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Estimado(a) maestro(a):

La Guia Didactica que tiene en las manos es resultado del esfuerzo realizado por el
gobierno federal y los gobiernos estatales para garantizar que los(as) alumnos(as)
que cursan la asignatura de Lengua Extranjera. Inglés puedan acercarse al cono-
cimiento y dominio de una lengua diferente a la maternay, con sus orientaciones,
alcanzar una educacion de excelencia.

Los materiales educativos gue conforman el paguete didactico le ayudaran a que
los(as) estudiantes de esta asignatura logren familiarizarse, conocer, comprender
y comunicarse en Inglés como lengua extranjera.

Esta Guia didactica contribuira también a su formacién docente, pues en ella en-
contrara recomendaciones metodoldgicas y disciplinares para generar mejores
ambientes de ensefanza y aprendizaje de la lengua inglesa; ademas, cuenta con
un disco que contiene modelos orales e imagenes fijas que le apoyaran en su que-
hacer docente.

Le deseamos éxito.

Distribucion gratuita, prohibida su venta.
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Welcome to Beats! 2 Secondary, a complete and fun book designed for secondary

students. In Beats! 2 Secondary we have taken into consideration the interests
and needs of the age group as well as their cognitive development to make the

learning process an enjoyable experience.

Throughout this book, students will actively participate in meaningful and
dynamic activities allowing them to communicate and practice English as they

enjoy learning.

At this level, students are able to develop skills, knowledge, attitudes and strategies
in order to interact in social practices using the language in both oral and written
ways. We are sure they will find the topics, activities, stories and situations in this
book, appealing and interesting. They will also discover the power of a foreign
language through simple contexts and working patterns which will develop

positive attitudes towards a foreign language.

Our program is divided into cycles and the purpose of this fourth cycle is for students
to sustain interactions and adapt different situations presented through different
texts to their real-life context so they can engage successfully in communicative

situations. Therefore, it is expected that students can:

* Analyze some aspects that aillow to improve intercultural understanding.

* Apply some strategies to overcome personal and collective challenges in
learning a foreign language.

* Transfer strategies to strengthen action in foreign language learning
situations.

¢ Use a simple but wide linguistic repertoire in a variety of familiar and current
situations.

» Exchange information of current interest.

¢ Engage with a neutral register in social exchanges in a wide range of

situations. all this, as they enjoy learning and using the language.

We wish you and each one of your students, the best of luck throughout the

school year!

The Author
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General Objectives of the Program

The general purpose of the subject Foreign Language. English in Basic
Education is for students to acquire the necessary knowledge to engage
in different social practices (familiar and community, literary and ludic,
educational and academic} both oral and written. This requires using
activities that involve the interpretation and production of spoken and
written texts.

Because of the above Beats !, a course specifically designed for secondary
school students, aims at promoting social interaction and communication
as well as developing students’ analytical skills.

Methodology

In the past language was only viewed

as a code. In this view, language was
only made up of words and a series of
rules that connected words together and
language learning just involved learning
vocabulary and the rules for constructing
sentences. This understanding saw language
as fixed and finite and did not explore the
complexities involved in using language for
communication.

Nowadays language is regarded as a way of
seeing, understanding and communicating about

the world and each language user uses his or her language

differently to do this. Language is not simply considered a

body of knowledge to be learnt but a social practice in which to
participate. Language is something that people do in their daily lives
and something they use to express, create and interpret meanings and
to establish and maintain social and interpersonal relationships.

If language is a social practice of meaning-making and interpretation,
then it is not enough for language fearners just to know grammar and
vocabulary. They also need to know how that language is used to create
and represent meanings and how to communicate with others and to
engage with the communication of others.




Taking into account the different views of language, Beats! offers a balanced
program with contexts and activities that will hetp students learn the code
of the English language as well as the skills required to engage in social
practices. They will be able to deveiop their knowledge and understanding
of the code and also to come to see language as a way of communicating
between people.

The activities in the program are engaging and students will find real reasons
to speak with their classmates. They will also be helped to analyze how
language works and use the codes of the English language to express their
ideas and opinions about topics of their interest as well as to respectfully
agree or disagree with those of others.

The staged construction of products will enable them to reflect on and
evaluate their progress and develop a sense of accomplishment.

The step by step teacher’s guide will accompany instructors from the first
day of class and will guide them and help them get the best results from
the materials in the book.
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€LT Glossary

assessment: evaluation based on learners'
achievements.

attention span: how long a learner is able to
concentrate at any one time

brainstorming: generating ideas based on a
topic. Which may be used as the basis
for another activity such as writing or
discussion.

CeFR: Common European Framework of
Reference for Languages.
chunk: words that are often understood or

learned together as in fixed short
phrases; e.g., thank you very much and

acquired through redundant use, such as :

repetitive phrases in stories.

classroom management: means the strategies
used by a teacher to organize the

classroom, the learning and the learners,

such as seating arrangements, different
types of activities, teacher roles and
interaction patterns.

cooperative learning: a teaching method in which

learners are placed into small groups of
different levels and given a task.

eliciting: a teaching technique for drawing out
information from learners rather than
simply providing all the information.

evaluation: is the process of collecting, analyzing
and interpreting information to see
how students achieve objectives. There
are several types of evaluation tools,
but mainly two are the ones we use:
Formative, shows progress based on
objectives or outcomes of a program
Or process.
Summative, shows and ads the
outcomes of some object.

feedback: telling learners how well they are
doing. Teachers might give learners

feedback at a certain point in the course,

or after an exercise that learners have
just completed. In addition, learners
can give feedback to teachers and

teacher trainers give feedback to trainee '

teachers.

 fillers: learning activities and games similar to

"warm ups" that fill time when a lesson
ends before a class finishes.

. formative assessment: when a teacher uses

information on learners' progress

during a course to adapt their teaching
and/or to give learners feedback on their
learning.

: guided practice: section in a lesson that gives

learners the chance to use what they
have been taught.

 interaction patterns: the different ways learners

and the teacher work together in class,
e.g. learner to learner, in pairs or groups
or teacher to learner, in open class.

. kinaesthetic learners: people who learn best

though physical response and will find
difficult to sit down for long periods
of time.

language skills: listening, speaking, reading,

writing. the four ways in which people
use language These may be viewed

as receptive ("input") / productive
("output”), and spoken / written.

learning environment: it's the way in which

teachers set a learning context in the
classroom to surround students with
opportunities to learn and practice
English in a social and real way.
Objectives, achievements and success
are easier to reach at setting learning
environments.

lesson plan: a teacher's description of an

individual lesson which includes title,
language target and level, materials
required, and a summary of the activities
and practice that will take place.

: look and say: also called the whole-word

method, a method to teach reading to
children, usually in their first language;
has been adapted for second-language
reading; words are taught in association
with visuals or ohjects; students must
always say the word so the teacher can
monitor and correct pronunciation.




mind map: a diagram with lines and circles for
organizing information so that it is
easier to use or remember.

peer-evaluation: when students give feedback
to other students; either in a written or
spoken way.

phonemic awareness: awareness of the sounds
of english and their correspondence to
written forms.

picture dictation: a classroom activity where the
teacher describes a scene or an object
and learners draw what they hear.

portfolio: a method of collecting evidences that
show and evaluate progress in learning.

realia:
can use to practice the language to
make a classroom feel more like a real
life setting.

is a way to evaluate a student's
performance as it increases reliability of
scoring. It offers a specific measurement
scale and detailed description of the
characteristics for each achievement

to be evaluated and bases the result
obtained on the quality of performance.

rubric:

scanning: a way of reading quickly. scanning is
looking for specific information, and
is anly really possible with things that
really stand out such as numbers, long
words, and words starting with capital
letters.

self-evalvation: tool used for students to reflect
on their own progress and evaluate
themselves individually.

sight vocabulary: words that are commonly
used in text and are the first ones that
learners spot and recognize when
developing reading skills.

silent period: a period of time in the initial phase

of learning a language where learners
should not be required to respond but
rather encouraged to understand what
is being taught.

objects from the real world that learners

task:

: skimming: a way of reading quickly. skimming is

: reading through a text very quickly, for
example, so that you know what each
paragraph is about before looking at the
comprehension questions or checking
something to be read.

social practices: the ability or skill to use and

understand a language in different
social situations.

supplementary materials: extra worksheets,

games, books etc. based in the same
theme that a teacher uses for teaching
materials in addition to a core text.

Total Physical Response (TPR): A very powerful

method that uses physical movements
to teach a language. Playing the game
"Simon Says”, or having students pass
around an object as they respond to
your questions, are a few great TPR
activities. Learners are encouraged to
respond with actions before words.

an activity that learners complete that
usually focuses on communication . For
example, problem-solving activities or
information gap activities are tasks.

theme-based: a whole language program or

curriculum that is organized by themes
or topics rather than skill e.g. animals;
family; seasons

model: a clear example of the target language

for learners to repeat or write down or
save as a record. if a teacher is focusing
on the target language of a lesson, sthe
usually chooses a model sentence, which
sfhe writes on the board. the teacher
often models the language as well,

by saying it clearly before drilling the
learners.

visval learner: people who learn best when

teachers use body language, facial
expression and pictures.

warm up or warmer: a short, fun activity that

usually precedes a lesson and brings
energy into the classroom.



Assessment is usually perceived by students,

as a way to test or evaluate what they know

or should know. However, assessing should

be aimed at facilitating student-learning and
improving instruction. This is what we do in
Beats!, we use assessment as a learning tool to
support students' metacognitive skills and help
them become lifelong learners. As students
engage in peer and self-assessment, they learn
to make sense of information, relate it to prior
knowledge and use it for new learning. Students
develop a sense of ownership and efficacy when
they use assessment as a real learning tool.

Beats! € Secondary, offers you the following
process when assessing your students and
includes 6 different types of assessments

What will be the next steps in
learning?

» selffteacher reflection
> qoal setting

How will students reccive summative
feedback?

> qualitive: written evaluations
> quontitative: testing
> selfipeer/teacher os judge

How will students receive
ongoing formative
feedback?

> teocher coaching
> peer assessment
» seif-assessment

| e

—
| fssossment Process

which are adaptable to any kind of learning
situation: large or small groups, multi-skilled
groups, multi-level groups, among others.
These assessments support the methodology
followed in Beats! and can be easily adapted
to evaluate the contents in the units. However,
each unit suggests a type of assessment to
evaluate students on what they've learned so
far. The assessment templates can be found on
pages xiv to xix and, at the end of every unit, the
corresponding assessment has been included.
Finally, the following diagram shows the steps
used in Beats! to assess students, just bear in
mind we use assessment as a learning tool.

| What wil

students learn?

A

How will we know learning has
occurred?

» collecting evidence
> assessment tools

Program of
Studies:

How will we collect evidence of
learning?

> purpose ond context

> demostrations of learming |
- observouons ]
- performance tasks
- products i
- tests i

How will students
| demonstrate their
| learning?

What will be the next w -
steps in learning?

written longuoge
oral longuoge

===

i What activities will enable

o




BGQT&! . 2 Secondary * €valuation Instruments Unit 1 to 10

Name LN
Date Grode
Evailuation Instrument - Bubric Unit

Complete the rubrics with the aspects you want to evaluate in this vnit,
Then mark (V') the columns according to the student’s performance.

Good Needs Not
Student’s ability to €xcellent with minor . .
cer 1 improvement satisfactory
difficulties
2.
3.
4,
5.
6.

E Use the results to decide on and suggest remedial work strategies.

Photocopiable Material




BGGT&! 2 Secondary ¢ €valuation Instruments Unit 1 to 10

Name LN
Date Grode
€voluation Instrument - Anecdatal notes Unit

1.0bserve and check as you register students’ results.

Student's name ‘ Concept observed ‘ Qutcome

» 13,

» 14,

Photocopiable Material




. Beg}-&L 2 Secondary ¢ €valuation Instruments Unit 1 to 10

Nome LN
Date Grade
€Evaluation lastrument - Questionnaire Unit

fAnswer the questionnaire to evaluate your student’s performance.

n What aspects of the student’s performonce were evaluated?

Ability to ...

5.

E What were the student’s strengths?

E What areas does the student need to improve?

How would you evaluate student’s overall performance?

Excellent
Good
Borderline

Unsatisfactory

E Use the results to decide on and suggest remedial work strategies.

Photocopiable Material




. BGQT‘SL 2 Secondary ¢ €valuation Instruments Unit 1 to 10

Name N
Date Grade
€valuation Instrument - Descriptive Valuation Scole Unit

n Complete the column on the left with the aspects you want to evaluate in this unit.
Then mark (v) the other columns according to the student’s performance.

The student is able to Usually Sometimes

E Use the results to decide on and suggest remedial work strategies.

Photocopiable Material




Bedl’&!“ 2 Secondary * €valuation Instruments Unit 1 to 10

Name N
Date Grade
Type of activity: Unit

€valuation instrument - Self-evalvation and Peer evaluation card

n Complete the graphic organizer to evaluate your performance. Use the values in the box.

5=€xcecds Expectations 4= Excellent
3= Good

2=Poor

1= Needs Improvement

E Use the results to decide on and suggest remedial work strategies.

Photocopiahle Material




) Be@fﬁi 9 Secondary ¢ €valuation Instruments Unit 1 to 10

Name LN

Date Grade

€valuation Instrument - Checklist Unit

1. Complete the column on the left with the aspects you want to evaluate in this unit.

Then mark (v’) the other columns according to the student’s performance.

Outstandiag Good ! Satisfactory

Participated actively and
enthusiastically.

» Was a good listener.

» Expressed points of view clearly.

» Defended ideas with arguments.

» Used examples to clarify confusions.

» Questioned stands based on common
sense.

2. Use the information above to help each other improve your weak areas.

Photocopiable Material




y-d  DISCOVER - Opens every lesson in a unit. Aimed at
engaging students' interest and curiosity in the topic to

be learned. Discover also encourages the use of what

one already knows as it helps teachers set the learning

environment to be used in the unit.

| - > THINKAND DO - This section is
| presented in two pages, where

students apply their knowledge

by doing meaningful activities

i which help to consolidate
/ grammar and key vocabulary.

. ‘ Some activities are: dialogs,
o | completing written tasks,

5 interacting in games,

D ———— e : | exchanging and expressing

ideas, among many cthers.

> CREATE - Each unit includes three "CREATE"
sessions (one per week) for students to work J d ————
on developing-creating, the unit's product. . _ r
These sessions, are perfect for students to Il - - f
fully develop and use their creative and ; g
social skills as they work in a collaborative | -
way to produce a final product at the time
they increase and improve their social

communicative skills.

) ASSESSMENT - As part of the learning process,
evaluation at this stage takes an important place

in the development of student's self-awareness.

Therefore, a self-assessment page has been included

at the end of every unit, in which students will be able
to see the goals they reached as well as to describe

and express how they feel about these results.
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o) TERCHER'S €DITION - A complete and useful guide
that will walk you through each activity in the
Activity Book, with step-by-step instructions
including warm ups and closing activities that

will make your teaching practice easy and fun!

The Teacher's Edicion also includes the scope and
sequence of the contents in the Activity Book,

a Glossary for the most common ESL terms,
Methodology, Assessment formats that you
adapt to your teaching needs in evaluation, ten
specific assessments (one per unit), a two-page
Glossary per module with ideas to help improve

vocabulary comprehension in your students
and a Grammar Reference for a quick check of
important structures.

-3 READER'S BOOK - The Reader's Book is a
collection of stories, tales and non fictional texts
adapted for students at this level. Each story
and non fiction text, has been carefully chosen

and are specifically to the units in the Activity

: Book. This correlation is clearly indicated in the
Teacher's Edition and in the Activity Book with

i B 5 an instruction and icon.

The stories and non fiction texts are beautifully
illustrated and provide students the opportunity

to develop their reading, iistening and writing
skills. At the end of every text, we have

included some tasks for students to work on
comprehension and reading strategies as well
as a section called Think & Beat about it!, which
alouds students to express their ideas about the
text they read.
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recording of all listening , ‘
activities included in the
Activity Book, the texts found Q'Y
in the Reader's Book and a set >4
of pictures that can be used R

to improve understanding . l}
of the language, review and o
reinforcement of vocabulary
as well as flashcards {can

be printed out) and also as .
resources for games and extra
activies (Memory, Hangman, -
Tic-tac-toe) among cthers.

This material provides
students with pronunciation |
models necessary to a |
complete acquisition of the
English language but also to
practice pronunciation. The scripts for each audio track have been
included in this Teacher’s Guide.

The Portafolios Is the collection of individual students’ work put
together in a file or ring binder. The portfolic belongs to the student
and it is updated as their English learning continues and progresses.
They can add to or take away pieces of work in their portfolios. the
Portfolio can be an effective way to motivate your students and

it can also help them review the language or even reflect on their
objectives, ways of learning and what they have achieved.

Besides the Portfolio icon which flags several activities especially the
subproducts, you and your students will also find other icons which
were specifically designed to guide students to work in pairs, small
groups, to identify when an activity works on listening skills and
when it is related to presenting the product of the unit.

The following Teacher's Guide contains suggestions of how you can
use the course’s materials during your class. Remember that you can
always change or adapt whatever you need to suit your and your
students’ needs. The instructions contained in the quide are only
meant to be a model. Never think that this is the only way you can use
the materials. You will get to know your students and choose the best
way to present the materials and complete the activities. Remember
that Warm-ups are also suggestions that can help your students
connect with the topic that you will be working with during the class.
Each lesson comes with two Warm-ups, you can choose to use them as
you require. Adapt as needed.

At the end of the Student's Book students will find a list of irregular
verbs with some instructions they can follow to practice, use and
incorporate these verbs into their daily use of the English language.
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Achievements

* Express interest for a problem

» Contrast effects created by prosodic resources and non-
verbal language

» Define ways of expressing oneself according to the
speaker

Lesson 1

Before each Discover section you will find a triggering
question. This question will allow you to tap into
students’ previcus knowledge and work as a quick
evaluation tool before you begin the lesson; it will also
allow the students to prepare for and identify the theme
of the lesson. Work with this question before you start
working with the book.

UNIT 1

I'll Be Happy to Help!

Warm Up

To begin the class you can play a short
game. The first student says his/her
name and with the first letter of your
name say something you like doing

or something you like, e.g. “My name
is Kara and | like kebabs/kickboxing.”
Repeat around the class until everyone
has said their name.

CLISCO

1. Work in pairs. Discuss which of the
pictures below show community
problems and which personal problems.

You can start by directing students’

attention to activity 1. Encourage

them to describe the pictures. Ask

a volunteer to read the instructions

aloud. Clarify any doubts. Form pairs

and have students complete the
activity. Provide any needed assistance.

Elicit answers from volunteers.

2. Write the problem under the
corresponding picture.
You can have different volunteers
read the instructions and the words in
the box. invite students to say what
the words mean. You may also have a
volunteer read the word in the Glossary
Box and clarify any doubts. Next, ask
them to read each word, lock at the
pictures, choose the picture that best
represents it and write down the word
under the picture.

3. Write two more likely problems at
school, and in your neighborhood.

Form pairs. Read the instructions along

with students. Make sure everyone

understands what needs to be done.

Have students complete the activity.

Elicit problems from different volunteers.

—" (/

e



Llesson 1

4. Discuss these questions in groups.

Form groups. You can invite volunteers
to read the questions aloud. Make

sure everyone understands them.

Ask them to discuss these questions
with their group. Monitor. Then, you
can encourage each group to share
something that they discussed and start
a very short class discussion.

Waorm Up

You can ask students to write three
things about themselves on a sheet

of paper. Then, ask them to fold it

into a paper airplane. On your count
everyone flies the airplanes towards

a designated spot. Then, students

take turns to pick up an airplane (not
theirs). Students take turns to read the
sentences on the plane and try to guess
who it belongs to.

£

“ -
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5. Look at the picture and answer the
questions with your partner.
You can direct students’ attention to
the picture and encourage students
to describe what they see. Then,
form pairs. Read the instructions and
questions along with students and
clarify any doubts. Have students
complete the activity. Monitor and
provide any needed assistance. Elicit
answers and check.

Where do you think 2.0 1n?

Wh~ do you think be « talking ta?

. Listen chack your ideas, and comphis the
sentences. Then compars Your onsisars in pairs.

Wim oo because hi: qrade: are

He bt had miuch tme 1o $tudy or on berngwark because he
buen l:okirq atter . .

Mt teachsr sard Twas ‘mportsnt 17 do weil on the
Matt oftars fill to " hie -

hv 5 agaests the:r ssters can

Discuss the following question in pairs.
Wh it 1o reatons doss Matt g Bkt balp hin?

w Ut ™ 1 W He o . .
1

6. Listen, check your ideas, and complete the sentences. Then
compare your answers in pairs,

Students work individually. You can have a volunteer

read the instructions aloud and make sure everyone

understands what needs to be done. Play Track 02 as

many times as you consider necessary and have students

complete the activity. Form pairs and ask students

to compare their work with a partner. You may have

volunteers write the sentences on the board to check and

correct as needed.

7. Discuss the fotlowing question in pairs.

Form pairs. You can have a volunteer read the question
aloud and clarify its meaning if necessary. Ask students to
discuss the guestion. Monitor. Then, elicit answers from
different pairs. See if everyone agrees.
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Extra activity

You may choose to perform this extra activity if you have
the time to do so. You can also adapt this activity to fit

your students

' needs.

In groups or pairs you can have students identify two or
three problems at school and have them come up with

ideas to solve

these problems. Then, a volunteer should

present their problems and possible selutions to the rest

of the class.

Llesson 1

8. Work in pairs. Discuss the function each
of the following sentences from the
dialog has and label them with the ones
in the box.

You can read the instructions, functions

and sentences along with students

and clarify any doubts. Form pairs and

ask students to complete the activity.

Monitor and provide any needed

assistance. Check the answers on the

board and correct as needed.

2. Work in pairs. Complete the conversation
between a teacher and her students with
the sentences in the box. Then role-play
the dialog.

You can have students stay with their

partners from the previous activity or

have them switch partners. Ask them
to first complete the conversation
between a teacher and her students.

Monitor. Elicit answers and correct as

needed. Then, ask students to role-play

the dialog. You may also encourage
volunteers to role-play the dialog for
the rest of the class.

10. Read the questions and answer them in
your notebook. Then, discuss them with
your class.

You can read the instructions and

questions along with students making

sure everyone understands what needs
to be done. Then, invite students to
take turns to share their opinion with
the rest of the class.
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Making a Public Service Announcement

Session |

Tell students that they will have to
present a product at the end of the
unit and that you will be working

on this product at the end of every
lesson. Explain that this product will
allow them to see how much they've
learned and progressed in English.
Share that this unit’s product is a public
service announcement. You may invite
students to tell you if they know what
a public service announcement is. i
they don‘t know, explain yourself, e.g.
A public service announcement is a
message that is spread to the public,
without charge, to raise awareness in
order to change public attitudes and
behaviors towards a social issue.

Next, you can direct students’ attention
1o the first session of the product.
Invite them to read the text silently.
Clarify any doubts. Then, ask students
to follow the steps.

Have students get together in teams
of five and brainstorm different places
and situations where they can offer
their support and solidarity to solve

a problem. Ask them to draw a two-
column chart in their notebooks with
the headings included in the book.
Have them complete the chart. Monitor
and provide any needed assistance.
Remind students that they will need
this material for the following sessions,
so it should be put away in their
portfolios.

Check your Progress

You can direct students' attention to
the Check your Progress box. Read it
along with students or ask a volunteer
to read it aloud and have volunteers
follow the instructions to mark their
progress. Monitor around helping
students clarifying any doubts and
checking on their answers.
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Reading Time!

Reading is a very important language skill. It helps
students improve their English vocabulary, spelling,
grammar and writing. Practicing reading skills makes all
English skills improve. You can have your students read
before class or read during class according to your specific
needs.

Reader's Story- Let's Do It!

Track 46

This unit's reading is a story about students’ facing a
problem and the steps they followed to solve it. Before
you begin today’s lesson, read pages 8 to 10 from the
Reader's Book. Then, encourage students to share what
they understood. What characters are in this story?
What'’ the title of the story? What's the problem? What
happens?
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Lesson 2

Remember that before each Discover section you will find
a triggering question. Ask this question before you begin
working on the book to help students connect with their
previous knowledge and prepare for the topic of the
lesson.

Warm Up

You can choose some action verbs before the lesson and
play charades with your students. A student comes to the
front, you whisper or show him/her an action verb and
hefshe has to act it out for the rest of the class. The other
students have to guess. The first to guess gets to come to
the front and act out another action verb and so on.

1JIsce

1. Read the text and answer the questions.,
You can invite a volunteer to read the
instructions aloud. Have students read
the text silently. Before you go over the
questions they have to answer, you may
ask students to share any questions
they might have about the text and
you can clarify any doubts. Then, you
can have volunteers read the questions
aloud and clarify meaning if necessary.
Have students complete the activity.
Elicit the answers from different
volunteers. Correct as needed.

2. Discuss in pairs how the people in the
pictures feel and label the pictures with
the words in the box.

Before you read the instructions, you

may direct students’ attention to

the pictures and encourage them to

describe them. Read the instructions

along with students and make sure
everyone understands what needs to
be done. Form pairs and ask students
to complete the activity. Monitor. Elicit
answers.

3. listen and number the pictures above in

the order you hear the people speak.
Tell students you will now listen to a
recording and they have to listen and
match the pictures in the order they
hear the people speak. Play Track 03 as
many times as you consider necessary
and have students complete the
activity. Invite volunteers to share their
answers.
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Warm Up

Before this lesson, come up with two
to four problems or situations (they
can be the ones that have appeared

in this unit) and write them down

on separate pieces of paper. Write

the emotions sad, angry, happy and
afraid on separate pieces of paper
too. Form groups and have them draw
one problem/situation paper and one
emotion paper. Give them 1 minute to
act out the problem while showing/
expressing that feeling. When the
minute is up, another group repeats
the process and so on. Try to let
everyone participate.
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4. Look at the pictures and discuss in pairs
what preblem you think Cindy has. Circle
your choice.

Direct students’ attention to the

pictures and encourage them to

describe them. Have a volunteer read
the instructions aloud. Form pairs and
have students complete the activity.

Monitor. Then, elicit the answer from

different students. If someone chose a

different answer, encourage them to

share why they chose that answer.

5. Read and listen to the dialog
between Cindy and Mary. Underline the
ports where Mary raises her voice.
Tell students you will now listen to an
audio and they have to pay attention.
Direct students’ attention to the
activity. Read the instructions along
with students. Play Track 04 as many
times as you consider necessary for your
students to complete the activity. Then,
elicit from different students
and check.
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6. Discuss the following questions in pairs.

You can have volunteers read the instructions and the
questions aloud. Clarify any doubts. Form pairs and have
students discuss the guestions. Monitor. Elicit conclusions
from different pairs.

Glossary

You can have volunteers read the words and definitions
in the glossary aloud and clarify any doubts. If possible,
encourage them to share an example with each word or
you can share an example, e.g. / punched some holes on
that sheet of paper. / A car has four tires.
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7. Look at the picture, read the dialog, and
identify who soys what. Write P (Paul),
D (Debbie) or M (Mary) next to each
intervention. Then listen and check your
answers.
Before you begin the activity, you can
direct students’ attention to the picture
and encourage them to describe what
they see. Read the instructions along
with students and make sure everyone
understands what needs to be done.
Ask students to read the dialog and
write down who says what. Monitor.
Then, play Track 05 as many times as
you consider necessary for students to
check their answers. Finally, elicit and
check. Correct as needed.

8. A friend of yours is in a situction similar
te Cindy's. In pairs, complete the dialog
with the words in the box. Then, role-
play it using the appropriate tone of
voice and body language to make it
look real.

Direct students’ attention to the

activity. Have volunteers read the

instructions and the words in the box.

Clarify any doubts. Form pairs and

ask students to complete the dialog.

Mgonitor and provide any needed

assistance. Then, encourage volunteers

to share their answers. Correct as
needed. Next, ask students to practice
role-playing the dialog. Remind them
to use their tone of voice and body
language to make it look real. Finally,
have each pair present their role-play
to the rest of the class.
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Making a Public Service Announcement

Session |l

Tell students that you will now
continue working with your product,

a public service announcement.
Explain that this time they will create
a catalog or list of possible changes

in their voice and way of speaking to
convey different emotions and feelings,
according to specific situations. Direct
students’ attention to the instructions.
Ask them to silently read them. Then,
invite students to share any questions
they might have. Clarify any doubts.
Ask students to get together with
their teammates and take out their
charts from Session 1. Tell them to

add a third column under the heading
Ways of speaking. Encourage them to
include the different ways in which
their speech can change, e.g. a low
voice when you are sad. A loud voice
when you are happy, etc. Monitor and
provide any needed assistance. Next,
have them to add a fourth column in
which they will include the expressions
that they've learned to solve a problem
that they have learned so far, e.g. You
could...

Remind students that they will need
this material for the following sessions,
so it should be put away in their
portfolios.

Check your Progress

You can direct students’ attention to
the Check your Progress box. Read it
along with students or ask a volunteer
to read it aloud and have volunteers
follow the instructions to mark their
progress. Monitor around helping
students clarifying any doubts and
checking on their answers,
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Reading Time!

Reader's Story - Let's Do It!

Track 46

You can ask students to read pages 11 to 14 from the
Reader’s Book as homework and have them discuss what
they read at the beginning of the following class. Or,

you can also have volunteers take turns and read these
pages during class. Invite students to mention what they
read about; ask them some questions, e.qg. What happens
next in the story? What is Michael’s plan? What are some
of the ideas to make money that are mentioned in the
story? Do you like the ideas? Are you liking the story

so far? What is a bake sale? What other ideas do the
students’ mention? Does Mr. Anderson like the ideas?
What does Mr. Anderson ask the students to do? Eic.
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Lesson 3

Remember that before each Discover section you will find
a triggering question. Ask this question before you begin
working on the book to help students connect with their

previous knowledge and prepare for the topic of the lesson.

Warm Up

< 1Jisco

1. Read the definition of a public service announcement and, in
pairs discuss possible topics they may be about.
You can invite students to share if they know/remember
what a public service announcement is before you begin
working on this activity. Have a volunteer read the
definition aloud. Form pairs and ask students to discuss
the possible topics they may be about. Finally, invite
volunteers to share what they’ve discussed.

2. listen and complete this public service
announcement on the radio. Check your
onswers with a partner.

Tell students you will now listen to a

public service announcement and they

have to complete it. Play Track 06 as
many times as you consider appropriate
for your students to complete the
activity. Then, form pairs and ask
students to compare their work. Finally,
have volunteers take turns to read the
public service announcement aloud.

Check and correct as needed.

3. listen to some students discussing how
to help in the emergency above and
complete the table.

You can have a volunteer read the

instructions aloud. Make sure everyone

understands what needs to be done.

Play Track 07 as many times as you

consider necessary for students to

complete the activity. Draw the chart
on the board and have students take
turns to complete it. Check and correct
as needed.

4. Work in poirs. Look ot the pictures,
pay attention to the body language
and discuss who says whet. Write the
correct numbers next to the parts of the
dialogue.
Form pairs. Read the instructions along
with students. Make sure everyone
understands what needs to be done.
Have students complete the activity.
Moniter and provide any needed
assistance. Then, encourage volunteers
to share their answers.

Glossary

You can have volunteers read the
words and definitions in the glossary
aloud and clarify any doubts. f
possible, encourage them to share an
example with each word or you can
share an example, e.g. it was raining
50 we had to find shelter./Mexico
sent humanitarian workers and relief
items to communities affected by the
earthquake.

fj Unit 1
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Warm Up A qhine

You can invite students to share if they
have ever participated in charity events
or if they have helped people in need.
Encourage them to share what they did
and why they decided to do it. You may
also share your own experiences.

g2y
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5. Look at this webpage, listen to Ken and

in pairs discuss the following questions,
Direct students’ attention to the
webpage. Encourage them to describe
what they see. Then, ask them to listen.
Play Track 08 as many times as you
consider appropriate. Form pairs. Read
the questions along with students and
then ask them to discuss the them. You
can invite volunteers to share what
they've discussed.

6. Read another dialog related to the
same charity, and match the numbered
sentences with the ones in Ken's
dialogue that have the same meaning.

Look ot this wabpags, listsn to Ken and in poirs e
diseyss the fallowing questions.
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Have a volunteer read the instructions
aloud. Make sure everyone understands
what needs to be done. Ask students

to complete the activity. Monitor and
provide any needed assistance. To
check, you can write the sentences

on the board and have volunteers

take turns to write the number that
corresponds to each sentence.

7. Discuss in pairs.

Form pairs. Read the question along
with students. Have students discuss
the question. Monitor. Then, invite
volunteers to share their conclusions,
encourage them to tell you how they
reached their conclusions.
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€xtra activity

You may choose to perform this extra activity if you have
the time to do so. You can also adapt this activity to fit

your students' needs.

In groups or pairs you can have students come up with an
announcement for the school's notice board where they
invite others in school to assist them so they can improve

something they consider needs improving at school.

Lesson 3

8. Read this announcement on a school

noticeboard and follow the instructions.
Direct students’ attention to the
activity. You can ask a volunteer to read
the instructions aloud. Form groups.
Ask them to read the announcement
and follow the instructions. You may
read these instructions along with
students once and clarify any doubts.
Monitor and provide any needed
assistance. Finally, ask students to write
a short dialog with their ideas so that
they can share them with the rest of
their class.

2. Role-play the dialog. Use appropriate
body language and tone of veice to
express your ideas and influence on
others'.

Have each group come to the front

and use their dialog to express the

ideas they discussed. Remind them

to use body language and mind their

tone of voice to convey their ideas and

influence others.

10. You are volunteering for the campoign
above. Write a short text in your
notebook explaining the purpose of the
charity and asking for donations. Student
A will address a neighbor. Student B will
address a stranger. Then, find similarities
and differences in your sentences and
choice of words to express the same
ideas. Share your results with your group
and teacher.

Form pairs. Read the instructions along

with students. Make sure everyone

understands what needs to be done.

Have students decide who will be

Student A and who will be Student

B. Ask them to complete the activity.

Monitor and provide any needed

assistance. Finally, have each pair share

their resuits with the rest of the class.

[ (/
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Making a Public Service Announcement

Session i

Tell students that you will now
continue working on their product.
Now they have to create a recorded
public service announcement and
finish their product. Direct students’
attention to this step of the product
and ask them to read the information
silently. Clarify any doubts.

Ask students to get together with their
teammates and bring out their chart
from the previous session. Have them
choose one of the problems fram their
chart. Have them come up with their
public service announcement. Tell
them to use the expressions in their
chart. Remind them that their voice
and body language are also important.
Ask them to write their public service
announcement. Remind them they can
use a dictionary if necessary. Tell them
to check their grammar, spelling and
punctuation. They should also decide if
they'll present their announcement in
a written or an oral form. Provide any
needed assistance.

Remind students that they will need
this material for the final session, so it
should be put away in their portfolios.
Check your Progress

You can direct students' attention to
the Check your Progress box. Read it
along with students or ask a volunteer
to read it aloud and have volunteers
follow the instructions to mark their
progress. Monitor around helping
students clarifying any doubts and
checking on their answers.
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Reading Time!

Reader's Story - let's Do It}

Track 46

Remember that you can read during class or you can

ask students to read as homework and then discuss

the story during class. Read pages 15 to 19 from the
Reader’s Book. Encourage students to mention the main
characters. Invite them to share anything they might
have found interesting. You can also ask some questions,
e.g. What do the students decide to start with? What
did they make? How did they advertise? Was the bake
sale successful? What other activities did the students
organize? What happened at the Halloween party? Did
the students enjoy it?
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1. Underline the correct options to complete
the dialog. Then match each student with
what he or she says.

You can have a volunteer read the

instructions aloud. Clarify any doubts.

Ask students to complete both parts of

rudt Shdent stabnt Studer” the activity individually. Monitor. Then,
e aos . ko b bt soun amsurars ooy elicit answers and check. Correct as
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Faundation

with students. Make sure everyone

understands what needs to be done.

Have students read the dialog and

. N # complete it individually. Monitor. Then,
- ; ( form pairs and ask students to compare

their answers.
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3, Work in pairs. Write an announcement
in your notebook. Follow the instructions
below:

You can have volunteers take turns to

read the instructions aloud. Clarify any

doubts. Form pairs and ask students
to follow the instructions to complete
the activity. Monitor and provide

any needed assistance. Then, have

volunteers share their work with the

rest of the class.
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Making a Public Service Announcement

You can invite students to share with you if

they think that sometimes, in certain situations,
people need to show support, solidarity and
empathy. Encourage them to mention how this
unit taught them they can show this support
and empathy {public service announcements).
Direct students’ attention 1o page 22. Tell
students they will now present the public service
announcement they've been working on. Read
the instructions along with students. Make

sure everyone knows what needs to be done.
Allow them to rehearse their presentation. Have
each team come to the front and present their
announcement. After you have seen and/or
heard all public service announcements, invite
students to share what causes they would like to
help and why.

Remind students to save their written work in
their Portfolios.

Check your Progress

You can direct students' attention to the Check
your Progress box. Read it along with students
or ask a volunteer to read it aloud and have
volunteers follow the instructions to mark their
progress. Monitor around helping students
clarifying any doubts and checking on their
answers.
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Reading Time!

Before you continue with the next unit, ask
students to complete the Grammar Reference
section on page 169 to clarify, reinforce and
review the grammar learned in this unit.
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€valuation

You can direct students’ attention to the Evaluation
Instrument on page 23 and explain that this evaluation
is something they have answered individually to
evaluate their performance along the unit. Therefore,
you can invite volunteers to talk about their results and
encourage them to think of and suggest remedia! work
strategies, you can share some examples of what these
means, e.g. Work (something that’s difficult for me) with
a classmate that isn’t having trouble with that. Watch
some videos. Review 10 minutes everyday after school.
Etc.

You may also invite students to share the strategies they
came up with.

€nvironment

Rssessment

Guide your students to do the
following assessment in class, give
them time to choose their answers
individually.

You can begin by asking students to
tell you what a self-assessment is.
Make sure they understand that the
most important thing in this type of
evaluation is to be honest about how
they are really achieving the goals, so
they can work in the areas their skills
are lacking.

You can then direct students’ attention
to the first part of the assessment

on page 24 and read the instructions
aloud along with students. Read

each sentence aloud-and encourage
students to answer honestly. Then,
direct students’ attention to the second
part of the assessment. Read the
instructions along with students and
have volunteers read the emotions. Ask
students to complete this part of the
assessment honestly and individually.
Remind them to complete the sentence
by writing how they feel. Next, direct
their attention to the final section of
the assessment and invite them to think
about ways they could improve the
way they communicate in English, read
the statement and encourage students
to write their own ideas. Finally, you
can encourage some volunteers to

talk about their results if they feel
comfortable doing it or you can also
encourage them to share ideas on how
they can work on the skills they are
lacking. it is important that everyone
understands that their classmates’
answers and/or are not a laughing
matter and anyone who is disrespectful
will face consequences.

It

b
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Nome

Date

Scale of Descriptive Assessment

n Choose the correct number to describe the student's performance.

RATING DEFINITION DESCRIPTION

Student accomplished all tasks perfectly. At this level,

3 Exceeds Expectations student could assist histher peers.
2 Meets Expectations Student adequately accomplished all tasks.
1 Needs more work Student was unable to complete tasks.

* Express interest for a problem.

* Contrast effects created by prosodic resources and non-verbal language.

» Defines ways of express according to the speaker.

Photocopiable Materiai
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compare and check their answers. Ask them to come up
with an example of each genre with their partner. Finally,
you can invite volunteers to share what they came up
with.

Rchievements

* Select and revise short theater plays.

» Read plays and understand general sense, main ideas
and details.

¢ Participate in dramatized readings.

Lesson 1

Remember that before each Discover section you will find
a triggering question. Ask this question before you begin
working on the book to help students connect with their
previous knowledge and prepare for the topic of the
lesson.

Warm Up

To begin the class you can invite students to share if they
like theater, if they have ever been to the theater and if
they have, the plays that they've seen. You may also share
your own experiences if you desire.

__I_

Recreational and Literary
Envircnment

UNIT 2

The Magic of Theater

S isco

1. Look at the pictures and discuss which of
the arts they relate to.
Before you ask students to complete
the activity you could ask them to
share what they understand from the
word “art". You may share a simple
definition of art, e.g. an expression
of human creativity in the form
of an object, like a painting, or an
experience, like a performance. Next,
form groups and ask students to look
at the pictures and discuss which of
the arts they relate to. Monitor. Elicit
ideas from different groups and see if
everyone agrees.

2. Read about the elements of drama and
follow the instructions belous.
You can have volunteers take turns to
read the text aloud or ask students to
read it silently and individually. Clarify
any doubts. Then, form pairs and read
the instructions along with students.
Make sure everyone understands what
needs to be done. Monitor and provide
any needed assistance. Elicit ideas from
volunteers.

3. Complete the definitions with the genres
in the box. In pairs, think of an example
of each genre.

First you can invite volunteers to define

the word genre or you can explain

the definition yourself. Genre is a

category of artistic composition, like

music or literature, characterized by a

particular stile, form or content. Then,

you can have volunteers take turns

to read the instructions, words and

definitions aloud. Clarify any doubts.

Next, ask them to complete the activity

individually. Form pairs and have them

— (/
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Elicit the answer from volunteers and
see if everyone agrees. You may also
invite students to tell you how they
figured out the answer to the question. 4. Match the following stoge directions in the scene with

their function.
You can keep students working with their same partner
or ask them to change partners to suit your needs. Read
the instructions along with students and ask them to
complete the task with their partners. Monitor. Elicit
answer and check. Correct as needed.

5. Look at the words in italics in the
previous scene and discuss in pairs what
their function is. Then complete the
definition with the words in the box.

You can ask a volunteer to read

the instructions aloud. Make sure

everyone understands what needs

to be done. You can keep students

working with their partner from the

previous activity or ask them to switch
depending on what you consider best.

Have students complete the activity

in pairs. Monitor. You can write the

incomplete definitions on the board,

have volunteers complete them on the
board and check.
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Extra Activity

You may choose to perform this extra activity if you have
the time to do so. You can also adapt this activity to fit

your students' needs.

Use the dialogs on page 27. Invite a volunteer to help
you. Perform the dialog for your students representing
one emotion, e.g. sadness. Then, form pairs and have

them imitate what you just did, you can ask them to

represent a different emotion or just have them try to

imitate you the best they can.

Environment

Lesson 1

1. Read three scenes of the play Romeo
and Juliet by William Shakespeare and
underline two stage directions that
provide details, and two that show the
sequence of actions. Compare your
answers in pairs.

To complete this activity you can have

a volunteer read the instructions aloud.

Then, ask students to complete the

activity individually. Monitor. Next,

form pairs and ask them to compare
their answers. You can elicit answers
from volunteers and check.

8. Work in pairs. Match the scenes with
their main ideas. Then add the emotions
or feelings you think they cause in the
audience.

You can have students stay with their

partner from the previous activity or

ask them to switch partners. Read the
instructions along with students and
ask them to complete the activity with
their partner. Monitor. Elicit answers
from volunteers.

9. Complete the main idea of the
ploy with the words in the box. In pairs,
discuss how each scene connects to the
moin idea of the play.
You can read the instructions along
with students and ask them to
complete the activity. Monitor. Have
volunteers take turns to read the
main idea of the play aloud. Next,
have students discuss how each scene
connects to the main idea of the play in
pairs. You can invite volunteers to share
their ideas.
10. Complete the table and in pairs
cocmpare Yyour ansuers.
You can ask students to complete the
activity individually and then form
pairs and ask them to compare their
answers. To check, you could draw the
table on the board and have volunteers
take turns to complete it.
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Performing a dramatized reading

Session |

You can tell students that just like in
the previous unit, you will be working
to complete a product that they

will present at the end of the unit.

This time the product will consist of
performing a dramatized reading.
Invite students to read the instructions
on page 28 and clarify any doubts. You
can ask them to tell you if they know
what a dramatized reading is or you
can explain it yourself, a public reading
of a work of literature, like a poem or a
play, with an interpretative or dramatic
use of the voice and gestures.

