the
about specific products. You can ‘ i assessment individually. Correct and go
remind them of the examples from | through the answers with the class. The
the unit (pages 80, 82, and 84). They % Answer Key can be found on page 174.

can use these examples to reflect on

the different forms and situations for
complaining. They can also reflect on
their oral complaints in the role play.
If they find this difficult, you can ask !
students guiding questions such as: j
How did the different steps (subproducts)
help you do your role play? The grades

they produce can be compared with :
your grade for the Product.

o



Unit 8

To introduce the topic, you ¢an

Share What You Know
« Work in groups. Look at the pictures and discuss the
qguestions about monologues.

write the words Monologue and
Dialogue on the board and ask
students what the difference

a. Where can you see of hear monofogues? Y ' : ; i :

b. What is the purpose of different types of B CL‘Q,D‘ T 15 (A dlatogue I5 a conversation
monologues {in drama, conversation, etc.)? {gé ?‘;;\%jé_ between two or more people,

c. Inwhat situations might you need to give \V}S vhod a monologue is when only one
amonologue? A% 71 | person speaks). You can ask

» Think zbout your performance in the
discussion and answer the questions.
a. What language did you use to talk about

monologues?

b. Did you have any communication
nroblems?

Social Practice
s [mprovise a short monologue on a topic
of interest

Learning Outcomes

+ Analyze monplogue genres

= Plan a monologue

*+ Present a monologue

« Provide and respond to feedback

students how famous examples
of monologues in plays or movies
were used. You could ask students
for their personal experiences

of giving monologues. such as
speeches and presentations.

Students can share with the

class their thoughts regarding

the discussion they had about
monoeiogues, They can reflect on
the communication mistakes or
problems they had and receive or
offer peer correction to make sure
they improve their skills.

Product: An Improvised Monologue
S+ . Create alist of situations where you hear monologues,
~ 1 .: Choose a situation and a suitable genre,
w1 Make a giaphic organizer for your genre.
“-q..0- Create a monoelogue using your graphic organizer.,
Add details like fillers to your monclogue.

= o Create audience cards for different possibte monologues,
. s Improvise a monologue,

RATRT
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You could ask students how they
feel about this Product, and what
they will need to do to achieve
it. At this point, some students
may not feel comfortable with
speaking for an extended period
of time.

About the Topic

Pre-Evaluation

it is a good idea to monitor and
record what students know about
monologues when they are discussing
! the Share What You Know questions.
If students decide to create a KWL
chart, you will have a written record
of students’ pre-existing knowledge |
and what they want to learn. You !
can then tailor activities to meet !
|
|

This unit explores the theme of
monologues. A monologue is a long
speech by one persen. When one person |
dominates a conversation, or delivers .
aspeech to an audience, itisaformof | i
monologue. However, monologues are
more common in drama. Shakespeare’s
plays are famous for their monologues,
and monologues are often used as a
dramatic device in movies to move the
plot forward or describe a character’s

§ inner thoughts. To contextualize the

|

|

|
|
|
|
'

[

these expectations and have concrete
. evidence of students’ learning.

i discussion of this topic, you can use the
| images on the Class CD. ;

- Curricular Flexibility

The final product for this unit is an
improvised monologue. Subproducts
include lists of situations for
monofogues and graphic organizers
of genres that help students o write
a monologue. Analysis of different
types of audiences and the writing
of audience cards will support
students when they improvise their
monologue. if the monologue is too
challenging, students can annotate s
their written monologues according fo |
the audience on their card.




Listen to and review different situations and audiences of maonologues

The people could be in a
dassroom and in a recording
studio. The people may be talking
for any number of reasons but

the girls appear to be friends and
the man is working, The main
difference is that the man is talking
to an audience he can't see.

You could have students call out
key phrases that help identity the
purpose. {You have to watch it. it
was only then I discovered Jake's

& ' Work in pairs. Look at the pictures and discuss the questions.
a. Wheie are the people and what are they doing?
b. What differences are there between the situations?

2 Listen
pictures helow according fo the type and content of each monologue.

1o two monologues. Match the pictures from activity 1 to the

terrible secret) J

You could ask for examples

of each feature and pause

the audio at various stages as
you listen to the monologues
again. You can aid this process

Resaurces 3 Select the correct purpaose for each monologue.
o youwant io M
knaw mive about onologue 1
munrlnges? Go . il . . .. § .
to gou Peader v Semeone is describing a scene from a movie to persuade a friend to watch it.
pages 85 6 H ho s H
B e ot .Someone is telling a story about something they saw happen on the street.
how 12 vrite Monologue 2
dtferenit typas of i . " o }
TGS Someone is describing the people who live in his neighbarhood.

¥ Someone is setting the scene for a dramatic story.

by asking questions to check
understanding: Who is the
audience? Does the girl like the
movie? How do we know? etc.

Students can share their ideas in
groups. Possible answers: One
addresses the audience directly,

# ¢ Listen again aud mark (v} the features of each monclogue.

while the other doesn't and
expresses personal feelings.

Features of each monologue 1 2
1. It uses the first-person singular. v 4
Analyre a 2. It uses colloguial or conversational language. v
monplogue . .
r 3. It addresses the audience directly. v
| recognszed the d
stuation, the 4. The spaaker expresses personal feelings. v v
f,:‘f';l’;fs:;'im 5. There is a critical turning peint that moves the plot forward. v
manclogee
- L;‘i:”ﬂt‘,ﬂawm 5 Work in groups. Discuss the similaritivs and differences between the features
o difterert of the two monologues.
monnlagues
G Use the Self-Check box to evaluate your work. Think of ways to improve.
90 - Untg
% & _a
=0 »

' i Self-Assessment ,

; The Self-Check looks at how students
I analyze a monologue, including
; recognizing general features like the
! | situation, audience, and purpose, as

the step-by-step process of creating a ‘ " well as specific features such as the type
monologue. You could ask studentsto ! of language used. This is important
find examples of famous monologues because students will create their own

|

|

|

Resources

The Reader can be used by students
to learn more about menologues. 3
You could look at the way dramatic
monologues are used and go through

from movies or bring in the script of a monclogues later in the unit and select
their own situations and purposes.

* Students should be encouraged to

1 look at as many different types of

!Kmonologues as possible.

monologue they like. You could suggest

|
they try writing short monologues using
the ideas in the Reader. The Reader |
Answer Key can be found on page 175. .

g



7 Complete the table with the US and UK vocabulary from the two munologues.

Compare your answers with a partner. Discuss which version is more
common and why.

movic  apartment  restreom  sidewalk  pants  sneakers
store  holidays  garden  biscuits  sweets  football
us UK us UK
_;_.mu‘33\° vacation L) HoLIDAYS 7) SNEAKERS trainers

saccer 2) FODTBALL 4) SIDEwALK pavement
3) MOVIE film §) RESTROOM toilet
cockies 4) EISCUITS 1) APARTMENT flat
candy g) SWEET yard 11) BARDEN
f) PANTS trousers 1.2) STORE shop

Students may know some of
these words, but they might

not be aware of which ones are
used in the US or in the UK. It

is important to make clear that
native speakers will usually only
use one or the other. It is also
necessary to make clear that
checking with a partner is helpful
to get a different point of view
regarding their use.

'8 Work with your partner and chuose one monelogue from activity 3. Decide @
whao will use UK English and who will use US English to make a sammary of
the monologue you chose. Use the vocabulary tahles in activity 6.

h |
SUGGESTED AMSWER: 1'LL NEVER FORGET THE PAY JAKE MOVED IN T3 THE HOUSE HEXT D00R. DURING THE '
SUMMER VACATION, JAKE MOVED (NTG THE HOUSE NEXT DOOR. WE WERE SITTIMG IN THE YARD AND EATING
! HOMEMADE COOKIES WHEN THERE WAS A SKOUT, JAKE WAS STANDING ON YHE TERRACE N RIS YaRD, HE _ ]
: SMILED AND WAVED 50 | WENT 10 TALK TO HiM, HE OFFERED ME A CANDY AND WE FOUND QUT THAT WE B0TH
LIKED SOCCER. IT WAS ONLY LATER THAT | DISCOVERED JAKE'S TERRIBLE SECHET. .
|
|
‘ |

2 Work with anvther pair. Compure your summaries and analyze
the examples of 1'S and UK English vocabulary, Discuss how these
differences affect the monolugue and if the main idea is kept in alk
verstons, Give reasons for your answers.

This activity will give students

the chance to see how a text
changes depending on the type of
English they use, but the meaning
doesn't. It does not matter which
form students choose. You couid
hold a follow-up conversation
about Spanish and ask if they
know of any differences in
Spanish around the world.

Product
10 Form your Product group. Create a list of situations in which you might @
hear a monologue. Identify what the purpose and the audience for your
monologue would be. Keep your list in your Evidence Portfolio.
Lnit 8+ 91
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Lariguage Knowledge. Ongoing Evaluation

The UK/US differences seen here are
some of the more common instances.
However, it will be useful to point
out that there are many more words
that are different in each country. You
could advise students to make a note
of these when they appear and keep
a UK/US vocabulary notebook. You
should explain that it is important to
recognize both forms but only to use
one form when writing and speaking.

The first step of the product is an

important one because as well as laying

the foundation for later stages; it also

checks that students understand the

variety of situations and purposes that

monologues are used for. Therefore, it

- might be useful to evaluate students’

" lists and see if students have correctly
identified a number of situations for

- monologues and their respective
purpose and audience.

i
s
¢
H
H
3
H
i
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The first step of the Product is

an opportunity for students to
brainstorm as many situations for
monologues as possible. This will
give them more to choose from in
later steps.




Unit 8

Identifyv different geny

You can help students make
predictions by asking them who
the people are and what they are
doing. Ask: How does the boy feel?
Have you heard this monologue
before? Which movie is this? What
are the stories?

Students could point to specific
examples in each monglogue
that help match the monologues
to the definitions. For example:
Dad, will you stop that please?
(Conversational) That's Katie.
(Expositional) The Hamlet quote is
difficult, but you can elicit more
information by asking students
who Hamlet is talking to {the
audience). You could explain that

might be about.

lA

these are his private thoughts
about life and death.

This chart gives students the
opportunity to analyze the
monologues more closely.

Reading Tip

Scanning

[EEEN FHUTERS
facls ur preces of
19t miat.on hat
beip gud Bt b.
the tesm 0 fhe:
dobatinas Do not
rad caelytiing

on a topic.

of inaves the plot forward.

You can make sure students
understand that their answers
refer specifically to these
monologues. You can point out
that in other circumstances,
conversational monologues can
be to any audience, sofilogqures
can be funny, etc.

Who is the persen tatking to?
Why is the person tatking?
[« the topic funny or serious”

4 Work in groups. Compare the differences between the monoclogues.

92 « Unitds
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Dad, will you stop that please? ! mean... it’'s great that you're
eroying it but really, you know... don't dance jike that. I, 1, ... my
friends can see you. Stop. Please! it's my party and you're.., well,
frankly, you're embarrassing me. There is a night way to dance to
hip hop and there is a wrong way to dance to hip hop. That's the
wrong way. Really, It 1s. | mean that—thatl—what’s that move? |
swear you're going to break your neck if you spin around like that.
Did anyone tell you that you're not a teenager anymore? Dadi]

.

To be, or not to be, that is the question:
Whether ‘tis nobler in the mind to suffer
The slings and arrows of cutrageous fortune,
Or to take arms against a sez of troubles,
And by opposing 2nd them...?

- Hamlet {1609} Witliam Shakespeare

# Read and match the definitions to the monolugues.
a. Conversational: A one-sided monologue that gives the speaker’s point of view

Expositional: Sets the scene, provides necessary backgruund informaticen, and/ ,
c. Soliloquy: A type of monologue from a play where the speaker reveals s or her
inner thoughts to the audience {but not other characters).

@ : Complete the lable with information about the three monologues.

Conversational
HIS DAD
DAD STOP DANCING  TELL ABGUT IS LIFE SHOW HIS THOUGHTS.

FUNNY

4 ' Work in pairs. Lok at the pictures and discuss what the monologues

Saliloquy
HIMSELF

Expositional
THE AUDIENCE

FUNNY SERIQUS

About the Topic

Monologues can take many different
forms. Shakespeare's soliloguies

could be tragic or comic depending |
on the play, but they all involve the
speaker sharing his or her thoughts |
with the audience and without other
characters hearing the speaker,
Similarly, monologues can be used in
this way in movies, where technigues
such as voiceovers can show a ;
character’s thoughts, set the scene, or

move the storyline forward. |
N

H
[
P
s
£
:

_ There are many websites dedicated to
* Shakespeare and his works. All of his
-~ plays are available for free online, so
you may wish to find more examples
to focus on. One of the best resources
| for secondary studerts is at hitp:/
www.sparknotes.com/shakespeare/.
This site contains a scene-by-scene
summary and analysis of all of
Shakespeare’s plays and is useful
for researching the main ideas and
Kthernes of each play.

02

A

|

i
f

. monologue it is (see activity 2).
' You can emphasize that to be able
© to match the definitions it is not

)

- Learning to Learn

You can draw attention to the Reading
Tip about scanning, or looking for
specific information. Students can
practice this technique by looking

for words, phrases, or punctuation
that give clues as to what type of

necessary to read, or know, every
word in the texts,
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Recognize types of

_
My name’s Katie and | live in New York,
This is my dog, Max. He’s lived with
me alt his life. Max and |, well, we have
the perfect relationship. We met a few
years ago and, boy! let me teli you we
got along right away. You know, it was
one of those relationships where,.
where you just know. A-And get this -
he was looking for a permanent home
and | always wanted a dog of my own.
50 | adopted him that same day. it was
perfect and we've been together ever
since. | woutd do anything for Max and
he 1s my loyal protector.

5 Read the examples again and mark which other categories they could

Unit 8

It you have access o the internet,
you right be able to find this clip
from the beginning of the movie
su students can listen to intonation
and see how voiceover works.

There are also lots of performances
of Hamlet available online.

Like in activity 3, page 92, this
activity draws attention to

the tact that different types of
monolagues can be used in
different ways. It is important
students understand this so they
do not restrict themselves o
thinking a soliloquy is serious, a
conversation is humorous, and
so on, Tone and style can vary

._Ldependlng on the situation.

Soliloguy

monologues

belony to.

Categories Conversational  Expositional

Oramatic (discusses serious

ideas)

121 e tans

the simraithics

el Interior {ideas “inside

e e N o

s sarnenne’s head”)
Product

Coemic {discusses funny ideas}

§ Work with a Product pariner. Take out your list of monologue situations

from your Evidence Portfolio. Choose a situation and discuss which
genre is the most suitable for that situation. Make notes on the audience,
purpose, and topic. Keep the notes in your Evidence Portfolio.

7 Use the Self-Check box to evaluate your work, Think of ways to improve.

Untd» 93

. Ongoing Evaluation

The students choose a situation

from their list from Step 1, Then they
should discuss what genre is most
suitable for the situation. Then they
produce notes. You may want to have
students exchange their notes and
evaluate if their classmate identified
the genre, audience, purpose, and
topic correctly.

f
|

i
;

The students assess themsefves on
their recognition of monologue genres,
identification of audiences, purposes,
and topics, and their understanding

of the similarities and differences
between monologue genres.

Students need to know that these are
fundamental concerns before planning
what to say. Students could make a
chart or mindmap showing all of the
categories and subcategories to help
them remember.

oz

Now that they understand the
difference between types of
monologues, students can apply
different types of monologues

* to the situations they chose. You
might like to monitor pairs as
they do this activity and offer
alternative suggestions for their
situations or discuss how they can
change the type of monologue if
necessary.




You can help students make
predictions by asking questions
about the pictures before
listening to the audio: How do the
people feel? What are they talking
about? Who is their audience?

Respurces 1 Listen to a monologue from a movie. Mark {v) who is giving the
Wath Best Faars
Sorkery for e
enxmples of great

monologue and where.

wi T1

You might want to ask students
to work with a partner. Some
pairs might even like to read

out and discuss each section.

It could be useful to ask
comprehension questions to
check understanding: Why do we
read and write poetry, according to
the teacher? How is poetry different
from medicine, law, etc.? What do
vou think the guote means? What
does the teacher mean when he
says “What will your verse be?”

You could ask students if they
agree with this monologue. There
is an opportunity to extend the
idea and have groups discuss
what else is necessary to really
live, You could write their ideas
on the board or have groups
make inspirational posters,

piet furward
|
i
« L
Ateacher in a class A father o his daughter at home
@ 2 Listen again and follow along. Then work with a partner. Talk about
and agree on what the teacher is tbying to communicate to his students.

3 i

We don't read and write poetry because it’s And medicine, law, business, engineering,

clite. We read and write poetry hecause we these are noble pursuits and necessary ta

are members of the human race. And the sustain life. But poetry, beauty, romance, love,

human race s filled with passion. these are what we stay alive for. !

. ¥
G &)

Answer. That you are here—that | ife exists,
and 1dertity; that the powerful play goes

an and vou may centribute a verse. That
the powerful play goes on and you may
contribute a verse, What will your verse he?

To quote from Whitman, “O me! O lifel... of
the questions of these recurring; or the endiess
trains of the faithless... of cities filled with the
foclish; what good amid these, G me, O life?”

& Match the parts of the monologue 1o their function.
a. Asks the listeners a question about what they will de next. D
b. Gives a reason for reading and writing poetry. A
c. Cuntrasts the study of poetry to other subjects. B

d. Supports the message with somecne =lse’s quote. €

14

@ 2 Mark [v) the best summary of the monologue.

a. Some things are necessary in order to live. Poetry Ts necessary in oidet to ‘
be alive. #

b. Studying peetry is more useful than studying medicine.

88 » Units ‘
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Monalogues are a common featurein =~ ¢ | The monologue from this class |
movies and are used to move the plot is taken from the movie Dead
" forward or to convince someone to do Poet’s Society (1989) starring Robin
. something, as in this example. Here Williams. 1t is one of many inspiring |
. the teacher is convincing the students monologues throughout the movie,
to explore the true meaning of life as You can encourage your students
he tatks to his students. This scene is fo watch the movie. 1t will be an
a famous powertfui scene, and many . opportunity to see how the purpose
of the monologues used N movies - and audience changes for different
appear n inspirational scenes, or scenes ' monologues. Gther monologues can
in which the characters dramaticaily } be found at http:/fwww.filmsite org/
change. i | bestspeeches.html.
L g ——
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9 Work in pairs and discuss the guestions. &
a. What do you think happens after this monologue in the movie?
b. How dees the monelogue help the plot to move forward?
€. Whatis "the powerful play™ the speaker refers to?
d. What is “averse” in the powerful play?

& Work in pairs. Discuss your answer to the speaker’s question What will
your verse hel

7 'Think about the monalogue from page 94. Complele the notes in the &
graphic organizer with the answers to the questions.

BEGINNING MIDDLE END

What is the
speaker’s answer?
WE CAN MAME A SMALL

What is the
poet’s question?
WHaT 15 LiFE FOR?

Why de people How is poetry
different from
medicine, etc.?

POETRY REFLECTS DUR

write poetry?
BECause W
HAYE PASSIGN. CONTRIBUTION TO THE

REASONS FOR LIVING. GREAT STORY OF LIFE.

8 In groups, make notes in the graphic organizer for a monologue on the e
importance of lsarning English. Choose a genre for your monologue
{dramaltic. comic, interior, etc.),

BEGINNING MIDDLE END

& Work in your Product group. Help each other complete similar graphic
organizers for your monuologue genre and situation. Keep your graphic
organizer in your Evidence Portfelio.

Product

Ut ge 35

» # Ll
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[t is important to note that the
monologue moves the plot
forward by providing a point after
which everything will be different.
Possible answers: a. The students
feel inspired. b. It provides points
the audience can relate to. ¢. The
speaker is referring to life itself.

d. “A verse” might be one person’s
actions or behavior that affects
what happens in the future.

Students need to ook for specific
information in the monologue
and divide it into sections. After
they have finished, it may heip
to summarize the monologue
and show how it describes an
opinion {the beginning), gives
examples (the middle}, and then
asks a question about the future
(the end).

To use the model to discuss
learning English, students could
identify important benefits of
learning in the beginning. The
middle might link the benefits

to different things to learn. The
end might suggest one important
thing to remember.

" Curricular Flexibility -

When completing the graphic
organizer, seme students will

have more ideas than others. By
monitoring the activity and providing

| positive feedback, you can help less

confident students. You can also
ensure that the ideas that they link
together will form a coherent whole.
Students with stronger language
skills may have time to write a short
monologue on the topic of learning

_ English and share it with their group.

|
|
|
1
{

Learning to.Learn

The use of graphic organizers is a
good way to separate and visualize %
information. Students can copy these
into their notebooks and adapt them
in ways they find useful. By using
graphic organizers, students can
understand how to join information
together, The important thing is that
students learn to organize their ideas,
sg it is fine for different students to
use different formats and styles of

| graphic arganizers, J
N e

o

Ongoing Evaluation

Students should now have had a
variety of practice in analyzing and

organizing information and will be !

able to apply the same skills to their
own monglogues. You may want to
evaluate students’ work at this stage
for the level of organization in their
ideas. Their notes should be complete

and logically sequenced. Students

could compare graphic organizers and 4

give feedback on each other’s ideas.

A



Practice 2 monologue

91

Work in pairs. Read the script of Monologue 1 from page 90 and answer
the questions,

You could listen to Track 21 a. How do we know this fs a conversational monologue? !

again at this point, so students
can identify the conversational
tone. Possible answers: a. The
fillers mark an intervention of a
different person. b. To pick up the
conversation where she left off.

b. Why do you think the speaker uses the highlighted expressions (tillers)?

Do you want to watch that movie on the weekend? | want 16 see
it again. Seriously, it's the coolest movie I've ever seen! There is
one part where this guy escapes from an apartment. He jumos
from the restroom window _it was on the fourth floor, L think..
anyway, he jumps onto the sidewalk to escape. He nps his pants
and loses one of his sneakers when he falls, And, err... then what
happens? Ohyes..he runs off down the street and goes inte a
store.. then it gots roally exanng | was on the edge of my seat.
'm not going 16 tell you sny more Yau have to watch it!

It'sa gOOd' 'C'IE_!a fo draw attention | Maich the: fillers from the monologue to the reasons for using them.
to the flexibility of the language, a. anyway E He or she remembers what to say.
There are ¢ number of different b. Ithink

ways for speakers to change the c. thenwhat happens?

4 The speaker changes the subject.
¢ The speaker asks hint or herself a quastion,

subject, ask themselves guestions, d. er _0 _The speaker pauses to think.
and so on. You could elicit some a. Ohyes B The speaker considers something.
ideas or write other expressions sl 3 Listen to Monologue 1 and discuss the guestions in groups.

on the board. Wait @ minute.
Hang on. It wasn't like that. Let me
think, etc. Students need to know
that they dont have to use one
particular phrase,

a. s the monologue easy to understand?
b. Huw do the fillers help the speaker to be fluent?
¢. Huw do the fillers make the menolegue sound more natusal?

A With your group, analyze the examples of fillers and their use
in the monologue. Agree on and write a definition for fillers,

WORDS OR PHRASES USED TO {NDICATE & CHANGE IN INTENTION, EMOTION, OR PACE,

Students should understand the 5 Work in your Preduct group. Take ovut your graphic organizer for your

. I Product

monplogue l§ easy 1o aSSfII‘!”&'[E monoloyue from your Evidence Portfolio. Create a monologue that
despite the fillers. The key is inclurdes fillers,

flu‘ency. Possible answers_. d YEé/ ¥ Write your monologue based on the graphic organizer. Keep your
no; b. Th'eY rnalrk how a d|§(_-0ur5€ monologue in your kvidence Portfolio.

changes intention; c. It facilitates

the interaction between speaker 96 + Une g

and audience. e ¥ uta

Language Knowledge

; The use of fillers is common in any
fanguage, You could have students
think of what types of fillers they |
1 use in Spanish and look for English
equivalents. However, it is easier to

recognize what a filler is than to use
one. Students should practice using |
fillers in ail oral activities in order

! Students can annotate their graphic
organizers with different types of
fillers and attempt to use them.
You could monttor and evaluate

i students’ work by ensuring students
are using the right kind of fillers
according to their use. It is also
important to ensure that students

i

+ 10 make their speech sound more
i natural, You could remind students

_ during speaking.

to use fillers whenever they pause.

p—

e

don't use too many fillers. There is a
balance between sounding fluent and
breaking up your speech so much |

. that a topic is difficutt to follow. ji




¥ Listen
mark P (pause}, S {stressed word), or T (change in tone).

a. It's the coolest movie |'ve ever seen! | S

He jumps from the restroom window .. Pl

it was on the fourth floor, | think...

e

)3 ﬁ c. Anyway, he jumps onto the sidewalk to egcape.—] T

d. Oh yes. he runs off down the L

street and goes into a store...

e. |was onthe edye of my seat. 'mnot | . T,
going to tell you anymore.

) f. You have to watch it! _SJ
K4

and changes in lone,

Work in groups. Rank the fluency tips in order of importance. Justify

your decisions,

a. Use fillers to indicate pauses or change the subject. 5

b. Don't be afraid to make mistakes. 2

. Keep talking! Practice makes perfect. 4

d. Don't focus too mouch on grammar but more on communicating
your message, 1.

a. Use pauses, stress, and changes in tone fo cenvey messages. 3

Analyze the fluency examples on pages 96 and 97. Discass with
your group their function and why it is important to include them
in a monologue.

to the sentences taken from Monelogue 1 and  @=——

Students can now analyze the use
of pauses, stress, and intonation
in more detail. You can draw
attention to the fact that fiuency
is achieved by how people say
things as well as what they say. You
could pause the audio after each
sentence to analyze in more detail
which words are stressed or which
tone the speaker uses (angry,
happy, sad, etc.).

Students should be aware that

3 Work in pairs. Pructice the sentences from activity 6. Use pauses, stress, =

all of these fluency tips are
important. However, they could
reflect on which points they

find most useful in their own
speech. For example, if someone
is worried about grammar, you
could encourage them to keep
talking and focus on mistakes
later. it's a good idea for students
to make their own “action plan” of
fluency technigques.

Work with a Product partner. Take out your monologue from your @@
Evidence Portfoliv and discuss where you could add fillers, pauses, stress,
and changes in tone. Listen to each other’s monologues and give feadback.

Unitd e 37

] L]
2 W

Students can now apply these
tips and technigues to their own
monologues. You should ailow
plenty of practice and peer
evaluation time.

When practicing their monologues,

i students can make adjustments

wherever and whenever they think

it is necessary. Some students will

be more fluent than others, so they
will need varying degrees of support.

* You can suggest students make their

.

monologues shorter and encourage
them to change their scripts and read
from them. Stronger students can
make more improvisations or changes
to content.

R, S

|
|
\
|
e

Language Knowledge

You can expand on this point by
holding a short discussion on fluency
versus accuracy. It's good to remind
students that both are important,

but that the first priority is effective
communication. To communicate
effectively, speakers need to show
some level of fluency. Students should
understand that all of the techniques

! seen in this class can help achieve ‘

that goal. ‘

Ongoing Evaluation

It's a good idea to monitor students as
they are practicing their monologues.
It makes sense to evaluate the
students’ use of fillers, pause, stress,
and changes in tone, but if not all
techniques are used or some are used
more than others, it doesn't matter.
You should focus on whether the
students achieve fluency. You can

also give students feedback on how
their oral confidence develops as they
\\p_r_afnce thewfnonologu_e_sn. »




You could ask students to work in
pairs. They can use the audience
cards to review when and why
people give monclogues. Possible
answers: a. a coach/a young
person; b. vounger kids/kids in
the same age range; c. They adapt
to the paint the speaker wants

to convey and the tone he or she
wants 1o use.

