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Estimado(a) maestro(a)

La Guia didactica que tiene en las manos es el resultado del esfuerzo que realizan el
Gobierno de la Replblica y los gobiernos estatales para que con su ayuda se garantice
que los alumnos(as) que cursan la asignatura de Lengua Extranjera. Inglés, cuenten
con materiales educativos para apoyar su aprendizaje, y con ello ser usuarios de la
lengua inglesa.

Los materiales educativos que forman parte del Programa Nacional de Inglés (PRONI)
se ofrecen a la comunidad escolar para apoyar su trabajo cotidiano en el aula, de tal
manera que sea posible la familiarizacion, el contacto y el dominio del Inglés como
lengua extranjera, tanto para usted como para sus estudiantes en la escuela.

Esta Guia didactica contribuirda a su formacion docente ya que encontrard
recomendaciones metodoldgicas y disciplinares para generar mejores ambientes de
ensefanza y de aprendizaje de la lengua inglesa. Ademas, cuenta con un disco que
contiene modelos orales e imagenes fijas que apoyaran su quehacer docente.

Le deseamos éxito.

Distribucién gratuita. Prohibida su venta.
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The section On the Road is the body of
the unit, which will help you develop
the Social Practice of the Language and
create the Final Product.
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the unit, It evaluates your progress and
helps you discover your strengths and
what you need to revise.
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The Final Destination section contains
the Product, which is a series of group
activities. There, you can apply everything
you have leamed throughout the unitand
consolidate your learning.
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The Final Checkis an evaluation at the end
of the unit, It evaluates your achievements
and helps you discover your strengths and
what you need to revise.
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This section contains activities that help you revise a
particular aspect of language or language structure.

2QCes

. Towards the product

This section indudes activities necessary to develop the Product at the end
of the unit.

|cqn$'
@ This icon indicates you will listen to a recording.
@ This icon indicates you may work in pairs.
@ This icon indicates you may work in groups.
@ This icon indicates you may read a text in the Reader.
@ This icon indicates you may look for the meaning of a word in the Glossary.

@ This icon indicates you may visit a webpage related to the unit.
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Step-by-step methodological suggestions for the activities in the Reader and their
answers.

TRANSCRIPT:
a.Joan:  Hello, sister! How are you?
Jessica: I'm bored! | don't like reading

Joan: | hope you read more. Answ?rs: _ ,

Jessica: It's OK_ 'l do it Sarah: | hope she isn't late for schoof. / | hope she’s ready for
b.Son:  Dad you look tired. school.

Dad:  Yes ?l.m really tired Ivan:  Elena will be happy to see you. / She'll be ready soon.

Son: You’ just run for ten minutes. | hope you make friends at school / | hope you like

Son: | hope you do sports this year, dad. Mexican people.

Dad:  Yes, | know. Ivan: | hope we can speak French someday. /! hope Elena

can learrt French too.

Transcripts of all the audio material included Answers for all the activities in the Activity Book.
on the (D,
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A message from the author

Backpackers 3 Primary has been designed according to the main guidelines
and orientations of the new National Curriculum framework. Its main cbjective

is to expose students to a variety of authentic written and cral texts that foster
the different social practices of the language for the fourth year of Primary
Education. With engaging activities that develop the sociai practices of the
language in real or close to real situations, students of this level will be guided to
learn the foreign language - English - by using it.

The contents in Backpackers 3™ Primary are intended for students who have
been already exposed to English in the first grades of Primary Education (3° Pre-
escolar, 1°y 2° de Primaria).

On this stage, students may be familiarized with high-frequency vocabulary and
they should be able to interact in a simple manner through the development of
the Social Practices of the Language.

New contents are introduced systematically througheout the year, so that the
student's knowledge can be constantly consolidated.

Finally, the purpose of the book is to offer fun in the sometimes dry and arduous
knowledge and learning acquisition process.

We hope that both students and teachers will enjoy Backpackers and use it to
its maximum extent.

The Author
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Backpackers 3™ Primary has been written especially for children in
third year of primary schoo! and has been designed according to
the main guidelines and orientations incorporated into the curricular
proposal of English as a foreign language in the Educational Reform.

Curricular proposal

Over the past few years, national curriculum development has
considered the growing challenges of our emerging global society,
generating a wide range of efforts to equip students with the
necessary skills, abilities and attitudes to adapt to the regquirements of
the 212 century.

In this new scenario, where technological advances have provided
globat access to information and communication, English as a
foreign language is no longer approached as an abstract object of
speculations or a collection of speech acts to learn. Rather, English
in this new paradigm is conceived as an instrument of socialization
which allows the performance of a variety of tasks in a collaborative
way, in all the different contexts in which students are immersed.

In light of this recent paradigm shift, the current curricular
requirements have been directed to more ambitious aims and
objectives for students, such as the following:

« Participate as users and learners of the language, engaging in tasks
or communication activities that are real or close to their reality, such
as the elaboration of a product of language. The praducts being oral
or written texts which have social and methodological purposes.

*Develop ideas and questionings about basic skills and the cultural
and linguistic resources that are necessary for communicative
exchanges. This is done by analyzing the use which students give to
the language and the people they interact with in the different social
learning environments where they participate.

*Be conscious of the skills, the knowledge, the attitudes, the learnt
emoticns and the strategies used to achieve this goal when making
decisions and taking responsibilities and making compromises with
their own learning process.

m INTRODUCTION
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sDevelop, expand and use the knowledge, the strategies, the
attitudes, the behaviors and the necessary values to successfully
interact with others.

* Analyze their communicative practices and those of other speakers
of English in order to comprehend them, explain them, question
them, adjust them and correct them according to the function of the
social environment in which they take place and the purposes that
they have.

sFace communication situations that are new and unknown that
facilitate the solving of problems and questions related to the use,
the form of fanguage, the attitudes and the behaviors adapted in the
social practices of the language.

sMake of the foreign language tasks or activities a cooperative work
in which the problems of oral and written interaction are faced
by negctiating, giving and receiving feedback and analyzing the
knowledge, the strategies and the search of solutions,

Social practices

The curricular proposal of English as a foreign language has adopted
an action approach centered on social practices of the language.
These practices are oriented to the process and the integration of
learning. They offer students opportunities to participate in different
communicative exchanges which demand the appropriate use of
knowledge, skills, and strategies, and to reflect on different aspects of
language and culture.

The social practices of the language observe communicative
interaction and how this establishes ftself as the center of attention of
teaching and learning.

INTRODUCTION
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Objectives

The main objective of the book is to enable students to fulfill the
purposes of cycle 2. According to these purposes, students should
be able to interact in immediate and usual situations, through
expressions used in common contexts. Thus, students are
expected to:

t. Identify shared and different aspects between them and other
people’s cultures, obtained from intercultural experiences.

2, Participate in taking decisions destined to improve the
cooperation to learn a foreign language.

3. Use information of previous experiences of learning English as a
foreign language to anticipate new situations.

4. Use simple linguistic set for basic expressions about personal
information and personal needs.

5. Exchange predictable information of immediate interest.
6. Establish basic social interactions in common situations.

Level of competence

The level of competence corresponds to A1, according to the
Common European Framework of Reference for Languages. In this
level, students understand and use English to interact through basic
expressions which are broadly used in habitual contexts.

Particularly, they recognize and use everyday expressions in basic
personal exchanges to meet common needs. Students’ reactions
show they understand the communicative situation. They introduce
themselves and others, ask for and offer basic personal information
{address,belongings, preferences, expectations). They understand
and formulate basic questions and answers related to offering and
requesting help, and other specific topics. They communicate in a
simple way provided the interlocutor speaks slowly and clearly.

Students establish some relationships with the language and culture
through games, and recreational and literary activities of their interest.

Adapted from: COMMON FUROPFAN FRAMFWORK OF REFERENCE FOR LANGUAGES:
LEARNMING, TEACHING, ASSESSMENT
Scurce: Retrieved from: hitps://wwys coc.int/t/dga/lingJistic/source/framewark en.pdf
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Methodology

Backpackers 3™ Primary helps students to develop language and
fearning skills, participating in real communication activities that are
relevant to their reality and interests.

The book werks around three learning environments: Family

and community, Recreational and Literary and Academic and
Educational and develops the Social Practices of the Language
through activities that have been specially designed to engage
students in communication and enable them to interpret and produce
contextualized oral and written texts.

The following are the main approaches that have been taken into
account in Backpackers 3 Primary:

« Learning by doing An action approach that increases motivation,
as learners become personally invelved in their learning process. In
Backpackers 3rd Primary, all four skills — reading, writing, listening,
and speaking — are integrated through topic units organized around
a product. Thus, students will reflect about their own process
of acquiring a new language through making decisions and
compromise themselves with their learning.

« Coltaborative work Working in groups develops several very
important skills, including collaboration, errar correction, linguistic
and cultural exchange and respect for other pecple’s opinions. As
students work together in the elaboration of a product, they have the
opportunity to share their strengths with others, develop social skills
and use the language in an authentic way.

« Communicative approach to language learning Based on the
idea that learning a language successfully comes through having
to communicate real meaning. When students are involved in real
communication, they are abie to use natural strategies for language
acquisition, which in turn will allow them to learn to use
the language.

INTRODUCTION §
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Evaluation

Evaluation in Backpackers 3™ Primary is an ongoing, permanent

and formative process. Every unit in the book gives students the
opportunity to self-evaluate and reflect on their work and, at the same
time, it helps teachers collect evidence of students’ development in
the learning process.

From this perspective, evaluation in Backpackers 3 Primary is:

« Formative, because it is a continuous process of uninterrupted
gathering of evidence and qualitative data on the students’
performance; that is, on their strong and weak points, so that
positive and effective feedback among students and the teacher is
guaranteed.

« Continuous, because it takes into consideration work and
performance done throughout the development of the stages of the
social practice of the language, not only the final product.

« Global, because it considers the students’ English language skills as
a whole and does not isolate or break them down into fragments.

Backpackers 37 Primary advocates the impoitance and applies the
guidelines of Evaluation for learning theoretical principles. It has been
defined as any assessment for which the first priority in its design
and practice is to serve the purpose of promoting students’ learning.
Evaluation that fosters understanding (rather than simply evaluating it)
has to be more than an end-of-the-term/unit test. It needs to inform
students and teachers about both what students currently understand
and how 1o proceed with subsequent teaching and learning. In

this way, an assessment activity can help learning, if it provides
information that teachers and their students can use as feedback

in assessing themselves and in modifying the teaching and learning
activities in which they are engaged.

In Backpackers 3 Primary, the evaluaticn activities are not different
from the rest of the tasks that are proposed but they include
gvaluation instruments and suggestions that provide opportunities for
a variety of perspectives on assessment, and teacher's assessment.

This aims at helping students develop the skills they will need to
provide one another and themselves with useful feedback. Self-
reflection and peer-assessment do not come easily to most students,
but both can be learned from practice along the earliest stages

of education.
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COMPONENTS

Activity Book

Backpackers 37 Primary is a 128-page color book consisting of ten units.
Each unit is based on a Social Practice of the Language, taking place in a
learning environment. In Backpackers 3 Primary, the learning environments
have been alternated, so that students can have a variety of experiences
throughout the schoo! year.

The topic and the Social Practice are introduced in the first stage called
Getting ready, where students also activate their prior knowledge. In

the second stage, On the Road, the Social Practice of the Language is
developed through activities that have been proposed with the purpose of
working with the expected learning goals and to prepare the Product. At
the end of every unit, in the stage Final destination, there is a motivating
Product that will allow every student to work in groups, so they are able
to put into practice the necessary skills and learning to perform the social
Practice of the Language.

Based on the contents settled in the Curricular Proposal for English as a
foreign language, the object of study is the Social Practice of the Language.
Therefore, the Social Practices of the Language have been distributed and
organized into topics related to the following learning environments: Family
and Community, Recreational and Literary and Academic and Educational.

Unit features

Towards the Product
In this section, the final product is divided into steps or sub-products, which
are activities that provide evidence of students’ learning.

Evaluation throughout the book
» Self-assessment. A simple set of statements to help students reflect on
their own performance in specific aspects of the lesson.

« Reflect on your product. This tool allows students to evaluate their own
performance during the preparation and presentation of the Product,
as well as their interaction with their classmates so as to have a better
performance in the future when it comes to preparing another product.

INTRODUCTION
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Also, each unit in Backpackers, 37 Primary includes two instances of
formative evaluation:

« Check your progress. Evaluation of the Social Practice of the
Language in the middle of the learning process.

- Final check. Evaluation of the Social Practice of the Language at the
end of the unit.

Teacher’s Guide

This component includes:

« an introduction with a description of the course and the course
components, the methodology used, and suggesticns for classroom
management;

« detailed teaching notes for every class;

» background notes that contain information to complement the
lessons and extension activities.

= answers for all the tasks in the Activity Book and the Reader, and for
all the tests;

+ a tracklist and the transcripts of all the recordings included on the
audio CD;

+ evaluation instruments to assess students’ perforrmance in each unit.

The book includes a great number of varied activities. The teacher
should choose the ones which are more appropriate for his/her group,
depending cn their general level. The important thing for the teacher
to bear in mind is the Social Practice of each unit, and how the
different students are advancing towards it.

Evaluation instruments

This section contains the assessment instruments proposed by the
national program, They are samples presented per unit that can be
photocopied.

Bibliography and websites

This section includes the reference books and online references of
both the Teacher's Guide and the Activity Book. They offer a list of
books that support the present textbooks and others that can be used
as reference. They also provide a list of websites that can be used for
reference and extra practice.
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Reader

The texts included in the Reader aim at giving students more
opportunities to work with the social practices that have been studied
in each unit, and also develop their reading comprehension skilis.

Students are invited to extend reading practice, at the same time that
they analyze and discuss the informative and literary texts that are
included.

The main objective of this component is to provide extra reading time
and foster students’ interest in different types of texts. It includes
informative and literary texts that are related to the learning goals and
the Social Practice of the Language proposed for each unit. All the
texts are varied and have been specially selected to prompt students’
motivation and interest. After reading, students are invited to reflect on
the content, give opinions and share ideas.

Also, the reading activities proposed will help students get familiarized
with language structures, acquire new vocabulary and consolidate
what they have learned. These activities are divided into three
sections: Before Reading, to introduce the topic and some vocabulary,
While Reading, to guide them and help them understand what they
read, and After Reading, to allow students to connect the content cf
the text with their own reality, with the rest of the world or with other
areas of the curriculum.

At the end of each unit in the Reader, there is a Glossary with pictures
1o illustrate the meaning of words.

CD

The CD includes all the material for the listening activities in the Activity
Book and the Reader. It also includes five flashcards for each unit.
It also includes five flashcards per unit, which contain photos and

ilustrations related to the Social Practices of the Language of each unit.
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TEACHING GUIDELINES

Teaching strategies for skills development

Reading comprehension strategies

Comprehension strategies are conscious plans or procedures that
are under the control of a reader, who makes decisions about which
strategies to use and when to use them to get meaning from text.

Strategies can help students become better readers if they:

» use different strategies before, during, and after reading,
« use strategies whenever they read
« think about how strategies can help them

Before Reading: -

+ Preview the text by tooking at the title, headings, and images. |

« Recall prior knowledge; think about what they already know about the topic of |
the text.

= Set goals for their reading. Note the structure, or organization of the text, and
create a mental overview or outiine of the text to help decide whether it is relevant
to their goals.

» Predict what the text will be about by using prior knowledge.

While Reading .~ -

 « BEvaluate predictions and revise them as needed.

I« Connect the meaning of ane sentence to the meaning of another; use background
i knowledge to try to clarify the meanings of words and phrases.

* « Interact with the text; ask quastions about its content and reflecting on its ideas.
I« Focus the attention on the reading goals.

« Reread a passage before going on.

« Summarize the content of a passage as they read it. |
« Make inferences as they read.

« Create mental images, or visualize a setting, event, or character to help understand |
a passage in a text.

« Monitor comprehension as they read.

« Rephrase a passage in their own words, |

|« Look up the meanings of difficult words. |

. Think about, or reflect on what they read.
e Mentally summarize major points or events in the text.

P Go to other sources to find additional information about the topic of the reading.

1« Talk with a classmate about which strategies they used and why they used them.
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The following chart shows examples of questions teachers can use
to help students develop reading comprehension strategies while
they read.

Does this remind you of something?

Has this ever happened to you?

Do you know someone like him / her?

Are you like this character?

What do you already know that will help understand what you're reading?

Does this information confirm or conflict with what you've read in
other sources?

What do you think will happen next?

Based on the material you've looked over before reading, what can you
predict...

What does this title / heading / picture make you think?

Although the author hasn't mentioned it, what do you think about...

—— - -

What is the author saying?
Why is that happening?
Why did this character...?
Is this important?

How does this information connect with what you have already read?

Is this making sense?

What's going on here?
What have you learned?

Do you need to reread?
What does this word mean?

What text clues help you fill in missing information?

This story is mainly about...

How is the story organized?

The author’s most important ideas were...
How does the taxt organization help you?

What are the key words?

What are the pictures/scenes in your mind?
What do you hear / taste / smell or feel?

What do the characters, the setting, and the events of the story look fike in
your mind?

Can you picture this new information?

Adapted from: Capistrano Unitied School District. {2063). Student Reading

Comprehension Strategies. Retrieved from: http://www.readinglady.com/mosaic/tools/
Student%20Reading%e20Gomprehension%20Strategies%20explanation%20from%20
Leslie.pdf

INTRODUCTION




Listening and Speaking Strategies
Listening strategies are techniques or activities that contribute directiy
to comprehension.

In the Before listening stage, students need to understand how to
recognize the purpose of the listening message, and make connections
about the topic or tone to tune in as preparation for processing the
information. Teachers can use directions, vocabulary competition, film
watching, or description of drawing sketches to tune their brain in the
second langue listening.

In the While listening part, the teaching task will mainly focus on
note taking skills. EFL learners need to be taught and encouraged to
actively think about what they’re listening to. In order to teach EFL
iearners to think when listening, focusing on note-taking skills is a
good way of helping learners to concentrate and to look for clues in
what they're listening to.

After listening, students need to act upon what they have heard to
expand their thinking.

Here are examples of strategies to help develop students’ listening
comprehension.

+ Think about what they already know about the topic of the recording.

« Anticipate what will come.
+ Evaluate which listening strategies will serve best in the particular situation.

» Predict what the speaker(s) might say.

« Figure out the purpose for listening.

+ Listen carefully to the speaker.

» Attend to the parts of the listening input that are relevant to the identified purpose
and ignare the rest.

« Listen for more information that the speaker mentions about an idea.

» Think about what they have listened to.
+ Monitor their comprehension and the effectiveness of the selected strategies.
= Evaluate if they they achieved the listening comprehension goals.

» Evaluate if the combination of listening strategies selected was effective.

On the other hand. The teaching of speaking involves more than
just providing them with speaking fluency practice. Teachers need
to focus on skills and strategies that will help students negotiate
meaning and communicate effectively with other people.
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These strategies help all students improve their language development
in a supportive, encouraging way.

+ Model language by saying aloud and writing the ideas and concepts
you're teaching.

» Have students retell stories aloud.
« Teach choral speaking and reading

» Sing or read songs. Children can bring in a favorite song to perform
alone or as a group, but make sure you have heard the song first and
can approve it.

» Have students read and perform Readers Theater scripts.

« Correct content, not grammar. To model proper grammar and syntax,
restate or rephrase students’ questions or statements.

» When asking questions, give choices for the answer,

» Encourage students to describe, summarize, define, contrast, and
compare by modeling. Be sure to show and not just describe when
teaching a new concept, idea, or vocabulary.

Writing strategies

For a second language learner, writing is an extension of listening and
speaking. Therefore, students must be provided cpportunities to build,
extend, and refine oral language in order to improve written output.

A great deal of research on writing highlights the fact that this skill

is rarely done in isolation, but is virtually always done in response

to source texts (Cumming, Kantor, Powers, Santos, & Taylor, 2000;
Hale et al., 1996; Hamp-Lyons & Kroll, 1896; Horowitz, 1991; Leki &
Carson, 1997; Weigle, 2002).

That is, students are rarely asked to write essays based solely on their
background knowledge; before they write on a given topic they are
expected 1o read, discuss, and think critically about that topic and the
type of text they are expected to produce.

Currently there is general agreement that reading and writing are both
fundamental cognitive processes that depend upon cognitive activities
such as selecting important information, crganizing and retrieving
information, summarizing or consolidating information, and so forth.
Thus, instruction in reading and writing becomes an important aspect
of enhancing students’ skills.

Recently, writing instruction has moved from a product crientation to
a process orientation that stresses response during writers’ planning,
drafting, revising, editing and publishing.

Fundamental to this process is writing for real purposes and audiences,
students’ sharing of ideas and written work, students’ ownership of
their topics, frequent writing opportunities, and opportunities for
extended writing.
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It is also important for students to view their own writing published,
informally or formally. This provides them with a purpose for planning
their texts, as well as purposes for drafting and revising {since their
waork will be “public”, they experience the need to shape the work to

best represent their own goals).

The writing process involves a series of steps to follow in producing
a finished piece of writing. Every writer follows his or her own writing
process. Here are the five steps in the Writing Process and some
useful tips and instructions to use with your students.

Adapted from: The 5-Step Writing Process: From Brainsterming to Publishing. (n.d.) Retrigved from: http./

Prewriting is forming
ideas and planning how
to present information.
This is the planning phase
of the writing process,
when writers brainstorm,
research, gather and
outline ideas, often using
diagrams for mapping out
their thoughts.

« Use brainstorming or create a graphic

organizer.
» Cbserve, imagine, interview.

« Gather the information.

Drafting is creating the first
version of a paragraph.
This step turns prewriting
ideas into sentences.
Writers create their initial
composition by writing
down all the ideas in an
organized way.

« Use three or more impartant ideas from
the prewriting and add specific, interesting
details.

« Develop complete sentences.
« Add supporting details.

« Dan't worry about making mistakes - just
get your ideas down on paper.

Revising is changing,
taking out, or adding
words to make meaning
more clear. The goal of
this phase of the writing
process is to improve
the draft.

+ Read carefully to make sure the wording is
clear and complete.
« Ask yourself:
Is my message clear?
Did | includie enough infarmation?
Did t accomplish my purpose?

Editing is correcting
spelling, punctuation,

and grarmmar errors. At
this point in the writing
process, writers proofread
and correct errors in
grammar and rmechanics,
and edit to improve style
and clarity.

« Read it aloud to yourself.
« Ask a friend/ peer to listen to your work.

« Use a checklist to check capitalization,
punciuation and spelling.

« Have another writer's feedback.

Publishing is making a final
copy. In this last step of
the writing process, the
fina! writing is shared with
the audience.

» Submit to the teacher/ peers /editors / etc.

+ Send it to Interested / individual groups.

www.liferichpublishing. com/AuthorResources/General/b-5Step-Writing-Process.aspx
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Integrating the four skills in
the English classroom

Skills integration generally refers to linking the traditional four skills
of language learning: reading, writing, fistening, and speaking in the
context of a lesson. An integrating approach for the development
of communicative skills in the classroom is highly recommended for
acquisition because, as skills are integrated in the classroom, the
relevant knowiedge of the foreign language is taught in & coherent,
meaningful way.

In everyday life, there are many situations in which we use more than
one language skill. For this reason, integration is concerned with
realistic communication. When teachers integrate skills in a lesson,
they are able to teach the foreign language at a discourse level. At
this level, language is presented to students through texts which are
whole units of communication (either spoken or written) rather than
separated segments or parts they must analyze in isolation.

Skills integration allows students to process language by:
contextualizing, interpreting, exploring, analyzing, experiencing,
challenging, confronting, assimilating, practicing and sharing the new
information. In addition, an integrating approach has a positive impact
on the classroom atmosphere, creating a relaxed environment and
fostering motivation and active engagement.

Forms of integration
There are two general forms to integrate skills in the classroom:

« Simple integration. It is the easiest form of integration. In this
type of lesson, a receptive language skill serves as a model for a
productive language skill.

For example: A reading activity which provides a model for a writing
task, a listening comprehension activity which guides students to
oral production.

« Complex integration. In this form of integration, skills are integrated
around a theme. The specific distribution of skills integration in the
lesson will depend on the target topic.

For example: A pre-reading discussion of the topic to activate
schemata, followed by listening to a series of informative statements
about the topic or passage to be read. While reading, teacher
focuses the lesson on a certain reading strategy {for instance,
scanning). After reading, students react by writing a paraphrase of a
section of the reading passage and making a comment.

Adapted from: Brown. H. D. (2001). Teaching by Principles: An Interaciive Approach fo
Language Pedagogy. 2% Ed., New York: Pearsor: Education.
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Using literature in the language classroom

When students are faced with reading literature, an extensive list of
reading sub-skills is applied:

» deducing meaning and use of unfamiliar words;

« understanding explicitly stated information;

« understanding information which is not explicitly stated;
« understanding conceptual meaning;

» understanding relations between the parts of a text through lexical
cohesion devices;

» understanding cohesion between the parts of a text through
grammatical cohesion devices;

« interpreting text by going outside of it.

The methodological implications of the use of literature in the
language classroom are:

= EFL classroom strategies such as cloze, rewriting, prediction
activities, role playing are adapted and adopted to teach literary
texts in the language lesson;

« text manipulation (e.g., rearrangement and dramatization);

« two-way channel of teacher-student communication and pair/ group
work, in order to achieve more self-sufficiency.

« literature favors students’ development of creative and
interpretative skills.

The following is a three-stage framework proposed as a working
model for the presentation of literary texts in the language classroom:

« Framing {thematic preparation): turning students’ attention to the
content or theme of the text. Also, it will focus on distinguishing
prose from poetry. '

» Focusing (engaging): the designed activities which lead them to
understand the text and to interpret it for the purposes in hand.

« Diverging {moving on): leading students into paralle! activities of
various kinds, e.g., role play, transfer to other text-types, creative
writing, etc.

Adapted from: Mirzaei, A., & Domakani, M. R. {2008). The Theory and Practice of Bringing
Literature into the EFL Classroom.
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Orientations to develop critical thinking

Recent research has shown that, in general, students who develop
critical thinking skills are more able to achieve better marks, become
less dependent, create knowledge, evaluate, and change the structures
in society. Teachers’ questions constitute a central aspect to develop
students’ critical thinking.

These are examples of questions and tasks that consider the different
levels of thinking proposed in the New Bloom's Taxonomy (Anderson et
al., 2001).

Remember,
rapeat,

identify match,
reproduce

What / How / Where is...?

When / How did ...happen?

How would you explain / describe...?
How would you show...?

Who / what were the main...?

What are the ...?

What is the definition of...?

Answer
questions

Discriminate
between true
and false
information

Name...
Recite a poem

Describe,
explain,
paraphrase,
give examples,
infer, interpret,

How would you classify...?

How would you compare / contrast...?
How would you rephrase the meaning of...?
What is the main idea of...7

Classify the ...

Elaborate a
list of the main
ideas

What is the relaticnship between...?

predict, What can you say about,..? Compare two
summarize How would you summarize. .7 Characters of
the story.
Demcnstrate, How would you use...? Read a
dramatize, What examples can you give... paragraph.
lﬁlg:trate, show, How would you solve the...? Check and
What have you learned about,..? Coft rtects toxt
. writien By a
7
What would result if...? classmate.
Compare, What are the parts / characteristics of...? Read and
contrast, Why do you think...7 identify authors’
critique, What is the theme. ..? points of view
5 discriminate, oo about global
show in a What conclusions can you draw...? problems.
‘ o
diagram, select | How would you classify...? Determine the
What evidence can you find...? character's

motivation in a
story.

Discuss, justify,
evaluate,
monitor, check,
confirm

What is your opinicn of...?

What would you recommend...?
How would you rate / evaluate...?
How would you support the view...?

Design, create,
elaborate,
generate, plan

How would you improve...?

What would happen if...?

What alternative can you propose...?
How could you change the plot / plan...?
What can you predict...?

Evaluate the
arguments in
favor / against

Justify the idea
that...

Write an article
about...

Write a song...

Dramatize. ..
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Common European Framework of
Reference for Languages

The restructured version of the Commen European Framework of
reference for language learning, teaching and assessment reprasents
the latest stage in a process which has been actively pursued since
1971 and owes much to the collaboration of many members of the
teaching profession across Europe and beyond.

The Common European Framework of Reference for Languages
(abbreviated as CEFR or CEF) is a standard, international scale of
levels for language learning.

One of the aims of the Framework is to help describe the levels of
proficiency required by existing standards, tests and examinations

in order to facilitate comparisons between different systems of
qualifications. For this purpose the Common Reference Levels have
been developed. Ideally a scale of reference levels in a common
framework should meet the following criteria. The table below
shows the three bands and six levels of the CEF, together with the
approximate hours required to achieve each level and what a person
is able to do with the language at each level.

| "CEF band CEF foval levsl descriptor (ability at this level}
C C2 | Mastery or 1000+ | » Can understand with ease virtually
Proficient Proficiency everything heard or read.

« Can summarize information from
different spoken and written sources,
reconstructing arguments and
accounts in a coherent presentation.

user

Can express him/herself
spontaneously, very fluently and
precisely, differentiating finer shades
of meaning even in the most complex

situations.

C1 | Effective BOO + Can understand a wide range
Operational of demanding, longer texts, and
Proficiency or recognize implicit meaning.
Advanced

Can express him/herself fluently and
spontanacusly without much obvious
searching for expressions.

Can use language flexibly and
effectively for social, academic and
professional purposes.

Can producs clear, well-structured,
detailed text on complex subjects,
showing controlled use of
organizational patterns, connectors
and cohesive devices.
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B B2 | Vantage
Independent or Upper
Intermediate
user

600

» Can understand the main ideas of
complex text on both concrete and
abstract topics, including technical
discussions in his/her field of
specialization.

»

Can interact with a degree of fluency
and spontaneity that makes regular
interaction with native speakers quite
possible without strain for either party.

Can produce clear, detailed text on

a wide range of subjects and explain
a viewpoint on a topical issue giving
the advantages and disadvantages of
various options.

B1 Threshold or
Intermediate

400

Can understand the main points
of clear standard input on familiar
matters regularly encountered in
wark, school, leisure, etc.

Can deal with most situations likely to
arise whilst traveliing in an arsa where
the language is spoken.

Can produce simple connected text
on topics which are familiar or of
personal interest.

Can describe experiences and
events, dreams, hopes & ambitions
and briefly give reasons and
explanations for opinions and plans.

Waystage or

I
Basic Elementary

user

200

Can understand sentences and
frequently used expressions related
to areas of most immediate relevance
{e.g. very basic personal and

family information, shopping, local
geography, employment).

Can communicate in simple and
routing tasks requiring a simple and
direct exchange of information on
familiar and routine matters.

Can describe in simple terms aspects
of his/her background, immediate
environment and matters in areas of
immediate need.

*Al1 | Breakthrough

or Beginner

Can understand and use familiar
everyday expressions and very basic
phrases aimed at the satisfaction of
needs of a concrete type.

Can introduce him/herself and others
and can ask and answer questions
about personal details such as where
he/she lives, people he/she knows
and things he/she has.

Can interact in a simple way provided
the other person talks slowly and
clearly and is prepared to help.

Adapted from: Verhelst, N., Van Avermaet, P., Takala, 5., Figueras, N., & North. B,
(2009). Common European Framework of Reference for Languages: learning, teaching,

assessment. Cambridge University Press.
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Some basic teaching reminders

» Start every lesson in a way that focuses everyone's attention. This
creates expectation and prepares students for what is to come.
For example, with books closed, write the topic of the lesson
on the board and ask some questions about it, show a poster /
picture related to the lesson, ask who can remember what they
did the previous class, etc.

« Students should not open their books until everyone is paying
attention.

» End an activity before students get bored with it. Equally, do not
hurry the students or end the activity too soon if they are obviously
enjoying it.

» Ask students to express their opinions.

» Don't assume that if one student says they understand, everyone
else does.

« Ask (elicit) rather than tell. Students get bored of listening to the
teacher explaining; someone in the class will probably know the
answer.

+ Don't ask students to explain difficult things, such as definitions of
words, in English. .

Don’t interrupt students during pair / group speaking activities

to correct their English. it is better to note the main, common
mistakes, write them on the board, and correct them with the class
at the end.

Don’t insist on 100% accuracy all the time. Mistakes are a normal
part of the learning process, and a valuable source of information
for the teacher.

Give praise and encouragement, especially to the weaker students.
Write positive comments on their work. Let them know what they
are doing well, as well as what they need to improve.

« Remember that you are the main motivator in the classrcom.
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CLASSROOM LANGUAGE

Greetings

« Good morning. / Good afternoon. / Hello. / Hi.
« Goodbye. / See you tomorrow. / See you later.

» Have a nice weekend. / Enjoy your holiday,

Moods and feelings

A: How are you today?

B: 'mfine. / I'm great. / OK. / Very well, thank you. / I'm not
very well. / | have a problem. / I'm feeling down. / I'm sad.

Asking for clarification

» Can you repeat that, please?

« Can you say that again, please?

« Sorry. I'm afraid | didn't understand.

« Can you help me with this exercise, please?

Encouragement

« Well donel! / Good! /7 Excellent! / Good work! /
Congratulations!

« Do it more carefully. / Say it again. / Try to correct that, please.
« Not too bad. / You'll do better next time. / Keep trying!
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The date

A:
B:

A:
B:

What day is it today?

It's Monday. / It's Tuesday. / It's Wednesday. / It's Thursday. /
it's Friday. / It's Saturday. / It's Sunday.

What's the date today?
it’s (Monday) March 8th. / it's (Monday) 9" March.

The weather
A: What's the weather like today?

B:

it's sunny. / it's cloudy. / It's hot. / It's coid. / It's nice and
warm. / It's nice and cool. / It's raining. / It's snowing.

The time

A
B:

What's the time? / What time is it?

It's one o'clock. / it's two o'clock. / It's three o'clock. / It's
ten o'clock. / it's twelve o'ciock,

: What's the time? / What time is it?

: It's quarter past nine. / It's half past ten. / It's five past

eleven. / It's ten past twelve. / it's twenty past one. / It's
twenty five past two.

: What's the time? / What time is it?

: It's quarter to eight. / It's twenty five to nine. / It's twenty to

ten. / It's ten to three. / It's five to four.

Turn-taking and permission

« Can | talk to you after the class?

« Excuse me; can | say something?

» Excuse me; can ! leave the room for a minute?

» May | go to the bathroom?

» It's your turn,

« Sorry, it's my turn.



Some commands and instructions

» Answer the guestions.

« Be quiet.

« Check your answers,

» Check your predictions.

+ Close the door.

» Come to the board.

« Compare your answers.

« Complete the paragraph.

« Copy the instructions.

« Discuss the ideas in your group.
» Do exercise 1.

» Do not write in your book.

« Fill in the blanks.

« Find examples in the text.

+ Find the cognates in the text.
« Listen to the recording.

« LOOK at the pictures.

+ Look up these words in the dictionary.
« Make a list.

« Make some notes.

« Match the pictures.

« Name three activities.

» Open your books.

» Pay attention, please.

« Put the pictures in order.

« Read the instructions.

« Select the correct answer.

= Silence, please.

» Sit down.

« Stand up.

« Talk to your partner.

« That’s all for today, thank you.
« Work in groups of four.

« Work with your partnet,

« Write the sentences.
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THE SOUNDS OF ENGLISH

The consonants in the table are the consonant phonemes of British
and American English.

p/ put, suppet, lip il show, washing, cash
o/ bit, ruby, pub 3/ leisure, vision

117 two, fetter, cat 1T} home, ahead

fdf deep, ladder, read il chair, nature, watch
Ik can, lucky, sick /dz/ jump, pigeon, bridge
ief gate, tiger, dog /m/ man, drummer, comb
/7 fine, coffee, leaf nf NG, runner, pin

vl van, over, move n/ young, singer

/6/ think, both N let, silly, fall

1o/ the, brother, smoocth It/ run, carry

s/ s0up, fussy, less {i/ you, yes

fzf Z00, busy, use fwl woman, way
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The vowels in the table above are the vowel phoneme of British
English. All long vowels are followed by colons /:/. Most of the
differences between British and American English are to do with the
guality and length of the vowels. The most significant differences are
explained in the foot notes.

- o A S gw :
i/ eat, sleep
h silly, baby, it, swirm - o
fel adge, lead o
fef apple, man
- __I-u;_m_ o _fz:lt;er. cam, can't, Zcar
o/ “odd, want
I/ or*, daughter, more ]
fof - put, fuli -
fo:f shoe, suit
/Al_h B under, enough, butter
Br/a/ Am/z/ eam, birc, occur )
{of above, suppOrwt; 7;:oﬂssible, Africa, mot‘l;er

" In American English, this is pronounced with vowel /a/. Before /nt/
/t! /s/, as in can’t, half, grass, bath.

2 In American English, the r after a vowel is pronounced.

# This vowel is not found in American English. Instead it is
pronounced as /a/.

" In American English, the r after a vowel is pronounced.

fer/ ache, pay ! £9 air, dare
faif I'm, right | U pure, tour
farf oil, noise av out, cow
| raf | ear, here au own, coat

L

— — — e e b e —

* In American English, the final r is typically pronounced.
Adapted from: Yule, G. {2010). The Study of Language, Fourth Editior. New York:

Cambridge University Press.
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Jations

dialogue

i’%gg Family and Community
g n;‘a';ﬁé Exchanges associated to specific purposes.
ﬁsg{% Exchanges expectations in a dialogue.
§ § + Listens {o expressions related to expectations.
£ % « Understands contents in a dialogue.
w21 « Participates in oral exchanges.
igg% - Create a supportive erwvironment that generates positive attitudes in your students when listening
=x# and speaking in English, in which they fes! accepted and valued, in order to develop confidence and
& }i‘%"‘“ enthusiasm to;
¥+ » Understand the purpose and the addressee
@%é » Distinguish talking tums
‘*% « Examine the structure of dialogues {beggining, development and closure).
' §;% - Teach strategies to take advantage of students’ previous knowledge of language and help them to:
““g‘g « Predict general meanings.
; %& « Interpret non-verbal language.
e %3 .+ Contrast topics with usual expectations in their own culture.
L S *f% « Compare acoustic characteristics.
7 @ X 237« Analize expressions used to share expectations (She'll be ready in five minutes; | hope they are CK, etc.).
b s ¢ Examine acoustic characteristics (for example: intonation, spead, etc.).
i % ‘g ﬁi - Establish routines that offer several opportunities for students to participate in spontaneous authentic
Ak 4 ;‘% exchanges, for example: Greetings (helloshi...), answer when you receive something (thank you}, ask for
pet =4 something (Can you give/May | have.. .please?) or share a personal opinion (| like.../My favorite. ), etc. In this
e = way, students will gain more confidence to:
§§ : § « Use expressions to mention expectations.
ot ; f?:i « Pay attention to nonverbal signs (visual contact, body gestures, etc.).
’ f% « Use relevant nonverbal language to express expectations.
! #4 » Control some acoustic characteristics (volume of voice, tone, etc.).
& 9 Mobile book
ks
D~ e %’% School expectations around the world,
12 classes (45 minutes each)
2% Observation Rubric.