Then, you can have students get
together in teams of five and ask them
to brainstorm theater plays they know.
Ask them to write a list of the possible
plays they could read either as the
character or as the narrator. Teli them
that if the play is long they can choose
scenes or parts they would like to read.
Have students exchange ideas about
the part of the play they are going to
read with the members of their group.
Encourage them to discuss and agree
on the emotions they intendo to arise
in their audience and ask them to make
some notes. Students should keep their
work in their portfolios.

Check your Progress

You can direct students’ attention to
the Check your Progress box. Read it
along with students or ask a volunteer
to read it aloud and have volunteers
foliow the instructions to mark their
progress. Monitor around helping
students clarifying any doubts and
checking on their answers.
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Reading Time!

Reading is a very important language skill. It helps
students improve their English vocabulary, spelling,
grammar and writing. Practicing reading skills makes all
English skills improve. You can have your students read
before class or read during class according to your specific
needs.

Reader's Stary - The Qdyssey

Track 47

During this unit, students’ will read an adapted version of
The Odyssey, one of two major ancient Greek epic poems
attributed to Homer. The poem focuses on the Greek
hero Odysseus, king of Ithaca and his ten-year journey
home after the fall of Troy.

Before you begin today’s lesson, read pages 20 to 23 from
the Reader’s Book. Then, encourage students to share
what they understood. You can also ask some questions,
e.g. What can you tell about the story so far? Who is the
main character? What is this story about? When does it
take place? You may also invite them to make predictions
about the story.
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Glossary

You can have volunteers read the words and definitions
in the glossary aloud and clarify any doubts. If possibie,
encourage them to share an example with each word or
you can share an example, e.q. We should bury him under
his favorite tree./He was our dinner guest.

Recreational and Literary
€nvironment

Lesson 2

Remember that before each Discover
section you will find a triggering
guestion. Ask this question before you
begin working on the book to help
students connect with their previous
knowledge and prepare for the topic
of the lesson.

Warm Up

To begin the class you may invite
students to share anything they might
know about Ancient Greece, history,

cosmogony, myths, legends, heroes, etc.

D
1. Discuss the questions in pairs. Do you
know the names of any Greek gods
or demigods? What special power or
abilities did they have?
You can form pairs and ask students to
discuss the questions with their partner.
Then, you can invite volunteers to
share what they know with the rest of
the class.

2. Read the beginning of the play
RAlcestis by Euripides and underline one
phrase that describes Admetus and one
that gives details about Rlcestis.
You can read the instructions along
with students and ask them to
complete the activity individually.
Monitor and provide any needed
assistance. Then, elicit answers from
volunteers and check. Correct as
needed.

3. iead and compiete the rest of the scene
with the details in the box.

To complete this activity you can have

students work individually to read and

complete the scene using the details

in the box. Monitor and provide any

needed assistance. To check, you can

have volunteers take turns to read the

scene aloud. Correct as needed.

Unit 2
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lesson 2
Warm Up

To begin your class, you could form
pairs or small groups and give them

2 minutes to come up with a way to
improvise a short scene and present it
to the class. You can give them topics
to choose from or assign one topic

for everyone, e.g. You find someone
at a party that you haven’t seen since
you were little. /Some students are
aliens from another planet that just
arrived on Earth, the other students are
journalists asking questions. / The next
door neighbors are being noisy, you
need to study. etc.

By
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4, Work with a partner and answer the
questions,
You can form pairs and have students
read and answer the guestions.
Monitor. To check, ask the questions
and have volunteers share their
answers. See if everyone agrees.
Correct as needed.

s
™

5. Work in pairs. Underline the verbs
in the sentences and match them with
their uses.
You can have students stay with their
partners from the previous activity or
ask them to switch partners. Encourage
students to remember what verbs are
(action words). Have students complete
the activity with their partners.
Monitor. Elicit the answers. Check and
correct as needed.
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6. Read the scene on page 29 again. Circl

e the exclamation

(1), interrogation (?) marks, and ellipses (...) and in pairs,
discuss their uses. Then complete the rules below.
To complete this activity you can read the instructions

along with students and make sure everyone understands

what needs to be done. Have students complete the
activity individually. Then, you can form pairs and have

them discuss their uses in order to complete the rules on

the page. Monitor. You can have volunteers write the

rules on the board. Correct as needed.
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Recreationad and Literary
€nvironment

lesson 2

7. Complete the second port of the play
script with the verbs in parentheses in
the correct form and the appropriate
punctuation marks. Then listen and check
your answers.

To complete this activity, you can have

your students read the instructions

and make sure everyone understands
what needs to be done so that they
can complete the activity individually.

Manitor and provide any needed

assistance. Then, play Track 9 as many

times as you consider appropriate for
students to check their answers.

8. Work in pairs. Read both parts of

the play and complete the table.
You can form pairs and ask them
to read both parts of the play and
complete the table. Monitor and
provide any needed assistance. You can
draw the table on the board and have
volunteers take turns to complete it.
Check and correct as needed.

9. Match the characters with the
values they represent. Then in pairs,
discuss the actions and ottitudes in the
play that support your ansuwers.
You can have students match the
characters to the values they represent
individually. Then, form pairs and ask
them to discuss how they reached
their answers. Monitor. You can invite
volunteers to share their reasoning’s
with the rest of the class.

10. Read and listen to the lost part
of the play again. Pay attention to
pronunciation and intonation. Then role-
play it in groups of four.

Tell students to pay attention to the

last part of the play because they

are going to role-play it. Play Track

10 as many times as you consider

appropriate. Form groups of four and

ask students to practice the last part
of the play. Finally, you can have each
group come to the front and act out
the scene for the rest of the class.

Unit 2



Lesson 2

Performing a dramatized reading
Session If

Tell students you will now continue
working with their product so that
they will soon be able to perform a
dramatized reading. You can ask them
to read the instructions on page 32
silently. Clarify any doubts.

Invite students to get together with
their teammates.

Students should brainstorm ideas about
the changes in their voice to convey
emotions and feelings. They should also
be mindful of the punctuation marks in
the text. Ask them to add indications
related to the different punctuation
marks to their tables.

Remind students to reread their

play script so that they know how

to pronounce difficult or unfamiliar
words. Tell them they can always use a
dictionary.

Remind students that they will need
this material for the following sessions,
so it should be put away in their
portfolios.

Check your Progress

You can direct students' attention to
the Check your Progress box. Read it
along with students or ask a volunteer
to read it aloud and have volunteers
follow the instructions to mark their
progress, Monitor around helping
students clarifying any doubts and
checking on their answers.
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Reading Time!

Aeader's Story - The Odyssey

Track 47

You can ask students to read pages 22 to 25 from the
Reader’s Book as homework and have them discus what
they read at the beginning of the following class. Or, you
can also have volunteers take turns and read these pages
during class. invite students to mention what they read
about ask them some questions, e.g. Where did Odysseus’
ship arrive to? Who does he find? Who does he tell his
story to? Does Qdysseus reach Ithaca? What's wrong with
Penelope?, etc.
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Llesson 3

Remember that before each Discover section you will find
a triggering question. Ask this question before you begin
working on the book to help students connect with their

previous knowledge and prepare for the topic of the

lesson.

Warm Up

To begin your class, you could have your students sit in
a circle and have them tell a story, one word at a time,
going around in a circle. For beginner students, you can

have them retell a story they are familiar with; more

advanced students cane come up with their own tale.
You can modify this activity to suit your needs, e.g. using

a specific tense, a single sentence per person instead
of a word, etc. Make sure students ensure their body

language is congruent with what they are saying.

Environment

1. Look at the pictures below and discyss
what you know about Robin Hood.
You can direct students’ attention to
the pictures and encourage students
to say what they see. Then, form pairs
and ask students to discuss what they
know. Invite volunteers to share their
knowledge with the rest of the dass.

2. Read, check your ideas, and discuss the
questions in pairs.
To complete this activity you can read
the instructions along with students
and make sure everyone understands
what needs to be done. You can have
students read silently and individually
or you can have volunteers take turns
to read the text aloud. You may ask
students to underline unknown words
and, once you are finished reading,
encourage them to work out the
meaning from context and/or clarify
meaning if necessary. Next, go over
the questions and make sure everyone
understands them. Form pairs and ask
students to discuss the questions. Invite
volunteers tot share their ideas with
the rest of the class.

3. Read these lines from Robin Hood
playscript and write the nome of the
character who says them. Check your
answers in pairs and give reasons for
your choices.

You can go over the lines along with

students. Have volunteers read them

aloud. Then, ask students to complete
the activity individually. Monitor. Form
pairs and ask students to check their
answers in pairs. Encourage them to
justify their answers. Have volunteers
share their answers with the rest of the
class. See if everyone agrees.

f[ gnitz (/
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€xtra Activity _ e
You can read the tips box along with -\ Podt oMo T
students and encourage them to say
a Wh-question and a Yes/No question
aloud to compare the intonation. You
may also model the intonation for
them. Remind students that their tone Lesson 3
of voice and body ianguage should 5. Listen to the actors performing the scene from the previous
match their feelings. You may invite page. Check your answers and write the following symbols
students to say the same phrase as in the appropriate places in the play script. Compare your
if they were experiencing different answers in pairs.
feelings, e.g. say "l don‘t know” as if To complete this activity you can play Track 11 as many
you were happy/sad/angry/afraid, etc. times as you consider necessary for students to complete

the activity. Form pairs and have students compare their
answers.
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6. Read the play script of another scene from Robin Hood.
Write the words in the box in the correct places to show how
the characters feel. Compare your answers in pairs.

You can read the instructions aloud along with students.

Have them complete the activity individually and them

form pairs and ask them to compare their answers. You

can invite volunteers to share their answers with the rest
of the class.

1. Work in groups. Read the script again and add symbaels to
show the following: pauses (...), volume of voice and final
sentence intonation (up (1) or down (4},

Form groups. If necessary, exemplify where to add the

pauses and how the intonation goes up (e.g. yes no

guestions) or down {e.g.wh-questions}. Have students
complete the activity. Elicit answers form volunteers.

Check and correct as needed.

8. In your groups, discuss what body
language is the most appropriate to
express the feelings and emotions in the
ploy script and check the pronunciotion
of unfamiliar words in a dictionary.

In groups, ask students to discuss what

is indicated. Remind them to check the

pronunciation of unfamiliar words in

a dictionary. Monitor and provide any

needed assistance. You can prompt a

short class discussion with each group’s

idea.

9. Perform a dramatized reading of one of
the scenes in this lesson, following all the
indications related to body language,
pauses, volume and intonation according
to your notes in your script.

You can have your students continue

working with their groups from the

previous activity. Ask them to choose
one of the scenes in this lesson and
practice it to present a dramatized
reading. Monitor and provide any
needed assistance. You can have each
group present their dramatized reading
to the rest of the class.

Glossary

You can have volunteers read the
words and definitions in the glossary
aloud and clarify any doubts. If
possible, encourage them to share an
example with each word or you can
share an example, e.g. She hired a
maid to do the cleaning. The coachman
turned the carriage quickly and drove
them home. Children like to chase
butterflies.

Tips

You can read the tips box along with
students and encourage them to say
a Wh-question and a Yes/No guestion
aloud to compare the intonation. You
may also model the intonation for
them. Remind students that their tone
of voice and body language should
match their feelings. You may invite
students to say the same phrase as

if they were experiencing different
feelings, e.g. say "l don't know” as if
you were happy/sad/angry/afraid, etc.

f[ Unit 2
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Performing a dramatized reading
Session i

Tell students you will now continue
working with their product so that
they will soon be able to perform a
dramatized reading. You can ask them
to read the instructions on page 36
silently. Clarify any doubts.

You can have students get together
with their teammates and follow the
instructions to complete this Product
Session. Monitor and provide any
needed assistance.

Remind students that they will need
this material for the final session, so it
should be put away in their portfolios.
Check your Progress

You can direct students' attention to
the Check your Progress box. Read it
along with students or ask a volunteer
to read it aloud and have volunteers
follow the instructions to mark their
progress. Monitor around helping
students clarifying any doubts and
checking on their answers.

Reading Timel

Reader's Story - The Odyssey

Trock 47

Remember that you can read during
class or you can ask students to read as
homework and then discuss the story
during class. Read pages 26 to 30 from
the Reader’s Book. Encourage students
to mention the main characters. invite
them to share anything they might
have found interesting. You can also
ask some questions, e.g. What happens
in the story? Who is Eurykleia? What
happens in the end?

Proch . ?

Sesimn li

it together with yaur tearmmates and take out your playene?

Drana fall ryg and teang ateos To e amd you - how your vore
goes up or eaws aceard b o poir feelings and 12 the type of
wentencey

Fad your playsenpt, Leende what body language you ate goinyg
1 i< 10 each part of 1he script Maxe nat=s on how the valvime
of your voize will (hariqe, and or pang and ta ing intanstior of
sentenees, Al niark the glaces where yaa should mawe pauses,
tecide won 'l play earh charactar and the Hehe arse the
reading to fami aize yrursel with the words,

Practics 1he rpac-ng onre mora te imoreve wour Cerformanes

Save yout vork You & use it 1oonw et Produc sesionn s unit
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£} Molch siz scenss from different plays with the corrsspanding :
scripts and fealings from the box. |

You've been sverything to mel

ever had!

and watrh the christmas party in our neighbar's house
(ateears o ot vy mamtu }iuok at (e beattiul Christrng e
yes, and prople o lalru (dancs)

and they
We Lok byt 00n {be)sopoor [ ]
T T R

whaets that | |

e ot

N you k- thave! the burd that's bright blue{ * §
wi dun't Why?
. you have to hind it | need it for ey HETe girl, who s very 13
what's the mattes wih ey ?

I (pe) the Fairy Beryluns

Go avay! Please jeave me. | beqg you Scene[ | Feeling:] e 1
My love, Iy eternal love. How will § lve without you?  Scena [ | beeling [ saibess 1

Oh, [ (an't helisve 7 Ir's the riost wondsrhul ing F've Scene | 1] Feeling' [ -wp 2 ]

Dear prople of Rome This 15 a day 10 be remembered  Scane [ 4| Feelrg | pede ]

Oh, }don't know what ta say | feelso Scene [ b | Feelng [ et L
sorry. fargive me my lord

- 1w.!t make you pay for all the wrang you Scene [ Y| Feelmg:| '®EMSE ]
have done.

! Werk in pairs. Complets the script of a scens from The Blus Bird of Hoppiness with the
correct form of the verbs in parenthesss. Add punctuotion marks whers appropriate.

Tondn ¢ ooiam, Wb Bvid andive it M Aoty o thos it | o i et
L e g

Myty!, are you astesp

na

mem 't {forget) te put nut the lamp Lhave an dea [ | ] let’s open the shutters

Tl (wat) ton Bul we never have se dehiuous dishes for dinngs

3 il . * L T T B N B R R A N M 1

Thafairy: 1 *7 b noatkrow) she 0T (want) o be happy Do you know whe tam| 7 )
ry: ey Day

sadnessy

terror

ptide
embarrassment
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wHpnve
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Before you begin you can explain

to students that they will now put
everything they have learned so far in
the unit into practice.

1. Match six scenes from different plays
with the corresponding scripts and
feelings from the box.

You can read the instructions along

with students and make sure everyone

understands what needs to be done.

Ask students to complete the activity

individually. You can invite volunteers

to share their answers and check.

2. Work in pairs. Complete the script of o
scene from The Blue Bird of Happiness
with the correct form of the verbs in
parentheses. Add punctuction marks
where appropriate.

You can have a volunteer read the

instructions aloud. Make sure everyone

understands what needs to be done.

Form pairs and have students complete

the activity. Monitor. Elicit the answers

from volunteers. Check and correct as
needed.

% Unit 2

Inz Mooz of Treater
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Performing a dramatized reading
You can begin the lesson by encouraging
students to share what a play is. Ask them to
read the information on page 38 in order to
prepare to present their dramatized reading.
Make sure everyone understands what needs
to be done. Allow them to rehearse their
dramatized reading.
Have each team come to the front and present
their product, remind them to mention the
title of the play and its genre before they
begin. Remind everyone to be respectful while
watching their classmates’ performances.
Remind students to save their written work in
their Portfolios.
Check your Progress
You can direct students' attention to the Check
your Progress box. Read it along with students
or ask a volunteer to read it aloud and have
volunteers follow the instructions to mark their
progress. Monitor around helping students
clarifying any doubts and checking on their
answers.
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Reading Time!

Before you continue with the next unit, ask
students to complete the Grammar Reference
section on page 188 to clarify, reinforce and
review the grammar learned in this unit.
Reader's Story - The Odyssey

Track 47

Remember that you can read during class or
you can ask students to read as homework and
then discuss the story during class. Read pages
31 and 32 from the Reader's Bock. Encourage
students to share anything they might have
found interesting. You can also invite students
to retell the stery in their own words or ask
some comprehension questions.
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€valuation

You can direct students’ attention to the Evaluation
Instrument on page 39 and explain what a graphic
organizer is, e.g. This is a graphic organizer. It is a visual
representation of the relationship between ideas or
concepts. It is a way to visually organize your knowledge
or ideas. Then, mention that this evaluation is something
they have answered individually to evaluate their
performance along the unit. Therefore, you can invite
volunteers to talk about their results and encourage
them to think of and suggest remedial work strategies,
you can share some examples of what these means, e.g.
Work (something that’s difficult for me) with a classmate
that isn‘t having trouble with that. Watch some videos.
Review 10 minutes everyday after school. Etc.

Rssessment

Guide your students to do the
following assessment in class, give
them time to choose their answers
individually.

You can begin by asking students to
tell you what a self-assessment is.
Make sure they understand that the
most important thing in this type of
evaluation is to be honest about how
they are really achieving the goals, so
they can work in the areas their skills
are lacking.

You can then direct students’ attention
to the first part of the assessment

on page 40 and read the instructions
aloud along with students. Read

each sentence aloud and encourage
students to answer honestly. Then,
direct students’ attention to the second
part of the assessment. Read the
instructions along with students and
have volunteers read the emotions. Ask
students to complete this part of the
assessment honestly and individually.
Remind them to complete the sentence
by writing how they feel. Next, direct
their attention to the final section of
the assessment and invite them to think
about ways they could improve the
way they communicate in English, read
the statement and encourage students
to write their own ideas. Finally, you
can encourage some volunteers to

talk about their results if they feel
comfortable doing it or you can also
encourage them to share ideas on how
they can work on the skills they are
lacking. It is important that everyone
understands that their classmates’
answers and/or are not a laughing
matter and anyone who is disrespectful
will face consequences.

,[ Unit /

The Megic of Theater (




_Bm . Secondary * Assesment 2

Name

Date

n Read and circle according to student's performance. Count to assess performance.

1pt.
1pt. Determines genre
Intonation and pronunciation
of words and expressions
for fluency \
1pt.
Participate in Dramatized Expresses details
Readings
1Pt 1pt.

Understands general sense,

.. ) Uses gestures, eye contact,
main ideas and details g y

body language and pauses.

S=Exceeds Expectations
4= Excellent

3= Good

2=Poor

1= Needs Improvement

Overall performance=

Graphic Organizer

Photocopiable Material
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-df"{;‘ n Reod about snvironmental smargencias and in poirs discuss the
=~ onss you have sxparenced in yotr commuonity.

Erwirponmental @mergenties are sudgen disasters or acoderts from natural, techaological of
h.man fatory, of a combination of theis that cause sercus environmental damags and the

loss of fluman lives and prope ty

They ran be

1. Tethnolegical or industrial acoidents caused by dangerows matensis ke ol spuls, chemical
acqidents, towir- waste dumping and water gollution

2. Sudden natural disasters with negative impacty ori human life ard on the environment.
Some axamples are: fires, fioods, hurricanes, earthgquakes, volcano evuptions, blizzards
thunghesstorms, hwdl waves and sandnis.

B Work in poirs. Lobe! the picturss with words from the text in
Activity 1 and discuss which ones show eehnelogieal or indusiriat
acddants ond which ones notural disoaters.

et sl bt
e iluake Sl e Taesit

E Discuss with your classmaotes: Do you knoks whot to do in case of
any of the smargancles abova?

RAchievements

» Select and review instruction sheets.
¢ Read and understand instruction sheets.
s Write and edit instruction sheets.

Lesson 1

Remember that before each Discover section you will find
a triggering question. Ask this question before you begin
working on the book to help students connect with their
previous knowledge and prepare for the topic of the
lesson.

Warm Up

To begin the class you can choose a random student and
ask for a word beginning with A, then circle around the
room proceeding through the alphabet.

UNIT 3

€nvironmental Emergencies

y DISCO® 7

1. Read about environmental emergencies
and in pairs discuss the ones you have
experienced in your community.

You can read instructions along with

students. Form pairs and have students

discuss. You may invite volunteers to
share experiences with the rest of the
class.

2. Work in pairs. Label the pictures with
words from the text in Activity 1 and
discuss which ones show technological
or industrial accidents and which ones
natural disasters.

You can have students continue to

work with their partner from the

previous activity. Direct their attention
to the activity and ask them to
complete them. Monitor. Elicit answers
from volunteers,

3. Discuss with your dassmates: Do you
know what to do in case of any of the
emergencies above?

You can have students sit in a circle and

invite them to take turns to discuss the

question. You may also share your own
knowledge with students.

% Unit 3 /

Ervironmertol Emercenass (




Lesson 1 _m

Warm Up Drice , B oo pprop o et ©
BEfore the CIass you Can prepare one Lnt:h;;wmdmm hv:i‘uu(whalmensnre affacted, what roads are sate,where tn go

or several pictures of natural disasters ‘ and what to da If the local emergensy taam asks you to feave your home.

and,or industrlal accidents and put ; } Keep your emergency kit cose at hand, in a backpack or suitcase with wheeis, )
them up on the board and encourage | yo0 neec to et

Students 'tO identify them or Wl‘ite their ¥ Leave your hame when you are advised to do so by loai emergency authorities,

» Take your emergency kit with you.
names.

» Follaw the routes specified by officials. Don't take shorteuts They could ledd you to a
1 blocked of dangerous area.

- I . Bl compiete the sentences uwlth the correct options.
~ S n are lf ) G|OSS(IZ _: 1. The manual i3 about .

4) a technologial dence
(&) an environmental emergenc
7] a madical emergancy

shortat

2. The purpose of the manual 15 to know..

4. lsten to and read the following page

h) whit tey dn in_case of AR envranmental emergency

of an emergency manual. What natural <) when to leae in case of 3 natura) disaster
disaster can it refer to? H areidren

You can direct students’ attention @ e et bl

to the activity and ask them to listen @a ?E&Tﬁ.?ﬂéﬁtﬁ’”"ﬂ?”“mw eoave ond

and read along. Play Track 12 as many
times as you consider necessary. Have
students answer individually. Then,
elicit the answer from a volunteer and
see if everyone agrees.

+ Have you ever expehenced an etwirortiental emeargency [ke a flood,
an earthquake, etc 7

5. Complete the sentences with the correct W i yous s your oy de?
optioﬂs. * What te(:er;l emvironmental emergency have you heard of or
. - EXpHEie: 7
You can read the instructions and
questions along with students and Unet 3 oot v &7 g

ask them to complete the activity

individually. Monitor. Next, you can
elicit the answers form volunteers and

correct as needed. G'OSSQI’I}

&. Chech the pictures that correspond to You can have volunteers read the words and definitions
the instructions above and discuss the in the glossary atoud and clarify any doubts. If possible,
questions below in pairs. encourage them to share an example with each word

You can form pairs and ask students or you can share an example, e.g. We should take the

to look at the pictures and discuss the shortcut to grandma's house.
questions. Monitor. You may invite

volunteers to share their experiences €xtra Activity
with the rest of the class or you may You may choose to perform this extra activity if you have
share your own. the time to do so. You can also adapt this activity to fit

your students' needs.

In groups or pairs you can have students share the
environmental emergencies they have faced and what
they did to survive. Always encourage students to make
an effort to speak in English. Invite volunteers to share
their experience with the rest of the class.
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€° B Lok o the picurs betows and dcuss n pois: ekt o

SMaTQRncy 5

E] Recd and match the pictires with the cormect intruction below.

If you are induars:
4 Stay inside and drop under heavy furniture such as a tabte,
desk of bed when the shaking starts Hold on 1o the ahject
you ere undar

L] Cover your head to prevert being hit by falling ehects
4 Stay away from windows, and sheives with heavy objects

__ L Avoid elevators and use the stairs.
If you ave autdoors:

___4  Stayoutside and do not get close ta Suildwgs
or walls. This is the reason why meny oeople get hurt

1 Take cover 1n & place where you won't be trampled
ﬁj E Work in poirs. Read thess other instructions in case of an e —

- earthqucke and tham in o bulfsted fist in your book Gbggz

Classity them undaer the following subhsodings: IF you ore ol
whwlves Lo

outdoors / i you ors in o vechicle / ¥ you ars indoor.

Listen to your car radho for imtructons from emergency officak. Stay |
at teast 10 meters away trom downed power [ines to avaid injury. Stop
driving and park at the side of the street. Walk away from windows,
Tookcases, tall fuiniture eixd hght fintures. If pou are on a bus, stay

In your seat unti the bus stops. Stay away from the coastline because
earthquakes Lan cause Bunamys, Stay away from doorways because Teo by et
deors fay sam shut and cause injuries, -

traiple 0L .

Glossary

You can have volunteers read the words and definitions
in the glossary aloud and clarify any doubts. If possible,
encourage them to share an example with each word
or you can share an example, e.g. Put the books on the
shelves. / The scared elephant trampled its trainer.

Lesson 1

7. Look at the pictures below and discuss in
pairs: What type of emergency is it?
You can have your students work
with their partners from the previous
activity or form new pairs. Ask
students to look at the pictures and
discuss the questions. You can read
the qginstructions along with students
before they begin to clarify any doubts.
Monitor. You may invite volunteers to
share their conclusions with the rest of
the class.

8. Read and match the pictures with the
correct instructions below.
You can have students complete this
activity individually. Ask a volunteer
to read the instructions aloud and
make sure everyone understands what
needs to be done. Elicit answers from
different students and check.

9. Work in pairs. Read these other
instructions in case of an earthquake
and arrange them in a bulleted list in
your notebook. Classify them under
the following subheadings: If you are
outdoors/If you are in a vehicle/ If you
are indoors.

You can form pairs and read the

instructions along with students. Make

sure everyone understands them.

Ask students 1o complete the activity

with their partner. Monitor. You can

write the subheadings on the board
and invite volunteers to write down
their answers for everyone to see and
complement their work.

fj Unit 3 /

Envircnmantal Emzrgencies (




Lesson 1

EC ecc °

A poster with Instructions

Session |

You can tell students that this unit’s
product will be a poster with a set

of instructions to be prepared for an
environmental emergency.

You can ask students to open their
books on page 44 and ask them to
silently read the information about
the product. Clarify any doubts. Have
students work in teams of five and ask
them to brainstorm environmental
emergencies and ask them to write

a list in their notebooks. Then, they
should discuss the ones they have
experienced and share what they, their
families, and communities did. Monitor
and provide any needed assistance.
Remind students that they will need
this material for the following sessions,
so it should be kept in a safe place.
Check your Progress

You can direct students' attention to
the Check your Progress box. Read it
along with students or ask a volunteer
to read it aloud and have volunteers
follow the instructions to mark their
progress. Monitor around helping
students clarifying any doubts and
checking on their answers.

Soree »

A Pester with Instructions.

. Semsionl_

Chedq n this umit, you will produce « poster with a set of nstructions to
_LC_UT P'D_qrcss prepare yoiselves fol ah environmentdl emergency

‘ Remember to work cooperatively with others, groups, share your
ideas and respect others' ideas. la do By the end of this unit, you
and your teamm ates should have finished this product and present it
0 the rest nf your class,

Durwg this sessron you will:

1 Get tegetiver s teams of five, With your classmates, brainstorm
environmental emergercies.
2. Wirite a list of these emergencies in your notebooks.
3 Dixcoss whuch ones you hava experrenced and what you your
family and community drd. . .
A Remember to save your work. You will use it 0 the fol v ing Product

Reading Time!

Reading is a very important language skill. It hefps
students improve their English vocabulary, spelling,
grammar and writing. Practicing reading skills makes all
English skills improve. You can have your students read
before class or read during class according to your specific
needs.

Reader’s Fact - €nvironmental Emergencies

Track 48

During this unit students will read about different
environmental emergencies around the world to
complement their knowledge and learning about what
natural disasters are and how to handle them.

Before you begin today's lesson, read pages 33 to 35 from
the Reader’s Book. Then, encourage students to share
what they understood. You can also ask some questions,
e.g. What is this reading about? Have you learned
anything new? Is there anything you already knew?
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Lesson 2
lesson £ Remember that before each Discover
% \ I section you will find a triggering
A question. Ask this question before you
I ook ot the picure, read the et end discuss th felouing begin working on the book to help
s ars g i s dangers snowelrs i nse sl ng students connect with their previou;
e o et abe e oo iy, which TGS 1 M knowledge and prepare for the topic
s con v e l?é?ﬁ:.ffcﬁﬁ.ﬁ’aw of the lesson.
3. Why do you th nk the paptsure to such conditions s dangerou: * wqrm Up
2. What problems can bl 72ards 1 atise?
B W countie o o ok e el 1 rpecn To begin this lesson you can play
a otk n pa. B and comlte st gu s hangman to review natural disaster
oteh tham with the pkmﬂ: i’ e box. Then vOCa bUIary.

e
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1. Look at the picture, read the text, and
discuss the following questions in pairs.

. You can first direct students’ attention

Staping sfe outecte to the picture and encourage them to

if yuu must §o outside during the snow storm, fol ow these structions.

) o tepsteien Sy identify and name what they see. Next,
O First, stretch before you go out [ you have 10 shovet siow, do some f‘l-whll yOU c_an aSk StUdents to rea'd the tEXt
Stretching exercises to warm up yr body T mneinze TusCe 1 iy ‘ individually. Then, form pairs and ask
(D gy et et T RN them to discuss the questions. You can
ekt pUt on warm fatlies 1 e e gloves ard bt read the questions along with students
clothen shoulde waterreprire o beforehand and clarify any doubts.
- S o a 2. Work in pairs. Read and complete the
' instructions you should follow in case of
a blizzard with the phrases in the box.
Then, match them with the pictures.
GlOSSOrU You can have students continue
You can have volunteers read the words and definitions working with their partner from the
in the glossary aloud and clarify any doubts. If possible, previous activity. Have a volunteer read

encourage them to share an example with each word or  the instructions aloud and make sure
you can share an example, e.g. Windchill is the effect of ~ everyone understands what needs to
moving air on exposed flesh./l shoveled the snow in the be done. Ask students to complete the
morning. activity. Monitor. To check, you can
write the incomplete sentences on the
board and have volunteers take turns
to complete them. Correct as needed.




Llesson 2
Warm Up

To begin this class you can play a game
of “Simon Says” where you have your
students follow a series of actions, e.g.
Simon says touch your head/lift your
arms/ touch your feet/etc.

“Think

3. List the words that show the sequence of
the actions in the instructions in activity 2
in the correct order.

To complete this activity you can read

the instructions along with students

and dlarify any doubts. Have students
complete the activity individually.

Monitor. You can then elicit the

answers from different students to

check and correct as needed.

4. Underline the sentences that
expand the information in each
instruction. Compare your answers in
pairs.
You can ask students to complete the
activity individually and then form
pairs and have students compare their
answers.

5. Use the prompts below to write
complete instructions in case of a
blizzard. Use words to show the
sequence of the actions. Listen and check
your answers.

You can have your students work

individually. Have volunteers read the

instructions and prompts aloud and
clarify any doubts. Ask students to
complete the activity. If necessary, work
with them to write the first sentence as
an example. Monitor. Play Track 13 as
many times as you consider necessary
for students to check their answers.

You can have volunteers write the

instructions on the board.

K. -2y

~

_‘""_Think . [E] tistthe words thot show tha sequancs of the adions 5*5 ﬁ?;’i

ST in the instructions in adivity £ in the cormect order. ™~ -
fuar Hast Then Fioally

T Gbés@’\! . ? Underline the sentences that sxpend the information in sach

instruction In octivity 2. Compare your answars n palrs.

| stranded, :

[ - E Use the prompts baiow 1o write complate instructions in cass of o
blizzard. Use words to shaw the ssquence of the octions. 13
Listan and chack gour answers, Q

crack A window If you become sanded when dnving
et 1. stay /vehicle / help
| - - . bt ) Sy 1y b wale i £t b Ity

2. car £ wisthie frescus
[T ) Thothe St M v ry vl f o e

3 Turnen engine / same mimutes hour
Ther o o e e A 1S B e, RO

4 light exercise / circulation
Fually PR (TN T (2RI (FY S O Sy )

y S
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B Work in pairs. Reunis the instructions above odding the
following additional information where switable.

Additianal informaton

Clap your hatids end move your aoms and kegs.

Hang bits of colored cloth or plastic from the w.ndows as a sign for
help.

1 neressary to crack the wirdows a smadl amount to allow for the
arculation of fresh air.

It is wportant to protect yourself fiom uvverexpowire to thecold A
person walking through the wnow s harder ta find then a stranded
vehicle

Let, wtay fothe gebicle IS gimat® g 1% © oo e o oo ety Hem o o
e b B B astimwde Paely e

ath o pkashe froen

TP L

i el

n__uﬂrg__ﬁ-_;__;_;___s e _

6. Work in pairs. Rewrite the instructions above adding the
following additional information where suitable.

You can form pairs and ask them to complete the activity.

Monitor and provide any needed assistance. If students

did write the previous instructions on the board, you

can have volunteers complete them or you can have

volunteers write the new instructions on the board.

Check and correct as needed.

Glossary

You can have volunteers read the words and definitions
in the glossary aloud and clarify any doubts. If possible,
encourage them to share an example with each word or
you can share an example, e.g. The car broke down and
we were left stranded./ | had to crack a window to let
some air in.



Read abowt two emergencias and discuss the quastion in pair.
Share your answers with the closs.

Hypothermia 5 & dangerous drop in body temperature when your
tady loses heat faster than it can produce it
Frosthite is an injury caused by freezing of the skun

» What conditions do you think an cause hypotherimia or frosthite?
E Look at the picturss thot show what to do in cose of hypothermia

or frostbite ond write the instructions with the prompts ghven.
Follow the sxampis,

@) Elevate injurad area help ! blood b} Hot liqulds # net alcohsl or caffeine
arculation 4 cover [ blankets,
Elevate the injured area to helz
blowd cncufatian and cover tha
persar with blankets

| Glossary
Bosd vessel, -,

@ Injured area f warm water f 30 min ) Wrap area / gauze pain Kilfers

) blister: . Lo
ip‘g’E Work in pairs. Read this prompts thot expand and sxploin the o

instryctions above and rewrite the ones you consider important
In full seatences as you did in activity 8 in your notebook, heal '

Water not tao hot £ burn skin .
Don't use fon Hot water 10 warn: the area, because it can Gurn P
the skin.
H’U} Mo rubbing & massaging injured deds / No lanps of hair dryer to
Ll warmup
~= Mo touching blisters J wrap tor or finger imdividua'ly
Rewarming process panful ¢ professional / biisters not hea!

[& in pesirs, write your complete set of Instructions, the ones
n adivity 8 and the ones you chose from activity ¢ ie pour
notebook. Then compars them in small groups.

notebooks. Tell them they can look at activity 8 if they
need help with the structure of the sentences. Monitor
and provide any needed assistance. You can elicit the
answers from different volunteers and see if everyone
agrees on what instructions are more important.

10. In pairs, write your complete set of instructions, the ones
in activity 8 and the ones you chose from activity 9 in your
notebook. Then compare them in small groups.

Students should continue working with their partner

from the previous activity. Ask them to write their

complete set of instructions, this means all instructions
they've been guided to write on previous activities in
this page, in their notebooks. Then, you can form small
groups and ask them to compare their instructions.

Glossary

You can have volunteers read the words and definitions
in the glossary aloud and clarify any doubts. If possible,
encourage them to share an example with each word or
you can share an example, e.g. The rupture of a blood
vessel can cause a bruise./ I've got a blister on my foot./
This product helps heal cuts and scratches.

Lesson 2

7. Read about two emergencies and
discuss the question in pairs. Share your
answers with the class.

You can tell students that you are

going to read about two emergencies.

Have volunteers read the information

aloud. Then, form pairs and ask

students to discuss the question.

Monitor. Elicit ideas from volunteers

and see if you can come to an

agreement (these are cold/freezing
climate related emergencies that affect
the human (mammal) bodies)

8. Look at the pictures that show what to
do in case of hypothermic or frostbite
and write the instructions with the
prompts given. Follow the example.

To complete this activity you can first

have students look at the pictures

and describe what they see. Then,

have them read the prompts and

clarify any doubts. To make sure they
know how to complete the activity,
you can either direct their attention

to the example in their books or you

can write this example on the board.

Have students look at the prompts

and then at the complete sentence

and encourage them to notice how
the prompts turned into the sentence

Elevate the injured area to help blood

circulation and cover the person with

blankets, e.g. What words were added?

What words explain the reason for the

instruction? If necessary, work with

students to create the first sentence
and then have them complete the
activity individually. Monitor and
provide any needed assistance. Finally,
you can have students share their
answers with the rest of the class.

Check and correct as needed.

9. Work in pairs. Read this prompts that
expand and explain the instructions
above and rewrite the ones you consider
important in full sentences as you did in
activity 8 in your notebook.

You can form pairs and have volunteers

read the instructions and prompts

aloud. Clarify any doubts. Have
students complete the activity in their

% Unit 3

CrvirGnrertal e cenaes




A poster with Instructions
Session Il

You can tell students you will now
continue working with this unit’s
product. Ask them to read the
information on page 48 and clarify any
doubts. Students should get together
with their teammates and take out
their work from the previous session.
They should choose on emergency and
begin brainstorming instructions to
include in their poster. Ask them to do
some online research to complement
and check their instructions. Finally,
they should write their instructions in a
logical order, they can be divided into
sections if necessary.

Remind students that they will need
this material for the following sessions,
so it should be put away in a safe place.
Check your Progress

You can direct students’ attention to
the Check your Progress box. Read it
along with students or ask a volunteer
to read it aloud and have volunteers
follow the instructions to mark their
progress. Monitor around helping
students clarifying any doubts and
checking on their answers.

K.
Koo

A Poster uith lnstructions

Sewoml S

Che LT T T AL Get togethier with your Teanmdtes and take out Lhe [t of
ek sinergencies you wrate i1 the previous Product session
] e
o Proc o 1 Choose one af these emeigences and disouss some instrelions on
how to deal with it

- 3 Branstorin Useful st uctions 10 include in your poster Winite
them in your notebiook, Do some ehiine research to chieck your
wetruwans and expand theim | f you wish,

4. Wrie a final version of your set of mstruct-ans in a logtea! order
You can divide them into sections if sppruptate.

Save your work, You will use itin a neat Product session.

Reading Time!

Reader's Fact - Environmental Emergencies

Track 48

You can ask students to read pages 36 to 39 from the
Reader’s Book as homework and have them discus what
they read at the beginning of the following class. Or,
you can also have volunteers take turns and read these
pages during class. Invite students to mention what they
read about, ask them some questions, e.g. What are the
disasters that are mentioned in these pages? What is the
United Nations Environmental Emergency Centre? What
is the Red Cross? Have you experienced any of these di-
sasters? What did you do?




Lesson 3

 Rpisco % \ [

o

_i‘ * n Work with & partner. Look ot the picturss of safsty lnstructions and discuss
whot actyral disasher thay relate 1o ond whether £ & common in your

country. Mamion the st ons you know of ond the consequencs 1T had,

E In poirs, tohe turns pointing ot the pictures and soying the corresponding
Instructions.

14
9 E Listaa, chisck your answst, oad number the picturas in the ordar they ors
entioned,

3. Listen, check your answers, and number the pictures in the
order they aore mentioned.

Now, you can tell students that they have to listen and

check their answers and number the pictures in the order

in which they are mentioned. Play Track 4 as many times

as you consider necessary for students to complete the

activity. You can elicit answers from volunteers and check.

lesson 3

Remember that before each Discover
section you will find a triggering
question. Ask this question before you
begin working on the book to help
students connect with their previous
knowledge and prepare for the topic
of the lesson.

Warm Up

To begin this lesson you can encourage
students to share their opinion about
being prepared for an emergency,

do they think having a plan is a good
idea? Why? You may aiso share your
own opinion and you can invite

them to share if they have any family
emergency plans for disasters.

eDisco -

1. Work with a portner. Look at the pictures
of safety instructions and discuss what
natural disaster they relate to and
whether it is common in your country.
Meantion the last one you know of and
the consequences it had.

To complete this activity students

shoutd work in pairs. You can first

direct their attention to the pictures
and invite them to describe what they
see, Next, ask them to discuss what

is required. Monitor. You can invite

students’ to share their opinion and

conclusions with the rest of the cfass.

2. In pairs, take turns to point at the
pictures and say the corresponding
instructions.

Students should continue working

in pairs. Ask students to point at the

pictures and say the corresponding
instructions. Monitor.

% Unit 3 /
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Llesson 3
Warm Up

To begin the class you can invite your
students to come up with ideas on how
to stay safe during a natural disaster if
they are at school.

A
S lhink

4. Work with a partner. Write the
instructions using your own words. Use
the verbs in the box and the words
between parentheses.

To complete this activity students

should work in pairs. Read the

instructions and verbs along with
students. Clarify any doubts. Ask them
to complete the activity. Monitor. You
can have volunteers share their answers
with the rest of the class.

5. Read these other instructions in
case of a hurricane and write B(before),
D (during) or R (alter), according to
when these actions should take place.
You can read the instructions along
with students and make sure everyone
understands what needs to be done.
Ask students to complete the activity
individually. Monitor. While they work,
you can write the instructions on the
board and have volunteers write the
appropriate letter to check. Correct
as needed.

K g

}ﬁ‘)'- Wirke the instructions wsing your owa Wordy. Liss the varbs in the
- box and the words betwesn bradkets.

1. {phone)  Sudentggenarsyory o _
2. {gas tank f evacuate} .. . O —
3. {plastic botties A cleandrinking water) 00000
4. (interios doors}
| 5. {patio furmture f inshe)
1 Co 6. {flashi-ghts 7 not candles)
‘ 7. twanck 1 shuTters}

4. tsmall electrical apphances)

ﬁ]‘hir“(g- 1 B Reod these other instructions in cose of o hurricans and writs
N B (batore), D {during} or R {ofer), according to when thess
actions should tohe plocs,

b Avord flooded roads, P

Gossary
- 3 Check batteries, and stock canned food, fiest #id
stack, . - - supplied, drninking water and medications,
[N

» Keep away from dingling power hnes and report .
dangling . them immediately. —-
" » Fill bathtub and large tontainess with water m case
st s clesn tap water & unavallable. Use this water only
- - far dearundg aivd fushwy. Do ool drok tl

I;tmdy . 3 If you evacuated, return home onty when officials
. s say It s safe.

» If you are in a two-story house, go to an interior
first floor room.

> Check your food supplies. If there is any doubt,
throw it awayl

» It winds become strang, lie under a table or other
stusdy obyject,

B Unic3-€ v €. 1
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+A E Work with a portner. Choosa the instrsctions from sxsrcises

= 4 and 5 you would like to include in this charnt. Moka ony

;‘r"; nacassary chongas or additions. Cheds punctyation and spadting.

Asfore the
Hutriseine

Afeer the
Huriicans

Buring the
Hurdltans

Work with ancther pair. Eschangs your i ond comp
them. Mohe sugpestions to imp your ck " work, Write
a finol adited varsion of the chart in your notebook.

i ’ﬂ

You may choose to perform this extra activity if you have
the time to do s0. You can also adapt this activity to fit
your students' needs.

