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Presentation

Dear teacher,

Welcome to Beats! 5 Teacher's Edition, especially designed to help you at setting learning
environments in an easier way as well as to engage curiosity in 5th graders about what they
can keep on doing and how they can improve their communicative skifls in English, This
Teacher's Edition also offers you different ideas, suggestions and strategies to encourage
children to keep learning Engtish for fun but for real life purposes. Therefore, we have also
cons dered, child development to make the learning of English an enjoyable experience.

So, to reach the above we consider that guiding and providing students with opportunities
to d'scover, think, do and create in English with your help and guidance, is one of the
key =lements for them to become proficient users of the target language as you both
-teacners and students, achieve the goals you want to reach throughout the course. At
this age, students have already developed some learning strategies that allow them to
start analyzing how to build and apply a language as they start working of self-correction
and jeer-feedback. That is why Beats! 5, takes as the fundamental element in its learning-
teaching process, the social practice of the language and sets it in three different learning
envitonments: Familiar and Community, Academic and Educational and Literature where
students will keep on getting in touch with English in a fun and very enjoyable way.

In Beatst 5, children will keep on discovering the power of a foreign language through
simpe contexts and working patterns which will engage them to start transforming what
they already know into something new as they acquire, practice and use new concepts and
lang.age elements to grow in English. Also, you will find an integrated reading program
whicn offers facts and stories correlated to specific units in the Activity book to engage
children to reading for fun and interest at the time they improve understanding and
increase vocabulary and language knowledge.

As a final note, by the end of the school year you would have succeeded as you see your

stud:nts accomplish the following achievements:

1. Can understand and use familiar everyday expressions and very basic phrases aimed
1t the satisfaction of needs of a concrete type.

2. Can introduce himv/herself and others and can ask and answer questions about
Jersonal details such as where hefshe lives, people hefshe knows and things he/she
1as.

3. Can interact in a simple way provided the other person tatks slowly and clearly and is
orepared to help.

4, Can understand aspects of the target {anguage and culture as hefshe interacts in
games and ludic activities.

We cre sure you will find this book as your perfect partner; a useful and enjoyable tool to
help you set a comfortable and enjoyable learning environment from the very beginning
of the school year to the closing of the course as you and your students see how well you
all have enjoyed working together and reached each one of the personal and learning
goals you set as from the very start.

So, lat's start and set the beats with your students and enjoy the rhythms throughout the
school year!

Have a wonderful school year!
The Author

 Beatsi.
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GENERAL OBJECTIVES OF THE PROGRAM

The general purpose of the subject Foreign Language English in Basic Education is for students to develop skills,
knowledge, attitudes and strategies of learning to participate and interact in social practices of the language, both
oral and written, typical of written routine, habitual and known communicative and cultural contexts, with native
and non-native speakiers of English. The social practices of the language are set in tree learning environments to
facilitate teaching and fearning in an integrated way: Familiar and Community, Literary and Ludic and Educational
and Academic. This requires using activities that involve the interpretation and production of spoken and written
texts.

Because of the above Beats!, promotes social interaction and communication as well as developing students’
analytical skills, and does it all in a fun and enjoyable way!

METHODOLOGY

Learning a foreign language is an interesting journey which offers a lot of new exciting experiences. In Beats!5
you will find plenty of opportunities to help children develop skills, knowledge and positive attitudes towards the
English [anguage.

There are many factors to take into considerations when teaching children, Remember that children learn best when
they relate what they are learning to their every day life and the activities we present here promote communication
in different contexts. Social practices of language help the children to develop communicative competence and
learn English by using English.

Children need a relaxed and comfortable atmosphere to help reduce the anxiety, natural in them when learning
and trying new things so it is important to establish a comfortable, enjoyable and interactive learning environment
so that they become active participants in this process.

As children grow up, they develop bigger attention spans and will react in different ways. Therefore, we have
included activities and tasks to grow from a controlled practice to an opened-ended activity for every learning style
to be covered, to help improve metacognition skills, and to surround children with opportunities to learn in class, to
practice with their classmates and teacher, and to encourage them to use what they learn in their daily life outside
the classroom as much as possible.

Let's not forget that children need constant repetition which is basic in the learning process.

After a period of sensitizing in English, they can be presented with major opportunities and different contexts
to use the language. Simple tasks or language products provide students with communication situations which
develop a basic competence and knowledge of English. Cooperative work allows students to take an active role
in the construction of learning since planning, proposing, suggesting, and negotiating are everyday situations
in their environment making learning English a social practice. Based on the above, Beats! considers the social
practice of the language as the core of the syllabus set in three different learning environments: Family and
Community where students learn through topics that are familiar to them and focusing more on communicative
skills; Literary and Ludic aimed at increasing culture and engaging students to practice the language as they work
deeper on receptive skills and the last environment, Academic and Educational which quides students into the
more formal element of the language but without leaving aside practicing the 4 skills.

Taking into consideration what has been mentioned above and placing the student as the central piece in the
learning process, Beats! offers a sequence of the 3 learning environments organized in trios, one of each starting
with a Family and Community, followed by a Literary and Ludic and ending with an Academic Educational. This
sequence is repeated in the same order throughout the 10 units in the book; therefore starting and ending with
a Familiar learning enviroenment. The main reason for this sequence is based on:

1. considering the age, interests, physical and intellectual skills of the student to start sensing the social practice

of the language (Familiar)

2. awaking curiosity through activities which foster thinking skills and develop ownership of the language as

children interact and build confidence (Literary and Ludic)

3. finally, guiding children to analize the bits and pieces that build the language they are learning, develop

critical thinking skills and lead them to reflect on how they can use what they are learning in their daily life.

Beats! divides each lesson into three steps:




1. DISCOVER
In this section, children are presented with the topic in the unit and encouraged to use what they already
know to "discover” the new concepts to be leamned.

2, THINK AND DO

This is the section where children are asked to use what they learned in the previous section in activities
which promote developing thinking and language skills practice through exchanging activities that work on
the 4 skills but lead students to analyze and reflect on what they are learning.

3. CREATE

Is the final step in each lesson, where children use their creative skills and apply what they have learned
so far to build a subproduct in a collaborative way. At the end of the unit, the subpreducts are joined and
students build the final product of the unit.

Finally, Beats! offers constant assessment for students to see their progress as well as identify areas that may
need more practice. A more formal evaluation tool per unit can be found at the end in the Teacher's book and are
based on the learning outcomes in each unit.

As an extra tool to give your classes or. Such product is presented at the end of every unit which promotes
interaction and cooperative learning.
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€LT Glossary

assessmenl: evaluation based on learners'
achievements.

attention span: how long a learner is able to
concentrate at any one time

broinstorming: generating ideas based on a
topic. Which may be used as the basis
for another activity such as writing or

discussion.

CéFR: Common European Framework of
Reference for Languages.

chunk: words that are often understood or

iearned together as in fixed short
pbrases; e.g., thank you very much and

acquired through redundant use, such as :

repetitive phrases in stories.

classroom management: means the strategies
used by a teacher to organize the

classroom, the learning and the learners,

such as seating arrangements, different
types of activities, teacher roles and
interaction patterns.

cooperative learning: a teaching method in which

learners are placed into small groups of
different levels and given a task.

eliciting: a teaching technique for drawing out
information from learners rather than
simply providing all the information.

evalvation: is the process of collecting, analyzing
and interpreting information to see
how students achieve objectives. There
are several types of evaluation tools,
but mainly two are the ones we use;
Formative, shows progress hased on
objectives or outcomes of a program
or process.
Summative, shows and ads the
outcomes of some object.

feedback: telling learners how well they are
doing. Teachers might give learners

feedback at a certain point in the course,

or after an exercise that learners have
just completed. In addition, learners
can give feedback to teachers and

teacher trainers give feedback to trainee

teachers.

learning activities and games similar to
"warm ups" that fill time when a lesson
ends before a class finishes.

. formative assessment: when a teacher uses

information on learners' progress

during a course to adapt their teaching
and/or to give learners feedback on their
tearning.

. guided practice: section in a lesson that gives

learners the chance to use what they
have been taught.

interaction patterns: the different ways learners

and the teacher work together in class,
e.g. learner to learner, in pairs or groups
or teacher to learner, in open class.

. kinaesthetic learners: people who learn best

though physical response and will find
difficult to sit down for long periods
of time.

language shills: listening, speaking, reading,

writing. the four ways in which people
use language These may be viewed

as receptive ("input") / productive
{"output"), and spoken / written.

learning environmeat: it's the way in which

teachers set a learning context in the
classroom to surround students with
opportunities to learn and practice
English in a social and real way.
Objectives, achievements and success
are easier to reach at setting learning
environments.

lesson plan: a teacher's description of an

individual lesson which includes title,
language target and level, materials
required, and a summary of the activities
and practice that will take place.

look and say: also called the whole-word

method, a method to teach reading to
children, usually in their first language;
has been adapted for second-language
reading; words are taught in association
with visuals or objects; students must
always say the word so the teacher can
monitor and correct pronunciation.



mind map: a diagram with lines and circles for
organizing information so that it is
easier to use or remember.

peer-evaluation: when students give feedback
to other students; either in a written or
spoken way.

phonemic awareness: awareness of the sounds
of english and their correspondence to
written forms.

picture dictation: a classroom activity where the
teacher describes a scene or an object
and learners draw what they hear.

portfolio: a method of collecting evidences that
show and evaluate progress in learning.

reolia:
can use to practice the language to
make a classroom feel more like a real
life setting.

rubric: is a way to evaluate a student's
performance as it increases reliability of
scoring. It offers a specific measurement
scale and detailed description of the
characteristics for each achievement

to be evaluated and bases the result

obtained on the quality of performance. theme-based: a whole language program or

scanning: a way of reading quickly. scanning is
looking for specific information, and
is only really possible with things that
really stand out such as numbers, long
words, and words starting with capital
letters.

self-evaluation: tool used for students to reflect
on their own progress and evaluate
themselves individually.

sight vocabulary: words that are commonly
used in text and are the first ones that
learners spot and recognize when
developing reading skills.

silent period: a period of time in the initial phase :

of learning a language where learners
should not be required to respond but
rather encouraged to understand what
is being taught.

objects from the real world that learners '

task:

skimming: a way of reading quickly. skimming is

reading through a text very quickly, for
example, so that you know what each
paragraph is about before looking at the
comprehension questions or checking
something to be read.

social practices: the ability or skill to use and

understand a language in different
social situations.

. supplementary materials: extra worksheets,

games, books etc. based in the same
theme that a teacher uses for teaching
materials in addition to a core text.

Total Physical Response (tpr): A very powerful

method that uses physical movements
to teach a language. Playing the game
“Simon Says”, or having students pass
around an object as they respond to
your questions, are a few great TPR
activities. Learners are encouraged to
respond with actions before words.

an activity that learners complete that

usuaily focuses on communication . For
example, problem-solving activities or

information gap activities are tasks.

curriculum that is organized by themes
or topics rather than skill e.g. animals;
family; seasons

. model: a clear example of the target language

for learners to repeat or write down or
save as a record. if a teacher is focusing
on the target language of a lesson, s/he
usually chooses a model sentence, which
sthe writes on the board. the teacher
often models the language as well,

by saying it clearly before drilling the
learners.

. visyal learner: people who learn best when

teachers use body language, facial
expression and pictures.

warm up or warmer: a short, fun activity that

usually precedes a lesson and brings
energy into the classroom.




Assessment is usually perceived by students,

as a way to test or evaluate what they know

or should know. However, assessing should

be aimed at facilitating student-learning and
improving instruction. This is what we do in
Beats!, we use assessment as a learning tool to
support students' metacognitive skifls and help
them become lifelong learners. As students
engage in peer and self-assessment, they learn
to make sense of information, relate it to prior
knowledge and use it for new learning. Students
develop a sense of ownership and efficacy when
they use assessment as a real learning tool.

Beats! 5 Primary, offers you the following
process when assessing your students and
includes 6 different types of assessments

which are adaptable to any kind of learning
situation: large or small groups, multi-skilled
groups, multi-level groups, among others.
These assessments support the methodology
followed in Beats! and can be easily adapted
to evaluate the contents in the units. However,
each unit suggests a type of assessment to
evaluate students on what they've learned so
far. The assessment templates can be found on
pages x to xiv and, at the end of every unit, the
corresponding assessment has been included.
Finally, the following diagram shows the steps
used in Beats! to assess students, just bear in
mind we use assessment as a learning tool.
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Nome o ) . N
Date o Grade

€valuation Instrument - Rubric final grade

1. Complete the rubrics with the aspects you want to evaluate in this unit. Then mark (V) the
columns according to the student’s performance.

Good Needs Not
Student’s ability to €xcellent with minor | . .

ieer 1y improvement | satisfactory

difficulties
j
|
|
2.
3.
4,
5.
6.

2. Use the results to decide on and suggest remedial work strategies.

fj ASSESSMENTS




Beatsl B

Nome oo IN _
Date . Grode ____. -
€valuation instrument - Anecdotal notes Final grade

1 Use the following template to write anecdotal notes about your students’ performance during this unit.
include the following information:

1. Date of the observation:

2. 5tudent’s name:

3. Place of the observation:

2 Use the results to decide on and suggest remedial work strategies.




Begts Ber

Nome o N S
Date o o . Crade L
€valuation Instrument - Questionnaire _ S Final grade -

Answer the questionnaire to evaluate your student's performance.

1.Complete the column on the left with the aspects you want to evaluate in this unit. Then mark {v)
the other columns according to the student's performance.

The student is able to ‘ Always ‘ Usually ’Sometimcs‘ Never

2.Use the results to decide on and suggest remedial work strategies.

% ASSESSMENTS




Nome o _ , ] L LN
Date , Grade

€valuation Instrument - Value Scale Final grade

1. Complete the column on the left with the aspects you want to evaluate in this unit. Then mark ()
the other columns according to the student's performance.

Outstanding Good Satisfactory

» Participated actively and
enthusiastically.

» Was a good listener.

» Expressed points of view clearly.

» Defended ideas with arguments.

» Used examples to clarify
confusions.

» Questioned stands based on
COMMOon sense.

2. Use the information above to help each other improve your weak areas.




Nome N
Date _. _ Crade
€valuation Instrument - Self ond Peer Evaluation Final grade

1.Use the checklist to mark {v/) the student’s abilities.

The student con ... ’ Yes ’ No

2.Use the results to decide on and suggest remedial work strategies.

% ASSESSMENTS




Nome N LN

Date _ o S o Grade
€valuation instrument - Check list =~ Final grade _

1.0Observe and check as you register students’ results.

Student’s name ‘ Concept observed ‘ Outcome

» 12,

» 13

> 14

> 15,

» 19

» 20.
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€
, Discover

This section appears at the beginning
of a lesson offering interesting and
fun questions on different topics to
awake students’ curiosity and activate
previous knowledge.
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This section integrates what
children already know with

new concepts as they work

on meaningful activities

where language aspects and
communication come together.

‘C?eo.l,e T R “ ,..
Each unit includes three "CREATE" ] -
sessions where children work on

-------

[ L B

building the unit’s product step- B B R T e
by step developing and using their ~ ....... - e T
creative and social skills as learn S ' 4

and work in a collaborative way
: with others. : ..
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T e - > Assesment s different to testing; therefore, what
| “ you'll find on this page is a specific evaluation that agrees
with the contents and achievements students should

— reach in each unit. A great opportunity for students to see
emmme o e T their own progress and identify with your help, areas where
' they may need help to improve.

There is also a final task in the Assessment page where

o students work in pairs to exchange and share points of

-« Goodjos! ~ view about what they learned in the unit and how they

] : can apply their learning to their daily life. in this way,
interaction, thinking skills and reflection are performed in
a social way.

""""" > Recding time, is the section students  § resimrinn s w oo
are invited to read specific pages in their :
Reader’s book and enjoy a fact or a story
that agrees with the topic and contents of
the unit you are working on, in that moment,
correlating each reading to a specific unit.

(“

“...> APicture Dicitionary is also found at the end of the

Activity book to help students understand vocabulary and

expressions in a easier way. Each picture in this section

iltustrates the words in bold found in context in the

corresponding unit. Besides offering the word, they include

the page where you can locate the word in context. These

words are considered as key wards in the topic of the unit.

. » An End-of School Year diplomais also found
i at the end of the Activity book for students to
register their progress as they finish each unit
i and color the corresponding circle reflecting
' their achievement.

% ' Color the whole circle = 100% achievement

' k- Color half of the circle= needs a little practice
A ,

.. o Color less than half of the circle = needs help

to understand and improve




I S S
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The Rezider’s Book is a collection of fiction and non-fiction
texts for students to enjoy and improve vocabulary, reading and
listening skills. Each story and non fiction text, has been carefully
chosen to correlate with the units in the Activity book.

The stories and non fiction texts are beautifully illustrated and offer a
glossary which makes reading more interesting and fun!

Fact . :év . Story
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Quiz Mania

e 117

> Glossary
Each reading includes glossary boxes with key words
that will help students understand the lesson. The
words included in the glossary box are found on
the same page because they are presented in bold
for easy identification. The glossary box shows the
meaning according to the context where the word
is presented in the lesson. A list of all the words i in
the glossary boxes can be found at the end of this
Teacher's book for easy reference and to provide
you with another teaching tool to facilitate clarifying
meaning when working with the Reader's book orin
situations where these words may be used.
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The audio CD if meant for you the teacher, as a helping tool
for your students to work on listening skills as they improve
pronunciation, intonation and stress in the language. Every

attention in both skills.

~q .5

listening activity flagged with the listening icon has been
recorded as well as every reading in the Reader's book.

The readings are accompanied by a ringing bell sound every
time the page needs to change in the Reader's book. This
facilitates students reading process besides keeping their

The CD also includes a set of
fixed images that you can use and
project or print out to make your
learning more meaningful and
enjoyable.

Throughout the lessons, you will find the following icons which will tell
your students what to do in the activities.

¢@¢; > Group and teamwork, where

ok

students work as a whole group or

in small teams.

»i

Listening activity,

where students work

on communication,
pronunciation, stress and
intonation of the language.

%é > Pair work, where two students - \{
e '
~ work together on specific { , g«g » Product sessions, where students
activities such as dialogs, written work in small teams and build, in
messages, co—eva.LuatlonS three different sessions, a final
and other interesting and fun and specific product to enjoy and
activities. apply what they have learned so
o . far in the unit and share it with the
~— > Portfolio is a collection of class in a Show & Tell Session.
evidence that shows your skills
and what your students are able
to do with what they have learned. %Rgview > Review, a specific page where

You can invite them to create a
portfolio with written evidences
of what can do with and in English
every time this icon is shown on
the page, or when ever you want
to save an evidence of their work.

students revisit the contents in the
unit and reinforce what has been
learned so far through activities
that foster reflection on what they
know and on what you may identify
children to need more practice.




" ACHIEVEMENTS N

* « Explores and listens to exchanges to organize
reunions

* Interprets expressions used by speakers

+ Becomes a speaker in a conversation

Warm Up

Before you begin today's lesson, take some time to
introduce yourself to the class and to learn the names
of your students. You can choose a simple activity such
as stating your name and something you like that
begins with the same letter and then prompting your
students to do the same, e.g. Hello. My name is Ceci
and | like celebrations.

Before each Discover section you witl find a
triggering question. This question will allow
you to tap into students’ previous knowledge
and work as a quick evaluation tool before you

begin the lesson; it will also allow the students
to prepare for and identify the theme of the
lesson. Worlk with this question before you
start working with the book.

%"Ql scover
1. (gé‘] Listen, what are Sara and Harry talking
% about? How can you tell? Write some
ideas or words on the lines below to
answer the question and share with
a partner. How can you tell what
event it is? »l 2
Tell students you will now listen to and read a
conversation and they have to think about what the
kids are talking about and how they can tell. Play
track 2 as many times as you consider necessary and
then invite students write their answers and share
them aloud.
2. (*aej Work with a partner and share ideas
%" on the event the kids are organizing.
Make notes using the questions
below to gather information on the
event. Pl 3
Read the instructions along with students. Make
sure everyone understands what needs to be done.
Go over the questions and clarify any doubts. Form
pairs. Play track 3 as many times as you consider
necessary for your students to complete the activity.
Then, ask students to discuss with their partners if
they can organize a similar event using the notes.
Next, have each pair get together with another pair
and exchange their ideas. You can invite volunteers to
share their ideas with the rest of the class.

v
Disco ¢
HoA O3 WG orgue 2e eonis?
1. Listen what are Sors ond Havy tolkinrg about? How can you tel? i
LGN 1

W te sorme ldeas or words on the linss pelow to answar the question
ord share with a portrar

2. work with u purliee. L ster ' o 4ia conversation and sivare ‘degs on .
ther evernt e kide ute 0130 sl Make notes using the questions > E X
aelow 19 gother information on the event, Can you orgarie o simitor
event ysing the rotes? Exchange fueas with ather poirs.
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3. In tear~s, share kieas on the two events you heard about in this port of the lesson.
¥ C 3
Are both events plonned in the some woy? Are the kias togetner or at o distance?
How do you know? Can you nlan events ot G distance and have good resuits?

3. In teams, share ideas on the two events yov heard about in this
part of the lesson. Are both events planned in the same way?
Are the kinds together or at a distance? How de you know? Can
you plan events at a distance and have good results?

4. How are Charlie and Tanya communicoting? Are they talking in
person or by any other means of communication? How ¢an you
tell? Ask others and discuss your guess.

Ask a volunteer to read the instructions aloud, Clarify any doubts. Explain to
students that they have to think about the conversation they heard in the
previous activity and ask and answer the questions with their classmates,

You can form groups, pairs or just allow students to mingle for a set amount

of time and then, have volunteers share their ideas with the rest of the class.
Encourage everyone to participate and discuss their guesses, which could
be: the children are in different places. In activity 1 they are together and

in activity 2 on the phone/l know or can tell because of the sounds in the
recording/l think some events can be organized at a distance but others, not,
And other possible answers.

*Note: the clue words found in botdand arange cotor for this unit are: skating
rink, cetebration, conversation, event, party, barbecue, costume and board
- games. Rernember, you can also find them in the Plcture dictionary section at
. the end of your Teachier's book and in your students’ Activify boak.

Exchanges expressions to organize events. \
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5. _;;“"é‘g Read these expressions. In which situations do we
" hear or use them? How do you know? Share ideas
with your partner.

You can ask volunteers to take turns to read the instructions and the
expressions aloud. Form pairs and ask students to discuss what the expressians
are for and how they can tell. You may ask them to write notes in their
notebooks. Then, invite volunteers to share their ideas and see if
everyone agrees.

6. &a] Work in pairs. Look at the pictures. Con you organize an event
in any of these places? What kind of event wouid you do?
€xchange ideas and write a plan on the lines below. Look
back in the lesson for words or expressions that can help you
organize the event. €xchange information with others teams.

Direct students’ attention to the pictures and elicit what’s pictured. Read the
instruztions along with students. Make sure everyone understands what needs
to be done.

. Create
Product: Exchanges to organize an event

Step 1

Take the time you may need to explain to students what
the product in this unit is: they will work on building a
dialog (exchange) to organize an event; any event they
may wish to work on from a birthday celebration to
even think on a farewell event for the 6th graders. Tell
students that every unit has a different, final product.
These products are aimed at students see their progress,
work in a collaborative way and have fun at the same
time they show everyone how much they can do with
and in English.

Tell students that each final product is built in three
steps/sessions called Create. In each Create session,
they will build a part of the final product and at the very
end of the unit, they will find a session called Show &
Tell where each team presents their product, shares and
exchanges opinions and suggestion to improve skills
and language.

Besides the Assess your progress section, the Think &
Reflect evaluation found at the end of each unit, you may
also wish to use the product as an evaluation, toc. 5o
feel at ease to apply it to whatever your teaching need
may be. And now, let's start with this Step 1 in guiding
children to develop an exchange to organize an event.
Students will now begin to work on their product for
this unit. Students work in teams, They will work with
the same team for the duration of this unit to develop
their product. You may allow them to decide how

many members to have in each team or determine this
yourself, You may go over the text along with them

and clarify any doubts. You can ask students to follow
the, events they would like to organize and make notes
about the different things they can do in the event,
make a list of the expressions they'll need to prepare
the outing, in order to complete the first part of their
product. Monitor and provide any needed assistance.
Remind them to keep their notes and lists in a safe place
for future use.

Reading Time!

Reader's Fact Let's celebrate!

Track 23

This could be a good moment to use the Reader's hook.
This unit’s reading will present students with facts about
events that are often celebrated with parties or other
types of reunions. This reading will help students expand
their vocabulary and their knowledge about some
celebrations and events. Ask students to read pages 6

to 10. You can chogse to read during class or assign the
reading for homewaork and then spend some time at the
beginning of the foflowing session discussing what they
read. Encourage students to mention what they think are
important elements when extending an invitation and
what you can do if you cannot attend to an event. You
can also ask the questions When do you get together with
others to celebrate? What is important when you want to
celebrate something? How do you cefebrate independence
Day? and invite volunteers to share their answers.

/z Getting together
Unzl




- _Lesson 2.

Warm Up

You can form groups and encourage students to talk
about events or celebrations they've been to recently.
Then, invite volunteers to share some of these events
and write them on the board. See what events your
students enjoy or are invited to.

Remember that before each Discaver section
you will find a triggering question. This
question will altow you to tap into students’
previous knowledge and work as a quick

evaluaticn tool before you begin the lesson; it
will also altow the students to prepare forand *
identify the theme of the lesson. Work with

this question before you start working with the
book.

€.
~Discover

1. Look at what the Kids are saying. Is the
event they are planning important?
How do you know?
Direct students’ attention to the activity. Have
volunteers read the instructions and the speech
bubbles aloud. Then, encourage students to
participate and share their ideas with the rest of
the class. Possible answers: Planning a birthday
party for Mrs. Jenkins/Planning a surprise / Giving
the teacher a present because of words like party,
birthday, cake/Because phrases show Mrs. Jenkins,
classroom, etc.
2. (ﬁa\ With a partner read the following
"+ activities. Check the ones you think the
kids will do to plan the event. Why did
you choose them?
Form pairs and go over the instructions along with
students. You can read the activities aloud along
with students if you consider it necessary. Clarify any
doubts. Ask students to complete the activity with
their partners. You can invite volunteers to share their
answers with the rest of the class. Answers may be;
Because we like to play different games. / We like to
eat cake. / Because we wan to give her a present, etc.
3, &a} Listen and check your answers for
- activity 2. Did you hear any words or
expression in the conversation kids used
to talk about organizing an event?
Write them and exchange your notes
with a partner. Do you yse the some
expressions in your native tongue? i 4
You can ask a volunteer to read the instructions aloud.
Make sure everyone understands what needs to be
done. Students should continue working with their
partners from the previous activity. Play track 4 as
many times as you consider necessary for students to
complete the activity. You can have volunteers write
expressions they heard in the conversation on the
board and see if everyone agrees,

E &
‘Lesson2
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4. &o) Work in poirs. Read the follou.ling expressions and with your
"% partner, build a dialog to organize a birthday event. Share
with others. Did you do the same dialog?
Form Jairs. Invite a volunteer to read the instructions aloud. Go over the
examile along with students and make sure everyone understands it. Then, ask
students to complete the activity with their partners. Monitor. To check, you
can have different students share their answers aloud or written on the board.
EncoLrage students 1o say why and when the expressions are used. Possible
answrs: Why don't we bring a cake / play games/ bring a present. And they
children can also say the same but using What about a gift/a board game, etc.
5. You're planning a beginning of the school year party in your
ig’ classroom. Get in teams of four and make o list of suggestions
to share with others. Then, write o message or emcail on a
piece of paper asking the rest of your classmates to shore
their ideas.
Read the instructions along with students, Clarify any doubts. Form teams of four
and ask students to follow the instructions to complete the activity. Have them
write their lists of suggestions in their books and then ask them to write the
message or email in their notebooks or on a separate sheet of paper. Monitor.
Possihle answers: Hi, we are organizing a party. What about a cake/balloens/
decoration....Why don't you bring sandwiches, sodas, ete.

6. €xchange emails with another team. Finally,
with your team decide which ideas are
good for the event you are all planning.

Di¢ all teams use the same expressions ot
giving suggestions? Share your final list of
ideas with the rest of the group and have
fun at planning the event.
Have each team exchange their emails with another
team. Ask them to work together to decide which
ideas are good for the event they are planning and
have them write a final list of ideas in their notebooks.
Then, have a volunteer from each group read the ideas
aloud for the rest of the class. Encourage students to
say if they agree or not and why,

 Creote
Product: Exchonges to organize an event

Step €

Students can now now continue working on their
praduct for this unit. You can go over the text along
with students and clarify any doubts. Ask them to get
together with their teams and take out their notes from
the previous session. Tell students to take out the list
of expressions they made in the previous session and
add the expressions they learned in this lesson. Have
students work with their team and ask questions using
the expressions and take turns to start organizing their
event. You can ask them to write all their answers and
ideas in their noteboaoks and remind them to keep all
the information in a safe place for the next session.

Reading Time!

fleader's Fact Let’s celebratel

Track 23

This could be a good moment to use the Reader’s
book. Ask students to continue reading pages 11 to 14.
You can choose to read during class or assign the
reading for homework and then spend some time

at the beginning of the following session discussing
what they read. You could also ask students to first
retell what they remember from the previous reading
session. Encourage students to mention what they
learned about the celebration they read about and

to try to think if there is a similar (local) celebration
that they know of. You can also ask the questions
included in their Activity Baok (in which celebrations do
you decorate your house? What do you do when you can't
accept an invitation?)and have students discuss them

in pairs or groups and then invite volunteers to share
their ideas with the rest of the class.

Teachin g S SOS

A challenge you rmght face ins this lessortis that
some students might not be familiar with certain . -
“activities, celebrations or chjects; one thing you
. €an do to deal with this problem s to bring pictires -
. to present and talk about the vocabulary. ifyour -
sehoot has the resources, you could atso find a
| video or movie where people are celebrating and
'yau could show it-10 your tlass. Another thing you
- ¢an dois to encourage studentsto share how they
_ celehrate parties {of any kmd} .

. Gettlng I:ogether l




. Lesson3.

Warm Up

As a group, talk about important celebrations in your
town or city. Why are these important celebrations?
What makes them important? Do they like these
celebrations? Why?

Remember that before each Discover section
you wilt find a triggering question. This
question will allow you to tap into students’
previous knowledge and work as a quick
evaluation tocl before you begin the lesson; it

will also allow the students to prepare for and
identify the theme of the lesson. Work with
this question before you start working with
the book.

€
"Discover
1. Which celebrations do yov enjoy most?

Ask 3 classmates and find out which
event is their favoerite one and how they
organize it. What did you ask to find out?
Write your questions and answers on the
lines below.

You can read the instructions along with students and

make sure everyone understands what needs to be

done. You may choose to go over the celebrations just

to make sure that everyane knows what they are. Ask

students to complete the activity individually. Then,

to write their questions and answers on the lines and

finally, to ask 3 classmates. Invite children to share

their Possible answers: What do you like to celebrate?

{ What is your favorite celebration?/ Which celebration

do you enjoy most?/ etc.
2. Work in pairs. Share and compare your
notes in Rctivity 1.
Now, exchange ideas on what you did to find out the
information from your classmates; who started the
conversation with each one? Who finished it? How

did you know when to speak or to listen? Ask students

to share ideas on what they did to find out answers
in activity 1 and to identify who starts and ends
a conversation.

3. Work with a partner. One of you pretends
to be Daisy and the other one Jack. Con
you guess what they are talking about and
complete the conversation? Try out ang
have fun!

Students can work in pairs. You can first direct their
attention to the picture and encourage them to
describe what they see. Next, ask them to choose a
role to play and then work together to guess what
the characters are talking about and complete the
conversation. Set a time limit. Monitor and provide
any needed assistance. Then, you can ask pairs to
share their conversations with other pairs.

4. 68\ Now, listen and check your guesses.
Were you correct? What is different
from the diclog you created?

Who started and who finished the

" Lesson3
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Tell students that now you will listen te the conversation they just completed
and they will find out the differences between the original conversation
and the one they came up with. Play track 5 as many times as you consider
necessary. Then, ask students to discuss the differences they found in both
conversations. Next, have the pairs take turns to act out the conversations

they wrote to the rest of the class. Did they come up with very different
conversations? Encourage them to think why this happened.

Teaching SOS

" Sormetines our students don't da what we expect them to do either
. becaise they don’t have the krowledge or because they might be usedto
- different teaching methods. As you begin the school year, it is important that,
|- you demonstrate the behavior you expect to see, for example use polite
- language, mairtain eye contact, do not allow phones, don't interrupt while
sorneone is speaking, ask guestions respectfully, etc. Establish guidelines for
- your classroorn, you can inctude your students in a short discussion where
you determine what will be acceptable’and what won't and how you will deal -

s

- with it. Allow studertts to take the initiative. Remember to use non-verbal

- communication o id students with understanding. Pay attention toyour

- students and miake sure you begin to identify any problems so thatyou can
tackle them and assist thern in thelr learning.

