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PRESENTATION

Dear teacher,

Thank you for using Breathe English and welcome to a new school year, We plan on
accompanying you through the journey of English teaching at a Junior High School, We
<now the reality in schools today make this a chailenging job. For this reascn, Breathe
English is a book packet which has been designed to make your job easier. The packet
ncludes an Activity Book, a Reader’s Book, & CD and this Teacher’s Guide.

Breathe English is divided into ten units. It is of great importance to remember that
although the book has a suggested sequence, there is no better resource than the
e that can be adapted and used according to the reality of every classroom. For
‘hat reascn, it is not only allowed, but recommendable, that the units of the hook are
zovered responding to your students’ needs or interests in specific moments of the
school year. The most meaningful response will be achieved this way.

The Activity Book develops the curricula in an easy-to-follow way, based on a proj-
act which is distributed into four steps. Regardless, every activity throughout the unit
sontributes to the completion of the product and the achievement of the expected
earning outcomes. The 4 steps are milestones which will produce an evidence to be
considered for formative and continuous assessment. The activities are meant tc
support the learner and scaffold the expected learning cutcomes. All the activities in
“he book, including the audio and the Reader’s Book texts are linked together towards
“he same goals.

The timing for all the activities to complete the projects and the social practices of
“he language is also adjustable, it may take shorter or longer in response to the inter-
ast shown by the students and the achievements of the expected learning outcomes.

* Unit's cover pages: They include the unit title, the learning goals, a socio emo-
tional milestone and some images to help introduce the topic.

+ Breaking the ice: Usually a game or another fun activity to use as a lead-in and
introduce the unit's topic.

» How much do you know?: This section is meant to activate the student's prior
knowledge. It alsc functions as a diagnostic activity.

* Read together: This is your cue to use the Reader’s Book. Follow the directions
in the Teacher's Guide for suggested sequences to use the different texts in the
Reader’s Book.

+ Getting the story: This section invoives global understanding of the text, usually
in the form of a visual organizer.

+ Step 1 to complete the unit’s project: The title of this section varies according to

the specific project of the unit. Although every activity in the unit is related to the

completion of the project, each one of the four steps represent an cpportunity to
assess your stugent's progress. It produces subproducts to be taken into consider-
ation for formative and continuous assessment, which can be kept as evidences.

Use English little by little: This is a section meant to scaffold the expected

learning outcomes. It is a simple exercise aimed to make it easy for the students

to use English.

« Timeto listen: This is one of at least two listening activities included in each unit,
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» Shared writing: This is a pair or group activity aimed to get students to produce
written language in a maore creative way.

- Step 210 complete the unit's project: It represents a second moment for forma-
tive and continuous assessment. It will provide another evidence for the stu-
dent's portfolio.

» Get creative: This is a writing activity meant to exploit the student's creativity.

Listen up!: This is a listening activity which purpose is to develop student's lis-

tening subskills.

» Think about it: It's a space for students to reflect about their own learning pro-
cess and a time to note key points of the languaye.

« Step 3to complete the unit's project: It represents a third moment for formative
and continuous assessment. 1t will provide another evidence for the student's
porifolio.

 Express yourself; This speaking activity has been scaffolded sc that stugents
will fing it easy to communicate in spoken English.

» Enhance your culture: Typically a reading abcut relevant topics thought to get
student's interest at the same time as it broadens their general knowledge. This
reading activity is linked in different ways to the completion of the project and
it contributes directly to the achievement of specific learning outcomes. as well
as generally to encourage curiosity, love for knowledge and motivation to learn.

» Step 4 to complete the unit's project: This is the final stage of the project and
it includes the socialization of the final product, which means it must be shared
with other students, teachers or parents.

+ Assessment: Each unit includes a self andfor peer assessment tool meant to
raise student's awareness about their own progress.

The Teacher's Guide has been developed with a series of ideas that seek to support
the teacher, but it is also flexible and the activities may be adapted to your ciassroom
raality, your teaching experience and the student’s suggestions.

The Teacher's Guide includes:

« A detalled step-by-step model for class delivery.

= Instructions and ideas for every activity in the book.

« The texts from the Reader’s Book have been carefully inserted into the unit's
activities and can be used to present the unit's topic, impartant vocabulary and
language, or other aspects of the expected learning outcomes.

+ Boxes with teacher jargon which explain usefu! ferminology.

» Other boxes with teaching strategy meant to enhance your teaching competences.

« A miniature of every page of the Acfiviiy Book, with the answer key.

+ Atranscript of every audio in the CD at the end of this guide.

» We have prepared two different assessment tools per unit for you to use.

+ lcons related to certain aspects like pair andfor group work, social-emcotional
ability, portfolio of evidence to point out works that you can collect and keep as
evidence of your students’ progress, amongst others,

All of these elements are meant to promote your teaching strategies and make your
classroom an appropriate environment for fearning and developing student’s abilities.
We hope you find this bock a helpful tool. As you teach and guide your students tailor
your teaching to maximize the contents and the opportunities to enrich your class.

We believe learning and teaching English with your expertise and this book will be
as easy as breathing.

Breathe English
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UNIT 1

Serving others

UNIT CONTENTS:

Learning Environment: Family and Community
Social Practice: Exchanges associated with
specific purposes

Competency: Exchange views about a community
service

Student’s self-evaluation instrument: Checklist
Hetero-evaiuation suggested instruments: Rubric
(Anne». Unit 1)

Keeo in mind what you want students to learn and
what thay're going to be doing to iearn it.

Learning key points:

¢ |isten to dialogues about community services.
* Understand the main icea.
* Exchange information.

Product:

Role p ay dialogue.

o
-»
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INTRODUCTION

For every unit you have two options (described
here) to introduce the unit’s topic to your stu-
gents, The first option is to have your students
look at the presentation pages in the Activily
Book. The second is to use the collage (you'll find
it in the CD) which is a collection of pictures re-
lated to the unit on a computer screen, projec-
tor, or maybe print it and display it somewhere in
your classroom.

The general idea is for students o start focus-
ing their attention on the topic. In the first part of
every unit we will give you some questions you
can use as a lead-in for the whole unit. You may
use all of them, some of them and obvicusly add
some of your own,

1. Look at the pictures, what do you think the
topic for this unit is?

. What professions can you see?

. Do you see a profession/job that you like?

. Woulid you like to work as one of these people?

. What do you think all of these professions
have in common?

g AW N
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P BREAKING THE ICE
Track 2
We suggest you give students a card with jobs
or professions written on them like: firefighter,
paramedic, doctor, veterinary, cop, etc. Play
track 2 from the audio CD and instruct your stu-
dents to listen to the scunds from the recording
and stand up if they think their profession is on
that scene.

Get them te think abcut what a person of that
protession would say and how he or she would
act.

HOW MUCH DO YOU KNOW?

The purpose of this activity is for you to assess
how much your students already know about the
topic and to activate their previous knowledge.
Consider aspects like vocabulary -words they
know and might use in other contexts that also
apply to this particular social practice of the lan-
guage-, but also knowledge that is nct related
1o language, but to the topic and context, even
if students are not able to express it in English.
Keep in mind you're not only teaching language
but also culture and content.

You may decide to make teams considering
the students different levels and abilities. Try
arranging teams with mixed abilities including
both strong students and weaker cnes in the
same team.

Teashing siensayy

When you orrange teams of students with mixed
abilities it is very important to monitor that every
student in the team porticipates, since strong stu-
dents will tend to dominate. On the other hand,
weak students will also benefit from interacting
with the stronger ones.

Play the recording again and ask them to
imagine a scene, then in teams, try to play cut
a dialogue from a short scene with those char
acters. Have them write down a few key paints
to help them talk. If you see they have trouble

Breathe English

starting an interaction you can write some lines
on the board t¢ support them or just encourage
them to try.

A g
a

Track 3

READ TOGETHER

You may consider a time to prepare students
for the reading while activating their previous
knowledge and introducing the topic. You may
wish to use this first activity before the reading
to elicit some vocahulary relevant to the reading,

Before reading, with the class arranged in
small teams, students talk to their classmates
about what they would like to be when they grow
up. In the Reader's Book. you'll find a Reinforcing
our Oral Expression Competence Exercise (Read-
er's Book pagye 6), which has more guestions to
discuss in order to introduce the tapic. This is
a good time to monitor that teams are speak-
ing English. Then ask them to browse through
the pages and try to predict what the reading is
about,



While reading, a way to handle this activity is
to go trrough the stary from the Reader’s Book
{ volunteer... along with your students. Before
starting the story, students decide which of the
professions mentioned in the reading they like
best; this question goal will keep them inter-
ested. ‘We recommend stopping to check under-
standirg and also tc make students participate
by eithar asking them scme questicns, getting
them to describe the images or making predic-
tions ahout what may happen in the story, tc pro-
mote tteir understanding.

Teochar jargon
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After reading you can ask them f¢ reflect
using guestions like: Which professions are im-
portant because they help other pecople? What
profess ons do people depend on?

They might research a professicn that serves
the community. You can do this in the ICT room
in case you have access to one, or ask students
to research at home by browsing the Internet.
locking at books and magazines or talking to
their pa ents.

GETTING THE STORY

Try having your students working collaboratively.
Make pairs considering the different levels and
abilities of students and this time pair up stu-
dents with similar levels. Let them know they can
read it s many times as they consider it neces-
sary, in crder to extract specific information and
fill in tha visual crganizer. Afterwards. you may
have pairs compare their work with others,

Some teams will probably finish before oth-
ers, it's recommendable to use pairs with a high-
er English level to help monitor other pairs that
might be having problems to complete the exer-
cise. Encourage the monitors to help and explain

the exercise to the other pair, rather than do their

work for them.
You can collect this exercise as evidence for
further assessment.

Toushing sirutasgy

Pairs or teams of similar level encourage students
to try harder in order to achieve their goal rather
than waiting for someone else to do it. Just make
sure to decide these kinds of pairs for activities
which are achievable so you avoid frustrotion.
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STEP 1 TO PREPARE YOUR ROLEPLAY

Remember that every activity throughout
this unit will help your students to develop the

Serving others



project, however the four steps are milestones
that you may use as indicators tc assess your
students’ progress. Whenever you see the icon
for evidence portafolic, you can consider these
as subproducts to be taken into consideration
for formative and continucus assessment,

Consider arranging teams mixing students
with different levels and abilities. These teams
will be together for the entire duration of the unit
in order to elaborate their final product, so con-
sider students that will work well together. If pos-
sible listen to your students’ opinion about who
they would like to wark with, and arrange them in
such a way that they'll benefit from each other's
strengths.

Invite your students to think of a situation in
which community servers would be needed. For
example, an earthquake, a car accident, a flood,
a lost animal. Tell them to imagine the scene and
decide which characters will participate. If you
have access to ICTs, this is a good time for them
to browse the web looking for ideas, encourage
their autonomy by supperting the idea of finding
information by themselves.

Breathu English

Then ask them to think of possible gquestions
to ask for help in these situations and how to an-
swer them. Students are likely to need support at
this stage.

Now, ask them to think of questions tc ask for
informaticn in this situation, like "Where can |
report a water leak?" or "Do you receive lost ani-
mals?". You may also set the situation and ask
your students idea about how to achieve the task.

You can collect this exercise as evidence for
further assessment.

USE ENGLISH LITTLE BY LITTLE

1. For this activity we recommend you read aloud
the dialogue to help your students to soive the
task. Use the answer key at the back of the
pock. Another suggestion is to make pairs
of students with a similar level and instruct
them to organize the dialogue. Read it aloud
tegether, because this might help them reiate
the phrases. This dialogue and others similar
to this one, can be used as medels for them {o
write their own.

2. After the first activity, students read their dia-
logue aloud in order to confirm their answers.
This is & good moment tc work in pronuncia-
tion features.

** TIME TO LISTEN

Track 4

1. Before listening it is a good idea to get your
students 1o look at the pictures and try te pre-
dict the general topic of what they will hear.
Accept any answers. as they are only predict-
ing. Then play track 4 and have them relate the
images to one of the characters above. Play
the track again to check their answers. Have
them check their answers with a partner. Af-
ter listening, have them reflect about the top-
ic. These dialogues can also work as models
for them to write their own, you may decide
to take advantage of the recerding and have
them write down the guestions used there to
ask for information and possible ways to an-
swer them, An idea to work with this exercise



isto find a pattern for them to be abie tc make
new guestions by modifying only a part of
the phrase, For example: Can | help? Can +
person + action + 7 Have them make similar
guestions asking informaticn about different
topics.

2. Afterwards, students check their answers
with a classmate. This is a time to promote
peer correction and collaborative work,

UNIT
1
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Track 4 | ' I

SHARED WRITING

The idea of this activity is for students to par
ticipate in the writing of a profession's profile
as an activity that will give them some practice
for thei~ project realization. First, have your stu-
dents explore the photographs, and brainstorm
about them. Later, encourage them to find the
suitable words to complete the profiles, Ask to
compare their answers with other team's and
once ycu all agree on the best, collectively write
them down. Finally, they will use the last box to

create a profile of their favorite job or profession
independently.

R saagtowan,
i

STEP 2 TO PREPARE YOUR ROLEPLAY

This is the second suggested stage of their proj-
ect. Remember that you and your students can
always tind a suitable way to do it. Students start
planning a dialcgue according to the situation
they have aiready agreed on. Tell them to con-
sider the guestions and answers from Siep 7 to
prepare your rofeplay, but now start by including
greetings like Helle, Good Maorning, depending
on their characters.

a) There is an example to be used as & model, It
considers three parts:

1. Opening: After the greetings, they should
use phrases that talk about what has hap-
pened depending on the situation they're
developing. This is the right time to use a
phrase asking for help or information.

Serving others



2. Body: This will be the main section of the
dialogue. Here, the information of the com-
munity service must be explained. And stu-
dents can use guestions to ask for more
information, and phrases to respond by
giving the required information.

3. The closing: Remind them tc use phrases
to thank the person that gave you informa-
tion about the service, then have the char-
acters say goodbye.

by Students ook up any words they think might
be necessary. Encourage them to use the dic-
tionary and become independent learners to
be able to write the dialogue and make a draft.
In order to do this, they must predict what they
want to say.

Let your students know that dialogues are
usually presented in speech bubbles and this vi-
sual design requires the dialogue to be written
as spoken.

This is a recommendable time to read the sto-
ry from the Reader's Book again. Have them an-
swer the Reading Comprehension Competence
exercise {page 17 from your Reader's Book).

Breathe English
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A text can and should be read more than once,
since this will improve understanding. However,
you should assign a different task for every time
they read it in order to avoid repetition and lack of
interest from the students.

GET CREATIVE

1. What follows is a suggested procedure of how
to answer this task. At the ICT room, students
research a different kind of community ser-
vice. If you don't have access 10 ICT, have stu-
dents talk to teachers and other members of
the community by making an interview.

2. They answer fthe questions to inform their
classmates about the service.

3. Then, they join the sentences (excluding the
guestions) using linking words to form a para-
graph in the blank page. Follow the Teaching
strategy below.
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A simple way to get your students to write is by
giving them a list of questions that are relatively
easy tc onswer. Make sure they use full sentences
thot include subject, verb and complement, in their
answers. Then, have them erase the questions and
join their answers by using linking words like then,
and, because, to make an informotive text,

SyH
r_ LISTEN LP?
Track 5

1.

It 15 ¢ good idea to use the images available to
encodrage your students to predict the topic
and the vocabulary before listening to a track.
Elicit words they might already know that will
appear on the track. Then students listen to
the information about an animal hospital and
circle True or False for each sentence.

. Students compare and agree on the answers.

UNIT
L 1

STEP 3 10 PREPARE YOUR ROLEPLAY

d) Encourage your students to share their drafts
with another team and gently correct each
other's mistakes in their classmates work and
underline them.

b Using a checklist, students point out whether
they have a greeting at the beginning and a
courtesy expression to thank the community
server at the end,

¢) Just have them identify the mistakes, rather
than correct them, this way you give each stu-
dent a chance to self-correct when they get
their work back and try to correct their own
mistakes. Then, monitor as they write a final
version.

THIK ABOUT i1

This book approaches learning from communi-
cative activities. Its focus privileges the devel-
opment of the social practice of the language
before the learning of certain formal aspects.
Therefore, the reflexion over certain aspects
will come during and after using the language
to participate in different communicative ac-
tivities. These sections of the ook will point out
different important vocabulary phrases, words
ar sometimes structures needed to achieve the
expected learnings. It is meant to get the stu-
dents to reflect about the language they're using
in each unit and what they have learred so far,

Students can use the language box to produce
language, either written or spoken. They may re-
member words and phrases they have learned so
tfar, and add them to the box.

Have them add phrases used to call out for
help, then practice reading them using differ
ent intonations, happy, scared, excited... It they
can't remember extra phrases, they may review
the previous exercises and leok for yuestions.

EXPRESS YOURSELF

1. This is a good time to let your students ex-
plore their creativity. Have them come up

Serving others



with different ideas in a brainstorm while
answering the questions. You can have some
advanced students write everyone's ideas on
the board. Then use those topics to talk about
a way young people could help out in their
community.

2. Encourage your students to use the ques-
tions they have been practicing to ask for
Information,

If you have access to ICT's they may use Inter
net to research more about the topic. If it's pos-
sible for the students to actually get involved in
an activity that helps the community, encourage
them to de so, invite them to tell you ideas of how
tc do so.

This is a good time to use the assessment
toois at the back of the book.

i
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ENHANCE YOUR CULTURE

All of the activities in the book promote a col-
laborative environment and are meant to create
an acceptive and inclusive learning environment

Breathe English

which promotes students’ development in all
the areas that form a human being. In this way,
a reading about culture might be meant to sen-
sibilize the learner about language diversity and
therefore promote respect towards the diversity
inside his or her own classroom, and an exercise
scived in pairs may provide important practice
to discuss in a friendly manner and reach agree-
ments in a respectful way. Even activities which
do not have the specific icon which refers to so-
cic-affective ability, still promacte collaboration
and require students to manage their emoticns
towards a peaceful and inclusive environment.
We know this is not easy to reach in many school
contexts, however, we strongly believe that by
persisting to promote collaboration and sensibil-
izing students about key topics, we will slowly yet
steadily move forward in this important aspect
of basic education.

Allthis being said, we have also included some
builets in specific activities in order to highlight
an opportunity fcr students to develop socio
emotional skills. In this particular case, it refers
to the satisfaction that helping others may bring.

Before reading, you may choose to talk about
earthquakes. Give students enough time to share
their experiences. Then, ask them how they think
survivors are rescued and give them time to
brainstorm different ideas using their previous
knowledge and ask them what they know abcut
Frida the rescue dog. Tell them they're going to
read about rescue dogs.

Read the text and use visual and contextual
clues to understand new vocabulary. Enccurage
them to guess meaning from context.

A suggestion that promotes understanding is:

1. Students read the text in crder t¢ have more
information about community servers which
they can later on use for the completion of the
project.

2. Studentstalk to a classmate about the service
this dogs and their trainers do.

3. Have your students read the words and decide
which of them are keywords according tc the
text,

4. In order to give students further writing prac-
tice as well as more opportunities to increase
their English vocabulary, you may have your



students write some sentences using key-
wore s they found in the previous exercise.
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STEP 4 TO PREPARE YOUR ROLEPLAY

If your students feel they need to rehearse their
dialogue before sharing it with their peers allow
them tcin order to feel confident before pregent-
ing it to the rest of the class. Then, present the
dialoguas to their own class or to other groups
as they wish,

This will be the closing of the unit, which en-
compasses all of the objectives of the unit.
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ASSESSMENT

The main purpose of this section is to invalve
students in their own learning process, by asking
them to pay attention tc what they are [garning,
how they are learning it and what they can do to
improve. In this sections you will usually find two
types of assessment:

Serving others



+ self-assessment
* peer-assessment

Students refiect on their cwn knowiedge and
their classmate's.

1. The first part of the checkiist focuses on their
classmates performance, they answer it while
they listen to the other teams present their
dialogues. Encourage them to be honest.

2. Then, they reflect on their own progress and
think of how much they learned and what
they're able to de with the language.

feacher iorgon
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UNIT 2
What do you think?

UNIT CONTENTS:

Learning Environment: Recreational and Literary
Social Practice: Understanding oneself and others
Specific competency: Read comics to discuss
cuitural expressions

Student's seif-evaluation instrument: Self-
evaiuation card

Hetero-evaluation suggested instruments: Peer
evaiuation card (Annex Unit 2]

Keep in mind what you want students 1o learn and
what they're going to be doing to learn it.

Learning key points:

* Read comic strips.
* Understand comic strips.
¢ Exchange opinichs about cultural expressions.

Product:

Discussion.

INTRODUCTION

To introduce this unit, have your students look
at the presentation pages in the Activity Book
or use the collage {you'll find it in the CD) on a
computer screen, projector, or maybe orint it and
display it somewhere in your classroom to elicit
answer to the following guestions:

1. What do you see in these images?

2. Which image do you like the most?

3. Do you recognize some characters?

4, What's ditferent about them?

5. What do you think is the topic for this unit?

BREAKING THE iCE

The purpose of this activity is to set the context
and introduce the topic, Start by asking your stu-
dents to name some famous characters. Then
guide them to use the clues in order to complete



the crossword puzzle. Remind them "across" re-
fers to Yorizontal words, while "down" refers to
vertical,

Make it fun by offering a prize to the first 3
students who finish.

HOW MUCH DO YOU KNOW?

The purpose of this section is to assess the
student's starting peint and to retrieve their pre-
vicus knowledge, which means this will be your
diagnosis. In this case, students look at the im-
ages first and brainstorm what they think the
activity is about. After doing this, they create
something with the elements on the page:

Squares to draw in.

Speech bubbles to write dialogues on.
Onomateopoeias to add to the scenes for sound
effects.

Drawings that tell a story.

The idea is for them to create a comic strip
using these components. Try not to interfere too
much: remember that you want to know how
much they know and how much they can do.
For instance, students might have some trouble
writing the dialogues, just help them remember
vocabulary and phrases they already know, but

What do you think?



give them a certain amount of freedom. Do not
correct accuracy at this point. Keep this exercise
as a diagnostic evidence.
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F__" READ TOGETHER

Track 6

a) Before reading, students look at the pictures
from "l want to hear it" on the Reader’s Book.
It's preferable to give them time to carefully
observe the images and predict what the text
is about. Then, they should reflect about what
they observed by answering the questions
from the Activity Book, It's not necessary to

Breathe English

correct mistaken answers because your stu-
dents will get a chance to correct themselves
tater,

b) Now they're going to read the text in order to
find out if their answers are correct. You can
read the text to your students remembering
to pause and ask guestions tc check under-
standing like:

"Who said that?"
"How does the character feel?"
"What has just happened?”

These questions will keep their attention fo-
cused and will keep you aware of their prog-
ress and understanding. Later on, you c¢an
play the recording from the CD, track 6, but
not during the first reading. Students check
their answers and correct their own mistakes.
After reading, students complete the Rein-
forcing Our Reading Comprehension Compe-
tence exercise from the Reader's Book page 25
with their opinions about the text. Model a few
examples if necessary.

AR

Answers will vary but here's an example:

1. What | found interesting about the story was
that axclotls can regenerate limbs,

2. What 1| found boring about the story was the
comments.

3. What 1 found irritating about the story was the
rude kid.

4, What i found shocking about the story was the
sacrifice.

5. What | found nice about the sicry was the
legend.

£¥H

F_* GETTING THE STORY

Track 6

1. Go back to the comic strip text "I want to hear
it" from the Reader's Book. Students analyze
the text features guided by the questions on
the activity. The idea is for them to reflect by
reading the comic strip and then generalize
certain features in order to be able to identify
them on other comic strips.



2. You can play the recording this time (track
6}. The purpose is for students to identify the
phrases characters use to express their opin-
ions and points of view. [t might be necassary
to rause the recording, to play it or read it by instouLtions Wwoewm Feghsh b ws oracten oy
again, then identify questions the characters G danies L Asher ond 1 crpes ol hointul with
use to ask for someone else's opinion. Vi- YOUNG oA,
sual learners will find it easier to identify the
phrases using the written text while auditory
learers will prefer the audio. You can also
have students represent the scenes inasmall  STEP 1 TO DISCUSS ABOUT COMIC STRIPS
play This will help kinesthetic learners,

Teacher jargon
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Throughout this unit, students will select a com-

ic strip about a relevant topic they have strong

opinions about At the end of the unit, they will
' discuss their comic strip as well as their class-
mate's, For the first step, the project should be
T explained and ask them to choose a topic.

You can give them a few examples to help
them chocse a relevant topic, like bullying or pol-
lution, art, culture. But ultimately, allow them
freedom in this regard. Students will be more
motivated to work and learn if they choose the
tonic themselves,

USE ENGLISH LITTLE BY LITTLE

1. It's often good to model a conversation, you

\ 7 ‘f 3 ‘ ; {”\ can use these phrases:
™ T -' + Why do you say that?
oDl

+ Do you think comic strips are interesting?
» What about you?

* | think so.

» That's what | think.
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If you think your students will struggle, you
could write the phrases on the board and go
through them a few times before turning to
the exercise. Then erase them,

Finally, students complete the conversation.

2. The Reader's Book i1s a good scurce for model

language. Students can consult it and try to
find an alternative answer for the questions,

What do you think?
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Track 7
Track 7 from the CD contains a conversation be-
tween Tony and Harmony, On the Activity Book
some sentences have been split in half, Students
must listen and then join the sentences’ haives
according to the conversation. You might have
to play the recording two or three times for stu-
dents 1o be able to sclve the exercise,

You can use this track again later on the unit
as a model for them to be able to write their own
lines to prepare for the discussion.

SHARED WRITING

This activity works better with the class in small
teams of mixed abilities. Students read the com-
ments and write the answers using their own
opinicn on the corresponding lines. You may
miodel an example on the board and make sure
everybody knows what to de. In some cases, the
comment requires them to ask somecne else

Breathe English

what they think, Teams should be monitored to
make sure they speak tnglish.

Faouning siruizyy

Yo

STEP 2 TO DISCUSS ABOUT COMIC STRIPS

a) This is the secend steo of the product and
a good opportunity to stop and assess stu-
dents’ performance. Here, students basically
start analyzing the comic they chase in order
to establish thewr opinion. They also start for-
mulating ideas they will later on use for the
discussion. Remember every single activity



contributes to the completion of the project.
howver, this is a milestone to consider,

b) The images on the book can he used by stu-
dents to find some onomatopoeias on the
scenes. They might not know the term "onc-
matcpoeias”; however, they are likely to know
what they are.

GET CREATIVE

Students look at the images carefully. Then they
close taeir books and answer guestions about
the imeges details. For example:

* Who appears in the pictures?

* What are they doing?

« What does the girl think about the show?
+ What happens then?

« What does the guy think about the show?

ST _{J’ T LB ATl il

t's rice to acknowledge the students who
know the correct answer without recpening their

books. Then they may open their book again and
complete the diglogue. The answers may vary
but not too much,

SIH

B LISTEM UP!

Track 8

Track 8 from the CD contains an argument be-
tween 2 students about comics. Students answer
afew guestionsto check their understanding. You
might have to play it several times for them to be
able to complete the exercise. Students should
draw first what they think is going on. Later, you
may pause the recording to help them get some
phrases to complete the dialogue.

It your students find this task too difficult, it
can be broken down into more steps. For exam-
ple, play the recording once for them to get the
general idea. Play it again for themto identify the
characters. Then again for them to get the first
sceneg, pause the recording and then continue
for the next one and so on.

Remember answers may vary, accept any that
match the general idea of the dialogue.

What do you think?



STEP 3 TO DISCUSS ABOUT COMIC STRIPS

a) This activity will work better if you arrange
the class in teams of mixed abilities for stu-
dents to talk to their classmates abcut their
comic strip. They brainstorm ideas and opin-
ions about it. The phrases below are mode!s
to help them. You can moniter to make sure
they're using English. They complete the
phrases from the Activity Book to scafford the
task.
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b) Students ask each other questions which will
later on be used as models, They write down
ineir answers on the book.

¢) Then, they use the previcus answers to com-
plete the diagram comparing the comic
strips. This task is considered an evidence of
student's progress. You may use it to assess
formatively and continuously.

This is a good moment to use the assessment
tools at the end of the book.
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THINK ABOUT 1T

This is another good time during the unit to stop
and assess student's progress. It's also an oppor-
tunity to get them involved in their own tearning
process. Ask them to review the textbook pages
they have already answered from unit 2 and fill
out the chart with phrases and concepts they
have learned this far. This wili make them aware
of their own progress.
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EXPRESS YOURSELF

1. In couples of similar abilities and language
level, students talk about the differences



between Mexican television and American Before reading, students can look at the im-
television. You can provide model sentences  age of Stan Lee and brainstorm everything they

for students fo imitate, for example: know about him. It's not necessary to give them
his name because it's likely that many students
| think Mexican films.., will be able to recognize him. You can write DC
| like .. Comics and Marve!f on the board and let students
lagree. discuss the topic for a couple ot minutes.
| disagree. Students read the text a first time in or
For example, ... der to confirm or deny what they have just
Wha" I mean is... brainstormed.

Another option is for students to look for the
exam.ples in the Reader’s Book and in previcus

EXEercises, et
Try t‘) rﬂomitor -to make Sure they‘re Speak‘ng Cultural note te learn more aboul an English speaking country
English, ‘:‘j‘;:;ﬁ:&:%{%gg{ .
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AR B

with their opinions. Pairs who finish first can (
monitor and help couples who struggle with E ' o
the activity, L ‘ o
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1. Read the text a second time in order to com-

ENHANCE YOUR CULTURE plete the task below. Here, students put into

practice some of the abilities they have been

This text is meant tc give students further argu- aquairing throughout the school year, like ex-
ments t discuss about comic strips. tracting main ideas and key words.

What do you think?



2. With the information they extract in the previ-
ous exercise, students can make a debate, The
sentence are meant to scaffold the speaking
activity.

STEP 4 TO DISCUSS ABOUT COMIC STRIPS

This task will work better if the class is arranged
in teams of mixed abilities, so that more ad-
vanced students can help others. Students dis-
cuss what they think about each comic.

a) Students should express their opinion in a re-
spectful way using phrases like:

"['think this comic strip Is interesting hecause
the topic is trendy."

"Don't you think this other comic is nice be-
cause the images are colorful?”

You can guide them to vary the adjective to
make different sentences in an easy way. For
example:

"] think this comic sirip is funny because..."

"I think this comic sirip is pretty because...”

"I think this comic strip is sad because...”

These prompts will heip them produce
language.

£) In order to be specific and give examples to
clarify their opinion students will use phrases
like:

"For instance...”

"For example...”

"Let me show you...”
"What | mean is that..."

They have been practicing these phrases
throughout the unit, this is the time for them
to use thermn with more freedom, It is alsc a
time to monitor the teams and assess their
progress.

cy Students ask for their classmates opin-
ions while you monitor the teams you can
remind them to use this phrases in their
conversations.

"Really?"
"Is that what you think?"

Breathe English

"Do you agree?"
"What de you think?"
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ASSESSMENT

Students reflect on their own knowledge and
their classmates'. The first part of the checklist
focuses on their classmates’ performance, they
should answer it after discussing with the other
teams. Encourage them to be honest. Then, they
will reflect on their own progress and think of
how much they learned and what they're able to



do with the language, while thinking not cnly of
their own perfermance but of their understand-
ing their classmates and how comforiatle they
felt during the spoken discussion,

Feedhack on their spcken language and
about -heir content can be given by the teach-
ers bu also by peers, Make sure to find some
good things to say. It is important to mention the
strong points as well as the areas of opportunity.

UNIT 3
The book of words

UNIT CONTENTS:

Learning Environment: Academic and Educational
Social Practice: Interpretation and follow-up of
instructions

Specific competency: Write instructions to use a
bilingual dictionary

Student's self-evaluation instrument: Descriptive
scale

Hetero-evaluation suggested instruments:
Questicnnaire (Annex Unit 3}

Keep in mind what you want students to learn and
what they're going to be doing to learn it.

Learning key points:

»

Read bilingual dictionaries.

Understand different comporents of oilingual
dictionaries.