In groups or pairs you can have students illustrate the
instructions in their charts. Invite them to share their
drawings with the rest of the class explaining what they
included in their drawings and why.

€xtra Activity

Llesson 3

6. Work with a partner. Choose the
instructions from exercises 4 and 5 you
would like to include in this chart. Make
any necessary changes or additions.
Check punctuation and spelling.

Students should work with a partner.

Make sure everyone understands

what needs to be done. Have students

complete the activity. Monitor and
provide any needed assistance.

7. Work with another pair. €xchange your
instructions and compare them. Make
suggestions to improve your classmates’
work. Write a final edited version of the
<hart in your notebook.

Each pair should work with ancther

pair. You can have a volunteer read the

instructions aloud and have students
foilow them. Monitor. You can draw
three columns on the board and write
the titles Before, During, and After and
have volunteers write some of their
instructions under the correct column
to check, correct, and complement as
needed.

% Unit 3
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A poster with Instructions

Session lil

Students should have their materials
for the product ready for this session.
You can ask students to read the
information on page 52 individually.
Clarify any doubts. Students should get
together with their teammates and
follow the instructions to complete
their product. Monitor and provide any
needed assistance.

Remind students that they will need
this material for the final session, so it
should be put away in their portfolios
or another safe place.

Check your Progress

You can direct students' attention to
the Check your Progress box. Read it
along with students or ask a volunteer
to read it aloud and have volunteers
follow the instructions to mark their
progress. Monitor around helping
students clarifying any doubts and
checking on their answers.

Reading Time!

Reader's Fact -Environmental Emergencies
Track 48

Remember that you can read during
class or you can ask students to read as
homework and then discuss the story
during class. Read pages 40 to 43 from
the Reader’s Book. Invite them to share
anything they might have found inter-
esting. You can also ask some ques-
tions, e.g. What disaster is mentioned
in this part of the text? What are some
items that people should have to be
prepared for an emergency? What is a
family communication plan? Are emer-
gency numbers important? Why? etc.

R ez

Sesslonil

e pateat M0 A3 20
(O Y LN
it et 44 Th

R Poster with Instroctians

During this sesvun you will

1. Get togethar with your teammates and take out the list ot
mstruclions for an emergendy that vou wrate in the previous
Prodirct session

1 Read the instructions carefully and check you have included the
most relevant infar natan in your Iist

3, Eachange ideas with your tedinimates and decice whether there 1y
any infarmation that should be changsd, added or armitted.

4 Write & final version of the instructigrns.

5 Copy your text on & prece of censtruction paper to make a poster.

B Iewlude graphue slements, Lke prtures 1o lustrate the
mstructiens

Save your work. You will use 1T In & hext Product session.

en cum ATy AT ESE IR
Lo T sl ave s Th EEe S W wmig




- Lesson 4
SREVIC v

n Discuss in groups the thres most imponant instructions to face
. soch of the smergency skuotions lo this unit and complets the
.7 organizer,

L
SAFETY INSTRUCTIONS

%
*Eﬁ

E In growps, discuss gihat the most commoan noturel disasters in
yaur country ore, whether you had to focs any of them and ¥ %0,
whot you ond your family did.

Lesson 4
F

e RCVIC

1. Discuss in groups the three most
important instructions to face ¢ach of
the emergency situations in this unit and
complete the organizer.

To complete this activity students

should work in groups of three. You

can read the instructions along with
students and clarify any doubts. Ask
students to complete the activity.

Monitor. You can draw a similar chart

on the board and invite each group

to write some information under each

situation to check and complement

their work.

2. In groups, discuss what the most
common natural disasters in your country
are, whether youv had to face any of
them and if so, what you and your family

did.

You can keep your students working
with their groups from the previous

activity and ask them to discuss what

is instructed. Finally, you may invite
volunteers to share what they've
discussed with the rest of the class.

Un
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Produc “F

A Poster with Instructions

You can begin the lesson by encouraging
students to share why it is important to be
prepared to face an environmental emergency.
Then, you can ask them to read the information
on page 54 so that they can prepare and present
their poster to the rest of the class. Allow

them to rehearse how they will present their
poster. Have each team come to the front and
present their product, remind them to mention
the title of the play and its genre before they
begin. Remind everyone to be respectful while
watching their classmates’ presentations.

You can also encourage students to ask any
questions they might think of. Finally, display all
posters on the classroom walls.

Remind students to save their written work in
their Portfolios.

Check your Progress

You can direct students' attention to the Check
your Progress box. Read it along with students
or ask a volunteer to read it aloud and have
volunteers follow the instructions to mark their
progress. Monitor around helping students
clarifying any doubts and checking on their
answers.

Brgts!

Tocoadibey = Srmiine losiryusit Ui

[ s (1) Tt it g b o P

] an vhe: vl s dvode o and nugapar rammedied ek B alagms:

Reading Time!

Before you continue with the next unit, ask
students to complete the Grammar Reference
section on page 171 to clarify, reinforce and
review the grammar learned in this unit.
Reader's Fact - €nvironmental Emergencies

Track 48

Remember that you can read during class or
you can ask students to read as homework and
then discuss the story during class. Read pages
44 to 46 from the Reader's Book. Encourage
students to share anything they might have
found interesting. You can also invite students
to share if they are prepared for an emergency,
if they have an emergency kit and if they do,
invite them to share what it contains. Encourage
students to discuss if they think that being
prepared for emergencies is important or not
and why.
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€valuation

You can direct students’ attention to the Evaluation
Instrument on page 55 and explain that this evaluation
is something they have answered individually to
evaluate their performance along the unit. Therefore,
you can invite volunteers to talk about their results and
encourage them to think of and suggest strategies that
can help them in their English language-learning journey,
you can share some examples of what these means, e.g.
Work (something that's difficult for me) with a classmate
that isn't having trouble with that. Watch some videos.
Review 10 minutes everyday after school. Etc.

You may also invite students to share ideas they came up
with if they want to.

Rssessment

Guide your students to do the
following assessment in class, give
them time to choose their answers
individually.

You can begin by asking students to
tell you what a self-assessment is.
Make sure they understand that the
most important thing in this type of
evaluation is to be honest about how
they are really achieving the goals, so
they can work in the areas their skills
are lacking.

You can then direct students’ attention
to the first part of the assessment

on page 56 and read the instructions
aloud along with students. Read

each sentence aloud and encourage
students to answer honestly. Then,
direct students’ attention to the second
part of the assessment. Read the
instructions along with students and
have volunteers read the emotions. Ask
students to complete this part of the
assessment honestly and individually.
Remind them to complete the sentence
by writing how they feel. Next, direct
their attention to the final section of
the assessment and invite them to think
about ways they could improve the
way they communicate in English, read
the statement and encourage students
to write their own ideas. Finally, you
can encourage some volunteers to

talk about their results if they feel
comfortable doing it or you can also
encourage them to share ideas on how
they can work on the skilis they are
lacking. It is important that everyone
understands that their classmates’
answers and/or are not a laughing
matter and anyone who is disrespectful
will face consequences.

); Unit 3 /
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Name

Secondary * Assesment 3

Date

Rubric

SCALES

SCALE 4

SCALE 3

SCALE 2

SCALE 1

Always defines intended

audience

Always makes
connections between
the text and the
background

Always anticipates
general sense

Always values the
order of statements in
sequences

Always points out and
solves doubts

Always writes
instructions
with correct
punctuation
and spelling

Scale5 =1

Scaled4 =75
Scale 3 = .50
Scale 2 = .25

Defines
intended

audience most

of the time

Makes
connections
between the
text and the
background
most of the

time

Anticipates
general sense
mast of the
time

Values the
order of
statements
in sequences
most of the
time

Points out and
solves doubts
most of the
time

Writes
instructions
with correct
punctuation
and spelling
most of the

time

Defines
intended

audience some

of the time

Makes
connections
between the
text and the
background
some of the

time

Anticipates
general sense
some of the
time

Values the
order of
statements
in sequences
some of the
time

Points out and
solves doubts
some of the
time

Writes
instructions
with correct
punctuation
and spelling
some of the

time

Rarely
distinguishes
intonation and
attitude in
dialogs about
community
services

Rarely makes
connections
between the
text and the
background

Rarely
anticipates
general sense

Rarely values
the order of
statements in
Sequences

Rarely points
out and solves
doubts

Rarely writes
instructions
with correct
punctuation
and spelling

Never defines
intended
audience

Mever makes
connections
between the
text and the
background

Never anticipates
general sense

Never values
the order of
statements in
sequences

Never points
out and solves
doubts

Never writes
instructions
with correct
punctuation and
spelling

Photocopiable Material
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Family and Community
Environment

Cosco ¢+ g 1 N
¥ fead the following defintion. Discuss with your class some
wromples of mass madio.

meaps of by which ink
and new s reach large numbers of people ma
shor yime

| mass media (plural + sing/plural verb) the I

{71 Unscramble thess sxamples, ond match them with the pictures.
s ihiestyn P duri vaid

eht ttregjon  r o fit et

wpprnesae

Al

L

71 Discuss in poirs sxomples of news for each of the newspapsr sections in the box. Then
labai the poges below with the coresponding sections.

Frote et ' ' . . Tl R B

Achievements

¢ Review journalistic news.
¢ Read journalistic news.
¢ Contrast journalistic news in different newspapers.

Lesson 1

Remember that before each Discover section you will find
a triggering question. Ask this question before you begin
working on the book to help students connect with their
previous knowledge and prepare for the topic of the
lesson.

Warm Up

To begin the class you can ask students to share if they
are interested in the news, if they think it is important to
keep up to date with current events and how they find
out about the news of the day/week/month (Internet, TV,
newspaper, radio, etc.)

UNIT 4

€xtra! €xtra! Read all about it.

eDisco

1. Read the following definition. Discuss
with your dlass some examples of mass
media.

You can ask students to read the

definition individually. Then, form small

groups and ask students to discuss
some examples of mass media. Next,
invite each group to share what they
discussed with the rest of the class. You
can write down their examples of mass
media on the board.

2. Unscramble these examples and match
them with the pictures.

First, direct students’ attention to

the pictures and encourage them

to identify them. Next, ask them to

unscramble the examples of mass media

and match them to the correct picture.

Monitor.

3. Discuss in pairs examples of news for
each of the newspaper sections in the
box. Then label the pages below with
the corresponding sections.

You can first encourage students to

share the newspaper sections they

know. Then, form pairs and ask them
to read the sections in the box and look
at the pictures and label them. Next,
ask them to come up with at least one
example of news for each newspaper
section. Invite volunteers to share their
examples with the rest of the class.

um4//f
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Lesson 1
Warm Up

To begin the class you can invite some
volunteers to share some interesting
news they have read, listened to or
seen that week.

Cthink.

4. Read these newspaper headlines. Tom
is interested in news related to scientific
discoveries and inventions, and €mily in
environment and sports, Write T{Tom) or
€ (€Emily) next to the news each one is
interested in. Discuss in pairs the reasons
for your answers.

To complete this activity you can first

ask students to individually read the

headlines and write the appropriate
letter next to each of them. Then,

form pairs and ask them to discuss the

reasons for your answers. You may

elicit the answers from volunteers.

5. Now listen and number the headlines in
the order €mily and Tom mention them.
Tell students they now have to number
the headlines in the order they hear
them,. Play Track 15 as many times
as you consider appropriate for your
students to complete the activity. Elicit
and check.

8. listen to the dialegs again and complete
the sentences.
Direct students’ attention to the
activity. Read the instructions along
with students and make sure everyone
understands what needs to be done.
Play Track 15 as many times as you
consider necessary for students to
complete this activity.

ﬁ; - % Rsad these nesuspapar headlings. Tom is interested in news

Thlﬂk . related to scientlfic discoveries, and inventions, ond €mily in
savironment ond sports. Writs T (Tom) or € (€mily) next io the
news soch one is interested in. Discuss I pairs the reosons for
JOUr ORSLIRTS.

WS pwspaPeR
'E“;(tlx:‘:?:gga@” ' ;::::T';?E‘l‘tg_:k
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ONEWSPAPER  NEWSPARE

3 Now listen and numbar the heodlines in the order Emily ond &
Tom mention them,

World leadars mest in 7
London to discuss the | Erar e

omy. |
E-.l.imn to the diologs again and compiete the sentences.
s Rl dd s e
Draing 1 Anew solar syslem How  alo.lnat 7
IFue & B a? wa aed clos to giscovering Ka

Dilog 2 H's mmazing Mevarwar mete food nght?

Yeu you  wublpa et ey are usd Nipiovieg & et al process
Thmdog 3 Thig 1e good Ry vt 1w uibun 2

Yoo done
Dhuboy 4 Lovk! She won the champonsing e ooy 7

Web Mal'sd sl y

EA' Now, work with a perter end check your omuaes, Taks turms
telling wach other the information you remember about the news.

7. Now, work with a partner and check your answers. Take
turns telling each other the information you remember about
the news.

Form pairs and ask students to compare and check their

answers. Encourage them to take turns to tell each other

the information they remember about the news. You

can elicit the answers from volunteers if you consider it

necessary.

Glossary

You can have volunteers read the words and definitions
in the glossary aloud and clarify any doubts. If possible,
encourage them to share an example with each word or
you can share an example, e.g. The rice crop is large this
year. | | want to increase my vocabulary.



T Work in groups. Read thess headlines and discess whal tha
piaces of news are about.

Mon b S, 20TH tan Mar 26 2014

Floating Homes - A Sulution
to Flooding

New Population of Tigers
Found in Thailand

4

heons Mar 6 018 Men Mas 26, 2038

Trash Robot Collects
River Garbags

Anlarclica Gives Ground to
the Ocenn

i Reod the beglnning of €ach articts Lo check your answers in
adivity 8. Then use the gxprassions in the box to ash for and glve
opinons obout the nsws. Eoak ot the dialegs you completed in
activity & a3 a guide. Discuss which news is the most interesting
and why.
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R ot
Thy rpbot veated w1 the US 1s connected o the Internet and can
be contiolled by web users fom any part uf the warld Its puipose
18 to clean garbage from the Cricage Hiver it coilects trash and
takes (110 3 bin. it will have recogrition snftware to avord harming
wildlife

anti- paaching efforts i Thasnd have mate the tiger copuiat.on
ncrease ~Tre sctwon of ant-poaciong patrots hes beed wral to
Lonserve the tiger popa’aton, " said the director of Thedland’s
national parks. He added, that the effarts will continue because
podchies are st & threat,

An ampsing salution i case F Tluods, Archizects fave Jeveloped
amphibious houses in flood zones They look [ ke normal koses
but 1n case of 2 flood they car rise w th the flocd waters keeping
s atcupants sate. They are alvo erc- fnendly.

some ~f Antacetiea’s biggest 4 aiers are iatted from below by
vearm yeater. With the help of a rader spacecraft imiearchers can
find the locktion of glacers when they begin to fluat as they
tame oft the continent The Thuvsites G acier 15 ratter of concern
because it can conmtrisute to global sea-level rie

Llesson 1

8. Work in groups. Read these headlines and discuss what the
pieces of news are about.

You can form groups of four or five students and ask

them to read the headlines and discuss what the pieces

of news are about. Then. invite each group to share their

ideas with the rest of the class.

9. Read the beqginning of each article to check your answers
in activity 8. Then use the expressions in the box to ask for
and give opinions about the news. Look at the dialogs you
completed in activity 6 as a guide. Discuss which news is the
most interesting and why.
Ask students to continue working with their groups.
Direct their attention to the beginning of each article
and ask them to read them silently to check their answers
in activity 8. You can invite volunteers to share what
they read about and check answers with the class. Next,
direct their attention to the box of expressions and invite

Family and Community
€nvironment

volunteers to come up with examples
using these expressions. Assist if
needed, e.g. What do you think about
the robot that can be controlled by
web users? it seems like amphibious
houses can really help in flood zones.
You could say that poachers hurt the
tiger population, etc. Then, tell them
to ask for and give opinions about
the news with their groups using
these expressions. Remind them they
can look at the dialogs in activity 6
as a guide. Then, ask them to discuss
which news they find to be the most
interesting and why. You can have
volunteers share their opinions with
the rest of the class.

Glossary

You can have volunteers read the
words and definitions in the glossary
aloud and clarify any doubts. If
possible, encourage them to share
an example with each word or you
can share an example, e.g. Poachers
kill elephants to get ivory./ Tiger
populations have been harmed by
poachers./When the water levels rise,
houses flood and people have to
evacuate./ If you leave ice out of the
freezer it will melt.

€xtra Activity

You may choose to perform this extra
activity if you have the time to do so.
You can also adapt this activity to fit
your students’ needs.

In groups or pairs. This can be a task
that you assign for homework and
later follow up. Encourage students
to go to a newspaper stand or to look
at at least three different newspapers
on the same day. Ask them to read the
headlines and, if necessary, write them
down. Then, back in the classroom,
discuss the headlines they saw, were
they all the same? why do they think
this happens?

Unit 4 /
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Making a comparative chart

Session |

You can tell students that this unit's
product wili be a chart to compare
news.

You can ask students to silently read
the information about the product on
their books. Clarify any doubts. Have
students work in teams of five and ask
them to brainstorm news topics they
are interested in and choose one. Tell
them they can choose a topic from any
of the sections they learned about in
this lesson. Ask them to write the topic
they chose and the section it belongs
to in their notebooks. You should

ask your students to gather different
newspapers they might have at home
or look for people who can let them
borrow one. You could also encourage
students to visit the local library or, if
available, you could even invite them
to browse online newspapers and
webpages with news about the topic
they chose. If there is Internet access,
remind students to only visit reliable
and trustworthy sites. You can even
discuss and determine the details that
make a webpage or online newspaper
a reliable source of information, e.g.
Look for information in sources you
know (like the ones suggested on their
books}/Check the date (is it recent?
news have to be recent)./Look for

the same information in more than
one source./etc. Ask them to select

the same piece of news reported by

at least three different sources. Next,
have them draw a chart and add the
corresponding columns. Tell them to
look at the example. Monitor and
provide any needed assistance. Remind
students that they will need this
material for the following sessions, so it
should be put away in their portfolios.
Suggest to students to save the

in this 2nit's product you will make a chart comparng news, You wil’
work i small tesme, as Lsaal Let's get darted

Lt tagether i teams of five, Arainstorm news topics you are
tnterested m and chnose one. You may thoose the topie from
aity of the sections you learvied sbout m tus lesson sperts
entertaitiment, focal. intérnational, etc ).
Wiite the topic yuu diowe and the section it belongs tu in your
nojebooks
Gather (iferent newspapers you may have at home or boraw
e You can also go to your local Library or brawse o lie
newspapars and webpages with pews about the 1oRIC You chose,
W this [t case, remember to vinit caly reliable sources and
Trustwortly sizes such s The Washington Post BBC News,
The Sun, The Now Yorker, CNN, €t

+ Seluct the same plece of news repcrted by at least, three difterent
soulCes OF newspapers. The idea is to gét enough mater.ai to work
with in the failowing sessiors.
On a piece of paper, draw a chart and aad as many columns
& PevspapErs You faiearched from Wiite the nane of the
newspapel of pubiication at the top of the columps and the
carrespanding headline undet it. Chack the example below

Save your work and the newspapers you collected or the links
to thi webpaces you visitad. You will Lie thew i the follewing
Pradikt Sessions

newspapers they collected or, if applicable, the links to
the web sources they are using so that they always have
them at hand and they can easily find them.

Check your Progress

You can direct students' attention to the Check your
Progress box. Read it along with students or ask a
volunteer to read it aloud and have volunteers follow
the instructions to mark their progress. Monitor around
helping students dlarifying any doubts and checking on
their answers.

Reading Time!

Reading is a very important language skill. It helps
students improve their English vocabulary, spelling,
grammar and writing. Practicing reading skills makes all
English skills improve. You can have your students read
before class or read during class according to your specific
needs.
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Lesson 2

Remember that before each Discover
section you will find a triggering
question. Ask this question before you
begin working on the book to help
students connect with their previous

1 A REVOLUTIONARY SOLUTION 2 STEPPING INTD THE FUTURE knowledge and prepare for the tOpiC
3 A DEVASTATING LOSS 4 DON'T WORRY, BE HAPPY!
of the lesson.

Lesson 2

e.DiSﬂD r &‘H,__‘ {

Y Rsod the headlines and maotch them with the corresponding texts.

a) It ts estimated that 40% of coral has died at the Dongsha

‘A:;t‘l:r\at::le’:wth China sea, due 1o a sudden rise in water , w 0 rm U p
b} Busides sending rockets into space and conquering the solar To bEQin the C|E|SS yOU can fOI’m Sma”
r industry, Elon Musk wants to implant electrad i .
B v, o Mk van e impam saepodsn groups and ask students to discuss the
- ! type of news they would include in
) Finland, Norway and Denmark were declared the . . .
top three happiest countries in the werld in the 2018 . N 'thelr own neWSpaper, TV ShOW or radlo
repart, according te the UN. i
i show.
) A house in Russia took 24 hours to build and its cost was f )
$10.000. It was done by 3-d printing. * o
L AN alal -
lork In poirs. Discuss whot you can infer from sach pisce of news nbovs, Then * l\31 D\-—I -
plats the sante with the implisd ink ion to check your onsuses.

- L - 1. Read the headlines and match them with
the corresponding texts.

You can have volunteers read the

headlines aloud. Then, ask them to

read the texts and match the headlines.

Monitor. Elicit answers and check.

2. Work in pairs. Discuss what you
can infer from each piece of news
above. Then complete the sentences
with the implied information to check
your answers.

Form pairs and read the instructions

along with students. Make sure

Reader Facts - It's in the News!

Track 49 everyone understands what needs to
During this unit, students will read Facts about news be done. You may also have volunteers
and newspapers to complement their knowledge and read the words in the box aloud. Ask
learning in this unit. them to complete the activity with
Before you begin today’s lesson, read pages 47 to 49 from their partner. Monitor. Ask volunteers
the Reader’s Book. Then, encourage students to share to write the sentences on the board.

what they understood. You can also ask some questions,
e.q. What is this reading about? Have you learned
anything new? Is there anything you already knew?
When did newspapers start circulating? What is the name
of the first newspaper? etc.

{0 Gatret b Fren oo




Lesson 2
Warm Up

You can ask students to tell you the
names of any European countries they
know. You can use a map if you want
to. You may also invite them to tell you
which of those countries they would
like to visit and why.

e

Niilg.

3. Read this piece of news from activity 2
again and discuss the questions with a
partner.

Students work in pairs. Ask them to

read the piece of news and discuss the

questions with their partner. You may
invite volunteers to share what they
discussed.

4, Drow a chart similar to the one
below in your notebook. Individually,
complete the First two columns with your
own ideas. Then listen to and read the
article and complete the third column.
Compare your charts in pairs.
You can read the instructions along
with students and make sure everyone
understands what needs to be done.
Ask students to complete the first part
of the activity individually. Monitor
and provide any needed assistance.
Then, play Track 16 as many times as
you consider necessary for students to
complete the last column. Next, form
pairs and ask students to compare their
answers.

Read this piecs of naws from octivity 1 again ond discuss
the questions with o partner.

Finland, Norway and Dermark were declared the top thee happles: muntnes
inthe workd in the 2048 report according to the AN~ =

What do you know about the countries mentoned ?
What do you trink inekes most peopie hapoy?
l-ook at the chort balow and copy it in your aotebook.
phetk the frat tuig eol with yozr
Qurm ideas un what you know and what yow want to

hrow about the topk. Then listen and read the cnticle to
complats the third column. Compare your chorts in pairs.

20
MARCH B R . e WA A A

~‘4

MNonwvay, Lenmark, and Iceland were declared the top three happiest countries in the world
I 2017 accerding to the United Nations (UN). This was the result shown in the World
Happiness Report 2017, relrased today March 20, at a special event at the UN in New York,
which has declared this day as World Happiness Day

The Ut celebrates this day ta focus the warid's attention on the concept that to obtan
globai happiness, the econcmic development must go hand 1n hand with socal and
envircnmental well-being The study measures sooat factors and economic data and shows
that meney 1s not the most impertant thing for people to feel happy. Many other factors
besides the standatd of Bvmeg are evaluated, like soaal support, generosity, a healthy life
expectancy, treedam to make choices, and freedom from corruption The report anatyzes
statistics ta explain why one country is happier than another.

The UN agency coilects data tram people in 155 countries every year The initiative to
declare a day of happiness came from Bhotan, which adopted a Gross Nationat Happiness
Index as a better measure ob its people’s prosperity than its income.
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f_: Laok ot the sttucturs of a newspaper oftide. Thea, use the color

<ode to undetiine the comesponding parts in the artics in adivity 4.

rverind Pyramid

Less
essental
details

{3 Work in poirs. Number the ports of thass ture artices from o
papsr to follow the i d pyromid pottern, Than, write

o title for sach ortickes. Aemember thot a litls shows the most
importont information In the news using few words ond it has to

imprass the reader. Look ot the example on the left side.

- A fire puts people In danger! FLTH IR

The building was undar vestinaton The thieves hackad and disabled 1t e
becase of Jepiorale bving conditions and 1 MLeuins @ 30 5,50em Susan dradband, “he
 wiokation of salety raguiations. i . e e Thnks “he Laugle ol soen

. — ‘j b arsled

frrefighters have put out a fire a1 an apartment block
1 Oakiznd, Califonia. Fifteen people were rescued at Z
6.00 a.m. this friday. Four of them were taken to the
hospitab - ™

Luo Baker 15 3 tamous Amesicar srsl 1he
1 £ a5 pert of & SLmpotary ent el
ol Fra wi ik opened o fpnt 17

at el en oe day o8

Frefighters batded the fire krom truck laddess, spraying ? Pl ce s lzskng fr a man ard o wor 2

water onta the roof #0d through wandows. The causs of . :

H PRIIER S paneny celied Maan.gho
""”'“.“"F‘“‘, deten yeL Bip LG drappeared fnm an an
M o ren Chizann yesienday

T3 Lsten and chack the order of your orticls. ilers you right? Ep.

Glossary

You can have volunteers read the words and definitions
in the glossary aloud and clarify any doubts. If possible,
encourage them to share an example with each word or
you can share an example, e.g. They lost the battle./ I had
to put out the camp fire./ I need a ladder so | can get up
my roof.

Llesson 2

5. Look at the structure of a newspaper
article. Then, use the color code to
vnderline the corresponding parts in the
article in activity 4.

You can ask volunteers to read

the instructions and the structure.

Clarify any doubts. Then, ask them

to underline the different parts

of the article in activity 4 with the

corresponding color. Finally, you can

invite volunteers to share their answers
with the rest of the class. Correct as
needed.

6. Work in pairs. Number the parts of these
two articles form a newspaper to follow
the inverted pyramid pottern. Laok at
the sentences you underlined in the text
in activity 4 as a guide. Then, write a title
for each article.

Have students work in pairs. Read the

instructions along with students and

ask them to complete the activity with
their partners. Monitor and provide
any needed assistance.

7. listen and check the order of your
article. Were you right?

Play Track 17 as many

times as you consider necessary for

students 1o check their answers. You

can invite volunteers to share their

headlines with the rest of the class.

f[ Unit 4
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Lesson 2

B~
volCC .
Making a comparative chart

Session i

You can tell students you will now
continue working with this unit’s
product. Ask them to read the
instructions for Session Il and clarify any
doubts. Have students take out their
charts from the previous session as well
as their articles. Tell them to make sure
that their pieces of news answer the
questions they learned in this lesson

in their first paragraphs. Ask them

to discuss if their articles follow the
inverted Pyramid pattern. Remind them
that they can always go back and look
at the information in their books. Have
them exchange ideas with their group
and look at the example to write the
guestion words and the corresponding
information from each article in the
correct space. Monitor and provide any
needed assistance.

Remind students that they will need
this material for the following sessions,
so it should be put away in their
partfolios.

Check your Progress

You can direct students' attention to
the Check your Progress box. Read it
along with students or ask a volunteer
to read it aloud and have volunteers
follow the instructions to mark their
progress. Monitor around helping
students clarifying any doubts and
checking on their answers.

Baasion i

During thes seddi0n you will;

Gt togetier wiln your teammades sand take out the car you
miade n Session |

Look at te articius from the newspapess you collected m Sesson
| or ppen the webpages where you found the pieces of news,

Make sure that the paces of news that you cicse enswer the
infarmation questions you learned ahout in this lessan {who,
what, where, when, wihy or how in sher linst paregraphs.

- Drcuss whether the structure of the articies follow the Inverted

Pytdinid pattern. You midy 4o Dack ano look 4t the information in
your hoak

Now, exchanigy ideds will your Dabnas ana wite e
Wh-quest.on wards in the left column and the corresponding
inforination from aach aroche iy the corredt space.

Save yaur work and the links of the wrbpages you visited You will
use them in the following Product Sesson.

v

Reading Time!

Reader Facts - It's in the News!

Track 49

You can ask students to read pages 50 to 53 from the
Reader’s Book as homework and have them discus what
they read at the beginning of the following class. Or, you
can also have volunteers take turns and read these pages
during class. Invite students to mention what they read
about; ask them some questions, e.g. How is a newspaper
made? What are some of the largest news services? What
do reporters do? What is the role of photographers? How
are newspapers printed? Who delivers newspapers? How
are they delivered? What are digital versions? What can
be recycled? etc.
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Lesson 3

- ul

eD!sco r B \ e |

43 Aeod these two hon,dlius about the same nsws. Then, discuss
the questions with a partner.

4 Ulhich of thess haodiines coLpas o Rromget iwpssion on the reader? LUhy?

1- Giwnt alligator on golf course in Florida
2- TERROR! [ normenrs alligalor seares soffers in | lorda

T Raad and motch the ortides with the corresponding heodlines.
Then in pairs, give reasons for gour choice.

feom errinoe AlEgator o1 @ goll
ed a

. ! Compare both taxts by writing the correct orlicls numbsr next to
sach sentencs.
i focuses o the all gator's acnisos
and not the oeople's reactions

it focuses on the pecple s smations
when seeing the alligaiur.

It gives the mpretian the allgator
was about tu s{tack the galters,

+ R gesinformation about the wre
of the alligater

% Read the Information in the table comparing twe Kiads of
newspaper. Then, o bock to the orkhes on astivity  and write
T (tobloid), or B {broodshest) next to the corred arlicle.

3 A -5 R e A 1 TS SR TG ot L
ﬁmﬂ):ﬁ fﬂﬁ@ff‘iﬁ’&%é‘?@%m-‘ MBS .
Atticks e fact and emition Auticles have myore tact than eination
Shorter sefiiences Lunger sonfsices.
Sunple vocatintaey More elabatate vocalilay
~

Remember that before each Discover section you will find

a triggering question. Ask this question before you begin
working on the book to help students connect with their
previous knowledge and prepare for the topic of the lesson.

Warm Up

You can prepare some short articles or extracts before this
lesson. Form small groups and give an article to each group,
ask them to read them and come up with a headline for
their article. Then, invite each group to share their headline
and briefly explain what their article is about.

» DISCO* »”

1. Read these two headlines about the same news. Then,
discuss the questions with a partner,

To complete this activity you can form pairs and ask

students to first read the headlines silently. Then, read

the questions aloud along with students and make sure

they understand them. Ask them

to discuss the questions with their
partners. You may invite volunteers to
share their opinions with the rest of
the class.

2. Read and match the articles with the
corresponding headlines. Then in pairs,
give reasons for your choice.

Students shouid continue working in

pairs. Have students discuss and decide

what article matches what headline
and write the appropriate number.

Next, you can ask each pair to share at

least one reason for their choice.

Tips

You can read the information in this
section and then put it into practice by
figuring out the meaning of a word

in one of the articles, e.g. what does
course in golf course mean?

3. Compare both texts by writing the
correct article number next to each
sentence.

Ask students to complete the activity

individually. Monitor. Next, have

volunteers share their answers. See if
everyone agrees. Correct as needed.

4. Read the information in the table
comparing two kinds
of newspaper. Then, go back to the
articles on activity 2
and write T (tabloid), or B (broadsheet)
next to the correct article.
You can have volunteers read the table
aloud. Clarify any doubts. Then, ask
students to reread the articles on activity
2 and classify them accordingly. Elicit
answers from volunteers and check.

Glossary

You can have volunteers read the
words and definitions in the glossary
aloud and clarify any doubts. If
possible, encourage them to share an
example with each word

or you can share an example, e.g. We
ambled back to the car./They may
retreat at noon./There are ducks in
the pond.

r[ Unit 4
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Lesson 3
Warm Up

To begin the class you can encourage
students to remember the differences
between a tabloid and a broadsheet
newspaper and invite them to think

of examples of tabloid or broadsheet
articles, newspapers or magazines that
they might have seen. You can also give
some examples, e.g. a magazine with
an article containing gossip about a
famous singer vs. an article that talks
about the problems a theater company

T} Read and anclyze these sentencas from the artides on the
pravious pogs.. Than, answar the questions.

Some of them stated f was the liggest ane they had ever seen

Y faCIng, et(. it 13 the bugyest one we have ever seen
A Which one reptoduces the exact words said by a person?
. l Which one reparts what a person said? ]
!"' 7 T, Chveck () the aspacts that chainge batwasn both forms of
R ! |\ HL spanch
punriuation verb terses f
nours pronouns -

5. Read and analyze these sentences from

the articles on the previous page. Then, ool o g U e e o oothe
answer the questions. sramples.
You can ask a volunteer to read the e aatf ooy <t emape from an angrmons
instructions aloud. Have students 1 xamine the underined words and discuss the folouing
complete the activity individually. Then, H::ﬁ':; ot e o
elicit answers and check. Correct as Wit and of inoreation do they provide?
needed.
4. Check (V') the aspects that change g & IR
between both forms of speech.
Read the instructions along with
students and make sure everyone 8. €xamine the underlined words and discuss the following
understands what needs to be done. questions.
Ask students to check the appropriate You can direct students' attention to the underlined
aspects. Then, have volunteers share words on the board, if you asked them to write the

their answers with the rest of the class.  answers on the board, or have them look at these words
Encourage them to share the examples  in their books. Go over the questions along with students
that allowed them to reach their and make sure they understand them. Have students
conclusion and answer. discuss the questions with their partner from the previous

7. Work in pairs. dentify and underline activity. Elicit ideas from volunteers.

the words that describe the people and

the actions in both articles. Look at the

examples.
Have students work with a partner. You
can read the instructions along with
students and then write the example
on the board and make sure everyone
understands what needs to be done.
Ask students to complete the activity.
Have volunteers write their answers on
the board. Check and correct as needed
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. fsod thess orticles about the same. news publishad in differant
nswspapers. Then, work i pairs and foliow the instructions.

[‘ P catchos fire and makse smargoncy landing

Lusel bowen safily eva,
Wies ke wpreas” o1t sl
Na (TiMes AFIODL asse Dfers

was Turced b mike wn
smergancy IAndIng &t o Alrpan
In the Ances aftor ts rigbt ming mere reporied Authorities have
st Bre TAc comny said all lsunched an invostlgatlan lato the

¢ FeMIVIAD COMMSTCLal plat
130 PasGLgAre. And oréw mmmoLrs  CAuAS of Lha fre

itline passenger BURSTS
IR ot

+ Underdive thet report whal somesne said ond o that quotes the exoct ﬁ.‘
words someane soid

+ Complets the tabie below wth () or (X].

Mo-e wn s 10 dese it protageansts x 7
and events

Lringer swrrfetuns. s X
Emooral language £ '

- Uilite an examphe of sath aspect in the tobls.

=) Biscuss in pairs: Which kind of text would you rother read to be
wformed obout the news? Why?

€xtra Activity

You may choose to perform this extra activity if you have
the time to do so. You can also adapt this activity to fit
your students' needs.

In groups or pairs you can have students choose
something worth reporting to the kids in their school.
Ask them to choose one of the two styles exemplified on
activity 9 and try to come up with a headline for their
report. Invite volunteers to share their headline with the
rest of the class.

Lesson 3

9. Read these articles about the same news
published in different newspapers. Then,
work in pairs and follow the instructions.

First, you can have students read the

articles individually and clarify any

doubts or unknown words. Then, form
pairs and play Track 18 as many times
as you consider necessary for students
to underline one sentence that reports
what someone said and one that
quotes the exact words someone said.

Next, ask them to complete the table.

Finally, have them write an example

of each aspect in the table. Provide

any needed assistance. You may elicit

answers from volunteers and correct as
needed.

10. Discuss in pairs: Which kind of text
would you rather read to be informed
about the news? Why?

Students should continue working with

their partners. Ask a volunteer to read

the instructions aloud and clarify any
doubts. Ask students to discuss the
questions. Invite volunteers to share
their opinions with the rest of the class.

% Unit 4
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Making a comparative chart

Session |l

Students should have their materials
for the product ready for this session.
You can ask students to read the
information for this product session
and clarify any doubts. Have students
take out their materials and follow
the instructions to make their chart to
compare and contrast on construction
paper. Remind them to include the
versions of the news they chose on the
construction paper too. Monitor and
provide any needed assistance.
Remind students that they will need
this material for the final session, so it
should be put away in their portfolios.
Check your Progress

You can direct students' attention to
the Check your Progress box. Read it
along with students or ask a volunteer
to read it aloud and have volunteers
foliow the instructions to mark their
progress. Monitor around helping
students clarifying any doubts and
checking on their answers.

Reading Time!

Reader Facts - It's in the News!
Track 49

Remember that you can read during
class or you can ask students to read as
homework and then discuss the story
during class. Read pages 54 to 57 from
the Reader’s Book. Invite them to share

Saciion (T

During thes sess on you will
Get togetner w.th your teanrnstes and 1ake oLl the chart you
made 11 the previn.s Produrt wewsion

Lank at the articles you those and compark the prece: of news
i vhnae 1o Sessan L differant cewspapers. “ay attention to
al] the asnects analyzed in this lesson and vetify abl the ites you
Wl to contrast

Drawv a sitmilar chart to the one in thes [esson w th all the items
Yol want to contiast on a4 prece of comtructior pacer O a prece
of construchon gaper, Under the chart wiite an example of each
wontrasted element, (o shuw how the same event w presented n
different vays azcarding To the tua Rewspapers

+ Bante Lhe werstons of the pews you chose 2 e constiugt on
paper tog.

SR T

Mose oy
(o descrie
Julaol it
and ewenls

Longer senten éx

Linctwonal
langpuage

Save your work You wi | use it in o therd Progudt sesion

anything they might have found interesting. You can
also ask some questions, e.qg. What types of newspapers
are there? Do you remember the names of newspapers
mentioned in the reading? What is a tabloid? What is a
broadsheet? What are the differences between them?
What are the usual sections of a newspaper? What is
(section) about? How have newspapers adapted to the
age of techrniology? etc.
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Llesson 4

1. Read this news and circle the correct
headline.
To complete this activity you can ask
students to first read the headlines.
Then, silently read the news so that
they can choose the correct headline.
Elicit the answer and see if everyone
agrees. Invite volunteers to mention
the clues that them choose the
headline.

2. Work in pairs. Complete the graphic
organizer answering the questions
about the event to summarize the main
information in the article.

Form pairs and ask students to

complete the graphic organizer by

answering the questions about the
news they just read to summarize the
main idea in the article. You can first
read the questions along with students
and then let them answer them.

Monitor. Elicit answers and check.

; Unit 4 /
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Making a comparative chart
You can begin the lesson by encouraging
students to share any interesting or important
information they learned in this unit. Ask them
to tell you their opinion about looking at the
same news presented in different ways. Did this
experience allow them to learn something new?
Ask them to read the information that
corresponds to the presentation of this product
so that they can prepare to present it. Clarify
any doubts. Give students enough time so that
they can go over the information and make
sure their charts are complete and also so that
they can decide on the participation of each
team member. Have each team present their
chart. Encourage them to explain the aspects
they compared and contrasted and read the
examples. Remind everyone to be respectful
while watching their classmates’ presentations.
You may place the charts on different classroom
walls so that everyone can get close and read
the news they found interesting during the
presentations.

Remind students to save their written work in
their Portfolios.

iy mmh o arme m e

Ui the; il by Akl o4 mad ot rmr ANl ok g,

[

Check your Progress

You can direct students' attention to the Check
your Progress box. Read it along with students
or ask a volunteer to read it aloud and have
volunteers follow the instructions to mark their
progress. Monitor around helping students
clarifying any doubts and checking on their
answers.

Reading Time!

Before you continue with the next unit, ask
students to complete the Grammar Reference
section on page 172 to clarify, reinforce and
review the grammar learned in this unit.

Reader Facts - It’s in the News!

Track 49

Remember that you can read during class or
you can ask students to read as homework and
then discuss the story during class. To finish
this unit's reading, read pages 58 to 60 from
the Reader’s Book and encourage students

to mention the most interesting facts they
remember from the reading.
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€valuation
You can direct students’ attention to the Evaluation

€nvironment

Assessment

Guide your students to do the
following assessment in class, give
them time to choose their answers
individually.

You can begin by asking students to
tell you what a self-assessment is.

Make sure they understand that the
most important thing in this type of
evaluation is to be honest about how
they are really achieving the goals, so
they can work in the areas their skills
are lacking.

You can then direct students’ attention
to the first part of the assessment

on page 74 and read the instructions
aloud along with students. Read

each sentence aloud and encourage
students to answer honestly. Then,
direct students’ attention to the second
part of the assessment. Read the
instructions along with students and
have volunteers read the emotions. Ask
students to complete this part of the
assessment honestly and individually.
Remind them to complete the sentence
by writing how they feel. Next, direct
their attention to the final section of
the assessment and invite them to think
about ways they could improve the
way they communicate in English, read
the statement and encourage students
to write their own ideas. Finally, you
can encourage some volunteers to

talk about their results if they feel
comfortable doing it or you can also
encourage them to share ideas on how
they can work on the skills they are
lacking. It is important that everyone
understands that their classmates’
answers and/or are not a laughing
matter and anyone who is disrespectful
will face consequences.

Instrument on page 73 and explain that this evaluation
is something they have answered individually to
evaluate their performance along the unit. Therefore,
you can invite volunteers to talk about their results
and encourage them to think of and suggest ideas on
how to improve their performance, you can share some
examples, e.g. Work (something that’s difficult for me)
with a classmate that isn’t having trouble with that.
Watch some videos. Review 10 minutes everyday after
school. Etc.

You may also invite students to share the remedial work
strategies they came up with.

% Unit 4
exiron €xtre Rang odoboos b




m - Secondary * Assesment 4

Name
Date

Questionnarie
Select the appropriate answer to assess your students’ performance.

1. Was the student able to anticipate news content from their structure?

a. Yes b. Sometimes ¢. No

2. Was the student able to organize information te answer basic questions?

a. Yes b. Sometimes ¢. No

3. Was the student able to infer implicit information from journalistic notes, making connections between
headlines and initiol paragraphs?

a. Yes b. Sometimes <. No

4. los the student able to exchange points of view about the same news story?

a. Yes b. Sometimes <. No

5. Was the student able to contrast news in different newspopers?

a. Yes b. Sometimes <. No

a= 2 points

b =1 point

=5

8 - 10 points = Excellent
5- 7 points = Ok

0-4= Poor

Photocopiable Material
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Read on sxtract of the story Rllce
pletunks with the parts of tha teat.

Hmimm  He won'L araweer me How mmpolite of him? |
wander 11 ntight fallow him Why not? { witl follow him.
How cunaus. | never reaiized that rabbit holes were so dark ..
and 50 long. and so empty. | believe | have been falling

for five RinutEs, and | still can't see the bottom' | wander
how many miles 've taflen by this Ume ) must be getting
somewhers near the center of the earth | wonder if | shall
fall rgght through the earth! How funny that would be Ch. {
think | see the bottom Yes, I'm sure | ses the bottont | shalt
it the bottam, it it very hard, and oh, how it will hurt!
(say, Mr White Rabbit, where are you going?

Work in pairs and discuzs the folowing questiona.
Wha 15 Alicd speaking te in the wecond and thid pctures?
Why 1s she doing that?
" Lirits Monologus or Dialog neat to the defnitions bekow.
A conversalion between two o 1nore characters i a story

A speech given by one character to himsalf f herself, anather
character, and/ or the mudience

fAAchievements

* Review genres of monologues.
¢ Plan a monologue.