Before students create their

own audience cards, you could
brainstorm ideas for different
audiences, situations, and reasons
for listening with the class. You
might want to draw a table on

® 1 Work in pairs. Look at each picture and audience card. Then discuss
the: questions.
a. Who in the picture is giving a monologue and why?
b, Whois the audience?
¢. What do you think each monologue will be about?

Age: Younger than speaker {children} ¢ Age: Same age (13-15)
Situation: In a gym or arena g Situation: At scheal or at home {relaxed)
Reason for listening: To get advice or “ Reason for listening: Interested in the .
motivation from the speaker } speaker’s feelings L
EEAE RN L L wmow F oAy T L w ok A ’
2 Listen to the monologues and discuss with your partner how they are

similar and different. Make notes in your notebook.

3 With your partner, answer the guestion.
a. How does the monologue change according to the audience?
THE TYPE OF AUDIENCE GOULD DETERMINE WHETHER IT TAKES ON A SERIOUS OR RELAYED TONE.

the board with three columns of
students’ ideas. Students can then

4 Create your own audience cards for different possible monologues. Keep

choose from these ideas for their
audience cards.

It's a good idea to go through

this rubric with students before
listening to the monologue again.
You might want to play the audio
a number of times so students can
focus on each area. Alternatively,
you could divide the class into
growps to focus on and discuss
each area and then share ideas.

Product
the audience cards in your Evidence Portfolic.
4 5 Listen again and grade each monelogue using the rubric,
Monologue Rubric Needs work Good Excellent
Theme and Unclear organization Clear beginning, middle,  Topic addressed in detail
organization of topic and lack of and end. Main points of  with very clear beginning,
purpose. topic addressed. middle, and end.
tanguage Inapprepriate ar Goed range of Wide range of vocahulary
incoherent language; vocabulary and effective  and clear communication
little vocabulary range.  communication. with appropuate fillers.
Stress and tone  No change intone, and  Some use of stress Wide range of stress
little stress or emphasis.  and tone, and tone.
Audience Inapproptiate for taiget  Appropriate for some Completely appropriate
audience. merbers of the audience. for the target audience,
88 » LB
Y a"s

" Language Knowledge

While the majority of this unit has
focused on organization and fluency,
this could be a good time to review ¢
the importance of language in their
monologues. You can draw attention
to the language section in the

rubric and talk about aspects of the
language that are important for their
topics. Do you have a good range of
vocabulary? Is your monofogue about |
the past, present, or future? What tenses
are you using? etc.

Ongoing Evaluation

The audience cards are a key i
component for the final stage of the |
product. You could evaluate their
cards to ensure their audiences,
situations, and reasons for listening
make sense, and that giving a short
monoclogue in this type of situation

is achievable, You can encourage
students to make adjustments to their
cards, allowing them to tead the way
in updating their ideas.




An Improvised Monologue

audience card.

to evaluate your work on the Product.

Product Assessment Checklist

completed with your monologue.
Teamwuork:

._ I collaborated with my Product group.

We shared ideas and helped each other prepare.

{ontent:
[ told a memorable monologue.
1 giave my monologue without help.

L used a variety of words and expressions.

! used flusncy techniques, such as fillers st

Time munageinent:
[ started work promptly.
I had all of the material | needed at hand.

_ Lumnpleted the work on time.

Complete the following statements:
My strengths on this project were
My challenges on this project were

Changes to make for the next project could include

product. Share it with the rest of the class.

MY X

Work in your Product group. Take out your audience cards from your
Evidence Portfolio, shuffle them, and put them face down in a pile.

2 Tuke out your menelogue from your Evidence Portfolio and take an

4 Use the Self-Check box and the Product Assessment Checklist e

Please mark () the following items you feel you successfully

T wirs suppurtive and respectful and listened ta ideas,

[ organized content inte a clear boginning, middle, and end.

[ took into account the intendsd audience to give my monclogus.

5 Work in groups. Write an anecdote of your experience during this ®

Unit 8

3 Improvise ways to adapt your monelogus for the audience on the card..

Depending on the size of the

Monologue class, it may be possible for

L lgmean students to give their monologues
ppoprate R i
manciogus o first to their Product group and
the audience.

then to the class. Whichever

way they do it, you should leave
yourself enough time to evaluate
the monologues using the rubric.
While students listen to each
other's monologues, they can
make notes about the strong
points or things that need work
and later use their notes for the
Product assessment,

[ I'spoke Husntly
and confidently

1 ysed fillers,
pauses, stress,
3nd changed my
tone of voice

It's a good idea to remind
students of all the subproduct
steps and impaortant areas to
consider before marking the
checklist. They can think about
the content of their monologues,
the organization, and the fluency
techniques they used.

You should remind students of
how they felt at the beginning of
the unit when faced with the idea
of speaking for a long time. You

o can also ask how their feelings
have changed and what positive
or challenging experiences they
have had.

» Students can use the Rubric on page 1
98 to reflect on their performances |
;‘

! with their group and give themselves

a grade. They have already assessed ;
their participation and monitored what !
they included in their monologues in

the checklist, so here they should focus |
mare on the overall effectiveness of :
the monologue. You can monitor to !
make sure that groups agree on the |
grades they give each other. ‘

Final Evaluation Instrument:.Rubric

' You can use the Product Rubric to evaluate students by assessing each monologue
. according to the categories. You might want to give an overall grade or grade
according to each category. Photocopy the Rubric on page 179 to use it with your class.

The Rubric is the same as that on page 98,
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Unit 8

it you remind students of their
collaborative work, you can
help them provide honest and
accurate assessments of their
attitude in the unit. Examples
of collaborative work in this
unit include: creating a list

of situations and purposes

for a monologue, making
notes about topics, creating
graphic organizers, practicing
manologues, making and
checking audience cards, and
improvising monglogues,

To be able to achieve this unit’s
Learning Outcomes, the students
need to analyze different
monologues in order to plan
different types of monologues
themselves. You can suggest
returning to the Seff-Check boxes
throughout the unit to reflect on
their performance at each stage,
Finally, students need to evaluate
how well they presented and
graded a manologue in the final
Product. The final grades in this
section can be for stedent use
only or can contribute to your
grades as a teacher,

"
Language Knowledge

To help students with the !
Self-Assessment, you should encourage
them to consider the attitudes they
showed during the unit and the work
they contributed to the Evidence
Portfofio. The work in the Fvidence
FPortfolio should include the following:
lists of purposes, situations and topics,
graphic organizers, a monologue script
with annotations about fillers and
stress, and audience cards.

.

* §elf-Assessment

evaluate yourself.

l.. Grade

turned in my work or time.
moduced my best work.

paid attention during lessens.
participated actively.

worked well with other students.

e. Which activities were easy to complete?
d. Why?

in the Heflection column.

lcan..
u revise monologue genres.
® plan a monologue.
» present a monologue.

® promote feedback.

Final Evaluation

Students should refiect on their ability to
revise, plan, and present monologues.
You can remind them of the examples
from the unit {pages 90, 92, 93, 96, and
98) as well as their own versions. They
can also use these examples to reflect
on the different forms of monologues
and their purpose. They can also reflect
on the feedback they gave and received
in the final product. The grades they
produce can be compared with your

1 Think about the attitudes you showed in this unit and use the scale to

Excellent Needs improvement

How can | get a better
grade next time?

# Look it the Self-Check boxes and your Evidence Portfolio. Add any other
work youn want to include and answer the questions.
a. How many activities did you collect for your Evidence Portfolio?
b. What ather activities did you add as evidence?

a. Whardoyou needtoworkon?

Choose from 1-3 1o express how well you achieved this anit’s learning
outcomes. Reflect on your answers and write a comment or suggestion

3. Perfectly 2= 0K 1=With difficulty

Grade Reflection

, grade for the Product.

!

@

Assessment

Photocopy Assessment 8 on pages
167-168. Have students complete the :
assessment individually. Correct and

go through the answers with the class. |
The Answer Key can be found on '
page 174.
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Share What YouKnow

= |n groups, discuss the questions about water problems. -
a. What problems related to water are commen in

your community?
face in the future?

problems?

s Think about your performance in the
discussion and answer the questions.
a. What language did you use to express

your point of view?
b. Did you have any communication
problems?

A -8
Social Practice ¥

= Discuss viewpuints ina roundtable discussion

Learning Outcomes

» Anaiyze texts related to civics and ethics
formation and select information

« Understand the general sense and the main ideas
of texts related to civics and ethics formation

= Discuss viewpoints in a roundtable discussion

b. What water problems do you think humans will

c. What do you think can we do fo prevent those

Students may have experienced
many different problems
associated with water (not
having water, flooding and
water damage). They may know
future problems. or you can
elicit how the problems will be
more extreme. Students should
think about what they can do
personally to prevent these
problems. You could draw a
problems-and-solutions chart
on the board and make notes in
each column.

While students reflect on the
language they use, you could
make a note of useful phrases
and write them on the board. The
biggest problem is..., We should...,
We must... etc. Communication
problems may occur because of a
tack of specific vocabulary on the
topic, so you can also write useful

Product: Roundtable Discussion

i N

S p ] Choose a topic affecting your community.
W u . Write guestions and notes to guide your topic research.
i ' Give your opinion on the topic you chose.

! Sue.. L Rescarch the topic using your gquestions and notes.
. Write a discursive essay using your research and notes.
w = Credte a roundtable guide with your question.

“ o Hold a roundtable discussion on the topic affecting your community.

| About the Topic -

i This unit explores the theme of water
and the environment. These are issues
that can promote a lot of discussion.

. Water covers 70 percent of our planet,
but freshwater is limited. In fact,

only 3 percent of the world’s water

is freshwater. As a result, 1.1 billion
people lack access to water and poor
sanitation affecty 2.4 billion people,

¢ Unfortunately, the rate at which we
consume water means that these
prablems could get worse.

Pre-Evaluation .

It is a good idea to monitor and
record what students know about
water when they are discussing the
Share What You Know questions. [f
you choose to have students create a

. problems and solutions chart, you will
! have a written record of students
pre-existing knowledge. It is a good
idea to relate these problems and
solutions to personal experiences and
return to them throughout the unit.

- words on the beard that students
may need: flood, storm, pollution,
cut off, lack of, etc.

It might be good to explore what
a roundtable discussion is and
how it is meant to advance a topic
by discussing key points.

Curricular Flexibility

i The final product for this unit is a
roundtable discussion. Subproducts
include writing questions and notes,

. giving apinions, research notes, a
discursive essay, and a guide. These

» subproducts will support students
when they hold their discussion.
Students can add to their notes or edit
. their essays, but you should ensure

. they only use them as prompts during
: the discussion and don't simply read

' them out loud.

e - s




Listen to a group discussion to understand general sense and main ideas

® 1 Look at the pictures and
answer the questions.

You can help students by asking: a. What do you think the
What do people do in debates students in the pictures
and discussions? You could are doing?

write their ideas on the board: h. What are the differences

in the way the students

agree, disagree, give opinions, \
are talking to each other?

compromise, persuade, etc. When
students discuss differences,

you could ask on what sorts of
occasions people hold debates.
Possible answers: a. They are
having a discussion. b. The 1
debate i1s more formal than the

Listening T & [ jsten | - to a group of students discussing an important topic. Make

roundtable. S0 scanand predict b headi
kead the naotes next to ea eading.
questio first a. Topic of the discussion: Warer, -
ard try to pred ct i
e ype of b. Importance of topic: [T15 THE MOST IMPGRTANT NATURAL RESGURCE.
infarmation you
nest 0 Ear c. Probiem: THERE IS NOT ENDUGH WATER FOR EVERYONE.

You may need to pause the audio

. ions: UstLE T T \ , ETC. .
at various StageS tO a”OW Students d. Solutmns. LESS WATER IN THE SHOWER, TURN DFF THE TAP, ETC

time 1o answer the questions. pme———f) 3 Listen again and answer the questions.
You can ask for key information a. How many students are talking? S _ .
at Spe(ifi( pgintg_ Who says “Shall b. Whao is the moderator in the discussion? Soekie 1s THE MODERATOR.
we start”? (Sophie) So who is the c. Whois the secretary in the discussion? ERicis THE SECRETARY,
moderator? (Sophie) You should do d. Do all the students agree with each other? Yes, Hev po.
this for the other questions. How 4 Work in pairs. Label the sentences with R {roundtable) or D (debate}
many names do you hear? Who or BD (both).
records the information? etc. a. The people taking part want to explore a topic. RD
b. The people taking part want to win by presenting the best arzument. D
c. Participants are given a limited time to participated
d. Each participant prepares their argurment and cannot change their argument, D
e. Participants research the topic, but are free to change their minds, ®
You could ask what the audio f. There s a judge whe decides whowins. D
was (a roundtable diSCUSSiO”) and g. Thefe is a moderator who introduces the topic and helps to keep the
have students label the sentences participants focused. R
using the information from the h. There is a secretary to take notes of the ideas. R
audio. This will help them identify
the features of a2 roundtable 102 « Unit 9
discussion and a debate. da " "

SEITTTITESR T
The social practice of this unit is

To help students prepare for the
listening, it is useful for them to
read and follow the Listening tip
before activity 2. They can mark

the key words or information in the
sentences, which will help them
identify the answers. These are the
words and phrases that answer
what, who, how, why, and how much
questions. You can go through the explanation of the four main issues,
sentences one by one and write ideas | htips:/busyteacher.org/74153-

on the board. y roundtable-discussion-esl.html. |

discussing viewpoints in a roundtable
discussion. The students analyze the
features of a roundtable discussion, |
but if you want to know more i
about how to organize a roundtable |
discussion in the classroom, or how ‘
|

to avoid the commaon probiems,
then busyteacher.org has a good

@
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Product

s,

5 Work in groups. Discuss the questions. Take notes of your answers for

future reference.

. Why is it necessary to have a secretary?

D oo oW

Listen again to the discussion and complete the diagram with ideas from it. @

Facts about water
® 70% of our planet is
cavered by water,

2 3% IS FRESH WATER

SHOWER,

. How is a mederator different from a judge?

Saving water

s Use less water when
we wash (lothes.

# USE LESS WATER N THE_ _

 TWO-THIRDS OF FRESH
WATER |S FROZEN IN

GLACIERS

Form your Product groups. Have a discussion to compare your notes from ¢

® TuRN OFF THE FAUCET

WHEN WE AREN'T USING IT.

. How is a roundtable discussion different from a debate?
How do the moderator’s questions guide the discussion?
. What do you think the purpose of a roundtable discussion is?

What topics would be good to discuss in a reundtable discussion?

-ilecycling ;nd r;ducing ‘

» Take your own bags
to the store.

® USE vOUR OWH CUP WHEN -

BUYING COFFEE.

= TAKE PLASTIC BOTTLES T

A COLLECTION CENTER,

the discussion on waler problems. Use the following tips:
= [Jce the notes fram the diagram as well as your own ideas.
= Include 4 moderator to intraduce the topic and ask guiding questions that move

the discussiun along.

® Explore the ideas of the topit. The idea of a roundtable discussion i« not to try to win,

Use the Self-Check box to evaluate your participation in the roundtable

discussion. Think of ways to improve.

Form a Product group. Brainstorm and make a mind map of problems
that affect the community where you live. Choose a topic that interests

Evidence Portfolio.

your group. Keep the mind map with the topic you chose in your

Unt9e 103

' Self-Assessment

The students assess themselves on
their ability to exchange relevant
information and participate
confidently. Students can think of
how many guestions they asked or
answered and how they contributed
to the discussion. They might want
to write an idea for improving their
participation in the next discussion:
Listen more to my Product partners.
Ask if | don't understand. Wait until |
\have an opportunity to speak, etc.

|
i
|
|
|
|

Ongoing Evaluation

The first step of the Product is an
important one hecause it generates
ideas for the later stages and final
discussion. Therefore, it might be

useful to check students” mind maps

at this point. Before choosing their
final topic, groups could add to
their mind maps with two or three
iceas related to each topic, such as
problems, solutions, and what may
happen in the future,

i
|
i
|
H

Students can use the information
from the previous activity to help,
them answer questionsatod,
but you can point out that the
questions e and f are more open
and ask for the students’ own ideas.
Possihle answers: a. Participants
can change arguments in a
roundtable; b. The judge decides
who wins; ¢. Helps to keep the
participants focused; d. To take
notes; e, To explore a topic; f. A
problem of the community.

To help students with this activity,
you can pause the audio again
while they write down ideas. To
make it more fun, you could ask
students to call out when they
hear relevant informatien and ask
you to pause the recording.

This works as a preliminary step
to the Product and gives students
an immediate opportunity to hold
a guided roundtable discussion.
Students can add their own ideas,
but at this stage the point is to
get familiar with the concept

and procedure of a roundtable
discussion.




Revise o lex! to select information

You can ask students to look at
the URL of the website (.org).
These URLs are normally used for
nonprofit organizations.
Possible answers: a. Water2live
looks like an organization
designed to inform people
about good water habits. b,
Similar organizations include
healthychildren.org (children’s
physical health) or care.org
(actions against poverty).

You could allow the students to
continue to work in pairs to read
the text. They can take it turns
reading paragraphs. You might
pair weak readers with strong
readers.

@ 1 Work in pairs. Look at the pichares and answer the questions.

a. What type of organization do you think this web page is for?

b. Do you know of any similar organizations? If so, what do they do?

www.waler2live.org

s o ow

After matching the topic questions
to the paragraphs, pairs could
write another question about the
information in each paragraph.
They could use these questions

to test another pair. You could
follow up by doing a class survey
about which students do the
recommended activities for saving
water. Who closes the faucet when
brushing their teeth? etc.

- . —C |Have you ever thought that one day you may not
’ have enough water to live? Welk, this is a reality for
one-third of the in the world's population, Qne out
of every eight people have to search for ciean water
every day.

. & According to the World Health Organization,
only 0.007% of the water on our planet 15 safe for
consumption, There are more than seven billicn
people on the planet and, following current trends,
this number is going to increase by about a billion
avery ten years. It is estimated that by 2025,

haif of the world's population might face fatal
water-related problems.

L iThere are two reasons for not having enough
fresh water. One is physical water scarcity,, which
affects india and countries in northern Africa. This
happens when there is not enough water available
to meet people’s needs.

section of the webpage.

a. How much water is there in the world?
b. Why isn't there enough fresh water?

104 » Uniz@

The other reason is economic water scarcity, which
affects countries in Central and South America,
This is when access to water is limited for political
or financial reasons, even though there Is enough
water avatlable,

's | palticians can he'p by providing economic
rewards in poorer countries to use water-safe
practices that conserve frash water resources.
However, governments wili not make changes
without pressure fram the citizens, We need to
change the way we use water as soon as possible.
Here are some simpie changes:

& Buy products that use less water.

m Stop buying water bottles and filf

up reusable bottles. Resources

. . Do gL want 10
& Spend less time in the shower, M\J;,qmm, abou
wialet Lonsenation?
& Close the faucet when you brush 60 oo Aeadky
your teeth. Bdges 97108,

@ 7 With your pariner, discuss the topic questions and match them with each

c. Do you have enough water?
d. What can be done to make sure
there is enough water?

About the Topic

You might like to talk about why there
is physical and economic water scarcity.
The World Wildlife Fund highlights three
main causes. The first is pollution that
makes water unfit to drink. The second
is agriculture, which uses 70 percent of
the world's accessible freshwater. The
third is population growth. This has put
pressure on freshwater supplies through
the production of extra commodities
and energy. To contextualize the
discussion of this topic, you can use the
| iImages on the Class (D,

e

Students can look at their Reader to
learn more about why we need to
conserve water. You might like to list
the main problems described in the
Reader on the board. You could have
\ students work in groups to think of
solutions to each problem. Another
great resource is hitps;//water org/our-
impact/water-crisis/, which provides
an overview of globhal water problems
and the people that they most affect.

i
H
i
3

|V,



With your partner, answer the {ollowing questions aboul water shortages. {§

a. Do you think this problem is a priority, or are there other more important

b. What do you know about water in your country? Is there enough?

c. Is there a problem of water shortage in your community?

d. Do you or other people in your community not have easy access to

3
Give reasons for your answers.
probiems to soive?
fresh water?
3

o

Product

Work with another pair. Compare your answers and the information in
the weh page, Discuss what could be done in your community to help solve
this problem.

SR LA w

$hy g

Students may need help
identifying problems in their
community. You could draw

a mind map on the board o
brainstorm commaon water
problems. It is a good idea to
have ali students share their
knowledge and experiences.
After brainstorming together,
they can continue working in
pairs answering the questions.
Answer may vary, but students
should know that there is not
enough water in Mexico, and
that there are many places where
peopie do not have access to it.

In your group, read the predictions from the web page. Discass which &
predictions you think are mare likely to happen and why.
a. This number is gaing to increase by about a billion every ten years.

b. Have you ever thought that one day you may not have enough water 1o five?
¢. By 2025, half of the world's pepulation might face fatal water-related problems,
d. In 2019, mare than cne biflion people will not have enough fresh water.

@ Work in your Product group. Analyze and discuss the causes and effects of

the community problem your group chose and any possible solutions.

With your Product group, write topic questions like the ones in activity 2
about your community problem. Keep them in your Evidence Portfolie to
ghide your research and the roundtable discussion.
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Students might use the
information from the previous
activity. You can encourage
groups to suggest other related
predictions. You can help them
with vocabulary and write their
ideas on the board. Students
should be able to share different
predictions. You can monitor the
activity to check that all students
participate and take turns.

Learning to Learn

To help students support their answers,
it is useful for them to take notes on
the subject. It is a good idea 1o have
them read the webpage on page 104
again. You can allow students to take
notes from each paragraph. Students
can use their notes to give reasans for
their answers, and have a discussion.
You might want to allow students time
to share their answers and compare
them with another pair.

Ongoing Evaluation

The students write questions for the
Product based on what they want to
know about the topic they chose. You
can refer them back to the questions
in the article on page 104 for examples
of the types of questions they can ask.
As these questions will be the guiding
guestions for this discussion, you might
consider checking them for language
and topic appropriateness, Students
can review and change their questions
at this point.

A e

o




Students should lock at the places
on the map and say what types

of places they are {mountainous
or polar), You can help students
make predictions by pointing to
the title fce Melt and asking what
it refers to.

Possible answers: The
disappearance of ice from the
poles and mountains.

You could draw a problem-
solution mind map on the board
to make the link more visual,
Students could then suggest other
problems and solutions associated
with global warming and ice melt.
Too much poliution from cars. Walk
to school. Chopping down trees,

Protect forests. etc. N

. Kilimaqja:ﬂ).
" Tanzania

B Amundsen 9
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Listen * to the radio interview and answer the yuestions.

a. What probleni are the speakers discussing? cLo8aL warming

b. Accoding to the guest, what can people do now to help sotve the problem?

STOP EMITTING CARBON GJOXIDE GAS

3 Listen again and matck each prediction to the region on the map.
a. ltis predicted there will be no ice in the surmimer hy the end of the century. A

b. Sea levels are rising every year because of meiting glaciers. B

¢. Glaciers have reduced by five kilometers in the past fifty years. D

d. Seme scientists predict there will be no ice cap by 2022. €

Students should be using the
information they heard in the
audio to give informed opinians.
Some of the information is not
given in the audio, so students
should he creative in coming up
with suggestions. Politicians can
convince people not to drive by
closing roads in town centers, etc.

® 4 Work in your greups. Compare the global problem from the intexrview with

the water shortage problem you analyzed before. Discuss the similarities,

differences, and possible causes.

is facing.

-8 5 With your group, discuss the questions about other problems the workd

a. What are the higgest global problems we face?

Yes
Express opinion

. Fespressed my
pinin,
| Tuzed

. What things do you find unbelievable sbout those probfems?

b
c. Which people in the world are the most vulnerable?
d. How can we stop eniitting carbon dioxide gas?

e

. How can politicians convince peeple nnt to drive?

mioratin from 8 Look at the Self-Check box and evaluate your participation in the

the intenview.

106 + Unt3
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discussion, Think of ways to improve.

Melting ice caps are a major problem
for the world in the twenty-first
century. If we keep burning fossil
fuels, global warming will eventually
melt alt of the ice at the poles and

on mountains. This could raise the

sea level by 216 feet, which would
dramatically change worlds coastlines.
Cities like London and New York would
disappear. Although the process may
take a few thousand years, our future
will be an ice-free planet.

o

Self-Assessment

This Self-Check box allows students to
reflect on their use of b and v sounds,
~ as well as their understanding of the
information in the interview and

how they used it to form opinions.
Students should make lists of useful
waords and phrases that they used in
giving opinions and write ideas on the
board: In my opinion, | think, | believe,
- etc. Students should make a note of

" these phrases in their vocabulary

| notebooks.
M.

i
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ixpress your opinion

Learning Tip
Givirg a paim
of view

s e e
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Work in pairs. Read some sentences from the radio interview, Look at the @)
underlined expressions and discuss with your partner what their function is.
“Itis said that there will be no ice at all in the Arctic”

“Some scientists say that we only have fifty years ta solve the problem.”

“In my apinion, the situation is worse."

"l believe there will he na fce Lap on Kilimaniaro by 2015."

“| feel sure that things are yoing tu get worse.”

"1 think we should recycle more.”

Waork in groups. Give your opinion about the following situations. Use (e
expressions from activity 1 to help you,

a. People in developed countries waste alor of water.

. The polar ice caps are melting.

. The world’s population i inuieasing.

. Carbon dioxide is a cause of global warming.

@ o o

. Many cities are in danger from rising sea levels.

Answer the questions.

After discussing the function of the
phrases, students can add them

ta the lists they started in the last
class. You could draw attention

to how these phrases differ from
one another: Which phrases give
personal opinions? Which phrases
report others’ opinions?

a. What verhs can we us difjsmsen o
THINK, BELIEVE, FEEL, SHOULD

b, What words or phrases can we use Lo show we
are certain about our opinion?
| FEEL SURE, IT 15 SA1D

6. What plirases can we use to express vpposing
upinions{
DN THE ONE HAND, ON THE GYHER HAND

Work with your Product group, Take out your notes and questions from
Step 2. U'se your prediction notes to give your opinien on the topic: that
you chose with your team. U'se activity 2 as model.

Malke notes that could be useful to support your questions from Step 2.
Keep them in your Evidence Partfolie for further use.

Dlv/hatduyuuthiﬂkabnur...f J

| We need tu find ways to.d ™
.
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Learning to Learn

Students can use the expressions
from the previous activity or any
other expressions from their lists.
You can encourage groups to
respond to each other’s opinions
with short phrases. Really? | know.
Are you sure? etc,

Students can now analyze the
language in more detail. They
should be familiar with the
opinion verbs (think, believe, feef)
and be able to identify certainty
{sure). The contrasting phrases
on the one hand and on the other
hand may be new to them, so
you may want to provide more
practice with these, You could
have students work in pairs to
give opposing opiniens about
various topics.

" Onguing Evaluation

It is a good idea to remind students of
the different grades of certainty and
possibility when expressing opinions,
First, you can make clear that phrases
like F'm sure, | believe, and ! fee!
express personal opinions, and that
in the case of I'm sure and ! definitely
feel, 1t is more common to use going
to, although wifll can still be used. It

is very rare to use may or might with
these phrases.

Nl -

! Students should now have a list of
~ expressions they can use for giving

| with varying degrees of certainty.

opinions. You can evaluate their

use of expressions as students talk
about their Product topics. Students
should be able to clearly express the
difference between an uncertain
future and a certain future. You can
monitor students and make sure they
are using phrases appropriately, and




Analvze lext and select information

4 ' Work in pairs. Look at the pictures next to the text and answer the questions.

a. What is the place in the photos?
The photos are all of the UN, g P

which students can recognize
from the flags. The UN was
created to maintain international
peace and security.

b, What is the importance of that place in the werld?
Model United Nations e 1
!