- ‘Make sure you present any unknown vocabulary before you begin chaﬂengmg
activities. Remember that if you see your students stryggting, you can choose

- to farm pairs ar graups to encourage thelr peers to work together and help

Exchanges expressions to organize events, \
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5. é_é Work in groups of 4. Discuss with your group the following
events and choose one to organize. Now you know several
expressions to help you plan the event. But this time, build a
conversation and decide how evenjone can be part of it and
help to plan the event.
Students can work in groups of four. Ask a volunteer to read the instructions
aloua. Make sure everyone understands what needs to be done. You could
choose to go over the events along with students and clarify any doubts. Have
students choose one take turns to ask their teammates what they need for the
event and where and when they can do it. Ask them to write their ideas in their
notebooks. Monitor.
6. % With your teammates, take turns and make notes on a final
ﬁ plan to organize your event. Then, invite other teams to

your celebration.
Stude nts may continue working with the same group as in the previous activity. Ask
them to use the notes they made to create a dialog based on the conversation they
had. They can use the dialog in activity 2 as a model if they want to or they can
write their own. Monitor and provide any needed assistance. Then, have the teams
take "urns to act out their dialogs for the rest of the class. Remind them to invite
their classmates to the event they organized.

Literary _a_ﬁd tudic

~ Coramunity

- Create

Product:
an event

Step 3

Students will now continue working on their product
for this unit. You can go over the steps along with
students and clarify any doubts. Ask them to take out
their notes from the previous session and organize a
final list with all the elements and final details they'!|
need for their event, Have students order their notes so
that they can write their own conversation organizing
the event. Next, ask them to take turns tot read the
conversation and check the order, intonation and tone
everyone uses as they speak. Just keep in mind that
they must be pollite {using a normal volume) but show
joy and happiness so their tone should be of that of a
happy and excited person. Moniter and provide any
needed assistance. Remind students they need to keep
everything in a safe place for the final session.

€xchanges to organize

Reading Time!

Reader's Fact iet's celebrate!

Track 23

This could be a good moment to use the Reader's
book. Ask students to continue reading pages 15 to
18. You can choose ta read during class or assign the
reading for homework and then spend some time

at the beginning of the following session discussing
what they read. You could also ask students to first
retell what they remember from the previous reading
session. Encourage students to mention what they
learned about the celebration they read about and
to try to think if there is a similar {focal) celebration
that they know of. Then, ask them to share what
celebrations are important for their culture and
encourage them to talk about the next celebration
that is coming up for them and what they will do

to celebrate.

You can also call their attention to the questions in
their Activity Books in the Reading Time section and
have a short class discussion to share their answers to
these questions.

Teaching

Getting together
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Warm Up

1. :sa\ What do you do when planning an

> event? How do you organize it? How

do you ask others for help? €xchange
answers with a partner. Aevisit the
unit to look for expressions and
cue words that you can use in your
exchange and write them on the lines
below. Did your partner use the same
expressions? Compare.

You can form pairs and go over the instructions along 2

with students. Make sure everyone understands what
needs to be done. Ask students to complete the activity
with their partner. Monitor and provide any needed
assistance. Invite same volunteers to share ideas
with the rest of the class. Answers should include the
expressions and questions learned in the unit (How
about, what about, bring, party, celebration, etc.)
2. (‘aéj Work in pairs. Order the conversation
* and add some questions and answers
about what Nancy may need for this
event, Your questions and answers
ore part of the ordering, too.
Students can work in pairs. You can ask them to
switch partners or have them work with a different
partner. Have a volunteer read the instructions aloud
and ask them to complete the activity. You can guide
students if you consider it necessary, for example,
ask them to first order the conversation and then
compiete it. Monitor.
3. @gj Share your conversation in activity 2

. What do you do when gianaing an event? How do you orgarrze t7 How do

. Work in pairs, Order the cenversation and agd some quest.ons and answers

. Snare your conversatior i actinty 2 with ancther pu.r. Cumpure the expressions

()

and writs thern on the lines below. Did your parcner use the some expressions? Compare

you: ask others for help? Exchange onswers with a partnar. Revisit the unit
to lack for expressions tind tive words tnat you can use In your exchange

¥

about what Narcy may need for this event Your questions and answers ore
part of the arderng too.

i

and ideas they added to thelr conversation. How different are the diaogs?
Discuss these d Flerences or s.m 'orities with therm.

with another pair. Compare the
expressions and ideas they added to
their conversation. How different are
the dialogs? Discuss these differences
or similarities with them.

Have each pair get together with another pair and
share their conversations. Ask them to compare

the expressions and ideas they added to their
conversation and to discuss the differences and
similarities between them. Monitor. Invite volunteers
to share their conversations and what they discussed
with the rest of the class.

Exchanges expressions to organize events.




and g2t together in a tearn Share your deas taking wens ot participating i &
corversct or and decide on how to male thrs event more fun

5. Use the wxpressions below ond with your teatn write down J conversetion showing
how you orgonizud the event you chose in Actwity 4

Fow about?

4, Look at the pictures and chocse one Waik arount asking who chose the sarme event
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4. look at the pictures and choose one. Walk
around asking who chose the same event
and get together in a team. Share your
ideas taking turns at participating in o
conversalion and decide on how to make
this event more fun.

Direct students’ attention to the pictures and
encourage them to describe what they see. Then, ask
students to choose one event and then have them
mingle to find others that chose the same event. Have
students form groups based on this, you decide how
big or small you allow them to make the teams. Then,
ask them to think about S different things they need
in order to organize this event and make it more fun.
Monitor. Invite volurteers to share their ideas with
the rest of the class. Some help you may provide

is seeing the celebrations and asking the group to
mention ideas of what they see and celebrate and
how they celebrate it, therefore eliciting specif words
and expressions before they actually work on their
conversation.

5. Use the expressions below and with your
team write down a conversation showing
how you organized the event you chose in
Activity 4.

You can call students’ attention to the activity. Ask
a volunteer to read the instructions aloud and have
them complete the activity, Monitor. Have students
write the answers on the board. Check and carrect
as needed.

ch:chln SOS .

’ if you nouce stucients strugghng w:th actwm

- the review, you cap ask them to ook at activities

- i the previous | lessons to refresh their memery
- 50 that they can complete the activity. You can

" also encourage sher to work together with their -
 partners gr teams to figure ot the answers they
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Product: organize an ecvent

In this section of the unit, students will present the
product they have been working on throughout the
unit. You can have students open their books on page
18 and ask them to look at the image and encourage
them to describe what they see,

Telt students they will now present their product.

You can read the paragraph aloud or invite volunteers
to read them aloud. Make sure everyone understands
what to do. Then, you can have students get together
with their teams and encourage them to have their
conversation while their classmates’ listen to them.
Encourage the listeners to ask questions to the ones
that are presenting their suggestions.

Once everyone has presented their suggestions, as

a group, you can choose one event that you can
orgartize at schoo! and invite family and friends to
come to that event so that they can see how students
communicate in English.

Extra Product Evidence 1

At the end of your Teacher's book, you will find a

list of Extra Product Evidence which gives you an
alternative product to chose instead of the one you've
worked throughout the unit if it applies best to your
teaching needs, as well as use it as an extra activity
to evaluate children and to encourage collaborative
work. In this unit the Extra Evidence offered is
Organize a Science Fair.

There is an Extra Product Evidence for each unit and
always placed in the Show & Tell page.

Exchanges expressions to organize events.

Excharges to wrainize on swient

clasemates Lotk evert you orgonized with Yol work.ra tearmn

' &xtfp Product Evidence
# you wont to workon unathir
. preject reloted to exchohges on
how toplan an event, go 4 page 110,
Bxtra Product Evidence ] Organize. |

Science Fok ondheetont
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Assessment 1
Think and Reflect

Ask your students to open their books on page 19.
o e ) e e e Direct their attention to the assessment. Tell them that
r this assessment is a way in which they will be able
to see how well they understood what they learned
and practiced during the unit. Encourage them to be
honest while completing the assessment because it
r" will help them notice what they need to do
to improve. Just have children bear in mind that
this Assessment is for their well being and for them
to really identify where they may be needing help
r without fearing results. Let them know that some of
the questions in task t are to be dealt for reflection
) and on their own, while task 2 is always performed
B e e e 100 with a partner so that both can see how much they've
e progressed and provide feedback as peer-tutoring
s e which is a way of getting students to participate
together and help each other improve their areas of
opportunity.
You can direct students’ attention to the first part of the
assessment and read the instructions aloud along with
students. Go over each question and clarify any doubts,
Ask students to complete the assessment individualty.
Monitor and provide any needed assistance.
Then, direct students’ attention to the second part
of the assessment. Go over the instructions along
with students. Form pairs and ask them to fellow the
instructions to complete the assessment. Monitor.
Remind students to speak in English.
Possible answers can be the following, but remember
that as long as your students understand and can
show their outcome, that will make them feel proud
and you will see how well they can perform without
pressure,
1. People, place, time, elements you want to bring to
the event.
2. Answers may vary but could be: playing games,
music, a cake, playing races, etc.
3. What about having..../What do you think we
could..../ how about....! Why don't you bring...etc.
Task 2 answers will depend on the real context of
students but they should show understanding of the
task.

A website link is offered in this page for extra
information on games children can play in an event.
You can ask them to visit this website (if Internet

is available) 1o increase vocabulary, work on
technelogical skills and to share with others what
they saw and found interesting in this website. If
Internet is not available for everyone, you can ask
someone in particular who has Intemet at home to
visit the website and bring information to share with
the group. If you find the information fun you can play
some of the games mentioned in the site.

f Getting together
Lin 1




. xlore fn and rsonal dotes
+ Analyzes how to talk about anecdotes
+ Tells anecdotes

Warm Up

You can begin today's lesson by sharing with your
students a funny short experience, anecdote or story.
After you share your story, you can invite students to
share if they've had similar experiences.

Before each Discaover section you will find a
triggering guestion. This question will allow
you to tap into students’ previous knowledge'
and work as a quick evaluation tocl before you
begin the lesson; it will also allow the students
to prepare for and identify the theme of the
lesson. Work with this question before you
start working with the book.

“Dlscover

@ Look at the pictures and discuss with
your class what you think about each
one. What does each one tell you?
Are they funny or strange? Why?

Explores fur and personat arecdotes. §

Fantostic; short storfesl

i"D_isco

N R A RS (T

1. Look at the pictures and d wcuss with your glass wisat you think aboot each one
arge? nfry?

%

Wwhat oces eacn are te | you® Are they furry o

2. Work with apartner Reod ang Lsten whh of the o ctures obove s o @
tie anecdote obout? How can you te!T

e

., An anecdote < g short story about a persee o ing gent {hat sgar y Makes
pacnie lough. Thirk g share an onecdote about yo or somacne you know
withtyoos unn @ Lo den tu uthers ond cheor f ol anecdotes are funn,,

You may begin by directing students’ attention to the pictures and encouraging
them to describe what they see. Then, read the instructions aleud along with
students. Discuss the questions with the whole class. Encourage everyone to
participate. You can invite volunteers to state the reasons for their answers.
Some possible answers coudd be based on words like: hair was caught in the
mixer / the man fell and tripped over, etc.

2. ("55) tWork with a partner. Read and listen. Which of the pictures
above is the anecdote How can you tell? » 06
Tell students you will now listen to and read a conversation and they have to
pay attention so that they are able to identify which picture represents the
recording they hear. Form pairs. Play track 6 as many times as you consider
necessary and then ask students to discuss and determine which is the correct
picture. Encourage them to say why. You can invite volunteers to share their
ideas with the rest of the class. Answer: The lady with the mixer,

3. (‘aa\ fAn anecdote is a short story about a person or incident that

™ wsually makes people laugh, Think and share an anecdote

about you or someone you know with your group. Listen to
others and check if all anecdotes are funny.
Go over the definition of anecdote with students and invite them to think
about something funny they have experienced. Invite volunteers to share
some anecdote aloud and then have pairs work together. Monitor and
provide any needed assistance. Elicit answers from volunteers. Check and
correct as needed. Though students may not have many anecdotes or may
not recall, they usually know about someone in their family who has told an
anecdote. Encourage them to share

atid ora
. pancakes, upset, findy, s poke; vase, hiking, Rermember, you can also
' find them in-the Picture dictionary Section-at the end of your: TEacher s book

ge cainr far ‘{hlS unit are: TTHXEF,

andin your students Activity book.
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4, \wWork n st groups. Read ooout what you need to te | an arecdoss
Look at the words and xgressions. n boild ana complate the starernents with @ 1
your owr deos, Chieck with ather Groups in your oloss, anecdote
o g Step !
" Guess what huppened * . Students can now begin to work on their product
scene: for this unit. Students can work in teams. They will
Qe poncakes work with the same team for the duration of this
Pare got stuck i ihe mer unit to develop their product. You may allow them
v to decide how many members to have in each team
never mMaKing . .
- or determine this yourself. You may go over the text
§. Listen tothe anecdote and write notes under the headings Then thiok obout e, i i
the anecdotes. Do you fund them funny? Do you or someone you kaow Has @ s along with students and CEarIfy any doubts. You can
bad an exper efce ike th.? Share Gno GECUSS YDUT RXPAIISTCES WIN /OUT group ask students to browse through the lesson and talk
about the expressions and phrases that they can use
to express surprise. Students make notes about these
expressions in their notebooks. Monitor and provide
any needed assistance. Remind them to keep their

notes in a safe place for future use.

']
*
H
i
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Reading Time!
Step Reader's Storyt You'll never delieve what
QGC ‘ Sunsestions to record ar tell on aeeedate hqpp@ned
+  Recora rgan anecdtte wher pogsicle o 1o g it 5 a fun way to Track 24
it athers know semieen g terest.ng o funny ot nappered o s This could be a good moment to use the Reader's
e book. This unit's reading will present students with
a sweet and interesting narrative story. This reading
will help students expand their vocabulary and their
knowledge. Ask students to read pages 19 to 23. You
can choose to read during class or assign the reading
for homework and then spend some time at the
beginning of the following session discussing what
they read. You may also use the questions included in
their Activity Books to have a short class discussion
where students get to share if they've experienced
something similar as well as their predictions about
the story.

Tenchln SOS

i3 m:gr:t Aokbe 45 successful as we '

i%{hlnkgnudo
4. Work in small groups. Read about whot you need to tell an

anccdote. Look at the words and expressions in bold and
complete the statements with your own ideas. Check with
other groups in your class.

You can read the instructions along with students and make sure they

understand what needs to be done. Ask them to identify the words and

expressions in bold first. Then, form groups and have students complete

the ectivity. Possible answers: me/ | was/ making/my/I'm pancakes.

5. Llisten to the anecdote and write notes under the headings. Then,
think about the anecdotes: Do you find them funny? Do you or
someone you know has had an experience like this? Share and
discuss your experiences with your group. M 07

Tell students you are going to listen to a recording and they have to write
notes under the headings. Read the headings along with students and

make sure everyone understands them. Play Track 7 as many times as you
consider necessary for students to complete the activity. Then, you can ask the
guestions or write them on the board and discuss them as a class. Encourage
everjone to participate. You can also invite students to share their notes with
the rest of the class. As children share their notes, have them practice the main
vocabulary in this unit and invite them to think about any anecdotes related
to events and if any, invite them to share them. You can ask them to think or
go back to unit 1 and chose some of the words to practice telling anecdotes
related to events.

)Z Fantastic, short stories!
Lrt?




~ Lesson2

Warm Up

You can form groups and encourage students to talk
about events or celebrations they've been to recently.
Then, invite volunteers to share some of these events
and write them on the board. See what events your
students enjoy or are invited to.

Remember that before each Discover section
you will find a triggering question, This
question will allow you tc tap into students’
previous knowledge and work as a quick

evaluatien tool before you begin the lesson; it
will also allow the students to prepare for and
identify the theme of the lesson. Wark with
this question before you start working with the
book.

*Discover

1. Look at the people in the pictures. What
kind of anecdote do you think each child is
telling? How can you tell? Share your ideas
with your class and say which anecdote
you would like to listen to and state your
reasons. Possible answers: because | prefer
funny situations/l don't like to laugh so |
prefer sad anecdotes, etc.

Direct students’ attention to the pictures, Elicit from
students what they see. Go over the instructions along
with studenits and make sure everyone understands
them. Form pairs and ask students to share their ideas.
Monitor and provide help as needed. Then, invite
volunteers to express their points of view and reasons
with the rest of the class.

2. listen to Patricio tell an anecdote. Do you
find it interesting or funny? What calfed your
attention? What do you think about her
voice and tone when telling the anecdote?
€xchange ideas with a partner on how
important or not it is for people to use a
correct tone and stress when telling an
anecdote, M 08

You can ask a volunteer to read the instructions aloud.
Make sure everyone understands what needs to be
done. Play track 8 as many times as you consider
necessary for students to identify how they feel. Then,
have a class discussion where you discuss and answer
the questions.

Explores fun and personal anecdotes,

"!;DBCO‘ o How can you fol gn onecdets L vdeenatl g7

1. Look ot the peope in the pictures What kind of anecdote do you thynk macn chia is .
te'ling? How can you tell? Share your ideas with your ¢.ass and soy which anecdote )
you woulkd | ke to usten to ard state your feasons

2. ListentoPotnziatel ananecaote Do you firg it nteresting o funny? What coi'ed your
attention? What do you think obout her voice antt tone when telling the anscdote?
Fxehunge dess witi a partner on haw important or ot 1t Is for people to use ”:"

a carrect tone ond stress Wwhen telling an anecdote : &;

3. Now. 1900 tne anecoote Is it mors interesting ro sead it of to laten to it? What makes
the o “fererce? Find words that express what k'nd of anecdote Paty s teil:ng R
ang use tremn to share yout Ideas and findings with your classrates. Do they 3 N
Feel or thank ke you!

3. Now, read the anecdote. Is it more interesting to read it or to listen
to it? What makes the difference? Find words that express what
kind of anecdote Paly is telling and use them to share your ideas
and findings with your classmates. Do they feel or think like you?

Form pairs and go over the instructions along with students, You can have
volunteers take turns to read the anecdote aloud or you can ask students to
read it silently. Encourage them to find words that express feelings, Monitor
and help as needed. Then you can form pairs and encourage them to exchange
the words they found. Invite them to discuss how they chose their words. Invite
volunteers to share their ideas with the rest of the dlass.




Literary and Ludic

Community

_— Read the instructions along with students. Clarify

e any doubts. Students should narrate anecdotes while
¥Think. : everyone writes the name of who told the anecdote
4., \Whot really ma'es an anecdote interesting for you wher isteming to L7 Nomper the and which characteristic made it different or more

fol wing characteristics kom | {least) to 4 most) according to hew - mpovtant each 3 interesting than the rest.
ane ls for you Then exchange points oF viewe w-th your group stoting your reasons.
Wnot do others tnink?
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e e et e e e e anecdote
‘—) Step 2
8. Work in teams of 4. Exchange igeas an what on interesting anecdote 1s for each one of . . . .

you Thirk of an onecdote oBouz you or sumeane else to teil yo.1 teamm andmake it as Students will now continue working on their product
interesting as possole and remember to consider the alements 1 activity 4. Listen to each H i 1\

mermber ' your teom and when finshed. write his/her name and whaot character.stic fﬂr th|5 unit. YOU ,can gO over the text along Wlth
rnate the anecdote ntarest ng. Share your iGN with your tacm does sveryane % students and clarlfy any doubts. You can ask them to
gk alteer , 7 get together with their teams and take out their notes

- CHARACTERISTIC

from the previous session. Tell students to take turns
to share a personal anecdote. Have students work
with their team and choose one personal anecdote
and make a detailed description of it. Students think
about ways to make it more interesting. Ask them to
write all their ideas in their notebooks and remind
them to keep all the information in a safe place for
the next session.

Step
C:reﬁ ! Sudoestinng to rrcord or #eil ap apecdote

v Let's heep warking oo tell ng or recard. ng on enecdate. Lo

Reading Time!
: Readers Story You'll never believe what

happened

Track 24

This could be a good moment to use the Reader's
book. Ask students to continue reading pages 24 to
27.You can choose to read during class or assign the
reading for homework and then spend some time

at the beginning of the following session discussing
what they read. If you assign the reading as
homework, you might want to go over the guestions

AL in their Activity Books so that they can think about
‘%Vr)lnkgnddo them as they read. If you read during class, you can
: z first read and then ask each question aloud and see
4, What really makes an anecdote interesting for you when what students think, encourage them to share the
listening to it? Number the following characteristics from reasons for their answers, e.g. / think Liam feels worried

1(least) to 4 (most) according to how important each one because Luna is a bad dog.

is for you. Then, exchange points of view with your group

stating your reasons. What do others think? Teaching SOS
You can go over the statements along with students and clarify any doubts.
Form groups and ask them to number the statements in order of importance.
Monitor and help as needed. Remind students to speak in English. Encourage

volunteers from each group to share their ideas with the rest of the class and - arobih it. This way ybu e tﬂggenn .
give. As usual encourage children to participate and to hackup reasons for : Comprehenston and tanguage practic
stating their opinions. Possible answers: because hefshe was intelligent in the . tiere. Importantiy, d:scass the teame
situation/ because it makes me laugh a lot, etc.

5. Weork in teams of 4, €xchange ideas on what an interesting
anecdote is for each one of you. Think of an anecdote
about you or somecene else to tell your team and maoke
it as interesting as possible and remember to consider
the clements in activity 4. Usten to each member in your
team and when finished, write his/her name and what
characteristic made the anecdote interesting. Share your
opinion with your team, does everyone think alike?

%; Fantastic, short stories!
Unis 2




Warm Up

As a group, talk about important celebrations in your
town or city. Why are these important celebrations?
What makes them important? Do they like these
celebrations? Why?

Remermnber that befere each Discover section
you will find a triggering question. This
question will allow you to tap into students’
previcus knowledge and work as a quick
evaluation toal before you begin the lesson; it

will also allow the students to prepare for and
identify the theme of the lessen. Work with
this question before you start working with
the book.

f*,Di_scover

1. listen and number the pictures in the correct
order. Then, check and compare with your
classmates. Which picture is the funniast
for you? M 09

You can go over the instructions along with students.
Make sure everyone understands what needs to be
done. Play Track 9 as many times as you cansider
necessary for students to complete the activity
individually, Elicit answers and check. Invite volunteers
to mention which picture they find funny. As you

listen to different children participate, remind them

of the characteristics of an anecdote and be precise

at telling them that being funny doesn't mean to be
gross or rude. Take advantage of this possibilities to
go deeper into what a moral is (fable) and the essence
of a message in an anecdote: something that a person
experiences in a funny way but that leaves a lesson

of life.

2. listen agoain and pay dose attention
to the words in the anecdote. Which
words tell you the sequence of actions
in the anecdote? What words express
surprise? Write them on the lines below.
Are there any other words that attracted
your attention in the anecdote? Does the
speaker change the tone or volume when
using these words? Share your ideas ond
words with a partner.

Go over the instructions with students making sure
they understand. Have volunteers give answers to
the questions and finally, ask students to write their
answers on the lines and share their ideas and the
waords they wrote.

Explores fun end perscnal anecdotes.

Hen m7n e aACaGE penb e - abhenToon

P e wneeaiat

Disco -
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1. Listen ond nimber the pict s 1 the cosract oroer. Then check and compore
closemates Waith p'cture is the funniest for you? Wwhy?

bi

with yau

2. L'wten agoln ona poy close ottention to the words i the anecdote Wich words ted you
the sequence cf octicns In the anecdote? What words sxpress surprise? Write therm on the
vy Gelow. Are ther oy othar words that attrocted your wttention in te anecdeta?
Does the specier change the tone or volume when usmg these words? Share yo.r
decs and words w th o oattner

(<)

3. work inpars and use the pctures - activty 1 to te!! the anacdote. Rernember the
wtaments that you need to moke it recly Interest-ng for otbers Hove funt

3. Q;) Work in pairs and use the pictures in activity 1 to tell the
anccdote. Remember the elements that you need to make it
really interesting for others. Have fun!

Now, you can form pairs and ask students to use the pictures in activity 2 to

tell the story. They can make some notes in their notebooks if they want to.

Monitor and provide any needed assistance. Invite the pairs to share the story

with the rest of the class. Did they all tell the same story? Why?




4, When te! \ng on anecdote 0o we reter to presers of 0 past eaperionces! Read the
fol twing senterces arg cont'nue the aneccote but g ve ta . fferert ending.
Go back to the prév.ous coge and [ach ut the orctures nactivity | for he'p.

.- Literary and Ludic
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6. Share the anecdote you and your group
chose in activity 5 and retell it to the rest of
the dass.

You can invite each group to come to the front of the
class and take turns to read their anecdote for their
classmates. Ask students to be respectful and to write

Exthange with a portner ond cormpere your anecdotes A t ¢
P e down the things they found most interesting about

S each anecdote.

"""" - Create

Product: Suggestions to record or teli an

5. In smar groups. ogree on © topi: rom the box. Taking turns, organize what vou ce -
going to soy ond who 1 gaing ko say whot Moke noes In your notebook and te's the % onecdote
arecdote bo eg b other
Step 3

Students will now continue working on their product
for this unit. You can go over the text along with
students and clarify any doubts. Ask them to take out

#. Share the grecdote you and your grous chose - uctiv.ty 5 and retel. it to the =est of

the class their notes from the previous sessicn and organize
their notes so they know what they will say. Ask them
ea Stew to rehearse their anecdote and remind them that

Suggtskions b record or tell s makgdats they have to make it interesting. If the technology is
available, you could ask them to record their anecdote,
Monitor and provide any needed assistance. Remind
students they need to keep everything in a safe

place for the final session. Decide on when their final

presentation will be,

inks

« Letsweep worhing on el or recard mr or anecile

Uy i .

Reading Time!
Reader's Storyt You'll never believe what

%Thln@nddo
4, (&ﬁ) When telling an anecdote, do we refer to present or to past  hoppened
experiences? Read the following sentences and continue Track 24
the anecdote but give it a different ending. Go back to the This could be a good moment to use the Reader’s
previous page and look at the pictures in activity 1 for help. book. Ask students to continue reading pages 28 to
€xchange with a partner and compare your anecdoles. 32. You can choose to read during class or assign the
You czn ask a volunteer to read the instructions aloud. Then, you can ask reading for homewaork and then spend some time
anothr student to read the sentences aloud. Next, form pairs and ask students  at the beginning of the following session discussing
to cortinue the anecdote as the task requires. Monitor and make sure all what they read. You could also ask students to first
students are on task. Elicit ideas from. Encourage children to use the phrases retell what they remember from the previous reading
and remind them that not all anecdotes are funny; some could be sad, too but  session. Encourage students to share their opinion
that telling nice and funny anecdotes can make a difference in the audience. about the story. You can ask students the first uestion
5. (a In small groups, agree on a topic from the box. Taking turns  in their Activity Books and encourage them to share
organize what you're going to say and who is going to say their ideas: Were you expecting the ending? Then you
what. Make notes in your notebook and tell the anecdote te  could form groups and encourage students te come
each other. up with their own unexpected ending.
You cen first read the instructions along with students and then go over the The link to the website suggested on this page is for
information in the box. Make sure everyone understands what needs to be you and your students to enjoy the ideas offered in
done. Set a time limit and monitor while students work. Help if needed. Remind  the site and have a variety of activities 1o practice on
them to make notes and to take turns to teli the anecdote to each other. this topic: telling anecdotes and creating them.

% Fontastic, short stories!
Unis ®




%R;eview

Warm Up
1. Imagine you want to become a professional
anecdote teller. What would you do to
make people laugh or be interested in
your anecdote? Exchange your ideas with
Q partner.
You can form pairs and go over the instructions along
with students. Make sure everyone understands what
needs to be done. Invite some volunteers to share
ideas with the rest of the class. Even after reviewing
with the children you may come up with an idea of
having an anecdate show & tell event. This could
make children feel assure and motivated to participate
without fear since everything could be done on the
fun and funny side.

2. Work in teams. Read and try Lo
complete this anecdote with your
own words. Write them on the blanks
and check with your class as you take
turns to read it aloud.

Students can work in pairs. Have a volunteer read
the instructions aloud and ask them to complete

the activity. You can guide students if you consider

it necessary, for example, ask them to first read the
incomplete story. You could elicit some words that
they could possibly use and write them on the board.
Then, ask them waork in pairs and complete the
anecdote. Then, have them take turns to read their
anecdote for the rest of the class. Answers can be
found on page T161.

Explores fun and personal anecdotes.
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3. {5'ayNumber the sentences in the correct
order. Check with a partner and retell
the anecdote in the correct order,

You can form pairs and go over the instructions afong

with students. Make sure everyone understands

what needs to be done. Ask students to complete the

activity with their partner. Monitor and provide any

needed assistance. Invite same volunteers to share
ideas with the rest of the class. Encourage them to
share their strategies. Answers are found on page

T161.

4. Work in teams. Agree on o topic and write
the funniest anecdote you can create in your
notebook. Organize the team for everyone
to participate at telling the anecdote to your
class. Which anecdote was the funniest?
Write it on the lines below.

You can ask students to agree on a topic and to create

a very funny anecdote. Then, invite them to present it

in front of the group. Finally, have them write it in the

provided space. Monitor and make sure everyone is
on task.

Teaching SOS

You can find that some of your students are always
gager and ready to participate while others do their
best to try to disappear. It is important that you find
a balance in your classroom. Do not stop the eager
student from participating but do et him of her
know that first you want to tisten to someone eise.
Invite shy students to participate. The ultimate goal
is that you make your students feel empowered

5o that they use the [anguage and share their
knowledge.

// Fantastic, short stories!
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fecord or tell oo anecdote

+  Lets presant your work to your clossmates.

Product: Suggestions to record or St e

tell an anecdote T T
tn this section of the unit, students will present the TR
product they have been working on throughout the oo '
unit. You can have students open their books on s e
page 28. <L

You can tell students they will now present : ’

their product. _ o & xtra Product Evidence
You can read the information aloud aloud or invite ’ R ———

volunteers to read it aloud. Make sure everyone : projact related to.anecdotes, goto
- poge BO, Extra Prockct Evidence 2

Stary Telfing Show and hove furl

understands what to do. Then, you can have students
get together with their teams and encourage them to
present the anecdotes while their classmates’ listen
to them. Encourage the listeners to be respectful. If
students recorder their anecdotes, you might want to ;
make sure you have the required equipment available ' )
for them to play them for the rest of the class. Once
everyone has presented their anecdote, encourage
them to draw or paste a picture of something that
represents the anecdote they shared with their '
classmates. You can invite volunteers to share their
drawing with the rest of the class.

Tell students to share their anecdotes with peopte
outside of school and have others tell them their
own anecdotes.

Extra Product Evidence 2

As mentioned in Unit 1, here you will find another
option to build an extra product if you think you
prefer to have students work on this option or use

it for other teaching needs such as evaluation, open
classes, Show & Tell presentations. Or save it for
whenever you may find it useful. This time the Extra
Product Evidence is inviting children to participate in a
Story Telling Show where anecdotes are the principal
element to present accompanied by fun, of course!

Explores fun and personal anecdotes. X
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Assessment 2
Think and Reflect

Ask your students to open their books on page 29.
Direct their attention to the assessment. Tell them that
this assessment is a way in which they will be able to
see how well they understood what they learned and
practiced during the unit. Encourage them to be honest
while completing the assessment because it will help
them notice what they need to do to improve,

Direct students’ attention to the first part of the
assessment and read the instructions aloud along
with students. Go over each statement and clarify
any doubts. Ask students to complete the

assessment individually. Moniter and provide

any needed assistance.

Then, direct students’ attention to the second part

of the assessment, Go over the instructions atong
with students. Form pairs and ask them to follow the
instructions to complete the assessment. Monitor,
Remind students to speak in English.

% Fantastic, short stories!
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U h ﬁ/3 Solving problems

Lesson 1

ACHIEVEMENTS | |

+ Explore illustrated guides
» Understand information to follow steps

e Write instructions ) Oisee Haw wan g o Y ocas that ustrats Lsteact ang hath
Warm Up - S o undeemdnnd sheer
Before you begln tOday 5 |ESSOH, use some time 1o 1. \wihat can you da whan you neea to do sometaing but you don ¢ krow bow to da it?

review in a fun way the months of the year. Invite Trirk of oifthe alternatives urd discuss your ideas with the whos cioss.
students to find two classmates whose birthday is
the month before and the month after histhers, and 2. Imagne you e taking 6 gift to a porty, but yeur Mom doesnt hove tme to wrap it

ask them to line up in the order of the months. i.e Read the gutde. Is it aosy to follaw? Why? Why not? Do you know another way to 5‘

; e e 40 11? How? Snore your ideos with a partrer.
My birthday is in October and mine is in November

and mine is in December. _
How ¥o wrap 2 31

Before each Discover section you will find a
triggering question. This question will allow
you to tap into students’ previous knowledge
and work as a quick evaluation tool before
you begin the lesson; it will also atlow the
students to prepare for and identify the theme
of the lesson, Work with this question before
you start working with the book, How can the
pictures that come with instructions help
you understand them?

_Before we start this unit, it woutd make good to
know a tittle more about what an itustrated guide
is and how many things we could do with one of
these. The airti of an illustrated guide is to explain
in a graphic way a text, as simple as this. But also,
this guide has to take you by the hand to solve

a probtem, even if it is a simple probtem such as e T .
setting channels on a TV, assernbling a bookshelf, . L e e
using a gadget, playing with a game station, and
even a map in a traveler's guide is an itlustrated
guide. If we analyze the examples, we will clearly
see that each one solves a problem, Therefore, as

3 summary, any illustrated guide must have 3 main
elements: guiding text which we narmatty know as
instructions; illustrations to ease understanding and
be good enough, to sotve the problem or situation
why we are consulting that itustrated guide,

. R

Ask students what type of presents they usually take to a party. You could take a few
extra minutes to discuss how popular, how expensive, etc, those gifts are and this help
students contextualize the activity. Tell students to imagine that their mom doesn't
have time to wrap that gift they are taking to a party and ask themn to read the guide
‘how to wrap a gift". You may want to write the new vocabulary on the board and ask
students to answer the questions individually. Then, invite them to share their ideas
with a partner. If time alfows, have scme volunteers show the class another way to
wrap a.4ft using a piece of paper.

