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Estimado(a) maestro(a):

La Guia Didactica que tiene en las manos es resultado del esfuerzo realizado por el
gobierno federal y los gobiernos estatales para garantizar que los(as) alumnos(as)
que cursan la asignatura de Lengua Extranjera. Inglés puedan acercarse al cono-
cimiento y dominio de una lengua diferente a la materna y, con sus orientaciones
alcanzar una educacion de excelencia.

Los materiales educativos que conforman el paquete didactico le ayudaran a que
los(as) estudiantes de esta asignatura logren familiarizarse, conocer, comprender
y comunicarse en Inglés como lengua extranjera.

Esta Guia didactica contribuird también a su formacion docente, pues en ella en-
contrara recomendaciones metodoldgicas y disciplinares para generar mejores
ambientes de ensefianza y aprendizaje de la lengua inglesa; ademas, cuenta con
un disco que contiene modelos orales e imagenes fijas que le apoyardn en su que-
hacer docente.

Le deseamos éxito.

Distribucién gratuita, prohibida su venta.
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Introduction

Come Together is an intermediate three-level
course aimed at secondary school students.
The series is designed to help students
consolidate and develop language skills
through a wide varicty of interactions with
texts and contextualized communicative
situations. Come Together otfers the students
ditterent opportunities to participate and
collaborate in activities that allow them to
integrate language models and skills into the
production of real exchanges and written
material.

Approach

* The learner is considered to be an active
agent in the construction of learning,

* Collaborative learning, group work, learner
autonomy, and responsibility are fostered.

* Well-thought-out activities are related to
learners’ experiences and interests.

* Opportunities tor all students t engage in
oral exchanges, reading, and writing are
created.

* Language is learned through communicative

activities, models, and interaction among
peers.

* Students are motivated to learn in the most
effective way possible and to value and
respect their own culture and thart of others.

* Arespectful and confident environment is
encouraged, where mistakes are seen as

opportunities to practice and improve in the

English language, and positive teedback is
received and offered.

* Opportuniries o reflect on and practice
values and social skills are provided.

* Several opportunities for self-assessment are

included.

Components

The Student’s Book contains ten unirs, each
one with the same structure: Opening,
Development, Closure, Assessment, and a
Glossary page. The ten units are distributed in
three blocks (Block 1: Units 1-3; Block 2:

Units 4-6; Block 3; Units 7-10). The units in the
Student’s Book are organized according to the
complexity of skills required from the students,
Regardless of this progression, every unit
presents students with a clear process ot
building activities towards a final product and
provides them with the necessary models to do
s0, Every unit is developed within the context
of a particular social learning environment.
There are three types of learning environments:

Family and Community — This learning
environment emphasizes listening and
speaking skills in situations that reflect the
student’s surroundings.

Recreational and Literary — This learning
environment focuses on reading
comprehension developed through literature
and entertainment material.

Academic and Educational — This learning
environment focuses on academic language
related to other school subjects and writing

skills.

I every unit, students are provided with
activities designed to fultill a specific social
practice and a communicative activiry,

Student’s Book Units

Opener
Each unit starts with an opener, which has
four parts:



Learning Stages: This section presents what
students will be achieving stage by stage as
they build up a language product.

Opening: In this section, students will carry
out simple exercises thar will activate their
previous knowledge and will make them aware
of what they need to know for the social
practice of the unit.

[nitial Assessment: Atfter answering this
section, students will have ao idea of how
ready they are to build the Final Product of the
unit and the aspects they need to focus on to
be successful.

Planner: This table provides a list of the
most important activities that build towards
the Final Product. Students will go back and
check them to verify their progress once they
have completed the activites.

Development

The Development stages in every unit will take
students through the social practices of the
language and heip them progress from a tirst
contact and analysis to ditterent practice
exercises that will gradually build up towards a
Final Product. Whenever it is necessary to
identity and practice certain formal aspects of
the language, the Student’s Book otfers a
Toolbox with the necessary explanations related
to the usetulness ot these aspects tor the
exercise of the soctal practice and the
development of their final product. Each
exercise that is part of the chain of activities
that leads to the conclusion of the linguistic
product is clearly marked as For Your Final
Product. At the end of each stage, there is a
section called Assessment - Think About Your
Progress with exercises that provide students
with an opportunity to evaluate themselves
individually, in pairs, groups, or as a class so
that they can realize how much they have
progressed to that point, and to help them
notice it they need review or additional help.

Closure

In this part ot the unir, students will go
through the evidence they have been creating
throughout the entire unit and will present,
socialize, and discuss their Final Product.

After students finish with all their work in
the unit, they will find an Assessment page
where they will selt-evaluate their performance,
the development of their Final Product, and
their teamwork attitudes.
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Other Features

N

Chapter
XX .
L NI

Final Product

This icon indicates when there is
an audio support to accompany
the acrivity.

This icon refers students to the
Glossary at the end of the unit,
where they can find the meaning
of words highlighted in the texts.

This icon indicates exercises that
can be used as part of the students’
portfolios.

This icon refers students to

the Reader that accompanies the
Student’s Book to extend and find
examples of what they are learning,

This icon indicates suggestions to
develop IT skills.

Skills Boxes appear in several
morments for students to reflect
and broaden thinking, learning,
intercultural, and social skills or
as a wrap-up of what they have
practiced.

The key activities
that have this
element are
sub-products that
build up the Final
Product gradually
and progressively.

Each of the three levels ot the Come Together
course is complemented with a Reader that has
a chapter for each unit of the Student’s Book.
This component includes two types of texts:
fiterary and informative. Literary texts are
fictional stories that promote creativity and
imagination, and most of them are taken from
literary classics of English-speaking countries.
Informative texts provide facts and information
to broaden the student’s education. All texts
begin with a set of activation questions that
work as a pre-reading exercise. At the end of
the chapter there are exercises that develop
reading comprehension strategies and extend
students’ knowledge about the text. There is
also a Glossary at the end and footmotes that
students can refer to for key vocabulary to
understand the text.

How to Use the Reader

The Reader is a valuable aid for students to
apply strategies they already have in their
mother tongue to reading in English. Since the
Reader’s texts are consistent with the social
practice in the Student’s Book unit, you can use
them to reinforce the production and
exchanges proposed in the lessons.

You can use the Reader at any time you feel
necessary according to your planning, but it is
recommendable to have at least two reading
moments during the unit and devote some
time to the extension exercises included in each
chapter. In certain moments during the lessons
in the Student’s Book, the Reader icon will
appear to suggest how to use the chapter to
reinforce teaching contents or extend the work
of the social practice of the unit.



The Teachers Guide has ten units that match
the Student’s Book. Each unit in the Teacher’s
Guide includes a table of the contents in the
Student’s Book, teaching notes for all the
sections, and a suggested Evaluation
[nstrument for summative assessment. The
material is planned for 120 core hours. It can be
complemented with the additional material
provided in the Class CD, according to the
weacher’s needs and criteria.

Teacher’s Guide Organization

*» An Introduction to the series and its
components.

* Assessment Guidelines to explain and plan
the different types of evaluation throughout
the school year.

* A customizable Portfolio Form and Teacher’s
Journal to help you organize and assess
students’ evidence and your observations
collected throughout the units.

* An Initial Diagnostic page with tips and
guidelines to begin the course by
understanding where your students are,
where they will get, and areas of opportunity
to emphasize in your planning throughout
the school year,

* Teaching notes and answer keys for the
exercises in the Student’s Book, including the
Assessment section. In every page you will
tind a miniature of the Student’s Book where
the referred exercises are.

* Teaching notes and suggestions for all the
Student’s Book special features, such as Skills
Boxes and Toolboxes.

* Teaching notes to apply intormation
technologies in the exercises where the IT
icon appears to encourage and guide
students in the use of technology to enhance
their learning when it is available.

* A suggested Evaluation Instrument per unit
that can help you establish the outcome of
your students’ performance.

* A Bibliography for teachers with reterence
materials.

* An Audio Script for all the audio tracks.

* A Track List with the complete reference to
the audio tracks.

* A Class CD with audio and visual media
TESOULCES.

Teacher’s Guide Units

The sections in every unit of the Teacher’s
Guide are exactly the same as in the Student’s
Book. Every unit opens with a table that shows
the contents covered in the Student’s Book,
with page reference and suggested division of
these contents per session.

Suggested number ~ Contents in
of sessions Student’s Book
4
Unit 4

Page reference
to Student’s Book



For your reterence, the notes on every page
refer to the exercises shown in a reproduction
of the corresponding Student’s Book page.
Come Together Teacher’s Guide 2 includes
teaching notes for all the exercises and the
special features like Skills Boxes and Toolboxes.
All exercises reinforce collaborative learning
and scaffolding to support students, as well as

some tips to help you have successful activities.

Whenever the exercises require specific
answers, you will find an answer key clearly
marked in a box atter the notes.

Unit and Stage Unit Section
I
1 TE e B
k) P Development
Do
, oo
" |
Reproduction of Answer Key —

Student’s Book Page

Teacher's Guide Media Resources

This box includes suggested activities involving
the material included in the Class CD for
further practice of the target contents, as
alternative warmers, and as opportunities to
reinforce contents. There is visual material in
the Class CD for support in every unit and to
work with the Reader.
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The Come Together Class CD contains all the
audio material for the course plus additional
visual support material to provide turther
practice for your students. [t can be plaved in
CD players, computers, external CD players, etc.

How to Access Your Class CD

Visual Support Material

To run the CD, follow these steps:

1 Insert the CD on the disc tray of your computer
or on an external CD reader connected to it.



2 Go to My Computer and right-click on the
CD / DVD RW drive (any letter from D:).

3 Right-click and hold on the Come Together
Class CD icon.

4 Select “Open” on the displayed Menu.

5 Right click on the tolder you want to see
(“Introduction” or "Additional Resources”).

Audio Tracks

Computer

1 Open your computer’s media player.

2 Select the Come Together Class CD Audio
Tracks icon and double click on it to dispiay
the list of tracks.

3 Click on the track you want to listen.

CD Player
1 Insert the CD on the disc tray of your piayer.
2 Click on the track you want to listen.

The Come Together Class CD contains all the
audio tracks used to develop listening skills in
the Student’s Book exercises and in the
Extension Exercises of some Reader chapters.
You will find a variety of age-appropriate
conversations, interviews, and presentations
provided in real-life contexts that are tamiliar
to students. The audio tracks are used in
different social environments to reinforce
students’ ability to comprehend English in
different social situations. In Come Together,
students are engaged in understanding general
meaning, detailed explanations, oral exchanges,
words related to specific areas of knowledge,
comnmon expressions, and acoustic
characteristics.

B This icon shows where and which
audio track needs to be used in the exercises.

In the Class CD, you will also find a series
of visual support materials to help you with
further practice and alternative ways of
presenting language content to students that
respond better to learning through images. You
will find two types of visual materials: posters
{one for each Student’s Book unit) and

tlashcards tor the Reader (three for each
informative chapter and four for each literary
chapter). These media resources can be
projected or printed according to your own needs.

The Class CD also includes a set of
documents that will suggest ways to use posters
and tlashcards to make the most out of these
visual aids.

How to Use the Class CD

The teaching notes in the Teacher’s Guide
suggest how to use the Class CD tor
supporting activities. Come Together provides
an Audio Script with all the tracks ar the back
of the Teacher’s Guide for your convenience.
You will also find a Track List for easy reference
to the audio tracks.

You will find suggestions on how to use the
posters in the notes of the Teacher’s Guide, but
the Class CD also includes a document with
activities you ¢an use to practice specific
language, to review, and to reinforce things you
have detected that students need w work on
more thoroughly.

The Reader includes exercises for reading
comprehension and ¢ritical reading, but the
tlashcards in the Class CD are also a good way
to engage students in the Reader chapter and
help you guide and verify the first stage of
comprehension. You can also use them to start
class discussions and as triggers for controlled
and free oral exchanges for you to monitor. The
documents in the Class CD will provide you

with general guidelines and ideas to work with
the flashcards.



Come Together proposes several ways to gather
data about students’ learning to determine the
global assessment. We suggest you build up a
varied range of evidence and progress registers
from ditferent moments for you to get a more
complete picture of students’ learning,

Daily assessment and identification of
previous knowledge can help you make your
lesson planning better fit the needs of your
group and have a more successful summative
assessment. This class monitoring is essential
for assessment and improving class planning,
Monitoring during the building of the Final
Product is particularly important for your
observations on overall performance.

The notes in the Teacher’s Guide suggest
several moments to begin class discussions or
ask students to share opinions and answers in
pairs, small groups, or with the whole class.
These participations can be very useful for you
to monitor oral comprehension in general and
monitor the development of the exercises’
objectives in order to clarify misconceptions.

Student’s Self-assessment

After students complete each stage of the unit,
they will find an assessment section called
Assessment - Think About Your Progress. This
section is made up with simple exercises that
involve self-assessment, peer assessment in
pairs and small groups, and class assessment.
These exercises will help students identify if
they have fulfilled the achievements proposed
for this particular stage. As students recognize
their progress, it is suggested that you properly
monitor this reflection to detect on time if
further practice and review is necessary. Your
support is essential in recognizing progress and
areas that need improvement.

[n the Closure section, there is 2 moment
where students review the work done during
the unit (Collect Your Evidence). This is a good
way tor students to notice what they have
accomplished. The concluding activity for the

Closure section is a discussion which helps
students socialize their experience building
their Final Product, but it is also an
opportunity for students to assess their
progress and recognize their strengths and
weaknesses.

Finally, students end the work in each unit
with an Assessment page. The first section
involves the students’ self-assessment on the
skills acquired during the performance of the
social practice of the language. Next, students
will have the opportunity for a self- evaluation
and peer evaluation about some activities that
helped them build their Final Product. Then
students will have to reflect on the way they
worked as a team during the development of
the unit. Finally, there is a class discussion
where it will be possible for you to provide
feedback. In the end, students will go back to
their Initial Assessment of the unit so they can
see more clearly the difference between what
they knew before and what they know once
they have completed the unit

The teedback from this assessment should be
used to identify difficult areas that need extra
support and further practice. It is very
important for the student to be aware of what
the probiem was and what solution there
might be for it. This can become a tool that can
help you foresee possible difficulties and plan
solutions. Always take into account the feedback
from this section, and, if possible, record it in a
teaching journal. The combined process
between students and teacher will help identify
systematic or casual mistakes, come up with
solutions, and plan better classes. You can use
the Teacher Journal form on page 13 to make
notes on the observations noticed after the
assessment and during your usual monitoring
during class activities.



Portfolio Assessment

Building a portfolio with evidence produced by
students allows you to make a final summative
assessment of the expected achievements,
Portfolio evidences can also be evaluated as
work in progress, and during their
development students can receive your
feedback as formative assessment.

Come Together suggests several activities
that can be treated as portfolio evidence for
you to keep in an actual file, particularly those
meant to build the Final Product. In these
cases, it is recommended that you ask students
to work or copy their work on a separate piece
of paper or any other material of your choice. If
you do not want to keep a physical file, or if
the outcome of activities is oral, you should
record all your observations about each one in
order to have a clear register and follow-up of
students as individuals and the overall progress
of your group.

The evaluation of a student’s portfolio will
show you the step-by-step route of a student
towards an expected achievement and the tinal
status at the end of a determined period. In
other words, it works both as continuous
formative assessment and as part of the
summative assessment. As work in progress, it
can reveal in a timely manner those particular
areas that need reinforcement in order to make
sure students are acquiring the skills set to
develop a Final Product. Exercises that are
suggested to collect portfolio evidence have an
icon to identity them.

Evaluation Instruments

At the end of each unit you will find a formar
tor a suggested Evaluation [nstrument. These
instruments will allow several means of
assessment: continuous and summative
assessment of performance through the
registration of observations from ditferent
types of monitoring, guided peer assessment,

evaluation through rubrics, among others. These
instruments will provide valuable data for
future planning and follow-up of areas that may
need improvement. The effective use of these
instruments will require that you previously
formulate, at the beginning of each unit, a clear
set of standards and expectations based on
your initial diagnostic and continuous
assessment. These standards or expectations
should be realistic and can be moditied as the
evaluation period advances. In this way, at

the end of course they will reflect the actual
performance of individual students and the
class as a whole. When students have to
participate in the evaluation process, it is
necessary that they understand precisely what
is expected of them and bear in mind that the
outcome should be formative so that they can
set new goals and identity where they need to
improve.

Use the Teacher Journal and Portfolio
Assessment forms on pages 12 and 13 to help
you keep a record of your students’
performance,
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Portfolio Form

Student’s Name:

Date:

Group:

Unit;

. Description of
Skills the Evidence

Evidence Result

Observations on
Performance

Listening

Speaking

Reading

Writing

Follow-up notes

Photocopiable D.R. © Macmiltan Publishers, 5.A. de CV., 2019. Only for teaching purposes.




Teacher Journal

Teachers Name:

School:

Date; Group:

QObservations

Sulutions

Plan

Photocopiable D.R. ® Macmillan Publishers, 5.A. de CV., 2019. Only for teaching purposes.




Initial Diagnostic

The Come Together series is designed so that by
the end of the course students:

* can understand the main points of clear
standard speech on familiar matters
regularly encountered in work, school,
leisure, ete.

* can understand the main point of many
radio or TV programmes on current affairs
or topics of personal or professional interest
when the delivery is relatively slow and clear.

* can understand texts that consist mainly
of high frequency everyday or job-related
language.

* can understand the description of events,
feelings and wishes in personal letters.

* can deal with most situations likely to arise
whilst travelling in an area where the
language is spoken.

* can enter unprepared into conversation on
topics that are familiar, of personal interest
or pertinent to everyday life (e.g. family,
hobbies, work, travel and current events).

* can connect phrases in a simple way in order
to describe experiences and events, my
dreams, hopes, and ambitions.

* can briefly give reasons and explanations for
opinions and plans.

* can narrate a story or relate the plot of a
book or film and describe my reactions.

* can write simple connected text on topics
which are familiar or of personal interest.

* can write personal letters describing
experiences and impressions.

To achieve the goals of this course, it is necessary
that you know what areas your students need to
work on harder and what language contents require
some review so that the planning of your school
year addresses the particular issues of your group.

For Your First Week of the Course

In the first class, when you meet your students,
it is helpful to devote the complete session to the

diagnostic assessment of your class. Start by

welcoming them and introducing yourself. Invite
students to answer specific questions about their
background (their age, birthdate, family members,
hobbies, and so forth) in order to figure out how
well they can understand and answer simple
questions and connect ideas. This will help you
start knowing your students and build an
environment where they can feel stimulated and
comfortable. An open and warm attitude towards
them will help you establish the appropriate
atmosphere for future classes.

After this, you can proceed to test vocabulary
and handling of verb tenses. You can prepare
a formal exam where you provide an input text (a
profile or a biography, for example) and ask simple
comprehension questions about it. Your text
should be about personal information, physical
description, and some life events from the past
of a person. In this way, you will learn about how
they can use and understand present and past,
their range of adjectives, and the identification of
language to exchange basic information related
to contexts that are related to their experience.

Another option is to select and use the activities
with posters included in your Class CD. The
general activities for each poster will give you a
very clear idea of the status of your class in terms
of both speaking and writting ability An advantage
of using the Come Together posters for initial
assessment is that they can allow you to carry out
fun activities that do not feel like an assessment.
This game environment allows for work in small
groups, where you will be able to identity the
social skills of your students. The range of activities
you can do with posters will allow you to assess
and question students about their learning
preferences and give you important clues about
the multiple intelligences in your classroom.

This initial class will provide important
information to plan your course according to the
strengths and weaknesses you identify so that
your class can reach the expected achievements for
this English course.

11 From www.coe.int/lang-CEFR. Copyright is held by the Council of Europe: © Council of Europe



Sessioﬁr

Social Learning Environment:  Social Practice of the
Family and Community Language: Express
Communicative Activity: complaints about a product.

U : t Exchanges associated with Final Product: Role-Play of
n I the environment. a Complaint.

Actlwties ‘ ‘ - &Pages

Opening 7-8

Offer several examples of complaints and focus students’ aitention on what the speakers say and how
they say it so thev can:

« Analyze topic and purpose.

* Evaluate the effect of mode of communication (face-to-face or remotely).
¢ Contrast attitudes adopted by speakers.

* Detect ways to adjust speaking and listening,

* Exchange and evaluate their own experiences and those of others.

| Model behaviors that you have adopied when listening to complaints and explain out lond the processes
L vou followed to understand and respond to the complaints; invite your students to try said processes so

i

s they can:

o Clarify the meaning of words.

¢ Infer general sense.

* Establish motive or reason for a complaint (e.g. | bought this book but when I opened it I saw
there were blank pages).

Compare expressions to propose solutons (e.g. [ would like a full reimbursement, [ strongly
demand a free replacement, erc).

Classity, according to their meaning, expressions 1o convey emotions when speaking (e.g.
disappointment; I felt disappointed when the coffee maker didn’t heat water; annoyance: It was so
delicate [ couldn’t even touch it, etc.).

+ Evaluare their own behavior and that of others.

[ Produce the need to rely on and use the knowledge and skills that students already have, about language
Lin general and English in particulay, so thev can:

* Choose relevant repertoires of words and expressions 10 make complaints,
* Prioritize informartion that will be used in complaints.
* Express motive or reason and formulate expressions to propose solutions.

Use strategies to influence meaning and repair communication breakdown {e.g. What I mean
is... no, look, I don't know exactly the name, but it is the piece you use to...).

Express complaints and make adjustenents w improve fluency.

b+ Offer and receive feedback.

Closure and Assessment




Opening

To get students started, you could encourage them 1o review the three learning goals {Stage 1, Stage 2, and
Stage 3) and the social practice to be achieved throughout the unit.

Let’s start together

You may ask the question out loud and elicit answers from several students. You might need to help them
express themselves by providing the necessary vocabulary You may want to start by sharing your own
experience so students teel this is a safe environment to share their own.

[nitial Assessment

You may wish to explatn to students that the purpose of this self-assessment is for them to be aware of
the skills they already have betore starting the unit. You can also explain that these skills will be needed
to achieve the goals ot this unit. Allow some minutes for groups to discuss and then ask students to
individually mark the corresponding boxes.

Planper

You may direct students’ atrention 1o the sections of this unit and invite them to read them. You can
explain thart planning the content of each stage is a way of knowing the steps they will go through to
achieve their final goal. Checklists are a valuable tool to remember the important points of a task. They
are also useful to evidence students’ learning process and provide them with a sense of achievement
when fulfilling their goals. Students should feel free to suggest other possible tasks as they work
throughout the unit.
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Development

Work 1n pairs, Read the conversations and discuss what people are comalaining sbout.

Conversation 1

Service assistant Holo! Custurer servces, Winat o
Tavm you!

Billyz T war tn veturn a fddan gems )0 deen ' pork,
Seevice assistants Gar Jo yeu nean®
Bilty: J& coner loadd, The sureen |
Toues s faaliy

Service axsistants Ob [ ane, Whorninyz o byt
Billy: ALoL® v rope
Seryice assistants The
y0. Eadk yau mnaey I prodaets a e et een 0 dans
Ftor the puachase et e g Rl e pol qame,
Billys Thave tine [edet woet arefuns Dt want

tod pad, Newat omy Jive

Ly anss e e i e,
Sesvice assistant: (14 Huee, Tloget ot atather £,
Billy: Gegnt! TRaMk yo1 somy moeen,

Conversation 2
Carfos: Fxoise el
Waiters Yeu, 51, Foa ca onep yeu®
Carlgs: W
lere bk .
Watterz ['nove y suny o Lea thatt Ll repluie yun
[

Carles: o, thi« vau. 1 «o® pay'na for 2y

of thpse]

Wakter; Ploase, 5o 1o
I= ahad poa most pay for

“eop

Cardosy T 2.0 vaink T ean eat aoymer=, Im Lag

aotry Jnst bring e th g
Waitar: (I o, wp, win air

L g, .

7 a long tne fo- pur fond, s finptly

0

s deszert £ £ e hause as campensatian,

- Work In groups. Now that you snderstand what the people are complaining about listen to the

tonversatons and answer the questions together.

Media Resources

Use Chapter 1 of the Reader at
any time during this unit to -
extend the social practice and
develop reading skills. For this
unit, you can use Flashcards
Chapter 1 from the Class CD
for further practice, to start
class discussions, and to
support students’
comprehension of the text.

Exercise 1

It is important students
understand what type of
information they need to
identity in the conversations
betore reading them.

Answers:

Conversation 1: Billy is complaining
about a video game that is faulty.
Conversation 2: Carlos is
complaining about cold food.

Skills Box

You can ask students to read the
definition of the word complaint.
It might be necessary to explain
what a refund and a replacement
are (refund: money that was
yours that you get again,
especially because you have
paid too much for something or
have decided you do not want
it; replacement: something that
takes the place or does the job
of another thing).

Exercise 2

B It is suggested that students
read the questions before
listening to the audio to know
what kind of information they
will need to answer. It is
important that they pay
attention to the intonation and
tone of voice to notice attitudes
and emotions.

Answers:

1 Conversation 2 2 Canversation 1
3 Friendly / Polite 4 Upset / Angry /
Impelite 5 The man in

Conversation Z.

Skills Box

You can help students realize
that although they are not
happy when they complain,
they can stll be polite and not
make anyone feel bad or
uncomfortable. Help them get
to the conclusion that it is
important to treat every person
with respect and kindness.
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For your Final Product

Exercise 3

You may explain to
students this is the first step
towards their Final Product. You
can ask them to pair up to
discuss and agree on a specific
situation to role-play. Have them
notice that the first thing they
should decide on is the reason
for their complaint and the
way they are going to interact
with the assistant. Students
should answer the questions to
define the main aspects of
the situation.

You can refer them to the
Reader to get additional
examples, before they start
preparing their complaint.

Reader Box

You may invite students to open
their Readers to pages 6 to 14 to
learn about complaints. After
reading, you could ask students
some questions to check their
understanding of the text.

Exercise 4

B This activity is for students
to identify the specific problem
Carlos experiences and the
waiter’s proposed solutions.
After playing the audio,
volunteers can share their
answers with the class to check
them. You could then elicit
SOIme cOmmoON restaurant
complaints. Always encourage
students to speak in English
and provide help with the
vocabulary they need to express
their ideas.

Family and Community

Decide on wne product or service you would hke to work with to make an oral comptaint. Decide
if you will prepare a telephone complaint or 3 face-to-face compiaint.

\whnar dict you buy? What did you buy

who did you talk to®

Wt dhed your tatk 1o

+  Read and fisten to Conversation 2 again, underline the probiem, and circle the solutions.

Conversation 2

Carlos: Frouse me! Water: Pivsso, oir Tean bneg the fumd agan, bt
Waiter: Yeu, 51, How wa § help you? I' o afratd you inust pay for what yua ordeced. Huase
Larlos: We vartof o ong e for gur faed 1Es hnally  accest sone dessed o7 thie touse as compersation
here bur 't s coia! Carlos: [ don't think T can 23t anyincre, D toe 240y,
Waltar: I'nt very sofiy o tear that 'L eplage your Just Grieg g fhe ek,

dishes. Waiter: Of couse, sin Andf again, wy apoisg es
Carlos: Xn, thank you. I'm ot payiag far any

of thece!

Work in pairs. Role-play the conversation in Exercise 4. Try to emphasize the attitudes in both

speakers.
e e g ke Dot g
Wand c3on car Le sheae we e
iy
Answers: tone of voice. Encourage them
Problem: The food took a long time 1o sound real and use suitable
to be ready and it is cold. body language.

Solutions: To replace the dishes /
To accept some dessert on the house  Skills Box
Before role-playing the

Exercise 5 conversation in Exercise 3, you
You may wish to point out that could draw attention to the

it is important to say the words Skills box and model some
please and thank you to sound sentences that show a polite
polite and calm. Tt can be useful ~ and rude attitude for the class
to monitor the activity, paying to identify how the tone of
attention to students’ voice changes.

pronunciation and changes in
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Complete the card zbout your compiaint taking into account what you know now.

My complaint is about

My attitude witl be

As a soludion,
My compiaint is
My attitude will be

As a sclution,

Work in pairs. With the infermation you wrote in Exercise &, share your impressions about each other's

complaings.

Work with your partnar from Exercise 7. Tell each other if you did the things on the list when you

dascribed your complaint.
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ceRTE e 1 Exercises 4 and 5
clarify doubts [f REECLsaTs ask your
rgacher fur galante.
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For your Final Product

Exercise 7

Assessment - Think About
Your Progress

Exercise 8

This is a peer assessment
activity where students evaluate
the information their partners
provided in the previous
exercise to check it fulfills the
requiremnents. Let pairs discuss
and give each other feedback.
You may draw students’
attention to the box to promote
collaborative learning by
solving each other’s doubts. Be
ready to provide additional help
by explaining the aspects
students do not feel sure about.

Media Resources

You can use the Poster Unit 1
from the Class CD to give
students some ideas about
products they can complain
about for their final role-play.
You can elicit the names of the
clothing items and then
brainstorm possible problems
with them,

Exercise 6

Students should now be
ready for the second step of
their Final Product. You can ask
them to go back to the previous
step to remember the situation
they chose. You should explain
that now they have to decide
how they are going to sound
(calm and relaxed, rude, or
angry).

This activity is for students to
exchange ideas and comments
on the situations they chose.
This can be a good moment for
them to realize if they need to
make changes to the chosen
situation. You can have them
read the example sentences
betore they interact with their
parmers. Volunteers can share
their information with the class.
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Exercise 1

B It can be useful for students
to read the three questions
before they listen 1o the audio.
This will prepare them for the
kind of information they need
to understand in order to
answer the questions. Play the
audio more than once, if
necessary. Then you can invite
volunteers to share their
answers with the class.

Answers:

1 He is talking to a clerk in a store.

2 Yes, they are. 3 He feels upset at
first, and then satisfied.

Exercise 2

You can guide students to read
the conversation. After having
listened to it in order to get the
general idea in the previous
exercise, it is time to study the
conversation carefully, in detail.
Let groups discuss the questions
before inviting some volunteers
to share their answers with the
class. If you see that students
need help with vocabulary, you
could refer them to the Glossary
on page 22.

Answers:

1 He wants to return a (D because
he doesn’t like the band. 2 He
offers Pepe a gift card for the value
of the {D to pay for something eise.
3 Yes, he is. Because he can use the
gift card immediately.

| Eamily and Community

Development
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» Listen to the complaint and discuss what is happening and who is participating. Use the guestions
#5 a guide,
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Work In groups. Kaw that you understand what the complaint is about, read the conversation and
answer the questions togather.
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Media Resources

You can use Poster Unit I for
turther practice. Students can
think of a problem they could
have with the clothing item
they chose and propose
solutions they could ask for or
be oftered.




- Toolbox

Offering solutions: .\
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+ Complete the tatile with examples of offers and requests from the conversation in Exercise 2

You will start planning your role-play of the complaint you setected to work with in Stage 1.
Choose the expressions to make requests and affer salutions during your role-play.

Heguests

Hequest Request,
Offer =olutnn Offer solu{,;;);W -
Toolbox back to the conversation to

You could draw students’
attention to the Toolbox so they
can read it. Besides noticing the
use of the verbs can and could in
these expressions, students
should be aware that our tone
of voice is very important to
convey the desired effect.

You can have students read
the examples in the table before
completing it to make sure they
know whar kind of expressions
to include. Then they should go

identify them. Allow some
minutes for students to work out
their answers and then you can
invite some volunteers to read
the expressions out loud to make
sure their pronunciation and
tone of voice are appropriate.

Answers:

Offers; Can | help you?, Then you
can choose anything from the store.,
You can use the ¢ard any time you
want. Requests: (an you take it
back?, Could you Fill in this form,
piease?, (an | use the card right
now?

For your Final Product

Exercise 3

This activity can be used
as portfolio evidence and be
done on a sheet of paper, if you
consider it necessary. You may
want to point out that now they
should decide what suitable
expressions trom the ones they
learned in this stage they want
to include in the conversation
for their role-play. Have students
read the examples provided and
go back to the conversation in
Fxercise 2 and the Toolbax, if in
doubt. It could be useful to
monitor the activity by walking
around the room and providing
help if needed.
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Exercise 4

This activity is for students to
notice how our body language
should match our words to
convey the correct meaning,
After checking answers with the
class, you can invite some
students to read the expressions
out loud using appropriate
body language.

Answers:
1¢ 2a 3b

Exercise 5

Before students do the activity,
you may want to check they
understand the meaning of the
words empathy and impolite.
Allow some minutes for
students to work out their
answers and then you can invite
some volunteers to share them
with the class. You can also
encourage students to provide
additional examples of each
expression, or you can provide
some of your own to enrich
students’ vocabulary and give
them more options to include in
their Final Product.

Answers:

Show Empathy: I'm sorry to hear
that., Let me see what | can do about
it ... Impolite comment: That's
disappointing. You are of no help!

Skills Box

When students finish with the
activity, you could have them
reflect on the information in the
box and share their thoughts.
Then, you could have them
discuss in pairs or small groups

Family and Community
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Wortk in pairs. Figure out the meaning of the expressions and match them o the pictures,

Read the foliowing expressions from the conversation in Exercise 2 and dassify tham under the

Q: Trnpolite Conment

g

how important they think
empathy is and why.

Media Resources

You can use Poster Unit 1 for
students to extend their practice
contrasting expressions that
show empathy and impolite
comments, They could work in
pairs and one of them can say
a problem with a clothing item
they chose and their partner
will give an impolite answer.
Then they can exchange roles

and give an empathetic answer
to the problem.
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Choose the expressions ta be empathetic during your role-play.

Wark in pairs. Share your feelings and reactions about your complaint with the help of the expressions
from Exercise 4.

Work in pairs. Think about your prograss, Do yey know exprassions te make req offar solutions,
and be empathetic? Make a table in your notebook.
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For your Final Product
help if needed.
Exercise 6

monitor the activity and provide

share their feelings with the
class giving reasons for their
positive or negative reactions.

Assessment - Think About
Your Progress

Exercise 8

This activity is for students to
evaluate their progress so far
and notice if they need to
reinforce certain aspects they do
not feel sure about. Itis a
collaborative activity where
students help each other. It is
recommended they go over
previous exercises to check they
have included all possible
expressions for each of the three
functions, You could also
encourage them to provide
some additional examples

of their own to share with

the class.

Students should decide
what expressions they want to
include in the conversations they
will role-play for the Final
Product. Have them reread the
conversation in Exercise 2 if
necessary and go over some
possible examples before they
start working on their own. You
could also write them on the
board. It would be useful to

Exercise 7

Before students discuss, it
would be helpful to draw their
attention back to Exercise 4 to
remind them of possible
feelings and reactions shown
with body language when
complaining, and to look at the
examples provided. Let pairs
discuss for some minutes and
then you can invite some to




Exercise 1

Betfore students start reading,
you may wish to point out that
the objective at this point is just
to spot the main idea of the
conversation, that is, the
customer’s problem and

the solution provided by the
assistant. Students should be
reminded they can resort to

the Glossary to check the
meaning of untamiliar words.
You can invite some volunteers
to share their answers with the
class. If time allows, you can
have students reread the
conversation and then ask them
further questions to check they
understood it fully.

Answers:

Customer’s problem: There is a
missing part in a fitness
machine. Solution: The company
will send the missing part to the

customer.

Exercise 2

The purpose of underlining the
questions is for students to
recognize not only the structure
of questions, but also the
moments where they might be
useful. You could ask students
to brainstorm other questions
that the assistant could ask

the costumer.

Toolbox

Once students have underlined
the questions, you can ask them
which ones ask for specific
information and which ones
require a yes / 10 answer.

“' Family and Community

Development

Waorlk in pairs. Read the complaint and identify the probler and the sofution.
Aszigtsnt:

Customar:

Assistant

GCustomer:

Assintant:
Customer;
Assistant:

Customer:
Asgistant:

Go back to the conversation in Exertise 1 and underdine the questions the assistant
asked the customer.

- Toolbox - - - -
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Students should then read the
content of the box.
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infarmation you have gathered.

» Prohiem: |

* Somtion _

* CERPIESSIons Lo make regsuls,

» Expressions to piter sofuhiom:

* ExXpresunns 1o show empathy,

them below.

To prepare for your role-plsy, review your notes from previous stages and make a list of the

Think of questions you can ask to find cul infermation about the preduct or service and write

For your Final Product

Exercise 4

Work w pairs, Ask ach other the First question in the conversation in Exercise 1. When you answae try Thlb review can be dUl’lE
to give solutions and the necessary information.

on a separate sheet of paper. You
can explain to students this
exercise is tor them to make
sure they have included all the
information they will need in
their conversation. This allows
them to summarize the main
elements their conversation

-— should have. Be ready to help
students if necessary.

Exercise 5

Students should read the
example questions and then go
over their conversation to
identify moments where they
can add questions that will help

T T T the assistant get a clearer idea of

what the problem is. Encourage
students to use different
question words to ask about
several details.

Exercise 3

You may wish to make sure
students understand what they
are expected to do before they
start interacting. You can explain
that the purpose of the activity
is to ask as many questions as
possible to obtain specific
details about the complaint and
to help the customer by offering
possible ways 10 solve the
problem. In order to get
students started, you could
elicit some possible problems

and solutions from them, or
provide some of your own.

[t is recommended that you
monitor the activity walking
around the room and listening to
pairs interact. Students may find
it difticult to structure the
questions correctly, so you can
make notes on common mistakes
to correct them afterwards.
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Exercise 6

This actvity fosters collaborative
learning as students help each
other to achieve their goal. They
should be encouraged to make
suggestions to improve each
other’s work.

Reader Box

When students finish reading
the complaint on page 12 of the
Reader and comparing the
explanations and solutions, you
could have them work as a class,
come up with new solutions,
and vote for the best one.

Exercise 7

Students should now
structure the whole
conversation, including all the
expressions and questions from
previous tasks. You can suggest
that they read the conversation
in Exercise 1 again and follow the
steps to arrange the conversation
in a logical sequence. You can
also elicit some possible
examples of each part of the
conversation before they start
working on their own. It is
suggested that you monitor the
activity by walking around the
room to provide help if needed.

Media Resources

You can use Poster Unit 1 for
students who need extra
practice to create a whole
conversation about one of the
products there. You can
encourage them to practice
different kinds of questions.

Family and Community

Exchange your questions int groups and maice gny corrections if necessary.

Using the infermation from Exercises 4 and § complete the graphic organizer, You ¢an use the

conversatien ia Exercise 1.4y a model.
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¢« Now, listen to the complaint from Exercise 1 and pay attention to the problem in the conversation.
Underiine the correct option below and discuss your answers with a partrer,

TkeS g0yt ne makes a pause s explains his ided
A e asks a question / intersupts rudely

r
Work in pairs. Rofe-play the conversation in Exercise 1. Dacide whe wilf play each part and use the tips
from Exertise B to emphasize your tone of vaice.

Work with your partner from Exercise 9. Check (/) what you think you did welt and then ask your

My apinion My partner’s epinion
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Exercise 8

B Before playing the audio,
you can ask students whether
they remember what the
problem with the fitness
machine from Exercise 1 was,
and whether the customer knew
the name of the missing part.
Then you can play the audio
more than once, if needed, for
students to identify the correct
options. You may check answers
with the class and ask students
to justity them with the exact

words from the conversation.
You could then invite students
to go to their Reader to get more
examples of questions and
solutions to problems.

Answers:
1 explains his idea 2 asksa

guestion

Skills Box

Invite students to read the box
out loud and provide examples
from their own lives, When they

finish sharing the examples, you
could play the audio again and
have them say if they identify
ditferent tones in the audio.