Be the voice of a nation

The Madel United Nations (MUN) helds roundtable discussion simulations of the
United Nations (UN}) sessions. The simutations help students around the world to
improve skilts such as research, communication, leadership, teamwork, diplomacy,
and problem solving. Participants are required to act like real UN delegates
representing different countries, and to negotiate the best possible result for the
country they represent.

Students should consider why
research, negotiation, diplomacy,
and leadership skills are
important. It would be good for
them to consider the team work
they show in the product steps
and discuss how they research .
topics, negotiate the approach o
they will take diptomatically, and
show leadership in the decisions

Unsurprisingly, the secret to successful international negotiations is preparation.
Students have to research their topic thoroughly so they can explain their ideas
and present their position, When the MUN first started, they asked students to
simply research topics and keep notes. But they noticed that when the student "y
delegates had to nagotiate, their ideas were often disarganized. Then they found
the perfect solution: discursive essays. To be able to write a good discursive essay,
you need to understand all the 1ssues of the topic, and then select the main ones.
Now all students prepare by writing discursive essays.

sl e
IFTZ.EEY
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However, knowing the main issues is just one part of being prepared. Students also y
need to work on their speaking skills to be able to negotiate effectively during the R
roundtable sessions. This means, they must know how to confidently present their ideas

) ) Resources

they make. The students at the and express their opinions. Finally, while there are translators available, delegates at the g6t cre ttereated

MUN do their research by writing MUN are definitely at an advantage if they can present their ideas in English. 112073 he MIN
discursive essays, which help Would you like to be a student delegate at the MUN? This is what you could learn:

them to understand key ideas and » Research skiils # Negotiation skills = Diplomacy w Leadership skills N

organize their arguments. Good
negotiation requires speaking,
and by speaking in English,

o
AR 2 Work in pairs. Read the text and discuss the questions.

Yos= a. Why are the skills in the text important for students to develop?

: ; Fesearch 2 1o b. How do the students at the MUN de their research?
students improve their fluency. Il oafed at.a _ .
- vanely of saurces c. What are the benefits of this research technique?
' 'Ligzﬁf w d. What do the delegates need to know to be able to negotiate effectively?
- :Lide"‘”‘l‘d the a. Whal are the benefits of the student delegates presenting their ideas in English?
LY 155185
Students should keep a record broduct 3 Work in Product groups. Use your questions from Step 2 to research your
of the websites or books they ) topic in hooks, on the internel, or by asking people,
used. You could use this as an 4 Record the information and keep your notes in your Evidence Portfolio.
opportunity to remind students of 5 Use the Seif-Check box to evaluate the research you carried omt. Think of

the importance of using legitimate
sources and acknowledging them
in their work. -

. Resources

To increase interest in this topic,

ways lo improve,

108 » Unic8
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J Self-Assessment

This Self-Check box gives students

Ongoing Evaluation

Students should conduct their research |

encourage students to explore the
site in the Resaurces box. You too can
explore the Resources for Teachers
section and get ideas for classroom
activities and how to run discussions
and simulate events. The site provides
a good overview of what the Model
UN is, as well as detailed instructions
in the Resources for Students section
that will hetp them plan conferences

and roundtable discussions.
N T,

the opportunity to reflect on their
own research skills and what they
found on the website. Students can
consider if the research leads them
to any other websites and interesting
information. They can also check
whether they were able to answer
all the questions in relation to their
comprehension of the text. They could
draw a mind map of the key issues in
\the text and in their research.

J

o

independently and then share their
findings with their groups. Although
they have already formed opinions
about their topic, they can now research
in more depth to find information that
backs up or rejects their ideas. You
could monitor and evaluate students’
discussions to check they are displaying
learner autonomy in their research

skills and showing a good example of

!\teamwork by sharing information.




Wrile a discursive

Pay attention to._.

2 Work in pairs. Study the way the article is organized. @

1 Work in pairs. Read the title of the foilowing text and look &t the image.
Predict what the text will talk about.

A Clean Society

An mportarit problem that affects our community i IiHer Peopie drop trash
everywhers, and this will create mark protlems in the future. There are empty cups,
botties, and bogs ol over the street. and people don't clean up after their dogs.

Lifter con cause moltiple problems. Sonstimes it blocks the drains cousing floeds
when it rains. More importantly, it attrocts vernin, such as rats ancd cockroaches.
Farthermors, nhet weather itter con prodace a very strong seell,

Governmerits have to spend huge amounts of money and time clecning up ofter
peaple. In contrast, the proper use of trash cons 1s extremely time efficient.

For all of the reasons mentianed., I think keeping ouar commanity cleon is o
responsibility for every one of us. We need to make simple ehangea te oar deiiy
habita: disposing of our itfer in the right frash can. not throwing itter in the
streef, and malung people awars of the problems with litter

g GERTE

Students can analyze how the
text is put together. They have
already seen different linking
words, but this text contains some
new ones. You could write these
on the board: more importantly,
furthermore, in comparison, for all
the reasons mentioned. You can
ask students: What is the overall
purpose of the text? (To discuss
and give an apinion about a
prablem). You can explain that
this is known as a discursive essay.

r

ER
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i # the use of linking words to connect ideas.

What is
affected?

o = .7
Write an article

[t stated the main
probilent in the
fisst paragraph.

| Each paragiaph
had a tear topic

[t timsed my tdoas
wilh conneclars 5

Who is
affected?

» the way the writer uses the language to evoke a reaction from the reader.

o

3 Work with a Product partner. Take out the information you gathered in @
your rasearch about the topic you chose. Make nates in the table.

What can
peaple do?

How does it
affect people?

tlse the information in the previous table and your notes from previous
steps 1o create a discursive essay. Use the article in activity 1 as a model.
Use the Self-Check bex to check your work.

= |nclude an introductory paragraph outlining the problem.

& Write topic-based paragraphs developing your point.

s Finish with a conclusion and recommendations for the future.

3 Waork in pairs. Exchange and correct your work. Write a final drafl of your
discursive essay. Keep it in your Evidence Perifolio to evaluate your progress,

Unt 9+ 109
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Students should organize their
information into the relevant
columns of the chart. However,
you can help them create other
categories if the information suits
another format. For example, they
could have columns for Positive
Effects and Negative Effects, or
they may want to focus on Who or
What causes the problem. They will
all need to include a column for
Solutions or What can people do?
as this will help them express their
final opinion.

About the Topic

Litter on the streets is common all over
the world, and it can cause a number of
problems. These include contaminating
water supplies and harming plant

and animal life. It also costs billions of
dollars for governments to clean up

our trash. The simple answer to this
problem is for people to not litter, but
you might want to ask students for their
own ideas.

. A

After students have completed the
Self-Check box, they should peer check
each other's work. They can grade
each other on whether they stated the
main problem, had a ciear topic in
each paragraph, and linked their ideas
with connectors, After that, they can
make corrections 1o their essays and
look at the checklist one last time to
see if they have included everything,

————

&

Ongoing Evaluation

It's a good idea to monitor students
as they complete their charts. You
can evaluate students and provide
on-the-spot feedback regarding the
organization of their notes. Students
can use the feedback to create new
categories. You can also evaluate
students written work and use of ,
connectors in their final essays. :
You might like to grade them on
organization, language, and clarity of

KODIHIOHS. .




Roundtable discussion -

@ - Workin pairs. Look at the pictures and discuss the role of the participants,
the secretary, and the moderator in a roundtable discussion.

You can help students by
reminding them of the audio in
the first class and the roles of the
different speakers. You can play
the track again if necessary.

Participants Moderator Secretary
You should give students Product 2 Work in your Product group. Choose a moderator and a secretary for your
sufficient time to review their
notes, essays, and questions. 3 Take out your list of questions from your Evidence Porifolio. Look at your

i
roundtable. Agree on the order of the participants during the roundtable. ‘
list of questions from Step 2 and the informativn from your discursive |

They can organize the order in

which they will speak and who
will answer which questions. This 4 4 Work in pairs. Decide on the most logical order for the gquestions to be
included in the roundiable discussion. |

essuy from Step 3.

order should involve everybody
in the group, and you can make
sure this happens by making the proposed order. Use your research and discursive essay to complete

the notes section. Decide on a time limit for each question to be discussed.

®
i

Work in your Product group. Complete the chart with your questions in

suggestions. For example, the
format could be question, answer Question number  Time Question Notes
from one person, group response,
and summary by the moderator.

v . R [y

Question number  Time Question Notes |
The chart will help students
be ready for any format
they have decided and will
enable all group members to g T T N ’
participate effectively. individuals Dhcusion Gue  uestion number - Time Question Notes |
can complete their notes e postans !
autonomousty. Groups can then Ly !
decide on a time limit for each eicn s
question, and you can check this Llr:'(:hf;; “Y g Check with your Product group that your chart guide is complete for the

. arata notes roundtable. Use the Self-Check box to check your work. and keep your

limit isn’t too long or too short. e et

guide in your Evidence Portfolio.

The time [imit should include auestion
initial response and group 1ME « Unt9
feedback. : 7 ™
Step 6 of the Product provides you with This Self-Check box looks at students’
an opportunity to evaluate students’ organizational skills. Students should
participation and collaboration. You focus on how they organized their
can grade students on their willingness guestions, the time limit they gave
to participate and how well they to each question, and how they ‘
i divide the roles. You shoutd be aware organized their notes. The students |
that different students will be using worked on their notes individually, 1
ditferent skdls during the discussion but they collaborated to ensure
and will therefore need to be evaluated | everything was organized for the
differently. For example, the secretaries | discussion. Students should revisit ?
in each group may speak less, but will their charts and make adjustments
1 use written skills. i based on group decisions. ;
oY k S, A
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1 With your Preduct group, take out your roundtable discussion guide
Depending on the size of the

class, you might ask students to
hold their roundtable discussions
one at a time or simultaneously.

from your Evidence Portfolio.

2 Hold your roundtable discussion.

3 Use the Group Evaluation form to evaluate your team’s work on (=

the product. o )
I Whatever you decide, you should
Group Product Evaluation Score: /40 ii leave yOUfSE” enough time to

evaluate the discussions using the
checklist. While students conduct
their discussions, they can make
notes about the strang points

or things that need work. They
can later use these notes for the
Product assessment.

Write the number that best describes your group's performance

during this product.

4 = excellent 2.3=0K 1 =needs improvement

a Our group agreed on all of the task assignments.

b. Uur yroup was organized and heat all the necessacy

material teady beforehand.

¢ Our gronp vould work independently from the teacher.

d. Our group shaved the work equally among the members.

e, The moderator made sure the ideas of every group
It is a good idea to remind

students of all the subproduct
steps and important areas to
consider before marking the
checklist. They can think about
the topic of their discussion, its
organization, and the participation
and roles of group members.

momber were listened to.
§. The secretary kept caeful notes on what was discussed.

. Group members helped each othes.

= ]

, Group mentbers stayed on task and cotupleted their

assignments un thne.
i, Evervone in the group participated in the roundtable.

j- Our questions and notes were Lasy to understand,

Answer the questions.

1. What do vou think was the strength of your tem on this profect? ;ng
2. How conld your team work togsther mors effectively next time? %:‘ ) You should remind students that

constructive feedback involves
suggesting ways for them to

& Wark in groups. Use the information in the Group Evaluution 1o o : L
discuss your participation in the product. Compare each other's Improve, and not criticizing each
evaluations and discuss why your answers may vary- ' other. If there is an area that
.y i multiple groups feel needs work,
Fae Litoe 11 you could focus on it together as
S e ¥l a class.

Final Evaluation Instrument; Checklist

* Students can use the Group Evaluation You can use the Product Checklist to evaluate students by assessing each discussion
‘ to reflect on their performances with according to the points. You might want to give an overall grade for the group or
" their group. This checklist focuses individual grades.
on the gverall participation of group -
‘ members and the organization of the J e e

. discussions. Different group members
wiil have had different roles, and it

ot

R o PR A P
" is important that students discuss el e el 1
each other’s grades after grading R T 5
themselves. You can monitor and help S e l
students to agree with each other e e
i about their grades. I
Nl - A AN - - — S S




If you remind students of their
collaborative work, you can help
them provide an honest and
accurate assessment of their
attitude in the unit. Examples of
collaborative work in this unit
include: making mind maps of
topics, writing topic questions,
making notes to support
opinions, researching topics,
peer-correcting discursive essays,
assigning roles, and conducting a
roundtable discussion.

To be able to achieve this unit’s
Learning Qutcomes, students need
to analyze and understand the
general sense and main ideas of
text related to civics and ethics
formation. You can suggest
returning to the Self-Check boxes
throughout the unit to reflect
on their performance. Finally,
they should have participated in
a roundtable discussion to give
their points of view on a topic.
The final grades in this section
can be for student use only or
can contribute to your grades as
a teacher.

To help students with the
Self-Assessment, you should encourage
them to consider the attitudes they
showed during the unit and the work
they contributed to the Evidence
Portfolio. The work in the Fvidence
Portfolio should include the following:
a mind map of topics, topic questions,
opinions, research notes, a discursive
essay, and a chart to arganize
questions and notes,

A — —

+ Self-Assessment

fuatiain Yam Zvngde

1 Choose the aption thaut best describes the attitudes you showed in this unit,
During this unit, I...
Always Frequently Rarely Never

* completed ail of the activities.
* completed tasks promptiy.
* participated actively,
* was respectful to my classmates

and teacher.
+ worked hard to support my group

and produce good work,

Think of an example when you were respectful to your classmates or/and teacher.
How did it make you and others feel? Why?

B VT PR S
+RHUS S T S PRI

Look at the wark in your Evidence Portfolio and add any other work you want lo
include in it. Then lock at the Self-Check boxes. Grade your progress on the scale.

Very good

Quality of evidence
Extra evidence added
Self-Check grades

improvement from previous unit

Besdiate tpar dolwyoaoat,

Very puor

3 Choose from 1-3 to express how well you achieved this unit's learning outcomes.
Reflect on your answers and write a comment in the Beflection column.

3=Perfectly 2=0K 1= With difficulty

lcan..

= analyze texts related to civics and ethics

formation and sefect information.
= understand the general sense and the

main ideas of texts refated to civics and

ethics formation.
® discuss points of view by participating
in a roundtable discussion.

112 « Uit
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Students should reflect on their ability
to analyze, understand, and discuss
civics and ethics topics. You can
remind them of the examples from
the unit (pages 102, 104, 106, and 109)
as weli as their own essays and notes.
They can use these examples to also
reflect on different civics and ethics
issues and their solutions. They can
also reflect on the feedback they gave
and received in the final Product. The
grades they produce can be compared
with your grade for the Product.

22

Grade Reflection

Photocopy Assessment 9 on pages
169--170. Have students complete the
assessment individually. Correct and go
through the answers with the class. The
Answer Key can be found on page 174.




Share What YouKnow @
» In groups, discuss the questions about teenage problems.

@. What are the everyday problems that teenagers face?
b. What advice might teenagers get in those situations?
¢. Where can teenagers get advice if they need help?
» Think about your performance in the discussion
and answer the questions.
a. What language did you use to discuss
everyday problems?
b. Didyou have any communication problems?

Teenage Problems

Fam Loy ard Cosmrasity Eaeponnegd i

Social Practice f
= Express support and sohidarity when facing
an everyday problem

Learning Qutcomes

» Express interest in & problem

« Contrast effects created by prosodic resources

» Define ways to express yourself according 1o
the audience

Product: Public Sarvice Announrement (PSA)
Nt Make a list of comman teendge problems,
“+.-.. {hoose a problem and create a research table,
v.rr + Keep a record of your advice for your chosen problem.
¢ 11 Write and evaluate @ script for a PSA for the problem
you chose.
Perform your PSA,

Pre-Evaluation

i 1tis a good idea te monitor and

. record what language students use
when talking about problems and
giving advice. In this unit, students
will use the gerund to identify

i1 problems and the language of advice
' 1o give peopie with problems some
suggestions. You can evaluate how
they can currently express these ideas,
and this wilt help you understand
what type of language you need to
focus on.

| This unit explores the theme of

" everyday problems for teenagers

in the context of public service
announcements (PSA). A PSA is an
advertisement that a television or
radio station broadcasts for a cause or
charity. They give advice on anything
from having medical checkups to
staying safe in emergencies, They are
different from commercials because
they are not paid advertising. To
contextualize the discussion of this !
topic, you can use the images on the |

LoD - N

Students may have experienced
many different problems inside
and outside of school, and they
should not be expected to share
uncomfortable experiences. For
this reason, the guestions do not
ask for any personal experience
and refer to teenagers in general.
You could list general problems
with a piece of advice for each.

I have too much schoolwork and
I am tired. Eat healthy food and
g0 to sleep early, etc. You can ask
students: Who do you get advice
from? {Family, friends, teachers,
organizations, websites, etc.).

while students reflect on the
language they use, you could make
a note of useful vocabulary and
phrases for giving advice on the
hoard. You should... Why don't you..
It's a good idea to... etc. You can also
write useful words on the board
that students may need: bulfying,
stress, misunderstandings, etc,

Curricular Flexibility
| The final product for this unit is

the creation of a public service
announcement (PSA). Subproducts
include making a list of common
teenage problems, creating a research
table, recording advice, and writing and
evaluating a script. When they perform
their PSAs, students can read from their
scripts, record their announcements,
or act them out, and it would be good

' to discuss and determine the degree of
i support each student needs.




The problems in the pictures
appear to be anxiety, depression
and bullying, but students may
have other ideas. You can help
them by asking what the people
are doing, how they are feeling,
and why. There may be local or
national organizations that help
with different problems, but it

is better to discuss ones they
have seen or heard advertising
for rather than ones they have
personal experience with,
Possible answers: a. anxiety,
depression, bullying; b. poverty,
lack of healthcare, lack of safety; c.
Red Cross, Teleton; d. through the
Internet, radio, or TV.

es of a Public §

nize the fea

There are a number of ways
you can approach this text with
students. You could have them
work in groups of four to read a
paragraph each and exchange
information, you could read it
together as a class, or you could
ask students to read it silently.
Whichever one you choose,

you should ask comprehension
questions about each section.
What information do PSAs provide?
How long is a typical PSA? What
are its features? What is the main
purpase of a PSA? etc.

neement

@ * Work in groups. Lonk at the picture and discuss the questions below about
Public Service Announcements,

a. What problems can you see in the pictures?

b. What other problems do peopie face in your commuinity?

c. Which organizations in your community help people cope with these problems?

d. How do they spread information about it?

Why are people inspired ta help others?
Do they only help the people they see arcund
them? Charitable organizations dedicated to
helping peaple In need can enly receive suppart
if the public knows whar these organizations do
and how Lo contact them. This 1s the importance
of Public Service Annourcements or PSAs.
F=As provide the information that char table
arganizations neegd 1o communicate to the publc
and therefore serve as a bridge between the
pubiic, and the organizations,
and the people they halp.
FSAs can be heard on
the radioc and seen on
TV. PSAs are one of
the most important
teols that charitable
organizations have.

Haovy to Creole 2 PRA

The Message

The first thirg to consider is the rmessage. What
is it that you want the public to «<row? What does
the public need to know to e able to help you?

The mest important thing to communicate is
the emotion behind the message. Obvicusly, it

is important that the public understands where
the money 15 going but it is more important

for rham to understand why giving money can
make such a difference. The typical PSA only has
between ten and Sixty seconds to communicate
the message to the ~adio or TV aucence. By
explaining the emotion behind the action. the
message is communicated much faster and more
effactivaly.

Dan't say: “The money we colfect
provides psychological support for
teenagers.”

Say: "Just five dollars a month
means a teenager finally has
someone to talk to”,

efemen ts of a PSA?
-

Learn to Learn

This is a lengthy text and it is
important that students focus on
the general idea and not every word
the first time they read. They can
use techniques such as working

out meaning from context, and
summarizing what they have read in

order to improve comprehension. Also,

ensure that you ask comprehension
questions such as: Where can you see
and hear PSAs? What are the three key

2

A

Resources

" There are a number of PSAs available
i to view online that can give students
a better idea of the topics PSAs cover,
© You should encourage students to
view some PSAs in their own time.
Alternatively, you should show some
in class if possible. Examples can

be found at http//saloproductions.

com/public-service-annoyncements/

psa-samples, or you can look for
" topicspecific examples in the search

kengme
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Unit 10

The Language

The next thing to consider is the language

you choose to communicate the message. Are
you taiking to children or adults? Wil the PSA
include experts or people who have experienced
the preblem first hand? Are you explaining
something scientific or something historical?

The language you choose needs to match your
audience, but no matter who you are talking

to, the message needs to be really clear. The
language should be the Kind of language that you
usé gvery day.

Don’t say: “To obtain the participation
deteils for our fund-raising compaign...”
Say: "o find out how your money provides

trained counselovs...”

The Call to Actlon

The reasen for a PSA is to inspire people to
help. Therefore, the most important element
of a PSA is the call to action or the part of the
message that tells people what they need to do.
It is important 1o explain what to do more than
once in the message and also to be as clear as
possible about what peopte need to do. The cail
Lo action is an order - it should not leave you
with different choices of what to do.

f o R

Don’t say: “/f you want to heip teenagers

it fimes of crisis, you can visit our center, or
donate now by texting CRISIS te 1-800..."
Say: “Be there for teenagers who need help.
Text CRISIS to 1-800.."

Students can read the text again
in pairs. You could draw attention
to these questions before they
read so they understand what
specific information they are
looking for. Passible answers:

a. They provide the information
that charitable organizations need
to communicate to the public. b.
They serve as a bridge between

the public and the organizations
and the people they help. ¢. The
message, the language, and the call

to action.

PSAs are a very effective way to reach out to the public: think about how to best cannect

with them, use your language carefully, and make sure they know how to help you. . .
38 Your NG ¢ Y ' vy Information in a PSA should be

simpte, direct, and clear. You can
ask students for specific opinions
about the say/don't say examples,
Which carries more emotion? Which
is easier to understand? Which is
clearer about what to do?

2 Work in pairs and discuss the questions about the leaflet. ®
a. What are Public Service Announcements (PSAg)?
b. Why are PSAs important?
t. What are the three things to consider when wreating a PSA?

Sw poges o'

3 Work in pairs. Describe the differences between the Don't say examples ®
and the Sey examples.
a. Message THE SaY MESSAGE MAKES AN EMOTIONAL CONNECTION USING AN EXAMPLE,

Students could draw a four-
column comparative chart to
organize their answers to each
guestion: 1) fist of crganizations;
2) what the PSAs asked people
to do; 3) whether they were

b. Language THE SaY MESSAGE USES INFURMAL, CONVERSATIONAL LANGUAGE.

c. Callto Action THe Sa¥ MESSACE 1S SHORTER AND CLEARER.

Work in groups. Think of PSAs you have seen or heard in Spanish or
English, such as charity TV announcements or government programs, and

Analyze the
features of PSAs

answer the questions.

“Funderstoes th a. What organizations were the PSAs for! i .

e o P famzat _ effective or not; 4) the most

: examinedt the b, What were the PSAs asking you to do? effective features. Possible

%2y ‘patures of . . - ;

oy eatureed c. Which PSAs were the most effective? Why? answers: a. non-governmental

1 anagzed the . 4 : ou thi ? 1zati

;‘mnl;auui;d‘Tc d. What features of the PSAs do yeu think could be good to copy organizations, b. donate money,

[T

. announcements in social media
because people use them a iot, d.
the ones that show the results

w

Use the Self-Check box to evaluate your work. Think of ways to improve.
Urit 10« 115
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Resocurces Self-Assessment

- If students find it difficult to The students assess themselves on
understand some of the words in the © their analysis of the features of PSAs.
text, you could direct their attention © This includes understanding the

ta the Glossary at the back of their purpose, examining key features,
books. It might be useful for them to and analyzing the language. They
record the difficult words and their could write a short summary of
definitions in their own vocabulary what a PSA is, with a description
notebooks. They could also write of the three things to consider, and
example sentences using the words. the importance of each of those
Example sentences give the word or three things. They can keep their
phrase a necessary context. descriptions in their Fvidence Portfolio.
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Although each picture portrays
the same problem (bullying),
students can use the pictures
to identify slight differences
between each situation. Three
pictures focus on the situation
(cyberbullying, name calling,
physical attacks), and one on a
conversation between a parent
and her child. You can ask
questions to assist with this: How
old are the children? Who is talking
fo the girf? Why is the girf upset
with what is an her phone? Where
is the boy? etc.

Students can now makes notes
based on the information
provided in the PSAs. Possible
answers: a. preblems at school,
bullying, counsellors to help; b.
cyberbullying, information or
support for parents.

give reasons for your answers,

Students should spend a few
moments looking at the different
features and identifying how each
column is different. For example,
all of the PSAs talk to the person
directly, and they all explain the
situation. It is the other features
which will enable students to
differentiate.

B

pr———a 4

betwern the PSAs and make notes.

a. Similanities:

b. Diticrences:

Very simple language

Statistics

Talking to the person directly

Explaining the situation
Technical words

Contact details

Listen %% to different examples of PSAs and number the imuge
vorresponding to each PSA. Compare your answers with your parmer and

# - Listen again, With your partner, analyze the similarities and differences

Listen again and write the numbers of the PSAs in the first row of the table
and analyze their different features,

2 3 1

v

v v v

v v v

v v v
v

- Work in groups. Discuss the reasons PSAs use these different features,

116 « 1ne 10
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; Learning to Learn Self-assessment

e —

Activity 5 is a good opportunity
for students to reflect on certain
guestions and think critically about

« how edch PSA employs different

features and why. You could write
questions for thern to explore on
the board as they work in groups.
How can statistics help a PSA? (They
provide evidence for their cause.)
Why are contact details important?
{People might need to contact the

organization urgently.)

e

The students assess themselves on
their identification of the audiences

for different PSAs. They will also check
! that they identified difterent features

and the reasons for using them. As an
extension, students could analyze the
features of a PSA they find online and
write a list, or make a comparative

chart of different PSAs similar to the
one on the page. They can keep their
charts in their Evidence Portfolio.
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& Use the Self-Check box to evaluate your work. Think of ways to improve.

"::ft‘:g‘;‘;' 7 Work in pairs. Match the two halves of the examples taken from the PSAs,
audience of PsAs 8. Discussing _¢_who to talk to and trust can be difficult.
L1 understand b. Bullying p friends can be hard.
the different -
audiences of ¢. Knowing _B_is something that many teenagers experience.
277
mngmm d. Making 4 the problem might be embarrassing for them.

the diffesent

feweso#PAs 8 Work in pairs. Mark {v’] the problems which are examples of bullying. ®

[ [ understand - . K
why PSAs use Losing friends
these different

foatures, _ Failing subjects

v People laughing at you

¥leachers treating you badly
_,Not studying
'v| People talking about you

9 Work in pairs. Discuss the different ways that bullying makes people feel

and write down some examples.

People laughing at you makes
you feel reaily embarrassed and
uncomfortable.

10 Work in groups and discuss the questions. o

o

| agree. jt makes you
feet less confident.

Students may have other ideas
about what constitutes bullying.
Now might be a good time to
discuss what bullying is and what
can be done to stop it. It would
be better to avoid talking about
personal experiences of bullying,
unless students individually and
collectively want to talk about it,

a. What other similar problems are there in your community?

b. How do pecple cope with these types of problems?
¢. How do organizations in your community help people deal with them?

d. Where can you get information about these problems?

Produst

face.