3. £ 2 in groups discuss and answer the questions.
After sttlents finish reading the guide, ask them to form groups of 3 or 4 to answer the
questions. You could read the questions aloud and help with vocabulary as needed and
set an amount of time for students to work with the six questions. Invite thes different
groups to share their answers and discuss as a class the answer to question six.

Teaching SOS

%Djscover

1. What can you do when you need to do
something but you don't know how to do it?
Think of all the alternatives and discuss your
ideas with the whole class.

You may begin the discussion by asking students
to think about a situation when they needed to do

something but they didn't know how to do it. You
may use a personal example such as baking a cake or
making a sweater. Tell them it can be related to school
or home and list some of those situations on the
board. Then, ask the question aloud and encourage
students to share their answers with the class as well
as many alternatives as possible.

2. @ Imagine you're taking a gift to o
party, but your Mom doesn't have
time to wrap it. Read the guide. Is it
easy to follow? Why? Why not? Do
you know another way to do it? How?
Share your ideas with a partner.

There are many group activities in the unit planned to fulfill one simple ohjective,
classroom interaction. You will see that sorme of the students are reluctant to work in
groups and it is difficult for them to participate, One way to hetp them is to present a
clear outcome to the task. if students do not understand what they are doing orwhy
they are doing it it will be even mare difficult for them to participate. Start with the
size of the group. The best size recommended is probably from three to five learners.
If the group is bigger it is probable that not all the mernbers will contribute to the task.
We invite you to tatk to students about the berefits of working in groups when they
are making decisions, producing a text or a product and the opportunities they have
learning with their classmates.

*Note: the ctie words found in botd and orange color for this unit are: water, wrap,
flick, fold, guide, crouch, edge, dig. Rernember, you can also find themn in the Picture
dictionary sectian at the end of your Teacher's ook and in your students’ Activity book.

Follow an illustrated guide to solue a probiem. \
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q. @ An illustrated guide shows you how to do something. Look at
the underlined words. What do you notice? Share your ideas
in pairs. Look at the illustrated guide in the previous page
and see if you notice anything similar,

Direct students’ attention to the underlined words in the three sentences and
if you consider it necessary guide them through the activity by saying they
have something in common and they have to discover it. Read the guestion
and invite students to share their answers with another classmate. You can
also invite students to find another pair of students and compare answers
before confirming with you. Then, tell students to go back to the guide on how
to wrap a gift and take a close look to find similarities. You may want to have
some volunteers share their answers with the class.

5. Look at the illustrated guide. What problem does it solve?

Write a title. Then, exchange.
Direct students’ attention to the illustrated guide in four steps. You could make
a list of the new vocabulary on the board before asking them the question.
Then, invite students to tell you what problem the guide solves and wait for
reactions. Make sure everyone understands what needs to be done and check
answers with the class.

. Environment

&, (‘ia) In pairs, compare the two illustrated
guide in this lesson.
Read the instructions aloud and make sure students
understand they are going to campare so invite them
to tell you what both guides have in comman. You
may want to also read each one of the speech bubbles
and their content to guide them in the comparison
and if necessary suggest they may write their answers
to report. Find answers page T161.
7. Talk about what you found with the rest
of the class and how these elementsin an
illustrated guide help you solve a situation.
When students finish the comparison, ask them to share
what they found with the class. You may have some
volunteers give their answers first and then invite the
rest of the students confirm such answers. It is better if
students discuss as a dass and you only monitor,

" Create
Product: Short lllustrated Guide

Step 1

Remind students what the aim of an illustrated guide
is and have volunteers tell you: solve a problem,
guide the user to solve it and use illustrations to
make it easier to understand. Also remind them of
the elements they should include as a general
overview: itlustrations and instructions to solve a
particular problem.

Students can now begin to work on their product for
this unit. Tell students to work in teams of three. Once
they are grouped they will work with the same team
in the development of the product along the unit.

You may go over the text and clarify any doubts. Ask
students to look at the lesson and write down the
elements of a guide and the words that are commenly
used in them. You may want to encourage them to
discuss interesting topics and write them down so
that they have options for their product. Monitor and
provide any needed assistance. Remind them to keep
their notes and fists in a safe place for future use.

Reading Time!

Reader’s Fact How to solve the problem
Track 25

This could be a goed moment to use the Reader's
book. This unit's reading will present students with
suggestions and recommendations on staying
healthy-This reading will help students expand their
vocabulary and their knowledge about guides on how
to do something. Ask students to read pages 33-37.
You can choose to read during class or assign the
reading for homework and then spend some time

at the beginning of the following session discussing
what they read. You can also ask the questions
included in their Activity Book so that students share
their opinions after reading. You could also share how
you protect the environment as an example.

Solving problems

%L'.ﬁ r3
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Lesson 2

Warm up

You can form groups of three and ask students to talk
ahout how to find and download an app for their cell
phone. Tell them they have to explain it using three
sentences only, one each member of the team. Then,
invite some volunteers share their guide with the class
and see how similar they are.

Remember that before each Discover section
you will find a triggering question. This
question will atlow you to tap into students’
previous knowtedge and work as a quick
evaluation tool before you begin the lesson; it

will also allow the students to prepare for and
identify the theme of the lesson. Work with
this questicn before you start working with the
book: What is the importance of following
steps?

What is the importance of following
steps?

“Discover
AP \
1. Have you ever played this game?

How do you know the order of squares

you have to jump to?

Do you like this game?

Share your experiences with the class.
Direct students’ attention to the picture and present
the expression. Then, ask the question. Encourage
students to participate and share their answers with
the class. If some of the students said they were not
good at skipping stones you may ask what makes it
difficult. Find out from your students how they fill when
they lose a game and if they think there are Hlustrated
guides to play better,

2. (24} Work in pairs. Read the illustrated
guide and discuss and then determine
the most important things to consider
when you want to skip a stone.

Form pairs and read the instructions aloud. If you
consider it would hefp students with the activity,

read the steps of the illustrated guide aloud along

with them. Offer help with new vocabulary and give
students time to answer the question. Then, invite
volunteers to share their answers and ask the rest

of the dlass to listen and give their opinion on their
answers, Some possible answers are: using numbers, or
sequence words such as first, next, then, last, etc.

1. Hove you ever prayed this gome? How oo
you know the order of »q Jores you nave to
.Lmp t0? Do you lke this gurme? Share your
experiences with the class.

2. \work In pairs. Read the tlustrated guide
and aatersn:ne the most Important
things to consider when you want iﬁ
0 skip 0 stone

&
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3. Discuss the questions De.ow 0 groups. g
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3. g‘,’; Discuss the questions below in groups.

Ask students ta form groups of four for this activity. You could recammend
them to work with different students as many times as possible and not to
choose the same classmates all the time so they have different experiences
in the classroom. Read the question aloud and suggest students to give clear
reasons. You can help with vocabulary while expressing their reasons so they
gain more confidence explaining why.

Fotlow an iltustrated guide to solue a problem. \
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4. This illustrated guide is not in order. Number it in the correct order.
Then, compare with a dassmate. If your answers are different,
discuss and determine which is the correct order. Finally, listen
and check. » 10

Direct students’ attention to the picture in the guide and ask them to telt

you vehat this is about. Ask them if they are good at making paper airplanes.
You may even ask them to show you their technigue. Then, invite a volunteer
to reud the instructions aloud. Make sure they understand they are going to
number the steps and suggest to pay close attention to the first words in each
sentence to help them in making the sequence. Play track 10 as many times
as you consider necessary for students to complete the activity and help with
vocahulary as needed. Monitor they are comparing answers and encourage
them to discuss them.

feoarl
5. @ In groups, write five questions about how te make

a paper plane in your notebook. Then ask another

group your questions.
Invite students to form groups. You could suggest of 5 members since they
need to write 5 questions and this could help students in organizing the
activity better, one question, one student. Read the instruction aloud and offer
help with vocabulary as needed. Monitor they are asking and answering the
questions with another group.

Academic and

Educational
Environment

6. With a portner, try making the plane
following the guide with no order. Did it
work? Now, follow the correct steps and
test it out! What makes the difference?

After practicing with another group, tell students it is
time to make the airplane following the guide with no
order and inviting them to test their paper plane. Have
volunteers share what happened, Then, have students
make it following the guide in order. And encourage
them to tell you what made the difference. Have fun
along with your students!

~ Create
Product: Short Hustrated Guide

Step 2

Students can now work on the second step of their
product. You can go over the text along with students
and clarify any doubts. Ask them to get together with
their teams and bring out their material from last time.
Tell students to continue working by writing a list of
sequencing words learned in this lesson. Once they
have them, students can have a final discussion on the
topic for the illustrated guide indicating who they are
writing it for. Recommend students to research some
information they may need for the activity. Finally, ask
students to describe the steps they may need for their
guide in their notebook and remind them to keep all
the information in a safe place for the next session.

Reading Time!

Reader's Fact How to solve the problem
Track 25

This could be a good moment to use the Reader’s
book. Ask students to continue reading pages 38 to
42 but before you could use the pictures in the reader
and ask students to retell what they remember from
the previous reading session.

You can choose to read during class or assign the
reading for homework and then spend some time

at the beginning of the following session discussing
what they read. You can also write the questions from
their Activity Books {Which of the things mentioned in
the reading do you do? What steps do you consider to be
the most important? ) on the board and have a short
class discussion where students share what they do
and what they consider to be the most important
things to de.

Teaching SOS

- When you assign reading from the reader for

homework, take into consideration the nature

“of homework itself, it is out-of-class wark and
extensive reading at the same time. Consider
that sorme students may find i difficult to do
since you are rot around to help. Students will
lzarm vogabulary and acquire good and healthy
habits of reading so we recommend you work

~with-comprehension questions to check general

- “understanding rather than asking for every single
. detail that could make students anxious.

}!LJF‘ICB

Solving problems




Llesson3

Warm up

Before you start the lessan, keep practicing following
instructions with students with the example given,
the paper airplane. Write on the board the sequencing
words first, second, then, next, after that and finally
and ask students to write six steps to go with them to
make a ham and cheese sandwich.

Remember that before each Discover section
you will find a triggering question. This
question will allow you to tap into students’
previous knowledge and work as a quick
evaluation tool before you begin the lessen;

it will also allow the students to prepare for
and identify the theme of the lesson. Work
with this question before you start working
with the book, What are the characteristics
of instructions? Where do you find
instructions?

What are the characteristics of
instructions? Where do you find
instructions?

€
Discover

1. Sometimes communities suffer from
environmental problems and planting
trees can be part of the solution. What
environmental problem do trees help solve?
Share your ideas with the class.

Tell students that planting trees is a very common
practice in many communities or cities, People are
waorried about environmental problems and want 10
heip so they get together on given dates and plant
trees. You could ask students the questions and ask
them to think about their answers individually, then,
discuss them with a classmate and have final round of
discussion sharing their ideas with the entire class.

2. afa What do you need to plant a tree?

Work in small teams and complete

a simple Tlllustrated guide on how

to plant a tree.Read the informotion

below. Which steps can be useful for

your guide? Why? Circle the letter

and tell your reasons to your team.
For this activity, ask students to form groups of three
or four. Invite a volunteer to read the instructions
aloud and clarify the activity . Ask students to
complete the activity with their partners and offer
help with vocabulary as needed. To check, you can
have students give you their answers and ask the rest
of the class to confirm, right or wrong. Whatever the
answers may be, encourage students to give reasons
using words and expressions they already know, e.g.;
stating an order using sequence words: First, | think
that....Then, | followed....Finally, | did....

1Dscg T

< How can vou Yeil instrucdion: gre wawy to folnw?

1. Sometmes communities suffer friom erviranmental problems and planting
trees con e part of the solution What environmentol problern do trees help
sohv? Share your icdeas with the class.

2. what do you need to plant o treal Work 1n sta't tearns ang complete o simpie
HHhustrated guide on how te plant a tree, Read the Information below, Whith g
steps can be usefu: for your quide? Why? Circla tha letter and tell your reasons
to your tearn,
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3. Now. work with a portrer ang order the staps. birite the aumber in the bax g
~ext 1o the step.

3. @ Now, work with a partner and order the steps. Write the
number in the box next to the step.
Tell students they are going to complete the activity on how to plan a tree with
a partner. Give them time to find a classmate to work with. You may want to
read along with them the steps chosen for the guide and ask them to order
them so we can have a guide. Monitor and make sure they are discussing the
steps and agreeing on them.

Follow an illustrated guide to solve a problem. \
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4, Look at these drawings. They are the two missing steps

of how to plant a tree. In small groups write the text to go
with the drawings.

You may want to start by asking students if they have ever planted a tree and
if they know how to plant a tree. You could invite them to say how. You can ask
them ‘f they think that the order of steps when planting a tree is important and
why. Then, you can call their attention to the pictures and read the instructions
along with them. Encourage them to say what steps are missing. Then, you can
form groups and ask them to write the instructions that they think go with the
pictures. You can invite a volunteer from each group to write their two steps on
the beard so that you can compare them and so that you can check and correct
them f necessary.

5. (ii) In pairs write out all the steps in your notebook in the correct

order. Draw pictures to go with the steps.

You cculd start the activity by telling students that now they have all the steps
ready for the guide. However, there’s something they need te do with it. Invite
some volunteers to read such steps and then ask students to work in pairs.
Recommend they choose a different classmate to work with so they have more
interaction with the whole class. Then, ask students to complete the activity
in thesr notebook. Monitor. If time allows, you could consider students to
exchange guides with other pairs and comment on them.

The link included on this page, offers several
interesting activities and information on how to plant
and take care of trees,

6. Read the checklist. Does your finished guide
have everything it should have? If not, add
what's missing.

Explain what a checklist is and point at the box. You
could read the questions aloud using the appropriate
intonation to show confirmation. Invite students to
read it again and actually confirm if their guide is
now complete based on the given questions, You may
want to guide them through the activity by asking
students to tell you if their friends or parents could
use such guide with no problems. Encourage students
to discuss their answers with the class.

" Create
Product: Short lilustrated Guide

Step 3

Students can now work on the third and final step

of their product. You may want to go over the text
along with students and clarify any doubts. Ask them
to start working by discussing the number of steps

in the guide and how to present them (using bullet
points, numbers or sequencing words). Recommeand
students to share their ideas with the members of the
group so they can agree on one single format. Then,
ask them to write the steps and choose illustrations to
go with them. Offer help with checking the steps for
accuracy and then, invite them to do the final version
of the guide on a piece of construction paper. Remind
students how useful the checklist is and use it to make
sure they have written a good guide.

Links

Reading Time!

Aleader's fact How to solve the problem
Track 25

This could be a good moment to use the Reader’s book.
Ask students to continue reading pages 43 to 46 . You
can choose to read during class or assign the reading
for homework and then spend some time at the
beginning of the following session discussing what they
read. You can ask the questions in their Activity Books
and encourage students to share their ideas in pairs or
groups before sharing with the rest of the class.

Teaching SOS
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%Re view

1. Which of these texts goes with the picture?
Direct students' attention to the incomplete picture
and ask them if they can guess what animal that is.
Then, guide them through the three sentences and
ask them to order them to go with the picture.
Recommend students to pay close attention to the
sequencing words in the text. Check answers with
the class. Answer can be found on T161, but it is the
first statement.

2. &% Work in groups. Look at the pictures.

% Write instructions to set the time on
your watch. You can use the words to
help you. Then, share your instructions
with the rest of the class.

Point at the picture of the watch and tell students
they are going to set the instructions to set the time.
You could pre-teach vocabulary and this way help
students work faster with the activity, turn, pull out,
unwind, push, rotate time, etc. Then, give them time
to organize the activity and think about the five
sentences to write to go with the setting of the watch.
Monitor. Offer help as needed and make students feel
that this activity will help them when they have to
give instructions for anything.

ST

2. Work in groups. Wirite Instructions to set the time on your watch. You can Jse the
words to help you. Flusteate the instructions. Then. share your Instructions with the @
rpst of the chass.
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Follow an illustrated guide to solue a problem. \
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Academic and
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3. Sometimes we have family or friends fiving
in another part of the world and we want
to get in touch with them. Do you know
how to make an international phone call
from any part in Mexico? Read the steps in
the guide and order them to learn how to
make an international phone call.

Ask students how much they like to be in touch with
family and friends and to call them on the phone either
fixed or cellphone. Tell them that to call other places in
the world is just as in Mexico but because the places
are in other countries, each one has its awn numbers
and country code just like in Mexico we have a country
code which is 52. When people call Mexico from other
countries, they have to do what the guide on the page
says but include the code. Have students read and role
play what the guide says and share ideas on where
they would fike to call. You could even ask them to
find out the country codes they would like to call. You
could even have students pair up and rote-play being
an operator helping the caller place a call; or calling
directly to someone in a certain place and saying how
they made the call, etc.

4. Work with a partner. Some people in o
nearby community want to plant some fowers
and fruit trees but they don't speak your
language and they really want to plant these
trees. How con you help them? Do you think
on illustrated guide can solve the problem?
Create a guide to solve this problem and then,
share it with others in your class.

To finish the review, work in pairs and share ideas on
solving this problem in the nearby community. Invite
volunteers to share ideas aloud and questions on the
topic they chose for their product.

% Solving problems
Jrt 3




Product: Short lllustrated Guide

tn this section of the unit, students present the
product they have been working on throughout

the unit.

You can read the text aloud and make sure everyone
understands what to do. Give students a few minutes
to get together with their teams to fix their guides on
the board or wall and ask them to stand next to their
guides. Then , you can choose a team to start with and
have everyone come closer and look a their guides.
You may want to ask some questions about each
guide so that your students answer and also so that
your other students come up with questions of their
own for their classmates'.

Once everyone has presented their guides, you can ask
students to go back to the checklist they worked with
on page 35 and check their work against it. Invite
students to have a final discussion on suggestions

for improving their work. You may want to encourage
them to write those suggestions in the provided space
on this page.

Extra Product Evidence 3

If you want your students to work on another project
to practice some more, you can ask them to go to
page 111 and this time you can put up a Handcraft
Shop where children can bring different ideas of
crafts to make as they develop the different
Hlustrated guides.

Shovt Hiustroted Gunde

+  Letspresent your ~ork to your clossmates.

ﬁxtm Product Evidence

i you wontto work on atother
profect related to how lustrated
guides con help solve problems, go
o page 110, Extro Product Evidencs
3 Honderaft Shop and have fund

Follow an illustrated guide to solve a problem. \
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2. Th:rk obout and exchonge ideas with your partner on the kind of situctions where
iustrated guides can be heloful to solve problems? Write your ideas on the lines below.
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Assessment 3

Think and Reflect

Ask your students to open their books on page 39,
Direct their attention to the assessment. You can

help students feel more confident by reading each
statement and if necessary going back to the activity
in the unit that shows that achievement so you clarify
the concepts and ideas. Ask students to complete the
assessment individually. It is very important they read
the statements carefully and answer honestly since
their answers will tell them how well they understood
what they learned and what needs improvement.
Encourage students to write a short comment
expressing why they (didn't) achieve what expected.
Then, direct students’ attention to the second part of
the assessment. Form pairs and ask them to follow
the instructions to complete the activity. Encourage
students to discuss ways to improve their performance
and share ideas on how to use what they've learned
in their dally life.

" Answers:
1. prablern, title, sequence waords, bullets numbers
-ittustrations, steps.
. 2. Using numbers o sequence words.

3, Put, fold, past, turn over, among others,

4. Both of them.
* Section 2 - Students’ own answers according to the:r
3 daily hfe context " .

Solving problems
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« Listens and explores news related to familiar
and common contexts.

* Understands audio news.

+ Exchanges opinions.

Warm Up

Form groups of three and ask students to list as many
informaticn sources they can think of to get the news
from. You could give them an example if you consider
they need some guidance. We recommend you don't
discuss if they like to read the news or anything

alike for now. Set an amount of time to make the
activity look like a game. Invite the groups to tell you
how many sources they thought of and then, what
those sources are. If they give you several names of
newspapers give them credit for that.

Before each Discover section you will find a
triggering question. This question will allow
you to tap into students’ previous knowledge
and work as a quick evaluaticn tool befare you
begin the lesson; it will also allow the students
to prepare for and identify the theme of the
lesson. Work with this question before you
start working with the book.

Just as an extra note, think of tigw rgr
. aroungd you and your studests:

- for inforrmation. Howeves, infol

. piece or efement of news. Ne

- and-irue incidept that:can i

' “whether in 3 sat; horrific, fling

Iocat or wortdwrda

'. mentlon it as they hea il of TE:
o decreasing informiation and ab
respect the source which gave.

Discover

1. (aj) Look at the picture. What do you think
has happened? Share your ideas with
a partner.

Direct students’ attention to the picture and ask them to
describe what they see. Help with vocabulary as needed.
You could write that vocabulary on the hoard for easy
reference during the activity. Some of the possible key
waords needed are: fire fighter, put out, a fire, hose.
Invite students to guess what happened and ask the
rest of the class to compare their ideas to see how
similar their guesses are. Encourage students to express
their ideas in English using the new vocabulary.

2. (83) Listen a find out the following. Make
some notes and then exchange ideas
with a partner. Where does this
informotion come from? w11

rutitiardyd
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New prov oe o kinds of informmat on and it .5 one of the mast mportant wavs rwhech
anyboay can be Aformned of ~hot s hopeenng ir yeur city country end othet parts of
the world Theik cbout tiese guent. ons and diauuss with yoor cioss.

Tell students that after comparing guesses they will finally confirm by

listening to the narration what actually happened. Ask volunteers to read

the instructions and make sure they understand what they need to do. You
could also read the questions aloud and recommend students to write key
information, notes, not complete sentences. Play track 11 once first for general
recognition. Then, play it as many times as necessary and then invite students
to exchange their ideas with a partner. If time allows, you should invite
students to find another pair to compare answers toc and finally have them
tell you why the fire fighters were in the scene.

3. News provide all kinds of information and it is one of the most
important ways in which anybody can be informed of what is
happening in your city, country and other parts of the world. Think
about these questions and discuss with your class.

Comment with students the importance of knowing what's going on in the
waorld, in their country and in their city. invite students to give you their opinion.
We understand that they are very young to be interested in keeping informed all
the time but the point is to make students aware of how important this is.

Read the three questions aloud and ask students to discuss them. You could
refer students to the warm up activity where they numbered different sources
of information and if time allows ask them to compare who listed a newspaper
and for a radio and tv news program.
' ' Fares Jlidge,. .
€. Rememiber;

] a!: the end af your

Exchanges opinions about audio news. \
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5. Listen to the interview on the rodio iwhe is talking? How co you know?
How aves this interview heiped pecple ieorn more obout
the Fira? In pairs, talk about what new things they learned obout the fire
From the interview.
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. Listen to the interview again
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4. iﬁ Juanita is o Grade 5 student at The Bell €lementary S<hool.
Look at the pictures and, in groups, talk about the news

from her point of view. Do you think news on the radio or
the TV have a point of view? Why?

You can direct students’ attention to the picture of Juanita and read the

descr ption of who she is from the instructions. Then, move ta the set of four
pictures and ask students to guess what happened and talk about it in groups.
This time, to vary grouping students you may ask them to get together with three
other students they haven't worked with yet. You could consider worth menticning
that this is the description of what happened at Bell Elementary School.

Monitor and help with vocabulary as needed. Encourage students to
participate with their ideas and contribute to have the complete description of
what happened. You can seme volunteers share their ideas and points

of view while the other students discuss how similar or different they are

from theirs. Finally, you can ask students if they think news on the radio or

TV have a point of view and encourage them to share their reasons for their
opinion. You could also answer the questions to give them clues about what
you expect them to answer, e.g. / think some news have the point of view of the
reporter because every person fooks at things differently.

5. ("55) Listen to the interview on the radio. Who is talking? How
do you know? What are the discuss how this interview
helped people learn more about the fire? In pairs, talk
obout what new things they learned about the fire from
the interview. » 12

Literary and Ludic

Community

You can tell stucents they are going to finally listen to
what actually happened. Ask a volunteers to read the
instructions and make sure they understand what they
need to do. You could draw a grid on the board, with the
phrase ‘Radio interview’ in the center, on the left ‘who’ and
on the right 'talking about'. This type of visual organizer
helps students record the information they're looking for
easily. Play track 12 once for general recognition and in
the second one ask students to try to find their answers
and record them. You can students to work in pairs and
discuss the new information they got from the interview
to complete their guesses on the event. Finally, you
can encourage volunteers to share if they've heard an
interview on the radio and what it was about. You can
share your own experience too.

. listen to the interview again.
You may want to go over the questions and clarify doubts
or check the glossary or a dictionary for the meaning
of unknown words. You may want to play the track two
or three more times since students have to give and
opinion and may need more time to organize their ideas
and make some deductions as well. If time allows have
students with very different opinions discuss and justify
their answers.

“Create

Product: A Survey

Step 1

Share with students the importance of a survey. A survey
is a list of questions that we use to find out specific
information from a particular group of people. Invite
students to give you examples of those they may know:
census, for example. Tell them the difference between

a survey and a questionnaire where the former can be

on any or many topics at the same time while a survey

is formal and specific to a topic and made to a specific
person or group of people.

Explain students they will produce a survey and to be careful
and formal when choosing the topic for it. Students can now
begin to work on their product for this unit. Tell students
they will work in teams and let them decide on the number
of students in each, Remind them that they will work with
the same team in the development of the product aleng the
unit. You may go over the text and clarify any doubts. Ask
students to think on what makes an interview interesting for
everyone, and to share ideas on the questions in the step,
Finally, have them write notes to register their ideas and use
the following session. Remind them to keep their notes and
lists in a safe place for future use.

READING TIME!

Reader's Stories The Trophy

Track 26

This could be a good moment to use the Reader's hook.
This unit's reading will present students with interesting
infermation about ads. This reading will help students
expand their vocabulary and their knowledge about the
tapic. Ask students to read pages 47-51. You can choose to
read during class or assign the reading for homework and
then spend some time at the beginning of the following
session discussing what they read. You can ask the
question in their books and have a short class discussion.

Aﬂl:ﬁl

Great news!




Warm up

Ask students to work in pairs. Tell them they are going
to role play the interview with the fire fighter on the
radio show, One student gets to be the interviewer
and the other one is the fire fighter. Play track 12
again and ask students to take notes. invite them to
be as original as possible, Give them time to organize
the activity and offer help as needed. You could ask
students to role play the interview at the same time,
Monitor and encourage students to

participate enthusiastically.

Before each Discover section you will find a
triggering question. This question will allow
you to tap into students’ previous knowledge
and work as a quick evaluation tool before you

begin the lesson; it will also allow the students
to prepare for and identify the theme of the
tesson. Work with this question before you
start working with the book.

£
“iscover

1. What type of news can you hear on the
radio? What do you do when you don't
understand something that is sai¢ on the
radio? Listen and complete the questions
to ask your classmates about the event in
the picture. > 13

You ¢an start by asking volunteers to share the type
of news you can hear on the radio and encourage
them to mention other things that you can find

out when you listen to the radio. Then, you can call
students’ attention to the picture and ask them what
they see. You could pre-teach new vocabulary such
as, stand, fair, town square. Tell students they are
going to listen to somebody narrate an important
event in town but before ask them to tell you what
kind of questions they need to complete. You might
want to review Wh- questions before they begin.
You may want to encourage students to focus on key
information. To check, ask volunteers to share their
answers with the class.

2. (82) Rsk a dassmate about the news item.
Have you heard about this or maybe,
something similar on the radio? Share
it with your class.

You can now invite students to form pairs and talk
about the news item by using the questions above.
Encourage students to participate and offer help as
needed. Then, you can ask students to share with their
classmates if they have heard of something similar

on the radio. You might want te share your own
experience too if you consider it could be helpful as a
meodel for your students.
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3. @5) Listen to the news item again. In pairs discuss what you think
these words from the news you heard. Then, write some
ideas using key words from what you remember that can
tell what the news is about. Look at the example. #l 13

Direct students' attention to the three words listed and ask them to discuss
what they mean. This time for obvious reasons do not help with vocabulary.
However, monitor they ate discussing and invite students to share their
answers . Take into consideration that some students may know the meaning
of the words but do not let them control the activity. Ask the rest of them how
they figured out the meaning and complete the activity.

Teaching SOS
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Exchanges opinions about audio news. \
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q, @ Work in pairs. Look at the information in the box. Say what it
is, what it is for and the type of information you can gather.

You can tell stuclents they are going to work in pairs and suggest to find

a different classmate from the previeus activity to work with, Read the
instructions along with students and make sure they understand what needs to
be done. You could ask students to share answers going over each one of the
guestions and stating reasons for their answers. Then, you could start a light
discussion on the different types of events.

5. @ Read your notes about the event to the dass. Imagine you
are saying it on the radio. Be prepared to answer questions
clarifying information about the concert.

Now, have students walk areund choosing someone in the class to interview
and for that classmate to answer the survey in activity 4. When finished, get
ready for Activity 5 asking students to have their survey ready to share results.

6. Share the survey results with the class. Tally the answers with your
teacher and find out what your group prefers.

Once finished, have a general survey made counting the results from each
student as you have a volunteer write results on the board. This way students
will see how the information from surveys become real and useful. Finally, have
volunteers give the results on the different answers written on the board.

Literary and Ludic

Community

7. Work in groups. Discuss the questions.

Invite volunteers to share answers to the questions
and to give reasons for their opinions. Finally, go to
the last question and having had the results from
activities 4 and 5 on the board, invite children to
analyze how important a survey is.

 Create
Product: A Survey
Step 2

Students can now centinue working on the second
step of their product. Ask them to get together with
their teams and bring out their notes from last time.
Tell students to continue working by discussing who
they may want to interview for that particular survey
and recommend students not to forget the questions
that people expect to be answered, what, who, where
and write them in their notebook. Finally, ask students
to put all their questions away for the next session.
Engage students to reflect on the question found at
the end of the Create box to assess their progress in a
different and continuous way.

READING TIME!

Reader's Stories The Trophy
Track 26

This could be a good moment to use the Reader's
bogk. Ask students to work in pairs and retell each
other what happened in the first pages of the story.
Continue reading pages 52 to 56. You can choose to
read during class or assign the reading for homewaork.
You can use some minutes of your class to have
students discuss the questions in their books in pairs
or groups and share their answers with the rest of the
class. You could write the questions on the board too,
What type of information can you hear in audio news?
How does this information help you understand news
without looking at pictures?

Teochn g SOS
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Ltesson 3

Warm up

Write on the board the following scrambled questions
for students to order,

a) the/day/ concert /When/ ? (when is the
concert?)

b} What/is / concert / time / the / ? (What
time is the concert?)

¢) concert/is/Where/the / 7 {Where is the
concert?)

d} musicians / play / How many / 7 / will (How
many musicians will play?)

To check, invite volunteers to come to the hoard and
write their answers and ask the rest of the class to
confirm if they are right. If they give a wrong answer,
ask another students to come to the board and write
the correct question explaining what was wrong,

Remember that before each Discover section
you will find a triggering question. This
question will allow you to tap into students’
previous knowledge and work as a quick

evaluation teol before you begin the lesson; it
will also allow the students to prepare for and
identify the theme of the lesson. Work with
this question before yous start working with
the book

%Dlscover

1. Look at the picture. What do you think you
are going to hear about on the radio?
Discuss with your class.

Before you ask students to work on their books, you
could ask the guestions:

What topics can you hear about on the radio? s it just
news? What do you think makes a topic become news?
and write students contributions on the board. Then
you could work together to come up with an answer
you all agree with for each question. Next you can
ask students to open their books on page 44 and look
at the picture and discuss as a class what they think
they are going to hear. You can write some of their
predictions on the board.

2. Complete the survey and tally the results
with your group.

Just as you did last class, have students work on

the survey, share results and finally, have volunteers
gather them and give the final analysis of each
question. They can work in small groups, in pairs or
even individually but this last option will take longer
to collect final results.

Exchanges opinions about audio news.
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expressons like the ones Delow to express your opinion

3. Listen to the conversation. In your notebook make notes so that
you can exploin what the audio is about to someone else. Do you
think it is news? Why? » 13

You can go over the instructions along with students and clarify any doubts.
You may want to remind erybody understands what they need to do. Remind
students of the importance of taking notes when working with listening
comprehension. Play track 14 and ask students to listen attentively. You could
play the track as many times as you consider necessary. Invite students to work
with a classmate and practice explaining what they heard. Encourage students
to say if it is news and why they think so.

4, (i’) In pairs discuss the news item, and talk about what you think
of this scientific adventure. You can use expressions ke the
ones below to express your opinion.

You may ask students to work with the same classmate of the previous activity.
Invite them to discuss the news item about the mammoth and give their opinion
about the scientific project. Encourage students to participate enthusiastically
and speak in English. In order to help them, direct their attention to the box
with some expressions they can use to express their opinions.
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5. @ Work in pairs. Read this article. Exchange opinions with your
partner. Remember the expressions you can use to express
your opinion. Then, as a class discuss the questions.

You can tell students they are going to work in pairs and read an article. Ask

a volunteer to read the rest of the instructions and clarify the task. Give them
enough time to read since not all students are fast readers and they may need
extra help with comprehension. You could prepare a glossary of 5 to 8 words to
help students with vocabulary and write it on the board. Monitor and offer help
as needed. Remind students to use the expressions they learned in the previous
exerci+e that they can use to give their opinon. You might want to set a time
fimit for students to read. You could also read the text as a class if you consider
it better for your students. Finally, you can direct students to the questions
below the text and discuss them as a dlass. Encourage everyone to participate
and share their opinion using the expressions they learned in activity 3.