* Write instructions.

* Peer review instructions.

Product:

Instructions to use bilingual dictionaries.

INTRODUCTION

To introduce this unit, our suggestion is to ask
your students to look at the presentation pages
in the Activity Book or use the collage (you'll find
it in the CD) on a computer screen. projector,
or maybe print it and display it somewherg in
your classroom to elicit answers to the following
guestions:

1. How many words do you think you know in
English?

2. Have you read a dictionary out of curiosity?

3. What is the longest word you know?

BREAKING THE ICE

You can start this activity by doing a review cf all
of your classroom vocabulary and as they say the
words of difterent objects have them take the ob-
ject. I you see they have problems naming things
give them a hand by pointing out other objects
like their Spanish book or Geography hook, etc,

1. Students read the instructions. You can an-
swer questions but if you decided to the the
suggestion of naming things and having stu-
dents take them you might want to step back
and allow students some self-organizing. You
can time them and then have them take or
switch item and see it they can do it faster.

2. Students sit down and you can just lift each
item for them to see and give them some time

The book of words
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to write the name down, Do the same for the
rest cf the objects.

BN
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HOW MUCH DO YOU KNOW?

Thisactivity'sobjectiveisto get studentsthinking
about instructions and how to give instructions.

Students will continue using their speaking
skilis in order to retell what they did for the previ-
ous activity. They will use the prompts given fo
them. It would be a good idea to walk around the
classroom hearing them and once you see they
are mostly done you can ask them to continue on
to the writing phase.

Once they are dene they might want to com-
pare what they wrote to what other classmates
they didrn’t talk to wrote.

S
b" " READ TOGETHER
Track 9
You can write the word HIEROGLYPHICS on the
board. Do they know what they are? Are they
similar to today's writing? Students predict how
they were deciphered. What are some ways we
can learn a language that nobody speaks any-
more? Do they have any original ideas?
Students go on to the Reader's Book and dis-
cuss what country they are associated with and
whatever they may know about Egypt.



You ¢ an read the story and have them listen to
it. To answer the compraehension guestions in the
hook they might scan for words.

Teacher jargon
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GETTING THE STORY

After reading the text, you might ask them gues-
ticns tc get their mind thinking about dictionar-
les. Where do they see words in two languages
side by side? Then, you can ask them if they think
they can learn a language just by learning what
the words mean (translating them into Spanish
for example). Explain this used tc be a method
many yaars ago but today it is not used as itisn't
considered effective anymore.
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To finish this part you could ask them to ook
at the alphabet sign and write their name. s it
hard? Why is it hard? Do they think it would be
different for the ancient Egyptians to write our
kind of letters?

STEP 1 TO WRITING INSTRUCTIONS
TO USE A BILINGUAL DICTIONARY

You can fry to get a couple of dictionaries to
bring to the classroom in case your students do
not have one. If it isn't possible take them to the
licrary in order for your students to have access
to one.

Students pass the dictionary around in class if
they don't have enough. It is important for them
to get familiar with it. Heip them if they have any
questions. ¥ you give them instructions con-
stantly and use as many sequence words as pes-
sible it will help them understand how they work
and also they can get the answers,

a) Once you have different students with a dic-
tionary they can gather around and ook at the
dictionary as they answer the questicns.

b) Note that dictionaries sometimes have differ
ent abbreviations e. g. if verbs are transitive or
intransitive they might have different abbre-
viation. You can also use an online dictionary
(English to Spanish) and gc from there.

¢) Students socialize their answers,

USE ENGLISH LITTLE BY LITTLE

It you follow the advice from the last exercise your
students should have heard the sequence words
a couple of times before this activity starts. They
will use their bifingual dicticnaries to lock up the
words, if needed they can make notes near the
sequence words of this exercise.

Students complete the exercise. They might
find different ways of using their words and it
is impertant for them to use them freely at this
moment.

Note: As they read the note about giving or-
ders with the bare infinitive {Infinitive without to)

The book of words



you can peint out it is something they have heard

all the time when you are giving instructions. For

example: sit down, read. open your bock, etc.
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Track 10

Students can use ftheir exercise to be encour
aged to learn by themselves and use their curi-
osity to achieve the expected learning cutcomes.

a) Students listen to the dialogue and complete
it. The answers are there to see if they can get
specitic information.

b) Students listen to the dialogue and read it.
This time they will try to get the generai mean-
ing and specific ideas. Also it will open an op-
portunity to speak about independence and
how knowledge doesn't always come from
other people. Tools for learning are available
and students should make the best of them.

Breathe English
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SHARED WRITING

Due to the first step of their project they should
be familiar with the words adjective, noun, verbs,
etc. They can look them up and this can be a
time to ask them about functions. Students get
in teams in ¢rder to speak about functions and
before they answer it they can look for exampies.

As they discover what each part of speech
does they could come up with examples.

As an extension in the classroom you can
paste with big signs at least three ceolumns:
nouns, verbs and adjectives and using recycled
paper write different words from past units and
you can refresh their memories and have them
apply their new knowledge.

STEP 2 TO WRITING INSTRUCTIONS
TO USE A BILINGUAL DICTIONARY

It you did the extension, this following activity
will be very easy for your students as they won't



have tc think about words. They will only have
to yet their dictionary and look for the words in
order to copy their definitions. They can use any
of the words you pasted on the wall or they can
come u with new ones. They can have complete
freedory as the more they use the dictionary the
easler It will be for them to give instructicons.

As a reminder suggest to conpy the abbrevia-
ttons at the beyinning of the word to realize that
the samre words sometimes can be used as more
than one part of speech (many nouns can also be
verbs and vice versa),

With this exercise your students should be-
come maore familiar with their dictionaries and
therefo e in the future explain and give instruc-
tions in order to use one will be easier.

GET CREATIVE

N this exercise students will write instructions
for the first time.

As an extension or as a lead-in. You can ask
a studet who does not have a sweater on and

nave them give him instructions as to how to put
it on.
You can write the following clues:

First, take the sweater with the sleeves above
your {head).

Then, put your (head) through the biggest
opening you can find.

After that, use your (hands) to find the sleeves
and your head to find the collar.

Get your hands and your head out of the col-
lar hole and then sleeves out and adjust it so you
feel comfortable.

Once they have done this have them answer
the exercise if they are not sure what it means
ask them to look at the pictures.

D

K> LISTEN UP)
Track 11

For this listening, students will be focusing hoth
in finding specific words but also in understand-
ing the general idea. You can start by completing

The book of words



the conversation, this shculd give them a goeal
for hearing the conversation. Students read and
listen to the text. Then they read the questions
and underfine or highlight the sentences in which
they found the answer.

Phone is & verb and a ncun. You can further
ask if they can think of any other words that are
both verbs and nouns?

As an extension you can continue adding on
to your list pasted on the wall with more words
{knowing they can go in more than one category).

STEP 3 TO WRITING INSTRUCTIONS
TO USE A BILINGUAL DICTIONARY

This will be a hard activity for some students but
they can go bhack to the different instructions
they have seen as a model in their book {(How
much do you know?, Use English iittle by little
and Get Creative). Also, notice the outline is giv-
ing them a hint about the order of the steps they
will describe.
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Students can decide how many steps they will
use. Sometimes it is easier to have more steps
in order to be specific about the action you want
people to do.

It it is possible for them to have a dicticnary
while they do this activity it might be easier for
them to look for a word and step to write down
what they're doing. Monitor their activity but
don't correct them. It is important for them to
have this as a draft.

THINK ABOUT IT

Asalead in you can draw a # on the board - what
is this sign called? It is actually called "pound
sign" or "number sign" but nowadays we maostly
call it hashiag. It is important for them to realize
you use signs like this in many other parts of our
lives even for Math, Sometimes we use them to
make notes or to write guicker but their meaning
always helps to communicate an idea.

Students match the columns and as they do it
you can write things on the board to see if they
can read them. E. g. breatheenglish1@email.com,
are you listening?, | passed the exam!

Note: You can also use the sign @ to speak
about e-mails and how to say them.

EXPRESS YOURSELF

This is one of the most important peer interac-
tions of the unit. This Is going to be their opportu-
nity to peer review their instructions in a spoken
and informal way.

Students get in pairs (hopefully each one of
them will have a dictionary).

Following the instructions from their class-
mates they will find whatever word they'd like.

Once every student has had the chance to
give instructions you can give them time o give
their classmates feedback as they read and take
notes under Step 3 of their books.

As support you can write these buliet points
te help them give appropriate feedback.



+ Do you see any misspelied words?

* Do you see clear sequence words (first,
than, after that, finally, etc.)?

» A-e any of the steps unnecessary? Which?

« Aqewe missing any steps? Which?

It would be good to monitor and point cut any

speiling mistakes or inaccurate use of sequence
words.

ASSESSMENT

Allew your students to independently under
stand iand complete this assessment,

- [P
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ENHANCE YOUR CULTURE

Studer ts read the text by themselves once. Then
you can read the text out loud for them,

As & suggestion they can listen to you read-
ing and use the abbreviations from the dictionary
to indicate what kind of words they are {making
notes between the lines),

Once they are done they can just write down
the words below. You can prabably ask for a copy
of this plus the words on the wall to be made in a
different sheet of paper in order to keep it as part
of the evidences of your student's progress.

If they do not understand some of the words
they can look them up in the dictionary.

STEP 4 7O WRITING INSTRUCTIONS
TO USE A BILINGUAL DICTIONARY

You can start by explaining that the instructions
they wrote under Step 3 were only a draft. Their
first attempt in order to write their instructions,
Since then, they have given the instructions
and gotten feedback from their classmates and
teacher,

They will rewrite it in a new piece of paper. If
possible, they can type it or print it. They should
take into consideration all of the suggestions
from peers and yourself.

Use this as your evaluation and you may also

" add it to the student's portfalio,

Cufturai note 1o learn mote about as English speaking country
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The book of words



ASSESSMENT

Students look at their instructions. Suggest to
read them objectively highlighting the verbs
which give an order, the sequence words and if
they can find 3 nouns, 3 verbs and 2 adjectives,

Then if they can foilow their instructions to
look for a word and they can find the different
words they should mark what percentage of ac-
comphshment they think best expresses their
level of mastery.

UNIT 4

Silent words

UNIT CONTENTS:

Learning Environment: Family ang Community
Social Practice: Exchange views of 2 community
service

Competency: Write dialogues and interventions
for a short film

Student’s self-evaluation instrument: Written
reflection [Annex Unit 4)

Breathe English

Keep in mind what you want students to learn and
what they're going to be deing to learn it.

Learning key points:

* Examine silent short films.

* Find and differentiate general sense and
important ideas.

¢ Create dialogues.

Product:

Seript for a silent short film.

INTRODUCTION

To introduce this unit we suggest you to have
your students look at the presentaticn pages in
the Activity Book or use the collage (yeu'll find it
in the CD) on a cemputer screen, projector, or
maybe print it and display it somewhere in your
classroom to elicit some answers to the follow-
ing questions:

. What do you see in these images?

. Which image do you like the most?

. Do they make you feel something special?

. What do you think the topic will be?

. Which place from the images would you like to
be at?

N & W N o~

BREAKING THE ICE

A way to work with this activity is to explain to
your students that you are going to play a game.
Remember that this part of the class is to have
them engage in an English context. Have your
students open their bocks in the first activity.
Give them some minutes to check the meaning
of the sentences that must be clarified by the
drawings and make them reflect that apart from
the actions, the sentences also say how the ac-
tions are made (by the use of adverbs).



UglIr2d Silene words

. Have your students match the sentences with 2. Read the sentences as you ask them to make

the pictures. the corresponding  movement/mimicking.
Then, they might practice in pairs, one will
do the movement and the other will have tc
guess, when one of them guesses the right
sentence. They can use the book as a support
to remember the needed language. Have them
take turns to do this.

1 e ~
L
= A . HOW MUCH DO YOU KMOW?
T - .

w i m In this unit, we will be talking about several ex-
o pressions of SILENT LANGUAGES: Body lan-
0 ” 0 quage, sign language and the silent language of
' n LA W old films. Although they share silence, they are

w4 e i ¥ 3 very different communicative actions,
| - The purpose of this exercise is o find out

how much your students know abcut BODY
LANGUAGE.

Body language is the nenverbal, usually un-
conscious communication through the use of
postures, gestures and facial expressions.

Silent words



1. You may decide to have your students solve
the exercise as a whole group or in teams. You
may draw a similar chart on the board. Write
the words BODY LANGUAGE in the middle
and tell them that this is your main idea and
you will complete the other circles with what
they know about body language. If necessary
use more spaces than the provided in the
book, your students may acd some spaces too.

2. Use the images from the book in order for your
students to reflect about body language and
how effective it is to convey messages.

e
.

Body
Language

@3>

<
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P’ READ TOGETHER
Track 12
Before Reading the story, you may ask your stu-
dents to lock at the photegraphs of the Reader’s
Book page 39 and try to guess what the story will
be about.

Then ask them to read the sentences on page
38 from the Reader's Book and circle TRUE or
FALSE (Reinforcing Our QOral Comprehension

Breathe English

Competence). If there are words your students
don't understand, support them to understand
the meaning or ask them to use a dictionary. Play
the tape twice and ask them to answar individu-
ally, then if necessary play it again and this time
ask them to compare their answers with a part-
ner. If they disagree they will try to justify their
answer but in English, when most of vour stu-
dents agree with the answers check the exercise
with them,

Talk about the nature of actions, and that cer-
tain actions can provoke different emotions in
us.

1. A suggestion is to ask your students to cpen
their Reader’s Book in the story of Charles
Chaplin and to read along as track 12 is played.
in order to practice their pronunciation.

2. After that, in couples ask your students to
comment on what they think from different
parts of the story. You may write the following
words on the board: funny, tragic, tcuching
and happy. They may reflect on emotions,

3. Later, they can illustrate the chart in their
notebcoks.

GETTING THE STORY

In this exercise, you wili be checking comprehen-
sion from the story as well as the words that can
help us link two ideas together {linking wards).
The emphasis will be on the comprehension.

1. Ask your students to complete the words from
the box.

2. You may invite students to swap their book
and check the answers with their classmates.

3. Then, as they check the examples have them
deduce the meaning by completiny the match-
ing exercise.

Later, invite your students to deduce the use
of the linking words and give them more exam-
ples of how to use them, if necessary. Finally you
may encourage them to do the same.



what genre they belong to. Consider down-
loading the clip in your computer in order to
see it in the classroom.

Teacher jargon

Pinadong wotds: © el 2re e i WG £0h0ag TWD

Or et o e e odd oxress of b) In teams try to write as many names of films
ferd o mpasnnn b fagim o aptd 90T DeGoisst ond as you remember accaording to their genre.

tharalon. Ask for example:

"Do you know the name of any drama film?"

c) Invite your students to look at the photo-
L graphs and describe the chjects and place
Eﬁh‘; o - S they see. Support them with the vocabutary
e | ' 3 they don’'t know and then ask them to pre-
. . , . dict what the story will be about. Accept any
O O answer and remind them that all answers

are correct at this point, because we are just
anticipating.

‘ . This is a good time to read the story from the
brkingueds o Reader's Buok again, Have them answer the Oral
' Comprehensicn Competence exercise {(page b1
from your Reader's Book).

, el
y A ‘ ,J 10 WHITE & SCAIFI FOR & SILENT SHORT Fiad
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STEP 1 TO WRITE A SCRIPT e e e e
FOR A SILENT SHORT FILM %ﬁfﬁﬁg%wwﬁ yresrmme =ra gy

(L SN Sk Ee

a) You may beqin this exercise by telling your stu-
dents that when we talk ahout films, stories or
books, they are divided in different GENRES,
Have them open their books and explore with
you the different genres that exist, You can
also invite them tc clarify the understanding
of eech genre by giving you examples of films
they have seen.

For homework, ask them to lock for some si-
lent clips from Charles Chaplin and decide

Sitent words



USE ENGLISH LITTLE BY LITTLE

Explain to your students the following hypotheti-
cal situation: you and your friends are making
plans to spend the weekend together. This ac-
tivity should retlect their everyday life so have
gveryone give an idea of how to spend this time
together, Ask them to use their ideas of what
they would hike to do with may and might to ex-
press in a soft way their hopes and desires, as in
the example: | might like to see a horror movie.

Sovic-wmotional ability
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Maybe you can continue giving more exam-
nles until these sentences are understood. Then
ask them for some oral examples before having
them answer the exercise by themselves.

lﬁ-ﬂ
e TIME TO LISTEN
Track 13
Before having your students listening to the di-
alogue, they might lock at the drawing in their
books and anticipate what the dialogue might be
about. After that, have them read the guestions
in the exercise and support them if need it. You
might set a goal question as we discussed in the
orevious unit.

Suggestion: this might be a good time to re-
read the story about Charles Chaplin.

.

You may decide to have your students sit in
teams of three. Ask them fo look at the illus-
trations in the Readcr's Book (trom the Charles
Chaplin story, page 51). Later, they will try to
retell the story in order using the drawings as



clues. Have them decide the order of participa-
tion and say something about the first drawing
{agree and write number 1 in the circle).

Next, the other two participants will add some
informaition that had not been previously men-
tioned. Then, agree on what drawing comes next,
write the number in the smail circle and the sec-
ond participant will continue with the descrip-
tion and so on.

SHARED WRIT:NG

This ex=rcise will have two parts, make sure you
guide them through them. This is a suygested
way of doing it.

1. After watching the film The Kid have your stu-
dents think of different sentences the charac-
ters could have said. In the first lines, ask your
students to write the sentences down they be-
lieve hast,

2. In the second part, have your students ex-
chan‘je the information they wrote with their
friends, have them talk to” more than one
classmate and find some other good ideas *o
write down.

Remeomber these sentences must be written
ina dialogue layout, not as a narration,

STEP 2 TO WRITE A SCRIPI
FOR A SILENT SHORT FILM

The students will now see the ¢lip from Charles
Chaplin about a window seller who encourages
his little scn to break some windows by throwing
rocks sc that he can have work.

If you can play the video in the school it will
be perfect, but if the conditions do not a'low if,
ask your students to expiore the clip at home by
themsel/es. To watch it go to the following link
https://coo.glidddpgx.

Talk vsith them about the film and their opin-
ion about this story. Later. make sure they

understand the concepts presented in the book
such as topic, plot, purpose, and target audience.

Dear teacher, in case you orfand your students
can't have access to Internet, there are two pho-
toramas (included in the cd) so that you and your
students can explore the sequence of tne events
of the film The Kid.

g}"ﬂ
S LISTEM UP!
Track 14

There are some questions about a recorded text,
you might decide to use them as a guide to pro-
mote the oral competence.

THINK ABOUT IT
Encourage your students to use their answers

but also to try to communicate other ideas of
their cwn.

Silent words



Go over the language box with them or let  a) Have your students look at the film again

them expiore it by themselves and make sure ev- and check they completely understand what
erybody understands how tc use these concepts. a main character is. Then ask who the main
Use the information from the box to recycle

character in this film is as well as the sup-
knowledge from the previous activities, m s | v SUP

porting characters. Remind them that the

main character of the story is the most im-

portant person, or the one whose story is

P,_ told.

R : b) Recycle their knowledge of body language.
Can they think of any examples of clear
body language used in the film? Answer the
guestions.

c) Asthey see the film ask them to complete the
chart with the words in English that they know,
encourage them tc write as many words as
possible and support them when necessary or
suggest the use of dictionaries. They will use

o these words later on to be able to write their
o e dialogues.

d) Ask your students tc gather in teams of four

and perform the clip just by mimicking.

m B 70 WRITE A SCRIPY FOR A SILENT FrLR
7SR, A —— .
(RN f s 1

Fastuhing sireruey -

Aithough there is no consensus, some experts agree
that the least amount of time a student shouid be

rr
exposed to a word to make it into their passive vo- s
cabulary {vocabulary that is understood] is seven
times. In order to be able to actually use the words,
which is known os active vocabulary, they should
be exposed to them onother seven times,
3 &

STEP 3 TO WRITE A SCRIPY

FOR A SILENT SHORT FILM ﬁ ﬂ ﬂ a

The following sequence of events is a sugges-
tion, you can always come up with some more
suitable ideas for your group.

Breathe Engiish




TIME 7O LISTEN

This is an exercise to be read by the teacher as
an exercise to develop the comprehension of the
oral ex wression. Students must find the described
word, later they may practice the signals a little bit
as a way to awake awareness about differences or
they can even find out some other new words,

1. Move your hand in front of your forehead anc
open and clese the tips of your fingers.

2. Close the tips of your fingers and use them to
touch your lower tip with them. At the same time
oper your lips without separating your teeth.

3. Cloge your hand in a fist with the thumb out of
the fist and touch your cheek two times with it
as you show your teeth,

4. Close ycur hand leaving the index finger out.
ther take your hand in front of you as if your
were: pointing to the floor in front of you.

USE ENGLISH UITTLE BY LITTLE

In this exercise you are geing to find scme pic-
tures that correspond to the film The Kid, you
may begin to focus your students' attention tc
the pictures and ask them to describe the pho-
tos. At this point these images must be familiar.

You may decide to let them guess what the
written part is about or actually explain them the
text are some suggested dialogues that match
with the photos. Have them work in couples to
match the dialogues with the photos.

GET CREATIVE

One characteristic that ycur students must
learn, is that in order to have good writings they
must consider that many revisions are to be done
hefore actually publishing a work.

Finally, ask them to register and illustrate their
dialogues on a separate piece of paper.

A guite recomendable way to encourage stu-
dents to do good writings is by having their prod-
ucts displayed.

a) Have your students write the lines they
consider appropriate for the silent film The
Kid. Ask them to write them as they come
to mind, they will have time to arder them
in the right sequence. They might get feed-
back from their classmates in order to im-
prove them. Make sure to monitor these
exchanged so that the feedback is polite
and useful, :

b) Now, you may ask the students to write the
sentences in the right sequence and include
the character that would have said them.

c) Have your students add some adverbs and
linking words to make the sentences sound
better.

STEP 4 TO WRITE A SCRIPT
FOR A SILENT SHORT FILM

Students might rewrite their dialogues making
sure all of the edits and corraciions are taken
into account.

Make sure your students illustrate their dia-
logue to have a visual aid in order to remember
what they will do as they perform their silent film
in front of their ceer or some other groups.

Encourage your students to have a nice expe-
rience acting the play.

Silent words



You might have them get in teams according
to the number of characters in the clip and have
them choose the character they want to perform,
Tell them to consider the following aspects and
the fact that they can get characterized. Remind
them they can use sound effects and props for
the play to be more attractive.

Ask tnem to pay close attention to:

a) Verbal and nonverbal language according to
their audience.
b) Volume and speed according to their stage.

ASSESSMENT

Ask your students to write a list of things they
learned in this unit and share their answers with
their partners,

Guide them by reminding them the activi-
ties, classes, readings. listening, etc. they went
through in order to achieve each expected
learning.

Breathe English

UNITS
What the future will bring

UNIT CONTENTS:

Learning Environment; Recreationa’ and Literary
Social Practice: Recreationai expression

Specific competency: Produces constructive
forecasts about others

Student's self-evaluation instrument: Checkiist
Hetero-evaluation suggested instruments:
Anecdote (Annex unit 5)

Keen in mind what you want studen:s to learn and
what they're going to be doing to learn it.

Learning key points:

* Understand examples of written forecasts.

+ Listen and identify ways to express future actions.
* Ask and answer questions to understand
forecasts.

Create forecasts.



Product:

Forecasts.

INTRODUCTION

To intreduce this unit, our suggestion is to ask
your students to look at the presentation pages
inthe Activity Book or use the collage (you'll find
it in the CB) on a computer screen. projector,
or mayte print it and display it somewhere in
your classroom to elicit answers to the following
guestions;

1. What do you see in these images?

2. What do they represent?

3. Do you think of your future muci?

4. How nany years will pass for us to see some
of the things in the images?

BREAKIMG THE ICE

In this fi st activity the idea is for them to recover
previous knowledge and in a very informal way

they start creating forecasts and analyze their
classmates strengths and weaknesses.

You can help students by asking them to do
the activity by themselves and then gathering
their ideas on the hoard, write down as many
nrofessions as possible. What are some of the
gualities they wouid need for each profession?

As they get up and start yiving the piece of
paper with the profession or name just watch
and make sure they're using the suggested
phrase.

Once they're all done you might ask students
to share one of the professions they think they
might have and ask the classmate who gave it to
them to reflect on what are the skills or charac-
teristics they see in their classmates which can
lead them to be successtul doing it.

HOW MUCH DO YOU KNOw?

As a merely diagnostic tool have them complete
the sentences If it proves too difficult model
some examples.

You can make a brief explanation {make sure
to make an immediate connection to the fact

Whoat the Future will bring



ail of these verbs are related to actions in the
future).

Don't ask them 1o correct their answers. Once
you go over the meaning of the words have them
check their answers by themselves.

Ak ath s Il KR TM
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hﬁ‘-’“ READ TOGETHER

Track 15

1. Students answer the guestions in pairs you
can show fhem the pictures from the Reader’s
Book page 56.
As they see Jules Verne's photograph explain
he was born in 1828, It possible show them the
cover of the hook ‘From the Earth fo the Moon’
- when did humans reach the moon? The an-
swer is 1969 - as you can see it was more than
hundred years later.
You can encourage them to continue their
conversation after hearing this information.
Have them reflect on how these predictions
can have an influence on what scientists dis-
cover or research.

Breathe English

2. You should get them excited abcut hearing
some predictions about what will happen in
the future.

Go to the Reader's Book and have them speak
about what they predict will happen in the future
in terms of:

« Transportation

o Communications
« Global Warming
* Books

Students read the book and you can stop to
check the vocabulary words with them.

Students highlight or underline the different
phrases or sentences which forecast or predict
what will happen.

To close the reading answer the questions
about Jules Verne's predictions, the meaning of
tha phrase step back and what they think is more
likely te happen.

BY . walciemes
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GETTING THE STORY

Once you have read the story with your students
try to have them start thinking of the visual orga-
nizer without looking at it yvet.

You may have them write down the 4 topics
they telk about and have them think of the main
prediction they have - once they do it then you
can go to the exercise and as you play the re-
cording of the text they can answer i1, Also they
can highlight the predictions and use that infor-
matior to fill cut the visual organizer.

STEP 1 MAKING FORECASTS

As they start their project they will use a dic-
tionary (if they have access to Internet at school
this could be an opportunity to start getting ac-
quainted with some websites and resources. For
examp.e, this website; https://kids.naticnaigeo-
graphic.com/explore/nature/predict-the-weath-
er/. There you can talk about & kind of forecast
{weather).

Asg they find the meaning of forecast you can
have thern think of the forecasts they have heard
and have the rephrase them.

Note: You can find more resources for you and
your students at the end of the Activity Book.

USE ENGLISH LITTLE BY LITTLE

This erercise is crucial for the development of
their ahility to speak about the future and using
future verbs.

According to your teaching style you can ex-
plain the usage of each of word want expresses a
desire you have and you must use to’ after that,
might expresses a possibility for the future and
you use a verb right after that, be going to ex-
presses a plan you have for the future and you
must change the verb to be according to the sub-
ject of ~he sentences and, will expresses a deci-
sion yo J've taken recently.

Students match the words and then they can
check their How much do you know? exercise and
see if they were right or not.

8
&‘t-" TIME TO LISTEN

Track 16

Try to do this exercise right after the Language
Exercise - they can focus on spotting the word
for the usage they're asking.

Students relate each question with one of the
Use English little by little exercise. Once they've
done it correctly they can answer it.

If needed, you can support them writing the
words Tony and Harmeny use for each question.

gu HEIR IR IR

Tomh 14 _ I

SHARED WRITING

You may continue recovering information from
the past couple ¢f exercises about the different
words and this time you can even try to start
making them produce their own sentences and
forecasts for themselves and their classmates,

As you know having them forecast different
things they will do in the future is a way of recog-
nizing their weaknesses and their strengths.

You can read their answers at the end and try
to menticn mistakes in order to help them.

What the future will bring
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STEP 2 MAKXING FORECASTS

Students do some research about different jobs
and how they have evalved over time. They should
try to ask people they know or their families and
then try to see how their work has evoived over
time,

a) It is possible for them to come to the class-
room and lock for words and some infor-
mation frem you and you should quide
them when it comes to reliable sources of

Breathe English

information, for example, online encyclope-
dias like Britannica.

b) Once they have done their research and they
have decided on the job they would like to
speak about students think of how technology
can chanye WHAT they will do.

¢) Finally students think how the place of work
(office, hospital. etc.) might change in the fu-
ture and how it will affect them.v

GET CREATIVE

Students have the opportunity to use a first con-
ditional without realizing 1. You can mention
they are using IF as a possible future or a rea
possibiiity and then they will be explaining wiat
happens as a result.

You might help students understand the mean-
ings of the sentences before they complete them
and then they can share their writings together.

ASSESSMENT

As students finish the last activity this could be
a great extension for it.




Stucents can orobably take it home sc they
can have more accurate and more thought out
responses. As the assessment says you will be
grading their ability to write and use the struc-
tures to speak about the future se having time te
accomahish this task would be ideal.

$YH

o LISTEN LP!

Track 17

In this section they will hear different sentences.
This will be a great opportunity to talk to your
studen:s about intonation and the stress on dif-
ferent kinds of phrases and words.

As they listen students think about how we
cnange our intoration when we ask guestions
and explain it is the same in English.

As you hear the questicns and the sentences
you can point out how raise the tone af the end
of the guestions and how the words NOT are
stressed.

Toachsr jargon
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THINK ABOUT IT

This languagye box is a better explanation of what
the First Conditicnal does.

As students read the usage and the rules you
can try to make a list with them of things that
might appen in the classroom. For example,
cpen the door, open a window, drop a pen, efc.

Once they have read the instructions and go
over thz structure and tenses needed for it you
can try for the students to think of the results
ot all of those things that might happen in the
classroom.

et A2 ST

STEP 3 MAKING FORECASTS

You can have students remember that forecasts
need to take into account the past and the pres-
ent to think about what will happen in the future.

As they are trying to make a forecast they
should try and think about what tools or things
people with that profession and how long age
is it they acguired said tools. If they continue at
this rate what will the job be in 15 years and then
think about what will happen in 50 years.

As they write it down you may monitor their
answers and that they're using the words might/
will/going to. ete.

EXPRESS YOURSELF
As your students read this exercise we can focus

on some letter clusters that are not common in
Spanish. for example I, sh, oo, etc. Before you

What the future will bring



start speaking students might look at the ques-
tions and spot words like afternOOn, SHow,
wiLL. Have them look at the text The Future and
find more. This is a good time to practice the pro-
nunciation and guide them through it,

You can use this time to also remind them that
they should use a guesticn intenation when ask-
ing and stressing the negative word in order to
make them clear.

Students can have some time to ask and an-
swer the questions while you menitor their work
and help them with their pronunciation.
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ENHANCE YOUR CULTURE

This reading can be approached individually,
they might recognize future words and verbs,
different letter clusters that are not common in
Spanish and the vocabulary words.

Once they have done it they can read it by
themselves, then compare guestions with cne
classmate and then join ancther pair. By the
time they have spoken and discussed the text
and their answers they should be very accurate.

You may check the answers and have some
students read out loud as well. You can ask

Breathe English

students to read a sentence each and then the
next classmate will read another sentence until
there are no more,
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STEP 4 MAKING FORECASTS

In orde- for students to have enough space they
can use regular letter-sized sheets of paper and
write down their forecasts. They can add a cou-
ple of iltustrations or drawings in order for the
message to be understood clearly,

You can give them some time and polish their
writing and their vocabulary, make sure they use
words like will, might, gaing to, etc.

Students paste their sheets on a wall (at least
for that class) and read them in turns, they can
even vete for the best forecast and you can leave
the best ones displayed on the classroom wall.

ASSESSIMIENT

a) Students reflect after they read everyone's
forecasts. Use the key points in the check-
list 1or them to assess their own progress
objectively.

by You can ask them to verbally remember some
of tha predictions their classmates made. And
then each one could say their own in case
they forgot everyone's. Have them remember
their vote and they answer the questions.