You may want to brainstorm
similar problems with the whole
group first. Possible answers:

a. vandalism, fack of safety; b.
organize neighborhood watch
groups, rely on the police force; c.
patrolling the neighborhood; d. in
the Internet or the library

11 Form your Product group. Think about the problems you mentioned in @
activity 10 and make a list of the different problems that teenagers can

12 With your group, evaluate the problems on vour list and decide which
are the worst and why. Make notes. Keep your list and notes in your

Evidence Portfolio.

Ut 10 = 347
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Students can list everyday
problems ar more serious
problems, but they should

be problems that they are
comfortable discussing. You can
tell them that they do not have to
be associated with bullying and
can choose any of the problems
they identified i activity 8.

Language Knowledge

Activity 7 focuses on the use of
gerunds as the subject of a sentence.
Activity 8 has several examples of
gerunds being used as a subject, and
you can direct students’ attention

to the two examples here. Students
might want to circle the verb in the
example sentence in the speech
bubble (makes). Students can then
reflect on the example sentences.

Ongoing Evaluation

The first step of the Product is

a list of problems with notes. It

15 a good 1dea to evaluate the
reasons that the students provide

for why they think a problem is
particularly bad. You should make
sure students understand they are
discussing preblems in general and
not particutar problems they have
faced. You can also check their use of
language, such as gerunds as subjects.

. S
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After identifying the problem in
the picture (pbesity), students
can use the other pictures across
the top of the page to identify
one way of staying healthy (doing
exercise). They can then suggest
other ways: diet, sleeping well, |
drinking water, etc.

It would be good to refer to
students’ previous knowledge

on exercise. This means that
they could match the columns
first, then listen and check. You
might want to pause the audio at
various stages to check answers.

Once again, you could pause the
audio at appropriate points to
give students a chance to write
their answers,

Students have been introduced

to these concepts in other units,
so you might want to review why
speakers use these techniques

{to emphasize important
information, to think about what
to say next, to make sure they are
heard, etc.).

Give advice about evervday problems
BN

a. cardiorespiratory
b. endurance
c. flexibility
d. muscular

T o O o

Gender differences

Effects
Causes
Sclutions
118 » Une 0
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Work in pairs, Look at the picture and discuss the questions.
a. What problem can you see in the picture?

b. How does it affect people's lives?

¢. Whatcan people do to have a healthy lifestyle?

2 Listen 33 to the talk about the importance of exercise and match the
elements of physical fitness to the examples given.

3 Listen again and answer the guestions.
a, Who is Justine Strong? AN EXPERT I PHYSICAL EXERCISE FOR TEENAGERS

. Where is she speaking? 41 a schooL
. What question does the student ask? How 0FTEN 5HOULD WE EXERCISET
. Why does the student think that exerc ise is expensive? HE THINKS THE SYM 1S EXPENSIVE.

. How does exercise help obesity? EXERTISE HELPS You 1OSE WEIGHT.

_p_ hotd a position or repeat a movement
¢ peneral movement
s over alength of time

& swimming

Listen AVED tu an extract of Dr. Strong’s talk and identify which of the
prosedic features you can hear. ‘
| pauses

changes in volume

i Work in pairs. Mark {v) the stressed words and circle where the pauoses are.

CFigst, there 1s cardorgspiratory endurancesTs s the ability to porform
chysical activities like swimvhing over a length of timacbecdnd, there
15 musgular endurg@ncadThis s the abiiity to hold a position or repeat a
movement, Findlly, there 1s flexiaflity: This refers 1o gerdrat movernent,

Waork in groups and complete the table on teenage obesity with your ideas.
Use your own ideas ur the Reader, pages 109-126.

Teenage obesity

About the Topic

Obesity in childhood and adolescence
is associated with a wide range of
serious health complications. The
world Heaith Organization estimates
the number of overweight children
around the world will increase to

70 milion by 2025. The majority of
these are in developing countries. The
WHO Global Strategy on Diet, Physical
Activity and Health calls for action at
global, regional, and local levels,

Learning to Learn

Students can remember the
importance of stress, pauses, and
changes in volume, by focusing on the
tip about prosodic features. After they
have marked the stressed words and
pauses in the text in activity 5, they
can work in pairs and read the excerpt |
to each other, They should emphasize
the stressed words and pause where
necessary. You could have stronger
pairs read the text aloud to the group.

A S

ST

ike all of the issues in this unit, 1
the idea is to focus on how to heip :
each other to overcome problems,
The Reader can be used by students
to find out more facts about the
causes and effects of obesity, which
is a worldwide problem. The second
half of the Reader provides positive
solutions. Students can also check the
World Heaith Organization website for
the latest statistics,

N




Unit 10

w 7 Work with your group. Read the sentences from Dr. Strong's talk. @

3 Discuss what the purpese of the underlined expressions is.
8. You should incorporate afl of these elements into your fitness program.

b. If | were you, | would exercise as often as possible,
ﬂ c. | think people should exercise more often because it'll make them happler.
d. Why don't you try exercising regularly and see how your grades improve?

After identifying the phrases in
the previous activity, students
can now apply them to everyday
situations. You could discuss each
picture with the class. Do you ever

.
~ # 8 Workin pairs. Look at the pictures and think about the problems ¢
they represent. Then answer the questions.

| can't live without |
my phene!

| feel sad mos of |
the time,

8. Have you ever had any of these problerns?
b. Did you talk about it with someone else? What suggestion did that person give?

i . What did you do to work an the problem?

: 9 Work with another pair. Look at the pictures again and make suggestions
for each situation. Use the expressions from activity 7 and prosodic features.

10 Work in your Preduct group. Select a problem from Step 1. Create and
complete a research table for your problem. Use the table in antivity &
as model,

Product

11 Work in pairs. Check each other’s research table
and make suggestions for impravements. Make
notes. Keep the research table and notes in your
Evidence Portfolio.
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feel sad? What do you do to feel
better? How do you concentrate?
How often do you use your phone?
What would you do without it?
You can write ideas on the board
and have students use them to
make suggestions. It is important
to ensure that students display
sympathy when giving advice
about the problems.

You may encourage students to
talk about someone they know
if they don’t feel comfortable
sharing their personal
experiences. Possible answers:
a. My friend felt sad most of
the time. b. He or she talked to
a counselor, and the counselor
encouraged him or her to enroll
in a sports club. ¢. My friend
enrolled in a sports club and
made new friends.

Students can peer evaluate their
research tables and give each
other feedback.

Self-Assessment Language Knowledge ,

Activity 9 has students reflect on Students will be familiar with the use 1
their ability to make suggestions and of should for giving advice and making
their use of prosodic features, such suggestions, and the fact that they are
as stress and pauses when they make followed by infinitive verbs without
suggestions. Students could copy the to. However, this unit models different
model sentences you may have on the ways of making suggestions. Native
board and mark the stressed words. speakers use a variety of different

You can ask them what type of words structures. Students can refer to the
are usually stressed {content words) sentences that they produced to

and what is the most important understand the verb patterns.
information in each sentence,

|
|
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Ongoing Evaluation

Students showld now each have a
research table about a problem.

As they make notes about possible
solutions, you may want to check
students’ language to make sure
they are using different language for
making suggestions. You should keep
a record of common problems as you
evaluate the students” work and then
discuss the common errors at the end
of the activity so students can correct
their work.

2s



Svmpalhize with others and give alvice

After using the piciure to make
predictions, students could work
in groups to write lists of healthy
and unhealthy activities. You could
have them draw a two-column
chart in their notebooks. You
could add a competitive element
and see who thinks of the most
ideas in a limited amount of time.

@ Workin pairs. Look at the picture and predict what the text will talk about.

sl 5 Rend the magazine tips and answer the questions.
a. Which activities do you do already?

b, Which activities would be easy for you to incorporate into your daily {ife?

As with other reading activities,
there are a number of ways to
approach this text. Students can
read individually or in groups. If
they read in groups, they could
read a number of tips each and
then exchange information. It
would be good to discuss which
tips the students believe to be
usefut and which are not.

page 157 6. Which activities would you rather not de? Why not?

10 ways to exercise easily

O Ditch the TV remate control. Getting up and
changing the channel manually ten times
per day with the TV two meters from the
sofa will burn calories, That’s enough to
burn cne pound of body fat per year.

© Go through reguiar doors, not automatic
ones. Pushing the door uses the triceps,
shoulders, and chest muscles.

€) Take the stairs. Avoid the elevator and take
the stairs whenever you can. Even if just for
a floor a two, your heart rate will increase.

@ Towel dry your bair. This provides a gentle
workout for the biceps and shoulder
muscles, and also a great stretch for
the neck.

© When sitting, occasionally lift your feet
from the flogs, then hold. This works the
abdominal muscles and the hip flexors.

@ Don't wait for the bus, walk to the next bus

the arms fully extended requires powerful
static contraction of the shoulders and
chest muscles.

€ Relax. Not relaxing causes release of the
hormene cortisal, which takes precious,
hard-earned muscle and burns it as fuel,
leaving fat celis in its place.

€ Fidget. People who don't exercise can
maintain a low bodyweight simply by
constant,non-infensive moving around,

stop. 5ix calories are burned for every minute () Wear lace-up shoes, not slip-ons. Tying laces

Students should use the language
of suggestions they learned
previously. You can monitor the
activity to make sure they are using
appropriate stress and pauses. You
could write ideas on the board, and
once again draw attention to the
language structures.

walked. Plus, there is a gentle workout for the works the thumb and finger flexor muscles.
core stability muscles when you twist around And when they need retying, the leg muscles

to see where the bus is. are recruited.

® 3 Work in pairs. Analyze the advice provided and give each other useful
advice on different ways to exercise. Use suggestions and pay aftention
to the use of prosodic features.

Product 4 Work in your Produef group. Take cut your research table from Step 2

" and give each other suggestions for the problem you chase. Make notes.
' Keep a record of the suggestions in your Evidence Portfolio.
120 + Unt 10
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About the Topic Ongoing Evaluation

This s an extension of the previous Students shoutd now have a

topic about ways to stay healthy but variety of expressions to use in the
focuses more on everyday activities final Product. These will include
than exercise routines. Walking, expressions to describe causes and
opening doors, carrying things, effects, and expressions for giving
fidgeting, and tying shoelaces are all advice. It is a good idea to evaluate
activities that use certain muscles the students’ work at this stage to
in the body. You could ask students make sure their notes are complete
which muscles are involved and and well organized. You should
extend this topic by asking students check that students have applied the
to think of a list of everyday activities language they have learned to their

that involve physical exercise. .
% physical exercise J kPrmiurctnotes )




Analyze a script for a PSA

I‘i Work in pairs. Look at the pictures

and discuss the questions.

a. What is the person in each
photegraph worried about?

b, Why do people often want to change
their bodies?

2 Read a radio script for a Public
Service Announcement and identify
who it is directed to.

[Serious music)
How do you feel about your body? Do you fike what
you see when you look in the miror?

Urnfortunatefy, far foo many teenagers do not like
what they see. Approximately 80°% of 17-year-old

Image Ambassadors;
[Voice of Tanya, Body Image Ambassador:]
| started an extreme diet when | was too young. 1

had a big problem with my body image. | used to
look at myself and not like what | saw. But then

girls are unhappy with their body image and the
number of adolescent males unhappy with their

bodies has tripled over the iast 25 years. Negative
body image can lead to depression. social anxiety,

and eating disorders.
[Happy music]

Here at HealthyTeen.org, we want to help. We
believe you should accept whe you are. Accepting

wha you are is the only way to be happy and
healthy. And it's not just us. it's also our Body

3 Answer the questions about the PSA. (=

| spoke to HealthyTeen.org. They helped me to
understand that the only important thing is my

health and my happiness. Now, i lock at myself
and | can see how much | have changed.

Lead the change ta a happier you, Become a
Body Image Ambassador. Try talking to family
and friends and helping them to fook at what they
actually see and not what they want to see.

For more information and advice on how to be
happy with what you see in the mirror, go to
www.healthyteen.org/bodyimage.

Email bodyimage@frealthyteen.org or call
1-800-YOUR-BOLY.

Unit 10

Both images are of teenagers who
are concerned about their body
image but in different ways. Body
image is a common problem

for both teenage boys and girls,
and it is important that students
reflect on the text's promotion of
a positive attitude toward health
and happiness.

Students could work with a

chart for the PSA. In the first
column, they can write different
categories: Topic, Who is it for,
Purpose, and Specific language and
then complete the second column
with information from the PSA.

a. What are the effects of « negative body image?

b. What are the examples given to demonstrate that teenagers have a negative

body image?

c. According to the PSA, what is the only way 1o be happy and healthy?
d. What advice does the PSA give to teenagers?
e, What are the calls to action in the PSA?

4 Work in pairs, Discuss the advice that you would give to people with the
problems you see in the pictures. Think of how you would sympathize
with them as you give them advice.

Umt 10« 121
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Students should discuss the effects
of a negative body image in order
to emphasize the importance

of having a positive attitude to
health and happiness. The advice
is for teenagers to accept who
they are and to talk to family and
friends about these issues. The
calls to action are becoming an
ambassador, going to the website,
or calling the number.

Curricular Flexibility

Some students will be more confident
giving advice than others, By
monitoring the activity and providing
positive feedback on intonation and
pronunciation, you can help the less
confident students. You can also
ensure they are using the example
structures for advice from page 119
and thinking of ways to sympathize
with someone’s problems. Students
with stronger language skills can use a
wider variety of expressions. )‘

: Ongoing Evaluation

It's a good idea to monitor students !
as they give advice. They have now
completed several activities of this
type, so vou can evaluate students’
progress. You might like to focus on
the variety of language structures
they use, their stress and intonation,
and the appropriacy of their advice,
You can identify areas where students
have improved over the classes, and
areas that still need work.

. _
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Analyze and write a seript for a PSA

Unit 10

Students can look for concrete
examples of the elements in

the script on page 121. You can
ask guestions to elicit ideas.
What is the message of the
script? (To accept who you are.)
Is it appropriate? {Yes.) What is
the call to action? (Become an
ambassador.} What expressions of
advice can you see? (You should
accept.. Try talking to family and
friends....)

1 Work in pairs. Read the script for a PSA on page 121 again and mark ()
in column 1 of the table below the features that are included in the PSA.
Work in pairs to check your answers,

+

PSA (pg. 121)

Simple language

Statistics

Talking to the person directly
Explaining the situation

Technical words

You should give students
sufficient time to review all thejr
notes, write their scripts, and give
each other feedback. You can
encourage them to use language
structures learned in the unit, and
draw attention to the examples in
the model script on page 121,

Students can use the Rubric from
activity 5 to evaluate their scripts.
You should remind students that
feedback needs to be constructive
and practical.

NN NN N N -

‘ Contact details

2 Work in your Product group. Take out the research table and suggestions

Product

from previous steps. Write a script for a PSA. Use the PSA script in the
previous page as model.

3 Use the Self-Check box and column 2 of the features table above to
Yos = evaluate your P5A script. Make sure it includes all the elements.
Create a PSA

i wrote a
essage

4 Exchange vour PSA script with another Product group. Evaluate your
classmates’ PSA using column 3 of the features table. Make sure it includes

appropriate o
mﬁpauzrmm@, all the features and give constructive feedback, Make the final changes to
L tincluded your PSA.
exaniptes of my
de.
r ; q::e advire & With your Product group, rehearse your performance of your PSA script.

using suifable
languane.

|t prawded a call
10 acton

Evaluate your PSA presentation nsing the rubric.

Inadequate Adequate Excelfent

Presents ideas
fluently and clearly.
Good use of
prosodic features.

Presents ideas with
same hesitation.
Use of prosodic
features with some

Presents the
minimum and does
not express ideas
clearly. Na use of

Presentation

prosodic features.  mistakes.

*
L ]

@ 6 Give each other feedback on the rehearsal of your PSA performance using
the descriptors in activity 5.

122 « Unit 10
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Self-Assessmént

Ongoing Evaluation

Step 4 of the Product provides

you with a good opportunity to
evaluate students’ participation

and collaboration. You can evaluate
students on their participation and
how they give feedback to and receive
i feedback from their classmates. You
should not evaluate the performance
of the PSA at this stage but rather the
way students work together.

This Self-Check box allows students to
reflect on how they organized their
message and analyze specific features E
such as examples of ideas, suitable
language, and a cail to action.
Students should revisit their messages
and make adjustments based on
group feedback. They could make

a chart about their own PSA similar
to the one suggested in activity 1, to
check it has all the necessary features.

J

o2



Public Service Announcement (PSA)

Product
Step 5

Unit 10

1 Work in your Product group. Perform your PSA, Use the Self-Check box
to evaluate your performance and those of your classmates.

After each presentation, have a round of comments. Share your own
experiences related to each problem and make suggestions on how tu
deal with it.

Use the Peer Evaluation (Juestionnaire to make notes assessing the
information in your comparative chart and that of another group on
the Product.

L jeticreck

Yoy = .7
Perform a PSA,

T lpresented 3
Pubhic Sence
announcement.

|l used
sanquage for
secommendation.

| 1 used prosadic
featites
appropratety.

Peer Evaluation Questionnaire

1. Did all the group members present their PSA?

My group:
Anuther groug:

2. Were all the PSA elements included in their presentation?
My group:

Another group:

4. Did all the group members use prosodic features in their
presentation?
My group:
Another group: ____

4. Did all the group members include relevant information?
My group:
Another group:

5. Huw were your PSAs different from one another?
My group:
Another group: _

paragraph on your improvement throughout the book.

4 Go back to the assessmenis of your previous Products. Reflect and write a @

Depending on the size of the
class, it may be possible for
students to perform their PSAs
to their groups simultaneously,
or they can perform them to the
whaole class. You should evaluate
all the performances using the
descriptive scale below. While

3 | students perform their PSAs,
groups can make notes about the
strong points or things that need
work. You can remind them to
evaluate language, content, and
prosodic features. They can later
use these notes for the Product
Assessment.

It's a good idea to remind
students of alt the subproduct
steps and important areas to
consider before completing the
Questionnaire. They can think
about how each step contributed
to the final presentation,

Students should look back over
all of the products they have
completed this year. You can ask
them to look for improvements

b
E &
H
H
I
n
3
¥

4
ik
3

Self-Assessment

Final Evaluation Instrument: Descriptive Scale

“x in the work in their Evidence
fg’f:%;; Portfolios. They might like to
fealalaie, o e . discuss which products they
g@%wiﬁg&xaai iy Unit i(]= 123 . d d h
i B : S enjoyed and wny.

Students can use the Questionnaire
on page 123 to reflect on their
performances with their group. This
questionnaire focuses on both the
content and the overall participation
of group members. Different

group members will have different
strengths. You can monitor to make
sure that students agree that the
relevant information was included
and that they identify differences in
\content and presentation.

|

You can use the Product Descriptive Scale to evaluale students hy assessing each
. performance according to the points. You might want to give an overall grade for
| the group or individual grades.

: 1 2 3 4 5

| Inadequate Adequate Good very Good Excelfent
Lverali Py seditittinn — 7-—9
Conteat did Messde 4——W v—-—*- }-—————-- 1 -——b
Frrsodic Shish -— —_—
Fardingge - —

\




Unit 10

If you remind students of their
collaborative work, you can help
them provide an honest and
accurate assessment of their
attitude in the unit. Examples
of collaborative work in this
unit include: making a list of
problems, creating a research
table, keeping notes of advice,
and writing and giving feedback
on a script.

To be able to achieve this unit’s
Learning Outcomes, students
need to sympathize with others
and give advice, contrast effects
created by prosodic resources,
and define ways to express
themselves. You can suggest
returning to the Self-Check boxes
throughout the unit to reflect on
their performance. Finally, they
should have performed their PSA
to their group. The final grades
in this section can be for student
use only or can contribute to your
grades as a teacher.

: Self-Assessment

To help students with the
Seff-Assessment, you should encourage
them to consider the attitudes they
showed during the unit and the work
they contributed to the Evidence
Portfolio. The work in the Evidence
Portfolio should include the following:
a list of probtems, a research table,
advice notes, and a PSA script.

Evaluate Your Attitace

evaluate yourself.

Excellent «

I.. Grade

prepared for class. i
turned in my work on time.
paid attention during class.
participated actively. »

worked well with other students, |

ashed far help when needed.

a. During the unit. | collected
Evidence Portfolio.

b. lalse added
c. In the evidence activities
see Fmproved at

a. Fornextyear, I'm goingte

Eunduate Your chievemeits

1 Think about the attitedes you showed in this unit and use the scale to

» Needs improvement

as evidence, because

d. Looking at my answers in the Seff-Check boxes, ] realize | need to work on

How can ] achieve a better
grade next time?

2 Look at the work in your Evidence Portfolic and add any ether work you want
to include in it. Then look at the Self-Check boxes. Think about your progress
throughout the unit and complete the statements.

_ooutef

_pieces of evidence for my

and ,lcan

3 Choose from 1-3 to express how well you achieved this unit’s learning sutcomes.

Reflect on your answers and write a comment or suggestion in the Reflection column.

3 = Perfectly 2=0K

I can...
» sympathize with others and give advice.
= contrast effects created by prosodic
resources.
» define ways to express myself
accerding to the audience.

4 « Uit 103

Rctbwe

Final Evaluation

Students should reflect on their ability
to sympathize with others and give
advice, contrast effects of prosodic
resources, and define ways to express
themselves. You can remind them of
the examples from the unit {pages
114, 115, 116, and 121) and their PSAs.
They can also reflect on the feedback
they gave and received in the final j
product. The grades they produce can |
be compared with your grade for the
\Product.

A

e

1 = With difficuity

Reflection

Photocopy Assessment 70 on pages
171172, Have students complete the
assessment individually, Correct and go
through the answers with the class. The
Answer Key can be found on page 174.




Unit 1

Simple Past to be

Use

* We use the verb to be in the simple past to give
information about people or things and describe
situations that started and finished at a certain
moment in the past.

Affirmative and Negative

Form
¢ The form of the past simple is the same for
all subjects.

1. The normal rule is to add -ed to the base form
of the verb.
miss—missed

2. We add -d to the base form of verbs
endingin e.
explode-exploded

3. We remove y and add -fed to the base form of
verbs ending in a consonant + y.

cry—cried

. We double the consonant and add -ed to verbs

ending in a single vowel + consonant.
stop—stopped

. There are many common irregular verbs

| was
He/She/It was not
(wasn't) thirteen when | had
We were my bar mitzvah,
You were not
They (weren’t)
Questions

Who was there?
How was it?
Where was the service?

What were you doing?

Short Answers

(see table on page 142).

Affirmative

Was he invited to | Yes, he was.

the party? No, he was not {wasn’t).

Were there any
incidents at the
party?

Yes, there were.
No, there were not (weren't).

Past Simple

Use
* We use the past simple tense to indicate:
1. An action that is now finished.
I missed your sweet sixteen.
2. A sequence of events in the past.
I ate lunch with my friends at home and a
limousine drove us to our photo shoot.

|
He/She/it
We ate lunch with my friends at home.
You

They

Negative

* We use the auxiliary verb did not (didn’t) before
regular and irregular verbs in the base form to
form the negative in the past simple tense,

i
He/Sheflt | . ot (didn't ) want to miss
We
your party.
You
They




Grammar Reference

Questions Adverbs of Frequency
* We use the auxiliary verb did in questions in the Use
past simple tense. The main verb always stays in ¢ We use adverbs of frequency to say how often we
the base form. do things, or how often things happen.
I never 0% of the time
you do with the rarely 5-10% of the time
What did he/she/it candy? sometimes 30-50% of the time
we ' usually, often 60-90% of the time
they always 100% of the time
Short Answers , * The position of adverbs of frequency in sentences
Did you dance at the No, I did not {1 didn’t. is different for regular verbs and the verb to be.
party? Yes, | did. 1. They go before regular verbs.
But the plan never succeeded.
Unit o 2. They go after the verb to be.
The weather is rarely very nice in Britain
Connectors of Contrast in November.
Use But there is always lots of traditional food
* We use connectors of contrast to talk about to eat.
differences between people, places or things.
Pl %3
1 noticed how family life in the US is different S 3
from family life in Mexico. Imperatives
In contrast, for Mexicans, the biggest meal is Use
between 2-4 p.m. ® We use the imperative for
1. rules.
Connectors to Compare 2. warnings.
Use 3. instructions.
¢ We use connectors to compare to express 4. recipes.

similarities between people, places or things.

Similar to Mexicans, in the States, we do hug our
close friends, but only very briefly.

1 normally eat my breakfast before | go to school,
just like my cousins from Mexico.



Form

Affirmative
Move to higher ground.

Negative
Do not use unnecessary energy.

* We can also use imperative with conditional
sentences.

» Normally, a conditional sentence has two parts
or clauses. One part, which starts with if gives a
condition, the other part states the effect.

If 'm in an earthquake, | will follow the
instructions on the poster.

* We use the imperatives in the effect clause of the
conditional.

If you see something that might cause a fire,
tell someone.

Note

We separate the two clauses by a comma if we
begin with the if clause. We don't use a comma
when we begin with the effect clause.

Open all doors if you are in a building.

Fronting

Use

¢ When we want to focus on something important,
we bring it to the front of the sentence. This Is
called fronting.

¢ The expression It is + adj emphasizes
information highlighting key ideas with
adjectives.

It is essential that we know where the products we
buy come from.

Grammar Reference

Form
¢ We use this form by writing It is + adj + that +
another clause.

you know where the

It |is |important | that
safety zones are.

e We can also use infinitive verbs after the
adjective,

It |is | crucal | to evacuate now.

Connectors of Reason

Use

¢ We use connectors of reason, like therefore,
because, so, since to link ideas and
provide reasons.

You need to react quickly since every extra second
can increase the danger.

it may not be possible to return to your house, 50
you need to take your documents with you.

Unir &

Past Continuous

Use

= We use the past continuous tense to indicate
longer actions in the past. It indicates actions or
activities that have duration.

Water was rising fast.
Form

¢ We form the past continuous tense with the
auxiliary was/were + the present participle.




Grammar Reference

Affirmative and Negative

l was
He was not
She (wasn’t)
- driving home,
We were
You were not
They (weren't)
Questions
!
was he
she
What " doing?
we
were you
they
Short answers
Were you driving? Yes, | was.
No, | was not (wasn’t).

Were they shaking?

(weren't).

Yes, they were.
No, they were not

Past Simple vs Past Continuous

Use

¢ We can use the past simple to indicate a shorter
action or event that happened at the same time

as a longer action.

My sister was playing on the street with some

friends when they started screaming and running

around.

Note

When is usually used with simple tenses, and while
with progressive tenses.

..when they started screaming and running
around.

...while the authorities were trying to pull it out of
the water.

Unit 6

Passive Voice

Use

¢ We use the passive voice when the event or action
is more important than the person or object that
performs the action.
Electrons are bumped into atoms as they travel
through the filament.

The bulb is connected to a power supply.
Form

* To form the passive voice, the object of the active
sentence moves to the front of the sentence.

The bound electrons in the vibrating atoms are
given a higher energy level.

* To form the present perfect passive, we use have
been + past participle.

Glasses have been used to help people see better
for centuries.

Used to / Used for

Use
* We use used to and used for to express the
purpese or use of something.

it is used to project movies.

It can be used for storing hundreds for movies.

o



Uanit 7

Making Complaints

* We use specific phrases to make complaints
politely. Explaining the reason for the complaint

when stating the problem is essential for the
listener to understand the situation better.

* Expressions to soften the language are important.

! wonder if you can help me with my
Amazona speaker.

’m sorry to have to say this, but | think the
speaker doesn’t work.