UNIT1




« Eroaronnient: | ¥k L0
+ Communicatve @ctwity. | = il alt Tl ME RN EESRERNT P

- Listen 1 expressions rekited 10 expecratioins.
- urdlerstand contents i o deluge «Moble Book. .
- Partupste 1 oral €xchdnges. - -~ . .

Lead-in activities
You may use the following activities as lead-ins.

Miming actions or adjectives

You may use this activity to check verbs and
adjectives. Tell students you will mime a situation
and they have to discover the missing word. E.g.

| srrile when | feel ... (happy), | cry when | feel ...
(saq), when | watch a horror movie | feel...(afraid),
etc. It would be easier for students if you write the
main actions on the board: smile, cry, watch, etc.

List of words

You may use this activity to check phrases. Divide
the class into three groups. Invite two volunteers
frorn each group. Teli them you will read a list of
six phrases. E.g. do sports, study at home, do
homework, read books, go to bed early, arrive at
school on time. They will have to memorize them.
You may give them twenty seconds to write as
many phrases as they can during this time. Then,
you may invite students from the winning group to
make sentences using the phrases they wrote.

Q GETTING READY

\
—~
v’ . Unwrerstend:ng pur o
; CETVIRT RERY  and addraReee

. @ Q Listen 1¢ the dialogues and read the texts. ‘Then, act tham out

with your partner.
'
N Dianey: vl T s
]
'
M ] i ey
Dt e
[XT P TR T )
1oy ]
S
Luke  -ua Ifm
5 I
3 B
i Tkt L PRy
i (R TT
(FYN] Y]
buki. oy Bl

You may tell students about your own expectations.
Mime the actions to help them realize the meaning,

if necessary. You may write some sentences on the
board. Encourage them to use the sentences on the
board as a model. To start the unit you may write the
word expectation on the board and ask them: what
is the meaning of this word? Write on the board their
answers before you write your definition of the word.
Expectation is the feeling that good things are going
to happen in the future.

1. @ @ @ Listen to the dialogues and
read the texts. Then, act them out with
your partner.

You may ask a student to read the highlighted
words. Invite students to go to the Picture
Dictionary to check the meaning of the words.

You may invite some students to read aloud the
dialogs. Play the audio and invite them to act
out the dialogs. You may invite some volunteers
to perform them in front of the class.

TRANSCRIPT

a. Amida: You know what? My birthday is next week.
Diana: Wow! That sounds great.
Amida: | wish my family makes a birthday party for me.
Diana: Sure.
Amida: | hope you can come.

UNIT1




b. Luki: What's the matter with you? Are you feeling OK?
Farah: No, not really. | have a toothache.
Luki:  Have you seen the dentist?
Farah: Not yet.
Luki:  You must tak to your parents. You have to tell them
it is painful,
Farah: 'l do that.
Luki:  Hope you'll feef better. Take care.Farah: Thanks.

¢. Dam:  When do we have our vacations?
Rian: We are supposed to have vacations next week.
Dian:  Are we taking some video games?
Rian:  Yes, because we won't have other fun activities.

d. Chris: Tomorrow | will start my new school.
Tammy: (h, that's great.
Chris: | hope my teacher will introduce me to the ¢lass.
Tammy:You will see them tomorrow.
Chris: Yes, 'l meet my new classmates.
Tammy:| see. | hope they are nice and not aggressive.
Chris: | hope so too.

@ Discuss and find a feeling from the box
for each dialog in activity 1.

Answers: dialog a:happy, dialog b:sad, dialog c:bored, dialog
d: worried.

QON THE ROAD

* Exchange expectations
J/ 1 jowTHEROSD i & dinfogue

" @ e Listen to what the people are doing in the pictures. What are
thelr expectations? Discuss with your classmate if you both have simitar

expactations,

o* ./
e
.9 Q
€
- T ———

Example: i hope ! can go 1o the buact:

UNIT 1

@ @ Listen to what the people are doing
in the pictures. What are their expectations?
Discuss with your classmate.

You may ask students to describe the pictures.
You may ask them gquestions about the
children in the pictures. E.g. What's Patricio
thinking? Does he look happy? Etc. Play the
audio. Invite students to discuss the children’s
expectations and see if they are similar to their
own expectations.

TRANSCRIPT

a. When I grow up, | hope | can become a pilot!
b. When | grow up, | will be a mechanic!

¢. When | am older, | hape | can be a doctor!

d. When I'm oider, { will De a football player.

@ Create some sentences expressing
expectations, using the pictures below.

You may invite some volunteers 1o look at the
pictures and read the actions below. You may
mime the sentences to help them to realize the
meaning of the actions. You may invite students
to work in pairs to make full sentences expressing
expectations, using the images below. You may
encourage some confident students to read their
sentences in front of the class.

Answers;

a. She hopes she can go to bed early.

b. He hopes he can play with his friends.

: @ e Listen and take notes in your notabook. Then, write the
pictures in order. Discuss with your partner the expectations expreased.

L s i ‘
/k

H @ e Ligten and number the diatogues in the comect order. Pay
attention to the volume, intonaticn and pronunciation. Then listen again,
chack and practice.

ome =}
SORIR | B
v ﬂu‘
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Jas.scu vk s A e 7
1 oL}
Jasscu #RCK Y Lt
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- @ Gomplets the dialogs with your own ideas, @hd" Glossary page 126
molude expectations. Then practice them m pairs. -

o e !

. Gacdbye !



3.

@ @ Listen and take notes in your
notebook. Then, write the pictures in order.
Discuss with your partner the expectations
expressed.

You may invite some volunteers to listen the
audio and ask them to tell what is the listening
about?

Then you may play the audio again and ask
students to take notes in their notebooks about
the dialogs. After that ask them to order the
pictures according to the listening. Finally, ask
students to discuss the people’s expectations in
the dialogs. Check their answers on the board.

Answers:
a?2 b3 ci

TRANSGRIPT:

1.Dad:  Good morning, Saral
Sara:  Hello! I'm sleepy dad.
Dad:  You're late for school. | hope you arrive at school on time.
Sara:  ['ll be ready in ten minutes.

2. Teacher: Hello, Jose. You lock sad. What's wrong?
Jose: | gota bad mark.
Teacher: Don't worry! You'll do better next time.
Jose:  Thank you, Miss Brown.

3. Grandad: Are you tired, Simon?
Simon: Yes, | am.
Grandad: | hope you go to bed early.
Simon:  Don't worry, grandad.

@ @ Listen and number the dialogs in the
correct order. Pay attention to the volume,
intonation and pronunciation. Then listen
again, check and practice.

You may ask students different questions about
the pictures. You may invite a student to read
one of the dialogues. Then, you may invite them
to work in pairs to number the dialogues in the
correct order, Then, encourage students to
listen, check and practice aloud.

Answers:
a.32 41
b.3,1,2,45

TRANSCRIPT:

a.Joan:  Hello, sister! How are you?
Jessica: 1'm bored! | don't like reading
Joan: | hope you read movre.
Jessica: It's OK. i do it

b. Son: Dad you look tired.
Dad: Yes, I'm really lired.
Son: You just run for ten minutes.
Son: | hope you do sports this year, dad.
Dad:  Yes,{know.

eQQQQQeeeqCee -

5. e Complete the dialogs with one

expectation. Then, practice them in pairs.
You may ask some students to read the
dialogues. Invite them to complete the
dialogues. Then, you may invite some volunteers
to act out the dialogues to check answers.

Possible answers:
a. | hope he is ready.
b. | hope you arrive on time.

b e —————

To axchangs expectationa in a dizlog you can use the
str : | hope i appens or someone coes
something. Alsa we usa widl + verbs gnhnitive)...

Examples:

&. | hope tha bus In on ime.

b. | hope she invtes me. (When we talk about ancther person

the verd takes the si.
& 1 wil arrve at school in ten minutes. (O Ik arrve. .|
d. She wil yet a good mark in tha test Ky She'll gat.. )

¢Qeece

S @ Listen to the dlalog as a model for activity 7,

z, @ Write these sentences in the cormect order. Then, role-play theim
with your classinate.

Mom browe doVa s ik

Jack: 0K /el 712 mom

Mom: You S (1in fermbgy q2i s e mote e d o T
o ) e

Jock: 13 tworry mom, have /ot CE ety

MO, £ our yuiwe

1
-

To exchange expectations in a dialog you
can use the structures: | hope something
happens or someone does something. Also
we use will + verb (infinitive)

Examples:

a. | hope the bus in on time.

b. | hope she inviteg me. (When we talk
about another person the verb takes the s).

c. | will arrive at school in ten minutes. (Or 'l
arrive...)

d. She will get a good mark in the test. (Or
She'll get...)

You may give students different examples
about expectations. Then, you may invite
some students to read the examples. You
may also elicit students’ personal expectations.

UNITY




6.

@ Listen to the dialog as a model for
activity 7.

You may tell the students they are guing to
listen to a dialog in which one person starts the
conversation {sender) and then another person (
receiver) answers or continue the conversation.
The dialogue has a message (the topic) the
speakers are talking about. The dialog is short
and simple to ilustrate the structure of the
dialog. In the dialog they will listen to hope, will
and need, key language of unit 1.

TRANSCRIPT

Dad: You look worried.

Helen: Yes, because | need to study for a difficult test.
Dad: Do you need help?

Helen: No, I'l! study with a classmate.

Dad: | hope you get a good mark.

Helen: | hope so.

@ Write these sentences in the correct
order. Then, role-play them with your
classmate.

You may encourage students to work in pairs
and write the sentences in the correct order.
Then, you rnay ask some volunteers to act out
the dialogue to check Highlight the importance
of the intonation, the pronunciation, tone of
voice and not just the speakers' message.

Answers:

Mom: You look exhausted.

Jane: | feef OK, mom.

Mom: You don't have energy. ! hope you eat more.
Jane: Don't warry, mom. I'll have more energy.

UNIT 1

Towerts the product [l - Mablie ook )
SUBPROCAICT 1. Words and expressons used in dialogs about expectations.
1. Gorplele witly the words and expressions In itha box,
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@ @ Reader: Read tha text School Expectations. Then read and
discuss the Kathara’s situation. Write one expestation for her.

RSt 1ora e 4 - i A L T S, L e ot
& ‘-
ot [T

| hope: Kahera,..

Towards the product ARARAR

Mobile boak

SUBPRODUCT 1: Words and expressions
used in dialogs about expectations.

1. Complete with the words and
expressions in the box

Before students work cn the first step of the
preparation of the Product, make sure they
team-up in groups. Read the instruction as a
class tc check comprehension. 1t is advisable
that you explain any doubits regarding the
task students are supposed to cary out. You
should devote enough time to this activity and
you should go arcund the classroom checking
therr work. Once they finish, remind them to
evaluate themselves. In case they circle the
I need help option, you may assist them
individually or as a class and provida them
with help required.

Answers: sad — feel — you like it — arrive

. Write a list of vocabulary or expressions
we use to refer to expectations in a
dialog.

You may tell students this activity will be part
of their product, so they have to write thair




b
g

own list of words and expressions included
in "his unit so far. You may invite some
students to read their lists.

Answers: Different answers might be provided.

Self-assessment

You may invite students to read the statements
and evaluate their own performance in these
activities.

A BA Y )

8. @‘ @ @ Reader: Read the text, discuss

the situation and write one expectation for
Kathera.

in order to deal with the text of the Reader, you
should go to the end of this unit. There, you will
find thorough explanations of the activities, the
answers to them, and the transcript of the text.
You may tell students that during this unit they
wil read and listen 1o a story related to the topic
of expectaticns. You may also tell them that
this activity could be listen more than once if
nercessary.

Before reading the text, you may show students
where Afghanistan is located in a world map.
You may encourage students to read the text
and write an expectation they have for this girl.
The following prompt is given: | hope Kathera...

Possibie answers:

{ hope Kathera studies.

| hiipe she studies.

| type Kathera can study.

CHECK YOUR PROGRESS _

N LY D LRI AL LI L v o

. Read the statements and writs onte expectation for sach situation. Use
tha verbs in the baxes, Then, practica the dialogs with your partner.
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Match the ssmsncas to create expressions to share expectations,

' stodying tor the test " hope vou sleep well,
1o wamed about Marta I hope you gel 4 good mark
You ok e rom, She' be OK!

¥ Order the dialog.
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| cancrete expressions to shive wpectations.  dr, el Web  Natsower
1 Your SEWENS 16 NGT S0 e, 45k Ol BRCher for help.

You may tell students the activities in this page will
help them to evaluate their performance in the unit,
50 far,

€ Read the statements and write one
expectation for each situation. Use the verbs
in the boxes.Then, practice the dialogs with
your partner.

Answers:
a. A; Next week it's my birthday!
8: / hope you have a good party.
b. A: Tomorrow | have a test,
B: | hope you pass.
¢. A: [lost my dog.
B: | hope you find (it ) 7 (your dog)
d: A: My friend is new at schoal.
B: ! hope your friend makes friends.
e. A: | forgot my cellphone password.
B: | hope you find it.

€) Match the sentences to create expressions
to share expectations.

Answers:
1.b 2.c 3d.a

€) Order the dialog.
Answers:3-1-5-4-2

o n
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Self-assessment

You may invite students to read the statements and
avaluate their own performance in these activities.

H
i
H

", @ @ In pairs ook at the pictures, discuss and complete the kids'
expactations. Then, listen and write (J) for Jacob or (E) for Elena's ones in

the circles.
wants o a funfar
wants to traval fo schod! by bus.
WHS 10 kve in & house n Juxaca,
wants 10 sal a chocolate cake
wanis to have & new bike. M
'

wants to speak Spanish and English.

Q. @ Write Jacob and Elena’s feslings. Now writa a short dialog using
some of these expaciations in your notebook,
T o7 Al
L o hagpy e
-
| vagh shs foets glad, /
| hope ha doesn't feel unhappy.
| hope be dossn't get seerad. 1
| wash sha didn't feel uentstasted. f

e Game abowd simikar words *

@ia? Glossarypage 126
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9. @ @ In pairs lock at the pictures, discuss
and complete the kids’ expectations. Then,
listen and write {(J) for Jacob or (E) for Elena’s
ones in the circles.

You may use some flashcards to show students
the new vocabulary. You may also talk about
yourself using the new vocabulary. E.g. | want to

buy an ice-cream. | want to buy a new notebook.

Then, you may invite students to match the
sentences to the correct person, according

to their expectations. Play the audio to check
answers. You may invite some students to talk
about Elena and Jacob's expectations.

Answers:
a J. b. E. ¢.E d. J. e d f E

TRANSCRIPT

. Jacob wants to go to a funfair.

. Elena wants 1o travel to school by bus.

. Elena wants to live in a house in Oaxaca.

. Jacob wants to eat a chocotate cake.
Jacob wants to have a new bike.

Elena wants to speak Spanish and English.

~oan o

“ -
1;

10. @ Write Jacob and Elena’s feelings.

You may invite the whole class to mime the
adjectives in the box. You may als¢ encourage
students to make sentences. E.g. | feel afraid
when | ...

You may write the sentence on the board, so
students use it as an example. Then, you may
encourage them to complete the sentences and
realize that glad and happy have the same meaning.
You rmay do the same with the rest of the words.

Answers:
a. happy b. sad ¢. afraid d. bored

e Game about similar words: https://goo.gl/
gQs3f5. You may tell students they can use this
link to practice with more similar words. You
may check the link with them during the lesson
and check the videos included in this web page
or you may invite them to visit it at home.

n e Compilate. You have more than one option. Then, role-play.

Fhope £ lana ean lear Isnch too } hope o mieke frens at school
Frcpi shiisn'tiate for sohions She'll be ready soon
Fhope we zan spadak French someday | Rope you ke Mexcan peome

Elsria wll b haappy 10 508 yoir | hope she s rmady o sehool
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. e Reed the dialogue. Write suitable answars,
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11. e Complete. You have more than one

option. Then, role-play.

You may encourage students to look at the
pictures and ask them who the girl and the man
are (they are Sarah from Canada and Elena’s
dad, the girl from Mexico). Then, you may invite
some students to read the sentences in the
chart. Ask students to complete the dialogue
between Sarah and Ivan, Elena’s dad. You may
tell them there are two options for each missing



answar, 5o they have to choose. You may invite
different students to act out the dialogue to
check answers.

Answers:

Sarah: | hope she isn't late for school. / | hope she's ready for

school.

Elena will be happy to see you. / She'll be ready soon.
I hope you make frignds at school / t hope you like
Mexican people.

| hope we can speak French someday. / | hope Eiena
can learn French toa.

Ivan:

Ivan:

12. @ Read the dialogue. Write suitable answers.

You may read aloud some examples to the
studunts to show the kind of answers are
expected to. You can write the examples on
the board. You may invite them to say aloud
their ideas or they can write their ideas on their
copybooks.

Eg: I am hungry. (Possible answer:l hope you
can 2at something).

[ have a difficult test tomorrow....{possible
answier: | hope you pass the exam).

If yo.s think is necessary you can add new
exarples untit the idea of activity is understood
by everybody.

Answers;

Different answers might be providsd. You can make sure they
are al expectations and are properly conveyed.

[Page 75]
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@ @ Roader: Talk with your partners about your expectations for
thesa girs.
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SUBPRODUCT 2:

Statements that express expectations.

1. @ Throw the dice. Read the sentence.
Answer with the proper expectation.

You may ask students to bring some dice

for this losson i advance or you may bring
somie dice lor the whole class, You may ask
some st.dents to read the sentences and
oxpestarone, Model the gamme. Then, you
may ask siudents te throw the dice, road

the senternice and his/her partnor should
answer with & suitable expectation statement.
Después de statement agregar: To mean
wanrt 1o or be willng to: we use hope and wil
EXPressions,

Eg:! hope you will come to my party,

George says he wil help us.

Answers:

I'm sleepy. / | hope you / go to bed early.

I'live in a flat. /| hope you / live in a house someday.

i feel tired. / I'll do more sports to have energy.

I'm confused with math. /| hope you study math at home.
I'm bored. /I'll read a book.

I'm not getting geod marks. / I'l have to study more,

P

e L
e F

Self-assessment

You may invite students to read the statements
and evaluate their cwn performance in these
activities.
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. @ @ Reader: Talk with your partners

about your expectations for

these girls.

In order to deal with the text of the Reader, you
should go to the end of this unit. There, you will
find thorough explanations of the activities, the
answers to them, and the transcript of the text.
You may find information about education in
India on this fink: ~tpsy/Awww.bhc.comirews/avs
usiness-39191345/educatior -in-india-wiy- it-s-
such a-costly-bus ness

Explain some features of the education system in
India to the students.

1]



Ask students to describe the picture. Also ask remind students that their product is aimost

thern different questions. E.g. Where are they ready. Encourage them to go back to Towards
from? Where are they? Encourage students to the Product, subproduct Step 1. Ask each
work in groups of three, read the sentence and student to choose three sentences and three
talk about the expectations they have for these expectations for those sentences.

girls. Then, you may invite different groups to
share their expectations with the rest of the class.
Answers:

Different answers might be provided. Make sure they are al
expectations and that they are all well conveyed.

Cut squares of green and pink cardboard (8
x 10).
You may encourage students to use their pink
and green cardboard and cut squares of 8 x 10
centimeters.
[} Write your sentences on different pieces of
F’NAL DEST,NAT'ON cardboard and illustrate them.
You may ask students to lock at the examples in
i ' instruction 3. You may also draw a three square

chart and write a sentence. You may also draw
and divide a chart for an expectation statement.

I Cut the cardboard squares. Make holes at the
top of the cardboard squares. Use thread to
tie the pieces of cardboard, as shown in the

s Jiyj FINAT DESTIRATION

picture.
Product N ,
Wb buok  E1 D biscuss your expoctations. Grooss You may explain students that there have to be
3 expactations that you share with your . . .
parties some pieces of cardboard with just sentences
B3 Cut squares of groen and pink cardboerd and others with expectations, so that they
(Bx10). i . -
E » a o can pick a sentence and find the suitable
SR et ond atste ham expectation. You may model this instruction, so
“. . I Gut the cardboard squarsa. Maka holes it is easier for them to understand.
ety .“ almampf:ﬂm::.ardboardsquam.Uu
ek it i o 82 [ Use the mobile book to practice
‘ ® - I3 s the mobiis book ko practics expectations. Compare your books with the
expectations. Compare your backa Wi the rest of the class.

? You may explain students how to play the game
ji again if necessary. '

Reflect on your product

You may invite students to read the statements
and evaluate their performance in these activities.

| can make sentences using words and expressins  very well ¢ wE g el
fonmacmecalorsaenons, eyl £ Wt It this activity, you may use the suggested

{cananswer toexpectations, v Al ks el

oot e ot 5wt a5k yout Emachr o el assessment instrument:

Assessment Observation Checklist. You may
use it to evaluate the social practice of the language
and the expected outcomeas included in this unit,

Mobile book

You may make the mobile book of sentences and
expectations in advance, so that you may show it
to students. Invite a student to play with you in front
of the class. E.g. Student pick a sentence on the
mobile book and you may use the "expectations”
part on the mobile book to answer with a suitable
expectation statement.

1] e Discuss your expectations. Choose 3
expectations that you share with your partner.

You may ask students to work in pairs, You may
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Choose a partmer and evaluate ins/her performance. Tick {v) the
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In this activity, you may use the suggested
assessment instrument: Qbservation Rubric. You may
use it to evaluate the social practice of the language
and the expected ocutcomes included in this unit.

@ Find the verbs and complete the sentences.

Answers: A W E G L G X E
5 K

= - =T =

e nfemede £ | 0

a.tavel b. arrive ¢. read t. speak e. study

€ Read the sentences below and write an
appropiate expectation for each one.

Answers: e, d, b, a,c,

3] Complete the dialogues.
Answer: Different answers might be provided.

Self-assessment

You may invite students to read the statements
and avaluate their performance in these activities.

BEFORE READING

You may write on the board the name of the
countries included in the text. You may ask students
what they know about them and write the capital

of each country on the board. Then, you may ask
students to open their Reader and find, on the world
map, the countries you wrote on the board.

WHILE READING

You may invite students to pay attention to the
highlighted wards included in the story and check
their meaning on the Picture Dictionary. You may
encourage students to look at the drawings and
guess where the children are from. Then, play the
audio. You may invite students to follow the text in
silence. You may ask students to tell you different
comprehension guestions. E.g. Is your classroom
similar to the one children have in this story? Do
you have to share your books or school materials
with your classmates? Then, you may invite some
confident students to read aloud.

AFTER READING

You may invite students to work in pairs and draw,
on a piece of white paper, one of the children’s
stories included in the text and write an expectation
statement for each children in the story.

Answers:a.F b.T ¢F dF eF

TRANSCRIPT:
School Expectations Around the World

Children around the world think about their school expectations during
the first day of school. Some common expectations are: “I hope |

get good marks, | hope | have many friends,” etc. However, children

in Afghanistan, Kenia, Pakistan, Brazil, and Uruguay have other
expectations.

These girls are from a school in Jalalabad city, Afghanistan. They do
not use desks or chairs. They sit on a mat on the floor without shoes.
Because of their culture, girls have to wear veil on their heads.

These boys are aged seven years old. They live in Nairobi, the capital
of Kenia. Their classroom is smalf, they do not have enough desks,
and they have to share their books.

The Marshal Mode! School is located in Islamabad, the capital of
Pakistan. These children are in third grade. When classes are finished,
they work as street sellers and car washers.

Agustin Ferreira is a rural school located in the city of Minas, Uruguay.
The school has only twelve students and one teacher, Activities include
milking a cow and planting vegetables.

These children are from Brazil. They study in a floating school along
the Amazonas riverbank. They live in a rural area of Manaus. Their
schoot name is Sao Jose Il. | think their expectation is "t hope we have
4 bigger classroom”.

UNIT 1




Recreational and Literary

| Literary Expression

-| Singing songs

‘I« Listening to songs' lyrics.

« ldentify parts in a written song.
+ Singing songs.
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| - Share with your students personal experiences related to songs and feelings. Set a cozy and safe

environment with the purpose of chserving individual and group behavior in a playful context, so that they
will be able fo:

« Compare the topic, the purpose and the addressee,

» Continue with listening resources, the rhythm of a song;

« Classify words that rhyme;

« Repeat and use rhyme to recognize sounds;

» [dentify words and expressions students know.

« Continue with changes of intonation.

- Set an environment that arouses students’ curiosity to know the content of songs and enjoy the music
and the words, so that they will be able to:
« Find textual information {titie, author's name, etc.} and distinguish the structure of songs (stanza, chorus,
verses);
« Ask for the meaning of new words;
« Organize answers and questions using questions words {(what...? Who...7 How...7, etc.):
« Write words with rare consonant letters or groups of words that are hardly used or that don't exist in
their mother tongue; establish connections between spelling and pronunciation;
« Vocalize specific phonemes;
« Re-read each stanza to improve understanding;
« Dictate parts of the song and check the appropriate use of capital letters and small letters.
- Show and share with your studants your personal reaction to some songs.
- Set a trustful and safe environment that encourages respect to the different ways of reaction in the
presence of an artistic piay, so that they will be able to:
« Relate a song with new experiences or feelings using short messages,
« Rehearse a song individually or in groups;
+ Use gestural and intonation changes to interpret a song;
« Sing a song.
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-1 Assessment Observation Checklist
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Lead-in Activities

Drawing share

To begin the unit

Materials: paper and pencil.

Steps:

1. Give each student a piece of paper, ask them o
read the title and draw a picture related to the topic.

2. Ask students to show their drawings and tell
what they have drawn,

No words!

Materials: flashcards representing different types

of music.

Steps:

1. Place flashcards face down on a table.

2. Ask a volunteer to take a flashcard and act out
the type of music it represents.

3. Encourage the rest to the class to identify it.

4. The student who guessed the correct type of
music comes to the front of the class, chooses a
card, and repeat the process.

Bingo

Material: paper and pencil, 18 pieces of paper with
a vecabulary word in each, and a bag.

Steps:

1. Ask students to draw a 3-square grid.

2. Write on the board at least 18 words covered
during the unit.

3. Ask students to write a different word in each grid.

4. Ask a volunteer to be the announcer.

6. The announcer picks up a piece of paper from
the bag and calls it out.

6. The students who have the word on their grids
cross it out.

7. The first student to cross out all the words in the
grid wins the game.

Chinese Whisper

Material: Sentences from songs covered during

the unit.

Steps:

1. Organize students in groups of six and stand in line.

2. The first person in the line chooses a verse from
one of the songs covered during the lesson and
whispers into the ear of the person standing to
their right.

3. That student whispers to her/his neighbors until
it reaches the last player in line.

4. The last student says the verse out loud so
everyone can hear how much it has changed
from the first whisper at the beginning of the line.

Toss the bhall and spell

Materials: a small ball

1. Have students to make a circle.

2. Toss a ball to a student and say a word covered
during the lesson.

3. The student who catches the ball spells the

word. Then toss the ball to another student who
will proceed in the same way.

4. Continue until all students have had the chance
to participate.

Quiz show

Materials: English dictionary.

Steps:

1. Divide the class in three groups.

2. Choose a word from the unit and read the
definition in the dictionary.

3. The group which first says the target word gets
a point.

4, The tearn which gets higher score wins the game.

What do you prefer?

Materials: no materials required

Steps:

1. Organize students in pairs.

2. Each student thinks in a type of music or food
she or he likes.

3. Students take turns to ask using the target
structure DO YOU LIKE ....7

UNIT 2
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4. If the students get a correct answer before the
37 chance, gets a point.
5. The student who gets more points is the winner.

Pictionary

Materials: paper and pencil

Steps:

1. Organize students in pair.

2. Give each pair a bag with 6 verses of any of the
songs covered during the unit.

3. Students take turns choosing a paper and draw
the verse.

4. The student who guesses correctly the verse
and name the song draws another verse.

5. The student who gets more correct answers is
the winner.

Wrap up Activities

The lottery

Materials: paper and pencil.

Steps:

1. Write on the board different types of music.

2. Ask students to write sentences using the

structure | love ... and complete the sentence

with a type of music she/he likes.

All students stand up.

4. Teacher elicits a sentence and all those who
have a coincidence sit down, all those who have
not stay on their feet.

5. The student/students who remain stand is the winner.

w

Simon says

Materials: no materials required

Steps:

1. Ask students to stand up and tell them you will
elicit them verses of the songs covered in the
unit that they must mime.

2. If you begin the command with Simon says they
should mime scmething associated with the verse.

3. If you do not begin Simon says then they should
remain quiet.

4. If a students mimes something that does not
begin with Simon says or acts out an incorrect
mime, they are out of the game and must sit
down.

5. Continue giving commands until only one
student is left.

Spelling Race
Materials: Board and three markers.
1. Organize students in three teams.

2. Ask one student from each team to come to the
board.

3. Call out a target word and have the students try
to write the word on the board.

4. Begin with easier words and progress to more
difficult words. Teachers can even elicit phrases.

5. Give one point to the first student who spells the
word correctly.

Words Slam

Materials: 6 set of flashcards with vocabulary from

the songs covered during the unit.

Steps:

1. Divide the class into 6 groups.

2. Give each group a set of flashcards.

3. Ask students to place the flashcards face up on
a table.

4, Call out a word and have students slam the
correct card and say the verse in which it is used.

5. The first students to slam the correct word and
say the verse keep the flashcard.

6. The team that takes the most cards is the winner.

Mirror

Materials: No materials are required.

Steps:

1. The teacher acts out a stanza of one of the

songs covered during the unit, and have
students to sing the stanza.

Poll

Materials: paper and pencil

Steps:

1. Students draw a 6x6 square grid.

2. Draw and complete the grid on the board as a

model. In the first column write sentences using

the structures | love ..., Folk music makes me

feel..., etc.

In the first file write the name of 5 students.

4. Have students walk around the class and carry
out the poll.

5. After finishing, organize students in groups of
three and ask them to analyze the data they
collected and exchange results.

Find a Partner

Materials: No materials are required

Steps:

1. Ask students to stand up.

2. Explain students you will elicit some sentences about
music likes Find a partner if you don’t like pop
music, if that sentence represents har/his feelings
she/he has to find a partner who share it too.

g

Postcard
Materials: A postcard format handout



Steps:

1. Give each student a postcard.

2. Have students to write a postcard to you indicating
what they liked the most of the class or unit.

3. Ask them to make a drawing in the front part of
the postcard that represents what they liked.

4. Show and read some postcards to the class.

QGETTING READY
| PageE
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T What type of music do you know? Gompiate the word spider.
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L @ e Listen to the songs and match them to tha type of music
they repreaent.

Popmuem - C&s&ednm

The activities on this stage were designed to
activate students’ previcus knowledge. These
activities will give students a starting point to

the fcllowing activities, motivating and engaging
students to the learning process.

It would be relevant for students to activate prior
know'edge by presenting the unit and asking them to
identify and describe the elements in it. You may build
a background by sharing the kind of music you like,
wher and where you listen, the way music makes you
feel, stc. You may discuss these ideas with the whole
class and you may ask students to sing their favorite
song by singing yours first or, if it is possible, share it
by means of an audio device.

You may ask some volunteers to read the learning
outcomes and ask them what kind of things they
can do to reach those outcomes.

1. What type of music do you know? Make

Complete the word spider.

Words spider diagrams are useful tools for
brainstorming. Teachers can organize in small
groups and have students talk about the type of
music they know and complete the word spider.
Ask them to share their answers with the rest of
the class and write them on the board. It would
be helpful if students or you hum the styles of
music they name.

2, @ @ Listen to the songs and match them

to the type of music they represent.
Students will listen to different music styles.
Teachers may ask them to look at the pictures,
describe them and guess what type of music
they may represent and the elements that make
them think that.

If it is possible, present students some other
types of music in order to broaden vocabulary.

Answers

a. Classical music b. Pop music

QON THE ROAD
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‘. @ @ Listen and repeat.

2. @ @ Listen to the children's song On top of Spagherti and
complats with the vocabulary provided.

Rt On Top Of Spaghetti )
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1. @ 0 Listen and repeat.
This activity will help students identify target

vocabulary that will be used in the following
exercises. You may ask students to point at the
pictures while they listen to the corresponding
word. You can also elicit the expression at
random. Once they are able to associate

the target word to the picture, ask them to
repeat. To make sure students are producing
the English sounds correctly, monitor them by
checking in small groups, pairs or individually,
Draw students' attention to the correct
pronunciation of the unvoiced fricative sound /[/
in the words mush and bush.

Answers

a. cheese €. sneeze €. moss
b. mush d. meatball {. bush
TRANSCRIPT

a. cheese C. sneeze €. moss
b. mush d. meatball f. bush

2. @ @ Listen to the children’s song. On
top of Spaghetti and complete with the
vocabulary provided.
Through this activity, students will develop
listening and speaking skills in an authentic and
natural language practice. Teachers can begin
this activity by asking volunteers to describe the
pictures in exercise 1. Ask students to listen and
fill in the gaps with the missing words.

Answers

On Top Of Spaghetti

By Tom Glaze

On top of spaghetti,

All covered with cheese,

I lost my poor meatball,
When somebody sneezed.
It rolled off the table,

And on to the floor,

And then my poor meatball,
Rolled out of the door.

TRANSCRIPT

Or top of spaghetti,

Al covered with cheese,

I lost my poor meatball,
When somebody sneezed.
It rolled off the table,

And cn to the floor,

And then my poor meatball,
Rolled out of the door.

| UNIT2

3. @ @ Sing along to the song you just haard,

a, @ @ Listan to the rest of the song On top of Spaghetti and put the
sentences in order.

ot OnTop OfSpaghettt 3 —~
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3 e Musicalizo the song with elements you have in your classreom
(making noise with pens, hitting tha tables, using your body, clapping
hands, stamping your fest, etc). Then sing it.
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3. @ @ Sing along to the song you just heard.
Play the recording again and ask them to sing.
You can pause the song to make it easier for
the students the activity. Teachers can divide
the class into 4 groups, assigning each group
a verse, or into two groups and assign each
one a stanza or what they consider to be more
appropriate to consolidate the skills. Make sure
students are using appropriate pronunciation,
intonation and speed when singing.

4, @ e Listen to the rest of the song On top
of Spaghetti and put the sentences in order.
In order to keep on working on the social
practice of language, as well as developing
listening skills, teachers may introduce the
following two stanzas of the song On top of
Spaghetti by asking students to describe the
pictures and making them put the verses in the
correct order. Students can read the verses of
the song (following the tune) in order to check
the answers and pronunciation.

Answers

_3 And then my poor 6  Astasty could be,
meathall, 8 ltgrew into a free.

_1 ltrolled in the garden, 7 And then the next

4 Was nothing but mush,
2 And under a bush,

summer,
The mush was as tasty

n



TRANSCRIPT

It rol ed in the garden,

And under a bush,

And then my poor meatball,
Was nothing but mush

The mush was as tasty

As tasty could be,

And then the next summer,
It grew into a tree.

5. @ Musicalize the song with elements you
have in your classroom and sing it.
Yo may provide students with different ways
to make music by watching the link provided at
the bottom of the page. Encourage students to
musicalize the song by tapping pens, knocking
tables, etc. Agree with your students on the
materials you wil use to follow the music and
then sing the song with the whole class.

0 https:/www.kididdles.com/lyrics/allsongs.html

Ycou may tell students they can use these links
to get some ideas to musicalize the song with
classroom objects or their own bodies. You may
check the link with them during the lesson and
check the videos included in this web page or
you may invite them to visit it at home.

kR @ @ $ing the last 2 verses of the song,

On Top Of Spaghetti LI
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6.

7.

@ @ Sing the last 2 stanzas of the song.
After going over the target words in the stanza,
teachers can develop listening skills by having
students listen to the final part of the song in order
to identify target vocabulary and practice oral skills
by dividing the class in groups, assigning different
stanzas to practice and later switch.

TRANSCRIPT

The tree was all covered,
All covered with moss,
And on it grew meatballs,
And tomato sauce.

Sa if you eat spaghett,
Ali covered with cheese,
Hold on te your meatball,
Whenever you sneeze.

@ @ Now, let’s sing along to the whole
song!

Students can be asked what kind of song it is,
whether they like the song, what stanza they
liked the most, if it is an easy song to follow, etc.
Motivate students to musicalize and sing the
children song.

Answer:
Children song

Townrs the prosuct EREY
Ha 2 MOUUCT 1 In groups of B, work with the song On top of Spagheiti.

1. Yaur teacher wil Jive you @ et 57 words 1o work with,
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Towards the product ARARAR

e

SUBPRODUCT 1: In groups of 6, work
with the song On top of Spaghetti.

With this activity students wili be developing the
target practice of language of the unit. Teachers
can motivate students to werk on the first part

of the Product. You may explain students what it

is about, answer their guestions and menitor

their work. .

Set 1 . set2 | Set3 s
- Replace: " Replace: | Replace: g
 spaghettifor ~ Spaghetti for : spaghetti for &
my pizzaand = mytacoand , burrito and :
meatball for | meathallfor ' meatball for
pepperoni . olives . chili

i

Self-assessment

You may invite students to read the statements
and evaluate their own performance in these
activities,

@ Reader: In groups, write a list with

5 different favorite songs that you know in
English or in your Mother tongue.

In order to deal with the text of the Reader, you
should go to the end of this unit. There, you will
find thorough explanations of the activities, the
answers to them, and the transcript of the text.