Exercise 9

This is a good opportunity to
check students’ pronunciation
and intonation. You should
remind them that intonation
and tone of voice are very
important as they convey
meaning and intention. Remind
them to make the conversation
sound natural by making
appropriate pauses and
lowering their voice at the end
of sentences. You may find
useful to monitor the activity,
listening to students and
making some notes of common
mistakes to correct them
afterwards, You can also invite
some pairs to role-play the
conversation for the class.

Assessment - Think About
Your Progress

Exercise 10

This is a peer evaluation that
helps students confirm their
own ideas with those of a
partner or contrast their points
of view. Let students exchange
ideas and then explain that they
should give examples that back
up their opinion, which will
help their partners to improve
their performance.




Closure

Final Steps

Exercise 1

" You can explain to students
that this 1s an excellent
opportunity to identify all the
aspects they need to improve for
their final presentation. Have
them notice that they should
assess their partner’s
performance by making notes
on all the things he / she has o
work on to achieve his / her
goal. Remind them to pay
attention to each and every
aspect. You may write a
checklist on the board if you
think it could help students
(appropriate expressions to
make offers and requests, show
empathy, offer solutions and
repair communication
breakdowns, as well as pauses,
suitable tone of voice, etc.).

Exercise 2

Pairs should discuss and
exchange ideas based on their
notes to modify, add, or change
their conversation in any way
they consider appropriate to
improve it. A good idea would
be to monitor the activity as
students may need to clarify
doubts 1o be able to create a final
version of their conversation.

Collect your evidence

Exercise 3

Direct students to the Planner
to check the sequence of tasks
they followed to fulfill their
goal. You can encourage
students to mention any

Family and Community

#nd what strategies he / she used.

ask for feedback.

Discuss in groups.
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Closure

Work in pairs. Take turos to rehearsa the complaint you prapared on the otganizer on page 18.
Listen closely to your partner. Remember to make notes ahout how your partner used his / her voice

Share your notes with your partner sa that he / she can improve how to make a complaint m English.

So far you have prepared 'srep by step a compiaint sbout a prodiuct o service and rehearsed with a
partner. Go back ta your Planner on page 8 and check (/) what you did to accomplish it

fow that you have rehearsed your complaint, present it te your class, or other class. When you Fintish,

tysl b, om el Bhe o ey

additional task they think was
useful to achieve their objective.

Socialize

Exercise 4

Remind them to take into
account all the aspects they
corrected after their rehearsal.
The class should pay attention
to their classmates’ performance
as a sign of respect. Remind
them that feedback is vital in
order to improve.

Exercise 5

Groups should be allowed a few
minutes to exchange opinions.
Invite some students to share
their ideas and strategies with
the class.




Assessment
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Exercise 1 Exercise 2

This assessment process is
divided into stages. First
students should assess their
own performance. In order to
do that, you can explain to
students how important it is to
reflect and give honest answers,
as this will help them identify
their strengths and weaknesses.
According to their answers, be
ready to help students clarity
aspects they do not feel
contident about.

[n the second stage of the
assessment students should
focus only on the Final Product.
This activity requires them to
analyze their performance to
identify whether they fulfilled
their goals or not.

Exercise 3

This stage of the assessment is
related to teamwork. It is
important that students become
aware of the specific skills

required to work in groups. You
may elicit some aspects that are
necessary to be able to work
with others in a successtul way,
before students exchange
OpIinions to assess their
partners’ pertormance.

This discussion among team
members provides a good
opportunity for students to
exchange ideas and come up
with specific aspects they need to
work on. You may monitor this
activity, listening to groups
discuss and paying attention to
the strategies they mention,
Always encourage students to
speak in English and be ready to
help them achieve this.

Exercise 4

This assessment is at class level.
Bring the whole group together
to examine their answers,
discuss them, and exchange
points of view. It is important to
provide assistance on aspects
students know they have to
improve, although they do not
know exactly what strategies to
implement.

Exercise 5

Students should go back to the
Initial Assessment to review the
options they checked and
evaluate how much they
improved by the end of this
unit. Encourage groups to
exchange opinions and points
of view You can invite some
volunteers to share their ideas
with the class.




B ‘ . For the student /
o Evaluation Instrument teacher

Interview

An Interview is a tool to elicit information by asking specific questions about a subject. It can be used as
a diagnostic tool or to receive feedback on the teaching / learning process.

Instructions:

1 Determine what you want to know and write ten Yes / No questions.

2 Ask the questions to the interviewee(s) and check (/) ¥es or No according to the answers.
3 Write any comments or observations in the space provided.

Interviewee's Name:

Teacher's Name:

School's Name: Grade: Date:

Questions Yes No

-l

wlo |~ |w N

-l
[~}

Comments:

Photocopiable D.R. € Macmillan Publishers, S.A. de CV., 2019. Only for teaching purposes.



Social Learning Environment:  Social Practice of the

Recreational and Literary Language: Read brief literary
Communicative Activity: essays to contrast cultural
Understanding oneself and aspects.
° others. Final Product: Comparative
U t Table to Contrast Cultural
n I Aspects

+

Activities Pages
23-24

Session
| | * Opening

Evaluate the choice of texts based on the indexes or table of contents, and publication
information.

* Analyze textual organization to determine patterns {e.g. comparison and contrast, cause and
effect, problem and solution, etc.). 25-28

* Use previous knowledge to recognize topic, purpose, and intended audience.
p g g

| * Clarify purpose of reading,

* Explain strategies used 1o others.

Think ont loud the steps and actions that you follow when reading an essay and direct students’
| attention to the use of reading strategies so they can:

* Make connections between personal experiences and information that is read and self-regulated.

* Monitor comprehension.

* Reread information to solve comprehension issues.
* Infer implicit information by asking questions abour the text.

* Paraphrase information read.

* (Create images tromt what has been read.

* Analyze resources to describe cultural aspects (e.g. An otherwise amazing dance, Quite strange for 19_3¢
those not used to...).

* Dnstinguish examples, explanations, and main ideas.

¢ Understand resources used to compare cultural aspects (e.g, On this hand... on the other...: as
surprising as any other..., eic.).

* Encourage questioning and analysis of texts.

| * Explicitly stare beliefs and values behind the rext and the emotions that it elicits in readers.

|+ Answer questions about cultural aspects.

Help students decide what they need to practice and learn, in order to continue to progressively develop
their skills more independently so they can:

* Analyze characteristics of cultural aspects.

* Contrast own cultural aspects with those described in a text.

* Suggest titles for descriptons.

* Create sentences to describe cultural aspects (e.g. Music in my country is very profound and 35-39
can make anyone cry. / You may love those necklaces. They are the result of hours and hours of hard o
work, etc.).

* Order sentences into paragraphs.

* Exchange opinions and encourage consensus.

11-12 * Closure and Assessment 4041




Opening

You may find it useful to encourage students to review the four stages and the social practice to be

achieved throughout the unit.

Let’s start together
It is a good opportunity to talk about the environment, the social practice, and what students will learn

as you brainstorm from students what an essay is and the characteristics it has. You may later want to
have students come up with a definition of their own and write it in a separate sheet of paper along with

the characteristics written in a graphic organizer.

Initial Assessment
You might want to show examples to help students convey the meaning of all the tasks or also elicit

some examples from them that show they have achieved the abilities before they do the task.

Planner
It might be helptul to ask students to do this task in pairs and write their suggestions on a separate sheet

of paper. Encourage them to use correct grammar and spelling when writing, Monitor and help them

correct if necessary.
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Development

Development

Read the table of contents from the book and the information from the web paqe. Find the elements

in the box and label them.
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Work ir pairs and discuss what the difference betweern both reference materials is.
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Media Resources

Use Chapter 2 of the Reader ar
any time during this unit to
extend the social practice and
develop reading skills. For this
unit, you can use Flashcards
Chapter 2 from the Class CD
for further practice, to start
class discussions, and to
support students’
comprehension of the text.

Exercise 1

You may draw students’
attention to the text and elicit
the meaning of the words they
dont know betore doing the
activity. Once they understand
them, you might want to allow
them to work individually and
then in pairs to check and
correct their answers if
necessary. Elicit the answers
from some volunteers to check
as a class.

Answers:

Author: Alex Wilson

Title: Essays from the Worid
Publishing house: R&W Publishing
Date of publication: 2010 (bcok),
January 4, 2018 {web page) Web
link: http://custemsaroundthewoerld

Skills Box

You might want to ask students
to read the Skills Box and talk
about the different resources
they might need in order to be
able to do the following activity.
In case they don't have access to
a library and they have to do all
their research in the web,
remind students that they have
to look for reliable webpages,
like those run by the
government, foundations, or
universities to make sure the
information is certain.

Exercise 2

You should try to encourage
students to use English as much
as possible as they are talking,
You might want to walk around
helping them express their ideas
properly and with the correct
pronunciation and intonation.




Exercise 3

Students can refer to the
model provided to understand
the kind of ideas they should
propose. It is important to tell
them to suggest ideas they are
truly interested in so that they
feel better engaged in the rasks
they will be carrying out
throughout this unit.
Encourage them to write the
information they get on a
separate sheet of paper to keep
in their porttolio as an evidence
of their work.

Media Resources

You can use Poster Unit 2 in
the Class CD to help students
brainstorm topics or become
curious about other cultures
by letting them look at the
different people in the pictures
and the characteristic items of
their culrures.

Exercise 4

When they finish, invite
volunteers to share the topic
they voted for with the class.
You might want to write the
topics on the board and see if
they are alike or difterent.

Reader Box

It is suggested that you ask
students to go to their Reader
and read in small groups the
example of essays, so they can
later create their own.

1 D

B 8

For your Final Product, you will write seatences ko conirast a culturat aspect of another place with
your own culture. First, yau have to choose & cultural topic. Work in groups and brainstorm cultural
habits or customs that could interest all of yeu. Use the graphic arganizer to guide you.
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Wark in pairs. Vote for the topic you like the most,
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Fssays from the Worid

Chapter 4
Globalization

effects in Mexico

Globahsation sometir s has some negatve
effects o focal baditions {or exam>'e inMexico
globalization has affected the tradition of the Hig 0w
Muigrtos and our arteans who sell hadtonal deconat.oes

Woark int pairs. Read the Skills box, then read the paragraph and uadetine its main idea,

ond pod de diverto The man problem s “hat mary ¢bildren

o tonger celebrate Die de Muerion. they pefer o celebrate Ha-luween To salve
{his prabiery we shoudd suppert ‘ocal arisaas ard big reta:d slores shoulc help
sel! then tradional predudts, Al locat and ratisaal medra shauid ramole this
special day and beaadeast more peng-ans atiaut this and other Mexcan traditians

Exercise 5

You could encourage students
to look for cognates first and
then, using English-Spanish
dictionaries or their Glossary, to
find out the meaning of words
they don't know so they are
readier to do the task. When
they finish, elicit the main idea
they got to check as a class.

Answer:
Globalization sometimes has some
negative effects on local traditions.

Skills Box

You should try to encourage
students to read the information
in the box and then elicit the
questions they can ask to find it
easily such as: who or what is
the paragraph about? You may
wish to show students some
paragraphs taken from
newspapers or magazines and
have them tind the main idea of
each as a practice before they do
the activities in the book.
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Exercise 6

Exhort the students to first
work individually. After some
time, allow them to work in
pairs to discuss the questions.
Encourage them to use English
at all times.

Answers:

1 That globalizaticn has affected the
traditions of different countries.

2 In Mexico, children no longer
celebrate Dia de Muertos, but
Halloween. 3 To support local
artisans, retail stores should help sell
their traditional products, and local
media should promote the day and
breadcast programs about Mexican

traditions. 4 Inform
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For your Final Product

Exercise 7

Betore students begin the
activity, you might want to ask
them to bring books or
magazines from home that
could help them do the task. I
that is not possible, students
can use their Reader or any
material you can provide.
Alternatively, if there is a school
library or a public library, you
might want to plan this activity
for students to look for the
books they need there.

Exercise 8

[t might be a good idea to ask
students to read the conversation
first to take it as a model of
what they have to do once they
start doing the task. Walk
around monitoring and
checking that they are using
English. Help with any word
they might need to express their
ideas tluently.

Assessment - Think About
Your Progress

Exercise 9

One way to do this could be to
ask students to work first
individually and then share
their answers with a friend.

Recreational and Literary

s
1
R
Look for reference material in order to learn more abeut the topic you these. Ge through the
material and write its basic informatian in the notecard. Write notes aboul what the material is about.

Tile of the book of reterente materiat

Author!
publishing house o1 weblink
Notes (What is the matenal about?h

Title of the book of reference materiat

Author. ]
Publishing house of weblink:
Notes (What is the material about?)

Work in small groups. Exchange information about the reference material you found. Compare and
share the material that works better far each one.
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Check (/] the ekements you know now to select your reference material about cultural habits.
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. Development
Work n small groups. Read the essay and discuss which 1s the main idea of each paragraph.
Undertine it.

'y AV

Chapter 1 ;
Greetings Around the World :
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5 in condusion, greetings can vary
around the world, but it is important
to know the differences in gestures
in order to avoid offending someone,

Skills Box

It might be helpful to explain to
students that another way to
find the main idea easily is to
look for five words in the
paragraph that give content
such as nouns or verbs, They
can later put those words
together into a sentence to
explain in a few words what the
topic is about. Invite students to
reread the essay to locate the
characteristics mentioned in
the box.
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Exercise 1 Answer:

Take the opportunity to elicit
from students what a main idea
is before they start with the
task. You might also want to
have them look for words they
don’t know in their Glossary or
a dictionary (if they have one),
so they can understand the text
tully. Once they finish, allow
them to check and correct their
work in pairs.

1 A custom that exists in every
culture is that of people always
greeting each other, but the ways
and gestures they use differ from
country to country, 2 (...) there are
places where handshakes, especially
when meeting for the first time, are
very rare and considered a bit

rude. 3(..)shaking hands is a
common practice in many countries
such as the United Kingdom and
Russia. 4 Finally, another common
way to greet people is kissing.
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Exercise 2

You may wish to elicit from
students different ways of
greeting each other where they
live and also ways they know
people use to greet each other
in other countries. You might
also want them to model the
greetings to the class. After
doing this, let the students do
the task and when they finish,
invite volunteers to share their
answers with the class.

Exercise 3

It is suggested that you elicit the
meanings of the words in the
box before students do the
activity, so they can do the task
properly. Allow them to read the
conversation so that they have a
model of what they need to do.
Encourage them to use English
at all times.

Exercise 4

You should try to encourage
students to write the words they
don’t know and the meaning
they infer in a separate sheet of
paper and when they finish,
have them check their answers
with another pair. Once they
come to an agreement, let them
check the answers in their
Glossary or an English-Spanish
dictionary, if they have one.

Answers:
T Greetings 2 They bow.
3 France 4 Answers may vary.

Work in pairs. These are ways peopie greet aach other according to the essay in Exercise 1.
Check () the ways people greet where you live.

Work in smaf? groups. Discuss how the greetings in Exercise 2 make you feel. Use the words from the
box to help you,
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+ Work in pairs. Read the essay in Exertise 1 again and discuss the questions. Try to infer the meaning of
the unknown words From the context.
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any doubt,

Strategies:

Main idea of each paragraph:

What is it about?

Where does it happen?
How does it happen?

why does it happen?

L N L L A L O AL I U

Read the essay in Exercise 1 again and put the number of the paragraph next to its description. If
necassary, reread the Skills box on page 29 again,

s By now, you have read the essay from Exercise 1 several times. To monitor your comprehension,
check {/} i the information you remember is in the essay.

LU

v

Worlk in paies. Share your answers to Exercise 6 and go back to reread the essay in Exercise 1 to solve

Read any of the reference material you chose in Stage 1. Use any of the strategies below and
make notes an page 3 ahout its main ideas and structure.
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Exercise 5

It might be helpful to elicit
from students words they know
might help them determine
whether a paragraph is part of
an introduction, a body, or a
conclusion. Write their ideas

on the board. You may wish to
ask them to make a graphic
organizer with them, so it is
easier for them to do the task
and they can also have them
handy in case they have to write
an essay later.

Answers:
11 2-2,34 3-5

Exercise 6

As students work, you might
want to walk around
monitoring and helping if
necessary.

Answers:
Checked: 1, 2, 4.
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Exercise 7

After allowing some time for
students to do the task, elicit
the answers to check as a class.
In case of a disagreement,
encourage students to support
their answers making a
reference to the text.

For your Final Product

Exercise 8

" Itis suggested asking
students to work in a separate
sheet of paper to keep evidence
of their work in their portfolio.
You might want to walk around
checking they are writing their
ideas using proper grammar
and spelling. Allow them to
correct their work if necessary.
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This exercise will help visual
students see clearly how their
work will be organized. You
could take a moment to discuss
with the class that making an Main idea of each paragraph:
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outline before writing is a
useful tool in every language.
You could share with them that
it is not a good idea to write What is it about?
things as they come to our
mind, since our thoughts are
not structured. Writing like this
ends up in a very confusing
piece. Outlines will help them
organize their ideas logically
and make sure they don' forget How does it happen?

Where does it happen?

anything they need to include
in their writing. You could wrap
up this reflection by asking
them if they have used this
strategy before and if they think

Why does it happen?

they can use it for other school ~ N »
subjects. Ty
Answers;

1 Greetings 2 They bow.
3 France 4 Answers may vary.
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To Show a Difference {Contrast}

.~ Toolbox
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understand what paraphrasing is,
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Work in pairs, Read the sentences from the essay in Exercise 1 and write the underiined words under

R

* Use the connectors from Exervise 9 to paraphrase the ideas and make sentences. Read the Skills box to
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Skills Box

You may draw students’
attention to the Skills Box and
have them read the information,
s0 they can explain to you in
their own words what
paraphrasing is. You could
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A also provide more examples
) S I for them to practice some more
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paraphrasing of ideas, ideally
with the connectors they have
just learned.

To Show a Similarity (Compare)
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Exercise 9

Atter students do the task, you
may wish to ask them to
compare and check their
answers with another pair. Once
they finish, elicit the answers
from some volunteers 1o check
as a class.

Answers:

To Show a Difference (Contrast)
but, however, in contrast, while,
unlike To Show a Similarity
(Compare)} both, like

. Toolbox
To aid comprehension, ask
students to read the
conversation in the toolbox and
elicit from them words they
know are used to contrast such
as but, however, nevertheless, etc.
If possible, write them on the
board and have students make a
graphic organizer with them in
a separate sheet of paper so they
don' forget them and also to
have them handy if necessary.

Unit 2
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For your Final Product

Exercise 10

~ Suggest that they use the
information they got in Stage 1,
Exercise 3 to do this task.
Students should look at the
examples provided to make sure
they know what to do. You may
let them compare tables with
other classmates to evaluate
their own work.

Exercise 11

You should try to
encourage students and explain
in their own words what
paraphrasing is as they give
some examples before they do
the activity. You could also elicit
some connectors and write
them on the board for students
to give examples of
paraphrasing using them to
help them get prepared to do
the activity. Once they finish,
elicit answers from some
volunteers to check as a class.

Complete the table with information about the cultural habit you chose and the ane you will use
te contrast it.

My Cuitural Habit The Otner Cultural Habit

Using the information from your notes in Exercises 8 and 10. paraphrase the ideas using connectors,

,

v Check {) the strategies you thimk you ¢an useé now to understand an essay better.

L brent oy toemne e

TR B EL AT S8

;' J Wk panert ey sy e d e a ok L

7Y rdn e ree

Cumien

{__| Foreptras atEead g we oty

Assessment - Think About
Your Progress

Exercise 12

When checking answers,
encourage students to support
them by giving examples of
what they did during this stage.
If students have questions after
reviewing the exercises referred,
offer them support to know
what to practice and clarify
their doubts.

Recreational and Literary
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Exercise 1

You could encourage students
to first find cognates to get the
general idea of the text and then
look up words they dont know
in their Glossary or a dictionary,
if they have one, before doing
the activity. Once they finish,
atlow them to compare and
check their answers with
another pair.

Answers:
1 Conclusicn 2 People 3 Housing

Unit 2




Exercise 2

When they finish, invite
volunteers to share their
answers with the class by
reading the information they
colored for each country.

Answers:

Mexico: People are polite, loud, and
affectionate. Houses from some
people in states like Yucatan or
Guerrero are also made of wood and
straw because of the heat.

Japan: People are kind, quiet,
organized, and very polite. They bow
te greet other people and avoid
direct eye contact. Houses are
beautiful and practical. They are
made of wocd, straw, and paper and
are built several centimeters above
the ground to avoid humidity. They
are also very lightweight, so there is
no danger when there are
earthquakes. Therg isn’t much
Furniture in the house and it's usually
small and easy to move. Japan does
not have glass windows. The
windows consist cf sliding screens
made of wood and rice paper.

Exercise 3

Walk around and monitor,
supporting students when
necessary. When they finish,
elicit answers to check as a class.

Answers:

Mexico:

People; are polite, loud, and
affectionate.

Houses: in states like Yucatan or
Guerrero they are also made of
wood and straw because of the heat.
Windows are made of glass.

Recreational and Literary

i Work in pairs. Read the essay in Exercise 1 again and fellow the instructions.

rcnnee pere s,
W gne CoeDe al’ tng s

reegtign eraled 1o Rex 13

- Work in pairs. Use the information you underlined in Exercise 2 to complete the rzble. Discuss your

findings with your parteer.

lapan

Hen e

Your Community

Ao

w5 .

Japan:

People: are kind, quiet, organized,
and very polite,

Greetings: They bow to greet other
people and avoid direct eye contact,
Houses are beautiful and practical.
Houses: They are made of wood,
straw, and paper and are built
several centimeters above the
greund to avoid humidity. They are
also very lightweight, so there is no
danger when there are earthquakes.
There isn't much Furniture in the

house and it's usually small and easy
to move. Japan doas not have glass
windows. The windows consist of
sliding screens made of wood and
rice paper.




Use the intormation from the table in Exercise 3 and the connectors m the box to centrast ideas about
Japan and Mexico. Wrile as many sentences as you can.

vl i moy el R Ixc

. Read the Skills box and put the sentences togsthar into paragraphs. Include a subtitla in aach.

Exercise 4

Take the opportunity 1o elicit
from students examples using
some of the connectors in the
box before stating the activity
and clarify any doubts before
starting the activity. Encourage
students to write their sentences
using proper grammar and
spelling. Monitor and help if
necessary.

Media Resources

You can use Poster Unit 2 for
turther practice. You could ask
students to work in groups and
select two of the cultures in the
pictures. Then they can make a
table with their own
knowledge and the
information provided. Finally,
encourage them to complete
sentences with the connectors
they have just learned.
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Exercise 5

Exhort students to write their
paragraphs first in a separate
sheet of paper. Walk around
checking that they are writing
their ideas properly and help
them correct if necessary.
Remind them to use as many
connectors as they can. Once
the paragraph is ready, allow
them to write it in the space
provided in the book.

Skills Box

After reading the information in
the box, you can make the
suggestion for students to use a
graphic organizer they know (or
you can suggest one) to help
them write a paragraph and
then use the ideas they wrote
there to create their first draft.
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Exercise 6

As they do the activity, remind
students to be kind when giving
feedback and support what they
say with clear examples to help
their partners improve. Walk
around monitoring and helping
if necessary.

For your Final Product

Exercise 7

Invite students to go back to
Stage 2, Exercise 11 to do this
task. Encourage them to work
in a separate sheet of paper
first, writing their ideas with
proper grammar and spelling,
Once it is ready, they can pass it
on their books. Monitor, check,
and help if necessary.
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Qrganize your sentences from Stage 2 inta draft paragraphs. Also include a subtitle for each
paragraph.
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Work in pairs. Share your paragraphs. Receive and provide feedback using the checklist in
Exercise €. Make the necessary adjustments 2nd write a final draft in your notebook.

Werk in small groups. Share your different tultural habits and discuss your oginjons.

Work with your Final Product partner. Tell your partner to help you by circling the aspect jn the table
that corresponds to your paragraphs. If you disagree with his / her descriptions, ask your teacher
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example in their own work, that
way it will be easier to be more
objective when assessing the
paragraphs. Invite them to
review the exercises referred to
clarify concepts.
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Exercise 8

You may wish to walk around
monttoring and helping if
necessary. Allow students to
write their adjustments on a
separate shect of paper before
they write the final dratt in
their notebooks.

Exercise 9

It might be a good idea to let
students first read the
conversation as a model of what
they have to do. When doing

the activity, encourage them to
use as much English as they
can. Monitor and help them
correct pronunciation if
nECessary.

Assessment - Think About
Your Progress

Exercise 10

A suggestion would be tor
students to give reasons of why
they are circling an aspect and
not another as they show an




Closure

Final Steps

Exercise 1

You might encourage students
to look for a graphic organizer
in the web or use the one they
used in Stage 3 to present their
work. Encourage them to use
proper grammar and spelling,
Walk around monitoring and
correcting if necessary.

Exercise 2

You might want to let students
work individually as you walk
around monitoring and helping
if necessary. Remember to set a
specific time for students to do
the activity otherwise you can
lose the control of the class.

Collect your evidence

Exercise 3

Students have now completed
their tables, so it is a2 moment to
go back to their Planners and
identify all the tasks they made
to get to this point. Encourage
them to add or mention any
other task they think was
helpful to build their Final
Product.

Socialize

Exercise 4

Encourage them to be
respecttul and find positive
aspects they can learn from in
their classmates’ work.

Exercise 5
[t might be a good idea to elicit
from students the reasons

Recreational and Literary

*yEm

On a construction paper, write the Fna! version of your paragraphs with the feedback you received. ; f -
Use an organizer to present your work. It can be a tabie like the ore from Stage 3, Exercise 3. I

Paste cut outs or images related to the cultural habit your worked with in your construction paper.
Get ready to present the Final version to the class.

*  Now that you have read hiterary essays ko contrast cultural aspects, go back to your Planner on page
24 and check {) what you did to accomplish it.

Present your comparative table or your organizer to the class. As you show them each part, read your
paragraphs aut loud For your dassmates to understand the idea better, !

v After ail your classmates have Finished, vote as a class for the three most interesting cultural habits.

= As a chass, discuss how the hahits you 3l talied about relate to your own cultyre. Compare therm ta P
your fullure. L o

Discuss {0 groups.
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culture and keep as portfolio
evidence.

they had for choosing a cultural
habit and not another one once
you have the voting results. This
can help students who didn't
get votes get ideas to improve
their work in the future.

Exercise 7

As students do the activity,
exhort them to speak in English
at all times. Walk around

Exercise 6 monitoring and providing help

After discussing, encourage
students to make a Venn
diagram in a separate sheet of
paper to compare the habirts
they talked about to their own

as necessary. After allowing
students some time to discuss
in groups, ¢licit the answers
from some volunteers as a wrap
up activity for this unit.



Aszsessment

Assessment

F Mow that you have Finished this unit, check {/) those aspects that you think you can do well now,

Foorh e gt g

2 How that you have treated a camparative table or an organizer, say how well you developed your

W eviras e e sy e

L ) L

- Work as 2 class and raview your answets. Discuss tham together and ask your teacher for guidance

. Go back to the Initial Assessment on page 24. In small growps, discuss how you progressed in this unit

s
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Final Product. Think about the pr ion of other ¢l to help you decide your answer
and see what you can improve.
My partner thinks

My Final Product | think

Get together with the classimates you warked with a5 a group during the unit and tell each other how
your parformed as part of 3 team, Answar the guestions éccording to your performance.

on how you can improve whene you naad balp,
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Exercise 1

You might want to go through
the achievernents and clarity
any vocabulary word students
might not understand before
starting the activity. This is an
individual activity for students
to realize whas they
accomplished successfully, and
what they need to improve.

Exercise 2
In this section, students will
evaluate their Final Product by

comparing their work to those
of others and by receiving
comments from a partner. You
may wish to remind students to
give reasons that support their
answers to make the assessment
MOore accurate.

Exercise 3

Allow students some time to
reflect on their own work and
answer the questions giving
reasons that support their
answers. Then, you could

encourage them to set some
goals together so that their
teamwork can improve in the
future or keep having a good
quality, depending on what they
answered.

Exercise 4

When doing the activity,
encourage students to speak in
English at all times. You may
want to help them with any
word they might need to
express their ideas properly It is
tmportant that you suggest
ways in which they can practice
on their own to improve in the
aspects they feel they need to
work on,

Exercise 5

Going back to their first
answers about their skills will
allow students to see clearly
how much progress they have
made and feel good about
themselves. Encourage them to
see how far they have come,
even with the areas of
improvement they have
identified. After doing the
acrivity, encourage students to
write in their own words how
much they progressed in the
unit in a separate sheet of paper
to keep in the porttolio as
evidence of their work.




Evaluation Instrument For the student

Questionnaire

Questionnaires or surveys are sets of questions which are intended to examine the degree to which
students have experienced learning. It can be used as a diagnostic tool or to receive feedback on the
teaching / learning process.

Instructions:

1 Determine the goal of using the questionnaire as an evaluation instrument.

2 Once you have a goal, write ten questions and have students answer them (orally or written).
3 Write your final comments or notes on the result of the questionnaire.

Questions:

10

Notes:

Photocopiable D.R. ® Macmillan Pubtishers, 5.A. de CV., 2019. Only for teaching purposes.



Social Learning Environment:
Academic and Educational
Communicative Activity:
Interpretation and follow-up

Social Practice of the
Language: Produce
instructions to prepare for a
risky situation due to a natural

of instructions. phenomenon.
Final Product: Poster
with Instructions for an
Environmental Emergency.

l‘ . 2 7.‘

Activities Pages
§ Opening 4344
| Explain and model for students how to access specific information, so they can:

* Skim a text to get a general impression.

Reflect on the purpose.

Analyze reperwires of words and expressions to identify intended audience.

Examine distribution and use of graphic and textual components,

Assess function of textual organization with others.
elp students use their experiences and previous knowledge, so they can:

Make connections between the text and their previous knowledge.

Evaluate how to determine the importance of information.

Anticipate general sense.

Recognize steps and descriptions that explain or illustrate them.

Draw instructions to check comprehension.

Model reading strategies for others.

List words that determine the order of steps {first, next, etc.).

Write steps as complete sentences.
While students write, teacl and strengthen processes to solve challenges, so they can:

Use expressions to show generic facts {e.g. It is important that ... if it is not necessary, it is
dangerous to ... , e1c.).

Use expressions to expand {e.g. The most dangerous period in which you may get close ...

The site you have decided to ...), explain (e.g. This is dangerous as you may not see ...

You must be alert since a warning may come at any moment), or illustrate steps (e.g. such as, for
instance, etc.).

* (Create instruction manuals by writing steps.

¢ Exchange instrucnons and promote feedback.
Create a positive and supportive environment where students have multiple opportunities to use and
- combine writing. reading, and speaking. Allow them to share their texts, so they can:

* Evaluate decisions about including and omitting information.

¢ Evaluate order of sentences in a sequence.

* Point out and resolve doubts.

* Remove, add, or change information to improve a rext.

*» Check puncruation marks and spelling.

* Review the reliability of information with others,

Closure and Assessment




Opening

To get students started, you could encourage them to review the four learning goals and the social
practice to be achieved throughout the unit.

Let’s start together

The purpose of this exercise is to activate students’ prior knowledge on the topic, so let groups discuss
the questions for some minutes, to see if students are already sensitive about natural disasters. You can
bring the class together by asking each of the questions out loud and inviting volunteers to share their
answers with the class.

Initial Assessment

It is always important to see what we know at the beginning of a learning experience. Sometimes it is
ditficult for students to show what they don't know about a topic; you may work with these questions as
a whole class discussion after an individual reflection about them.

Planner

It would be important to lead students to read this planner so that they know what is expected of them
during the process. Checklists are useful to evidence students’ learning process and provide them with a
sense of achievement when fulfilling their goals. They will come back t this section at the end of the
unit in order to see the progress of their learning,

Inetiat Assessmant

ol Lansaaye Sewsinns Sptsans Tasks Pages
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- Development
Work in pairs. Look at the materials and tefl your partmer what you think they are about.

EX'jf e ® A

Hurricane ST SRR L
Prepﬂr§dness ‘ "1 Preparedness..’
*Manuu Keep safe: know what ko do before,

What ko do when during and after the hurricane

erai

the storm strikes
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1 Look at the manvals in Exercise 1 again and mateh them to their characteristics.
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Exercise 2

This activity may be linked in
sequence to Exercise 1. Students
need to focus on the details. You
may want to remind them that
one word or one picture can
change the whole perspective, If
working in pairs, monitor the
activity and provide help as
needed.

Answers:
14 2C 3B 4AC

Media Resources

Use Chapter 3 of the Reader at
any time dunng this unit to
extend the social practice and
develop reading skills. For this
unit, you can use Flashcards
Chapter 3 from the Class CD
for further practice, to start
class discussion, and to
support students’
comprehension of the text.

Exercise 1

If your students have trouble
finding the answer invite them
to focus on the pictures to elicit
their ideas. You can ask What
do they have in common? Why
are the trees moving so much?
You may ask them to exchange
their results with other pairs
before leading a whole class
revision of ideas.




Exercise 3

You may ask students to
describe first what they think
the meaning of the different
graphic elements of the
documents is. Then, you may
use the Skills Box for expanding
their view of the graphic details.
You may expand this exercise by
asking students to describe the
graphic elements for different
purposes and documents. [t
would be helpful to draw
student’s attention to the
sample conversation so that
they know what they are
expected (o do.

Skills Box

After reading the information
in the Skills Box, students may
think about different
documents {magazines,
newspapers, books, etc)) and
discuss about how they use
graphic elements tor different
purposes. If possible, you may
bring different publications for
analysis of their graphic details.
If that is not possible, all the
elements are present in the
materials of their Students
Book and they can do all their
exercises without any extra
material.

Exercise 4

An alternative would be to
show students the pages from
“out of sight” and ask them to
answer the questions. That
would lead them to focus on the
visuals independently of the
content. For closing you may

Academic and Educational
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ask them to read the text and
confirm their ideas.

Answers:

1 In the table of contents.
3 To list insteuctions. 4 To illustrate
the content of the text. 5 To
highlight impartant information.

& Because they are important words

2 four

to remember.




sdppns Y

4 Work in small groups. Share your answers from Exarcise 4 and diseuss what graphic slements
maka the information more visible and eary to identify in instruction munuats,
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+ Read the sentences and write them in the correct poster {for chiidran or for the geners! public).
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Exercise 6

If time is available, it would be a
good idea to start with a
discussion about the posters
and abourt the kind of
information they might include.
You may want them to discuss
about how to give information
to children. How do they know
it is for children? Monitor the
activity and help if necessary
with clues and ideas for
selecting the phrases.

Exercise 5

To facilitate a conversational
activity it would be important
to promote a free flow of ideas.
Monitor the activity and help if
necessary without interrupting
their conversation. It might be a
good idea to promote the
inclusion of arguments and
examples for their ideas.
Students can refer to the sample
conversation provided so that
they have a clear idea of what is
expected from them,

Answers:

1 Be safe in a Hurricane! (for
children): Bring your toys inside the
house. They can fly away with the
wind and hit peaple., Don't explore
outside without permission. Coof kids
take good care!, Tip: If you are scared,
it's OK. Talk to an adult about it.

2 Prevent and act if a hurricane
strikes (for the general public):
Turn off the gas, water, and
electricity supplies., Protect children.
Keep them away from windows., Tip:
If you don’t have shutters for your
windows, protect them with boards.
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Exercise 7

Invite students to discuss and
answer the questions based

on their own observations
regarding Exercise 6. It would
be a good idea to have groups
discussing the questions and
then “scramble” the groups in
order to share their conclusions.
Then, working as a class,
suggest that students share their
ANSWers.

Media Resources

You can use Poster Unit 3 for
further practice. As a class, you
could look at the pictures and
texts in the environmenral
emergencies of the poster and
let students discuss if they
think children could
understand those indications
or not.

For your Final Product

Exercise 8

~ This could be a good
oppottuniry to highlight that
they are dealing with
environmental emergencies. You
may include a discussion as a
whole class or in groups about
the differences they would find
in posters about general
emergencies. You may ask
students if the graphic
elements so far still work. You
could ask students to work on a
separate piece of paper if you
want to file a portfolio evidence
of this exercise.

1 Work in groups. Discuss and answer the Guestions.
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i According te what you discussed, what kind of information and pictures do you need to inciude in
instructions for enviranmental emergencies depending on your audience? Write your conclusions.

§

b Work in small groups. Make a list of environmental emergencies that can happen in your
community or hearby.

%
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important things to do when
facing narural disasters.

Exercise 9

Since this is an initial step
in building their Final Product,
you may ask students to work
on a separate piece of paper to
keep a portfolio evidence.
Suggest that students reflect on
some natural disasters they
have dealt with so far in their
communities. You may ask
what they and their families
did in those situations and
what they think are the most
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Select one emergency that you wifl use to create a paster with instructions. Complete the title for
your poster about the emergenty that you selected.

Ahat 1o Do m Caag aof

Decide  you want Lo create a poster for children or for adults and brainsstorm ideas about the
graphic elements that you want o use in your poster.
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12 Answer the guestion to reffect on your performance.
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Exercise 10

After students finish
brainstorming different
emergencies for their Final
Product, it is time to select vne
emergency to work for the rest
of the unit. In order to get a
practical sense, it would be a
good idea to promote an
emergency that is likely to
happen in your area. However,
it is important that students
choose any emergency they find

interesting to work with. You
may help them with clues and
ideas if necessary.

Exercise 11

" Finally, you may want to
start the exercise with a whole
class conversation about the
characteristics of posters for
children and for adults. You may
want to write the characteristics
on the board. Students may use
those characteristics as a
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reference tor deciding what they
prefer to do with their
emergency on their posters.

Assessment - Think About
Your Progress

Exercise 12

This exercise is for students’
self-evaluation. It is important
that students answer the
questions without any reference
or support to confirm learning,
If there are any doubts they may
go back to Exercises 3 and 5 as
suggested. You can explain to
them the aspects they are not
sure about and provide further
examples and exercises to
practice.

Media Resources

For further practice, you can
use Poster Unit 3 in the Class
CD and show students the
signs that are related to
hurricane preparedness. It
could be useful for students to
explain what the signs indicate
and discuss if they are suitable
for all types of audiences, or if
they would have to make some
changes to adapt them to
different audiences.




Exercise 1

You may start this exercise as a
whole class conversation, maybe
as a warm-up, that seems as
natural as possible. During the
pair discussion, you may need
to lead students to focus not
only on the ideas for the poster,
but also on how to achieve such
ideas. Moniror the activity and
help if necessary with some
ideas and clues.

Exercise 2

Suggest that students read the
words in combination with the
text. You may ask which phrase
or idea introduces the sections
that include the words. Also you
may ask about their position
in each paragraph. Explain to
students that these words are
sequence adverbs and are used
to describe the order in which
two or more actions happen.

Development

Development

7 Work in pairs. Look at the poster and discuss the quastions.

"Extreme

Extreme heat causes more deaths edch year than
hurnicanes, | ghtrang, toriadoes, earthquakes, and
flods combined

What can you do?

" e wig
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1 Read the text in the websii¢ and discuss with a partner what it is about and what the words [n intensa
black indicate.
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Toolbox
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Toolbox like signals that help us

Go through the contents of the
Toolbox with the students.
Explain that every story has a
beginning, a middle, and an
end, and sequence words help
the reader understand the order
of events that are taking place.
Then tell them that instructions
are similar to stories in this
sense because they follow a
certain order to make sure the
reader understands what to do
step by step. Sequence words are

identify when an event or

story starts, when a new event
is taking place, and when
everything ends. Make sure to
provide them with more
examples and let them go back
to the text they have just read in
Exercise 2, so they can confirm
the presence of these expressions.

Exercise 3
You may suggest that students
read the Toolbox before the

beginning of this exercise.
Depending on the characteristics
of your group, you may want to
ask students to answer the
exercise without going back to
the text. You may want to invite
students to read the text again
for verifying answers.