. Create
Product: A survey
Step 3

Students can now continue warking on the third and
final step of their product. You may want to go over
the text along with students and clarify any doubts.
Ask them to start warking by discussing a news item.
Recommend students to share their ideas with the
members of the group so they can agree on one. Then,
ask them to write the news item using some of the
questions they collected plus some guestions asking
about opinions since they will be writing a survey.
You might want to explain that a survey is a type of
questionnaire that we can use to gather information
about a topic, and that the difference between a
survey and a questionnaire is that we can give our
opinions when we use surveys. Offer help with
checking the first draft and give recommendations

on how to improve it if necessary. Then, it is time for
them to do a final version on a piece of construction
paper. Encourage students to take tumns sharing their
opinions asking and answering the questions. Finally,
invite students to put their survey away and get
ready to present it in the Show and Tell session. Invite
them to read the question found at the bottom of the
Create section and to reflect and answer with honesty.
Ask volunteers to share their ideas.

RERDING TIME!

Reader's Stories The Trophy
Track 26

This could be a good moment to use the Reader’s
book. Ask students to continue reading pages 57 - 60.
You can choose to read during class or assign the
reading for homework and then spend some time

at the beginning of the following session discussing
what they read. You can write the question from their
Activity Books on the hoard and then form groups
and encourage them to make a list with similarities
and differences between the news on the radio and
on TV. Then, you can draw twa columns (similarities /
differences} on the board and have volunteers write
some ideas 5o that you can all discuss as a class.

Teuchm _ SOS

. tn many. af the activities in this course we 3sk
- students to give an-opinion or to compare opinions
jith other classimates. We expect they know what
do however, we should considér they don't
- atways know the language of asking-and giving
_j- opmtons. This type of language is necessaty not only
" rethie classeonm but In real life. We recommend
that you have some of the most commons.
‘expressions of opinion displayed.in the classroom
whert they have to take part in discussions, i.e, when
- agreeing in different stage’s of the product, after
- reading a story, justifying and giving reasonsona’’
certaintopic, ete. Mclude expressions such as, 1
- think, 1 beﬂeve n fny optmcm

%Untf»
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%R_eview

1. Read the following news. What happened
and why did it happen? Can you think
everyone can learn from this news? Which
ideas in the news give you exact information?
Work with o partner asking different
questions and exchange opinions about
how this kind of accidents can be prevented.

Ask students to read and answer with a partner, the
questions mentioned in the news. You can even invite
students at random to read out loud and check on
pronunciation and stress. Remind them that in unit 2
they learned how important tone and stress are when
telling an anecdote and lots of news are practically
anecdotes. Have them finish the task and monitor
their work.

2. Which of these photos illustrates the news in
activity 1. How can you teil? Work in teams
of three. Choose one of the pictures below
and another one in this lesson. Create a
short, interesting and funny news that can
catch the attention of everyone. Write it in
your notebook and share it with the rest
of your group. Remember to consider
who, what, when, why and how it
happened, Enjoy!

Direct students” attention to the pictures and ask them
to choose the one that best iHustrates the accident
they read about in the previous exercise. Then, invite
them to work with a partner and talk about how they
found out. Monitor. Have some volunteers share their
answers with the class.

3. Write some questions for a survey to gather
ideas to improve road safety outside of
Hirkford €lementary school.

For this activity students could work alone or in pairs.
Have them use the question words to write question
to interview people to express their thoughts and
answer a survey on how to improve road safety.
invite them to share their questions and answers,

PRevc s i: ‘ ‘

1.

Read the following news. What happened and why did it happen? Can you think
svaryane con karn from this news? Wwhich ideas in the news give you exact
informetion} Waork with a portner asking different questions and exchange opinions
obout how this kind of accidents can be prevented,
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Which of these phatos lustrates the news m activity 1. How can you tell? Work in teoms
of three. Choose one of the pictures below and another one in thisfesson. Cracte a short,
Interesting and funny news that can catch the cttention of everyone. Wrlte it 10 your
notebook ard share it with the rest of your group. Remember to consider wha, what, when
why and how it happened. Enjoy!
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4. Reod the news item and write 5 questions
about it that you could use in a survey to
ask people's opinion about the event.

Invite students to read the news item about a
Community Art Fair. Set a time limit for it and

then, ask them to complete the activity. You could
quickly review question form in case your students
need some help but do not take extra time giving
long explanations. Once everyone has written their
questions, you can discuss as a class if the news item
is something they could possibly hear on the radio
and why they think so. You can also have volunteers
write their questions on the beard so that you can
check and correct as needed.

5. Read this short article and write 4 different
opinions about it, two in favor and two
against. Then as a class share your opinions
and discuss the questions.

You can tell students they are now going to read

an interesting and controversial short article. Have
students read it and help with vocabulary as needed.
Ask students to tel! you what it is about {summer
vacation). Encourage them to write four opinions. You
could give an example of a favorable opinion and
unfavorable opinion on a different topic for students
to clarify the idea, i.e., 'l think learning English in
school is ..., | don’t think it is a good idea to ...
Have a final discussion with students by sharing what
their opinions are. You may also want to encourage
them to say if their opinions could be heard on the
radio and why they think so.

Great news!

Unit 4




Product: R Survey

In this section of the unit, students present the
product they have been working on throughout the
unit. You may want to go over the text along with
students and make sure everyone understands what
to do. Give students a few minutes to get together
with their teams and organize the activity. Ask

them to practice the survey they wrote by reading
the questions aloud. The, when they are ready they
can ask their questions to the class and put up

their survey on the board. Remind them they have

to invite their classmates to come to the board to
answer the questions in their notebook, not en the
piece of cardboard. To finish, invite students to have
a class discussion on their answers. Then, it is time
another team does the activity in the same way. They
take turns and when everybody has presented their
product, invite studenits to tell you how they felt doing
the activity and ask for kind suggestions on what and
how to improve for future projects.

Extra Product Evidence 4

if you want your students to work on another project
to practice some more, you can ask them to go to
page 111 and this time produce The news on the
radio. As usual, have fun with them as they

produce freely.

Let s present your work ta your Siassmutes

Exchanges opinions about audio news.
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Literary and Ludic

Community

Assessment 4

Think and Reflect

Ask your students to open their boaks on page 49.
Direct their attention to the three expressions and
read them aloud. Tell students to use them when
completing the sentences about their performance.
Invite them to analyze them carefully before they
complete. You may suggest students to go back to the
activities in the unit to clarify the concepts and ideas.
Ask students to complete the assessment individually.
Then, direct students' attention to the second part of
the assessment. Form pairs and ask them to follow
the instructions to complete the activity. Encourage
students to discuss ways to improve their performance
and how they can apply what they learned in the unit
to their daily life.

% Great news!
Unt 4
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U ﬁ IT 5 Reject and accept requests

Lesson 1

- ACHIEVEM

Loyt Bv  Deoresiabulusilet? ol

» Listens and explores exchanges with
expressions to accept or reject requests.
. » Understands expressions to accept or !’“D‘
reject requests. YWhaY G yea o wRn Dot UL, T w6
* E)Schanges EXPFESSIOI']S to accept or 1 wiho do you Lsually ask “or help In your everyday fite? What type of be.p de you oftan ose
reject requests. for? Share yaur ideas w th your Cossmoio.
i Loodatthe picture Guess what the conversation 15 geing to be obout Srore your &é
‘deas with a partner
Warm Up

Ask students to form groups of three. Tell them they
are going to make a list of different things they could
borrow from people and say why they would need
them for, i.e., money, a book, a CD, etc. Encourage
them to write as many as they can think of and invite
volunteers to talk about their choices to the dass.

Before each Discover section you will find a
triggering question. This question will allow
you to tap into students’ previous knowledge
and work as a guick evaluation tool before you
begin the lesson; it will also allow the students

to prepare for and identify the theme of the
lesson. Work with this question before you
start warking with the boek, What do you do
when somecne asks for help?

i

Liten to the corwersation and answer the que‘t o wiba portner &a

e e R e L

s e g .t

TDISCOVGI‘ 4 Now lLtan to this conversotion. |s .t simiar or different to the one inocuy ty 37 »t
How ean you tel? Exchange iveas with your partner. i
1. Who do you USUO“'.I ash for hGlP in your 5 Inteams. d.scuss Luisa s arswer ta ber fothers request How ooes she occept @
everyday life? What sort of help do you arreect to halp!
often ask for? Share your ideas with your
classmates.

Ask students to listen to you attentively since they
are going to have a discussion with you on a very
interesting topic and their opinions are highly
important. Read the first question aloud and wait for
answers and reactions. Then, read the second question  up, play Track 15 and ask them not to write anything but listen only and try
and help with vocabulary as needed. You could write  to imagine the situation. Play the Track a second time and ask students to try

on the board some of the words and expressions to answer the questions. You can play the CD as many times as you consider
students may need !ater and ask them to consider necessary. Check answers with the class and write the answers on the board.
using them. Invite some volunteers to share their 4. Now listen to this conversation. Is it similar or different to the one
answers with the class. in activity 3? How can you tell? €xchange ideas with your partner.
2. (35) Look at the plctum Guess what the > 16
conversation is going to be about. Tell students there is another conversation te listen to. Ask them they can work
Share your ideas with a partner. with the same classmate and answer the questions. Make sure you clarify they
Direct students’ attention to the picture of the girl need to find evidences that led them 1o figure the situation out. For that, you
and ask them to work in pairs. Encourage them to may need to play Track 16 more times. Have students exchange and share their
guess what the situation with the girl is and what the answers with the class. Ask them if they agree.
conversation will be about. Ask randomly for some of 5. @ In teams, discuss Luisa's answer to her father's request. How
the guesses and tell students everything is possible until does she occepl or reject to help?
they Iisten to the conversation in the next actwlty Once students have answered correctly the questions above, invite them
3. Listen to the conversation. In pairs talk  to work on the second part of the activity about the same conversation.
about the answers to these questions.  Ask them now to answer the questions. You could play Track 16 if necessary
» 15 so they focus strictly on the person and a favor.
Read the instructions aloud and make sure students Invite pairs to exchange answers with another pair, discuss and report
understand what they have to do. Direct their their conclusions. |

attention to the questions and suggest they can

always underline the "wh ' word to keep in mind the

information they are looking for. Once they are paired also find them in the Picture dictionary section at the'énd of your Teacher's ]
| book and inyour students* Activity book. - S : .

i “sNote: the clue words found in bold and orange Fos this unit are;.’i'x_audts-l g
the movies, reject, flat tire, bostow, upstairs, dishes; pass. Remermber, you can

Accepts or rejects requests in role plays. \




Ludic and Literary

Environment

pr—— - .
PThrk. I -
Thnk: Product: Diclogs
1 \work in teors. Read the phrases below and think wher or how you can i
use them Make notas in your ~otebooks and then snae your ideos with % \‘;? Step 1
your team This time, invite student to reflect on how important

it is to communicate ideas, needs and wants in a
correct way. Have them reflect as well on what makes
a dialog interesting and above all, what makes it
usefut and practical to convey meaning. Once they've
exchanged ideas on this reflection, invite them to start
working on their product and have them decide the

? Read the dslogs. itven ore do youprefar Dows Sues ded et L 8 number of members in each team. Remind them that
:'h:f:;u ‘eormed InUn 2 abo teh .?§:$¢a§—°,‘;’§2?: ofoce they will work with the same team
intonation and siress can make your o.alog more imerestirig in the development of the product along the unit. Ask
oy . . students to follow the steps. Tell them to think about
C situations where people usually make a request and
P o even them. You may want to clarify what accepting
- mooor T and refusing mean. Once they have done this, invite
e oo them to write the list of expressions. Remind them to
T keep their notes and lists in a safe place for future use.
Reading Time!
“te s Reader’s Story The story of Philemon and
CfGC . Ciatngs BQUCiS
Lets stort creot ng adiolag which s the praduct ot unt Y Track 27

This could be a good moment to use the Reader’s
book. This reading will help students expand their
vocabulary and their knowledge about the topic. Ask
studenits to read pages 61 to 65. You can choose to
read during class or assign the reading for homewaork
and then spend some time at the beginning of the
following session discussing what they read.

Teaching 505

“In many urits in this series, you will see that
we often recommaend to make sure students

‘0 h R - understand what they have to do or we suggest yoil - |
\ 'ﬂ@ddo | to clasify and monitor activities as well Thereason
6. & s Work in teams. Read the phrases below and think when or to'do sois because the setting up of the activity
& "

. will be successfut only if the task depends on clear
how you con use them. Make notes in your notebooks and insfructions. Dce your students know what to do,

s e

. then share your ideas with your team. . - this activity or task needs to be monttared by you. -
Direct students’ attention to the four phrases and read them aloud using the . Don't forget that sonitoring also involves providing - |
appropriate intonaticn so they can sense part of their meaning. Ask them to students with feedback on what they are saying in
work n groups of three and answer the question. Give them the time they ‘order to help them improve their performarnce.
need 1o figure out the possible situations. You may want to write on the board ~ RGMICEGE-REREEECE LA ITIULeEd e )
their ideas and finally ask the class to tell if they agree on them. It is very - managemnent and get your students used toit,
important that students understand the context first, when to use the phrases. that the teacher will clarify instructions and monitor

7. (§§) Read the dialogs. Which one do you prefer? Does Sue's aswell. : o

dad accept or reject her request? Act out the dialogs with o
partner. Remember what you learned in Unit 2 about telling
anecdotes: tone of voice, intonation and stress can make
your dialog more interesting.
Ask a volunteer to read the instructions aloud and tell the class to pay close
attention to what they need to do. Invite students to work with a classmate
and tell them their participation is very important. If you consider they need
you to read the dialogs so they can follow them easily later, do it but do not
invent any sounds. You can first encourage them to say or write down the
sound effects that can make the conversations more interesting so that they
can include them. Monitor and help with intonation as needed. Invite some
pairs of students 1o act out the dialogs and ask the rest of the class to give
them feedback on their performance.

}! Reject and accept requests
Uri 5




Lesson 2

Warm up

Write on separated pieces of paper two or three sets
of the expressions learned in the previous lesson plus
two more : (No} '} 'm sorry, Yes, of course, Here you go,
Just a minute. | can't just now, | am so sorry, Sure, no
problem, and put them in a container or small black
bag. Tell students to form groups of four. When they
are ready, ask them to choose somebody to come

up and draw two pieces of paper. They will read the
papers with their teams and write a short dialog using
those expression picked. It is ok if the expression is
the same. Monitor and offer help as needed.

Before each Discover section you will find a
triggering question. This question will allow
you to tap into students’ previous knowledge
and work as a quick evaluation tool before you

begin the lesson; it will also allow the students
to prepare for and identify the theme of the
tesson. Work with this question before you
start working with the book, How do you ask
for help?

~ Invite students to reflect on situations fhey‘ve lived
through where their reguest has been rejected,

Ask votunteers or at random to share when this
happened, why they think their request was rejected,
who rejected it and how they felt.

%*DLscover
1. When people ask for your help, do you
usually try to help? Can you think of
occasions when you can't or won't help?
Share examples with the class.
Tell your students you are going to have a discussion
and it is very important their participation. Read
the questions aloud and ask students to answer
them individually. Then, invite students to share
some examples of such situations with the class and
contribute with some comments and examples as well.
2. (& 4} Read the conversation and answer the
questions in pairs. €xchange ideas with
ancther pair.
Direct students’ attention to the conversation of
the children. Tell students to read it and help with
vocabulary as needed. When they finish, ask them
to work with a classmate and answer the questions.
You could read the questions aloud and help clarify
"request, refusing, agreeing’ so they can understand
concepts and do the activity. Monitor and offer help
as needed. Then, invite students to find another pair
of students to compare answers and exchange ideas.
Ask them how different their answers were. You may
want to write the answers on the board and give a
general explanation on how to refuse a request or hot
tc agree on something.

Answers: Can | borrow../No, 'm sorry. | can't/ it has
a flat tive and | can't find the pump./ Would it be
possible for me to../Sure! If you promise ta return...
Answers can also be found on page T16t

YOisco  f

How do you ush for help?

*. \When people ask For your heip. do you usually cffer to hefp? Con you th.nk of occosions
when you cart or wont help? Share examples with the closs

2 Read the conversution and answer the quest.ons with a partosr £xchange iueas ‘i;
with another parr,

TR U

R PR

%, Raod the dialog :n actoty 2 ogain and write the words and sxprassions  the ai
cotrect box

3. @ Read the dialog in activity 2 agoin and write the words and
expressions in the correct box.
After reading the conversation above, tell students to look at the words in the
box. Read the instructions aloud and make sure they understand what they
need to do, and monitor as they dlassify the words under the corresponding
column. To check, have three pairs compare their answers until you come to an
agreement as a class.

Remember to lead students to use the pold, orange clue words which wilk

help them increase vocabulary and improve understanding as they use these
words for better communication in English.

Accepts or rejects requests in role ptays. \
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Environment
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4, (ia) Work in pairs. One of you wants to borrow something
from the other. Complete the graphic to prepare your
conversation.
With the words students practiced in the previous activity, they should now
understand the word ‘barrow’. Ask them to work in pairs, with a different
classmate preferably. Set the scene clearly, to borrow something. In order to do
that, direct students’ attention to the graphic and tell them the information it
has will guide them through the activity, i.e, when A makes a request, B either
agree or refuse giving reasons. Tell them to complete the activity. Ask students
what other graphic organizers they know and remind them of a Venn Diagram,
tables like the one they're using, mind maps and have them try this activity
using another organizer. Invite pairs to show their work and say why they
chose that organizer. This is a way to refresh concepts that can be useful in
other subjects as well.
5. f& 8} Rehearse your conversation with your partner.

Students will continue working with the same classmate. Read the instructions
alouc and ask students to do the activity. Remind students of the importance
of rehearse in preparing an oral production activity. Monitor and help with
pronunciation and intonation.

galry

6. (e 8) Act it out to the class.

It is time pairs of students act out the conversation,
somebody wants to borrow something. Ask the class
to listen to their classmates and if you consider it
necessary ask them to give positive feedback and
offer suggestions on their performance. Remind
students they should show respect to the work of
their classmates.

L Create

Product: Dialogs

Step 2

Students will now continue working on the second
step of their product. Ask them to get tagether with
their teams and bring out their lists of expressions
from last time. Tell students to continue working by
finding in the lesson new expressions for making
requests and accepting and /or refusing it. Finally, ask
students to write down answers for accepting and
rejecting the request and to put it away for the next
session. Ask students to think and reflect on what the
question at the bottom of this section asks them and
after giving them a few minutes to think about it, ask
volunteers to share their thoughts.

Reading Time!
Reader's Story The story of Philemon and

Baucis

Track 27

This could be a good moment to use the Reader's
book. Ask students to work in pairs and retell each
other what happened in the first pages of the story.
Continue reading pages 66 to 70. You can choose to
read during class or assign the reading for homewaork.
You can form groups and ask students to discuss the
question What would you say to the travelers if they
made you the same request? You can also share your
own answer as a model. You may want to set a time
limit for the discussion and then invite volunteers to
share their answers with the rest of the class.

Teaching SOS
© When teaching the function of requesting to
" students keep in mind they need to understand
itis a way of getiing peopte to do things. it is not
only a matter of grammar so try not to.give long
grammatical explanations on madal verbs and
focus on feaching students real communication.
Present the expressions itke you present any other
vocabulary and practice them in class. Try to include
roteptaysinveolving classimates, friends, parents, etc. |

f{ feject and accept requests

Unit 5




Warm up
Write on the board the following requests and ask
students to refuse them by giving an unusual or
extraordinary reason. Tell students to write them on
separated pieces of paper and put them all together
in a container. Finally, ask volunteers come up and
draw a piece of paper to read aloud. Invite students to
enjoy the activity and have fun,

a) Can | borrow your video game, please?

b} Can| borrow your English dictionary?

¢} Can | borrow your new skateboard?

Before each Discover section you will find 3
triggering question. This question will allow
you o tap into students’ previous knowledge
and work as a quick evaluation tool before you

begin the lesson; it will also altow the students
to prepare for and identify the theme of the
lesson. Worl with this question before you
start working with the book

¢
“Discover

1. Does the teacher ever ask for your help?
Do you accept or reject? As a class, give
examples.

Invite students to have a discussion about you and the
class. Ask them to answers the questicn and see how
many students answered yes. Invite students to give
some examples and share them with the class.

2. Read the dialogs. Check v the ones where
a request is accepted. Cross out X the ones
that reject o request. Then, tell a partner

Yisco'

Yhy do you tusedt @ R e
" Does the tencher ever ok for your help? Da you accepr of reject? As a class give examples.

T Reod the diatogs Check (7 the ones where arequest s occepted Tross out [X) the ones
that reject o request Then, te'l o portner how you dec.ded.

N e
SRV
. 7 ) ™~

H Reudkr-econversunm! aga.n. D.scuss the questions below 1 groups. &
PR
R N A

P [T TS, v

how you decided.
Tell students they are going to listen to you read the
dialogs. Direct their attention to the speech bubbles

 As araddi nal but fun acthnty as well a5 differentrated, ou can have
- students role-play the different conversations and depending on their
- putcorne you could even asicther to change sorme of the sentences and

and ask them to identify the expressions they have
learned so far. Then, read the instructions and make
sure they understand what they need to do. Ask
students to complete the activity and monitor. When
they finish, ask them to talk to a partner and explain
how they made their choice.

3. 3" 'a Read the conversations again. Discuss

the questions below in groups.

Ask students to form groups of three. Have a
volunteer read the instructions and tell students
to complete the activity. You may want to read the
three questions aloud and make sure they need to
give information and justify an apinion. Encourage
students to participate and hefp with vocabulary as
needed. Have some volunteers share their answers
with the class.

~intantions and see-what the resutls are: They will be amazed 1o see how much
an pradua:e as they have funl :

Accepts or rejects requests in role pltays. \
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1Thirk

4 Inpars inok ot the chotos {piztures). Ta'k abour the situations. what 's being &‘g
requested? Taik cbaut possitne answers

- % ke - Y
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and dont forget faciat express.ons.
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Ler s finish the d-alog!

Uit

Wfhinkeego
4, @ In pairs look at the photos (pictures). Talk about the

situations. Ulhat is being requested? Talk about possible
answers.

Direct students’ attention to the four pictures. Tell students to work in pairs

and g ve them a few minutes to find a classmate they haven't worked with in

the previous activity. f necessary, use the first picture as an example and ask

students to describe the situation, then, ask them what they think is being

requested. Write on the board different guesses students tell you. Invite students

to participate and contribute with their answers to the activity. Offer help with

vocabulary as needed and make students feel that all guesses are welcome.

5. Choose one of the situations and write a conversation.

After students have talked and shared their answers, ask them to now choose

one of the four situations in activity 4 to wiite a conversation about. Give

them time to organize the activity. You could write on the board numbers

1 — 4 to represent each one of the situation and check which ones students

choose. Manitor and offer help with grammar, punctuation, and vocabulary

if necassary. Recommend students not to worry about the length of the

conversation but remind them not to forget to include the expressions of

requesting and refusing learned so far,

6. Act out the conversation with the right
stress, intonation, volume, and gestures
and facial expressions.

Invite students to act out the conversation they
wrote, Give them time to rehearse and offer help
with pronunciation and intonation. When students
are ready, ask them to take turns if possible and act
out. You could also suggest that everybody acts out
their conversation at the same time or even ask for
volunteers to perform in front of the class. Encourage
them to use the right stress and intonation as well as
the other elements necessary to sound more natural
since they are going to request and they really want
to get what they are asking for.

" Create
Product: Diciogs
Step 3

Students will now continue working on the third

and final step of their product. Invite them te get
together with their teams and continue working with
the project as they choose two situations from their
list to write conversations about. We recommend you
give them some time to discuss first and then write
the texts. Monitor and make sure they are actually
discussing who is going to act out the dialog and

get ready to rehearse. Help with intonation and
pronunciation when students ask you to listen to them
and give them feedback. Finally, invite students to put
their dialogs away and get ready to present it in the
Show and Tell session.

Reading Time!
Reader's Story The story of Philemon

ond Boucis

Track 27

This could be a good moment to use the Reader’s
book. Ask students to continue reading pages 71 to
74. You can choose to read during dass or assign the
reading for homework and then spend some time

at the beginning of the following session discussing
what they read. Encourage students 1o participate and
share their opinicns.

Teaching SOS

fé Reject and accept requests
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%Rewew
1. Work with a partner. Choose a box and

taking turns ask, accept or reject the
request. You can use all the requests if
time allows.

Direct students’ attention to the list of phrases and

ask them what they have in common. { They are

objects to be requested). Help with vocabulary as

needed. Ask students to complete the activity of

accepting and rejecting requests. Monitor.

2. (28) Write this conversation in the correct
order. Then, read it aloud to a partner
and check if they are the same or
different. Decide on one of them and
changing the request build a new
dialog. You can accept or reject.

Ask students to read the instructions and confirm with
you what they need to do. You may help students by
reading the sentences aloud using the appropriate
intonation. Then, ask students to complete the
activity. Make sure they are actually discussing their
reasons that justify their opinion so monitor but do
not intervene until they ask for help. Nevertheless

the result in communication, encourage students to
practice and use the expressions they've learned so
far to accept or reject a request.
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Accepts or rejects requests in role plags.




1. ‘what can you use these phrases for? \Write five min diologs where you use
these onrases. Then 'n groups shore vour work.

$

Ludic and Literary

Environment

3. What can you use these phrases for?
Write five mini dialogs where you use these
phrases. Then, in groups share your work.
Direct students’ attention to the speech bubbles with
expressions. Ask volunteers to read them aloud and
make sure they remember what they are. You could
also refer students to the activities in the unit where
they worked with to leok at the contexts.
Ask students the question and set a time limit for
the writing. Remind students that in a mini dialog
they can write two sentences or feel free to be more
creative. It is important they know when to use them.
Have them reflect how they can reject requests being
polite as well as when they should accept requests.

} Reject and accept requests
Unt5




Product: Dialogs

In this section of the unit, students will present the
product they have been working on throughout the
unit. You may want to go over the text along with
students and make sure everyone understands what
to do for the final presentation. Give students a few
minutes to get together with their teams and organize
the activity. Ask them to bring out the dialegs they
wrote last session and rehearse once again. Remind
them of the importance of including all the necessary
features to sound more natural. Then, it is time to act
out their dialogs for everybody. Encourage students to
listen attentively to their classmates and show respect
for their work.

Extra Product Evidence 5

If you want your students to work on another project
to practice some more, you can ask them to go to
page 112 and work on anothe option, which this time
is Accepting or rejecting? and lead them to work on
different situations where either they or family would
reject or accept the requests.

piatlags

Let s act cet your dialogs to your c'assmotss,

Accepts or rejects requests in role plays.
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Ludic and Literary

Environment

Assessment 5

Think ond Reflect

Ask your students to cpen their books on page 59,
Direct their attention to the box and explain that there
are three different levels with descriptions of what
they leamed. Invite them to be as honest as possible
when choosing the level they are in. Remind them it

is very important for you to know how they feel about
their performance and how much they have learned
according to the scale.

Then, direct students’ attention to the second part of
the assessment. Form pairs and encourage students

to discuss ways to improve their performance

and to discuss about situations in your community
where they can accept a request to help people

with something they need. And also, to think about
situations where they definitely need to reject a
request, Have them share their ideas. Remind them
that all comments and opiniens are important and will
help everybody in class.

Possible answers:

a. Cant /May i/ Can ) borrow..

b. Can | borrow your toy/bike/backpack..?

May t use your phone?

¢. Could be asking for permission ta go to afriend’s
house.

d. No, you can't. / Fm sorry, you can't.

e. Answers may vary: the person rejects in a nice
way/ is not a good way to reject..

[ Reject and accept requests
Unit 5




+ Explores museum cards

+ Uses multiple sources to research information
about a topic

+ Analyzes informative texts.

= Writes the information.

* Shares the information in museum cards.

Warm up

Ask students to form groups of four. Tell them to
think of unusual collections that could be displayed
in @ museum. Encourage students to be as creative
as possible and discuss everybody’s collections. How
many were similar?

Before each Discover section you witl find a
triggering question. This question will allow
you to tap into students’ previous knowledge
and work as a quick evaluation tool before

you begin the lesson; it will alsc allow the
students to prepare for and identify the theme
of the lesson. Wark with this question before
you start working with the book, What are
museums? :

*Discover

1. Museums are important buildings that store
and exhibit many different objects of great
value. But how can visitors learn about the
objects in a museum? How do museums
provide information to visitors? Discuss your
ideas with your group.

Directs students’ attention to the picture and ask them
to describe what they see. Have students think about
the questions and share aloud with the group. Provide
feedback on different types of museums (information
in the following activity).

Ask students to complete the activity.

2. (28} There are different kinds of museums,
€very object in a museum has an
identification cord. What information con
you see on it? Aead the following cards
and decide which museums exhibit these
objects. How can you tell?

For this activity you may want to pre-teach the
following words, exhibitions, display, museum cards,
transport, anthropology, steam powered, skull, carved
out. Ask some volunteers to read the instructions aloud
and direct their attention to the box with the names
of the different types of museums. Monitor the activity
and make sure students are sharing ideas and making
comments on the types of museums. Ask volunteers

to read the museum cards and engage children to
describe what they see and share ideas on what they
like and find interesting. Check on communicating
skilisl This is a great activity to engage and encourage
students to share ideas and speak freely.

and set up an exhibition.
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3. {3 Work in small groups. Discuss:
+ the importance of museums.
* why museum cards are necessary.
+ what sort of information a museum card contains.
= what can you learn from museum cards.
Tell students to work in small groups. Suggest four students per team. Teli
students they will participate in a discussion on museums and how important
their participation is. Read the topics aloud and help with vocabulary,
Monitor and make sure students are contributing to the discussion with some
information and ideas.
You may invite some volunteers to share their answers with the class and this
way trigger the discussion.

. *Note: the clue words found in bold and orange cotor for this unit are: toilet,
emperar, space module, steam, matches, s-shaped, passenger, fisherman. -
Remermdber, you can also find them in the Picture dictionary section at the end

of your Teacher's book andin your students’ Activity book.

Cathers information about a topic to make museum cards
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4, @ Weork in pairs. Make notes about the order of the
information on museum cards.

Ask students to work in pairs, Ask a volunteer to read the instruction aloud.
Remind students on the importance of taking notes when they need to develop
ideas. Direct their attention to the museum cards in activity 2 and ask them

to use them if necessary as a reference for this activity. If time allows, ask
volunteers to come to the board and write the order of the information.

5. @ Use the notes you made to write this infarmation in a logical
order in your notebook. Then compare with a portner and
say what helped you order the card.

Direct students’ attention to the picture and ask them what that is. You may
want to read the sentences aloud and help with vocabulary. Then, ask students
to do the activity. When they finish, ask them te compare their museum cards
with a classmate and discuss what helped in ordering the information.

_ Enwirgnment

" Create
Product: Museum Cords

Step 1

Share some important details about what a museum
card or label usually offers as information so that your
group can consider them when making their product,
Usually these cards -museum cards, are found next
to the exhibited piece in a museum, gallery or atan
exhibition. The cards or labels include the name of
the piece, the place and date {aprox) when the piece
was found, if it belongs to a collection or is part of a
bigger piece, the authar or founder, and sometimes if
the museum or exhibit know more about the piece,
the card may include an extra paragraph or note with
a littie more of information. Now, having shared this,
students will now begin to work on their product for
this unit. Tell students they will work in teams and

let them decide on the number of students in each.
Remind them that they will work with the same team
in the development of the product along the unit,
Ask students to read the text and clarify any doubts.
You can tell them they will start by deciding on the
museum exhibition to set up. Then, continue with
writing in their notebook the impartant information
to include in a museum card. Depending on the type
of exhibition, they should choose some exhibits sa ask
students to talk about them. Finally, students need to
write a list of questions to guide them in researching
for their exhibition. Remind students to keep their
hotes and lists in a safe place for future use.

Reading Time!

Reader's fact The Founding of Tenochtition
Track 28

This could be a good moment to use the Reader's
book. This reading will help students expand their
vocabulary and their knowledge about the topic. Ask
students to read pages 75 ta 79. You can choose to
read during class or assign the reading for homework
and then spend some time at the beginning of the
following session discussing what they read. You can
also call students attention to the questions in their
book under the Reading Time section and have a short
class discussion to answer them.

Te.ochln SOS

: Drdenng :m‘ormatlon a very comiTion type of
-practive of reading comprehension and criticat ‘

' thinking. Do not take for grarted that students see

- the key words and connectors that join the pieces .

| of the puzzle. Try to give more practice to students

. byusing the same- hstenéng and reading textsinthe -

- unit. Scramble the senterices i a dislog, dictate -
thern to students and ask them to put inatogical |
oider. This could be-used as listening practice as well: |

Rem'emﬁer'td have students took at the u@érds it ;

_ bold and orange color to help them improve and .
- increase vocabulary to communicate in a better and
more comfortable way! They can atso consult the ]
'Ptcture Ductmnary at the back in their books of the
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Warm up

Ask students to work in teams of four. Tell them

to choose a simple object from their backpack, a
school supply, and imagine it is part of an exhibit in a
museum now. Encourage students to be as creative as
possible and enjoy the activity. Set a time limit and tell
students to write the museum card. It doesn’t need

to be anything that long or complicated, jus a simple
card to exchange with other groups.