UNIT 6
My systems, my body, myselfl

UNIT CONTENTS:

Learning Environment: Academic and Educational
Social Practice: Search and selection of
information

Specific competency: Write notes to elaborate
human body systems

Student’s self-evaluation instrument: Checklist
(Activity Bock pages 93 and 96}

Keep in mind what you want students to learn and
what they're going to be coing ta learn it

Learning key points:

* Study and comprehend information about the
human body systems.

* Suggest and respond questions about the
human body systems.

* Take notes that report the human body systems,

¢ improve dialogues in teams with the teacher
support.

Product:

Notes for a human body system diagram.

INTRODUCTION

You may begin by haviny your students lock at
the CD pictures and guess what they are about,
find different organs and ask them to try to imag-
ine where they are inside their hady, also, have
them close their eyes and imagine different or-
gans or systems, take an imaginary trip inside
their bodies. For example;

Look at this organ, do you know what it is? It's
a kidney, Touch your body where you think your
kidney is, close your eyes and see your kidney, do
you see how it works? What do you think it does
for you? Repeat the activity with several other
organs or systems as long as your students show
interest. You can also ask one of them ta lead the
activity with a chosen organ or system. At this

My systems, my body, myself!
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point, accept their answers and tell them they
will learn about their body functions throughout
the unit.
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BREAKING THE ICE

This yame will lead the students to bagin think-
ing about their own body and how it moves; the
teacher can also take advantage of this activity
to give a review about the parts of the body and
face. Before beginning this activity {and in gen-
eral) it is important that the whole instructions
are given, it we fry to give details and exptana-
tions when the students are standing up it will be
harder to keep therr attention. Tell your students
that they will play a game in couples, they will

Breathe Fngiish

need to stand up in front of a partner and cne
of them will be the person while the other will
pretend to be a mirrer where the movements will
he reflected, so "the mirror person” has to imi-
tate the movements of their partner. They cannot
touch each other. When the teacher indicates it.
they will change roles.

Tyasming sormeuyy



HOW riUCH DO YOU {ROW?

In advance. the teacher might bring a white flip-
chart per team as wall as markers. The teams will
ne formed after these instructions are explained
to them. {The photograph inthe Activity Book will
give them a good idea of what is expected from
them).

a) Inteams, find someone who wants to have her
silhcuette drawn on a large piece of paper.

b) Draw her/his silhouette. Nor the marker or
you should touch his/her bhody.

¢} Observe the sithouette and in teams, remem-
ber "he organs you know that are inside the
body. Make agreements with your partners
about where they are and search their names
in English in the dictionary (if they don't have
one “hey will use you as support).

) Draw the oryans, using one different color per
systam and write their names.

e} When you finish share your work with your
partners and compare the information that
everyhody wrote and drew.
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Track 18

READ TOGETHER

This might be a gcod moment to ask your stu-
dents to open their books in the story "Yes, alco-
holis a drug too." Ask them to go throughout the
images and make predictions about the stary. Tell
them they are going to listen to the story as they
read along the text and after they finish listening
tothem they will have to complete the exercise in
their Activity Book.

The three pieces of information they have to
find out are:

» The topic.

+ The intended audience (for whom was this ar
ticle written?).

« 3 purposes of this article.

GETT:MNG THE STORY

Explaintoyourstudentsthata mind map consists
of crganizing the most important ideas about
a topic: creating links amonyg the main ideas
that will be principally represented in drawings

My systems, my body, myself!



and words. Mind maps help the left side of the
brain remember better, that is why i1 ig recom-
mendable to use many colors to remember the
information. Ask them tc open their books and
analyze the example there.

Talk to your students about the impertance of
reading the texts several times in order to under-
stand them bhetter, Then, ask them to read the
text again and use it to make a mind map about
the nervous system,

STEP 1 TO MAKE A HUMAN BODY SYSTEM
DIAGRAM

Teaching knowledge
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In this exercise the teacher might set students
in teams to fill in the chart, explain they can use
any source of information such as: bocks from

Breathe English

the library, texts from school and Internet. Then,
check with them the information they have been
asked to find and have them fill in the chart.
Again, as in any other case adapt the activity to
your reality according to your school or students’
resources as well as their computer skills and
always make sure they know what is expected
frem them to answer.
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USE ENGLISH LITTLE BY LITTLE

This exercise is divided in two parts, in the first
part your students are going to read about the
respiratory system and then wili have 1o match
some names of the parts of the system with the
diagram following the text and the drawing in-
formation. If they are not sure ailow them to use
other sources of information te complete the ex-
ercise. Make sure they understand the system
functioning.

'n the second part, they will learn about the
urinary system, tirst ask them tc read the text.
You may ask them to observe the diagram and
allow them to ask you any vocabulary word they
can't understand.
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The urinary system

Kidoeys
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Have them answer the spaces Lsing sentenc-
es like "These are the kidneys", when they finish
they may compare their answers with a partner.
using complete guestions and answers to ex-
change informaticn.

E.g. Is this the bladder? Yes, it is.

H
K TIME TO LISTEN

Track 19

You may decide to begin this activity by asking
your students what they remember about the
skeietal system. Write down on the board all
the words related to the system that they can
remember as well as related facts about the
system.

Have your students read the instructicns in
their books and figure ocut what they have to do
in the exercise, clarify they will listen to a teacher
giving & talk about the skeleton system and how
to take care of it. You may explain what is note
taking and demand them to write usefui and in-
teresting ideas in their books.

My systems, my body, myseif!



SHARED WRITING

You may begin by asking your students to share
ideas about the circulatory system, the ieacher
writes the words and ideas on the board, Later
ask them to observe the diagrams in their books
and answer the questions by deducing the
infarmation.

Have students read the text and after clear
ing up their guestions have them complete the
heginning of the sentences with the information
they have learned. Tell them they have to write
complete sentences.

Breathe bnglish

The circulotory system




STEP 2 TO MAKE A HUMAN BODY SYSTEM
DIAGRAM

Now, you may decide to ask your students tc
think about all the systems of the body they have
studied so far and decide on the one that draws
their aftention the most. Have them find a part-
ner witn wham they share interest and fill in the
first part of the exercise. Ask them to write as
many ideas and information as they remember
about that system, they may also add some other
information they research.

Afte- having made this brainstorm exercise
together, they may decide to write numbers at
the be¢inning of the sentences or circle the infor
mation in different colors that support them dif-
ferentiate which information must be together in
a paragraph. Once they have decided on the or-
ganization of their ideas, they must write it down
tidy on the second part of the exercisa.

D I R PO T W R Iy SV STETA IR P

it is recommendable to monitor this activity
closer and support your students by offering help
at outirg their ideas in order, doc not be very strict
about accuracy but focus on communication.

Students must feel they can communicate their
ideas in English even in a simple form.

ASSESMENT

Invite your students to asses themselves and re-
flect their own learning progress about.

9
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You may try beginning this activity by asking
your students how this unit has made them re-
flect about the way they can take care of their
bodies to be heaithy. Tell them they will listen to
an interview between a famous doctor and an
athlete talking about the muscular system, how
to improve muscles and take care of their heafth,
Have them read the guestions in their stu-
dents’ books before playing the CD so that their
brains get ready to catch the information. Play
it as many times as necessary until most of the
group gets the answers,

My systems, my body, myself!



Without giving them a mark for right or wrong
answers, check their answers together on the
board.

GET CREATIVE

In this exercise and after tistening to the conver-
sation several times, ask your students to sit in
couples and create a similar cialogue to the one
they have just heard.

™,
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STEP 3 TO MAKE A HUMAN BODY SYSTEM
DIAGRAM

Get the text you wrote in the step 2 of how to do
a human body system diagram and exchange
it with another couple. In their books they are
going to find some questions about the kind of
information they can ask to get some feedback
and be able to improve their cwn writings, they
will also read the other coupie's text and provide
them with some feedback tco.

Breathe English

THINK ABOUT IT

This is just a reminder of how to use some of the
most common punctuation signs, read them to-
gether, explain the differences, solve your stu-
dents' questions and give some examples as
necessary. Also, you may ask them to go back to
the previcus exercise and correct their punctua-
tion signs according to what they have learned
in this activity.

23
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EXPRESS YOURSELF

Ask your students to find somebody they have
not worked with during this unit and exchange
some ideas about what they can do to take care
of their systems and their bedies in general. Tell
them they can use their books to get some ideas
from the images and the notes they have taken
throughout the unit,



STEP 4 TO MAKE A HUMAN BODY SYSTEM
DIAGRAM

[n this part of the project the students may check
their texts in couples, ask them tc pay attention
to the punctuation rules, to the correct spelling
of the words and rewrite the text on a separate
sheet of paper, a poster or the way they have de-
cided to present their jobs.

This Is also the time to make the diagram of
their system; in order to do this, the teacher will
have to let them know in advanced about this last
step o the project so that they can make agree-
ments about the materials they are going to use
as well as the format. Accept any cf their ideas,
don't tall them to use a specitic material, encour-
age thueir creativity and problem-sciving abilities.
Students love to work in creative activities.

ASSESSMENT

This is the time for your student to reflect
about what they have learnt, so make sure they

understand all the statementis and give them
some minutes to answer this assessment.

You may ask them to talk to a partner about
their achievemeants and how those achievements
make them feel. They can also talk about their fa-
vorite activity and how they feel communicating
their ideas in English.
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UNIT 7

I've got questions

UNIT CONTENTS:

Learning Environment: Family and Community
Social Practice: Exchanges associated with
information of oneself and of others

Specific competency: Exchange likes and dislikes
in an interview

Student's self-evaluation instrument: Checklist
Hetero-evaluation suggested instruments: Rubric
(Annex Unit 7)

Keep in mind what you want students to learn and
what they're going to be doing to learn it.

F've got questions
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Learning key points: -

* |isten to likes and dislikes in an interview.

* Understand gist and main ideas of dialogues.

* kxpress likes and dislikes in written and spoken
diziogues.

Product:

Dialogue about likes and disfikes.

INTRODUCTION

To introduce this unit, our suggestion is to ask
your students to look at the presentation pages
in the Activity Book or use the collage (you'll find
it in the CD) on a computer screen, projector,
or maybe print it and display it somewhere in
your classioom to elicit answers ta the following
guestions:

1. What are the people in the pictures doing?

2. What do you thirk is their profession?

3. Have you ever been interviewed?

4, Do you think it is easy to be interviewed?

5. Do you think it is hard to interview someone?

Breathe English

BREAKING THE ICE

You can start the class by asking if they know
what Bingo is. They sheuld know it's a game like
Interia’ but they use numbers and the chjective of
the game is to get your card completely markead.

You will play a similar name only this time in-
stead of numbers you will be trying to mark all of
the card with the names of people who comply
with the instructions on the board.

It would pe a good idea to go through every
square and check for understanding. As they get
their books and a pencil or pen and walk around
the classrcom asking for peopie to sign with
their names if the sentences applies to them you
can venture asking some of the questions as ex-
amples to see if they ask the guestions properly.

OCnce a card has been completaly marked re-
mind them to say BINGO.

OCnce one cf them has finished you might take
the winner's book and ask the guestions yourself:

Were you (Fernando) born in November?
Do you {Susana) walk to school?
Do you (Eli) like horror movies?

Etc,



HOW MIUCH DO YOU KNOW?

This exercise is basically to check previous
knowledge about questions. You might want to
allow them to answer it and before you check an-
swers explain how guestions are formulated in
Englisk as a form of review. [t is ok for them to
make mistakes. Once they are done if you think it
necessary share the information abou questions
presen-ed below. Even though this is not a gram-
mar bcek and our objective is purely communi-
cative we can make sure to check for accuracy
every once in a while, This is a gcod way to make
sure thair errors are not fossilized,

Teacher jorgon
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Questions in English use an auxiliary and that
can change according to the tense.

For example: Do you think English is easy? Did
you understand the text? Have you learned this
before?

These are Yes or No questions,

Auxiliaries can take the form of a modal verb
of the verd to be,

For example: Are you happy? Can you move
please”

Auxitiary + subject + verb + complement + 7

Not all of the questions must start with the
auxitiary, sometimes the start with the question
words: what, when, where, who, whom, why, and
how.

For example: What kind of music do you like?
How are you feeling? Wny do you say that?

Note: Remind students that in English we only
use one guestion mark at the end of the question.

If yoo 1 choose to explain the grammar behind
questicns you can ask your students to go back
to their book and they should see the pattern you
taiked about in their answers.
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In order tc activate previous knowledge and as a
lead in you may write down the letters HP on the
board. What do they think they represent?

The suggested order of activities is the
following:

1. Go on 1o the Activity Book. Get your students
in pairs or trios and have them ask and answer
the questions. Listen to their differentanswers
and encourage them to answer in English.

2. After their discussion have students skim the
text. What do they think the text is going to be
about? Elicit answers and try to get the gen-
eral meaning.

Teacher jurgon
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Your students can answer the exercises from
the Reader’s Book first - make sure that as you
read students check the glossary. The guestions
from the reading is easy and you should let the
students read and answer the questions them-
selves, Then, you might start the listening exer-
cise - play the audio - and have them answer the
questions as a team. You can have them count
out loud in English every time they hear Emma,
also have them listen to the word FAMOUS and
check what they say next. Listening for specific
words for the movies’ names and also listen for
numbers when it comes to the guestions.

GETTING THE STORY

By this time the students should have read the
story and listened to it af least once or twice.

As a suggestions you should guide them
through the meaning of the questions and allow
them to look for keywords again in order to an-
swer the guestions.

oNY
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You can ask them to start underlining the sen-
tences that led them tothe answers. In the future

Breathe English

this might become a habit for them. It is sasier to
find specific pleces of infermation when you lock
for keywords.

TIME TO LISTEN

For this fistening activity you will have to read
and help your student complete the activity. Try
to use different voices and you might want to try
and focus on the questions intonaticn {rising and
falling accordingly).

This is what you'll read:

Francisco: Tiffany, it's been years since we
last saw each other,

Tiffany: | know cousin! Let's catch up. Do you
still like playing soccer?

Francisco: Yes, | do. I'm actually playing for my
school’'s soccer team. Do yeu still like hip-hop?

Tiffany: Yes, | do. | love singing and dancing tc
it. By the way, did you like the movie Coco?

Francisco: Of coursel It was awesome. | think
Gael Garcia Bernal did a wenderful job deing
Hector's voice.

Tiffany: | agree. | would love to meet him.
Which artist would you like to meet?

Francisco: I'm not sure. [ think I'd like to meet
Natalia Lafourcade. | love her songs. By the way,
do you still love pizza? | remember it was the only
thing you wanted to eat.

Tiffany: No, Francisco. My eating habits have
improved a lot,

Francisco: I'm glad to hear that. Well, let's eat,
we don't want our food to get cold.

This could be a great time tc start monitoring
if they are writing questions properly and you
might extend the activity by writing the dialegue
on the board or project and have students do a
role play.

STEP 1 TO MAKE YOUR INTERVIEW

As a start of this activity an idea could be to
have them come up with different questions you
can ask to someone you just met about different
topics - write what they say on the board using
sentences rather than questions (E.g. Like foot-
ball/piay sports/like pizza, etc.). Then you could



nave them choose four topics frem the board and
then pose questions - use this as an cpportunity
to walk arcund the classrcom and answer any
questions your students may have.

As vou see students struggling to come up
with more gquestions in order to contribute tc the
communicative skills you might have students
start sharing what they came up with and who-
ever is missing some questions can enrich them.

Question Teps
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USE ENGLISH LITTLE BY LITTLE

You can start this activity by asking some stu-
dents cuestions like: Do you like pizza? Do you
like soccer? Do you like English? Do you like ta-
cos? As you hear their answers reply with empa-
thetic phrases (I see, That's great, Me too, 1 know,
etc.).

As part of your explanaticn you might explain
that just as in Spanish when you talk to scme-
bedy it is impertant tc et them know you are
paying attention ic them and that you are able to
create rapport with the other speaker when you
use these phrases.

Additionally you might want to io read the
questions, the answers, and the empathy phras-
es - as your stucents highlight them anc try to
see the rest of the sentences in order to match
them property.

NIy
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Answer Empathetw oy

ASSESSMENT

Use this moment to evaluate the progress your
student have made and reinferce what you con-
sider necessary.

8
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Track 22

This activity can be done in the same class. As
in the last exercises you can extend the exercise
as you hear the audio, for exampie: you can have
them locate the empathy phrases or have them
clap once as they hear any of them.

In crder to have another exiension exercise
you couid ask them and write on the board dif-
ferent ways of expressing something you like or
you don't like.

I've got questions



[ like

| love

{ hate

| don't like

They can listen to the audio again and using
the Venn Diagram they might write down the
things that each of them like (the overlap use for
things they both like - look for phrases like me
too, efc.),

SHARED WRITING

It possible. project or make copies of the script
from the last activity. Seeing the information in
written form might make this activity sasier for
them,

Even though there is very little information for
them to complete, students will have to get some
vocabulary words from the listening, they will
use their knowledge about how to make ques-
tions and vocabulary.

in teams have them come up with answers
and then ask them to read the conversation In
pairs out foud,
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S5TEP 2 FOR YOUR INTERVIEW

a) Now, the idea is for the interaction pattern to
change and students can get in pairs - they
will be joining their efforts to choose two top-
ics each, They will be writing on their part of
their dialogue. One student will take the right-
hand column and the other students will take
the left-hand column,

't is important that your students understand
that both will be asking and answering gques-
tions and in order for it not to be boring they may
use different topics (they will take 2 of the 4 they
chose in the first step) and they will perfect their
guestions. if you think it viable you can pair up
someone with a higher level with a student with
a lower level as they will have to ask guestions
and answers we can make sure their participa-
tion will be balanced.

GET CREATIVE

Before this activity we suggest the students to
make a list of things they like and things they
do not like and something they liked as children
and semething they didn't like. You can probably
use the board and write LIKE/DISLIKE and ask
scme of them cut lcud and then have them write
it down and continue inviting them to speak to
each other and out loud.
The activity can take place as follows:

1. As they finish the list they will write the first
part of the exercise. Of course, the answers
may vary. Make sure they use -ing for the past
tense (E.g. When | was a child | liked bitING
my nails) and that should make the writing
very easy.

2. Once they finish, they will exchange their lists
with a classmate. Then they will write the sec-
ond part. They will swap lists one mcre time
with another classmate in order to finish the
activity. At the end have them swap books
with other classmates so they get a chance to
read what their classmates wrote abcut them-
selves and others.



ASSESSMENT

This Is a good time to use te evaluation instru-
ments at the back of the book.
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Track 23

Conversations happen all the time and it is im-
portant to understand the main message - why
they are speaking and what they are trying to say.

As you listen to the audio it is a good idea to
centinue getting your students ready to answer
these questions: why are they speaking? What
do they agree te de? Does Tony think he can win?
Does Harmony agree?

You can write these questions on the board
and as they listen and fill in the missing parts
we invife you to have them reflect on those
questions,

One of the main objectives of this exercise is
for them to start understanding the main idea of
any kind of conversation.
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THINK ABOUT IT

We invite you to follow the instructions from the
book - this time you will only help as a guide for
your students. it is of the utmost importance for
them to realize they can learn individually, Have
them locate the questicn tags by themselves on
the conversation.

Then, you might write on the board write
sentences about your students. E.g. My stu-
dents don't like Justin Bieber, ?
Students can go up to the board to write down
question tags. Every time this happens ask them
it they're using the opposite (affirmative, nega-
tive) and if they're using the right subject and the
right auxiliary.

You can do an extension activity asking them
to look at the sentences about their classmates
from page 105 and use them io practice. E.g.
You didn't like spiders when you were a child. did
you? You like reading, don't you?

I've got questions
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STEP 3 FOR YOUR INTERVIEW

Students get in pairs. Today they will be writing
their script. What they plan to say on their in-
terview. They use both books. They should have
two different interviews written down by the end
of this activity (one in each book). They will be
switching roles as interviewer and interviewee.
First they should write down the guestions and
ask their classmates to think what their answers
might be. They do not need to memorize them but
they should try to stick to their script as much as
possible so their phrases and questions (includ-
ing empathy phrases and their question tags can
be used).

Allow them encugh time to write down their
guestions and answers and make sure you check
everything they write as there might be mistakes
you should correct but focus mainiy on the ques-
tions, empathy phrases and question tags. Mark
the mistakes but ask them to correct them and if
needed give another group explanation.

Breathe English
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EXPRESS YOURSELF

After they have written their script and before
they start thinking about presenting their inter-
views It would be a great idea to practice. Once
again, they should follow the script but it is not
necessary for them to memorize it. You might
want to walk around the classroom listening and
checking for pronunciation. It is of the utmost
importance for students to feei confident and if
they nead to double check what they wrote allow
them do it during this stage. Always take time to
answer questions and allow extra practice.

ENHANCE YOUR CULTURE

By this time students should be familiar with the
vocabulary on this reading.

Students read the first paragraph. Students
might try to predict what do they think the reading
will be about? Exercises like this should help them
with their reading skills by predicting the content.



You can read the text out loud and have
them follow with their fingers the reading. As
you finish reading students read the ouestions
by themselves. They rephrase the questions or
paraph-ase them. Once they understand them
nave them read the text by themseives or in pairs
and answer the guesticns.

You can reaily use this reading to get them
excited about their coming interview. This is the
time in which you can use the advice and maybe
we'll be looking at the next anchorperson of the
evening News.

ASSESSMENT

After the Express yourself activity you can re-
ally have them going by improvising and produc-
ing language with this assessment. You may ask
them things that are not scripted.

STEP 4 FOR YOUR INTERVIEW

a) Thisisthe final step of the prcject and you will
use this to assess how much your students

nave advanced in terms of coming up with
guestions and being able to answer them, us-
ing questions tags and phrases to show em-
pathy with the speaker.

b) Allow them some time and let them know they
should be aware of the things they will be as-
sessed on and in order them to raise aware-
ness of the things they have learned and
accompiished they will lock at t their script
and will rewrite what the exercise asks for.

't is crucial for every student to receive feed-
back. It is important for their effort to be recog-
nized but also to let them know their areas of
opportunity.
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ASSESSMENT

1. Have students reflect after they present their
dialogue, The questions are to be answered
with Yes, In process or No. Even if they might
have room for improvement they should be
haonest and say if they have made any preg-
ress on the way they ask questions about likes
and dislikes, how they can talk about my likes

I've got questions



and dislikes, their understanding of guestions
tags and their ability to show empathy in a
conversation.

2. Then have them write down a little paragraph
about what they have learned. They can leaf
through the pages of this unit and reflect no
how much they have actuaily learned.

UNIT 8

Tell me a story

UNIT CONTENTS:

Learning Environment: Recreational and Literary
Social Practice: Literary expression

Specific competency: Read classic tales
Student’s self-evaluation instrument: Checklist
Hetero-evaluation suggested instruments:
Descriptive valuation scale {Annex Unit 8)

Keep in mind what you want students to learn and
what they're going to be doing to learn it.

Breathe English

Learning key points:

* Select and revise classic tales.

* Understand main ideas.

* Compare variants of pranunciation and spelling.
* Speak about key events,

* Write about key events.

Product:

Big book.

INTRODUCTION

To introduce this unit, students lock at the pre-
sentation pages in the Activity Book or you could
use the collage (you'll find it in the CD) on a com-
puter screen, projector, or maybe print it and
display it somewhere in your classroom to elicit
answers te the following questions:

1. What do you see in these images?

2. Which image do you like the most?

3. Do you recognize the characters?

4. What do you think is this unit’s topic?
5. Do you know some of these stories?

BREAKING THE ICE

This activity will introduce the topic for the les-
son: scary stories. Stucents read a clue and
guess the story it refers to. If you have access to
a projector or a TV, use the image from the CDC
and project. You can also print it to use as flash-
cards, If you don't have access to any of these
resources, use the images printed in the Activity
Book. This can be handled as a whole group ac-
tivity. Make it fun.

Tutoking soromaey
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HOW MUCH DO YOU KNOW?

Students ask each other the guestions on the
Activity Book and discuss the topic in partrers
before answering their own guestionnalire indi-
vidually. This gives them an oppertunity to ac-
tivate their prior knowledye and to remember
information related to the topic. Then students
answer the questions on their Activity Bock.

The purpose of this exercise is to check stu-
dent's previcus knowledge about stories in

Tell me a story



general and concepts related to them, such as
"characters” and "settings". It is also a aood op-
portunity to assess how much related vocabu-
lary they handle. However, always remember
that even though they might not know or use the
aporopriate terim, or might not understand the
meaning cf a certain word, that deoesn’'t mean
they don't know the concept or don't have the
required knowledge. A student might not under-
stand the word "character" and yet be able to
identify the characters from a story.
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Track 24

Consider three momenis when reading a story:

1. Before reading, students look at the images
and try to predict what the story is about. The
images in the Reader’s Book are resources, you
can use them to get their atiention focused
and tc create expectation.

2. Talk about ghost stories, can your students
remember some words related to ghost sto-
ries? Use this time to elicit words they might
already know that will be used in the reading.

Breathe English

The first competence exercise from the Read-
er's Book can also be used before the reading.
It uses very simple sentences to get students
toc understand the general idea of the begin-
ning of the text. Then it asks them to consider
what the story is about.

3. Now, students read the story Fragments from

The Canterville Ghost from their Reader's Book
to find out what's different and original about
this ghost story. Make sure you ask this when
they start reading. This simple mission will
give them a purpose to keep them focused
and attentive.

L
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GETTING THE STORY

After reading the story once or twice, students
analyze the visual organizer and clarify any
terms they don't understand. You may guide
them through the meaning of the concepts anc
allow them to go back to the story in order to
complete the visual arganizer.

This unit is set within a Recreational and Lit-
erary environment, so its emphasis is on reading



comprehension. This skill is easily combined with
written expression. The Reinforcing our Written
Expression Competence exercise from the Read-
er's Book is meant to further develop these skills.

_ Tousuhing siruis) ©

Stort by asking students to locate keywords i the
recding. Then, have therm underhine the most rel
evant sentences. In the future this nught become
habit for them. {ts ease to find specific informa
tion when you loor for keywords,

Students read the story again during a ditfer-
ent class. The question goal should be different
this time. For example. you can ask them to read
and wr te down how many times the ghost paints
the stain, or to decide who their favorite charac-
teris. You can also use the CD this time and have
them follow the reading while they listen,

After this second reading. students answer
the cornprehension questions from the Reader’s
Book exercise. Guide your students into answer-
ing the questions by using simple but com-
plete sentences. It is very important that you

emphasize this: sentences must include the sub-
ject, verb and complament. This way, at the enc
of the exercise they can use these sentences and
gut them together in order to create a paragraph.
Finally, they will add a few connectors. This is a
very easy activity that makes it possible for them
to produce written language.

STEP 1 TO MAKE A BIG BOOK

Remember every activity in the unit will help
your students tc complete the project and
achieve the expected learning outcomes. How-
aver, take these steps to guide you and your stu-
dents through the completion of the project. This
moments will be your cue to stop and assess
your student's progress so far. The sub-products
resulting from the steps may be collected as evi-
dences as part of the process of formative and
continuous assessment. In this case a big book
refers to an anthology of stories transcribed and
illustrated on cardboard.

It is recommendable to arrange teams of simi-
lar language levels and abilities. Each team will
choose a story, write it and illustrated in carc-
board in order to put several stories together and
create one big bock of scary stories,

a) Allow students to activate their previous
knowledge by talking about all the stories they
know. If you have access to ICT's you could
ask students to research some stories online,
If you have a library at the school, you can also
take them there to research. It docesn't mat-
ter if they only find bocoks in Spanish, because
latter they will write the story with their own
words in English. If you don't have any of these
resources at hand, have students interview
their parents and other teachers, X

b) Students will chcose a story. Once they know
which story they will use, they will locate the
key elements and information in that story.
Students can copy the visual organizer from
the previous exercise cn their notebocks and
extract the same information they did from
the Reader’s Book, now from the story they
chose. Later, instruct them to complete the
information below.

Tell me a story
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USE ENGLISH LITTLE BY LITTLE

1. Students will start this activity by brainstorm-
ing stories they know. They can make a mind
map on the board inviting classmates to add
information. They might elicit characters, set-
tings, and other elements from those stories
from each other.

Once you consider there are enough ideas
on the board, teams of students organize all
the information from the brainsterm into the
chart on their ocks.

Students look at the verb column and discuss
It they think verbs should be in present or in
past tense in order to tell a story.
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2. They can use these words to make very simple
sentences. You might ask them 1o give you an

Breathe English

example from every column and combine the
words to make a sentence, then elicit from
them a few more examples. One option is to
modell by writing a couple of sentences on the
beard. Once you're sure students get the idea,
have them write sentences by themselves.
This type of activities will increase students’
confidence in producing language.
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H_: TIME TO LISTEN

Track 24

Students will listen to Fragments from The Can-
tervifle Ghost from the CD's track 24, They may
use the images from the Reader’s Book as sup-
port, but remember this is a listening activity.
Learners will discuss the gquestions witn a class-
mate in other to direct their attention towards
some features of spoken language. You can allow
them to reflect about different accents accord-
ing to nationalities and variants of pronuncia-
tion. They may also use this to relate words to
their spelling which they will later compare for
differences accordingly.



STEP 2 TO MAKE A BIG BOOK

Teacher jargon

Listening for Gist | & ity Lobowslt oo o a) Students reread the story they chose for their
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Students work in pairs, We recommend chogsing
studen-s of similar language level and abilities to
work tcgether. Students complete the sentences

. ' G L z‘f* (e w.‘“ﬁg oy
by using the story from the Reader's Book. Some ‘ .
I b KRR R TN it b

students will finish first, they can check their P
answer and then monitor and review the work of .
learners with a lower language level.

These sentences can be used later in the unit -
as examples for students to imitate while they D
are doing their project.
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« gttacked the woman.

b} It is possible that your students are able tc
identify key events in the story and vet not be
able to say them in English. It might be sasier
for them to identify key words. Brainstorm
words from their story and classify them in
different groups. Now it will be easier for themn
to combine words from ditferent categories
in order to make sentences that express key
events. This is a practical way to simplify pro-
duction for them and help them to increase

& their confidence in the use of language.

Tell me a story
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GET CREATIVE

1. Students brainstorm 3 nouns that can become
characters. it's nice to encourage them to be
creative and not repeat the ones their class-
mates have.

For example: dog. princess, policeman, mon-
ster, etc.

Now, they think of 3 adjectives, 3 verbs, 3 plac-
esand 1 object and write them down. It's better if
they say random things like spoon, jump, and res-
tfaurant. These words should be random tc make
the final product funnier,

2. Once students have decided on these words,
they must distribute them along the story
below. They will follow the indication under
each line to write the appropriate word. For
example, if they chose a dog, a firefighter and
a witch to be their characters, they must write
dog on the line above "1 character", firefight-
er on the line above "2 character”, and witch
on the line above "3 character”.

Breathe English

New they will choose and underline the ap-
propriate proncun for each sentence accord-
ing to what they wrote. Remind them that "it" is
used for animals and things. The result should be
something like;

"Once upon a time there was a basketbail
player. He was funny and he lived in the park.
One day he met the actress who was very small.
They jumped together. The next day they ran in
the Supermarket. But the evil postman didn't
want them to be happy. He was athletic, So he
sang to separate them. That day, ali of them
went to the beauty parlor, and they used a magic
comb to make peace and from then on they all
lived happily ever after.”

Once they finish, read the different stories. No
two stories should be the same. After reading, let
them alter and fix the stories to get a more logic
ong. Copy the stories into cardbcard and paste
them in a visible place for other students to read
them, or have them read them aloud for their
classmates.
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Track 25

Studeris fisten to the legend of Sieepy holiow.

Before listening you could ask them if they've
heard about it and find out how much they
know. Perhaps they have watched the film or
the TV series. All this knowledge will help their
comprehension.

Play the CD, track 25. The group listens to the
story. Ask them to order the events as they hear
them.

You could give them some time after listen-
ing to -ead the sentences again and try tc order
them logically.

Then play the track again allowing them to
check their answers.

You might have tc play it a third time.

If some of the stronger students finish before
the rest of the group, they should stay quiet, so
the rest can hear.