How can you help me fix this?
Unmiz 2

Will and Be Going To

Use

* We use going to for predictions based
on evidence.
The situation is going to get worse if we do not
protect this precious resource.

* We use will for predictions based on opinion.
More than one billion people will not have enough
fresh water.

Note: We can use both will and be going to for
predictions. There is often no difference.

Form

Affirmative and Negative

I am (I'm)
am not
He . , . p s .
) is (He's/She’s/ it’s) going to have
she is not {isn't) fresh water
L next year.
You are (We're/You're/They’re)
We ,
are not (aren't)
They

Grammar Reference

Questions
am | .
- - going to
What is he, she, it
learn?
are | we, you, they
May and Might
Use

* We use may and might to say that something is
possible to happen.

» Use might to express hypothetical or remotely
possible situations.
Half of the population might not have enough
water to live.

* Use may to express something is possible
or factual.
Have you ever thought that one day you may not
have enough water to live?

Unit 10

Modal Verbs: Would, Should to Make Sugges-
tions

Use
We use modal verbs such as would, and should to
make suggestions and give advice.

¢ Would is used in hypothetical situations.
If | were you, | would exercise as often as possible.

* Should is used to give advice and to make
recommendations.
You should incorporate all of these elements into
your fitness program.



Grammar Reference

Try to Make Suggestions

Use

¢ We use try + -ing to encourage someone to
experiment or do something new without
knowing what the outcome will be.

Why don't you try exercising regularly and see how
your grades improve?

Gerunds as Subjects

Use
¢ We use gerunds as the subject of a sentence when
we want to describe an action as a thing.

Bullying has always been a problem at school.

Additional Grammar Reference

Present Simple Verb fo be

Use
¢ We use the verb to be in the present simple tense
to give information about people or things.

Affirmative and Negative

am {I'm)
am not (I'm not)

lS-f;e is (He's/She’s/It’s)
i is not (isn’t) a volunteer.
We are (We're/You're/

You They're)
They |are not (aren't)

Questions
o What’s your name? How old are you?

e Where are you from? When are you available?

Short Answers

Yes, | am.
Are you a volunteer? ,

No, | am (I'm) not.
Is she involved in Yes, she is.

No, she is not {isn’t).

Yes, they are.
No, they are not (aren’t).

the project?
Are they available
tomorrow?

Present Simple
Use -
¢ We use the present simple tense to indicate:
1. Something that happens over a long period of
time or is a regular, habitual activity.
1 play lots of sports.
2. A permanent situation.
! live in Mexico.
3. Atime-tabled event.
My tennis class starts at seven o'clock.
Form
* The form only changes in the third-person
singular.

Affirmative and Negative

I
We play tennis.
You don't play tennis.
They
He .
plays tennis.
She \ .
It doesn't play tennis.
Questions
|
do we
you
Where they | play?
he
does | she
it

® Questions can begin with question words: what,
where, which, how, who, when, why, whose.
Why do you think that?
What do you like doing in your free time?
When do you feel stressed?
How many hours do you study?

Short Answers

Yes, | do.
No, | do not {don't).

Yes, he does.
No, he does not (doesn't).

Do you play tennis?

Does Daniel play
tennis?

@



Grammar Reference

Present Continuous

Use

* We use the present continuous to give
information about people or things involved in a
present ongoing action. .
The ship is cruising through space toward
the moon.

* We also use the present continuous to show that
a situation is temporary and is not a regular or
habitual activity.

This week, the astronomers club is holding an art
exhibit with their discoveries.

(The art exhibit does not happen every month. It
is not part of a routine or permanent situation.)

Form
* We form the present continuous tense with the
auxiliary am/isfare + the present participle.

Affirmative and Negative

| am (I'm)
am not (I'm not)
‘?rfe ?S (He’s./Sh,e’s/It’s) watching a
iIs not (isn’t) .
It movie.
We are {We'refYou're/
You They're)
They | are not (aren't)
Questions
am ||
is he
she
What it doing this week?
are | we
you
they




Irregular Verbs

be
become
begin
break
bring
build
buy
catch
choose
come

cost
do

drink
drive
eat
fall
feel
fight
find
fty
forget
get
give
go
grow
have
hear
hit
keep

know

Past simple

was/were
became
began
broke
brought
built
bought
caught
chose
came
cost
did
drank
drove
ate

fell

felt
fought
found
flew
forgot
got
gave

went
grew

had
heard
hit
kept

knew

Past

participle

been
become
begun
broken
brought
built
bought
caught
chosen
come

cost
done

drunk
driven
eaten
fallen
felt
fought
found
flown
forgotten
gotten
given

gone/been
grown

had
heard
hit
kept

known

Base

form

leave
lose
make
meet
pay
put
read /ri;d/
ride
run
say
see
sell
send
shut
sing
sit
sieep
speak
spend
steal
swim
take
tell
think
throw
understand
wake
wear
win

write

Past
simple
left
lost
made
met
paid
put

read /red/
rode

ran
said
saw
sold
sent
shut
sang
sat
slept
spoke
spent
stole

swam
took

told
thought
threw
understood
woke

wore

won

wrote

~ Past

participle -

left
lost
made
met
paid
put

read /red/
ridden

run
said
seen
sold
sent
shut
sung
sat
slept
spoken
spent
stolen

swuim
taken

told
thought
thrown
understood
woken
warn

won

written



Consonant sounds Vowel sounds

/p/
/b/
ft/
fdf
/k/
g/
/f/
v/
/s/
/z/
1/
/m/
/nf
/hf
/r/
13/
fw/
/8/
/8/
/117
I3/
i/
fdz/
/n/

as in
asin
asin
asin
asin
asin
asin
asin
asin
asin
asin
asin
asin
asin
as in
as in
as in
asin
as in
asin
asin
asin
asin

asin

pet /pet/

bat /bat/

tip /tli)/

dig /dig/

cat /kaet/
good /gud/
fit /fit/

van /vaen/
sip /sip/

zip /zip/

lid /lid/

mat /mat/
nine /nam/
hat /hact/

fat [Tt/

yes /jes/

win /win/
thin /8mn/
the /8a/

ship /Jip/
vision /'vizen/
chin /tfin/
Japan /dzo'pen/
English /inglif/

fif
fi:/
hY
lel
&/
fa/
lof
ol
fuzf
/al
faf
fa:/
fey/
Ja1/
fotf
fav/
fouf
fiaf

fea/

as in
as in
asin
asin
asin
asin
asin
asin
asin
asin
asin
asin
asin
asin
asin
astn
asin
asin

asin

very /veri

see /si:/

bit /but/

ten /ten/
stamp /stemp/
father /fadat/
sore [sor/
book /buk/
you /ju:/

sun /san/
about fobaut/
dog /da:g/
fate /fext/
fine /fain/
boy /bo1/

now /nauv/

20 /gou/

near /nia(r)/

hair /hea(r)/



abroad /a'bra:d/ adv in or to a foreign country

achieve /3'tfizv/ v to get or reach (something)
by working hard

acknowledge /1k'na:lidz/ v to say that you
accept or do not deny the truth or existence of
something

activity /&k'tivati/ n something that is done as
work or for a particular purpose

adventurous /ad'ventfaras/ adj not afraid to do
new and dangerous or exciting things

aftershock /'=fta fa:k/ n a smaller earthquake
that occurs after a larger one

alive /a'latv/ adj having life

amazing /a'meizin/ adj causing great surprise
or wonder '

anecdote /'®&nik dout/ n a short story about an
interesting or funny event or occurrence

anxiety /an'zajati/ n fear or nervousness about
what might happen

anything /'eni 61/ pron a thing of any kind

apartment /a'paatmant/ n a usually rented
room or set of rooms that is part of a building
and is used as a place to live

argument /'asgjamant/ n a statement or series
of statements for or against something

armored /'aasmad/ adj covered in flat pieces of
metal

arrange /a'reinds/ v to move and organize
things into a particular order or position

arrow /‘erou/ n a weapon that is made to be
shot from a bow and that is usually a stick
with a peint at one end and feathers at the
other end

attitude /'ztatu:d/ n the way you think and
feel about someone or something

audience /'a:dijans/ n a group of people who
gather together to listen to something or
watch something

aunt /'a:nt/ n the sister of your father or
mother or the wife of your uncle

available /a'verlsbal/ adj easy or possible to get
or use

aware /s'wear/ adj knowing that something,
such as a situation, condition, or problem,
exists

away /a'wer/ adv from this or that place

ax /'z=ks/ n a tool that has a heavy metal
blade and a long handle and that is used for
chopping wood

8

background /'bzk graund/ n used to describe
something that occurs without requiring
attention while something else is also
oceurring

backpack /'bak pak/ n a bag for carrying
things that has two shoulder straps and is
carried on the back

hehave /br'herv/ vto act in an acceptable way

below /b1'lou/ adv in or to a lower place

biceps /'ba1 seps/ n a large muscle at the front
of the upper arm

box office /'ba:ks ,a:.fts/ n a measure of how
popular and financially successful a film or
actor is

brave /'bre1v/ adj feeling or showing no fear

bridge /'bridz/ n a structure built over
something, such as a river, so that people or
vehicles can get across

briefly /'bri:fli/ adv in only a few words

bright /'brazt/ adj producing a lot of light

British /'brrtf/ adj of or relating to Great
Britain and especially England

broadcast /'bra:d kast/ n a radio or television
program

brush /'braf/ v to clean or smooth something
with a brush

bulb /‘balb/ n a part that has a rounded shape

bully /'buli/ v to frighten, hurt, or threaten

e



G

calorie /'kal.2.i/ n a unit of heat used to
indicate the amount of energy that foods will
produce in the human body

cans /'kaen/ n a closed metal container that is
usually shaped like a cylinder and that holds
food or drink

carry /'keri/ v to move something while holding
and supporting it

celebration / szl3'bre1fan/ n a party or other
special event that you have for an important
occasion, holiday, etc.

ceremony /'sers,mouni/ n a formal act or event
that is a part of a social or religious occasion

channel /'tfan]/ n a television or radio station

character /‘kerikta</ n a person who appears in
a story, book, play, movie, or television show

charitable /'tferstabal/ adj done or designed to
help people who are poor, sick, etc.

cheap /'tfi:p/ adj not costing a lot of money

cheek /'tfizk/ n the part of the face that is
below the eye and to the side of the nose and
mouth

chest /'t[est/ n the front part of the body
between the neck and the stomach

climb /'klazm/ v to move or go up something
using your feet and often your hands

clipping /'klzpin/ n a small piece that has been
cut off of something

clobber /’kla:ba/ v to hit someone very hard

collapse /'ka'leps/ n a situation in which
something suddenly breaks apart and falls
down

confident /'ka:nfadant/ adj having a feeling
or belief that you can do something well or
succeed at something

consumption /kan'sampfan/ n the act of eating
or drinking something

context /'ka:n tekst/ n the words that are used
with a certain word or phrase and that help to
explain its meaning

contrast /kan'traest/ v to compare two people
or things to show how they are different

conversational / ka:nva'setfanl/ adj relating to
or suggesting informal talk

courteous /'k3:.ti.95/ adj
polite and showing respect

cousin /'kazan/ n a child of your uncle or aunt

crash /'krae[/ n an accident in which a vehicle
is seriously damaged or destroyed by hitting
something

cup /'kap/ n asmall round container that often
has a handle and that is used for drinking
fiquids

cut outs /'kat,aut/ n a shape or picture that is cut
from a piece of paper, cardboard, etc.

o

damn /'da&m/ adj used to show that you are
angry, annoyed, surprised, etc.

darling /'daad1n/ n a person you love very much

debate /dr'bert/ n a discussion between people
in which they express different opinions about
something

delegate /'dslrgat/ n a person who is chosen or
elected to vote or act for others

develop /dr'veiap/ v to cause something to grow,
become bigger, or more advanced

diplomacy /da'ploumasi/ n the work of
maintaining good relations between the
governments of different countries

disaster /dr'zaesta/ n something, such as a flood,
tornado, fire, plane crash, etc., that happens
suddenly and causes much suffering or loss to
many peopte

discover /d1'skava/ v to see, find, or become
aware of something for the first time

discursive /d1'skas1v/ adf talking or writing
about many different things in a way that is not
highly organized

dish /'d1f/n something that is shaped like a
shallow bowl

disorder /dis'oxda/ n a confused or messy state

dispose /d1'spouz/ v to cause someone to be
likely to do or have something

o



ditch /'d1tf/ n a long narrow hole that is dug
along a road, field, etc., and used to hold or
move water

diverse /dar'vas/ adj different from each other

dramatic /dra'matik/ adj sudden and extreme

draw /'dra:/ v to make (a picture, image, etc.)
by making lines on a surface especially with
a pencil, pen, marker, chalk, etc., but not
usually with paint

drown /‘draun/ v to die by being underwater
too long and unable to breathe

dust /'dast/ n fine dry powder that builds up
inside buildings on surfaces that have not
recently been cleaned '

DVD player / di-vi'di 'pler-ar/ n machine that

produces movies, sounds, or pictures

E

earthquake /'a0 kwetk/ n a shaking of a part
of the Earth’s surface that often causes great
damage

edge /'ed3/ n the line or part where an object or
area begins or ends

effective /1'fektiv/ adj producing a result that is
wanted: having an intended effect

effort /'sfat/ n work done by the mind or body

electron /1'lek tra:n/ n a very small particle of
matter that has a negative charge of electricity
and that travels around the nucleus of an
atom

emit /i'mit/ v to send light, energy, etc. out
from a source

endless /'endlas/ adj having no end

endurance /1n'dur.ans/ n the ability to do
something difficult for a long time

enjoy /in'dzo1/ v to take pleasure in something

enough /1'naf/ adj equal to what is needed

etiquette /'stikat/ n the rules indicating the
proper and polite way to behave

evacuation zone /1vakja'werfan 'zoun/ n
place where people move from a dangerous
place

evening /'izvnin/ n the last part of the day and
early part of the night

excerpt /'sk sapt/ n a small part of a longer
written work

excited /1k'sartad/ adj very enthusiastic and
eager about something

exercise /'tksavsarz/ n physical activity that
is done in order to become stronger and
healthier

eye opening /'a1,oup.nin/ adj surprising, and
teaching you new facts about life, people, etc.

F

fail /'fexl/ v to not succeed

faithless /'fe1Blas/ adj not able to be trusted

feelings /'fizlzn/ n an emotional state or
reaction

fidget /'fidzat/ v to make a lot of small
movements because you are nervous, bored,
etc.

filament /'fitamant/ n a thin thread or hair

firework /'faja.,wak/ 11 a small devide that
explodes to make a display of light and noise

flashlight /'fl=[ tatt/ n a small electric light that
can be carried in your hand and that runs on
batteries

flexibility / flek - sa'b1l-1-ti/ n the guality of
being able to change or be changed easily
according to the situation

flexor /‘fiek.sa/ n a muscle that flexes or bends
a part of the body

flood /'flad/n a large amount of water covering
an area of land that is usually dry

flutter /'flata+/ v to move with quick, light
movements

foil /'fojal/ n a very thin and light sheet of
metal

fool /'fu:l/ n a person who lacks good sense or
judgment

frankly /'frankli/ adv in an honest and direct
way

fresh water /'fre['wa:ta/ adj living in or
containing water that is not salty

L



friend /'frend/ n a person who you like and
enjoy being with

friendly /'frendli/ adj acting like a friend

frightened /'frar.tand/ adj feeling fear or worry

front /'frant/ n the forward part or surface of
something : the part of something that is seen
firs

further /'fada~/ adv to or at a more distant
place or time

furthermore /'fadamoa/ agdv in addition to
what has been said

G

generation / d3ena'rexfan/ n a group of people
born and living during the same time

gentleman /'dzentiman/ nm a man who treats
other people in a proper and polite way

glacier /'gler- [ar/ n a very large area of ice that
moves slowly down a slope or valley or over a
wide area of land

glue-dots / glu: da:t/ n a sticky round circle

glue-tape / glu: texp/ n sticky thin plasticin a
long, narrow strip

grandparent /‘graend perant/ n a parent of
your father or mother

greet /'grizt/ v to meet someone who has just
arrived with usually friendly and polite words
and actions

grief /'gri:f/ n deep sadness caused especially
by someone’s death

ground /'graund/ n the surface of the earth

guest /'gest/ n a person who Is invited to visit or
stay in someone’s home

H

health /hel®/ n the condition of being well or
free from disease

hellish /'hel1f/ adj very bad, unpleasant, or
shocking

hilarious /h1'lerijss/ adj very funny

homemade /‘houm'merd/ adj made in the
home and not in a factory, store, etc.

hose /'houz/ n a long, usually rubber tube that
liquids or gases can flow through

hospitality / ha:spa'taiati/ n generous and
friendly treatment of visitors and guests

however /hau'sva/ adv used when you are
saying something that is different from or
contrasts with a previous statement

human race / hju:.man 're1s/ n all the people
in the world, considered as a group

{

ice cap /'a1s kap/ n avery large and thick
sheet of ice that covers the North Pole, the
South Pole, or another region

image /'1mids/ n a picture that is produced by a
camera, artist, mirror, etc.

immense /1'mens/ adj very great in size or
amount

impatient /1m'perfant/ adf not willing to wait
for something or someone

impolite / 1mps'latt/ adj not polite

increase /in'kris/ n the act of becoming larger
or of making something larger or greater in
size, amount, number, etc.

independent / 1nda'pendant/ adf not
dependent

indoors /,1n'd>:ir/ adj existing inside a building

inert / 1in'»:t/ adj not moving or not able to
move

instead /1n'sted/ adv used to say that one thing
is done or that one thing or person is chosen
when another is not chosen, cannot be done,
etc.

intake /'1nteik/ n the amount of something,
such as food or drink, that is taken into your
body

involve /in'va:lv/ v to have or include someone
or something as a part of something



J
joke /'dzouk/ n something said or done to cause
laughter

L

label /'letbal/ n a piece of paper, cloth, or
similar material that is attached to something
to identify or describe it

lace-up /‘lets ap/ v to fasten a shoe or boot by
tying a lace

landslide /'lend slaid;/ n a large mass of rocks
and earth that suddenly and quickly moves
down the side of a mountain or hill

laptop /'lapta:p/ n a small computer that is
designed to be easily carried

laugh /lf/ v to show that you are happy or that
you think something is funny by smiling and
making a sound from your throat

lawnmower /'la:nmou.2./ n a machine used
for cutting grass

layer /'leja/ n an amount of something that is
spread over an area

lead /'lizd/ v to lie or go in a specified direction

leadership /'lizda~ f1p/ n a position as a leader
of a group, organization, etc.

leaflet /'li:flst/ n a printed and often folded
sheet of paper that is usually given to people
for no cost

lift /'l1ft/ v to move something or someone to a
higher position

litter /'lita/ n things that have been thrown
away and that are lying on the ground in a
public place

lose /'luzz/ v to be unable to find something or
somegne

lovely /'lavli/ adj attractive or beautiful
especially in a graceful way

luckily /'lakali/ adv used to say that something
good or lucky has happened

lunch /'lantf/ n a light meal eaten in the middle
of the day

HoH

manners /'man-arz/ n ways of behaving
toward people, esp. waysthat are socially
correct and show respect for their comfort and
their feelings

meal /'mi:l/ n the foods eaten or prepared for
eating at one time

meeting /'mi:tin/ n a gathering of people for a
particular purpose

melted /'mel.tid/ adj having turned soft or into
a liquid

metal /'metl/ n a substance that usually has
a shiny appearance, is a good conductor of
electricity and heat

miss /'mi1s/ v to fail to hit, catch, reach, to be
present

misunderstanding / mis anda'staendin/ na
failure to understand something

mobhile phone / mou- bal 'foun/ n a phone
that you can carry everywhere with you

modest /'ma:dast/ adj not very large in size or
amount

moist towelettes /moist taua'let/ n small
square of wet paper used for cleaning your
face and hands

monologue /'ma:na la:g/ n a long speech given
by a character in a story, movie, play, etc., or
by a performer

motorbike /'mouta bark/ n a small motorcycle

muscles /'masal/ n a body tissue that can
contract and produce movement

muscular /'maskjala/ adj of or relating to
muscles

HY

nationality / n&[a'nalati/ n a group of people
who share the same history, traditions, and
language, and who usually live together in a
particular country

need /'ni:d/ v to be in a condition or situation
in which you must have something

<



negotiate /n1'goufi ert/ v to discuss something
formally in order to make an agreement

nightmare /'nait,mea/ nn a dream that frightens
a sleeping person

noble /'noubal/ adj having, showing, or coming
from personal qualities that people admire

nod /'na:d/ v to move your head up and down
as a way of answering “yes” or of showing
agreement, understanding, or approval

nonsense /'na:n sens;/ n words or ideas that are
foolish or untrue

nozzle /'na:zal/ n a short tube that is put on
the end of a hose or pipe to control the way a
liquid or gas flows out

o

obesity /ou'bi:sati/ n the fact of being
extremely fat, in a way that is dangerous for
health

offer /‘a:fe./ v to give someone the opportunity
to accept or take something

oppose /3'pouz/ v to disagree with or
disapprove of

outrageous /aut'rerdzas/ adj very bad or wrong
in a way that causes anger

overstay / ouva'ster/ v to stay longer than you
are expected or allowed to stay

8

packet /'pakat/ n a small, thin package

paleontology /,perli,a:n'ta:ladzi/ n the science
that deals with the fossils of animals and
ptants that lived very long ago especially in
the time of dinosaurs

perform /pa'foaxm/ v to do an action or activity
that usually requires training or skill

photo shoot /'foutou 'fu:t /n an occasion when
a professional photographer takes pictures of
someone famous for use in a magazine of for
some other purpose

photon /'fou ta:n/ n a tiny particle of light or
electromagnetic radiation

picture /'piktfa/ n a painting, drawing, or
photograph of someone or something

politician / pa:la'tifon/ n someone who is
active in government usually as an elected
official

population / pa:pjs'lerfan/ n the number of
people who live In a place

pound /'paund/ n a unit of weight that is equai
to 16 ounces or 0.4536 kilograms

powerful /'paw=fal/ adj having the ability to
control or influence people or things

practical /'praktikal/ adj relating to what
is real rather than to what is possible or
imagined

precious /'prefas/ adj very valuable or
importar

premiere /pri'miz/ n the first time a film, play,
television show, etc_, is shown or performed

prevent /pri'vent/ v to stop something from
happening or existing

printer /'printa/ n a machine that is used for
printing documents, photographs, etc.

protector /pra'tekta/ 1 a person or thing that
protects someone or something

provide /pra’vard/ v to make something
available

pursuit /pa'su:t/ n the act of pursuing
someone or something

queue /'kju:/ n a line of people who are waiting
for something

quite /'kwait/ adv to a very noticeable degree
or extent

H

raindrop /'rein dra:p/ n a single drop of rain

receiver /r1'si:vr/ n a piece of equipment
that changes radioand television signals into
sounds andpictures

recruit /rr'kru:t/ v to find suitable people and
get them to join a company, an organization,
the armed forces, etc.

e



recur /ri'ka:/ v to happen or appear again

refuse /rr'fjurz/ v to say that you will not accept

relationship /ri'lexfon [1p/ n the way in which
two or more people, groups, countries, etc.,
talk to, behave toward, and deal with each
other

reliable /r1'lajabal/ adj able to be trusted to do
or provide what is needed

require /ri'kwaja+/ v to need something

resource /'riz soxs/ n something that a country
has and can use to increase its wealth

respectful /r1'spektfal/ adf showing or having
respect

restroom /‘rest,ruzm/ n aroom in a public
place with a sink and toilet

reuse /ri'ju:z/ v to use something again

reward /ri'woad/ n money or another kind
of payment that is given or received for
something that has been done or that is
offered for something that might be done

richness /'ritf.nas/ n the quality of having a lot
of something that is valuable or interesting

rip /'rip/ v t otear, Split, or open something
quickly or violently

roommate /'rurm meit/ n a person who shares
a room, apartment, or house with someone
else

run off /'ran,a:f/ v to leave somewhere or
someone suddenly

8

safety zone /‘se1f.ti 'zoun/ n safe place

sale /'se1l/ n the total amount of money that
a business receives from selling goods or
services

satellite /'sata la1t/ n an object that moves
around a much larger planet

scarcity /'skeasati/ n a very small supply

schedule /'ske dzu:l/ n a plan of things that will
be done and the times when they will be done

scrapbook /'skraep,buk/ n a book with blank
pages to which you attach photographs,
letters, newspaper stories, etc., that help you
remember a person or time

seatbelt /'sizt belt/ n a strap on a vehicle's seat
that holds a person in the seat if there is an
acciden

secretary /'sekra teri/ n a person whose job is
to handle records, letters, etc., for another
person in an office

secretive /'si:krativ/ adj not letting people see
or know what you are doing or thinking

sensible /'sen.sa.bal/ adj having or showing
good sense or judgmen

sensitive /'sensativ/ adj easily upset by the
things that people think or say about you

seriously /'sirijasli/ adv in a serious way

shelter /'[elta~/ n a structure that covers or
protects people or things

shout /'faut/ v to say something very loudly

show up /'fou 'Ap / v arrive somewhere in order
to join agroup of people, especially late or
unexpectedly

shuffle /'[afal/ v to slide your feet along the
ground or back and forth without lifting them
completely

sidewalk /'sard wa:k/ n a usually concrete path
along the side of a street for people to walk on

significantly /s1g'nrfikantli/ adv in a way that
is large or important enough to be noticed or
have an effect

simulation / simja'leifan/ n something that is
made to look, feel, or behave like something
else especially so that it can be studied or
used to train people

sink /'sink/ v to go down below the surface of
water, mud, elc.

slap /'slap/ v to hit someone or something with
the front or back of your open hand
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sneaker /'snitka/ n a show with a rubber sole
that is designed for people to wear while
running, playing sports, etc.

social media / sou.[al 'mis.di.a/ n forms of
electronic communication through which
people create online communities to share
information, ideas, personal messages, etc.

software /'sa:ft,wea/ n the programs that run
on a computer and perform certain functions

soliloquy /sa'ltlokwi/ n a long, usually serious
speech that a character in a play makes to
an audience and that reveals the character’s
thoughts

source /'soxs/ n someone or something that
provides what is wanted or needed

spare /'spea/ adj kept as something extra that
can be used if it is needed

speaker /'spitka/ n the part of a radio,
television, computer, etc., that changes
electric signals into sound

speech /'spi:tf/ n a spoken expression of ideas,
opinions, etc., that is made by someone who
is speaking in front of a group of people

spool /'spu:l/ n a round object that is made to
have something

stand /'stend/ v to be in an upright position
with all of your weight on your feet

statistics /sta'tistik/ 7 a number that
represents a piece of information

stereotypes /'sterija taip/ n an often unfair
and untrue belief that many people have
about all people or things with a particular
characteristic

stick /'stik/ n a long piece of something that is
usuaily wrapped in paper, plastic, etc.

store /'stoa+/ v to put something that is not
being used in a place where it is available,
where it can be kept safely, etc.

stretch /'stret[/ v to make something wider or
longer by pulling it

suit /'su:t/ n a set of clothes that usually
consists of a jacket and a skirt or pair of pants
that are made out of the same material

supply /sa'plar/ n the amount of something
that is available to be used

support /sa'poat/ v to agree with or approve ot
someone or something

surprising /sa'praizin/ adj unexpected or
unusua

sustain /sa'stein/ v to provide what is needed
for something or someone to exist, continue,
etc.