Before each Discover section you will find a
triggering question. This question will allow
you to tap into students’ previous knowledge
and work as a guick evaluation tool before you
begin the lesson; it will also allow the students

to prepare for and identify the theme of the
lesson. Work with this question before you
start working with the book, What canyou
learn about museums?

What can you learn about in
museums?

%Disco;ver

1. Where do you normally research
information for your school projects? Talk
about the different sources where you
con find information. Which source of
information does this text come from?

Read the question aloud and ask students to answer
it. Have as many volunteers as possible to share their
answers with the class. You can also contribute with
your comments if you see they haven't mentioned
some important pfaces. Invite students to have a
discussion about those places.

2. Usten to and read the text and underline
the information that you would use for a
museum card on ‘The First Flushing Toilet.”
» 17

Direct students” attention to the picture and ask
students what that is. Probably they will not guess it
is the diagram of the first flushing toilet. You may pre
—teach some vacabulary in order to make the reading
of the text faster, flush{ing), to be carried away,
flow(ing), waste, bowl. Then, have a volunteer to read
the instructions aloud and clarify the activity. Play
track 17 three times making the necessary pauses for
them to feel more comfortable with the text. Monitor.

and set up an exhibition.
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3. Qj) Compare and exchange with a partner the information you
underlined as impoertant. Tell him or her why you think the
information is important. Next, look at these sentences. Con
they be included in museum cards? Why? Write some more
examples of sentences that can be included in museum cards
in your notebooks,

Ask students to waork in pairs to compare their information from the previous
activity by exchanging papers. When they read it, invite them to justify

the reasons why they consider such information as important. Then, direct
students’ attention to the museum card with three sentences and decide why
or why not the information in it could be included in a museum card. At this
point you may want to ask students what they think and listen to some of
them express their reasons. Ask them then, to finish the activity by writing
some more similar examples in their notebook.

Cathers information about a topic to make museum cards
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4, @ Work in pairs. Use the information in the box to write o
museurn card on: The invention of safety matches, Only
choose information that is relevant.

Direct students’ attention to the museum cards and ask students to guess
what they are going to do. Confirm, writing a card on the invention of safety
matches in pairs. Ask students to read the card with the information. Help with
vocab._:’@hry and monitor.

5. e"s Compare your card with another pair's card. Did you both
include the most important information? €xplain how you
chose the information.

When students finish their cards, ask them to exchange them with another pair
to compare both included the most important information. You may include
extra oractice here and ask students that if their cards were pretty much alike,
find another pair that has the same information than them; or if their cards
included the same information, find another pair with a different card from
theirs, Finally, ask students explain how they decided on that information and
discuss with the class.

Enviranment

. Create

Product: Museum Cards

Step 2

Students will now continue working on the second
step of their product. Ask them to get together with
their teams and bring out their lists and questions,
Then, ask them to discuss where they will find the
information needed for their exhibition and what
visual resources to present the information with.
Remind them of the list of places they worked on in
the fesson in activity 1 to choose from. Once students
have discussed the methad, it is time to research
based on the questions they wrote to guide them. It

is very important that students use their own words
and not only copy. Explain what plagiarism is and the
consequences it may bring. Besides, tell students their
cards will be totally original if they use their English to
write them. Finally, ask students to save their work for
the next session.

I.mks

You cafi explam to students that some museums
- have web pages that they ¢an visit-and find some:
interesting information. Encourage them to visit the

web pages in the box-and choose une or two things
| that they considerinteresting s that they can share
it with the rest of the class or even things that they :
. might usetn make the;r Muyseum cards ’

ﬂeoding Time!

Reader's fact The Founding of Tenochtitlan
Track 28

This could be a good moment to use the Reader's
book. Ask students to work in pairs and retell each
other what happened in the first pages of the story.
Continue reading pages 80 to 84. You can choose to
read during class or assign the reading for homework.
Encourage students to talk about their favorite part
in the story so far and ask them if they would ask as
many questions too, Guide students to think and
reflect on the question at the bottom of the Create
section. Invite them to share ideas.

Te.nchi SOS

Wiriting Is 3 productive skill that may 1ake students
longer to develop. When. they are asked to produce
- 2 text, you will see that we first offer a madel and
- ask students to analyze it. We'want students to
" racognize basic parts and be able to identify them

rather that explaining or dictating information.
“Students witt be working with different types of
texts soitis very important they identify both form
and forrnat

As in other units, you will find a link on this page that
can give you and your students interesting information
on museums to use and extend children’s vocabulary
as they also wark on their technological skills.

% €njoying museums!
Untd




~ Lesson.3

Warm up

Ask students to find out who has been to a museum
lately or has never been to a museum, Tell them

to mingle and ask the guestion. If they only found
classmates who have been to museums tell students
to ask them two questions about that museum. Give
students time to think what two possible questions
could be. They cannot ask three questions but two, Ask
students to talk about the museums their classmates
have visited.

Before each Discover section you will find a
triggering questicn. This question will allow
you to tap into students’ previous knowledge
and work as a quick evaluation tool before you

begin the lesson; it will also allow the students
to prepare for and identify the theme of the
lesson. Work with this question before you
start working with the book, why do you think
museums are important?

5

¢
"Discover

1. fire museums important to young people?
Why? Why not? Talk about this with your
classmates.

Invite students to have a dass discussion on the
importance of museums. Read the questions aloud
and tell students to justify their answers. It is very
important students get used to giving reasons when
asked to give an opinion so you may remind them of
that and provide at the same time some vocabulary
they may need to express such opinion. Encourage
students to share their answers with the class.

2. (28) Read the hwo museum cards. Discuss

them in pairs. Which card is accurate?

Which is not? How can you tell?
Direct students’ attention to the two museum cards
and ask them if they identify what they are about.
Explain 'accurate information is’ correct information
and you may add that it is the phrase we use when
working with facts. Some students may not know
about Moctezuma's headdress so teil them you
will talk about it later if you consider it necessary.
However, that is not the objective of the activity. Ask
students to work in pairs and to complete the activity.
Offer help with vocabulary and monitor. To finish, ask
students how they knew one card was inaccurate.

and set up an exhibition.
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Are museurrs mpoertant to young pecple? Wiyt Why not? Ciscuss with
your clossrates.

Read the two museurr cards D scuss thern in pairs, Which cord 1s ccueate? ii
Wwhich s not? How con you te'.?
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3. Q:;) With a partner, make notes about the inaccuracies you
find in your notebooks. Research the correct history and
discuss them.
Invite students to work with a classmate, in pairs. Read the instructions aloud
and clarify the task. Consider giving extra time to students to research. Monitor
they are discussing and contributing to the activity. Have some volunteers read
the correct information. Invite students to think about knowledge they may
have already learned about the Aztecs and when they surrendered to Cortes
trying to give the correct date (1521}. You can also have students admire the
headdress and take advantage of the cpportunity to review adjectives students
may also know by now.

Gathers information about a topic to make museum cards
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4. Q’a) In pairs, rewrite the inaccurate museum card, using the
information you researched.

With the information students corrected and or researched, ask them to
rewrite the museum card. You could use some time to discuss the facts
with students and talk about Moctezumas’ headdress and about Mexican
Emperors Moctezuma, Cuitlahuac and Cuauhtemac. Offer help with grammar,
punctuation and vocabulary as needed.

5. Display your cards and practice presenting it them by reading

them aloud to your class.

Invite students to display their museum cards around the classroom. If you
have .a small classroom and there is not much space to do so, ask pairs to read
their cards from their seats or ask them stand up and simple exchange cards
with two other pairs of students and read them aloud.

Enwironment

. Create
Product: Museum Cards

Step 3

Students will now continue working on the third

and final step of their product. Invite them to get
together with their teams and continue working with
the project by agreeing on models and the materials
they may need such as modeling clay. Tell students it
is time to start witing the museum cards including
pictures or photographs of the objects to make it look
as real as possible. Give students time to rehearse
reading the cards and ask the other members of the
team coach him /her. Finally, invite students to put
their work away and get ready to present it in the
Show and Tell session.

Reading Time!

Reader's fact The Founding of Tenochtitian
Track 28

This could be a good moment to use the Reader's
book. Ask students to continue reading pages 85 to
88 . You can choose to read during class or assign
the reading for homework and then spend some time
at the beginning of the following session discussing
what they read. You can then discuss the questions
in their book as a class, Do you think ruins can teach us
things just fike museums do? Why?

Teaching SOS

¥ou can help students work with writing in class with
- this activity Called fast-writing” The idea is to make
“them feel comfortable and see their potential.
- Prepare a topic to give students to write about, )
-sports, pets, fuod, music, something you know may
| interest students everi when they are not experts
_init. Telf students they need some sheets of paper..
‘Wwhen you say ‘start’ they should start weiting about -
| the topic and do not stop, never put their pen
- down, not to worry about grarmutiar oF spelling or
- punctuation, The fun part Is that when they don't -
know a word or can't think of what to write they
- write something tike ‘da,da,da’ or ‘7 or ‘em.emem’
- and mone importantly, they cannot stop and go
| back in the text to read what they have weitten.
-Then, when you say ‘stop’, they put their pens down
immediately. . :

f'{ €njoying museums!
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%ngew
1. &a) look at the information. How can
' you use it to make a museum card? Lok at the infarmation. How can you use it ta rooks @ museurn card? a

Expiain your ideas to a pariner.

€xplain your ideas te a partner.
Direct students' attention to the picture of the animal o
and present it, a Psittacosaurus. Ask students if they S
ever heard of it before. Read the instructions aloud T T
and ask students to complete the activity. Monitor. ' o
2. Design a museum card with the information.
Then, compare it in groups and explain
why you chose to organize your information

as you did.
With the information students read, ask them to write L ‘ ‘
. e - Design o musewrn card with the informatian Then. compara it In groups anid sxpion why
a museum card individually. When they finish ask them you chase ta arganize your information as you did

to compare it in groups to discuss why they decided
on that particular way to organize the information. AR
Encourage students to learn from their classmates
different ways to work with the information. You can
also change this activity a little if time allows and have
students choose any other dinosaur they may know
about and would like to share information. When
students finish, ask them to come up frent and share
their museum cards with the rest of the group.

Gathers information about a topic to make museum cards
and set up an exhibition. \




Academic and

Educational

I Wark inpairs Thik about en invention you think is interestrng and i;
reseqech information about it Write some sentences in your notebook

Include a drowing or picture.

* In pairs. write o museum card for an exhibit about the srwention you chose. ii

it

T

Share your museun card with anather potr. What did you tearn frorn their card?
Exchange ideos obout the ivention,

Lt &

\ Ervigoniment

Environment

3. (§§) Work in pairs. Think about an
invention you think is interesting
ond research information about it.
Write some sentences about it.
To cantinue practicing writing museum cards, ask
students to work in teams and decide on an invention.
Once they know what to write about, ask them to
research and consider giving them enough time to do
so. Then, ask students to write some sentences about
the object.
4. @'é\ In pairs, write a museum card for an
&' exhibit about the invention you chose.
Include a drawing or picture.
With the information students researched on the
invention chosen, ask them to write a museum card.
Tell, students to imagine they are going to exhibit
such invention. Make sure they include a picture of it.
5. Share your museum card with another pair.
What did you learn from the information?
€xchange ideas about the invention.
When the museum cards are ready, ask students to
share them with another pair, read them and talk
about what they learned from them. You may add
some extra practice by asking students to say what
inventions they liked better and what inventions they
didn’t know of.

%; €njoying museums!
Jnto




Product: Museum Cards

In this section of the unit, students will present the
product they have been working on throughout the
unit. You may want to go aver the text along with
students and make sure everyone understands what
to do for the final presentation. Give students a few
minutes to get together with their teams and organize
the activity. Recommend them to double check there
are no inaccuracies with the grammar and vocabulary.
Give them time to rehearse reading the cards aloud
and monitor. Then, ask students to display their cards
at the front of the class and present their museum
exhibits. Remind students there will probably be
questions from their cfassmates so they must be
prepared to answer them. Invite everybody in the
classroom to listen attentively to their classmates and
show respect for their work.

Extra Product Evidence 6

If you want your students to work on another project
to practice some more, you can ask them to go to
page 112 and this time produce A museum about

my school which at the end can become a big school
event where your students can show every visitor how
well they can perform in and with English.

up an exhibition

Muscum Carde

Let s get racdy for the axhitition.

Gathers information about a topic to make museurn cards and set




Read thirk arnd refiect on the foliowing questions

Wi .th your ogrtrer. think. ref'ect and share other ways in which you ¢on use museum
caras. Just remember that o museumn cord offers weli-<earched ana specif.c informat.on
obout pecrle pluces and tn ngs wWhen firushed excharue yo s -dsas with others

-nyour lass.

Academic and

Educational
nvironment.

Assessment &6

Think and Reflect

Ask your students to open their books on page 69,
Direct their attention to the box and explain that there
are three different levels with descriptions of what
they learned. Invite them to be as honest as passible
when choosing the level they are in. Remind them it

is very important for you to know how they feel about
their performance and how much they have learned
according to the scale.

Then, direct students” attention to the second part of
the assessment. Ferm pairs and encourage students

to discuss ways to improve their performance.

Remind them that all comments and opinions are
important and will help everybody in class. Invite them
to reflect and share other ways in which they can use
museum cards.

)! €njoying museums!
Urizé




| ACHIEVEMEN < 5
» Listens to and explores descriptions of the
physical appearance of known people.

+ Understands descriptions.

* Describes own physical appereance.

Warm vp

Ask students to get a piece of paper. Tell them they
are going to draw the picture of famous persen whose
name is Paco. Star dictating: Paco has a big head,
short hair and two big ears. He has little eyes and
thick eyebrows. He also has a big nose, a small mouth
and a long thick mustache. You may want to start with
the description sentence by sentence, Say one and
give students time to draw, if necessary repeat the

sentence once more and move to the second sentence.

Until you finish with the description.

Then, ask students to compare their drawing to their
classmates and try to describe Paco by looking at
their pictures.

Before each Discover section you will find a
triggering question. This question will allow
you to tap into students’ previous knowledge
and work as a quick evaluation tool before you
begin the lesson; it will also allow the students

to prepare for and identify the theme of the
lesson. Work with this question before you
start working with the book, Why do you think
people like to talk about the way they look??

€
riscover

1. Talk about who you look like with your
classmates. You can use these questions
for help.

Ask students to read the instructions and confirm with
you what they are going to do. Encourage them to use
the prompt questions to organize their speech. You
could suggest they start ‘| look like..." or ‘I don't look
like..." If necessary you may quickly review

the vocabulary of the family in case they need

those words.

2. Read the descriptions and write the nomes
of the people under the photographs. Then,
exchange answers with a partner. Share
your strategy. Are your ansiwers the same?
If not, discuss and determine which is the
correct answer.

Direct students” attention to the four pictures and to
the five descriptions. Ask students to read them and
write then name of the person that corresponds to the
picture. Help them with vocabulary and recommend
students to write down in their notebock the new
waords for |ater use in the unit. When students finish
ask them to talk to a classmate to compare their
answers and talk about how they got their answers.

Unit7

Al

e

IHGEO 7 Worw €1y 1 e oz 0s w2t ahout The way

oo 7 im

' Tok ohout who you lack Bue w t1 your ¢ auwmates. You con wse these questions for beip.

Read the arscriptions and wiits the nomes of the oropie Jndar tne photagraphs
Then exchangs dniwers with 0 partner Shure your <hoteqy Are your prswers
the same” If not. discuss and determ. e which 3 the correct orswer.

3 R

e oaray

- Work inpars. Can you aentify the describing woros in the sentences inactawnty 27 &E
What do they descr-be? Class.fy the describing worgs occordng to whar
thay describe,

% With your partrer, add otner words you know to the words you class:"ied n &g
octv ry J.

3. @i) Work in pairs. Con you identify the describing words in the
sentences in activity 27 What do they describe? Clarify the
describing words according to what they describe.,

Invite students to work in pairs. Read the questions aloud one by one and ask
students to only listen and start processing their answers. Then, give them
some time to talks about these wards and confirm answers with the class. You
may help students with the classification by drawing a graphic on the board
and write the different adjectives according to what they describe: size, color,
height, length, etc,

4. @ With your partner, add other words you know to the words
you dassified in activity 3.

Ask students to read the instructions and complete the activity. Monitor. To
check, ask volunteers to give one of the words they added and write it on the
board in the graphic you drew. Then, count the number of describing words the
class could put together,

Describes and compares apperances and abilities at different ages. \

Great skills!



 Literary and Ludic
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ik,

Wnen dascr b ng somegne or something, we Jse descr.ptve words thot we cali adiertives
like the ones on page /0. But something to keep Inreind wheee aeser g sormecne
physical y. '3 10 0'woys suy nuce things about thet person.

' Work npa rs. Descr be one of the bavs n the photagraphs Son vour portner i’%
quess which boy you re d-scrib!ng? Now s your turn to guess

X4, |

* Wite a descrintior of one member of your fariiy. Then, sva-e it with a partner. &%

steqp

Ay progre bsior Hne

Jreo

e

_‘%Thinkgnddo

5. ‘iﬁ) Work in pairs. Describe one of the boys in the photographs.
Can your partner guess which boy you're describing? Now, is
your turn to guess.

Direct students” attention to the picture of the group of boys. Ask students
to work in pairs, one of the students describes a boy and the other student
guesses wha that is. Then, they switch roles. Monitor and make sure they are
using describing words.

airy

6. Q;) Write a description of one member of your family.
Then, share it with a partner.

Ask a volunteer to read the instructions aloud and make sure students
understand what they have to do. Give them enough time to write the
description requested. Monitor, Help with vocabulary and spelling as
well as grammar if necessary. If time allows, ask students to mingle
and exchange descriptions.

" Create
Product: Age progression line
Step !

Students will now begin to work on their product for
this unit. Tell students they will work in teams and

let them decide on the number of students in each.
Remind them that they will work with the same team
in the development of the product along the unit. You
can read the text along with students and clarify any
doubts. Tell them they will start by looking through
the lesson to find the words and expressions that
describe people. Set a time limit for them te find them
and make sure everybody in the team is interacting.
Then, they need to make a list of those words, Finally,
ask students to save their work for the next session on
the product.

Reading Timel
Reader’s stories The Curius Case of Kaitlin

ond the Cookies

Track 29

This could be a good moment to use the Reader's book.
This reading will help students expand their vocabulary
and their knowledge about the topic. Ask students to
read pages 89 to 93. You can choose to read during
class or assign the reading for homework and then
spend some time at the beginning of the following
session discussing what they read. You can then write
the questions from the Reading Time section on the
board (Why do we describe peogle? How do we usually
describe people?)and invite students to take turns to
answer them sharing their opinion and knowledge.

Great skills!




Warm up
Tell students they are going to write the physical

description of a classmate in three sentences in three FOHSCO ¢ e v SR cun you desoribe wbaut @ arera®
lines without writing his/her name . You may want - wrerd b about e e couid vou de?

. . o you remember o oL os g small chil * cou
to write and number the three lines on the board so Vot ougnt o o' To & obat 1t as 8 LIRS youde” )
StUdents can p|Cthe the aCtWI.ty' anItE Stude-nts to bE L. The kids are loowing at an oid phetograph clburr, Listen to the conversat on ig
as respectful when they describe somebody in class. Find 0t and .n your notebook. maks soeme notes chout

Monitor the activity and now choose three students at
random to read their descriptions. Ask the class how

fair the description was. S
Before each Discover section you will find a ' [hscuss your answers w.th a partner i&
H : ; i H H Lra you . nderstand the sarme things?
triggering question. Thls'quesgon will allow W do o th ok e b1 et i
you to tap into students’ previous knowledge at the aigurr?

begin the lesson; it will also allow the students i
to prepare for and identify the theme of the : ) !

and work as a quick evaluation tool before you LI { (“‘— "—1
!

lesson. Work with this question befare you

; |

start working with the book, What things can ; t

you describe about a person? o l
. \., S J k.,__M_.._

Inpairs cormpare who! yau could Qo wnen you were a buby a toddller
and on cider ¢t d with what Aex couid do

- empare progress ina person s life as
*see what is happening 3t the same fi

—'peﬁpie and in ottier places, Askvour st
-theyrecall fromage 3 or 5 and what they
- they could do, and what they couldn't do at
- Age. Invite them to share abilities, memories
- compare themselvis to the age the :
" what abilities they have now that the

How old
What he looked like
What he could or couldn’t do

Play track 18 as many times as you consider necessary.

< 3. (35) Discuss your answers with a partner. Did you understand the
*‘D]sco-ver same things? Why do you think the kids were looking at
CT the album?

1. What remember abo . .
What do you ut you as a small To check answers, ask students to discuss their answers and compare them.

. o .
:,I:E'.}gkhgt:’:z:’: ::: f;;sthI.ICE uidntyou  pronitor Encourage students to share their opinions why the children were
’ ) looking at the album. Tell students that all answers are welcome. You can
Invite students to have a discussion. Ask the question  use the age progression line to guide students to place different abilities and

aloud and tell students to reflect on them, and memories on the time line so that they an have a clear picture of what they'll

think about their answers. [t might be the case that work on in the following activity.

:tcl:gﬁtr;‘tiitliio ﬁ?&i&iﬁ&iﬁxgt??ﬁeﬁ ggr,:zl!ie;;gﬁt it 4. (’&a) In pairs compare what you could do when you were a baby,
J- ' g a toddler and an older child with what Alex could do.

by giving them options to choose from, i.e."could you
swim or ride a bike? Ask students to work in pairs. Tell them they are going to talk about when they
vos . . were younger. Read the stages and explain what they mean. Direct students’
2. @ T:z::drsonr: ;T;::QL;:;ntzlfhe attention to the speech bubbles that show how to do the activity and practice
fonvc?sat'i)on find ;:ut and in your it with them. Make sure students understand they are going to compare
notebook m'oke come notes about themselves to Alex. Monitor and help with grammar as necessary. Remember
' i there is a Grammar Reference at the end of this book for easy consultation on
Ask students to work in pairs. Read the instructions different language structures.
aloud. You may help students organize the note taking  For next class: ask students to bring photographs of themselves at a different
by drawing a table on the board to copy on their book:  age preferably doing something.

Describes and compares apperances and abilities at different ages.
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Community

7. Order the photos you used in activity & from
S JEEE - the oldest to the newest. Come up with one
+ Think. sentence to describe what the student in the
= Br ng photagraphs of yourss!f ot a d tecent age. Get out your photoaraphs Work in PhOtogrnph looks lke and one to describe
groups Order your ohotos from the oidest 1o the newest Snow them ro yous frienas G something that he/she could or couldn't do.
and tatk ubut what you tooked "ke gnd whot you could do ot thw_d.ﬂv.-r-nt age. Invite students to work in small groups to
share and compare their photos, as they
talk about their abilities throughout time.
€ncourage them to share with the rest of the
group and to use the agre progression line.

. Create

Product: Age progression line

t. Inteoms of 5 chose one photo each and mix therm Put the photos frice down and toke Step 2
one sach Toking turns cescr be the photo and try to guess who the owner 15 Have fun' %

Students will now continue working on the second
step of their product. Ask them to get together with
their teams and discuss the sort of things they could
do at different ages. Then, ask them to write them
T. Orcar the protas you usec Incetivity 6 from the aldest to she newest Come up with one as a list. If necessary, exemplify a list. Monitor and
2ekuris 10 duacribe vinot e studenkt 1 e photogragh fooks b ond one to descrte when they finish with the list offer your help to look
) at it and help with suggestions and grammar and
vocabulary. To finish this session, ask them to bring
several photographs at different ages. Remind them
Ler» eatinue with sur ags pragressiar e _ they can also print them. Finally, ask students to
Lo ‘ save their work for the next session and as done in
previous lessons, ask them to think about and share
their thoughts on the last question at the bottom of
the section.

“tepn
LICU Agk progression tineg

a

| Reading Timel!
. | Reader's stories The Curius Cose of Kaitfin

Think and reilect” T

ond the Cookies

\ Track 29
‘},Thlnngdo This could be a good moment to use the Reader’s
; ' : book. Ask students to work in pairs and retell each
5 other what happened in the first pages of the stary.
Continue reading pages 94 to 98. You can choose to
read during class or assign the reading for homewaork.
You can then form pairs or small groups and ask
them to discuss the questions under the Reading Time

5. ﬁ Bring photographs of yourself at a different age. Get out
your photographs. Work in groups. Show your photographs
to your friends and tolk about what you looked like and
what you could do at those different ages.

Tell students they are going to use their photographs to work in groups of section in their books. You can also encourage them
three or four. Ask them to take turns and talk about what they looked like to mention what new words for describing peaple
and about what they could do at that age. If students wouldn't bring many they've [eamed.

photographs, tell them to use at least one and participate enthusiastically.
Make them feel that everybody would like to know about each other. Monitor.
6. Choose one of the photographs and write about you.

Ask students to use one of the photographs they brought to class and tell them

Teaching SOS

When you ask studerits to use the reader at home
and read as hornework, it is important that you have

to write a paragraph about it. You may guide them through the activity by some comprehension questions ready to work with,

asking students questions such as, how old were you in the picture? What were B e L T R

you going? Could you do X?, etc. Monitor and offer help with grammar and of the stories, however, we recommend you include

vocabulary as needed. some others right after they have reat a section

6. Inteams of 5, chose one photo each and mix them. Put the photos | gz\;z;sazggzm?tgéﬁgiisftz:t?g:‘g?gsﬁ;m

face down and take one each. Tﬂklng turns describe the photo ' questjo'hsl wh- QUEStiOﬂS, true-false statermnents and
and try to guess who the owner is. Have fun! " a bit more challenging statements to correct. You

Ask students to put the photos face down and take ‘rriay prepare some of these questions in advance for

one each. Explain they will play a game of describing the photo and trying to - students to answer white they are reading. ©

guess who that person is. Have fun!

% Great skills!
Ui 7




Warm up

Write on the board the following sentences and ask
students to complete them with real information
ahout themselves. Then, talk to a classmate.

‘When | was four, | couldn't  but | could

What about you?

When [ was eight i wasin __ (grade) and |

could .

‘When | was a baby | couldn’t . What about you?

Before each Discover section you will find a
triggering question. This question will allow
you to tap into students’ previous knowtedge
and work as a quick evaluation tool before

you begin the lesson; it will also allow the
students to prepare for and identify the theme
of the lesson. Work with this questicn before
you start working with the book, How do you
describe yourself?

+Discover
el
1. £.% In groups talk about what you look
like now and how have you changes

over the years,

Invite students to participate enthusiastically in this
activity. Let them form groups of three and talk about
first .what they look like and then, how much they
have ccrrlh_a%nged. Monitor and offer help as needed.

2. @ Read the description. In groups
discuss the meaning of the words
in bold. Make some notes in your
notebooks.

Direct students’ attention to the picture of the baby.
Ask them if they locked like that baby.

Ask a volunteer to read the instructions and complete
the activity. Give them enough time to read the text

and make notes. Do not help with vocabulary now just

monitg‘[ End make sure they are actually writing.

3 @ In groups, share your notes from
activity 2. Choose some key phrases
and draw a timeline to show how

Harry has changed in your notebooks.

Include the different ages mentioned.

To continue with the activity, tell students to work in
groups and share the notes they made. Encourage
them to focus on similarities and differences with
Harry. You may help students organize the activity
by suggesting they write the information on the age

timeline. Monitor. Ask groups of volunteers share their

answers with the class. Do not intervene at all and
even pretend you haven't noticed anything to trigger
students and discuss their answers.

»

.
{DSCO" Y How do you descrlbe yourse'f?
*  In groups talk about what you look like now and how you have changsd @

over the yeors,

4. Read the description Ingroups discuss the meoning of the words n bold.

Make some rotes in your notebooks. 3

e a1 de s sears
I RN L P e S
W He g e e T
Paooealter v ke

In graups share your netes from octivity 2.
Choase some key phrosess and draw ¢ 3
timelins ta show how Harry has changed

in youu notebooks. include the different

ages mentioned

Taue turns to toik about the differences and
sim:lorities you had or have with Harry

4. Take turns to talk about the differences and similarities you had or

have with Harry.

Have students compare themselves with Harry and his time line. You can even
suggest writing their information in a graphic organizer and present it to the
rest of the group. Have everyone walk aroud comparing their results.

Describes and compares apperances and abilities at different ages. \
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i]hink; 1’

L. Look ot words to describe Qirls hairstyies, Con we apply any of thess
words to boys hoirstyles? Share your ideas with your group.

4 Work i puirs. Use this questionnaire to f.nd out abeut your portner. ii

Atep
JGC Age progression line

Let s firish th:s urit s product ona start getting ready to present 1t

' . T LI L ar

thirkeecio

5. Look at words to describe girls' hairstyles.

Direct students attention to the list of words that describe girls’ hairstyles.
Go over the words and explain students what they are. You can even ask
some students with those hairstyles to come up and help you show them.
Tell students they are going to use those words in the next activities.

Ask students to describe their hairstyle or their classmates' hairstyles using
the wards in the book. Encourage them to share other hairstyles they know.

6. @ Work in pairs. Use this questionnaire to find out about
your partner.

Ask students to work in pairs. Tell them they are going to use this questionnaire
to find out more about histher classmate. Read the questions aloud and make
sure students understand them. Monitor.

" Create
Product: Age progression line
Step 3

Students will now continue working on the third

and final step of their product. Invite them to get
together with their teams and continue working with
the project by using the materials, construction paper
and their photographs (at least five). Students make
their long age progression line using the material they
decided and stick their pictures in age progression
which is from the youngest on the |eft to the oldest
on the right. Then, tell students to discuss as a group
what they are going to write about their appearance
{what they looked like} and abilities {(what they could
do). Ask them to look at the time line in their books
as an example. Once they know, each member of

the team writes two sentences (at least) under each
picture. Recommend students to pay close attention
to the vocabulary, grammar and punctuation, Then,
everybody in the team shows their strips to each other
and read the sentences aloud. Finally, invite students
to put their work away and get ready to present it in
the Show and Tell session.

ficading Time!
Reader's stories The Curius Case of Hoitlin

and the Cookies
Track 29

This could be a good moment to use the Reader’s
baok. Ask students to continue reading pages 99 to
102. You can choose to read during class or assign

the reading for homewaork and then spend some time
at the beginning of the following session discussing
what they read. You can write the questions under the
Reading Time section on the board, form pairs and ask
students to discuss and answer them. Then you can
invite volunteers to share their answers with the rest
of the class.

Teaching SOS

When students personalize language, they use
it to talk about their experlences and feelings. In
this unit, students were learning how to fatk about
their abilities at different ages, 'When | was {age) ..
t could---* and more than making it an exercise to
gain more practice in pre-taught grammar, consider
it like good preparation for situations of genuine
‘language use that students might encounter

- outside the classmoom. That is why, we recommend
you don’t treat the exercise as an exercise and
only correct and grade students’ errors. [Lis highly
important to respond to the content. If students
know more about each other, they will bond better.
if you consider gne activity in the textbook needs
a different twist, do not hesitate and make it
look more interesting and smiotivating as well so it
conterns the people inthe dlassrocom.

f/ Great skilis!
Uniz 7




%Review

1. Look at the pictures and write the nomes.

Direct students” attention to the pictures of the
children. Ask students to read the guestions and write
the names that correspond to the description. In case
they need some help, you may review the vacabulary
by asking student to go to lesson 1.

@

Choose one of the pictures in activity 1
and write 4 sentences to describe the
person. Then, take turns to describe
the picture you chose to a partner
ond see if he or she can guess which
picture it is.

After students identified the children in activity 1, ask
them to choose ene of them write a small paragraph
of 4 sentences about him/her. When they finish, ask
them to read the description they wrote to a classmate
without saying his/her name so He/she can guess who
that person is.Some possible answers can be:

Chelo is thin, tafl, has red hair and is pretty.

Tere has medium, dark skin, curly hair, is chort and has
big eyes.

Manuel is chubby, short, has light, fair skin,

Diego is tall, thin, has light hair and is very white.

Rewic } -

Y Lotk at the pictures and wite the nomes @

o “ o

B2 VA% a 115 4R

W arae

7 Choote sne of the gictures in activity 1and write 4 sentences to describe
the person Then, take turns 14 tescrioe the prct e you chose to o partner
and see if ne o sha can guess which picture it s,

Describes and compares apperances and abilities at different ages.
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! Describe the paople 'n these photographs.

L [N groups wr te soime sentences to destrbe o tammate. Then. shors ¢ and ses 8

1f they can gueas who you aescribea

3. Describe the people in these photographs.

Direct students’ attention to the pictures of the
children, Ask them to write a description of each one.
Remind students to look through the lesson to review
some \.[;cgfabulary and check on other descriptions.
4, g; In groups, write some sentences Lo
describe o teammate. Then, share
it and sec if they can guess who
you described.

To finish reviewing the unit, ask students to work

in groups. They are going to describe one of their
teammates without writing the name of the person.
Monitor and make sure they are actually describing.
Then, they share their descriptions, read them and
guess who that classmate is.

f[ Great skills!
Uniz /




Beats!

Primary |

Product: Age progression line

In this section of the unit, students will present the
product they have been working on throughout the
unit. You may want to go over the text along with
students and make sure everyone understands what
to do for the final presentation. Give students a few
minutes to get together with their teams and organize
the activity. Students get their strips ready to present
them to their classmates. They can fix them on the
board and talk about themselves at their different
ages of development. The rest of the class listens
attentively and asks questions. Everybody takes turns
and shares personal information. Invite students

to show some respect for everybody's work and
participate enthusiastically.

