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Presentation
Dear teacher,

Welcome to Beats! 6 Teacher's Edition, especially designed to heip you at setting learning
environments in an easier way as well as 1o engage curiosity in 8th graders about what they
can kaep on doing and how they can improve their communicative skiils in Engtish. This
Teacker's Edition also offers you different ideas, suggestions and strategies to encourage
children to keep learning Engtish for fun but for real life purposes. Therefore, we have aiso
considered, child development to make the learning of English en enjoyable experience.

So, tc reach the above we consider that guiding and providing students with opportunities
to diccover, think, do and create in Engtish with your hetp and guidance, is one of the
key elements for them to become proficient users of the target language as you both
-teachers and students, achieve the goals you want to reach throughout the course. At
this zge, students have already developed some learning strategies that allow them to
start wnalyzing how to build anc apply a language as they start working of self-correction
and peer-feedback. That is why Beats! 6, takes as the fundamental element in its learning-
teach ng process, the social practice of the language and sets it in three different learning
environments: Famitiar and Community, Academic and Educational and Literature where
studets will keep on getting in touch with English in a fun and very enjoyable way.

in Be rts! 6, children will keep on discovering the power of a foreign language through
simpl 2 contexts and working patterns which will engage them to start transforming what
they afready know into something new as they acquire, practice and use new concepts and
langiage elements to grow in English. Also, you will find an integrated reading program
whict offers facts and stories correlated to specific units in the Activity book to engage
childran to reading for fun and interest at the time they improve understanding and
increcse vocabulary and language knowledge.

As a tinal note, by the end of the school year you would have succeeded as you see your
stude 1ts accomplish the following achievements:

1. tanurderstand and use fFamiliar svareday exprossions and very basic ghrases aimead
£ the satisfaction of nesas wf & concrete type.

2. Canintroduce havshecself ard others and can ask and answer guestions about
gensonal details surh as where hedshie Hyes, people hefshie knows and rhings hefshe
as.

3. Capinteractin a simple way proviged the other person taiks siowly and clearly and s
prepared 10 kel

4. canundeniand aspects of the taraet language and Culture as hefshe interacs in
cames and ludic actnitieg

We aie sure you will find this book as your perfect partner; a usefu!l and enjoyable tcol to
help vou set a comfortable and enjoyable learning environment from the very beginning
of the school year to the closing of the course as you and your students see how well you
all have emjoyed working together and reached each one of the personal and tearning
goals you set as from the very start.

So, let's start and set the beats with your students and enjoy the rhythms throughout the
schoc! year!

Have a wonderful school year!
The Author
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GENERAL OBJECTIVES OF THE PROGRAM

The general purpose of the subject Foreign Language English in Basic Education is for
students to develop skills, knowledge, attitudes and strategies of learing to participate
and interact in social practices of the language, both oral and written, typical of written
routine, habitual and known communicative and cultural contexts, with native and non-
native speakiers of English. The social practices of the language are set in tree learning
environments to facilitate teaching and learning in an integrated way: Familiar and
Community, Literary and Ludic and Educational and Academic. This requires using activities
that involve the interpretation and production of spoken and written texts.

Because of the above Beats!, promotes social interaction and communication as well as
developing students’ analytical skills, and does it all in a fun and enjoyable way!

___METHODOLOGY
Learning a foreign language is an interesting journey which offers a lot of new exciting
experiences. In Beats! 6 you will find plenty of opportunities to help children develop skills,
knowledge and positive attitudes towards the English language.

There are many factors to take into considerations when teaching children. Remember that
children learn best when they relate what they are learning to their every day life and the
activities we present here promote communication in different contexts. Social practices
of language help the children to develop communicative competence and learn English by
using English.

At this young age, children need a relaxed and comfortable atmosphere to help reduce the
anxiety, natural in them when leaming and trying new things so it is important to establish
routines. Knowing what to expect gives children a sense of security not to mention the
transition between receptive to productive language.

Young learners are not able to sit and listen to explanations for more than 5 or 6 minutes.
That's why we recommend that you include activities in your lessons that allow the children
to move around. As they grow up, they will develop bigger attention spans and will react in
different ways. Meanwhile, children need to be trained to respend physically. Sixth graders
also need to be given short instructions with small breaks in between. TPR (Total Physical
Response) is a wonderful approach to give the children the possibility to practice English by
doing and establishing routines, since the language of these routines is for understanding
only. That is, to develop receptive skills.

Let's not forget that children need constant repetition which is basic in the learning
process at this age. Children learn fast and seem to be always ready for more, however,
not having an interesting activity that captures their attention at the beginning of the
lesson and regular cycles of reviews may cause the children develop a negative attitude
towards English and get easily bored. Games, songs and chants are essential not only in
developing the rhythm of the language but in motivating them and asking for more. When
children are enjoying singing, chanting, dancing, moving around, and clapping they grasp
the language better which is the key to motivation.

As children grow older and after a period of sensitizing in English, they can be presented
with major opportunities and different contexts to use the language. Simple tasks or
language products provide students with communication situations which develop a basic
competence and knowledge of English. Cooperative work allows students to take an active
role in the construction of learning since planning, proposing, suggesting, and negotiating
are everyday situations in their environment making learning English a social practice.
Taking into consideration the balance of activities mentioned, a lesson in Beats! is divided
into three stages:




1. DISCOVER
In this section, the children are exposed to the new language of the lessen. The vocabulary
is presented in a very simple and clear way for the children to "discover" it by following
basic instructions such as look, identify, say, point, chant.

2. THINK AND DO
This is the section where the children are asked to use the vocabulary learned in the
previous section in activities which promote consolidation. The children wili trace, color,
match, associate, listen and chant.

3. CREATE
In this section, the children use their creative skills by working in the set context with
a fun activity which involves doing, coloring, exchanging, writing. This is a step in the
developing of the final language product. Such product is presented at the end of every
unit which promotes interaction and cooperative learning.

The use of the Reader's is recommended in this part of the lesson. Children will enjoy working

with the vocabulary learned and practiced already.
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€LT Glossary

assessment: evaluation based on learners'
achievements.

attention span: how long a learner is able to
concentrate at any one time

brainsterming: generating ideas based on a
topic. Which may be used as the basis
for another activity such as writing or

discussian,

Ce€FR: Common European Framework of
Reference for Languages.

chunk: words that are often understood or

learned together as in fixed short
phrases; e.g., thank you very much and

acquired through redundant use, such as

repetitive phrases in stories.

<lossroom management: means the strategies
used by a teacher to organize the

classroom, the learning and the learners, :

such as seating arrangements, different
types of activities, teacher roles and
interaction patterns.

cooperative learning: a teaching method in which

learners are placed into small groups of
different levels and given a task.

eliciting: a teaching technique for drawing out
information from learners rather than
simply providing all the information.

evaluation: is the process of collecting, analyzing
and interpreting information to see
how students achieve objectives. There
are several types of evaluation tools,
but mainly two are the ones we use:
Formative, shows progress based on
objectives or outcomes of a program
or process.
Summative, shows and ads the
outcomes of some object.

feedback: telling learners how well they are
doing. Teachers might give learners

feedback at a certain point in the course,

or after an exercise that learners have
just completed. In addition, learners
can give feedback to teachers and

teacher trainers give feedback to trainee

teachers.

: fillers:

learning activities and games similar to
"warm ups” that fill time when a lesson
ends before a class finishes.

. formative assessment: when a teacher uses

information on learners' progress

during a course to adapt their teaching
and/or to give learners feedback on their
learning.

guided practice: section in a lesson that gives

fearners the chance to use what they
have been taught.

interaction patterns: the different ways learners

and the teacher work together in class,
e.g. learner to learner, in pairs or groups
or teacher to learner, in open class.

: kinaesthetic learners: people who learn best

though physical response and will find
difficult to sit down for long periods
of time.

language skills: listening, speaking, reading,

writing. the four ways in which people
use language These may be viewed

as receptive ("input"} / productive
("output"), and spoken / written.

learning environment: it's the way in which

teachers set a learning context in the
classroom to surround students with
opportunities to fearn and practice
English in a social and real way.
Objectives, achievements and success
are easier to reach at setting learning
environments.

lesson plan: a teacher's description of an

individual lesson which includes titie,
language target and level, materials
required, and a summary of the activities
and practice that will take place.

look and say: also called the whole-word

method, a method to teach reading to
children, usually in their first language;
has been adapted for second-language
reading; words are taught in association
with visuals or objects; students must
always say the word so the teacher can
monitor and correct pronunciation.



mind map: a diagram with lines and circles for
organizing information so that it is
easier to use or remember.

peer-evaluation: when students give feedback
to other students; either in a written or
spoken way.

phonemic awareness: awareness of the sounds
of english and their correspondence to
written forms.

picture dictation: a classroom activity where the
teacher describes a scene or an object
and learners draw what they hear.

portfolio: a method of collecting evidences that
show and evaluate progress in learning.

realio:
can use to practice the language to
make a classroom feel more like a real
life setting.

is a way to evaluate a student's
performance as it increases reliability of
scoring. It offers a specific measurement
scale and detailed description of the
characteristics for each achievement

to be evaluated and bases the resuit

rubric:

obtained on the quality of performance. theme-based: a whole language program or

scanning: a way of reading quickly. scanning is
looking for specific information, and
is only really possibte with things that
really stand out such as numbers, long
words, and words starting with capital
letters.

self-evaluation: tool used for students to reflect
on their own progress and evaluate
themselves individually.

sight vocabulary: words that are commonly
used in text and are the first ones that
learners spot and recognize when
developing reading skills.

silent period: a period of time in the initial phase

of learning a language where learners
should not be required to respond but
rather encouraged to understand what
is being taught.

objects from the real world that learners :

. tosk:

skimming: a way of reading quickly. skimming is

reading through a text very quickly, for
example, so that you know what each
paragraph is about before looking at the
comprehension questions or checking
something to be read.

: social practices: the ability or skill to use and

understand a language in different
social situations.

supplementary materials: extra worksheets,

games, books etc. based in the same
theme that a teacher uses for teaching
materials in addition to a core text.

Tota! Physical Response (tpr): A very powerful

method that uses physical movements
to teach a language. Playing the game
“Simon Says”, or having students pass
around an object as they respond to
your questions, are a few great TPR
activities. Learners are encouraged to
respond with actions before words.

an activity that learners complete that

usually focuses on communication . For
example, problem-solving activities or

information gap activities are tasks.

curriculum that is organized by themes
or topics rather than skill e.g. animals;
family; seasons

model: a clear example of the target language

for learners to repeat or write down or
save as a record. if a teacher is focusing
on the target language of a lesson, sthe
usually chooses a model sentence, which
s/he writes on the board. the teacher
often models the language as well,

by saying it clearly before drilling the
tearners.

visual learner: people who learn best when

teachers use body language, facial
expression and pictures.

. warm up or warmer: a short, fun activity that

usually precedes a lesson and brings
energy into the classroom.




Assessment is usually perceived by students,

as a way to test or evaluate what they know

or should know. However, assessing should

be aimed at facilitating student-learning and
improving instruction. This is what we do in
Beats!, we use assessment as a learning tool to
support students’ metacognitive skills and help
them become lifelong learners. As students
engage in peer and self-assessment, they learn
to make sense of information, relate it to prior
knowledge and use it for new learning. Students
develop a sense of ownership and efficacy when
they use assessment as a real learning tool.

Beats! 6 Primary, offers you the following
process when assessing your students and
includes 6 different types of assessments

which are adaptable to any kind of learning
situation: large or small groups, multi-skilled
groups, multi-level groups, among others.
These assessments support the methodology
followed in Beats! and can be easily adapted
to evaluate the contents in the units. However,
each unit suggests a type of assessment to
evaluate students on what they've learned so
far. The assessment templates can be found on
pages x to xiv and, at the end of every unit, the
corresponding assessment has been included.
Finally, the following diagram shows the steps
used in Beats! to assess students, just bear in
mind we use assessment as a learning tool.

_____ e |[ What will ;
i' I.I.Ihot'wlll be the next steps in ‘ students learn? | .
i learning? ; L 3
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i > cooi salting ' — e -
L. 3 ;
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‘ :{owbwllLstudenB receive summative Program of l > 0ssESEMEnt toos !
; feedbock? Studles: — g
> quo[::w_ve: WREen evaiuctions Achievements
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> szlffpeedeacher as judee SUOME
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% ongoing formative t learning?
N . > feedback? k . X ¥ purpese ond contex:
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steps in learning?

wrien iorguocs
orcl forquoye

]

i

{ tUhat activities wilt enable
" students to learn?




Beslf

Nome - N _—
Date o o Grade
€valuation Instrument - Rubric o final grade

1. Complete the rubrics with the aspects ¥ou want to evaluate in this unit. Then mark (/) the
rformance.

columns according to the student’s pe

Good Needs Not
Student’s ability to €xcellent with minor | . .

veer v improvement | satisfactory
difficuities

1.

2.

3.

4.

5.

6.

2.Use the results to decide on and suggest remedial work strategies.

% ASSESSMENTS




Becﬁ—a! Q imary

Nome o o W
Date L Grade . . .
€valuation Instrument - Anecdotal notes Finolgrade

1 Use the following template to write anecdotal notes about your students’ performance during this unit.

Include the following information:

1. Date of the observation:

2. Student’s name:

3. Place of the observation:

4. Student’s objectives:

2 Use the results to decide on and suggest remedial work strategies.




Nome _ o e N )
Date L o o Grade o o
Evaluation Instrument - Questionnaire B Final grade B

Answer the guestionnaire to evaluate your student’s performance.

1. Complete the column on the left with the aspects you want to evaluate in this unit. Then mark (v)
the other columns according to the student’s performance.

The student is able to Rlways Usually Sometimes

2. Use the results to decide on and suggest remedial work strategies.

% ASSESSMENTS




Beatsl@

Nome - - , N
Date S o ) Grade o
€valuation Instrument - Value Scale ~ _____ finalgrade _

1. Complete the column on the left with the aspects you want to evaluate in this unit. Then mark (v)
the other columns according to the student’s performance.

» Participated actively and
enthusiastically.

» Was a good listener.

» Expressed points of view clearly.

» Defended ideas with arguments.

» Used examples to clarify
confusions.

» Questioned stands based on
common sense.

2. Use the information above to help each other improve your weak areas.




Nome e . WN
Date e : . - Grade
€valuation Instrument - Self and Peer €valuation .____ Final grade

1. Use the checklist to mark {v/) the student’s abilities.

The student can ... ‘ Yes ‘ No

2. Use the results to decide on and suggest remedial work strategies.

7[ ASSESSMENTS




Beatslle

Nome o o . o N
Date . ] . Grade .

€valuation Instrument - Check list Final grade

1.0bserve and check as you register students’ results.

Student’s name ‘ Concept observed ‘ Outcome

» 10,

» 11,

» 20.
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Each unit includes three "CREATE"

sessions where you'll work on

building the unit’s product step-
by step developing and using your
creative and social skills as you

Components

2o
- Discor

This section appears at the beginning
of a lesson offering interesting and fun
questions on different topics to awake
your curiosity and activate previous
knowledge.

* Thirk.

This section for you

to integrate what you
already know with new
concepts as you work

on meaningful activities
where language aspects
and communication come
together.
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learn and work in a collaborative

way with others.




e o e e > Assesment s different to testing;

therefore, what you'll find on this page is

a specific evaluation that agrees with the
contents and achievernents in the unit.

o Nothing to fear but an opportunity to see

your own progress and work a little more

on whatever you may need to improve.

if
t

> You will also share with a partner a co-
evaluation where both of you can exchange
points of view, needs and wants and see
your progress as you provide each other
with feedback to overcome possible
mistakes and become better users of
English.

- Giod joo! r

-
........

> Reading time, is the section
that invites you to took at specific :
pages in your Reader’s book and enjoy : = —
afact or a story that agrees withthe ==

topic and contents of the unityou are :  (EEE] wex (33
working at that moment. gy

I

. ‘Oql.l.!ll.f ...... ‘. ..

» A Picture dictionary included at the end of
your book to help understanding vocabulary
and expressions in an easier way.

> An End-of School Year diploma is also
found at the end of your book for you to
share and show everyone how well you
understand and communicate in English
' and the diploma you got for finishing the
. course with a beating progress!
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The Reader’s Book is a collection of fiction and non-fiction
texts for you to enjoy and improve your vocabulary, reading and
listening skills. Each story and non fiction text, has been carefully
chosen for them to correlate with the units in the Activity book.

The stories and non fiction texts are beautifully illustrated and offer a
glossary which makes reading more interesting and fun!
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Banana Splits

by Fanelle Falstone

> Glossary
Each reading includes glossary boxes with
key words that will help you understand
the lesson. Each word included in the
glossary box can be identified on the
same page where the box is. The key word
is presented in bold for easy identification.
The glossary box shows the meaning
according to the context where the word
is presented in the lesson.



The audio CD if meant for you the teacher, as a helping tool
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for your students to work on listening skills as they improve
pronunciation, intonation and stress in the language. Every
listening activity flagged with the listening icon has been
recorded as well as every reading in the Reader's book.

The readings are accompanied by a ringing bell sound every
time the page needs to change in the Reader's book. This
facilitates students reading process besides keeping their
attention in both skills.

The CD also includes a set of
fixed images that you can use and
project or print out to make your
learning more meaningful and
enjoyable.

Throughout the lessons, you will find the following icons which will tell
your students what to do in the activities.
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@ © > Pair work, where two students

ue

s > Group and teamwork, where

students work as a whole group or
in small teams.

work together on specific
activities such as dialogs, written
messages, co-evaluations

and other interesting and fun
activities.

Partfolio is a collection of
evidence that shows your skills
and what your students are able

EAR 108

’I Listening activity,

where students work

on communication,
pronunciation, stress and
intonation of the language.

. > Product sessions, where students

work in small teams and build, in
three different sessions, a final
and specific product to enjoy and
apply what they have tearned so
far in the unit and share it with the
class in a Show & Tell Session.

to do with what they have learned. %&ew’ew > Review, a specific page where

You can invite them to create a
portfolio with written evidences
of what can do with and in English
every time this icon is shown on
the page, or when ever you want
to save an evidence of their work.

students revisit the contents in the
unit and reinforce what has been
learned so far through activities
that foster reflection on what they
know and on what you may identify
children to need more practice.
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Lesson 1

'ACHIEVEMENTS

« Listens and explores suggestions in diatogs

* Understands expressions speakers use to
make suggestions.

« Exchanges suggestions in a dialog.

Warm Up

First day of classes. Introduce yourself and ask the
students to introduce themselves. Before going to the
book. You may choose to play a language game to
help develop rapport with your students. A tic tac toe
or hangman or any other fast game.

You should try to start each Discover section with the
guiding question at the top of each lesson. This will
help to engage the students and you can see how
much knowledge they have about the subject.

Ask students how they have fun when they fo to a
fair. The discussion may lead to the types of fairs that
exist in Mexico. (5 minutes te engage students by
expressing what they know)

At each Discover section you will find a
triggering question. This question will allow
you to tap into students’ previous knowledge
and work as a quick evaluation tool before you

begin the lesson; it will also allow the students
to prepare for and identify the theme of the
lesson. Work with this question befare you
start working with the book.

Q‘?‘Di_scover

1. Look at the pictures and tell your
classmates what you think this lesson
will be about. Use the questions to
express your ideas.

Whole group discussion: Ask students to look at the

pictures on page 10. Ask them

« "What do we know about fairs?” You should
accept answers in Spanish if needed.

« Discuss the questions in the book, write some of
their answers on the board under a classification
of KINDS OF FAIRS, {explain that Mexico has a
rich variety of types of fairs depending on the
area of the country, such as mole fairs, textiles
fairs, dance fairs (like The Guelaguetza) food
fairs, horse fairs, agricultural and industrial fairs
and so on. You can find more here: https:/#
www.feriasmx.com/las-10-mejores—ferias-de-
mexico/.

* You could write: THINGS WE CAN FIND AT FAIRS
and elicit ideas to write under this classification.
You can prompt them with a few ideas, food,
rides, arts and crafts etc.

Unit1
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Then discuss the quastions,

The County Fair

2, Listen and discuss with your group. What can you
do at a fair? »l 2

This would be a good moment to Intreduce the characters. Ask them to
describe each character. "What's Sean like?” etc. and go immediately to their
dialogue. Let them listen twice before checking comprehension.
« Who can see the rides and games?
+ What does Martha want to see?
+ Who do you think is hungry?
« What doesn’t Sandy want to miss?
* WWho reminds them that they need a ticket first?
« Which ride do YOU think people can see first when they go to a fair?

The Ferris wheel because it is taller than everything else.
All ideas and answers should be oral. Mistakes can be accepted.

3. &8) In pairs look at the picture and say the kind of booth you

see. Then discuss the questions.

Clarify the way that they are going to work in pairs by demonstrating the
activity with a student. Ask that student for hisfher name and elicit the
answers. Then let them work on the questions in the book. Suggest that they
write the Q/A in their notebooks as a note taking exercise. It is an ice cream
booth/truck.

Exchanges suggestions to buy or sell a product, \
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4, Sean and his friends from school are at the Fair, Listen to

their conversation and write the name of the child under
the corresponding suggestion. Look at the example. Which
suggestion do you like best? Discuss in groups and say why.
»3

Invite volunteers to read the instructions and

clarify doubts.

Tell them that they are going to hear a dialogue a few times as needed. After

the 1st listening, let them hear it again, but pause after each exchange so they

can decide who is saying what, and write the names in the boxes. Point out

Sean’s Dad's comment, After the paused listening, let them hear the whale

conversation again. Check the answers with the

whole group.

Answers: Roberto Mattha Sean Séndy i

Family and

Community
Environment

5. Look at the Pictionary of fair rides, choose
some to describe to your partner. Why did
these rides call your attention? Use the
dialog below to help you talk about the
fair rides.

Go over the vocabulary first, ask them if they can

add other games, {even if in their mother tongue, This

should be a fun activity)

» Have them practice the dialogue with you first.
Some choral repetition may be needed for
pronunciation.

« Get them to practice in pairs for a few minutes

and invite 2 or 3 pairs to “show off” their

dialogue in front of the group.

Answer gxample:

" A: Which is your favorite ride?
t don't really know but | think it is the roller
coaster.

A: Have you been on the bumper boats?

B: No, what's it ike?
A tthink itis fun.

| B: 1 suggest that we should try the pirate ship.
A:Yes, I'd like that. Let's go buy tickets,

- Create
Product: A list of suggestions

Step 1

You can have students work in small groups of 4
students each. Explain thht this unit they will work on
a list of suggestions that they will use to plan a boot
to sell food at a School Fair.

Organize the students in groups of 4. Explain that
they will be working together for the whole of Unit 1,
but will or can change their groups after every Unit.
You could draw a table like the one on the book for
students to Explain how to divide the work among
the four students and the importance of collaborative
working and team building. Since this is the first
session to build up to the product, you should offer
more guided support. Go from team to team and give
them some ideas of what to write down and how to
take notes for future reference.

Reading Time!

Reader’s Fact

Fairs;Then and Now!

Track 26

This could be a good moment to use the Reader’s book.
This unit's reading will present students with facts

about fairs. This reading will help students expand their
vocabulary and their knowledge. Ask students to read
pages 6 to 10. You can play the track and have students
read along. You can also direct students’ attention to the
questions under the Reading Time section in their books
and ask them to discuss them in pairs or groups. You can
invite volunteers to share their answers with the rest of
the class.

% The County Fair
Unit




Lesson 2

Warm Up

You may want to start by giving a few expressions in
Spanish, such as * La oveja negra de la familia, dar
gato por tiebre, ser gallina, ser rata. Ask them if they
know any in English. Some ideas: A lion's share (the
biggest portion), hold your horses{stop) gets my goat
{makes me angry}, Explain that the only way to leamn
and understand them is to memorize and make the
links. Example A lion's share: A lion gets most of the
meat at dinner because he's the king of the jungle, If
you were a shepherd, you would be royally angry if
somebaody took one of your goats.

ff::'DiS-c:(J\/er 1. Look at the pictures and discuss with yaur group
R, . . . : \ ‘l-;-. ‘-Imm-
1. i‘—"o’, Look at the pictures and discuss with L SR
your group. L e T A R
H H . R AL

Ask students to Ioo_k at the pictures anc} invite 2. Listensto and raoct the di'0g Circe o the express.ors trot Inchucde borses. ‘
volunteers to describe them. Ask them if the fairs that Wihat 6% you th ik they mean” Take o guess. Share and compare your ideos g M
they know about have similar animal competitions, B e e v
then ask the group if anyone has been to a farm N TR
animal fair. Ask them about their experience. If you LT
are teaching in a large urban area, ask the group what e \

they think a farm animal fair might be like. Would they _
fike to go to one? Are they afraid of farm animals? If C
you are teaching in rural areas, ask the group what T
they think kids from cities should know about animals. e .
Avre city kids missing something important by not R
knowing about farm animals? Go over the questions : R
and use as discussions.

3. wiork 10 groups Act out the Corwersanan in activ-ty 2 with your porthers. Do you bave g
. sxpressdns 1N your netive tengue thot refate 1o onemals? Shore your ideas with your
Answer examples: 3) At sorme game booths for tegrmates ond then with your class,

example. bj Because they are pretty/because they

can do something special, £tc. ¢) toss the ball, ring

- o - .

toss, fishing, etc. d) toys/ teddy bears/ tickets /free
| rides, etc. ‘

g &a} Listen to and read the dialog. Circle
> all the expressions that indude horses. 3 o=
What do you think they mean? Take a ) @
guess. Share and compare your ideas
with a partner. » 4
Remind the group of the characters. Ask them to
circle the horse related expressions in pairs and then
discuss with another pair. Ask them to share their
guesses with the group and go over each utterance to
clarify meaning, then invite 4 students to read each
part. After each reading invite them to suggest what
kind of stress, rhythm and intonation as well as body
fanguage to add for effect.

Work in groups. Act out the conversation in activity 2 with
your partners. Do you have expressions in your native
tongue thot relate to animals? Share your ideas with your
teammates and then, with your class

Ask the students to practice the dialogue in groups of four and invite a few to
present it in front of the groups, acting it out with body language and voice
modulation.

Answers: circle: Hold your horses, horsing around,
eat like a horse.
Meanings: Hatd your harses-»wait a moment

Hersing around->goofing arcund, playing in a silly
way.
Eat like a horse~» eat a lot

Exchanges suggestions to buy or sell a product. \
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Community
Environment

4, (‘sa) Identify a suggestion in the dialog in
. o ¥ activity 2. Then look ot the expressions
+ Thiri . k o here. What differences and similarities
can you find? Discuss in pairs.
The suggestion here is to go over the expressions
and have students notice that we can use them all to
make suggestions in different ways, two of them using
" a question structure and two as statements.
5. In pairs, lake turns to ask the questions
and make suggestions to answer them.
You can use the phrases from activity 4.
The suggestion is to go over the questions and clarify
any doubts before you ask students to work with
a partner, taking turns to make suggestions using
whichever expression from activity 4 they want.
You can encourage them to try them all to notice

4. idenufy a suggestion in the dialog nactivity 2. Then lock at the express.ons here. i;
what differences and sumilonties con you $ind? Discuss in paurs. &

5. Inpaus take turns to ash the questilons ond make suggestions to answer them ii the di erences,
Y.wimfu tht_pfrisej.sfm:imvw‘q 6. Eﬁ Work in groups. Think of other
o e e questions to ask for suggestions and
T T take turns to give suggestions to
ot aaser st answer them. Look a the questions

in activity 5 for help.
Brainstorm situations where you can make
suggestions. Students can use the ideas you come up

&, work Ing-aups. Think of other questions ta asx far suggestions and take tums ’
to glve suggestions +a orswe them. Look a the questions in activity 5 for belu @

Step with as a class to come up with other questions to
Qec a A gt of suggostions give SUQQEStiOHS.
+ Lets cortinue warking 97 your product e -Answer éxampleé: What can wé..? Do you think we -
SR e d..7 Perhay Could we...2 Do you want
% could..? Perhaps we can... Could we..7 Do you wa
! b 10,7 e -
. [ i .

. Create
Product: A list of suggestions

Step 2

Once again, the suggestion is to give them
quidance as it is only the second time they work
collaboratively. You may want to help the individual
groups take notes and write questions. You can also
encourage them to look at this and the previous
lesson for ideas for this step of their product.

Reading Time!

Reader's Fact

Fairs;Then and Now!

Track 26

This could be a good mament to use the Reader’s book.
Ask students to read pages 11 to 13. You can play the
track and have students read along. You can then ask
the questions under the Reading Time sections in their
baoks and have a short class discussion where students
participate by sharing their opinion. You may want to
share your opinion too.

% The County Fair
Jnt




Warm Up

Whole group discussion. Ask the students to describe
the booths they have seen at fairs around the country.
The food booths have frying pans and “comales”
large pots full of corn on the cob in hot water, tables
and benches, musicians walking the length of the
fair. Colorful signs and drawings of favorite dishes
and drinks.Ask them which ones they are attracted to
most when they go to a fair. (The bigger ones? Mare
colorful? Where you can see the cooks? Allow them
to describe in their mother tongue when they can not
find the right word. But let them enjoy this activity.
{extension: ask them if sellers at fairs do things to
their booths to make us spend more money)

¢
*Discover
1. ;% In groups, discuss the differences

between the first two booths and the
last booths. Where do you think they
are from? What kind of food are they
selling? What food would you suggest
a friend to try? Then, share your
answers with the rest of the groups.

Ask volunteer students to read the instructions and

clarify any doubts.

You could give them the first two differences to

start them off. Ex. The booths on the left seem to be

closed, people can’t go into them and the ones on the

right are open { some would say that they are more

inviting. You could draw a line on the board; one side

left, the other right and suggest that students use as

note taking.

Apswer examiple: ] think two are from the USA and
two are from Mexico. One of them sells corn dogs,

temonade and funnel cakes, ariother one sells -
hot dogs, another one enchiladas and the tast one
tacos. | would suggest a friend to try the tacos.

2. listen to the conversations and identify the
booths where you con get the people in the
conversation mention. M 5

Telt them that they will be listening to some common
exchanges at fairs when people want to buy something
Iike What does he want? If it is clear that they are
lacking comprehension, repeat the exchange and clarify
doubts. Once you have done all, let them identify the
booths where the people can buy that food,

Answers: A hémburger booth, an enchilada boath, a
hot dog booth, a taco booth, a popcorn boath.

3. (‘33 Read the exchanges and answer the
" questions in pairs.

Madel the dialogs with volunteers. Allow students to
take the parts and read again. Go over the questions
first. Refer students to the Picture Dictionary on page
115. Ask them to identify the suggestions in the dialogs.
Let them answer the questions in pairs and exchange
ideas with the whole group.

Answer examptes: 1. You can ask: Do you have..? or
What kind of ... do you suggest? 2. Yes. Restaurants,
fast food places, street food vendors, etc. 3. To a
person that comes to visit far the first time.

What du b3oth bave 4o ook 'lw to attract buyers?

vDisco f J‘

1. In groups, discuss the d Harsnces between the first two booths and the ost bootks.
Where do you think they are from? What king of food are they sef! ng? What food
would you suggest o friend to try? Then share your anawers with the rest of the growps

2. Listens to the corversations and [dert.fy the booths where you can get the people ’Ij'
1n the conversation mention. ¥

3. Reod the exchanges and onswer the questions In pairs.
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4. In groups of four. reod the corversation and underline the suggestions you find s
\What con you sugge=t peogie to eat In your hormetown?

PR R e AT [
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4, a‘} In groups of four, read the conversation and undetline the
suggestions you find. What can you suggest people to eat in
your hometown?

You can ask for volunteers to take the parts of the characters. Allow other

students to take the parts and read again.

You can suggest that they take notes on the types of food in the conversation.

When the conversation has been read by various volunteers, ask the initial

question and allow for a general conversation,

_Answer example: People it my hometown coutd try marquesitas.

Teaching SOS

The suggestion here is to write the foods on the board in & circle while the
students read orally, then as you are asking the questions,write the other food
they mention, sich as, enchiladas, motletes, chilaguites. Telt them that this is.

another way of organizing information and taking notes. Ask them what titie
they would use for their notes and invite thern to copy the information from
the board.

Exchanges suggestions to buy or sell a product. \
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5. Read the convarsotion In activity 4 ogain, undert ne the phrases used to accept
suggestions ondg circle the ones to reject tham
8. Look gt the desserts availeble at the fair. Inpa'rs write o short dislog to sk for and
rake suggestions about which dussert ta choose. Look ot the dulogs o phrases &&
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5. Aead the conversotion in activity 4 again, underline the phrases
used to accepl suggestions and circle the ones to reject them.
The suggestion here is to elicit phrases to accept or reject suggestions and
identify the elements in each so when they read the conversation they can
identify them.

, Ansﬁers: Circle: Well, Id r_athef/ ! don‘t_th-ink Undertine: That's é,gfeat ic_lé;a: )

Environment

fhinke<cio
6. Look at the desserts available at the fair.
In pairs, write a short dialog to ask for and
make suggestions about which dessert to
choose. Look at the dialogs and phrases in
this lesson and previous lessons for help.
You can use the phrases provided here.
Read the instructions and clarify any doubts, Review
vocabulary before asking students to complete the
activity. Tell them they can use dialogs in this lesson as
a model for their dialog and use the provided phrases.
You may want to walk around and assist students that
need it.