T

teamwork /'tizm wak/ n the work done by
people who work together as a team to do
something

television /'telo vizan/ n an electronic system
of sending images and sounds by a wire or
through space

terrace /'teras/ n a flat area created on the side
of a hill and used especially for growing crops

text box /tekst ba:ks/ n a square that contains
text

thoroughly /'03r-a-1/ adv very carefully

thoughtful /'Ba:tfal/ n serious and quiet
because you are thinking

thread /'Bred/ n a long, thin piece of cotton,
silk, etc.

through /'8ru:/ prep into one side and out the
other side of something

thumb /8am/ n the short, thick finger on the
side of your hand

thunderstorm /'8and= stoaxm/ n a storm with
lightning and thunder

tool /'tu:l/ n something that helps to get or
achieve something

towel /'tawal/ n a piece of cloth used for drying
things

translator /'traenz leita~/ n a person who
changes words written in one language into a
different language

s



trash /'traef/ n things that are no longer useful
or wanted and that have been thrown away

tray /'tre1/ n a thin, flat, and often rectangular
piece of plastic, metal, wood, etc., that has a
low rim and that is used for carrying things

tremor /'tremax/ n a shaking movement of the
ground before or after an earthquake

triceps /'trai,seps/ n a large muscle along the
back of the upper arm

tsunami /su'na:mi/ n a very high, large wave
in the ocean that is usually caused by an
earthquake under the sea and that can cause
great destruction when it reaches land

tungsten /'tanstan/ n a hard metal that is used
to make the thin wire in light bulbs and to
harden other metals

twist /'twrst/ v to bend or turn something in
order to change its shape

typhoon /tar'fu:n/ n an extremely large,
powerful, and destructive storm that occurs
especially in the region of the Philippines or
the China Sea

U

uncle /'ankal/ n the brother of your father or
mother or the husband of your aunt

understand / anda'stend/ v to know the
meaning of something

unfortunately / an'foatfanatli/ adv used to say
that something bad or unlucky has happened

unknown / an'noun/ adj not known

unsurprising / ansa'praizin/ adj not causing
surprise because you expected it

y

valve /'vaelv/ n a mechanical device that
controls the flow of liguid, gas, etc., by
opening and closing

vermin /'varman/ n small insects and animais,
such as fleas or mice, that are sometimes
harmful to plants or other animals and that
are difficult to get rid of

verse /'va.s/ n writing in which words are
arranged in a rhythmic pattern

Wt

watercolor /'wa:ta ka:la«/ 1 a type of paint
that is mixed with water

wave /'werv/ v to move your hand or something
held in your hand usually in a repeated
motion in order to signal or greet someone

wear /'wea:/ v to use or have something as
clothing

whether /'weda/ conj if, or not

whistle /'wisal/ n a small device that makes
a very high and loud sound when a person
blows air through it

window /'windou/ n an opening in a wall, door,
etc., that usually contains a sheet of glass

wire /'waj>/ n a thin, flexible thread of metal

without /wi'daut/ prep not having or including

wonder /'wanda/ n a feeling caused by seeing
something that is very surprising, beautiful,
amazing, etc.

workout /'wak.aut/ n a period of physical
exercise that you do in order to improve your
fitness, ability, or performance

worse /‘was/ adf lower in quality

wrap /'r&p/ v to cover something by winding or
folding a piece of material around it

-

¥4
zipper /'zipa/ n a device made of two rows of
metal or plastic teeth and another piece that
slides over the teeth to make them fit together
or come apart and that 1s used to fasten
clothing, open or close bags, etc.



Assessment Ungit 1

Name: Score:

1 Read the text about a Buddhist coming-of-age ceremony and answer the questions with
full sentences. (___ /5 points)

/50

My name is Mee Noi, and | live in Thailand. | have just finished my Shinbyu, which
is a very long ceremony that monks complete before they turn 20.

In July, there was a procession through the streets. | had to wear special clothes
and ride a horse. The horse kept stopping to eat the food in the markets we passed!
When | got to the temple, we had a big feast. After that, the monks shaved my head
and changed me into white robes.

It was really cold at the temple. | prayed, meditated, and didn't eat food between
midday and sunrise the next day. My Shinbyu will finish in October.

a. At what age do monks complete Shinbyu?

b. What time of year does the Shinbyu start?

c. What did Mee Noti’s horse do?

d.What happened to Mee Noi at the temple?

e. What did Mee Noi do at the temple?

2 Fill in the table for Mee Noi's Shinbyu ceremony. Try to use as much detail as possible.
(___/5 points)

Special Event

Type of event

Time

Place

People

Activities




3 Match the celebration or ceremony to the definition. {__ /5 points)

a. Shinbyu A Buddhist ceremony for young monks.

b.Sweet Sixteen ___ A Jewish ceremony that takes place in a synagogue.

C.Quinceafiera  ____ A ceremony you have when you have finished your degree.

d.Bar Mitzvah A birthday party for girls of a certain age in Mexico and Latin America.
e. Graduation ___Abirthday party for girls of a certain age in the USA.

4 Put the questions in the correct order. Then match them to the answers below.
{__ /10 points)
a.your How Sweet was Sixteen?
b. wear you What did?
c. it for Who bought you?
d.go did you Where?
e. music How was the?

__ lworea purple dreés.

____ We went for a photoshoot in the park, and then we went to the party.
_ Itwasgreat!

___The DJ played my favorite songs.

_ Mygrandma.

5 Fill in the gaps in the anecdote with the correct form of the verb in parentheses.
(__ /10 points)
Last weekend, it was my quinceafiera. It was amazing! In the morning, wea) (go) to the
church. All my family were there, including my grandra who is 97! 1 b) __ {not think) she
would come. When we finished in the church, 1) (give) my younger sister my favorite
teddy bear, butshed) _____ (notwant)it!'Shee) _ (cry) all the way to where the party
was. Once we were at the party, all my friendsf)__ (arrive). 1g) (choose) my very
best friends to be my damas and chambelanes. The party was really fun, but something really
funny happened when mydad h) _ _ (come) to change my shoes. He had to take off my
flat shoes and put on high heels, butthey i} (not fit)l Luckily, my family and friends all
) (find) it funny —and so did II

6 Think of an important event you went to recently. Write a short anecdote about the event.
(__ /10 points)
Make sure you include who, what, when, and where.
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Assessment Unit 2

Name: Score: /50
1 Read the text about another country and write the answers with full sentences.
(/10 points)
Hi Madison,
How are you? I'm on vacation in Buenos Aires, Argentina! Let me tell you all about
it. Unlike in the United States, there is not a lot of variety for breakfast here. People
usually have bread {like a croissant) and a coffee. Just as at home, dinner is heavy. But
in contrast to us, they eat around 10-11 at night! Argentina is famous for its steak,
but it also has a lot of pasta and pizza. We have these foods too, but here they like to
put olives and eggs on everything—even pizza. Now I'm hungry, | have to go.
Bye,
Valerie
a. What kind of text is this?
b. What does the text suggest about breakfast in the US?
c. How is dinner in Argentina similar to dinner in the US?
d.How is dinner in Argentina different from dinner in the US?
e. What unusual ingredients do they put on pizza in Argentina?
2 Categorize the connectors according to their purpose. (___ /6 points}
[different from  incontrast justlike  unlike likewise  similar to ]
Comparing Contrasting
3 Use connectors from the previous exercise to complete the sentences. {___/3 points)
a.The animals in Africa are very those of North America.
b. to popular belief, Alaska gets warm in the summer.
¢. Mexican tacos are Turkish kebabs—they both consist of meat inside a

flat bread or tortilla.
d.The Chinese drink tea. , the English drink tea.

&




4 Match the words with their definitions. { /5 points)

(etiquette Integrate  stereotype  hug communication]

a. a common belief about a group of people
b to put your arms around someone

C to combine together

d. rules telling you how to behave

e how humans interact with each other

Mark where the adverbs of frequency should go in the sentences. (/2 points).
Ex: | _ refuse to try a country’s food. {never)

a.He is polite when travelling. (always)

b. In England, people eat hot and spicy food. (sometimes)

C. In some countries, people are late to appointments, (often)

d.(n the Middle East, people pay the full price in markets. (rarely)

Underline the correct adverb of frequency to complete the sentences. (/3 points)

a. You should neverfalways greet people with your right hand in India—the left one is
considered unclean.

b. You can afways/sometimes find cheap flights to New York, if you are lucky.

c. People rarely/usually eat cheese in Japan. It is very expensive.

d.People rarely/usually eat dinner late in Spain—around 10 p.m.

e. When visiting a friend in China, you should sometimes/never finish all the food on your
plate—if you do, the host thinks you didn’t get enough food.

f. How usually/often do French people take vacations?

Write an email to a friend comparing your home to a place you know about.

{___/15 points)

This can be a place you visited, saw on TV, or even a fictional place. Include connectors of
contrast and comparison.



Assessment Unit 3

Name: Score: /50

1 Read the text about how to prepare for a disaster and answer the questions with full
sentences. {___ /10 points)

Are you prepared?

Disasters are not very common, but do you
know what to do? If you don't, follow these
three simple steps and you'll be ready for
anything!
Step 1: Choose a place for your family to meet
outside the house like a park so that
you always have a safe place to find 7
each other. RTINS
Step 2: Make a kit with water, food, a flashlight, e QJ)’ a
key documents, and other supplies. ’ .. A
Step 3: It is essential that you are aware of the
emergency procedures at school, so you
know exactly what to do in a disaster.

a. What is the text for?

b. What do you do to make sure your family can find each other?

¢. What is a good place to meet in an emergency?

d.What should an emergency kit have?

e. What do you need to be aware of?

Complete the following advice regarding emergency situations using the correct form of
the verb in parentheses. { /10 points)

If there is an emergency, 1) (follow) the teacher’s instructions.

2) (no run) if you 3) (hear) the fire or
earthquake alarm. 4) (walk) calmly to the meeting point. When you
are outside, 5) (sit) on the floor and 6)

(wait) for instructions. If a teacher 7) (tell) you something,

8) (listen) so that you 9} (stay) safe.

10} (no behave) badly in an emergency.

57



3 Match the words in the box with the definitions. {__ /5 points)

a. aftershock ___ A movement of the earth.

b. evacuation zone ___Asmall light that uses battery power.

c. flashlight ___Important resources/things you need.
d.landslides ____Atype of tremor that comes after a bigger earthquake.
e. safety zone ~ Alarge wave caused by an earthquake.

f. spare clothes _ Asafe area next to a wall.

g.supplies __Asafe area outside to evacuate to after a disaster.
h.tremor __Adangerous tropical storm.

i. typhoon __ Alarge movement of rock or earth.

j- tsunami __Anextra set of clothing.

Complete the sentences with the correct word from the box. (/5 points)

(50 since  therefore  however itis important)

a. It is important to be prepared you never know what is going to happen.

b. to remember where the evacuation zone is.

¢. | keep my passport with the emergency kit [ have it in a disaster.

d.You can survive longer without food than without water. , make sure to
have a supply of water ready in an emergency.

e. Disasters can be scary if you are not expecting them. if you are
prepared, you can stay safe.

Underline the correct option to complete the following passage. { /5 points)

a.there is an emergency, there are lots of important things to consider.

b.do you have an emergency kit prepared?

c. discuss with your friends and family what you should do in different emergencies
(earthquakes, floods etc.)

d. make sure you know where the emergency exits and the evacuation zones are.

e. stay calm. Disasters are not common and now you are completely prepared for what might

happen.
a. Before/First ¢. Next/Finally e. Finally/Before
b. Next/First d.Before/Then

Write an email to a friend who is visiting Mexico for the first time. {__ /15 points)
Give them advice about precautions they can take to be safe in any disaster that may happen
in Mexico.

s



Assessment Umt 4 o

Name; Score: /50

1 Read the text about a 2018 news story and answer the questions with full sentences.
(/10 points)

Football Team Trapped Underground[ |
Thai soccer team found alive after 10 days lost in caves

By L. Lane I—_—I

Chiang Rai, Thailand {_|

|:| The twelve boys between the ages of 11
and 16, and their coach had been missing
for nine days when they were found. British
divers Rick Stanton and John Volanthe
discovered them as a part of a joint search
party made up of Thailand’s Navy, the
United States military, and British divers. It
is believed that they entered the dry cave
on 23 June 2018, before being trapped
: * there by a sudden rainfall. Plans are
Heavy rain is thought to be the cause of the currently being made to rescue the team in
tearn’s problems. [:l the safest way possible.

a.Where would you find a text like this?

b. What happened?

¢. Who found the football team?

d.How did they become trapped?

e. When the article was written, what was being done to save them?

identify the parts of the article above with the labels given below and label them with
the correct letter. (/5 points)

a. Body c. Headline e.Placeline
b.Byline d.Photo Caption

e



3 Write five questions about the article in activity 1 using the prompts below.
{___/5 points)

a. (where/the players)

h. (who/search party)

C. (why/trapped)

d.(when/find)

e.(what/plan)

Complete the text with the correct form of the verbs in parentheses. (/10 points}

Last night, a beloved dog named Blue Slipper 1) (run) away from his
owner, Members of the neighbourhood 2) {form) a search party. The
whole block 3) tlook) for him. Mrs. Sanders, the owner of the dog, said
when she last 4) (see) him, he 5) (play) in the
back garden like always. Suddenly, a loud noise from the house next door

6) {scare) him and he 7) {jump) over a fence. The
search party 8) (find) Blue Slipper in another garden on the same street.
He 9} (sleep) in the dog house in a garden across the street. He

10) (look) extremely happy.

Match the headlines to the types of newspaper story. {___ /5 points)

(Science Entertainment  International news  Local news Sports]

a. New discovery made on the surface of the moon.

b. Olympic star disappeared in late night party.

c. Indian prime minister faces 15-year-prison sentence.

d.Elementary school student in Guanajuato to get her PhD.

e. Hollywood stars join together to raise money for cancer charity.

Read the instructions to write a news story. (___ /15 points)
Think of an important event that happened last week. Write a story in the style of a
newspaper. Make sure to structure it correctly and use the correct tenses,

e



Assessment Unlt 5

Name: Score; /50

1 Read the scene about two fairies below and answer the questions with full
sentences. (___ /5 points)

Puck and the Fairy
Act 1
Scene 1: The Magical Forest
(A fairy enters She is running, she looks h'ke she is being chased,

stage. He is Iaughmg too, pretendmg to be evil. They are playing.)
FAIRY: Stop it, Puck! You are so silly!
PUCK: Yes, | am. But those humans are sillier. Aiways so busy with
their school and their work.
(He has an idea.)
PUCK: I should play a trick on them. ..
(Puck suddenly runs off the stage followed by the fairy.)

a.Which part of the play is this?

b. What is the setting?

¢. Who are the characters?

d.What is the genre of the play?

e. What is the tinal stage direction?

2 Read Puck and the Fairy again and answer the questions below. {__ /5 points)
a. What events are taking place in this part of the story?

b. Where does the scene take place?

c. Who is in the scene?

d.How do the previous scene, this scene, and the next scene link? (Imagine what you think
the next scene wili be)

e. Why do the characters do what they do in this scene?

®




3 Below are some things that writers need to think about. Write the words in the box next

to the questions below. (/5 points)

(connection characters  purpose  location sceneJ

a.What part of the story is this?
b. Where does the scene take place?

c. Who is in the scene?

d.How do the previous scene, this scene, and the next scene link?

e. Why do the characters do what they do in this scene?

Underline the correct option to complete the sentences. (___ /10 points)

a.Instructions telling the actors what to do are called stage directions/novel.
b. The first play/scene in Macbeth has three witches.

¢. | knew | wanted that part when | read the character description/setting.
d.Wow! It's a huge cast/gang. There are loads of actors in this play.

e. There are two of us speaking—it’s supposed to be a monologue/dialogue.
f. The seiting/background is an old, scary castle in Transylvania.

g. It made me laugh so much—what a great tragedy/comedy!

h.1 sang all the way through that drama/musical.

i. Jack the Ripper is the best horror/detective ever.

j. Romance/Opera always has too much kissing for me!

Match the vocabulary with the definitions below. (/10 points)

a. thoughtful  b. impatient  c.independent  d. brave e. courteous
f. practical g confident  h. bullying i.sensible j. respectful

__ being serious and adult ____not needing other people

___being sure and trusting yourself ____being organised and planning ahead
___being nice and polite ____not good at waiting

____someone who thinks a lot ___bothering someone and making them feel bad
____treating someone nicely and politely ___not being afraid

Puck and the Fairy: Act 1, Scene 2{ /15 points)
Write the next scene in the play Puck and the Fairy. Show what you know about how to
structure a play and show your creativity in developing the story.

o



| Assessment Unit 6

Name: Score: /50

1 Read the text about a famous painter and inventor and answer the questions with full
sentences. (/10 points)

Leonardo da Vinci: Mad Scientist
. Everyone knows the name Leonardo da Vinci.
%A@n italian artist born in the 15* century, he
~ created the Mona Lisa and The Last Supper,
and his famous drawing of The Vitruvian Man
(pictured), but did you know he was a scientist?
In fact, The Vitruvian Man is not a piece of art
at all, but a study in the proportions of the
human body! He drew sketches of drills and
tanks, and even of aircraft similar to planes
and helicopters long before the discovery
of electricity. Da Vinci was a genius half a
“ mitlennium before his time.

]
Ed

a. When was da vinci born?

h. In which country was da Vinci born?

. What are two examples of da Vinci's art?

d.What was the purpose of The Vitruvian Man?

e. What futuristic inventions did he sketch?

2 Match the words in the box with the definitions below. (__ /5 points)

(Iabel image arrow  text box infographic)

a visual way to present information

indicates how the process flows

a

b

c. _ describes a part of the machine process
d gives the name of a machine part

e

illustrates the text graphically

&



3 Complete the process with the correct form of the verbs in parentheses.

(__ /5 points)
How does a rocket work?

What happens when the air 1) (escape) from a balloon? The air

2 (go) one way and the balloon is 3) (push) in
the opposite direction. '

Well, the science is the same in a rocket. The gas in a rocket is 4) {ignite)
and it 5) (explode).

Complete the product chart with the correct titles in the box. (/5 points}

[Benefits Market Name Need Purpose]

a. Sat-Nav

b, People used to get lost when they were driving, even if
they had a map.

c. Telling you where to go when you are in a car or
another vehicle.

d. Drivers and delivery people use it.

e. It is easier to use than a paper map. You can have sound,
which tells you the directions.

Underline the correct option to complete the sentences. (/10 points)

a.Phones were originally used to making/make calls, but now are mostly used tor checking/
check social media.

h. Contact lenses are used to hefping/help people see, but they can also be for changing/change
the colour of people’s eyes.

¢. Solar panels are used to power/powering calculators and streetlights today, but in the future,
they will be used for run/running almost everything,

d.The Internet is used to do/doing almost every kind of work today, and tomorrow maybe
robots will be used for do/doing more dangerous jobs

e. You should use a pencil to draw/drawing and a pen for write/writing,

Read the instructions to write an description of a machine. (/15 points)
Think of a machine that you know well and write a short description of how it works.
if you don’t know the technical vocabulary, it is not a problem. Just use words you know.

e



Name: Score; {50

1 Read the text about complaints and answer the questions with full sentences.
(___ /10 points)

Making a Complaint

When was the last time you made a complaint? What

was it about? Maybe you bought something that fell

apart. Maybe there was a fly in your soup. If you have

to make a complaint, these are the steps to follow:

1. Be polite. This is the best way to get a positive
reaction.

2. Stay calm. If the person you are complaining to is
rude, stay calm and ask to speak to the manager.

3. Be clear. Make sure you can describe the problem
and that you know how to solve it. Then you may
come to an agreement more quickly.

Remember that complaining is a difficult skill in

any language!

a. What might you complain about in a restaurant?

b.Why is it a good idea to be polite?

. What should you do if someone does not respond to your complaint or is rude?

d.How can you come to an agreement more quickly?

e. In what way is complaining similar in any language?

Number the parts of a complaint conversation in order. {___ /5 points)

___Say thank you and goodbye. ____ Ask for details.
~ Offer a solution, ___ Accept solution.
_1_State the problem. ____Provide details.

Match the expressions with the parts of a conversation from activity 2. {___/6 points)

a.The problem is that it is broken. d.How did it break?
b.ltwon'tturnon, _ e.Yes, I'd like my money back.
¢. Would you like your money back? f. That’s all, thanks. Goodbye.

&



4 Unscramble the expressions to complete the chat. (/5 points)

a.me /wonder/ |/ help/if/can/you d. this / you / me / fix / how / can / help

b.that / you / me / let / help /with

c.|/sorry/say/ have /am/to / to/ this
. ) .

!

&

e.a/you / we / happily / replacement / will / give

[2.05] John: Welcome to Gaggle Live Chat.

[2.06] Mary: a.

with my smart phone.

[2.06] John: Of course. b.

[2.07] Mary: c. but it won't switch
on properly. d.

[2.08] fohn: Do you have the receipt?

[2.09] Mary: Yes.

[2.09] John: Take it to your local Gaggle store. e.

5 Complete the expressions with one word. { /5 points)

a. me explain. d.What | ___isthat...
b.I'm not | follow you. e.I'm not sure you mean.
C. me?

Underline the correct definition for the words and phrases below. (/4 points}

a.make a complaint

1} To say or write that you are unhappy  2) To talk to customer services
b.technical support

1} To provide a specific part of a product  2) To give specialized help

¢. receipt

1} A statement for a received product 2) A statement that a product won't break
d.replacement

1} A promise to give money back 2) A thing that substitutes something else

Read the instructions to write a chat complaint. (___ /15 points)
Write a short chat between you and a customer service representative about a problem you

have with a product. Include each step of the complaints process.

o
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Asséssment Unit 8

Name: Score:

1 Read the text about monologues and answer the questions with full sentences.
{__ /10 points)

{50

Inner Thoughts

Scriptwriters and authors often write monologues
for characters to express their inner thoughts.
“Monologue” comes from the Greek words monos,
which means alone, and fogos, which means speech.
Therefore, the word literally means “to speak alone.”
in literature or drama, a monologue is an extended
speech by one person.

People also use monologues in everyday life. For
example, someone may have a problem and “talk
it over” in their head to better understand it. This
is called an internal monologue. If you were to talk
over a problem with another person, this would

be called a dialogue. A dialogue is an exchange of
thoughts and ideas between two or more people.

a. Why do scriptwriters give their characters monologues?

h. Where does the word “monologue” come from and what does it mean?

. What form does a monologue take in drama?

d.How can internal monologues help people?

e.How is a dialogue different to a monologue?

2 Read the monologue and write what the topic, audience, and purpose are. (/6 points)

NARRATQR: Once upon a time, in the middle of France, a handsome prince lived in a
castle full of beautiful things. But this prince was not happy. In fact, he was
a cruel man who took money from his people.

a. Topic:

b. Audience;

¢. Purpose:




3 Read the monologue and write the US equivalents. { /10 points)

| had a terrible day yesterday! First, | missed the bus. t ran out of my 1) flat and down the
2) pavement, but the bus was leaving the stop when | got there. Eventually another bus
came. Then someone spilled their coffee over my 3) trousers and 4) trainers. So, when |
got to work, | went to the 5) toilet to clean up, but | couldn’t get clean. After work, | went
to that 6) shop on High Street and got some new clothes. When | got home | decided to
watch a 7). film. | was ready with some 8) biscuits and 9) sweets, but then the TV broke
down! I've had enough. | think | need a 10) holiday!

) P H_ y) D 0
2) _ ) I 8)
3) _ ) 9

Match the expressions to the reasons a speaker would use them. { /4 points)

a. anyway ____remembering what to say
b.err & ____pausing to think

¢. What happened then? ____asking yourself a question
d.Oh yes ___changing the subject

Complete the tips with the words in the box. {___ /5 points)

Gnistakes fillers  practice  messages communication]

a.Use to indicate pauses or change the subject.

b. Don’t worry about making

C. makes perfect!

d.Don't focus on grammar but more on

e. Use pauses, stress, and tone to convey

Read the instructions to write a short monologue. { /15 points)
Write a short monologue to describe either a terrible day or a fantastic day. Decide on your
audience and purpose and choose an appropriate genre.



Assessment Unit 9

Name: Score: {50

1 Read the text about water and answer the questions with full sentences. (/10 points)

Global Water Crisis

Today, over 1 billion people live without clean drinking
water. Diseases from unsafe water kill more people
each year than all forms of violence and war. Children
are especially at risk, and they suffer from illnesses like
diarrhea. Basic education about hand-washing and safe
water use could reduce the number of these ilinesses.

Women and children usually collect the water. in some
parts of the world, this may take up to four hours per day.
When someone gets sick from contaminated water, the
family has to spend their money on doctors’ bills. This
causes poor families to become even poorer. \
If we put water wells in every village, it will be a lot easier ' \
to collect water, and it will be safe. '

a. How is contaminated water worse than violence and war?

b. What action can help reduce the number of illnesses?

¢. Who usually collects water and how long can it take?

d.What will make water easier to collect?

e. How does getting ill from contaminated water increase poverty?

2 Match the environmental problems to the possible solutions. (___/5 points)

a. The water is polluted with industrial waste.  We need to use renewable resources.
b. There is no water. ~___ People should move away from the coast.
c. Lots of trees are being cut down. ____ Close down the factory.

d.There is trash all over the street. ____There should be more trash cans.

e. The ice caps are melting. ___ Do not use hosepipes.



3 Write predictions about the environment based on the situations. Use full sentences and
the prompts. (__ /10 points)

a.The ice caps are melting. (Strong possibility)

b. People drop trash on the streets. (Weak possibility)

¢. People in many parts of the world don’t have enough water. (Strong possibility)

d. 1 fill up reusable bottles instead of buying water bottles. (Weak possibility)

e. There is no fresh water in the village. (Strong possibility)

4 Rewrite the solutions from activity 4 in the form of opinions. Use the words in the box.
{___ /5 points)

Lbelieve said  feel  sure opinion)

d.

€.

5 Read the instructions to write a short essay. (/15 points)
Write a short discursive essay about an environmental problem. Describe the problem, give
examples, and give your opinion.



"A.s:sé'ssir'lent Unit 1

Name: Score:

1 Read the script of the public service announcement and answer the questions with full
sentences. {__ /10 points)

/50

Bullying '

- Bullying is something that many teenagers experience.
However, it may be difficult to know when your son

or daughter is being bullied. Discussing the problem
might even be embarrassing for them.

The rise in use of smartphones and portable electronic
devices has only made this problem worse. A recent
Teencenter study estimates that over half of all teenagers
in the US have been the victim of cyberbullying.

The most important thing to do is make sure your
child aiways feels safe to discuss different topics with
you. If you want expert guidance on how to create that
kind of atmosphere in YOUR home, call Teencenter
and ask to speak to our family counsellors.

a.Who is the announcement for?

b.Why is it sometimes difficuit to know when someone is being bullied?

¢. What has made the problem worse?

d.What is this called?

e. What do parents need to do if they want advice?

2 Complete the sentences with the words in the box. (/6 points)
a) Communicating  b) Bullying ¢) Taking
d) Exercising e) Not drinking  f) Talking

____about your problems to a counselor is a good way to help.
~ swimming classes is great way to stay fit.

___water helps you know when you are full.

~regularly is important for health.

____the message is the most important thing for PSAs.
____isacommon problem in many schools.



3 Complete the sentences with the correct form of the verbs in parentheses. (/4 points)

a.lflwereyou, lwould _______ (eat) more vegetables.
h._ [eat)vegetables is good for you.
c.Youshould ______(eat) vegetabies.

dTry _ (eat) vegetables. They taste great!