You may tell students that, according to the
Merriam Webster's Dictionary, a Nursery Rhyme is
a short rhyme for children that often tells a story.

This activity will activate students’ previous
knowledge and will help them identify particular
features in a Nursery rhyme. Teachers may
encourage student to work in small groups and
brainstorm some ideas about nursery rhymes
they know. Teachers can ask students 1o share
their titles and motive them to sing part of those
songs as a class.
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in order to make sure that all students are achieving
their goals, and/or adjust strategies to achieve

the goals of the unit, ask students to check their
pragress by means of the activities in the test.
Check the answers as a class and ask students to
comment on their strengths and the contents they
must improve.

0 @ @ Listen and number.

Answers
a.3 b.1 ¢ 2

TRANSCRIPT

1.} want a chaese burger, please.
2. That stone is covered with moss.
3. Hey! Sneeze into a tissue, please!

o @ @ Listen and complete.

Answers

a. The meatball rolled off the table.
b. The meatball rolled on to the floor,
¢. The meathall rolled out the door.
d. The tree grew meatballs.

TRANSGRIPT

a. The meatball rolled off the table.
h. The meatball rolled on to the ficos.
¢. The meatball rolled out the door.
d. The tree grew meatballs.



Chorus

Self-assessment Singin' oh way oh
You may invite students 1o read the statements and Way o way oh way oh way oh
evaluste thelr own performance in these activities. WARAY oh way on
Way oh way oh way oh way oh
The moose’s name was Fred
Page 25 He: liked to drink his juicea in bed
The moose’s name was Fred
He liked to drink his juice in bed
. _ _ Chorus
¥ @ e Read the title and then sing along to tha song. singin, Uh Way Uh
) o y . Way oh way oh way oh way ch
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Way oh way oh way ch way oh
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. @ e Lat's mime and sing the song along with the class.

9. @ @ @ Read the title and then sing

along to the song.

Students will be able to get an idea of the new
song by looking at the title, and identifying
vocabulary in the song with the help of a dictionary.

TRANSCRIPT
The Great Big Moose (camp song)

There was a great big moosa
Hz liked to drink a lot of juice
There was a great big moose
He liked to drink a lot of juice

He drank his juice with care
But he spilled some in his hair
He drank his juice with care
But he spilled some in his hair

Chorus

Singin’ oh way oh

Way oh way oh way oh way oh
WAAAY oh way oh

Way oh way oh way oh way oh
Now there's a sticky moose

All covered in juice

Now there's a sticky moose

All covered in juice

Chorus

Singin’ oh way ¢h

Way oh way oh way oh way oh
WAAAY oh way oh

Way oh way oh way oh way oh

In order to present students meaningful sources
to the social practice of language, you may tell
your students that the song they listened to

is an adaptation of a popular Canadian camp
song. Explain to them that these kinds of songs
are also known as “repeating songs”, due to
the fact that, after every single verse the leader
sings, the rest of the group repeats it.

10.@ @ Let's mime and sing the song along

with the class.

Invite students to sing the song and follow what
the teacher mimes. You can emphasize the
importance of intonation, speed and gestures
when singing camp songs.

UNIT 2
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11. e | spy a rhyme. Find the rhyming words.
Teachers can have students look at the crossword Towards the product

and find words that rhyme with some cthers ‘
present in the song “The Great Big Moose”. Help Concert
students find other words that share the same
rhyming pattern, by providing them with some Sl:.:ﬁI::t;DEOUCTO‘:; :2 g;?,‘g)saozg’t:y ork
examples such as: bed -red, goose - use, hair - air. wi ng P pag I
1. With your group members, agree on

Answers .
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xR oo a0z 2 gestures you want to give to your song.
@008 traaluwo x W With this activity students will be developing
EMV QS oy AR X G the target practice of language of the unit.
orerzdlan e They will also make use of body language to
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R e o0 F S E T w R W convey the meaning of each verse of the song.
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Practice.
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12. @ Listen and circle the correct alternative. 5 Giving students positive reinforcement while &
By means of this activity, students will be able to o working, will help them feel more eager to
identify sounds in order to discriminate words covered & learn and participate actively in classes.
in the song. Teachers can also show flashcards '
randlomly and ask students to elicit the word, paying Self-assessment
special attention to the pronunciation. Teachers can You may invite students to read the statements 3
write on the board the words BLOOD and FLOOD 3 and evaluate their own performance in these
and MOOSE and GOOSE and ask what they have activities.

in common. Indicate that, even though they have the
same vocalic speling pattern, they do not have the
same pronunciation and model them: BLOOD and
FLOQOD /a/ and MOOSE and GOOSE /u:/.
TRANSCRIPT

Answer:
a. goose b. bread c. hair

n‘ o
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13. @ @ Reader: The Hen and Chickens. Turn
and talk! Choose a partner. In 30 seconds,
talk about your favorite part of the story. Then,
listen quietly and carefully to your partner.

In order to deal with the text of the Reader, you
should go to the end of this unit. There, you will
find thorough explanations of the activities, the
answers to them, and the transcript of the text.
To improve speaking skills, teachers can put
students into collaborative groups of 4 students
to take turns and talk about their favorite part of
the reading in only 30 seconds. Monitor.

@ Invite your students to visit the following link
to get some ideas: https:/www.thebump.com/a/
nurs.ery-rhymes

FINAL DESTINATION
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Concert

@ Place in order each stanza of your song
on the board.

Decide on a head speaker to present the
members of the group and the title of the song.

Each member reads the stanza out loud.

] Now, it is time to sing and have fun!
Invite students to perform their concerts.
Teachers can promote a climate of respect
during the presentations and provide students
with feedback about their performance and work.

Reflect on your product

You may invite students to read the statements and
evaluate thelr parformance in these activities.

Engaging students in reflecting on their own work
will help them get involved and motivated in the
project, and it wil also encourage seff-reflection and
responsibility for their leaming. Motivate studenis 1o
reflect on their performance.

You can use the rubric at the end of the unit 1o gather
information about the performance on the product.
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. @ Listen and read the children’s song. Then, sing it in front of the class.
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This activity will help teachers identify weaknesses,
areas on which to focus attention, practicing
particular skills and/or consolidate learning.

UNIT 2




(1] @ Listen, read and sing the song. Then,
sing it in front of the class.

Old MacDonald had a farm

Cld MacDonald had a farm,
Eeieeioh!

And on his farm he had some chicks,
Eeieeioh!

With a cluck-cluck here,

And a cluck-cluck there

Here a cluck, there a cluck,
Everywhere a cluck-cluck

Old MacDenald had & farm
Eeieeoh!

0ld MacDenald had a farm,
Eeieeioh!

And on his farm he had some cows,
Eeieeioh

With a mog-moo here,

And a moa-moo there

Here a mao, there a moo,
Everywhere a moo-moo

Old MacDonald had a farm,
Eeieeioh!

0Old MacDonald had a farm,

Eeifeeiohl

And on his farm he had some pigs,

Ee i eeioh!

With an oink-oini here,

And an oink-oink there

Here an oink, there an oink,

Everywhere an oink-gink

Old MacDonald had a farm

Eciegioh!

Taken from: children’s songs. Old Mac Donald. http: /v,
thateachersguide. com/kidsongsiolumasuonaldold.htm

(2 ] @ Listen and write the word.

TRANSCRIPT
Answers
a. sneeze

b. cheese ¢. chair d. hair

Self-assessment

You may invite students to read the statements
and evaluate their performance in these activities.

Invite students to evaluate whether they fulfilled
the achievements of the unit by completing the
self-assessment chart. Teachers can collect data
and analyze it with the class. The activity will help
students and teachers identify strengths and
weaknesses in order to set a plan to overcome the
difficuities through the unit.

“ o

@ f Reader

The Hen and Chickens

BEFORE READING

1. Read and answer these questions:
You may invite your students to tell you any
nursery rhymes they know. Invite them to tell
the rest of the class what they are about and
encourage them to write some verses in the
space provided and then recite them in front of
the other students,

2. Look at the picture on page 18 and predict
what the nursery rhyme is going to be about,
Write two ideas.

You may invite your students to look at the
picture on page 18 and write some ideas about
what they think the nursery rhyme is going to be
about. You can encourage them to share their
ideas with the class.

WHILE READING

3. Circle two unknown words from each stanza
and try to infer their meaning from the
context. Then, look for their meaning in a
dictionary. Check your predictions and write
them on your notebook.

Students will scan the text and choose 2 words
from each stanza of the song that they do not
know. After jooking for the meaning and writing
them on their notebooks, encourage students
to draw or represent a word on the board. If not
possible, put students in collaborative groups of
three to carry out the same procedure.,

AFTER READING

4. Read the nursery rhyme again and practice it
with the whole class.
Invite your students to read the nursery
rhyme and recite it with the whole class. You
may check for pronunciation and intonation
mistakes.




5. Read and order the sentences in the correct

sequence of events.

By sequencing, students will be developing
comprehension strategies. Teachers may have
students ideniify specific sentences in the
nursery rhyme. To extend the activity, teachers
can ask students to retell the events.

a. _ _ _ Some chickens are breaking the shall.

b. _ _ _ . Mother henis eating.

c. . Little chicks and Mother Hen are
going away.

d. Mother hen is keeping the eggs warm.

e. _ _ __Allthe chickens are peeping away.

Answers

a.2 b.4 c.3 d.1 e3

TRANSCRIPT

The Hen and Chickens

Good Mother Hen sits here on her nest,
Keeps the eggs warm beneath her soft breast,
Wa ting, waiting, day after day.

Harx! there’s a sound she knows very well:
Some little chickens are breaking the shell,
Pecking, pecking, pecking away.

Now they're all out, Oh, see what a crowd!
Goad Mother Hen is happy and proud,
Clugk-cluck, cluck-cluck, clucking away.

Into the coop the mother must go;
Bu+ al! the chickens run to and fro,
Pesp-peep, peep-peep, peeping away.

Here is some corn in my little dish,
Eet, Mother Hen, eat all that you wish,
Pi.king, picking, picking away.

Heppy we'll be to see you again,
D::ar fittle chicks and good Mother Hen!
N.aw good-by, good-by for to-day.

Taken from: Finger Games for Nursery and Kindergarten.
By Emilie Poulsson hitps:/fwww.outenberg.org/
fi e5/249* 2/24912-h/24912-b him
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ske'an object!

Academic and Educaticnal

Interpret and follow instructions.

Foilow and carry out steps in an instructive text in order to make an object.

» BExplore instructions to make an object.
= Understand lllustrated Instructive texts.
« Write an Instructive text.

- Support your students to raise their awareness of factors invalved in the register of a language (what to say and
how to say it) such as: the purpose {what is the reason to say it), the addresses (to whom you say it} and the
topic (what to say). In this way, they will be able to:

« Activate previous knowledge to recognize the topic, the purpose and the addresses;
+ Connect instructions with illustrations;
« Examine graphic distribution;
» Clarify the meaning of words;
« Analyze the structure of manuals:
- List of materials, sequence of instructions and illustrations;
» Compare statements (declarative, imperative and interrogative);
« Contrast absent consonant or rarely used in mother tongue sounds (enjoy, five, etc);

- Teach your students how to think actively before (for example: what does he/she say?) and while (for example:

why does he /she say?) and after reading {for exampfe: doubts, conclusions, etc.). This way, thay will be able to:
+ Make connections with personal experiences;
+ Foresee instructions based on images;
+ Value accentuation of words {for example: in together, the second syllable is different from others, etc.);
» Compare some common and simple patterns of lstters (for example: tr, ch);
« Compare ordinal and cardinal numbers;
+ Analyze the way of writing instructions {cut a circle, paste using glue, etc);
+ Recognize actions displayed in instructions (cut, paste, etc);
+ Practice reading of instructions.
- Help your students understand that writing is used with the intention of communicating a message, meaning, the cne
who writes has a purpose, for example: remind, express gratitude, give instructions, etc. So they will be able ta:
« Plan the writing of instructions;
« Determine the number and order of instructions;
« Distinguish the instructions from the list of materials;
« Write ordinal and cardinal numbers;
« Write words to complete instructions;
« Re-write instructions;
- Check the appropriate use of capital lstters.

A craft tutorial

How to make a Kaleidoscope

12 classes (45 minutes each)

Questionnaire




P OB TR T & TP ST O SR
= -

BT ORI IR TR DGt PR

p

» Emnoment: A a1 F Ut ca
« Go nmumicalive achivity: e aned dodoes o f o e,

[
- by aeeinstryctiom; Ip make an object
= Unesrstand lilrsirabed Imstucive oats,
Wi i IR uCllve test

= ———

Al wiodal. » How I moke ¢ Kol ope.
] —

Lead-in activities

Spelling bee

Materials: 4 small balls

Steps

1. Teacher will elicit a Cardinal / Ordinal number,
toss a ball, and students who receive it must
say and spell the corresponding Ordinal.

2. Model. Organize students in groups of four, and
ask them to proceed in the same way.

3. Meonitor.

Hangman
Materials: Write board and marker
Steps

1. Teachers will think a sentence including a
cardinal number and draw on the board a stick
and as many lines as letters this sentence has.

2. Then do the same with ordinal numbers.

3. Ask different students to guess a letter, if the
letter is present in the expression write it/them in
the corresponding line.

4. |f student’s guess is wrong, draw part of the
hangman in the stick (head, neck, arms,
etc.). The student who guesses the sentence is
the winner.

| spy with my little eye...

Materials: No materials required
Steps
1. Organize students in groups of 3.

2. Have students take turns to describe a material
or action covered during the lesson while the
rest or the partners identify word that matches
the description,

3. If the players are unable to guess the object
based on the first clug, a second clue is given.
Play continues as such until one of the players
correctly identifies the object.

4. The player who guesses correctly is the winner
and gets to be next to select an object.

The verb game
Materials: Notebook and pencil
Steps

1. Have students look at a picture of a material
used when making a craft. Ask them to write
in their notebooks as many verbs as they can,
asscciate to that material.

2. Those who have all the words correct gets a point.
3. The winner is the student who gets more points.

Clap, snap, stomp
Materials: No materials are required
Steps

1. Explain students they must clap every time you
elicit a Declarative sentence, snap finger for
imperative sentences and stomp feet when you
elicit an interrogative sentence. Encourage a
student/students to lead the game.

What’s wrong?

Materials: 6 sets of 6 sentences each.
Steps

1. Organize students in groups of 4.

2. Explain them they will receive a set with 6
sentences with spelling and/or punctuation
mistakes.

3. Have students identify those mistakes and
rewrite the sentences.

4. Those who finish the first and have them all
sentences correct are the winners.

Bingo
Materials: paper and pencil, 18 pieces of papers
with a vocabulary word in each, and a bag.

Steps

o ﬂ
ol
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1. Ask students to draw a 9 square grid.

2. Write on the board at least 18 words covered
during the unit.

3. Ask students to write in each grid a different word.
4. Ask a volunteer to be the announcer.

5. The announcer picks up a piece of paper from
the bag and calls it out.

6. The students who have the word on their grids,
cross it out.

7. The first student to cross out all the words in the
grid wins the game.

Wrap up

What did | learn?

Materials: No materials are required

Steps

1. Have students to comment or write about the
new contents they have learned throughout the

development of the unit, and the difficulties they
have faced.

Step by Step
Materials: 5 sets of Craft tutorials pictures
Steps

1. Each student will receive a step of an
Instructional text.

2. They will have to find out the students who have
the other steps.

3. Once they get together, they must line in order
of steps.

4. Ask each group to describe the steps of their
craft. Model.

Origami Rabbit
Materials: 1 sheet of Qrigami paper
Steps

1. Start with a square piece of origami paper with
white side up.

2. Fold the paper in half by folding the bottom
corner 1o the top corner, then unfold.

3. Now fold the left corner to the right corner, and
then unfold.

4. Fold a small portion of the triangle base up as shown.,

5. Fold the left and right bottorm edges up at the
center as shown. These are the origami rabbit ears.

6. Turn the figure over.
7. Fold the top corner of the head down as shown.

8. Fold the bottom corner of the chin up as shown,
finally draw on the face.

UNIT 3

il

Stop Light

Materials: A picture of a traffic light for each pair

of students.

Steps

1. Give sach pair of students a picture of a traffic light.

2. Explain students that in the green light, they
must write something they already knew about
the class. In yellow light, students must write
something they learned during the class. In the
red light, students must write something they
didn't understand about what was discussed.

3. Give students feedback.

Toss the ball

Materials: a small ball

Steps

1. Ask students o stand up in a circle.

2. Explain students you will elicit a type of
sentences and will toss the ball.

3. The student who receives the ball must say a
sentence.

4. Once she/he says a sentence and elicits a type
of sentence, and toss a ball to other students.

5. The game finishes when all students have
participated.

Simon says

Materials: No materials are required.

Steps

1. Organize students in groups of 6 students.

2. One person is designated Simon, the others are
the players.

3. Standing in front of the group, Simon tells
players what they must do (covering the
structures seen during the unit). The players
must only obey commands that begin with the
words “Simon Says”. If Simon simply says the
command, players must not obey.

4. The last player standing wins and becomes the
next Simon.

Exit Pass
Materials: As many “post-its” as students in the class.
Steps

1. Give each student a post-it with any of these
options: Declarative, Imperative or Interrogative.

2. Explain students that, in order to feave the |
room, they must say a sentence representing
the type of sentences the post-it indicates.



3. Ask them to make a line next to the door. Those
who elicit the sentence correctly can leave the
roomr:. Those who don’t must go to the end of
the line,
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The activities at this stage were designed to activate
students’ prior knowledge. Teachers can bring
some crafts made by students from other classes to
identify materials, steps, etc.

1. @ @ Match the cardinal number with the
corresponding ordinal number. Listen and
repeat.

Teachers may recycle ordinal and cardinal
nurmbers and then write a numeral on the board
and students can write their cardinal and ordinal
form. Teachers can also write on the board the
abreviation and students write the complete
form. Invite students to lock at the box and
match the numbers.

TRANSCRIPT
one-first, two-second, three-third, four-fourth, five-fifth, six-
sixth, seven-seventh, eight-eighth, nine-ninth, ten-tenth

Answers:

Cardinal Numbers: One, two, three, four, five, six, seven, eight,
nine, ten.

Orginal Numbers: First, second, third, fourth, fifth, sith, seventh,
eighth, ninth, tenth.

@ e Look at the pictures and complete.
Listen to check.

By asking students to identify the material in the
picture, teachers can activate and consolidate
previous knowledge, and present new one.

If any student does not know the vocabulary,
teachers can spell the word for the student

to present it. Students look at the pictures to
complete the sentences, and listen to check.
Teachers can extend the activity by covering
those words that were not included previously
by asking students to make some sentences.
Teachers can also practice the oral form of the
words by modeling for the students and asking
them to repeat,

Answers:

i. second iv. first

ii. marker v. eighth

iii. scissors vi. masking tape
TRANSCRIPT

a. The construction paper is in the second place.
b. The marker is in the fifth place.

c. The scissors are in the tenth place.

d. The Eva foam is in the first place.

e. The egg carton is in the eighth place.

f. The masking tape is in the seventh place.

0 You can invite your students to visit the
website for further practice on ordinal numbers.

https://www.woodwardenglish.com/lesson/
ordinal-numbers-in-english/
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1. @ @ @ How to make a Dream Catcher.
Read, listen and point at the pictures.

In order to develop reading skills, teachers can
use some comprehension strategies such as
asking what a Dream catcher is, its purpose, how
it was made, guess the steps to make it, what
other uses the different materials can have, if
they can make any other craft following the same
steps, what changes they would make, etc.

TRANSCRIPT

How to make a Dream Catcher

First: Cut out the center of the paper plate just leaving the
outer ring.

Second: Punch holes along the inner edge of the ring.

Third: Punch two holes at the top of the ring {for hanging} and
three holes at the bottom (to hang feathers).

Fourth: Decorate one or both sides of the paper ring with
crayons and sequins.

Fifth: Cut three sirings of yarn and tie a feather to one end.
Sixth: String beads onto the yarn and feather.

Seventh: Cut a length of yarn to string across the micdle of
the plate.

Fighth: Attach the feathers and a loop of yam to the plate for
hanging. You are done!

UNIT 3

2,

@ Complete the definitions with the verbs
in exercise 1.

Teachers can ask volunteers to read the
definitions in front of the class in order to identify
the word that represenits each of them. To
extend the activity, teachers can ask students
what kind of materials can be associated with
those verbs. Draw a Word spider with some of
those verbs on the board; ask them to complete
it with their contributions.

Some useful links:
https://www.scholastic.com/content/dam/
teachers/lesson-plans/migrated-files-in-
body/9SixComprehension.pdf
https:/teachables,scholastic.com/teachables/
search-resuits.htmi?search-1&text-Craftivities&pref
ilter=&filters:-&selected-%5B%5D

Answers:
a. Punch ¢. Decorate &. String
b. Attach d. Cut out / cut

@ Take turns to mime every step of the
craft, with a partner.

Organize students in pairs and have them take
turns to read and mime each step of the craft.
To extend the activity, teachers can play the
recording again and ask them to mime while
reading. Students can lead the activity by saying
a verb and the rest of the class can mime.

The teacher can cover the coordinating
conjunctions AND and Or presented on the steps
of the craft. Have students find out the sentences
where they have besn used and ask them to
identify the difference:

Punch two holes at the top of the ring and three
holes at the bottom.

Decorate one or both sides of the paper ring with
crayons and sequins.

Teachers can indicate students that conjunctions
connect parts in a sentence. On the one hand,
and is used to add information, while the
conjunction or is used to suggest a choice.
Encourage students to write some sentences on
the board, in order to represent this difference.
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4. @ @ Listen to the steps and number them.

Teachers can ask students if they have ever
seen this kind of dragon, and if they know what
they represent in Chinese culture (wisdom,
benevolence, gocd luck). Teachers can have
students look at the pictures and describe the
steps foliowed to make the craft. The teacher
may write their contributions on the board. After
listening and doing the activity, teachers can ask

students weather their contributions were correct.

Answers;

a. Third ¢. Fourth e. First g. Sixth
b. Seventh d. Second f. Fifth

TRANSCRIPT

How to make a dragon’s head

Steps

First: Cut the 6-cup egg carton in half.

Second: Make two holes in the back for your fingers.
Third: Aftach the eyes to the top of the dragon’s mouth.
Feurth: Glue the googly eyes on the 2-cup egg carton.
Fitth: Cut and paste the dragon’s tongue and side bits.

Sixth: Draw scales in a piece of colored craft paper and shape it.

Seventh: Use your marker pen to draw cn nostrils.

0 Students who want to make this craft, can
be invited to visit the link and bring it to school
to present it to the class. How to make an egg

carton dragon - https:/iheartcraftythings.com/
egg-carton-dragon-craft.html

eeecegeeses

We use imperativos to toll someone to du semething orte
give instructions, crders, warmngs, directions, etc.
c » Exarmples:  « Wiap the git v...th peper.

« ARead the moructions carelully

+ Cut ot theoe procos of cardbuard.

L3 9 Completa thesa sentences to participate in the writing of an
instructive. Can you say what the creation is?

Draw a in the middie of & prece of cardboand.
" £r'ps of colored craft paper

3 the stnps of colored Daper on
the tranches, as leeves.

1 Drsplay your work o a visisle placs in your

4, e Use the sentences in activity 5 to write a short instruction manual.
Inclyde materials and ordinal numbers in the instructrons.

L

Teachers can introduce these categeries
of sentences by eliciting the answers

to questions such as if they both have

a subject, what they intent to convey,
punctuation, etc. Teachers can have
students give some examples of
commands and encourage them to write
them on the board.

http://pediaa.com/difference-between-
declarative-and-imperative/

5. @ Complete these sentences to participate

in the writing of an instructive. Can you say
what the creation is?

You can invite your students to complete the
sentences provided with the correct words and
encourage them to guess what the creation

is. You can invite them 1o draw the steps

on a separate sheet of paper, so that they

can visualize the creation. Yoy may also ask
questions to lead in they discover the cbject.

Eg: Is it an animal or an object?

Answers:

a. Tree

b. Cut out

¢. Paste/Stick




6. e Use the sentences in activity 5 to write

a short instruction manual. Refer to the
materials and use ordinal numbers in the
instructions.

You can invite your students to take the
sentences in exercise 6 and use them to write

a proper short instruction manual to create

the tree. You should nctice the importance to
include the materials needed for the craft in an
instruction manual. You should make sure they
are using ordinal numbers at the beginning of the

sentences and that their ideas are well-conveyed.

You can check crally and on the board.

Towards the product
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UNIT 3

A Craff tutorial

+ With this activity, students will devefop the

= Ccan motivate students to work in the first part of
2 the Product. You may explain to students what

N

Towards the product RARAR

SUBPRODUCT 1: At the end of the unit,
students will present a craft tutorial.

In greups of 8, work with a picture of a craft your
teacher will give you,

1. Your teacher will give you a picture of a
craft,

2. Look carefully at the picture and identify
the materials and steps.

3. Make a list of the materials used to
make the craft and verbs you will use to
write a tutorial

4. If there is a words you don’t know, look
it up in the dictionary.

target practice of language of the unit. Teachers

it is about, answer their questions and maonitor
their work. If this activity is too difficult for the
leval of your class you can do ancther activity
from the following page; rp Frwna |iebe

TSI SR (AR IS GO [0 S L1

PR R eu -

Remembar to chack any activity you will carry
out with your students in advance.

Self-assessment

You may invite students to read the statements
and evaluate their own performance in these
activities,

7. @ Reader: How to make a Kaleidoscope.

in order to deal with the text of the Reader, you
should go to the end of this unit. There, you will
find thorough explanations of the activities, the
answers to them, and the transcript of the text.

This activity will activate students’ previous
knowledge and wil help them identify particular
features on an Instructional text. You may
encourage students to share their experiences
making crafts. After that, invite them to read the
manual How to make a Kaleidoscope. Then, in
groups of three, write a list of 5 materials you
can use to make a craft and a verb associated
to them.




e http://www.bbc.co.uk/skillswise/Q/

You can encourage your students to find more
similar tutorials in the link provided and see if the
steps are presented in a similar way.

" CHECK YOUR PROGRESS
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In order to make sure that all students are achieving
their goals, and/or adjust strategies to achieve the
goals of the unit, you may ask students to check
their progress by means of the activities in the
assessment test. You may check the answers as

a ciass and ask students to comment about their
strengths and the contents they must improve.

Q @ @ Label the parts of the Instructive.

¢) Match the pictures in activity 1 with their
corresponding instructions.

Answers / TRANSCRIPT
2 g How tc make a Stick Wall Hanging

- Duck Tape
- Yarn

- 33 Popsicles sticks
- Colored pens

i .

T L N
1#: Dacorate the popsicle sticks with different patterns. a
2m: Separate the popsicles sticks in three parts. b.
3™ Put thepopsicles sticks face down and stick a d.

piece of Duct tape on each set.

4t Place the sets in different directions and stick

them all together on piece of duct tape. c.
§™: Stick, with duct tape, a plece of yarn on the top
. e.
ofthe sticks to make a hanger.
6" Make some fringe with yam and attach in o the §

bottom of the wall hanging.

Self-assessment

You may invite students to read the statemeants and
evaluate thelr own performance in thase activities.

i
I e Look at the pictures and complete the instructive with the
cormesponding verb.
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R @ Q Listen to tha instructions to learn how to make a buttons
bracelst and check your answers.

8. @‘ Look at the pictures and complete the
instructive with the corresponding verb.
Teachers can recycle and present new
vocabulary to students by miming the actions
in order to elicit an answer. To practice listening
and oral skills, students can repeat each word
after the teacher. Teachers can also expand
the activity by pointing or miming a verb and
ask students at randormn to answer. After these
activities, students will be able to associate the

UNIT3 |

)




correct verb after looking at the pictures and
reading the steps.

Answers:
a. Arrange c. Fold / tie &. Criss-cross
b. Cut d. Thread f. Tie

9. @ 9 Listen to the instructions to learn how
to make a buttons bracelet and check your
answers.

Teachers can ask students to share their answers
with the closest partner. Encourage students

to listen to the recording to check the answers,
and then students can take turns to read the
instructive, picture by picture, until everyone has
read a step. You may correct any mistakes.

To extend the activity, teachers can ask
comprehension questions about the
instructional text.

TRANSCRIPT

a. Arrange your buttons to iay out your pattern.

b. Cut a 20cm long cotton cord.

¢. Fold your cord in half and tig a knot in the looped end.
d. Thread the cotton cord through your button holes.

e. Criss-cross your cord for the 4 hole buttons.

f. Tie in a square knot in the iast button.

Fit @ Write the Instructions for each step of the instructive on how to
make a mask. Usa the verbe in the box.

© Qut Paint i <otk Pagte |

L TR
ey 8

UNIT 3

10. @ Write the instructions for each step of the

instructive on how to make a mask. Use the
verbs in the box.

First, you may ask students to read the instruction
manual in exercise 8 again and identify the
actions in each instruction. Then, you can have
students look at the six pictures, and write below
the corresponding action, according to the
instructions or steps from the manual.

Answers:;

Make sure students make sentences with the following words:
a. Paint. c. Glue. . Punch.

h. Cut. d. Paste. 1. Wear.

Towards the product
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Towards the product AR

A Craft Tutorlal

SUBPRODUCT 2: Drafting an instructive.

1. Each member will write a step of the
tutorial in a white cardstock paper.
Ir your notebook write a draft of the
description and ask your teacher to check
spelling and/or grammar before you write
the final product.

2. Each member will make an illustration
representing a step of the tutorial above
the instruction,

3. Read the steps in front of your teacher
to check pronunciation.

With this activity. students will be developing the

target practice of language of the unit, in oral

ana -written form. Teachers can rronitor students
while working, check speling, grammar,

cron inciation and intgnation.

You san give students scme positive feedback
while: working. This will heip them feel more

R N kL ia o T PSP

1 willir g to learn and participate actively In classes.
H it
:  Self-assessment 5
: :
+ You may invite students to read the statements &
i and evaluate their own performance inthese &
5 acivities. H
i i
SR e R RS IR AT e oy D I ERTSENET

11. @‘“ Reader: How to make a Kaleidoscope.
In order to deal with the text of the Reader, you
should go to the end of this unit. There, you will
find thorough explanations of the activities, the
arswers to themn, and the transcript of the text.
Comment in groups.

a. Is it possible to replace the translucent
beads by any other material?

b. Is it possible {0 use any other material to
stick the plastic lid?

c¢. What other craft can you make with these
materials?

These questions will help students develop critical
thinking skiils according to their age. Teachers can
put students into collaborative groups of 4 students
to take turns and answer the questions. You may
enco.rage students to share their answers with the
rest of the class. Monitor,
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FINAL DESTINATION

ﬂ Gather all the material you made on the
Townards the Product sections.

ﬂ Wnite the steps in each ifustration.

ﬂ Agad the steps in front of your teacher and
check your pronungiation. Practice.

ﬁ Prasent your tutorial to the rest of the class.
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A craft tutorial

Gather all the material you made on the
Towards the Product sections.

Wirite the steps in each illustration.

Read the steps in front of your teacher
and her/him to check your pronunciation.
Practice.

'3 Present your tutorial to the rest of the class.

Students finish their projects, and present
their tutorials in front of the class. Teachers
can promote a climate of respect during the
presentations and provide students with
feedback about their performance and work.
To extend the activity, teachers can encourage
students to share what they have learned,
drawbacks, etc. If time allows, students can
make one of the crafts presented in classes.

In groups give your opinion about the craft
presented.

You can write some questions on the board for
helping students to give an opinion.

UNIT 3




Eg: Were the instructions clear?

Were the pictures of the steps visible for
averyone?

Was pronunciation clear? etc.

Reflect on your product

Engaging students in reflecting on their own wark
will help them to get involved and motivated in the
project, and it will also encourage self-reflection
and responsibility for therr leaming. Motivaie
students fo reflect on their performance and share
thalr achievements with the class.

In thig activity, you may use the suggested
assessment instrument: Questionnaire. You
may use i to evaluate the social practice of the
language and the expacted outcomes incluced in
this unit,

FINAL CHECK
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", Look at the pictures and write the instructions to make a corkboard. Use
ardinal numbers in the instructions.
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@ Look at the pictures and write the instructions

to make a corkboard.

Answers:

Steps

4. Glue the wine corks into the shoebox lid.
b. Cover the edge of the shoebox lid.

¢. Cut a length of Jute twine for a handle.

You can find an example of this craft in the link:
https:/www.pastelsandmacarons.com/2017/05/24/

diy-cork-board/

Self-assessment

Invite students to evaluate whether they fulfiled

the achievements of the unit by completing the
self-assessment chart, Teachers can collect data
and analyze it with the class, The activity will help
students and teachers identify strengths and
weaknesses in order to set a plan to overcome the
difficutties through the unit,



@ . Reader

How to make a Kaleidoscope

Let's doit!
Instructional text: How to make a Kaleidescope

BEFORE READING

1. Read and answer the questions.
a. What is a Kaleidoscope?
b. What is it used for?
c. What crafts have you made?

You may organize students in groups of 4 and
monitor them while speaking.

2. Skim the text and write a list of, at least, 6
unknown words. Then check their definition
with a dictionary and write them in your
notebook. Share your words with your
classmates. Remember: Skim is to read,
study, or examine superficially and rapidly.

WHILE READING
3. Label the sentences true (T) or false (F).

This activity wilt help students to focus attention
on specific contents of the text, and engage them.

Answers:
a. False b. True ¢. False d. False

AFTER READING

4. Get in groups of four, read the instruction
manual again and make the Kaleidoscope.
Make sure you have the materials needed.

You can invite your students to develop the craft
themselves. You can make sure they respect
their classmates’ turns of participation and ideas.

5. Fill in the gaps with the corresponding
words.
By developing this activity, students will practice a
specific language point. Teachers can ask students
to read the sentences to check the answers.

Answers:
a. Marker ¢. Ruler e. Slide
b. Hot glue d. Cut out

6. Number the sequence of instructions in the
correct order.
By sequencing students will be developing
cumprehension strategies. Teachers have students
icentify specific sentences in the instructional text.
Answers:
b.c.a

TRANSCRIPT

How to make a Kaleidoscope

Materials

Paper towe! roll Clear plastic lid

Ruler Marker

Multicolored translucent beads — Scissors

Tape One sheet of holographic paper
Glug

Hot giug gun Wrapping paper
INSTRUCTIONS

Steps 1

Use the marker to trace around the end of the paper towel roll
on the clear plastic.

Step 2

Cut out the piece of plastic that fits the edge of the paper
towel roll.

Step 3

Put a small amount of hot glue along the edge of the paper towel
roll; then, place the plastic circle in the roll so the glue holds it in
place. Caution: Only adults should handle the hot glue gun.

Step 4

Start dropping the translucent beads into the paper towet roll.
Step 5

Cut a second small plastic circie slightly smatler than the first
circle. Drop the circle inside the tube on top of the beads. Use
your ruler to help it lay flat if necessary.

Step 6

Drop the ruler down into the tube and measure the distance
between the second plastic circle and the top of the paper towal roll.
Step 7

Cut out 3 strips of holographic paper that are 3cm wide and as
long as the paper tube.

Step 8

Tape the 3 pieces of cardboard together, so they form a triangle.
Put the holegraphic part of the sheet of paper facing inside.
Step 9

Slide the triangle inside the tube. Secure the triangle in place
with tape or hot glue if necessary.

Step 10

Cut the piece of wrapping paper and cover the roll. Then
point the kaleidoscope toward a window and spin it o see the
different colors and reflectionst

UNIT 3




FRke
By k|
AL

He -

Family and Community

pafpgrda

1SS0y
2

* .
ES Y 11 1 % pr

Exchanges associated to media.

aran

&

't
g~ EER R

ERR ] S

o g
L]
S
W ¥ e
Easa i 1
24
HET.
POT-91 RS 19
’r«g;;'«\a v wrfikEae
o

-
.
i3

Interpret contents in notices and advertisements in public places.
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« Explores notices and advertisements in public places.
« Understands contents in nctices and advertisements.
« Writes statements for notices or advertisements.
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- Teach students strategies to check if they understand what they listen to, such as: making guestions or
make connections with personal experiences. Thus, they are in conditions to achieve:
« Activate previous knowledge to foresee the topic;

s

« Compare the purpose and the addressee using pictures or context clues;
Z1 o Agsociate the images to a message;
=1+ Contrast graphic resources {strips, hyphens, colors, images, etc.;
« Establish similarities and differences of statements with similar purposes in the mother tongue.
- Encourage cooperaticn and participation between students, in order that they feel supported and
accepted by you and their classmates.
- Offer oppertunities to answer a Reading actvity, in this way they witl:
« Make guestions about the message (for example: What does /he/ she say?/ How does he/she say?);
« Clarity the meaning of werds;
» Organize explicit information in announcerments (for example: animals, places, people, objects, actions, etc);
« Connect two explicit ideas in a message and notices (for exarmple: action and result);
« Contrast the beginnings and endings in words (opening, ceremony, street, block, etc);
» Examine the use of capital letters and exclamation marks:
» Combine familiar letters with regular sounds (M says 'mmm’ in "mall”, A say 'a’ In "Ann”, stc.).

- Show, explicitly, how you write announcements and notices. Encourage them to take risks with
confidence. This way they will learn:
« To plan how to write (for example: what do | want to say?, How am | going to say?, What do | need to
know? And what do | do to get it?);
+ Use knowledge of letters to represent words (for example: cd-seed);
« Define words and expressions to build messages;
» Order words and expressions to form messages;
= Check the appropriate use of capital letters {for example: in names or at the beginning of a sentence).
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Lead-in activities

You may use the following activities as lead-in.
Bingo

To present new vocabulary or check vocabulary
from the last lessons. Ask students to draw a 3x3
grid at the back of their notebooks. Use flashcards
with pictures of the new vocabuiary to check them
with students before the bingo. Write the new
vocabulary on the board, so that students can
write them correctly. Write at least fifteen words

on the board, ask students to choose 9 of them
and write them on their grids. You can include
vocabulary from the last unit too. Then, write the
fifteen words in different pieces of paper and put
them in a bag. Pick up the first word from the bag
and ask students to cross the word if it is in their
bingo card. The first students who have 9 words
mentioned says BINGO.