Answgrfé%ample:,
Woutd you like to eat cake?- -

¥ not sure. | peefer cookdes. )
- Do you think we could order one cupcake and one

7. Role-play your dialog. Take turns to ask for
and make suggestions.
Ask students to role-play their dialog. They can
practice role-playing it while reading it and then try
to memorize it. Some can present their dialog to the
class.

", Create
Product: A list of suggestions

Step 3

Help students arganize themselves into their groups.
Give some suggestions on how to organize their
information with examples on the board. Categories
with a few examples such as desserts, followed by
pies, etc, Questions followed by the questions they
have kept. Tell them that they can add phrases on how
to order them in the bottom of their lists. You might
want to draw a graphic organizer on the beard, for
example a mind map, and invite volunteers to share
categories and elements that you can inciude in order
to exemplify it.

Remind them that they will need to keep their work
for their presentations.

Reading Timet!

Reader’s Fact

Fairs; Then and Now!

Track 26

This could be a good moment to use the Reader's book.
Ask students to read pages 15 to 18. You can play the
track and ask them to read along. You can now write the
questions under the Reading Time section on the board
and ask students to discuss them in pairs. You can then
share what you like to eat at fiestas or fairs and why you
think they are fun and encourage students to share their
own opinions.

% The County Fair
Lot




1. (EQ} Work in pairs. Toking turns, ask the
- questions to your partner. Write the
answers and at the end, exchange
and compare them. Do you both think
similarly?
Read the instructions to the whole group and clarify
doubts. Demonstrate the activity by asking the first
guestion and writing a student’s answer on the board,
then invite them to do the same in pairs and show
their partners their work. When they are done, invite a
few to share with the group.

Answer examptles: 1. You can probably buy carn
dogs, tacos, enchiladas, maybe tortas, etc. 2.1

suggest people sell potato chips. 3. At schoot we
can buy quesadillas, tortas and sandwiches. 4. We
can put ug a tamales booth.

2. {33\, Work in pairs. Choose one of your
suggestions from question 4 activity 1
and write a short dialoy suggesting to
sell that food.

Here again, you could use yourself to demonstrate the
activity, Something like a tamale booth, write it on
the board and write your suggestion next to it,

Ex. | suggest to put a tamale stand, everyone

likes them.

Answer example:
Maria: Do you think we could sell tamales?

Juan: That sounds Like a good idea.

3. Role-play your dialog to another pair
and listen to theirs.
Students take some minutes to rehearse their dialog
so they can role-play it without reading it. They
can share if they accept or reject their classmates'
suggestions.

4. Make a list of food that you can find in a
school Fair and in your house. The words in
the box can help you

Invite a volunteer to read the instructions and darify
any doubts. Remind them that they can go back to
previous chapters to find ideas for different foods.
After a few minutes of work, invite individual students
to read something from a fair and something from the
house. Ask them if anyone has pizza in the house box,
then ask them for the recipe, This can tum into a fun
activity with a pizza foflow up.

© Answer examptes: School fair: tamales, potato
chips, nachos, flavored water, juice, corn, esquites,
tacos, gorditas, etc. House: Jamaica drink, tacos,
chicken tinga, etc. ‘

5. {ia} Work in pairs. Share and compare
-+ your list in activity 4. Choose your
favorite food at a fair and tell your
partaer why you prefer it.
Read the instructions and invite the students to
compare and share their lists with their partners. Then
ask a few to share with the whole group.

e

1. Work In pairs. Taking turns, ask the guestions to your partner. Write the coswars
In your netebooks and at the end exchange ond compore them. Da you both
think simi.arly?

4 T S A O

2. Wwork in pa rs Choose one of your suggestions frorm quest.an 4 octivty 1 ii
and write & short cholog suggesting to sell thot food, -

3. Rate-play your diokey to anathar par ond -sten to theirs @

4, Mawe o tist of food that you con find 1 g <chool faw and i your house The words 10 the
box con nelp you
School Feir

L

5. work inporrs, Shore and conrpare your list - octivity 4, Choose your favorite 8;
food ot 0 ‘o and tell your partrer why you prefer it

Exchanges suggestions to buy or sell a product. A
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6. {g\ Read the conversation below. Some
"* kids are planning a School Fair and

6. Read the conversation below. Some kids are planning a Schoot Fo rand are OI'G- organlzu!g the food the.'l' are
organizing the food they are salling at their booth. Identify the suggestions they i§, selllng at their booth. Identl!y the

ask fur or give and write them dowr. suggestions they ask for or give and
o write them down.
o SUGGEST.'ONS . Invite volunteers to read the instructions and clarify
Should v et prese IR doubts. Then ask two more volunteers to read the
IR dialogue from one column, across to the other, and
o clarify vocabulary. Explain that they can use the dialog
‘ to identify the suggestions and write them down.

Answers: Suggestions: Mom coutd make spaghett],
why-don't we rake a salad for the adults, How
about lemanade for everyone. Maybe we should
have cake 1agree, but let's buy it.

7. Read the conversation in activity &
again. Answer the questions. Read
your ansuers out-loud to your group.

Read and clarify the questions so students answer
them individually. In their groups their share their
ideas and discuss question b.

T. Read the conversobion i activ.ry & oguin Answer the questions, Read yaur a
GREwers out-loud to your group.

Answer e-xamplef:;: a) They still need to think about:
how they can serve the food, how much to charge,

L . TR U R F

- etg, b) They could sell cookies, tamales, etc.

Y T 8. €xchange your ideas in groups.

As a group they come up with suggestions to share
with the rest of the class. Ex. We suggest they seil
jicaletas.

B. Exchonge your .deas In groups. %

f/ The County Fair
Unt 1




Buying tood ot the School Faiv

b
»  Lets puttogether what you and your teammates did in previons ss<sions ana

Bu'l,ing food nt the Schoo! Foir plem o booth to sell foad ot a Schoo: Far ung the information you guthered
Since this will be their first presentation, you may T
want to give them more guidance to facilitate future

presentations. Walk them through the steps with

timed activities for : - ®,tra Product Evidence:
1. Deciding on the food they want to sell or the ) Fr Y I you want to.work on another
type of stand (by Looking at their Lists) : o il verborrig
2. Exchanging suggestions and taking turns to . ™ . getopageli, ExtroProduct

Evidenca Land foilow instructions. -

ask for suggestions too.
{The suggestion would be about 5 minutes for each)
[f they haven’t made drawings or flash cards in the
previous create sessions, give them some time to do
so in class while other members of their teams set up
their "booths”, This should also be timed as you see
fit. Tell them to practice their dialogues so that they LT S
can walk around and ask others to suggest things to . e e i
buy from their booths, S T
If it is possible, ask the school authorities 1o lend you :
a camera so that you can take pictures of the "school
fair” activity. While they go around asking for and
making suggestions.
Stick the pictures on a piece of construction paper, let
the students write the title and comments around the
pictures, and make it colorful. Stick it up on the wall or
bulletin board until next presentation.

Extra Product Evidence 1 e T e

If you want your students to work an another project
to practice making and asking for suggestions some
more, you can ask them to go to page 110 and follow
the instructions to have a fundraiser.

Exchanges suggestions to buy or sell a product. \




Assessmentl

Think gnd reflect
e e

Let's reflect! Follow the Instructions to assess your learning progress.

1. How car you show your understand rg of the folitwing achievernents? How can you use
themn aut of the clussraony Write your answers an the lines and discJss with your group.

LA A A P L

2. Now thirk of the fol'owing questions and write down your opinon Exchange ideas with
apartner.

3. wiork in pairs. Exchonge .deas ard suggestions an how ta impruve the way yau learm
and how to arganize your worked on your product. Then talk about when and where
you can make and ask for suggestions to buy or sel! o product 1 your dol'y [ fe

Family angd

Community
Environment

Assessment 1
Think and reflect

You can read and clarify the instructions.

Explain to the students that this is not a "test” but

a way for them to think about how they learn.

Read and clarify the instructions, They would probably
appreciate some prompting with words to help them
express themselves, give them some verbs they can
use to describe what they are able to do;

Example: want, like, eat

To complete the second part you can read slowly and
darify doubts. Again, you could give them some ideas
on how to express themselves.

For number 3. you can also give them some ideas,
Examples: take notes,...Listen, repeat words, write
sentences,...ask for help...

The County Fair

Lt |




ACHIEVEMENTS

+ Explore and read fantasy stones

+ Read stories.

« Compare similarities and differences between
local behaviors, values and settings and those
of other countries.

Warm up

To introduce the literary and ludic environment ook over
the guiding question “What is a fantasy story?” with your
students. Ask them if they know what a fantasy story is.
Ask them if they know any fantasy stories.

e;*'D_i SCOVEr
1. Look at the pictures and the title of

the story. As a whole group, discuss
and answer the questions.

Look at the pictures as a group. Ask students what they
see. You could ask a student to read the questions one
by one and try to answer them as a whole group.

« Who was the king that had the knights of the
round table?

» What do you think is happening in picture a?

» Look at picture b. What do you think the story is
about?

» Look at picture ¢. Where do you think the story
took place?

Tell the students that we are making conjectures and

that there is no right or wrong answer at this point.

Encourage them to try and share their thoughts.

Answers:; 1. Arthut, 2. A wizard takes a baby.
Answers will vary, Example: | think it is about 3 boy. -

4. Answers will vary. Example: | think ittakes ptace
in a forest, .

In pmrs, read the followmg summoru
of the story. Then read the words
discuss the kinds of stories where you
can see them. Look up their meanings
if necessary.

Read over the instructions together. Students need to
get into pairs, you could decide on the pairs or have
them choose a partner. Ask them to read the story to
each other and lock for the words kingdom, advisor,
tournament, squire and staff. They can look for the
waords in the dictionary. Students can help each other
use the dictionary, Assist if needed. Encourage them to
say the kinds of stories where we could see the words
even if they do so in ther mother tongue. Invite them
1o think about fantasy stories and say if they think the
waords could be part of a fantasy story.

*@

3. In groups, talk about the magical object
mentioned in the story. What makes it mogical?
Do you know other stories with similar magical
objects? Share them with gour classmates.
You could decide which two pairs to put tegether so
students can discuss the question. Ask students to
identify the magical object (the sword} and say what
makes it magical. Encourage groups to share ideas.

Read fantastic Stories.

Unit 2

Fantastic ond Magie -

OISCO r W L e
1. Look ot the petres and the title o the stary As a whote growp. d 3¢ 1ss and @
arswer the Guestions.

- gy e .

2. Inpars ead the folow.ng summary of toestary Then reod the wonds discucs ig
the Kinds cf storms whwee you can sew thern, Look uo ther msanings |f necrssary

3. 1 groups taik ano.t che mog.col oo,ect mentoned in the story. What makes it magioas®
T you know other itofes weth wmilas magecal oopects? Share therm w.th your clasemates

4, A story has vatious components. Read what they mean, find
them in the story. Then, share your answers with o partner.
Next, think of o story you and your partner know and and write
a sentence that shows the component of that story in the boxes.
Read over the instructions with your students. Tell them you will show them how
to do it together before they fill their own story components in pairs. Go over the
components of a story together (beginning, characters, problem, resolution and
ending), then ask them to read the story in pairs locking for where they can find
these components in the story and to underline them with pencil in their book.
When they are finished you may check for comprehension with a few questions
such as [s this story set in the future? Does Merlin want Arthur to be pampered?
As a group on the board write the components of this story: In pairs think of a
story and write the components of their story in the spaces. You may want to
invite volunteers to share the components of their story with the rest of the class

Fantastic and Magic



STk, -

4. Astory has vonous components, Read what they mear. fird therm in the story
moctvity 2. Then shore your answers vweth g partrer Bext. thirk of o story you
end your partner know ond ond write o sentence that shows the component of
that storyin the boges.

Xe v T

#rabinm

Rosolution

Enwng

5. In pas discuss ond write, Have you evet hod a problem or an obstacle?
Hews d.d you solve it? \Wwhat was the cutoome (the endingi? iﬁ
AL

EHA

RECEIE

Step
Callage ohast b magicol abject

-
B

R

Crec

+  You ars going to make o colloge obaut o
reacic ohject fac your product o this urt

5. Qﬁ) In pairs discuss and write, Have you ever had a problem
or an obstade? How did you solve it? What was the
outcome(the ending)?
Ask students to remain working in pairs. Ask them to share problems or
obstacles they have had in their past. You could give them some examples from
your past that they can relate to, for example heing late to an important event.
Talk ebout how you solved it ad the outcome. Explain that most stories follow
this sequence. Tell them to write one of their past problems, resolutions and
outcames in their notebook after sharing with their classmate.

Answer examples: Problern; | didn't know how Lo solve the homework. Resolution:
§ called a friend and asked for hetp. Qutcomme: | completed my homewoark.

" Create
Procuct: Collage about magical object

Steg 1

The final product for this unit will be a show and tell where teams will show

a collage of magical objects such as a wand, magical staff, flying carpet, etc.
Students should work in teams, 4 students per team is a good number but can be
decided on the scale of class.

Literary and Ludic

Community

Ask students to go over the steps. You may go over
them with the students to clarify any doubts students
may have. Ask students to tell each other fantasy
stories they have heard and discuss the characteristics
of them, Students then choose one story and answer
the questions. Tell them te choose one with cne

or more magical objects. {Who are the characters? What
do they do? Where does the story take place?).

You may want to create a table on the board to show
them how to fill in the steps on their table. The table
may look something like this:

Story Students story title King Arthur

Characters

What do the
characters do

Where does the
story take place

Similarities

Differences

Students should answer the same quastions an

their table about King Arthur's story and locate the
similarities and differences in the stories.

Remind students to keep their notes and lists in a safe
place for their collage.

Links o
You can ask students to access the web page in

the box and choose one or more fantasy stories
to read. This could give thern some ideas for their

product. You can also encourage students to share a
summiary of one of the stories they read en-line.

Reading Timel
Reader’s Story

The Bladk Night

Track 27

This could be a good moment to use the Reader’s
book. This unit’s reading is a story which happens in
the life of Arthur once he is King. It will help further
involve the students in the stories around Arthur and
his round table. The reading will expand vocabulary
and knowledge of the story. Ask students to look at
the pictures on page 19 and then read pages 20 to
23. You can choose to play the audio and ask them to
read along. You may also use the question under the
Reading Time section to discuss the topic of legends
and magic.

SOS

Inthe digital world it is sometimes hard to get
students to read for pleasure. Having kids do
reading at home may sometimes be hard. Perhaps
some motivators would hetp them along with the

- reading tasks. if you see someons struggle perhaps
they can read with a partner.

Tcohin 9

% fontastic and Magic
Unit &



Warm vp

You can have students tell each cther, in groups, what
type of stories they like to read. You could encourage
some valunteers to telt the whole group what stories
they like to read. Ask them to look at the picture 1. Listentothe corwersation anid answer the questions. Then. exchange M

,“Dfsco\ ot WA 2oriny da you ke o meod?

answers with the rest of the class.

of Merlin and Arthur and ask if the picture depicts _
the story they read in lesson 1. Ask them if they B T TR e
can imagine what they are talking about from the o e

expressions on their face. g e e L
“Discover O
1. Listen to the conversation and onswer the oI .
questions. Then, share your answers with A e e e cesewew, e

the rest of the class. » 06 e —
Explain you are going to play a conversation where e o e -
Merlin explains something to Arthur. Play the audio of
the conversation between Merlin and Arthur, ask them
to pay attention as they listen. Ask a student to read
the questions out loud. Ask them, in groups if you
prefer, to answer them and then share with the group.

2. Listen ta the conversation ggren and discuss the questions in pairs, -
8
Make notes as you lister 50 you con share your opinion.

Ta B T L I P

Answers: 1.Example: because they use describing
wards, 2. Merlin's magical staff, Arthur, Ben., 3.
adjectives/describing words such as: old, crooked,
~skinny, mean spirited, strong, smart, big.

2. Listen to the conversation again and discuss | | ... . e
the questions in pairs. Make notes as you C
listen so you can share your opinion. » 06

You could decide an the pairs or tell students to s it onGther pa

choose a partner. Read over the questions and check 3. Exchonge yourdeos i orctm por 3
understanding. Play the audio of the conversation
again before students discuss the questions. i you

prefer you could set the pace by asking each question N',. T ) 3

4, Toke turns to exchange with the rest of the closs your polnts of view. Did you afl ogree?
whot wos diffarent or semilar 10 your views?

and giving them time to discuss and make notes.
When most students have finished the ones that feel
confident enough may share with the group. Ask the
students if they need any clarification of meanings in
the story.

4. Take turns to exchange with the rest of the dass your points of
view. Did you all agree?What was different or similar in
your views?
When most students have finished their exchanges, the ones that feel
confident enough may share with the group. Ask the students if they need any
clarification of meanings in the story. You can start the discussion by asking the
questions in activity 2 to all class. Encourage them to use their notes as they
share their points of view and the differences and similarities between them.

Ansﬁref examples: 1. Because Merlin tetls Arthur
that he is going to be king, 2. Both Merlin and
Arthur, 3. That he is the son of the king.

3. €xchange your ideas with another pair.

You could decide on the groups or ask students to find
another pair to exchange ideas. You could share an
example of a similarity and a difference so they can
see if they understood similar things. Ex. Merlin tells
Arthur about his family. is similar to Merlin tells Arthur
the truth. while Arthur is a boy. is different than Arthur
is the son of a king.

Read fantastic Stories. \
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5. work 0 pa.rs, Talk about the sequence of svents mentioned inthe conversation
Reod the sentences and take turns to descr.ba the pictures. i;

L T T e e R
ey owT Feees

Aeror opare e

d Te oroar owe b o TolE,

R BT ke

A.wr oanor g

EERT I FECIRII Y

&. Use the sentwnces n octivity 5 to order the sequance. Exchange arswers in groups.

Step
Collage ahout o manical cbijert

Treo

+  Letszontnue working on this urits proauat

Wfbinke-cio

5. @ Work in pairs. Talk about the sequence of events mentioned
in the conversation. Rzod the sentences and toke turns to
describe the pictures.

Ask students to take a look at the pictures. You could choose to play track

6 aga-n so you can talk about the sequence of events mentioned in the
conversation. You can decide on the pairs or let them choose their partners. Tell
them to read the sentences to each other and describe the pictures.

Answer examples: A sad boy, two boys, one has blond hair, the other one has

brawn hair, a tornb, a wizard visiting a man and a woman, a knight riding 2 horse.

8, Use the senatences in activity S to order the sequence.
€xchange answers in groups.

Ask students to take a look at the sentences in activity 5 again and figure out
with you what the sequence of events of the story are, Write it on the board for
them to see, Here is an example;
1. Arthur is born to king Uther Pendragen and Queen Igraine Pendragon. At the
time of his birth Kings and Lords were fighting over land.
2.7 days later Merlin Takes Arthur to his friend Williams house to keep him
safe from kidnappers who wanted him to trade for land. It was perfect timing
because Williams wife, Elizabeth had just had a baby. This is why Arthur thinks
they are twins.

Literary and Ludic

Community

3. Both of Arthur’s parents die and Merlin goes to
Arthur to help him become king because King Uther
Pendragon had asked him. A tournament will be held
where the winner will become the new king. Merlin
tells Arthur he will be Williams oldest sons esquire.

5. Arthur does not want to go.

With the aid if the sequence on the board students
may put the pictures in the correct order in the activity
book. From left to right the orderis 5, 1,3, 2 & 4,

You can check everyone's answers as a class or have
them first exchange in groups.

- Create
Product: Collage about a magical object

Step 2

Students will continue working on their product for
unit 2. You could go over the the steps with them and
clarify any doubts. Students can then get together in
their teams and take out their notes form the previous
lesson. They can look over the characters they wrote
from the story of King Arthur and the story they chose
and write about the relationship between them. They
could make a graphic to help them visually see their
relationship. Here is an example you could put on the

board,
Pendragon
Fath
Adwsor V:r /Mother

Arthu Pendragon

Frlends w

Marrled Step

mother
€lizabeth

Ask students to put their work for the product away
safely for next class.

Reading Time!
Reader’s Story

The Black Night

Track 27

This could be a good moment to use the Reader’s
book. Ask students to continue reading pages 24-28.
You can choose to play the audio and ask students
to read aleng. You could have the students jog their
memory by asking them to remember what they read
last reading session. Ask them how they think the
story could end. You can also use the guestions under
the Reading Time section to discuss their ideas about
knights and their opinion about King Arthur.

Teochln SOS

Students rmght find some vocabutary fard, Maybe

- you could have 3 session to review the vacabutary they
dent unde‘. ndt have ather students answer,

% Fantostic and Magic
Jnie 2



Warm up

As a group, discuss where the story of king Arthur
takes place. You may want to ask the students
fuestions to mativate them. You could ask them to
look at the pictlfre and ask where they think the Story 1. Listen toand read the text. Then, with o portner. circle ond discuss the &i Nij

e
?USCO'- r: Wrart U you bre The o gbout stors?

words you dont know Share with the whole group unti! you ogree
on the meanings.

takes place? Ask them if they know any stories that
are similar set in Mexico. Were there kings and kings
in Mexico? What do you like most about stories?

&verpthing was so fast!

%Dlscover

1. (2 ) Llisten to and read the text. Then,
with a partner, circle and discuss the
words you don't know. Share with the
whole group until you agree on the
meanings, » 07

Put on the audio of the end of the story of King Arthur B e
for the students. Ask them to circle the words they "It G fcves

don't know. You may want to play it twice so they can ot s S ool

130 over the words twice. Ask students to get together e e 8

e N

with a partner and try to place the meanings to each
other's words together. When they are done they can

share the meanings with the rest of the group and see 2. Inpairs dhscuss the questions, Ther shore your arswers with tnerest of the clows, B8
if everyone else agrees. Try and get a word from each T R R P T
pair to discuss. AT
Giry, s 4 > ! AR e Pl e & ' ! ! -
2. @ In pairs discuss the questions. Then, LT : ’
share your answers with the rest of T s e e e e
the class. 3. 1 groups. talk sbout the words wa con usa 10 Cescnbe charucters, settings

. nd objects. Wrie d . H
Ask students to work with & partner. They should go and ebjects. Wirce dowr your ideas Share them with the cioss.

. 4. Read the text in octinty 1ond tircle the words thot describe abjects Exchange w.tn
over the questions and answer them. When they have o portner.

finished you may choose 3 teams to give their answers
to the first three questions and see if the rest of the
group agrees on the answer. For the last question ask
if anyone would like to share what they said.

Answer examples: 1. people can be friends, get

matvied, be siblings, be family, etc, 2. & friendship is

a relationship that you have with someone else that 4. Reod the text in octivity 1 and circle the words that describe

you have fun with, 3, The relationship you have with objects. Exchange with a partner.

_y(gn;r&arfr{gfnprn?bg%gsé gézir:m?r SRR Yoy may want to ask students to say some objects before they start. Remind
Yes. My » Py T » S them to look for words to describe objects, not people or settings. Ask students
to individually look for wards and circle them. After the exchange, confident
students could share the words they circled.

3. In groups, talk about the words we can use

to describe characters, settings and objects.
Write down your ideas. Share them with Answers: big, beautiful, shiny, long.
the dass.

Ask students to find another pair to work with. You
could share some examples of words used to describe
characters, settings and objects. Ex. characters- fat,
young, ugly. settings-cold, dark, scary. objects-long,
round, magical. and then ask them to corme up with
more. You could ask them to find words in the text on
page 20,

Read fantastic Staries. \
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, Create

Product: Colloge about a Magical Object

ik L
5. Work w.tn a partrier. D cuss the simniarities and & ffarences of theaw two greot aé
. tures gng shore w th the groun ]
Step 3

Students will now continue working on their
product for this unit. They can get into their product
- ) ‘ workgroups. You can go over the steps along with
e S students and clarify any doubts. Ask them to take out
B Co their notes from the previous session and add their
list of special objects and description from today. You
6w ‘ . ) - could read each question and ask them to discuss
. Whal wmi'or.t asand ¢ fferenues can vou firid bietwees e two warrian? Discuss therm . L. . -
10y groups und weote down your (deas in your notebooxs You can discuss the deas irithe the question. 1t is important thEy Identify what makes
speech bubbles or discuas youf o the abjects in the story they chose special. Ask them
to think about the sword in the story of king Arthur.
Students write descriptions about the magical object
in the story they chose. Remind them of the describing
AIV N words in this lesson, The more detail, the easier it
R ' will be to illustrate. Tell them to look for the pictures
Step or make the drawings and bring them for the final
N (R Colloge sbout v magicol abpet session.
' They can make a list of drawings and pictures of the
object they chose to illustrate and describe for next
class in order to be prepared, they may write it in a
homework journal if they have one. Remind students
they need to keep everything in a safe place for the
final session.

= Lebyrortit e warking on your prodact

Reading Time!
Reader’s Story

The Black Night
Track 27
This could be a good moment to use the Reader’s
book. Ask students to continue reading pages 29 to
31. You can choose to read during class or assign the
reading for homework play the audio and ask them
to read along. You could have the students jog their
M memory by asking them to remember what they

*‘}‘Th'nkf”“do read Iarzt rzadinggsession. Ask them how how close

‘ ) the end was to the one they had predicted. You can

5. (a8} Work with a partner. Discuss the similarities and differences : L y ,
(&5) . ask the question What do you think it was fike being a
of these two great cultures and share with the group. knight o?the round table? g nd have a "round tablg"

Studer:ts should work with a partner. Ask students to take tumns reading aloud  session where students share their opinions with their
for their partner while the other follows the reading in silence. When they classmates.

finish eading they should discuss the similarities and differences between the

English social structure and the Aztec social structure. They may jot down some ~ Teaching SOS

ideas in their notebaok T

jo

4. What similarities and differences can you find between the two
warriors? Discuss them in groups and write down your ideas in
your notebooks. You can discuss the ideas in the speech bubbles
or discuss your own.

You cculd ask students to stay in the pairs they were before and join with
another team to make a larger group of 4. Ask them to look at the pictures and
discuss the similarities and differences between an English Knight and and Aztec
Warrior, Tell them they may use the phrases in the speech bubbles to start them
off. If time allows it ask the students which one they would like to be and why so
they practice their speech.

)! Fantastic and Magic
Loz @
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Warm up

1. @ Look at the magic items and write a
description for each in your notebooks.
Then, get together with a partner and
take turns to read your descriptions
aloud. Can you guess the object that
your partner is describing?

Go over the instructions with the students. You may
tell them to divide their page in half and on one side
draw and describe a staff and on the other side draw
a sword and describe it You could put words up on
the board to help them with the description. It may be
words like long, pointy, handle, heavy, metal, wood.
When they are finished they should get into pairs

and read their description and see if their teammate
can guess that the description is. They should keep
their page hidden from their teammate. Monitor and
provide any needed assistance.

Answer example; It is a wooden staff, It is brown,
it has a shiny gem. / It is a golden key. It is smail

and light. /it is a magic spelibook. The pages are
blue, etc.

2. (g;) Work in pairs. Choose a story you both
know and complete the information,
Then, exchange your work with
another pair aloud.

Students should work in pairs. They need to choose a
story they both know. You could invite them to think
of stories together as a group so they get ideas. If you
feel there is time you may model a story and answer
it as a group on the board before they answer the
questions for the story they chose. Motivate a few to
share their story and answers if they feel comfortable
encugh to do do.

Answer example:
The main character or protagonist: Arthur
A secondary character: Merlin

A support character: Ben
Who is the narrator: Arthur
Important retationships: Arthur and Merlin.

Read fantastic Stories.

&

” .
*Revic 5

your portner s descrding?

e T T W B |

2. \work in pairs, Chooss a story you both knaw and compiate the Informat-an.
Then. exchange your work with another pare oloud.

AR WA

1. Look 6t the magic items and write 0 description for sacn Then, get together with o
partner and take turns to read your descript-ons a'oud. Can you guess the ohjact thot

8




titerary and Ludic
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3. @ Work in pairs. Choose a story you
knouw that has a magic object. Drow
o scene from that story with the magic

3. Work in porrs. Choose a story you know that has o mag.c object. Draw a scene from . N
that story with the magic obyect. Then. compare your drawtng with your partrer, 3 object. Then, compare your drawing

Toke turms to soy what s similar ond what 1s differsnt batween your drenangs. with your pnrtnar Take turns to say

what is similar and what is different
between your drawings.

Now students have a chance to be creative. They
should get into pairs and choose a story with a magic
object in it. You could tell them it's important to
choose a different story each. Give them enough time
to draw their scene. When they are done they should
compare their drawings and find the similarities and
4, \w'th a partner write the expressions below I the correct box. 8& differences_

Charuclers ) Magleal sldvets You may want to walk around and listen in to help
students when they need assistance.

4, @ With a partner, write the expressions
below in the correct box.

You may ask students to stay with their partner for

this exercise or find a new one. The need to find the

Cme expressions that go in the boxes for characters and
S magical objects. When they are finished you could go

R T over it with them, here are the answers. there are two
NETE SRR expressions they won't use. Seme students might not

B . know the meaning of the word beggar so they could

leave that character out.

5. Choose one of the objects from activity 8.

Write sorme sentences to describe it ond moke g R T8 "

a drowing. Shore your work r groups. - gring ) . R .
- hoooe of cndetosk Characters: Magical objects:
+ e oorKers,

s O pTiuree a young prince, there a magic ring, a flying
for Gauts. ‘ was a beggar, a sailor  broom, a magic lamp,
S named...., Roger, a aring, a cauldron, a
C Utz ‘ queen, a girl, a large wizard's hat.
fluffy dog

5. Choose one of the objects from activity 6.
Write some sentences to describe it and
make o drawing. Share your work in
groups.

For the end of the lesson ask students to get creative
again, Ask them choose one of the magical objects
from activity 4 and write sentences to describe it and
make a drawing. When they finish, they take turns to
present it in small groups.

Teaching SOS

If you notice students struggling with activities in
- the review, remingd them to 1ook at the previous
activities 1o help them complete the activity, You
could ask them to work with a fellow student before
. you assist them,

% Fantastic and Magic
Uit @




The collage!

For the product students wilt present a collage with
all their cut outs, drawings and descriptions of the
magical object from a story they wrote. You could go
over the instructions with your students and ask if
they have any doubts to clear them up for them. You
may do this by asking a student to read one sentence
out loud and clarify if they have questions, then ask
another student to read the next sentence and clarify
any doubts and so on until all the sentences have
been read. Them they get into their teams and

get to work. Remind them that they also have to
include their descriptions. They can write a sentence
that describes the object and then paste the picture
that represents that description. They can alse write
more descriptions if they want to.

When they are finished tell students they will present
their collage to the rest of the group. They should also
share their descriptions. They could even share the
names of the characters that use the magical objects
and what they do with them. You can decide how they
can do this to best fit your class, classroom and the
time you have available.

Teaching SOS

Make sure you present any unknown vocabutlary
before you begin challenging activities. Remember
that if you see your students struggling, you can
choose to form pairs or groups to encourage their
peers to work together and help each other before

you assist thern,

Extra Product Evidence 2

If you want your students to work on another project
to practice describing magical objects some more,
you <an ask them to go to page 110 and follow the
instructions to write a story about a magical object.

Read fantastic Stories.

‘The colloge!

> Lety present your wark to yvour C'assmales

[

Extra Product Evidence. |
¥ youwont to warkon grother - |

- projectreluted to-anecdotes, go o |
-page 10, Extro Product Bvidenca 2 -
andfolow instructions, - e
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Community

Assessment 2

Think and reflect
iet’s reflect! Follow the Instructions to assess your learning progress. Ask them to take a look at the assessment, Explain
1. Choose afantosy story. Wite one or two sentences to descrize tne fallowing, this wilk hE|p them know how much they understand

about the topic. it will help them understand where
more work could be done.
Ask students to go over the assessment with you
Q S by reading each statement and clarify any doubts
s i that may arise. Ask students to fill it out the first
: R part indivicduatly while you walk around in case any
student needs assistance, although it is important
to let them make mistakes as this will allow them to
realize what they still might need to work more on.
When they are done with the first part, you can go
2, Now. think of the foliowing guestions aid wrte down your apinon Exchonge ideas with over the SeCOnd one. Students fill it out mleldUﬁ”y
aoartner. while you walk around, they might need assistance
PR Lo FINCI - with putting some ideas into English. Then they should
R S work with a partner and exchange their ideas, they
, o T T can also talk about how they feel and what they
T e e i e . 1 learned. You shoutd make sure they talk in English as
S : much as they can.

@
e
o
~
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Lesson 1

ACHIEVEMENTS

+ Revises instructions to avoid risky situations.
+ Plans the writing of instructions.

Let’s be safe

iuD- L WhTY S s0e goncerads Boonge that ot bapper to you
iIsCoO- T et :
LTI L R e OO, L0 e 3 R p,jr,e.g

Warm Up p il bl g A
To start a conversation, ask students if they have ever
been to an ecological park. You should ask them to
describe the parks they've been to or areas in Mexico
that are ecological. What are ecological parks? Why
do you think they are important? Do they have to

be fancy? Are there areas that could be turned into
parks? Could there be any danger in an ecological
park? What things could happen?

UHLCOME TO CELESTUN
This is & Special Reverve of the Ria Celestun
Biosphere.