Students can compare their answers with
each cther and correct any mistakes they might
have. If they don't agree in the answers, play the
track again for them to check.

After listening, scme students could retell you
the story. If you have access to ICT's they can
research scme more about the legend.

"
s

THINK ABOUT IT

It's a good idea to get your students to remem-
ber the reading fragments from The Canterville
Ghost, and find some phrases they think are
comman in stories. They can look for this phras-
es on the story they chose for their project and
point out the cnes on the box. They sheuld add
more phrases or words 1o each category.

One strategy s to talk to your students about
the differences between American English and
British English. You will find some examples in
the box. Students could also research about it
online or in the library.

Tauehing seraisegy -

STEP 3 TO MAKE A BIG BOOK

a) Students work in teams tofill in the chart with
infermation from the story they chose for their
project. This way it will be easier for them to
re write the story. Afterwards, they can use
that information to write the first draft of their
story.

b} Students exchange their drafts with other
teams and look for mistakes. Then, they un-
derline them and give the draft back to its au-
thors, You can also point out some mistakes
for them to correct but it is important to give
each team a chance to correct their own mis-

~ takes. Only after you have given them this op-
portunity, solve the ones they couldn’t correct
on their own.

¢) The class before this one, ask them t¢ bring
some cardboard. Have them copy the final
version of their story.

d) Nustrate the story.

Tell me a story



3. You can repeat the procedure with a

new phrase: | was when
SE T e ws Brainstorm some feelings
B e e and write them on cne side of the board to

work as a word bank for students. They will
talk about moments in the story that made
them feel a certain way. Finally, students com-
plete the written exercise,

[2onhibng soracsyy
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EXPRESS YOURSELF

1. Make pairs and have students talk about their "
favorite story and what they liked about it. ) ' o *
These twe guestions on the board will maxe it
easier for students to ask them:;

a) What's your favorite story?
&) What do you like about it?

2. For the beggining of this activity the group will
interact in lockstep, working with the entire
group and then work in pairs so that everyone
in the class gets a chance to speak. Write an e
example on the board and have a few of the
stronger students imitate it. For example; My
favarite story is . Some students
should complete the phrase, they can even
write it on the hoard, until the rest of them get
the idea. Write another example on the board: -
[ like from , o
and repeat the procedure. Then, they will have
a chance fo practice with tneir pairs.

Breathe English



ENHANCE YOUR CULTURE

1. Before reading, students discuss the title of
the story, They go to the glossary and make
sure thoy understand the title. Then use it to
make predictions about the story. After that,
they're going to read the story to find out if
their predictions were right, You can use the .
imag=s from the CD to help them understand [
the s ory. They will read quietly one paragraph :
at a t'me and stop to check understanding.
2. After reading. students go back to the story
and identify the key events. They underline sy
the rmost important events and then divide -
the s—ory into three parts in order to fill in the Srgiaeng Devehpmern £y
Cha'.t N R .

After this activity, students may find the rest
of the stary online or in a library.

Fusiching soraczey

STEP 4 TO MAKE A BiG BOOK

This is the final step of the project and you can
use this to assess how much your students have
] advanced in terms of being able to read stories
and inidentifying their elements.
Allow them some time and [et them know they
The Manheyh pas Fragnont o should be aware of the things they will be as-
sessed on.

a) Students reread their story and underiine the

IR words they consider most important. They

e . lcok the words up in a dictionary in order to

R R make a glossary at the end of their reading.

S e e If they don't have access to a dictionary, they

L R can lock them up in an onling dictionary. Copy
the definitions in the glossary, add it to your
big hook.

b) Afterwards. they write 3 questions about the
reading for their classmates to answer. They
can follow the pattern as they did on the
speak exercise, in order to make it easier for
them o write the questicns.

Tell me a story



¢) All the stories must be joined to make a big
book that can remain in the school's library.
Students read aloud to another team and in-
struct this team fo answer the questions.
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ASSESSMENT

1. Students reflect after they present their story,
Use the key points in the checklist for them to
assess their own work objectively. You can use
this same guestion to help them assess each
other's work.

2. This is a free writing activity. It's better not
to correct them too much but rather let them
express what they really think and feel. If you
notice some students are not able to complete
this part some prompts can be written on the
beard. For example, My favorite part of the
story was...

Breathe English
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UNIT9

Languages around the world

UNIT CONTENTS:

Learning Environment: Academic and Educationa
Social Practice: Exchanges associated with
specific purposes

Specific competency: Present information about
linquistic diversity

Student's self-evaluation instrument: Scale
Hetero-evaluation suggested instruments:
Descriptive valuation scale (Annex Unit 9)

Keep in mind what you want students to learn and
what they're going to be doing to learn it.

Learning key points:

* To select information.

* To read information.

* To rehearse a presentation.
* Jo give a presentation.
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Product:

Qral presentation.

INTRODUCTION

To introduce this unit, students look at the pre-
sentation pages in the Activity Book or you can
use the collage (you'll find it in the CD) on a com-
puter screen, projector, or maybe print it and
display it somewhere in your classroom to elicit
answel 1o the following questicns:

1. What do you see in these images?

2. Which image do you like the most?

3. What are people deing?

4. What do you think the topic will be?

5. Can you understand some of the signs?

BREAKING THE ICE

The purpose of this activity is to set the context
and introduce the topic. You may arrange the

class in 6 teams and assign each student one of
the following languages: French, German, Por-
tuguese, ltalian, Chinese, and Japanese. Then
your students can look at the words and choose
the cnes they think belong to their language. It's
more tun if you ofter a prize to the students who
get it right.

HOW MUCH DO YOU KNOW?

The purpose of this section is to assess the stu-
dents’ starting point and to retrieve their previ-
ous knowledge in a fun way. This activity can be
used asatriviagameto make itfun. One option is
to arrange the class in pairs of similar levels and
abllities and instruct them to answer the ques-
tions. If they're not sure about the answer they
should try to guess. On guestion numbear 2, you
may encourage them to write as many languages
as they can think of. Then they can compare their
answers with another pair and discuss about
what they think is correct. Afterwards, you can
give them the real answers and assign points te
sach team for every correct answer.

Languages around the world



Afterwards this activity may be used as a
model for activities Use English Little by fittle and
Express yourself.
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H_ READ TOGETHER

Track 26

a) Before reading, students lock at the pictures
on their Activity Book and brainstorm ideas
based on a question: What makes us differ-
ent? The images should guide them to think
about race, nationality, culture and language.
Encourage them to observe the details in
the image. Then students ccmplete the mind
map with their own ideas. Remember this is
a brainstorm, so it doesn't matier it students
don't write what you expect. The more the an-
swers vary, the better,

b) Then students read the text A world with many
tongues from the Reader’s Book to find out
about one of the main things that set us apart.

c) After reading. students complete the compre-
hension exercise by scanning the text from
the Reader's Book and tinding the specific in-
formation they need to answer the guestions.

Breathe English
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GETTING THE STORY

Now students use the information from the ftext
A wortd with many tongues from the Reader’s
Book ta make a graph about the most spoken lan-
guages in the world. They will need to research
some complementary information, because the
text only mentions Chinese, English and Span-
ish. Students must research the next two most
spoken languages and how many people speak
them. They are Hindi and Arabic. They should
consult different sources either online or on
bocks, They're looking for specific information
and have ta learn to discriminate the information
they don't need.

Teacher jorgon
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STEP 1 TO MAKE AN ORAL PRESENTATION

a) Throughout this unit, students will prepare an
oral presentation about a topic of their choice
related to languages around the world. To get
started, they should select a tepic. Some ex-
amplos are:

Indignous languages in Mexico

The tistory of a specific language
Countries with the highest lingulistic diversity

My top ¢ s Ipdigoenows anguages in fdesico

Nhat iy Langw? Whabile | weant 1 k! Hev cae d Gl ont?

My e s

What do i kieaw” What e L aanl s

b)Y Once they have seiected a topic, they will fill
in the chart first with everything they already
know about the topic, then with the things

they want to learn about it and finally with
the sources they think will be appropriate to
find the information. Students can use the ex-
ample as guidence. Remember sources may
include online resources, books, magazines,
newspapers, encyclopedias, but also psople,
Student can interview other teachers or their
parents.

USE ENGLISH LITTLE BY LITTLE

Students formulate questions about linguistic
diversity using the words below. They can use
some words more than once or add words they
need. The guesticns from the Reader's Book com-
prehension exercise can work as a mode!, as well
as those in the How much do you know? section,
You could also give an example on the board be-
fore asking them to begin solving the exercise.
The point is for them to combine the words in or-
der tc make questions like;

Where is German spoken?
How many languages are spcken in Canada?

Languages around the world



It is not only acceptable but welcomed if a
student comes up with a different question that
uses words that are not on the word bank.

This activity can be used as a model later.
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— TIME TO LISTEN

Track 27

Play track 27 from the CD so students listen to
information atout languages spoken around the
world. Students coler the map on their Activity
Book according to the information they hear.

They should:

Color countries that speak English blue.
Color countries that speak Spanish green.
Color countries that speak French yellow,
Color countries that speak Chinese red.
Color countries that speak Arabic orange.
Color countries that speak Portuguese pink.

If necessary, pause the recording after cne lan-
guage is mentioned, to give students time to color.

You may play the track 2 or 3 times for them to
complete the activity and once mere for students
to check their answers,

This activity can be used to generate simple
sentences that can be used as models for the
project.
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SHARED WRITING

1. We recommend arranging the class in pairs
considering different language levels and
abilities and ask them to research about indig-
enous languages spoken in Mexico. Let them
choose the source they'll consult and ask
them to justify why they chose that source.
Then students locate the information they
require to answer the questions. You may
choose to direct their attention tc keywords,
so that it's easier for them to scan the text for
the information.

As they are answering, it's better if they use
full sentences. This will make it easier for
them to complete the next activity.

e

2. Students complete the template by transcrib-
ing their answers into the corresponding line.
This is why it's important that they answered
by using full sentences, so that they are able
ta transform them into a paragraph. The tem-
plate provides some linking werds and clues
to make it easier for students to produce
language.
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STEP 2 TO MAKE AN ORAL PRESENTATION

ay This is the second step of the product. Re-
member they have already chosen the topic,
and set out some learning goals. The chart
they completed during the first step should
help them now to formulate guestions about
what they wrote on the second column. Use
the questions from the sections How much
do you know? and Use E£nglish little by little as
models for this activity.

After writing the questions, instruct them to
exchange them with a classmate and encour-
age peer-correction.

b) Students should name at least 3 sources

where they could find the answers for the
gquestions they have just formulated. Ask
them to justify their choices. A good way to
help them to speak by writing prompt on the
board: "l chose this source because...".

They can also write possible reasons to
choose it like: "I's reliable”, "it has the cor-
rect information”, "it is accessible", etc,

n "

c) Students must now consult the sources they

thought about in order to get the required in-
formation. Guide them to use the resources
within a text, like footnotes and headings. The
image from the Activity Book is an example for
them to be able to identify text's components.
If they use a book,you could show them how to
use the index. It's a good idea to use different
colors te circle the title, author, footnotes, im-
age and text.

dy After consulting the sources. instruct them to

answer the guestions they wrote before,

Languages around the world



GET CREATIVE

The class pefore this cne, ask students to bring
cardboard and markers in order to make a poster.

The class is divided in small groups so they
read the article and design a poster about it.
Remind your students to include the following
elements;

» Title

* Images

+ Main idea

s Key words

» A graphic, a chart or ancther visual resource

The space below is for the draft of their poster.
Then they can make the real poster using carc-
boeard and markers.

ASSESSMENT
This is a good moment to assess your students'

reading abifities, Use the instruments from the
annex.

Lulturat note to learn more ahout an english spesking country
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Track 28

Students look at the graphs and locate how they
are different from each other. Now they're going
to listen to some information about South Africa
and they must choose the correct graph accord-
ingly and circle it.

Play track 28 from the CD. Then you can ask
students a few questions to check their under-
standing. You might have to play it several times
for them tc be able to complete the exercise. If
your students need support to complete the ac-
tivity, pause the recording a few times to give
them time to process what they hear.

Truzhing atrutasy




This activity can be used as a model on how
to present graphic information in their products.

STEP 3 TO MAKE AN ORAL PRESENTATION

Students use the information they gathered
during step 2 to prepare the script for their oral
presentation.

a) They make cards with clues to remind them
of what they have to say during the presen-
tation. These clues should use keywords and
main ideas. They should be short and visible.
Encourage them to use different colors and
big font.

h) Thye can make visual aids to support their
presentation. If you have access to ICT's have
themr make a PowerPoint presentation. oth-
erwise use cardbcard to make a poster. The
pester must have the main topic and a few
ideas that help as clues for the oral presenta-
tion, Also you could ask them to use some vi-
sual rasources to help their presentations like
graprs, charts or visual organizers.

m

Tab

We suggest considering the following ques-
tions while students prepare their presentation:

» Where wiil you be making your presentation?

» Who will you be talking tc?

« How can this affect the language and the im-
ages | use?

These guestions are meant to direct students’
attention towards register and intended audi-
ence. Also, they can modify the style of the im-
ages and the way they approach the public. it is
important for them to be aware of the audience
when speaking in puklic.

THINK ABOUT IT

This is a good time during the unit to stop and
assess student's progress. It's also good to get
them involved in their own learning process. Ask
them to review the textbook pages they have al-
ready answered from unit 9 and complete the
phrases with simple sentences about languages
arcund the world. Almost every sentence fits so
it won't be gifficult for students to complete the
task. This type of guided production activities
helps to increase students' confidence in the use
of language.

Remind them they can use phrases like these
during their presentation.

EXPRESS YOURSELF

We recommend arranging the class in pairs of
mixed abilities and language level and instruct
them to ask and answer guestions about lin-
guistic diversity. Students use the ciues on the
Activity Book to formulate questions by complet-
ing the sentences. They compare their guestions
with their classmate and then the whoie group
before starting the speaking activity. That way
you can make sure they are using the correct
questions.

Then, students should answer the questions
their partner asks. If they don't remember the an-
swer, have them look it up in the book.

Don't forget to monitor to make sure they're
speaking English.

Languages around the world



ENHANCE YOUR CULTURE

The intention of this text is for students tc have
an example of a topic they can use for their oral
presentation, as well as to guide them to selct
important informaticn,

1. Students read the text and then underline the
first line of each paragraph. If needed. guide
them to notice that this first sentence typi-
cally contains the main idea of the paragraph.

2. In small teams, students chocse 3 words they
consider to be the maost important of each
paragraph and circle them. Then, they com-
pare with a classmate. If they choose differ-
ent words, have them discuss which words are
more important. Students should agree on the
circled words before continuing to the next
exarcise. This will help tham to discriminate
keywords from not so relevant ones.

3. Those words can help students remember
some of the main ideas without reading the
text ageain. Guide them to use the clues below
to write sentences. If you think the activity
is too long to complete in one class. assign

Breathe English

different questions to different teams, for ex-
ample, questions a and b to one team, ques-
ticns ¢ and d to another.
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STEP 4 TO MAKE AN ORAL PRESENTATION

a) Stucents rehearse their presentation. They
shouldn't be reading during it. Encourage
them to look at the notes they prepared to
remember what to say. Students should re-
hearse their presentation. Before they start,
remind them of some phrases they can use
like:

"As | was saying..."

"l'would like toacd...”

“Let me say something else..."
"Finally..."

b) You may alsc ask them to remember to:

+ Think about the velume of their voice
+ Look directly at their audience
« Point to images and other visual aids

¢) Students check their notes and write some
key points that will nelp them remember what
they will say. They can write some keywords
or one sentence on the space below. Students
give their presentation in front of the group.

d) Guide them to make a bibliography with the
sources they used. They will write the appro-
priate data above the correct category. title,
author, and edition. If they made a Power Point
Presentation, ask them to include it at the and.

ASSESSMENT

Students reflect on their own knowledge and per-
formance. After giving their presentation to the
rest of the class. Students assess themselves by
assigning a number to each sentence according
to whether they agree with it or not. They should
choose 1 if they disagree completely and choose
5 if they absolutely agree.

Languages around the world
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UNIT 10 INTRODUCTION
What a wonderful word!

You may show your students the coliage that ap-
pears in the CD or any other pictures you can find
UNIT CONTENTS: of different places which are common to spend
your vacations. Elicit the names of the places
and if they do net know them, use this opportu-
nity to teach the associated required vocabulary.
Allow your students to share some of the ideas

that tirst come to their mings.

Learning Environment: Family and Community
Social Practice: Exchanges associated with the
environment

Specific competency: Agree with others a travel
itinerary

Student's self-evaluation instrument;
Questionnaire (Annex Urit 10) BREAXING THE ICE

1. After the images have been fully analyzed, ask
your students to close theair eyes and imagine
how their perfect vacations would be. Tell
them to imagine what the place and weather
are like. what their clothes are like. who they
are with, what they are doing and how they

Keep in mind what you want students to learn and
what they're going to be doing to learn it.

Learning key points:

* Fird and consult information. feel. Lat them have their eyes closed fora min-

* tvaluate ideas and proposals. ute or so. Make sure you are paying close at-

* Argue ideas and proposals. tention to everybody and that you are taking

* learn to make agreements. care of them as they have their eyes closed.
Later, ask them to cpen their eyes when they

Product: feel ready and share their experiences with

. their partners.
itinerary.

2. Tellthemto draw what they have justimagined.

e AFE R WWhne o wandorful ssurld

Breatiie Engiish
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HOW LiUCH DO YOU KMOW?

It is recommendable that this exercise is done
right after the previous cne, because the stu-
dents w'll have the ideas very fresh. You may try
asking your students to write a list of everything
they wo uld need in order to make that trip.

Let them know that in crder to have a geed trip
there are some activities to do before actually

going on a trip and invite them to imagine what
things they consider should be done. hefore and
during the trip.

VB

P READ TOGETHER

Track 29

This might be a good moment to ask your stu-
dents to go to their Reader's Book and open them
in the story called 2389. Have them look at the
pictures and predict what will happen in the
stary.

Read as they follow the story throughout the
pictures or reading the story along. Stop every
nage to talk about what they understand. Of
course, there are other ways to manage this ac-
tivity, do it the best way you can.

Tenchor jargon
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GETTING THE STORY

You may ask your students to reread the story in
couples so that they can support each other with
the words or ideas that are not clear to them yat.
Remind them that every time we reread a text a
better comprehension will be developed, espe-
cially when we talk about texts in English.

After rereading the text and depending on
the development of your students' skills you can
chocse to do one of the following or any other
idea you may have;

 If they are very skilled you can ask them to
write directly after they reread.

* 1T you think they still need some support you
may decide to ask for ideas aloud before ask-
ing them to write them down by themselves.
Remember to correct their sentences in an
indirect way, that means that after they say &
sentence, if you notice any mistake you will
Just repeat it correctly, You may also ask them
te repeat it after you.

What a wonderfu! word!



» If the exercise is still very difficuit for your
students you may decide to write the ideas al-
together on the whitebeard to scaffold the ac-
tivity according to their needs.

&
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STEP 1 TO MAKE AN ITINERARY

Part of this unit's expected learnings is to sup-
port your students find and use specific infor-
maticn about a specific topic. As everybody will
have a special project searching for information
of their interest, the project must result very at-
tractive to them. We are aware that these kinds
of trips may not be something easy to achieve,
but we as teachers must suppoert their students
to pursue their goals.
This is a suggested sequence to follow:

a) Ask your students to find information online
about a place they are interested in visiting,
they may already have a defined place such
as: Brazilian beaches or a general idea as: My
perfect vacations would ke in the mountain.

.. Breathe English

b) In any case, ask them to choose a defined
destination and find out everything about that
place they would need to know in order to plan
some vacations there,

c) Warn them they are going to find many web-
sites that may give them informaticn about
that special place, so they will have to learn
hcew to cheose those websites they con-
sider would give them the most relevant
information.

d} Later, thay will write in the graphic organizer
the site address on the left spaces and on the
right the kind of information they can find
there, Ask them to cheoose the five most im-
portant ones,

Invite your students to assess and reflect
about their own learning.

Teacher jargon

Teaching besed on students’ interasts: When sty
dents get vvolved in activites whe ¢ thei adividual
interest is token into consideration, there ore many
miore chances to bulid xnowledge as his ieaiing is
miean ngfii to euch one of them.
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K TIME TO LISTEN

Track 30

You may taik to your students about Mexico's
beauty and the diversity of places to visit. A
brainstorm about beautiful places to visit in our
country may be carried out. Invite your students
to open their books and in pairs describe what
they see or talk to each other about San Luis Po-
tosi. Later, you may explain they will listen to a
conversation of two adults checking their itiner-
ary for a trip tc San Luis Potesi. Ask them to lis-
ten carefully because they will have to number
the order they will go to those places, they may
not be mentioned in order and some will be men-
tioned more than once, this is also a gocd practi-
cal way to see the real use of an itinerary. Repeat
the listening as many times as necessary.




USE EMGLISH LITTLE BY LITTLE

You may begin by explaining your students that
all of the next expressions are used to persuade
someo e about doing scmething. Write the be-
ginning of the sentences on the board and ask
them to complete them with the information they
would use to persuade somebody to chocse the
same destination as them. Make sure everybody
has unierstood how they work and after that ask
them tr complete the exercise by themselves.

Examples:

a) Are we sure we want [o go to that place?
Are we sure this is the best choice?

Are we sure + an affirmative sentence, (af-
though allogether is a question).

b) Thal's quite a good idea. We should travel to the
mountain,

That's quite a good idea. | really want to go
there.

That's quite a good idea. + A complete
sentence.

c) We really should eat in that place.
We really should travel by car.

We really should + verb in simple form.

d) [ am looking forward to flying by plane.
I am looking forward to playing with snow.

{ am really looking forward to + verb in gerund
(ing)

e) Why don't we first goto the lake and then o the
museums?
Why don't we go camping?

Why don't we + complete affirmative sentence.

¢ Socio-emotional ability
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SHARED WRITING

Tell your students to remember about the person
or people they wanted to go to with on their trip.
Later, ask them to write a letter persuading them
to go with them. Invite your students to use the
phrases they have studied in the previous exer-
cise to emphasize their ideas. When they finish
writing it ask them to read it to a friend and ask
them how it could be improved.

Remember this exercise may be part of their
portfolio of evidences.

What a wonderful word!
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STEP 2 TO MAKE AN ITINERARY

This is a guide with some steps you may follow
to complete the exercises. Read to your students
the following instructions aloud and make sure
they understand them and write the correct
number. If necessary you may choose to give
tham time to answer each part before explaining
the other. This might be a good oral competence
understanding practice.

1. Write the name of your destination in the rect-
angle on the left,

2. Write all the important information in the left
table.

3. Find a partner and exchange your information:
you will write your partner’'s destination in the
right rectangle.

4. Fill in the circle with all the similar informaticn
you have,

5. Complete the right table below with informa-
tion about your partner's trip.

Breathe English

6. Compare the information in your graphic
organizer.

If your students need further support, you may
decide to fill out a chart on the hoard all together
in order tc scaffeld their learning.

This may be a suitable moment to read the
story again, then, have them draw the next part
of the story and then comment it with a friend.

My trip My freond's thp

Simalar 1toningt o

Imperiast info, manion hmzortant informanior

STEP 3 TO MAKE AN ITINERARY

At this point your students have been exposed
to the word itinerary many times, but in this ex-
ercise, they will read a couple of examples. Have
them read them and write a list of the informa-
tion they find in them. Ask them guestions iike
these to make them reflect about the way they
are used and the kind of information they have,
as well as their crganization, What is an itiner
ary? Are they useful? How are they useful? Have
you ever used or see an itinerary before? Would
you use one fo plan a trip?
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B LISTEN UP!

Track 31

Before doing the actual exercise you might wish
to invite your students to talk about the story of
2389 tc exprass their opinions about it; if they like
it or not, and, why? What was their favorite part?
If they think something like that could happen to
the Earth, if there is anything we can do to avoid
a future like that.

Invite them to tell you about the last part of the
story end explain that the conversation they are
going to listen is a conversation the main char-
acters Ro and Mia had in order to plan certain
aspects before moving.

Havza them open their activity bocks, read the
instructions and the exercise and offer your sup-
port, make a quick review of the language that
is in the box and play the track as many times
as necessary until your students complete the
exercise,

Teaching knowledge
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STEP 4 TO MAKE AN ITINERARY

The itineraries are here as models, ask your stu-
dents tc write their own itinerary for their trip.
they may consult some other examples online
and also the ones in the book and add or take
away any information they censider is important
or not important to carefully plan their trip. They
will use all the infermation they gathered in pie-
vious steps for this project.

What a wonderful word!
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THINK ABOUTIT

Invite your students to share their itineraries. You
may decide to read the language box with your
students and have them give you some other
examples.

These phrases are the same you have already
worked with before, You may also ask them to
give you some different examples of other situ-
ations where they think they can use them; and
then ask them to tell you the actual sentence.

EXPRESS YOURSELF

Explain your students that in this exercise they
will really have to show how well they have devel-
opad the necessary language abilities to make
agreements. The objective of the exercise is to
present the itinerary as a proposal to their travel-
ing partner and make agreements about the trip.

Breathe English

They will have to listen to their ideas and make
agreements about the trip and itinerary you will
follow.
Your students will have to take into consider
ation the following aspects:
* Recognize emotions  in the
persuade.
+ Talk clearly and loud enough.
* Interpret body language to detect emotions.
+ Organize agreements showing assertiveness.

language to

Maybe you should remind them that body
language is part of communication too, that we
show empathy when we look at the people who
are talking to us, and a way to show comprehen-
sion is by nodding the head, for example.

ENHANCE YOUR CULTURE

This time in order to promote the use of com-
puter technology your students will be asked




to read an article about the seven classic won-
ders of the world in their computer. Read the
article found on this page and compiete the
chart below https://www.britannica.com/topic/
Seven-'Wenders-of-the-World,

If for any reason they aren't able to open this
link, they may research the information online in
any other source, there is plenty of infomation
about the topic online.

Depending on how well your students are fa-
miliarized with the computer technologies and
the Internet use, give them support.

intreduce the topic by discussing the werd
WONDER, tell them this word is a family word
with WONDERFUL, as in the name of the unit.
Have them deduce the meaning and then ask
them to open their books in this section on their
books and lock at the images. You can use some
Internet images, even videos to support this ac-
tivity and fet them infer what the SEVEN WON-
DERS are.

[ N |

Waonder rame Plare A bnie! descrpiion

Then set the task, have them get more infor-
mation and complete the chart, adapt the activ-
ity depending on your school rescurces, if there
is a computer room, you may decide to take
this class there, if most of your students have
computers at home you may ask them to do it
at home after having modeled one example of
the kind of information that is required in each
column. If you think they wili have no access to
Internet, take a computer to the classroom and
do it together. You may download the videc in
acvance.

In case you don't have internet access, pro-
vide the following information to your students
for them to complete the activity on page 156.

The Seven Wonders of the Antique World are:

1. The pyramid of Gyza: It's in Egypt and it is
the only one of the wonders which is stili con-
served in good conditions, despite being the
oldest.

2. The hanging gardens of Babylon: Nobtody
knows exactly where these gardens were, but
the Babylon Empire was where Iraq is now.
They are described as a series of landscape
terraces in different levels.

3. The statue of Zeus: It was located in Clympia,
an anclent Greek city, and it was an enormous
figure of the god sitting cn his throne. It was
made more than 400 years BC by an artist
named Phidias of Athens,

4. The Temple of Artemis: 1t was located in
Ephesus, also a Greek city, and it was an im-
pressive building for its size and for the several
columns and beautiful art that decorated it.

5. Mausoleum of Halicarnassus:; This impres-
sive moenument was actually a tomb, built for
king Mausolus, ruler of Caria in Asia. f was
decorated with several sculptures made by
some of the most renowned Greek artists of
the time,

6. Colossus of Rhodes: This was a huge statue
of the sun ged Helios. It was made of bronze
and it stood in the harbour of Rhodes, an an-
cient Greek City.

7. Pharos of Alexandria: This was a lighthcuse
built on an island called Pharos in Alexandria,

What a wonderful word!



ancient Egynt. it is said to have been mors
than 110 meters high, which was an architec-
tural breakthrough for the time. [t is the arche-
type for all the lighthouses since.

ASSESSMENT

This month's assessment is a brief question-
naire about the expected achievements for the
unit. Ask your students to feel free to share with
the class any other knowledge or ability they
have got.

Before actually giving them a moment fo
answer the assessment page, make sure you
explain sentence by sentence to ensure under-
standing of the meaning (not translation). Ask
your students to take out colors green, yellow
and red and coler the column they fee! more suit-
able according to their management level of the
specific point,

Breathe English

ACTIVITY BOOK ANSWERS
UNIT 1

Serving others
PAGE 16
HOW MUCH DO YOU KNOW?

Answers may vary. Some examples are: "Help
me, please”, "What's wrong?", "Are you ok?",
"Sit down”, "l need a doctor.”

PAGE 17
GETTING THE STORY

Answers may vary. Some examples are:

Faramedics
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STEP1

Answers may vary. We suggest that students use
the phrases from the box.



PAGE 19
USE ENGLISH LITTLE BY LITTLE

1. Hey ook, & lost deg! Do you think we should
take 1t to the animal shelter?

2. Yes, | think the shelter can help us.

3. So, can | take it to the shelter and they'll find
the owner?

4. No, {qey’li take care of the dog but they won't
lock - or the owner,

5. Ch. that's too bad. So, what can | do to help?

6. | guess you could make some tlyers to find the
OWNET,

7. Great ideal I'l! go make those flyers. Bye,

TIMIE TO LISTEN

Images related to blood donation with Tony.
Images related to doys with Harmony.

PAGE 20
SHARED WRITING

Answers may vary. These are examples of suita-
bles answers:

Firefighters do & lot of things, like put out fires,
secure gas leaks and rescue animals, They can
help you with fires or other emergencies. You
can cal the Fire Department at 911 or visit them
af the nzarest Fire station.

An eznimal shelter rescues dogs and cats.
There, ~hey help the animals by cleaning and
feeding them. You can veiuntear to help to feed
them and walk them.

Paramedics help out in the case of an emer-
gency. They ride in ambulances. Their job is to
give first aids. They are difterent from doctors
because they only stahilize the patient.

{This is only an example)

Police officers help protect the community,
They come when there is a crime. You can call
them at 911.

PAGE 21
STEP 2
Answers will vary, here's an example.
Fire department, how can | help you?

Good morning. | would like
to report a gas leak. Can you help?

Sure, we can help, The fire
department alsc attends gas leaks.

What will you do?

[ will dispatch a truck
and they will check the leak.

That's great. thark you.

PAGE 22
GET CREATIVE

Answers will vary according to the commu-
nity service they chocse to research. This is an
axample:

a) Social workers,
b) They are people who need help, sometimes
children who live in insecure envircnments.
¢) 't takes place in some government offices
ltke DIF, in some schools or in Non-Profit
associations.

d) It's important because it helps people who
have no other opportunities.

e) Teenagers can volunteer to help with children
or older people.

£} You can spend time with children or older peo-
ple, doing homework or reading.

Social workers. For example:

Social workers are people who usuaily work at
schools, government offices like DIF, or in Non-
Profit associations. Their job is to help people
who need help, sometimes chiidren who live in
insecure environments. It's important because

Activity Book Answers



it helps people whe have no other opportunities.
Teenagers can volunteer to help with children or
older pecple. You can spend time with chiidren or
older people, doing homework or reading.

PAGE 23

LISTEN UP!

e e I L SR A
—S T ~H T+ 4T

PAGE 24
THINK ABOUTIT
For exampie:
Stay calm.
| will help you.
Thank you so much.
PAGE 25

ENHANCE YOUR CULTURE

This in an oral exercise, answers will vary but we
recommend them using phrases like:

I'think...
What do you think?
| agree.
Co you agree?
PAGE 26
ENHANCE YOUR CULTURE

rescue dogs
sense cf smel!

Breathe English

help
trained

2. Rescue dogs are trained to use their sense of
smell to help rescue people.

PAGE 27
STEP 4

Character 1: Excuse me, can you help me?
Character 2: Of course, what do you need?
Character 3; We were robbed.