Spelling Bee

Check aiphabet with students first. Use choral
repetition, so all students can say the alphabet after
you. Then, divide students into three teams. Ask
them to stand in three rows. Call out the first word
for the first player on team 1 to spell. If the word is
correct, the entire team moves cne space forward.
If the child does not spell the word correctly, he/
she moves to the back of his/her team row, and the
tearmn does not move forward. Call out the word for
team 2 and continue in the same manner.

Warmers

Warmers are activities that get students talking and
ready to learn. Warmers are not necessarily related
to the topic of the lesson.

Command drills used in a fun way may wake up
students and get them ready to learn. (e.g. stand
up. Sit down. HOLD UP your right hand. SHOW me
your pen....)

Writing a long word on the board (e.g.
CONSTITUTION) and asking students to provide
words using the letters of the word on the board.

Closure Activities

You may use these activities at the end of the lesson
to check what students have learned.

Ask students in advanced to bring magazines for
next class. Invite them to choose an advertisement
and use their imagination to use their own words to
create a new advertisement using the Hlustration.
They can also translate the advertisement from their
mother tongue to English.

Write a set of words and expressions students have
already studied during the unit. invite a student to
choose a word and say to you. In five minutes, you
have to make an advertisement including that word
in it. Then, divide the class in groups of four. Now,
you choose the key word and say it to students.
Give them five minutes. Invite different groups to
present their advertisement to the rest of the class.

M
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Definitions:

An advertisement is what a store, business, or
company uses to announce a sale or to promote

one of their services ar products. It can be in writing

or printed in a newspaper or on the internet, or on
the television or on the radio.

An announcement can be made by a company
about their products and services, but you could
also have an announcement in your family, such
as the birth of a new baby, or a marriage, or even
to announce that you are making a certain type of
food for dinner. Unlike an advertisement, you are
not necessarily trying to get anyone to do anything
because of what you are saying, You are merely
letting everyone know about the event or thing.

You may bring magazines or pictures with
advertisements. You may also bring printed
announcements. Show them to the class and
ask students what they think this unit is going to
be about. Then, you may invite students to open
their books and look at the advertiserment and
announcement on the cover of the unit. You may
encourage them to use their mother tongue to
talk about what they are about. You may also ask

UNIT 4

g

students where they can find advertisements and
announcements (advertisements: streets, magazines,
freeway, subway, etc. Announcements: school,
libraries, shops, roads, etc.) Encourage them to share
their opinions with the rest of the class. Then, you
may tell them that in this unit they are going to make
a product: an advertisement and read a story related
to the topic of this unit: Advertising throughout
history.

1. @ @ Match the verbs with the correct
announcement. Then, listen and check.
You may invite students 1o ook at the
announcements and ask them where they can
find these ones: (school, road/street, library).
Before doing the activity, you may explain
10 students that “the main objective of an
announcement is to inform about a piece of
news, to warn someone about something, etc.”)

You may encourage students to read the words
in the box and match them with the correct
notice. Then, you may play the audio track.

You may invite some students to read the
announcements to check the answers.

Answers:
a. arrive. b. ride. €. speak.

TRANSGRIPT

a. River School. We remind our students to arrive at school on
time. Be responsible. Administrative office.

b. Ride your bike on the bikeway.

©. Speak quietly! You are at the library.
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1. @‘ @ Match the pictures to the

sentences to interpret the meaning of the
advertisements. Then, listen and check.

You may ask students to bring advertisements
of mineral water, milk, cars, places in Mexico,
etc. so that they can connect the new
vocabulary (drink, drive, visit, etc.} with these
advertisements. You may invite students to

lcok at the pictures in this activity and read the
sentences. Then, you may ask them “Do you
have an advertisement related to ... drink/visit/
grive?”. You may invite some students to use
their own words to translate their advertisements
into English or they can use new statements.
Then, ask students to read the instruction and
do the activity. After that, you may play the
audio. You may ask different students to read the
statements to check answers.

Answers:
a.z2 bhi ¢4 db5 el

TRANSCRIPT

1. Invest your money well. Buy and ecological car.

b. Drink milk and stay strong.

c. Are you responsible? Walk through the crosswalk,

d. Drive a comfortable car.
e, Visit Mexico. The Toluca Volcana is waiting for you.

@ Classroom Commands Song: hitps:/goo.
gl/6vUhUg. You may tell students they can use
this link to practice more about commands. You
may check the link with them during the lesson or
you may invite them to visit the web page

at home,

: @ Q Aead and listan to the advertisemant. Then read amxd answer
the guestions.

What is the purpose of this
announcement?

Toinform.

lo »f u produat.
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What is the purpose of this
advertisement (ad)?

+ Ta nform.
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A Who is the acidreeses?
Bysand giris.
Adut people.
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2. @ e %" Read and listen to the
advertisement. Then read and answer the
questions.

First, you may invite some students to read the
announcement and the advertisement. After
that, you may play the audio and give students
some time to circle the correct answer. Finally,
you may encourage students to share their
answers and opinion with the rest of the class.

Answers:
a. (announcement) purpose; i addressee: i and i
b. (advertisement) purpose; i addresses: i

TRANSCRIPT

a. Dog Lover's shelter
Thousands of dogs live on the streats. Adopt a dog! Visit us
one Tuesday, at 9 a'clock.

b. Enjoy your life! Soku.
The riew elegant and convertible car of Soku.
www.sokucar.com

To write for public
the imperaive form.
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Towards the product

To write statements for public
announcements, you can use the
Imperative form.

First, you may play “Simon says” with your
students. You may encourage them to

do the different commands you say. Use
vocabulary included in this unit or unit 1.
E.qg. Drink water, drive a car, read a book,
go to bed, do sports, etc. Then, you may
ask a student to read the examples provided
in the chart. After this, you may write, on the
board, an example of imperative form and
present simple, in affirmative and negative
forms. You may invite students to realize

the difference between these grammatical
structures. E.g. Present simple: / drive a car.
Imperative form: Drive a car!. You may elicit
from students that the imperative form does
not have subject.

Note: You may write on the board some
gxample about the use of “Be” in negative
imperative form. E.g. Don’t be sad. NOT
Don't is sad.

Advertisement

SUBPRODUCT 1: Words and expressions

1.

Look at the advertisement. Then write
imperatives in relation to the ad in your
notebook.

Examples of words used in Advertisements
you ~results- heafth-guarantee- discover-
love-safe- new-best-now-free-increase-
compare-opportunity e
You may tell students that, at the end of the
unit, they will make a product that consists
of an advertisernent. You may create your g
own advertisement, so that students can see
the real praduct in advance. You may also
tell them that the activities on this page will
hetp them to practice and do the first part of
their Final Products. Invite students to work @&
in pairs and complete the sentences with the §
words and expressions in the box, 5
Answers: will vary.




2. :Work in pairs. Now think about a
product. Write some ideas about it.

Use imperative form.

You may ask students to name different
croducts or things. E.g. yoghurt, a city

of Mexico, bicycles, cereals, computer,
mobile phone, etc. Remember the
students they have to use imperative
sentences. You might provide some
examples on the board. Then, you may
ask a student to choose one of the words
from the list and make a slogan for that
product. After that, you may invite students
to make their own list.

Answers: Different answers might be provided.
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Yo may invite students to read the staterments
and evaluate their performance in these
activities.
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3. @ Reader: Look at the advertisements
and match them to the correct year. Use the
timeline.
in order to deal with the text of the Reader, you

should go to the end of this unit. There, you will
find thorough explanations of the activities, the
answers to them, and the transcript of the text.

You may bring a magazine with an advertisement
and write “1472" on the board, Then, you may
ask, "Do you think they had magazines in 14727
Do you think that advertisements were like the
ones in this magazine?” After that, you may invite
students to look at the three advertisements and
discuss with their partners the correct order.

Answers:
1.b. 2.¢. 3.a
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You may tell students the activities on this page will
help them to evaluate their performance in the unit
so far.

@ Match the illustrations with the correct
advertisement.

Answers:

1.b. 2.c. 3.a 4d
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€) Talk about the addressee and purpose of the

advertisements below.

Answers:
a. An advertisement: for children, to sell.
b. A announcement: for parents, to inform.

Self-assessment

You may invite students to read the statements
and evaluate their own performance in these
activities,

1

4.

- @ 9 Listen to soma advertisements and match them to the
comeaponding topics,
Herih and Caauty.

Tounsan

Put caig

@ e Listen to some advertisements and
match them to the corresponding topics.

First, you may invite students to read the
advertisements. Then, you may ask “What is the
purpose of the advertisement about Mexico?
Who is the addressee?” You may continue with
the rest of the advertisements. After that, you
may play the audio and you may invite students
to read the instructions and do the activity.
Finally, you may encourage some students to
read the answers.

Answers:
ad bt c?2
TRANSCRIPT

a. Now it’s the time! Trave! now, tomorrow it's late.

' UNIT 4

b. Happy and healthy dogs.
Doggy, the best food for your dog. It containg fiber that wils
help its digestion.
Free delivery 9 76539308
¢. Smile and show your white freasure.
Silver
A toothpaste that will make your teeth iuminous.
Buy silver in your nearest supermarket.

H @ Write the missing sentences in the advertisement,

" Travel to Mexico and jump with bappinese,  www.aztros.com

- Slogan
+Headlne
NMustration
Body

*Contact

Slogan
*Headlina

Hiugtration
 Body

> Contact

@ Write the missing sentences in the
advertisement.

Slogan: Simple and catchy phrase
accompanying a logo or brand, that
encapsufates a product’s appeal or the mission
of a firm and makes it more memorable. And
which (when used consistently over a long
period), becomes an impaortant component of
its identification or image. Also called catch line,
strap line, or tag line.

Headline: a statement printed in large letters
at the beginning of a newspaper article,
summarizing the subject of the article.

You may invite some students to read the
different parts of the advertisement. Then, you
may ask students to work in pairs and complete
the advertisement with the sentences. After
that, you may encourage a student to read the
whole advertisement to check answers.



Answers:
a. Slogan; Travel to Mexico and jump with happiness.
b. Co.tact information: www.aztecs.com

6. @ Complete the advertisement. Write the
missing information.
First, you may invite some students to describe
the picture on this advertisement. Then, you
may ask them “What do you think the purpose
of this advertisement is? Who is the addressee?
You may invite them to work in pairs and write
the missing parts of the advertisement. You
may invite some pairs of students to write their
versions on the board.

Answers:
Different answers might be provided.
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Advertisement

~ SUBPRODUCT 2:
; Writing statements for advertisements.

i3
¢ 1. Use the words and expressions in the box
to write an advertisement. Then, draw.

You may encourage different students to
think about a product and make

sentences using the information in the
box. You may write some examples on
the board. Then, you may ask students to
make an advertisement using the words
and expressicns given, Finally, you may
invite some students to present their
advertisements to the rest of the class.

Answers: different answers might be provided.

2. Go back to Towards the Product,
Subproduct 1. Use your list to write
your own advertisement. Follow the
example in exercise 5.

First, you may encourage students to think
about a product. Then, you may invite
them to read use the list they made in
Towards the Product Step 1. Invite them
to check the advertisements included in
this unit as examples.

Answers: different answers might be provided.

preenie

Seif-evaluation

You may invite students 1o read the staterments
and evaluate their performance in these
activities.

@ Reader: Read the text and write an
advertisement in your notebook. Use slogan,
headline, illustration, body, contact.

In order to deal with the text of the Reader, you
should go to the end of this unit. There, you will
find thorough explanations of the activities, the
answers to them, and the transcript of the text.

Before the activity you may give some
information about the context of this

culture, the Egyptians so the students

know some characteristics before the
reading in advance. You may visit the
following link:https:/www.bbc.com/mundo/
topics/9519¢c450-d886-408a-8fc3-aaaB47a2¢i88

First, you may encourage students to read

the text in silence. Then, you may invite them

to make an advertisement about the text.
Encourage them to use their imagination. Finally,
you may ask different students to show the
advertisement they made.

Answers:

Different answers might be provided.
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Advertisement

You may encourage students to bring the materials
for this lesson in advance. You may also make
your own advertisement in advance and show it

to your students. After this, you may ask them for
the purpose and addressee of your advertisement.
Finally, you may ask them about the different parts
of your advertisement.

Go back to Towards the Product
Subproduct 2, exercise 2.
You may encourage students to work in pairs
and go back to Towards the Product, Step 2.

Talk about the advertisement you made.
Then, you may invite them to talk with their
partners about the product and advertisement
they made about it.

E} Rewrite your advertisement on a piece of
cardboard. Use punctuation marks.
After that, you may ask students rewrite
the advertiserment they made in a piece of

| UNIT 4

cardboard. Encourage them to color the
illustrations they made.

¥1 Show your advertisement to the rest of

the class.

Finally, you may invite some students to show
their advertisement to the rest of the class.
Yeou may encourage the rest of the class to ask
them about the purpose and addressee of the
advertisements they made and the different
parts of their advertisements.

Reflect on your product

Yau may invite students to read the statements
and evaiuaie their performance in thess activities.
In this activity, you may use the suggasted
assessment nstrument: Questionnaire. You

may use it to cvaluate the social practice of the
language and the expectad outcomes included in
this unit,

Put the parts of the advertisement un the comect order.
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In this activity, you may use the suggested
assessment instrument: Questionnaire. You may
use it to evaluate the social practice of the language
and the expected outcomes included in this unit.



Answers: 3, 4,2, 1
2. Write the words to complete the advertisement.

Answers:Drink, Eat, Buy.

Self-assessment

You may invite students o read the statemenis
and evaiuate their performance in thase activities.

@ B Reader

Advertising throughout history

BEFORE READING

@ You may ask students *When do you think the
first advertisement was made? Do you think the
first advertisement had a slogan, a headline, and
contact information? Then, you may ask students
to open their Reader. You may invite a student to
read the title of the story. After that, you may ask
thern to ook at the illustrations and predict what
they think the text is about. You may write some
of their cpinions on the board. After that, you may
encourage them to do exercise number 2, about an
advertisement they know.

WHILE READING

You may invite students to look at the highlighted
words included in the text. Then, you may ask them
to check the meaning of those words in the Picture
Dictionary. Then, play the audio. You may invite
students to follow the reading in silence. You may
ask students different comprehension questions.
E.g. Who made the first advertisement? What was it
purpose? Who was the addressee? Then, you may
invite some confident students to read the story
aloud. You may also ask students to read in pairs.
Stop after each paragraph and ask students different
guestions about the advertisement. Encourage them
1o answer the question in exercise 3.

AFTER READING

You may encourage your students to answer
questions 4 and 5 with their own opinions and share
their answers with the class. You may ask students
to choose one of the advertisements included in the
story and make a modern version of it. Encourage
them to include all the parts an advertisement
should have. Finally, you may ask some students

to show the new version, of the advertisement they
chose, 10 the rest of the class.

Exercise 6 answers:

1000 BC: First written advertisement.
1661 First Product Brand.

1882: First electric banner.

TRANSCRIPT:
Advertising Throughout History

Maybe advertisements from TV or internet are familiar to you.
Nowadays, an advertisement may have different characteristics:
headline, slogan, illustration, characteristics of the product, contact
information, etc.

Nevertheless, advertising started thousands of years ago when the
Egyptians invented advertising, carving advertisements in stone.

Three thousand years ago, Egyptians also created the first written
advertisement. An Egyptian slave ran away from his boss. Because
of that, the boss offered one coin of gold for his capture. Here you
can see the original advertisement and see the interpretation of it.
Then, in 1472, the first printed advertisement is designed in
England; the leaflet announces a religious book for sale.

After that, in 1661, the first product brand is created for a tube of
Toothpaste.

When the first cars appeared in 1835, billboard advertisements were
made 1o show the new invention and sell them to the people in the
United States.

After the invention of the light bulb, the first electric banner is turned
on in Times Square, New York, in 1882.

In 1911, for the first time in history, a soap brand used the image of
a woman 1o sell a product, in an advertisement.

Nowadays, businessmen and businesswomen invest billions in
onling advertisements.

Are advertisements today similar to the ones that were designed
years ago?

Rl
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Recreational and Literary

Ludic expression

] Listen 1o stories 1o put them in order.

« Explore illustrated fables ordered at random.
« Listen to an illustrated sequenced fable.
+ Sequence illustrations in a fable.

- Tell a short fable to your students using iImages. Then, share with them some sets of pictures in discrder,

related to the fable. This way, they will be able to:
» Compare the topic, the purpose and the addressee:
« Examine events portrayed in each image of a seguence;
« Suggest sentences for each image of a sequence;
« Analyze some characteristics of objects, characters, places, etc.);
« Compare actions portrayed in the images of a seguence;
« Suggest an order for the Images of a sequence.
- Set an appropriate environment so that students listen to constructive stories.
- Model! a respectful attitude towards listening, so they will be able to:
« Listen to a fable several times;
« Compare words and expressions already known or similar to their mother tongue:
« Contrast ways of starting or ending a fable;
« Classify characters (fox, ant, tortoise, etc), actions (The crow was eating... / The hare ran, etg), actions
{past, past continLious and scenarios (forest, river, etc);
« Associate characters, actions and scenarios with images of a sequence;
+ Link the characters’ actions with the moral
« Fvaluate the moral;
« Decide if students ke or not a fable and why.
- Encourage students and cooperate with them to make them tell a fable in teams, based on a sequence of
pictures. Create a respectful environment. This way, students will be able to:
« Analyze and discuss a seguence of pictures of a fable to order it;
« Ask for new vocabulary and expressions;
+ Propose sentences to describe each picture of a seguence;
+ Suggest morals and decide what the most appropriate moral is,
« Practice how to tell a fable in teams;
« Keep rhythmic patterns of the sentences to practice the fable orally;
» Propose and decide gestural changes of intonation and repetition.
- Tell a fable to the whole group, In teams, and with a sequence of images.

llustrated Fable Sequence Game
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The Cock and The Fox

12 classes (45 minutes each)

Ohservation Checklist
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Lead-in activities

Brain storm

Materials: No materials are required.
Steps

1. Brainstorm about the benefits of reading fables
in everyday life and academicaily. Write their
contributions on the board.

Spelling bee

Materials: pencil and paper.

Steps

1. Organize students in groups of 6.

2. Assign a student to be the Judge (the one
who checks whether the spelling is correct or
incorrect), and another to be the pronouncer
{the cne who elicits the word). The other
members of the group will be the participants.

3. The pronouncer elicits a word covered during
the lesson to each participants, each participant
spell the word assigned, and the judge verify iis
spelling.

4. [f the participants spell the word correctly, they
pass to the next round of words, if not, the
participant is out of the contest.

5. Tne competitor who gets maore points is the winner.

6. Model if necessary.
7. Monitor.

Mime the Fable

Materials: no materials are reguired

Steps

1. Organize students in groups of 4 students.
2. Indicate students will work in pairs.

3. The pairs will take turns to mime a fable in 1
minute.

4. The pair of students which gets more points is
the winner,

Guess the moral

Materials: a bell, a bag, pieces of paper with a
moral of a fable.

Steps
1. Organize students in groups of 4 students.

2. Put the bell on a table in front of the board, and
put the morals in the bag.

3. Tell students to stand facing the board.

4. Take a moral off from the bag and read it. If cne
member on the group know the fable it belongs
to, ring the bell and indicate it. If the answer is
correct, the group gets a point.

5. Proceed in the same way until you have read all
the morals in the bag.

Chinese Whisper

Material: a bag and papers with name of Fables

Steps:

1. Organize students in groups of six and stand
in line.

2. The first person in the line chooses a piece of

paper and whispers the title into the ear of the
person standing to their right.

3. That student whispers to her/his neighbors until
it reaches the last player in line.

4. The last student says the title out loud so
everyone can hear how much it has changed
from the first whisper at the beginning of the line.

I spy with my little eye...
Materials: No materials required
Steps

1. Describe a character from any fable you have
covered.

2. The player who guesses correctly is gets a point.
3. The one who gets more points is the winner.

A



Bingo

Materials: paper and pencil, 18 pieces of papers
with a vocabulary word in each, and a bag.
Steps

1. Ask students to draw a 9 square grid.

2. Write on the board at least 9 verbs in past and 9
verbs in past continuous covered during the unit.

3. Ask students to write in each grid a verh form
from the board.

4. Ask a volunteer to be the announcer.

5. The announcer picks up a piece of paper from
the bag and calls it out.

6. The students who have the verb forms on their
grids, cross them out.

7. The first student to cross out all the words in the
grid wins the game.

Wrap up Activities

Past tenses hangman

Materials: Paper and pencil

Steps

1. Organize students in groups of three.
2. Tell students to take turns to play.

3. Ask different students to guess a sentence in
past simple or past continuous.

4. Have student draw on the paper a stick and as
many lines as letters this sentence has.

5. The other participants take turns to elicit a letter.
if the letter is present in the sentence, write it/
them in the corresponding line.

6. If student’s guess is wrong, draw part of the
hangman in the stick (head, neck, arms,

etc.). The student who guesses the sentence is
the winner.

The best fable ever
Materials: 6 balls

Steps

1. Organize students in & groups.

2. Write on the board: What is the Best Fable
Ever? Name, theme, moral

3. One member of the group will elicit What is the
Best Fable Ever? and toss a ball to another
student who will have to say the name of her/his
favorite fable, what it is about, and its moral.

4. Once she/he finishes, elicit the question and
toss a ball to another students.

5. The game finishes when all students have
participated.
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Compare and Contrast
Materials: paper and pencil

Steps

1. Organize students in groups of three.

2. Have students choose 2 fables they know, and
compare and contrast the elements in those
fables.

3. Monitor.

Characters

Setting

Theme

Moral

What did | learn?

Materials: No materials are required
Steps

1. Have students comment or write about the
new contents they have learned throughout the
development of the unit, and the difficulties they
have faced.

Plot Roller Coaster

Materials: Notebook and pencil
Steps

1. Organize students in groups of 3.

2. Have students choose a fable they know, draw a
Plot Roller Coaster and complete it.

3. Monitor.

4. Students can share their diagrams with the rest
of the class.

[ ]

Climax

‘:I Rising Action

Conflict
™

i

Resolution

Simon says

Materials: no materials required

Steps

1. Ask students to stand up and tell them you will
glicit an action performed by characters in different
fables covered in the unit that they must mime.

2. If you begin the command with Simon says they
shoutd make a mime the action.

3. If you do not begin Simon says then they should
remain quiet,



4. If a students make a mime that does not begin
with Simon says or acts out an incorrect mime,
they are out of the game and must sit down.

5. Continue giving commands until only one student
is left.

Roll and Tell

Materials: 13 dice

Steps

1. Organize students in groups of 3.

2. Give each groups a copy of the handout Roll and
Retell and a die, and ask them to take turn to
roll the die, read and answer the corresponding
question about the Fables The Ox and the Frog
or The Hare and The Tortoise.

Roll & Retell

. JWho are the characters?

» ¢ Where does the story take place?
.0.] When does the story take place?

: : What happened at the beginning of the story?

:o: What happened in the middle of the story?

—_—

[ X 1]
o e o| VWhat happened at the end of the story?

QGETT’NG READY
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: What ia a fable?

l 1 @ Discuas the questions:

1 .+ What ars its characteristics?
'
1
1

2. @ In pairs read the fable and put the story in onder. Writs the numbers
1-8

THY £ROGS AND THE OX
Adapted fram Aesop s fubly
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But the littie Frogs said:  The frogs and the Ox  The old Frog soun

“he was much, much  An Ux was drinking in - missed the little one
bigger” Theuld Frog  a reedy poul, whenhe  and asked his brothers

kept puffing herself out  splashed into the water, and sisters: “Where is
and crushed a young
frog nte the mud

more and mere until, your brother?

all at once, she burst.

oL R,

% Jf% ¥ LU

e o

“Much bigger than
this,” she avked and
putfed up still more,

“(Oh, much bigger!”
they cried.

“Wan he a» by as this?”
said the old Frog,
puffing herself up.

This activity will give students a starting point to the
following exercises, motivating and engaging them

in the learning process. Teachers can bring some
illustrated fables and have students comment

about them. A fable is a short story, typically with
animals as characters, conveying a moral.

Since animals in fables pertray human features,
students can make a word spider web indicating the
characteristics they can take. Teachers can also ask
what kind of attributes people usually give to lions /
courage, monkey / playful, sheep /weekness, etc.
Teachers may continue practicing oral skills by asking
them If they know any famous fables an/or what
fables are their favorites and why.

1. e Discuss the questions:
a. What is a fable?
b. What are its characteristics?

2. @ In pairs read the fable and put the story
in order. Write the numbers 1-6.

Teacher can introduce the activity by asking
them if they have ever read the fables The
Hare and the Tortoise and The Ants and the

UNIT 5
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Grasshopper. Indicate that these fables were
told by Aesop. Aesop is a mysterious figure who
may have lived in Ancient Greece by the 600
BC. Indicate students that, even though there

is no record of his existence and he can even

Q ON THE ROAD

be a legend. Aesop's fables has been told for
centuries and they are still popular nowadays.

You may have students look at the sequence
in the fable and comment each scene. Then,
you can read the script of the fable aloud, for
everyone to hear. Make sure you read it slowly
so that everyone can understand. After each
scene, ask them to point at the picture that
represents it.

You may also discuss that a fable is a literary
device that can be defined as a concise and
brief story intended to provide a moral lesson
at the end. Emphasising the idea that fables
are supposed to give a message to the reader
(Moral: Do not attempt the impossible).

Script
The frogs and the Ox

An Ox was drinking in a reedy pool, when he
splashed into the water, and crushed a young
frog into the mud.

The old Frog soon missed the little one and
asked his brothers and sisters:

“Where is your braother?”

"Was he as big as this?” said the old Frog,
puffing herself up.

“Oh, much bigger!” they cried.

“Much bigger than this,” she asked and puffed
up still more.

But the little Frogs said:
“he was much, much bigger”

The old Frog kept puffing herself out more and
more until, all at once, she burst.

Answers: 1-(,2-2,3-2,4-1,5-0,6-¢C
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N @ 0 Lisien to the fable The Ants and The Grasshopper, Then, listen
agan and put the fable In onder.

Adupted fro Aesep s fal I

Short stones
@ Do yousdike hstenvng to and reading stones?

1. @ @ Listen to the fable The Ants and The

Grasshopper. Then, listen again and put the
fable in order.

In order to develop oral skills, teachers may have
students explore and comment each scene in the
fable. After listening and checking the answers,
teachers can develop comprehension strategies,
asking them who the characters are, what human
characteristic they have, what setting it is, the
theme, etc. Teachers may explain students that

a moral is a lesson or an advice to the reader.
Discuss with the class the situation in which they
would need advice, if they would give any advice,
or if they were ever given some advice that did
not appreciate and what happened.

Moral: There is a time for work and a time

for play.

€ short stories Do you like listening to
and reading stories? http:/learnenglishkids.
britishcouncil.org/es/short-stories

Answers:
a3 hbb5¢1.d2eb6f4

TRANSCRIPT
The Ants and The Grasshopper



In an &utumn day a family of ants was very busy drying out the
grain tey had stored up during the summer.

A starving grasshopper, his fiddle under his arm, came up and
asked for a bite to eat.

“What!” the ants cried surprised, "naven’t you stored anything
away for the winter? What were you doing all last summer?”

“I didr’t have time to store up any food,” said the grasshopper;
“| was s0 busy making music.”

The Ants crossed arms in disgust.

“Making music?” they cried. “Very well; now dance!” And they
turnea their backs on the Grasshopper and went on with their work.
The moral: if vou wan! (o sucoeed fomorow, you have 1o start viorking
today. Thase wiip o not plan for the fong term wilf not succeed i he
ong .

2 @ Q Listen and read the cnginal description of the setting in The
Ants and The Grasshopper, and cirtle tha one which is comect.

Lhae hr\mi ¢ Wb gt n

!0:' 0‘ Ghossary page 126

e‘ Match the pi with the ponding word. Then write one
sontenca in aach stage using the words in the box.

i tew i; tied aM gram  f477
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2, @ @ @‘Listen and read the original

description of the setting in The Ants and
The Grasshopper, and circle the one which
is correct.

Remember: Setting is the location or period in
which the action of a novel, ptay, fable, etc.,
takes place.

Ciscuss with the students about the settings
that fables usually have and if they have
something in common. Teachers can ask a
volunteer to read the description in front of the
class and check by comparing and contrasting
the pictures. You may ask your students What
does the fable teach you?

Answers:
b

TRANSCRIPT

"One bright day in late autumn a family of Ants were bustling
about in the warm sunshine, drying out the grain they had
stared up during the summer..."

3. @ @ Match the pictures with the
corresponding word.

Grasshopper  ant fiddle

Teachers can invite students to think of the
narrative sequence of the fable The Frog
and The Ox. Teacher invite students to make
sentences according to the stages of the
fable. You may write on the board: Beginning,
Development and Conclusion in order to write
students’ sentences.

Answers:
a. grasshopper, b, grain, ¢. ant, d. fiddle.

grain

&4, @ @ Listen to the fable The Boys and The Frogs by Aesop and
number the pk:tures.

THE BOYS AND THFE FROGS
Adppted froz i Aesp s fulls

St I 5 G S

When you want to tell stories in the past, you can use
the Paxt Simple to Indicate completed actions and the
Past Continuous to indicate actions thut were in
progress In the past:
Post shuple: We wrote a fabk, Sandra Dlayed Buskelba yesfond iv
Pust Confinuous: vhe ware s iny & fabie Sindra was playing
tiars oAl and oroka her feg.
The uee of Was / Wem in Past Continous:

| He She it + was + verb ing)

You We They + wena + verb {ing)

ggcgeqces
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4. @ @ Listen to the fable The Boys and The
Frogs by Aesop and number the pictures.
Students can develop listening and
comprehension skills by looking at the pictures,
identifying the components and associating
them with the corresponding illustration. In
order to extend the activity, teachers may ask a
student to retell the fable.

Answers

ac b.3 ¢ 1
TRANSCRIPT

THE BOYS AND THE FROGS

Some Boys were playing in a pond in which lived a family of
Frogs. The Boys were throwing stones into the pond to make
them skip out of the water,

The stones were flying thick and fast and the boys were having
fun, but the poor Frogs in the pond were terrified,

At last, the oldest and bravest Frog put his head out of the
water, and said, “Oh, please, dear children, stop your cruel play!
It may be fun for you, but it means death to us!”

Moral: Always stop to think whether your fun may not be
the cause of another’s unhappiness.

Teachers may introduce these tenses
by eliciting some sentences from the
fables previcusly covered. You may

have students give some examples and
encourage them to write them on the board.
Teachers can also point out the use of was
or were to form the past continuous tense
followed by a verb in “-ing” 10 express a
period of action. Invite students to check
the examples given and come up with some
new sentences and share them with the
whole class.

The use of Was / Were in Past Continous:
I He She It + was + verb-ing

You We They + were + verb-ing

geeceeeeqgegeqees
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SUERHODUCT =: Names of characters and settings.
i groups of 3, work with a fable your teacher wall give you.
1. Look at the fable your taucher annigned you, aned Kiok b for tew wardy in the
ditiunery
2. Complete the chart.
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1. 0 @ Reader: Imagline you are a wnter. Chooss two differant
animals for the iable Tie Cock and The Fox. Expéain your choice.
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Towards the product AR

lllustrated Fable Sequence Game

SUBPRODUCT 1:
Names of characters and settings.

In groups of 3, work with a fable your
teacher will give you.

. With this activity, students will be developing
» the unit’s language target. Teachers can

% motivate students to work on the first part of
. the Product. Explain to students what it is
about, answer their questions, monitor their
8 work and check their answers.

¢ Teachers if possible, work with students at a
computer lab.

1. Look at the fable your teacher assigned
you, and look up for new words in the
dictionary.

R Ee .




2. Complete the chart.

CHECK YOUR PROGRESS _

£ @ Listen to the fable The Lion and the Mouse. Look at the pictures
and wnte the numbers 1- 4 v a ckronoiogical order.

3. ldentify 6 important scenes within the
fable. Write the sequences in the chart.

I,

@ Look at the pictures and lister to the fable. Label them:

Doz o5t

’ Be nning

Adupted from esop's fabfe

Self-assessment

Teachers may invite students to self-assess
their skills. This activity will help students to be
aware and responsible for their own learning
processes. Teachers can invite student to
share their assessments with the class.

\carblisten o an Alustrated sequenced fable, terywe! Wil Natsowe!

1 canexplore seatences abaut Mustrated fables rderedtan 4andom. el adl e Nobsowe!
X wour anewers are Mt so wall, 38k your teachar for help

in order to monitor the achievements of every
student, and/or adjust strategies to achieve the
goals of the unit, ask students to check their
progress by means of the activities in the test. You
may check the answers as a class and ask students
to comment on their strengths and the contents
they must improve.

5. e) Reader: Imagine you are a writer.
Choose two different animals for the fable
“The Cock and The Fox”. Explain
your choice.

In order to deal with the text of the Reader, you
should go to the end of this unit. There, you will
find thorough explanations of the activities, the
arswers to them, and the transcript of the text.

O @ Listen to the fable The Lion and the
Mouse. Look at the pictures and write the
numbers 1- 4 in a chronological order.

Answers: 1-a, 2-¢, 3-b, 4-d.

This question will help students develop
critical thinking skills. Teachers may encourage
students to share their answers with the class.

TRANSGRIPT:

The Lion and the Mouse

Once when a Lion was asleep a little Mouse began running up
and down upon him; this soon wakened the Lion, who placed
his huge paw upon him, and opened his big jaws to swallow
him. “Pardon, O King,” cried the little Mouse: “forgive me this
time, | shall never forget it: who knows but what | may be

able to do you a turn some of these days?” The Lion was 0
tickled at the idea of the Mouse being able to help him, that he
lifted up his paw and let him go. Some time after the Lion was
caught in a trap, and the hunters who desired to carry him alive
to the King, tied him to a tree while they went in search of a
waggon to carry him on. Just then the little Mouse happened to
pass by, and seeing the sad plight in which the Lion was, went
up to him and soon gnawed away the ropes that bound the




King of the Beasts. "Was | not right?” said the iittle Mouse.
Little friends may prove great friends

We learnt at least three morals, they are:

A good gct gets its refurn.

Even e strongest may need heip.

Everything counis i e, even the smafiest,

(2] @ Look at the pictures and listen to the
fable, Label them: Beginning - Development
- Conclusion.

Answers:

a. Development b. Conclusion €. Beginning
TAANSCRIPT

THE BOY AND THE NETTLE By Aesop

Adaptation

A Boy, stung by a Nettle, ran home crying, to get his mother to
blow an the hurt and kiss it.

"Son,” said the mother, when she had comforted him, “the next
time you come near a Nettle, grasp it firmly, and it will be as
soft as silk.”

Moral: Whatever you do, do with alf your might.

Self-assessment

You may invite students to read the statemeants
and evaluate their perfcrmance in these activities.

i @ Listen to the fable Two Travelers and a Sear by Assop and number
the pactures,

SWEE P TAY FITRS AND L uf A
Adrepted from Aron s bic

I e In groups, compars and contrast the following features in the fables
The Ants and the Grasshopper and Two Travelars and a Bear.

- Tha "eng of the hitde
4 The pwrposs of the fabik,

g
2

UNIT 5

@ @ Listen to the fable Two Travelers and
a Bear by Aesop and number the pictures.

Students practice comprehension skills by
listening to a fable and sequencing .

Answers:

a.3 b.5 c?2 d.3 e4 fi
TRANSCRIPT

Two Travelers and a Bear by Aesop

Adaptation

Two Men were walking in the forest, when, suddenly, a huge
Bear crashed out of the bush near them.

One of the Men, thinking of his own safety, climbed a tree.

The other man threw himself on the ground and lay still, as if he
were dead. He had heard that a Bear will not touch a dead body.
it must have been true, hecause the Bear snuffed at the man's
head, thought he was dead, walked away.

The Man in the tree climbed down. “It looked just as if that
Bear whisperad in your ear,” he said. "What did he tell you?"
"He said,” answered the other, "that it was not at all wise to
keep company with a fellow who would desert his friend in a
moment of danger.” Misfortune is the test of true friendship.

@ In groups, compare and contrast the
following features in the fables The Ants and
the Grasshopper and Two travelers and a Bear,
a. The theme of the fable.

b. The purpose of the fable.

In order to compare and contrast elements in
the fables The Ants and the Grasshopper and
Two travelers and a Bear. Teachers can have
students work cooperatively in pairs, draw the
chart below on the board and complete it with
the corresponding information. Teachers may
also ask volunteers to complete this chart on

N 3¢ iy T EE ol MRS T LA s . e o T O
PERRT »»3@,»@§'§§:§*&§ﬂn DI s b (A _‘&h”(;:?.*,"!‘;?
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The ants and the
Grasshopper

Two travelers and a Bear




. @ e in groups, listen and lock at the pictures of the fable. Are the
pltures in the correct order? Discuss with your group and number them.

ERe HAKL ARD Sepl (DOl

by Ar p Adnrtatio;

8. @ e‘ In groups, listen and look at the
pictures of the fable. Are the pictures in the
correct order? Discuss with your group and
number them.

Teachers can encourage students to improve
grammar, spelling and punctuation by writing
what each scene of the fable represents.
Monitor and check groups' work. Students can
be invited to read their paragraphs to the rest of
the class.

Answers:

a.i b. 6 c2 d.3 el f5
TRANSCRIPT

THE HARE AND THE TORTOISE by Aesop

Agaptation

One day, a Hare was making fun of the Tortoise for being slow.
“Co you ever get anywhere?” he asked with a mocking laugh.
"Yes," replied the Tortoise, "and | get there sooner than you

th nk. Pil run you & race and prove it."

So the Fox, who had consented 10 act as judge, marked the
distance and started the runners off,

Tre Hare lay down beside the course to take a nap until the
Tertoise should catch up.

Te Tortoise passed the place where the Hare was sigeping.
Tnrtoise was near the goal. The Hare now ran his swiftest, but

h2 could not overtake the Tortoise in time. The moral: succsss
0 3penas 0N using your falents. ot just having them.
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Towards the product
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¥. e @ Reader: Discuss with your partnars:
+ Do all f2ble's baqin dercrong ine setting?
+ 5k NRCe==ary tc begin descnong the seting’ ! Wiy

Towards the product

lllustrated Fable Sequence Game

SUBPRODUCT 2: Retelling a fable.