Si:‘“.,.Dflseover
1. @ Work in pairs. Look at the pictures and
the poster of the ecological park of
Celestun. Describe the pictures. Then, Sene e vz g oaro
discuss the questions with your class. e
Invite volunteers to read the instructions and clarify

I P IR e e

any doubts. You can refer them to the picture z nwof;tﬁ:'r;:: ﬁ:?:;ﬁ.ﬂ:f .:j;‘;;:::,qpﬁt::m;;;ﬁieﬂwr HH
dictionary on page 117. Draw their attention to the COME U it yOur grrswers?
poster. Read it and check comprehension after each Lo e
utterance. Ask them if they know where Celestun N e
Is. ASk a Volur!teer to ShOW ona map' Others may I groups. read the folowing stutements und disuss your opintens. g
want to contribute where they know there are more ) e e e
ecological parks. You could invite them to explain P
the meaning og the rules. You may want to prompt Lo < e
them with vocabulary such as flamencos, mangroves, Py T o e
(manglares), springs (manantiales). . - L
(o over the guestions and discuss possible answers :
such as, | have never been to an ecological park. / 1
have. fit was fun. / Nothing happened. / My sister fell
down.
2. @ Work in pairs. Read the poster and 3, In groups, read the following statements and discuss your

discuss the questions. Write your opinions.

ideas in your notebooks. Then, share  You can tell the students that together you are going to talk about the

your ideas with another pair, do you statements and give opinions. Read the first statement, clarify doubts and ask

agree? How did youv come up with them who agrees or disagrees. What do they think posters are for? Can they

your answers? give any examples. Do the same with the next statements. Help them with
Read the instructions and clarify any doubts. You could  phrases they may need, such as | agree, or disagree. Places aren’t dangerous,
demonstrate the activity by drawing their attention to  yes, people can be hurt, posters arent frightening. etc.
the poster again and discussing #1. {Why is the title '
bigger?) you can give them some prompts to respond.
Ex: do you think that the title is bigger so that people
can read it from far away? Do you have any other
ideas? Encourage them to work in pairs for a few
minutes and pull the discussion back to the whole
group. Invite them 1o give their opinions. (They may
need help with vocabulary, so invite them to ask you
"How do you say “atraer nuestra atencion” (Get our
attention) and so on. Go over #2 and #3.

Answer examptes: 1. That js not the gurpase. 2. We agree. 3, No, they aren't

very dangerous. 4. 1 don't think se.

Writes instructions to auoid a risky situation. \
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4. Work inpars Lsten to Nicte-ha and her brather Aopo answer the questions b|;
Share your onswers w.th another poir

ot i P
.oyl L

L
Nt

3. Wk in groups Discuss and determine whot parts of the poster these labels
refer w0, How can you know” Share your ideas with the rest of the closs,

&

Subtitie Feading Hstchons Teie Corcuson

6. Work with ¢ portner. what does it mean when someone tells you you showidnt
do something? Read the poster agon and dentify what v sitors shouid and
shauldn t da. What lets you know the angwers? Moke some nates in

your natebock
Step
Crec Hlustroted Roport
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hirkegio
Work in pairs listen to Nicte-ha and her brother Rapo
answer the questions. Share your answers with another

@
pair. » 08

Here you should draw students” attention to the main characters, Nicte-ha and
Aapo. Ask them if they can tell where they are frem by their names. Ask them
if they can guess where they are. Ask them if they think the kids may be tourist
guides on their vacations.
Clarify the meaning of the questions and let them answer in pairs.
Invite them to share their answers with the group. Choose a response and
write it on the board. Encourage then to copy them as notes.

1. What are the children doing?

2. Why do you think they do it?

3. What do you think about what Nicte-ha and Aapo say
Here are some examples of answers: 1. Walking through the Mayan jungle,, 2.
They guide the tourists., 3. It is interesting.?

5. Work in groups. Discuss and
determine what parts of the poster
these labels refer to. How can you
know? Share your ideos with the rest
of the class.

Invite the students to form groups of 4 and to help
read the instructions. Go over the questions and clarify
their meaning. If you think it's necessary, give them
the following explanation.

Title: Attract the reader to the document and give an
idea of what it's about.

Subtitle expands and explains a bit more

Headings: A piece of information within the document
Instructions: Tell the readers what you want them to
do ornottodo

Conclusion. Just a nice ending. It isn't always used.
You can “pretend” to be part of a group to
demonstrate the activity. Show them the title and

let them attempt to label the rest of the poster, walk
around to other groups to offer assistance.

Check the labels with the whole group.

é. @ Work with a partner. What does it

mean when someone tells you you
shouldn't do something? Read the sign
again and identify what visitors should
and shouldn't do. What lets you know
the answers? Make some notes in
your notebook.
Here you could read the instructions as you discuss
the answers a bit before they start working in pairs
and look at the poster on page 30.Explain that rules
that start with Do not means something you shouldn't
do and the other that start with a verb, like use, etc.
Invite them to write things that people should or
shouldn’t do based on the rules, for example: People
shouldn't feed the birds.

“ Create
Product: lllustrated Report
Step 1

You can help the students organize new groups for the
Unit. Tell them they can choose who they want to work
with but they have to stay together for the whole Unit.
Read the instructions and clarify any doubts.

You could suggest some of the words and expressions
used in the unit and tell them to write them down.
You could also elicit words and expressions from
volunteers and write a list on the board so they can
use it as a model.

Reading Timel
Reader’s Fact

Better safe than sorry
Track 28

This would be a good time te incorporate the reader.
Ask students to read the pages 33 tp 37, you can play
the audio and ask them to read along. What did they
find out about risks in the city. They could also retedl
what they read. You can also cail their attention to
the questions under the Reading Time section and ask
them to discuss them in pairs or groups. You could
even have a short class discussion where students
share their answers and opinions.

f Unt 3

let's be sofe




Lesson 2

Warm Up

You can engage the students by asking them 1o talk
about their own kitchens. Encourage some to describe
their kitchens. Ask if they consider anything in the
kitchen that can be dangerous or a risk. {you could
give them some ideas, like washcloths can catch fire
near the stove, the floor can be slippery, and so on.
Ask if they have any ideas to prevent problems

Ask them if they ever have helped to cook anything
for the family. Let them describe their favourite dishes

Discover

1. Look ot the picture and predict what is
happening. Then, listen and see if your
predictions were accurate. Pl 09

Read the instructions and clarify doubts. Then ask then
to guess what may be happening. In the picture. You
can write some of their ideas on the board You can
suggest that they copy the ideas. Then, let them listen
to the tape once or twice. Ask them to lock at their
notes and decide if their guesses were right, Let them
listen again if they need it.

2. @ Work with a partner. Look at the
kitchen below. Discuss and choose the
things can put you at risk. €xplain the
reasons why. Share your discoveries
with the group.

Have you ever cooked anything in your kitchen?

Avre all kitchens the same? What kind of accidents can
happen in a kitchen? After going through the previous
exercises the students should be prepared to answer
the question in pairs without too much guidance.

Ask volunteers to read the instructions and clarify

any doubts, You can suggest that they work in pairs
pointing out the parts that are at risk. You should write
a few verbs on the board to they can express the risks.
Example: cut, burn, get an electric shock. You could go
around and help them with the vocabulary they need
to give the reasons, You should let them dictate to you
and write their observations on the board.You should
accept explanations in their mother tongue if needed.
You may suggest that they copy the risks in their
notebooks to be used when they go to the

create section.

3. Circle the words you can use to write
instructions to stoy safe in the kitchen.

Go over the words if necessary. Students choose the
words individually. Encourage them to think about
words 1o give instructions. The answers are; must,
shouldn’t, have to, mustn't, should, keep. Keep might
be a difficult word for them to choose, you could
share an example. Ex. Keep your hands away from
fire, Clarify that don't have to cannot be used for
instructions because it means that you don't need to
do something, but if you want to, you can.

ﬁDisco * Wt gre wonim  othortent tn s L conarier A

C oyl or aca on the Wit per? How oy aTay aa¥e?

1. Look ot the picture ond predizt what 15 happen:ng. Then sten ond see if your K ’
predictions were accurate

k.

2. Wwork with & partner. Lock at the kitchen tiefow. [is¢r-55 and choose the things
can put you at risk. Explain the reasors why. Share your discover-as with the group.

3, Curcle the words you con wse £ wiike structions to sty sufs in the kitchen

NETTUCLO IS
couch

st
shouid

denthave 16 doy st shoudnt
pend LT mountan slay have to

&, wir.re & n3truct,ons obout the picture nactiv.tly 2 using the words you chose Inactwity 3
ond the cluss

- ©mamm e veseme 6 e mmmm e ee e

5. Winte a title for your ststructions and your instructions on o seporote shest of poper and
display # o the clossroom walls. Read your © assmates work out leud.

4. Write 4 instructions about the picture in activity 2 using the words
you chose in activity 3 and the clues.
Students use the words to write four instructions. They can look at the
instructions in the poster from page 30 and the pictures on this page. You could
teach some plurals. Ex. knife-knives. Some examples of answers: Don’t touch
fire. You mustn't play with knives. You mustn't use the oven alone./ You should
wash your wash your hands before you cook.

5. Write a title for your instructions and your instructions on a
separate sheet of paper and display it on the classroom walls.
Read your classmates' work out loud.

You could tell students that good titles contain few words and describes

the contents of the text that it refers to. When everyone is finished, put the
instructions on the classroom walls and allow them to look at their classmates’
waork and read it aloud.

Teaching SOS

You may want to clarify the meanings and differences of must/mustn't, have
to/don’t have to, should/ shouldn't.

Have Lo is used Lo express that a person is obliged to do something, usually
by an outside force.

The negative don't have to, means that you are not obliged to do something,

Must expresses obligation and is used in written rutes and instructions.
Mustn't, the negative form, meanss that you are obliged to not do something,
Should {and shoutdn't) can atso be used to express obligation, but it can also
be use to give suggestions or advice, Ex. You shauld tetl your mom.

Writes instructions to avoid a risky situation. \
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6. Loox ut the pictures balow Toen. write: five thengs that you snowid or shouldnt
do i a keteran

7. rpors shore and compare your sentences Then, talk about te differerces A
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6. Look at the pictures below. Then, write five things that you should
or shouldn't do in a kitchen.
Read the instructions and clarify any doubts
You ¢.in ask the students to try to write about the pictures individually.. You
could help them with vocabulary if they ask for help. You may want to give them
an example on the board. You could write: You should abways wear an apron.

Teaching SOS o
Yousmay want i point that there gre differences between
hat when weuse could, as in "You coutd buy her
ssibitity, WWhen we use should as in "You should
e .

advit

7. @ In pairs, share and compare your sentences. Then, talk about
the differences between the expressions: should/shouldn't,

must/muystn’t and have to /don't have to. Make notes.

Ask fur volunteers to take turns reading the instructions and clarify any doubts.

Ask them to share their sentences from the previous exercise with a partner.

You can then ask them to ook at the instructions they wrote in activity 4 and

the ones in activity 6 and come up with their own explanations about the

differences between the expressions.

Academic and

Educational
Envirohment

8. Share your ideas with the class.

You can use the Teaching 505 on page 46 to explain
too. You can draw an example like the one that
follows.
must
mustn't
have to
should
shouldn't
obligation

" Create
Product: llustrated Report

Step 2

You can ask students to get together with their
teammates for their product. Then, you can invite
volunteers to share some situations that might be
dangerous or put them at risk. If necessary, share an
example It is dangerous to play with fire. You can then
ask them to write down other situations such as the
one you gave as an example. Students can then make
some notes to explain the reasons why they chose
those situations. You may want to talk about resources
{besides the provided link} they can use to find more
information on the topic. You might need to help them
with vocabulary during this session,

Links
. You can tell students to access the web page to
read more about risk taking and risky situations that

might help thern complement their product, You
might want to encourage them to make notes as

don't have to
no obligation

" they browse the web page so that they can share
what they found with their teammates.

Reading Time!

Reader's Fact

Better safe than sorry

Track 28

Ask them to read pages 38 to 42 of their reader, you
can play the audio and have them read along. When
you can, ask them to retell the part that they read ask
them if risks inside a house are less dangerous than
those outside. You can also go over the questions under
the Reading Time section and invite volunteers to share
if they ride a bike, where they do so and how they

stay safe. You might want to encourage them to use
vocabulary they've leamed so far in this unit.

Let's be saofe
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Lesson 3

Warm Up
Ask them how many types of parks they know exist
in Mexico. Do all parks have to be adventure parks?

TOISCO  .r 7 Why com i wii Ton B Soigerne,?

Tell them that there are parks that because of their Lo T Wbty the s v af R g g euctiona?

natural resources attract thousands of tourists from

Mexico and a" over the World. You may want to gWe 1. Work with o partner. xead obout another activity that you can do at ar: odventure

some examples. Tell them that there are gver 65 pork -» Yucotan What does the word suggestion mean? How do is a suggestian -
differant from o rule? Why do you th ok there are suggestion In this Brochurs? s;

nationaf parks in Mexico. They may want to research

some more.
https:/fculturacolectiva.com/viajes/parques- kids
nacionales-de-mexico-que-debes-conocer. Ask if they ‘

know of any in their area of Mexico. Talk to them (o you parenes can i us )

about the types of things that are offered in different
parks such as trekking, {(walking) climbing, swimming,

. - 1 (e Yo ar cnnd ceploe i
snorkeling, deep sea diving and many more RN R
These are some you can find: Pt s biveks i spicer enkeys of yir
, Ll v You ar: doaisg ol #
Bahia de Loreto, el Tepozteco, Huatulco, isla Contoy, Afieg o7 3 comiortabie 54t vl vl rear 2 heliet and oo

AEVESIEE: ]
uiz comfarable posids ar whor .
b

lztaccihuatl-Popocatépet], Lagunas de Montebello, . :
Palenque, Tulum, Cumbres de Monterrey o o

© Yo
e ale

%D__iscover LT Feach QL 1o e s

1. @ Work with a partner. Read about
another activity that you can do at an
adventure park in Yucatdn. What does

th rd s stion mean? H 2, Ingroups iook at these sertences and d scuss therr Intentan What guves vou <lues
Y ¢ wo d ugge N o e ow do abaut the intention® Then, shore your .deas ard your own examples with the rest @
is a suggestion different from a rule? of the class

Why do you think there are suggestion S s -
in this brochure? S e
Read the instructions and clarify doubts. Ask if any .
student wants to explain the word “suggestion” If Tl
none want to, tell them that you will give an example e e e
of a suggestion and a rule. Choose a student and
teil her, "you should wear a sweater, it's getting
cold” Then explain that you can't force her to wear a
sweater but you can suggest it.
Then choose another student and say,” Don't get to
class late! " Explain that it's a school rule to arrive on
time s0 it's more of an obligation.

Direct their attention to the brochure ask the to read Give them an example. Say, “stand up!” . When the students are standing say,

it in pairs. Ask them if some suggestions should really ., ok
be orders. You can sit down now. Ask them if that was an order, Then write it on the
2. In groups, look at these sentences board as “Stand up!”, the teacher said. Them menticn something about
and discuss their intentica. What yourself, like "{like flowers.” ask them if that sounds like an order or a

gives you clues about the intention?  suggestion. Let them work with the sentences in the book for a few minutes
Then, share your ideas and your own  and share their ideas with the class.
examples with the rest of the class,

Teaching SOS

You should read the instructions so that you can _
discuss the concept of intention at th same time. How There are many group activities in the unit planned to fulhitl gne simple
objective, classroom interaction. You will see that some of the students are

can we tell what somebody’s intention is? Sometimes
it s just to communicate something fike an opinion or reluctant to wark in groups and it is difficult for them to participate. One way
information about something. When we are speaking, g N e B e Y R R A L SRR

we can tell by the tone and stress of the voice and in understand what they are doing or why they are doing it it will be even more
writing, the sentence and the punctuation help. difficult for thern to participate, Start with the size of the group. The best size

recammended is probably from theee to five learners. If the group is bigger

it is probabie that not atl the members wilt contribute to the task. We invite
you to tatk to students about the benefits of working in groups when they are
making decisions, producing a text or a product and the opportunities they
have learning with their classmates.

Writes instructions to quoid a risky situation. \
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3. Work with a partner. What happens when you change
suggestions into rules? Choose at least two positive suggestions
and two negative suggestions and turn them into rules. Then,
discuss what happens. Share with the rest of the class.

Again you may want to give them an example before they do the exercise. Use
a school rule as one. Tell them to imagine that a friend says, “You shouldn’t get
to the class late” Then ask them how the director of the school would say it. If
they can’t tell you, then say Imagine that | am the director. | would say, "Don't
arrive to dass latel”. So, we turned a negative suggestion into a rule. Give an
example of a positive suggestion. Ex.: You should wear black shoes to school.
The rule would be: "Wear black shees to school.”

Now lat then work in pairs to come up with their own suggestions/rules. After
a few minutes, ask them to share with the rest of the group.

4. listen to and read the diolog. What happened? What can you do

in a similar situation? » 10
You should tell the students that they are going to hear a dialogue between
Nicte-na , Aapo and their friend Pedro. Give them some background
information about the situation. Ask them what a coral reef is. Explain that it
is an "arrecife de coral” in Spanish. Ask if they know what these other words
mean in Spanish.

Academic and

Educational
Environment

Shark {tiburon} shore {orilla) coughing (tosiendo},
crying {llorando) hurting {doliendo) bleeding
{sangrando) first aid (primeros auxilios)
Let them hear the audio track completely first and
ask what they understood. Then let them hear again
pausing after two exchanges and ask comprehension
questions.
When they have clearly understood the conversation,
ask them what they would do if a younger brather fell
and cut himself or a similar situation.

5. Work with a partner and number the first

aid instructions in the correct order.

Read the instructions and clarify the meaning of some
of the vocabulary. Tell them that this is a basic first
aid action. Let them work in pairs to put the actions
in order, Check the answers with the whole group. The
answers are as follows: 1,4, 2, 3.

6. In groups, discuss the questions. Share with

your teacher.

Read the instructions and questions and clarify
doubts.
Let them write their ideas in pairs in their notebooks
and then read to the whole group. You can explain
that instructions have to be written in a specific order,
you could ask them to think of a recipe or first aid
instructions, while rules don't necessarily need to
follow a specific order.

Product: lllustrated Report

Step 3

You can now ask students to get together with their
teams to continue working on their products. Students
can bring out their notes about their chosen situation
and begin writing rules, instructions or suggestions so
that they are not at risk. You might want te encourage
them to go back on this and previous lessons for help
on vocabulary and structure.

Reading Time!

Reader's Fact

Better safe than sorry

Track 28

Ask them to finish the chapter in the reader. They
should read pages 43 to 46. You can play the audio
and ask them to read along. Ask them to tell you what
is was about. Let them know that there are things that
they can use from the reader for their product. You

¢an also call their attention to the questions under the
Reading Time section and ask them to discuss them in
groups. Invite volunteers to share their answers with
the rest of the class.

% Let's be sofe
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R[Review

1. Look at the picture and say what
happened.

Draw their attention to the picture and invite
volunteers to express what happened, remind them
that we have heard the words slip, fall, wet floor in
this unit. Help them if they need the verbs in past
tense

You may want to take advantage of the review section
to use it as an assessment tool without the students
thinking that it is a test. As you invite students to
explain, draw a mark such as a +, or ++ or whatever
markings you invent to remind you how students

are doing.

2. Write five rules of how you should behave at
school so that something like what happened
in the picture above doesn't happen.

Read the instructions and dlarify any doubts. Ask them
to talk about school behavior before they write their
five rules. As they express themselves, you could write
some of their ideas on the board. These ideas do not
have to be in complete sentences, just jotting down a
few words per sentence so they remember what they
want to write.

Example run—hallways, push, hit —playground,
eat—classrooms. Walk caimly out—in case
earthquake, and so on.

After prompting them atlow them to write their
sentences individually. You may want to walk around
the classroom to give individual attention to those
who need it.

3. €xchange your rules with a partner and see
if you agree.

Read the instructions and clarify any doubts, After
they have finished writing their sentences, ask them to
work in pairs and exchange their sentences. You may
want to demonstrate the activity by asking a student
to read her first sentence and saying, “yes, ! agree,
You should clean up any spills.” or something that

will make them laugh. Then let them work in pairs for
some minutes more,

2
“Revic /-

1. Loock at the picture and say what happened

2. wirite five wen of haw you should behave ot schoo! sa that somasthing e what
happened in the picture obove domsnt happean,

3. Exchange your rules with a partner end see f you agres. &i

Writes instructions to avoid a risky situation. \
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4, \work w.th a partner. Look at the picture Tulk obout the situation whare
a kud lie you could be at risk. Share your ideas with another pair. ﬁ

5. Think of other th-ags that you hava to ¢ 1o stay sofe at o fa r Make o poster with rules for
the fair. The words in the sprech nutbles con help you.

Ruies far tha fairt

EE L E2 1
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&. Shore your work with the rest of the ciass.

4, Work with a partner. look at the picture.
Taik about the situation where a kid like
you couid be at risk. Share your ideas with
another pair.

Read the instructions and clarify any doubts. Direct
their attention to the picture. Remind them of the
county fair and tell them this is the section of the
rides. Before they work in pairs, ask them to work as
a whole group. Elicit the names of the rides such as
roller coaster, bumper cars, flying chairs, merry-go-
round. Then ask them to focus in to one kid at risk,
for example, the child who is standing on his tiptoes
to make himself look taller. Ask what is the risk here?
They may not have all the vacabulary needed to
respond but they should get the idea, They may say,
“he can fall from the roller coaster” Or say half in in
their mother tongue, which is OK. You can say yes,
he is putting himself at risk, Ask them is they feel
comfortable enough to work in pairs on their own. If
not, choose another example until they do.

After they have worked in pairs, Invite them to share
their observations with the whole group.

5. Think of other things that you have to do
to stay safe at a fair. Make o poster with
rules for the fair. The words in the speech
bubbles can help you.

Read the instructions and clarify doubts. Tell them

to get into pairs and draw their poster with rules.

This should be easier now because they have been
working on rules. Tell them to make their poster pretty
by using different colors for the title and rules. They
can make drawings on the poster if they want. When
finished ask them to share with you first, then the
whole group. Do not grade them but make assessment
notes in your register.

&. Share your work with the rest of the class.
Once you have given them some written feedback on
their posters, give them back (next class) and ask them
to share or pin up on a bulletin board or the wall.
Assessment tip: Give positive feedback as much as
possible, Examples: Good ideas, well written, | like the
decorations, keep up the good work, etc. Do not write
on their work to correct mistakes.

% let's be sofe
Jnit 3




lllustrated Report

Draw their attention to the photo of students giving
their presentation and tell them that it is time for
them to give theirs.

You can then read the text along with students and
clarify any doubts. You can give them some minutes
to decide how they are going to write and illustrate
their report or you could also ask them to do this
beforehand. You may want to have groups take turns
to give their presentations after fixing their report on
the board or you can ask them to fix all the reports on
the wall and go around the classroom (together) to
listen to the presentation and ask respectful questions.

Extra Product Evidence 3

If you want your students to work on another
project to practice writing instructions some more,
you can ask them to go te page 111 and follow the
instructions to write rules at school.

Hiastrated Report

»  Letspress)

AN

Writes instructions to avoid a risky situation.

it your wi
Lt

otk to your classmates.
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i you want to work on anather
projact reigted to how iustrated
guides can help solve prollems.
go to page H1, Extro Product
Evidence 3 and fallow instructions.
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2, Now think of the following questions ang write dewn your epinion. Exchange ideas

Let's reflect! Follow the instructions to assess your learning progress.

with a partner.
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Assessment 3

Think and reflect

Draw their attention to the reflection activities, read
and clarify any doubts. You may want to let them fill it
in as you clarify the meaning. For number 1, you may
want 1o elicit answers and check that they are able to
identify that the meaning of don't have to and could
is slightly different and they wouldn't be able to use
them to write rules.

Ask students: How can you use what you learned out
of the classroom?

Once they have finished their reflection and wrote
their opinens, tell them to work with a partner Invite
them to exchange ideas and discuss how they felt
when they started and how they feel now just for

a minute or s0. Ask them to write a few words to
remind them.

Suggest that they ask each other for ideas on how

to improve the way they learn and write them down.
Finally, you could ask them to share one thing that
they can use out of the classroom. with the rest of
the class. You can also exchange ideas about the
importance of understanding the meaning or rules
and instructions in English with the whole group.

% Let's be safe
Unit 3
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U ﬁM An interesting celebrity!

ACHIEVEMENTS

« Explores interviews.

« Understand general information and some
details in an interview.

« Discusses opinions about interviews.

OISO T What o an foters

1 Lock at these pictures of an all-girls rock Hand group and answer the ) %
guestions with your g-oup. What do you think 5 happemng in each plctura? -
Warm U

To engage the students, ask them how many famous
younq people they know. These young pecple can be
artista, singers, sports personalities , even geniuses,
Write a few name on the board that the students
come up with,

Teli them, “Did you know that there are world wide
competitions in mathematics and many other subjects
and Mexican kids always get some of the best
grades? Well it's true. Mexican kids are good at many
things. Why is it that we want to know everything we
can about famous people, especially young people,
and especially high achievers. Reporters are always e el e
trying to interview famous people because they know
that the fans want information about their lives and S T T S TSR P
because we feel proud when kids do well representing
our country. What sort of things do we want to know T LI TR
about them?
Elicit ideas from the students and write them on the e s e e e et e
board. Suggest that they copy the ideas for future use,
You could ask then to read the first five pages of the B A
reader for homewaork to give a strong introduction
to the Lesson. Ask them to tell you about it at the e
beginning of the next class.

= Interviews can happen In different places! Why do you th:nk peaple give
.nterviews .0 different places? Whot place wouid you choose for an - nterview? g

%‘Disco Ver , Wwhere would you intervise your favorte artiat? Discuss -1 groups.

1. % Look at these pictures of an all-girls
rock band group and answer the
questions with your group. What
do you think is happening in each
picture? o

Read the instructions and continue with the group 3 ﬁ Interviews can happea in different places! Why do you
discussion. Ask them if they think that the girls are think people give intervieuss in different places? What place
happy to be interviewed. How many different ways would you choose for an interview? Where would you

can we get to know this all girl band? Tell them that interview your favorite artist? Discuss in groups.

there was an increase in kids bands since the 1980s, You can refer students to the picture dictionary on page 118. You could ask
Mexico had a very famous one called "Timbiriche” volunteers to read the instructions and you should clarify any doubts, Ask

Ask if they know of some today. Ask them which is them if they think famous people have favourite places where they feel more
their favorite media to see and hear their famous stars  comfortable to give an interview. Do you think that it is ok to interview famous

2. @8} Look at the picture. €xchange ideas kids at the place where they are performing? Why? Finish discussing the

®' and answer these questions in pairs. questions in the instructions.
Read the instructions and let them work in pairs.
The introduction in the previous exercise should be
sufficient warm up for them, but you may want to
walk around and listen to the pairs working and offer
your support. [t shouldn't matter too much if they
fall back on their mother tongue, but you can help
by prompting with a few words.

Answer examples: a} TV, radio, newspaper, etc,, b}
internet, magazines, ¢} TV, d} watch onie because |

like to watch TV, e} their likes, d} yes, on TV.

Analyzes and discusses an intreview. \
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L Listen tothe TV ,niprview and discuss the questions :n pars. i& i
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Creo Discussion
Let's start qorharng our mforrranon for this unit s final product. Qe N
e 2y
rep?

W hinkeco

4. listen to the TV interview and discuss the questions in pairs. »1 11
You snould tell the students that they are going to hear an interview of
a famous girl band called Purple-Blue. Explain that interviews have an
introduction, a body and a conclusion. Ask them what type of things do we
want to know about young band members? Let them listen to the rcording as
they read the interview at the same time. Ask them to underline vacabulary
that they don't know. After listening the first time, discuss and clarify the
new vocabulary. You could ask them to label the parts of the interview the
second time they hear it. Let them hear the interview in parts. Stop after the
introduction, { Adele’s first comment) then, after the bady, (up to Ivanna's last
comment) and the conclusion (to the end).

Family and

Community
Environment

You could ask them what information we got and
write their responses on the board. Invite them to
copy the information,

Ask them where the interview took place, could they
guess by the background noise?

You may ask them if the way Adete finishes the
interview would make the girls want to give her
another one.

“ Create
Procluct: Discussion

Step 1

You can ask students to get into teams. You might
want to go over the text along with students and
clarify any doubts. You can ask them to first discuss
the types of things they can learn from interviews
and why these things can be interesting. You can ask
them to look back at the lesson and identify words
and expressions that they think are important for an
interview. You might want to give them an example,
{ think the word "how" to make a question can be
important for an interview. What do you think? Monitor
and help as needed. Remind them to keep their work
for later use.

Reading Timel

Reader’s Fact

Tell your story

Track 29

This coufd be a good moment to use the Reader’s
book. Ask students to read pages 47 to 51. You can play
the audio and ask them to read along.

You can also call their attention to the questions under
the Reading Time section in their baoks and have a
short class discussion where your students share their
answers and opinions.

}! An interesting celebrityl
Uiz 4




Warm Up

To engage students into the topic tell them that we
are going back to the concept of interviews. Tell them
the topic of last lesson was a girls’ band and this
lesson will be about a boys' band. Ask them if they
know of a boys band called BTS. It really does exist.
Find out more here.
https:/iwww.ctvnews.cafentertainment/who-are-bts-5-
things-to-know-about-the-korean-boy-band-storming-
pop-music-1.3610951 .

Ask the about famous Mexican bands and famous
singers, Ask if they would like to interview them

some day.

Ask the question in the instructions. They have already
talked about this in the previgus fesson so they should
need little prompting.

¢
TDiscover

1. @3‘ listen to the interview. Then, read the
" questions and discuss the questions
below in pairs. » 12

Read the instructions. You could play the audio and
ask students to read along, you could also ask for
volunteers to read the parts in the interview. Ask them
to read as if they were really the character, Adele
should sound like a reporter, the boys shouid sound
excited.
You could ask them to read at the front of the class,
Ask the rest of the group to underline the words
they don't know while they listen to their classmates
reading,
When they are done ( and the group claps) go over
the interview with the whole group and ask the
whole class to contribute to clarifying meaning of the
underlined words.
You could ask for new volunteers to come up and read
the interview again. The readers should be having fun.
If other students want to do a reading, you should let
them have some more fun.
After the readings and listening, ask them to read
the questions and invite them to give answers.
You should write the questions on the board, followed
by their answers.
Tell them that they can copy the information from the
board and use it for their “create” session.

2. =% Work in groups. Think about the

‘Q_!‘ following:

Sometimes their conversation changed tones,
1.What do you think they are proud of
2.What are they happy and excited about?
Read the instruction together with the questions.
Ask them if their own voice changes when they are
excited, angry, happy or proud. Discuss this for a few
minutes and let them practice their emotional voices.
As a group answer the guestions. You could even play
the audio once more.

Aok Ra e M aTLR e e T

T8 orup's

L stents the irterview Then. read the questions and d scuss the questions 55_ »l !
below in potrs -

Teachin

[ When students need to research, it rmight be important to review with them
. good and appropriate sources of information. You could share some useful

Analyzes and discusses an intreview.

SOS

steps they coutd foltow when they need to research:
~Pefine a problern or what it is you need to research.

- -~Make a plan to direct your search and analysis of information. This plan can
-include questions to guide your research, it should also consider possible
sources of information depending on the topic such as the Intemet, on-line

or paper-encyctopedias, dictionaries, books, etc. The plan coutd contain

- some ideas about how to solve possible challenges, Ex. We need to use
the internet, but we-don't know how to search. This can help them look for
possible solutions £x. Ask the computer lab teacher for help. or Try to search
using key words.
~Classiy and organize information so that they may use it and share it

g eﬁ‘ect:vely
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3. Laten to the ofter show conversation ond tell  poartner what you .
undearstaod about the artists fornt'es. Then, share what you could say 8& M
inan nterview abaut you and your fomiy You can ose the guestions
be.ow for nspiration

i Read the excerpts from the newspoepar ond. In pars, think obout what the artists
red! y suld, Wrte it 0 the wpeach bunties Then. share with the rent of the class. &g

—— M e Ltep
Zreg Biscuumion
Let 5 rent'rue working en yaur nrod et
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Warm up

Prepare two big pictures to show the class. You may want to have the picture of
a cat and the picture of a family. Show them to students and tell them the cat is
the beginning and the family is the ending. Challenge them to see who can tell
the shortest story. Then, change the order of the pictures, show the family first
as the beginning and the cat next as the ending . Now they are going to tell a
story. Have fun , enjoy the activity and praise students since all the stories will
definitively be fantastic.

Whlnki"ddo
3. &a) Listen to the after show conversation and tell o partner what
* you understood about the artists’ families. Then, share what
you could say in an interview about you and your family.
You can use the questions below for inspiration. » 13
Invite a volunteer to read the instructions and make sure they know what to
do. Te!l them to underline the new words while they are listening, and clarify
the meaning as a whole group.
Then et them work in pairs and write one or two sentences about the band's
familias. Ask thern to share with the group.

You could tell them to pretend that they are all very
famous members of a band. Tell them to interview
each other and write the interview. You could ask for
volunteers to share their interviews.
4, @'3} Read the excerpts from the
» newspaper and, in pairs, think about
what the artists really said. Write it in
the speech bubbles. Then, share with
the rest of the class.
Read the instructions and explain the excerpts
are pieces from the newspaper. Explain that when
reporters write their articles about interviews, they
don't use the exact words that the famous person
used. They report the phrases in past tense. Give a
couple of examples
Examgples;

The reporter wrote in The artist said:
the paper:

He said that he was very | "l am very happy to be
happy to be in Mexico in Mexico”

He said he had to goto | "I have to go to the
the airport airport”

You may ask them if they can give you other
examples, and then allow them to complete the table
in pairs.