Write a sentence giving advice for each situation. Use the prompt in parentheses.
(/5 points)
a.l am not very healthy. {should)

b. | feel stressed about exams. (try)

. My friend isn't talking to me. (would)

d.1 don’t understand math class. (try)

e. | feel very tired in class. (would)

Write an example of an activity that practices each element of physical fitness.
(__ /4 points)
a.cardio respiratory

b.endurance

¢. flexibility
d.muscular

Match the words to the definitions. (/6 points)

[calorie workout muscle  hormone fidget Iace)

: a substance produced in the body that influences the way it grows

a.
b. : @ unit used to indicate the amount of energy foods produce in the body
C. - a body tissue that can contract and produce movement

d. : a practice or exercise to improve fitness

e. - a cord or string used in shoes

f. : to make a lot of small movements because you are nervous or bored

Write a short public service announcement to give advice about a teenage problem.
(___/15 points)
Consider the message, the language required for the audience, and the call to action.



Assessments Answer Ke

Assessment 1

1 a. They complete it before they are 20. b. 1t starts in July.
¢. It stopped to eat the food in the markets the procession
passed. d. The monks shaved his head and changed him
into white robes. e, He prayed, meditated, and didn't eat
food between midday and sunrise the next day.

2 Answers may vary. Award more points for more detail.
Possible answers could be; Type of event — A Buddhist
coming-of-age ceremony, Time — From fuly fo October,
Place — A monastery in Thailand, People — Mee Noi and
the monks, Activities — A procession with a horse and
special clothes, a feast, shaving Mee Noi's head, changing
Mee Noi into white robes

3aAbDcEdCdB

4 a. How was your Sweet Sixteen? b, What did you wear?
¢. Who bought it for you? d. Where did you go? e. How
was the music?a. 8, h. D, c. A, d. E e. C

5 a) went, b) didn’t think, ¢} gave, d} didn’t want, e} cried,
f) arrive, g) chose, h) came, i} didn't fit, j) found

6 Answers will vary.

Assessment 2
1 a.an email or a letter
b. There is more variety of breakfasts in the U.S.
c. Dinner is heavy in both places.
d. They eat much later in Argentina.
e. Olives and eggs

Comparing Contrasting
just like although
likewise in contrast

similar to uniike

3 a. different from, b. In contrast, c. similar to, d. Likewise
4 a. stereotype, b. hug. ¢. integrate, d. etiquette
5 a. never, b. rarely, ¢. sometimes, d. often, e.usually,
f. always
6 a. He is always polite when travelling.
b. In England, pecple sometimes eat hot and spicy food.
¢. In some countries, people are often late to
appointments.
d. In the Middle East, people rarely pay the full price in
markets.
7 a. always, b, sometimes, c. rarely, d. usually, e. never,
f. often
8 Answers will vary.

Assessment 3
1 a. To advise/tell people how they should prepare for an
emergency

b. Choose a place for your family meet
¢. a park
d. water, food, a flashlight, key documents, and ather
supplies
e. the emergency procedures at school
2 1) follow 2) don’t run 3) hear 4) walk 5) sit 6) wait 7) tells
8} listen 9) stay 10) don’t behave
3a.hbccgdaejfeghbhiidjf
4 a.Since, b. It is Important, c. So, d. Therefore, e. However
5 a. a Before, b. b First, ¢. a Next, d. b Then, e. a Finally
6 Answers will vary.

Assessment 4

1 a. A newspaper, magazine or news website
b. A football team got trapped in an underground cave
¢. British divers Rick Stanton and John Volanthe
d. By a sudden rainfall
e. Plans were still being made

2aEbBcAdDecC

3 a.what, b. where, c. when, d. who, e. why

4 Note: Answers may vary
a. Where were the players ?

b. Who was in the search party?

¢. Why did they get trapped?

d. When were they found? / When did the search party
find them?

e. What is the plan to rescue them?

5 1) ran 2) formed 3) looked/were looking 4) saw 5) was
playing 6) scared 7) jumped 8) found 9} was sleeping
10} looked

6 a. Science, b. sports, c. international, d. national,

e. entertainment

7 Answers will vary.

Assessment 5
1 a.Act 1, Scene 1, b. The Magical Forest, ¢. Puck and the
Fairy, d. Comedy, e. (Puck suddenly runs off the stage
followed by the fairy.)
2 Answers may vary
a. Puck and the Fairy are playing / Puck makes a plan to
play a trick on some humans
b. The Magical Forest
¢. Puck and the Fairy
d. There isn’t a previous scene. It sets up the rest of
the play. |
e. To have fun
3a.ebdcbdaec
4 a.ibfcjdeehtfggbhciajd
5albgcedaejfcgfhaihijd
6 Answers will vary.

72



Assessments Answer Ke

Assessment 6

1 a. 15th Century, h.ltaly, c. Mona Lisa, Last Supper,
Vitruvian Man, d. Study of human propartions, e. Drill,
tanks, helicopters, planes, aircraft

2 a. infographic, b. arrow, c. text box, d. label, e. image

3aThTcNT,dNTeT

4 a. escapes, b. goes, ¢. pushed, d. ignited, e. explodes

5 a. Name, b. Need, ¢. Purpose, d. Market, e. Benefits

6 a.2) make e. 1) power i. 1) draw
b. 1) checking f. 2) running j 2)writing
¢. 2) help g. 1) do
d. 1) changing h. 2) doing

7 Answers will vary.

Assessment 7

1 a. There might be a fly in your soup. b. Because it is the
best way to get a positive reaction. c. Stay calm and ask
to speak to the manager. d. Describe the problem and
know how you want to solve it. e. It is a difficult skill.

2 (From top to bottom) 8,4,1,2,7,6,5,3

3alor3 b5 cdo0r6,d 2 e7f8

4 a. Let me help you with that. b. | am sorry to have to say
this. ¢. | wonder if you can help me. d. How can you help
me fix this? e. We will happily give you a replacement.

5 a. | wonder if you can help me, b. Let me help you with
that. ¢. | am sorry to have to say this, d. How can you help
me fix this? e. We will happily give you a replacement.

6 a. Let, b. sure, ¢ Excuse, d. mean, e. what

7a1b2c1d2e1

8 Answers will vary.

Assessment 8

1 a. They give characters monologues so they can express
their inner thoughts. b. It comes from the Greek words
monos and fogos which mean “to speak alone.” ¢. It is an
extended speech by one person. d. They can talk aver
problems in their heads. e. It involves an exchange of
thought and ideas between two or more people.

2 a.flat, b. pavement, c. trousers, d. trainers, e. toilet, f.
shop, g. film, h. biscuits, i. sweets, j. holiday

3 a. soliloquy, b, comic, c. interior, d. dramatic,
e. conversational

4 Answers may vary.
a. Itis a fairy tale about a prince who lives in a castle.
b. The audience are the viewers of the movie ar play.
¢. The purpose is to set the scene and introduce
characters.

5 (From top to bottom) d, b, c, a

6 a. fillers, b. mistakes, ¢. Practice, d. communication,
€. messages

7 Answers will vary.

Assessment 9

1 a. It kills more people. b, There should be basic education
about hand-washing and safe water use. c. Women and
children collect water, and it can take up to four hours.

d. It will be a lot easier to collect water if there are water
wells in every village. e. People have to spend their money
on doctor’s bills.

2 a. There are going to be floods. b. The trash might
contaminate the water supply. ¢. There will be a lot of
diseases. d. it may help save some water. e. People are
going to get sick.

3 a.judge, b, participant, c. moderator, d. debate,

e. secretary

4 (From top to bottom) ¢, e, a,d, b

5 Answers may vary.

6 Answers will vary.

Assessment 10

1 a. The announcement is for parents. b. Teenagers might
not say anything because it could be embarrassing for
them. ¢. The rise in use of smartphones and portable
electronic devices has made the problem worse. d. This is
called cyberbullying. e. They need to call Teencenter and
ask to speak to their family counsellors.

2 (From top to bottom)f, ¢, e, d,a, b

3 a. eat, b. eating, c. eat, d. eating

4 Answers may vary.

5 Answers may vary.

6 a. hormone, b, calorie, ¢. muscle, d. workout, e. lace,
f. fidget

7 Answers will vary.



Becoming an Adult

1. Rumspringa: Teeneagers choose to stay in their Amish
community or joining external society. Quinceafiera:
Teenage girls have a party to celebrate their coming of
age. Both: Celebrations are related to the transition from
one period of life to another.

2. Possible answers: a. That we prepare for being adults.
b., c. Answers may vary.

3. Answers may vary,

The Gunpowder Plot
1. a. Important. It was the place where they stored
gunpower, b, Extremely important. He was a military
expert.
c. Important. [t was a place used to plan the conspiracy.
d. Extremely important. That letter warned the
government.
2. a. The failure of the gunpowder plot. b. Guy Fawkes
c. No. d. To remember the origin of the tradition
e. Answers may vary. '
3. Possible answers: a. The Grito de independencia
b. It is similar because we celebrate them every year.
¢. That's how Miguel Hidalgo started the independence
movement.

Glohal Warming

1. Possible answers: a. Severe climate changes. b. Because
we can reduce pollution.

2. Causes: farming, burning fuels; Consequences: weather
changes, hurricanes, droughts

3. Answers may vary.

Local Hero

1. a. A magazine, b. Stories from newspapers are shorter.
C. Stories are real.

2. Answers may vary,

3. a. Yes, because he saved his family. b. To be brave when
it is needed. . Answers may vary.

Pygmalion

1. Possibfe answers: Higgings or Liza
2.bacd

3. Answers may vary.

Inventors That Changed the World

1. a. Some activities would be difficult. b. They will be easier
to use and have more functions.

2. Possible answers: eco-friendly inventions, computer, GPS,
text messages, social networking, robots, sneakers, drones,
personal stereo, game consoles

3. Possible answers: a, To reduce pollution. b. Yes, at home.
C. Saves electrical energy. d. To save money and energy,

The Psychology of Shopping

1. Answers may vary.

2. Possible answers: Reorganizing the presentation of the
products.

3. Possible answers: a. Have special offers. b, They make us
buy more than we need.

How to Write a Dramatic Monologue
1. a. Base your character on someone you can relate to.
b. Give your character a name and write a short biography.
c. Brainstorm monologue topics and write
a draft. d. &dit your draft until you like it.
2. Answers may vary.
3. a. Answers may vary. b. Check Monologue Checklist
on page 94.

Water, Water, Everywhere
1. Answers may vary.

2. Facts: Check Fact boxes. Opinions: Answers may vary.
3. a. Untreated water, excessive use, pollution, improper
water management, b. We can increase the amount

of fresh water.

Obesity in Adolescents

1. a. Answers may vary. h. Foods with little nutritional value.
¢. Encourage heaithy eating and exercise.

2. Marked: b, c

3. Answers may vary.



Evaluation Tools

Name:

Final Evaluation Instrument: Observation Guide

Name: Topic:

Aspect to evaluate Excellent Good Poor

Observations

The context of the anecdote

The memorable event

Use of the simple past

Variety ot words and expressions

Clear speaking voice

Name:

Final Evaluation Instrument: Evaluation Questionnaire

1. How did your parthers respond to your ideas?

-y

' 2 How did you respond to your partners’ ideas?

3. How did you divide the speaking parts for the presentation?

4. How did you prepare and practice for the presentation?

5. How did vou include the chart and the ideas from the essay in your presentation?

6. How did you feel about the presentation and your part in it?

7. Overall, how would you rate your group?




Name:

Evaluation Tools

Final Evaluation Instrument: Rubric

Category

Excellent (9-10 points)

Adegquate (6-8 points}

Inadequate (4-5 points)

Content
Score:

Instructional poster inciuded
clear instructions and
appropriate pictures to
support them.

Instructional poster included
some instructions and
pictures to support them.

instructional poster didn’t
include enough instructions

and pictures to support them.

Use of language
Score:

Was able to write instructions
in sequence for different
possible situations with

no or few mistakes. Used
imperatives correctly,

Wrote instructions in
sequence for different
possible situations with
difficulty with mistakes. Used
imperatives but needed help.

Needed a lot of my help

to write instructions in
sequence for different
possible situations. Was not
able to use imperatives.

Preparation

Score:

Had all the matenals needed.
Completed his or her part
correctly.

Had most of the material
needed. Compteted his or
her part of the work with
difficulty.

Didn't have all the material
needed.

Couldn't complete his or her
part of the work,

Organization
Score:

Began work promptly and
finished tasks on time.

Didn't start to work on time,
but could finish task on time.

Didn't start to work on time,
and didnt finish task on
time,

Total:

Comments:

Name;

Final Evaluation Instrument: Questionnaire

1. Did the student include all of the relevant elements in their story?

2. Did the student use the different elements to make sensible comparisons?

3. Did the student compare the information presented in the stories?

4. Did the student compare the different styles of the stories?

5. Did the student describe how stories in different publications contain different information and styles?

6. Was the student able to reflect on their work and learn from it?




Evaluatlon Tools

Name:

Final Evaluation Instrument: Graphic Organizer

Intonation

Prosodic

reseurces
Exclamation

Posture

Nonverbal -
language

Facial gestures

Eye contact

Name:

Final Evaluation Instrument: Anecdotal Record

Theme of infographic:

Description; (Example: Juan presented an
infographic ot a time machine. He explained that.. )




Name;

) Evdlijation Tools

Final Evaluation Instrument: Interview

1. How did you feel when making or responding to a complaint?

2. What useful things did you learn about making and responding to complaints?

|
|
i
i
|
3

3. What new language did you learn?

:
]
i
i
i
i

4. How well did you interact with your partner?

5. Which aspects of making complaints do you need more practice with?

o et s

Name:

Final Evaluation Instrument: Rubric

e g

Monologue Rubric

Excellent (9-10)

Good (7-8)

Needs Work {5-6)

Theme and Organization

Topic addressed in detail
with very clear beginning,

Clear beginning, middle,
and end. Main points of

Unclear organization of

clear communication with
appropriate fillers.

communication.

Score: I topic and lack of purpose.
middle, and end. topic addressed,

Language Excellent range of Good range of Inappropriate or

Score: vocabulary and extremely | vocabulary and effective | incoherent language; little

vocabulary range.

Stress and Tone

Wide range of stress
and tone that helps

Some use of stress and
tone.

No change in tone, and
little stress or emphasis.

Score: ‘
understanding.
Audience Completely appropriate | Appropriate for some Inappropriate for target
Score: for the target audience, members of the audience. | audience.
Total: Comments:




Evaluation Tools

Name:

Final Evaluation Instrument; Checklist

Checklist
4 = excellent 2,3=0K

1 = needs improvement

a. The group/student is organized had material ready.

b. The group/student worked independently from me.

¢. The group/student shared work and divided roles appropriately.
d. The group/student collaborated well.

g. The group/student stayed on task.

h. The group/student participated in the discussion.

Name:

Final Evaluation Instrument: Descriptive Scale

1 2 3
Inadeguate Adequate Good

Unit 10

4
Very Good

5
Excellent

Overall Presentation --——

Prosodic Skills -+

]
Content and Message -—

Language 4—[




Evaluation of all skills in Crossover should be interpreted at the B1 {Threshold) Level of the Common
European Framework. This states the student "can understand the main points of clear standard input
on familiar matters regularty encountered in work, school, leisure, etc. Can deal with most situations
likely to arise whilst travelling in an area where the language is spoken. Can produce simple connected
text on topics which are familiar or of personal interest. Can describe experiences and events, dreams,
hopes, and ambitions and briefly give reasons and explanations for opinions and plans.” You should
keep this in mind when marking written and spoken work.

[ Writing ;
0

Le--d

It is unrealistic to expect students to produce perfect examples of reviews, biographies,
and other texts at A2 level. However, they should be aiming to do the following:

» Use simple sentences to describe an event (where, when and what happened).
« Use short sentences and expressions to write about different aspects of daily life.

» Write personal letters or e-mails with standard expressions conveying functions such
as introducing oneself, inviting and responding, thanking people, or making requests.

s Give details about where they live and how to get there.

« Give information in guestionnaires about their education, work, interests, and
special skills.

« Use simple linking words effectively (but, because, or, etc.).
» Show they have a vocabulary large enough to give relevant information to the task.
* Use linking words to express a chronological sequence of events (first, then, etc.).

= Use previously taught language such as tenses and conditionals in appropriate texts
and in a relevant way.

The overail marks in the table provide
a uniform criteria to the guestion of
whether a student has achieved the
above goals when writing a text.

Overall Marking Scheme
Mark Criteria (3 = Pass)
Excellent
Good
Reasonable
Inadequate
Poor
Irrelevant/illegible

[e=RE R (SRR ) |

~

However, before giving a final mark for a written text, separate assessments should be made

on the foilowing areas:

Content—Does the text include all the points related to the task?

Organization and cohesion—I|s the text logically presented and understandable?

Appropriacy of register and format—Is the writing style and presentation appropriate to the

type of text in the task?

Accuracy and range—Does the text include wide and effective use of previously taught

vocabulary and grammar?

Target reader—Is the intended message clearly communicated?

o



Mark ng ::Cliifériaf

A Concert Review

Content (major points)—Review must include all the
points in the tips box, i.e., title, when and where they
saw the performance, give general details (who wrote

or performed it), more details (story, likes/dislikes),
and a recommendation.

Content {minor points)—Extra details about the
performance, including additional reasons why they
liked or disliked it.

Organization and cohesion—Review contains clear
organization of paragraphs moving from general to
specific and giving an opinion and recommendation

ecting words in the report that indicate contrast.

2 (Circle two conn
u do at home.

B 3 Write three questions about free-time activities yo

Interview some classmates.

i i bout
- 4 Use your findings to make notes under each heading. Write 2 report al

free-time activities you like and don't like.

Introduction  Findings Recommendations Conclusion

i versiof.
§ In pairs, exchange and correct your reports. Write a final

Crossover 1, Student’s Book, p. 34

at the end.
Appropriacy—A review
Target reader—Enough information for the reader to
form an opinion about the performance and decide if
he or she wouid like to see it.

Accuracy and range—Appropriate language for giving
details of and an opinion about a performance. Use of
relevant vocabulary and structures previously taught.

The Flaming Lips
Navember 17
Foro Sol Mexico City

Last week | werit to a festival which presented an american band :
called The Flarming Lips. | would describe them as a psychedelic v
happy band of afternative music. | know them since 1993 and this - . ~
i the first time they comre to Mexico. Content—All content points

_ covered and developed wefl. (5)
First the staff appeared to fix the stage all dressed in orange
. Accuracy and range—Mostly
as street workers, the drumms, cables, amplifiers and even the
‘ o accurate, but some errors, (the
mcroplwones were orange tool Then the Ieadnng singer appeared show begun..) and awkward
ina white suit and said hello to us, and the show begun with gun...

differert projections on the screens behind them expressions (they appeared
through all the show...) No

examples of passive (taught in
class). Excellent range. (4)

A funny detail was that, previously they had chosen people from
the audience to det dressed with teletubbies costumes and they
appeared through all the show onstage, lucky theml The singer
introduced them and then got inside a giarit plastic bubble and
walked on top of the crowd|

Organization and cohesion—
Good, clear organization, Good
use of linking words. (5)

They played almost all their greatest hits and everyone sang each
of them. | was a fittle unhappy when they said goodbye without
playing one of my favourite songs. But for sure it was a great
show. and you don' need to know them previously because for
sure you are gonna love them.

Appropriacy—Generally
appropriate, (4)

Target reader—Woulid be fuliy
understood by the reader. (5)

Grade 5
. ,

e



Marking Criteria

A concert review

Fabulosos Cadillacs

The Fabulosos Cadillacs were performed in México
City at November

They haven't been to México since 2002, when the
band broken relations ships

The band sang marty songs and danced many styles
in this concert. The people was singing all songs but
when they sang "Malbicho™ The peaple was clapping
and dancing

The band played some instruments, all of them were
magnificerit The sound was cool too. My favorite
time was when they sonds "Matador” This song was
written for them and was a hit in the nineties

I you like the rock music and ska, you should be
listen this band.

(COntent—AH major content points
included, with some omissions. (3)
Accuracy and range—A number of
errors that don’t affect communication.
Some attempts at passive voice.
Reasonable range. (3)

Organization and cohesion—Adequate
organization. No linking words. (3)
Appropriacy—Appropriate register
attempted but not always successful. (3)
Target reader—Message communicated
with some effort by the reader. (3)

Grade 3

(
R ¥ | Assessments
1
: These marking criteria can be used for the written Mark  Mark Mark
. . . ; . 0
| guestions in the assessments in the Teacher's Guide. > A 90-100%
- . . 4 B 70-90%
{Teaching Tips} Al writing assessments carry a score of 10 points. 3 C OO0
. Use these criteria to mgrk your students’ work and 5 D 30-50%
! double the grade you give them to get a mark out 1 E 10-30%
] of ten. It is also possible to adapt this system to 0 I 0-10% J
I . . - -
1 Lthe grading criteria you have in your school.
:
1
1 4 .
+ - -3 | Correction and feedback
Students should be encouraged to
correct their own and each other's Symbol Meaning Example
work. Underline each mistake in a sp__ | Spelling _ recieved
text and use the following key to P Punctuation Whats your nName.
tell students what type of error WO_| Word order Always | 80 shopping.
, T Wrong tense They have plaved vesterday.
they are looking for. . - -
) . S/V | Subject-verb disagreement | The people was clapping.
Itis ofter': a good idea to focus on M | Meaning not clear Come and rest with us.
one particular problem area, rather [] | Unnecessary word It was too much difficult.
than trying to correct every mistake \_ A | Missing word You should listen them.
in a text. Hold class feedback
sessions about common problems.

\.

©




Marking Criteria

Speaking }

Teaching tips k

(Students’ speaking skifls should be continually assessed throughout the year using the
speaking activities in the course book. It is important that students can express themselves
in basic situations and use relevant strategies to help them make progress in the
classroom. Functional situations include

» asking for and giving information. + responding to statements.

» stating simple facts. + describing oneself and others.
+ ordering food. + describing homes.

* buying tickets. » telling a simpie story.

* reacting to news. + describing one’s background.
» making and responding to invitations. * asking for repetition.

» describing likes and dislikes. * showing understanding.

* making arrangements. « asking for help.

Evaluation takes into account the following performance indicators:
Grammar and vocabulary—Accuracy and range leading to effective interaction.

Discourse management—Logical development of sentences relevant to the task.
Assess factors such as tinking words and overlong hesitation.

Pronunciation—Ability to produce intelligible words that fulfilf the requirements
of the task.

Interaction—Active development of discourse, inciuding intiating and responding
appropriately.

Use these indicators to award an overall Mark | Criteria (3 = Pass)
mark on the effectiveness of students’ 5 Excellent
responses to the task. 4 Good
3 Reasonable
2 Inadequate
1 Poor
0 Irrelevant/incomprehensible

These marks can be adjusted and adapted to the marking scheme at your schoot
k(see writing evaluation).

~

rCorrection and Feedback

This should be used to help motivate students rather than embarrass or demotivate them.
* Try to correct individual students on a one-to-one basis.

* Do not name individual students when doing class feedback.

» Monitor speaking activities and make notes of common mistakes for a class
teedback activity.

» Do not try to record every mistake you hear. Focus on certain aspects and tell your
students in advance what you are listening for, so they have an opportunity to correct
themselves when they talk to each other.

« Give feedback on positive aspects and where students are making progress.

\.

\
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Track 2 [Unit 1, Activity Book page 10)

Dana: Hello?

Mag+: Hi Danat it's Mary. How are vou?

Dans: Oh, Hi Mary! So sorry | missed your sweet sixteen. | really didn’t
want to miss your party, but we just got back from our trip. But... |
can't wait to hear all the details, Did you have a goed time? Teil me
everything!

Maky: It was amazing! | wore a short blue dress and Sephie brought
me a tiara as a surprise. | felt like a princess.

Dana: Wow, I'm sure you did! What happened with the photo shoot?
Did your parents let you have it?

Mam: Yes, they did. We had so much fun. The limo picked us up after
lunch... It was huge' The limo drove us all through the town on
the way to the beach and we were dancing and screaming with the
music playing LOUD.

Dana: Wow, it sounds like | missed a great time! Wait. .. but Sarah told
me that something happened during the photo shoot at the beach,
what happened?

Makr: Yes!t She was supposed to have lunch with us at my house but
she was late so... she called me to say she would catch us up at the
beach.... but when we got to the beach... She was running along the
shore and somehow, she fell! Right when she wanted to get up, a
wave caught her!

Dana; Oh... my... god!

Mawv: | know! She ended up on the ground all wet and her dress was
a real mess. She laughed at it, though so we all laughed. We took so
many pictures. |t was so funny.

Dana; What about the party?

Maxr: It was phenomenal' There were roses at every table and a candy
cart at the back of the room full of delicious treats. There was even
a sweet 16 cake that my grandmother made, The ) was amazing,
we danced all night lang, my feet stifl hurt... and guess what?!

Dana: Oh no...hang an, don't tell me, Sophie mentioned it. There were
fireworks, right? Are you serious?

Mawy: Yes. fireworks! I'll never forget that moment.

Dana: Shut up! | can't wait to see the pictures!

Track 3 (Unit 1, Activity Book page 12)

Reeecea: Hi Noah. How have things been?

Noan: Hi. Rebecca. Fine here. We've been working on the Fishers'
house. But tell me about New York. Was it amazing?

Restcra; It was! It was possibly the most amazing three maonths of my
life.

Neaw: What did you do?

Risreca: Well, do you remember that my parents organized that
summer computer programming course at New York University? So
 started learning about creating online courses and after about a
month, | created my own course.

Noax: A course? Can you create courses?

Resecea: Yeah. | learned on my summer program. | created an online
course that taught the New York students about what we know
here. The importance of family, how to create communities, how to
enjoy the simple things in life, They had never experienced the kind
of life we have.

Noas: That's sa brilliant! How many people registered?

Resicca: It was reatly popular; over 500 students registered. But let me
tell you about this one event, So, obviously, it was a surprise that
an Amish girl created an online course—especially a really populiar
one. So | got interviewed by a newspaper and then... | went on TV!

Noas: Sertously?

Audioscripts

Regecea: Yep. They interviewed me. And, first they asked me questions
about life here. They wanted to know what the community was like
and if | missed my family. Then they asked me about the course and
how it worked.

Noan: | can’t befieve you were on TV!

Reatcca: But that’s not the most amazing part. While | was doing the
interview, they brought out the next guest—it was the mayor of
New York! He said that all of New York could learn a lot from our
community and we Yook pictures together. Look!

Naaw: That's incredible! What an amazing story!

Track 4 [Unit 1, Activity Book page 12]
1. How have things been?

2. Was it amazing?

3. What did you do?

4, (an you create courses?

5. How many people registered?

Track 5 (See Reader, pages 15-24)

Track 6 {Unit 2, Activity Book page 24)

Narearok; Welcome to Culture and Traditions. Today, we are looking
at the British tradition of Bonfire Night. This is celebrated all
over the United Kingdom on November 5th every year. It is also
known as Guy Fawkes Night, and it is when the Gunpowder Plot is
remembered.

What was the Gunpowder Plot? Over four hundred years ago, during
the reign of King James |, & group of people attempted to blow up
the Houses of Parliament in Londen. Their plan was to kill the king
and his government. Led by a man called Guy Fawkes, they hid
barrels of gunpowder in the basement of the Parliament buildings.

But the plan never succeeded. On the morning of November 5th,
Guy Fawkes was waiting in the basement for Parliament to start. Just
as he was about to light the fuse, he was discovered and arrested,

To celebrate the discovery of the plot, King James ordered that
the people should have a great bonfire party. The tradition still
continues in towns and cities all over the country on the same day
every year.

First, a Guy is made out of old clothes stuffed with paper or straw. The
Guy is a reminder of Guy Fawkes. In some areas, during the days before
Bonfire Night, children often take their home-made Guys ot on the
street and ask for “a penny for the Guy.” Sometimes, for fun, the Guy

is dressed as a famous celebrity or character from a story or film. The
money is supposed to be used to buy fireworks for the party.