* Present a monologue.

* Encourage feedback.

Lesson 1

Remember that before each Discover section you will find
a triggering question. Ask this question before you begin
working on the book to help students connect with their
previous knowledge and prepare for the topic of the
lesson.

Warm Up

To begin the class you can ask students to mingle and
greet each other shaking hands. Then, ask them to

greet each other in a more specific way, e.g. as if you
were friends that hadn’t met in a long time, as if it was
someone who you don't trust, someone you don’t like,
someone you are secretly in love with, someone with bad
breath, someone who looks scary, etc.

UNIT 5

To Be or Not to Be...

.

e DISCO" 7

1. Read an extract of the story RAlice in
Wonderland and match the pictures with
the parts of the text.

You can read the instructions along

with students and then ask them to

silently read and complete the activity.

Elicit answers and check.

2, Work in pairs and discuss the following
questions.
Form pairs and ask students to discuss
the questions. You can go over the
questions before they start discussing
them. You may invite volunteers to
share their conclusions with the rest of
the class.

3. Write Monologue or Dialog next to the
definitions below.

Direct students’ attention to the

activity and ask them to read the

definitions and determine which one

is which. Then, elicit the answers and

check. Correct as needed.

% Unit 5 /
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lesson 1
Warm Up

You can choose some action verbs and
have students take turns to come to
the front and act them out for the rest
of the class.

fThinéQ.- ;

4. Motch the genres of monclogues with
their characteristics.

You can have volunteers take

turns to read the characteristics of

the monologues and ask them to

determine which is which. Then, elicit

the answer and see if everyone agrees.

5. listen and read along. Then, label the
monologues with their corresponding
genres, interior or dramatic. In pairs give
reasons for your answers.

Tell students they will now listen and

read along. Ask them to label the

monologues with the corresponding
genre. Play Track 19 as many times as
you consider necessary for students to
complete the activity. Next, form pairs
ask them to compare their answers. Tell
them to give reasons for their answers.

Elicit the answers along with the

reasons for them and check.

"-Thirk':

teior nehchpgue

Cramatic Inonologue

for your onswers,

interkor

) Anne of Green Gables looking al
i herself in the mirror...

I'm going to imagine things .. I can
se¢ my reflection in that mirror |
am tall, and I'm wearing 3 beautiful
white dress. My name 1s Lady
Cordelia Fitzgerald. N, rtisn't -
can‘'t make that seem real. You're
only Anne of Green Gables, and | see
you whenever | ry to imagine 'm
Lady Cordelia. But «t's a milhon times
nicet to be Anne of Green Gables
than Anne of nowhere in particular,
'ty
{ndapted from Anne of Green
Gabfes by Lycy Maud Montgomery)

and answer the questions.
Woal % the topic of each monolugue !

Wny 15 imehologue 2 more fornrel 7 What (s the situation?

_ i Waork in poirs. Read the Tips box, study the monologues obave

| Mateh the ganres of monaioguas with their dharadgristics.

A speech by o aingle character
given te the audience or anuthes
chatacrad. It can be foroal or
informal, funny or senoas

A speech that expressos &
tharecters thourhis su that the
aud:ence can understand what &
qeing inside the chardcter s ming,
It can b funny oF setous

Listan and read along, Then, lobel the mondlogues with their
tomesponding enres, interior or dromatic. In palrs give reasons

. Y]

dramatic

Marc Anthony to the pecple of
Rorme...

Friends, Romans, countrymen,
lend me your ears;

| come to bury Caesar, not to
prase him_

The evil that men do lives after
them;

The goad 15 often interred wath
their bones'

So let it be wath Caesar .
(Adapted from Julius Caesar by
Wilham Shakespeare}

Wi th one has a furmy or comite tone and which one i seriou?

- D you think they are for children, teenagers andior adults ¢ Why?

Glossary

You can have volunteers read the words and definitions
in the glossary aloud and clarify any doubts. If possible,
encourage them to share an example with each word
or you can share an example, e.g. Billy was praised for
his great effort./ That evil man destroyed everything he
could.fShe was interred with the military honors due

to her.

&. Work in pairs. Read the Tips box, study
the monologues above and answer the
questions.

Students should continue working

in pairs. Ask a volunteer to read the

Tips box aloud and clarify any doubts,

you can elicit names of TV shows or

movies students might know that are
either comic or serious to exemplify.

Then, go over the questions along

with students and make sure everyone

understands them. Have students lock
at the monologues and answer the
questions with their partner. Monitor.

Elicit answers from volunteers and see

if everyone agrees.
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Students should
cnoose what they
want to learn at
school

How ] met
my girifnends
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€xtra Rctivity

You may choose to perform this extra activity if you have

the time to do so. You can also adapt this activity to fit

your students' needs.

In groups or pairs you can have students make a mind
map about topics people in their community or school
might find interesting. Encourage them to think of
details that describe that topic. Then, invite them to
make a mind map like the one on page 75. You can
ask volunteers to draw it on the board and see what

information they've included.

Lesson 1

7. Classify the following topics in the box
into the mind map below. Rdd twe more
topics to each cotegory.

To complete this activity you can read

the topics along with students and

make sure everyone understands what
they are. Then, direct their attention
to the mind map and ask them to
complete them. Remind them to add
two more topics to each category.

Monitor and provide any needed

assistance. To check, you can have

students take turns to come to the
board and make the mind map.

8. Work in teams of three. Choose three
topics from the mind map and write
words and expressions related to them
in your notebooks. Use a dictionary or
ask your teacher for help. Look at the
example.

Form teams of three. Ask students to

choose three topics from the mind

map and write words and expressions

related to them in their notebooks.

Tell them they can use a dictionary if

they need to or you can assist them if

necessary. Read the example along with
them and clarify any doubts. Monitor.

You can invite a member from each

group to share some of their words and

expressions.

% Unit 5 /
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Lesson 1

QC rec >

Playing "improvised Monologues”

Session |

You can tell students that this unit’s
preduct will be to design and play a
game called Improvised Monologues.
Ask them to silently read the
information about the product on
their books and clarify any doubts.
Form teams of five and ask students to
brainstorm topics for their monologues
and make a list on their notebooks.
Tell them they can use a mind map like
the one they completed in this lesson
or any other diagram if they consider
it necessary. Tell them to write down
expressions and words related to each
of the topics so that they'll help them
with the vocabulary they will need for
their monologue. Remind them they
can always use a dictionary if they need
to. Remind students that they will need
this material for the following sessions,
so it should be put away and kept in a
safe place until the next session.

Check your Progress

You can direct students' attention to
the Check your Progress box. Read it
along with students or ask a volunteer
to read it aloud and have volunteers
follow the instructions to mark their
progress. Monitor around helping
students clarifying any doubts and
checking on their answers.

Prock:c 9

‘ LR T
Sassion |

In thus utit, yeul final product is desqitiy and playing  germe celled
Improvied Monologues. You wi wark in small teams 1o decade on
the genres and tops of the menciogues to perferm. and the rules
to play the game, 50, let's atart with this frst sesann,

Get tegether s teams of five. Bramstorm monclcgue toplcs you
find interesting snd appeating and make a list in your notebooks.
include topics that tan be used for a dramatic or interor
wmonologue. You can use & nvind nidp &5 tha oniu en this esson, o
any other diagram you like,

Wt Tw xpressions anid words feidted to each uf the topic you
listed, Lse & dictionary o help yau with the vocabufary you will
need for ycur monclogue

Save your work. You wall use rt in the Tollownng Product sesuon.

Reading Time!

Reading is a very important language skill. It helps
students improve their English vocabulary, spelling,
grammar and writing. Practicing reading skills makes
all English skills improve. You can have your students
read before class or read during class according to your
specific needs.

Reader's Story Great Writers Great Monologues

Track 50

During this unit, students will read small paragraphs of
different monologues written by great writers.

Before you begin today’s lesson, read pages 61 to 63 from
the Reader’s Book. Then, encourage students to share
what they understood. You can also ask some questions,
e.g. What is a monologue? What kinds of monologue are
there? What ancient Greek writers are mentioned in the
reading? What is this reading going to be about? Had
you heard of any of these writers before?
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4. Read the statements and underline the correct options.

You can

have volunteers read the instructions and

statements afoud or ask them to read them silently
and answer. You can have volunteers write the correct
sentences on the board.

Glossary

You can

have volunteers read the words and definitions

in the glossary aloud and clarify any doubts. If possible,
encourage them to share an example with each word or

you can

share an example, e.q. / studied more to improve

my grades./Kids called me four-eyes, geek, nerd. You

name it.

Lesson 2

Remember that before each Discover
section you will find a triggering
question. Ask this question before you
begin working on the book to help
students connect with their previous
knowledge and prepare for the topic
of the lesson.

Warm Up

You can invite students to share if they
have ever gone to the theater and seen
a monologue being performed, if they
have, ask them to share the name of
the play and what the monologue was
about. If nobody has seen a monologue
on stage, invite students to think if
they know any monologues from any
plays (the language doesn’t matter).
e

wisce

1. Work in pairs and discuss these
questions.

To complete this activity you can form

pairs and ask students to discuss the

guestions. Monitor. You can invite

voiunteers to share their answers with

the rest of the class.

2. Work in pairs. Read this

monologue and answer the questions.
Students should continue working
in pairs. Ask them to first read the
monologue and then answer the
questions with their partner. Monitor.
Elicit the answers and check.

3. Nouw, listen to the monologue and check
{v") the picture that shows the situation.
You can ask a volunteer to read the
instructions aloud. Then, play Track 20
as many times as you consider necessary
for students to complete the activity.
You can elicit the answer and check.




Lesson 2
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5. listen to Hate's monologue. Then,
answer the questions.

To complete this activity you can play

Track 21 as many times as you consider

necessary for students to understand

the mono'ogue 50 that t_h_ey are able to Just bying muishehaviar Begaing for permission
answer the questions. Elicit the answers Regging for permenon agan  Recognizing mistakes
. 2 Reod and liste in to Kate' d
and ChGCk- nd: :I:&u { ;‘)nlg:ll:\l Eme s!:cn:umlz%u;::u. g)
Oh, Dad, please, please, Lt ine 4 10 the whoo! party It's going to
6. cthk (/) the cmotion ShG wants her " be « much fun you see, everybady K Going to be there tomoht. What
imean s laan'tmiss i | know | haven't been good iately | know
H haveo't tidied my oo, [ know | sed b tudying. but | was
hStcncr to feel' MSI‘:“::I(‘Q‘ t:: ;\U:(p.n :w :::m an:, ::llpd:'nfcfn:rnslnagnd "."rm:‘:mber
Read the instructions and emotions _ o st s e e o s mn e ot
along with students and ask them to o e 1 B0k 10 7€

check the correct emotion. Elicit which
one it is. See if everyone agrees.

bt T

7. Look and match the pictures
showing Kote's speech with her

intentions.
You can first direct students’ attention 8. Read and listen again te Kate’s monologue and add slashes
to the pictures and encourage them {/) every time se makes a pause.
to describe what they see. Then, read You can ask a volunteer to read the instructions aloud
the instructions along with students and make sure everyone understands what needs to
and ask them to complete the activity. be done. Play Track 21 as many times as you consider
Monitor. Elicit the answers and check. necessary for students to complete the activity. To check,
Encourage students to share what let you can have volunteers take turns to read the sentences
them know Kate's intentions. up to where they added each slash. Correct as needed.

Glossary

You can have volunteers read the words and definitions
in the glossary aloud and clarify any doubts. If possible,
encourage them to share an example with each word
or you can share an example, e.g. He was on his knees
asking for forgiveness./Before you go out you have to
tidy up your room. / | failed the test.
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Lesson 2

9. Read the sentence before and ofter the
words in itatics in the monologue and
discuss the question in pairs.

To complete this activity you can have

a volunteer read the instructions aloud

and make sure everyone understands

what needs to be done. Form pairs. Ask
them to read the sentence and discuss
the question. Elicit the answer and see
if everyone agrees.

10. Plan and write a monologue about
the following situation:
You can read the instructions and
situation along with students and
clarify any doubts. They can continue
to work with their partner from the
previous activity. Ask them to complete
the activity. Monitor and provide any
needed assistance.

11. Get together with ancther pair and
compare your monologues. Take turns
performing them.

Have each pair get together with

another pair and ask them to compare

their monologues. Then, have

students take turns to perform their

monologues. You can give them some

time to rehearse and prepare before
their performances.




Playing "Improvised Monologues"

Session |

Students will now continue to work on
this unit’s product. You can ask them
to silently read the instructions for this
product session and clarify any doubts.
Ask students to get together with

their teams and follow the steps to
make their chart, brainstorm different
gestures and facial expressions
associated with the emotions and
rehearse them. You may also ask
students to take turns to improvise a
short monologue with their teammates
using the body language and emotions
they discussed during the session.
Remind students that they will need
this material for the following sessions,

s0 it should be put away in a safe place.

Check your Progress

You can direct students' attention to
the Check your Progress box. Read it
along with students or ask a volunteer
to read it aloud and have volunteers
foliow the instructions to mark their
progress. Monitor around helping
students clarifying any doubts and
checking on their answers.

Plbd,‘t?

Smuvicn il

Get toget)wr viilh your teatnriates ard take cut the st of
possible topics tur the monologues you chose for your game

Go ovet the vocabulaly atd expressicns you IS0 and 1ake soma
minntes to thnk nf seime more werds you counld add

Draw & chart to [i:t the diffeient ways in which you car feel
Arqly, sed, happy, nenvows, exeted, et Ty to covel as marvy
emotions as pessicle, Use a d chionary to heln you with new
wolds Then, brarstorm different gestures and facai expressions
asencated with each of the smations n yaur [5° Rehearse them
with your Teammates.

i order to gat some practice before actually playny the

gante, you £an take turns with your teammates prehing up one
of the towia i your list, looking ot the connected words and
expresuons, and nnprovising a short monalogue Include the bady
language you have discussed in thes se5sipr,

Ask your Teacher to help you of orcessary

Save your work. You wall use 1t in the next Proodut sessior

Reading Time!

Reader Fiction - Great Writers Great Monologues

Track 50

You can ask students to read pages 64 to 67 from the
Reader's Book as homework and have them discus what
they read at the beginning of the following class. Or,
you can also have volunteers take turns and read these
pages during class. Invite students to mention what they
read about; ask them some questions, e.g. What is the
monologue from The Casket Comedy about? Who is the
author? What is the monologue from The Cherry Orchard
about? Who is the author? Who is the character that
performs the monologue? What is the monologue from
The Phantom of the Opera about?

Who is the author? Who is Erik? Who does he fall in love
with? etc.
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Discuss the following quastions in pairs.
' When ws e ot e gou: tankad someone? hat wos R far?
" Work in pairs. Chack (¥ ) the situctions below where you would
uss mars formol loaguoge. Can you think of any other sityations?
& speech or lerture v

with friends and reiatives
v

v

1N & jofr interv ey
1N & ceremony

In everyday conversitions

1 Listen and read the following monaloguss. Write F (termal) or S:}
i (informal) nest ko each one, Then, match thim with the picturss.

WWe ate most pleased to hold this avent, and hope tanight's
Cultural Night 15 a success 'We are truly tharkful to eveiyore wha
made this possible Tomght's event marks the 10th anniversary of
1his celebration of culturs Let's raise our glasses to our rauntry's
nen hertage. [ 1)

Thanks guys for caming Anna and | ate thrilled to sec you At firet,
we thought o guing avey Gn a i far aur arniversay but then
we decded it would be awesome to throw a big party to celebrate
%0, eat, drink, dance and enjay! Cheers! [+ |

i Undgriina the formal espressions i fog
to the following informal ones in log

£ thot corrsspond

Anna and | are thrlled Thanks quys for coming Cheers:

f

3. listen and read the following monologues. Write F (formal)
or | (informaf) next to each ene. Then, match them with the
pictures.

You can read the instructions along with students and

clarify any doubts. Play Track 22 as many times as you

consider necessary for students to complete the activity.

Monitor. Elicit answers and see if everyone agrees.

4. Undetline the formal expressions in monologue 2 thot

correspond to the following informal ones in monologue 1.
You can ask a volunteer to read the instructions aloud
and have students complete the activity. Elicit answers
and check.

Glossary

You can have volunteers read the words and definitions
in the glossary aloud and clarify any doubts. If possible,
encourage them to share an example with each word or
you can share an example, e.g. We must alf take care to
preserve our national heritage. / He was thrilled with the
news./ That game is awesome!

Recreational and Literary
€nvironment

Llesson 3

Remember that before each Discover
section you will find a triggering
question. Ask this question before you
begin working on the book to help
students connect with their previous
knowledge and prepare for the topic
of the lesson.

Warm Up

You can choose three students to stand
in the front. One of them is the good,
the other one is the bad and the other
one is the very bad. The class asks them
questions or shares problems to which
the three students provide a different
kind of advice, good, bad and very bad.
You can switch the roles around as you
consider appropriate. E.g. Problem: |
iost my dog. Good: Make some signs
and put them on visible places around
your neighborhood. Bad: Walk around
your neighborhood until you find your
dog. Very bad: Scream your dog's name
until it returns.

r
e DISCO"
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1. Discuss the following questions in pairs.
Form pairs and ask students to discuss
the questions. You may elicit answers
from volunteers.

2. Work in pairs. Check (V) the situations
below where you would use more
formal language. Can you think of any
other situations?

Students should continue working in

pairs. Read the instructions and ask

students to complete the activity. Elicit
answers and see if everyone agrees.




lesson 3
Warm Up

You can form groups and assign them
an object, e.g. an apple, a stapler, a
pencil, etc. Give students less than 5
minutes to come up with ideas of what
that object would say if it could talk.
Tell them to write these ideas as if they
were a short monologue. Have each
group present their monologue to the
rest of the class.

~_
hin

5. Match the following informal expressions
on the left with the formal ones on the
right.

To complete this activity you can go

over the instructions and expressions

with students and clarify any doubts.

Then, ask them to complete the activity

individually. Elicit answers and check.

Correct as needed.

<

L
T
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6. Work in pairs. Take turns
performing the monclogues in this
lesson. Use appropriate bedy language,

'\ :
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+ Match the following Informai sxprassions on the left with the
formal onas on the right.

Fresident of company praising his staff
for their good work

Teacher praising her students for
thinr good axaem results

1'm sa happy This shows your rommtment

1 Cutitinue with your good

1 <ars sme you've stud-ed pefatmance.

This shows when you put salnfled

your mird to it you can do it !

Faon inost pleased /satified

Kz 1fup! b lam aware of your effort

Work in poirs. Toke turns performing the monologues in this
lesson, Use appropricia body languogs.

Read the topics for o monolugue I the box and then, complate

with words, expressions, and keos to include in sadh of them.
Uss o dictionary ¥ necessory.

A day to remesmber
Whal you wuuld like to be and do when yoi grow up

Thanweirg sameons and giwing reasons

Notes

R T ]
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Form pairs. Ask students to choose one
of the monologues from this lesson.
Tell them to take turns performing it.
Remind them to use appropriate body
language. Monitor. Provide any needed
assistance. You may invite volunteers
to perform a monologue for the rest of
the class.

Tips

You ca

1. Read the topics for a monologue
in the box and then, complete the table
with words, expressions, and ideas to
include in each of them. Use a dicticnary
if necessary.
You can have a volunteer read the
instructions aloud. Make sure everyone
understands what needs to be done.
Have students complete the activity
individually. Remind them they can use
a dictionary if they need to. Monitor.
Elicit answers from volunteers.

n invite volunteers to read the information in the
box aloud and invite them to remember the formal and
informal monologues they read on the previous page.
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Gst togsther in groups of thras. You ore going to improvise a
monologis about one of the topics in activity 7. Discuss thess
questions to decide the rules to play.

How will you de{ide which monologue the player has to perform?
Crdendt an e

Are you quing tu ()] u dice or fhip 4 coir o know wh starts first?
TR,

What's the *une [imit for turns To speak ?
RN G TR

How dots the game (ortnuel
AN na

" . Complete this table to assess your clossmates’ performances.

WMy e g 130 wefy guud 133 ey aifectve 3}
wlerestung {4} good idr affectwe 17
(1 oK I not approprate i,
E e
Lontent T
el L4 upige
Rodly lang o
[4 on your o | parh giving positive
feadbock and moking suggestions on how to knprove thelr
1pasch.

Tips

You can read the information in this section along with
students and invite volunteers to share examples of
positive feedback, you could also share examples of
positive feedback, e.g. | think that your monologue
was very interesting. Your fanguage was OK. Your body
language was excellent. Maybe you could try to speak
more slowly so that it is easier to understand the words
that you are saying.

€xtra Activity

You may choose to perform this extra activity if you have
the time to do so. You can also adapt this activity to fit
your students' needs.

In groups or as a class play charades. Encourage students
to act out emotions and/for action verbs. Prepare some
words you can use. Assign the word and have the student
act out for their classmates to guess.

€nvironment

8. Get together in groups of three. You are
going lo improvise a monologue about
one of the topics in activity Discuss these
questions to decide the rules to ploy.

Students should work in groups of

three. Tell them they will improvise

a monologue from one of the topics

in activity 7. Ask them to discuss and

answer the questions to determine

the rules of their game. Monitor and

provide any needed assistance. After

the rules have been determined,
students should take turns to perform
the monologue following the rules of
their group.

9. Complete this table to assess your
classmates’ performances.

While still working with their groups,

students should assess their classmates’

performances. You can go over

the table and clarify any doubts if

necessary.

10. Comment on your classmates’
performances giving positive feedback
and making suggestions on how to
improve their speech.

Allow students some time to give

positive feedback about their

classmates’ performances. Ask them

to give them suggestions on how to

improve their speech.

Unit 5
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Playing "Improvised Monologues”

Session Il!

Tell students that they are very close
to completing this unit's product.

Ask them to read the information
that corresponds to this third session.
Clarify any doubts. Ask students to get
together with their teammates and go
over their list of monologue topics and
situations. Tell them they can add or
remove any topics to create their final
list. Ask them to look at their char of
emotions and feelings to make sure it is
complete. Then, they should decide on
the rules to play their game. They can
look on the previous page to choose
their options and write them down on
their notebooks. Have students draw
a table to assess their teammates’
performances. Tell them they should
decide the aspects that they are going
to evaluate and be prepared to give
feedback always thinking of sharing
ideas that will help their teammates
improve,

Remind students that they will need
this material for the final session, so it
should be put away in a safe place.
Check your Progress

You can direct students' attention to
the Check your Progress box. Read it
along with students or ask a volunteer
to read it aloud and have volunteers
follow the instructions to mark their
progress. Monitor around helping
students clarifying any doubts and
checking on their answers.

o P
Sassion (I u

Thus 15 the thied sessjun ko create your product and you ere almost
firnshed Follow these feps to continue working on it

Get together wilh your tedrminates, Gu ove your list of
monologue topics and situations Add of rermove any topis ta edt
afinal list

Lock at your chart ot emotians and teelings Make wre it
complere.

Now, decde on the tules 1o play your game. Louk at the questins
on the previous page and choose your options, Write them down
n your notebook

Draw a table 1o assess your teammate<’ pertarmrances, Dedaide
which aspects you are going to evaluste end be prepared to give
feedirack. Hemember it £ important te value yo oo teaimates’
strengths #nd to make suggestions to help wmprove their
perfuimanie,

Save your work You wil use i 1n the last Proguct sesuion in this unit.

Reading Time!

Reader's Story — Great Writers Great Monologues

Track 50

Remember that you can read during class or you can ask
students to read as homework and then discuss the story
during class. Read pages 68 to 70 from the Reader’s Book.
Invite them to share anything they might have found
interesting. You can also ask some questions, e.g. What

is Moliere’s speech about? Who is the character that
performs the monologue? Who wrote The Adventures of
Huckleberry Finn? What is The Adventures of Huckleberry
Finn about? What is Huck’s monologue about?
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« Revit

* tesson &

fizad these huo manclogues and write | (Interior) or

O {dramoric) next 1o sadk ons, occording to their typs. Then,
write on the ling what situotion they describe.

Db 1ean 1 el 0 e ke fame  tomel CFall grsat schoo, ‘ !
srtihal avreso e Lwonder Fow Cdooked . ddicok Lnght? Was T

2 Liushuriag? f was v teire [ 2ot mes  cemember mwhat said And hes
o gutte! Sheld | 3peak 4o I tameomiow 71 nesd @ mets ng to iy o
eyl 3T Ut sy L1 ves, BRATE | Aot ant bt g notir Chave a kb

srush e e

e abie [ yan matry me e D hsppiiz eatek

you and v shoppeng to- <lothas alf day lena
ey ithe tear Vil eyer loo pROW o itk e
o camplain if you Take hours qetting o ady
AT tveger et yo o bk day Fodse sy yes. .

s i
i lwave the b

Cheose soms of the words in the box to ansuer the following
ousstions:
Al Aorred

anxions Il

happy disappainted . msure

How do gon th nl e mar tee'c?
How droyou thenk the girl feels?
Tmbet oy
Write your sun version of monelogue A in your notebaok.

Use some of the sentences in the box vrd your own ideos to
what the girl says.

T

Compors your moncloguss in pairs. Take wms parforming it
Uss body longroge to show your emotions. Give your partner
fesdback on his ther performance.

i

4. Compare your monologues in pairs. Take turns performing
it. Use body language to show your emolions. Give your

partner feedback on histher performance.
Form pairs and ask students to compare their

monologues. Then, ask them to take turns to perform it.
Remind them to use body language to convey emotions.
Ask them to give their partner feedback so that they can

improve. Monitor.

Lesson 4

Befare you begin you can explain

to students that they will now put
everything they have learned so farin
the unit into practice.

l‘ :20\.‘,:( d

1. Read these two monologues and write
I (interior} or D (dramatic) next to each
one, according to their type. Then, write
on the line what situation they describe.

You can read the instructions aleng

with students and make sure everyone

understands what needs to be done.

Ask students to complete the activity

individually. Elicit the answers and

check.

2. Choose some of the words in the

box to answer the following questions:
You can have a volunteer read the
instructions aloud. Have students
answer the questions with the words
from the box. Elicit answers from
different volunteers and see who
agrees or who choose a different
feeling.

3. Wite your own version of
monologue A in your notebook. Use
some of the sentences in the box and
your own ideas to paraphraose whot the
girl says.

Students should complete this

activity in their notebooks. Read the

instructions and sentences in the box
along with students and make sure
they understand what needs to be
done. Have students complete the
activity individuatly. Monitor and
provide any needed assistance.

f/ . Un.g (/
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Playing "improvised Monologues"
You can begin this lesson by encouraging
students to share what their favorite
monologue was and why. Have students read
the information that corresponds to this final
step of the product and clarify any doubts. Have
students get together with their teammates
and review their monologue topics, words,
expressions and rules to play their game. Next,
students should play their game. Ask them to
time everyone's participation. Remind them to
be respectful while watching their teammates
perfarmances. They should also assess their
teammates’ participation and give a brief
feedback. Finally, ask them to determine
the areas in which they all can improve and
encourage them to think of ways in which they
can do so.
Remind students to save their written work in
their Portfolios.
Check your Progress
You can direct students' attention to the Check
your Progress box. Read it along with students
or ask a volunteer to read it aloud and have
volunteers foliow the instructions to mark their
progress. Monitor around helping students
clarifying any doubts and checking on their
answers.

Reading Time!

Before you continue with the next unit, ask
students to complete the Grammar Reference
section on page 173 to clarify, reinforce and
review the grammar learned in this unit.

Reader's Story — Great Writers Great Monologues
Track 50

Remember that you can read during class or you
can ask students to read as homework and then
discuss the story during class. To finish this unit’s
reading, read pages 71 to 74 from the Reader’s
Book and encourage students to mention the
monologue they liked the most. You can also
ask some questions, e.g. Who is Griffin? What is
his monologue about? Who is Jane? What is her
monologue about? What is The Ideal Husband
about? Who is Mabel?
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Lat's woftent! Wit o chuch { | neat to sach v of tha odhlsvemants you acomplishad Goss out { ) the
O3 you dn't a<complish ond o3k your teadhes for help.
Now | con

wdentify diffsrent kinds of monclogLes.
plan a monmiogue
resert a monclogue

Gl Ay LONSTCIve fasdonds on ther pet

Durt g the phanning and peforming <+ the Anal produc |
particgoted atnely

uirs bk 1o collaborote unth (deos for topics. vocabwaany ond
switchie Sody longuage [0 convey smokicns

. Fuk more canlident and Ausnt thon of the beginmag of the var
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Lios a voluobke member of the teom

€valuation

You can direct students’ attention to the Evaluation
Instrument on page 87 and explain that this evaluation
is something they have answered individually to
evaluate their performance along the unit. Therefore,
you can invite volunteers to tatk about their results and
encourage them to think of and suggest ideas on how to
improve their work, you can share some examples, e.g.
Work (something that’s difficuft for me) with a classmate
that isn’t having trouble with that. Watch some videos.
Review 10 minutes everyday after school. Elc,

You may also invite students to share the strategies they
came up with.

Assessment

Guide your students to do the
following assessment in class, give
them time to choose their answers
individually.

You can begin by asking students to
tell you what a self-assessment is.
Make sure they understand that the
most important thing in this type of
evaluation is to be honest about how
they are really achieving the goals, so
they can work in the areas their skills
are lacking.

You can then direct students’ attention
to the first part of the assessment

on page 88 and read the instructions
aloud along with students. Read

each sentence aloud and encourage
students to answer honestly. Then,
direct students’ attention to the second
part of the assessment. Read the
instructions along with students and
have volunteers read the emotions. Ask
students to complete this part of the
assessment honestly and individually.
Remind them to complete the sentence
by writing how they feel. Next, direct
their attention to the final section of
the assessment and invite them to think
about ways they could improve the
way they communicate in English, read
the statement and encourage students
to write their own ideas. Finally, you
can encourage some volunteers to

talk about their results if they feel
comfortable doing it or you can also
encourage them to share ideas on how
they can work on the skills they are
lacking. It is important that everyone
understands that their ctassmates’
answers and/or are not a laughing
matter and anyone who is disrespectful
will face consequences.

% Unit 5
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Name

Secondary * Assesment 5

Date

Rubric

SCALES

SCALE 4

SCALE 3

SCALE2

SCALE1

Always recognizes types
of monologues

Always Values the
appropriate type of
body language for a

monologue

Always uses the proper
register when speaking.

Always chooses
adequate words,
expressions, and verbal
language.

Always gives positive
and constructive

feedback.
Scale5=1
Scaled = .75
Scale 3 =.50
Scale2 =.25
Scale1=0

Recognizes
types of
monologues
most of the
time

Value the
appropriate
type of body
language for
a monologue
most of the
time

Uses the
proper
register when
speaking.
most of the
time

Chooses
adequate
words,
expressions,
and verbal
language most
of the time

Gives
positive and
constructive

feedback most
of the time

Recognizes
types of
monologues
some of the
time

Value the
appropriate
type of body
language for
a monologue
some of the
time

Uses the
proper
register when
speaking some
of the time

Chooses
adequate
words,
expressions,
and verbal
language
some of the
time

Gives
positive and
constructive

feedback
some of the
time

Rarely
recognizes

types of
monologues

Rarely
Value the
appropriate
type of body
language for a
monclogue

Rarely uses
the proper
register when
speaking.

Rarely chooses
adequate
words,
expressions,
and verbal
language.

Rarely gives

positive and

constructive
feedback

Never recognizes

types of
monologues

Never Value the
appropriate type
of body language
for a monologue

Never uses the
proper register
when speaking.

Never chooses
adequate words,
expressions, and
verbal language

Never gives

positive and

constructive
feedback

Photocopiable Material
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Motch the: scenes with the wards in the box that describs tham. e
Some moy o with more than one scens.

exeifing

hea.tifol sight

idat 1iate ¢ il gt

entartaining chlabrate viLtoy

sunny day fl gin departed

Work with a partese. Dascribs the scenes to sach othar, Use
soms of the words in the previous activity.

Look of the people In the picture and discuss In pairs how they
fasl, Uss some of the words in the box.

Achievements

» Listen and revise conversations about personal
experiences.

» Understand general sense, main ideas and details.

* Share personal experiences in a conversation.

Lesson 1

Remember that before each Discover section you will find
a triggering question. Ask this question before you begin
working on the book to help students connect with their

previous knowledge and prepare for the topic of

the lesson.

Warm Up

To begin the class you can invite volunteers to share
what they did last summer/last Christmas/iast weekend
or during any other holiday. You may share your own
experiences too.

Fomily and Community
€nvironment

UNIT 6

You Won't Believe It

£
£

wDisco -

1. Match the scenes with the words in the
box that describe them. Some may go
with more than one scene.

You can direct students’ attention

to the pictures and ask them to tell

you what they see. Then, have some

volunteers read the words aloud and
make sure everyone understands their
meaning. Ask them to match the scenes
with the words. Elicit answers from
different students and see if everyone
agrees.

2. Work with a partner. Describe the scenes
to each other. Use some of the words in
the box.

Form pairs. Ask them to take turns

to describe the scenes to each other.

Encourage them to use the words in

the box. Monitor.

3. Look at the people in the pictures and
discuss in pairs how they feel. Use some
of the words in the box.

Now, each pair should discuss how the

people in the pictures feel using the

words in the box. Monitor. You can
invite volunteers to share their ideas
with the rest of the class.




lesson 1
Warm Up

You can form two teams. Have each
team sit in a line. Whisper the same
sentence to the first student of each

team. Then, they have to whisper what Recd the words in the bo ond chack thaic mecning 5
they heard to the person next to them. with & pactner. Then complate the dialags. .
And 50 on. When the message reaches o e

the end of the team, that person must
say the sentence out loud. Many times
the sentence will be a different one!

f ]—hiﬂf’(w

4. Usten to three dialogs and complete the
table.

To complete this activity you can ask

students to listen and complete the

Mark  Helln?

Rob Hi, Mark 1t's kol

Mak  HiL You'rs hackl 5, how was it}

Rob We loved it Such | We
ook The weather was giest, e are
pfanning 1o go agam neat year Why don’t you and Jean
come with us?

Mark  Wa'd like tr, but | don't know, the aifhae Tickst

Sean You didn't go to the fontball match| {
Dad Yeah, | know Arsenal won
Sean Yes, with two amazing goals. 1 shouted
at L was very exatingi Next time
you should conve with iimhiy and me, dad
Ded Surel

Stephame  Hi. Kate. We missed you How wete yaut holidays?

Kate Great. but you war't be‘ieve what happened to Maggie
and ine in New York.

Stephanie What happened?

Kata We left the hotel edrly, but 6n owr way 1o the dirport
we adied the tax) driver 10 «tep a1 a chemrst's becavse

table. Play Track 23 as many times as . e et e s r
you consider appropriate for students torway, Lt e eves o« ot taba i 1

. . tong! And guess what? When we finally arrved, our
to complete the table. Elicit the plane had o aady efo Y

Stephanie Ch, no!

answers and check.

{ . Role-ploy the dialogs in pairs. Pay attention to intonation and
body longuoge to moke them sovad real.

5. Read the words in the box and check

their meaning with a partner. Then wEYoWoE

complete the dialogs.
You can ask volunteers to read the . .
instructions and the words in the €xtra Activity
box aloud. Then, form pairs and ask You may choose to perform this extra activity if you have
students to check the meaning of the the time to do so. You can also adapt this activity to fit
words with a partner and compiete the  your students' needs.
dialogs. Monitor. Finally, you can invite  in groups or pairs you can have students share a trip or
volunteers to take turns to share the journey they enjoyed. Encourage them to mention what
answers with the rest of the class. they did, who they did it with and why they enjoyed it.

6. Role-play the dialogs in pairs. Pay
attention o intonation and bady
language to make them sound real.

Students can continue working with

their partner from the previous

activity. Ask them to role-play the
dialogs making sure to pay attention
to intonation and body language so
that they sound real. Monitor. You
can invite volunteers to role-play the
dialogs for the rest of the class.




Find and circle the words in Britixh English in the diologs that
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11. Work in pairs, role-ploy the new versions of dialogs 1 and

3. You can role-play the British or American version.

Students should continue working with a partner. Ask
them to choose what dialog and what version they will
role-play first. Monitor while they work. You may invite
volunteers to present their role-play to the rest of the

class.

Family and Community
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7. Find and circle the words in British
€nglish in the dialogs that correspond to
the following ones in American €nglish.

You can read the instructions along

with students and then have volunteers

read the words aloud. Make sure
everyone understands what needs to
be done. Ask them to find the words in

British English in the dialogs. Monitor.

You can elicit the answers from

different students and check.

8. Kote is now telling her mom what
happened to her in New York. Discuss
these questions in pairs.

Form pairs. Ask a volunteer to read the

instructions aloud. Clarify any doubts.

Have students discuss the questions.

You can invite volunteers to share what

they've discussed with the rest of

the class.

9. Underline the phrases and

sentences that have a similar meaning to

the ones she used in the previous dialog.
Students can continue to work with
their partner from the previous activity.
Ask students to underline the phrases
and sentences that have a similar
meaning to those in the previous
dialog. Monitor. Elicit answers and
check.

10. Find and circle the words in British
€nglish in the dialogs that correspond to
the following ones in American €nglish.

You can let your students work with

the same partner as in the two previous

activities, or have them switch partners
or ask them to work individually. Read
the instructions along with students
and make sure everyone understands
what needs to be done. Monitor. Write
the words in American English on the
board and have volunteers take turns
to write the answers on the board.

Check and correct as needed.
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You can tell students that this

unit’s product will consist of

producing a dialog to talk about an
autobiographical anecdote. Ask them
if they know what autobiographical
means, if they don‘t, explain it yourself,
e.g. one's own experiences or life
history.

You can ask students to read the
information on page 92 and clarify any
doubts. Have students get together in
teams of three. Ask them to brainstorm
different experiences they've had.
Then, ask them to choose two of their
own experiences and briefly share them
with their teams. Encourage them to
write some keywords so that they are
able to remember which ones they are.
Remind students that they will need
this material for the following sessions,
so it should be put away in a safe place.

Check your Progress

You can direct students' attention to
the Check your Progress box. Read it
along with students or ask a volunteer
to read it aloud and have volunteers
follow the instructions to mark their
progress. Monitor around helping
students clarifying any doubts and
checking on their answers.
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Reading Time!

Reading is a very important language skill. It helps
students improve their English vocabulary, spelling,
grammar and writing. Practicing reading skills makes all
English skills improve. You can have your students read
before class or read during class according to your specific
needs.

Reader's Story — So What Happened Next?

Track 51

During this unit, students will read a fiction story where
kids at a summer camp listen to stories around the
campfire,

Before you begin today’s lesson, read pages 75 to 77 from
the Reader’s Book. Then, encourage students to share
what they understood. You can also ask some questions,
e.g. What is the story about? What are the names of the
characters? Who is telling the story? Who is Cindy? Why
was Emily terrified? You can also invite students to make
predictions, what do you think will happen next?
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3. Work in pairs. Complete the rest of the conversation with the
questions in the box.

Students can continue working with their partner from

the previous activities. Read the instructions along with

students and ask volunteers to read the questions aloud.

Have students complete the activity. Monitor.

4. Listen and check your answers.

Tell students they will now listen to the conversation to
check their answers. Play Track 25 as many times as you
consider necessary. Finally, you can invite volunteers to
take turns to read the conversation aloud.

Glossary

You can have volunteers read the words and definitions
in the glossary aloud and clarify any doubts. If possible,
encourage them to share an example with each word or
you can share an example, e.g. The children were playing
in the backyard./ My mom always cooks sausages on the
grill. iMy brother gave me a ride to school./My grandpa’s
truck broke down.

y__________________________________________- o
l

family and Community
€nvironment

lesson 2

Remember that before each Discover
section you will find a triggering
question. Ask this question before you
begin working on the book to help
students connect with their previous
knowledge and prepare for the topic
of the lesson.

Warm Up

You can form teams and give students
a theme, e.g. birthday party. Write the
letters A-Z on the board. Each team
must write an appropriate word for as
many letters of the alphabet as they
can {all related to the theme). Elicit
the words and see which team came
up with the most correct words, which
came up with the same words, etc.

Y
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1. Look at the picture and discuss: What
type of event is it? Take turns describing
the scene.

You can start by directing students’

attention to the picture and asking

them to describe what they see. Then,
form pairs and ask students to discuss
the type of event it is and to take turns
describing the scene. Monitor.

2. listen to Joe and Stan talking and
answer the questions in pairs.

Students should work in pairs. You

may go over the questions along

with students and clarify any doubts.

Play Track 24. Students answer

the questions. Elicit answers from

volunteers and see if everyone agrees.

— ]



Lesson 2
Warm Up

You can have students work in pairs or
in small groups and encourage them
to write all they remember from last
lesson. All details count. Then, elicit
and see what they remember from the
previous lesson.
sl
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5. Work in pairs. Discuss the purpose

of each of the questions in the box

in activity 3 and match them with the

corresponding ones below.
Students can continue to work with
the same partner or you can form
new pairs. Have students took at the
questions in the box in activity 3. Then,
have volunteers read the sentences in
activity 5. Ask students to match the
guestions to the purpose. Monitor.
Invite volunteers to share what they've
determined and see if everyone agrees.

6. flead these sentences from the first and
second part of the dialog on the previous
page and study the words in italics.

In pairs, analyze how they fink ideas.
Classify them in the table below.

Students should continue working in

pairs. Have them read the sentences

from the dialog focusing on the words
in italics. Ask them to analyze how
these words link ideas and to classify
them in the table below. Monitor.

You can draw a similar table on the

board and have volunteers take turns

to complete it. Check and correct as
needed.

Work in pairs. Discuss the purpose of goch of the questions
in the box in activity 3 aad motch them with the corresponding
ones below.
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Look at the picturss of another bitthday party and describe them
in palrs. Then discuss the following quastions.

Ml you think Tean snd Carol popiyed the party? Why? £ ¥Why nott

7. Look at the pictures of another birthday party and describe
them in pairs. Then discuss the following questions.

Students work in pairs. You can begin by directing their

attention to the pictures and have students say what they

see. Ask them to look at the pictures and describe them.

Next, have them discuss the questions. Monitor. Elicit

opinions from different volunteers.
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Work in pairs. Write o conversation telling o iread about 4 party 8' worh in PQil'S. write a COﬂV@I’SQtiOﬂ
Hre aumstions, vorabutors and coarnctontnth nassr where Carol tells her friend Tina about
the party above in your notebook.
You can include some of the questions,
vocabulary and connectors in the boxes.
Students should continue working in
pairs. Ask students to work with their
partner to write a conversation in their
notebooks where Carol tells her friend
Tina about the party. Remind them
they can use the questions, vocabulary

e L',. and connectors they have learned so
whadd ey ontop et it far. Monitor and provide any needed
e o assistance.

o o g g 1 s osBle to g0 11 b 9. Work with onother pair. Take turns

present actatly to role-play your conversation. Use body
e i fanguage to show different emotions.
hextbie Have each pair get together with

o another pair and ask them to take

g heawly turns to role-play their conversations.
o felt miscrable Remind them to use body language

tarrible storachache

to convey different emotions. Monitor.
You may invite volunteers to role-play
Werk with ancthar pair. Toks turns ta rols-ploy your comversetion. Use body fanguage thEir Conversation for the rESt Of

to show difisrent emotions. the CIaSS

apoloqize
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Students will continue to work on this
unit's product. You can ask them to
silently read the instructions for this
product session and clarify any doubts.
Ask them to get together with their
teammates and take out their sheets
of paper with key words about their
experiences. Have them choose one of
the stories in their column of the chart
and individually write a first draft of
their anecdote. Remind them they can
look back on the previous lesson for
help on ideas, words and expressions
to retell their anecdote. Monitor.

Next, ask them to brainstorm possible
questions for each of the three chosen
stories and write them down. The
questions can have any of the purposes
they have studied so far. Remind them
to check that their questions are correct
and that they serve the purpose they
are supposed to.