1. Retell the fable you were assigned.

2. e In pairs, remember the fables of the
lesson and choose your favorite.

3. Divide the sheet of white cardstock
paper into 6 pieces

4. In each square, illustrate and color one
sequence of the fable

With this activity studerits will be developing

the unit's language target. Students can be

monitored while working.

You may give students positive feedback. This
will help them fesl more willing to learn and
participate actively in classes.

Self-assessment

Self-assessment reguires swudents to reflect on
their own work and judge how well they have

performed in relation 1o the assassment criteria.
Invite studeris 1o comment on helr progress.

UNIT 5




9. @ Reader: Discuss with your partners.
in order to deal with the text of the Reader, you
should go to the end of this unit. There, you will
find thorough explanations of the activities, the
answers to them, and the transcript of the text.

a. Do all fables begin describing the setting?
b. Is it necessary to begin describing the
setting? Why?
These questions will help students to develop
critical thinking skills according to their age.
Teachers can put students into collaborative
groups of 4 students to take turns and answer
the questions. Encourage students to share
their answers with the rest of the class. Monitor.

m e
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E1 Got together with ancther group.
NI stted Fable
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lllustrated Fable Sequence Game.

Kl Get together with another group.

1 Exchange the sets of sequence cards with
the other group.

Each group must look at the set of cards and
put them in order.

X Check your partners’ sequence, Give them
feedback.

H Listen and watch the fable again with the
other group.

[ Put the cards face down on a desk. Then
play to arrange them in order.



Students finish their projects, and play the game.
Teachers can promote a climate of respect during
the presentations and provide students with
feedback about their performance and work.

To extend the activity, teachers can encourage
students to share what they have learned,
drawbacks, etc.

Reflect on your product

Engaging students in reflecting on their own wark
will help them get involved and motivated with the
project. and it will also encourage self-reflaction
and responsibility for their leaming. Motivate

students to reflect on their performance and share

their achievements with the class,
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(1) @ Listen to the fable and number the

pictures in the correct order.

Answers:

a.6 b.5 .3 d.4 €2 f1
TRANSCRIPT

THE WOLF AND THE CRANE by Aesop

Adaptation

A Wolf was enthusiastically eating, when suddenty a bone got
stuck crosswise in his throat. He could get it neither up nor
down, and of course he coutd not at a thing.

So away he hurried to the Crang. He was sure that she, with
her long neck and bill, would easily be able to reach the bone
and pull it out.

“Help, help! b will reward you very handsomely if you puli that
bone out for me” said the Wolf. The Crane, as you can imagine,
was very uneasy and said: | don't trust you!. But she was
grasping in nature, so she did and said: “Ok, it's ready”.

When the Wolf feft that the bone was gone, he started to walk away.
“But what about my reward!” the Crane asked.

“What!” the wolf shouted surprisingly “I didn't eat you! That's
your reward!

Moral: Expect no reward for serving the wicked,

UNIT &




(2] e Past Simple or Past Continous? Read,
discuss and circle the correct tense.

Answers:
a.Past Simple  b. Past Continuous €. Past Simple

Self-assessment

Irvite students to evaluate whether they fulfilled
the achievements cf the unit by completing the
self-assessment chart. Teachers can collect data
and analyze it with the class. The activity will help
students and teachers identify strengths and
weaknesses in order to set a plan to overcome the
difficutties through the uni.

UNIT S

@ - Reader

The Cock and the Fox

BEFORE READING

1.

Answer the questions.

a. Have you ever read a fable?

b. Do you have a favorite fable? Which one?
¢. What is the moral of your favorite fable?

Teachers may organize students in collaborative
groups of 4 and have them comment on the questions.

2.

Look up in the dictionary the meaning of the
following words. Then, write the corresponding
synonym from the box.

[ nervously - hug - job - quick look w

Answers:
a. quick look b. hug c. job d. nervously

This activity will help students identify synonyms
of target words, by previously learning its
definition. If it is not possible for them to answer,
work with dictionaries. Teachers may scaffold
the meaning of each word.

WHILE READING

3.
4,
5.

Do you believe in the Fox's intentions? Why?
What do you think the Cock will do?

What do you think the outcome of the fable
will be? Discuss.

Why do you think the fox has that behavior?

You may encourage your students to answer
questions 3 and 4 in pairs or groups. Invite them
to share their ideas with the rest of the class
and justify their answers.

Comprehension skiils can be developed by
asking students to recap the events in the fable
and predict the end of the fable supported by
the evidence provided in the text. Teachers can
encourage students to work in small groups and
make comments on the possible outcomes of
the fable. Teachers may write their contributions
on the board to be checked after the reading is
finished.

You may also encourage your students to
answer question 6 in pairs or groups. Invite
them to share their ideas with the rest of the
class and justify their answer.



AFTER READING
7. Number the events as they occur in the fable.

Answers:
a.z b. 1 c.B d. 4 e5 £3

To develop comprehension strategies, teachers may have
studeits sequence parts of the story.

8. Lock at the pictures and put them in order.

You may invite your students to look at the
pictures and put them in order, according to
what they remember about the fable. After that,
you may encourage them to retell the fable in
their own words.

Answers;
a4 b. 3 c.2 d.1 e.6 f5

TRANSCRIPT
The Cock and the Fox

One hright evening as the sun was sinking on a glorious world, a
wise old Cock Hew into a tree to roost. Before he composed himself
1o rest, he flapped his wings three times and crowed loudly.

But just as he was about to put his head under his wing, his
eyes caught a flash of red and a long pointed nose, and there
just selow him stood Master Fox.

*Have you heard the wonderful news?” cried the Fox in a very
joyful and excited marner,

“What news?” asked the Cock very calmly. But he had a
strange feeling inside him, because he was very much afraid

of the Fox.

"Your family and mine and afl other animals have agreed to forget
their differences and live in peace and friendship from now on
forgser. Just think of it! | simply cannot wait to embrace you! Do
coms down, dear friend, and let us celebrate the joyful event.”
“Ho. grard!” said the Cock. *1 am certainly delighted at the
news.” But he spoke in an absent way, and stretching up on
tiptoes, seemed to be looking at something far-off.

“What is it you see?” asked the Fox a little anxiously,

“It [aoks fo me like a couple of Dogs coming this way. They
musit have heard the good news and...”

But the Fox did not wait to hear more. He started on a run.
“Waitl” cried the Cock. “Why do you run? The Dogs are friends
of yours now!”

*Yes,"” answered the Fox. “But they might have not heard the
news. Besides, | have a very important duty that | had afmost
forrjotten about.”

The Cock smiled as he buried his head in his feathers and went
to sleep, for he had succeeded in tricking a very crafty enemy.

Moral: The trickster is easily tricked.
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ing animals

Academic and educational

Search and selection of information.

identify and ask questions to obtain information about a specific topic.

« Explores iilustrations about science topics.

« Listens and understands guestions.

« Writes questions to search and obtain inforrmation.
» Makes questions.

- Offer opportunities to use and combine writing, speaking and visual processes to generate the mood and
enthusiasm for writing.
» Connect previous knowledge with images to identify the topic;
» Discover purpose using images,
» Compare similarities and differences between illustrations;
« Classify illustrations according to the topic.
- Show students how to recognize the purpose of what they listen to; what they already know about what
they are going to listen and what they think he/she is going to say, etc. This way, they wili:
« Examine question words (Which is the..., FHow many... do...?);
» Clarify the meaning of words and expressions;
« Analyze the ways of expressing questions in present time (What is the...?, What do we...?);
« Compare auxiliaries in questions (for example: do, does, etc};
« Connect images with questions;
« Examine use and position of question marks;
« Contrast statements (for example: interrogative, declarative, etc);
« Understand questions.
- Promote positive attitudes towards writing, and focus their attention on the purpose of writing (ask
questions to look for and get information;):
+ Analyze word order in guestions;
« Use question words in guestions;
» Complete questions;
+ Value intonation in questions;
» Check spelling and punctuation.
- Invite students to try fo write in English and celebrate their efforts, be flexible with their errors and concentrate on
what they can do. In that manner, they will learn to recognize their strengths and use them to face new challenges:
« Complate questions with question words;
« Make guestions based on an example;
« Repeat questions to practice pronunciation,;
« Dictate questions to ook for information.

Paper accordion with questions about animals.

Native animals of different countries

12 classes (45 minutes each)

Observation Checklist
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Lead-in activities
You may use the following activities as lead-ins.

Write a long word on the board, such as
HIPPCPOTAMUS or RHINOCEROS. Ask students
to use the letters of the word on the board to make
other words about animals. Write these words on
the bcard.

One sentence: Write a sentence cn the board from
the lesson. E.g. Lions live in the African Savanna,
they eat meat, stc. Ask one student to read it aloud.
Now get students to guess what they think the
lesson is going to be about. Call on several students
to give you their ideas.

One question: Write a conversational question on
the board that uses some of the vocabulary or
grammar that students will encounter in class that
day. Drill the question a couple of times with the
class. Next, ask students to stand up and ask &
peop.e this guestion before returning to their seats.

Closure Activities

You may use these activities at the end of the lesson
to check what students have leamed.

You may play “animal charades” with your students.
Students mime out various animals and their team
guesses. You may also say a sentence related to
the contents and ask a member from each group to

mime the whote sentence. E.g. A hippo has skin, a
lion has a tail, etc.

You may give a student a key words and encourage
him/her to make a question related to the content.

E.g. Has — a Snow monkey has one tail.

Q GETTING READY

~
) JIo Exploring dlusirations
R | GETTING AEADY  abeut sclance toplos

1 @ @Lismnandmadﬂw(ext_ Pay attention to the words In bold.
Then, listen and answar the questions.
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# Does i run at 30 km. per hour?
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A @ e Listen to the qusstions and circls the comect answer. Then,
use the words In the box to writs your own guastions In your natebook,

L b

» Does B penguuin lve n a hot place? L. Is an elephant smal?
Yee, it doea. / Mo. it doesn't. Yea, itis. / WNo,itisn't,

e
Wlf §

You may invite students to open their books and
read the title of the unit. You may encourage
them to name the animals included in the pictures
throughout the unit.

Elicit different answers from students. You may help
them and write a list of animals native to Mexico.
Eg. Spider monkey, Cacomistle, Axolotl, Mexican
Prairie dog, Coatl, Ocelot, Mexican grey wolf,
Cenzontle, Xoloitzeuintli, etc.

1. @ e Listen and read the text. Pay
attention to the words in bold. Then, listen
and answer the questions.

You may ask students different questions about
Hippos. E.g. Do you like hippos? Are they big
or small? What color are hippos? Then, you
may invite students to listen and read the text.
Stop the audio and you may ask a student to
read the text. Then, you may write one of the

UNIT 6




questions, in exercise 1, on the board. Next

to it, you may write the same question in the
student’s mother tongue. You may use a color
marker to highlight the question marks. You may
elicit from students that, in English, question
marks go at the end of the question, not at

the beginning. Then, play the rest of the audio
and encourage student to pay attention to
intonation. After that, ask some students to read
the questions and answer them.

Answers:

a. It lives in the African savarna.
b. It eats grass.

¢. No, it doesn'.

d. Yes, it does.

TRANSGRIPT

A Hippo is a big semi-aquatic mammal. It lives in the African
savanna. A hippo eats grass. It doesn't really swim. A hippo
gatlops and walks in rivers and lakes. It runs at 30 km. per
hour.

@ e Listen to the questions and circle
the correct answer. Then, use the words in
the box to write your own guestions in your
notebook.

You may invite a student to read the words

in the box, Then, you may encourage some
students to mime the words or you may start a
sentence and they finish it. Then, play the audio.
You may ask students to repeat the questions,
paying attention to intonation. After that, you
may invite students to work in pairs and talk
with their partners.

Answers:

a. No, it doesn't

b. No, itisn’t.
Possible questions:

Does an elephant live in a hot place?
Is a penguin small?

TRANSCRIPT

a. Does a penguin live in a hot place?
b. Is an efephant small?
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1. @ @ Listen, read and look at the words in

bold. What do they mean?

First, you may invite students to answer the
questions; "“What do we eat? Are human beings
omnivore?

After this, you may invite students to look at the
pictures and read the names of the animais.
Then, you may play the audio and ask students
to guess the meaning of the words in bold.
Finalty, you may ask students to read and listen
to the texts in pairs and point at the pictures
when they are mentioned.

Answers:
Different answers might be provided. Encourage them to use a
bilinguat dictionary.

TRANSCRIPT

Sloth: It lives in the rainforest. It is considered an herbivorous
animal. ft eats leaves and fruit.

Siberiar tiger: It lives in the Siberian forest. It is a carnivorous
animal. It eats meat.

Camel: it lives in the desert. It is an herbivorous animal. It eats
thorny plarts.

Whale: It lives in the sea. It is considered a carniverous animal.
They eat sea animals, such as fish, sea lions, and seabirds.



2. @ @ Listen and repeat the questions.

Then, in pairs ask questions to your partner

about different animals. Exchange turns.
When students have read the text, you may

encourage some of them 1o read the questions and

answers. You may also invite them to make more
questions. Write some examples on the board.

Answers:
Different answers might be provided.

TRANSCRIPT
What does a camel sat? It eats plants.
Where does a whals live? It lives in the ocean..

i @ Loock at tha pictures. Then, listen and say the animal.

[ o u'op!'.a!: parmot  x o

- Which anmidl has fecthers, s 1N the ranforest and eats scads?
~Which amimal has scabiss, lives n the desen and eats meects?

<. Which animal has fur, ives 1n the raniorest and gats isaves?

T Which animal has skin, iives 1 1he Alncan savanna and eats plants?
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3. @ @ Look at the pictures. Then, listen
and say the animal.
You may invite students to read the words in
the box. You may also ask some students to
mime them. Play the audio and ask students
o guess the animal. After that, you may write
on the board an affirmative sentence and an
interrogative sentence. You may encourage
students to realize the differences between
them. E.g. Where does a lizard live? A lizard
lives in the rainforest. Does a parrct have
feathers? Yes, it does.

Answers:
a.pamot b. lizard c. sloth d. elephant

%o

TRANSCRIPT

a. 't has feathers and lives in the rainforest. It eats seeds.
b. It lives in the desert. It has scales. It eats insects.

¢. It lives in the rainforest. |t has fur. It eats leaves.

d. 1t lives in the African savanna. It has skin. it eat plants.

4. @ @ Listen to the questions and answer

them. Then, practice with your partners.

You may explain students that, when a question
begins with the auxiliary verb “Daoes”, the only
two possible answers are: Yes, | do. No, | don't.
You may ask them to listen to the questions and
answer them with their partners. Finally, you may
invite some confident students to make maore
questions with the information in exercise 3.

Answers:
Different answers might be provided.

TRANSCRIPT
a. Does a tiger have feathers?
b, Does a tiger live in the ocean?

@ Videos, games and animals: https:/kids.
natiohalgeographic.com. You may tell students
they can use this link to get more information
about animals. You may check the link with them
during the lesson or you may invite them to visit
the web page at home.
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You may explain to your students that, to
make yes/no questions you can use Present
simple: Does + subject + verb? You may
invite them to look at the examples and
come up with some questions of their own.
Then, you may explain to your students that
to obtain more information about different
topics, you can use Wh-guestion words:
where, what, how many and which.

You may invite them to look at the examples
and then come up with some guestions

of their own. You may encourage them to
practice them with their partners.

2eQQeeeqeceqss

5. @ Read the text. Write the words in the

correct order to make questions. Then, listen
and check.

You may read the information about Present
Simple with the whole class and ask different
students to read the examples. Then, you

may invite students to look at the picture and
describe it. You may help them asking different
questions to elicit information. E.g. What color
are lizards? Do you like them? What do they
eat? You may give students a couple of minutes
1o read the text and write the questions in

the correct order. Finally, you may ask some
students to read their answers. Write some
examples on the board, 50 students can realize
the difference between Wh-question words and
Yes-No guestions.

Answers:

a. Does a lizard have scales? Yes, it does.

b. What does a lizard eat?  eats insects.

¢. Where does a lizard live? It lives in the rainforest.

TRANSCRIPT

a. Does a lizard have scales?
b. What does a lizard eat?
¢. Where does a lizard live?
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Towards the product ARARAR

‘Paper accordion with
guestions about animals

SUBPRODUCT 1:
Words and expressions.

1. @Use the words below to complete
the questions.

You may tell students that, at the end

of the unit, they will make a product

*hat consists in & paper accordion with
juestions about animals. You may make
your own product, so students can see
the final product in advance. You may also
tell them that the activities on this page will
help them practice and will also help them

6. @ Reader: Read the text with your

partner and answer the questions.

In order to deal with the text of the Reader, you
should go to the end of this unit. There, you will
find thorough explanations of the activities, the
answers to themn, and the transcript of the text.

You may tell students that, during this unit, they
will read a story related to the topic of the unit.
You may also tell them that this activity will help
them find out the topic of the story. You may
ask students what they know about Mexican
Prairie dog.

You may invite students to read the text with
their partner and answer the questions. Finally,
you may invite some students to share their
answers with the rest of the class.

Answers:

to make the first part of their products.
Invite students to work in pairs and
complete the sentences with the words and
expressions in the box.

a. Brownish-grey fur - In the states of Coahuila, Zacatecas.
b. No, it isn’t. It is an herbivorous animal.

w1 Y

Answers:
a.have b.eat c.Where d.Does e.green scales?

2. Now, write your own list of questions in
your notebook.

You may invite students to check the
vocabulary included in this unit so far.
Then, you may encourage them to make a
list of questions that they might include in
their final product.

Answers:
Different answers might be provided.
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Self-assessment
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You may invite students to read the
statements and evaluate their performance
in these activities.
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w @ Listen and complete the questions using the question words below,
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British Bam ow!
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continent, but they don’t live i
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white fpathurs on its breast. It
eats mice and youny rats.
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You may tell your students that the activities on this
page will heip them evaluate their performance in
the unit so far.

(1] @ Complete the questions using the
question words below.

Answers:

a.What b. When ¢. Where

@ D Read the text. Use the words in bold to
make questions.

Answers:

a. Where does a Barn owl live?

b. What does a Barn owl eat?

¢. Does a Barn owl have feathers?

Self-assessment

You may invite students to read the statements
and evaluate their performance in these activities.

UNIT6

A
'
2 @ Look at the pictures. Then, listaa to the questions and answer them.
Pay attention to the words in bold.

PARTS OF THE BODY

tail wing beak
- " .

Deregrin Faloon,

1« How miany tegs does a kon have? it has four legs.
"+ How maiiy winga does a falgen have™

~ How many ears snd eyes does a bon have?
 How many legs does A faicon have?

A How many tails and noses does a o have?

@ Aamal body parts:
" Rk T

7. @ Look at the pictures. Then, listen to the
questions and answer them. Pay attention to
the words in bold.

You may write on the board the Wh-question
word “how many”. You may use your body
language to ask students different questions
about their body. E.g. How many eyes do you
have? How many legs do you have? How
many ears do you have? Then, you may invite
students to look at the pictures and answer the
guestions. You may invite some students to
read the questions and share their answers with
their classmates.

TRANSCRIPT

a. It has four legs.

b. It has two wings.

€. It has two ears and two ligns.
d. it has two legs.

. It has one tail and one nose.

e Animal body parts: https:/goo.gi/MY27kG / https://
goo.gl/Lg5FHF You may tell students they can use
these links to get more information about animals.
You may check the link with them during the lesson
or you may invite them to visit the web page at home.
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2. @ @ Listan and read. Then, answar the questions.
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EAR H T
Lk \\W,,-h,h
L .
S Thetallest Tho shortes
"zf tre bigge--t nose The smallst nose
,

The Palar tear and the S Seaer are speoks of beers They Pave two cars
our begy 300 a short tal, The FPowr bear 5 consdered the blggest beor of
all The Sun bear w consideced the smatleat one. Thi Sun bear 3 aiso the
shortest beor of gl The Falar bexr s the tallest one Ths Sun biar hus
the smatiest 10y and he Polar be hes the biggest nose

+ Which bexr i the bigyest of «ll? + Which bears f the tallest of al?

. Which besr 15 tha shortest of all? < How many legs co a Sun b
and & Palar bear Pave?

92 e Lok al the animals and make gisstions. Lisa the examples seen in
aclivitea 7 - 8.

8. @ @ Listen and read. Then, answer the

questions.

You may bring flashcards of different species

and paste them on the board to make sentences
using superlative adjectives. Then, you may invite
your students to ook at the pictures. Play the
audio. You may ask students to listen and read
the text. You may stop the audio and encourage
dfferent students to read the text. Then, you
may play the audio again and stop it after each
question, so that students can answer them.

You may write on the board guestions using do
and does. Help students to realize the use of
these auxiliary verbs. You may remind them that
they have to give short answers. E.g. Does a
whale have fing? Yes, it does. Do parrots have
feathers? Yes, they do.

Answers:
a. The Polar bear is the biggest of all.
b. The Sun bear is the shortest of all.

¢. The Polar bear is the tallest of all.
d. They have four legs.

TRANSCRIPY

The Polar bear and the Sun bear are species of bears. They
have two ears, four legs and a short tail. The Polar bear is
considered the biggest bear of all. The Sun bear is considered
the smallest one. The Sun bear is also the shortest bear of alf.
The Polar bear is the tallest one, The Sun bear has the smallest
nose and the Pclar bear has the biggest nose.

@ Look at the animals and make questions.
Use the examples seen in activities 7 - 8.

You may ask students questions about Brown
bears and wombats. You may also write
different words and phrases on the board that
will help them rmake questions. Finally, you may
invite some students to share their answers with
the rest of the class.

Answers:

a. How many ears does 2 wombat have?
b. Which is the tallest?

¢. Do they have fur?




Towards the product AR

Paper accordion with '

guestions about animals

TLEIMTMILIY O List of questions.

1&£;§;§§;QO to cornpkan the questons Clautly ti lust.dons SUBPRODUCT 2- List of questions

et G g \ 1. @ Circle the correct option to complete

the questions. Classify the illustrations

using the words below.

Bt You may invite students to look at the 3

© Wrat/ Whermcixs  HewMany. When  + 127 Ao : pictures of giraffes. Then, you may ask
st ’ Joes Af? - orsmakt them questions to elicit information. You

may invite students to pay attention to the

words and phrases.
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Answers:
a. Where does a giraffe live?
b. How many legs does a giraffe have?

y%%‘ﬁéﬁ‘m, .

%

"?,@ @ @Raadar: Liston, read and answar the question. c.lsit blg of small? 251
W Sy e g %;
Wt Self-assessment ¥

Thiy Iive i bambon forests. M the mountars 8

of Crina Pandas have black and white fur . , N §

il They occasonally eal sl sremals. but 96 You may invite students to read the stalements &
BERTEAw ;gﬂ percent of thar et i . What efse de you . ) ) %’
think Pandas eat? and evaluate their performance in these >

- - . . actvities.

e |

e

10. @ @ Reader: Listen, read and answer
the question.
In order to deal with the text of the Reader, you
should go to the end of this unit. There, you will
find thorough explanations of the activities, the
answers to them, and the transcript of the text.

You may divide the class in groups of 3 or 4 and
encourage students to read the text. Then, you
may play the audio and encourage students to
listen, read and answer the questions.

Answers:
99 percent of their diet is Bamboo.
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QFINAL DESTINATION

T ‘xY FINAL DES FiRATION
Product
* par 1 ascord] “Talkwimyourpartmrabou:lmeﬁqumtiom
\Phr?i :;' f;E‘lﬂim{Uﬂ you wrote on page 71 activity 2.
8 L2F 3
ait st gy Cut a strip of color cartboard paper (10x40).
# Then, fold it in 4 squares (10x10).
- E1 Draw the animat you chose on the caver
o and back cover of your accordion.
} {% T, Follow the model questicns in Towards
e ® the Product, Subproduct 2, 1o write six
questions about the animal you chase, Draw
;w- ° pictures for sach question.
ant
, P_:';::'“::" W dpnDien B3 Ask the questions to your partnar.
A G’ —

Badrdndzar . < ..

Tean explore fustrations aboud sunce topics  Yerpwer. Vel it sowell
1cantisten and understands questions.  horywe N Hotso v

BOR BN 8 e SRR RUA Y F oy o

Bevhesnes s

1< wiite questions to search and obtan wiomaation  verywell Wef Mot wek

Lanmake questions Yerywel W ot
H yDur answars are ot 5o el g5k your tercher Ior ok

Paper accordion with questions about
animals.

You may encourage students to bring the materials
for this lesson in advance. You may make your own
paper accordion with questions about animals, so
you may show it to students. You may also invite a
student to play with you in front of the class.

Talk with your partner about the 6 questions

you wrote in page 71 activity 2.

You may ask students to talk with their partners
about the animals they chose and the words
and expressions they used to write questions
about them. You should try to elicit some
questions made for the students in previous
exercises. Invite them to say the questions
aloud. You can write their answers on the board.

Cut a strip of color cardboard paper (10x40).
Then, fold it in 4 squares (10x10).
You may show them a cardboard with the
measures that you want.

You may invite students to use a ruler o cut a
strip of paper and fold it in 4 squares.

Draw the animal you chose on the cover and
back cover of your accordion.
You may ask students to draw the animal
they chose on the cover and back cover. You
may enthusiam your students showing some
flashcards of animals prepared in advance.

Follow the model questions in Towards the
Product, Subproduct 2, to write six questions
about the animal you chose. Draw pictures for
each question.

You may encourage students to follow the model
questions in Towards the Product, Subproduct
2, to write six guestions about the animal you
chose. Draw pictures for each guestions. Monitor
the progress of their drawing moving around the
class.

[ Ask the questions to your partner.
Finally, you may invite students to swap the
paper accordion with their partner and answer
the gquestions,

Reflect on your product

You may invite students to read the statements and
evaluate their performance in these activities.

In this activity, you may use the suggested
assessment instrument: Anecdotal Record. You
may use it to evaluate the social practice of the
language and the expected outcomes included in
this unit.

UNIT 6
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£% @ Write tha lettars in the correct order. Complete the questions. Then,
listen 1o check your answers.

htwa 1Nwrie Fao maay
avne hhcw slgmi
easdoss " isthe hppa o doss
A fipps hae? a Camnel gat?
K does a + Do a Sibenan hgur 18
Camel Ive? ur? the shortyat armng ?

+ ™ Match the answers with the corract question in exercise 1.
Ne. tsnt, # gats leaves and plonts. I has twi: exrs,

I the Afncan savanna, Yes, it does HippG

£ 5 Choose an animat. Draw it and write three questiona about it.

Use thesa verbs:

Lean explore M ahe opis, Yeywel  Well Nobswerl
Ican listen and understand questions. erywer W © Matsn el
| 01 wite questions to search and otian i LT ‘.'.W" '.’.--' el
Lo miake questions. vy well VR Tad v
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in this activity, you may use the suggested
assessment instrument: Anecdotal record. You
may use it to evaluate the social practice of the
language and the expected ocutcomes included in
this unit.

(1) @ Write the letters in the comrect order.
Complete the questions. Then, listen to check

your answers.
Answers:
1.what/c 2. have /e 3. where/d

4. which / f 5. how many / a 6.small /b

UNIT 6

Transcript

a. How many ears does a hippo have?
b. 1s the hippo smali?

¢. What does a Camel eat?

d. Where does a Camel live?

e. Does a Siberian tiger have fur?

. Which is the shortest animal?

@ Match the answers with the correct question in

exercise 1.

Answers:
a.b, bd ¢cc de ea ff

€ Choose an animal. Draw it and write three

questions about it.Use the verbs: have, live
and eat.

Answers:

Different answers might be provided. Encourage students

to swap their drawings and questions and check around the
classroom, if possible.

Self-assessment

You may invite students to read the statements
and evaluate their performance in these activities.



" @ @ Reader

Native animals of different countries

Lead-in

You may bring different fiashcards of animals,
students have already studied throughout the unit.
You may ask them guestions about these animals.
You may also paste some flashcards on the board
and write the countries these animals are native.
You may invite some students to match the animal
with the correct country

BEFORE READING

1. Look at the pictures on pages 74 and 75 and
write, on the map, where you think these
animals are from.

You may bring a world map and paste it on the
board. Then, you may ask some students to find,
on ~he maap, the countries included in the story.

Finally, you may ask students to write where the
animals in the story are from.

WHILE READING

You may encourage students to check all the
highlignted words in the story in the Picture
dictiorary. Then, you may invite students to

listen and read the text. You may stop after each
paragraph and ask a student to read the questions
and invite some students to answer, Then, you may
continue with the rest of the text and questions. You
may encourage different students to read the story
aloud and use the correct intonation for questions.

Answers:
3. Yes, 't does. 5.No, it isn't
4. No, it doesn't. 7. México

AFTER READING
Circle the correct option.

You may ask students different reading
comprehension guestions based on the text. E.g.
What Does Komodo dragon eat? Does Snow
monkeys eat meat? etc. Then, you may ask them to
do exercise 9.

Answers:
ai biicidi

TRANSCRIPT

Native Animals of Different Countries

Each country has native species that represent them as a country
around the world. These animals five in particular ecosystems. Do
you know where Pandas are native to? Where is the Prairie dogs
native to?

Bare-nosed Wombat

Bare-nosed wombat is native to Australia. It is alse called Common
Wombat. It is an herbivorous animal because it eats grass. A baby
wombat is called a wombat pinkie because they don't have fur.
Female wombats carry their babies in their pouches. Wombats have
a very long digestion process; because of this, their poo is square.

Rhinoceros

There are different species of thinoceroses. Indian rhinoceras is
native to India. It has brownish-grey skin. It has flexible ears, big
bady, and a shoit tail. It eats grass, fruit, leaves and aguatic plants.
Indian rhinoceros has onty one horn.

Komodo dragon

Komado dragon is considered the higgest and tallest lizard in the
world. It is native to the islands of Indonesia. It is up to 3 meters
long and is carnivorous. Eats animals, such as pigs, snakes, and
buffalos. It has venom glands that cause paralysis to its victims,

Komodo dragon has a forked tongue Iike snakes.

White-nosed Coati

There are different species of coati. They live all across North, South
and Central America. But white-nosed coati is native to Mexico,
from the island of Cozumel. It is an omnivorous animal hecause
eats plants and animals, such are lizards, birds, snakes, and
spiders. Female and young coatis five together in groups of 10 to 30
members,

Snow Monkey

Snow monkey is native to Japan. It is an omnivorous animal. it
gats both meat and vegetation, such as fruit, insects, eggs and
small mammals. They live in warm subtropical lowlands and cold
subalpine regions. It has fur, and its color varies from brown to
white. Adult monkeys have rec skin face. During winter time, snow
maonkeys hotd each other tightly to keep warm. They live in big
groups called troops.
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Family and community

Exchanges associated to personal and other people’s needs.

Understand and share expressions to convey personal needs.

« Listen to dialogues that express wants and needs.

« Understand and express wants and needs.

« Exchange expressions to convey wants and needs.
+ Write a message to get what is wanted or needed.

- Give examples of common contexts to the students and pay attention to the structure of expressions and

how to say thern. This way, they will be in better condition to:

« Analyze speakers and turns of speaking;

= Examine norverbal language {for example, eye contact, poses, gestures, etc.);

« Understand purpose and addressee;

« Define the structure of a dialogue;

» Discriminate between consonant sounds (give, five, etc.).

- Contrast expressions that express wishes or needs (| {f want a glass of water / | need a pen. Let me borrow

your pen, please, etc);

« Examine the words used to refer to others (for example: names and personal pronouns);

» Analyze ways of expressing whishes or needs (f want..., she wishes..., Do you need...?, eic.);

+ Establish the use of copnectors to connect ideas (that, and, etc.);

« Compare the vowel - ike sounds in words (pencil, paper, etc);

« Contrast the uses of nonverbal language (visual contact, gestures, etc) with some acoustic characteristics
(volume, tone and pronunciation).

- Offer opportunities to practice and rehearse the expressions that students will use in the exchanges and give

them several examples so that they use them as a model, In that way, students will:

+ Decide what needs or whishes they will express;

» Define expressicns to indicate an exchange;

+ Determine the words 1o refer to the other person;

= Write expressions to mention needs;

+ Rehearse and practice expressions to express needs or whishes;

+ Express and answer to the needs or whishes expressed by others;

« Usa stratagies to maka the other person understand a message {speak slower, re-start, ask for clanfication, etc.);

« Use verbal language and appropriate tone of voice,

- Help your students to understand that writing has different social functions such as: asking for help,

requesting something, etc. Help them complete their writings to generate positive and encouraging attitudes.

So that they will be able to:

+ Explore messages to plan the writing of something (for example: Who is the addressee? What are the
elements needed? etc.);

» Write messages using examples;

« Read messages 10 test their clarity,

jl Write a Message

The Discovery of Oz, the Terrible

12 classes {45 minutes each}

4 Rating Scale Rubric

Horu you arw
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Lead-in activities

What we need

Materials: Wants and Needs Cards prepared by
Unicef JK. Visit the following link: https:/www.tes.com/
teachin j-resource/wants-and-needs-cards-6041097

Steps

1. Organize the class into collaborative groups of 3
students.

2. Give each group a set of “Wants and Needs” Cards.

3. Have each group decide which six cards they
think are the most important ones.

4. As a class, share each group’s findings and
deside on the six most important for the class.

Needs and Wants Box

Materials: A box and cards with the following
picturas or vocabulary: heaithy food, water, shelter,
clothing, love, sleep, medicine, clean air, shoes,
sunshine, ice cream, cell phone, television, toys,
bike, couch, cookies, tablet, pets, camera, vacation

Steps
1. Put the cards in the box.

2. Choose a student to pick up a card and show it
to the rest of the class.

3. The class must indicate whether it is a Need or a
Want and support their answer.

Variation: if possible, organize students in groups
of five, and have them proceed in the same way.

3 wishes!
Materials: Paper and pencil
Steps

1. Ask your students to imagine it is a summer
night, and they meet their Fairy Godmother. She
offers to grant them 3 wishes of any sort. Have
students write their wishes on a piece of paper.

2. Monitor, Write the structure of Wish on the board
if necessary.

3. Students read their wishes in front of the class.

Bingo

Materials: paper and pencil, 18 pieces of papers
with a vocabulary used in the activity Needs and
Wants Box, and a bag.

Steps
1. Ask students to draw a 9-square grid.

2. Write the vocabulary in the cards of the activity
Needs and Wants box on the board.

3. Ask students to write, in each grid, a word from
the board.

4. Ask a voluntesr to be the announcer.

5. The announcer picks up a piece of paper from
the bag and calls it out.

6. The students who have the word on their grids,
cross them out.

7. The first student to cross out all the words in the
grid wins the game.

Good wishes for our planet
Materials: Paper and pencil
Steps

1. Have students work in groups of three, and ask
them to write 3 wishes that could help save the
planet we live in.

2. Maonitor. Write the structure of Wish on the board
if necessary.

3. Place the wishes on the bulletin board of your
classroom or the school.

Survivor Spelling

Materials: Vocabulary covered in previous lessons.
Steps

1. Teachers call out a word.

2. The first student begins by saying the word and
giving the first letter, the second student the second
letter of the word, the third student the third letter,
and so on until the word is spelled correctly.

UNIT7 |




3. If somebody makes a mistake they must sit
down and start from the beginning again untit the
word is spelled correctly.

4. The student who is left standing is the “survivor”
and wins the game.

Charades

Materials: 6 0 9 Sentences related to the topic of
the unit per group and 10 bags depending on the
number of groups

Steps
1. Organize students in groups of three.

2. Teachers give each group a bag with a set of
sentences

3. Students take turns to act out the sentence on
the paper without speaking, while others guess
the answer.

Wrap up Activities
The Jumping Game
Materials:

Steps

1. Get students to stand in line in front of the white
board.

2. Indicate students you will utter a statement
about the contents covered during the unit.

3. If the statements is correct, students jump to the
right, if it is false jump to the left,

4. Those students who jump to the incorrect side
just go back to their seats.

Quick Check
Materials:
Steps

1. Explain to students that, in order to leave the
room, they must say if the word you will elicit is a
Want, a Need or Wish,

3. Ask them to make a line next to the door. Those
who answer correctly can leave the room. Those
who don't must go to the end of the line.

What did | learn?
Materials: No materials are required
Steps

1. Have students comment or write about the
new contents they have learned throughout the
development of the unit, and the difficulties they
have faced.

Stop Light
Materials: A picture of a traffic tight for each pair
of student.

UNIT?7
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Steps
1. Give each pair of students a picture of a traffic light.

2. Explain students that on the green light, they
must write something they already knew about
the class. On yellow light, students must write
something they learned during the class. On the
red light, students must write something they
didn't understand about what was discussed.

3. Give students feedback.

Quick doodles
Materials. marker
Steps

1. Explain to students you will draw on the board
two or three concepts in a sentence covered
during the unit, they will have to guess.

Tilts
Materials: pencil and notebook
Steps

1. Explain students that TILT means “Today |
learned to...”

2. Have students write in their notebooks what they
learned during the class, and share it with the
rest of the class.

Sell It to us

Materials: pencil and notebook

Steps

1. Organize students in groups of three.

2. Have students write an ad that “sells” or
promotes what they learned in the current class.

The message

Materials: pencil and piece of paper, plastic bottle.
Steps

1. Assign each student a partner to whem he/she

will write a message, saying what he/she has
learned during the latest lessons.

2. Encourage students to read it in front of the class.

Clear or Cloudy?

Materials: pencil and notebook

Steps

1. Ask students to divide the page in two, vertically.
2. On the left write Clear, and on the right Cloudy.

3. Ask students to write under Clear what they
understand and under Cloudy what they are
having trouble understanding.

4. Have students share their achievements and
difficulties with the class. Give them feedback.
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2 Underling the axprasaions usad by Don in the story to axpress his needs.

The activities at this stage were designed to activate
students’ prior knowledge. This activity will give
students a starting point to the following exercises,
motivating and engaging them in the learning process.

Teachers may brainstorm about the diference among
Want (not essential to our life), Need {things we rely
on to live physical, emotional and individual) and
Wish (a desire that is highly impossible to happen).
Teachers may ask students to make a 3-column
chart and stick and label things they want, need or
wish. Have them bring the chart the following class
and commenton their work.