Then, on November 5th, the Guys are tied to stakes and placed on
top of a big bonfire. There is a firewark display to remind people
of the plot to htow up Parliament. People meet in parks for huge,
public displays. or have small family celebsatiens in backyards. In
big towns and cities, you can occasionally see torch-lit processions
leading to where the bonfire and fireworks displays are.

The weather is rareiy very nice in Britain in November. People wear
warm clothes or take umbrellas to stay dry in the rain. But there

is always lots of traditional food to eat. The bontires are usually

used to caok potatoes wrapped in foil and to heat up soup for the
crowds. Sausages, steaks, and other types of meat are cooked over
the flames, and marskmallows are toasted in the fire. The traditional
cake eaten on Bonfire Night is parkin cake, a sticky cake containing a
mix of oats, ginger, treacle, and syrup. It tastes delicious!

&



Audioscripts

Track 7 [Unit 3, Activity Book page 38)

Fire cirer: Good morning. I'd like 1o start by thanking your principal
for inviting me here today. This is the part of my job that | most
enjoy. On a normal day, my job is not an easy one. Fighting fires
can be extremely dangerous and | have been in some very difficult
situations, But | know that if i talk to you teday and you understand
the importance of protecting the forest, well then my job gets a
little easier.

| want to start by making clear that there are definitely things that
we can do to protect the forest and prevent fires. Some of them
involve what we do when we are in a forest and there are other
things that we need to do every day. Let me start by mentioning
what we can do every day.

First, throw your trash in the correct trash can. You all know that
some things can be recycled and you save people a lot of time if you
are organized with your trash. Alse, if you can use something again
well, do that! Use it again and don't throw it in the trash.

Next, turn off whatever you are not using. This might mean lights

in a bedroom, a TV in the living room, or the tap when you are
brushing your teeth. The less we use things, the less energy we need
o create.

Now some of you might be asking yoursetves why I'm talking about
trash and saving energy. What do they have to do with forest fires?
Well, the answer is pretty simple, Every year, it gets hotter and
hotter and the fire seasons get longer and Yonger. Different people
might say different things about what humans have done to cause
global warming but it is a fact that every year is hotter and if you
can help by recycling trash and not using energy then great.

Global warming affects the forest in different ways. Obviously, it is
hotter so the forests are drier and easier to burn. The insects like
the hot weather so they live longer, eating the trees and drying
them out even more. Finally, global warming means there are more
storms and more trees get hit by lightning.

So, do what you can guys!
Ok, so what can you do when you are in a forest?

Well, it is pretty much the same. First, throw your trash in the trash
can. Paper and glass tan cause a lot of fires. Also, don't leave trash if
you can use something again or take it with you.

Next, don't use energy if you don't have to. | don't mean don't walk!
| mean fires. Always check if you are in an area where you can make
a fire, and if you make a fire, put it out when you are finished.

Then, remember that fireworks are great fun but they can also
create fires so be really careful where you use firewaorks,

Finally, if you see something that might cause a fire, tell someone.
Maybe you see a big pile of dry trees, maybe you see a pile of trash,
maybe you even see a small fire. Just tell someone. We are always
happy to get information.

Well, thanks for your time today kids and remember, stopping fires
isn't just in the forest. It's an everyday thing.

Track 8 (See Reader, pages 35-44)

Track 9 [Unit 4, Activity Book page 41)

ReeorTer: Today we have a special guest in the studio. Tina Smith has
an incredible story to tell us. Hello, Tina.

Tina: Hi!

ReporTer: Where did this story happen?

Tiva: On Maikhao beach in Thailand.

Rerorrer: When were you there?

Tina: | was 11-years-old. | was on vacation.

Reporter: Who were you with?

Tina: My family.

Rercrier: What happened?

Tina; Well, | was standing in the sea when the tide suddenly rushed
out. Everybody was staring in amazement. | knew what was
happening. A tsunami was coming.

RerorTer: How did you know?

Tina: We had just completed a geography project about tsunamis and
huge waves at schoo!.

RerorTer: Wow. That was lucky! What did you do next?

Tinaz | told my parents we were in danger, At first, they didn’t befieve
me.

Rerorter: Why didn'’t they believe you?

Tina: Because they thought | was toe young to know about tsunamis.

Track 10 (Unit 4, Activity Book page 41)

RerorTer: What did you do next?

Tina: | told my parents about my geography projects. | explained how
tsunamis come from earthquakes under the sea, .

ReporTer: What did your parents do?

Tina: They immediately told the hotel owners and the other people on
the beach. Everybody evacuated the beach. The big wave came just
a few minutes later.

Reporter: Did you save everybody?

Tina: Everybody survived. But it wasn’t me who saved them. My
geography teacher should take the credit. He told us how and why
tsunamis happen. I'm happy now that | was listening in that class.

Track 11 [Unit 4, Activity Book page 41)
a. What did you do next?

b. What did your parents do?

c. Did you save everybady?

Track 12 [See Reader, pages 45-58)

Track 13 [Unit 5, Activity Book page B0)

Mgs. Pearce: A young woman asks to see you, sir.

Hicains: A young woman! What does she want?

Mgs. Pearce: Well, sir, she says you'll be glad to see her when you know
what she’s come about. She’s quite a common girl, sir. Very common
indeed. | should have sent her away, only | thought perhaps you
wanted her to talk into your machines. | hope I've not done wrong;
but really you see such queer people sometimes—you'll excuse me,
I'm sure, sir,

Hiceins: Oh, that’s all right, Mrs. Pearce. Has she an interesting accent?

Mgs. Pearce: Oh, something dreadful, sir, really, | don't know how you
can take an interest in it.

Hicains: Let’s have her up. Show her up, Mrs. Pearce.

Mgs. Pearce: Very well, sir, It's for you to say.

Higains; This is a bit of luck. I'll show you how | make records. We'll set
her talking; and I'll take it down first in Bell’s Visible Speech; then

o
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in broad Romic; and then we'll get her on the phonograph so that
you can turn her on as often as you like with the written transcript
before you.

Mrs. Pearce: This is the young woman, sir.

Hiceins: Why, this is the girl | jotted down last night. $he’s no use: I've
got all the records | want of the Lissan Grove lingo; and I'm not
going to waste another cylinder on it. Be off with you! i don’t
want you.

THE FLOWER GIRL: Don't you be so saucy. You ain't heard what ! come for
yet. Did you tell him | come in a taxi?

Mgrs. Pearce: Nonsense, girll What do you think a gentleman like Mr.
Higgins cares what you came in?

The riower G Oh, we are proud! He ain't above giving lessons, not him:
i heard him say so. Well, | ain't come here to ask for any compliment;
and if my money's not good encugh | can go elsewhere.

Hioins: Good enough for what?

The rower airL. Good enough for ye-oo. Now you know, don't you?

I'm come to have lessons, | am. And to pay for ‘em too: make no
mistake.

Hicaivs: Well!!T What do you expect me to say to you?

The rLowER GiRL: Well, if you was a gentleman, you might ask me to sit
down, § think. Don't | tell you 'm bringing you business?

Higeins: Pickering, shall we ask this baggage to sit down, or shall we
throw her out of the window?

THe rLoweR GIRL: Ah-ah-oh-ow-ow-ow-00! | won't be called a baggage
when F've offered to pay like any lady.

Pickering: What is it you want, my girl?

The Fowek iRt | want to be a lady in a flower shop ‘stead of seilin’ at
the corner of Tottenham Court Road. But they won't take me unless
k can talk more genteel. He said he could teach me. Well, here | am
ready to pay him—mnot asking any favor—and he treats me as if |
was dirt.

Mgs. Prarce: How can you be such a foolish ignerant gifl as to think
you could afford to pay Mr. Higgins?

The rower cirL: Why shouldn’t 12 | know what lessons cost as well as you
do; and I'm ready to pay.

Hieains: How much?

Te FLOWER GIRL: Now you're talking! | thought you'd come off it when
you saw a chance of getting back a bit of what you chucked at me
last night. You'd had a drop in, hadn't you?

Hiceins: Sit down.

THE Frower sirL: Oh, if you're going to make a compliment of it—

Higoins: Sit down!

Mgs. Pearce: Sit down, girl. Do as you're told.

T rLower ik Ah-ah-ah-ow-ow-o0!

Pickering: Won't you sit down?

T+E rlower iee; Don't mind if | do.

Hicuins; What's your name?

The rower siRL: Liza Doolittle,

Hicaws: Eliza, Elizabeth, Betsy and Bess, They went to the woods to get
a bird's nes’. They found a nest with four eggs in it. They took one
apiece, and left three in it!

Track 14 [Unit 5, Activity Book page 64)

Hushes: Thank you! Hi, everybody. My name is Julia Hughes and I'm a
theatre teacher, In my job, | have seen many young actors struggle
to portray their characters. And | always give them the same advice:
Don't think about what your mouths are saying. Think about what
your bodies are saying!

Today, 'm going to give you same tips that | always give my students
on how to achieve better use of nen-verbal communication.

First, use your face. All of it. Most non-verbal cemmunication comes
from facial expressions. Look at this picture for example. The girl

is raising her eyebrows, she has her eyes wide open, her mouth is
moving up to one side, Without any context or hearing any dialogue,
we can tell that the girl is apologetic, It's as if she is saying “I'm sorry,
there's nothing that | can do.”

The second thing that you need to be aware of is your body. While
your face will tell the audience what you are feeling, your body will
tell themn how you're dealing with the emetion. Look at the boy in
this picture. His face tells us he is scared, but the hands holding his
head tell us that he is in shock. He cannot believe what is happening
and he has no idea what he is going to do about it. Your posture

is also really important, If your character is supposed to be happy,
put your shoulders are hunched over and your head is down, the
audience won't believe you.

Finally, think about the space around you and maintain eye contact.
Don't be afraid of moving around and touching the things around
you. The space between you and the objects or other people can tell
the audience a lot. In this picture, we can see that these two people
are arguing and angry. But, they are standing close to each other and
the boy is looking directly at the adult, which tells us that the boy is
not going ta stop arguing. He is making his point and he probably
thinks that the situation is unfair.

Now, there are many other points to discuss but...

Track 15 [Unit 6, Activity Book page 72]

Natauia: Wow! Cool! What is that?

James: It's my new Multi-bot. It's a robaot. It was invented in Japan. | got
it the other day.

Naraua: T've never heard of a Multi-bot before. What's it for?

James: It can be used to do lots of things, but it has three main uses.
It's for hemework, entertainment, and it can even be used for dog
training!

Natauia: You mean like a dogsitter? How does it do that?

James: Well, | use it to keep my dog Sparky off my bed when ¥'m not
home. The Multi-bot’s eyes can detect movement, so when Sparky
jumps on the bed, the robot says “Sparky, get down!” | had to
program it to say that. It took a while, but it was worth it!

Natauia: Wow! That's amazing! Can it do your homework too?

James; Well, it can't actually do your homework, but it can help you
do it.

Nataus: Really? How? | need same help with my homework.

|ames: 1t has an internal dictionary which detects spelling mistakes.

1 just hold up my work and it tells me if there are any mistakes.

Naraua: What a great invention! And what about entertainment? Does
it play the piano?

James: Ha, no. But you can use it as a movie projector.

NarauA: No way. That can’t be true! How?

|ames: Really, it can, It has hundreds of movies in its memeory. | just
choose one and then project it onto the wall through the Multi-bot.

Narauia: What a cool invention! | bet they are expensive!

Track 16 [Unit B, Activity Book page 74)

Teacrer: OK, class. Today we are going to look at how satellite television
works. Have you ever wondered how you can watch the same program
as millions of other people across the world? Well, it's possible because
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of satellite television technology. Why do we need satellites? It is because
the Earth is round. Television companies change programs inte signals.
If we sent a signal across the Earth’s surface, it would get lost on the
curved surface. But sateilites are used to beam a signal to any part of the
Earth’s surface. When you send a signal to it, it can reflect it back to the
Earth or transmit it to another satellite.

Grei; How does it work?

Teacuer: A satellite TV works like this. First, a programming source
sends signals to a satellite. This signal is sent back to Earth.

Bov: Where are they sent? Are they sent directly to our televisions?

Teacuer: No, they aren't, They are sent to a broadcast center. Broadcast
centers can receive signals from many different programming sources.
The signals are then beamed to other satellites, which reflect them back
to the Farth for a second time. There they are received by dish antennas
on houses. These are installed by the television operators. The signal is
transmitted by the dish. This is the machine that passes the signal on to
the television. So satellites are like reflectors in the sky, which gather and
re-transmit television signals! Does anybody have any questions?

Bov: When was the first satellite sent into space?

Teacritr: In 1957, It was called Sputnik, but technology has advanced
a lot since then. Satellites are now used for communications,
earth's observation, military, navigation, scientific observation, and
monitoring the weather.

Track 17 [Unit 7, Activity Book page 80)

Man: Oh hello, am | speaking to the Customer Service department?

Acent: Hi. My name is Justin, a Customer Service Agent for Furniture
Deluxe. How can | help you sir?

Man: Oh finally. Look, I'm calling because I've got a problem with the
table | just bought.

Aceni; What seems to be the problem sir?

Man: The problem? Well, the problem is that this table is impossible to
make.

Acent: Why is that sir? All of our products include instructions and
diagrams.

Man: And the parts? Do they include all the parts too?

Acknt: Well, yes sir. They should include all the parts. Is there a part
missing?

Man: Yes. The small screws are missing, | can’t attach the top of the
table to the legs without the small screws, can 1?

Actnt: 'm sorry about that sir, Can you give me the product code of
the table you bought?

Man: Sure. It’s IT835619.

AGENT: |TB35619. Just a second. OK, yes sir. You're right, 12 screws
should be included in the box. I'm very sorry about that. Would you
like me to tell you the size of the screws so you can buy them?

Man: Buy them? No, | don’t want to buy them. I've already paid for
the box. You didn’t put them in the box. You should pay for them, |
want you to send them to me.

Acent: I'm sorry sir. It is not our policy to send out extra parts.
However, if you take your receipt to the store you bought the tabie
from, they can provide you with the screws.

Man: | have to go to the store again? OK. Fine. I'll do that. And should |
just ask for the screws?

Acent: If you give them your customer complaint number, then they
can help you. Your customer complaint number is CA, ...

Man: Hang on. | don't have a pen, One second. OK, say that again.

Acent: OF course, sir. Your customer complaint number is CA1984523.

Man: Thank you.

Acent: Is there anything else | can help you with sir?

Man: No, that's it. Thanks. Goodbye.

Acenr: Thank you for contacting Furniture Deluxe. Have a good day.
Goodhbye,

Track 18 (Unit 7, Activity Book page 84)

Sawesperson: Oh. Welcome back. How are you? How is the new kitchen?

Man: That's exactly why we are here!

Satesperson: Oh. Ok. Is there a problem?

Man: Is there a.... Yes. Yes, there’s a problem, The kitchen you sold us
is too small!

Sateseerson: Excuse me?

Woman: The kitchen doesn't fit in the space.

Saeseerson: I'm not sure | follow you.

Wanan: What | mean is that the dimensions are wrong.

Sateseerson: But you gave us the dimensions. We followed your
instructions.

Man: Are you saying that is our fault?

Saueseerson: No. Sorry. Let me explain. Please have a seat.

Saieseerson: Ok. Please tell me what happened. Would you like a glass
of water?

Man: Ok sure. Look, when the men arrived and they put in the
kitchen, they left a big space in the corner. We can’t have a space.
It looks terrible!

SaLeseirson; Here's your water.

Man: Thank you

Satesrerson: Ok. Is the space on the side of the working area or the
storage area?

Man: I'm not sure | know what you mean.

SaLesperson: Sorry. Let me explain, The working area is the part for
cooking and the storage area s the part for putting pots and
pans in.

Woman: Look, it's next to this part here. It's the part that we put the
plates and glasses in.

Sateseerson: Good. That part is much easier to change. | think we will
need to come to the house again and check the dimensions of the
space. When are you available?

Man: Can you come this weekend?

Saresperson: Sure, How about Saturday at 37

Man: Perfect. Ok. Thanks very much. Goodbye.

Track 19 [Unit B, Activity Book page 90)

Nagrator; Monologue one.

Teenace wial: Do you want to watch that movie on the weekend? i want
to see it again. Seriously, it's like the coolest movie I've ever seen!
There is one part this guy escapes from an apartment. | loved that
bit! He jumps from the restroom window.. 1t was on the fourth
floor, | think. Anyway, he jumps onta the sidewalk to escape. He
rips his pants and ioses ane of his sneakers when he falls. And, err...
Then what happens? Oh yes, he runs off down the street and goes
into a store... then it gets really exciting. | was on the edge of my
seat. I'm not going to tell you anymore, You have to watch it!

NarraTor: Monologue two,

Teenact gov; I'll never forget the day Jake moved in to the house next
door. It was during the summer holidays, and we were sitting in
the garden. | was eating some of Mother’s delicious homemade
biscuits when there was a shout. Jake was standing on the terrace
in his garden. | couldn't miss him because he had bright red hair.



He smiled and waved so | went to talk to him. i was excited about
meeting someone my own age. He offered me a sweet and we
found out that we hoth liked football. We arranged to play that
weekend. [t was only later that { discovered Jake’s terrible secret.

Track 20 [Unit 8, Activity Book page 84)

Teacter: We don't read and write poetry because it’s cute. We read
and write poetry because we are members of the human race. And
the human race is filled with passion. And medicine, law, business,
engineering, these are noble pursuits and necessary to sustain life.
But poetry, beauty, romance, love, these are what we stay alive for.
To quote from Whitman, “0 me! O Ife!... of the questions of these
recurring; of the endless trains of the faithless... of cities filled with
the foolish; what good amid these, 0 me, O life?” Answer. That you
are here - that life exists, and identity; that the powerful play goes
on and you may contribute a verse. That the powerful play goes on
and you may contribute a verse. What will your verse be?

Track 21 {Unit 8, Activity Book page 8B)

Teenace sirt: Do you want to watch that movie on the weekend? | want
to see it again. Seriously, it’s the coolest movie I've ever seen! There
is one part this guy escapes from an apartment. | loved that bit! He

jumps from the restroom window...it was on the fourth floor, I think...

Anyway, he jumps onto the sidewalk to escape. He rips his pants

and loses one of his sneakers when he falls. And, err... Then what
happens? Oh yes, he runs off down the street and goes into a store...
then it gets really exciting. | was on the edge of my seat. 'm not going
to tell you anymore though. You have to come and watch it!

Track 22 [Unit B, Activity Book page 97)

1. It’s the coolest mavie I've ever seen!

2. He jumps from the restroom window... it was on the fourth floor, |
think...

3. Anyway, he jumps onte the sidewalk to escape.

4. Oh yes, he runs off down the street and goes into a store...

5. 1 was on the edge of my seat. I'm not going to tell you anymore
though.

6. You have to come and watch it!

Track 23 (Unit 8, Activity Book page 98)

Narrator: One

Femate coacn: OK guys, gather round. The finals are on Saturday and |
want you to remember something important. | am very proud of
this team. You have all put in a lot... and | mean a fot... of effort
over the season and you deserve to be in the finals. The other
team... well, they are bigger. They've got guys going to Division 1
schools. You know that and | know that. Alright? We can see that
and so can everybody else. But win or lose on Saturday, you guys
are going to be successful anyway, because you work hard and you
know what that hard work means. Enjoy the finals!

Narrator: Two

Teenack sov: | can't wait for the finals on Saturday. We've been training
really, really hard. 1...! hape we win—nha, obviously! —but it doesn’t
matter if we don't because...well, because we didn’t even expect to
be in the finals! | mean, | can’t believe it. | didn't even start playing
basketball until this season. But we really play well together as a
team, and most importantly... | think ... most importantly, we enjoy
it. The whole season has been so much fun!

Audioscripts

Track 24 (Unit 8, Activity Book page 102)

Sornie: Hi guys. Hope you are OK. Shall we start our discussion?

Cuass: Yes, Sophie.

Helen: Let's get started.

Soprie: Great. Water is a really important issue these days - not just
politically but also socially. Why do you think water is so important?

Roeerr: Well, | think that water is the most important natural resource
in the world.

Hewew; Yes, | think Robert is right. It really is the enly natural resource
that we need every day. However, not having enough water is also
a serious problem. Therefore, governments and society in general
need to find solutions for the scarcity of water.

Sopuie; Helen, you just mentioned something important. | think we all
agree on the fact that water scarcity 15 a problem all over the world
and that it may continue to be a problem if we do not tackle it.
What can we do about water scarcity?

Marco: There’s a lot of water out there, if you think about it. 70% of
our planet is covered by water. The problem is not the lack of water.
It is the fack of drinking water. Only 3% of the water on our planet is
fresh water, and two-thirds of 3% is frozen in gfaciers.

Eric: Sorry, that was two-thirds of 3%? | didn't catch that part.

Auson: Yes, Marco said two-thirds but that wasn't the question. Sophie
asked what we can do about water scarcity. We need to know what we
can all do to protect that 3% of fresh water. We definitely need to be
more conscious of how much water we use when we wash the dishes,
brush our teeth,.... and ummm... how much water is being wasted.

RoeerT: Yes, water needs to be treated as a really valuable resource.
You can't imagine people letting oil or petrol escape but you often
see leaks in water pipes and now the rivers and lakes are drying up.
If we continue like this, we may not be able to get water from them
in the future,

Sopwir: | think what Alison said makes sense. Start with littfe things.
We might be able to help by turning off the tap when we are not
using it, and trying to use less water in the shower or when we wash
clothes. What do you think of those ideas?

Marco: Yes, those are great ideas. We are going to start a recycling and
reducing program at school. Everyone can help by using their own
bags when going to the store, using their own ¢cup when buying a
coffee, or taking plastic bottles to a collection center.

Soeir: | don't understand. How does that help Marco?

Marco: [t helps a lot. All that plastic eventually ends up in rivers, lakes,
and oceans. The less plastic we use, the more clean water we will
have.

Sopnie: Very well, thank you very much for your participation guys.
Eric, did you record that all?

Eric: Yep. Got it.

Sornie: S0, to conclude, we can say that water problems and their
solution...

Track 25 (Unit S, Activity Book page 106)

Jon: Good evening, listeners, and welcome to Current Events. | am
|onathan Freeman. Hal Moore, the world expert on global warming
and its effects on civilization is with us today. Welcome to the show,
Haf!

HaL: Hi, Jonathan.

Jon: Well, Hal, we all know the polar ice caps are melting, but there
seems to be some disagreement as to how much. On one hand,
there are scientists saying there isn't a problem, while, on the other
hand, there are those who believe we are all in great danger. Are
things so bad?

os
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Haw: 1 think so, yes. )t is said that there will be no ice at all in the
Arctic Sea during the summer by the end of the century, And in the
Amundsen Sea in the Antarctic sea levels are rising every year as
glaciers melt. Some scientists say we only have fifty years to solve
the problem.

Jon: Oh dear.

HaL: That's not all. Glaciers have already reduced by five kilometers in
the last fifty years in the Himalayas. Some scientists say that we only
have fifty years to solve the problem. In my opinion, the situation is
worse than a lot of people realize. Ice ts melting all over the world.
Everywhere will be vulnerable.

lon: Everywhere?

Hal: Yes, everywhere.

Jon: What other examples are there?

Hav: Well, in the Alps in Europe, glaciers are going to shrink to
half their size by 2025, and 1 believe there will be nio ice-cap on
Kilimanjaro by 2022. I'm sure that things are going to get worse.

jon: Then what will happen?

Har: I think that sea levels are going to rise to the point where some
cities and even countries will disappear.

Jon: Unbelievable. That is depressing. What can we do to avoid this?

HaL: We should stop emitting carbon dioxide gas now.

Jon: How?

HaL: Walk, use a bike or public transport. Don't drive your car. Also, |
think we should recycte more. But | don't believe things will really
change until politicians are pressured into changing things.

Track 26 (Unit 10, Activity Book page 116)

Narraror; PSA 1
Have you ever been a victim of bullying? School is a time when new
social groups are formed, old social groups change and friends come
and go. This can mean that knowing who to talk to and trust can be
difficult. This is where Childcenter comes in. Childcenter provides
you with an anonymous, expertly trained psychological counsellor
to discuss your problems with. Childcenter: We don't judge. We just
listen. 01 800 669 8255. 01 800 NOWTALK.

Narrator: PSA 2
Bullying has afways been a probiem at school. But the nise in use
of smartphones and portable electronic devices has only made this
problem worse. A recent Childcenter study estimates that over half
of all teenagers in the US have been the victim of cyberbullying. You
might feel that this is not possible to escape. But there is something
you can do. Call Childcenter today and talk to our expertly trained
psychological counsellors.

NARRATOR: PSA 3
Bullying is something that many teenagers experience. However, it
may be difficult to know when your child is being bullied. Discussing
the problem might be embarrassing for them. They may not even
realize how serious the problem is, The most important thing to do
is make sure your child always feels safe to discuss different topics
with you. If you want expert guidance on how to create that kind of
atmosphere in YOUR home, calt Childcenter and ask to speak to our
family counselfors.

Narrator: PSA 4
Many children find schoot difticult. Other children may not want
to play. Making friends can be hard. Schoolwork can be difficult
to understand. Childcenter can help you. If you want to talk to
someone about your problems, the staff at Childcenter can listen.

Track 27 (Unit 10, Activity Book page 118)

Mr. Bovp: OK everyone, quiet please and welcome our visitor. Justine
Strong is an expert in physical exercise for teenagers. Welcome, Dr.
Strong.

Dr. Srrene: Thank you, Mr. Boyd. I'm here to tell you about the
importance of exercise. There are three elements of physical fitness.
First, there is cardio-respiratory endurance. This is the ability to
perform physical activities like swimming over a length of time.
Second, there is muscular endurance. This is the ability to hold a
position or repeat a movement, like running, several times. Finally,
there is flexibility. This refers to general movement, You can practice
this by stretching or doirg voga. You should incorporate all of these
elements into your fitness program. Are there any questions?

Srunenr 1: How often should we exercise?

Dx. Strone: Make sure you do some form of activity for at least thirty
minutes, three or four times a week. If 1 were you, | would exercise
as often as possible.

Srupent 1; But the gym is so expensive.

D=z. Strons: Well, you don't have to go to the gym. Exercise is free. For
example you can walk for thirty minutes every day. There are many
henefits to exercise? Any ideas what they are?

Stupent 2: 1t's good for your heart, isn't it?

Dr. Steong: That's right.

Stunent 3: And your lungs.

Dr. StrongG: Yes.,

Stupent 1: It helps you lose weight!

Dr. Strone: Yes! This is a very important issue. Teenagers need to be
very careful about excess weight, because this can lead to heaith
probtems in the future. There are also other benefits apart from
healthy ones. Any ideas what they are?

Stupent 37 1t usually makes me happy. | think people should exercise
more often because it'll make them happier.

Dr. Sirone; Exactly! The mind-body connection is important for
teenagers. Exercise will also help you perform better at school. Why
don’t you try exercising regularly and see how your grades improve?
It also helps you sleep better and you wake up feeling refreshed.
Give it a try and don't sit around watching television every day.

Track 28 (Unit 10, Activity Book page 118)

Dr. Strone: I'm here to tell you about the importance of exercise. There
are three elements of physical fitness. First, there is cardio-respiratory
endurance. This is the ability to perform physical activities like
swimming over a length of time. Second, there is muscular endurance.
This is the ability to hold a position or repeat a movement, like running.
several times. Finally, there is flexibility. This refers to general movement.
You can practice this by stretching or doing yoga.
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