Remind students that they will need
this material for the following sessions,
so it should be put away in a safe place.
Check your Progress You can direct
students' attention to the Check your
Progress box. Read it along with
students or ask a volunteer to read it
aloud and have volunteers follow the
instructions to mark their progress.
Monitor around helping students
clarifying any doubts and checking on
their answers.
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Reading Time!

Reader's Story — So What Happened Next?

Track 51

Remember that you can read during class or you can ask
students to read as homework and then discuss the story
during class. Read pages 78 to 81 from the Reader’s Book.
You can invite students to see if their predictions were
correct. Encourage them to share what they understood.
You can also ask some questions, e.g. What did Emily
discover? How did Emily and Cindy solve their problem?
What happened to Jake?
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3. listen again and ansuser the questions with the specific
details Jennifer mentions. Check your answers in pairs.
You can play Track 26 as many times as you consider
necessary for your students to complete this activity.
Then, form pairs and ask students to compare their
answers. You may elicit answers from volunteers.

4, Discuss in pairs.

Students should continue working in pairs. Go over the
questions along with students. Ask them to discuss the
questions in pairs. You can invite volunteers to share their
opinions with the rest of the class and see who agrees
and who disagrees.

Family and Community
€nvironment

Lesson 3

Remember that before each Discover
section you will find a triggering
question. Ask this question before you
begin working on the book to help
students connect with their previous
knowledge and prepare for the topic
of the lesson.

Warm Up

You can practice asking questions by
sitting students in a circle. You start

by saying the name of a student and
asking a question. The student that
was asked the question doesn’t answer
the question; instead, he or she says
the name of another student and asks
another guestion. Students continue
asking each other questions. A student
is out of the game if he or she can't
come up with a question in five
seconds. You can continue until only
one student is left.

i M
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1. Look at the pictures and discuss the
following questions in pairs.
You can begin by directing students’
attention to the pictures and asking
them to describe what they see. Then,
form pairs and ask them to discuss the
questions. You may invite volunteers
to share their ideas with the rest of the
class.

2. listen to the conversation and

complete the main ideas below.
Tell students to pay attention and
complete the main ideas. Play Track
26 as many times as you consider
necessary.




lesson 3
Warm Up

You can write three sentences about
yourself. Two of them should be true
and one false, e.g. | used to work at

a restaurant. | can ride a unicycle. My
favorite food is tacos. Form pairs or
small groups and invite students to
discuss which sentence they think is
the lie. Ask each pair to tell you which
one they think is untrue and have them
explain why. Reveal your answer.

- i oAl
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5. Work in pairs. Study these poirs of

sentences and answer the questions.
Form pairs. You can go over the
questions along with students or you
can ask them to do this with their
partners, Have them answer the
guestions. Moniter and provide any
needed assistance. Elicit answers from
volunteers so you can check and correct
as needed.

6. Work in pairs. Think of a funny or
scary event that happened to either of
you and follow the steps below.
Students should continue working in
pairs. Read the instructions along with
students. Go over each step along
with students and clarify any doubts.
Make sure everyone understands
what needs to be done. Monitor and
provide any needed assistance. Remind
students they can use a dictionary if
they need to and they can always look
on previous lessons for ideas on words,
questions, etc.
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LWork in poirs. Study these pairs of sentences and anruuer the
quations.
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Take turns for o student of soch pair to role-ploy the stores. lise
the [nforaodinn in your nolebook and when listening to the stery
use the questions you wioks in activity 7.

Shore the story you ond your portnar wrote, with another pow of
studmnty.

€xtra Activity

You may choose to perform this extra activity if you have
the time to do so. You can also adapt this activity to fit
your students' needs.

In groups or pairs you can have students discuss what the
best experience in their life is and then, mention who
they would like to experience something similar (it can be
anyone, family member, classmate, friend, etc.) and why.

Family and Community
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lesson 3

1. Get together with another pair.
€xchonge books. Think of questions
you could ask about the story your
classmates wrote, they can be to get
more information or to check you
understood correctly. Write them down.
Have each pair get together with
another pair and ask them to exchange
their books. Then, they should come up
with questions to ask their classmates
about their story. Have them write
them down. Provide any needed
assistance.

8. Take turns for a student of each pair to
role-play the stories. Use the information
in your notebook and when listening to
the story use the questions you wrote in
activity 7.

Students should work in pairs and

take turns to role-play the stories they

wrote. They should use the information

they wrote and while listening to the
story they should use the questions
they wrote in activity 7. Monitor. You
may also invite pairs to perform for the
rest of the class.

9. Share the story you and your partner

wrote with another pair of students.
Each pair should get together with
another pair and share their stories.
Monitor.
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Ask them to read the information that e o e e oy
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with their teammates and take out
their sheets of paper with notes on
their personal experiences and the

list of questions. Ask students to work
individual and write the final version of
their story on their notebooks starting
by the main ideas in the main order
and then add details and information
about the place, time, feelings and

the way that events happened. Then,
students should exchange their stories
with their teammates. Ask them to
read their teammates stories and think
of questions they could ask to clarify
the meaning of something, to get
more information or to make sure they

Sliirafp e T
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understood correctly. Have them write
a set of questions for each story in their

notebooks. Monitor and provide any . I
needed assistance. ﬂcndmg Time!

Remind students that‘they WI!| need . Reader's Story — So What Happened Next?
this material for the final session, so it Track 51

should be put away in a safe place.
Check your Progress

You can direct students' attention to
the Check your Progress box. Read it
along with students or ask a volunteer
to read it aloud and have volunteers
follow the instructions to mark their
progress. Monitor around helping
students clarifying any doubts and
checking on their answers.

During this unit, students will read small paragraphs of
different monologues written by great writers.

Before you begin today’s lesson, read pages 82 to 85
from the Reader's Book. Then, encourage students to
share what they understood. You can also ask some
questions, e.g. Who is Mark? What did Jake hear? What
was Jake’s story about? You can also invite them to
make predictions about the text, what do you think will
happen next?
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1. Write some activities you did last
weekend on these diary poges.
You can ask a volunteer to read the
instructions aloud. Make sure everyone
understands what needs to be done.
Ask students to complete the activity
individually. Monitor and provide any
needed assistance.

2. Work in pairs. Take turns telling your
partner whot you did during the
weekend. Rsk your portner questions to
get more information and details about
the activities to confirm you understood
correctly.

Form pairs and ask students to take

turns to tell their partners what they

did during the weekend. Remind

them to ask questions to get more

information and details about

the activities to confirm that they

understood correctly. Monitor. You

can invite volunteers to share their
experiences with the rest of the class.

3. Work with a partner. Think of a recent
event you attended, a birthday party,
a trip or something you really enjoyed.
Make notes about the atmosphere, food,
drink, music, friends, things you liked,
etc.
You can have students continue
working with the same partner or
you can ask them to work with a new
partner. Read the instructions along
with students. Make sure everyone
understands what needs to be done.
Monitor and set a time limit for this
activity according to your needs. Invite
volunteers to share their notes with the
rest of the class.
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You can begin this session by inviting students to
share what they think were the most interesting

experiences they read about or listened

during this unit. You can have students read
the information on page 102 and clarify any
doubts. Have students get together with their
teammates. Ask them to review their anecdote.
Then, they should take turns to tell it to their
teammates. Remind them that their teammates
will ask them some questions and they have

to answer them. Once students have shared
their stories within their group, they should
join another group and share their stories

and answer any questions their classmates
might have once more. Monitor and provide
any needed assistance. Remind students to be
respectful and listen to their classmates.
Remind students to save their written work in
their Portfolios.

Check your Progress

You can direct students’ attention to the Check
your Progress box. Read it along with students
or ask a volunteer to read it aloud and have
volunteers follow the instructions to mark their
progress. Monitor around helping students
clarifying any doubts and checking on their
answers.
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Reading Time!

Before you continue with the next unit, ask
students to complete the Grammar Reference
section on page 174 to clarify, reinforce and
review the grammar learned in this unit.

Reader's Story — So What Happened Next?

Track 51

Remember that you can read during class or
you can ask students to read as homework
and then discuss the story during class. Read
pages 86 to 88 from the Reader’s Book.

Then, encourage students to share what they
understood. You can also ask some questions,
e.g. Who tells the story about her aunt and a
friend? Where did the aunt and her friend go
on vacation? What happened to them? What
did Laura’s aunt do the morning after? Does
Jake like campfire night?
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€valuation

You can direct students’ attention to the Evaluation
Instrument in page 103 and explain that this evaluation
is something they have answered individually to
evaluate their performance along the unit. Therefore,
you can invite volunteers to talk about their results and
encourage them to think of and suggest ideas on how to
improve their work, you can share some examples, e.g.
Work (something that’s difficult for me) with a classmate
that isn't having trouble with that. Watch some videos.
Review 10 minutes everyday after school, etc.

You may aiso invite students to share the strategies they
came up with.

Assessment

Guide your students to do the
following assessment in class, give
them time to choose their answers
individually.

You can begin by asking students to
tell you what a self-assessment is.
Make sure they understand that the
most important thing in this type of
evaluation is to be honest about how
they are really achieving the goals, so
they can work in the areas their skills
are lacking.

You can then direct students’ attention
to the first part of the assessment on
page 104 and read the instructions
aloud along with students. Read

each sentence aloud and encourage
students to answer honestly. Then,
direct students’ attention to the second
part of the assessment. Read the
instructions along with students and
have volunteers read the emotions. Ask
students to complete this part of the
assessment honestly and individually.
Remind them to complete the sentence
by writing how they feel. Next, direct
their attention to the final section of
the assessment and invite them to think
about ways they could improve the
way they communicate in English, read
the statement and encourage students
to write their own ideas. Finally, you
can encourage some volunteers to

talk about their results if they feel
comfortable doing it or you can also
encourage them to share ideas on how
they can work on the skills they are
lacking. It is important that everyone
understands that their classmates’
answers and/or are not a laughing
matter and anyone who is disrespectful
will face consequences.
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Name
Dote

Observation Guide

n Praw a (/) on the square to mark a student’s strength. Draw an (/) to indicate
that the student is improving. Drow a (X) to indicate a student’s weakness.

Understands the effect of non-verbal language.

Detects the differences between expressions and words used in British and American English.
Understands general sense, main ideas, and details.

Asks questions to get more information about a personat experience.

Always chooses adequate words, expressions, and verbat language.

Shares personal experiences in a conversation.

Photocopiable Material
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Achicvements

» Select and revise materials

* Read and understand information
s Write information

s Edit texts

Lesson 1

Remember that before each Discover section you will find
a triggering question. Ask this question before you begin
working on the book to help students connect with their
previous knowledge and prepare for the topic of the
lesson.

Warm Up

To begin the class you can ask students to work
individually, in pairs or small groups and use a dictionary
to find and write down an appropriate adjective that
begins with each letter of their first name (if their name
is too long they can use their nickname or shorten their
name). For example: Cute Adventurous Relaxed Likable
Affectionate. Adapt the activity as needed.

Academic and €ducational
Envirgament

UNIT 7

How Does it Work?

eDisco

1. Read about three simple machines and
answer the questions in pairs.
You can complete this activity by
asking students if they can share
examples of simple machines. Accept
all contributions of names of simple
machines even if they do so in their
mother tongue: tell them that they will
learn the names and more information
about them in English. Explain to
students that these are simple machines
and that they will learn more about
them. You can have volunteers take
turns to read aloud or ask students to
read individually. Encourage students
to mark or write down any words they
do not understand and, when you're
done reading, go over these words and
clarify their meaning. Then, form pairs
and go over the questions along with
students. Ask students to answer the
questions with their partners. Monitor.
Elicit answers from volunteers. Check
and correct as needed.

2. Match the pictures with the machines
mentioned in the text in Activity 2.

You can direct students’ attention to

the infographic and encourage them to

describe what they see. Then, you can

either ask them to silently read the text

or have volunteers take turns to read

it aloud. Next, ask students to choose

the correct option. Elicit answers. Check

and correct as needed.

f[ Unit 7
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Lesson 1

worm UP fA{Thfr* 11 Look ot this ifographic, read the text, and underine the comect
. - options.
YOU Can pr9pa re Some pICtU res Of' A lewer taduces the amount of foree needed to move an object nr [ift
. . & load, A lever increases the distance through which the force acts,
flashcafds beforeha nd Wlth Images This means that, the claser the fulrrum of the lever i3 ta the load, the
less effort 5 requiwed 10 I the load, Consequently, the distance over
of useful Voca bulary' e.g- Iever' Wheel which you must apply the force increases. Levers neithen sicedse ror

decrease the amount of Total #ffort necessary They make the waork
easier because they spread out the eHort over & longer distance.

and axle, wedge, screw, fulcrum, etc.
Form pairs or small groups and ask
students to write down the words they
remember. Elicit the vocabulary and

Load Efort

l

. Effort Ar=:
name each image.

A Hesistarce Arm
- » The text 15 orgamzed ma

( compare and - dhwonolegreal cause and eHact

| i _ contrast eider pattern
~ l I \’_ bl J The arraws in the intographic thow
- ) the pamas of the direction of the
the party of the the forces wnsequences of
lever applying the two
furces

The purpase af the text and the infagraphic 1s

ta [stthe uses a to #xplam how 10 eXpidin an

lever has & lever works experiment with
a lever

3. Look at this infographic, read the text
and underline the correct option.
You can direct students’ attention to
the infographic and encourage them
to describe what they see. Then, you
can either ask them to silently read
the text of have volunteers take turns
to read it aloud. You may do the same
with the questions. Next, ask students
to underline the correct option. Elicit
answers. Check and correct as needed.

The text wid the witographic see fur
#Nyone interested students ot phyucs

In knowing how things work sl chuldren

2] Meod the Mat ond kbl the pictures with woch typs of lever.

All levers are one of three types, called classes. The class of a lever
depends on the relative positien of the load, effort and fulorum.
A first -class laver has the load and effort on opposite sides of the
B~ fulorum,
A second -class Jever has the load and the effort on the same side of
the fulcrum, with the load nearer the fularum, The resistance arm is
smaller than the effort arm.
A third -class lever has the fulerum at one end. the effortin the
middle, and the load 15 at the other end The effort arm i smaller
than the resistance arm._

o i3 Work in pairs. Look ot the pictures again and identily the
fulerum, lood and sffort in #ach lever

4. Read the text and lobel the pictures with
each type of lever.

You can have students silently read the
text or choose volunteers to read it
aloud. Once you've read the text, ask
students to label the pictures with each
type of lever. Monitor and provide any
needed assistance. Elicit answers from
volunteers and check.

5. Work in pairs. Look at the pictures again
and identify the fulcrum, load and effort
in each lever.

You can now tell students you will

continue examining the levers. Ask

a volunteer to read the instructions

aloud. Make sure everyone understands

what needs to be done. Ask students

to work with a partner and identify

these parts. You can check by eliciting
answers or by having volunteers draw
and mark where these elements are
located.
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{7 Read and lisen. Then lobel the infographic of the two-uhes! &
pulley with the words in ltalics in the text.

A pulley 15 & wheel vwer which you lool & rope to make it easer to Iift
things: pulling down on one end of the rope creates #n upward pull at
the other end The load 1s the werght of an object and the #ffort the
ampunt of force required to It or move the nhjpect.

When you [Tt a load, with a sngle puliey, yau pull the rope the same
distance ay Tiv foad s 1 TTed. A tavo-whesi pulley reduces the efort to
11f1 the wpie load 1n bt But you reed to pull the roge twice as far as
ngle pulleys A yol ncraase the number of pulleys, the bess affort
you require liftmg a inad

Bath, Jevers and pulleys, work under the same prncple they magr fy
{urwes, but enly f you use that efiort over a longer distance, for
axample, 1 you want 1 i1 sameons tour times heavier than you ©n a
seesaw, you need to st four tmes fuither away from the fulcrum then
the persan &5,

Fulleys and levers are the basis for modern machines, from water
wheels to ynternal (o nbustion eng.nes everything uses the principle
wftranstarquing weight into distance

i é

§

td feod tha text again and answer the questions.
What do we ue a pulley for?

g

What advontage does a two-wheal pullsy have over a single
palleyT

How dues Twork?

What machines does the text compare?
Why are they alke?

What de: you have ta do 1o I1ft a person that 1s four himes heavear
than you on a seesaw?

What s the princple of both machrnes?

1> Work in pairs. Take turns sxpiotring how o pelley works.

€xtra Activity

You may choose to perform this extra activity if you have
the time to do so. You can also adapt this activity to fit
your students' needs.

This can be an assignment that you can follow up. In
groups, encourage students to choose simple machine.
Ask them to gather materials and bring them to class.
They have to demonstrate the work of a simple machine
during class. Make sure they choose something they will
be able to recreate in the classroom setting.

Llesson 1

6. Read ond listen. Then label the
infographic of the two-wheel pulley with
the words in italics in the text.

You can begin by directing students’

attention to the pictures and

encouraging them to describe what
they see. Before they begin, encourage
students to identify the words in italics.

You can have volunteers read them

aloud. Make sure everyone understands

these are the words they need to use
to label the infographic. Then, you

can play Track 27 as many times as you

consider necessary for your students

to be able to complete the activity.

To check, you could have volunteers

take turns to read the text aloud, ask

them to stop when they find words in
italics and have volunteers point at the
location of that element. Correct as
needed.

7. Read the text again and answer the
questions.
You can go over the questions along
with students. Make sure everyone
understands what they mean. Ask
students to read the text again as
many times as necessary so that they
can answer the questions. Monitor
and provide any needed assistance.
To check, ask each question and elicit
answers, see if everyone agrees.

8. Work in pairs. Take turns explaining how
a pulley works.
Form pairs. Ask students to think about
what they've learned about puileys and
take turns to explain to their partner
how a pulley works. Model an example
with a student if needed. Monitor and
provide any needed assistance. invite
volunteers to explain how a pulley
works to the rest of the class. Praise
students' effort.

j’j Unit 7 /
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Lesson 1

.
Make an infographic

Session |

You can tell students that this unit's
product will consist of producing an
infographic about how a machine
works similar to those that have been
presented and wiil be presented in this
unit. You can ask students to read the
information on page 108 and clarify
any doubts. Form teams of five. Ask
them to brainstorm different machines
and make a list. Have students discuss
the sources where they could find
information ahout the way the
machine works. Students can consult
books or encyclopedias. If available,
you could also tell them they can look
for information on the Internet. Tell
them to research the machine they
chose as and keep the information they
consider more useful.

Remind students that they will need
this material for the following sessions,
so it should be put away in a safe place.
Check your Progress You can direct
students' attention to the Check your
Progress box. Read it along with
students or ask a volunteer to read it
aloud and have volunteers follow the
instructions to mark their progress.
Monitor around helping students
clarifying any doubts and checking on
their answers.

Reading Time!

Reading is a very important language
skill. it helps students improve their
English vocabulary, spelling, grammar
and writing. Practicing reading skills
makes all English skills improve. You
can have your students read before
class or read during class according to
your specific needs.
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Reader 's Fact — The Science Behind Modern Machines

Track 52

During this unit, students will read facts about how
different modern machines work. This will allow them

to expand their vocabulary and they might discover
interesting information about how machines work!
Befare you begin today's lesson, read pages 89 to 91 from
the Reader’s Book. Then, encourage students to share
what they understood. You can also ask some questions,
e.g. What is the energy used by a machine to operate
called? How is work measured? What is a steam turbine?
What is it for? How do they work?, etc.
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Lesson 2

Remember that before each Discover section you will find
a triggering question. Ask this question before you begin
working on the book to help students connect with their

previous knowledge and prepare for the topic of the

lesson.

Warm Up

You can invite students to work in small groups and
discuss if they know what the USA and the UK are

(countries). And if they know anything else about those

countries, e.g. the food they eat, the weather, what

language they speak, what they are famous for, music

bands, movies, actors, actresses, etc. Encourage them
to think if they know any information about these
countries.. Then, elicit what each group discussed.

I Academic and €ducational I
Environment
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1. Lock at the pictures and discuss what
machine these parts belong to.

You can have students work in pairs or
groups. Direct their attention to the
pictures. Encourage them to discuss
what machine the parts belong to with
their partner or group. Monitor. Elicit
ideas from volunteers. Accept all ideas.

2. Discuss in pairs. Why is gasoline needed
to make on engine powered vehide
work?

Students should discuss the question in

pairs. Make sure everyone understands

what the question means. Monitor. You
can elicit answers from volunteers and
see if everyone agrees.

3. Read and listen to check your ideas,
and then answer the questions in pairs.
Tell students you will play a recording
and they have to listen and read
along. Play Track 28 as many times as
you consider appropriate. Encourage
students to check and mention if the
ideas they previously discussed where
correct. Then, working with a partner,
ask them to answer the questions.
Go over the questions before they
begin working on them and clarify
any doubts if necessary. Monitor. Elicit
answers from volunteers and check.
Correct as needed.

g




lesson 2

wqrm UP ?‘)Thmkn T Work in pairs. Aind and writk words from the text in activity 3

that mean the sams as the following ones.

You can invite students to work in pairs
or small groups and encourage them to
think of machines/ vehicles that require
an engine to work and have each pair

change {v)
combrmes {v)

combimation (n}

A . generates (v}
or group share their ideas with the rest Tesg makes )
Of the C|aSS. connected (ady}

spinnIig moverent ()

.2 Rsod thess sentencss from the text in activity 3 ond writs MI
{main idea) or 5D (supporting datoil) next to each one.
Gasoline 15 sgrited, and  mixes with air [ |
Gasoline has molecuies, when it mrxes with air
1t makes ore melecules ot gasaline become

4. Work in pairs. Find and write words from mary molecules | |

the text in octiv;t\l 3 that mean the same {2 Motch the main ideas with the supporting details batow.

as the fellowing ones. Moin idsas
Have students work in pairs. You can A litor car engine o an Internal Combustion Engire (261 | ]
go over the words they need to find e oo et (1
before they begin working. Point It energy canverts mto arotary motion. | |
out the letter(s) in parentheses, see if Supporting deiails
students can tell you what the letter o This press.te Causes the pritens atauhed to d tankshaft ko move
stands for, if not, explain. Remind :pr:f:::mw burms guseline
students that it is very important and At el OF hi the axle s the wheels that make the car
useful to look for the word with the d. It spens & valve 1o get inside the chamber.

same function so that it is easier for
them to find the words that mean the
same. Ask students to read the text in
activity 3 and complete the activity.

Monitor. Write the words on the board
and have volunteers write the synonym
to check answers.

6. Match the main ideas with the supporting details below.

If necessary, reread the information in the tips box. Ask
students to complete the activity. Monitor. You can have
students compare their answers with a partner before
you elciit from volunteers and check.

5. Read these sentences from the text in
activity 3 and write Ml {main idea} or
SD (supporting detail) next to each one.

You can have volunteers read the

instructions and the sentences aloud.

Have another volunteer read the

information in the Tips box. Make sure

everyone understands what needs to
be done. Ask students to label the
sentences. Elicit answers and see if
everyone agrees. Correct as needed.
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is Work in poirs. Complete the second sentencs in sach poir 5o that
it maans the same os the firt one.

Gusolire has motecules, when it mixes with st makes one
malecule of gasoline to become many molecules, Lascline
molecules multiply when

This mixture opens a valve to get inside the chaber When the
valve opens

As the gas expends. 1 creates hest and prescure Heat and pressure
are the resuft

The eneray 15 tansfer+d and (arverted nto a rotary motion
thrmgh the crankshaft and axle. The oankshatt and ace transfer
and convert

T Wowk in paies. Bewrite the text in octiviey 3 in your own words,
Follow the instructions.

Identifty the main reas and paraphrase them using syronyms #fid
changing the sentenc struciure.

Add the supporting detalls you consider inpartant
Chack spaling, language and phprtuation

Campare yaur teat with that o snother parr Gve and provde
Feedback, making suggestions to imprave it

Lesson 2

7. Work in pairs. Complete the second
sentence in eqach pair so that it means
the same as the first one.

You can go over the instructions along

with students. Make sure you read

the example and clarify any doubts

before you ask students to begin
working. Form pairs. Have students
complete the activity. Monitor and
provide any needed assistance. You can
have volunteers write their answers

on the board so everyone can see and

compare them with their own. Correct
as needed.

8. Work in pairs. Rewrite the text
in activity 3 in your own words. Follow
the instructions.
You can go over all the instructions
along with students. Make sure
everyone understands them. Tell them
they must make sure they follow all the
instructions. Ask students to work in
pairs. Monitor while they work. Have
different volunteers read their work
aloud for the rest of the class..

% Unit 7
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Make an infographic
Session 1l

You can tell students you will now
continue to work on their product. You
can ask them to read the information
on page 112 and clarify any doubts.
Ask students to get together with
their teammates and take out

the information they individually
researched so that they can exchange
it and decide on what information
they are going to use and what is
going to be discarded. Ask students to
paraphrase the information they chose
to produce sentences that explain, in
their own words, how the machine
works. Remind them to use the skills
they have been practicing during this
unit. They can use a dictionary if they
need to. Monitor and provide any
needed assistance.

Remind students that they will need
this materiai for the following sessions,
so it should be put away in their
portfolios.

Check your Progress

You can direct students' attention to
the Check your Progress box. Read it
along with students or ask a volunteer
to read it aloud and have volunteers
follow the instructions to mark their
progress. Monitor around heiping
students clarifying any doubts and
checking on their answers

[aie's ?

Seesien

et traggeThan we Py o Todn Bates and ta<e ut tre nfarnation
o i retnarched Ihdivd.aally 0 Sesaor 1

Facnange mbormat un v ith your teerimates and dec de which
Gy AR SN Ly Lse & i decard the rest

araphrase the nfarmstion you -hoss to prodice a sequence of
staberents reladed 4o b= o the madhne works in gour onn sords.
Femeniper bo se spannyins thange trom actiwe to posve vl e
and vice veta the sertooe structar and v et psuble,
sl Ty sorine enes s ©0 ke 1L ey S Waderstana for your
Ciassimates L a g nety T he £ o,

rein Ler T osave your ok ¥ u el s et Sl 0 by g Prout
sl

Reading Time!

Reader s Fact — The Science Behind Modern Machines

Track 52

Remember that you can read during class or you can ask
students to read as homework and then discuss the story
during class. Read pages 92 to 95 from the Reader's Book.
Then, encourage students to share what they understood
or the machine they liked the most and why. You can also
ask some questions, e.g. What are examples of appliances
that generate heat? How do they work? How does a hair
dryer work? What are examples of appliances that make
things cold? How do refrigerators work? Who invented
the washing machine? When was the washing machine
invented? How does it work?
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Work in gairs, look ot the picture and toke
turns identifying the ports of the enging ond

EDiscc

describing briefly what you remembaer from
Lesson 2.

Reod ond listen to an sxplanation of the cycls
in an interna! combustion engine and fobel o
the picture with the words in tha box. E

The engine works i four stages or strokes A ke g
the movement of the piston brtween the battam and
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Second stage The ntake valve rlases, and the iston
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nuxtare. This n called the car pression stroke

ihitd stage A spark tram the spark plug igrites the
mixture causing it te bure explosvely This s called the
Suwer stroke,

lourth stage As the prstan begine its sevand upnvarg
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Lesson 3

Remember that before each Discover section you will find
a triggering question. Ask this question before you begin
working on the book to help students connect with their
previous knowledge and prepare for the topic of the
lesson.

Warm Up

You can have students work in small groups and give them
three to five minutes to briefly write down how a machine
of their choice works using their own words. Then, have
each group explain how the machine works to the rest

of the class.

l RAcademic and Educational I
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1. Work in pairs. Look at the picture and
take turns identifying the parts of the
engine and describing briefly what you
remember from Lesson 2.
You can start this activity by directing
students’ attention to the picture and
encouraging them to describe what
they see. Then, have them work in
pairs. Ask them to take turns identifying
the parts of the engine and describing
everything they remember from Lesson
2. Monitor and make sure everyone
is speaking in English. You can invite
volunteers to share what they've
discussed with the rest of the class.

2. Read and listen to an explanction of the
cycle in an internal combustion engine
and label the picture with the words in
the box.

You can read the instructions along

with students. Go over the words

in the box and make sure everyone

knows what needs to be done. Play

Track 29 as many times as you consider

necessary and ask them to silently read

along as they learn about the cycle of
an internal combustion engine and
label the picture with the words in the
box. Monitor and provide any needed
assistance. Elicit answers and check.

Glossary

You can have volunteers read the words
and definitions in the glossary aloud
and clarify any doubts. If possible,
encourage them to share an example
with each word or you can share an
example, e.g. You can measure the
average kinetic energy of alf the
particles in a system./l pump water from
the well every morning./The flood made
raised the water levels.

f




Lesson 3
Warm Up

You can have students work in pairs to
come up with all the types of machines
to generate electricity they might
know. They can use their dictionaries
to find out what they are called in
English, e.g. nuclear fission, thermal
power, solar power, wind turbines,
hydroelectric reservoirs, etc.

A
DNk,

3. Maitch the words on the left with their
synonyms on the right.
You can ask a volunteer to read the
instructions aloud. Ask students to
complete the activity. Monitor. You
can write the words on the left on the
board and have volunteers write the
synonym next to each word to check.
Correct as needed.

L

4. Work in pairs. Rewrite the four-stroke
cycle in your own words. You can
use some of the synonyms above to
paraphrase and change the sentence
structure as in the example below.
Students should work in pairs. Ask
them to rewrite sentences to explain
using their own words how the four-
stroke cycle words. Tell them they
can use some of the synonyms to
paraphrase and they can also change
sentence structure. Direct their
attention to the example and make
sure everyone understands what needs
to be done. Monitor and provide any
needed assistance.

gl

.. Motch the words on the left with thair synonpms on te right.

st
=== burns

cxpel

ga down

lovear

e ttitng something mto
maoves on an upward stroke
close

gnites $1afts qomg Lp agan

burn explosively allow something te go into
goes up

© T expiodes

Beging ity second upward stroke

push aut

51 Work in pairs. Rewirite the Four-stroks cyce I yoor oun words.
You can use some of the synonyms obove 1o paraphtase and
change the sentence structure os in the exompls below,

The pistoh moves on an upward stroke compressing the fuel ar
nnature.

The fusl-air tombination 18 compressed when the piston goes ug

1] Recd this addiional information thot sxponds the ideas ln the
text in octivity 2 and decide which you would Kk to add ko your
text above. Then write o Ane] version ln your notsbook.

An internal combustion arngine transforms the thermal energy of the
but ning ar-fuel combmation into mschamoad energy.

It ts cailed four strokes because it Takes & strokes for the prston to
execule a compate combuslion cyche

This <ompression maces st combust with greater farce thanf it
were unrompressad.

As the tuel burns it expands and drives the puston downwards

Atter this, the cycle begins all over again

Thume four stages turn the cenksheft twre. A cycle gets complsted
orxe the four strokes took place

5. Read this additional information that expands the ideas in
the text in activity 2 and decide which you would like to add

to your text above. Then write a final version.
Ask volunteers to read the instructions and the
information aloud. Make sure they understand what
needs to be done. Remind students to be mindful of
grammar, spelling and punctuation while writing their

final version. Monitor and provide any needed assistance.



i} Work with another pair. Shore your texts. Make aay cormactions
you think are necessary and then:

X Prov de yolr ¢lassimates with feednack, thet 15, make suagestions

il on Wy the text could be Impraved, for esaniple, by adding,

‘ shanging or teee owing infarmation. Furhange paints of view and
e reasors for the changes you suggest

Write a tinal versinn of your text i- your notebook, taking into
account some or afl of the suggeshions made by vour classmates

&

Work in gairs. Add some of the main ideas and sxplonations in
your text in note form in the spaces provided bslow to reats ar
infographkc.

-y

1 Work in small groups. Share your infographics and take tums
exphaining how an internal combustion engine works.

< P w1

Extra Activity

You may choose to perform this extra activity if you have
the time to do s0. You can ailso adapt this activity to fit
your students' needs.

In groups or pairs you can have students think that the
engine was never invented. What do they think we
would use on vehicles? Would there be vehides if there
were no engines as we know them? Why? Invite them to
share their ideas with the rest of the class.

I Academic and €ducational I
Environment

lesson 3

6. Work with another pair. Share your
texts. Make any corrections you think
are necessary and then:

You can read the instructions along

with students. Have each pair get

together with another pair and share
their text. Ask them to make any
corrections they consider necessary and
then give feedback to their classmates
so that each pair can write a final
version of their text in their notebooks
taking into account the suggestions
made by their classmates. Monitor.

7. Work in pairs. Add some of the main
ideas in your text in note form in the
spaces provided below to create an
infographic.

You can ask a volunteer to read the

instructions aloud. Ask them to add

some of the main ideas as notes in
the spaces provided under this activity
in note form. Provide any needed
assistance. You can even model some
examples if necessary.

8. Work in small groups.
Share your infographics and take turns
explaining how an internal combustion
engine works.
Form small groups. Ask students to
share their infographics and take turns
explaining how an internal combustion
engine works using their notes. You
can invite volunteers to share their
explanation with the rest of the class.




lesson 3
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Make an infographic

Session l|

You can tell students that you will
now continue to work on their
product. You may ask them to read
the information on page 116 and
clarify any doubts. Then, have them
get together with their teammates and
take out their texts from the previous
session. Encourage them to check their
information and adjust it as necessary.
Next, they should underline the main
ideas that they are going to include in
their infographic. Students should also
choose appropriate graphic resources
to show how the machine works.

Ask themn to draw the pictures and
diagrams and labe! the parts of the
machine. Tell them to add notes as they
did in this lesson. Monitor and provide
any needed assistance.

Remind students that they will need
this material for the final session, so it
should be put away in their portfolios.
Check your Progress

You can direct students' attention to
the Check your Progress box. Read it
along with students or ask a volunteer
to read it aloud and have volunteers
follow the instructions to mark their
progress. Monitor around helping
students clarifying any doubts and
checking on their answers

QCrc:f
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Get Lunsther v #7 yo .1 teanmates and Gass n " *re texl ¥ )
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pen by of the machirs datd nates as 117 $his lessan uung
the man doet 1 ysan Text 3o shay  1Lath re works
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Reading Time!

Reader 's Foct — The Science Behind Modern Machines

Track 52

Remember that you can read during class or you can ask
students to read as homework and then discuss the story
during class. Read pages 96 to 99 from the Reader's Book.
Then, encourage students to share what they understood
and/or if there is something they already knew. You can
also ask some questions, e.g. What is optical fiber? How
does it work? What parts can you remember? What is a
thermometer? How does it work? Who invented it? What
does Celsius mean? What is a stethoscope? How does it
work? Who uses stethoscopes?
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Read how a hot air balloon works and compiete the sentences
balow to poraphrass the ones in fafics in the text. Then,
COMPars Your seotences in pairs.

Pl

by

TR R TR G

Ahot air balloan ik made of a balloon shaped envelope that fills with
hot ai

When yau haat the aninsige A halioon, the me erules move faste
and spread farther apart (1) That means there are fewer mole:ules
misrde the balloon oty fignted than the ar cuts.de and of s abie to
fiy 1) To keep the melecules far apart propanc burness kecp the arr
kot ay the Balfonn nses (3} Propane o kept o comuressed hawd form
i eyhinders pasioned e batfoan wacker Basket fhe intake bowe
draws the quid out 2* the eylinders, The prapane passes througk
the hoses and gats Lo the stesl bules tatcuver the b e Woen the
burner 1 started the flame burnt and heats the tubing acound ot (4
When the Tubing became, bot, i heats the propano going through b
and changes it from 3 iqond b a gas A ballaon s stearad 11 the
wind Yoo haen to moys the ballaon up and o s It and rght
Wh B yoU #anl 16 46 df YOL Prorice i re heat @ #n gl yant so
56 down ynu release b ot u-

Thw balicon can 1 Ltase
[ EENEI
ine purpnse uf the burners 1o

S e
Lyl nders | rated sn te vocker hatket conta

Ihe iq 1 propane harges i1~ gas when
" Ly . [ -l .

Ir perirs, [ebel the parts of the het oir balloon and add soms
noles to the infogrophic to sxpioin how it works.

Glossary

You can have volunteers read the words and definitions
in the glossary aloud and clarify any doubts. If possible,
encourage them to share an example with each word

or you can share an example, e.g. He put the pot in the
burner/The garden was furnished with wicker furniture./
The garden hose is green and fong. / You use the wheel

of a car to steer it.

l.q.sson 4

< eV

1. Read how a hot air balloon works

and complete the sentences below to

paraphrase the ones in italics in the text.

Then, compare your sentences in pairs.
Read the instructions along with
students. Make sure everyone
understands what needs to be done.
Ask students to complete the activity.
Then, form pairs and ask students to
compare their sentences. You can invite
volunteers to share their answers with
the rest of the class. They could even
write the answers on the board if you
consider it appropriate.

2. In pairs, label the parts of the hot air
balloon and add some noles to the
infographic to explain how it works.

Students should work in pairs. Ask

a volunteer to read the instructions

aloud and clarify any doubts. Have

students complete the activity. Monitor
and provide any needed assistance. You
may invite volunteers to explain how
the hot air balloon works.
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Make an infographic

You can begin this session by inviting students to
share what they think were the most interesting
machines or the most interesting information
they learned about in this unit. You can have
students read the information on page 118 and
clarify any doubts. Students should get together
with their teammates and take out their
infographic and make sure that it contains the
necessary graphic elements. Then, they should
take some minutes to practice reading the
information in the infographic and complement
it if necessary. Ask them to decide who will read
the different parts of the infographic to their
classmates. Each team should present their work
to their classmates explaining the process and
components of the machine in a clear way so
that everyone can understand. Remind them
they have to be able to answer any questions
their classmates might have. Tell students

they have to be respectful and listen to all
presentations. Once all infographics have been
presented, display them on the classroom walls.
Remind students to save their written work in
their Portfolios.

Reading Time!

Before you continue with the next unit, ask
students to complete the Grammar Reference
section on page 175 to clarify, reinforce and
review the grammar learned in this unit.

Reader 's Fact — The Science Behind

Modern Machines

Track 52

Remember that you can read during class or you
can ask students to read as homework and then
discuss the story during class. Read pages 100 to
102 from the Reader’s Book. Then, encourage
students to share what they understood and/
or what machine they have found the most
interesting so far. You can also ask some
questions, e.g. What is a bicycle? How does it
work? What are the parts of a bicycle? What is
a quartz clock? How does it work? What uses
quartz clocks?

You can direct students' attention to the Check
Your Progress box . Read it along with students
or ask a volunteer to read it aloud as you ask
them to register their progress. Walk around
and monitor students' work as you provide any
needed clarification or help.
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Uait 7 - How Does & Workr

€valuation
You can direct students’ attention to the Evaluation

€nvironment

RAssessment

Guide your students to do the
following assessment in class, give
them time to choose their answers
individually.

You can begin by asking students to
tell you what a self-assessment is.

Make sure they understand that the
most important thing in this type of
evaluation is to be honest about how
they are really achieving the goals, so
they can work in the areas their skills
are lacking.

You can then direct students’ attention
to the first part of the assessment on
page 120 and read the instructions
aloud along with students. Read

each sentence aloud and encourage
students to answer honestly. Then,
direct students’ attention to the second
part of the assessment. Read the
instructions along with students and
have volunteers read the emotions. Ask
students to complete this part of the
assessment honestly and individually.
Remind them to complete the sentence
by writing how they feel. Next, direct
their attention to the final section of
the assessment and invite them to think
about ways they could improve the
way they communicate in English, read
the statement and encourage students
to write their own ideas. Finally, you
can encourage some volunteers to

instrument on page 119 and explain that this evaluation  talk about their results if they feel

is something they have answered individually to comfortable doing it or you can also
evaluate their performance along the unit. Therefore, encourage them to share ideas on how
you can invite volunteers to talk about their results and they can work on the skills they are
encourage them to think of and suggest ideas on how to  lacking. It is important that everyone
improve their work, you can share some examples, e.g. understands that their classmates’
Work (something that’s difficult for me) with a classmate  answers and/or are not a laughing

that isn’t having trouble with that. Watch some videos. matter and anyone who is disrespectful
Review 10 minutes everyday after school, etc. will face consequences.

You may also invite students to share the strategies they

came up with.

% Uniit 7 /

How Doss it Liork? (
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Name
Date

Anecdotal Record

Read the objectives. While observing your students' product presentations, write down
some notes in the area below. Then, with your notes and based on the paragraph you
read assess your student’s performance.

Objectives:

Select and revise materials to explain the operation of a machine. Read and understand the
information. Write the information. Edit text. Explain technical terms. Evaluate main ideas and
information complementing them. Establish relationship between text and images. Paraphrase
information using a relevant range of expressions and linguistic resources. Use synonyms. Order and
link ideas in a sequence. Adjust language according to intended audience and purpose.

Notes:

Circle your student’s overall performance:

Exceeds Expectations

Excellent

Average

Poor

Needs Improvement

Photocopiable Material
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Discuss the follousng questions in pairs,

eDisco

Have you ever had problems with new products you jirst baught?
Could you rolve hem?

Match the ploces in the pictures with the products they seil.

home aophances
stattutery

sanrting goods
[RCIRT NN .

Classily the Pollowing compioints in the correct piocss i the
toble.

They shrank #l o fvras] ed then,

It doesn't heat the food

The keybeard doesn't work

A rapoen s fLsang

H gaae © gave puttures fromm the Intetoet

It bt 015 U beerad,

The sale fell ait

SOME Lagus A1e L,

T Ak and i ad

Achievements

+ Listen and revise complaints about products.

» Interpret general sense, main ideas and details of
complaints.

* Make oral complaints.

Llesson 1

Remember that before each Discover section you will find
a triggering question. Ask this question before you begin
working on the book to help students connect with their
previous knowledge and prepare for the topic of the
lesson.

Warm Up

To begin the class you can invite students to brainstorm
things you can bhuy and the places where you can get
them. You can form small groups to do this and then
elicit ideas from each group, e.g. clothes/clothes store,
video games/video game store/online storefetc.

UNIT 8

Complaints, complaints!?

wDisce

1. Discuss the following questions in pairs.
Form pairs. You can read the questions
along with students and clarify any
doubts. Ask students to discuss the
questions. Then, you may invite
volunteers to share what they‘ve
discussed with the rest of the class.

2. Match the places in the pictures with the
products they sell.

You may begin by directing students’

attention to the pictures and asking

them to describe what they see. Then,

have students match the places to

the products they sell. Monitor. Elicit

answers and check.

3. Classify the following complaints in the
correct places in the table.
You can ask a volunteer to read the
instructions aloud and clarify any
doubts. Ask students to complete the
activity. Monitor. You can draw a similar
table on the board and have students
take turns to write the answers. Check
and correct as needed.




Lesson 1
Warm Up

You can encourage volunteers to share
with a partner what the last thing they
bought was, where they bought it and
who it was for, e.g. | bought a CD at
the Music Store for my brother.

ik,

4, listen to two dialogs and check { v/ ) the B3 Usten ogain and onswes the questions. by -
correct pictures. o

You can tell students they will listen Whats the roblem?

to two dialogs and they have to check athat solation docs the sates derk offer?

the pictures that correspond to these 1 e an satisted?

dialogs. Play Track 30 as many times as

you consider necessary. You may elicit

the answers and see if everyone agrees.

What did the man buy?

What 15 the wornah wimplaining about?
What is the problemn?

Does the man offer a solution?

5. Listen again and answer the questions. - Isthe woman satished?
Tc?ll student§ they will listen to these [ Complete the sentances with the cursbars | or & according 1o the
dla|OgS agaln and they haVE tO answer o Taieg? the man apologizes and solves the probiem,
the questions. You may go over the S ol theastome fers ana

. . . n wikug the customer fee's satistied with the soluzien
questions before they listen and clarify b el thesales clerk 5 ot hefptul

any doubts. Play Track 30 as many times
as you consider necessary. You can ask
the questions and elicit the answers to

check. €xtra Activity

You may choose to perform this extra activity if you have
the time to do so. You can also adapt this activity to fit
your students' needs.