Extra Product Evidence?

If you want your students te work on another project
to practice some more, you can ask them to go to
page 113 and work on the product called What a
celebrity! have them choose a celebrity to search,
describe and build the celebrity’s time line or they can
role-play being celebrities and build their own age
progression line!

Bge progression ne

-+ Letspresant your work to your classmates.
g

e Vi [CPE I

Describes and compares apperances and abilities at different ages.




Literary and Ludic
Community

Assessment 7

Think and Reflect
' Read thiok ond reflect on the foliowirig. Answer an the Lnes and then share w.th o partner Ask your students to open their books on page 79,
Tt e e e b n e e Direct their attention to the questionnaire and ask
r students to answer the questions by choosing 'yes'

no’ or ‘sometimes’. Recommend students to read the
questions carefully and give an honest answer since it
T N IR is very important to know what they have learned and
e T - how they feel about their learning.
Then, direct students' attention to the second part of
the assessment. Farm pairs and encourage students
to discuss ways to improve their performance and
how they can apply what they've learned so far to
Ttz e e their daily life. Remind them that all comments and

: : : : ' opinions are important and will help everybody
in class.

Possbie answers: o ‘

a. People, objects, plants, ptaces and animals.
"b. People: tall, thin, chubby, intelligent, short, For

objects: big, small, heavy, blue, difty.

¢, On the time line resutts should be from left to

right: She didn't have hair / She crawled to move /

e S e She was 1year old / She can run, hop, skip and watk
st e R / Her hair is tong / She is 11years old
R R A 2. Advantages and disadvantages could be: to see

. . your growth / abilities / to compare abilities and
skitts throughteu time.

2. Wwith your partner Think about how you can use desceiptive words when .nteroctng
with czhars in your daily life. Exchange tdeas with your partner and then w.tn tners.
in your cldestoom

% Great skills!
Unit /




Beats!

Primary .

Lesson 1

ACHIEVEMENTS

« Explores brief travel logs.

= Makes a guided reading.

» Distinguishes and expresses similar and
different natural aspects and cultural
expressions between Mexico and other
countries.

* Writes sentences with descriptions and

comparisons.

Warm up

Ask students to work in pairs and use a piece of
paper. Tell them they are going to write three columns,
1. a town, 2. the country, 3. the ocean and write as
many different things they can think of that you can
be seen and found in each one of these places. Seta
short time limit for each place and say stop! Check
how many different places they wrote and then, ask
volunteers to name them,

Before each Discover section you will find a
triggering question. This question will allow
you tc tap into students’ previous knowledge
and work as a quick evaluation tool before
you begin the lesson; it will also allow the
students to prepare for and identify the theme
of the lesson. Work with this question before
you start werking with the book, What sort of
places do you like to visit?

Before starting the topic as is, you can talk about
your hometown and classify the places to show
students that places are classified in size in
agreement with the amount of people that live in
it. It can be a city a town and the hometown can be
near the beach, near a forest or simple an urban
developrment,

¢i?*E)Jsc:over

1. Look at the picture. What place in Mexico

are we going to read about?
Tell students they are going to read about a trip. Direct
their attention to the picture and ask them te guess
which place that is. If nobody recognizes the place,
help them get the name by giving them clues, such as
“Its name is the name of the state and the name of the
C|ty (port) it is in the Guif of Mexico, etc.)

(E’) Read and talk about the answers

in pairs.

Direct students' attention to the text and read the
title aloud. Ask students to read the text individually
and then answers the questions in pairs. Help
with vocabulary as needed but if you consider it is
better for the type of class you teach, pre-teach the
vocabulary so students can read ‘faster’. To check,
choose some pairs to share their answers with the
class and ask the rest of the students to confirm if
their answers were correct.

¢ - What ploe. - go you

TR SR o)

1. Look af the picture. What
piace in Mexico are we
going to read about?

Varacroz

2. Read and ta'k about the answers in poirs. . si
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1. Have you had peuona] experlence about people telling you of their travel experience?
What did they tell you? Share with the class.

X

"

i1

3. Have you had personal experience about people telling you
of their travel experience? What did they tell you? Share with
the dass.
Invite students to share with the class if they have had a similar experience of
somebody telling them about a vacation and what that person said. You may
want to guide them through this activity if you see they don’t knaw how to
answer, did he/she talk about the food / the weather , etc? What place did this
person go, a town, the country or the beach?, etc.

*Note: the ciue words found in botd and orange color for this unit are:
aquariumn, petting farm, supper, cabin, mobite hame, wildlife, exhibit, hand-

painted, Remember, you can alsa find them in the Picture dictionary section
at the end of your Teacher's book and in your students’ Activity book.

Reads a short travel log to discover natural aspects and cultural expressions. \
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Community

Create
Product: Comparative Diagram
4. Reod the foliowing statemants Discuss in pairs whot they describe.  §§

B T L S 1Y Step ]

R SR Students will now begin to work on their product for
SR i this unit. Tell students they will work in teams and
T U A let them decide on the number of students in each.

3. Work i paes, Look ot s p ctures Imiogine you wert to Acopulco. Croese g Remind them that they will work with the same

udate. Jsing the p'ctures to come up with ideas about what you did and what
you sow Think of sorne persona comments Make sorme notes ana a first draft below.

team in the development of the product atong the
unit. You can read the text along with students and
clarify any doubts. Then you can tell them they will
start the activity tatking about the places they have
visited while on vacation. It doesn't matter if they
haven't gone out of your town or city, if that were
the case, encourage them to share cultural or natural
places they have visited locally. Encourage them to
tafk about natural and cultural places to see in that
community they have visited as well as the many
different things they can see at the places they listed.
Manitor the activity and make sure they are discussing
and participating. Finally, ask students to save their
work for the next session on the product.

6. Write 0 short classroom blag In your notebooks. Get Inta groups and toke turns @
to share it aloud.

@ Reading Time!

€

Trec Comporative p‘mqmp Reader's facts Four Days In July

Track 30

This could be a good moment to use the Reader’s
book. This reading will help students expand their
vocabulary and their knowledge about the topic. Ask
students to read pages 103 to 107. You can choose to
read during class or assign the reading for homework
and then spend some time at the beginning of the
following session discussing what they read. You can
also ask the questions under the Reading Time section
and invite volunteers to share their experiences. You
could share your own experiences too as a model.

Teaching SOS

When you ask students to produce a text, it is very

Let s start this umit s proauct. o comparative diagrem to compare
nataol and cuoltveal aspects between two places,

. - L
ra

fhinkescio

4. (33) Read the following statements. Discuss in pairs what helpful if they see samples of it first. Depending
they describe. on the length and comptexity of the text, you may
Tell students they are going to read the four statements individually. Help want to do this activity early in the lesson and this
with vocabulary as needed. Then, invite them to discuss in pairs what way i.“ﬁet”t; W'[lt"r"e‘."’ the Eeﬂ aTsha k'[’d of r?odel
the statements describe but if they seem to have some difficulty with the On Wheh TO base Ineif Work on. The etements yaur
L h o p students then, should took at in a sample text are:
descn;f:ﬂpn ask th.em to go back to the text in activity 2 to guide them. the layout, the overall message, the organization
5. @ Work in pairs. Lock at these pictures. imagine you went to of the items, the specific phrases used, some
Acapulco. Choose a date. Using the pictures to come up with distinctive grammaticat features, the style and tone
ideas about what you did and what you saw. Think of some as well as the effect on the reader.

personal comments. Make some notes and a first draft below. ;
Direct students’ to the pictures and ask them to tell you want they see. Make sure  Remember to take advantage of the clue words and
studenits identify the general idea, a trip. They are going to imagine they wentto  encourage children to use them to expand their
Acapuleo and in pairs they are going to make notes about when they went, what ~ vocabulary and knowledge. Also, if you need to check

they did and what they saw. Then, ask them to write a first draft below. on any grammar language points, remember there is a
6. =% Write a short classroom blog in your notebooks. grammar reference for you at the back of this baok.

Get into groups and take turns to share it aloud.
After they practice writing some notes about a trip in activity 5, students will
write a hlog. In groups, they are going to organize the information and write it
in ther notebook. Monitor and offer help as needed. Do not forget to give them
the necessary time to get organized, discussed ideas and write. Invite students
to take turns and read their blog aloud for the class to know about their trip.,

% Beautiful country
Unit 8




Lesson 2

Warm up

Tell students they are going to go on a trip, a deserted
istand in the Pacific Ocean. In pairs ask them to write
a short paragraph which describes what they can

do and see there. Encourage students to use their
imagination and creativity.

Before each Discover sectior you will find a
triggering question. This question will allow
you to tap into students’ previous knowledge
and work as a quick evaluation tool before you

begin the lesson; it will also allow the students
to prepare for and identify the theme of the
lesson. Wark with this question befcre you
start working with the book, What things do
you do when you travel?

€ .
rDiscover

1. (ga) Read this diary entry and in pairs
discuss and answer the questions.

Invite students to work in pairs. They are going to read
this text which is a diary entry. This may be a new
word for them so simply explain students that "entry’
is information you write as a part of a series. In a
diary you write every day so it is a sequence. Read the
questions aloud and tell students to answer them. You
could recommend students to reflect on their answers
first and then discuss them with their classmate. Invite
students to share their answers and make sure they
identified what they writer did by comparing verb
forms. However, avoid any grammatical terminclogy
or explanations on it.

. & 'a Insmall groups write some sentences
about places of interest to visit in
your area. Include places of natural -
beauty, places of entertainment and
places of cultural interest.

Tell students they now have the opportunity to talk
about the city they live in. Ask them to work in groups
of four and think about the different types of places
to see, natural beauty, entertainment and cultural.
When they have discussed, it is time to write some
sentences. Don‘t take for granted students know all
these different places. Give them time to discuss in
their teams and learn from what other classmates
have to say. Monitor and offer help as needed.

3. Share your ideas with the class,

Which places sound best?

Invite students to share their sentences with their
classmates and listen attentively. You may want teli
students that all sentences are welcome and the
class may learn a lot from other classmates who have
been places you haven't yet and it would be very
interesting to see. When they finish, invite them to
express what places actually sound best.

YOISCO' £ what things du you do when you Yrovel?
1 Reéithis diory entry and in pairs discuss and grswer the questions ka &;
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Reads a short travel Log to discover natural aspects and culturat expressions. \
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$Thinke-do

4, @ Now scan this diary entry and determine what are the
natural aspects the talks about and whot are the cultural
ones, Then, exchange ideas with a partner. Have you visited
o similar place? Share your experience.

Present students with a different diary entry, Rodrigo’s. Ask students to work
in pai s and read the text carefully (scan}. Then, separate the natural aspects
and the cultural aspects Rodrigo mentions. Offer help as needed. Finally, invite
students to exchange their ideas with a partner and compare them. Encourage
students to share if they have visited a similar place, what it is and how much
they |.ked it.

5. o Read through both diary entries again, and underline the

€37 personal comments that say something about the feelings
and opinions of the writers. €Exchange ideas in groups and
explain your answers.

Ask students to read again Dan Wilson's and Rodrigo Rodriguez’ diary entries.

Ask a volunteer to read the instructions aloud and make sure everybody knows

what to do, underiine personal comments. Invite students to complete the

activity in groups of three and monitor. When they finish choose some groups

to share their answers,

6. & « Ingroups, complete this comparative
®:. chart to compare the diary writer's tips.

Direct students’ attention to the chart and point at the
cities, Mexico City and New York on top of it. Tell them
they are going to compare the twao cities. Ask students
if they remember both boys wrote about natural and
cultural aspects in their diary entries when they visited
those places. Now, ask a volunteer to read the list of
places and activities to see and do and ask them to
complete the activity. Monitor. Invite some volunteers
to share their answers with the class or invite groups to
exchange their chart with other groups.

Create

Do Lomesrative Digcioem

Stes 2

Students will now continue working on the second
step of their product. Ask them to get together with
their teams and use the lists they made last session.
Invite students to continue with the product by
discussing and deciding on two places to compare
from that list. Give them enough time to agree on
the places and then to research so they can have
more infermation about them. You might ask them to
make notes on each place and make sure they are not
actually copying information directly from the source,
To finish this session, ask students to save their work
for the next session.

Reading Time!

Reodzrs focks Four doys Inau

Track 30

This could be a good moment to use the Reader’s
book. Ask students to work in pairs and retell each
other what happened in the first pages of the story.
Continue reading pages 108 to 112. You can choose to
read during class or assign the reading for homework.
You can then call their attention to the questions
under the Reading Time section and form groups and
ask them to discuss them. You can invite a volunteer
from each group to share their conclusions with the
rest of the dlass.

Teaching 505
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Warm up

Ask students to work in groups of three. Tell them
each member in the group is going to take tumns and
talk about cultural aspects of Mexico in 30 seconds
.Have somebody take time and say stop when time is
up. Get together with another team and repeat what
you said in your team. All six students listen to each
other and discuss how much they know about cultural
aspects of Mexico.

Before each Discover section you will find a
triggering question. This question will allow
you to tap into students’ previous knowledge
and work as a quick evaluation tool before you
begin the lesson; it will also allow the students

to prepare for and identify the theme of the
lesson. Wark with these questions before you
start working with the book, what things do
you like about culture?, what things do you
like about nature?

“Discover

1. Which archeological sites have you visited?
Do you find them interesting? Why? Why
not? Discuss with the whole group.

Invite studerts to have an interesting discussion about
their country, Mexico. Ask them the first question and
wait for answers. You may take advantage of this
opportunity and ask the students who have been to
archeological sites talk about them so the rest of the
class learns about those places. Encourage students

to mention the reason why they found (didn’t find)
them interesting.

2. @ Look at this diagram. Discuss in pairs

the type of information it gives.
Direct students’ attention to the diagram and mention
it is a Venn diagram. Ask them to read the information
it shows and discuss it with a classmate. it is probable
that students will ask you about Stonehenge,
encourage students to read to find out about it but
mention it is a very important building in England
considered a landmark. Encourage students to share
their comments and opinions.

3. Find and dirde words used to make
descriptions in the diagram.

Go to the diagram and read the words along with the
student and verify they understand their meaning.
Work on one example to guide students to complete
the task. Manitor their work.

Venn Diagram. A graphic organizer very useful
especially when comparing things, people, or

other categories which allows to see for example,
similarities and differences, advantages and
disadvantages at a glance. The part where both circles
cross usually holds similarities while the external part
of the diagram {outside circles) hold the differences.
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4, (84) Listen to the conversation and follous the information in the
diagram. What are the people in the conversation doing when
they speak of the two places? Share your ideas with a partner.
19

Tell students they are going to listen to a conversation about Teotihuacan
and Stonehenge and they can follow the information in the diagram. You
may recommend students to check the piece of information mentioned in the
recording by the people. Read the question aloud and make sure students
understand they need to find out what the process is called. Play track 19 as
many times as you consider necessary .Invite them to share their ideas with a
classmate and then, have a generaf discussion with the entire class.

5. @ In pairs, discuss the question: What type of information is in
the overlapping port of the cdrcles?

After students have found out that people are comparing in the conversation
above, ask students to look at the information colored in orange in the
diagram and ask them to answer the question about it. Encourage students to
analyze, pay attention to the different colors in the diagram. Monitor.

6. Q;) lock at the pictures. Write sentences to describe each in
your notebook.

Ask a volunteer to lock at the pictures. Are you in any of those cities? Nearby?
Ask students if they have visited these places. Ask them to look at the pictures
and write sentences to describe the places. Then, they can share their sentences
with all the class.

N\ Reads a short travel log to discover natural aspects and cultural expressions. \
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7. (&;) €xchange descriptions with a partner. Read about the dties and
write sentences to describe them in your notebooks.

Invite students to work in pairs and follow the steps so that they can exchange
descriations and with what their partner shares they can increase their
description making it richer and more interesting. Have them change partners
and keep increasing sentences to their written description. This way, children
will start to see for themselves they can produce great ideas in writing as well
as orelly.

8. 2 % Use your diagram to compare the two cities in groups.

Once the Venn diagrams have been completed, invite students to use them
and compare the two cities in groups of three. Ask them to listen to their
classmates attentively and discuss how different the given information was,

Create
Product: Comparative diogram

Step 3

Students will now continue working on the third

and final step of their product. Invite them to get
together with their teams and continue working with
the project. They need to get out the information

they researched last session and discuss what kind

of diagram could go better with it to present the
information. If you see students do not offer many
possibilities of diagrams, you can intervene and
suggest a couple of them but do it in such a way that
it sounds like a kind suggestion. Then, tell students

to plan the diagram on a piece of paper making sure
they have included the necessary information. Monitor.
When they have discussed the draft, ask students to
draw the diagram on a large piece of construction
paper. Recommend students to pay close attention

to the vocabulary, grammar and punctuation. Finally,
invite students to put their work away and get ready to
present it in the Show and Tell session.

Reading Time!

Readzr's facts Four days in July

Track 30

This could be a good moment to use the Reader's
book. Ask students to continue reading pages 112 te
117. You can choose to read during class or assign
the reading for homework and then spend some time
at the beginning of the following session discussing
what they read. You can ask students to share their
opinion by answering the questions in their books
What do you think makes visiting a new place a perfect
experience? Why?

Teaching 505
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1. Number the sentences in the correct order
to make a blog entry.

Direct students’ attention to the blog entry and tell
them Jose who is in 5" grade wrote it. Ask a volunteer
to read the instruction and make sure they know what
to do, number the sentences in the correct order so for
that purpose they have to read all sentences first and
then figure out the most logical order to make sense.

2. (ia) In pairs, talk about the information
you learned from the blog. Make
some notes and exchange ideas with
another pair.

Once students have order the information in the blog
entry, ask them to work in pairs to talk about jose’s
trip to Cuernavaca. Set a time limit for the activity

so everybody has the same opportunity to practice
speaking. Then, invite students to make some notes
about it and find another pair of students to exchange
information and compare.

Rev’,
© Normper sne seetar coman the coevact 2ider fo rone o b zgasiey
Fifth grade Blog by Jose
i
e
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e . o 3. Read and complete the diagram with
‘ ‘@aﬂ;& I - the information.
Direct students’ attention to the Venn diagram and

P Rend e comciste the dhogram w ththe oforreaton guide students to notice it has three colors. Ask

e I L students to read the paragraphs about Green Wood
C ‘ o and Pine Forest. Help with vocabulary as needed.
v ' Then, invite them to complete the diagram with the
information they read. Give them the necessary time
to work with the dfagram since they will need to
organize and select information, categorize it and
compare it.

Pine Forest

Groen wooa Ping ~orcgt

Beoutiful country
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Product: Comparotive diagram

In this section of the unit, students will present the . ‘
product they have been working on throughout the ) S
unit. You may want to go over the text along with o

students and make sure everyone understands what

to do %or the final presentation. Give students a few
minutes to get together with their teams and organize
the activity. When they get out the construction paper
with the diagram they worked on previously, it is time
to discuss how they are going to present it, that is, tum
taking. Students get their diagrams ready to present
them to their classmates. They fix them on the hoard
and tafk about it. The rest of the class listens attentively
and asks questions. Everybody takes tums and talk
about their cities, Invite students to show some respect
for everybody’s work and participate enthusiastically.

Extra Product Evidence 8

If you want your students to work on another project
to practice some more, you can ask them to go to
page 113 and work on this extra product which is A
contest about the United Naticns. Interesting and fun!

Reads o short travel log to discouer natural aspects and cultural expressions. \




b Thers st retler ! Rend the rueet GRS Orig Onswer

A [

1 Woyk w thopartne Thepk abous Fow you £an use desc .ph.ons Qn% MLl Comparsens .n
you da iy @ st

T,
Ty
Scane

Py

Assessment 8
Think and Reflect

Ask your students to open their books on page

89. Direct their attention to the list of statements

and ask students to answer how they feel about it.
Recommend students to read the statements carefully
and give an honest answer since it is very important
to know what they have Jearned and how they feel
about their learning. Make students feel that their
emotions are important in thr process of learning.
Then, direct students’ attention to the second part of
the assessment. Form pairs and encourage students
to discuss ways to improve their performance. Remind
them that all comments and opinions are impertant
and will help everybody in class.

Possible answers:

f[ Beautiful country
L~ 8
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- Explores questionnaires with different types
of questions.

« Reads questionnaires with different types of
questions.

- Researches and interprets information about
atopic.

» Writes questions about a topic.

Warm Up

You can start the lesson by playing 20 guestions or an
adapted version of the game. Form groups. Ask one of
the members of the group to think of something far
their teammates to guess. The other teammates have
to ask guestions to try to guess what itis, e.g.Isita
thing? Is it a person? Is it red?, etc. You can also use
this activity at some other point during the unit as an
extra activity.

Before each Discover section you wilk find a
triggering question. This question will allow
you to tap into students’ previcus knowledge
and work as a quick evaluation tool before you
begin the tesson; it will also allow the students
to prepare for and identify the theme of the
lesson. Work with this question before you
start working with the book.

Discover

1. Do you ever do quizzes? Where do you find
them? Talk about the quizzes you do with
the class.

You can write the questions on the board and invite
students to share their experiences and knowledge
with the rest of the class. Encourage everyone to
participate.

2. "%e’g In pairs answer the mini-quiz. Discuss
*& cach question and come up with an

answer. Don't worry if you don't know
the exact answers.

You can go over the instructions and the questions
along with students and clarify any doubts. Form
pairs and ask students to complete the quiz. Tell them
they don't need to worry if they don’t know the exact
answer. Monitor and make sure students are on task.

Questions, questions?
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3. ,@6\ ficad the text to check your answers. Did you get them all
* right? With your partner, talk about what the purpose of the
quiz in octivity 2 can be.
You can ask volunteers to take turns to read the text aloud or you can ask your
students to read it with their partners from the previous activity. Then, ask
them to check their answers. Ask them to discuss with their partners what they
think the purpose of the quiz in activity 2. Invite volunteers to share their ideas
with the rest of the class.
4. (a’o\‘ With your partner, read the text again and answer these
. questions. Then, discuss the following: Do this kind of quizzes
need you to look for information before you answer them?
Why? What happens after you read information related to
the topic of the quiz?
You can ask a volunteer to read the instructions aloud. Make sure everyone
understands what needs to be done. Have students complete the first part
of the activity. Monitor and help as needed. Then, write the questions on the
board and ask students to discuss them with their partner. You can discuss the
questions as a class too.

Registers information cbout a topic to make a questionnaire. \
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Warm up

You ¢.in form pairs or groups. Ask your students to make paper airplanes,
Choose a target. Ask a question and if the student answers correctly then he or
she cen try to hit the target with the airplane. This can also be done as an extra
activity to review questions,

s Jhinkesgo

5. @8‘ Work in pairs. Can you tell which questions request for
7 information and which ones only require a yes or no
answer? €xplain how you figured it out and share other
examples with the rest of the dlass.
You can read the instructions along with students and make sure they
understand what needs to be done. Form pairs and have students complete
the activity. Monitor and make sure all students are on task. Invite students to
share their strategies and examples with the rest of the class.
6. Read the text and write 6 quiz questions about aluminum.
Write 3 information questions and 3 yes/no questions.
Go over the instructions along with students and clarify any doubts. You can
read the text as a class or ask them to read it individually. Have students write
their questions. Tell them they can reread the text if they need too. Monitor and
help as needed.

7. (ﬁa\ fAsk your questions to a partner.

Form pairs and tell students to take turns to ask and
answer their partner's question. Remind them to
speak in English and help them if necessary.

- Create

Product: A Quiz

Step 1

Before you ask students to get into teams, telf them
what a quiz is. It is an informal and usually short test
about something one already knows. People use quizzes
a lot for games and entertainment. Nowy, ask them what
kind of quizzes they know, what do they think these
can be helpful with and if they think they are the same
as a questionnaire. Mention the differences as you
remind them quizzes are short and ask questions about
a specific topic while questionnaires are longer and

can be about many things at once. Now, have students
start working oh Step 1 in their product. Will now begin
to work on their product for this unit. Students should
work in teams. They wilf work with the same team

for the duration of this unit to develop their product.
You may atlow them to decide how many members to
have in each team or determine this yourself. You may
go over the text aloud along with students and dlarify
any doubts. You can then ask them to talk about and
talk about fun topics for quizzes and the questions
they could include in their quizzes. Ask them to make

a list with possible questions. Monitor and provide any
needed assistance. Remind them to keep their listin a
safe place for future use.

Reading Time!

Recder's Fact Quiz Maonia

Track 31

This could be a good moment to use the Reader's
book. This unit’s reading will present students with
a sweet and interesting narrative stary. This reading
will help students expand their vocabulary and their
knowtedge. Ask students to read pages 117 to 121.
You can choose to read during class or assign the
reading for homework and then spend some time
at the beginning of the following session discussing
what they read. You can then ask students What is your
favorite type of quiz? and encourage them to answer.
You could also share your favorite type of quiz.

Teaching SOS

/ Questions, questions?
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Warm Up

Have students sit in a circle. Ask a student to stand in
the center and blindfold him or her. Spin the student a
couple of times and then ask the student in the center
to point at a student (he or she can't see) and ask a
question (e.g. What's your favorite color?). The other
student replies and the blindfolded student tries to
guess who he or she is talking too. You can also use
this activity as an extra activity at any other point in
the unit,

Remember that before each dicover section you will
find a triggering question. This question will allow you
to tap into students’ previous knowledge and work as
a quick evaluation tool befare you begin the lessan; it
will also allow the students to prepare for and identify
the theme of the lesson. Work with this question
before you start working with the book.

v
“Discover

1. What do you already know about these
topics? Share your knowledge with your
classmates.

Direct students” attention to the questions in the
circfe. Have volunteers take turns to read them aloud.
Discuss what they know as a class.

2. Read this text about spiderlings. Work in
pairs. Say what it’s about, and what main
information it gives. You can maoke some
notes in your notebooks.

You can have volunteers take turns to read the text
aloud or ask students to read it silently. Ask them to
make some notes in their notebooks so that they can
discuss with a partner what it is about and the main
information it gives. Monitor and provide any needed
help. Invite volunteers to share their ideas with the
rest of the class.

3. (‘a"él With your partner, write other

® questions you would like answered
about a spider's life.
Students continue working with a partner, Ask them to
write more questions about spiders that they'd like to
find the answers to. Monitor and help as needed. You
¢an encaurage students to first talk about what they
want to know and then write the questions. You could
invite students to share their questions with the class.

In pairs, look in the table of contents
and check what you think are the best
places to find the information you
need. Talk about your answers with
another pair.

Students work in pairs. Ask them to look at the table
of contents and decide in which sections they could
find the answers to their questions. Monitor and make
sure students are on task. Invite volunteers to share
their conclusions with the rest of the class.
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Registers information about a topic to make a guestionnaire.
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Warm up
Hide an object or a flashcard behind your back and have your students try to
guess what it is by asking questions ahout it.
Think and Do

5. {aa", Read this quiz. Try to answer it with a partner. Then find the

information you don't know in the text.

You can go over the questions along with students and clarify any doubts.
Form pairs and ask them to answer the questions. Perhaps you could ask
them -o first ask the questions they know and then read the text and look for
the intormation they are still missing. Monitor and help as needed. Remind
students to speak in English. Encourage volunteers from each to share their
answer with the rest of the class.

6. Look at the example. Then write more information that you could

put in information cards in your notebooks.

Read the instructions along with students. Ask them to look at the example
and clarify any doubts, Students complete the activity individually. Moniter and
help as needed. You can invite volunteers to write some of their information on
the board.

- Create

Product: A Quiz

Step 2

Students will now continue working on their product
for this unit, You can go over the text along with
students and clarify any doubts. Ask them to get
together with their teams and take out their work
from the previous session. Students can now decide
the topic for their quiz. They can choose the type of
information they want to research and how they are
going to research it. They can write the information
on cards or something similar so that they can begin
to classify it. Ask them to write all their first draft of
their quiz in their notebooks and remind them to keep
all the information in a safe place for the next session,

Links

fiecading Time!

Reader's Fact Quiz Mania

Track 31

This could be a good moment to use the Reader’s
book. Ask students to continue reading pages 122
1o 126. You can choose to read during class or
assign the reading for homework and then spend
some time at the beginning of the following session
discussing what they read. You can call students'
attention to the questions under the Reading Time
section and encourage them to share their opinion
in small groups. You can also have a short class
discussion to hear your students’ answers.

Teaching SOS

Questions, questions?
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Warm Up

As a group, talk about important celebrations in your
town or city. Why are these important celebrations?
What makes them important? Do they like these
celebrations? Why?

Remember that before each discover section
you will find a triggering question. This
question will allow you to tap into students’
previous knowledge and work as a quick
evaluation tool before you begin the lesson; it
will also allow the students to prepare for and
identify the theme of the lesson. Work with
this question before you start working

with the book.

“Discover

1. Which of these topics do you find more
interesting?
You can direct students’ attention to the pictures and
elicit what they are. Invite students to share which
topic they find more interesting and why.
2. Pick one of the topics and write 4 or 5

questions of things you would like to know.

Students should now choose one of the two
topics and write some guestions to find out more
information about the topic. Monitor and help as
needed. Remind them to look hack on previous
lessons if they need to.

\ Registers information about a topic to make a questionnaire.
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Warm up

You could form pairs or groups and write the wh- question words on the board.
Ask them to write what each question can let you find out. Then, you can have
several students race to write different questions on the board, e.g. Write a
guestion with when.

ﬁ\\‘;‘l'hihl‘@udo

3. Read your topic and see if you can find the answer to your
questions.
Ask students to read the text that corresponds to the topic they chose trying
to find an answer to their questions. Assist as needed. Encourage students to
answer their questions if possible.
4. In your notebook, write a quiz questions for the text you read,
using your original questions as a basis.
You can ask a volunteer to read the instructions aloud. Make sure everyone
understands that they have to write more guestions, this time based on the
text they read. Menitor and help as needed. Ask them to lock at previous
lessons if they need to.

5. @5\ Find someone who didn't read
® the same text, Ask them your quiz
questions. Give them the answers they
don't know. Then, exchange roles.
Write down the things you
didn't know.
You can help your students find another student that
didn’t read the same text so that they can exchange
questions. Monitor and make sure students are on
task. Remind them to speak in English.

- Create
Product: Quiz

Step 3

Students will now continue working on their product
for this unit. You can go over the text along with
students and clarify any doubts. Ask them to take
out their draft. Have them check the questions and
use their research to answer them. Ask them to write
more guestions that they can all answer, Ask students
to write their questions for their presentation.
Monitor and provide any needed assistance. Remind
students they need to keep everything in a safe
place for the final session. Decide on when their final
presentation will be.

Reading Time!

Recder's Fack Quiz Mania

Track 31

This could be a good moment to use the Reader’s
book. Ask students to continue reading pages 127

to 130. You can choose to read during class or assign
the reading for homework and then spend some time
at the beginning of the following session discussing
what they read. You can call students’ attention to
the questions under the Reading Time section of
their books and ask them to discuss them in pairs.
You can monitor while they do so and then you can
invite volunteers to share the next quiz they want to
do and why.

Teaching SOS

Questions. questions?
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Warm Up
1. Use the words to make questions.
Go over the instructions along with students. Make
sure they understand what needs to be done. Set a
time fimit and ask students to complete the activity.
Then, have volunteers write the questions on the
board. Check and correct as needed.
2, ,:‘aé*, Answer the quiz question in activity 1.
¥ Then, compare your answers with
a partner. Where could you find
more information to answer these
questions?
Students should work in pairs. Have a volunteer read
the instructions atoud and ask them to complete the
activity. Encourage them to discuss the question after
they are done. You can also discuss the guestion as a
class. Answers are found on page T161
3. 6 a\ Complete these questions. Then,
"7 compare with a partner. How did
you choose the question words?
Ask students to work individually to complete the
questions and then invite them to compare them with
a partner. Encourage them to share the strategies they
use to complete the questions. Invite volunteers to
share their strategies with the rest of the class.

Registers information about a topic to make a questionnaire.

" )
‘Revi

V. Usk tae wordds i moke uesnons

1. Anawet the q, v question n actw ty 1 Then cormnoce your orswers with a partner. ég
Where cou O yo. fnd more informat-on to answer these guestisns? >

1 Comoete these questions, Then. compare wth a partner, How did y ou ¢oos the i%
questan worge?




i

b Yeorlawe the By owont o estons. Enok athis book s rabie of zortents and
¥ G whore you showid 190k for Me aaswers Then n groups toke furte £
eap & ~how vou detained your atewens

The Book of Interesting Facts

Toble of contents
Chup el Trg dmer —un Revo Jlics
L hapter famon ryentoTs
Tnopter § Trz Romar Trng e
oot 4 SarenLs rem mes e drnond tha e orka
“reteres T The ™ n, Wau
Thap e & Tha Agtes 7 ovprrs
Thas e ¥ Tt &7k Howd
Thocien 3 FalIlZADHCAS ot MR

1 Lzok atthe nformataon, Wi te 5 shart q. 2 :noyour notebsoks Then
BA T LT YU Gl with O partier and Grhwe” vLd? POTL 75 L @

4. & 3, You have the following questions.
=" Look in this book's table of contents
and find where you should look for
the answers. Then, in groups toke
turns to explain how you determined
your answers,
Go over the instructions along with students. Make
sure everyone understands what needs to be done.
Students first work individually. Then, form groups.
Monitor and helfp as needed. Then, have volunteers
take turns to explain how they determined their
answers, Invite volunteers to share their answers and
strategies with the rest of the class.
5. Look at the information. Write o short
quiz in your notebooks. Then, exchange
your quiz with a partner and answer your
partner's quiz.
You can ask students to read the information silently
and individually or you can have them take turns to
read it aloud. Have students write a short quiz in their
notebooks. Set a time limit. Provide hefp as needed.
Then, form pairs and ask them to exchange their
quizzes and answer them. Monitor and make sure
everyone is on task.