Answers:

1 For example, high temperature,
dizziness, canfusicn, and nausea.

2 You can, for instance, immerse
the victim in cold water or give him
3 Monitor the victim's
4 Call the doctor

or the hospital to receive more

a cool drink.

temperature.

instructions.

Reader Box

You can use this opportunity

to work with the Reader to
engage students into how the
information is organized. Read
the text from Chapter 3 with
them and allow students to
identify how the information is
organized, and some words they
use like finally, first, next, etc.
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Exercise 4

It is important that students
know that many answers are
possible in this discussion.
Some students may want to
read the example as a model to
understand how and what they
are expected to discuss. It would
be necessary to promote an
exchange of their real ideas. You
may need to remind them that
there is a question to answer.

Exercise 5

You may start this exercise with
a general discussion about the
difterence between the steps to
follow and safety tips. Then,
they may want to try to answer
the questions without looking
at their notes and then use these
results to answer the questions.

Answers:
1Tip 2S5tep 3Tip 45tep 5Tp

For your Final Product

Exercise 6

You may suggest that students
start this exercise with a pair
discussion about the location of
materials and information.
Depending on your group’s
conditions, you may lead them
to research online abour safety
tips. Also, you may ask students
to guess the safety tips based on
the rest of the information and
based on what they know about
the selected emergency.

w__. If the resource is
available, an alternative is to
invite students to use other texts
from science textbooks or the

Academic and Educational

« Work in pairs. Discuss why it is important to organize instructions In order and grouped by topic as
you tdentified in Exercise 3. s the result the same i you do the steps in a different order?

Lot al
[y

In the poster for yaur Final Product you will need ta include the steps to foiiow during sn
environmental emergency as well as safety tips, which are extra recommendations. To make
sure that you understand the difference, read the sentences and write whether they are tips
ar Instructions.
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> Gather all the information that you need for yaur poster, Use what you already know, the information
in the Lexis of this unit. your Reader, or any other source that is available to you. If you can, fing also
safety tips.

.~ Feel free to use other texts from science textboaks, the Bbrary, or the Internet i you have access
to them,

[nternet to know more about
what to do in case the
environmental emergency they
chose happens.
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Use a graphic organizer to order the information for the instructions of your poster in steps like
you did in Exercise 3. This organizer will also help you decide 1he sections that your poster is gaing

o s s,

done in pairs with an organized
exchange of ideas. Suggest that
students use pictures ot
drawings if necessary to clarify
their ideas. Students may go
back to Exetcise 2, 3, and 5 as
suggested. Be ready to offer
additional help by giving more
examples or providing further
explanations if necessary.

ciew Erefiwy 23wt B

Exercise 7

~ Students will continue
working on their Final Product
in this exercise. A mind map
would be ideal for this exercise
because it is more attractive for
visual learners. However, any
graphic organizer with sections
at the core of its formation
would work. it is suggested to
remind students that the order
of steps is important in any
set of instructions. Students

may want to check the rest of
the unit for ideas.

Assessment - Think About
Your Progress

Exercise 8

This exercise is for students to
self-assess their learning. You
may want to remind students
that any assessment exercise
needs to be answered with
honesty This exercise may be

T
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Exercise 1

For this exercise, you may start
in pairs as suggested, but then
you may expand it to a whole
class discussion, If students
have trouble identifying the
situation, you could focus their
attention to the falling objects.
You may ask What
environmental situation can
make things fall?You may want
1o draw their attention to the
sample dialog for them to
realize what and how they are
expected to discuss.

Media Resources

You can use Poster Unit 3 in
the Class CD for further
practice. Students can look at
the pictures and elicit the
situations. Then invite them to
discuss what to do or not to
do in case of an earthquake,
hurricane, or floods. You can
also ask students if observing
the images made it easier

to know what the topic

was about.

Exercise 2

This exercise intends to have
students practice using
sequencing words and let them
get familiar with the topic of
this stage. It is also linked to
Exercises 3 and 4 since the
information students use will
be incorporated in Exercise 4.
Invite students to write the
instructions on their own and
then check them with a parmer.
Remind them the use of
sequencing words they learned
in the previous stage.

Academic and Educational

Development

Development

Work in pairs. Lock at the signs and discuss what kind of amergency they inform sbout,
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¢ Work in pairs. Use tha instructions from £xercise 1 t0 write 2 manual about what to do in case of an
earthquake. Use sequencing words.

T e s

Answers: _

During an earthquake: First, stand
at indicated security areas. Then,
stay away from heavy furniture and
windows. Don't go into an elevator.
After the earthquake: Don't run out
cf the building. Finally, walk quickly
and calmly.




discuss the questions with a partner.

Fire Chief: Lol review sune thingg thal an
rmprrtant for gur safery Wel, 118 i portant not 10
T Sl moyt g ton fast may make you fll 17
also important 10 sty away fron neavy fureiture,
suili 3y buokcotes, butavse they nay fall o yuu,
And Cisamportant naf tu stang Lieder dudnaays, as
they are ot sx'e This and the tamans safety triangle

dre both imyths Firaliy, it 15 vpertant ta pan
with your lan’ly; for instance, 1dentify a
safety zane v Teel, and make oot ot
Al

erergency niehers. (K. ary cuestions?

} Read and listen to the instructions of a Fre chiaf shout safety
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= Work in pairs. Distuss what instructions From Exercises 2 and 3 are the most important for you and
write them In the FAyer, Add 2 title 1o explain what ermergency they are for.

highlight the fact that this
exercise is similar and thus, may
be used as a reference, to their
Final Produect.

duting sarthquakes. Than
Media Resources

For further practice, you may
use Poster Unit 3 from the
Class CD. It could be a good
practice for your students to
verbalize the instructions
expressed by the signs in the
poster related to earthquakes
so that they practice the
language models provided to
formulate instructions.

Exercise 3

Bx 1t would be a good idea to
develop the exercise only
listening at tirst and then using
the text for support, if
necessary; or they could just
use the text for the revision

of their answers. When
discussing the questions, it
would be important to lead
students to focus on variations
of what they already know,
since most of them may have
been mentioned in previous

activities. Monitor the
discussion and help if necessary
with the vocabulary they need
to express their ideas.

Exercise 4

For this exercise, it is important
not to only focus on the
selection of instructions but
also on why each instruction
should be present in the flyer.
You may lead students to find
an attractive title for their
different flyers. You may want to
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Exercise 5

You may want to start with a
group discussion about the
instructions trom the previous
activities. That would lead to
focus on the important element.
The final discussion for
answering the questions about
connectors may be done in
small groups or even as a
continuation of the first
discussion depending on your
group and the time available. It
would be important to integrate
the reading of the Toolbox
during the process of this
exercise.

Answers:
1 since, because 2 such as, for
instance 3 Answers may vary.

Toolbox

Go through the contents of the
Toolbox with the students.
Explain that expressions to
introduce examples are really
important for supporting
arguments in situations such as
presentations, debates, and
academic writings. And they are
also useful for clarifying
meaning. You may also explain
to students that expressions to
give reasons are also important
for adding details or explanations
in their instructions. Finally,
invite them to read again and
look for the words used to give
examples, and those that give
reasons, Monitor the activity
and be prepared to ofter
additional examples or
explanations if necessary.

Academic and Educational

1 Don trun when an earthauake begns since moving
too fast con moke you trp and fall
2 During an earthquane, stay away from hacvy

harniture such os bookeoses ond chest of drawers

Ve

Don’t stand under doonways during an earthquoke
becouse they ore not sofe plates.

4 Moke on emergency plon with gour famity for
Instance, rdentify o safety tone "o meet 1n cse You

are seporoted thiing the eorthavake
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1 Read the extended instructions from Exercises 2 and 3 and answer the questions with a partner.
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¢ fead the instructions in Exercise 5 agaln. Orcle the words that refer (o axamplus and vidderling those

from: Exercises 2 and 3 as models,

7 Work in pairs, Use the organizer in Exercise 7, on page 53 to select the most impartant
information. Write sentences for your instructions in your natebook. You can use the instructions

For your Final Product

will write the actual
instructions of their product.
During the pair discussion, it
would be important to focus on
deciding the most relevant
instructions, as well as the most
convenient order of such
instructions. Depending on
your group it would be
important to take the model

for their own topic as suggested,

but as a reference and not as

Exercise 6 something to copy. Monitor the
In this exercise, students activity and help if necessary.
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Add explanations and examples to the sentences you wrote using the words from Exercise §.

 Work in groups. Discuss which of the Following strategies helped you write your instructions better.
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+ Exchange your sentences from Exercise 7 with # partner. Tell your partner If you think his / her
instructions are clearly erganized, and if they include examples and explanations.

)

&

Exercise 7

This exercise may be
linked in sequence to Exercise 6.
It would be convenient to
remind them that they have
examples and explanation for all
the instructions selected in the
previous exercise for them to
use as 4 model. Working in
pairs and receiving feedback
could be important not only in
writing the instructions but also
in the logical integration of the
examples,

Assessment - Think About
Your Progress

Exercise 8

This exercise is for students’
self-evaluation. You might
remind students it is important
to be honest as the purpose of
this exercise is to discover their
strong and weak points in order
to improve on the last ones. You
may draw students’ attention to
the sample conversation so that

they have a clear idea on how
and what they are expected 1o
discuss. It is suggested to
promote a discussion to
comment what was the most
convenient strategy for each of
the group and why. Monitor the
activity and help if necessary
with ideas for the discussion.

Exercise 9

Before this exercise, it would be
important to review the
teedback policies ot your
classroom in order to promote a
respectful interaction. You may
remind students that the
feedback is mainly about
organization and the examples
used. However, it would be
welcomed if they want to
mention details about other
elements. You may want to
guide the feedback process
towards the logical integration
of examples and explanations
and not only abour its
inclusion. Monitor the acuvity
and encourage students to be
respectful when giving
feedback.




Exercise 1

Doing this exercise individually
would be a good opportunity to
see the progress of students. You
may lead students to read and
organize without reading the
questions tirst and then, maybe
after the discussion, go back to
the text to see the difference, if
applicable. You may hold this
discussion with the whole class
instead of the pairs requested.

Answers:
Order of paragraphs: 2, 3, 1

Exercise 2

Suggest that students try to
explicitly describe how each
picture connects to its
paragraph; that would help
them see its relevance in a
clearer way. It would be
important to promote an
explanation of their opinions,
for example, This picture is not
helpful, because ... Regarding
the pictures they are suggesting,
you may promote drawing for
a clearer representation ot
their ideas.

Exercise 3

It would be important to
promote that all students share
their ideas. They might have a
similar opinion but certainly
they have a unique perspective
of the sentence. You may expand
the exercise to define the best
choice for the sentence:
replacing, deleting, or
rewording. You may remind
students they need to justify
their ideas.

Development

Linit

Staged

Development

Read the instruction maaual and numbar the paragraphs in the correct order. Then discuss the

guestions with a pattner,
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Bid yau Lo the ttles uf the secuans to help you determiie the order of the paragrapns?
B you Brad sequence words b help yeu organize the pardgraphs? Wiich?
Did you Use vther thirgs ko help you determine tne order of the paragrepin? Which?

Work in groups. Look at the pictures in the text from Execcise 1 and follow the instructions.

Descnibe what you ¢an seein the potures,

D.scuse o e two pietires dre related ta the ideas o the paragraphs. Cross cut the picture that
i 1ot helo'ef o illustrate the deds and proposs a better pictare,

Look i the paragaph without a piciure and propnse epa thet could halp explan or lusirate
sornethiry it L be 4 sgn or anather type of pictre

Work In pairs. Read the paragraph with the titke Act! in the instrsction manual to Exercse 1 and
discuss why the underlined senterce shauld not be part of the paragraph.
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partner's waork.

A4 Work in small greups, Discuss what you need to do when thers is information that is unnecessary or

% Read the sofety instructions. Choose only those that refer to a flood emergency, and write them n the
rorrect order (before. during, and after the emergerky) in your notebook.

+  Work in pairs. Exchange your instructions From Exercise 5 and follow the checklist to review your

?
3 L tem g ngmyis?
4
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Exercise 6
‘,f A Before doing this exercise, it
might be convenient to read the
Toolbox so that students don't

forget to check that aspect of
the language. You may remind
students that even if they are
following the checklist they may
mention something additional

Doeanetg ey o P

if they consider it necessary for
improving their partner’s work.
Monitor the activity and
promote a respectful exchange
at all times.

Toolbox

Go through the contents of the
rl Toolbox with the students. It is
a good opportunity to review
with them the usage of capital

r Toolbox

Buerpseniincm
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A letters as well as the
punctuation rules. Additionally,
you may explain the importance
of having a good spelling and
correcting any mistakes. Make
sure to provide them with

J examples.

Exercise 4

During the group discussion,
you may want to monitor the
activity in order to promote
proper conversation skills and
the actual participation of
everyone. To establish proper
guidelines, it might be
necessary to define some
criteria to say that something is
unnecessary or deviated from
the topic.

Exercise 5

You may want to highlight that
this is a two-part activity. First,
they need to select the relevant
instructions and then, they may
organize the information with
the right connectors. It would
be good to make a brief review
of the necessary connectors
from previous activities.
Monitor the activity and help if
necessary.




For your Final Product

Exercise 7

"~ Before doing this exercise,
you may want to go through the
criteria for considering
information unnecessary.
Students are getting close to
their final version, so promote a
careful revision of spelling and
punctuation. Remind students
thar cotlaboration is an
important feature of every
work, so they may ask any
questions to their partners it
they have doubts about the
language they are using,

Exercise 8

[t would be important to
make clear that in this exercise
students are only listing the
illustrations they will use in
their poster. They may include
some drafts or cutouts but only
with a referential character. The
real illustratons will be used in
the final poster. Monitor the
activity and help if necessary.

Media Resources

For further practice, you could
use Poster Unit 3 from the
Class CID for students to point
out the signs that would be
adequate for a poster using

the instructions they wrote

in Exercise 7, You could
encourage them to select signs
that they could include in their
posters, or if no sign is suitable,
invite them to explain why:
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1 Answer the guestions ko rethect on your learning,
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Read the instructions you wrote in Exeruse 7, on page 57. Look for any unnecessary information
and elmunate it. Verify spelling and punctuation.

Make dedisions about the fingt lilystrations you will use in your poster. Write your list

%

Reader Box

This could be a good moment
to read with students Chaprer 3
in their Reader. This reading
will be helptul not only to learn
more about environmental
emergencies, but also as an
important support to prepare
for their Final Product by
viewing at appropriate pictures
as examples to decide their own.

- cadem;c and Educational |

Assessment - Think About
Your Progress

Exercise 9

Remind students of the
importance of reflection in the
process of learning, It would be
important to promote an honest
consideration of their work
before answering the question.
Reviewing the suggested
exercises is a good idea if they
have any doubts on the process
of their activities.
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Final Steps

Exercise 1

You may want to review your
classroom teedback policy
before going through the
teedback activities of this final
section. Depending on your
group conditions you may
expand this exercise to a whole
class exchange of instructions to
receive an enriching feedback
trom more students.

Exercise 2

Invite students 1o make
any necessary corrections to
their instructions based on the
feedback received. Now with
the text fully edited, revised,
discussed, and corrected, it is
time to add the illustrations.
You may suggest using any
materials of their choice
to make the poster more
personal and illustrative
of their own ideas.

Collect your evidence

Exercise 3

The work is done. You may lead
your students to the planner

at the beginning of the unit in
order to check all the learning
received throughout the unit.
You may profit from this
exercise for a final retlection
before socializing their product.

Socialize

Exercise 4

Depending on your group, you
may organize a museum-like
exhibiton so that all students
can see all the posters with
instructions from their
classmates. You may include

a system to leave ditferent
comments so that everyone can
give some feedback.

Exercise 5

You may want to elicit ideas and
complement giving examples
that would enrich the results of
students. You may want to start
the discussion by defining the
words appropriate and reliable
as applied to information.

Exercise 6

Betore finishing, you may want
to have an additional discussion
in smaller groups about some
specific details abourt the
posters. Monitor the activity
and help if necessary by
highlighting aspects or details
that might require their
attention in that discussion.




Assessment

Exercise 1

You may remind students that
an honest reflection is
fundamental for any process of
self-assessment. The first part
of the assessment tocuses on
their own learning, Monitor the
activity and help them if
necessary with clues for their
consideration.

Exercise 2

The second part of the
assessment is specifically about
their Final Product, the posters.
It would be a good idea to
answer the questions with the
posters in front of them in order
to verify all the details. You may
promote peer collaboration to
your classroom, if appropriate.

Exercise 3

This time they are describing
their work and collaboration
with their teams. It would be
important to lead them to
analyze their work with the
whole class and not only about
their teammates in
collaboration activities.

Exercise 4

This section is an important
part of the reflection and
assessment process. Socializing
the result of their reflection
would give everyone ideas
about their own work. It would
be a good idea to give some
general comments about their
work, focusing on the positive
and only hinting the less
positive elements of their work.

Assessment

’ + Now that you have finished this unit. check {/) the answer that bast dascribes your performance, so
YOU recognize those aspects where you need to improve.
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? Read the sentences and underiine those that describe the instructions for environmental emergencies

that you created For this unit.
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% Choose the answer that is tloser to the way you worked with your classmates during the unit.
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4 Work as a class to review afl the answars in this page and discuss how you can improve. Ask your
teacher for guidance when neceasary.

Go back to the Initial Assessment on page 4. In sma¥ groups, discuss your progress,

.
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Academic and Educational

Monitor the activity and someone is falling behind or

promote a respectful interaction  having difficulty with any

at all times. element of the assessment.
Monitor the activity and

Exercise 5 promote a respectful

Finally, students should go back  interaction.
to their Initial Assessment and

have a group discussion that

will allow them to compare

those first answers to what they

can do now so they can notice

their progress. You may want to

promote peer help whenever




Evaluation Instrument For the student

Evalvation Rubric

Evaluation Rubrics are scoring tools used to grade the quality of each criterion in a more precise way. If
shared with students, they can help them understand the assessment of their performance.

Instructions:

1 Determine and list the criteria to be graded and write them on the first column.

2 Describe in detail and write the first quality assessment for each criterion, starting with “Excellent”.
3 Discuss the results with your students. .

Excellent Good Needs Improvement

Notes:

Photocopiable D.R. ® Macmillan Publishers, S.A. de CV., 2019. Only for teaching purposes.



Social Learning Environment:  Social Practice of the

Family and Community Language: Comment on one
Communicative Activity: own's experiences and those of
Exchanges associated with others in a conversation.

U * t information of oneself and Final Product:
n that of others. Autobiographical Anecdote.

Session Activities Pages
()Renlng . o i 64-65
* Share their own opinions and value those of others.

Offer exaniples of conversations and allocate time io explore concerns, fears, and difficulties to share
personal experiences, so they can:

Ask questions about how ideas and people can be represented in different ways (e.g., Suddenly, -
I felt dizzy vs. And then, everything turned around me; She seemed to be relaxed there; She looked
really comfy there).

Evaluate the effect caused by nonverbal language (e.g., proximity among speakers, eye contact,
voice volume, pauses, etc.).

Analyze choice of expressions and repertwires used.

Identity mode of communication.

* Anticipate general sense and main ideas.

* Analyze use of connectors o tink ideas (e.g., As we were arriving, we heard a loud sound coming
from the house. [ got so scared that it made me cry.). ) o

* Evaluate composition of expressions.

= Contrast sequences of enunciation.

* Evaluate their own performance and that of others.

Challenge students to expand and develop their repertoire of words and expressions and support them
so they can:

* Compose sentences and arrange them in a sequence.

b+ Add details o main ideas, specifying ame, place, and way in which the events occurred (e.g. It
was a quiet weekend. .., Apparently, they had seen a bright light just across the street, eic.).

Ask questions to get more information and check understanding (e.g., So, when you arrived
there was nobody at home ... ? And you enjoyed the trip?).

Express personal experiences using direct speech {e.g. The team captain yelled: Everybody, get
up!) and indirect speech {e.g., The team captam uasked us to get up, at the w_p.o_f his lungs.).

Use strategies to take turns for speaking (e.g. pausing, using nonverbal language, erc.).

Use strategies to emphasize meaning {e.g., using expressions fo indicate the order of events, going
back to the same idea, paraphrasing, etc.).

Create alternatives to share identical experiences with different people.
Offer and receive feedback.

Closure and Assessment

Family and Community




Opening

To get students started, you could encourage them to review the three learning goals and the social
practice to be achieved throughout the unit.

Let’s start together

Once students have grouped, you may read the three questions out loud and make sure students
understand them before they start discussing. Let them exchange ideas for some minutes and then you
can bring the class together by inviting some students to share their answers with the class. Be ready to
provide them with the vocabulary they need to express themselves in English.

Initial Assessment

You may wish to explain to students that the purpose of this self-assessment is for them to be aware ot
their strengths and weaknesses before starting the unit. You can also explain these skills will be needed to
achieve the goals in this unit. Allow some minutes for groups to discuss and then ask students to
individually mark the corresponding boxes. Students should be reminded that it is important to be
honest, so that they are aware of what they are able to do at this point, and in this way, they will
appreciate better their improvement by the end of the unit.

Planner

You may direct students’ attention to the tasks of this unit and invite them to read them. You can explain
that planning the content of each section is a way of knowing the steps they will go through to achieve
their final goal. Checklists are a valuable tool to remember the important points of a task. They are also
useful to evidence students’ learning process and provide them with a sense of achievernent when
fulfilling their goals. Students should feel free to suggest other possible tasks throughout the unit.

(h:l! R somant

[ T T

Comment on one’s awn
experiences and thase of others
+n & conversation.

Opening "
Lt 1 s dogather

Work 11 groups Dittuss and dudwer the fuinstions




Media Resources

Use Chapter 4 of the Reader at
any time during this unit to
extend the social practice and
develop reading skills. For this
unit, you can use Flashcards
Chapter 4 from the Class CD
for further practice, to start
class discussions, and to
support students’
comprehension of the text.

Exercise 1

% Explain it is not necessary
to pay attention to every word
but to get the general idea. Let
groups discuss for some
minutes before bringing the
class together by having

volunteers answer the questions.

Answers:

1 Two people, a boy and a girl.

2 Yes, because the girl suggests
walking together. 3 He hurried to
get to school, but it was closed
because it was Sunday.

Skills Box

You could start this exercise by
drawing students’ attention to
the Skills Box and asking them
to read it to make sure they

understand what an anecdote is.

You can tell the class, that it is
similar to a story: first we are
given the setting (time and
place) and then the plot (the
events that happened), as it is
personal, we share our feelings
and emotions.

Family and Community

Development

T H e ety Rl partopaie n i wostveraaligr ?
£ Are eyt lece o Faes c How o opou know?

TNl mecdate dee the ey share?

M

Seonda: H. Carlos! Let's walk back hore togethe-. [
waiit to hsten to the stery you pramised to tell me
this moming,

Larlos: G, ves. (1) One day Laat month, my alarn.
gock grdnt ring, and I thought, “Ch, nvan, Im late far
schotd agan!”

Sonfa: Oh, no! What time wns it?

Carlos: (2} It was_seven @'ddock, U was kipd of
stiange becacse 1oy bouse was seslly silent | thought
gveryone left and forqot tn sake me up. Anyway, 1
Jumped cut of bed wnd took a shawer,

Soria: Reglly, Cardon? You wera late hut you sDll taok
a shawer?

Cartos: Yes, but it was A reatly Fst shower. T

got dressed, and then quickly had treakfast. After

1 Puw dur'es ‘vl
2 How i o staced Gntroduchion}

1 dhen rrappened

Development

1 Work in small groups. Listes to the conversation and answar the questions.
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? » Work in pairs. Read and listen to the conversation From Exercise 1 again. Look at the underfined
sentences and match them to the parts of the anecdote you think they are.

that I grabhed my backpack and 1an out the docr. |
was freaking out! 1 had just promised ny teacher [
would pever be ate agamn!

Sonfas Did yuu take the hus?

Carjos: Nu, [ rode my bicycle really fast to schoul,
When T arred at schoal, Tran tu the entiance,

hut the doar w75 closed and tocked. Thete were ro
students ur teachers outside. (3) After gl Fad mnL.,
1 #as really_upset!

Sonfa: [o you mean everybody was atready 11 class?
Carlos: That’s what I thought at finst, Thee [
remerrbered 1t was Sunday! I still can't believe [ did
that! Has anything tike that ever happened to you?

Exercise 2

B\ This exercise allows
students to analyze the
conversation in detail, so that
they will be able to understand
it fully and identify the purpose
of certain sentences. You can
check answers by inviting
volunteers to share them with
the class. As a wrap-up you
could ask some questions about
how students feel about the
anecdote.

Answers:

1 After all | had run ... | was really
upset!
was kind of strange because my

2 It was seven o'clock. It

house was very silent. | thought

everyone left and forgot to wake
me up.

3 One day last month, my alarm

clock didnt ring.




3 In this unit, you are going to prepare an anecdote to share with your classmates, Think about the
experience yeu want to share and make notes about it using the questions as a guide,

when and where did 1t happen? what was the experience about? How did it begin?

My Anecdote My Anecdote

NI C R N

& Work in pairs, Share the information about your anecdotes.

the anecdote is about, then, the
setting, and finally how it
began. It might be useful to
monitor the activity, listening to
students and providing help
with vocabulary it needed.
Once they have exchanged
information in pairs, some
students could share it with

the whole class.

Media Resources

You can use Poster Unit 4 from
the Class CD to further engage
students in telling an anecdote.
You could show them the
everyday activities in the poster
for them to identity which
ones they perform and the time
they carry on those activities

and tell them this might be
useful to include when they
tell their anecdote.

For your Final Product

Exercise 3

You could start this
exercise by explaining to
students what the Final Product
will be about. To guide them
when choosing an anecdote to
share, you may remind them
that they are short, and usually
about funny, curious, strange,
or exciting events so that they
cause different emotions and
feelings. Allow some minutes

for students to choose and once
they picked one, draw their
attention to the questions and
have them read the example
before completing their
information.

Exercise 4

Before pairs interact, it is
important that they read the
examples provided to use as a
model when exchanging their
own information. Have them
notice the pattern; first: what
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Exercise 5
You could invite some students
to say the expressions out loud
to the class.

Answers:

1 Oh, man, {'m late for school
againl 2 Really, Carlos? You were
late, but you still took a shower?

3 | was freaking out! 41 can't stil

believe | did that!

Exercise 6

B To check answers, you can
invite some students to read
each of the sentences they
circled with the correct
emphasis and speed, so that
they sound the same as in the
original conversation.

Skills Box

After students read the Skills
Box, you could model some
expressions using difterent
tones of voice, volume, and
speed to the class, so that
students notice the differences
among them.

Exercise 7

This is an excellent opportunity
for students 1o practice
intonation. You can walk
around the room listening to
students and making notes on
common mistakes to be
corrected at the end of the
activity,

Family and Community

show the emotions they refer to.

~ .
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sound neutral.

Work in pairs. Read the conversation in Exercisw 2 agawn and discuss what expressions the speakers
wse to trapsmit the ideas listed befow. Then read out loud the expressions you identified and try to

-+ Work in pairs, Read the Skilis box. Then go back to page 66 and listen to the conversation from
Exercise 2 again, Circle in red the lines that use emphasis and Faster speed. Circle in biue the lines thet

the speed and volume of your voice.

v w w4 o

o

when you share your anecdote.

How § felt-

fLU LM

Tt dkut Your o

#  Work In paws. Roie-play the conversation in Exercise 2. Try 1o show the inteation of the speakers with

Think about the anecdote you decided to share in £xercise 3. Make a list of the emations you felt
during that experience, You will use this list later to remember the emotions you will need to transmit

How [ felt:

* Work i pairs. Complete the tabla with what you learped,

What | learned

For your Final Product

Exercise 8

This step of the product
can be done on a separate sheet
of paper as a portfolio activity.
Students should be reminded
that it is important they go
over their anecdote mentally
to recall all the different feelings
and emotions they experienced
at each point of the event and
list them.

Assessment - Think About
Your Progress

Exercise 9

This is a very good activity to
foster collaborative learning as
students exchange ideas and
comments and help each other
answer the questions.

Remind them that they may
refer to previous exercises to
clarify doubts and be ready 10
offer help if needed.
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4 7 Development

Hedy

* Work 1 pairs. Lock at the pictures and share what you think happened.

the anecdote. Remind students
1o go to the Glossary section it

Development necessary.

Media Resources

For further practice of the
expressions the speakers use to
transmit their ideas you can
use the Poster Unit 4 from the
Class CD. You could write the

2 Read the soecdote from the pictures In Exercise T and then go ta page T¢ and write the events listed
st the orgaaiter, 1 the order they happened.
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Exercise 1 to help students express
One way of starting this activity ~ themselves in English.
could be to ask students to

describe what they see in each Exercise 2
picture. Then, you can tell The purpose of this activity is
students to read the sample for students to be able to

answers and let pairs discuss tor  understand the main events in
some minutes ro come up with the story and place them in the
a possible plot for the story. You correct sequence. You may want

can invite some to share their to explain that the objective is
ideas with the class. Try to elicit to pay attention to the most
as many theories about the important facts, not the details,

event as possible and be ready in order to get an overall idea of

events the students see in the
pictures and exchange their

impressions about the order in
which they happened.




Once students have read the
sentences stating the main
events in the story, have them
look at the sequence words that
introduce each event. You may
want to explain that the words
next, after that, and then can be
used in any order and are
followed by a comma. Allow
some minutes for students to do
the activity and then you can
ask them to compare their
answers in pairs before
checking them with the class.

Answers:

1 First, Rex arrived with Mrs. Dean’s
parrot in its mouth. 2 Next, the
brothers cleaned the parrot and put
it inthe cage. 3 After that, the
brothers heard Mrs. Dean

scream. 4 Then, Mrs. Dean
explained her parrot died the week
before. 5 In the end, the brothers
apclogized to Mrs. Dean.

Reader Box

You may invite students to open
their Readers to pages 46-56 to
tearn how anecdotes are
organized. After reading you
could ask students some
questions to check they
understood the story.

Family and Community
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i Ordet in sequence the events of the anecdote you are going to share as you did in Exercise 2.
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Toolbox

+ Read the undariined words In tha anecdote from Exerclse 2 and write them next to their use.

compare their answers in pairs
before checking them with the
class.

You could elicit some
example sentences from the class
to make sure students
understand how to use them or,
if necessary, you could provide
the examples yourself,

Answers:
1because 2so

Media Resources

You could use Poster Unit 4
for further practice with so or
because. Students can add
reasons or consequences with
so and because to some of the
actions in the poster and
exchange them in pairs or as
a class.
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For your Final Product

Exercise 3

This activity can be done
on a separate sheet of paper,
with as many boxes to list the
main events as students need.
You can start by drawing their
atrention to the example
provided and tell them to use it
as a model to list the events in
their personal anecdote in the
correct sequence. Remind them
that details are not important at

this stage. You could monitor
the activity providing help if
needed.

Toolbox

Students should read the
conversation in Exercise 2 again
paying special attention to the
underlined words. You could
explain they are called
connectors and that their
function is to connect ideas to
organize what we say ina
logical way. Have students




Exercise 4
You may wish to explain to
students that it is important to
add the reasons and
consequences of each event, so
that it is not just reading what
they already have in their
organizers, but adding some
details that explain the reasons
and results of the events they
mention, Before pairs start
working, have them read the
example sentences as a guide to
make sure they understand
what they are expected to do.
You can monitor the activiry,
paying attention to students’ oral
production. Finally, you may
invite some students to retell the
Story.

For your Final Product

Exercise 5

Students should notice
that now they are going to add
some details to their own story
by expressing the results or
consequences of the events and
actions that ook place. Have
them read the example
sentences as a guide and then
work on their own stories. You
may want to point out it is not
necessary to add a reason or a
consequence to each and every
event in the story, because it
would not sound natural, only
when they think it adds relevant
information to the story.

Exercise 6

This exercise promotes
collaboratve learning as
students listen and assess their

Family and Community

them in your notebook.

ideas were in a ¢lear order.

Aspects

A& e T aboul You Fraceo o

{ think | dicd wetl.

+ Work in pairs, Retell each ather Mark’s anecdote with the belp of the organizer from Execise Z. Add
reasens and COMsEqURICes,

Add some reasons and consequences for the events of the anecdcte you are going 1o share. Write

& Work in pairs, Retel the main events of your anecdate to your partner. Then, tell each other if the

- Work with your partner from Exercise 6. Check (/) the aspects that you think you did wall. Then ask
your partner to evaluate yoo in the second caflmn.

My partner thinks | did well.

parmer’s work. You may
encourage students to give each
other feedback and make
suggestions if needed, 1o make
the story follow a logical
sequence.

Assessment - Think About
Your Progress

Exercise 7

It is important to create an
appropriate atmosphere for this
peer evaluation activity.

Remind students to be
respectful when giving their
opinion about their parmer’s
performance. Have students
notice that peer evaluation is
about assessing someone’s
pertormance in an honest and
objective way. Tell students they
can review previous exercises to
clarity doubts and be ready to
offer help if required.
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Unit

1 Work in small groups. Look at the pictures of the anecdote about Rex and the parrot that you read
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before. linderiine in the conversation below the parts where it says what you ses in the speech bublbles.

Exercise 1 . conversation, Have them look at
This is the first time students the example provided before
visualize the whole anecdote in they start working in their

pictures, so allow some minutes  groups, so that they understand
for them 1o read the comic strip.  what they are expected to do.

Students should notice that the You could check answers with
comtic script 's much shorter the class by inviting volunteers
than the version of the story to read aloud the conversation
told in the conversation. Then parts they undertined.
students should read the

conversation again paying Answers:

special attention to locate the 1 He asked me what we were gaing
sentences in the bubbles as to do. 2 | said we should clean the

they are expressed in the parrot and put it back in its cage.

3 The next morning, we heard a loud
scream. |t was Mrs. Dean. 4 She
explained that her parrot had died
the week befare. She was terrified
when she saw it back in the cage.

5 Ben told her that Rex had found
the parrot and we thought he had
killed it. We told her we had made a
mistake. 6 We said we were sorry.

Skills Box

Betore students read this box,
you could ask them to analyze
and compare the sentences in
the comic strip with the ones
they underlined to notice how
they are different in their
structure, although they express
the same ideas. You may write
an example sentence from the
comic strip together with its
reported version on the board
and elicit some changes
students notice in their
structure (pronouns, verb
tenses, reporting verbs, etc.).




Exercise 2

You may ask students to cover
the conversation with a sheet of
paper before doing this activity.
Finally, students can uncover
the conversation and compare
their sentences with those in the

conversation.
For your Final Product

Exercise 3

You can start by having
students compare this version
of the example story with the
previous ones on pages 71 and
72 and identify what details
have been added in each
sentence. You can point out how
the sentences in reported speech
make the story more interesting
and help us understand it
better. Students should use this
text as a guide. They should
also go back to the list of
emotions and find suitable
places in the story to include
sentences that describe feelings.

Exercise 4

Before students start working
on their own, it might be useful
to do an example of a question
to check understanding and one
to know more details with the
whole class to get them started.
Students could compare their
answers in pairs before
checking them with the class.
You can also draw a table on

the board and write the
questions students call out in
the correct columns for students
to visualize them clearly.

Family and Community

3 ndd details to the sentences you made o page 72 by including what people said and the list
of emotions you prepared on psge 6B,
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4 Read the anecdote from Exercise 1 again and Follow the Instructions.
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Answers:

1 Circled in blue; Something terrible
happened to us last weekend.

2 Circled in red: Do you mean Mrs.
Dean, your nice neighbor? You
cleaned the parrot and put it back

in the cage? Her parrct was dead
before this happened? 3 Circled in
green: Really? What? And what did
you do? Why? What happened
then? Did you explain? Was she

very angry?

Skills Box

After students read this box,
you could try to elicit some
more examples of questions we
can ask to contirm
understanding or provide
further examples yourself and
write them on the board.




tone of volce refincts interest,

L pon mea= you gave i 3 peene af yeur appe ?
Wy wore you argr?
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C Yes, nnd we berame peck friends!

% ¢ Ustan to the anecdote and write in your notebook the questions you circlad where the

& Work in pairs, Place the sentences from the box in the torrect place of the organizer. Then role-play
the conversation and show Interest witen asking questions. Exchange roies,

= ~=w If you have an gvaiiable recording device, an interesting way to appraciate If you showed
Interest with your tone of volce is recording your conversation and listening te it again,

provided and elicit the correct
response from the box from the
class. Then, pairs can continue
working on their own. Before
students role-play the
conversation, you may want to
check answers with the class to
make sure the conversation
follows a logical sequence. You

kealy? Wha7 Vikat hapoencs next?
SGTHNINY Feat Papponed Lo mo

can invite volunteers to come to
the board and write it. Remind
students that when acting out
the conversation it is important
to pay attention to question
intonation to show surprise,
interest, etc. and thus make the
conversation sound natural.

(\’\’_h;u ronk s:LﬂD

Answers:

1 Something great happened to me.
2 Really? What? 3 Why were you
angry? 4 What happened next?

v 5 Do you mean you gave him a piece
of your apple?

~- Explain to students that
listening to ourselves is a useful
way to check not only our tone
of voice, but our pronunciation

Exercise 5

B Before playing the audio,
you may tell students that they
should identify the questions
that show the person is engaged
in the story and wants to get
more information. You can play
the audio more than once if
needed. When checking
answers with the class, elicit
what changes in the tone of
voice, intonation, and volume
they noticed.

as well. It is useful to record the
conversation as many times as
needed until we are satisfied with
the result.

Answers:

1 Really? What? And what did you
do? Why? What happened next? Did
you explain? Was she very angry?

Exercise 6

You can start this exercise by
drawing students’ attention o
the organizer and explaining
each column should include
what each of the people in the
conversation say. Have students
look at the first example
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For your Final Product

Exercise 7

"~ You may point out that the
sentence that introduces our
anecdote is very important as it
may create suspense or interest
in our interlocutor to know
what the story is about, You can
elicit or write on the board
some examples to this purpose
(You can't imagine what
happened to me ... You won't
believe this! Something amazing
happened yesterday. Let me tell
you about something
extraordinary that ... etc.).

Exercise 8

You should draw students’
attention to the tips and ask
them to read them carefully to
take note of all the aspects they
should bear in mind when
interacting with their
classmates. If you feel students
need a little help, you could
elicit examples of the different
type of questions they may ask
and introductory sentences to
start telling their anecdote. It is
advisable to allow students
some minutes before interacting
in their groups to go over their
final versions of the story and
make any necessary changes
and adjustments. Remind them
that they should not read the
text they wrote, as it is only a
guide to help them remember
the main aspects they want to
tell. It is important to monitor
this activity, by listening to
students interact. Taking notes
of problems or difficulties

Family and Commﬁnity

+  Introduce your anecdote
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Thirk of a sentence you can use to begin your anecdote. Write it down.

& Work in small groups. In turns, share your anecdotes in 4 conversation with the heip of your sentences
trom Exergise 3. Review the list of Lips below to participaie when it is your tum to share your
anecdate and when 1t 25 your turn to listen. Use the conversation in Exercise 5 as a model.

To listen

+ Askquestions to clasify
understanding,

+  Show mterest by asking questions
0 know details.

+ Inthe end, make a positrve
comment sich as: That wes

interesting! What a great stary!

Y

% Answer the questions with what you leamed. Then company your answers with a partner.

foogorparaven:?
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students have might be useful,
as you can deal with them later.

Assessment - Think About
Your Progress

Exercise 9
This self-assessment activity

helps students become aware of

their learning process and

identify the aspects they need to

work more on. When
comparing answers in pairs,
students put into practice

collaborative learning as they
may clarify each other’s doubts.
Always remind them that when
in doubt, they can go back to
previous exercises or ask you
for help.