In groups or pairs you can have students discuss if it

is important to be able to complain (about anything)
and why. What do they think would happen if we were
unable to complain?

6. Complete the sentences with the
numbers 1 or 2 according to the dialog
they refer to.

You can read the instructions and the

sentences along with students. Make

sure everyone understands what needs
to be done. Ask students to complete
the activity individually. Monitor.

You may ask volunteers to read the

complete sentences to check.
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| Clossify the sentences balow by writing angry, polte, or i~
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I'm sorry for ths inconver ence

1 Work in peirs. Look of the buo pictures aed complets diclogs A )
and 8 with the sentences in the box, Than listan aad chack yoor
ansuers.
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¥ atiasd that's not passible

1 damand to speak to the persan in charge. ||
Townks, tatskindofyos

(: Good afternoon. [ got this CD here, but it
+hips. Lwould like to exchange it

gC Al teachengs Cos
orce they afe bpsn

€: Good morning. | bought this shirt here some
days aga, but whan [ washed it the <ot
changed Could | get a refund, please?

sz VMt ety notpoeil b . but

we can exchange 1t for another one C: This s nonsense | deanand fes2 e oh Yot

€ Vs, thats amdul v Pt i e

1 Work in peirs, Role- plav the d‘nlogs above with the appropriots
imonation and tene of

Lesson 1

7. Classify the sentences below by
writing angry, polite, or apologetic,
next to each of them, according to the
speakers’ attitudes. Then identify who
says them by writing 5 (sales clerk) or
C (customer). Compare your answers in
pairs.
Read the instructions along with
students. Elicit the meaning of angry,
polite and apologetic, if they don’t
know it, model the feelings by saying
a phrase demonstrating each feeling,
e.g. say: “I'm sorry” as if you were
angry, polite and apologetic. Make sure
everyone understands what needs to
be done. Play Track 31 as many times
as you consider necessary for students
to complete the activity. Monitor.
Then, ask them to write who says each
phrase. You may write the phrases on
the board and ask volunteers to write
the answers next to each phrase or you
can elicit answers orally.

8. Work in pairs. Look at the two pictures
and complete dialogs R and B with the
sentences in the box. Then listen and
check your answers.

Form pairs. Ask students to ook at

the pictures and complete the dialogs

with the sentences in the box. You may
go over the sentences in the box and/
or the dialogs and clarify any doubts.

Ask students to complete the activity.

Monitor. Then, play Track 32 for

students to check their answers,

9. Work in pairs. Role-play the
dialogs above with the appropriate
intonation and tone of voice.
Students should continue working in
pairs. Tell students to role-play the
dialogs above using the appropriate
intonation and tone of voice. Monitor.
You can invite volunteers to role-play
the dialogs for the rest of the class.

J— 1 y
Comp.airts, complamisl? (




Lesson 1
.

“FaAare !
LI

&y .

*W L) l
Making complaints (Role-play)
Session |

You can tell students that this unit’s
product will consist on writing a dialog
to respond to a complaint that they
will role-play at the end of the unit in
front of the class. You can ask students
1o read the information on page 124
and clarify any doubts. Form teams of
four. Ask them to brainstorm the places
and types of products they can buy in
each one. Have them exchange ideas
about reasons for complaint and finally,
ask them to make some notes including
everything they discussed during this
session.

Remind students that they will need
this material for the following sessions,
so it should be put away until next
session.

Check your Progress

You can direct students' attention to
the Check your Progress box. Read it
along with students or ask a volunteer
to read it aloud and have volunteers
follow the instructions to mark their
progress. Monitor around helping
students ciarifying any doubts and
checking on their answers.

Reading Time!

Reading is a very important language
skill. It helps students improve their
English vocabulary, spelling, grammar
and writing. Practicing reading skills
makes all English skills improve. You
can have your students read before
class or read during class according to
your specific needs.

R

iC‘rec

Sastion |

I thiy Lol you and yaur teammates vl wiite adia'og snarng
and raszondirg to d canplant, and 4t the wad 0 15 01 T you w.
rrle-play # 10 front of the clas
Get together in teams of four. Braimsterm places and types of
i syl cars by 1 et oise.

Ex<areg 1Ko as abogt posable teasan s for corplart related 1
eath o f the prouuc your ientio wed e, 2,

Maxe sorie nat s on the informatan you d scussed i this sessiz

Save your sark tou will use 1t 4 setond Froduct sesion

Reader's Story — How bad do you want it?

Track 53

During this unit, students will read the story of a girl that
was looking for a perfect present for her dad. Since she
couldn't find it at a store, she decided to order it online.
However, she is disappointed since she doesn't receive
what she expected. This story takes us through the
troubles Aby experiences with customer service until she
finally gets what she ordered.

Before you begin today’s lesson, read pages 103 to 105
from the Reader’s Book. Then, encourage students to
share what they understood. You can aiso ask some
questions, e.g. Why did Aby go to the mall? Does she
find what she was looking for at the mall? What does she
decide to get? Who is going to get the present?, etc. You
may also invite students to make predictions about what
will happen next.
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3. Read the dialog in Situation 2 and underline the correct
options. Then listen and check your answers. Role-play the
conversation,

You can read the instructions along with students. Make

sure everyone understands what needs to be done. Ask

them to first read and underline the correct options.

Then, play Track 34 as many times as you consider

necessary for students to check their answers. Then, form

pairs and ask students to role-play the conversation.

Monitor. You can invite velunteers to role-piay the

conversation for the rest of the class.

Lesson 2

Remember that before each Discover
section you will find a triggering
question. Ask this question before you
begin working on the book to help
students connect with their previous
knowledge and prepare for the topic
of the lesson.

Warm Up

You can form small groups and
encourage students to discuss if they
have ever made a complaint at a store
{or restaurant or something similar)
and if they have, ask them to share why
they complained and what happened.

A
I - '
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1. Work in pairs. Look at the pictures of twe
situations at different stores and discuss
whot you think is happening in each one.

Form pairs. You can begin by directing

students’ attention to the pictures and

encouraging them to describe what
they see. Then, you can ask a volunteer
to read the instructions aloud and
clarify any doubts. Ask students to
discuss what they think is happening

in each situation. You may elicit ideas

from different volunteers.

2. listen to Situation 1 and complete

the sentences.
Tell students they will now listen to
Situation 1 and they have to complete
the sentences. You may go over the
sentences before you play the track
and clarify any doubts. Play Track 33 as
many times as you consider necessary
for students to complete the activity.
Monitor. Elicit the complete sentences
and check. See if everyone agrees.

% Unit 8




Lesson 2
Warm Up

You can form pairs or small groups and
invite students to discuss the reasons
why people can make complaints. Elicit
ideas from different students and write
them on the board. You can even make
a mind map.

Think and do

4. Work in pairs and complste the
sentences.

Students should work in pairs. You

can go over the sentences along

with students. Then, ask them to

complete them. Monitor. You can invite

volunteers to write the sentences on

the board and check.

5. Read Mark's and Claire's expressions
at the beginning and at the end of the
dialog and discuss how each one feels at
each moment.
Students should continue working in
pairs. You can ask a volunteer to read
the instructions aloud. Clarify any
doubts. Have students discuss how
Mark and Claire feel. Monitor. You may
invite volunteers to share what they
discussed with the rest of the class and
see if everyone agrees.

6. Complete the sentences with the words
in the box.
You can ask a volunteer to read the
instructions aloud. Have students
complete the activity. You may elicit
answers orally or have volunteers write
the sentences on the board. Check and
correct as needed.

7. Uisten to Steve and Amy talking to an
agent in a call center, complete the
table, and answer the question.

Read the instructions along with

students. Make sure everyone

understands what needs to be done,

w4 Work in pairs and complete the sentences.

Clawre propaes to
3=t = rafun-
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The sales cherk offers
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Are their protiems soived 1n the way they propese?
s, By de

How do you think they feel at the end of the conversation?

i

Play Track 35 as many times as you consider necessary for
students to complete the table and answer the question.
Monitor and provide any needed assistance. You may
draw the table on the board and have volunteers take
turns to complete it. Elicit the answer to the guestion and
check.
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8. Discuss in pairs the expected solution:
replacement or reimbursement for each
of the situation below.

Form pairs. Read the instructions

along with students. Make sure

everyone understands the meaning

of replacement and reimbursement

and that everyone knows what needs

to be done. Ask students to complete
the activity with their partners.

Monitor. You may elicit the answers

and see if everyone agrees. If there

are disagreements, invite students to

share reasons for their answers until an
agreement is reached.

9. Work in pairs. Clossify the following
sentences from the dialogs in this lesson
according to their purposes.

Students should continue working

in pairs. Ask them to classify the

sentences from the dialogs in the

lesson according to their purposes. You
may go over the purposes along with
students and clarify any doubts. Ask
students to complete the activity with
their partners. Then, you can mention
each purpose and have volunteers

say what dialogs correspond to each

purpose. Correct as needed.

10. Work in pairs. Write o dialog with the
information in the table below. Use
some of the expressions from activity

Students can continue working with

their partner from the previous activity

or you can form new pairs. You can
have volunteers read the instructions
and the information in the table

aloud and clarify any doubts. Then,

ask students to write their dialog.

Remind them to use some expressions

from activity 9. Monitor and provide

any needed assistance. You can invite
volunteers to share their dialogs with
the rest of the class.

.
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Making complaints (Role-Play)

Session

You can tell students they will continue
working on their product. Ask them to
read the information on page 128 and
clarify any doubts. Then, have students
follow the steps to complete this
session of the product. Students should

usuon |l
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get together with their teammates,
take out their notes from the previous
session and exchange ideas and add
more reasons for complaining related
to the products they chose. Tell them
to mention and write down all the
expressions and words that can be
used to issue a complaint and to
respond to a complaint they learned
in this lesson. Next, students should R e
work in pairs. Each pair should write o
a dialog using elements from their
notes. They should also decide if this
conversation takes place face to face ¢
or over the phone. Ask students to

check their dialog is correctly written
and have them prepare a final version.
Remind students that they will need
this material for the following sessions,
so it should be put away until next
session.

Check your Progress

You can direct students' attention to
the Check your Progress box. Read it
along with students or ask a volunteer
to read it aloud and have volunteers
follow the instructions to mark their
progress. Monitor around helping
students clarifying any doubts and
checking on their answers.

Reading Time!

Reader's Story — How bad do you wrant it?

Track 53

Remember that you can read during class or you can ask
students to read as homework and then discuss the story
during class. Read pages 106 to 109 from the Reader’s
Book. Then, encourage students to share what they
understood. You may also see if their predictions were
correct. You can also ask some questions, e.g. What does
Aby receive? Who does she call? What was the product
she wanted? Why does Aby get angry? What does the
customer service agent tell Aby? Does Aby want a re-
fund? Why?, etc. You may also invite students to make
predictions about what will happen next.
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Llesson 3

Remember that before each Discover
section you will find a triggering
question. Ask this question before you
begin working on the book to help
students connect with their previous
knowledge and prepare for the topic
of the lesson.

Warm Up

You can ask students to repeat the
same sentence while expressing
different emotions, e.g. Say: ‘| don’t
care’ as if you were; happy, sad, angry,
disappointed, etc. You can ask students
to work in pairs, small groups or work
as a class.

N
I ASS

1. Work in pairs. Read and complete this
article with the sentences in the box.
Form pairs. You can read the
instructions along with students.
Make sure everyone understands
what needs to be done. Ask students
to compiete the article with the
sentences in the box. You may also
go over the sentences before they
begin. Ask students to complete the
activity. Monitor and provide any
needed assistance. Finally, you can have
volunteers take turns to read the article
aloud. Check and correct as needed.

2. listen to Jason calling Customer

Service to complain and complete the

table with checks () or crosses (X).
You can ask a volunteer to read the
instructions aloud. Clarify any doubts.
Play Track 36 as many times as you
consider necessary for students to
complete the activity. You may elicit the
answers and check.

% - Unit 8 (/
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Warm Up B
You can choose one of the dialogs in

that you've seen so far, form pairs or _ "
teams accordingly and ask students to @ Aot Good marmng. Custormer Service, Can  help you?
practice and role-play the dialog. You S+ oo inntie e st o
may also invite students to change
the reason for the complaint if you
consider they can do it. You may have
students role-play for the rest of the
class.

! . "
. - I Jason: What should | do?
N I : " N, Agens: Bring your Lottes maker to our sérvice center. if

the problem cannot be tolved, yau will get 4 frea

il e Lt § 1ot ai- fler

€342, but there seems 1o be a problem with it, | wonder f
you could help e, | feel disappointed, | can't use it

Agenk  Mm. What do you mean?

Jason; What | mean is..| don't know the namve, but | can t slide
out the plece where the filter goet, sa | can’t put cotfes
nside | tried ta pell 1 out, but I'm afraid of breaking it (f
| use tou much forca

Agent Qh, | see, the filter holder, The paper filter goes Inside
the flter basket #ivd the basket gus in the [ilter bolder
I that the one you ¢an't shde out?

Jasan- Yy, priwecnaly, it seems to be stuck.

Agent: Oh, sorry about that

repldement
Jason: Ch, that's great  Thank you for your help.
| 11 Undariine the part of the dialog whers Jason sxpleins hi
3. Read the dialog and label the parts of proviem n getal and chach (¥ ) the comact ovsiet.
- . What goes Jason do o make himselt understood?
the Coffee mOker U.““'l “'IG Il.lol'ds In the He talls the agent the exact name of the part he 't move.
box. He describes wheee the part rs and s function v
You can direct students’ attention to Tip w17l Read the diolog agein asd order the sequence.
the picture and encourage them to . K ‘::":"”‘:""“"“‘“
identify what they see. Tell students 5 Asking for asolutian
they will read and listen to the dialog - i Starung 4 complant
a Fapressit ratitud
and they have to label the parts of the o L e srapard st
coffee maker. Play Track 36 as many » Making cear what the protiem
4 Apolongizing

times as you consider necessary for
students to complete the activity. You
can elicit the parts of the coffee maker

and check.

4. Underline the part of the dialog

where Jason explains his problem in

detail and check (v ) the correct answer.
You can ask a volunteer to read the
instructions aloud. Make sure everyone
understands what needs to be done.
Ask students to complete the activity.
Manitor. Then, ask volunteers to share
what they underlined and the answer
they checked. See if everyone agrees.

5. Read the dialog again and order

the sequence.
You can read the instructions along
with students. Make sure everyone
understands what needs to be done.
Have students complete the activity
individually. To check, you may write
the sentences on the board and have
volunteers take turns to write the
correct number next to each.
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€xtra Activity

You may choose to perform this extra activity if you have
the time to do so. You can also adapt this activity to fit
your students’ needs.

In groups or pairs you can have students choose an object
in the classroom (e.g. a pencil} and complain about it
using the structures you have been practicing. Invite
volunteers to act out for the rest of the class.

Lesson 3

6. Work in pairs. Look at the picture from a
page of a vacuum ceaner manual and
write a telephone complaint. Follow the
instructions below.

Form pairs. Direct students’ attention

to the picture and encourage them to

describe what they see. Ask volunteers
to read the instructions aloud. Clarify
any doubts. Have students complete
the activity with their partner. Monitor
and provide any needed assistance.

7. Role-play the dialog. Then in your
notebook write ancther one, but this
time:

Students continue working with their

partners. Ask them to practice role-

playing their dialogs. You may invite
volunteers to role-play the dialogs for
the rest of the ciass. Direct students’
attention to the instructions on activity

7 and have volunteers read them

aloud. Clarify any doubts. Ask students

to follow the instructions to write the
dialog in their notebooks and role-play
it. Monitor and provide any needed
assistance. Remind them to give
feedback to their partners so that they
can improve their performance. You
may invite other volunteers to role-play
this dialog for the rest of the class.
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Making a complaint {(Role-Play)

Session Il

You can tell students that they will
continue working on their product.
You may ask them to read the
information on page 132 and clarify
any doubts. Then, ask them to get
together with their teammates and
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take out their work from previous
sessions. Students should work with
the partner with whom they wrote
the dialog on the previous session. Ask
them to go over the dialog to make
sure it includes everything they have
tearned so far. They should also check
that the expressions they are using

are correct. Next, they have to talk
about and determine what is suitable
body language to use at different
moments in their dialogs and they must
decide who will be the attendant and
who will be the customer. Monitor

and provide any needed assistance.
Finally, they should rehearse their
dialog and provide feedback to their
partners so that they can improve
their performances. Remind them that
the tone of voice is also important
when you want to express emotions.
Remind students that they will need
this material for the final session, so it
should be put away and kept safe until
the next session.

Check your Progress You can direct
students' attention to the Check your
Progress box. Read it along with
students or ask a volunteer to read it
aloud and have volunteers follow the
instructions to mark their progress.
Monitor around helping students
clarifying any doubts and checking on
their answers.

Reading Time!

Reader's Story — How bad do you want it?

Track 53

Remember that you can read during class or you can
ask students to read as homework and then discuss

the story during class. Read pages 110 to 113 from the
Reader's Book. Then, encourage students to share what
they understood and/or you may see if their predictions
were accurate. You can also ask some questions, e.g.
How is Aby feeling? Why does she feel that way? Who
does she call? What do they tell her? What is wrong with
the second package they sent her? Who does Aby ask
to speak to?, etc. You may also invite students to make
predictions about what will happen next.
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1. Choose one of these problems with a
product you bought.

You can ask volunteers to read the

instructions and all the provided

information aloud. Make sure everyone

understands what needs to be done.

2. Write the dialog. Use some of the
expressions in the box.

Students should write their dialog

using what they chose on the previous

activity and some of the expressions

in the box. You can go over the

expressions along with students. Make

sure everyone understands what needs

to be done. Monitor and provide any

needed assistance.

3. Practice the dialog and role-play it. Use
body language and the suitable tone of
voice to convey your feelings.

Students should practice the dialog

they wrote and role-play it. Remind

them to use body language and
appropriate tone of voice to convey
their feelings. You can have volunteers
role-play their dialog for the rest of the
class.

% Unit 8
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Making a complaint (Role-play)

You can begin this session by inviting students
to share what they think is the most useful thing
they learned in this unit. You can have students
read the information on page 134 and clarify
any doubts. Students should get together with
their teammates and take out their material
from the previous sessions. Ask them to work
with their partners with whom they wrote the
dialog. They should check their dialog and make
sure it is correct and make any improvements
they consider necessary. Remind them to discuss
with the body language that they are going

to use. Ask them to rehearse their complaint
while paying attention to their intonation and
pronunciation. Monitor and provide any needed
assistance. Next, have students take turns to
role-play their dialogs in front of the class.
Remind everyone that they have to listen, pay
attention and be respectful. The rest of the class
should express their points of view about the
other teams’ dialogs. Remind students to save
their written work in their Portfolios.

Check your Progress

You can direct students' attention to the Check
your Progress box. Read it along with students
or ask a volunteer to read it aloud and have
volunteers follow the instructions to mark their
progress. Monitor around helping students clari-
fying any doubts and checking on their answers.

Reading Time!

Before you continue with the next unit, ask
students to complete the Grammar Reference
section on page 176 to clarify, reinforce and
review the grammar learned in this unit.

Reader's Story — How bad do you want it?

Track 53

Remember that you can read during class or you
can ask students to read as homework and then
discuss the story during class. Read pages 114 to
116 from the Reader's Book. Then, encourage
students to share what they understood and/

or if there is something they already knew. You
can also ask some questions, e.g. What does

the manager telf Aby? When does the package
arrive? How many deliveries had Aby received?
Is this last delivery what she wanted? What does
she do with the chess set? Does her dad like

it?, etc. You may also invite students to make
predictions about what will happen next.
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€valuation

You can direct students’ attention to the Evaluation
instrument on page 135 and explain that this evaluation
is something they have answered individually to
evaluate their performance along the unit. Therefore,
you can invite volunteers to talk about their results and
encourage them to think of and suggest ideas on how to
improve their work, you can share some examples, e.g.
Work (something that’s difficult for me) with a classmate
that isn‘t having trouble with that. Watch some videos.
Review 10 minutes everyday after school, etc. You may
also invite students to share the ideas they came up with.

Assessment

Guide your students to do the
following assessment in class, give
them time to choose their answers
individually.

You can begin by asking students to
tell you what a self-assessment is.
Make sure they understand that the
most important thing in this type of
evaluation is to be honest about how
they are really achieving the goals, so
they can work in the areas their skills
are lacking.

You can then direct students’ attention
to the first part of the assessment on
page 136 and read the instructions
aloud along with students. Read

each sentence aloud and encourage
students to answer honestly. Then,
direct students’ attention to the second
part of the assessment. Read the
instructions along with students and
have volunteers read the emotions. Ask
students to complete this part of the
assessment honestly and individually.
Rernind them to complete the sentence
by writing how they feel. Next, direct
their attention to the final section of
the assessment and invite them to think
about ways they could improve the
way they communicate in English, read
the statement and encourage students
to write their own ideas. Finally, you
can encourage some volunteers to

talk about their results if they feel
comfortable doing it or you can also
encourage them to share ideas on how
they can work on the skills they are
lacking. It is important that everyone
understands that their classmates’
answers and/or are not a laughing
matter and anyone who is disrespectful
will face consequences.
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Name
Date

Interview

n Interview your student to assess performance

a. What do you think is more effective, a face-to-face complaint or a telephone complaint?

b. Why do people make or file complaints?

<. What solutions can people get when they moke or file a complaint?

d. Whet information should be mentioned when making a complaint?

. Task: Let's pretend you are making o complaint. | am gaing to answer back to you so that you can complete
your complaint,

Overall student’s performance:
Exceeds Expectations
Excelfent

Average

Poor

Needs Improvement

Photocopiable Material
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Achievements

+ Revise short literary essays

* Read and understand general meaning, main ideas and
details of literary essays.

» Describe and compare cultural aspects

lesson 1

Remember that before each Discover section you will find
a triggering question. Ask this question before you begin
working on the book to help students connect with their
previous knowledge and prepare for the topic of the
lesson.

Warm Up

To begin the class you can sit students in a circle.

Choose any vocabulary topic you would like to review.
Ask a random student for a word, from that topic,
beginning with A and proceed through the alphabet
and the students, e.g. topic: fruits. A=apple, B=banana,
C=cantaloupe, D=durian, etc. If anyone gets stuck, you or
any other classmate can help.

UNIT 2

Different cultures, different ways!

!
< Disco

1. Work in pairs. Read these two definitions
of culture. Then draw a similor chart to
the one below in your notebook and
complete it with some examples of
Mexican cultural expressions.

Form pairs. Read the instructions along

with students. Make sure everyone

understands what needs to be done.

Ask students to complete the activity.

Monitor and provide any needed

assistance.

2. Compare your charts with another pair.
Discuss: Are there any other cultural
aspects, traditions and/or customs that
define Mexican identity?

Have each pair get together with

another pair and ask them te compare

their charts. Then, you can read the
guestion aloud and ask them to discuss
it. Monitor. You may elicit opinions from
different volunteers.

3. Look at the pages of a book and answer
the questions.
You can direct students’ attention to the
pages of a book and invite them to say
what they see. Then, ask a volunteer to
read the instructions aloud and make
sure everyone understands what needs
to be done. Ask students to complete
the activity individually. You can ask
the questions to elicit the answers and
check.

4. Look at the contents page and write the
name of the chapter where you can find
information about the following:

You can read the instructions along with

students. Ask students to complete the

activity. Elicit the answers and check.

Encourage other students to give the

correct answers if needed.

Unit 9
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many times as you consider necessary.
Then, form pairs and ask students to
discuss and answer the questions. You
can ask the questions and elicit the
answers from different pairs.

6. Look at the words in italics in the text

and classify them in the table below.
You can ask volunteers to read the 2
instructions and elements in the table

aloud. Make sure everyone understands
what needs to be done. Students
should continue working in pairs. Have G'OSSCIN.I

students_cqmplete the table. You can You can have volunteers read the words and definitions
draw a similar table on the board and . . .
: in the glossary aloud and clarify any doubts. If possible,
have volunteers complete it. Check and .
encourage them to share an example with each word or
correct as needed. ; i
you can share an example, e.g. There is a military parade

7. Discuss. How is Independence Day every September 16th. / The firetrucks are parked at the
cetcbrated in your country? Are there firehouse.
any similarities with the celebrations in Tips
the US and Fronce? P
You can form smalil groups and ask You can have volunteers read the information in the
students to discuss the questions and box aloud and encourage them to identify sentences in
then elicit ideas from each group or activity 5 that contain these expressions to compare and
discuss these questions as a class. contrast, invite them to share some examples, or share

some examples yourself, e.g. Both milk and cheese come
from cows. On the one hand | want to sleep alf day, on
the other hand | want good grades so have to study.
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Discuss in pairs. What is your favorice Mexican dish?

€Extra Activity

You may choose to perform this extra activity if you have
the time to do so. You can also adapt this activity to fit
your students' needs.

This can be an activity that you can follow up. Ask
students to talk to their parents, grandparents, aunts,
uncles or which ever adult about the things they used

to do, eat, etc. when they were their children's age and
ask your students to make a Venn diagram to represent
the similarities and differences. Have them share their
diagrams with the class.

Llesson 1

8. Read and complete the text comparing
typical food in two different countries
with the words in the box. Check your
answers with a partner. Then, fisten
and chech.

You can ask a volunteer to read the

instructions aloud. You may go over the

words in the box. Ask students to read
and complete the text with the words
in the box. Then, form pairs and ask
them to check their answers with their
partner. Play Track 38 as many times as
you consider necessary for students to
check their answers. You may elicit the
answers from volunteers.

9. Read the text again and complete the
Venn diagram.
You can read the instructions along
with students. See if they know what
a Venn diagram and if they know how
to complete it. If not, explain that
they must write the similarities in the
middle and the differences on the sides
under the correct country. Ask students
to complete the activity. Monitor and
provide any needed assistance. You can
draw an incomplete Venn diagram on
the board and then have volunteers
complete it on the board. Check and
correct as needed.

10. Discuss in pairs. What is your favorite
Mexican dish?

Students should continue working in

pairs. Read the question aloud and

ask students to discuss it. Then, you can

invite volunteers to share their opinion

with the rest of the class.

You may share your own opinion too if

you desire.




Making a Comparative Chart

Session |

You can tell students that this unit's
product will consist on making a
comparative chart to compare cultural
aspects. You can ask students to read
the information on page 140 and
clarify any doubts. Ask students to get
together in teams of four. Tell students
to brainstorm different cultural aspects
from their country. They have to choose
one and do some research to find out
more about it. They must chcose the
most relevant information and write

it down in their notebooks. Remind
students that they will need this
material for the following sessions, so it
should be put away in a safe place.

Chech your Progress

You can direct students' attention to
the Check your Progress box. Read it
along with students or ask a volunteer
to read it aloud and have volunteers
follow the instructions to mark their
progress. Monitor around helping
students clarifying any doubts and
checking on their answers.

T

Sapion [

Throughout this un t, you will be learning about cultural aspects
from around the world to make & compsrstive hart by the end of
the umit

Get tegether in teams of tour and bramstorm o ferent cultural
aspects from yout rountry, sth 435, Types of Inuse, dances, food,
holidays. crafis, et¢ Choose one and (/o soms research to get
mnformation about 1t

Thaase the most relevant .nformation you got and wr.te it down
N your Rutebook

Save your work. You will use 1Lty the foliowing Product seseion,

Reading Time!

Reading is a very important language skill. It helps
students improve their English vocabulary, spelling,
grammar and writing. Practicing reading skills makes all
English skills improve. You can have your students read
before class or read during class according to your specific
needs.

Reader's Fact - Around the World

Track 54

During this unit, students will read a travel log that will
altow students to fearn more about other countries and
cultures.

Before you begin today’s lesson, read pages 117 to 119
from the Reader’s Book. Then, encourage students to
share what they understood. You can also ask some
questions, e.g. What countries will we learn about?, etc.
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Glossary

You can have volunteers read the words and definitions
in the glossary aloud and clarify any doubts. If possible,
encourage them to share an example with each word or
you can share an example, e.g. Peter filled his glass to the
rim./ I love my silky pajamas./ Our host gave us an effusive
welcome.

Recreotional and Literary
€nvironment

Lesson 2

Remember that before each Discover
section you will find a triggering
question. Ask this question before you
begin working on the book to help
students connect with their previous
knowledge and prepare for the topic
of the {esson.

Warm Up

You can form small groups and ask
them to think of and write down 10
things that represent Mexican culture.
Then, have a volunteer from each
group write their 10 things on the
board. See how many things the group
can come up with.

DN
1. Discuss with a partner. What are some
traditional drinks in your country?
Form pairs. Read the question along
with students. Clarify any doubts. Ask

students to discuss the question. Elicit
ideas from different pairs.

2. Listen ond read about this Japanese
ceremony and answer the questions in
pairs.

Tell students they now have to listen,

read along and finally answer the

guestions. Play Track 39 as many times
as you consider necessary for students
to answer the questions. You may also
go over the questions before you begin
reading the text. Monitor and provide
any needed assistance. You can ask the
questions and elicit the answers

to check.




Lesson 2
Warm Up

You can play a game. Split the class into
teams of 4 or 5 students. Draw lines

on the board so that each team has

a space where they will write on the
board. Write a topic on the board, it
can be related to this unit, e.g. Cultural
aspects/ Mexican drinks./etc. The
students write as many words as they
can taking turns within their teams. Set
a time limit. Unreadable and misspelled
words are erased. See who came up
with the most words. Who came up
with a very unique idea? Who wrote
the least amount of words?

Y
T e
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3. Read these main ideos from the text and
underline the parts thot provide details
or explanations.

You can ask a volunteer to read

the instructions aloud. Make sure

everyone understands what needs to

be done. Ask students to complete the
activity. Monitor. Elicit sentences from
volunteers and see if everyone agrees.

4. Match the sentences below to the ones
with the same meaning in the text.
You can read the instructions along
with students. Ask students to
complete the activity individually.
Monitor and provide any needed
assistance. You may elicit answers
from different students and check and
correct as needed.

Read these main ideas from the text and underling the ports thot
provids details or explanations.
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5. Listen and read this essay about o Mexican ritual ceremony
and answer the questions.

You can tell students they will now listen to and read a
text. Ask them o pay attention so that they can answer
the questions afterwards. Play Track 40 as many times as
you consider necessary. Then, direct students’ attention
to the questions and ask them to answer them. Monitor.
You may ask the gquestions and elicit the answers. Check
and correct as needed.

Glossary

You can have volunteers read the words and definitions
in the glossary aloud and clarify any doubts. If possible,
encourage them to share an example with each word or
you can share an example, e.qg. They dug a pit to bury
the trash./The sense of smell develops in the womb.i/The
priest gave them his blessing./ The pain of his broken arm
was unbearable. /It was a delicious spicy blend./ Fireflies
glow.
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Recreational and Literary
Environment

Lesson 2

6. Add these details in the correct places in
the text,

You can go over each detail along

with students and clarify any doubts.

Ask them to add the details in the

correct places in the text. Monitor. You

can invite volunteers to share their

answers with the rest of the class. See if

everyone agrees.

1. Rephrose these sentences from the text
using the prompts.
You can ask a volunteer to read the
instructions along. Make sure everyone
understands what needs to be done.
Form pairs. Ask students to complete
the activity with their partners.
Monitor. You can invite volunteers to
take turns to write their answers on the
board. Check and correct as needed.

8. Discuss the following two questions.
Form small groups. You can go over the
questions with students and clarify any
doubts. Then, ask students to discuss
the questions. Monitor. You can invite
volunteers from each group to share
their ideas with the rest of the class.
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Making a Comparative Chart

Session Il

You can tell students you witl now
continue to work on their product. You
can ask them to read the information
on page 144 and clarify any doubts.
Ask students to get together with

their teammates and take out the

information they previously researched.

Tell students they have to choose
another country to compare and
contrast the same cultural aspect. Next,
ask them to write questions about

the things they would like to know.
Monitor and provide any needed
assistance. Students should research to
answer the questions they wrote and
write down the information they get.
Remind them they can use books or
encyclopedias and, if available, they
can search for information on the
Internet.

Remind students that they will need
this material for the following sessions,

so it should be put away in a safe place.

Check your Progress

You can direct students' attention to
the Check your Progress box. Read it
along with students or ask a volunteer
to read it aloud and have volunteers
follow the instructions to mark their
progress. Monitor around helping
students clarifying any doubts and
checking on their answers.
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Reading Time!

fleader's Fact — Around the World

Track 54

Remember that you can read during class or you can

ask students to read as homework and then discuss the
information during class. Read pages 120 to 123 from the
Reader’s Book. Then, encourage students to share what
they understood. You may also see if their predictions
were correct. You can also ask some questions, e.g. What
place did they visit first? What celebration did they
participate in? What details do you remember? What
place did they visit next? What food did they eat in India?
What do you remember about Turkey?, etc.
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3. Underline the title for the text you like best.

You can now tell students they have to choose the title
they like best. Ask them to underline the one they
prefer. Invite volunteers to share their answers and see

who agrees.

Recreational and Literary
€nviranment

lesson 3

Remember that before each Discover
section you will find a triggering
guestion. Ask this question before you
begin working on the book to help
students connect with their previous
knowledge and prepare for the topic of
the lesson.

Warm Up

You can bring a soft ball or toy to class.
Toss it to a student and ask a question
or elicit a word related to this unit's
topic. If the student answers correctly,
he or she can toss the ball to someone
else and ask another question or elicit
another word, e.g. Question: What is
something you pour? {water) / Word:
It's a large hole in the ground (pit), etc.

4

DNels

1. Look at the picture and discuss the
question.
You can direct students’ attention to
the picture and encourage them to
describe what they see. Then, read
the question along with students and
encourage students to share their
answers. If no one knows anything
about the craft, you can tell them
that they will soon find out more
information.

2. listen and read the text, check your
ideas, and answer the questions.
You can tell students to listen and read
along. Ask them to pay attention so
that they can answer the questions.
Play Track 41 as many times as you
consider necessary and have students
read along. You can then go over the
questions and have students answer
them. Ask the questions and elicit the
answers to check and correct as needed.




Lesson 3
Warm Up

You can play Pictionary. Before class,
prepare words related to the unit
and put them in a bag. Split the class
into two teams and draw a line down
the middle of the board. One team
member from each team gets a marker
and chooses a word from the bag.
Students draw the word as a picture.
Their team must guess the word. Then,
another student comes to the board
and the same process is repeated.
Repeat until students have drawn
and guessed all the words. Encourage
students to be quick.

oA,
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4. Complete the second column of the chart
with information from the text.

You can direct students’ attention to

the chart and go over the information.

Clarify any doubts. Ask students to

use the information from the text to

complete the second column. Monitor.

You can draw a similar chart on the

board and have volunteers take turns

to complete it.

&

5. Look at the picture and use the prompts
to write sentences about this famous
Mexican craft.

You can direct students’ attention to

the picture and encourage them to say

what they see. Then, you can go over
the prompts and make sure everyone
understands what needs to be done.

Have students complete the activity.

Monitor and provide any needed

assistance.

“Think

'
Complete the second calzmn of the chart with infarmation from

the taxt.
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Tips

You can read the information in the box along with
students before they begin working on activity 7. Remind
them to look at these tips if they need to while looking
for and writing down information about afebrijes.

€xtra Activity

You may choose to perform this extra activity if you have
the time to do so. You can also adapt this activity to fit
your students' needs.

In pairs you assign a topic (anything, food, travel,
clothes, etc.) and ask students to discuss this topic

and discover the similarities and differences between
them. Encourage them to record these similarities and
differences in a diagram.

lesson 3

6. Number your sentences to follow the
same order in which the information
about the Matryoshka dolls is presented.
Then complete the column on the right in
the chart in Activity 4.

You can read the instructions along

with students. Make sure everycne

understands what needs to be done.

Ask students to complete the activity.

Monitor and provide any needed

assistance. You can have volunteers

write the information from the chart
on a similar chart the board. See if
everyone agrees.

7. Read this additional information about
the alebrijes and follow the instructions:
You can go over the instructions along
with students and make sure everyone
understands what needs to be done.
You can have volunteers read the
information aloud or ask them to read
it individually. After everyone has read
the text, make sure they follow the
steps to complete the activity. They can
write in their notebooks. Monitor and
provide any needed assistance.

8. €xchange texts with o cdlassmate and give
feedback. Write the final edited version
in your notebook.

Have each pair get together with

another pair and exchange their

texts. Ask students to give feedback

to their classmates. Students should

write the final edited version of their

information in their notebooks.
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Making a Comparative Chart

Session i

Students will need a piece of
construction paper.

You can tell students that you will now
continue to work on their product. You
may ask them to read the information
on page 148 and clarify any doubts.
Then, have them get together with
their teammates and take out the texts
about the same cultural aspect of two
countries. Ask them to draw a chart
to compare the cultural aspects on a
piece of construction paper. Remind
them to include all aspects they want
to compare. They should write the
sentences under the correct column.
Remind them to check grammar and
spelling and to make sure that the
infarmation is correct and clear. Tell
them they can add some pictures to
make their chart more attractive.
Remind students that they will need
this material for the final session, so it
should be put away in a safe place.
Check your Progress

You can direct students' attention to
the Check your Progress box. Read it
along with students or ask a volunteer
to read it aloud and have volunteers
follow the instructions to mark their
progress. Monitor around helping
students clarifying any doubts and
checking on their answers
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Reading Time!

Reader's Fact — Around the World

Track 54

Remember that you can read during class or you can

ask students to read as homework and then discuss the
information during class. Read pages 124 to 127 from the
Reader’s Book. Then, encourage students to share what
they understood andfor you may see if their predictions
were accurate. You can also ask some questions, e.g.
What country did they visit next? What event did they
attend to? Where is Marrakech? What did they see there?
What country did they visit next? What did they do in
Brazil?, etc.
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1. Read about how people arcund the world celebrate New
Year and answer the questions. Then compare your answers
in pairs.

You can read the instructions and questions along with

students and clarify any doubts, Ask students to read and

complete the activity individually. Monitor and provide
any needed assistance. Form pairs and ask students

to compare their answers. To check, you can ask the

questions and elicit answers from volunteers and see the

different ways your students celebrate the New Year.

2. Complete this graphic organizer with
information in note form about New
Year traditions in your culture.

You can begin by directing students'

attention to the graphic organizer.

Elicit what these organizers are for

{organize ideas about a topic). You

can then ask a volunteer to read the

instructions aloud. Ask students to
complete the activity. Monitor and
provide any needed assistance.

3. Develop your noles above into a text to
explain your local traditional New Year
celebration in your notebook. €xchange
texts with a partner to compare them.

You can ask students to remember

how they took notes about different

celebration throughout the unit.

Then, ask them to use the information

in their graphic organizer to write

a text to explain their local New

Year celebration in their notebooks.

Monitor. Then, form pairs and ask

students to exchange text with a

partner and compare them. Invite

volunteers to read their text aloud for
the rest of the class.

Glossary

You can have volunteers read the
words and definitions in the glossary
aloud and clarify any doubts. If
possible, encourage them to share

an example with each word or you
can share an example, e.g. ! love how
fireworks light up the sky./He got so
angry he smashed his TV./ There are
flagpoles that are over 11 meters talll/
She heard the clock strike 8.
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Making a Comparative Chart
You can begin this session by inviting students to
share what they think were the most interesting
cultural aspects in the unit. You can ask students
to read the information on page 150 and clarify
any doubts. Students should get together with
their teammates and take out their final charts.
Ask them to take some minutes to make sure
their charts are complete and decide how to
divide the text so that each teammate has the
opportunity to speak to the class. Tell students
they should rehearse their presentation aloud
while paying attention to pronunciation and
intonation. Then, students should display their
charts on visible parts of the classroom and give
their presentations. Other students can ask any
questions they have. Remind students to pay
attention and to be respectful. You can display
the charts on the classroom walls.
Remind students to save their written work in
their Portfolios.
Check your Progress
You can direct students' attention to the Check
your Progress box. Read it along with students
or ask a volunteer to read it aloud and have
volunteers follow the instructions to mark their
progress. Monitor around helping students
clarifying any doubts and checking on their
answers.

Reading Time!

Before you continue with the next unit, ask
students to check the Grammar Reference
section on page 177 to clarify, reinforce and
review the grammar learned in this unit.
Reader's Fact — Around the World

Track 54

Remember that you can read during class or
you can ask students to read as homework

and then discuss the information during class.
Read pages 128 to 130 from the Reader's Book.
Then, encourage students to share what they
understood and/or if there is something they
already knew. You can also ask some questions,
e.q. What did they do in Peru? What is the
Danza de las Tijeras? What did they enjoy in
Mexico? What neighborhood did they visit? Did
they enjoy their trip?, etc.
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€valuation

You can direct students’ attention to the Evaluation
Instrument on page 151 and explain that this evaluation
is something they have answered individually to evaluate
their performance. Read the instructions of step 1

along with thperformance along the unit. Therefore,
you can invite volunteers to talk about their results and
encourage them to think of and suggest ideas on how to
improve their work, you can share some examples, e.g.
Work (something that’s difficult for me} with a classmate
that isn't having trouble with that. Watch some videos.

Sing songs in English. Review 10 minutes after school, etc.

You may also invite students to share the ideas they
came up with.

Assessment

Guide your students to do the
following assessment in class, give
them time to choose their answers
individually.

You can begin by asking students to
tell you what a self-assessment is.
Make sure they understand that the
most important thing in this type of
evaluation is to be honest about how
they are really achieving the goals, so
they can work in the areas their skills
are lacking.

You can then direct students’ attention
to the first part of the assessment on
page 152 and read the instructions
aloud along with students, Read

each sentence aloud and encourage
students to answer honestiy. Then,
direct students’ attention to the second
part of the assessment. Read the
instructions along with students and
have volunteers read the emotions. Ask
students to complete this part of the
assessment honestly and individually.
Remind them to complete the sentence
by writing how they feel. Next, direct
their attention to the finai section of
the assessment and invite them to think
about ways they could improve the
way they communicate in English, read
the statement and encourage students
to write their own ideas. Finally, you
can encourage some volunteers to

talk about their results if they feel
comfortable doing it or you can also
encourage them to share ideas on how
they can work on the skills they are
lacking. It is important that everyone
understands that their classmates'
answers and/or are not a laughing
matter and anyone who is disrespectful
will face consequences.
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Name

Date

Questionnarie

Select the appropriate answer to assess your students’ performance.

1. Was the student able to determine patterns in texts such as comparison and <ontrast, cause and effect,
problem and solution, etc.?

a. Yes b. Sometimes c. No

2. Was the student able to infer implicit information?

a. Yes b. Sometimes <. No

3. Was the student able to create images from what he or she read?

o. Yes b. Sometimes c. No

4. Was the student able to contrast cultural aspects with those described in a text?

a. Yes b. Sometimes ¢. No

5. Was the student able to write statements to describe cultural aspects?

a. Yes b. Sometimes c. No

a= 2 points

b =1 point

=.5

8 - 10 points = Excellent
5- 7 points = Ok

0-4= Poor

Photocopiable Material
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Achievements

* Revise texts of Civics and Ethics Education and select
information

* Understand general sense and main ideas

* Discuss points of view by participating in a round table

Lesson 1

Remember that before each Discover section you will find
a triggering question. Ask this question before you begin
working on the book to help students connect with their
previous knowledge and prepare for the topic of the
lesson.

Warm Up

To begin the class, you can write the word "Values' on

the board. Form small groups and encourage students to
define the word. Then, elicit each groups’ ideas and come
up with a definition as a group, e.g. Values are something
that guide how people should behave.

ficademic and Educational
Environment

UNIT 10

Valves: why they matter

Yoo
)15\_.

1. Read this definition of the word citizen
and classify the rights and responsibilities
in the table below. Then, discuss in
pairs: Do you know any other right or
responsibility citizenas have?

You can read the instructions along

with students. Make sure they

understand what needs to be done. You
can ask students to read silently or have
volunteers take turns to read aloud.

Then, ask them to classify the rights and

responsibilities. Next, form pairs and

ask them to discuss the question. Elicit
ideas from different pairs.