. Create
Product: Discussion

Step 2

Read the instructions and discuss some ideas of
people they could interview and the topics they might
like. Write their ideas on the board.

Tell them that they could ook for interviews in
magazines, on TV and on the internet if possible.
Make sure they understand what they have to do
and allow them to continue with their work with
their groups while you watk from group to group
offering support and individual attention. It might
be important that you make sure they understand
that they have to watch an interview before the next
session, so it is important that they choose one and
that all the members of the group watch it.

Reading Time!

Reader's Fact

Tell your story

Track 29

This could be a good moment to use the Reader’s book.
Ask students to read pages 52 to 56. You can choose to
play the audio and ask them to read along. You can ask
volunteers to read the questions under the Reading Time
section atoud and ask students to discuss them in pairs.
You can invite volunteers to share their answers with
the rest of the class.

% An interesting celebrityl
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Warm Up

To engage students into the new topic, you could tell
them that we are going to be giving opinions about
things. Tell them that there are many way to express
opinion, They can be positive or negative, We say
things like ( write these on the board) Well, | think.

| don't believe, Really?, | believe, In my opinion.
(when we are making fun of something, we say, *

In my humble opinion.” just like it could be in their
mother tongue).

Use a simple example to practice. Tell then that there
are many points of view about not making uniforms in
school obligatory and give them your opinion

“In my opinion, uniforms sheuld continue to be
obligatory. They save our regular clothes from getting
waorn out.

Elicit their opinicns and help them with finding the
words they want to use.

%‘_DLSCOVGI’
1. Read the excerpts of the interview
and the kids’ opinions. Are they all
positive? ltho gives negative opinions
about the group? Who gives positive
opinions? Discuss as a dass.
Tefl them that they all give positive and negative
opinions.
Read the instructions and answer the questions as
a group using the dialogue below. Ask volunteers to
take the role of some of the characters. Ask them to
use body language and exaggerate their tone a bit so
it sounds more like a debate. This will help them with
their final discussion You could ask various groups
to come up and act out the reading. {(again, to have
some fun)

Answer examples: No, they aren't al! positive,
Enrique and Macho. Susi gives positive opinions.

2. Zru Now, read the opinions about the
group BVT and discuss the kids'
opinions in groups. How similar or
different are these opinions to their
previous ones?

Read the instructions and clarify any doubts. Again,
invite valious volunteers to read the parts of the
characters and help them with their stress and
intonation. This one could be a bit more heated than
the first one, kids are giving their opinions but being
very emphatic about them.

After a couple of readings ask them to campare both
the debates, what are the differences and similarities?
In the end you may add that since they didn’t seem to
agree on much of anything the idea of the roundtable
discussion sounds good.

Answer examples: Enrique and Nacho share positive

opinions. Susi stitl gives positive opinions, etc.

gﬂ:’sco\ r Huw do vou shure your epinion with othere?

1. Read the sxcerpts of the internew and the kids opiruons. Are they all positive? Who gives
negative opinians about the group? Wno gives positive opinions? Discuss as aclass

2. Now. read the opsrvons about the group BVT and divcuss the kids opinions 1n 3
groups. How sartlar or different are thase opinions to the cravisus ones?

R T A T e T A
R T N N L L

R T R L P 1 S P N

i The kids are shoring therr opinion Whaot xpressians do tnay use to start 8
the opinions? Make serme notes and share with a partner.

Analyzes and discusses an intreview.

3. (‘a‘) The kids are sharing their opinion.
=7 what expressions do they use to start the opinions?
Make some notes and share with a partaer.
Read the instructions and allow them to write the phrases in their notebooks.
They might be able to do this alone as these were used to start the lesson and
used throughout it.

It seems to me that,
In my opinion,
___ lbelieve,

| agree,

| think

F o —— e as R - -
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Think -

1 \work in pairs, Recd the excearpts agon end how identify and discuss how they i;
refute some of the opinions.

= Work with a partrer Give an opinion for o statemant Than your partner %i
st refute It

step
Discussion

Zres

Lat s : ontirus workmg on your prodact

QEAing

o

Statements Opinions

1. tthink all schools
should ban
uniforms.

A: | agree. We should all
wear what we want.

B: | don't think so, we
should all look the same;
no differences.

A: | think it's because
they have better technical

2. Foreigh music
groups are the

LNkl
4. (ae) Work in pairs. Read the excerpts again and now identify and
® discuss how they refute some of the opinions.
Read the instructions and help them find the phrases. They can go to previous
exercises for ideas.
Really?_Oh, come on !____ | don't think so, No, really? | don't believe
5. 1 "’\ Work with a partner. Give an opinion for a statement, Then
' your partner must refute it.€xample:
Read the instructions and work with one student at the front of the class to
demonstrate the activity. Ask a volunteer to read no.1 and you read A; and the
other student reads B. Do the same with no.2 and allow them to work in pairs

best! support.
B: Oh come on! We have
hundreds of great groups
and all kinds of music!
3. Schools in A
Mexico should
have cafeterias. B:
4. Your own A:
statement
B:
“ Create
Product: Discussion
Step 3

You can now ask students to get tegether with their
group to continue working on their product. You
might want to go over the text along with students
and clarify any doubts. You can ask them to bring out
their work from the previous session and tafk about
the interviews they watched. You can then ask them
to decide what part of the interview they are going
to present as their product. You can ask them to write
down their opinions in their notebooks, Encourage
them to make notes so that they all remember what
they agreed on. Remind them to keep their notes for
the next session.

Reading Time!
Reader's Fact

Tell your story

Track 29

This could be a good moment to use the Reader’s book.
Ask students to read pages 57 to 60. You can choose
to play the audio and ask them to read along. You can
write the questions from the Reading Time section on
the board Do you fike to imagine your future? Why? and
have students discuss them in groups. You can then
invite volunteers to share their answers with the rest
of the class.

% An interesting celebrityl
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1. Write four different places where an
interview can happen.
Read the instructions and talk about different places
interview happen. Tell them to remember where
Adele interviewed the bands, then tell them to write ‘ _ ‘
“concert hall” on the first line as an example. i L‘h:‘\kp:{;nfcms person you want to interview. Wiite some questions that you coutd ask
Let them finish the exercise.

'
t \wiite four different places where on interview can happen.

Answer examples: a field, a house, a school, etc.

2. Think of a famous person you want to
interview. Write some questions that you
could ask that person.

You may want to ask students to look at the previous
lessons and review the questions, you could also elicit
some possible questions and write them on the board
as reference. Students may choose anyone they would
like to interview. You could also review question
words, for example: What do we use the word “what"
for? {to find about objects or people}, etc.

3. @a\ In pairs, take turns to pretend that you

~* are the famous person your partner
wants to interview and answer the
questions. Write down the answers.
Then, exchange roles.
Ask them to decide who they want to be, and quickly
write down some personal information. Like your
name, your age, your naticnality, things that you like
doing where you live and what you do ( sing, paint

i 3. Inpows. take turns to pretand that you are the famous persen your partner wants 4, 4
mode!, act, Etc.) .Tell them they should write the o .nterview u:d answer the quesn:ns Wirite down the answers in your notetock. “
questions. If they need help, write some guestions on Then, exchange roles.
the board to be copied. Now take turns interviewing . -

»

&

each other.

Analyzes and discusses an intrevieuw. \
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* Now, wrte your interview questions ond the corresponding answers below.

£ Work In groups Take turns to oct out your Interview. Make some notes while you
listen to your teommates

5. tn groups, toke turns to share your opinion about your teommates interviews.

&

4. Now, write your interview questions and
the corresponding answers below.

Read the instructions and tell the students that they
could write the interview together with the partner
they practiced with. They could also lock at previous
lessons for heip.

5., Work in groups. Take turns to act out

¥ your interview. Make some notes
while you listen to your teammates.

Read the instructions and ask the students to act out
their interviews in front of your group of four. Take
notes when you are listening to the other teams, so
that you can give your opinions later.

6. Z2% In groups, take turns to share your

@ opinion about your teammates’
interviews.

Tell the students to use their notes in order to give
opinions. They can also agree or disagree with what
other people say. Remind them of some expressions to
give opinions like Really? | don't believe, Yes! | agree
and so on.

An interesting celebrity!
Uniz 4
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You may want to help the students get into their
groups and organize their notes. Tell them that they
can use the topic and person that they decided on
in previous lessons. Tell them to organize their
guestions and answers, and practice the interview
for a few minutes.
Then, you can have them take turns to present the
interview to the whale group and allow others to give
their opinians. If necessary, give an opinion so that
they remember the structures we use to do so, e.g.
[ think that. { In my opinion.

Extra Product Evidence 4

If you want your students to work on another project
to practice giving opinions some more, you can ask
them to go to page 111 and follow the instructions
to exchange opinions about a topic.

Analyzes and discusses an intreview.

Discussion

Let s present your work to your classmates




p . . Lo N [
@\‘ R s Sl R, 0

Let's reflect! Follow the Instructions to ossess your learning progress.
. Compiste,

2 Now think of the following questions ond write down your opmion. Exchange wdecs
with ¢ portner.

v ArgpocgT e 1e «a v
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W g SR oy
Elements: 1 ] 3 4 3
Know information about
the tapic.

Hove an opinan
Snare only positive
Oprions.
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Assessment 4

Think and refiect

You should go over the assessment page with the
students and clarify meaning, also remind them that
this is a way to assess how they learn. Tell them that
this assessment is a way in which they will be able
to see how well they understood what they learned
and practiced during the unit. Encourage them to

be henest and not to be afraid of making mistakes
while completing the assessment because it will help
them notice what they need to do to improve.

Direct students' attention to the first part of the
reflection and read the instructions aloud along with
students. Go over each statement and clarify any
doubts. Ask students to complete the assessment
individually. Then, direct students’ attention to

the second part of the reflection. Go over the
instructions along with students. After they have
completed it, you can form pairs and ask them to
exchange their ideas. invite some volunteers ta share
things they can do with questions in their daily life,
You could alse invite them to share how important
they think each of the elements are in a discussion.

fi An interesting celebrity!
Unic 4




Lesson 1

ACHIEVEMENTS

» Explores and selects images about customs in
different countries

+ Describes and compares details

* Explains customs using pictures

Worm up

Have the class discuss what they think is the
importance of learning English. They could talk about
understanding movies and song lyrics, being able to
talk to tourists, and possibly they might talk about
getting better jobs when they are grown up.

Before each Discover section you will find a
triggering question. This question will allow
you to tap into students’ previous knowledge
and work as a quick evaluation tool before you

begin the lesson; it will also allow the students
to prepare jor and identify the theme of the
lesson. Work with this question before you

start working with the book.

%Dﬁcover

Have the students come up with their own
suggestions. If they find this triggering question hard
to answer, they can talk about national costumes,
how people greet each other in different countries,
language , music, art and the types of houses people
live in, etc. this will promote pro-active thinking.

1. These are images of three different cultures.
Discuss with the whole group. Describe
what’s in the pictures.

You can begin by giving the students time to lock at
the images in pairs and talk about what they think
they see. They might make two or three notes about
the images. Then have them talk about the images in
a full class situation. Encourage them to share their
ideas freely. They could talk about the ingredients

in the pictures and the way the people are eating

the food. Encourage everybody to participate in the
discussion. You could do this by talking about the food
you think is most atiractive and saying why.

2. Work with a partner. Some of the pictures
show people from Rustralia, others from
India and others from Mexico. Discuss which
ones represent sach country. How con
you know? Then, talk about what things,
besides food, represent culture, Write down
your ideas. Write down your ideas.

Write the names of the three countries involved on
the board. Ask what the students already know about
the food in these three countries. Get them, in their
pairs, to decide which pictures belong to which of the
countries. Give them time to write notes about what
clues they found in the pictures to help them decide.
Then, encourage them to talk with their partner about
the things that represent culture (other than food).

Explains customs and traditions from images. \
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If necessary, you can share an example or encourage them to think about the
things from their country that they consider culture, it can be anything (dances,
games, toys, music, sounds, clothes, etc.) Encourage them to write them down.
Have them share their ideas with the rest of the class. You can then make a list
on the board titled " Culture" or "Culture and Traditions" depending on what
they share and write down their ideas. You might want to ask them to copy
them onte their notebooks as reference.

Teaching SOS

As this whole urnt is abaut cutture and cuttur&i xssues and cuiture isa very
difficult word to defing, the students will probably need a lot of help with
unknown vocabulary. Be prepared to help them with voeabulary to do with

. food, sports, traditions and differens behaviors. it could be a good ideato
prepare & short listof words before each section, e.g. eating habits, cutlery,
ways of cooking like boiled and fried, for the tesson onfond, and dance steps, |
rhythm, darice partrer, snovernent, etc. for lesson 2 on dancing, This will )
enabte you to come up w:th BNSWETS Gui ly when the students need them, ]




Litérary and tudic
P Environment -

+ fore i palrs, Decide where these dishes ore from inhy does g
fooa represent culture? Share opirwons mith your clavs. 3%

wh oppet

Xargarce steaks and
hambui gars

womingionsiuase d .+ e 2

Lontils e ote et gane

ik imnets Bk ried aaswar about the raoges 00 tha prev.ous page.
Une thene ideas %s

Lo

e ond [hen ta the o ologs Wr.ts the country they ore tatk ng about Then share with
the cia-s whnt &1 s qave gt the Ghawer

W

CBmptor. © o nkepns ke feagditipens \!!.im; P turE s

Sl R ake 02Dt Ly Ee T e -
CNSITERS ST oL DB F’% Alvia e

Costorra g eud oo

ﬁ-};]h!ﬁl@udo

3. Work in pairs. Decide where these dishes are from. Why does

food represent culture? Share opinions with your class.

Have the students change pairs so they are working with somebody different.
Suggest that they read the food description and go back to look at the
photographs so they can decide which countries these food types come from,
They could alse use previous knowledge, e.g. kangaroos come from Australia
50 a dish with kangaroo could come from Australia. Curry comes from India, so
dishes with curry are probably from India. Once the pairs have finished talking
about the dishes and that they've shared their conclusions, you can write the
questicn Why does food represent culture? and invite volunteers to share
their ideas with the rest of the class. If necessary, give an example { think food
represents culture because it is made from ingredients that are easy to find locally.

4. Work in pairs. Ask ond answer about the images on the previous

page. Use these ideas.

Go through the ideas in the box, checking that the students understand them. You
could da this by asking questions. What foad do you eat with your fingers? Which
foods aon't you like at ail? What do you think is absolutely delicious to eat?
Make sure everyone is loaking at the pictures on page 50 of the student book.
When they are pointing at the pictures asking and answering about them, go
around offering assistance when requested. Fluency is more important in this
type of exercise than insisting on complete accuracy.

5. Read the dialogs. Write the country they
are talking about. Then, share with the dass
what clues gave you the answer.

Have volunteers take turns to read the dialogs.

You could also participate by taking ene of the roles.

Give the students time to write the countries. Before

they share the countries with their classmates, you

might encourage them to circle the words which were
clues to help them with their answers,

. Create

Product: Comparing customs ond traditions

using pictures

Step °

Students will now begin to work on their product for
this unit. They car work in teams. Remember this is
ongoing and they should keep in the same teams for
the duration of this unit. Read through the text with
the students, so that they can clarify any doubts they
have before the start. You can then ask them to first
talk about and write down all the words they can
think of that they can use to describe culture. You can
then ask them to tell you how lists are organized, e.g.
they have numbers or bullets, you write one thing in
each fine, etc. Then, ask them to make a list of the
words and expressions they can use to talk about
culture. You can tell them they could use the list you
made together during activity 2 as inspiration for this
step. Encourage them to add other ideas they might
have. Tell them to keep their work carefully where they
can find it easily for the next session.

Links

Reading Time!

Reader’s Story

Rolling X Three

Track 30

This could be a good moment to use the Reader’s book.
Ask studenits to read pages 61 to 65. You can choose to
play the audio and ask them to read along. You can then
ask the question that can be found under the Reading
Time section and invite them to answer. |f there are

no "rolling” competitions in your community, you can
invite them to work in groups and come up with a fun
“ralling" competition they could participate in.

JCountrIes. culture and traditions
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Lesson 2

Warm up

Write the word 'Dance’ on the board. Ask the students
all the things they think of when they see that word.
Allow them time to express their ideas and ask each
other questions on the topic.

Before each Discover section you will find a
triggering question. This question wilk atlow
you to tap into students’ previous knowledge
and work as a quick evaluation tool before you

begin the lesson; it will also allow the students
to prepare for and identify the theme of the
lesson. Work with this question before you

start working with the book.

C e
tDiscover

1. Do you think dance is part of culture too?
Why? Share your ideas as a class.

You can begin by asking students in they think that
dance is part of culture and why they think so. Invite
everyone to share their opinion and encourage
them to say why.

2. look at the pictures of traditional dances
from Mexico, India and Australia. What
elements can you compare? Discuss with
your class.

You can call their attention to the activity and

while the students are looking at the pictures, write
the words costume/footwear, hairstyles, social
background, on the board. Have the students look at
each photo in turn and describe as a class each aspect
of the things on the board for each picture. When the
students have discussed each photograph as a group,
have them compare the photographs in pairs. They
may say for example: The dancers from India as not
wearing shoes and neither are the Aboriginal dancers
from Australia. The Mexican dancers have beautiful
headdresses and so do the Aboriginal dancers, etc.

3. ("aa} Uork in pairs. Look at the following

=% descriptions. Talk about them and

decide the dance that they describe.

Write sentences to describe the

dances in your notebooks.
Before the students divide up into pairs, read the first
text aloud to them: They wear feathers on their headpi.
Ask the children which dancers are we talking about?
{The dancers from Mexico.) This will clarify what the
students are expected to do. Have them work through
all the descriptions in pairs and write them into the
correct hoxes. These sentences will help them to write
descriptions of the dancers in their notebooks. This
they should do individually.

POISCO" F Whot thiyn duf re your suitune?

1 o you think dance 1s part of culzure von® Why? Share your ideas as o cass.

L Loox ot the pictores of trod tonal dances from Mexiie India and Australia
nthot slernents con you compare] Drscuss with your clase

3 Work in pairs. l.ook ot the fo'iow.ng descrptrons. Tetk about them ond decide §§
the dance thot they ueserbe. Write sentences to descr-ow the dences ' your notebooks.

T, Work in grovps Exchange vour descriptians with your teammetes. Then. tauw @
about the sirvlor.nies and differences between the trres dances

. Reoa the infarrmative poragraph With o partner tafi abowt the smuar ties and & s
diftarenices mertioned in the taxt, ;-4

4. g} Work in groups. €xchange your descriptions with your
teammates. Then, talk about the similarities and differences
between the three dances.

The students can decide whether to join with another pair and make a group of
four, or to join with two pairs and make a group of six. They can exchange their
notehooks to edit each others’ wark and make corrections. When they have
done that, encourage them to compare the three dances within their groups
and then make notes about the similarities and differences for a group mini
project. There should be time enough after this activity for them to read their
notes out to the class.

5. @é} Read the informative paragraph. With a partner, talk about

"8’ ihe similarities and differences mentioned in the text.
Give the students time to read the paragraph individually and to underline the
parts in the paragraph that indicate similarities and differences. They should
then talk about these similarities and differences with a partner,

Answer examples: Similarities: they are all dances. Differences: the names
are different, the clothes are differént, the dances come from different

- backgrounds, etc. : ‘ :

Explains customs and traditions from images. \
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Warm up

Have the class talk about whether they like dancing and why or why not. Ask
them f they think dancing is important in the Mexican culture and if so how
important, They could talk about dancing in different situations, at parties,
specizl Mexican celebrations, etc.

6. {36 Look at the pictures and take turns to describe what you see.
You could elicit some adjectives from students and write them on the board so
they can use them to describe the pictures to their partners.

7. Have you ever presented a dance at school? Which one?

Why do you think there are some celebrations at school where
you dance? €xchange your ideas.
Before starting the activity encourage the students to talk about the traditional
dances they know from their own regions, Encourage them to talk about a
variety of dances. You can then write the questions on the board and ask
students to share their answers.

Literary and Ludic

Environment

8. g’g In pairs, exchange ideas about how you
can explain a traditional Mexican dance
to a person from a different culture. You
can make notes in your notebooks.

Brainstorm words that can be used to talk about
dance and write them on the board. Students can

use them for their discussion with their partners, They
might need you to share some example structures,

Ex. In this dance you wear., The women do., The men .,
The music is.

Encourage them to take notes so they find it easier to
share their ideas in the next activity.

9. Take turns to share your explanations with

the rest of the class.
Students can take turns to share their explanations
with the class.

L Create
Product: Comparing customs and traditions
using pictures

Step 2

In this part of the Create product, the students can
decide which countries they are going to compare

for the final product. Then they can decide on the
questions they may want to ask to get information
about the customs and traditions so they can cempare
them. Encourage them to write down these questions.
You could also help them make a list of possible
resources and how to find them.

Reading Time!

Reader’s Story

Rolling X Three

Track 30

This is a good time to have the students work on
Chapter 5 of the Reader. This reader will help the
students expand their knowledge and vocabulary by
finding out about three cuitural traditions in different
parts of the world. You may like to read pages 66 to
70 in class so that the students can talk about the
idea behind the plot of the reader. You can cheose to
play the audio and ask them to read along.

In class you might like to ask the students about the
three strange traditions, where they take place, which
ones they had previous knowledge of, and which

one they think would be most fun to participate in.
Encourage them to talk about the similarities between
the three traditions. You can also ask them to discuss
the questions under the Reading Time section in
groups and have a volunteer from each group report
their answers with the rest of the class.

Teaching SOS

It's always a good idea to get the children to retate
to Reader stories. You might like to ask the students
abgout strange traditions in Mexico and talk about
whether there is any similarity between the Mexican

. traditions and the traditions mentiened in Chapter 5
of the Reader.

f{ Countries, culture and traditions
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Lesson 3

Warm uvp

Ask the students what sports they iike. Da they prefer
individual sports or team games? Ask them if they
prefer taking part in sports, or watching sports by
going to the games or watching them on television.

Before each Discover section you will find a
triggering questicn. This question will allow
you to tap into students’ previous knowledge
and work as a quick evaluation tooi before you

begin the lesson; it will also allow the students
to prepare for and identify the theme of the
lesson. Work with this question before you
start working with the book.

€
*Discover

Read the triggering question out aloud to the class.
Have them share their ideas. They could talk about
where they would take a foreign visitor and why, for
example. It might be nice to set up an E-pal situation
with a school in another part of your country or in
another part of the world, for example the United
States. By doing this they could describe traditions
from their part of the country (for example food), and
learn about traditions from different parts of their
country, or they could describe Mexican traditions and
learn about traditions from the US.

1. Food and dance are culture, but what about
sports? Do you think sports can represent a
culture? Why? Share your ideas as a class.
Then, look at these pictures. How many
differences can you find? Share them with
the group.

You may want to begin with books closed and write
the word 'Sports' on the board. Then, you can elicit
from students the elements that they've seen in the
previous lessons that are considered culture (food and
dance}. Then, you can point at the word sports and
ask them, Do you think sports can represent a culture?
Why? You can then have students share their ideas as
a class or you can first form groups so that they can
discuss the questions and then have a volunteer from
each group report their conclusions to the rest of the
class. Next, you can call their attention to the activity
and have the children look at the two photographs
and ask them if they can find two similarities and two
differences between the two games. When they have
studied the photographs, they can share their ideas
with the class. As a follow up you could ask them if
they know the names of the countries where these
sports are part of culture (for Rugby they might say
England (New Zealand, France} and for American
football the USA.

2. Read the text. Then read the underlined
words and discuss and determine how
these words describe the pictures.

Discuss with your classmotes.
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Have the students talk about the underlined words and their meanings before
they ook for other words important for describing the games, e.g. teammate,
$COTE, Pass.

Answer examples: contact describes the sports because the players touch.
American foatball describes the second picture. Helrets Is what American
faotball ptayers wear. Safety (gear) is what Rugby players don't wear.

3. In pairs, find ond underline other words that you think are
important to describe the pictures. Share them with the rest of the
class. Explain your reasons.

Encourage the students to think about adjectives and other ways in which

we can describe pictures, You could pair them up or allow them to choose a
partrer. You can tell students to remember how they described the dances from
the previous lesson Let them work together to underline other words. Examples
of answers are: ball, teammate, side, behind.

4, listen to the dialog. In pairs, look at the pictures and discuss the
questions. » 14

Have the students listen to the dialog. it would probably be a good idea to play
the audio several times. In pairs students should work out what game Deepak
and Roberto are watching. They can talk about where the game is played,

the uniform and the equipment needed. And then talk about how it is similar
to another game popular in the United States (baseball). In what ways is it
different? When the students have worked on the activity in pairs, give them
time to share their ideas with their classmates.

Explains customs and traditions from images. \
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Warm up

Write the following words connected with sports on the board: bat, ball, goal,
helmet, black belt, Formula One, World Cup, NBA. Encourage the students to
talk about the sports these words are connected with, and to say what they
know about the games, how they are played, the number of people

involved, etc.

5. Work in pairs. Make o list of characteristics of soccer. Then, take
turns to talk about the similarities and differences between soccer
and one of the sports mentioned in this lesson. Finally, discuss the
question as a class.

Before the students get into pairs have them think of three things to say about
soccer. For example, it's very popular in Mexico. You play it with a ball. You
have to score goals. The students can then get into pairs and write a whole

list of the characteristics including the number of players, equipment, and

the best teams and famous players in Mexico and the world. In an open class
situation they can talk about how soccer is similar to some of the other games
mentiened in the Unit and how it is different from others.

6. @ Discuss the questions in groups.

Go over the questions and dlarify any doubts. You can
also write them on the board. If necessary, brainstorm
country names and write those on the board too.
Walk around as students discuss to take note of the
language they are using. You may want to correct
mistakes you hear right on the spat.

1. €xchange your ideas with your class.
Moderate the discussion and encourage everyone to
participate. If you wrote the guestions on the board,
you can point at each and ask it aloud to have them
exchange ideas.

~. Create
Product: Comporing customs ond traditions
using piciures

Step 3

When the students are in their product group they

can take out the questions they wrote last time and
talk about where they can find the answers. When
they have done the research needed to answer

the questions, they will have the basis for the final
product of comparing similarities and differences in
customs and traditions in the countries they chose.
Encourage them to make notes in their notebooks
and to find pictures to back up their answers. You may
want to make sure everyone knows where they will be
researching and where they will get their pictures.

Reading Time!

Reader's Story

Rolling X Three

Track 30

This could be a good moment to use the Reader's book.
Ask students to read pages 71 to 74. You can choose
to read during class and play the audio and ask them
to read along. You can then call their attention to the
Reading Time section and go over the questions there.
You can then ask them to discuss them in pairs and
have some volunteers share their answers with the rest
of the class.

Teaching SOS

| Many 6f the's udeﬁts may m:at have acc
- internet and inforrdtive books like &
at hame. Find gut where they can get the .
information {for exarnple the school interpet -
systern, internet cafes in their neighborhood, et
Make sure they know how £ use search engines
tike Google. Show them where they can find
encyclepedias {for exampte, in the schoot ibrary
“and give therm snategaes fnrtookmg upthings ir
. reference books
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Warm up
Start a discussion on what the students perceive as
the cultural differences between Mexico and their o
nearest English speaking neighbar, the United States. v
They can talk about how they know about the culture I
in the US, e.g. via TV programs, movies, comics, etc. c
1. ('ae\, Listen to and read the description of e
""" the food. Then, discuss the question N
and follow the instructions below in
pairs. » 15
Have the students lock at the photograph. Ask them
what the photegraph tefls them. (Indian food, curry
etc.) Have them follow the text in their books while
listening to it on the track. Tell them to circle the DU
words they don't understand. Give them time to ask T
their classmates what the words mean. This could be
a good moment to have the students use dictionaries
to expand their vocabulary. Have them do the
activities below the text in pairs. They should reach B
an agreement about a food they know well and write ‘ R
the four sentences about it as a pair. They can use
any of the texts in this unit as an example to write
their own sentences.
- (éa} Get together with another pair
- and toke turns to exchange your
compatisons aloud.
After writing about the similarities and differences
between the food they chose and the Indian food in
the photagraph they can get together with another
pair and discuss the work they did.

1 Jet together with ancther pair and take tuees to exchange your compor soas aud. i_%

N\

Explains customs and traditions from images. A




Literary and Ludic
Environment

\sa\ Look at the picture and describe
it in pairs.
Have the students talk in pairs. Make sure that the
students are looking at the picture and saying all they
can about it. For example: the colors, the clothes, what
they appear to be doing, etc.
4. ‘o™« Work in groups. Write a description of
Q§' the dance in activity 3. Then, write a
description of a dance you do in your
community
or school.
Have the children get into small groups to write a
description of the dance in activity 3. Finally have
them write a description of a dance they have done at
school or in your community.
S, @ In groups, write 5 sentences to talk
about similarities and differences
+ Work \ninte o description of the dance i activity 3 hen wr - between the qﬂnc@s. [N BT
o description of o donce yo do I you! comemumy 0 Ehos, [n groups have students write on the board similarities
and differences between the dance they have done
and the dance in the photos.
4. Take turns to share the similarities and
differences with the rest of the class.
Talk about the similarities and differences you found

. In groups. wiite 3 sertences to tls about smi‘antes and o flarerces with your classmates.
between the dances and row you think they represent d.flerent cuitures.
Teqching SOS

1 Look ot the prcture ora describe .t 'npairs. &é

b

L IR - It
fut WYI5T 1 O ' ifthe students are ﬁndlr;g it hard to come up w«th
- e original ideas about 3 photograph. Be prepared to.
:;:z;n:;:; :;:};are the swrulatities and differerv.es with the - aSk thertr qUESﬁﬂﬂS to hetp them like: What SEQFT!S
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Comoering customs and traditions

using pictures

In this section of the unit students will present the
product they have been working on throughout

the unit. You can ask them to get into their team and
lay out all the illustrations they have prepared to use
for the presentation of the product. As a team they
can now discuss whether they wilt use a comparative
table or write sentences comparing the customs and
traditions they have chosen to work with. if they are
going to use a comparative table, you might want

to draw one on the board as an example to help
them. You can then have them paste the illustrations
they have prepared onto a sheet of construction
paper or similar. As a group, they can now practice
comparing the pictures focusing on the similarities
and differences. finally have each group present
their product to the rest of the class. Encourage

the students to ask and answer questions and

make comments.

Teochmg SOs

Extra Product Evidence 5
If you want your students to work on another project
to practice making comparisons between different
cultures, you can ask them to go to page 112 and

follow the instructions to cook and compare food
from different cuftures,

Comtptriog Cuskorms Givd feaditions usuwg wictures

! et s present your work to your clossmates.

Explains customs and traditions from images.
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Let’s reflect! Follow the instryctions to assess your learning progress.

v Answer the quastions.

T Now thnk of the foliow ng guestlons and wr.te down
your cpir:on Excnenge wdeas with a partnes.

[ B R I [ - R A

Literary and Ludic
Environment

Assessment 5

Think and reflect

Explain to the students that this is a reflection

and they are going to assess how well they have
understood and worked throughout the unit.

Go through the statements in the first section and
clarify any doubts. Ask them to answer individually,
taking into account that this will let them know how
much they actually learned throughout the unit. You
could invite volunteers to share what they can explain
using the picture or you could even ask them to share
their descriptions in pairs or groups. When they have
finished you can call their attention to the second part
and go over the questions to clarify any doubts. Allow
them to write their ideas before they exchange them
with a partner. You can invite volunteers to share fun
traditions from your community with the rest of

the class.

% Countries, culture and traditions
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 ACHIEVEMENTS
* Poses a problem

~ » Chooses information to answer a question c
+ Registers and organizes information _ SISCO T What = 2 probien?

b \whoat problerns does your school have” Do you talk obout these problerns” Eg
erm UP . . JHaguss with the who'e u-oup. 3
Start a conversation about what type of education
people get .at f_\ome an.d what kind people getat \wiorik with @ partner. L ook at the sign outside the Rey Yupangu; Scheo!
school. Which is more important or are they equally Compare your Ist with the st in the sigr
important? Cenw rrn e
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Before each Discover section you will find a oo e
triggering question. This question will allow
you to tap into students’ previous knowtedge ‘ - -

and work as a quick evaluation tool before you Primary School Rey Yupanqui
begin the lesson; it will also allow the students i Announces 1
to prepare for and identify the theme of the Firt sy ef ot Aug F1n S50am: !
lesson. Work with this question befare you ‘ Wa nands pour helpt ‘
start working with the book. ‘ An s ey gaar e ek parant 1o bl prapars |
! W naed i

Bl Ta paint the desks
B Fix the wmdows.