Closure

Closure

Foreot Shope

¥ Prepare yourself to share your sneccdotes with the class. Use the checklist befow to review your

anecdote in your mind.

¢ Work in smali groups. Rehearse presenting your anecdotes in turns. Use the previous checklist to give
Qach other idess an how to irnprove or add something missing.

Coalodl you s cwtls e

T Naw thst you have selected an anecdota, organized the main avents, added detalls, and rehearsed your
prasentation, you are ready For a session where all of your wilf share their anecdote with the class.

S0 afige

4 Work as o class, [n turng, each of you will present your anecdotes.

Listen respectfully 1o afl the anecdotes and make notes abobit what youw [ike about all the

presantaticns.

Share a5 a class soma of the aobes you made about the presentanions,

Discuss in groups.
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Final Steps

Exercise 1

You can direct students to the
checklist and tell them to use it
as a guide when telling their
story. You may also elicit some
examples of each aspect in the
list if you think it might be
helpful.

Exercise 2
You may want to point out that
it is important to listen to their

classmates carefully in order to
provide a useful feedback and
make suggestions on how to
improve their performance, if

needed.
Collect your evidence

Exercise 3

Students should now be ready
to share their anecdote with the
rest of the class, Allow some
minutes for students to prepare
themselves before their

presentation and be ready to
help them if they do not feel
confident.

Socialize

Exercise 4

This is the final step of the Final
Product where students will
present their story to the whole
class. You may want to point
out that staying calm and
relying on what they have
learned and rehearsed will

help them give a good
presentation.

Exercise 5

[t is important to remind
students that they should show
respect to their classmates by
listening attentively and
expressing interest in what they
are telling. You may also point
out that showing support
increases students’ confidence.

Exercise 6

This activity is for the whole
class to give positive feedback
on the aspects they specially
liked about their classmates’
presentations. It is rewarding for
students to listen to positive
comments on their performance.

Exercise 7

As a wrap-up activity, encourage
groups to exchange ideas and
opinions on their own anecdote
and their classmates’.




Assessment

Exercise 1

This assessment process is
divided into stages. First
students should assess their
own performance. In order to
do that, you can explain how
important it is to reflect and
give honest answers as this will
help them identify their
strengths and weaknesses. Once
students have answered the
questions, they should discuss
them in groups. This stage
fosters collaborative learning by
allowing students to help each
other and clarify doubts.

Exercise 2

In the second stage of the
assessment, students should
focus only on the Final Product.
This exercise requires them to
analyze their performance to
identify whether they fulfilled
their goals or not. It is a very
good feedback exercise that also
fosters cooperative learning as
students exchange ideas and
comments on each other’s work.

Exercise 3

You may elicit some aspects that
are necessary to be able to work
with others in a successful way,
before students exchange
opinions to assess their team’s
performance.

You may monitor this activity,
listening to groups discuss and
paying attention to the strategies
they mention.

Exercise 4
This final assessment is at class
level. Bring the whole group
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Assessment

% Now that you have finished this unit, answer tha questions below to recognize thosa aspects whare
you need to improve. Share your answers in small groups.

T Do yew rved hiedp tu dentity e 1 snevents 404 parsenat gpor pngas
2 How we” 2an yon 7 dotar § o 2 BRrLenal Axperenoe yor e ?

3 Wha 710 you do fo st e vl other people seid dorng § 0an; event?
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answer what you think about your anecdote and ask a
classmate for his / her apinion about your work.

Mok My casmatethinks

T Get together with the dassmates you worked with #s 3 group during the unit and together dacide
which aspects you can check (/). Discuss what you all need ta improve.

— -
[ W parte pated w i Janshians wren atfor sased ther aocedees,

4 Work as a class and review the answets on this page. Discuss them together and ask your teacher for
guidance on how you can improve where you need help.

% Gio back to the Initlal Assessment on page 65. In small groups, discuss your progress in this uinit.

together to examine their
answers, discuss them, and
exchange points of view. It is
important to provide assistance
on aspects where students do
not know exactly what to do.

Exercise 5

Students should go back to the
Initial Assessment on page 65 to
review the options they checked
and notice how much they
improved by the end of this
unit, so they become aware of

their learning process.
Encourage groups to exchange
opinions and points of view.
You can invite some students to
share their ideas with the class.




Evaluation Instrument For the student

- a
Questionnaire
Questionnaires or surveys are sets of questions which are intended to examine the degree to which
students have experienced learning, It can be used as a diagnostic tool or to receive feedback on the
teaching / learning process.

Instructions:

1 Determine the goal of using the questionnaire as an evaluation instrument.

2 Once you have a goal, write ten questions and have students answer them (orally or written).
3 Write your final comments or notes on the result of the questionnaire.

Questions:

10

Notes:

Photocopiable D.R. © Macmillan Publishers, S.A. de CV,, 2019. Only for teaching purposes.



Social Learning Social Practice of the
Environment: Recreatianal Language: Read theater plays.
and Literary Final Product: Dramatic

U “ : t Communicative Reading.
Activity: Literary expression.

Session Activities
Share your appreciation for theates, allocate specific times to explore texts and help students so they can:

Review the order in which the actions are developed and their role in the text (e.g. attract the
reader’s attention, provide details, show sequence, ew), o )
Understand stage directions and analyze how they contribute to the actions’ development.
Establish links between main ideas of sections and general sense. o
Express the author(s)’ purpose and conveyed emotions.
Compare themes and intended audience.
Determine genre (tragedy, comedy, melodrama, etc.).
Promote exchanges of appreciations.
Help students become aware of the value of their knowledge about the world and culture to understand
the general sense of the text so they can:

Be aware of the influence of attitudes, beliefs, and values in the interpretation of the general
sense of the texr,

Evaluate the purpose of punctuation marks in dialogues (e.g. exclamation marks to express
irony or surprise; ellipsis to express incomplete ideas, etc.).

Practice intonation and pronunciation of words and expressions,

Establish a relationship between main character (s), secondary character (s), and incidental
character (s).

Analyze ways to express details (arritudes, place, rime, ete) about actions (e.g. He was the duke
of Warwick who showed goodness to his subjects, Newbies are, arrgg, really annoying, etc).

Contrast current actions, ongoing actions, and actions that started in the past and finish in
the present.

Analyze their own strengths and needs and those of others.

Involve students in decisions about which parts to emphasize and how to do so while reading out loud.
| Encourage thent to organize their own dramatic reading, with your guidance, so they can:

* Mend mistakes (e.g. hmm, err, ahh, ewc)
Use pestures, eye contact, body language, and pauses.
Link nonverbal language with the meaning of dialogue to reinforce the message.
Solve pronunciation difficuldes.
Monitor their own rhythm, speed, intonation, and volume, and those of others, to improve

fluency.

Closure and Assessment

Recreational and Literary




Opening

You may find it useful to encourage students to review the three stages and the social practice to be
achieved throughout the unit.

Let’s start together

You may wish to show students examples of different literary texts to elicit from them what they are
(poems, short stories, theater plays, or novels) and also ask them the characteristics each has before
starting the first exercise.

During the sccond exercise, you might want to encourage students to speak in English,at all times while
discussing, as you walk around monitoring the activity.

Initial Assessment
It might be a good idea to elicit some examples from them that show they have achieved the abiliries
before answering the questions.

Planner

It might be helpful to ask students to do this task in pairs and write their suggestons on a separate
sheet of paper. Encourage them to use correct grammar and spelling when writing. Help them correct
their ideas if necessary.

Ulul'w oy,

Read theater plays.
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2 Work in groups Discuss and answer the geestons.

LS




Media Resources

Use Chapter 5 of the Reader at
any time during this unit to
extend the social practice and
develop reading skills. For this
unit, you can use Flashcards
Chapter 5 from the Class CD
tor further practice, to start
class discussions, and to
support students’ ,
comprehension of the text.

Exercise 1

It is suggested that students
look for cognates that can help
them understand the general
idea of the text and then clarify
any vocabulary word they
might not know before they
start the activity. And you can
also remind them 1o go to the
Glossary on page 95 for any
words they might need help
with, Once they tinish,
encourage some volunteers to
say the answers to check as

a class.

Answers:

1 Peter Pan 2 Peter Pan 3 Romeo
and Juliet 4 A good-hearted old
woman who solves difficult
situations with the help of kindness.

Exercise 2

[t is suggested that you encourage

students to speak in English at
all times when deciding, Once
they finish, you may want to
ask them to compare their
answers with another pair.
When they finish, you could
ask students to say which
theatre plays they know and
what they know about them.

Recreational and Literary

Development

1 Work in small groups. Read the information about the posters from diffarent theater plays and discuss
the questions below.

Mary Meart

¥ of Gold

Roten and bulist Pater Pan The Proposal Mary Haart of Gold
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2 Work in pairs. Read the Skills box and decide what the genre of each of the plays in Exerclse 11s.

U Remea e ot
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4 Mary Hewt o Leod |

Answers: students to make a graphic

1Tragedy 2 Musical 3 Comedy organizer on a separate sheet

4 Melodrama of paper with information of
the ditferent genres, their
Skills Box characteristics, and some

A suggestion would be for
students to read the information
and give examples of plays or
movies they know that match
each genre. You could also ask
them about other genres they
know that are not mentioned
here and write them on the
board. If possible, encourage

examples.
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Cast of Characters:

Warrator

Mary: 2 Jood-hearted oid woman,

Mary's conaciance: a voice that guides Mary's actions,
Karla; 2F yoars ald

Bus driver: 40 yoars old

Mary Heart
of Gold

By Adriana Woods

ACT | - SCENE ONE

SETTING

Mty 15 Staading i the Kitches of dior bowse 185 @ smenit and pery maode st house Dot sie has a sl
garden witl an apple tree She s standing by e dinng Tabte On the fable we see the foltoweg foud
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ways to be and Su, even i shie vas poor her kitdiess Alkays helped ber 1L was Sunday, and Mary
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fiony she v [Goking formaard to her forte Sundae breakfass!
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Exercise 3

Reading the questions first is a
strategy for students to read
with a purpose. Suggest that
students use the Glossary on
page 95 to look up words they
don't know to help them
understand the main idea of the
text betore they are ready to
answer the questions. After
finishing the activity, invite pairs
to join another pair to compare
and correct their answers. You
might want to walk around

monitoring and helping if
necessary. If you find it helpful,
you can check answers as a class
and ask students to provide
evidence from the text to
support their answers.

Answers:

1Five 2 NarratorandMary 3In
the kitchen of Mary's house 4 Mary
wants bread for breakfast, but she
doesn't have any. She thinks she can
exchange her apples for bread at the
bakery and leaves the house.

Media Resources

You can use Poster Unit 5 from
the Class CD to help students
get familiar with the elements
on a stage. You could present
this for them to have a clear
idea of how a scene like the
one in Exercise 3 takes place
and the elements it involves.
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Exercise 4

You may suggest that students
look at the example and elicit
the tense in which the sentence
is written. Encourage them to
complete the exercise with
sentences in simple present they
find in the text. If necessary,
explain that we use present
simple to talk about habits,
routines, or repeated actions or
situations. Tell them that we
always add an —s to the verb in
present when talking about
the third person singular (he,
she, it).

Answers:

1 First, she looks at the table.

2 Then, she touches her chin
wondering. 3 Next, she puts her
hands on her hips and looks at the
audience. 4 Finally, she grabs the
basket with the apples and leaves

her house.

Exercise 5

You can invite students to read
the information in the Skills Box
out loud and clarify any doubt
before starting the exercise.
Exhort students to speak in
English at all times and once
they finish discussing, allow
them to write their answers on a
separate sheet of paper so they
don forget them.

Answers:
1 Between brackets. 2 Answers

may vary. 3 Answers may vary.

Skills Box
You could encourage students
to read the information and

Recreational and Literary
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5 Read the Skills box. Work in small groups and discuss tha questions.
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then ask some volunteers to act
out Scene One in Exercise 3,
following the instructions
between brackets. This is a good
alternative for kinesthetic
students.
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] Work ins small groups. You are geing to prepare the reading of a play in English. You have to
choose a ptay as a group. if you can, fook for plays in English in scurces like boaks or the Internet,
iF available. You can alse use the play in this unit or the play in your Reader. Write a #ist of oplhions.

o i ow ¥

¢ . IFavailable, go to the Internet to lock for mare examples of theater plays in Eaglish. You can go
ta https://bit.ly/2GAnTEF

o

Vate together or the play that interests you the most.

3 As a group, complete the notecard with infermation about the play you chose.
Title. Titler
Authar. Author:
Genre: Genre,
Setting:
tting:
Settind Cast of characters.

Cast of charactess.

Assessment - Think About Your Progress
¥ Worlk In small groups and complete what you understand about tha topics in this stage.
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For your Final Product

Exercise 6

” Allow students to look for
plays in any of the suggested
sources. Encourage them to
write their options on a separate
sheet of paper so they can keep
evidence of their work in their
portfolio.

Media Resources
For students to have a better
idea of what their Final Product

will be about, use the Poster
for Unit 5 in the Class CD and
invite them to talk about what
actors do on stage.

Reader Box

Take the opportunity to
encourage students to read
through the play in their Reader
betore they make the final
decision on the play they like
the most. After they finish
reading, you could ask them o
make a small book report about
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it including setting, characters,
plot, problem, and solution on a
separate sheet of paper.

o If Internet access is
available, an alternative source
for students to find more plays to

select is the webpage provided in
the link.

Exercise 7

Invite students to make a show
of hands to decide which play
they will be preparing as a
group. Encourage students

to be respectful at all times

if the final decision is not of
their preference.

Exercise 8

" You could encourage
students to look at the model
so they know what they have to
do. Elicit the information
needed from some groups and
write it on the board for the

students to have another model.

Assessment - Think About
Your Progress

Exercise 9

One way to do this could be to
encourage students to do the
activity on their own first and
then compare with their
partners. This way, they could
identify if they have the same
doubts and then review the
Exercises together.




Development

Exercise 1

Take the opportunity to ask Cee

students to look for known AR Development
words in the text to elicit the Work in pairs. Read the Skills bax, #nd ther read the Act I scene from Mary Neort of Gold, Discuss who

. . . the main characters and secondary characters are and what their relationship is.
main idea before they start with

the task. Once they finish, elicirt ACT 1) - SCENE ONE
answers from some volunteers SETTING

Catnrcle b o bivs stop A goung gl Kavta eosbonding nes s ro Mg The quee o wetrgasg o pee of

o Check as a Class_ beautihuliy kitted alittens

Karla: (Liobing emuzed af the boshe! of appdues

-

My goodness! Eatnusishicaily) 1ee newer seensuch brautiful aoples With theey | cavld riake m

grandmaother the appie pie tnat she laves so much
Answers:

Narrator: Mars, with her heart o gold, was mzs ! by the G that the young gl love:d her
gromdmother so mach Masy ande tknes U but Ler consaecs was watchmg her agan

Main characters: Mary and Mary's

Mary: Lookmg ut audience aitentieelyl The girl s 5o sveet and what she wants ta ik is so

conscience Secondaw: Karla cumsiderate Should | gine ner my apples? | thimk | wil
Mary's conscience: [Steanching ondy feom thee cdegeoters] Well donie Vary You ol nost regrel gl
Relationship: Mary and Karla meet the good things you da
Mary If ompassanalely fo Karlet My dear 1f you hke them s6 much, they re vours
at the bUS Stop, bUt they donlt knOW Karla: {Shyy) You'ie oo kind but
Mary (interniptg) No bars my deanr | insist
eaCh Other- Karla: Al ngnt but B rant take thee for frea <o please taks my nuttens 10 exchange,

Mary Al nght, then ey whode poitieog Ure petterrs o] Thank you my dear Thes re Beaubiul®

[ abrupt sewd of ine bus asty and the doors of te bus opemng]

Skills Box B driver, (Shoxtn ) Cood s

It might be helpful to ask s SiCatan

students to give examples of et of sceme: Com gt

main, secondary, and incidental
characters from movies they
know so they can know more
clearly what the differences

among them are. n—n

—— — — ——
I ezt Poro e abe (2 AL o pOrlml gl ot pay, 30T o,
ars ad trem and e phy ooty e 5 he y St nendny e s ane
Lreampartrt bt et al Dyt plry inGasetal charachars cope. oy,

Recreational and Literary




1 Work in pairs. Read the scene in Exorcise 1, page 86 again and answer the questions.
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Final Product
3 ’ Work in groups. Select a scene trom the play you chose in Stage 1. Read it threugh and circle the
stage directions where there are descrigtions of the characters’ attitudes. Write some of the examples
you circled.
O
O ’
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Exercise 2 Answers:

You may wish to have students 1 Enthusiastically
read the questions first and
clarify any doubt before they
start with the task. Once they
finish, encourage the pairs to
compare their answers with
another pair. Walk around
monitoring and reminding
students to speak in English as
much as they can.

2 Compassionately 3 He acted
angrily and rudely.

Toolbox

It might be helpful to ask
students to answer the
questions using adverbs of
manner. Elicit from them the
adverbs of manner that appear
in the text from Exercise 2 and
others they know: Ask for the
meaning too and write it on the

board. You could provide more
examples you think might be
useful for them. You may wish
to ask them to copy them on a
separate sheet of paper to have
it handy in the future.

Answers:
Circled: Enthusiasticaily, attentively,
compassionatety, shyly, angrily.

For your Final Product

Exercise 3

It is suggested that you
elicit from the students how
they can recognize character
directions in a text before they
start the activity, Allow them
some time to work and when
they finish, elicit the answers
from some volunteers to check
as a class.
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Exercise 4

Bx You could try to encourage
students to say what they heard
in the audio and how the words
were pronounced differently.
Ask them to say if the meaning
of the message changes if the
intonation changes too and also
if we can detect moods
depending on the intonation
WE USse.

Exercise 5

It might be helptul to walk
around monitoring and
checking that students are
doing the activity correctly.

Skills Box

You may wish to ask students to
read the same scene but using
different intonation to express
different emotions, for example
changing the driver’s mood
from angry to happy, etc. so they
can convey the meaning of the
information that is given in

this box.

Exercise 6

Before students start the activity,
elicir the punctuation marks
they know and their use. Ask
them if punctuation marks
work the same way as
Intonaton, to express emotons
or teelings when we read a story.

Answers:
1pause 2 emphasize

Recreational and Literary

4« Listen to and read the scene in Exercise 1. Pay attention to the intonation of words.

% Work in groups of five. Take turns reading out loud the scene in Exercise 1. Pay attention ta tha stage
directions and L1y Lo imitate them,

$  Work in pairs, Read the fragment Fram the scene in Exercise 1. Pay attention to the circled punctuation
marks. Discuss and compiete the sentences below,

Mary: ({aokag it e esdience alterieely] The gt s 80 swert, and whal she wanss Lo 90 430
consiierate! Should Lgne her my apples? L F sk bwil

Mary's consclence. (Samdng @ty frome the chovactersy Well done Moy Yoi sl not regret all ine
goad iy you du )

Mary- (Compassinnately t Kark My dear, # you fike therm so rmch, Bhey're yours

Karla: (5hylyt You'te too knd, but

Mary: {ntereupting tNo Luts, my dear Livsist

Karia: All righl, but §cant take then lon free, so plegse take My mitlens i1 vad harge

Mary: All i, then. {Srvkng wirde poftiig e ahftees 13 Thank you, Py degs They're beaui-tul!
Bus driver: { Shouaay angnfyl Good morming*

Mary and Karlac (Supesed) Good moming

Tofpent e Ul to emphasize / pause 5 o
2 Theess sroios ook [ g - emphasice /£ pause avdoe

inal Product’

7 With your Fina! Product group, try to read out loud the scene you chose, Emphasize the stage
directions you circled in Exercise % and pay attention te its punctuation marks.

For your Final Product

Exercise 7

As students do the activity, walk
around monitoring and
checking that they are doing

it correctly. Be supportive and
encouraging with shy studenrs,
since activities out loud might
make them nervous.




4 Work in small groups. Usa the words in the organizer to describe how the scene in Exercise 1 makes
you feel.
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calmed, Lompasionse, e € bored angry.
V geacetul, wehixed, happy frustated

Vi

Dther:

~ ’.\ onintercited, inchf{eient,
= cutiow, canfused i;

9 With your Final Product group, complete in your notebook an organizer with the emotions the
piay you those makes you feel. You can use the organizer from Exercise B as a maodel.
Avsessment  Think About Your Progross

1§ Chack {v) what yess think you can do row when reading plays. Then discuss as 2 class ways to
improva and make notes with your teacher’s suggastions.
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Exercise 8

If you consider it useful, for this
activity you could elicit trom
students more examples of
words that express emotions
that they know. It is a good idea
to draw their attention to the
sample conversation provided
so they have a clear idea of what
they are supposed to do.

For your Final Product

Exercise 9

"~ Walk around and monitor,
supporting students when
necessary. If ime allows, you
could let some of the groups
share their organizers with the
class so that all students benefit
from new vocabulary suggested
by their peers.
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Assessment - Think About
Your Progress

Exercise 10

After allowing some time for
students to self-evaluate their
work, elicit some ideas from
volunteers and encourage
students to say how they can
improve. Write their ideas on
the board and ask students to
copy them on a separate sheet of
paper so they don’t forget them.
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Exercise 1

Ba Before starting the activity
encourage students to say
words that express feelings and
also 10 say what part of speech
they are. Elicit adjectives. Then
remind them that in Stage 2
they learned adverbs of manner.
You could check answers as a
class and ask students to make
a gesture that reflects the feeling
when they say the answer

out loud.

Answers:
Circled: grumpy, upset, surprised,
embarrassed, happy.

Exercise 2

Bx You may wish to ask
students to read the incomplete
sentences first so they know
what kind of information they
have to listen to in order to
complete them. You could play
the audio more than once if you
deem it necessary. When they
finish, invite volunteers to share
their answers to check as a class.

Answers;

1Bus driver 2 Mary 3 Narrator

o

Development

1

Recreational and Literary

- i Development

~. Read and (isten to Act i, scene two From Mary Heart of Gold. Circla the words that sxprass how
the characters feel. Check them with a classmate.

ACT - SCENE TWO
SETTING

et s Mettn gt 10 sy the bme T Sus e CI0hs grampy. He s apset ahaut saneething

ey W nce doy!
HEA R T I LR BT S ph
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Mary: Geptly clicang e mdtees i bes Saatal Please ireist

Lo milzens!

| reed B mens thas D

neatl {Epe artier robuens ke ficiey

Bus driver " leiogentg hes thiaat] Dol thae 10 me g ey, oo
Mary, [k wol! "y very e Uy (Hugly ookt ot e stcensce
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Narrator Mary s very happy hecat sp yme now bad moncy 197 Per hreay
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< Work In pairs. Listen to the scene in Exercise 1 again and complete the sentences with the names
af the characters.
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the emotions you circled.
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$  Wark in groups. Read tha Skifls box and practice reading out lowd the scene in Exercise 1. Emphasize

4 Work ia pairs. Listen to a group of students reading out loud the scens from Exercise 1, page 50,
Pay atrent:an to their attitudes, Underline the phrase that completes each sentance.
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5 Wark with your Final Product group. Practice reading out loud your scene several times. Use the

Exercise 3

Walk around and monitor,
supporting students when
necessary. As this might be a
difficule task for shy students,
don't forget to compliment and
support them.

Skills Box

After reading the information in
the box, you can make the
suggestion for students to
practice reading the scene using
different volumes from the ones

presented in the audio. For
example, Mary could be
shouting and the bus driver
could be speaking very softly
to see if volume can change
the feelings we project when
we speak.

Exercise 4

B Take the opportunity to
elicit from students what
feelings the expressions err, oh,
and hmm express. Write their
ideas on the board. After

playing the audio as many times
as needed, elicit the answers
from some volunteers to check
as a class.

Answers:
1a 26 3b

Skills Box

After reading the information in
the box and if it suits your
teaching method, you could
elicit from them similar
expressions they use in their
mother tongue for these
purposes.

For your Final Product

Exercise 5

Walk around checking that
students are doing the actvity
correctly and provide any
necessary help. Once they finish
practicing in their small groups,
it might be helpful to invite
them to practice in front of
another group to receive
feedback in order to improve.
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Exercise 6

To help kinesthetic students,
before starting the activity you
may wish to ask students
play charades in small groups in
order for them to identify
feelings like: grumpy, happy,
surprised, embarrassed, angry,
etc. After students do the
exercise, elicit the answers from
some volunteers to check as

a class.

Answers:
1Busdriver 2 Mary 3 Bus driver

4 Bus driver

Exercise 7

You might want to walk around
checking that students are
doing the activity correctly. As
you walk around the class,
encourage them to add the
gestures and the body language.
Remember that for some
students it might be challenging
to make the final reading plus
gestures and body language, so
create a comfortable and safe
atmosphere by waiting until the
end to give them feedback as

a class.

Assessment - Think About
Your Progress

Exercise 8

Before starting the activity, you
may exhort students to first
read the questions and clarify
any doubt they might have. As
they do the activity, remind
them to be kind and respectful
when giving feedback.

Recreational and Literary

t Look at the body larguage axamples and decide what character from the scene in Exercise 1, page %0
felt that way.

L

ERKH R

T Work in groups. Make a final reading of the scene in Exercise 1, Add gestures and body fanguage.
Assossmont  Think About Your Progress

& Work with a partner from Exercise 7. Use the questions below ta give and receive feedback from

your partner.
Yes No
T v \ el s VOELE wfl? —
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2 W v o e s voree toe Totd L | —_]
A D pot partiet ke panses gang wotds sich e brron r | J
and at?
4 Did your partiel show <trayg emetien at setences with o 7l |:|
exbamatien mark 1’
5 Dset yost enenes chanage s - Pet Bone of votee 1o explass e ] ]
emations in the stage chieehos?
-
& Dhed v s e add gestuses or s nds fo e s actions”
& Ed vonl paatner add g N vy o ﬂ
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Encourage them to give reasons
or examples that support what
they suggest.




Closure

Closure

Final Stops

1 Work with your Finai Product group, Rehearse reading out loud the scene frem the play you chose.

Bring props to the rehearsals.

1 After rehearsing, give aach ather feedback according to the chackhst, Make notes in your nolebook on

what you need to improve.

C R Ty T s R

Colirct your ewitdence
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3 Now that you have rehearsed and received feedback for your performance, go back to your Planner
e page 81 and check {#) what you did to accomplish it.

Socialize

Perform the reading out loud of your scene in front of the class or in front of  different team. Then
listen to the other team'’s seena and take notes on the positive and negative things you saw on their

presentations.

When the performances are over, use your notes to tell the ciber team how well they performed.

Diseuss in groups.
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Final Steps

Exercise 1

You might want to remind
students to bring from home
the props they need to rehearse
in advance so they have enough
time to get it or prepare it. 1
that is not possible, encourage
them to act as if they had the
props in their hands, as this
may help them to be aware of
their body language.

Exercise 2

You might want to let students
work in pairs as you walk
around monitoring and helping,
if necessary. Remember to set a
spectfic time for students to do
the exercise and encourage
them to rehearse again
improving the aspects they need
according to the feedback they
received,

Collect your evidence

Exercise 3

Before students perform their
dramatized readings, invite
them to go back to their Planner
to identify everything they did
during the unit to reach this
point. Encourage them to
mention if there is another task
that was helpful for their Final
Product that they would like

to add.

Socialize

Exercise 4

Give students a specific time in
the class to read their scene. Not
all the students have to present
the same day, or you might lose
the control of the group since
they could lose interest.
Encourage them to make notes
of the things they like and those
they didn't to discuss them in
the end.

Exercise 5

It might be a good idea to elicit
from students the reasons they
are giving a specitic feedback.
Encourage them to be objective
and respecttul at all times.

Exercise 6

After discussing, encourage
students to write a summary of
their discussion so that they
have a conclusion of their
performance.




Assessment

Exercise 1

You might want to go through
the achieverments and clarify
any vocabulary word students
might not understand before
starting the activity.

Exercise 2

You may wish to remind
students to give reasons that
support their answers to make
the assessment more accurate.

Exercise 3

Allow students some time to
reflect on their own work and
answer the questions giving
reasons that support their
answers, Invite them to propose
ways to improve when they
compare their answers. [f
possible, ask them to write their
answers on a separate sheet of
paper to use in the next activity.

Exercise 4

When doing the activity,
encourage students to speak in
English at all times. You may
want to help them with any
word they might need to
express their ideas properly.

Exercise 5

After doing the activity,
encourage students to write in
their own words how much
they progressed in the unit on a
separate sheet of paper.

Recreational and Literary

Assessment
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Evaluation Instrument For the student

Story Graphic Organizer

A Story Graphic Organizer is a tool that serves to arrange data, information, or ideas in a graphic form,
This instrument allows students to have a better understanding of and insight into the topic they are
exploring or studying.

Instructions:
1 Have students copy the Story Graphic Organizer in their notebook or on a sheet of paper.
2 Ask students to complete it using the information from the story they are studying or reviewing,

Characters:

Problem or Conflict: Setting:

Plot Beginning: Plot Middle: Plot Ending:

Solution of the Conflict or Moral:

Notes:

Photocopiable D.R. © Macmillan Publishers, 5.A. de C., 2019. Only for teaching purposes.



Social Practice of the
Social Learning Environment:  Language:
Family and Community Compare the same news story
Communicative Activity: in different news publications.

U ' .t Exchanges associated with Final Product: Comparative
n media. Chart

Session Activities
Opening
Provide students conditions and examples so they can:
Choose news from headlines and subtitles / subheadings.

Analyze ways to express and request opinions about news headlines and subtitles/subheadings
with others {e.g. It seems that ..., what do you think? We can say that. .., etc).

Anticipate vontent of news from structure.
Identify if the approach 1o the review requires adjustments.
Share opinions about news.

nis so they can:

Anticipate news content from graphic components (e.g. photos, infographics, etc.) and textual
(e.g. subtitles / subheadings, bullets, body, etc).

Make connections between previous knowledge and reported events,

Organize information that answers hasic questions (what happened, where, when, who —those
involved—, how, and why). 102-105

Differentiate ways in which stories and statements of people involved in the news are presented
(¢.g. The author had said that... / “I thunk my supporters,” said Jane Smith in a statement..., €.}

Infer implicit information from news stories, making connections berween headlines and inicial
paragraphs.

* (Compare changes in suggestions to describe identical facts (e.g. The candidate has withdrawn
from nomination. / John Smith has withdrawn from consideration).

» Classify resources used to describe people involved, where the event took place, time, etc.
(e.g. This city has been ravaged by storms during the last 2 weeks. / Jane Smith, the CEQ of the
company; Company CEQ Jane Smith...., ew.).

106-109

* Exchange points of view about the same news story with others,

Closure and Assessment

_ Family and Community




Opening

To get students started, you could encourage them to review the three learning goals and the social
practice to be achieved throughout the unit.

Let’s start together
It would be a good idea to promote a discussion (or collective research if the resources are available) in

order to unify the characteristics of each kind of news story. Students may include the reasons why they
like to read the kinds of stories checked. Monitor the activity and help if necessary, with the categories.

It would be good that groups reach a conclusion and then form new groups to share and enrich their
results. This discussion would show a very wide array of reasons to read the news.

Initial Assessment

This activity will highlight news reading habits and customs. It would be imporrant to promote an
honest response so to see if there are any changes after the completion of the unit. You may want to
include a very brief revision of the frequency words used here.

Planner
[t would be important to lead students to read this planner so that they know what is expected of them
during the process. They will come back to this section at the end of the unit in order to see the progress

of their learning,
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Media Resources

Use Chapter 6 of the Reader at
any time during this unit to
extend the social practice and
develop reading skills. For this
unit, you can use Flashcards
Chapter 6 from the Class CD
for further practice, to start
class discussions, and to
support students’
comprehension of the text.

Exercise 1

These are the common sections
in a newspaper or news website.
You may ask students if there
are other sections they would
like to consider. You may ask
volunteers to share their results
with the class. This exercise may
be linked to Exercise 2 and the
socialization of results together.
If necessary, it would be
advisable to invite students to
go to the Glossary section on
page 112 to clarify the meaning
of unknown words.

Answers:

1 Sports 2 Classifieds

3 Entertainment 4 Lifestyle
5 Top News

Family and Community

Development

Development

Read the infermation about newspapers and complete the sentences below. Check your answers with
a partner.
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/ Newspapers are organized in sections according to the topic of the articles
‘\ir“ they contain. These are some af the sections you can fnd in newspapers-
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Write your conciusions.

Work in pairs. Look at the news stories and write the name of the section where you can find them.

Work in groups. Review your snswers for Exercise 2. Then talk about how knowing the sectighs
in news publications can help you locate information.

Think about your Favarite types of news stories and identify the section most of ther belong to.
You will work with this section in newspapers For the rest of the unit to prepare your Final Praduct.

Exercise 2

This exercise may be linked in
sequence with Exercise 1. If
students have trouble defining
the section you may ask them to
read again the description in
Exercise 1. At the end, you may
ask volunteers to share their
answers with the class. It would
be important to elicit from
students the reasons why they
decided those news stories
belong to that section.

Answers:
B Lifestyle
D Sports

A Top News
€ Classifieds

Exercise 3

If time is an issue, you may keep
this as a whole class discussion
and even link it to the
socialization of the previous
activities. After the group
discussion, you may ask
volunteers to share the group
conclusions or you may
scramble the groups in order to

enrich their conclusions. It
would be a good idea to draw
students’ attention to the
sample conversation for a model
of how and what they have to
discuss. Monitor the activity
and help if necessary.

For your Final Product

Exercise 4

This step of the product
can be done on a separate sheet
of paper as a portfolio activity.
This activity is only the initial
reflection for the Final Product.
It would be important to let
students decide what they like
and not what their friends like,
because they will be working
with this for the rest of the unit
and liking the topic of their
favorite news stories will lead
them to better results.

Media Resources

You can use Poster Unit 6 from
the Class CD 1o further engage
students in looking for news
stories from different sources.
You could ask them what the
different types of media are
displayed in the Poster to
identify which ones they prefer
and what type of news stories
they like to read, watch or
listen to.
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Exercise 5

The intention of this exercise is
to learn the names of the
different sections of a news
article. Therefore, it is important
to promote that students use
these names during the
discussion. There will be many
different answers, so it would be
necessary to always specify the
reasons of them. If possible, you
may try to keep this conversation
as natural as possible.

Skills Box

After students read the Skills
box, you could point out the
importance of the graphic
elements that help them
identify the information that
grabs their attention to read.

Exercise 6

You may want to develop this
activity in the form of minute
conversations with several pair
combinations. That would
permit to explore different
opinions and enrich their view
of the topic. Monitor the
activity and help them with
the expression of their ideas,

if necessary.

Toolbox

Agreeing and disagreeing is a
tundamental skill. Students
should read the news article
again paying special attention to
the graphic elements and have a
discussion in pairs deciding on
the importance of headlines
and pictures to anticipate the
topic. You could explain that to
agree with someone’s opinion

Family and Community

Work as a class. Look at the news articie and use the quastion below to discuss its parts.

newspanet
name

N
Chihuahua Newsg;
Cold Weather Aﬂ'ei:tswflh()usndsw boadn

VP

sechion

acthor - - -+ by A Torres

Tg,“m of
¢

—cxprrwinf

lead
paragraph

reniperatore i hasor
© ol iahed 70
T sight e Tieasy

T aden o stsbents ot

silages T sl

o s Blohed
roacts and publa
e et o

whyn stutsae well

PR INEN W A

N e ol e e e
pet e g oplt E2 e "
A T R IS T o

ST I P T AT

Look at the news stories in Exercise 2 again and answer the questions,

Toolbox . -

we usually say: I think you are
right, I think the same, I have the
same opinion as you and when
we disagree we say: Well, I'm not
sure about that, I have a different
opinion from yours, Well, if you
ask me, In my opinion, etc. You
may want to expand the idea of
not being offensive while
disagreeing,

You could elicit some example
sentences from the class to make
sure students understand how to

expressions,

use the agreeing and disagreeing



with a partner,
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including digital media or your Reader.

Aspect
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My oginion

Read the news headiines and compiete what you think the news story is abaut. Share your opinion

~_ NewsToDay

Muxice

Wark in small groups. Each member wilt ook for a news story from the section that you chese, You
need te find the same story in twe different newspapers. If possible, you can look in different seurces,

Write the headlines of the news stories that you found.

Work with a partner fram your group in £xercise B, Tell each other how weli you worked.

My partaer’s opinion

Exercise 7

It would be important to lead
students to get as many
elements as possible from the
available information. You may
lead them to consider visual,
textual and graphic elements.
Monitor the activity and help if
necessary, with clues and ideas.
Encourage students to use the
expressions they reviewed in the
Toolbox to state their opinions.
You could draw their attention
to the model conversation

provided as reterence. Elicit
from volunteer students some
opinions to share with the class.

For your Final Product

Exercise 8

For this exercise it would be
interesting to include as many
sources as possible and to
include both printed and digital
media {if that is a possibility for
your students) so that students
can get a broader vision of the
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activity. If necessary, refer
students to Chapter 6 of their
Reader to find more examples
of news stories they can use in
case no other resources are
available. Students may
encounter different stories
about the same event. They
may need help verifying that
all the stories selected are
considering the same aspect
of the covered event.

Exercise 9

This step of the product
can be done on a separate sheet
of paper as a portfolio activity.
Even if they will only write the
headlines, it would be important
to promote a clear distinction of
the necessary elements (source,
newspapet, section, etc.).
Monitor the activity and help
when necessary.

Assessment - Think About
Your Progress

Exercise 10

You may suggest to students
that any assessment activity
needs to be answered with
honesty. This is a very good
activity to foster collaborative
learning as students exchange
ideas and comments and help
each other to answer the
questions. It also makes them
aware of their progress and
what they have learned so far.
Remind them that they may
refer to previous exercises 1o
clarify doubts and be ready to
offer help if needed.
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Exercise 1

One way of starting this
exercise could be to ask
students to read the headline
and describe what they see in
the picture. Then, you can
suggest them to get Into pairs
and discuss their predictions.
You can invite some students to
share their ideas with the class.
Try to elicit as many theories
about the event as possible and
be ready to help students
express themselves in English.

It would be a good idea to ask
students not to read the core of
the article until it is time in
Exercise 3. This exercise may be
linked in sequence to Exercises 2
and 3. If that be the case, the
socialization of resules could be
done until the end of the process.
If students get different ideas
you may lead them to specify the
reasons for their predictions.

Exercise 2

The purpose of this exercise is
for students 1o be able to
understand the sections of the
news article in Exercise 1 and
identify them. Have students
get into groups of three or four
and promote a real conversation
among them instead of only

2 I' sin iee Classilieds £ Sports / Lifestyle 1 o0 aloares geptia {0
v The Stingrays / Roval Hounds weon Lite ganry
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' Development

Work in pairs. Look at the headline and the plcture in the front page, and predict what you think
the newspaper article is about.

The Blockstone Daily

The Stingrays Crush the Royal Hounds |

The Stingrays finaily trashed the Royat Hounds in a 5-0 win

e o s e A
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AU . R
ier nearly ien years cnach replied "Hhree of
of losing to the Bovad our siuar plase
Heunds, the Stingrays but the Sungrays plased i
finlls beat them 3 ¢ sl gamne.” He said this
yesterlay ot the Yowth € op | Joes seoulel e the team
Saweer (hampionshig ot ol plaviog the final

are nnured,

1 Gotsndafagare, Huway a weme, Vhe cooch adided,
dasappomiing game lor the | R shame that we

Honal Hownds, who did couldn’t mine turther this
B e sny goals, When Ve hut we con olwass win
ashed why they Jast, the ot vear!”

' Work in small growps. Look at the front page in Exercise 1 again and identify its sections and the

information they provide, You can kse the words n the hox.
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Read the Skills box and the article from Exercise 1 and underlirme the correct answars, Compare your
ABSWErs with a partper.
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understand what a lead
paragraph and its function

and help if necessary.

within a news article is.