Teaching SOS

f/ Questions, questions?
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Product: R Quiz

In this section of the unit, students will present the
product they have been working on throughout the
unit. Have students open their books on page 98 and
ask them to look at the image and encourage them to
describe what they see.

Tell students they will now present their product.
Read the text aloud or invite volunteers to read it
aloud. Make sure everyone understands what to do.
Then, have students get together with their teams and
encourage them to present their guizzes. Encourage
the listeners to be respectful.

Tell students to share their quizzes with people
outside of school and see if they can learn more
Information about the topic.

Extra Product Evidence 9

If you want your students to work on another project
to practice making and asking for suggestions some
more, you can ask them to go to page 114 and give
students an alternative product on which they can
work in the same way, this product is called Find out
the best present for a 6th grader you can guide them
to find out through questioning what the 6th graders
would like as as graduation present.

LR I

Lets present your work to yo 1 ciassmates

Registers information about a topic to make a questionnaire.
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fAssessment 2
Think and Reflect

Ask your students to open their books on page 99.
Direct their attention to the assessment. Tell them
that this assessment is a way in which they will be
able to see how well they understood what they
learned and practiced during the unit, Encourage
them to be honest while completing the assessment
because it will help them notice what they need to do
to improve.

Direct students' attention to the first part of the
assessment and read the instructions aloud along
with students. Go over each statement and clarify
any doubts. Ask students to complete the
assessment individually. Monitor and provide any
needed assistance,

Then, direct students’ attention to the second part
of the assessment. Go over the instructions along
with students. Form pairs and ask them to follow the
instructions to complete the assessment. Monitor.
Remind students to speak in English.

(uestions, questions?
e




. Explores directions.

« Understands directions to get from one place
to another.

« Describes the surrounding environment as
reference to go from one place to another.

= Offers directions.

* Writes directions to get from one place

to another.

Warm Up

You can ask students to stand up and move the tables
and chairs out of the way. Then, start giving simple
short directions, e.g. turn right, walk two steps, turn
left, walk back three steps, etc. You can also use this
activity as an extra activity at some other point or if
you notice that your students are too energetic, you
can set aside 5 minutes and have them move around
to burn off some excess energy.

Before each Discover section you will find a
triggering question, This question wil! allow
you to tap into students’ previous knowledge
and work as a quick evaluation toot before you
begin the lesson; it will aiso allow the students
to prepare for and identify the theme of the
lesson. Work with this question before you

start working with the book.

t is important to make chitdren aware of
knowing how to ask and give directions in
order to avoid being lost. Also emphasize the
use of maps which they are and will be kept as
a main tool to get to places we haven't been
to or don't rememger how to get there..

“Discover

1. How do you get to places when you don't
know the way? Talk about the different
things you could do, Share your ideas with
your classmates.

You can write the question on the board and invite
students to share their answers with the class. You
could share you own answer too if you think it could
be beneficial.

2. &ew Do you know how to use a map?

Listen and mark the route. Compare
your route with a partner. k| 21
Ask students if they know how to use a map. Tell them
that in this unit you will be working with maps. Ask
them to listen to the recording and mark the route
as they hear it. Play Track 21 as many times as you
consider necessary for students to answer. Then, form
pairs and ask students to compare their work. Did
they trace the same route?

Exchanges expressions to grganize events. |

Following directions
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3. Read the directions. Find the toy store and label it on the map.
You can ask a volunteer to read the directions aloud. Clarify any unknown
vocabulary, then ask students to reread the directions in order to find the toy
store and label it on the map. Monitor and make sure students are on task,
Assist as needed.

4. §& Check with a partner. Share your strategy.
form paIIS and ask students to see if their partner labeled the toy stoere in
the same spot on the map. Encourage them to share how they figured out
where to put the toy store. If they've placed the toy store at different locations,
encourage them

the toy store \s located.
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Warm up

You can form pairs and ask them to share simple directions to get to places
inside school, You can use this as an opportunity to measure how much students
are able to express so that you can reinforce what you think they are lacking.

$Thinkesgo

5. éai Look at the expressions. With a partner talk about what

" they are for and how you know. Discuss when you use each
expression.
You can form pairs and ask volunteers to read the expressions aloud. Then, ask
them to talk with their partner what they are and what they are for. Remind
them to share how they figured out their answers. Then, elicit ideas from
different pairs and as a class discuss when you use each expression,

b, ;ﬁ'é} Look ot Max's map. It shows the stores around his house,

"W ook at the things Max and his friends want to buy. In pairs
ask for and give directions to the different places.
Go over the instructions along with students and clarify any doubts. Form pairs
and ask them to take tums to ask for and give directions. You could suggest
they write down some notes to help them as they organize their ideas if they
need to. Monitor and provide any needed assistance. You can invite paits to
demonstrate for the rest of the class.

7. & « Mark ancther store on the map.
éﬁ%’ Write directions from Max's house.

Then, take turns to exchange your
addition in groups.

Ask a volunteer to read the instructions aloud. Have

students work individually to complete the first part of

the activity. If you think it is too challenging for your

students, you can form pairs and ask them te complete

this. Then, form groups and ask students to take turns

to exchange what they included on the map. Monitor

and help as needed. You can invite volunteers to share

their additions with the rest of the class.

Create
Proghuct: City Guide

Step ©

Students will now begin to work on their product

for this unit. Students can work in teams. They will
work with the same team for the duration of this
unit to develop their product. You may allow them to
decide how many members to have in each team or
determine this yourself. You may go over the text and
clarify any doubts. You can ask them to look through
the lesson and make a list with alf the expressions to
ask for and give directions, Then, ask them to talk with
their teams about the places they usually need to go
to or visit. They can make another list with the names
of these places. Moniter and provide any needed
assistance. Remind them to keep their lists in a safe
place for future use.

Rcading Time!

Reacer's Stories: The Mop

Track 32

This could be a good moment to use the Reader’s
hook. This unit's reading will present students with

a sweet and interesting narrative story. This reading
will help students expand their vocabulary and their
knowledge. Ask students to read pages 131 to 135.
You can choose to read during class or assign the
reading for homework and then spend some time

at the beginning of the following session discussing
what they read. You can also have a short class
discussion using the questions under the Reading Time
section. Encourage everyone to participate, you might
even want to share your own experience.

% fFollowing directions
Lirell




Warm Up

You can have a short class discussion about the ways
in which you could get around an unknown place, like
a city or town that you visit. Do you get a map? Do
you ask for directions? Do you do both? What would
they do if they got lost scmewhere where they don't
speak the language?

Remember that before each Discover section
you will find a triggering question. This questicn
will allow you to tap into students’ previous
knowledge and work as a quick evaluation tool

before you begin the lesson; it will atso allow
the students to prepare for and identify the
theme of the lesson. Work with this question
befare you start working with the book.

“Discover

1. Do you always walk to places? How else
do you get a round? Who can you ask for
directions? Talk about how you get around
the neighborhood with your classmates.

You can write the guestions on the board and go over
each question encouraging students to share their
experiences. You could also share how you get around
and the people you've asked for directions. You <an
also have them tell you if they do know how to move
around their neighborhood or not.

2. listen, read and find out: Who are the
children tolking to. Check the correct
photograph. »| 22

Tell students you will now iisten to a recording. Read
the instructions along with students. Then, play Track
22 as many times as you consider necessary. Elicit
from students who the children are talking to.

3. Listen to the conversation again. Urite the
words they use to ask for directions and the
words to give directions under the correct
column. » 22

You can now go over the questions afong with
students and clarify any doubts. Play Track 22 again
and ask students to write the answers in their
notebooks. You may play the recording more than
once. Then, ask them to write the words that give
directions under the correct column. Invite volunteers
to share the answers with the rest of the class, See if
everyone agrees.
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Exchanges expressions to organize events.

4, €xchange answers in pairs.
Have students exchange their answers to check results,
If you need to consutt a grammar point or structure in a fast way and right at
the moment, please remember the Language section where you can go in any
time and fnd what you need in a general overview.
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Warm up

You cen play charades with verbs related to movement. Whisper a word to a
student for that student to act it out, the rest of the class has to quess. The
one that guesses correctly gets to act out the next verb. You can also use this
activivy as an extra activity at some other moment.

8Jhink.+do

5 =2 g‘, In groups, talk about the words that you can use to talk
about moving around a city or town. Look at the example:
You can form groups and ask students to talk about words in English that
mean movement. Read the example aloud: walk. Ask them to work with their
teammates and make a list. It doesn’t matter how many words they include,

Set a time limit. Then, have a volunteer from each group come to the board and
write the words they came up with. Are they all verbs that describe movement?

Correct and explain as needed.
6. listen to the conversation again and mark the route on this map.
» 22
Read the instructions along with students. Tell them to pay attention. Play
Track 22 as many times as you consider necessary for students to complete the
activity. You can trace a similar design on the board and have volunteers work
out the answers on it. Check and correct as needed.

7. & s In groups of three have a similar
" conversation. Use the conversation
you heard as an example. Decide
where you want to go and how to
give and ask for directions.
You can go over the instructions along with students.
Make sure everyone understands the type of
conversation you expect them to have. Form groups of
three or more if you need to. You may want to suggest
they plan a short dialog before they begin their
conversation. Set a time limit. Monitor and provide
help as needed. You can invite velunteers to act out
their dialog for the rest of the class.

Create
Prochuct: City Guide

Step 2

Students will now continue working on their product
for this unit. You can read the text along with students
and clarify any doubts. Ask them to get together

with their teams and take out their work from the
previous session.

You can then ask them to think about the area around
school. Have them choose five places of interest that
are no further than 5 km from your school, Encourage
them to discuss with their classimates how to get to
those places. Invite them to think about how they can
find out how to get to a certain place if they don't
know. Students then make notes that describe how to
get from their school gate to the places they chose.
Monitor and help as needed. Remind them to keep all
the informaticn in a safe place for the next session.

Reading Time!

Reader's Stories: The Map

Track 32

This could be a good moment to use the Reader's
book. Ask students to continue reading pages 136 1o
140. You can choose to read during class or assign the
reading for homework and then spend some time at
the beginning of the foliowing session discussing what
they read. You can form small groups and ask them to
discuss the questions under the Reading Time section
in their books. Invite volunteers to share their answers
with the rest of the dlass.

Teaching SOS
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Warm Up

You can draw a simple map and get some copies.

Hand it out and have students work in pairs or groups.

Write some places on the board and ask students
to take turns to ask for and give directions to those

places. You could alse have them draw their own map.

Remember that hefore each Discover secticn
you will find a triggering question. This question
will allow you to tap into students’ previous
knowledge and work as a quick evaluation tool

before you begin the lesson; it will also allow
the students to prepare for and identify the
theme of the lesson. Work with this question
before you start working with the book.

Discover

1. Where is your school in relation to the
village, town or city it’s in? Is it in the
north, south, west or cast? Or is it in
the middle? Talk about the location
with your classmates.

Read the instructions zlong with students. You can
write the questions on the board and discuss where
your school is located as a class. Encourage everyone
to participate. Provide your input if necessary.

2. {agj Read this description and talk about

" what the underlined words mean

in pairs. Make some notes. Then,

get together with another pair and

exchange ideas. Come up with

definitions for the words.
Ask a volunteer to read the instructions aloud. Make
sure everyone understands what needs to be done.
You can ask volunteers to take turns to read the text
aloud. Then, form pairs and ask them to reread the
text and discuss the meaning of the underlined words.
Ask them to make some notes. Set a time limit. Next,
have each pair get together with another pair and
encourage them to exchange ideas to come up with
a final definition for their words. You can write the
words on the board and elicit students’ definitions.
Discuss them as a class and come up with a final, and
correct, definition for each.

3. fs's} in pairs discuss the question.

Form pairs and ask them to discuss the questions. You
might want to go over the questions before they start
to clarify any doubts. Set a time limit. Elicit answers
from volunteers and see if everyone agrees.
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4. iﬂ% fisk and answer about your own school in groups.
Direct students’ attention to the activity. You can go over the words and
expressions in speech bubbles and ask them to have their own conversations.
Form groups. You could suggest that they first come up with a short dialog that
they can use as a model. Monitor and make sure students are on task. Provide
any needed help. You can invite volunteers to share an example with the rest
of the class.

Exchanges expressions to organize events. \
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Warm up
You could play hangman to review the places in the town and/for city.

'SE]'h]nkgado
5. %_ﬁ In groups, talk about the area your school is located in.
" Moke notes.

Studets should still work in groups. You can assign new groups if you desire to.

Ask them to talk about the area where your school is located and make some
notes Monitor and help as needed. You can invite a volunteer from each group
to share their ideas so that everyone can complement and enrich their notes.

é. ggo‘] Work in pairs. Use your notes to write a short deseription

® of where your school is located and what the orea around
it is like.

Ask students ta use their notes from activity 5 to write a short description of
where the school is located and what the area around it is fike, Form pairs.
Monitor and make sure all students are on task.

7. ::%é\ Compare your descriptions with
® another pair. Make any necessary
changes and additions.
Now, have each pair compare their descriptions
with those of another pair. Encourage them to make
changes or enrich their own description if necessary.
Then, invite volunteers to share their descriptions with
the rest of the class. Are they accurate? Why? Invite
students to share the strategies they used to complete
this activity.

Create
Procuct: City Guide

Step 3

Students will now continue working on their product
for this unit. You can read the text afong with students
and clarify any doubts. Ask them to bring out their
work from previous sessions. Now, they can plan a
map of the area around their school that includes

the places on their list. They can now make a big
drawing of their map for the presentation. Encourage
students to come up with ideas to use their big map
to give directions from their school to the other
places. They can now write down a short guide with
directions to those places. Monitor and pravide any
needed assistance. Remind students they need to keep
everything in a safe place for the final session. Decide
on when their final presentation wili be.

flcading Time!

Recdsr's Stories: The Mao

Track 32

This could be a good moment to use the Reader's
book. Ask students to continue reading pages 141 to
144. You can choose to read during class or assign the
reading for homework and then spend some time at
the beginning of the following session discussing what
they read. You can ask students to discuss the questions
under the Reading Time section with their product
teammates to see if what they've read can help them
better their final product before their presentation.

Teaching 505
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% Review
1. Number the conversation in the
correct order.
Go over the instructions along with students.
Make sure they understand what needs to be done.
Set a time limit and ask students to complete the
activity. Then, have volunteers write the conversation
in the correct order on the board, Check and correct as
needed. Answers on page T161.
2. Look at the conversation in activity 1
and draw the map.
Ask students to use the conversation in the previous
activity to draw their map. Set a time limit. Monitor
and make sure all students are on task. Encourage

votunteers to share their map with the rest of the class.

3. Llook at the signs. What do they mean?
Discuss it in pairs and reach an agreement.
Check with the rest of the closs.

Direct students’ attention to the signs. Ask them to
work in pairs to discuss and determine what they
mean and what they are for. They can make notes if
they want to. Set a time limit. Then, invite volunteers
to share their ideas with the rest of the class.

Exchanges expressions to organize events.
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4. Read these directions. Look at the map.
Where do the people want to go?
How do you know?
Ask students to read the directions and then find
where the people want to go. Encourage them to
share their answers to both questions aloud. Accept
all plausible options. Answer: to the candy store.
5. Look at the map again and write directions
from the school to the skating park.
You can ask students to reread the directions in
activity 4 again and then look at the map and come
up with their own directions from the school to the
skating park. Set a time limit. Monitor and provide
help as needed. You can invite volunteers to share
their directions with the rest of the class. Check and
correct as needed.

Teaching SOS
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Product: City Guide

In this section of the unit, students will present the
product they have been working on throughout the
unit. Have students open their books on page 108 and
ask them to look at the image and encourage them to
describe what they see.

Tell students they wifl now present their product.
Read the text aloud or invite volunteers to read it
aloud. Make sure everyone understands what to do.
Then, have students get together with their teams and
encourage them to present their guides and maps.
Encourage the listeners to be respectful.

You can then invite students to brainstorm whao could
benefit from being able to look at their map and read
their guide,

Extra Product Evidence 10

If you want your students to work on another project
to practice making and asking for suggestions some
more, you can ask them to go to page 114 and work
on the last extra evidence which is a Going on a
school visit. Enjoy guiding your students to work on

a very last trip which could even be planned for real.
Help them organize, plan and use all elements leamed
throughout the school year.
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Exchanges expressions to organize events.
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Assessment 10

Think and Reflect

Ask your students to open their books on page 109.
Direct their attention to the assessment. Tedl them that
this assessment is a way in which they will be able to
see how well they understood what they leamed and
practiced during the unit. Encourage them to be honest
while completing the assessment because it will help
them notice what they need to do to improve.

Direct students’ attention to the first part of

the assessment and read the instructions aloud

along with students. Go over each statement and
clarify any doubts. Ask students to complete the
assessment individually. Monitor and provide any
needed assistance.

Then, direct students’ attention to the secand part

of the assessment. Go over the instructions along
with students. Form pairs and ask them to follow the
instructions to complete the assessment. Monitor,
Remind students to speak in English.

Possible answers:

% Following directions
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Ectra Product Evidence

This section offers optional products to the ones included

in every unit. However, and with the help of your teacher, please

feel free to change choose the one you prefer, and follow the

steps you have performed at working on other products.

There are three must-follow steps:

1. To work in teams.

2. To do research on the product you chose to make it more
interesting and useful for everyone in your team.

3. Write how you did it in the lines.

(G (RS

Organize a Science Fair Story Telling Show

Handcraft Shop The news on the radio

Accepting or rejecting? A museum about my school

' . ®€XTRA PRODUCT 8

What a celebrity! A contest about the United
Nations

$€XTRA PRODUCT 10

Find out the best Going on a school visit

present for a 6th
grader

W cVIDENCE




Grammor Reference

Order of adjectives

Adjective order is the order in which two or more adjectives appear in front of
a noun phrase,

They rmust appear in the following particular order:

determiner - a, an, her, five, many, much, several, etc.

opinion - pretty, ugly, smart, cheap, etc.

size - 1ig, fat, thin, tall, large, small, etc.

shape - circle, square, tall, short, etc.

age - 3ld, young 10 years, a year, a week, new, etc.

color - yellow, green, pink, etc.

origin - American, English, Asian, Middle Eastern, African, European, Chinese,
etc.

materal - cotton, wood, plastic, cloth, glass, gold, etc.

purpese/qualifier - hat pox, sleeping bag, computer table, safe island, football
field, =tc.

The Simple Present Tense

We can use the simple present tense to describe, state facts and express
opinions about something {e.g. a cultural habit).

Caligraphy is an art practiced in China which consists of producing beautiful
handwriting.

Many pecple view it as a form of art as valuable as painting, scuipture or even
poetry.

We farm the present tense using the base form of the infinitive {without TO).
In generai, we add 'S" in the third person.

The spelling for the verb in the third person differs depending on the ending
of that verb:

FOR VERBS THAT END IN -O, -CH, -SH, -55, -X, OR -Z WE

ADD -ES IN THE THIRD PERSON.

go — Joes catch — catches wash — washes kiss — kisses fix — fixes buzz — buzzes
FOR VERBS THAT END IN A CONSONANT + Y, WE REMOVE THE Y AND ADD
-IES.

marry — marries study — studies carry — carries worry — worries

FOR YERBS THAT END IN A VOWEL + Y, WE (UST ADD -5,

play - - plays enjoy — enjoys say — says

% Grammar Reference




Forming Questions

You can form most of the Wh-questions in different tenses in English using the
following word order:

Question word + Auxiliary verb + Subject + Main verh

Examples:

What do you know about this cultural habit?

When did they practice of calligraphy?

Yes/No questions follow the same word order without the question word.

Simple Past

ft is used to talk about or describe things that happened or existed before now.
We also use to state facts and express opinions about past events.

The Haka tradition originated in 1888 in New Zealand.

The Maoris performed the Haka in the battiefield. It was mainly a war dance.

| think Maoris had a very original war tradition.

To construct sentences using these tenses, do the following:

For reguiar verbs, add ed or d to the base form: You played soccer yesterday.
For the negative form, add did not/didn't after the subject and before the main
verb: You didn't play yesterday.

Imperative form when giving or writing
instructions

+ We use the imperative form to give or write orders, instructions or directions
in Engtish.
Fut the water in the bottle.
Turn left and go straight on.

+ We also use the imperative form to give a warning or advice.
Watch out! The water is hot!
Be careful!

+ To build the imperative form, we use the infinitive of the verb without "to™:
Put the plant on top.
Sit down!

+ To use the imperative in a negative form, put do not or don't before the verb.
Don't eat that!
Do not walk on the grass.




Giving instructions using imperatives

You often see the imperative form in instruction manuals or when someone tells
you how to do something.

We also include sequencing words to show the steps in the process. For
example, first, second, and finally.

Simple instructions to plant a seed

First, put the piece of cotton inside the jar and wet it. Be careful not to soak the
cotto.

Second, put the bean on the wet cotton inside the jar.

Then, sit the jar next to a window to receive sunlight and air.

Finally, check on how the bean grows every three days and register the
information in your notebook.

You can also use words such as: then, after that, after, last, at the end,
instead of first, second, etc.

Wher: one gives instructions, we can use different expressions such as:
Remember o check on the bean every three days.

Be careful not to soak the cotton with water.

Try to sit the jar next to a window.

it's important to register your findings in your notebook.

Useful verbs for instructions

Turn on / switch on = activate power or electricity: First, turn on the light.
Turn off / switch off = deactivate power or electricity: Turn off the laptop when
you [2ave.

Take off / remove = detach something from another thing: Remove the lid
from the jar before putting in the cotton.

Check / make sure = be sure about something: Check how the plant is
growing.

Plug in = connect to the electricity: Plug the cel phone in.

Put back / replace: Replace the jar after having a plant that doesn't fit
anymore"

Tynes of Language

We use formal language in situations that involve pecple we do not know.
We use informal language in situations that involve people we know well. It is
more causal and spontanecus.

% Grammar fleference




Feedback

Feedback is information about reactions to a person’s performance of a task, a
product, etc. It is used as a basis for impravement. Feedback can help you and
your classmates learn more efficiently.

Feedback is not just about correcting errors, feedback should also help the
person realize when they've used language properly or effectively and how they
have managed to communicate what they wanted.

Intonation

It is the rise and fall of your voice when you speak. In other words, it is the
variation in the pitch level or tone of voice. In English, stress and rhythm is aiso
part of intonation. Intonation conveys differences of meaning, e.g. surprise,
doubt, excitement, etc. intonation has a grammatical function, it lets you figure
out the difference between one type of sentence from another, this means, for
example, that intonation can let you know if someone is asking a question or
stating a fact.

Without proper intonation, our audience won't be interested in what we are
saying because our voice will sound flat and bering. Without intonation, it is
impossible to understand the speaker’s feelings or attitude.

intonation Rules for Questions

Questions that begin with a question word {what, where, when, how much,
which etc.} have a final falling intonation. The voice goes down.

Questions that begin with an auxiliary verb {would. can, may, do, does, etc.)
have a final rising intonation. The voice goes up.

Remember...
English language doesn't use accents as we do in Spanish. Therefore, intonation
is one of the most precious characteristics when using oral language. Always use
your tone, intonation and stress to convey meaning and feelings just as you do

with your body language.




Questions in simple past

Did you have fun with your friends?
Where did you go for your last holiday?
What did you watch on TV last night?

Use 'did’ and the verb, but don’t change the verb to the past form!
Did you have a nice weekend?

Wha?t did you learn at school yesterday?

When did you see the film?

Be careful!

We Lsually add time words at the end.

Did you play a game yesterday?

What did you have for dinner last night?

Did you visit Learn English Kids last week?

Modals — Deduction in the past

We can use modals to express how certain we are about events in the past,
and *o speculate about the past.

Modals to make deductions in the past, are formed by a modal verb

(could / couldn't, may / may not, might, must, can /can't + the perfect infinitive
(have + past participle of the verb).

We use must + perfect infinitive to express we feel sure about something
in the past, for example:

He must have taken the car to work, the keys are not here.

We use might, may or could with the perfect infinitive to express we think
something was possible, but we are not sure, for example:

She should be here now. She may have been delayed by a traffic jam.

You couid have left your books at school.

He might have misunderstood me; my French is not very good.

We use can‘t + perfect infinitive to say we feel sure that something did not
happen in the past,

He can‘t have attended the meeting, he was away on vacation.

}j Grammar Reference




€xpressing surprise
There are several expressions in English we can use to express surprise or to
thank somecne whe surprises you. Some of them are the following:
Wow; | can't believe it. This is great!
I had no idea. I am so excited!
This is such a nice surprise, thanks so much for this.
Unbefievable, | never expected it.
Wow: this is great, | appreciate this.
Oh my gosh, this is wild, | didn't have a clue about this.
Wow, how awesome is this?! | was completely surprised.
You gquys are great, thanks for all of this.

How to narrate an unexpected event

There are three main elements:

- The situation: Give a brief background of the the situation you were in.

- The actions: Explain what steps you and the other participants in the
situation took.

- The results: Highlight the outcome of the event and what emotions it
generated in the participants.

Asking for clarification

Sometimes it happens that we don't understand a conversation clearly enough
and we need to ask for clarification. However, using the question word

What, could sound kind of rude and we should know other ways to ask for
clarification. The following, are some expressions you can use:

¢ Sorry?

¢ What was that?

¢+ What did you say?

+ Can you repeat, please?
¢+ Come again?

¢+ Pardon?

+ ldidn't get it/ catch it. Can you repeat, please?




[ ] L] L]
€Expressing opinions
Whenever we have to say our opinion, and to express our agreement or
disagreement with someone, either when negotiating or simple chatting with
friends, it is important to show we have listened, understood and appreciated
other people’s points of view, and it is always a good idea to justify your
opinions, giving reasons.

Here are some useful expressions.
In my opinion...

Spezking for myself...

[ (strangly) believe that...

[ really feel that...

if you ask me...

Some people say that...

Mary/Most people think/believe that...
Everybody knows that...

According to...

Checking understanding

Do you know what | mean?

Does it make sense?

[ don't know if I'm explaining it correctly.

Explaining things better
What | mean is...
What I'm trying to say is that...

Asking for an opinion

What's your idea (on...)?

What do you think about it?

Do you agree with that?

s that what you think?

Have you got an opinion about it?
How do you feel about it

Agreeing

Of -ourse.

You're absolutely right

| think so too.

That's a (very) goad point.
That's exactly what | think.
That's true.

i couldn't agree more.
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Disagreeing politely

Sorry, | don't agree with you.

| don’t see it that way.

That's partly true but...

| see your point but...

I'm sorry to disagree with you but...
Yes, but don't you think...?

On the contrary...

Well, I'm not so sure about that.
Sorry, | think that's wrong.

Yeah, but the problem is that...
Well, | think it’s not as simple as that.

Paraphrasing

Paraphrasing is using your own words to express someone else’s ideas. The ideas
and meaning of the original source must be maintained.

To paraphrase you can read the original text a couple of times until you are sure
you understand it. Then, without looking at the original text, try to write the
main ideas in your own words.

Don‘t say anything the original text doesn’t say. Try to use the same order of
ideas.

When you find unfamiliar words, try to understand the sense in which the writer
uses the words. Compare your paraphrase with the original source to make sure
you say the same things but with your own words. If the wording is too simitar
to the original, then it is considered plagiarism. Don't forget to include a citation
for the source of the information. You must give credit to the original author.




Expressions To Ask For Points Of View,
Question Stands Or Clarify Confusion.

Asking for points of view:

What did/do you think of ...

Questioning stands: Why do you say that?,
Don’t you think that ...7?,

What about...?

Clarifying confusion:
What | mean is that ...,
For instance ...,

Let me show you...

Connectors

Connectors are usefut words or expressions {o organize our ideas and thoughts
in a more logical and understandable way.

To express cause and give reasons

because of
| cancelled the trip because of the bad weather.

thanks to
Thanks to a promotion, my salary has doubled.

in view of
In view of this, we have to change our strategies.

To express contrast

but
| like the idea, but it seems impractical.

although

Altt-ough she was tired, she continued working.
despite / in spite of

Despite the storm, they decided to leave the house.

on the other hand
On the other hand, the people were very concerned

on the contrary
On the contrary, 1 would think they are not responsible for that.

% Grammar Reference




instead of
People send emails instead of letters.

However
However, a lot of money has been invested in new programs.

To express addition

as well as
| will invite my friends as well as my family.

also
The printer can also scan documents.

besides
It is too late to go now, besides, | feel tired.

what is more
Remember this, and what's more, get it right.

on top of that
[ got up late, and on top of that, | arrived late for work.

To exemplify

such as
He has many good qualities, such as kindness and wit.

for example
Baking a cake, for example, is easy.




. BGQ*Q.EE'L Assessment 1

Nome .  _ __ _.. . N

Date _ Grt;d.ef L
Observation Cord Finol grade

1. How can you show your understanding of the following achievements? How can you
use them out of the classroom? Write your answers on the lines and discuss with your

group.

Now, | can...
a) Listen to and recognize expressions used to organize events,
because | am able to

b) Interpret expressions used by others in conversations,
pecause I'm able to

ersation about organizing events,

d) React to the comments and qiue-smt-ior_ﬁs of others when fofking
about organizing events, because I'm able to

5. Work in pairs. Discuss with your partner how you felt when you started Unit 1and how
you feel now after you finished the unit. Talk about what you learned and what you
found difficult to learn. Exchange ideas and suggestions on how to improve the way
you learn and how to organize your study better. Write ideas on the lines below.

% Photocopiable Material




. Be@tﬁl M Assessment 1

1. How can you show your understanding of the following achievements? How can you
use them out of the classroom? Write your answers on the lines and discuss with your

group.

Now, | can...
a) Listen to and recognize expressions used to organize events,
because | am able to

b) Interpret expressions used by others in conversations,
because I'm able to

c) Participate in a conversation about organizing events,
because I'm able to

d) React to the comments and questions of others when talking
about organizing events, because I'm able to

5. Work in pairs. Discuss with your partner how you felt when you started Unit 1 and how
you feel now after you finished the unit. Talk about what you learned and what you
found difficult to learn. Exchange ideas and suggestions on how to improve the way
you learn and how to organize your study better. Write ideas on the lines below.




B@GT&L m Assessment 2

Name _ _ o . W~
Date e (orode
Coevaluationsheet . ~ _ _ Final grade

1. How can you show your understanding of the following achievements? How can you
use them out of the classroom? Write your answers on the lines and discuss with your

group.
Now, | can...
a) How can you tell an anecdote is funny?

4, Work in pairs. Discuss with your partner how you felt when you started Unit 2 and how
you feel now after you finished the unit. Talk about what you learned, what you found
difficult to learn and how can you communicate with others in English. Exchange ideas

and suggestions on how to improve the way you learn and how to organize your study
better. Write ideas on the lines below.




Coevaluation sheet
Observe students and evaluote their progress checking the escale each one achieves.

Assessment 2

1. How can you show your understanding of the following achievernents? How can you
use them out of the classroom? Write your answers on the lines and discuss with your

group.
Now, | can...
a) How can you tell an anecdote is funny?

4. Work in pairs. Discuss with your partner how you felt when you started Unit 2 and how
you feel now after you finished the unit. Talk about what you learned, what you found
difficult to learn and how can you communicate with others in English. Exchange ideas

and suggestions on how to improve the way you learn and how to organize your study
better. Write ideas on the lines below.




. BGCﬁSiEin_ Assessment 3

Name S N S
Date = S Grade _
Vaive scale o . _ .__ ___ Final grade o

1. Read the following statements. Check the option according to what you think
about your learning. Then, explain why.

Achievement Coments

i understand the order of instructions.

| understand the importance of pictures that
explain instructions.

| understand how to ask questions to follow
steps.

| know the type of sentences that are used
in instructions.

| know how to write instructions and order
them in a sequence.

| know how to choose what illustrations to
include in my instructions.

2. With your partner, think about some things that you can do to improve your
performance. Write them down.

f( Photocopiable Material




. BGQTS! M Assessment 3

1. Read the following statements. Check the option according to what you think
about your learning. Then, explain why.

Achievement Yes | No Coments

{ understand the order of instructions.

I understand the importance of pictures that
explain instructions.

I understand how to ask questions to follow
steps.

I know the type of sentences that are used
in instructions.

| know how to write instructions and order
them in a sequence.

I know how to choose what illustrations to
include in my instructions.

2. With your partner, think about some things that you can do to improve your
performance. Write them down.




. Beahs‘! M Assessment &4

Nome . - - - W~ __ .
Date = . ~ Grode
Valve scale . _  Finalgrade

1. Read the statements. Think about how you could describe your abilities.

Describing options

am able to
am not aple to

sometimes can

1. | think that! N understand information

that can answer basic questions about news items.

2. | think that | _ _ ~__understand the news |
listen to.

3. Ithink that | _ o ~ share my opinion about
different news items.

4 | think that | __ | _ answer questions about
d fferent news items.

5 | think that | o read news aloud and use
body language and my tone of voice appropriately when |
read.

2. With your partner, think about some things that you can do to improve your performance.
Write them down.

7[ Photocopiable Material




. B@QTS}LM fissessment 4

1. Read the statements. Think about how you could describe your abilities.

Describing options

am able to

am not able o

sometimes can
1. | think that! _ understand information
that can answer basic questions about news items.