: ' . X Fix the doors
% - I [ Clean the classrooma in ganeral :
vDiscover o gama |
1. g} What problems does your school 20520 :
have? Do you talk about these £ \nlork with the whole group. Ansiver the quest onorally g
problems? Discuss with the whole B e
group. P
You can refer students to the picture dictionary on A e

L L L

page 120. You can read the first question aloud and
make sure they understand the question refers to the

school and its installations, etc., and not the personal

L= 38

How do you know thot the kids lare taiking about problems?

problems the students might have. Have them talk
about the problems they see around them at school
and write down the three or four of them they think
most important. Give them time to share their ideas
with their classmates and see which problems they
and their classmates seem to worry about most. You
can then elicit ideas from each group and write a list
on the board as an example. You can tell them that
they can keep this dist for future reference.
2. @a\ Work with a partnet. Look at the
" sign outside the Rey Yupanqui School. " g —
Compore your list with the list in Answer examples: Problems: classrooms dirty. Solutions: dads fixed windows
the sign. and doors

In pairs have the students read the sign outside the
Rey Yupanqui school.Ask the students to talk about
the problems the sign is focusing on. Then ask them
to discuss the answers to the questions a, b, cand d
with a partner. Finally open the discussion up to the
whale class to see if everyone agrees. It might be a
good idea for the students to tell the class what their
parents have done in the past to help the school.

3. Work with the whole group. Read the dialog. Discuss the
question orally.
You could have different students read the different parts of the dialog.
You might ask the students to underline the problems in one color and the
solutions in another color.

Answer examples: a) Two problems are the same.

b) The cormmunity helps with cleaning. ¢} Yes, the
school asks for help. They help clean the classrooms,
d) Sometimes. We help aur parents clean.

Revises and selects information to sclue a commen problem. \
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\
bt
+Think. ¢
b, \Work with a partner discuss the table Write sentences to describe the problerms ai
1N your own words Jsing this Informetion

3. Look ot the gquestion words dnd d-scuse and determine what you con use each &g
word for.
8 i)
Zrec - FAD's chout o probiem at school
L ez 5 start morking or this writs proguct. Q9a°'79
. .

Fived

Warm up
Have the children link the problems on page 60 to their own reality by

discussing if there are similar problems in their own school. Tell the children
to lock around their own classroom. You can ask them to suggest things they

think need improving in their immediate environment.

R hinkeio

4, Work with a partner to discuss the table. Write sentences to

describe the problems in your own words using this information.

Have the students study the information in the table in pairs. Have them
complzte the letter by writing simple sentences desaribing the problems.

Finally, ask the students how important they think tram work is in the solving

of pronlems

Ansves exampies There is no tonlet paper. There isn't any soap. Therg is
gortiage or the floor.

Teqchln SOS

Resa:arr:hmg this kind of mformatmn is difficutt it might be a good idea¥or

studerits to be encouraged to talk to teachers, other students, and their own

- parents, as it is research about a localized problem to do with the school.

Environinent

5. Look at the question words and discuss and

determine what you can use each word for.

In pairs, have the students look at the questions words

and you can get them to say what each question word

means and under what circumstances you would

use t. It might be a good idea to get them to make

up questions about the problem they facused an in

their own classroom to practice the correct use of the

question words. |nvite volunteers to share questions

to check correct usage.

Answers: What: asking for mfcrmation about
something. Who: asking what or which person or

 people. How: asking about manner. How many:
asking about number. Why: askmg about the reaseon.
When asmng about time.

' Create

Product: FAQ's about a problem at school

Step 1

You can ask students to choose their own teams for
this product, You can then call their attention to the
text in the Create section and read it along with them
so that you may clarify any doubts, Then you can

have them remember the problems they mentioned
about their own school and the list you made together
and encourage them to make a list of their own. You
might want to elicit what a list is (a number of related
items that are written in order, typically one below
the other). Suggest they add other school-related
problems to the list. In their notebooks they can write
questions to research how to solve these problems.
The students can then agree on the information they
will bring for the next Create session.

REARING TIME

Reader Facts

Can you help?

Track 31

This could be a good moment to use the Reader’s
book. Ask students to read pages 75 to 79, You can
choose to play the audio. You can then call their
attention to the questions under the Reading Section
in their Activity Books and go over the questions and
clarify any doubts. You can ask them to discuss these
questions in pairs or groups and share their ideas with
the rest of the class.

/’j Solving problems!
Lntd




Lesson 2

Warm up

Exchange ideas about what most students do when
preparing for a new school year. This can include
getting new items of school uniform, new school
supplies, covering books, etc.

Before each Discover section you will find a
triggering question. This question will allow
you to tap into students’ previous knowledge
and work as a quick evaluation teol before you

begin the lesson; it will also allow the students
to prepare for and identify the theme of the
lesson. Work with this question before you
start working with the book.

¥oiseover
Use the triggering question in its wider sense. The
students can talk about information they get by
asking people with a knowledge of the situation, and
information they get by researching in specialized
books, encyclopedias and on the internet, and
watching televison programs, for example.

1. ("aa\ Work in pairs. Look at the catalogue

=+ and answer the questions

As a class the students can talk about what kind
of text the students are looking at, and whether
this type of text will help them solve the problems
they mentioned. You can refer them to the picture
dictionary on page 120. The students could discuss
who they would show this information to in order for
the problem to be solved.

2. Listen to and read the dialog. Discuss the

purpose of the conversation the students
are having. » 16

Have the students read the dialog and then listen to it,
following the text on the page. Have the students say
what the underlined words refer to. The students can
talk about the kind of events organized in their school
by the students and by the parents’ association,

Answer examples: catalogue refers to the thing that
they are looking at in order to find a solution to their
problems. We refers to themselves. Cakes refers to

food {they can sell). School is about their schogl, The
purpose of their conversation is to find a solution to
their problems.

r - Whare do you find nformation %o antwer question-?

Disco

1 Wwork 1 paurs. Look ot the catologus and answer the questions. ﬁ,

ot e T e my torge et cmtrarca om

wear tiel o L

School
Supplies _

£. Listen to and read the diciog. Discuss the purpose of the conversationthe » "
students are having.

Reuises and selects information to solue a common problem. \




Academic and

Educationat
Ervironment

Academic ond
Leucations)
Envirorment

£Think.

3 Reod the docurnent. Answer the questions using the information in the docurment.

r 3
Parents’ Association Manual
Exchange srawaryin s

L L I

Preparag for the start of the schesl yeur
© e ey e ke B,

e
s R . b

- € AU AL S A T
e mlut

Preparing for special avemis,

B T L P Y R N PO i
s yamaz ke ma gt mopn B e m s incdepandence by,
The snnuai Fasnda, Chikdren's Dy, End of year caremony.
Spparung stiwet sphity

Ao bwae e e bubor ardam C et el

The affect of sur mapport i o bappy student community alf yesr round

Fowr ke ban et R N LR
LA I VLR TN Lo

b Exchonge answears in pairs. i&

swtep
FAQ's abiut u groblem ot school

Creo

Lat s continug workitg 60 your gatuct ngu,??

Warm up
Encourage the children to talk about what they think are the roles of moms
and dads in their children’s school life and school work.

wy hinkensglo

3. Read the document. Answer the questions using the information
in the document.
Read the Parents’ Association manua! aloud while the students follow it in
their books. Discuss what the Parents’ Association at this school does. Do you
think the parents at this particular school have incentives to work with the
Assaciation? Find examples. Then ask students to answer the questions,

Answers: a} The desks are scratched and dirty. Maintenance workers need
help with the classroorns, b) Help us paint the desks. join the cleaning brigade. -

¢} Organizing the food, decorations, and games for students on special
hotidays. d} before and after school street crossing safety.

Next you can allow them to choose
a partner to exchange their answers
with. You can write the questions on
the board, elicit answers and write
them.

Once the pairs have exchanged ideas with a partner,
you can write the questions on the board, elicit
answers and write them,

. Create
Product: FRAQ's about a problem at school
Step 2
When the students are back in their product teams,
they can get out the questions they wrote last time,
discuss them with their teammates and make notes
on the information they researched after the last
Create session, in their notebocks. These may lead to
other questions. Each group should write down these
guestions and go away and find more information for
the next session. I possible, you could ask a parent to
come 1o the class and talk about how the parents at
the school solve problems.

Reading Timel
Reader Facts

Can you heip?

Track 31

This could be a good moment to use the Reader's
hook. Ask students to read pages 80 to 84. You can
choose to play the audio and ask them to read along.
You can then call their attention to the guestions
under the Reading Section in their Activity Books and
go over the questions and clarify any doubts. You

can then discuss the questions as a class. Encourage
everyone to participate.

Selving problems!
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Warm up

Wirite the following words on the board. Colors and
decoration, furniture, teaching equipment. Have the
children discuss what their idea classroom would look
like and contain. The words on the board may help
them with ideas.

Before each Discaver section you will find a
triggering question. This question will allow
you to tap into students’ previous knowledge
and work as a quick evaluation tool before you

begin the tesson; it will also allow the students
to prepare for and identify the theme of the
lesson. Work with this question before you
start working with the book.

Disco

+

I Whgt probhavy do you waat fo solve?

Work with the whale group Ttk about the foilow ng. What wou'd you do ta the
bathrooms and clossraoms 11 your schooi? These phrases may help.

&

< etk in groups. Leok ot thie manusl and disc. s the problems ond solutions 3

’:

%:"‘D_l scover

Get the students to talk about the problems they've
already come up with and to add new ones that have
occurred to them throughout the unit.

1. Work with the whole group. Talk about the
following: If you could do anything to the
bathrooms and classrooms in your school,
what would it be? These phrases may help.

You can go over the instructions along with students
and make sure everyone understands them. Then, you
can have volunteers take turns to read the phrases
aloud. Clarify any vocabulary doubts. Next, you can
either ask volunteers to take tuns to share their ideas

Parents’ Association Manual

How you can support your chuldren's sehocl
Prepanng for the start of the school year
a0 a rty

workl)

F' :h'a o Ma Ml e wsrk-— § "o dhs-'pmh *he DT,
Sanrn Orgae (o7 one wodk bafsi s

nan) O '35t LAy,

Preparing for special events;

Tre T s Areccioon s 0 chage o orgenzirg tha o, Ttz b
ang 1mes fo- the students 90 520 ol he tays such as. independence Day,
The annual Posada, Childran's Day, End of year ceremony.

Supporting strest safety
We g ways i #e 1 12 0 gw th 0W0rE 2na afte s schor) st oen g saf ty

The effect of our support is a happy student community all year round.

or you can form groups so that students can work
together to discuss and come up with some ideas,
Then, you can have a volunteer from each group share

the group's idea with the rest of the class. You could
even write their ideas on the board so that they may
copy them as future reference.

Answer exarnple: We ¢an put one mirror in each

bathroom. We can put curtains on all windows.

2. Work in groups. Look at this manual and
discuss the problems and solutions.

Have the students read through the manual and
encourage them discuss in their own words what the
problems are and that the suggested solutions are.
The students could talk about whether these problems
reflect problers in their own school and decide
whether the solutions could be worked out
in the manual.

Reuises and selects information to solve a common problem.
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Academic and

Educational
Environment

Warm up

In a public school there are no school fees to help
with the cost of solving problems. Talk about
how the school community could to get money
to improve the school environment for everyone.

_‘%Thiﬁl(gnudo _

3. Work with a partner. Lack at the table of
information that the kids made from their
notes. Ask and answer.

You can read the instructions and questions along
with students and dlarify any doubts. Then, you can
go over the table as dlass or you can ask students to
iook at it individually or in pairs. You can tell students
that they can ask you any questions they might have
before they begin. Then, you can give them some time
to complete the activity and then elicit answers from
different volunteers.

Here are some questions. For example:

What does the school need? How often do they

need to buy soap? Who should be in charge of
buying toilet paper?

. Create
Product FAQ's obout a problem ok school

Step 3

You can go over the text in this section along with
students and make sure everyone understands what
needs to be done. You may want to encourage them
to add more notes and to look back at what they
learned in this lesson to complement their product.
You can then ask them to think about how they will
present this product. Ask them to prepare everything
so that they have it available for the following session.

Reading Time!
Reader Facts

Can you help?

Track 31

This could be a good moment to use the Reader’s
book. Ask students to read pages 84 to 88. You can
choose to play the audic and ask them to read along.
You can then call their attention to the questions
under the Reading Section in their Activity Books and
go over the questions and clarify any doubts. You can
ask them to discuss these questions in pairs or groups
and share their ideas with the rest of the class.

}'[ Solving problems!
Lmzd




%Review

Warm up

Start a discussion about what the children in your
class could do to help to make their school a a better
place to work in.

1. Work with a partner. Discuss the meaning
of these problems. Then classify them by
school areas. Some problems can be in
more than one area. Share.

In pairs the students can discuss if these problems

are really important problems or not, and whether
these problems apply to their own school. They should
complete the problems with ones that affect them

at school.

2. Llisten to and read the dialogue and answer

the question. M 17
After the students have read the dialog and found out
why the children are talking to their principal, as a
class have them talk about how the conversation did
not go the way Rey Yupanki students expected it to.
How do they think the students feel at the end of
the conversation?

¥ Wark with o partner. Discuss the meaning of thase problems, then claseify them
by school oreas. Some problerms can be ‘nmore tran one grea. Shore

B O (B K

L L © - whiteboards e
weorrL L L ' . -

[

I [.stento ond read the diaog and answer the question - o)

S T T

T

why dig ihe kids de¢,ded to have thai canversation wilh M3, Benotto?

B

Revises and selects information to solue a common problem. \
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t. \ork with a partner. Write three to five questions to find cut what ”
others think could be done in bathrooms and classrooms (n your schaal &;

# With the he!p of your teacher, go and ask your X o OEE
questions to others In your school. \write their
answers in your rotebooks. - Gardhonrd
- Morkera

% Organize yaur informotior. Snare your findings
with the rest of the ¢ioss.

3. ("sa) Work with o partner. Write three to
-~ five questions to find out what others

think could be done in bathrooms and
cassrooms in your school.

When the students have written the questions allow

time for a feedback session so the student ts can

correct or add to their questions and share ideas.

Example question; What can we do about the water

in the bathroom? What can we do about the doors in

the classroom?

4. With the help of your teacher, go and ask
your questions to others in your school,
Write their answers in your notebooks.

If possible, arrange beforehand with the teacher in the
next classroom for the students to go in and interview
the students there. The students should write their
answers in their notebooks.

5. Organize your infermation. Share your
findings with the rest of the class.

Have the students collate information when they
return to their classroom. Suggest to the students that
some of the information they have found out might be
useful for completing this unit’s product.

Solving problemst

%Un:b




" FAQ's about a problem ot school

st 5 present your woek to your clossrmates

Product: FAQ's about a problem at school Ay
You can read the text aloud along with students

or ask volunteers to read it aloud and clarify any
questions. Make sure everyone understands what
they need to do to present their product. You can ask
them to create a poster or brochure of frequently
asked questions about problems in the school. You
can remind them to illustrate their work and practice ‘
presenting it within their group. You may need to -
remind them to prepare possible solutions to the ‘ L
problems posed in the questions. As students present
their work you might want to encourage the rest

of the class to comment on the importance of the
problems and to offer their own solutions to

the problems.

Extra Product Evidence 6

If you want your students to work on another project
to practice asking and answering questians to solve
problems, you can ask them to go to page 112

and follow the instructions to make a guide to solve
a problem.

et 4ot prestatat cas o de
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Revises and selects information to solue a common problem.
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Environment

Assessment 6

Think and reflect

Encourage the students to be very truthful in their
reflection, since onty by recognizing their own
shortcomings can they improve. You may want to go
over each statement and clarify any doubts before
they begin. You could invite volunteers to share what
the question words can be used for to check if they
have understood that or you stili need to work

onit.

After the students have answered the questions in
the second section, ask them to exchange their ideas
with a partner, then have the students share their
ideas with the rest of the class. They can discuss other
people’s ideas and think how they could be useful or
true for themselves,

Solving problems!
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U ﬁﬁ? Narrating a great event!

Unit 7 ‘*“‘-‘-"*'*mm P

Lesson 1

ACHIEVEMENTS |

« Explores narratives of sporting events

« Understands general information and details
in narratives of a sporting event.

= Narates a short segment of a sporting event.

e,

¢
?D;SCO\- " What apords do you ike? Which one is your fuvorts?

Disguss as & whole graup D0 you know the agmes of the Rports iterng? 3

Warm up " ;.
What do you like to do in your leisure time? Do you ‘ e
like to get together with friends? What do you do if no /

one else is around to do things with?

Before each Discover section you will ind a o — o forsoch smcrt. Hod . |
. . . . . . I work in pars, Discuss whot items are u or mach sport. How do you know?
trlggenng qUeStlon. This qUESt_Ion will allow Fell your partner if you play uny of these sports or # you iika to watch them, g"
you to tap inte students’ previous knowledge Shure your favonte fearns too. )
anc work as a quick evaluation tool before you - '

begin the lesscon; it will also allow the students
to prepare for and identify the theme of the
lesson. Work with this question before you

start working with the book. " Read ord listen to these cormmentarles, Which sport ore they commenting? a H‘
Discuss in groups. Explain how you figured out the crswers. N

tere iy Lusketbai et banepall 200

1 Morrater Fosd Foats (Mea) 2 Morratur, David B o {WTA nvited]
P ot e g A e P Ana Vortorr e e o

3
“Discover
You could conduct a survey on the board to find out
which is the most popular sport in the class.

1. Discuss as a whole group. Do you know the

names of the sports items?

This could be a good moment to help the students for
looking up unknown words in their dictionaries. You
could also refer them to the picture dictionary on page A e T
121. The students might like to start a little more book LT e
of new waords, This will be an easy way of helping
them to expand their English vocabulary.

B R N e

Answers: baseball bat, mitten and basebali; Tennis
tacket; soccer ball, goal; wickets ;basketball/basket:
helmet.

2. (Esa) Work in pairs. Discuss what items are
=7 used for each sport. How do
you know? Tell your partner if you
ploy any of these sports or if you like
to watch them. Share your favorite
teams too.
After talking about the pictures, the students might
like to talk about their favorite sports stars and special
important games they have seen.
3. éa) Read and listen to these
=+ commentaries, Which sport are they
commenting on? Discuss in groups.
€xplain how you figured out the
answers, » 18
Encourage the students to circle the words that give
them clues about the sports. For example, ‘referee’
is typical of soccer. ‘Mitts” are only used in baseball,
etc. They can add new words to their vocabulary
notebooks. The students can talk about how
commentators make the match sound exciting.

Answers: 1, socced, 2. baseball.

Narrates a sporting event.
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Discuss the question.
How does the narration help you imagine what is happening?
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Warm up
Do you like watching sport on television? Why?
Why not?

4. Usten and read the commentaries again.

Discuss the questions in pairs. P 18
After the students have listened to and read the
commentaries again, it might be a good idea to
have the students listen to the commentaries with
their eyes closed. They can then tell you which
commentator makes them see the game better. This
can help the students to do exercise 5 successfully, The
purpose of the narrations is to describe the game to
people that are not watching it. Describing words and
action words are really important so that people can
imagine what is happening.

5. listen to the commentaries one last time.
Make a small drawing to represent what
you imagine as you listen. Then, exchange
and explain your images in pairs. »l 18

For their drawing, have them select one part of the
commentary they found effective.

6. Discuss the question. How does the narration
help you imagine what is happening?

You could write the question on the board and choose
students so they take turns to share their answer to
the question. You could also ask others to say if they
agree with their classmates' ideas or not and why.

“aﬁQ’GGTe
Praduct: Narration of a sporting event

Step 1

Before the students get into their groups you can have
them talk about the sperts that interest them most so
the groups can be made-up of students with similar
interests. You can then ask them to get into teams and
write a list with possible sporting events they could
talk about. You may want to elicit how to make a list
before they begin. Encourage them to write what they
know about the sports and events they wrote dawn.

feading Time!
Reader's Story
The Chariot Race

Track 32

This could be a good moment to use the Reader's
book. Ask students to read pages 89 to 93. You can
choose to play the audio and ask them to read along.
You can then call their attention to the questions
under the Reading Section in their Activity Books and
go over the questions and encourage students to
discuss them as a class.

Teachin SOS

It's always a good idea to focus students’ attention

on sorne part of the story to give them a reason for
reading. In this case you can give them e question on
the main part of the plot in these three pages: Who was
Poseidon and what did he do to try and betp Pelops?

% Narrating o great eventl
Lniz /



Warm up

Do you think you have a good imagination?

When you are reading stories do the written words
create a picture for you in your mind? As a class,
share examples.

Before each Discover section you witl find a
triggering question. This question will allow
you to tap into students’ previous knowledge
and work as a quick evaluation tool before you

begin the lesson; it will also allow the students
to prepare for and identify the theme of the
lesson. Work with this auestion before you

start working with the book.

¢
rDiscover

The students might like to make lists before they start
talking about the sports they watch or listen to.

1. Look at the picture and make predictions to
answer the questions below.

Encourage the students to read the questions before
they concentrate on the picture. This will give them a
reason for looking at the picture in detail.

2. Listen to and read the broadeast and
determine if your predictions were correct.
€xchange your answers with a partner.
> 19

As the students are working on narrated
commentaries in this unit, it might be a good idea for
them to listen to the conversation on the CD before
they read the text. Play the CD track two or three
times if necessary. The students will need time to tell
each other if their predictions were correct, and they
can also tell their partner what helped them make
their predictions.

Answers: The game is taking place in Monterrey, the
weather is hot, they are playing basebatl

3. In groups talk about how you can know
when someone is excited. Are the
broadeasters in activity 2 excited? How con
you know? Identify expressions that show
excitement and share them with the rest of
the class.

Have the students go back and read the text in

activity 2 again. They should underline the words and

expressions that indicate excitement - for example

‘exciting’, “This is amazing!’

Play the CD again so they can see how the voice

sounds excited at a certain volume, pitch and speed.

You could have the students practice reading the

dialogue aloud in pairs, making their voices sound

excited. End this section by encouraging the students
to exchange ideas on what it is about the game that
is making the two speakers so excited,

Answer examnple: Because the series is tied, because
it is the tast game, because their team is winning, etc.

Narrates a sporting event.
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Do you remember describing words? What are they for? Discuss with your closs. Then
recd the broodcast In agtivity 2 and find a!l the describing words you can.
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In pairs. exchonge the describing words you found. How can these words change &a
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Warm up

Get tha students talking by asking them: What program have you watched on
television recently that made you feel really excited? What made it especially
exciting for you?

4. Do you remember describing words? What are they for? Discuss
with your class. Then, read the broadcast in activity £ and find all
the describing words you can.

Ask the students to underline the describing words. For example: exciting,
loaded, wild, etc. The students then might like to add a few of the words they
didn’t know before to their vocabulary notebooks. Suggest they write them in
sentences so it's easier to understand them when they look at them later.

5. In pairs, exchange the describing words you found. How can these
words change a sentence? Can they make you feel something
different? Why?

Before the students start working in pairs, write 'It's a sunny day’ on the board.
Under that write ‘It's a hot, sunny day.’ How does the second sentence feel
different from the first? In pairs, the students work through the describing
words they have already underlined discussing how they make the sentences
feel different.

Academic and

Educational
Environment

&. Work with a partaer. Leok at the question
words below, Write one question with
each word that can be answered with
the information in activity £. Look ot the
example: Who is bottling?

You may want to review the purpose of each Wh-
question word before students begin. When they
have finished writing the questions, they can practice
asking and answering them as a class.

Answer examples: What month is it? When does the
pitcher pitch? Where are they playing? Why aren't
the players running?

7. Now, identify the main idea and details in
the narration. Did the question words help
you find them? Tell your teacher why.

Ask students to use their questions to identify the
main idea and details. Help as needed. The main idea
is that the Sultans won, The details are that game is
ending, it is the last (seventh) game, the series is tied,
the game is tied, everyone is very tense, the batter
hits a home run, Students may or may not identify
the same number of details. When they are finished,
encourage them to tell you how or why the questions
helped them identify this information.

8. Exchange your work in groups.

Get students into groups. As they exchange, you can
ask them to compare the details they identified and
the questions that helped them do so.

o
«Create
Product: Narration of a sporting event

Step 2

You might want to go over the text along with
students and clarify any doubts. When the students
are in their teams for this product, you can encourage
them reach an agreement about what sporting event
they are going to narrate. They can ask questions
within their group to focus on information about that
sport. They can decide whether they prefer to do a
television or a radio commentary, and discuss how
this would make a difference to how you narrate the
event.

Reading Time!l

Reader's Story

The Chariot Race

Track 32

This could be a good moment to use the Reader's
book. Ask studenis to read pages 94 to 98. You can
choose to play the audio and ask them to read along.
You can then call their attention to the questions
under the Reading Section in their Activity Books and
go over the questions and clarify any doubts. You can
ask them to discuss these questions in pairs or groups
and share their ideas with the rest of the class.

f/ Narrating a great event!
Unit 7




Warm up

Write on the board: ‘Far too much television time
is spent on sport’. Divide the class into those whe
agree with the statement and those that don’t, and
encourage them to argue their points of view.

Before each Discover section you will find a
triggering question. This question will allow
you to tap into students’ previous knowledge
and work as a quick evaluation teol before you
begin the lesson; it will also allow the students
to prepare for and identify the theme of the
lesson. Work with this question before you

start working with the book.

Encourage the students to use the arguments they
heard above to discuss the question,

$oiscover

1. Work with the whole group. listen to and
read the text and discuss the information
you learned from it. | 20

Have the students read the text silently to themselves
and share the information they got from it with the
class. For example, how far through the season they
are, who's the commentator, which teams are playing
and where, whether it's a good crowd or not, etc.

2. Work with o partner. Exchange ideas about
all the things that can happen during o
soccer game and words that are commonly
used when describing soccer games. Write
some ideas below.

Students may need a little help with vocabulary here,
for example goal, penalty, passing the ball, being
given a yellow card, being sent off, and things that
could happen in the crowd, like fighting, rioting, doing
the Mexican wave, singing and cheering, etc.

Listen to and read about the game. How are the ideas
you wrote down in activity 2 and the events in the
text similar or different? Exchange ideas in groups.

3, % Listen to and read the game. How are
@ the ideas you wrote down in activity

3 and the events in the text similar or
different? €xchange ideas in groups.
» 20
After they've discussed the differences and similarities,
the students might like to add to the list they made in
activity 2.

Narrates a sporting event.
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Academic and

Educational
Environment

Wik cio

Warm uvp

Do you ever listen to the radio? Is there any place for

the radio in the modern world do you think? Discuss.
4. Work with a partner. listen to and read.

Then discuss the questions. »l 20

Have the students read the questions before they

listen to and read the text so that they have specific

things to listen for.

After completing the activity, the students can check

their answers with another pair.

Answer éxampteé: 1. They add more information to
- the action. 2. It can help me imagine if things are

happenirig faster, etc. 3, Surprise! / He didn't expect
thatl / etc. 4. With a greeting and a goodbye.

5. Work in groups. How do yov imagine
Portiz, the commentator in the previous
activity looked when he was narrating the
sporting event. Take turns to read parts
of the text aloud as you use your body to
recreate how you think he acted.

Encourage your students to have fun with this.

Teaching 505

 Maving the students practice body language
quite often is a goodidea because it is part of
anylanguage. -

\Create
Product: Narration of o sporting event

Step 3

You can read the text along wtih students and make
sure everyone understands what needs to be done.
While the students are working in their teams, you
can go around and help when necessary. Suggest that
they start rehearsing giving the commentary.

Reading Time!

Reader's Story

The Chariot Race

Track 32

This could be a good moment to use the Reader’s
book. Ask students to read pages 99 to 102. You can
choose to rplay the audio and ask them to read along.
You can then call their attention to the questions
under the Reading Section in their Activity Books and
go over the questions and clarify any doubts. You

can the discuss the questions as a class, encourage
everyone to participate. You can even share your own
opinions. You could ask them to tell you if there is
something from the reading that can be useful for
their product.

}l Narrating a great event!
Uniz 7




%Review

Warm up

Do you think boys and girls should take part in the
same sports? For example, do you think women'’s
boxing is a good idea?

1. Imagine you are a narrator now. Fill in the
blanks with things that will bring emotion to
your spectators.

You could have the students write the sentences on
the board to give extra writing practice and encourage
the rest of the class to correct and edit.

2. Identify the main idea and details in the
narration and write them down.

Students can write some questions that can help them
identify the main idea and details. The main idea of
the narration is a play to scare a winning goal, the
details are the hometown, the emotions, the climate,
the saccer teams, the fact that the teams are tied,
the players.

3. G} Read your narration from activity 2

¥ to a partner. Then, share the main
idea ond details.

Have the students practice reading the commentary
they completed aloud to a partner and share the main
idea and details. The partner can also ask questions
about it using the question words you have been
working with. Then they should reverse roles, giving
everyone the chance to read aloud and ask guestians.

Narrates a sporting event.
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Environment

Choose one of the situations and write o short rareaton. You can use act-wity
for help

f
*  Read your narration. Can you add gnything to moke 1t rmore intense? Ask for the op:rion
of @ classmte if you feel e it

Practice reading yeur narration 11 groups Remernber to use your voice ond body g
lerguage to transrmit emotion

4. Choose one of the situations and write
a shott narration. You can use activity 1
fer help.

Invite students to tell you what they see in the
pictures (a player scoring a goal and a player missing
a goal). Students choose a picture to write their
narration, they can follow the same format as in
activity 1 if they find it to challenging to come up with
their own narration.

5. Read your narration. Can you add anything
to make it more intense? Rsk for the
opinion of a classmate if you feel like it.

When students finish their narration, they can choose
to add more details. You could allow them to mingle
to have others read their narrations and make
comments to improve. Remind them to be respectful.

6. Practice reading your narration in groups.
Remember to use your voice and body
language to transmit emotion.

Finally the students can practice reading their out
loud. Remember this is a fun activity. They should
throw themselves into it, even if it means making
a lot of noise.

Narrating a great event!

Unt 7




Narration of a sporting event

You can have volunteers take turns to read the text
aloud so that you can make sure that everyone
understands what needs to be done. You can ask
students to first write their final draft. You might want
to monitor while they do this so that you may provide
help if necessary. You may also want to encourage
them to think about how they can transmit emotions
{What do they have to do with their voices?). You can
allow time for the students to have a final rehearsal
of their narration,. When each team narrates its sports
commentary, it's a good idea to check that everyone
understood what game was being commented on.
After every commentary you can invite volunteers

to share what they liked the most about their
classmates’ narrations.

Extra Product Evidence 7

if you want your students to work on another project
to practice the narration of sports events, you can ask
them to go to page 113 and follow the instructions to
act out a sports event

Narrates a sporting event.

Narrution of a sporting event

Let s present your work to your classmates.
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Assessment 7

Think and reflect

Before the students start doing the reflection, allow
them time to talk about what they found useful, what
they found interesting, and what they found difficult
to do in this unit.

Remind the students that they have to be honest
when assessing their own progress. You can invite
volunteers to share situaitons in which it helps to
show emotions after they have completed the second
part of the reflection. For the drawing section, you
could encourage students to listen to what their
partner is describing with their eyes closed and then
draw it or ask them to draw as their partner is sharing
the description of histher feelings.

% Narmating a great eventt
Unit 7




Lesson 1

ACHIEVEMENTS '

.+ Explores short historical events.

-« Expresses similarities and differences of
historical and cultural events between Mexico
and other countries.

» Compares historical and cuitural events

Warm up
Do you think school uniforms are a good idea? Would
you prefer not to have to wear ane? Why?

Before each Discover section you will find a
triggering questicn. This question will allow
you to tap into students’ previous knowledge
and work as a quick evaluation tool before you

begin the lesson; it will also allow the students
to prepare for and identify the theme of the
lesson. Work with this question before you
start working with the book.

%_Di\scover
Uhat s history? Uhat historical even's do

You know obout?

1. Work with the whole group. Look at the
pictures. What will this lesson be about?
What things do you know about the 1950s
and 1960s?

To start the ball rolling you could ask them if any of
their family members were alive in the 1950s and
1960s. They could talk about things their grandparents
have told them about when they were young. Have
them look at the photographs and ask them what
they show. Ask them what they know about England
and the US. They could talk about the capital cities,
the language, currency, etc.

2. (“ﬁa) Work with a partner. Read the story.

** Tell your partner if the pictures help
you understand the descriptions better
and why.

It might be a good idea to suggest to the students
that they could look at the pictures and talk about
them before looking at the text. This is a good strategy
for understanding texts even when they contain words
that they students do not know. You could also ask
students if they think the picture lets them think about
the era that the text describes and why.

Reads historical tales to compare

aspects between Mexico and other countries,

My country and its histo
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Warm up
How important are grandparents in your family? What activities do you do with
your grandparents?

W hinkevcio

3. (33) Aead the text in activity 2 again. Discuss and answer the
- questions in pairs.

When the students are discussing the answers to the questions, they can

talk about the purpose of the text being to exchange information about their

grandparents’ schools. They can find out information about life in the 1950s

and 60s from their grandparents and people of the age of their grandparents.

They could also look up information on the internet.

Answer examples: 1. To share information about the past. 2. Inan oid
encyclopedia, etc. 3. Grandparents/parents/aunts/uncles, etc. 4. | think they

were very different because there wasn't as much technology.

4, (“ia) Werk in pairs. Use your own words to
¥ rewrite these sentences from the text.
Students can write sentences like; Children first
started to wear uniforms more than 400 years ago.
Jose Vasconcelos started obligatory public education,
but children didn‘t need to wear uniforms. He asked
his grandparents about their childhood using the

intern%

5. \3}, fAsk teachers or other adults to tell
you about their schools. Make some
notes. Was school similar or different?
€xchange ideas in groups.