Character 1. Don't worry, [ can help you,
Character 2: Thank you.

Character 3; We will go with you.

ASSESSMENT

Students will tick or cross according tc their new
knowledge and developed competences,

UNIT 2
What do you think?

PAGE 30
BREAKING THE ICE

Wonderwoman
Batman

Captain America
Thor

Wolverine
lronman
Spiderman
Superman

B i

PAGE 31
HOW MUCH DO YOU KNOW?
Answers may vary according to students’ previ-

ous knowledge and creativity. Accept any option
that tells the story.



PAGE 32
READ TOGETHER
Answers similar tc these:

a) A comic strip.

b) Because of the pictures,
scurds.

c) They are not friends,

d) No, they're fighting.

e) Yes, the boy who doesn't want to hear the
storv.

dialogues and

GETTING THE STORY

Priiesk that Why do you way that?
Rewlly?
What about youf

Wy der yoi think trot?

Colpde
They're buting,
That’s whot e,

PAGE 33
STEP 1

a) Answer may vary but could be magazines,
books, websites, etc.

0) Answer may vary according te the topic they
choose.

USE ENGLISH LITTLE BY LITTLE

I didn't like that comic strip.
Why do you say that?
Because ] think the characters are not realis-
tic.
Do you think comic strips are interesting?
Yes, | find comic strips very interesting. What
about you?
Well, I don't like them that much,
2. Answers similar to these:
Why do you say that?
Tha*'s what | think/fesl.

Do you think comic strips are interesting?
No, | don't like them,

What about you?
| think they're boring/great/interesting.

PAGE 34
TIME TO LISTEN

+ | think that Mexican films are just as good as
American movies.

* Forinstance we have some great directers.

« Why do you say that?

* Let me show you the movies thay are playing.

« | think there are some really good Mexican
movies.

SHARED WRITING

No, i+ don™ think «o. Yer. | agiee.

Fthirk we con be Phey think it's u good

fricndiyv. song

M rikeg tham,

PAGE 35

STEP 2

Answers will vary according to the story they
cheose.

GET CREATIVE

Answers may vary. However, they should be sim-
ilar to these;

Lnink the
show s boring.

W do you
think uocut the

What A vou
thinic gboat tha
show? chaw?
Y prefer achon

filins.

Activity Book Answers



PAGE 36

LISTEN UP!

OF o s,
SO ore Jon*

stop, we ot “nie thines JO

yoau think

PAGE 39
ENHANCE YOUR CULTURE

1. Answers similar to these:

g - JBlems

SRt Tnun

Yoarve! {omnies,

thar Seoeogn

ot thon

Vo vel a0

Lot . 3
Vo s jrg 7

Why S0 you say
thate

Vs oo Al

LIRS

Seally? You batk, hove

SRR

e

VAo o g g ot

N dorsen

UrT MIOao T

PAGE 37

STEP 3

Answers will vary according to the story they
create.

PAGE 38

THINK ABOUTIT

Answers similar to these:

Koo sn. P ehink
Pt Poncte L
goorn’ Yyhot D rnan s foat.,,

Lol T ShOW youi..

Yviy g you tay that?
Yoht du yoa Bl

v ag et

EXPRESS YOURSELF

Individual free answers according to students
opinions, likes and dislikes.

Breathe English

Ston - oowietes for thom,
Maorvnn s giitrentty
corside: ad the wineer of thy

I has wome of
the siest iy Guiront

TG OClery RS

nettie, Seafde; riar,
Sorng of its characters ore

Spidavaue, fhae iron Man

2. Answers will vary according to student's
preferences.

PAGE 41
ASSESSMENT

Students will tick or cross according to their new
knowledge and developed competences.

UNIT 3
The book of words

PAGE 44
HOW MUCH DO YOU KNOW?

First, we looked for things in the classroom.
Then, we put things on the floor in alphabetical
order.

After that, the teacher collaberated by showing
the objects.

Finally, we made a list.

PAGE 45

GETTING THE STORY

a) A stone which had writings in different sys-
tems of writings and languages.

by Answers may vary: Yes, because you can learn
to say the same thing in another language./No,



hecause languages are very different and they

might not have the same words.

¢) Answers may vary: Yes, when you know the

meaning ot a word you can use it
0} Heeome & J \\ (E. g. This says Fabi)
ALy

PAGE 46
5TtP1
b)

« adjective
* NOUN
* verb

USE ENGLISH LITTLE BY LITTLE

first

as soon as/after
also

Lastly

PAGE 47
TIME TO LISTEN

a) punctuation
dictionaries
meanings
contest
marks
CONNIMAS
wonderful

b)

1
2
3

g

. Answers may vary.
PAGE 43

SHARED WRITING

ay verls

) nouns

¢} adjectives
d) adverbs

STEP 2
Examples:

*« ging v. cantar

* tense ad]. {strained) tenso.

« tearn, lagrima

» fast adv. rapidamente, velozmente

PAGE 49
GET CREATIVE

Answers may vary.
E.g

First reach over your shoulder.
Then, pull the belt and take it to your hip.
Finaily, insert the clip and you're ready to go.

PAGE 49-50
LISTEN UP!

vocabulary
please
Phone
dictionary
meaning

* He needed to find the word "phone".
L ] C)
» She looked at the second meaning.

PAGE 50
STEP 3
For example:

First, look in the section according to the lan-
guage if you want to find a Spanish word go to
the Spanish - English section.

Then, start looking for the words according to
the alphabet using the first letter of the words,
then the second letter until you find it.

After you find the words read the information.
See if the word is a noun, a verb, an adjective, an
adverb, etc.

Activity Book Answers



Finally, locate the definition which expresses
better what you are trying to say.

PAGE 52

ENHANCE YOUR CULTURE

Adjective  Noun Verb  Symbol  Adverb

Forut dictorury imaging ¢ surprisingly

Tmoortan words vantrmige . neary
Wwoi'g nelp always
lunguages

PAGE 53

ASSESSMENT

Students will answer according to what they
consider they have learned in the unit.

UNIT 4

Silent words
PAGE 57
HOW MUCH DO YOU KNOW?
Answers may vary according to the
students'previous knowledge. Accept any as far
as it is logical.
PAGE 58

READ TOGETHER

A tragic event

e urswers Moy vary oceorcing to individual
peceptions, but some possibie answers iuy be:

» When the futher abandoned his faniily.
+ Whan rho mothoer wos sent to the asylum,

Breathe English

A funny event

+ Mo traveled to the Lmted Stotes.
* e became famous.

A touching event

« His speech of The Great Dictutor.
* s fomous character, The framo.

A happy event

» Vhe universality of his Hime,
» Heand his Drothes coud Jve or then work,

PAGE 58

GETTING THE STORY
2.

s therefcre

» and

* because
* but

and It adds information.

but It expresses conirast.
because It expresses the reason.
therefore It expresses effect.

PAGE 59

STEP 1

a} Comedy

f) Answers may vary

¢) Any logical answer according to the photos, is
acceptable.

PAGE 60
USE ENGLISH LITTLE BY LITTLE

Answers may vary as they are expressing their
personal preferences,



PAGE 61 PAGE 65

TIME TO LISTEN ENHANCE YOUR CULTURE
a} Tony likes horror movies. oy by
0) No, She doesn't like horror movies, She gets ) g

scared. "
¢} She wants to see The kid. 3l
d) He s .1ggests to see The &id too. 4 o

h £]

PAGE 62
SHARED WRITING 2. These answers are just examples of what your

students may write.

Main idea: The story is about a boy who lives
with his father. His father is a glass marchant
and teaches his son to break some windows
with rocks. When the boy breaks the window
he appears and offers his services.

Details:

These are some examples;

1. "Come on, it is time to go to work"
"Drop the rock hard and run”
"Dan‘t let the police catch you"
"Do you need a glass man?"

"Go away kid, don't let the police see us” » The boy broke the window of.a house.

* The house belonged to an ¢ld weman.
* The boy is very cute.
» The man is the father.

2. Answers may vary.

STEP 2

A similar answer to this. PAGE 66

, GET CREATIVE
1. & boy and his father. The father works as a
glass merchant but what he decestohave more  The answers may vary depending on what your
work is to send the kid break windows with @2 students had written before. Just make sure they

rock and then he appears offering his servic-  can communicate and retell the events in order.
es. (Or any other answer as far as it is logical.)

2. To entertain

3. Fam lies PAGE 67

ASSESSMENT
PAGE 64

Just make sure they give logical answers.
STEP 3

. UNIT S5

1. The kid . .
The glass merchant What the future will bring
The policeman PAGE 70

The lady of the house
HOW MUCH DO YOU KNOW?

TIME TO LISTEN Answers could be:

4 9 f 3 a} Pedrc, am going, architect
b) Denisse, she, will

Activity Book Answers



¢) Berenice, might, soldier
d) want, teacher

PAGE 71
GETTING THE STORY

{ommuncotions Broics
~alecond - loogte N1 THA TR
. T [ TR S TSRIEINNTR
e e = Atk

[RY L Suing :Ziih:r‘{i‘\‘
i Naiow
disappe

PAGE 72
STEP1

Prediccion o pronostico

USE ENGLISH LITTLE BY LITTLE

want - |t expresses a desire you have..

might —- It expresses a possibility for the future,
will — It expresses a decision you're taken recently.
be going to - It expresses a plan you have for the
future.

PAGE 72-73
TitviE TO LISTEN

a) He's going to the mall at 6 to meet soeme
friends,

b) They will watch a movie at 8:30.

¢) They think they might have a better grade it
they study together.

d) Talk this weekend in order to study.

PAGE 73
SHARED WRITING
Possible answers:

ay 12
by will be in High Schogl

Breathe English

c) our English class.
d) a doctor and a police officer

PAGE 74

STEP 2

Answers will vary:

a) Police officer

b) Police officers will fly around the cities with
scanners to check the QR codes of the peo-
ple and see that they are not stealing virtual
money.

¢) They will have their office in a fiying car with
a computer reporting to the Police Station.

GET CREATIVE

Possible answers

a) watch TV/play soccer

b) take me to an amusement park.

¢) call my parents/call $11/call the police

d) travel around the world

PAGE 75

LISTEN UP!

=
2
»—r—Zr

PAGE 76
STEP 3
Examples:

+ In 15 years police officers will start using tech-
nology for face recognition. They will have



glasses with information about criminals and
they will get warnings about emergencies and
they can also share the information with the
Police Station.

* In 50 vears police officers will be helped by ro-
bots. You will have human and robot couples
going around the city. The human will commu-
nicate and the robot will do and analyze people
and the different emergencies.

EXPRESS YOURSELF

* | am going to watch Flash.
« | want to study Medicine.
* Get biyger and more populated.

PAGE 77
ENHANCE YOUR CULTURE

ay Jobs which require humans to interact with
each other and jobs which require creativity.

b)Y jobs which ¢nly require to do simple tasks or
whick are dangerous for humans.

c) Answers may vary - Yes,because | want to
work as a translator for aliens./No, because |
want 1o be a doctor and that job already exists.

PAGE 79
ASSESSMENT

ay Answers may vary. Yes, | think my predictions
about my classmates are going to happen,
Fernando wants to be a doctor and he has
good grades.

b) Answers may vary. Yes, [ think my predictions
about police officers will come true, maybe
not about the robots but using technology to
identify criminals is something possible in 15
years.

UNIT 6
My systems, my body, myseifl

PAGE 83
READ TOGETHER
Purposes: Topic: Intended
audience:
v o infores ubout Aierbe und Yoriaisg
agambie dasioge its aHests o RIpTe
T oogunionn he hgeewng
0 RNCH aBOut B
PR VLS SyLTOL,
G RO DU il
oS,
* la pievant the
sonegueness of
WCGNO! DS,
PAGE 85
STEP 1
These may be some answers.
Bady Functions Organs  Sources
system
s T iy i A b
inhe L oTngs aii ) ool
. . 2 L fungs und .
respiratory  into the whoie rran DOstatae
S frochog .
system ooy, Gnswel 2
it fijters the
the urinory  pody und .
Lo Kidneys
syatem resps the body
clean.
e it suppoits the ditferont
The skeletal 'pp ) L
hody and it DONES 50sible
systam
7 urgons, TELe T
It deiven &
nutrignts and ..
1, to o0,
The DRy OGN
L ,}/" ) heart.
cieulotory gl the body for
’ a-terict
system througn the answers

L ; ang viltes
Deed ond

cleans it tuo,
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PAGE 91

mouth,
e [t vliminates esophagus, different _
wRctony wastes from stomach possible 2. Other answers may be possible. \
yteer the pody. und answat s
intestings a) pumps blood
. e oroduct difforont b) veins and arteries
LB ot ‘{-E Aroguetion  ox organg possible ¢) biood
y of oftspring. . .
yiten UNSWETS d) carries nutrients and waste.
it b ovices e) heart
t praviaes
) Lhermical e f) oxygen to the body
= coarunication : e?c,nt g) veins, arteries and heart.
Lot e N normons  possible
throughout
syalufi T answers
e DOy using
A A R AN PAGE 92
STEP 2
PAGE B6
Free answers as long as they are logical
USE ENGLISH LITTLE BY LITTLE
) PAGE 94
3 LISTEN UP!
6 5
a) A famous doctor, Josemaria and an athlete,
Alessandra.
b) The heart, the digestive organs and blood
vessels.
PAGE 88 ¢} Work out regularly, eat a balanced diet. Eat a
, diet rich in natural whole foods as fruit, veg-
Z) ?;ese ar‘e iEe kl_dt;eys. efables and grains.
) €€ are the ureters. d) They will not be in good shape.
¢) This is the urinary bladder. .
o o) Examples: What can | do if | want tc have more
d) This is the urethra.
muscles?
a) These are the kidneys. Is it true that the more | exercise the more
b) These are the ureters. muscles | may have?
¢) Thisisthe urinary bladder.
d) This is the urethra.
GET CREATIVE
PAGE 90 Open answer
SHARED WRITING
PAGE 95
1. Open answers, students are just supposing,
so there are not right or wrong answers. STEP 3

Answers may vary

Breathe English




PAGE 97
ASSESSMENT

Studens wili tick or cross according to their new
knowledge and developaed competences.

UNIT 7

I've got questions
PAGE 100
HOW MUCH DO YOU KNOW?

Answe s may vary but ideally they weould be
sometting like this;

a) there, outer space
b like

¢} Wers you

d) afraid

1) like, music

PAGE 101
READ TOGETHER

Answers may vary but ideally they would be
scmething like this:

* Yes, that is Emma Watson.
« No, | don't/Yes, | do.
* Yes, | would like to ask him/her something.

GETTING THE STORY

a) Questions came from the audience.
b) To c-eate more traffic

¢) music, movies and books

d) baby cats

e}aring

fifun

PAGE 102
STEP 1
Questions could look something like:

MUSIC
Do you like English music?
What is your favorite band/singer?

MOVIES
What is your favorite movie?
Do you like horrorffantasy movies?

FOOD
What is your favorite focd?
Do you like food from Mexico/ltaly?

SPORTS
What is your favorite sport?
Do you play any sports?

ACTORS/ACTRESSES
Whao is your favorite actor/actress?
In which movie does he/she act?

SINGERS
Who is your favorite singer?
Why do you like him/her?

TIME TO LISTEN

Do you still like playing soccer? Sports

Do you still like hip-hop? Music

Did you like the movie Coco? Movies

‘Wich artist would you like to meet? Famous
people

5. Dou you still love pizza? Food

P

PAGE 103

USE ENGLISH LITTLE BY LITTLE

a) Yes, | do. | actually love it and watch games all
the time.

Me too. My favorite team is Los Tiburones Ro-
jos de Veracruz.

Activity Book Answers



f) No, | don't, They give me nightmares.
I understand. Theyre not for everyone. | can
watch them without a problem.

¢) Yes, i do. llike them better than reading online.
| know what you mean. There is something
magicai about opening one for the first time
and reading it cover to cover.

d) No, | don't, It is bad to eat it very often.
| agree. You should try to eat healthy food
instead.

e) Yes, | do. | love learning languages. They are
very usefui
| see. | think we should pay more attention in
class.

PAGE 104
TIME TO LISTEN

Harmony: comedies,
watching the news.
Both: going to the movies.
romantic books.
sports,
Tony: horror movies.

SHARED WRITING
Speaker 1: movie?
Speakar 2: horror
Speaker 1:
Speaker 1: do you like
Speaker 2
Speaker 1. answers may vary
PAGE 105
STEP 2
Example;
Interviewer 1: Student1
TOPRIC: Music

Question 1: Do you like English music?
Question 2; What is your favorite band/singer?

Breathe English

GET CREATIVE
Answers will vary example:

1. playing videogames
horror movies
reading Sci-Fi books
listening to rock
pop music

2. Fernandc, tomatoes
watching movies
Berenice, axolotls
comics

PAGE 106
LISTEN UP!

ready
walk

you

but

five {or 5)
brother
because
you think
surprise

PAGE 107

THINK ABOUTIT

aren’t

does

you

he

PAGE 108

STEP 3

Example:

Interviewer: Hi. Thank you for accepting the in-

terview. What is your name?
Interviewee: My name is Tony.



Interviewer: Do you like English music?
Interviewee: No, | don't.

Interviewer: What is your favorite kind of music?
Interviewee: My favorite kind of music is rock.
Interviewer: What is your favorite movie?
Interviewee: My favorite movie is Harry Potter.
Interviewer: You like Emma Watson then, don't
you?

Interviewee: Yes, | do.

interviewer: Don't you like horror movies?
Interviewee: No, | don't.

Interviewer: | see, | don't like them either. Thank
you so much for letting me interview you.
Interviewee; Thank you!

PAGE 109

ENHANCE YOUR CULTURE

ay The interviewer and the interviewee.

b) The interviewers prepare for the interview.

¢) Answers may vary. E. g. Be naturall Because
faking requires a lot of effort.

PAGE 110

STEP 4

Examples:

* Interesting questions: You hke Emma Watson
then, don't you?

« Likes: Do you like English music?

* Dislikes: Don't you like horror movies?

» Question tags: don’t you?

* Empa-hetic replies: | see, | don't like them
gither.

PAGE 111

ASSESSMENT

Example:
This unit | learned to interview a partner about

his likes and dislikes or This unit I learned how to
interview a classmate using questions.

UNIT 8
Tell me a story

PAGE 114

BREAKING THE ICE

sy o
Frapston The waeoing oG
Fi2e [aR14 18
The neadicss . _
. Mary Potte mreday Koager
IRy
{lnimey ¥

HOW MUCH DO YOU KNOW?
Answers may vary. This is an example:

a) Cinderella, Pingcchio, Snow White, Little Red
Riding Hood.

b)Y Snow White.

¢y The princess Snow White,

d} About an evil gueen who tries to poison the
princess and she hides with 7 dwarfs.

e) In the forest and in the castle.

READ TOGETHER

Answers will vary, These are examples:

ghost haunted chains stain
spirit nouse evil blood
death dark Kill murder
PAGE 116

GETTING THE STORY

Title; The Canterville Ghost
Author: Cscar Wilde

Activity Book Answers



Characters:

The ghost, Sir Canterville
Mr. And Ms. Otis

* Virginia

* The twins

Setting:

* Time: A hundred year ago
* Place: A haunted house

Plot:

1st event; A family moved Into a haunted house,
2nd event: They discovered the house is haunted.
3rd event. Virginia talked to the ghost and dissap-
peared with him.

4th event; They found them and buried Sir
Canterville.

PAGE 117
STEP 1

Answer will vary according to the story they
choose.

USE ENGLISH LITTLE BY LITTLE

Answers may vary. This is an example:

Main Evil Actions  Settings
characters  characters
prince stepmother  fight castie
princess horseman fall in jove  forest
king witch casta spall  cottoge
PAGE 118

The prince felt in love in the castle
The king fought in the forest
The witch casted a spell in the cottage

Breathe English

TIME TO LISTEN

No, they don't.

No, he doesn't,

The narrator and Mrs. Umney
Yes,

The narrator is British.

SHARED WRITING

. lived in

. haunted

. the found the stain again.
. Mr. Ctis closed the library.
. appeared again.

. tatked to the ghost.

. gave her a chest of jewels.
. isn't haunted anymore.

QO ~I O N P WO N =

PAGE 119
STEP 2

The ghost painted the carpet in the library
everyday.

The neadless horseman murdered in the town at
night.

The doctor created the monster that night.

The lady screamed in the graveyard at midnight.
The monster chased the children in the town the
next morning.

The ghost murdered inside the haunted hcuse
hundreds of years ago.

PAGE 120
GET CREATIVE

Answers will vary according to student’s creativ-
ity. This is an example:

a) witch, prince and toe

b) fat, colorful and ugly.

¢) run, clean, sing.

d) a church, supermarket, dark forest
e) broom




witch

she, fat, she

a church, she, a prince
colorful, ran
cleaned

a supermarket, toe
It, ugly

it, sang

dark forest

broom

PAGE 121

LISTEN UP!

6

?

5

1

3

4

7

THINK ABOUTIT

Answers will vary. These are exampies:

Story starters  Connectors Time
Expressions

Along time Later bveryday

ugo Finatly At midnight

Peoplc <ay

American English British English

Armat armour
favori & tavourite
check cheque
PAGE 122
STEP 3

Answer will vary according to the story they
choose.

PAGE 123
EXPRESS YOURSELF

2. Answer may vary. [hese are examples:

Sleepy Hollow
the twins
Canterville Ghost
Canterville Ghost

took Virginia

came back

the ghost told his story
relieved

PAGE 124
ENHANCE YOUR CULTURE

2. Similar answers to these:

Beggining Development Ending

A soldier came  Hetold thema  1ne soidier

o visit the story ubout o thraw the pow
White's fomily.  monkey's paw.  in the fire and
Mr. White
rescued i,
PAGE 126
STEP 4

a) Answers will vary according tc the story they
choose.

b) Answers will vary according to the story they
choose. These are examples:

the ghost
magic wand

PAGE 127
ASSESSMENT

2. Answers may vary according to each stu-
dent’s likes and dislikes.

Activity Book Answers



UNIT9

Languages around the world
PAGE 130
BREAKING THE ICE

French: amour, bonjour, s'il vous plait, au revouir,
mergi

German: Liebe,
wiedersehen
ltalian: amare, grazie, prego, ciao,

Pertuguese: old, por favor, amor, salut, ohrigato
Japanese: arigate, sayonara, konichiwa, shite ku-
dasai, Ai

Chinese: Qing, Zaiijan, xié xié, ai, Ni hao

danke, bitte, bhalle, auf

HOW MUCH DO YOU KNOW?
+ d) 6000

Answers may vary, some possible answers
are.

+ Spanish, English, German, French, ltalian, Jap-
anese, Chinese, Portuguese, Cutch, Turkish,
Arabic, etc,

» Chinese is the most spoken language cf the
world.

» Officially 68 indigenous languages and Span-
ish are spoken in Maxico.

« Papua New Guinea is the country where the
most languages are spoken.

PAGE 131

READ TOGETHER

Answers may vary. [ hese are examples:
The way we look: Skin and hair color
Height
Skin and hair color
Our nationality

The language we speak
Customs

Breathe English

PAGE 132
GETTING THE STORY

Answers will vary, the following is the suggested
answer,

Spanish 437 mitlions
Chinese 1.2 billions
English 700 miltions
French 220 millions
German 132 millions
PAGE 132
STEP 1

Answers will vary.

For example:
South Afilcg

They speak  What other inte net

Fngiish -anguages do they Buoks
speak? Encycopedias
And why do they
speak these
wanguages?

PAGE 133

USE ENGLISH LITTLE BY LITTLE

1. Which is the most spoken language in the
world?

2. Where is German spoken?

What languages do they speak in Canada?

4. How many languages do they speak in Papua

New Guinea?

Why is Portuguese spoken in Brazii?

6. Who is the person who speaks the most lan-
guages in the world?

7. What languages are the most spoken in the
world?
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8. How many countries in Latin America speak
Spanish?

9. Where is Spanish spoken?

10. Whizh countries speak French?
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TIME TO LISTEN

Blue: Canada, USA, England, South Africa, Aus-
tralia and india

Green: Mexico, Peru, Chile and Spain

Yellow: Canada, France, Niger, Congo, Camer-
oon, Madagascar

Red: China

Orange: Algeria, Egypt, israel, Irag

Pink: Brazil, Portugal. Mozambigue

SHARED WRITING

Answers may vary, but they should be similar to
these:

a) Spanish is Mexico's official language.

b) Many Indigenous languages are also spoken
in the country.

c) Over 7 miflion people speak indigenous lan-
guages in Mexica,

d) Otomi is spoken in the center of Mexico, like
Hidelge, Puebla, Tlaxcala, Michcacan and
San Luis Potosi.

e) About 800000 pecple speak Mayan.

{) Nahuatl is spoken in the center of the country.
Tsettal is spoken in Chiapas.

Mixteco is spoken in the South of Mexico, like
in Guerrero and Oaxaca.

language is Spanish.

many indigenous languages are also spoken in
the country.

7 m llion people speak indigenous languages
in Mexico.

the center of Mexico, like Hidalgo, Puebla,
Tlaxcala, Michoacan and San Luis Potosi.

800000 peopie

Mixteco, of Guerrerg and Qaxaca.
Nahuat!, the center of the country.
Tseltal, Chiapas.
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STEP 2

Answer will vary according te the topic they
chose for their oral presentation. For example;

What languages are spoken in Scuth Africa?
Since when are those languages spoken?
Which language is the most spoken?

Why are those languages spoken there?

Are these languages spoken in some particu-
lar regions of the country?

S

b)

* The British Encyclopedia
= www.theworldatlas.com
= www.thecuituretrip.com

d) Answers will vary according tc student's
research
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LISTEN UP!

The correct graphic is the first one.

STEP 3

b)

+ In the classroom.
* To my classmates.

* My language should be simple and the images
should be attractive.

Activity Book Answers
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THINK ABOUTIT
Examples:

» ...there is no official count of how many lan-
guages exist in the world.

+ ...the languages spoken in a specific country
are the result of many different cultural and
historical factors.

+ ...l would like to learn an indigenous tongue.

+ ...in some of these countries indigenous
tongues have survived.

EXPRESS YOURSELF

1. speak Spanish?

2. language?

3. speaks

4. languages, USA7? English, Spanish and
ltalian

5. Whatis

6. How many, More than a billion people.

7. Where is, In USA, Canada, England, India,
Australia amongst other countries.

8. Why does...? Because Canada was con-
quered by England and France

9. Which...? South Africa

10. Which... language...?
L.anguage

American  Sign
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ENHANCE YOUR CULTURE
3.

a) was a Polish-Jewish ophthalmologist.

b) Poland.

¢) is the main factor that separates people.
d) end the differences that separate humans.
e} Esperanto.

Y auniversal language.

g) "Lingvio Internacia™

h) Esperanto

Breathe English

) the pseudonym under which Zamenhof pub-
lished the bases of the language.

) "man who hopes".

k) easyto learn.

f) extended across Europe.

m) was held in France.

n} people from 1156 different countries can
speak Esperanto.

0) like Esperanto has lived up to its creator's
expectaticns.

o) that it would become a universal second
language.

g) he knew this could take many centuries.
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STEP 4

Answers will vary according to the topic each
student chose.
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ASSESSMENT

Students will tick or cross according to their new
kncwledge and developed competences.

UNIT 10
What a wonderful world!
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BREAKING THE ICE

A drawing that has some of the described ele-
ments from the story you told them.

HOW MUCH DO YOU KNOW?

Individual free answers.
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GETTING THE STORY

Similar answers to these:




There wale many catastiophes on the Eorth that of
most de sthiayed dfe in it

Mia wa- one of the survivors who helped others.

People eained how to cultivote the: own food, as
thore wae no other choleo.

Many sarvivass from many ploces lived in Cuicacolli

Fyverybody in the ity helped woch other, no matter

LOlor G ofigin
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STEP 1

This is just an example;

Website Information found

hitp:  *adochiupos.mx The most beoutiful lakes
*ag lagos ¥ lagunusde

chuapas

and laguons arg in
Chiapos,

PAGE 49
TIME TO LISTEN

7 7
4 a
9 1

5
3
g
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USE ENGLISH LITTLE BY LITTLE
Examples 7

a) wartto gotoacold place?

b) | love swimming!

¢) try to save money for our vacations.
d} hav ng a great time.

e) call and reserve?

SHARED WRITING

Answers may vary
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STEP 2

Individual answers based or their interests will
be given.
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STEP 3

An itinerary is a well crganized chart, that typi-
cally shows the information of a trip, they are
very useful to do the best with your times and
make sure you will do or visit all the places you
are interested.

The information there is in an itinerary is: dates,
schedule, events, maybe places, details, weather.
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LISTEN UP!

« why don't we begin oy...

s definitely

+ we really should

« Are you sure...

+ that's not gocd

« That's quite a good ideal

« | am really locking forward fo...
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STEP 4

Answers may vary according to the type of trip
they decide to do as well as the length but they
must include: dates, schedules and the name of
the places at least.
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EXPRESS YOURSELF

This is an oral presentation and the informa-
tion will be according to their previcus activities

Activity Book Answers



but the use of the expressions in the bubble dia-
logues must be used.
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ENHANCE YOUR CULTURE

Wondor
fene

Pycar ds

i bnru

ek w0t

Avxandric
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ne
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ASSESSMENT

Country it s

gyt

Phars

Rhuows

fohesas

MG LN LE

Bubyui-

{ympia,

Loy

IR PRE TN SIC
LU iy will Yy,

FRnie are Sore

PRI,

A brief
desceiption

Ty eotest
DUIG Pg aver
conaracted, rach
pyrorn’o wos o
thiins,

A Fre ants
tOD (L wted
Alexandiio at ight,

A stutes of Goa
SR

The twnipie was
129 netin s high
g b e,

It wuk tha romh
of the Hosjon

Nacaeing,

ey hud eroti

Hova ang fuunag

Itowan Svas seated
it Ry thrgne, iy
LKt Tl ok

VRl st vl Y.

Students will answer according tc what they
consider they have learned in the unit.

Breathe English

READER’S BOOK ANSWERS
PAGE 17

REINFORCING OUR READING
COMPREHENSION COMPETENCE

Answers similar to these:

1. To know more about paramedics.

2. He's a paramedic.

3. Paramedics only give first aid and they stabi-
lize the patient.

4, Yes, there is a women firefighter force.

5. They feed and clean the animals.

PAGE 25

REINFORCING OUR READING
COMPREHENSION COMPETENCE

1. Free individual answers.
2. Free answers according to their classmates
opinion.
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REINFORCING OUR READING
COMPREHENSION COMPETENCE

1. ¢)

2. The Rosetta Stone was found in 1799 by a
Frenchman called Boussard.

3. Egyptian (hieroglyphics) and Greek

. ThomasYoung and Jean-Frangois Champollion

5. Jean-Frangois Champollion

=N
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REINFORCING OUR ORAL
COMPREHENSION COMPETENCE

1. Charles Chaplin acted
in color TV.
2. He was born in Octcber.

FALSE
FALSE



3. His tather abandoned him. TRUE
4. His mother sang in theaters. TRUE
5. He acted on stage at the age
of five. TRUE
6. His imom was healthy. FALSE
7. Charles and his brother were actors.  TRUE
8. He i ved in the United States. TRUE
9. The Little Tramp was his most
famnous character. TRUE
10. He was lucky in love matters. FALSE
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REINFORCING OUR ORAL
EXPRESSION COMPETENCE

v
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REINFORCING OUR READING
COMPREHENS!ION COMPETENCE

1. Answers may vary

2. a) eloctric submarines b) newscasts

3. Poscinle answer; It means that instead of us-
ing rore technoloyy we will be using less,

4. Answers may vary
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REINFORCING OUR READING
COMPREHENSION COMPETENCE

a) brain

b) deppresant
¢} bod by

d) damage

e} spiral cord

f) celebrations
g) systems
h) socialize
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REINFORCING OUR READING
COMPREHENSION COMPETENCE

L n =
o G M

PAGE 79

REINFORCING OUR ORAL
COMPREHENSION COMPETENCE

1. 5 times (one Emma is a fan who submitted a

question)

YES

. For her role in the Harry Potter films

. Harry Potter, Beauty and the Beast

. She was asked 7 guestions.