1. @ Listen and read the dialogue. Act it out.
This activity will help students practice listening
and speaking skills. After listening to the recording,
teachers may have students listen again, identify the
tone of the dialogue and imitate it when repeating.
Monitor and correct whenever necessary.

TRANSGRIPT

Mom: It's going to be your birthday soon, honey! What do you want?
Don: Mmm... I'm not sure yet. | need some football hoots,
mines are too old.

Mom: Wow! I's true.

Don: Mmmm... but | also want a new video game.

Mom: But you already have so many.

Don: Mmm... { really wish | could go to the park with my friends.
Mom: That's a great idea!

Qon THE ROAD

vm o and Xpremh

L ding -
- r;‘ i B4 THE ROSD DO CONvey personwl moerts

@ e Listen to the following dialogues and number. What do these

1 @’ Look at the pichwes. Use the vocabidary below to write a sentence
{verb and complement}. (2} means you can uzs the word twice.
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1. @ @ Listen to the following dialogues
and number. What do these children want
or need? Discuss with your partners.
Students will develop listening skills by
interpreting the conversations and associating
them to pictures. To extend the activity, teachers
may ask students to repeat after each pause as
a class, or assign a character to different groups
to repeat. Invite students to act out the dialogue.

Answers:
a. They want 10 go to the attractions park.
b. She needs to find her book.

TRANSCRIPT
1. A:What's wrong?
B: I can't find my book.

. m



A: Do you need help? Page 81

B: Yes, please! | need it for Math cfass.

2. A:What do you want for your birthday Paula?
B: Mmm... | don't want a gift.

C: What do you want then? ' T@mg‘z?‘eﬁ tho daloles and match e o he messige.
B: | want to go to the atiraction park and then go for a
pizza with you guyst B
A, €, D: Wow! Thanks! Great! I ﬁgr
s %?d
2, @ Look at the pictures. Use the vocabulary T

below to write a sentence (verb and w
complement). (2) means you can use the o e ey 7. 2005
word twice. Gar 0 g0 SHRAD ty, Fagou o
Teachers may have students look at the P — mgmﬂwﬂm
pictures that convey a need or a want and write poddgert
sentences with the target vocabulary. Students ?{Z:Zjo"mw :,W”

may read the sentences in front of the class to
check the answers,

May 1tk 2918

Answers:

a. Alison wants to be a dactor.
b. Cristobal wants an ice cream.
¢. Robert needs new clothes. - o

d. My mom needs some water. Mo & Bad Lt E AR TR

Greg and wen

Wy reathy wish £o g0 40 Pead's bucdbda

u NEET Lo £idy up your sz vaom!

Teachers can recycle the 3™ Person singular

pronouns by indicating that they are used to

replace a noun in the subject. Have students

identify the subject in each sentence in exercise o~ .

2 and replace it by a personal pronoun. 3. @ " Listen to the dialogues and

Teachers may also present sentences in plural to match them to the message.

be reptaced by the 3rd Person plural pronoun. Then, practice them with your partner.
In order to develop one of the target learning
outcomes, teachers may have students listen
to tree situations. Teachers may have students
listen again to the dialogues, and repeat or ask
comprehension questions in order to make sure
students understand each of them. After that,
students may connect those dialogues with
the massages below. To extend the activity,
teachers may ask students what elements those
messages have in common,

Answers:

1.¢c 2.a 3b

TRANSCRIPT

1. Greg: Mommy, daddy, piease! | really wish to go to Brad’s
hirthday.

Mom: Mmm... I'm not sure.
Dad: If you tidy up your room by 6, we will think about i,
Greg: Sure, 'l do it!

2. A: Mmm, that makes my mouth water!!
8: What are you talking about?
A: That pie! | really want o eat a pie! I'll tell my mom.
B: {risas)

m -



3. A Aanl Answers:

B: What's wrong? a. want fo ¢. ptease / | wish
A: | need to text my son! | forgot-to take the chicken out of b. need / anything else d. Here you are
the freezer.

5. @ Circle the correct option in the

[ Page E‘g__] sentences.

a. Max needs / wants to prepare some

omelets.
2. @ e e, oo, ot et e citogue b. Max needs / wants some eggs.
o il in 8. , 1] . . N
M7 e e e - ¢. Max needs / wish a cooking lesson.
VL rhewfAnihngese e ot -,
Mo s Fas oL e To learn about taking turns in a conversation
R ‘ e you can visit the following link: https:/www.
man oL SRR youtube.com/watch?v=3R|RZ9jMfs0
Ao 4 ! Fee o »
Mo
L

(e:‘ G’ Glossary page 16

3 @ Circle the comect option in the sentsnces.
M.ix nesds / wants 0 |1epaca S0Ma Omalats,
Max needs / wants s0me eggs.
Max needs / wish a uooking le~ «on.

e Grop Tirmne: Games for Tum Taking .

a. @ Fill in the blanks. Then, act out the
dialogue.
In order to reinforce high frequency vocabulary
and present expressions used 1o convey wants
or needs, teachers may have students read the
dialogue and indicate what it is about. Students
fisten to the dialogue and complete it with the
target words or phrases. To extend the activity,
teachers may organize students to work in
pars and practice the dialogue. Teachers may
also take into account the tone of voice used
in the dialogue for students to be reproduced.
Ercourage students to act it out in front of the
class.
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——Page 83
Towards the product AR

measross [T T Write a Message |

SUEMRODUCH 1 Writing dislogues to axpreas needs or wants,
1. @ In paws, ook Bt the tollowing pictures and create sentences. Usa the SUBPRODUCT 1 H Writing dialogues tO
words i ihe box. Practics theen with your partner
- express needs or wants.

need A ‘
ey 1. @ in pairs, look at the following pictures
TN - o r. - and create sentences. Use the words in
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Self-evaluation

Self-assessment requires students to reflect on
their own work and judge how well they have
performed in relation to the assessment criteria.
Invite students to comment on their progress.

6. @ Go to the Reader. Read the story.
Then, discuss the question abcut what you
have read in group.

In order to deal with the text of the Reader, you
should go to the end of this unit. There, you will
find thorough explanations of the activities, the
answers to them, and the transcript of the text.

a. [f you were to visit Wizard of Oz, what would
you ask him? Why?

This guestions will help students to develop
critical thinking skills, according to their age.
Teachers can put students into coliaborative
groups of 4 students to take turns and answer
the guestions. Encourage students to share
their answers with the rest of the class. Monitor.
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In order to ensure achievements of every student,
anc/or adjust strategies to achieve the goats of the
unit, ask students to check their progress by means
of the activities in the test. Check the answers as

a class and ask students to comment about their
strengths and the contents they must improve.

€ Look at the situations and write a personal
need for each protagonist. You can use the
verbs in the box,

Answers:

Sandra needs a mechanic.
Maurice needs a bandage.

Laura want to sleep /need to sleep.

€) Look at the pictures and complete what
these people need or want.

Answers:
a. My mom nzeds to go 1o the market.
b. Matt needs to study more.

Self-assessment

Teachers may invite students to self-assess their
skills. This activity will help students to be aware
ang responsible for their own learning processes.
Teachers can invite student to share their
assessments with the class.

|

7.

+ e Draw in the spaces somaething ycu need and somathing you want.
Then explain what you need and why you need and want the things to
your partner.

« Now write a list about your partner's neads.
Exanple: Ha! Sha neads a new penall because she st i}

e Draw in the spaces something you need
and something you want. Then explain why
you need and want these things to your
partner.

In order to practice the target verbs want and
need encourage them to draw in a ludic form

in the spaces provided. Then, in pairs ask them
to share their drawings and what they mean.
Check their partner's needs and desires. Write
their contributions on the board.

@ Now discuss with your partner about
other people’s needs. Then, write a list about
your partner’s needs.

Example: He/ She needs a new pencil (because
she lost ).

Students use the previcus activity to gather the
information.

Encourage them to talk about their findings
about thelr partner’s needs or wants. Example:
He/She needs a new bag.

o m
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I @ e Completa the dialogue. Then listen and practica.
Mwiniera'e  Boedafernoon  thanke - Mo ., .
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" In pairs choose a topic and write down a short dialogue using the actiwty
9 as a model. Then practice it,

9. @ @ Complete the dialogue. Then listen

and practice.

tn order to identify high frequency expressions
used in a conversation, students complete
the dialogue with the expression in the box.
Students listen to the dialogue to check.
Teachers may have students listen to the
recording and read along to identify, and later
reproduce tone of voice and intonation of the
dialogue. Teachers can encourage students to
act out the dialogue in front of the class.

Answets:

Seller: Good afternoon Michefe. May | help you?
Michelle: Hi. Yes, | need some notebooks, please.
Seller: They are next to the pencils.

Michelle: Mmm... | see them. Thanks.

Seller:  Anything else you need?

Michelle: Yes, | want that beautiful pen.
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Towards the product

Write a Message

SUBPRODUCT 2: Identifying elements
and purpose of a dialogue.

1. Read the following message. Who wrote it?

You may invite your students to read the
note and ask them who wrote it and how
they can teli.

2. Imagine you are Tom. Write a message for
your mom.
With this activity, students will be developing .
one of the learning outcomes of the unit.
Teachers can motivate students to work on the
first part of the Product. Explain to students
what it is about, answer their questions,
monitor their work and check what they wrote.

§ Self-assessment

bk Teachers may invite students to self-assess

g their skills. This activity will hefp students to be
aware and responsible for their own learning
processes. Teachers can invite student o
share their assessments with the class.



. 1, activity 1 rite a message for each
10. @‘ @ Reader: Pretend you are Dorothy, or tvity 1 and wrl g

the Scarecrow, or the Tin Woodman, or the sentence.

Cowarly Lion and write a short message to Make a draft of your message and ask your
the Wonderful Wizard of Oz, in your notebook, teacher to check.

reminding him gf doing any of these activities: E Make a fair copy of your messages in the

- grant you a wish sheets of cardstock.

- help the Cowardly Lion

In order to deal with the text of the Reader, you B Read your messages.
sheuld go to the end of this unit. There, you will
find thorough explanations of the activities, the
answers to them, and the transcript of the text. Students finish their projects, and present them.
By means of this activity teachers may reinforce Teachers can promote a climate of respect during

the structure of a message and encourage the presentations arjd provide students with
independent writing. Teachers can ask feedback about their performance and work. To

volunteers to read the messages in front on extend the activity, teacher can encourage students
the class. to share what they have learned, drawbacks, etc.

H In pairs, role- play your messages.

Reflect on your product

Q FINAL DESTINATION Engaging students in reflecting on their own work
will help them get invalved and motivated with the

project, and it will also encourage self-reflection
and responsibility for their learning. Motivate
students to reflect on their performance and
share their achievements with the class.

Read the sentences you wrote In
Subproduct 1, activity 1 and write a
message for aach sentence.

a Make a dyaft of your massage and ask your
# teacher 10 check.

Y Make a fair copy of your messages in tha
shoots of cardstock.

A Read your messages.
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TRANSCRIPT

A: May | help you, sir?

B: Yes, please. | want two sodas and one apple juice.
A: Anything else sir?

B: Yes, | want three chicken sandwiches.

: o o A: Ok,
NI SO U U B: | nged some sugar, so could you give me a cinnamon roff,
e AR please?

A: Of course.

B: Mmm...That’s all | think.

A: You can pay with this ticket sir.
B: OK. Thank you.

A: You're welcoms.

Self-assessment
s Invite students to evaluate if they fulfiled the
@ Lenansrumser v oo FEE 1 - !: achigvements of the unit, by completing the
& o ‘N = self-assessment chart. Teachers can collect data
A ufouso and analyze it with the class. The activity will help
& Anghag cle s #e dayl el v 52 students and teachers identify strengths and
s ot oy wih s weaknesses in order to set a plan to overcome
. A o wskar the difficulties through the unit.
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@) Look at the pictures and write what he / she
needs or wants.
Answers:
a. He wants a new school bag.
b. He wanis a robot.
c. She needs some medicine,
d. She needs a soup.

(2] @ Listen and number in the correct order.

Answers:

10 7
5 1
2 8
3 9
4 1
6

n o



- Reader

The Discovery of Oz, the Terrible

BEFORE READING

1. Do you know the story or the movie “The
Wonderful Wizard of Oz”? Ask your partners.

2. Talk in groups. What do you think the story is
about. Write a few ideas.

3. Read the title of the Chapter and look at the
picture. Then answer the following questions.
a. Who do you think is Oz and what makes
him “terrible”?
b. What kind of things do you think Oz can do?

Makirg predictions is a strategy in which readers
use irformation from the text and their own personal
experiences to anticipate what they are about to
read. Teachers may organize students in small
groups and monitor while they make predictions
about what the story is about. Encourage students
to share their predictions with the rest of the class.
Write their contributions cn the board.

WHILE READING
4. Answer the following questions:

In order to monitor comprehension, teachers
have students answer the questions and
encourage them to read their answers.

Answers:

a. Dorothy wishes to go back to Kansas.
h. The Scarecrow wishes a brain.

¢. The Tin Woodman wishes a heart.

d. The Cowardly Lion wishes courage.

AFTER READING

5. Read and circle the correct alternative.
Students scan the text to find specific
information. This activity will help student to
develop their reading skills. Teachers may give
some clues to find the answer, and have a
student to read the answer in front of the class
to check,

Answaers:

a. The voice of Oz came from the top of a great dome.
b. Oz asked them to come back the next day.

¢. Toto jumped away and tipped the screen over.

d. Oz was 2 a little old man.

6. Write a short dialogue between you and the
Wonderful Wizard of Oz, asking him to grant
you a wish and the reason why.

Teachers can organize students in pairs and
have them take turns to act out the dialogue

taking into account all features we use when we
talk to someone else. Monitor. Teachers may
encourage students to represent parts of the
text in front of the class.

If you were any of the characters of the story,
and you find out that the Wonderful Wizard of
Oz is a fake and won’t grant your wish, what
would you do to make your wish come true?

Teachers organize students in groups of three

and have them discuss about the target topic.
Monitor. Teachers may invite students to share
what they would do in the given situation with

the rest of the class.

TRANSCRIPT

Wonderful Wizard of 0z, Chapter 15 “The Discovery of 0z,
the Terrible”

They heard a solemn Voice, which seemead to come from
somewhere, and it said: “l am Oz, the Great and Terrible.

Why do you seek me?" They looked again and seging na one,
Dorothy asked, “Where are you?"

“| am everywhere,” answered the Voice, “but to the eyes of
common mortals | am invisible.” They stood in a row while
Dorothy said: “We have come to claim our promise, 0z." "What
promise?” asked 0z. "You promised to send me back to Kansas
when the Wicked Witch was destroyed,” said the girl. “And you
promised to give me brains,” said the Scarecrow. "And you
promised to give me a heart,” said the Tin Woodman. “And you
promised to give me courage,” said the Cowardly Lion.

"ls the Wicked Witch destroyed?” asked the Voice. "Yes," she
answered, “| melted her with a bucket of water.” “Dear me,"
said the Voice, "how sudden! Well, come to me tomorrow, for

| must have time to think it over.” “You've had pienty of time
already,” said the Tin Woodman angrily. “We won't wait a day
longer,” said the Scarecrow. “You must keep your promises to
us!” exctaimed Dorothy.

The Lion gave a loud roar, which was so fierce that Toto (the
dog) jumped away from him and tipped over the screen that
stood in a corner. There, they locked that way and saw standing
in the spot the screen had hidden, a little old man, with a bald
head who seemed to be as much surprised as they were. The
Tin Woodman, raising his ax cried out, “Who are you?"

“ am 0z, the Great and Terrible,” said the iittle man, in a
trembling voice. "But don't strike me please don't and 'l do
anything you want me {0.”

UNIT7
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Recreational and Literary

Comprehension of others and myseif,

Read brief stories to share appreciations about cultural expressions.

« Explores short stories.
« Interprets the contents of a story.
« Records an audiobook.

Share witht your students something that you have learned about other cultures since the reading of a tale, and
present literature as a way of knowledge, learning and having fun,
- Set up a trust and safe space so that your students:
+ Activate previous knowledge:
+ Foresea content based on the title and ilustrations (graphic and textual elements);
« Compare the topic, the purpose and the addressee:
« Peint out words and expressions that they already know;
» Compare actions of tales to establish their structure (theme, climax, development and dencusment):
= Classify elements of a tale (narrator, protagonist, scenarios, etc.);
« Ask for new words and expressions and propose meanings based on the context;
» Select from a group of words those that describe the characters' characteristics;
« Discriminate protagonists and principal actions.
- Make comments, questions and suggestions to your students tc make them choose and read a tale, ang
reread to imagine characters and situations in detail. In that way, they will be able to:
» Connect tales with personaf experiences;
+ Answer questions about characteristics (adjectives) and characters’ actions in the verbal time in which they
are carmed out (past and present);
» Emphasize the importance of pronouns (personal and relative pronouns: that, whose, etc. in the reading
comprehension;
« Compare similarities and differenceas between actions, values and scenarios showed in different tales;
= Distinguish between narrator and characters’ different ways of expressions:
« Find possible and appropriate effects of sound for an audio tale,
- Help your students recognize the value of stories written by other cultures, and alse the importance to share
and understand them for personal and coilective enrichment.
- Students will:
+ Decide and assign the intarventions for an audio book {narrator, characters, sound effects, stc.);
« Practice reading for an audio book;
» Propose end decide changes of intonation;
+ Keep, during the practice, the rhythmic patterns of sentences;
+ Record an audio book.

UNIT 8
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Lead-in activities
You may use the following activities in this unit.

Pre-reading activities

Brainstorming

Give the class five minutes to brainstorm ideas
related to the topic of the reading. Then, give them
a further five minutes to organize their ideas and to
form sentences. After that, invite students to share
their ideas with the rest of the class.

Pictures

Select three or four pictures related to the topic

of the reading. Ask your students to make small
groups and give each group a copy of the pictures.
Students should work together tc connect the
pictures and to try to guess what the reading will be
about Groups take turns and present their ideas.

The title

Orgarize students into small groups. Write the title
of the story on the board. Students work together
to guess what the story will be about. Ask some
students to share their ideas with the rest of the
class. Write some ideas on the board.

While-reading activities

You can ask students to have a conversation after
they have finished a paragraph, so that they can
clear up any confusions they might have. You may
also check whether or not predictions and guesses
were confirmed.

Closure Activities

You may use these activities at the end of the lesson
to check what students have learned.

Post-reading activities

Using the vocabulary

Ask students to choose 10 words from the text.
Invite them to find a variety of different kinds of
words (nouns / verbs / adjectives etc.). Students
then use these words to produce their own text on
a new topic.

Making collages

This would require access to a computer or
students could bring magazines. Students could
use images, music, movies, poems, or cther
readings. Then, invite students to get together in a
small group and make a collage using the materials
they have found. Encourage some students to give
a short presentation

Getting started

You may tell students a story from Mexico or
another cutture, Write the title on the board and
the country it comes from. You may give students
different information about the country. Then, you
may invite a student to read the title of the unit and
encourage them to describe the pictures. You may
write some students’ ideas on the board.




Possible Answers:
animals: kangaroo ~ birds — snake

GETTING READY actions: fly — live — sing
feelings: sad - happy

TRANSCRIPT

The first sunrise - an aboriginal story from Australia

o in the beginning, the earth was dark. The clouds were s0
'y /17| serime acsovy  Exloring a sisort stary low that the animals had to crawl. The Emu bent its neck to
: 1. @ e Read and listen to the story. Pay attention to the highlighted the gmund. . s
: words. Than, use the color code ta underine fashngs, , and The Kangarco coufd not hop. The birds could not fly high. All
1:(’:’“":‘:"‘&“ et et s the animals were sad. Only the snakes were happy because
stary They cean It B stony 0 the begnnng, show uexpectad ssuat ons they IIVBCI on Ihe gl’()l.!ﬂd

sty add nfommation fatter T, or show the and of & stony I the eao;

Suddenty, the Magpies, which were hardworking birds, said,
T e WM “We will raise the sky. We will use sticks and we will push the
]hu mst Sunrise sky up.”

i e et After that, each Magpie took a big stick and started to push the
sky Up very slowly. It was still very dark, but the kangarao could
hop and the Emu could raise her neck. The Magpies used all
their strength to push the sky one last time.

In the end, the earth was fu'l of light. When the Magpies saw all
the beauty on Earth, they felt so happy that they started to sing.
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1. @ @ @ Read and listen to the story. Pay

attention to the highlighted words. Then, use The King and his daughter
the color code to underline feelings, action 4 Nuthuutl story (Mexico)
verbs, and animals you already know. LT T
The transition words /expressions in the box are T

used to set the structure of a LT

story. They can introduce the story (In the B
beginning; show unexpected situations -

{suddenly), add information (after that), or show
the end of a story ( In the end).

First, you may write on the board the title of the

story and ask, “What do you think the story is 2. @ Voo oxprossionein -, and 1o fxercias 21 and the
about?” Elicit answers and write some ideas sentances axercise 1) ta rwrita the story.
on the board. Before playing the audio, you

may write on the board examples of feelings,

action verbs and animals. Then, you may

play the audio and ask students to follow the

instruction. After that, you may ask students P

comprehension questions and invite them to vl

share their answers. Finally, you may invite 3

students to read each paragraph. The rest of

the class may make the sound effects.

UNIT 8




1.

@ @ Listen and read the story. Pay
attention to the expressions in green, yellow
and red.

Write on the board the action verbs included in
the story: called — played — married - went - ate.
You may mime the verbs if necessary. Then,
play the audio. After that, you may write on the
board: beginning, middle, end and ask students
“What happened in the beginning/middie/end
of the story? Who called the young men? Who
played the fiute?” Then, encourage different
students to read the story and ask the rest of
the class to make the sound effects,

You may explain that the words indicated refer
to the structure of the story: beginning, middle,
and end.

TRANSGRIPT

The King and his daughter
a Nathuat! story (Mexico)

A long time ago, a king's daughter wanted to get married. The
king called ail the young men in the village. “My daughter will
marry the man who can make a miracle.” said the king.

After that, a group of men went to the castle. Between al! the
men. there was a peor man. The king said to him 1 will release
100 rabbits and you will have to collect them.” The man had a
flute. When he played his flute in the mountains, all the rabbits
went towards him. However, the king, who was a suspicious
mar., was not happy. “If you are a brave man, | will lock you up
in a house,

You will have to eat 2.400 tortillas.” he said.

Later, the men started to play his flute again. Immediately,
1.0:)0 rats went towards him. The rats ate al the fortillas.
Finally, the next morning, the kKing was impressed, so the
morfest, intelligent man married the king's daughter.

e? Use the expressions in green, yellow and
red (exercise 2) and the sentences (exercise 1)
to rewrite the story.

You may invite 2 students to retell the story in
their own words and make the sound effects.
Then, you may encourage them to do the activity.
Check the answers with the whole class.

Answers:

Beginning: A long time ago, the king's daugter wanted to gat
married.

Middle: After that, the man played the flute and the rabbits
went towards him.

Later: he played the flute and the rats went towards him.
End: Finally, he married the King's daughter.

3. @ e Listen to the story and underinw the names and places.
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3. @ @ Listen to the story and underline the

names and places mentioned.

You may ask students “What is a chador?” You
may explain students that a chador is a long
tunic that only leaves woman's face uncovered.
You may tell them that Muslim woman wear
chadors for cultural or religious reasons. Muslim
religion says that woman and man have o cover
themselves to be modest. Some men wear
tunics and most women wear chadors. After
that, you may invite students to read and listen
to the story and underline names and places in
the story. You may also write some examples on
the board to help students.

Possible answers:
Names: Shirin, Stephen. Places: London, schoal.

TRANSCRIPT

The beauty of difference
A Farsi story from Iran

One day, Shirin had to lzave her home in Iran. She was an
intelligent and brave girl. When Shirin arrived in London,
everything was different from Iran. She was the only girl with a
¢hador on her head.

She felt like an alien wearing it. Unfortunately, on her first day of
school, the girls in her class did not speak to Shirin. They did not
want to talk to a girl who had brown skin, black eyes and wore

a chador.

UNIT 8
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Suddenly, during lunch break, a boy went towards Shirin, "My
name is Stephen. You can drink from my milkshake if you want!"
Shirin drank.

Stephen was a nice and polite boy. “l think your headscarf is
cool.” He said. "It is a chador. All the women in my culture wear
it." said Shirin.

Stephen told Shirin about fun places in Londan. Shirin told
Stephen about Iran,

At last, the other children realized Shirin and Stephen were
Raving s0 much fun. They sat around them. Shirin was grateful
to Stephen.

“It is okay to be different.” Shirin said to herself.

e‘ The well of truth, a story from Egypt: https:/
goo.gl/g7wdeq You may tell students they can
use this link to listen to a story from Egypt. You
may check the link with them during the lesson
or you may invite them to visit the web page at
home.

4. @ Answer these questions. Share your opinions with your group.
3 Whatt s your opirion of Shinn's chagkor?
Why?

» What's your opifion about tha behavour of Shinn s classmates at the
baginning?
Why?

2. What's your opiian sbout Staphen’s behavior?
why?

& Do you think it is ok to ba different?
Why?

Toshare y. r o "0 & - Sutyi P wmt Srepe
0wt orsw U past, o e B Shaig e ve'l
‘o Presentt: Past Simple.
Pressnt
a. lest my n.nnf,
B Swer L S el
Pant
a. The man played his fuia

b.| wat scanxd yoslerday mormag.

<. They ware palite with me, iast rghl.
Some verba are Iregula.

. The rabbits went towards him

b. The man hed a fluts

gegqecceces

4. @ Answer these questions. Share your

opinions with your group.

a. What is your opinion of Shirin’s chador?
Why?

b. Whabs your opinion about the behavior of
Shirin’s classmates at the beginning? Why?

UNIT 8

c. What's your opinion about Stephen’s
behavior? Why?
d. Do you think it is ok to be different? Why?

These questions will help students to develop
critical thinking skills, according to their age.
Teachers can put students into caollaborative
groups of 4 students to take turns and answer
the questicns. Encourage respect towards
different opinions and invite students to share
their answers with the rest of the class. Answers
will vary.

d-’ You may invite some students to read the

=" examples. You may also write on the board
examples in past simple and prasent simple,

S» 50 that students can realize the difference.

¢ p You may write a chart on the board with regular
< and iregular verbs included on this unit.

<P Regular Verbs

Fly Flew
Play Played
Marry Married
Want Wanted
Push Pushed
Amve Arrived
Look Looked
Climb Climbed
Irregular verbs

geeqageceqacnqecececana

Have Had
Go Went
Eat Ate
Drink Drank
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Answers:
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. ! o Inthe beginning | After that in the end
WUTP, 2300 T Words and expressions used to connect stories. . .
Alongtimeago  {Suddenly Finaly
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kit £l A R PRE R effects and transition words you want to
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e include in your story.

You may encourage students to make
different sound effects included in the
stories they have read so far. Then, you
may also invite them to talk about what
happened in the stories. You may write the

. 3. Cneedse g H107e O the unit W2te new actions and add trangition wesds in
i Yo SiCTyL

.

et ibe ooty e G : verbs on the board. After that, invite them -

| can make a st of woeds and expressions  Zcr el & 4 el ; E to dO the aCtiVity. %

: L L o 2 s Answers: different answers might be provided. &
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1 2 Self-assessment 2

5. <. @Heedet:ﬁaadtheliﬂa. Discuss in pairs what tha story 1s about. -4 &
Inciude transition words in your ideas. g L ?I

£ You may invite students to read the il

¢ statements and evaluate their performance

K 4 inthese activities. if

SPERSREREITINIBATIRRA BRERRRES SR, :

5. @ @ Reader: Read the title.
Answer what the story is about.
Check your predictions reading the story.
Then, retell the story using transition words

SUBPRODUCT 1: Array of words and

- in pairs.

expressions. In order to deal with the text of the Reader, you

1. Number the story in the correct order. should go to the end of this unit. There, you will
“You may tell students that, at the end of the find thorough explanations of the activities, the
urit, they will make a product that consists answers to them, and the transcript of the text.
of an Audiobook. You may make your You may tell students that during this unit they
own product, so that students can see the will read a story related to the topic of this unit.
firal product in advance. You may also tell You may invite your students to to retell the
them that the activities on this page will . story in their own words. You may encourage

help them practice and make the first part
of their products. Invite students to work in
pairs and number the story.

Answers:a.2 b.3 c.1

them to use the transition words in their ideas.

Sii st S a A

Classify the transition words included in
the 3 stories you have read in the unit.

You may encourage students to work

in groups of three, so that each student
reads a story to find the transition words.
You may check answers with whole class.

UNIT 8




CHECK YOUR PROGRESS

&% Rewrite the sentances into present or past simple. Chack again page 94.

Example: Sre wrote ihe kttor
Answer: She wiites the letter

U e stfed  were B was R I

- v m e e m am —e oA

* Jack stuthes g tne test
Jack s glad

- Hewent 1o schons by bus.
He armved iate,

« The 1ests ArE £a5Y

Hhis teacher was sick

+# Use the sentences in exercise 1 10 wrile 8 1hwee paragraph story in your
notebook (beginning, middfe, end).

T RIS D
| can write sentences o qraleastory Veywe! Sl Nt sowen

|canwriteashortsiory. Yerywel el Notyiwed
M pour drssotet st NG 340 bl 25K yixm tA3CRe fit ks

i

You may tell students the activities in this page will
help them to evaluate their performance in the unit,
so far.

0 Rewrite the sentences into present or past
simple. Check again page 94.
Example: She wrote the letter.
Answer: She writes the letter.
arrives - studied — were - is — was - goes

Answers:

a. Jack studied for the test.
b. Jack was glad

c. He goes to schooi by bus.
d. He arrives late.

e. The tests were easy.

f. His teacher is sick.

@) Use the sentences in exercise 1 to write
a three paragraph story in your notebook
{beginning, middle, end).

Possible Answer:

One day, Jack didn't study for the test. He went to school by bus.
Unfortunately, he arrived to school late. His teacher is sick.

In the end, the test was cancelled. Jack was glad.

UNIT8

Self-assessment

You may invite students to read the statements
and evaluate their performance in these activities,

Page 97
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6.

6. @ @ Listen to the story and undarna the words you do not lnow.
Then, wiite tha charactors and vatues next 1o the actions.
e .
shepherdess  arbitiour  king v T cuurageous
M e e o wm w - - - 4
i L S SO SR TP
& Sho waitt towa! the king.
b. 5w tool tw nurror and jooked into

E. He wanted to gof marmed

The magic mirror
A traditional story from Spain

@ @ @ Listen to the story and undetline
the words you do not know. Then, write the

characters and values next to the actions.
You may write the title on the board and you
may ask students what they think the story will
be about. You may also check the vocabulary
before reading the story. After that, you may
play the audio. You may check stories with the
whole class.

Answers:

a. shepherdess — courageous
b. court lady - ambitious

¢. king — honest



TRANSCRIPT

The magic mirror

A traditional story from Spain
Once upen a time, the king of Granada, who was an honest
man, decided to get married.
He said: "The woman who wants to marry me will have to look
into a magic mirror, i the woman doesn’t have good values
when she looks into the mirror, her face will be full of hormible
spots.”
Days went by and women did not want to ook into the mirror.
However a shepherdess, who was a sincere woman, went to
visit the xing to the castle.
“Your majesty, | made mistakes too, but | am not scared to
look into the magic mirror.” she said. Then, she iooked into the
mirror and there were no horrible spots. Suddenly, one of the
court ladies, who was an ambitious woman, took the mirror and
looked into it. “There are no horrible spots when | lock into the
mirror e ther”, she said.
The king replied: "It is not a magic mirror. However, you are not
sure abeut your values. The shepherdess is a courageous and
honest person; she is going to be my wife”,

7. @umnmdoolorthﬂ;-v' ., values and of tha main
character, Follow tha color code. Complats the chart.

The Island of the Sun
A Chinese folk tale

= e P

The kioared of
the S

e Hestory For Kids, ’

7. @ Listen and color the setting, values and

actions of the main character. Follow the color
code. Complete the chart.

You may ask students what they know about
China. You may alsc search on the internet
some pictures and show them to the students.

You may talk with them about these facts about

China.

1. In China, every year is represented by a
different animal.

2. In Ancient China, soldiers sometimes wore
armors made of paper.

3. The Forbidden City, a palace complex in
Beijing, contains about 9,000 rooms!

4. Put together, all of China’s railways lines
could toop around the earth twice!

5. The mortar used to bind the Great Wall's
stones was made with sticky rice!

Now, you may encourage students to read and
listen to the text and follow the instructions.
Give them examples to complete the chart if
necessary.

Answers:

He took
one piece the island
of gold.

The Island of | Younger
brother

TRANSCRIPT

The island of the sun
A Chinese folk tale

https://goo.gl/zy26DH

A long time ago, there were two brothers. The older brother
was selfish and greedy. The younger hrother was kind and
generous. One day, the older brother took everything from his
brother,

After that, the younger brother climbed a mountain.

Suddenly, he saw a bright bird flying towards him. “Why do

you sit here?” said the bird. *l am poor.” he said. “Is it true or

is it false?” asked the bird. "It is true.” he said. "Climb onto my
back. | will carry you to the Island of the Sun.” There, he took
one piece of gold and he climbed onto the bird’s back again. He
bought a small piece of land and animals with the piece of gold.
Soon, his old brother came. His younger brother teld him about
the bird, so he decided %o climb the mountain too. There, the bird
said. “Why do you sit here?” *| am poor.” said the older brother.
“Is it frue or is it false?” said the bird. “It is true.” he said. “Climb
onto my back. | wili carry you to the Island of the Sun.”

In the Island, he filled three baskets of gold.

Finally, the older brother saw that the bird had flown away. The
sun started to rise and the older brother was burned into a crisp.

e m



0 The drum: a folk tale from India: https:/goo.

gi/EU8rA7 You may tell students they can use this
link to listen to a story from India. You may check
the link with them during the lesson or you may
invite them to visit the web page at home.
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B @ O Reader: What do you think will happen in the story? Tick the
correct optien. Then, read the story and check your prediction.
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Towards the product AR

‘ P«u_diobook

SUBPRODUCT 2: Planning the Audiobook.

1. Work in groups. Talk about the
differences and similarities of the
characters below.

2. Think about the main character and
characters for your story and complete
the chart. Then, go back to Towards the
Product, Subproduct 1. Use the list of
words and expressions o write the script
of your story. Add sound effects. :
You may invite your students to follow
the instructions so that they can come up
with material to be used in the Product at
the end of the unit. You may encourage
them to use the chart in Exercise 1 as an

PL
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e
example to complete their own chart with %
the model provided in Exercise 2. %

' Answer: Different answers might be provided. g

3 Self-assessment i

i2 z

i You may invite students to read the statements . &

2‘;% and evalale their performance in these activities.

s

8. @ @ Reader: What do you think will happen
in the story? Tick the comect option. Then, read
the story and check your prediction.

In order to deal with the text of the Reader, you
should go to the end of this unit. There, you will
find thorough explanations of the activities, the
answers to them, and the transcript of the text.

You may encourage students to read the sentences.
Then, you may ask them what they think will happen
and tick the correct answer. You may invite them to
discuss, in groups, the reasons for their answer and
share it with the rest of the class.

Answers: b.



Go back to Towards the Product,

Q Subproduct 2, exercise 2. Talk with your
FINAL DESTINATION partner about the script you wrote.

A3 Highlight the sound effects in your script.

" Product_
— M—— — Read your story and ask your partner to make
@ 0_—0__} the sound effects. Practice the script as much
as you need.
o I} Record your story but if it is not possible. You
v [’( simaL DESTINATION role-play the story.
:‘J’:’:‘m | AgbhoTomms e proet, [ Play the audio or represent your story to the
parinar about the script you wrole. rest of the class.
Highlight the sound effacts in your script.
..+ T Road your story and ask you partner 1o Reflect on your product
[ make the sound effects. Practice the script
- as much as nead. . .
e B oot o T You may Invite students to read the statements
joC ut if it is - . f ©oepr
Fola oy th ston - anc evaluate their performance in these activities.
i YY)
, e E1 #ray e aucioor reprosent yourstory o the ‘ In this activity, you may use the suggested
- G ~ ‘ assessment instrument: Self-evaluation Rubric.
7 EP Y o You may use it to evaluate the social practice
@& - Loen of the language and the expected outcomes
TES included in this unit,
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You may encourage students to bring the materials
for this lesson in advance. You may record an
audiotook in advance too, so you may show it to
students. Make surs you bring a small tape recorder
{or dig tal) or your cellphone, in case your students
don’t have anything to use to record their script.

oNT
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FINAL CHECK

= Gomplete the senterces using the past simple form.

He didn't iy with Fes fiends last Manday
Lisa v by D ane to France last yaar
Paul {gdrnkt whotte of soda ael pgnt
They [T the tountam last Suridey
s
1 < GCompiete the chart.
) ) i Bk rse
. v oyteed, polte  generout - salfsh cemsr

+ + Use the words above to write the first paragraph of a short story. Use
past simple.

lcanexploe short stones  wriywell Wi ot e
leaninterpret the ot of Bstory. wrywe! Ve Hotn we!
| £an record an aodobosk. b w1 A gterwe

 your ngwera are Not 5o wel, Bisk your Teachee for hnig

In this activity, you may use the suggested
assessment instrument: Self-Evaluation Rubric.
You may use it to evaluate the social practice of the
language and the expected outcomes included in
this unit.

Answers:

@ Complete the sentences using the correct
form of the verb.

Answers:

a. play b, flew ¢ drank d. climbed
€) Complete the chart.

Answers:

Positive values: polite — generous — brave - honest
Negative values: suspicious — greedy — ambitious — selfish

€) Use the words above to write the first paragraph
of a short story. Use the past simple.

Answers: Different answers might be provided.

Self-assessment

You may invite students to read the statements
and evaluate their performance in these activities,

m e

@ B Reader

The Happy Prince

BEFORE READING

@ You may bring a world map and ask students
te find England, Wales, Scotland and Northern
Ireland. You may tell students that this is a classic
story from the United Kingdom. You may also bring
flashcards of the main character and secondary
characters. Write the name of the story on the
board. You may ask students to guess the main
character and secondary character.