Answers:

answers. Monitor the activity

listing the elements. Monitor Exercise 3 1soccer 2 Sports 3 Stingrays

the activity and provide
students with ideas to discuss
if necessary.

Skills Box

You could start this activity by
drawing students’ attention to
the Skills box and asking them
to read it to make sure they

Family and Community

After reading the Skills box, you 4is 5 the Royal Hounds’ coach

may want students to read the
article and discuss their
predictions before actually
answering the questions. It
would be a good strategy to ask
students to indicate the part of
the text where they found the
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Read again the kead paragraph from the nowspaper article in Exercise 1 on page 102 again and the
Skills box below. Complete the graphic organizer and share it with a partner.
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Work in groups. Use the graphic organizer to answer the questions about the articles that yeu
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Exercise 4

You may start this exercise by
having students read the lead
paragraph on page 102 again
and underline the information
that provides the answers to the
questions in the chart. Explain
that while completing the chart
it would be important to work
with a real abstraction of ideas
to find the core of the
information. Monitor the
activity and help if necessary.

Skills Box

Explain to students that the SWs

(sometimes referred to as

Five Ws) are questions whose
answers are considered basic

in information gathering or
problem solving, They are often
mentioned in journalism (news

style), research, and police
investigations.

For your Final Product

Exercise 5

This step of the product
can be done on a separate sheet
of paper as a portfolio activity.
You may divide the groups since
the beginning, It would be
important that students
compare their answers at the
end. Even if they have the same
story, they might start
discovering differences in the
sources. A guided conversation
at the end of the acdvity it
would be a good idea.
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Toolbox

Students should read the article
on Exercise | again paying
special attention to the
sentences in direct and indirect
speech. Suggest that students
compare their underlined and
circled sentences in pairs.

You could elicit some example
sentences from the class to make
sure students understand the
importance of direct speech to
quote what the speaker said and
know how to use the quotation
marks properly.

Exercise 6

This exercise is very important
to develop comprehension
skills. You may remind students
that sometimes the actual
meaning of something is not
only on specific words, but on
the contextual elements such as
intonation, pauses, or even in
the surrounding words that
help us infer the core meaning
of a sentence. Monitor the
activity and if necessary, help
students find the details that
tead to the answer. You may
draw students’ attention to the
model answer provided for
them to have a clear idea of
what they are expected w do.

Answers:
1b 23 3b

Reader Box

You may invite students to open
their Readers to pages 79-80 to
look for different quotes in
different articles. You can even
suggest that they explain the
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Work in pairs. Read the quates and vnaderline the idea that reflects their meaning.
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meaning of each quote in their
own words.

Skills Box

Understanding implicit
information is a fundamental
comprehension skill. You may
go through the text of the article
and ask students questions
about the details that rely on
implicit information. If they
can't answet, lead them through
the words in order to discover
the implicit elements.

Media Resources

You can use Poster Unit 6 from
the Class CD to turther engage
students in looking for news
stories from different sources.
You could ask them to give
examples of implicit
information they have found in
news stories from the different
sources. Students could choose
a source from the poster to give
their example.




parts, such as quotes.
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Answer the questians using what you bearned.

Work in growps, Find guotes In the artides that you chose and underline them,
Read the artictes and discuss with your partners the sdeas 2hey reflect, 3s you did in Exercise 6.

Write notes about your articles including implicit information you can understand from several
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For your Final Product

Exercise 7
This exercise is part of their
Final Product, so it would be
advisable to make notes on the
event for your observations.
Students may include as
quotes everything that is
included as said by someone,
just remind them that quotes
state the idea as it was said and
some of the ideas might be in
reported speech.

Exercise 8

Students will continue working
on their Final Product in this
exercise. They may only perceive
the direct meaning of the
quotes, so it would be
important to guide them to see
the actual meaning in context
so they understand the main
idea of the quotes. If necessary,
tell them to use Exercise 6 as a
guide. It would be a good idea
to promote a conversation
during this process.

Exercise 9

" This step of the product
can be done on a separate sheet
of paper as a portfolio evidence.
Students will write the first set
of notes for their Finai Product.
It would be important to make
sure they specify the source of
the quote, the author of the
quote, and if it was implicit or
explicit. They should also be
able to understand the core
meaning of a quote or infer
certain information trom the
contextual elements. You may
want to promote the inclusion
of personal ideas and notes
about the information.

Assessment - Think About
Your Progress

Exercise 10

Monitor the activity and help
students by eliciting ideas and
examples, if necessary. Only if
they have difficuldes, they may
go to Exercises 2, 4, and 6 as
instructed.




Exercise 1

Have students work in pairs.
Draw their attention to the
pictures and ask them what
they can see in each news
article. Then focus their
attention to the highlighted
words and ask for their
meaning. Remind students that
they can infer the meaning of a
word by paying attention to the
context clues to understand its
meaning or look them up in
their Glossary on page 112 or

a dictionary.

This exercise is mainly
focused on understanding the
text, however it would be a good
idea to lead students to make use
of all the strategies they have
learned so far.

You may provide students
some samples of the most
commanly used reading
strategies such as reading for
gist, which means reading a text
quickly to get the general
meaning or purpose of it.
Reading a text for gist is known
as skimming. Before answering
detailed comprehension
questions on a short story,
learners read it quickly for gist,
and summarize the main idea
of a text.

On the other hand, you can
provide samples of the strategy
of reading for specific purposes,
known as scanning, where
students read a text quickly in
order to find specific
information, e.g. figures, names
or quotes. It can be contrasted
with skimming, which is reading

Family and Community

Development

Development

Work in pairs and read the news stories, Discuss what they are about.
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quickly to get a general idea of
meaning.

You could work the analysis
in a whole class conversation
where you may analyze together
implicit information and the
actual meaning of quotes. Elicit
answers from volunteer students,
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Work in groups. Read the Skills box and circla the words that arg used Lo dascribe the avents in
the artickes in Exercise 1 on page 106. Tatk about why you think that the authors use those words

Read the sentences from the news stories in Exercise 1 and underiing the correct answer.
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Exercise 2

You may start this exercise by
reading the Skills box so that
students know what they are
looking for. Give students some
minutes to find the words they
are looking for, however after
some minutes it would be a
good idea to start eliciting and
giving clues to the most
important elements. Groups
will discuss the reasons for
word selection; you may
exchange group members so

to share the results and
conclusions of every group.

Skills Box

After students read this box,
you could try to elicit some
more examples of words chosen
by authors or journalists that
mean the same but elicit from
students which ones sound
more neutral in comparison to
the others with questions such
as: pollution vs. contamination,
etc. Which one sounds more

neutral? If you write an article
about it, which word would you
use? etc.

Exercise 3

This exercise is similar to the
activities of the previous Stage
but this time students are
looking for specific information
or ideas instead of interpreting
the ideas. You may want to focus
students’ attention on certain
specific words that will give
them the clues for the answers.

Answers:
1a 2a 3a 4a

Skills Box

You may explain that even
though we tend to believe that
all of the news articles we read
on the media provide accurate
and reliable information, most
of the imes it is not true, The
way we can assess the veracity
of a news story or article is by
paying attention to the validated
facts or information the writer
provides, information that can
be verified in other sources and
the way he or she keeps an
objective perspective of the
information, and does not tend
o exaggerate, minimize or
manipulate the facts.
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Exercise 4

For a richer view of the articles
and their difterences you may
choose to work with several
pairs. If time is an issue, you
may preter 1o hold a whole class
discussion where you explore
the characteristics of each
article. You may need to remind
students that in this exercise the
focus is on the objectivity of

the information,

Answers:
1Article A 2 Article B

Reader Box

If students do not have other
sources to look up same news
stories presented in the different
ways, they can go to the Reader
for additional material. Chapter
6 includes some more examples
on pages 79-80.

Exercise 5

B\ For this exercise you may
start with the listening and
leave the reading for revision or
confirmation of answers. It
would be important not to play
the audio more than three times
for an actual development of
the skill without the guessing
factor that comes with multiple
repetition. Monitor the activity
and help if necessary.

Family and Community

Work In pairs, Choose the article from Exercise 1, page 106 that best completes the sentance,

Prticle A/ Article B -
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Work in groups. Now that you understand what the anticles in Exertlse 1, page 106, are about,
read and fisten to the conversation about tham. Answer the guastions togethar.

Dmar: et did you think about the nean v chese artigles?
Litiana: | think it was interesting. 1 dvdn't kaww ahout the
carequences of hiring your peils, such as had breath

Omars Yes, that was isteroeting, but [ aaree with the secand artisle,

G i

1 thick s¥'s disousting. i
Liliana; Spezic 1 of disqustian, did you rofice that thw secord article %
uses 3 lot of descrvitive wourls, such as fisgosting, shocking, and §
hamble?
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Lillana: Pethags it's because the serund adicle was published online
s they wantad to get more attenbion

Omar: You bave  print. They also included & picturs meababyy T got
altention, too. The first artice s et as atliaciive oy the secund ore,
dunt you thiak?

Liliana: 1 agree. It 2 senous ashicle ia 2 reswspaper and the iead
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Answers:
.

1 The speakers discuss the articles

2 The author is
trying to make the habit sound more
3 headers, quotes,
pictures, lead paragraph 4 They

about nail biting.

terrible.

discuss about how it changes the
character of the article,




Story A

notebook, similar to the one i Exercise 6.

in Exercise 5 as a model.

partner’s apinion.

1 did this well,
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Work in pairs. Use tha conversation and answers from Exercise 5 to complete de Yonn Diagram below.

Srory B

Work irn groups. Use your notes from £xercise 9, in Stage 2 to Fil 2 Venn Diagram in your

Woark in pairs. Exchange your opinians about the articles vou read. You can use the conversation

Work with your partner from Exercise 8. Check ) what you think you did well and then ask your

My opinton My partner's opinion

are diterent, oo Tatk
S NAce RArIeC,

Exercise 6

Students already know how to
complete a Venn diagram, so it
would be important to focus on
the methodology. You may lead
students to follow and look for
specific categories to analyze
instead of only reading the text
and registering the details they
find. Monitor the activity and if
necessary, help students with
ideas and elements that might
be missing in their diagrams.

For your Final Product

Exercise 7

For this exercise, students
will be representing visually the
result of the comparison of their
articles. The instruction suggests
using the notes from Stage 2,
however once the diagram is
complete, it would be a good
idea to suggest a new scanning
of the articles looking for any
possible missing elements to
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contrast. Monitor the activity
and help if necessary.

Exercise 8

To keep working on their Final
Product, students should work
in pairs. You may start with a
new listening of the
conversation in Exercise 5. With
that reference fresh in their
minds it might be easier for
students to develop their own
conversations. You may suggest
using the Venn diagrams as a
quick reference of the elements
to discuss. You may close with a
whole class conversation about
the general ditferences they
have found in different sources.

Assessment - Think About
Your Progress

Exercise 9

For this collaborative
assessmertt, it would be
important to promote an honest
reflection, both about the
students’ work and that of their
partners. You may lead them to
focus more on the opportunities
than on the flaws of their work.
It is important to foster a
respectful environment for a
respectful feedback. When
comparing answers in pairs,
students put into practice
collaborative learning as they
may clarify each other’s doubts.
Always remind them that when
in doubt, they can go back to
previous exercises or ask you
for help.




Closure

Final Steps

Exercise 1

In this exercise students
will be preparing the final
version of their charts using the
informaton from their previous
steps. Monitor the activity and
help them balance the
distribution of the material
and the participation of the
team members.

Exercise 2

You may link this exercise to
Exercise 1 since students will be
rehearsing the presentation of
their conclusions. It would be a
good idea that students treat it
as the “real” presentation in
order to see their needs and
anticipate any situations. You
may suggest students to decide
in advance who will give each
part of the presentation and
divide the work among their
group members to explain the
charrt to the class.

Collect your evidence

Exercise 3

The work is done. You may lead
your students to the Planner at
the beginning of the unit in
order to check all the learning
tasks they carried out in the
unit. You may profit from this
activity for a final reflection
before socializing their product.

Family and Community

to feet more

Closure

iF available, with the information you have from the previous steps, make a chart or Venn
dlagram on construction paper te compare and contrast your news stories,

Practice explaining your comparativa chart or Venp diagram in your group. Decide whao will give each
part of the presentation to explain your chart to the dass.

Now that you have described your news story artitles and expressed your oplnions sbout them,
you're ready to shave your comparative chart or Venn diagram with others. Go back to your Planner
on page 97 and check {) what you did to accomplish 1.

ke, work with classmates from

How that you rehearsed your pr

Discuss In groups.

a different small group to show and explain the comparative chart you prepared and share your
opinions about the articies you selected, Display your work in the classroom.
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Socialize

Exercise 4

You may post the charts around
the classroom and have teams
take turns to present their news
stories. You could include a
moment for feedback after every
presentation focusing not only
on the content but also on the
clarity of the exposition. It would
be important to always promote
a respectful environment for

the presentations.

Exercise 5

This is a whole class discussion,
however it would important to
promote that the conversation
flows around the students’ ideas
and not around teacher’s
comments. You may want to
elicit ideas and complement
them with examples that would
enrich the results of students.




Assessment

Assessment

(“W that you have Fnished this unit, check {#] the snswer that best describes your performance,
$0 you recognize those aspects where you need to improve,

My performance 1 1 3 4
[ crepdh Bl b g cwreinbs ERal arc ezte GF teoss el
rerssnd < raleq o " uncberehond veds thapes, b o -

leorrar v e Ty ope A AT hory
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Trabllnend el St eaw colear st Slear doob voey wrl Slean heporer,

Now that you have made a comparative chart, answer the guestions (o evaluate how wetl you did
on your Final Product.
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Gt together With classmates you workaed with as a group during the unic and tell #ach other how
weif you performed as part of a team. Choase the statement that best describes your performance
according to your classmates,

Bo | help my panners?
2) | never try o help ¢ | help but | don'Llet anybody help me.
B} Fhelp byl with no enthusiasm. &) | help as much as | can.

Haw do | participate in oral exchanges like presentations or conversations?

a) | retuse lo participate. ¢) | participate actively. .
b | participate very little d | participate 50 much that | don'l et others speak.

How do you give feedback t your partners?
@) | don't give feedback to my partners
b 1am very rude when | give feedback.

o) fsay the first thing that comes to my mi '
y mind and i don't try lo be helptul.
&) {am respectful and try 1o belp when | give feedback K P

Work as a class and review your answaers, Discuss them together and ask your teacher for guidince
on how you can improve where you need help.

Go back to the Injtisl Assessment on page 97. In small groups, discuss your progress. j

Exercise 1

You may remind students that
an honest reflection is
fundamental for any process of
self-assessment. The first part
of the assessment focuses on
their own learning, Monitor the
activity and help them it
necessary with clues and details
for their consideration.

Exercise 2
This is a more specific analysis
that focuses on the Final

Product. You may suggest
students to go back to their
partial sections and exercises to
assess their own work. It might
be a good idea to include some

peer contribution. You may help
by pointing out any detatils they

might not be considering,

Exercise 3

It is important to notice that
students are recording the
results of their own reflection

about their partners’ comments.

In a case like this it would be
important to promote an honest
reflection not only for each
student, but also for the group
assessment. Monitor the activity
and help students to go beyond
the personal opinion onto a more
enriching view of the activities.

Exercise 4

This section is an important part
of the reflection-assessment
process. Socializing the result of
their reflection would give
everyone ideas about their own
work. Tt would be a good idea to
give some general comments
about their work, focusing on
the positive and only hinting
the less positive elements of
their work. Monitor the activity
and promote a respectful

interaction at all times.

Exercise 5

After reviewing what they had
previously answered in the
Initial Assessment on page 97, a
group discussion would permit
to compare results. At this point
compliment students and help
them realize they have
accomplished a lot after
working in this unit. Monitor
the activity and promote a
respectful interaction.




Evaluation Instrument For the student

Questionnaire

Questionnaires or surveys are sets of questions which are intended to examine the degree to which
students have experienced learning, It can be used as a diagnostic tool or to receive feedback on the
teaching / learning process.

Instructions:

1 Determine the goal of using the questionnaire as an evaluation instrument,

2 Once you have a goal, write ten questions and have students answer them (orally or written).
3 Write your tinal comments or notes on the result of the questionnaire.

Questions:

10

Notes:

Photocopiable D.R. ® Macmillan Publishers, 5.A. de CV., 2019. Only For teaching purposes.



Session
1

Social Learning Environment:  Social Practice of the
Academic and Educational Language: Paraphrase
Communicative Activity: information to explain how a

U s t Search and selection of machine works.
n information. Final Product: Infographic.

Activities Pages
Opening 13-114

| Offer materials that show graphically how a machine works, and guide students to m!crpret

‘ | images and texts, so they can:

* Evaluate textual organization and determine patterns {cause-effect, comparison-contrast).
* Reflect on the use of images or illustrations {e.g. different size, position, number of images,
perspective, lines, arrows, etc). 115-118

* Express purpose and intended audience.

* Define criteria to select information with others
Explain to students how to evaluate and conﬁrm__wmpl_f,heﬂsmn of a text and help them, so they can:
* Acuvate previous knowledge.
= Infer implicit information, considering plausible alternauves
* Explain technical terms.
¢ Evaluate main ideas and the information that complements them.
Establish relationships between text and images.
Monitor the use of their own reading strategies and those of others. _
Think out loud the steps and actions you follow to write, order; and pamphmsc information,
and help students, so they can:
* Paraphrase information, using a range of relevant expressions and linguistic resources
{e.g. comparatives and superlatives, connectors, verbs in present tense, etc.).

Use synonyms to express the same concept (e.g. plane / aircraft; fast / quick, etc.).

 * Order and link ideas and explanations in a diagram.

* Write main ideas.

| * Complete a diagram with notes that explain main ideas.
= Offer and receive feedback.

Enconmgt feedback between students; give thun tinte and opportanities to share their texts.
! Help them, so they can:

* Read to check spelling,

* Order sentences in a sequence.

* Remove, add, or change information, ) .

* Explain reasons 1o include or emit information. ) o 1-m
* Adjust language according o intended audience and purpose.

*+ Develop final versions.

* Share proposals to promote texts and make them public.

* Closure and Assessment

Unit 7 -




Opening

To get students started, you could encourage them to review the four learning goals and the social
practice to be achieved throughout the unit.

Let’s start together

The purpose of this exercise is to activate students’ prior knowledge on the topic, so you can let groups
discuss for some minutes without explaining what an infographic is at this stage, to see if students
already know what it is or if they can figure it out. You may also elicit some examples of infographics for
devices and machines they have read or seen.

Initial Assessment

You may wish to explain to students that the purpose of this self-assessment is for them to be aware of
their strengths and weaknesses before starting the unit. You can also explain that these skills will be
needed to achieve the goals in this unit. Students should be reminded it is important to be honest, so
that they are aware of what they are able to do at this point, and in this way, they will appreciate better
their improvement by the end of the unit. '

Planner

You may direct students’ attention to the stages of this unit and invite them to read each one. You can
explain that planning the content of each stage is a way to become familiar with the steps they will go
through to achieve their final goal. Checklists are a valuable tool to remember the important points of a
task. They are also useful to evidence students’ learning process and provide them with a sense of
achievement when fulfilling their goals. Students should feel free to suggest other possible tasks as they
progress throughout the unit.
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Work in small groups. Look at the text below and discuss: What do you think it is For? When would you
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Media Resources

Use Chapter 7 of the Reader at
any time during this unit to
extend the social practice and
develop reading skills, For this
unit, you can use Flashcards
Chapter 7 from the Class CD
tor further practice, to start a
class discussion, and to
support students’
comprehension of the text.

Exercise 1
You can start this activity by
drawing students’ attention to
the infographic and pointing
out that, in order to answer the
questions, it is not necessary to
read the text in detail, but to
read the title, look ar the
pictures, and at the layout to get
a general idea of the kind of text
it is and its purpose.

You may check answers by
inviting volunteers to share them
with the class. Try to elicit from

students in which situatdons an
infographic might be used.

Skills Box

After reading the information in
the Skills Box, you may
encourage students to think
about some electronic devices
or home appliances they are
familiar with, which operation
can be explained by an
infographic. You may also elicit
examples of some school subjects
that use infographics to explain
processes or to describe parts of

© something other than machines.

Unit 7
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Exercise 2

You can start this exercise by
explaining to students that now
they will analyze the infographic
in detail to identify its
components.

Students should read the
example answers provided before
working on their own. You can
remind them that they have a
Glossary on page 134 as an
available tool to clarify the
meaning of the highlighted
words and expressions. Let pairs
discuss for some minutes to work
out the function of each element
before checking answers with the
class. You may need to provide
help when students describe the
purpose of each element.

Answers:

Checked: Small texts with

Pictures that represent
Lines from the

instructions.
the instructions.
pictures to the names of the parts of
the machine or device. Arrows or
numbers to indicate the order

of steps.
For your Final Product

Exercise 3

" You may tell students that
the starting point is to decide
whart device or machine their
infographic will be about. It is
recommended that students
choose simple and common
machines. Suggest making a
short list of the ones they would
like to work on.

o
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think may be important.

Academic and Educational
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1 Work in pairs. kook at the infographic in Exerdise 1 again and check [/} the elements in the checklist
35 you identify them, Then discuss what the function of the elements you identified Is.

In this unit, you will create an infographic te explain how a machine warks, Brainstorm ideas
about the machine you want to describe and write them down.

v

Work in small groups. Share the ideas you thought about and vote for ane o make your
infographic. Use the list of tips on page 117 to make a good decision and add more ideas that you

Exercise 4

Before groups make their
final choice, suggest that they
read the Tips section on the
next page to check the device
they choose fulfills those
requirements.

Encourage them to add one
or more elements they consider
imporrant when making their
final decision; you can elicit
some ideas from the class. You
may wish to point out it is

important to respect everybody’s
ideas to reach a consensus.
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to make a first cut. Finally, you
can elicit another example from
the infographic. You can also
elicit some other examples

to clarify the concept.
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= Read the sentence from the infographic in Exercise 1 and discuss with a dlassmate If the undertined part
describes the purpose of the step or f it explains how to do the step.
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» Work with your partner and find a similar example in the infographic From Exercice 1,
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Reader Box

You may invite students to open
their Readers to pages 88-98 to
read about the operation of a
vending machine. After reading,
you could ask students some
questions to check their
understanding of the text and
its elements,

Toolbox

One way to do this task is to
write the example sentence on
the board and ask students the

question orally to see if they can
figure out the answer before
reading it in the book. Then,
students can read the Toolbox
to check their ideas and learn
about the structure of the
infinitive to state the purpose of
following an action in an
instruction. You may want to
explain that this structure can
also be placed at the end of the
sentence. For example, Squeeze
the handles together until the
cutting wheel punctures the can




Exercise 5

Before students start working
on this exercise, make sure they
understand what they are
expected to do. Explain that
each step serves a specific
purpose. Students should look
at the example provided and
then work out the answers. One
way of checking them could be
to call out one step at a time
and elicit from the class its
corresponding purpose.

Answers:
1Steps 1. 2, and 3 2 Steps 4. 5.
and6 3Step 7

Media Resources

You can use Poster Unit 7 in
the Class CD for further
practice. Based on the
information provided, elicit
some ideas of the information
an infographic should include.

For your Final Product

Exercise 6

~ You can start by explaining
to the students that they have to
apply the same classification of
the steps according to their
purpose, bur related to the
device they have chosen for
their Final Product. Have
students look at the example
provided to use it as a reference
when completing the right
sticky note, They can go back to
their Reader to check that the
steps match the purposes stated
in the sticky note. This can help
them when classitying their

Academic and Educational
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review these elements,
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Work in pairs. Go back to the infographic in Exercise 1 and Find the steps that explain what to do for

Work with your Final Produce group. As in Exercise 5, declde how many parts or sections of
instructions you will include in your infographic. Explain the purpose of each section,

3 Work in pairs. Do you know what elements should be included In an infographic to operate & machine

1£ ot et answer the question o of you 470 not surg
your fist 15 cormplete, gu back w0 Exeraises 2 mad G ko

own. This exercise can be done
on a separate sheet of paper
and students can save it as
portfolio evidence. It might be
useful for students if you
monitor the activity, walking
around the classroom and
offering help if necessary.

Assessment - Think About
Your Progress

Exercise 7

This activity fosters cooperative
learning as students help each
other to come up with the
correct answer, Remind them
thar they can go back to
previous exercises if they have
doubts. They can also compare
their answers with those of
another pair or pairs.
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Development

- Work in pairs. Read the instrictions and answar the questions below.
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Exercise 1

This exercise is for students to
become aware of the usefulness
of pictures in infographics,
especially when the parts of a
device are mentioned. It is a
good opportunity for students
to try out their skills to work
out the meaning of as many
new words as possible. Remind
them that they can check the
meaning of the highlighted
words in the Glossary section
on page 134. After analyzing the

text, you could suggest that they
make a list of the words they do
not understand. Then, you can
give an example from the text,
the word grip for instance, and
have them work out whether it
is a noun or a verb, so that they
understand grip is an action.
Maybe they cannot figure out
the exact action it refers to, but
looking at the other words in
the sentence might give them a
hint as to what grip might
mean. You might also tell them

that cognates, for example: base,
dominant, projectile, center, etc.
can help them understand the
meaning of surrounding words
in a sentence. When checking
their answer to question 2, you
could have several pairs call out
the words while you write them
on the board. You may wish to
find out if there are students
who could work out the
meaning of any of those words
without the need of a picture,
and being that the case, explain
to the class how they could
figure it out.

Skills Box

You can point out that pictures
are a fundamental element in
infographics. They make the
instructions clear for users so
they do not need to look up
technical terms in a dictionary.
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Exercise 2

Students should examine the
picture carefully to get familiar
with the names of the parts of a
slingshot and go back to the
instructions on the previous
page to see if they can now
figure out the meaning of other
words in the text, for example,
verbs that refer to actions which
involve specific parts of the
slingshot. This exercise intends
1o make students aware of how
useful pictures are when
explaining processes. You can
invite volunteers to share with
the class what specific parts of
the text they did not understand
at first, but now they do with
the help of the pictures.

Reader Box

Students may find useful to
look at page 99 to see other
examples of diagrams and
pictures in infographics.

Exercise 3

You can start by explaining that
the purpose of this exercise is to
put into practice the reading
skill that involves our prior
knowledge of a topic, in this
case, how to use a slingshot.
Encourage pairs to exchange
ideas and mimic the movements
first and then go back 1o the
instructions, read each step ata
time, and notice that now they
are able to figure out the
meaning of most of new words.

Skills Box
[t might be usetul to read this
box to help students with
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i Work in smail groups. Look at the picture of the machine described in Exercise 1. Discuss what
words you can understand now with the hep of the picture. {an you understand the trstructions

betber now?
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t Work in pairs. How that you know what 3 siingshot is, tey to explain how to use it to your partner.
You can mimic the movements if you want. Then read the Iastructions in Exercise 1 and discuss

St Bor o R

< Work in small groups, Share what you already know about the machine you chose for yaur

Academic and Educational

Exercise 3. You may point out
that there are several reading
skills that can help them
understand texts, and that our
prior knowledge on a certain
topic, plus some key words and
pictures, are useful when trying
to figure out the meaning of
unfamiliar words.

For your Final Product

Exercise 4

This activity fosters cooperative
learning as students pool
information based on their
prior knowledge of the device
they chose for their Final
Product. Suggest thart they read
the examples provided to get an
idea of the kind of information
they should exchange within
their groups.
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Read carefutly the information you will Gse to make your infographic. Make a bst of difficuli
words ar technical terms you can explain with pictures when you make your infographic.

Read the instructians from Exercise 1 again, Write in the rganizer below ideas about the
explanations that are included for each section or main ided.
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Exercise 5

This exercise is tor
students to analyze a text in
detail in order to decide what
specific words they need to
represent by pictures to make
the instructions clear and
understandable. You can give
them some tips, for example,
you could point out they
should first find the names of
the parts of the device and then
they can move on to movements
or actions related to those parts

that may be ditficulr to
understand if there is no visual
representation. Have students
look at the example provided
before making their list.

Exercise 6

You can get students started by
explaining that the purpose of
this activity is to complete the
organizer with information that
relates to each main purpose or
aspect of the instructions. You
may want to guide the students

by having them look back at the
information in the intographic
that relates to the first main
idea: To load the slingshot, so
that they compare it with the
example provided. Then, you
may elicit the information
related to the next purpose
together with the class, it you
consider students need extra
help to complete the organizer.
Allow some minutes for them to
complete the task and then you
can draw a similar chart on the
board and invite volunteers to
call out the answers for each
main idea to complete it.

Answers:

To prepare your aim: Position of
body and slingshot in relation to
body. Movement of slingshot kand.
To shoot the projectile: Movement
of body.  Breathing tip.

To be safe: How to avoid hurting
oneself and others.




For your Final Product

Exercise 7

Now students should go
back to the instructions of the
device they chose to complete
an organizer similar to the one
in the previous exercise. You
might guide students by telling
them to define the purposes
first, that is, how the instructions
can be grouped according to the
main aspects or objectives to
complete the left column of the
table. Then, they should define
what type of information relates
to each of the purposes listed in
the column. You can monitor the
activity by walking around
the classroom and offering help
if needed.

Exercise 8

You may tell students to go over
the organizer in Exercise 6 to
spot the information that does
not require specific explanation
and information that does,
When checking answers with
the class you can ask them to
support their statements, for
instance: Why is it not necessary
to explain what kind of projectile
to use? Probably because given
the size and shape of the
slingshot and our knowledge and
experience, we can infer what
kind of things we can shoot.
Elicit as many logical answers
as possible.

Skills Box

Students should read the Skills
Box to understand what kind of
information needs to be explicit

Academic and Educational
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Work tn small groups. Complete the organizer with information frem Stages 1 and 2. Add the
infarmation that needs to be explained in each section as you did in Exercise 6.

Main ideas Infoymaticn

Work in pairs. Read the Skills box and the kdeas in the organizer from Exercise 6 and discuss the
quastions below.

Ly ClRor aberesalion < m e deerat
ny e eader sarh b exp st s g

dursrLeaye oLt

and what information can be
inferred. Our general knowledge
and experience allow us to inter
certain information, so it will
not be included in our
instructions, while specific
details related to the performance
of a device may not be known
by most people and therefore
needs to be explained, preferably
using pictures.
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. Work in groups. Discuss and decide what ideas in your organizer from Exercise 7 have to be explained
explicitly. Cirele or highlight them in your crganizer.

Work it pairs. Check () the strategies you think you now ¢an use to understand batter the
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Assessment - Think About
Your Progress

Exercise 10

This exercise promotes peer
evaluation by allowing students
to share what they learned and
how they used the information.
Students can help each other
clarify doubts and become

information in texts sbout how to operate a machine, Tall your partner haw you used them. aware of their 1earning progress.
T Undursag e o nt b e Suggest going back to previous
i exerciscs 10 go over aspects that
A Uy o e it & might need revising.
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For your Final Product

Exercise 9

You can start by pointing out
that based on what they learned
in the previous activity, students
have now to apply the same
principle and decide what
information in their instructions
needs to be explained in detail,
and whart other does not, because
of our general knowledge

and experience.

Have students look at the
examples provided as a guide
before they exchange ideas. You
can monitor the activity to
listen to students discussing
their ideas. Remind them to
communicate in English and be
ready to ofter help, if necessary.

Unit 7




Exercise 1

You may ask students to look at
the pictures and then elicit their
description. You can explain
that each one is related to a
certain purpose and therefore
belongs to a specific section of
the instructions. Tell students to
read the examples provided to
guide them when exchanging
ideas to solve the exercise. One
way to check answers could be
to call out the four purposes,
one by one, for students to say
which picture each one is
related ro.

Answers:
1¢ 2a 3b 4d

Media Resources

You can use Poster Unit 7 for
further practice. As a class you
could look at the pictures and
steps in Instructions on how
to make an infographic and
let students discuss how the
pictures complement the steps
and help make instructions
clearer.
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Exercise 2

This exercise helps students to
learn how to paraphrase and
add information to a set of
instructions. Suggest that they
analyze both versions of the
instructions carefully. Tell them
to focus on the underlined parts
to compare them with the
original version. You can check
answers by inviting some
volunteers to share them with
the class. Make sure they are

able to support their answer to
question 1 with suitable reasons.
Invite them to reflect on
whether the information added
in the student’s version is useful,
and whether the choice of words
in this second version makes the
instructions clearer or not.

Skills Box

After students read the Skills
Box, you may want to explain
that in order to change a text
and express the same ideas with

our own words, we need to
understand the text thoroughly,
otherwise we may be prone to
misunderstand the main ideas
and give wrong information.
So, the first step would be for
students to check they fully
understand the original version
of the instructions. Then, they
may express the same idea but
using different words, that is to
paraphrase. Also, if they
consider some information
should be added in order to
make the instructions more
understandable, they can do so;
likewise, they can leave out any
piece of information they
consider unnecessary.

Exercise 3

Once students have underlined
the words, ask them what type
of word they are and elicit what
kind of sentences usually starts
with a verb.

Answers:
Underlined: stand, rise




Toolbox

You may draw students’
attention to the Toolbox and
invite a student to read it out
loud. You could explain that we
start sentences with a verb
when we want to give
instructions or commands,
whereas explanations start with
a subject. Encourage students
to provide some examples of
both types of sentences.

For your Final Product

Exercise 4

" You can start by explaining
to students that, on this step of
the Final Product, they have to
decide which word they are
going 1o use at the beginning of
each instruction. Let them
study the example below and
then go back to their organizer
and, on a separate sheet of
paper, complete a diagram like
the one on this page with their
own choices. Even though most
of their instructions will
probably start with a verb,
explain that they can use other
words, You could provide one or
two examples as a guide, for
instance, You should ... / This
part .../ Never...etc. It is
suggested for you to monitor
the activity, walking around the
classroom in case students need
to clarity doubts.

Academic and Educational
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Write sentences with the verbs from your organizer in Exercise 5. You can write a draft below

+  Read the Final part of the instructions to use a slingshot. Underline the sentences that say what you
should do and circle the sentences that say what you shaddn’t da,
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Exercise 5

“ Now it is time for students
to write complete sentences for
each instruction. Suggest that
they look at the words they
chose to start each sentence and
the examples provided as a
guide. You might remind them
that they should paraphrase
information when possible and
add or leave out information
they do not consider useful.
This step of the product can be
challenging, so it is

recommended that you monitor
the activity to help students
when needed.

Media Resources

For turther practice, you can
use Poster Unit 7 in the Class
CD and show students
examples on how instructions
are written. It could be useful
for students to identify the
words with which the
sentences begin and the type of
language it is used.

Exercise 6

Students should caretully read
this final section of the
instructions to identify the
sentences. You can check
answers with the class by
inviting them to call out the
things they should do first, and
then the ones they shouldnt.
You could elicit what structure
is used in each case, before they
read the Toolbox.

Answers:

Underlined: Use it only in open
spaces. Check the bands are in good
Circled:
Don't use your slingshot near cther

conditicns before use,

people. Don't use your slingshot if
the elastic bands are damaged or not
well attached.

Toolbox
Students should read this
section to check their answers
and clarify doubts.Remind
them the use of the infinitive
form with to, which they
learned to express the purpose
of something and provide
additional examples of how to
eXpress a warning or a safety
recommendation, for instance,
Never leave... Always remember
. Itis important to ...
an optional way to state safety
regulations.

etc. as

Unit 7
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For your Final Product

Exercise 7

This exercise 1s usetul for
the students to add some safety
instructions to their first draft.
You might remind them of the
structures they learned on the
previous page as you write them
on the board. Students should
read the example sentences as a
model before they write their
own. Suggest that they include
recommendations of both types,
that is, the dos and don'ts.

Exercise 8

This exercise is a good
opportunity for students to
practice cooperative learning
and peer assessment. You
should point out that it is
important that students analyze
their classmates’ instructions in
detail in order to give a useful
teedback. Remind them of the
importance of making positive
comments and suggestions to
make the instructions clearer.
Once students get their
feedback, encourage them to
exchange ideas and opinions to
improve their texts. You could
tell students that giving
teedback is not abour criticizing
but making helptul comments.
Once students are satisfied with
their instructions, they can
complete the chart in Exercise 4.

Exercise 9

Students should now
decide which instructions
should be represented by
pictures, Remind thermn that the
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C xR
i

i:@é;‘;f&.ﬂ
g4
He

e 28 o
Erapwaly

To be safe.

TR —

=%

R ]
e
'».:&

AL
o alat il e

Weork in small groups. Think of safety recommendatians you tan indude in your infographic.
Write sentences with what you should do or not de to be szfe and add them to your draft,
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Exchange your drafts with another group and tell your tlassmates If the ideas are clear. If your
classmates didn’t understand well, read your sertences again and make soma changes. Complete the
organizer from Exercise 4 with all the written information: you now have.

Make a list of pictures you will include in your infographic te iflustrate how your machine works.
They itave to be appropriate, fike those in Exercise 1.

Foytn are nat sure aboul pour 2uswers, 1evies,
wt el you didin Faeroses 123 aai 6.

objective of adding pictures is
to make the instructions clearer
and easier to understand. Have
them bear in mind this idea
when choosing the most
suitable pictures.

Assessment - Think About
Your Progress

Exercise 10

This activity fosters cooperative
learning as students help each
other answer the questions and

clarify doubts. It is important to
build an effective and
collaborative environment
where students can reflect,
analyze, and help each other. If
additional guidance is required,
you can direct them to previous
exercises to review the type of
information they provided.
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= Work in pairs. Read a studeat’s text about how to use a can opaner. This text has speliing and
punctuation mistakes. Check (v} the elements you can find in the text.

[ At sentences beg.n with a capital letter and end with 2 period.
(7] The sentences are orgarized ir seetions, acuording Lo Topics.
E] e text has no speling mistakes.

t Make a st of the speiting and punctuation mistokes you found in the texe from Exercise 1 and write
the corrections next to them. You can verify the spelling of the highlighted words in your Glossary,

Exercise 1

Students should analyze the

text carefully to see it it includes
the aspects mentioned in the
checklist. Allow some minutes
for students 1o do the task and
then, you may bring the class
together by checking answers
with the whole class. You can
encourage students to say
whether there are other aspects
that should be corrected. Ask
them whether they found it easy

or difficult to understand the
instructions and why.

Answers:
No aspects to be checked,

Exercise 2

You can ask students if they
remember the punctuation
rules. Then invite them to read
the text again and pay attention
to the way words and sentences
are written in order to find the
spelling and punctuation

mistakes. Tell them that they
can go to their Glossary section
in order to check spelling, or
they could use a dictionary, if
available.

An effective way to check
answers with the whole class
would be to copy the text on the
board and invite volunteers to
circle the words that have spelling
mistakes and mark the right
punctuation where relevant.

Answers:

Spelling: 1 devise-device

2 canns-cans 3 simpl-simple

4 |leed-lid 5 tihgt-tight
Punctuation and capital letters: To
avoid cutting yourself, don't touch
the sharp ends off the can when you
open it. To operate it, you have to
turn the butterfly knob. First, you
have to hold the handles tight and
squeeze them.

Unit 7




Exercise 3

Before students begin working,
ask them to read the steps to be
followed to make sure they
understand what they are
expected to do. You may want to
point out that once they have
edited the text, they should go
over each of the steps again to
make sure all the changes have
been included. It might be
helptul to use the board again
to check answers. Volunteers
can come up to the front to
write the instructions properly.
After the text is edited, you
could ask the students what
extra information they think
would be useful to add to

the instructions.

Skills Box

Suggest that students read this
section before they start editing
the text. Remind them that one
of the steps they followed in their
Final Product was to classify
the information according to the
topic or purpose it serves, to
present the instructions in an
organized way.