. Possible answers: Antoinette, Emma, Harry,
Belle, Tori, and Matihew.

7. Kittens (cats).

oW AW
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REINFORCING OUR WRITTEN
EXPRESSION COMPETENCE

Any logical answer is acceptable as itis a predic-
tion exercise.
PAGE 95

REINFORCING OUR WRITTEN
EXPRESSION COMPETENCE

1.

a) They came from USA.
b)Y They moved to Canterville Castle.

Reader’s Book Answers



¢} They saw a blood stain,
a) That it was Ms. Canterville's blood.
o) They threw a pillow at him,

2.The Otis family came from USA. They moved
into the Canterville Castle. They saw a blood
stain and the housekeeper toid them it was
Ms. Canterville's blood. But Mr, Otis didn’t be-
lieve in ghosts,
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REINFORCING OUR WRITTEN
EXPRESSION COMPETENCE

a) There are 195 countries in the werld,

b) There is no official count, but more than 6000.

¢) Ziad Fazah holds the record of the most lan-
guages spoken by one person.

d) It is the result of many different cultural and
historical factors.

e} 68 indigenous languages are reccgnized,

{1 They are no longer being taught to children.

g) Chinese, English and Spanish.
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REINFORCING OUR ORAL
COMPREHENSION COMPETENCE

a) catastrophes
bY survivors

¢) responsible
d) survive

e) became
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REINFORCING OUR ORAL
EXPRESSION COMPETENCE

Answers may vary
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TRACK 2

Breathe English 1 Activity Book, Unit 1,
Serving others

Sounds
?’i TRACK 3

Breathe English 1 Reader's Book, Unit 1,
Serving others

I volunteer...

Tony is a Junior High student. He's not sure
about what he wants to study. He was tafking
to his friends and they deciced that they should
learn more about different professions before
making up their mind.

One of his friends said he was interested in
becoming a doctor. Tony's cousin is a paramedic
and works for the Red Cross. Tony talked to his
cousin, Jose, and he agreed to take them along
this weekend as voluntears. Saturday maorning
Tony and his friend went to the Red Cross to help
his cousin.

“HiTony, I'm glad you could make it."

"Hey Jose. we are very interested in what you
do. My friend here wants to be a doctor so he
thought we could see a bit of what this looks like.”

"Well, what we do here is a bit different than
what doctors do. We usually respond to emer
gencies, For example, if there's a car accident we
are the first ones to give medical attention."

As Jose finished speaking the ambulance
driver got up from a chair and started running.




"“We have an emergency three blocks away
from here. A kid got hurt. He fell from his bike
and prot:ably broke his feq. Let's go.”

They got in the ambulance and Jose told
them what he would do was assess the injury
and probably take him to the hospital. Tony and
his friend went to get the stretcher in case they
needed -0 get the kid cn the ambulance.

As they got to the place the kid was in pain.
Jose asked a couple of questions, there was a lot
of pain aut they would need to take an X-ray of
his leg to see what had actually happened. Tony
and his friend got the stretcher and Jose helped
them to get into the back of the ambulance. Once
they were there Jose asked them to write down
his vital signs. They got to the hospital and they
helped him down. A nurse was ready and took it
from there. They waited a couple hours more but
there weren't any more emergencies. Jose said
the kid broke his leg and he would need a cast for
the next 2 months,

As they left, Tony and his friend said even
though it was a very cool job they would need
a lot of training so they weren't so sure and de-
cided they would continue looking for volunteer
opportunities,

Harmony read an article about firefighters
and she told her friends about it. They all thought
that was a very interesting profession, so they all
agreed to go tc the station tc see if they could
talk to a real firefighter. They looked up the clos-
est fire staticn on the internet, it's called “Phoe-
nix Sta'ion". Its state of the art building makes it
one of the finest of all its kind in all Latin Amer-
ica, When they got there, they were amazed by
the architecture of the place and all the equip-
ment ir side. They talked to someone in the front
desk and she directed them tc some firefighters
for them to talk to.

"Hi, guys! We heard you wanted to meet a real
firefighter,”

"Yes, we are interested in your profession. !
might want to become a firefighter, but | don't
know if women are allowed”

"Oh, yes, there are a female firefighters on the
force too. Most of them are velunteers, but there
are also some women in active service, although
not many, we need more.”

"That's great! Can you tell us what kind of
things you do in your job?"

"Of course! We put out fires, both in the city
and the forest. We secure gas leaks and other po-
tential dangers. But we also deal with disasters
caused by water or wind, such as floods or fallen
trees and billboards. We search for and rescue
pecple who are trapped in accidents, landslides,
floods. We are aiso in charge of capturing wild
animals that represent danger to the community,
like bees, snakes or wild cats.”

“Wow, you do a lot of things!”

“We have different services, mostly we help
out our communities in any way we can. Do you
want tc know something else?"

“Just one last questicn, do you have a pole?”

"Ha,ha,ha. Yes, we de. I'll show it to you."

It was after having lived these experiences
with their friends that Ana asked them if they
could go and help a vet in a shelter that was by
her house. So they called and offered themselves
as volunteers. The vet told them she felt more
than happy to have some extra he!p and that she
would answer and teach them everything they
would like to know.

“So, are you guys excited about this visit?”
asked the doctor. “There are many things to do
right now, as you can see we have these cute
puppies over here who were unfortunately aban-
doned a few days ago, sometimes the owners
just don't want to take care of the puppies so
they leave them here and we have to take care of
their bodies and also of their hearts.”

"How can | help you doctor?" Ana said.

Ancther guy from the shelter said:

"One of you take the pupples out of the cage
while the other two clean the cage with the
broom and mop, they are over there.”

"Yes, of course” "There are some bottles in
the kitchen, fill them with the milk that is in the
fridge and feed them.”

Tony asked him: "What else do you do in a
common day?”

“Feeding and cleaning the animals is part of
the daily routines, but | also have to check those
pets that have been injured or the emergencies
that arrive every day.”

After supporting the vet with some other
chores, they went home very proud of themselves

CD Scripts



for having done something to help others that
day.
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TRACK 4

Breathe English 1 Activity Book, Unit 1,
Serving others

Narrator: Tony is trying to get people to donate
blood for the local hospital. He printed some fly-
crs and he is giving information outside the local
clinic to get people to think about it

Erick: Hi, Tony!

Tony: Hi, Erick!

Erick: What are you doing?

Tony: I'm handing out some tlyers to get people
1o donate bloed,

Erick: Really? That's interesting. Can anyone
donate?

Teny: Yes, Everyone over 18 can donate, as long
as theyre healthy. if you're younger you need
your parents' permission.

Erick: That's great, what do you have to do?
Tony: Yeu have to come tomorrow at 6:00 a. m.
Erick: Do | need a special preparation?

Tony: Yes. You should not eat fatty food the day
before, You should drink some extra water betore
donating and you should get a good night's sleep.
trick: Ok, that sounds easy. I'll be there,

Tony: That's great, thank you. 'l see you there.

Narrator: Harmaony is inviting people from her
community to a dog parade to get people to
adopt homelass animals like cats and dogs. She
got some veterinarians from the area to help out
and the local pet shops are giving some products
as yitts to people who adopt a pet.

Dr. Gonzalez: Hello Harmoeny!

Harimony: Good morning Dr. Genzalez. What are
you doing?

Dr. Gonzates: I'm inviting people to a dog parade.
Harmony: Oh really? A dog parade! How cute!
Dr. Gonzalez: Yes, its objective is to get people to
adopt a hemeless animal, like cats and dogs.
Harmony: That sounds like a great ideal When is
it?

Breathe English

Dr. Gonzalez: It's tomorrow at 9:00 a. m,
Harmeny: Can | help?

Dr. Gonzalez: Yes, some vets are coming to help
check the animals. Also some pet shops are do-
nating gifts for people whe adopt a pet.
Harmony: Ok, | can help with that. I'll be thera.
Dr. Gonzalez: That's yreat, thank you. I'll see you
tomorrow.

ivH
57 .- TRACK 5

Breathe English 1 Activity Book, Unit 1,
Serving others

Mexico City is building a new animal hospital in
Alvaro Obregon and it will be the second hospi-
tat for company animals in the city. A new agen-
cy of animal protection received 10 million pesos
to start working. Their job will be t¢ rescue hurt
animals from the street but alsc tc give medi-
cal care to home pets. The hospital is already
organizing vaccination campaigns for cats and
dogs in the nearby area. Anyone with a pet can
receive medical care for thelr domestic animals.

2
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Breathe English 1 Reader’s Book, unit 2,
What do you think?

| want to hear it

Narrator: Tony and his friends went an a camping
trip,

Boy 1: Let's tell stories!

Teny: | know a story from where | come from. If's
an Aztec iegend.

Bully: A legend? [ think that's boring!

Baoy 1: | prefer superheroaes,

Tony: It's about axolotls and they are like super-
heroes. Even better They're real, they actually
exist.

Harmony: What are axolot/s?

Bully: Who cares? They're boring!

Harmony: Why do you say that?

Bully: That's what | think.




Harmony: Really?

Tony; What about you?

Harmony: | think legends are interesting.

Tony: Me toc

Harmony: | want to hear it.

Tony: Ok. | like this legend a lot. As legend has
it, the sun had stopped shining. So all the gods
gathered around Quetzalcoat! to find a solution.
Tony: Someone must be sacrificed. A new sun
will be born from the blood.

Tony: They chose Xolotl to be sacrificed. Xolot!
was Quetzalcoatl's brother,

Tony: Xolotl was afraid to die, so he ran away.
Then, he transtormed himself into a corn to hide.
But they found him.

Teny: Ha ran again. This time he transformed
into a maguey. But they found him again.

Tony: Finally, Xolot! jumped into Xochimilco Lake,
Tony: He transtormed into an axclotl.

Tony: He was found and captured. They sac-
rificed him and with his blood, a new sun was
born,

Tony: But he had aiready created axolotls. They
represent Xolotl and his reluctance to die. That's
why, if you cut out an axolot!'s part, like a leg or
its tale creven a part of his heart, they grow back
again.

Boy 1: That can’t be truel

Bully: Ycu're lying!

Harmony: Why do you say that?

Bully: Because he said it was real and itisn't. An
animal that can grow back a heart doesn't exist.
Tony: It does! They are called axolotls and they
live in Mexice. They can regenerate limbs and
organs!

Harmony: Really?

Tony: Yes. You can look it up.

Boy 1: 1 iked the story. | think axototls are cool!
Harmony: Me too!

?’j TRACK 7

Breathe English 1 Activity Book, Unit 2,
What do you think?

Tony: Hi Harmony!
Harmony: Hi Tony! What's up?
Tony: I'm going to the Hola Mexico film festival.

Harmony: Oh really? Do you like Mexican films?
Tony: Oh yes! | think that Mexican films are just
as good as American movies.

Harmony: Why do you say that?

Tony: Well, for instance, we have some great
directors like Alejandro Gonzalez Ifarritu or Al-
fonso Cuaron,

Harmany: You're right. | think there are some re-
ally good Mexican movies.

Tony: | agree. Let me show you tha movies they're
playing.

4
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Breathe English 1 Activity Booi, Unit 2,
What do you think?

Teacher: Stop! What's the problem?

Students: He said that... No, he thinks than...
Teacher: Ok, I'd love to hear both of your opinions.
Student 1: He thinks DC comics are better than
Marvel comics.

Student 2. Of course. Don't you think that Super-
man is better than Wolvering?

Teacher: Why do you say that?

Student 2: For instance, Superman was famous
for many years betore the Marvel characters be-
came famous.

Teacher: And what do you think?

Student 1: | think Walvering and Spiderman are
more modern and risky.

Teacher; Really?

Student?: What | mean is that Flash or Agquaman
are classical characters, but Walverine and Spi-
derman are revolutionary.

Teacher: You both have a point!

;E‘?j, TRACK 9

Breathe Engiish 1 Reader’s Book, Unit 3,
The book of words

The Rosetta Stone

Hieroglyphics have aftracted the attention of
many for years. [hey were the form of writing of
ancient Egyptians and for hundreds of years no-
body knew what they meant,
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The word ‘hieroglyphics’ comes from the
Greek words hiero and glyphics and it means
holy markings, the fact we use a Greek word to
describe this kind of writing isn't the only way
these two languages are connected.

Egyptians were not the cnly ones who used
this kind of writing. In Egypt they had more than
one system of writing and hieroglyphics were
only used in important menuments and writings.
Hieroglyphics were very important for the Egyp-
tians as they believed that they would survive
and be remembered in the afterlife.

Hieroglyphics started off as pictures which
meant what they were depicting; but as time
passed by, hieroglyphics changed, they started
representing socunds {similar to cur current let-
ters), Egyptians had other ways of writing and
hiercglyphics were used until a Roman Emperor
forbid the ancient Egyptian worship and along
with it the holy markings.

The introduction of other languages like Greek
and Latin made Egyptian language change. And
before lony, it was impossible for people to read
and understand the hierogiyphics, remember
that even in the past they were only used in im-
portant monuments and writings and therefore
only the royalty and the priests could read it.

Hieroglyphics then, were impossible to read,
scientists and researchers did not have any tools
or information available in order to decipher this
mystery.

Until one day. in 1799 a Frenchman named
Boussard discovered a stone which had writings
in different systems of writings and languages.
This stone is known as the Rosetta Stone and in
18071 it was sent to England,

The work of Thomas Young and Jean-Frangois
Champollion was what finally helped to decipher
the Stone and to learn what it all meant. They dis-
covered the name Ptolemy in one of six ovals and
those were names of people who belenged to the
royalty and that helped to know how those signs
(hieroglyphics) were to be read.

Champollion continued based on Thomas
Young's work and he finally came up with a list of
signs and their Greek equivalents. We now know
that some of the hieroglyphs were alphabetic
{like the letters we use today), some syllahic
(representing the combination of more than one
sound), and some determinative, (this helped

Breathe English

to differentiate the meaning of two words that
could be read the same way).

Nowadays the Rosetta Stone is a sign of learn-
ing languages or the key to deciphering things.

Even dictionary.com defines it also as 'a ¢lue,
breakthrough, or discovery that provides crucial
knowledge for the solving of a puzzie or proolem.

There are still some mysteries left in the world
but maybe they will find their Rosetta Stone and
one day we will look back and see that we only
neeced the right tool to figure it out.

6
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Breathe English 1 Activity Book, Unit 3,
The book of words

Teacher: Heilc students.

Group: Hello, teacher.

Teacher: Today we're going to start to speak
about punctuation marks and how they are used.
Student 1; Teacher, what are punctuation marks?
Teacher: Well, as we will be talking about dic-
tionaries and how to use them next, it is time for
you to start being responsible for getting some
meanings.

Student 2: That makes sense. May [ look it up?
Teacher: Sure thing, go get a dictionary. Actu-
ally let's make a contest out of it. Let's see who
can find what punctuation marks are. One, two,
three...

Student 2; Ok, punctuation means puntuacidn. ..
Student 1. Oh oh coh, and mark means senal, si-
gno or marca.

Student 2: So punctuation marks are like com-
mas, questions marks, etc? Is that correct?
Teacher: Well donel Yes, that's exactly right. You
can figure lots of things out by yourselves using
that wonderful dictionary of yours.

R rrack 11

Breathe English 1 Activity Book, Unit 3,
The book of words

Harmony: Tony do you want help with the vocab-
uiary homework our English teacher gave us?




Tony: Yes, please! | have no idea how to lock for
it. The sentence says "Can ycu please phone me
later?”,

Harmony: What werd do you need to find?

Tony: "Phone” is the word | need to iook for, but |
don't understand. It obvicusly doesn't mean the
chject we use to make calls.

Harmony: Let's lcok at the dictionary. Lock! In the
second meaning it says it can also be a verb.
Tony: So, it means calling somebody over the
phone?

Harmony: Exactly. There you go. Another mys-
tery solved.

Tony: Thank you Harmony.

?j, TRACK 12

Breathe English 1 Reader’s Book, Unit 4,
Silent words

Charles Chaplin: When words
are not necessary

Charles Chaplin is the most well-known artist
around the world from the silent film era. Years
before television and movies were the way we
know t 1em now, referring to sound and color, the
anly movie experience people could live was in
silent movies halls. These kinds of films existed
from 1891 to 1927 approximately.

Charles Chaplin was born con April 16, 1889
in London. His mother and father were both in
show ousiness. Little did he know misfortune
was about to hit his life. His father abandened
nim, his half-brother and his mom when he was
just a few months old. His mother managed to
financially support their household by working in
theaters, singing, dancing and acting.

When Charles was about five years old, his
mom suffered from a very strange disease: she
lost her voice all of a sudden, One day as she was
in the midd!e of the show, her veice just cracked
and her boss pushed Chaplin to act on stage as
he did not find any other way to solve the situ-
ation. That was the way he was introduced ¢
the spotlight and the beginning of the end of his
mom's career. She continued acting even when
her voice never came back but her mental health
begar getting worse and worse each time, As

the years went on when her mind became com-
pletely lost and she had to be sent to an asylum.
His half-brother and him were about to start a
whole different kind of life,

Charles Chaplin and his brother used his par-
ents' connections to start a career. Charles got
his first big acting part in 1899 (at age 10). He
played a small part in Sherfock Holmes which
was a good omen to his career.

Soon after, he joined "Casey's Court Circus”
for a short while but that led him to join Fred
Karno's pantomime troupe. He was recognized
for his work in A Night in an English Music Hall.
This company took him to the United States in
several tours. While he was in the United States,
ne was contacted by Mack Sennett to star in one
of his movies.

Charles was asked to work on his screen-
image. He came up with his most recognized
and famous character The Little Tramp. His outfit
consisted of a very small jacket and loose pants,
he had a small moustache and a cane. That was
the character who would beceme a legend in si-
lent movies, A character who would transcend
languages and countries in the next couple of
years,

His Little Tramp was well taken by the audi-
ence. It was the mix of innccence, cheekiness,
lack of pomposity and unexpected good man-
ners which led nim to be loved by everyone. It
was his creativity which would lead him to make
world-renowned movies which were very critical
of the society he lived in.

More successful movies were to come, even
though his personal life was full of divorces and
misfortune. He kept on signing contracts to
make more and more movies. He acted, directed,
wrote and even helped write the music for his
movies.

He became independent and started his own
studio. He built it and started working on it. He
created what were called masterpieces. Movies
such as A Woman in Paris (which he directed but
did not act in), The Gold Rush and The Circus, He
was acclaimed and with his movie The Circus
he wen his first Academy Award (today called
Oscar), His career was a complete success hut
his latest marriage was about to come fo an end,
Tragedy was always present and another strug-
gle was about to come.
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He was an expert in silent movies but in 1929
talkies' came to be. Movies now had sound and
not just music played live. What Chaplin was the
best at had come to an end. What would he do?
His response was unexpected, he knew the Little
Tramp couldn't just start speaking English. His
untversality would get lost and therefore most of
his appeal. He worked on a new movie for 2 years
and 8 months and he even composed the score
{the music for the movie). The movia still had no
dialogues. He trusted the story and the music
to make the movie a success. City Lights is con-
sidered as one of his hest movias, and this is re-
markable as it came out two years after ‘talkies’
were in the market. This was, yet, another proof
that the reality around Charles Chaplin would
not detine his. He would always try and succesd
regardless of his situation.

Another one of his most famous film is The
Great Dictator which came out in 1940. In this
film The Great Dictator, Charles Chaplin gave
one of the most truthful speeches that have ever
been heard;

I'm sorry, but | don’t want to be an emperor.
That's not my business. | don't want to rufe or
conquer anyone. | should fike to help everyone - if
possible - Jew, gentiie - biack man - white. We all
warnit to help one another. Human beings are like
that. We want fo live by each other’s happiness -
not by each other's misery. We don't want {o hale
and despise one ancther. In this world there is
room for everyone. And the good Earth is rich and
can provide for everyone. The way of fife can be
free and beautiful, but we have lost the way.

Greed has poisoned men’'s souls, has barricad-
cd the world with hate, has goose-stepped us into
misery and bloodshed, We have developed speed,
but we have shut ourselves in. Machinery that
gives abundance has feft us in want. Our knowl-
edge has made us cynical. Qur cleverness, hard
and unkind. We think too much and feel loo fitile.
More than machinery we need humanity. More
than cleverness we need kindness and gentle-
ness. Without these qualities, life will be violent
and all will be lost... The aeroplane and the radio
have brought us closer together. The very nature
of these inventions cries out for the gocdness in
men - cries out for universal brotherhood - for
the unity of us all. Even now my voice /s reaching
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millions throughout the world - millions of de-
spairing men, women, and little children - victims
of a system that makes men forture and imprison
innocent people.

Finally, after many years the world was able to
hear The Little Tramp, with a message that meant
to unite the world in goodness and in & world
which was starting one of the most violent wars
ever. Charlie Chapiin brought the world together
through nis message and humor. We will always
remember this character with his cane and his
moustache, making us laugh and making us
aware that there are many things that can bring
us together and very little that should keep us
apart,
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Tony: 1 am so happy to see you Harmony!
Harmony: | am glad to see you too. Tony!

Tony: So, have you decided what fiim we will see?
Harmony: Well... | am noct really sure. | kiow
you love horror movies and | want you to have a
good time, but you know, | get scared very eas-
ily. Therefcre | would prefer to see Chaplin's old
comedy: "The Kid".

Tony: | am more than happy just to be here with
you but | might not dislike at all to see a horror
movie. Although, on the other hand we might see
Chaplin's film toc and have z great time.
Harmony: OK! Lat's see "The kid" then. Thank
you Tony!

L
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The influence of film industry
in the current society

Since the inception of the film industry in the
1900s the industry has been gaining the atten-
tion of every country of the world as well as of
every citizen of every age. Films have the influ-
ence to shape the viewer's opinion, to sway them
one way or another.



fn 1620 the industry of films in the United
States lived a fast growth. Companies such as
Hollywcoa, Metro Goldwyn Mayer, Paramount,
Warner brothers, and 20th Cantury Fox emerged
and have since led this unstoppable streak,

Films have the characteristic of having mas-
sive communication which means a great vol-
ume of communication, or that they reach large
number of pecple. One gocd example of those
possitilities was The Titanic which reached a
revenue of 2 billion dollars. Can you think of the
number of people who watched it?

Anyway it is still tricky to find out how films
have influenced our saciety historically.

We know for example that histerical films,
even w-en not 100% accurate, give everybody
the chance to know about the history of human-
kind in a very friendly way, In the same order of
ideas, less commercial films alse show a window
to learn about different cultures. beliefs, reli-
gions and lifestyles,

People tend to mimic their dols in the way
they dress, speak, eat, etc. We can't talk about
a positive influence coming from the film indus-
try that makes belicve extarnal features such as
wealth and beauty are the most important values
1o pursue.

A proven negative aspect, has to do with the
amounts of violence showed in films nowadays.
violence that is more and more graphic every day.
There have heen reported cases in which even
children have perpetrated horrible actions using
something they saw in a film as a model to repro-
duce, but of course having seen a movie cannot
solely be the reason they committed these acts.

Films provide us with culture, magic, enter-
tainment, fantasy, knowledge and art. It should
be everyone's concern to carefully make choices
about what we want to let inte our brains. Be-
cause cne is alse made of what one sees.
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The future

For years humans have wanted toc know what is
going to happen in the future.

Some people betieve in fortune tellers and
pay them for a prediction of the future.

Humankind as a whole is not so different.

It is very interesting that sometimes science
fiction books or movies are very accurate on their
predictions, for example Jules Verne. He was a
French author born in 1828, In his books he pre-
dicted that one day electric submarines would
roam the seas. He also predicted ‘newscasts or
spoken news instead of having them on newspa-
pers. He can add to that list many other things
like video conferences and aven lunar modules.

Nowadays movies like Back fo the Future are
taken as models for inventions. having self-ad-
justing shoes was a cool idea which Is slowly
pecoming a reality. But, what are some of the
things that we might see in the near future?

These are some real-life predictions made by
experts on different fields of study:

Transportation

Rather than flying cars like in the Jetsons, which
people think might happen in terms of transpor-
tation is having automated cars. Very big com-
panies have already started building them and
trying them out. You would just get in the car, set
up your destination and allow your car to take
you there. This will, in theory, help eliminate ac-
cidents. On the other hand, as global warming
hecomes more and more serious, humankind
might need to take a step back, walking and us-
ing their bikes more. In the future we might have
highways for humans rather than cars.

Communications

One of the things that we have seen evolve a lot
are communications. Cell phones started being
normal when the smartphones came tc be and
now we can't seem to live without them, One of
the things some people have predicted for years
are holograms. Instead of having a 2D video chat
we can see a 30 image of the person, like the
ones we see in Sfar Wars. Some pecple take this
even turther thinking that sports broadcasts in
the future will be done with holograms, so in-
stead of watching the games on your TV you
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might be able to go to a stadium and see images
of players doing the same moves and scoring ex-
actly at the same time that they are doing in a
country far away.

Global Warming

Even though there are some people who are not
convinced, global warming is a serious problem
caused by human beings, we cannct deny iis
conseguences. In the next 40 years we might see
polar bears become extinct and some islands
like Malawi disappear due to the sea level rising.

Unless there are some big changes and many
agreements are obeyed, we might see more and
stronger hurricanes as well. This is not a fun pre-
diction but it is an opportunity to prove that we
can make our own future,

Books

Thinking that physical books will disappear is a
common belief but some people believe humans
read more than ever, only we ready differently. [f
you think about it being on your smartphcne or
just walking in the streets, we are surrcunded by
information that requires our attention and we
read it and sometimes we process it.

Some people believe that this constant access '

to information will cause more books to be writ-
ten, just not maybe very long books and those
books might be cheaper than teday's physical
books, still nothing assures us those books will
be read but they will be purchased.

We chviously can't tell you what the future will
bring, but paying attention to what we see in sci-
ence fiction films and movies might be a good
way of predicting the future.

What do YOU think will happen in the future?
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Tony: Harmony, I'm going to the mall at 6 to meet

some friends. | was wendering if you want to
come.

Breathe English

Harmony: I can't at 6, but I'm avallable atter 8.
Tony: That's perfect! We're just making time to
watch a movie at 8:30. It's a comedy, you will love
it.

Harmony. That sounds fun, Sure, | will watch the
movie with you,

Tony: Oh, and betore | forget if you have time this
weekend can you help me study for the English
exam?

Harmony: Yes! | think we might have a better
grade if we study together.

Tony: | agree with you. Let's talk this weekend in
order to study.

Harmony: Ok. See you later, Tony.
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Person 1: What will happen if | press this button?
Person 2: The alarm will go off.

Person 3: The alarm wilt NOT go off,

Ferson 1: What is going to happen, then?

Person 3: It will get the police officers ready at
the next stop.

Person 2: Are you going to press it?

Person 1: No, | am NOT going to press it. Don't
worry!
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Yes, alcohol is a drug too

Opposite to what you may think, alcohol is a drug
too. We tend to forget it because it is quite com-
mon to see people consuming it and we have as-
scciated ideas of alcohol with all sorts of nearby
celebrations, but it is a drug too, even whan its
use is allowed from ceartain age on.

So, you may be wondering what makes aico-
hol a drug. Alcchol is classified as a depressant



drug. It slows the function of the central nervous
system when it enters the body.

Alcolwl is in fact the most dangerous drug
because it is the most abused drug and also the
cne whose dangers are overlooked. A small mol-
ecule of alcohol can sasily cross membrane bar-
riers and reach different parts of the body.

Peop e tend to use alcohol to socialize, relax,
celebrate or because of the taste. It lowers our
inhibiticns, and makes us feel and act differently,
very few are aware of the negative effects that
its use and abuse bring to the body.

Alcohol atfects all the systems in our organ-
ism but this article will focus on the effects on
the nervous system that is the one that is most
commonly affected.

The nervous system includes the brain and
spinal cord. The brain plays a central role in the
control of most bodily functions, such as aware-
ness, movements, sensations, thoughts, speech
and memory. The spinal cord is connected to
the brainstem and runs through the spinal ca-
nal. Cranial nerves exit the brainstem and nerve
roots exit the spinal cord on both sides of the
body. The spinal cord carries messages back
and forth between the brain and the peripheral
nerves.

Peripherai nervous system: This is a network
of 43 pairs of moter and sensory nerves that con-
nect the CNS to the entire human body. These
nerves control functions of sensation, movement
and motor coordination.

Autonomic nervous system: Consisting of
the sympathetic and parasympathetic division,
these nerves regulate body processes such as
blood pressure and the rate of breathing. This
part of -he nervous system impacts the blood
vessels, stomach, intestine, liver, kidneys, blad-
der, gen tals, lungs, pupils. heart, sweat, salivary
and digestive glands. This system works auto-
matically without censcious effort.

Nerves: There are three types of nerves. They
originate in the spinal column and end at the
muscles that they control. Somatic motor nerves
control skeletal muscles and movement. Special
visceral motor nerves control muscies in the
face and neck. General visceral motor nerves

control smooth muscles that lack voluntary con-
trol, such as the heart.

Alcohol consumption affects several areas
of the brain, it contracts brain issues, destroys
brain cells, and depresses the central nervous
system. Excessive drinking can even cause se-
vere problems with cognition and memory. Al-
cohol directly interacts with the brain receptors
and this causes interferences with the commu-
nication that must exist among the cells. Other
unpleasant effects of drinking include sleep in-
terruptions, depression, anxiety, feelings of pan-
ic and gven suicidal tendencies.

If people drink in excess nerve damage may
be caused, doctors call this a neuropathy. People
who suffer from a neuropathy have a degree of
dysfunction in the cells. Neurons are in charge
of providing sensations throughout the bedy and
control a wide variety of voluntary and involun-
tary processes. Other negative effects are:

Motor nerve damage

* muscle spasms and cramps

+ muscle weakness and atrephy
* loss of muscle functicning

« movemant disorders

Sensory nerve damage

* numbness

* tingling

* burning

+ pins and needles sensations

Autonomic nerve damage

* urinary incontinence

» incomplete bladder emptying
* impotence in men

+ abnecrmal intoierance to heat
* diarrhea

+ constipation

* nausea or vomiting

Se now that you know the damage alcohol

causes make sure you let people know so they
maintain a healthy lifestyle.
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Teacher: Well, as | told you yesterday. today we
are having a class about how to take care of your
bones ta keep them strong and useful for the lon-
gest time possible,

Let's tirst check the parts of the skeletal sys-
tem), don't forget to write everything you consid-
er important for the elaboration of your skeletal
system diagram.

Cur skeleton system is composed of bones,
tendons, cartilage and ligaments, We have 206
hones to support our body. It is the one in charge
of the maovement in our bodies. Tendons, liga-
ments and cartilage connect bones in between.
It also provides endocrine regulation and pro-
tects the major organs. Digestion, excretion and
reproduction organs are all protected by bones.

A funny fact is that when babigs are born, they
have more bones, which fuse together at some
point, Teeth are made of dentin and enamel, the
strongest substance in our being.

In addition, as important as having a rich-cal-
cium diet, We also have to absorb calcium.

Guess which is the most common and easy
way to do it? Yes, just from the sun. Daily short
exposure to the sun will contribute to calcium
absorption,

Finally. try exercising. &xercise is good for
all and of course it's also good for your bone's
health. You can run, jog, practice aercbic exer
cise. ciimb, dance or play tennis and basketball.
Obviously, do not smoke or drink alcohol. These
bad habits also damage your bones. Low bone
mineral density is associated with tobacco and
excessive alcohol consumption.

$VH
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Listen to the following interview between a fa-
mous doctor and an athlete talking about the
muscular system, how to improve muscles and
take care of your health,

Breathe English

Alessandra: Dear doector, we are very pleased
you have been able to come to our sportive con-
gress "Health goes first”.

Josemaria: It is my pleasure dear Alessandra, to
be able to contribute to the health of many sport-
ive youngsters and t¢ encourage those whe have
not already made the decision to practice some
sport, to do it bacause of the benefits it involves.
Alessandra: Thank you docter. Se, to have a deep
idea of the muscular system, could you explain
us first how it works?