1. Read the title of the story. Imagine what the
story is going to be about, and write it. Then,
share it with a partner.

2. Tick the words that you think describe the
Happy Prince.

Making predictions is a strategy in which
readers use information from the text and their
own personal experiences to anticipate what
they are about to read. Teachers may organize
students in small groups and monitor while
they make predictions about what the story

is about. Encourage students to share their
predictions with the rest of the class. Write their
contributions on the board.

Answers Exercise 2: humbie — polite — unselfish




WHILE READING

Now, you may encourage students to read and
listen to the story. You may play the audio and

stop it after each paragraph. After that, you may
ask students different reading comprehension
questions. Then, you may divide the class into rows
and invite each row to read a paragraph.

4. Who was the first person the Happy Prince
helped? What did he give her?

Answers:
The ruby from hig sword.

AFTER READING

Finally, you may write keywords on the board: had
leaves of gold, flew over the city, he saw a poor
woman/a student/a Match-girl, gave a sapphire/a
ruby, etc. and invite students to narrate the story
including the keywords. Then, you may invite
different groups to retell the story to the rest of the
class. You may invite them to answer the questions
after the story.

Number the sentences in the correct order.

5. Read the sentences and write T (true) or F
{false).
Answers:a. T b.F ¢.F d. T

TRANSCRIPT
The Happy Prince

High above the city stood the statue of the Happy Prince. He
had thin leaves of gold all over his body, for eyes, he had two
bright sapphires ard a large red ruby on his sword.

One night, a little Swallow flew over the city. His friends had
gone away to Egypt before, so he went under the statue to
sleep. Suddenly a drop of water fell on him. They werg the tears
of the Happy Prince.

“Who are you?” asked the Swallow. “| am the Happy Prince.”
“If you are the Happy Prince, why are you crying?” asked
the Swallow. “From here | can see all the misery of my city. |
can see a poor woman and her little boy with the fever. Little
Swallow, will you bring her the ruby out of my sword?"

“My friends are waiting for me in Egypt.” said the Swallow. “Will
you stay with me for one night?” asked the Prince. "0k!” said
the Swaftow. So he picked out the ruby and flew away. He came
to a poor house and he taid the uby on the table.

“Look! | see a student. He is o0 cold” said the Prince. "My
eyes are made of sapphires. Take one of them and bring it to
him.” And the Swallow did it.

The next day, the Swallow said to the Prince. ") rave to say
good-bye.” “Little Swallow, will you stay with me one more
night? There is a poor little match-girl. Take my other eye, and
give it to her.” And the Swallow did it.

"You are blind now. | will always stay with you" said the
Swallow, The next day, the Prince asked the Swatlow to fiy over
his city and tell him what he sees there. So the Swallow did,
and he saw starving children. “You must take the gold out of
my hody and give it to my poor." And the Swallow did it.

Qne day, the snow came and the poor Swallow got cotder and
colder, but he would not leave the Prince, because he loved
him. "Goodbye, dear Prince! | am going to the house of death”
said the Swallow. At that moment, the Prince’s heart broke right
in two.

The next morning, the statue was meited in a furnace, because
it was no longer beautiful, but it was impossible to me!t the

Prince's heart, so they threw it where the dead Swallow was
also lying.

At that moment, God said o one of his angels, “Bring me the
two most precious things in the city.” The ange! brought him
the Prince’s heart and the dead bird.

UNIT 8




Academic and Educational

nformation processing

Find and include information in a graphic resource

Explores short stories.
Interprets the contents of a story.
Records an audiobook,

Share with students some instrumental music; ask them if they liked it, and if they know the names of the

musical instruments. Set an erwironment of interest about music, thus the students will be available to:

« Anticipate topic from graphic and textual elements (titles, illustrations, dates, abbreviations, etc.) and
previous knowledge;

» Recognize the topic, pumpoese and addresses;

+ Foresee the names and dates of musical instruments;

« Organize groups of musical instruments, according to their similarities and differences.

Invite studerts to value and show curiosity and respect for artistic expressions of their own culture and others.

Offer your students different musical examples (performed with few instrurments) of different countries.

Encourage them to express their feelings because of music and musical instruments, thus, they will:

« |dentify words and expressions when they listen to them;

« Compare words similar to their mother tongue, check meaning and make them part of their repentoire:

« Find dates in ilustration monographs based on guestions and answers;

» Re-read monographs to precise the reading comprehension;

= Point out names and characteristics of musical instruments using demonstratives and adverbs of place (This
is a guitar, Those are sorne drums, efc / Here we have sorne maracas, There is a piano over there, etc};

« Mention characteristics of musical instruments to practice pronunciation and intonation {The guitar is a string
musical instrument, This drum comes from Africa, etc.).

Share with students the interest in music and ask thermn how they feel when they hear different genders of

music. With this, you will create an environment of interest and empathy that, in groups, students will;

+» Propose guidelines to create a graphic resource about musical instruments, based on type (strings,
percussion, wind, efc.) origin (instruments from their community, of another country or another culture) or
interest for a specific kind of music (regicnal, classic, pop, etc.);

« Suggest design of a graphic resource;

« Write names and short descriptions of musical instruments following an example;

« Check the use of capital or small letters, and full stop;

Generate interest in your students to leam about music of different periods, regions, countries and cultures,

Bar Graph

{ Musical instruments in numbers in UK

2 classes (45 minutes each)

_ Rubric Checklist
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Lead-in activities

Open up the ears!
Materials: Notebook and pencil.
Steps

1. Ask students to write down all the sounds they
hear in the classroom for a period of one minute.

2. Create a list of observed scunds inside and
outside the classroom

3. Discuss and categorize the kinds of sounds
students heard e.g. loud, soft, raspy, which
were continuous, which were occasional, etc.

4. Ask them to listen a second time, focusing
on sounds they didn't notice during the first
listening

5. Comment on that.

Bingo

Material: paper and pencil, 18 pieces of papers
with a vocabulary word in each, and a bag.
Steps

1. Ask students to draw a 9-square grid.

2. Wirite on the board at feast 18 words covered
during the unit.

8. Ask students to write in each grid a different word.
4. Ask a volunteer to be the announcer.

5. The announcer picks up a piece of paper from
the bag and calls it out.

6. The students who have the word in any of their
grids, cross it out.

7. The first student to cross out all the words in the
grid wins the game.

Toss the ball and spell
Material: a small ball
1. Have students make a circle.

2. Toss a hall to a student and say a word covered
during the lesson.

3. The student who catches the ball spells the
word. Then toss the ball to another student who
will proceed in the same way.

4. Continue until all students have had the chance
to participate.

Quiz show

Materials: English dictionary.

Steps

1. Divide the class into three groups.

2. Choose a word from the unit and read the
definition in the dictionary.

3. The group which first says the target word gets a
point.

4. The team which gets the highest score wins
the game.

| spy with my little eye...
Materials: No materials required
Steps

1. Organize students in groups of 3.

2. Have students take turns to describe a musical
instrument covered during the lesson while
the rest or the partners identify the word that
matches the description.

3. If the players are unable to guess the musical
instrument based on the first clue, a second
clue is given. The game continues as such until
one of the players correctly identifies the object.

4. The player who guesses correctly is the
winner and gets to be next to select a musical
instrument.

Rhythm Chinese Whisper

Materials: Sentences from songs covered during
the unit.

Steps
1. Organize students in groups of six and stand in line.
2. Tap a rhythm on the shoulder of the first person

in the line.
UNIT 9
N



3. That student taps the same pattern on his/her
neighbor's shoulder. Proceed in the same way
until it gets all the way to the last player in line.

4. The last student taps the rhythm to check how
much it has changed, from the first player at the
beginning of the line.

Who am I?

Materials: Pictures of Musical Instruments. You can
visit the link below to get some musical instrument

flashcards. http://flashcardfox.com/files/flash-cards/
pdf/musical-instrument-flash-cards-2x3.pdf
Steps

1. Write on the board Yes/No questions as
examples of the kind of questions they wili use
later to guess the musical instrument they have
on their backs, e.g. Am i in the woodwind family,
Do | use a reed to play my instrument?, Do |
shake my instrument?, etc.

2. Stick a picture of a musical instrument on each
student’s back. Everycne but the student will be
able to see her/his instrument.

3. Explain students they may roam around the
classroom asking Yes/No questions to discover
her/his target instrument,

4. If the student's guessing is correct, she/he gets
a point, and gets ancther flashcard.

5. If a student guesses incorrectly, teacher gives
her/him an additional instrument to figure out.

Wrap up activities

What’s wrong?

Materials: & sets of 6 sentences each.
Steps

1. Organize students in groups of 4.

2. Explain them they will receive a set with 6
sentences with spelling and/or punctuation
mistakes.

3. Have students identify those mistakes and
rewrite the sentences.

What did | learn?
Materials: No materials are required.
Steps

1. Have students to comment or write about the
new contents they have learned throughout the
development of the unit, and the difficulties they
have faced.

B o
N

Play the rhythm

Materials: One empty coffee can, on big balloon,

masking tape, two chopsticks/sticks.

Steps

1. Cut the nozzle off the balloon and simply stretch
around the can.

2. Secure the balloon with masking tape.

3. Divide the class in tree groups .

4. Model each group a rhythm to follow, change
the tempo of the rhythm.

5. Model a new rhythm pattern and ask them
to play it with a seng you have covered in a
previous lesson.

Stop Light

Materials: A picture of a traffic light for each pair of
students.

Steps

1. Give sach pair of students a picture of a traffic light.

2. Explain students that in the green light, they
must write something they already knew about
the class. In yellow light, students must write
something they learned during the class. Finally, in
the red light, students must write something they
didn’t understand about what was discussed.

3. Give students feedback.

Exit Pass
Materials: As many post-its as students in the class.
Steps

1. Give each student a sticky note with the name
of a musical instrument.

2. Explain to students that, in order to leave the
room, they must say a sentence describing any
aspect of the target musical instrument.

3. Ask them to make a line next to the door. Those
who elicit the sentence correctly can leave the
room. Those who don’t must go to the end of
the line,

My Favorite Instrument

Materials: My favorite Instrument file, pencil.

You can visit the following link to get the file: http:/
thesweetestmelodymusic.blogspot.cl/2013/10/spider-
web-instrument-family-game.htm!

Steps

1. Give each student a My Favorite Instrument file.
2, Have students complete the file.

3. Monitor, Post the files all over the classroom.



What'’s that sound?

Materials: Teachers may use the following links to
carry out this activity.

Musical Instrument Sounds English Part 1
https:/www.youtube.com/watch?v=Dtd8N-85ucM

Musical Instrument Sounds English Part 2

https://wvw.youtube.com/watch?v=FbS4dKGthGc

Steps

1. Play the video and make a pause after every
sound,

2. Have students listen to the different sounds and
identify the musical instrument they hear.
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@ Answer these questions:

a. What do you know about graphs?

b. Why are they used?

¢. What instruments can you identify in the
music you just heard?

2, @ @ Look at the results of a survey. Then
listen to the music and decide how you feel.
Discuss with your partner.

The activity at this stage was designed to
activate students’ prior knowledge. It will

give students a starting point to the following
exercises, motivating and engaging them in the
learning process.

Students may brainstorm about musical
instruments and their interests. Point out the
difference between a band and an orchestra,
An average orchestra has between 75 and 100
different musicians, who play symphonic music,
while bands vary in numbers and the type of
music they play.

Teachers may invite students to listen again
and see if they recognize any of the instruments
used in the music. Encourage them to share
their answers with the rest of the class.

Teachers may present the bar graph by asking
student if they have ever seen this kind of
graphic resource before, in which context and
purpose. Have students look at the bar graph,
identify the elements in it and comment.

Teachers may also indicate students that
Johann Pachelbel was a German composer
who composed over 500 pieces between 1600
and 1700. Teachers can also add that Canon in
D is one of the most famous pieces of classical
music of all time. Even though it is unclear when
the piece was composed, it is thought to have
been written around 1680.

By means of this activity students will develop

music appreciation, as well as oral skills by

explaining the feelings that a particular piece

of music makes them feel and support their

answer. To extend the activity, teachers may

reproduce the audio again and ask students to

draw what this piece of music inspires them.

Have students share their works and comment

about them with the rest of the class.

Answers:

a. Answaers will vary

b. Bar graphs are used to compare things between different
groups or to track changes over time.

c. Harp, violin, cello.

UNIT9
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ON THE ROAD
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A, @ @ Listen and read the second part of
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1. @ Mention all the instruments heard

in activity 1 page 102. Can they be in an
orchestra?

@ Listen and read the first part of the
monograph Instruments families in an
Orchestra.

Students are introduced the concept of
llustrated Monograph. Teachers may indicate
students that it is a written essay that provides
specific information about a subject, which
makes use of illustrations to clarify and/or
exemplify concepts in the monograph. Teachers
invite students to read independently the first part
of the illustrated mcnograph Family instruments
in an Orchestra and have them underline words
they think are relevant in the text.

Teachers invite students to follow the reading
in silence, and later read along with the audio.
This activity will help students develop fluency,
understand complex ideas in a text and teach
systematically and explicitly how to be readers
and, consequently, writers.

UNIT 9

Teachers may extend the activity by recycling
the use of Capital letters and Period (full stop)
in a Monograph. Ask students to read the text
again, identify the target contents and identify
their purpose. Point out that the period is used
to mark the end of a sentence, and that the first
letter of the first word of a new sentence must
always begin with a Capital Letter.

TRANSCRIPT

Family instruments in an Orchestra

An Qrehestra is & group of musicians that play a variety of
different instruments, directed by the Conductor, who indicates
when to start or stop playing ard how fast or slow to play

the music.

The different instruments of the orchestra are grouped into
Instrurment Families, according to their traits: the way an
instrument is played, the sound it makes or the material it is
made from,

@ @ Listen and read the second part
of Instrument families in an Orchestra
monograph and circle True or False.
Teachers may invite students to read the
second part of the monograph and answer the
comprehension activity. After sach paragraph,
teachers may ask students to indicate what

it was about. Play the audio and encourage
students to read along. To extend the activity
teachers may invite students to read the
paragraphs out loud.

Answers:

a. False

b. True

¢. False

TRANSCRIPT

Strings

Instrurnents in the string family produce sound by the vibration
of strings.

Woodwind

Instruments in the woodwind family produce sound by blowing
vibrating air inside a tube.




4, @ Listen and read the third part of instrument famikias in an Orchestra
monograph and complets,
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4. @\ Listen and read the third part of
Instrument families in an Orchestra
monograph and complete.

Teachers may invite students to read the

third part of the monograph and answer the
cemprehension activity. Play the audio and
ask students to repeat after each pause. Then,

encourage students to read along with the audio.

Answers:

a. brass

b. mouthpieces

¢. shaken/ struck-stricken/ rubbed

TRANSCRIPT

Brass

Instruments in the brass family are made out of brass. They
produce sounds by buzzing their lips against the mouthpiece and
klowing air inside the instrument: trumpet, trombone, fuba.
Percussion

[nstruments in the percussion family produce sound by striking,
rubbing, or shaking the instrument. They keep the rhythm and
beat for the orchestra: xylophone, tambourine, maracas.

i @‘@ Look at the instrumonts. Can you guess where they come
frean? What instrument family do they belong to? Listen, read and check.
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&. Read agan and complete the chart.

5. @ @ @‘ Look at the instruments. Can
you guess where they come from? What
instrument family do they belong to? Listen,
read and check.

Teachers may invite students to look at the
pictures, describe the instruments and guess
where they must come from, the family they
belong to, how they may be played, and the
sound they may produce. Teachers may have
students read independently the text and
share if their guessing was correct. Teachers
may assign students to read each sentence of
the text. Correct pronunciation and intonation
whenever it is necessary.

Teachers may write on the board the following

chart to explain to students the use of here,
there, his, that, these and those.

Here This

These

There That Those

Indicate students that the adverb here is used
to refer to the place where the speaker is, while
there is used to refer to the place where the
listener or ancther person is.

UNIT 9




Demonstratives are used to indicate which
person or thing is being referred to. The singular
demonstrative This refers to singular nouns that
are near the speaker. That refers to singular
nouns that are far from the speaker. The plural
demonstrative These refers to plural nouns that
are near the speaker. Those refers to plural
nouns that are far from the speaker.

Teachers may provide real context examples for
students to understand their use.

TRANSCRIPT

Instruments around the world

Here you can see the Bagpipes.

Itis a woodwind instrument, played especially in Scotland and
Ireland. The sound is produced by blowing air into a bag and
pressing it out through pipes.

This is a Charango. It is a small traditional South American
stringed Instrument that resembles a ukulele.

That is a Balafon. !t is an African percussion instrument. It is
made of a wooden frame with wooden keys over calabash
resonators.

This is the French horn. It is descended from hunting homs used
in France and Germany. It has 5 sets of paired strings. It is a very
long brass tube, which curls round and round.

Read again and complete the chart.
Students are invited to complete the chart to
check their comprehension of the text. T
eachers may draw the chart on the board
and ask volunteers to complete it with the
information requested.

Answers:

) Scotland h
a. ; Bagpipes Irefand Woodwind
b. | Charango South America | Strings
c. | Balafon Africa, Percussion
France
d. [French Hom Germany Brass
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What are the advantages of learning a musical Instrunent? Discuss.

Towards the product MRARAR

A Bar Graph

By the end of the unit, you will present a Bar
Graph to your classmates and ask them some
questions about the data provided in it.

SUBPRODUCT 1: Words and expressions.

With this activity students will be developing
one of the target learning outcomes of the
unit. Teachers can motivate students to work

i1 to students what it is about, answer their
. questions, monitor their work and check
i their answers.

1. Work in groups of 3 students,

| 2. The teacher will assign your group
a topic. Conduct a survey about the
preferences of 20 of your partners.
Example: favarite instruments, favorite
music, etc.

® 3. Decide about 5 instruments you will
include in your survey.

.. in the first part of the Product. You may explain
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4. Write the question you will ask in your
survey.
e.g. What is your favorite instrument family?

5. Copy this chart in your notebook to
conduct the survey.
Then ask questions to your classmates to
get the information of the tabie.

Examples: What is the instrument? (name)
or What kind of instrument is? (string,
woodwind, brass, percussion).

You may assign students a topic among:
Favorite String Instruments, Favorite
Woodwind Instruments, Favorite Brass
nstruments and Favorite Percussion
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6. Conduct the survey. %
You may invite students to move around the ;
classroom and interview their classmates £}
and record the data in the chart. %E

7. Keep the data for the next step of the
project.

Self-assessment

Teachers may invite students 1o self-assess
their skills. This activity will help students
to be aware and responsible for their cwn

iearning process. Teachers can invite students
to share their assessments with the class.

@ @ Reader: Read the text and

answer this question in groups: What

are the advantages of learning a musical
instrument? Discuss.

In order to deal with the text of the Reader,

you should go to the end of this unit. There, you
will find thorough explanations of the activities,

the answers to them, and the transcript of the
text.

This question will help students develop critical
thinking skills. Teachers may encourage students
to share their appreciations with the class.
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In order to ensure achievements of every student,
and/or adjust strategies to achieve the goals of the
unit, ask students to check their progress by means
of the activities in the test. Check the answers

as a class and ask students to comment on their
strengths and the contents they must improve.

(1] @ Read and listen to the monograph and
answer.

Answers:

a. It is a woodwind instrument.
b. In northern Australia.

¢. Eucalyptus

d. Beeswax or resin.

UNIT 9




Self-assessment

Teachers may invite students to self-assess their
skills. This activity will help students to be aware
and responsible for their own learning process.
Teachers can invite students to share their
assessments with the class.

e

o e Anallze the folowing survey and answer the questions.

Whatie your | U0 | Vihuela Mandokina
{auorite .
instrument? 3 t:
S0l v

Mg v

Clesman e v
Joseph v

Agusting v v

Lucy

Rodngo v

@ How many students partcipated n the survey?
« How matly gt o included 10 the urvy?
© How many boys a included In tha surey?

LA @wmmmmonmmmmmemmmwm.

Fervorie Mexican Instruments. u.How many peopie like

the guira?

Mumiber of skodents

8. e Analize the following survey and answer
the questions.
Teachers may introduce what a survey is and
its purpose, by indicating them that it is a kind
of questionnaire made to gather information
about a particular topic. Have students look at
the table and identify the elements in it, in order
to answer comprehension questions. To extend
the activity, teachers can ask students what
instrument they like the best and the teast.

Answers:
a8 b. 4 c4

9. @ Write and answer two more questions
about the data in the bar graph.
Have students write and answer some
questions with the information in the bar graph.
Teachers may invite students to write their
questions on the board tc check.

UNIT 9
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Answers:
a. 2 people like the giiro.

59.@ Some students voted for their favorite mstruments. Use the bar
graph to answer the questions.

Faronita instrurment

Instruments

Number of Sludents

2 How marty students partiGipates In the suns+Hy7
+ Which iizfrumient was the lbast favonta?

* Which nstrument o the students ke the best?
T How many tudents ked gudons?

+ How muny students iked the saxophons™

). Write two mome questions about the data in the bar graph.

1

10. @ Some students voted for their favorite

instruments. Use the bar graph to answer
the questions.

Teachers may introduce the activity by asking
students to identify the elements in the bar
graph. After that, students analyze the data
provided and answer comprehension questions.

Answers:

a.26 d.3
b. Oboe eb
¢. Drums

11.Write and answer two more questions about

the data in the bar graph.
You may have students write and answers some
questions with the information in the bar graph.

To extend the activity, teachers may conduct
the same survey on the students of the class
by asking them to raise hands only once, to
indicate the instrument family they like. Draw

a chart on the board and ask volunteers to
record the data in a chart. Encourage students
to make a graph in their notebook with the
information on the board. You may ask a
volunteer to do it on the board to check.



Possible answers:
a. How many studenis liked the violin? /3
b. How many students liked the piaro? /6

[Page 111|
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EEEw v

Foa [BEYS v

3
. L e
| canwterpret data Froma survey  Yerywell Wl Note wn .
pd
lcanmake abov graph. rerywell el Notsewe:
i 11 yDur answers Gl MOt 30 Wi, sk your 16eched [ e :-}
B : &
v @ Reader; Discuss with your partners.
Do you think gender i rekavant when a girl or boy chaones an inct-ument?
Why? Why not?

J

TS
i
&

Towards the product ¥

A Bar Graph

SUBPRODUCT 2: Interpreting data

1. Use the data you collected during step
1 and make a Bar graph. It could be a
vertical or horizontal bar graph.

2. Make a draft of your bar graph. Remember
to include all features in your graph.

3. Once your teacher has checked your
product, make a fair copy of the graph.
With this activity, students will develep

the unit's target language. Students are
monitored while working.

Giving students positive feedback will
help them feal more willing to learn and
participate actively in classes.
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Self-assessment

Self-assessmant reqguires students to reflect
on their own waork and judge how well they
have performed in refation to the assessment
criteria. invite students to comment on their
Progress.

11. @ @ Reader: Discuss with your partners:
Do you think gender is relevant when a girl
or boy chooses an instrument? Why? Why
not?

In order to deal with the text of the Reader, you
should go to the end of this unit. There, you will find
thorough explanations of the activities, the answers
to them, and the transcript of the text.

This guestion will help students to develop critical
thinking skills. Teachers may encourage students
to share their appreciations with the class. Remind
them to justify their answers and respect their
partner’s opinions.

UNITS




Reflect on your product

Engaging students in reflecting on their own work
will help them get involved and motivated with the
project, and It will alse encourage self-reflection
and respensibility for their learming. Mctivate
students to reflect on their performance and share
their achievements with the class.

FINAL DESTINATION

Product

FINAL BESTINATION

E¥ Based on the data, Subproduct 1, draw &
graph in paper craft or a cardboard.

ABur Giaph
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Based on the data, Subproduct 1, draw a
graph in paper craft or a cardboard.

| can identify different musical mstruments, w v Vol Cotapwed

Fran complets information ina monograph, ey i K s well

[ Practice your presentation. Include the
following information:

Title of the Bar Graph i
The question asked to your classmates.
Number of female classmates included in the survey.

| canread and interpret dara in a bar graph, ¥oeywe ' 'Wol holyiwe|
8 pour FEWErS 3 Rt 50 wefl, 38K your teachar Tor help i

e
Sl

(1] @ Listen and complete the monograph.

Number of male classmates included in the survey.
Number of classmates per instrument.
Present your Bar Graph to the class,

Students finish their projects and present them.
Teachers can promote a climate of respect
during the presentations and provide students
with feedback about their performance and
work. To extend the activity, teachers can
encourage students to share what they have
learned, drawbacks, etc.,
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Answers:

The tambourine

The tambourine is a percussion instrument.

The tambaurine ¢an be traced down to Egypt and Greece. ft is made up
of a wooden or plastic frame with pairs of discs. The tambourine can be
played whilg held in the musician's hand, or it can be mounted on a stand.
You can hold the tambourine with your dominant hand and shake it, or hit
with the other hand, It is commonly played by the lead singgr in a band or
by the drummer.

TRANSCRIPT

The tambourine

The tambourine is a percussion instrument.

The tambourine can be fraced down to Egypt and Greece. 1t is
made up of a wooden or plastic frame with pairs of discs. The
tambourine can be played while keld in the musician's hand, or it
can be meunted on a stand.



You c2n hold the tambourine with your dominant hand ard shake
it, or hit with the other hand. It is commonly played by the lead
singer in & band or by the drummer.

€) Analyze the data in the bar graph and write the 4.

answers.

Answers:

a. 17 b. Tambourine ¢. Triangle d. 3and 2

Self-assessment

Invite students 1o evaluate whether they fulfiled
the achievements of the unit by completing the
self-assessment chart. Teachers can collect data
and analyze it with the class. The activity will help
students and teachers to identify strengths and
weakresses in order 1o sel a pian 1o overcome the
difficulties through the unit,

] LT

Musical Instruments in Numbers inThe UK.

BEFORE READING

1. Read and answer the following questions:
a. Do you know what a bar graph is?
b. Do you know what kind of information it
provides?
¢. Do you know the elements you must inciude
in a bar graph?

Teachers may organize students in collaborative
groups of 4 and have them comment on the
guestions.

Look at the cover images on page 119 and
predict what the reading is about. What's the
purpose of the text?

Making predictions will help students improve reading
comprehension. Students are able to make predictions
about a text, based on what they have already heard,
read, or seen. This in turn, will allow students ta
become actively involved in the reading process.

WHILE READING

3. Read and circle the comect alternative
Students scan the text to find specific information.
This activity will help students to develop their
reading skills. Teachers may give some clues to
find the answer, and have a student to read the
answer in front of the class to check.
Answers:
a. A bar graph is a visual representation of data.

b. The title indicates what the graph is about.
C. Learning the components of a bar graph will help us

understand the data in the report.

AFTER READING

Where your predictions about the topic of the
text correct? Comment with your partner.
Students may be required to reread parts of the
text to determing if their predictions were correct.
Encourage students to share their assumptions.

Look at figure 5 and answer the questions.

In order to monitor comprehension, teachers
have students complete the sentences with
specific information in the text.

Answers:

a. 7.4 million 6. Look answer

b. 5.5 million at figure True (T) of
c. In 1999 7 and False (F).

Students read the statements and identify whether
they are True or False. Teachers may ask volunteers
to read the sentences out loud to check.

Answers:
a. False b True

TRANSCRIPT
Musical Instruments in Numbers in The UK.

A graph is used to give a visual representation of data. Each bar
represents a value, and its length or height is proportional to the vatue
gach category has.

Bar graphs have the following components; Title, bars, categories, and
ascale,

Some bar graphs may run horizontally as in figure 2, or vertically as

in figure 3.

(r they can be Comparative bar graphs that compare two sets of data
on a bar chart as in figure 4.

Leaming the companents of a bar graph will help us understand the
data in the following report.

According to a survey conducied by the ABRSM entitied Teaching,
Learning and Playing in the UK, the parcentage of children between
5and 14 or 17 years cfaiming to know how to play an instrument has
increased significantly, climbing from 41 % in 1999 t0 76 % in 2014,
As you can see In figurs 5,76 % of the children in UK between 5 and
14 years, indicated they knew how to play a musical instrument.
Tiere has been an important increase in the popularity of instruments
such as the etectric guitar, keyboard and bass guitar, All now appear
in the top ten instruments played. However, it is the piano which

has seen a 15 % growth in interest between 1999 and 2014 as it is
represented in figure 6.

There is also differentiation on gender, with mare boys playing drum
kit and percussion compared with girls. Simuttaneously, many more
girls than bays are playing the recorder, violin, and flute, as it can be
observed in figure 7.

This research offered an insight that highlighted the trends and
revealed changes to patterns of playing, teaching and leaming in

UK, in order to provide the muttiples actors in this area to influence,
change and further improve the circumstances in which children and

adults engage with music.

c. True d. True e True
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Family and community

Exchanges asscciated to social environment.

Describe activities performed at a celebration or party.

« Listen to short descriptions of activities in a celebration or party with support of images.
« Understand descriptions of activities.
« Describe activities from images.

- Give your students images, illustrations or pictures that show activities of a celebration or a party. When your
students listen to the description of images, offer them different strategies so that they can:
» Foresee the fopic using key words (birthday party, wedding, etc.);
- Classify names of activities (sing, play, etc.), and of objects (cake, ball, etc.), taking into account the functions
(collective or individual activities done inside or outside, etc.).
« Understand the purpose {rememiber, share, celebrate, etc.) and the addressee {friends, relatives, neighbors, etc.);
« Connect activities with images;
« Recognize letters by thelr name or by common sounds.
- Focus the student’s attention not only in the expressions, but alsc on how to say them. Support them in the
process of building them, so that students will be able to:
« Compare names of activities and objects by their name;
« Analyze how to express some characteristics of activities (exciting, funny, etc.} and of objects {color; size,
etc.) of actions (dancing, eating},
« Clarify the meaning of new words;
« Examine letters by their name and sound (for example: n-en/i-ai, etc.) contrast some acoustic charactenistics
{for example: tane, intonation, ete.);
+ Spell words aloud;
« Point out activities and objects when they listen to description of soma of their characteristics.
- Celebrate the students’ wishes of expressing themselves, and give them the opportunity to practice and
rehearse. Offer students help to:
« Use names to complete expressions to describe activities and objects;
- Use expressions to describe the characteristics of activities and the objects with visual aids {the party was
great, there was a chocolate cake, efc.);
« Try out with alternatives to describe (there was a chocolate cake/They had a chocolate cake) and evaluate
the addressee’s effect;
« Refine the pronunciation of words in the descriptions.

Description of celebrations and parties in an audio.

Celebrations and parties from different couritries.

12 classes (45 minutes each)

Anecdotal Record
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Lead-in activities
You may use the following activities as lead-in
activities.

Picture Profiles

You may choose a small number of interesting
pictures of people doing different activities,

in parties, festivals or celebrations. You may
encourage students to work tagether to describe
what kind of celebration it is, if the celebration is
indoor or outdoor, if it is a collective or individual
celebration, what activities the people in the
pictures are doing, etc. You may also invite students
to invent the people’s names and nationalities.

Picture Collage

You rray ask students in advance to bring a set

of pictures related to a celebration or party and
colored cardboard. You may give students 10
minutes to work in groups and make a collage
about a celebration. Then, you may encourage
students to present the description of their collage
to the rest of the class.

Picture Dictation
Student A — The Describer

Student B - The Artist
Student C - The Scribe

You may divide the class in groups of three
students. Hand out pictures of celebrations or
parties with people doing different activities. The
pictures need enough details so that students

may describe, draw and write about them. Assign
your strongest student in each group the role of
‘Describer’. This student is the only one who

will see the picture; in the group of the rest of the
students, the ‘Artist’ will draw what student A
describes and the ‘Scribe’ will write the description.
Finally, you may ask the three students to compare
their picture, drawing and written description and
together discuss the similarities and differences.
The drawings and pictures could be posted on

the classroom walls afterwards for other groups to
decide which representation is the best and why!

Closure Activities

You may use these activities at the end of the lesson
to check what students have learned.

Guessing game

You may hand out pictures and encourage different
students to describe them.

The rest of the class should discover what kind of
celebration or party it is.

Storyboards

You may encourage students to choose a
celebration from their country or community or

a foreign celebration. You may divide the class

in groups of four students. Then, you may ask
students to draw a series of images, in sequence,
related with the activities included in the celebration.
Finally, you may invite them to write a description of
the celebration.

UNIT 10
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. Listening to short descriptions of
. GETTiNG READY  aclwities in a celobralion or party

@ Listen and raad tha descriptions. Than, match them with the comect

You may bring a set of pictures of a foreign
celebration or photos you have of a celebration

in which you have participated. Describe the
pictures, and talk about the activities in it. Use
adjectives to describe the activities. You may write
some examples on the board. Then, invite some
students to describe the pictures in the cover of
the unit. Help them with names of the celebrations.
Encourage them to use the sentences on the board
as a model, You may encourage students to share
their experiences with their classmates.

1. @ Listen and read the descriptions. Then,
match them with the correct pictures.
You may invite students to underline the
vocabulary they know to get the main idea of
the text. You may also ask them to connect the
texts with the images below. Check the answers
with the class. You may invite some confident
students to read the texts.

Answers:a.1-4 b.2-3

TRANSGRIPT
a. My name is Maritza. It was my son's birthday party
yesterday. We celebrated the party in the yard of our house.

m o

The children were glad. There was a big chocolate cake and
there were big colored balloons.
They played ball, sang karaoke and jumped on the
trampoline. Playing ball and jumping on the trampoline were
gxciting for them.

b. I'm Mateo. My grandmother's birthday was last Sunday.
The party was in her dining room. There was a small cake
decorated with flowers. Singing happy birthday to my
grandma was wonderful. We danced and listened to music
to0. | think dancing was fun and my grandmother was happy.

QON THE ROAD

-
]V’ . Dewerilibny s bertes perfanned
7 br o e ROAD  at g owlebration or purly

@ @ Listen to the descriptions. Pay attention to the words in bold.
‘What do they have in common?
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1. @ e @ Listen to the descriptions. Pay
attention to the words in bold. What do they
have in common?

You may write on the board the words in bold
and you may also write a list of activities, so that
students can realize what they have to do. Play
the audio. Then, make reading comprehension
questions about the description. Check the
answers with the ¢lass.

Answer:

They are adjectives. They are used to describe activities
performed at a celebration or party.

Answers: great - fantastic - nice - marvelous - gorgeous




TRANSCRIPY

a. Traditional wedding
It was my sister's wedding. 1t was a nice ceremony. It was in
the countryside. We threw rice to the groom and the bride.
All the guests had food and drinks. The photographer took
many photos.
We also danced all night leng. My sister and her husband
were glad. Throwing rice to the newlyweds was fantastic.
Un hombre adulto de edad media, cjald con acento de la
india. De fondo, misica tradional india.

b. Indian wedding ’
My daughter's wedding was last Friday. It was a marvelous
caremony. The groom and the bride sat under a pavilion
dacorated with flowers. My daughter wore a red sari. She
had henna floral patterns in her hands. it is a gorgeous
tradition. Eating the traditional cake was great!

0 Holi Festival India: https:./goo.gl/XXPn43
You can use this link to invite students to

learn about another traditional celebraticn and
encourage them to describe it in their own words.

! @ Read and listen to the description of this Mexican celebration.

[l H -
TSN o L

kD @ Write two shaort sentences describing the party above. Use the
words In the box and follow the example.

L. vogan

2. @ Read and listen to the description of
this Mexican celebration.
Ask students what they know about
Quinceariera. You may also ask them about
the activities people do in this celebration. You
may write some descriptions on the board. Play
the audio. You may encourage them to check

their predictions. Finally, ask some students if
they have ever attended a Quinceariera party
and you may ask some girls if they would like to
have one once they turn fifteen and why.

TRANSCRIPT

Quinceafiera

I'm José. Two weeks ago, it was my daughter’s Quinceafiera.
This Mexican custom celebrates a girl's transition to
womanhood. First, we went to church to the thanksgiving mass.
Then, we went to the banquet hall. There were flowers and
balloons. Qur family and friends ate typical Mexican food. My
daughter danced with her chamberlains. She gave her last dol
to her sister. Then, my daughter received her first bouquet of
flowers. We also cut the cake and sang “Las mafianitas”. It was
a nice celebration.

3. @ Write two short sentences describing
the party above. Use the words in the box
and follow the example,

You may ask students to work in pairs. You
may invite them to read the text in exercise 2
again and find ideas to write two sentences,
describing the party in their own words. Then,
you may ask some students to talk about the
celebration in front of the class and read their
sentences.

Answers: different answers might be provided

To talk about the charactaristics of activitiss, oblects,

people, sto. You can use the varh be + adjpotive.
o * it was a marvelous cefabration.

= The Nowers waro beautiful,

o talk about activities you did in the past you can use”
C’ subject + verb in past.

CLP . 1 wont to a birthday party last Friday.
w + She drank mitk and ate coreal for broakfast yesterday:

L

kS @" Find plctures of your favorita celebration. Look at the pi
and write a short descripion about the Use the past and the
structure {be + adjective},
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To talk about the characteristics of
activities, objects, people, etc. you can ;
use the verb be + adjective. Audio description of celebrations

You may encourage students to read the
examples. Then, you may invite them
to write in their notebooks two more

STEP 1: Array of words and expressions
to describe a celebration.

examples including adjectives and ask You may ask students to search information
them to share them with the rest of the about a celebration or party in their country
class. Then, you may tell students that, or from another country in advance. You may
when we talk about a situation in the past, encourage tham to bring pictures ralated to the
we use expressions such as fast Friday, celebration they chose. You may also tell them
last week, last month, last year, two days that, at the end of the unit, they will devalop a
ago, yesterday, yesterday morning. product {audio description of a celebration). You

geeceecqaqeeee

may want t0 record your own description of a
celebration in an audio track to show the final

4, Find pictures of your favorit ion.
@ ind pictures of your favorite celebration product to students.

Look at the pictures and write a short

description about the activities. Use the past 1. @ Go back to exercise 4 and check the
and the structure (be +adjective). chart. Think about a celebration you want
You may ask students to tell you the present to describe in an audio recording. Find
simple form of the activities in the chart. You pictures of it. Look at the pictures and ;
may help them if necessary. Then, encourage B make your own list of words and phrases.