Exercise 4

This exercise is a good
opportunity for students to
exchange ideas and opinions
and to evaluate their work by
comparing it against the original
version of the text. Have them
read the example sentences
before they start discussing.
After some minutes you can
invite volunteers to share their
ideas with the class. Try to elicit

Academic¢ and Edvcational
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to the steps below.
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Work in smaii groups. You will now edit the draft you wrote in Exercise B, page 128, First,
organize your sentences in paragraphs. Use a paragraph for each of the sections you defined,
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as many reasons why the text
improved as possible.

sake of clarity Monitor the
activity to provide help ar this
stage, if needed.

For your Final Product

Exercise 5

This activity may be done
on a separate sheet of paper.
It could be useful for students
to use the steps in Exercise 3
as a checklist to edit their
instructions. Remind them of
the importance of arranging the
information in sections for the




Exercise 8

7 Students should now take
tnto account all the suggestions
made to write their final version
of the instructions. You may
want to point out that it is

important to revise their work

Add a title with the name of the machine you chose and add the pictures you decided in Exercise
%, page 128.

once they finish making sure
they are satistied with it and no
extra changes are needed.

- Exchange your paragraphs with another group. Follow the steps in Exercise 3 to evalvate their work
and provide suggestions on how they can improve,

Assessment - Think About
Your Progress

Exercise 9
This exercise is for students to
self-assess their work and

Work in groups. In your notebook, write the final version of your texts. Use the suggestions your
classmates gave you.

become aware of their weak

LI R S

points and the remedial work
+ According to the siggestions you recelved to edit your final version, take note of what you need to

imprave when writing and a possible suggestion to de it. If necessary, ask your teacher for help. that can be done o impI'OVE it.

Although it may be easy for
students to spot their weak
points, they may not find it easy
to realize how they can perform
better. So, be ready to guide them
and offer possible ways and
strategies to improve. Remind
them that they can go back to
previous exercises o review
aspects related to writing,

I you need belp, go back 1 Exercses 1-3 and
review whal you can ‘mprove when writing.

Exercise 6

Explain to students that
they are allowed to edit the
pictures they previously chose
and discuss whether any other
changes should be made.

Exercise 7

This is an excellent feedback
exercise that also fosters
cooperative learning as students
exchange ideas and opinions on
each other’s work. Students can
read the examples provided to

understand what kind of
comments and suggestions
they are expected to make. They
can use the same steps you
suggested when writing their
edited version of the text. You
may tind it useful to monitor
this activity, listening to
students interact and clarifying
doubts when necessary.

Unit 7




Closure

Final Steps

Exercise 1 .
You can let the groups discuss
and exchange ideas on the
layout of their material. You can
point out that the purpose of
an infographic is to show
information in a clear way, so
students should make sure their
works are easy to understand.
‘. Students who have
access to the Internet can visit
this page to get additional ideas.

Exercise 2

You may want to point out the
importance of pictures in an
infographic, that is, to make the
text easier to understand and to
look attractive. Students should
take into account the size of the
pictures which is vital to
understand the information.

Collect your evidence

Exercise 3

It is important that students
notice the process they followed
to achieve their goal create an
infographic. They can go back
to the Planner to check all the
steps they have taken to reach
their objective.

Socialize

Exercise 4

Groups should be ready to
present their work to the class.
They can come up to the
front and explain briefly what
their infographic is about
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With your adited texts, create an infographic on constiruction paper or stick with tapa saveral pieces of
paper, Try to distribute information in an arganized and clear way for othar people to understand it.

o IF access to the internet is possible, 3 way to find ideas to design your infographic is to check
examples online. You can find some at https://bitly/2)6b50Y

DING
MACHINES

' Draw or paste biy plctures to your infographic. Add colors and details to make it attractive and easy

I this unit you read texts abott how machines work, bnderstood them, and created and infographic
with taxts and plctUras about a machine of yaur choice. Now you are ready to share your work. Go
Back to yeur Planner on page 114 and check (/) what you did to accomplish it

4 [ispiay your Infographics in the dassroom to maks an exhibit.
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before displaying it on the
classroom walls.

Exercise 5

You can invite students to walk
around the classroom to
examine their classmates’
infographics. Tell them it is
important to study them
carefully to notice what elements
they would have liked to
include in their own work and
the ones they specially liked.

Exercise 6

This is a whole class activity for
students to make comments on
the aspects they liked about
their classmates’ work and what
useful information they got.

Exercise 7

As a wrap-up activity, encourage
groups to exchange ideas and
opinions on their infographics
and their classmates’.
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’ Now that you have tinished this unit, check (/) the answaers to the question that apply to you. This will
help you recognize those aspects you need o improve.
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i After creating an infograghic and saeing the ones of the ather groups, work with a partner to
answer how well you developed your Final Product.

v Get together with the classmates you worked with as a group during the uait and answer the
guestions. Then discuss how you can all improve your teamwerk performance.
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Work as a class and review your answers ont this page. Discuss them together and ask your teacher
tor guidance an how to improve where you need help.

- Go back to the initiat Assessment on page 114, In small groups, diseuss your progress,
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Exercise 1

This assessment process is
divided into stages. First,
students should assess their own
performance. In order to do that,
you can explain how important
it is to reflect and give honest
answers as this will help them
identify the aspects they need to
work more on to improve.

Exercise 2
In the second stage of the
assessment students should

focus only on the Final Product.

This activity requires them to
analyze their performance to
identity whether they fulfilled
their goals or not. It is a very
good feedback exercise that also
fosters cooperative learning as
students exchange ideas and
comments on their work.

Exercise 3

This stage is related to
teamwork. It is important that
students become aware of the
specific skills required to work
in groups. Elicit some aspects
that are necessary to be able to
work with others in a successful
way, before students exchange
opinions to assess their team’s
performance. This discussion
provides a good opportunity for
students to exchange ideas and
come up with specific aspects
they need to work on. You may
monitor this activity, listening
to group discussions and paying
attention to the strategies they
mention.

Exercise 4

Perform this exercise with the
whole class. Bring the whole
group together to examine their
answers, discuss them, and
exchange points of view It is
important to provide assistance
on aspects students know they
have to improve, but do not
know exactly what strategies

to implement.

Exercise 5

Students should go back to the
Initial Assessment to review the
oprions they've checked and
notice how much they improved
by the end of this unit, so they
become aware of their learning
process. Encourage groups to
exchange opinions and points
of view. You can invite some
students to share their ideas
with the whole class,

Unit 7




Evaluation Instrument For the teacher

Notes on an Event

Notes on an Event are used to register information of an event as it is happening, It is a useful tool to take
notes and register what is happening in a presentation or an event.

Instructions: ‘

1 Complete the name and date of the event that is going to be analyzed.

2 Write your detailed notes about the event or presentation on the space provided.
3 Using the notes, provide feedback to your student(s).

Event: Group:

Date: Time:
Context;

Description of the Event:

Notes:

Photocopiable D.R. © Macmillan Publishers, $.A. de CV., 2019. Only for teaching purposes.



Unit 8

Social Learning Environment:
Recreational and Literary
Communicative Activity:
Recreational expression.

Social Practice of the
Language: Improvise a brief
monolog on a subject of
interest.

Final Product: Improvised
Monologs.
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Session Activities Pages
BN COpcning 135-136

| Provide reperioires of words and expressions on topics chosen by students and the opportunity to use
| them when planning monologs. Provide conditions so they can:

* Recognize different types of monologs (e.g. comic, dramatic, interior, etc.).

* Choose monolog genre.

* Analyze characteristics of the chosen genre. 137-140
* Negotiate rules for a2 game (é.mg. turn order and wme limits, monolog genre, etc.).

* Review own repertoires of words and expressions and those of others.

| Provide models of behaviors for speaking and listening so that students understand and can:

* Value appropriate body language for a monolog (e.g. eye contact and proximity to the audience).

* Discuss how 1o apply body language to elicit desired emotions.

* Define strategies to monitor speech (e.g. parapl;rasing and ?ausing). 141-143
* Take into account the audience’s needs and knowledge when choo;il}g topics. .

* Offer proposais and value those made by others.

| Encourage students to be confident and help them improvise when speaking, so they can:
| » Control emotions.

* Use the proper register when speaking,
_ proper 1eg Speadiie A 144147
* Choose appropriate conventions {e.g. choice of words and expressions, nonverbal language, etc.).

*» Evaluate their own performance,

i Focus students’ attention on positive and constructive attitudes regarding the use of the foreign language
i .
Uso they can:

* Evaluate strengths regarding competency and command of English.
9-10 M "
= Help solve problems to improve performance.
eip solve prok Prove ps . 148-150

| » Explain strategies used.

= Value the opinions of others.

11-12 Closure and Assessment 151-132




Opening

You may find it useful to encourage students to review the four stages and the social practice to be
achieved throughout the unir.

Let’s start together
To get in contact with what they will do throughout this unit, allow the time you consider appropriate
for students to discuss the questions provided. Monitor and foster the use of English.

Initial Assessment

It might be a good idea to elicit from students some examples that show they have achieved the abilites
before they do the task. Students should be encouraged to provide honest answers so that in the end of
the unit they can come back and appreciate their progress.

Planner

It might be helpful to ask students to do this task in pairs and write their suggestions on a separate
sheet of paper. Taking a look at the tasks they will do can help you get them interested in what they will
accomplish.
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Development

Development

T Work i smali groups. Read the monologs and discuss what topic they are about.

Media Resources

Use Chapter 8 of the Reader at
any time during this unit to
extend the social practice and
develop reading skills, For this
unit, you can use Flashcards
Chapter 8 from the Class CD
for further practice, to start
class discussions, and to
support students’
comprehension of the text.

Exercise 1

You may wish to elicit from
students what a monolog is and
its characteristics before starting
the exercise.

To help them understand the
topic, you may want to ask them
to look for cognates first to get
the general idea, and then
encourage them to use the
Glossary on page 153 to look up
the words they don't know.
Students should read the sample
conversation to have a model of

what they have to do. Walk
around monitoring and
checking,

Exercise 2

You might want to ask students
to give reasons for choosing a
type and not another when
deciding, Once they finish, you
could ask them to compare
their answers with another patr.

Answers:

1 speech 2 interior monolog

Skills Box

It might be a good idea to elicit
from students examples of
famous speeches they know and
also examples of monologs they
have seen in movies or in plays
to verify they have understood
the differences fully.

Reader Box

It might be helpful to ask
students to read the text to find
other examples of monologs.
Once they finish elicit their
ideas and ask them to support
them.




Exercise 3

Allow some time for students to
work individually as you
monitor and help, if necessary.
Once they finish working with a
partner, elicit answers from
some volunteers to check as

a class.

Answers:

Opinion: If | could change something
in the world, | would ban plastic
bottles. Reasons: First, they harm
the environment. Plastic bottles take
thousands of years to disintegrate
and many end up in the sea. This
harms marine animals. Second,
reusing your water bottles to drink is
bad for your heaith because plastic
releases dangerous subsiances.
Firally, pecple spend z lot of money
buying water bottles. If people used
their own containers, they would
save mohey and help the
environment.

Skills Box

After students finish reading
the box, it might be helpful to
elicit from students opinion
words and phrases they know
such as [ think, I strongly
believe, In my opinion, etc., and
words used as transitions to
give reasons such as first,
second, third, next, finally, etc.
This will help them as clues to
do Exercise 3 correctly.

For your Final Product

Exercise 4

* You can make the
suggestion for students to look
at the example and have them

Recreational and Literary
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Read Roberto's monctog again. Circke his opinion and underline his reasons. Chack your answer
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4 You are going to improvise 2 monalog in 2 game. Choose what kind of mansoleg you would like to
present, Brainstorm topics and ideas related to it, Write as many ideas as possible in the organiter,

»
% Work in smal groups. Exchange your organizers and add more words and ideas te them. Ask for
other classmate's or your teacher’s help, if necessary.

work individually first.
Encourage them to do their first
draft in a separate sheet of
paper. Once they finish, allow
them to write their ideas on the
graphic organizer in the book.

Skills Box

You may draw student’s
attention to the Skills Box and
ask them in which other ways
this technique can help them
and how they have used it
before.

Exercise 5

You could set a specific
time for students to do this
exercise. For example, you could
devote five minutes and have
them exchange papers every
two or three minutes, so
everyone has the chance to
write something onto their
other classmates’ papers. The
only condition is to add
something new and not
to repear ideas.
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[ Complete the notecard with the topic, genre. and opinion For your monolog,

Topic:
{enre:
Opinion:

LI
P

they can use pieces of paper or
any similar material (even
reusable). Encourage them to be
creative when writing their
notes and choose topics that
everybody would like to
comment on but are not so
common to avoid repetitions in
the class. Walk around checking
that they are writing their ideas

Topic
Genre:

Opinion

your game more challenging.

¥ Work with your Finaf Product group. Write as many notecards with topics as possible to make

with proper grammar and
spelling.

Media Resources

You can use Poster Unit 8 from
the Class CD if students have
trouble brainstorming topics.
Suggest that they check the
people and the situations in the
poster to think about possible
topics for their monologs.

Exercise 6

" In this exercise, students
will continue building for their
Final Product. Betfore starting
the exercise, elicit from students

what the use of a notecard is
and how it can help them when
presenting their monolog. You
could have them share other
times when they have used
them. Once students finish,
allow them to compare their
work with a partner.

Exercise 7

~ A suggestion would be for
students to bring notecards
from home in advance to do the
exercise, If that is not possible,




Exercise 8

You should try to encourage
students to explain in their own
words what they have to do
after they choose the rules they
want to follow.

For your Final Product

Exercise 9

“ Once every group finishes,
encourage them to paste the
rules int order on the wall. If
possible, have them work in a
large piece of construction
paper or paste several pages
together so the rules are visible
for everyone. As they work, walk
around monitoring and
checking that they are writing
with proper spelling,

Assessment - Think About
Your Progress

Exercise 10

You can invite students to write
their answers on a separate
sheet of paper to keep in their
portfolio as evidence of their
work. When they finish, elicit
answers from some volunteers
to check as a class, Offer your
help, but it is a good idea to let
them review the referred
exercises first on their own if
they have questions.

Recreational and Literary

% Work as a class. Read the rules for an improvisation game. Discuss which options are the best for you,
and circle them.
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¥ Work in your Final Product groups, Write the rules for the improvisation game on a sheet of paper
and paste them op the wail far evaryone to see thent. Use the rules you chosa in Exercise B.
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Development

Unit
8 m Development

1 - Work in pairs. Read and listen to Luis's monalog. Then discuss why he wants to play a musical
instrument.

to their books and complete
the task.

Answers:

Hypothesis: If | could play a musical
instrument well, | wouid like to play
the guitar ... Reasons: First, they
are very good for brain gym and
improve concentration. They also
improve muititasking skills. Finally,

guitars are also great at

[ weuld like to play the guitar.

~ Toolbox B
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+ Go back to the monolog in Exercise 1 and complete the information.
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Exercise 1 hypothesis in English. Write it

B Before starting the exercise,
you may wish to ask students to
read the text and explain in
their own words what it is
about. You could play the audio
more than once if you deem it
necessary. Encourage them to
speak in English at all times.

Toolbox

To aid comprehension, ask a
volunteer to give an example
using the structure to create a

on the board and ask students
to give reasons using the
connectors first, then, next, and
a conclusion using finally. Once
students understand what they
have to do, ask them to work in
pairs creating their own
hypothesis, reasons, and
conclusion. It doesn’t have to be
long. Walk around monitoring,
checking, and helping with any
doubrt they might have. Once
they finish, have them go back

parties Conclusion: This is why
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For your Final Product

Exercise 2

You may wish to have
students choose at least five of
the topics they wrote to write
their hypothesis. Encourage
them to work first on separate
sheets of paper. Remind them
the structure they have to follow
and the words they have to use
as connectors to give reasons.
You could walk around
monitoring and checking that
they write using proper
grammar and spelling. Once
they finish, have them choose
one to complete the space
provided in their book.

Exercise 3

Ba After listening to the audio,
elicit from students what they
understood and the reasons
why they chose a picture and
not the other. You could elicit
the emotions each picture
reflects too.

Answer:
Checked: ?

Skills Box

[nvite students to read and
mention what kind of body
language and gestures they
think are more appropriate
when saying a monolog and
elicit from them if they think
there is a ditference between the
body language and gestures
they can use if they are saying
an internal monolog or a
speech.

Recreational and Literary

To pian your monaiogs, start by writing a hypathesis about the topics you chose ir: Stage 1. Then
comgilement your hypathesis with reasons.
Hypathes:s
Reanon 1

| Redeon 2:

v Keason 3

| Cordlusion:

© Read the Skills box. Listen to Luis’s monoleg again and check {/) the picture that shows the most
appropoate body language for 8 monoleg, Check your answers with a partner.
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loud. Give and receive feedback,
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. Work in pairs. Go back to the monolog in Exercise 1 and read it out loud. While you read take Inte
account the body language Luis used in his monolog. Use the checklist te give and receive feedback.
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> Work in pairs. Use the checklist from Exercise 4 to practice reading your hypotheses and reasons sut

4 Work with the partaer ynus worked with in Exercise 5. Discuss and tell each ather if ...

§AM A0' sure abont your answer s,
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Exercise 4

You should try to encourage
students to read making
emphasis in the intonation and
volume to express the emotions
Luis wanted to express. You
could model the activity for the
students to know what they
have to do before they work in
pairs. As students do the acrivity
walk around monitoring and
checking.

For your Final Product

Exercise 5

It might be helptul to walk
around monitoring and
checking that students are
doing the activity correctly.
Encourage them to take notes
on the feedback they receive so
they can improve next time they
have to read a monolog,

Assessment - Think About
Your Progress

Exercise 6

After allowing some time for
students to self-evaluate their
work, elicit some ideas from
volunteers and encourage
students to say how they can
improve, Write their ideas on
the board and ask students to
copy them on a separate sheet of
paper so they don't forget them.




Exercise 1

Rx' Before starting the exercise,
encourage students to say in
their own words what the
monolog is about. Play the
audio as many times as needed.
Ask students to focus on the
volume, speed, intonation, etc.
When students finish working
with a partner, elicit the answers
from some volunteers to check
as a class.

Answers:
Checked: 1, 3,4, 6

Exercise 2

You could always encourage
students to speak in English as
they write their ideas. Walk
around monitoring and
checking,. Set a specific time for
them to do the exercise and
when tme is over, elicit ideas
from some volunteers. Write
them on the board so students
can complete their lists.

Skills Box

Invite students to read the
information and elicit other
expressions that could help
them buy time like: lets see, you
know, give me a second, let me

think about that for a second, etc.

Encourage them to write the
expressions on a separate sheet
of paper 1o have them handy
when needed. You could ask
them to keep it in their
portfolio as evidence of their
work too.

Recreational and Literary

Development

Unit
8

Development

i Read and listen te Cindy’s monotog. Check {/)} what you think is happening. Share your answars

with a partner.
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1 Discuss with your partner what you can do to Improve performing a monolog, Wreite a Jist of ideas

using the information from Exercise 1 and the Skilis box.
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4 Practics reading Cindy's monolog ok loud using the tips from Exercise 2.

30

G L TR
&

4 Write potes about your dream trip. You can use the information below, or your own information.
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Exercise 3 working on the task

To do this exercise you can ask individually to clarify any
students to first work doubts they might have. As they
individually to practice and do the activity, walk around
then sit in pairs to read the monitoring and helping if
monolog to each other. Walk necessary.

around and monitor,
supporting students when
necessary.

Exercise 4

You could model the exercise by
writing an example on the
board before students start




Exercise 5

Remind students that when
giving feedback, they have to be
kind, respectful, and have to
give reasons that support what
they say. Walk around
monitoring and checking.

Exercise 6
Before starting the exercise, you
may wish to model an example
for students, so they know what
they have to do. As they talk,
encourage them to be aware of
the volume, intonation, body
language, etc. 1o help them
express the feelings they want to
project. Walk around
monitoring and helping if
necessary.

~_- lf there aren’t any cell
phones available, you could help
students get a tape recorder so
they can listen to themselves.
This is very helpful for students
to complete their feedback.
Otherwise, you can listen to
them attentively and provide
the feedback.

For your Final Product

Exercise 7

"~ You could elicit from
students the structure of a
hypothesis as they learned it in
previous stages. Write it on the
board so students have it
present when writing their
hypothesis. Allow them to write
it tirst on a separate sheet of
paper. Walk around checking
and helping them correct any
grammar or spelling mistakes
they might have. Once they

Recreational and Literary

T Work in pairs, Exchange your notes and provide feadback.
:  Work with the szme partner. You are going to improvise moneiogs about your dream trip, Closa your

books and take turns improvising the monolog from Exercise 4, Use the chacklist from Exentise 2to
glve and receive Feedback. When you firish, write notes on what needs to be improved.
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In the notecard on page 147, write the hypothesis you chose and some key ideas.

have it ready, ask them to write
it on the space provided in their
book, on page 147.




Hypethesls:

Key ideas

£ Work with your Final Product group to improvise a menolog. Follow the instructions.

«  Pur all the cards face down and shuffle rthem.

+  Onestudent starcs the gamie by picking up one card and reading
the hypothess,

= Hej She will have ta improvise 2 moannlag using the key ideas
The rest of the group will take notes about his / her performance.
Wse anty of the checklises you prepared i thas Stage 1 or in Stage 2.
The student 4o the right continues with the same process unul
everyene has improvised a monoleg,
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4 Work with your group From Exercise 8, Using your notes, give pach other honest feadback. Use the
questions beiow as a guideline.
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Assessment - Think About
Your Progress

Exercise 8
Students will continue working
on their Final Product. Before

starting the exercise, you may Exercise 9

exhort students to have the
cards they prepared in Stage |,
Exercise 7 ready to do the
activity. Invite them to read the
rules first and say in their own
words what they have to do.
Once they start playing, walk
around monitoring and
checking,

One way to do this activity
could be asking students to
read each question, give
feedback and reasons that
support it. The student that is
receiving feedback may want

to take notes so he / she doesn't
forget what he / she needs to
improve. As they do the activiry,
monitor and check that they are
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speaking in English. Be ready 1o
otfer support and suggestions
to students thar ask for your
guidance.




Exercise 1

You might want to ask a
volunteer to read the first
question and then elicit the
answer from different students.
Continue until you finish. As a
wrap up, elicit what they think
they can improve next time they
have to give feedback. Write
their ideas on the board and
allow them to copy them on a
separate sheet of paper to have
them handy next time they have
to give feedback again.

Exercise 2

R. Before starting the excrcise
you may wish to ask students
what words or phrases indicate
in a sentence that someone is
going to give a recommendation
or suggestion. Write their ideas
on the board so they can use
them as hints to do the task.
After they finish, elicit the
recommendations they found to
check as a class.

Answers:

Underlined: | just have an
observation. At some point you
started talking really fast., What | do
is te breathe deeply and use a time
buyer. Expressions like What I'm
trying to say...or fn other words...

Exercise 3

Before starting this exercise,
refer students to the Skills Box
s0 they can read the information
about how to give constructive
feedback. Elicit some examples
where they have given a positive
comment or suggestion when
giving feedback. When they

Recreational and Literary

Development

when giving or receiving feadback,
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1 Work in groups. Read the Skills box and Find the expressions in the conversation.
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finish, invite volunteers to share

their answers to check as a class.

Answers:

1 | really enjoyed your monolog,
Cindy. It was funny, and your body
language was excellent. It réally
added humor. 2 That happens to
me. What | do is to breathe deeply
and use a time buyer. 3 Thanks!
These are really good tips.

Skills Box

It might be a good idea to elicit
from students different examples
of positive messages they can
say when giving feedback. Point
out that to avoid criticism,
feedback should always be
objective and has to be
supported by examples so that
the person that is receiving it can
correct easily and right away,
Also, the purpose of feedback is
to help others improve.
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good and polite feedback and cross aut the options you consider bad feedback.

3 vowr IORNEIE Was 400d il yox rever

MRAdE L8 £ 0t w0 Mg dugies e,
B) Why wers o 0arang at the o A
the S

Al >

<5 Vst have ane sbcereator Ty fo mie
O3 COMAC A the qudience o
COTMUNCAY bether

¢

3 Work in pairs. You are going to exchange your cards and rehearse your monologs. Uise the aspects
from the Est to make notes about your dassmate’s perfurmance,

Exercise 4

Walk around and monitor,
supporting students when
necessary. After allowing some
time for them to do the exercise,
elicit the answers from some
volunteers to check as a class. If
necessary, refer students to the
Glossary section on page 153.

Answers:
Underlined: 1a.b 2a. ¢ 3ab

Crossedout:1c 2b 3¢

Exercise 5

Take the opportunity to
encourage students to read the
aspects and explain in their own
words each one of them. When
doing the activity, walk around
monitoring and checking. Be
prepared to give examples or
further pratice to help students
understand all the aspects from
the list. If you consider it
necessary, use one of your
students’ monolog and model
each aspect of the list so

students could have a better
reference, Remember that
Imitation Learning or Learning
from Demonstration help
students reinforce their
knowledge through
observation.
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For your Final Product

Exercise 6

Exhort students to read the
model conversation so that they
are sure of what they have to do
before starting the exercise.
Walk around monitoring and
checking. Remind them to use
English all the time.

Reader Box

For further practice, it might be
helpful to ask students to use
the aspects listed in Exercise 6
to give feedback after reading
the monolog on page 112. If you
want to do this practice, it is
recommended that students
read the chapter first if you
havent worked with the Reader
just yet.

Exercise 7

Invite volunteers to share their
ideas. They can read the model
conversation provided as a
guide. If possible, have them
make a comparative table in a
separate sheet of paper to write
whart they thought and what
they think now about feedback
to compare them. They may
share their ideas in pairs or
small groups.

Assessment - Think About
Your Progress

Exercise 8

This exercise is for students’
self-evaluation. It is important
that students answer the
guestions without any reference
or support to confirm learning,

Recreational and Literary

Work with the same partnee. Use the expressions below te give and receive Feedback about your
monolog performance. You can alse add expressions from Exerclse 4,
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7 Work as a class. Go back to the questions in Exercise 1 and discuss if your fdeas about feedback
have changed.
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After allowing some time for
students to say what they
learned, encourage them to
write their ideas in their
notebook so they don't forget
them. If there are any doubts
they may go back to the
exercises on this stage as
suggested. You can explain to
them the aspects they are not
sure about and provide further
examples of how to give positive
feedback and its importance.




Closure

Closure

oo e

' Work in your Final Product groups. Play the game of improvised ronologs. Follow the rutes you

prepared In Stage 1, Exercise 9, page 140,

When you finish, give sach other teadback according to the list. Make notes in your notebook an what

you need to improve.
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3 Mow that you have glayed and received Feedback bor your perfFarmance. go back to your Planser on
page 138 and check (/) what you ¢d Lo accomplish it
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-~ Get together with other classmates you haven't played with before. Work in small groups. Exchangs
your rules and play using new monologs. Take notes to give feadback to pour classmiates,

When the game is over, use your notes te tell your dassmates how they can imprave.

Discuss in groups,
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Final Steps

Exercise 1

You might want to have
students play the game in small
groups, in pairs, or as a class.
Betore starting the game, elicit
the rules they have to follow in
their own words. Walk around
monitoring and checking.

Exercise 2
You might want to let students
work in pairs to give each other

feedback. Walk around
monitoring and helping if
necessary. Remember to set a
specific tme for students to do
the exercise and encourage
them to write their ideas using
proper grammar and spelling.

Collect your evidence

Exercise 3

The work is done. You may lead
your students to the planner at
the beginning of the unit in

order to check the learning
tasks carried out throughout
the unit. Encourage students to
mention any other task not
listed that they think helped
them accomplish their Final
Product. You may profit from
this exercise for a final retlection
before socializing their product.

Socialize

Exercise 4

Give students a specific time in
the class to play again. Remind
them to use English at all times
and to be objective and polite
when giving feedback.

Exercise 5

[t might be a good idea to ask
students to take notes on the
feedback they received so they
remember what they need to
improve.

Exercise 6

Before finishing, you may want
to have an additional discussion
in smaller groups about what
they learned through this unit.
After discussing, encourage
students to write their answers
in their notebooks, Monitor the
activity and help if necessary.




Assessment

Exercise 1

You may remind students that
an honest reflection is
fundamenual for any process of
self-assessment. The first part
of the assessment focuses on
their own learning, Monitor the
activity and help them if
necessary with clues for their
consideration.

Exercise 2

The second part of the
assessment is specitically about
their Final Product, improvised
monologs. It would be a good
idea to invite students to answer
the questions thinking about
their performance when they
participated in the game in
order to verify all the details.
Remind partners to give honest
and objective opinions on

their work.

Exercise 3

This time they are describing
their work and collaboration
with their teams. It would be
important to lead them to
analyze their work with the
whole class and not only
about their teammmates in
collaboration activities.

Exercise 4

This section is an important
part of the reflection and
assessment process. Socializing
the result of their reflection
would give everyone ideas
about their own work. It
would be a good idea to give
some general comments about
their work, focusing on the

Recreational and Literary

Assessment

muw that you have finished this unit, ¢heck (') the answaer that best describes your performance, so
yous recognize those aspects where you need to improve.

My performance ’ T -1 a
Corrprty strcrtige 2 mMono'esy ’ '
Jar "‘Y-:‘"‘ vl e Ar;d b::dv;- 138, Agn :(;1“([‘“&‘- &:ﬁ'se' o 7
EERSEURANTE (T A T o
gren st monsl s based ap a ryact-ens nd key des
Corag! my necees '

Dowe el e o oedlbace

KEY
11stl' vepd relp 21ts mob easy butlvan deat 3ezanda tvary wel 17 zar =elp cthers

£ Work In pairs. Kow that you have participated in 3 game of improvised monologs in English, discuss
and answer if there’s something you coufd see in your classmates’ work or yours that you can
improve.
My Final Product R ! think My partner thinks
)\;‘:I'N:ﬂ:‘(:':q was el straz."n'ad o a ’ ’ o
TRerlooit 0 19 NG 20 v s lerealngg o oty clanee e,
| crargad miy 1706 oF y0 0e Lo eXprés, s aee
Tro focat s | quve v s B 210 amd et
5 Answer If you accomplished tha teamwork aspects below. Get together with b tes you
with as a group during the unit and compare all your answers.

Teamwork - Yes ' Ne
We qave cinsiructve ard respectil feedack
We lslened gliert ve'y ol respectluly 1o the vor clogs of ou et

Yo wore wal wooe sod (o ply e garen

4 Work as a class ant review your answers. Discuss therm together and ask your teacher for guidance on
how you can improve where you need help.

% Go back to the Initial Assessment on page 136. In smail groups, discuss your progress.

J

positive and only hinting the
less positive elements of

having difficulty with any
element of the assessment.

their work.

Exercise 5

Finally, students should go back
to their Initial Assessment and
have a group discussion that
will allow them to compare
those first answers to what they
can do now so they can notice
their progress. You may want to
promote peer help whenever
someone is falling behind or




For the student /

--Eva_luation Instrument teacher

Evaluation Rubric

Evaluation Rubrics are scoring tools used to grade the quality of each criterion in a more precise way. If
shared with students, they can help them understand the assessment of their performance.

Instructions:

1 Determine and list the criteria to be graded and write them on the first column.

2 Describe in detail and write the first quality assessment for each criterion, starting with “Excellent”
3 Discuss the results with your students,

Excelient Good Needs Improvement

Notes:

Photocopiable D.R. ® Macmillan Publishers, 5.A. de CV., 2019. Only for teaching purposes.



Social Learning Environment:  Social Practice of the
Academic and Educational Language: Discuss points
Communicative Activity: of view to participate in a
Handling information. round-table discussion.

U n ° t Final Product: Round-Table
Discussion.

Session Activities Pages
L Orening 154-155

| Foster exploration of sources and direct students’ attention to detect their strengths and needs so
§ they can:

*+ Define purposes of rescmh
E + Ask questions that guide research.
* Locate adequate sources.
Select and record information that answers questions. 156160

Compare components of textual organization (e.g. appendix, bibliography, footnotes, glossary,
index, etc.),

+ Share self-regulation strategies with others.

| Help students to:

* Anticipate general sense.

* Contrast personal points of view with the main ideas of a text.

5-7 * Detect changes in meaning caused by modifying words (e.g. lega!-z!legal act-action, etc.). 161166

* Establish connections between personal points of view and information that complements,
exemplifies, or explains them.

+ With others, reflect on what you want to say and how to say it.

{ Offer enough models so students can explore not only different discussions but also different ways
to have a discussion. Help them determine when they do or do not need support, and to:

* Decide how to express their opinions using prosodic resources.
+ Monitor use of prosodic resources (e.g. volume, tone, rhythm, clarity, and pronunciation}.

*+ Use non-verbal language and prosodic resources to create an effect.

Use strategies to influence the opinion of others {e.g. propusing hypothetical situations: 167-170

If this were a problem, everybody would recognize it; If everybody acted as he or she wanted,

there would be terrible consequences.).
Evaluare their own behavior and that of others.

Closure and Assessment 71-172

Academic and Educational




Opening

To get students started, you could encourage them to review the three learning goals and the social
practice to be achieved throughout the unit.

Let’s start together

It would be a good idea to promote a discussion about the interesting things about public speaking,
Should the negative aspects (stress, stage-fright, etc.) arise, you might look for students’ ideas to overcome
the feelings. You may want to include the story of King Arthur for understanding the concept of a
round-table discussion.

Initial Assessment

This activity will highlight skills and opinions from different areas: reading habits, abstraction of ideas
and analysis of information, and conversational skills. It would be important to promote an honest
response so to see if there are any changes after the completion of the unit. You may remind them that
there are no right or wrong answers.

Planner

It would be important to lead students to read this planner so that they know what is expected of them
during the process. They will come back to this section at the end of the unit in order to see the progress
of their learning,

Discuss polnts of view to
participatn in 2 round-table
distussicn.

Opening sestopmen -
Lel's start togather
I Wark in smal groups. Read and discuss the fallowing gui s, . o

B

L 1011 DO T o
12




Media Resources

Use Chapter 9 of the Reader at
any time during this unit to
extend the social practice and
develop reading skills. For this
unit, you can use Flashcards
Chapter 9 from the Class CD
for further practice, to start
class discussions, and to
support students’
comprehension of the text.

Exercise 1

Elicit from students the three
type of informarion sources
they can see in the pictures: a
book, a magazine, and a website.
Ask them what they all have in
common: the topic. Draw
students’ attention to the fact
that all the three sources are
related to Civics and Ethics.
Before organizing the class into
pairs you may have a whole
class discussion about school
uniforms (benetits, advantages,
disadvantages, opinions, etc.).
Students will probably say that
the first samples are not related,
as an extension you may draw
their attention to clue words
such as: uniform, dress code,
Civics and Ethics, so as to find a
possible form of linking it to
the topic. You may lead a class
discussion about the ideas that
the website provides and ask
students if they agree or
disagree with them. Then allow
time for students work in pairs
and discuss the questions on
page 157. Monitor and help if
necessary.

Academic and Educational

Development

1 Work in psirs. Look at the information sourcas and discuss the guestions on page 157
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M. Gutidrrez
and L, Hubbs
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Answers:

1 A Civics and Ethics Education 2

B The Uniform Debate: Should

we keen wearing uniforms?

C The Dress Code Debate 2 Yes,
abeut using uniforms as a dress code
for schocl. 3 M. Gutierrez and L.
Hobbs, the second doesn't say, and
third Liliana Torres 4 To provide
information in different ways:
academic, entertaining, and

digital. 5 The bock and the
magazine. 6 The three of them.
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4 Work in smali groups. Look again at the information sources in Exercise 1, raad the Skils box, and
answer the questions, Share your idess with your partners.

Loaee
Al (L N NT VT s
oPares and reand e st et b Dy
e s

3 You are going to participate in a round-table discussion about a topic related ta Civics and Frhies.
Brainstorm topics abous Civics and Ethics that are interesting for you.

Exercise 2

You may want to start with
students answering the
questions individually and then
checking their answers into
small groups of three or four in
order to generate elements for
discussion. You tay suggest
them to re-read the Skills box
when they get together as a
group so that they take into
account the specific elements
for selecting materials effectively
in their conversation. Students

should read the sample
conversation to have a model of
what and how they have 1o
discuss. Monitor the activity
and promote that their
discussion includes the content
of the information sources and
ask them to assess if this
information is useful.

Skills Box

You could start this activity by
drawing students’ attention to

the Skills Box and asking them

to read it to make sure they
understand what they need to
focus their attention on when
evaluating an information
source. You can tell the class,
that it is very important to look
for important details when
researching about a topic; such
as looking at the title, pictures,
and reading the first lines of the
magazine article, book chapter
or website blog where they are
doing their research to avoid
wasting their time and to select
materials effectively.

For your Final Product

Exercise 3

” You can use this activity as
portfolio evidence. Have
students work on a separate
piece of paper, if necessary. This
brainstorming activity could be
done with the whole class to get
a broader scope of possible
topics. Then you may ask
students to organize in their
groups for the Final Product to
narrow the ideas to those that
they consider more interesting,
You may want to start by
defining, as a reminder, the
concept of Civics and Ethics,




Exercise 4

You may start the activity
asking students to get together
with their Final Product group,
but at the end of the activity,
you may join groups with
similar topics in order to
expand their possibilities of
research. If that is the case, you
may remind them of the value
of sharing information. Monitor
the activity and help them with
clues and ideas.

Exercise 5

A good idea would be to divide
the exercise into two parts. First
you may lead the students to
match the sources without
reading the Skills Box and then
do it again (not only checking)
after reading it. Students may
discuss (in pairs or even as a
whole class) if there were any
differences and why.

Skills Box

You could start Exercise 5 by
drawing students’ attention to
the Skills Box and asking them
to read it to make sure they
follow proper strategies when
searching for information to
support opinions. You can tell
the class that specialized text
books such as encyclopedias,
academic books, or instruction
manuals include facts about a
topic that can be verified and
thar they usually quote their
source of information. Make
sure students understand that
not everything that they read on
the Internet is truthful
information and many websites

Academic and Educational

selected.

apply them. Some tips can be useful for more than one source.
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Tips o Search for Intormation [n Bifferent Sources

1 You can search g key words to obitan mare spechic infermat an
2 Write down the number of the page where you found the formaticn,
1 Using syramyms in your search 15 usebul sfor example, “pros anc
rons” nstend af " advariages and disadvantages "
4 You can due speedd $eCh6s [suth as the able of contents
o ndex! to know what to search
5 You can underine the sectiors that express aprions.

Cl atest book

-
4 Work in groups. Make a #st of saurces where you can find information on the topic that you

T Work in pairs. Read the SKills box, Then match the tips to the information sources where you can

al agme nment wedsle
bi 2 printed magazine

¢l anewsre ated webste

have outdated information.
Suggest students to always do
their Internet research of a wpic
on prestigious websites
supported by a well-known
institution.

Reader Box

If you havent worked with the
Reader yet, this might be a good
time for a reading moment. On
page 120, students will find
helpful ideas on how to find
reliable information.
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& Work in small groups. Share yaur answers From Exercise 5 and answer the questions. Read the
$kills box again i necessary.

! Work in pairs. Use the tips from Exercise §
te review the sources you found to choose
those that dre useful for your round-tabie
discussien. Write them here.

% Read the topi¢ about Civics and Ethics for a round-table discussion. Check () the guestions that you
would use to guide your research about that topic,
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i Share your answers From Exercise 8 with 2 partnier, Do you have different answers? Which ones? What
Is your awn opinion about the toplc?

g
Exercise 6 10 provide their reasons why.
1t you deem necessary, you This is the first step towards a
could do this exercise in a debate.

separate piece of paper to keep
it as porttolio evidence.
Depending on your setting, this
exercise may be linked to
Exercise 3. You may join

For your Final Product

Exercise 7
Students will apply the

sources. Consider the allocation
of some time for a new process
for selecting new useful
material.