2. Discuss: What are some of the rights and
responsibilities you have ot school?
Students should continue working in
pairs. Read the question along with
students and ask them to discuss it.
Monitor. You can elicit ideas from
each pair and write the rights and
responsibilities on the board.

3. Read what ethics is and match the values
in the box to the corresponding quotes,
You can ask students to read silently
or have volunteers take turns to read
aloud. Then, ask students to match the
values to the corresponding quotes.
Monitor. To check, you can say each
value and elicit the corresponding
gquote,

}; Unit'lO/
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You can read the instructions along h v
with students and make sure everyone

understands what needs to be done.
Ask students to complete the activity.
Elicit answers from volunteers and see

: 6. Loock and moatch the parts of a book to their definitions. Then
if everyone agrees.

circle the chapter where you can find information about
the topic Steve will discuss and the related words on the
glossary page.
You can ask a volunteer to read the instructions aloud.
Clarify any doubts. Ask students to complete the
activity individually. Monitor. You can elicit the answers
and check.
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Extra Rctivity

You may choose to perform this extra activity if you have
the time to do so. You can also adapt this activity to fit
your students' needs.

In groups or pairs you can have students discuss the
following: What is the one right you could not live
without? Why? Encourage everyone to share their ideas
and have a volunteer from each group share a summary
for the rest of the class.

Lesson 1

7. Read these extracts from a book and a
website and underline the information
that answers Steve'’s questions for the
round table.

You can read the instructions along

with students. Make sure everyone

understands what needs to be done.

Ask students to read and underline.

Monitor. You may elicit what different

students underlined and see if

everyone agrees.

8. Read the texts ond match them with the
corresponding questions below.
You can ask volunteers to read the
instructions and questions aloud.
Clarify any doubts. You can have
volunteers take turns to read the texts
aloud or you can ask them to read
the texts individually. Ask students
to match the texts to the questions.
Monitor. Elicit answers from students
and check. If there are disagreements,
encourage students to justify their
answer with examples from the text,
e.q. What phrase let you know that
was the answer?.

9. Discuss one more possible question
about cach of the topics above and
write them in your notebook. Share and
compare your questions with those of
another pair.

Form pairs. Ask students to discuss

one more possible question about

each topic above and write them

down. Monitor. Then, have each pair
get together with another pair and
compare their questions. You may elicit
guestions from volunteers.
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A Round Table

Session |

You can tell students that this unit’s
product will consist on researching
ethical and civic topics to write their
points of view so that they can discuss
them at a round table. You can ask
students to read the information on
page 156 and clarify any doubts. Ask
students to get together in teams of
six. They should brainstorm topics
related to ethics and civics. They can
research online if available or browse
books and encycdopedias. Students
should think of questions related to
their chosen topic so that they can
find relevant information and state
their points of view. Ask them to
write down these questions in their
notebooks. Have students choose
useful sources of information to answer
the questions, e.g. the Internet, books
or encyclopedias.

Remind students that they will need
this material for the following sessions,
so it should be put away in a safe place.
Check your Progress

You can direct students' attention to
the Check your Progress box. Read it
along with students or ask a volunteer
to read it aloud and have volunteers
follow the instructions to mark their
progress. Monitor around helping
students clarifying any doubts and
checking on their answers.

Reading Time!

Reading is a very important language
skill. It helps students improve their
English vocabulary, spelling, grammar
and writing. Practicing reading skiils
makes all English skills improve. You
can have your students read before
class or read during class according to
your specific needs.
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Reader's Fact — Being a Good Person and a Good Citizen
Track 55

During this unit, students will read information about
civics, ethics, values, and rights so that students can learn
more about the topic of this unit. Before you begin
today's lesson, read pages 131 to 133 from the Reader’s
Book. Then, encourage students to share what they
understood. You can also ask some questions, e.qg. What is
civics? What is ethics?, etc.
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lesson 2

Remember that before each Discover
section you will find a triggering
question. Ask this question before you
begin working on the book to help
students connect with their previous
knowledge and prepare for the topic
of the lesson.

Warm Up

You can play hangman with words
from the previous lesson, e.g. honesty,
reciprocity, responsibility, compassion,
values, discrimination, bullying, etc.

_-‘\‘.r‘""'\-lr
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1. Read this quote and discuss:

You can ask a volunteer to read the
instructions and the quote aloud. Then,
form pairs and ask them to discuss the
guestions. You can invite each pair to
share their ideas with the rest of the
class.

2. Read this article, listen to some
opinions on the topic, and check (V) the
main ideas.

You can tell students you will now

listen to and read an article and they

have to pay attention so that they can
check the main ideas. Play Track 43 as
many times as you consider necessary
for students to complete the activity.
Then, elicit the main ideas and check.

3. Read each person’s opinion and

underline the ideas you agree with.
Read the instructions along with
students. Make sure everyone
understands what needs to be done.
Ask students to complete the activity.
Meonitor. You may then elicit the ideas
students agree with.

Unit 10




Lesson 2
Warm Up

You can form small groups and have
students share their opinion on one or
more topics that have been mentioned
so far in this unit, e.g. bullying,
discrimination, etc. and encourage
volunteers to share their opinions with
the rest of the class.

P
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4, Discuss the following questions.

Form pairs. You can go over the
questions along with students and
clarify any doubts. Ask students to
discuss the questions. Monitor. You may
elicit ideas from volunteers.

5. Complete the table with your
opinion about lying and the ideas in the
text that exemplify or explain it. Try to
express them in your own words,
You can have a voiunteer read the
instructions aloud. Make sure everyone
understands what needs to be done.
Have students complete the table.
Monitor and provide any needed
assistance.

6. Discuss your points of view on the
topic. Use the information in the table to
help you express your ideas.
Form groups and ask students to discuss
their points of view with their group.
Students should use the information
in the table to help them express their
ideas. Monitor and provide any needed
assistance.
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7. Look at each group of words and in pairs discuss the
questions. Look up the words in a dictionary to check your
answers.

Students should work in pairs. Direct their attention to

the groups of words. Make sure everyone understands

the meaning of the questions. Ask students to discuss and

answer the questions and then look up the words in a

dictionary to check their answers. You can elicit answers

from volunteers. Check and correct as needed.
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8. Read this artide about another moral
issue and underline the points of view
you agree with,

You can read the instructions along

with students. You can ask students

to silently read the article or have

volunteers take turns to read it aloud.

As students read, they should underline

the points of view they agree with.

2. In your notebook write your opinion on
this topic and add some explanalions or
examples as you did in activities 4 and 5.

You can ask students to take out their

notebooks and write their opinion on

the topic and add some explanations
or examples just like they previously

did on activities 4 and 5. If necessary,

encourage students to take a lock

at those activities before they begin

this activity. Monitor and provide any

needed assistance.

10. Discuss your ideas using the text you
wrote as a guide.
Form groups and ask students to
discuss their ideas using the text they
wrote as a guide. Monitor and provide
any needed assistance. You may invite
volunteers to share their ideas with the
rest of the class. You may want to make
sure you act as a moderator as students
discuss.

Tips

Before you ask students to discuss their
ideas as indicated in activity 10, you can
read the information in this box and
encourage students to share examples

on how to express their points of view
while using these expressions.
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You can tell students they will continue
to work on their product. You may ask
them to read the information on page
160 and clarify any doubts. Students
will need note cards or something
similar for this step. Ask students to
get together with their teammates
and take out the information they
gathered on their chosen topics. Ask
them to identify the points of view
and ideas each of them identify and
agree with and write the main aspects
of this on note cards. Remind them to
add explanations or examples. Have
students make some notes on the
expressions they can use to express
their ideas. Monitor and provide any
needed assistance. Remind students
that they will need this material for the
following sessions, so it should be put
away in their portfolios.

Check your Progress

You can direct students' attention to
the Check your Progress box. Read it
along with students or ask a volunteer
to read it aloud and have volunteers
follow the instructions to mark their
progress. Monitor around helping
students clarifying any doubts and
checking on their answers.
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Reading Time!

Aecader's Fact — Being o Good Person and a Good Citizen
Track 55

Remember that you can read during class or you can

ask students to read as homework and then discuss the
information during class. Read pages 134 to 137 from the
Reader’s Book. Then, encourage students to share what
they understood. You may also see if their predictions
were correct. You can also ask some questions, e.g. What
are civil rights? What are political rights? Name some
things you can do to be a good citizen. What are moral
values? What is solidarity?, etc.
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3. Usten again and underiine the correct answers.

You can go over the questions and statements before you
listen to the track. Tell students to listen and underline
the correct answers, Play Track 44 as many times as you
consider necessary. You can invite volunteers to share

their answers and see if everyone agrees.

lesson 3

Remember that before each Discover
section you will find a triggering
question. Ask this question before you
begin working on the book to help
students connect with their previous
knowledge and prepare for the topic
of the lesson.

Warm Up

You can form teams and give them five
minutes to think of an issue {related

to this unit) they consider to currently
be the most important issue in their
community, why they think so, and, if
possible, one idea on how to solve this
issue. Invite each team to share their
ideas with the rest of the class.

N e
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1. Read this text about being a good citizen
ond discuss in pairs which aspects you
consider are the most important.

You can ask a volunteer to read the

instructions aloud. Have students read

the text. Then, form pairs and ask them
to discuss the aspects that they consider
the most important. Monitor. You may
elicit ideas from different volunteers.

2. Listen to four people talking about
the topic above and number the pictures
in the correct order.
You can begin by directing students’
attention to the pictures and
encouraging them to describe what
they see. Then, tell students you will
now listen to people talking about
the topic and they have to identify
and number the pictures in the correct
order. Play Track 44 as many times as
you consider necessary for students
to complete the activity. You can elicit
answers and check.

%‘ ‘ Unitlo(/
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Warm Up

You can ask students to share examples
of the actions that make them good
citizens that they have performed in
the previous week. You may also share
your own experiences.

-
éi/h“ﬁ

Tl i
[N

4. Read these sentences and circle the
correct options.
You can read the instructions along
with students and make sure everyone
understands what needs to be done.
Have students complete the activity.
Monitor. Then, elicit answers from
volunteers and check. Correct and
clarify as needed.

5. Read and complete what some students
say about recyding with the phrases in
the box.

You can tell students you will now

listen to people sharing their ideas

about recycling and they have to
complete with the words in the box.

You may go over the phrases in the

box before you begin. Then, you can

have volunteers take turns to read the
characters’ opinions aloud. Play Track

45 and have students listen and check.

4. Discuss in pairs. If recycling were

mandatory in your city, should people be

fined for not doing it? Why? Why not?
Form pairs. Read the instructions along
with students. Make sure everyone
understands what needs to be

discussed. Monitor. You may elicit ideas

from volunteers and see who agrees
and who disagrees.
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S E rite some more ideas to continue the discussion about the: topic
. with the prompis below.

R E Work tn groups of four. Role-play the discussion In activity 5 and
. include your idaas from the previous octivity. Pay attention to
body language, pousas, volume ond tone of voics.

€xtra Activity

You may choose to perform this extra activity if you have
the time to do so. You can also adapt this activity to fit
your students' needs.

In groups or pairs you can have students choose a value
they think is missing/lacking in society. Invite them to
make a poster to motivate people to remember this
value. Put these posters up on the walls as a reminder for
students of why values matter.

lesson 3

7. Identify the people from the dialeg in
activity 5 by reading what each one
said and matching it to the correct body
longuage. Label the pictures with their
names.

You can first direct students’ attention

to the pictures and encourage them to

describe what they see. Then, ask them
to match the picture to the name based
on the body language. If necessary,
invite volunteers to act out different
emotions. Monitor. Next, you can have
volunteers read the name aloud while
representing the corresponding body
language.

8. Write some more ideas to continue
the discussion about the topic with the
prompts below.

You can read the instructions and

prompts along with students. Clarify

any doubts. Ask students to complete
the activity. Monitor and provide any
needed assistance.

9. Work in groups of four. Role-play the
discussion in activity 5 ond include your
ideas from the previous activity. Pay
attention te body language, pauses,
velume and tone of voice.

Form groups of four. Ask students to

role-play the discussion in activity 5.

They should add their ideas from the

previous activity. Remind them to pay

attention to their body fanguage,
pauses, volume and tone of voice.

Monitor and provide any needed

assistance.

Tips

You can read the information in this
box before students begin working on
activity 7. Demonstrate how using your
body while you speak emphasizes the

meaning of your ideas (just like when
you are teaching).
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You can tell students they will continue
working on their product. You can

ask them to read the information

on page 164 and clarify any doubts.
Students should get together with their
teammates and take out their note
cards with their points of view. Ask
them to brainstorm ideas on when and
how to adjust the volume and tone of
voice or when to make pauses so that
they are convincing when expressing
their points of view. Remind them that
they have to discuss a topic and their
ideas should be clear. Ask them to write
some notes on their cards. Monitor and
provide any needed assistance.

Remind students that they will need
this material for the final session, so it
should be put away in their portfolios.
Check your Progress

You can direct students’ attention to
the Check your Progress box. Read it
along with students or ask a volunteer
to read it aloud and have volunteers
follow the instructions to mark their
progress. Monitor around helping
students clarifying any doubts and
checking on their answers
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Reading Time!

fieader's Foct — Being a Good Person and a Good (itizen
Track 55

Remember that you can read during class or you can
ask students to read as homework and then discuss the
information during class. Read pages 138 to 141 from the
Reader’s Book. Then, encourage students to share what
they understood andfor you may see if their predictions
were accurate. You can also ask some questions, e.g.
What does freedom to choose mean? What does
responsibility mean? Give some examples that show
responsibility, etc,
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2. Get together with a classmate who
disagrees with you and discuss the topic.
Use body language to look and sound
convincing.

You can give students a set amount of

time so that they can mingle and find

someone who disagrees with them.

Once they have found someone who

disagrees, ask them to discuss the topic.

Remind them to use their voice and

body language to sound convincing.

Monitor and provide any needed

ﬂ assistance.
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A Round Table

You can begin this session by encouraging
students to share their opinion on the topics
that they have learned about throughout this
unit. You can invite them to share if they think
that these topics are important and if they
think that they should he discussed. Then, you
can ask them to read the information on page
166 and clarify any doubts. Ask students to

get together with their teammates and take
out their questions and note cards with their
points of view. Give them some minutes to
check that their notes are clear. Remind them to
add some details or examples so that they can
make their point clear. They should determine
the order in which they will speak before they
begin. Students should sit together with their
teammates and have a round table discussion.
Everyone should listen respectfully to the others
opinion. Remind students to save their written
work in their Portfolios.

Check your Progress

You can direct students' attention to the Check
your Progress box. Read it along with students
or ask a volunteer to read it aloud and have
volunteers follow the instructions to mark their
progress. Monitor around helping students
clarifying any doubts and checking on their
answers.

Reading Time!

Before you continue with the next unit, ask
students to check the Grammar Reference
section on page 179 to clarify, reinforce and
review the grammar learned in this unit.
Reader's Fact - Being o Good Person and

a Good Citizen

Track 55

Remember that you can read during class or
you can ask students to read as homework

and then discuss the information during class.
Read pages 142 to 144 from the Reader’s Book.
Then, encourage students to share what they
understood and/or if there is something they
already knew. You can also ask some questions,
e.g. What is honesty? What is respect? Give
some examples, etc.
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Hluerce the upnien of oftwis
T 16%)

3 Discuss my poirts of view witheut
gettng angry rp Wb and W

Bl use the rasuits to decide on and suggest strategies to improve your English arning.

€valuation

You can direct students’ attention to the Evaluation
Instrument on page 167 and explain that this evaluation
is something they have answered individually to
evaluate their performance along the unit. Therefore,
you can invite volunteers to talk about their results and
encourage them to think of and suggest ideas on how 1o
improve their work, you can share some examples, e.g.
Work (something that’s difficult for me) with a classmate
that isn‘t having trouble with that. Watch some videos.
Review 10 minutes everyday after school, etc. You may
also invite students to share the ideas to improve their
work they came up with.

RAcademic and €ducational
€nvironment

Assessment

Guide your students to do the
following assessment in class, give
them time to choose their answers
individually.

You can begin by asking students to
tell you what a self-assessment is.
Make sure they understand that the
most important thing in this type of
evaluation is to be honest about how
they are really achieving the goals, so
they can work in the areas their skills
are lacking.

You can then direct students’ attention
to the first part of the assessment on
page 168 and read the instructions
aloud along with students. Read

each sentence aloud and encourage
students to answer honestly. Then,
direct students’ attention to the second
part of the assessment. Read the
instructions along with students and
have volunteers read the emotions. Ask
students to complete this part of the
assessment honestly and individually.
Remind them to complete the sentence
by writing how they feel. Next, direct
their attention to the final section of
the assessment and invite them to think
about ways they could improve the
way they communicate in English, read
the statement and encourage students
to write their own ideas. Finally, you
can encourage some volunteers to

talk about their results if they feel
comfortable doing it or you can also
encourage them to share ideas on how
they can work on the skills they are
facking. It is important that everyone
understands that their classmates’
answers and/or are not a laughing
matter and anyone who is disrespectful
will face consequences.

Unit 10
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Name

Date

Checking and Matching List

n Check the abilities displayed by the student.

Defined purpase of finding information.

Selected and registered information that answers questions.

Contrasted personal points of view with main ideas of a text,

Detected changes of meaning caused by variations in the words.

Thought about what he/she wanted to say and how to say it.

Used non-verbal language to create an effect.

Used strategies to influence the opinion of others,

Adequately used prosodic resources.

Overall student’s performance:

Photocopiable Material
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Suggesting and giving advice
There are different expressions you can use to give advice or to suggest someone
to do something:

+ You could
* You shouid
+ let's

plus verb in the base form.

Look at the examples:

You could talk to her.

You should look for options.

Let’s work together

To give advice we can use the following:
What if + subject + verb in the base form
What if we help her.

Remember that the meaning of what you are saying should always
be accompanied by body language and intonation in order to convey the

desired meaning.

Can you notice the main differences between how we use could, should

and would?

Could expresses an idea or an option without imposing your own thoughts or
beliefs. We also use could to offer ideas as possible solutions.

Should expresses what your opinion is about an action to take: you give a strong
suggestion. We use should when giving advice to someone who is your own age
like a friend or someone in your family. But we seldom use should with someone

older than you or with another level of authority.

Grommar Rcfarence




Unit 9

Present Perfect
This verb tense is used to indicate a link between the present and the past. The
time of the action is before now but not specified and we are usually more

interested in the result than in the action itself.

Present Progressive
It is used for actions going on in the moment of speaking and for actions that take

place only for a short period of time. It is also known as present continuous.

Simple Past

It is used to talk about things that happened or existed before now.

To construct sentences using these tenses:

+ The present perfect tense: have in the present tense + the past participle of the

main verb.

+ The present progressive: be in the present tense + ing form
of the verb.

+ The simple past of regular verbs adding ed or d to the base form.

We make the negative form in the present tense by adding don’t or doesn‘t
before the verb in the base form.

Remember that English also has irregular verbs.

FOR A COMPLETE LIST OF IRREGULAR VERBS GO TO PAGE 191 IN THIS BOOK.
b = exclamation marck

, = comma

. = period

GRAPHIC ORGANIZERS

A graphic organizer is a useful tool which allows us to organize information in
such a visual way that we can read it at a glance. Graphic organizers can be used
to structure writing projects, to help in problem solving, decision making, studying,
planning research and brainstorming.

There are several types of graphic organizers, some of them are diagrams, charts,
tables, mind maps, among others.

For example, a Venn diagram or a chart can help you compare and contrast two or

mare things or ideas.




Unit 3

Prepositions

These are words that are usually used before nouns or pronouns and they show

the relationship between the noun or pronoun and other words in a sentence.
In other words, we use prepositions to express or describe time, place, manner,
condition, purpose and guantity. For example:

They arrived on Sunday.

Her backpack is under the bed.

They went by train.

Sometimes, some prepositions are used with verbs to form phrasal verbs. These
phrasal verbs have a different meaning than the original verb, such as: go over and
blow up.

Let’s go to the movies.

Let’s go over our notes.

I blew the candles.

The balloon blew up.

Punctuation

We use an exclamation mark to express surprise, or to emphasize a comment or
short, sharp phrase.

We use commas to separate phrases, words or clauses in a sentence.

We use a period to mark the end of any sentence that is not a question or an
exclamation.

= exclamation mark

, = comma

. = period

Grommar Referencz
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Passive Voice

We use the passive voice to emphasize the action rather than the doer. It can

be used when it is not necessary to express the doer of the action because it is
obvious from context, it is unknown, or unimportant. We form the passive voice
with the verb be (in any tense) + past participle of the main verb. Example:

Active voice: Paul gave Mary a ring.

Passive voice: A ring was given to Mary by Paul.

To make questions to find out more information we use the words: what, where,
when, who, how and why. These questions, also called Wh- questions, use the
following structures in the simple past tense:

Wh- question word + auxiliary did + subject + verb in base form.

What did the man do?

Angther possible structure is Wh-question word + verb to be in the past + subject
+ complement

Why were they scared?

When writing a wh- question in passive voice we use the following structure: verb
to be in the past + subject + past participle + complement

Was the boy forgotten at the mall?

When changing sentences from direct speech into indirect speech, or vice versa,

verb tenses change as follows:

Direct Speech Indirect Speech

Simple Present
Present Continuous
Simple past

Present Perfect
Future (will)

Must

Simple Past

Past Continuous
Past perfect
Past perfect
Would

Had to

Time expressions, like last night, yesterday, tomorrow change to: the previous

night (day), the next {following) day in indirect speech.




Unit 5

Types of Language
We use formal language in situations that involve peaple we do not know.
We use informal language in situations that involve people we know well. It is

more causal and spontaneous.

Feedback

Feedback is information about reactions to a person's performance of a task, a
product, etc. Itis used as a basis for improvement. Feedback can help you and
your classmates learn more efficiently.

Feedback is not just about correcting errors, feedback should also help the person
realize when they’'ve used language properly or effectively and how they have

managed to communicate what they wanted.

Intonation

it is the rise and fall of your voice when you speak. [n other words, it is the
variation in the pitch level or tone of voice. In English, stress and rhythm is also
part of intonation. Intonation conveys differences of meaning, e.g. surprise, doubt,
excitement, etc. Intonation has a grammatical function, it lets you figure out the
difference between one type of sentence from another, this means, for example,
that intonation can let you know if someone is asking a guestion or stating a fact.
Without proper intonation, our audience won’t be interested in what we are
saying because our voice will sound flat and boring. Without intonation, it is

impossible to understand the speaker’s feelings or attitude.

Remember...

English language doesn't use accents as we do in Spanish. Therefore, intonation
is one of the most precious characteristics when using oral language. Aiways use
your tone, intonation and stress to convey meaning and feelings just as you do

with your body language.

Grarsmor Aoferencs /
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Connectors

Connectors are words that combine two words, phrases or sentences together.
Look at the following sentences. Then, read more information about these
connectors.

+ | couldn’t go because | spent the weekend on my grandma’s farm.

+ We had some sausages and hamburgers and on top of that, a delicious
chocolate cake.

-

Although the weather was not very warm, we all jumped inside the pool!
+ The water was cold, but we didn't want to get out.

+ Actually, we stayed there quite a while,

We use the connector on top of that to express addition.

We use the connectors but and although to show contrast.

We use the connector actually to emphasize something.

We use the connector because to express the reason for something.

We use reported speech to tell someone what somebody else said earlier. To
report what someone said we use a reporting verb (said, told, and others) and
we change verb tenses and pronouns. Verbs in the present tense change to
simple past, present perfect and simple past tenses change to past perfect. To
report yes/no questions we use the word if. Time expressions like next Friday
change to the following (Friday;.

We eliminate inverted commas in reported speech.




UNIT 7

Paraphrasing

Paraphrasing is using your own words to express someone else’s ideas. The ideas
and meaning of the original source must be maintained.

To paraphrase you can read the original text a couple of times until you are sure
you understand it. Then, without looking at the original text, try to write the main
ideas in your own words. Don‘t say anything the original text doesn’t say. Try to
use the same order of ideas. When you find unfamiliar words, try to understand
the sense in which the writer uses the words. Compare your paraphrase with the
original source to make sure you say the same things but with your own words.

if the wording is too similar to the original, then it is considered plagiarism. Don’t
forget to include a citation for the source of the information. You must give credit

to the original author.

The Main Idea & Supporting Idea

The main idea is the most important idea the author of any text wants you to
know. It is also the most interesting or the idea which tells you exactly the topic or
the message the text wants to convey.

The supporting ideas are extra information that helps you understand the main
idea. Supporting ideas can also be examples included in a text to extend or explain
the message of the main idea.

Lock at the following example, can you tell which the main idea is and what the
supporting ideas are:

My mom got a used car. This car is red and black. The seats are btack too. It has

a stereo and air conditioning. The tires are new. Now she can drive me to school
every day.

Correct! The main idea is inside a circle and the supporting ideas are underlined.

Grammar Aefercnce
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Modal verbs show the speaker’s attitude or feelings about a specific situation. They

can also help us express, requests, offers or ask for and give advice.

Request

When we make a request, we ask someone for something or we ask someone to
do something. There are different ways of asking for something but we usually do
it in a polite way and we can use can, could, would you mind if, may.

Could you help me, please?

Could | get a replacement?

{ would like to exchange it, please.

Offer

To ask someone If he or she would like to have something ar would like you to
do something. We usually use: how can I..., would you like me to..., should | help
you....

When we reply to offers we usually say yes and yes please or no, no thanks,
maybe sometime latter..

How can [ help you?

Rdvice

An opinion or suggestion that someone offers you about what you should do or
how you should respond in a specific situation. You can also find the spelling for
this word as: advise which is the British variety but the meaning and the usage is
the same.

We usually use the words: should, could, may....

What should | do?

You should take it to the service center.




UNIT @

Comparing & Contrasting
Comparing and contrasting people, ideas and things can be difficult because we
can use different structures; for example, we can use conjunctions, transitional

adverbs and phrases.

To compare

We can use the following structures:

Adverbs

Similarly, likewise, in the same way, also

Riding on a bus is not the same as riding on a plane.

Phrases
Like, alike, similar, equal, comparable, both

Both colors are available ir your size.

Verbs

Compare to, match, etc.

To express contrast

We can use the following structures:

Adverbs
In contrast, on the other hand, however.
She says she likes the city. However, she prefers to live in the country.

On the one hand, | want to go to Acapulco; on the other, | don’t have enough money.

Conjunctions
though, afthough and but.

They are twins, although the color of their eyes is very different.

Rdjectives
different
They are as different as night and day.
Compare your sentences to the one on the board.
1. Compare and contrast are words that are often used to talk about the
similarities and differences between two things or objects.
2. Apart from the difference in their meaning, finding any differences between

the twao is very difficult.

Gremmor Refeience




3. According to various dictionaries, compare means 'to represent things or
objects according to similarity’ and contrast means "to represent things
according to differences.’

4. Compare emphasizes the similar qualities and contrast emphasizes the
differences.

5. The word compare comes from the Latin word 'comparare’, which means ‘to
fiken or to compare.’ The word contrast comes from the Latin word 'contra’
and ‘stare’, which means ‘against’ and 'to stand.’

To learn more, visit: Difference Between Compare and Contrast | Difference
Between http /Awww.differencebetween net/language/difierence-between-

compare-and-contrast/#ixzz5RZXeDLQO

To express contrast

We can use the following structures:

Adverbs

In contrast, on the other hand, however.

She says she likes the city. However, she prefers to live in the country.

On the one hand, | want o go to Acapulco; on the other, | don’t have enough

money.

Conjunctions
though, afthough and but.

They are twins, although the color of their eyes is very different.

Adjectives

different

They are as different as night and day.

Venn diagram: Draw two overlapping circles, one circle for each item you want

to compare or contrast, Write the traits the items or ideas have in common in the
center, where the circles overlap. On the areas where they don‘t overlap, you can
write the things that make them different.

Chart: Decide what you want to focus on when you compare the items or ideas.
On the left side of the chart list the criteria. Across the top, write the names of the
itemns you are going to compare. One box per item for each element you want to

compare or contrast. Fill the boxes and then survey what you have discovered.




Unit 10

Prefixes

Prefixes are letters added to the beginning of a word to create a new word with a
different meaning, for example: market — supermarket, happy - unhappy.
Suffixes are added to the end of a word, for example: child (noun) — childish
(adjective}, work (verb)-- worker (noun). Suffixes often change a word from one
part of speech to another.

pclite — impolite

practical - impractical

legal — illegal

discriminate - discrimination

act - action — active

Second Conditional

We use the Second Conditional when we want to express situations that are very
untikely or impossible to come true we use the following sentence structure:

If sentence (verb in simple past) + consequence sentence (would /could /should /
might + verb in base form)

If I knew his name | would tell you.

There would be fewer accidents, if everybody drove more carefully.

Would you accept the job if they offered it to you?

What would you do if you saw a U.FO?

€xpressions To Ask For Points Of View, Question Stands Or Clarify Confusion.
Asking for points of view: What did/do you think of ... Questioning stands: Why
do you say that?, Don’t you think that ...?, What about...? Clarifying confusion:

What | mean is that ..., For instance ..., Let me show you...

Adjectives

These are words that can be used to describe a noun or a pronoun. There are
many different types of adjectives that can be used to describe almost anything
you can think of from appearance to personality, even shape, size, and time. Here

are some examples:

+ That's a clean floor.

What a beautiful gift.

It's the blue house on the left.
She lives in a mansion. She is rich.
What a happy baby!

That movie was scary.
| have a little dog.

My grandfather is old.
My clothes are wet.

> - - ->

- L - >

Grammar Reference




Unit 1

Lesson 1
... ... Page?9
1. Litter, low grades, flood, air poltution, bullying
3, Students’ own answer
.._ . Page 10

5. 1.Students’ own answer 2. Students’ own answer
6. 1. worried, low 2. his sister 3. final exam 4. help 5. play together

N o .. Poge 1
8. 1. Giving reasons for support. 2. Explaining the main idea. 3.
Asking about a problem. 4. giving details about a problem. 5.
Offering to help.
9. Anne: What's the prob'em?

Teacher: It's littered with packages and cans. Very few students
drop the garbage in the trash cans.

Tom: You're right and garbage may cause diseases.

Anne:  Yes, and isn't nice to see the entire place full of litter.
Tom: Maybe we can start a campaign to promote cleanliness,
Anne:  And it's important to take care of the environment too.
Tom: We can make some posters to remind students to keep

the school clean.
Teacher: That's an excellent ideal
10. Students’ own answetr.

_— . Page 13

Lesson £

1. Students’ own answet. 2. Students’ own answer. 3. Students’
own answer. 4. Students’ own answer,

2. a.sad b. angry ¢ happy d. afraid

3. Voicel: happy Voice 2 angry Voice 3: sad 4: afraid

— — Page 14

4. Students’ own answer.

5.

Cindy: | feel horrible. Laura is texting me all the time, making fun
of me and insulting me. Yesterday she punched my bicycle
tires.

Mary:  That's awful. You could speak to her. What if you talk to
her when she's alone?

Cindy: | don't know... She's always with Pam and Tracy, maybe,
maybe it's worse.

Mary:  This can't go on like this, Cindy. She’s bullying you!

You should tell her you don't care about what she says
or does, and she’ll stop. You know what? Let's tell the
teacher about this. She'll help us. Let's go now!

Cindy:  Would you do that? Oh, thanks!

6. Students’ own answer.

- Page 15

7. DMPMPDandM

8. What should, What if, You could, Let's.

- B Page 17

Lesson 3
9. winter, support, clothes, donate, 01 800
3. Students’ suggestions
Problem or Advantage
1. lake: a raffle

Needs a prize
2. Claire: schoot fair

Needs time to organize the event
3. Stan:perform a play and donate the money. Sell the tickets to

friends and family
4. 3,2,1,4

RAnswer Hey

o o .. Page 18
5. Students’ own answer.
6. 3,51.42.
7. Students’ own answer.
L . . __Page 19
8. Students’ own answer.
i — - _ Page 21

Lesson 4

1. Student 1: Silence please, ...| would like to make a proposal.
The school needs some repairs and painting. We could / What if
start by painting the classrooms.
Student 2: | think it's 2 great idea. We should / What if we do
it on weekends? We should organize work teams to have the
place painted quickly.
Student 3: Let's / Maybe we could help with the gardening too. ]
would like to do that. Let's /How about plant some flowers. Any
volunteers? Hands up, please.
Student 4: All sound great, but / and | think the first thing we
should do is organize the library. That's mere important than the
gardening.

Student 2, Student 4, Student 1, Student 3

9. Students’ own answer.

Unit @

Lesson 1

- o Page 25
3, 1. melodrama, 2. tragedy. 3. comedy.

_ _Poge 26
The beginning.
instructions, emotions, actions, parentheses.

owk

a) Some minutes later, the
flower girl enters.

show sequence of actions

b} She is wearing a hat, and an
old coat. She takes her hat off
and leaves it an the table. 3

provide details of actions

¢} Filled with terror and hiding | attract the reader’s attention

behind a piano 1

.Page 27

7.

—_—

(A street in Verona, A Montague and a Capulet are fighting.

Benvolio, another Montague, tries to stop them, when Tybalt, a

Capulet, arrives.)

2. (It's late at night, Juliet is in her balcony and Romeo speaks
passionately.

3. ({Juliet lies asleep in a grave. Romeo thinks she is dead, so he
drinks poison and dies.
{She stabs herself and falls upon Romeo)

8.

Scene 1 the rivalry between the two families, sadness

Scene 2 the love Juliet and Romeo feel for each other, fear

amazement

Scene 3 the tragic consequences of hatred, happiness / joy
Q. hattle, wins, emotions, hatred.

10.

Plays Romeo and Juliet Pygmalion
Topics Love and hatred Social classes

Young people and adults Young people and
aduits

Target audience



. Page 99
Lesson 2
1. Students' own answers.
2.
Apollo: | the gad Apollo, have always helped humans. Today |

saved the life of Admetus, king of Thessaly, by making
a pact with Death. Admetus should escape death if he
could find another person to die instead of him. Admetus
asked his parents and his friends, but they refused to take
his place. However, Alcestis, his noble and beloved wife,
decided to die for him. See, here comes Death.
3. agood and respected queen, cold and dark, my good and
faithful friend, who came to live here when her father died.

) L _Poge 30

4. Yes, they were. 2. Because they made decisions about humans’
lifes. 3. He saves Admentus from Death. 4, That someone should
die instead of Admentus. 5. She decided to die for her husband.
6. Because Hercules was his friend and he didn‘t want him

to go away.
3. 3,412
4. 1. Exclamation mark. 2. Ellipses. 3.interrogation mark.
. _ Page 31
5. 7, died, have been, ?, don"t want, !, is, thought, fought, 2, 1, ...,
I, begins.
6. 1. Students’ own answer, 2. Students’ own answer. 3. Students’
OWN answer.
7. Admentus hospitality
Alcestis loyalty
Hercules heroism
. _ Page 33
Lesson 3

2. 1. Students’ own answer. 2. Students’ own answer. 3. Students’
own answer. 4. Students’ own answer,

3. Students’ own answer.

S Page 34
4. 5.ab6.ba’7badhba
5.
ROBIN HOOD: What a great feeling to be in the wonderful oak forest
of Sherwood! 1 [ ...]
FRIAR TUCK: Yes, yes. That's true. t
Stop! Shhh Someone’s coming. 4
ROBIN HOOD: Hide, my friends. An enemy on the road. t
ALFRED: This is terrible. So terrible. 1 [ ... ] The Sheriff of Nottingham
is 50 bad! He came to our village and took away our harvest, our
wood, our money. My neighbors and | survived because someone
sent us mysterious gifts during the night, clothes, food. | think it's
Robin Hood who sends them. 1 {... ]
ROBIN HOOD: Why do you say that? The Sheriff's such a good
person! 1
ROBIN HOOD: Robin Hood! He's a robber and an outlaw! t
ALFRED: No, he isn't. It's the Sheriff who is a robber! Robin Hood is
a noble person. He helps the poor. 1
6. frustrated and quilty, angry and astonished, embarrassed,

confident and optimistic, excited, in despair, terrified.

Page 37

Lesson 4

1. a)5.b)3.01.d)2. ¢) 6.1 4,

2. forgot, !, are dancing, are eating, have, been, |, 7. Do, have,
don't know, wants, 7, am.

Unit 3
Lesson 1
. U __ Pogedl
1. Students’ own answers.
2. hurricane / oil spill / flood / earthquake / water pollution / toxic

waste dumpling / tsunami

3. Students’ own answers.
— — Page 42

5.
1. b} an environmental emergency
2. b} what to do in case of an environmental emergency
3. ¢ the general public
6. Students’ own answers

el . Page 43
7. Students’ own answers
8. aedbcf
*

If you are outdoors

Stay at least 10 meters away from downed power fines to avoid
injury.

Stay away from the coastline because earthquakes can cause
tsunamis.

If you are in a vehicle

Listen to your car radio for instructions from emergency officials.
Stop driving and park at the side of the street.

If you are on a bus, stay in your seat until the bus stops.

Stay away from the coastline because earthquakes can cause
tsunamis.

If you are indoars.

Walk away from windows, bookcases, tall furniture and light
fixtures.

Stay away from doorways because doors may slam shut and cause
injuries.

Lesson 2
. Poge 45
3 ltis necessary
1
4 Mis dangerous to
2 Itisimportant to
S Page 46

3
First / Next / Then / Finally

If you have to shovel snow, do some stretching exercises to
wanm up your body to minimize muscle injury.

Clothes should be water repellent.

It is necessary to protect your lungs from cold air.

Slips and falls can cause serious injuries.

First, stay in the vehicle and wait for help.

Next, make sure the car is visible for rescue.

Then, turn on the engine some minutes every hour.
Finally, do some light exercise to improve circulation,

ORWN s WS

First, stay in the vehicle. it is important to protect yourself from
overexposure to the cold. A person walking through the snow is
harder to find than a stranded vehicle.

% Answer Key /




Next, make sure the car is visible for rescue. Hang bits of
colored cloth or plastic from the windows as a sign for help.
Turn on the engine some minutes every hour, It is necessary to
crack the windows a small amount to allow for the circulation
of fresh air.

Finally, do some light exercise to improve circulation, Clap your
hands and move your arms and legs.

e e B _Page 47
7. Students’ own answers.
8. Students’ own answers.
Q. Students’ own answers.
10. Students’ own answers.
L Page 49
Lesson 3
3
8.,6,3,7,2,541
. . .. _Poge50
4 Students' own answers
5
A BABADBD
Lesson 1
.. __Pogeb7

2. television, the Internet, rad_i'o-,-ﬁ_ewspaper
3. Entertainment, Local and international News, Sports, Classified
ads, Business & Finance

I e Page 58
4,
4-E1-T, 2T, 3-E
6.
Dialog 1 Dialog 3
...about that / It seems that What do you think?
Dialog 2 ...of course
This means Dialeg 4
...could say that What do you say?
...that's a surprise.
Lo ..___Page 59
8. Students’ own answers
9. Students’ own answers
Lesson £
_ i, .__Poage 61
1. 3,241

2. access cheap / a universal goal and aspiration / become
cyborgs / global warming homes

4  Itis dangerous to

2 Itisimportant to

_ .. Page 63

5

Norway, Denmark, and Iceland were declared the top three happiest
countries in the world in 2017 according to the United Nations
{UN}. This was the result shown in the World Happiness Report
2017, released today March 20, at a special event at the UN in New
York, which has declared this day as World Happiness Day.

The UN celebrates this day to focus the world's attention on the
concept that to obtain global happiness, the economic development
must go hand in hand with social and environmental well-being.
The study measures social factors and economic data and shows
that money is not the most important thing for people to feel happy.
Many other factors besides the standard of living are evaluated,

like social support, generosity, a healthy life expectancy, freedom

10 make choices, and freedom from corruption, The report analyzes
statistics to explain why ane country is happier than another.

The UN agency collects data from people in 155 countries every
year. The initiative to declare a day of happiness came from Bhutan,
which adopted a Gross National Happiness Index as a better
measure of its people’s prosperity than its income.

6

3,2,1,3,2,1

Page 65

Lesson 3
2 2.1
31,221

. __Page &6

5.

1b

2a

6

Verb tenses / nouns / pronouns

_ Page &7

Q

Article A Longer sentences

Article B More words to describe protagonists and events
Emotional language

) . _ __. .. Page &9
1. ELEPHANTS' SAD ENDING STORY
2. Students’ own answers
Unit 5
Lesson 1
) o o Page 73
1.2, 3,1
2. Students’ own answers.
3.
a. Dialog
b. Monologue
e .__ Poge 74
4.

Interlor monologue is a speech that expresses a character's
thoughts so that the audience can understand what
is going inside the character's mind. It can be funny or
serious.

Dramatic monologue is a speech that expresses
choracter's thoughts so that the cudience can
understand what is going inside the character's mind. It
can be funny or serious.

5.

1. interior

2. dramatic

6.

Presentation and the burial of Caesar.

Anne of Green Gables is funny and Marc Anthony is serious.

Because it is about burying Caesar.

For teenagers ond on.



- . Page 75
Family
Things that | do that annoy my parents
Good and bad things about having sibfings
School
The coolest project | have made
Students should choose what they want to learn at school
Me
My hobbies
The craziest thing I've done
Relationships
My best friend
How | met my girlfriend/ boyfriend77
Lesson 2
, - . Poge77
2. Who is Colin speaking to? Collin is speaking to?
Callin is speaking to his own self practicing his speech.
What is the purpose of his speech? To convince the audience to

vote for him.
. The answer is the picture in the middle.

. important
. make visual contact with his cudience
. { show enthusiasm by making some body movements.

WK — W

_ Page 78
5. To her father / a school party/ that her father lets her go
to the party.
6. forgiveness

7.2.4,1,3
. e .. Page 81
2. a) in a speech or lecture / in a job interview / ina
ceremony.

3. e ore most pleased to held this event, and hope
tonight's Cultural Night Is a success. We are truly
thankful to everyone who made this possible. Tonight's
event marks the 10th anniversary of this celebration
of culture. Let's raise our glasses to our country's rich

heritage

o Page 82
S¢ d ab,

o _ . - _Poge 85
Lesson 4
Ta(l)

A girl feeling happy because the boy she likes spoke to her
8- A man asking o woman to mamy him.

_ __ Page 65
Lesson 3
2.2.1
31,221
B} o _Page 66
5.
1b
2a
6
Verb tenses / nouns / pronouns
- L Page 67

9

Article A Longer sentences

Article B More words to describe protagonists and events
Emoticnal language

. . Poge 69
1. ELEPHANTS' SAD ENDING STORY
2. Students’ own answers
Unit 6
Lesson 1
) Page 89
1. excitingA/B/C beautiful sight A
great match B airport C
entertaining B celebrate victory 8
sunny day A flight departed C
_ e o Page90
4. Students’ own answers.
5.
1. a beautiful sight, plenty of pictures, a hit expensive.
2. you missed it, the top of my voice.
3. traffic jam, got stuck.
— —_— . Poge 91
7.
Highway motorway
Soccer football
Pharmacy chemist's
Vacation holidays
Trucks lorries

9. We left the hotel on time, but before heading for the airport we
asked the taxi driver to look for a chemist’s because Maggie
had to buy some medicine. Once on the highway, the traffic
was extremely heavy. We had to slow down because there
were some lorries, but we thought we would make it anyway.
Guess what? We were wrong! When we arrived, we realized
the plane had left!

10.

British English

4. football soccer 1

5. holiday vacation 2

American English

6. chemist’s pharmacy 3
7. lorries trucks 4
8. motorway highway 5
. } _ __Poge 93
Lesson 2
3 dfcaveb
. ) o . Poge 94

5.

To get more information Why, what happned?, Where was it?

To check understanding Did they play at the party?, Did he prepare
the food?

To invite the other person to talk Anyway, how was your weekend?,
You mean they won?

6.

Phrases or words that link ideas by...