Josemaria: Yes of course. As we know, the muscu-
lar system is in charge of all the movement in our
bodies.

Alessandra; How many muscles are there in our
bodies?

Josemaria: There are about 700 muscles. almost
half of our weight is composed by muscies. And
each one of these 700 muscles is an organ built
of skeletal muscle tissue; blood vessels, tendons
and nerves.

Alessandra: Wow! And where can we find those
muscles?

Josemaria: Muscles are actually everywhere in
our bodies, Inside the heart, in the digeslive or-
gans, and blocd vessels. Muscles serve to move
substances throughout the body. Think of any
movement...

Alessandra: mmmm walking, lifting, rurining...
Josemaria: Yes. even keeping your body in an up
straight position. That's why it is of great imper-
tance to take care of our muscles.

Alessandra: Good dector, and how can we take
care of cur muscles?

Josemaria: In fact it is very simply, just by work-
ing out regularly and eating a balanced diet. Your
muscles need vitamins, minerals, water, protein.
carbohydrates and healthy fats so that they can
function at their best. Eat a diet rich in natural
whole foods such as fruit, vegetables and grains
to ensure you are getting adequate nutrients.
Just what is good for all your systems in general.
Alessandra: So, what would you recommend to
somebody who has never exercised befora?
Josemaria: You can begin by performing twice
or three times a week, for short periocds of time,
you can work with weights of strength training,
you know, resistance bands. Stretch your mus-
cles often. They need to e stretched regularly
to keep them in good shape. Always work within




your lirritaticns. If your workout hurts, you may
be doing more harm than good.

Alessardra: What may happen tc my muscles if |
sit for leny periods?

Josemaria: If you don't exercise them, your mus-
cles will begin aging. Stretch your muscles for at
least 30 seconds or more.

Alessardra: Thank you docior, we have certainly
learned a lot.
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Emma Watson on BuzzFeed

One of the best thinys about social media is that
it allows us to follow our stars closely.

Have you ever wished to be a reporter? Have
you ever imagined yourself asking guestions to
one ot your tavorite actors or actresses? This is
now possible thanks to social media.

BuzzfFead is an Internet Meadia Company
which specializes in entertainment, [t started off
as a viral fab, tfracking news and spreading viral
videos end content, Now, they create content and
on Fehbruary 27, 2017 they posted an cpen invita-
tion. They were going to interview Emma Watson
(a famcus actress who became well-known for
her role in the Harry Potter films).

Why would BuzzFeed open up to take ques-
tions from their audience rather than make them
themselves? It is easy. [t would create more traf-
fic, it would get people involved and hopefully
become viral. It you think about it, it is a wonder-
ful corrbination of a famous young star, with a
maovie coming out soon and milliens of fans ready
to ask Fer guestions.

Nowadays interviews are very predictable;
What was your favorite part about recording a
maovie? What did you like about your character?
Did you identify with the character?

Most interviews are about fikes and dislikes.
Very miuch like when you meet a person and the
first thing you want to know about them is what
kind ot music they like, it they like the same mov-
ies and books, etc.

BurzFead tried to stay away from this kind of
conversation and decided to let their readers and
fans ask questions, The questions they asked
were:

1. Did vou take anything from the set of Beau-
ty and the Beast as a souvenir?  Tori Hold-
er, Facebook.

2. Did you change anything about the role
of Belle from the original mevie? -- Emma
Landry, Facebook.

3. If you had a daughter, what would be the
number one life lesson you'd want her to
know? —lizas49af162fd,

4. Was there ever a time when you wanted to
give up on semething that was important to
you? — Antoinette Hill, Facebook.

5. What do you think happens after Belle and
the Beast's wedding? - —DodoBird.

6. Do you think Belle and Hermione have any-
thing in comman?  Sydneyk1S.

7. Do you have any fun behind-the-scenes
stories from Beauty and the Beast?  Mat-
thew Hall, Facebook.

8. What would you say is the biggest problam
facing young women today?  elizataylor99.

In her interview she was surrounded by kit-
tens which she was playing with,

Shetold BuszFeed she was able toc keep aring
that was made for the movie, she also said she
came up with the idea of making Belle (her char-
acter on the movie '‘Beauty and the Beast') an
inventcr and that in her mind after Belle marries
the Beast they would open up their fantastic li-
brary in order to make a school in which Belle
would teach.

Emma Watson has alse been a veice for young
feminists and in this interview she shared that
she'd tell her daughter to-be that "she is a force
to be reckened with and never to underestimate
her awn power" and also that young women
should not believe the age for feminism is over
and that men and women are equal.

As you can see, interviews can be a lot of fun,
especially if you're to interview someone as in-
teresting as Emma Watson.

Now you should try to follew other English
speaking stars. Try asking them some guestions
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in English. You never know, maybe one day, they
will answer one.
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Tony: Hi Harmony! What are you doing?
Harmony: HiTony. I'm just finishing up my home-
work and waliting for Tessa to go to the movies.
Would you like to come with us?

Tony: Well, it depends... What are you going to
watch? You know | love going to the movies.
Harmony: Me tool We are watching a comedy,
Tessa and | love comedies. It has very good
reviews.

Tony: | see. | don't really like comedies. I'd rather
stay and read a romantic book.

Harmony: Wow! [ didn't know you like reading ro-
mantic novels, 1 like them too. When you finish
reading it you can lend me the book, can't you?
Tony: Sure, Harmony. | can lend you the book.
Anyway, I'm gecing to play basketball tomorrow
morning. Do you wanna join me?

Harmony: Sure, let’s meet at 9. I'm so glad we
both love sports, it's hard to find someone to ex-
ercise with,

Tony: It is, but it's harder to find somecne to
watch horror movies with. It's like I'm the only
one who likes them.,

Harmony: Well, | love watching the news and no-
body watches them with me. So, we're even.
Tony: True. Well, I'll let you finish your homewaork
so you canr go to the movies. Enjoy your filml
Harmony: Thank you Tony, see you tomorrow at 9.

8
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Harmony: Hi Teny, are you ready to play
basketbali?

Tony: Yes! Let's walk to the park. Itisn't tar.
Harmony: Nol Ask your brother to give us a ride.
Tony: You don't like walking, do you?

Breathe English

Harmony: | really don't. It's boring.

Tony: | see but if we walk together we can talk
and we will be there in five minutes, won't we?
Harmony: 1 guess you are right but next time your
brother will drive us.

Tony: Alright. Let's hurry up because | want to
beat you. Last time | won 40 - 20. Remember?
Harmony: Oh | remember. Think you can beat me
again, don't you?

Tony: Yes, | think so.

Harmony: Then, get ready for a big surprise as
I'm going to wipe the floor with you.

?j‘; TRACK 24

Breathe English 1 Reader's Book, Unit 8,
Tell me a story

Fragments of The Canterville Ghost
By Oscar Wilde

When Mr. Hiram B. Ctis, the American Minister,
bought Canterville Chase, everyone told him he
was doing a very foolish thing, as there was no
doubt at all that the place was haunted.

A few weeks after this, the purchase was con-
cluded, and at the close of the seascn the Min-
ister and his family went down to Canterviile
Chase.

Mrs. Otis, (...) was now a very handsome, mid-
dle-aged woman, with fine eyes, and a superb
profile.

Her sldest son, {...) was a fair-haired, rather
good-looking young man.

Miss Virginia E. Otis was a little girl of fifteen,
lithe and lovely as a fawn, and with a fine free-
dom in her large blue eyes,

After Virginia came the twins, who were usu-
ally called "The Star and Stripes,” as they were
always getting swished.

As they entered the avenue of Canterville
Chase, however, the sky became suddenly over-
cast with clouds, a curious stillness seemed
to hold the atmosphere, a great flight of rooks
passed silently over their heads, and. before they
reached the house, some big drops of rain had
fallen.



Standing on the steps to receive them was an
old woman, neatly dressed in black silk, with a
white cap and apron. This was Mrs, Umney, the
housekeeper. She said in a quaint, old-fash-
ioned manner, "l bid you welcome o Canterville
Chase." ‘

Suddeanly Mrs. Otis caught sight of a dull red
stain on the floor just by the fireplace, anc, quite
urconscious of what it really signitied, said to
Mrs. Urney, "f am afraid something has been
spilt there."

"Yes, madam, blood has been spilt on that
spot.”

"How horrid!" cried Mrs, Otis; "l don't at all
care for blood-stains in a sitting-room. It must be
removed at once.”

"It is the Bood of Lady Eleanore de Canter
ville, wko was murdered on that very spot by her
own husband, Sir Simon de Canterville, in 1575.
Sir Simon survived her nine years, and disap-
peared suddenly under very mystericus circum-
stances. His body has never been discovered,
but his guilty spirit still haunts the Chase, The
blood-stain has been much admired by tourists
and-cthers, and cannct be removed.”

"That is all nonsense,” cried Washington
Otis; "Finkerton's Champion Stain Remover and
Paragon Detergent will clean it up in no time,"
and before the terrified housekeeper could inter-
fere, he had fallen upon his knees, and was rap-
idly scouring the floor with a small stick of what
locked like a black cosmetic. in a few moments
no trace of the blocdstain could be seen.

"l knew Pinkerton would do it," he exclaimed,
triumphantly, as he looked round at his admiring
family; but no sooner had he said these words
than a terrible fiash of lightning lit up the som-
bre room. afearful peai of thunder made them all
start to their feet, and Mrs. Umney fainted.

Mr. Otis was awakened by a curious noise in
the corrider, outside his room. It sounded like the
clank of metal, and seemed to be coming nearer
every moment. The strange noise still continued,
and with it he heard distinctly the sound of foot-
steps. He put on his slippers, tock a small ob-
long phial out of his dressing-case, and cpened
the docr. Right in front of him he saw, in the wan
moonlinght, an cid man of terrible aspect. His
eyes were as red burning coals; long grey hair

fell over his shoulders in matted colis; his gar-
ments, which were of antique cut, were soiled
and ragged, and from his wrists and ankles hung
heavy manacles and rusty shackles.

"My dear sir," said Mr. Otis, "! really must in-
sist on your oiling those chains”.

He fled down the corridor, uttering hollow
groans, and emitting a ghastly green light. Just,
nowever, as he reached the top of the great
oak staircase, a door was flung open, two little
white-robed figures appeared, and a large pillow
whizzed past his head!

On reaching a small secret chamber in the left
wing, be leaned up against a moonbeam to re-
cover his breath, and began to try and realize his
position. Never, in a brilliant and uninterrupted
career of three hundred years, had he been so
grossly insulted.

For the rest of the week, however, they were
undisturbed. the only thing that excited any at-
tention being the continual renewal of the blood-
stain on the library floor. This certainly was very
strange, as the door was always locked at night
oy Mr, Otis. and the windows kept closely barred.
The chameleon-like colour. also, of the stain ex-
cited a good deal of comment. Some mornings
it was a dull (almost Indian) red, then it would
be vermilion, then a rich purple, and once they
found it a bright emerald-green.

The second appearance of the ghost was on
Sunday night. Shortly after they had gcne to bed
they were suddenly alarmed by a fearful crash
in the ball. Rushing down-stairs, they found that
a large suit of old armour had become detached
from its stand, and had failen on the stene floor,
while seated in & high-backed chair was the
Canterville ghost, rubbing his knees with an ex-
pression of acute agony on his face, The twins,
having brought their pea-shooters with them, at
once discharged two pellets on him.

For some days after this he was extremely ill,
and hardly stirred out of his room at all, except to
keep the blood-stain in proper repair.

"l am so sorry for you,” Virginia said, "but my
hrothers are going back to Eton tomorrow, and
then, if you behave yourself, no one will annoy
you."

"It is absurd asking me to hehave myself," ha
answered, looking round in astoenishment at the
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pretty little girl who had ventured to address
him, "quite absurd. | must rattle my chains, and
groan through keyholes, and walk about at night,
if that is what you mean. It is my cnly reason for
existing.”

"...you know you stole the paints out of my
box to try and furbish up that ridiculous bleod-
stain in the library, (...} whe ever heard of emer-
ald-green blocd?"

"Well, really." said the Ghost, rather meekly,
"what was | to do? It is a very difficult thing to get
real blood nowadays, and, as your brother began
it atl with his Paragon Detergent, | certainly saw
no reason why | should not have your paints, As
for colour, that is always a matter of taste: the
Cantervilles have blue blood, for instance, the
very bluest in England.”

"You can help me. You can open for me the
portals of death's house, for love is always with
you, and love is stronger than death is."

“I'am not afraid,” she said firmly, "and | will
ask the angel to have mercy on you."

She opened her eyes, and saw the wall slowly
fading away like a mist, and a great black cavern
in front of her. A bitter cold wind swept round
them, and she felt something pulling at her drass.

"Quick, guick,” cried the Ghost, "or it will be
too late,” and in a moment the wainscoting had
closed behind them, and the Tapestry Chamber
was empty.

£
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Breathe English 1 Activity Book, Unit 8,
Tell me a story

The Legend of Sleepy Hollow

Sleepy Hollow was a small, quiet town. Everyone
said it was enchanted.

Ichabed Crane went to Sleepy Holiow to be a
teacher.

Thare, he heard the legend of the Headless
Horseman, Whe was a soldier that lest his head
in the war,

The horseman often appeared by the church,
where he was buried. He was always searching
for his head.

Breathe Engiish

Katrina Van Tassel was a young woman, She
was Ichabod's student.

Ichabad fell in love with Katringa.

Brom Bones was also in love with Katrina,

Brom Bones tried to scare Ichabed away from
Katrina but failed.

One night after a party at Katrina's house, Ich-
abod saw the headless horseman by the church,

He tried to get away from it but his own horse
was too slow.

The next morning, Ichabod's horse returned
home without him.

They looked for him but only found his hat on
a pumpkin.

Ichabod was never heard from again.

47
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Breathe English 1 Reader’s Book, Unit 9,
Languages around the worid

A world with many tongues

Look at the person next to you and ask yourself
two guestions:

How is this perscen different from me?
How are we alike?

Indeed we are all diffcrent from sach other.
Physical factors like features, skin and hair col-
or, and height, make us all ditferent. But there are
other factors that also set us apart. Nationality is
avery important one. We are all different accord-
ing to the place where we ware born, This has to
do with the way we look {our physical character-
istics) but also with many other things like our
customs. Some cf these ditferences are more
obvious than others and, while some of them
are irrelevant when we interact, some others are
very relevant and can even make it impossible
for us to understand each other.

Thirk about it. How could you yuess where a
person is from without looking at them?

That's right! By the language they speak.

There are 195 countries in the world. Each dif-
ferent from all the others in territory, resources,
culture, race and language. As if this wasn't a



large erough number, some of those countries
have great diversity within them. Dozens of
tribes can inhabit a single country of Africa. Just
like in Mexico, many different indigenous cul-
tures anz still alive. This gives way to a great deal
of cultural and linguistic diversity.

* Wy are there so many languages around
the world?

» How did languaye originate?

« How many languages are there?

» Which are the most spcken languages in the
world?

» Why are some words similar in many ciffer-
ent languages?

These are some interesting questions about
languages around the world. Some of them have
an easy answer, while others simply provoke
more guestions.

Thera is no official count of how many lan-
guages exist in the world. This is because there
are stil. places that haven't been fully explored,
like the Amazon Rainforest or New Guinea. The
British Encyclopedia published in 1311 an esti-
mate of 1000 languages. Since then, the number
has increased non-stop. Other uncfficial lan-
guage catalogs suggest there could be over 6000
different languages in the werld.

The person who speaks
the most languages in the world

Ziad Fazah, who claims to speak B9 languages,
currently holds the record of the most languayes
spoker. by one person. However, in the past, there
have been some impressive people who have
surpassed this record. For example, Cardinal
Giuseppe Caspar Messotanti, who was born in
1774, spoke 38 languages and 40 dialects, giving
a granid total of 78. Al-Farabi, a Muslim from the
10th Ceantury was supposed to speak 70 languag-
es. There was also a german of 80 languages. But
the undisputed champion is definitely Sir John
Bowring, who was the governor of Hong Kong in
the 191h century. He was said to understand 200
languages and speak 100.

The language or languages spoken in a spe-
cific country is the resuit of many different
cultural and historical factors. While some coun-
tries speak only one language, like Germany or
Denmark, others are divided by a clear linguistic
cifference. Canada, for example, has twe official
languages: English and French. This is because
part of the territory now known as Canada was
once conguered by France, while the other part
was conquered by England. This historical factor
also defines the language spoken in countries
across the American Continent. All countries
once colonized by Spain, nowadays speak Span-
ish, while Brazilians speak Portuguese because
their territory was once a Portuguese Colony.

However, in some of these countries that
changed their official language hundreds of
years ago when they were colonized, indigenous
tongues have survived. This is the case of Mexico,
where 68 indigencus languages are recognized.
The country where the most languages are spo-
ken is Papua New Guinea. Where an estimated
832 languages are spoken by a population of 3.9
million people.

Nevertheless, regardless of all this linguistic
diversity, languages are dying every day. Many of
this tongues are no longer being taught to chil-
dren and are only spoken by the elders. For this
reason, they will disappear within the next yen-
eration. In today's globalized world, some lan-
guages continue to grow in use, while others will
inevitably disappear.

Currently, Chinese is the most spoken lan-
guage in the world. This is due to the fact that
it's the language of the most populated country
in the world, Chinese is spoken by cver 1.2 billion
people as their first language.

English is the second most spoken language
in the world. There are many countries where
the official language is English. But English is
also learned by millions of people across the b
continents as a second languaye, unlike Chi-
nese which is very difficult 1o learn. English is
also used as Lingua Franca in many parts of the
world: this means it's the common languagje used
te communicate amongst people who speak dif-
ferent languages.

Finally, Spanish is the third most spoken lan-
guage in the world. 19 countries in Central and
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South America consider it their official language.
About 437 million pecple speak it. Also. the his-
panic population is growing in other countries
like the USA, and with i1, the use of the language.

B, rrack 27

Breathe English 1 Activity Book, Unit 9,
Languages around the world

Chinese isthe mostspoken language in the world.,
This is due to the fact that it's the language of the
most populated country in the world: China.

English is the second most spoken language
in the world. It's the official language of England,
the United States of America, Canada, Austra-
lia, India and Scuth Africa. [t is also spoken in
several countries in the Caribbean and others in
Africa and Qceania.

Spanish is the third most spoken language in
the world. It is the official language of most of
Central and South America. It's spoken in Mex-
ico, Peru, Argentina, Chile, amongst others. It is
also spoken in Spain,

Other important languages are Portuguese,
French and Arabic. Portuguese is spoken in Por-
tugal and Brazil, but also in some African coun-
tries like Mozambigue,

French is spoken in France, Canada and some
African countries like Congo, Cameroon, Mada-
gascar and Niger amongst others,

Arabic is spcken in all of Neorthern Africa in
countries like Egypt, Algeria, Iraq and lsrael,
amongst others.
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Breathe English 1 Activity Book, Unit 9,
Languages around the world

Scuth Africa is the country with the most official
languages, with a record of 11, Although English
is the most common language in official life, as
well as for commercial transacticns, it is only the
fifth most spoken language amongst the popula-
tion. This means that only 9.6 % of South Afri-
cans speak English.

Breathe English

The most spoken language in South Africa
is Zulu. This is the language of the Zulu Ethnic
group. About 9 million people speak it. 23% of
South Africa's population speak Zulu.

Xhosa is spoken by 16% of South Africans,
which makes it the second most spcken lan-
guage in that country.

The third one is Afrikaans. This language de-
rived from the language Dutch immigrants spoke
in their South African Colenies. About 13.5% of
the population speak Afrikaans.

Sepedi is spoken by 9.1% of the population
and Setswana by 8%.

Sign language is also officially a language in
South Africa.

;-H
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Breathe English 1 Reader's Book, Unit 10,
What a wonderful world!

2389

It was toward the year 2389 when the great ca-
tastrophe took place, not more than six decades
had passed after those horrible events that al-
most finished off the human race, but many were
able to survive after the catastrophes. Human
beings knew life was not easy, but they also knew
they were strong and willing enough to keep on
living, no matter haw bhard conditions were or
how hopeless the future seems to be.

Mia had not only been one of the survivars but
also one of the women who were able to sup-
port many others to keep their lives. Altogether
they were able to start irom zero, a completely
new way to live. After all sorts of natural devas-
tation, those who could escape from death had
suffered enough to decide to change their minds
dramatically. They knew they had been respcn-
sible for all the damage they had caused to the
planet. They knew they had to change everything,
from eating habits to the way houses were built
and that minimum rescurces should be exploited
if they wanted to stay alive and give humankind
another chance.

The toughest part was for the survivors,
those who had to learn how to get by on their



own resources, from finding seeds to plant, to
gathering proper cultivating sotls; when the only
thing they had had to do before the catastrophe
had been to actually search in their brains the
dishes they wanted to have and mentally order
them. The food would appear at their doors just a
tew minutes afterwards. Everything seemed as
if that reality had been a dream, and had never
existed. '

Young people wouldn't know how life had
been, and were not able to picture in their minds
all the wonderful landscapes and amusements
that their ancestors used to tell them about. How
could they? Everything seemed to be so different
NOW.

Mia and Ro, had actually rebuilt Cuicacalli
City out of dust. At the beginning there were
about two hundred survivors; but as time went
on, peccle from all religions, countries and col-
ors began arriving in couples, families cr small
groups. After very long expeditions (even some
that lasted years) people kept on coming, the
new onas became part of the new city and they
were always welcome there.

They also knew from the third war that hat-
ing someocne because of their differences was
nothing but ignorance, the kind of ignorance that
led to desiruction. Now, there were almost 2600
inhabitants, Cuicacalli City was a very smali vil-
lage to live in, and for a long time, all of them
seemed to believe they were the only living hu-
mans on Earth.

In more than twenty years no new comer had
arrived until that Cctober morning. Everybody in
the City was very happy about the arrival of this
new group of people bringing new airs and new
knowledge about other large groups of pecple
very far away from their land that had also sur-
vived and who were able to also rescue different
kinds of sead, where some other animals had
been able to survive and where they seemed 1o
have kept many other facilities that allowed them
to have: a more satisfactory life, They had even
managed to grow a huge real forest. Many spe-
cies included.

The mission for this group was to find scat-
tered groups of people around the world and
invite them to join their lands. Humans had
understood lately that the only way to become

strong enough to survive as species was to keep
together, valuing everybody's knowledge and ex-
perience to assure survivai,

The invitation was submitted to the decision
committee, where a group of important people
from Cuicacalli asked and discussed all the im-
portant points with the newcomers. This assem-
bly lasted for about 8 days, and was broadcast
live. Every citizen of the city was allowed to ask
any questions they had and after listening to the
answers and to the experts’ opinicns the whole
town voted. Everybody's voice was listened to,
from 4 year-cid children to the elders of the town,
everybody had the right to express an opinion
about their future.

The decision was made; they would migrate tc
new lands. The time to plan the itinerary and all
the fundamental details for the trip arrived. Just
like that, they were cn to a new adventure.

P
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Breathe English 1 Activity Book, Unit 10,
What a wonderful world!

Susana and Jesus are planning atrip to San Luis
Potosi, listen carefully and decide the order of
the places they want to visit according to their
itinerary.

Jesus: | am so happy we can finally begin our ex-
pacted trip to San Luis Potosi!

Susana: Oh yes Jesus, | am very excited too. It
took a great effort to save encugh money te final-
ly go to San Luis Potosi with ail these gorgeous
places we have heard about. My brother told me
that he had never seen a maore beautiful garden
Than the surrealist garden of Edward James.
Jesus: Well these photes can not lie, and what
about the Cave of Swallows, | guess it really is
something majestic,

Susana: Yes, you are right! Why don't we check
our itinerary just to make sure we are covering
averything we want to do.

Jesus: Surel Great idea. Ok, first of all today, as
we are nct arriving so early we will only have
time to book in the hotel and maybe we can go
downtown to have dinner and visit the Cathedral.
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Susana: Wonderful, tomerrow morning we will
take the tour to the Cave of Swallows and | also
guess we will get to the hotel very late so we
won't have time to do more.

Jesus: | agree, the day after tomorrow we may
go shopping to the handcraft market and walk
around the city, finding the best places to eat. |
have heard the gastronomy in San Luis is worth
tasting it.

Susana: Mmmmm, yummy! And last but not
least our desired trip to the surrealist garden of
Edward James. | am sure we will have an unfor-
gettable time together!

Jesus: You bet your boots!
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Breathe Engiish 1 Reader's Book, Unit 10,
What a wonderful worid!

Ro: Mia, | have been thinking. there are so many
things to agree before leaving our beloved lands.

Breathe English

Mia: | know dear friend. Why don't we begin by
asking all our friends, citizens of Cuicacalli, to
gather all the food there is in the city.

Ro: Food, definitely that must be our pricrity,
food and water, as our new friends have told us
the trip Is quite long. We really should teke all the
seed samples we have managed to rescue dur-
ing all these years.

Mia: Are you-sure we should take them with us? |

~am sure they are really important but remember

the only way to keep them usefu! is to keep them
in the containers and those are too heavy and
large to carry.

Ro: Yes, that's not good. But maybe we should
find a way 1o fix that cart we found so long ago,
our horses may then support us by pulling the
most important stuff,

Mia: It sounds fantastic! That's quite a goed ideal
Ro: Thank you Mia, my friend. You know? Al-
though | feel a bit scared about the changes |
am really looking forward to initiating this great
adventure]!



RUBRICS
UNIT 1

Serving others

ROLE PLAY RUBRIC. SUGGESTED ASSESSMENT 1

Suyyzsiiun fur tha pashisrs

+ Suggested to evaluate the product. {Dialogue).
= |t can olso be used for the dialogue octivities from the book to provide one on one feedback. This will allow

the student to modify what is necessary before the final performance evaluation.
* Since the activities are designed to perform a conversation, the feedback will be given in pairs (locutor-in-

terlocutor).

* This ossessment tools may be used at the end of the unit or after the Express yourself section, as it better

suits the teacher.

CATEGORY

Uses strategies
to initiote, keep
and finish simple
interactions
about daily and
personal interest
topics.

Acts with respect
and kindness

in the daily
communal living.

Formulutes

and responds
to questions to
ask for and give
information.
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TEST. SUGGESTED ASSESSMENT 2

3 . .
Sugeusdony fur iy myahars

+ Individual activity.
* The test can be used in the middle of the unit so the teacher can reinforce vocabulary, expressions, and
structures students haven't acquired yet.
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Look at the images and write the word that describes them.

0l

Use the following information to build up a dialogue.

« There's a gas leak in your apartment.

It's 9:00 a. m.

* You are home alone.

« You live on 932 San Pascual St.

« You need tc ask for safety procedures while the help arrives,

Breathe English



Read and select the expressions that show courtesy.

P e = . mmt e o m wm o w e e e e e

.

Where would you hear these answers?

Cops are on their way!

A i T T T S0 s s wen a4 e e e

We don't provide that service.

Excuse me, can you help me?

Surelll

Good morning! Can | report an accident?

How can | help you?

Thank youl

[ . O

Read and classify.

There's a gas leak in the building.

What time did the accident occcurred?

» The invasion is taking place in the North,

There's a gas leak!

Are you under medication?
When did the fire start?

I3 the patient conscious?

HOSPITAL

FIRE STATION

POLICE DEPARTMENT

ARMY

Rubrics
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UNIT 2

Silent words

ANECDOTAL NOTES FOR PERFORMANCE. SUGGESTED ASSESSMENT 1

Suyspzativng fur Biz feyshuiy

+ This format is suggested for the teacher to record the student’s or team’s progress and to design the per-
tinent interventions' in order to give your students support during the process, both in what it refers to
language as in whet it refers to the interactions thot hinder the student te achieve the learning outcome

and the product.
* The format considers 10 aspects to evaluate divided in three different sheets (closs 1, class 2, and closs 3)
10 point in all.

‘Interventions - Any resource (adequacy in activities, changes in the process, use of different materials, and
strategies to improve the interaction within the group, etc., so that the students can accomplish the tosk suc-
cessfully].

ANECDOTAL NOTES FOR PERFORMANCE

S AT e a TH

ASSIGNAENS (SAMP L Sceipt for o sitent snort Fim
GENKE
TAING
CLASS 1
Date:
Strategies » Recoegnizes theme ond purnose, and aodience and picns according
to that.
Progress » Bulds up o story.

* includes contextual cues, environmental sounds, reiotion between
ool ticipunts, gftitude, ete,

Needs
Teacher’s notes)

Intervention to meet the challenge
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CLASS 2

Date:
Progress * Observes oag understonds nonverbus ‘unguoge.
» Pxpresses Juas by using body language. [use of pody longuage!.
o Lises laking words such os but, because, therefore, ond ‘wards, sign
‘sogonsn, pre..
Needs
(Teacher’s notes)
Intervention to meet the challenge
CLASS 3
Date:
Progress + Recognizes some conventions of the medio audiovisuuls such as:
soupd effects ond comera angie.
» Makes cornections between body and visuor language.
» (reates oiternativie ways to ¢xpress meaaning
» Accompshes the task and presents the filnt to the class.
Behavior * bropothizes
« Colloborates
« teads und tollows
= Shows enthusiasm
Just ax a guide for the teacher to observe the interactions,
Needs

{Teacher’s notes)

Intervention to meet the challenge

Rubrics
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RUBRIC. SUGGESTED ASSESSMENT 2

* The rubric is suggested ta evaluate the product. So it is recommended to use it at the end of the unit.
* It can also be used before you assign the task. This will help the student to be aware of the criteria that will

be considered to evaluate the product.
* Team-teacher feedback is recommended.

CATEGORY

Offers details
to enrich the
message.

Vualues creativity
and proposal
while working

in teams

and reaches
agreements to
achieve a common
benefit.

Shows a positive

attitude towards,
learning and self-
evaluation,
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Commumcates
without using
uppioptate
varporal \anguage
to eniich the
MEssaYes.

7-8
Oral expression

Communuates
with dHiculty,
Aoverval Jeos o
tew appropriate
resputens duch an
body \anguoge,
sotinds, and
gustures to deliver
the nessages,

Communicates wel!

by using resources
sirch s body
lunguage, sounds,
and gesturaes to
detiver and enrich
the messages.

Attitudes towards language and communication

Works in tecams
event though has
difficuities to agreu
with others and
siow ideas with the
rast of the group

ta accompiish the
task.

Completes the
assigrmert otfter
o few one on one
corference and
extrd support,

Work= in teams
and is oble to shore
some idoos,

Compietes the
assignment with
the heip of an aduit.

Wotks in teams,
shares ideos, and
agrees with others
when whaot s
proposed enriches
the cotivity.

Completes the
assignhment after

fui thet expianation.

10

Comrunicates
effortless by

Using 1050UrCes
such us body
languoge, sounds,
and gestures to
successfully deliver
the messages

end enrich the
messages.

Worss in teams
successfully, shares
deas, proposes
ond reaches
agreements with
othet s easily.

Complotes the
assignment
independaenty.



UNIT 3

I've got questions

TEST. SUGGESTED ASSESSMENT 1

Sopypbons o shis ssihirs
* Individual activity.
* The test can be applied in the middle of the unit and be useful to provide feedback and reinforce vocabulary,
expressions, and structures the student hasn't acquired yet.
* As a following activity, it can be used to practice in pairs using the questions elaborated in the test.
+ There are 2 different tests A and B in case the teacher wants to apply a different one in each row,

QUESTIONNAIRE. SUGGESTED ASSESSMENT 2

: Bugaiationg. for i ssuchurs.

= Activity in pairs.

* The format for the teacher is a guide to know in advance what questions must be structured by the student
50 the interview may take place.

» The format for the student includes the prompts to moke the questions mentioned above.

instructions for the teacher

» Choose pairs of students according to their level, needs, and social competences.

* Provide 1 format to each student.

« Explain that in the phase 1 students have to build up the ideas by using the prompts in their format and ask
questions in turns about name and nationality.

+ Explain that in the phase 2 students are going to ask some questions to find out information about the activi-
ties they do, what they don't like and what they'd like to do in the future.

+ Ask them to record their answers on the sheet so that the teacher will give one on ene feedback once the
activity has been done.