Exercise 8

Depending on the time
available you may do this
exercise individually or in pairs
linking it to Exercise 9 You may
want to promote that students
have clear reasons for their
answers since they will need to
support their arguments for the
round-table discussion. You
may monitor the activity and
ask them why? whenever they
are missing this point.

Exercise 9

Students will share the answers
to the questions they selected in
the previous exercise. [t would
be important to promote that
they have to provide the reasons
for their selection. With this
discussion students might be
getting the idea that justifying
ideas and providing a personal
point of view about a topic is
fundamental for a debate of any
kind. Students can read the
model conversation first so that
they have a clear idea of what to
do. Monitor the activity and
help if necessary.

students that haven't worked
together in the process so they
can have the opportunity to
share different views. Highlight
the point that they are agreeing
and disagreeing, and they need

ideas and considerations of the
previous activities to the sources
they selected tor the Final
Product. You may highlight the
tact that after this evaluation
they might need to change the




For your Final Product

Exercise 10

" You can use this activity as
portfolio evidence. You could
ask students to work on a
separate piece of paper, if
necessary. You may want to
point out to students that they
are not looking for the topic for
the discussion, but the
questions that will guide their
research. Students may include
some reasons for the questions.
Even if they have a clear idea of
their topic it would be
important to suggest that they
write several questions from
different perspectives in
anticipation to the actual
research and preparation for the
debate. You may promote the
idea that the better prepared
they are, the more chances they
have for a successful debate.

Assessment - Think About
Your Progress

Exercise 11

This is a very quick review of
the sources. Have students work
in pairs. You may remind them
that they need to choose the
sources they will be using

for their research for the
round-table discussion. If they
select the box other, you may
give extra time to specify which
are the sources they are
selecting and support their
reasons to their partners.

Academic and Educational

giscussion.

P R

L Work in pairy. Write 3 few guestions to quide your research about the topic of your round-1able

——

a7 e [ Aabita ]

Ausosament  Tiual About Your Prom .

¥t Work In pairs, Check (/) which of the infarmation sources balow is sdequate for your research for the
rovnd-table discyssion. Share your reasons with your partner,

[T et [

.

¥2 Explzin the steps that you followed to begin preparing yourself for a round-table discussion. Share
and compare your answers with your partrer.

Ity g need hep prepaned Far your mouaa tame oIscLsIna,
v ar “pvieve Exert s 2 and 5 wath ydur partra

Exercise 12

This is the final record of their
learning so far. You may ask
them to do it in the form of a
quick graphic organizer so that
they can easily visualize the
details. If they have doubts
about the steps they followed,
you may lead to check the
exercises suggested.

Media Resources

You can use Poster Unit 9 from
the Class CD to further engage
students in identifying that
information they can use for a
discussion may come in the
form of tables or graphs.
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Development

Unit
Development

1 Work in pairs. Look through the text and look at the pictures, Talk about what you think it is about.

The debate about whether or not to make students wear a

uriform to school 15 not new. There are many reasons in favor
of and against weaning undorms This ¢ & short fist of the mest
commorn arguments oflared by parents end taachers about
this topre,

- Schoot Uniforms

Sy

There are v, reasons why some teaghers and parents are i faver of
school yarterns. Tne it reason 1s because undorms sstablish a sense
of community, The schoul uniform: hels swders feol they helonate
agrewy Nobody 1s mor fevms &, = Man angbody eke, and everyons
15 etuat

Another reason ¢ tnat urdorms are imoortant ‘or the students’ wafety
Ussiforrns are impsonitant to rdenty sturdents moscheat and tes dentify
ntruders. They are also useful lor dent:dying students cus <le of schoot
when they go un schosl by

Finally, parants arcpun tat buying school ureforms seves them money
because they need ru buy fFewer elethe s, and arsiorms are usually made
of matenals that it longer and can e vnsi o repeatedly.

Kgaknst Scleool [niformy

Mowe wor, ot peeryore Tkes wwaoot umitarms First of all, some parents fesl
schoal andonms niake sttty arcomborable and ths cae effect thee
concantration, Uniorms e ofton unzorfortabic hecause they oe made of
synthetic mateqals tat are »ot good for hot or cold weather As a result,
students often comp an of ‘oeling hot or cord or havirg 1o wear axra
dathes under thea ar farme

I addmon, $0TME Puirents argue 115t more expensive Schools
sometmes ask 'o¢ tos many undor™s a sports undomm, a su o Jnform,
A vt updarns aad o B e weds st need oothes tor after schoal
and weokends As a result they snond money on un forms and ¢ athos for
outside of silou,

But the maiwr essur o1 slordety o e elent ly and cennent express
themsalves Urdermis make @ students lock the same consaquantly,
stutfents carmot be aative 0 e Brerselves Joorms cepress ther
personaity

s

e

Exercise 1
Remind students that active
readers use reading strategies to
help save time and cover a lot of
ground. The purpose for
reading should determine
which strategy or strategies to
use. First, ask students to get an
idea of what it is about without
actually reading the main body
of the text.

Elicit from students what
they can see in the pictures and
ask them to predict what they

think the text is about. Draw
students’ attendon to the
highlighted words and ask them
for their meaning. If students
dont know the meaning of a
word, suggest them to look it up
in their Glossary, page 173, or
infer their meaning from context.
If necessary, clarify the meaning
of words.

After that, explain to students
that scanning is a reading
strategy to quickly locate specific
information from a large

quantity of written material.
Suggest that they idenufy the
section(s) of the text that they
probably need to read. Then let
them sweep their eyes (like a
radar) using even their fingers to
follow over the text to find
specific pieces of information.
Alternatively, in order to
develop the scanning skill for
this task, it would be a good idea
to give a limited time. Students
might limit their answet to the
topic of uniforms, you may tnsist
on developing ideas or possible
topics about uniforms. Students
may start developing positions
in favor or against wearing
uniforms to be used at a later

debate.




Exercise 2

Have students read the text in
Exercise 1 about school
uniforms but now taking their
time or slowing down their
reading as to read relevant
sections more thoroughly. It is
important to tell them that they
can underline or highlight
important words or phrases, to
locate information that requires
their attention.

Then ask them to have a
discussion but this time
supporting their opinions in
favor or against using uniforms
ar schools, Encourage students
to use expressions like: In my
opinion, from my point of view, I
think, I believe, I consider, I don’t
think, I disagree, I don't believe,
etc. to share their opinions and
remind them that even if we
don't agree with a classmarte’s

opinion, we have to be respectful.

You can also ask students how
reading the complete text might
have changed their view of the
topic. Students need to take a
position based on the arguments
of the text, however you may
clarity that this position may
change if they keep on
researching about the topic.
Draw their attention to the model
conversation so that they can
have a reference of what to do.

For your Final Product

Exercise 3

You can use this activity as
portfolio evidence. Have
students work on a separate
piece of paper, if necessary.

Academic and Educational

I Work in pairs. Now raad the text and share whether you are in favor of or agsinst wearing schoal
uniferms.

3 Read your questions from Stage 1. Find answers ia different sources and write them.

Students will use the questions
they wrote in Stage 1 and find
different answers to those
guestions using diverse sources
of information (magazines,
websites, books, blogs,
newspapers, etc.) For more
clarity of ideas, you may lead
your students to answer the
questions with simple quotes
trom the texts. You may suggest
the inclusion of notes and
observations that could enrich
their research and sert their

positions in favor or against the
topic. Students might need help
narrowing the content and
finding the key ideas of their
anNswers.




4 Taking into consideration the answers that you found, decide on your opinion about the topic of
your round-table discussion.

$  Check () the ideas that can help you suppart your own point of view about school uniforms.
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& Work in groups. Read a conversation about the articie in Exercise 1 and say who you agree with.

Joa What du you fhink Abaut the article? T am completely
ayanist wearing scropl unifgrms. [ think it's coul to wear any
c.othies [want,

Anaz I'm sory but § don't agree withk you. The first redson ahy
Tthink we arit g a uritam ot school s betber fs bevatite you dor't
pave 10 warry about what to wear edch oo o,

Jogt Oh, hut we ali (bok the same!

Anat Yeab, hut another raason ta wear a uniform is that it makes
e feed Hke we are ali part of a tears, Like 16 550115, Sportsmen
and waite wear unitonns to show they are part of a teart, right?
Joa: Yeah, they do. [ see what you mean.

Anaz See, vonforms help us feel mone like a group!

Exercise 4 improve their topics, from the

Based on their previous
research of the topic, students
need to redetine or adjust their
reflections and opinions about
it. Remind them that they have
1o provide arguments in favor or
against to support their
opinions on the selected topic.
With this activity, students are
collecting information to
establish different positions for
a debate. You may help students
consider ideas in order to

availability of informarion
about the topic to the degree of
a polemic it might arise in the
classroom.

Exercise 5

This is mainly a summary of
the main ideas about uniforms.
Once students have completed
the exercise, you may give some
time to add any other ideas that
might have been mentioned
during the process and that

could be useful for them during
a debate about uniforms.

Exercise 6

You may highlight that the
students in the conversation are
taking positions (one in favor,
one against) about the article,
so they need to think about
their own positions as students.
Once they have taken a
position, you may ask them to
read the Toolbox and underline
the supporting elements as
instructed. Once this is
completed, it is a great
opportunity to discuss an
additional idea: In the end one
student is convinced about the
idea (Ana). s it because of the
argument she used to support
her final idea?




Toolbox
Students should read the

conversation again paying
special attention to the opinions
each student gives and how
they support this idea. You
could explain that in order to
express arguments that support
our opinion we use sequence
words and that their function is
to connect ideas to organize
what we say in a logical way
and to express ourselves clearly.
Have students read the
conversation again and circle
the expressions that give an
opinion and the sequence words
used to express those ideas.

You could elicit some
example sentences from the class
to make sure students
understand how to use them.

Answers:
The first reason why. ... But another
reason is...

Exercise 7

This exercise concludes the
previous activities (6 and
Toolbox) and therefore could be
linked in sequence to them.
More than focusing on the
“winning” argument, you may
lead students to focus on the
expressions used by each
student to support their
opinions. You may ask students
o include any other supporting
elements they might consider
useful. Monitor and help if
necessary with clues and ideas.

Academic and‘EducaEionaI

Toolbox
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¢ Read the conversation in Exercise 6 agajn and circle the exprassions used ko express your arguments
L in an organized way.

t Work in pairs. Read the conversation from Exercise 6 again and circle joe's arguments and underline
Ana's arguments, How do they support thelr opinions? Compare your answers.

& Prepare notes to express your arguments for your round-table discussian, You <att organite your
ideas in the outline below.

Sequence xproision B H
Argument: & ‘»s
Soquencs CHpresstn 2.
Argurrent.

R Sequence geresson |

e A;gumgm

T Cequence expoion 2
= A:gumzm?.

"

=]

=

Answers: team, right? See, uniforms help us

Circled: I'm completely against feel more like a group!
wearing school uniforms.

Fthink it’s cool to wear any clothes For your Final Product
[want. Oh, but we all look the same!
Underlined: The first reason why |

thirk wearing a uniform at school is

Exercise 8

In this exercise students
will define the arguments that
they will use to support their
opinions in the final debate.
Promote that this is a good
opportunity to evaluate their
ideas and use sequence words
to express them clearly.

better is because you don’t have to
worry about what to wear each
morning. But another reason to wear
& uniform is that it makes me feel like
we are all part of a team, like in
sports. Sportsmen and women wear
uniforms to show they are part of a




¥ Now read the Ski'is box and the examples below. Then compiete the graphic organizer with ideas
and sxamples to swpport your own opinion about wniforms.

Anat main 1des
Argurment 1.

Argment 21

Cleging:
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Exercise 9

You may highlight that the
content of this Skills Box 1s
fundamental for the success of
their arguments. You may
dedicate some time to reading
and analyzing the argument
structure as suggested in the
Skills Box. With that
information in mind, they might
go back to their notes abourt the
uniform debate in order to
restructure them and provide an
explanation, example, or fact

that supports each argument so
as to arrange their ideas into a
graphic organizer. Point out the
importance of using sequence
words when introducing an
argument to make it clear and
organize information in a logical
way. Remind students to use
expressions such as: [ think, 1
guess, [ agree with the article
because, I believe, From my
personal point of view, In my
opinion, It seems to me that, etc.
to state their opinion.

It would be important to note
that the conclusion of the
argument should not be taken
from the sources but from
students’ personal opinions.

Skills Box

It is important students read
the contents of the box before in
order to realize how personal,
and therefore different, their
impressions of a common topic
can be. Tell students that there
are many real-life situations
where they have to give their
opinion, or state a position in
favor or against a topic. Suggest
students that in order to do it
effectively, they need to reflect
on what they want to say and
how they are going to say it
first. Then suggest that students
state their opinion with a main
idea and then discuss and
provide a short overview on
what they think and why.
Finally, ask them to provide
reasons for their opinion and
use sequence words to establish
connections between their
personal point of view and
information that complements,
exemplifies, or explains their
ideas. They can even provide
factual information that
supports their personal point of
view. In the conclusion, they can
summarize the most important
arguments that best support
their opinion.

You could use this
opportunity to remind them all
opinions and arguments are fine
and should be respected.




For your Final Product

Exercise 10

You could work on a
different piece of paper to keep
this exercise as portfolio
evidence. Now it is time to
define their main idea and
support their arguments for the
final debate. They will take the
graphic organizer from the last
exercise as a reference but use
the notes from Exercise 8 to
express their arguments in a
logical way. You may need to
remind students that the
opening and the conclusion are
not taken directly from the
sources but written by them in
order to reflect their personal
point of view on the topic.
Monitor the activity and help if
necessary with the structure of
their ideas.

Exercise 11

You may join teams with similar
topics or you may join teams
with different ropics so that
they all can enrich from their
ideas. You may remind students
that the purpose of this exercise
is to prove that they are
presenting their arguments in a
clear and logical way as well as
to provide explanations, facts, or
examples that support each one.
Have students share their
arguments in groups of three or
four. However, remind them to
point out any important details
that might be confusing for
them as to provide feedback to
each other.

Academic and Educational

Exercise 9 as a model.
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H Complete the orgamizer with information from Exercise 8. You can use the organizer from

e

11 Share your arguments with your classmates from another team and give each other feedback. Tell
each other whether the arguments are clear or not.

Asseasment  Think Abuut Your Frogreys

12 Work in pairs. Check () the steps to write your arguments for the round-table discussion that you
feel you can do on your own, Share your answers with your partner.
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Assessment - Think About
Your Progress

Exercise 12

Self-analysis is an exercise that
leads to honest self-assessment,
which is a fundamental
reflection. During the
socialization you may highlight
that they are not talking about
their arguments but about the
process 10 support them,
Monitor the activity and

promote a respectful exchange
at all times.

Reader Box

If students havent thought on
additional ideas on how to
present their arguments and
supporting ideas, they can go
the Reader to page 124.



Development

Tina: s Poysical Foualion vasential 10 the
development b moter skilis ard a0 tereq-al part of
the grawth af any rhilg? Today, we ase f1scussing
senre of the pros and cons of Plysica* Fderatinn w
sc10oly. Do ary of you wat o say sanet” g about
thi: tepe?

Chris: [ ge. 1 th-ak th's subject requires a ot of
rgeical actwity, I everyhedy bad Physical Fruration,
this would prevert ch'ld obesity. In additios, exacise
dovirleps skisls which will be nocossaty ater i Lite,
faura; T anzee arth Chris, T eliave that 't
rewarding ta co pryseal aetivities because of the
pliysteal berefits Fhst gor obtain,

Tina: “hank you, [ans and Lata. Boes auytee bave
anyther pprion?

Chris: [ aluo think Physwoal Fducaticn takes plete
vutdoors w0 i breaks the monotony I we went
autstde Aote aften, we would Bresthe fresh air
Lauras Toat's exactly what T mean!

e
by

Development

¥ Work in pairs, Read the round-table discussion about ancther Civics and Ethlcs tapic. Then discuss with
a partner which of the speakers you agree with,

Timas Yis, Sarsiel g yuo wan? Lo sey somethirg?
Sarmusl: What Chas b5 sayirg wn't true, Physial
Edscatiae sometimes demands a lof of the student’s
tone and mares some students sotk e -2 haed

Tira: Sorry, Samuel Could you 1wepeat your 'des and
speak & bit louger, please!

Samuel; Yes, of reurse. § was saying Physical
Educatian semetimes makes tha student's wondoas
irrreace and 3 lot of stucs=nts fave troubie in sports.
Tinm: Caultt vl explain that, please? Tder't think

1 understand

Samusi: Well, for exanipie, °F students were injured o
Fad diatil-bey, they couldn't take part 10 the Phystat
Eturat:on class, and tney wouiid feel excluded

Lawra: 0K, L con uacerstand that, Bul you are
lorgetting that physrcal 250 makes 1t diteult for o
stugent to duevelop comditions such as chestty

Tina: Ok, o far, e e besid peapie on It side
Wra has a dfferent apinian they wrld (te tu share?

Exercise 1

You can model the activity by
asking students what they think
about Physical Education as a
school subject. If they like it or
not and why. To create a debate
you can elicit from students the
reasons why it is part of a
school program and also the
reasons why it shouldn't be part
of the school program and only
an optional or extracurricular
activity. You can even suggest
that it could be replaced by an

artistic activity (theater, musical
orchestra, a choir, dancing,
painting classes, etc) or
completely delete it from the
curricular program. Divide the
board in two columns and write
the reasons in favor or against
this school subject. Then ask
volunteer students 1o share with
the class if they agree or disagree
with a specific reason. Encourage
them to provide a specific
example, fact, or explanation that
supports their opinion.

Have students read the round
table-discussion in Exercise 1
and check if the arguments,
opinions, and reasons speakers
provide are similar to those your
students told you when
modeling the activity. Ask them
to state a position and decide on
which speaker they agree with.
When students say with whom
they agree, you may want to ask
them to give the reason why.
Then organize the class into
pairs and encourage students to
share the answer with a partner.

Remind students to use
expressions to state their opinion
like: I agree with ... , I believe
that ..., I disagree with ... ,

I don't believe that ... , I think
itis..., [dontthinkitis...,etc.
You may tocus the exercise on
the arguments and their
structure as a link to the
previous stage of the unit. You
may have a whole class
discussion about what makes
this conversation a round-table

debate.
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Exercise 2

You may start by reading the
Skills Box. After completing the
exercise you may ask volunteers
to share their results.

Answers:

Circled: Could you repeat your idea
and speak a bit louder, please? Could
you explain that, please?
Underlined: Do any of you want to
say something about this topic? Does
anyone have ancther opinicn? Do
you want to say something? Who
has a different opinicn they would
like to share?

Skills Box

After students read this box,
you could elicit some more
examples on how they can
interact in a round-table
discussion for the first time.
Suggest them to list what they
know about the topic and what
they would like to learn, and to
make notes on things that
haven't been clear for them.

Exercise 3

B You may start by reading the
Skills Box so that students have
a clearer idea on what to focus
their attention. While listening
you may lead your students to
focus on the specific words that
teceive a particular intonation,
Finally, you may promote that
the key feature of a round table
is a respectful exchange of ideas.

Answers:

1 you, expiain, please 2 Chris,
saying. true 3 exactly, mean
4 0K, understand, that

¥ Work in pairs. Read the discussion again. Circle the exprassions the speakers use to ask for a
repetition, and undetine the expressions they use to invite others to speak.
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i+ Listen to some sentences From the round-table discussion. Underine the words that the speakers
emphasize with the:r tone of voice, Which sentence sounds a little angry? Discuss how your tone of
voice should be during @ round-table discussion,
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Skills Box

You could explain students that
intonation and tone of voice
affect the way others perceive
what we say.

Exercise 4

B The focus is on intonation
and other speech features not
on comprehension, so you may
ask your students to compare
their results to see if someone
has a different point of view.

Academic and Educational '

Answers:
§$1:2 S2:1,2.3

Skills Box

Whatever the content of the
things we say, it’s our tone that
comrmunicates what we’re
feeling when we say them.




% Work in pairs. Read the discussion in Exercise 1 again. Decide who shares an opinlon similar to yours
and talk about it with your partner. Use appropriate speed, volume, and tone,

o,

e

Fir

& Worlk in groups. Present the arguments you prepared In Stage 2. Listen carefully to your
partners, write notes in your aotebock about their arguments. You can give them feedback using
the checklist below.

E] Begywith a sentence tha: nxpresses my point of viewr

—
£ ¢ Usesequencng words Lo order my arguments

E Inciude deta fs and axs3mines 1o SURBER My g aments,

C Enct with 3 conclud Py SCREONLe SURETIARAN my point af vicw

D tise dppropriate spoed, volume, grd tone of vice

Toolbox

Yy a7 ope b 05 o PO ok e The T pack oF 3 sntenes and
[ T s T apsgpnlh o gl sengeeg g
terd lobe diseeas ap 2 rlope T ntrs oo o0y bo axGT R e e tudy Dad Pl Bducdiion Ha

ver b prepenit Clald ofesoty

« Go back to the ¢conversation In Exercise 1 and underline the hypotheticai sentences that are used to
change other students’ apinions.

7 Read the sentences and answer the questions,

a M everybody had a Physical Education class, we would have less obese chldren,

b if Physical Edueation class were cancelled, obewty rates would probably increase.

¢ If Physical Education class were obligatory for everyone, children with disabilities
would fee] excluded

Exercise 5

In Exercise 1 they have already
said with what student they
agree, If students feel thar they
are out of ideas, you may
highlight that they will repeat
that conversation but taking
care of specific speech features,

debate. Peer feedback is very
important. You may start with
the checklist, but students may
want to add their own details 1o
help their partners improve
their arguments. Monitor the
activity and promote a
respecttul development of the
feedback process.

For your Final Product .

Toolbox

Students should read the
conversation in Exercise 1 again
paying special attention to the

Exercise 6
You may take this exercise
as a rehearsal for the final

hypothetical sentences. You
could explain they are called
second conditional sentences and
that their function is to talk
about unreal or imaginary
situations. Point out the
structure of the second
conditional sentences: If + subject
+ past simple + complement +
subject + would + infinitive +
complement

Have students do the task
and compare their answers in
pairs before checking them with
the class. You could elicit some
example sentences from the class
to make sure students
understand how to use them.

Exercise 7

Ask students to read the
Toolbox and clarify any doubts
about the function or structure
of hypothetical sentences. You
could also elicit from students
different unreal or imaginary
situations and discuss them as a
class. You may do this exercise
as part of a whole class
discussion. Besides the
questions, you may use these
sentences to go deeper into the
concept of hypothetical
situations. You may also discuss
how these hypothetical
situations can help them
supporting their arguments

in a debate.

Answers:
1b, ¢
Negative: b, ¢

223 3 Positive: a




For your Final Product

Exercise 8

You may ask students to
formulate these hypothetical
situations individually and then
share them with their groups as
part of the main arguments so
that feedback can include
logical integration of both parts.
You may insist on focusing the
feedback on the arguments but
also on the grammar correction
of the sentences.

Exercise 9

This exercise is mainly for
setting the rules for the final
round-table discussion. You
may ask students to go back to
the previous exercises as a
reference. The elements in the
list are the basic common
features of a debate, however
you may remind students to feel
free to add or replace any ideas
that would enrich their own
round-table debate.

Reader Box

You may invite students to open
their Readers to page 125 to read
about the advantages and
disadvantages of a round-table
discussion. After reading, you
could ask students some
questions to check they
understood the pros and cons.

Assessment - Think About
Your Progress

Exercise 10
It is important to promote that
students do this exercise

Academic and Educational

Final Product

ERR WU A PRl AT AN fer phe gl p e e Vet

0 boari i ol The

Aosessment Thuik About Your Pregross

impartant things you shouid ¢

# yon gon': fegl tunf

bar when you partict

8 Write five hypothetical situations that can work with your arguments for the round-table
discussion. Share them in groups. Comment and correct each other's work.

& Work in smail groups. Share tips to participate in a round-table discussion, Make a list of the most
te in the final round-table discussion.

YOI BATHCPENON i1 4 rourd-table distLssion. go back to Exetcses 2, 3,4,
el 7o clietk Bl PRUFPSSIONS 300 1UIES L0 pAICREL 10 ONe YOU (B alsD ask yous toather (o1 gudanie

without consulting their books
or any other reference.
Otherwise they won't have a
clear view of the weak points in
their own learning, If they have
doubts or don't remember the
process and good practices for a
round-table discussion you may
lead them to go back to the
suggested exercises (2, 3, 4, and
7) as a reference and then repeat
this assessment activity.




Closure

Closure

Final Stops

1 Work with your group. Rehearse giving and replying your arguments for your round-table discussion.
Use your nates and arguments to help you support your ideas.

Aftar rehearsing, give wach other ferdback according to the checklist, Make notes in your

niotebook an what you need to improve.
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3 Now that you have wiitten arguments and rehearsed to participate in a round-table discussion, go
back to your Planner on page 155 and check {v") what you did to accomplish it.

Soonze

4 Do your round-table discussion in front of a different team, Then exchange roles. As you listen to the
other team’s debate, take notes on the positive and negative things you saw on thelr presentation.

=

% When the discussions are over, use your natas to tell the other team how well they performed.

4 Discuss in groups.
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Final Steps

Exercise 1

You may suggest students not to
use fixed or memorized
sentences, but to use their
arguments [0 CONStruct new
spontaneous ideas. You may
remind them to treat this
exercise as a final performance
of their debate and so interrupt
it only when absolutely
necessary.

Exercise 2

The arguments have been
commented before, so you may
lead students to focus on details
and specific ideas when they are
giving the corresponding
teedback. You may suggest
students to add any details they
might consider important for
improving their partner’s
performance.

Collect your evidence

Exercise 3

You may lead your students to
the planner at the beginning of
the unit on page 135 in order to
check all the learning tasks they
carried out during the unit. You
may profit from this exercise for a
final retlection before socializing
their round-table debate.

Socialize

Exercise 4

For this exercise, it would be
advisable to organize your
students in stage format so that
teams take turns to present their
debate for the whole class. In any
case remind them that their notes
and feedback are a fundamental
element of this activity.

Exercise 5

You may want to check your
class feedback policies before
starting this exercise. You may
insist on the importance of
respectful feedback. An
important thing you may
remind students about is the
inclusion of both positive and
negative elements (in that order).

Exercise 6

You may treat this final
discussion as a collective final
reflection on the work done
during the unit. Once the
questions are answered from
different perspectives you may
want to promote the inclusion
of other elements that might
enrich everyone’s performance,




Assessment

Exercise 1

You may remind students that
an honest reflection is
fundamental for any process of
self-assessment. The first part
of the assessment focuses on
their own learning. Monitor the
activity and help them if
necessary with clues and details
for their consideration.

Exercise 2

This is a more specific analysis
that focuses on the actual Final
Product. You may suggest
students to go back to their
partial sections and exercises to
assess their own work. It might
be a good tdea 1o include some
peer contribution. You may help
by pointing ourt any details they
might not be considering,

Exercise 3

Students will now assess
together how they worked as
teams. Encourage them to be
honest and recognize that some
partners may have worked
better than others. Invite them
to suggest to each other ways to
improve and, in the end, they
can set goals for the future.
Monitor the activity and help
students go beyond the
personal opinion onto a more
enriching view of the activities.

Exercise 4

This section is an important
part of the reflection-assessment
process. Socializing the result of
their reflection would give
everyone ideas about their own
work. It would be a good idea to

Academic and Educational

Assessment

1 Now that you have Finished this unit, ¢heck {//) tha answar that best describes your performance, 5o
you recogrize those aspects where you need to improve,
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1 Now that you have participated in the round-tabie discussion, reflect on your performance, so you
recognize those aspects where you need to improve. Write your conclusions.

Lonclusions

My Final Product
Legrar e et and fied waell mbeige f:r; PR
I f..g'- el T e My o e sbaul 3 tem,
Vran bl srgeent Wi exonples 0t A Far

Poas e py et 0 3 ernngd e disgslon

+  Get togethar with ¢lassmates you worked with during the unit to dascriba your teamwork
performanca. Use the statements befow as a guide.
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& Work as a class and revisw your answers, Discuss them together and ask your tescher for guidance on
how you can Improve where you need help,

5 Go back to the Initiaé Assessment on page 155. in smal! groups, discuss how you progressed (n

this unit.

give some general comments
about their work, focusing on
the positive and only hinting
the less positive elements of
their work. Monitor the activity
and promote a respectful
interaction at all times,

Exercise 5

Finally, students should go back
to their Initial Assessment and
have a group discussion that
will allow them to compare
those first answers to what they

can do now so they can notice
their progress. You may want to
promote peer help whenever
someone is falling behind or
having difficulty with any
element of the assessment.
Monitor the activity and
promote a respectful
interaction.




Evaluation Instrument For the teacher

Achievements Checklist

An Achievements Checklist is a list of goal indicators determined and selected by the teacher in order to
evaluate a specific student’s learning goal in an activity or competency.

Instructions:

1 Determine and write the achievements to be evaluated in the space provided.
2 Write the students’ names.

3 Check () the achievements the student accomplished.

4 Write your observations (if there are any) in the last column.

School’s Name: Date:
Teacher's Name: Grade:
Unit: Social Practice of the Language:
Achievements
1
2
3
4
Student’s Name 1123|414 Observations

Photocopiable D.R. € Macmillan Publishers, S.A. de CV., 2019. Only for teaching purposes.



Sessmn
1 Opemng

Social Learning Environment:
Family and Community
Communicative Activity:
Exchanges assoctated with
specific purposes.

Activities

| med( students with feedback w hen thcv

* Determine speaking situations {family, school, etc)

* Define key ideas about reasons to support others based on purpose and intended audience.

* Include derails and information of interest in key ideas.

Oj}m .srudcnts mod( Is, so they can:

Social Practice of the
Language: Express support
and solidarity when faced with
an everyday problem.

Final Product: Public Service
Announcement (PSA).

Pages
174175

176-179

| * Vary prosodic features (e.g. volume, tone, rhythm Llanty, and pronunciation) and clarify

repertoires of words used (e.g. You could well ..

* Alternate nonverbal language (e.g. facial expressions, body posture, eye contact, gestures, etc.).

., what if you ..., etc).

* Use nonverbal language and prosodic resources to create an effect.

180-183

* Examine the consequences of proudmg support and solidarity to othcrs at appropriate times.

| Prontote discussions concerning students’ opinions about what they need (o know how to do m:d offer

4 | examples, so they can:

* Decide how to express their oplmons, recognizing the effects of prosodlc resOUICEs,

Choose strategies to influence the opinion of others (e.g. use of nonverbal language).

Propuse and suggest alternatives and action plans, adjusting repertoires of words and

eXPressions.

Show motivation, encouragement and empathy, using nonverbal language.

184-187

Ad]ust language according to intended audience and purpose {e.g. by rephrasing or

paraphrasing).

* Show students how to recognize different points of view when analyzmg oral texts.

. Sh()w resilience when facing complex tasks.

11-1 2 Llosure and Assessment

Family and Community

188189




Opening

You may find it useful to encourage students to review the three learning goals and the social practice of
the language to be achieved throughout the unit.

Let’s start together

It is useful to introduce students to the topic of this unit by asking them about their personal
experiences, how well they consider their communicative skills in English are, and what kind of
challenges working in teams represents to them. Let pairs discuss the questions tor some minutes and
then bring the group together by inviting volunteers to share their answers with the class.

Initial Assessment

You can explain to students the purpose of this self-assessment. You can also explain these skills will be
needed to achieve the goals in this unit. Allow some minutes for groups to discuss and then ask students
to individually mark the corresponding boxes. Students should be reminded it is important to be honest,
so that they are aware of what they are able to do at this point, and in this way, they will better appreciate
their improvement by the end of the unit.

Planner

You may direct students’ attention to the stages of this unit and invite them to read the corresponding
task. You can explain that planning the content of each stage is a way of knowing the steps they will go
through to achieve their final goal. Checklists are useful to remember the important points of a task

and to evidence students’ learning process and provide them with a sense of achievement when fulfilling
their goals.

) ) Initlal Assassment
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Media Resources

Use Chapter 10 of the Reader
at any time during this unit to
extend the social practice and
develop reading skills. For this
unit, you can use Flashcards
Chapter 10 from the Class CD
for further practice, to start
class discussion, and to
support students’
comprehension of the text.

Exercise 1

B Before playing the audio,
you may explain to students
that this initial listening is for
themn to identify the topic of the
conversation only, so it is not
important to understand every
detail, as they will listen to the
conversation again later. Play
the audio more than once it
needed and elicit answers from
the class.

Answers:
They are talking about the problem
of floods in their town.

Exercise 2

B Invite students to read and
listen to the conversation in
more detail. You may explain it
is important to understand
what proposals are made. Play
the audio again for students to
follow the conversation in their
books and remind them that
they can check the meaning of
the highlighted words in the
Glossary section on page 190.
You may direct their attention
to the example answers on page
177 as a model. Allow some
minutes for students to discuss.

Family and Community

Development

1 Work in pairs. Listen to the conversation and discuss what the friends are talking about.

2 Work In small gzoups. Read and listen to the conversation from Exercise 1 again and answer the

questions belaw.

Sandy: My Ra.ne 15 atways fleeded in these months,
Lo tred ot i,

Miguels Well, Saray, the o ob.en is that ve live

in a very “ainy and wet zone,

Sandy: [ disagree. In my vpinign, thet i not

the oblem,

Miguel: What de you mean, Sardy? Every rainy seasnn
Gur hauses et flocged.

Sandy: [ am convinced that tie 1eal pioblein is the
amo.ar of garhage in the streets. Garbage ard leaves
zlog the stroet drains. The solutior 's to convinge
praple to keep the sticets ciean.

Miguel: [ dfsagree with you. I think the solution

s Lo move away frem here,

Sandy: Lome on, Kiguell Qur ancestors wete bue
hete, all vur friends am Faomly hive here. Don't you
love your town? Bon't you want (o ttake it a better
fiace to llwe?

Miguel: Hmm. I think yau'te right. Sandy. T wish we
could do sorething about it. It 15 hard to convince
praple not o throw gazbage. Ann the leaves .., we
can't do snything about that, Leaves fali fipm the
tieas all the thre

Sandy: We'l, how about if we comvinge gur neqhkors
to sween the siwdewalk n turns?

Miguals We can ¥y, 1 propose we nake posters about
the probleim and put them e praces peaple can

see them. I they are colorful and attractive, [ oet

people will read them,
g,

Sandy: That 's @ yieet idea!

i Are thore Foods where pou wed Y2 prole = do o e 1 m poopla hive o0 Baers are 1 aods e the ¢

Lo iyt

E e @ bl 0 g0l LUy s Huw does Gttt pou

e N P poenss o sandy and Misae con'd weank ! a7

It might be interesting and
useful to elicit as many answers
as possible from different
groups. Be ready to offer
students assistance when
communicating their ideas in
English, as they may need

new vocabulary.




interest you.

3 Woric in small groups. Write a list of problems in your community or in your schog! that worry or

For your Final Product

Exercise 3

~ You can start by explaining
to students this is the first step
towards their Final Product.

Now, it is a good idea to ask

students if there are any
problems in their neighborhood
they're concerned about and why.
Let groups brainstorm everyday
problems to make a list and
choose one. They can read the
example problems provided to
get an idea of the type of
situation their announcement
will be about. You may guide
them by eliciting some common
problems at school and in their
neighborhood to get students
started. Let groups discuss and
exchange ideas for some minutes
and then, you can invite some
volunteers to share their choices
with the class.

Trobiems we cant about

w

Reader Box

Students can learn about another
example of a community
problem in their Reader. After
reading, you could ask some
questions to check their general
understanding of the text. Also,
you might ask if they feel
related to her concerns.

Media Resources

You can use Poster Unit 10 in
the Class CD for further
practice. Invite students to look

at the pictures and reflect on
those topics. You may ask if
they are concerned about any
of those issues; if so, invite
them to share their reasons.
You can also suggest that they
reflect whether they think
these topics affect us directly
and if they have ever come up
with a solution,

Unit 10




Exercise 4

B Before playing the audio,
make sure students understand
what kind of information they
need to pay attention to. After
playing the audio, you may
tnvite volunteers to share their
answers and ask for their opinion
on the solution proposed and
say whether it is a good
proposal or not.

Answers:
To adopt a street drain.

Skills Box

You can draw students’ attention
to this section and ask them to
read it out loud. Then, you can
elicit some examples of public
service announcements students
know: You can provide an
example for students to get a
clear idea of what they are
expected to produce by the end
of the unit.

For your Final Product

Exercise 5

You could mention that a good
way to choose is by voting. It is
important that students
understand they should respect
each other’s opinions to reach a
consensus. You may invite
groups to share their choices
with the class.

Exercise 6

B Tt is recommended students
read the questions before
listening to the announcement
again so that they know exactly
what kind of information they

Family and Community

£ = Read the Skiils box and listen to a public service announcemant aboyt the problem mentioned in
the conversation from Exercise 1. Discuss with a partner what sofution the anneuncement propases.

A Fohhs Servace Anpureemont TRSA) S A T00¢ fommene 3 bout a camgaige
1T 8lve g 500 prabemin A someronty These arhow 2r1E
may appect ur TV recic e e
U e LG alaly. T

e PURELE O
rngthineg Sl o

1 PSA - o he'p pucple rolie d

public service announcement.

The problem we chose s

& Inthis unit, yeu will make a public service announcemnent to bielp with a problem that you are wortied
abaut. Discuss with your group the probierms you wrate in Exercise 3 and vote for one to make your

IS

the Guestions below.

ROV NE

tha prodierr 2 yoneeng olse

-e—rn

b+ Work i sma groups, Listen to the public service announcement from Exercisa 4 agaln and discuss

ot therk Jhe prols £ Lne Annous il Waris s Sve = P g of the gasbade el el g the dilgios
Does M crpauncement po~hon d [ad ta exp 10 the 1erpart mee of The grob-om?

WiNat a0t i e 3nnap 2emgeel piup e i S0 s Ty poblem,?

Vit oz you Bk Lon du wial e ainco crend groptees S n dren ? Kegi bots wodn e aie

'mpal € SerVeg e LemErT T Lo~
3T TS e il .

Aloapmation that cor ne p ik
anderstand the probery oo

LB TR DR Py g PR L OV IR

need to answer. One way to
check answers with the class
could be to read out one
question at a time and elicit
answers from several groups.

Answers:

1 The garbage that clogs the

drains. 2 Yes, it does. 15% of our
garbage is thrown in the streets and
clog the drains. 3 To sweep leaves
and garbage off the roads and near

drains. 4 Everyone.

Skills Box

This box will provide students
with useful information
regarding PSA in order for them
to make it more persuasive and,
consequently, more successful
in terms of public response.




7 Work in groups, Proposa and discuss ideas to define what your public service announcement will
snclude, Use the list below b a guide.

Tip: You can research for a factine books or the
internel, but if you don't have access 1o them,
you (an use your owrt kngwledge or ask an
informed adult.

+ A specdic problem

+ Proposa g concrete acuor 1o sewe the problem

o Afac to support {0 impartance of the mossage

+ Deade the kind of peopie that can do the propoted aclior

P
3 Make 3 &st of the agreements from your discussion.

Problem:
Action to solve the problem:
A fact:

Who can do it

v

Assessment — Think About Your Progress

9 Work with your group from Exercise 7. Check {/'} how well you did the aspects on the table and then
sen If your partners agree with your answers. If necessary, ask your teacher for guidance.