In groups the students can write questions to ask their
teacher or other older adults about the schools they
went to. It would be a good idea to warn older people
in the school, for example, older teachers, the school
secretary, a school coordinator or principal, that
students are going to come and ask them questions.
Before discussing their answer in groups the students
should come back to the class and talk in general
about what they found out. Then you could divide the
class into groups to work out how the schools they
found out about were similar or different from their
own school.

v Create

Product: Comic about a historical event
Step 1

You can ask students to get into teams, In their teams
the students can look back over the texts in lesson 1
and locate action words and expressions that refer to
things in the past, for example: All students had to wear
a uniform. Billie’s grandparents went to public scheol.
Suggest that the students keep this list carefully. A list of
action words referring to the past will be essential for the
final product.

READING TIMe€!

Reader's Story

Vela walks again

Track 33

This could be a good moment to use the Reader’s
book. Ask students to read pages 103 to 107. You
can choose to play the audio and ask students to
read along. You can then cali their attention to the
questions under the Reading Section in their Activity
Books and go over the questions and then you can
invite volunteers to share if they find dinosaurs
interesting or not and say why.

Teaching SOS

Remember every time the students work with the
Reader you can encourage them to write new and
usefut words in their notebooks for future reference.

% My country and its history
Untéd




Warm up

Ask students to get in groups of four to practice
saying the rhyme in the previous lesson. Explain that
each student will say a line of the rhyme when it is
their turn. Challenge students to pronounce their lines
as accurate as possible and form the perfect rhyme.
Groups take tums and say the rhyme on your count,
1,2,3. Listen to all groups and decide which group/
groups is/ are the winners.

Remember that befare each Discover section,
you will find a triggering question. This
question will allow you to tap into students’
previous knowledge and work as a quick
evaluation tool before you begin the lesson; it
will also allow the students to prepare for and
identify the theme of the lesson. Work with
this question before you start working with
the book: Do you think a photograph cantell a
story? Why?

Discuss with your students how much
information a picture can give them in a story.
Ask students to telt you why they think a
picture can tell a story, what feelings they get
from the picture and what noises they hear....
pictures talk...

L
*Discover

1. Work with the whole group. Read what
Carlos Miguel and his classmates have
discovered about life in the 19505 and
1960s. Then, discuss the question.

Before the students start, ask them to make notes
about the similarities and differences as they read.
As a class, when they have read the text two or three
times and completed their notes, they can discuss the
similarities and differences. You could ask them where
their families buy milk these days,

Answer example: Sirnilarities: the milk was
detivered by the milkrnan. Differences: the means
of transportation.

2 (‘33)

Work with o partner and discuss.
Imagine that you live in the 1950s.
How do you prefer to get your milk?
Why?Why do you think the way

we get milk changed? Share one
statement each with the whole class.
Encourage the students to talk about the different
ideas about the reasons why the way we get milk has
changed. Suggest they think of reasons to support
their choices. Then their statements can express their
opinions and give reasons when they share them with
the rest of the class.

Reads historical tales to compare
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+Think.
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Let 5 continue working on this units proouct.

Warm up

What do you know about World War [17 When did it happen? Which countries
were involved? Why was it called World War 11? You can use these guestions to
have students discuss in pairs, groups or as a class.

%hinkc_ﬂddo

3. ('3“"6\_ Work in pairs, read their grandparents stories and come up
"W with some questions you can answer with the text.

You can elicit question words and write them ont the board. Ask them to

exchage questions with another pair. Encourage them to find out the meaning

of any words you do not understand. You can refer them to the picture

dictionary on page 122. You can invite volunteers to write their answers on the

board and challenge others to find the answers in the text.

Answer examples: Where did peopte buy their groceries before World War I?
What hiappened to people in England after WWIH?What does rationing mean?

When gid supermarkets appear in the US? When did superrnarkets become
poputar in Mexico? . -

4. Work in groups. Exhnge. your opinions about theinformntn in
the texts in activity 1 and activity 3 and then discuss the questions
below.

You might want to tell the students to answer the
questions individually and then discuss their answers
in groups

| Answer exampies: The only rides were carriages
with horses, now there are also cars. The roads are
- different. Sorne things are similar, for example

peaple stilt buy food, but things are different, the
3 fmmey :s dufferent and some products are different.

Crecn‘e

rJroduct Comic about o historical event

Step 2

Ask students to get into their teams for the product.
They can now talk about different events in the past
and choose one for their comic. Ask them to make a list
with questions that they can ask to find out mare about
that historical event. Students can a graphic organizer
with questions about the historical event they chose,
You might need to review what a graphic organizer is,
elicit examples from students. You can even ask them
to draw examples of graphic organizers on the board.
You might need to help them come up with a design for
their graphic organizer. Make sure the students keep
their notes carefully because they will need them for
their final comic.

Llnks

YGU can ask students to access the web page in
" the box to read about different history topics they
‘can use for their final product. You can ask them to

. browse the web page and make notes about their
favorite historical events so that they can share

_ those notes with their tearn and then work together
to choose a topic they &l agree on.

BEFIDING TIme!

Reader's Story

Vela walks again

Track 33

This could be a good moment to use the Reader’s
book. Ask students to read pages 108 to 112. You can
choose play the audio and ask students to read along.
You can then call their attention to the questions
under the Reading Section in their Activity Books and
go over the questions and clarify any doubts. You can
ask them to discuss these guestions in pairs or groups
and share their ideas with the rest of the class.

Teaching SOS

it right be important Tor you to discuss with your
students what comics are, what their elements are
and how they could make one. i possible, look
for comics on newspapers of magazines. Some
students right be famitiar with corics, so you
coutd ask them to bring some comics to class so
you can all took at thern, You might want to point
ouf that comics represent scenes with images and
‘complernent # with text, soit is important to write
good descriptions so it is easier to come up with
. accurate illustrations for their comics.

% My country and its history
L~z 8




Beats! =,

Lesson 3

Warm up

You can write the following questions on the board:
What were your favorite toys when you were young?
What do you enjoy playing around with now? And you
can form groups and have students discuss them. You
might want to share your answers to these questions
too,

%Discover

Ask students what countries they think Mexico shares
history with. Ask them what that has meant for the
development of Mexico,

1. listen to and read the monologue. Then,
come up with some questions about the
text. Next, exchange questions with a
partner and answer them.

After the studentss have read and listened to the
monologue, they could write their questions about
the text in their notebooks and then ask the
questions to a partner to check that everyone
understands the text.

Answer examples; What toys did old people ptay

with? What games did they play on parties? Which
were his favorite toys?

2. listen to what Billy's grandpa says and use
your own words to write some sentences
about it. bt 22

After they have listened, they can write sentences
about what the grandfather said and share their
sentences with a partner to check that they both have
the same information

Answer examples: There weren't computer games.
Toys were inspired by TV shows. He had a toy that

stretched. His favorite toy was the pogo stick. His
sister liked her hula hoop and her Barbie.

Reads historical tales to compare

%’DiSCO‘ iF' Wiy s history 3o impordont 1o @ country?

1. Listen to and read the manciogue. Then. corme up with some questions about the v
and discuss thern with a partner. -PI

Chiidran of today end children in

the 19505 ond 1960s played with
different and sivular foys Look at
what the grandparents hac o say
about thair chikihosd toyi.

Larios Migue 5 Grandiother (Meviod High Fen Gornes wepen F aroend  put Zur

H0ye T wE (GHG Tven e JuTielves TKe M SpiRnng TOPS ahd Dinghots vee 30
wved the yo-yos and had natune conpetihueg (nvhes and addbrs and urtery sere
fovgehes wor parties TN wert B of WOOHN “HyE R brotk and dusts The poite
wrerHers came aut 0 He 1905 Thast wene my favir-tg My stber had o colecmon
of plosne poper mnche panted doels ond @i gl had feo rets L cowkd Guoun forever
but now s -Tys ane consdered ari trafls’ and don £ qer me shurbea on e
comes we pinyed T declare war cyurst ©

Lo

. Listen ta what Billy s grondpa says and use your own words to kHrz
write some sentences about it

cultural aspects between Mexico and other countries. \




Literary and Ludic

Community

©Think.

8. wark with & partrer. Read the paragraph and ther corme Up with sorne guestions i;’
you cauld osk your grandparents about the toys they played witn

Tullan ¢ Grandresmer (Ensland) We gt have al thoie
gudgets yaw hast now wen T owir young [mmes wet
cinnging Dot we skl piayed weth e sanre Hings froes e
pose ik du s My orobher nod rap guns 6ad the reguinr
Pay-aoh My fQvorite tuyg weee e Sprogrosn wnd the
vrew Muter win mar Lo fob Dol ot v wie d
ToORY, yd W WL Tety Hans

4. Make o st of toys played with 10 the 1950s and a list of toys played with today. 3

TR

Step

C:reo o Comi: ahiout o historicol event

Let s contirue working with your product.

be M
LT A e
[RURNTYREIY

e

e

Ui &

Warm up
Do you ever look at comics? Did you ever read them when you were younger?
Which was your favorite comic then? Which is your favorite now?

‘Hhml&qnddo

3. (a;j Work with a partner. Read the paragraph and then come up
- with some questions you could ask your grandparents about

the toys they played with.

After they have read the text to give them ideas, they make a list of questions

about toys in the past that they could ask their own grandparents. They should

share their questions with another pair and add to their list of questions if they

want 0.

Answer examples: What did you play with? What was your Tavorite toy?

4. &% Make a list of toys played with in the
1950s and a list of toys played with
today. €xchange ideas in groups.

After they have completed their lists they could talk
about which toys have not changed much over time.

+ Create

Product: Comic about a historical event

Step 3

Students get together with their teams for the
product. Ask them to take out their work form the
previous session, They can now make a chart with all
the aspects of the event they chose. Then, ask them
to begin planning their comic and their presentation.
Remind them that details will make it easier for

them to come up with precise pictures that will help
them illustrate short sentences. The students could
decide whether they are going to write their comic on
construction paper or folded bond paper, To make it
look like a comic they could divide the space up into
squares, illustrate each square and color it. Then they
can plan what they will write under each picture in
the comic, describing the cultural scene from the past
that they chose. This is a good moment to go around,
helping them to make corrections in writing and
punctuation. Provide any needed help.

READING TIMe!

Reader's Story
Vela walks again

Track 33

This could be a good moment to use the Reader's
book. Ask students to read pages 113 to 116.

You can choose play the audio and ask students to
read along. You can then call their attention to the
questions under the Reading Section in their Activity
Books and go over the questions. Then, you can
discuss them as a class.

% My country and its history
Unit &




%-’R;ev«iew %Revécéi. “

wOI'ITI Up 1. ‘work in pairs. Discuss the questions ond write dawn your ideas.
Is it interesting to learn about the past or do you think Tt D etteese e tent e BT
we should just forgot about it?

(ss) Work in pairs. Discuss the questions

and write down your ideas.

You can go over the instructions along with students.
and make sure they understand the question. Form
pairs and encourage students to share their ideas
answering the question and make notes.

Answer examples: There weren't headphones
before, i the past, people couid ordy listen to the
radio. etc.

Get together with another pair and

2. (5
L] H 2. Get together with ancther pair and exchange your lases. Talk about the things -
z:chnngc your ideas. Talk about the that used to be true in the pest but thot ore no longer true or no kenger happen, 8‘

things that used to be true in the PnSt 3 Draw o picture to represent how pecple listered to music i the post and ancther \-g
but that are no longer true or no one to represent how people listen to music now. =
longer happen.
Ask students to get together with another pair and
exchange their ideas. Ask them to talk about the
things that used to be true in the past but are no
longer true. Monitor and help as needed. You can
invite volunteers to share their ideas with the class.

3. Draw o picture to represent how people
listened to music in the past and another
one to represent how people fisten to music
now.

Now, ask students to draw a picture to represent how
people listened to music in the past and another one
to represent how they listen to it in nowadays. You
can invite velunteers to share their drawings with the
rest of the class.

Reads historical tales to compare
cultural aspects between Mexico and cther countries. \




Literary and Ludic

Community

4. Look ot tha pictures of the toys and games fram tha 1950s. Circla the anes
that are still used todoy.

Hopsceich Tey cars

View ~mafar

5. Work in groups. Discuss end make o list of things that are still the sarne os In the
post Wy do you think thess things ore stil the samae? Do you think they can
changs in the future? Why?

&

4. Look at the pictures of the toys and games
from the 1950s. Circle the ones that are still
used today.

When the students have completed the exercise, ask
them to get into groups and talk about whether they
played with these games when they were younger. Do
these toys look the same now or very different?

5. Work in groups. Discuss and make a list of
things that are still the same as in the past.
Why do you think these things are still the
some? Do you think they can change in the
future? Why?

Form groups and ask students ta discuss and make
their fist with the things that are still the same as in
the past. Encourage them to discuss the questions
and make more notes. Invite volunteers to share their
ideas with the rest of the class.

For homework you could ask the students could
research the history of one of these toys to tell the
class about.

Answer examples: Some toys are still the same.
Fruits and vegetables are still the same. etc. | think

they are still the same because chiltdren still like the
toys,

My country and its history

;Uni: 8




Comic about o historical event

You can decide if you are going to give students some
time to prepare their comics during this session or
ask them to do it beforehand. To get their products
ready, students can copy the texts that they edited
and corrected last time under the pictures in their
comic, and decide on a title and write it at the top.
You can encourage them to decide the order the
group members are going to read the comic in to their
classmates and rehearse reading the comic. In the
Show and Tell session they should be ready to answer
questions on the topic of their comic if necessary.
Remind them that they can ask questions about the
topics in other comics as well.

Extra Product Evidence 8

If you want your students to work on another project
to get more practice identifying and comparing
cultural events, you can ask them to go to page 113
and follow the instructions for the recreation of a
historical event.

Reads historical tales to compare

cultural aspects between Mexico and other countries.

Comic abaut o histaricol event

L et 5 present your work to your classmotes.




1. Answier the questions.
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3. Cornpiete the diagram with your partner using the ideas you sxchonged.

My pariner

Fthink ... thinks ...

Literary and Ludic

Community

Assessment 8

Think and refiect

You can read and clarify the instructions. Explain to
the students that this is not a “test” but a way for
them to think about how they learn. To complete the
second part, you can read slowly and clarify doubts.
When they have finished reflecting on the second
section, ask them to find someone to share their
ideas with. You could walk around the classroom
monitoring their discussions as they wark to complete
the diagram to figure cut what they agree on and the
different ideas they have. You can invite volunteers

to share what they agree and disagree on. Invite
different volunteers to share why they think it is
important to be able to talk in English about the past.

)'[ My country ond its history
Unit 8




ACHIEVEMENTS :

« Collects information about jobs or professions
_ = Explores reports about activities
; = Writes information about jobs and professions
to make a report

Warm up
Do you like making things? What do you like making?
Tell your classmates about it.

What do you want to do when you grow up?

%Dlscover

You could write the jobs the students mention on the
board. Then the students can copy the jobs into their
vocabulary notebooks.

1. Work as a whole group. Look at the
pictures and read the descriptions. Discuss
which picture represents each description.

You could read the descriptions aloud so that the
students can concentrate on listening to you and
thinking about the jobs as they look at the pictures
and match them to the jobs. It will make the task
easier. Answers from top to bottom are: Carpenter,
electrician, solar energy technician, baker.

2. Share with your partner if you find any of
these professions interesting and why.

You could help them share their opinions by sharing
your own first and inviting them to say if they agree
or disagree with you and then sharing the ones they
find interesting.

3 ('3&} Work with a partner. Discuss the

~* questions below.
After the students have discussed the questions with
a partner, they could share their ideas with the rest
of the class. For example, the text is for finding out
about certain jobs. You could find this kind of text on
the internet or in brochures at school. Finally have
them look through the text and underline words that
describe jobs and professions, for example "skilled
professional’, 'technology career’, etc.

What do they do?

<
Disco

Aot o3 you want % do whetl you grow up?

1. \work o5 0 whole group Loox at the plctures and read the descrintions Dlscuss which
vitture represenis sach aescrption.
Sorimatud ol B Te ot
tol s s Bl F e
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2 Share with your partner if you find any of these professions interest g ond why.
2. work with u purtner. Discuss whot the questions below. ﬁ
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4, Get together with oncther parr and exchanga ideas. Discuss the meaning of the s
wards you under.ned. Why de you constdar they describe g job or profession?
What stner thing can these words be used for?

3. Wnat ubs or professions do you knew Write sorne obs or professions that you consider
ore representative of your country

5. Gst tagether w.th o partner and exchange the jobs ond professions you came up ii
with, Then think about hew you can describe sorme of these [abs or professions i
Describe at lpast two Shore your descriptions with the rest of the class.

Step

GGC :7 Wustroted Report

- Mow b e ko Begin workng onth s
units product an viustrated report abaut
Jabs and profesions.

inkego

Warm up

Ask the question: What do you think is the difference between a job and a
profession? and encourage students to discuss it in pairs or groups or you
could do so as a class.

4, j{g Get together with another pair and exchange ideas. Discuss
the meaning of the words you underlined. Why do you
consider they describe a job or profession? What other thing
can these words be used for?
The pairs can get together with another pair to exchange ideas on the words
they have underlined. Or it might be a good idea for pairs to circulate in the
classroom, exchanging ideas with all the other pairs.
5. What jobs or professions do you know? Write some jobs or
professions that you consider ore important in your country.
Give the stuclents time to make 2 lists: jobs and professions. You might have to
help them with vocabulary. Write the words on the board so they can add them
to therr vacabulary notebooks. You could ask the students to say why these jobs
and professions are particularly important in Mexico. For example: oil rig workers.

Academic and

Educational
Environment

4. Get together with a partner and
exchange the jobs and professions you
came up with. Then think about how
you can describe some of these jobs or
professions, Describe at least two, Share
your descriptions with the rest of the class.

Working with a partner the students can choose
one job and ane profession from their list and work
together to write a description to read out to the
class. For example they could write about an English
teacher. English teaching is a profession. An English
teacher has to know English very well, He or she has to
know how to pass their knowledge on to their students.
They should like teaching and make their classes fun so
that their students can learn. etc.

" Create
Product: lllustroted Report

Step 1

You may want to go over the text along with students
and clarify any doubts. Then, you can ask them to get
into groups to work on their praduct and begin talking
about the jobs and professions they know. You may
want to draw a chart on the board so that they may
use it as an example. If they are in any doubts about
the difference you could tell them that a profession a
vocation based on special educational training. A job
can often be short term andsomething a person does
because they need moneyin order to live.

Link

You can ask students to access the web page to
read about kids dream jobs. You could askthem to
write dawn if any of those jobs are their dreamn jobs

and, if not, vou can encourage them to write what
their dream job is 50 that they can share it with the
est of their classmates.

fleading Time!

Reader's fact What a job!

Track 34

This could be a good moment to use the Reader’s
hook. Ask students to read pages 117 to 121. You can
choose to play the audio and ask them to read along.
You can then call their attention to the questions under
the Reading Section in their Activity Books and go over
the questions and clarify any doubts. You can ask them
to discuss these questions in pairs or groups and share
their ideas with the rest of the class.

Teaching SOS

With the reader it is usually a good idea 1o have the
students took at the pictures before they do the
reading as the visuals help comprehension. Don't
forget to remind the students to add new words to
their vocabulary noteboaks.

UWhat do they do?

%Unr @




Lesson 2

Warm up

Talk about the important workers in your community.
Who are they? What do they do? De you know any
of them?

%‘_DLscover

The students will come up with their own ideas,

but in case they are having trouble, a report (in the

context they are going to be using it} is a spoken or
written account of something that one has observed
or investigated.

1. Work as a whole group. Do you know
these professions? What are they? What do
the people in these professions do?

Give the students time to look at the pictures before
they share their ideas. You can ask them if they have
one of these professionals in their family ( teacher,
vet, nurse).

2. ("ga) Work with a partner. Read the title

= and subtitle of the report and predict
what it is about.
Students should share their predictions with the rest
of the class.
3. (g‘) Listen to and read the report. Then,
=+ in pairs talk about the purpose of this

report. How does the author present

her ideas? »l 23
Have the students close their books and listen to the
report. Then they could say what they understood.
After that they could apen their books, listen again
following the text, and checking how accurate their
comprehension of the spoken word was. Make sure
that all the students understand that this type of
report gives information in an informal way and
students and clients are talking about the way they
see the professionals from personal experience and
that it is important in all professions how workers are
perceived by others,

SCON i+ What do you think reparts ore? What van we uee
' thom for?

1. \Work o3 a whole graup Do yau know thess professions” What ore they? What da the
people .n theve professions do?

2. \work with a partner. Read the title ond subtitls of the report ond prad:ct what t &
15 about

3. Listen to ond read the report. Then. In pairs tafk coout the purpose of “ H*"
this raport. How does the author present her ideos? -
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Registers information to elaborate a report about a job or profession. \




Academic and

Educational
Environment

i They answer telephones. They centact parents, etc.)
Educational Where does the music teacher work?, etc. After that

s a— h
Think: i = they can ask and answer questions about the teacher,
£, Use your own words to explain what the author of the report soys about the three the vet and the m‘”:SE' . .
differentprofessors R 6. lers. Work in groups. Think of a job or
. ) profession that you know well. Then,
- — e s e take turns to ask each other questions

about the profession you chose. Moke
an effort to answer the questions your
teammates ask.

3 Gat togather with a portner and exchange yoor wo from octuity 3 Toka turns 8 Encourage the students to think of other professions
et e ok epiiemons T e T quettee @ and jobs that have not been talked about in class.
e e ey e e They could write on a sticky note, for example, ‘I am
) .:':; :‘;'; Where da they a mail carrier’ and stick the note on their sweaters
* profession? . _ dothis job? Then they can work in groups or even better, walk
L T people do? o around the class, go up to someone to see what their
profession is and start asking questions, for example:
LRI e iy Where do you collect the letters? Do you work at the
Why da people Who do the Who do they post office? What equipment or special clothes do you
|, protession? work withs wark with? need for your job?
e, 2 e -
_ P’
e T ® «Create

to enswer the questiuns your tearmmates ask.

Product: llustrated Report

Step 2

You can go over the text along with students and
clarify any doubts. You can then ask students to get
into their product groups to decide how, when and
where they will research information about jobs that
interest them. You might want to remind them to
make notes on these. You coulfd talk about possible
sources of information.

Step
Crec Wiustrated Report

Lats contine workong on thes unit's product

Reading Time!
Reader's Fact What a job!

Track 34

This could be a goad mament to use the Reader’s
sy book. Ask students to read pages 122 to 126. You can
‘%Thlnkanddo choose to play the audio and ask them to read along.

You can then call their attention to the questions

under the Reading Section in their Activity Books and
go over the questions and clarify any doubts, You can
ask them to discuss these questions in pairs or groups

Warm up
Play "What is my job?’ Give the students time to decide on a job or profession
and write notes to describe it without mentioning the name of the job. o :
They take turns to describe the job using their notes. Can their classmates and share their ideas with the rest of the class.
guess the job? :

4. Use your own words to explain what the author of the report says Te'QChmg SOS

about the three different professions. To decide on the procedure to follow to gather the

Before the students start you could suggest they read through the report again. UGN IR TG MY TR IR T R L]
questions with students:

Answer exampies: Teacher: Me is funay and nice. He does a good job.
Veterinarian: She treats pets and farm animats and teaches owners how to
keep thefr animals healthy. Nurse: He takes care of kids and when he is at the
hospital, foltows doctors instructions.

What information do | need?
Do | need to go to the library?
Do | need to interview or observe people?

P Do | need to use the Internet?
5. (36) Get together with a partner and exchange your work from How do | record the information.

activity 3. Take turns to ask each other questions about the

professions. You can use the questions below as a guide.
Before starting this activity you could have the students practice questions by
getting them to ask each other questions about the people who work at the
school, for example: What is the name of Miss Gonzalez' profession? (She's a
sports’ teacher) What do the people in the office do? (They keep records.

]/ What do they do?
Unit @




Lesson 3

Warm up
Have you ever been on a farm? Was it a crop farm
or an animal farm? Share your experiences. What

products in shops come from farms?

g;‘ll)Jsc:over
1. Work as o whole group. Discuss. What do
you think these professionals do?
Give the student time to look at the photographs and
to read the names of the jobs and professions. The
answers are to be found in the texts in this unit.

2. o' s, Read the paragraph and identify the
underlined words. In groups, talk
about what these words are for. How
do you know? Share your ideas with
the rest of the dass.

The students could read the text first and find out if
they were right in what they thought an agricultural
engineer does. Individually they should look at the
underlined linking words and decide what they mean
and what they can be used for (to join sentences/to
expand on the information). Then they can discuss
how they are used in groups.

3. ("3;‘; Work in pairs, read the sentences and

~ choose the one you like best. Write a
sentence to explain why. Then, share
and discuss with the whole class.
Answer the questions below.

The students will probably decide that the second
sentence is more formal, but the first one is more the
sort of thing they would say themselves, because it is
more informal.

Answer example: | like the second one best because

it is simpler and better for my age group.

E!"JSCO o Wit sonvou gt £ su e bornard o dhout o
bame Y Mo G yow shoea B et othens?

1. work asa whole group. Discuss what do you think these professionals do?

Z. Read the peregraph and sdentfy the finking words. In groups. tolk about whot
these words are for. How do you know? Share your ideas with the test of the class 8
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3. Wwaork in puirs. sead the sentences and chooss the one you e best. Wite a
sentence to explain why Then. share and discuss with the whale class. Answer the
questions below

S CR . P T P

Registers information to elaborate a report about a job or profession. \




Academic and

Educational
Environment

[ 1

3. With your portner, chaose a tle from the box to give to your report. Present your work to
your ciass and give regsons why you chose the tite you gove yout report Moke notes
in your noteback about detalls others mention
. - v

Step
~
e Hiugtruted Report
. Qgﬂu‘ig
Let s contmnue werking on this Lrit s croduch, . ey
e .o 3§
Fin®

hat ol oo ket ¢ )

[ N e e e - -
b gtz 2z
unty 5

Teaching SOS

To hetp students decide on the structure of their report, you coutd eticit or
share some cormnmon elements of written texts.

Title, an infraduction, information {findings, details, etc.), conclusions. One
way for students to wiite their first draft is to write the title of each section

their report will include and write down the information they want to include
under that section. When they read their draft, they can make changes and
either delete ar add information.

Remind them te check grammar, spelling and punctuation.

fhinke-clo.

Warm vp

If you decide to be a farmer when you grow up, what kind
of farmer would you like to be? Which animals would you
like to have? Which crops would you like to grow? Why?

4 (”58') Read the report. Then, in pairs report
> discuss what is missing.
Call students’ attention to the report. You can have
yolunteers take turns to read it aloud. Then, form pairs
and encourage them to think about what reports
should include. You could make a list on the board.
Then, have students say what is missing.

Answers: Missing: The title. Circle the two pictures

with scientists.

5. With your partner, checose a title from the box
to give to your report. Present your work to
your class and give reasons why you chose
the title you gave your report. Make notes in
your notebook about details others mention.

You can go over the titles along with students, Then,

ask them to work with their partner to choose the most
appropriate, Encourage them to justify their answer. Elicit
answers from volunteers, Check and correct as needed.

| Answer exarnple: Biological farming /The Science of
Farming, etc. | chose it because the text explains..,

Create
Product: lllustrated Report
Step 3

You may want to go over the text along with students
and clarify any doubts. Then tell students that they can
use the jobs and professions on the lists they made

and check the information they have on those jobs. You
can then ask them a draft version of your report and
then write it in sections on the construction paper to
create their report. You can encourage them to make
illustrations an pieces of papers and color them, or find
photographs in magazines or on the internet. You can tell
them to stick pictures in the right places on your report.

Reading Timel
Reader's Fact What a jobl

Track 34

This could be a good moment to use the Reader’s
book. Ask students to read pages 127 to 130, You can
choose to play the audio and ask them to read along.
You can then call their attention to the questions
under the Reading Section in their Activity Books and
go over the questions and clarify any doubts. You can
ask them to discuss these questions in pairs or groups
and share their ideas with the rest of the class.

Teaching SOS

As a fun extza, you could have a competition in
ctass. Everyone stands up and strikes a pose. See
wheo can last the longest without moving.

%Jnt‘?

What do they do?
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1. (aa) Look at the pictures. tn pairs, talk
-+ about the profession that deals

or takes care of them. How do

you know?
Have the students talk about the pictures, the types
of animals and the age group of the people in the
pictures and their relationship to each other before
they talk about the profassions.

Answers: Vets and doctors.

2. @a) Now, with your partner write some
- sentences to explain how they do
their jobs.
Have the students change pairs, so they are not
always working with the same person. You might have
them talk about the things that vets and doctors do as
a group before they write brief paragraphs in pairs.

Answer examples: Vets take care of animals. Vets
check anirmals. Vets help pet awners. Doctors take

care of people. Doctors help you when you are
sick. ete.

3. €xchange ideas with the rest of the class.
When they read their paragraphs to the rest of the
class, make sure that there is enough time for a
questionfanswer session on what the pairs have
written, e.g. someone could say they disagree with
something a pair has written and explain why.

AR W

%Rewit. 4

1. Look ot the picturss. In pairs talk about the profession thot deals or takes care 8;
of thern How do you know? A

2. Now, with your partner write some sentences to explaim how they do ther obs. i;

3. Exchange idecs with the rest of the class.

Registers information to elaborate a report about a job or profession.

ory W
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4. (2'a} In pairs, write a short report about

Acadamic and

Fduoalional one of the professions on the previous
poge. Choose one. In your notebooks,
4. In poirs. wite a short repart about one of the professions in the previous page. 4 4 3 H
Chotse one In your notebocks. white down some questions that you con use to 3 write down some qUGStlo.ns that I..IOU
find out mors irfarmation Answer the questions. can use to find out more information.
8. Use your nforrnotion to wiite a raport with your partner Remernber to include a 8 Answer the questions.

title ard an tiustration. Share it with the rest of your cliss. In pairs you Couid aSk the students to write questions

about a profession and then the pairs give their
questions to anather pair te answer. They can look

- back at the lessons in this unit for ideas to write their
- questions. Some pairs might want to research the
information needed to answer the questions, which
they can do if there is a classroom computer.

5. @5} Use your information to write a report
with your partner. Remember to
include a title and an illustration. Share
it with the rest of your class.

When the questions have been answered, the
students can write a short report with the information
they have found cut. Remind the students that they
have to add a suitable title and illustrate their report.

f{ What do they do?
Unit @




Hiustroted Reporct

v Lets gresent your work ta your clossmates

lllustrated report : o
Once the students are in their product groups, ask L T
them to carefully check their reports and make any e e g4 s
changes they think necessary. They might want to pay T wanacw s
special attention to spelling and punctuation as this N
is a written report. You might want to decide how you T e
want them to present their reports, perhaps you can - S
have the groups take turns to stand at the front of the ) o T
classroom, display their reports and take turns to read o
them aloud. You may also want to ask some gquestions TN T
of you can encourage their classmates to do so. Once R T
all groups have presented their illustrated reports, they
could fix their reports onto walls around the school

for everyone to see and to get work information from.
Of course they should check with you before sticking
up their reports so that they are displayed in the most
advantageous place for everyone to see them, like in
the reception area, at the school entrance and in the
library if the school has one. Tell the students they . &
might like to share their report with their family and
friends. tt is always a good idea to involve the family,
as then people at home will support the students in
their English studies.

Extra Product Evidence 9

If you want your students to work on another project to
get more practice making reports about jobs, you can
ask them to go to page 114 and follow the instructions
to make a presentation of their favorite job.

Registers information to elaborate a report about a job or profession.




Let s reflect! Follow the instructions to assess your learning progress.

1. Comprete
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2. Now think of the following questiors. Exchange ideas with o partowr.
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Academic and

Educational
Environment

Assesssment 9

Think and reflect

As always remind the students that reflection only
works if they are really honest in their answers. You
may want to go over the statement and questions and
clarify any doubts. Encourage them to think about
their answers before writing them down. When they
get to letter f, encourage them te think about their
final product for this unit and check the elements that
they included in their illustrated reports.

Encourage them to think about real life as they
complete the second part. As they finish, they can

get together with someone else to exchange ideas.
Exchanging ideas can enable them to think more pro-
actively as they swap ideas. Invite volunteers to share
some practical uses of reports or perhaps other classes
that might ask them to hand in reports.

What do they do?

%Uﬂft Q
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Lesson 1

+ Listens and explores warnings in public places
i = Understands the general sense and main

1 ideas in warnings

* Expresses warnings.

Warm Up

This is the fast unit in the book. You may want to say
that because it's the last one they need to give it all
they've got. To introduce the lesson you could talk
about how sometimes we can avoid accidents if we
follow rules. Perhaps you could share a personal story
that is pertinent. Then you could ask them if anyone
would like to share an incident where if rules were
followed an accident would have been avoided,

%Discover

1. Look at the pictures. In groups, discuss how
you can stay safe in these places. Make
some notes in your notebook and then
discuss with the whole class.

Ask students to look at the pictures and talk about
how they would keep safe in those places. You could
give an example for each to get them on track. In

the first picture, the pool, you could say you wouldn't
run because it can be wet and slippery. In the second
picture, the restaurant you could say that you would
keep your chair tucked in so other people passing
behind you won't fall. in the third picture, the
supermarket, you could say that you wouldn’t pick the
fruit from the bottom of the pile so the rest don't fall
and hurt someone. Tell them to write their own ideas
in their notebock. When they are done some students
can share with the rest of the group.

2. Work with a partner. Look at the signs.
What signs do you think you can see in
each place in activity 1?7 Who should follol.u
them? Explain your reasons.