2. | thinkthat! _ understand the news |
listen to.
3 | think that | o share my opinion about

different news ite'ms.

4. | think that | ~ _ answer gquestions about
different news items.

5 I think that!t read news aloud and use
body language and my tone of voice appropriately when |
read.

2. With your partner, think about some things that you can do to improve your performance.
Write them down.




. M L e

Name

Date
Rubrics

fAssessment 5
N
Grade
Finolgrade

1. Check the box that best describes your performance in this Unit.

Level 1

| always understand where a
conversation takes place and who is part
of the conversation.

Level 2

| understand where a conversation takes
place and who is part of the conversation

sometimes.

Level 3

I understand where a conversation takes
place and who is part of the conversatien
sometimes.| rarely understand where a
conversation takes place and who is part
of the conversation.

| always understand who asks for help
and who recieves the help.

| understand who asks for help and who
recieves the help sometimes,

| rarely understand who asks for help and

who recieves the help.

| always understand how the expressions
and sentences in a dialog are

constructed.

| understand how the expressions and
sentences in a dialog are constructed

sometimes.

I rarely understand how the expressions
and sentences in a dialog are
constructed.

| always know how to ask and answer
questions to ask for more information,

| know how to ask and answer questions

to ask for more information sometimes.

I rarely know how te ask and answer

questions to ask for more information.

| can use notes to remember important
information and | understand the

importance of writing down important

elements and changes for my dialogs.

Scale:

Mostly Level 1 = | am able 1o understand and communicate in English

I can use notes to remember important
information and | understand that there

are some details | should write down.

| can use notes to remember important
information with the help of my peers.

. I must keep up my good work and

challenge myself every day.

Mostly Level 2 = My ability to express myself in English is improving. | must continue with my good work so that
| can express everything | want to express.

Mostly Level 3 = | am still struggling a ittle bit with the English language, with some more practice | will be able
to improve and express my ideas better.

2. Work with a partner. Think about some things that you can do to improve your
peformance.




Assessment 5

1. Check the box that best describes your performance in this Unit.

Level 1

i always understand where a
conversation takes place and who is part

of the conversation.

Level 2

| understand where a conversation takes
place and who is part of the conversation

sometimes.

Leuvel 3

I understand where a conversation takes
place and who is part of the conversation
sometimes.| rarely understand where a
conversation takes place and who is part
of the conversation.

| always understand who asks for help

and who recieves the help.

! understand who asks for help and who

recieves the help sometimes.

I rarely understand whe asks for help and
who recieves the help.

| always understand how the expressions
and sentences in a dialog are

constructed.

| understand how the expressions and
sentences in a dialog are constructed

sometimes.

I rarely understand how the expressions
and sentences in a dialog are
constructed.

| always know how to ask and answer

questions to ask for more information.

I know how to ask and answer questions

to ask for more information sometimes.

| rarely know how to ask and answer
questions to ask for more information.

| can use notes to remember important
information and | understand the

importance of writing down important

elements and changes for my dialogs.

Scale:

I can use notes to remember impartant
information and | understand that there
are some details | should write down.

I can use notes to remember important

infermation with the help of my peers.

Mostly Level 1 = | am able to understand and communicate in English. | must keep up my goed work and
challenge myself every day.
Mostly Level 2 = My ability to express myself in English is improving. | must continue with my good work so that
| can express everything | want to express.
Mostly Level 3 = | am still struggling a little bit with the English language, with some more practice | will be able
to improve and express my ideas better.

2. Work with a partner. Think about some things that you can do to improve your

peformance.




. Bem Assessment 6

Name o L N . .

Date _ . Grade i
Self evaluation sheet Final grade

Rubric

1. Check the box that best describes your performance in this unit.

Level 1 Level 2 Level3
{ am always abte to choose useful | am sometimes able to choose useful 1 am rarely able to choose useful
materials for my research. materials for my research. materials for my research,
| always understand the topic and main | understand the topic and main idea | rarely understand the topic and main
idea. sometimes. idea.
| always understand how the | understand how the expressions and I rarely understand how the expressions
expressions and sentences in a dialog sentences in a dialog are constructed and sentences in a dialog are
are censtructed. sometimes. constructed.
| always know how to order sentences | know how to order sentences in a | rarely know how to order sentences in
in a paragraph. paragraph sometimes. a paragraph.
| can check grammar, spelting and | can check grammar, spelling and 1 can check grammar, spelling and
punctuation and | know how to punctuation and | can sometimes punctuation and | am rarely able to
compare my writing to make sure it is compare my writing to make sure it is compare my writing to make sure it is
accurate all the time, accurate all the time, accurate all the time.

Scale:

Mostly Level 1+ am able to understand and communicate in English. | must keep
up my good work and challenge myself every day.

Mostig Level 2 = My ability tc express myself in English is improving. | must
continue with my good work so that | can express everything |
want to express.

Mostly Level 3 = | am still strugaiing a hittle bit with the English language, with scme
more practice | will be able o improve and express my ideas better,

2. Work with a partner. Think about some things that you can do to improve your
peformance.




Assessment 6

Rubric

1. Check the box that best describes your performance in this unit.

Level3

§ am always able to choose useful
materials for my research.

I always understand the topic and main
idea.

| always understand how the
expressions and sentences in a dialog

are constructed.

| always know how to order sentences

in a paragraph.

| can check grammar, spelling and
punctuation and | know how to
compare my writing to make sure it is

accurate all the time.

sometimes.

| am sometimes able to choose useful

materials for my research.

I understand the topic and main idea
sometimes.

! understand how the expressions and

sentences in a dialog are constructed

| know how to order sentences in a
paragraph sometimes.

1 can check grammar, spelling and
punctuation and | can sometimes
compare my writing to make sure it is

accurate all the time.

| am rarely able to choose useful

materials for my research.

{ rarely understand the topic and main

idea.

I rarely understand how the expressions
and sentences in a dialog are
constructed,

[ rarely know how to order sentences in

a paragraph.

| can check grammar, speliing and
punctuation and | am rarely able to
compare my writing to make sure it is

accurate all the time.

Scale:

Mostly Level 1=1 am able to understand and communicate in English. | must keep
up my good work and chalienge myself every day.

Mostly Level 2 = My ability to express myself in English 1s improving. | must
continue with my good work so that | can express everything !
want tc express.

Mostly Level 3 ={ am still struggling a hittle bit with the Engiish langucge, with some
more practice | will be able to improve and express my 1deas better.

peformance.

2. Work with a partner. Think about some things that you can do to improve your




 Beats! B

Nome
Date
Self evaluation sheet

1. Check the box that best describes your performance in this Unit.

Level 1 |

| can analyze the sequence of a

Area ‘

Analysis of script

game in a written script.

LN

Level 2

I can understand the sequence of

a game in a written script.

Grode
Final grade

Assessment 7

Level 3

| can retell the sequence of a

game in a written script.

Questicns refated to | | can ask and answer quastions

sports related to a sports event very well.
Voice Modulation | can detect, understand and
apply changes in tone and vofume

in a sports narrations very well.

f can ask and answer questions
refated to a sports event with a
little help and a few mistakes.

| can detect
and understand changes in tone
and volume in a sports narration

well.

| can only ask and answer
guestions refated to a sports
event in a group, with help and a
few mistakes.

I can detect and understénd '
changes in tone and volume in a
sparts narration with help.

Emotional | understand and apply emotional

expressions expressions during sports events
very well.

Development I can write and express the

beginnings and endings of sports

events very well,

| understand emotional
expressions during sports
events and can apply with help.
| can write

and express

The beginnings

and endings of sports events,

| need help understanding
emotional expressions during
sports events.

| can write and express
beginnings and endings of sports
events in a group or with help.

| can narrate what happens
Game jrogressicn moment to moment during a

sparts event very well.

| can narrate what happens

during a sports event with help.

{ need practice and more help to
narrate what happens during a
sports avent.

Scale:

Mostly Level 1= am able to understand and communicate in English. [ must keep
up my good work and challenge myself every day.

Mostly Level 2 = My ability to express myself in English is improving. | must
continue with my good work so that | can express everything |
want to express.

Mostly Level 3 = | am still struggling a little bit with the English language, with some
more practice | will be able to improve and express my ideas better,

2. Work with a partner. Think about some things that you can do to improve your
peformance.

% Photocopiable Material




1. Check the box that best describes your performance in this Unit.

Assessment 7

Analysis of script

Level 1

| can analyze the sequence of a

game in a written script.

Level 2

| can understand the sequence of

a game in a written script.

Level 3

 can retell the sequence of a

game in a written script.

Questions related to
sports

Voice Modulation

| can ask and answer questions

related to a sports event very well.

| can detect, understand and
apply changes in tone and volume

in a sports narrations very well.

| can ask and answer questions
related to a sports event with a
little help and a few mistakes.

| can detect
and understand changes in tone
and volume in a sports narration

well.

| can only ask and answer
questions related to a sports
event in a group, with help and a
few mistakes.

| can detect and understand
changes in tone and volume in a
sports narration with help.

Emotional

expressions

Development

I understand and apply emotional

expressions during sports events
very well. 7

| can write and express the
beginnings and endings of sports

events very well.

! understand emotional
expressions during sports
events and can apply with help.
| can write
and express

The beginnings

and endings of sports events.

1 need help understanding
emotional expressions during
sportsevents.

I can write and express
beginnings and endings of sports

events in a group or with help.

Game progression

Scale:

| can narrate what happens
moment to moment dusing a
sports event very well.

want to express.

! can narrate what happens

during a sports event with help.

Mostly Level 1= am able to understand ond communicate in English. | must keep
up my good work ond challenge myself every daoy.

Mostly Level 2 = My ability to express myself in English 1s improving. | must
continue with my good work so that | can express everything |

Mostiy Level 3 =1 am still struggling a littie bit with the English language. with socme
more practice | will be able to improve end express my ideas better.

| need practice and more help to
parrate what happens during a

sparts event.

2. Work with a partner. Think about some things that you can do to improve your

peformance.




Bem fissessment 8

Nome __ i ) o _ N ~ o
Date , . . ) _ . _ _ Grade o
Self evaluation sheet o _ . Finalgrade . .

1. Work with a partner. First, fill out your partner's assessment. Then fili out your own.
Share your assessment with your partner when you are finished. Check your partner's
assessment in red and yours in blue.

My Me Very well | need
Partner Well help
~ lunderstood how to fill cut this '
D D _assessment with my partner.

W'Expilrériné%stoil:lﬁes . I understand the reason and the
" parts of written and visual stories.

Reading © 1 can compare historical and cultural .
techniques ~aspects of a story with Mexico and
~ other countries,

[ can analyze words and expressmns
within a written story and make
personal connections.

Expression " | can understand different time
frames within a story; past and
 present, etc. ;

et —— R R e

| can Clcssn‘g historical aclions bg
~ their timeframe.

[ can pomt out similarities and ,
differences in writing and in pictures.

Comparison | can formulate questions and ;
_answers about different stories. !
| can retell parts of a story in mg own |
words. '

| can |n1erpret a sTorg usmg a comic r
_strip.

| can check mg ‘work for gro-mrhor
and spelling.

- —- — . ——— JR——. e —

2. With your partner, think about some things that you can do to improve
your peformance. Write them down.

% Photocopiable Material




i Becﬂ&lh Assessment 8

1. Work with a partner. First, fill out your partner’s assessment. Then fill out your own.
Share your assessment with your partner when you are finished. Check your partner's
assessment in red and yours in blue.

My Me Very Well tneed
Partner well help

l understood how to fill out this |
I:l I:I assessment with my partner.

- Explo-rmg stories | understand the reason and the
parts of written and visual stories.

Reading | can compare historical and cultural
techniques aspects of a story with Mexico and
other countries.

| can analyze words and expressions
within a written story and make
personal connections.

| can understand different time
- frames within a story; past and
present, etc.

| can classify historical actions bg“
their timeframe.

Expression

-----

| can point out similarities and
o ~differences in writing and in pictures.
Comparison f can formulate questions and
answers about different stories.

| can retell parts of a stery in my own‘
words.

| can interﬂpret o”s’rorg using a comic
strip.

| can check my work for grammar
and spelling.

2. With your partner, think about some things that you can do to improve
your peformance. Write them down.




) BGGI&LM Assessment 9

Name o 3 ) w
Dote . s Grade B
List of comparison _ e Final grade =~ . _

1. Answer the following questionnaire by writing a check that best describes your ability
now.

Yes, Yes,in | need
very groups more

well or help
pairs with
this

set Understand what a report will be
nformation about by reading the titie?

Understand who a report is written
Interpret illustrations and main
ideas? ) ) _
Understand that a report has
And explore ' various parts? _ S
‘nformation  Create questions and answers about
careers? .
- Read, then write things in your own
_words?
Classify information from a report?

And write

) 7
nformation Use sentence connectors

" Choose illustrations for a repoft?

Write a report based on a model?

2. Work with a partner. Look back on your answers to the questionnaire. How do you feel
about your abilities in general? Share with your partner. Then, think about some things
that you can do to improve your peformance. Write them down.




BGGSLM Assessment 9

1. Answer the following questionnaire by writing a check that best describes your ability
NOW.

Yes, Yes,in | need
very groups more

well or help
pairs with
this

Get Understand what a report will be
information  about by reading the title?

Understand who a report is written
fors 7
Interpret illustrations and main
ideas? _
Understand that a report has
And explore  various parts?
information " Create questions and answers about

careers? ] B ) .
Read, then write things in your own
words? ; .
Classify information from a report?

And write - U t-"" ' 5 - Co .

information se sentence connectors’ i

" Choose illustrations for a repdrt?

2. Work with a partner. Look back on your answers to the questionnaire. How do you feel
about your abilities in general? Share with your partner. Then, think about some things
that you can do to improve your peformance. Write them down.




. BGOTS! h’— fissessment 10

Name L . IN_ e B
Date S o Grade i o
Aubrics ~ . _ _ ___ Fincolgade _ __

1. Work with a partner. First, fill out your partner's assessment. Then fill out your own.
Share your assessment with your partner when you are finished. Check your partner's
assessment in red and yours in blue. Don't argue! explain.

M Ver I need
J Me » Y Well

| .
o/ V { understood how to fill out this assessment with my partner. :/ V 1

| | understand what warnings are for.

I understand how important a verbal warning is by the tone of

Explore voice.

| understand the waming by using keywords.

| know how to behave after a warning. |

| know some differences in language between USA and UK |
| Understand |

| understand that there can be consequences if warnings aren't

followed.

1 can draw and color attractive warnings. |

1 can write sentences about safety hazards.

EXpress ‘
[
i

I can check MY waork for grammar

and spefiing.

 can write and give oral wamings based on a model, |
I
I
1
[
L

2. Work with a partner. Look back on your answers to the questionnaire. How do you feel
about your abilities in general? Share with your partner. Then, think about some things
that you can do to improve your peformance. Write them down.
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BeCHSL h Rssessment 10

Rubrics
Observe students and evaluate their progress checking the escale each one achieves.

1. Work with a partner. First, fill out your partner’s assessment. Then fill out your own.
Share your assessment with your partner when you are finished. Check your partner's
assessment in red and yours in blue. Don't argue! explain.

M Ver I need
J Me " g Well

{ :/ ‘/ 1 understood how to fill ot this assessment with my partner, 4 V |

} understand what warnings are for,

I tunderstand how important a verbal waming is by the tone of i

Explore .
voice. '

‘ t understand the warning by using keywords.
|
| i know how fo behave after a waming.

| } know some differences in language between USA and UK -
Understand [
i .

| understand that there can be consequences if warnings aren't
followed. !

1 can write and give oral warnings based on a model,

I
| i 1¢an draw and color attractive warnings.
EXpress

1 can write sentences about safety hazards. ' !

| |
; I'can check MY werk far grammar . )
|

and spelling. | 1 [
]

2. Work with a partner. Look back on your answers to the questionnaire. How do you feel
about your abilities in general? Share with your partner. Then, think about some things
that you can do to improve your peformance. Write them down.

Scale5=1 Scale 2=.25
Scale4=.75 Scale1=0
Scale 3 =50 Max possible score is 10




Unit 1

Track - 1

Beats! Primary 5 Activity Book 1
Owned by Correo del Maestro, SA de CV. All rigths reserved, 2020.

Track - 2

Sara:
Harry:
Sara:

Harry:
Sara:
Harry:
Sara:
Harry:

Track - 3

Dad:
Charlie:
Pad:
Tanya:
Charlie:

Tanya:
Charlie:
Tanya:
Charlie:
Tanya:

Track - 4

PM@PPpIMEONPEDDR

»®

Hi Harry!

Hello, Sara.

Do you want to come to a barbecue at my house on Saturday? A lot of kids from
school are coming.

Sounds good. What time does it begin?

At twelve o'clock.

I'll be there.

Oh, and we're going to play soccer. Bring your soccer ball and wear sneakers.
Ok. Thank you. See you on Saturday.

Hello?

Oh, Mr. Milter. Is Tanya there?

Hi, Charlie. Tanya! Charlie for you!

Hello, Charlie?

HI, I'm going to the zoo with mom and dad this afternoon. James and Jill are
coming too. Can you come?

Oh! Yes! What time?

At 2 o'clock.

Where shall we meet?

At your house at 2.

Great. Thanks! Dad! I'm going to the zoo!

Hey, it's Mrs. Jenkins birthday on Thursday. Let’s organize a party for her.
Great idea!

Let's come early on Thursday and decorate the classroom.

And let’s bring a cake. My mom makes great cakes,

How about having games in the classroom?

That's a good idea. Let's have races.

Races! No! Board games. Mrs. Jenkins likes board games.

OK. What about a gift for Mrs. Jenkins? Why don't we buy her a purse?
No. Too expensive.

A necklace then.

Ok. Everyone bring 20 pesos tomorrew and Ginny and | will buy a neckiace on the
way home,

What about sandwiches and cookies?

No. Just the cake.

% Scripts




Track - 5
Daisy:

Jack:
Daisy:
Jack:
Daisy:
Jack:
Daisy:
Jack:
Daisy:

lack:
Daisy:
Jack:

Unit 2

Track - 6
Shelly:

Brian:
Shelly:

Track - 7

Carlitos;

Hannah:
Carlitos:

Pedro;

Carlitos:

Trock - 8

Patricia:
Herman:
Patricia:

I'm having a Halloween party on the 31** at my house. Would you like to come? it
starts at 6.

I'd iove to. Thank you.

Can you help me organize the party?

Sure.

My mom’s going to make a Halloween cake.

And how about some Halloween cookies? I'll bring them.

Good idea.

Who else are you going to invite?

Let's invite everyone in the class. !'ll invite all the girls. Can you invite the boys?
Ask them to bring thing food and drink to share.

OK.
And remember everyene has to wear Halloween costumes.
OK. I'll tell them.

Guess what happened to me last night. | was in the kitchen at home making
pancakes for supper when suddenly my hair got caught in the mixer!

ow!

Fortunately, Mom disconnected the mixer very quickly before [ lost all my hair. I'm
never making pancakes again!

Hey. You'll never guess why | was late for school this morning. | was leaving the
house and | shut the door behind me. | caught my jacket in the door!

Gosh. What did you do, Carlitos?

I banged on the door and shouted, but my mom didn't answer, She was in the
house and she was taking a shower. She didn't open it for ten minutes! Now my
jacket’s torn! My mom was furious with me!

Why? Because you tore your jacket?

No, because | got her out of the shower!

Something ghastly happened to me last night.

What happened?

I was on my way to the movies. My granny had just given me an umbrella. It was
raining so | had my umbrella with me. There was a stiff wind. Suddenly my new
umbrella blew inside out! All the spokes broke! My mom and dad and my brother
roared with laughter, but | was very upset. | had to dump my umbrella into a
trashcan. | don't know what I’'m going to tell my granny!




Track - 9

Juan: What did you do on the weekend?

Tere: We went on a picnic. Listen to what happened to us! We went to Pine
Forest and we found a nice place and put everything down. Then we went
away to play.

Vicky: Yes, we climbed some trees.

Diego: And then we went to paddle in the little river.

Tere: Anyway, when we were hungry we went back to have our picnic. And
guess what?

Juan: What?

Vicky: Somehody's dog had eaten all our food!

Juan: No!

All three siblings: Yes!

Tere: So we had a picnic with no picnic!

Unit 3

Track - 10

First, fold a rectangular paper in half, vertically.

Second, unfold the paper and fold the top corners into the center line.
Then, fold the top edges to make triangles.

After that, fold the plane in half toward you.

Next, fold the wings down. Make sure they are exactly the same size.
Finally, hold the plane like this to fly it.

Unit 4

Track - 11

This morning a fire broke out in the The Bell Elementary school. The fire seems to have started
in the cafeteria, All the children were led out to safety by the teachers, and later sent home. The
firefighters arrived very quickly and were soon able to put out the fire. No one was hurt, and
classes will be held as usual tomorrow. So far no one knows why the fire started.

Track - 12

Interviewer: Can you tell us what happened today at The Bell Elementary School?

Firefighter:  Yes, A fire broke out in the cafeteria.

Interviewer: What started the fire?

Firefighter:  The lunch ladies were making French fries for the children’s lunch. The il caught
on fire.

Interviewer: 5o it was human error?

Firefighter:  Er...Yes, | suppose so.

Interviewer: Were any of the children hurt?

Firefighter:  No! No! No! It wasn't really serious at all!

Interviewer: Well that's good. Thank you for tatking to us.
We have to go to a break now. When we come back we will find out about the
weather for tomorrow.

;[ Scripts




Track - 13

The annual Children’s Book Fare takes place this weekend in the town square. Five publishers
are displaying books this year. There will be books in Spanish and English, so something for
everyone. At 11 o'clock Martin Barnaby will be giving a reading of his latest book in the Moon
Ship Adventures series for eleven and twelve year olds. Come along and bring your parents.

Track - 14

Boy: Did you hear that they are planning to clone a woolly mammoth?

Girl: What? You mean a pre-historic animal?

Boy: Yes. | heard it on the television news last night.

Girl: Wow! | think that's a great idea. it's so exciting.

Boy: Well, in my opinion it's a very bad idea. We can't even keep elephant  alive. Why
bring back an animal from the past?

Girl: But | think it'll be very interesting. I'd love to see a woolly mammoth!

Boy: But there'll only be one. Think how lonely it will be!

Girl: Well, I don't agree! | think that we should trust the scientists.

Unit 5

Track - 15

Boy: Mom!

Mom: Yes, honey? What do you want?

Boy: Can you pass me the towel, please. I'm freezing.

Mom: Yes, of course. Here you go, honey.

Track - 16

Dad: Luisa! I'm trying to work in here! Could you close the door please?

Luisa: Sorry, dad. | can't just now. Charlie has fallen over and I'm looking over him.

Dad: OK. As soon as you can.

Unit 6

Track - 17

"The First Flushing Toilet.'

Five thousand years ago, the Mesopotanians and other civilizations had toilet seats with holes
in them. The waste was carried away by water that ran under the seats. Centuries later, this idea
was adapted by an English inventor called John Haringtor. He drew a toilet with a seat with
water flowing underneath. But his teilet was never actually made because everyone thought
the idea was too amusing. It wasn't until 1775 that the first reat flushing toilet was made by
Alexander Cumming, yet another English inventor. His design was special because he invented
an S-shaped pipe that lay below the toilet bowl. It prevented waste from flowing back into the
bowl. Our toilets today are still made in a very similar way.




Unit 7

Track - 18
Girl:
Boy:
Girl:
Boy:

Girl:
Boy:
Girl:
Boy:

Track - 19
A
B:
A

=

Hey! Who's this baby, Alex?

That's me when | was about eleven months old. Look how small | was.

You didn’t have much hair!

And | only had two teeth. My mom says | couldn’t say a single word! Look at this
one! This is me when | was three!

You had fair hair, but now it's brown!

Yes | know. And look! | could ride a tricycle. | thought | was really cool!

What about this photo?

That's me when | was about nine. | was really skinny then! | could already play the
guitar, but not very well! | can play it much better now!

| visited Stonehenge last summer,

What's Stonehenge?

It's an archealogical site in England. There's a circle of enormous stones there.
They say that it was a religious ceremanial center built by prehistoric people. Have
you ever been there?

No, but I've visited Teatihuacan in Mexico. That's an archeclogical site too. And it
was also a religious and ceremonial center.

Was it built by prehistoric people?

No. Building started about 2000 years ago, but nobody knows exactly who built it.
| mean we don't know their name or their language or their religious beliefs.

Ah! That's the same with Stonehenge. Nobody really knows why it was built,
either, but some people think it was something to do with worshipping the stun
and the moon.

That's the same with Teotihuacan, because there's a sun and a moon pyramid.

Do a lot of tourists visit Teotihuacan?

Yes. And There’s an annual festival to celebrate the Spring Equinox — that's in
March. Thousands of people go then.

That interesting. Thousands of people visit Stonehenge to celebrate the summer
solstice. That's when the sun is highest in the sky.

It sounds like Stonehenge and Teotihuacan have a lot in common!

% Scripts




Unit 9

Track - 20

The first plastic was made in 1907 by a man called Lea Baekeland. He was an immigrant to the
US from Belgium. The material immediately became very popular. Now there are many different
types of plastic. One type of plastic is used to make supermarket bags. Nowadays, supermarkets
give 17 billion of them away every year. Most of these are thrown away. In fact only 9% of the
world's plastic is recycled. Most of it ends up in landfills or in of the ocean. The problem with
plastic is that it takes ages to decompose in landfills or in water. It can take up to 1000 years for
plastic to decompose. [t's also very toxic. Soon there will be more plastic in the sea than fish!

Unit 10

Track - 21

Girl: | need some glue,

Boy: | don't have any. Go and buy some at the staticners.

Girl: OK. But how do | get to the stationer’s?

Boy: There's one on Lincoln Avenue.

Girk: Where's Lincoln Avenue?

Boy: Go outside and tum left. Walk along the road. Then turn right into Lincoln Avenue.
The stationer’s is next to the butcher's. You can't miss it.

Girl: OK. 1 won't be long,

Track . 22

Boy: Excuse me. Could you tell us how to get to the Natural History Museum?

Police officer: Ah. It's too far to walk. You'd better take the bus.

Girl: Where's the bus stop?

Police officer: It's just over there. Look you can see it. Take the number 22. That's the bus
that goes down Bush Avenue. Go one... two.... and get off at the third stop.
Then you cross over the road and...er..... turn left and walk about 400 meters

along.
Boy: 400 meters?
Police officer: Yes
Girl: Did you say left or right?

Police officer: Left. And it's just there. On the right You can't miss it. There's a statue of a
dinosaur outside.

Children: Thank you! Officer.

Officer: You're welcome.




Answer Key.

Uit 1

P10

3. Student’s own answer.

P. 11

5. Greeting people: Sounds good, Great. Thanks!
Organizing an event: What time? Where shall we meet?
See you on Saturday.

P.12

1. Student's own answer.

2. Student’s own answer.

3. Deccrate the classroom, bring a cake, play board
games, buy a necklace.

P.13

4. Studant’s own answer,

5. Student’s own answer.

6. Student's own answer,

P. 14

1. Student's own answer.

2.6, can you help me, cake, cookies, let’s, boys, food,
sodas, Jalloween

P.16

1. Student’s own answer,

2.2,6,1,3,5,7.

P.17

4. Student's own answer.

5. a Teacher’s Day Party, the classroom, bringing some
music, to eat, like cookies.

Unit 2

P. 20

3. Student’s own answer,

P21

4, attention, set, most, losing, funny.
5. Student’s own answer.

P. 22

1. Student’s own answer.

2. laugnter, upset.

P 23

5. Student’s own answer.

P.24

1. Student’s own answer.
2.2,1,3,6,5,4,

P.25

4, Student’s own answer.

P. 26

1.2,1,3,54,7,6.

2. tell, suddenly, stood, mouse, fell, shouting.

Activity Book

Unit 3

P.30

1,2 and 3. Student's own answer.

P. 31

4., tumn, pull, fold

5. Student’s own answers. Possible answer: feeling
hungry.

6. illustraations and instructions, the problem they solve,
you can identify the order because of the sequencing
words (first, then, finally) and they are different because
they solve different problems.

P. 32

2. Student’s own answer.

F.33

4.4,2,1,3,6,5

P. 34

2.bdeoq.

3.g,d,eb.

P.35

4. Fill the hole around the tree with the soilt that has
come out of it when the hole was dug. Watering the tree.
6. Student’s own answer.

P.36

1. After that, add the ears ant the tail and the fourth leg,
2. Student’s own answers.

P. 37

4, Student’s own answers.

Unit 4

P 42

1. Student’s own answer.
3. Student’s own answer.
P43

4. Student's own answer.
P. 46

1.1,4,6.5,2,3.

2.2.

3. Student’s own answer.
P. 47

4. Student’s own answer.
5. Student’s own answer,

Unit 5

P.50

2. Student's own answer.

P.52

2. Can | borrow.../No, I'm sorry. | can't/ It has a flat tire
and | can't find the pump./ Would it be possible for me
to.../Sure! If you promise to return...

% Answer Key




P53

4, Student’s own answers.
P.54

2. Answers may vary
P.56

2.There's somebody at the door. Can you open please?

Sure, Mom.

Hello, Uncle Sidney.

Can | speak to your mather for a moment, please.
Yes, she’s upstairs. I'll go and get her.

P57

3. Student’s own answers,

Unit &

P.61

4. Student’s own answers.
P.62

2. Student’s own answers.
P. 63

4, Student’s own answers,
P.64

4, Student's own answers.
P. 65

4. Student's own answers.

Unit 7

P.70

1. Student’s own answer.
P.71

6. Student's own answer.
P.72

2. Answers may vary.
P.73

6. Student’s own answer.
P.75

5. Student’s own answer.
P.76

1. Chelo, Tere, Manuel, Diego, Diego.
2. Student’s own answer.
P.7

3. Student’s own answer.

Unit 8

P74

1. Veracruz.

2. Student’s own answer,

P. 81

4, Answers may vary. Writing about travel.

P.82

2. Student’s own answer,
P.83

6. Student’s own answer.
P. 86

1.2,1,6,7,3,4,5.

2. Student's own answer.
3. Similarities: self-catering, good for walking.
The rest are differences.
P.87

3. Answers may vary.

Unit 9
P. 90
2.1.1907
2.100 billion plastic shopping bags annualy.
3. Usually, in the ocean.
4. 1000 years
5. Around 9%
4. No/yes/no/no
P. 91
5. Wh guestion words give more opportunity for
information while Do/Did are more yes-no questions.
6. Students’ own answers.
P.93
6.1.1n 1930. 2. a planet 3. a dwarf planet 4.
-229 degree ¢ 5. a moon. 6. a third.
P.94
1. Students’ own answers,
2. Students’ own answers.
P. 96
1. How many planets are in the solar system?
Which is the nearest planet to the erth?
Why is the earth called the “blue planet™?
Who was the first man in space?
What is a meteorite?
3.1.1s 2.Does. 3.Is 4. Are. 5Do
P. 97
4.47215/8/18&

Unit 10

P 102

3. Answers may vary.

P. 105

6. Student’s own answer.
P. 106

1. Student’s own answer.
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UNIT 6

toilet (62)

passenger (60) fisherman (60)
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surface (93) plastic (90)
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UNIT 10

crossroad (101)

bus stop (104) factory (104)




These books are recommended for children between 8 and 10 years old,
just like you. When reading them, you increase your knowledge in English.
Some of these books are classic and others are more modern, but they are
easy and fun to read and you can learn a tot more about topics that are just
for you!

Best Friends for Frances
by: Russell Hoban, illustrated by: Lillian Hoban - (Harper & Row, 1969) .

George and Martha
by: James Marshall - (Houghton Mifflin Company, 1972)

2030: A Day in the Life of Tomorrow’s Kids
by: Amy Zuckerman and fim Daly,
illustrated by: John Manders - (Dutton, 2009)

The Facts and Fictions of Minna Pratt
by: Patricia MacLachlan - (Harper & Row, 1988)

Where the Mountain Meets the Moon Paperback
by: Grace Lin(Hachette Book, Ca, 2011)

The One and Only Ilvan Paperback
by: Katherine Applegate (author) & Patricia Castelao (illustrator)
(Harper Collins, 2015}

% Bibliography




—g;«; i‘? E ;;ﬁ

The following links have been selected as a suggestion for you to visit, have
fun, learn and improve your English and digital skills.

When possible, surf the Net supervised by an adult, a family member or your
teacher.

Learning about things, places and people
www.hsph.harvard.edu

Games to think and interact in English
www.funbrain.com/grade/3

Great activities to practice reading and writing
http://kcds3.blogspot.com/

Extensive reading. by Graham Stanley.
www.teachingenglish.org.uk/extensive.shtml

Reading aloud, by James Houltby.
www.teachingenglish.org.uk/think/

www.teachingenglish.org.uk/article/story-booksclassroom

Mary Clasgow Magazines.
www.link2english.com

Burlington Books.
www.burlingtonbooks.com

Black Cat.
www.blackcat-cideb.com

Don’t guess! Learn how things work
www.howstuffworks.com
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> "I can write a

quiz about a

specific topic
in English.

| can
compare
places and
cultural and
natural aspects.
in English.

| can
describe
physical
appearance
and abilities
in English.

in English and
_4mcke museum:

| can use

i can give .
directions in Eng".Sh to
English. organize an
event,
| can use '
English to tell
an anecdote,
| can write
an illustrated
guide in
English.
| can give my
opinion about
news | hearin 4
| can English.
research | can make
information requests and

accept or reject
them in English.,
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