*Lknee vt ar plommeets oeed feoncede 1 2 PSA

Mo eeen Bl o
Wyl o e

Very well _[1am starting to doit|_| nead hotp |
' I

For your Final Product

Exercise 7

You can start by explaining to
students they should now
decide on the elements their
announcement will include.
[nvite them to read the points
listed and make sure they
understand what kind of
information a PSA involves. You
can explain that basically the
information they should
provide answers the next

questions: What is the problem?
What can be done? Why is it
important? Who can help? It
might be helpful to write these
questions on the board.

Explain to students that they
have many available resources
besides the Internet. Encourage
them to look for information by

asking people in their families or

community if they do not have
access to other sources.

Exercise 8

" After discussing and
exchanging ideas, groups
should now complete the table
with the information they came
up with. They can write it on a
separate sheet of paper as
portfolio evidence. It is
recommended they read the
sample answers provided as a
model. Make sure they
understand the tact they
mention should support the
reason why the problem is
important and must be dealt
with. They can go to the
Glossary section on page 190 to
check the meaning of the
highlighted word.

Assessment - Think About
Your Progress

Exercise 9

It is suggested that you create an
appropriate environment for
this peer assessment exercise.
Remind students that it is
important to be objective, not to
criticize, and to show a
respectful attitude when
evaluating their partners’
performance. Tell students they
Can review previous exercises to
clarity doubts it necessary.
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3 Ruad the Skiils box and dentify the catchphrase in the public service announcerment from Exercise 1,
Then discuss with a partner how 15 the best way to say it, seriously or with enthusiasm? Why?

specific example. Then, invite
students to mention some they
usually listen to.

Toolbox

You may draw students’
attention to this section and
explain that an enthusiastic
tone of voice will most surely
encourage us to take action and
adopt a positive attitude towards

Toolbox

Teorpte v peoph tadecamerhiegyy e paet s

ot PP e ea Pele T e LS

with enthusiasm.

el g o

+ Loak for similar phrases in the annauncement in Exercise 1 with & partner. Read them to sach other

solving a problem. It’s an
effective way of inviting people
to participate in a campaign. Pay
attention to students’ tone of

AN e F g g B et Von an o0 dormething

you read.

! TIPS

don’'1 exaggerate or shout.
mportance

with enthusiasm

4 Work in palrs. Read the list of tips beiow and then take turns to read out loud the public service |
announcement n Exercise 1. Try to apply the tips as you read and then tel! sach other how well

+ Read at good pace. f you read too Fast, i 15 hard

message. If you read 1on slowiy, € soungs bormg
. Remember (o sprak in & volurme that can be heard wedh, but
. Make a>hort pause before the cawchphrase to give

. Nead the cotchphrase and the inatations 18 partcipate

+ Sound serous when you mention fact

voice when reading parts of the
announcement to make sure
they achieve the intended

: purpose. Model some sentences
0 get the if needed.

Exercise 4

Before students start reading
out loud, suggest that they

go over the tips one by one and
make sure they understand
them. You could model some
sentences according to the
aspects mentioned in the tips to

5 andd problems

e’

i

Exercise 3

Invite pairs to discuss their
answers for some minutes and
then, you can invite some
volunteers to share them with
the class. Try to elicit as many
possible reasons for their choice
of tone of voice as possible.

Answers:
Catchphrase: Adopt a street drain!

guide students before they do
the exercise. It is suggested that
you monitor the activity
listening to students to check
that they are reading the
announcement correctly.

Skills Box

You can direct students’
attention to the Skills Box and
ask a volunteer to read the text
out loud. For students to get a
clear idea of what a catchphrase
is, you could mention that
besides public service
announcements, advertisements
on the radio and TV also include
this type of phrases to identify
a certain product, so that we
always associate a brand with

a specific phrase. You can give a




For your Final Product

Exercise 5

This is a good opportunity
for students to foster their
creativity and exchange ideas
and proposals. Create a suitable
environment for students to feel
free to make suggestions.
Remind them to always be
respectful. Explain it is
important to accept all initial
proposals made by their
classmates before shortlisting
the three best ones. You may
point out that voting is a good
way to come up with their
final choices.

Exercise 6

Students should now
verify whether the three best
phrases they chose fulfill the
requirements. By doing this,
they may have to leave some out
or maybe their three choices
comply with them. Being that the
case, you may suggest that they
vote again to choose the one
they like the most. You can
invite some volunteers to share
their group’s choices with
the class.

Exercise 7

Students should gather the
material they prepared in the
previous stage to write their
first version of the
announcement, Suggest that
they read the example provided
as a guide. Allow enough time
for students to do this activity. It
is suggested that you monitor
the exercise by walking around

Family and Community

Final Product

5 Wark in groups. Prapose ideas Lo make a catchphrase for your public service announcements,
Write the three best proposais.

cEk

6 ° Evatuate the three proposals according te the checklist and choose the ane that has the best
qualities.
The phrase shoutd not be very tong, [j
The phrase should invite to da something ]
The phrase should have sinsple words to be edsity remembered. 3
The calchphrase we choses, _ L
¥ You will now prepare a draft for the voice script {what you wil say) in your public sarvice

announcement. Use your catchphrase and the ideas you prepared in Exertise B, page 179.

v

W

the classroom helping students
when needed.

You can point out that it is
important the text is not too
long and that it follows a certain
sequence: first, they should state
clearly what the problem is;
then, they can mention sqme
facts to support it; and finally,
they should invite and persuade
people to take action to solve it.




B Read the draft of your voice script to anather group in turns and help each other improve your scripts
with suggestions.

Assessment ~ Think About Your Progress

%  Work in small groups to answer the questions below.

Togaest ons t iRt aren et

If you think you nees inore practice, do Exeriises 3
anrd 4 agan valh g clasemate wha feess the satne way

previous exercises to clarify
doubts and improve their
performance according to the
suggestions their classmates
made. Be ready 1o provide help
if necessary.

Exercise 8

This is a good opportunity to
practice peer assessment.
Remind students of the
importance of giving positive
and objective feedback and of
making suggestions that will

improve their classmates’ work.

Have them read the example
comments as a guide. Students
should not only assess the
content of the announcement,
but also the way it is said; that
is, volume and tone of voice,

necessary pauses, etc. Remind
them that the main objective is
to get people involved in their
proposal.

Assessment - Think About
Your Progress

Exercise 9

This activity fosters cooperative
learning as students exchange
ideas and help each other
answer the questions. Suggest
that students review the




Exercise 1

RBa Before students read and
listen to the conversation, you
can explain that people are
discussing a PSA they created
and are trying to improve it
based on suggestions given by
others. Play the audio and invite
students to follow it in their
books. Remind them to go to
the Glossary section on page
190 to check the meaning of the
highlighted words if necessary.
Explain to students that they
should pay special attention to
the decisions made. Let pairs
discuss for some minutes before
inviting volunteers to share their
answers with the class.

Answers:

To find a place to make the donations
and share the information about it.
They decide to use simpler words in
a part of the announcement to make
it easier for young people to
understand. They decided to work on
their catchphrase to make it better.

Skills Box

Once students have read this
section, you may explain that
the audience defines the kind of
language we need to use. Usually
PSA are addressed to the public
in general, but in cases where a
message is targeted to a specific
sector of the public, we should
bear in mind whether the
content and choice of words is
suitable for that audience. You
may further explain that,
depending on the age group,
some messages may be too
difficult to understand or may

Family and Community

Development

Dardel: Hey guys Pariels snd Roul told us thet ne
shou.d say whese to donate swedters and blakets
in our announcemert. [ don't btk it 1s important.

inviles people to dopate, What if they don't know?
We need o find a place and shase the 1nformation.
Laura: You are right, We w2t to help people with
CUF annoLigenent, dor't we? This pioblear s
important for us 30 k4% du everythiang we (en

tu make things hetter,

Beto: [ heliove arnr ¢ Moot has roting to

do with a7 mes.age. Do ae charge it?

Carmen: [ disagree. Our #arm e Hesit annouacenent

Unit
10 m Development

1 Work in pairs. Read and listen to the conversation, and talk about the decisions they madse.

Eawra: [ don't thnnk so. The blarkets wan: people
and 1 15 an agtan from the heart that s helo
people and make therm feel better,

Bardet: In ey opinioe, the part of the prolbter

is very complicated, We deckled the annquncement 15
for adults who can bay blankets, but also for yaung
peapte who can dunate sweaters they don't Lse
anymoie. The #o-ds ate difficult for young seople.
Beto; You have a point. Let's think of an easie

way fo say it
Carmen: Wesl, Lo¥s gul to work, 9
(R

Wan you Wars 10 Propese J6w s 13 50 ve
& problerin s puber somage 2N unerrenk
thunik Cf Ehe peop'y you g0t
[)we T e
yoin propong ha

n

2 Read the conversation again and underline the expressions used to express opinlons, agree.
and disagrea. Then role-play the conversation and stress the expressions you ynderlined.

not engage the audience because
of a too formal speech register.

Exercise 2

You can get students started by
eliciting some expressions they
already know to express
opinions, agreements, and
disagreements to activate their
previous knowledge. Students
can compare their answers in
pairs, before checking them
with the whole class. It may be
useful to walk around the

classroom listening to students,
paying attention to their
pronunciation, intonation,

and to check they stress the
correct phrases.

Answers:

Underlined expressions: i don’t
think it is important, | disagree,
You're right, | believe, | don't think
s, In my opinien, You have a point.
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3 Work In snall groups, Review the draft for your public service announcement and discuss if you need

ta make any changes. Try to use the expressions you identified in Exercise Z. Use the questions as a al’ld the Sound Effects included.

T Doey yor (alchprrase Lapre sy whicl you wanl peepo L ol
£ Are the wordy yon are usee easy L ordeadana for thy peaplo e wolt et 17

Roynomernor enaugh Jeas triarreat o4 se 1hal oensd car do what you propose bef()l‘e they diSL‘uss thE quesdons‘

Exercise 4

-ﬂ It is suggested that you allow

some minutes for students to
analyze the plan. Tell them
to pay attention to the images

You can draw students’
attention to the sample answers

Invite some volunteers to share

4  Work in pairs. Read the plan For the public service
to before. Discuss the guestions on page 185.

O

Sound effect:

ermant to help p flnods you li i .
their answers with the class.

Try to elicit as many opinions
as possible.

385

For your Final Product

Exercise 3

This is a good opportunity for
students to exchange ideas and
points of view. You may ask
them 1o read the questions first,
as they are a kind of checklist to
go over different aspects of their
announcement. You may point
out that they can also discuss
the suggestions their classmates
made previously when they
gave them feedback on their

announcement. Suggest that
they use the expressions they
underlined. [t could be useful to
monitor the activity, listening to
students interact and offering
help if needed. You may also
make notes on possible
difficuities students have when
expressing themselves and go
over them once they finish the
actvity. Finally, you could invite
some volunteer groups to share
with the class the changes they
made, if any.




Skills Box

You can say or write the -m

following sentence on the board:
A piCturﬁ' paints aq thousand Ll PRI e gy el Be s 1 the wade < Bpt? D Tney cog gt o LD ? g
1

4 Doyoas ik tes

words and elicit its meaning ~—

4, SNy L e g eient Bay s

SN B U TR R 3

frOITl the ClaSS. You may Wlsh to ‘Wards are rm et ;

Pl Mg 4 gl

explain that even though words omi oty e i &

) they i yory mepfu o iT‘]kP(;H‘
are very important, when we oo ot and it
include images and sounds in a

message, we Communicate our - o ! ] ] ]
5 Prepare a pian for your publi¢ service announcement like the one in Exercise 4. Use the voice

ideas more effectively, 485 we seript you wrote before and include the images {draw therm or describe them) and the sound effects
that you want to add.

address auditory and visual
people as well, and it helps us to
remember the message better.

Media Resources

You can use Poster Unit 10
in the Class CD for further
practice. [nvite students to L e "
choose a picture and create a A s ‘3 e
short catchphrase to alert ||

and make people aware of |
that problem.

For your Final Product
) © " “
Exercise 5 ‘ ' ’
" Now it is time for students
to apply visual and audio ﬂ

resources to their
announcement. Have students
work on a separate sheet of
paper. As this activity involves
exchanging opinions and ideas,
you can point out that they
should show respect for their
classmates’ ideas and apply
team skills to profit from
everybody's contributions. [t is
advisable to monitor the activity
and offer help if necessary.

Family and Community




& Exchange your plans with another group. Evaluate your elassmates’ plan accarding ¢o the
checklist below and make your comments.

T The sowndl 3
agal, They (=
srdersana seni

7 Give your comments to your classmates and read what they think of your plan. if you agree with their
comments, make the necessary changes to your plan.

Assessiment - Think About Your Progress

#  Wotk with your Final Prathsct group. Check (/) the descriptions that you ihink say what your work
was like. Thens ask your tearmimates if they agree with your answers,

Iti;veﬁ

i | can do it with § lam stirfing
difficult for me |

some help g todoit

H

Very well

N N A St R T, | |

bt e g ae cw ba

A ptas aznn and fhe OpItInng 07 yOur teETMees
A Afferenl, o 80 ase b b teather B guidate

Exercise 6 honest, objective, and respectful
Based on the knowledge when giving feedback.

acquired throughout the unit,

encourage students to evaluate Exercise 7

their classmates’ choice of

and tolerant when exchanging
opinions to reach a consensus,

Assessment - Think About
Your Progress

Exercise 8

When carrying out this exercise,
please have in mind that some
of the peer assessment objectives
are to provide positive peer
influences, to increase
confidence, and to develop and
enhance communication and
social skills. Hence, always bear
in mind to encourage an
environment that fosters a
positive self-concept,
self-acceptance, high self-esteem
and tolerance by respecting
others ideas. It is important
that students provide an
objective point of view on their
classmates’ work, they can also
support their choices with
examples that may help
students realize what their weak
points are and why: It is a good
idea to guide students to work
on their weak areas in order

to improve.

images and sound effects and
provide them with useful
feedback. The checklist should
guide them in their assessment.
You can point out that their
comments should include some
suggestions on how to improve
their work. Remind them to be

It might be usetul to mention
that some opinions may differ,
and it students think their
classmates’ comments are
valuable, they should take them
into account when improving
their work. Nevertheless, if they
do not agree with some of them,
it is OK to omit them. Always
remind them to be respectful




Closure

Final Steps

Exercise 1

You can suggest that they group
according to their own personal
skills to work on their Final
Product. Remind them to

make the pictures attractive to
engage the public. Monitor and
provide help as needed.

. According to the
resources available to students,
they could create a digital
presentation.

Exercise 2

Invite students to rehearse their
presentation to practice their
intonation, to correct the tone
and volume of voice, and to
include sound effects. You can
walk around to monitor and
provide help.

Collect your evidence

Exercise 3

It is important students notice
the scaffolding process they
followed to achieve their goal
and be able to create a Public
Service Announcement. They
can go back to the Planner to
check all the steps they have
taken to reach their objective.

Socialize

Exercise 4

Invite groups to come up to the
front of the classroom to
present their announcements in
turns. It is a good opportunity
for you to build confidence in
your students by reminding

Family and Community

Closure

Finat Steps

1

Prapare your public service announcemant according to your plan, Make pusters with the pictures you
dacided to inciude. You can record the sound effects, but if you don't have the possibility to record
them you can act them out when you present .

~ _= I you have access to a computer and you know how ke use it, ask your teacher if you can make

a digital presentation.

Decide who will read each part. Rehearse your announcemant to present it later to the class.
Praciwe reading with good tone of voite (sersous or enthusiastic when necessary), volume, and speed.

Collect your evidence

3 In this unit you discussed problems in your community that worry you and chose one to make a pubtic
serviCe anmouncement t propose a sohution. Kow that your annavncament is ready to share with the
class, go back to your Planner an page 175 and check (/) what you did ta accomplish k.

Socialize

A4 In turms, each group will present their public service anneuncemant. Listen respectfully to afl

the presentations.

After the presentations, discuss as a t1ass what solutions proposed you think are really pssibie to
do in your community. Discuss with your teacher ways te spread thowe announcements, probably
by puitting your posters where other people can see them.

Disciiss in groups.
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them to rely on their skills and
recognizing their hard work to
make a good presentation.

Exercise 5

Encourage a friendly and
respectful environment to
exchange ideas and points of
view. Invite students to state the
reasons why they think certain
proposals might be easier to
carry out than others, and to
suggest ways they can make
them known to the public.

Exercise 6

As a wrap-up activity, encourage
groups to exchange ideas and
opinions on how hecoming
aware of the existence of certain
community problems can
encourage them to take action.




Assessment
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© 1 Now that you have finished this unit, check () the answer that best describas your parformance W
50 that You can recognize aspects you need to improve. :
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2 After presenting your public service announcement and watching other presentations, evaluate
your work.
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3 Get bogether with the classinates yeu worked with during the uail and answer how you B
worked as 2 team. Then discuss ways to improve the way you work with other classmates. 7
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© 3 Go back to the initiat Assessment on page 175. In small groups, discuss how you progressed :‘
! e this unit. :
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Exercise 1

You can explain how important
it is to reflect and give honest
answers as this will help them
identify their strengths and
weaknesses, You may help
students clarity aspects they do
not feel confident about.

Exercise 2

Suggest that students analyze
their final performance to
identify whether they fulfilled
their goals or not. Invite them to

compare their own opinions
with yours. It is important that
in case opinions differ, you
should be ready to explain the
reasons and offer examples that
support your points of view.
Also, you should guide them
and offer useful strategies

that will help them improve
their results.

Exercise 3
You may elicit some aspects that
are necessary to be able to work

with others in a successtul way,
before students exchange
opinions to assess their team’s
performance.

This discussion among team
members provides a good
opportunity for students to
exchange ideas and come up
with specific aspects they need to
work on. Always encourage
students to speak in English and
be ready to help them achieve
this purpose.

Exercise 4

Bring the whole group together
to examine their answers,
discuss them, and make useful
suggestions. It is important

to provide assistance on aspects
students know they have

to improve, but do not know
exactly what strategies to
implement.

Exercise 5

Students should go back to the
Initdal Assessment to review
the options they checked and
notice how much they
improved, so they become
aware of their learning process.
Encourage groups to exchange
opinions and points of view.




Evaluation Instrument For the teacher

Graded Scale

A Graded Scale is an instrument used to evaluate certain characteristics or aspects of the students’
performance. Its purpose is to measure the range of certain aspects in terms of quantity and / or quality.

Instructions:

1 Determine a list of criteria or characteristics to be evaluated.

2 Determine the kind of evaluation scale you will use: numbers (traditional grading), letters,
percentages, etc.

3 Evaluate your students and determine their performance level.

* Key: 5 is the highest value and 1 is the lowest.

Criteria 514132 (1
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Track 2
Stage 1/ Exercises 2 and 4

Conversation 1

Service assistant: Hello! Customer services. What can [
do for you?

Billy: | want to return a video game. [t doesn't work.
Service assistant: What do you mean?

Billy: It doesnt load. The screen just stays black. [ guess it
is fauley:

Service assistant: Oh, [ see. When did you buy it?

Billy: About two months ago.

Service assistant: That’s wo bad. We can only give yeu
back your money if products are returned 30 days after the
purchase. But we can replace your game.

Service assistant: That’s fine. | dont want a refund, [ just
want to exchange the game, please.

Service assistant: OK then. I'll get you another one,
Billy: Great! Thank you very much.

Conversation 2

Carlos: Excuse me!

Waiter: Yes, sir. How can [ help you?

Carlos: We waited a long time for our food. It’s finally here
but it is cold!

Waiter: ['m very sorry to hear that. Ull replace your dishes.
Carlos: No, thank you. I'm not paying for any of these!
Waiter: Please, sir. | can bring the food again, bur I'm
afraid you must pay for whar you ordered. Please accept
some dessert on the house as compensation.

Carlos: [ don’t think I can ear anymore. 'm 00 angry Just
bring me the check.

Waiter: Of course, sir. And again, my apologies.

Track 3
Stage 2 / Exercise 1

Clerk: Good morning, Can | help you?
Pepe: Hi. | would like to return this CD: Can you take it
back?

Clerk: I'm sorry to hear that. What is the problem with it?
Is it damaged?

Pepe: Oh, nothing is wrong with it. It was a gift but [ don
really like chis band.

Clerk: I'm afraid it is against the store’s policy to give a
refund if the item is not faulty.

Pepe: Thar’s disappointing. You are of no help!

Clerk: Let me see what [ can do about it ... We could give
you a gift card for the value of the CI. Then you can
choose anything from the store with a similar price and pay
with the card.

Pepe: Well, that’s a better solution!

Clerk: Could you fill in this form, please? It wont take
long,

Pepe: Can | use the card right now?

Clerk: Of course! You can use the card any time you want.
Pepe: That’s perfect! Thank you!

Clerk: YouTe very welcome.

Track 4
Stage 3 / Exarcise B

Assistant: Good morning. CT Body Fitness Compary.
This is Andrew Cooper. What can | do for you?
Customer; Good morning. I purchased a CT Body fitness
machine from your company last month, and T have a
problem. There’s a missing part. I'm sorry to report it a
month later, but I just recently had dme to assemble it.
Assistant: That’s OK, but are you sure, sir? All of our.
orders are inspected before shipping.

Customer: [ understand, but there is definitely a missing
part. 1 cant finish assembling the machine without it.
Assistant: OK. I'm sorry about that. Do you know the
name of the missing part?

Customer: No, [ don't know the exact word, but it’s the
piece you need to change the speed.

Assistant: Oh, that’s the gear. I'll make a report, and we’ll
send you the gear in four to six days.

Customer: OK, thart’s fine. Thank you very much.
Assistant: ['m happy to help, and | apologize for the

tneconventence. Now let me get your information ...
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Track 5
Staos 3 / Excrcise 3

Fire Chief: Lets review some things that are important for
our safery. Well, it is important not o run since moving too
fast may make you fall. It is also important 1o stay away
from heavy furniture such as bookcases because they may
fall on you. And it is important not to stand under
doorways, as they are not safe. This and the famous safety
triangle are both myths. Finally, it is tmportant 1o plan with
your family; for instance, identify a safety zone to meet,

and make a list of emergency numbers. OK, any questions?

.

Track 6
Stage 1/ Exercises 1, 2 and 6

Sonia: Hi, Carlos! Let’s walk back home together. | want to
listen to the story you promised to tell me this morning,
Carlos: Oh, yes. One day last month, my alarm clock
didn’t ring, and I thought, “*Oh, man, I'm late for school
againt”

Sonia: Oh, no! What time was it?

Carlos: It was seven o'clock. It was kind of strange because
my house was really silent. | thought everyone left and
forgot to wake me up. Anyway, | jumped out of bed and
ook a shower.

Sonia; Really, Carlos? You were late but you still ook a
shower?

Carlos: Yes, but it was a really fast shower. 1 got dressed,
and then quickly had breakfast. After that, I grabbed my
backpack and ran out the door. T was freaking cut! 1 had
just promised my teacher [ would never be late again!
Somnia: Did you take the bus?

Carlos: No, I rode my bicycle really fast to school. When |
arrived at school, [ ran to the entrance, but the deor was
closed and locked! There were no students or teachers
outside. After all | had run ... [ was really upset!

Sonia: Do you mean everybody was already in class?
Carlos: Thats whar | thought at first. Then I remembered
it was Sunday! | still can’t believe | did that! Has anything
like that ever happened to you?

Track 7
Stage 3 / Exercise §

Mark: Something terrible happened to us last weekend.
Jane: Reully? What?

Mark: Well, my brother Ben and 1 were at home watching
TV in the evening when Rex, our dog, suddenly ran in with
our neighbor’s parrot in its mouth.

Jane: Do you mean Mrs, Dean, your nice neighbor?
Mark: Yes. And Ben panicked. He asked me what we were
going to do.

Jane: And whar did you do?

Mark: Well, I said we should clean the parrot and put it
back in its cage.

Jane: You cleaned the parrot and put it back in the cage?
Why?

Mark: Well, hecause 1 was very nervous. I didnt know
what else to do.

Jane: What happened then?

Mark: The next morning we heard a loud scream. It was
Mrs. Dean. [ ran out and asked her what was wrong. She
explained that her parrot had died the week betore and that
she had buried it, so she was terrified when she saw it back
in the cage.

Jane: Wait! Her parrot was dead before this happened?
Mark: Yes. She had buried it and Rex had dug it out of the
ground because he smelled it.

Jane: Did you explain?

Mark: Yes, Ben told her that Rex had found the parrot and
we thought he had kiiled it, so we cleaned it and putitin
the cage. We told her we had made a mistake. We said we
WETE SOITY.

Jane: Was she very angry?

Mark: No, not really. She was a bit disappointed, so she
told us to be honest in the furure.

Jane: Wow! She is really nice!

-

Track 8
Stage 2 / Exercise 4

Narrator: Act two, sceile One,

Karla: My goodness! I've never seen such beautiful apples.
With them, 1 could make my grandmother the apple pie
that she loves so much!



Narrator: Mary, with her heart of gold, was moved by the
fact that the young girl loved her grandmother so much.
Mary didn’t know it, but her conscience was watching her
again.

Mary: The girl is so sweet, and what she wants to do 15 so
considerate! Should I give her my apples? [ think [ will.
Mary’s conscience: Well done, Mary. You will not regret
all the good things you do.

Mary: My dear, it you like them so much, theyre yours,
Karla: You're too kind, but ...

Mary: No buts, my dear. | insist.

Karla: All right, bur I cant take them for free, so please
take my mitiens in exchange.

Mary: All right, then. Thank you, my dear. Theyre
beautiful!

Bus Driver: Good morning!

Mary and Karla: Good morning ...

Mary’s conscience: This man is in such bad mood. 1

wonder if we can help him.

Track 9
Stage 3 / Excrcises 1 and 2

Narrator: Act two, scene two,

Mary: What a nice day!

Bus Driver: What’s nice about it? It's so cold that I cant
feel my hands!

Mary: Oh, dear. I'm sorry to hear that. Here, take these
mittens, They'll keep your hands warm.

Mary’s conscience: Well done, Mary!

Bus Driver: Hmm. | can't take your mittens!

Mary: Please, [ insist. You need them more than ! do.
Bus Driver: Oh, but then let me give you a free ticket.
Mary: Thank you! That’s very nice of you. Now [ have
money to buy bread!

Narrator: Mary was very happy because she now had
money for her bread. She had given the apples away, bur in
the end her good deed paid off. As people say, “What you
give always comes back o you.”

Track 10
Stage 3 / Exercisz 4

Narrator: Act two, scene twao.
Mary: Whar a nice day!
Bus Driver: What's nice about it? ..err.. Its so cold that ]

cartt feel my hands!

Mary: Oh, dear. I'm sorry to hear that. Here, take these
mittens. They'll keep your hands warm.

Mary’s conscience: Well done, Mary!

Bus Driver: Hmm. | cant take your mittens!

Mary: Please, I insist. You need them more than | do.
Bus Driver: Oh, but then let me give you a free ticket.
Mary: Thank you! That’s very nice of you. Now [ have
money to buy bread!

Narrator: Mary was very happy because she now had
money for her bread. She had given the apples away. but in
the end her good deed paid off. As people say, “What you
give always comes hack to you.”

Unit #

Track 11
Stage 3 / Exercise 5

Omar: What did you think about the news in these
articles?

Liliana: i think they were both interesting. T didn't know
abour the consequences of biting your nails, such as bad
breath.

Omar: Yes, thar was interesting, but [ agree with the second
article, T think it’s disgusting,

Liliana: Speaking of disgusting, did you notice that the
second article uses a lot of descriptive words, such as
disgusting, shocking, and horrible?

Omar: You're right. Perhaps it’s trying to make the habit
sound more terrible?

Liliana: I think so, yes. And look at the headers: the first
one is 4 description whereas the second one uses an
adjective to make it more intense.

Omar: And look at the quates. The quote in the first
article is by a doctor and it states facts. On the other hand,
the second artcle quotes a lady in the audience giving her
opinion.

Liliana: Perhaps it’s because the second article was
published online, so they wanrted 10 get more atiention.
Omar: You have a point. They also included a picrure,
probahly 1o ger atrention, too. The firse article is nor as
artractive as the second one, don’t you think?

Liliana: 1 agree. It's 2 serious arricle in a newspaper and
the lead paragraph includes facts and exact numbers,

instead of opinions.
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Track 12
Stage 2 / Exercises 1 and 3

Luis: [f [ could play a musical instrument well, 1 would
like to play the guitar for many, many reasons. First, they
are very good for brain gym and improve concentration.
They also improve your multitasking skills, Hey! 1ts not
easy to be doing one thing with your left hand and another
completely different thing with your right hand! But more
importantly, guitars are really popular with everybody,
especially with girls, Guirars are romantic and the perfect
instrument for a serenade. Finally, guitars are also great at
parties. They are good for entertaining people and they are
like a portable karaoke. People can always sing along, Oh! [
almost forgot. If I am stuck for a job, | can always get a job
playing my guitar, I've always wanted to be a mariachi, This
is why | would like to play the guitar.

Track 13
Stage 3 / Exercise 1

Cindy: 1f | could make the trip of my dreams, ...er... 1
would go to the Yucatdn Peninsula for many reasons. First,
there are many beautiful and turquoise water beaches to
visit. ... But more importantly, there are colorful coral reefs
and beautiful fish in them. I would love to snorkel to see
them. Finally, [ could also visit ancient Maya ruins, admire
colonial cities, and swim in cenotes ... er ... For these
reasons, [ would choose Yucatdn Peninsula as my dream
trip.

Track 14
Stage 4 / Exercise 2

Simon: I really enjoyed your monolog, Cindy. It was funny,
and your body language was excellent. It really added
humor,

Cindy: Thanks, Simon.

Simon: I just have an observation, At some point you
started talking really fast.

Cindy: Do you mean after the pause?

Simon: Yes.

Cindy: | suddenly forgot what [ was going to say and then
I got nervous and started speaking really quickly.

Simon: Thar happens to me. What | do is breathe deeply
and use a time buyer.

Cindy: What do you mean by time buyer?

Simon: Expressions like What I'm trying to say or In other
words.

Cindy: Thanks! These are really good tips. Do you think
my volume was OK?

Simon: Definitely Overall, you did a great job. Well done!

o JB

Track 15
Staga 3 / Exercise 3

1

Student 2: Could you explain that, please?
2

Student 1: What Chris is saying isn’t true.
3

Student 2: Thars exactly what I mean!

4

Student 2: OK. I can understand that.

Track 16
Stage 3 / Exercise 4

Student 1: In my opinion, exercise can be beneficial for
your health, but it can also cause injuries.

To begin with, anyone can get hurt just from runmng if
they do not warm up.

For example, if you are not used to exercising you should
start by walking a few minutes every day.

Then the beginner could start with walking and jogging in
intervals for every couple of minutes. Each time they
exercise they should stretch before and after their work out.
This is important because 74 % of people who get injuries
are because they do not warm up properly.

In conclusion, it is very important to warm up your body
and joints before you exercise if you do not want to get hurt.

Student 2: In my opinion, exercise can be beneficial for
your health, but it can also cause injuries. To begin with,
anyone can get hurt just from running if they do not warm
up. For example, if you are not used to exercising you
should start by walking a few minutes every day. Then the
beginner could start with walking and jogging in intervals
for every couple of minutes. Each tme they exercise they




should stretch before and atter their work out. This is
important because 74 % of people who get injuries are

because they do not warm up properly
In conclusion, it is very important to warm up your body
and joints before you exercise if you do not want to get hurt.

o

Track 17
Stage 1 / Exercises 1 and 2

Sandy: My home is always flooded in these months. I'm
tred of it.

Miguel: Well, Sandy, the problem is that we live in a very
rainy and wet zone.

Sandy: [ disagree. In my opinion, that is not the problem.
Miguel: What do you mean, Sandy? Every rainy season
our houses get flooded.

Sandy: [ am convinced that the real problem is the amount
of garbage in the streets. Garbage and leaves clog the street
drains, The solution is to convince people to keep the
streets clean.

Miguel: 1 disagree with you. [ think the solution is to move
away from here,

Sandy: Come on, Miguel! Our ancestors were born here,
all our friends and family live here. Don't you love your
town? Dot you want 1o make it a better place to live?
Miguel: Hmm. | think you're right, Sandy. I wish we could
do something about it. It is hard to convince people not to
throw garbage. And the leaves ... we cant do anything
about that. Leaves fall from the trees all the time.

Sandy: Well, how about if we convince our neighbors to
sweep the sidewalk in turns?

Miguel: We can try T propose we make posters about the
problem and put them in places people can see them. 1f
they are colorful and attractive, [ bet people will read them.
Sandy: Thar is a great idea!

Track 18
Stage 1 / Exercises £ and 6
Stage 2 / Exercise 1

Announcer: It’s the rainy season of beautiful mees full of
leaves, and like every season, garbage is all over the smeets.

Rain is fine ... floods are not.
Did you know that 15% of our garbage is thrown in the
streets and that it is the main cause of floods? Garbage and

tree leaves clog the drains, Warter cant go down the drains
... and the floods begin.

Don't you want 1o help? Adopt a street drain! Sweep leaves
and garbage off the roads and near drains. You can do
something to stop flooding. Adopt a street drain!

Track 19
Stage 3 / Exercise 1

Daniel: Hey guys, Pamela and Raul told us that we should
say where to donate sweaters and blankets in our
announcement. I dont think it is important.

Carmen: [ disagree. Our Warm a Heart announcement
invites people to donate. What if they don't know? We
need to find a place and share the information.

Laura: You are right. We want to help people with our
announcement, don't we? This problem is important for us
so let’s do everything we can w make things better.

Beto: [ believe Warm a Heart has nothing to do with our
message. Do we change it?

Laura: [ don't think so. The blankets warm people and it is
an action from the heart that will help people and make
them feel better.

Daniel: In my opinion, the part of the problem is very
complicated. We decided the announcement is for adults
who can buy blankets, but also for young people who can
donate sweaters they don't use anymore. The words are
difficult for young people.

Beto: You have a point. Let’s think of an easier way to say it.
Carmen: Well, let’s get to work.



Reader :

Track 20
Chaepter 1 / Exercise

CSR: Good morning! My name s Sandra. How can [ help
you today?

Tanya: 1 would like to return this turtleneck sweater,
please.

CSR: What’s wrong with it?

Tanya: Oh, nothing is wrong with it. It was a present from
my grandmother, but I don't like turtleneck sweaters, [ get
claustrophobic,

CSR: I'm afraid we don't give refunds if the item is not
defective, but we could give you store credit that you can
spend anywhere in the store to buy anything with the
same price.

Tanya: Thats perfect! Thank you.

Track 21
Chapter 4 / Exercise 1

Narrator: Saturday morning had come. The sun was
shining and the birds were singing. Tom had to paint his
Aunt Polly’s fence. He appeared on the sidewalk with a

bucket of whitewash and a long-handled brush.

He inspected the fence, and all joy left him and a deep
melancholy came upon his spirit. Thirty yards of board
fence nine feet high. Sighing, he dipped his brush and
passed it along the wood; repeated the operaton; did it
again; and sat down on a tree-box discouraged.

Jim came skipping our at the gate with a tin bucket, and
stnging Buffalo Gals. Bringing water from the town pump
had always been hateful work in Tom’s eyes, before, but now
he didn't think so. He remembered that there was company
at the pump. Boys and girls were always there wairing their
turns, resting, trading toys, fighting, and having fun.

Tom said: “Say, Jim, I'll get the water if you'll whitewash
some.”

Jim shook his head and said: “I can’t, Master Tom. Old
lady: she told me T have to go and ger this water and dont
stop to play with anyone. She told me she expects Master
Tom to ask me for help, and so she instructed me not w
distract me and attend my own business.

“Oh, never mind what she said, Jim. That’s the way she
atways talks, Give me the bucket — I'll be gone only a
minute, She won't ever know”

“Oh, I can't, Tom. That's for sure. Old lady, she would
get mad and [ would be punished for it,” Jim said. “Jim, I'll
give you a marble. 'll give you a white marble!”

“White marble, Jim! And i’ a big marble.”

This atraction was o much for Jim. He put down his
bucket, and took the white marble, but Aunt Polly was
looking at him with a slipper in her hand.

Suddenly, Jim was running down the street with a bucket in
his hand.

Tom was painting with enthusiasm, bur the work was
proceeding very slowly. His energy did not last. He began w
think of the fun he had planned for this day, and his
sorrows multiplied. At this dark and hopeless moment an
inspiration burst upon him!

He took up his brush and went tranquilly w work.
Then Ben Rogers arrived. He was eating an apple. “Do you
want to come swimming?” he asked. Tom wanted to go
swimming more than anything else in the world, but he
didn't answer. He stepped back and admired his painting,

No answer. Tom contemplated his last touch with the
eye of an artist, then he gave his brush another gentle
sweep and looked at the result, as before,

“What a pity you have to work!” said Ben.

“Hello, Ben. [ didn't see you,” answered Tom.

“That’s hard work! Poor you!” Ben sympathized.

“What do you call work? This is fun! And vnly [ can do
it. Aunt Poily says so!” The brush continued to maove,

“This ist't work. Well, maybe it is, and maybe it ist't, All
I know is thar it suits Tom Sawyer, Does a boy get a chance
to whitewash a fence every day?” added Tom.

Ben looked at what Tom was doing again. [t looked
different now. It looked interesting and desirable. He
stopped biting his apple. “Say, Tom, let me whitewash
a lirtle.”

Tom thoughrt abour tt, was about tw say yes, but he
changed his mind.

“No, it wouldnt be right, Ben. You see, Aunt Polly’s
awful particular about this fence, right here on the street,
you know — but if it was the back tence [ wouldn't mind
and she wouldn'.

“Only just a litldle — Id let you, if you was me, Tom.”

“P'm sorry, Ben. It's special work, you know.”

“I'll give you my apple if you let me paint,” Ben offered.

“OK. But only as a special favor.” Tom gave up the
brush with reluctance in his tace, but happiness in his heart.

tor an hour, the retired artist sat on a barrel in the
shade close by, waved his legs, munched his apple, watched
Ben, and planned the way to trick more innocents.

As the day continues, Tom has already made a complete
plan to take payment for the privilege of whitewashing
—until, before too long, the fence is completely painted.

Tom said to himself that it was not such a dull world,
after all. Tom had a wonderful day ‘painting the fence’

By the time Ben was exhausted, Tom had traded the
next chance to Billy Fisher for a kite. From other friends he
also collected a toy soldier, an orange, twelve marbles, a key
that wouldn't unlock anything, a fragment of chalk, a
dog-collar -— but no dog —, and other valuable treasures.




He rested a lot, he talked a lot, but he didn’t paint very
much,

Tom discovered a great law about human nature that
day: If you want someone to do something, you must teil
them that they cant do it

At the end of the day, Aunt Polly’s fence had three coats
of whitewash on it and looked wonderful!

Track 22
Chapter 8 / Exercise 1

Narrator: How is this the present? Ah! I see. It's Christmas
morning. Look at ali the peuple so happy in the street,
shoveling the snow, buying presents ... Whose house is
this? Bob Crarchit’s? My clerk? My word! They are poor!
They have so little food, but they look so happy. There
Cratchit! Why is he carrying his small son Tiny Tim on his
shoulders? He can walk, can he? But they're all so content.
Poor sweet hoy!

This is my nephew? house. He invited me, but [ said no.
They're having so much fun. Everybody everywhere is
having fun, and they are all so happy Nobody misses me,
and | am miserable and alone.

Track 23
Chapter 10 / Excrcise 1

Narrator; “It is the good angels that come to us!” cried the

poor woman, with tears of joy.

We had never been called “angel-children™ before. We
loved it, especially me. Everyone always said T was the
complete opposite, you know. Among my sisters | was the
one who usually got in trouble, 1 would often get on my
mammas nerves. No one could call me an angel. | felt
something special [ had never experienced in my life. It was
like a nice warmth, and it was not coming from the fire. [
could feel it coming from somewhere deep inside me. [ was

truly happy.
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