Read over the instructions together. Students need to
get into pairs, you could decide on the pairs or have
them choose a partner. You may go around and offer
assistance to those who get stuck. At the end of a
period, you could put a table up on the board and ask
them where they would put those signs up, why and
who should follow those instructions.

> ,
foisco.

What Is g sofety pluce? How do ynu keeo sote?

1 Look ot the pictures. In graups. discuss how you can stay sofe In these ploces. Make some
notes n your notabook and then discuss with the whote class.

2. \Work with a partner. Look ot the signs. Wwhot signs do you think you can see .
i each piaee in activity 17 Who shoukd follow them? Exgiain your reasons. &;‘
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Understands and expresses warnings and prohibitions. \
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Yibink .
3. Workwthao partner Look ot these safety $arards, Soy what the hazard is.

B I e A L L

%. Lock at these words. i1 which country do you think they are used?

iresway motorway cinemg movie lheoter
. .__l'_.‘—*‘-" - . \ o —————
car park ; theater {hegire + parking loi _:

LA,
uies

3, \work witr a partrer. Read the sentences 1n activity 3. Dec.de whnich worning signs you
would set up nithe arsa of the hoza-ds. Wite the sentence rurber below the sign

1
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W hinkecio

3. gé) Work with o partner. Look at these safety hazards. Link the
= hazard with the sentences.

Form pairs. Ask students to look at the safety hazards and discuss with

their partner which word represents the hazard in each sentence, Monitor

and provide any needed assistance. Elicit answers form volunteers, Check and

correct as needed,

Answers: 1, litter can make cars skid and provoke accidents. 2. share the road
with horse-drawn carts, 3. cars go into work area. 4. potholes no warning signs

cars fallin, 5. thousands of electrical tines together on one electric post. 6.
bicycle riders in front of traffic causing congestion and accidents.

4. Look at these words. In which country do you think they are used?
Go over the words along with students and as a class discuss where they are
used. What strategy did they use to figure this out?

Answers: USA: freeway, theater, movie theater, parking lot

UK: motorway, car park, theatre, dnema

5. "} Weork with o partner. Read the
= sentences in exercise 3. Decide which

warning signs you would set up in

the area of the hazards. Write the

sentence number below the sign.
Students work with a partner. Ask them to read the
sentences in activity 3 and choose which one they can
choose to put up at a hazard area, Remind students to
speak in English. Then, invite volunteers to share their
ideas with the rest of the class.

Answer example: The sign of the person littering for

number 1.

* Create
Product: Warnings

Step 1

You can ask students to follow the instructions and
get into teams of four. Then, you can ask them to
make a list of warnings and signs. Tell them they can
use the ones in this lesson. Encourage them to add as
many as they know. Remind them to keep their work
for the next session.

Reading Time!

Reader's Story

Banana splits

Track 35

This could be a good moment to use the Reader's
book. Ask students to read pages 131 to 135. You can
choose to play the audio and ask them to read along.
You can then call their attention to the questions
under the Reading Section in their Activity Books and
go over the questions and clarify any doubts. You can
ask them to first discuss these questions in pairs and
then share their ideas with the rest of the class.

Teaching SOS

As this is the tast unit in the book, you may wani to
take the opportunity to acknowledge their efforts
in staying with the program. Let them know that you
are aware of how difficult it has been for all of you
and this unit shoutd be more satisfying than all.

Carefull

f{UﬁIt 10
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Lesson 2

Warm Up

There are general things that one can do to keep safe.

For example, when you cross a busy street you look
both ways before you cross. You should ask students
to give other examples of general safety guidelines,
Use this as an introduction to then go on to more
specific safety guidelines in school.

?Dj_scover

1. Work as a whole group. Discuss.
Read over the instructions together as a group.
Continue from the warm up and talk about safety
measures from school, the general cnes and the
more detailed ones pertinent to your specific school.
Remind them of the importance of them in case of an
emergency, for example, an earthquake. Discuss with
the group.

2. (s s\ Listen to and read the teacher's
announcement. Then discuss the
questions in pairs. Yeu can write
down your ideas in your notebooks.
>l 24
Students should get into pairs. Tell the students you
are going to put an audio of a principal talking to
the students on the first day of school coming back
from the summer holidays. They should read the
announcement along with the audio in silence to
better understand.
Then in pairs, they can discuss the answers to the
questions and write them in their notebooks. When
most students have finished the ones that feel
confident engugh may share with the group.
While students are in pairs discussing and answering
the questions you may want to ask the students
if they need any clarification of meanings in the
narration and check in they are on task.

Answer examples: - Mr. Basurto shares warnings.
1 think they are important because they heip keep
children safe. He makes an announcement because

children just returned from holidays. | don't run or
push and | don't eat or drink in the hattways.

Discgs, 7 What 1s the differerce betwean o safety megiure
and 2 sofety hazara?

1. Work as a whate group Discuss,

Wt b U ietet L Muotares 10 Gt 1wt enge F

aewe . Ae P

2. Listen to and read the teachers announcament. Then discuss the f“
questions in pairs. You con write down your ideas in your notebooks. ﬁ \_’I
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Understands and expresses warnings and prohibitions.




3, Work with a partrier. Look ot these signs. Where do you sae them? Why are they

inthose places? Write down your ideas.
SAFE SCHOOL
. g NOTICE

STOP

WORDING
HERE

= i FIRE
| Shoviva | EXIT

SLIDING |

g

4. In groups. sxzhange your ideas. Then, think about the words ar phrases thot ore
port of the signs. Whot do they mean? Are they all the same? Which signs must
you follow? \Which sigrs ask you to be carsful? How do you know? \What daes
forbidden meun?

&
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Let s cont.nue working on thus unit s product.
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fhinkecio
Work with a partner. Look at these signs. Where do you
see them? Why are they in those places? Write down

“ @
your ideas.

You could ask students to stay with the same partner they were working with,
in the previous exercise to save time, unless there is time to spare. Go over the
instructions with the students in case they have questions.

You may want to help the students to organize their notes by showing them
how to make a table with the information the questions ask for.

Answer examples: Sormne signs § can see 3t school, on the street, at the movie

theater, etc.

4. In groups, exchange your ideas. Then, think about the words
or phrases that ore part of the signs. What do they mean?
Are they all the same? Which signs must you follow? Which
signs ask you to be careful? How do you know? What does
forbidden meon?

Family and
Community
Envirenment

Now ask students to get together with another pair
and create a group. You may want to go over the
instructions with the whole group before they start.
They should now look at the signs again and share
between pairs what they wrote down. Then in their
groups, they can look at the words or phrases on the
signs and talk about their meaning. They need to see
the differences and similarities between them and then
see if there are some that are more important to follow
or not. For example, the use of color, red has a definite
no and green is more of a suggestion to follow. You
should make sure they understand that forbidden is
something that you can’t do or is not allowed.

You may want to walk around to aid any group that

is having difficulties and make sure they are speaking
in English.

Answer examples: The words sometimes explain
or clarify the signs, they aren't all the same. You

should follow all signs. Forbidden means that itis
not allowed.

Create
Product: Warnings

Step 2

Students can now continue working on their product
for unit 10. You can ask students to now get into

the groups for their product. You can go over the
instructions and clarify any doubts. You can tell them
they can look back on this lesson if they need to. You
may want to ask them to take their list of warning
signs out from last class and add what they are for and
who should follow those signs. Ask students to put
their wark for the product away safely for next class.

Reading Time!

Reader's Story

Banana splits

Track 35

This could be a good moment to use the Reader's
book, Ask students to read pages 136 to 140. You can
choose to play the audio and ask them to read along.
You can then call their attention to the questions under
the Reading Section in their Activity Books and go over
the questions and clarify any doubts. You can ask them
to discuss these guestions in pairs or groups and share
their ideas with the rest of the class.

Teaching SOS

Students might find some vocabulary hard. An
question/answer session coutd be heid. A student
raises their hand and says the word or phrase
she/he didn't understand and a student who did
understand can explain it to the group. It can go on
untit att doubts are clarified.

Carefult

f{u“it 10




Lesson 3

Warm Up

You could go back to the previous lesson by asking
them why signs are important. You may want to add
that we don't always have someone to tell us what to
do in case of an emergency and we need to be aware
of signs which can help us.

1. Has there ever been a natural disaster in
your area of Mexico? What was it like?
What did you learn? Share your ideas with
the rest of the class.

Give a moment for the students to look at the
pictures. Then you should go over the questions

with the students. This can be a difficult but moving
conversation with the group. You should be aware of
their feelings. After talking about Mexico and natural
disasters you may want to talk about some more
renowned international disasters like the wildfires of
California in the US.

2. Work with the whole group. Read the
poragraph and say what it is about. Next,
read the underiined sentences. How are
they related to staying safe?

Students should get into teams, One person in the
group should read the paragraph out loud and the
rest should read ateng silently. Then they may go back
to the underlined sentences. Gne person could read
the fist one and students should discuss how they
are related to staying safe. For example in the first
underlined sentence (Students in schoals today have
fire and earthquake drills), students could talk about
how these help prevent hazards and keep them safe.
You may want to go around and check they are
speaking in English and stay on task.

3. Work with a partner. Listen to and read the
radio broadcast. Answer using your own
words. b 25

You should tell the students what the tape will be
about. Explain that the radic will broadcast the
danger of a national disaster along with the sirens for
earthquakes. Usually the broadcaster will tell us how
far away the natural disaster is and how long we have
1o get to a shelter.

Tell them that they will hear the broadcast as many
times as they need. First let them just listen so that
they can hear the tene and urgency in the voice.

Then tell them that they can underline the words

that they don't understand. Take a small break and
discuss the words that students have underlined.

Ask all to participate, many students can tell the
meaning by the context and share. Then let them
listen to the broadcast again. Ask them how much
their understanding improved by the third time. Now,
let them answer the questions and share with the rest
of the group.

If needed, here is where students who have gone
through a natural disaster can share their experience
{even if in their mother tongue)

Understands and expresses warnings and prohibitions.
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4. wiork with o partner. Look ot these warming s:gns in case of a disaster. Wwhot ij.
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things are senilar? Which are d ferent? Why do you think they are different?
Why is it important to follow thees tigrs? Exchunge deas.
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5. Choose anatural disaster and write an emergency radio broadcast. Use activity 3
us an exurnpie Wiite on 0 separote piece of paper,
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4. Work with a partner. Look at these warning signs in case of a
disaster. Whaot things are similar? Which are different? Why do you
think they are different? Why is it important to follow these signs?
Exchange idecs.

Read the instructions and clarify any doubts, You could start them off by telling
them that you see a similarity (any one will do, for example numbers) then
once the activity is demonstrated, give them a few minutes to work in pairs
and exchange their ideas as you walk around helping with vocabulary.

They could take notes and you could have volunteers share ideas with the

rest of the class.

Family and

Community
Environment

5. Choose a natural disaster and write an
emergency radio broadcast. Use exercise
three as an example. Write on a seporate
piece of paper.

You may want to ask a volunteer to read the
broadcast in exercise three again so that they get the
“feel * of it again. Then draw their attention to the
beginning and as a group give an example of the first
sentence. You should remind them that it would be
better if they relate it to their area of Mexico. Walk
around and help where needed. if they prefer to work
in pairs or groups, encourage them to do so.

When they have finished ask for volunteers to try out
their broadcast.

{make sure the group claps when they have finished.)
This is an emergency radio broadcast. There was /

There is afan...

Practice your broadcast and read to the whole group.

" Create
Product: Warnings

Step 3

You can now go over the text along with students
and clarify any doubts. You can ask them to get into
their product groups and bring out their work from
the previous sessions and now talk about the words
and expressions that they can use to give warning,
make warning signs or forbid something, You may
want to remind them that they can look back on this
and previous lessons if they need to. Then, you can
ask them to talk about the people that should follow
those signs. It might be important that you have them
define how they are going to present their product,
ask them to discuss this with their group and reach
an agreement.

Reading Time!

Reader's Story

Banana splits

Track 35

This could be a good moment te use the Readet’s
book. Ask students to read pages 141 to 144. You can
choose to play the audic and ask them to read along.
You can then call their attention to the questions
under the Reading Section in their Activity Books and
go over the guestions and clarify any doubts. You can
ask them to discuss these questions in pairs or groups
and share their ideas with the rest of the class.

Teaching SOS

By using a wide variety of graphic organizers such as
charts, grids, webs, maps, ternptates, diagrams, and

wheels students can become organised and display
information and findings better.

% Carefull
Unt10
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1. Work in groups. Talk about the most
important warnings you think kids your
age should follow. Write them down.
Then, choose one and design it on o
seporate sheet of paper. Share with the
rest of the group.

Ask the students to draw the warning that are most
relevant to their area of the country or whether they
are in a city or in the countryside.

2. Answer the questions. What kind of signs
would you place in:

1. The school hallways? Don‘t run,
push. don'teatordrink.

2. What kind of signs would you put at the
entrance of the school? If visitors need to talk_
to me they must register at the frent desk, no
cellphones_ __

3. The scheol playground? Stop! Thisis a ‘No_
Bullying' area, don't run, den't litter

You should let the students discuss the answers before
writing the type of signs they would use. You may
want o work with them writing the first one as an
example. ” so, What kind of sign should we put in the
hallway?" After a brief discussion write the suggestion
on the board. Ex: One that says ,“don't run”. etc. They
can do this in groups or pairs.

3. Look at the suggestions befow. Write some
warnings people should follow during
on emergency. Then exchange ideas with
a partner.

You should choose a type of emergency first. It
doesn't have to be a flood. Once the emergency has
been established, direct their attention to the table of
recommendations. Read the first box with them and
decide as a group which parts can be used for the
emergency that the group chose. Do the same with
the “During” and “"After boxes” Ask them if there is
anything else that they would add. Allow them to
write their warnings in pairs if they choose to.

. don’t
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. Look ot the suggestions below. Write some warmings peapie should follow during
an ermergency. Then, exchange ideas with o partner. &

Understands and expresses warnings and prohibitions.
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4. What ate these public plzces® Work in paurs to wnite warnings for tnese pubhe ploces. ii

<

5. Share your work with onother pair. Work together to des.gn a warning for one
of the public ploces. Share with the rast of the group.

Ut 10

4. What are these public places? Work in pairs
to write warnings for these public places.
Ask for volunteers to help read the instructions and
then clarify any doubts
As a whole group you can ask them to describe and
label the public places: park, swimming pool, movie
theater, restaurant, library, museum. Then let them
write the public place, followed by the warnings. Ex:
Swimming pool: Don’t run, etc. in their notebooks or a
separate sheet of paper. When they have finished you
can invite them to form groups of 4 and share their
warnings, adding ones from the other pair to theirs.
Then tell then that they can choose one and design
the warning sign. They should share their work or put
it up on the wali or bulletin board.
5. Share your work with another pair.
Work together to design o warning for
one of the public places. Share with the
rest of the group.
When they have finished you can invite them to form
groups of 4 and share their warnings, adding ones
from the other pair to theirs, As a follow up {time
permitting) you could tell them that they can choose
one and design the warning sign that they could put
up on the walls or the bulletin board.

Teaching SOS

You may have noticed that this unit has more
"hands on” wosk. They wilt definitely benefit from all
the positive feedback you can give them, Not ony
of the work they produce but also of the process of
pair and group worl 35 you are watking around the
classroom offering help. “Creat job!” | like how you
speak to each other and so on.

/[ Carefull
Unt 10




Warnings

. Lets present your work ta your classmates.
Warnings .

You may want to read together with the whole group
and clarify any doubts. At this peint, organizing their
product should be habitual and easy.

However, you may want to let them know that you
are there to support them in the process. You might
need to remind students to be respectful during their
classmates’ presentations. You may even encourage
students to think where, in the "real world", they
could place these signs.

Extra Product Evidence 10

If you want your students to work on another project
to get more practice on writing warnings, you can ask
them to go to page 114 and follow the instructions to
make signs for school.

/_\ Understands and expresses warnings and prohibitions.




Let 5 raflect! Fotlow the instructions to assess your learning progress.
1, Compiste and ansier the question
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2. Now, think of the following guestions. Exchange ideas with a partrer
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Family and

Community
Environment

Assessment 10

Think and reflect

You should read all the aspects of the reflection with
the students and make sure they understand not

only the concepts, but also how they are expected to
answer. You could ask them to have colors availahle
to draw the sign. Ask them if they accept your walking
around to help and support or answer their guestions,
This should be an enjoyable task. Let them know that
they will not be graded.

For the second part you might want to read the
instructions and go over the guestions. You can invite
valunteers to share their ideas on why people should
pay attention to and obey prohibitions or share the
prohibitions there are around their community.

Ask them if it is possible to keep their assessments
and self evaluations to try and improve the program
the following year,

% Carefull
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Extra Product Evidence

This section offers optional products to the ones included

in every unit. However, and with the help of your teacher, please

feel free to change choose the one you prefer, and follow the

steps you have performed at working on other products,

There are three must-follow steps:

1. To work in teams.

2. To do research on the product you chose to make it more
interesting and useful for everyone in your team.

3. Write how you did it in the lines.

9EXTRA PRODUCT e PUeT 2
1 €VIDENCE
Organize a Science Fair Story about a magical object
4£XTRA PRODUCT 3 . &XTRA PRODUCT 4
¥ €VIDENCE ,
Rules at school Opinions about a topic
XTRA PRODUCT 5
Cooking and comparing Guide to solve a problem
food from different
cultures
XTRA PRODUCT #XTRA PRODUCT 8
7 €VIDENCE "EVIDENCE
Acting out a sports Recreation of a historical
event event

£EXTRA PRODUCT 9

, XTRA PRODUCT 10
¥ -€VIDENCE

EVIDENCE

Presentation about my Signs for school
favorite job




Grammar Reference
Order of adjectives
Adjective order is the order in which two or more adjectives appear in front of
a noun phrase.
They must appear in the following particular order:
determiner - a, an, her, five, many, much, several, etc.
opinicn - pretty, ugly, smart, cheap, etc.
size - pig, fat, thin, tall, large, small, etc.
shape - circle, square, tall, short, etc.
age - old, young 10 years, a year, a week, new, etc.
color - yellow, green, pink, etc.
origin - American, English, Asian, Middle Eastern, African, European, Chinese,
etc.
material - cotton, wood, plastic, cloth, glass, gold, etc.
purpose/qualifier - hat box, sleeping bag, computer table, safe island, football
field, 2tc.

The Simple Present Tense

We can use the simple present tense to describe, state facts and express
opinions about something (e.g. a cuttural habit).

Caligraphy is an art practiced in China which consists of producing beautiful
handwriting.

Many people view it as a form of art as valuable as painting, sculpture or even
poetry.

We form the present tense using the base form of the infinitive {without TO).
In general, we add 'S" in the third person.

The spelling for the verb in the third person differs depending on the ending
of that verb:

FOR VERBS THAT END IN -Q, -CH, -SH, -SS, -X, OR -Z WE

ADD -ES IN THE THIRD PERSON.

go — goes catch — catches wash — washes kiss - kisses fix ~ fixes buzz ~ buzzes
FOR VERBS THAT END N A CONSONANT + Y, WE REMOVE THE Y AND ADD
-IES.

marry — marries study — studies carry — carries worry — worries

FOR VERBS THAT END IN A VOWEL + ¥, WE JUST ADD -S.

play -- plays enjoy — enjoys say - says

/

-
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Forming (Puestions

You can form most of the Wh-questions in different tenses in English using the
following word order;

Question word + Auxiliary verb + Subject + Main verb

Exampies:

What do you know about this cultural habit?

When did they practice of calligraphy?

Yes/No questions follow the same word order without the question word.

Simple Past

It is used to talk about or describe things that happened or existed before now.
We also use to state facts and express opinions about past events.

The Haka tradition originated in 1888 in New Zealand.

The Maoris performed the Haka in the battlefield. It was mainly a war dance.

| think Maoris had a very original war tradition.

To construct sentences using these tenses, do the following:

For reqular verbs, add ed or d to the base form: You played soccer yesterday.
For the negative form, add did not/didn't after the subject and before the main
verb: You didn't play yesterday.

Imperative form when giving or writing
instructions

+ We use the imperative form to give or write arders, instructions or directions
in English.
Put the water in the bottle.
Turn left and go straight on.

¢+ We also use the imperative form to give a warning or advice.
Watch out! The water is hot!
Be careful!

+ To build the imperative form, we use the infinitive of the verb without "to":
Put the plant on top.
Sit down!

+ To use the imperative in a negative form, put do not or don't before the verb.
Don't eat that!
Do not walk on the grass.




Giving instructions using imperatives

You often see the imperative form in instruction manuals or when someone tells
you how to do something.

We aiso include sequencing words to show the steps in the process. For
example, first, second, and finally.

Simple instructions to plant a seed

First, put the piece of cotton inside the jar and wet it. Be careful not to soak the
cotton.

Second, put the bean on the wet cotton inside the jar.

Then, sit the jar next to a window to receive sunlight and air.

Finally, check on how the bean grows every three days and register the
information in your notebook.

You can also use words such as: then, after that, after, last, at the end,
instead of first, second, etc.

When one gives instructions, we can use different expressions such as:
Remember to check on the bean every three days.

Be careful not to soak the cotton with water.

Try to sit the jar next to a window.

it's important to register your findings in your notebook.

Useful verbs for instructions

Turn on / switch on = activate power or electricity: First, turn on the light.
Turn off / switch off = deactivate power or electricity: Turn off the laptop when
you leave.

Take off / remove = detach something from another thing: Remove the lid
from the jar before putting in the cotton.

Check / make sure = be sure about something: Check how the plant is
growing.

Plug in = connect to the electricity: Plug the cel phone in.

Put back / replace: Replace the jar after having a plant that doesn't fit
anymore"

Types of Language

We use formal language in situations that involve people we do not know.
We use informal language in situations that involve people we know well. It is
more causal and spontaneous.
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Feedback

Feedback is information about reactions to a person's performance of a task, a
product, etc. It is used as a basis for improvement. Feedback can help you and
your classmates learn more efficiently.

Feedback is not just about correcting errars, feedback should also help the
person realize when they've used ianguage properly or effectively and how they
have managed to communicate what they wanted.

Intonation

It is the rise and fall of your voice when you speak. In other words, it is the
variation in the pitch level or tone of voice. In English, stress and rhythm is also
part of intonation. Intonation conveys differences of meaning, e.g. surprise,
doubt, excitement, etc. Intonation has a grammatical function, it lets you figure
out the difference between one type of sentence from another, this means, for
example, that intonation can let you know if someone is asking a question or
stating a fact.

Without proper intonation, our audience won't be interested in what we are
saying because our voice will sound flat and boring. Without intonation, it is
impossible to understand the speaker's feelings or attitude.

Intonation Rules for Questions

Questions that begin with a question word (what, where, when, how much,
which etc.) have a final falling intonation. The voice goes down.

Questions that begin with an auxiliary verb (would. can, may, do, does, etc.)
have a final rising intonaticn. The voice goes up.

Remember... ,
English language doesn't use accents as we do in Spanish. Therefore, intonation
is one of the most precious characteristics when using oral language. Always use
your tone, intonation and stress to convey meaning and feelings just as you do

with your body language.




Questions in simple past

Did you have fun with your friends?
Where did you go for your last holiday?
What did you watch on TV last night?

Use ‘did" and the verb, but don’t change the verb to the past form!
Did you have a nice weekend?

What did you learn at school yesterday?

Wher did you see the film?

Be careful!

We usually add time words at the end.

Did you play a game yesterday?

What did you have for dinner last night?

Did you visit Learn English Kids last week?

Modals — Deduction in the past

We can use modals to express how certain we are about events in the past,
and to speculate about the past.

Modals to make deductions in the past, are formed by a modal verb

(could / coutdn’t, may / may not, might, must, can /cant + the perfect infinitive
(have + past participle of the verb).

We use must + perfect infinitive to express we feel sure about something
in the past, for example:

He must have taken the car to work, the keys are not here.

We use might, may or could with the perfect infinitive to express we think
something was possible, but we are not sure, for example;

She should be here now. She may have been delayed by a traffic jam.

You could have left your books at school.

He might have misunderstood me; my French is not very good.

We use can't + perfect infinitive to say we feel sure that something did not
happen in the past.

He can’t have attended the meeting, he was away on vacation.

f1 Grammar Reference




€xpressing surprise
There are several expressions in English we can use to express surprise or to
thank someone who surprises you. Some of them are the following:
Wow: [ can't believe it. This is great!
I had no idea. | am so excited!
This is such a nice surprise, thanks so much for this.
Unbelievable, | never expected it.
Wow, this is great, | appreciate this.
Oh my gosh, this is wild, | didn't have a clue about this.
Wow, how awesome is this?! | was completely surprised.
You guys are great, thanks for all of this.

How to narrate an unexpected event

There are three main elements:

- The situation: Give a brief background of the the situation you were in.

- The actions: Explain what steps you and the other participants in the
situation took.

- The results: Highlight the outcome of the event and what emotions it
generated in the participants.

Asking for clarification

Sometimes it happens that we don't understand a conversation clearly enough
and we need to ask for clarification. However, using the question word

What, could sound kind of rude and we should know other ways to ask for
clarification. The foltowing, are some expressions you can use:

+ Sorry?

+ What was that?

+ What did you say?

+ Can you repeat, please?
+ Come again?

+ Pardon?

+ |didn't getit/ catch it. Can you repeat, please?




] L] L]
Expressing opinions
Whenever we have to say our opinion, and to express our agreement or
disagreement with someone, either when negotiating or simple chatting with
friends, it is important to show we have listened, understood and appreciated
other people’s points of view, and it is always a good idea to justify your
opinions, giving reasons.

Here are some useful expressions.
In my opinion...

Speaking for myself...

| (strongly) believe that...

[ really feel that...

If you ask me...

Some people say that...

Many/Most people think/believe that...
Everybody knows that...

According to...

Checking understanding

Do you know what | mean?

Does it make sense?

| dor't know if I'm explaining it correctly.

Explaining things better
What | mean is...
What I'm trying to say is that...

Asking for an opinion

What's your idea (on...)?

What do you think about it?

Do you agree with that?

Is that what you think?

Have you got an opinion about it?
How do you feel about it

Agreeing

Of course.

You're absolutely right

| think so too.

That’s a (very) good point.
That’s exactly what | think.
That's true.

| couldn't agree more.
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Disagreeing politely

Sorry, | don't agree with you.

| don’t see it that way.

That’s partly true but...

| see your peint but...

I'm sorry to disagree with you but...
Yes, but don’t you think...?

On the contrary...

Well, I'm not so sure about that.
Sorry, | think that's wrong.

Yeah, but the preblem is that...
Well, | think it’s not as simple as that.

Paraphrasing

Paraphrasing is using your own words to express someone else’s ideas. The ideas
and meaning of the original source must be maintained.

To paraphrase you can read the original text a couple of times until you are sure
you understand it. Then, without looking at the original text, try to write the
main ideas in your own words.

Don’t say anything the original text doesn't say. Try to use the same order of
ideas.

When you find unfamiliar words, try to understand the sense in which the writer
uses the words. Compare your paraphrase with the original source to make sure
you say the same things but with your own words. If the warding is too similar
to the originat, then it is considered plagiarism. Don't forget to include a citation
far the source of the information. You must give credit to the original author.




Expressions To Ask For Points Of View,
Question Stands Or Clarify Confusion.

Asking for points of view:

What did/do you think of ...

Questioning stands: Why do you say that?,
Don't you think that ...7?,

What about...?

Clarifying confusion:
What | mean is that ...,
For instance ...,

Let me show you...

Connectors

Connectors are useful words or expressions to organize our ideas and thoughts
in a more logical and understandable way.

Yo express cause and give reasons

because of
I cancelled the trip because of the bad weather.

thanks to
Thanks to a promation, my salary has doubled.

in view of
In view of this, we have to change our strategies,

To express contrast

but
I like the idea, but it seems impractical.

although
Although she was tired, she continued working.

despite / in spite of
Despite the storm, they decided to leave the house.

on the other hand
On the other hand, the people were very concerned

on the contrary
On the contrary, | would think they are not responsible for that.
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instead of
People send emails instead of letters.

However
However, a lot of money has been invested in new programs.

Yo express addition

as well as
| will invite my friends as well as my family.

also
The printer can a/so scan documents.

besides
It is too late to go now, besides, | feel tired.

what is more
Remember this, and what’s more, get it nght.

on top of that
I got up late, and on top of that, ! arrived late for work.

To exemplify

such as
He has many good qualities, such as kindness and wit.

for example
Baking a cake, for example, is easy.




_BGQE!&'EL Assessment 1

Nome o o LN B o
Date _ ) . Grade _
QObservation Card i ) o ___ Final grade B

1. How can you show your understanding of the following achievements? How can you
use ther out of the classroom? Write your answers on the lines and discuss with your

group.
Now, | can...
a) Listen and explore suggestions in dialogs, because I'm
able to

b) Understands expressions speakers use to make
suggestions, because I'm able to

2. Work in pairs. Discuss with your partner how you felt when you started Unit 1and how
you feel now after you finished the unit. Talk about what you learned and what you
found difficult to learn. Exchange ideas and suggestions on how to improve the way
you learn and how to organize your study better. Write ideas on the lines below.




- BM Assessment 1

1. How can you show your understanding of the following achievements? How can you
use them out of the classroom? Write your answers on the lines and discuss with your

group.
Now, | can...

a) Listen and explore suggestions in dialogs, because I'm
able to

b) Understands expressions speakers use to make
suggestions, because I'm able to

c) Exchanges suggestions in a dialog, because I'm able
to

2. Work in pairs. Discuss with your partner how you felt when you started Unit 1 and how
you feel now after you finished the unit. Talk about what you learned and what you
found difficult to learn. Exchange ideas and suggestions on how to improve the way
you learn and how to organize your study better. Write ideas on the lines below.




. BGM— Assessment 2

Name B _ . . W~
Date el Grade L
Coevaluation sheet _ ) . e Finolgrade

1. Read the statements and mark them according to your performance.
Then, add comments that can help you improve.

Very
well

Well  Need practice

Now I can...

Predict what a story will be about.

Understand how a story
is structured.

Distinguish all the components
of a story.

Follow the sequence of a story

Distinguish similarities
and differences.

Link certain aspects of a story
to my life

* Comments:

2. Work with a partner. Work in pairs. Discuss with your partner how you felt when you
started Unit 2 and how you feel now after you finished the unit. Talk about what you
learned and what you found difficult to learn. Exchange your comments, ideas and
suggestions on how to improve the way you learn and how to organize your study better.
Then, write down some ideas to answer the question.

1.How can you use what you learned out of the classroom?




. BGQ*&!,M Assessment 2

1. Read the statements and mark them according to your performance.
Then, add comments that can help you improve.

Very
711

Well  Need practice

Now | can...

Precic w'hajtia:sfgry willbe b,

Understand how a staw
is structured B

letmgmsh all the cnmponents .
of a stary -

'ﬁaﬂaw the sequerice of a‘_s‘ta,ry _. B

Distinguish similarities
and-diﬁerenﬁe“sg o

 Link certain aspects of astory
to my life '

* Comments:

2. \Work with a partner. Work in pairs. Discuss with your partner how you felt when you
started Unit 2 and how you feel now after you finished the unit. Talk about what you
learned and what you found difficult to learn. Exchange your comments, ideas and
suggestions on how to improve the way you learn and how to organize your study better.
Then, write down some ideas to answer the question.

1.How can you use what you learned out of the classroom?




- Bem Assessment 3

Name N S
Date = ~__ Grade ) _
Value scale o - ___ Finalgrade

1. Check the boxes that describe what you know.

| can Very well Well Need more

practice

understand how different
sentences are written.

write different types of
sentences.

detect risky situations.

order instructions in a logical
order.

understand how to avoid
risky situations.

2. Work with a partner. Work in pairs. Discuss with your partner how you felt when you
started Unit 2 and how you feel now after you finished the unit. Talk about what you
learned and what you found difficult to learn. Exchange your comments, ideas and
suggestions on how to improve the way you learn and how to organize your study better.
Then, write down some ideas to answer the question.

How can you use what you learned out of the classroom?

% Photocopiable Material




BGCHSLM Assessment 3

1. Check the boxes that describe what you know.

| can Very well Well Need more
practice

understand how different
sentences are written,

write different types of
sentences.

detect risky situations.

order instructions in a logical
order.

understand how to avoid
risky situations.

2. Work with a partner. Work in pairs. Discuss with your partner how you felt when you
started Unit 2 and how you feel now after you finished the unit. Talk about what you
learned and what you found difficult to learn. Exchange your comments, ideas and
suggestions on how to improve the way you learn and how to organize your study better.
Then, write down some ideas to answer the question.

How can you use what you learned out of the classroom?




. Beqlslw Rssessment 4

Name - - - - - Ww~_

Date R Grade _ .

Valve scale = L .. Finadlgrade .~

1. Read and mark depending on the performance. Then write some comments that can help
you improve.

Name: o

Topic discussed:

What? How?

Needs Wwell Very
improvement - well
Sta-ted discussion properly ] [ [
Followed turns for speaking - i - i
Offered positive opinions 1

Adcded details

Refuted opintons with respect ]

Enced discussion with respect

Comments:




BeCff&léL Assessment 4

1. Read and mark depending on the performance. Then write some comments that can help
you improve.

Name: B _
Topic discussed:

What? How?