Starting the reason for samething because

Showing the sequence of events and later, by the time the
arrived

Establishing a contrast but

Showing addition on top of that

Emphasizing something surprising actually

% Answer ey /




Page 97

Lesson 3

2. Students’ own answers.

3. 1.Saturday, 2. To the movies. 3. The Post. 4. Pizza. 5. As they
were leaving the pizza place. 6. Surprised. 7. Upset.

e .__Poge98

1,4,

2,3

There are na quotation marks.

1. Students’ own answers. 2. Students’ own answers. 3.
Students’ own answers,

G wWro =

_ . _Poge 99

6. A Students’ own answers.

Unit /
Lesson 1
L . _Page 105
It changes the direction of a force. It helps us multiply forces.
It helps us multiply forces.
An axe
A wedge
A wheel and an axle
whee! / axe / scraw

cf2a/3b/4a
Second-class lever and First class lever

vi—whkwm bk W -

_ Poge 107

pulley. Effort

To lift things

you loop a rope to make it easier to lift things
reduces the effort to lift the same load in half
Pulleys and levers.

Because both fift weights.

They magnify forces.

Presentation and the burial of Caesar.

Anne of Green Gables is funny and Marc Anthony is serious,
Because it is about burying Caesar.

For teenagers and on.

L S o e B

Page 109

lesson 2

1. A motor car engine that burns gasoline

2. It mixes with air and one molecule of gasoline becomes many
molecules

3. The mixture makes the piston move up and down.

4. Itis transferred to the crankshaft and axle.

5. It makes the axle turn the wheels and the car moves.

e Page 110
3. change(v}. = convert
combines {v) . = mixes
combination (n) . = mixture
generates (v) . = (reates

makes (v} .
connected (adj) .
spinning movement (n) . = rotary motion
5. Gasoline is ignited and it mixes with aair {F)
Gasoline has molecules, when it mixes with air, it makes one
old molecule of gascline, become (M)

6
1-b
2d
3-a
4-c
- Poge 113

Lesson 3

Aw/Pretol mixture

Intake stroke

pawer stroke Exhaust gases

compression stroke [

exhaust stroke

. Poge 114

fower - go down
2. letting something into — allow something to go into

3. moves on an upward stroke — goes up
4. close - shut
5. ignites - burns
6. burn explosively - explodes
7. begins its second upward stroke — starts going up again
8. push out - expel
. o o . Page 117
Lesson 4
1.
the air inside is lighter than the air outside
2

To keep the air hot for the balloon to be able to rise
3. compressed liquid propane

4, the tubes become hot and heat the propane inside them
9. Left side; burners / propane cylinders

Right side: intake hose/ widker basket

Unit 8

Lesson 1
e L __ Poge 121
8.
home appliances 2 sporting goods 3
stationery 4 electronics 1
8.
Sporting Goods  Electronics Home Stationary
Appliances
1and7 3and5 2and 6 4and8
L e Poge 122
4, Left and right.
5. Students’ own answers.
6. 1. Dialog2. 2Z.Dialog1. 3.Dialog2. 4. Dialog1.
e __ ... Page 123
7.
a) C, angry. e} SC, polite
b} C, polite. f) C, angry.
¢ C, angry. g) SC, apologetic.

d} SC, apologetic.



8. SC:I'm afraid that's not possible.  C: Thanks, that's kind of

you.
SC: We don't exchange. C: | demand to speak the person in
charge!
- ..__Page 125
Lesson 2

2. 1. replace his camera. 2. the flash is broken.
3. they don't replace products.
3. toosmall, large size, | don't give refunds, take a credit note.
Poge 126
4,
1. replace the camera. 2. the address to the service
center, get refund, a credit note

or an exchange,

6.
2. Exchange. 4. Onsale.
3. Refund. 5. Credit note.
7. Amy bag blue instead of orange.  Yes, they are.

Satisfied / pleased.

Page 127

8.
1. replacement, 2. reimbursement. 3.reimbursement.
9

To start a complain: 1,5, 8 To apologize: 3,4, 7
To propose a solution: 2,9,10,12 To express gratitude: 6,11

. .Poge 129

Lesson 3

1. Could you help me with..?, | feel frustrated because, What
should | do?, Could | speak to the manager, please? This is
really unfair!, Thanks for your understanding.

2 SRS

.. Page 130
3.
4. b)
Poperﬁlter%
filter basket ﬁ
=
Filter holder 4
5 61528734
o - —— Page 133

Lesson 4
1. Students’ own answer.
9. Students’ own answer.

Unit @

Lesson 1
o e Page 137
1. Students' own answers.
3.
1. Around Maly by James 2. Ocean Books Ltd.
Branson. 3.2013.
4. A traditional holiday: Camival in Venice.
0Old buildings: Amazing architecture from the past.
Art: Michelangelo, Da Vinci and others.
— _ Page 138
5.
1. Independence Day in the US 3. teenagers and adults,
and Bastille Day in France.  4.b).
2. to inform.
6. (similarities} both, (differences) different while, however,
whereas.

. .. Poge 139
8. similar, both, differences, On the other hand, on the other,
while, however, the same as.
9. Students’ own answers.

Poge 141

Lesson 2

1,4, 2.

It's the name or an ancient ritual and art of preparing tea.
To wash your hands and mouth to purify yourself.

Vision, smell and taste.

Underline them.

. Because the tools change depending on the season and the
moment of the day.

VAW = b

o B} . Page 142
Chanoyu, its Japanese name, is the ritual and art of preparing
matcha, which is a powdered green tea. It requires many years of

study.
Before entering the tearoom, we washed our hands and mouths

with clean water because you have to purify yourself before the
ceremony.

Once it was ready, each of us drank from a bowl, cleaning its rim
before passing it on. It was a bright green liquid that smelted fresh
and felt silky and smocth.

Each tea gathering is a unigue experience as the host chooses the
right toals depending on the season and on the moment of the day

when the ceremony takes place.

4

1. Each tea gathering is a unigue experience, as the host chooses
the right tools depending on the season and on the moment of the
day when the ceremony takes place.

2. ltis a symbol of peace, and harmony for the Japanese people.
3. We cbserved how she prepared the utensils and then the tea.
4.  We ohserved how she prepared the utensils and then the tea.
5. experience, temazcal, rock , represent, shaman, ceremony,
purpose, purify, copal, moved, directions, personal, abuelitas, semi-
circle, complete, ancient, indigenous, music.

; Arser K, /




e .____ Page 143

6.

1. to purify and heal the mind 3. He / She felt reborn,
and body. 4. Smell, hearing, vision.
2. The womb of Mother Earh.

7

A Traditional Mescamerican Ceremony

| had an amazing experience in a temazcal. (3) A temazcal is an
igloo-shaped type of sweat lodge made of volcanic rock which is
said to represent the womb of Mother Earth. A shaman carries out
the ceremony and its purpose is to purify and heal the mind and
body. Before entering, the shaman approached each of us with a
cup full of copal that he moved in four cardinal directions in front of
us while saying a personal blessing.

When we entered the temazcal we saw a pit in the middle where
burning volcanic rocks were later placed. (2) They are called
abuelitas. We sat on some colorful blankets in a semi-circle.

The shaman then poured water and herbs over the rocks. (1) Except
for the glowing of volcanic rocks, we were in complete darkness
listening to the shaman’s voice tefling us to breathe slowly and
making sure the experience was safe and invigorating. He started
reciting ancient prayers and chants accompanied by the sound of a
drum and a rattle.  {4) The heat was almost unbearable, but once
the ceremony finished | stepped outside and felt reborn, the blend
of herbs, heat, copal, and indigenous music had created an intense
healing experience.

1. Once inside, we saw a hole where hot volcanic rocks were
put later.

2. The only thing we could see was the light from the
volcanic rocks.

3. He was praying and chanting as he played music.

_Page 145

Lesson 3
2.

1. Babushka which means old woman or grandmother.

2. Fertility and motherhood.

3. Itis a nested doll and inside the biggest ones there are smaller
versions of itself.

4, They make the smallest one first

5. Signing the largest doll and writing the number of dolis

in the set.

3. Students’ own answers,

Page 146

4.

Russia

Vasily Zvyozdochkin and Sergey Malyutin

1890

A nested doll with two halves that can be pulled apart.

The outer figure contains smaller versions of itself

Japanese dall

Wood

Peasant girls, fairy tales, animals, Christmas, famous peaple
Artists at factories

5.

Alebrijes are fantastic, unnatural animals painted in bright colors.
Alebrijes are a kind of Mexican craft created by Pedro Linares in
1936.

Linares's descendants continue the tradition of making alebrijes at
their own workshops.

Alebrijes are made of paper mache and cardboard.

Each alebrije is a unique piece of art.

Linares fell ill and in his dreams he saw strange animals and heard
the word alebrijes.

Page 147
6.

Mexico

Pedro Linares

1936

Unnatural, colorful animals

Preams during sickness

Paper mache and cardboard

Animals - Unique

Linares’s descendants at family workshops

7. 1,6,4,5,3.

o . Page 149
tesson 4
1. Students’ own answers.

2. Students’ own answers,

UNIT 10

Lesson 1
Page 153

Rights:

Freedom to express yourself

Have private property

Freedom to have a religion of your choice
Receive education

Responsibilities:

Support and defend the Constitution

Respect and obey federal, state and focal laws
Respect the rights, beliefs and opinions of others

Pay taxes

Page 154

4,

1. Discrimination

2. Discrimination in everyday situations and how to find help in
cadeap

5

All of them.

6

a-3 b-1

) Page 157

Lesson £

1.

1,4.

2-10

Student’s own answers.

___ Poge 161

Lesson 3
1. Students' own answers
2. 43,12

3. bab

.. Page 162

4. hypothetical

5. express |ogical consequences ta justify ideas

5. wouldn't forget to recycle  they can’t pay the fine? / if we had
an incentive system / you don’t do it

7. Paul/Anne / Greg / Lauren



Track 1

COPYRIGHT BLURB

Track 2

MATT: Hi, Bill. What's up?

BILL: I'm worried.

MATT: Why? What's the matter?

BILL: My grades are low.

MATT: How's that?

BILL: I've been looking after my sister in the aftemoons and

when my parents get home in the evening, | don't feel
like studying or doing homework. !'m tired.

MATT: Oh, | see. You have to babysit.

BILL: The teacher told me if | don't do well on the final
exam, Il be in trouble.

MATT: Oh! Maybe | can help you. The final is next month. We
can study together. What do you say?

BILL: What about my sister?

MATT: No problem. Bring her with you. She can play with my

sister while we study.

BILL: That would be great. Thanks!

MATT: It's OK. We are friends, aren’t we? And besides, you are
not irresponsible; it’s just you didn’t have enough time

to study.

Track 3

GIRL: Guess what? My cousins from Australia are coming to
spend their vacations with us! Isn’t it awesome?

BOY: You can't do this! It's the third time | tell you. This time
it will have serious consequences.

BOY: It was a complete failure, All my hard work for
nothing. ...
Should | start all over again?

GIRL: | don't want to stay there alone. What if she comes
back?

Track 4

CINDY: | feel horrible. Laura is texting me all the time, making

fun of me and insulting me. Yesterday she punched my
bicycle tires.
MARY: That's awful. You could speak to her. What if you talk to
her when she's alone?
| don’t know... She's always with Pam and Tracy,
maybe it's worse.
MARY:  This can't go on [ike this, Cindy. She's bullying you!
You should tell her you don't care about what she says
or does, and she'll stop. You know what? Let's tell the
teacher about this. She'll help us. Let's go now!

CINDY:

CINDY:  Would you do that? Oh, thanks!
Track 5
DEBBIE: Don't worry Cindy. We're here to help you. We're going

to tell her that you're not alone and that we'll support
you.

MARY: She can’t treat you like that. She doesn't show any
respect for you!

PAUL: Mm... We could well tell the teacher. What do you
think?

MARY: Yes! Definitely, she will help Cindy solve this prohlem.
Paul, Debbie

MARY: Agreed!

Rudio Scripts

Track &

Floods and winter storms in the state of Idaho have affected
thousands of families who need suppoart. You could help providing
food, clothes, medicines, and shelter to people when they need it
most. Please, donate today to Red Cross Disaster relief. Call 01800
— Red Cross. We need you.

Track 7

JAKE: What if we organize a raffle and buy food and
clothes with the money from the tickets?

CLAIRE: That's a very good idea, but we need a prize... and

it's not easy to get one. We could have a school fair
with games and food and drinks to sell instead.
STAN: But that takes a lot of time to organize. How about
performing a play at school and donating the money
from the tickets? We are now rehearsing Romeo
and Juliet. We could perform it next week to collect

funds.

JAKE: Great! We could sell lots of tickets; to our families,

friends, neighbors,

STAN: Should we buy food and clothes, or should we give

the money to the Red Cross?

JAKE: | think it's better to donate the money, they know

exactly what they need.

CLAIRE: | agree. I'm sure the school will support our plan.

Let's talk to the principal.

Track 8

KEN: Hello, Mrs. Brown.

MRS. BROWN: Helo, Ken.

KEN: I'm working for a charity campaign, A Toy for
Every Child,

MRS. BROWN:  Oh, that's very good!

KEN: Yes, it's for every kid in need to have a toy this
Christmas, Here's a leaflet with our webpage
address to get information about us.

KEN: Do you have any toys your kids would like to
donate?

WOMAN: Yes, it's great to be able to help, especially
children! Let me get some
for you.

KEN: Thanks a lot! Heres a sticker to show your
support to this campaign.

Track 9

Pygmalion is the story of a poor uneducated flower girl, Eliza, who
is transformed into a lady by Professor Higgins. He teaches her to
act and speak like a refined woman.

MRS. PEARCE: A young woman wants to see you, Sir.

HIGGINS: A young woman! What for?

MRS. PEARCE: Well, sir, she’s quite a common girl.
| thought of sending her away, but
perhaps you want to speak to her -
excuse me, sir.

HIGGINS: Oh, that's all right, Mrs. Pearce. Show
her up.

HIGGINS: Why, this is the girl | saw last night. I'm

not interested in you. Go home,

Audio Saipts /




THE FLOWER GIRL:

HIGGINS:

THE FLOWER GIRL:

PICKERING:

HIGGINS:

Track 10
HERCULES:

SERVANT:
HERCULES:
SERVANT:

HERCULES:

ADMETUS:

HERCULES:

ADMETUS:
HERCULES:

ADMETUS:
HERCULES:

ADMETUS:
HERCULES:

ADMETUS:
CHORUS:

Track 11
ROBIN HOOD:

FRIAR TUCK:

ROBIN HOOD:
ALFRED:

ROBIN HOOD:

No, please. You ain't heard what |
come for yet. | want to be a lady in the
flower shop and not sell fiowers on the
street. | need to speak well, I've come

to have lessons. And to pay for ‘em too.

Shall 1 ask you to sit down, or shall |
throw you out of the window?
Ah—ah—ah! I've offered to pay!
Higgins, | challenge you to turn her
into a lady in three months. I'll pay for
the lessons.

OK. | accept the challenge. Take her
away Mrs. Pearce and clean her. Give
her some new clothes.

Why are you so serious? The person who died
was a stranger, wasn't she?

No, that's not true. Admetus lied to you.
Alcestis is the one who died.

What? | must bring Alcestis back from the
dead. | will fight Death.

Admetus was too honorable to tell you to
leave his house.

We have been friends for a long time. Why
didn’t you tell me abou your sorrow? See this
woman? Take care of her until | return.

| don't want her in my house. Alcestis will be
the only woman in my life.

Please, my friend. Let her in. You will thank
me in time. Loak at her! It is your wife
Alcestis.

Oh, my dear Alcestis. | thought you were gone
forever! How did you save her?

| fought with Death himself and won the
battle.

Why is she so silent?

She won't speak for three days until she is
purified.

Don't leave now Hercules. Let's have a party!
| must go now..., but | will return to pay you
another visit.

Let's celebrate! Qur life begins again!

The impossible has become true. It is the way
of the gods.

What a great feeling to be in the wonderful
oak forest of Sherwood! | prefer to be free
than to be the king of England.

Yes, yes. That's true.

Stop! Shhh,...someone’s coming.

Hide, my friends. An enemy on the road.

This is terrible. So terrible. .. The Sheriff

of Nottingham is so bad! He came to our
village and took away our harvest, our wood,
our money... My neighbors and | survived
because someone sent us mysterious gifts
during the night, clothes and food | think it's
Robin Hood who sends them,

Why do you say that? The Sheriff's such a

good person!
Robin Hood? He's a robber and an outlaw!

ALFRED: No, he isn‘t. It's the Sheriff who is a robber!
Robin Hood is a noble person. He helps the
poor.

Track 12

» Listen to the radio to find out what areas are affected, what
roads are safe, where to go and what to do if the local
emergency team asks you 1o leave your home.

» Keep your emergency kit close at hand, in a backpack or
suitcase with wheels,

» If you need to evacuate:

» Leave your home when you are advised to do so by local
emergency authorities.

» Take your emergency kit with you.

» Follow the routes specified by officials. Don’t take shortcuts.
They could lead you to a biocked or dangerous area.

Track 13

First, stay in the vehicle and wait for help.

» Next, display signs to show you need help.

» Then, turn on the engine for some minutes each hour.

» Finally, do light exercises to keep up circulation. Clap your

hands and move your arms and legs.

Track 14

Important safety instructions in case of a hurricane.

1. Avoid using the phone during a hurricane,
. Fill in your car's gas tank, in case you need to evacuate.
. Fill plastic bottles with clean water for drinking.
. Close all interior doors at home.

Bring in belongings and patio furniture inside.

Use flashlights in the dark if the power goes out. Do not use
candles.

7. Cover your windows with shutters.

8. Unplug small electrical appliances.
Track 15

SN AW

DIALOG 1

TOM: Look at this...A new solar system?! How about
that?

EMILY: It seemns that we are close to discovering life on
other planets.

TOM: Yeah. Let me read...mm. ..it says they are going
to use a telescope to detect ozone which could
show biological activity.

DIALOG 2

TOM: Listen to this.., “scientists have made

photosynthesis more effective to increase the
production of certain plants.” It's amazing! This
means more food, right?

EMILY: Yes, you could say that they are just improving a
natural process, but
it's done by genetic engineering technigues. |
don‘t know... it's a controversial topic.

DIALOG 3

EMILY: This is good news. What do you think? It says here
that a lab in India is using soot to make ink! They
are using it to paint.

TOM: Yes, of course. Recycling waste is always good
news.

DIALOG 4

)



EMILY: Look! She won the championship. What do you
say?

TOM: Well, that's a surprise! | bet no one thought she
could do it.

EMILY: Yes, the press was very critical of her performance.

Track 16

Norway, Denmark, and Iceland were declared the top three
happiest countries in the world in 2017 according to the United
Nations (UN). This was the result shown in the World Happiness
Report 2017, released today March 20, at a special event at the UN
in New York, which has declared this day as World Happiness Day.
The UN celebrates this day to focus the world’s attention on

the concept that to obtain global happiness, the economic
development must go hand in hand with social and environmental
well-being. The study measures social factors and economic data
and shows that money is not the most important thing for people
to feel happy. Many other factors besides the standard of living are
evaluated, like social support, generosity, a healthy life expectancy,
freedom to make choices, and freedom from corruption. The report
analyzes statistics to explain why one country is happier than
another.

The UN agency collects data from people in 155 countries every
year. The initiative to declare a day of happiness came from
Bhutan, which adopted a Gross National Happiness Index as a
better measure of its people’s prosperity than its income.

Track 17

A

Firefighters have put out a fire at an apartment block in Oakland,
California, Fifteen people were rescued at 6:00 a.m. this Friday.
Four of them were taken to the hospital.

Firefighters battled the fire from truck ladders, spraying water onto
the roof and through windows. The cause of the fire has not been
determined yet.

The building was under investigation because of deplorable living
conditions and violation of safety regulations.

B

Police is looking for a man and a woman after a $ 900,000
painting called Moonlight by artist Leo Baker, disappeared from an
art museum in Chicago yesterday.

The thieves hacked and disabled the museum’s alarm system.
Susan Bradford, the museum director, thinks the couple will soon
be arrested.

Leo Baker is a famous American artist. The painting was part of a
temporary exhibition called Fragments which opened on April 12
and will end on May 15.

Track 18

A

Plane catches fire and makes emergency landing

A Peruvian commercial plane was forced to make an emergency
landing at an airport in the Andes after its right wing caught fire.
The company said all 130 passengers and crew members had been
safely evacuated before the fire spread to the fuselage. No injuries
among passengers were reported. Authorities have launched an
investigation into the cause of the fire,

B

PANIC — Airline passenger BURSTS INTO FLAMES

A Peruvian passenger plane burst inte flames after an emergency
landing. Horrified passengers fled the burning plane just before
its right wing exploded. A huge fire spread to the fuselage
immediately. One of the passengers, Mark T, said e wouldn’t take
a plane in the near future. It's been the scariest experience {'ve
been through”, said lenny M. All 130 passengers are safe.

Track 19

1

Anne of Green Gables looking at herself in the mirror..

I'm going to imagine things. .. | can see my reflection in that
mirror. | am tall, and I'm wearing a beautiful white dress. My name
is Lady Cordelia Fitzgerald. No, it isn't — | can't make that seem
real. You're only Anne of Green Gables, and | see you whenever |
try to imagine I'm Lady Cordelia. But it's a million times nicer to be
Anne of Green Gables than Anne of nowhere in particular, isn't it?
2

Marc Anthony to the people of Reme...

Friends, Romans, countrymen, lend me your ears;

I come to bury Caesar, not to praise him.

The evil that men do lives after them,

The goed is often interred with their bones:

So let it be with Caesar...

Track 20

Hi, my name is Colin Anderson and you shou'd vote for me for
class president because | have incredible ideas that will make our
school a better place. For instance, break time should be longer, a
full hour te play and chat or do nothing. Anather thing, free snacks
will be available at any time on a big table in the hallway, cookies,
tupcakes and brownies. This will improve our performance in

class by keeping our energy up. No more grades! They make some
students depressed and athers are called geeks or nerds because
of them. Vote for me. Vote for Colin Anderson. Thank you!

Track 21

0h, Dad, please, please let me go to the schoo! party. It's going to
be so much fun you see, everybody is going to be there tonight.
What | mean is | can't miss it! | know | haven't been good lately. |
know | haven't tidied up my room, | know | said | was studying, but
t was listening to music in my room and | failed my exams, and |
remember that you told me to take care of Tommy and | didn't, but
if you come to think abeut it, it's time he grows up and takes care
of himself, | mean he's not a baby anymore, right? Anyway going
back to the party, please let me, won't you? What do you say?

Track 22

1

We are most pleased to hold this event, and hope tonight's
Cultural Night is a success. We are truly thankful to everyone who
made this possible. Tonight's event marks the 10th anniversary of
this celebration of culture. Let’s raise our glasses to our country’s
rich heritage.

2

Thanks guys for coming! Anna and I are thrilled to see you. At first,
we thought of going away on a trip for our anniversary, but then
we decided it would be awesome to throw a big party to celebrate.
So, eat, drink, dance and enjoy! Cheers!
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Track 23

DIALOG 1

MARK: Hello?

ROB: Hi, Mark. It's Rob.

MARK: Hil You're back! So, how was it?

ROB: We loved it. Such a beautiful sight! We took
plenty of pictures. The weather was great; we are
planning to go again next year. Why don't you and
Jean come with us?

MARK: We'd like to, but | don't know, the airline ticket is a
bit expensive.

DIALOG 2

SEAN: You didn’t go to the football match! You missed it!

DAD: Yeah, | know Arsenal won.

SEAN: Yes, with two amazing goals. | shouted at the top
of my voice. It was very exciting! Next time you
should come with Jimmy and me, dad.

DAD: Sure!

DIALOG 3

STEPHANIE:  Hi, Kate. We missed you at the office. How were
your holidays?

KATE: Great, but you won't believe what happened to
Maggie and me in New York.

STEPHANIE:  What happened?

KATE: We left the hotel early, but on our way to the
airport we asked the taxi driver to stop ata
chemist's because Maggie needed some medicine,
and then there was a terrible traffic jam! We got
stuck behind some lorries on the motorway, but
we never thought it would take us so long! And
guess what? When we finally arrived, our plane
had already left!

STEPHANIE:  Oh, no!

Track 24

STAN: Hi Joe.

JOE: Hi, Stan. How are you?

STAN: Fine. Why didn’t you go to Tracy’s birthday party on

Saturday?

JOE: | couldn’t go because | spent the weekend on my
grandma'’s farm.

Track 25

STAN: It was great. There were lots of people.

JOE: Where was it?

STAN: In the back yard. We had a barbecue.

JOE: Lucy’s father loves cooking. Did he prepare the food?

STAN: Yes, we had some sausages and hamburgers and on
top of that, a delicious chocolate cake.

JOE: Tracy's cousins have a rock band. Did they play at the
party?

STAN: Yes, they did. They sound really good. And later, we
played volleyball, boys against girls. They were far
better than us.

I0£: You mean they won?

STAN: Yes, and by an ample margin. it was all great until the
end.

JOE: Why, what happened?

N

STAN: Megan's dad gave me a ride, but the car broke
down half-way back. He called the emergency road
assistance, and it took a long time, We were all hungry,
thirsty and very tired, | arrived home at midnight!
Anyway, how was your weekend?

Track 28

JENNIFER: Guess what? | went out with Paul on Saturday!

EMMA: Wow! Telt me all about it.

JENNIFER:  We went to see The Post. We had a wonderful time,
we really hit i off. After the movie, we went for a
pizza, and then the most curious thing happened.

EMMA: What was it?

JENNIFER:  As we were leaving the place, a guy came up to
him and said. Hi, Luke, se long!

EMMA: What?

JENNIFER:  Most strange. .. Paul looked really surprised and
said, "I think you are mistaken. I'm Paul.” But the
guy insisted, and said, “Are you kidding me? Is this
some kind of joke?” And he started laughing.

Paul insisted it was not him. . .but the guy wouldn’t
leave!

EMMA: So, what did you do?

JENNIFER: By now Paul was upset. It was a very unpleasant
situation.

EMMA: So...7

JENNIFER:  The guy explained that Luke was a friend, but that
he had moved to another city and they hadn’t
seen each other for some time. And then he added
"Look, | haven't got a picture of him right here,
but believe me.... you look exactly the same!” In
the end the guy apologized and left, but it got Paul
thinking. ..

EMMA: That's VERY strange.

JENNIFER:  Yes, he said he wanted to meet Luke! Hahaha

EMMA: That would be shocking. Well you know, they say
we all have a double somewhere. ..

Track 27

A pulley is a whee! over which you loop a rope to make it easier to
lift things pulling down on one end of the rope creates an upward
pull at the other end. The load is the weight of an object and the
effort the amount of force

required to lift or move the object.

When you lift a load, with a single pultey, you pull the rope the
same distance as the load is lifted. A two-wheel pulley reduces the
effort to lift the same load in half, but you need to pull the rope
twice as far as single pulleys.

As you increase the number of pulleys, the less effort you

require lifting a load.

Both, levers and pulleys, work under the same principle they
magnify forces, but only if you use that effort over

a longer distance, for example, if you want to [ift someone four
times heavier than you on a seesaw, you need to sit four times
further away from the fulcrum than the person is.

Pulleys and levers are the basis for modern machines,

from water wheels to internal combustion engines everything uses
the principle of transforming weight into distance.




Track 28

An engine is a machine that uses its parts to convert fuel into
energy, or power, A motor car engine is an Internal Combustion
Engine (ICE). This type of engine burns gasoline. Gascline is
ignited, and it mixes with air. Gasoline has molecules, when it
mixes with air it makes one molecule of gasoline bacome many
molecules. This air-fuel mixture fills the combustion chamber. It
opens a valve to get inside the chamber. The gas creates heat and
pressure as it expands. This pressure causes the pistons attached
to a crankshaft in an ICE to move up and down with great force.
The energy is transferred and converted into a rotary motion
through the crankshaft and axle. As a result of this, the axle turns
the wheels that make the car move. This explains how a mixture
of gasoline and air can be ignited, combusted and converted into
useable power.

Track 29

The engine works in four stages or strokes. A stroke is the
movement of the piston between the two dead centers (bottom
and top). First, the intake valve apens and the piston lowers, letting
a mixture of fuel and air into the combustion chamber. This is the
intake stroke

SECOND STAGE: The intake valve closes, and the piston
moves on an upward stroke compressing
the fuel-air mixture. This is called the
compression stroke.

THIRD STAGE: A spark from the spark plug ignites the

mixture causing it to burn explosively. This is
called the power stroke.

As the piston begins its second upward
stroke, the exhaust valve opens, and the
burnt air fuef mixture is pushed out of the
combustion chamber through the exhaust
valve. This is the exhaust stroke.

FOURTH STAGE:

Yrack 30

]

SALES CLERK:  Good afternoon. May | help you?

MAN: Yes. | bought this cell phone here two days ago
but the battery is no working properly. I'd like a
replacement.

SALES CLERK:  We can't replace your cell phone, you can buy a
new battery at the service center,

MAN: This is ridiculous! | want to speak to the
manager, right now!

2

MAN: Good evening. Pizza Kingdom. How can | he!p?

WOMAN: Hi. I'm not happy with the pizza you delivered. |
want to make a complaint.

MAN: Ok. What's your complaint about?

WOMAN: | ordered a pizza with olive topping, and there’s
not topping at all, | only has tomato sauce.

MAN: We're very sorry about that. What's your name
and address, please? We'll send you another
pizza right away.

WOMAN: Thank you. [t's. ..

Track 31

» This is a very low-quality product!
v Thank you, that's very nice of you.
+ I'm not leaving until | get my money back.

v Sorry, we'll find a solution right now.

» Don't worry, we can get you another one.

» This is absurd! You recommended this product.
» 1'm sorry for the inconvenience.

Track 32

A

MARK: Good morning. | bought this shirt some days

ago, but when | washed it, the color changed.
Could | get a refund, please?

WOMAN: I'm afraid that's not possible, but we can

exchange it for another one.

MAN: Thanks. That's kind of you.

B

WOMAN: Good afternoon. | got this CD here, but it skips. |

would like to exchange it.

YOUNG MAN:  We don't exchange CDs once they are apen.

WOMAN: This is nonsense, | demand to speak to the

person in charge!

Track 33

SITUATION 1

SALESWOMAN: Good morning. May 1 help you?

MARK: Yes, please. | bought this camera two
days ago and the flash doesn't work. |
feel very disappointed. | would like to
replace it, please.

SALESWOMAN: We don’t replace products. Here's the
address of the service center.

MARK: | don't want my camera to be fixed. It's
new. | want another one!

SALESWOMAN: You probably broke the flash.

MARK: What? Are you saying it is my fault?
I'm going to make 2 fermal complaint.
Good-bye! And thanks for nothing!

Track 34

SITUATION 2

SALES ATTENDANT: Can | help you?

CLAIRE: Yes, please. | bought these jeans for my
son, but they are too small. Do you have
them in a larger size?

SALES ATTENDANT: Let me check. (PAUSA) I'm afraid they
have sold out.

CLAIRE: Oh, what a shame! Then | would like a
refund, please.

SALES ATTENDANT: I'm sorry. We don’t give refunds if the
items are on sale. But you can exchange
them for something else or we can give
you a credit note.

CLAIRE: OK. I'll take a credit note.

SALES ATTENDANT: It's valid for six months.

CLAIRE: Oh, that's very good. Thank you.

Track 35

1

AGENT:  Good morning. Customer service. How can | help you?

STEVE:  Good morning. I'm calling to make a complaint about

a book | bought. It arrived this morning, and the cover
is scratched. 1'd like a free replacement.

AGENT:  Of course, sir. Please, tell me your name, and your

order number.

Budio Scrprs /
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STEVE:  Sure. It's Steve Harris and the order number is
2443798.

AGENT:  OK. Please, send us the book back, and tomorrow
you'll receive a new one. My apologies for this
inconvenience,

STEVE:  Thanks for your help!

2

AGENT:  Good morning. Customer service. How can | help you?

AMY: I'm afraid there's a problem with a bag | bought. |
ordered a blue bag and you sent me an orange one. I'd
like to replace it.

AGENT:  Let me check...Miss, I'm afraid we don’t have any blue
bhags feft.

AMY: Well, then I'd Jike a full refund.

AGENT:  Certainly. I'm very sorry about this mistake. Send us the
bag back and we'll reimburse your money.

AMY: Thank you very much.

Track 36

AGENT:  Good morning. Customer Service. Can | help you?

JASON:  Yes, please. | hought a Rainbow coffee maker Model
(€342, but there seems to be a problem with it. |
wander if you could help me. | feel disappointed... |
can't use it.

AGENT:  Mm...What do you mean?

JASON:  What | mean is...| don't know exactly the name, but |
can’t slide ou the piece where the filter goes, so | can't
put coffee inside. | tried to pull it out, but I'm afraid of
breaking it if | use too much force.

AGENT.  Oh, | see...the filter holder, The paper filter goes inside
the filter basket and the basket goes in the filter holder.
Is that the one you can’t slide out?

JASON:  Yes, precisely. It seems to be stuck.

AGENT:  Oh, sorry about that.

JASON:  What should [ do?

AGENT:  Bring your coffee maker to our Service Center. If
the problem canno be sclved, you will get a free
replacemnent.

JASON:  Oh, that's great. Thank you for your help.

Track 37

Independence Day is an important celebration in the US, the same
as Bastille Day, the equivalent of Independence Day, in France.
Both are in July, on the 4th and 14th respectively. On the one
hand, in bath places it is a day to show nationat pride, and admire
spectacular fireworks, on the other the activities and events can be
different. While in France firehouses open their doors to the general
public on that day, offering live demonstrations and dancing,

in the US usual activities are sporting events and barbecues. In
both countries impressive parades take place. However, in France
communal meals and street parties mark the occasion, whereas in
the US family reunions with picnics are the most popular way to
celebrate the day. Whether in the US or in France, Independence
Day or Bastille Day is a day to celebrate and have fun.

Track 38

| spent my summer vacation in a friend's house in India, and | was
surprised to see how similar the food in both countries is, although
there are some differences as well. On the one hand, it is quite
spicy in both countries, but on the other some ingredients

are different.

o

In Mexico, beef and pork are widely eaten while in India most
people eat only vegetables. In both countries it is common

for people to eat with their hands. In India dinner is the most
important meal of the day, however in Mexico it is lunch.

Even though in both countries spicy food is the main characteristic,
in India a mixture of different spices is used to make your body
heat, while in Mexico chilies are the main ingredient which makes
food spicy and hot.

Popular Mexican food uses a significant amount of black beans and
pinto beans the same as Indian food where they call it rajma.

I really loved Indian food and many of its dishes reminded me of
similar ones in Mexicol

Track 39

During my stay in Japan | attended a tea ceremony. Chanoyy, its
Japanese name, is the ancient ritual and art of preparing matcha,
which is a powdered green tea. It requires many years of study.
Before entering the tearoom, we washed our hands and mouths
with clean water, hecause you have to purify yourself before the
ceremony. Our host greeted each of us with a bow. While sitting on
the floor we observed how she prepared the utensils and then the
tea. Once it was ready, each of us drank fram the bowi, cleaning its
rim before passing it on. It was a bright green liquid that smelled
fresh and felt silky and smooth.

When we finished, she atlowed us to examine all the utensils,

We learned that each tea gathering is a unique experience, as

the host chooses the right tools depending on the season and

on the moment of the day when the ceremony takes place.

This tea ritual requires a series of precise hand movements and
graceful choreography. It is a symbol of peace, and harmony for
the Japanese people. It is a spiritual experience to show respect
through etiquette and grace, which are very important aspects in
Japanese culture.

Track 40

| had an amazing experience in a temazcal. A temazcal is an igloo-
shaped type of sweat lodge made of volcanic rock which is said

to represent the womb of Mother Earth. A shaman carries out the
ceremony and its purpose is to purify and heal the mind and body.
Before entering, the shaman approached each of us with a cup full
of copal that he moved in four cardinal directions in front of us
while saying a personal blessing.

When we entered the temazcal we saw a pit in the middle where
burning volcanic rocks were later placed. They are called abuelitas.
We sat on some colorful blankets in a semi-circle.

The shaman then poured water and herbs over the rocks. Except
for the glowing of volcanic rocks, we were in complete darkness
listening to the shaman's voice telling us to breathe slowly and
making sure the experience was safe and invigorating. He started
reciting ancient prayers and chants accompanied by the sound of
a drum and a rattle. The heat was almost unbearable, but once the
ceremony finished I stepped outside and felt reborn, the blend of
herbs, heat, copal, and indigenous music had created an intense
healing experience.

-
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I fell in love with Matryoshka dolls the moment | had one in my
hands. They are a symbol of Russia and its culture. The name is a
diminutive form of the name Matryona. They are sometimes called
babushka, which means old woman or grandmother. These dolls
represent fertility and motherhood. The first doll set was made in
1890 by Vasily Zvyozdochkin and designed by Sergey Malyutin, who
was a folk crafts painter; they were inspired by a Japanese doll.

A Matryoshka is a nested doll with two halves that can be pulted
apart. The outer figure contains increasingly smaller versions of
itself. it usually has the painted image of a woman, dressed in a
traditional Russian peasant dress. They are made of wood and
craftsmen begin their work by making the smallest doll in the set,
the one that cannot be taken apart. Now, modern artists include
different themes, from fairy tales to Christmas, Easter, animal
collections, and even portraits and caricatures of famous people.
Nowadays they are made by several artists at factories all over
Russia. The work is completed when the artist adds his or her
signature to the bottom of the largest doll, and a number showing
the number of dolls in the set. They are truly works of art!

Track 42

STEVE:  We are having a round table at school next Friday.

CAROL:  What are you going to discuss?

STEVE:  Well, it took us some time to decide; we brainstormed
several topics like, bullying, technology and its effects
on society, discrimination, laboratory animal testing,
and others but we finally chose discrimination.

CAROL:  Oh, that's very interesting. What aspects of the tepic
will you talk about?

STEVE:  Well, some examples of discrimination in everyday

situations, and how to find help in case a person is
discriminated.

Track 43

Lying is wrong, but it is very common. People have differant
reasens to think lying is bad, for example: Lying is bad because

it reduces trust between people. Lying is bad because it makes it
difficult for the person being lied to make a free informed decision.
Lying is bad because it’s morally wrong, etc. But some people say
that lying is not wrong when there’s a good reason for it. They say
a white lie does not intend to harm, on the contrary, it is meant to
make the people being lied to feel well, and to avoid hurting their
feelings. But, according 1o some people, this kind of lies are not QK
because the person being lied to does not access information that
might be useful in future situations.

S0, can lying be justified, yes or no? If yes, when?

Many people believe lying is always bad. v

Some people believe lying is not always bad, «

You can lie about a haircut.

White lies can be accepted by some people. v

Lying protects children.

Track 44
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GIRL: | remember | used to shout a lot and be rude to my
brother when | got angry, and my dad always said it
was important to keep calm and not to shout or make
fude comments. He used to say Shouting doesn't make
you right, it only makes you loud. If we didn’t’ show
respect at home among our family members, we would
never learn how to be respectful to other people.

BOY: At home we always try to find some time to improve
our neighborhoed. For example, last month we went
to a meeting with the neighbors who live in our block
to plan how to clean up an empty lot and turn it into a
playground. | think that if we all did some community
work, it would make a huge difference in our quality of
life.

GIRL: Ever since | was a little girl, my mom said it was
impartant to greet people and to be kind and give up
our subway or bus seat to people who need it more
than us, like elderly or disabled people, and women
who are pregnant, or carry babies in their arms, Some
people have no consideration for others. They just iook
away or even pretend to be asleep!

If everyone had good manners, the world would be so
much nicer!

BOY: I think being responsible is also important to be a
good citizen. At home we all have some chores, even
my little sister has to keep her room neat and tidy.
There are rules at home, at school and everywhere, so
! think the first step is to learn that rules are necessary
and that we should act in a responsible way and obey
them. If everybody did whatever they wanted, the
world would be in complete chaos,

Track 45
ANNE: People woutdn't forget to recycle if they had to pay a
fine for not doing it. That would teach them it's not QK
what they are doing.

I'm in favor of recycling., but what about people with
money problems? What if they can't pay the fine?
What if they can't pay for a recycling bin?

If we had an incentive system, it would be much
better. For example, every time you recycle you get a
fittle extra money paid by the government. That would
be great!

No, that's impossible to do. The system they have in
some European countries is a better solution, You are
free to recycle or net. But if you don't do it, then the
government charges you to pay somebody else to do it
for you.

PAUL:

GREG:

LAUREN:
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* The Cambridge encyclopedia of language. Cambridge
University Press.
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* Murphy, R. {2005). English Grammar in Use. Cambridge:
Cambridge University Press.

* Green, A. (2012) Language Functions Revisited. Cambridge
University Press.

* Murphy, R. Smalzer, W. {2014) Grammar in Use, Intermediate.
Cambridge University Press.
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English, as any other language includes verbs or
action words. Most of English verbs are irregular
and it is impossible to avoid using them when
communicating with others. The following list
includes only irregular verbs to help you learn
them and remind you they are irregular because
each verb has its own way of forming a Past
simple or Past participle form.

Irreqular Verbs

“Enjoy!

swr the goes you ve 2sed bafore and see which verbs are the ones
you Lise maove Feguertly,

Luery ime o use anosregular vert, voite a check (o) next Lo it or
prgbhigeit s et next te you eed toevise tie st you can go

Infinitive Simple Past | Past Participle Infinitive Simple Past Past Participle

arise arose arisen feed fed fed
be | was / were been feel | falt | felt
beat beat beaten fight fought fought
become became | become find found found
begin | began . begun fly | flew | flown
bet bet/betted bet/betted forget forgot forgotten
bite | bit | bitten forgive forgave forgiven
bleed | bled bled freeze | froze | frozen
blow blew blown get | got got
break broke broken give gave | given
bring brought brought go went gone
build built | built grind ground | ground
buy bought | bought grow grew grown
catch caught caught hang hung hung
choose chose chosen have | had had
come came come hear | heard | heard
cost cost cost hide hid | hidden
creep crept crept hit hit hit
cut cut cut hold held held
deal dealt deait hurt hurt hurt
do did done keep kept kept
draw drew drawn kneel | knelt knelt
dream dreamt/dreamed ~ dreamt/dreamed know — knew : known

_ . lead led led
drink drank drunk learn eamtlleamed  leamt/leamed
drive | drove | driven leave left Jeft
eat ate eaten fend Jent lent
fal el fallen et et et

Irfegular Varbs /
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Infinitive

lie
lose
make
mean
meet
pay
put
quit
read
ride
ring
rise
run
say
see
sell
send
set
sew
shake
shine
shoot
show
smmk
shut
sing

sink

sit

Simple Past | Past Participle

met

paid

put

quit/quitted
read

rode

rang

rose

rar.

saijd

Saw

sold

sent

set

sewed

shook

shone

shot

showed

‘shranklshrunk

shut

sang

sank

sat

lain
fost
made
meant
met
paid
put

quit/quitted

read
ridden

rung

risen
run

said

Seen

sold

sent

set
sewn/sewed
shaken
shone

shot

shown/showed

shrunk

shut

sung

sunk

sat

Infinitive
sleep
slide
LY
speak
spell
spend
spill
split
spoil
spread
stand
steal
sting
stink
strike
swear
sweep
swim
take
teach
tear
tell
think
throw
understand
wake

wear

| Simple Past  Past Participle
slept

slid

sowed
'spoke
Ispeh/spe”ed

spenf

spilt/spilled
rspﬁt
'spoﬂﬁspoﬂed
.spread

stood

stole

stung

stank/stunk

struck
'svvore

swept
.swam

took
Itaught

tore
told
.thought

thre@v

understood

woke

waore

slept
slid

sown/fsowed

spoken

spelt/spelled

spent

spilt/spilled
split
spoilt/spoiled

spread

stood

stolen

stung

stunk

struck

SWorn
swept

Swum

taken

taught

torn

told

'thought

thrown

understood

woken

warn
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