You may ask students different examples of  :
activities, adjectives, and places. Then, you 2
may encourage them to do the activity. You
may ask some students to read their chart.

Answers: different answers might be provided.

students to follow the instruction. You may invite
some students to read their description in front
of the whole class.

Answers: different answers might be provided.

Whdees
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. Write short sentences about your
celebration or party. Remember to use
Tovearca the product the pictures. Include adjectives.
SUBHYIBLET 1 Armay of words and expressions 1o desoribo a celebration. You may encourage students to show
Y ont o e e s oo, P cren o 1 Lot 4 6 s the pictures they brought. Use one of the

a"“'"a'“‘*m“m”""““d”“’“' e pictures o describe the situation. Then, you
YL AT . L may encourage students to do the activity.

Answers: different answers might be provided.

- Self-assessment
2, Wine short sedfences about your celabration or party, Femember to usa the
pictures. include adisctives,

a : You may invite students to read the

& statements and evaluate their own

F {e performance in these activities.
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E et ohsmatitii et o i 4 5. @ @ Reader: Discuss in groups what

. e e i these celebrations are about. Then, go to the
- page 132 to check your answers.

5. " (2 Roacir: Discuss I groups what those celsbrations are about, You may tell students that, during this unit,
Ther 9912 e page 152 10 check your answors i they will read a story related to the topic of
P, oL celebrations. You may encourage them to

discuss and give them the opportunity to
express in groups their previous knowledge
about these two celebrations. You may write
some answers on the beard. You may also tell
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students that La Tomatina is celebrated in a city

of Spain and the Ying Pen Lantern Festival is
celebrated in Thailand. Encourage them to find
information about these festivals online or an
encyclopedia.
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You may tell students the activities in this page will
help them to evaluate their performance in the unit,
so far.

@ Read the descriptions and match them with
the correct picture.
Answers: 1.b,2.a

@) Look at the picture and use the texts in
activity 1, as a model. Describe the situation
in your notebook.

Answers: different answers might be provided. You may make
su-e students use the texts above as a model.

Self-assessment

You may invite students to read the statements
anc evaluate their performance in these activities,

i @ Read and listen to the article. Pay attention to the words in colors mn
the text. Now, match them with the pkitures batow.
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M @ Usa the keywords in exsrcise 6 and the pictures to describe the
Chinage New Yoar in your own words.
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6. @ Read and listen to the article. Pay

attention to the words in colors in the text.
Now, match them with the pictures below.

You may ask your students to scan the text
and focus on the phrases in different colors and
check if they understand them. After that, you
may play the audio and ask students to read
and do the activity. You may check the answer
with the whoie class. You may ask a student to
read the description.

Answers:
a. decorated the house b, cleaned the house
¢. watched the fireworks d. had dinner

TRANSCRIPT

Chinese New year

My name is Bao. I'm Chinese. I'm eight years old. Last
February, | celebrated with my family the Chinese New Year.
It is an important Chinese celebration. The day before, my
father and my mom cleaned the house. They cleaned the
house to sweep away bad luck. We decorated our house with
red lanterns. We had dinner with our family. We ate fish and
mandarin oranges. We aiso watched the fireworks. We believe
that the noise of fireworks scare away evil spirits. | went with
my grandma to see the parades. We saw the traditional lion
and dragon dances.

UNIT10




7. @ Use the keywords in exercise 6 and the
pictures to describe the Chinese New year in
your own words.

You may give students ten minutes to practice
the description. Then, you may invite different
students to share it with the rest of the class.
You may make sure that they use the text in
exercise 6 as an example.

Answers: different answers might be provided

e”Crafts and Activities for Chinese New
Year https://bit.ly/2y0LUpd

You may tell students they ¢an use this link for
further practice. You may check the link with
them during the lesson and check the videos
included in on wet page or you may invite them
to visit it at home.

3. @ ensad tha text. Circle the comreat answers. Then, look at the
plctures of this celebration and use the words in beld to write your
owm dascription.
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8. @ @ Read the text. Circle the correct
answers, Then, look at the pictures of this
celebration and use the words in bold to

write your own description in your notebook.

You may encourage students to lock at the
pictures of The Day of the Dead and you may
invite them to tell you what they know about
this celebration. You may write some keywords
on the board. You may also ask them: what

is the purpose of this celebration? Who are

UNIT10

the addressees? Is it a coflective or individual
celebration? Then, you may play the audio and
you may ask students to do the activity.

Answers:
The day of the dead: a.ii bl c.ii d. ii
*

TRANSCRIPT

a. The day of the Dead
My name is Manuel. I my community, we celefrate
The Day of the Dead at the cemetery, The purpose of
this celebration is to receive the visit of our deceased
relatives, Last October, | spent the night at the cemetery. We
decorated with Cempasuchil flowers. We had dinner too. We
ate bread called pan de muerto and sugar skulls. We also
played music, talked and drank. | think eating sugar skulls
and playing Mexican music was entertaining and exciting.

BB Postor and description of celebralions S|

SUDPIDDUCT 2 Writing a short descaption.
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a short paragraph. tescriting the celebration. You can add new daas, us ng
exercies 8 and 7 as o mode!

Towarts the product

N
B

PP

3 oy

e e 4
| can ahtain wformation and about
Hctivities 1 a calebration. o

| can e  shart descption of a celebration, Verywel Nl NiTsowdl
Hyout anmwans 3o Not $0 well, a3k your achee for g,

TR = VY1 3

Yery el e N el

Lxm:ﬁ;-‘:m

@ @ Find pictures of a celebration or party from your country.

Show the pictures in your group and deacribe the chosen or
party to them.
) L XX |
= Towards the product ARARAR

Audio description of celebrations

.. 1. Go back to Towards the Product,

{ Subproduct 1, exercise 2. Use the
sentences that you wrote about the
celebration or party you chose to write
a short paragraph, describing the
celebration. You can add new actions,
using exercises 6 and 7 as a model.




1. @ Use the sentences that you wrote about
the: celebration or party you chose. You may
er courage studerts to use the pictures of
th. celebration they chose to write a 50
words paragraph. You may remind them
to include the sentences they wrote and
iniude adjectives (exciting, fantastic, etc.).

Answer: different answers might be provided.

e =
P

Self-assessment

i

You may invite students to read the
statements and evaluate their performance in
these activities.

9. @ @ Find pictures of a celebration or
party from your country. Show the pictures
in your group and describe the chosen
celebration or party to them.

You may tell students about other celebrations
around the world. You may also search some
videos of the Holi Festival and the Burning man
Festival online, show them to your students and
encourage them to describe what is happening.

Answers: different answers might be provided.
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Audio description of a celebration.

Kl Go back to Towards the Product,
Subproduct 2, exercise 1. Talk with your
partner about the celebration you described.
Show him/her the pictures of the celebration
you described.

] Make a poster of your celebration or party.
Add pictures to it.

Practice the description. Ask your partner for
his/her opinion.

I Share your description with the rest of
the class. Add pictures to it.

You may encourage students to bring the materials
for this lesson in advance. Remember you can vary
this activity recording the description in an audio in
case you have the tools for all the students.
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Reflect on your product

You may invite students to read the statements
and evaluate their performance in these activitios.

In this activity, you may use the suggested
assessment instrument: Observation Rubric.
You may use it to evaluate the social practice
of the language and the expected outcomes
included in this unit,
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In this activity, you may use the suggested
assessment instrument: Observation Rubric. You
may use it {o evaluate the social practice of the
language and the expected outcomes included in
this unit,

UNIT 10

@ Read the descriptions and match them with
the correct picture.

Answers: a. | b. ii

€ Look at the pictures and write a short
description for each of them.
Possible answers:
Last week | went to a wedding.
The bride wore a beautiful dress.
We danced al! night.
We also drank.
There was a big white cake.
The greom and the bride cut the cake.

Self-assessment

You rmay invite students to read the statements
and evaluate their performance in these activities.




] LELEG

Celebrations and festivals from
different countries

() BEFORE READING

You may write on the beard the capitals of the
countries included in the text: Bangkok (Thailand),
Madrid (Spain), Mexico City (Mexico) and encourage
students to match them with the correct country.
Then, you may tell students that the capitat of the
United Kingdom is London. You may also explain to
them that the United Kingdom is a country formed
by four countries: Scotland (Edinburgh), England
{London), Wales (Cardiff) and Northern Ireland
{Belfast). Then, you may invite students to do the
Before Reading activities and share their answers
with the class.

Answers: answers may vary.

WHILE READING

Now, you may encourage students to read and
listen to the story. You may play the audic and

stop it after each paragraph. After that, you may
ask students different reading comprehension
guestions. Then, you may divide the c¢lass into rows
and invite each row to read a paragraph. You may
also invite confident students to read a paragraph.
Answers

5. {o leave negatlvity behind.

6. different answers may be provided.

AFTER READING

Finally, you may invite students to draw the festival or
celebration they considered the most interesting on a
pisce of white cardboard. You may encourage them
to draw how they imagine the celebration and include
some of the descriptions they read in the Reader.
Then, ask some students to show their drawing to
the rest of the class and describe it.

7. Compiete the descriptions.

Answers: a. lanterns b, costumes  ¢. saw d. threw

8. Write a short description about a celebration
or festival answering the following questions:

Answers: Different answers might be provided.

9. Match the title of each festival or celebration
with what you think is its best description.

Answers
a. iii, b. iv, ¢. i, d. ii.

10.Now, match the festivals and celebrations
with the country they belong to.

Answers

a. Thailand

b. Mexico

¢. Spain

d. United Kingdom

TRANSCRIPT

Celebrations and festival from different countries
Every year, people around the world celebrate special events
for their countries. Most festival and celebrations are colorful
and fun, These occasions bring together people from all over
the world.

Ying Pen Lantern Festival

My name is Anurak. I'm from Thailand. Last November, my
family and | celebrated the Yan Pen Lantern Festival, the arrival
of a new cycle where we leave negativity behind and welcome
good luck. There were a lot of kites and small lanterns in the
darkness of the night. The streets, gardens, and rivers were
futl of tight. People danced traditional Thai dances and watched
firewarks. It was an exciting and colorfut celebration.

La Guelaguetza

My name i Isabel. I'm from Mexico. Last July, | traveled with
my family to Oaxaca to celebrate La Guelaguetza Festival,
Guetaguetza means “offering” and refers to the tradition where
if there is an event, everyone contributes. During the festival,
we wore traditional costumes and danced at the Cerro del
Fortin. This is a big amphitheater on a hill overlooking the city.
| think dancing and wearing a fraditional costume was exciting
and gorgeous for me.

Summer solstice

My name is Alex. I'm British. Last June, in the United Kingdom
{England, Northern Ireland, Scotland, and Waies) we celebrated
the summer solstice, the longest day and shortest night of

the year. My brother and | gathered at the ancient monument
of Stonghenge with thousands of peopte. Some people

wore special clothes for this celebration. | stood inside the
monument facing northeast and | saw the sunrise. For me, it
was a wonderful event.

La Tomatina

I'm Sofia. I'm from Spain. The last Wednesday of August | went
to Bufiol, Valencia, 1o participate in La Tomatina. It is a tomato
fight just 1o have fun for one hour. We squashed the tfomatoes
before throwing them to avoid hurting others. At the end of the
festival, fire trucks cleaned the streets with water. | used a hose
to remove the tomatoes from my body. | had fun!
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Assessment Observation Checklist
UNIT 1

Instruction: Evaluate students from 1 -5
1 : Insufficient

: Needs improvement

: Good

: Very good

: Excellent

B WwN

Vocabulary of words and expressions
of concern

Statements that express expectation

React to expressions related with
expectations

Pronunciation

Reaction to contents in a dialogue.

Participate in oral exchanges in a
dialogue

Total score

- Mm®0 |_—m0 | _Mm0 |____/m0 |__/80

PHOTOCOPIABLE

EVALUATION INSTRUMENT




Assessment Observation Checklist

Instruction: Evaluate students from 1 - §
1 1 Insufficient
2 : Needs improvement
3: Good

4 : Very good
5 : Excellent

UNIT 2

Can discriminate and A . Can listen and recognize
9 and phrases related to and phrases related to
phrases refated to songs.
songs. s0Ngs.
Can demoenstrate Qan demonstrate Can demonstrate basic
. advanced level of intermediate level of . o .
Reading . iy : . s . level of identifying parts in
identifying parts in a identifying parts in a .
. . a written song
written song written song
Sings clearly and distinctly | Sings clearly and distinctly | Often mumbles or ¢an
Speakin all (100-85%) the time, all (85-70%) the time, not be understood or
P 9 and mispronouncas no but mispronounces few mispronounces most of
words. words, the words.
Can write original Can't write original
9 sentences with the
. - sentences with the
Can write original taraet vocabulary and target vocabulary and
. sentences with the 9 vy structures. The message
Whriting structures but there are .
target vocabulary and . is not conveyed. There are
few errors in grammar, .
structures. . . many errors in gramimar,
spelling, punctuation, or li .
capitalization spel Itng, punctuation, or
) capitalization.

EVALUATION INSTRUMENT
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* Name of students

Questionnaire
UNIT 3

Can | identify Instructional texts?

Very well :' . Not so"w:ell_

Can ! identify parts in an Instructional text?

Can [ read instructional texts?

Can | write Instructional texts?

Can | identify types of sentences?

EVALUATION INSTRUMENT




Assessment Questionnaire
UNIT 4

Giteria’

1. Write words and expressions related to advertisements.

2. Draw pictures with non-verbal language.

3. Make a chart with stamens in order,

4. Explores notices and advertiserments in public places.

5. Understand contents in notices and advertisements.

6. Write statements for advertisements.

PHOTOCOPIABLE

EVALUATION INSTRUMENT m



Observation Checklist
UNIT 5

Criteria . | Outstanding Good | Satisfactory |

improvement -

Identify elements after fistening a fable.

Identify sequences of events after
listening a fable.

Associate illustrations to scenes after
listening to a fable listening.

Sequence illustrations after listening
to a fable.

Make use of previous knowledge to
make associations and apply them to
the new contents.

Use working time productively and
efficiently.

Participate actively during classes.

PHOTOCCPIABLE
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Anecdotal Record
UNIT 6

. - Description |
Criteria _ of the Activity | -

List of words and expressions

Classify illustrations

Make a list of written questions

Explore illustrations about science
topics

Listen and understand questions

Write questions to search and obtain
information

Make guestions orally

EVALUATION INSTRUMENT
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Rating Scale Rubric
UNIT 7

Listening

The student can discriminate and identify
most of the expressions conveying wants,
needs or wishes.

Reading

The student can identify and understand
most of the expressions conveying wants,
needs or wishes.

Speaking

The student can speak clearly and distinctly
all {100-85%) the time, and mispronounces
no words.

Writing

The student can write original sentences
with the target vocabulary and structures.

w
-
m
<
o.
Q
3
=
o
I
o

EVALUATION INSTRUMENT

,
!




Assessment Self-Evaluation Checklist
UNIT 8

Color the faces that best represent you according to the following statements.

| wsufficient |- ~Good | " Excellent -

| can make a list of words and expressions.

| can make a scheme with actions, values and
settings.

I can make a script with sound effects to include
in the reading of the audio book.

| can explore short stories.

| can interpret the contents in a story.

| can -ecord and audio book

W || ® G|
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Checklist
UNIT 9

Student can read an illustrated monograph.

Student can understand information in an illustrated monograph.

Students can identify type of instruments.

Students can classify instruments.

Students can write short descriptions of instruments.

Student can identify information in a graphic resource.

Student can interpret information in a graphic resource.

Student can include information in a graphic resource.

PHOTOCOPIABLE

m EVALUATION INSTRUMENT




Anecdotal Record
UNIT 10

Make a list of interesting situations and pieces
of information about a celebration or party

Search information and illustrated resources
about a celebration or party.

Make an illustrated self-assessment checklist

EVALUATION INSTRUMENT
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Evaluation instruments

These evaluaticn instruments are assessment tools
you can use to assess students’ performance. They
are scoring guides that seek to evaluate students’
performance based on the sum of a full range of
criteria rather than a single numerical score.

The evaluation instruments provided here include:

* Rubrics
« Rating Scales
« Self- assessment

The instruments included in this section differ from
traditional methods of assessment in that they
examine students in the actual process of learning,
clearly showing them how their work is being
evaluated. They communicate detailed explanations
of what constitutes excellence throughout a task
and provide a clear teaching directive.

These instruments are meant, above all, to inform
and improve teachers’ instruction while giving
students the feedback they need to learn and grow.

These instruments can also be used in peer
assessment and then used to provide feedback.

Prior to assessment, the evaluation instruments
can be used to communicate expectations of
achivement to students. During the assessment
phase, they are used to easily score a subjective
maltter.

After an instrument is scored, it should be given
back to students to communicate to them their
grade and their strengths and weaknesses.

Students can use them to see the correlation
between effort and achievement. Sharing the
instruments with students is vital as the feedback
empowers students to critically evaluate their own
performance.

" EVALUATION APPENDIX

1

Advantages of using a variety of
evaluation instruments

* Teachers can increase the quality of their direct
instruction by providing focus, emphasis, and
attention to particular details as a model for
students.

= Students have explicit guidelines regarding teacher
expectations,

+ Students can use these instruments as a tool to
develop their abilities.

» Teachers can reuse these instruments for various
activities.

Self- assessment

ls a process of formative assessment where
students reflect on and evaluate the quality of their
work and their learning. They also judge the degree
to which they reflect goals or criteria and identify
strengths and weaknesses in their work. Give
copies to students and ask them to assess their
own performance on a task or project.

Always give students time to revise their work after
assessing themselves.

Rubric

Similar to rating scale, the rubric is a formative
evaiuation which provides a student's performance
rating. It sets out clearly criteria and standards for
assessing different levels of performance and are
used for grading student work. A rubric can also be
known as a gliobal assessment scale and is helpful
in assessing student performance because learners:

= Set goals and assume responsibility for their
learning, because they know what comprises an
optimal performance and can strive to achieve it.

* Receive specific feedback about their areas of
strength and weakness and about how to improve
their performance.

» Can notice their progress through teachers'
assessment over a period of instruction.

Rating Scales

tndicates the degres of achievement of a student’s
knowledge, skills, and/or attitudes through a
range of performance levels, Rating scales state
the criteria and provide three or four response
selections to describe the guality or frequency of
student work.




Rubrics

1. Listening comprehension

Skills

Understanding key
events or facts.

Understands 1 or
2 events or key
facts.

Understands 1 or 2
| events or key facts.

Understands many
events or key facts,
mainly in sequence.

Understands maost
events in sequence
or understands most
key facts.

Understanding Gets few or no Gets some Gets many important | Gets most important
details. important details. | important details. details. details and key

language.
Responding Almost never. Sometimes. Mast of the time. Nearly always.
appropnately to

features such as:
laughter, silence, etc.,
and / ot accentuation,
intonation, and
rhythm

Answering questions.

Answers questions

Answers questions

Answers questions

Answers questions

with incorrect with some with literal with interpretation
information. misinterpretation. interpretation. showing higher level
thinking.

Doing tasks. Provides fimited or | Provides some Provides adequate Provides insightfu!
no rgsponse and response to teacher | response to teacher response to teacher
requires many with four or five with two or three with one or no
questions or questions and questions and questions
prompts. prompts. prompts, or prompts.

At the end of the Answer factuat Answer factual Summarize the Revea! the sequence

sessicn, the listener is
able to:

questions on
general information.

questions on
general and specific
information.

beginning, middle,
and eng of the story.

of events, providing
details on dialog,
and motivation of
characters.

Total points

EVALUATION APPENDIX |




2. Reading comprehension

Taken and adapted from: http.//www.storyarts.org/classroomv/usestories/listensubric. htmi

-1 3 EvaLUATION APPENDIX

ik

1. Understands Understanding one Understanding some | Understands many Understands most
key events or or two events or key | of the evenis or key events or key facts, events in sequence or
facts. facts. facts. mainty in sequence. understands most key

facts.

2. Understands Gets few or no Gets some important | Gets many important | Gets most important
details. important details. details. details. details and key

fanguage.

3. Identifies Identifies one or two | Identifies one or two | {dentifies many topics | Identifies all
characters or characters or topics characters or topics or characters by characters or topics
topics. using pronouns (he, by generic name (boy, | name in text (Ben, by specific name (Old

she, it, they). girl, dog). Giant). Ben Bailey).

4, Answering Answers questions Answers questions Answers questions Answers questions
questions. with incorrect with some with literat with interpretation

information, misinterpretation. interpretation. showing higher level
thinking.

5. Answering Provides limited or no | Provides scme Provides adeguate Provides insightful
tasks. response and requires | response to teacher response to teacher response to teacher

many questions or with four or five with two or three with one or no
prompts. questions and guestions and questions or prompts.
prompts. prompts.

Total points




3. Reading comprehension

Gets no or limited key

Planning / words / ideas.

Brainstorrning

Gets few key words /
ideas

Gets numerous key
words / ideas.

Gets numerous and

detailed key words /
ideas.

Uses no or limited key
words / ideas from

Uses few key words
/ ideas from planning

Uses most of key words
/ ideas from pianning

Uses all of key words/
ideas from planning

final copy in clear
handwriting nor types
coirectly on a computer.
Sentence fluency is
POCH.

: Total points

4. Making connections

final copy 1n Clear
handwriting nor types it
correctly on a computer.
Sentence fluency is
poor in most parts.

Without prompting,
« student can explain
connections with own
ife that are closely
related to the text.

Without prompting,
student can explain
connections with other
texts that are simitar.

Without prompting,
student can explain

However, they are vaguel
related to the text.

connecticns with own life.

) planning stage. stage. stage. stage.

Crafting Shows no organization | shows weak Most of first draft Uses additional ideas.
and structure of first organization and is organized. First draft is
draft. structure of first drat, highly organized.

Revising Does not add, delete Add, deletes or Adds, deletes or Adds, deletes or
or rearrange ideas from | rearranges a few ideas | rearranges adequate rearranges NUMmerous
the first draft. from the ideas from the first adequate ideas from

. ‘ first draft. draft. the first drait.
Detaits are not specific
and clear. Few details are specific | Most details are specific | All details are specific
and clear. and clear. and clear.

Editing Doas not correct Corrects some errors of: | Corrects most of Corrects all the
aerrors of: spelling, spelling, punctuation, errors of: spelling, arrors of: spelling,
punctuation, capitalization, and punctuation, punctuation,
capitalization, and sentence structure. capitalization, and capitalization, and
sentence structure. sentence structure. sentence structure.

Publishig Does not write the Writes part of the Writes most of the Writes the final copy

final copy in clear
handwriting or types it
correctly on a computer.
Sentence fluency is
strong in most parts.

With prompting,
student can explain

y | life that are closely
related to the text.

connections with own

in clear handwriting or
types it correctly ona
computer.

Sentence fluency is
strong.

Points

With prompting,
student can explain
connections with own
life. However, they
are vaguely related to
the text.

Without prompting,
student can explain
connections with other
texts that are vaguely
similar to the text.

With prompting,
student can explain

texts that are very
similar to the text.

connections with other

With prompting,
student can explain
connections with
other texts. However,
they are vaguely
related to the text.

student can explain
connections with the
world that are closely
related to the text.

Without prompting,
student can explain
connections with the
world. However, they are
vaguely refated to the
tendt.

With prompting,
student can explain
connections with the

related to the text.

world that are closely

With prompting,
student can explain
connections with the
world. However, they
are vaguely related to
the text.

Total points

EVALUATION APPENDIX
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5. Webquest

Excellent information, qualities
addressed for all aspects.

Good support provided.

R T )

Good information, qualities
addressed for several aspects.

Minimal support provided.

[

Information is not important,
quaiities are not addressed.

No support provided.

All relevant ideas clearly identified
with images. Creative.

Some relevant ideas identified.

Few images. Neat and creative.

One refevant idea, few images,
lacks creativity.

All important aspects considered
in comparison, Clear, complete
information.

3ome aspects considered
in comparisen. Incomplete
information.

irrelevant information, few
aspects considered in
comparison.

Good organizaticn, topic sentence

and clear supporting details.

Few grammar and spelfling
mistakes.

Rating Scales

1. Use of reading strategies

Provides main idea and few
supporting details.

Some grammar and spelling
mistakes.

Minimal or lacks organization,
unclear main idea, no support.

A lot of grammar and speling
mistakes.

Total points

X160

1. I make predictions before | read.

. | understand the message-the text makes sense to me.

. | know when | am having trouble understanding the text.

. | know the main idea of the text.

. | understand the words in the text.

. | understand the punctuation.

~N| ;| ;| AW N

. 1 know how to find different parts of the text (chapters, pages, beginning,
middle, end).

8.

| can pick out clues from the reading to help me make an interpretation.

9.

10.1 support my opinion with details from the text.

| give my opinion-make a judgment-about the text.

11.1 know the difference between fact and opinion.

12.1 can see similarities and differences between the texts | read.

13.1 can make connections between the text and my own life.

1

4.1 can make connections between the text and other subjects.

1

5.1 can pick out words from the story that help me work out the setting.

" EVALUATION APPENDIX
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2. Oral exchange

RS TEITIEEEERT ALY VI IS
£ L oHOeNE ORI TR
ks w&@} G A S o o e 6

talk briefly about a topic.

ask and answer questicns to keep the
conversation going.

answer ¢uestions including information 4 3 2 1
and detalls.
P 4.. —— —
use appiopriate language expressions 4 3 2 ] 1
and vocabulary. !
imitart;tihe model and use correct intonation and 4 3 2 1

pronunc ation.

speak naturally without unnecessary pauses.

Totai points

3. Oral presentation

TSI AT
;;i%i- ; au*ﬁ:&: e IR Y
£ ) o e g AR T

Topic was covered deeply.

Presertation was well planned and coherent.

Presentation was practiced.

Relevant comments were included.

Opinicns / conclusions were supported by reasons.

e [P N —— -
Visual aids were useful.
G L Y I I N S PP I R B R Y R L L Y L R A S *wt@é%wi;*@ﬁ@@gki““ 3 i
B oy » M ¥ E : 32 e i e
w_&_—ﬂ e B TMela e AT T R LB R R n w ifnggggﬁ&gw#xmm%wsw FeRE YR s e mERS x;mﬁﬁaﬁ‘“%w%%ﬁwﬁ@%
e REE B R TN AL A By iy v b g . EHRERELEPEE gy & SR o e el s

Created by: Publishing team.

T

. \ |
Punctuation * yses accurate punciuation. |
I

* uses capital letters to begin sentences and

Capitalization for NAMES,

* uses graphic organizers and writes a draft.

Cortent / ideas * adds details to improve the text.

I

- T

* uses subject/verb agreement. I

Language and . X

vocabulary uses adequate vocabulary and connectors. !
« writes complete sentences that make sense. 1'\_

. , |

Spelling * writes most words correctly. i

i

Created by: Publishing team.

EVALUATION APPENDIX




5. Project

1. Has clear vision of final preduct.

2. Properly organized to complete project.

3. Managed time wisely,

4. Acquired needed knowledge base.

5. Communicated efforts with teacher.

1. Format.

2. Mechanics of speaking / writing.

3. Organization and structure.

4. Creativity.

5. Demonstrates knowledge.

Teacher's comments:

—_—

Source: http:/Awww.sdst org/shs/library/resrub.htmi
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Assessment tools to evaluate attitudinal objectives

Rubrics

1. Self-evaluation of attitude towards learning

g

: To show a positive attitude towards themselves and their own capacity to learm English.

eIy

z
o
ko
e ot xR o gy gl B O W e g TOTTE W4 g
S *gﬁggﬁ%igzyﬁgﬁgﬁi%%;%ﬁ*“ St a s i s L FESae .
; PR UDLRRSRIINE ¢ 8 i Qwiié:'iw wEz ok, §*§\l§!¢m§:—i~ ikt Points
TeEEr Rt R e SN s s SR B e e SRS b e

| frequently do not
complete work o
the best of my ability,
within set guidelines

and on time.

| usually complete
work to the best of

my ability, within set
guidelines and on time.

With few exceptions, |
complete work 1o the
best of my abllity, within
set guidelines and on
time.

.M

LA,

to the best of my ability,
within set guidelines
and on time.

Eadey

-0 g4

| usuaily work with care

| always work with care
and attention to detalil.

and attention to detail. [ rarely work with care

and attention
to detail.

| generally work with
care and attention to
detail.

| am often late, not
ready or motivated

i am usually punctual,
ready and motivated o

| am ready and
motivated to leamn,

| am always ready and

&
&

e ﬂ‘f motivated to learn
L3 i . .
£ tiss by being punctual, usually attentive learn, and sometimes | to learn and need
LEH g;.gf;f ; attentive in class, in class, eagerly curious, but sometimes | constant remindars to
§r§§$§ eagerly participating, participating, curious distracted. be attentive.
‘ggggg' curious and contributing | and contributing
§:§§§ positively, positively.
o [ always bring required | With few exceptions | usually bring required | | frequently do

texts, materials, and | bring required texts, materials and net bring required

-] equipment 10 class.

texts, materials and
equipment to class.

equipment to class.

texts, materials and
equipment to class.

HE 9%
A diing”

Total points:

2. Effective use of communication and information technology
z

eI E
R EAY e
B s 4 o e : - =
T D FEEG o - . ‘ ; e )
g;g%g;&% Helps clarify information, Helps clarify part of the information, | Does not clarify information, does not
?Eﬁ% %é‘;?% famphasizes important points, adds | emphasizes some of the important emphasize important points, does note :
o Sethon oY INterest. points. add interest.
4 S s
A Sty vl N - - S—- - — .
wggé:%w: #2201 Very creative, graphic elements Some graphic elements do not Lacks creativity, graphic elements do not
W PR e . . . . " .
ERAN s effectively enhance understanding of | contribute to understanding of contribute to understanding of concepts,
3@;”; ‘-f‘»gg’ concepts, ideas and relationships. concepts, ideas and relationships. ideas and relationships.
ES %
e R ; -
s ¢ All slides include: title, text, Color, background and fonts styles, | Background, color and fonts style

for and sub headings are generally | decrease readability of text.

background color, appropriate fonts
used consistently.

color and size.

1 Sources and links are up o date,
relevant and propenly cited.

Sources are not relevant and poorly cited,
there are not links.

There are some relevant sources
and links, citation needs
some editing.

1 or no sources ¢ited, no links that add to
reader comprehension.

2 sources cited, some links add to
reader comprehension,

3 sources cited, several links add to
reader comprehension.

169
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Rating Scales

1. Cultural awareness and comprehension

B: To develop cuttural awareness and comprehension showing interest, respect and tolerance for one’s and
other cultures.

Highly
positive

Highly negative Negative | Slightly negative Neutral Slightly positive Positive

Criteria: Student demonstrates a attitude regarding...

* Social
his / her interactions with individuals from different countries.
the benefits of interacting with peopie from different countries.
his / her participation in international or intercultural social experiences.
his / her interest in developing intercultural relationships.
his / her desire to participate in intercultura! experiences in the future. j

* Cognitive
the way in which his / her thinking has changed as a resuit of exposure to different cultures.
his / her understanding how learning about specific topics can be enhanced when done in a different culture.

+ Sensitivity
the art of different cuttures,
the music of different cultures.
the poiitical systems or structures of different cultures. .
the different art expressions of other cultures. i

* Self-awaraness, taking perspective, empathy
the value of similarities and / or differences among cultures,
the need for tolerance toward different cultural practices, values or beliefs,
the need 10 provide comprehensive and balanced support for his / her conclusions regarding cultura differences and 1
similarities. i
the fact that differences among people and cultures may be neither good nor bad.
manifestations that are culturally unfamiliar.

2, Self - evaluation: Interest in on-going and independent learning

| set challenging and relevant long-term goals.

| demonstrated autonomy in the learning process.

| identified strengths and weaknesses of the leaming process.

I focused on weaknesses of the learning process.

I showed a positive attitude towards language learning.

I recognized the advantages of learning English for future academic or
working life.

| shared the new information about a familiar topic.

I deepened knowledge about a topic by consulting bibliography or
reference material.

I showed confidence when consulting refarence material.
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* Track 1 - Activity book - Unit 1 - s Track 22 - Activity book ~ Unit 3 - Page 31 -

Page 7 — Activity 1 Activity 2

* Track 2 - Activity book — Unit 1- ¢ Track 23 — Activity book - Unit 3 -
Page 8 — Activity 1 Page 32 - Activity

* Track 3 — Activity book — Unit 1- ¢ Track 24 — Activity book — Unit 3 ~
Page 9 - Activity 3 Page 33 - Activity 4

¢ Track 4 - Activity book - Unit 1- » Track 25 - Activity book — Unit 3 -
Page 9 — Activity 4 Check your progress — Page 36 — Activity 1

» Track 5 — Activity book — Unit 1 ~ * Track 26 - Activity book — Unit 3 -
Page 10 - Activity 6 Page 37 — Activity 9

» Track 6 — Activity book - Unit 1 - » Track 27 — Reader — Unit 3 - Page 30
Page 13 - Activity 9 » Track 28 - Activity book - Unit 4 -

* Track 7 -Reader - Unit 1 -Page b Page 43 — Activity 1

+ Track 8 - Activity book- Unit 2 - * Track 29 - Activity book — Unit 4 -
Page 19 —Activity 2 Page 44 - Activity 1

* Track 9 — Activity book — Unit 2 —- » Track 30 - Activity book —~ Unit 4 —
Page 20 - Activity 1 Page 45 - Activity 2

¢ Track 10 - Activity book — Unit 2 - e Track 31 — Activity book-Unit 4 -
Page 20 - Activity 2 Page 49 - Activity 4

¢ Track 11 — Activity book — Unit 2 - * Track 32 —Reader — Unit 4 — Page 46
Page 21 — Activity 4 « Track 33 — Activity book — Unit 5 —

¢ Track 12 — Activity book- Unit 2 - Page 56 — Activity 1
Page 22 - Activity 6 « Track 34 — Activity book — Unit 5 -

» Track 13 — Activity book — Unit 2 - Page 57 - Activity 2
Page 22 — Activity 7 » Track 35 — Activity book — Unit 5 -

* Track 14 — Activity book - Unit 2 - Page 58 - Activity 4
Check your progress — Page 24 - Activity 1 e Track 36 - Activity book — Unit 5 -

* Track 15 — Activity book — Unit 2 - Check your progress — Page 60 — Activity 1
Check your progress — Page 24 — Activity 2 « Track 37 — Activity book — Unit 5 -

» Track 16 — Activity book — Unit 2 — Page 25 - Check your progress ~ Page 60 — Activity 2
Activity 9 « Track 38 - Activity book - Unit 5 —

+ Track 17 Activity book — Unit 2 — Page 26 - Page 61 — Activity 6
Activity 12 * Track 39 - Activity book — Unit 5 —

» Track 18 - Aclivity book — Unit 2 - Page 62 — Activity 8
Fina check ~ Page 29 - Activity 1 * Track 40 — Activity book — Unit 5

o Track 19 — Activity book — Unit 2 - Final check — Page 65 — Activity 1
Final check — Page 29 — Activity 2 « Track 41 - Reader — Unit 5 - Page 60

¢ Track 20 — Reader — Unit 2 - Page 18 * Track 42 — Activity book - Unit 6 —

* Track 21 — Activity book — Unit 3 - Page 31 - Page 67 — Activity 1
Activity 1
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¢ Track 43 - Activity book — Unit 6 -
Page 67 - Activity 2

* Track 44 — Activity book - Unit 6 —
Page 68 — Activity 1

s Track 45 - Activity book ~ Unit 6 —
Page 68 - Activity 2

* Track 46 -~ Activity book — Unit 6 -
Page 69 — Activity 3

» Track 47 — Activity book - Unit 6 -
Page 69 — Activity 4
* Track 48 — Activity book - Unit 6 -
Page 70 - Activity 5
* Track 49 — Activity book ~ Unit 6 -
Check your progress — Page 72 — Activity 1

* Track 50 - Activity book — Unit 6 ~
Page 73 - Activity 7

* Track 51 — Activity book - Unit 6 —
Page 74 - Activity 8

» Track 52 - Activity book — Unit 6 —
Page 75 — Activity 10

* Track 53 — Activity book — Unit 6 -
Final check — Page 77 — Activity 1

* Track 54 — Reader — Unit 6 — Page 74

* Track 55 - Activity book — Unit 7 -
Page 79 -- Activity 1

¢ Track 56 — Activity book — Unit 7 -
Page 80 - Activity 1

¢ Track 57 — Activity book - Unit 7 -
Page 81 — Activity 3

* Track 58 — Activity book — Unit 7 -
Page 86 - Activity 9

» Track 59 - Activity book — Unit 7 —
Final check - Page 89 - Activity 2

* Track 60 - Reader — Unit 7 — Page 86

» Track 61 - Activity book — Unit 8 -
Page 91 — Activity 1

* Track &2 — Activity book — Unit 8 —
Page 92 - Activity 1

¢ Track 63 — Activity book — Unit 8 —
Page 93 -Activity 3

* Track 64 — Activity book - Unit 8 -
Page 97 — Activity 6

e Track 65 — Activity book — Unit 8 -
Page 98 — Activity 7

s Track 66 — Reader — Unit 8 — Page 102

* Track 67 — Activity book-Unit 9 -
Page 103 — Activity 2

* Track 68 — Activity book-Unit 9 -
Page 104 — Activity 2

» Track 69 - Activity book — Unit 9 —
Page 104 — Activity 3

* Track 70 — Activity book — Unit 9 —
Page 105 — Activity 4

¢ Track 71 — Activity book — Unit 9 —
Page 106 - Activity 5

¢ Track 72 — Activity book — Unit 9 -
Check your progress — Page 108 — Activity 1

¢ Track 73 - Activity book-Unit 9 -
Final check — Page 113 — Activity 1

¢ Track 73 — Reader - Unit 9 - Page 118

» Track 75 - Activity book — Unit 10 -
Page 115 — Activity 1

* Track 76 — Activity book — Unit 10 -
Page 116 — Activity 1

* Track 77 — Activity book — Unit 10 -
Page 117 — Activity 2

* Track 78 — Activity book — T Unit 10 —
Page 121 - Activity 6

* Track 79 — Activity book — Unit 10 -
Page 122 — Activity 8

* Track 80 — Reader — Unit 10 — Page 132
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