Needs - Well , Very
improvement well

Started discussion properly

Foflowed turns for speaking

Offered positive opinions

Added details

Refuted opinions with respect

Ended discussion with r-espegtm

Comments:




. Beg}&l&mw— Assessment 5

Nome _ S IN -
Date Grade o
Rubrics _ e ~_ Finalgrade

1. Check the boxes that describe what and how you understood throughout the unit. Then,
write some comments with ideas that you think can help you improve.

What? How?

Very well  Well Need
more
. practice

Anclyze images and their details. I l

Relate images to my personal life. - o !

Create text from o image.

Ask and answer qruestions about an Va‘}hogré.

Look at an image and say things in order.

Create diologrue from an imroge. ”

Compare traditional events to my own culture.

Begi-h and end"diolc-)gué-s-, pro-perlg;

Comments:




R BGQ?E!&"“""’— Assessment 5

1. Check the boxes that describe what and how you understood throughout the unit. Then,
write some comments with ideas that you think can help you improve.

What? How?

“Very well  well Need
more
practice

Analyze images and their details. [ | I

Relate ir-*noges“to my personal life.

Create text from a image,

Ask and answer quré'stions”obou't an image.

Look ot an image and say things in order,

(-Z"r-'eatemc-jiologue from an image.

Compare traditioncl events to my own culture.

Bégin and end dio-l-;:-)gues properly.

Comments:




BOG*&!M Assessment 6

Name S , w
Date - Grade L
Self evaluation sheet . Final grade

1. Check the box that describes your performance in this Unit best.

Level 1 (best) | Level 2 Level 3

Cescription | can describe | can describe | need more practice
problems clearly and  problems in general to describe problems
completely with no clearly with a few . asclearly as | wouid
mistakes. : mistakes. like.
| can define other I can define other | can gefine one or

aspects of a problem | aspects of a problem | two other aspects of

Pefinition with understanding almost clearly with a | a problem with some
and detail, bit of detail. language mistakes
Inquiry | can formulate I can formulate | need more proctice
(make) questions {make) questions that to formulate (make)
that will clarify details  should clarify details  questions that are to
about a problem about a problem with  clarify details about
clearly and easily. some clarity. ‘ o problem.
| can recognize and | can recognize how | | need more practice
analyze how o text a text s organized in recognizing and
Text organization | is organized in order | ond find information | analyzing how a text
to find information but have difficulty Is organized te find
easily. analyzing it. information.
Management | can formulate _ I 'can fermulate ' | need practice
information on g informationona - solcan formulate
table to faciiitate table to focilitate information on a
answering questions  answering questions table to answer
easily. - with a bit of help. questions.
Scale:

Mostly Level 1: | am able to understand and communicate in English. | must keep up my
good work and challenge myself every day.

Mostly Level 2: My ability to express myself in English is improving. | must continue with
my good work so that | can express everything | want to express.

Mostly Level 3: | am still struggling a little bit with the English language, with some more
practice | will be able to improve and express my ideas better.

2. Work with a partner. Think about some things that you can do to improve your
peformance.
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1. Check the box that describes your performance in this Unit best.

Level 1 (best)

Description | can describe

Level 2

| can describe

problems clearly and  problems in general

completely with no
mistakes.

clearly with a few
mistakes.

Assessment b

Level 3

I need more praoctice

to describe problems

as clearly as | would
llke.

| can define other

Definition with understanding
) and detail.
Inquiry | can formulate

(make) questions

aspects of a problem

| can define cther
aspects of a problem
almost clearly with a
bit of detail.

: | can formulate
{make) questicons that

rthat will clarify details  should clarify details

about a probiem
clearly and easily.

'abeout a probiem with .

some clarity.

{ can define cne or
two other aspects of
a problem with some

language mistokes
| need more practice
to formuiate (make)
questions that are to
clarity details about

a problem.

| can recognize and

analyze how a text

is organized in order

to find information
easiy.

Text organization

| can formulote
information on @
table to facilitate
answering questions
easily.

Mohogerﬁém

Scale:

I can recognize how
a text is organized
and find information
but have difficulty
anolyzing it.
| can formulcte
information on a
table to facilitate

answering questions

with a bit of help.

 need more practice

in reccgnizing and
anaiyzing how a text
is orgenized to find
information.

| need practice
so | can formulate
information cn
table te answer
questions.

Maostly Level 1: | am able to understand and communicate in English. | must keep up my
good work and challenge myself every day.

Mostly Level 2: My ability to express myself in English is improving. | must continue with
my good work so that | can express everything | want to express.

Mostly Level 3: | am still struggling a little bit with the English language, with some more
practice | will be able to improve and express my ideas better.

2. Work with a partner. Think about some things that you can do to improve your

peformance.




- Begt&!&mw_ Rssessment 7

Name o _ N _ _
Date o - - o Grade
Self evaluation sheet . o - __ Finalgrade -

1. Check the box that best describes your performance in this Unit.

Area ’ Level 1 ’ Level 2 ( Level 3
Analysis of | can analyze the | can understand the | can retell the
script sequence of a game : sequence of a game sequence of a game
in a written script. ina written script. in a written script.
| can only ask and
| can ask and aonswer
) answer questions
Questions | con ask and answer guestions reiated to
, ) related to a sports
related o questions related to a | a sports event with a .
. event in a group,
sports sports event very well. | little help and a few ‘
, with help and a few
mistakes. -
7 S 1 IR 7 mistakes,
Voice | can detect, | can detect ‘| can detect and
Modulation understand and apply and understand understand changes
changes in tone and changes intoneand  intone and volume
volume in a sports velume in a sports in a sports narration
narrations very well, narration well. . with help.
I understand and | understand
. . | need heip
. apely emotional emotional expressions
trmotionel ‘ understanding
‘ ‘ expressions auring during sports ‘
edpressions emotional expressions
sperts events very events and can apply duri } i
well with help. uring sports events.
Development | can write and { can write | can write and
express the and express express beginnings
beginnings and The beginnings and endings of sports
endings of sports and endings of sports  events in a group or
events very well, events. : with help.

[ need practice and
more heip to narrate
what happens during

a sports event,

| can narrate what
Game happens moment
progression to moment during a
sports event very weil.

f can narrate what
happens during o
sports event with help.

Scale:
Mostly Level 1: | am able to understand and communicate in English. | must keep up my
good work and challenge myself every day.
Mostly Level 2: My ability to express myseif in English is improving. | must continue with
my good work so that i can express everything | want to express.
Mostly Level 3: | am still struggling a little bit with the English language, with some more
practice | will be able to improve and express my ideas better.

2. Work with a partner. Think about some things that you can do to improve your
peformance.
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1. Check the box that best describes your performance in this Unit.

Assessment 7

Area Level 1 ] Level 2 ’ Level 3
Analysis of | can analyze the | can understand the | can retell the
script segquence of a game sequence of a game seguence of a game
in a written script. in a written script. in a written script.
I'can only ask and
[ can ask and answer .
< answer guesiions
Questions [ can ask and answer guestions related t¢
‘ : related to a sports
related to guestions related to a | a sports event with a .
‘ event in a group,
sports sports event very well. | little help and a few )
with help and a few
mistakes.
) mistokes.
Voice | can detect, | can detect | can detect and
Modulation understand and apply - and understand understand changes
changes in tone and changes In tone and in tone and volume
volume in a sports volume in a sports n asports narration
narrations very well. narration weil. with help.
I understand and | understand
apply emoticnal ermoticnal expressions ' need help
Emotional understanding

expressions during
sports events very
well.

@xpressions

| can write and
express the
beginnings and
endings of sports
events very well.

Deveiorbrment

during sports
events and can apply
with help.

| can write
and express

The beginnings

and endings of sports |

events,

emotional expressions
during sports events.

| can write and
express beginnings
and endings of sports
events in a group or
with help.

I can narrate what
happens moment
to moment during a
sports event very well,

Game
progression

Scale:

| can narrote whaot
happens during a

sports event with help,

| need practice and
macre help to norrate
what happens during
a sports event.

Mostly Level 1: | am able to understand and communicate in English. | must keep up my
good work and challenge myself every day.

Mostly Level 2: My ability to express myself in English is improving. | must continue with
my good work so that | can express everything | want to express.

Mostly Level 3: | am still struggling a little bit with the English language, with some more
practice | will be able to improve and express my ideas better.

2. Work with a partner. Think about some things that you can do to improve your

peformance.




BGG@&L Rssessment 8

Name N _

Date ) . _ __ .. Grade =
Self evaluation sheet Final grade

1. Work with a partner. First, fill out your pcrtner s assessment. Then fill out your own.
Share your assessment with your partner when you are finished. Check your partner's
assessment in red and yours in blue.

My Me Very well | need
Partner wWell help

4 V | understood how te fill out this
v ‘assessment with my partner.

'E“xploring storiér;s b understand the reason and the
\ parts of written and visual stories.

riﬁé.c.ﬁding " | can compare historical and cultural
techniques aspects of a story with Mexico and
other countries.

| can anaiyze words and expressions
- within a written story and make
personal connections.

Expression | can understand different time
- frames within a story:; past and
- present, etc.

{ can classify his’rori-éuc_x-i“éctions by
their timeframe.

| can point out similarities and
_differences in writing and in pictures.

Comparison . | can formulate questlons and

i answers about dlfferen’r stories.

| can retell ports of a story i my own
words.

| con interpret a story using a comic
_strip. _

| can check my work for grammar

and spelling.

2. With your partner. think about some things that you can do to improve
your peformance. Write them down.
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imary
- Begrﬁ’!;é-—— Assessment 8

1. Work with a partner. First, fill out your partner's assessment. Then fill out your own.
Share your assessment with your partner when you are finished. Check your partner's
assessment in red and yours in blue.

My Me Very well | need
Partner well help

vy ./ I understood how to fill out this
; assessment with my partner.

”Ekploh‘ng'stories " | understand the reason and the
- parts of written and visual stories.

Reading lcan compare historicai and cultural -
techniques aspects of a story with Mexico and
other countries.

......................

| can analyze words and expressions
within a written story and make
personal connections.

................... ———— e

Expression " | can understand different time
frames within a story; past and
present, etc.

| can classify historical actions bg”
their timeframe.

| can point out similarities and
differences in writing ond in pictures.

Comparison "I can formulate questions and
_answers about different stories.

I can retell paris of a storg in mg own
‘words.

. | can interpret a storg usmg a comic
strip.

| can check my work for grammar
and speiling.

2. With your partner, think about some things that you can do to improve
your peformance. Write them down.




BGG@M Assessment 9

Nome _ N o
Date e orade S
List of comparison o Final grade __

1. Answer the following questionnaire by writing a check that best describes your ability
now.

N Y=T=T|

Yes, Yes, in

very groups
well  or pairs with this

Get Understand what a report will be
information  about by reading the title?

Undersiand who a report is written
for?

Interpret illustrations and main
~ ideas?

Understand that a report has
And explore  various parts?
information  Create queshons and answers aboul
careers?

Read, then write things in gowur'own S
words?

Classify information from a report'?

And write U T t 9 T T T T mrrm e e e
information se sen ence cormec Ors:

" Choose illustrations for a report’P .

Write a report based on a model?

2. Work with a partner. Look back on your answers to the questionnaire. How do you feel
about your abilities in general? Share with your partner. Then, think about some things
that you can do to improve your peformance. Write them down.
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Becﬁsl& imary

1. Answer the following questionnaire by writing a check that best describes your ability
now.

Assessment 9

Get  Understand what a report will be
information apout by reading the title?

Understand who a report-is written
for?

Interpret illustrations and main

ideas?

Understand that a report has
And explore  various paris?

information  Create questions and answers about
careers?

Read, then write things 1n your own
words?

Clossifg“ information from a report?

And write

_ ' e
nformation Use sentence connectors.

Choose illustrations for a réport?

Write a report based on o model?

2. Work with a partner. Look back on your answers to the questionnaire. How do you feel
about your abilities in general? Share with your partner. Then, think about some things

that you can do to improve your peformance. Write them down.




. BGCFIQLM Rssessment 10

Nome N
Date S (or9de .
Rubrics L Finol grade o

1. Work with a partner. First, fill out your partner's assessment. Then fill out your own.
Share your assessment with your partner when you are finished. Check your partner’s
assessment in red and yours in blue. Don't argue! explain.

Me

Partner

of v | understood how to fill out this assessment with my partner. o

1 understand what warmings are for.

{ understand how important a verbal warning is by the tone of

Explore ,
voice.

t understand the warning by using keywords,

| know how to behave after a waming,

I know some differences in language between USA and UK
Understand

| understand that there can be consequences if warnings aren't
followed,

I can write and give oral warnings based on a model.

f can draw and color attractive warnings. |

Express | can write sentences about safety hazards.

1 can check my work for grammar

and spelling.

2. Work with a partner. Look back on your answers to the questionnaire. How do you feel
about your abilities in general? Share with your partner. Then, think about some things
that you can do to improve your peformance. Write them down.




. Beagié&‘ Assessment 10

1. Work with a partner. First, fill out your partner's assessment. Then fill out your own.
Share your assessment with your partner when you are finished. Check your partner's
assessment in red and yours in blue. Don't argue! explain.

My

Me

Partner
o v 1 uriders‘fobd hbw to fill pui this assessment with my partner. v
| understand-what warnings are for. | |

1 understand how important a verbal warning is by the tone of ' ‘

Explore voice.

| understand the waming by using Icéywords. : |

I know how to behave after a waming. - | !

I know some differences in language between USA and UK : |
Understand S :

I

- I

S : . : |

1 understand that there can be consequences if warnings aren’t | !

followed. - . ‘ ]' ‘
+

| can write and give oral wamings based on a model.

1 can draw and color attractive warnings.

Express

i can check my work for grammar
and spelling. - ' '

I
I can write sentences about safety hazards. ' ‘

2. Work with a partner. Look back on your answers to the questionnaire. How do you feel
about your abilities in general? Share with your partner. Then, think about some things
that you can do to improve your peformance. Write them down.




Unit 1

Track - 1

Beats! Primary 5 Activity Book 1
Owned by Correo del Maestro, SA de CV. All
rigths reserved, 2020.

Unit 2

Track - 2

Sean: Look! | can see the rides and
games.

Martha: | want to see the animal
competitions.

Sandy: We can't miss the pie and cake
contests.

Roberto:  The food is the best, corn dogs,
popcorn, cotton candy!

Martha: Everything is great but we must
buy the tickets to get in, so hurry
up and let's get in line.

Track - 3

Roberto:  Let's make a plan.

Martha: | get sick on the Ferris Wheel.

Sean: Girls go on merry go round, boys
go on the pendulum!

Sandy: Let's go ta the bumper cars.

Sean’s Dad: | bought your tickets for the rides.

Track - 4

Martha: Look at those colts! They are so
beautiful!

Roberto:  What are colts, they look like
horses.

Sandy: Hold your harses, mister. They are

young boy horses.

Martha: What does “hold your horses
mean”?

Sandy: it means stop!

Roberto:  Those girls are our age and they are
dressed like cowgirls!

Sandy: That's because they are cowgirls.

Sean: Why don’t we meet them?

Martha: No, don't be silly.

Sean: I'm just horsing around. | suggest
we get some food, I'm starving.

Sandy: You will just have to wait, we all
know you eat like a horse.

Roberto:  All these horse expressions make
me dizzy, let's go eat, please.

Sandy: Yes, I'm hungry, too.

Track - 5

A: Do you have hamburgers?

B:  Sure, how many do you want?

A:  Two please

A:  How much are the enchiladas?

B: 20 pesos an order

A:  Can | have two please?

B:  Sure

A:  Can we get four hot dogs?

B:  Ketchup, mayo and mustard?

A: Yes, please

B:  Coming right up!

A Whatkinds of tacos do you have?

B:  Anykind you want.

A: We wil! take 2 potato and cheese, and 2

PEermr®

sausage tacos
Sure, the sauce is over there.
A bag of popcorn please.
Here you are 3.00 dollars please.
Here you are.
Thanks.
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Unit 3

Track - 6

Merlin;
Arthur:

Merlin:
Arthur:

Merlin:

Arthur:

Merlin:

Arthur:
Merlin:

Arthur:
Merlin:

Arthur:
Merlin:

Arthur;

Merlin:

Arthur:

How old are you now, Arthur?

I'm 13; almost 14, Merlin. You are
getting old.

No, it's time to tell you the truth.
About my parents?

Yes, | have some sad news. But let
me start from the beginning.

From when you saved me from
pirates? And turned them into pigs
with your crooked branch that you
call a magic staff?

This old crooked branch can still
turn you into a frog! You skinny
looking monkey!

OK, I'll behave. Tell me, who am (?
Weli, you are Queen Igraine and
King Uther Pendragon’s son. | was
your father's advisor. When you
were born, the kings and lords
were fighting each other for more
land, and everyone wanted your
father's lands

But why am | not with them?
Because many mean spirited people
wanted to kidnap you.

To trade for my father’s lands?
That's right! William told me about
your strength and intelligence.
Anyway, ! brought you here, to my
friend William’s farm and family

50 you could grow up strong and
smart. | brought you here when
you were only 7 days old. William’s
wife, Elizabeth, had just had a baby
too, So it was perfect timing.

! thought that Ben and | were twins
for years! But he is such a big
bully!!

| know, but things are different
now. Unfortunately, both your
parents have died. | had thought
that someday | could take

you back, but now danger is
everywhere.

But | heard that the winner of the
tournament is to be king.

Merlin: This is true, nobody knows who
you are, so you will go as William’s
oldest son’s squire.

Arthur: { want to stay here!

Merlin: No. | promised your father to help
you become king.

Track - 7

Everything was so fast!

Edward, William's oldest son took Ben and [ as
squires. But at the tournament, Ben bullied me.
Edward made me do all the hard work; polish
his armour and his shield, brush his horse, get
water for his bath and get food Ben didn't do
anything. That made me feel terrible. | wished |
had Merlin’s staff so | could do everything with
a swoosh! Then the next day, Ben pushed me
out of the tent, “go get water from the river”, he
shouted. | took a big bucket and walked to the
river. There was a pretty girl getting water too.
Her smile was sweet and she asked my name,

| told her | was Arthur, "'m Guinevere, which
noble family is yours?” | couldn't tell her the
truth, so 1said | was Edward’s squire. She looked
sad, but was still nice to me. We walked back
together talking and laughing until she went to
her tent.

As | continued, | saw a rock with something
sticking out of it, it was a beautiful sword!
Some squires were watching. Merlin had told
me, “ Arthur, if you find anything strange, do
what your heart tells you”. So, | pulled the sword
out. The squires ran away shouting and before
long everyone was around me fooking angry. |
looked at the sword, It had a shiny long blade
with a silver hande with golden letters that said
“whoever pulls this sword from the stone, is the
rightful king of England. Suddenly, Merlin was
there, calming the knights and Lords. He put the
sword back into the stone and told everyone to
try pulling it again.They all tried, even Ben!, but
the sword wouldn't move. So, he turned to me
and told me to try. “He's just a servant”, yelled
Ben. And | got the courage to try again and it
slipped right out with a swoosh. And so, here |
am. | hape Merlin comes back soon. | never found
Guinevere, she probably still thinks I'm a squire.




Unit 4

Track - 8

Girl: Now we can take a walk through
the Mayan jungle. It's free!

Boy: We can see spider monkeys, frogs,
lizards more flamingos, and 300
more bird species! Maybe even
a Guacamaya bird, they're
almost extinct.

Track - 9

Adulto: Welcome to the Kid's Yucatecan
Cooking Class. Today you will learn
how to prepare papadzules, but
first lets review some important
information to keep you safe.

Can somebody tell me what are
important rules to follow to stay
safe in a kitchen?

Nicte-Ha: Do not play with fire?

Adulto: Exactly. We advice you to ask an
adult for help when you need to
use fire.

Aapo: Don’t run in the kitchen.

Adulto: Yes, thank you. Now, please read the
poster on the wall. We ask you to
follow these guidelines in order to
stay safe...

Track - 10

Pedro’s Accident

Nicte-ha:  Are you sure that you cut your
hand on the coral reef?

Pedro: | thought it was a shark and |
started swimming to the shore,

Aapo: When he got out, he was coughing
and crying.

Pedro: It's hurting and it's bleeding.

Nicte-ha:  Let's get you some first aid.

Aapo; Yes, coral cuts can get infected

very easily.

Unit 5

Track - 11
Adele:

lvanna:

Sun:
len:
Melly:
Adele:

Jen:

lvanna:

Adele:

Track - 12
Adelle:

Hello fans of the Vietnamese

rock band Purple-Blue! I'm here
interviewing them before their
concert in Mexico City. Can you tell
us a little about yourselves? What
do you like to do when your not on
tour?

Well, I'm Ivanna. I'm the lead
singer! | like to bake when I'm not

singing.

Hi, I'm Sun! I'm the guitarist. | love
to dance.

¥m Jen, the drummer. | read in my
spare time,

and I'm Melly, the bass player. |
never stop playing!

How did you all come together to
form a band?

We all went to schooi together. Sun
and | know each other since 6th
grade!

Yea, but we didn't have our first
album until we were in high school.
That's when our sifver record for
the hit song, “The Big Bang”

Wow. Well, you must be eager to
go out and play. Thank you very
much for giving us this time. Good
fuck!

Good evening, tonight we are
interviewing the Kerean group BVT.
They are here in Mexico to give
three concerts. Why don't we start
with your names?

Well, three of us have letter names.
I'm T, this is V, and that thin boy

is B.
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Jin:
Adelle:
Kim:

T:

Adelle:
T and Jin:

Jin:
B:
v

Adelle:

All boys:

Track - 13

Adele:
Jin:

T
Kim:
V:
Adele:
B:

Jin:

Adele:

I'm Jin and this is Kim.

Where are you from?

All of us are from Busan, it's the
second higgest city in South Korea.
And it's very beautiful You should
come to visit.

Why did you come to Mexico?
Because of our fans! We have
thousands of them here.

And we can speak a little Spanish,
Si? Tu mucho bonita

And we want to sing and rap for
them

We love Mexico! We want to visit
everything in the city! (excited)

Oh, | can hear your fans calling you
to the stage. Can we continue after
the show?

Sure, of course.

That was an incredible show!
Thanks Adele

We really enjoyed it

The audience here is incredible!
And the girls are pretty!

Tell us a little about your families
My parents met in Japan. They had
gone to study and married there.
My sister is Japanese.

My family had been living in Secul
but moved to Busan after the war.
Sorry Adele, but we have to sign
hundreds of autographs.

Yeah, they are telling us where

to go.

That's ok boys, | ¢an catch up with
you later

Unit 6

Track - 14

Roberto:
Deepak:

Roberto:

Deepak:

Roberto:

Deepak:

Roberto:
Deepak:

Roberto:

Deepak:

Roberto:
Deepak:

Track - 15

What's happening Deepak?

The Indian team is batting. That
batsman, the one with the hetmet,
is trying to hit the ball with the bat.
It's like baseball!

Well, no. This is Cricket. some
things are similar. Once the
batsman hits the ball, two players
run between the wickets. See?
Those three wooden poles.

What's happening now?

The team in the field is trying to
make sure the batsmen don't make
many runs.

To me it locks like baseball.
Actually, it's not. Let's analyze it
carefully. What does the batter do
in baseball?

He runs around field to touch 4
bases, there are players in the field
trying to stop him.

Well, the players in the field is
similar but the batsmen only has
to run back and forth between
wickets.

This is still too complicated for me.
That's ok, if you stay long enough,
you will learn. And that's that!

This table has interesting food. Hm... Let's take

a look. Now let's have a taste, Yummy, yummy...
This is very spicy, it has curry, tumeric, ginger and
other spices. | see that there is no beef dishes
here! That is probably because cows are sacred
in the country. Ah... but that naan bread, is so
delicious, especially with the rice and lentils. And
of course, some Masala chai tea.




Unit 7

Track - 16

Andres: We need money for the things in
the catalogue.

Natalia: We can have bake sales every
month!

Tonatiuvh:  And the boys can have car washes
every month.

Ixchel: Il write to the mothers to send

cakes, pies, and cookies.
Magdalena: We have to ask the Parents’
Association first.

Andres: That's right, they already do a lot of
things for the school.

Tonativh: i know! Let's read their manual.

Track - 17

Ms. Benetto:] have heard many good things
about your project.

Tonatiuh:  Thank you, Ms. Benetto,

Natalia: We need some help.

Ms. Benetto: Really?

Magdalena: Yes: We can't find the Parents’
Association members.

Ms. Benetoo: That's your problem?

Andres: Yes, We want to have bake sales to
get meney for supplies and...

Ms. Benetto: | understand, you want their help,

right?

If they give out letters, the moms

will also help us with cakes and

stuff.

Ms. Benotto: We don't have a new Parents’
Association yet, kids.There’s a new
one every year.

Tonatiuh:  Ohhh! Now what can we do?

Ms. Benotto: | will help you! You have been very
proactive these last few days and
i agree with everything you want
to do,

Natalia: Really?

Ms. Benotto: Yes, now, | must tell you that the
school fixes many of the problems
you found,

Magdalena: Really? Yes, but we always welcome

help, especially from kids like you!

Ah shucks, really? Oh, my.

Ixchel:

All kids:

Unit 8

Track - 18

Raul Portiz (Mex.)

...with three minutes left in the game, Marquez
is running with the ball moving it forward quickly
into the path of Pardo, but Oh! Wilson kicks it
right through his legs! Is that a foul? No, just
a warning from the referee. The ball is back in
play, now Ochoa takes it and is steering it quickly
towards Medina! He takes it and is zigzagging
through the Spanish defense! just too exciting!
Oh. No! there are too many defensive players!
Ochoa needs to pass it to someone! Who? But
here comes Little Pea on the right, takes the pass
and shoots straight to the goal...Gocoooool!
Oh...oh. What genius! What a team! What a
golden goall... un/beflie/vable
David Hinkle (USA, invited)

Here we are at the Monterrey Stadium and The
Sultans are taking on those Red Devils, They have
their helmets and mitts It's the seventh Inning
and there's the pitch, it's a ground ball. Looks
like he was trying to put the ball to the right side
but,,,it's ball one....

And here's Marce up to bat. Swing and miss!
Strike 1. That was quite a swing, Oh, strike two,
and I'm guessing, yes...strike three. He's out. ...
Here we are at the bottom of the ninth inning.
There's the swing by Adrian and that shot is
going to the fans! That's three home runs for
the boys from Monterrey. And a win! What a
delightful gamel...

Track - 19

Mike: For those of you who just turned on
your televisions, this is the end of
the Mexican Baseball League. Here
we are, at the end of September
and it has been a wild ride. And it's
still hot here in Monterrey.

Well this championship game
between the Sultans and The

Red Devils is worth it. This is the
seventh game and they are tied

3-3. It's really exciting!

Ted:
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So, what happened while | was
gone, Ted?

Well, we are nearing the end of
game; we are at the end of the
ninth inning. The Sultans are
batting and all the bases are full
and loaded. The game is still 4-4
and the crowd is going wild!
Everyone is standing on this hot,
sunny day. This is amazing!

Yes, it's so exciting! But tense, you
can cut the air with a knife.

Here comes Rodriguez to the plate,
ready to bat. Oh my Gosh! This is
too intense!

The pitcher comes up to the
mound. He gives the catcher a
signal and he pitches...

This is it, Mike. That ball is going
out of the stadium.Wow! Look at
that ball go!

It's going, going. gone! Incredible!
Unbelievable!

The players are not even running
from base to base, this is one of the
best home runs |'ve seen.

The Sultans! The new National
Champions!

Mike:

Ted;

Mike:

Ted:

Mike:

Ted:

Mike:

Track - 20

Part 1

It's Saturday! and because you asked for it, it's
soccer day! We welcome you to the fourth game
of the season. and |, Raul Portiz, always at your
service, will be narrating the game for the Blue
Cross and America United teams. from this lovely
stadium in Mexico City. There must be about
80,000 fans here today. The America United team
is wearing their yellow uniform and the Btue
cross team, of course their typical blue. Our hoys
may not be as tall as the European Teams, but
just look at their strength!

Part 2
Attenticn! The ball is in play, Rafa Marquii takes
the ball and runs right down the center field,
passes it to Omar Brave. Oh! He loses the ball to
Reyes. Reyes passes to Alonzo, Alonso passes it
back, it seems they are dancing....Brave takes it
back! He lifts the ball. Blanco jumps to try and
stop ithut ... it's a goal! Goal! Goal! What a
start to the game! America United is up by one.
There come the Blue Cross players. Pardo is
running down the left field and passes it to

Little Pea. Full concentration! Little Pea passes

to Simansky and there's a penalty, penalty! And
its... not marked as a yellow card. No matter,
Simansky is zipping right down the center he
pulls a dummy on Margii, and he places it. Finish
it! Finish it! Yes, goal! goooal!

Part 3

It's near the end of the second half. The teams
have both been on the ofensive and we are still
tied. Things are quite difficult. They look very
tired but still running fast. Reyes has the ball and
is trying to pass to Marquii; really? He's too far
away. He passes to Alenso, Alonso to Marguii
who has broken free, thank goodness! He pushes
past two more players and passes to Reyes. The
fans go quiet, it's really intense! Reyes passes

to Brave, the ball is lifted into the air! It's in!
Gooooal! America United have taken the game.
Well, that's it for us folks. We hope you enjoyed
this incredible game as much as | did. | shall see
you right on time for the next season. Portiz, over
and out.




Unit 9

Track - 21

Carlos Migue!'s Grandfather (Mexico): “High
tech. games weren't around, but our toys that we
could even make ourselves like the spinning tops
and slingshots. We all loved the yo-yos and had
national competitions! Chutes and ladders and
lottery were favorites for parties There were lots
of wooden toys like truck and buses. The plastic
wrestles came out in the 1960s. Those were my
favorite. My sister had a collection of plastic
paper mache painted dolls and all girls had tea
sets. | could go on forever, but now these toys
are considered arts crafts” and don't get me
started on the games we played! | declare war
against....”
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Billy's Grandfather (United States):

We didn't have those fancy computer games

you have. Just like today, toys were influenced

by TV and film characters, like Popeye. We had a
character named Gumby that stretched who had
his own cartoon. | loved to see how far it would
stretch. My favorite toy was the pogo stick. |
jumped around everywhere! My sister was in
love with her hula hoop and her Barbie of course.

Unit 10
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Report on Professions

What do they really do?

By Carmen Miranda

| asked different people about their professions. |
also asked kids who knew them.

Teacher: Prof. Daniel Basurto.

| believe that ! help students ta get knowledge
and skills. | try to encourage and inspire them so
that they do their best. You see, school isn't only
about academic learning, it's also about social
learning and | hope that | have a positive effect
on them.

His students: He makes the classes fun and he

is funny. He listens to us and he abways tells us
how well we are doing. He says things like” Goed
job”. He makes us want to learn.

Veterinarian: Vet. Angelina Martinez.

Weil, my profession is great! | treat all kinds of
pets and farm animals too. | do what dactors and
dentists do for humans | also teach owners how
to prevent problems for their animals.

Her clients: She is incredible with my Flossy. It's
almost like she can understand what the dog is
saying. She also has a staff who bathe them and
cut their hair.

Nurse: Francisco Gomez: Well here at school |
take care of kids when they aren't feeling well
and call your parents. At the hospital | carry out
the doctor's’ instructions, care for patients, and
give them their medicines.

A student: Our nurse is incredible; he calls

our parents and makes sure we are ok at
school. Sometimes, when we have the flu shot
campaigns, he gives us a follipop.

; Scripts
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Mr. Basurto: Good morning kids. Today we have
received new safety guidelines for the school and
new signs to put up.

1. Let's start at the beginning, how you get to
school.

For those of you who walk to school, stay on
the sidewalk! Cross to school only at school
crossings. Don't bring cell phones to school. If
parents or visitors need to talk to me they must
register at the front desk.

2. Now, about the hallways, we know that they
are a bit narrow, so make sure that you always
walk, don't run, don’t push, don't eat or drink in
the hallways. If there's an earthquake, you stili
need to wa'lk. You can eat in the playground at
recess.

3. In the playground, listen to and respect the
teachers on duty. Follow their instructions the
first time they give them. The playground is a
*No Bullying" area. Respect your schoolmates.
Only play in the designated areas. If a ball or
something goes out of the area, one student
should go for it. After the bell rings walk back
to your classrooms, don't run. Don't litter the
playground.

4. If the earthguake and fire alarm goes off,
follow the instructions on the signs to the
emergency exit as we do when we have a drill.
Get out of your desks, walk calmly to the hallway
and follow the instructions on the walls. We will
discuss this more later.

Track - 25

This is a radio broadcast alert. Hurricane Veranica
will be hitting the west coast of Mexico between
Cuyutlan and San Juan de Alina. in 7 hours. This
is a mandatory evacuation announcement. Go to
your closest shelter. Shelters are open in Colima
and buses leave every hour. This is not a drill. Be
aware of flash floods and severe floods. Some
areas may experience mudslides, Follow the
emergency evacuation signs. | repeat this is not

a drill.
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The following links have been selected as a suggestion for you to visit, have
fun, learn and improve your English and digital skills.

When possible, surfthe Net supervised by an adult, a family member or your
teacher.

https:/www.shortkidstories.com/story_category/fantasy/

https:/www.bbc.co.uk/learningenglish/features/6-minute-english/ep-
180531

https://kids.kiddle.co/Culture
https:/www.historyforkids.net/
https:/www.thebalancecareers.com/topkids-dreamjobs-2062280
http://kcds3.blogspot.com/
https:/learnenglishkids.britishcouncil.org/es/short-stories
www.blackcat-cideb.com

https:/spaceplace.nasa.gov
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