Rubrics . . .



TESTA

Name
Date Group Points 120
Final Grade

l. Use the following prompts to write questions so that you can get from the interviewee
the information requested. /10

* Find someocne who has a pet.

» Find someone who has at least one grandparent who still alive.

« Find someone who takes showers every day.

* Find someone who ate out in the last week.

* Find someone who drives to school every day.

» Find someone likes learning languages.

» Find somecne who was born in a different state from yours.

« Find someone who likes to foilow artists oniine,

* Find someone who travels every year.

+ Find someone who doesn't like heavy metal.
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H. Match the image with the words. /5

singer
music
movies
sports
®
food =

I1l. Read the text and underline in red what they like and in blue what they dislike.
/5

. He likes to play football. A
- He likes playing basketball.

; Harmony likes to go to the park.

i He doesn’t know how to drive.
|

! He doesn't like to drive.

' Tony likes to go to the park.

Harmony: HiTony, are you in the mood to play basketball?
Tony: Yes! Let's go to the park. Itisn't far.

Harmony: Nol! Ask your brother to give us a ride.

Tony: You don't like walking, do you?

Harmony: | reaily don't. it's boring. Can you borrow his car?

Tony: | don't like driving.What it we walk together, we can talk and we will be there in
about 15 minutes, won't we?

Harmony: | guess you are right but next time your brother will drive us.
Tony: Alright. Let's hurry up! | want to beat you. Last time | won 40 - 20. Remember?

Harmony: Oh | rememoer. You really tike playing basketbali. I'm sure you can beat me
again, can't you?

Tony: Yes, | think so.

Harmeny: Then, get ready for a big game as I'm going to wipe the floor with you.

Rubrics



TEST B

Name
Date Group Points /20
Final Grade

I. Use the following prompts to write questions so that you can get from the interviewee
the information requested. /10

+ Find someone who was born in January.

+ Find someone who usually goes out of town for the holidays.

« Find somecne who is good at math.

+ Find someone who does not like broccoli.

+ Find someone who is an only child.

* Find someone who likes rice better than potatoes.

+ Find someone who likes pizza.

» Find someone who likes biue better than red or orange.

« Find someone who wasn't born in August.

* Find someone who can swim well,
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Il. Match the image with the words, 15

movies
food
sports
music
®
singer 2EE

Itl. Read the text and underline in red what they like and in blue what they dislike.

/5
T ) N
' He likes to play football.
I He likes playing basketball.
' Harmony likes to go to the park. »
' He doesn’t know how to drive. .
| He doesn't like to drive.
; Tony likes to go to the park.
\he oot e owale .
Harmony: HiTony, are you in the mood to play basketball?
Tony: Yes! Let's go to the park. Itisn't far,
Harmony: No! Ask your brother to give us a ride.
Tony: You don't like walking, do you?
Harmony: | really don't. It's boring. Can you borrow his car?
Tony: | don't like driving.What if we walk together, we can talk and we will be there in
about 15 minutes, won't we?
Harmony: | guess you are right but next time your brother will drive us.
Tony: Alright. Let's hurry up! | want to beat you. Last time | won 40 - 20. Remember?

Harmony: Oh | remember. You really like playing basketball. I'm sure you can beat me
again, can't you?

Tony: Yes, | think so.

Harmony: Then, get ready for a big game as I'm going to wipe the floor with you.

Rubrics



QUESTIONNAIRE
TEACHER’S FORMAT

Phase 1

Hello. My name is Andy (interviewer).
[Ask guestions in turns about name and nationality. ]

- - R el

* Name
L What's your name?
» Can you spell it for me?
» Nationality
« Where do you come from?
« How long have you lived here?

* Thank you.

M ieim e e e e e e s e e =

Phase ¢

Now, you are going to ask some gquestions to fing out information about the activities they
do, what they don't like and what they'd like to do in the future.

m e = = - - L e e - e J— —— - ~

: Use the prompts to ask:

» Current activities

* Future expectations
+ Sports

+ Games

* Family .
« Friends
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QUESTIONNAIRE

STUDENT'S FORMAT

Phase 1

Introduce yourself and say hello.
(Interviewer).

[ Ask guestions taking turns about name and naticonality. ]

. Name

. Spell the name

Nationality

Time living here

N

Phase 2

Now, you are going to ask some questions to find out information about the activities they
do, what they don't like and what they'd like to do in the future.

A
Use the prompts to ask:

* Current activities

* Future expectations '
» Sports
+ Games
* Family

» Friends

Rubrics



UNIT 4
What a wonderful world!

QUESTIONNAIRE. SUGGESTED ASSESSMENT 1

Suymmstions for thy mushiyss

*+ Postactivity questionnaires are intended to assess the effectiveness of various aspects of the activity (E.g.
planning o tripj by answering a limited number of questions,

* This activity is suggested once they have gone through every step in the process. However, it can also be
used to evaluate eoch step’s accomplishment of the student or the team. As part of the student’s self-evalu-
ation they can show their portfolios os evidence of the project-making process.

* The open-ended questions at the end can be used to assess their ability to produce languoge learned in the
process, but only as extra information for the teacher to monitor their progress.

TEST. SUGGESTED ASSESSEMENT 2

Sugsastivns ud thy v
* Suggested as an individual evaluation to be opplied at the end of the unit.

25,25
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This questionnaire may be used at the beginning of theunit as a diagrostic test or right
after the Step 3 to make an itinerary to check how well the concepts are being clear to
your students.

INSTRUCTIONS

|. Read the criteria established in the chart before working on each activity assigned in
the groject.

» Once you have gone through every step of the process assess It by using the chart

below.
ITINERARY
Research Accommodations Locations
Did | o media research to gather Did | luok for places tor d | find locations on the

informuation? geLommodat:on? research?

Money Passport & Visa Trip tasks

:;:S in casc the pluce | glannued 1o visit
T requires viso and passport,

Did olor how much inoney would
it approxinately cost? 1%id { find infoemation to get them? Idd | orgarnize my activibes?

[l.Present your itinerary to a partner and assess your skills by using the questions beiow.

Did | present my ideas to my traveling partner using my itinerary? Yes No

Did i use the following sentences to persuade my partner? Yes No

+ Are we sure we

That’s quite a good idea
» We really should

» [am looking forward to
» Why don't we

*

Did | argue ideas and proposals by using any of the following sentences?

» Are we sure we are choosing the best...
» That’s quite a good idea...
« We really should go there... Yes No

Did | reach an agreement with my traveling partner? Yes No

( /10) 2.5 each guestion of the second part of the evaluation. Rubrics



TEST

Name

Date Grade Score 25/

Final Grade

t. Match the ideas from the box with the icons in the chart. /6

» Planning my expenses.

* Finding piaces to visit

» Planning outdoor activities

» Booking a place to stay

* Doing research to find information.
» Getting documents to travel ready.

TRIP

Il. Read the guestions and choose the correct answer. /3
1. What should | take if | travel to the beach?

a) A coat, a hat. gloves.
b) A bathing suit, sandals, and sunglasses.
¢} Hiking boots, a water boltle, a compass.

2. How can | get information about trips?

a) Visiting some apps, doing research online, reading guides.
b) Onthe ragio, onTV.
¢) In the newspaper.

Broathe English



3. Which words are related to planning?

a) Organized activities, decision making, establishing in advance.
b) Mountains, beach, landscapes.
¢) Research, media.

1. Choose words from the box and write them down below the right image. 16
online research booking luggage flight outfit luxury trip
: sunglasses expenses traveling passport backpack trip
hiking boots itinerary suitcase snorkel neadphones

Rubrics



UNIT S5

Tell me a story

DESCRIPTIVE EVALUATION SCALE. SUGGESTED ASSESSMENT 1

| Sugysbiens fur iz eshers .

* Suggested to be used while reading the stories, during the elaboration of the book, and to present the final
product to the class. {Big book].

* Independent or group evaluation, depending on the teacher’s decision.

+ Each section has 5 elements. You can get 3 finol grades ond average or use the following chart.

Nuuds neip 8elow overuge Average Good Excellent

5 7 ol ] 1C

DESCRIPTIVE EVALUATION SCALE

Selects and revise

) » Understands tales written in common longuage.
classic tales

* Acknowledges the imporfance of entertoinment
otfered by ditterent cuitura! expressions.

* Promotes constructive feedback and discussion.

» Appieciates ond enjoys literary and cultural expressions
in the Fnglish language.

» Recognires topic, purpuse ond intended gudience,

Produces texts
to participate in
academic events » (iives some details to complement the text.

» Writes short and structured toxts.

« Uses strategies 1o plan and edit written texts.

* Manoges o repertoire of words and structures,
{Conventional languadge).

» Shows convent:onai use of comimon punctuation mat ks,

Expresses personal

reactions to literary
texts, using known ¢ Uses o repertoire of words and structure to express ideas.

» Uses odjectives to express feelings towards the story.

oral expressions .
Retells events in ¢ sequence.

« Fosters respect towards other’s opinions,

» Understands und appropriateiy contributes in discussions.
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RUBRIC. SUGGESTED ASSESSMENT 2

* Suggested to be used along the unit to evaluate progress after the reading and discussion activities.
* Independent evatuation.

RUBRIC

Needs fteip

b

fdentito. 2 ay
events of the story.
{or't cupress fhem
orally,

Strugglus to
under s tand basic
deas of the story

Doear  uetvote

prioe knowledge.

Negds extiy

supbe 1o oredict
the ge eral ldeo of
the stary.

Belov aviruge

igenntic s $ aut
steuggive,

Hoo aiffeuity tw
expreus therm arolly,

GENERAL SENSE AND MAIN

Stragues to
undersiand basic
idecs of the story,

Posan't activato
i knowiedge.

Fas 2 'Hheutties to
g divt the gerenul
sense of the story.

Ayerage.

KEY EVENTS

1dont Bas 4 bist
Has ditficultivs to
“xpeess then,

Faptimoes then

ooy,

Lises o fow
coipreRension
strateygies to
tnder stong.

Sometirines
uctriate-o pror
e Ldge.

rloy rifficulties to
predict the genetal
sense of the stary,

{inoa

g

Ldenf . 4 o h bat
has diftficultios to
waf e ther,

. .
Patesses tnem
LranLy.

IDEAS

Uses soine
compighenson

strategues 16
urderstand,

Always activates
DIIOE NOWLEGOE.

{Lar pisict the
general sensu of
the story,

¥l

<
(A

deetife. 3k
cwmente of o
ST{H Y \E'Id i'.c‘_:i Fl

PRSI ST 0t

Pftortesny
ERUFh. 00 THen

o adly

10

Linder stanas
=051y Oy using
sompr eheesion
s ategien 1o

andgo stand,

Actomaticolly
aciivates prar

ENOwW e dyge
FHo: Hons pedions
thi genetud sevse

ot the otoey.
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UNIT6
What the future will bring

FORECASTING. SUGGESTED ASSESSMENT 1.

Suggeations for e tonahors

» The forecasting exercise can be used to evaiuate written language and the use of structures to talk obout

the future.
¢ The test is suggested to evaluate the students’ progress at the end of the unit.

Write a statement of what is expected to happen in the future, especially in relation to
the following particular areas.

* Description of yourself

* Your job

Working place
* Your family

* An important thought

*(2 points per correct idea. 10 points in ail)
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TEST SUGGESTED ASSESSMENT 2

I. Choose words from the box and till in the blanks.

C_omet et e el
1. In the future | to be a writer.
2. Cars circulate in the air in the near future.
3. Ireally to travel with my friends.
4. I'm not sure what career | will choose, | choose Marketing.
5. It it snows | stay home.

1. Order the sentences.

1.1/ hope / singer / and make / I'll / be a famous [ lots of money

2, I'll / buy a house | probabiy [ socn

3.1 /think f goto N.Y. [ I'll / by plane

4.1/ have / hope /won't /| /a/teacher | boring

5. party / won't take [ to the / definitely / my little brother / |

111. Use the verbs in parenthesis and "will" or "going to” to complete the sentences.

1. What are your plans for the weekend? | near the lake. (fo rest)

2. My brother is always late. I'm sure he late for the wedding
too. (to be)

3. Watch out! You yourself. (to hurt)

4. | don't think my parents their holidays by the sea again. ({o spend)

5. It's 7 o'clock already. We the bus. (to miss)

(15 points in all)

Rubrics



UNIT 7
What do you think?

SELF-EVALUATION. SUGGESTED ASSESSMENT 1

 Suggzadons furiis by

* SeM-evaluation-suggested to be used during the process of the comic to check and improve it.

* Self and peer evaluation to evafuate the ability to give opinions about the final product. (Comic).

* The first evaluation includes 8 elements. You can get the average ofter using the following chart to grade
each aspect.

Needs help Below averuge Average Good txcellent

b / 8 9 10

* As the teacher you can observe if they are using the expressions to share an opinion, to give extra informa-
tion and to defend their points of view. (Spoken lunguage that needs to be reinforced). And write it under
“Opinion”,

* This tool may be used after the step 3 or at the end of the unit, to suit the teacher's and student's needs.

Name
Comic's title

Fiaor grade

Opinion

ABOUT THE COMIC

* Does the comic strip express strong opinions you huve about the topic?

* Does it include onomatopoeus, dialogues and icons?

= Does tne setling sitow ¢ eanivity?

* Do the imoges contribute to understand the deds expressed in the comic?
» Do the charucters reflect what you think and how you feei about the top.e?
* s the story line interesting?

* Does the story line follow o good and clear cause ung effect sequence?

* Do drawings highlight the comic?
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PEER-EVALUATION CARD. SUGGESTED ASSESSMENT 2

Noame
Lomich title
tingl grade

Opinion

ABOUT THE COMIC

* Dhd you like your partne s comee?

o Whost did you like the most about i#?

» What was interesting or new about the setting?

s Uo the images contribute to enrich the stony?

* Aye the charocters interenting?

Rubrics '



UNITS
The book of words

QUESTIONNAIRE

Suynzsiens fur ths fmeotizrs

= Both instrument of evaluation are suggested.
* The questionnaire to evcliuate the final product. {Dictionary).
* The checklist to remind the teocher of the importaence ot guidance during projects.

DICTIONARY CHECKLIST

SELF EVALUATION FOR THE TEACHER

Yes
* | monitored the progress of students and intervened.
* | gave the students the opportunity to make decisions.

* | gave the students opportunities to write after choosing
their own audience and provide feedback and support.

| promoted the development and reflection on processes
'n favor of cooperation and integration.

Breathe English
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DICTIONARY Do | understand

Answer the the use of textual Do | understand
questions by components the importance
writine of bitingua! of the instructicns?
YES or [310 dictionaries?
Did | show interest
in searching
and obtaining
Do | identify information?
iﬁg&iﬁgg Do | understand
(different abbreviations?
meanings;?

Did I value the use
of punctuation
signs and standard
spelling?

Did I revise
the verb forms
according
to a dicticnary?

Did T edit my work?

(Each criteria will give you 1.2b points to get 10 in ail)

Final Grade

Rubrics



UNIT 9
My system, my body, myselfl

TEST A. SUGGESTED ASSESSMENT 1

TEST B. SUGGESTED ASSESSEMENT 2

 Stistyosdionsfy

The tests can be applied according to the level and ability of the students.

Test B requires written language skills developed to be solved. The second part of the test is suggested only
for advanced students.

Suggested to be used while working on the presentation and after presenting the topic to enrich, odeguate,
and self-evaluote.

tndividual or group evaluation, depending on the teacher’s request.

The 2 first sections have 4 elements (2.5 each)

The third one evaluates 5 aspects. (2 points each)
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TEST A

Name
Grade Group
120

—

. Which body system is the stomach in?
a) Circulatory b) Excretory ¢) Digestive

2. Which body system are the lungs in?

a} Circulatory bj Respiratory ¢) Digestive
3. Which body system is the heart in?

a} Respiratory b) Digestive c¢) Circulatory
4, Which body system is the esophagus in?

a) Circulatory b) Respiratory ¢) Digestive
5. Which organ pumps blood?

a) Lungs b) Heart c) Liver
6. Where does digestion start?

a) Stomach b) Esophagus ¢) Mouth
7. Which organ produces bile?

a) Liver b) Pancreas c) Kidneys
8. What is the main function of the digestive system?

a) To break down foods into nutrients that can be used by the body.
b) Take in oxygen and exhale waste like carbon dioxide.
c) Tofilter toxins and excess water out of cells,

9. What is the main function of the excretory system?

a) To break down foods into nutrients that can be used by the body.
b} To take in oxygen and exhale waste like carbon dioxide.
c) Tofilter toxins and excess water out of cells.

Rubrics



10. Which system provides movement tc the body?
a) Muscular b) Digestive c) Skeletal

Choose a human body system and complete the chart.

NAME OF THE HUMAN BODY SYSTEM

Uioaw a pctute und dbei o with 5 importont otgass of e choses aysten:!

PRI

MOST IMPORTANT FUNCTIONS IMPORTANT COMPONENTS OR ORGANS

A peants pot Cotuirn
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TESTB

Name
Grade Group
/20

1. Which body system is the stomach in?

a) Circulatory b) Excretory
2. Which body system are the iungs in?

a) Circulatory b) Respiratory
3, Which body system is the heart in?

a) Respiratory b) Digestive
4, Which body system is the esophagus in?

a) Circulatory b} Respiratory
5. Which organ pumps blood?

a) Lungs b) Heart
6. Where does digestion start?

a) Stomach b) Esophagus
7. Which organ produces bile?

a) Liver b) Pancreas

. What is the main function of the digestive system?

¢) Digestive

c¢) Digestive

c) Circulatory

c¢) Digestive

c) Liver

¢) Mouth

¢) Kidneys

a) To break down foods into nutrients that can be used by the body.

b) Take in oxygen and exhale waste like carbon dioxide.
¢) Totilter toxins and excess water out of cells.

. What is the main function of the excretory system?

a) To break down foods into nutrients that can be used by the body.

b) Totake in oxygen and exhale waste like carbon dioxide.
¢) Tofilter toxins and excess water out of cells.

Rubrics



10. Which system provides movement to the body?
a) Muscular b) Digestive c) Skeletal

Choose a human body system and write a story about it. (The functions must be ex-
plained as a story).

Breathe English



UNIT 10

Languages around the world

DESCRIPTIVE EVALUATION SCALE. SUGGESTED ASSESSEMENT 1

i-

Jﬁﬁs sslyns fur ‘!jlrfa’ ETTENS
* Suggested to be used along the research to evaiuate their ability to skim, scan and analyze information.

* Individual evaluation.
¢ For the rubric you can use the following chart.

Needs bl Hebw UV aqe Avirage Good E xcellent
B C 9

! / 8 9 10

DESCRIPTIVE EVALUATION SCALE

Interpret and ¢ i soaren on the wobk and different sources
expresses to fing infar mation ubout the topic.
information

. .- o Hgendictan guestions i order to get the date
published in diverse ' e 9

) weucat for My presentotion.
media and other
sources. e unaworad my poviews guestions successfully

ofte the oseaieh,
o dertfied the nost mportany informution from a text.

Produces texts
to participate in
academic events. .

*

flgertty topwe, ourpose and intended audience.

wiite short and structured texts,

farenute noben Gng ginphic resonirces,

* ' une STidgtegies to plan and edit written texts.

Recognizes the = | speak with the appiopriote volume according
composition of £y e sitiation,
expressions in oral

* e expressions ©o oring up a topic

exchanges. - ‘ , o
g Swond e to odd.. As D was soying....

*  combioed ora’ interaction with graphic resources

o g usE ieng,

+ 1 promote sonstiuctive feedback und discussion
tuestion: aod anawers round after the presentation).

» !regogrize topic, purpose and intended audience.

Rubrics
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RUBRIC. SUGGESTED ASSESSEMENT 2

Needs nelp

tdantities 7 key
events of the story.

C'an't express them
orally

Struggies to
understand busis:
ideos of the text,

Dossn’t activate
ptior knowledge,

Needs extro
support to analyze
the information
found.

Breathe English

Beiow overoge

identifics 3 but
straggles,

Has diff-culty to

express them orably.

Averagi

KEY EVENTS

identitiod 4 but

ras dtfeditins w

CxPrers Theo

Fxprosses them
o aity.

Gaod

‘deprifies 4 or 5 but
aas o Ficuities to
LRI gs s Thenrn,

Fxprinses them
orgly.

GENERAL SENSE AND MAIN tDEAS

Struggies to
understand basic
ideos of the
information found.

Doesn’t activote
prior knowiedge,

Mos diffculties
to analyze the
information.

Uses o few
comptehension
strateqies to
unoestand,

Sometimes
uct'vates prior
xnowledge.

Hes diffieuities
to unaiyse the
information.

8

Usos sonw
cormptabension
strategies to
understand.

Always uctivates
orior knowledge.

Understands
and anolyzes the
mrormation welf,

Fxcofont

0

[dentifies 5 key
glemenrs of ¢
story end dearly
expiesses them,

Furtlossly
expresses them
orGily,

10

understands
voshy by wiing
romprehension
strategics skills.
Automaticolly
activates prior

xriowiedgr.

Focttess anaclyzes
the information,

10



FINAL EXAM

Name:

Grade: Group:

I. Order the dialogue. Write the correct number inside the brackets. (10 Points}

~

() Thankyou.

,

b ( ) .‘ You're welcome.

-

~

That's great. You'll make the flyers
() ~ ond in the meantime we'll take care of it.

N

- "
. . . : () | found a lost dog and | was

~oN wondering if you can help it
N

I
( )} Canyoufind its owner?
~ s . ) ‘\‘
{ ) . Sure, F'll make some flyers.
v . S
PR
No, I'm afraid we don't look
{ ) for the owner. But you can make
. some flyers with the dog's picture. P N
ol ( ) Goodmorning.
- * ) . .- -
s ’ ~

Good morning!
() . How can | help you?
h ’ Of course, we can take the dog
RN ( in and try to find a new home for it.

~ e
-

——

4
11
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Il. Match the sentences with the right drawings. (5 points)

1. Clean your house happily. ﬁ&

2. Close the door quickly. ﬁ *:;i

3. Run energetically. ‘ ’ T ‘

g

4. Study peacefully.

5. Eat lazily.

[1.l. Complete the sentences with the following words. (5 points)

and but because
1. | like flowers chocolates.
o
$
» 2. He is a good doctor
§ -“ he studied a lot.
= »
3. The boy has a cat g
he is not very happy. B
o bes
A/ b
Y 4. The actor can sing

he can't dance.

5. My mom has a computer
atablet.

.. Breathe English



Il Complete the guestions using the words in the box. Then, choose the right answer for
the questions using the numbers, and finally the empathetic reply using the letters.
(10 points)

Words for questions  Does Did Do
Questions Aswers Empathetic replies

Are you Mexican? 4) 7)
1) you like 5) 8)

romantic films?
2) you like 6) 9

the movie?
3) she like Yes, she does. Especially 10)

eating popcorn? when watching movies.

Answers

1. No, it was very tering.
2. Yes, | am from Mexico City.
3. No, | don't. | prefer horror films.

Empathetic replies

a) Me too. | am glad to see scmeone from my own city.

b) I know what you mean. The plot developed very slowly.

¢) | see. | don't like them either. | prefer thrillers.

d) | agree. | almost finish them halfway through the movie.

IV. Complete the following dialogue with the corresponding phrase from the box. You can
use these phrases more than once. (10 points, 2 each answer)

Why don't we begin by... We really should... 'am really looking forward to...
1. deciding where to travel.
2, going to the beach.
3. Then, think about getting a swimming suit.
4. Yes, swimming for hours!
5. Then, now that we agree, buy the tickets for the bus.

Final Exam
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V. Read the following text and fill in the visual organizer by writing one sentence in each box.
(10 pcints)

The legend of Sleepy Hollow

Ichabod went to Sleepy Hollow to become a teacher. There, he met Katrina and he fell in love with
her. But someone else loved Katrina, Brom Bones was also in love with her. So he tried to scare Icha-
bod away from her. One night, Ichabod was returning from a party and he saw the headless horse-
man. Ichabod tried to escape but his horse was too slow. the next morning, they found Ichabod’s
head on a pumpkin and Ichabod disappeared forever.

First... Then... Finally...

VI. Complete the sentences using the words below. (10 points)

© X N

10.

o wrn o=

Might Want Wili Be going to

" can be used to express desires.

! " can be used for possibilities.

" can be used for plans you made.

" can be used for decisions taken recently.

might wants will am going to are going to want
They to visit Cancun but they don’t have any money.
| go to Acapulco next weekend but I'm not sure yet.
She to learn another language.
| wasn't sure about what to do. But | decided | go to the park.
They take their exam this Friday.

| visit my Grandma this Summer.

VIl. Order the words to torm questions or phrases. (10 points)
1. think / what / That's / |

2. think /I [ too. [ so

3. do /that? [ you [ Why [ say

4. you? [ What [ about

5. think / interesting? / Do / comics / you | are
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VIII. Order the steps to do your homework with numbers 1-5. (10 points)

After that, finish all of the activities.

First, clean your desk.

)

()

{ ) Then, get the materials you will use for your homework.

() Finalily, put your things away getting them ready for tomorrow.
()

Secondly, check what are the things you need to do.
IX. Read the next text and answer the following sentences with true or false: (10 peints)
Human Body Systems

There are 206 bones in the body of an adult, 22 internal organs and 600 muscles. The human body
has 12 systems, some of them are:

» Circulatory System: It is the transportation system of the human body, it is made up of organs
that transport blood throughout the body.

- Nervous system: it includes the brain, the spinal cord and nerves. It is in charge of voluntary
and involuntary actions.

- Muscular System: there are three types of muscle tissues in your body: - skeletal, smooth and
cardiac.

- Respiratory System: the most vital process of our life is breathing by allowing us to take in
oxygen and expel carbon dioxide. Trachea, diaphragm and lungs are the most important or-
gans of this system.

+ Skeletal System: it consists of bones, tendons, cartilage and ligaments. It helps us to move,
gives shape to the body and protects our organs.

1. There are 206 bones in the body of a child.
. The brain is part of the nervous system.
. There are five types of muscle types.

. The most vital process of our life is eating.

[& LB VS I ]

. The tendons, cartilage and ligaments are part of the Skeletal system.

X. Match the columns to make guestions. (10 points)

1. What is the most a) English spoken?

2. Which languages are b) spoken language in the world?

3. Where is c) are spoken in Mexice?

4, Who speaks d) spoken in Canada?

5. How many languages e) the most languages in the world?
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FINAL EXAM. ANSWER KEY

Name:

Grade: Group:

I. Order the dialogue. Write the correct numbper inside the brackets. (10 Points)

(9) ' Thank you.

.

A\

That's great. You'll make the flyers
( 8 ) . andin the meantime we'll take care of it.

~
(5) Canyou find its owner?

.

AN

No, I'm afraid we don't look *
(6) for the owner. But you can make
- same flyers with the dog’s picture.

Good morning!
(2 ) How can | help you?
. Ve

- L (4)

P

i
1
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(3

)

~
10) You're welcome.

Fd

£

’ N
| found g lost dog and | was -

* wondering if you can help it.
N s

-

(1) ' Good morning.

N

.

| Sure, I'll make some flyers.
(7) y

Y

-

Of course, we can take the dog
in and try to find a new home for it. Py




il. Match the sentences with the right drawings. {6 points)

1. Clean your house happily. M i
2. Close the door quickly. M ﬁ : ;*’
LT H h
- : ESTLLY
3. Run energetically. " o — ‘ -

4. Study peacefully.

5. Eat lazily.

I1.l. Complete the sentences with the following words. (b points)

and but pecause

Jﬁ
1. | like flowers and chocolates. . A

he is not very happy.

; =
- 2. He is a good doctor because
_“ he studied a lot.
= ”
3. The boy has a cat but b
" -

ki

'a

o

4. The actor can sing but
he can't dance.

5. My mom has a computer
a tablet.
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1. Complete the guestions using the words in the tox. Then, choose the right answer for
the guestions using the numbers, and finally the empathetic reply using the letters.
(10 points)

Words for questions  Does Did Do
Questions Aswers Empathetic repiies

Are you Mexican? 4) 2 7) A
7 Do you like 5) 1 8)

romantic films?
2 Did you like 6) 6 9 B

the movie?
3) Does she iike Yes, she does. Especially 10 D

eating popcorn? when watching movies,

Answers

1. Ng, it was very boring.
2. Yes, | am from Mexico City.
3. No. | don't. | prefer horror films.

Empathetic replies

a) Me too. | am glad to see sormeone from my own city.
b) I know what you mean. The plot developed very slowly.
¢} | see. | don't like them either. | prefer thriilers.

d) | agree. | almost finish them halfway through the movie.

IV. Complete the following dialogue with the corresponding phrase fram the box. You can
use these phrases more than once. (10 points, 2 each answer)

Why don't we begin by... We really should... [am really looking forward te...
1. Why don’t we begin by deciding where to travel.
2, I am really looking forward to going to the beach.
3. Then, We reaily should think about getting a swimming suit.
4. Yes, | am really looking forward to swimming for hours!
5. Then, now that we agree, We really should buy the tickets for the bus.
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V. Read the following text and fill in the visual organizer by writing one sentence in each box.
(10 points)

The legend of Sleepy Hollow

Ichabod went to Sleepy Hollow to become a teacher. There, he met Katrina and he fell in love with
her. But someone else loved Katrina, Brom Bones was also in love with her. So he tried to scare Icha-
bod away from her. One night, Ichabod was returning from a party and he saw the headless horse-
man. Ichabod tried to escape but his horse was too slow. the next morning, they found Ichabod’s
head on a pumpkin and Ichabod disappeared forever.

First... Then... Finally...

VI. Complete the sentences using the words below. (10 points)

Might Want Wil Be going to

1. " Want " can be used to express desires.

2. Might " can be used for possibiiities.

3. " Be going to " can be used for plans you made.

4. will " can be used for decisions taken recently.

might wants will am going to are going te want

5. They want to visit Cancun butf they don't have any money.
6. | might go to Acapulco next weekend but ['m not sure yet,
7. She wants 1o learn another language.

8. | wasn't sure about what to do. But | decided | will go to the park.
9. They are going to take their exam this Friday.
10. | am going to visit my Grandma this Summer.

VII. Order the words to form questions or phrases. (10 points)

1. think [ what / That's / |
That's what | think.

2.t1ink /1 /too. [ s0
| think so too.

3. do /that? / you [ Why [ say
Why do you say that?

4, you? /[ What / about
What about you?

5. think / interesting? / Do / comics [ you [ are
Do you think comics are interesting?
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VIIl. Order the steps to do your homework with numbers 1-b. (10 peoints)

After that, finish all of the activities.

First, clean your desk.

(4)

(1)

(3) Then, get the materials you will use for your homework.

(8) Finally, put your things away getting them ready for tomorrow.
(2)

Secondly, check what are the things you need to do.

IX. Read the next text and answer the following sentences with true or false: (10 points)

Human Body Systems

There are 206 bones in the body of an adult, 22 internal organs and 600 muscles. The human body
has 12 systems, some of them are:

- Circulatory System: It is the transportation system of the hurnan body, it is made up of organs

that transport blood throughout the body.
Nervous system: it includes the brain, the spinal cord and nerves. It is in charge of voluntary
and involuntary actions.

« Muscular System: there are three types of muscle tissues in your body: — skeletal, smooth and

cardiac.

- Respiratory System: the most vital process of our life is breathing by allowing us to take in

oxygen and expel carbon dioxide. Trachea, diaphragm and lungs are the most important or-
gans of this system.

» Skeletal System: it consists of bones, tendons, cartilage and ligaments. It helps us to move,

gives shape to the body and protects our organs.

1. There are 206 bones in the body of a child. False
2. The brain is part of the nervous system. True
3. There are five types of muscle types. False
4, The most vital process of our life is eating. False
5, The tendons, cartilage and ligaments are part of the Skeletal system. True
X. Match the columns to make guestions. (10 points)

1. What is the most ' ya) English spoken?

2. Which languages are. . - »b) spoken language in the worid?

3. Where is o ¥ ) are spoken in Mexico?

4, Who speaks I o 3¢} spoken in Canada?

5. How many languages - ' » ¢) the most languages in the world?
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